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OMB Number: 4040-0004
Expiration Date: 8/31/2016

Application for Federal Assistance SF-424

* 1. Type of Submission: * 2. Type of Application: * If Revisicn, selecl appropriate letler{s}:
[] Preapplication New | [
IX] Application [] Gontinuation * Other {Specify):

D Changed/Corrected Application D Revision | |

* 3. Date Received: 4. Applicant Identifier:
Iosxze.azma ‘ | |

5a. Federal Entity Identifier: 5b. Federal Award Identifier:

[1-37s000511-n7 [ 1]

State Use Only:

6. Date Received by State: 7. State Application Identifier: | |

8. APPLICANT INFORMATION:

" a. Legal Name: |T"we Board of Trustees of The University of Illinois l

* b. EmployerTaxpayer Identification Number (EIN/TINY: * ¢. Organizational DUNS:

09B8eg72170000

37-6000511 |

d. Address:

* Street1:

MB 502, /o551 l

Street2, |80% South Marshfield Avenue |

* City: |C}u £ago |

County/Parish: | |

* State: | IL: Tllinois |

Province: | |

* Country: | USA: UNTITED STATES |

“Zip  Postal Code: [50512-7205 |

e. Organizational Unit:

Depaniment Name; Division Name:

Ctr., for Urban Educ.Leadership | ICollege 2f Educaticn

f. Name and contact information of person to be contacted on matters involving this application:

Prefix:

Dr. ] * First Name:

Mitra ‘

Middle Name: | |

* Last Name: |Du-|_Ea |

Suffix; |P‘.~= .o ]

Title: |Vice Chancellor for Research

Organizational Affiliation:

‘The Board of Trustees of The University of Illincis [

* Telephone Mumber: |312-g9g5-2862 Fax Number: |312-2%6-9005 ]

* Email: |awaf.'d.-s'.'_ﬂ uic,edu |

PR/Award # 53778140025
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Application for Federal Assistance SF-424

* 9. Type of Applicant 1: Select Applicant Type:

H: Public/State Controlled Institution of Higher Education ‘

Type of Applicant 2: Select Applicant Type:

Type of Applicant 3: Select Applicant Type:

* Other {specify):

I

*10. Name of Federal Agency:

IU,S, Department of Educaticn

11. Catalog of Federal Domestic Assistance Number:

’84.377

CFDA Title:

School Improvement Grants

*12. Funding Opportunity Number:

EL-GRANTS-032814-001

* Title:

Office of Elementary and Secondary Educaticn (OESE):: Turnarcund Schocl Leaders Program CFDA
Number 84.377B

13. Competition Identification Number:

84-377B2014~-1

Title:

14. Areas Affected by Project (Cities, Counties, States, etc.):

Add Altachment Delete Atlachment View Altachment

* 15. Descriptive Title of Applicant's Project:

A Systems Appreoach to Schocl lLeader FPipeline Development

Alach supporting documents as specified in agency instructions.

Add Attachments Delete Attachments View Attachments

PR/Award # S3778140025
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Application for Federal Assistance SF-424

16. Congressional Districts Of:

* a. Applicant * b. Program/Project

AHach an additional list of Program/Project Congressional Districts it needed.

Add Attachment Delele Attachimant | View Aftachment |

17. Proposed Project:

*a. Start Date: [09/01/2014 “b.End Date: |08/31/2017

18. Estimated Funding ($):

*{. Program Income 0. C-C'|

* a. Federal | 1,969,898.00
* b, Applicant [ 0. 00]
* . State | 0.00
* 8. Local | 0.00
* a. Other ‘ 0.00
|
|

*g. TOTAL 1.969,898.00

*19. Is Application Subject to Review By State Under Executive Order 12372 Process?

D a. This application was made available to the State under the Executive Order 12372 Process for review on I:l
D b. Program is subject to E.Q. 12372 but has not been selected by the State for review.

[X ¢. Program is not covered by E.O. 12372.

* 20. Is thie Applicant Delinquent On Any Federal Debt? {If "Yes,” provide explanation in attachment.)

[] Yes X No

If "Yes", provide expianation and attach

‘ Add Afttachmeant Delete Attachment View Attachment

21. *By signing this application, | certify (1) to the statements contained in the list of certifications** and (2) that the statements
herein are true, complete and accurate to the best of my knowledge. | also provide the required assurances™ and agree to
comply with any resulting terms if | accept an award. | am aware that any false, fictitious, or fraudulent statements or claims may
subject me to criminal, civil, or administrative penalties. (U.S. Code, Title 218, Section 1001)

5] * | AGREE

“* The list of certifications and assurances, or an internet site where you may obtain this list, is contained in the announcement or agency
specific instructions.

Authorized Representative:

Prefix; |_ g? J * First Name; ‘Mi tra ]
Middle Name: | |

* Last Name: |Dutta |
Suffix: [p]-, - I

* Title:

Vice Chancellor for Research |

* Telephone Number: |312_g9p5-2862 | Fax Number: ‘312 -956-9005
* Email: }Awex:-c;s@u’_-:_- .edu |
* Signature of Authorized Representative: Mitra Dutta | * Date Signed: |95_a23,r2m4 l

PR/Award # 53778140025
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OMB Number: 4040-0007
Expiration Date: 06/30/2014

ASSURANCES - NON-CONSTRUCTION PROGRAMS

Public reporting burden for this collection of information is estimaied to average 15 minutes per response, including time for reviewing
instructions, searching existing data sources, gathering and maintaining the data needed, and completing and reviewing the collection of
information. Send comments regarding the burden estimate or any other aspect of this collection of information, including suggestions for
reducing this burden, to the Office of Management and Budget, Paperwork Reduction Project {0348-0040), Washington, DC 20503.

PLEASE DO NOT RETURN YOUR COMPLETED FORM TO THE OFFICE OF MANAGEMENT AND BUDGET. SEND
IT TO THE ADDRESS PROVIDED BY THE SPONSORING AGENCY.

NOTE:  Certain of these assurances may not be applicable to your project or program. If you have questions, please contact the
awarding agency. Further, certain Federal awarding agencies may require applicants to cerlify to additional assurances.
If such is the case, you will be notified.

As the duly authorized representative of the applicant, | certify that the applicant:

1.

Has the legal authority to apply for Federal assistance
and the institutional, managerial and financial capability
(including funds sufficient to pay the non-Federal share
of project cost) to ensure proper planning, management
and completion of the project described in this
application.

Act of 1973, as amended (28 U.5.C. §794), which
prohibits discrimination on the basis of handicaps; (d)
the Age Discrimination Act of 1975, as amended (42 U.
S.C. §§6101-6107}, which prohibits discrimination on
the basis of age; (e) the Drug Abuse Office and
Treatment Act of 1972 (P.L. 92-255), as amended,
relating to nondiscrimination on the basis of drug

2. Wil give the awarding agency, the Comptroller General abuse; (f) the Comprehensive Alcohol Abuse and
of the United States and, if appropriate, the State, Alcoholism Prevention, Treatment and Rehabilitation
through any authorized representative, access to and Act of 1970 (P.L. 91-616), as amended, relating to
the right to examine all records, books, papers, or nondiscrimination on the basis of alcohol abuse or
documents related to the award; and will establish a alcoholism; {g) §§523 and 527 of the Public Health
proper accounting system in accordance with generally Service Act of 1912 (42 U.5.C. §§290 dd-3 and 290
accepted accounting standards or agency directives. ee- 3), as amended, relating to confidentiality of alcohol
and drug abuse patient records; (h) Title VIl of the Civil
3. Wil establish safeguards to prohibit employees from Rights Act of 1968 (42 U.S.C. §§3601 et seq.), as
using their positions for a purpose that constitutes or amended, relating to nondiscrimination in the sale,
presents the appearance of personal or organizational rental or financing of housing; (i) any other
conflict of interest, or personal gain. nondiscrimination provisions in the specific statute(s)
under which application for Federal assistance is being
4. Will initiate and complete the work within the applicable made; and, (j) the requirements of any other
time frame after receipt of approval of the awarding nonc_hsc‘nmmatlon statute(s) which may apply to the
agency. application.
5. Will comply with the Intergovernmental Personnel Act of ggL?;%ﬂii;;F?;l:;ria::dcﬁ{noﬁlﬁg'Jr;ti?ot:;f
1970 {42 L.8.C. §§4728-4763) relating to prescribed Relocation Assistance and Real Property Acquisition
standards for merit systems for programs fgnded under Policies Act of 1970 (P.L. 91-646) which provide for
i;i)grié?xe ; ?stgﬁ\f: g{;{?g;’:gg?gf :Ffzﬁg:ﬂesdygem of fair and equitablg treatmem of persons displaced or
Personnel Administration (5 C.F.R. 900, Subpart F). When propertis Aol 85 £ sl Of. EvRM o
! federally-assisted programs. These requirements
Will T S apply to all interests in real property acquirgd_ for‘ '
6. Will comply with ali Federal Statutes relating to project purposes regardless of Federal participation in

nondiscrimination. These include but are not limited to:
{a) Title VI of the Civil Rights Act of 1964 {P.L. 88-352)
which prohibits discrimination on the basis of race, color
or national origin; (b) Title IX of the Education
Amendments of 1872, as amended (20 U.5.C.§§1681-
1683, and 1685-1686), which prohibits discrimination on
the basis of sex; (¢} Section 504 of the Rehabilitation

Previous Edition Usable

Authorized for Local Reproduction

purchases.

Will comply, as applicable, with provisions of the
Hatch Act (5 U.S.C. §§1501-1508 and 7324-7328)
which limit the political activities of employees whose
principal employment activities are funded in whole
or in part with Federal funds.

Siandard Form 424B (Rev. 7-97)
Prescribed by OMB Circular A-102

PR/Award # S377B140025
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9. Will comply, as applicable, with the provisions of the Davis-
Bacon Act (40 U.S.C. §§276a to 276a-7), the Copeland Act
(40 U.S.C. §276¢c and 18 U.S.C. §874), and the Contract
Work Hours and Safety Standards Act (40 U.S.C. §§327-
333), regarding labor standards for federally-assisted
construction subagreements.

10. Will comply, if applicable, with flood insurance purchase
requirements of Section 102(a) of the Flood Disaster
Protection Act of 1973 (P.L. §3-234) which requires
recipients in a special flood hazard area to participate in the
program and to purchase flood insurance if the total cost of
insurable construction and acquisition is $10,000 or more.

11. Wil comply with environmental standards which may be
prescribed pursuant to the following: (a) institution of
environmental quality control measures under the National
Environmental Policy Act of 1969 (P.L. 91-190) and
Executive Order (EQ) 11514; (b) notification of violating
facilities pursuant to EO 11738; (c} protection of wetlands
pursuant to EQ 11990; (d) evaluation of flood hazards in
floodplains in accordance with EQ 11988; (e) assurance of
project consistency with the approved State management
program developed under the Coastal Zone Management
Act of 1972 (16 U.S.C. §§1451 et seq.); {f) conformity of
Federal actions to State {Clean Air) Implementation Plans
under Section 176(c) of the Clean Air Act of 1955, as
amended (42 U.5.C. §§7401 et seq.); (g) protection of
underground sources of drinking water under the Safe
Drinking Water Act of 1974, as amended (P.L. 93-523);
and, (h} protection of endangered species under the
Endangered Species Act of 1973, as amended (P.L. 93-
205).

12. Will comply with the Wild and Scenic Rivers Act of
1968 (16 U.5.C. §§1271 et seq.) related to protecting
components or potential compeonents of the national
wild and scenic rivers system.

13. Will assist the awarding agency in assuring compliance
with Section 1086 of the National Historic Preservation
Act of 1966, as amended (16 U.5.C. §470), EO 11593
(identification and protection of historic properties), and
the Archaeological and Historic Preservation Act of
1974 (16 U.5.C. §§469a-1 et seq.).

14, Will comply with P.L. 93-348 regarding the protection of
human subjects involved in research, development, and
related activities supported by this award of assistance.

15. Will comply with the Laboratory Animal Welfare Act of
1966 (P.L. 89-544, as amended, 7 U.5.C. §§2131 et
seq.) pertaining to the care, handling, and treaiment of
warm blooded animals held for research, teaching, or
other activities supported by this award of assistance.

168. Will comply with the Lead-Based Paint Poisoning
Prevention Act (42 U.S.C. §§4801 et seq.) which
prohibits the use of lead-based paint in construction or
rehabilitation of residence structures.

17. Will cause to be performed the required financial and
compliance audits in accordance with the Single Audit
Act Amendments of 1996 and OMB Circular No. A-133,
"Audits of States, Local Governments, and Non-Profit
Organizations.”

18. Will comply with all applicable requirements of all other
Federal laws, executive orders, regulations, and policies
governing this program.

19. Will comply with the requirements of Section 108(g} of
the Trafficking Victims Protection Act (TVPA) of 2000, as
amended (22 U.5.C. 7104} which prohibits grant award
recipients or a sub-recipient from (1) Engaging in severe
forms of trafficking in persons during the period of time
that the award is in effect (2) Procuring a commercial
sex act during the period of time that the award is in
effect or (3) Using forced labor in the performance of the
award or subawards under the award.

SIGNATURE OF AUTHORIZED CERTIFYING OFFICIAL

TITLE

|Mitra Dutta

|V'1ce Chancellor for Research |

APPLICANT ORGANIZATION

DATE SUBMITTED

|The Board of Trustees of The University of Illinois

los/23/2014 |

Standard Form 424B (Rev. 7-97) Back

PR/Award # 53778140025
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DISCLOSURE OF LOBBYING ACTIVITIES

Approved by OMB
Complete this form to disclose lobbying activities pursuant to 31 U.S.C.1352

0348-0046
1. * Type of Federal Action: 2. * Status of Federal Action: 3. * Report Type:
[:I a. contract I:] a. bidioffer/applicalion 2. inilial filing
g b grant g b initial award EI b. matetial change
I:] ¢. cooperative agreement I:I c. post-award
[:] . loan
l:l e loan guarantee
l:l 1. loan insurance
4. Name and Address of Reporting Entity:
Prime I:I SubAwardee
* Name |N.-"A |
* Sfreet 1 | | Street 2 [ |
H/R
Cify |?~I.-'.-’\ | State | | Zip | l
Congressional District, if known: |
5. If Reporting Entity in No.4 is Subawardee, Enter Name and Address of Prime:
6. * Federal Department/Agency: 7. * Federal Program Name/Description:
/A School Imprevement Granbs
CFDA Mumbar, f applicable: IH-I -an
8. Federal Action Number, if known. 9. Award Amount, if known:
$ | |
10. a. Name and Address of Lobbying Registrant:
Prefix * First Marme Middile Name
Jov» | | |
A o [ )
* Street 1 | ‘ Streat 2 | |
" Gty State Zip
l o] [ |
b. Individual Performing Services {including address if different from No. 10a)
Prafix I:l * First Name [ |Mﬂ'ddie Naime | |
* Last Name |Nm ] Sutix :’
* Street 1 | | Street 2 | |
" City | | State | l Zip | '|
11. [Information requested through this torm is authonized by title 31 U.S.C. section 1352, This disclosure of lobbying activities s a material representation of tact upon which
reliance was placed by the ter above when the transaction was made or entered into. This disclosure is required pursuant to 31 U.S.C. 1352, This information will be reported to
the Congress semi-annually and will be available for public inspaction. Any person who fails to file the required disclosure shall be subject to a civil penalty of not less than
$10,000 and not more than $100,000 tor each such failure.
' Signature: |I"‘-'. tra Dutta |
Name: Prefix First Name |Mitra | Middle Mame |
e | P ]
Butta Fhb
Title: [vice Chancellar for Besearch | Telephone No.: | 1124562862 ‘Dale: l-::-w'.f'2?r20'-.-=

| Authorized For Local Reproduction
Standard Form - LLL (Rev, 7-07}
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Tracking Number: GRANT11654021

OMB Number; 1894-0005
Expiration Date: 03/31/2017

NOTICE TO ALL APPLICANTS

The purpose of this enclosure is to inform you about a new
provision in the Depariment of Education's General
Education Provisions Act (GEPA) that applies to applicants
for new grant awards under Department programs. This
provision is Section 427 of GEPA, enacted as par of the
Improving America's Schools Act of 1994 (Public Law (P.L,)
103-382).

To Whom Does This Provision Apply?

Section 427 of GEPA affects applicants for new grant
awards under this program. ALL APPLICANTS FOR
NEW AWARDS MUST INCLUDE INFORMATION IN
THEIR APPLICATIONS TO ADDRESS THIS NEW
PROVISION IN ORDER TO RECEIVE FUNDING UNDER
THIS PROGRAM.

(If this program is a State-formula grant program, a State
needs to provide this description only for projects or
activities that it carries out with funds reserved for State-level
uses. In addition, local school districts or other eligible
applicants that apply to the State for funding need to provide
this description in their applications to the State for funding.
The State would be responsible for ensuring that the school
district or other local entity has submitted a sufficient

section 427 statement as described below.)

What Does This Provision Require?

Section 427 requires each applicant for funds (cther than an
individual person) to include in its application a description
of the steps the applicant proposes to take to ensure
equitable access to, and participation in, its
Federally-assisted program for students, teachers, and
other program beneficiaries with special needs. This
provision allows applicants discretion in developing the
required description. The statute highlights six types of
barriers that can impede equitable access or participation:
gender, race, national origin, color, disability, or age.
Based on local circumstances, you should determine
whether these or other barriers may prevent your students,
teachers, etc. from such access or participation in, the
Federally-funded project or activity. The description in your
application of steps to be taken to overcome these barriers
need not be lengthy; you may provide a clear and succinct

description of how you plan to address those barriers that are
applicable to your circumstances. In addition, the information
may be provided in a single narrative, or, if appropriate, may
be discussed in connection with related topics in the
application.

Section 427 is not intended to duplicate the requirements of
civil rights statutes, but rather to ensure that, in designing
their projects, applicants for Federal funds address equity
concerns that may affect the ability of certain potential
beneficiaries to fully pariicipate in ithe project and to achieve
to high standards. Consistent with program requiremenis and
its approved application, an applicant may use the Federal
funds awarded to it to eliminate barriers it identifies.

What are Examples of How an Applicant Might Satisfy the
Requirement of This Provision?

The following examples may help illustrate how an applicant
may comply with Section 427.

{1} An applicant that proposes to carry out an adult literacy
project serving, among others, aduits with limited English
proficiency, might describe in its application how it intends to
distribute a brochure about the proposed project to such
potential participants in their native language.

{2) An applicant that proposes to develop instructionai
materials for classroom use might describe how it will make
the materials available on audio tape or in braille for students
who are blind.

{3) An applicant that proposes to carry out a model science
program for secondary students and is concerned that girls
may be less likely than boys to enroll in the course, might
indicate how it intends to conduct "outreach” efforts to girls,
to encourage their enrollment.

We recognize that many applicants may already be
implementing effective steps to ensure equity of
access and participation in their grant programs, and
we appreciate your cooperation in responding to the
requirements of this provision.

Estimated Burden Statement for GEPA Requirements

According to the Paperwork Reduction Act of 1985, no persons are required to respond to a collection of information unless such
collection displays a valid OMB centrol number. Public reporting burden for this collection of information is estimated to average
1.5 hours per response, including time for reviewing instructions, searching existing data sources, gathering and maintaining the
data needed, and completing and reviewing the collection of information. The obligation to respond to this collection is required to
obtain or retain benefit (Public Law 103-382). Send comments regarding the burden estimate or any other aspect of this collection
of information, including suggestions for reducing this burden, to the U.S. Department of Education, 400 Maryland Ave., SW,
Washington, DC 20210-4537 or email IGCDocketMgr@ed.gov and reference the OMB Control Number 1894-0005.

Optional - You may attach 1 file to this page.

Tarnaround Schools GEFPA Statement.pdfl

| Add Atachment | Dlete Atiachment |  View Attachment

PR/Award # 53778140025
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General Education Provisions Act, Section 427 (GEPA)

In accordance with federal regulations (including the General Education Provisions Act,
Section 427) and the University of Illinois at Chicago’s (UIC) anti-discrimination policies for
students and employee participation and service, this Turnaround School Leaders project will not
discriminate on the basis of race, color, national origin, gender, age, or disability. Located within
a metropolitan multi-cultural community, the university is clearly dedicated to hiring individuals
from underrepresented groups, including racial minorities and individuals with disabilities. UIC
carefully adheres to all rules and regulations for affirmative action and equal opportunity.

Like the university, Chicago Public Schools is an equal opportunity urban school district
that is committed to diversification of its staff and the employment of minorities in proportion to
their availability among qualified applicants.

The goal of the UIC/CPS partnership is to attract, prepare, and support aspiring and new
principals to become effective school leaders in improving teaching and learning in the lowest-
achieving schools in the district. This project contains the following proactive, affirmative steps
to ensure diversity among project participants.

* Devise new marketing strategies to recruit a diverse group of aspiring principals using a
variety of methods to ensure as broad an applicant pool as possible;
* Ensure a uniform selection process that includes a competency based interview and
evaluation criteria and that is afforded to all applicants;
* Ensure that there is specialized coursework and training for aspiring principals on topics
such as:
» Cultural competency, so that principals and their staff are able to effectively

engage every student, and identify and eliminate the biases that impact

PR/Award # 53778140025
Page e10



expectations and achievement

* Personalized learning environments to serve every child

» Effort-based paradigm, to emphasize that achievement is determined by effort, not
background

* Continuous coaching on implementing equity and excellence in diverse
environments

* Law, pedagogy, and instructional best practices for special needs students

* Best practices, pedagogy, and support for English Language Learners

*  Community and family involvement to improve student outcomes.

* Provide site-based support to aspiring and new principals to set achievement targets for

all students moving them to and beyond proficiency.

PR/Award # 53778140025
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CERTIFICATION REGARDING LOBEYING

Certification for Contracts, Grants, Loans, and Cooperative Agreements

The undersigned certifies, to the best of his or her knowledge and belief, that:

{1} No Federal appropriated funds have been paid or will be paid, by or on behalf of the undersigned, to any
person for influencing or attempting to influence an officer or employee of an agency, a Member of
Congrass, an officer or employee of Congress, or an employee of a Member of Congress in connection with
the awarding of any Federal contract, the making of any Federal grant, the making of any Federal loan, the
entering into of any cooperative agreement, and the extension, continuation, renewal, amendment, or
modification of any Federal contract, grant, loan, or cooperative agreement.

{2} If any funds other than Federal appropriated funds have been paid or will be paid to any person for
influencing or atlempting to influence an officer or employee of any agency, a Member of Congress, an
officer or employee of Congress, or an employee of a Member of Congress in connection with this Federal
contract, grant, loan, or cooperative agreement, the undersigned shall complete and submit Standard
Form-LLL, "Disclosure of Lobbying Activities,” in accordance with its instructions.

{3} The undersigned shatl require that the language of this certification be included in the award documents
for all subawards at all tiers {including subcontracts, subgrants, and contracts under grants, loans, and
cooperative agreements} and that all subrecipients shall certify and disclose accordingly. This certification
is a material representation of fact upon which reliance was placed when this transaction was made or
entered into. Submission of this certification is a prerequisite for making or entering into this transaction
imposed by section 1352, title 31, U.S. Code. Any person who fails to file the required cerlification shall be
subject to a civil penalty of not less than $10,00 0 and not more than $100,000 for each such failure,

Staternent for Loan Guarantees and Loan Insurance
The undersigned states, to the best of his or her knowledge and belief, that:

If any funds have been paid or will be paid o any person for influencing or attempting to influence an officer
or employee of any agency, a Member of Congress, an officer or employee of Congress, or an employee of
a Member of Congress in connection with this commitment providing for the United States to insure or
guaraniee a loan, the undersigned shall complete and submit Standard Form-LLL, "Disclosure of Lobbying
Activities,” in accordance with its instructions. Submission of this statement is a prerequisite for making or
entering into this transaction imposed by section 1352, title 31, U.S. Code. Any person who fails to file the
reguired statement shall be subjec t to a civil penalty of not less than $10,000 and not more than $100,000
for each such failure.

* APPLICANT'S ORGANIZATION

|The Reard of Trustees of The University aof Tllincis

* PRINTED NAME AND TITLE OF AUTHORIZED BREPRESENTATIVE

Prefix: * First Name: piitra ‘ Middle Name: |
* Last Name: [outr.s | sufficlpno ]

" Title:

Viee Chanvelloar for Resesrecoh

* BIGNATURE: l.\-ﬁtra nutta ‘ *DATE:|05;23;23;4

PR/Award # 53778140025
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Abstract

The abstract narrative must not exceed one page and should use language that will be understood by a range of audiences.
For all projects, include the project title (if applicable}, goals, expected outcomes and contributions for research, policy,
practice, etc. Include population to be served, as appropriate. For research applications, also include the following:

= Theoretical and conceptual background of the study (i.e., prior research that this investigation builds upon and that
provides a compelling rationale for this study)
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ABSTRACT

The University of Illinois at Chicago (UIC) Center for Urban School Leadership/Ed.D. in Urban
Education Leadership program seeks funding under Absolute Priority #1: Non-rural Turnaround

School Leader Selection, Preparation, Placement, Support, and Retention Program. The UIC

program partners with the Chicago Public School District #299, an LEA that contains more than

five SIG and SIG eligible schools. In addition, we address both Competitive Preference Priority

1: Existing Policy Conditions that can be Leveraged to Ensure Success and Sustainability of a

Turnaround Leadership Pipeline and Competitive Preference Priority 2: Record of Preparing and

Supporting Turnaround School Leaders who have Demonstrated Success in Increased

Graduation Rates and Academic Growth in the project narrative with appropriate support
documentation in Part 6 — Other Attachments. The number of program participants or
candidates we plan to recruit and prepare for SIG/SIG eligible schools is 66, or 22 per cohort for
each of three consecutive years. The NCES identification number for Chicago Public Schools
district is 1709930. Individual school NCES identification numbers are not yet available as part

of our proposal requires collaboration with CPS in the identification of SIG and SIG eligible

schools” vacancies and strategies to place UIC prepared principals in those schools.

UIC seeks to further improve our twelve-year established principal preparation program in ways
that will consistently produce a pipeline of high quality school leaders who have capacity to
transform low-performing schools. Our program is particularly well positioned to focus on such
improvements at this time for five significant reasons. First, the program completed a
comprehensive internal redesign two years ago that resulted, among other changes, in stronger

alignment of coursework to fieldwork, theory to practice, and outcomes to locally adopted
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competencies. Second, two years ago the University authorized and funded the UIC Center for
Urban Education Leadership (CUEL) to support the further development of the Ed.D. principal
preparation program and disseminate findings on the impact of its model. Third, the formation of
the CPS Chicago Leadership Collaborative (CLC), and our selection as a charter member
through a competitive RFP process, aligns with our partner CPS school district’s recent efforts to
ramp up improvement of principal quality system-wide in significant ways. Fourth, UIC’s new
relational database for the principal preparation program allows faculty to track development and
impact of leadership capacities (including knowledge, skills, and dispositions) from application
through early-career stages of the pipeline—and design interventions as required. Finally, UIC’s
work continues to have a wide audience among higher education school leader programs
nationwide, which is important because higher education has enormous resources that need to be

re-directed nationwide toward next-generation, results-oriented, school leadership development.

A distinctive orientation to our work is a systems-theory approach. This proposal is developed
around a much more systemic concept of the school leader principal pipeline than we have
embraced to date and that the leading professional organizations are currently framing. This
proposal recognizes that all major dimensions of our current program—ifrom our theory of leader
development to our intentional marketing to the impact of our graduates—can, in principle,

influence the quality and quantity of the applicant pool, as well as its ultimate impact on schools.

The goals we propose for this Turnaround grant include:

Goal 1: UIC will develop new outreach approaches and enhance recruitment efforts to select
three annual cohorts of 22 highly promising prospective school leaders using CPS competencies

developed expressly to prepare and assess the leaders of high-need schools.

Goal 2: UIC will build on the strengths of the preparation phase of its program, including the
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academic and clinical components, to integrate strategies to prepare principals for the challenges
and opportunitics of turning around chronically low-performing schools, as informed by both the

literature and an analysis of UIC program data, including new data collection in S/SE schools.

Goal 3: UIC will increase the number of school leaders placed in S/SE schools within two years
of residency completion by working strategically with our CPS partners to target the highest
need schools with placement of UIC-trained principals. UIC will further provide these principals
with highly individual, intense, and frequent leadership coaching in the areas of the CPS
competencies, with special attention to how instructional leadership, organizational change
leadership, and cycles of inquiry can be used strategically to help achieve CPS’s goals for these

S/SE schools.

Goal 4: UIC will conduct analysis of its school leader retention record to date over the first 10
years of the program, document patterns of success and retention in S/SE schools vs. all other
schools, and develop effective strategies and incentives for supporting and retaining effective

school leaders, while working directly with our contractual CPS partners to replace meffective

school leaders.

We belicve that pursuit and attainment of the above four goals will allow our principal
preparation program to advance to the next level — a level that will result in a higher quality
school leadership pipeline through greater selectivity of program candidates; increased
articulation between academic and clinical program components; greater collaboration with our
CPS partners targeted on preparing, placing, and supporting principals in struggling schools; and
improved documentation of our work and its impact on student learning in S/SE schools as

described in Goals 1-4.
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University of Illinois at Chicago

Application under the DOE Turnaround School Leaders Program

CFDA 84.377B

Introduction: A Systems Approach to Pipeline Development

The UIC Ed.D Program in Urban Education Leadership is an award-winning
principal preparation and development program that must continue to improve in critical ways if
it is to rcach its potential for eonsistently improving student learning tn the urban schools that
have proven the most challenging to turn around. This university-based school leader
preparation program is conducted in close, contractual partnership with Chicago Public Schools
{CPS). The program was first designed with CPS in 2002 in response to research findings
showing that failing schools can dramatically improve under the lecadership of visionary, skilled
principals. Through a careful balance of coursework, year-long supervised residency, and
extcnded on-site coaching across at Icast three full years of leadcrship practice, the Ed.D
Program in Urban Education Leadership targets the skills and dispositions that leaders need most
to transform the culturcs of high-need urban schools.

Our contractual partner is Chicago Public Schools, enrolling over 395,000 students in
over 600 schools. Of these, 91% are students of color, including 85% Black and Hispanic
students. CPS is virtually a SIG-eligible district from stem to stern, with a student enroliment of
85% low income, 17% ELL, and 13% students with disabilities. Among other concerns, the
district has a 32% chronic truancy rate.

Since 2002, UIC has demonstratcd its commitment to the continuous improvement of its
principal preparation program to improve educational outcomes for CPS students. The results of

its approach are cvident in the recognition that UIC-trained principals and the program have
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received for impact on student leaming outcomes in high-poverty Chicago public schools. In
2013, 17 UIC-trained principals received the “Top Principal Bonus Awards™ from CPS for
leading improvement in student leaming, and one principal won the top award for Archdiocese
schools, the Polk Brothers Leadership award. In 2012, the UIC program became the first school
leadership program to win the Council of Great City Schools Urban Impact Award and the first
higher cducation institution to be awarded Exemplary status by the Bush Foundation Alliance to
Reform Education Leadership. It is emblematic of UIC’s approach that at the same time it
received this recognition 1t was submitting a significant new program re-design for approval by
the Illinois State Board of Education

UIC 1s recognized within and outside the district as providing strong school leaders who
regularly lead schools to dramatic improvements in attendance, improved graduation rates, and
improved scores on standardized achievement exams. In the last 12 months, UIC has been
featured twice in Education Week cover stories and more recently in a PBS News Hour feature
on school leader preparation. UIC principal performance has been featured in a range of other
national publications, including District Administration, Planning and Changing, and Wallace
Foundation’s Knowledge in Brief. Four of Chicago Magazine’s Top 20 clementary schools in
2014 were led by UIC Principals, one of them the recent recipient of a US Department of
Education Blue Ribbon Award.

Despite UIC’s record of success, the program design is insufficient to ensure that an
adequate number of high-quality applicants emerge from its intensive program of ficld-based
leader development with the skills and dispositions needed to turm around low performing
schools. Many program complctcrs have been able to transform low-performing school cultures

in elementary and secondary schools, large and small, of all demographic compositions, but a
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substantial portion of our completers are not producing transfonmational results. We have
concluded that one of the most significant Icvers, if not the most significant, for improving our
program’s impact is to develop a systemic pipeline strategy, which we propose to do so through
the Turnaround School Leaders Program.

A systems-theory approach to pipeline development. Although its original authorship
1s debated (Carr, 2008), a familiar linc has cmerged from systems theory as applied to
organizational development: “Your system, any system, is perfectly designed to obtain the
results it is achicving.” We have come to sec that cven the most forward-looking formulations of
exemplary school leadership programs—such as those developed by University Council for
Educational Administration (UCEA), Educational Development Center (EDC) and the Rainwater
Leadership Alliance underestimate the systemic nature of school leader pipeline development.
In gencral, pipcline development is understood as an clement in the recruitment and sclection
process afler which other phases of the leadership program follow: academic curriculum,
supcrviscd clinical practice, candidatc asscssments, and so on. We are now conceptualizing
pipeline development as a function of the entire system, one that begins professionally with pre-
scrvice tcacher preparation and that continucs into mature lcadership practice of school
principals and district leaders. This proposal is developed around a much more systemic concept
of the school lcader principal pipeline than we have embraced to date and that the Icading
professional organizations are currently framing.

Wc now recognize that all major dimensions of our current program—from our theory of
leader development to our intentional marketing to the impact of our graduates—can in principle
influenee the quality and quantity of the applicant pool. For example, when an experienced

teacher leader from a school led by a UIC principal begins to see herself as a future candidate for
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our program, it is typically NOT because of our recruitinent strategy. It is because one of our
principals has creatcd a school culture with teacher lcader opportunttics that affects both the
willing and able sides of the “qualified applicant” equation. As in any system, the components in
this instance arc interactive: strong principalship practices incorporating high-functioning school
leadership teams result in the development of teacher-leader skills and dispositions that make for
a promising applicant to the school Ieadership program.

It is theretfore the intent of this proposal to develop a more systems-oriented approach to
pipeline devclopment, onc that leverages our access to tcachers in UIC pre-service and in-service
teacher education programs and in schools led by UIC principals to increase teacher leadership
aspirations, skilfis, and opportunitics, thus strengthening the applicant pool that in turn will
increase the impact of UIC school leaders on SIG and SIG-eligible (S/SE) schools. This will be
donc in part by honoring organizational thcorist Tom Pcters’s dictum that “Great lcaders don’t
create followers; they create leaders.” To achieve this aspiration, our pre-service and in-service
devclopment of principals will intentionally forcground tcacher leadership development, and we
will work more effectively with CPS 10 ensure that a higher percentage of our principals are
placed in S/SE schools, and once there, are consistently supported by high-quality, differentiated
leadership coaching in their first two years.

We propose to improve our program’s impact on Chicago’s low-performing schools with
a focus on S/SE schools by pursuing the following four major goals:

a. UIC will develop new outreach approaches and enhance recruitment efforts in order to select
three annual cohorts of 22 highly-promising prospective school leaders using CPS
competencies developed expressly to preparce and assess the leaders of high-need schools.

b. UIC will build on the strengths of the preparation phase of its program, including the
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academic and clintcal components, to integrate strategies to prepare principals for the
challenges and opportunities of turning around chrontcally low-performing schools, as
informed by both the literature and an analysis of UIC program data, including new data
collection in S/SE schools.

¢. UIC will increase the number of school leaders placed in S/SE schools within two years of
residency completion by working strategically with our CPS partners to target the highest
need schools with placement of UIC-trained principals. UIC will further provide these
principals with highly individual, intense, and frequent leadership coaching in the areas of
the CPS competencies, with special attention to how instructional leadership, organizational
change leadership, and cycles of inquiry can be used strategically to help achieve CPS’s
goals for these S§/SE schools.

d. UIC will conduct analysis of its school leader retention record to date over the first 10 years
of the program, document patterns of success and retention in S/SE schools vs. all other
schools, and develop effective strategies and incentives for supporting and retaining effective
school leaders, while working directly with our contractual CPS partners to replace
ineffective school leaders.

A. Project Design

UIC Program Design: The SIG Turnaround School Leaders Program opportunity comes at a
propitious time in the history of UIC s history of program design and redesign. First
implemented in 2002, the UIC program was committed not to a particular design, but to
answering one organizing question that we believed would yield an optimal design over time:
“What would it take for a university-based program to produce principals able to transform

high-need urban schools into successful learning environments at a rule, rather than an
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exception to the rule?” By obtaining early funding from philanthropic organizations in Chicago

and nationwide—including the Broad Foundation, Chicago Community Trust, MacArthur

Foundation, Stone Foundation, and many others, UIC has built capacity to sustain the program

over time. It also has systems and personnel in place to collect and analyze data on program

elements and on outcomes in the high-need schools UIC-trained principals lead.

A number of design features have come to define the program and are now considered

key to its success:

A formal partnership with Chicago Public Schools to ensure that our program’s graduates are
meeting school system needs.

Highly selective admissions criteria designed to admit a distinct cohort of 15-20 students
once each year.

A pre-service/in-inservice continuum that admits students to a 12-18-month school leader
licensure program (pre-service), followed by continued coursework and leadership coaching
for a minimum of 2 more years in principals’ novice years as their leadership practice
develops.

For each candidate in the pre-service phase, a required full-year, full-time, paid residency in
a leadership role in a high-need urban school, supervised by a full-time university leadership
coach with a record of school transformation as a former principal.

A strong commitment to candidate assessment, resulting in counseling out 15% of candidates
over time.

An equally strong commitment to using data to improve the program, resulting in multiple

program revisions and ongoing re-design.
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UIC has been recognized in multiple venues for its uses of data to improve its
professional preparation program in school leadership. The program recently documented its
uses of data for continuous program improvement in a journal article (Cosner, et al. 2012) and
was also singled out in a study by Davis and Darling Hammond (2012) for our analysis of data
for program improvement. In addition, when the program received the first annual award from
UCEA for Exemplary Leadership Preparation, data collection and analysis was identified as a
strength.

In 2006, a commission convened by the Illinois Board of Higher Education (IBHE)
named UIC a “model” program in school leaders preparation, and in 2008, UIC faculty led a
joint task force of the IBHE and Illinois State Board of Education that successfully changed
school leader preparation licensure in [llinois to require all program providers to enter into
contractual partnerships with school systems and to make programs more selective, more
intensively field-based, and more rigorously outcomes-based.

Although the UIC program is at the forefront of changes in principal leadership
preparation nationally, we have a lot more to learn and to do in order to have the impact we want
on the learning outcomes of urban children and youth. The Turnaround School Leaders Program
1s an opportunity for us to focus on strategies in the pre-service and in-service elements of the
program that we believe will have an impact on the ultimate outcome of student leamning.

Indicators of Program Quality and Effectiveness: The principals we train accept and
remain in leadership positions in high-need schools across the district. Currently, about 98% of
the 142 students who have successfully completed the residency year have achieved
administrative positions in urban schools. 100 of these have become urban school principals

within three years following residency, and nearly all of these placements were in high-need
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schools. The remaining students became assistant principals or system-level leaders. UIC

candidates are disproportionately successful in passing the rigorous CPS eligibility process,

which typically fails over 60% of applicants who already hold state school leadership
certification. From 2010-13, over 90% of UIC candidates passed this assessment process, which
is required in order to become a principal. Moreover, for the past eight years, 85% of UIC
principals have retained their principalship, largely in high-need CPS schools. Departures are
mostly due to promotions and retirements.

Our training 1s producing leaders who can achieve outstanding results, but these results
are not consistent across each cohort or uniform from one cohort to another. Promising results
include:
¢ Using the high bar for achievement-gap metrics recommended by Branch, Hanushek and

Rivkin (2012), UIC elementary principals are seeing on average four months of achievement
growth beyond expected gains in the course of their tenure, compared to the system’'s
average one month of gains over the principal’s tenure.

« Inthe 2010-11 school year, high schools led by UIC principals improved attendance,
freshman on-track, and graduation rates at levels that exceeded comparable CPS high schools
by between 5 and 8 percentage points for each metric.

« In2011-12, the average graduation rate for the 13 UIC-led high schools with graduating
classes was 65.5% (7.2% higher than the CPS district average), and 16 CPS high schools led
by UIC principals posted a 44% reduction in annual dropout rates against the CPS average of
4%.

« In 2011-12, UIC-led high schools posted three of the top 12 ACT gains in the system.

But our data demonstrate that we are not having adequate impact across the board. In
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response to Competitive Preference Priority #2, an examination of the recent performance
trends of S1G-eligible CPS schools that are led by UIC-trained principals supports our view
that UIC-tramned principals are learning SIG-relevant skills in key areas, but remain
inconsistent in leading the improvement of SIG-like schools. Two tables (see attached,
labeled “Competitive Preference Priority #2°) compare 4-year trends in several indicators of
school performance for three groups of CPS schools: a) CPS schools led for at least two
years by UIC-trained principals that were designated “SIG-eligible” for at least one year
from 2010 to 2013; b) Non-UIC-Led CPS schools placed on administrative probation 1 or 2
times between 2010 and 2013 for failing to meet APR performance thresholds (labeled
“Probation_Occasional”); and ¢) Non-UIC-Led CPS schools placed on administrative
probation 3 or 4 times between 2010 and 2013 for failing to meet APR performance
thresholds (labeled “Probation_Chronic”). Table 1 examines high school performance, Table
2 elementary school performance.

UIC-led SIG-eligible high schools (Table 1) out-performed CPS probation high schools

in three key areas. They showed high rates of growth in school-wide attendance, and were more

successful over time in reducing the failure rates of freshman — a key statistic and organizational

accomplishment linked by the Consortium on Chicago School Research to highly levels of

school persistence (Bryk et al, 2010). UIC-led high schools also improved 1-year dropout rates,

and significantly reduced the percentage of serious student misconducts that produced out-of-

school suspensions from 2012 to 2013 — thus keeping more students in school. On the other

hand, the UIC-led high schools did not on average produce greater gains in standardized test

scores (ACT or PSAE), graduation rates, or 5-year dropout rates.
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Regarding UIC-led SIG-eligible elementary schools (Table 2), differences from CPS
probationary schools without UIC leadership were less remarkable. UIC-led elementary schools
were also more likely to reduce out-of-school suspensions from 2012 to 2013. But there were
few notable differences between the UIC-led elementary schools and CPS probationary schools
on the other available indicators, including school-wide attendance and standardized
achievement.

To summarize, the UIC-led SIG-eligible elementary and high schools displayed
patterns of improvement similar to those of probationary schools on several indicators,
tracking progress at ahout the same pace and direction. UIC-led high schools did evidence
strength in several key leading indicators of turnaround school improvement.

Improving the Candidate Pool: We now believe that one of the most significant
improvements we can make 10 our program is to focus on admitting stronger candidates while at
the same time thinking systemically about how everything else we do in the program has the
potential to strengthen the candidate pool. Our program is already known for its selectivity.
However, there is a problem with viewing recruitment and selection as a process that occurs
immediately before entry into a formal leadership training programs. We need to intentionally
and actively develop teacher leaders long beforehand—both pre-service and in-service—so we
have a ready supply from which to recruit and select the best candidates for training into the
principalship.

The four central proposal goals presented in the introductory section of this proposal
identify key leverage points at the pre-service and post-licensure stages of our program. In
Figure I below, we provide objectives for each of those goals. We outline the activities,

including timing, for each objective in the final section of the narrative in Figure 2: Management
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Plan. UIC’s ongoing commitment to continuous improvement is reflected in an objective related
to Metrics for each of the four goals as detailed in the management plan.

Figure 1: Proposal goals and objectives

I. Preservice Design Improvements

Goal 1: UIC will improve recruitment and development efforts to select 22 promising candidates annually
for its principal preparation program using CPS principal competencies.

¢ Objective 1a: Outreach — Expand outreach strategies to attract a larger candidate pool with
increased representation of educators with credentials to serve students with disabilities and English
language leamers.

* Objective 1b: Teacher Development - Cultivate teacher leader capacity for and interest in the
principalship as career path by working with teacher education faculty in the College of Education and
leveraging the capacity of UIC-rained principals to develop teacher leadership.

* Objective 1c: Admissions Process — Modify admissions processes and protocols to ensure better
selection of candidates with characteristics likely to lead to success in S/SE and similar low

performing schools.

Goai 2: UIC will improve the preparation component of the program to more successfully prepare
principals for S/SE and similar low-performing schools.

* Objective 2a: Evidence on Successful Programs — Identify strategies in the literature and
employed by other nationally recognized school leader preparation programs that are most
applicable to leadership practices in high need schools.

*  Obijective 2b: UIC Program Data — Identify areas for program improvement specific to
preparing principals for the leadership challenges and opportunities in S/SE and similar low

performing schools through the analysis of quantitative and qualitative data related to the practices
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and performance of UIC principals in S/SE and similar low performing schools.

Objective 2c:  Modification of Coursework — Modify pre-service coursework, as infonmed by 2a
and 2b, to forefront knowledge, skills, and dispositions critical to improving high need schools, with
special attention to developing the instructional and leadership capacity of teachers in those schools.
Ohjective 2d: Modification of Pre-Service Clinical Component — Modify the pre-service
clinical and field-based component, as informed by 2a and 2b, to better ensure candidates develop

the skills, knowledge, and dispositions cntical to improving high need schools.

I1. Placement and Inservice Program Design Improvements

Goal 3: UIC, in collaboration with Chicago Public Schools, will increase the number of school leaders

placed in S/SE schools and provide them with the support necessary to build school capacity for

Instructional improvement.

Objective 3a: Placement Strategies — Collaborate with CPS to identify principal vacancies and
potential vacancies in S/SE schools and determine best strategies for promoting placement of UIC
prepared principals in these schools.

Objective 3b: In-service Clinical Modules — Develop and enhance in-service clinical modules
specifically designed to support novice principals in high need schools.

Objective 3¢: Support — Provide principals in S/SE schools with frequent, intense coaching
support in arcas of development considered critical to successful performance and effectiveness.
Objective 3d: Teacher Leader Development — Provide novice principals with, anong other
supports, strategies specifically targeted to teacher leadership capacity building as one means of

developing a potential quality pipeline of school leaders.

Goal 4: UIC will collaborate with CPS to retain effective UIC-trained principals in S/SE and similar low

performing schools and replace ineffective school leaders.
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¢ Objective 4a: UIC Record — Analyze principal retention record to date of UIC prepared/placed
principals over the last ten years with attention to patterns of retention in S/SE schools
*  Objective 4b: Retention Incentives — Collaborate with CPS to further develop incentives for

retaining effective school leaders.

Through the Turnaround School Leaders Program, we will focus primarily on two
problems in the pipeline of leadership preparation. The solutions we propose at each problem
point—pre-service outreach and in-service coaching—will develop the teacher leader capacity
necessary for working in low performing schools and for teacher leaders to gain entry to highly-
selective principal training programs as their careers advance. In addressing these problems, we
will develop UIC’s pipeline capacity, as well as demonstrate to the local principal preparation
field and beyond how to systemically guide and nurture teacher leaders, improve the supply of
teacher leaders for principal training programs, and support the effectiveness of in-service
principals in low-performing schools.

Pre-Service: We aim to increase our annual target of selected applicants from 15-20
high-quality candidates to 22 high-quality candidates. In addition to enhancing our recruitment
efforts, we will intentionally develop teacher leaders through outreach to and enhancement of
pre-service teacher training programs, both undergraduate and master’s programs. Teachers need
to understand teacher leadership and the principalship as career paths from early on, both to
motivate them to stay in the field of education if they feel they have leadership potential and to
inform them about how they can develop themselves as leaders in preparation for more formal
training later. We will target programs at other institutions of higher education in the local area
as well as UIC’s teacher education programs. We will work with UIC teacher education

programs to modify course content and develop linkages that promote teacher placement is UIC-
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led schools. We will reach out to CPS teachers by developing professional communities with a
focus on their career interests.

Although significant number of candidates recruited into the UIC program over the last
decade have had special-education and ELL backgrounds, it is also clear that we need to recruit
more such candidates if our program is to achieve its potential in a school system with a student
enrollment of alinost 90% African-American and Latino with very high rates of special
education students in many schools. We will work directly with the CPS Office of Special
Education, the CPS Office of Bi-Lingual and Multi-cultural Education, and Chicago’s Hispanic
School Administrator’s Council to ensure greater numbers of candidates with these affiliations.

Also as part of Goal 1, we will modify our admissions processes to ensure better selection
of candidates likely to be successful in S/SE schools, as informed by data analysis conducted
under Goal 2, as well as by a formal report on turnaround schools commissioned by CPS in
2007. Achievement of Goal 2 to improve the preparation component of the pre-service program
will he facilitated hy understanding the leadership practices deemed effective for transforming
high-need schools, as informed by the literature and our own data analysis. Shelby Cosner, a
member of our academic faculty, has already begun to explore the literature toward this end and
1s currently leading research to explore the leadership practices that enable low-performing
schools to improve their status under CPS accountability measures. We will huild on this work
by conducting an analysis of program and school performance data in conjunction with original
qualitative data collection and analysis for insights into the practices of UIC-trained principals.
Finally we will enhance the preparation candidates receive by modifying coursework and clinical

components as informed by the quantitative and qualitative data.

PR/Award # S3778140025 14
Page e31



In-Service: Leadership coaching after initial licensure, which comes 18 months into the
program, is another area to target for improvement. A distinctive strength of the UIC program is
three years and typically four years of leadership coaching beginning in the preservice, year-long
residency and concluding after two to three years of school leadership. UIC coaches are highly
qualified, have a minimum of six years of leadership coaching experience, and each of them has
a documented record of having brought dramatic improvement to student learning outcomes in
public schools (this is a condition of their hiring). UIC Leadership coaches meet regularly to
form a professional learning community to determine how the very real and individual needs of
candidates at various stages of leadership development can best be addressed.

Although pre-service coaching during the one-year residency is both intensive and well-
focused on CPS competencies required for leadership in low performing schools, in-service
coaching tends to be less well-defined and less consistently applied to all students during their
leadership service as principals or assistant principals while in the program.

We will work with CPS to promote placement of UIC-trained princtpals in S/SE schools
and focus on providing improved and more consistent coaching to increase retention and
effectiveness. We will develop a common repertoire of coaching practices, supported by
processes and tools, targeted at significant problems of practice likely to be encountered by early
career principals. In addition to using these modules, coaches will support the principal in the
hiring of teachers, including from UIC’s teacher preparation program, who have been oriented to
a posstble career as principal, and developing them for the purposes of achieving school goals.
The coaching of the principal will extend to working with the entire Instructional Leadership
Team (ILT). This work will contribute to the goal of achieving student learning gains while also

developing a supply of people with the qualifications needed to be successful in a principal
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training program. It will also result in coaching modules with potential for use by other principal
leadership training programs. Finally, UIC will use its data on program participants and their
performance record in Chicago schools to influence CPS decisions regarding retention incentives
for principals in low-performing schools as well as replacement decisions of ineffective leaders.

Theory of leadership development: The UIC program is guided by a strong theory of
leadership development that we are now working to make more transparent, explicit, and
published. In selecting the most promising candidates and providing them the most optimal
experiences to accelerate their development as leaders, we are heavily influenced by such
leadership and expertise-development researchers as David Day and his colleagues (Day,
Zaccaro, et al. 2004; Day 2009), the team at the Center for Creative Leadership (2014) , and
Bereiter and Scardamalia on development of expertise (1993).

We know that not all people can become highly effective principals. Any program that
hopes to prepare transformational leaders routinely and at scale has to begin by being highly
sclective. Preparation programs need to select candidates whose existing knowledge, skills, and
dispositions make 1t likely that they can become effective, first-year principals in the limited
preparation time available. However, for such selectivity to be productive, candidates must
choose to enter the pipeline in numbers sufficient to enable the program to achieve its
transformational goals. This will likely happen only with strategic development of candidates’
choices prior to entering the pipeline.

Empirically, however, we know that most individuals who show initial promise still do
not lead in ways that close chronic gaps in achievement and instructional effectiveness, much
less do so in ways that are sustainable over time. In our view, this problem persists largely

because norms of preparation continue to focus on getting novice leaders to apply large
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collections of diffuse, disconnected, and pre-packaged concepts, precepts and skills to their day-
to-day leadership practices.

The theory that guides our practice is this: school leadership development, as a sub-
species of leadership development more broadly, is a particular kind of adult learning that
requires rich and varied experiences of leading over an extended period of time to develop the
expertise and dispositions for leadership. These experiences can best accelerate development if
they are accompanied by a) sequenced academic coursework that engage candidates in
theoretical and research literature that helps frame their practice, b) frequent and systematic
formative course/project feedback to students on the quality of their leadership practice, c)
cumulative documentation of leadership learning, and d) periodic, high-stakes summative
assessment of leadership learning at key program benchmarks, including processes to counsel
people out if indicated. In short, guided, reflective practice can accelerate cognitive, practical,
and dispositional leadership development if the developmental experiences are intentionally
selected for their growth-producing potential.

B. Significance of the Project

If we as a field and as a nation are serious about improving school learning outcomes tor
children in high-poverty neighborhoods, then we have to be serious about how schools are

led. If we are going to raise our expectations for schools and school leaders, then we are going
to have to raise our expectations for how principals are selected and prepared. Finally, the
organizations where the most infrastructure and resources are currently located—the institutions
that have the most capacity to make cost-effective changes to produce the necessary results—are

found in higher education.
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UIC is showing what a locally engaged mid-tier university can initiate, sustain (see
Sustainability section below), and continuously improve in the area of principal preparation. This
is significant because others are learning from our practice as we continue to learn
ourselves. UIC 1s having and will continue to have an impact on district, state, and national
discourse on school leader development practice and policy. It is helping IHEs, districts, and
states raise their expectations for what school leaders can accomplish and how higher education
can play its role. We expect to incorporate into this assistance our work and insights around
pipeline development toward the goal of turning around low-performing schools.

In Chicago, UIC has for 12 years worked closely with CPS as a partner around the
growing emphasis on leadership preparation across the tenure of 5 different district CEOs. UIC
was a founding partner in the development of the CPS Chicago Leadership Collaborative (CLC),
an innovative model for filling all principal vacancies in CPS with principals from selective,
residency-based programs (see Sustainability below). At the state level, UIC is extending its
impact. Our faculty members were asked to lead the state Legislative Task Force on School
Leader Preparation, resulting in a 2010 law which closed down all existing Illinois principal
preparation programs after 2012 and required programs to reapply for a new state endorsement
under a far more rigorous set of outcome-based criteria. The new school leadership licensure
law has already been showing a documentable impact in program re-design statewide. It has also
been written up by a range of national publications, and Illinois just received funding from
Wallace Foundation to enable UIC, Illinois State University, and a few other institutions to lead
a state-wide strategic implementation initiative so that our gains are nurtured statewide instead of

attenuated by resistance to change.
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Nationally, in the past three years, UIC staff were invited to offer presentations on the
leadership program and school impact data for a range of national and state-level organizations.
mcluding the National Council of State Legislatures, National Governors’ Association, State
Higher Education Executive Officers, Education Writers Association, Education Trust, Wallace
Foundation, [llinois Large Unit District Association, Council of the Great City Schools,
University Council on Educational Administration, and others. In 2012, the Journal of Planning
and Changing published three different articles featuring UIC in a special edition of the journal
dedicated to new models of principal preparation. A varicty of state and district agencies have
formally sought leadership policy and planning assistance from UIC. These include the states of
New York, North Carolina, Tennessee, Texas, Connecticut, and Vermont-- and districts such as
Gwinnett County, Georgia; Decatur, Illinots; Jackson, Mississippi, and Knoxville,

Tennessee. We at UIC see ourselves as part of a growing national movement that will bring
together the considerable resources of school districts and IHEs to develop and refine next-
generation models of school leadership development that are practice-based and results-driven,
C. Capacity to implement the proposed project

UIC has actively partnered with the Chicago Public School district to prepare and place trained
principal candidates since the UIC EdD. program’s inception. UIC set a high bar for principal
candidate achievement, incorporating locally developed CPS district competencies into
coursework and fieldwork. The mutual responsibilities and expectations of this partnership over
the first 10 years were delineated in a Memorandum of Understanding (MOU) modified annually
as needed. In 2012, this partnership became more formalized. As part of CPS’ new
comprehensive school principal quality strategy, the Chicago Leadership Collaborative (CLC),

UIC was selected as one of four partners to prepare principals for CPS. The “Amendment to the
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Principal Preparation Program Services Agreement” (see attached) is the contract between CPS
and UIC which specifies mutual responsibilities and expectations of both parties and includes a
rubric for the locally designed competencies titled “Chicago Public Schools - Performance
Standards for School Leaders Rubric — Evaluating Practice of Principals”
CPS School Principal Competencies (see attached), which UIC had a role in helping to
shape, focus heavily on the leadership capacities needed to improve student outcomes in high-
needs schools. Moreover, the rigorous CPS eligibility assessment, which most applicants
holding the Illinois State Administrative Certificate fail, is based explicitly on these
competencies. Over 90% of UIC candidates pass this assessment because these competencies are
core to the UIC preparation and development program.
In response to state legislation passed in 2010, CPS established a new teacher evaluation
system in 2012-13 known as REACH (Recognizing Educators Advancing CHicago), replacing a
40-year-old ineffective evaluation system. The three major measures for REACH are Teacher
Practice, Student Growth, and Student Feedback., Goals of REACH are to:
¢ Build principals' and/or teachers leaders' expertise in observing and analyzing instruction to
support teacher growth around a common standards for teaching excellence

* Provide teachers with information and guidance to inform their development and engage
teachers in reflection and self-assessment regarding their own performance

* Differentiate support and accountability for teachers based on their experience and/or impact
on student learning.

* (Create a culture of continuous improvement among teachers, school leaders, system

administrators and students.
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Competitive Preference Priority #1—Principal Autonomy: Chicago Public Schools
has endeavored in recent years to provide principals throughout the system with increased
autonomy to make decisions about how their own school will operate. The increased autonomy
comes with a degree of increased accountability. Principals work in collaboration with their
school staft, Local School Councils (LSCs), and Network chiefs to craft the most promising
blueprint and attendant decisions for their school’s success.

Local School Councils were legislatively enacted in Illinois in 1988 and are made up of
the school principal, 6 parents, 2 community members, 2 teachers, 1 non-teacher staff, and (in
high schools) 1 student representative. LSCs have the responsibility and authority to 1) Approve
how school funds and resources are allocated, 2) Develop and monitor the annual Continuous
Improvement Work Plan (CIWP--formerly School Improvement Plan), and 3) Evaluate and
select the school's principal.

The following describes the autonomy principals have related to budget, staffing,
scheduling, and assessment decisions. See attached for documentation of these policies excerpted
from the CPS website.

Budgeting: All principals in Chicago Public Schools have the autonomy to budget funds
allocated to their schools, based on student enrollment, as they deem appropriate in consultation
with their respective Local School Councils (LSCs).

Staffing.: The Chicago Public Schools Office of Human Capital provides a career
opportunity website at “Welcome to HR4U.” https://www.cps-humancapital.org/app/. The
“process” link of the “Candidate Gateway” specifically indicates that applicants that meet the

basic CPS employment requirements are selected and hired by the school principal.
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Scheduling: The CPS school calendar reflects a district driven single track calendar of the
first time in a number of years. CPS experimented with multi-track calendars and alternate start
and end times options (including elementary schools) for more than a decade. This year, CPS
created a single-track calendar based on feedback from a range of stakeholders as indicated in
the excerpted CPS press release below. However, the budget autonomy granted to building
principals (as indicated above) permits principals (with LSC approval) to create before,
afterschool, or Saturday student programs as deemed beneficial to their respective school.

Assessment: Autonomy related to assessment is not specifically listed in the Competitive
Priority #1 listing. However, in the spirit of ensuring principal autonomy, increased latitude to
make decisions about student testing and assessment alternatives has gained momentum in recent
years as critical to demonstrating school turnaround. Note the excerpted language from the
announcement regarding the modified assessment policy which states, “The new policy will
provide school leaders and teachers with more autonomy in establishing assessments that help
teachers develop instructional plans and align assessments with Common Core State Standards
(CCSS) to increase student learning time.”

Consultation regarding the development and modifications of the UIC EdD in Urban
Education Leadership has occurred over time in multiple forms. (See “Attestation of
Consultation” attached). The formation of the program in 2002 and the redesign of the program
to meet Illinois State Board of Education (ISBE) principal endorsement legislation in 2012
required scaffolded scrutiny and approval from the UIC COE Department of Policy Studies,
College of Education , Board of Trustees, and State of Illinois. The program currently includes a
Student Leadership Advisory Board which regularly provides feedback on all aspects of the

program. UIC’s partnership with CPS in the Chicago Leadership Collaborative (CLC) was
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achieved through a competitive RFP process. The CLC is overseen by a national advisory

council.

D. Sustainability of the proposed project after the award period ends

The improvements we are proposing for SIG Turnaround School Leaders are intended to
make an already sustainable program much more effective—to move it to the next level of
performance. These are not changes that will disappear when the funding ends; these are
innovations that will continue changing how we do business. Our budget narrative explains how
the requested funds will provide an infusion ef resources to help us redirect our operations to
establish sustainable new structures and processes for the program. These improvements take
place within a strong collaboration with Chicago Public Schools that is a central part of the
district’s school improvement strategy; we are committed to the same fundamental goal of
student success in high need schools, and are therefore committed to one another’s success to
achieve this shared goal.

For 10 years, the UIC College of Education has partnered with Chicago Public Schools
(CPS) in a nationally recognized collaboration to produce principals who demonstrably improve
student learning. This collaboration has led to the formation of a contractual, collaborative
organization that represents an entirely new approach to principal pipeline development and
hiring by Chicago Public Schools. This new organization, the Chicago Leadership Collaborative
(CLC), currently includes three higher education institutions—UIC, Loyola of Chicago, and
Harvard University in partnership with Teach for America—as well as one prominent not-for-
profit national organization, New Leaders. This collaborative demonstrates that high-performing

principals can be produced at a large scale in the third largest district in the country.
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At the university level, the University of [llinois Board of Trustees authorized the

creation and funding of a new Center for Urban Education Leadership to support the EAD
Program; three full-time, permanent clinical faculty positions have been created to support
leadership coaching; and an academic faculty position in Education Organization and Leadership
was identified by the Department as the highest priority for hiring this past year. Academic
coursework is taught by our own full time faculty members, not by adjuncts, and we have stable
streams of external funding to supplement our three permanent-dollars clinical faculty with two
other coaches. Sufficient resources for the additional coaching lines come from our contractual
partnership with CPS /CLC, and we have external funding sources to supplement our work.

Part of the rationale for the University President’s funding of the new Center for Urban
Ed Leadership (see our website: http://www.urbanedleadership.org/) was to ensure sustainable
capacity; our clinical faculty lines are more than covered by the CLC partnership and the
Center’s funds. We are experimenting with administrative support structures that go beyond the
liberal arts academic department model to achieve a staffing model more appropriate to a
professional school. Principal preparation cannot be sustained at a high level with a staff
structured identical to a philosophy department, and we are implementing new staffing structures
to investigate what will be most effective (see Management Plan).

No program is bullet-proof, of course, but it is very difficult to imagine a scenario in
which this program would not be thriving in 2017. Even if the current leadership of the program
were to step down (not anticipated), we have built such internal leadership capacity and
mstitutional support that the program would have no difficulty continuing its relationships with
CPS, sustaining the university-funded Center for Urban Education Leadership, providing

outstanding coaching to aspiring and practicing principals in the field, securing external funding
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for research as necessary, and so on. The internal leaders who are emerging in the program, on
the academic and clinical side, will ultimately prove to be more knowledgeable and capable than
the program’s founders, because this next generation’s training and experiences are better
tailored to the highly specialized work we are learning to conduct at increasingly higher levels
each year.
E. Management Plan

Because the SIG Turnaround School Leader Pipeline funding is directly targeted at our
reason for existing as a program, most of the structures and systems necessary for managing this
grant are already in place. The University of Illinois Board of Trustees two years ago approved a
Center for Urban Education Leadership to provide infrastructure support to the College of
Education and the Department of Educational Policy Studies (EDPS) to ensure that the
continuous improvement mantra of the Ed.D. Program in Urban Education Leadership can be
rcalized (See attached Organization Chart). The Center is staffed with a Director, an Associate
Director, a Research Director, senior researchers, full-time leadership coaches, and other staff
who work together as a team, meeting every Monday morning to assess progress on program
capacity and on funding initiatives that enable us to continue developing. We in the Center work
in an integrated way with the EDPS in which the Urban Ed Leadership Program is housed, and
the Department is home to the Ed.D. Program Coordinator, the Academic Program Director, the
Leadership Coach Director, and two more full time leadership coaches, all of whom are members
or affiliate members of the Center. The EDPS Department Chair is a member of our Ed.D.
faculty and a co-PI on this grant. The Center’s reason for being is in part to support and develop

the work of the Ed.D. Program and the Department, and the Center Director and the Program
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Coordinator have for the last two years been the same faculty member, which we anticipate will
continue for some time.

To supplement this foundation of systems, structures, and personnel, funds will support a
Project Manager who is also a half-time SIG Leadership Coach. This means that the Project
Manager will be immersed also in the kind of work that will help all coaches focus their practice
on high-leverage strategies for S/SE schools. By hiring a new administrative assistant, we expect
to supplement our already considerahle management capacity in ways that are not expensive but
will provide the kind of new capacity necessary to ensure the success of the grant. Because the
goals of our proposal are complex and interactive, and because all require monitoring systems to

collect and analyze data on their achievement, we present our Management Plan in table format.

Figure 2: MANAGEMENT PLAN

Goal 1: UIC will improve recruitment and development efforts to select 22 promising candidates annually

for its principal preparation program using CPS principal competencies.

Objective 1a: Oufreach — Expand outreach strategies to attract a larger candidate pool with increased

representation of educators with credentials to serve students with disabilities and English language

learners.

Benchmark 1a: Increase the number of experienced teachers, instructional leaders, and assistant
principals who attend information sessions by 100% over baseline (2014) in each of three years, with

at least 20% of potential candidates having hackgrounds in special education and teaching English

language learners.
Collaborative Activity (and responsibility) Timeline
» Target recruitment to teacher and teacher leader preparation programs within UIC and Year 1 and
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with other institutions of higher education in the local area to promote interest among their | ongoing
students in school leadership. Prioritize programs that train educators in special education
and bilingual teaching. (Director and Associate Director)

» Enhance relationships and communications with CPS around recruitment (CPS is UIC’s | Year | and
primary source of applicants) and in particular CPS departments responsible for special ongoing
education, second language leamers, social-emotional leaming/development, etc. (Director
and Associate Director)

» Develop and enhance a range of targeted strategies, including using social media, to Year | and
stimulate interest among diverse audiences, including Teach for America, Nationally Board | ongoing
Certified teachers, assistant principals, educators in special education, and bilingual
educators. (Director and Associate Director)

» Integrate strategies across Goal 1 objectives to create a system of recruitment, Year 2 and
development, screening, and selection easily replicable by CPS/other CPS partners and ongoing

other IHEs preparing school leaders. (Director, Associate Director, and Director of

Coaching)

Objective 1b: Teacher Development - Cultivate teacher leader capacity for and interest in the

principalship as a career path by working with our teacher education faculty in the College of Education and

leveraging the capacity of UIC-rained principals to develop teacher leadership.

Benchmark 1b: Provide development experiences to 250 teachers in training and in-service

teachers to cultivate their interest in the principalship as a career, as well as their leadership capacity.

Collaborative Activity (and responsibility) Timeline
» Modify course design (e.g., content, guest speakers, and student observations in schools) n UIC | Year |
PR/Award # $3778140025 27

Page ed44




teacher education programs to influence the career goals and trajectories of individual teachers

toward the principalship. (Associate Director and Teacher Education Coordinator)

» Develop linkages with UIC’s teacher tramning programs to place student teachers in UIC-led Yearl &
schools and encourage the hiring of UIC-prepared teachers into UIC-led schools. (4ssociate ongoing
Director, Director of Coaching, and Teacher Education Coordinator)

» Develop professional communities or networks of teachers and teacher leaders who aspire to Years 2 &
the principalship in order to support the development of their capacity as school leaders. (Associate | ongoing
Director)

» Share strategies for development of teacher leadership capacity with other teacher and Years 2 &
teacher leader preparation programs within UIC and with other institutions of higher ongoing

education in the local area as a means of deepening the potential candidate pool at an early

stage of teacher preparation. (Director, Associate Director, and Director of Coaching)

Objective 1c: Admissions Process — Modify admissions processes and protocols to ensure better selection

of candidates with characteristics likely to lead to success in S/SE and similar low performing schools.

Benchmark 1c: Revise 100% of processes and protocols used in admissions to reflect competencies

for turning around schools in the Chicago Public Schools and optimal candidate characteristics

hased on analysis of data.

Collaborative Activity (and responsibility) Timeline
» Identify areas in the CPS competencies that may not adequately address Year 1
turnaround competencies using an analysis of the 2007 IMPACT study done for
CPS focusing on Turnaround schools. (Director, Associate Director, and Director
of Coaching)
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» As informed by objectives 2a and 2b, and with particular emphasis on
dispositional qualities that appear from the literature, 1) review UIC admissions
criteria to ensure that applicant characteristics determined critical to success in
high needs schools are adequately incorporated, and 2) review protocols and
processes for screening and interviewing of potential applicant candidates to
ensure they will adequately reflect the interviewed candidate’s potential for
success in a high needs urban school. (Director of Research, Director, Associate

Director, Director of Coaching)

Year |

Objective 1d: Metrics — Improve metrics and procedures to track progress on objectives a-c.

Benchmark 1d: By project’s end, procedures will be developed to track the efforts designed to attract 22

quality entrants each year.

Collaborative Activity (and responsibility)

Timeline

» Enhance procedures for tracking outreach strategies including: Organizations contacted,

outreach vehicle(s), response numbers, and candidate yield (Associate Director)

Year 1

» Generate metrics to track quality of entrants and their progress through the
principal preparation program (Associate Director, Director of Coaching, Director

of Research)

Year |

» Track contact with and follow-through by other UIC teacher preparation
programs and for other IHE teacher preparation programs regarding their efforts to
promote interest in principalship career and willingness to add leadership capacity

development to curriculum. (Associate Director)

Year | &

Ongoing

Goal 1: Achievement Indicators Targets
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14715 '15-16 0 °16-117
Attendance at information sessions (100% increase over 2014 baseline, 160 160 160
currently estimated at 80)
20% of attendance will be educators with ELL and special education 32 32 32
backgrounds
# pre-service and in-service teachers to receive development experiences 50 100 100
Percent of process and procedures revised and implemented for selection 100%  100% 100%

into program

Goal 2: UIC will improve the preparation component of the program to more successfully prepare

principals for S/SE and similar low-performing schools.

Objective 2a: Evidence on Successful Programs — Identify strategies in the literature and employed by

other nationally recognized school leader preparation programs most applicable to leadership of high need

schools.

Benchmark 2a: Identify literature and programs in the first six months of the grant program and

complete review by the end of the first year.

Collaborative Activity (and responsibility) Timeline

» Review best-practice literature on school leadership with specific attention to leadership | Year 1 and
practices in low-performing and/or urban schools. (Director of Research, Academic Faculty | ongoing
Coordinator)

» Review strategies of other nationally recognized school leader preparation programsto | Year 1 and
discem the strategies believed best related to principal leader transformation, successes, and | ongoing
school improvement. Consult with those program leaders as needed/possible. (Dircctor of
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Research, Academic Faculty Coordinator)

» Gather literature on successful Turnaround schools for evidence of specific strategies
that are deemed best related to improvement. (Director of Research, Academic Faculty

Coordinator)

Year | and

ongoing

Objective 2b: UIC Program Data — Identify areas for program improvement specific to preparing

principals for the leadership challenges and opportunitics in S/SE and similar low performing schools

through the analysis of quantitative and qualitative data related to the performance of UIC principals in

S/SE and similar low performing schools.

Benchmark 2b: By the end of year 1, identify cights schools for qualitative interviews of four to six

key leaders per school to combine with analysis of quantitative school data and program records for

evidence to inform program design.

Collaborative Activity (and responsibility) Timeline

» Review program records of individual candidate progress and performance and Year 1 and
quantitative data of school indicators, 1.¢., graduation rates, attendance, discipline records, ongoing
etc. and student achievement and outcome data, to identify schools where UIC-trained
principals are achieving transformative results and where they are struggling. (Director of
Research and research staff)

» Use quantitative data to select schools for quahitative investigation to better understand Year 2 and
performance levels as they relate to the training and support of the principals, including ongoing
interviews of principals, key staff, and stakeholders. (Director of Research, Academic
Faculty)

» Continue cycles of data collection and analysis in order to diagnose, implement and Year 2 and
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continue improvement of the program and the pipeline. (Director, Director of Coaching,

Director of Research)

ongoing

Objective 2c:  Modification of Coursework — Modify pre-service coursework to forefront knowledge,

skills, and dispositions critical to improving high need schools, with special attention to developing the

instructional and leadership capacity of teachers m those schools.

Benchmark 2¢: Coursework will he modified in Year 2 and Year 3 to better prepare principals

based on findings from 2a and 2b above.

Collaborative Activity (Academic faculty members) Timeline
» Academic faculty, in consultation with program leadership, research faculty and clinical faculty, | Year 1 and
will examine the findings that come out of the work under objectives 2a and 2b. ongoing
» Academic faculty will review current syllabi (already geared to leadership in urban schools)to | Year 2
determine how the findings may further infonm course content revisions and increased attention to
the needs of low perfonming schools. Faculty will create modified instructional strategies and
assignments intended to advance the skills knowledge, and dispositions as informed by the data
collected in objectives a. and b.
» The new course strategies, assignments, and candidate outcomes will then be included in the Years 2 &
ongoing cycle of diagnosis and implementation to determine if the modified coursework is Ongoing

influencing candidate development as intended.

Objective 2d: Maodification of Pre-Service Clinical Component — Modify the pre-service clinical and

field-based component to better ensure candidates develop the skills, knowledge, and dispositions critical to

improving high need schools.

Benchmark 2d: Pre-Service clinical component will be modified in Year 2 and in Year 3 based on
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the findings from 2a and 2b above.

Collaborative Activity (Director of Coaching and coaching staff) Timeline

» Clhinical faculty, in consultation with program leadership, research faculty and academic Year2

taculty, will exanine the findings that come out of the work under objectives 2a and 2b.

» Program leadership will review current field placement procedures to better ensure that Years 2
candidates are exposed to successful models of improvement in struggling schools and that mentor

principals are prepared to help candidates develop capacity to achieve comparable results.

» The Internship course curmculum will be modified to further advance the skills, knowledge, and | Years 2 &
dispositions suggested by findings as being related to success in low performing schools. Note: Ongoing

Candidates enroll in an intemship class that parallels and supports their year-long field expenience.

» Clinical staff (coaches) will participate in professional development related to advancing the Year2 &

identified skills, knowledge, and dispositions with their respective candidate coaches. Ongoing

Objective 2¢:  Metries — Improve metrics and procedures to track progress on objectives a-d.

Benchmark 2¢: By project’s end. document methods for infonming the modification of the pre-service

experience, as well as changes in the academic and internship elements of the program

Collaborative Activity (Director of Research and Academic Faculty Coordinator) Timeline

» Develop interview protocols to gather targeted infonmation from school leaders, staffs, and Year |

stakeholders.

» Establish criteria for identifying programs and practices to be studied and methods of studying | Years 1

these practices.

» Document the specific modifications made to academic course syllabi, the clinical Intemship Years 1
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course, and field experience expectations.

Goal 2: Achievement Indicators Targets

14715 7152716 "16-°17

By end of year 1, review six leadership programs and literature X

By end of year 1, select 8 schools for qualitative study based on quantitative X

analysis

Interviews conducted in schools selected for qualitative study and analyzed 5schs 3 schs

to provide feedback to program design

Coursework and clinical components modified based on findings above X X

—_—— —_—__—
Goal 3: UIC, in collaboration with Chicago Public Schools, will increase the number of school leaders

placed in S/SE schools and provide them with the support necessary to build school capacity for

instructional improvement.

—Objective 3a: Placement Strategies — UIC will collaborate with CPS to identify principal vacancies and
potential vacancies in S/SE schools and determine best strategies for promoting placement of UIC prepared

principals in these schools.

Benchmark 3a: Over the three years of the program, 50% of openings in S/SE and other low-

performing school (i.e., Tier 3) will be filled by UIC-trained principals.

Collaborative Activity (Director and Director of Coaching) Timeline

» Collaborate with CPS regarding S/SE schools targeted for principal replacement. Idennfy Year 1 and
which can be replaced directly and which require LSC approval, and work strategically with CPS | ongoing

to increase number of UIC principal placernents through both routes.
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» Work closely with the pool of UIC Assistant Principals serving in CPS schools who have Years 1 &
developed the necessary expertise to become transformational principles in S/SE schools, Ongoing
monitoring their development and moving them into the principalship when they demonstrate
readiness for leadership.

» Create formal network of assistant principals to focus leadership coach and academic faculty Yearl &
attention on their development needs. Ongeing

Objective 3b: In-service Clinical Modules — Develop and enhance in-service clinical modules

specitically designed to support novice principals in high need schools.

Benchmark 3b: By the end of three years, develop six coaching modules to support principals

working to turn around low performing schools.

Collaborative Activity (Director of Coaching and coaching staff) Timeline

» Hire one full-time SIG leadership coach whose central responsibility is to develop and to share | Years |
with other coaches procedures, assessments, and instruments specific to supporting principal
suceess in S/SE schools.

» Sustain a professional leaming community among existing full-time coaches and new SIG Year 1 &
leadership coach in order 10 enhance coaches’ ability to suppott the UIC theory of action for school | Ongoing
transformation among school leaders in low-performing schools.

» Design clinical modules for postresidency/in-service support that target development of the Years 2 &
skills, knowledge, and dispositions as related to leadership success in a low-performing school, as | Ongoing
informed by work carried out under objectives 2a and 2b.

» Monitor implementation of the newly designed in-service coaching modules through Year2 &
discussions at bi-weekly coaches’ meetings and make adjustments as indicated. Ongoing
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Objective 3c: Support — UIC will provide principals in SIG and S1G-eligible schools with frequent,
intense coaching support in areas of development considered critical to successful performance and

effectiveness.

Benchmark 3c: By end of three years, 20 UIC-trained principals in S/SE or similar low performing

schools will receive up to threes years of coaching post-residency.

Collaborative Activity (and responsibility) Timeline

» Develop new working relationships with CPS Network Chiefs who supervise S/SE schools’ | Year |
pnneipals so that the progress of each principal is jointly and strategically momnitored and supported

by UIC coach and by Network Chief. (Director and Director of Coaching)

» Provide approximately four hours per week of coaching for novice principals in the first three | Years 2

years of tenure for twenty selected principal-led schools considered S/SE. (Director of Coaching)

» Monitor coaching implementation (primarily by the coaches as well as by prograim leadership) | Years 2 &
to ensure that principals are developing capacity in the competencies considered critical to school | Ongoing

improvement. (Director of Coaching)

» Regularly collect feedback from coaches and novice principals on the coaching process, study | Year2 &

feedback, and modify strategies as indicated. (Director of Research) Ongoing

Objective 3d: Teacher Leader Development — Provide novice principals with, among other supports,
strategies specifically targeted to teacher leadership capacity building as one means of developing a

potential quality pipeline of school leaders.

Benchmark 3d: By end of year 3, 50 teacber leaders in S/SE schools and similar low performing
schools will be identified for development hy principals and coaches and provided with opportunities

to enhance their leadership skills.
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Collaborative Activity (and responsibility) Timeline

» Enhance coaches’ ability to support principals in developing teacher leadership mcluding (but | Year 2 and
not limited to) assistant principals, Instructional Leadership Teams (ILTs), Literacy/Math, ongoing
Bilingual Coordinators, counselors, professional leaming communities (PLCs), ete. through
coursework and coaching, (Director of Coaching and coaching staff)

» Ensure that academic coursework for novice principals engages them in structured Years 2 and
documentation and analysis of extertt to which teacher leadership is being developed in each ongoing
school (Academic Faculty Coordinator)

» Ensure that coaching modules include specific strategies that address school-based collaborative | Years 2 &
leadership, development of teacher leader capacity, and seeding interest in the principalship. Ongoing
(Director of Coaching)

» Monitor principal practices for development of teacher leaders in the 20 UIC novice pnncipal | Year2 &
led S/SE schools selected for intensive in-service coaching, (Director of Coaching) Ongoing

| Objective 3e: Metrics — Establish metrics and procedures to track progress on objectives a-d.

Benchmark 3e: By project’s end, procedures will be in place to track principal placement in S/SE schools,

design and implementation m-service coaching modules, and the level of interest in the principalship as a

career among teacher leaders in selected novice principal UIC led schools.

Collaborative Activity Timeline
» Track number of UIC principal candidates placed in S/SE schools and the generation of the Year 1 &
vacancy, i.¢., voluntary or mvoluntary principal vacancy, failure of renewal by LSC, school slated | Ongoing.

for tumaround, etc. (Director of Research)
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» Create pacing chait for the design, implementation, monitoring, and modification of m-service | Years 1

coaching modules. (Director of Coaching)

» Track the number of hours coaches provide direct support to novice principals in schools Years2 &
identified for the project and document progress toward the principals’ identified capacity Ongoing

development needs (Director of Coaching)

» Sample/survey teacher leaders in novice-principal supported schools regarding their level of Year 2

wterest in the principalship career and how that interest was generated. (Associate Director)

Goal 3: Achievement Indicators Targets

‘1415 1516 "16-°17
% openings in S/SE and low performing schools filled by UIC-trained 50% 50% 50%
principal
Total number coaching modules developed and implemented 2 5 6
Total number principals in S/SE schools receiving intensive coaching 10 20 20
Total number teacher leaders provided development experiences 10 30 50

Goal 4: UIC will collaborate with CPS to retain effective UIC-trained principals in S/SE and similar low

performing schools and replace ineffective school leaders.

Objective 4a: UIC Record — Analyze principal retention record to date of UIC prepared/placed principals

over the last ten years with attention to pattems of retention in S/SE schools

Benchmark 4a: Complete analysis of retention record by end of year 1 in order to inform

collaborative work with CPS around retention.

Collaborative Activity (Director of Research) Timeline

» Use newly developed prograim database to detenmine the principalship placement and tenure of | Year |
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each cohort member over the last ten years. Compare retention record of principals in S/SE
schools with those in non-S/SE schools. Compare retention in UIC led schools with schools in

CPS systemwide and with sub-groups of CPS schools as may prove informative/useful.

Objective 4b: Retention Incentives — Collaborate with CPS/CLC to further develop incentives for

retaining effective school leaders.

Benchmark 4b: Improve retention rates of effective principals by 50% over the three years of the

grant as compared to the first 10 years of the program.

Collaborative Activity (Director and Director of Coaching) Timeline

» Seek to collaborate with CPS in reviewing the critenia for the current CPS financial bonus Year |
recognition and reward program, itiated one-year ago, for principals whose schools are deemed
to have made outstanding progress for the given year.

» Share UIC case study analyses and other data collected on improvements made in UIC led Years 2 &
schools. Highlight evidence of principal long-tenm commitment and what appears, from the data, | ongoing
to generate long-term commiitment.

» Collaborate with CPS/CLC to develop a suite of mcentive strategies that recognize/reward Years 2 &
principals for a vanety of improvements at a variety of stages of progress. Ongoing

» Collaborate with CPS/CLC to replace ineffective principals, whether UIC prepared or non- Year | &
UIC, with principal candidates that have demonstrated evidence during residency of capacity to Ongoing

improve a struggling/low-performing school.

Objective 4¢:  Metrics — Improve metrics and procedures to collect data as indicated in objectives a-c.

Benchmark 4¢: By project’s end, initially developed procedures will be in place to documents UIC

principal retention, positive leadership behaviors and strategies, and progress toward revised principal
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retention incentives in CPS.

Collaborative Activity Timeline

» Document principal retention rates among UIC prepared candidates (Director of Research) Year |

» Develop analysis procedures to detenmine principal behaviors and strategies in successfuland | Years 2
non-successful Sa/Se schools and identify commonalities across schools of positive and negative

behaviors and strategies. (Director of Research)

» Track UIC suggestions (including date) made to CPS regarding principal retention incentives Years 1 &

(Director, Director of Coaching) Ongoing
Goal 4: Achievement Indicators Targets
'14-°15  °15-'16 '16-°17
Complete analysis of retention record of UIC-trained principals X
% improvement in retention rate in comparison to first 10 years 50% 50% 50%
References

Carr, Susan (2008) A quotation with a life of its own: Editor’s notebook. Patient Safety and
Quality Healthcare. July. August. Downloaded 2/13/14. http://www.psgh.com/july-august-
2008/1864-editor-s-notebook-a-quotation-with-a-life-of-its-own

Cosner, et al. (2012) The Ed.D. Program at the University of Illinois at Chicago: Using
continuous improvement to promote school leadership preparation. Planning and Changing
43:1/2. 127-148.

Davis, S., Darling-Hammond, L. (2012) Innovative principal preparation programs: What
works and how we know. Planning and Changing 43:1/2. 25-45.

Day, D.V. Harrison, M.M., and Halpin, S.M. (2009) An Integrative Approach to Leader
Development. New Y ork: Psychology Press.

Day, D.V., Zaccaro, §8.J., Halpin, S.M. (2004) Leader Development for Transforming
Organizations. New York: Psychology Press.

Shoho, A., Barnett, B., Martinez, P. (2012) Enhancing OJT internships with interactive coaching.
Planning and Changing 43:1/2. 161-182.
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Faculty and Staff Bios and
Abbreviated Curriculum Vitae

Attached are curriculum vitae for the following faculty and staff of the UIC Ed.D. in Urban
Education Leadership program.

Academic

Steven Tozer, Ed.D. Program Coordinator, Academic Faculty (Project PI)

Shelby Cosner, Director of Ed.D. Academic Program, Academic Faculty (Project Co-PI)
Andrea Evans, Educational Policy Studies, Academic Faculty (Project Co-PI)

David Mayrowetz, Educational Policy Studies, Chair, Academic Faculty (Project Co-PI)
Jennifer Olsen, Curriculum & Instruction, Assistant Clinical Professor (Project Co-Pl)

Clinical (Ed.D. in Urban Education Leadership)

Peter Martinez, £d4.D. in Urban Education Leadership, Director of Coaching, Clinical Faculty
Cynthia Barron, £4.D. in Urban Education Leadership, Coach

Nancy Carter-Hill, £4.D. in Urban Education Leadership, Coach & Clinical Faculty

Beverly LaCoste, Ed.D. in Urban Education Leadership, Coach

Kathleen Mayer, Ed.D. in Urban Education Leadership, Coach & Clinical Faculty

Paul Zavitkovsky, £d.D. in Urban Education Leadership, Coach

Administrative Staff

Katonja Webb, Center for Urban Education Leadership, Associate Program Director
Research Staff
Samuel Whalen, Center for Urban Education Leadership, Research Director (Project Co-PI)

Lisa Walker, Center for Urban Education Leadership, Senior Researcher
Martha Hehert, Center for Urban Education Leadership, Senior Researcher
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STEVEN TOZER

Dr. Steve Tozer is a professor of Educational Policy Studies, and founding Coordinator, EdD
Program in Urban Education. He hegan as a kindergarten teacher at Hull House, and director of
an early childhood center in Uptown Chicago, later directing an alternative school for
adjudicated Cook County youth. After doctoral studies at UI Urbana-Champaign, Tozer served
as head of Curriculum and Instruction at UTUC; chair of Policy Studies at UIC; president of the
American Educational Studies Association; Chair of the Governor’s Council on Educator
Quality in Illinois; and Chair of a State Legislative Task Force on school leader preparation. His
collaborations with colleagues at UIC and Chicago Public Schools have been funded by the
Broad Foundation, Chicago Community Trust, MacArthur Foundation, and others. He is lead
author of a texthook, School and Sociery, Historical and Contemporary Perspectives, 6th Edition
(2009), and lead editor of The Handbook of Research in Social Foundations of Education

(201 1).

EDUCATION

e 1982 - Ph.D., University of Illinots at Urbana Champaign, Philosophy of Education
e 1978 - M.Ed, Loyola of Chicago, Elementary/Early Childhood Education
e 1972 - B.A,, Dartmouth College, German

RESEARCH AND TEACHING INTERESTS

Steve Tozer is a Professor in the College of Education at the University of Illinois at Chicago
and Coordinator of the Ed.D. Program in Urhan Education Leadership. He is past president of
the American Educational Studies Association and the Council for Social Foundations of
Education. He was Head of the Department of Curriculum and Instruction at the University of
[linois at Urbana Champaign and Chair of Policy Studies at UIC. In journals such as
Educational Foundations, Educational Studies, Teachers College Record, and Educational
Theory, Tozer has explored the origins of the field of social foundations of education in teacher
and administrator development. He has served on the editorial boards of Educational Studies,
Educational Foundations, and Teachers College Record, and is currently Associate Editor of
Educational Theory. His co-authored texthook for teachers, School and Society, Historical and
Contemporary Perspectives, is now entering its sixth edition. Tozer’s collaborations in the
professional development of teachers and school leaders have been funded by the MacArthur
Foundation, Eli Broad Foundation, Chicago Public Education Fund, and others. He received the
Stevenson Award from the Association for Teacher Educators for leadership and dedication to
the education profession. He currently chairs the Illinois Board of Higher Education Legislative
Task Force on School Leadership Preparation.

PUBLICATIONS
Books

Tozer, S.E., G. Senese and P. Violas (2012). School and Society: Historical and Contemporary
Perspectives 7th Edition. New York: McGraw Hill. First Edition published as Tozer, S.E., P.C.
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Violas and G. Senese (1993). School and Society: Educational Thought as Social Expression.
New York: Random House.

Tozer, S.E., B. Gallegos, and A. Henry, eds. (2011) Handbook of Research in the Social
Foundations of Education, New York: Routledge/Taylor Francis, Inc.

Tozer, S.E., ed. (1999) Philosophy of Education 1998. Urbana, IL: Philosophy of Education
Society.

Selected Book Chapters Since 2000

Superfine, B. M., Smylie, M. A., & Tozer, S., Mayrowetz, D. (2009). Promising

strategies for improving K-12 education in lllinois: Improving the educator workforce, The
lilinois Report 2009 (pp. 49-64). Urbana-Champaign, IL: Institute of Government and Public
Affairs, University of Illinois.

Tozer, S. & Butts, R.F. (2011). The evolution of social foundations of education. In Tozer,
Gallegos, & Henry Handbook of Research in the Social Foundations of Education. New York:
Routledge.

Chou, V. and 8. Tozer (2008), What's Urban Got to Do With It7 in Peterman, Francine (ed.)
Partnering to Prepare Urban Teachers: A Call to Activism. Washington DC: AACTE.

Selected Journal Articles

Cosner, Tozer, & Smylie (2012). The Ed.d. Program at the University of Illinois Chicago: Using
Continuous Improvement. Planning and Changing 43 1-2 Summer 2012.

Tozer, S., Zavitkovsky, P., and Martinez, P. (2009) Demonstrating Results: Leading Teacher
Inquiry into Student Performance Data in Urban Schools. AERA Division A, Section 5
(Leadership Development) San Diego, April 13.

Tozer and Horsley, H. (2006). Professional development of teaching in physical education:
where are we now? In Journal of Teaching in Physical Education 25 (4) 450-457.

Tozer, Burstein, P., and O’Connell, Carole (2006) Four Perspectives on Alternative Routes to
Teacher Certification. Feature article, in Success In High Need Schools, Journal of ACI's Center
for Success in High Need Schools 2:1 June
http://www.successinhighneedschools.org/journal/issue/2/1/825

PRESENTATIONS (Selected (2(t12) National Presentations on School Leadership
Development

Preparing Effective PreK-12 School Leaders: Learning from [llinois’s Experience. National
Governors® Association Learning Lab, November 28-29", Wyndham Blake Hotel/ University of
Illinois, Chicago.
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Evaluating the Effectiveness of Leadership preparation: What, Why and How. University
Council on Education Administration, Denver, November 15, 2012

School Leadership as a Cost-Effective Lever for Improving Learning in High-need Schools.
Education Trust National Conference, November § — November 9, 2012 at the Grand Hyatt
Washington.

Treadmill at the Top. Council of Great City Schools Annual Conference. Indianapolis, October
2012.

Strengthening State Regulations for Principal Preparation. National Council of State
Legislatures. Chicago McCormick Place. August 6, 2012

What About the Principal? Education Writers Association Annual Conference, co-sponsored by
AERA and University of Pennsylvania, May 17, 2012.

Policies for Effective Principals. AREL and Texas Education Agency April 17,
2012, Second Meeting of the Advisory Group, Austin, Texas

Partnering to Turn Around Schools. AACTE 2012 Annual Meeting invited presentation:
February 18, 2012 Chicago.

Principal Effectiveness Program. College Board’s 2012 Regional Forum. Chicago, Sunday,
February 12, 2012

Building Successful Partnerships with Local Education Agencies, Alliance to Reform Education
Leadership Network Convening, January 24 and 25, 2012, Dallas, Texas

Preparing School Leaders to Align Early Childhood and K-12 Education Systems LINC
University Consortium Meeting, - Presentation by University of Illinois at Chicago, February 2,
2012.
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Academic Faculty

SHELBY COSNER

Dr. Cosner's research focuses on the development of organizational capacity within schools. She
is particularly interested in the ways in which school leaders support the development of human
and social resources; two important dimensions of school capacity. From such a perspective, she
has examined the the development of trust in schools. She is currently investigating the
development of evidence-based (data-based) teacher collaboration. Her recent work appears in
such peer-reviewed journals as Educational Administration Quarterly, the Journal of School
Leadership, Urban Education, and Educational Management Administration & Leadership.
Forthcoming publications will appear in Leadership and Policy in Schools.

Dr. Cosner is a former school- and district-level leader. She teaches a variety of leadership,
school organization, and qualitative research methods courses for doctoral students in the Urban
Education Leadership Ed.D. and Policy Studies in Urban Education Ph.D. programs. Dr. Cosner
received UICs Council for Excellence in Teaching and Learning Award in 2009.

EDUCATION

2005 - Ph.D., University of Wisconsin-Madison, Educational Leadership and Policy Analysis

RESEARCH AND TEACHING INTERESTS

Cosner's research focuses on institutional change/development/improvement and the work of
leaders in such contexts. Within this broad perspective, she is particularly interested in school
improvement, the enactment of school-wide instructional reforms and the
development/enactment of strategy for improvement, leadership practices (teacher, school and
district) that support school improvement and the enactment of school-wide instructional reforms,
and leadership preparation/development. She brings organizational and leadership perspectives

to her work. Cosner is an applied qualitative researcher whose work

draws heavily from organizational sciences, sociology, social psychology, and management.

SELECTED PUBLICATIONS

Tozer, S., Cosner, S., Zavitkovsky, P., Martinez, P., & Whalen, S. (under review). Improving
under-achieving schools at scale through next-generation school leadership.

Cosner, S. (under review). Developing school leaders to advance collaborative data practices:
The need to cultivate developmental perspectives and diagnostic approaches.

Cosner, S. (in press). Advancing a phase-based model of school leadership for the support of
collaborative data practices as a school-wide improvement strategy. Journal of School
Leadership.
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Cosner, S., Tozer, S., & Smylie, M. (2012). The Ed.D. program at the University of [llinois at
Chicago: Using continuous improvement to promote school leadership preparation. Planning
and Changing.43(1/2), 127-148.

Cosner, S. (2012). Leading the on-going development of collaborative data practices: Advancing
a schema for diagnosis and intervention. Leadership and Policy in Schools, 11(1), 26-65.

Cosner, S. (2011). Supporting the initiation and early development of evidence-hased grade-level
collaboration in urban elementary schools: Key roles and strategies of principals and literacy
coordinators. Urban Education, 46(4), 786-827.

Cosner, S. (2011). Teacher learning, instructional considerations, and principal communication:
Lessons from a longitudinal study of collaborative data use by teachers. Educational
Management Administration & Leadership, 39(5), 568-589.

Cosner, S. (2010). Drawing on a knowledge-hased trust perspective to examine and
conceptualize within-school trust development by principals. Journal of School Leadership,
20(2), 117-144.

Cosner, S. (2009). Building organizational capacity through trust. Educational Administration
Quarterly, 45(2), 248-291.

Peterson, K. & Cosner, S. (2008). Teaching your principal: Top tips for the professional
development of the school’s chief. In V. von Frank (Ed.), Professional learning for school
leaders (pp. 5-9). Oxford, OH: National Staff Development Council.

Cosner, S. (2006). School improvement models. In F. English (Ed.), SAGE encyclopedia of
educational leadership and administration (pp. 904-906). Thousand Oaks, CA: SAGE
Publications.

Peterson, K. & Cosner, S. (2006). School culture. In F. English (Ed.), SAGE encyclopedia of
educational leadership and administration (pp. 249-251). Thousand Oaks, CA: SAGE
Publications.

Cosner, S. (2005). Towards a human capital development strategy: Uncovering the approaches
used by a high school principal to support teacher learning. In W. Hoy & C. Miskel

(Eds.), Theory and research in educational administration: Educational leadership and
reform (pp. 233-264). Greenwich, CT: Information Age Publishing.

HONORS AND AWARDS

e 2009 - Teaching Recognition Program Award by the UIC Council for Excellence in
Teaching and Learning.

e 2003 - David L. Clark National Graduate Student Research Seminar in Educational
Administration and Policy, University Council for Educational Administration.
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ANDREA E. EVANS

Dr. Evans manages the Master’s and Ph. D. degree programs in educational administration and
higher education (college student personnel). Responsibilities have included: Managing
principal and superintendent certification programs; Collecting data and authored reports related
to NCATE accreditation, self-study program review, and annual assessment reports; Managing
budget, course scheduling, and faculty assignments; Facilitating the hiring process for adjunct
faculty: Conducting annual faculty evaluations; Managing student grievance process and other
academic programming matters; Teaching department courses; Serving as member of the Dean’s
Executive Council.

EDUCATION

Ph. D. University of Illinois at Chicago, Educational Policy and Administration 2004
M. Ed. DePaul University, Curriculum and Program Development 1994
B.S.  University of Illinois at Chicago, Biological Sciences 1989

ACADEMIC EXPERIENCE

Associate Professor of Educational Leadership and Policy Studies, Department of Education
Policy Studies, College of Education, University of Illinois at Chicago (August 2012- present)

Department Chair and Associate Professor, Department of Educational Administration and
Higher Education, College of Education and Human Services. Southern Illinois University
Carbondale (July 2010- 2012).

Assistant Professor of Educational Administration, Department of Leadership, Educational
Psychology and Foundations (LEPF), College of Education. Northern Illinois University (August
2004-2010).

PUBLICATIONS

Evans, A. E. (2013). Leveraging national and state policy toward leadership for equity and
excellence. Chapter for Handbook of Research on Educational Leadership for Diversity
and Equity. L. Tillman & J. J. Scheurich {(eds.). Routledge: NY

Evans, A. E. (2009). NCLB and the quest for educational equity: The role of teachers’
collective sense of efficacy. Leadership and Policy in Schools, 8(1), 64-91. [An earlier
version of this paper was presented at the 2007 annual meeting of the University Council
for Educational Administration.)
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Reed, L. & Evans, A. E. (2008). What you see is [not always] what you get! Dispelling race and
gender leadership assumptions. International Journal of Qualitative Studies in Education, 21(5),
487-499. [An earlier version of this paper was presented at the 2007 annual meeting of the
University Council for Educational Administration. ]

Evans, A. E. (2007). School leaders and their sense-making about race and demographic
change. Educational Administration Quarterly, 43(2), 159-188. [An earlier version of this
paper was presented at the 2005 annual meeting of the University Council for Educational
Administration.]

Evans, A. E. (2007). Changing faces: Suburban school response to demographic change.
Education and Urban Society, 39(3), 315-348. [An earlier version of this paper was presented at
the 2004 annual meeting of the University Council for Educational Administration. ]

Evans, A. E. (2007). Horton, Highlander, and leadership education: Lessons for preparing
educational leaders for social justice. Journal of School Leadership,17(3), 250-275. [An earlier
version of this paper was presented at the 2006 annual meeting of the University Council for
Educational Administration. ]

Smylie, M. A. & Evans, A. E. (2006). Social capital and the problem of implementation

(pp. 187-208). In M. 1. Honig (Ed)., New Directions in Education Policy Implementation:
Confronting Complexiry. Albany: State University of New York Press.

MANUSCRIPTS IN PROGRESS

Evans, A. E. (under review). Principals’ perceptions of their school organizational context:
Understanding principal self-efficacy and the nature of principal leadership. Leadership and

Policy in Schools.

Evans, A. E. (in progress). Towards diversity-responsive leadership.

AWARDS AND HONORS

Dean’s Scholarship Support Grant (|®X4) 1), 2009.

Outstanding Assessment Report-Principalship Program, Northern [llinois University, 2007.

American Association of University Women Fellow (Alternate), 2005. Illinois Consortium for
Educational Opportunity Program Doctoral Fellow ((® ]}, 1997 -2000
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DAVID MAYROWETZ

Dr. David Mayrowetz is an associate professor in the Department of Educational Policy Studies.
Dr. Mayrowetz studies the ways in which organizational and institutional factors influence the
creation and implementation of educational reforms. His work has been published in Educational
Policy, Leadership and Policy in Schools, Educational Administration Quarterly, Teachers
College Record and Educational Evaluation and Pelicy Analysis. He teaches courses regularly
on educational policy, education and the law, case study research methods, instructional
leadership, and special education policy.

EDUCATION
2002 - Ed.D. Rutgers University, Educational Administration, Theory & Policy
1998 - M.S., Rutgers University, Public Policy

1992 - B.A., University of Pennsylvania, History

RESEARCH AND TEACHING INTERESTS

Dr. Mayrowetz studies the ways in which organizational and institutional factors influence the
creation and implementation of educational reforms. While the reforms that he explores are
varied, ranging from attempts to change mathematics instruction to the development of
"distributed leadership" in schools, to the placement of students with special needs in general
education classrooms, one of the recurring motifs in his work is the effects that changes in
general education have for special education students and programs and vice versa.

Dr. Mayrowetz regularly teaches courses on educational policy and education and the law. While
at UIC, he also has taught classes on case study research, instructional reform, the foundations of
educational administration, and decision making for school leaders.

SELECTED PUBLICATIONS
Mayrowetz, D. (2009). Instructional practice in the context of converging policies: Teaching
elementary-level mathematics to students in an inclusive and tested grade. Educational Policy,

23(4), 554-588.

Murphy, I., Smylie, M, Mayrowetz, D. Louis, K.S., (2009). The role of the principal in fostering
the development of distributed leadership. School Leadership and Management, 29(2), 181-214.

Mayrowetz, D. (2008). Making sense of [ |distributed leadership:[ | Exploring the multiple usages
of the concept in the field. Educational Administration Quarterly, 44(3), 424-435.

Mayrowetz, D. & Lapham, J. F. (2008). [/But welIre in a court of law. Wel re notin a
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legislature. | The Corey H. court trapped in an identity crisis between adjudicator and
policymaker. Educational Policy, 22(3), 379-421.

Smylie, M. A., Mayrowetz, D., Murphy, J. & Louis, K. S. (2007). Trust and the development of
distributed leadership. Journal of School Leadership, 17(4), 469-503.

Mayrowetz, D., Murphy, J., Louis, K. §. & Smylie, M. A. (2007). Distributed leadership as work
redesign: Retrofitting the job characteristics model. Leadership and Policy in Schools, 6(1), 69-
101.

HONORS AND AWARDS

2006 - UIC Great Cities Faculty Scholar

2006 - Paula Silver Award for most outstanding case in 8th volume of the Journal of Cases in
Educational Leadership, University Council for Educational Administration

2005 - UIC Teaching Recognition Program Award
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Jennifer D. Olson- CV 2014

Jennifer D. Olson
4020 North Springfield Avenue
Chicago, lllinois 60618
773-575-9291
Jolson21@uic.edu

lennifer Olson is a visiting assistant clinical professor in Curriculum and Instruction at the University of
lllinois at Chicago. She coordinates the Secondary Education program and teaches curriculum,
instruction, & assessment courses to undergraduate and graduate secondary education students,
lennifer’s research focus on urban high school reform is informed by nine years of teaching in Chicago
Public Schools, giving her an informed perspective of how policy moves from theory to practice.
lennifer received her PhD in Urban Education Policy Studies in 2013 from University of lllinois at
Chicago. Her dissertation explored students’ perspectives of organizational change in urban
turnaround high schools. Dr. Olson’s current research interests include urban high school reform,
urban teacher preparation, school turnaround, student voice, and organizational change.

Education
University of Illinois at Chicago Chicago, lllinois
PhD Policy Studies in Urban Education May 2013

Dissertation: Student Voices: Implications for School Turnaround in Urban High Schools

Loyola University Chicago Chicago, lllinois
MEd Curriculum & Instruction May 1999
lllinois State University Normal, lllinois
BA Sociology June 1995

Research Interests

Urban school reform, urban teacher preparation, school turnaround, student voice, organizational
change

Teaching Experience

Spring 2013-Present Visiting Assistant Clinical Professor
University of lllinois at Chicago, College of Education
¢ Create and implement curriculum for Curriculum, Instruction, & Assessment
in Urban Secondary Schools
e Coordinate field placements for pre-service teachers
e Observe pre-service teachers in Chicago Public Schools

Spring 2010- 2011  Teaching Assistant
University of |llinois at Chicago, College of Education
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e Create Introduction to Urban Education curriculum
¢ Implement curriculum aimed at preparing pre-service teachers to be
successful in urban schools

¢ Coordinate field experiences for pre-service teachers

Fall 2002-2008 Lead Teacher, FACETS Small School
Harper High School, Chicago, iflinois
e Direct operations and elements of a small school with 125-150 students
» Manage recruitment of incoming students into FACETS
e Recruit and hire staff for FACETS
e (Calculate statistics on graduation rates, test scores and attendance
e QOrganize & implement integrated curriculum for all FACETS classes
¢ Coordinate and organize team building mentoring days
¢ Facilitate weekly small school meeting

Fall 1999-2008 Sacial Studies Teacher

Harper High School, Chicago, illinois

e Create and implement curriculum for United States history, community civics
& culinary arts to 10™, 11 and 12™ grade students

s Integrate technology into curriculum, using a custom built website that
allows students to post their original work, conference with other students
and share documents

e Facilitate Leadership Academy (Uniting urban and suburban students for
leadership activities)

e QOrganize and design an advisory plan for the entire Harper High School
student body

Research Experience

2010-2012 Collaborative Teacher Network
University of Illinois at Chicago
s Review professional literature and write literature reviews
e Analyze and code gualitative data and develop reports
e Work collaboratively with other researchers to interpret educational data
e Complete IRB and continuing IRB review paperwork

Summer 2009 Strategic Learning Initiatives
Chicago, Illinois
e Conduct and develop literature reviews related to educational research
e (Collect & analyze data on urban education reform issues

Related Professional Experience

2013-Present Secondary Education Program Coordinator
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2011-2012

2010-2011

2010

2010

2004-2008

2004-2008

Jennifer D. Olson- CV 2014

University of Illinois at Chicago, College of Education

* Create UIC/Chicago Public Schools partnerships

» Coordinate pre-service teacher placements in Chicago Public Schools

s Act as liaison between College of Education and Liberal Arts & Sciences
e Support implementation of edTPA in Secondary Education Coursewaork

MEd Instructional Leadership Educational Studies Program Coordinator
e Review student applications for admittance to program

¢ Advise MEd students on program coursework

¢ Participate in College of Education recruitment events

Graduate Assistant

University of Illinois at Chicago, College of Education

s Work cooperatively with MEd coordinator to support MEd students
Plan and implement recruitment strategies for MEd program
Coordinate social and professional activities for MEd students
Mentor and supervise graduate teaching assistants

Student Representative: UIC Graduate Student Council Educational Policy Studies

Reviewer: Midwestern Education Research Association Annual Meeting: Columbus, OH.
Individual Paper Submissions:

Division G: Social Context of Education

Division H: Research, Evaluation & Assessment in Schools

Division L: Educational Policy and Politics.

Discussant: Parents, Community Involvement, and Social Influence in Education
Division G - Social Context of Education Paper Session. Midwestern Education Research
Association Annual Meeting: Columbus, OH.

Close Up Washington DC Coordinator/Facilitator

Harper High School, Chicago, Hlinais

» Organize & manage students participating in a week long government studies trip to
Washington D.C.

» Manage fundraising of $10,000 annually

United States History Course Planning Team Leader

Harper High School, Chicago, {llinais

e Facilitate United States history course planning team meetings

e Collaborate with teachers to organize & design the United States history course
plan, including curriculum maps, special education accommodations, state standards
and lesson plans

e Communicate United States history course planning information between teachers,
department chair, special education teachers and administration
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Conference Presentations

2013

2013

2012

2012

2012

2011

2011

2010

2010

2010

2010

2010

Students’ Perceptions of Leadership in Turnaround Schools. Paper Presentation.
University Council for Educational Administration Annual Meeting: Indianapolis, IN.

Changes for the good. Changes for the Bad. Students’ Perceptions of Turnaround in
Urban High Schools. Paper presentation. American Educational Research Association
Annual Meeting: San Francisco, CA.

Students’ Experiences in Turnaround High Schools. Paper presentation. Midwestern
Education Research Association Annual Meeting: Evanston, IL.

Factors Promoting or inhibiting School Turnaround. Paper presentation. American
Education Research Association Annual Meeting: Vancouver, BC.

Teacher Development to Enhance Content Area Reading Instruction for Students with
Disabilities. Paper presentation with Michelle Parker-Katz, Marie Tejero Hughes and
Tiffany Ko. American Education Research Association Annual Meeting: Vancouver, BC.

Student Engagement in a Turnaround School. Paper presentation. American Education
Research Association Annual Meeting: New Orleans, LA.

Collaborative Teacher Network: Findings Related to Increasing Teachers’ Knowledge of
Content Area Reading Strategies. Paper presentation with Michelle Parker-Katz, Marie
Tejero Hughes and Tiffany Ko. American Education Research Association Annual
Meeting. New Orleans, LA.

Like Being at a New School: Students’ Experience in a Turnaround School. Paper
presentation. Midwestern Education Research Association Annual Meeting: Columbus,
OH.

Scholars at Work: Establishing a Community of Practice in Graduate School. Workshop
with Hall, M; Lewis, D.; Warren, C.; Rawls, S.; Dawson, C., & Cummings, M. Midwestern
Education Research Association Annual Meeting: Columbus, OH.

Scholars at Work: Establishing a Community of Practice in Graduate School. Workshop
with Hall, M; Lewis, D.; Warren, C.; Rawls, S.; Dawson, C., & Cummings, M. American
Educational Studies Association Annual Meeting: Denver, CO.

Graduate Student Experience. Invited Lecture. University of lllincis at Chicago: Chicago,
IL.

Like Being at a New School: Students’ Experience in a Turnaround Schoaol. University of
lllinois at Chicago Student Research Forum.
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2004 Integrating Service Learning Projects into Your Curriculum. Workshop: Chicago Public
Schools Office of Small Schools Conference: Chicago, IL.

2005 Lead Teacher Roles and Responsibilities. Workshop: Chicago Public Schools Office of
Small Schools Conference: Chicago, IL.

Publications

Olson, J. {Under Review). The teachers that matter: Students’ perspectives of urban turnaround high
school teachers. Urban Education.

Honors and Awards

15" Place Award UIC Student Research Forum 2010
Principals Choice Teacher of the Year Harper High School 2005

Memberships in Professional Associations

American Education Research Association
Midwestern Education Research Association
American Education Studies Association
University Council for Educational Administration

Professional Training & Workshops

2006 Connecting American History Project
The Newberry Library & Chicago Historical Society, Chicago, lllinois

2002 Gilder Lehrman Institute of American History: Civil Rights Seminar
Cambridge University, Cambridge England

PR/Award # 53778140025
Page e74



Clinical Faculty

PETER MARTINEZ

Peter Martinez is co-director of the Center, and Director of Principal Coaching for UIC's EAD
program. Martinez has served on several local, state and national panels that address the need for
transforming the preparation, induction and certification processes for key school leadership
positions. In 2010, he was a contributor to the nationally recognized Rainwater Foundation
publication on “state of the art principal preparation programs.” In 2009, Martinez was selected
to serve on the National Board for Professional Teaching Standards task force to develop the
National Accomplished Principal Standards. Before joining UIC, he served as a senior program
officer at the MacArthur Foundation, where he was in charge of its [P ], 10-year Chicago
Education Initiative. His primary area of expertise is leadership and organizational development
training, which he has done in various settings during the past 45 years.

EDUCATION

Loyola University, Bachelor of Science, 1961

WORK HISTORY

University of [llinois at Chicago, College of Education 2001 to the present, Co-Founder
and Director of the Center for School Leadership

John D and Catherine T MacArthur Foundation, Chicago, IL 1991 to 2001, Senior
Program Officer

Hispanic Construction Industry Association, Chicago, IL 1987 to 1991, Executive
Director

Latino Institute, Chicago, IL. 1983 to 1987, Director of Programs
United Way of Chicago 1982 — 1983, Strategic Planning Consultant
Saul Alinsky Organizing Network 1963 to 1982, National Staff Midwest and West Coast
Coordinator
BOARDS AND COMMITTEES

Accomplished Principal Standards Committee: NBPTS ’09-°10: developing national
standards for accomplished principals.

PR/Award # 53778140025
Page e75



Illinois Consortium for Education Leadership ‘02-°03: making recommendation for
improving principal preparation and certification in Illinois.

Chicago Principal Preparation Committee — 2002: made recommendations for
developing a more selective and rigorous preparaiion process for CPS principals.

Chicago Principal Assessment Center Advisory Committee, 3 years: monitoring the
effectiveness of the Centers simulation assessment process for principal candidates.

Entry Reviewer for Chicago Principals and Administrators Association “Outstanding
Leadership Awards 20017 evaluating work of awardees candidates.

Chicago Academy for School Leadership (CASL) Advisory Board, 3 years: reviewing
the staff development course programs for principals and administrators

Chicago Public Schools (CPS)Teacher Recruitment Management Committee, 3years:
making recommendations for improving the quality of new teachers hired by CPS.

CPS High School Restructuring Committee, [ year: making recommendations for
suhstantially improving failing high schools.

CPS Central Office Reengineering Steering Committee, 3 years: working with Index
Consulting to develop recommendations for reengineering central office structure,
operations, and practices.

Governor’s Commission for Teaching and America’s Furture 2 years: developed
recommendations for improving the quality of teacher certification.

Chicago Public Schools new teacher induction committee, 4 years: creating and
overseeing a new induction and retention policy for new teachers.

Donors Forum Grant Makers in Education, 10 years: working with grant-making
colleagues to improve education grant making in Chicago.

National Grant Makers in Education, 3 years: working with colleagues to share grant
making strategies for improving K-12 education in public schools.
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CYNTHIA BARRON

Dr. Cynthia K. Barron is a leadership coach with the UIC College of Education Urban Education
Leadership program. She has more than 40 years’ experience in education, with 35 of those years
spent in Chicago Public Schools as a teacher, athletic coach, counselor, principal of two schools
(elementary and secondary), Area Instruction Officer, and Interim Chief Area Officer for High
Schools. During her eight years as a successful principal, Barron received many honors. She is the
only two-time winner of the Chicago Principals and Administrators Association’s Qutstanding
Leadership Award, first as the principal of Jane Addams Elementary School, where test scores
increased appreciably from a composite of 40 percent meeting or exceeding goals to more 75%
meeting or exceeding standards on the IGAP (Illinois Goals Assessment Program). She then went
on to win her second award as the founding Principal of Jones College Prep. In 1998, at the request
of the Chief Executive Officer, Barron went on to transform Jones College Prep from a two-year
vocational school to one of the top schools in Illinois in only four years. From 2002 through 2009,
Barron served as the Area Instruction Officer for the Chicago Public Schools for two high school
areas totaling more than 40 schools. In both cases, the increases in student attendance and
achievement were attributed to her leadership, characterized by the development of high performing
teams. Barron later returned from retirement to serve as the Interim Chief Area Officer for High
School Area 25, where she leveraged a new Interim Assessment Initiative across all 11 schools in
her area. She serves on the Advisory Board for the Marilyn G. Raab (MGR) Foundation, on the
Teach for America Stakeholders Board, and on the Mikva Challenge Board of Directors. Barron
presents nationally for ACT regarding College Readiness, Course Rigor, and Student Preparation,
and was recently clected to serve on the Illinois ACT Council. She led the High School Curriculum
Framework Project work for the University of Illinois at Chicago Urban Education Leadership EdD
Program.

EDUCATION

e University of Illinois at Chicago — Completion of Superintendent’s Certification
course work

e Loyola University, Chicago, IL — Doctor of Philosophy, Educational Leadership and
Policy Studies — 1993

e Chicago State University, Chicago, IL — Master of Science in Education — 1987

¢ George Williams College, Downers Grove, IL — Bachelor of Science, Teaching (K-
12) - 1970

WORK EXPERIENCE

2009-Present Leadership Coach, University of Illinois at Chicago, Urban Education Leadership
Program

2009 — Feb. 2010 Interim Chief Area Officer, Chicago Public Schools Appointed as Interim Chief Area
Officer during the transition period as a retired professional for the district.

2002-2000 Area Instruction Officer, Chicago Public Schools

1998-2002 Principal, William Jones College Preparatory High School
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1994-1998 Principal, Jane Addams Elementary School

1970-1994 Various Positions:
Assistant Principal, W.K. Sullivan Elementary School, CPS
Truant’s Alternative Case Manager Consultant, Thornton Township
Project Facilitator, Division of Dropout Prevention, Chicago, IL
Counselor, teacher, and coach, Prosser Vocational High School, CPS
Teacher, coach, and attendance counselor, Corliss High School, CPS
Teacher, coach, Night School coordinator, department chair,
St. Francis DeSales High School, Chicago, IL

RECENT PRESENTATIONS
December, 2011 & 2010: ACT, 2010 State Conference, “The Challenges of Change,”
“University of Illinois at Chicago Curriculum Framework Project: Using College Readiness

Standards as a Framework for Urban Success,” Springfield and St. Charles, 1llinois

June, 2010: Chicago Public Schools, Area 30 Alternative Schools, “Instructional Leadership
Team Assessment and Development,” Chicago, Illinois

January, 2010: ACT, “The Third Annual Invitational Symposium on College Readiness, Course

Rigor, and Student Preparation,” “Urban Schools, What Works in College Readiness,” Dallas
Texas

2006-2010: Chicago Public Schools, Principal Professional Development for over 40 principals.

Monthly sessions included but were not limited to: Instructional Leadership Teams, Skillful
Leader, Collective Commitment, Performance Management

January, 2009: ACT, “The Second Annual Invitational Symposium on College Readiness,
Course

Course Rigor, and Student Preparation,” Chicago, A Model for Urban Success,” Houston, Texas

AWARDS

e 2009 South Chicago Chamber, Education, Leadership and Vision Award

e 2007, 2009, 2010, Selected by ACT to present at the first, second, and third National
Symposium on College Access, Course Rigor, and Academic Achievement

2007 Prosser Hall of Heroes Award

2002 Chicago Public Schools Outstanding Leadership Award

2002 Malcolm X College Educational Partnership Award

2000 Service Learning Leader School Award

1998 School Leadership Award for Qutstanding Principal
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NANCY CARTER-HILL

Dr. Nancy Carter-Hill is a leadership coach and clinical faculty member with UIC's Urban
Education Leadership Program, where she successfully mentors students through principal
residencies and school leadership positions in diverse school environments. Carter-Hill also
serves as a Visiting Clinical Assistant Professor, teaching courses in the Education Policy
Studies department at UIC's College of Education. She began her work at UIC 1n 2007 after a
34-year career as an educator, principal, professional developer, coach, mentor, and system-level
leader. Her passion is developing leadership skills in building relational trust, developing specific
strategies for engaging stakeholders in improving school climate and culture, and in creating and
sustaining leadership teams as a means for improving educational outcomes.

Under her leadership as a Chicago Public School principal, scores rose despite the sharply rising
numbers of low-income families who enrolled in her school while she was principal. Carter-Hill
later served as Area Instruction Officer from 2002 through 2007, where she supervised 25
underperforming elementary schools located on Chicago’s West Side. During her tenure, the
percentage of students meeting or exceeding state standards in reading and mathematics more
than doubled, and student gains far surpassed the district average.

Throughout her career, Carter-Hill has prepared future educational leaders for excellence through
her work with UIC, The College Board Leadership Institute for Principals, Loyola University
Chicago, Olivet Nazarene University, Illinois Administrators Academy, Leadership Initiative For
Transformation, Leadership Academy, Urban Network for Chicago (LAUNCH), and Chicago
State University,

EDUCATION

e Doctor of Education, Curriculum and Instruction, Loyola University, Chicago, IL.

¢ Master of Education, Reading & Learning Disabilities, DePaul University, Chicago, IL.

e Bachelor of Science, Early Childhood Education, Southern Illinois University,
Carbondale, IL.

PROFESSIONAL EXPERIENCE:

2007 - Present Clinical Assistant Professor/Principal Leadership Coach, University of
Illinois at Chicago, Ed.D. in Urban Education Leadership program

2002 - 2007 Area Instruction Officer, Chief Administrator for 22 CPS Area 7
Elementary Schools

1993 - 2002 Principal, John T. Pirie Fine Arts & Academic Center

1989 -1993 Assistant Principal, Carnegie and Cardenas Elementary Schools
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RELATED WORK EXPERIENCE:

2007 - 2008 Leadership Coach: Coached/mentored 6 principals individually and in
College Board residency sessions. Principals in High School, Middle School
and Elementary Schools in Buffalo and Rochester, NY; Long Beach, CA;
Jacksonville and Orlando, FL; and Houston, TX. College Board Leadership
Institute for Principals (CBLIP).

2008 - 2009 University of Illinois at Chicago: CIE/PS 548, Leadership for Literacy
Instruction.

March 2007 Presenter: for the School Teams Achieving Results for Students
(S.T.A.R.S.) program, Chicago Principals and Administrators Association
Conference.

2004 - 2005 Mentor / Coach to aspiring school principal candidates: Leadership
Academy and Urban Network for Chicago (LAUNCH).

Winter 2005 Presenter: Promotions Conference, “Getting Your Child to the Next
Grade”, Test-taking Skills and Tip for Parents, CPS Power of Parents
Conference Series.

Spring 2004 Adjunct Faculty: Loyola University Chicago: Chicago Doctoral Cohort,
ELPS 470, "School Supervision".

2003 - 2004 University of Illinois at Chicago: PS 594 Seminar in Urban Schoo
Transformation: Professional Development and Human Resource
Management.

2000 - 2002 Coach/Mentor to newly assigned school principals: Illinois Adnunistrators
Academy: Leadership Initiative For Transformation (LIFT).

1999 - 2000 Designer/Writer: Proposal accepted by the Illinois State Board of
Education for a new Masters of Education with Type 75 Program for
Olivet Nazarene University.

AWARDS / HONORS

e 2007 Outstanding Service Award presented by the Chicago Public Schools’ CEO

e 2002 Principal of the Year Award, Pirie Fine Arts & Academic Center

e 1998 Leadership Award for Outstanding Principals presented by The Chicago
Principals and Administrators Association (CPAA) and LaSalle Bank

e 1998 State of Illinois Treasurer's Award

e [997 Chicago Mayor's Proclamation for Qutstanding Leadership
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BEVERLY LACOSTE

Beverly LaCoste, a leadership coach with UIC College of Education's Urban Education
Leadership program, has more than 38 years' experience as a teacher, principal and district level
administrator in several urban school districts. She has also served as a consultant to Chicago
Public Schools in partnership with the University of Chicago and the Alderman of the 4th Ward;
Special Assistant to the Deputy Superintendent of Curriculum and Instruction for the Atlanta
Public School District; Human Resource Consultant for Clayton County Public Schools, and
Chief of Staff of St. Louis Public Schools. As principal of Kenwood Academy High School,
LaCoste received the Chicago Public Schools Principal of Excellence Award, and later as Pre-K-
12 principal of Wendell Phillips High School and Wells Prep Elementary School, LaCoste
received the Illinois Institute of Technology Community Award for Education. Her schools have
been recognized for outstanding improvement in reading, attendance and overall student
achievement.

Throughout her career, she directly and indirectly has partnered with many organizations/
foundations to help guide initiatives that left an impact on the lives students and their families,
including: The Annie E. Casey Foundation; Atlanta Housing Authority, The Arthur M. Blank
Family Foundation, Centers for New Horizons, Chicago Housing Authority, Enterprise
Foundation, The Bill & Melinda Gates Foundation, The Joyce Foundation and Mercy Hospital-
School Clinic..

She has an extensive background working with distinguished organizations, foundations and
universities to build and enhance professional capacity of teachers to deliver quality instruction
that promotes student achievement. LaCoste has taught school administration and school law to
master’s degree students at Concordia University, Cambridge College and Indiana Wesleyan
University.

EDUCATION
e ABD, Education Leadership and Policy Studies, Loyola University, Chicago, Illinois
e Certificate of Advanced Study, Career, Vocational, and Technical Education,
University of lllinois Urbana
e M.Ed,, Administration and Supervision, Loyola University, Chicago, Illinois
e B.S.Ed, Physical Education, Elementary Education, , Eastern Illinois University,
Charleston, Illinois

WORK EXPERIENCE

2008-present School Leadership Coach, University of Hllinois, Chicago, College of

Education

2006-2007 Department of Human Resources (part-time), Clayton County Public
Schools

2005-2006 Chief of Staff, Saint Louis Public Schools
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2004-2005

2002-2004

2000-2004

1997-2002

1996-1997

1993 to 1996

1992-1993:

1991-1992:

1989-1991:

1988-1989:

1977-1988:

Prior to 1977

Special Assistant to Deputy Superintendent for Curriculum and Instruction,
Atlanta Public Schools

Consultant, Chicago Public Schools collaborative with University of
Chicago, Chicago Public Schools Office of High School Development,
Ujima, LIFT Principal Mentor

Adjunct Instructor, Education Leadership
Indiana Weslevan University; Cambridge College

Wendell Phillips Academy High School & Wells Preparatory Academy
Elementary School, Principal

CPS Central Service Center, Director, High School Restructuring
Kenwood Academy High School, Principal
Curie High School, Assistant Principal

CPS Central Service Center, Teacher Coordinator: Department of Human
Resources, Teacher Personnel

Lake View High School, Assistant Principal

Oak Park and River Forest High, Administrative Intern to
Superintendent/Principal

Lake View High School, Chicago, Illinois, Assistant Principal &
Counselor

Delivered exemplary instruction

AWARDS & RECOGNITIONS

Junior League of Chicago, Teen Outreach

Principal of Excellence Award, 1995

Illinois Institute of Technology, Community Award for Education, 1999

School recognition for increased student. achievement and attendance improvement
School recognition for increased student achievement in reading for elementary school
Women and Minorities Scholarship (Illinois)
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KATHLEEN MAYER

Dr. Kathleen Mayer has served as a visiting clinical assistant professor for five years at the
University of Illinois at Chicago, providing leadership coaching for Chicago principals. A
former Peace Corps volunteer in Nicaragua, Kathleen served as principal of Carson Elementary
from 1991 to 2007. A Chicago Public School with over 1200 students in the high-poverty,
largely Latino, Gage Park neighborhood, Carson improved from 12% of students reading on-
level in 1991 to 73% meeting or exceeding [llinois State standards in 2007, reaching the State’s
average in Reading. Carson exceeded the state’s average in Math with more that 80% of students
meeting or exceeding. Recognized by Chicago Public Schools as a School of Distinction, Carson
was given autonomous management status (AMPS) and was cited in a Designs for Change study
as an exceptional school (designsforchange.org).

Kathleen was named a Principal of Excellence and a member of the Whitman Academy.
Supported by several fellowships, she had the opportunity to study educational systems in Italy,
Spain, Germany, Mexico, China, Japan, and Uruguay. Kathleen received a M.Ed. in Bilingual
Education in 1981 and an Ed.D. in Curriculum and Instruction in 1999, both from Loyola

University, Chicago. Dr. Mayer served as a principal mentor for interns in the LAUNCH, New
Leaders for New Schools, and University of Illinois programs.

EDUCATION

1998 Ed.D, Curriculum, Loyola University, Chicago, IL

1987 Coursework completed for PhD and Administrative Certificate, Loyola University,
Chicago, IL

1981 M.Ed., Curriculum and Instruction, Multicultural Education, Loyola University,
Chicago, IL

1976, Bilingual Education, certification program, Northeastern Illinois University,
Chicago, Illinois

B.A., Humanities, Mundelein College, Chicago, Illinois

WORK EXPERIENCE

2007 — PresentUniversity of Illinois at Chicago, Clinical Assistant Prolessor

2003 - 2007 University of Illinois at Chicago, Mentor Principal, Consultant and
Co-teacher
1991 - 2007 Carson Elementary, Chicago, Principal
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1976 - 1991, Chicago Public Schools: Spry Elementary, Saucedo Magnet,
Morgan Park High School, Nightingale Elementary, Bilingual
Teacher, Reading Lead Teacher, Bilingual Lead

1975 - 1976 Our Lady of the Angels, Chicago, Teacher

1971 - 1975 U.S. Peace Corps Volunteer, Nicaragua

AWARDS, FELLOWSHIPS, EXCHANGES
¢ Principal of Excellence Award
* Whitman Academy Award
e (CPS Bilingual Educator Award
o Lt Governor’'s Award for Language Teachers
o King Juan Carlos Fellowship to Spain
o Education for Global Involvement Fellowship to Japan

o North Central Regional Educational Laboratory (NCREL) Principal
Fellowship

o Educators Exchanges to China, to Mexico and to Reggio Emilia, Italy

e Marshall Fund host: Visited German teachers and principal over several years
to develop cross-cultural understanding and to share pedagogy

s Fulbright exchange with principals from Uruguay

OTHER
Adjunct professor, Lewis University, principal leadership program

Presenter, lllinois Association of Multilingual Multicultural Educators, National
Association of Bilingual Educators, International Reading Association, Hechinger
Institute, Harvard Civil Rights Project, University of Wisconsin, and other educational
conferences.
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PAUL ZAVITKOVSKY

Paul Zavitkovsky has 30 years of experience in public education, 18 of which were spent as an
elementary and middle school principal in three different communities. As principal of Boone
Elementary in Chicago, the diverse, high-poverty school became the first in the district ever to
receive the International Reading Association's annual Exemplary Reading Program Award for
the State of Illinois. In the spring of 2000, the school was also one of only six schools nationally
to receive the Fordham/Chase National School Change award for its exemplary turnaround effort.
This award was based in part on a 30-point rise in math and reading scores during years at which
the school’s poverty rate also continued to increase. He has worked as a consultant for public and
private agencies that are seeking to improve educational strategies and to learn more about
gleaning useful data from student testing. He is a leadership coach with UIC's EdD in Urban
Education Leadership program. In addition, work at UIC includes Designing and conducting
research-in-practice seminars and workshops and conducting basic research on generating/
formatting teacher-friendly data in real time to drive school-improvement conversations at the
grade/departmental and school-wide level.

EDUCATION
1982 Harvard University
Graduate School of Education, Cambridge, Massachusetls
C.A.S., Completed doctoral coursework (ABD) with concentrations in
organizational behavior and adult developmental psychology
1973 Harvard University
Graduate School of Education, Cambridge, Massachusetts
Ed.M., Reading and language acquisition
1968 Wesleyan University
Middletown, Connecticut
B.A., American history/government
WORK EXPERIENCE
2004 to Present Instructor and Leadership Coach, Urban School Leadership Program
University of [llinois-Chicago, Chicago, [llinois
2001 to 2004 Senior Policy Analyst, Civic Commitiee,
The Commercial Club of Chicago, Chicago, Illinois
1991 to 2001 Principal, Daniel Boone Elementary School, Chicago, Illineis
1986 to 1991 Principal, Silverbrook Middle School, West Bend, Wisconsin
1982 to 1986 Management Consultant,

Meyers Consulting Group, Milwaukee, Wisconsin
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1978 to 1982

1975 to 1978

1973 to 1975

1970 to 1973

Free-Lance Management Consultant and Instructor,
Cambridge, Massachusetts

Principal, Oak Street Elementary School, Franklin, Massachusetts
Classroom Teacher, American Scheool of Warsaw, Warsaw, Poland

Classroom Teacher; Learning Disabilities Teacher
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Staff — UIC Center for Urban Education Leadership

KATONJA WEBB

Katonja Webb, Associate Director of the Center for Urban Education Leadership, possesses 18
years of experience in the education and nonprofit sectors, most recently serving as Vice
President of Kennedy-King College, one of the City Colleges of Chicago. At the Center, Ms.
Webb is responsible for developing and codifying systems to support the success of the Ed.D.
program in Urban Education Leadership, including recruitment, student engagement and support,
enrollment management, and communication to a variety of stakeholders. Ms. Webb has held
executive level positions in the field of education, serving as Dean of Continuing Education at
Malcolm X College in Chicago, Deputy Chief of Staff the St. Louis Public Schools, and Dual
Enrollment/Special Projects Coordinator at School District of Philadelphia. In addition, she
served as founding Executive Director of the Illinois Education Foundation (now One Million
Degrees). Ms. Webh has a demonstrated track record of success in increasing rates of student
retention and graduation, leading Kennedy-King College’s efforts as it achieved a 7% increase in
[PEDS graduation rates over a two-year period and more than doubling the completion rates of
students enrolled in workforce readiness programs at Kennedy-King and Malcolm X Colleges.
An accomplished grant writer, Ms. Webh has authored successful funding proposals to
governmental agencies such as the US Department of Education, the US Department of Labor,
and the Department of Commerce and Economic Opportunity, as well as a number of private
foundations, generating over $15 million for start-up organizations, mid-size and large school
districts, and higher education institutions. Katonja holds a Bachelor's degree in Psychology
from Harvard University and a Master's degree in Education Policy, Planning &
Administration from the Boston University School of Education.

EDUCATION

BOSTON UNIVERSITY SCHOOL OF EDUCATION, Ed.M., Education Policy,
Planning, and Administration, 2001

HARVARD UNIVERSITY, A.B.. Psychology, 1995

WORK EXPERIENCE

2012 — Present ASSOCIATE DIRECTOR, CENTER FOR URBAN EDUCATION
LEADERSHIP, University of Illinois at Chicago

2010 - 2012 INTERIM VICE PRESIDENT, ACADEMIC AND STUDENT
AFFAIRS, Kennedy-King College, One of the City Colleges of Chicago,
Concurrently served as Dean of Instruction May 2011 — August 2012
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2007 - 2010

2006 - 2007

2005 — 2006

2003 - 2005

2001 — 2003

1999 — 2001

1997 — 1999

1995 — 1997

DEAN, CONTINUING EDUCATION, City Colleges of Chicago,
Kennedy-King College Campus (2009 — 2010), Malcolm X College
Campus (2007 — 2009)

EXECUTIVE DIRECTOR, Illinois Education Foundation, Chicago, IL
DEPUTY CHIEF OF STAFF, St. Louis Public Schools, St. Louis, MO

DUAL ENROLLMENT/SPECIAL PROJECTS COORDINATOR, School
District of Philadelphia, Philadelphia, PA

GEAR UP PROJECT MANAGER, University of Massachusetts, Boston,
MA

SITE DIRECTOR, Peace Games, Inc., Boston, MA

PROGRAM ASSISTANT, Lawyers Alliance for New York, New York,
NY

PRO BONO COORDINATOR/LEGAL ASSISTANT, Skadden, Arps,
Slate, Meagher & Flom, LLP, New York, NY

PRESENTATIONS & AWARDS

e “Bridging the Gap: Adult Education and Continuing Education Partnerships™ at the
American Association for Adult and Continuing Education (AAACE) National
Conference, Denver, Colorado, November 2008

= Distinguished Administrator Award, Malcolm X College, Chicago, IL, 2008-2009

= Distinguished Administrator Award, Kennedy-King College, Chicago, IL 2010-201 1

=  “Grant-writing Basics,” Malcolm X College, September 2009

=  "Managing Generational Learning Styles in the Classroom,” Kennedy-King College
Instructional Leadership Academy, May 2010
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Research Faculty

SAMUEL P. WHALEN

Samuel P. Whalen joined the College of Education at the University of Illinois at Chicago in
September 2003, where he is now Director of Research in the Center for Urban Education
Leadership. He received his PhD from the Department of Education at the University of Chicago
in 1993. Before joining UIC, Dr. Whalen was a Senior Researcher at Chapin Hall Center for
Children, Research Director at the Center for Talent Development at Northwestern University,
and Research Assistant Professor in Northwestern University’s School of Education and Social
Policy. His areas of expertise include school leadership preparation, high school reform, school-
community partnerships, youth development and program evaluation. In August 2008, he
concluded a major evaluation of the Chicago Public School’s Conununity Schools Initiative, an
ambitious project that established community schooling practices in more than 100 inner-city
Chicago public schools. He is the author of numerous articles and reports. With Mihaly
Csikszentmihalyi and Kevin Rathunde, he is co-author of Talented Teenagers: The Roots of
Success and Failure. Whalen i1s the 1994 recipient of the Social Policy Book Award from the
Society for Research in Adolescence.

EDUCATION

Ph.D., 1993 Educational Psychelogy, Department of Education,
University of Chicago

M.A., 1984 Religious Studies, Divinity School, University of Chicago

B. A. 1980 (Cum Laude) History, Princeton University

WORK EXPERIENCE

Sept. 2003 — August 2008  Senior Researcher and Principal Investigator
UIC Community Schools Evaluation Project
College of Education, University of Illinois at Chicago

1999 — 2003 Senior Researcher
Chapin Hall Center for Children at the University of Chicago

1994 — April 1999 Research Assistant Professor, Northwestern University
School of Education and Social Policy

Research Director, Center for Talent Development

1993 - 1994 Post-Doctoral Fellow, Chapin Hall Center for Children at
The University of Chicago

1992-1993 Post-Doctoral Fellow, National Opinion Research Center
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PUBLICATIONS
Selected Books and Pnblications

Whalen, S.P.. DeCoursey, J., & Skyles, A. (2003). Preparing Youth for the Workforce:
Exploring Employer Engagement in the Chicago Region. Chicago, IL: Chapin Hall Center for
Children.

Whalen, S. P & Costello, J. (2002). Public Libraries and Youth Development: A Guide to
Practice and Policy. Chicago, IL: Chapin Hall Center for Children.

Costello, J., Whalen, S.P. & Speilberger, J. (2001). Promoting Public Library Partnerships with
Youth Agencies. Journal of Youth Services, Vol. 15, No. 1. (Fall 2001).

Whalen, S. P. (2000). Revisiting the “Problem of Match™: Contributions of Flow Theory to talent
development. In N, Colangelo, S. G. Assouline, and D. L. Ambroson (Ed.), Talent
Development: Proceedings from the 1998 Henry B. and Jocelyn Wallace National Research
Symposium on Talent Development. Dayton, OH: Ohio Psychology Press.

Csikszentmihalyi, M., & Whalen, S. P. (2000). The sense of agency in high school: Momentary
variations in self-esteem. In F. Miller (Ed.), Adolescence, schooling, and social policy. Albany,
N.Y.: SUNY Press.

PRESENTATIONS
Selected National Conference Presentations

Whalen, S. P. (May, 2010). Supporting early career principals in transforming urban high
schools: Investigating the transfer of intensive principal preparation to leadership practice. Paper
given at the Annual Meeting of the American Educational Research Association, Denver,
Colorado.

Whalen, S. P., Martinez, P. & Hebert, M. (April, 2009). Designing transparency and
accountability into distributed school leadership: A high school case study. Paper given at the
Annual Meeting of the American Educational Research Association, San Diego, California.

Whalen, S.P. (April 2008). Academic success via neighhorhood engagement: A Chicago
community school case study. Paper given at the Annual Meeting of the American Educational
Research Association, New York, New York.

Whalen, S$.P. (July 2007). Selection factors in student participation in OST programs: A process
perspective. Invited paper at the Excellence Through Inquiry Conference, New York, New York.
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Whalen, S.P., Jenkins, C. & Klekotka, P. (April 2007). Selection factors in student participation
in OST programs: A process perspective. Paper given at the Annual Meeting of the American
Educational Research Association, Chicago, Illinois.

Whalen, S.P. (December 2006). Student participation in OST programs: Research, policy, and
program quality perspectives from Chicago’s Community Schools Initiative. Presentation to the
Annual Meeting of the National Community Education Association, Reno, Nevada.

Whalen, S.P. (September 2006). Pedagogy of leadership: Thoughts on the role of the principal in
community school development. Invited address to the Principal’s Forum of the Chicago
Community Schools Initiative, Chicago, Illinois.

Whalen, S.P. (April 2006). Comparing the experience of co-teaching with other mentoring
practices. Paper given at the Annual Meeting of the American Educational Research Association,
San Francisco, California.

Whalen, S.P. (April 2005). Distributed leadership and community schooling: Early lessons from
the Chicago Community Schools Initiative. Paper given at the Annual Meeting of the American
Educational Research Association, Montreal, Quebec, Canada.

Whalen, S.P. (March 2005). The Chicago Community School Initiative Evaluation Project.
Presentation to the Annual Meeting of the Coalition for Community Schools, Baltimore,
Maryland.

Whalen, S.P. & Bloodworth, M. (November, 2004). Linking formative and summative
evaluation of school-based service delivery programs. “Think Tank™ session facilitated at the
Annual Meeting of the American Evaluation Association, Atlanta, Georgia.
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Lisa J. Walker

Lisa Walker has more than 15 years of experience as an applied mixed-methods researcher working in the
areas of instructional and school improvement and implementation of evidence-based practices in school
settings. Her interests span in-school and out-of-school leaming experiences, social-emotional supports for
students, school organizational improvement, and school community partnerships. Prior to joining the UIC
Center for Urban Education Leadership in April 2014, Dr. Walker worked for ten years at two University of
Chicago research institutes: the Center for Urban School Improvement and Chapin Hall. Through her diverse
experiences on research and development projects and as an external evaluator, Dr. Walker has developed a
focus on rescarch-practice partnerships and honing the research skills that contribute to their success. She has
a PhD in the Leaming Sciences from Northwestern University.

EDUCATION

2003 Ph.D. Lecamning Sciences, Northwestern University

1990 M.A. Education and History, Teachers College, Columbia University
1988 Certificate Program for Women in Politics & Government, Boston College
1985 B.A. History, Summa Cum Laude, University of Michigan

PROFESSIONAL EXPERIENCE
Current Senior Researcher, Center for Urban Education Leadership. UIC

2008 to 2014 Senior Researcher, Chapin Hall at the University of Chicago

201210 2013 Member, Chapin Hall/SSA IRB

2003 — 2009  Research Associate, Center for Urban School Improvement at the University of Chicago
2003 Chicago Field Site Observer, University of Illinois

1997 —2003  Research Assistant, School of Education and Social Policy, Northwestern University
1993 - 1997  Education Projects Manager, WHYY (NPR affiliate), Philadelphia. PA

1991 - 1993 Categorical Programs Specialist, School District of Philadelphia

1989 - 1990  Program Assistant, Klingenstein Center for Independent School Education, NY

OTHER

1998 - 2000  Spencer Research Training Fellowship, Department of Human Development and Social
Policy, Northwestern University

RESEARCH
Center for Urban Education Leadership, UIC
Ed.D. Urban Principal Leadership Program

Chapin Hall at the University of Chicago

Examining the Use of Data in Afterschool Systems
A four-year qualitative study to inform the afterschool field about data use. Based on the systems-
building efforts of nine cities. Senior research leadership. Co-Principal Investigator,
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Chicago Teen Pregnancy Prevention Initiative
A five-year replication study of an evidence-based youth development progrum to reduce teen pregnancy
among students in Chicago’s high schools. Senior research leadership for classroom observations.

Safe Schools/Healthy Students
Evaluation of an imitiative to introduce social emotional leaming opportunities into thirteen Chicago
schools. Responsible for qualitative component of a mix-methods evaluation,

Center for Urban School Improvement

Effects of Literacy Collaborative on Teacher Quality and Student Leaming
An IES study of the efficacy of a K-2 school-based professional development model. Responsible for
survey development and analysis as well as qualitative interviews with literacy coordinators.

Information Infrastructure System
A R&D project to develop and implement technology tools with the goal of transforming schools as
organizations. Responsible for informing design work through qualitative and quantitative data.

Reading Specialist Study
A study of the implementation of the Chicago Reading Initiative in ten CPS elementary schools.
Responsible for case study analysis based on a theory of school change.

Northwestern University

Learning Technologies in Urban Schools
A design and research effort to incorporate use of computer technology into the science curriculum of
urban school districts. Provided research assistance in all phases of work.

SELECTED PUBLICATIONS AND PRESENTATIONS

Walker, L., Seay, T., and Landwehr, J. (May, 2013). Using Evaluation to [mprove Program Delivery and
Meet Fidelity. Presentation ai the 3 Annual Conference for the Teen Pregnancy Prevention Grantee
Conference. National, Harbor, Maryland.

Walker, L. and Smithgall, C. (November, 2009). Underperforming Schools and the Education of Vulnerable
Children and Youth (Issue Brief). Chicago: Chapin Hall at the University of Chicago.

Scharer, P, Gordon, P., Sawyers, L., Adair, J., and Walker, L. (2008). Transforming Literacy Practices: A
Long-Term School-University Partnership Supporting Teachers as Instructional Decision Makers. The Ohio
Journal of English Language Art 48 (2), 44-52.

Sawyers, L., Fountas, [, Pinnell, G., Scharer, P.. Walker L., & Bryk, A. (April, 2007), Transforming Teacher
Leamning through Design Activity: Creating a Web-based Professional Development Support System for
Video Case-based Professional Learning. Paper presented at the Annual Conference of the American
Educational Research Association. Chicago, IL.

Bryk. A., Gomez, L.. Joseph, D., Pinkard, N.. Rosen. L., & Walker, L. (June, 2006). Activity Theory
Framework for the Information Infrastructure System. Working paper. Information Infrastructure System
Project at the Center for Urban School Improvement: Chicago, IL.

Spillane, J. P, Diamond, J. B., Jita, L., Walker, L., & Halverson, R. (2001). Urban School Leadership for
Elementary Science Instruction: [dentifying and Activating Resources in an Undervalued Subject Area.
Journal of Research in Science Teaching. 38 (8). 918-40.
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MARTHA M. HEBERT

Martha M. Hebert has worked as a senior researcher with the UIC EdD in Urban Education
Leadership Program since 2006. In her role, Hebert collaborates with the Center and with UIC
College of Education’s EdD program to gather and present qualitative and quantitative evidence
of the practice, progress, and successes of EdD program candidates. She also assists with grant
proposals for the EdDprogram, and has served as a project manager for several COE initiatives
that illuminate best-practice instructional approaches. Hebert worked also worked for Chicago
Public Schools for 36 years: Twenty-one were spent in district and central office positions,
including as a consultant in the Office of Grants Management; as executive assistant to the Chief
Officer for Professional Development; manager of the New Teacher Induction program in the
CPS Teachers Academy; and coordinator in the Office of Funded Programs. She was a
classroom teacher for 15 years. Hebert obtained an EdD in Educational Administration and
Supervision from Loyola University Chicago in 1994.

EDUCATION
January 1994 Doctor of Education - Administration and Supervision
Loyola University, Chicago, Illinois
June 1975 Master of Education - Urban Education
Chicago State University, Chicago, [llinois
June 1968 Bachelor of Arts - Sociology
Loyola University, Chicago, Illinois
1976-2001 Advanced Studies:
University of Illinois at Chicago, Chicago, Illinois
Coursework in Administration/Supervision & Urban Education
Northeastern Illinois University, Chicago, Illinois
Coursework for High School Certificate
Coursework for Bilingual Certificate
ELIC — Early Literacy Inservice Course for Facilitators
WORK EXPERIENCE
2006-Present Senior Researcher, University of Illinois at Chicago (UIC), College of
Education, Department of Leadership and Policy Studies
2005-2006 Consultant, Division of Grants Administration — Chicago Public Schools
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2002-2005

1996-2002

1985-1996

1970-1985

1968-1970

Executive Assistant to Chief Officer for Professional Development
Office of Professional Development — Chicago Public Schools

Manager - Teachers Academy for Professional Development
Chicago Public Schools

Coordinator - Government Funded Programs - Chicago Public Schools
Teacher — Chicago Public Schools

e Doolittle West Elementary School (1972-1985)

o Mayo Elementary School (1970-1972)

Caseworker IT — Illinois Department of Public Aid
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THIS AGREEMENT SHALL BE POSTED ON THE CPS WEBSITE.

AM NT TO CIPAL PREP: N PROG SERVICES A EMENT
{Board of Trustees of the University of Illinois, on behaif of
the University of Llinois at Chicago)
This a.mendmen? he Principal Preparation Program Services Agreement (“Amendment”) is
entered into this of 3 gi ¥ , 2013, is by and between the Board of Education of
the City of Chicago, a body politic and corporate (the “Board™), with offices located at 125 S. Clark St.,

Chicago, IL 60603, and the Board of Trustees of the University of [llinois, on behalf of the Universily of
Iilinois at Chicago (“Vendar” or “UICY), collectively (the “Parties™).

A‘

B.

RECITALS:
The Parties entered into that certam Principal Preparation Program Services Agreement
(“Agreement™) for a term commencing June 14, 2012 and ending June 30, 2015 (“Term™),
approved by Board Report 12-0425-PR1; and

The Parties now agree to amend the Agreement as set forth herein:

NOW, THEREFORE, for good and valuable consideration, the Parties hereto agree as follows:

1.

2.

30

Incorporsation of Recitals: The matters recited above are hereby incorparated Into and made a
part of this Amendment.

: Any and all capitalized terms contained in this Amendment, and not defined herein,
shall have the definition as set forth in the Agreement.

Amendment to Section 5 of the Agreement: Section 5 of the Agreement is hereby amended by
replacing “Exhibit A” with “Exhibit A-1", replacing “Exhibit B with “Exhibit B-1", and by
replacing “Exhibit C” with “Exhibit C-1". Exhibit A of the Agreement is hereby deleted in its
entirety and replaced by Exhibit A-l attached hereto, Exhibit B of the Agreement is hereby
deleted in its entirety and replaced with Exhibit B-1 attached hereto. Exhibit C of the Agreement
is hereby deleted in its entirety and replaced with Exbibit C-1 attached hereto.

Amendment to Section 6 of the Agreement: Section 6 of the Agreement is hereby amended by
(a) deleting Section 6 in its entirety and (b) replacing it with the following:

“6. Compensation: The total maximum compensation payable under this Agreement
shall not exceed the amount authorized in Board Report 13-0522-PR10, which is the
aggregate amownt for all Vendors wunder this Board Report (“Total Mximum
Compensation”), as may be amended from time to time. Vendor shall be paid in
accordance with the Schedule of Compensation section described in Exhibit C-1 of this
Agreement. There shall be no reimbursable expenses payable to Vendor under this
Agreement. Vendor is not entitled to ary payment nor is the Board obligated io pay
Vendor any amownt solely by virtue of entering into this Agreement. It is understood and
agreed that the Tolal Maximum Compensation amount is a ‘not-to-exceed' amount and
not a guaranteed payment. Compensation shall be based on actual Services performed
during the Term of this Agreement, and the Board shall not be obligated to pay for any
Services not in compliance with this Agreement. In the event the Agreement is terminated
early, the Board shall only be obligaied to pay the fees incurred up to the effective date of
termination. Payments under this Agreement shall not exceed the Total Maximum
Compensation amount withou! a written amendment to this Agreement, The Board shall
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THIS AGREEMENT SHALL BE POSTED ON THE CPS WEBSITE.

pay Yendor for Services provided and materials delivered by Vendor upon invoicing and
in accordance with the provisions of this Agreement.”

Freedom of Information Act; Vendor acknowledges that this Amendment and all documents
submitted 1o the Board related 10 the Amendment are a matter of public record and are subject 10
the Illinois Freedom of Information Act (5 [ILCS 140/1) and any other comparable state and
federal Jaws and that this Amendment is subject to reporting requirements under 105 ILCS 5/10-
20.44, Vendor further acknowledges that this Amendment shall be posted on the Board’s Internet
website at www.cps.edu.

Counterparts and Facsimiles: This Amendment may be executed in any number of
counterparts, each of which shall be deemed to be an original, but all of which together shall
constitute but one instrument. A signature delivered by facsimile or electronic means shall be
considered binding for both parties.

Original Agreegent: Except as expressly provided in this Amendment, all terms and conditions
of the Agreement shall remain unchenged and in full force and effect. This Amendment and the
Agreement, taken together, constitute the final agreement between the Parties with respect to the
subject matter in the Agreement and this Amendment. The Parties agree that in the event of any
conflict between this Amendment and the Agreement, the provisions of this Amendment shall
govern.

Board Approval: The execution of this Amendment is subject to approval by the members of the
Chicago Board of Education

[Signature page to follow])
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THIS AGREEMENT SHALL BE POSTED ON THE CPS WEBSITE,

IN WITNESS WHEREOQF, the Parties have signed this Amendment es of the date set forth ebave.

BOARD OF EDUCATION OF THE

CITY OF CHICAGO

By: mmﬁl DS\R“AQ-’

BOARD OF TRUSTEES OF THE UNTVERSITY
OF ILLINOIS ON BEHLAF OF THE UNIVERSITY
OF ILLINOIS AT CHICAGO

David J. Vita¥, President

Altest: &
Estela G. Beltran, Secretary

_Approved s to Legal For] 00 |
BY6)

James L. Bebley, General Counsel

Board Report No, 13-0522-PR10 ~+

(b)(6) |

/3

b
By: I( )(6)

Waine: WALTER K. KNORR
— COMPTR

Title:

T

Attachments:
Exhibit A-1: Scope of Services
Exhibit B-1: Deliverables

Exhibit C-1: Compensation

Loja-0378=00et 7
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THIS AGREEMENT SHALL BE POSTED ON THE CPS WEBSITE.

ExhibitA-1

SCOPE OF SERVICES
University of tlinals ~ Chicago (“UIC")

Board Program Manager: Devin McFariand
Phone: (773) 553-1526
E-mail: dfmcfarland@cps.edu

Vendor Contact: Steve Tozer
Phone: 312-413-7782
E-mail: stozer@uic.edu

SCOPE OF SERVICES
Deflnitions

Aspiring Principal Program (“APP”) — a year-long rigorous internship that provides Interns
with study and practice that prepares them with the practical knowledge, skills, tools, and
support they will need to lead a school from day one of a principalship.

Intern — a candidate participating in the year-long internship.

o Pre-intern - intems who wili enter into a six-month long development program
prior to beginning an internship in CPS.

o Full-time Intern - Interns who wiil work full-time in a school operated, chartered, or
contracted by CPS, as a school leader,

Coach ~ individual employed and managed by (or affiliated with) UIC that provides site-
based supervision and feedback.

Mentor Principal — a high performing principal, defined as proﬁcient or abave on the Board’s
Principal Evaluation, who serves as a mentor to Interns during their year-long internship by
allowing the Intern to serve as a leader in the school operated, chartered, or contracted by
CPS, and conduct activities necessary to develop leadership capacity as described in the CPS
Competencies. Mentor Principals must meet the State of lllinois Principal Preparation
Program requirements.

Assessment Framework — a tool that tests the Candidate’s mastery of the CPS Principal
Competencies, which shall be developed by the Vendor and the Board.

Quarterly Reports — reports submitted to CPS by the 15™ day following the calendar quarter.
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e Recruitment — the Vendor's pracess for marketing, sourcing, and qualifying both internal (to
CPS or is currently employed by CPS) and external candidates to create a talent pool for the
CLc.

UIC will coliaboratively engage with the Board to design, implement, and deliver a principal preparation
program that will develop Candidates’ leadership and data-driven instruction practices so that they are
prepared to enter and successfully complete a rigorous year-long intemship.

In each program year following year one of the partnership, UIC will recruit and select a minimum of
eighteen (18) Interns who will be prepared to lead a school serving CPS students (“Students”) in the Fall
following the Internship. Any deviation from this number must be approved in writing in advance by the

Board.

UIC will collaboratively work with the Board on the following seven (7} components:

1)

2)

3)

4)

Partnership: UIC will submit Program quarterly reports in writing by the 15™ day following each
calendar quarter. The Quarterly Report shall be completed on the template provided by CPS
which is attached here to as Attachment 18, as may be amended, and will provide status
updates about recruitment, curriculum, Intern and program assessments as detailed in Exhibit
B-1 {"UIC Deliverables”). UIC will also be required to meet with CPS and the CLC partnership to
share best practices about the aforementioned items, and engage in problem solving actlvities
that will help influence or impact the Programs, and provide an opportunity for collaborative
thinking and group analysls.

Induction: UIC will develop and maintain strong program recruitment and selection strategies to
ensure Candidates are qualified to meet the CPS Principal Competencies attached hereto and
incorporated into this Agreement as Attachment 1A “CPS Principal Competencies” by the
completion of the Candldate’s internship. The selection of Candidates into the Program shail be
a collaborative process with the Board. induction reports will due on the dates set forth in
Exhibit B-1. The Board shall review alf UIC intern and coaching selections and subject to Exhibits
B-1 and C-1, reserves the right to decline compensation and accountability for participant
admittance or Intern Program participation should the Board disagree with selection of an
intern, Mentor or Coach,

Candidate Assessment: UIC will provide quarterly assessments, using a CPS provided template In
Attachment 1B, of the Candidate’s proficiency of the CPS Princlpal Competencies and the
process used to intervene if the CPS Principal Competencies are not effectively being
demonstrated by the Candidate during the internship. Candidate Assessment reports will be due
on the dates set forth In Exhibit B-1.

Internship: UIC will maintain a rigorous year-long intemship experience throughout the Term

which will engage Candidates in authentic activities that help simulate real-life situations that a
principal would encounter in a school, and ensure practical application and/or practice

5
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6)
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THIS AGREEMENT SHALL BE POSTED ON THE CPS WEBSITE,

addressing the CPS. The internship experience must involve activities that accelerate the
experiential learning curve and produce graduates who are ready to produce dramatic results
from day one of their principalship. Program faculty/staff and mentor principals must provide
the guidance and support necessary for Candidates to succeed. Internship reports witl be due on
the dates set forth in Exhibit B-1.

Coursework: UIC will provide current and accurate course information and syllabi with timely
supporting changes and edits that demonstrate how the Program will ensure Candidates are
able to demonstrate the CPS Principal Competencies and the progress the Candidates are
making against the UIC's program map that outlines the Intern’s sequence in the program.
Coursework reports will be due on the dates set forth In Exhibit B-1.

Program Assessment: UIC will assess the effectiveness of the Program using the CPS provided
template in Attachment 1B in progressing Candidates in the program so that each Candidate is
a} meeting defined milestones in the Program, b} meeting CPS eligibility requirements to
become a princlpal, and ¢} producing Candidates who ultimately become principals in CPS.
Program Assessment will be due on the dates set forth in Exhibit B-1. ’

Performance Review: Annually, the Chief Executive Offlcer or his/her designee shall confirm that
UIC has satisfactorily completed the Services as indicated in Section | of Exhibit A-1 and the

Deliverables as indicated in Exhibit B-1 {(hereinafter referred to as "Performance Review”).
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THIS AGREEMENT SHALL BE POSTED ON THE CPS WEBSITE.
EXHIBIT C-1
COMPENSATION
UIC’s compensation will be based on its achievement of the performance milestones set forth below.
UIC will recruit and select 3 minimum of 18 Interns, and in aggregate with all CLC vendors, the Program
cost to the Board will not exceed the total amount authorized by Board Report 13-0522-PR10, as may be

amended. Any deviation from this recruitment number must be approved in advance in writing by the
Board.

Rate of Compensation:

® (bX4) per Intern paid in ncrements upen all Interns in the cohort meeting the Milestones
below

o [P%  |per “Non-traditional Intern” not a part of the APP; paid in full upon Intern’s successful
passing the CPS Principal Eligibility process no later than December 317 after the program year.

Milestone % of Tatal Programmatic Costs

CPS' pre-approval of Candidate Selection List from (b)(4)
vic

Pre-approved Candidates from UIC pass REACH
training

CPS Princlpal Eligibiiity*

—

The ﬂrstpayment will not be made until ali program Interns have signed and submitted the CLC
Participant Commitment Letter to the Board.® Finat [l of programmatic fees for Candidates in the
Program will be prorated based upon the number of Candidates that pass the CPS Principal Eligibility
process {“Calculated Amourt”), no later than December 31 after their internship year.

Candidate(s) may be removed from the CLC at any time during the Program at the direction or prior
approval of the Board. The Board and the CLC Partners will agree upon a protocol for removal of an
intern. The Board will inform UIC at least five business days prior to the removal of an Intern.

If an intern Is not meeting the academic or professional standards of VIC, the Vendor may remove an
Intern from the Program at their discretion. UIC must inforrn the Board five business days prior to the

removal of an intern.

In the event, a Candidate is removed from the Program, CPS shall not make subsequent payments to UIC
as It relates to the Candidate.

13
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Partnership

EXHIBIT B-1

DEUVERABLES

(uic)

UIC will collaboratively engage with the Board to design, implement, and deliver principal
preparation programs for aspiring CPS principals. Key responsibilities and requirements of this
partnership are outlined below:

Component

Details

Date

'| Milestone

Attend monthly CLC
meetings

Meetings will
include/require UIC to:
- Share and discuss

resuits and outcomes
of the program from
the past month

~ Share and discuss
plans for upcoming
activities

- Share and dlscuss
best practices and
materials

- Provide updates on
induction, imternship
actlyvities, and coach
performance

Meetings will
include/require the CLC
and CPS to:

- Share and discuss
overali program
results and outcomes

- Address specific
vendor questions

- Share CLC and CPS
information pertinent
to Partners/interns

Ongoing throughout the
term of the Agreement

Monthly attendance and
participation at monthly
meetings.
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Induction

UIC will provide and share with the CLC Partners recruitment and selection strategies to ensure
high quality Candidates enter the program that will be qualified to learn, meet, and
demonstrate proficiency in the CPS Principal Competencies by the end of the residency year.

Component Details Date Milestone
Recruitment UIC shall recruit Ongoing throughout the | The agreed upon # of
Candidates it betieves are | term of the Agreement interns per year wili

highly qualified to learn
and demonstrate the CPS
Principal Competencies
by the end of their
residency for entry into
the UIC Program.

UIC will recruit and select
a minimum of 18 Interns
into the program eve
year after year one. Any
“deviation from this
recruitment number must
be approved in writing in
advance by the Board. A
projected number of
Interns for subsequent
program years wili be
determined by January
15, 2014 or later a3
determined by the Board.

CPS will work
coliaboratively to help
with recruitment based
on need.

matriculate Into the
Program.

Selection = interns and
Coaches {provided by
vic)

UIC may select Intern
Candidates and Coaches
based on its own Program
requirements; however,
CPS must review all
Candidate and coach
selection materials and
recommendations and
shall do so no |atar than
ten (10) days folfowing
receipt of the [ist of
Candidate Selection from
Ulic.

CPS reserves the right to
decline compensation
and aceountability

Before July 1° of each
school yesr

UIC will provide CPS with
selection materials and
recommendations.
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participant admittance or
Intern program
participation shouid the
Board disagree with
selection of an Intern or
Coach.

Mentor Principal and UIC will work tn Before the start of the UIC will provide CPS with
Candidate matching conjunction with CPS to internship list of matched mentor
identify qualified Mentor princlpals with Program
Principals and match Candidates.
them with a Program
Candidate.
Initial Candidate UIC will complete and Before September 17 of UIC will assess Candidates

assessments share with CPS an initial | each schoo!l year on CPS Principal
assessment of interns — Competencies through an
utilizing the CPS provided agreed upon framework
template - at the per Attachments 1A and
beginning of the Program 1B
to identify Candidate’s
level of proficiency
related to the CPS
Principal Competencies.

Candidate Assessment

UIC will conduct ongoing assessment of Candidates’ progress related to the CPS Principal

Competencies,

Component Detalls Date Milastone

Candidate assessment UIC must submit CPS - Bythe 5™ day Submit intern
provided reporting following each assessment utilizing the
template to analyze and calendar quarter tool in Atachment 18
describe data acquired
from Candidate
assessments on the CPS
Principal Competencles.

Intervention Strategy VIC will develop an September 1° 2013, Submit intervention
appropriate Intervention | and 2014 strategy to CPS.
strategy to be utilized
and Implemented for
Candldates who are nat
meeting performance
expectations refated to
CPS Principal
Competencies.

Intervention Plan UIC will document As needed within 10 Submit intervention
Candldates who are not | days of assessment pian for Candidates as
meeting performance submission or as needed.
expectations related to | requested by CPS,

CPS Principal whichever Is soaner
Competencies.
g
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internship

UIC will provide a rigorous year-long internship experience that engages Candidates in authentic
activities designed to develop, demonstrate, and assess the CPS Principal Competencies
essential for increasing Student achievernent and preparing Students for college and/or career

experiences,

Component Detalls Date Milestone

Overall Program - UIC wili provide and - Bythe 15" day Submit plan and

Internship activities share with the CLC following each associated outcomes
partners and CPS calendar quarter for projects and/or
strategies and activities to CPS utilizing
assoclated outcomes of the assessment tool in
the specific internship Attachment 1B,
activities for the year-
fong residency.

Triad meetings for UIC will develop and - Bythe15" day Submit progress

Coaches {provided by share with the CLC following each detailing check-in and

vendor), Mentor partners and CPS calendar quarter action items between

Principal, and Intemn system or procedure for Coach, Mentor

ensuring reguiar
quarterly check-in
meetings and action
items with Coach,
Mentor Principal, and
Intern.

Principal, and Intern
utilizing the assessment
tool In Attachment 1 B,

Coursawork
UIC wiil provide coursework scope and sequence aligned to the CPS Principal Competencies,
Component Detalls Due Milestone
Plan/Scope and UIC will create a Submit plan/scope and
Sequence planfscope and Before September 1” of | sequence of coursework
sequence of UIC’s each calendar year or professional
coursework or development that
professional explains and
development that demonstrates the work
explains and and alignment to the
demonstrates the work CPS Principal
and alignment to the Competencles,
CPS Principal
Competencies.
10
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6. Program Assessment

UIC will consistently and systematically assess the effectiveness of the Program in developing
the Candidate’s proficiency against the CPS Principal Competencies and the Candidate’s
progress towards meeting the eligibility standards throughout the Term of this Agreement,

Component Detalls Due Milestone

Program assessment UIC will provide - Submit report detailing
documentation reiating | By the 15™ day Program progress of
to the Program’s following each calendar | Candidate’s proficiency
progress of Candidate’s | guarter of the CPS Principal
proficiency of the CPS Competencles and
Principal Competencies meeting CPS principal
and meeting CPS eligibility standards.
principal eligibility
standards.

7. Performance Review
Every year after year one of the Program, the Chief Executive Officer or his/her Designee shall
confirm UIC has satisfactorily completed the Services as indicated in Section 1 of Exhlbit A-1 and
Deliverables as indicated in Exhibit B-1, respectively {hereinafter referred to as “Performance
Review”). UIC Is expected to produce Program graduates who are proficient in the CPS
Principal Competencles and ready to lead a CPS school in dramatically improving Student
achievement.

Whether the Vendor meets the minimum recrultment number and the status of the
performance metrics set forth below will be considered as a part of the annual performance
review. Any Board approved deviations to the minimum recruitment number and/or any metrics
met or not met will be considered before determining subsequent services for future years.

Component | Detalis Due Milestone

Performance Review CPS will conduct July 2013, July 2014, Submit materials to CPS
Performance Review, July 2015 for Performance Review
and the parties shail as requested.

agree upon subsequent
services and
deliverables for program
years 2 {2013-2014} and
3 (2014-2015}.

CIC Performance Metrics

# of interns Selected for Cohort 2/SY 2013-14 (UIC): 18

# of Interns completing the Internship applying for CPS Principal Eligibifity by December 31,
2014: 100%

# of Interns completing the Internship Passing CPS Principal Eligibility: 80%

# of eligibie Interns Directly Placed as Principai: B0% *

i1
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s 9% of Interns Rated "Proficient” or "Excellent" by the end of Principalship Year 1: TBD (to be
mutually agreed upon between CPS and CLC Partners)

*CPS will take an active role to help achieve this performance metric. Action steps will include, but are
not limited to:

» Providing weekly principal vacancy list beginning October 17 of each year

« Organizing, facilitating, and supporting at least four structured opportunities throughout the
year for principal Interns to engage with Network Chiefs about thelr experience, skills, and
qualifications

« Organizing, facilitating, and supporting at least one meet and greet events for LSC Chairs to
meet with principal Interns by the end of March of each year

Should the number of Eligible Interns in the CLC pool exceed the number of principal vacancies available
in the District; we will renegotiate a new target for the performance metric.

12
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Attachment 1A:
CHICAGO PUBLIC SCHOOLS
PERFORMANCE STANDARDS FOR SCHOOL LEADERS RUBRIC
EVALUATING PRACTICE OF PRINCIPALS

COMPETENCY A: CHAMPIONS TEACHER AND STAFF EXCELLENCE THROUGH A FOCUS ON CONTINUQUS IMPROVEMENT

Principal creates and implements systems to ensure a safe, orderly, and productive environmeot for stadent and adult learning toward the achievement of school
and distrief improvement priorities.

Element

Unsatisfactory

Baasic

Proficient

Distinguished

Examples of Evidence
{Evidence should be collected that supports
all grade levais in the school)

a. Dewvalops, als, and ronitos the enticcaes obthe Contmun as cat Wtk Flap e Yaoreaults ta impigue studont agkisvement
Assesses the Does ot assess the Uses kmited data to Assesses the schocl by using Completes 2 comprehensive RECUMRED EVEDENCE: Contlnubus Improvement Wark Flan
CurmentStste | cucrent state of the assess cument student multiple forms of data {e.g. essessment of the school’s
of Schol school andfor does not achievemen resufix and | annual, rtevim and formative strengthe/weaknesses «Uses disaggregated sludent data 1o determine the current
Performance se deda to assess schogl practéces data) and the previcus yeam’ induwding an assessment of the state of the school [observations and am‘facts: analysit d
student achisvament or Continucus Improvement school practices and student data, Rl data and team minutes, formative and summative
overall school Waork Plan to track, and review | learning outromes assessment anelys's, , iEP benchmark progress datm, and the
performanca progress Continuous Improvemenl Work Plan
» Comtitmioies Improvernent Work Plan reflects current siste of
the sthoal developed through analysh of disaggregatad datn
{obserwations arxd srtifacts: grade tevel targets, analysls of
data, RTI data and team minutes, formative and symmative
assesarnent analysts, , P benchmark progress data, and the
Cantd e t Work Plan
Develoms a Dioes not use data Lo Uses Emited data b Usas the ot pats from a Uszs a comprehenshee analysit | « The Continuous Improvemerns Work Plan [deniNies sirmagies
Continuous wentify priority areas or | identify priority ereasfor | schoohwide assessment to of the schoo! to determine to reach school and grade level gozls {ohservations and
mprovernent | goals for bmyp ent; Inprovement and seby idemitfy priority amas for a2ppropriate grade and content artifacts: the Conlinuaus Improvement 'Work Plan,
Work Plan hes po way 1o track some measurable schagl- | improvement and o set area targets snd priorties for prasentation or material on data and how data will be used]
ogress; does nol wide goals; names afew | measurzble goals whh spacific | improvement with staff;
complete a Cantinuous mitestonas ard bench- grade jevel and tontent areas | arganizes staff to mondor, » Grade level targets are derived from the assessment of the
improvement Work Plen | marks of student targeks; mames mitestones snd | track, and review progress and CuTent stata and suppor{ the Continuous Improvemaent \'l{urk
and/or creatas 3 plan progress and developsa | benchmarks of shudent treates 2 detated Coninuowus Pan observations and anifacts: grade leved tacgets, analysis of
that ks not aligned to Continuous improvernent | progress ard develops a mprovement Work Plan that data, AY) data and_tealn minutes, formative and sumative
schi-al priorties for Work Plan that ilemfies | Continuous improvement “dentifies a strategy to reach Sesess mect analysis, IEP benchmark progress data and the
improvamenm 2 limited strategy to Work Plan that Wentifies a school-wida targats ard goal c e Work ?lan
reach schacl-wade goals strategy to reach school-wide
gets and goals

14
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Mizintaing a
Ffoason
Resuits

Does not mairin foous
o improving results or
meeting school goals -
rarely refers to goals and
doey not identify andfor
tmplament strateghes te
redch resuits

nvemant and cafebrate s

Uses data inconsisiently
and/oe v not chear how
to use daa to drive
Instructional stralegies or
practices

Inconsistently focuses on
improving sludent
achevement resutts;
refers m goals onan
inconsistent basis and
does not concretely
connect the goals to the
dey-to-day work of the
schogl and nplements a
lim!ted number of
strategles to reach
results

Uses a few data sounces
10 drive instructional
direction and uses data
appropriately to identily
schanl wide areas of
mprovement

Demonstrates focus on
improving stucem
achlevememt resulis: keeps the
schoglwide goals present for
staff and stakeholders by
referencing poals in af
meetings and planning
sessuns; tracks progress
against milestoney #rd
benchmarks o meanitor, track,
and review progoess, and
adjusts strategies

Uses data sources Lo drive
nstructional decisions,
priortize school wide areat of
mprovernent and to keatify a
few tacgeted school wide
strategies for instrucriona
improvement

Remains focused on student
achievement results at all
tmes; builds staff ownership
for the goals and builds
capacity of staff to monitor
benchmarks ard milestones
within specific grade or
conbent areas incleding con-
tirn o review of
disaggregaied data for student
groum who have traditionally
nat been successiul in the
schoal

fiwidual, team, an

Congigtently uses and analyzes
mubtiple forms of data o
idemify areas of instructional
nprevement, to refine and
adapt instructional practice,
and 10 determine appropriate
Hrategies across 2l grades and
orthent areas

» Faculty assume shared acoountabifty te reach goals
fobsenvations and artifacts: stalf goals aligned to sthool goals,
sthouol seif development plan, and team meetings focus oo
studert resubis]

= Staff adjust viratagies and plang if interim benchmarks are not
met {observatlons and artiaces: grading systems that focus on
megting standards over time, RTI data and maeting minutey,
[EP benchmark progress data and anatysis of disaggregated
dala]

» Stodunt and stalf sm'ssa are celel d when mij
and benchmarkd are met fobservations and artifacts:
assembbes and recognel lon programs}

= Kary data Is reviewed at every meeting and all conterd srea
taachers are aware of schoal and grade targety and have
algned indiddeal targets for thesr students fobservations and
artifacks: anedyshk of data, RTI data and team minutes,
formative and summative 3sessment snahysls, the
Continuous tmprovement Work Plan, IEP benchmark progress
data, and evidence of how data is wed)

= Uses disaggregated studant data to determine adult priorttias,
menitor progress, and help sustaln contlruaws Impravement
[obsarvations and artifzcts: anabysls of data, RTI data and
team minutes, formathre 2nd summative sssessment anahyshs,
the Continuous Improvement Work Plan, IEP benchmark
progress dals, and evidance of how diia Is used]

= Muitiphe anelyses of student performance dala is examined ta
supgport infarmed decision makiag lobservations and artifacts:
grade-level performance data, subject-area performance
data, dlassroom level parformance deta, cantent area,
ndividusl student performance data, studert work, [EP
benchmark pragress daka and evidence of data vse in team
meetings and planning]

15
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« Cormkous data review process & In place to ensure that

Allocates
Resources to
Support
Student
Learning

£. Colabarates with stafl 1o allocate gersannal,

Unable to accurately
astecy and/or keverage
school and district
resowrces; does not
effectively manage budget

Implements Unable to lead staff Supports staff in uting Multiple sownces zre used to Supporis and develops staff . [
DotaDriven | through comtinuous dsta | dita to Kentify/prortice | drive instructional decisiors. | abikity tn anabyze data o m ;ﬂ:::g‘;;ﬂi‘ﬁ;:ﬂﬁ ::;::;m'
tnstruction revlew of lacks needs; data & used to and uses dala appropriately m | identify and prioritize needs, observations, evidence of implementation of the 1EF, and re-
consistency in drive schoowide ientify/prioritize school wide | gulde grouping, re-teaching, teaching based on results]
implementation proclices areas of enprovement; dota i and to identify/prioritize needs
rautinehy uwsed to identify and and contlnuous improvemert; | «Mukiple znalyses of student performance data i examined to
2djuest schoolwide priodties boild staff capacity o use data support informed declslon making [observations and artifacts:
and to drhee re-teaching plars | in determining team and grade-fevel pecharmance data, subject-area performance
and changes In practice for dwidual grals data, classroom level performance data, indiidiml student
individuwal yeachers performance data, and evidence of data use in team meetings
and planning]

« Clear re-teaching plans are wsed to gulde the work of
mdbridual teachers [ohtervations and artifacts: re-teaching
plan, teacher observers}

Establtyhes Croes not use data Ensures collection and Eresumess eoslection avd review Ensures collettion and review L

systesn to coflected ¢n attendance, | review of da@an of data on atterndance, of data on attendance, « Procedural safeguards for studeats with disabilites (following
coffect and lateness, disciphne and attendance, lateness, and | Bteness, and discipline and bateness, snd discplire and set guidelnes regarding attendance, disoipline, and sludent
review dala student referrals discipline and student studant referrals. With student referrals. Proaciiely nefemals)

an referrals. encouragement anakyzes the hyres the impact on ;

attendsnce, Impact an students ard Jens and Imph « Intervention stretegies: partner agreemeants, socsl and
lateness, attempts to impdement soctal and emotional supports, emutianal suppart programs

discipline and nterventions respurces and partnierships as

student need 1o Intervene where

referrals neeted.

time, matarial, snd aduli leaming resaurces appropriately to achisve the Continuous tmprovement Work Flan targers

Continually assesses and
regources and

Sees the schaol’s resowrces | Afllocates and maximizes
as given and ks not resaurces in alig
knowledgeable of possbil- | with mission and stadent
ties for actessing alternate learning goals, ard
human and flecal resources; | assesses sxtemad
develops skills in planning resaurcys o fill gaps;
and managing 2 hudget that | ensues that staff have
supports school's goals reCesEaTY materials,
supphies, and equipment;
effectively plans and
manages 3 flscally
raspamdile budget that
supports the schools

guals, and ensieres schoo!
is finamcially secure in the
long-term

creivedy utllizes and
leverages extsting school and
district resowrces, and s
relentless m actheely accessing
hurman and fscal resowrces
that align o strateglc pricrities
to support 1he achievement of
Continuous Improvement
Work Plan targets; byilds
capadhy of staff to have an
appropriate mle m the
aeation and monitoring of
budgets within thelr grade and
content areas

= Resources suppost the core conp ts of academic, sockal,
emotional, behavioral, physical develop t, educatar
qualky, and leaming emvimnment fobservations and artifacts:
bubiding staff developmant plan, budget, professional leaming
structures, and the Continucis imprave ment Waork Plan}

s« Teadhers hawe teacher editions of prade level tets,
supplemental materialy, texts and supples for all studants

« Art, Music, Dance, Drama, Phys Ed, Technology, ard Ubrary
Teachers have appropriata materials, squipment, and space
necessary for students

« Finamees and other resources are aligned with strategic
priorittes [observations and artifacts: budget and run rate)

 Support Staff {e.g. ELL, Meracy and math toachers, Special
£ducation teachers, and gifted and talented instructons) are
strategically utlfized Lo support the !mplementatian of the
Continuous improvemerd Work Plan febsarvations and
artifacts: tmacher sehedules, the Continuous lmpro
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Work Plan, and schoe! budget]

+ A structured schedule Is estabiished for all paraprofesstonals
based on siudent IEP neads

» Utiliaing effecihe scheruling of fudents with disabibties to
ensure Implementation campllanca of IEP

Pripritizes
Time

Empioys
Current
Technologles

Doex mot manage fime
effeciively; does not
prigritire activities that will
improve student leaming
and ks frequenty
distracted by time-wasting
or low impact activities

Does hot utilize crrent
technology to support
madership and
management functions

Privritizes the vse of school | Prioritixes the use of

time to ensure that stalf schoo! time to ensure that
activities comatimes foous staff and stydent activitios
on improving student foous on improving
leaming; orpanizes majority | student lesming: organizes
of professtonal time to twe prafetsions] ime Ly

schood prioriies, but may ansure that high lkeverage
engage in lme wasting or activities and school
low-impact actlvitias prigrity areas that focus on

L Bilizes current lechuntogics Lo suppoey icadership angd ianapenent fanctivis

student leaming are given
adequate tma

Demonstrates mited Identifies and consistantly
knowledge and applies new technologles to
application of curment Impreve ang support
technologies to support teadership and B
headership and functions

management functions

Prioritizes and monitors the
usa of school time to ensure

that staff and student acthvities

focua on improving shadent
leaming; organizes how
professional time is used and
adjusts how time ks spent to

support siudent kearning

artivilles

2ppiying new tachnoiogies for
the purpose of improving the
feaming envicenment and
commurication with students,
staff and parents

Maodels contingous lezming by

+ Organizes il aduis imlo learning commuanities whase goals
are aligned with those of Lhe district and the school
[observations and artifacts: Budding stafl development plan
antf calendar of professianal laaming]

«School time Is focused on the Improvement of student
achievement inalignment with the Cominuous mproverment
Work Plan, IEP pians, and the district and school goals
[observations and artfacts: pertod]c assessmends, Lgam
meetings and team minutes, walk through dala]

« Communication among feadarshlp, staff, students and
parents utizing current techrodogical tosls

= Models incorporation of varlous cument technologhoal
hardware and softwane resources/tools which willze the
princples of Universal Design for Learning

+ Technologies are avallable for all teachers and students ta
ukliize in aH tearning settings {this can indude accessible
Instructicnal materials)

COMPETENCY B: CREATES FPOWERFUL PROFESSIONAL LEARNING SYSTEMS THAT GUARANTEE LEARNING FOR STUDENTS
The principal works with the school staff and community $o utilize the district’s framework for effective feaching and learning to improve instruction for al

studenfs.

Eiement

Unsatisfactory

Basic

Proficient

Distinguished

Examples of Evidence

{Evidence should be collected that supports ali
grade leveis in the schooi}

a, Warks wiilh and engagesstaff in Lhe developrment and cantinsats refinement of a shared vision far eHzolive Leaching and learning by implementing a stardards based curriculum, refevant (2 studant!
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nends ond interests, researeh Sased effective praclice, stademie rigor, and high cxozctat uns for stadest peformanee in every Lazir0om.
implements | Does not or nnot ensure Aftempis to ensure Improves eompanests of the Ensures year end goals and | « Systems ensure thal lesson and unit plans in all content areas
Curricutar scope and sequence alignte | wope and sequence are | Instructlons! scope and siudemt needs are mer by 3fgn 1o the scope and sequence and prepare students ta be on
Scope and year end goals aligned with ysar- end sequence 1o improve using formathee and btesrim a college and career readiness track [observations and srtifacoy:
Sequence goals alignment with year- end goals | assessments to medify the assessmient calendar and grede, individual student
Irstructional scope and performance based on IEP, and content cumiculum gukie]
SEUENTE » Lesson plans and warious currculum material produce sxplict
evidence of asriculum ooordinetion, silgament Lo Common
Core State Standards and gther contemt arga yaandards, and
individual student’s IEP benchenarks Jotwervertions and
artifacts: unit plans, staff besson plans, ete}

; ; . REQUIRED EWHDENCE: 1} Sample selection of principat feadback
Raviews Upes.not attampt Fn asseas Mmsures the q"ah" of Mmm ":ﬂr"m' F!mﬂy ALTELSER: on leacher observations in the sysiem (sefecl between 10and
Instructiomel | hwstructiona) practeesand s | instructional practices practives, ideniifies a few structional practices and 15 pxsmgles and review) 2} % of AEACH observalions
Practices whable to articulate ckar and attempds o practives that are research- bruilds teacher capacity to campleted

strategles to ¥nprove articulate research bresed, rigorous and relevant implemen a variety of

trstruction; does not use or | based and rdgarows that will be irmyp emented practices that are rebevant » All s1aff hiree 2 broad repectoire of insiructional strateghes that
attempt to ntroduce strategles for impraving | schoal-wide and supparts o student needs amd thiey reference m theit lesson plans which inclide strategles
research-based instructional | instructional practices teacher development arcung interests, research based, spedfic to needs cutlined for students with

practices thoge practices and based on academic disabitiexfobiservations and artifacts: staff iesson plans,

b tmplements

student inlervamiens that differentiate instruction bozed

on sludent needs

tigor and strategies that
supports the leaming of ail
Sludents

Uses Doas not effecthvaly v Inconsistently uses dats | Uses dsaggregated deta to Uses diyaggregated data to | « Differentiated classroom activities based on students reading
Disaggregate | data o idenify students” 1o Inform the support differentiation and re- | create struclures for or achk T hevels are p t in every ctassroom
dData lenming gaps; doss not implemertation of reaching but doss not ensure differq rtiation with varied [nbsersatins and artifacts: dassroom abservations, lesson
atternpt i enawre that differamtiation and that irstnactional strategies irstructional strawegies that plans, student work]
instruction is diffarentizted | interventions; are malched o the weeds of aH | meet all student needs; . 3
baged on studant need or miroduces staff to dats, | studems: engsges aMl staff in foruses 3l staffon closing | * PRSAREregated student data informs instruction fobservatlons
that students receive but may not engage analyring and utiizing achievernent gaps between f"d artifacts: anabysis af data, RTI data and tesm minutes,
appropriate intervertions staH in the analysis of disaggregated data to identily | subgroups of students and formative and s nent analysls, [E? benchmark
dina schoal wide and Individual uses data to quickly pn‘:gress data, the Cnrfﬂrnwm improvemant Wark Plan, and
studenty’ leaming gaps and to | determine appropriate evidence of haw data s usad]
determine appropriate Intereentions for students | . Al students recehve rapid, data-driven Interventions matched
or subgrpups net making

teacher observathons, walkthroughs and evaluztons and
Iinstructianal strategy professionat development sesston plan]

« Teacher observatians Indude dimcl feadbock regarding teacher
instructienal practices far alt learners

« Thioughgut the school dassroom activities are designed (o
engage students in cognltively challenging werk that i aiigned
to the standards [observations and artifacts: staff kesson plans,
1EP goals, walkthroughs, teacher observations snd evaluations]

« Conslstent pracelces are ohservable across multiple classroams
[abservations and artifscts: lasson plans, walkihroughs snd
teacher ohsdrvations
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Interventions

€. Selects and retaing teachaes with the expertise to.deliver instruchion that nutximizes stucent fearning

projgress

10 currgnt needs, and interdention assignments ard schedules
are frequently vpdated to reflect student needs and progress
[abservations and artifacts: indhadual studemt performance
data, professional leaming on differentiation, RTI Team
minules and data, studeet woik, ctlasseogm gbservations of
diferentiated metruction]

» Most effective teachess In ok contemt areas are teaching the
students with the greatest needs for growth and nequires the
mos extensive supports[ebservations and aritfeds: student
data, teacher evahmtion data)

Salects anad Has no selection criteria and | Has a selection criteria Has 3 chear and articulated imptements a clear » Sefection processes focus on matdhing staff to spectfic position
Asslgis the dete rmination for why and arthculates the selection critert i place and splection oriteria and expectations [observation and artifacts: building stafling olan
Effective teacher seléction occurs is intenidon of selecticg axsesses staff skills to place siralegically assrems and and inberview guestions]

Yeachers not transparent staf] based on grade teachers in grade leved and places teachers in prade
and corent needs, but | coment areas evel and content areas to *Most effective Leachers are teaching the students with the
does not have detaited geate 3 babnced 1eam with |  BTERTRSt needs for growih and requines the mast extensive
assevement of statf avariety of strengths suppocts[observations and anifacts: stodent data, teacher
skills to inform evaluation data]
plscement a Teachers meet NCLB quatifications far assigned position

Reatains Has no clear retention plan kmplements 2 formal Identifis effective teachars Uses muliphe data sets REQUIRED FVIDEMCE: Talent Warkforce Move ment Regort

Efective in place retention strategy that and moves them kyta including teacher .

Teachers uses teacher lesdership  rodes; evaluatianes to Inform a »Retention of teachers and recommendations for teadership zre
evaluations to implemants a forrnal formal retention stategy partly determined on the basic of demanstrated efectiveness
determine which retention straegy Lhat that creates oppartunities a5 measured by student learning [ohservation and arifacis:
teachers will be given recogrizes affective stafl for growih and develop- ml_mnthn data, new staff supports, staff dimate survey,
cetantion offers, through perfarmance ment Induding and exit interview dalaj
overtime tracks evaluation and gives opportunities for staff o » Documented use of Teacher Leaders with expertisa in various
retemion rates retention offers based on assume additional content 3reas thraughout the school

effectiveness keadership roles

d. Evalustes th

feedbacignin

Observes
Skaff and
Gives

Feedback

Ohservations are infrequent
and inconsisient; feedback
B vague and general

Adheres to and
completas requined
chservations, but oes
not ditferentiste
frequency of
observation or feedback
besed on teacher skill
andfur need

Provides frequent and regular
observatons and actionabke
feedback and/or hay sysiems
In place <o that siaf rereive
specific feedback

Ensures that systems for
observations ooour multiple
times a year with staff
getting regular, consistent,
and actiorable feedback
that & specific to each
mdividual's develapmert
plan

= High percentage of teachers mted effactive stay in the schoot
{obsetvetion and artifacs: school rerention data, new staff
supports, naff cimate suneey, and exit intertew data)

Ly cesdiitie s frequert formal and isforiral obzarvabions in order ta provide timely, written
ELETA L

s Ohservation probocol/practice indudes not ondy consistent
schonhwide expectattons but Individval teacher d P
ameas and shdy of spedific student sub-graups [Considar
diverse learners} as identified by darz.[abservation and
antifacts: schadule of teacher absenvation and feedback
meeflngs; written teacher evalrations, and teacher goal satting
warksheats]

«All teachers and schoa! support staff receive frequent
abservations and actionable feedback [observation and
artifacts: classroom observatians, ubservation records, teacher
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goal setting worksheets and writtan faedback]

Evaluates Does not hawve a dear or Attempts to implement | implements a goal setting Campletes all aspects of » Performance expectations re clesr and aligned with district’s
Saft conststent implementation | and communicate process, mid-year formative REACH for Students that policies, the scheal misslon and school wide expeciarians
of REACH for Students does | REACH for Students and summative ratings based Inchudes goal setting, mid- [observation and artifacts; wrmen twacher aaiuamns akgred
not complete evaluation including lmited on observations and student year formative and sum- ta all student achi nt goals, imy ent plang for
abservation and outcome results; mative ratings based an undesperfarming ftaff)
student outcame data communicates AEACH for observations and multiple =Rligorous completion of the full evalustion process is compleled
Students metrics of student nesults; for every teacher [observation and artifacts: evaluation
that evaluati dor ion and Istency bety practice ratings and
processes are dear and siudent outromes ovar time]
tansparent o2l stafl and |, professional development discussinns held with every teacher
iciorias awwtingrd of based on teacher evaluztion results {Beginning or End of Year
student cutcomes, learning Canference)
?m:’:’mm:::‘:g s Non-evaluative/informal process For regutar Feedback for
and prepacation teachers and all schoal support staff {i.e. paraprofessionals and

related senvice staff]

&, Ensuros Ve training, development, and suppert fir boghe pedormee g instrast anal carn.ng anil develypmieat 1o aduaitce student fzarnmg and paformance

Develops an | Does not ¢reate consistent Imrogduces cammon Ensures that effective teacher | Implements 3 sirategy to »Structures are established for ob-embedded ecolizborptive

instructional | teacher team siructures mam struciures and teams wse shudent leannirg busdd the capactty of teacher | legming [observation and artifacts: professionad learping

Team expectations for data and student work to trams 1o kead effective [ nities, individual and ¢ 1 planning time, protocols

teacher tleams advance student cutcomes meetings focused on far ination of practice desgned to guide collaboratlon)
mwdnaaw =Instructiona| teams across grade levels and all disciplines

suppert adult leasning and student achievement [observation
and anifacis: teacher team conversations aboul for i
student data, teacher team meetings stawt Instructions!
strategies, inste I Istency, instructional development

of s1adf, bullding staff development, colaboraihva ptanning nme
to support diverse learnens including the imptementation of
IEPs within Instructian, and evaluation dataj

a Documented use of Teacher Leaders thivughaut the school

f. suppertsthe

e nal derelopmednt sl shar 27 2

2 oy hmuehibe ly previding and protzching stoft time intenticnally aliocatad far Hus purpose

Relizs on whole group Creates multiple structures for | Implements a job- REQURED EVIDENCE: Teacher Professional Development Plan

Professional develop and support p teacher earning incuding embedded professional o .
teaming that is tanaly, refevant or Including ainings on large group professicnal iranning system for 'L‘;d:hw Plan is :’ :::"msm: Goals, CIWP,
diferantiated how data shoukd be development, grade level and | consistent support, R0 TS ORI RS 1 L 1msiclir
used, with some content team specific develop it, coaching, and
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Pramating
Grawth of
Technelogy

speciic supports

g. Advznces Instructonal Tachnelogy within the laarnitg environmsat

Does not support the use of | Demonstrates Bmited
instnacthonal technology inowiedge of

within the leaming instruclionat lechnology
emwironment and Its promotbon of

leamming

developraent; protects staff
time for development
opportunities

Underszands and encourages
implermentation of technolcgy
0 enhance student growth

peer learning opportunities;
afocates regular time for
whole group and Individua!
stafl devalopment and
tearning apportunities

Actively suppocts the
implementation of
tedhnlogy to enlance
student growth

vhservations

« Teacher-drven professienal development foases on all

4 ges and progress toward sl shudem
achievernent goals [obsenarion mnd artdacts: teacher team
meatings, building itaff development plan, and peer
visltations)

Anscdend ¢ T )

» Statf develop 3 broad repertoire of instructional strategies that
they refarence in their kesson plans fobservatlon and artifacls:
sinff Jesson plans, teacher ohaervations, wallthroughs and
avaluations, utibization of an evidencs basad rystematlc
approach 1o teachlng studenis with disabilities, and
Instructionsd sirategy grofessional development sasston plan}

» Stnechires are established for job-embedded coBaborative
learming retevant for tezchers of ail content areas [observation
and artifscts: professtonal learning commaunities, common
planning time between peneral education and special
educatton teachers, and pratacols for examination of practice
deshgned to guide colaborallon)

= A culiure and expectalion of employing a creative use of
technology within the schood

»Wisthie inclusion of dightal-age tooks utifized In a varety of types
of tlassrooms 2 kearning environments

» Student engagement ls enhanced because of Integration of
digitabage tols n the dassroems and school enwironment

« Students with dizebliitles access technologies fincluding
techaologies refesenced on the IEPS} (o enhapce lkearning

»implements and evaivates technoiogica resources and
applicable utllaations

» Mnitars and rmatains technologies purchased by the schoo!
and by the Office of S$pecial Education and Supports

COMIETENCY C: BUILDS A CULTURE FOCUSED ON COLLEGE AND CAREER READINESS
Principal worke with staif and commumity ¢o build a culture of high expeciations and aspirations for every student by setting clear stafl and sivdent expectations for

positive lenrning beliaviors aud hy focusing ou stndents’ socinl-emotional tenrming,

Unsatisfactory

Proficient

. . Builtds a culture of high aspitations and schicvement for every student
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Links Does not heip students | Creates a few deliberate Shapes the ervicorunent to | Creales structures and o Growth, not just attalnment is recognizad [obsetvations snd
Aspiraticnto | link thelr aspirations to routings that help students make explick §inks between | processes to make explicit artifacts: parent education programming on gowth end
College and classes and cortent they | connect their aspirations to student aspirstion, classes | links between student attainment]
Career are leaming In school; ctasses and content they are | and corment they 2re aspiration, classes and .
Opportunities | doesnot expose learning in school teamning n schook; creates cantent they are laarning in « Hlective effort ls acknowledged and celebraled [observations
students tg college of achievemen; provides structures that expose afl school and overaki academic and artiacts: assembhies, exhibitions, ptrfun‘na’nca.
career opporiunities limhed exposure to college students to college ared achievement; creates community service programs, ““,hgr ubservation and
aqd career OpPOTtuNities career experiences; opportusities for all students |  Welkihroush data, student recognition for effort]
corinexts aspiration to to learn about a range of « Tracking rates to sefective universities
college and career careers 5o that they can
ogponumities ereate thelr own personal « All students and famifies engage i rich college-going end
visions and career aspirations career accesy experences [observations and artifacts: college
visits, cammunity pannerships, job shadowing, Imemship, fetd
tips, career day, family college and career awareness
programming, and caress programs}

« Students communicale their aspirations and can identify
connections to current learming goalks [observations and
artifacts: student goal sheets]

Develops a Does nol creste or Introduces formal goal implements a system Creates gystams fos students | REQUIRED EVIDENCE: Compliance with IEPs
StudentGoal | support goal setting setting priocess where wheve students teste L develop goals. ceate 2
Settng structures for students students idertify goals and short and iong ternn goals; | plan on how they wiill reach o Students track thesr £wh progiee {nhsemth!\s oHd el pains
Process creete 8 plan on how they ansures thet students their goals, benchmarks to student portfollos, evidence of aidents tracking their own
Wil reach their goats feview goals at the end of | track theis progress, and progress, and studant surveys)
the year, but may net aches students how to « Track student with dieabliithes transition readiness ILRE,
ensura that goals are adapt their gaals and plans 8 | $epvices, aduithood)
adapted and adiusted ReCESTArY; OEAtES Systems
throughot the year for sharing goals and learning | @ Students and IEP teams sre actively invotved [n transition

. Requires st

Transiates
the School
Vadues inlo
Snecific
Behavicis

aff andl studenls to demng

Does aot make values or

behavioral expeciations
clear to stsfl or studems

wliate consistent values amd positive behaviers alionett |

A o transizte the Transiates the school
school values into specific values into spadfic
behaviors but is inconsistent | behsviers and ensures that
In ensuring that all students ali staff ard shudemts leam
leamn expecied behaviers the expected bahaviors;
ensures staif dofiver clear
and consistent messaging
about that vakses and
behaviors to studernis

n 1he schoul’s visiun and miss

Transiates the school vakues
into specific age-appropriate
behaviors and ensures that
2t st=ff and students leam
the expected behaviors;
builds s@ff and student
Epathy to defiver clear and
comslsient messaging about
the values and behaviors to
alf stakeholders

planning

inn

» Values and behaviors are referenced in daily scheol structures:
[observations and anifacts: Cont) imipe 1t Work
Plan, PBIS builing plan, code of conduce, parent/student
hiendbook, and referral Ings - di-cipline, tardias, absences]

» A systeen of poshive and negathve ¢ g 25 45
with the school values {with age appropriate differeatiation)
across classrooms, grades and content 2reas {obsarvations and
sritfacts: PBIS plan for buliding, code of conduct,
patent/student hendbook, refarrai logs - discipline, tardies,
abdences]
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= Writien values and beliefs reflect high expectations for all
studerts [observations and artifacts: school keve! and grade
tevel goals}

Code of
Condurt

Tolerates discipiine
viokatlons and enforces
code of condoet
inconsistermly

Develops componentsofan | Develbps clear ph ts tracking syst
effective system of conduct expecztions for stedent to assess how well Individual
for staff and studerts and conduct based an the students and sturdent cohort
builds staff agrrement on school vahues and bebefs Eroups meet conduct
the types of student actlans | and idemifies clear pasitive | expectations and values; uses
that are corsistent with and negative multiple forms of student
school valve and behaviors; [ q £4; ENSINES data to monfor and revise
oreates consimtent responses | that every aduit the code of conduct and
and conseguences far understands their mte in sentify benchmarks and
students wha have had implementing both pasitive | mrilestones to gauge and
bebavioral infractlons in the anid negative cnnsequences | measure adoption of
past and that ¢ o =sare | behaviors

consistently implemented

« School-witde code of condua akigned with diwrict and school
priorities Is in plzce [observetions and artifacts: consistent
code of conduct across dassrooms, data on attendance,
tzrdies, and office referrals, enalys’s of students mnst
frequently referred}

«Code of conduct is consistently implemented across ali
classrgorns [observations and artfacts: pasitive recognition of
sturdents and staff who consistently demonsteate positive
behaviors

¢. Leads a school cultuve and envirenment U ceessigly develops the fwl range af students” learning capacilies-avademic, creative, sucial-emntivozl, hehavieral and physical
Creates a Doses nat share o Shares the lilinols Sodal- Tralns aduls on how t Builds the capacity of adubks REQURED EVIDENCE: School Climate & Culture Survay/5
Cutture that implement the |iBrois Emotioral Learning support postive stident 1o use and train others on the Essanlishs/My Volce, My School Data
Supports Seciad-Emotions Leaming | Competendes (selff-owares growth through the _ five ilinvots Socks-Emotional » Aduits support SEL skl development [observatians and
Sociat Competendes; does not | ness; seif-management; development of the Rinois | Learmning Competencins {self- artfacts; referral data, student survey]
Emotlonal amzegs student SEL skills soclal awareness; relstion. Social- Emotwinsl Leamning | awareness; self- i
Laarning and does nol support ships skills and responsible Competencies [seif- management; sociad i Studanfs. demansttate an Increase in SH“HF (ohsmtbp;
the development oFSEL | derision making); uses a awareness; self. awarenesy; relationships and artitacts: stucnt ceferral data and positive relationship]
skills §mited amount of togls and managemernt; social skills ang responsible » Appropriate soclo-ematho nal supports are provided to all
assessments to gauge the awarenesy; relationships decision making}; uses a students [obsenations and arttfacts: Building siaff
SEL skiiks of students skills and responsible vartety of atsessments m development plan, teacher training on SEL, and observation
dedsion makingl; uses a gauge the SEL skills of and wallthrough data}
variety of assessments to students and uses that deta » Core componerts of soclal, tlomal, behavioral supports are
gauge the SFL skdlis of to develop additions! in place to suppart student keaming fobservetions and
studants and uses that cumicylum and supports; artifacts: teacher lesson plans, student survey dats, positve
data to develop additonal builds the capacity of all peer, family, and work relztionships}
currcuium and supports aduits to suppori the positive
growth of student emotional
shills
Creates a Does not introduce or Introduces the concept of Trairs aduhs to support the | Creates structures that « Effective effort is acknow!edged and celebrated [observations
Culture that support the effective effort skills {team- development of effective pport the development of and artifacts: assemblles, exhibilons, performances, com-
Supparts development of effective | work, study skills, organiza- effort skibis {teamwork, effective effort skills forevery |  munity sefvice programs, teacher observation and
Effeciive effart skills; does not tion, time management, stutly skills, organization, student (tearmvuork, study walkthrough dats, student recognition foc effart]
Eifort ﬁ:ﬁ:’;ﬁ;ﬂf i ;:Lﬁr::;rgnﬁ' :::;em_ ;';uh! ::::;:l::;?::i:m . Studant.s describe and demanstrate effective effort behaviors
student achlevement persistence); provides mistakes, seeking vahing mistakes, seeking and beliefs aross classrooms and across content areas
Amitad develog for staff < e; persistence} for | assistance; persistence); [obiervations and artifacts: communication service and
onhow tobusd students’ | every student Incorporates effective effor; | Tudent work]
effective effort skills imto every aspect of the
school cultum
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d. Creates a Salz, {lean and Orderly Leaniing Environmant

Builds,
avalyates and
develops e
team of
educston
and support
staff to
ensure the
learning
envirenment
ks safe, clean,
and orderly

Does not ensure 1hat the
<chool is safe; does not
comply with the schoo!
safety act

Ensures that the school
; S

Ersures leaming
i 13 durtive

safe and is in basic
compliznce with the schoal
safety act

0 leaming and posithe;
wipervises facifties and
equipment management 1o
enhance leaming and
ensures that the school
erwironmem is safe;
complies with the llnoks
Safety Duilt Act

Plons for and implements
faclity and equipment

ame

and idemntifies creative
solutions to maudmire and
share space; comphes with all
components of the safety
drill and conducts multiple
tRinings with stafl and
mukiple dillls every year;
bribds staff capacity 1o lead
and manage components of
school safety

REQLHRED EVIDENCE: Medlcal exception compliance
REQUIRED EVIDENCE: Schoot safety and fire drili plans

» Routines and procedures are in place, discussed, and
implemented [observations and artifacts: severe weather and
drill ptans, evacuation chalrs schaod crisis plan, completed
Hiincts drilt documentation form, building aules are posted,
stident handbooks/parent handbook, bus duty hali duty
schedules]

«Schoed huifding ts clean and safe-ail basic Facilities are in
working ordes [obsevations and artifacts; bathrooms,
windaws, sinks, ocks)

= Facilities are adequstely maintained according to Facility OHfice
schedules (Distussion with Fackity Manager)

« Facilitles plans are aligned to the schooks strategic plans

+Physical plam supponty major academic priodities/initiathves
[observations and artifacts: reading nooks, mproved fibrary,
enhanced computer lab, comfortable staff lounge/meeting
area)

= Efforis are put in place ta reduce bulkying and gangs

COMPETENCY D: EMPDVERS AND MOTIVATES FAMILIES AND THE COMMUNITY TO BECOME ENGAGED
Principal ereates a collaborative school community where the school staff milies and communily interact reguiarly and sbare ownership for the success of the

school.

Element

Unsatisfactory

Basic

Proficient

Distingulshed

Examples of Evidence

(Evidence should be collected that supports all
grade levels in the school)

3. Creatzs, dewelops and sustalns refationships that result in sclive student engagement In the bearning process

Builds Or Does not develop positive Articulates 3 belief | Enhances and maintains Develops school-wide REQUIRED EVIDENCE TO OBTAIN: L5C Evaluation {if avalustion it not
going refationships and/or that building and trusting refatlonships among | capacity tu establish completed, fegdback rom LSC Chalr is required} or ALC feedback (W
Relattonships | undermines positive malnizining and hebween a variety of trusting relationships and awallatde)
relationships that wist f“"""‘""";‘:ﬁw srakehalder grovps Wl'mw?:\omaw »Pracesses are in place to Htiple opportumities for sehool
ml beable 1o hetmndll stateholder mﬂmmmmmﬂwkﬁth hnﬂes‘a\dmmbeuohhe
successully groups (Staff, parents, LSC, o ity [obser s and aniifacts: bullding climate survay
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establish or PAL, BAL, ot results, o ity and university partnarships]
enhance
rebotiorvships » Stafl, LSC, parents and other commurdty members report are posithve
refntionships with the principals and othey members of the school
folme rvedons and artifacts: school climate survey}
s Teachers contacl a¥l famities regularly to discuss their students’
progress 2nd strategies for improvement
» S5chool Information {i.e. School Repont Cards) sre shared with 5C and
cammugsnity through mohiple media soumes
»%choot budlds stralegl wships with ¢ ity partners in all
content areas, such as the arts and cufture community and health
and welingss commusaiy
Develops Degs nat create 2 Articulates Develops strategic Oevelops 2nd consistently | REQUIRED EVIDEMCE: "State of the School” { “Annual Repart to the
steategic plan | communication plan and tommiintcation communication plan and implements strategic Community™ presentation to parents, LSC, ert, about the current
1o does nal set expectations or | sirategy with key thares vision with communieation plan to state of vthe school and future vision
communicate | share school vision with the commundty feaders, | community leaders to set prozciivaly sat - ;
wikh key community but may not expectations and share expectations and share + Community Lader Strategic Plan m include thared vision and dearty
community successhully echag! vision, Regularly schoof vision sety expectation of communily leadeds In that plan
leaders implement strategy | folipwing through on « Pravides Uaining to L5C on 8est Practices for diverse leamers
strategic plan
implementation

b. Utilizes mzaningful feedback of studeats, stal, famiies, and community in the exaluation of school

includes
Multiphe
Woices and
Perspectinie

¢. Proactively engages lamilies and cammunlties in supportng theic child's

Engages
Families

ts disrespectid andfor
exchides volces from com-
munity forums o discuss
scheol perormance

Dees not make tims & mest
with fornilies and is opanly
dlsrespectiid or dismissive of
the role of famiiies

Asks for feedback b a
developed plan, but
does not seek impul
when developing the
plan from muttiple
walcey

ncorporates different
perspeciives into
decisions and meates
forums to hear maltipke
and disseniing view
polnts

Sharey the schoal Respectfully informs

values with fomiflies and | familles of ieaming

with the community expeciations and
speciflc ways they can
support thewr children's
leaming

pragramis and policies

incorporales many
different perspecives and
encourages dissenting
voices to gatn new
persgectives and to
improve the school's
instructioral program

learming angd the scnools laarning poals

Comlinupusly crevtes iwo-
way finks between family
presenca b the school
environment and the
instructicnal program

» L5Cs and commundty {aaders and schaod system managers are acthe
partners kn the leader's dedslon making process [obsepyations and
artifacts: parent advisory agensdas and minuwtas, schoo! eadership
teamn includes parants or community members, times and locations
for all meetings are known, schoolwide open door policy]

REQUARED EVIDENCE: £vidence of Parent and other stakeholder
engagement eflorts, Including examples of written commurication
from principed

+ Families arg incleded and invested in the school comatuntty
{observitions and artifacls: parem engagement and survey data,
LSC/PACARRL meeting attentdanca, student progress reports, parent

access (o gradss, parent’s access to student’s records, and parant
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an paderstanding of the chang

2 process and vees leadership and fa

itation skills ta manasga it eifectively

outreach strategy)

« Famikes are sware of eaming expectaiions and strategies 1o support
studerd leaming cutside the school day (observations and artifacs:
parent engagement and survey dsta, LSCPAC/BAC meeting
attendance, sudent pregress neports, Paceim acoss ta grades,
parent’s sceess Lo stodent’s recordd, and paremt autreach stretegy]

« Famifies have language interpreters avaliable for parent-twacher
conferences

« Families are invited and invoived In assembhes, exhibfions, and
performances.

Buids Does not recognize the role Articulstes that change | Directly addresses and Cragtes space for s1afl, + S1aff are supported through the change process [observations and
Capacity to that the change process will will ratse emations and | helps sakeholders shudents, and families to artifacts: professional develop onthe research on change)
Manage have on the school attempts 10 support understand that change | share feehrgs about
Change cemmunky; does not suppert | stafl, but does not may rase questions, change and supports the » School Improvement Mllpu rmuftiple tactics ?nd tt!atl-gl-fs and can
staff in changing staff values, | effectively manage all doubt, and feefings and | community while be adapted to reach idertified goals jobservations and artifacu: the
teliefs, assumptions, andfor | needs: strugglesto poshively supports stafl | duscribing the possibilities | CONUMUOUS Improvement Work Plan, formative and summative
tabits of behavior that may remain focused on a3 they face dwllenges; present in the Riure; evaluation data]
not match the school visian sthaol goabs when batances the need to maintains focus on
trying to confront amd make changz withinthe | meeting school goals
suppont stafl in school quickly white when irying to confront
challenging values, supparting the saff's and support staffin
bellefs, assumptions, ability o heamn and challenging vahwes, beliefs,
and/or hebits of develop mew skills assumptions, and/or
behavior that may not hablts of behaviar that
match the schoot visian may not match tha school
vision
Demonsiveles | Does not demonstrate Somatimes Demonstrabes personal Focuses afl conversatlons, | « Processes are In place to identify and address challenges when they
Perscnal personal espfve or maimain | demonstrates resolve, resolve and mabntains Inttistives and plans on arise [observations and artfacts: szaff feedback survey dats, building
Resolve and sta=fT focus on studemt but may lose facus or staff focus on student Enproving student climate survey, and Chief/Deputy Chief abservation]
Response o achievement goals and does | make eoncessions an achievement goals and achieveman? and I
Challenges not constructively respond to | student achievement demonstrates relzrtiess in pushing stafl
challenges goals in the face of pensistence forthe stafl | to mamain and Emprove
persistent challenges In the face of chafienges | thelr focus on student
oulromes; uses every
dhaflenge as an
opportunity w keam and
develop themsehees and
thelr staff -
Expands Racely facibtates a budget, At times facllitates a Regularly fachitates a Contimually faciitates a « Budget akgns with school strateglc plan
relatinnshi extends and b extends and b extends and b extends and
with 15C :r: rutationehi p:mc and nu:::; relationships u!get.l retatiorish ml retationzhips with »15C and external partnership Involvement in the bixget creation
y demal partnerships tp align | with ISCand external | with LS and external L5C and external procms
partnerships trudget with the school's partnerships to align partnerships to align partnerships o align
1o faclitate budget with the budget with the school's | budget with the school's
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budget strategic plan school’s strateglc plan strategls plan straleglc plan
process

COMPETENCY E: RELENTLESSLY PURSUES SELF-DISCIPLINED THINKING AND ACTION
Principai works with the school staff and commmnnity to create a positive context for lJearning by ensuring equity, fulfilling professional responsibilities
with honesty and integrity, and serving as a model for the professional behavior of others.

Element Unsatisfactory Basic Proficient Distinguished Examples of Evidence

{Evidence should be collected that supports
all grade levels in the school)

a. Treats all people fairly, equitably, and with dizaity and respact, Protects the rights and confidentizlity of studems and slaft

Modeis Equity | Does not teeat and/or Meets ail lega! require- Upholds the foundations Develops structured, outreach | » All staff in all content argas am treated with respect and
and Dignity ensure that o/l stakehold- | ments for work reladon- of mutwal respect for all and training to ensure that conflicts are dealt with quickly and efidentty {observations
& 2 treated shipps; takes timited actions | stakeholders and meets afl | stafi develop the skill set to and anifaces: conflict resolution protoce!, butiding stall
respectfully and does not | when inzppropriate fegal equirements for treat alt people equitably and develop plan, disciplinary report dafz)
meet ali legal concuct s repocted or waork relationships; takes with respect
requirements for work observed swiilt appropriate acions
relationships; does not when Inappropriate
take swift appropriate conduct is reported or
actions when observed
inappropriste conduct is
reporied or ohserved

b. Bemansirates parsonal and prafessional standards and conduct that enhance the image of tha schoot sr the e

onal profession. Protects the dghts asd eonfidentiality of students and staff

Pmterts Rights | Boes not fpliow FERPA implemants most parts of Follows FERPA by Teachag all staff about FERPA | REQUIRED EVIDENCE: Compliante with IEPs

and protocols or policks to FERPA in 8 mannar maintaining student’s and deielo ms o -

Confidentility | masntain and protect consistent with the bw; | pelvacy by keeping student | enaurs mup::::q traliig || AR A i otthe Bty poléiax, pévemic s dad
student privecy end does | leams from mistskes and level deta and student and monloting ocour o S " ki o Ium?fmf and
notaddress staff who do | uses them as 3 personal recoeds snd 3l artffacts: FERPA e and staff ity
ot follow FERPA tearing opp ity to i tlon directly statements, and parent notification of rights]

imptove practice related to students (e g « Parents are aware of their nights jobservattons and artifacts:
counseling, memal heaith parent handbook, protocols for sharing IEP minutes)
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c. Creats and sup

ports 2 cimate that valuas, aceepts and widerstands diveqs

supprorty, andfor details of
the student’s home fe
confidential)

ity in calture and point of vipwe

Recognizesthe | Demonstrates imited Demonstrates persorma Examines 2nd a2ddresses Recognizes and intagrates the | »Schoul actively crestes opportunkies for adl community

Strengths of 2 aurareness of the impact | comfort takking about amy school structures or leamning cpparunities that members ta support dverse student needs and

Diverse of diversity on student diversity and culture and school practices that lanit tome from a diverse access[observations and artifacts: professional kearning

Population learning takes the steps to develop the particigation of groups | community activities build capacity of staff ta support diverse studem
a personal skill set of students and Exmiles nesds]

« Opporlunities exist for students to be in dverse setlings and
o leam about diverse cultures [observations and antifaces:
partnerships with schools that may have differant
populations, intra-schoaol conversations for students 1o
explore culture and diversity}

u Sthools provide instructian within the general education
setting priot to referting students for full and inddusiized
evahluation

= Schoots 1se unbersal beginning of year screening tool for afl
students. Schoel uses cngoing progress monitoring for ail
studerms

Creates a Croes nol addresy or Prenvides whale group Pravides differentiated Engages staff in learning and « Staff particpate in and lead learning experiences where they
Culiurally correct intalerant or undifferentiated professional development | action planning araund the explore their personal zssumgtions and their approach to
Rasponsiveness | culiurally incompetent professional development to teanchers and staffio Ueatmendt of and suppotis for | divarshy [obssrations and artifacts: building staff
Climate statemenis and does not | about working in and Improwe thekr diverse groups in and cutside developmant plan)
creste an emvironment SUPPOrting a dverse understanding of how the school »
fhat supports ol studems | community and aktempts their own workd views Sttt a_c‘lhr!h! participates in a professional development
to address moments of inform their interpretation experience focused oo welooming and instructing diverse
cultural incompetence of the world and addresses learners in the school,
and corect momenty of « Staff and scheol community wtifize arts snd culture as 2 toal
cultural incompetence for understmading and communicating with studers and
ommunities
Engages in Does hot #ngage in Actively seeks Buids the school's and Develops saff apadty to = Community corversations about culture and diversity
Courageous ourageous conversations | ppportuntties to engage In | « ity’s cotlective £hgage N DUrBgRoLS [Incinding students with disahWities] ocowr regiiarly
Conversabions about biases or has COLMR, conversat capaity by initlating direct | conversations about diversity [observations and artifacts: L3C, PAL, AL meetings,
about Diversity | Bmited tkill setin about dverstty and culture | cormersations aboul and ardture-—and kow they professional learning comwersaGons to develop staff capacity
addressing biaged culture and diversity, and impact student learning {0 inhizte conversations about adiuce ang diversity]
BEnguage and betewiors howe Hrey imgract shadent
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4. Relenliessty pussues reflective behavior

Does not reflec or self-
manage to utifize
lesdership behaviors.
Dot not thorpases
personal eadership
capacity bry taking action
to develop wentitied
areas of growth.

At times reflects and self
manages to utilice
leadership behaviors. At
times increases persanal
teadership capacity by
taking action to develop
Identifed areas of growth.

leaming

manages (D uiillze
leadership behaviars.
Regularly increases
pervonal keadership

of growth.

Regularly reflects and self

capacity by taking action
to develop idenified areas

Continuously reflects and seif
Mmanages to vtiftze leadership
behaviors. ContinuoLsly
Increases persond Jeadership
capacity bry taldng actlon to
develop Henttfied areas of
growth,

REGHIRED EVIDENCE: Principal Sal-assessment, due Jung 1
[y state bw)

« Actlons taken on previcws LSC and Chief evaluations

» Displaying ethical behavions and acting with Integrity

s Protecting schoo| assets {protecting computers from thefl,
i)

»Working with a mentor to mgrove practice

+Taking on new assignments

+ Completing persona devel apment classes or workshops
=Undersiandling of legal mandates and board pofcies

COMPETERCY F: LEADS SCHOOL TOWARD ACHIEVING THE VISION

Principal works with the staff and communiiy to buoild n shared mission, and viston of Iigh expectations that ensares all studeuts are on the path to college and
career readiness, and holds staff acconntsble for results.

Element

a, Coordinates efforts to create and linplement a

Unsatisfactory

Collaborates | Does not colaborate to create
o Davalop cr maintaln a vision of high
and expectations and does not
Maintain a Pt to all staff to
Shared have high academic

Viston of expectations

High

Expectatons

b. Ensures that the scligol’s identity, vision, missian, drive sthool daclsians

Basic

vision for the schogl ang

Develops mindmal
oppartunites for
staff and students to
learn about 3 vision
of high expectations,
induding college and
career resdiness, for
all students; gives
staff Ermited input
into the
devedopment and
maintenance of the
vision

Profident

delitves desired results and goals that align wiih the overall sehosl vision and lead to student Impravamant for ol learners:

Irwvoives staff and stodents
in developing, maintzining,
and Implementing a shared
viston of high expectations,
induding college and career
readiness, lor all students

Distinguished

Co-creates 2 shaced visian of
high expectations with
frultiple stakeholders [Stalf,
parents, students, LSCs, PACs,
BACs, etc. ); builds staff
capacity to maintain and
implemem a shared vision far
high stugent achievement
2nd collage and career
readiness

Examples of Evidence

{Evidence should be collected that supports all
grade levels in the schoof}

« There Is visible allgnment between the vision and Lhe school
goals {olservations and artifacts: the Cantl ! ..

it

Work ?lan, School Report Card, and grade level goals

+School vision and goals are shared with stakeholder [StaH,
parents, students, L5Cs, PACS, BACS, otc | groups [abservations
and anifacts: presentation to stakeholders]

« Buiiding tevel stafl development plan supparts and is aligned to
the Continuous Improvement Work Plan and the district vision
and mission [observations and artifacts: the Contiruous
Improvement Work Plan and the building staff development
ptan]

= Witten values and beliefs reflect high expectations for all
students [observations and artifacts: school leval and grade
{eve! goals}

Enstires 2ctions contradict the school Refers tn school Uses the vision and misston Uses the vision and mission « Bullding wide goals and vislon are shered and widely kmown
vision and vigion of demonstrate inconsis- | wiskon when making to mk= all decsions, to make all decslons, uses within the school community fobservations and artifacts:
misslon drive | tency between stated beliefs decisions but may creates and uses protacols protocols for making
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| & conducts d
Conducts
difficuht
Conversation
sto Improve
Studant
Results

fie Wtk Lk crociab cgnivoesalicns with

Does ot address areas of
urnderperformanca with stafl
members; does not hold
conwersations oh improving and
enhancing chudent kearming
rasults

wihe dua

Ineonsistently
addressas aregs of
underperfarmance
anrdfoc may anly
address coneerns o
a sub-set of the s1aff;
inconsistently holds
cywversallons cn
Imgroving 2nd
anhancing student
leprming results

Addresses areas of
sndeperformante Ina
trnely manner with
individuals, teams and staff,
proactively inads difftcuit
conversations with staff to
improve and enhance
student bearning and resulty
&% NECesTRrY

e tnely

Butlds the capacity of other
leaders within the school to
address areas of
underperformance with
mdhiduals, teams and staff;
mngels how to conducy
difficult conversations with
indhidumls, teams, and stff
tased on student
periomance data

warner for the pipose af e ab,

school and actiony not be guided by the | aligned o the viston and dectstons that refer staff and posters and newsletters]
deciupns wisi migsion to make decisio team degisions back to th
o s vm:l and :I;Io a: build : « Parants, staff, 15C and others are clrar abou academdc
stadf capacily to m'e the expectailons and homework guldelines [cbservations and
vison and mission \o make adtifacts: b k policy, academic guidedines, parent
instructional decisions handback]
= Team meetings focus on Imesoving student achlevemant
[observaiicns and artifacts team meeting agendas and
minutes
Confronts Duoes nedf conhront st who Inconsisteridy Conslstertly addresses skt | Builds capacity of stafl to s Aczdenic work and b rk guidelines arg shared with
Low have low expectations for some | addresses staffwho | who comtradict the vislon by | address other staff or parents, staff and others 1o ermure that expectations are dear
Expectations | orall students have kbow dlsplaying lbw expoctations; | staheholders whi conradict 1o 2il jobservations and ertifects: homework policy and
expectations; contests cfass offerings and | the vision by displaying low academic guidenes)
attempts o grading polickes that or negalive expectedlons; :
implemet grading corradict the vidon and oatests or eliminstes » Bullds effective professional learning communities {PLC} within
patickes that support | mission courses and grading policies the bullding that we deta to develop plars and stratesie:s w
the vislon and that contradict the vislor and impruv? studert achisvement for afl sludents [observations
N aEsion and artifacts: PLC keaming agendas and plans]

+ Rigorous course content b aocessible to aif students
fobtservations and artifacts; student's course load, schedules,
2nd sub-proup data)

cai e and residts,

« Promutas and nproves teacher attendance

o School stafl development plan dtfflealt oo PP
a improve and erthance swdent learning [observations and
antlfacts: school developmen pian)

s Teacher conversations end meetings sre focused on improving
student ach and de Arate high expeciations
lobservations and actifecss: team meeting minutes or staH
developntent plams]

» Faculty meatlngs are focused an improving results {obser-
vatlons and artifacts: meating agendas and minutes}

| Hincis Performance Standards for Schoof Leaders | Adjusted by Chicago Public Schools
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Program: Partnar Contract Dedlversbie  Program Assescment Tempiste

Section 3 M= rall CLT Ferformant= Metrits

Nuntber of mterns selected for Cohort ~ Mumber of Interns Intervizwed  Mumbar of laternships OHered “Totat
{Cohort 2/SY 2012.14) tinpur rumber) (irpUt b} (ingut nunber}
Cohart 1 {SY2012-13)

Perfoimani2 Target
{inpu1 number)

4 Barformance Taiget has nat hean met, please explain
{input Explanatiem

Ecction 2: CLC Procram Soocific Merfarmanie Ietries

Number of Inteing Teking Elinisiliny (Janua ) Mumber of Intern Taking

‘ : 5 Bligezilay Lenaary, Nuymber of interpe In Cohon Xk o i
Lycie} Eugibitty

Cahart 1 (SY7H 213}

Perfarinance Targel

Ie Performancs Tatger has not Been met. please expldin
{Input eaplanotisng

Number of interns 1aKing Eigibitity (fanudsy . Numbes ot iaterns 1aking  Numbsr o1 Infems Passmg
_ Cycla} Eiigibiling Eligibiity
Conort 1 (SY20i2-13)

Performpne.e Targ et

U Pocfonmeaiey Targe oy dul e susl, plocse caplain
{input explaratvn)

= af Candidates Placed an at leaet 4™ L5400 Mumber af taterns Pesding
| sigzes o Eligitlify
Crhar 1 (SN 7219

Perfonmance Tampes

U Perfarmance Target has not been mek alease expiain
{mput cxplonstoni

numbes @l Ehgibiz Inlems Miaceaasa | Number o1 infefms Passed HunIDer DT IMEMS Placaa as
: Prineipal .  Ebgibiiity Rgnckpal
COhart 1[5Y2012-13)

Performonce Target - |




ATTESTATION OF CONSULTATION

Attestation of Consultation: Provide a statement describing the involvement of the public,
including teachers and school leaders, to provide feedback on the proposed leadership pipeline
plan.

Points of Consultation:
e UIC EdD in Urban Education Leadership program approval process
o EdD Program Leadership Advisory Board
e The Chicago Public Schools RFP process for formation of the Chicago Leadership
Collaborative (CLC}

The UIC Ed.D. in Urban Education Leadership Program. The Ed.D. in Urban Education
Leadership program, designed to prepare and develop principals who are able to lead
significantly improved teaching and learning in urban schools, was established in 2003 as a
principal preparation program leading to a doctoral degree. As such, the program progressed
through approval channels beginning with the UIC COE Department of Educational Policy
Studies, the UIC College of Education, the University of Illinois Board of Trustees, and the
[linois State Board of Education.

In 2012, the UIC Ed.D. program submitted a revised application to the State Board of Education
based on a two year review of the program by all program staff which included some feedback
from a temporarily constituted advisory board of educational experts, members of the grant
making community, and CPS network leadership. Additionally, and of primary importance, the
UIC EdD. in Urban Education Leadership was required to apply to the Illinois State Board of
Education for approval as a principal preparation program under the newly established principal
endorsement legislation (drafted with significant input from UIC Ed.D. program leadership).
Again, this UIC principal program application required approval by the UIC COE Department of
Educational Policy Studies, the UIC College of Education, the University of Illinois Board of
Trustees, and, finally, the Illinois State Board of Education which it did receive.

Ed.D. Program Leadership Advisory Board. The Ed.D Program Leadership Advisory Board,
created last year, is composed of one student representative from each of the 11 cohorts of the
program. Cohort members on the advisory board were nominated and voted upon by their
respective cohort members. As students/candidates are the primary constituents of the Ed.D.
program, their participation as program advisors is deemed as most appropriate. Since the span
of cohorts includes given students who are current principals and all who have experienced the
residency/internship, input from their perspective on both levels of pipeline strategies proposed
can he garnered, 1.e., residents being prepared to become principals, and novice principals being
supported to huild teacher leader capacity among their school staffs.

Among initial guiding questions that have been posed to our Leadership Advisory Board are:

PR/Award # S377B140025
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1. How can this body help to improve the Ed.D. program in its efforts to produce
transformative principals for urban schools and to produce doctoral grads that will
influence the future of the field?

2. What messages does the program leadership need to hear from students that it might
not be hearing?

3. What are some ways in which social networking might be used to enhance program
communication with, and among, students?

4. What are your views on program strengths and weaknesses, and how might we best
capture the views of all 120 active students on a regular basis on such matters as
coaching quality, program advising and support, and coursework?

Feedback based on the above as well as additional survey questions has been shared with
program staff and presented back to the Leadership Advisory Board. (See below). Initial steps
have been taken to draft and incorporate recommendations for action.

Q1: The Ed.D. program plans to begin convening periodic networking opportunities and
structured professional learning experiences for students. What topics would you like to see
covered at the professional learning sessions? Do you have recommendations for facilitators?
(Feel free to name yourself as a facilitator if there is an area in which you feel particularly
strong).

*  Culture and Climate

* Tips for being a first year principal

* Instructional leadership for science and special education (recommend Angel Turner)

+ Developing effective teams

» Collaborative leadership

* Mechanisms for monitoring fidelity of initiative/intervention/policy implementation

* Budget and fiscal management (including creative use of resources)

* Use of technology in educational leadership

+ Data manipulation tools

» Special Education (x3)

+ Small group instruction

» Instructional coaching cycles

* Game theory, problem solving, critical thinking (McGreal)

* Supporting students and staff through tragedy and trauma

* Engaging families and communities

*  (Grant writing

Q2: The LAB would like to develop a resource list of all Ed.D. students and their self-identified
areas of strength. In what areas would you be willing to serve as a "thought partner" or share best
practices to your colleagues in a one-on-one setting? (Names of those who “self-identified” have
been omitted from categories below for privacy.) Categories: Professional Learning Systems,
Continuous Improvement, College and Career Readiness, Personal Reflection and Leadership,
Transformational Leadership, Special Education, and Family and Community Engagement.
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Q3: Some UIC-trained principals have expressed an interest in visually representing their
schools' affiliation with the program by way of strategically placed banners. Would you be
interested in having such a banner at your school? If yes, what recommendations would you have
for the banner's text? Answers Varied and were specific.

Q4: What feedback or recommendations would you like to share with the Ed.D. program?
Answers Varied and were specific.

Members of the Ed.D. Leadership Advisory Board and their cohort number are: Verona Portis
(Cohort 1); Christina Zelenka (Cohort 2}; Victor Simon (Cohort 3); Ethan Netterstrom (Cohort
4); Sussan Oladipo (Cohort 5); Peggy Burnett (Cohort 6); Kevin Gallick (Cohort 7); Nicole
Howard (Cohort 8); Nathan Pietrimi {Cohort 9); Katherine Magnuson (Cohort 10); and Rashad
Talley (Cohort 11).

Note: A signature sheet attesting to Leadership Advisory Board meeting attendance is attached.

CPS Chicago Leadership Collaborative (CLC). The CLC formalized the long-standing
partnership between UIC’s principal preparation program and the Chicago Pubic School (CPS)
district which 1s the primary recipient of UIC’s principal candidates. The Chicago Leadership
Collaborative was formed as a principal training and support program designed to ensure that
every school has a highly effective leader who can drive the change needed to improve student
achievement and graduate cvery student college and career ready. CLC will recruit, train, support
and retain effective principals, creating a pipeline of highly qualified and high skilled leaders to
meet the distnct’s growing needs. In August, 2011, UIC was selected as one of four partners
through a CPS initiated RFP competitive process. At the time of the RFP release, CPS also
announced the formation of an advisory council of education cxperts who would help guide the
CLC team as they roll-out the principal training programs and build professional development
strategies for school leaders. The national advisory council is intended to act as strategic
partners, contributing to the development of CLC principal training and professional
development programs. In addition to attending three meetings per year, members provide advice
and support for CPS staff as they develop their work throughout the year. The initial council
consisted of: Paul Bambrick — Santoyo, Managing Director of Uncommon Schools Newark, Dr.
Brenda Cassellius, Minnesota State Commissioner of Education, Zipporah Hightower, Principal,
Chicago Public Schools Dr. Mabalia Hines, Member CPS Board of Education, April Gobel,
Executive Director, KIPP Chicago, Jason Leahy, Executive Director, Illinois Principals
Association, Dr. Don Shalvey, Deputy Director, Bill and Melinda Gates Foundation, Dr. Warren
Simmons, Executive Director, Annenberg Institute for School Reform at Brown University
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Urban Education Leadership Program

Ed.D. Leadership Advisory Board
Monday, March 11, 2013

Veroa Pois
Christina Zelenka 2
Victor Simon 3
Ethan Netterstrom 4 |
Sussan Oladipo 5 |
Peggy Burnett 6

| Kevin Gallick 7z
Nicole Howard 8 :
Nate Pietrini g
Katie Magnuson 10
Rashad Taley 11




Competitive Preference Priority 1

Competitive Preference Priority 1: Existing Policy Conditions thar can be Leveraged to Ensure
Success and Sustainability of a Turnaround Leadership Pipeline.

To meet this priority, the applicant must provide documentation that the LEA or consortium of
LEAs already has in place policies that provide school leaders (as defined in this notice) with
decision-making autonomy (with regard to staffing, school schedules, and budgeting) and
provide the LEA or consortium of LEAs with flexibility in the selection, preparation, placement,
support, and retention of school leaders to successfully turn around SIG schools and/or SI1G-
eligible schools. This may include, for example, School Board meeting minutes recording the
adoption of policies, guidance documents, or trainings provided to school leaders.

Below is documentation, excerpted from the Chicago Public School website, which indicates the
degree of autonomy principals have related to budget, staffing, scheduling, and assessment
decisions. See the Capacity section of the proposal for the related narrative.

Budgeting Autonomy

CPS press release from the CPS website
http://www.cps.edu/News/Press releases/Pages/03 11 2013 PRI.aspx

“CEO Byrd-Bennett Announces Increased Principal Autonomy Over School Funding

New Student-Based Budgeting Will Expand Control Over How Funds Are Spent in Their
Schools to Ensure Students Excel in Their Classrooms

March 11, 2013

Chicago Public Schools (CPS3) announced loday it will transition to a new student-based funding model next fiscal
year, which will give principals greater flexibitity to spend dollars on designing a school day that will best meet the
needs of their students.

“As a former principal and teacher, | know that great schools are led by strong leaders. They set high standards and
they know how to best support their students. They should have the autonomy to decide how fo direct their resources
toward the most important people in any school — their students,” said CPS CEQO Barbara Byrd-Bennett. "Student-
based budgeting will give principals greater flexibility they and their staff need to help their students thrive and
succeed.”

The shift to student-based budgeting is part of CPS’s ongoing effort to increase principal accountability. Last month,
CEOQ Byrd-Bennett unveiled a comprehensive, mutti-tiered Principal Quality Strategy to recruit, retain, and reward
quality principals with the goal of ensuring that every school in the District has sirong, effective, and accountable
leadership by the start of the 2014-2015 school year.

“Every child in every neighborhood deserves to have a high-quality education and our principals play a vital role in
ensuring their academic success,” said Mayor Emanuel. “We hold our principals accountable for the gains or losses
cur students are making within their schools and they should have the flexibility they need to make the decisions that
are best for their schools and their students.”

In previous years, principals received per-position, not per-pupil, allocations from the Central Office based on an
outdated formula that dictated specific numbers and types of positions te fill within their schools. The fermula often
did not adequately tailor resources for the student body the principals and teachers were working with every day.

By moving to a student-based budgeting funding modei, CPS is ensuring that principals will no tonger be limited in
their ability to invest resources in a way they believe will best meet their students’ needs. Beginning in Fiscal Year
2014, CPS will switch to a new funding model that wilf defiver core instruction dollars on a per-pupil basis. The pool of
newly flexible funding will represent about 50 percent of a school's budget and include money for core staff,
educationat support personnel, supplies and addittonal instructional programs. Principals and communities will work
together to use these dollars in ways fo increase academic achievement and improve student outcomes.
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The remaining 50 percent of a school's budget is made up of non-core instruction funding, which may inctude
supplemental general state aid and money for special education, magnet, International Baccalaureate, bilingual,
STEM, English language learner and Title | programs. These funds will not be affected by the funding formula
change.

In addition to giving principals greater autonomy and authority in deciding how to allocate resources, student-based
budgeting will create greater consistency in funding across the district, replacing several different formulas across
different school types with cne simple formuta.

Student-based budgeting builds on last year's College Ready Fund, which provided principals with & ©)4)

flexible funds to improve student performance as parl of the Full School Day.

Today's student-based budgsting announcement coincides with principal trainings, which begin tomorrow and wilt
take place until March 19. Over the next several months, principals will continue to receive training on implementing
student-based budgeting.”

Staffing Autonomy

The following is from the “process™ link of the “candidate gateway™ at https://www.cps-
humancapital.org/app/.

#

Process and Next Steps#
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Scheduling Autonomy
CPS Unveils New, Single-Track Calendar for School Year 2013-2014

New Calendar Makes it Easier for Families Across the District to Plan Work and Childcare
Schedules

January 18, 2013

Chicago Public Schools (CPS) today released its proposed single, unified calendar for school year 2013-2014 (SY
13-14) that does away with the District's two-track schedule and gives all students the same start and end dates and
days off, Developed in collaboration with the Chicago Teachers Union {CTU), the new, single calendar provides a
batance of uninterrupted student learning days and reflects input gathered from parents, students, teachers and
principats in order for families to easily plan work, childcare and vacation schedules.

“We are one District, with one vision and we want to provide our school community with one calendar that makes
sense from the classroom to the kitchen table,” said CPS CEQ Barbara Byrd-Bennett. “Families all across our city
struggle to coordinate busy schedules with school, work and play and this unified calendar was designed fo best
meet the needs of our families’ home lives while giving our schools the time they need to implement a rigorous
curriculum.”

Under the new teacher contract, the District and CTU agreed to create a committee to work collaboratively in building
and imptementing a single calendar. To design the calendar, representatives from CPS and CTU sat down to discuss
parameters and to develop an engagement plan that included an oniine survey that would ensure their
recommendations would he informed by a variety of stakeholders. To maximize the feedback process, CPS launched
an online survey and focus groups with parents and principals.

After analyzing community feedhack, CPS put together calendar options which were then reviewed by and discussed
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with the CTU and representatives from various stakeholder groups including parents, principals and teachers. The
final product is a reftection of the input gathered during the entire process while keeping the academic needs of
students a priarity.

Between the launch of the online survey on December 17, 2012 and its conclusion on January 11, 2013, more than
13,000 parents, students, teachers and principals took the CPS online catendar survey and provided the District with
information that was incorporated into the final proposed calendar. (Read more at:

http://www.cps.edu/News/Press releases/Pages/l 18 2013 PR2.aspx

Assessment Autonomy

CPS Reduces Number of District Required Student Tests as Part of New, Streamlined
Assessment Policy

Parents, teachers, principals and other key stakeholders inform new CPS assessment policy
aimed fo increase student instructional time

August 7, 2013

Guided by the input of parents, teachers, students and principals, Chicago Public School (CPS) Chief Executive
Cfficer {CEQ} Barbara Byrd-Bennelt announced today the elimination of 15 District-mandated tests including
elimination of fall standardized testing for all CPS grades as part of the District's new, streamlined assessment policy.
This school year, CPS will require 10 District-mandated standardized tests across all grades, a decrease from 25
District-mandated standardized tests last school year. The new policy will provide school leaders and {eachers with
more autonomy in establishing assessments that help teachers develop instructional ptans and align assessments
with Common Core State Standards {CCSS3) to increase student learning time.

Since February, CPS has hosted 17 focus groups with principals, teachers, parents, education advocates and
researchers to gather feedback on the new assessment policy while incorporating input from 450 teachers who
responded to a CPS survey on how to best modify the District's assessment policy.

“QOur education partners across the District - students, parents, teachers, principals, education stakeholders and
researchers — coniributed directly to the creation of this sensible, new policy that puts children and their learning first,’
said CEO Byrd-Bennett. “As a former teacher and principal, | felt that our parents and educators raised valid
concerns around our testing policy, which is why we launched a rigorous analysis of that policy soon afler | became
CEO. This reflects their feedback and places a higher value on increased student learning time.”

The new assessment policy builds on the District’s April announcement of eliminating the Northwest Evaluation
Association (NWEA) Measures of Academic Progress for Primary Grades (MPG) assessment for kindergarlen, first-
grade, and second-grade students. Beginning in $Y13-14, the annual assessment calendar will limit standardized
District testing to the spring for grades two through eleven and offer schools flexibility to select interim measures to
monitor progress.

Each school's Instructional Leadership Teams—made up of teachers and school administrators—will be required to
identify interim tests from either a District-provided menu of "schocl choice assessments” or alternate tests of their
choice with the requirement that they are aligned fo the CCSS, and engage students in activities that require critical
thinking, writing and problem-solving.

The emphasis on CC3S in the new assessment policy mirrors state-level efforts to transition to these new, more
rigorous academic standards. Starting next school year, the lllinois State Board of Education (ISBE) will administer a
fully CCS3-aligned lilinois Standards Achievement Test (ISAT) to students in grades three through eight. The new
ISAT will begin to prepare Chicago students for the full transition to the CCSS, which is scheduled for all grades
starting in schoo! year 2014-15.

A full list of District-required tests for 2013-2014 is.......... Read more:
http://www.cps.edu/News/Press releases/Pages/PR1 08 07 2013.aspx
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Competitive Preference Priority #2: Table 1. School Performance Trends (2010 — 2013) for

CPS SIG-Eligible High Schools Led by UIC-Trained Principals for at Least Two Academic

Years (as of June 2013, 8 schools total). Comparison with Two Categories: CPS High Schools
on Administrative Probation for 1 or 2 Years (from 2010 to 2013, labeled “Probation
Occasional”), and CPS High Schools on Administrative Probation for 3 or 4 Years (from 2010 to

2013, labeled “Probation_Chromnic™).

Page 2136

3YR
2010 2011 2012 2013 | Change

% School-Wide Attendance
Probation_Occasional (7) 88.5 88.6 88.3 89.5 1.0
Probation_Chronic (37) 76.7 77.3 78.3 81.0 4.3
UIC_SIG (8) 78.1 79.6 82.9 85.2 7.1
% Freshman-On-Track
Prob_Transitional {9) 66.1 70.7 68.5 77.7 11.6
Probation_Chronic (37) 62.2 64.9 68.1 74.8 12.6
UIC_SIG (8) 60.7 63.0 69.4 79.6 18.9
% Drop Outs: 5 Year Rate
Probation_Occasional (7) 334 31.7 30.2 233 -10.2
Probation_Chronic (33) 44.6 43.4 40.5 353 -8.3
UIC_SIG (8) 40.2 36.1 35.3 31.4 -8.8
% Drop Outs: 1 Year Rate
Probation_Occasional (8) 5.8 6.3 6.0 2.0 -3.8
Probation_Chronic (38) 10.0 9.8 8.4 6.0 -4.0
UIC_SIG (8) 10.5 7.1 5.8 4.1 -6.4
% Graduation: 5 Year Rate
Probation_Occasional (9) 64.5 65.3 65.3 73.1 8.6
Probation_Chronic {38) 52.0 53.5 55.7 59.7 7.7
UIC_SIG-Eligible (8) 56.4 59.1 59.7 62.8 6.5
ACT Composite: Mean Score
Probation_Occasional (7) 17.2 17.0 17.2 17.3 0.1
Probation_Chronic (37) 15.0 15.0 15.1 15.0 0.0
UIC_SIG-Eligible (8) 15.4 15.4 15.8 15.5 0.1
PSAE Reading: % Meets/Exceeds
Probation_Occasional (7) 29.9 26.7 27.4 349 5.0
Probation_Chronic (37) 15.3 15.3 14.0 16.2 1.0
UIC_SIG-Eligible (8) 15.7 15.9 18.1 20.2 4.5
PSAE Science: % Meets/Exceeds
Probation_Occasional (7) 23.2 22.2 23.2 21.8 -1.4
Probation_Chronic (37) 7.9 8.2 9.7 7.4 -0.5
UIC_SIG-Eligible (8)

10.9 9.3 14.0 10.5 -0.5
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3YR
2010 2011 2012 2013 | Change

PSAE Math: % Meets/Exceeds
Probation_Qccasional (7) 27.2 27.9 28.2 30.6 3.4
Probation_Chronic (37) 89 10.8 11.2 10.8 1.9
UIC_SIG-Eligible (8) 13.9 13.9 16.0 14.4 0.5

1YR
% Misconducts Yielding Out-of-School Suspensions Change
Prob Occasional (9) 59.6 53.7 -5.9
Probation_Occasional (7) 58.8 50.9 -7.9
UIC_SIG-Eligible (8) 69.2 52.4 -16.8
Days of Out-of-School Suspension: Mean Days
Prob_Occasional (9) 3.4 2.8 -0.6
Prohation_Chronic (38) 3.9 3.5 0.4
UIC_SIG-Eligible (8) 33 3.2 -0.1
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Competitive Preference Priority #2: Table 2. School Performance Trends (2010 — 2013) for
CPS SIG-Eligible Elementary Schools Led by UIC-Trained Principals for at Least Two
Academic Years (as of June 2013, 17 schools total). Comparison with Two Categories: CPS

Elementary Schools on Administrative Probation for [ or 2 Years (from 2010 to 2013, labeled
“Probation_Occasional™), and CPS Elementary Schools on Administrative Probation for 3 or 4

Years (from 2010 to 2013, labeled “Probation_Chronic™).

3YR

2010 2011 2012 2013 | Change
% School-Wide Attendance
Probation_Qccasional (94) 94.9 94.8 95.2 94.5 -0.5
Probation_Chronic {132) 92.8 92.7 93,5 92.4 -0.4
UIC_SIG-Eligible (17) 95.0 94.9 95.3 94.7 -0.3
ISAT Reading: % Meet/Exceeds
Probation_Occasional (94) 40.0 44.5 459 47.0 7.0
Probation_Chronic {130) 283 30.5 327 33.7 5.4
UIC_SIG-Eligible (15) 42.4 47.3 48.3 48.1 5.6
ISAT Math: % Meet/Exceeds 0.0
Probation_Occasional (94) 385 45.5 47.3 48.9 9.4
Probation_Chronic {130) 26.4 31.0 32.7 34.0 7.5
UIC_SIG-Eligible (15) 43.1 49.0 49.4 51.1 8.0
ISAT Science: % Meet/Exceeds
Probation_Occasional (94) 65.6 72.1 71.8 76.4 10.7
Probation_Chronic {130) 51.0 56.7 56.9 60.6 9.6
UIC_SIG-Eligible (15) 70.0 75.5 74.2 77.9 7.9
Explore Composite: Mean Score
Probation_QOccasional (84) 13.7 13.7 15.0 15.2 1.5
Probation_Chronic {139) 12.9 13.0 14.1 14.4 1.4
UIC_SIG-Eligible {12) 13.8 13.5 15:2 15.4 1.6

1YR

% Misconducts Yielding Out-of-School Suspensions Change
Probation_Qccasional {105) 64.9 60.4 -4.5
Probation_Chronic {156) 78.8 74.0 -4.8
UIC_SiG-Eligible {17) 69.5 53.5 -16.0
Days of Out-of-School Suspension: Mean Days
Probation_Occasional (105) 2.7 23 -0.3
Probation_Chronic {156) 2.6 2.4 -0.2
UIC_SIG-Eligible (17) 2.4 2.0 -0.4
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SCHOOLS

Summary of Principal Competencies

Competency A Competency B
Champions Teacher and Staff Excellence Creates Powerful Professional Learning
through a Focus on Continuous Improvement Systems that Guarantee Learning for

a. Develops, implements, and monitors the outcomes Students
of the Continuous Impravement Work Plan and school | 3 works with and engages staff in the development

wide student achievement data results to improve and continuous refinement of a shared vision for
student achievement effective teaching and learning by implementing a
= Assesses the Current State of School standards based curriculum, relevant to student needs
Performance and interests, research-based effective practice,
* Develops a Continuous Improvement Work academic rigor, and high expectations for student
Plan performance in every classroom
*  Maintains a Focus on Results » Implements Curricular Scope and Sequence
b. Creates a continuous improvement cycle that uses *  Reviews Instructional Practices
multiple forms of data and student work samples to b. Implements student interventions that differentiate
support individual, team, and school-wide instruction based on student needs
improvement goals, identify and address areas of »  Uses Disaggregated Data

improvement and celebrate successes
#  |Implements Data Driven Decision Making
= |mplements Data Driven Instruction
= Estabiishes system to collect and review data
on attendance, lateness, discipline and student

referrals d. Evaluates the effectiveness of teaching and holds
individual teachers accountable for meeting their goals
by conducting frequent formal and informal
observations in order to provide timely, written
feedback on instruction, preparation and classroom
environment as part of the district teacher appraisal
system

= Observes Staff and Gives Feedback

=  Evaluates Staff

¢. Selects and retains teachers with the expertise to
deliver instruction that maximizes student learning
»  Selects and Assigns Effective Teachers
= Retains Effective Teachers

c¢. Collaborates with staff to allocate personnel, time,
material, and adult learning resources appropriately to
achieve the Continuous Improvement Work Plan
targets
= Allocates Resources to Support Student
Learning
= Prigritizes Time

d. Utilizes current technologies to support leadership
and management functions
=  Employs Current Technologies

e. Ensures the training, development, and support for
high-performing instructional teacher teams to
support adult learning and development to advance
student learning and performance

=  Develops an instructional Team

f. Supports the system for providing data-driven
professional development and sharing of effective
practice by thoughtfully providing and protecting staff
time intentionally allocated for this purpose

=  |mplements Professional Learning

g. Advances Instructional Technelogy within the
learning environment
= Promoting Growth of Technology
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Competency C
Builds a Culture Focused on College and

Career Readiness
a. Builds a culture of high aspirations and achievement
for every student
®  Links Aspiration to College and Career
Cpportunities
= Develops a Student Goal Setting Process

b. Requires staff and students to demonstrate
consistent values and positive behaviors aligned to the
school’s vision and mission
#  Translates the School Values into Specific
Behaviors
= Deveiops a Code of Conduct

c. Leads a school culture and environment that
successfully develops the full range of students’
learning capacities-academic, creative, social-
emotional, behavioral and physical
=  (Creates a Culture that Supports Social
Emotional Learning
8 Creates a Culture that Supports Effective Effort

d. Creates a Safe, Clean and Orderly Learning
Environment
=  Builds, evaluates and deveiops a team of
educators and support staff to ensure the
learning environment is safe, ciean, and
orderly

Competency D
Empowers and Motivates Families and the

Community to Become Engaged
a. Creates, develops and sustains relationships that
result in active student engagement in the learning
process
=  Builds Cn-going Relationships
®*  Develops strategic plan to communicate with
key community leaders

b. Utilizes meaningful feedback of students, staff,
families, and community in the evaluation of school
programs and policies

=  |ncludes Muitiple Voices and Perspective

c. Proactively engages families and communities in
supporting their child’s learning and the schools
learning goals

=  Engages Families

d. Demonstrates an understanding of the change
process and uses leadership and facilitation skills to
manage it effectively
=  Builds Capacity to Manage Change
=  Demonstrates Personal Resolve and Response
to Challenges
®  Expands relationships with LSC and external
partnerships to facilitate budget process

Competency E
Relentlessly Pursues Self-Disciplined Thinking

Action
a. Treats all people fairly, equitably, and with dignity
and respect. Protects the rights and confidentiality of
students and staff
=  Maodels Equity and Dignity

b. Demenstrates personal and professional standards
and conduct that enhance the image of the school and
the educational profession. Protects the rights and
confidentiality of students and staff

®  Protects Rights and Confidentiality

¢. Create and supports a climate that values, accepts
and understands diversity in culture and point of view
=  Recognizes the Strengths of a Diverse
Population
= Creates a Culturally Responsiveness Climate
= Engagesin Courageous Conversations about
Diversity

d. Relentlessly pursues reflective behavior
= Reflective Practitioner

Competency F

Leads School Toward Achieving the Vision
a. Coordinates efforts to create and implement a vision
for the school and defines desired results and goals
that align with the overall school vision and lead to
student improvement for all learners
s Collaborates to Develop and Maintain a Shared
Vision of High Expectations

b. Ensures that the school’s identity, vision, mission,
drive school decisions
= Ensures vision and mission drive school
decisions
»  Confronts Low Expectations

c. Conducts difficult but crucial conversations with
individuals, teams, and staff based on student
performance data in a timely manner for the purpose
of enhancing student learning and results

= Conducts difficult Conversations to Improve

= Student Results
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Budget Narrative

UIC’s Center for Urban Education Lcadership sceks funding to develop a pipeline
strategy to ensure that an increased number of high-quality applicants emerge from its field-
based school leader development program well equipped to transform low-performing schools.
Although our program is already more selective than any other higher education school
lecadership program in Illinois, we note that our “top tier” candidates produce more impressive
results in schools than those who were, in comparison, “lower tier” at time of admission. Some
UIC principals’ schools are posting some of the highest achicvement gains in the system, while
others are performing roughly at system norms. This grant will provide UIC with an opportunity
to make improvements that will build an infrastructure to move an already sustainable program
to the next level of performance. The proposed project seeks to improve our program’s impact
on Chicago’s low-performing schools with a focus on SIG and S1G-chigible (S/SE) schools by
pursuing the four major goals outlined below. The budget has been designed to support the
attainment of these goals, ultimately yielding a systems-oriented approach to pipeline
development that is sustainable once funding ends. While our intent is not to sustain all the
positions and inputs that this extra funding affords--we belicve that this infusion of resources wili

enable us to develop systens, structures, and capacities that are wholly sustainable.

Goal 1: UIC will develop new outreach approaches and enhance recruitment efforts in
order to select three annual cohorts of 22 highly-promising prospective school leaders using
CPS competencies developed expressly to prepare and assess the leaders of high-need
schools.

Budget Implications:
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The Center’s Associate Director has been charged with leading recruitment and outreach
efforts as well as to actively engage in modifying processes and protocols to ensure better selection of
candidates with characteristics likely to lead to success in S/SE and similar low performing schools.
However, as the Center grows, demands on that individual’s time are increasingly encroached
upon by clerical and administrative tasks. To ensure that the Associate Director’s time is
channeled toward the intended objectives — specifically to expand outreach strategies to attract a
larger candidate pool — we propose to hire an Administrative Assistant (1 FTE). In order to
cultivate a larger pool of high quality applicants, we propose intentionally and actively to
develop teacher leaders—both pre-service and in-service—long before they are eligible to apply
to the Ed.D. program. To achieve this objective, we request funding to supplement the salary of a
Teacher Education Coordinator (.15FTE). This individual will serve as a liaison between the
Ed.D. program and the undergraduate and Master’s level teacher preparation programs,
facilitating access and communication and aiding in the development of this internal pipeline. In
addition, the proposed budget allocates funds for non-personnel expenses including printing of

recruitment and outreach materials and local travel related to recruitment and outreach efforts.

Goal 2: UIC will build on the strengths of the preparation phase of its program, including
the academic and clinical components, to integrate strategies to prepare principals for the
challenges and opportunities of turning around chronically low-performing schools, as
informed by both the literature and an analysis of UIC program data, including new data
collection in S/SE schools.

Budget Implications:

Attainment of this goal will rely heavily upon the involvement of Ed.D. Academic
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Faculty (3 at .15FTE) and Leadership Coaches (6 at .05FTE) who will work collaboratively to
identify areas for program improvement specific to preparing principals for the leadership challenges and
opportunities in S/SE and similar low performing schools. Furthermore, Academic Faculty and Leadership
Coaches will modify pre-service coursework to forefront knowledge, skills, and dispositions cntical to
improving high need schools, with special attention to developing the mstructional and leadership capacity
of teachers in those schools. They will also collaborate to modify the pre-service clinical and field-based
component to better ensure candidates develop the skills, knowledge, and disposttions critical to improving

high need schools.

Goal 3: UIC will increase the number of school leaders placed in S/SE schools within two
vears of residency completion by working strategically with our CPS partners to target the
highest need schools with placement of UIC-trained principals. UIC will further provide
these principals with highly individual, intense, and frequent leadership coaching in the
areas of the CPS competencies, with special attention to how instructional leadership,
organizational change leadership, and cycles of inquiry can he used strategically to help
achieve CPS’s goals for these S/SE schools.

Budget Implications:

The SIG Project Manager/Leadership Coach (1 FTE) will collaborate with CPS to
identify principal vacancies and potential vacancies in S/SE schools and determine best strategies for
promoting placement of UIC prepared principals in these schools. It should be noted here that, while this
individual will be cnitical to the successtul attainment of this goal — including providing direct coaching
support to school leaders — s’/he will also be responsible for overseeing work toward achievement of all

project goals. As referenced above, we seek a small amount of support for each of six Leadership
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Coaches to provide frequent, intense coaching to support the development and effectiveness of novice
school leaders. These staff will also provide novice principals with, among other supports, strategies
specifically targeted to teacher leadership capacity building as one means of developing a potential quality
pipeline of school leaders. The proposal takes into account the possibility that some professional
development opportunities may be identified outside the auspices of UIC. To that end, the budget allocates
funding toward external professional development opportunities for principals. Given that the work of the
Leadership Coaches (as well as that of the Researcher and Research Assistant detailed below) 1s conducted
at principals’ school sites, the budget includes an allocation for local travel expenses.

To further support achievement of this goal, the project calls for a SIG Module Developer
(.33FTE) who will bear primary responsibility for the documentation and codification of in-
service clinical modules specifically designed to suppott novice principals in high need schools. In addition,
printing costs have been allocated to provide for the binding and dissemination of the clinical modules.

UIC-trained principals access coaching support through an established course: EDPS
592: Professional Career Training in Education Policy. Principals who are no longer enrolled in
the EDPS program (i.e., graduates or those who ended their program of study upon attainment of
the principal license) are not highly incentivized to enroll in the course and are, therefore, at risk
of missing out on key coaching support. Thus, the proposed budget allocates funding for a
limited number of (up to 10) tuition waivers to cover the cost of the 4-credit hour course for

principals who find themselves in that circumstance.

Goal 4: UIC will conduct analysis of its school leader retention record to date over the first
10 years of the program, document patterns of success and retention in S/SE schools vs. all

other schools, and develop effective strategies and incentives for supporting and retaining
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effective school leaders, while working directly with our contractual CPS partners to
replace ineffective school leaders.

Budget Implications:

The Researcher/Data Analyst (1 FTE) will lcad data collcction and analysis efforts. In
conjunction with Academic Faculty, the Researcher wiil conduct an analysis of quantitative and
qualitative data related to the performance of UIC principals in S/SE and similar low performing schools to
identify areas for program improvement specific to preparing principals for the leadership challenges and
opportunities in S/SE schools. Perhaps most importantly, the Researcher will improve metrics and

procedures to collect data related to this goal with the support of a graduate Research Assistant (.5 FTE).

Cross-Goal Support

Some components of requested project funding bridge all goals. Travel cxpenses to
anticipated annual conferences hosted by the US Department of Education have also been
factored into the overall budget along with cxpenses for the purchase of basic office supplies.
Fringe benefits for all full- and part-time personnel covered in the proposal are calculated
according to the standard university projected rates for all three years. As outlined in Form 524,

funds will be distributed relatively evenly throughout the three years of the project.
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Budget Categories Project Year 1|Project Year 2| Project Year 3 Total (f)
(a) (b) (c)
PERSONNEL
Leadership Coach (SIG Project 100%
Manager) 100,000 102,000 104,040 $306,040
Administrative Assistant 100% 44,000 44 880 45,778 $134,658
Leadership Coaches (6 @ $80K) |5% 24,000 24,480 24,970 $73,450
|Researcher 100% 75,000 76,500 78,030 $229,530
Academic Faculty - EdD (3 @ 15%
$80K) 36,000 36,720 37,454 $110,174
Coordinator (Teacher Education) [15% 12,000 12.240 12.485 $36.725
Senior Researcher (SIG Module 33%
Developer) 19,800 20,196 20,600 $60,596
Research Assistant 50% 20,199 20,603 21,015 $61,817
Personnel Total 330,999 337,619 344371  $1.012,989]
39.5 rate & 4069 rate & [41.9rate &
FRINGE BENEFITS 7.89 rate & 8.13 rate & 8.37 rate &
2.54 rate 2.62 rale 2.70 rate

Staff - FT 39.50/40.69/41.90 114,945 120,776 126,855 $362,576
Staff - PT (SIG Module
Developer) e vl 1,562 1,642 1,724 $4,928
Staff - Research Assistant 2.54/2.62/2.7 513 540 567 $1,620
Fringe Benefit Totals 117,020 122,958 129,146 $369,124
TRAVEL
|Local Travel 2,000 2,000 2,000 $6,000
Air 2,000 2,000 2,000 $6,000
Hotel 2,000 2,000 2,000 $6,000
[Travel total 6.000 6,000 6.000 $18.000
SUPPLIES
Books & materials 3,000 3,000 3,000 $9,000
Office Supplies 1,000 1,000 1,000 $3,000|

 Total 4,000 4,000 4,000} $12.000|
OTHER
Principal Professional
|_l:_iwelopment 8,000 8,000 8,000 $24,000
Tuition waivers (10 principals @
1$2800) 28,000 28,560 29,131 $85,691
Tuition Remission (Research 42%
Asst) 8,484 8,653 8,826 $25,963
Printing Services 7.000 7,000 7,000 $21,000]
Other Total 51,484 52,213| 52,958 $156,654
Total Direct Costs 509,503 522,790 536,475 $1,568,768
Indirect Costs *26% 130,265 133,676 137,189 $401,129
[Total Costs $639,768 $656,466]  $673.664]  $1.960.897|
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U.S. DEPARTMENT OF EDUCATION OMB Number: 1894-0008
BUDGET INFORMATION Expiration Date: 04/30/2014
NON-CONSTRUCTION PROGRAMS

Name of Insfitution/Organization

Applicants requesting funding for only one year should complete the column under

The Board of Trustees of The Unlversity of I linols

| "Project Year 1." Applicants requesting funding for multi-year grants should complete all

applicable columns. Please read all instructions before completing form.

SECTION A - BUDGET SUMMARY
U.S. DEPARTMENT OF EDUCATION FUNDS

Budget Project Year 1 Project Year 2 Project Year 3 Project Year 4 Project Year 5 Total

Categories (a} {b) (© {d) () (f

2. Fringe Benefits | 117,c2-3.c3|| 122,958.CCH :29,;45.0c| | | | | | 359,124,oo|
g | I o
4. Equipment | a.00| 2. oo 2.00] | B I 6. 00|
A | | I =
- | || n I 1 I |
7 Contrcto | n n i I I |
s o o I I
10. Indirect Costs* | 130,265.09)| 133,576 oo 227, 283,00 | N ||| 401, 130. 00|
11. Training Stipends | H “ ‘ | | | | | ‘
2 Tocons T R | I I

(2 If yes, please provide the following information:
Period Covered by the Indirect Cost Rate Agreement:

The Indirect Cost Rate is %,

|:| Is included in your approved Indirect Cost Rate Agreement? or,

*Indirect Cost Information {To Be Complefed by Your Business Office):
If you are requesting reimbursement for indirect costs on line 10, please answer the following guestions:

{1} Do you have an Indirect Cost Rate Agreement approved by the Federal government?

From: |27/C1/2C13

Yes [ |No

To (movdyyyy)

Approving Federal agency: |:| ED Other {please specify): |Uffice of Maval Research, 20U Linda shipp, 702 696 8559

(3 For Restricted Rate Programs {check one} -- Arg you using a restricted indirect cost rate that:
[ JComplies with 34 GFR 76.564(c)(2)? ~ The Restricted Indirect Cost Rate is |:] %,

ED Form No. 524

Tracking Number:GRANT11654021
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Name of Institution/Organization Applicants requesting funding for only one year
i?hn:- Board of Trustees of The University of Illinois should complete the column under "Project Year

1." Applicants requesting funding for multi-year
grants should complete all applicable columns.
Flease read all instructions before completing
farm.

SECTION B - BUDGET SUMMARY
NON-FEDERAL FUNDS

Project Year 1 Project Year 2 Project Year 3 Project Year 4 Project Year & Totat

Budget Categories - b) (©) {d) (e) M

1. Personnel

2. Fringe Benefits

3. Travel

4. Equipment

5. Supplies | l \—] %%
6. Contractual

7. Gonstruction

8. Other

9. Total Direct Costs

{lines 1-8)

10. Indirect Costs

11. Training Stipends

|
|
|
|
|
|

12. Total Costs

{linegs 8-11})

SECTION C - BUDGET NARRATIVE (see instructions)

ED Form No. 524
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U.S. DEPARTMENT OF EDUCATION
SUPPLEMENTAL INFORMATION

OMB Number: 1894-0007
Expiration Date: 07/31/2014

FOR THE SF-424
1. Project Director:
Prefix: First Name: Middle Name: Last Name: Suffix:
| Steve Tazer |

Address:

Street1: |L’-:f.'.‘ College of Education-Center for Urban Ed Leadership

Streetzzl;mu W Harrison Street

City: |Ch icago

County: |

State: |ZL: Illinois

Zip Code: |enem

Country: |I}SA: UNITED STATES

Phone Number {give area code) Fax Number (give area code)

l4a12-413-7702 -

Email Address:

lst prerfuic.edu

2. Novice Applicant:

Are you a novice applicant as defined in the regulations in 34 CFR 75.225 (and included in the definitions page in the atlached instructions)?

[]ves []MNo Not applicable to this program

3. Human Subjects Research:

a. Are any research activities involving human subjects planned at any time during the proposed project Period?

X] Yes [ ] No

b. Are ALL the research activities proposed designated to be exempt from the regulations?

[ ] Yes Provide Exemption(s) #:

No  Provide Assurance #, if available:

FWaonooonas

c. If applicable, please atlach your "Exempt Research” or "Nonexempt Research” narrative to this form as

indicated in the definitions page in the attached instructions.

Add Attachment

Delete Attachment

View Attachment

Tracking Number:GRANT11654021
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