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OMB Number: 4040-0004
Expiration Date: 8/31/2016

Application for Federal Assistance SF-424

* 1. Type of Submission: * 2. Type of Application: * If Revisicn, selecl appropriate letler{s}:
[] Preapplication [X] New | [
IX] Application [] Gontinuation * Other {Specify):

D Changed/Corrected Application D Revision | |

* 3. Date Received: 4. Applicant Identifier:
Iosxze.azma ‘ | |

5a. Federal Entity Identifier: 5b. Federal Award Identifier:

| !

State Use Only:

6. Date Received by State: 7. State Application Identifier: | l

8. APPLICANT INFORMATION:

" a. Legal Name: |C1eve1and Municipal School District ‘

* b. EmployerTaxpayer Identification Number (EIN/TINY: * ¢. Organizational DUNS:

0731320450000

34-6000662 |

d. Address:

* Streett: ‘1111 Superior Rhve. l

Street2; | |

* City: Cleveland |

County/Parish:

* State:

OH: Chio |

Province: | |
* Country: |

USA: UNITEDr STATES |

*Zip/ Postal Code: |44114-2522 ‘

e. Organizational Unit:

Depaniment Name; Division Name:

f. Name and contact information of person to be contacted on matters involving this application:

Prefix: br. ] “ First Name: ‘Mj chelle ‘
Middle Name: | |

“LastName: |piorre-Farid |
Suffix; ‘ ]

Title: ‘

Organizational Affiliation:

| |

* Telephone Number: |216-3238-p102 Fax Mumher: 1

TEmail: Michelle.Pierre-Farid@clevelandmetroschools.org ‘

PR/Award # 53778140022
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Application for Federal Assistance SF-424

* 9. Type of Applicant 1: Select Applicant Type:

k: Independent School Distriect ‘

Type of Applicant 2: Select Applicant Type:

Type of Applicant 3: Select Applicant Type:

* Other {specify):

I

*10. Name of Federal Agency:

IU,S, Department of Educaticn

11. Catalog of Federal Domestic Assistance Number:

’84.377

CFDA Title:

School Improvement Grants

* 12. Funding Opportunity Number:

EL-GRANTS-032814-001

* Title:

Office of Elementary and Secondary Educaticn (OESE):: Turnarcund Schoocl Leaders Program CFDA
Number 84.377B

13. Competition Identification Number:

84-377B2014~-1

Title:

14. Areas Affected by Project (Cities, Counties, States, etc.):

Add Altachment Delete Atlachment View Altachment

*15. Descriptive Title of Applicant's Project:

Beveloping a Sustainable Principal FPipeline in the Cleveland Municipal Scheoel District

Alach supporting documents as specified in agency instructions.

Add Attachments Delete Attachments View Attachments

PR/Award # S3778140022
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Application for Federal Assistance SF-424

16. Congressional Districts Of:

* a, Applicant * b. Program/Project

AHach an additional list of Program/Project Congrassional Districts it needed.

Add Attachment Delele Attachimant |

View Aftachment |

17. Proposed Project:

" a. Start Date: * b. End Date:

08/31/2017

18. Estimated Funding ($):

" a. Federal | 1,004,595.00

* b, Applicant l 0.00

* . State | 0.00

* 8. Local | 0.00

" a. Other ‘ 0.00

*{. Program Income | 0.00
|

*g. TOTAL

*19. Is Application Subject to Review By State Under Executive Order 12372 Process?

D a. This application was made available to the State under the Executive Order 12372 Process for review on I:l

D b. Program is subject to E.Q. 12372 but has not been selected by the State for review.
[X ¢. Program is not covered by E.O. 12372.

* 20. Is thie Applicant Delinquent On Any Federal Debt? {If "Yes,” provide explanation in attachment.)

[] Yes X No

If "Yes", provide expianation and attach

‘ Add Attachment Delete Attachment

View Attachment

21. *By signing this application, | certify (1) to the statements contained in the list of certifications** and (2) that the statements
herein are true, complete and accurate to the best of my knowledge. | also provide the required assurances™ and agree to
comply with any resulting terms if | accept an award. | am aware that any false, fictitious, or fraudulent statements or claims may

subject me to criminal, civil, or administrative penalties. (U.S. Code, Title 218, Section 1001)

5] * | AGREE

“* The list of certifications and assurances, or an internet site where you may obtain this list, is contained in the announcement or agency

specific instructions.

Authorized Representative:

Prefix: | j * First Name: |Eric ]
Middle Name: | |

* Last Name: |r_'l,crdc-n |
Suffix: [ |

" Title: |.'J'nief Executive Officer |

* Telephone Number: |2 16—-838-0020 | Fax Number: ‘

* Email: ’EL‘L\: Gordonfclevelandmetroschools. org

* Signature of Authorized Representative: Let Serrano l * Date Signed: |95_f23.rgg14

Tracking Number. GRANT11653828

PR/Award # 53778140022
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OMB Number: 4040-0007
Expiration Date: 06/30/2014

ASSURANCES - NON-CONSTRUCTION PROGRAMS

Public reporting burden for this collection of information is estimaied to average 15 minutes per response, including time for reviewing
instructions, searching existing data sources, gathering and maintaining the data needed, and completing and reviewing the collection of
information. Send comments regarding the burden estimate or any other aspect of this collection of information, including suggestions for
reducing this burden, to the Office of Management and Budget, Paperwork Reduction Project {0348-0040), Washington, DC 20503.

PLEASE DO NOT RETURN YOUR COMPLETED FORM TO THE OFFICE OF MANAGEMENT AND BUDGET. SEND
IT TO THE ADDRESS PROVIDED BY THE SPONSORING AGENCY.

NOTE:  Certain of these assurances may not be applicable to your project or program. If you have questions, please contact the
awarding agency. Further, certain Federal awarding agencies may require applicants to cerlify to additional assurances.
If such is the case, you will be notified.

As the duly authorized representative of the applicant, | certify that the applicant:

1.

Has the legal authority to apply for Federal assistance
and the institutional, managerial and financial capability
(including funds sufficient to pay the non-Federal share
of project cost) to ensure proper planning, management
and completion of the project described in this
application.

Act of 1973, as amended (28 U.5.C. §794), which
prohibits discrimination on the basis of handicaps; (d)
the Age Discrimination Act of 1975, as amended (42 U.
S.C. §§6101-6107}, which prohibits discrimination on
the basis of age; (e) the Drug Abuse Office and
Treatment Act of 1972 (P.L. 92-255), as amended,
relating to nondiscrimination on the basis of drug

2. Wil give the awarding agency, the Comptroller General abuse; (f) the Comprehensive Alcohol Abuse and
of the United States and, if appropriate, the State, Alcoholism Prevention, Treatment and Rehabilitation
through any authorized representative, access to and Act of 1970 (P.L. 91-616), as amended, relating to
the right to examine all records, books, papers, or nondiscrimination on the basis of alcohol abuse or
documents related to the award; and will establish a alcoholism; {g) §§523 and 527 of the Public Health
proper accounting system in accordance with generally Service Act of 1912 (42 U.5.C. §§290 dd-3 and 290
accepted accounting standards or agency directives. ee- 3), as amended, relating to confidentiality of alcohol
and drug abuse patient records; (h) Title VIl of the Civil
3. Wil establish safeguards to prohibit employees from Rights Act of 1968 (42 U.S.C. §§3601 et seq.), as
using their positions for a purpose that constitutes or amended, relating to nondiscrimination in the sale,
presents the appearance of personal or organizational rental or financing of housing; (i) any other
conflict of interest, or personal gain. nondiscrimination provisions in the specific statute(s)
under which application for Federal assistance is being
4. Will initiate and complete the work within the applicable made; and, (j) the requirements of any other
time frame after receipt of approval of the awarding nonc_hsc‘nmmatlon statute(s) which may apply to the
agency. application.
5. Will comply with the Intergovernmental Personnel Act of ggL?;%ﬂii;;F?;l:;ria::dcﬁ{noﬁlﬁg'Jr;ti?ot:;f
1970 (42 1).8.C. §§4728-4763) relating to prescribed Relocation Assistance and Real Property Acquisition
standards for merit systems for programs fgnded under Policies Act of 1970 (P.L. 91-646) which provide for
i;i)grié?xe ; ?stgﬁ&?: g{;{?g;:gg?gf :Ffzjg:gesdygem of fair and equitablg treatmem of persons displaced or
Personnel Administration (5 C.F.R. 900, Subpart F). Wicen propert i Aol 85 2 sl Of. rEdRel of
! federally-assisted programs. These requirements
Will o T— S apgly to all interests in real property acquirgd_ for‘ .
6. Will comply with ali Federal Statutes relating to project purposes regardless of Federal participation in

nondiscrimination. These include but are not limited to:
{a} Title VI of the Civil Rights Act of 1964 {P.L. 88-352)
which prohibits discrimination on the basis of race, color
or national origin; (b) Title IX of the Education
Amendments of 1972, as amended (20 U.5.C.§§1681-
1683, and 1685-1686), which prohibits discrimination on
the basis of sex; (¢} Section 504 of the Rehabilitation

Previous Edition Usable

Authorized for Local Reproduction

purchases.

Will comply, as applicable, with provisions of the
Hatch Act (5 U.S.C. §§1501-1508 and 7324-7328)
which limit the political activities of employees whose
principal employment activities are funded in whole
or in part with Federal funds.

Siandard Form 424B (Rev. 7-97)
Prescribed by OMB Circular A-102

PR/Award # 53778140022
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9. Will comply, as applicable, with the provisions of the Davis-
Bacon Act (40 U.S.C. §§276a to 276a-7), the Copeland Act
(40 U.S.C. §276¢c and 18 U.S.C. §874), and the Contract
Work Hours and Safety Standards Act (40 U.S.C. §§327-
333), regarding labor standards for federally-assisted
construction subagreements.

10. Will comply, if applicable, with flood insurance purchase
requirements of Section 102(a) of the Flood Disaster
Protection Act of 1973 (P.L. §3-234) which requires
recipients in a special flood hazard area to participate in the
program and to purchase flood insurance if the total cost of
insurable construction and acquisition is $10,000 or more.

11. Will comply with environmental standards which may be
prescribed pursuant to the following: (a) institution of
environmental quality control measures under the National
Environmental Policy Act of 1969 (P.L. 91-190) and
Executive Order (EQ) 11514; (b) notification of violating
facilities pursuant to EO 11738; (c} protection of wetlands
pursuant to EQ 11990; (d) evaluation of flood hazards in
floodplains in accordance with EQ 11988; (e) assurance of
project consistency with the approved State management
program developed under the Coastal Zone Management
Act of 1972 (16 U.S.C. §§1451 et seq.); {f) conformity of
Federal actions to State {Clean Air) Implementation Plans
under Section 176(c) of the Clean Air Act of 1955, as
amended (42 U.5.C. §§7401 et seq.); (g) protection of
underground sources of drinking water under the Safe
Drinking Water Act of 1974, as amended (P.L. 93-523);
and, (h} protection of endangered species under the
Endangered Species Act of 1973, as amended (P.L. 93-
205).

12. Will comply with the Wild and Scenic Rivers Act of
1968 (16 U.5.C. §§1271 et seq.) related to protecting
components or potential compeonents of the national
wild and scenic rivers system.

13. Will assist the awarding agency in assuring compliance
with Section 1086 of the National Historic Preservation
Act of 1966, as amended (16 U.5.C. §470), EO 11593
(identification and protection of historic properties), and
the Archaeological and Historic Preservation Act of
1974 (16 U.5.C. §§469a-1 et seq.).

14, Will comply with P.L. 93-348 regarding the protection of
human subjects involved in research, development, and
related activities supported by this award of assistance.

15. Will comply with the Laboratory Animal Welfare Act of
1966 (P.L. 89-544, as amended, 7 U.5.C. §§2131 et
seq.) pertaining to the care, handling, and treaiment of
warm blooded animals held for research, teaching, or
other activities supported by this award of assistance.

168. Will comply with the Lead-Based Paint Poisoning
Prevention Act (42 U.S.C. §§4801 et seq.) which
prohibits the use of lead-based paint in construction or
rehabilitation of residence structures.

17. Will cause to be performed the required financial and
compliance audits in accordance with the Single Audit
Act Amendments of 1996 and OMB Circular No. A-133,
"Audits of States, Local Governments, and Non-Profit
Organizations.”

18. Will comply with all applicable requirements of all other
Federal laws, executive orders, requlations, and policies
governing this program.

19. Will comply with the requirements of Section 108(g} of
the Trafficking Victims Protection Act (TVPA) of 2000, as
amended (22 U.5.C. 7104} which prohibits grant award
recipients or a sub-recipient from (1) Engaging in severe
forms of trafficking in persons during the period of time
that the award is in effect (2) Procuring a commercial
sex act during the period of time that the award is in
effect or (3) Using forced labor in the performance of the
award or subawards under the award.

SIGNATURE OF AUTHORIZED CERTIFYING OFFICIAL

TITLE

|LE‘I’J Serranc

|Chief Executive Officer |

APPLICANT ORGANIZATION

DATE SUBMITTED

|Cleveland Municipal School District

los/23/2014 |

Standard Form 424B (Rev. 7-97) Back

PR/Award # 53778140022
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DISCLOSURE OF LOBBYING ACTIVITIES

Approved by OMB
Complete this form to disclose lobbying activities pursuant to 31 U.S.C.1352

0348-0046
1. * Type of Federal Action: 2. * Status of Federal Action: 3. * Report Type:
l:‘ a. contract ‘:l a. bidioffer/applicalion 2. inilial filing
g b grant g b initial award EI b. matetial change
l:‘ ¢. cooperative agreement I:I c. post-award
[:] . loan
l:l e_loan guarantee
l:l 1. loan insurance
4. Name and Address of Reporting Entity:
Prime I:I SubAwardee
* Name ‘
Cleveland Municipal School District
* Sfreet ¥ | - | Street 2 [ |
1111 ZSuperior Ave.
Gily Cleveland | — |OH: Ohia | & |-]4‘.1£J l
Congressional District, if known: |OH-011 |
5. If Reporting Entity in No.4 is Subawardee, Enter Name and Address of Prime:
6. * Federal Department/Agency: 7. * Federal Program Name/Description:
1.5, Department of Educaiion School Imprevement Grants
CFDA Numbar,  soplicabis: IH-I 2377
8. Federal Action Number, if known. 9. Award Amount, if known:
$ | |
10. a. Name and Address of Lobbying Registrant:
Prefix |:| * First Mame | Middiie Name | |
N/A
e I BT
[EEFS
* Streel 1 | ‘ Streat 2 | |
" City [ | State | | Zip | |
b. Individual Performing Services {including address if diferent from No. 10a)
Prafix I:l " First Name [ | Middle Name | |
Last Name |Nm ] Suftix \:’
* Street 1 | | Street 2 | |
" City | | State | l Zip | '|
11. [Information requested through this torm is authonized by title 31 U.S.C. section 1352, This disclosure of lobbying activities s a material representation of tact upon which
reliance was placed by the ter above when the transaction was made or entered into. This disclosure is required pursuant to 31 ULS.C. 1352, This information will be reported to
the Congress semi-annually and will be available for public inspaction. Any person who fails to file the required disclosure shall be subject to a civil penalty of not less than
$10,000 and not more than $100,000 tor each such failure.
g Signa‘ure: Leg-Serzanc |
*Name: Prefix l:| * First Name | | Middie Name |
Bl
pal” s —
Gordan
Title: | Telephone No.: ‘Dale: l-."r'i.-")f’.,‘El)'-.-:

for Local Rep i
Standard Form - LLL (Rev, 7-97}

Page e8

Tracking Number. GRANT11653828 Funding Opportunity Number:ED-GRANTS-032814-001 Received Date:2014-05-23T06:51:58-04:00



Tracking Number. GRANT11653828

OMB Number; 1894-0005
Expiration Date: 03/31/2017

NOTICE TO ALL APPLICANTS

The purpose of this enclosure is to inform you about a new
provision in the Depariment of Education's General
Education Provisions Act (GEPA) that applies to applicants
for new grant awards under Department programs. This
provision is Section 427 of GEPA, enacted as par of the
Improving America's Schools Act of 1994 (Public Law (P.L.)
103-382).

To Whom Does This Provision Apply?

Section 427 of GEPA affects applicants for new grant
awards under this program. ALL APPLICANTS FOR
NEW AWARDS MUST INCLUDE INFORMATION IN
THEIR APPLICATIONS TO ADDRESS THIS NEW
PROVISION IN ORDER TO RECEIVE FUNDING UNDER
THIS PROGRAM.

(I this program is a State-formula grant program, a State
needs to provide this description only for projects or
activities that it carries out with funds reserved for State-level
uses. In addition, local school districts or other eligible
applicants that apply to the State for funding need to provide
this description in their applications to the State for funding.
The State would be responsible for ensuring that the school
district or other local entity has submitted a sufficient

section 427 statement as described below.)

What Does This Provision Require?

Section 427 requires each applicant for funds (cther than an
individual person) to include in its application a description
of the steps the applicant proposes to take to ensure
equitable access to, and participation in, its
Federally-assisted program for students, teachers, and
other program beneficiaries with special needs. This
provision allows applicants discretion in developing the
required description. The statute highlights six types of
barriers that can impede equitable access or participation:
gender, race, national origin, color, disability, or age.
Based on local circumstances, you should determine
whether these or other barriers may prevent your students,
teachers, etc. from such access or participation in, the
Federally-funded project or activity. The description in your
application of steps to be taken to overcome these barriers
need not be lengthy; you may provide a clear and succinct

description of how you plan to address those barriers that are
applicable to your circumstances. In addition, the information
may be provided in a single narrative, or, if appropriate, may
be discussed in connection with related topics in the
application.

Section 427 is not intended to duplicate the requirements of
civil rights statutes, but rather to ensure that, in designing
their projects, applicants for Federal funds address equity
concerns that may affect the ability of certain potential
beneficiaries to fully pariicipate in ithe project and to achieve
to high standards. Consistent with program requiremenis and
its approved application, an applicant may use the Federal
funds awarded to it to eliminate barriers it identifies.

What are Examples of How an Applicant Might Satisfy the
Requirement of This Provision?

The following examples may help illustrate how an applicant
may comply with Section 427.

{1} An applicant that proposes to carry out an adult literacy
project serving, among others, aduits with limited English
proficiency, might describe in its application how it intends to
distribute a brochure about the proposed project to such
potential participants in their native language.

{2) An applicant that proposes to develop instructionai
materials for classroom use might describe how it will make
the materials available on audio tape or in braille for students
who are blind.

{3) An applicant that proposes to carry out a model science
program for secondary students and is concerned that girls
may be less likely than boys to enroll in the course, might
indicate how it intends to conduct "outreach” efforts to girls,
to encourage their enrollment.

We recognize that many applicants may already be
implementing effective steps to ensure equity of
access and participation in their grant programs, and
we appreciate your cooperation in responding to the
requirements of this provision.

Estimated Burden Statement for GEPA Requirements

According to the Paperwork Reduction Act of 1985, no persons are required to respond to a collection of information unless such
collection displays a valid OMB centrol number. Public reporting burden for this collection of information is estimated to average
1.5 hours per response, including time for reviewing instructions, searching existing data sources. gathering and maintaining the
data needed, and completing and reviewing the collection of information. The obligation to respond to this collection is required to
obtain or retain benefit (Public Law 103-382). Send comments regarding the burden estimate or any other aspect of this collection
of information, including suggestions for reducing this burden, to the U.S. Department of Education, 400 Maryland Ave., SW,
Washington, DC 20210-4537 or email ICDocketMgr@ed.gov and reference the OMB Control Number 1894-0005.

Optional - You may attach 1 file to this page.

| AddAttachment | Delete Attachment |  View Attachment

PR/Award # 53778140022
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CERTIFICATION REGARDING LOBEYING

Certification for Contracts, Grants, Loans, and Cooperative Agreements

The undersigned certifies, to the best of his or her knowledge and belief, that:

{1} No Federal appropriated funds have been paid or will be paid, by or on behalf of the undersigned, to any
person for influencing or attempting to influence an officer or employee of an agency, a Member of
Congrass, an officer or employee of Congress, or an employee of a Member of Congress in connection with
the awarding of any Federal contract, the making of any Federal grant, the making of any Federal loan, the
entering into of any cooperative agreement, and the extension, continuation, renewal, amendment, or
modification of any Federal contract, grant, loan, or cooperative agreement.

{2} If any funds other than Federal appropriated funds have been paid or will be paid to any person for
influencing or atlempting to influence an officer or employee of any agency, a Member of Congress, an
officer or employee of Congress, or an employee of a Member of Congress in connection with this Federal
contract, grant, loan, or cooperative agreement, the undersigned shall complete and submit Standard
Form-LLL, "Disclosure of Lobbying Activities,” in accordance with its instructions.

{3} The undersigned shatl require that the language of this cerification be included in the award documents
for all subawards at all tiers {including subcontracts, subgrants, and contracts under grants, loans, and
cooperative agreements} and that all subrecipients shall certify and disclose accordingly. This certification
is a material representation of fact upon which reliance was placed when this transaction was made or
entered into. Submission of this certification is a prerequisite for making or entering into this transaction
imposed by section 1352, title 31, U.S. Code. Any person who fails to file the required cerlification shall be
subject to a civil penalty of not less than $10,00 0 and not more than $100,000 for each such failure,

Staternent for Loan Guarantees and Loan Insurance
The undersigned states, to the best of his or her knowledge and belief, that:

If any funds have been paid or will be paid o any person for influencing or attempting to influence an officer
or employee of any agency, a Member of Congress, an officer or employee of Congress, or an employee of
a Member of Congress in connection with this commitment providing for the United States to insure or
guaraniee a loan, the undersigned shall complete and submit Standard Form-LLL, "Disclosure of Lobbying
Activities,” in accordance with its instructions. Submission of this statement is a prerequisite for making or
entering into this transaction imposed by section 1352, title 31, U.S. Code. Any person who fails to file the
reguired statement shall be subjec t to a civil penalty of not less than $10,000 and not more than $100,000
for each such failure.

* APPLICANT'S ORGANIZATION

|C]eve1and Municipal Schcel NDistrict

* PRINTED NAME AND TITLE OF AUTHORIZED BREPRESENTATIVE

Prefix: l:] * First Name: |Eric ‘ Middle Name: |
* Last Name: [sordor | suc] ]

" Title:

Thief Bxecutive Officer

* SIGNATURE: lI.eo Serrano ‘ *DATE:|05;23;23;4

PR/Award # 53778140022
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Abstract

The abstract narrative must not exceed one page and should use language that will be understood by a range of audiences.
For all projects, include the project title (if applicable}, goals, expected outcomes and contributions for research, policy,
practice, etc. Include population to be served, as appropriate. For research applications, also include the following:

= Theoretical and conceptual background of the study ({i.e., prior research that this investigation builds upon and that
provides a compelling rationale for this study)

« Research issues, hypotheses and guestions being addressed

= Study design including a brief description of the sample including sample size, methods, principals dependent,
independent, and control variables, and the approach to data analysis.

[Note: For a non-electronic submission, include the name and address of your organization and the name, phone number and
e-mail address of the contact person for this project.]

You may now Close the Form

You have attached 1 file to this page, no more files may be added. To add a different file,
you must first delete the existing file.

* Attachment: (2014 CMSD Dept of Ed Turnaround School Lead$ Add Attachment Delete Attachment View Altachment

PR/Award # 53778140022
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Cleveland Municipal School District
Turnaround School Leaders Grant
Abstract

The Cleveland Municipal School District (CMSD) requests $1,004,595 from the
Turnaround School Leaders Grant Program to support its initiative to enhance and implement a
program that will result in a sustainable principal pipeline within the district. CMSD’s proposed
program meets the following priorities listed in the grant opportunity’s funding announcement:

e Absolute Priority 2: CMSD has 37 SIG schools and/or SIG-eligible schools.

o (Competitive Preference Priority |:See attached Student Based Budgeting document

o Competitive Preference Priority 2: See attached spreadsheet showing successes in SIG-
eligible schools.

Adopted in 2012, Cleveland’s Plan for Transforming Schools is based on a portfolio
strategy, an emerging national model centered on creating autonomous school environments that
empower principals and teachers to make decisions based on the best interests of helping their
students succeed. Among the key transformative terms necessary for the plan to succeed is
implementing a principal pipeline program and targeted support for new principals.

CMSD proposes to adapt NYC Leadership Academy’s (NYCLA) Aspiring Principals
Program (APP) model to carefully select, train and place principals using the key indicator of
locally adopted competencies CMSD has identified as necessary to turn around its SIG and SIG-
eligible schools. Because 37 out of the District’s 99 schools have been, designated as SIG or
SIG-eligible schools, locally adopted competencies considered essential for principals to be
effective in turnaround schools are chief predictors of how well potential principals will perform.

APP is a 14-month program where all participants must meet rigorous behavior-based
performance standards in order to progress to the next program phase and graduate. The program
utilizes a selective admissions process and five distinct delivery phases:

I. Recruitment and Selection: CMSD will identify candidates who are deeply committed to
closing the achievement gap and developing solutions for improving high-need schools. The
program will place principals in schools where their services are in greatest demand and
where their strongest skill sets are the best match for a school’s particular needs.

2. Summer Intensive: This five-week “boot camp™ will present the challenge of school
leadership. Teams of participants will work on a series of simulated school projects that
reflect authentic challenges of the principalship.

3. Residency: Each participant will take part in a 10-month, school-based residency in a CMSD
under the guidance of an experienced mentor principal. Residencies will match each
individual’s learning needs with an appropriate mentor principal and host school.

4. Planning Summer: The planning summer will prepare participants to transition effectively
into principal roles by applying what they have learned.

5. Coaching: Graduates will receive standards-based coaching throughout at least the first year
of their principalship, to assist them in planning, executing and evaluating school
improvement efforts. Coaches will be retired principals or superintendents.

CMSD and NYCLA will begin training the first cohort in summer 2014. To ensure the
program is sustainable into the future, NYCLA is providing facilitator training to members of the
program’s core CMSD team. After participating in this training, and follow-up support from
NYCLA, these staff will serve as the facilitators for future cohorts of participants, considerably
lowering expense for CMSD and allowing the program to continue. Built on evaluation and
lessons learned from the first cohort, CMSD is requesting a grant to hire a full-time APP
Director, support continued technical assistance from NYCLA, and pay for other project costs
associated with training three additional cohorts of aspiring principals from 2015 through 2018.
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I. Project design
Introduction

As stated in the RFP for this funding opportunity, the importance of leadership to

improving teaching and learning and making school reform succeed cannot and must not he
overstated. This point has also heen well-documented and reinforced in countless studies, such as
Leithwood et. al.’s How Leadership Influences Student Learning, which reported abundant data
supporting the case that “Leadership is second only to classroom instruction among all school

»! Moreover, Leithwood and other

related factors that contribute to what students learn at school.
studies have found strong, convincing evidence that, “There seems to he little doubt that hoth
district and school leadership provides a critical hridge between most educational reform
initiatives, and having those reforms make a genuine difference for all students... there are
virtually no documented instances of troubled schools being turned around without intervention

»* Put another way, school transformation flows from the top. Strong,

by a powerful leader.
effective principals are the prerequisite for attracting and maintaining the best teachers, who are
the key ingredients in the recipe for student success.

In this light, the Wallace Foundation and other funders have made significant investments
in identifying the key charactenstics and training mechanisms for creating “pipelines” of the
caliber of effective, high-potential, successful principals who are qualified and capable of leading

from the top, in order to drive the transformation of individual schools, and ultimately entire

districts, from struggling and failing to strong and thriving.

! Leithwood, Kenneth, et. al. How Leadership influences Student Learning. University of Minnesota, university of
Toronto, 2004.

® Ibid.
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Background and Context: The Cleveland Plan

The broader context of Cleveland's Plan for Transforming Schools provides helpful
hackground and context for the principal pipeline program for which the Cleveland Metropolitan
School District (CMSD) is requesting support. In recent years, the CMSD has been distinguished
not for its successes, hut for its well-known failings, from declining enrollment and low
graduation rates, to overall inadequacy at helping the District’s 100% economically
disadvantaged student body to build “the knowledge, skills and attributes that position them to he
successful and competitive in the 21% century global economy.”j

Since 1998, the CMSD and City of Cleveland have championed several interventions that
have yielded critical improvements, including improving governance stahility and reducing
leadership turnover; adding social-emotional learning and early intervention protocols to
minimize out-of-school suspensions; matching a bond 1ssue with state funding to systematically
replace and renovate outdated school buildings; focusing on standards-hased data-driven
instruction to begin improving student achievement, and creating a portfolio of innovative and
charter schools.

The Cleveland Plan, as it is now known, is based on this “portfolio strategy,” an
emerging national model with very promising early results, centered around creating newly
autonomous school environments that empower principals and teachers to make decisions based
on the best interests of helping their students succeed. The plan, which Cleveland Mayor Frank

Jackson submitted to Ohio Governor John Kasich in February 2012, has clearly resonated: In

* Clevetand’s Plan for Transforming Public Schools, Office of Mayor Frank G. Jackson, Mayor of the City of

Cleveland, February 2012, accessed at: http://www.clevelandmetroschools.org/
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short order, Ohio legislators quickly approved it; Cleveland voters passed a major school levy,
and the Cleveland Teacher’s Union voted overwhelmingly in favor of a new contract with Plan-
related provisions, setting the stage for transforimation efforts to succeed.

Among the key transformative terms necessary for the plan to succeed is implementing a
principal pipeline program and targeted support for new principals, based on the theory of
change outlined briefly ahove and in further detail below. Fortunately, CMSD doesn’t need to
reinvent the wheel: The NYC Leadership Academy {NYCLA) has already created and
implemented a model program based on best practices. NYCLA’s Aspiring Principals Program
(APP) has been highly successful at increasing principal retention rates and student learning in
New York City Public Schools and can easily he adapted to the needs of CMSD.

a. Selecting and placing school leaders using locally adopted competencies

The CMSD proposes to adapt NYCLA’s APP model to carefully select, effectively train
and successfully place school leaders, using the key indicator of locally adopted competencies
CMSD has identified as heing necessary to turn around SIG and SIG-eligible schools. Because
more than one-third, or 37 out of the District’s 99 schools either currently are, or have been,
designated as SIG or SIG-eligihle schools, locally adopted competencies considered essential for
principals to be effective in turnaround schools are chief predictors of how well potential
principals will perform.

CMSD will work with NYCLA to identify local competencies using NYCLA’s
Turnaround Leader Standards®. The Performance Matrix is the standards framework that
NYCLA developed and uses as the foundation for its APP. The framework outlines the

competencies NYCLA has identified as essential for leaders in order to turn around or

dramatically improve a school. This same tool, with adaptations for local contexts, will be used
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for other principal preparation programs focused on preparing aspiring principals to transform
struggling schools, including CMSD as well as programs in Dallas, TX; Buffalo, NY;
Springfield, MA,; the Sandhills region and the Charlotte-Mecklenburg regions of NC; and
statewide programs in Delaware and Arizona.

Competencies fall into eight categories and can include:

1. Personal Behavior: Reflects an appropriate response to situations; consistent with expressed

belief system and reflects personal integrity; complies with legal and ethical requirements in
relationships with employees and students; values different points of view within the
organization; and reflects appropriate professional demeanor.

2. Resilience: Reacts constructively to disappointment, admits errors, and learns from mistakes
and setbacks: maintains focus and energy in the face of difficult situations; handles
disagreement and dissent constructively; uses formal and informal feedhack to improve
performance; and is able to deal with ambiguities.

3. Communication: Two-way communication with students, faculty and staff, and parents and

the community; communication is clear and appropriate for the audience; communication
with the puhlic; and communication reflects careful analysis and the ability to listen.

4. Focus on Student Performance: Plans and sets goals for student performance; ensures

continual improvement for students, teachers, and the organization; demonstrates
understanding of the relationship between assessment, standards, and curriculum; is
transparent in reporting student achievement results; uses student performance data to make
instructional leadership decisions; implements a systemic approach for struggling learners

and special populations and critically reviews all approaches for effectiveness; and
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10.

ILL.

continually reads and interprets the environment to identify patterns in student performance
indicators.

Situational Problem Solving: Uses evidence and basis for decision-making; clearly identifies

decision-making structure; links decisions to strategic priorities; and exercises professional
judgment.

Learning: Applies research trends in education and leadership; understands the role of a
learner; understands and utilizes theories of learning and change; and develops plan for
professional growth.

Accountability for Professional Practice: Continually reads and interprets an environment of

professional practice in order to identify patterns, needs for development, and leverage points
for actions; employs strategies to maximize learning opportunities; matches leaming to the
learner; and employs feedback mechanisms for adult learners.

Supervision of Instructional and Non-Instructional Staff: Is able to make decisions and deal

with the consequences; values reflective practice; sets system for clear expectations; and
cultivates system of evaluation.

Leadership Development: Develops leadership in others; and identifies and nurtures potential

future leaders.

Climate and Culture: Motivates and encourages others to achieve strategic goals; appreciates

rituals and routines as enablers of vision; and clearly articulates non-negotiables.

Time/Task/Project Management: Consistently manages time in relationship to priorities; sets

clear objectives and coherent plans for complex projects; and manages resources to complete

projects.
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12. Technology: Demonstrates use of technology to improve communication, teaching and
learning.

Identification of locally-based competencies is critical because they influence recruitment
and selection, are the foundation for the curriculum and the residency work, and are the
framework against which aspiring principals are assessed in terms of whether they should
graduate from the program or not.

CMSD will use thoughtfully developed assessments of these competencies throughout
the process of selecting and placing the hest candidates for training and in making the hest
matches possible between the particular needs of SIG and SIG-eligible schools and the strongest
competencies that each candidate hrings to the job. This will enable the District to identify
potential principals with the unique qualities that equip them to succeed at leading a turnaround
school and help ensure a strong match between principals and particular schools.

As part of the rigorous recruitment, screening and selection process, the District and
NYCLA will use assessments of turnaround principals’ competencies to distinguish those likely
to be very high performers in a turnaround setting. As the U.S. Departiment of Education points
out, “It is important to develop a set of competencies specifically designed to identify staff that
can be effective in a turnaround situation because, in a turnaround school, failure has become an
entrenched way of life for students and staff, and staff memhers need stronger and more
consistent habits in critical areas to transform the school’s wide-scale failure into learning
success.”™
b. Offering comprehensive and differentiated professional development to

prepare and support school leaders who are placed in SIG schools and/or SIG-
eligible schools.

‘us. Department of Education

PR/Award # S3778140022
Page e19



Cleveland Municipal School District
Turnaround School Leaders Grant
Project Narrative

CMSD is committed to providing comprehensive and differentiated professional
development to prepare and support school leaders who are placed in all of its schools, including
those that are SIG and SIG-eligible schools. Professional development is incorporated into the
10-month residency portion of the APP, with all participants attending one full day of
professional development each week that is aligned with the competency standards for effective
turmaround principals. APP candidates also attend the monthly principals’ Round Table with
their residency school’s principal and attend additional specialized professional development if
actually placed in a SIG school. Additionally, by design the principal mentor provides embedded
ongoing professional development throughout the residency, in the form of all of the formal and
informal learning and on-the-job training that takes place every day. Each APP graduate also has
a coach assigned for his/her first year as a principal, which provides additional embedded
ongoing professional development.

Program Description

The CMSD is undertaking this project keeping with the U.S. Department of Education’s
understanding that effective leaders trained to lead turnaround efforts in the lowest performing
schools are essential to improving student outcomes. With this in mind, the CMSD’s goal is to
recruit and select current and aspiring school leaders with the skills needed to turn around SIG
and/or SIG-eligible schools; thoroughly train selected school leaders to prepare them to
successfully lead turnaround efforts in SIG/SIG-eligible schools; strategically place school
leaders in SI1G/S1G-¢eligible schools and provide them with ongoing professional development
tailored specifically to the needs of the principal and the school being served, and determine

ways to retain effective school leaders.
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As outlined above, CMSD is leveraging the Cleveland Plan and the current highly
supportive public and policy climate for school transformation, along with recently instituted
principal and teacher evaluation systems (the District-developed Teacher Development
Evaluation System and statewide Obio Principal Evaluation system, which are discussed below)
to establish and sustain a turnaround leadership pipeline that within 10 years will yield a
complete cadre of effectively trained principals well prepared to lead and transform CMSD
schools.

With this foundation in place, the District is now taking the next major step of partnering
with the NYCLA to adapt the APP to be locally responsive to the needs of CMSD. The District
will use this adaptation to carefully select and rigorously train visionary, entrepreneurial,
passionate leaders who are eager to assume principal roles and dramatically increase outcomes
and opportunities for CMSD students, families and schools. Currently, CMSD leadership 1s
working with NYCLA to build the capacity of its team at the district level to employ this proven
approach to leadership standards-based curriculum design and delivery. The two entities are
collaborating to ensure that the work is reflective of local needs and priorities. Because of this
local ownership and increased capacity, it will be possible for the program’s curriculum to
evolve over time with the changing needs and priorities of the district and schools.

CMSD and NYCLA will begin training the first cohort of aspiring principals in summer
2014. To ensure the program is sustainable into the future, NYCLA is providing facilitator
training to members of the program’s core CMSD team. After participating in this training, and
tollow-up support from NYCLA, these staff will serve as the facilitators for future coborts of
APP participants, considerahly lowering expense for the District and allowing the program to

continue into the future. Built on evaluation and lessons learned from the first cohort, CMSD is
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requesting a Turnaround School Leaders Program grant to hire a full-time APP Director, support
continued technical assistance from NYCLA, and pay for other project costs associated with
training three additional cohorts of aspiring principals from 2015 through 2018.
NYCLA i1s a nationally-recognized organization that is committed to developing
excellent school leaders who drive change, inspire teachers and improve academic outcomes for
all students. NYCLA is committed to developing integrated programs that include:
¢ Responsiveness to local education reform strategies and policy environments in the content
and process of its curricular materials and their periodic revision, as needed

» Use of simulations, as well as authentic job-embedded action leaming and problem-based
learning pedagogies throughout the training and professional development curricula

e Commitment to developing dedicated, highly trained program faculty, mentors, and coaches

e Ongoing program assessment that drives continuous improvement and organizational
learning across program components

To date, NYCLA has trained one-sixth of all New York City school principals through its
pioneering Aspiring Principals Program, the model that will be adapted for use in Cleveland.
Independent evaluation described on page 15 of this narrative confirms that APP’s rigorous,
standards-based methodology for recruiting, training, mentoring, supporting, placing and
coaching turnaround school principals is highly effective at equipping aspiring school leaders to
improve high-needs schools and increase student achievement, as demonstrated by several
effectiveness measures outlined below.

NYCLA starts from the premise that, while outstanding principals are necessary to turn

around failing schools, such schools are highly challenging to lead and therefore potential
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principals must undergo highly selective, demanding, best practices preparation in order to

maximize their chances for success.

To that end, APP is a 14-month leadership development program in which all participants

must meet rigorous behavior-based performance standards in order to progress to the next

program phase and graduate. Facilitated by experienced former school principals and principal

supervisors trained in facilitation, curriculum development, program design and coaching, the

program utilizes a selective admissions process and five distinct delivery phases:

1.

Recruitment and Selection: CMSD will be strategic and purposeful in identifying candidates

who are deeply committed to closing the achievement gap and developing creative solutions
for improving high-need schools. The program has an explicit social justice agenda: placing
principals in high-need schools where their services are in greatest demand and where their
strongest skill sets are the best match for each school’s particular needs.

Recruitment strategies will include both broad and targeted outreach campaigns, including
evening informational sessions and specific outreach to APP graduates, APP principal
mentors, and others who have worked closely with potential school leaders. Ethnic diversity
1s an important component of the APP. In fact, the New York City program has prepared a
greater representation of people of color for principal positions than the general NYC
Department of Education principal pool. This is important in Cleveland, where 85% of
students are minorities or multi-racial, but only 62% of principals and 63% of assistant
principals are minorities.

The rigorous APP selection process will involve written essays, recommendations, and group
and individual interviews, Ultimately, CMSD is committed to selecting educators who

demonstrate strong leadership potential, along with the ability to develop the specialized

10
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competencies necessary to lead schools that effectively raise student achievement. Previous
principal training programs admitted many teachers who wanted to earn the advanced
professional accreditation to garner higher salaries, but did not actually want to become
principals. APP is highly selective and rigorous by design, not only to provide the best
preparation for principals, but also to weed out those candidates that do not actually want to
serve as principals or do not have the potential to become effective turnaround leaders.
Historically, APP programs that have been implemented in other cities have admitted fewer
tban 25% of applicants and as the course goes on, some drop out due to the high demands of

both the course of study and the long-term professional commitment.

4. Summer Intensive: This five-week “boot camp™ will present the challenge of school

leadership through a comprehensive simulation grounded in authentic school experiences.
Topics include: analysis of data; standards, curriculum and assessments; the social context of
schooling; resource allocation/managing vision; capacity building, and transition to a new
role/entering residency. Teams of APP participants will work on a series of comprehensive,
simulated school projects that reflect authentic challenges of the principalship. Each team
blends a diversity of experiences, perspectives, personality types, and learning styles so that
participants have opportunities to strengthen their leadership, project management, and
interpersonal skills.

5. Residency: Each participant will take part in a 10-month, school-based residency in a
Cleveland public school under the guidance of an experienced mentor principal. The
residency exposes aspiring principals to all aspects of leading a school, from organizing
instructional improvement efforts, to managing school operational issues, to navigating

organizational politics. The APP Director will determine each participant’s residency site by

11
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matching the individual’s learning needs with an appropriate mentor principal and host

school. Participants also spend six weeks apprenticing under another principal, exposing

them to a different school context and leadership style.

6. Residency mentor principals will be chosen based on their ability to coach the aspiring
principal through a variety of learning experiences; they will provide targeted and timely
feedback and promote reflective practice. All mentor principals will participate in NYCLA
training and attend a retreat with program participants to deepen both their coaching skills
and mentoring relationships with the aspiring principals. Mentors will enable the aspiring
principal to try various approaches to solving complex problems, taking risks and

participating in high-stakes decisions.

7. Twice each week during their residencies, participants will attend leadership development
sessions facilitated by CMSD staff that have completed NYCLA’s facilitator training
program. Aspiring principals will be evaluated on the job by their mentor principals and
through the Residency Comprehensives (Comps), a rigorous oral examination before a panel
of the APP director, mentor principals, coaches and other staff members of CMSD’s Chief
Academic Office. By the end of the residency, the aspiring principal must demonstrate
leadership and a working knowledge of standards, instruction, assessment, and curriculum
design.

8. Planning Summer: The planning summer will prepare participants to transition effectively

into school leadership roles by applying what they have learned. This program phase will be

highly individualized because the timing of principal placements varies considerably.

12
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9. Coaching: APP graduates will receive facilitative, standards-based coaching throughout at
least the first year of their principalship, to assist them in planning, executing and evaluating
school improvement efforts. Coaches will be retired principals or superintendents. Each
coach will complete NYCLA’s Facilitative, Competency-Based (FCB) Coach Training prior
to participation in the program. The coaches will help the new principals adjust to their new
role and engage in critical reflection. With coach support, principals will work to huild a
high-functioning team, develop sound instructional practice based on data-driven analysis,
delegate work, manage conflict and resistance, engage in difficult conversations, supervise
staff and manage their time.
With technical assistance from NYCLA, CMSD will continually assess and redesign its
APP curriculum based on participant learning needs, district needs, feedback and the current
realities of the principalship. NYCLA designed the APP using problem-based methodology to
bring to life the challenges of the principalship in high-need schools—participants learn to analyze
and respond to various types of students-, classroom-, and school-level data under the types of
time constraints and competing demands which principals, and particularly those in the most
complex school environments, confront. APP participants learn to lead teams of colleagues in
analyzing data and developing school improvement plans that include resource re-allocation,
staff capacity building and organizational change.
Unlike pass-through programs in which everyone who enter graduates, APP ensures that
participants understand there are high expectations to develop and hone their skills on an
accelerated timeline. In some instances, candidates withdraw on their own after realizing that

they do not truly aspire to hecome principals in high need schools or cannot get up to speed
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quickly enough. In other cases, candidates are counseled to consider alternative professional
options, including a less accelerated training or additional years of teaching to hone their craft.
c. Aspiring Principals Program-supported by a strong theory

Principals are the leaders with greatest influence on schools. It i1s well-documented that
leadership is key to improving teaching and learning’ and crucial to making school reform
succeed, especially in the most challenging situations.® Effective principals are also key to
retaining good teachers, because principals are responsible for recruiting high quality staff and
establishing the high quality administrative support that is the top factor in their decisions to
stay.’

The CMSD decided to create its principal pipeline based on the fundamental
understanding that recruiting visionary, passionate leaders eager to assume principal roles,
training them effectively, supporting them as they transition, and coaching them through their
first year on the job, is a cost-efficient strategy to transform underperforming Cleveland schools
and dramatically increase outcomes and opportunities for all CMSD students, families and
schools, by investing in the leaders with the greatest impact on school outcomes.

In summary, the theory of action that supports creating the proposed principal pipeline 18
as follows: When urban school districts implement effective principal training programs to select
and prepare talented, aspiring principals with the right pre-service training, on-the-job evaluation

and support, the result is a pipeline of principals able to improve teaching quality and student

® Leithwood, Kenneth, et.al. How Leadership Influences Student Learning. University of Minnesota, University of
Toranto, 2004

S Louis, et.al. Leorning from Leadership: investigating the Links to Improved Student Learning, 2010.

! Darling-Hammond, Linda et. al. Preparing School Leoders for a Changing World, Stanford University, 2007.
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achievement district-wide. Developing such pipelines include the following steps: adopting clear
local leadership standards and competencies for principals, based on the needs of the district and
particular schools; identifying characteristics of effective leaders; defining the actual demands of
the job; setting state standards for program accreditation and principal accreditation; providing
high-quality aspiring leader training programs, with emphasis on improving instruction and
gaining hands-on experience; selectively recruiting candidates for training and hiring; and
providing evaluation and on-the-job support in the form of coaching/mentoring and professional
development, to help new principals succeed.

The CMSD chose to adapt NYCLA’s Aspiring Principals Program to create its principal
pipeline because it is a program of extremely high quality and caliber that achieves all of the
above objectives. The locally-adopted competencies were developed using NYCLA’s Leadership
Performance Matrix, which is based on Interstate School Leaders Licensure Consortium (ISSLC)
Standards®, and articulates leadership standards in terms of behaviors—what individuals exhibit
when they are approaching or meeting a standard.

APP has an excellent reputation as a top-tier school leadership training program that is
well worth the investment of time and resources—it is based on best practices; it 1s highly
selective, rigorous and tailored to the challenges of high-needs urban schools; and most of all, 1t
works. CMSD will take its APP implementation further, by working with NYCLA to build
internal capacity so that the District can offer the program into the future without baving to rely

on external consultants to lead and implement it.

¥ Educational Leadership Policy Standards. Council of Chief State School Officers. Washington, DC. 2008. www.

ccsso.0rg/I1SLLC2008Research.
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The impact NYCLA-trained principals have on student achievement has been
demonstrated through a rigorous and well-designed independent study conducted by researchers
from the Institute for Education and Social Policy (IESP) at New York University. Using a
quasi-experimental design, the study found that APP graduates demonstrated capacity to reverse
the decline of low performing elementary and middle schools. It also found that schools led by
APP graduates decreased the initial English Language Arts (ELA) performance gap between
their schools and comparison schools in half. In math, the performance gap was virtually
eliminated in years three and beyond.

This study represented the first systematic comparison between student outcomes in
schools led by APP graduates (treatment schools) after three years and those in New York City
Department of Education schools led by other new principals (comparison schools). The study
found strong evidence that APP graduates are strong leaders who are measurably improving
outcomes for New York’s critically underserved youth.

To confirm these 1nitial findings, IESP researchers conducted a follow-up study applying

the same methodology as the initial report, and adding a third cohort of APP graduates and an

additional year of test results.'” Key findings concluded that APP graduates are: (1) better

® As described below, the study meets the moderate evidence criteria as defined by the USDOE. in 2009, IESP
published the results of its independent evaluation of the APP program, titled “The New York City Aspiring
Principals Program: A School-Level Analysis.” (See
http://steinhardt.nyu.edu/scmsAdmin/uploads/003/852/APP.pdf)

1% |ESP shared preliminary update findings with NYCLA in a February 2011 internal memo and in April 2012,
published “Training Your Own: The Impact of New York City's Aspiring Principals Program on Student
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equipped and more likely to lead the most challenging high-need schools, which serve more low-
income Black and Hispanic students, have more inexperienced teachers and lower pre-existing
achievement levels compared with schools led by other new principals not trained through the
APP, and (2) more likely to reverse downward trends in achievement in high-need New York
City public schools after their second year.

Specifically, the study’s difference-in-difference regression models with flexible time
trend analyses showed that the gap in ELA and math achievement between the “treatment” and
“comparison” schools appeared to widen in the years leading up to the principal transition. Post-
transition, however, APP schools improved at a pace that narrowed the gap in both subjects, but
more so in ELA, cutting the initial ELA performance gap between their schools and comparison
schools in half, and virtually eliminated the performance gap in math in years three and beyond.
Based on NYCLA’s highly successful track record in the New York City public school setting,
which is even larger and more diverse than Cleveland’s, CMSD has every reason to believe that
this model will succeed in Cleveland too.

In conclusion, as evidenced by formal evaluation of the New York City Aspiring
Principals Program, upon which the CMSD program is based, the best school leader preparation
programs are successful at producing principals who are better-prepared, perform better in high-

needs schools, are twice as likely to actually become principals, and improve low-performing

Achievement,” a report that summarizes both studies and adds additional methods of analysis in a peer-reviewed

journal.
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schools’ academic performance at higher rates than other new principals.'' Effective programs
are grounded in the following: research-hased leader standards; a more selective process for
choosing candidates based on district needs; training that prepares them to lead improved
instruction, not just manage huildings; rohust, paid internships; high-quality mentoring and
professional development tailored to individual and district needs; and follow-up on the progress
of graduates. Thus, the CMSD is confident that APP will prove to he a worthwhile investment in
launching the principal pipeline that is vital to achieving the District’s ambitious transformation
goals.
d. Addressing the needs of traditionally underserved populations

NYCLA created the APP specifically to prepare principals to address the needs of
traditionally underserved student populations, such as those attending CMSD’s high-poverty
under-performing schools, as well as students with the spectrum of special needs and those who
are English learners. At 24%, CMSD has the largest rate of children requiring special education
services of all school districts in Ohio. CMSD schools provide access to a full continuum of
services for students with mild to moderate learning and behavioral issues, including such
conditions as autism, hearing impairment and deafness, emotional disturbance, physical and
health impairments and disabilities, traumatic brain injuries, visual impairments, and multiple
comhinations of these types of issues. However, as is commonly the case in under-resourced,

struggling urban school districts, services can are often limited due to lack of funding, and many

Y Twice as likely {60% vs. 20-30%) as teachers who go through fower guality programs with no intention of serving
as principals, but rather to earn an additional professional credential that can increase their teaching salaries. The
New York City Aspiring Principals Program: A School-Level Evaluation, New York University, 2011.
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schools lack professionals with the ability and understanding to help special needs students

access the support and assistance they need.

In addition, according to the U.S. Census Bureau, Cleveland is home to nearly 40,000
residents of Hispanic or Latino descent. Of those, 13% speak little or no English. Within the
school district, nearly 14% of its students (5,500) are Hispanic or Latino, and more than 6%
(nearly, 2,600) participate in multi-lingual services. It is important that school leaders, especially
in the neighborhoods with a higher concentration of Hispanic or Latino families, have familiarity
with the Spanish language and different cultures of their students.

To meet the specific needs of the District, CMSD will further tailor the aspiring principal
recruitment and training around the specific profiles of its neediest SIG and SIG-eligible schools
—which make up more than one-third of the CMSD-as well as the range of underserved students.
During the principal pipeline recruitment process, CMSD will reach out to teachers with
certification and experience in these traditionally underserved areas of need, including special
needs and English language instruction, to encourage them to apply, with an eye toward
ultimately placing such candidates in schools with the greatest needs and challenges in those
areas.

e. Using data to inform professional development, retention and incentive
decisions and f. identifying and using data to inform continuous improvement
of the proposed leadership pipeline.

The District plans to identify and use data from its robust and extensive state evaluation
process, the Ohio Principal Evaluation System (OPES), as the basis for professional

development, retention and incentive decisions, as well as continuous improvement of its

proposed leadership pipeline during the grant award period.
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All CMSD principals are evaluated under the OPES. which was collaboratively
developed by Ohio superintendents, school administrators, higher education faculty, and
representatives from Ohio’s administrator associations. It was designed to be research based,
transparent, fair and adaptable to the specific contexts of Ohio’s districts (rural, urban, suburban,
large, and small).

OPES is a standards-based integrated model that is designed to foster the professional
growth of principals in knowledge, skills and practice. The model provides tools for assessing
and monitoring leadership performance consistently across all principals in the district.
Principal evaluation is conducted by superintendents and/or designees who are trained and
credentialed for this purpose. Evaluation is tailored to the duties and responsibilities of
principals, using the Ohio Principal Performance Rating Rubric to determine ratings on each of
the five Ohio Standards for Principals:

1. Principals help create a shared vision and clear goals for their schools and share continuous
progress for achieving the goals.

2. Principals support the implementation of high quality standards based instruction that results
in higher levels of achievement for all students.

3. Principals allocate resources and manage school operations in order to ensure a safe and
productive learning environment.

4. Principals establish and sustain collaborative learning and shared leadership to promote
learning and achievement of all students.

5. Principals engage parents and community members in the educational process and create an
environment where community resources support student learning, achievement, and well-
being.
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Components of the OPES model include:

e Principal Performance on the Standards

e Professional Growth Plan including Goal-Setting or an Improvement Plan

e Formative Assessment of Principal Performance based on the Ohio Standards for Principals

e Student Growth Measures

The Final Summative Rating—Principals earn one of four ratings: ineffective, developing,
skilled and accomplished. Evaluations are based on the collaborative relationship between the
evaluator and the principal and provide a detailed view of performance, with a focus on specific
strengths and areas for improvement.

The evaluation process requires the evaluator to use and record evidence gathered in
multiple ways (professional growth/goal-setting, formative assessments, observations,
conferences, professionalism) to determine a Final Summative Performance Rating. The
Summative Rating is the key factor that informs assessments of how well the leadership pipeline
ts working, making recommendations for continuous improvements, and upon which all
professional development, retention and incentive decisions are based.

This thorough assessment data will be combined with the effectiveness measures of the
Turnaround Schools Leadership Pipeline Program, which include:

1. The number and percent of school leaders placed in SIG schools and/or SIG-¢ligible schools
who have increased graduation rates and academic growth on State assessments in
reading/language arts and in mathematics for the “all students” group.

2. The teacher attendance rate for each school for every year through the 2018-2019 school
year for the SIG schools and/or S1G-eligible schools in which school leaders are placed and
retained by the District.
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3.

The student attendance rate for each school for every year through the 2018-2019 school
year for the SIG schools and/or SIG-eligible schools in which school leaders are placed and
retained by the District.

The graduation rate, as applicahle, for each school for every year through the 2018-2019
school year for the SIG schools and/or SIG-eligible schools in which school leaders are
placed and retained by the District.

The number and percent of school leaders selected, from all applicants for the project, to
begin professional development to prepare for placement in SIG schools and/or SIG-eligible
schools.

The number and percent of school leaders that complete the preparation component of the
pipeline for every year through the 2017-2018 school year.

The number and percent of school leaders placed in SIG schools and/or S1G-eligihle schools
for every year through the 2017-2018 school year.

The leadership pipeline cost per school leader who inereased graduation rates and academic
growth on State assessments in reading/language arts and in mathematics, by grade, for the
“all students™ group and for each subgroup served by the project.

Thus, the OPES and federal effectiveness measures will provide the District with the

detailed, suhstantive data to inform professional development, retention and incentive decisions,

as well as continuous improvement of the leadership pipeline. This robust evaluation data will

indicate clearly the areas of greatest strength and weakness on which the District will base

decisions about how best to take the pipeline program forward, continually strengthen it and

maximize its success.
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Il. Significance of the project
The proposed principal pipeline program, as outlined above, is already based on best
practices and lessons learned from implementation in the New York City Public Schools, where
it bas met with great success. The program, as adapted for CMSD, is highly likely to produce
best practices and lessons learned that promote and support reforms in the turnaround field. The
CMSD was long a cautionary tale of the failings of under-resourced, under-performing urban
school districts suffering from population losses and the changing industrial and broader
economic landscapes. However, in recent years, the District has increasingly become viewed
with cautious optimism as an example of how strong leadership and key systemic changes can
begin to turn an economically disadvantaged, long-suffering district into one that is beginning to
show signs of improvement and hopes for a more promising future. Contracting with the
NYCLA, which created this program and has now implemented it in several other cities beyond
New York, to help develop a program that meets local needs and train CMSD staff to facilitate
future cohorts of participants will enable the CMSD to contribute additional hest practices and
lessons learned from the unique experience of Cleveland, which can then inform other similar
urhan areas facing the same challenges.
lll. Capacity to implement the proposed project
a. Systems in Place to Determine Teacher and Principal Effectiveness
As outlined above (see p. 20), the District recently began using the OPES, a robust
statewide principal evaluation system that is so far working very well at providing useful,

standardized evaluations and recommendations for continuous improvement.
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CMSD also has a similar, district-wide teacher evaluation system in place—Teacher
Development and Evaluation System (TDES) '“~which is based on the Charlotte Danielson
Framework for Professional Practice, a research-based set of components of instruction and
explained below. The TDES rates CMSD’s teachers using performance and evidence-based
rubrics. Jointly developed by teachers and adnunistrators, these rubrics accurately capture the
expectations for employee performance and are aligned with the Danielson framework. The
rubrics break down into general categories of performance, called domains, and discrete
examples of performance, called indicators. The four domains are: (1) planning and preparation;
(2) the classroom/school environment, (2) instruction/instructional improvement, and (4)
professional rcsponsibilities.l3

Faculty members undergo an evidence-based multi-event evaluation process during the
school year that builds conversation, reflection and professional development into the entire
year-long cycle. All professionals also have a final composite rating form that synthesized the
attained and sustained performance at the end of the school year. The rating from the composite
is combined with the data from student growth measures to give a final overall state level rating,.

TDES transformed the District’s outdated employee evaluation check list into a
comprehensive system based on self-reflection, observation, feedback and a plan for growth. The

professional development focus of the TDES system provides opportunities for CMSD

professionals to engage within the District in meaningful learning experiences to benefit every

2asa recipient of Race to the Top federal funds, CMSD complied with state and federal requirements for an
updated teacher and principal evaluation system, which was piloted during the 2011-2012 and 2012-2013 school
years and is now in its first year of district-wide use.

Y Framewark for Teaching. The Danielson Group. http://danielsongroup.org/framework/.
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child in Cleveland. With focused professional development offered at buildings and at locations
throughout the district, CMSD teachers dig deep into the Framework for Professional Practice to
enhance the effectiveness of their teaching.

This combination of the OPES, which measures principal effectiveness, and locally-
designed TDES enables the district to determine teacher and leader effectiveness in a
standardized, organized, detailed, meaningful way that guides annual planning and continuous
improvement efforts.

b. Principal Autonomy within CMSD

The extension of autonomy to school principals is one of the fundamental premises of the
Cleveland transformation plan. Beginning with the 2014-15 school year, CMSD will extend a
significant degree of decision-making autonomy with regard to staffing, school schedules and
budgeting, to all school leaders place in CMSD schools, including SIG and/or SIG-eligible
schools.

As outlined above, tbe main premise of the portfolio strategy for reinventing CMSD —
and the main rationale for the principle pipeline — is that excellent schools, led by exemplary
principals and staffed by talented teachers, should have autonomy over human and financial
resources in exchange for high quality and accountability for performance. This approach will
open the system to new ideas, talents, management philosophies and community assets so that
CMSD students can make the kinds of performance breakthroughs necessary to thrive in the 21*
century global economy.

CMSD schools that meet high performance and accountability standards can become
Transformation Schools, but they must maintain high performance to keep this designation.

Transformation Schools operated by the district will be given autonomy over school
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budgets, staff selection and assignment, academic and student support prograns, the school
calendar and schedules, in exchange for high accountability standards. Schools meeting lower
performance thresholds will accordingly be given lower degrees of autonomy.

Specific areas of autonomy, such as budgeting, staffing decisions and school schedules,
are designed to enable principals to make strategic resource decisions that support their schools
and classrooms, resulting in improved student outcomes. Student-based budgeting, a newly
adopted core principle of The Cleveland Plan, allocates money to individual schools based on
the number of students and specific needs, such as special education or instruction in English as
a second language, two of the traditionally underserved areas discussed above. This concept
dovetails with the underpinnings of the principle pipeline system by allowing principals to
determine how they will spend 70% of the dollars assigned to the school, with the District
controlling the other 30%. This strategy places the majority of funding in the hands of school
leaders who know best which resources can help raise their children’s achievement.

Similarly, with respect to school schedules, the traditional school year of less than six
hours of instruction each day for just 180 days per year, is simply not enough time to close
achievement gaps and huild the knowledge, skills and attributes that position our students to be
successful and competitive in the 21* century global economy. Learning time for students will be
increased in all schools, and Transformation Schools will be given authority to alter the school
calendar and classroom schedules to meet their individual demands. The District will invest in
year-round options and flexible school start/end times, and will build in planning and reflection

time for principals and teachers.
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c. Coordination with and Commitment of Internal and External Partners

The proposed project will be coordinated with committed internal leadership and external
partners, as evidence by the attached Memoranda of Understanding, signed by the District’s
CEO, School Board President. Also attached is an outline of the work that will be performed by
NYCLA, which is providing the core substantive principal training.

d. Solicitation of Feedback from Stakeholders

As CMSD developed the Cleveland Plan, it solicited extensive community input. It held
community forums throughout the city to unveil the Plan and to allow the public to provide
comments. These comments were considered as the Plan was finalized.

Prior to beginning work on its detailed work plan and project schedule, NYCLA met with
stakeholders including principals, assistant principals, Cleveland Teachers Union representatives,
superintendents and Cleveland State University professional development partners at the Center
for Educational Leadership. In addition, CMSD kept the Cleveland Council of Administrators
and Supervisors informed of the plan.

It is also important to note that, in the process of creating the conditions to support
success, the Cleveland Metropolitan School District made a promise to be transparent to its
stakeholders and the community with regard to its plan for transforming its schools. Therefore,
the District will, on an ongoing hasis, continue to engage stakeholders and the community in its
decision-making processes around strategies and actions, and will report to the community the
results of its implementation activity at the end of each quarter of the school year. Numerous
stakeholders and individuals reviewed the first draft of the District’s implementation plan,
attended community meetings or completed online surveys to provide feedback, which CMSD

analyzed and incorporated into the plan where appropriate.
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IV.  Sustainability

a. Plan to sustain the leadership pipeline

The District’s plan to sustain the leadership pipeline it will advance as a result of the
grant is built in to its design. CMSD has hired NYCLA to train CMSD staff members as
facilitators. This will allow CMSD to offer future cohorts of the APP will less involvement from
NYCLA, which 1n turn will lower the cost.

The District will train its facilitators and begin training the first cohort of aspiring
principals in summer 2014. The program has a built-in evaluation, so the necessary data for
assessing the program and building any needed improvements into future cohorts is already in
place. The grant from the Turnaround School Leaders program will enable the District to run
additional cohorts of approximately 10 aspiring principals in each of the next three years using
fresh evaluation data from the first year to enhance the program and get the pipeline firmly
established in the District.

By the end of the grant period, 40 principals will have the critical competencies needed to
turn around its 37 SIG-eligible schools. But, CMSD will continue the program after the end of
the grant period. CMSD estimates the APP program will accommodate approximately 10
participants per cohort and there are currently a total of 99 schools in the District. Over 10 years
the program will continue to improve annually hased on evaluation of the prior year, and will
provide an entirely new cadre of highly trained principals who are well-positioned to lead high-
performance transformation schools as principals or assistant principals (more on this below).
b. ldentifying and aligning resources to sustain the leadership pipeline

As part of the Cleveland Plan, the District is fully committed to a principal pipeline

program that will train 10 principals per year over the next 10 years and continuing it into the

28

PR/Award # 53778140022
Page ed1



Cleveland Municipal School District

Turnaround School Leaders Grant

Project Narrative

future. With the District’s current 10% principal turnover rate, this 10 year pipeline investment
will yield enough newly trained principals to transform the entire District, while also reducing
the turnover rate and yielding better retention rates, which improves the return on investment
even further. Today, many District principals leave the District for more lucrative and easier jobs
n other districts. However, among the benefits of the principal pipeline and the improved
training it provides is that better trained and qualified principals who are better equipped to meet
the demands of the job and begin to make headway are more likely to stay in their jobs longer
and thus reduce the turnover rate.

V. Management Plan

The District, in collahoration with NYCLA, has developed a carefully thought out and
evidence-based work plan to ensure that the proposed principal pipeline project achieves its
objectives on time and within budget, with clearly defined responsibilities, articulated timelines
and specified, measurable milestones for implementation. The work plan below will be used to
train three cohorts in each of the next three years:

The NYC Leadership Academy (NYCLA) is eager to continue to support the Cleveland
Metropolitan School District’s (CMSD) efforts to design and implement a program to recruit,
select, and prepare principals to effectively lead Cleveland schools, with an emphasis on
SIG/SIG-eligihle schools. The following provides a hrief outline of how NYCLA could assist
CMSD with its efforts to expand and build the impact and sustainability of its Aspiring
Principals Program, by supporting CMSD with program implementation for cohorts 2, 3, and 4,
with a focus on program and curriculum revision, assessment, and a train-the-trainer approach to

developing the program team’s capacity around curriculum design and delivery:

29

PR/Award # 53778140022
Page e42



Cleveland Municipal School District
Turnaround School Leaders Grant
Project Narrative

YEAR 1: October 2014 — September 2015
i. Project launch meeting and development of workplan and schedule
Timeframe: October/November 2014
Deliverable: NYCLA attends in-person meeting with CMSD team to review lessons learned
from recruitment, selection, and summer intensive training of Cohort 1 and lay out a workplan
for Cohort 2,
2. NYCLA assists with and supports marketing, admissions, and selection materials and
processes for Cohort 2
Timeframe: January-April 2015
Deliverables:
e Revise selection criteria and process for selection of the second cohort of aspiring principals,
including application, interview protocols, and assessment rubrics (remote)
e Assist with redesign of information sessions and supporting materials (remotc)
¢ Hold information meeting for prospective attendees
e Accept applications
e Hold individual and group interviews and select invitees
e Observe and provide feedback on the selection process as needed (onsite)
3. Revise the Summer Intensive Curriculum for Aspiring Principals
Revision of the curriculum for the Summer Intensive for Aspiring Principals will involve
both in-person and meetings held remotely between NYCLA and the core CMSD team.
Timeframe: January to May 20135; specific dates for visits by NYCLA to be determined.

Deliverables:
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o NYCLA will lead review of the Scope & Sequence for the Summer Intensive Curriculum.
This work will incorporate curriculum design training for the CMSD faculty who will
continue to design and deliver the program. Integrated into this work will be the development
of the Summer Intensive sessions for each day. The CMSD team and NYCLA staff will also
adapt matenals as deemed necessary by the CMSD, designing new activities and mini-
lessons, and developing new Facilitators Guides to meet the learning needs of the participants
within the local context and reform priorities.

e NYCLA will support CMSD in the refinement of a simulated school for their Aspiring
Principals Program bascd on local context. This support will include assistance with the
various elements of a simulated school, their purpose, how they work, and samples from
NYCLA’s Aspiring Principals Program.

4. Strengthening Residency Principal Mentor Program

Timeframe: March-April 2015; August 2015

Deliverables

» NYCLA will provide onsite facilitation support for a 1.3-day mentor/mentee retreat, which
will provide an opportunity to deepen mentor skills and align approach across the program.
4.1. Mentor | Training for new mentors for Cohort 2 — [-day training onsite.

5. Building Local Facilitation Capacity

Timeframe: Late April/ Early May-July 2015

Deliverables:

e Two or three members of the CMSD team will attend a NYCLA-sponsored 2.5-day
facilitator training in New York City as part of a multi-district training that will deepen skills
of those previously trained and/or enable new program faculty to be brought on board
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seamlessly. The goal of the facilitator training is to provide opportunities to experience,
understand, and practice what NYCLA means by facilitation. Participants will be introduced
to NYCLA’s philosophical and methodological framework and will learn from experience,
reflection, and collaberation while moving between the roles of curriculum designer,
facilitator, and student. Through these experiences, participants will become increasingly
skilled in the following:
o Tailoring teaching strategies (ex. mini-lessons, simulations, role plays, coaching)
to their diagnosis of individuals and groups
o Designing strategic, focused interventions in order to push the thinking; in
provoking and containing anxiety in the service of learning
o Understanding the role of assessment of self and others as a teaching and learning
tool.
By the end of the training, participants will have evaluated their own skill levels and begun a
process of honing their ability to self-assess.
NYCLA staff will provide up to 5 days of onsite support for the 2015 Summer Institute,

observing and providing feedback to program facilitators, and co-facilitating as requested.

6. Hold Summer Intensive for Cohort 2

Timetframe: June-August 2015

Deliverable: Intensive using Standards-Based Curriculum Simulation

7. Revising/strengthening the residency/school-year curriculum for aspiring principals
Timeframe: August-September 2015
Deliverables:
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¢ The CMSD program team and 2-3 mentor principals will be invited to participate in
NYCLA’s Residency Design Initiative. This program is intended to strengthen residency
practice by helping local principal preparation teams focus on alignment of residency work to
leadership standards and effective program structure. This 1.5-day working session will
engage preparation program teams from various districts in idea sharing, problem solving,
and facilitated planning. Location: New York City

8. NYCLA Technical Assistance

Deliverables: NYCLA will provide remote Technical Assistance as needed

YEAR 2: October 2015 - September 2016

X Offer Residency for Cohort 2 Participants
Timeframe: September 2015-July 2016
Deliverables:
e Offer participants 11-month school-based residency, with a mentor principal.
e Offer weekly professional development sessions for participants while in residency.
o NYCLA assists in onboarding and training new mentors and program staff
Timeframe: September 2015-May 2016
Deliverahles:
e  One-day, on-site Mentor 2 Training for Cohort 2 mentor principals in December 2015
»  Strengthening facilitation: NYCLA will continue to support CMSD’s APP facilitators’
growth in facilitation skills, providing coaching and feedback through observation of the
facilitators during the Cohort 2 residency year. Observation of facilitation will be coupled
with a visit and support of residency site experience and residency curriculum design where
possible.
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»  Facilitation training for new program faculty: NYCLA will assist in capacity building for
new program staff by providing facilitation training, either through onsite support or a
multi-district training in New York City.
2. NYCLA provides additional program assessment/evaluation support
Timeframe: January-April 2016
Deliverables:
o NYCLA will provide revisions of and support in administering participant satisfaction
surveys and leadership self-assessment tools for use by CMSD (remote)
e Consultation/advice on development of CMSD’s long-term plan for program evaluation
{remote)
3. CMSD implements marketing strategies, admissions requirements, and selection
materials and processes for Cohort 3
Timeframe: January-April 2016
Deliverables:
= Revise selection criteria and process for selection of the third cohort of aspiring prineipals,
including application, interview protocols, and assessment rubrics
¢ Redesign information sessions and supporting materials as needed
= Hold information meeting for prospective attendees
e Accept applications
» Hold individual and group interviews and select invitees
4. Hold Summer Intensive [or Cohort 3
Timeframe: June-August 2016

Deliverable: Intensive using Standards-Based Curriculum Simulation
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5. Summer Transition to Principalship for Cohort 2

Timeframe: July-August 2016
Deliverables:

* Provide coaching sessions

e Provide monthly professional development sessions for participants.
6. NYCLA Provides Technical Assistance as Needed

Timeframe: October 2015-September 2016

Deliverable: Remote technical assistance, as needed

YEAR 3: October 2016 — September 2017

1. Offer Residency for Cohort 3 Participants
Timeframe: September 2016-July 2017
Deliverables:
e Offer participants 11-month school-based residency, with a mentor principal.
e Offer weekly professional development sessions for participants while in residency.
G CMSD implements marketing strategies, admissions requirements, and selection
materials and processes for Cohort 4
Timeframe: January-April 2017
Deliverables:
e Revise selection criteria and process for selection of the third cohort of aspiring
principals, including application, interview protocols, and assessment rubrics
e Redesign information sessions and supporting materials as needed
* Hold information meeting for prospective attendees

e Accept applications
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e Hold individual and group interviews and select invitees
% Hold Summer Intensive for Cohort 4

Timeframe: June-August 2017
Deliverable: Intensive using Standards-Based Curriculum Simulation
4. Summer Transition to Principalship for Cohort 3 Participants

Timeframe: July-August 2017
Deliverables:

¢ Provide coaching sessions
» Provide monthly professional development sessions for participants.

k7 NYCLA provides technical assistance as needed

Timeframe: October 2016-September 2017
During the final year of this work, NYCLA will be provide technical assistance as needed around
training additional mentor principals, onboarding and training new program faculty, consulting
on curriculum revisions, etc.
Deliverable: Remote technical Assistance, as needed
e. Time commitment and qualifications of the project director and key personnel

CMSD will hire a qualified program director who will dedicate 100% of his/her time to
the program. The director will be a collaborative leader who will implement and continuously
tmprove the APP so that at the end of each year CMSD has developed 10 extraordinary leaders
ready to serve in CMSD schools. The director will lead the five-week summer intensive, as well
as the weekly resident principal professional development. In addition, the director will monitor
progress and provide individualized support to 10 Aspiring Principal residents and their mentors
and coaches working with first year principals. Using the knowledge from the APP, the director
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will also lead a cross-functional design and implementation team to create and provide a

comprehensive new principal on-boarding program.

Key responsibilities of the program director will include the following:

Create and modify problem-based instructional units and select materials (texts, videos, etc.)
to structure Resident learning experiences based on principles of adult learning

Serve as the lead teacher/facilitator for the five-week summer intensive, provide written and
verbal feedback on group and individual assignments

Serve as lead teacher/facilitator for the weekly professional development sessions during the
Residency year

Visit, observe and debrief with each Aspiring Principal monthly in her/his Residency school
Act as a liaison to mentor principals in structuring the Residency experience for participants
Evaluate performance of Aspiring Principals based on standards, assess participant learning

needs, and create support mechanisms to maximize growth during the Residency

Participate in Aspiring Principal Program recruitment and selection

Facilitate monthly first year principal meetings

Coach 1-2 first year principals

Support 1-2 other coaches providing support to first year principals

Manage program budget

Liaise with the academic department and other areas of human resources to provide support

to Aspiring Principal Residents, first year principals, principal mentors and coaches

CMSD will require the program director to demonstrate the following qualifications:

Excellent teaching/facilitation and coaching skills

Understanding of and experience with adult learning theory
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¢ Strong oral and written communication skills

« Experience with problem-based/action learning pedagogies and successful mentoring and
coaching practices

o Experience co-designing and developing programs with colleagues

+ Solution-oriented, positive, can-do attitude

« Experience teaching and or supervising using standards to measure performance and growth

+ Urban public school experience

« Experience as a principal or principal supervisor preferred

+ Unwavering belief that all students can learn

« Commitment to equitable practices, social justice, cultural competency

« Desire to solicit and act on feedback; able to reflect on own practice and programming.
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May 20, 2014

Ms. Janine Rudder

U.S. Department of Education
400 Maryland Avenue SW
Room 3W252

Washington, DC 20202

Dear Ms. Rudder:

Please accept this letter as my personal commitment to implement and sustain the
Cleveland Municipal School District’s (CMSD) Principal Pipeline Program, as
proposed in the attached application for U. S. Department of Education funding from its
Turnaround School Leaders grant program. In recent years, the CMSD and City of
Cleveland have championed several interventions that have yielded critical
improvements, including improving governance stability and reducing leadership
turnover; adding social-emotional learning and early intervention protocols to minimize
out-of-school suspensions; matching a bond issue with state funding to systematically
replace and renovate outdated school buildings; focusing on standards-based data-
driven mstruction to begin improving student achievement, and creating a portfolio of
innovative and charter schools.

With this funding, the CMSD proposes to adapt NYC Leadership Academy’s (NYCLA)
Aspiring Principals model to carefully select, effectively train, successfully place, and
then retain school leaders in its 37 schools that have been designated as SIG or SIG-
eligible. We are committed to implementing this program, evaluating it, and then
sustaining it after the grant period. The “train the trainer” arrangement the District has
with NYCLA will allow us to continue to offer the program in a locally-run and cost-
effective manner.

We truly appreciate the opportunity to apply for this grant and are excited by the
potential of this award to accelerate efforts to develop effective leaders who will lead
turnaround efforts in our lowest performing schools.

On behalf of the Cleveland Metropolitan School District, I thank you for your
consideration of this proposal.

Sincerely,

(b))

Eric S. GordoH
Educator: Chief Executive Officer
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LEADERSHIP
ACADEMY

Becouse School Leadership Matters

Scope of Work: CMSD Turnaround Leaders Pipeline

The NYC Leadership Academy (NYCLA) is eager to continue to support the Cleveland Metropolitan
School District’s (CMSD) efforts to design and implement a program to recruit, select, and prepare
principals to effectively lead Cleveland schools, with an emphasis on SIG/SIG-eligible schools. The
following provides a brief outline of how NYCLA could assist CMSD with its efforts to expand and build
the impact and sustainability of its Aspiring Principals Program, by supporting CMSD with program
implementation for cohorts 2, 3, and 4, with a focus on program and curriculum revision, assessment,
and a train-the-trainer approach to developing the program team’s capacity around curriculum design
and delivery:

YEAR 1: October 2015 — September 2015
1} Project launch meeting and development of warkplan and schedule
2} Assisting with and supporting marketing, admissions, and selection materials and processes for
Cohort 2
3} Revising summer intensive curriculum for aspiring principals based on summer 2014 feedback
4} Strengthening residency principal mentor program
5} Building local facilitation capacity
6} Revising/strengthening the residency/school-year curriculum for aspiring principals
7} Providing technical assistance

YEAR 2: Octaber 2015 - September 2016
8} Onboarding and training for new mentors and program staff
9} Providing additional program assessment/evaluation support
10) Providing technical assistance

YEAR 3: October 2016 ~ 5eptember 2017
11) Providing technical assistance

1. Project launch meeting and development of workplan and schedule
Timeframe: October/November 2014

Deliverable: In-person meeting with CMSD team to review lessons learned from recruitment,
selection, and summer intensive training of Cohort 1 and lay out workplan for Cohort 2.

2. Assisting with and supporting marketing, admissions, and selection materials and processes for
Cohort 2

Timeframe: January - April 2015

CMS3D Turnaround Leaders Proposal — May 16, 2014 -
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The deliverables:

2.1. Revise selection criteria and process for selection of the second cohort of aspiring principals,
including application, interview protocols, and assessment rubrics (remote)

2.2. Assist with redesign of information sessions and supporting materials (remote)

2.3. Observe and provide feedback on the selection process as needed {onsite}

Revise the Summer Intensive Curriculum for Aspiring Principals

Revision of the curriculum for the Summer Intensive for Aspiring Principals will involve both in-
person and meetings held remotely with core CMSD team.

Timeframe: January to May 2015; specific in-person meeting dates to be mutually agreed on

The deliverables:

3.1. Lead review of the Scope & Sequence for the Summer Intensive Curriculum; this work will
incorporate curriculum design training for CMSD faculty (those that will continue to design and
deliver the program). Integrated into this work is the development of the Summer Intensive
sessions for each day. CMSD team and NYCLA staff will also adapt materiais as deemed
necessary by the CMSD, designing new activities and mini-lessons and developing new
Facilitators Guides to meet the learning needs of the participants within the local context and
reform priorities. (Includes 2 days of NYCLA staff time onsite)

3.2. NYCLA will support CMSD in the refinement of a simulated school for their Aspiring Principals
Program based on local context. This support will include assistance with the various elements
of a simulated schocl, their purpose, how they work, and samples from NYCLA’s Aspiring
Principals Program {remote)

Strengthening Residency Principal Mentor Program

Timeframe: March-April 2015; August 2015

The deliverables:

4.1. NYCLA will provide facilitation support for a 1.5-day mentor/mentee retreat, which will provide
an opportunity to deepen mentor skilis and align approach across the program (onsite).

4.2. Mentor 1 Training for new mentors for Cohort 2 — 1-day training onsite.

Building Local Facilitation Capacity

Timeframe: Late April/ Early May - July 2015

The deliverables:

5.1. NYCLA will provide a 2.5-day facilitator training tc 2-3 members from CMSD team in New York
City as part of a multi-district training that will deepen skills of those previously trained and/or
enable new program faculty to be brought on board seamlessly. The goal of the facilitator
training is to provide opportunities to experience, understand and practice what NYCLA means
by facilitation. Participants will be introduced to our philosophical and methodological
framework and will learn from experience, reflection, and collaboration while moving between

CMSD Turnaround Leaders Proposal — May 16, 2014 -
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the roles of curriculum designer, facilitator, and student. Through these experiences,
participants will become increasingly skilled in tailoring teaching strategies {ex. mini-lessons,
simulations, role plays, coaching) to their diagnosis of individuals and groups; in designing
strategic, focused interventions in order to push the thinking; in provoking and containing
anxiety in the service of learning; and in understanding the role of assessment of self and
others as a teaching and learning tool. By the end of the training, participants will have
evaluated their own skill levels and begun a process of honing their ability to self-assess.
5.2. NYCLA staff will provide up to 5 days of onsite support for the 2015 Summer Institute,
abserving and providing feedback to program facilitators, and co-facilitating as requested.

6. Revising/strengthening the residency/school-year curriculum for aspiring principals

Timeframe: August - September 2015

The deliverables:
6.1. The CMSD program team and 2-3 mentor principals will be invited to participate in NYCLA's

Residency Design Initiative. Intended to strengthen residency practice through helping local
principal preparation program teams focus on alignment of residency work to leadership
standards and effective program structure, this 1.5-day working session will engage preparation
program teams from various districts in idea sharing, problem salving, and facilitated planning.
Location: New York City

7. Providing Technical Assistance

The deliverables:
9.1 Technical Assistance as needed {remote)

YEAR 2:

8. Onboarding and training for new mentors and program staff

Timeframe: September 2015-May 2016

The deliverables:

8.1. Mentor 2 Training for cohort 2 mentor principals (1 day, December 2015, onsite

8.2.5trengthening facilitation: NYCLA will continue to support the CMSD Aspiring Principal
Program’s facilitator’s(s} growth in facilitation, providing coaching and feedback through
observation of the facilitator{s) during the Cohort 2 residency year. Observation of facilitation
will be coupled with a visit and support of residency site experience and residency curriculum
design where possible

8.3. Facilitation training for new program faculty: NYCLA will assist in capacity building for new
program staff by providing facilitation training, either through onsite support or a multi-district
training in New York City.

CMS3D Turnaround Leaders Proposat — May 16, 2014 -
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9. Providing additional program assessment/evaluation support
Timeframe: January — April 2016
The deliverables:
8.1. NYCLA will provide revisions of and support in administering participant satisfaction surveys
and leadership self-assessment tools for use by CMSD {remote)
9.2, Consultation/advice on development of CMSD’s long-term plan for program evaluation
(remote}
10. Providing Technical Assistance
Timeframe: October 2015-September 2016
The deliverables:
10.1 Technical Assistance as needed (remote}
Year 3:
11. Technical Assistance — Cohort 4

Timeframe: October 2016 — September 2017

During the final year of this work, NYCLA will be provide technical assistance as needed around
training additional mentor principals, onboarding and training new program faculty, consulting on
curriculum revisions, etc.

The deliverables:
11.1 Technical Assistance as needed (remote)

Estimated Cost: $320,000

Cost includes staff time, license to use all materials, and travel costs for NYCLA staff.

Year 1 (October 2014-September 2015) $ 125,000
Year 2 (October 2015-5eptember 2016) S 75,000
Year 3 (October 2016-September 2017) S 45,000
Total S 245,000

Fees quoted include NYC Leadership Academy stafl's time and travel expenses, licensing fees and materials

necessary far delivery of this scope of woark.

The district is responsible for:
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Space for working sessions in Cleveland

Space for delivery of training sessions in Cleveland

Food for participants for training sessions in Cleveland

All travel expenses for CMSD Staff

Personnel costs incurred for CMSD Staff involved in the design and delivery of this initiative
Licensing to purchase any materials needed that are not NYCLA materials
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Message from the CEO

Dear Principal Educator,

As you know, through The Cleveland Plan the Cleveland Metropolitan School District is investing in and implementing
dynamic changes that research says, when done well, will improve student achievement. To do this, we must focus on
three strategic levers that, together, will create the conditions for learning necessary for both teachers and students
to succeed. Those three levers include: shaping our workforce, effectively executing the technical elements of The
Cleveland Plan, and changing our culture into a student scholar centered culture that is accountable for results.

There are many in our community who believe the Cleveland Metropolitan School District cannot improve. But, with
the passage of HB 525, the passage of Issue 107, and the ratification of our new collective bargaining agreement with
the Cleveland Teachers union, we now have all of the foundational tools necessary for real reform in our district.

Some might believe that these tools, in and of themselves, will lead us to transformation but, they are really only the
beginning. One core premise of The Cleveland Plan is that we must first create the conditions for change and then
empower our Principals and building leaders to make good choices for our scholars trusting that our building
leadership can do so, and only then, holding them accountable for the results they now more fully control. The bars
to reach our collective mission have never been higher but now each of you, by using your resources in unique ways
tailored to support each of your scholars, are now better positioned than ever to achieve the results that will ensure
our ability to prepare our scholars for the competitive global economy, knowledge based society, and hyper-
connected, digital age they will live in.

One of those new resources is Student Based Budgeting. Student Based Budgeting is our effort to devolve decision-
making about time, treasure, and talent to you, our academic leaders. It is never easy to challenge existing habits or
to chalienge our traditional ways of doing business, but | believe that we have the right team in place, both in our
principal leadership and in our central office support roles, that will use creativity and entrepreneurship to prepare
our scholars for tomorrow.

This handhook was created as a tool to help you harness your creativity and entrepreneurial spirit as you implement
Student Based Budgeting to close, what Arne Duncan calls, the “opportunity gap”, to increase social mobility and to
break down the cycle of poverty. This handbook is one additional tool that should help you dedicate the right
resources to the students who need them most to close their opportunity gap so they have prosperous futures.

You are already doing the hard, critically important work every day. And now I'm asking you to shift the way in which
you lead. With Student Based Budgeting, you no longer will have to wait on what central office believes you should do.
We will now support you and your decisions based on what you know about your schoal, your scholars, and your
families. No matter what happens in our State, County, or Region, if we can’t move the needle right now, and going
forward, we risk losing a precious gift, hope.

Thank you for your willingness to take on the immense responsibility of educating our children. Nothing is more
important to our city's future — to our neighborhoods—to our economy. I'm proud to call you my team and | look
forward to learning, working, and achieving with you as you embark on using your new student based budgeting
autonomies to shape some of the most progressive reform changes in education that our City has ever seen!

Sincerely,

Eric Gordon
EDUCATOR: Chief Executive Officer

If you are not finding the flexibility your school needs, don’t hesitate to call your network leader: Page 3
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What is this Handbook?
And how does it fit into the broader set of supports?

Student Based Budgeting is a powerful new opportunity for principals to orchestrate the resources in their
buildings. i is also a new challenge. CMSD principals have spent years training for instructional leadership,
but strategic leadership requires new knowledge and a new bag of tools to assist in school design decision-
making. Network Leaders and School Design Coaches will support principals through a focused curriculum
on academic goal-setting, strategic school design, and resource reallocation. This handbook is the reference
guide to that instruction. If you miss a detail on how each school’s budget allocation was created, this
handbook will provide the answer. When you want to check what guidelines govern your autonomy over,
say, staffing guidance counselors, this is the place to look. This handbook will not replace the expertise and
problem-solving support offered by your Network Support Team and your leadership teams; instead, it will
establish a common fact base upon which you and your team may craft a school plan and budget suited to
the unique needs of your students. This handbook is closely linked to some of the other tools at your
disposal. While the network workshops will introduce principles of strategic school design and the
templates will display best practices from around the country and from CMSD, this handbook will provide
the detailed information you need to implement those model designs in your own school.

This handbook will be interpreted and implemented consistent with any applicable collective bargaining
agreements. Additional guidance is available from your Network Support Team.

In this handbook, you will find some policies and procedures that are new to CMSD. Where did they come
from? The short story is that, starting in May 2013, Cleveland principals worked with district leadership to
build a set of budgeting procedures and autonomy rules consistent with CMSD's portfolio mindset and the
Cleveland Plan. A “Design Team” made up of nine principals and six central staff met once a month to
discuss and draft almost every recommendation found in this guide. Some, though not all, of those
principals alsc participated in a resource flexibility pilot during Summer 2013 and the '13-'14 school year,
building budgets and plans according to a similar set of rules. Their experience—and CMSD’s experience
suppoerting such autenomous, diverse plans—proved invaluahle to the process of drafting the updated
guidance found here,

2014-15 School Based Planning Calendar
lanuary 2014

e lan 6-7 Network Support Team Kickoff

e Jan 14 Workshop #1 for Principals and NSTs

e Jan 14 Workshop #1 for SBB Cohort Il

e Jan 16 Workshop #1 for all other Design Team members

¢ Jan 21 Budget Distribution

¢ Jan 21 Network Team check-ins (weekly, listed as Tuesdays for calendar purposes)
e lan 28 Workshop #2, Farmer-Cole & Howell-Curtis Networks

e lan 29 Workshop #2, lohnson & Jolly Networks

e Jan 30 Workshop #2, Mosley & Moxon Networks

Page 4 If you are not finding the flexibility your school needs, don't hesitate to call your network leader:
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February 2014

+ Febh4
= Jan2l
e Febll
s Febll
e Febl12
* Feb13
» Feb 18
e Feb 25
March 2014
» Marl
a
a
a
a
a
a
o]
¢ Mar4

Network Team check-ins

Network Team check-in s

Workshop #2 for SBB Cohort 1|

Workshop #3, Farmer-Cole & Howell-Curtis Networks
Workshop #3, fohnson & Jolly Networks

Workshop #3, Mosley & Moxon Networks

Network Team check-ins

Network Team check-ins

All planning artifacts submitted (non-Cohort)
Academic plan

Budget

Staff Roster Assignments

Staffing Requests

Proposed structural changes to schedule
Community engagement plan

AAP waivers

Network Team check-ins

¢ Mar 11 Training #3, SBB Cohort |
e Mar 11-25 Network Team check-ins
e Mar 31 All planning artifacts submitted (SBB Cohort 1)

April 2014
« Aprl

o 0 O 0 o 0 O

May 2014

All planning artifacts approved
Academic plan

Budget

Staff Roster Assignments

Staffing Requests

Proposed structural changes to schedule
Community engagement plan

AAP waivers

+ May 13 SBB Cohort |l Presentation of Redesign Plans

TBD in Summer/Fall

= Master schedule finalized (late summer)

= Academic plan revised based on release of test results {late summer}
= Actual enrollment assessed and allocation changes communicated to schools (mid-Sept)

= Changes to budget and staffing due (end of Sept)

If you are not finding the flexibility your school needs, don’t hesitate to call your network leader:
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Network of Support

School teams are not alone as they begin this work crafting budgets and academic plans. Each network of
schools will enjoy access to a cross-functional support team with representatives from every major CMSD
department. This Network Support Team (NST) will provide both strategic guidance {i.e. “what should my
plan be?”) and implementation guidance {i.e. “how do | make my plan a reality?”). Recognizing that in the
past, school ieaders have struggled with hearing different answers from different people, the Network
Support Team is configured to enable collaboration across central departments, all in pursuit of creating a
student-centered solution.

In this section, we introduce you to the roles you'li find on a Network Support Team, the people in those
roles, and examples of how you might utilize their various areas of expertise. Principals should always feel
free to reach out directly to any member of their Network Support Team. Each team will meet weekly,
during which time members will discuss any school questions that require inter-departmental
collaboration. If you want to ensure that your question is discussed during the weekly Network Support
Team meeting, please ask your Network Leader.

Network Support Team Roles

Role What you might ask me...
Network Leader Team leader and ¢ ‘| need input on my proposal from both HR
coordinator of network and Budget. Please make sure your team

discusses at this week's meeting.”

School Design Coach | Strategic thought partner; e “Third grade reading is my priority this year.

first point of contact for Please give feedback on the strategy I'm

new ideas considering to target support for those
students.”

» “| want to create more collaborative teacher
teams. Where do | start?”

Aligner Second set of eyesto make | e “Are my academic goals, staffing changes, and
sure budgets and academic budget investments consistent with one
plans are alighed another?”

HR Partner Expert on all staffing and * “| want to create a new position. Can you help
contractual implications of me write the job description and set
your plan appropriate compensation?”

* “| don’t need two art teachers. If | reduce one
FTE from my roster, what necessary transfer
procedures will take effect?”

Page 6 If you are not finding the flexibility your school needs, don’t hesitate to call your network leader:
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Budget Partner Expert on all budgetary ¢ “Which resources are eligible to be bought
implications of your plan with my Title | dollars and which with General
Fund?”

s “| want to add time to the school day. How do
| calculate what it will cost and whether | can
afford it?”

Special Education Expert on inclusive service e “| want to move one cross-categorical single

Partner delivery and compliance class unit into inclusion. How do | do it, and
will this increase or decrease my staffing
need?”

SEL, Family Subject-specific expertson | «  “| want to add new CTE programming. What

Engagement, and various academic and SEL are my options?”

Academics Reps content areas s  “I have an idea for sharing my academic plan
with my school community. Can | get your
input?”

Legal, Facilities, Experts on operational e  “I'm trying to add new math intervention

Technology, and implications of your plan software. Do | need any extra technology

Transportation Reps investment to make this work?”

¢ “I'm planning more after-school events next
year. How do | calculate the cost in security
and custodial overtime, and any implications
on transportation?”

7 Components of a Portfolio Strategy

How SBB Works

In one sense, Student Based Budgeting is very simple: the money follows the student, period. But while this
basic principle drives almost every aspect of our new school funding system, there are a handful of other
details needed to fully understand how SBB works. In this chapter, you'll find a complete explanation of
how Student Based Budgeting works in Cleveland. With this information in hand, you should be able to
explain exactly why your budget total is what it is, and where it came from.

Introduction

“Student-Based Budgeting” (SBB) is a funding model that allocates dollars (instead of staff) to schools based
on the number of students enrolled. The model is weighted using objective, measurable facts about each
individual student that drive education costs. In simplest terms, with SBB, dollars follow the student, based
on each student’s need. These funding principles fit into the District’s portfolio mindset, in which all schools
have an opportunity to build autonomous school designs—armed with an equitable distribution of
resources. We believe that schools will work from similar starting points to build increasingly diverse and
customized plans. The purpose of a school’s budget, then, is to support and refiect its academic plan.

If you are not finding the flexibility your school needs, don’t hesitate to call your network leader: Page 7
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The 7 Components of a Portfolio Strategy
The portfolio strategy is a continuous improvement model for districts that aims to dramatically affect
student outcomes at scale. The portfolio strategy is built on 7 key components.

Good Options and Choices for All Families

School choice for all families

Equity and access to all schools for special education students and English language learners
Coordination of enrollment and school information for families across sectors

New schools opened based on family/student/neighborhood need

Aggressive recruitment of external operators for new district and charter schools

New schools opened with outside operators

Intentional development of new internal district or charter schools

School Autocnomy
All schools control staff selection and dismissal, budget, pay, curriculum choice
Freedom to seek contractual waivers or exemptions

Pupil-Based Funding for All Schools

Student-based aliocation (SBA) where specified funds follow students by type to educational options of their choice
High proportion of district funds being sent fo schools

Common prices for facilities and central services across sectors

School-level flexibility to pay for new models of teaching and organization (e.g., blended learning models)

Plan in place for schools with a delivery mode! that cannot be sustained on SBA Funding

Talent-Seeking Strategy

Policies in place for using alternative pipelines to find/develop talent

Analysis that shows the best pipelines for recruiting effective teachers and leaders

Recruitment of new principals from proven pipelines

Recruitment of new teachers from proven pipelines

intensive development of strong teachers and leaders from within the districl

Performance-based evaluation system in place to reward or remove teachers and leaders
Schools free to offer performance-based teacher pay and factor performance into layoff decisions
Innovative ways to extend the reach of strong teachers and leaders

Sources of Support for Schools

Districts provide rich and timely information on student and school performance

Schools free to choose support from diverse independent providers

Procurement palicies that enable schools to work with vendors, regardless of established district contracts

Strategies to intentionally attract and support diverse independent providers and to match providers to interested schools
Strategies to engage developers of new educational technalogies

Performance-Based Accountability for Schools
Common performance framework in place

Performance framework uses multiple measures: student performance, student progress, student engagement, equity and access,
long-termn student cutcomes

Performance framework used as a significant factor in: school expansion, intervention, closure
Publication of a school reporf card based on common performance framework

Extensive Public Engagement

Solicit ideas from families and communities about school and district decisions

Parfnerships and coalitions with key stakeholders

Communication plan to convey information about reform strategy and progress {including need for school replacements or closures)
Feedback loop for families and community members to express concerns and receive response

Public criteria and schedule for school closings and openings—make new options clear to families affected by closure
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SCHOOL DISTRICTS PROJECT

7 COMPONENTS OF A PORTFOLIO STRATEGY

School Autonomy

In portfolio districts, the principal is the center of the reform. A portfolio district superintendent believes the most impor-
tant figure in improving student achievement is the school leader, and that they should be given as much authority as
possible to make the right decisions for their school—getting to choose who is part of their teaching and administra-
tive team and having the budget and freedom to buy the curriculum and services they feel are right for the school. In
exchange, principals need to work within their budget and be held accountable for results. Applying this freedom to all
schools, not just charters or high-performing district schools, means that existing schools are strengthened, have a
greater chance to do what they need to succeed with students, and can be held accountable for performance.

Autonomy is important for both principals and districts because it removes the district from the inherent conflict of telling
people what to do and then faulting them when it doesn’t go well. It also gives principals and teachers the freedom to do
what they think is right for individual students, something that is very hard for the district to do well at the ground level.

There is a debate about whether districts should employ universal autonomy or earned autonomy, that is, giving freedom
to higher-performing schools. Those who believe in the latter feel that they have too many schools with weak leaders and
that autonomy would cause the school to fail. One solution might be piloting autenomy with strong leaders while shoring
up the remaining schools, aggressively bringing in new leaders, and then moving to universal autonomy within three to
five years.

It is an open question whether leaders with little or nc autonomy can ever excel, Inthese schools, principals are expected
to manage teaching staffs that they have not chosen, and they must make do when some teachers have conflicting
visions or motivations. Principals are expected to be instructional leaders, and are told that the district will take care of
the rest. However, most principals find that each school has different needs and that the central office’s one-size-fits-
all decisions rarely work in the best interests of their school and students. Without autonomy, principals are frustrated
by federal, state, and district accountability systems that demand better results from them when they have almost no
control over who teaches the students, what curriculum they are taught with, and how they can spend money in support
of student achievement.

Fully Developed Portfolio Implementation on Autonomy:

¥ Common performance framework in place

¥ All schools control: staff selection and dismissal, pay, budget, curriculum choice

¥ Freedom to seek contractual waivers or exemptions
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7 Components of a Portfolio Strategy: School/ Autonomy

School-Level Autonomy in Three Districts

1. In early 2002, New York City’s then-Chancellor Joel Kiein started a pilot of school autonomy with a 60-schooi
Empowerment Zone. Leading this small group of schools was a cohort of early adopting principals who were attract-
ed to these ideas and ready to be held accountable for their wark. Autonomy was eventually shared district-wide over
the course of several years, which gave the district time to work with leaders who may not have had strong opera-
tional skills. It also gave some principals time to decide to leave.

2. in New Orleans, where the vast majority of schools are charters, these schools have great autonomy; however,
the small and still declining number of remaining RSD-run schools do not.

3. In Denver, 30 innovation schools have waivers allowing them to control staff selection and dismissal, and when
combined with charters, these schools make up nearly half of Denver’s schools. Innovation schools are also able to
control budget and pay, and Denver is considering more autonomy over curriculum for all schools. Currently, schools
that apply for a waiver to use a different curriculum are almost always approved.

Metrics for Districts Implementing Portfolioc Autonomy Strategy

Granting greater autonomy Principals’ use of autonomy
B Increasing % of principals identified as B % of schools that choose own instructional
autonomous support organization(s)
B Increasing % of school-level expenditures B % of schools selecting a curticulum other than
discretionary to school the district curriculum
B Declining number of new staff placements made B % of schools with alternative pay structures
by direct placement B % of principals deviating from the contract day

and/or number of students seen

REINVENTING
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7 COMPONENTS OF A PORTFOLIO STRATEGY

Pupil-Based Funding for All Schools

A portfolio strategy places several demands on a district’s school finance systemn. First, consistent with school auton-
omy, the strategy demands that school leaders have authority to use money flexibly, for example to extend school
hours, vary class sizes according to student need and teacher ability, create their own mix of junior and senior teach-
ers, and make tradeoffs between staff salaries and instructional technology or purchased services.

Second, the strategy demands that district leaders capture the funds formerly used by a closed school so these
funds can be transferred to whatever schools its students next attend. Because school closing is often not instan-
taneous—loss of enroliment is one of many signals that a school is spiraling down and should be considered for
closure—districts need to avoid paying full administrative and teaching staffs in schools that are losing students. This
means that schools with declining enrollment must also lose staff continually, until such time as they are slated for
closure and phase-out or are replaced.

Pupil-based funding, or ensuring that funds foilow the student, means the vast majority of dollars flow to schools
based on enrollment and can be used by schools to pay for salaries and other resources and to purchase assistance
from the central office and independent providers. All schools should be responsible for paying rent, and charter
schools should have fair access to school facilities. As few dollars as possible are held in the centrai office to pay for
oversight functions and new schools development.

Evolving Portfolio Funding Strategies in Districts

In New York City, Former Chancellor Joel Klein created a wholly new system for allocating funds, from one based
on programs and staffing tables to one based on student enrollment. He introduced the idea to the Empowerment
Zone autonomy pilot, and applied it district-wide within five years. He also shrank the central office and its roles, so
that school leaders could control the lion's share {(70%) of all funds. He was aiming to get that number closer to 85%.

The Louisiana Recovery School District has also moved rapidly in that direction. Currently 85% of its schools
already possess direct control over finances since they are charter schools; per-pupil revenue is funneled directly
to them by the district.

Denver also has a pupil-based funding system, though it is constrained by collective bargaining agreement provisions
that allow senior {and more expensive} teachers to choose where they will work regardless of budgetary implications.

Fully Developed Portfolio Implementation on Funding
¥ Student-based allocation (SBA) where specified funds follow students by type to educational options of their choice
¥" High preportion of district funds being sent to schools
¥ Common pricing for facilities and central services across sectors
v School-level flexibility to pay for new models of teaching and organization {e.g., blended learning models)

¥ Plan in place for low-enrollment schools that cannot continue on SBA funding
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7 Components of a Portfolio Strategy: Pupil-Based Funding for Alf Schools

Why Do Portfolio Districts Need a New Funding Model?

B Districts need flexibility of funds to close unproductive schools and
open new ones

B Funds are tied up in central office programs, guaranteed jobs, and
formal administrative structures and need to be released

M School leaders need o be able to use money flexibly to:
. Extend hours the school is open
. Vary class sizes according to student need and teacher ability
+  Create their own mixes of junior and senior teachers

*  Be free to make tradeoffs between staff salaries and instructional
technology or purchased services

Metrics for Districts Implementing Portfolio Funding Strategy

More dollars in schools More dollars in schools
B Declining share of district revenue managed and B Increasing equity in allocations per pupil type
controlled by central departments school resources
B Increasing equity in per student {or per student B Increasing positive correlation between enroll-
type} school funding between district and non- ment and school-level expenditures
district portfolio schools B Increasing % of total dollars spent in the building

available to principals as discretionary

REINVENTING

PR/Award # 53778140022
7 Components of a Portfolio Strategy © fﬁfﬁah Center on Reinventing Public Education



THIS IS A DRAFT WORKING DOCUMENT — DO NOT DUPLICATE OR DISTRIBUTE

SBB Pool vs Non-SBB Pool

SBB is the District’s primary mechanism for allocating resources to schools, but it is not the only method.
Each school will receive the majority of its dollars through Student Based Budgeting and will have discretion
to spend those dollars within a set of boundaries. In addition, as in the past, each school will also receive a
small set of non-instructional staff FTEs according to the District’s objectives and receive certain grant
dollars according to the terms of the grant.

The total doliar sum that goes directly to schools through Student Based Budgeting is known as the SBB
Pool. How big is the pool? it's the sum total of all the resources that schools are responsible for budgeting.
For example, if schools were only responsible for budgeting for teachers, secretaries, and pencils, and the
total cost of teacher compensation was $150M, secretaries $15M, and pencils $100K, the size of the SBB
Pool would be $150M+$15M+5100K=5165.1M. Based on the set of resources that schoals will control in SY
14-15, the size of the pool is $230M. You'll find more detail on which resources are allocated and managed
by schools, and therefore make up this pool, in the section on Resource Autonomy.

As in previous years, schools will continue to receive some dollars from state and federal grants. These
dollars are considered “outside of the pool” and do not “follow the student,” but schools often do have
control over spending them, depending on the terms of the grant. Schools have the flexibility to seek
additional grants.

Also as in previous years, schools will receive certain staff FTEs according to the District’s support plan,
Those staff for whom schools are not responsible for budgeting will be aliocated to buildings according to
the decisions made by their department, Please note that even when central office departments choose
how many staff positions will be placed in each building, schools will still have the ability to interview
candidates and help determine which individuals are staffed consistent with any applicable collective
bargaining agreement. Please find more detail on what flexibility applies to each individual position type in
the section on Resource Autonomy.

Type of Resource In the SBB Follows the student? School chooses how to spend?
Pool?
SBB Pool Dollars Yes Yes Yes
Grant Dollars No Depends on grant terms Sometimes
Non-SBB Staff No No No
Positions

Weight Characteristics and Amounts

The dollars in the SBB Pool “follow the student.” At its most basic level, this would mean taking the $275M
in the SBB Pool, dividing by 38,000 students, and sending $7,327 to each school for every single student on
its roster. But 2 key piece of our strategy is the belief that it costs a different amount of money to provide
an appropriate education for different types of students. Accordingly, we don’t allocate the same $7,327
for every student; instead, we use objective, measurable criteria to target more resources for certain
students who we know need more help to learn, and therefore to schools with the neediest populations.
These dollars are assigned as “categorical weights.”
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The money a school receives on behalf of each student is the sum of the “base weight”—an amount that
each student receives—and all special categorical weights for which the student qualifies. As shown in
Figure 1 below, both students receive the base weight, and each receives a different set of need weights
according to their respective attributes.
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Figure 1: Example sets of student weights, NOT actual $ amounts

Through investigating multiple years of student achievement data, the SBB Design Team recommended a
set of student characteristics that the District should prioritize in directing extra resources to the highest
need schools. The Design Team looked for characteristics that were:

. Relevant: The characteristic must represent a real student need that demands more resources to
educate

] Measurable: The characteristic must be indisputably and objectively measurable, so we can all agree
on which students qualify for it

. Student-Based: The characteristic must be linked to an individual student, not a school’s decisions,

such that any student will trigger the same funding level regardless of which school he or she
attends. For this reason, the Design Team chose “incoming” student characteristics (e.g. g grade
performance for HS students) when possible.

Here are the characteristics chosen for the District’s SBB formula in 2014-15:

. Grade Level {K-3 and HS)

. Special Education {based on disability type and service model)
] ELL (based on LAU code)

. Reading proficiency (below proficient and above proficient)

. Single class gifted

. Low attendance and high mobility

Calculating the Special Education Weights
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Service Model § Weight Enroll Total § Cat Total
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Calculating the Grade Level Weights
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Enrollment Proiections and Fall Adjustments

Since school-by-school enrollment cannot be measured until the beginning of the school year but budget
planning must begin the previous winter, we rely on projected enroliment figures to apply the
aforementioned student weights and generate school budgets. The District puts a high premium on
accurate projection numbers in order to give schools accurate preliminary budgets and enable targeted
planning. But since it is nearly impossible to project school enrollments perfectly many months in advance,
the District has also developed a policy for adjusting school budgets in September in a manner that
balances equitable distribution of resources with minimal disruption to existing budgets.

° In November/December of the planning year (i.e. 2013-14), the District will calculate estimated
enrollment for September of the following school year (i.e. 2014-15). Enroliment estimates will be
provided for each school, both in total and for each student subgroup that corresponds to a
weighted characteristic (e.g. total students, students by grade, students by Special Education code,
etc.). The projection method used, known as ‘cohort survival’ analysis, calculates the year-to-year
change in enroliment over the previous three school years and extrapolates the trend forward into
the next year.

° This set of raw enrcliment projections will be presented to each building principal for review and
feedback over a period of 7-10 days. It is each principal’s responsibility to suggest revisions to the
enrollment projections in order to better estimate the actual enrollment in September of the
following year.

° if suggesting revisions, principals must provide justification and documentation for why enrollment
will vary from the historical trend. The Academics Office will bear final responsibility for
incorporating this feedback into final enrollment projections and ensuring that total projected
enrollment is consistent with the District’s aggregate growth trajectory and independent third party
estimates

° Once finalized, projected enrollment figures will be used to calculate each school’s preliminary
budget allocation and will not be changed until September of the following school year.
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. The following September, the District will generate an enrollment report to assess the actual
number of students by school, both in total and for each subgroup included in the SBB formula. In
pursuit of equity, schools that had been ‘over-projected’ {i.e. fewer students in seats than on paper)
will have to reduce their budgets commensurately, which may entail releasing staff positions to
necessary transfer on or before October 1.

o Schools in this position will have the flexibility to choose which resources should be
removed from the roster (using necessary transfer provisions for staff), pursuant to the
autonomy rules outlined in this document. Schools that had been ‘under-projected’ {i.e.
more students in seats than on paper) will be credited a supplemental budget total and will
have the flexibility to choose which resources to purchase, pursuant to the autonomy rules
outlined in this document.

° In pursuit of stability, however, school budgets will not necessarily be adjusted to the full extent
implied by the difference between projected and actual enroliment. Rather, fall budget adjustments
will be capped at 10% (gain or loss) of a school’s initial budget allocation. Likewise to provide
stahility, fall budget adjustments amounting to less than 3% of a school’s initial budget allocation will
not occur.

Difference of actuai enroliment from projections
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Baseline Planning Resource Allocation and Baseline Supplement

Pursuant to the resource autonomy guidelines listed in this document, schools have significant flexibility
over what resources they choose to purchase. Qutside of the guidelines outlined below, the District will not
instruct schools what to buy. Nonetheless, the District is committed to ensuring that, should they choose,
schools have enough money to purchase a standard set of resources that has traditionally been present in
most CMSD schools. We refer to that standard set of resources as “baseline planning resource allocation.”
It is the minimum resource allocation that the SBB allocation will provide for all schools, regardless of their
size and student characteristics. If a school’s initial SBB allocation (i.e. student enrollment multiplied by
student weights) is not sufficient to pay for these services, the District will add money to the school’s
allocation, bringing it up to the baseline. The Finance Department will hold a reserve from the SBB Pool
sufficient to cover this "baseline supplement.” Very small schools are those most likely to fall short of being
able to afford “baseline resource ailocation” on their own, so the resources listed below should be
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considered appropriate in the context of a small school (<300 students). Schools should take note that this
“baseline planning resource allocation” supplement may be tempaorary, and that in successive year small
schools will need to add enough students to afford baseline services. Resources that schools are not
responsible for paying for are not included in “baseline planning resource allocation;” see resource
autonomy section for more detail on which resources schools are responsible to pay for.

Baseline Planning Resource Allocation for K-8 Schools:

® 27:1 General Ed average class size

L] 1.0 Principal

. 1.0 Principal Secretary

° 1.5 Special subjects teachers {Art/PE/Library)

. 1.0 Planning Center Instructional Aide

. $1,700 per teacher for subs and class coverage

. $145 per pupil for supplies, materials, and textbooks

Baseline Planning Resource Ailocation for High Schools:

® 26:1 General Ed staffing ratio

° 1.0 Principal

e 1.0 Chief Secretary

° 1.0 Planning Center Instructional Aide

° $1,825 per teacher for subs and class coverage

° $160 per pupil for supplies, materials, and textboogks

Transition Policy: Soft Landing into SBB

Student Based Budgeting is a very different method of allocating resources than the staffing allocation-
based method that CMSD used in prior years. Prior to SBB, there was significant unplanned variation among
different schoois’ per-pupil levels of funding. Small schools tended to receive more (per-pupil) than large
schools; underutilized schools tended to receive more than those filled to capacity; and some schools
simply received more because of years-old staffing decisions. Excluding tempaorary SIG grants, schools with
higher student need did not necessarily receive more. Under SBB, the District’s array of school funding
levels will experience regression to the mean. A more equitable distribution of resources will see all schools
funded at a more similar level to one another (per-pupil), and remaining differences will be directly tied to
student need.

This equitable distribution means, of course, that some schools will receive more than they did in prior
years, while others will receive less. In the long term, the District is confident that this new method of
apportioning resources will be effective and fair. In the short term, the District will take caution to ensure
that schools don’t experience swings in funding so dramatic as to disrupt the learning environments that
teachers and staff build upon each year. To this end, the first two school years of CMSD’s transition into
SBB (5Y '14-"15 and 5Y "15-"16) will include a soft landing policy by which no schoaol can gain or lose maore
than 10% of its SY "13-"14 per-pupil funding level each year. When dollars are allocated for the third year of
SBB (SY '16-"17}, the transition policy will no longer apply and all schools will receive the exact allocation
determined by the SBB formula.
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If initial SBB allocation In Year 1, school In Year 2, school In Year 3, school budget
is... budget... budget...

33% more than pre-SBB  Increases 10% from Increases 10% more Increases 13% more
allocation pre-SBB from pre-SBB from pre-SBB

23% less than pre-SBB Decreases 10% from Decreases 10% more Decreases 3% more from
allocation pre-SBB from pre-SBB pre-SBB

15% more than pre-SBB Increases 10% from Increases 5% more from No change
allocation pre-SBB pre-SBB

8% less than pre-SBB Decreases 8% from No change No change
allocation pre-SBB

Other Uses of SBB Pool

As described above, the vast majority of the dollars in the SBB Pool are allocated on a per-pupil basis based
on each school’s enrollment and student need characteristics. The “baseline supplement” represented one

exception to this rule, as some dollars are allocated to small schools in spite of their enrollment and student
need characteristics. A few other small portions of the SBB Pool are reserved for distribution on a different

basis. Those other uses of the SBB Pool are named here:

Specialty Schoo! Allocation:

Some schools in CMSD operate unique academic models that are fundamentaily more resource-intensive
than others. The Portfolio Office makes deliberate choices to offer a diverse array of academic options to all
Cleveland students within the practical boundaries of cost and accessibility. A smali set of schools wili
receive an allocation of dollars in addition to their SBB allocation to allow the maintenance of these higher-
cost academic models, such as Career and Technical Education or Arts programs. For the '14-"15 school
year, these schools are:

o Mc’STEM Academy

° Campus International Program @ CSU

L] Jane Addams Business Careers School

. Max S. Hayes School

. Washington Park Environmental Studies Academy
° Martin Luther King Jr. Campus

] Cleveland School of the Arts

New School Transition Funding:

On a regular basis, the Portfolio Office introduces new schoo! models to the District. New schools typically
require a set of start-up costs different from the operating costs of other schools, such as leadership
training, staff professional development, and technology infrastructure investments. To this end, the
Finance Department will reserve some money based on the approved budgets submitted by each new
school. New school transition funding typically spans three or four years, depending on the agreement
between the District and the new school’s leadership team. The District expects that all new schools will be
able to maintain their expenses sustainably on normal SBB dollars after four years of operation. In 5Y’14-
'15, four new schools will open their doors and hence receive transition funding.
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Introduction to Strategic School Design

This section will provide supplemental materials from each workshop. Those materials will be added to the
web version of the handbook as they are finalized in Jlanuary.

Resource Autonomy

A fundamental tenet of CMSD’s transition 1o Student Based Budgeting is that schools should have
maximum flexibility over their resources. Let’s unpack that sentence. By “resources,” we mean staff
positions, material supplies, vendor contracts, and even less tangible resources like the time in the
school day. A resource is any piece of “time, talent, or treasure” that principals might arrange to
design the ideal school. We tend to talk about “flexibility” or “autonomy” rather than “control” over
these resources to convey the multiple degrees of freedom that may be appropriate (or not) for a
given resource. There are four distinct types of flexibility that will be present, in various
combinations, across the array of school resources in CMSD.

® Spending Flexibility
o Can the school decide how much to spend on a given service?
. Service Model Flexibility
o For any given program or service, can the school decide how to provide it?
o Can the school decide what mix of people and supplies will make up a program (e.g.
Planning Center or Credit Recovery)?

] Service Provider Flexibility
o Can the school decide who/what is used to provide the service?
= E.g. hire a staff member vs. take a centrally hired person?

. Scheduling Flexibility
o Can the school decide how to structure student and staff time?

For each school resource, the Design Team of principals worked with central office experts to recommend
which of these flexibilities would be feasible to enact for the '14-'15 year. In general, the group’s mantra
was to establish as much flexibility for principals as possible. in some cases, of course, the principals felt
that their peers would not want to control a particular resource—such as utility bills, which most principals
are happy to let the Operations Division budget and manage, or One-to-One Aides and Physical Therapists,
whose highly specialized assignments are hest managed by the staff in the Special Education Division. For
most resources, the principals recommended that CMSD assign as much responsibility as possible to the
schools. “As possible” is an important concept here, since labor agreements and state and federal
compliance rules do set outer limits on flexibility over certain resources. In writing the guidelines that
follow, the district’s goal was to respect all legally established limits on resource use while erecting no
additional barriers to principal autonomy. The set of flexibilities below represents a work in progress, not a
final answer. The Design Team and the broader District leadership fully intend to create even broader
flexibility for schools in subsequent years.

After schools submit their design proposals, the network support teams will conduct a review to ensure
that each plan is consistent with the autonomy guidelines below and compliant with all laws and relevant
labor agreements.
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Summary Table of Autonomies
Resource Type “Schools Responsible for Budgeting?
General Ed Teachers Yes

Special Education Teachers Yes for those serving high-incidence disability students in cross-
categorical settings; No to others

PreK Teachers No
Special Education Related Service No
Providers
Special Education Paraprofessionals No
ELL Teachers Yes
Gifted Intervention Specialists No
Extended Academic Time Yes
Guidance Counselors Yes
Principals Yes
Assistant Principals; Campus Yes
Coordinators
Secretarial and Clerical Staff Yes

Professional Development Resources | Yes

Action Team Coaches No
SEL Staff (PCIA, Social Worker) Yes
Security Officers No
Cleaners No
Custodians No
Assistant Custodians Yes
Substitute Staff Yes
Textbooks Yes, except Common Core textbooks (e.g. Springboard)
School Athletics Yes for coaching stipends; No for equipment, transportation,
officiating
Academic Intervention Programs No to district-sponsored programs; Yes to others
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Instructional Staff
Flexibility over “How Much”

® Principals have the flexibility to propose to the Network Team a combination of full and part-time
General Education instructional staff that will best meet the needs of their students, which may
include opening positions and/or eliminating existing budgeted FTE’s within the school. Schools will
be responsible for paying for these planned teaching positions out of their budgets.

° All schools must consider contracted class size goals in relation to teacher assignment and account
for any class size overages in their respective budgets.

* Schools have the flexibility to eliminate budgeted FTE instructional positions in order to align
resources with their students’ needs, provided that the decision to eliminate budgeted FTE
instructional positions is not rooted in an individual employee’s performance. The budget process
will not be used as a means to exit low-performers from a school. Principals are required to
document the performance of ineffective teachers through TDES as a means of terminating for poor
performance (see Article 13 in the CTU/CMSD contract). The Network Support Team will initiate a
conversation around all reduction requests to understand the rationale and any performance
implications.

. if a school chooses to eliminate an existing budgeted FTE instructional position, the Necessary
Transfer process is engaged consistent with Article 12 of the CTU agreement.

***Caseload and instructional maximums ratios differ from class size goals, so refer to Article 10, Section
3 of the CTU agreement.

0 Grade level 0 Class size goal 0 Overage payment

o] K-3 o] 25 0 S5 per additional student per
day in self contained
classrooms; $1 per additional
student per instructional
period in departmentalized
classrooms including ESP

o} 4-8 o 28 o} S5 per additional student per
day in self contained
classrooms; $1 per additional
student per instructional
period in departmentalized
classrooms including ESP

o] 9-12 o] 30 o] $1 per additional student per
instructional period for all
classrooms except Phys Ed;
overage ratio for Phys Ed starts
after 33:1
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. Schools are required to consult the Human Resources team to determine the appropriate pay range
for a new position to ensure it is consistent with all relevant collective bargaining agreements, salary
matrices, and fair market wages.

. it is yet to be determined whether schools will have the flexibility to create new stipend-based roles
outside of the Differentiated Compensation process. Please check the online version of this
handbook for updates.

Flexibility over “How”

° Principals have the flexibility to design and budget for new instructional position types and school
roles that are designed to meet students’ or school needs.

L] All schools must document how the configuration of their instructional staff is rooted in students’
needs in its School Design Plan {format TBD).

* All schools are required to configure a staffing plan that allows students to meet graduation

requirements, unless post-secondary options off-campus are made available, and to ensure ail
instructional staff are assigned within their certification/licensure area(s}.

. All schools are also required to submit detail on the required scope of work for any new position
types, and to submit to CMSD within the required timeline for hiring decisions. Relatedly, schools
are required to follow compensation guidelines from CMSD for any new position types.

. In accordance with the CTU agreement, schools have the flexibility to allow job-share positions
within their building to allow 2 teachers to work part-time to create 1.0 FTE. Schools also have the
flexibility to find teachers with dual certification, or to find other schools to partner with to share a
fuli-time teacher.

° Schools are required to ensure staffing configurations meet building fire/safety codes regarding
number of students per room.de
° Schools are required to ensure that instructional staffing configurations allow for the course

offerings needed for students to complete graduation requirements uniess a documented post-
secondary option outside the school is made available.

® When proposing a new position or role, principals must submit a theory of action connecting the
position to the school's academic plan along with an expected return on investment (e.g. hours
spent with working with students, curricular materials created, OAA gains) from the role. This
information will be documented in the school’s School Design Plan.

. Schools are required to submit the following information on any new position types to HR in the
form of a job description:

o} Desired share of FTE for the position type

o Essential functions of the position

o} Any specific knowledge, skills or attributes that high-potential candidates should possess

o} Licensures reguired

. Schools are required to submit the following documentation for any new partial FTE positions (less
than 1.0}:
Specific responsibilities or duties required of the role

o Desired hours or days per week
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Flexibility over “Who”

Principals have the authority to recommend candidates for instructional positions as part of
building-level interview teams.

The HR Department will support schools in the hiring process through active recruitment of external
candidates for positions when no gualified internal candidates are available or selected, and through
pre-screening all candidates and communicating that information to schools.

Schools are encouraged to structure interview processes that support the selection of candidates
who are the best fit for their students’ needs and the school’s instructional model. HR will provide
hiring training, tools, and support.

Schools have the flexibility to select teachers (defined as certificated and/or licensed teaching
personnel under continuing or limited contract on the teacher’s salary schedule in the District) and
paraprofessionals who are most likely to meet students’ needs to fill vacancies. A vacancy may be
either a new position or an open position, namely an established position without a permanent
teacher assigned. In selecting teachers and paraprofessionals, schools have the flexibility to
structure an interview process that is designed to assess candidate fit for the particular needs of
their building. If a candidate does not meet minimum pre-screening standards, a principal may still
continue with the decision to hire if he/she has the support of the building-level interview team and
approval from his/her Network Leader.

In interviewing candidates for open positions, schools are required to adhere to the selection
process outlined Article 12, Section 1 of the CTU/CMSD contract.

In selecting candidates for open positions, schools are required to interview currently-employed
teachers who have been selected by the Personnel Selection Committee via the Interest to Interview
Form for vacancies they seek to fill. If a school does not select from avaiiable, currently-employed
candidates, the CEQO reserves the right to assign teachers (see Article 12 Section 1 B 9 of the
CTU/CMSD contract).

Schools are also required to select teachers who hold appropriate instructional
credentials/licensure,

Flexibility over “When”

Vacancy, Posting, & Hiring Process

When any position in a school becomes open (licensed or classified) the following procedures

apply:

1. A Selection Manager is responsible for budgets and staffing . Principals are the Selection Managers for

most academic schoal based paositions (within the CTU bargaining unit and administrative positions)
assigned primarily to their building.

2. The Selection Manager completes ERF, attaches the lob Description and sends to the appropriate

Academic Superintendent/Administrator. *ERFs are not required to replace allocated
teachers/paraprofessionals*™

If you are not finding the flexibility your schocl needs, don’t hesitate to call your network leader: Page 19
Farmer-Cole: 838-0165 — Howell-Curtis; 838-0103 — Johnson: 838-0105 -
Jolly: B3B-0106 — Moxeon: B3B-0104 — Mosley: 574-B409

1389492/3/CLEVELAND PR/Award # 53778140022

Page e83



THIS IS A DRAFT WORKING DOCUMENT — DO NOT DUPLICATE OR DISTRIBUTE

Processing of ERF (should take place in weekly network team meeting)

a. Academic Superintendent/Administratar signs off and sends to Human Resources (HR Partner)}.
HR Partner will assign a number to track the ERF and sends to Compensation for salary/rate to he set or
verified.

c. From Compensation, the ERF goes to Budgets.
d. Budgets signs and returns to Human Resources.
e. Chief /Deputy Chief of HR reviews/signs ERF,
f.  Human Resources forwards the ERF to the CEO.
g. CEO makes final determination and returns ERF to Human Resources.
v v
if Approved by CEQ: if Not Approved - HR will contact Selection

Manager.

a, ERFis posted by HR within 24 hours.
(Union positions: length of time determined by

union agreement; At Will: Length of time
determined by Selection Manager)

b. Once posting closes, approved applicants will
be sent electronically to the Selection
Manager.

v

3. The Selection Manager convenes the personnel selection team consistent with any applicable collective
bargaining agreement.

e For selected candidates, verify from application or with Human Resources that they passed the screening
for the position, if required

e Contact selected candidates to schedule interview

e c) Afterinterviews, team selects top candidate(s)
¢ d) Reference Survey of top candidates with the help of HR if requested

o f) Completes Recommendation to Hire Form, Reference Survey, and Interview Rating
Forms

4. Selection Manager sends Recommendation to Hire Form, Interview Rating Forms,

Telephone Reference Forms or Reference Survey, and approval from Academic Superintendent (note
formal approval is not required for members of SBB Cohort Il or the Transformation Network).
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5. Human Resources contacts top candidate to offer position.

AT

if candidate accepts: if candidate does not accept:

Appointment is scheduled for orientation, Human Resources will contact Selection Manager
fingerprinting, drug testing and signing of

Commitment letter and/or appropriate

paperwork.
COnce all pre-employment requirements are If unsatisfactory/incomplete pre-employment
complete, HR notifies candidate and Selection requirements:

Manager of effective date. : :
3 HR contacts candidate to inform them that they

HR can send Regret Letters to other candidates who i : 2
are not eligible for employment and immediately

were interviewed, if requested. .
contacts Selection Manager.

Special Education

Flexibility over “How Much”

. Schools will have the flexibility to purchase a discretionary number of intervention specialists
devoted to serving students with high-incidence disabilities who are served in cross-categorical
settings. Within this flexibility, schools will be required to staff for special education in accordance
with ODE caseload limits.

o Schools will be responsible for paying for these positions out of their budgets.

. Schools will have the flexibility to purchase their choice of instructional materials for educating their
students with disabilities. Schools will be responsible for paying for these resources out of their
budgets.

s Schools will not have the flexibility to choose how many intervention specialists they staff in low-

incidence disability classrooms, and will not be responsible for budgeting for these positions.
Compliance mandates would leave schools no real flexibility to meet the needs of these more
severely disabled students.

° Schools will not have the flexibility to choose whether their staff roster should include a school
psychologist, speech/language pathologist, occupational therapist, physical therapist, or transition
coordinator, and will not be responsible for budgeting for these positions. IEP requirements leave
little flexibility for staffing these positions, and the need to distribute these staff across muitiple
schools requires a central vision from the Special Education Office.

. Schools will not have the fiexibility to choose how many intervention specialists they staff in Gifted
single classrooms, and will not be responsible for budgeting for these positions. The District’s
current strategy involves clustering single class Gifted settings into a small subset of schools.

. Schools will not be responsible for paying for transportation for high-incidence special education
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students, though the District intends to move this expense onto school budgets in future years. A
special education partner must be consulted if the IEP team determines that a student with a
disability qualifies for transportation services.

Flexibility over “"How"

The following are subject ta any requirements of federal and state laws governing the education of students
with disabilities:

® Schools will have the flexibility to open new specialized single classrooms within their buildings
when the need arises (ED, MD, AU, VI, HI, medically fragile) and to recruit and serve students from
other buildings within these classrooms.

. Schools that currently house specialized single classrooms for low incidence disabilities (ED, MD/AU,
HI, V1, medically fragile, OH) will be required to maintain these classrooms. The District will continue
to enroll/transfer students from other buildings into these classrooms when the need arises.

. Schools are also required to consult with District staff when considering a change of placement that
would require the student to be transferred to another school within OR outside of the District. This
includes expulsions or long-term suspensions, which are considered changes in placement under
{DEA.

. Schools will have the flexibility to consult with expert special education service delivery staff, who
will be equipped to deliver PD, coaching, and technical support to principais and teachers. They will
also have the flexibility to choose PD from outside providers that are vetted by the District.

* Schools will have the flexibility to manage their time and schedules for the benefit of all students, as
long as IEP services are being met.

. Schools will be required to use the services of District-employed school psychologists and related
service providers.

. Schools will have the flexibility to partner with other CMSD schools to problem-soive around special
education service delivery. For example, schools have the flexibility to allow job-share positions
within their building to allow 2 cross-categorical intervention specialists or paraprofessionals to work
part-time to create 1.0 FTE.

. Schools will be subject to frequent compliance and service delivery audits to ensure two things: that
all students have access to a free appropriate public education in accordance with their IEPs, and
that all students with disabilities have access to the same curriculum and activities as their
nondisabled peers.

L] Schools will be required to use common assessments for students with disabilities, including those
with low-incidence disabilities, unless otherwise precluded by the student’s IEP. These will be
selected for implementation in 2014.

] Schools will be required to continue to use the district's systems for maintenance of records.

° Schools are required to consult the District if the IEP team determines a need for any of the
following district-controlled resources for students with special needs: transportation, one-on-one
paraprofessional, home instruction, and/or assistive technology.

Flexibility over “Wha”

. Schools will have the flexibility to select their own intervention specialists and paraprofessionals,
using the same process as for hiring general education teachers. They may have the flexibility to add
related service positions, including social workers or behavioral specialists. Scheools will also be able
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to leverage the role of the intervention specialist so that they can work strategically with
nondisabled students consistent with federal and state laws governing the education of students
with disabilities.

. As soon as the Joint (CTU/CMSD) Special Education Committee develops an appropriate process,
schools will have some fiexibility to compete for and select from a District-managed pool of school
psychologists, speech/language pathologists, sign language interpreters, occupational therapists,
physical therapists, and transition coordinators. The District will continue to maintain the right to
assign these employees to schools as needed.

Flexibility over “When”

Schools will be required to maintain systems and toois that support the successful implementation of
special education services. These systems and tools will include but not be limited to:

- Master schedule
- Case management rosters for intervention specialists
- IEP and ETR review dates

- Clearly identified interventions for students with disabilities

Suggestions for Strategic Decision-Making:

Schools are encouraged to consider how they will leverage their entire school culture as well as the SST
process to avoid misidentification of disabilities.

Principals are encouraged to consider how special education is “special” in their buildings (not “lower and
slower”) and how all students with IEPs will be engaged with the whole school program to the greatest
extent possible. Schools are encouraged to market their special education services to families in order to
attract new students.

School IEP teams are encouraged to include central office representation if they intend to consider one of
the following District-controlled resources for students with special needs: transportation, one-on-one
paraprofessional, home instruction, and/or assistive technology. The Special Education department will
support schools in making decisions about the provision of these resources through providing consistent
guidance about which types of needs require different types of services.

The compliance team at the District level will be vigilant in their internal auditing. If a legal complaint {from
a parent) arises due to procedural or FAPE issues, the District will intervene, but the school will be
responsible for rectifying the issue and will be subject to higher scrutiny around compliance.
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Academic Time
Flexibility over “How Much”
Flexibility over “How”
Flexibility over “Who/What”
Flexibility aver “When”

L] Principals have flexibility over academic time provided that changes are approved through the AAP
waiver process and are consistent with all legal and contractual requirements. This includes
flexibility to change:

o length of school day
o length of school year
o duration of activities within the school day

) All schools are required to build schedules that allow students to meet graduation requirements,
unless specific post-secondary options are made available. Schools are also responsible for covering
any additional instructional and non-instructional staffing costs incurred by building extra time into
the schedule.

Schools are required to take into account the following when configuring academic time:

. State and federal guidelines on use of academic time:
o State calendar and Guidance attached
o Graduation requirements —current district adopted requirements
o For schools offering post-secondary options:

. Requirements

* New assessments towards graduation and PSEQ still pending

. Ohic House Bill 525

. Coilective bargaining agreements: the master schedule must be consistent with contractual

requirements, or the school must seek a waiver from the CTU contract through the AAP process. See
Article 9 of the CTU/CMSD contract for contractual provisions on use of academic time (link).
. impact on students’ opportunity to participate in co-curricular, extracurricular, and interscholastic
athletic events consistent with OHSAA guidelines.
® Impact on student transportation resulting from a modified master schedule
L] interaction with Food services: any new use of academic time or master schedule must meet the
following USDA and CMSD requirements relative to Food and Child Nutrition Services:
o USDA Federal Regulations 7 CFR 210.10
o Schools must offer lunches between 10am and 2pm
o Food and Nutrition Services encourages schools to provide sufficient lunch periods that are
long enough to give all students enough time to be served and to eat their lunches.
o CMSD Wellness Policy, Section €.2.a3.2 states:
* Principals will ensure that students have a minimum of 30 minutes for breakfast. Principals will ensure
that students have a minimum of 30 minutes for lunch with at least 20 minutes to consume meals.
o Principals should also note the following in relation to scheduling time for food services and
academic time:
) Most lunch service in K-8 schools range from between 2.25 to 2.50 hours. The majority of Secondary
Schools range from 2 to 2.25 hours.
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. K-8 School Satellite Cooks and Assistant Satellite Cooks and Secondary School Assistant Managers
work one hour after lunch service. Secondary School Cashiers and General Preps work forty-five
minutes after lunch period.

. if 2 school chooses to extend their current lunch serving time, additional labor cost would be
incurred for that site. As an example, if a school’s lunch serving time currently concludes at 12:20pm
and an additional 40 minute funch period is added, lunch service would end at 1:00pm, thereby
increasing staff work hours.

. To receive any Federal reimbursement for meals served on Saturdays, the school will need to
consult with the Office for Child Nutrition and associated Budget Analyst.
* Impact on budget. Increasing or decreasing time may have an impact on the following aspects of a

school’s budget, which the school is required to cover in its budget:
o Additional pay for teaching staff
o Overtime for non-certificated staff (security, custodial)
o Substitute budget

Guidance Counselors
Flexibility over “How Much”

Principals at all school levels have the flexibility to decide on the appropriate staffing level for Guidance
Counselors in their buildings.

Schools have the flexibility to request a greater presence from the College Now advising service and pay for
this service out of their budget. This non-profit provides support specifically around the college application
process. Schools do not have the flexibility to reallocate any pre-existing College Now contract.

Flexibility over “How”

Schools have the fiexibility to refine a Guidance Counselor’s role to meet the unique needs of the school.
This role traditionally includes technical expertise in college & career advising and social-emotional support,
and can be tailored to support specific college/career readiness or social-emotional learning initiatives that
the school adopts. Schools similarly have the flexibility to target a Guidance Counselor’s role around a
specific component of the role, e.g. role entirely focused around overseeing college placement.

CMSD recommends that High Schools provide Guidance Counselors and allow them to maintain 4-year
relatiocnships with students, which will help build continuity for students as they access counseling support.

Flexibility over “Who/What”
Flexibility over “When”
Suggestions for Strategic Decision-Muaking:

CMSD suggests that school leaders take advantage of the following resources to improve their working
relationships with Guidance Counselors:

* CoilegeBoard:
o “ACloser Look at the Principal-Counselor Relationship”
http://advocacy.collegeboard.org/sites/default/files/a-closer-look_2.pdf
o “Enhancing the Principal-S5chool Counselor Relationship”
https://advocacy.collegeboard.org/sites/default/files/PCT_FINAL_10b_1507_PC_Toolkit_ W
EB_111018.pdf
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o “Principal Counselor Relationships Critical to Student Success”
http://advocacy.collegeboard.org/college-preparation-access/national-office-school-
counselor-advocacy-nosca/news/principal-counselor-

® American School Counselors’ Association:

o "ASCA Sample Principal Counselor Agreement” http://www.psca-
web.org/New_Folder/PA%20Companion%20Guide/ASCA%20Sample%20Counselor%20Ad
ministrator%20Agreement.pdf

L] Monthly professional learning communities for Guidance Counselors offered through CMSD

Administrators
{Note: Employees on administrative contracts issued under ORC 3319.02 are generally subject to statutory

requirements related to employment. “At-will” administrators generally are those who are not performing
administrative assignments primarily in one building, per ORC 3311.72).

Flexibility over “How Much”

Schools should have the flexibility to organize administrative teams to meet their needs of their students
and teachers. This includes the flexibility to decide the staffing level of the following positions, which
schools will pay for out of their budgets:

. Assistant Principals

° Campus Coordinators
. Deans of Culture

° Barrier Breakers

° Recruitment Specialists

Schools are not responsible for budgeting for Action Team Coaches, who serve in specific schools based on
decisions made by Network Leaders.

Schools can staff at-will administrative positions at less than a 1.0 FTE level, provided they meet the
requirements outlined below:

Schools that seek to hire Campus Coordinators, Assistant Principals or Deans of Culture are required to
employ increments of .5 FTE to encourage on-site stability and increase the likelihood that staff employed
in these positions will be more successful in their roles.

Schools that seek to hire additional time from Action Team Coaches and Barrier Breakers are required to
employ in increments of .1, which would play out as a minimum of one half-day at a given site.

Schools also have the flexibility to assign pay to all at-will positions within the pay range prescribed by
CMSD for that position type. Compensation for Assistant Principals will be determined by the Board.

Flexibility over “How”

Schools have the flexibility to re-define the specific responsibilities for at-will positions to meet the needs of
their buildings.

Schools have the flexibility to create new types of administrative roles to meet their needs. If schools seek
to do so, they are required to first consult their assigned HR partner in order to determine an appropriate
scope of responsibilities, exemption status and pay range for the role.
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Flexibility over “Who/What”

Schools have the flexibility to select specific candidates for the following administrative positions that meet
the needs of their buildings, provided these candidates meet background and credentialing requirements
for their respective roles:

] Assistant Principal
L] Campus Coordinator
° Dean of Culture

Schools also have the flexibility to provide input on the selection of Curriculum & Instruction Specialists, but
the CAO will retain final selection rights for that position. Likewise, FACE will retain selection rights for
Recruitment Specialists but will include the principal in the interview process. Principals retain the right to
choose which network-specific candidates, among those selected, are staffed to their buildings.

Flexibility over “When”

Schools have the flexibility to reduce or expand the traditional contract length for at-will position types for
their schools, with the exception of Assistant Principals {per current Board policy). The same benefits rates
will apply regardless of contract length. The pay range for each position type will be pro-rated accordingly.
Schools also have the flexibility to renew these contracts as part of the annual school budgeting process.

Suggestions for Strategic Decision-Making:

CMSD recommends that the composition of a school’s administrative team be driven by the specific types
of services that school needs. For example:

° In a Turnaround environment, a Dean of Culture may be a more critical admin position in Year 1 than
a Curriculum & Instruction Specialist.

. In a school with teachers who require intense coaching, an Assistant Principal and/or Curriculum &
Instruction Specialist with more time on-site may be the most appropriate investment.

CMSD recemmends that principals put in place a rigorous selection process for candidates for their
administrative team to ensure a good match between the building’s needs and the individual’s skills. Input
from teachers and other staff may also be helpful during the selection process, particularly for roles that
will interface regularly with teachers.

CMSD also recommends that principals actively serve on the selection teams for administrative positions in
their schools. This includes position types such as Action Team Coaches who provide services to the school
but technically report to the relevant Network Leader.

Finally, CMSD recommends that contract lengths for at-will employees be one year in duration. This does
not prevent this type of employee from being terminated mid-year for performance reasons, but does
provide for a more competitive compensation package that will help attract more highly qualified
candidates.
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Secretaries and Clerical Staff
Flexibility over “How much?”

. Schools have the flexibility to choose the number of secretaries, provided that they meet the
appropriate minimum below. Schools are responsible for paying for these positions out of their
budgets. Minimums:

o High School: one Chief Secretary
o All other schools: one Principal Secretary

. If a school chooses to reduce the number of secretaries on its roster, “Seniority based on length of
service as a legally and permanently appointed employee and meritorious service shall be the basis
for transfers, promotions, or filling of vacancies within the service” {Article XX| of the 1199 contract).

Flexibility over “Who?”

® This flexibility will be dependent on the outcome of negotiations with the 1199 bargaining unit.
Please check the online version of this handbook for up-do-date detail.

Social/Emotional Programming (Humanware)
Flexibility over “How much”

° Schools must operate a Planning Center in the manner consistent with the CTU collective bargaining
agreement unless replaced in favor of an alternative through the AAP waiver process. The Planning
Center is designed as an intervention place for our students to help them make positive choices
when faced with challenges. It is a place where students can de-escalate and seek the advocacy of a
trained Planning Center employee as they strive to build a toolkit of responses that can be used
during daily routines.

. If a school does not wish to share its Planning Center with other schools {carrying separate IRN
numbers) located on the same campus, it may request a separate Planning Center by completing a
contractual waiver and providing a rationale to the Humanware Small Group Committee.

] Schools must provide social emotional instruction, including the following mandatory programs.
Schools will not be responsible for paying stipends to support these programs.

o PATHS in grades PreK-5

o Student Support Teams (S5Ts) designed to create intervention plans
o Class Meetings

o Not on Our Watch {anti-bullying)

Flexibility over “How”

. Schools have the flexibility to add a social worker in addition to the Planning Center Instructional
Aide (PCIA) to staff the Planning Center. Schools have the responsibility to pay for the additional
positions out of their budgets.

. Schools may use the AAP waiver process to opt out of N.O.W. anti-bullying, class meetings, or the
Planning Center structure, as long as the school provides an alternative proposal intended to
accomplish the same fundamental SEL learning goals. An alternative to the Planning Center would
need to provide the same type of functionality and have at its foundation the five core competencies
of SEL.
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Flexibility over “Who/What”

. If a school chooses to staff its Planning Center with a social worker, the recall list of social workers
must be exhausted before schools may hire external candidates.

Flexibility aver “When”

School Security Officers
Flexibility over “How much”

. Schools do not have the fiexibility to reduce their allocation of security officers below a baseline
minimum resource allocation established by the Safety & Security team for that budget year.
Schools will not be responsible for paying for these mandatory officers.

] Schools will have the flexibility to purchase the services of additional officers in addition to the
baseline allocation. Schools will be asked to demonstrate how the additional officers will align with
the school’s overall plan to increase academic performance.

o Schools will be responsible for paying the cost of these additional officers.

. Schools may not change the security hardware that the district Safety & Security team implements
in any given building. All schools must use an access control regimen, which typically front door
hardware, CCTV, x-ray and metal detectors.

Flexibility over “How”

. When proposing a deviation from the District’s security plan, principals must submit a theory of
action that supports the foundational principles of the District’s safety plan. The plan must
demonstrate an understanding of the four emergency management phases and use an “all-hazards”
response. The plan must demonstrate that it does not increase risk to or decrease the safety of
students or staff. The plan must show compliance with rules and regulations and all applicable laws.

L] Such plans must address:

o Mitigation
o Preparation
o Response

o Recovery

. And must support the strategy of the 3Ds:
o Deter
o Detect
o Delay

Flexibility over “Who/What”

° When a school seeks to add an officer to the staff (either to fill a vacancy or to increase FTE), the
school has the flexibility to interview candidates and select from a list of eligible employees
consistent with the Teamsters Local 436 contract.

* Schools will have the opportunity to provide feedback to help inform the Safety & Security
Department’s staffing decisions.
* If the allocation of Security Officers needs to be adjusted, then the procedure shall be as follows: 1.)

shall ask for volunteers to be utilized first, 2.) if there are no volunteers, 3.) then the employee with
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the least amount of building seniority shall be re-allocated to another building. This procedure shali
occur no more than once per semester unless the parties agree otherwise.

Flexibility over “When”

. Schools have the flexibility to select hours of operation for their school building (see Academic
Time). Officers work an 8-hour day, so schools are required to pay for the difference between the 8-
hour day and extended days, extended school years, and special events. {Planning should include the
2013-2014- hourly rate for officers is $13.21/hour for part-time officers and $22.79/hour for full-
time officers).

Cleaners, Custodians, and Assistant Custodians
Flexibility over “How much”

® Schools will be assigned a contractually mandated minimum number of cleaners (at least two) and
custodians (at least one}. Schools do not have the flexibility to reduce this minimum, nor are schools
responsible for paying for these positions. The District’s current allotment of custodians and cleaners
represents a significant decrease from prior years and a bare minimum allocation needed to
maintain an acceptable standard of cleanliness across the District’s footprint.

. Principals will have the option to increase the cleaning staff assigned to their building. Schools are
responsible for paying for such an increase. Options for additional cleaning staff include:

o QOvertime work for pre-existing building cleaning crew
o An additional half-time cleaner
o Additional full-time cleaner(s)

* Schools have the flexibility to determine the number of assistant custodians, if any, that they will
employ consistent with the Laborers Local 860 contract. Schools are responsibie for paying for
these positions. If a school has previously and traditionally used an assistant custodian but wishes to
reduce that FTE, the Operations Division must approve the request on the grounds of the school’s
ability to maintain basic cleanliness standards—both in the building and on its grounds—with the
proposed staff,

o If a school had multiple assistant custodians and wished to reduce FTE, District seniority would
indicate the assistant custodian subject to the Laborers Local 860 contract

Flexibility over “How”

Fiexibility over “Who/What”

. Schools will have the opportunity to provide feedback to help inform the Operations Division’s
staffing decisions for custodians, assistant custodians, and cleaners.

Flexibility over “When”
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Substitutes
Flexibility over “How Much”

. Schocls are responsible for paying for a portion of the days served by substitute employees in their
buildings. This portion is defined as only the first three consecutive school days of an employee’s
absence, regardless of whether the same substitute covers each of those days. When an employee
returns to work, the absence counter resets to zero and the first three days of a subsequent absence
stint are once again covered by the school. The District is responsible for paying for all days served
by substitutes corresponding to employee absences in excess of the third consecutive school day.
Both schools and the District will pay substitute employees at the contracted rate for a given job
type.

. School principals and their administrative teams are responsible for correctly charging substitute
payrell to the correct account—school or district—based on the criteria above. Substitutes incurred
over the first three days of an employee’s absence should be charged to cost center 0248, while al!
other substitutes should be charged to cost center 0351.

» Schools have the flexibility to budget a discretionary amount of money for substitutes, provided that
it does not fall below 90% of the amount the school spent on the equivalent “first three days” of
substitutes in the prior school year.

o The Budget Office will provide all schools with data from the prior year’s substitute
expenditures to inform budget-setting

. if, mid-year, a school is on track to spend less than 90% of the previous year’s “first three days”
substitute expenditures, the Budget Office will allow the school to reallocate dollars to other
accounts.

Flexibility over “How”
Flexibility over “Who/What”
. Principals may encourage employees to specify a particular substitute to fill an absence.

Flexibifity over “When”

Textbooks and Curricular Materials
Flexibility over “How Much”

] Schools have the flexibility to select and purchase any textboaoks, e-textbooks, workbooks, and other
curricular materials from the Board-adopted textbook list. Schools are responsible for purchasing
these materials out of their budgets.

. Schools are not responsible for selecting and purchasing the Common Core-aligned materials for K-5
Math and 6-12 ELA and Math (Springboard), which the District has selected.
] Schools have the flexibility to purchase texts not found on the Board-adopted list, but to do so they

must provide research from an independent {(non-vendor) research source as to the efficacy of the
resource and a clear plan for how the resources will be utilized to support the school’s academic
plan. The Department of Curriculum & Instruction will review such proposals.
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Flexibility over “How”

° Each school must designate a person or persons responsible for the ordering and distribution of
textbooks. This staff member should receive a stipend based upon the CMSD and CTU-negotiated
terms.

Flexibility over “Who/What”

Flexibility over “When”

] Schools must begin processing purchase orders for their selected books and materials by July bl
before each school year in order to ensure that the materials arrive by the start of school.

Interscholastic Athletics & Extracurricular Activities
Flexibility over “How Much”

. Schools have the flexibility to decide which athletic programs and extracurricular activities they will
offer to meet the needs and interests of their students. Schools are responsible for budgeting the
mandatory differential for the employee serving as coach or advisor for each sport or activity the
school chooses to offer. The dollar amounts for these differentials are contractually agreed upon
and can be found in the Appendix.

® If a school proposes to eliminate an athletics program or programs, it must review the proposal with
the CMSD Legal Department to ensure gender-based equity and Title IX compliance and other
related legal obligations.

. Each school receives an allocation of funds to pay for non-differential costs associated with
interscholastic athletics: officials, equipment repair, supplies, and equipment. Schools have the
flexibility to redistribute the amounts within these four accounts and can do so by preparing an
SBM-1 form and sending it to the Budget Office. Schools may not transfer funds from any of these
four accounts to other school accounts.

o Any negative balances in these accounts must be settled first by transfers between these
accounts and only second by transfers from other school accounts. Transfers from other school
accounts are only allowable to eliminate negative balances.

. A budget report on the expenditures within these four athletic accounts should be submitted to the
Athletics Office at the end of the 1%, 2™, and 3™ grade card periods. This report should come from
the athletic director and bear the principal’s signature.

Flexibility over “How”

Flexibility over “Who/What”

° Flexibility to determine who may serve as coaches or advisors and under what conditions is
governed by Article 22, Section 21 of the CMSD-CTU collective bargaining agreement and state law.

Flexibility over “When”
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Professional Development Resources

Flexibility over “How Much”

. Due to grant restrictions, funding tied to existing PD resources must continue to be directed towards
some form of professional development. The specific form, however, can and should vary based on
the needs of a particular building.

Flexibility over "How™

. All schools outside of SI-A status will have the flexibility use PD funds for the following purposes:

O

Assigning CMSD staff in the form of Peer Coaches and/or Curriculum & Instruction Specialist.
These positions act as less than 1.0 FTE, but must be at least 0.2 (or one day per week) in the
school building. All schools have the flexibility to interview and select the individuals who serve
in these roles in their buildings.

Contracting with approved vendors to provide professional development in or outside of the
school building.

Creating school roles for teachers who can provide professional development support. Schools
will need to ensure the nature of the role and the associated stipend level are approved by the
school’s HR Partner.

Sending school staff to external conferences, trainings or other professional development
aimed at meeting their teachers’ needs.

Leveraging the district’s Peer Review process to provide professional development to teachers
who have been rated Ineffective. This program matches a teacher with this rating to an
exemplary teacher in the district who is responsible for his/her development and evaluation
over the course of the following school year. If the teacher does not improve over the course of
the year under Peer Review, he or she may be dismissed.

. All teachers are required to attend mandatory professional development for district-wide initiatives,
e.g. Student Learning Objectives, TDES, Common Core. CMSD will use its staff of Flexperts to support
these required initiatives. All schools will be required to set aside a designated portion of Teacher
stipends pay to compensate for the associated costs of teacher attendance.

Flexibility over “Who/What”

Flexibility over “When”

Academic Intervention Programs

“Academic intervention programs” are here defined as supplemental academic instructional materials
designed to increase the academic achieverment of Cleveland’s students. These programs are not Board-
adopted textbooks, but rather resources to address intervention and enrichment needs on top of (and
consistent with} the everyday curriculum.

Flexibility over “How Much”

Flexibility over “How”

Flexibility over “Who/What”
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. Schools have the flexibility to choose academic programs based on students’ needs, provided that
these choices are research-based and data-driven.

. Some academic programs are mandatory for all or a subset of schools.

° Some academic programs are district-approved and already paid for, and are listed on a menu of
programs found in the Appendix. Schools have the flexibility to utilize or ignore these “menu
programs.”

. Schools have the flexibility to choose academic programs not listed on this menu if they submit the

Academics Department’s rubric justifying the research basis and the program’s role in the school’s
academic strategy. Schools are responsible for paying for these programs out of their budgets.

Flexibility over “When”

How To Budget and Purchase Resources

Policies for Budgeting

As in previous years, the Finance Department has put forth a set of rules that will help schools spend their
discretionary budgets in an effective, responsible, and legally compliant manner. The major difference
between this and previous years is that schools now have much larger discretionary budgets—
encompassing both General Fund and Title-funded resources—such that the budgeting endeavor has
significantly grow in impact and complexity. School leaders and their administrative teams must familiarize
themselves with the following guidelines in order to maintain responsibility for autonomous budgeting.
Each school’s budget partner (see “network of support”) will be the primary point of contact for helping
schools navigate the rules and guidelines that follow.

Guidelines for Budgeting Grant Resources

Title I: Improving The Academic Achievement Of The Disadvantaged

A school’s Title | allocation comes in two pieces: the building allocation and the Parent Involvement
allocation. Both pieces are familiar to school leaders from previous years, with the notable exception that
the compensation for Title-funded teachers is now included in a school’s building allocation.

The Title | building allocation may only be spent on a select set of resources:

. Employee salaries and benefits — Are fundable for the time devoted and identified specifically to
the performance of the Part A program, if granted under approved CCIPs and the costs are always
distributed equitably to the Part A grant and to other activities.

] Professional development — Is fundable if specifically related to the Part A program, designed to
meet the specific educational needs of Part A participants, and supplements rather than supplants,
state and local training. Teachers whose professional development is paid by Title |, Targeted
Assistance, must have Title I-served participants in their classroom.

° Supplies and educational materials — Are fundable if reasonable, necessary, and consumed
specifically for the purpose of the Title I-Part A program. The recommended limit on supplies and
equipment {combined) is 10 percent of the Title | LEA allocation.

* Equipment — Is fundable if 1) the equipment is necessary to effectively operate Title {-Part A
programs, 2} existing equipment will not be sufficient, and 3) the costs of the equipment are
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reasonable. The recommended limit on supplies and equipment (combined} is 10 percent of the Title
| LEA aflocation.

® Travel and conference costs — Are fundable if specifically related to the Title I-Part A program and
not to the general needs of the LEA or school, and are reasonable, necessary, and are in keeping
with the LEA’s policies on travel and conference costs.

. Maintenance/operation costs — Are fundable if reasonable, necessary for the success of the Title I-
Part A program, and distributed on an equitable basis (such as janitorial and utility costs} to the
extent that costs are not otherwise included in rent or other charges for space.

According to federal law, Title | dollars must be used to supplement rather than supplant resources
provided by state and local dollars. For schools, the crucial consequence of this rule is that any resources
that a school moves from Title | to the General Fund cannot be returned to Title | in future years. This
provision is most relevant with respect to teaching staff. Many school rosters currently inciude one or more
teaching positions that have been paid out of Title |; the Budget Office strongly recommends that schools
not decrease the number of teaching FTEs paid by Title | so as not to limit their ability to afford a full roster
of teachers in subsequent years. Schools must document their plan for spending all Title | dollars as a part
of the budget and academic plan submission process. All Title | dollars allocated for the '14-°15 school year
must be encumbered by June 15", 2015, and approved by June 30", 2015.

The Parent Involvement Allocation

Family Engagement is what we do to involve parents and caregivers in their student’s education and
success. All schools receiving Title | Parent Involvement funds are required to complete the following:

® Annual Title | meeting

® School/Parent Compact

. Parent involvement Policy

. Title | Parent Involvement Action Plans for events

The Parent Involvement allocation may only be spent on a select set of resources.

Allowable Expenditures (Suggestions):

i Supplies/Supplemental materials

2. Contacting outside organizations to provide multi-week programs for parents that focus on READING
and/or MATH.

3 Create a strong parent program focusing on parenting skills and how to help their children

experience success in school.

4. LITERACY and MATH NIGHTS

Parent Resource libraries.

6. Create "Parent Resource Centers" where parents can visit during the school day and borrow
materials to use with their children at home.

1%y

Most Frequently Used Budget Accounts:

L] Professional Services: 572.7105.3290.419.000000.0PU.00.000 Includes: Consultants, performance
contracts, field experience registration, non-CMSD in-service training specialists and/or
organizations, etc.

® Postage: 572.7105.3290.443.000000.0PU.00.000 Expenditures for
stamps, postage, meter slips, etc.
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L Printing: 572.7105.3290.461.000000.0PU.00.000 Printing and
Binding expenditures

» Contracted Food Services: 572.7105.3250.462.000000.0PU.00.000 Food preparation and/or
service contracted with an outside organization

L Classroom Supplies: 572.7105.3290.511.000000.0PU.00.000 Consumable/dispasable instructional
suppiies, including: copy paper, pencils, markers, folders, ink cartridges, batteries, any supplies that are
consumed during use.

° General Supplies: 572.7105.3290.519.000000.0PU.00.000 Non-consumable supplies that can be
used throughout the school year, including: calculators, electronic pencil sharpeners, cabinets,
shelving, files, 3-hole punches, other materials costing less than $300 each.

. Supplemental Books: 572.7105.3290.529.000000.0PU.00.000 Classroom and
parent involvement libraries

. Awards, Prizes, Incentives: 572.7105.3290.889.000000.0PU.00.000 Includes: Small items to be
used for rewards, such as ribbons, certificates, trophies, t-shirts. This account should NOT be
used for food or event tickets. Purchase orders using this account must indicate nature/purpose of
the incentive.

The deadline for encumbering Parent Involvement funds is March 1, 2015. All orders not approved by June
30, 2015 will be closed, and all unspent funds will be returned to the Ohio Department of Education. The
Building Principal must review and approve all purchase orders before they are reviewed for final approval
by the Title | Funded Programs Office. All Title 1 purchases must follow District, State and Federal
procurement policies and laws.

For information and assistance navigating the Parent involvement allocation, please contact your network’s
FACE Coordinator.

Title H-A: Preparing, Training, and Recruiting High Quality Teachers and Principals

In CMSD, Title II-A dollars are spent on teacher compensation for teachers with HQT qualifications. Schools
that currently have a Highly Qualified Teacher on the roster should be sure to keep an employee {not
necessarily the same employee) with that qualification and spend any allocation from the Title Il-A grant on
that employee’s compensation.

Local Grants

Some schools receive grant funding from local institutions including philanthropic foundations, businesses,
and non-profits. Schools are often required to submit grant budgets to these organizations on a different
timeline than the main budgeting process. The Budget Office will provide schools with a copy of their active
grant budgets to help clarify which resources have already been provided for and therefore should not be
duplicated in the SBB budget.

Guidelines for Budgeting All Resources

° Schools are responsible for paying for class coverage payments and class size overage payments. In
the initial budget proposal, schools may not budget less than 90% of the amount spent on either of
these resources in the prior school year (the Budget Office will provide data to enable this
comparison).
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o If, mid-year, a school is on track to spend less than 90% of the previous year’s expenditure in
either of these categories, the Budget Office will allow the school to reallocate dollars to other
accounts.

® During the school year, schools have the flexibility to reallocate unused dollars to other eligible
accounts. Schools should contact their budget partner to initiate a transfer request. When these
requests are submitted, the budget partners will work with the other members of the school’s
Network Support Team to ensure that the proposed use of funds is still consistent with the school’s
original academic plan.
o The money budgeted for a position that remains vacant

. At the end of the school year, all unused General Fund dollars will be returned to the District’s
balance. At this time, schools may not “roli over” dollars from one year to the next.
. When schools choose to host events outside the hours of the school! day, they are responsible for

obtaining security and custodial permits from the Operations Division, and for paying the associated
overtime expenses for security and custodial staff. Schools are not responsible for paying these
expenses for events that are mandated by the District. When submitting a permit, the school should
specify whether the expenses are meant to be billed to the school or to some other account. Please
find the full permit form in the appendix.

Using My Budget File to Submit a Budget

Getting Started

1. Browse to www.mybudgetfile.com
Click on MY LOG IN
Select your organization
Type in your username and password
Click the Log In button

2,
3.
4,
5,

MY-@&-e-
budgetfile..

Home * LogInto My Budget Product Services MNews BEvents AboutUs ContactUs

Current Page: Log Into My Budget

Welcome to MyBudgetFile.com Version 3.5 MBF Latest News

Organization: | Cleveland Municipal School Bistnct i

Userrame:
Passward:
,

- Buid 2,5.2013.1208

User Log In

B VERIFIED & SECURED

© Copyright 2000-2013 MyBudgetFile Inc. Terms OF Use Privacy Statement
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Browser Requirements:

° Windows Internet Explorer 7.0 or higher

. Windows with Mozilla Firefox 2.0 or higher

. Windows with Safari 3.0 or higher

] Macintosh with Internet Firefox 2.0 or higher
. Macintosh with Safari 3.0 or higher

The Main Menu

When you have successfully logged into the application, you will arrive at the main menu. In the right-hand
pane, you will see a list of budget center(s} that you have been granted access to. You will see a screen
similar screen to the one shown below. To access a budget center, click directly on the budget center name
{blue hyperlink).

Welcome to MyBudgetFile.com

MY T’g"
hudgetfile..

ferts | Log ut | Help |

=] ,__.1 Cevetand Municpal School District _23’14-201"5:7 i ﬂﬂ {h‘mﬁb]
: 2 . Bungst Centars Youl ;la? ACress
bk e ol Click on the biedget center nare to gecess

Export: TR

(1142015 Budget Situp

El 2014-2005 Franing (Exmp)

| B & Ter & Revarves  Bxpend Varance | Statis

i T T 1 BR4nsh 837 Ei04.853 Open |

1 00: Trning Schoo {0y Extra A/ Sehonk ) 3 4,308 4,308 &0 Opan

ICT n00: Trming Schiol ¢Facies) A Haggar - S RLARess o Ooien Brdget Center(s) you may avcess.
[ 000- Framang Schoal (Food Serdces| I eI §77,126 S0 Open

[ 000 Trcng Schod (Presdh 3 $5E,001 $0B,001 # Opap

| ¥ 3 &50,717 $50.7L7 ¢ dpen

[ 3 $946 245 £946,245 £  Opep

What are Budget Centers?

Think of a budget center as a distinct part of the organization for which someone is given the responsibility
to ensure that the budget balances.

You may see several budget centers on MyBudgetFile.com’s main menu. The primary one you will work
with is named for your school with nothing following in parentheses. Even though several other budget
centers you may see have names containing your school’s name, you may not be able to edit the
information them. These budget centers contain non-5BB resources for things like security, special
education, food services, and custodial. They are smaller parts of the overall security, special education,
food services, or custodial department budgets. Because they take place at your school, you have been
given read-only access to them.

Page 38 If you are not finding the flexibility your school needs, don’t hesitate to cail your network leader:
Farmer-Cole: 838-0165 — Howell-Curtis: 838-0103 — Johnson: B38-0105 -
Jolly: B3B-0106 — Moxeon: B38-0104 — Mosley: 574-8B409
1389482/3/CLEVELAND PR/Award # 83778140022
Page e102



THIS IS A DRAFT WORKING DOCUMENT — DO NOT DUPLICATE OR DISTRIBUTE

Tier 1
¥
Ter 2
Your School
—
Tier3 =

Exploring the Budget Center Workspace

Each budget center workspace has some common elements that you will want to become familiar with.
Each element is highlighted and a brief description is provided below.

Budget Licker

Juamip do Budgel Cenler I
e ELATEETD
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[N ] i (e dasa Rt A e
m Fraecrey = B s

Tata] S Motz 317 e
e o s Vb 7o gt ot i

L e
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[] B b Caradonncal R it i Senbtunt = dudire
fal oL st I 901 1 Sk 21
o ErageCatagueci Sngh s 4E d s
[ & Cuseltagous §nge O 0 b 5 mm
[l o Crpsind S 5 0 o 4 die
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Menu Bar — provides access to the Main Menu, Log Out, Reports, Print, and Help documentation.
Budget Ticker — displays the budget center’s total revenues/allocations and total expenditure budget.
Navigation Tabs — provides access to key content areas within a budget center.

Quick Reports- exports data as shown on screen into excel, pdf, and word.
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Category- grouping of line items for which there is a sub-total.

Line Item- provides the details within a category; line items can be manual entries or calculated.
- Locked/Unlocked Icons — a locked icon indicates a line item or staff assignment can NOT be changed.

4 Notepad — a notepad icon indicates that there is text comment added to the line item or staff
assignment.

Review the Resources You Have Been Allocated
Revenues and Allocations Tab

The information displayed on the “Revenues and Allocations” tab represents the total dollars that have
been allocated to a budget center. You don’t need to provide any inputs on this screen. However, you will
want to review the information provided on this screen and verify the enrollment projections. Your total
allocation is represented at the bottom of the screen and will match the total revenues showing in the
budget ticker located in the top right hand corner. See the screen shot below.

MY-LC-e- 000: Training School
budgetfile... - :
#un Hesia | Log Out | Reprts | princ | el | lump to Budgel Center: 100 TannoSchor =
= o F Budget Centar Hores
CRevenyes and Alucstions to Budget endrives | CEATFICATED — CLASSIFIED  DIFFERENTLEL  #locstons From Budges | Fecuors Affactng Budget 6L View
| Save Chars
Tl Dhonwer,,- Espore: B9 By T )
A034-3015
Hame: Accouns Ty
(gl )
-~ all e i ? T
4
.
El Genkd Baze Weght 1470404
=l GenEd Basa Weignt 4,250 2067
] Toval K-12 Ensokrant (Eachudmg Sall Contane] 339 Stugants
Tk Sngle Chiss B Wveght 47,080
1 dngle Tiss Base Rate 5724.5004
2

wu(lmndmmmw

Gride Lewel ABocations  edit...

1l Graes -3 Alocation SE3,7H
O Gradig K-3 Rary 5455
o T3 K% Emffr 184 - Students

Toikal Grade Level Aocations: 23,130
Vercent ol Mewenue At M'[o Budget, Cenfer: ELY

Specal Ed ABocations  edi.

(| Cross-Categonl Resourrs Incuson KE 3465,312
] @  drossCategoncal Resopros! ncuson KB Enraliment 55 Students

E Lross-Categoncl Rescusce/ Inclison KE Fate SO ABD 2147

[ Crons-Lategoreal Snghe s K3 548,394
[0 &  CrossCategoml Snge Cles KB Enroldment 10 Students

i Cross-Catagoncal Sngie Cas KB Rate $4,834 4084

e Ao tions:
Wlﬁ%&ﬂ%umﬁmm

ELL Allbgations . edit-..
[ LAY A K8 £0 v
Total Revenues And Alecations To Budget Center:

Page 40 If you are not finding the flexibility your school needs, don’t hesitate to call your network leader:
Farmer-Cole: 838-0165 — Howell-Curtis: 838-0103 - Johnson: B38-0105 -
Jolly: B3B-0106 — Moxeon: B38-0104 — Mosley: 574-8409
1389482/3/CLEVELAND PR/Award # 83778140022
Page e104


http:O"o~s<ntoor.al

THIS IS A DRAFT WORKING DOCUMENT — DO NOT DUPLICATE OR DISTRIBUTE

Planning Staff FTEs
Staffing Tabs and Staff Assignments

Each staffing tab in the budget center workspace shows a list of staffing assignments in a particular
employee group. A staff assignment is defined as a particular employee or vacancy, in a particular position,
with a particular FTE. Each row you see in the table on the staffing tabs is a staff assignment.

There are three key functions you need to perform on each staffing tab. You can add a staff assignment,
remove a staff assignment, or edit an existing staff assignment. The basic steps to adding, removing, editing
a staff assignment is described below.

MY-&O® 000: Training School
bud

@
getfile com ggaﬁ;l 10? %e'lrl:am ng (Example)

Logged on as School Prin

Main Menu | Log Out | Reports | Print | Help | 3

_ = - . S—— - = = -

Revenuas and Aloc_ationstu Budget  Expenditures | CERTIFICATED CLASSIFIED | DIFFERENTIAL Aﬂoc_auons From Budget = Factors Affecting Budget
Lock Selected] [Unlnck Sel.ecteci’ﬁ—émove Selecte dd Assignment... Move Selected Staff Assignments To: | [select s budget center) %

Expand Al Collapse all Feld Chooser... Resat Grid @Ass-agnmen‘: View 6L View

[¢ag 3 coluron header Rere 10 groun by That column

[ 4  EmoF Last Name Flrst Name Budget Canter | Postion FTE (FTE} Salary ($) Me

BEEE E v e 2| v v ol
O Edt 7o 424538  Tams Steph 000: Traming School TEACHER 1.000 $71,624
O ede 463018  Cobb Lisa 600: Tramng School TEACHER 1.000 $71,624
O ede T 420298  Cantre Cassy 000: Traming School TEACHER 1.000 $71,624
O ede T 423204 Murich Linda 000: Traning School TEACHER 1.000 471,624
O Edt T 419334 Bruner Amy 000: Travmg School TEACHER 1.000 $71,624
O edt T 429050  Cook John 000: Tramning School TEACHER 1.000 $71,624
O ede % 421177 Marr Cheryl 000: Trammg School TEACHER 1.000 $71,624
O Edt T {unknown} VACANT VACANT 000: Trammg School TEACHER 1.000 $71,624
O Edt & 436572 Freazin Mark 000: Training School TEACHER 0.500 $35.812
M1 Ed# b ARITRT Vanme L armin nnn- Trammn Sohanl TEAFUER 1 nnn 71 B4
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Adding a Staff Assignment

Use these steps to add a known employee to your staff list or to create a vacancy in a particular position.

Click on the staffing category tab (Certificated, Classified, or Differential).
Click on the Add Assignment... button (the add staff assignment screen will pop up}.

Select the position from the drop down box.

cll o A

To put a known employee in this assignment, select Existing Employee and search for them using
their first name, last name or employee number. To create a vacancy, select Unknown Employee,
and type something descriptive in the first and last name fields, like “Vacancy”, “Math Teacher”.

5. Fill out the required information for the assignment in the white boxes provided. For example,
enter “1.0” FTE in the white box under total time.

6. Enter any detailed notes you want to provide about the staff assignment, especially in the case of
vacancies, so that HR can refer to these notes.

7. Click the OK button.
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Removing a Staff Assignment

Use these steps to remove a known employee or vacancy from your staff list.

1. Click on the staffing category tab (Certificated, Classified, or Differential).
2 Select a staff assignment by checking the box.

3 Click the Remove Selected button.
4

An Alert box will appear with this message: Are you sure you wish to remove the selected
assignment(s)?

5. Click the OK button.
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Editing a Staff Assignment

Use these steps to change the details about a known employee or vacancy on your staff list.

1. Click on the staffing category tab (Certificated, y
Y 4 " D 4 | emp# Last Name W First Name
Classified, or Differential).
2. Click Edit next to the staff assignment you want to i Ll Lsll £ i ¥
¥ O Ede | ks 424190 Wilson Yan
edit. |j {unknown) VACANT VACANT
5 ; = 9 i [  Edtlsges 424558 Tarms Steph
3. Edit the information as needed, in the same fashion B ) i s
you do when adding a new staff assignment. O Ede | 424564 Stevenson Connor
L O] ' Ede | T 476935 Stemn Candy
4, Click the OK button. B
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Create a Vacancy When an Employee Leaves

Use these steps to change an existing staff assignment from one that refers to a known employee into one
that represents a vacancy needing to be filled. You may do this in the cases of retirement or
dismissal, for example, where the employee is leaving but the position remains.

1. Click on the staffing category tab (Certificated, Classified, or Differential).
2. Click Edit next to the staff assignment you want to edit.
3 Next to the employee name at the top of the assignment edit screen, click the change... link.

000: Training School

MY . Status: Open
bUd getfllecom 2014-2015 Training (Example)

Logged on as School Principal

Main Menu | Log Out | Reports | Print | Help |

| | Assignment: 424558 - Tams, Steph
Lo
Exd Budget Center: 000: Training School change... Assignmi
[ | Position: TEACHER (K-8 UPPER (GR 4-5} / GEN SBM ELEMENTARY) Job Code
D change...
Employee: 424558 - Tams, Step Locked:
Assignment Properties
Assignment Property
] FTE 1.000
=S Annualized Salarv £71.624
4. On the window that appears, r—
select Unknown Employee and _
f Bl —| Employee: Existang Emplovae FirstHame:  yagant
type something descriptive for Proios Bl st Tl

first and last names that will
help you recognize the purpose
of the vacancy.

5. Click the OK button.

E-, Cancel|
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Budget for Non-Personnel Amounts

Expenditures Tab

The information displayed on the “Expenditures” tab represents the planned expenditures at a budget
center. Your total planned expenditure amount is displayed at the bottom of this screen and will match the
total showing in the budget ticker located in the top right hand corner of your screen. See the screen shot
below.
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Entering Non-Salary Amounts

It is on the expenditures tab where you will plan for non-staffing expenditure items such as subs, class
coverage, overage, purchased services, supplies and materials, etc... The basic steps to edit an entry are
illustrated in the screen shot below.
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——— Eoor B W @
20142015 |

Hama Acoount ning
[Etamigh

] MANAGEMENT SERVICES 51000

il MSTRUCTIGNAL STAFF TRALH 0010248, 2213415.0000 7 1200

[} OTHER PROF TECH SERVICES 2850

ET OTHER MR OF TR S0t A1, 1244, 2719 419 0000 =m

o TITLE 1- BULDIHG ALLOCATEOHS S72.7113,1270.418 0000 S350 ‘\-____ Enter amounts mto the

O TITLE 1 PARENT INVOLVEMEHT T72,7HE5,2290.419 0000 10 white text boxes. To save
l REPAIRSIMAHTENALE SvCs s.om changes. chick on the "Save
O ELEMENTS®Y 01,0248 1110 423 0000 £1.00 (‘hanges" button.

1 REMTALS 5500

O ELEMENTARY 001.0293,1110.925 0000 £500

! CERTHFIED THAVEL REIME $200

) ELEMENTAR 00102481 110.431.0000 5200 J

Editing an expenditure amount

1. Click on the “Expenditures” tab
2 Enter an amount into the white entry box

3. Click Save Changes

Note: If you select another tab or navigate away from the page without clicking the save changes button
your changes will be lost and remain at the value from the last save.
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Adding an Itemized List

You have the option of itemizing any line item or distribution that you have permission to edit. ltemizing a
non-salary amount in your budget helps you plan purposefully for each account and ensure that all items
and activities are accounted for in your plan.

000: Training School

MY-@©-@')- Status: Open
bUdgEtfllecm] 2014-2015 Training (Example)

Logged on as School Prncpal

Main Menu | Log Out | Reports | Print | Help |

| Revenuesand Alocations to Budget | Expendtures | CERTIR get | 3
Save Changes i 5 x .
——— To create an itemized list, simply
' ' "right click” on the row for an 15
| - entry. Select Itemize... ,
L J ! T
e e e E————
| INSTRUCTIONAL SUPPLIES - 510,171
O 001.0248.1110.511.000 $9,994
O K-6 OTHER Hang - It Notes... 001.0248.1239.511.0000 $4
O OTHER IMPR OF | 7= Iremee... 001.0248.2219.511.0000 £0
O SCHOOL LIBRARY SERVICES 001.0248.2222.511.0000 §177
O TITLE I - BUILDING ALLOCATIONS 572.7113.1270.511.0000 50
i TITLE 1- PARENT MVOLVEMENT 572.7105.3290.511.0000 0
Creating an Item...
1. Click Create Item...
2. Enter a Description and Value
3. Click Update
4. Click Close button to close window
Editing an Item...
) Click Edit
2 Edit the information
3. Click Update
4. Click Close button to close window
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Deleting an Item...

Click Edit
Edit the information

Click Update

bW e

Click Close button to close window

a Cotngory Pie Chart

Hoazer

Category Amounts Pie Chart Budget Report

I Click Reports from the menu bar 18 Click Reports from the menu bar
2. Choose Category Amounts Pie Chart 2. Choose Budget Report

=5 Choose your 5BB budget center 3. Choose your SBB budget center
4, Click Mext 4, Click Mext

5. Choose Expenditures ) Click Preview Report

6. Click Mext

7. Click Preview Report

Previewing/Exporting Reports

Back to Paramaters

Select a format

"

Expenditures Category Pie Chart

,Chick Save to Disk

S e _v_w”mm.-g.a

Cleveland Municipal School District
HA-FO15 Trmining (Exampie)

000: Training School
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Submitting Your Budget for Review
Once your budget is balanced, you must submit it. The steps to submit a budget center are described
below.

Welcome to MyBudgetFile.com

Cleveland Municpal School District

MYEO-
budgetfile .., e xsdodrmoa

Reports | Log Out | Help |

B i Oevalzna Mumiapal Schoal Distnce 2014-2015 Training lExhl'l‘lplel
B 3 Buggets
S nae i Budgat Cenfers You May Access When you have
2 _Backup Foider
= £ 20142015 t Subrnit Salected Budget Cmt@ Ef;ﬁ;églies::;ﬂﬁsd
Ni4.2015 Bi t Satu i
$) 20142015 Butget Setup [ Expor: TR 6 status will change 1o

"Submitted"”

|[1] Budpet Certer & | Tier & Revenues ! Expendftures | Varance | Stmus |

4,308 50 . Open

raining Schoal (City Extra Act/Schools)

| g 3
1 000- Traing Schooi (Fagdmes? 3 8133,957 133,057 50 Qpen
[] oao: Trameg Schooi (Food Serdces] 3 577,128 $r128 50 Cpen
— [/ 000: Tranng Schoal (Presch) 3 508001 $92,001 & Open
[1 000: Tremng Schon] [Seommy] 3 550,717 £50,717 a1 Qpen
[[1 n00: Tranng School [Spec Ed) 3 536,245 045,245 51 Open

These Steps begin at the Main Menu...

1. Select the Budget Center by selecting the checkbox
2. Click the Submit Selected Budgets Button...

Note: When a budget center status has been changed to “submitted” the information will become read-
only. You will be able to access, view, report on the information but NOT permitted to change it in any way.

Purchasing and Contracting Policies

When Seeking to Purchase Academic Services

Principals may purchase academic services to meet the learning needs of students and professional
development of staff. The District’s Academic team has developed a comprehensive Vendor Support
Services Directory (Vendor Directory) that consists of approved academic service vendors and highlights the
services offered by each vendor. The Vendor Directory is attached in the Appendix.

Principal Actions

Principals may engage the services of any of the approved vendors identified in the Vendor Directory. To
engage services, Principals must complete the following steps:

1 identify the need for additional academic services to serve students and/or staff
2% Select an academic service vendor from the Vendor Directory
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(%]

Contact the chosen vendor to request a scope of work for the identified need

4, Contact Academic Resources to obtain the Contract information and Resolution number that
correspond with the chosen vendor (Contract information and Resolution number may be available
on the Academic Resources web page)

5. Create a Purchase Order that includes:
o} Vendor name and number
fa} Resolution number obtained from Academic Resources
o Detailed scope of work based on vendor’s proposal
o Appropriate budget account number

(A

Approve Purchase Order (Central Office approval may be necessary depending on the budget account
used for the purchase)

7. Engage vendor once certified Purchase Order has been issued to vendor

Central Office Actions

Central Office will be responsible for preparing vendor contracts {term agreements) and resolutions for the
approved vendors. If a resolution is pending, a Purchase Order cannot be approved and processed until the
resolution has been finalized and a resolution number assigned to the vendor.

The Vendor Directory is compiled and maintained by Academic Resources, Purchasing and the Academics
Departments. The Vendor Directory will be published by Central Office on an annual basis. Additional
vendors and services may be necessary to add the vendor when a gap in services and/or programs has been
identified by Academics/Academics Resources Departments. A competitive Request for Proposal {RFP)
process may be completed by Central Office. Academics Resources will coordinate the RFP process with
the Purchasing Department if an RFP is necessary.

Vendors Not in the Vendor Directory

Principals may request the services of a vendor not identified in the Vendor Directory by submitting a
written request to the Academic Resources team by emailing Jackie Cox at
Jacqueline.Cox@clevelandmetroschools.org, ar initiating the request by calling (216)838-0125. The request
should contain:

] articulation of need for the services being provided by the vendor
° written proposal from the vendor, including qualifications, scope of service and pricing
® statement as to how the vendor was solicited for the services

Central Office will review the request to ensure that the vendor is eligible for use. Vendors are ineligible to
provide services if there is a conflict of interest or if the individual is a current District employee or was an
employee is the past 12 months.

If the vendor is eligible for use, Principals will be responsible for preparing the vendor contract, resolution
{if amount of vendor contract is 56,000 or greater), and purchase order,

When Seeking to Purchase Academic Materials and/or Supplies

Principals have a great deal of discretion in determining and selecting products from which their school will
receive the greatest benefit in an educational and economical way. Preparation and knowledge of the
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District’s purchasing guidelines are key to helping Principals get the supplies needed to get the school year
off to an excellent start and to maintain efficiency throughout the school year.

Principal Actions

Purchase of tangible products (e.g. office and school supplies) may be made in adherence to the following
purchasing procedures:

Small Purchases Less than 5250: pricing may be obtained for these small purchases through in store, mail,
internet (Purchasing Card or Direct Pay only), telephone and/or fax orders. Once pricing is obtained,
Principals must use one of the methods for processing payment:

] Purchasing Card (see Appendix on Purchasing Card procedures for use of P-Card)
L Direct Pay Form
. Purchase Order (as necessary)

Purchases between 5250 and 52,500: pricing must be based on a minimum of three (3) telephone/verbal
quotes. Pricing may also be based on catalogue quotes, faxed quotes, or email quotes. Principals must
document these quotes and keep the documents on file for audit purposes. Once a determination is made
on pricing, Principals must obtain an approved, certified purchase order (PO) prior to placing the order with
the vendor.

Purchases between 52,500 and 550,000: pricing must be based on a minimum of three (3) written formal
price quotes (RFQ). Principals that need assistance with an RFQ may contact the Purchasing Department at
{216)838-0410 to request a template of an RFQ document or for any questions about the process.

Once a determination is made on pricing, Principals must obtain an approved, certified PO prior to placing
the order with the vendor. If the cost exceeds $6,000, an approved resolution must be adopted by District
administration. A resolution may be processed at the school level, or Central Office, depending on the
item(s) being purchased. Please contact one of the following Central Office Departments if there are
questions about the resolution process:

Purchasing Department - (216)838-0410
Academic Resources Department - (216)838-0125
Finance Department - {216)838-0382

Central Office Actians

Purchases mare than 5$50,000: pricing must be based on a formal competitive Bid or RFP, which will be
facilitated by the Purchasing Department. Principals that identify a need for supplies costing more than
$50,000 should contact the Purchasing Department at (216)838-0410,

Please note: the monetary thresholds for competitive bidding requirements are determined District-wide
per individual vendor, not on a school by school basis. The Financial Partner assigned o each school will
assist in tracking vendor expenditures District-wide and identifying when a formal competitive bidding and
resolution process may be required for continued purchases from vendors that exceed the thresholds
described above.
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Certified POs:

District policy and Chio law prohibit the procurement of goods and services exceeding $250.00 without first
obtaining an approved, certified PO. Once a PO has been entered at the school level, and approved by the
Principal (and any other approvers depending on the fund identified on the PQ), the Purchasing
Department will print and send the PO to the vendor. If price adjustments or changes are necessary for an
order after the PO has been printed, please contact the Purchasing Department to make those changes.
Please keep in mind, if the PO is issued to the incorrect vendor, the PO cannot be changed, but instead
closed and the PO must be re-created at the school level to the correct vendor. School initiators may make
changes to the PO any point prior to the PO being printed. Please refer to the FMS Training Guide for
detailed instructions on how to enter, approve and receive on POs.

Appendix
Purchasing Card Regulations

Cleveland Metropolitan School District
Purchasing Card Pilot Program Administrative Regulations

2013-2014

1. Purchasing Card (P-Card) will be used exclusively by the person to whom the card is issued (P-Card
Holder).

2. All P-Card Holders must have an understanding of Chio purchasing laws and Cleveland Metropolitan
School District (District) purchasing policies and procedures.

3. All P-Card Holders must be familiar with Chio laws and guidelines regarding Public Employee Code of
Ethics and Conflicts of Interest.

4. P-Card Holder may use the P-Card at any vendor or service provider that accepts MasterCard. P-
Card may be used for in store purchases, mail, internet, telephone and/or Fax orders.

5 Card will not be used to purchase anything except what is designated as an approved purchase by
the {District).

6. Card shall not be used to purchase prohibited services or items. Prohibited services and/or items

include, but are not limited, to the following:
a. Personal items or services

To make gifts and/or donations
lllegal products

b. Alcoholic beverages
¢. Tobacco products
d. Cash advances

e. Gift cards

f. Fuel

E.

h.

All other prohibited purchase not identified above will be unapproved and will be blocked from purchase by
the issuer of the P-card (Fifth-Third Card Services).

Z The District is a tax-exempt public entity. Sales tax shall not be charged to the P-Card. P-Card
Holder shall reimburse the District for any sales tax charged to the P-Card.
8. P-Card wili not be used to replace the conventional vendor purchasing process (Paying vendor

through District check).
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a) Approving District Administrator must authorize the individual to use the card and a purchase order
must be obtained before the card is used.

a. Ifablanket PO is allowed by the Treasurer’'s Office the PO must not extend past a fiscal
year end.

b. Amounts encumbered to pay purchasing card bills will not be available to cover other
purchases.

c. Purchase Order must use correct account codes for card purchases.

d. P-Card shall not be used as a way to split purchases to circumvent current District
Purchasing Policy.

10. P-Card must obtain a detailed, itemized receipt for each P-Card purchase.

11. P-Card Helder must maintain a Monthly Purchase Summary report for P-Card purchases. Monthly
Purchase Summary report shall include:

a. ltem Number {assign a number in the column and write the number on the receipt for the
corresponding purchase)

b. Date of purchase

¢. Description of Purchase

d. Vendor Name

e. Total Amount of Purchase

f. Delivery date or purchase received

g. Purchase Order Number

h. Receiving Order Number

i. Funding Source (General Fund, Student Activity, Title | or other grant

12. P-Card will have monthly balance limit of $2,500.00 and a maximum single transaction limit of
$250.00. P-Card Holder may contact Fifth-Third Card Services for any purchases that are denied.

13.  Monthly card statements will be distributed to the P-Card Holder by the Treasurer's Office. P-Card
Holder must review the Monthly statement, attach original receipts to the monthly statement, sign
the Monthly Purchase Summary Report and return all of the documents to Dennis Kubick, Deputy
Chief Financial Officer/Controller. P-Card Holder must designate the Purchase Order and electronic
receiving number on which each receipts is to be paid.

14. P-Card Holder is responsible for contacting the bank (Fifth Third) on questionable items or
disputable items which appear on the bank statement. Questionable or disputed items include, but
are not limited to, merchandise not received, unauthorized purchases, duplicate processing,
multiple billings, merchandise returns, and/or unrecognized charges. Fifth-Third Card Services may
be contacted by calling: 1-800-375-1747.

15. Card Holder is responsible for the security of the Purchasing Card.

16. P-Card Holder must report immediately any lost, stolen, damaged or fraudulent use of the P-Card to
Fifth-Third Card Services by calling 1-800-375-1747. P-Card holder must also report the fraud or loss
to the Approving Administrator of the District.

17. P-Card will be returned to the Treasurer’s Office when the cardholder separates employment with
the District or when so directed by the Treasurer’s Cffice.

18. District Administration will audit all monthly card transactions and will revoke P-Card Holder
privileges if there are any policy and/or procedural violations.

19. P-Card holder must sign acknowledgement receipt and agreement with P- Card Policy before
receiving of P-Card.
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Consequences of Policy Viclation:

If no receipt(s):

3 All attempts should be made to obtain a receipt from the vendor if your copy is lost or misplaced. If
no receipt is obtainable, card holder must pay the amount of missing receipt(s).

ol First Instance — Warning and Card Holder must pay the amount of the missing receipt(s).

3. Second Instance — Card Holder must pay the amount of the missing receipt({s) and surrender

purchasing card.

Using Purchasing Card for prohibited purchases and/or unauthorized purchases by non-card holder:

1. Individual will reimburse the District for prohibited and/or unauthorized items purchased.
2. First Instance — Warning
3. Second Instance — Card Holder will surrender purchasing card and be subject to any other

disciplinary action deemed necessary, up to and including termination of employment.

| acknowledge receipt of and agree to the Cleveland Metropolitan School District 2013-2014 Purchasing

Card Policy

Name (Printed)

Signature

Date

Credit Card Number

Application for Extension Use of School Facilities

Academic Intervention Program Menu

PROGRAM

DESCRIPTION

Accelerated
Reader

The strategy is to determine a student’s independent reading level via one of the
following: Recorded Voice Early Star Assessment for K-3 students; Star Literacy
Assessment for grades 4-12 students or English in a Flash for students for where English is
not their primary language. A student's vocabulary, comprehension and literacy skills
progress is monitored on a daily basis. Parents may be informed of this progress via the
Home Connect tool, which sends this information to parents through email. Various
reports are available to empower the teacher to identify goals, focus upon specific
vocabulary, comprehension and literary skills strengthens and weakness of the individual
and the class. Professional development is available on site, through interactive webinars
and recorded voice on demand sessions. A Renaissance Learning program manager
supports this effort.
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First In Math

First In Math provides is an engaging online tool that provides activities that increase
students' automaticity and fact mastery with whole numbers, as well as with fractions,
decimals and integers in just minutes a day. In addition to developing fluency, First In
Math also provides students with an opportunity to solve problems that are found on
standardized tests. These questions align to national math standards.

Imagine
Learning

Imagine Learning Plus is an award-winning language and literacy software program
designed to help English learners, struggling readers, students with disabilities, and early
childhood education students in Pre-K through eighth grade master essential reading and
speaking skills. Through one-on-one instruction, differentiated curriculum, and hundreds
of engaging activities, students learn essential reading and speaking skills, including
academic vocabulary. Progress is tracked through real-time, easy-to-read reports.

Learning
Together

Learning Together for Peer Tutoring is a unigue after school program that will provide free
curriculum based tutoring to third and fourth grade students at our school under the
supervision of classroom teachers. What makes this program unique is the use of seventh
and eighth grade students as peer tutors. Peer tutoring programs are proven successful
because both parties the tutor and tutee, are receiving literacy enrichment. The tutoring
and preparation sessions are 45 minutes each day, Monday through Thursday of each
week.

Read 180

The READ 180 Instructional Model provides a simple and clear organization for instruction
and classroom activity. Studies have conclusively shown that when schools implement
and follow the Instructional Model, significant gains can be expected after one or two
years of program participation. Respectful and engaging for struggling readers of all ages,
READ 180 provides strategic reading intervention in three Stages, each with unique, age-
appropriate content for students in grades 4-12+.

Reading
Recovery

Reading Recovery is a highly effective short-term intervention of one-to-one tutoring for
low-achieving students. The intervention is most effective when it is available to all
students who need it and is used as a supplement to good classroom teaching. individual
students receive a half-hour lesson each school day for 12 to 20 weeks with a specially
trained Reading Recovery teacher. As soon as students can meet grade-level expectations
and demonstrate that they can continue to work independently in the classroom, their
lessons are discontinued, and new students begin individual instruction.

STAR
Reading
Assessment

STAR Reading Assessment is a reliable, valid and efficient progress-monitoring assessment
of general reading achievement and reading comprehension. STAR Reading provides
accurate, norm-referenced reading scores for grades 1-12, criterion-referenced measures
of students’ instructional reading levels, and a way for teachers to track student growth
throughout the year. The STAR assessment use computer-adaptive technology to tailor
each students test based on responses to previous items. Students’ reading abilities are
assessed in 10 minutes or less.

The STAR Early Literacy assessment should be used in place of STAR Reading for primary
grade students who do not yet know 100 sight words.
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Successful
Reader

Successful Reader is a powerful intervention for struggling readers in grades 4-12 that
combines student reading of authentic literature (Book Club) with instruction on
comprehension and vocabulary, the skills experts agree are key to reading achievement.
Struggling students typicaily do not improve their reading skills by sitting at a computer to
receive instruction. Success is achieved by developing a relationship between a small
group of students, the teacher, and great literature. Once established, students can then
learn to read for purpose, apply comprehension strategies, and build their vocabularies
through the teacher-led instruction that is based on the literature they are expected to do
together.

Study Island

Study Island is a web-based instructional system that helps K-12 students master grade-
level academic standards in a fun and engaging manner. Study island is buiit directly from
state standards and the new Common Core State Standards, with crosswalks between the
two. It also includes inventive practice activities, formative assessments, and reporting
tools to help improve performance. For educators, Study Island also offers a parent
notification system to simplify communications with parents as well as professional
development tools such as standards-based lesson plans, lessons, online professional
development videos, workshops and webinars, and other instructional resources.

Visual
Thesaurus

The Visual Thesaurus is a 3D interactive reference tool, powered by Thinkmap that gets
students of all ages excited about words. Using visualization technology, the Visual
Thesaurus takes a unique approach to presenting the results of a word lookup. The Visual
Thesaurus creates an animated display of words and meanings — a visual representation
of the English language. The Thinkmap visualization places a word in the center of the
display, connected to related words and meanings. User may then click on the word or
meanings to explore further.

Rubric for “Off-Menu” Academic Intervention Programs

Cleveland Metropolitan School District

Academic Program

Initial Screening Instrument

Program Level: Grades K-5 D Grades6-8 D Grades 9-12 D

Program Name:

Your Name:
School:
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Rate the program on each criterion by placing an X in the appropriate box (P = poor; F = fair; G = good,;

E = excellent).

CONTENT

Criteria P|F |G E

s The program is well-sequenced (i.e. the order makes sense and includes
opportunities for using previously learned concepts and skills across grade
levels}). Materials are consistent with the progressions in the new learning
standards.

2, The program is comprehensive and includes the academic content and
processes emphasized in Ohio’s New Learning Standards.

3. The program includes activities that allow for the in-depth exploration of
academic concepts.

4, The program contains an appropriate balance of skill building, conceptual
understanding, and application.

5 The program provides computation/calculation practice and review to
adequately develop students’ computational fluency.

6. The program builds students’ understanding of academic vocabulary that is
consistent with Ohio’s New Learning Standards.

7. The program addresses the levels of cognitive demand identified in Ohio’s New
Learning Standards.

8. The program provides a cross-curricular connection,

Comments:

PEDAGOGY (Instructional Approach)

Criteria P| F |G E

1 The program promotes students as active learners through the use of
manipulative, meaningful investigations, visual models, and written
applications.

2. The program fosters communication and interaction. Materials address
grammar and language conventions specified by the language standards at each
grade level and provide a mirror of real-world activities for student practice
with natural language {e.g. mock interviews, presentations)
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3. The program helps students learn through a variety of instructional strategies
and approaches.

4. The program fosters learning of skills and concepts that is based in a problem-
solving approach. Materials build in frequent opportunities for discussion and,
through directions and modeling, encourage students to use academic
language.

5. Texts for each grade band align with the complexity requirements-outlined in
the new iearning standards. Rare exceptions (in which the gualitative measure
has trumped the quantitative measure and placed the text outside the grade
band) are usually reserved for literary texts in the upper grades, with clear
explanation offered,

Comments:

ASSESSMENTS

Criteria P

199 The program offers multiple means of assessment that enable teachers to
understand students’ progress from a variety of perspectives.

2 The program includes assessments with multiple purposes (i.e. formative,
summative, and diagnostic) that enable teachers to understand students’
progress and achievement from a variety of perspectives.

Comments:
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TEACHER UTILITY AND SUPPORT

Criteria P F G E

o 3 The program provides ongoing professional development for teachers.

2. The teacher resources are user-friendly with accessible layout and easy to
understand instructions.

Comments:

MEETING STUDENTS’ NEEDS

Criteria P F |G E

1. The program is accessible by and supports learning for all students, regardless
of their ability, learning style or socio-economic level. Do student resources
include ample review and practice with resources, clear directions and
explanations, and correct labeling of reference aides (e.g. visuals, maps, etc.)?

2. The program is relevant to all students. Are there suggestions and materials for
adapting instruction for varying student needs? (e.g. alternative teaching
approaches, pacing, instructional delivery options, suggestions for addressing
common student difficulties, remediation strategies)

3. Can the teacher and student reasonably complete the content presented within
a regular school year and does the pacing of the content allow for maximize
student understanding? Do the materials provide clear guidance to teachers
about the amount of time the lesson might reasonable take?

4. The student materials are accessible by and appropriate for
parents/guardians/families.

5. The program fosters students’ application of their learning at home.

Comments:
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Hardware and Software

Criteria

1. The program software is compatible with CMSD network.

Yes

No

2 Is the software pushed onto the network or locally installed?

Pushed Out on Network Local Installment

3 Who will host the data?

CMSD Vendor

4. Was someone from the Department of Technology consulted? If yes, who? What
was the outcome?

8 What additional equipment is needed to support the program implementation?
For example, servers, additional memory for desktop computers, scanners, etc.

Comments:
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Department of Academic Superintendent Review and Approval

Department of Curriculum and Instruction Review and Approval

Department of Technology Review and Approval
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| CLEVELAND
METROPOLITAN
SCHOOL DISTRICT
e, Visjon to Victory

Russell C. Brown, Ph.D.
Deputy Chief of Organizational Accountability

1380 East Sixth Street, Cleveland, OH 44114 - 216.858.0575 - Fax 216.574.8139 ' www.cmsdnet. net
Eugene T.W. Sanders,

Ph.D.
Chief Executive Officer TO: Omega Brown
FROM: Russell Brown
Board of Education
Denise W. Link DATE: 08/30/2010
Board Choir
i RE: Closing the Achievement Gap Evaluation
Louise P. Dempsey
Vice Chair The attached document provides an evaluation of the first three cohorts of the Closing the
Achievement Gap (CTAG) program in Cleveland Metropolitan Schools. The evaluation
Rashidah Abdulhaqq targets five broad target areas for the program including rates of: (1) promotion, (2)
Patricia Crutchfield attendance, (3) suspension, {(4) behaviors leading to expulsion, and (5) proficiency on the
Robert M. Heard, Sr. Ohio Graduation Tests in reading and mathematics.

Harvey A. Hopson, Ir.

Highlights of the evaluation are as follows:
Willetta A. Milam

Natalie L. Peterson * Students from the first two cohorts of the CTAG program were much more likely
Iris M. Rodriguez than their Cleveland peers to remain in school and advance to their expected grade
level than their cohort counterparts who had not participated in the program.
Ex Officio Members e The first two cohorts of CTAG students had a slight gap in attendance in
Dr. Ronald M. Berkman comparison to their Cleveland peers. The third cohort completed closed the

Dr. Jerry Sue Thornton attendance gap and eventually exceeded the attendance rate of all prior comparison
groups.

e The CTAG program appeared to be very effective at reducing the disparity in
suspension patterns. By the end of the third cohort year, the suspension patterns
were significantly lower than those observed in prior years with a clear and
consistent decline in the average length of suspension during the program years.

e  Serious behaviors that led to expulsion also decreased steadily after the first year of
the program. The last cohort (2009-2010) had the absolute lowest number of
expulsions and the lowest number of days expelled in comparison to the haseline
and prior program years.

* (aps in achievement between students who participated in the CTAG program were
cut in half at the end of the junior year of the program participants.
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Metric #1: Promotion status of each of the Closing The Achievement Gap Cohorts

For purposes of a baseline comparison, data was inciuded for the freshman class of 2006-2007. As you can see, nearly 25% of this
cohort failed to return i the 2007-2008 academic year, and only 48.52% of this cohort was at or above the expected grade level
(sophomore) in the 2007-2008 academic year.

Grade Level 2007-2008 At or Above
9th Grade Did not 9th 10th 11th 12th Expected
Population Return Grade Grade Grade Grade Grade
2006-2007 Whole Group 4151 10 ALL3 L 48 2 2013
24.67% 2681% | 47.17% 1.16% 0.19% 48.52%

The first Closing The Achievement Gap cohort began in the 2007-2008 academic year. The freshman cohort for this year was
comprised of 4280 male students. All subsequent comparisons are based only on the male population for each academic year, and
cohort membership has been tracked forward into each subsequent academic year. End of year data has been used for all comparisons
to ensure that the comparisons account for the complete academic year and are representative of the summative data provided to the
State as part of the reporting of academic accountability. Modeling of promotion status requires a complete second year of data to
model accurately; therefore, there is a one year lag in the modeling of the program impact. As such, it is only possible to make
complete comparisons of the 2007-2008 and 2008-2009 cohorts. A full representation of the impact of the 2009-2010 cohort can be
made availtable at the conclusion of the 2010-2011 academic year.

The original cohort for the program had 1250 students who had been identified as being at risk of academic failure. The original
criteria for selection included: (1) poor academic performance, (2) poor attendance, (3) behavior challenges/suspensions, and (4) being
overage for the given grade level. The remaining male students (3030} from the 2007-2008 class acted as the comparison for the first
cohort of the Closing The Achievement Gap (CTAG) program.
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Grade Level 2008-2009 At or Above
9th Grade Did not Sth 10th 11th 12th Expected
Population Return Grade Grade Grade Grade Grade
CTAG 1 1250 115 360 768 7 775
9.20% 28.80% | 61.44% 0.56% 0.00% 62.00%
1173 551 1230 72 4 1306
Non-CTAG 3030
e 3871% | 18.18% | 4059% | 238% | 0.13% |  43.10%
2007-2008 Grade Level 2009-2010 At or Above
Cohort Oth Grade Did not 9th 10th 11th 12th Expected
Population Return Grade Grade Grade Grade Grade
346 93 270 518 14 811
CTAG 1 1250
27.68% 744% | 2232% | 41.44% 1.12% 64.88%
Non-CTAG 3030 1633 146 330 806 115 1251
53.89% 4.82% | 10.89% | 26.60% 3.80% 41.29%

As a whole, the freshman class of 2007-2008 advanced at a rate that was comparable to that of the 2006-2007 cohort. In 2007-2008,
48.52% of the 9™ grade class of 2006-2007 was at or above sophomore status. In 2008-2009, 48.62% of the 2007-2008 cohort was at
or above sophomore status. On the surface, it would appear that advancement remained quite stable and low across these years.
Disaggregation of the data paints a substantially different picture of the outcome of the 2007-2008 academic year.

Students in the CTAG program were significantly more likely to be both enrolled and at or above the expected grade level in the
2008-2009 academic year. Sixty-two percent (62%) of the CTAG students had advanced one or more grade levels while only 43% of
their counterparts had advanced.

In addition, students in the CTAG program were much more likely to have continued in school. Only 9.1% of the first CTAG cohort
did not return in the 2008-2009 year. On the other hand, nearly 4 in 10 of the non-CTAG students failed to return for the 2008-2009
academic year,
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This pattern carried forward to the 2009-2010 year as well. At the end of the 2009-2010, 811 of the original 1250 (64.88%) first
cohort CTAG students were at or above their expected grade level. On the other hand, only 41.29% of the remaining male students in
this cohort were on track. Likewise, CTAG students were simply much more likely to still be in school with 72.3% continuing their
enrollment in Cleveland Metropolitan Schools. Only 46.11% of the remaining male students from this cohort remained enrolled
during the 2009-2010 academic year.

In the 2008-2009 academic year, the second cohort of Closing The Achievement Gap program entered 9t grade. As with the first
cohort, these students were selected hased on risk factors including: (1) poor academic performance, (2) poor attendance, (3) hehavior
challenges/suspensions, and (4) heing overage for the given grade level. This freshman cohort was comprised of 3744 male students,
and the CTAG group represented 1085 of these students. As with their predecessors, the second cohort of the CTAG program
outperformed the remaining male students in their cohort.

Grade Level 2009-2010 At or Above
Oth Grade Did not 9th 10th 11th 12th Expected

Population Retum Grade Grade Grade Grade Grade

167 265 649 -+ 0 653
CTAG 2 1085
2008-2009 15.39% 24.42% | 59.82% 0.37% 0.00% 60.18%
Cohort

oho Non.CTAG 2659 848 461 1315 31 4 1350

31.89% 17.34% | 49.45% 1.17% 0.15% 50.77%

In 2009-2010, 53.5% of the 9 grade class of 2007-2008 was at or above sophomore status. Students in the CTAG program continued
to be significantly more likely to he both enrolled and at or above the expected grade level. Sixty percent (actually 60.18%) of the
CTAG students had advanced one or more grade levels while only 50.77% of their counterparts had advanced.

In addition, students in the CTAG program were much more likely to have continued in school. Only 15.39% of the second CTAG
cohort did not return in the 2009-2010 year. While 31.89% of the non-CTAG students failed to return for the 2009-2010 academic
year.
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Promotion Rates by Cohort over Time
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The stated goal of this program was, at minimum, to close the gap between this at risk population and the population as a whole. For
the first 2 cohorts, the CTAG program has not only closed the promotion and retention gap but has, instead, substantially
outperformed the comparison student cohorts as well as the baseline data from the 2006-2007 cohort. The CTAG students who had
been identified, in part, due to poor patterns of promotion and retention were, at the conclusion of the 2009-2010, simply much more
likely to be enrolied and at grade level than comparison male peers who had not had the opportunity to participate in CTAG.

Metric #2: Attendance patterns of each of the Closing The Achievement Gap Cohorts

The second metric was directly tied to one of the identifying characteristics of the students who were selected to participate in the
CTAG program. Attendance patterns have consistently proven to be correlated to academic success in the Cleveland Metropolitan
School District. The CTAG students were identified hased on poor patterns of attendance and were clearly at risk of continued
attendance problems, non-achievement, and dropping out.

Attendance patterns for gt grade males are problematic for the State as a whole. The State target for attendance is 93%. The State did
not meet this henchmark in the haseline year prior to the CTAG program or in any suhsequent year.

State Attendance Patterns for 9™ Grade Males

2006-2007 | 2007-2008 | 2008-2009 | 2009-2010
91.40% 91.40% 91.70% 92.00%

In the 2006-2007 academic year, the attendance rate for all 9" grade male students who were enrolled in Cleveland Metropolitan
Schools at any point during the academic year was 81.69%. In the following year, the attendance rate for 9" grade males was 79.49%.
There was no practically significant difference in attendance between the first cohort of CTAG participants and their matched
counterparts who did not receive program services. The first cohort of CTAG students had effectively closed the attendance gap with
their peers,

Year Comparison Days Enrolled | Days Attended | Proportion of Days Attended
2006-2007 | Baseline Data 543892 444316 81.69%
2026 2 %
2007-2008 CTAG |1 . 202632 161002 79.46 To
Cohort 1 Comparison 324605 258102 79.51%
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In the subsequent year, the sophomore CTAG students improved upon their attendance as did their comparison counterparts. At the
conclusion of the year, the gap in attendance between CTAG students and their counterparts had grown by 2.41%.

Year Comparison Days Enrolled | Days Attended | Proportion of Days Attended
CTAG | 123514 103679 83.94%
2008-2009
Cohort 1 Comparison 183174 158163 86.35%
4 &
2009-2010 CTAG | . 72846 62249 85.45%
Cohort 1 Comparison 110018 96696 87.89%

As juniors, the cohort continued to improve upon their attendance. The gap in attendance between first cohort of CTAG students and
their comparison counterparts remained relatively stable through this academic year.

Year Comparison Days Enrolled | Days Attended | Proportion of Days Attended
2006-2007 | Baseline Data 543892 444316 81.69%
] gc
2007-2008 Whole Group 527237 419104 79.49%
CTAG | 202632 161002 79.46%
2009-2010 CTAG 2 . 170466 134546 78.93%
Cohort 2 Comparison 318058 258593 81.30%
009-2010 CTAG 2 . 87012 73886 34.91%
Cohort 2 Comparison 173225 151588 87.51%

The second cohort of CTAG students had a very similar pattern of attendance. As with the first cohort, the CTAG students of the
second cohort largely closed the attendance gap with their peers and maintained this into their sophomore year. At the conclusion of
the sophomore year, the CTAG students had a cumulative attendance rate that was 2.6% lower than their peers. This translates to
approximately 5 days of additional non-attendance, on average, for each of the CTAG students in comparison to their peers who did
not participate in the program.

While the first two cohorts of the CTAG program targeted at risk students, the third cohort targeted the entire male population of the
incoming freshman class of 2009-2010. This cohort of students demonstrated the highest attendance rate for gt grade male students
from the baseline year to the present with 82.05% cumulative attendance for the 2009-2010 academic year. This cohort has closed
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the gap between Cleveland Metropolitan School District and the State, as a whole, by nearly 1.3% in one year. This would translate to
an average improvement of attendance of approximately 2 days per male student in g% grade for Cleveland Metropolitan School
District.

Attendance Rates by Cohort
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Metric #3: Snspension patterns of each of the Closing The Achievement Gap Cohorts

The CTAG program began during the year of Success Tech High School Shooting. Following this event, there was a strong upward
swing in suspenstons across the District.  In the 2006-2007 academic year, there were 1673 suspensions of gth grade males students.
This translates to 1.79 days of suspension per every g grade male student in the 2006-2007 academic year.

In 2007-2008, the proportion of days suspended per gih grade male student increased to 2.99 with a total of 2995 suspensions on
record. A large number of the CTAG students were suspended (1419) during this year with an average of 2.95 days of suspension for
each student in the CTAG program. The length of a suspension is proportional to the infraction with more egregious infractions
commanding longer periods of suspension. Students in the comparison group were suspended for significantly longer periods of time
in the 2007-2008 academic year than their CTAG counterparts. As sophomores and juniors, the groups achieved parity in the length
of the average suspension with the overall number of suspensions decreasing substantially for both the CTAG and comparison groups
over time.

Year Comparison Count | Days | Days per Suspension | Days per Student
Grade 9 | 2006-2007 | Baseline Data 1673 | 7426 4.44 1.79
Grade 9 2007-2008 | CTAG 1 1419 | 3682 2.59 2.95
2007-2008 | Cohort 1 Comparison | 1576 | 6590 4.18 217
Grade 10 2008-2009 | CTAG | 647 | 2780 4.30 3.62
2008-2009 | Cohort 1 Comparison | 625 | 2626 4.20 2.13
Grade 11 2009-2010 | CTAG 1 201 820 4.08 1.58
2009-2010 | Cohort 1 Comparison | 180 789 4.38 0.98

The second cohort of CTAG students had an initially higher rate of suspension than their peers in the first cohort. In 9" grade, the

second cohort students were suspended for a total of 1603 days in comparison to 1419 days for their first year counterparts. While
there was an increase in the rate of suspension, the average length of suspension was similar to the previous year and was similar to
that observed in the comparison groups for both years.

In their sophomore year, the second cohort students showed a substantial improvement in behavior having lower rates of suspension
than either their comparison group or the original CTAG population as sophomores.
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Year Comparison Count | Days | Days per Suspension | Days per Student
Grade 9 | 2006-2007 | Baseline Data 1673 | 7426 4.44 1.79
Grade 9 | 2007-2008 | CTAG 1 1419 | 3682 2.59 2.95
Grade 9 2008-2009 | CTAG 2 1603 | 6604 4.12 6.09
2008-2009 | Cohort 2 Comparison | 2127 | 9149 4.30 3.44
Grade 10 2009-2010 | CTAG 2 382 | 1799 4.71 2:77
2009-2010 | Cohort 2 Comparison 423 | 1910 4.52 1.45

The third cohort of the CTAG program encompassed the entire male 9" grade population in the 2009-2010 year. Despite reaching a
larger group, the rates of suspension actually decreased substantially in the 2009-2010 academic year. The overall number of
suspensions (1641) was lower than any of the previous years in the comparison and, perhaps more importantly, average days of
suspension per student enrolled was significantly lower than each of the prior cohort years and approached parity with the haseline
year of 2006-2007. Over the period of the CTAG program, there was a steady decrease in the average length of a suspension which
would suggest that the egregiousness of the offenses also declined over time.

Year Comparison | Count | Days | Days per Suspension | Days per Student
Grade 9 | 2006-2007 | Baseline Data | 1673 | 7426 4.44 1.79
Grade 9 | 2007-2008 | Whole Group | 2995 | 12791 4.27 299
Grade 9 | 2008-2009 | Whole Group | 3730 | 15753 4.22 4.21
Grade 9 | 2009-2010 | Whole Group | 1641 | 6864 4.18 2.02
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Average Length of Suspension for 9th Grade Students by Cohort
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Metric #4: Behavior patterns (serions hehavior incidents leading to expnlsion) of each of the Closing The Achievement Gap
Cohorts

Again, it is worth noting that the CTAG program began during the year of Success Tech High School Shooting. In the 2007-2008
academic year, the number of expulsions in the District nearly doubled from the prior year going from 66 to 111 expulsions. Despite
the risk factors that were used for the selection of the first cohort of the CTAG program, the first cohort of CTAG students were not
over-represented among the students suspended. Instead, there was virtual parity between the CTAG students and their matched
cohort in the proportional number of serious behavior incidents leading to expulsions in the 2007-2008 academic year. In their
sophomore year, the CTAG cohort actually had a lower rate of expulsion in comparison to their peers who had not participated in the
program. As juniors, the first cohort of the CTAG program continued to near parity with their first cohort peers who had not
participated in the program. For both groups, the rates of expulsion steadily dropped as the students moved forward academically.

Proportion of
Year Comparison Count | Days | Enrollment | Stndents Expelled
Grade 9 | 2006-2007 | Baseline Data 66 | 5105 4151 1.59%
D 2007-2008 | CTAG 1 34 | 3682 1250 2.72%
2007-2008 | Cohort 1 Comparison 77 6590 3030 2.54%
Grade 10 2008-2009 | CTAG 1 3 91 768 0.39%
2008-2009 | Cohort 1 Comparison 19 1532 1230 1.54%
Geagls 11 2009-2010 | CTAG | 6 440 518 1.16%
2009-2010 | Cohort 1 Comparison 8 430 806 0.99%

The second cohort of CTAG students began with a lower rate of behaviors that led te expulsion in comparison to the [irst cohort of the
CTAG program. As freshman, only 2% of the students in the CTAG program were expelled. As with the previous cohort, serious
behaviors that led to expulsion decreased as the second cohort of CTAG students moved from 9" to 10™ grade. As sophomores, the
second cohort CTAG students actually had an overall lower rate of expulsion than their peers. Expulsion rates were also lower for
their matched peers.
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Proportion of the

Year Comparison Count | Days | Enrollment | Students Expelled
Grade 9 | 2006-2007 | Baseline Data 66 5105 4151 1.59%
Grade 9 | 2007-2008 | Whole Group 111 10272 4280 2.59%
2008-2009 | CTAG 2 22 1440 1085 2.03%
Grade 9 | 2008-2009 | Cohort 2 Comparison =4 4392 2659 1.65%
2009-2010 | CTAG 2 g 650 649 1.39%
Grade 10 | 2009-2010 | Cohort 2 Comparison 29 1780 1315 1.90%

There was a steady pattern in the decline of the rate of serious incidents that led to expulsion following the 2007-2008 academic year.
In the third year of the CTAG program, the final cohort demonstrated the absolute lowest rate of serious incidents leading to expulsion
both in number of incidents and number of incidents per student enrolled.

Proportion of the

Year Comparison | Count | Days | Enrollment | Students Expelled
Grade 9 | 2006-2007 | Baseline Data | 66 5105 4151 1.59%
Grade 9 | 2007-2008 | Whole Group | 111 | 10272 4280 2.59%
Grade 9 | 2008-2009 | Whole Group | 66 5832 3744 1.76%
Grade 9 | 2009-2010 | Whole Group | 43 2797 3405 1.26%
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Proportion of Students Expelled

Expulsion Rates by Whole Cohort over Time
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Metric #5: Academic success as measnred by performance on the Obio Gradnation Tests for Closing the Achievement Gap
program participants.

The Ohio Graduation Tests are administered to students at the end of their sophomore year. As one of the components necessary for
graduation, passage of these tests is a core indicator of progress toward graduation. The first cohort of the CTAG program sat for the
Ohio Graduation tests in the spring of the 2008-2009 academic year. Again, it is worth noting that the students for this program were
selected, in part, to poor historical academic performance. The following provides a trend of the proficiency rates of this cohort as
they moved forward into their junior year. A similar comparison will be made as each cohort progresses through their academic
career. The Ohio Graduation Test results are returned in five performance levels which are listed helow in descending order of

achievement:
1. Advanced
2. Accelerated
3. Proficient
4, Basic
5. Limited

Students in the top three performance levels are considered to be proficient in the subject area measured and have thereby met the
testing requirements for graduation in that subject area.

Reading Proficiency Levels for Sophomores in 2008-2009
Advanced Accelerated Proficient Basic Limited Untested
Proficiency Rate | Count | % |Count| % |[Count| % |Count| % |Count| % |Count| %
CTAG 1 53.87% 12 (15 91 (1328 266 (3883 |L A | 0] el Sidsdlls 1a e
Matched Cohort 64.02% 74 | 7.52| 175 | 17.78 | 381 [38.72( 153 | 1555 187 |19.00| 14 |1.42
Total 59.86% 86 [5.15] 266 | 1594 | 647 | 3877 297 |17.80| 346 |2073| 27 |[162

As can he seen ahove, the CTAG students hegan with an achievement gap in reading at the end of the 2008-2009 academic year
relative to their male peers who had not participated in the program.
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Mathematics Proficiency Levels for Sophomores in 2008-2009
Advanced Accelerated Proficient Basic Limited Untested
Proficiency Rate [Count | % |Count| % |Count| % |Count| % |Count| % |Count| %
CTAG 1 51.09% 39 8.03 101 [14.74| 194 | 2832 | 121 |1766| 202 |2949| 12 |1.75
Matched Cohort 59.15% 158 | 16.06 | 188 |19.11 | 236 [23.98| 145 | 1474 | 246 [25.00] 11 1.12
Total 55.84% 213 | 12.76 | 289 |17.32| 430 |25.76| 266 |[1594| 448 |2684| 23 | 1.38

A similar pattern emerged with mathematics as well. An achievement gap was observed in mathematics at the end of the 2008-2009
academic year between the CTAG cohort and their matched peers.

As can be seen below, the gaps between the CTAG cohort and their matched peers in the District closed substantially as the students
moved forward into their junior year of high school. This was true for both reading and mathematics. In both subject areas, the

CTAG students cut the achievement gap in half as they moved ahead academically.

Reading Proficiency Levels for Juniors in 2009-2010
Advanced Accelerated Proficient Basic Limited Untested
Proficiency Rate [ Count | % |Count| % |Count| % |Count| % |[Count| % |Count| %
CTAG 1 65.80% 3 | 188 | 8] 13.13 | 352 |50.79) 120 | 1732 | 108 | 1558 9 1.30
Matched Cohort 71.47% 75 740 181 [17.87| 468 [46.20| 125 1234 | 146 | 1441 3
Total 69.17% 88 [5.16| 272 |1594| 820 [48.07| 245 [1436| 254 [1489| 27 |1.58
Mathematics Proficiency Levels for Juniors in 2009-2010
Advanced Accelerated Proficient Basic Limited Untested
Proficiency Rate | Count | % |Count| % |Count| % |Count| % |Count| % |Count| %
CTAG 1 60.17% 55 794 | 108 | 1558 | 254 |36.65| 112 |16l16| 135 |[22.37 9 1.30
Matched Cohort 64.26% 161 | 1589 | 192 | 1895 298 |2942| 145 | 1431 | 206 [20.34 | 11 1.09
Total 62.60% 216 | 1266 | 300 |17.58| 552 [32.36 ] 257 [15.06| 361 |21.16| 20 |1.17
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Openings as of 5/23/2014

Director of Aspiring Principal Program JoblD: 362

Position Type: Closing Date:
Aspiring Administrators 04/11/2014

Date Posted:
3/6/2014

Location:
District Wide

Date Available:
06/01/2014

Cleveland Metropolitan School District
Job Description

TITLE: Director of Aspiring Principal Program
FUNCTION:

The Cleveland Metropalitan School District has adopted a portfolio schools
strategy — an emerging national medel with demonstrated results that profoundly
changes the way central office and schools have traditionally been organized.
CMSD’s portfolio schools are made up of diverse school models, including
Investment, Innovative, STEM and others. Ultimately, excellent schools led by
exemplary principals and staffed by talented teachers will have autonomy over
human and financial resources in exchange for high quality and accountability for
performance. The porifolio system defines the role of central office as a flatter, more
nimble, and more strategic professional organization that drives resources to the
school building. The success of this model hinges on system-wide accountability for
student success, and requires a fundamental shift in roles, responsibilities, capacity,
mindset and behavior across the organization.

Transforming school leadership is one of CMSD's key reform strategies. Strong
instructional leaders in every school will help deliver on our mission to prepare every
child for college and a career. The Aspiring Principal Program is a high leverage
strategy for building capacity of school-level leaders charged with significantly
improving consistently underperforming, high poverty schools.

The Aspiring Principal Program is a three-tiered, standards based program
designed in collaboration with the New York City Leadership Academy (NYCLA)
with input from District principals and central office administrators. The three phases
include an intensive five-week summer program, a year- long Residency in a
CMSD school with a mentor principal and weekly professional development, and
coaching support during the first year as a sitting principal in a CMSD school.

We are looking for a collaborative leader that will design, implement and
continuously improve the Aspiring Principal Program so that at the end of each year
we have developed ten extraordinary leaders ready to serve as a school leader in
CMSD. The Director of the program will lead the five-week summer intensive, as
well as the weekly Resident principal professicnal development. In addition, the
Director will monitor progress and provide individualized support to ten Aspiring

PR/Award # S377B140022
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Principal Residents and their mentors and coaches working with first year
principals. Using the knowledge from the Aspiring Principal Program, the Director
will also lead a cross-functional design and implementation team to create and
provide a comprehensive new principal on-boarding program.

In addition, based on learnings from the Aspiring Principal Program, this person will
create an onboarding plan for all new principals in CMSD.

The Aspiring Principal Program Director is a passicnate leader committed to
educational equity and changing student achievement and outcomes in the
Cleveland Metropolitan School District. The Director plays a central role in training
and preparing the Aspirng Principals as well as supporting new principals to
develop the knowledge and skills necessary to successfully lead schools in CMSD
as well as developing the support that all of our school leaders need in their first
year in the role.

KEY RESPONSIBILITIES:

+ Create and modify problem-based instructional units and select materials
(texts, videos, etc.} to structure Resident learning experiences based on
principles of adult learning

» Serve as the lead teacher/facilitator for the five-week summer intensive,
provide written and verbal feedback on group and individual assignments

« Serve as lead teacher/facilitator for the weekly professional development
sessions during the Residency year

« Visit, observe and debrief with each Aspiring Principal monthly in her/his
Residency school

» Act as a liaison to mentor principals in structuring the Residency experience
for participants

« Evaluate performance of Aspiring Principals based on standards, assess
participant learning needs, and create support mechanisms to maximize
growth during the Residency

» Participate in Aspiring Principal Program recruitment and selection

» Facilitate monthly first year principal meetings

* Coach 1-2 first year principals

+ Support 1-2 other coaches providing support to first year principals

+ Manage program budget

+ Liaise with the academic department and cther areas of human resources to
provide support to Aspiring Principal Residents, first year principals, principal
mentors and coaches

QUALIFICATIONS:

« Excellent teaching/facilitation and coaching skills

» Understanding of and experience with adult learning theory

» Strong oral and written communication skills

+ Experience with problem-based/action learning pedagogies and successful
mentoring and coaching practices

* Experience co-designing and developing programs with colleagues

» Solution-oriented, positive, can-do attitude

* Experience teaching and or supervising using standards to measure
performance and growth

+ Urban public school experience

+ Experience as a principal or principal supervisor preferred

+ Unwavering belief that all students can learn

+ Commitment to equitable practices, social justice, cultural competency

PR/Award # 53778140022
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« Desire to solicit and act on feedback; able to reflect on own practice and
programming

INFORMATION:
To Apply:

1) Please submit an online employment application.
2) Selected candidate must have the ability to atlend a training workshop with the
New York Leadership Academy in NYC May 6-9, 2014.

Salary range:
$75,000- 80,000

Ohio House Bill 190 requires criminal record checks of job applicants under final
consideration for positions. This records check is through the Ohic Bureau of
criminal Identification and/or the Federal Bureau of Investigation. The records check
is performed at the applicant's expense and any employment offer is contingent
upon the satisfactory completion of the check.

All new employees are required to undergo a physical examination as a condition of
employment. Examinations which have been performed within ninety days prior to
date of employment are acceptable. Any employment offer is contingent upon the
satisfactory completion of this exam.

The Cleveland Metropolitan School district is an Affirmative Action/Equal
Opportunity Employer. Additionally, the Cleveland Metropolitan School District
values language diversity among its students and employees. Persons who are
bilingual are encouraged to apply for employment opportunities.

FMLA regulations require all employers to post the updated FMLA
notice.

Powered by AppliTrack, a product of Aspex Solutions.
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Cleveland Municipal School District
Turnaround School Leaders Grant
Budget Narrative

Personnel

e Director, Aspiring Principals Program (to be hired) will be a collaborative leader who will
implement and continuously improve the APP so that at tbe end of each year CMSD has
developed 10 extraordinary leaders ready to serve in CMSD schools. The director will lead
the five-week summer intensive, as well as the weekly resident principal professional
development. In addition, the director will monitor progress and provide individualized
support to 10 Aspiring Principal residents and their mentors and coaches working with first
year principals. Using the knowledge from the APP, the director will also lead a cross-
functional design and implementation team to create and provide a comprehensive new
principal on-boarding program. (See attached job description.) The Director will be paid
$95,000 in the first year of the grant, and 3% raise is being requested for each of years 2 and
3.

Fringe Benefits

e Based on CMSD policy, fringe benefits on the project coordinator and solutions specialist
positions are calculated at 40% of salaries and include Retirement, Hospitalization, Life
Insurance, Vision, Workers Comp, Unemployment Insurance.

Travel

Travel to New York City for 3 project team members to attend NYCLAs multi-district training
Airfare $350 X 3 persons $1,050

Hotel $276/might  x 2 nights X 3 persons $1,602

Per Diem $71/day x 2 days x 3 persons § 426

Ground trans. $50 X 3 persons § 150

Travel to New York City for 3 project team members and 3 mentor principals for NYCLA's
Residency Design Initiative

Airfare $350 X 6 persons $2.100
Hotel $267/might  x 1 nights x 6 persons $1.602
Per Diem §71/day x 1.5 days X 6 persons $ 639
Ground trans. $50 X 6 persons 5 300
Local mileage related to project $0.555/mi x 50 mi/wk  x 50 weeks  $2,081
Parking fees $ 500
o Supplies

General program supplies for participants, calculated at $500 per participant per year.
e Contractual

NYC Leadership Academy — See attached proposal for work

Other — CMSD will hire local consultants to provide professional development services for
program participants. The District will follow its procedure of collecting bids from at least three
providers. Cost estimate is based on the District’s experiences with local providers.

PR/Award # 53778140022
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Cleveland Municipal School District
Turnaround School Leaders Grant
Budget Narrative

Other Costs

Personal Incentives for Principals: Principals who graduate from the program will be offered
$1,000 to use for items that would assist in their new positions. Examples could be a laptop
computer or additional professional development.

School Incentives for Principals: Once graduates are places in SIG or SIG-eligible schools,
they will be offered $5,000 each year they are in that school which can be used for any
supplemental item(s) that will assist them in develop an effective school.
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U.S. DEPARTMENT OF EDUCATION OMBE Number: 1894-0008
BUDGET INFORMATION Expiration Date: 04/30/2014
NON-CONSTRUCTION PROGRAMS

Name of Institution/Organization Applicants requesting funding for only one year should complete the column under
| "Project Year 1." Applicants requesting funding for multi-year grants should complete all
applicable columns. Please read all instructions before completing form.

Cleveland Municipal School District

SECTION A - BUDGET SUMMARY
U.S. DEPARTMENT OF EDUCATION FUNDS

Budget Project Year 1 Project Year 2 Project Year 3 Project Year 4 Project Year 5 Total

Categories {a} (o) (c) {d) {e) f

1. Personnel | 55, 50000 97, 850 .00} 100, 785. 0] | |l I 233, 635.
2, Fringe Benefits | 38,000 00| 13, 14000 40, 314. 00| | |l | | 117,454.00
3. Travel | 5, ?:f;‘.[‘.’a” I.BE’.L--’JH ,887.00 | | | l | 13,530.00
4. Equipment | C._(_!;JH R l — I | | l |

5. Supplies | t-,-'}-;l-i1.l'J..I|| '_-.,ur.'.-;:,c-r.‘.H 5,000,00 ] | | | | 15,000
6. Contractual | 160, 000. 00| 110,000 00| 20,000 00] | | | I 350, 001

7. Construction | <J.L‘.;1I| 1.00 [ 1.00 ] | | [ | 0.
10. Indirect Costs* | 1,702 ta|| 1,537.00 [ 1 'J?,u.'n:-| ] | | [ | 1,975
11. Training Stipends | H “ | ] | | I |

o coss T R R | I T e

*Indirect Cost Information (To Be Completed by Your Business Office):
If you are requesting reimbursement for indirect costs on line 10, please answer the following questions:

(1) Do you have an Indirect Cost Rate Agreement approved by the Federal government? Yes [j No

{2) If yes, please provide the following information:
To: (mm/dd/yyyy)

Period Covered by the Indirect Cost Rate Agreement:

Approving Federal agency: |:| ED Other {piease specify): [0hio Department of Educaticn

The Indirect Cost Rate is %,

(3 For Restricted Rate Programs {check one) -- Are you using a restricted indirect cost rate that:
g Is included in your approved Indirect Cost Rate Agreement? or, DCompIies with 34 CFR 76.564(c){2)7? The Restricted Indirect Cost Rate is 117 %.
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Name of Institution/Organization Applicants requesting funding for only one year
Cleveland Municipal School District should complete the column under "Project Year
- 1." Applicants requesting funding for multi-year
grants should complete all applicable columns.
Please read all instructions before completing
farm.

SECTION B - BUDGET SUMMARY
NON-FEDERAL FUNDS

Project Year 1 Project Year 2 Project Year 3 Project Year 4 Project Year & Totat

Budget Categories = b) (©) {d) (e) M

1. Personnel

2. Fringe Benefits

3. Travel

4. Equipment

5. Supplies | ! \—] \—‘%
6. Contractual

7. Gonstruction

8. Other

9. Total Direct Costs

{lines 1-8)

10. Indirect Costs

11. Training Stipends

|
|
|
|
|
|

|
|
|
|
|
|

12. Total Costs

{linegs 8-11})

SECTION C - BUDGET NARRATIVE (see instructions)

ED Form Ho. 524
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OMB Number: 1894-0007

U.S. DEPARTMENT OF EDLICATION Expiration Date: 07/31/2014
SUPPLEMENTAL INFORMATION
FOR THE SF-424
1. Project Director:
Prefix: First Name: Middle Name: Last Name: Suffix

|Dr. Michelle Fierre-Farid |

Address:
Street!: 1111 Superior Ave. |
Street2: | |
an|c:eve;anc
County: | |
|

State: |OH: Ohio

Zip Code: |r1<1 114

Country: |IISA: UNITED STATES ‘

Phone Number {give area code) Fax Number (give area code)

|216-838-0102 ]

Email Address:

lMichelle .Pierre-Faridf@clevelandmetroschools.org

2. Novice Applicant:

Are you a novice applicant as defined in the regulations in 34 CFR 75.225 (and included in the definitions page in the attached instructions)?

[]Yes [] MNo Not applicable to this program

3. Human Subjects Research:

a. Are any research activities involving human subjects planned at any time during the proposed project Period?
[]ves [X] No

b. Are ALL the research activities proposed designated to be exempt from the regulations?

[ ] Yes Provide Exemption(s) #:

[ ] No Provide Assurance #, if available:

c. If applicable, please atlach your "Exempt Research” or "Nonexempt Research” narrative to this form as
indicated in the definitions page in the attached instructions.

Add Attachment Delete Attachment View Attachment
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