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OMB Number: 4040-0004 


Expiration Date: 8/3112016 


Application for Federal Assistance SF-424 

• 1. Type of Submission: 

D Preapplication 

~ Appl ication 

0 Changed/Corrected Application 

• 3. Date Received: 

105/2312014 I 
5a. Federal Entity Identifier: 

11-376000511-A? 

Sta,te Use Only: 

6. Date Received by State: I 

8. APPLICANT INFORMATION: 

• 2. Type of Application: • If Revision, select appropriate letter(s}: 

~New I I 
D Continuation ·Other (Specify): 


D Revision I I 


4. Applicant Identifier: 

I I 

5b. Federal Award Identifier: 

I II 

I 17. State Application Identifier: J 

·a. Legal Name: lr h e Board of Trustees of The U:-iiversity o f Illinois I 

• b. Employerrraxpayer Identification Number (EIN/TIN): 

137-6000511 I 
• c. Organizational DUNS: 

109898 721 70000 I 
d. Address: 

• Street1 : 

Street2: 

'City: 

CountyiParish: 

·State: 

Province: 

•Country: 

• Zip I Postal Code: 

IMB 502, m/ c 551 

iso9 South Marshfield A.venue 

lchl cago 

I 

I 

I 
I 
160612-7205 

I 

IL: I llinoi s 

I 
USA : UNITED STATES 

I 

I 

I 
I 

I 

I 

e. Organizational Unit: 

Department Name: 

lctr. for Urban Educ.Leadership I 
Division Name: 

!college of Education I 
f. Name and contact information of person to be contacted on matters involving this application: 

Prefix: 

Middle Name: 

- Last Name: 

Suflix: 

lor . 

I 

loutta 

IPh .D 

I 

I 

• First Name: IMiLra 

I 

I 

I 

Title: lvice Chancellor for Research I 
Organizational Affiliation: 

lrhe Board of Trustees of The Univer sity of Illinois I 

• Telephone Number: 131 2-996-28 62 I Fax Number: 13 12-996-900 5 I 
• Email: lawards@ti i c . edu I 

PR/Award# 83778140025 
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Application for Federal Assistance SF-424 

* 9. Type of Appllcent 1: Select Appllcent Type: 

H: Public/State Controlled Institution of Higher Education 

Type of Applicant 2: Select Applicant Type: 

Type of Applicant 3: Select Applicant Type: 

• Olher (specify): 

I 
• 10. Name of Federal Agency: 

lu .s. Depart ment of Education 

11. Catalog of Federal Domestic Assistance Number: 

184. 377 I 
CFDATitle: 

Ischool Improvement Grants 

• 12. Funding Opportunity Number: 

IED-GRANTS-032814-001 I 
• ntte: 

Office of Elementary and Secondary Education (OESE):: Turnaround School Leaders Program CFDA 
Numbe r 84.377B 

13. Competition Identification Number: 

184-37782014-1 I 
Title: 

14. Areas Affected by Project (Cities, Counties, States, etc.): 

I Add Attachment ] Delete Attachment I View Attachment 

• 15. Descriptive Tltle of Applicant's Project: 

A Systems Approach to School Leader Pipeline Development 

Attach supporting documents as specified in agency instructions. 

Add Attachments I Delete Attachments ] View Attachments I 

I 

I 

I 

I 

I 

I 

PR/Award# 53778140025 
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Application for Federal Assistance SF-424 

16. Congressional Districts Of: 

• a. Applicant Ju - 001 • b. Program/Project jrL- 007I I 
Attach an additional list of Program/Project Congressional Districts if needed. 

Add Attachment I Delete Attachment I View Atlachment I I I 
17. Proposed Project: 

• a. Start Date: Jo 9/ oi 12o14 1 • b. End Date: Josn112o n I 
18. Estimated Funding ($): 

·a. Federal t , 969 , 898 . oo j 

• b. Applicant o. ooJ 

• c. State o. oo j 

• d. Local o.ooj 

• e. Other o. ooJ 

• f. Program Income o. oo j 

'g. TOTAL t , 969 , 898 . oo j 

• 19. ls Application Subject to Review By State Under Executive Order 12372 Process? 


D a. This application was made available to the State under the Executive Order 12372 Process for review on I 1. 

D b. Program is subject to E.0. 12372 but has not been selected by the State for review. 


IZl c. Program is not covered by E.O. 12372. 


• 20. Is the Applicant Delinquent On Any Federal Debt? (If "Yes," provide explanation in attachment.) 

o v es [8J No 

If "Yes", provide explanation and attach 

I I Add Attachment I Ddlete Attachment I View Attachment I 
21. 'By signing this application, I certify (1) to the statements contained in the list of certifications•• and (2) that the statements 
herein are true, complete and accurate to the best of my knowledge. I also provide the required assurances•• and agree to 
comply with any resulting terms If I accept an award. I am aware that any false, fictitious, or fraudulent statements or claims may 
subject me to criminal, civil, or administrative penalties. (U.S. Code, Title 218, Section 1001) 

IX] ••I AGREE 

•·• The list of certifications and assurances. or an internet site where you may obtain this list, is contained in the announcement or agency 
specific instructions. 

Authorized Representative: 

Prefix: ·First Name: IMitralor. I I 
Middle Name: I I 
·Last Name: lout ta I 
Suffix: 1.Ph . D I 
'Title: lv i ce Chancellor for Research I 
·Telephone Number: 1312- 996- 2862 I Fax Number: 1312- 996- 9005 I 
·Email: JAwards@ uic .edu I 
• Signature of Authorized Representative: IMilra Dulla I •Date Signed: 10512312014 I 

PR/Award# 53778140025 
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OMB Number: 4040-0007 
Expiration Date: 06130!2014 

ASSURANCES - NON-CONSTRUCTION PROGRAMS 

Public reporting burden for this collection of information is estimated to average 15 minutes per response, including time for reviewing 
instructions, searching existing data sources, gathering and maintaining the data needed, and completing and reviewing the collection of 
information. Send comments regarding the burden estimate or any other aspect of this collection of information, including suggestions for 
reducing this burden, to the Office of Management and Budget, Paperwork Reduction Project (0348-0040), Washington, DC 20503. 

PLEASE DO NOT RETURN YOUR COMPLETED FORM TO THE OFFICE OF MANAGEMENT AND BUDGET. SEND 
IT TO THE ADDRESS PROVIDED BY THE SPONSORING AGENCY. 

NOTE: Certain of these assurances may not be applicable to your project or program. If you have questions, please contact the 
awarding agency. Further, certain Federal awarding agencies may require applicants to certify to additional assurances. 
If such is the case, you will be notified. 

As the duly authorized representative of the applicant, I certify that the applicant: 

1. 	 Has the legal authority to apply for Federal assistance 
and the institutional, managerial and financial capability 
(including funds sufficient to pay the non-Federal share 
of project cost) to ensure proper planning, management 
and completion of the project described in this 
application. 

2. 	 Will give the awarding agency, the Comptroller General 
of the United States and, if appropriate, the State, 
through any authorized representative, access to and 
the right to examine all records, books, papers, or 
documents related to the award; and will establish a 
proper accounting system in accordance with generally 
accepted accounting standards or agency directives. 

3. 	 Will establish safeguards to prohibit employees from 
using their positions for a purpose that constitutes or 
presents the appearance of personal or organizational 
conflict of interest, or personal gain. 

4. 	 Will initiate and complete the work within the applicable 
time frame after receipt of approval of the awarding 
agency. 

5. 	 Will comply with the Intergovernmental Personnel Act of 
1970 (42 U.S.C. §§4728-4763) relating to prescribed 
standards for merit systems for programs funded under 
one of the 19 statutes or regulations specified in 
Appendix A of OPM's Standards for a Merit System of 
Personnel Administration (5 C.F.R. 900, Subpart F). 

6. 	 Will comply with all Federal statutes relating to 
nondiscrimination. These include but are not limited to: 
(a) Title VI of the Civil Rights Act of 1964 (P.L. 88-352) 
which prohibits discrimination on the basis of race, color 
or national origin; (b) Title IX of the Education 
Amendments of 1972, as amended (20 U.S.C.§§1681­
1683, and 1685-1686), which prohibits discrimination on 
the basis of sex; (c) Section 504 of the Rehabilitation 

Act of 1973, as amended (29 U.S.C. §794), which 
prohibits discrimination on the basis of handicaps; (d) 
the Age Discrimination Act of 1975, as amended (42 U. 
S.C. §§6101 -6107), which prohibits discrimination on 
the basis of age; (e) the Drug Abuse Office and 
Treatment Act of 1972 (P.l. 92-255), as amended, 
relating to nondiscrimination on the basis of drug 
abuse; (f) the Comprehensive Alcohol Abuse and 
Alcoholism Prevention, Treatment and Rehabilitation 
Act of 1970 (P.L. 91 -616), as amended, relating to 
nondiscrimination on the basis of alcohol abuse or 
alcoholism; (g) §§523 and 527 of the Public Health 
Service Act of 1912 (42 U.S.C. §§290 dd-3 and 290 
ee· 3), as amended, relating to confidentiality of alcohol 
and drug abuse patient records: (h) Title VIII of the Civil 
Rights Act of 1968 (42 u.s.c. §§3601 et seq.), as 
amended, relating to nondiscrimination in the sale, 
rental or financing of housing; (i) any other 
nondiscrimination provisions in the specific statute(s) 
under which application for Federal assistance is being 
made: and, mthe requirements of any other 
nondiscrimination statute(s) which may apply to the 
application. 

7. 	 Will comply, or has already complied, with the 
requirements of Titles II and Il l of the Uniform 
Relocation Assistance and Real Property Acquisition 
Policies Act of 1970 (P.L. 91 -646) which provide for 
fair and equitable treatment of persons displaced or 
whose property is acquired as a result of Federal or 
federally-assisted programs. These requirements 
apply to all interests in real property acquired for 
project purposes regardless of Federal participation in 
purchases. 

8. 	 Will comply, as applicable, with provisions of the 
Hatch Act (5 U.S.C. §§1501-1508 and 7324-7328) 
which limit the political activities of employees whose 
principal employment activities are funded in whole 
or in part with Federal funds. 

Previous Edition Usable Standard Form 4248 (Rev. 7·97) 
Authorized for Local Reproduction Prescribed by OMB Circular A-102 

PR/Award# S377B140025 
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9. 	 Will comply, as applicable, with the provisions of the Davis­
Bacon Act (40 U.S.C. §§276a to 276a-7), the Copeland Act 
(40 U.S.C. §276c and 18 U.S.C. §874), and the Contract 
Work Hours and Safety Standards Act (40 U.S.C. §§327­
333), regarding labor standards for federally-assisted 
construction subagreements. 

1o. 	 Will comply, if applicable, with flood insurance purchase 
requirements of Section 102(a) of the Flood Disaster 
Protection Act of 1973 (P.L. 93-234) which requires 
recipients in a special flood hazard area to participate in the 
program and to purchase flood insurance if the total cost of 
insurable construction and acquisition is $10,000 or more. 

11. 	 Will comply with environmental standards which may be 
prescribed pursuant to the following: (a) institution of 
environmental quality control measures under the National 
Environmental Policy Act of 1969 (P.L. 91-190) and 
Executive Order (EO) 11514; (b) notification of violating 
facilities pursuant to EO 11738: (c) protection of wetlands 
pursuant to EO 11990; (d) evaluation of flood hazards in 
floodplains in accordance with EO 11988; (e) assurance of 
project consistency with the approved State management 
program developed under the Coastal Zone Management 
Act of 1972 (16 U.S.C. §§1451 et seq.); (f) conformity of 
Federal actions to State (Clean Air) Implementation Plans 
under Section 176(c) of the Clean Air Act of 1955, as 
amended (42 U.S.C. §§7401 et seq.); (g) protection of 
underground sources of drinking water under the Safe 
Drinking Water Act of 1974, as amended (P.L. 93-523); 
and, (h) protection of endangered species under the 
Endangered Species Act of 1973, as amended (P .L. 93­
205). 

12. 	 Will comply with the Wild and Scenic Rivers Act of 
1968 (16 U.S.C. §§1271 et seq.) related to protecting 
components or potential components of the national 
wild and scenic rivers system. 

13. 	 Will assist the awarding agency in assuring compliance 
with Section 106 of the National Historic Preservation 
Act of 1966, as amended (16 U.S.C. §470), EO 11593 
(identification and protection of historic properties), and 
the Archaeological and Historic Preservation Act of 
1974 (16 u.s.c.§§469a-1 et seq.). 

14. 	 Will comply with P.L. 93-348 regarding the protection of 
human subjects involved in research, development, and 
related activities supported by this award of assistance. 

15. 	 Will comply with the Laboratory Animal Welfare Act of 
1966 (P.L. 89-544, as amended, 7 U.S.C. §§2131 et 
seq.) pertaining to the care, handling, and treatment of 
warm blooded animals held for research, teaching, or 
other activities supported by this award of assistance. 

16. 	 Will comply with the Lead-Based Paint Poisoning 
Prevention Act (42 U.S.C. §§4801 et seq.) which 
prohibits the use of lead-based paint in construction or 
rehabilitation of residence structures. 

17. 	 Will cause to be performed the required financial and 
compliance audits in accordance with the Single Audit 
Act Amendments of 1996 and OMB Circular No. A-133, 
"Audits of States, Local Governments, and Non-Profit 
Organizations." 

18. 	 Will comply with all applicable requirements of all other 
Federal laws, executive orders, regulations, and policies 
governing this program. 

19. 	 Wfll comply with the requirements of Section 106(g) of 
the Trafficking Victims Protection Act (TVPA) of 2000, as 
amended (22 U.S.C. 7104) which prohibits grant award 
recipients or a sub-recipient from (1) Engaging in severe 
forms of trafficking in persons during the period of time 
that the award is in effect (2) Procuring a commercial 
sex act during the period of time that the award is in 
effect or (3) Using forced labor in the performance of the 
award or subawards under the award. 

SIGNATURE OF AUTHORIZED CERTIFYING OFFICIAL TITLE 

IMit ra Dutt a I Ivice Chancel loi: foi: Research I 
APPLICANT ORGANIZATION DATE SUBMITIED 

hhe 	Boat·d of Tt:ustees of The Univetsity of Illinois I los12312014 

Standard Form 4248 (Rev. 7-97) Back 

PR/Award# 53778140025 
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DISCLOSURE OF LOBBYING ACTIVITIES 

Approved by OMB 

Complete this form to disclose lobbying activities pursuant to 31 U.S.C.1352 0348-0046 

1. •Type of Federal Action: 
D a. contract 

l:8:J b. grant

D c. cooperative agreement

D d. loan 

D e. loan guarantee

D I. loan insurance 

2. * Status of Federal Action: 
D a. bidioffer/applicalion 


[8J b. initial award 


D c. post-award 


4. Name and Address of Reporting Entity: 
IZJPrime OsubAwardee 

'Name IN/A I 
• Streetl I I S11eet 2 [

U/A 

·c•ty State IIN/A 
Congressional District. 1f known: I I 

3. * Report Type: 
IZJ a. initial filing 

D b. material change 

I Zip I I 

5. 11 Reporting Entity in No.4 is Subawardee, Enter Name and Address of Prime: 

6. •Federal Department/Agency: 7. " Federal Program Name/Description: 
ltv/A lschool In1preven1~r.t G<ar>t•I I 

CFDA Number, if applicable: le• . 311 I 
8. Federal Action Number, if known: 9. Award Amount, if known: 

I $I II 
10. a. Name and Address of Lobbying Registrant: 

Prefix J I •First Name I IMiddle Name I
NIA I 


·Last Name I Suffix
N/A l I I 

·Street 1 I I Street 2 I 
 I 
·city I Stale I I Zip II I 
b. Individual Performing Services (including actctress if different trom No. 1oa) 

Profix IMiddle Name I I'Firs/Name IN/A I I 
•tastName I Suffix

NIA I I I 
• Slr&el t I Street2 II I 
·c;1y IState I IZipI I I 

Information reQuested through this torm is authonzed by title 31 U.S.C. section 1352. This disclosure of!obbying activities 1s a material representation ot taci upon which11. 
reliance was placed by the tier above when the transaction was made or entered into. This disclosure is required pursuant to 31 U.S.C. 1352. This information will be reported to 
lhe Congress semi-annually and will be available for public inspeclion. Any person who fails to file the required disclosure shall be subject to a civil penalty of not less than 
$10,000 and not more than $100.000 for each such failure. 

• Signature: IMitra 1.luc ta I 
'Name: Prefix I • Firsl Name I I Middle Name I 

tlt. M1tt3I I 
·LastName Suffix

loutta I IPhD I 
Title: ~i c"? Chancell·Jr tur Research ITelephone No.: 1312-996-2662 IDate: los123!2014 I 

. I Authorize.cl lot la<:al ReproductionF9Clere1Uu0nly: Stanllard Form -lll (Rev. 7-~7) 

r '" wrod-#"S3't r U ·vv-vI 
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OMB Number: 1894-0005 
Expiration Date: 03i31/2017 

NOTICE TO ALL APPLICANTS 

The purpose of this enclosure is to inform you about a new 
provision in the Department of Education's General 
Education Provisions Act (GEPA) that applies to applicants 
for new grant awards under Department programs. This 
provision is Section 427 of GEPA, enacted as part of the 
Improving America's Schools Act of 1994 (Public Law (P_L,) 
103-382). 

To Whom Does This Provision Apply? 

Section 427 of GEPA affects appl icants for new grant 
awards under this program. ALL APPLICANTS FOR 
NEW AWARDS MUST INCLUDE INFORMATION IN 
THEIR APPLICATIONS TO ADDRESS THIS NEW 
PROVISION IN ORDER TO RECEIVE FUNDING UNDER 
THIS PROGRAM. 

(If this program is a State-formula grant program, a State 
needs to provide this description only for projects or 
activities that it carries out with funds reserved for State-level 
uses. In addition, local school districts or other eligible 
applicants that apply to the State for funding need to provide 
this description in their applications to the Stale for funding. 
The Stale would be responsible for ensuring that the school 
district or other local entity has submitted a sufficient 
section 427 statement as described below.) 

What Does This Provision Require? 

Section 427 requires each applicant for funds (other than an 
individual person) to include in its application a description 
of the steps the applicant proposes to take to ensure 
equitable access to. and participation in, its 
Federally-assisted program for students. teachers, and 
other program beneficiaries with special needs. This 
provision allows applicants discretion in developing the 
required description. The statute highlights six types of 
barriers that can impede equitable access or participation: 
gender, race, national origin, color, disability, or age. 
Based on local circumstances, you should determine 
whether these or other barriers may prevent your students, 
teachers, etc. from such access or participation in, the 
Federally-funded project or activity. The description in your 
application of steps to be taken to overcome ihese barriers 
need not be lengthy; you may provide a clear and succinct 

description of how you plan to address those barriers that are 
applicable to your circumstances. In addition, the information 
may be provided in a single narrative, or, if appropriate, may 
be discussed in connection with related topics in the 
application. 

Section 427 is not intended to duplicate the requirements of 
civil rights statutes, but rather to ensure that, in designing 
their projects, applicants for Federal funds address equity 
concerns that may affect the ability of certain potential 
beneficiaries to fully participate in the project and to achieve 
to high standards. Consistent with program requirements and 
its approved application, an applicant may use the Federal 
funds awarded to it to eliminate barriers it identifies. 

What are Examples of How an Applicant Might Satisfy the 
Requirement of This Provision? 

The following examples may help illustrate how an applicant 
may comply with Section 427. 

(1) An applicant that proposes to carry out an adult literacy 
project serving, among others, adults with limited English 
proficiency, might describe in its application how it intends to 
distribute a brochure about the proposed project to such 
potential participants in their native language. 

(2) An applicant that proposes to develop instructional 
materials for classroom use might describe how it will make 
the materials available on audio tape or in braille for students 
who are blind. 

(3) An applicant that proposes to carry out a model science 
program for secondary students and is concerned that girls 
may be less likely than boys to enroll in the course, might 
indicate how it intends to conduct "outreach" efforts to girls, 
to encourage their enrollment. 

We recognize that many applicants may already be 
implementing effective steps to ensure equity of 
access and participation in their grant programs, and 
we appreciate your cooperation in responding to the 
requirements of this provision. 

Estimated Burden Statement for GEPA Requirements 

According to the Paperwork Reduction Act of 1995. no persons are required to respond to a collection of information unless such 
collection displays a valid OMB control number. Public reporting burden for this collection of information is estimated to average 

1.5 hours per response, including time for reviewing instructions. searching existing data sources, gathering and maintaining the 
data needed. and completing and reviewing the collection of information. The obligation to respond to this collection is required to 
obtain or retain benefit (Public Law 103-382). Send comments regarding the burden estimate or any other aspect of this collection 
of information, including suggestions for reducing this burden, to the U.S. Department of Education, 400 Maryland Ave., SW, 
Washington, DC 20210-4537 or email ICOocketMgr@ed.gov and reference the OMB Control Number 1894-0005. 

Optional - You may attach 1 file to this page. 

T~rnaround Schools GEPA Statement.pdf Add Attachment Delete Attachment I View Attachment 

PR/Award# S377B140025 
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General Education Provisions Act, Section 427 (CEPA) 

In accordance with federal regulations (including the General Education Provisions Act. 

Section 427) and the University of Illinois at Chicago's (UIC) anti-discrimination policies for 

students and employee participation and service, this Turnaround School Leaders project will not 

discriminate on the basis of race, color, national origin, gender, age, or disability. Located within 

a metropolitan multi-cu]tural community, the university is clearly dedicated to hiring individuals 

from underrepresented groups, including racial minorities and individuals with disabilities. UIC 

carefully adheres to all rules and regulations for affirmative action and equal opportunity. 

Like the university, Chicago Public Schools is an equal opportunity urban school district 

that is committed to diversification of its staff and the employment of minorities in proportion to 

their availability among qualified applicants. 

The goal of the UIC/CPS partnership is to attract, prepare, and support aspiring and new 

principals to become effective school leaders in improving teaching and learning in the lowest-

achieving schools in the district. This project contains the following proactive, affirmative steps 

to ensure diversity among project participants. 

• 	 Devise new marketing strategies to recruit a diverse group ofaspiring principals using a 

variety of methods to ensure as broad an applicant pool as possible; 

• 	 Ensure a uniform selection process that includes a competency based interview and 

evaluation criteria and that is afforded to all applicants; 

• 	 Ensure that there is specialized coursework and training for aspiring principals on topics 

such as: 

• Cultural competency, so that principals and their staffare able to effectively 

engage every student, and identify and eliminate the biases that impact 

PR/Award# $3778140025 
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expectations and. achievement 

• 	 Personalized learning environments to serve every child 

• 	 Effort-based paradigm, to emphasize that achievement is detem1ined by effort, not 

background 

• 	 Continuous coaching on implementing equity and excellence in diverse 

environments 

• 	 Law, pedagogy, and instructional best practices for special needs students 

• 	 Best practices, pedagogy, and support for English Language Learners 

• 	 Community and family involvement to improve student outcomes. 

• 	 Provide site-based support to aspiring and new principals to set achievement targets for 

aJJ students moving them to and beyond proficiency. 

PR/Award# $3778140025 
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CERTIFICATION REGARDING LOBBYING 

Certification for Contracts, Grants, Loans, and Cooperative Agreements 

The undersigned certifies, to the best of his or her knowledge and belief, that: 

(1} No Federal appropriated funds have been paid or will be paid, by or on behalf of the undersigned, to any 
person for influencing or attempting to influence an officer or employee of an agency, a Member of 
Congrass, an officer or employee of Congress. or an employee of a Member of Congress in connection with 
the awarding of any Federal contract, the making of any Federal grant, the making of any Federal loan, the 
entering into of any cooperative agreement. and the extension, continuation, renewal, amendment, or 
modification of any Federal contract, grant, loan, or cooperative agreement. 

(2) If any funds other than Federal appropriated funds have been paid or will be paid lo any person for 
influencing or attempting lo influence an officer or employee of any agency, a Member of Congress, an 
officer or employee of Congress, or an employee of a Member of Congress in connection with this Federal 
contract, grant, loan, or cooperative agreement, the undersigned shall complete and submit Standard 
Form·LLL, "Disclosure of Lobbying Activities," in accordance with its instructions. 

(3) The undersigned shall require that the language of this certification be included in the award documents 
for all subawards at all tiers (including subcontracts, subgrants, and contracts under grants, loans, and 
cooperative agreements) and that all subrecipients shall certify and disclose accordingly. This certification 
is a material representation of fact upon which reliance was placed when this transaction was made or 
entered into. Submission of this certification is a prerequisite for making or entering into this transaction 
imposed by section 1352, title 31, U.S. Code. Any person who fails to file the required certification shall be 
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Activities," in accordance with its instructions. Submission of this statement is a prerequisite for making or 
entering into this transaction imposed by section 1352, title 31, U.S. Code. Any person who fails to file the 
required statement shall be subject to a civil penalty of not less than $10,000 and not more than $100,000 
for each such failure. 
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ABSTRACT 


The University of Illinois at Chicago (UIC) Center for Urban School Leadership/Ed.D. in Urban 

Education Leadership program seeks funding under Absolute Priority #1: Non-rural Turnaround 

School Leader Selection, Preparation, Placement_,__fu!Q_port, and Retention Program. The UIC 

program partners with the Chicago Public School District #299, an LEA that contains more than 

five SIG and SIG eligible schools. In addition, we address both ComQetitive Preference Priori!Y 

1: Existing Polic)'. Conditions that can be Leve.raged to Ensure Success and Sustainability of a 

Turnaround Leadership Pipeline and Competitive Preference Priorit.Y 2: Record of Preparing and 

~J.1orting Turnaround Schoo] Leaders who have Demonstrated Success in Increased 

Graduation Rates and Academic Growth in the project narrative with appropriate support 

documentation in Part 6 - Other Attachments. The number of program participants or 

candidates we plan to recruit and prepare for SIG/SIG eligible schools is 66, or 22 per cohort for 

each of three consecutive years. The NCES identification number for Chicago Public Schools 

district is 1709930. Individual school NCES identification numbers are not yet available as part 

of our proposal requires collaboration with CPS in the identification of SIG and SIG eligible 

schools' vacancies and strategies to place UIC prepared principals in those schools. 

UIC seeks to further improve our twelve-year established principal preparation program in ways 

that will consistently produce a pipeline ofhigh quality school leaders who have capacity to 

transform low-performing schools. Our program is particularly well positioned to focus on such 

improvements at this time for five significant reasons. First, the program completed a 

comprehensive internal redesign two years ago that resulted, among other changes, in stronger 

alignment of coursework to fieldwork, theory to practice, and outcomes to locally adopted 
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competencies. Second, two years ago the University authorized and funded the UIC Center for 


Urban Education Leadership (CUEL) to support the further development of the Ed.D. principal 


preparation program and disseminate findings on the impact of its model. Third, the formation of 


the CPS Chicago Leadership Collaborative (CLC), and our selection as a charter member 


through a competitive RFP process, aligns with our partner CPS school district's recent efforts to 


ramp up improvement of principal quality system-wide in significant ways. Fourth, UlC's new 


relational database for the principal preparation program allows faculty to track development and 


impact ofleadersbip capacities (including knowledge, skills, and dispositions) from application 


through early-career stages of the pipeline-and design interventions as required. Finally, UIC's 


work continues to bave a wide audience among higher education school leader programs 


nationwide, which is important because higher education has enormous resources that need to be 


re-directed nationwide toward next-generation, results-oriented, school leadership development. 


A distinctive orientation to our work is a systems-theory approach. Thjg proposal is developed 


around a much more systemic concept of the school leader principal pipeline than we have 


embraced to date and that the leading professional organizations are currently framing. This 


proposal recognizes that all major dimensions of our current program- from our theory of leader 


development to our intentional marketing to the impact of our graduates----can, in principle. 


influence the quality and quantity of the applicant pool, as well as its ultimate impact on schools. 


The goals we propose for this Turnaround grant include: 


Goal 1: UIC will develop new outreach approaches and enhance recruitment efforts to select 


three annual cohorts of 22 highly promising prospective school leaders using CPS competencies 


developed expressly to prepare and assess the leaders of high-need schools. 


Goal 2: UIC will build on the strengths of the preparation phase of its program, including the 
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academic and clinical components, to integrate strategies to prepare principals for the challenges 

and opportunities of turning around chronically low-performing schools, as informed by both the 

literature and an analysis of UIC program data, including new data collection in SISE schools. 

Goal 3: UIC will increase the number of school leaders placed in SISE schools within two years 

of residency completion by working strategically with our CPS partners to target the highest 

need schools with placement of DIC-trained principals. UIC will further provide these principals 

with highly individual, intense, and frequent leadership coaching in the areas of the CPS 

competencies, with special attention to how instructional leadership, organizational change 

leadership, and cycles of inquiry can be used strategicalJy to help achieve CPS's goals for these 

SISE schools. 

Goal 4: UIC will conduct analysis of its school leader retention record to date over the first 10 

years of the program, document patterns of success and retention in SISE schools vs. all other 

schools, and develop effective strategies and incentives for supporting and retaining effective 

school leaders, while working directly with our contractual CPS partners to replace ineffective 

school leaders. 

We believe that pursuit and attainment of the above four goals will allow our principal 

preparation program to advance to the next level - a level that will result in a higher quality 

school leadership pipeline through greater selectivity ofprogram candidates; increased 

articulation between academic and clinical program components; greater collaboration witb our 

CPS partners targeted on preparing, placing, and supporting principals in struggling schools; and 

improved documentation of our work and its impact on student learning in SISE schools as 

described in Goals 1-4. 
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University of Illinois at Chicago 

Application under the DOE Turnaround School Leaders Program 

CFDA 84.377B 


Introduction: A Systems Approach to Pipeline Development 

The UIC Ed.D Program in Urban Education Leadership is an award-winning 

principal preparation and development program that must continue to improve in critical ways if 

it is to reach its potential for consistently improving student learning in the urban schools that 

have proven the most challenging to turn around. This university-based school leader 

preparation program is conducted in close, contractual partnership with Chicago Public Schools 

(CPS). The program was first designed with CPS in 2002 in response to research findings 

showing that failing schools can dramatically improve under the leadership of visionary, skilled 

principals. Through a careful balance of coursework, year-long supervised residency, and 

extended on-site coaching across at least three full years of leadership practice, the Ed.D 

Program in Urban Education Leadership targets the skills and dispositions that leaders need most 

to transform the cultures of high-need urban schools. 

Our contractual partner is Chicago Public Schools, enrolling over 395,000 students in 

over 600 schools. Of these, 91% are students of color, including 85% Black and Hispanic 

students. CPS is virtually a SIG-eligible district from stem to stern, with a student enrollment of 

85% tow income, 17% ELL, and 13% students with disabilities. Among other concerns, the 

district has a 32% chronic truancy rate. 

Since 2002, UIC has demonstrated its commitment to the continuous improvement of its 

principal preparation program to improve educational outcomes for CPS students. The results of 

its approach arc evident in the recognition that UIC-traincd principals and the program have 
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received for impact on student learning outcomes in high-poverty Chicago public schools. In 

2013, 17 VIC-trained principals received the '"Top Principal Bonus Awards" from CPS for 

leading improvement in student learning, and one principal won the top award for Archdiocese 

schools, the Polk Brothers Leadership award. In 2012, the UIC program became the first school 

leadership program to win the Council ofGreat City Schools Urban Impact Award and the first 

higher education institution to be awarded Exemplacy status by the Bush Foundation Alliance to 

Reform Education Leadership. It is emblematic of UIC's approach that at the same time it 

received this recognition it was submitting a significant new program re-design for approval by 

the Illinois State Board of Education 

UIC is recognized within and outside the district as providing strong school leaders who 

regularly lead schools to dramatic improvements in attendance, improved graduation rates, and 

improved scores on standardized achievement exams. In the last 12 months, UIC has been 

featured twice in Education Week cover stories and more recently in a PBS News Hour feature 

on school leader preparation. UJC principal perfonnance has been featured in a range ofother 

national publications, including District Administration, Planning and Changing, and Wallace 

Foundation's Knowledge in Brief. Four of Chicago Magazine's Top 20 clementacy schools in 

2014 were led by UIC Principals, one of them the recent recipient of a US Department of 

Education Blue Ribbon Award. 

Despite UIC's record of success, the program design is insufficient to ensure that an 

adequate number of high-quality applicants emerge from its intensive program of field-based 

leader development with the skills and dispositions needed to tum around low performing 

schools. Many program complctcrs have been able to transfonn low-performing school cultures 

in elementary and secondary schools, large and small, of all demographic compositions, but a 
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substantial portion ofour completers are not producing transfonnational results. We have 

concluded that one of the most significant levers, if not the most significant, for improving our 

program's impact is to develop a systemic pipeline strategy, which we propose to do so through 

the Turnaround School Leaders Program. 

A systems-theory approach to pipeline development. Although its original authorship 

is debated (Carr, 2008), a familiar line has emerged from systems theory as applied to 

organizational development: "Your system, any system, is perfectly designed to obtain the 

results it is achieving.'' We have come to sec that even the most forward-looking formulations of 

exemplary school leadership programs-such as those developed by University Council for 

Educational Administration (UCEA), Educational Development Center (EDC} and the Rainwater 

Leadership Alliance underestimate the systemic nature of school leader pipeline development. 

rn general, pipeline development is understood as an clement in the recruitment and selection 

process after which other phases of the leadership program follow: academic curriculum. 

supervised clinical practice, candidate assessments, and so on. We arc now conceptualizing 

pipeline development as a function of the entire system, one that begins professionally with pre­

service teacher preparation and that continues into mature leadership practice of school 

principals and district leaders. This proposal is developed around a much more systemic concept 

of the school leader principal pipeline than we have embraced to date and that the leading 

professional organizations are currently framing. 

We now recognize that al! major dimensions ofour current program-from our theory of 

leader development to our intentional marketing to the impact of our graduates-can in principle 

influence the quaJity and quantity of the applicant pool. For example, when an experienced 

teacher leader from a school led by a UIC principal begins to see herself as a future candidate for 
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our program, it is typically NOT because ofour recruitment strategy. It is because one of our 

principals has created a school culture with teacher leader opportunities that affects both the 

willing and abl~ sides of the "qualified applicant" equation. As in any system, the components in 

this instance arc interactive: strong principalship practices incorporating high-functioning school 

leadership teams result in the development of teacher-leader skills and dispositions that make for 

a promising applicant to the school leadership program. 

It is therefore the intent of this proposal to develop a more systems-oriented approach to 

pipeline development, one that leverages our access to teachers in UIC pre-service and in-service 

teacher education programs and in schools led by UIC principals to increase teacher leadership 

aspirations, skrns, and opportunities, thus strengthening the applicant pool that in tum will 

increase the impact of UIC school leaders on SIG and SIG-eligible (SISE) schools. This will be 

done in pan by honoring organizational theorist Tom Peters 's dictum that "Great leaders don't 

create followers; they create leaders." To achieve this aspiration, our pre-service and in-service 

development of principals will intentionally foreground teacher leadership development, and we 

will work more effectively with CPS to ensure that a higher percentage of our principals are 

placed in SISE schools, and once there, are consistently supported by high-quality, differentiated 

leadership coaching in their first two years. 

We propose to improve our program's impact on Chicago's low-perfonning schools with 

a focus on SISE schools by pursuing the following four major goals: 

a. 	 UIC will develop new outreach approaches and enhance recruitment efforts in order to select 

three annual cohons of 22 highly-promising prospective school leaders using CPS 

competencies developed expressly to prepare and assess the leaders of high-need schools. 

b. 	 UIC will build on the strengths of the preparation phase of its program, including the 
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academic and clinical components, to integrate strategies to prepare principals for the 

chalJenges and opportunities of turning around chronically low-perfonning schools, as 

informed by both the literature and an analysis of UIC program data, including new data 

collection in SISE schools. 

<.:. 	 UIC will increase the. number of school leaders placed in SISE schools within two years of 

residency completion by working strategically with our CPS partners to target the highest 

need schools with placement of VIC-trained principals. UIC will further provide these 

principals with highly individual, intense, and frequent leadership coaching in the areas of 

the CPS competencies, with special attention to how instructional leadership, organizational 

change leadership, and cycles of inquiry can be used strategically to help achieve CPS's 

goals for these SISE schools. 

d. 	 UIC will conduct analysis of its school leader retention record to date over the first 10 years 

of the program, document patterns of success and retention in SISE schools vs. all other 

schools, and develop effective strategies and incentives for supporting and retaining effective 

school leaders, while working directly with our contractual CPS partners to replace 

ineffective school leaders. 

A. 	Pro}ect Design 

UIC Program Design: The SJG Turnaround School Leaders Program opportunity comes at a 

propitious time in the history of UIC's history ofprogram design and redesign. First 

implemented in 2002, the UIC program was committed not to a particular design, but to 

answering one organizing question that we believed would yield an optimal design over time: 

"What would it take for a university-based program to produce principals able to transform 

high-need urban schools into successjitl learning environments at a rule, rather than an 
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exception to the rule?" By obtaining early funding from philanthropic organizations in Chicago 

and nationwide-including the Broad Foundation, Chicago Community Trust, MacArthur 

Foundation, Stone Foundation, and many others, UIC has built capacity to sustain the program 

over time. It also has systems and personnel in place to collect and analyze data on program 

elements and on outcomes in the high-need schools UIC-trained principals lead. 

A number of design features have come to define the program and are now considered 

key to its success: 

• 	 A formal partnership with Chicago Public Schools to ensure that our program's graduates are 

meeting school system needs. 

• 	 Highly selective admissions criteria designed to admit a distinct cohort of 15-20 students 

once each year. 

• 	 A pre-service/in-inservice continuum that admits students to a 12-18-month school leader 

licensure program (pre-service), followed by continued coursework and leadership coaching 

for a minimum of 2 more years in principals' novice years as their leadership practice 

develops. 

• 	 For each candidate in the pre-service phase, a required full-year, full-time, paid residency in 

a leadership role in a high-need urban school, supervised by a full-time university leadership 

coach with a record ofschool transformation as a former principal. 

• 	 A strong commitment to candidate assessment, resulting in counseling out 15% of candidates 

over time. 

• 	 An equally strong commitment to using data to improve the program, resulting in multiple 

program revisions and ongoing re-design. 
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UIC has been recognized in multiple venues for its uses of data to improve its 

professional preparation program in school leadership. The program receatly documented its 

uses ofdata for continuous program improvement in a journal article (Cosner, et al. 2012) and 

was also singled out in a study by Davis and Darling Hammond (2012) for our analysis of data 

for program improvement. In addition, when the program received the first annual award from 

UCEA for Exemplary Leadership Preparation, data collection and analysis was identified as a 

strength. 

In 2006, a commission convened by the Illinois Board ofHigher Education (JBH.E) 

named UIC a "model" program in school leaders preparation, and in 2008, UIC faculty led a 

joint task force of the IBHE and Illinois State Board of Education that successfully changed 

school lead.er preparation licensure in I1linois to require all program providers to enter into 

contractual partnerships with school systems and to make programs more selective, more 

intensively field-based, and more rigorously outcomes-based. 

Although the UIC program is at the forefront of changes in principal leadersbjp 

preparation nationally, we have a lot more to learn and to do in order to have the impact we want 

on the learning outcomes of urban children and youth. The Turnaround School Leaders Program 

is an opportunity for us to focus on strategies in the pre-service and in-service elements of the 

program that we believe will have an impact on the ultimate outcome of student learning. 

Indicators ofProgram Quality and Effectiveness: The principals we train accept and 

remain in leadership positions in high-need schools across the district. Currently, about 98% of 

the 142 students who have successfully completed the residency year have achieved 

administrative positions in urban schools. 100 of these have become urban school principals 

within three years following residency, and nearly all of these placements were in high-need 
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schools. The remaining students became assistant principals or system-level leaders. UIC 

candidates are disproportionately successful in passing the rigorous CPS eligibility process, 

which typically fails over 60%1 of applicants who already hold state school leadership 

certification. From 2010-13, over 90% of UIC candidates passed this assessment process, which 

is required in order to become a principal. Moreover, for the past eight years, 85% ofUIC 

principals have retained their principalship, largely in high-need CPS schools. Departures are 

mostly due to promotions and retirements. 

Our training is producing leaders who can achieve outstanding results, but these results 

are not consistent across each cohort or uniform from one cohort to another. Promising results 

include: 

• 	 Using the high bar for achievement-gap metrics recommended by Branch, Hanushek and 

Rivkin (2012), UIC elementary principals are seeing on average four months of achievement 

growth beyond expected gains in the course of their tenure, compared to the system's 

average one month of gains over the principal's tenure. 

In the 2010-11 school year, high schools led by UJC principals improved attendance, 

freshman on-track, and graduation rates at levels that exceeded comparable CPS high schools 

by between 5 and 8 percentage. points for each metric. 

• 	 In 2011-12, the average graduation rate for the 13 UIC-led high schools with graduating 

classes was 65.5% (7.2% higher than the CPS district average), and 16 CPS high schools Jed 

by UIC principals posted a 44% reduction in annual dropout rates against the CPS average of 

4%. 

• In 20 l 1-12, UIC-led high schools posted three of the top 12 ACT gains in the system. 

But our data demonstrate that we are not having adequate impact across the board. In 
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response to Competitive Preference Priority #2, an examination ofthe recent perfonnance 

trends of SIG-eligible CPS schools that are led by UJC-trained principals supports our view 

that UIC-trained principals are learning SIG-relevant skills in key areas_, but remain 

inconsistent in leading the improvement of SIG-like schools. Two tables (see attached, 

labded "Competitive Preference Priority #2") compare 4-year trends in several indicators of 

school performance for three groups ofCPS schools: a) CPS schools led for at least two 

years by UIC-trained principals that were designated "SIG-eligible" for at least one year 

from 2010 to 2013; b) Non-UIC-Led CPS schools placed on administrative probation 1 or 2 

times between 20 I 0 and 2013 for failing to meet APR performance thresholds (labeled 

"Probation_ Occasional"); and c) Non-UlC-Led CPS schools placed on administrative 

probation 3 or 4 times between 20 I 0 and 2013 for failing to meet APR performance 

thresholds (labeled "Probation_ Chronic"). Table 1 examines high school performance, Table 

2 elementary school performance. 

UIC-led SIG-eligible high schools (Table I) out-perfonned CPS probation high schools 

.in three key areas. They showed high rates of growth in school-wide attendance, and were more 

successful over time in reducing the failure rates offreshman - a key statistic and organizational 

accomplishment linked by the Consortium on Chicago School Research to highly levels of 

school persistence (Bryk et al, 2010). UIC-led high schools also improved I-year dropout rates, 

and significantly reduced the percentage ofserious student misconducts that produced out-of­

school suspensions from 2012 to 2013 - thus keeping more students in school. On the other 

hand, the UIC-led high schools did not on i:JVerage produce greater gains in standardized test 

scores (ACT or PSAE), graduation rates, or 5-year dropout rates. 
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Regarding UIC-led SIG-eligible elementary schools (Table 2), differences from CPS 

probationary schools without UIC leadership were less remarkable. UIC-led elementary schools 

were also more likely to reduce out-of-school suspensions from 2012 to 2013. But there were 

few notable differences between the UIC-led elementary schools and CPS probationary schools 

on the other available indicators, including school-wide attendance and standardized 

achievement. 

To summarize, the UJC-led SIG-eligible elementary and high schools displayed 

patterns of improvement similar to those of probationary schools on several indicators, 

tracking progress at about the same pace and direction. UIC-led high schools did evidence 

strength in several key leading indicators of turnaround school improvement. 

improving the Candidate Pool: We now believe that one of the most significant 

improvements we can make to our program is to focus on admitting stronger candidates while at 

the same time thinking systemicalJy about how everytbjng else we do in the program has the 

potential to strengthen the candidate pool. Our program is already known for its selectivity. 

However, there is a problem with viewing recruitment and selection as a process that occurs 

immediately before entry into a formal leadership training programs. We need to intentionally 

and actively develop teacher leaders long beforehand-both pre-service and in-service-so we 

have a ready supply from which to recruit and select the best candidates for training into the 

principalshi p. 

The four central proposal goals presented in the introductory section of this proposal 

identify key leverage points at the pre-service and post-licensure stages of our program. 1n 

Figure I below, we provide objectives for each ofthose goals. We outline the activities, 

including timing, for each objective in the final section of the narratjve in Figure 2: Management 
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Plan. UIC's ongoing commitment to continuous improvement is reflected in an objective related 

to Metrics for each of the four goals as detailed in the management plan. 

Figure 1: Proposal goals and objectives 

I. Preservice Design Improvements 

Goal 1: UJC will improve recruitment and development efforts to select 22 promising candidates atmually 

for its principal preparation program using CPS principal competencies. 

• Objective la: Outreach- Expand outreach strategies to attract a larger candidate pool with 

increased representation ofeducatOI~ with credentials to serve students with disabilities and English 

language learners. 

• Objective lb: Teacher Development -­ Cultivate teacher leader capacity for and interest in the 

principalship as career path by worldng with teacher education faculty in the College ofEducation and 

leveraging the cai:ncity of UIC-trained princij:xils to develop teacher leadership. 

• Objective le: Admissions Process - Modify admissions processes and protocols to ensure better 

selection ofcandidates with characteristics likely to lead to success in SISE and similar low 

peiforming schools. 

Goal 2: UIC will improve the Q@paration component ofthe program to more successfolly prepare 

p1incipals for SISE and similar low-peiforming schools. 

• Objective 2a: E'1idence on Successful Programs - Identify strategies in the literature and 

employed by other nationally recognized school leader prepamtion programs that are most 

applicable to Jeadership practices mhigh need schools. 

• Ob.iective 2b: UIC Program Data - Identify area<; for program improvement specific to 

preparing principals for the leadership challenges and opportunities in SISE and similar Low 

pertooning schools through the analysis ofquantitative and qualitative data related to the practices 
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and performance ofUIC principals in SISE and similar low performing schools. 

• Objective 2c: Modification ofCoursework- Modify pre-service coursework, as infonned by 2a 

and 2b, to forefront knowledge, skills, and dispositions critical to improving high need schools, with 

special attention to developing the instructionaland leadership capacity ofteachers in those schools. 

• Oh.iective 2d: Modification ofPre-Senice Clinical Component- Modify the pre-service 

clinical and field-based component, as informed by 2a and 2b, to better ensure candidates develop 

the skills, knowledge, and dispositions critical to improving high need schools. 

II. Placement and lnservice Program Design Improvements 

Goal3: UIC, in collaboration with Chicago PubJjc Schools, will increase the number ofschool leaders 

placed in SISE schools and provide them with the support necessary to build school capacity for 

instructional improvement. 

• Objective3a: Placement Strategies - Collaborate with CPS to identify principal vacancies and 

potential vacancies inSISE schools and detennine best strategies for promoting placement ofUIC 

prepared principals in these schools. 

• Objective 3b: Jn-service Clinical Modules - Develop and enhance in-service clinical modules 

specifically designed to support novice principals in high need schools. 

• Objective 3c: Support- Provide principals in SISE schools with frequent, intense coaching 

support in areas ofdevelopment coasidered critical to successful perfonnance and effectiveness. 

• Objective3d: Teacher Leader Development - Provide novice principals with, among other 

supports, strategies specifically targeted to teacher leadership capacity building as one means of 

developing a potential quality pipeline ofschool leaders. 

Goal 4: UIC will collaborate with CPS to retain effective VIC-trained principals in SISE and similar low 

perfo1ming schools and replace ineffective school le-aden;. 
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• 	 Objective 4a: UIC Record -Analyz.e principal retention record to date ofUIC prepared/placed 

principals over the last ten years with attention to patterns ofretention in SISE schools 

• 	 Objective 4b: Retention Incentives - Collaborate with CPS to further develop incentives for 

retaining effective school leaders. 

Through the Turnaround School Leaders Program, we will focus primarily on two 

problems in the pipeline of leadership preparation. The solutions we propose at each problem 

point-pre-service outreach and in-service coaching-will develop the teacher leader capacity 

necessary for working in low performing schools and for teacher leaders to gain entry to highly-

selective principal training programs as their careers advance. In addressing these problems, we 

will develop UIC's pipeline capacity, as well as demonstrate to the local principal preparation 

field and beyond how to systemically guide and nurture teacher leaders, improve the supply of 

teacher leaders for principal training programs, and support the effectiveness of in-service 

principals in low-perfom1ing schools. 

Pre-Service: We aim to increase our annual target of selected applicants from 15-20 

high-quality candidates to 22 high-quality candidates. In addition to enhancing our recruitment 

efforts, we will intentionally develop teacher leaders through outreach to and enhancement of 

pre-service teacher training programs, both undergraduate and master's programs. Teachers need 

to understand teacher leadership and the principalship as career paths from early on, both to 

motivate them to stay in the field of education if they feel they have leadership potential and to 

inform them about how they can develop themselves as leaders in preparation for more formal 

training later. We will target programs at other institutions of higher education in the local area 

as well as UIC's teacher education programs. We will work with UIC teacher education 

programs to modify course content and develop linkages that promote teacher placement is UIC-
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led schools. We will reach out to CPS teachers by developing professional communities with a 

focus on their career interests. 

Although significant number of candidates recruited into the UIC program over the last 

decade have had special-education and ELL backgrounds, it is also clear that we need to recruit 

more such candidates if our program is to achieve its potential in a school system with a student 

emollment of almost 90% African-American and Latino with very high rates of special 

education students in many schools. We will work directly with the CPS Office of Special 

Education, the CPS Office of Bi-Lingual and Multi-cultural Education, and Chicago's Hispanic 

School Administrator's Council to ensure greater numbers of candidates with these affiliations. 

Also as part ofGoal I, we will modify our admissions processes to ensure better selection 

of candidates likely to be successful in SISE schools, as informed by data analysis conducted 

under Goal 2, as weU as by a formal report on turnaround schools commissioned by CPS in 

2007. Achievement of Goal 2 to improve the preparation component of the pre-service program 

will be facilitated by understanding the leadership practices deemed effective for transforming 

high-need schools, as informed by the literature and our own data analysis. Shelby Cosner, a 

member of our academic faculty, has already begun to explore the literature toward this end and 

is currently leading research to explore the leadership practices tbat enable low-performing 

schools to improve theiI status under CPS accountability measures. We will build on this work 

by conducting an analysis of program and school performance data in conjunction with original 

qualitative data collection and analysis for insights into the practices of VIC-trained principals. 

Finally we will enhance the preparation candidates receive by modifying coursework and clinical 

components as infonned by the quantitative and qualitative data. 

PR/Award# 53778140025 


Page e31 


14 



In-Service: Leadership coaching after initial licensure, which comes 18 months into the 

program, is another area to target for improvement. A distinctive strength of the UlC program is 

three years and typically four years of leadership coaching beginning in the preservice, year-long 

residency and concluding after two to three years of school leadership. UIC coaches are highly 

qualified, have a minimum of six years of leadership coaching experience, and each of them has 

a documented record of having brought dramatic improvement to student learning outcomes in 

public schools (this is a condition of their hiring). UIC Leadership coaches meet regularly to 

form a professional learning community to determine how the very real and individual needs of 

candidates at various stages of leadership development can best be addressed. 

Although pre-service coaching during the one-year residency is both intensive and well-

focused on CPS competencies required for leadership in low performing schools, in-service 

coaching tends to be less well-defined and less consistently applied to all students during their 

leadership service as principals or assistant principals while in the program. 

We will work with CPS to promote placement of UIC-trained principa)s in SISE schools 

and focus on providing improved and more consistent coaching to increase retention and 

effectiveness. We will develop a common repertoire of coaching practices, supported by 

processes and tools, targeted at significant problems ofpractice likely to be encountered by early 

career principals. In addition to using these modules, coaches will support the principa] in the 

hiring of teachers, including from UIC's teacher preparation program, who have been oriented to 

a possible career as principal, and developing them for the purposes ofachieving school goals. 

The coaching of the principal will extend to working with the entire Instructional Leadership 

Team (IL T). This work wlll contribute to the goal of achieving student learning gains while also 

developing a supply of people with the qualifications needed to be successful in a principal 
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training program. It will also result in coaching modules with potential for use by other principal 

leadership training programs. Finally. UIC will use its data on program participants and their 

performance record in Chicago schools to influence CPS decisions regarding retention incentives 

for principals in low-performing schools as well as replacement decisions of ineffective leaders. 

Theory o.lleadership development: The UIC program is guided by a strong theory of 

leadership development that we are now working to make more transparent, explicit. and 

published. In selecting the most promising candidates and providing them the most optimal 

experiences to accelerate their development as leaders, we are heavily influenced by such 

leadership and expertise-development researchers as David Day and his colleagues (Day, 

Zaccaro, et al. 2004; Day 2009), the team at the Center for Creative Leadership (2014), and 

Bereiter and Scardamalia on development ofexpertise (1993). 

We know that not all people can become highly effective principals. Any program that 

hopes to prepare transformational leaders routinely and at scale has to begin by being highly 

selective. Preparation programs need to select candidates whose existing knowledge, skills, and 

dispositions make it likely that they can become effective, first-year principals in the limited 

preparation time available. However, for such selectivity to be productive, candidates must 

choose to enter the pipeline in numbers sufficient to enable the program to achieve its 

transfomiational goals. This will likely happen only with strategic development of candidates' 

choices prior to entering the pipeline. 

Empirically. however, we know that most individuals who show initial promise still do 

not lead in ways that close chronic gaps in achievement and instructional effectiveness, much 

less do so in ways that are sustainable over time. In our view, this problem persists largely 

because nonns of preparation continue to focus on getting novice leaders to apply large 
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collections ofdiffuse, disconnected, and pre-packaged concepts, precepts and skills to their day­

to-day leadership practices. 

The theory that guides our practice is this: school leadership development, as a sub­

species of leadership development more broadly, is a particular kind of adult learning that 

requires rich and varied experiences of leading over an extended period of time to develop the 

expertise and dispositions for leadership. These experiences can best accelerate development if 

they are accompanied by a) sequenced academic coursework that engage candidates in 

theoretical and research literature that helps frame their practice, b) frequent and systematic 

formative course/project feedback to students on the quality of their leadership practice, c) 

cumulative documentation of leadership learning, and d) periodic, high-stakes summative 

assessment of leadership learning at key program benchmarks, including processes to counsel 

people out if indicated. In short, guided, reflective practice can accelerate cognitive, practical. 

and dispositional leadership development if the developmental experiences are intentionally 

selected for their growth-producing potential. 

B. Significance ofthe Project 

Ifwe as a field and as a nation are serious about improving school learning outcomes for 

children in high-poverty neighborhoods, then we have to be serious about how schools are 

led. Ifwe are going to raise our expectations for schools and school leaders, then we are going 

to have to raise our expectations for how principals are selected and prepared. Finally, the 

organizations where the most infrastructure and resources are currently located- the institutions 

that have the most capacity to make cost-effective changes to produce the necessary results-arc 

found in higher education. 
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UIC is showing what a locally engaged mid-tier university can initiate, sustain (see 

Sustainability section below), and continuously improve in the area ofprincipal preparation. This 

is significant because others are learning from our practice as we continue to learn 

ourselves. UIC is having and will continue to have an impact on district, state, and national 

discourse on school leader development practice and policy. It is helping IHEs, districts, and 

states raise their expectations for what school leaders can accomplish and how higher education 

can play its role. We expect to incorporate into this assistance our work and insights around 

pipeline development toward the goal of turning around low-performing schools. 

In Chicago, UIC has for 12 years worked closely with CPS as a partner around the 

growing emphasis on leadership preparation across the tenure of 5 different district CEOs. UlC 

was a founding partner in the development of the CPS Chicago Leadership Collaborative (CLC), 

an innovative model for filling all principal vacancies in CPS with principals from selective, 

residency-based programs (see Sustainability below). At the state level, UIC is extending its 

impact. Our faculty members were asked to lead the state Legislative Task Force on School 

Leader Preparation, resulting in a 20 I 0 law which closed down all existing Illinois principal 

preparation programs after 2012 and required programs to reapply for a new state endorsement 

under a far more rigorous set of outcome-based criteria. The new school leadership licensure 

law has already been showing a documentable impact in program re-design statewide. It has also 

been written up by a range of national publications, and Illinois just received funding from 

Wallace Foundation to enable UlC, 111inois State University, and a few other institutions to lead 

a state-wide strategic implementation initiative so that our gains are nurtured statewide instead of 

attenuated by resistance to change. 
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Nationally, in the past three years, UIC staffwere invited to offer presentations on the 

leadership program and school impact data for a range ofnational and state-level organizations. 

including the National Council of State Legislatures, National Governors' Association, State 

Higher Education Executive Officers, Education Writers Association, Education Trust, Wallace 

Foundation, Illinois Large Unit District Association, Council of the Great City Schools, 

U aiversity Council on Educational Administration, and others. ln 20 I 2, the Journal ofPlanning 

and Changing published three different articles featuring UIC in a special edition of the journal 

dedicated to new models ofprincipal preparation. A variety of state and district agencies have 

formally sought leadership policy and planning assistance from UIC. These include the states of 

New York, North Carolina, Tennessee, Texas, Connecticut, and Vermont-- and districts such as 

Gwinnett County, Georgia; Decatur, Illinois; Jackson, Mississippi, and Knoxville, 

Tennessee. We at Ul C see ourselves as part of a growing national movement that will bring 

together the considerable resources of school districts and IHEs to develop and refine next-

generation models of school leadership development that are practice-based and results-driven. 

C Capacity to implement the proposed project 

UlC has actively partnered with the Chicago Public School district to prepare and place trained 

principal candidates since the UIC EdD. program's inception. UIC set a high bar for principal 

candidate achievement, incorporating locally developed CPS district competencies into 

coursework and fieldwork. The mutual responsibilities and expectations of this partnership over 

the first 10 years were delineated in a Memorandum of Understanding (MOU) modified annually 

as needed. In 2012, this partnership became more fonnalized. As part ofCPS' new 

comprehensive school principal quality strategy, the Chicago Leadership Collaborative (CLC), 

UIC was selected as one of four partners to prepare principals for CPS. The "Amendment to the 

PR/Award# $3778140025 


Page e36 


19 



Principal Preparation Program Services Agreement" (see attached) is the contract between CPS 

and UIC which specifies mutual responsibilities and expectations of both parties and includes a 

rubric for the locally designed competencies titled "Chicago Public Schools - Performance 

Standards for School Leaders Rubric - Evaluating Practice of Principals" 

CPS School Principal Competencies (see attached), which UIC had a role in helping to 

shape, focus heavily on the leadership capacities needed to improve student outcomes in high-

needs schools. Moreover, the rigorous CPS eligibility assessment, which most applicants 

holding the Illinois State Administrative Certificate fail, is based explicitly on these 

competencies. Over 90% of UIC candidates pass this assessment because these competencies are 

core to the UIC preparation and development program. 

In response to state legislation passed in 2010, CPS established a new teacher evaluation 

system in 2012-13 known as REACH (Recognizing Educators Advancing CHicago), replacing a 

40-year-old ineffective evaluation system. The three major measures for REACH are Teacher 

Practice, Student Growth, and Student Feedback. Goals ofREACH are to: 

• 	 Build principals' and/or teachers leaders' expertise in observing and analyzing instruction to 

support teacher growth around a common standards for teaching excellence 

• 	 Provide teachers with information and guidance to infonn their development and engage 

teachers in reflection and self-assessment regarding their own perfonnance 

• 	 Differentiate support and accountability for teachers based on their experience and/or impact 

on student learning. 

• 	 Create a culture of continuous improvement among teachers, school leaders, system 

administrators and students. 
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Competitive Preference Priority #I-Principal Autonomy: Chicago Public Schools 

has endeavored in recent years to provide principals throughout the system with increased 

autonomy to make decisions about how their own school will operate. The increased autonomy 

comes with a degree of increased accountability. Principals work in collaboration with their 

school staff, Local School Councils (LS Cs), and Network chiefs to craft the most promising 

blueprint and attendant decisions for their school's success. 

Local School Councils were legislatively enacted in Illinois in 1988 and are made up of 

the school principal, 6 parents, 2 community members, 2 teachers, J non-teacher staff, and (in 

high schools) I student representative. LSCs have the responsibility and authority to I) Approve 

how school funds and resources are allocated, 2) Develop and monitor the annual Continuous 

Improvement Work Plan (CIWP--formerly School Improvement Plan), and 3) Evaluate and 

select the school's principal. 

The following describes the autonomy principals have related to budget, stafling, 

scheduling, and assessment decisions. See attached for documentation of these policies excerpted 

from the CPS website. 

Budgeting: All P'rincipals in Chicago Public Schools have the autonomy to budget funds 

allocated to their schools, based on student enrollment, as they deem appropriate in consultation 

with their respective Local School Councils (LSCs). 

Stajjing: The Chicago Public Schools Office of Human Capital provides a career 

opportunity website at "Welcome to HR4U." https://www.cps-humancapital.org/app/. The 

"process" link of the "Candidate Gateway" specifically indicates that applicants that meet the 

basic CPS employment requirements are selected and hired by the school principal. 
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Scheduling: The CPS school calendar reflects a district driven single track calendar of the 

first time in a number of years. CPS experimented with multi-track calendars and alternate start 

and end times options (including elementary schools) for more than a decade. This year, CPS 

created a single-track calendar based on feedback from a range of stakeholders as indicated in 

the excerpted CPS press release below. However, the budget autonomy granted to building 

principals (as indicated above) permits principals (with LSC approval) to create before, 

afterschool, or Saturday student programs as deemed beneficial to their respective school. 

Assessment: Autonomy related to assessment is not spec-ifically listed in the Competitive 

Priority #I listing. However, in the spirit of ensuring principal autonomy, increased latitude to 

make decisions about student testing and assessment alternatives has gained momentum in recent 

years as critical to demonstrating school turnaround. Note the excerpted language from the 

announcement regarding the modified assessment policy which states, "The new policy will 

provide school leaders and teachers with more autonomy in establishing assessments that help 

teachers develop instructional plans and align assessments with Common Core State Standards 

(CCSS) to increase student learning time." 

Consultation re.garding the development and modifications of the UIC EdD in Urban 

Education Leadership has occurred over time in multiple forms. (See "Attestation of 

Consultation" attached). The formation of the program in 2002 and the redesign of the program 

to meet Illinois State Board ofEducation (ISBE) principal endorsement legislation in 2012 

required scaffolded scrutiny and approval from the UlC COE Department of Policy Studies, 

College of Education , Board ofTrustees, and State of Illinois. The program currently includes a 

Student Leadership Advisory Board which regularly provides feedback on all aspects of the 

program. UIC's partnership with CPS in the Chicago Leadership Collaborative (CLC) was 
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achieved through a competitive RFP process. The CLC is overseen by a national advisory 

council. 

D. Sustainability ofthe proposed project after the award period ends 

The improvements we are proposing for SIG Turnaround School Leaders are intended to 

make an already sustainable program much more effective-to move it to the next level of 

performance. These are not changes that will disappear when the funding ends; these are 

innovations that will continue changing how we do business. Our budget narrative explains how 

the requested funds will provide an infusion ofresources to help us redirect our operations to 

establish sustainable new structures and processes for the. program. These improvements take 

place within a strong collaboration with Chicago Public Schools that is a central part of the 

district's school improvement strategy; we are committed to the same fundamental goal of 

student success in high need schools, and are therefore committed to one another's success to 

achieve this shared goal. 

For I 0 years, the UIC College ofEducation has partnered with Chicago Public Schools 

(CPS) in a nationally recognized collaboration to produce principals who demonstrably improve 

student learning. This collaboration has led to the formation ofa contractual, collaborative 

organization that represents an entirely new approach to principal pipeline development and 

hiring by Chicago Public Schools. This new organization, the Chicago Leadership Collaborative 

(CLC), currently includes three higher education institutions-UIC, Loyola ofChicago, ancl 

Harvard University in partnership with Teach for America-as we11 as one prominent not-for­

profit national organization, New Leaders. This collaborative demonstrates that high-performing 

principals can be produced at a large scale in the third largest district in the country. 
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At the universit_y level, the University of Illinois Board ofTrnstees authorized the 

creation and funding ofa new Center for Urban Education Leadership to support the EdD 

Program; three full-time, pennanent clinical faculty positions have been created to support 

leadership coaching; and an academic faculty position in Education Organization and Leadership 

was identified by the Department as the highest priority for hiring this past year. Academic 

coursework is taught by our own full time faculty members, not by adjuncts, and we have stable 

streams of external funding to supplement our three pennanent-dollars clinical faculty with two 

other coaches. Sufficient resources for the additional coaching lines come from our contractual 

partnership with CPS /CLC, and we have external funding sources to supplement our work. 

Part of the rationale for the University President's funding of the new Center for Urban 

Ed Leadership (see our website: hllP://www.urbanedleadership.org/) was to ensure sustainable 

capacity; our clinical faculty lines are more than covered by the CLC partnership and the 

Center's funds. We are experimenting with administrative support structures that go beyond the 

liberal arts academic department model to achieve a staffing model more appropriate to a 

professional school. Principal preparation cannot be sustained at a high level with a staff 

structured identical to a philosophy department, and we are in1plementing new staffing structures 

to investigate what will be most effective (see Management Plan). 

No program is bullet-proot~ ofcourse, but it is very difficult to imagine a scenario in 

which this program would not be thriving in 2017. Even if the current leadership of the program 

were to step down (not anticipated), we have built such internal leadership capacity and 

institutional support that the program would have no difficulty continuing its relationships with 

CPS, sustaining the university-funded Center for Urban Education Leadership, providing 

outstanding coaching to aspiring and practicing principals in the field, securing external funding 
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for research as necessary, and so on. The internal leaders who are emerging in the program, on 

the academic and clinical side, will ultimately prove to be more knowledgeable and capable than 

the program's founders, because this next generation's training and experiences are better 

tailored to the highly specialized work we are learning to conduct at increasingly higher levels 

each year. 

E. Management Plan 

Because the SIG Turnaround School Leader Pipeline funding is directly targeted at our 

reason for existing as a program, most of the structures and systems necessary for managing this 

grant are already in place. The University of Illinois Board ofTrustees two years ago approved a 

Center for Urban Education Leadership to provide infrastructure support to the College of 

Education and the Department of Educational Policy Studies (EDPS) to ensure that the 

continuous improvement mantra of the Ed.D. Program in Urban Education Leadership can be 

reallzed (See attached Organization Chart). The Center is staffed with a Director, an Associate 

Director, a Research Director, senior researchers, full-time leadership coaches, and other staff 

who work together as a team, meeting every Monday morning to assess progress on program 

capacity and on funding initiatives that enable us to continue developing. We in the Center work 

in an integrated way with the EDPS in which the Urban Ed Leadership Program is housed, and 

the Department is home to the Ed.D. Program Coordinator, the Academic Program Director, the 

Leadership Coach Director, and two more full time leadership coaches, all ofwhom are members 

or afliliate members of the Center. The EDPS Department Chair is a member of our Ed.D. 

faculty and a co-Pl on this grant. The Center's reason for being is in part to support and develop 

the work of the Ed.D. Program and the Department, and the Center Director and the Program 
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Coordinator have for the Last two years been the same faculty member, which we anticipate will 

continue for some time. 

To supplement this foundation of systems, structures, and personnel, funds will support a 

Project Man.ager who is also a half-time SIG Leadership Coach. This means that the Project 

Manager will be immersed also in the kind of work that will help all coaches focus their practice 

on high-leverage strategies for SISE schools. By hiring a new administrative assistant, we expect 

to supplement our already considerahle management capacity in ways that are not expensive but 

will provide the ku1d of new capacity necessary to ensure the success of the grant. Because the 

goals of our proposal are complex and interactive, and because all require monitoring systems to 

collect and analyze data on their achievement, we present our Management Plan in table format. 

Figure2:MANAGEMENT PLAN 

Goal 1: UIC will improve recmitment and development efforts to select 22 promising candidates annually 

for its principal preparation program using CPS principal competencies. 

Objective 1 a: Outreach - Expand outreach stmtegies to attracta larger candidate pool with in.creased 

representation ofeducators with credentials to seive students with disabilities and English language 

learners. 

Benchmark la: lncrease the number of experienced. teache~ instructional leaders, and assistant 

principals wbo attend information sessions by 100% over baseline (2014) in each of three years, with 

at least 20% of potential candidates having backgrounds in special education and teaching English 

language learners. 

Collaborative Activity (and responsibility) Time line 

• Target recruitment to teacher and teacher leader preparation programs within UIC and Year 1and 
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with other institutions ofhigher education in the local area to promote interest among their 

students in school leadership. Prioritize programs that train educators in special education 

and bilingual teaching. (Director and Associate Director) 

ongomg 

~ Enhance relationships and communications with CPS around recruihnent (CPS is UIC's 

primary source ofapplicants) and in particular CPS departments responsible for special 

education, second language learners, social-emotional learning/development, etc. (Director 

and Associate Director) 

y e-dI l and 

ongomg 

~ Develop and enhance a range of targeted strategies, including using social media, to 

stimulate interest among diverse audiences, including Teach for America, Nationally Board 

Certified teachers, assistant principals, educators in special education, and bilingual 

educators. (Director and Associate Director) 

year I and 

ongoing 

~ Integrate strategies across Goal l o~jectives to create a system ofrecruitment, 

development, screening, and seleltion easily replicable by CPS/other CPS partners and 

other lHEs preparing school leaders. (Director, Associate Director, and DirectorQf 

Coaching) 

Ye-M2and 

ongoing 

Ob.ieetive 1 b: Teacher Development - Cultivate teacher leader capacity for and interest in the 

principalship as a career path by working widi our teacher education fuculty in the College ofEducation and 

leveraginglhe capacity ofUIC-trnined principalS to develop teacher leadership. 

Benchmark lb: Pro\ide development experiences to 250 teachers in training and in-service 

teachers to cultivate their interest in the principalsbjp as a career, as well as their leadership capacity. 

Collaborative Activity (and respm1sibilit)~ Timeline 

~ Modify course design (e.g., conten~ guest speakers, and student obseivation') in schools) in lJIC Year l 
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teacher education programs to influence the careergoals and trajectories ofindividual teachers 

toward 1he principalship. (Associate Directorand Teacher Education Coordinator) 

• Develop linkages with UIC's teacher training programs to place student teachers in UIC-led 

school'i and encourage the hiringoflJIC-prepared teacheis into UIC-led schools. (Awociate 

Direct01: DirectorofCoaching. and Teacher Education Coordinator) 

Year 1 & 

ongomg 

• Develop professional oon:nnunities or net\Vorks ofteachers and teacher leaders who aspire to 

1he principalship in order to support 1he development oftheircapacity as school leaders. (Associate 

Directory 

Years2& 

ongoing 

• Share strategies for development ofteacher leadership capacity with other teacher and 

teacher leader preparation programs within UIC and with other institutions ofhigher 

education in the local area as a means ofdeepening the potential candidate pool at an early 

stage ofteacher preparation. (Direct01~ Associate Director, and Director qf'Coaching) 

Years 2 & 

ongoing 

Objective le: Admissions Process - Modify admissions processes and protocols to ensure better selection 

ofcandidates with characteristics likely to lead to success in SISE and similar low perfonning schools. 

Benchmarkle: Revise 100% of processes and protocols used in admissions to reflect competencies 

for turning around schools in the Chicago Public Schools and optimal candidate characteristics 

based on analysis ofdata. 

Collaborative Aeti\-ity (amt re~ponsibility) Timeline 

• Identify areas in the CPS competencies that may not adequately address 

turnaround competencies using an analysis of the 2007 IM.PACT study done for 

CPS focusing on Turnaround scbools. (Director, Associate Director, and Director 

ofCoaching) 

Year l 

PR/Award# 53778140025 

Page e45 

28 



• As infonned by objectives 2a and 2b, and with particular emphasis on 

dispositional qualities that appear from the literature, l) review UIC admissions 

criteria to ensure that applicant characteristics determined critical to success in 

high needs schools are adequately incorporated, and 2) review protocols and 

processes for screening and interviewing ofpotential applicant candidates to 

ensure they will adequately reflect the interviewed candidate's potential for 

success in a high needs urban school. (Director ofResearch, Director, Associate 

Director, Director ofCoaching) 

Year 1 

Ob,jective ld: Metrics - Improve metrics and procedures to tr.:ick progress on objectives a-c. 

Benchmark ld: By pn:~ject's end, procedures will be developed to track the efforts designed to attract 22 

quality entrants each year. 

Collaborative Activity (and responsibility) Timeline 

• Enhance procedures for cracking outreach strategies including: Organizations contal.ted, 

outreach vehicle(s ), response numbers, and candidateyield (Associate Director) 

Year l 

• Generate metrics to track quality ofentrants and their progress through the 

principal preparation program (Associate Director, Director ofCoaching, Director 

of Research) 

Year l 

• Track contact with and follow-through by other UIC teacher preparation 

programs and for other lHE teacher preparation programs regarding their efforts to 

promote interest in principalship career and willingness to add leadership capacity 

development to CUITiculum. (Associate Director) 

Year l & 

Ongoing 

Goal I: Achievement Indicators I Targets 
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Attendance at information sessions (100% increase over 2014 baseline, 

currently estimated at 80) 

20% ofattendance will be educ.ators with ELL and special education 

backgrounds 

# pre-service and in-seniice teachers to receive development experiences 

Percent ofprocess and procedures revised and implemented for selection 

into program 

'14-'15 , 15-'16 '16-'17 


160 160 160 


32 32 32 

50 100 100 


100% 100'Yo 1001% 

Goal 2: UIC will improve the 12reparation component ofthe program to more successfolly prepare 

principals for SISE and similar low-perfo[ming schools. 

Objective 2a: E\.'idence on Successful Programs - Identify strategics in the literature and employed by 

other nationally recognized school leader preparation proi;,rrams most applicable to leadership ofhigh need 

schools. 

Benchmark 2a: Identify literature and programs in the first ~ix months of the grant program and 

complete review by the end of the first year. 

Collaborative Activity (and responsibillly) 

~ Review best-practice literature on school leadership with specific attention to leadership 

practices in low-perfonning and/or urban schools. (Director ofResearch, Academic Faculty 

Coordinator) 

• Review strategies ofother nationally recognized school leader preparation programs to 

discern the strategies believed best related to principal leader transformation, successes, and 

school improvement. Consult with those program leaders a.;; needed/possible. (Director of 

Timelinc 

Year land 

ongoing 

Year land 

ongoing 
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Research, Academic FacuJty Coordinator) 

~ Gather literature on successful Turnaround schools for evidence ofspecific strategies 

that are deemed best related to improvement. (Director ofResearch, Academic Facuity 

Coordinator) 

Year land 

ongoing 

Objective 2b: UIC Program Data - Identify areas for program improvement specific to preparing 

principals for the leadership challenges and opportunities in SISE and similar low perfonning schools 

through the analysis ofquantitative and qualitative data related to the perfonnance ofUIC principals in 

SISE and similar low pertorming schools. 

Benchmark 2b: By the end ofyear 1, identify eights schools for qualitative inteniews offour to six 

key leaders per school to combine with analysis of quantitative school data and program records for 

e\'idence to inform program design. 

CoUabor.ative Activity (and resp"nsihi/ity) Timeline 

~ Review program records ofindividual candidate progress and perfonnance and 

quantitative data ofschool indicatms, i.e., graduation rates, attendance, discipline records, 

etc. and student achievement and outcome data, to identify schools where UIC-trained 

principals are achieving transfonnative results and where they are struggling. (Director of 

Research and research staff) 

Ye.ar land 

ongoing 

~ Use quantitative data to select schools for qualitative investigation to better understand 

perfonnance levels a'i they relate to the training and support ofthe principals, including 

interviews ofprincipals, key staff, and stakeholders. (Director ofResearch, Academic 

Faculty) 

Ye.ar2and 

ongomg 

• Continue cycles ofdata collection and analysis inorder to diagnose, implement and Year2and 
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continue improvement ofthe program and the pipeline. (Director, Director ofCoaching, 

Director ofResearch) 

ongomg 

Objt>ctive 2c: Modification ofCoursework- Modify pr~service coursework to forefront knowledge, 

skills, and dispositions critical to improving high need schools, with special attention to developing the 

instructional and leadership capacity ofteachers in those schools. 

Benchmark 2c: Courseworkwill be modilied in Year 2 and Year 3 to better prepare principals 

based on findings from 2a and 2b above. 

Collaborath1e Activity (AcademicjacufJy members) Timeline 

~ Academic faculty, inconsultation with program leadership, research faculty and clinical faculty, 

will examine the findings that c.ome out oftl1e work under oqjectives 2a and 2b. 

Year I and 

ongoing 

~ Academic faculty will review cwrent syllabi (a}regdy geared to leadership in urban schools) to 

detennine bow the findings may further infonn course contentrevisions and increased attention to 

the needs oflow performing schools. Facuitywill create modified instmctional strategies and 

assignments intended to advance the skills knowledge,and dispositions as informed by the data 

c.ollectedinobjectives a. and b. 

Year 2 

~ Th.e new course strategies, a~ignments, and candidate outcomes will then be included in the 

ongoing cycle ofdiagnosis and implementation to detennine ifthe modified coUISeWork is 

influencing candidate development as intended. 

Yea~2& 

Ongoing 

Ob,jective 2d: Modification of Pre-Service CHnical Component - Modify the pre-service clinical and 

field-based component to better ensure candidates develop the skills, knowledge, and dispositions critical to 

improving high need schools. 

Benchmark 2d: Pre-Service clinical component will be modified in Vear 2 and in Year 3 based on 
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the findings from 2a and 2b above. 

Collaborative Activity (Director ofCoaching and coaching stafj) Timeline 

• Clinical fuculty, in cornmltation with program leadeffih.ip, researoh faculty and academic Year2 

facLtlty, will examine the findings that come out ofthe work under objectives 2a and 2b. 

• Program leadership \vill review current fie)d placement procedures to better enswe that Years 2 

candidates are exposed to succes.sful models ofiniprovement in stn.1ggling schools and that mentor 

principals are prepared to help candidates develop capacity to achieve comparable result<;. 

• The lntemship course curriculwn will be modifiedto fi.uther advance the skills, knowledge, and Years2& 

dispositions suggested by findings as being related to success in low perfonning schools. Note: Ongoing 

Candidates enroll in an internship class that parallels and supports theiryear-long field experience. 

• Clinical staff(coaches) will participate in professional developmentrelated to advancing lhe Year2& 

identified skills, knowledge, and dispositions with !heirrespective candidate coaches. Ongoing 

Objtdive 2e: Metrics- Improve metrics and procedures to track progress on objectives a-d. 

Benchmark 2e: By pr~jecfsend. document methods for infonning the modification ofthe pre-service 

experience, as well as changes in lhe academic and intem'\hip elements ofthe prognun 

Collabor.1tive Activity (Direct"r ~fResearch amtAcademic F acuity Coon:linat011 

• Develop interviC\v protocols to gather lnrgeted infonnarion from school leaders, staffs, ruxl. 

stakeholders. 

• Establish criteria for identifying programs andpractices to be studied and methods ofstudying 

these prai..,"1:ic~. 

• Doctnnent the specific modifications made to academic course syllab~ the clinical futemship 

Timeline 

Yearl 

Years 1 

Years I 
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oourse, and field experience expectations. 

Goal 2: Achievement Indicators 

By end ofyear 1, review six leadership programs and literature 

By end ofyear 1, select 8 schools for qualitative study based on quantitative 

analysis 

Inteiviews conducted in schools selected for qualitative study and analyzed 

to provide feedback to program design 

Coursework and clinical components modified based on finding'\ above 

Targets 

'14-'15 '15-'16 '16-"17 

x 


x 


5 schs 3 schs 

x x 


Goal 3: VIC, in collaboration with Chicago Public Schools, will increase the number ofschool leaders 

placed in SISE schools and provide them with the suppo1t necessary to build school capacity for 

instructional improvement. 

Objective 3a: Placement Stratl'gies - UIC will collaborate with CPS to identify principal vacancies and 

potential vacancies in SISE schools and detemline best strategies for promoting placement ofUIC prepared 

principals in these schools. 

Benchmark 3a: Over the three years of the program, 50% of openings in SISE and other low­

pedorming school (i.e., Tier 3) will be filled by VIC-trained prindpals. 

Collaborative Activity (Director and Director ofCoaching) 

~ Collaborate witl1 CPS regarding S1SE schools largeted for principal replacement. Identify 

which can be replaced directly and which require LSC approval, and work strategic.ally with CPS 

to increase number ofUIC principal placements through both routes. 

Time line 

Year 1aod 

ongomg 
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• Wmkclosely witl1 the pool ofUIC Assistant Principals serving in CPS schools vvho have 

developed the necessruy expertise to become lransfonnational principles in SISE schools, 

monitoring their development and moving them into the principalship when they demonstrate 

readiness for leadership. 

Years I & 

Ongoing 

• Create formal network ofao;sistmt principals to focus leadeIShip coach and academic faculty 

attention on their development needs. 

Year l & 

Ongoing 

Objective 3b: In-service Clinical Modules - Develop and enhance in-service clinical modules 

specifically designed to support novice principals in high need schools. 

Benchmark 3b: By the end of three years, develop six coaching moduJes to support principals 

working to turn around low performing schools. 

Collaborative Activity (Dire£.tor ofCoaching amtcoaching staff) Tirneline 

• Hire one fi1ll-time SIG leadership coach whose central responsibility is to develop and to share 

with other coaches procedures, a<;..<;tS.i;;ments, and iThirumen1S specific to supporting priociJn! 

success in SISE schools. 

Years l 

• Sustain a professional learning community among eJcisting full-time coaches and new SIG 

leadership coach in order to enhance coaches' ability to suppott the UIC theory ofal-iion for school 

1:r'd.11Sforrnation among school leaden; in low-peiforrning schools. 

Year I & 

Ongoing 

~· Design clinical modLtles for post-residency/in-service support thattarget development ofthe 

skills, knowledge, and dispositions as related to leadership success in a low-performing schooJ,as 

informed by work earned out widerobje.ctives 2a and 2b. 

years 2 & 

Ongoing 

• Monitor implementation ofthe newly designed in-service coaching modules through 

discu.'i..'iiono; at bi-weekly coaches' meetings and make adjw;tmentq aq indicated. 

Year2& 

Ongoing 
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Objective Jc: Support - UIC will provide princ.ipals in SIG and SIG-eligible schools with frequent, 

intense coaching support in areas ofdevelopment considered critical to successful performance and 

effectiveness. 

Benchmark 3c: By end ofthree years, 20 UIC-trained principals in SISE or similar low performing 

schools ~ill receive up to threes years of coaching post-residency. 

Collaborative Activity (and responsihiliM Timelinc 

• Develop new working relationships with CPS Netw01k Chiefs who supervise SISE schools' 

principals so that the progress ofeachprincipal isjointly and strategically monitored and supported 

by UJC coach and by Network Chief. (Dirroorand DirectorofCoaching) 

Year 1 

• Provideapproxnuately four hours per week of coaching for noviceprincipals in the first three 

yerus oftenwe for twenty selected principal-led schools considered SISE. (DirectorofCoaching) 

Yea"IB 2 

• Monitor coaching implementation (primarily bythe coaches as well as by program leadership) 

to ensure that principals aredeveloping capacity inthecompetencies considered critical to school 

improven1ent. (Director ofCoaching) 

y ears 2 & 

Ongoing 

• RehJUlarly collect feedback from coaches and novice principals on the coaching process, study 

feedrrack, and modify strategies as indicated (Director ofResearch) 

Year 2 & 

Ongoing 

Objective Jd: Teacher Leader De\'elopment - Provide novice principals with. among other supports. 

strategies specifically targeted to teacher leadership capacity building as one means ofdeveloping a 

potential qualify pipeline ofschool leaders. 

Benchmark 3d: By end of year 3, 50 teacher leaders in SISE schools and similar low performing 

schools will be identified for development hy principals aod coaches and ·pro'\"ided with opportunities 

to enhance their leadership skills. 
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Collaborative Activity (and responsibili"I)~ Timeline 

• Enhance coaches' ability to supportprincipals in developing teacher leadership including (but 

not limited to) assistant principals, lnstmctional Leadership Teams (ILTs),Literacy/Math, 

BilingualCoordinators, counselors,professional learning conununities (PLCs), etc. 1hrough 

courseworkand coaching. (DirectorofCoaching and coaching staff) 

Year 2 and 

ongoing 

• Ensure that academic coun;ework for noviceprincipals engages them instructmed 

docl.Illlentation and analysis ofextent to which teacher leadership is being developed in each 

school (Academic Faculty Coordinator) 

Years2and 

ongomg 

• Ensure that coaching modules include specific strategies that address school-based collaborative 

leadership, developmentofteacher leader capacity, and seeding interest in the principalship. 

(Director ofCoaching) 

years 2 & 

Ongoing 

• Monitor principal practices for development ofteacher leaders in the 20 UIC novice principal 

led SISE schools selected for intensive in-service cooching. (Director ofCoaching) 

Year2& 

Ongoing 

Objt"()tive3e: Metrics- Establish metrics and procedures to track progress on objectives a-d. 

Benchmark 3e: By project's end, procedures will be in place to track principal placement in SISE schools, 

design and implementation in-service coaching modules, and the level ofinterest in the prinoipalship as a 

career among teacher ]eaders in selected novice principal UIC Jed schools. 

Collaborative Activity Timeline 

• Track numberofUIC principal candidates placed in SISE schools and tl1e generation ofd1e 

vacancy, i.e., volunlary or involuntary principal vacancy, failure ofrenewalby LSC, schoolslated 

for turnaround, etc. (D:irectorofResearch) 

Year I & 

Ongoing. 
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• Create pacing chrut for the design, implementation, monitoring and modification ofin-service 

coaching modules. (Director ofCoaching) 

Years I 

• Tmckthe munber ofhours coaches provide direct support to novice principals in schools 

identified for the project and docmnent progiess towan:i the principals' identified capacity 

development needs (Director ofC0c1Ching) 

Years2& 

Ongoing 

• Sample/sUIVey teacher leaders in novice,..principal supported schools regarding theirlevel of 

interest in the ptincipalsbip career and how tliat interest was generated (A&50Ciate Director) 

Year2 

Goal 3: Achievemeut Indicators Targets 

' 14-'15 '15-' 16 ' 16-'17 

% openings in SISE and low performing schools 6lled by UIC-trained 

principal 

50% 50% 50% 

Total number coaching modules developed and implemented 2 5 6 

Total number principals in SISE schools receiving intensive coaching JO 20 20 

Total number teacher leaders provided development experiences 10 30 50 

G()af 4: UIC will collaborate with CPS to retain effective UIC-trained principals in SISE and similar low 

perfonning schools and replace ineffective schoolleaders. 

Objective 4a: UIC Record - Analyze principal retention record to date ofUIC prepared/placed principals 

over the last ten years with attention to patterns ofretention in SISE schoo]s 

Benchmark 4a: Complete analysis ofretention record by end of year 1 in order to inform 

coUaborative work with CPS around retention. 

Collaborative ActMty (Director ()fResearch) T imeline 

• Use newly developed. program database to detennine the principalship placement and tentue of Year I 
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each cohort member over the Ja."1 ten yean:;. Compare retention record ofprincipal<> in SISE 

schoo]s with those in non-SISE scboo1s. Compare retention in UlC led schoo1s with schools in 

CPS systemwide and \vithsub-groups ofCPS schools as may prove intonnativeluse:ful. 

Objective 4h: Retention Incentives - Collabornte with CPS/CLC to further develop incentives for 

retaining effective school leaders. 

Benchmark 4b: Improve retention rates ofeffective principals by 50% over the three years ofthe 

grant as compared to the first 10 years ofthe program. 

Collaborative Activity (Director andDirector ofCoaching) Timeline 

• Seek ro collaborate with CPS in reviewing the criteria for the current CPS financial bonus Year I 

recognition andw..vardprogram, initiated one-year ago, for principals whose schools are deemed 

to have made outstanding progress for the given year. 

• Share UIC case study analyses and other dara collected on improvements made in UIC led Years 2& 

schools. Highlight evidence ofprincipal long.:tenn commitment aad what apperu:s, from the data, ongoing 

to generate long-tmncommitment 

• Collaborate with CPS/CLC to develop a suite ofincentive strategies that recognize/reward Years2& 

principals for a variety ofimprovements at a variety ofstages ofprogress. Ongoing 

• Collaborate \VithCPS/CLC to replace ineffective principa]s, whether UIC prepared oruon- Year L& 

UIC, with principal candidates that have demorn~1rate.d evidence during residency ofcapacity to Ongoing 

improve a strugglingllow-perfonning school. 

Obj~'Ctive 4c: Metrics- Jmprovc metrics and procedures to collect data as indicated in objectives a-c. 

Benchmark 4c: By pr~ject's end, initially developed procedures will be in place to documents UIC 

principal retention, positive leadership behaviors and strategies, and progress toward revised principal 
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retention incentives in CPS. 

Collabor.itive Activity Timeline 

• Document principal retention rates among UIC piepared candidates (DirectorofResearch) Year l 

• Developanalysis procedures to detennine principalbehaviors and sttategies insuccessfuland YeaIS2 

non-suc.re;sful Sa/Seschoolo; and identify commonaliti~ acm;s schoolsofpositiveand negative 

behavioIS and strategies. (DirectorofResearch) 

• Track UIC suggestions (includingdate) made to CPS regarding principal retention incentives YeaIS 1& 

(Director,DirectorofCooching) Ongoing 

Goal 4: Achievement Indicators Targets 

' 14-'15 '15-' 16 '16-' 17 
Complete analysl~ ofretention record of UIC-trained principals x 

% impro\'ement in retention rate in comparison to tirst IO years 50% 50% 50% 

References 
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Day, D.V., Zaccaro, SJ., Halpin, S.M. (2004) Leader Development for Transforming 
Organizations. New York: Psychology Press. 

Shoho, A., Barnett, B., Martinez, P. (2012) Enhancing OJT internships with interactive coaching. 
Planning and Changing 43: 112. 161-182. 
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Faculty and Staff Bios and 

Abbreviated CurricuJum Vitae 


Attached are curriculwn vitae for the following faculty and staff of the UIC Ed.D. in Urban 
Education Leadership program. 

Academic 

Steven Tozer, Ed.D. Program Coordinator, Academic Faculty (Project Pl) 

Shelby Cosner, Director ofEd.D. Academic Program, Academic Faculty (Project Co-PD 

Andrea Evans, Educational Policy Studies, Academic Faculty (Project Co-PI) 

David Mayrowetz, Educational Policy Studies, Chair, Academic Faculty (Project Co-Pl) 

Jennifer Olsen, Curriculum & Instruction, Assistant Clinical Professor (Project Co-PI) 


Clinical (Ed.D. in Urban Education Leadership) 

Peter Martinez, Ed.D. in Urban Education Leadership, Director ofCoaching, Clinical Faculty 
Cynthia Barron, Ed.D. in Urban Education Leadership, Coach 
Nancy Carter-Hill, Ed.D. in Urban Education Leadership, Coach & Clinical Faculty 
Beverly LaCoste, Ed.D. in Urban Education Leadership, Coach 
Kathleen Mayer, Ed.D. in Urban Education Leadership, Coach & Clinical Faculty 
Paul Zavitkovsky, Ed.I>. in Urban Education Leadership, Coach 

Administrative Staff 

Katonja Webb, Centerfor Urban Education Leadership, Associate Program Director 

Research Staff 

Samuel Whalen, Center for Urban Education Leadership, Research Director (Project Co-PI) 
Lisa \Valker, Centerfor Urban Education Leadership, Senior Researcher 
Martha Hebert, Center.for Urban Education Leadership, Senior Researcher 
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STEVEN TOZER 


Dr. Steve Tozer is a professor of EducationaJ Policy Studies, and founding Coordinator, EdD 
Program in Urban Education. He hegan as a kindergarten teacher at Hu]) House, and director of 
an early childhood center in Uptown Chicago. later directing an alternative school for 
adjudicated Cook County youth. After doctoral studies at UI Urbana-Champaign, Tozer served 
as head of Curriculum and Instruction at UIUC~ chair of Policy Studies at UIC; president of the 
American Educational Studies Association; Chair of the Governor's Council on Educator 
Quality in Illinois; and Chair of a State Legislative Task Force on school leader preparation. His 
collaborations with coJleagues at UIC and Chicago Public Schools have been funded by the 
Broad Foundation, Chicago Community Trust, MacArthur Foundation, and others. He is lead 
author of a textbook, School and Society, Historical and Contemporary Perspectives, 6th Edition 
(2009), and lead editor of The Handbook ofResearch in Social Foundations ofEducation 
(2011). 

EDUCATION 

• l 982 - Ph.D., University of IlJinois at Urbana Champaign, Philosophy of Education 
• 1978 - M.Ed, Loyola of Chicago, Elementary/Early Childhood Education 
• 1972 - B.A., Dartmouth CoJlege, German 

RESEARCH AND TEACHING INTERESTS 

Steve Tozer is a Professor in the College of Education at the University of Illinois at Chicago 
and Coordinator of the Ed.D. Program in Urhan Education Leadership. He is past president of 
the American Educational Studies Association and the Council for Social Foundations of 
Education. He was Head of the Department of Curriculum and Instruction at the University of 
Illinois at Urbana Champaign and Chair of Policy Studies at UIC. In journals such as 
Educational Foundations, Educational Studies, Teachers College Record, and Educational 
Theory, Tozer has explored the origins of the field of social foundations of education in teacher 
and administrator development. He has served on the editorial boards of Educational Studies, 
Educational Foundations, and Teachers College Record, and is currently Associate Editor of 
Educational Theory. His co-authored textbook for teachers, School and Society, Historical and 
Contemporary Perspectives, is now entering its sixth edition. Tozer's collaborations in the 
professional development of teachers and school leaders have been funded by the MacArthur 
Foundation, Eli Broad Foundation, Chicago Public Education Fund, and others. He received the 
Stevenson A ward from the Association for Teacher Educators for leadership and dedication to 
the education profession. He currently chairs the Illinois Board of Higher Education Legislative 
Task Force on School Leadership Preparation. 

PUBLICATIONS 

Books 

Tozer, S.E., G. Senese and P. Violas (2012). School and Society: Historical and Contemporary 
Perspectives 7th Edition. New York: McGraw Hill. First Edition published as Tozer, S.E., P.C. 
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Violas and G. Senese ( 1993). School and Society: Educational Thought as Social Expression. 

New York: Random House. 


Tozer, S.E., B. Gallegos, and A. Henry, eds. (2011) Handbook of Research in the Social 

Foundations of Education, New York: Routledgeff aylor Francis, Inc. 

Tozer, S.E., ed. (1999) Philosophy of Education 1998. Urbana, IL: Philosophy of Education 

Society. 


Selected Book Chapters Since 2000 

Superfine, B. M., Smylie, M.A., & Tozer, S., Mayrowetz, D. (2009). Promising 
strategies for improving K-12 education in Illinois: Improving the educator workforce, The 
Illinois Report 2009 (pp. 49-64). Urbana-Champaign, IL: Institute of Government and Public 
Affairs, University of Illinois. 

Tozer, S. & Butts, R.F. (2011). The evolution of social foundations of education. In Tozer, 
Gallegos, & Henry Handbook ofResearch in the Social Foundations ofEducation. New York: 
Routledge. 

Chou, V. and S. Tozer (2008), What' s Urban Got to Do With It? in Peterman, Francine (ed.) 
Partnering to Prepare Urban Teachers: A Call to Activism. Washington DC: AACTE. 

Selected JournaJ Articles 

Cosner, Tozer, & Smylie (2012). The Ed.d. Program at the University of Illinois Chicago: Using 
Continuous Improvement. Planning and Changing 43 l-2 Summer 2012. 

Tozer, S., Zavitkovsky, P., and Maiiinez, P. (2009) Demonstrating Results: Leading Teacher 
Inquiry into Student Performance Data in Urban Schools. AERA Division A, Section 5 
(Leadership Development) San Diego, April 13. 

Tozer and Horsley, H. (2006). Professional development of teaching in physical education: 
where are we now? In Journal ofTeaching in Physical Education 25 (4) 450-457. 

Tozer, Burstein, P., and O'Connell, Carole (2006) Four Perspectives on Alternative Routes to 
Teacher Certification. Feature article, in Success Jn High Need Schools, Journal of ACI's Center 
for Success in High Need Schools 2: 1 June 
http://www.successinhighneedschools.org(journal/issue/2/l/825 

PRESENTATIONS (Selected (2012) National Presentations on School Leade.rship 
Development 

Preparing Effective PreK-12 School Leaders: Learning from Illinois's Experience. National 
Governors' Association Learning Lab, November 28-29'h, Wyndham Blake Hotel/ University of 
Illinois, Chicago. 
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Evaluating t:he Effectiveness of Leadership preparation: What, Why and How. University 
Council on Education Administration, Denver, November 15, 2012 

School Leadership as a Cost-Effective Lever for Improving Learning in High-need Schools. 
Education Trust National Coofereoce, November 8 -November 9, 2012 at the Grand Hyatt 
Washington. 

Treadmill at the Top. Council of Great City Schools Annual Conference. Indianapolis, October 
2012. 

Strengthening State Regulations for Principal Preparation. National CounciJ of State 
Legislatures. Chicago McCormick Place. August 6, 2012 

What About the Principal? Education Writers Association Annual Conference, co-sponsored by 
AERA and University of Pennsylvania, May 17, 2012. 

Policies for Effective Principals. AREL and Texas Education Agency April 17, 
2012, Second Meeting of the Advisory Group, Austin, Texas 

Partnering to Turn Around Schools. AACTE 2012 Annual Meeting invited presentation: 
February 18, 2012 Chicago. 

Principal Effectiveness Program. College Board ' s 2012 Regional Forum. Chicago, Sunday. 
February 12, 20 l 2 

Building Successful Partnerships with Local Education Agencies, Alliance to Reform Education 
Leadership Network Convening, January 24 and 25, 2012, Dallas, Texas 

Preparing School Leaders to Align Eady Childhood and K-12 Educatjon Systems LlNC 
University Consortium Meeting, - Presentation by University of Illinois at Chicago, February 2, 
2012. 
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Academic Faculty 

SHELBY COSNER 

Dr. Cosner's research focuses on the development of organizational capacity within schools. She 
is particularly interested in the ways in which school leaders support the development of human 
and social resources; two important dimensions of school capacity. From such a perspective, she 
has examined the the development of trust in schools. She is currently investigating the 
development of evidence-based (data-based) teacher collaboration. Her recent work appears in 
such peer-reviewed journals as Educational Administration Quarterly, the Journal ofSchool 
Leadership, Urban Edu.cation, and Educational Management Administration & Leadership. 
Forthcoming publications will appear in Leadership and Policy in Schools. 

Dr. Cosner is a former school- and distdct-level leader. She teaches a variety of leadership, 
school organization, and qualitative research methods courses for doctoral students in the Urban 
Education Leadership Ed.D. and Policy Studies in Urban Education Ph.D. programs. Dr. Cosner 
received UICs Council for Excellence in Teaching and Learning Award in 2009. 

EDUCATION 

2005 - Ph.D., University of Wisconsin-Madison, Educational Leadership and Policy Analysis 

RESEARCH AND TEACHING INTERESTS 

Cosner's research focuses on institutional change/development/improvement and the work of 
leaders in such contexts. Within this broad perspective, she is particularly interested in school 
improvement, the enactment of school-wide instructional reforms and the 
development/enactment of strategy for improvement, leadership practices (teacher, school and 
district) that support school improvement and the enactment of school-wide instructional reforms, 
and leadership preparation/development. She brings organizational and leadership perspectives 
to her work. Cosner is an applied qualitative researcher whose work 
draws heavily from organizational sciences, sociology, social psychology, and management. 

SELECTED PUBLICATIONS 

Tozer, S., Cosner, S., Zavitkovsky, P., Martinez, P., & Whalen, S. (under review). Improving 
under-achieving schools at scale through next-generation school leadership. 

Cosner, S. (under review). Developing school leaders to advance collaborative data practices: 
The need to cultivate developmental perspectives and diagnostic approaches. 

Cosner, S. (in press). Advancing a phase-based model of school leadership for the support of 
collaborative data practices as a school-wide improvement strategy. Journal ofSchool 
Leadership. 
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Cosner, S., Tozer, S., & Smylie, M. (2012). The Ed.D. program at the University of Illinois at 
Chicago: Using continuous improvement to promote school leadership preparation. Planning 
and Changing.43(112), l27-148. 

Cosner, S. (2012). Leading the on-going development of collaborative data practices: Advancing 
a schema for diagnosis and intervention. Leadership and Policy in Schools, 11(1), 26-65. 

Cosner, S. (2011 ). Supporting the initiation and early development of evidence-based grade-level 
collaboration in urban elementary schools: Key roles and strategies of principals and literacy 
coordinators. Urban Education, 46(4), 786-827. 

Cosner, S. (2011). Teacher learning, instructional considerations, and principal communication: 
Lessons from a longitudinal study of collaborative data use by teachers. Educational 
Management Administration & Leadership, 39(5), 568-589. 

Cosner, S. (2010). Drawing on a knowledge-based trust perspective to examine and 
conceptualize within-school trust development by principals. Journal ofSchool Leadership, 
20(2), 117-144. 

Cosner, S. (2009). Building organizational capacity through trust. Educational Administration 
Quarterly, 45(2), 248-291. 

Peterson, K. & Cosner, S. (2008). Teaching your principal: Top tips for the professional 
development of the school's chie.f. In V. von Frank (Ed.), Professional learningfnr school 
leaders (pp. 5-9). Oxford, OH: National Staff Development Council. 

Cosner, S. (2006). School improvement models. In F. English (Ed.), SAGE encyclopedia n.f 
educatinnal leadership and administration (pp. 904-906). Thousand Oaks, CA: SAGE 
Publications. 

Peterson, K. & Cosner, S. (2006). School culture. fn F. English (Ed.), SAGE encyclopedia of 
educational leadership and administration (pp. 249-251). Thousand Oaks, CA: SAGE 
Publications. 

Cosner, S. (2005). Towards a human capital development strategy: Uncovering the approaches 
used by a high school principal to support teacher le.arning. In W. Hoy & C. Miskel 
(Eds.), Theory and research in educational administration: Educational leadership and 
reform (pp. 233-264). Greenwich, CT: Information Age Publishing. 

HONORS AND AWARDS 

• 	 2009 - Teaching Recognition Program Award by the UlC Council for Excellence in 
Teaching and Learning. 

• 	 2003 - David L. Clark National Graduate Student Research Seminar in Educational 
Administration and Policy, University Council for Educational Administration. 
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ANDREA E. EVANS 


Dr. Evans manages the Master' s and Ph. D. degree programs in educational administration and 
higher education (college student personnel). Responsibilities have included: Managing 
principal and superintendent certification programs; Collecting data and authored reports related 
to NCATE accreditation, self-study program review, and annual assessment reports; Managing 
budget, course scheduling, and faculty assignments; FaciUtating the hiring process for adjunct 
faculty; Conducting annual faculty evaluations; Managing student grievance process am.I other 
academic programming matters; Teaching department courses; Serving as member of the Dean' s 
Executive Council. 

EDUC\TION 

Pb. D. University of Illinois at Chicago, Educational Policy and Administration 2004 

M. Ed. DePaul University, Cun-iculum and Program Development 1994 

B. S. University of Illinois at Chicago, Biological Sciences 1989 

ACADEMIC EXPERIENCE 

Associate Professor of Educational Leadership and Policy Studies, Department of Education 
Policy Studies, College of Education, University of Illinois at Chicago (August 2012- present) 

Department Chair and Associate Professor, Department of Educational Administration and 
Higher Education, College of Education and Human Services. Southern Illinois University 
Carbondale (July 2010- 2012). 

Assistant Professor of Educational Administration, Department of Leadership, Educational 
Psychology and Foundations (LEPP), College of Education. Northern Illinois University (August 
2004- 2010). 

PUBLICATIONS 

Evans, A. E. (2013). Leveraging national and state policy toward leadership for equity and 
excellence. Chapter for Handbook ofResearch on Educational Leadership.for Diversity 
and Equity. L. Tillman & J. J. Scheurich (eds.). Routledge: NY 

Evans, A. E. (2009). NCLB and the quest for educational equity: The role of teachers ' 
collective sense of efficacy. Leadership and Policy in Schools, 8(1 ), 64-91. [An earlier 
version of this paper was presented at the 2007 annual meeting of the University Council 
for Educational Administration.) 
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Reed, L. & Evans, A. E. (2008). What you see is [not always] what you get! Dispelling race and 
gender leadership assumptions. International Journal ofQualitative Studies in Education, 21(5), 
487-499. [An earlier version of this paper was presented at the 2007 annual meeting of the 
University Council for Educational Administration.] 

Evans, A. E. (2007). School leaders and their sense-making about race and demographic 
change. Educational Administration Quarterly, 43(2), 159-188. [An earlier version of this 
paper was presented at the 2005 annual meeting of the University Council for Educational 
Administration.] 

Evans, A. E. (2007). Changing faces: Suburban school response to demographic change. 
Education and Urban Society_, 39(3), 315-348. [An earlier version of this paper was presented at 
the 2004 annual meeting of the University Council for Educational Administration.) 

Evans, A. E. (2007). Horton, Highlander, and leadership education: Lessons for preparing 
educational leaders for social justice. Jnurnal ofSchool Leadership, J7(3), 250-275. [An earlier 
version of this paper was presented at the 2006 annual meeting of the University Council for 
Educational Administration.] 

Smylie, M.A. & Evans, A. E. (2006). Social capital and the problem of implementation 
(pp. 187-208). In M. I. Honig (Ed)., New Directions in Education Policy Implementation: 
Confronting Complexity. Albany: State University of New York Press. 

MANUSCRIPTS IN PROGRESS 

Evans, A. .E. (under review). Principals' perceptions of their school organizational context: 
Understanding principal self-efficacy and the. nature of principal leadership. Leadership and 
Policy in Schools. 

Evans, A. E. (in progress). Towards diversity-responsive leadership. 

AWARDS AND HONORS 

Dean's Scholarship Support Grant <EJ). 2009. 

Outstanding Assessment Report-Principalship Program, Northern Illinois University, 2007. 

American Association of University Women Fellow Alternate), 2005. Illinois Consortium for 
Educational Opportunity Program Doctoral Fellow ( (b)(

4l , 1997 -2000 

PR/Award# 53778140025 


Page e67 




DAVID MAYRO\VETZ 


Dr. David Mayrowetz is an associate professor in the Department of Educational Policy Studies. 
Dr. Mayrowetz studies the ways in which organizational and institutional factors influence the 
creation and implementation of educational refonns. His work has been published in Educational 
Policy, Leadership and Policy in Schools, Educational Administration Quarterly, Teachers 
College Record and Educational Evaluation and Policy Analysis. He teaches courses regularly 
on educational policy, education and the law, case study research methods, instructional 
leadership, and special education policy. 

EDUCATION 

2002 - Ed.D, Rutgers University, Educational Administration, Theory & Policy 

1998 - M.S., Rutgers University, Public Policy 

1992 - B.A., University of Pennsylvania, History 

RESEARCH AND TEACHING INTERESTS 

Dr. Mayrowetz studies the ways in which organizational and institutional factors influence the 
creation and implementation ofeducational reforms. While the reforms that he explores are. 
varied, ranging from attempts to change mathematics instruction to the development of 
"distributed leadership" in schools, to the placement ofstudents with special needs in general 
education classrooms, one of the recurring motifs in his work is the effects that changes in 
general education have for special education students and programs and vice versa. 
Dr. Mayrowetz regularly teaches courses on educational policy and education and the law. While 
at UIC, he also has taught classes on case study research, instructional reform, the foundations of 
educational administration, and decision making for school leaders. 

SELECTED PUBLICATIONS 

Mayrowetz, D. (2009). Instructional practice in the context ofconverging policies: Teaching 
elementary-level mathematics to students in an inclusive and tested grade. Educational Policy, 
23(4), 554-588. 

Murphy, J., Smylie, M, Mayrowetz, D. Louis, K.S., (2009). The role of the principal in fostering 
the development of distributed leadership. School Leadership and Management, 29(2), 181-214. 

Mayrowetz, D. (2008). Making sense of n distributed leadership: n Exploring the multiple usages 
of the concept in the field. Educational Administration Quarterly, 44(3), 424-435. 

Mayrowetz, D. & Lapham, J. F. (2008). DBut we Dre in a court of law. We Dre not in a 
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legislature. =i The Corey H. court trapped in an identity crisis between adjudicator and 
policymaker. Educational Policy, 22(3), 379-421. 

Smylie, M.A., Mayrowetz, D., Murphy, J. & Louis, K. S. (2007). Trust and the development of 
distributed leadership. Journal of School Leadership, 17(4), 469-503. 

Mayrowetz, D., Murphy, J., Louis, K. S. & Smylie, M. A. (2007). Distributed leadership as work 
redesign: Retrofitting the job characteristics model. Leadership and Policy in Schools, 6( l ), 69­
lO l. 

HONORS AND AWARDS 

2006 - UIC Great Cities Faculty Scholar 

2006 - Paula Silver Award for most outstanding case in 8th volume of the Journal ofCases in 
Educational Leadership, University Council for Educational Administration 

2005 - UIC Teaching Recognition Program Award 
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Jennifer D. Olson- CV 2014 

Jennifer D. Olson 
4020 North Springfield Avenue 

Chicago, Illinois 60618 
773-575-9291 

Jolson21@uic.edu 

Jennifer Olson is a visiting assistant clinical professor in Curriculum and Instruction at the University of 
Illinois at Chicago. She coordinates the Secondary Education program and teaches curriculum, 
instruction, & assessment courses to undergraduate and graduate secondary education students. 
Jennifer's research focus on urban high school reform is informed by nine years of teaching in Chicago 
Public Schools, giving her an informed perspective of how policy moves from theory to practice. 
Jennifer received her PhD in Urban Education Policy Studies in 2013 from University of Illinois at 
Chicago. Her dissertation explored students' perspectives of organizational change in urban 
turnaround high schools. Dr. Olson's current research interests include urban high school reform, 
urban teacher preparation, school turnaround, student voice, and organizational change. 

Education 

University of Illinois at Chicago Chicago, Illinois 
PhD Policy Studies in Urban Education May 2013 
Dissertation: Student Voices: Implications for School Turnaround in Urban High Schools 

Loyola University Chicago Chicago, Illinois 
MEd Curriculum & Instruction May 1999 

Illinois State University Normal, Illinois 
BA Sociology June 199S 

Research Interests 

Urban school reform, urban teacher preparation, school turnaround, student voice, organizational 
change 

Teaching Experience 

Spring 2013-Present 	 Visiting Assistant Clinical Professor 
University of Illinois at Chicago, College of Education 
• 	 Create and implement curriculum for Curriculum, Instruction, & Assessment 

in Urban Secondary Schools 

• 	 Coordinate field placements for pre-service teachers 
• 	 Observe pre-service teachers in Chicago Public Schools 

Spring 2010- 2011 	 Teaching Assistant 
University of Illinois at Chicago, College of Education 
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• Create Introduction to Urban Education curriculum 

Fall 2002-2008 

Fall 1999-2008 

• 	 Implement curriculum aimed at preparing pre-service teachers to be 
successful in urban schools 

• 	 Coordinate field experiences for pre-service teachers 

Lead Teacher, FACETS Small School 
Harper High School, Chicago, Illinois 

• 	 Direct operations and elements of a small school with 125-150 students 

• 	 Manage recruitment of incoming students into FACETS 

• 	 Recruit and hire staff for FACETS 

• 	 Calculate statistics on graduation rates, test scores and attendance 

• 	 Organize & implement integrated curriculum for all FACETS classes 

• 	 Coordinate and organize team building mentoring days 

• 	 Facilitate weekly small school meeting 

Social Studies Teacher 
Harper High School, Chicago, Illinois 

• 	 Create and implement curriculum for United States history, community civics 
& culinary arts to 10th, 11th and 12th grade students 

• 	 Integrate technology into curriculum, using a custom built website that 
allows students to post their original work, conference with other students 
and share documents 

• 	 Facilitate Leadership Academy (Uniting urban and suburban students for 
leadership activities) 

• 	 Organize and design an advisory plan for the entire Harper High School 
student body 

Research Experience 

2010-2012 

Summer2009 

Collaborative Teacher Network 
University of Illinois at Chicago 

• 	 Review professional literature and write literature reviews 

• 	 Analyze and code qualitative data and develop reports 

• 	 Work collaboratively with other researchers to interpret educational data 

• 	 Complete IRB and continuing IRB review paperwork 

Strategic learning Initiatives 
Chicago, Illinois 

• 	 Conduct and develop literature reviews related to educational research 

• 	 Collect & analyze data on urban education reform issues 

Related Professional Experience 

2013-Present Secondary Education Program Coordinator 
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University of Illinois at Chicago, College of Education 

• Create UIC/Chicago Public Schools partnerships 

• Coordinate pre-service teacher placements in Chicago Public Schools 

• Act as liaison between College of Education and Liberal Arts & Sciences 
• Support implementation of edTPA in Secondary Education Coursework 

2013-Present MEd Instructional Leadership Educational Studies Program Coordinator 

2011-2012 

2010-2011 

2010 

2010 

2004-2008 

2004-2008 

• Review student applications for admittance to program 

• Advise MEd students on program coursework 

• Participate in College of Education recruitment events 

Graduate Assistant 
University of Illinois at Chicago, College of Education 

• Work cooperatively with MEd coordinator to support MEd students 

• Plan and implement recruitment strategies for MEd program 

• Coordinate social and professional activities for MEd students 

• Mentor and supervise graduate teaching assistants 

Student Representative: UIC Graduate Student Council Educational Policy Studies 


Reviewer: Midwestern Education Research Association Annual Meeting: Columbus, OH. 

Individual Paper Submissions: 

Division G: Social Context of Education 

Division H: Research, Evaluation & Assessment in Schools 

Division L: Educational Policy and Politics. 


Discussant: Parents, Community Involvement, and Social Influence in Education 

Division G - Social Context of Education Paper Session. Midwestern Education Research 

Association Annual Meeting: Columbus, OH. 


Close Up Washington DC Coordinator/Facilitator 

Harper High School, Chicago, 11/inais 

• 	 Organize & manage students participating in a week long government studies trip to 
Washington D.C. 

• 	 Manage fundraising of $10,000 annually 

United States History Course Planning Team Leader 
Harper High School, Chicago, Illinois 

• 	 Facilitate United States history course planning team meetings 

• 	 Collaborate with teachers to organize & design the United States history course 
plan, including curriculum maps, special education accommodations, state standards 
and lesson plans 

• 	 Communicate United States history course planning information between teachers, 
department chair, special education teachers and administration 
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Conference Presentations 

2013 	 Students' Perceptions of Leadership in Turnaround Schools. Paper Presentation. 
University Council for Educational Administration Annual Meeting: Indianapolis, IN. 

2013 	 Changes for the good. Changes for the Bad. Students' Perceptions of Turnaround in 
Urban High Schools. Paper presentation. American Educational Research Association 
Annual Meeting: San Francisco, CA. 

2012 	 Students' Experiences in Turnaround High Schools. Paper presentation. Midwestern 
Education Research Association Annual Meeting: Evanston, IL. 

2012 	 Factors Promoting or Inhibiting School Turnaround. Paper presentation. American 
Education Research Association Annual Meeting: Vancouver, BC. 

2012 	 Teacher Development to Enhance Content Area Reading Instruction for Students with 
Disabilities. Paper presentation with Michelle Parker-Katz, Marie Tejero Hughes and 
Tiffany Ko. American Education Research Association Annual Meeting: Vancouver, BC. 

2011 	 Student Engagement in a Turnaround School. Paper presentation. American Education 
Research Association Annual Meeting: New Orleans, LA. 

2011 	 Collaborative Teacher Network: Findings Related to Increasing Teachers' Knowledge of 
Content Area Reading Strategies. Paper presentation with Michelle Parker-Katz, Marie 
Tejero Hughes and Tiffany Ko. American Education Research Association Annual 
Meeting. New Orleans, LA. 

2010 	 Like Being at a New School: Students' Experience in a Turnaround School. Paper 
presentation. Midwestern Education Research Association Annual Meeting: Columbus, 
OH. 

2010 	 Scholars at Work: Establishing a Community of Practice in Graduate School. Workshop 
with Hall, M; Lewis, D.; Warren, C.; Rawls, S.; Dawson, C., & Cummings, M. Midwestern 
Education Research Association Annual Meeting: Columbus, OH. 

2010 	 Scholars at Work: Establishing a Community of Practice in Graduate School. Workshop 
with Hall, M; Lewis, D.; Warren, C.; Rawls, S.; Dawson, C., & Cummings, M. American 
Educational Studies Association Annual Meeting: Denver, CO. 

2010 	 Graduate Student Experience. Invited Lecture. University of Illinois at Chicago: Chicago, 
IL. 

2010 	 Like Being at a New School: Students' Experience in a Turnaround School. University of 
Illinois at Chicago Student Research Forum. 
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2004 Integrating Service Learning Projects into Your Curriculum. Workshop: Chicago Public 
Schools Office of Small Schools Conference: Chicago, IL 

200S Lead Teacher Roles and Responsibilities. Workshop: Chicago Public Schools Office of 
Small Schools Conference: Chicago, IL 

Publications 

Olson, J. {Under Review). The teachers that matter: Students' perspectives of urban turnaround high 
school teachers. Urban Education. 

Honors and Awards 

1~t Place Award UIC Student Research Forum 2010 
Principals Choice Teacher of the Year Harper High School 200S 

Memberships in Professional Associations 

American Education Research Association 
Midwestern Education Research Association 
American Education Studies Association 
University Council for Educational Administration 

Professional Training & Workshops 

2006 	 Connecting American History Project 
The Newberry Library & Chicago Historical Society, Chicago, Illinois 

2002 	 Gilder Lehrman Institute of American History: Civil Rights Seminar 
Cambridge University, Cambridge England 
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Clinical Faculty 

PETER MARTINEZ 


Peter Martinez is co-director of the Center. and Director of Principal Coaching for UlC's EdD 
program. Martinez has served on several local, state and national panels that address the need for 
transformjng the preparation, induction and certification processes for key school leadership 
positions. In 2010, he was a contributor to the nationally recognized Rainwater Foundation 
publication on "state of the art principal preparation programs." In 2009, Martinez was selected 
to serve on the National Board for Professional Teaching Standards task force to develop the 
National Accomplished Principal Standards. Before joining UIC, he served as a senior program 
officer at the MacArthur Foundation, where he was in charge of itsl<bl(4l I, 10-year Chicago 
Education Initiative. His primary area of expertise is leadership and organizational development 
training, which he has clone in various settings during the past 45 years. 

EDUCATION 

Loyola University, Bachelor of Science, 1961 

WORK HISTORY 

University of111inois at Chicago, College of Education 2001 to the present, Co-Founder 
and Director of the Center for School Leadership 

John D and Catherine T MacArthur Foundation, Chicago, IL 1991 to 2001, Senior 
Program Officer 

Hispanic Constmction Industry Association, Chicago, IL 1987 to 1991, Executive 
Director 

Latino Institute, Chicago, IL 1983 to 1987, Director of Programs 

United Way of Chicago 1982- 1983, Strategic Planning Consultant 

Saul Alinsky Organizing Network 1963 to 1982, National Staff Midwest and West Coast 
Coordinator 

BOARDS AND COMMITTEES 

Accomplished Principal Standards Committee: NBPTS '09-'lO: developing national 
standards for accomplished principals. 
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Illinois Consortium for Education Leadership '02- '03: making recommendation for 
improving principal preparation and certification in Illinois. 

Chicago Principal Preparation Committee - 2002: made recommendations for 
developing a more selective and rigorous preparation process for CPS principals. 

Chicago Principal Assessment Center Advisory Committee, 3 years: monitoring the 
effectiveness of the Centers simulation assessment process for principal candidates. 

Entry Reviewer for Chicago Principals and Administrators Association "Outstanding 
Leadership Awards 2001": evaluating work of awardees candidates. 

Chicago Academy for School Leadership (CASL) Advisory Board, 3 years: reviewing 
the staff development course programs for principals and administrators 

Chicago Public Schools (CPS)Teacher Recruitment Management Committee, 3years: 
making recommendations for improving the quality of new teachers hired by CPS. 

CPS High School Restructuring Committee, I year: making recommendations for 
substantially improving failing high schools. 

CPS CenuaJ Office Reengineering Steering Committee, 3 years: working with Index 
Consulting to develop recommendations for reengineering central office structure, 
operations, and practices. 

Governor' s Commission for Teaching and America' s Furture 2 years: developed 
recommendations for improving the quality of teacher certification. 

Chicago Public Schools new teacher induction committee, 4 years: creating and 
overseeing a new induction and retention policy for new teachers. 

Donors Forum Grant Makers in Education, 10 years: working with grant-making 
colleagues to improve education grant making in Chicago. 

National Grant Makers in Education, 3 years: working with col.leagues to share grant 
making strategies for improving K-12 education in public schools. 
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CYNTHIA BARRON 


Dr. Cynthia K. Barron is a leadership coach with the UIC College of Education Urban Education 
Leadership program. She has more than 40 years' experience in education, with 35 of those years 
spent in Chicago Public Schools as a teacher, athletic coach, counselor, principal of two schools 
(elementary and secondary), Area Instruction Officer, and Interim Chief Area Officer for High 
Schools. During her eight years as a successful principal, Barron received many honors. She is the 
only two-time winner of the Chicago Principals and Administrators Association's Outstanding 
Leadership Award, first as the principal of Jane Addams Elementary School, where test scores 
increased appreciably from a composite of 40 percent meeting or exceeding goals to more 75% 
meeting or exceeding standards on the IGAP (Illinois Goals Assessment Program). She then went 
on to win her second award as the founding Principal of Jones College Prep. In 1998, at the request 
of the Chief Executive Officer, Barron went on to transform Jones College Prep from a two-year 
vocational school to one of the top schools in Illinois in only four years. From 2002 through 2009, 
Barron served as the Area Instruction Officer for the Chicago Public Schools for two hlgh school 
areas totaling more than 40 schools. Jn both cases, the increases in student attendance and 
achievement were attributed. to her leadership, characterized by the development of high performing 
teams. Barron later returned from retirement to serve as the Interim Chief Area Officer for High 
School Area 25, where she leveraged a new Interim Assessment Initiative across all J1 schools in 
her area. She serves on the Advisory Board for the Marilyn G. Raab (MGR) Foundation, on the 
Teach for America Stakeholders Board, and on the Mikva Challenge Board of Directors. Ban-on 
presents nationally for ACT regarding College Readiness, Course Rigor, and Stullent Preparation, 
and was recently elected to serve on the Illinois ACT Council. She led the High School Curriculum 
Framework Project work for the University of Illinois at Chicago Urban Education Leadership EdD 
Program. 

EDUCATION 

• 	 University of Illinois at Chicago - Completion of Superintendent's Certification 
course work 

• 	 Loyola University, Chicago, IL - Doctor of Philosophy, Educational Leadership and 
Policy Studies - 1993 

• 	 Chicago State University, Chicago, IL - Master of Science in Education - 1987 
• 	 George Williams College, Downers Grove, IL - Bachelor of Science, Teaching (K­

12) - 1970 

WORK EXPERIENCE 

2009-Present Leadership Coach, University of Illinois at Chicago, Urban Education Leadership 

Program 

2009-Feb. 2010 Inte1im Chief Area Officer, Chicago Public Schools Appointed as Interim Chief Area 
Officer dming the transition period as a retired professional for the district. 

2002-2009 Area Instruction Officer, Chicago Public Schools 

1998-2002 Principal, William Jones College Preparatory High School 
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1994-1998 Pi.incipal, Jane Addams Elementary School 

1970-1994 Various Positions: 
AssistantPrincipal, W.K. SuJlivan Elementary School, CPS 
Truant's Alternative Case Manager Consultant, Thornton Township 
Project Facilitator, Division of Dropout Prevention, Chicago, IL 
Counselor, teacher, and coach, Prosser Vocational High School, CPS 
Teacher, c.oach, and attendance counselor, Corliss High School, CPS 
Teacher, coach, Night School coordinator, department chair, 
St. Francis DeSales High School, Chicago, IL 

RECENT PRESENTATIONS 

December, 2011 & 2010: ACT, 2010 State Conference, "The Challenges of Change," 
"University of Illinofa at Chicago Curriculum Framework Project: Using College Readiness 
Standards as a Framework for Urban Success," Springfield and St. Charles, Illinois 

June, 2010: Chicago Public Schools, Area 30 Alternative Schools, "Instructional Leadership 
Team Assessment and DeveJopment," Chicago, Illinois 

January, 20 IO: ACT, "The Third Annual Invitational Symposium on CoJlege Readiness, Course 
Rigor, and Student Preparation," "Urban Schools, What Works in College Readiness," Dallas 
Texas 

2006-2010: Chicago Public Schools, Principal Professional Development for over 40 principals. 
Monthly sessions included but were not limited to: Instructional Leadership Teams, Skillful 
Leader, Collective Commitment, Performance Management 

January, 2009: ACT, "The Second Annual Invitational Symposium on College Readiness, 
Course 

Course Rigor, and Student Preparation," Chicago, A Model for Urban Success:' Houston, Texas 

AWARDS 

• 	 2009 South Chicago Chamber, Education, Leadership and Vision Award 
• 	 2007, 2009, 2010, Selected by ACT to present at the first, second, and third National 

Symposium on College Access, Course Rigor, and Academic Achievement 
• 	 2007 Prosser Hall of Heroes A ward 
• 	 2002 Chicago Public Schools Outstanding Leadership A ward 
• 	 2002 Malcolm X College Educational Partnership Award 
• 	 2000 Service Learning Leader School Award 
• 	 1998 School Leadership Award for Outstanding Principal 
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NANCY CARTER-HILL 


Dr. Nancy Carter-Hill is a leadership coach and clinical faculty member with UIC's Urban 
Education Leadership Program, where she successfully mentors students through principal 
residencies and school leadership positions in diverse school environments. Carter-Hil1 also 
se.rves as a Visiting Clinical Assistant Professor, teaching courses in the Education Policy 
Studies department at UIC's College of Education. She began her work at UIC in 2007 after a 
34-year career as an educator, principal, professional developer, coach, me.ntor, and system-level 
leader. Her passion is developing leadership skills in building relational trust, developing specific 
strategies for engaging stakeholders in improving school climate and culture, and in creating and 
sustaining leadership teams as a means for improving educational outcomes. 

Under her leadership as a Chicago Public School principal, scores rose despite the sharply rising 
numbers of low-income families who enrolled in her school while she was principal. Carter-Hill 
later served as Area Instruction Officer from 2002 through 2007, where she supervised 25 
underperforming elementary schools located on Chicago's West Side. During her tenure, the 
percentage of students meeting or exceeding state standards in reading and mathematics more 
than doubled, and student gains far surpassed the district average. 

Throughout her career, Carter-Hill has prepared future educationaJ leaders for excellence through 
her work with UlC, The College Board Leadership Institute for Principals, Loyola University 
Chicago, Olivet Nazarene University, Illinois Administrators Academy, Leadership Initiative For 
Transformation, Leadership Academy, Urban Ne.twork for Chicago (LAUNCH), and Chicago 
State University, 

EDUCATION 

• 	 Doctor of Education, Curriculum and Instruction, Loyola University, Chicago, IL. 
• 	 Master of Education, Reading & Learning Disabilities, DePaul University, Chicago, IL 
• 	 Bachelor of Science, Early Childhood Education, Southern Illinois University, 


Carbondale, lL. 


PROFESSIONAL EXPERIENCE: 

2007 - Present Clinical Assistant Professor/Principal Leadership Coach, University of 
Illinois at Chicago,. Ed.D. in Urban Education Leadership program 

2002- 2007 Area Instruction Officer, Chief Administrator for 22 CPS Area 7 
Elementary Schools 

1993 - 2002 Principal. John T. Pirie Fine Arts & Academic Center 

1989-1993 Assistant Principal, Carnegie and Cardenas Elementary Schools 
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RELATED WORK EXPERIENCE: 


2007 - 2008 	 Leadership Coach: Coached/mentored 6 principals individually and in 
College Board residency sessions. Principals in High School, Middle School 
and Elementary Schools in Buffalo and Rochester, NY~ Long Beach, CA; 
Jacksonville and Orlando, FL; and Houston, TX. College Board Leadership 
Institute for Principals (CBLIP). 

2008 - 2009 	 University of Illinois at Chicago: CIE/PS 548, Leadership for Literacy 
Instruction. 

March 2007 	 Presenter: for the School Teams Achieving Results for Students 
(S.T.A.R.S.) program, Chicago Principals and Administrators Association 
Conference. 

2004 - 2005 	 Mentor I Coach to aspiring school principal candidates: Leadership 
Academy and Urban Network for Chicago (LAUNCH). 

Winter 2005 	 Presenter: Promotions Conference, "Getcing Your Child to the Next 
Grade", Test-taking Skills and Tip for Parents, CPS Power of Parents 
Conference Series. 

Spring 2004 	 Adjunct Faculty: Loyola University Chicago: Chicago Doctoral Cohort, 
ELPS 470, "School Supervision". 

2003 - 2004 	 University of Illinois at Chicago: PS 594 Seminar in Urban Schoo 
Transformation: Professional Development and Human Resource 
Management. 

2000- 2002 	 Coach/Mentor to newly assigned school principals: Illinois Administrators 
Academy: Leadership Initiative For Transformation (LIFT). 

1999 - 2000 	 Designer/Writer: Proposal accepted by the 111inois State Board of 
Education for a new Masters of Education with Type 75 Program for 
Olivet Nazarene University. 

A WARDS I HONORS 

• 2007 	 Outstanding Service Award presented by the Chicago Public Schools' CEO 
• 2002 	 Principal of the Year Award, Pirie Fine Arts & Academic Center 
• 	 1998 Leadership Award for Outstanding Principals presented by The Chicago 

Principals and Administrators Association (CPAA) and LaSalle Bank 
• 1998 	 State of Illinois Treasurer's Award 
• 1997 	 Chicago Mayor's Proclamation for Outstanding Leadership 
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BEVERLY LACOSTE 


Beverly LaCoste, a leadership coach with UIC College of Education's Urban Education 
Leadership program, has more than 38 years' experience as a teacher, principal and district level 
administrator in several urban school districts. She has also served as a consultant to Chicago 
Public Schools in partnership with the University of Chicago and the Alderman of the 4th Ward; 
Special Assistant to the Deputy Superintendent of Curriculum and Instruction for the Atlanta 
Public School District; Human Resource Consultant for Clayton County Public Schools, and 
Chief of Staff of St. Louis Public Schools. As principal of Kenwood Academy High School, 
LaCoste received the Chicago Public Schools Principal of Excellence Award, and later as Pre-K­
12 principal of Wendell Phillips High School and Wells Prep Elementary School, LaCoste 
received the Illinois Institute of Technology Community Award for Education. Her schools have 
been recognized for outstanding improvement in reading, attendance and overall student 
achievement. 

Throughout her career, she directly and indirectly has partnered with many organizations/ 
foundations to help guide initiatives that left an impact on the lives students and their families, 
including: The Annie E. Casey Foundation; Atlanta Housing Authority, The Arthur M. Blank 
Family Foundation, Centers for New Horizons, Chicago Housing Authority, Enterprise 
Foundation, The Bill & Melinda Gates Foundation, The Joyce Foundation and Mercy Hospital­
School Clinic.. 

She has an extensive background working with distinguished organizations, foundations and 
universities to build and enhance professional capacity of teachers to deliver quality instruction 
that promotes student achievement. LaCoste has taught school administration and school law to 
master's degree students at Concordia University, Cambridge College and Indiana Wesleyan 
University. 

EDUCATION 
• 	 ABD, Etlucation Leadership and Policy Studies, Loyola University, Chicago, Blinois 
• 	 Certificate of Advanced Study, Career, Vocational, and Technical Education, 

University of Illinois Urbana 
• 	 M.Ed,, Administration and Supervision, Loyola University, Chicago, Illinois 
• 	 B.S.Ed, Physical Education, Elementary Education, , Eastern Hlinois University, 

Charleston, fllinois 

WORK EXPERIENCE 

2008-present 	 School Leadership Coach, University ofIllinois, Chicago.. College of 
Education 

2006-2007 	 Department of Human Resources (part-time), Clayton County Public 
Schools 

2005-2006 	 Chief of Staff, Saint Louis Public Schools 
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2004-2005 	 Special Assistant to Deputy Superintendent for Cuniculum and Instruction, 
Atlanta Public Schools 

2002-2004 	 Consultant, Chicago Public Schools collaborative with University of 
Chicago, Chicago Public Schools Office ofHigh School Development, 
Ujima, LIFT Principal Mentor 

2000-2004 	 Adjunct Instructor, Education Leadership 
Indiana Wesleyan University; Cambridge College 

1997-2002 	 Wendell Phillips Academy High School & WeHs Preparatory Academy 
Elementary School, Principal 

1996-1997 	 CPS Central Service Center, Director, High School Restructuring 

1993 to 1996 	 Kenwood Academy High School, Principal 

1992-1993: 	 Curie High School, Assistant Principal 

l991-1992: 	 CPS Central Service Center, Teacher Coordinator: Department ofHuman 
Resources, Teacher Personnel 

I 989-1991: 	 Lake View High School, Assistant Principal 

l 988-1989: 	 Oak Park and River Forest High, Administrative Intern to 

Superintendent/Principal 


l 977-1988: 	 Lake View High School, Chicago, Illinois, Assistant Principal & 

Counselor 


Prior to 1977: 	 Delivered exemplary instruction 

AWARDS & RECOGNITIONS 

• Junior League of Chicago, Teen Outreach 
• Principal of Excellence Award. 1995 
• Illinois Institute of Technology, Community Award for Education, 1999 
• School recognition for increased student. achievement and attendance improvement 
• School recognition for increased student achievement in reading for elementary school 
• Women and Minorities Scholarship (Illinois) 
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KATHLEEN MAYER 


Dr. Kathleen Mayer has served as a visiting clinical assistant professor for five years at the 
University of I11inois at Chicago, providing leadership coaching for Chicago principals. A 
former Peace Corps volunteer in Nicaragua, Kathleen served as principal of Carson Elementary 
from 199 l to 2007. A Chicago Public School with over 1200 students in the high-poverty, 
largely Latino, Gage Park neighborhood, Carson improved from 12% of students reading on­
level in 1991 to 73% meeting or exceeding IHinois State standards in 2007, reaching the State's 
average in Reading. Carson exceeded the state's average in Math with more that 80% of students 
meeting or exceeding. Recognized by Chicago Public Schools as a School of Distinction, Carson 
was given autonomous management status (AMPS) and was cited in a Designs for Change study 
as an exceptional school (designsforchange.org). 

Kathleen was named a Principal of Excellence and a member of the Whitman Academy. 
Supported by several fellowships, she had the opportunity to study educational systems in Italy, 
Spain, Germany, Mexico, China, Japan, and Uruguay. Kathleen receive<l a M.Ed. in Bilingual 
Education in 198 l and an Ed.D. in Curricu !um and Instruction in 1999, both from Loyola 
University, Chicago. Dr. Mayer served as a principal mentor for interns in the LAUNCH. New 
Leaders for New Schools, and University of Illinois programs. 

EDUCATION 

1998 E<l.D, Curriculum, Loyola University, Chicago, IL 

1987 Coursework completed for PhD and Administrative Certificate, Loyola University, 
Chicago, TL 

1981 M.Ed., Curriculum and Instruction, Multicultural Education, Loyola University, 
Chicago, IL 

1976, Bilingual Education, certification program, Northeastern Illinois University, 
Chicago, Illinois 

B.A., Humanities, Mundelein College. Chicago, Illinois 

WORK EXPERIENCE 

2007 - Present University of Illinois at Chicago, Clinical Assistant Professor 

2003 - 2007 University of Illinois at Chicago, Mentor Principal, Consultant and 
Co-teacher 

1991 - 2007 Carson Elementary, Chicago, Principal 
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1976-1991, 

1975 - 1976 

1971 - 1975 

Chicago Public Schools: Spry Elementary, Saucedo Magnet, 
Morgan Park High School, Nightingale Elementary, Bilingual 
Teacher, Reading Lead Teacher, Bilingual Lead 

Our Lady of the Angels, Chicago, Teacher 

U.S. Peace Corps Volunteer, Nicaragua 

AWARDS, FELLOWSHIPS, EXCHANGES 

• 	 Principal of Excellence Award 

• 	 Whitman Academy A ward 

• 	 CPS Bilingual Educator A ward 

• 	 Lt. Governor's Award for Language Teachers 

• 	 King Juan Carlos Fellowship to Spain 

• 	 Education for Global Involvement Fellowship to Japan 

• 	 North Central Regional Educational Laboratory (NCREL) Principal 
Fellowship 

• 	 Educators Exchanges to China, to Mexico and to Reggio Emilia, Italy 

• 	 Marshall Fund host: Visited German teachers and principal over several years 
to develop cross-cultural understanding and to share pedagogy 

• 	 Fulbright exchange with principals from Uruguay 

OTHER 

Adjunct professor, Lewis University, principal leadership program 

Presenter, 11linois Association of Multilingual Multicultural Educators, National 
Association of ·Bilingual Educators, International Reading Association, Hechinger 
Institute, Harvard Civil Rights Project, University of Wisconsin, and other educationaJ 
conferences. 
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PAUL ZAVITKOVSKY 


Paul Zavitkovsky has 30 years of experience in public education, 18 of which were spent as an 
elementary and middle school principal in three different communities. As principal of Boone 
Elementary in Chicago, the diverse, high-poverty school became the first in the district ever to 
receive the International Reading Association's annual Exemplary Reading Program Award for 
the State of Illinois. In the spring of 2000, the school was al.so one of only six schools nationally 
to receive the Fordham/Chase National School Change award for its exemplary turnaround effort. 
This awar<l was based in part on a 30-point rise in math and reading scores during years at which 
the school's poverty rate also continued to increase. He has worked as a consultant for public and 
private agencies that are seeking to improve educational strategies and to learn more about 
gleaning useful data from student testing. He is a leadership coach with UIC's EdD in Urban 
Education Leadership program. In addition, work at UIC includes Designing and conducting 
research-in-practice seminars and workshops and conducting basic research on generating/ 
formatting teacher-friendly data in real time to drive school-improvement conversations at the 
grade/departmental and school-wide level. 

EDUCATION 

1982 Harvard University 
Graduate School of Education, Cambridge, Massachusetts 
C.A.S., Completed doctoral coursework (ABO) with concentrations in 
organizational behavior and adult developmental psychology 

1973 Harvard University 
Graduate School of Education, Cambridge, Massachusetts 
Ed.M., Reading and language acquisition 

1968 Wesleyan University 
Middletown, Connecticut 
B.A., American history/government 

WORK EXPERIENCE 

2004 to Present Instructor and Leadership Coach, Urban School Leadership Program 
University of IJJinois-Chicago, Chicago, Ulinois 

2001 to 2004 Senior Policy Analyst, Civic Committee, 
The Commercial Club of Chicago, Chicago, Illinois 

1991to2001 Principal, Daniel Boone Elementary School, Chicago, Illinois 

1986 to 1991 Principal, Silverbrook Middle School, West Bend, Wisconsin 

1982 to 1986 Management Consultant, 
Meyers Consulting Group, Milwaukee, Wisconsin 
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1978 to 1982 

1975 to 1978 

1973 to 1975 

1970 to l973 

Free-Lance Management Consultant and Instructor, 
Cambridge, Massachusetts 

Principal, Oak Street Elementary School , Franklin, Massachusetts 

Classroom Teacher, American School of Warsaw, Warsaw, Poland 

Classroom Teacher; Learni.ng Disabilities Teacher 
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Staff - UIC Center for Urban Education l,eadership 

KATONJA WEBB 

Katonja Webb, Associate Director of the Center for Urban Education Leadership, possesses 18 
years of expelience in the education and nonprofit sectors, most recently serving as Vice 
President of Kennedy-King College, one of the City Colleges of Chicago. At the Center, Ms. 
Webb is responsible for developing and codifying systems to support the success of the Ed.D. 
program in Urban Education Leadership, including recruitment, student engagement and support, 
enrollment management, and communication to a variety of stakeholders. Ms. Webb has held 
executive level positions in the field of education, serving as Dean of Continuing Education at 
Malcolm X College in Chicago, Deputy Chief of Staff the St. Louis Public Schools, and Dual 
Enrollment/Special Projects Coordinator at School District of Philadelphia. In addition, she 
served as founding Executive Director of the Illinois Education Foundation (now One Million 
Degrees). Ms. Webh has a demonstrated track record of success in increasing rates of student 
retention and graduation, leading Kennedy-King College's efforts as it achieved a 7% increase in 
IP.EDS graduation rates over a two-year period and more than doubling the completion rates of 
students enrolled in workforce readiness programs at Kennedy-King and Malcolm X Colleges. 
An accomplished grant writer, Ms. Webb has authored successful funding proposals to 
governmental agencies such as the US Department of Education, the US Department of Labor, 
and the Department of Commerce and Economic Opportunity, as welJ as a number of private 
foundations, generating over $15 million for start-up organizations, mid-size and large school 
districts, and higher education institutions. Katonja holds a Bachelor's degree in Psychology 
from Harvard University and a Master's degree in Education Policy, Planning & 
Administration from the Boston University School of Education. 

EDUCATION 

BOSTON UNIVERSITY SCHOOL OF EDUCATION, Ed.M., Education Policy, 
Planning, and Administration, 200 I 

HARVARD UNIVERSITY, A.B.. Psychology, 1995 

WORK EXPERIENCE 

2012 - Present ASSOCIATE DfRECTOR, CENTER FOR URBAN EDUCATION 
LEADERSHIP, University of Illinois at Chicago 

2010 - 2012 INTERIM. VICE PRESIDENT, ACADEMIC AND STUDENT 
AFFAfRS, Kennedy-King College, One of the City Colleges of Chicago, 
Concurrently served as Dean of Instruction May 2011-August2012 
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2007 - 2010 	 DEAN, CONTINUING EDUCATION, City Colleges of Chicago, 
Kennedy-King College Campus (2009-2010), Malcolm X College 
Campus (2007 - 2009) 

2006 - 2007 EXECUTIVE DIRECTOR, Illinois Education Foundation, Chicago, IL 

2005-2006 DEPUTY CHIEF OF STAFF, St. Louis Public Schools, St. Louis, MO 

2003 -2005 DUAL ENROLLMENT/SPECIAL PROJECTS COORDINATOR, School 
District of Philadelphia, Philadelphia, PA 

2001 -2003 GEAR UP PROJECT MANAGER, University of Massachusetts, Boston, 
MA 

1999- 2001 SITE DIRECTOR, Peace Games, Inc., Boston, MA 

1997 - 1999 PROGRAM ASSISTANT, Lawyers Alliance for New York, New York, 
NY 

1995 - 1997 PRO BONO COORDINATOR/LEGAL ASSISTANT, Skadden, Arps, 
Slate, Meagher & Flom, LLP, New York, NY 

PRESENTATIONS & AWARDS 

• 	 "Bridging the Gap: Adult Education and Continuing Education Partnerships" at the 
American Association for Adult and Continuing Education (AAACE) National 
Conference, Denver, Colorado, November 2008 

• 	 Distinguished Administrator Award, MaJcolm X College, Chicago, IL, 2008-2009 

• 	 Distinguished Administrator Award, Kennedy-King College, Chicago, IL 2010-2011 

• 	 "Grant-writing Basics," Malcolm X College, September 2009 

• 	 "Managing Generational Learning Styles in the Classroom," Kennedy-King College 
Instructional Leadership Academy, May 2010 
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.Research Facultv 

SAMUEL P. WHALEN 


Samuel P. Whalen joined the College of Education at the University of Illinois at Chicago in 
September 2003, where he is now Director of Research in the Center for Urban Education 
Leadership. He received his PhD from the Department of Education at the University of Chicago 
in 1993. Before jo.ining UIC, Dr. Whalen was a Senior Researcher at Chapin Hal1 Center for 
Children, Research Director at the Center for Talent Development at Northwestern University, 
and Research Assistant Professor in Northwestern University's School of Education and Social 
Policy. His areas of expertise include school leadership preparation, high school reform, school­
community partnerships, youth development and program evaluation. In August 2008, he 
concluded a major evaluation of the Chicago Public School's Community Schools Initiative, an 
ambitious project that established community schooling practices in more than 100 inner-city 
Chicago public schools. He is the author of numerous articles and reports. With Mihaly 
Csikszentmihalyi and Kevin Rathunde, he is co-author of Talented Teenagers: The Roots of 
Success and Failure. Whalen is the 1994 recipient of the Social Policy Book Award from the 
Society for Research in Adolescence. 

EDUCATION 

Ph.D., 1993 Educational Psychology, Department of Education, 
University of Chicago 

M.A., 1984 Religious Studies, Divinity School, University of Chicago 

B. A. 1980 (Cum Laude) History, Princeton University 

WORK EXPERIENCE 

Sept. 2003 - August 2008 	 Senior Researcher and Principal Investigator 
UIC Community Schools Evaluation Project 
College of Education, University of Illinois at Chicago 

l 999 - 2003 	 Senior Researcher 
Chapin Hall Center for Children at the University of Chicago 

1994 - April 1999 	 Research Assistant Professor, Northwestern University 
School of Education and Social Policy 
Research Director, Center for Talent Development 

1993 - 1994 	 Post-Doctoral Fellow, Chapin Hall Center for Children at 
The University of Chicago 

1992-1993 	 Post-Doctoral Fellow, National Opinion Research Center 
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PUBLICATIONS 

Selected Books and Pnblications 

Whalen, S.P.. Decoursey, J., & Skyles. A. (2003). Preparing Youth for the Workforce: 
Exploring Employer Engagement in the Chicago Region. Chicago, IL: Chapin Hall Center for 
Children. 

Whalen, S. P & Costello, J. (2002). Public Libraries and Youth Development: A Guide to 
Practice and Policy. Chicago, IL: Chapin Hall Center for Children. 

Costello, J., Whalen, S.P. & Speilberger, J. (2001). Promoting Public Library Partnerships with 
Youth Agencies. Journal of Youth Services, Vol. 15, No. l. (Fall 2001). 

Whalen, S. P. (2000). Revisiting the "Problem of Match": Contributions of Flow Theory to talent 
development. ln N. Colangelo, S. G. Assouline, and D. L. Ambroson (Ed.), Talent 
Development: Proceedings from the 1998 Henry B. and Jocelyn Wallace National Research 
Symposium on Talent Development Dayton, OH: Ohio Psychology Press. 

Csikszentmihalyi, M., & Whalen, S. P. (2000). The sense of agency in high school: Momentary 
variations in self-esteem. In F. Miller (Ed.), Adolescence, schooling, and social policy. Albany, 
N.Y.: SUNY Press. 

PRESENTATIONS 

Selected National Conference Presentations 

Whalen, S. P. (May, 2010). Supporting early career principals in transforming urban high 
schools: lnvestigating the transfer of intensive principal preparation to leadership practice. Paper 
given at the Annual Meeting of the American Educational Research Association, Denver, 
Colorado. 

Whalen, S. P., Martinez, P. & Hebert, M. (April, 2009). Designing transparency and 
accountability into distributed school leadership: A high school case study. Paper given at the 
Annual Meeting of the American Educational Research Association, San Diego, California. 

Whalen, S.P. (April 2008). Academic success via neighborhood engagement: A Chicago 
community school case study. Paper given at the Annual Meeting of the American Educational 
Research Association, New York, New York. 

Whalen, S.P. (July 2007). Selection factors in student participation in OST programs: A process 
perspective. Invited pape.r at the Excellence Through Inquiry Conference, New York, New York. 
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Whalen, S.P., Jenkins, C. & Klekotka, P. (April 2007). Selection factors in student: participation 
in OST programs: A process perspective. Paper given at the Annual Meeting of the American 
Educational Research Association, Chicago, Illinois. 

Whalen, S.P. (December 2006). Student participation in OST programs: Research, policy. and 
program quality perspectives from Chicago' s Community Schools Initiative. Presentation to the 
Annual Meeting of the National Community Education Association, Reno, Nevada. 

Whalen, S.P. (September 2006). Pedagogy of leadership: Thoughts on the role of the principal in 
community school development. Invited address to the Principal ' s Forum of the Chicago 
Community Schools Initiative, Chicago, IJlinois. 

Whalen, S.P. (April 2006). Comparing the experience of co-teaching with other mentoring 
practices. Paper given at the Annual Meeting of the American Educational Research Association, 
San Francisco, California. 

Whalen, S.P. (April 2005). Distributed leadership and community schooling: Early lessons from 
the Chicago Community Schools Initiative. Paper given at the Annual Meeting of the American 
Educational Research Association, Montreal, Quebec, Canada. 

Whalen, S.P. (March 2005). The Chicago Community School Initiative Evaluation Project. 
Presentation to the Annual Meeting of the Coalition for Community Schools, Baltimore, 
Maryland. 

Whalen, S.P. & Bloodworth, M. (November, 2004). Linking formative and summative 
evaluation of school-based service delivery programs. "Think Tank" session facilitated at the 
Annual Meeting of the American Evaluation Association, Atlanta, Georgia. 
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Lisa J. Walker 

Lisa Walker has more than 15 years of experience as an applied mixed-melhods researcher v.orking in the 
areas of instructional and school improvement and implementation ofevidence-based practices in school 
settings. Her interests span in-school and out--0f-school learning expericnceli, social-emotional supports for 
students, school organizational improvement, and school community partnerships. Prior to joining the UIC 
Center for Urban Education Leadership in April 20 14, Dr. Walker worked for ten years at two University of 
Chicago research institutes: the Center for Urban Schoo! Improvement and Chapin Hall. Through her diverse 
experiences on research and development projects and as an external evaluator, Dr. Walker has developed a 
focus on research-practice partnerships and honing the research skills that contribute to their success. She has 
a PhD in the Leaming Sciences from Northwestern University. 

EDUCATION 
2003 Ph.D. Leaming Sciences. Northwestern University 

1990 M.A. Education and History, Teachers College. Columbia University 

J988 Certificatc Program for Women in Politics & Uovernment, Boston College 

1985 8 .A. History, Summa Cum Laude. University of Michigan 

PROFESSIONAL EXPf.: RIENCE 
Current Senior Researcher, Center for Urban Education Leadership. UIC 

2008 to 2014 Senior Researcher, Chapin Hall at the:: University ofChicago 

2012 to 2013 Member, Chapin Hall/SSA IRB 

2003-2009 Research A!.Sociate, Cenlt:r for Urban School Improvement al the University ofChicago 

2003 Chicago Field Site Observer. University of Illinois 

1997-2003 Research Assistant, School of EJucation and Social Policy, Northwe!.lem University 

1993 - 1997 Education Projects Manager, WHYY {NPR affiliate), Philadelphia. PA 

1991 - 1993 Categorical Pro!,rrams Specialist, School District of Philadelphia 

1989 - 1990 Program Assistant. Klingcnstcin Center for Independent School Education, NY 

OTHER 
1998 - 2000 	 Spencer Research Training Fellowship. Department of Human Development and Social 

Policy. Northw¢stem University 

RESEARCH 
Cenkr fur UrlJan Education Leadership, UIC 
Ed.D. Urban Principal Leadership Program 

Chapin Hall at the University of C hicago 
Examining the Use of Dain in Aftcrschool Systems 

A four-year qualitative srudy to infonn the aftcrscbool field about data use. Based on the systems­
building effort~ of nine cities. Senior research kadership. Co-Principal investigator. 
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Chicago Teen Pregnancy Prevention Initiative 
A five-year replication study ofan evidence-based youth development program to reduce teen pregnancy 
among students in Chicago·s high schools. Senior research leadership for classroom observations. 

Safe Schools/Healthy Students 
Evaluation ofan initiative to introduce social emotional learning opportunities into thirteen Chicago 
schools. Responsible for qualitative component of a mix-methods evaluation. 

Center for Urban School Improvement 
Effects of Literacy Collaborative on Teacher Quality and Student Leaming 

An IES study oflhc efficacy ofa K-2 school-based professional development model. Responsible for 
survey development and analysis as well as qualitative interviews with literacy coordinators. 

Information Infrastructure System 
A R&D project to develop and implement technology tools with the goal oftransforming schools os 
organizati(ms. Responsible for informing design work through qualitative an<l quantitative data. 

Reading Specialist Study 
A study ofthe implementation of the Chicago Reading Initiative in ten CPS elementary schools. 
Responsible for case study analysis ba<;Cd on a theory of school change. 

NorthYl·este rn University 
Leaming Technologies in Urban Schools 

A design and research effort to incorporate use ofcomputer technology into the science curriculum of 
urban school di trict . Provided research assistance in all phases of work. 

SELECTED P BLICATIO~ ANO PRESE~TATlO~S 
Walker. L. , Seay, T., and Landwehr. J. (May. 2013). Using Evaluation to Improve Program Delivery an<l 
Meet Fideliry. Presentation at the 3n1 Annual Conference for the Teen Pregnancy Prevention Grantee 
Conference. National. Harbor. Maryland. 

Walker, L. and Smithgall, C. (November. 2009). Underperfonning Schools and the Education ofVulnerable 
Children and Youth (Issue BrieO. Chicago: Chopin Hall at the University of Chicago. 

Scharer, P, Gordon, P., Sawyers. L., Adair. J., and Walker, L. (2008). Transforming Literacy Practices: A 
Long-Term School-University Partnership Supporting Teachers as Instructional Decision Makers. Thr Ollin 
Journal ofEnglil·h Lt111g11age Art .J8 (2). 44-52. 

Sawyers, L .• Fountas. I., Pinnell, G .• Scharer. P .. Wal.ker L .• & Bryk, A. (April. 2007). Transforming Teacher 
Leaming through Design Aclivity: Creating a Web-based Professional Development Support System for 
Video Case-based Professional Leaming. Paper presented at the Annual Conference ofthe American 
Educational Research Association. Chicago, IL. 

Bryk. A., Gomez, L., Joseph, D., Pinkard. N .. Rosen, L.. & Walker, L. (June. 2006). Activity Theory 
Framework for lbe Information Infrastructure System. Working paper. lnfonnalion lnfi-dstructure System 
Project at the Center for Urban School Improvement: Chicago, IL 

Spillane, J.P., Diamond. J.B., Jita, L.. Walker. L.. & Halven;on, R. (2001}. Urban School Leaden.hip for 
Elementary Science lnstmetion: Identifying and Activating Resources in an Undervalued Subject Area. 
Journal ofResearch in Science Teaching. 38 (8). 918-40. 
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MARTHA M. HEBERT 


Martha M. Hebert has worked as a senior researcher with the UIC EdD in Urban Education 
Leadership Program since 2006. In her role, Hebert collaborates with the Center and with UIC 
College of Education's EdD program to gather and present qualitative and quantitative evidence 
of the practice, progress, and successes of EdD program candidates. She also assists with grant 
proposals for the EdDprogram, and has served as a project manager for several COE initiatives 
that illuminate best-practice instructional approaches. Hebert worked also worked for Chicago 
Public Schools for 36 years: Twenty-one were spent in district and central office positions, 
including as a consultant in the Office of Grants Management; as executive assistant to the Chief 
Officer for Professional Development; manager of the New Teacher Induction program in the 
CPS Teachers Academy; and coordinator in the Office of Funded Programs. She was a 
classroom teacher for 15 years. Hebert obtained an EdD in Educational Administration and 
Supervision from Loyola University Chicago in 1994. 

EDUCATION 

January 1994 Doctor of Education - Administration and Supervision 
Loyola University, Chicago, Illinois 

June 1975 Master of Education - Urban Education 
Chicago State University, Chicago, IHinois 

June 1968 Bachelor of Arts - Sociology 
Loyola University, Chicago, Illinois 

1976-2001 Advanced Studies: 
University of Illinois at Chicago, Chicago, Illinois 

Coursework in Administration/Supervision & Urban Education 
Northeastern Illinois University, Chicago, Illinois 

Coursework for High School Certificate 
Coursework for Bilingual Certificate 

ELIC - Early Literacy Inservice Course for Facilitators 

WORK EXPERIENCE 

2006-Present 	 Senior Researcher, University of Illinois at Chicago (UIC), College of 
Education, Department of Leadership and Policy Studies 

2005-2006 	 Consultant. Division of Grants Administration - Chicago PubJic Schools 
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2002-2005 

1996-2002 

1985-1996 

1970-1985 

1968-1970 

Executive Assistant to Chief Officer for Professional Development 
Office of Professional Development - Chicago Public Schools 

Manager - Teachers Academy for Professional Development 
Chicago Public Schools 

Coordinator - Government Funded Programs - Chic.ago Public Schools 

Teacher - Chicago Public Schools 
• Doolittle West Elementary School (1972-1985) 
• Mayo Elementary School (1970-1972) 

Caseworker ll - Illinois Department of Public Aid 
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THIS AGREEMENT SHALL SE POSTED ON THE CPS WEBSITE. 

AMENPMENT TO THE PRINCIPAL PREPARATIQN PROGRAM SERVICES AGREEMENT 

(Board or Trustees or the University ofIllinois, on behalfof 


the University of Illinois at Chicago) 


This emendmeni/QJhe Principal Prefaration Program Services Agreement (''Amendment'') is 
entered into this fP\ of -;fc.> ~ • 2013, is by and between the Board of Education of 
the City ofChicago, a body politic and corpora~ (the "Board"), with offices located e:t 125 S. Clark St., 
Chicago, IL 60603, and the Board ofTruste~ oftbe University ofIllinois, on behalf oftbe University of 
Illinois at Chicago ("Vendor' or "UIC"), coUectively (the "Partles"). 

RECITALS: 

A. 	 The Parties entered into that certain Principal Preparation Program Services Agreement 
("Agreement") for a term commencing June 14, 2012 and ending June 30, 2015 (14Termj, 
appro\'ed by Board Report 12·042.S-PRI; and 

B. 	 The Parties now agree to amend the Agreement as set forth herein: 

NOW, THEREPO~ for good and valuable consideration. the Parties hereto agree as follows: 

t. 	 Incornoration or Recital!: The mat1ers recited above are hereby .incorporated into and made a 
part ofthis Amendment. 

2. 	 Deftgitlom: Any Bild all capitalized terms contained in tills Amendment, and not defined herei~ 
shall have the definition a.s set forth in the Agreement. 

3. 	 amendmg.t to §ect!212 §orthe Agreement: Section 5 of the Agreement is hereby amended by 
replacing "Exhibit A" with "E.'Chibit A·l", replacing "ExlJi,pit B" with "Exhibil B-t", and by 
replacing "Exhibit G" with "Exhibit C-1". Exhibit A of the Agreement is hereby deleted in it3 
entirety and replaced by Exhibit A-l attached hereto. Exhibit B of the Agreement is hereby 
deleted in its entirety and replaced with Exhibit B-1 attac~ hereto. Exhibit C of the Agreement 
.is hereby deleted in its entirety and replaced with Exbibit c.1 attached hereto. 

4. 	 Am,ndment to Section 6 of the Agreempt: Section 6 of the Agreement is hereby amended by 
(a) deleting Section 6 in its entirety and (b) replacing it with the following: 

"6. Comptt1Ufltio11: The total maximum compensation payable under tliis Agreement 
shall not exceed IM arnowrt OJJt!rorized in Board Report 13-0$22-PRJO, which is the 
aggregaJe amotm/ for all Vendors under thi.J Board Report ("Total Maximum 
Compmsation ''.), as may be amended from time to time. Vendor shall be paid in 
accordance with the Schedule ofCompensation section <kscrib«i in Exhibit C-1 ofthis 
Agreement. There Jhall he 110 reimbursable expense& payable to Vendor under thi:J 
Agreement. Vendot- is not entitled to a1JY paymw nor is the Board obligated to pay 
Vendor any amount solely by virtue ofentering into thi11 Agreement. It is understood and 
agreed thal the Toi.al Maximum Compensation amount t; a 'not-to-exceed' amount and 
not a guaranteed payment. Compensation shall be based on actual Service1 performed 
during the Term of thi:J Agreement, and the Board shall not be obligaJed to pay for any 
Services not in compliance with this Agreement. Jn the eveTIJ the Agreement is termina1ed 
early, t~ Boal'd shalJ only be obligaJed topay the fees incurred 11p to the effective date of 
termination. Payments under this Agreement shall not e:x.cud the Total Maximum 
Compensati<llf amount withqu/ a written amendment to this Agreement. T~ Board shall 

1 
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THIS AGREEMENT SHALL BE POSTED ON THE CPS WEBSITE. 

pay Vendor for Services provided and materials delivered by Vendor upon i1A'Olcing and 
in accordance with the proviaions ofthis AgreemenJ." 

5. 	 Freeclom of Information Act; Vendor acknowledges that th.is Amendment and all documents 
submitted to the Board relaied to the Amendment are a matter ofpublic record and are subject to 
the Illinois Freed.om of Infonnation Act (S ILCS 140/1) and any other oompanble state and 
federal laws and that this Aineo.dmmt is subject to reporting requirements under 105 lLCS 51I0­
20.44. Vendor further acknowledges that this Amendment shall be posted on the Board's Internet 
website at www.cps.edu. 

Counferoarts and Facslmilg: This Amendment may be execured in any nwnber of 
counterparts, ea.ch of which shall be deemed to be an original, but all of which together shall 
constitute but one instrument. A signature deliwred by facsimile or electronic means shall be 
considered binding for beth parties. 

7. 	 Original Mregaent: Except as expressly provided in this Amendment. all tenns and conditions 
of the Agreement shall remain Wl.Changed and in full force and effect. This Amendment and the 
Agreement, taken together, constitute the final agreement between the Parties with respect to the 
subject matter in the Agreement and this Amendment. The Parties agree that in the event ofany 
conflict between this Amendment and the Agreement, the provisions of this Amendment shall 
govern. 

8. 	 Botnl Approval;~ extJCUtion of this Amendment is subject to approval by the members of the 
Chicago Board ofEducatioo.. 

[Signature page to follow] 
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THIS AGREEMENT SHALL BE POSTED ON TliE CPS WEBSITE. 

IN WITNESS WHEREOF, the Parties have signed this Amendment as ofthe date set forth &bove. 

BOARD OF EDUCATION OF THE 
CITY OF CWCAGO 

BOARD OF TRUSTEES OF THE UNIVERSITY 
OF ILLINOIS ON BEHLAF OF 1HE UNIVERSITY 
OF ILLINOIS AT CHICAGO 

A 

N WAlTH k. DORR 
ame: - - -cift<OM..,P....r....R·-ur.....L..ER..-"'"-- ­

Date: ----=1--+-fo--+-<-f}-·_ 
James L. Bebley, General Counsel 

Boatd Report No. 13-0522-PRlO ..'-/ 

Attachments: 

Exhibit A-1: Soape of Services 

Exhibit B-1: Deliverables 

Exhibit C-1: Compensation 
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THIS AGREEMENT SHALL BE POSTED ON THE CPS WEBSITE. 

ExblbltA-1 

SCOPE OF SERVICES 
University of Illinois-Chicago ("UIC") 

Board Prosram Manager: Devin McFarland 
Phone: (773) 553·1526 
E·mall: dfmcfarland@eps.edu 

Vendor Contact: Steve Tozer 
Phone: 312-413·7782 
E-mail: stozer@uic.edu 

I. SCOPE OF SERVICES 
Definitions 

• 	 Aspiring Principal Program {"APP") - a year-long rigorous Internship t hat provides Interns 

with study and practice that prepares them with the practical knowledge, skllls, tools, and 

support they will need to lead a school from di!Y one of a prlndpalship. 

• 	 Intern - a candidate participating In the year-long internship. 

o 	 Pre-Intern - lntems who will eoter into a six-month long development program 

prior to beginning an internship In CPS. 

o 	 Full-time Intern - Int.ems who wlll worfc full-t ime In a school operated, chartered, or 

contracted by CPS, as a school leader. 

• 	 Coach - individual employed and managed by (or affiliated with) UIC that provides stte­

based supervision and feedback. 

• 	 Mentor Principal - a high performing princlpal, defined as proficient orabove on the Board's 

Principal Evaluation, who serves as a mentor to Interns during thetr year-long internship by 

allowing the Intern to serve as a leader in the school operated, chartered, or contracted by 
CPS, and conduct activities necessary to develop leadership capacity as described in the CPS 

Competencies. Mentor Principals must meet ttie State of Illinois Principal Preparation 

Program requirements. 

• 	 A55essment Frameworfc - a tool that tests the Candidate's mastery of the CPS Principal 

Competencies, which shall be developed by the Vendor and the Board. 

• 	 Quarterly Reports - reports submitted to CPS by the 15tt. day following the calendar quarter. 
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THIS AGREEMENT SHALL BE Pomo ON THE CPS WEBSITE. 

• 	 Re((IJitment - the Vendor's process for marketing. sourcing, and qualifying both internal (to 

CPS or is currently employed by CPS) and external candidates to create a talent pool for the 

CLC. 

UIC wlll collaboratively engage with the Board to design, implement, and deliver a principal preparatlon 
program that will develop Candid ates' leadership and data-driven Instruction practices so that they are 
prepared to enter and successfully complete a rigorous year-long internship. 

Jn each program year following year one of the partnership, UIC will reault and select a minimum of 

eighteen (18) Interns who will be prepared to lead a school serving CPS students (HStudents") in the Fall 
following the Internship. Any deviation from this number must be approved in writing in advance by the 
Board. 

UIC wlll collaboratively work with the Board on the following seven (7) components: 

1) 	 Partnership; UIC will submit Pro11ram quarterly reports In writing by the 1S111 day following each 

calendar Quarter. The Quarterly Report shall be completed on the template provided by CPS 

which is attached here to as Attachment 18, as may be amended, and will provide status 

updates about recruitment, curTlculum, Intern and program assessments as detailed In Exhibit 

B-1 (HUIC Oellverables"t. UIC will also be required to meet with CPS and the CLC partnership to 

share best practices about the aforementioned items, and engage In problem solving activities 

that will help influence or Impact the Programs, and provide an opportunity for collaborative 

thinking and group amrlysls. 

2) 	 Induction: UlC will develop and maintain strong prosram recruitment and selection strategies to 

ensure Candidates are qualified to meet the CPS Principal Competencies attached hereto and 

Incorporated into this Aareement as Attad!mtnt 1A "CPS Prlndpal Competencies" by the 

completion of the Candidate's internship. The selection af candidates into the Program shall be 
a collaboratlve process with the Board. Induction reports will due on the dates set forth In 

Exhibit B·1. The Board shall review all UIC Intern and coaching selections and subject to Exhibits 

~ and ~ reserves the right to dectlne compensation and accountability for participant 

admittance or Intern Program participation should the Board disagree with selectlon of an 

Intern, Mentor or Coach. 

3) 	 Candidate Assessment: UIC will provide quarterly assessments, using a CPS provided template In 

Attachment 18, of the Candidate's proficiency of the CPS Principal Competencies and the 

process used to intervene if the CPS Prtncipal Competencies are not effectively being 

demonstrated by the Candidate during the internship. candidate Assessment reports will be due 

on the dates set forth In Exhibit B-1. 

4) 	 Internship: UIC will maintain a rigorous year-long internship experience throughout the Term 

which will engage Candidates in authentic activities that help simulate real-life situations that a 

principal would encounter in a school, and ensure practical application and/or practice 
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addressing the CPS. The internship experience must involve activities that accelerate the 

experiential leaming curve and produce graduates who are ready to produce dramatic results 

from day one of their principalship. Program faculty/staff and mentor principals must provide 

the guidance and support necessa rv for Candidates to succeed. Internship reports will be clue on 

the dates set forth In Exhibit 8-1. 

S) 	 Coorsework: UIC will provide current and accurate course Information and syftabi with timely 

supporting changes and edits that demonstrate how the Program will ensure Candidates are 

abte to demonstrate the CPS Principal Competencies and the progress the Candidates are 

making against the UIC's program map that outlines the lntern's sequence In the program. 

Coursework reports will be due on the dates set forth In E>Ch l~it 8-1. 

6) 	 Program Assessment: UIC wlll assess the effectiveness of the Program using the CPS provided 

teniplate in Att;ichment lB in progressing Candidates In the program so that each Candidate Is 

a} meeting defined milestones In the ProBTam, b} meeting CPS eligiblltty requirements to 

become a prlnclpal, and c) producing Candidates who ultimately become prlnc:lpals In CPS. 

Program Assessment will be due on the dates set forth In Exhibit B-1. • 

7) 	 Performance Review: Annually, the Chief Executive Officer or his/her designee shall confinn that 

UIC has satisfactorily completed the Services as indicated In Section I of Exhjbit A-1 and the 

Deliverables as indicated in Exhibit 8-1 (hereinafter referred to as "Performance Review"). 
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EXHIBIT C·l 
COMPENSATION 

UIC's compensation will be based on its achievement of the performance milestones set forth below. 

UIC will recruit and select a minimum of 18 Interns, and in aggregate with all CLC vendors, the Program 
cost to the Board will not exceed the total amount authorized by Board Report 13-0522-PRlO, as may be 
amended. Any deviation from this recruitment number must be approved in advance in writing by the 
Board. 

Rate ·of Compensation: 

• 	 ~per Intern paid in lfil)ncrements upon all Interns In the cohort meeting the Milestones 

be1ow 

• 	 l(b)(4) lper "Non-traditional lnternH not a part of the APP; paid in full upon lntern's successful 

~the CPS Principal Eligibility process no later than December 31st after the program year. 

Mllutone % ofTotal Prognmmatlc Costs 

CPS' pre-approval of Candidate Selection List from 

UIC 

(b)(4) 

Pre-approved Candidates from U!Cpass .REACH 

training 

CPS Pr!ndpal Eligibility" 

-
The flrsd(bHl payment will not be made until all program Interns have signed and submitted the CLC 

Participant Commitment Letter to the Board." Final l!fil)ofprogrammatic fees for Candidates in the 

Program will be prorated based upon the number of candidates that pass the CPS Principal Ellgiblllty 

process ("calculated Amoorrt"), no later than December 31 after their irrternshipyear. 

Candidate(s) may be removed from the CLC at any time during the Program at the direction or prior 

approval of the Board. The Board and the CLC Partne~ will agree upon a protocol for removal of an 

Intern. The Board will inform UIC at least five business days prior to the removal ofan Intern. 

If an Intern Is not meeting the academic or professional standards of UIC, the Vendor may remove an 

Intern from the Program at their discretion. UIC must infonn the Board five business days prior to the 

removal ofan Intern. 

In the event. a Candidate is removed from the Program, CPS shall not make subsequent payments to UIC 

as It relates to the candidate. 
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gHIBITB-1 

DEUVERABLES 
(UIC) 

1. 	 Partnership 
UIC will collaboratively engage with the Board to design, Implement. and deliv.er principal 
preparation programs for aspiring CPS principals. Key responsibilities and requirements of this 
partnership are outlined below: 

Component Detans Date Milestone 
Attend monthly CLC 
meetings 

Meetings will 
lncludP/requlre UIC to: 

• Share and discuss 
results and outcomes 
of the program from 

the past month 
• Share and discuss 

plans for upcoming 

activities 
- Share and discuss 

best practices and 

materials 

- Provide updates on 
induction, Internship 

activities, and coach 
performance 

Meetings will 
Include/require the etc 
and CPS to: 

- Share and disttJSS 
overall program 

results and outcomes 
- Address specific 

vendor questions 

• Share CLC and CPS 
information pertinent 

to Partners/Interns 

Ongoln3 throughout the 
re rm of the Agreement 

Monthly attendance and 
participation at monthly 
meetings. 
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a. 	 Induction 
UIC will provide and share with the CLC Partners recruitment and selection strategies to ensure 
high quality Candidates enter the program that will be qualified to learn, meet, and 
demonstrate proficiency in the CPS Principal Competencies by the end of the residency year. 

Component Details Date MRestone 

Recruitment UIC shall recruit 
Candidates it believes are 

Ongoing throughout the 
tenn of the Agreement 

The agreed upon # of 
Interns per year will 

highly qualified to learn m11trlculate Into the 
and demonstrate the CPS Program. 
Principal Competencies 
by the end of their 
residency for entfY into 
the UIC Program. 

UIC will recruit and select 
a minimum of 18 Interns 
into the program eve!)'. 
yearafferyearone.Any 
deviation from tfiiS 
recruitment number must 
be approved in writing In 
advance by the Board. A 
projected number of 
lntems for subsequent 
program years will be 
determined by January 
15, 2014 or later es 
determined by the Board. 

CPS wlll work 
col!aboratlvely to help 
with recruitment based 
on need. 

Selection ­ Interns and 
coaches {provided by 

UIC may select Intern 
Candldat~ and Coaches 

Before July 1.. of each 
school year 

UIC will provide CPS with 
select.ion materials and 

UIC) based on its own Prosram recommendation~. 

requirements; however, 
CPS must revtew all 
candidate and coach 
selection materials and 
recommendations and 
shall do so no later than 
ten (10) days following 
receipt of the list of 
Candidate Selection from 
UIC. 

CPS reserves the right to 
decline compensation 
and accountability 
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participant admittance or 
Intern program 
participation should the 
Board disagree with 
selection of an lntem or 
Coadl. 

Mentor Principal and UICwill work In Before the start ofthe UIC will provide CPS With 
Candidate matching Qonjunction with CPS to 

identify qualified Mentor 
Principals and match 
them with a Program 
Candidate. 

Internship list of matched mentor 
principals with Prosram 
Candidates. 

Initial Candidate UIC will complete and Before September 1"' of UIC will assess Candidates 
assessments share with CPS an initial 

assessment of ln~rns -
utillzlng the CPS provided 
template - at the 
beglnnllli of the Program 
to Identify Candidate's 
level of proficiency 
related to the CPS 
Prlnclpat Competencies. 

each school year on CPS Prlnclpal 
Competencies through an 
agreed upon framework 
per Attachments lA and 
lB 

3. Candidate Assessment 
UIC will conduct ongoing assessment of Candidates' progre!iS related to the CPS Principal 
Competencies. 

Component Detalls Date Milestone 
Candidate assessment UIC must submit CPS 

provided reporting 
template to analyze end 
describe data acquired 
from Candidate 
as&essments on the CPS 
Principal Competencies. 

. By the 15"' day 

followlns each 
calendar quarter 

Submit Intern 
assessment utHlzlns the 
toot In Attachment 18 

fntefVention Strategy UIC wlU develop an 
appropriate Intervention 
strategy to be utilized 
and Implemented for 
Candidates who are not 
meeting performance 
expe.ctations related to 
CPS Principal 
Competencies. 

September 1" 2013, 
and 2014 

Submit intervention 
strategy to CPS. 

Intervention Plan UICwill document 
Candidates who are not 
meetins performance 
expectations related to 
CPS Principal 
competencies. 

As needed within 10 
days of assessment 
submission or as 
requested by CPS, 
whichever Is sooner 

Submit Intervention 
plan for Cindi dates as 
nEM!.ded. 
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4. 	 Internship 

UIC wUI provide a rigorous year-long internship e>eperlence that engages candidates In authentic 
activities designed to develop, demonstrate, and assess the CPS Principal Competencies 
essential for increasing Student achievement and preparing Students for college and/or career 
experiences. 

Component Detalls Date MJlestone 
OVerall Program· UIC will provide and . By the 151 

" day Submit plan and 
lntemshlp activities share with the CLC followlng each associated outcomes 

partners and CPS calendar quarter for projern and/or 

strategies and activities to CPS utllizlng 

associated outcomes of the assessment tool In 
the speciflc Internship Attachment 18. 
activities for the year· 

long residency. 

Triad meetings for UIC wlll develop and - By the 1sm day Submit progress 

coaches (provided by share with the CLC following each detailing check~n and 

vendor), Mentor partners and CPS calendar quarter action items between 
Principal, and Intern system or procedure for Coach, Mentor 

e~rlng resular Principal, and Intern 
quai'Urly check-in utilizing the assessment 

meetings and action tool In At13chment 1 B. 
Items with Coach, 

Mentor Principal, and 

lntem. 

5. Coursework 

UIC will provide coursework scope and sequence aligned to the CPS PrlndpaJ Competencies. 


_Component Detalls Dua Milestone 
Plan/Scope and 
Sequence 

UIC will create a 
plan/scope and 
sequence of UIC's 
coursework or 
professional 
developmentthat 
e,q>lalns and 
demonstrates the work 
and alignment to the 
CPS Principal 
Competencies. 

Before September 111 of 
each calendar ynr 

submit plan/scope and 
sequence ofcourseworl( 
or profe$sional 
development that 
explains and 
demonstrates the wort 
and alignment to the 
CPS Principal 
Competencies. 
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6. 	 Prosram Aswssment 

UIC will consistently and systematically assess the effectiveness of the Program in developing 
the candidate's proficiency against the CPS Principal Competencies and the Candidate's 
progress towards meeting the eligibility standards throughout the Term of this Agreement. 

Component DllQlts Due Miiestone 
Program assessment UIC will provide 

documentation relating 
to the Program's 
progres.s of Candidate's 
proficiency at the CPS 
Principal Competencies 
and meeting CPS 
principal eliaibllity 

-
By the 1591 day 
following each calendar 
quarter 

Submit report detailing 
Program progres5 at 
Candidate's profidenc.y 
af the CPS F'rinclpel 
Competencies and 
meeting CPS principal 
eligJbility smndards. 

standards. 

7. 	 Perfonnance Review 
Every year after year one of the Program, ttle Chief EKeC1Jtlve Officer or his/her Designee shall 

confirm UIC has sati.sfactorlly completed the SeMces as Indicated in Section I of Exhibit A-1 and 
Deliverables as Indicated in Exhibit S-1, respectively (hereinafter referred to as "Performance 

Review"). UIC Is expetUd to produce Program graduates who are proficient in the CPS 

Prindpal Competencies and rudy to lead a CPS school in dramatically fmprovlftl Student 

achievement. 

Whether the Vendor meets the m1mmum recruitment number and the stiitus of the 
performance metrics set forth below will be considered as a part of the annual performance 
review. Any Board approved deviations to the minimum recruitment number and/or any metrics 
met or not met will be considered before detennlning subsequent services for future years. 

CompotMnt Det.lls Due Milestene . 
Performance Review CPS W111 conduct 

Perfonnance Review, 
and the parties shall 
agree upon subsequent 
services and 
deliverables for program 
yean 2 (2013-2014} and 
3 (2014-2015). 

July 2013, July 2014, 
July 2015 

Submit materials to CPS 
for Performance Review 
as requested. 

acemrmance Metrics 

• 	 #of Interns Selected for Cohort 2/SY 2013·14 (UIC): 18 
• 	 #of Interns completing the Internship applying for CPS Principal Eligibility by December 31, 

2014:100% 
• #of Interns completing the Internship Passing CPS Principal Ellglblllty: 80% 

• # ofeligible Interns Directly Placed as Principal: 80% • 
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• 	 % of Interns Rated "Proficient" or "Excellent" by the end of Principalship Year 1: TBD (to be 
mutually agreed upon between CPS and ac Partners} 

•cps will take an active role to help achieve this performance metric. Action steps will Include, but are 
not limited to: 

•Providing weekly principal vacancy list beginning October l tt of each year 
•Organizing, facilitating, and supporting at least four structured opportunities throughout the 

year for principal Interns to engage with Netwoo Chiefs about thetr experience, skills, and 
qua liflcations 

•Organizing, facllltating, and supporting at least one meet and greet events for L.SC Chairs to 
meet with principal Interns by the end of March of each year 

Should the number of Eliglble Int.ems In the ClC pool e•ceed the number of prlnclpaf vacancies avallable 
In the District; we will renegotiate a new target for the performance metric. 
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Attachment lA: 

CIDCAGO PUBLIC SCHOOLS 


PERFORMANCESTANDARDSFORSCHOOLLEADERSRUBRIC 

EVALUATING PRACTICE OF PRINCIPALS 


COMPETENCY A: CHAMPIONS TEACHER AND STAFF EXCELLENCE THROUGH A FOCUS ON CONTINUOUS IMPROVEMENT 
Principal <:J'~ates and hnpterueots systems to ensure a saf~, orderly, Uld productive environm.cot for stodent 1md adult learlt.ing toward the achievement ofschool 
and district tmnrovemcn.t 1nioritic9. 

Examples of EvidenceElement Unsathfactory Basic Proficient Distinguished 
(Evidence should be collected that supports 

all grade levels in the school) 
~- Ocv~'or>s. i:'lf.;;:;rr~r.ts, Jr...i r:~C1li:N~ th~ C••!Cl.lH:.~ (I th·_ (~nt••H•'JJ~ •n-.;i•·J ••. ~ it.:..it v. :1~ .--:)1• .i 1·1: "",•_: .1,· 1·:- stu..:i-r., .,:•. ti '="\'t'.')('at 1.1:" r,~')vlt<:> f.i 1m1HO\'<" ~tudcnt Jch:1:1,•cm•,;Af 

,, 
JJ J\ste.SWS the Ooes not mess the Usas lmited data tJJ 
~ Cum?ntS\eh! currentstawof the assess aimnt student 
~ ,, Ill ofSctiool school and/or does not adliewmetrt te.Su!ls and 

Ill a ~lf0111'1ance US&~to- school pr;ictlces 
<C 
<ti 
<ti 

'Ct 
(/) 
c.:> 

Sbldent achlewiment or 
OYerall school 

0 
<D 

..... ..... performance 

~ 
.c. 
0 
0 
I\.) 
01 

Dewlaps a Does not use dalb lo USIH Rmltl!l'.t data tJJ 
Continuous idetrtifv priority areas°' identify pt!Qrttyanras fot 
lmproo1ement goals fa# lmpnMtmerrt; lmllf'Q'lementand sets 
Wost Plan ~no w.ry to track: fQme ll'lll!ai;urable school· 

progl'eS'S; d~not. wide BQal.$; n111T1ois a few 
cornph:te a Contlnool.IJ mila5m~s and bencf). 
lmproyernent Wort Plan marlcs ofstudent 
and/or cn!iltes a p!3n pro,?;re51 and dewl•a 
thirc If. not alis>led to Continuous Improvement 
xhi.cil P!'lorittes for Worlt Plan that idetrtlfies 
!mprcwemll!'l'I a limited strateflV to 

reach ichool·'lllllde goals 

Assesses the sdlool bv u:slnc 
mult:lple folll\s ofdata{e.g. 
annual, lntl!rim and formalflle 
da'la) and Ute pre11lous years' 
Contln-s lmpn:J11ement 
Wont Plan tJJ tt'llCk, and ~ew 
ptOgA!lilS 

US<!$ the ovtput.s from a 
schooJ.wlde UJ6$Slllent to 
ldoirntfv priority- for 
lmpn>11ement and IC set 

meaiiur.rtife goals with $9ecllic 
crooe level and content are~ 
tarsets; rr;romes mile5tonesand 
bench!Tlids ofSbldent 
prog:ress end ~lops a 
Continuous fmpr-ment 
Wort Pflln !hat identifM!s a 
strategy to reach school-wide 
~llllldgoag 

Compliies a compnhensive 
~ofthescnoors 

~we.atne:sses 
lndlildlllg an aS>Sel.'lment of the 
sthOol practices and st\ldetrt 
leamln&outcornu 

Uses i romprehenslW an91ysis 
aftheschool to dtwrmine 
appropriategr.Ide and content 
area taraett and priorities for 
hn~ntwiihstatf; 
orpnlu$ 1t4rlfto maril.or, 
trade, and rwlew Pt03R?SS and 
craatts ~ dttalltd Continuous 
lmptuwMent Wort Plan Wit 
identilliu a 5tratqy to teach 
schOol·wlde urgeu and soal 

Al'QUIRW ~NCE:Contll'lllOUJ llft9l'OWmtnt Wort Plan 

·V~ di:Rg&n!pted rtudetrt dat<l to deW1nlne the C1.1r"11t 
l'Jalll (If the $cl\OOI (obseN.:atU:lll$ and atttf11c:U: ana!vslf. of 
dlltil, Ifft do\a and teem minutes, fomiatiole and summatiole 
--.,mQnt amoiy,ls,, SEP bencllmatlc Pf'081W$ data, ;and die 
Continuous Improvement. WwtPl3n 

•Coftlilwoi.s lmproyement Work Plan ~ed$cummt nate of 
thesdl$01 developed dlroug/\ ~al~ of d~tedd~ 
fobs:ietol!Rions al'Jd an:tf3Cts: grade level~ana~lsof 
dilte, R1'l data ;and \eam mlnlltel, form.atM! and summti'le 
~entanatvm., IEP ~ncllmal1! progn!.Ss di!ta, and tM 
CoMinwuslmprowmentWotk Plan 

•The Continuous lmprove.mem Wost Plan ldenlM'ies rtrMegtes 
to rtaeh Wiool and grade l!Mll goals (cblleMtlonsancl 
3ltifacts: the ContilluCRJs tmpro.<ement Wot'k Pl&t\. 
pcesentiltial' or""""'1als OI' data and how data wiU ~wed] 

•Grade level tlll'gets are de11'1ed from the assessment of the 
wtrtnt slbte and sul)i)ort the Continuous lmpl'Ollemotnt Woork 
Plan observzrdons and anil'ad:$: gride levet tlll'l!'U, ;ar.a~i' of 
~. ilTI data and team minutes, formatllle and summatill'e 
&11SeSSment a..atysis, IEP bel\Chmlllfi: pn:iara.1 da!-3' .•.and the 
Colltfnuous lrnproyement Work Plan 
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Ma1Mainta Oo!!S not ll'IUltllin foe1a 
Focus on oo lmpt011lng t'eSul~ or 
Result$ meetingschool goals· 

rarely refen wgoals imd 
do~ n11t idtntifyand/or 
lmp'8Me<1t strates\l!s to 
reach resuits 

lnoonsistentfto focuses Oil 

lmpl'l)lring ru.-.lent 
achiewment results; 
refers ID goals ooan 
inconsiSterrt badis and 
does not coneretlftv 
connect thtgoal$ to the 
datt-to-dar wort C1f the 
school and Implements a 
limlb!d number at 
$tral'egles ID reach 
res!AU 

Demol\StrateS focus on 
impr011lng ttudent 
achlewment re!l4.llb; ~the 
schao'1tldegoals p~ for 
staffand ml.:e!!olden; by 
refen!<tcing go<lls in aft 
meeti,. iWld planning 
senions; tracts progress 
against miie51Dnrt ~nd 
bench!Tlilrlcs ID monitor, trad, 
a.od review pro~~ 
lldJOSU strategies 

l!emains !oo.ised on $tudent 
ai;hieYement mutu ;itall 
times; bliilds naffownenhlp 
lior the goal$and bu~d~ 
caj)lleityofstaff to rnoni:IDr 
bendlmari:s ar.d milestDnes 
wl\hin •clficgt'lfde or 
conbffit ¥nS lncludinc co~ 
tir'lllOUJ revilrW of 
dlsaWegmd datJ for student 
groupS who have tr.llditlonally 
not been successful In the 
school 

•Faculty ass.imuhared 3':U:llllntlbllltyto re.Kbpls 
(obMl'\11Kions andartifacts: N.lfgoats an'1'fd to sthoc:ll g0al5, 
school slilff datetopment plan, and titam meetlfl(S focus on 
rtl.ldent results! 

•Stiff 11dju.it stn.tegie.s alld pla"' if Interim bendl~rlcl ane not 
met (obttrwtlor>S and artlfects: gradl111 S)'Rems that focvs on 
meellnt s«andards OYer ttme, RTI dM& Md maeur11 min~. 
IEP benchmark procress cbtll and CM\alysls ofdlsaB&A!pted 
da\aJ 

•Stud.Intandstiffsue.asses are celebtated wt>en mnestone:s 
illld benclv!\etb are met (obset11atkms and artifacts: 

as.semblie!'.and tl!Qlgnltlon prografl\Sf 


h. Ccca~.2':; ti c.ont• 1ucu~ i~npfC\.€ff,£tli. C';de tt-~t ;...ses .r.i.:lt•,)''2 fc~rr;s vf e~·.;, ~"'"'O 5l·J._'~.~~ !."Cf';- ~:11-:'l::c; tt ;::;.J(l;)!'l:t 1~:11111\"iU ''· t?dln. c:u'd ~c1:00l··.1.1d-:?: .mp~o~·~ml)e\t GO)JS, tdenrif~· a:·.d aLJ:fre:s.s 21e3':. of 
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0 
0 
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;rrr:rc~emeut Z;:ld (.:!:fet-1.;~2 succt?-SS·~> 

ll'f'llllemell't! U.ses data inconsistently 
Oat.a l>fiven and/or~ not dt>.ar how 
Oecislon to use d.ina to dit.re 
Mal:lng tnrtNCtional mllleglesor 

pl3Ctices 

Uses a few da!a so~ 
10 drive insuuctlooal 
direction and uses dai.a 
appropl\lll'tf to ldlf'ltlfy 
school wide art"as of 
lmprovel'N!nt 

Usu cbt.J '°W'a!S co drive 
Instruction.al d~Sions, 
prlot111le sc:hool wide at'Uf. of 
improwm.tnt 11<\d to ldentlf'y a 
ff!W t.MJl!'ted $chool wide 
stmegles lor lnstructionlll 
lmp-ement 

Co111istentfto usu <1nd analrzes 
111ultlple lonns r1' dat.;t co 
idl!f'l'lify areas afh'ISt.ructional 
improvement, to refine and 
aOolpt insttuctional prectiot, 
and to determine ;ipproprim 
strategies acroS5> all B11des and 
aintent<1rea.s 

•Key data Is te\'ilrwed at 'll'tery meeting and 31 content 1re<1 

tuctters are CMare of schaol .11nd' 1111de ta1"11el3 and hoive 
.aligned indMdwil urgel.S for the;r students [obsel\'atlons and 
attlfacts: al'IJ!ysls ofd•ta, RTI data and team minutes. 
for~"e and sumn\allve HU!S.fment ;mal'(Jls, the 
Contlnuoin Improvement Wolt: Plan. IEP benchmlllt p"Ogress 
data, iWld evlcltnc:e of how data Is used) 

•Uses dil:o,urept'ld S(udoint data to determine adut priorities, 
monitor progress, and hefti sustain continuous lmpr<Wernent 
(ob111rvatloM ~nd artlllCU: :tnalysls ofdata, RTI data and 
team mlnlltl'S, fo~ and summi!ltlve -.ssment ~nefvsls, 
the Coottnuout tmprowment Work Plan, IEP bencflmark 
proer'lMs daL&, tnd e¥1cttl'ICll! of how d:ita Is I.lied] 

• Mllitlf)le antl)VS ofmident perfotlr\Clnce dat.a Is tM&mlned to 
support Informed dec.i$1on mating lobntv.ttlons and artifacts: 
f'llde-lt.'4el perfcxrnence dat-. subject·aru performance 
data, dassroom 1-1pelfoM\ance d"8, oantent ;wea, 
IWldlVld"*I student performance Oolt.a. studem weft. IEP 
bimchmart pqres.s dau and ~kl~nc.ecldata UMt In team 
111utlntS and plennln8l 
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Implements Unable w lead Jtiff Supports staff in usl~ Multiple soun:e are med to Supports and dMllops staff 
• eont1ru1a11S data review process IS In place toensure t1!3t 

stucientl learned tauaht material (obliervations aAd ariifaca: 
o.MaOrivea 
lnruuctlon 

through continuous dat4I 
revleworlacb 
4;Dns.1$rq in 
lmplemenutlon 

dorta to ldentify/pr1orttit.9 
needs; dat.i s lJ!led to 
drllle sdlool-...nde 
pnictlces 

drM! ln.slr\ll:tiOnaldedslom 
and uses data apl'")prtatelr to 
identify/prioritize.sdlool w4de 
3IR$afCttpnMment;daita i9 

abiity tD ~ di!ta ll) 
ide.TTtlfy n prioritize needs, 
guide groupln& ~ 
and tti identify/prioritize needs 

-lrsesGf inte<im and fonnative auei.smenu, clauroom 
oblt!l'RlklM, ellil:leru:e of implement.ation of Ifie IEP, and re· 
te;,diing based on resulu) 

t'Outitw.>lv used to identify llll\d <ind CO!ltlriuous lmpnM!me!lt; • Mulliple analyse.s of 5ludtnt perft>r~ce ct.ta IJ e1G1mlned to 
adjust schoo~wtde prioc1ties build staffcapaotyw use data svpport Informed dedslan maldn.g {o~lons and artifacts: 
and tr;1 d!M re-teaching plans in determlflltli team and 1raiX·k!vel perlormancedata, sobJect-aru petfomm1c:e 
:and t:Nnps In practice for lndMdWll goa~ d;ig, claliroom level pe.rformal'ICll dat<J, lndtvidu;il stude'nt 
ind'"rwi<lual teactien performancz data, .and e"1de.ice ofdau use 1111 tJl.9ln meetings 

alld plamlnl] 

• Oe<!I' re·telldllng plansara uMNJ toguide the workaf 
lrldMdual ttactleFS (obten.atlons lltld artlfac:ts: ~t~actitna 
p!an, !HeflerlltMl"t'l!rs) 

Enabll!hes Does not use data 'Ensures a>llectton and Ensures coffeaiotl 3nd mriew EtlRlrua>lled:lon and review 
•Data collectlon reports 

System to ~lle(tedon attendance, review ofdata on ofd;mon~ ofdm on lltt2ndanOI!. • Prooedur.al $3fe8viln:Ss fot studenuwith disabilillrr !following 
codlectand li!teneS'S, dlsdpBne and attl!ndance, l;neness., and liltenes!;, <ind dtsdplr.e and la12ness, and diK!pli,_ and setguldellnes repdtn& attetldarlc.:, dtsOpllne, and sw~nt 
nwlewdalb ~nt ll!ferr;;ils di$~1inot and stu!Unt student ll!fernils. With mident~-Prnadiwely ~err.sis) 

on 
attendance. 
latenefs, 

refemils. 4!fta1Urllgl!mentanalwm:s the 
lmll3cton students and 
;ittempts to Implement 

-~ ttie il'llpad. on 
studeo1Sandlmplements 
scdlll and emotional SUflports, 

• lntl!rwntlon stretql<li: p11m1eragreemenu,s.odal 3nd 
emotlonal support programs 

cflsdpllne <ind lntel'llentlons. ntSOUtWS and paMenhips is 
studem need t.o Intervene where 
r~rrals 

ill1 ;1;fl to ~llocate personn

Medea. 

c. Col!Jboral>:?S w el, time, in;:11eri~I• .;no ildul: leatn1ng resoiuccs ~i;111opri;;i~I; lo ~chi~vc <he Contln\lou; 1mp1on~mcot Work l>lan tareers 

Allo~ 

Resoun::e:sto 
Suppon 
Student 
tnmlng 

Ullilble toaci;urJtely 
il!3es3 and/or--... 
school and dlstrtct 
ruoun:.n; dx:les not 
efftctlvelvmanage budget 

Sees the srnoors t1!S'Clun:es 
as g~ and knot 
knowledgeabte of poss;bi~ 
tinfor~ •rnGe 
hurmin arid flscat rt!JCC.111::1!$; 

Mocate.s and m!llldmll'l!S 
1-in~ 
with mis:siori and m.deftt 
~mtns goats, and 
il:S?ll!S$e5 c:rtem:lll 

Cofltlnllillfv assesse~ and 
- /6$0Ul'a!Saild 
ae.31iwfy ut!D= and 
IM!raees emttne sdiool and 
dlstrtd: raoun:es, and Is 

• llesourc.es suppOl't the core QOmponents of academic, social, 
e<notloM~ beh<Moral, physical detelopment,. educa&ar 
qualtt¥, <1nd leamln& envln:inmel'lt (obftn1ations and artmu;ts: 
bulldine staffdfteloplTlflnt pUT!, budgd. prafegianal leamiria 
stroctun!s, and the CoM!nuous lmpnM1ment Worlc Plan! 

develops skills In plannil'l(I n!SGUtqSWfillpps; n!lentless in ic:tlw-ely 3CU'SSing • teidlers haw teactltredltloM of ~e level texts, 
and man38ing <1 budgc?t that <!11$Ut'eS Wtst"6haw humanand fisal resources supplement.a! materi.llr,, tA!XlJ and $upph~ for all rtudenb 
supports KhDOI's goals nea::uary matBrial,, thM aUgri tt1 51r.m!8lc pnoritie.s 

suppfie.s, "'1d equipment; 
elfecMly plans ind 

tn$Upplrl theachllM!ment al 
Continuous lmprowment 

•Art, Music; Dant2, Orama, Phys Ed, Technology, and Ubrarv 
Teadimhlroll •PPl"Clfl'il!IUI m;rterials, 9quipment, ~d spaot> 

manages.; lbcal!y Work Plan l:al'gets; builds neQ!s:s;1uy for studentS 

n111lQnSlble bllcfiet that c:apadty ofstaff to hew an • Fil\illrlC't& and other ret0urces are <1ligned with W;ite&ic 
SUpj:)0"3 the sd1ooi"S . apj)1'0prtrte role il'l ttie priorirtes (ohserv.1t1ons alld amtacu: budgetMid ron me)
goals, and~ sdlOOI aeatlon and monitoring of 
is f!nand~llyM!tUfl! in the bll(fgeu wlltiln thelr grade and •Support Staff (q. EU., llleratY and math ~el1, sti1c1a1 
loog-tvm content areas Education te;ithers. ~nd gifted and talrnte<I iostrucw1:1l arl! 

~llv utmzed IQ suppcic-t tht lmpkmen~tlon ofdie 
Continuous lmproYemel'lt Watt Pl.t11 (ob:serv.rtions and 
<lftifa'ts: tracher sche.dules, the Com1nuous lmprovunent 
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Priontliei. and monlto~Ult' 
Ui8 ofsdlool time 10<111$1,ue 

Wt staffand stud2ntadMties 
rocus on impiv¥i113 $1:Udent 
leiamlnl!; otganlt2S how 
p~ional time i~uied and 
adjusts how tt111e ls s~t to 
wpport student ltilmlnJl 
actMUes 

Prloriti:ies Dau not managt! time 
Time eff'ec1111ely; does not 

prlor!til:e actlllltles tbat will 
lmpc00te S1udent leamln,g 
and Is l'requel'\tly 
dlstraaed by time-wastlng 
or low impact <ictMtles 

,, 

Priom:i~ the 1.1se afschool Plfo~ tfle use of 
time to en'.\\lre that staff $Choo! time to ermn ttm 
aC'tWlties sometimes fools gt3ff and sWdent <ildlwltll!I 
on 1mpiovinsstudent ~on imp"111ing 
leaml~organizes majority student leillming; oraarbe:I 
ofprofutlOnal tlme to the p~tsSion.al time L& 
sdlool p11Dl'ltl0$, but may en.sure ttiat hi&h leverage 
e11g3,ge In time w<istlnt or actNities and sdlool 
low·lmpaort ~ltie4 prl011ty areas thlt focus on 

rtudent learning are given 
adeqwtetlme 

,t Ulili:t.C\' c.:urrcnt tednmtogit.·..-10 su1•i>o) l h.~~d~..'tShi11 ~nHI J\lc'UJf~CUH:nt fmu.ho11sJJ 
~ 

Models wntlnuous leamln~bv 
applyinc new ter.hnDlogii!s for 
the purposeof Improving the 
!earning environment and 
communlcatkm with st&ldents. 
staffarid parent5 

Wo1k Piao, and sdlOOI budietJ 

•Astrucwred sd'ledule Is <Ktabl!s.hed f04' ;iill p;l1'll~nals 
based on st..clent IEP nee"5 

• Vlll!J!nieffecti. smed1illngaf~tswith disabU•1'es to 
enwrelmj:>lemerrtatlono:impllance of IEP 

•Ora;anlH:!I all acMU irito leam1nc c:om~wtia5e eoats 
~re llltgtied wltb tflose af I.he dlst1$ctand \lie xhool 
(otiselYiltlonsand c.tifam: Bui!iflns Sl3ff d-.!opmentpan 
and calell1hr of prof'esslonel learnrnel 

•School time 1$ (ocuoed ontile Improvement of student 
achievement Inalignment with the COnllnuous lmPfO\!ement 
Work Pfan, IEl' 9~ns, and the d~«end school goals 
(obsel'WtloM and artf.JICU: pertodlcasi;e5$ments, tam 
meetlni' and 1Rm mlnutas,. walk throueh dala] 

~ ,, Ill Emplovs Dots not utilize cur1ent Oemoostrates llmlted 

Ill a Cummt tedll\olOl!Y II> support knowled~and 
<O 
ct> 
ct> 

'Ct 
(/) 
c.:> 

TedlnologlU 111.adet!hip and 
management functiOl'l$ 

appllealSon afeutrent 
ted'lnologies to support 

I\:) 

..... ..... 
~ 

leaclenNp and 
ma~ent funi:tions 

.c. 
0 
0 
I\:) 
01 

ldentti'oes and tcl\Slstently 
3ll'llles new t2Ct111olo1le:s to 
knllfO\le and sul')Ort 
IMdenhlp and manag"C!rnent 
functions 

• CommUttfC3tion <imona !eade!lhlp, $u1f, atudena <ind 
pel1!nts utlllllllg CUl'rtntuaincq,1ca1 tools 

• Madels W:orpot11tlon of val11NS curtl!llt tedlnologbl 
mrdwiire and ~re tel\Oun:4?J/loois IOlfildl utilize the 
prlndples of UnlllefSCll Oes!gn for le.iiming 

• Tec:ttnol01les art av.illllble for all te~and s:tudenu to 
utlllZll! In all learnt~ fl!ttlnes (lhlS can lncktcte <llCU»S'lble 
lnstr~11nalm;ilefi!llsl 

COMPETENCY B: CRBATES POWERFUL PROFESSIONAL LEARNING S~'STEMS THAT GUARANTEE LEARNING FOR STIJDENTS 
The princip1d works with die scllool staa and ~mmunify to udliu tbe dbCri.c:t's fr.uuewcrk. for eJTecti~ teaching and Je:imfng to improve instruction fer all 
snidcuts. 

Element Unsatisfactory Basic Profident Distinguished Examples of £Yidence 


(Evidence should be collected that supports all 

grade levels in the school) 


a. Works wll!1 and cni;~t;cs st~ff in the development and cant1nuo1:s rc!incmcnt of a so~tcd vision fvr c!li:tlivc tc~chlng ~od lcJrnlng by lmplt:mcntillg .a st~t:cl~nls ba~ed (urrlc1,1lum. rclcvent to student. 
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Implements 
CuJTltutlr 
Sc:ope and 
~LleOCl! 

Reviews 
ln!'INc:tlo!Tlll 
Prsalcu 

OoesftOt or ..innot ensure 
sootie and seQUll!rG align to 
ynrend p>a!s 

DQM not at:Wnjlt to ll$SH.I 

lnStructlon.al prac:tite1afld its 
unable to artiouw dear 
stTI!tejl)es to ;mprow 
IMtnidion;does not U5e or 
attempt to introduce 
.research-b:!!.l!d lf\Strl.ldlonal 
practices 

Attempts to ensu~ 
!ICl)pe and Sl!Qu9"Ce ati! 
aWgned with ye;ir- end 
goats 

Measures the qualityof 
inm-uctmnlll ptactia!s 
andal:teft'lptslD 
articulate iesearch 
bilS'ed and tt;i;orollS 
strategies for lmprovl"f, 
instructional pr.1ctic2! 

lmpiv.r1!5 CDl'l!pOn«!tt of the 
lnsttuc11cw!~I SQ)pe and 
sequl!Oat to1..­
alignmeflt wiltl year-end goals 

~ insttuelional 
prad'i(u. i~ a few 
pnu:tices tlnti: lift ~Sffldl­
based, rigorous and relev.!lnt 
tl\at will be fll'jllem.tntRd 

schoc~wlde and su:pports 
teacher dev~lopmel\ta10,.ncl 
thosepniCW 

b. Implements student lnlcrveonion~ that d1Here»1i,11e in~trnttion b~~ed on s1ude11t ne<.>ds 

Does not eff~ U!!lt 

data ID identify $llldenn' 
leamil'lg pps; does not 
attempt11) ensure th;it 
lri.stl\lction is diffe1eMiirt.ed 
hsed on $!:\ldeotn"1d or 
1hllt students rece(Ve 
appro~e in1acvtntl0ns 

rnccnststenaly uses data 
tolnforml:hit 
l1nplemen1atian of 
diffentrrtiation and 
lnten.oentlons; 
lnlniducics st;Jff to d4ta, 
but maynoteng;age 
staff in the analysis of 
data 

Uses dls.agg~data tr> 
SllPP<l't dlffermti31ian and re­
~&Chinebutdoer not ensunt 
th.at in.ttr\letfO(l31 ~ 
are rNO:lled ID me nttds ofaH 
Jtudena;~all staff., 
analyti.. and utilizing 
dlsaggttpl£d data Ill identity 
scllool wide and lndMdual 
student!' !earning~ and to 
determil'e l!lpptVpriate 

18 

EnsUl'l!.f. vurend goalsarid 
Sl\ldent needs<lie met b'f 
uW1g~ and in(erim 
~ms to modify the 
1nSuuctio11111 saipe and 
seqUl!nce 

Regi.ibltty iKlllf.5ts 

instructional priictio;!s and 
builds teachercap<!Cily to 
implement a variel'f of 
jl'3Ctla!i that are relevlll'\t 

tD swdent ne.fds and 
inte:rms, research based, 
and bas«d on aadamic 
fil:or a-1d stnrtegies that 
suWorts r:t>e learning of all 
stl.ldents 

uses o~d;rta to 
ae.iStle str'u.:tures for 
diibntntia11on #ittl varied 
ill5ttuctional stratl!gies that 
meet a.II rtud'el'lt needs; 
rowsies all naff00 dosing 
ai:hlir!llement gaps between 
s~ps of~en1$<1nd 
uses d:m to quicily 
daetmtneapprnpriat2 
lnteNenllOru for students 
orsubiuou11s nol making 

•~nu enr;uni tlllrt le!llOn and IJl'llt fllanS in all~ ams 
a~gn to tile sccpe and wquenll! <lM prepate miitents to be on 
a colle,ce <1nd cat'$1f readina$ ttatll (obs~lons and altlt.c:u: 
anwment c<lJl!odar and &rade. lndlvlduill student 
performance based on IEP, 3lld c:oount CU1Tic..lum flllldtl 

• IJ!.i6on plilns ind "'1rtous cur11wlum m;atertilb produat e"lplir;i! 
Nldence ofcumculum coordifletlon, ....nl!'tnt toCommon 
Con1 St.)te Standatdl and oltlerQOnQlnt am m.tldants,and 
lndMd...al student's IEP bc!ndltNrb f~M111d 
artif.aets: unit plans, ml< le.I.Jon pit/IS, etc.! 

llEQUIAEJ> ~U>ENC£: tJ Sample selection ofprtndpal leedback 
on lH~ obJeN11tiont in ltle syrtem (Seled between 10and 
15 ~res and review) 2)" of RUCH o~IYl!tlons 
almj)le"° 

•Ail staff hwe a bn:>ad f1!91!1'10ine af ln:rtNC:tlorw1I S'IT.!ltqits that 
they refe<enc:e hQ theif It--. plans which indude stratJ!S'leS 
specific to neels <MUne:d for $t!Jdet!U With 
dbab11itlufoilM!r1111tlons and arti~: rtaff lesson pllns, 
t!!lacher obsenr.rtlons, w.alkthrouglls and evalu<rttons and 
lnsttuc:Nnalstrategy professloll'CJI development .ws:ston pliln) 

• Teadler oblMl!Mltlons Include di,.C\ feedbsck rf!gllfdin& teachl!C' 
in5trw:t1c:sn1I prad:iCC.S l'ar all l~rne11 

• Thraugnout ttie school dassroom ~tVrtlK a~ deslgned to 
«ipge studients in aignl!lltely challenging work that is aligned 
to Ulestarldanl!. (observ.\tlons and artifacts: st.aff lesson pl.ll>s, 
1£P coals. walkthro11,1hs, Ceachi!<' obseNattons and ev<1luattons) 

•Consisteat pr.saice.s are observ.ible atrtW muttlple clas.$rooms 
{obfftvalions and anihcls: l8$$0n pl.J111, walktfll'OIJghS and 
t.tacher aibllel"tattons 

• Oifl'e11Y1ti;ated danroocn ac:ll'litle& ~on sl\ldents readln& 
ot adllellemecit. ...,~sare pre.sent in every i;lassroom 
[observations and artifllcts: dastroorn obseNations, resSbn 
plans, student w01k) 

• 0-1$.lguegilttd student dm• informs lnstructlOn (ob.serr.itlons 
and an;facts.: a~is ofdata, Int data and te~m minU(es, 
form;Jtllle arid summoruve assessmerlt anafv11S, IEP benchtnirk 
pn1&rt:$$ cbta, ~Continuous lmpravement Work Pt.an, .MICI 
evidence. of how d3ta is used) 

•All stude.nts tl!Cef-e rapid, data-dr1ven lnt2M!<\UOns matUled 
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c. SclcGts .-!Od r~tai11~ tc~chets with the c~ru?rti~c to dcUv~r ins~n.iclu.>o th::at rna~i~1i!e'.:i :aur.icnt l('arnrne . 

Selects and 
Asslgn:s 
Effective 
TgichetS 

Retains 
Efftdive 
Teadlers 

Ha:s no ~h!aion criteria and 
thedetl!rmina'llon for why 
teildler selection ocairs is 
.n.ot tra"'5pen!nt 

Has no dear ret.!nt;oi, plan 
in place 

Has aselectiOn i:ri!M:I 
and anleul;nes the 
lntentlOn of sl!leairc 
naffbased on grade 
a11d content l'leeds. tut 
do.K n.ot hwt detaif«! 
-.s:mem:of staff 
sl:!l!s to lnfllt111 
plaa!merrt 

1tr19!emenb a fonnal 
rmntion stnb!!a'f thllt 
uses 1£3!;h« 
evaluations to 
determine ..-.hich 
tNdlen will be iiVfn 
rwtltlon otr.!n, 
OWttimR tnu:ks 
n!'ll!mlon ratl!S 

.._a dearand llrtioibJUd 
seledton r:l1tJ!11lt 11'1 place ~nd 
.wesses$taffnilb tD placie 
tncllers In grade levefand 
axl\ent<ireoas 

ldenr:tflou eff~ivr teac:h61'$ 
and ITIOlll!$ them> Into 
leademip roles; 
implements a fo<mal 
retention str.a'b!gr INt 
t"tGOgnlzes effl!ctt.oe mfr 
thiou:;h perl\Jnnance 
e!l'<lluation and gives 
f\'tl!ntion offi!.-. ha$ed Oft 

effio<:tilteness 

lmplemenb a dear 
selmion critefiund 
~ly~and 
place$ ~e~ ingrade 
le¥el a.nd amtl!nl ~to 
c:rea1e a batinc:ed 1eam with 
a v.iriety ofstnagt.lls 

Uff!S mu'fliPle dllta sets 
including teacher 
~luations to lnfr:tm ii 
formal n!llentlDn strategy 

IMt~b!s oppo""nities 
fl>r g"1Wth and d~p-
rnmt Including 
opporwl\llies for staff to 
as"Sume addlt.ional 
leadenhip roles 

10 current needs, cind lnteMntlon aSS11nments ancl sc:lledules 
are frequentlv upd;rtW to reflec:t studentne~s and progress 
lobseMn:ions and artlfacu: lndMdual itudeot ~rrtl3nce 
d;rta, professtooal lel117lki& on drffetentiatlon, RTI Team 
minute$ and data, student wotlc. ,ras~om observlltiOftS of 
dlfferentiall!d lni:rructlan) 

•Moltefl'e('tM! teachen11\ alconll!l'll aie~s are teacftl11g the 
s'h~nbwi(h tho ~testneeds tor~ and JeqijlA!$ thi! 
most eiitel'ISIW s:IJPQOtU[ObseMltlons and artlhlds: SludMI 

da~. tll.'lldlcr ..valuation <btal 

· . 

• Seiedton processes focus on maldiing staff tos:peclf.c position 
eJCpeCQtlons (obseMtlon "'1d artifacts: buildlng ~ pl3n 
and IM!rvicw questtotU) 

•MotteffectHe !5cho;!11 aie teac.hlne tfie studefll3 wlCh the 
greawt needs for gt"Owt.h and l'l!qUIN$ the ITIQH e><tens~ 
wppoct3(obsetvatio111 and artifact!: $tud1:11t dal3, ll!a(tler 
ev.alu;itJoti data) 

• Te;r.dien; meet NCl8 quilli(}c:atlons for a5'Silglled po&it!on 

l\E'Q.UIREO fVIDUICI'.: T•lent WotilfoKe MOllenlel'lt Report 

•Retention of te:3chers ilfld reaimmendations for leadi'!ub!p are 
partly detenninetl on tl'le bbsis ofdemonstrated efl'ec:tilleneu 
as m~35ured by studem leamlllg [obsetvatlon and artifacts: 
school rt:Nntlon data, new staff'supports, staff dlmete sutwy, 
and eJlit tntervk!wdala) 

• Oocumented we of teacher I.eadell with expertise InvariotiS 
cnrllentan!!ilS ttwouihout the sthool 

•High percent<igr of tHd!e~ ~l:l!d effeu#e stay in the sthool 
(obsl!Mltiori &11cl ittifai:i$: sthDOI ~tltiondata, new $t.;sfl" 
supports, staffclimate sunrey, and e~it intef\lleW datl) 

d. E\•ai•I ·~~$tilt-: !!h"!!:c.'iv~ncs~ ot h?:.):.h"in.~ ~r.1 h:tk:.> i:ci vd,.iVI t·... a(~.-- rs :.<<O•.J.c.ab":: "o .. ,; 2~~i·· .... l--~·' e::~J; 0, ( C~·::Sl:(ttr.; fr'!'\..;_..;c l"f ~0111":?11 ;;ind rnfoflr~1 ot: :aN~IL.)t~; , ... crder t;) r.ro\l~de hme:-ly, ..vrtUe1l 

feedb.:i.::k en i:·,st<·JCliJn, pcC'p~!(;tic1•0:l l<lkSS ..c1,m c.:·w <1,;nN,,:ul ..... ;..i.,rr cf •h(? cfr51t;.;:( t;:--:~'.(· :';::"F (-.>•I' ~t=•~n\ 

ObW!l'Vf'S Obser.i;ition:s an! lnfnlquent 
Slllff bfld and incanslsu!:nt; fudbrad 
Gives ls Y11gue and general 
fi)edbad. 

Adtrere:s to al\d 
CDmpletes requin!d 

obsetv.11:10ns.. l><lt l:IOe 
notciffl!!renliot2 
freqUllncy ol 
obsel'Yll(ion or feedback 
t>;rsed on teachersldll 
altd/or need 

Pre111ides ~Ulllrtand reg"1lr 
Ob51eN<ltiotlS and lldioNble 
feedbad illtld/Oll has syswms 
In place so IMtstaff r~ 
specific;feecl~ 

Ensutu mat sy.rtams fur 
obsietwtionsocxurmu~p~ 

times a Y1!ilrWith s'l3ff 
ieltinc regular, C»Niim!nt. 

and actioll\ltlle feedback 
that iupeciftt to eadl 
tndMdu~r$ developn\l!nt 
plan 

• Obs111Vllllon prollocol/prKtice lndudes not on.Iv col\SIJttnt 
JC:hogH.fide ~stat!onJ but 1nd:Md11al t13a<:hi!r develqlment 
aieas and ft1ldy of Sflecif>C studertt sub-3roups (Consid.r 
diveiv le-1trnen) iis identified bydas.[obsl!fvatton and 
artQcb: sdl.Oufe of tellcher obse.nr.ltlon and fee<tbacl: 
meetings; wl'ttll!n n!achereo.itluatlons, and tncher goal 5'!rting 
wo~ts) 

•All ~achen and tchool support~aff reoeiW frequent 
obMMl'llons and xtlonable fee:dbAck [nllS81V.al:IOn and 
anttilets: d$ssroom observations. obse111atlon ~s. teacl>er 
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goal settirc worltshft!tll amj wittte11 feedback] 

E:v;iluates Does nat !laW a dllar or A!tempU to implement lmplem!llU a goalsettlllg Completes all llSflll'U af • Perfonnana ltl<ped.ltlOlllare cle•r and afi8ned Wlllt distric:t's 
Staff a>nslsteM lmplll!mentmdon 

qf REACH for Studentsdoe$ 
n.ot complete evalUiltion 

and communicate 
RE:AOi for Students 
lndlldlnc lirn.itm 

pn!C1!:!15, mld--wear f°""31M! 
and sumnmM! ~based 
on obselvatlons a.Id student 

REACH fw StW.nts that 
ll'dude. IOl1 settlng. mid· 
yR1" lol1Tllltlw 211\d aim-

pokies, thesdlccl mlMlorl and Kttool wide op«lations 
fobsermlon and artifacts; WTll\en ..adlet'e11alueuons a(&l>lld 
to all student tld>Mrnllllt pis, lmprowement plans for 

obserntlon and oull;DiN results; ~ rwtJ1WS based on underperformlng mff) 

student out.come data comm unlcales REACH for obsvvilllons and mlft.iple • Rl&oroUI completion 11f the "'" ~on procas Is colnC)leled 
Students m~ of stui»nt ruulb; ror ~ry 12ac:t.r [obi.rwtlOll and an:ifac:u: ....aiuatton 

en5lftS t~ ~luatian dacumenlallan •nd c:onsisiencr be-tween practa r3'!11g1 llnd 
~a~ dear and SlUdenc outmmts .,._., tll!le) 

lnll'IS4)ilrent IDall ttMt and • ~onilll dhtlopment di11CUSsloiu held with f!!lery t•d•r 
lndudes ~ment of beRd on !Mcher e1111lu11tion res1rlb {Bqmutine or End ofVur 
studentauttDmes, le.arnlng Canfc~)
en>llromnent, qu1ity of 
instnociion and planning 
aod l>fRPHllltlon 

• N-1131uallv•1~Jom.alprn<elS for regulal-feedbadc for 
teachers llnd all $diool supportsutl (Le. paraprof.sslonals and 

related Jervltt ~ 

1( Er.~ Lf"CS. ''Ji.: H<l11l1r.r ' d:.: ~ ~b p:n.,., 1~ . 1m.I "uppcrt' Jr l 1h :;-ier1:: rm,,. -~ rnsrt.J: ~ ") r. .l 1(1· :.r l~f 't: ~,...I;. f.) $ _;: ~ .. 't •)d _r: •.- \~rn lf, ;yrlf "..le .ehprt.Pll1 f"\ 1t:v~ •r l' .t.idrnt l _arr:t lb d:"IU tlt:I fcrmcill[(' 

Del.oelDpsan Does not crna a>nslsterit lmtoducu a:immon Ensvres that~ tucle lrt1pMmentl a 11:rmgy to •Struct~ are Ubblilhtd rorjob-embedded colllibomlve 
InstrucllonaJ te;icher team structures lleam stJ\ldures aod 1$1ms t.lH itudent leamil'4! bllild the capactty or tYCher le;imlng [ob•n.atlon aod artifacts: profes51Qnal learn1"1 
Team upec?iltions for d3Q and student ...orit to ll!2fn5 to liud ~e communltlu, lndMdual and common plarwifnc lfrM, p~I' 

~tNms adwa nee studtntOlll:llll'les .._tings l'ocUHd on for eicaminlltlon of pm:tia. desened toguide coll~atlon) 
swdllllt lelml~data and 

• lnstrvttiORilllteam& ac.rass grade levels anti an dlsciplilles nudlf'ltwort: 
support adult lea1n1n1 and studentachleYuntnt [obstivatlon 
and artlfxu: mad'ler team corwersatia.>sabout lofm3tlwe 
SNdll'<\I darta, uacher team meetinp-.llout Instructional 
str.Jtegies, lnslructio"'I consistency, il'ISttud:ioMI d.,..elopmer>t 
DI ttalf, bulldlng s1:1ff dewlo,i""'ro<, colllibor.Kl-re p!aMlng n111e 
to support l!O..rse lurne<s 1ncludlng \he implem~mtatlon of 
~Pswithin Instruction, and !Mlluation di!tal 

• Ooc:u rnenhd use ofYeacher Leaders thrnughout the 5ctlool 

Implements Does not offer plVfessional Implements a job­Relies on whole croup Crut.u mutaple-~for UQ.UIRED E\llDfNC.E: Tekl!.r Pnifcsslon.al De11111D,ime11t Pi.n 
Protusioa.! d-bpntenl and StJpport lflrv@lopmentsessions embedded pnifessional1$1~r '"·"'~ loducrlftl •Teacher Oev8opment Plan I! \n ar.cn with Sch>ol Goals, OW,,l.Nmlng that ismie+y, relll!wnt Of lrdudlng lt;ilininpon tarp 1rnup prof'emonlll le.amini lys12<n for 

iltld tie bllCk IJ) tfle c:ommon threads of the tJtechrcliff9111nti.ted how data should be dlM!lopment,gr.Ide level :and CXlftS'lstlent support, 
used, wtth some c:ontent team specific deve)op=nt, c:oathinL and 
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Ooe.s netsupport the use cf 
lnsln.a:tlonal technolc1V 
within the leamlt\8 
erwlronrnent 

Demon:nrat~ llmlted 
lmow!ed,i:e of 
IB$trllctional lechnok\5y 
and Its plOft'lotlon af 
reamll'.IJ 

development; proteas staff peer lea1nl~oppoltunltl1!$; 
time for dewfopment allocatti fll&UW time for 
op11ottunitlK whole group and illd'l'tid11a1 

staff dewlcpment and 
ltarnlf16 opp0~unil.leS 

Undem¥1ds and ellell\11"881!$ AdiWly $UjlpolU the 
tmplementatiClll of t.echno!Ofr implementalionof 
to enllance student glVW!h tedlnoloav to eflllllnce 

student growth 

observ~tlo11S 

• Tncher-dtlwn p.-ofessional dewlopment focu:ics on all 
J1udent INmffl& dlallentJeS and ptOgr~u tOW111'd all student 
achievementgt>M [obsetv.reion IM'I" dacts: te<dler b!-am 
mutlngJ, building rtaff df"•11ment pl;n, ;md pe81' 
~ltatlonsJ 

•Stilffdevefop 3 bfllad n!penolre cf lnsttuctloc\al stratqles tl\&t 
they ~fatl!llC'll In their lesson plall6" (obsel\latlon ;ind attlfaas: 
neff lts50ll plaru. tetchtr obselvatlO.,,, walklhroughs al'ld 
evalUilttoJU, lltibtio11of311 l!Vld~ ~ IV$!1!matlc 
appn:iadl t.o t..adll11g studenbwith d~billtiel, and 
lnrtructlonai stmegyprofessional ~lopment tesslon plan! 

•SI~a~ esuibf!Shed for)Ob~mbedded collllbo!'i111N'e 
le11mlng relev.vrt for tieacheBofall content a~il$ [observation 
and lll!Ufacu: profelSlonal urningcomtNJnltles. common 
pl.Jnning time between Gl!llet'IJI education and special 
education tead\ers, and protocols for eicar'Jlllllltion ofprae1!c.e 
de:s'fened tD pitde collabo1auon) 

•AOlllure and ezpeMlonolemploylr13 a crNlive use of 
techrt0lotv within tfle s.:hool 

• Vlslble !nclVSlori of di8lt31-aet 10ols utlbied lri a variety ot typei 

ofclass<oorn:r and le.arnlne eiwlromnent£ 

•Student el'l83Jement Ls enllinced because cf 11\tegr.nlon of 
digital-a~ ttlQls tn the dassrooms and $Choo! efWlronme.nt 

•Student$ with dbibllitlu acCA!S:J ttchnologi~ {inelllding 
tiechnalogie.J ~fetenced on the l~PJ) toenl\&IQ lt;arnlll8 

•Implements ;ind ~alunu tec:hnologlcal ne:1Curct$ at1d 
.,.,p11C3bte utllttiltlons 

•Monitors and ma'lrltains tedln-04QgieJ purch~ by the sdlaol 
and by ltleOffice cfSpl!dal E4ucation and SuPPQtb 

COMI1ETENCY C: BUlLDS A CULTURE FOCUSED ON COLLEGE AND CAREER READ.tNESS 

Princip:il works witll staffand community to build a eutture of hlgb npedations and aspirations for (l'Vtry student by setting cbar stnfTand student exp~tlltions fo1· 

positive Jeamine bd1a~1on aud by foe~ ou. students• socinl-rmotioual te11n1h.12. 

Element Unsatisfactory · Basic Proficient Distinguished Eumplc:s of Evldcnct 

(Evide.nce should be collected thllt suppom 1111 
grode revels in th1e school) 

. a. E111hls <• culture ofhigl1 ;ispir.ltf•J11~ :ind achi1•v.,111<'nl fo1· ~•en: student 
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Unb Ootr no! help stt.tdents 
A&plr;M!oo to link their aspirations to 

College and dasses arid content they 
Career are learning InJdlool; 
Opportunities does not expose 

rtudf nu to colleee or 
career opportu nttm 

DeYvlopsa Oou not 'reat\:or 
Student Goal suppon goal Sl!tllng 
Settlnt structures for Sllldents 
Proa!SS 

Cl9alt1 a few dlllibe~ 
rouli1195 t"" hell) Sllldents 
w"'1ect their aspintiD"' lo 
auses and ool'lt.ltnt lfley an1 
ltarnlnt In school 
ad1ievemtnt; prvwidd 
llmh.ed exposure to ail!i!81f! 
aod career 011CJ01tunitles 

Introliucat fonnal goal 
sett11111 proatn where 
.11Udents iderrtlfygoals and 
creete 11 plan on how ttwy 
'Wil read! tlleir soals 

SMpes lhe l!ll"iirOM'lent tg 

111alce eioplldt lnk:s between 
student aspll'llllon, classes 
and conwnttbeyaA! 
teaming lo idioo~ c:reall!s 
structu~ that eJC~ 111 
studeot5 to tdliep atd 
car.tr e11Perlet\Q!!I; 
QOl\nuts aspiration w 
c.ollep and C3f'eet 

°'11>0tlUl\itle$ 

lnipll!menb a systtm 
where sWdem:s aeete 
shortarid IOfti term goals; 
ensures tt.oit S'tudenis 
r"'lewgoai. at ttle Giid of 
the year, b&it "°"'~ 
ensure that Coakare 
adapted and adjunei 
thnqhollt the year 

CtuM!s stniau.u and 
procases to rllab! ..plicit 
Un*s birtween Sllldeot 
aspiratlo n, c!llUe! arid 
oo ntent they are leo rni,. in 
tehool and cveraM acad,mic 
adllev;i111ent creates 
opportunities for all SIudentl. 
to !eilln about a range of 
cateers so tflat t!ley can 
<lute ~Irown pe~ona.I 

visio11S and cal'l!ar npntion.s 

Createsf\'Sblnu fot sl\ldents 
lD develop goals. CJ'ellle a 
plait oo tiow they wnl re.Mh 
tl\~rpis, bendlma<b to 
~ thirir pqn.ss, and 
~cties sttJdents how ID 

adapt lhetr goal& and pbns ilS 

~aull!SJYlternS 
for shartng plr and leamlng 

• Growth, not J111t 1natnm1nt 15 n!CO&nimd (obstNnions Ind 
•rtltllm: pantflt education PIOll-rnlng on giowtll and 

;ittainml!flt} 


• E«ec!We effon Ls acl111ow~dged and cetirbrated (ob3e"ations 
11nd artlbm: anembks, inhibitions, performa~ 
commul'lty se"lol proanirns, teacher obtet\'ation and 
w•lk1'1ro14 h dat3, sc..i- r.cognitlon lor effortl 

• T111ddn& ratn to se!KtM un~lles 

•All~udenl:9and faNlilits el'Sap In nch co~ and 
cait«r acu~eiqmie~ (obseivatlons and anlfacu: callege 
visits, c.amrnunity pe1U1arstdp" )ob shadowlf18, lntitmshlp, lle1d 
trt,PI, carNr d"'V, larnily oarre.., ;Jnd ~reerawan?tl~ 
11ro1nimrn1,.. ar.d cal'1er IJl'lll~ms} 

•Students ai111mi.itcat. their~ns arid can ldmttlft 
C11nllotdlon1 toa.rrent lnmlng1Q8fs [obfet'nl'IOl'll and 
ertlflcts: stud-plheul 

llEQUlllfO MDE'llQ: C.ompllilnce with IEPs 

• Stlldlll!S tnck their own progteSS [obse,..,..Uons a11d artlilds: 
student portfoltas, evidence ol{1lldents tl'ICti11g tti• ow11 
prof11'9U, ar>d $h:det>t SUl"WJS} 

• T111dt ruldtnt with dl5abllltllll lntllSil1011 rtedt11ess (LR£, 
Servi-, adlAtttaod) 

•SIVdents alld IEI' teams are acthlely t~ 111 tl'llnsllloo 
pl1nnlng 

b. HcquilCS ::itaff ~nd "'tud~nls tu <h:mon~lt.tlc· lOl>;l~t<.·nt t.1ltH.:\ ,uul f'O\Jh\'i..• hchavjn1s:tli~n('!~111 lhtt ~tii'lul'..; \ 1sm11 .lhtl mt\shH'l 

Transt;as Ooes not malte value or Attem.im ID transl- the TninsliJtes diesd!ocl Translatas the sc:hool"llkies • v.luai and b~orsare 19fel1!nard lo dally St:hcol structuret: 
tl>eSdlool behavioral expecDtloN sdlool "lllues Into specific Vll!Ul!I if'lto 51)1!cfffc llllD specific 111~ppropMte {obtetVal'lons and 111tif~Col'douous lm~mentWane 
Values Into clearto staA"or students be~rs but is lnmo1191:2nt behlllllo~aidel'!Sures tllist beh•ion andeiuures tt.oit Plilll, PBlS building p!al\ aidor of conduci, pare nt/s1:1.ident 
S;!$ific: In ensumg ttiat all rtl.ldents ~It rtaffaroj m.dents learn all staffand studenb leam har>dbooll. ar>d ITftr,...r 1.., • dt.-dp(lne, tardies, ilbseMes) 
Beltavtols leam expected behilllliors I/le fXl)e(t~ beh""orr: 

ensu~s st3ifderiver c:.lear 
and oo~nt ,_g11111 
aboutttJat wkw and 

tfleell4)ected be!YVJbrs: 
builds staffand student 
ca~Jty to dellvwdear ;and 
C0051stent rne:SS<1glng abovt 

• A.system of poshfve and Jlqllll¥e COllSeqUCM.eS 1$ COll9isttnt 

w1\tl the sehllol value. (Wltti ap appropriiltlr diffu~ntlattonJ 
across ctassroorns, grades and coritent areas {ol>'8Nftlon5 and 
arttfactl: P815 pi.n for bu~ding. CDdo! ofconduct, 

behM~ to ~udents the values and belaorlorJ to patent/slllderlt handbook, refll!rral logs·dlsclpline, ~rdies, 
allsrakeho!d4N$ abs""cetl 
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• Wri tn:n nluu and beliefs rtflert htch expectatloM fci r 111 
studel!U [~rwtlons aid artllxls: JChool k!wl iind grade 
ltYel IO<lls} 

~lops a Toler.Hts dlropllne Oeveklp$ tie,. l111plem4t.nb 'Crad:ifllqslems • Sdlool-111ide code o1 c.ondua alfTM!d wiltl dl!nR:t and school 
Code of 

~ COl'llpOnents olan 
v!olatlons and enfun:es e~ ¥tern ofcooduct e~ons for student to assess l1Dw well lnd#idUJI prior1ties b in pl;;ca (obse!Vlllons and artifacts: consistent 

Q>fld~ code ofconduel fgr ~ff arid stlldel!Uand CG ndLitt based on the students and sll*nt cohort code ofcoodlJC\ ecross °"SrDOms, data on attendance, 
inconsistently school Wl!lues and llelil'b tllnlies, and offka rwferrals. arrai,,s·s Dfstudt>rrts mod 

!he mies olstudl'Rt acilans 
builds staff ag~ement on gro~meet c.ondlJC\ 

;r.rod ideOllfles durpmi'IM expectrtlonJand values; USlei frequenlly muredJ 
tlliilt ace consistent wl!h ~dnrg~ 11111!Clple forms ofstudent •Cod. ofcoriduct uainslNntly imple11Wnted across all 
Kl\ool value <incl beh~ors; o:>nsequen-; l!flSUf'eS data to morllor and tevl$c clanrooms [ob&er.atlons and artlfac:u: pa:sitivt l'lalgnitlon of 
<tt2tM consim!nt responses that fNl!ty lldult file code of<.0nduaand sl/.ldents and staff whO consmently demonstrate poslt~e
arid ai~uenr;l!5 for understanm their role In identify benc:hmarts 1111d bel\lllio15 
u.-nts who li3ve had mill!Stones ID gauge arid 
behavioral lnfradlons ln the 

l1T14>ltrnentln3 both posjll'fe 
arul neplive en nsequences rneas.n •dopllon of 
and that CDNeq<i~ are behaolklrs 
co nsist2ndy im9"'""1trd 

~ 

•• l.~<itls .l ~..:nnnl rnl!ure .ual r11\"1rn11nH 111 UiJI succe~~hrtl\" d.:•·cl•>1>' we ruJI 1.rng~ ~r ~1111k111~· 1c,1rr111i.: c;ip,1dlirs ,1,J1l<>mk. cr~~liv~, ~uC1al·cm11tau11~1. hehavinr.11 and physlc.ll 

Crate$a Does not shant or Sht~ the lllino15 5odal­ Tral~ lldulls on how tD lluildJ the gpacity of adulls REQUIRfD Moela!School dlllla~ & CUltun! $urvey/S 
CUltu~that Implement U.e llBnols Emotional Leaming support JIOS1dlle stu:derrt kl uie Md ualn amenon the Eaenl&ll/My lfoU., My Sdlool Dai.. 
Supports Soc'lill-EmotioRI i-nlrog Competencies (self...,11e­ crowth throup, !tie r..., lllinois SOclal-Emotional • Ad4.dts supportSfl 51::111 de.ieloprnent ( observ.rtions and 
Social Comperendes: tties not ness; sef-maneaement; d~lopmentafthe IUiois Lom1111 compebndes (self· ~;nder~I dal.l, rrudent survey!
EmO\IOl\lll 
tnrning 

aSRSl studeot SEL Kills 
and does II()( support 
the dewloplllent ofSEL 

saodal awarenl!$$; ntLrtlon· 
sh~ skllhand responsible 
decision nl<ltinsJ; uses a 

Social- Emodona Le.¥111,. 
C0m~lllflel¥ (self· 
awanermg; seM­

;rwareness; self· 
INnllftftenl; soda 
..a-.; rellllomtlips 

• Stude r,r,. demol'ISV'a1t "'lncn1aA! In SU. $blls { ob:serv.itkltls 
and artilects: Sludent rl!femil data and po.lltillt rtl•UonshipJ 

$1Dlls lmired <il'llOuntafh>ols i111d maoagem en1; mcial stills ard responsible •Apprvpnm sodo-emot:lon~I Sl.lll90ltll ate pt11Vided to all 
ilSSeSSmenb to gaup th• awal'l!oess; rel;otionstolps dedsloA matinaj; uses a $wdenU (o~ns and a/ttfKt5; 8Llildin3 s&aff 
SEL sldtts al students skillll and re5jl(M\1illle nriely of~ tD don91oplTIOlnt plion, !&Cher tninln3 on SEl, and observation 

dldsilln ~; uses a Pl'P~S!LJ klllsof aod~hdata} 
variety of IWaSl!lentf to nudeMs and u1oa 111n dm • Co re com ponenu ol R>Cial, emotional, behaviQ.ral s11ppotts are 
P llfl! it.Sfl stills of lo develop additional in place to .support rtudeflt 1am1.,, lob!ervetions and 
stumnts arul ll!ff ltlat 
dmIDdevtlop addlttonal 

a.nkitlum and supports: 
bullds °"c:apadtyof all 

artlfll<n: IHcherltison plans, ft\ldent-y d<lta. po«n1e 
peer. t.lmily, and wor1c l'l!l3tiolls.1ltps)

amlwlum and supports adulb 'ID support the positiloe 
growth afst!Jdent ernar11;nal 
skills 

Creates a Does 11Pl lntrodut:t or Introduces r/>e airapt of Tranu 3dults10 support the Creates rt"""'ru th• • Efftctivro e«ort is. a'k"""'ledcedand oelebrared [ omrvatloll$ 
Culture lfl;it support the efftctlw effort sli:llls (team· development oleffl!ICl!'4e support the dt'<elopm~tof ;irid artlfKts: asll!mblll'S, exhllrnlons, perlorm;tnces, com· 
Supports dmelr.p"'em. ofeffeaive wolj(, study skills, orpniza. effort skills (wmworlr,. effeaia.e effi:>rt skills for wt.IV munity MNl<e programs, teacher obsertationand 
E~ive effort sl:l lis; dottS r.ot tioo, ti!Tll! manage1T1enL study stltls,. organ il:ation, s1udent (teamwarl;. study walkthrouah data, rtudem. recognition for eff011J 
Effort rwientu: the role of 

effort I~ lmp~ir« 
student acl'llevtment 

.. ·., ••ilienc:y, valuir-c mirtales, 
seeking <ISlPstinQ; 
perslslena!); prcvides 
llrnUd develiopm ent for mfr 
on h<» tD b\Ald student!' 

time m.a oapment. 
resnienqo, v.iu1rtg 
mistakes, -Dig 
HRsQrw;ie; pers~) ~I 

-rys:luderC. 

&Gilt, °'ca"l'z:atic'! .. i1me 
rnanagament, ~fiency, 
valulr11 mlstlllr.n, Hel:inc 
.ilSSistan~; perslrnmc-.}; 
lncof1JO(ates l!ft"edive effo" 

• Studeno descrlbl! and demonstnte el'lec1hlt eflorf behaviors 
and be liefs aero. chwroo ms arid ;,cross c:ontent 1ru1 
{obse.,.afi>ns ll'ld artlbcu' commuol~ion serti~ and 
student wort) 

etfl!cttve effort sltlls mto e1ery lllSPu:t of ttw 
schocll w!IUl"ll 
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tl. Create; 3 5af~. Clear. ar.d Orderli leM1111i;i tn'Jironment 

Builcb, !)oes nol ensure 11111t the Ensures tha1 the sdltiol Emures lurn~ Plarl& fl)( and lmpltcneoo REQIJtRED £\II DENCl: Meclbl el(epcion ai~llln~ 
.....-inwand 
develotJs e 

~I is saf.; dou not 
0>111p!y with r:huctoool 

environment Is rv~tillely 
nfe ar.i is in bCJSic 

e11Yit0nme<1t ls~ 

tD lumlng and poliWll; 

bciity ....I! l!qlA pm eM 

~nsions & i11'4K1M!mer11S REQtAAED MDUICE: School safety and lln drlU plam 

ttam af safety act compliance with the school superwisl!s facilities and w idlf.ntll\u crellt~e • Routines and proadlnft .. In pla.ca. diKUS5ed, and 
edu~to~ safety act l!qulpment rna~ot to sokllioN tD maxlm•re owl implemented lobservatklns ;rnd antfa~: severe WHtherand 
and support enharQ reaming and sharupaca; aimplies with all drill plans, ~atlon diairs sdlool c;risls plan, complrted 
stllffto 1 1\$UIU that the sthool mmponenis af lhe sllfmy Lllinols drill documentation !Orm, btiild'n& Mes are posted, 
-~the environrnern is sa~; drill and <0no:h.1Cb mult.ip!e sil.ldem handbooW~1ent l11mdboolr:, bU5 duty hall duty 
laming mmpl~wilh lhe d&t>ois trainings with stiff and sc.hedulesJ 
el!Vlronrnent Safdy Dril Act multiple dr1111 .veryynr; 

ls sale, clean. bWldJ staffcapaclry 10 lead •School bu~dina Is clean ard nfe..all basic lac;iltles ~re In 

and order\' and m1naa- components of wotlti,. order [observai;ons •nd ;utifacu; bathrooms, 
sdlool gfRty "'indows, sinl:J, k>cbl 

• facllities are adell.u.stely molnQlned lJO:.Ofdl"8. to facility Office 
schedule$ (DisCUS$ion with Facility Mal\l'get) 

• Fadlitlts plans;ire atCf'Cd to the sct>ools Slrategic plans 

• Physial plant s1>9pcitts 1n•Jorac:odelnle pri~nltlatlwll 
(oblcrv;itiaru and ;wtib~: relldfrig nooks, Improved libnry, 
enhanced c:.omputat lab, comPortable sratf lollflge/meeuni: 
are1) 

• Effort.s are put in place ta reduce bullyblt iJl'ldgallgt 

COMl'ETENCY D: EMPOWERS AND· MOTIVATES F'AMCLIES AND TIIE COMMUNITY TO BECOME ENGAGED 
Principal creates a collaborsttivr scbooJ cemmunity where the schooJ staff fiunffiu imd a>mmanity intuact ngi:r\al'ly and sbare ownrnhip £or the su~ss ofthe 
school. 

Element Unsatisfactory Basic Prof"icient Distinguished Examples of Evidence 

(Evidence should be collected that supperts all 
grade levels in the school) 

~ Cr~al~s, dc ..~lops and s.u:a~lns iC!atlon~htps: tlliiAt result 111 achve slun'~11t e 11M.:!yem~nt In the il!~rnln,c pmr.:c:ss 

Builds 011­ Oa.s nat dl!YU!p positive Attia.lates a belief ·i:nhanwand malntairu Deveops JChool-wide REQUIRfO £\II DENCE TO 08TAIN: 
0 

lSC ~atuadon Jlf tva!Uiltlon is nol 
galn1 ,.tetionships and/or tloat bu ild\ni and tr\l.Stif11 relatlonsfllpJ among capacity bJ establidl c:.omplead, fecdbaclr. lrom lSC Cllalf Is r.qulr"ed) or Ale fitedbad< (If 
Re.latlonshipt undem1ioes positive malncilning ....I! be-11nav~r!etyof truning relationmlpnnd altllllablc) 

~tlonships tl9t Dist re~iare 
iMpO<tant. bufmay 
ntJt be a.bte to 
suo:essfully 

mkleholder IfOvps JllPl!Orts positlve 
INODmllips among and 
between Ill stabholdPr 
j[ro<JDS !SUff oarents, I.SC. 

·Pr~a~1n plac.e llD •nsute multiple op~ll!lities !Or school 
mffto ~Interact 1ndwortcwith lamibes and members oftht 
a>mmunity (obur'H"°"' and attifacts: butldingcllmate ~urvev 
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,, 

JJ 
~ 
~ ,, Ill 

Ill a 
<O 'Ct 
ct> (/)
ct> c.:> .....
N> .....
0 ~ 

.c. 
0 
0 
N> 
01 

b. Ulili1~s m~anini;ful i~cdb3Ck af studcal5, stall, famihes. ~ad C()mmunity m !l;e e~alu.lhon or $Choo1 pr<Jgr3ms ;incl i:alicics 

tndudeJ Is d"ISn!Spedllll and/or Aslrs l'llr leedbi!Ck to a tnawporatet d'iffef'ent lna>Jl)Ola'ies 1111311\' 
Muhlple ududesvolQ!!:S frcm Cl)m· developed plan. but perspectlws Into diffetl!nt perspeetives and 
V~and nwnity forums to diSCUS$ dou not llleek iriput dl!Osions and m!!4te! enGOU"'l!U d~entir>g 
Perspe((we school l)l!rformllClce .ihen developing the forums 10 hOHir muhiple YOicts to 11.ain new 

plan from mull!p!e alld dlssenllngvllw perspecthte:s and to 
valcet points IMP'crYe the sl.:hool's 

iflStNCllomil Pl1)8'2tn 

Engage.s Does not roali:e tln:.!) to meet Shares the Wlool Rdpectfully l.,forrn.s Conlin~ tre..'l!:l!S lwo­
Families with f3miliei $!ld i~openly values with '1imllles ~ fumllles of l~am!ng w;ry lirm betw8en family 

dts~l)e(tfl.d ordismis.sNe of wi1h the a>mm1111ity e~ped.atton.s and presence In the ll'thool 
the l'Oleoffamllie~ 5')ecUlc ways they can environmentand the 

wppcrt thelt chldren's Instructional progr;im 
leamir'C 
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Develo~ 
Jtratesit plaa 
tD 
communicate 
.illhby 
wtnmunlt)' 
Indent 

est.lbltsh or PAC, BAC, 00:.) 

enhance 
relatlonshlps 

.._ults, (Ommunlty <ind 1.1nfv1n:1tv ~rtMl'$hips) 

+Staff, i.sc. patE'llU and othtr community mem~n t1!pcrt are pcslttwe 
relldlor1Shl11$ w1dl u1e ptindpa!J and ottiet "''"'b•rs ofthe sdlool 
(obteival.ions and artifacts: $dlool di~ survev) 

• Teachen tontact all families <qularty to di.lwl6 their stlldenu' 
progress <1nd 11\ratqles for lmprovemtfl't 

• Sdlool lnformo.lbn {I.e.S<hool Repcn attds) ate shared wlltl SC and 
aimmunlty ~IImolllple media soum.s 

•School butlds $tlaleil.c :elel.I0"5flips wi1:tl community pat'lnet$ in all 
c.ontent area~ such as ttlie aru and culture oommunity and Pliealth 
and-lines&communi;;y 

REQUIRED l:VIDENCE:"State of I.lie ~ool" /"Annual Report lo the 
Co111mur'llty"' pteftnbtlon to parenu, LSC, ett. aboui: the tu1'11!1'1t 
state ofdie J<hool and fllwni ~ion 

•Community~er Sl181egic Pkn IO Include lhared vlskl11 <111d clNlfy 
~ elCl)tctaliOn ofcemmunitv leadetJ In that plan 

•Provides tntnloi to I.SC on 8t'5t Practices for diverse l1?11mers 

• t.5Cs and communtlyli!lillderund·sdlocl system managers are actt.e 
l!Mnen In the leade(sdedlllM maldne process (obseMtioM and 
artlf'lcu: patBntadvkory ;ge~ ;mdminutes, sdlool feadenhlp 
team ll'lclll(tes parents orC1.Jmmun1tv members, 'times and loCill'lions 
forall meetiflS' are known, sc:hool-wlde opan door pollcv) 

RliQl.llllEO Mor:Ha: E~ oi i'arelltend 0th.etstab?hokler 
ena-semllfttefforu, lll~hadlnr 41C.llll~s of .ir!ttl!n tGftlmunlCilltlon 
from principel 

• Famme.c are i'1Cll.ide.d .and lnYeSIM In ttlie school community 
{o~rt11 and attifacls: paren\ enaa~t~nd suNeydata, 
LSC/PAC/9AC meeting attendance, studeflt p.rogiess ~ons, paninl 
actess to 11rade5, oarent's ~~to student's records, and parent 

Does tlClt cn:ate a Altlc11la~ 

oommunicatlon pl'llln and CQr1'mUn!u~ 

does l'lo1 set eKpedatioM or str~ecvwith key 
thall! l!Chool vision with the community leade11, 
CQr1'munlty butmiry not 

$~fully 
implement stratl!gy 

~ops sttateg'ic 
communication pllln and 
shamWl!oo witll 
c.ommunity letden to set 
e~eaa'llons and shale 
sl.:hoo4 vision. Rqulalty 
followlng through co 
strategic p!Ml 
Implementation 

Develops and ainsiruntlv 
Implements fitl'lltei'e 
aimmuniotlOn plan to 
PtoillctMlly $6t 

npectmloM and share 
school vision 
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ovtreadi stmecv1 

• Families a~ -1'1! of lnm"'C e11pactatklnJ end stmepes t.o ~ 
llidtnt lllllmlna Dutslclc Ille sdlOOI dl'f (oblelvacioPs alld aftifllds: 
parent~and~dtLI,IX/P~ me«i,. 
-net.IQ. $tl.ldetrt pn:gress reports, l*'frrt .:i:iess lo ll'3des. 
partnt's ~ t.o :rtudcnt's recvrdf, end~...,. out~ad1 ,_.....,. 

• Faml\es tvn 1ai,.u. itfttllrelll~ avmble for pa....t·llPCher 
amfl renc:es 

• familles - invlll!ld illld llMllllWd lnaHembliits, ~and 
p~ 

t.I. [)Em'Jn~trareos an 1J11derstand11\;: of the cl~an~'! protc~~ :tnd u~C~ l~Jdcr~h1p )n~ f,;<.1 l113r!Orl shHi 10 manas.; it eifective-ly 

l!Oids Ooes not ~i1e tbl role AltiDMt.es IN.t d1a1111e Direat,•dd!esses and Crtit'15 space fllt naff, • Staff - suppor1ed llv'DUlfl ttie chinge proow lobseNlltlons aftd 
c:apacay w that the change proces5 will witIriltle emotions and helps st3Rtdde's SbJd1511$. illtd f.lmilles to ar11'acti: pnlfeuioml development on the reseatdi ot1 c:""'8eJ 
Mana.re 
Chan.te 

haw on the school 
coml'llunlty; does nol S\lilpc>rt 
staff !ndla"iing mrffYol luios', 
belief!, ass11111ptions. and/or 

attempa tosuppott 
st3fl, but dot.S not 
effec11Yely tllal\ilgR all 
needs:stnalesto 

urtdtMand Th2t cN!ige 
mayraise q1Je5ticm, 
doubt.and fffl!np and 
pcKl!Mty suppons staff 

share feeliogs about 
change ai>d supports the 
CDm"'unity whUe 
d.Wibll\8 !tie poSSlbi.lltie.s 

• Sdlool l'Tlprow!OlentOll!lln'15 multlple tllClk:S and ttAtflf~S endcan 
be adap!Rd to rum ide.nlitled pl$ fobservitiOM 1t1d artifact&: lh• 
Corldnuous lmpnNement Woric Plen, formatM! •nd.M.lfl'lm~~ 

haob;is ofbeh<Mor th..t may nimain fOCUISC!d on 21 they fi'ICI! dDUenp!; pl'1!!5ellt In 11\e Mull!; e-.<1klatlon dau) 

not match the school wlon Sthool piswhen balances the need to maintallls focus on 
tlylr.i to ronfront and mab! dt~llrithinttie meeti11g set.Doi goab 
suppor1 mff In school q.-:ldy while lri\en tryi111 to confront 
challengln& wlues, supportinc tt-2 slil'ff's Md supp:rt rtaf'I' in 

beliefi. auumptions, ability ID !Nm and cNllencing ~rues, bl!liefs, 
amd/or ti.bits of develop MW Skills ~mptlons, arwJ/or 
behn!or thet lflll( not habits at bl!hlMor tMt 
match the schcol "'5ian mllf not match the sdlool 

vision 

Demonstrates Ooes not demonslrlrta So"'9tfmu Demonstram per$-! Ftla11es an c:orNenoations, • Proc:esJeS <1re rn pfilQ to ido!Ufy .and addrwu thalle111ft wflen they 
Pel'SC~I penonal ~or ma'inain demo~ ruoMI, ~e and maitatns Initiative.& ;end pl;t1115 on a<be [observations and arthcts: Slaff feedti.~ &urvcy data, build Inc 
Resolwand staff fo Cl.IS on student but ma\' lose &icus or suff focus on SlUdent lmpft:Mng m..d•nt dimilt.e SlllW'f, and Olll!f/Oeptay Olief obJen<IJtlon) 
Response ID Kiliewment pis and does make o:inoessioiu on adllewl!mentgcals llld Ki'lilwnwtlt and b 
C:hallenges nat aintt~ 1"1S9ond to student llChll!wement d~ iotl!!ntless ln pllShlf'C stall 

c:Nllenges pis In the tau of penilbra for !tie st3fl to lftilintain and 9'!1~ 
pecslstant challenges In the faced~ tlletr focus onmd"'I 

OUlb:Cmes; uses every 
thalleflee a5 an 
opponunrty 11> lum and 
devefop lhemseM!sand ... ._.._thelrstdf 

Expands Ra<lal)> fi9Cilitates a b...1p!t. At tlmu facllltite:s a lll!llllllr~ fadltilll?s a Conlinl.lllllr facil!t'!ltu a • 8lldpt aliens with sdtool S1nt.glcplan 
relatlonshlps extends and expands budpt. utendsMid biq11t1, ~nm and budget. ~nds and 

• lSC: 311ld ext.ma I partner1hlp rn...~menr In tti. budpl CrNtlonrelationships wtth l.SC andwith lSCand op....U ""'11.ionitllps eirpands rel3tlllnships ~ N!bltonsh\pl ""Ith 
l!Xbimlal P"'°'°emmilll pirtnetJhips to aBr:n with l.SC MidelCbmal with L.SC.and Sltbrmal l.SC;end~I 
partnerships partnenhips toallgll partnenhlps ID align 
tobCllitate 

budget wllh thesdloors partn•rshtps to tllpi 
bll<ker with the budn>t with~ school's budnrwith the schoors 
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budget strategic plan so;hool's stlllteaJc plan 
process 

COMPHTENCY E: RELENTLESSLY PURSUES SELF-DISCIPLINED THINKING AND ACTION 
Plincfpal worils with the school staffand community to create a positive context for learning by ensuring equity, lulfilllng proresstonal responslblUttes 

"'O with hones and inte and servtn as a model for the rofessional behavior ofothers. 
lJ 
)> 
~ 
l>l 

"'O 
l>l 0. 

<O 
(t) "*' (J>
(t) w ..... ....."' ~ "' 

A 
0 
0 

01 "' 

UnsatisfactoryElement Baslc Proficient Distinguished 

a. Trc~ls all people folrly, cqull)bly, .111,1w•th dlgni1y and re> peel. rro!ct! 'i the n1;M~ andconf1deoti;;h1y of 1tud<nH on<l $lafl 

llllodels Equity Does not treat and/or 
and Oijlnity' ensure that all <Q~hold­

e111 i1n t~ted 

respe~ull'f and does not 
meetall lepl 
iwq11lremenu for 1WOrt 
~lat:onshl11S; does not 
tab swlfl approprial» 
actloos wl1'n 
inapproprim amduc:t is 
n!ported orCllbsel'Yted 

Meets llil Jepl requlre­
lllents fot wort '"'latlon­
stiips; tam tilTllftd actlons 
when Inappropriate 
conduct Iii 1'1!110lted or 
obsi!rved 

Upllohk the foundatio"' 
of mutual 1HPect for a.II 
$Ulaeholde~ al'ld Meets all 
tepl iwqunrnents for 
wort: nlationstllps; l<ll::es 
swift appropriate ~N 
when lnilPfl"Opl'illte 
conduct is rep~ or 
obse1Wd 

Oevelopt ltNCWrei. OutrviM:h 
and training to ensure ~ 
staff develop t"e skill set to 

trellt all '"°"le equttab4y and 
with respecz 

b. D~111on1tratcs persootJI .md vrofossional >l~nriaid~ and con<l~<l tha t enhance 111<' 1ma~i' of ti•.? ~d1ool i1ncl 11,,. ~11111 ;;tmn al profe,:;0011. 

Pmtects Rights Ooei !lot (pllow FERPA 
and protocols 't;; policies m 
Conftdie nllallty maintairt and p~ 

student privacy and dtl1!$ 
<10t add~ stairwho do 
not foU- FERPA 

lmpll!ments nuJSt patts af 
FERPA in a man ...r 
CONil5tent Mttl the law; 
teams from mistakes and 
uses them 35 :a personal 
1NrnlnaoppottU111ty to 
llnprove p111dlc.e 

FalloW! FEJU>A by 
maiobll'dns student's 
ptfv.!cy by b!eplng student 
lewl dm and ~nt 
reronts afld all 
tnfonnallon dltlectly 
rtlated to stl.dems fe.g. 
counr~ing. ,_..,.i he;ilth 
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Tuch"' all Jt;tffM>out FERPA 
and dc!Wtops rvmms to 
en&t.n. tfilt on·aoinc tr11n;ng 
ard mon11a111tg o!Xllr 

Examples of Evidence 

(Evidence should be collected that supPorts 
all grade levels in the school) 

•AU staff ill all oonlent areas a<11 tr~ecl with respect a11d 
conflicts ;re dealt with quldly and effh;!entl'( {obsetvatioru 
and antfacts: con!Pr;t resok11ion protocol, l>uffdinC stalf 
dwetopment. plan, dtsciplin;iry report dete] 

Protect• ti;<' cights a u:l co11f1dent1al1tv ofsllldents 2nd ""''f 
111.EO.UIRED lVlllD'Cl: Co111pl',.nce with JEPs 

• Sutt are -are of th& INS, policiu, pt01:1!dunis illlld 
g1.11.tennes aiound .ti.dent oil!ftdftUlality {observations and 
utlfiCU: FE~PA t.Ql11irlg. volunteer and naffconf1de11t1alily 
stliltuDenb, and ir-nt notllltatlon of rights) 

• Pa11!111$ arc -are of theirn&ltts lo•Mr!lons and arttlaas: 
pai.nthalldboot, prvtocols for s~rl'"'!I ll:P 111i<>11tnJ 
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5uppgrts, 300/or details of 
the$11*nfs home life 
ainti:te.nttlQ 

c. (<eat~ ~ml supp()rls c clima:e that v<!lues, ~ccept; 311d u11tlerstands <l.-e<s1tv 111 .:ultu((: and !-'Cull ot vi~1·1 

"ti 
JJ 
:?; 
~ 
Ill 

"ti 
Ill 	 a 

<O U; 
<ti (/)
<ti 	 c.> 

--I
I\) --Ic.> ~ 

.I>. 
0 
0 
I\) 

°' 

Rwignii:esthe 

Strength$af a 

Oillene 
Populi!Jtlon 

Cru!Ha 
Cull.ur.tfly 
flaspo~iu~ness 
Climate 

£n,pgesln 
C'ouragROVS 
ConversallOM 
about Diversi'l'f 

Demon.st12tl!s Umited 
~l!M af the impact 
afdMlrsi'l'fon student 
!earning 

Does not addres5 « 
corret:t intolerant 0< 

cuhi.nlty lncompetl!nt 
ltatemi!nU !l<ld doK not 
creatr an environment 
that suppol'b all studenu 

Dc4!s noot ent!a~ In 
rourageou.s corwersatlon.s 
about~ r>1 has 
llmimd slcill wt in 
addreuins bias'ed 
lan~e arid bei.a..ior.1 

DemonW<rtn pc~ &amines llfld addre51ie.S 
comfort taJ:ting about 7llfY sc:hool structuresor 
dillers:ity and culllJre and sdlool ptadices ltT3t limit 
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ATTESTATION OF CONSULTATlON 

Attestation ofConsultation: Provide a statement describing the involvement ofthe public, 
including teachers and school leaders, to provide feedback on the proposed leadership pipeline 
plan. 

Points of Consultation: 
• 	 UIC EdD in Urban Education Leadership program approval process 
• 	 EdD Program Leadership Advisory Board 
• 	 The Chicago Public Schools RFP process for fom1atio11 of the Chicago Leadership 

Collaborative (CLC) 

The UIC Ed.D. in Urban Education Leadership Program. The Ed.D. in Urban Education 
Leadership program, designed to prepare and develop principals who are able to lead 
significantly improved teaching and learning in urban schools, was established in 2003 as a 
principal preparation program leading to a doctoral degree. As such, the program progressed 
through approval channels beginning with the UlC COE Department ofEducational Policy 
Studies, the UIC College of Education, the University of Illinois Board of Trustees, and the 
Illinois State Board ofEducation. 

In 2012, the UlC Ed.D. program submitted a revised application to the State Board of Education 
based on a two year review of the program by all program staff which included some feedback 
from a tempornrily constituted advisory board of educational experts, members of the grant 
making community, and CPS network leadership. Additionally, and of primary importance, the 
UIC EdD. in Urban Education Leadership was required to apply to the Illinois State Board of 
Education for approval as a principal preparation program under the newly established principal 
endorsement legislation (drafted with significant input from UTC Ed.D. program leadership). 
Again, this Ul.C principal program application required approval by the UIC COE Department of 
Educational Policy Studies, the UIC College of Education, the University of Illinois Board of 
Trustees, and, finally, the Illinois State Board of Education which it did receive. 

Ed.D. Program Leadership Advisory Board. The Ed.D Program Leadership Advisory Board, 
created last year, is composed ofone student representative from each of the 11 cohorts of the 
program. Cohort members on the advisory board were nominated and voted upon by their 
respective cohort members. As students/candidates are the primary constituents of the Ed.D. 
program, their participation as program advisors is deemed as most appropriate. Since the span 
ofcohorts includes given students who are current principals and all who have experienced the 
residency/internship, input from their perspective on both levels ofpipeline strategies proposed 
can be garnered, i.e., residents being prepared to become principals, and novice principals being 
supported to build teacher leader capacity among their school staffs. 

Among initial guiding questions that have been posed to our Leadership Advisory Board are: 
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1. 	 How can this body help to improve the Ed.D. program in its efforts to produce 
transforrnative principals for urban schools and to produce doctoral grads that will 
influence the future of the field? 

2. 	 What messages docs the program leadership need to hear from students that it might 
not be hearing? 

3. 	 What are some ways in which social networking might be used to enhance program 
communication with, and among, students? 

4. 	 What are your views on program strengths and weaknesses, and how might we best 
capture the views of all 120 active students on a regular basis on such matters as 
coaching quality, program advising and support, and coursework? 

Feedback based on the above as well as additional survey questions has been shared with 
program staffand presented back to the Leadership Advisory Board. (See below). Initial steps 
have been taken to draft and incorporate recommendations for action. 

QI: The Ed.D. program plans to begin convening periodic networking opportunities and 
structured professional learning experiences for students. What topics would you like to see 
covered at the professional learning sessions? Do you have recommendations for facilitators? 
(Feel free to name yourself as a facilitator if there is an area in which you feel particularly 
strong). 

• 	 Culture and Climate 
• 	 Tips for being a first year principal 
• 	 Instructional leadership for science and special education (recommend Angel Turner) 
• 	 Developing effective teams 
• 	 Collaborative leadership 
• 	 Mechanisms for monitoring fidelity of initiative/intervention/policy implementation 
• 	 Budget and fiscal management (including creative use ofresources) 
• 	 Use of technology in educational leadership 
• 	 Data manipulation tools 
• 	 Special Education (x3) 
• 	 Small group instruction 
• 	 Instructional coaching cycles 
• 	 Game theory, problem solving, critical thinking (McGreal) 
• 	 Supporting students and staff through tragedy and trauma 
• 	 Engaging families and communities 
• 	 Grant writing 

Q2: The LAB would like to develop a resource list of all Ed.D. students and their self-identified 
areas of strength. In what areas would you be willing to serve as a "thought partner" or share best 
practices to your colleagues in a one-on-one setting? (Names of those who "self-identified" have 
been omitted from categories below for privacy.) Categories: Professional Learning Systems, 
Continuous Improvement, College and Career Readiness, Personal Reflection and Leadership, 
Transformational Leadership, Special Education, and Family and Community Engagement. 
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Q3: Some UIC-trained principals have expressed an interest in visually representing their 
schools' affiliation with the program by way ofstrategically placed banners. Would you be 
interested in having such a banner at your school? Ifyes, what recommendations would you have 
for the banner's text? Answers Varied and were spec~fic. 

Q4: What feedback or recommendations would you like to share with the Ed.D. program? 
Answers Varied and were specific. 

Members of the Ed.D. Leadership Advisory Board and their cohort number are: Verona Portis 
(Cohort I); Christina Zelenka (Cohort 2); Victor Simon (Cohort 3); Ethan Netterstrom (Cohort 
4); Sussan Oladipo (Cohort 5); Peggy Burnett (Cohort 6); Kevin Gallick (Cohort 7); Nicole 
Howard (Cohort 8); Nathan Pietrini (Cohort 9); Katherine Magnuson (Cohort 10); and Rashad 
Talley (Cohort 11 ). 

Note: A signature sheet attesting to Leadership Advisory Board meeting attendance is attached. 

CPS Chicago Leadership Collaborative (CLC). The CLC forn1alized the long-standing 
partnership between UIC's principal preparation program and the Chicago Pubic School (CPS) 
district which is the primary recipient of UIC's principal candidates. The Chicago Leadership 
Collaborative was formed as a principal training and support program designed to ensure that 
every school has a highly effective leader who can drive the change needed to improve student 
achievement and graduate every student college and career ready. CLC will recruit, train, support 
and retain effective principals, creating a pipeline of highly qualified and high skilled leaders to 
meet the district's growing needs. In August. 2011, UIC was selected as one of four partners 
through a CPS initiated RFP competitive process. At the time of the RFP release, CPS also 
announced the formation ofan advisory council ofeducation experts who would help guide the 
CLC team as they roll-out the principal training programs and build professional development 
strategies for school leaders. The national advisory council is intended to act as strategic 
partners, contributing to the development ofCLC principal training and professional 
development programs. In addition to attending three meetings per year, members provide advice 
and support for CPS staffas they develop their work throughout the year. The initial council 
consisted of: Paul Bambrick - Santoyo, Managing Director of Uncommon Schools Newark, Dr. 
Brenda Cassellius, Minnesota State Commissioner of Education, Zipporah Hightower, Principal, 
Chicago Public Schools Dr. Mahalia Hines, Member CPS Board of Education, April Gobel, 
Executive Director, KIPP Chicago, Jason Leahy, Executive Director, Illinois Principals 
Association, Dr. Don Shalvey, Deputy Director, Bill and Melinda Gates Foundation, Dr. Warren 
Simmons, Executive Director, Annenberg Institute for School Reform at Brown University 
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Urban Education leadership Program 

Ed.D. Leadership Advisory Board 


Mond<1y, March 11, 2013 
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Competitive Preference Priority 1 

Competitive Preference Priority I: Existing Policy Conditions that can be Leveraged to Ensure 
Success and Sustainabiliry ofa Turnaround Leadership Pipeline. 
To meet this priority, the applicant must provide documentation that the LEA or consortium of 
LEAs already has in place policies that provide school leaders (as defined in this notice) with 
decision-making autonomy (with regard to staffing, school schedules, and budgeting) and 
provide the LEA or consortium ofLEAs with flexibility in the selection, preparation, placement, 
support, and retention ofschool leaders to successfully turn around SIG schools and/or S/G­
eligible schools. This may include, for example, School Board meeting minutes recording the 
adoption ofpolicies, guidance documents, or trainings provided to school leaders. 

Below is documentation, excerpted from the Chicago Public School website, which indicates the 
degree of autonomy principals have related to budget, staffing, scheduling, and assessment 
decisions. See the Capacity section of the proposal for the related narrative. 

Budgeting Autonomy 

CPS press release from the CPS website 
http://www.cps.edu/News/Press releases/Pages/03 11 2013 PRl.aspx 

"CEO Byrd-Bennett Announces Increased Principal Autonomy Over School Funding 

New Student-Based Budgeting Will Expand Control Over How Funds Are Spent in Their 
Schools to Ensure Students Excel in Their Classrooms 

March 11, 2013 

Chicago Public Schools (CPS) announced today it will transition to a new student-based funding model next fiscal 
year. which will give principals greater flexibility to spend dollars on designing a school day that will best meet the 
needs of their students. 

"As a former principal and teacher, I know that great schools are led by strong leaders. They set high standards and 
they know how to best support their students. They should have the autonomy to decide how to direct their resources 
toward the most important people in any school - their students," said CPS CEO Barbara Byrd-Bennett. "Student­
based budgeting will give principals greater flexibility they and their staff need to help their students thrive and 
succeed." 

The shift to student-based budgeting is part of CPS's ongoing effort to increase principal accountability. Last month, 
CEO Byrd-Bennett unveiled a comprehensive, multi-tiered Principal Quality Strategy to recruit. retain, and reward 
quality principals with the goal of ensuring that every school in the District has strong, effective, and accountable 
leadership by the start of the 2014-2015 school year. 

"Every child in every neighborhood deserves to have a high-quality education and our principals play a vital role in 
ensuring their academic success," said Mayor Emanuel. "We hold our principals accountable for the gains or losses 
our students are making within their schools and they should have the flexibility they need to make the decisions that 
are best for their schools and their students." 

In previous years. principals received per-position, not per-pupil, allocations from the Central Office based on an 
outdated formula that dictated specific numbers and types of positions to fill within their schools. The formula often 
did not adequately tailor resources for the student body the principals and teachers were working with every day. 

By moving to a student-based budgeting funding model, CPS is ensuring that principals will no longer be limited in 
their ability to invest resources in a way they believe will best meet their students' needs. Beginning in Fiscal Year 
2014, CPS will switch to a new funding model that will deliver core instruction dollars on a per-pupil basis. The pool of 
newly flexible funding will represent about 50 percent of a school's budget and include money for core staff, 
educational support personnel, supplies and additional instructional programs. Principals and communities will work 
together to use these dollars in ways to increase academic achievement and improve student outcomes. 
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The remaining 50 percent of a school's budget is made up of non-core instruction funding, which may include 
supplemental general state aid and money for special education, magnet, International Baccalaureate. bilingual. 
STEM, English language learner and Title I programs. These funds will not be affected by the funding formula 
change. 

In addition to giving principals greater autonomy and authority in deciding how to allocate resources, student-based 
budgeting will create greater consistency in funding across the district, replacing several different formulas across 
different school types with one simple formula. 

Student-based budgeting builds on last year's College Ready Fund, which provided principals with $f<5WiT"lin 
flexible funds to improve student performance as part of the Full School Day. l_J 

Today's student-based budgeting announcement coincides with principal trainings, which begin tomorrow and will 
take place until March 19. Over the next several months, principals will continue to receive training on implementing 
student-based budgeting." 

Staffing Autonomy 

The following is from the '•process" link of the .. candidate gateway" at https://www.cps­

humancapital.org/app/. 

# 


Process and Next Steps# 
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Scheduling Autonomy 

CPS Unveils New, Single-Track Calendar for School Year 2013-2014 
New Calendar Makes it Easier for Families Across the District to Plan Work and Childcare 
Schedules 

January 18, 2013 

Chicago Public Schools (CPS) today released its proposed single. unified calendar for school year 2013-2014 (SY 
13-14) that does away with the District's two-track schedule and gives all students the same start and end dates and 
days off. Developed in collaboration with the Chicago Teachers Union (CTU), the new, single calendar provides a 
balance of uninterrupted student learning days and reflects input gathered from parents, students, teachers and 
principals in order for families to easily plan work, childcare and vacation schedules. 

"'We are one District, with one vision and we want to provide our school community with one calendar that makes 
sense from the classroom to the kitchen table," said CPS CEO Barbara Byrd-Bennett. "Families all across our city 
struggle to coordinate busy schedules with school, work and play and this unified calendar was designed to best 
meet the needs of our families' home lives while giving our schools the time they need to implement a rigorous 
curriculum." 

Under the new teacher contract, the District and CTU agreed to create a committee to work collaboratively in building 
and implementing a single calendar. To design the calendar, representatives from CPS and CTU sat down to discuss 
parameters and to develop an engagement plan that included an online survey that would ensure their 
recommendations would be informed by a variety of stakeholders. To maximize the feedback process, CPS launched 
an online survey and focus groups with parents and principals. 

After analyzing community feedback, CPS put together calendar options which were then reviewed by and discussed 
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with the CTU and representatives from various stakeholder groups including parents, principals and teachers. The 
final product is a reflection of the input gathered during the entire process while keeping the academic needs of 
students a priority. 

Between the launch of the online survey on December 17. 2012 and its conclusion on January 11, 2013, more than 
13,000 parents, students, teachers and principals took the CPS online calendar survey and provided the District with 
information that was incorporated into the final proposed calendar. (Read more at: 

http://www.cps.edu/News/Press releases/Pages/1 18 2013 PR2.aspx 

Assessment Autonomy 

CPS Reduces Number of District Required Student Tests as Part of New, Streamlined 
Assessment Policy 

Parents, teachers, principals and other key stakeholders inform new CPS assessment policy 
aimed to increase student instructional time 

August 7, 2013 

Guided by the input of parents, teachers, students and principals. Chicago Public School (CPS) Chief Executive 
Officer (CEO) Barbara Byrd-Bennett announced today the elimination of 15 District-mandated tests including 
elimination of fall standardized testing for all CPS grades as part of the District's new, streamlined assessment policy. 
This school year, CPS will require 10 District-mandated standardized tests across all grades. a decrease from 25 
District-mandated standardized tests last school year. The new policy will provide school leaders and teachers with 
more autonomy in establishing assessments that help teachers develop instructional plans and align assessments 
with Common Core State Standards (CCSS) to increase student learning time. 

Since February, CPS has hosted 17 focus groups with principals, teachers. parents. education advocates and 
researchers to gather feedback on the new assessment policy while incorporating input from 450 teachers who 
responded to a CPS survey on how to best modify the District's assessment policy. 

"Our education partners across the District - students. parents. teachers. principals. education stakeholders and 
researchers - contributed directly to the creation of this sensible, new policy that puts children and their learning first," 
said CEO Byrd-Bennett. "As a former teacher and principal, I felt that our parents and educators raised valid 
concerns around our testing policy, which is why we launched a rigorous analysis of that policy soon after I became 
CEO. This reflects their feedback and places a higher value on increased student learning time." 

The new assessment policy builds on the District's Apri l announcement of eliminating the Northwest Evaluation 
Association (NWEA) Measures of Academic Progress for Primary Grades (MPG) assessment for kindergarten. first­
grade, and second-grade students. Beginning in SY13-14, the annual assessment calendar will limit standardized 
District testing to the spring for grades two through eleven and offer schools flexibility to select interim measures to 
monitor progress. 

Each school's Instructional Leadership Teams-made up of teachers and school administrators-will be required to 
identify interim tests from either a District-provided menu of "school choice assessments" or alternate tests of their 
choice with the requirement that they are aligned to the CCSS, and engage students in activities that require critical 
thinking, writing and problem-solving. 

The emphasis on CCSS in the new assessment policy mirrors state-level efforts to transition to these new. more 
rigorous academic standards. Starting next school year, the Illinois State Board of Education (ISBE) will administer a 
fully CCSS-aligned Illinois Standards Achievement Test (ISA T) to students in grades three through eight. The new 
/SAT will begin to prepare Chicago students for the full transition to the CCSS, which is scheduled for all grades 
starting in school year 2014-15. 

A full list of District-required tests for 2013-2014 is .... .. .... Read more: 
http://www.cps.edu/News/Press releases/Pages/PR 1 08 07 2013.aspx 
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Competitive Preference Priority #2: Table 1. School Performance Trends (2010 - 2013) for 
CPS SIG-Eligible High Schools Led by UIC-Trained Principals for at Least Two Academic 
Years (as of June 2013, 8 schools total). Comparison with Two Categories: CPS High Schools 
on Administrative Probation for l or 2 Years (from 2010 to 2013, labeled '"Probation 
Occasional"), and CPS High Schools on Administrative Probation for 3 or 4 Years (from 2010 to 
2013, labeled "Probation_ Chronic"). 

2010 2011 2012 2013 
3YR 
Change 

% School-Wide Attendance 

Probation_ Occasional (7) 88.5 88.6 88.3 89.5 1.0 

Probation_ Chronic (37) 76.7 77.3 78.3 81.0 4.3 

UIC_SIG (8) 78.1 79.6 82.9 85.2 7.1 

% Freshman-On-Track 

Prob Transitional (9) 66.1 70.7 68.5 77.7 11.6 

Probation Chronic (37) 62.2 64.9 68.1 74.8 12.6 

UIC SIG (8) 60.7 63.0 69.4 79.6 18.9 

% Drop Outs: 5 Year Rate 

Probation_Occasional (7) 33.4 31.7 30.2 23.3 -10.2 

Probation_ Chronic (33) 44.6 43.4 40.S 35.3 -9.3 

UIC_SIG (8) 40.2 36.1 35.3 31.4 -8.8 

% Drop Outs: 1 Year Rate 

Probation Occasional (8) 5.8 6.3 6.0 2.0 -3.8 

Probation Chronic (38) 10.0 9.8 8.4 6.0 -4.0 

UIC_SIG (8) 10.5 7.1 5.8 4.1 -6.4 

% Graduation: S Year Rate 

Probation_ Occasional (9) 64.5 65.3 65.3 73.1 8.6 

Probation Chronic (38) 52.0 53.5 55.7 59.7 7.7 

UIC SIG-Eligible (8) 56.4 59.1 59.7 62.8 6.5 

ACT Composite: Mean Score 

Probation Occasional (7) 17.2 17.0 17.2 17.3 0.1 

Probation_ Chronic (37) 15.0 15.0 15.1 15.0 0.0 

UIC_SIG-Eligible (8) 15.4 15.4 15.8 15.5 0.1 

PSAE Reading: % Meets/Exceeds 

Probation Occasional (7) 29.9 26.7 27.4 34.9 5.0 

Probation Chronic (37) 15.3 15.3 14.0 16.2 1.0 

UIC SIG-Eligible (8) 15.7 15.9 18.1 20.2 4.5 

PSAE Science: % Meets/Exceeds 

Probation_ Occasional (7) 23.2 22.2 23.2 21.8 -1.4 

Probation_Chronic (37) 7.9 8.2 9.7 7.4 -0.5 

UIC_SIG-Eligible (8) 

10.9 9.3 14.0 10.5 -0.5 
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PSAE Math:% Meets/Exceeds 

Probation_ Occasional (7) 

Probation Chronic (37) 

UIC SIG-Eligible (8) 

% Misconducts Yielding Out-of-School Suspensions 

Prob_Occasional (9) 

Probation Occasional (7) 

UIC SIG-Eligible (8) 

Days of Out-of-School Suspension: Mean Days 

Prob Occasional (9) 

Probation_ Chronic (38) 

UIC_SIG-Eligible (8) 

201.0 

27.2 

8.9 

13.9 

2011 

27.9 

10.8 

13.9 

2012 

28.2 

11.2 

16.0 

59.6 

58.8 

69.2 

3.4 

3.9 

3.3 

3YR 
2013 Change 

30.6 3.4 

10.8 1.9 

14.4 0.5 

1.YR 
Change 

53.7 -5.9 

50.9 -7.9 

52.4 -16.8 

2.8 -0.6 

3.5 -0.4 

3.2 -0.1 
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Competitive Preference Priority #2: Table 2. School Performance Trends (2010 - 2013) for 
CPS SIG-Eligible Elementary Schools Led by UIC-Trained Principals for at Least Two 
Academic Years (as ofJune 2013, 17 schools total). Comparison with Two Categories: CPS 
Elementary Schools on Administrative Probation for l or 2 Years (from 20 I 0 to 2013, labeled 
"Probation_ Occasional"), and CPS Elementary Schools on Administrative Probation for 3 or 4 
Years (from 2010 to 2013, labeled "Probation_ Chronic"). 

2010 2011 2012 2013 
3YR 
Change 

% School-Wide Attendance 

Probation_Occasional (94) 94.9 94.8 95.2 94.S -0.5 

Probation_ Chronic (132) 92.8 92.7 93.5 92.4 -0.4 

UIC_SIG-Eligible (17) 95.0 94.9 95.3 94.7 -0.3 

ISAT Reading:% Meet/Exceeds 

Probation_Occasional (94) 40.0 44.S 45.9 47.0 7.0 

Probation Chronic {130) 28.3 30.5 32.7 33.7 5.4 

UIC SIG-Eligible (15) 42.4 47.3 48.3 48.1 5.6 

ISAT Math:% Meet/Exceeds 0.0 

Probation_Occasional (94) 39.5 45.5 47.3 48.9 9.4 

Probation_ Chronic { 130) 26.4 31.0 32.7 34.0 7.5 

UIC_SIG-Eligible (15) 43.1 49.0 49.4 51.1 8.0 

ISAT Science:% Meet/Exceeds 

Probation Occasional (94) 65.6 72.1 71.8 76.4 10.7 

Probation Chronic (130) 51.0 56.7 56.9 60.6 9.6 

UIC_SIG-Eligible (15) 70.0 75.S 74.2 77.9 7.9 

Explore Composite: Mean Score 

Probation_Occasional (84) 13.7 13.7 15.0 15.2 1.5 

Probation_ Chronic (139) 12.9 13.0 14.1 14.4 1.4 

UIC SIG-Eligible (12) 13.8 13.5 15.2 15.4 1.6 

% Misconducts Yielding Out-of-School Suspensions 
1YR 
Change 

Probation_ Occasiona I ( 105) 64.9 60.4 -4.5 

Probation_ Chronic ( 156) 78.8 74.0 -4.8 

UIC SIG-Eligible (17) 69.5 53.5 -16.0 

Days of Out-of-School Suspension: Mean Days 

Probation Occasional {105) 2.7 2.3 -0.3 

Probation_ Chronic ( 156) 2.6 2.4 -0.2 

UIC_SIG-Eligible (17) 2.4 2.0 -0.4 
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CHICAGO 
PUBLIC CPS 
SCHOOLSI I 

Summary of Principal Competencies 

Competency A 
Champions Teacher and Staff Excellence 

through a Focus on Continuous Improvement 

a. Develops, implements, and monitors the outcomes 
of the Continuous Improvement Work Plan and school 
wide student achievement data results to improve 
student achievement 

• Assesses the Current State of School 
Performance 

• Develops a Continuous Improvement Work 
Plan 

• Maintains a Focus on Results 

b. Creates a continuous improvement cycle that uses 
multiple forms of data and student work samples to 
support individual, team, and school-wide 
improvement goals, identify and address areas of 
improvement and celebrate successes 

• Implements Data Driven Decision Making 
• Implements Data Driven Instruction 
• Establishes system to collect and review data 

on attendance, lateness, discipline and student 
referrals 

c. Collaborates with staff to allocate personnel, time, 
material, and adult learning resources appropriately to 
achieve the Continuous Improvement Work Plan 
targets 

• Allocates Resources to Support Student 
Learning 

• Prioritizes Time 

d. Utilizes current technologies to support leadership 
and management functions 

• Employs Current Technologies 

Competency B 
Creates Powerful Professional Learning 

Systems that Guarantee Learning for 
Students 

a. Works with and engages staff in the development 
and continuous refinement of a shared vision for 
effective teaching and learning by implementing a 
standards based curriculum, relevant to student needs 
and interests, research-based effective practice, 
academic rigor, and high e><pectations for student 
performance in every classroom 

• Implements Curricular Scope and Sequence 
• Reviews Instructional Practices 

b. Implements student interventions that differentiate 
instruction based on student needs 

• Uses Disaggregated Data 

c. Selects and retains teachers with the e><pertise to 
deliver instruction that maximizes student learning 

• Selects and Assigns Effective Teachers 
• Retains Effective Teachers 

d. Evaluates the effectiveness of teaching and holds 
individual teachers accountable for meeting their goals 
by conducting frequent formal and informal 
observations in order to provide timely, written 
feedback on instruction, preparation and classroom 
environment as part of the district teacher appraisal 
system 

• Observes Staff and Gives Feedback 
• Evaluates Staff 

e. Ensures the training, development, and support for 
high-performing instructional teacher teams to 
support adult learning and development to advance 
student learning and performance 

• Develops an Instructional Team 

f. Supports the system for providing data-driven 
professional development and sharing of effective 
practice by thoughtfully providing and protecting staff 
time intentionally allocated for this purpose 

• Implements Professional Learning 

g. Advances Instructional Technology within the 
learning environment 

• Promoting Growth of Technology 
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Competency C 

Builds a Culture Focused on College and 


Career Readiness 

a. Builds a culture of high aspirations and achievement 
for every student 

• 	 Links Aspiration to College and Career 
Opportunities 

• 	 Develops a Student Goal Setting Process 

b. Requires staff and students to demonstrate 
consistent values and positive behaviors aligned to the 
school's vision and mission 

• 	 Translates the School Values into Specific 
Behaviors 

• 	 Develops a Code of Conduct 

c. Leads a school culture and environment that 
successfully develops the full range of students' 
learning capacities-academic, creative, social· 
emotional, behavioral and physical 

• 	 Creates a Culture that Supports Social 

Emotional Learning 


• 	 Creates a Culture that Supports Effective Effort 

d. Creates a Safe, Clean and Orderly Learning 
Environment 

• 	 Builds, evaluates and develops a team of 
educators and support staff to ensure the 
learning environment is safe, clean, and 
orderly 

Competency E 

Relentlessly Pursues Self-Disciplined Thinking 


Action 

a. Treats all people fairly, equitably, and with dignity 
and respect. Protects the rights and confidentiality of 
students and staff 

• 	 Models Equity and Dignity 

b. Demonstrates personal and professional standards 
and conduct that enhance the image of the school and 
the educational profession. Protects the rights and 
confidentiality of students and staff 

• 	 Protects Rights and Confidentiality 

c. Create and supports a climate that values, accepts 
and understands diversity in culture and point of view 

• 	 Recognizes the Strengths of a Diverse 

Population 


• 	 Creates a Culturally Responsiveness Climate 
• 	 Engages in Courageous Conversations about 

Diversity 

d. Relentlessly pursues reflective behavior 
• 	 Reflective Practitioner 

Competency D 

Empowers and Motivates Families and the 


Community to Become Engaged 

a. Creates, develops and sustains relationships that 
result in active student engagement in the learning 
process 

• 	 Builds On-going Relationships 
• 	 Develops strategic plan to communicate with 

key community leaders 

b. Utilizes meaningful feedback of students, staff, 
families, and community in the evaluation of school 
programs and policies 

• Includes Multiple Voices and Perspective 

c. Proactively engages families and communities in 
supporting their child's learning and the schools 
learning goals 

• 	 Engages Families 

d. Demonstrates an understanding of the change 
process and uses leadership and facilitation skills to 
manage it effectively 

• 	 Builds Capacity to Manage Change 
• 	 Demonstrates Personal Resolve and Response 

to Challenges 
• 	 Expands relationships with LSC and external 

partnerships to facilitate budget process 

Competency F 

Leads School Toward Achieving the Vision 


a. Coordinates efforts to create and implement a vision 
for the school and defines desired results and goals 
that align with the overall school vision and lead to 
student improvement for all learners 

• 	 Collaborates to Develop and Maintain a Shared 
Vision of High Expectations 

b. Ensures that the school's identity, vision, mission, 
drive school decisions 

• 	 Ensures vision and mission drive school 
decisions 

• 	 Confronts Low Expectations 

c. Conducts difficult but crucial conversations with 
individuals, teams, and staff based on student 
performance data in a timely manner for the purpose 
of enhancing student learning and results 

• 	 Conducts difficult Conversations to Improve 
• 	 Student Results 
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Budget Narrative 

UIC's Center for Urban Education Leadership seeks funding to develop a pipeline 

strategy to ensure that an increased number of high-quality applicants emerge from its field-

based school leader development program well equipped to transfonn low-performing schools. 

Although our program is already more selective than any other higher education school 

leadership program in Illinois, we note that our "top tier" candidates produce more impressive 

results in schools than those who were, in comparison, "lower tier" at time of admission. Some 

UIC principals' schools arc posting some of the highest achievement gains in the system, while 

others are performing roughly at system norms. This grant will provide UIC with an opportunity 

to make improvements that will build an infrastructure to move an already sustainable program 

to the next level of performance. The proposed project seeks to improve our program's impact 

on Chicago's low-performing schools with a focus on SIG and SIG-eligible (SISE) schools by 

pursuing the four major goals outlined below. The budget has been designed to support the 

attainment of these goals, ultimately yielding a systems-oriented approach to pipeline 

development that is sustainable once funding ends. While our intent is not to sustain all the 

positions and inputs that this extra funding affords--wc believe that this infusion of resources will 

enable us to develop systems, structures, and capacities that are wholly sustainable. 

Goal 1: UIC will develop new outreach approaches and enhance recruitment efforts in 

order to select three annual cohorts of 22 highly-promising prospective school leaders using 

CPS competencies developed expressly to prepare and assess the leaders of high-need 

schools. 

Budget Implications: 
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The Center's Associate Director has been charged with leading recruitment and outreach 

efforts as well as to actively engage in modifying processes and protocols to ensure better selection of 

candidates with characteristics likely to lead to success in SISE and similar low perfonning schools. 

However, as the Center grows, demands on that individuaJ's time are increasingly encroached 

upon by clerical and administrative tasks. To ensure that the Associate Director's time is 

channeled toward the intended objectives - specifically to expand outreach strategies to attract a 

larger candidate pool - we propose to hire an Administrative Assistant (1 FTE). In order to 

cultivate a larger pool of high quality applicants, we propose intentionally and actively to 

develop teacher leaders-both pre-service and in-service-long before they are eligible to apply 

to the Ed.D. program. To achieve this objective, we request funding to supplement the salary ofa 

Teacher Education Coordinator (.15FTE). This individual will serve as a liaison between the 

Ed.D. program and the undergraduate and Master's level teacher preparation programs, 

facilitating access and communication and aiding in the development of this internal pipeline. In 

addition, the proposed budget allocates funds for non-personnel expenses including printing of 

recruitment and outreach materials and local travel related to recruitment and outreach efforts. 

Goal 2: UIC will build on the strengths of the preparation phase of its program, including 

the academic and clinical components, to integrate strategics to prepare principals for the 

challenges and opportunities of turning around chronic.ally low-performing schools, as 

informed by both the literature and an analysis of UIC program data, including new data 

collection in SISE schools. 

Budget Implications: 

Attainment of this goal will rely heavily upon the involvement of Ed.D. Academic 
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Faculty (3 at .1SFTE) and Leadership Coaches ( 6 at .05FTE) who will work collaboratively to 

identify areas for program improvement specific to preparing principals for the leadership challenges and 

opportunities in SISE and similar low performing schools. F1uthermore, Academic Faculty and Leadership 

Coaches will modify pre-service coursework to forefront knowle.dge, skills, and dispositions critical to 

improving high need schools, with special attention to developing the instructional and leadership capacity 

ofteachers in those schools. They wiU also collaborate to modify the pre-service clinical and field-based. 

component to better ensure candidates develop the skills, knowledge, and dispositions critical to improving 

high need schools. 

Goal 3: VIC will increase the number of school leaders placed in SISE schools 'vithin two 

years of residency completion by working strategically with our CPS partners to target the 

highest need schools with placement of UIC-traioed principals. UJC wiU further provide 

these prindpals with highly individual, intense, and fre.quent leadership coaching in the 

areas of the CPS competencies, with special attention to bow instructional leadership, 

organizational change leadership, and cycles of inquiry can he used strategically to help 

achieve CPS's goals for these SISE schools. 

Budget lmP-lications: 

The SIG Project Manager/Leadership Coach (1 FTE) will collaborate with CPS to 

identify principal vacancies and potential vacancies in SISE schools and determine best strategies for 

promoting placement ofUIC prepared principals in these schools. Jt should be noted here that, while this 

individual will be critical to the successfol attainment ofthis goal - including providing direct coaching 

support to school leaders - s/he will also be responsible for overseeing work toward achievement of all 

project goals. As referenced above, we seek a small amount ofsupport for each ofsix Leadership 
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Coaches to provide frequent, intense coaching to support the development and effectiveness ofnovice 

school leaders. These staffwil1 also provide novice principals with, among other supports, strategies 

specifically targeted to teacher leadership capacity building as one means ofdeveloping a potential quality 

pipeline ofschool leaders. The proposal takes into account the possibility that some professional 

development opportunities may be identified outside the auspices ofUIC. To that end, the budget allocates 

funding toward external professional development opportunities for principals. Given that the workofthe 

Leadership Coaches (as well a-; that ofthe Researcher and Research A~sistant detailed below) is conducted 

at principals' school sites, the budget includes an allocation for local travel expenses. 

To further support achievement ofthis goal, the project calls for a SIG Module Developer 

(.33FTE) who will bear primary responsibility for the documentation and codification of io­

seivice clinical modules specifically de.signed to support novice principals in high need schools. ln addition, 

printing costs have been allocated to provide for the binding and dissemination of the clinicalmodules. 

UIC-trained principals access coaching support through an established course: EDPS 

592: Professional Career Training in Education Policy. Principals who are no longer enrolled in 

the. EDPS program (i.e., graduates or those who ended their program of study upon attainment of 

the principal license) are not highly incentivized to enroll in the course and are, therefore, at risk 

of missing out on key coaching support. Thus, the proposed budget allocates funding for a 

limited number of (up to l 0) tuition waivers to cover the cost of the 4-credit hour course for 

principals who find themselves in that circumstance. 

Goal 4: UIC will conduct analysis of its school leader retention record to date over the first 

10 years of the program, document patterns of success and retention in SISE schools vs. all 

other schools, and develop effective strategies and incentives for supporting and retaining 
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effective school leaders, while working directly with our contractual CPS partners to 


replace ineffective school leaders. 


Budget Implications: 


The Researcher/Data Analyst (l FTE) will lead data collection and analysis efforts. In 

conjunction with Academic Faculty, the Researcher will conduct an analysis ofquantitative and 

qualitative data related to the perfonnance ofUlC principals in SISE and similar low perfonning schools to 

identify areas for program improvement specific to preparing principals for the leadership challenges and 

opportunities in SISE schools. Perhaps most imponantly, the Researcher will improve metrics and 

procedures to collect data related to this goal with the support ofa graduate Research Assistant (.5 FIB). 

Cross-Goal Support 

Some components of requested project funding bridge all goals. Travel expenses to 

anticipated annual conferences hosted by the US Department of Education have also been 

factored into the overall budget along with expenses for the purchase ofbasic office supplies. 

Fringe benefits for all full- and part-time personnel covered in the proposal are calculated 

according to the standard university projected rates for all three years. As outlined in Fonn 524, 

funds will be distributed relatively evenly throughout the three years of the project. 
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Budget Categories Project Year 1 
(a) 

Project Year 2 
(b) 

Project Year 3 
(c) Total (f) 

PERSONNEL 
Leadership Coach (SIG Project 
Manager) 

100% 
100,000 102 000 104,040 $306,040 

Administrative Assistant 100% 44000 44,880 45,778 $134,658 
Leadership Coaches (6 ~ $BOK) 5% 24,000 24,480 24,970 $73 450 
Researcher 100% 75,000 76500 78,030 $229,530 
Academic Faculty - EdD (3@ 
$SOK) 

15% 
36 000 36 720 37 454 $110,174 

Coordinator (Teacher Education) 15% 12,000 12,240 12,485 $36,725 
Senior Researcher (SIG Module 
Developer) 33% 19 800 20,196 20,600 $60,596 
Research Assistant 50% 20,199 20,603 21,015 $61 ,817 
Personnel Total 330 999 337,619 344.371 $1 ,012,989 

FRINGE BENEFITS 
39.5 rate & 
7.89 rate & 
2.54 rate 

40.69 rate & 
8.13 rate & 
2.62 rate 

41 .9rate& 
8.37 rate & 
2.70 rate 

Staff - FT 39.50/40.69/41.90 114 945 120 776 126,855 $362,576 
Staff - PT (SIG Module 
Develooerl 

7.89/8.13/8.37 
1,562 1 642 1,724 $4,928 

Staff - Research Assistant 2.54/2.62/2. 7 513 540 567 $1 ,620 
Fringe Benefit Totals 117,020 122,958 129,146 $369,124 
TRAVEL 
Local Travel 2000 2,000 2,000 $6000 
Air 2000 2,000 2.000 $6,000 
Hotel 2,000 2 000 2,000 $6,000 
Travel total 6.000 6,000 6.000 $18 000 
SUPPLIES 
Books & materials 3,000 3,000 3.000 $9,000 
Office Suoolles 1,000 1,000 1,000 $3,000 
Suoolies Total 4,000 4,000 4,000 $12.000 
OTHER 
Principal Professional 
Development 8,000 8,000 8,000 $24,000 
Tuition waivers (10 principals @ 
$2800) 28000 28 560 29,131 $85,691 
Tuition Remission (Research 
Asst) 42% 8484 8653 8,826 $25,963 
Printina Services 7.000 7 000 7,000 $21 ,000 
Other Total 51 484 52 213 52,958 $156 654 
Total Direct Costs 509,503 522,790 536,475 $1 ,568,768 
Indirect Costs *26% 130,265 133 676 137,189 $401 , 129 
Total Costs $639 768 $656 466 $673.664 $1 ,969 897 

PR/Award# 53778140025 

Page e149 




U.S. DEPARTMENT OF EDUCATION OMB Number: 1894·0008 
BUDGET INFORMATION Expiration Date: 04/30/2014 

NON-CONSTRUCTION PROGRAMS 

Name of Institution/Organization Applicants requesting funding for only one year should complete the column under 

1:-he Bouru of '.:'rustees of '.:'he :Jn~vers:.ty of ::~:.noi.s I 
"Project Year 1." Applicants requesting funding for multi-year grants should complete all 
applicable columns. Please read all instructions before completing form. 

SECTION A - BUDGET SUMMARY 
U.S. DEPARTMENT OF EDUCATION FUNDS 

Budget Project Year 1 Project Year 2 Project Year 3 Project Year 4 Project Year 5 

Categories (a) (b) (c) (d) (e) 

1. Personnel no.999.c~ll >n, <,1s.ucj :;44, :ni.ooj I I 
2. Fringe Benefits 117, c20.col I 122, 958. ccJ :n, :46. ocl I 
3. Travel 6.C~O.C~11 ~. oco. ocj ~. ooo. or;I I 
4. Equipment o. col! o. ocj o. ool I 
5. Supplies 4, G~IO.G~ll I 4, oc~1.ocj 4, 00~1. ool I 
6. Contractual I 11 

7. Construction I 11 
8. Other 51,.:84.COll ~2.213.ocj 52, 958. ool 

9. Total Direct Costs ~~9. ~~J.G~11 ~.,., ""'I ocj ···~ 4·1° or-.1 
llines 1-8\ 

::J :> • J. .,_,, .~". 

10. Indirect Costs• 130,265.GOll 133,616.oGj - .:.·', - ~ J. : 
• _, • 0 n ool 

11. Training Stipends I I 
12. Total Costs 63~, ?GB.col I 656, 466. ocj 613, 564. oel 
llines 9·111 

•indirect Cost Information (To Be Completed by Your Bu$iness Office): 

If you are requesting reimbursement for indirect costs on line 1 O, please answer the following questions: 

(1) Do you have an Indirect Cost Rate Agreement approved by the Federal government? IZJ Yes 0No 

(2) If yes, please provide the following information: 

Period Covered by the Indirect Cost Rate Agreement: From: ln1c112c13 I To: lo6/30i2~H I (mm/dd/yyyy) 

Approving Federal agency: OED [8J Other (please specify): lufEce :>f N;;val l'.es..arc:h, ?OC L.:..1:C.a ~hipp, 7C3 69E 855~ 

The Indirect Cost Rate is I 26.ucl %. 

(3) For Restricted Rate Programs (check one)-· Are you using a restricted indirect cost rate that: 

D Is included in your approved Indirect Cost Rate Agreement? or, Ocomplies with 34 CFR 76.564(c)(2)? The Restricted Indirect Cost Rate is 

I 
I 
I 
I 
I 
I 
I 

I I 

Total 
(f) 

1,0:2, 989.001 

369, 11~. ool 

:8, OOG. ool 

c. ool 

:2,ooc.ool 

I 
I 

1sG, G55. ool 

l,~58,'158.001 

401, lJC.001 

I 
l,%9,8J8.00I 

I 

O/o. 
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Name of Institution/Organization Applicants requesting funding for only one year 
should complete the column under "Project Year 
1." Applicants requesting funding for multi-year 
grants should complete all applicable columns. 
Please read all instructions before completing 
form. 

The Board of Trustees of The Uni vers i ty of Illinois 

SECTION B - BUDGET SUMMAl~Y 
NON-FEDERAL FUNDS 

Budget Categories Project Year 1 
(a) 

Project Year 2 
(b) 

Project Year 3 
(C) 

Project Year 4 
(d) 

Project Year 5 
(e) 

Total 
(f) 

1. Personnel 

2. Fringe Benefits 

3. Travel 

4. Equipment 

5. Supplies 

6. Contractual 

7. Construction 

8. Other I I 
9. Total Direct Costs 
llines 1-8\ I I 1 1 

10. Indirect Costs 

11. Training Stipends 

1 2. Total Costs 
(Jfnes 9-11} 

SECTION C • BUDGET NARRATIVE (see instructions) 

ED Form No. 524 
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OMB Number: 1894-0007 
Expiration Date: 07/31/2014 

SUPPLEMENTAL INFORMATION 
FOR THE SF-424 

U.S. DEPARTMENT OF EDUCATION 

1. Project Director: 

Prefix: First Name: Middle Name: Last Name: Suffix: 

tom 	
111.____""" _ II.________.ll._____ ____.1

Address: 

Street1: UIC Col l ege of Education-Center for Urban Ed Leadershi p 

Street2: 11 040 w Harrison Street 

City: lchi c ago 

County: 

:::::==========================================: 
State: In: I ll i no i s 


Zip Code: 16 0607 

:::::========================---~~~~~~~~ 

Country: lu sA : UNITED STATJ:;S 

Phone Number (give area code} Fax Number (give area code) 

1412-413-7782 

Email Address: 

lstozer@uic.edu 

2. Novice Applicant: 

Are you a novice applicant as defined in the regulations in 34 CFR 75.225 (and included in the definitions page in the attached instructions)? 

D Yes D No !ZJ Not applicable to this program 

3. Human Subjects Research; 

a. 	 Are any research activities involving human subjects planned at any time during the proposed project Period? 


~Yes D No 


b. Are ALL the research activities proposed designated to be exempt from the regulations? 


D Yes 


Provide Exemption(s) #:I._-----------------------------------' 
~No 3 

Provide Assurance#, if available: l ._'_....,_,A_o_o_o_o_o_o_s_______________________________, 

c. 	If applicable, please attach your "Exempt Research" or "Nonexempt Research" narrative to this form as 

indicated in the definitions page in the attached instructions. 


Add Attachment Delete Attachment I View Attachment 
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