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OMB Number: 4040-0004 


Expiration Date: 8/3112016 


Application for Federal Assistance SF-424 

• 1. Type of Submission: • 2. Type of Application: • If Revision, select appropriate letter(s): 

D Preapplication ~New I I 
lzt Appl ication D Continuation ·Other (Specify): 

0 Changed/Corrected Application D Revision I I 

• 3. Date Received: 4. Applicant Identifier: 

105/2212014 I I 
5a. Federal Entity Identifier: 

I I 

Sta,te Use Only: 

I 


5b. Federal Award Identifier: 

jNA I 

6. Date Received by State: I I 17. State Application Identifier: I 
8. APPLICANT INFORMATION: 

• a. Legal Name: [Nort h Carolina State University 

- b. Employer/Taxpayer Identification Number (EINITIN): 

1566000756 I 
d. Address: 

• Street1 : 12701 Sullivan Drive 

Street2: I 
'City: IAdmin Serv i ces Tl !; MS75J4 

County/Parish: I 
·State: I 

Province: I 
•Country: I 
• Zip I Postal Code: 127695-751 4 

e. Organizational Unit: 

Department Name: 


[Leader ship Policy & Adult & Hi 
 I 

I 

• c. Organizational DUNS: 

10420921220000 I 

I 
I 

I 
I 

NC: Non:.h Ca r ol i na I 
I 

USA : UNITED STAT E:S I 
I 

Division Name: 


[college of Education 
 I 
f. Name and contact information of person to be contacted on matters involving this application: 

Prefix: 

Middle Name: 

- Last Name: 

Sullix; 

I 
I 
!cheek 

I 

I 

I 

• First Name: [Jeffrey 

I 
I 

I 

Title: !Associate Vice Chancellor I 
Organizational Affiliation: 

I I 
•Telephone Number: 1919-515-2444 

· Email: lsps@ncsti. edu 

I Fax Number: 1919-515-772 1 

I 
I 

PR/Award# 83778140009 
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Application for Federal Assistance SF-424 

• 9. Type of Appllcent 1: Select Appllcent Type: 

H: Public/State Controlled Institution of Higher Education 

Type of Applicant 2: Select Applicant Type: 

Type of Applicant 3: Select Applicant Type: 

• Other (specify): 

I 
• 10. Name of Federal Agency: 

lu .s. Department of Education I 
11. Catalog of Federal Domestic Assistance Number: 

184. 377 I 
CFDATitle: 

Ischool Improvement Grants 

• 12. Funding Opportunity Number: 

IED-GRANTS-032814-001 I 
• Tiiie: 

Off ice of Elementary and Secondary Education (OESE):: Turnaround School Leaders Program CFDA 
Number 84.377B 

13. Competition Identification Number: 

184-377B2014-1 I 
Title: 

14. Areas Affected by Project (Cities, Counties, States, etc.): 

I Add Attachment ] Delete Attachment I 
• 15. Descriptive Tltle of Applicant's Project: 

The Northeast Leadership Academy-District and School Transformation's 
Developing, Incentivizing, and Sustaining Effective Turnaround Leaders 

Attach supporting documents as specilied in agency instructions. 

Add Attachments I Delete Attachments J View Attachments I 

CNELA-DST) 
for Rural 

View Attachment I 

Pipeline for 
High-Need Schools 

I 

I 

I 

I 

PR/Award# $3778140009 

Page e4 

Tracking Number:GRANTI 1653080 Funding Opportunity Number:ED-GRANTS-032814-001 Received Date.:2014-0S-22Tl2: 17:36-04:00 



Application for Federal Assistance SF-424 

16. Congressional Districts Of: 

• a. Applicant • b. ProgramiProject INC- 004 INC- 00 4 I I 
Attach an additional list of Program!Project Congressional Districts if needed. 

lcongressionalDist ric t s . pdf Add Attachment I Delete Attachment I View Attachment I I 
17. Proposed Project: 

• a. Start Date: lo 9/ oi12 o1 4 1 • b. End Date: 108/3 1/2 017 1 

18. Estimated Funding($): 

•a. Federal l , 996 , 726 . ool 
• b. Applicant o.ooi 
• c. State o. ool 
• d. Local o.ool 
• e. Other o. ooi 
• f. Program Income o. ool 
'g. TOTAL l , 996 , 726 . ool 

• 19. ls Application Subject to Review By State Under Executive Order 12372 Process? 


D a. This application was made available to the State under the Executive Order 12372 Process for review on 
 I I· 
D b. Program is subject to E.0. 12372 but has not been selected by the State for review. 

IZl c. Program is not covered by E.O. 12372. 

• 20. ts the Applicant Delinquent On Any Federal Debt? (If "Yes," provide explanation in attachment.) 

o ves IZJ No 

If "Yes", provide explanation and attach 

I I Add Attachment I Delete Attachment I View Attachment I 
21. 'By signing this application, I certify (1) to the statements contained in the list of certifications*' and (2) that the statements 
herein are true, complete and accurate to the best of my knowledge. I also provide the required assurances•• and agree to 
comply with any resulting terms If I accept an award. I am aware that any false, fictitious, or fraudulent statements or claims may 
subject me to criminal, civil, or administrative penalties. (U.S. Code, Title 218, Section 1001) 

IX] ••I AGREE 

•·• The list of certifications and assurances. or an internet site where you may obtain this list, is contained in the announcement or agency 
specific instructions. 

Authorized Representative: 

Prefix: I I • First Name: lseth I 
Middle Name: I I 
·Last Name: lcassedy I 
Suffix: I I 
'Title: loirect o r , Research Devel opment /CED I 
·Telephone Number: 19 19 - 5 13 - 0523 Fax Number: I II 

'Email: lbeth_cassedy@ncs u . edu I 
• Signature of Authorized Representative: 10e1h Cassedy I • Date Signed: 105/22/2014 I 

PR/Award# 53778140009 
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Congressional Districts- The Northeast Leadership Academy-District and School 
Transformation's (NELA·DST): Pipeline for Developing, lncentivizing, and 
Sustaining Effective Turnaround Leaders tor Rural High-Need Schools 
1: Halifax, Warren 
13: Edgecombe 

PR/Award# S377B140009 
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OMB Number: 4040-0007 

Expiration Date: 06/3012014 

ASSURANCES - NON-CONSTRUCTION PROGRAMS 

Public reporting burden for this collection of information is estimated to average 15 minutes per response. including time for reviewing 
instructions, searching existing data sources, gathering and maintaining the data needed, and completing and reviewing the collection of 
information. Send comments regarding the burden estimate or any other aspect of this collection of information. including suggestions for 
reducing this burden, to the Office of Management and Budget, Paperwork Reduction Project (0348-0040), Washington, DC 20503. 

PLEASE DO NOT RETURN YOUR COMPLETED FORM TO THE OFFICE OF MANAGEMENT ANO BUDGET. SEND 
IT TO THE ADDRESS PROVIDED BY THE SPONSORING AGENCY. 

NOTE: Certain of these assurances may not be applicable to your project or program. If you have questions, please contact the 
awarding agency. Further, certain Federal awarding agencies may require applicants to certify to additional assurances. 
If such is the case, you will be notified. 

As the duly authorized representative of the applicant, I certify that the applicant: 

1 . 	 Has the legal authority to apply for Federal assistance 
and the institutional, managerial and financial capability 
(including funds sufficient to pay the non-Federal share 
of project cost) to ensure proper planning, management 
and completion of the project described in this 
application. 

2. 	 Will give the awarding agency, the Comptroller General 
of the United States and, if appropriate, the State, 
through any authorized representative, access to and 
the right to examine all records, books, papers, or 
documents related to the award; and will establish a 
proper accounting system in accordance with generally 
accepted accounting standards or agency directives. 

3. 	 Will establish safeguards to prohibit employees from 
using their positions for a purpose that constitutes or 
presents the appearance of personal or organizational 
conflict of interest, or personal gain. 

4. 	 Will initiate and complete the work within the applicable 
time frame after receipt of approval of the awarding 
agency. 

5. 	 Will comply with the Intergovernmental Personnel Act of 
1970 (42 U.S.C. §§4728-4763) relating to prescribed 
standards for merit systems for programs funded under 
one of the 19 statutes or regulations specified in 
Appendix A of OPM's Standards for a Merit System of 
Personnel Administration (5 C.F.R. 900, Subpart F). 

6. 	 Will comply with all Federal statutes relating to 
nondiscrimination. These include but are not limited to: 
(a) Title VI of the Civil Rights Act ot 1964 (P.l. 88-352) 
which prohibits discrimination on the basis of race, color 
or national origin; (b) Title IX of the Education 
Amendments of 1972, as amended (20 U.S.C.§§1681­
1683, and 1685-1686). which prohibits discrimination on 
the basis of sex; (c) Section 504 of the Rehabilitation 

Act of 1973, as amended (29 U.S.C. §794), which 
prohibits discrimination on the basis of handicaps; (d) 
the Age Discrimination Act of 1975, as amended (42 U. 
S.C. §§6101-6107), which prohibits discrimination on 
the basis of age; (e) the Drug Abuse Office and 
Treatment Act of 1972 (P.l. 92-255), as amended, 
relating to nondiscrimination on the basis of drug 
abuse; (f) the Comprehensive Alcohol Abuse and 
Alcoholism Prevention, Treatment and Rehabilitation 
Act of 1970 (P.L. 91-616), as amended, relating to 
nondiscrimination on the basis of alcohol abuse or 
alcoholism; (g) §§523 and 527 of the Public Health 
Service Act of 1912 (42 U.S.C. §§290 dd-3 and 290 
ee- 3), as amended, relating to confidentiality of alcohol 
and drug abuse patient records: (h) Title VIII of the Civil 
Rights Act of 1968 (42 U.S.C. §§3601 et seq.). as 
amended, relating to nondiscrimination in the sale, 
rental or financing of housing; (i) any other 
nondiscrimination provisions in the specific statute(s) 
under which application for Federal assistance is being 
made; and, G) the requirements of any other 
nondiscrimination statute(s) which may apply to the 
application. 

7. 	 Will comply, or has already complied, with the 
requirements of Titles II and Ill of the Uniform 
Relocation Assistance and Real Property Acquisition 
Policies Act of 1970 (P.L. 91-646) which provide for 
fair and equitable treatment of persons displaced or 
whose property is acquired as a result of Federal or 
federally-assisted programs. These requirements 
apply to all interests in real property acquired for 
project purposes regardless of Federal participation in 
purchases. 

8. 	 Will comply, as applicable, with provisions of the 
Hatch Act (5 U.S.C. §§ 1501-1508 and 7324-7328) 
which limit the political activities of employees whose 
principal employment activities are funded in whole 
or in part with Federal funds. 

Previous Edition Usable Standard Form 4248 (Rev. 7-97) 
Authorized for Local Reproduction Prescribed by OMB Circular A-102 

PR/Award# S377B140009 
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9. 	 Will comply, as applicable, with the provisions of the Davis­
Bacon Act (40 U.S.C. §§276a to 276a-7), the Copeland Act 
(40 U.S.C. §276c and 18 U.S.C. §874), and the Contract 
Work Hours and Safety Standards Act (40 U.S.C. §§327­
333), regarding labor standards for federally-assisted 
construction subagreements. 

1o. 	 Will comply, if applicable, with flood insurance purchase 
requirements of Section 102(a) of the Flood Disaster 
Protection Act of 1973 (P.L. 93-234) which requires 
recipients in a special flood hazard area to participate in the 
program and to purchase flood insurance if the total cost of 
insurable construction and acquisition is $10,000 or more. 

11. 	 Will comply with environmental standards which may be 
prescribed pursuant to the following: (a) institution of 
environmental quality control measures under the National 
Environmental Policy Act of 1969 (P.L. 91-190) and 
Executive Order (EO) 11514; (b) notification of violating 
facilities pursuant to EO 11738: (c) protection of wetlands 
pursuant to EO 11990; (d) evaluation of flood hazards in 
floodplains in accordance with EO 11988; (e) assurance of 
project consistency with the approved State management 
program developed under the Coastal Zone Management 
Act of 1972 (16 U.S.C. §§1451 et seq.); (f) conformity of 
Federal actions to State (Clean Air) Implementation Plans 
under Section 176(c) of the Clean Air Act of 1955, as 
amended (42 U.S.C. §§7401 et seq.); (g) protection of 
underground sources of drinking water under the Safe 
Drinking Water Act of 1974, as amended (P.L. 93-523); 
and, (h} protection of endangered species under the 
Endangered Species Act of 1973, as amended (P .L. 93­
205}. 

12. 	 Will comply with the Wild and Scenic Rivers Act of 
1968 (16 U.S.C. §§1271 et seq.) related to protecting 
components or potential components of the national 
wild and scenic rivers system. 

13. 	 Will assist the awarding agency in assuring compliance 
with Section 106 of the National Historic Preservation 
Act of 1966, as amended (16 U.S.C. §470), EO 11593 
(identification and protection of historic properties), and 
the Archaeological and Historic Preservation Act of 
1974 (16 u.s.c.§§469a-1 et seq.). 

14. 	 Will comply with P.L. 93-348 regarding the protection of 
human subjects involved in research, development, and 
related activities supported by this award of assistance. 

15. 	 Will comply with the Laboratory Animal Welfare Act of 
1966 (P.L. 89-544, as amended, 7 U.S.C. §§2131 et 
seq.) pertaining to the care, handling, and treatment of 
warm blooded animals held for research, teaching, or 
other activities supported by this award of assistance. 

16. 	 Will comply with the Lead-Based Paint Poisoning 
Prevention Act (42 U.S.C. §§4801 et seq.) which 
prohibits the use of lead-based paint in construction or 
rehabilitation of residence structures. 

17. 	 Will cause to be performed the required financial and 
compliance audits in accordance with the Single Audit 
Act Amendments of 1996 and OMB Circular No. A-133, 
"Audits of States, Local Governments, and Non-Profit 
Organizations." 

18. 	 Will comply with all applicable requirements of all other 
Federal laws, executive orders, regulations, and policies 
governing this program. 

19. 	 Wfll comply with the requirements of Section 106(g} of 
the Trafficking Victims Protection Act (TVPA) of 2000, as 
amended (22 U.S.C. 7104) which prohibits grant award 
recipients or a sub-recipient from (1) Engaging in severe 
forms of trafficking in persons during the period of time 
that the award is in effect (2) Procuring a commercial 
sex act during the period of time that the award is in 
effect or (3) Using forced labor in the performance of the 
award or subawards under the award. 

SIGNATURE OF AUTHORIZED CERTIFYING OFFICIAL TITLE 

lseth Cassedy I loirector:, Resea.1:ch Development/CED I 
APPLICANT ORGANIZATION DATE SUBMITIED 

INot:th Carolina State Univetsity los12212014I 
Standard Form 4248 (Rev. 7-97) Back 

PR/Award# 53778140009 
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DISCLOSURE OF LOBBYING ACTIVITIES 

Approved by OMB 

Complete this form to disclose lobbying activities pursuant to 31 U.S.C.1352 0348-0046 


1. *Type of Federal Action: 2. * Status of Federal Action: 3. * Report Type: 
D a. contract D a. bidioffer/appllcalion IZJ a. initial filing 

l:8:J b. grant [8J b. initial award D b. material changeD c. cooperative agreement D c. post-awardD d. loan 

D e. loan guarantee

D I. loan insurance 

4. Name and Address of Reporting Entity: 
IZJPrime OsubAwardee 

'Name 
lo:ont rA :; t i; & Gr;;.nt s , 2"1 f)l e.ulJ iv;rn flclve , e.uirP. 2 40 I 

'Street 1 
IA.drri f) .servi ces I11; eox 7214 I su~et 2 [ I 

·city 
IRaleiqh I 

State INC: North Carolina I 
Zip 12769 ~ - 7 2:4 1 

Congressional District. tf known: I I 
5. 11 Reporting Entity in No.4 is Subawardee, Enter Name and Address of Prime: 

6. * Federal Department/Agency: 7. " Federal Program Name/Description: 

l•JS DQJ.1cl.rl:.lft::11t of Educ ilt i ol) I lschool I111pre ven1~r.t G<ar>t s 

CFDA Number, if applicable: le• . 311 

8. Federal Action Number, if known: 9. Award Amount, if known: 

I I $I I 
10. a. Name and Address of Lobbying Registrant: 

Prefix J I •First Name I
NA IMiddle Name I I 

·Last Name I l Suffix I IMA 

·Street 1 I I Street 2 I I 
·city I I Stale I I Zip I I 
b. Individual Performing Services (including actctress if different trom No. 1oai 

Profix I 1 • First Name INll IMiddle Name I I 
' Last Name ll>IA I Suffix I I 
• Slr&et t I I Street2 I I 
'City I IStale I IZip I I 

11. Information reQuested through this torm is authonzed by title 31 U.S.C. section 1352. This disclosure of!obbying aciivrties 1s a material representation ot tac\ upon which 
reliance was placed by the tier above when the transaction was made or entered into. This disclosure is required pursuant to 31 U.S.C. 1352. This information will be reported to 
the Congress semi-annually and will be available for public inspection. Any person who fails to file the required disclosure shall be subject to a civil penalty of not less than 
$10,000 and not more than $100,000 for each such failure. 

• Signature: lseth casseoy I 
'Name: Prefix I I • Firsl Name IEQth I Middle Name I I 

·LastName 
lcassE!dy I 

Suffix 
I I 

Title: !Author ized Institutional Representat i ve ITelephone No.: 1919-513- 0023 IDate: los1 2212014 

F9Clere1Uu 0nly: . I AUthorlzod lot la<:al Rep•oduction 
Stanllard Form- lll (Rev. 7-~7) 

r '" :wmd-#"S3't r U I ·vvvv 

I 
I 

I 
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OMB Number: 1894-0005 
Expiration Date: 03i31/2014 

NOTICE TO ALL APPLICANTS 

The purpose of this enclosure is to inform you about a new 
provision in the Department of Education's General 
Education Provisions Act (GEPA) that applies to applicants 
for new grant awards under Department programs. This 
provision is Section 427 of GEPA, enacted as part of the 
Improving America's Schools Act of 1994 (Public Law (P_L,) 
103-382). 

To Whom Does This Provision Apply? 

Section 427 of GEPA affects appl icants for new grant 
awards under this program. ALL APPLICANTS FOR 
NEW AWARDS MUST INCLUDE INFORMATION IN 
THEIR APPLICATIONS TO ADDRESS THIS NEW 
PROVISION IN ORDER TO RECEIVE FUNDING UNDER 
THIS PROGRAM. 

(If this program is a State-formula grant program, a State 
needs to provide this description only for projects or 
activities that it carries out with funds reserved for State-level 
uses. In addition, local school districts or other eligible 
applicants that apply to the State for funding need to provide 
this description in their applications to the Stale for funding. 
The State would be responsible for ensuring that the school 
district or other local entity has submitted a sufficient 
section 427 statement as described below.) 

What Does This Provision Require? 

Section 427 requires each applicant for funds (other than an 
individual person) to include in its application a description 
of the steps the applicant proposes to take to ensure 
equitable access to. and participation in, its 
Federally-assisted program for students, teachers, and 
other program beneficiaries with special needs. This 
provision allows applicants discretion in developing the 
required description. The statute highlights six types of 
barriers that can impede equitable access or participation: 
gender, race, national origin, color, disability, or age. 
Based on local circumstances, you should determine 
whether these or other barriers may prevent your students, 
teachers, etc. from such access or participation in, the 
Federally-funded project or activity. The description in your 
application of steps to be taken to overcome ihese barriers 
need not be lengthy; you may provide a clear and succinct 

description of how you plan to address those barriers that are 
applicable to your circumstances. In addition, the information 
may be provided in a single narrative, or, if appropriate, may 
be discussed in connection with related topics in the 
application. 

Section 427 is not intended to duplicate the requirements of 
civil rights statutes, but rather to ensure that, in designing 
their projects, applicants for Federal funds address equity 
concerns that may affect the ability of certain potential 
beneficiaries to fully participate in the project and to achieve 
to high standards. Consistent with program requirements and 
its approved application, an applicant may use the Federal 
funds awarded to it to eliminate barriers it identifies. 

What are Examples of How an Applicant Might Satisfy the 
Requirement of This Provision? 

The following examples may help illustrate how an applicant 
may comply with Section 427. 

(1) An applicant that proposes to carry out an adult literacy 
project serving, among others, adults with limited English 
proficiency, might describe in its application how it intends to 
distribute a brochure about the proposed project to such 
potential participants in their native language. 

(2) An applicant that proposes to develop instructional 
materials for classroom use might describe how it will make 
the materials available on audio tape or in braille for students 
who are blind. 

(3) An applicant that proposes to carry out a model science 
program for secondary students and is concerned that girls 
may be less likely than boys to enroll in the course, might 
indicate how it intends to conduct "outreach" efforts to girls, 
to encourage their enrollment. 

We recognize that many applicants may already be 
implementing effective steps to ensure equity of 
access and participation in their grant programs, and 
we appreciate your cooperation in responding to the 
requirements of this provision. 

Estimated Burden Statement for GEPA Requirements 

According to the Paperwork Reduction Act of 1995. no persons are required to respond to a collection of information unless such 
collection displays a valid OMB control number. Public reporting burden for this collection of information is estimated to average 

1.5 hours per response, including time for reviewing instructions. searching existing data sources, gathering and maintaining the 
data needed. and completing and reviewing the collection of information. The obligation to respond to this collection is required to 
obtain or retain benefit (Public Law 103-382). Send comments regarding the burden estimate or any other aspect of this collection 
of information, including suggestions for reducing this burden, to the U.S. Department of Education, 400 Maryland Ave., SW, 
Washington, DC 20210-4537 or email ICOocketMgr@ed.gov and reference the OMB Control Number 1894-0005. 

Optional - You may attach 1 file to this page. 

IGEPA 427.pdf Add Attachment Delete Attachment I View Attachment 

PR/Award# S377B140009 
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NELA-DST GEPA 427 


In accordance with Section 427 of the. Department of Education's General Provision Act 

(GEPA), North Carolina State University and its partner organizations in the 2014 Turnaround 

School Leaders Program proposal (NELA-DST) will ensure equitable access and participation to 

all persons regardless of their race, color, ethnicity, religion, national origin, gender, age, 

citizenship status, or disability to the programs and services offered in its federally assisted 

program. NC State is committed to providing equal access to educational programs, services and 

activities. 

ln regards to disability, NC State University's Disability Services Office (DSO), coJlaborates 

with students to detennine reasonable accommodations to ensure equal opportunity. The DSO 

works with departments throughout the Unjversity to assure that the programs and facilities are 

accessible to every student at NC State and provides services that promote independence and 

aUow equal access to the North Carolina State University experience. 

In regards to race, color, ethnicity, religion, national origin, gender, age, citizenship status, or 

disability, the College of Education is committed to providing students with a welcoming, 

inclusive environment where students of all backgrounds feel respected, supported and 

encouraged. To that end, the CoHege of Education seeks to provide our students with 

opportunities to explore their heritage, celebrate their cultural differences and similarities, and 

engage in open discuss.ion about how they can become better educators in a diverse world. 

The College of Education creates opportunities for students, faculty, and administrators lo 

collaborate on issues of diversity. The College sponsors and supports a variety of student clubs, 

academic committees, events, and programs that celebrate our diverse population and the 

contribution of each group to our campus and our community. For example, COMID (Council on 

PR/Award# $3778140009 
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Multicultural Initiatives & Diversity) supports a climate that nurtures and values diversity in the 

CoJJege of Education; builds and maintains a diverse faculty, staff, administrator, and student 

community; and prepare educators as citizens of the world. The group is comprised of faculty, 

adntlnistrators, deans and student representatives. This committee serves as a sounding board for 

diversity issues and concerns within the College. 

The NELA-DST project focuses on deJivery of services to historically disadvantaged 

populations. Among these are African American, Latina/a, and Native American adults who are 

also underrepresented in school leadership positions. The North Carolina State University 

NELA-DST Aspiring SIG Leaders Academy will make identification and recruitment of African 

Americans, Latina/os, and Native Americans a priority; with a target of 60% minority students 

enrolled in the cohort of students admitted into the Aspiring Leaders Academy. Such diversity 

efforts will greatly enhance the leadership pipeline for members of groups historically 

underrepresented in school leadership positions. Also, open and equitable access to program 

components will be provided to aH who participate and we wiJ1 provide open and equitable 

access to all materials produced by the project 

Finally, the targeted beneficiaries of the components of the proposal are "majority-minority" 

SIG schools with large numbers of impoverished, at-risk students. In an effort to better serve 

students with disabilities and English Language Learners, strategic recruitment efforts for the 

NELA-DST Aspiring SIG Leader Academy will specifically target individuals with high 

leadership potential, who have successfully worked with students from historically underserved 

populations (i.e., effective teachers of exceptional children/special education and/or teachers of 

English Language Learners, Reading Support Specialists, etc.). Thus, rnaximi.zing the potential 

benefits to individuals with special needs. 

PR/Award# 53778140009 
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CERTIFICATION REGARDING LOBBYING 

Certification for Contracts, Grants, Loans, and Cooperative Agreements 

The undersigned certifies, to the best of his or her knowledge and belief, that: 

(1} No Federal appropriated funds have been paid or will be paid, by or on behalf of the undersigned, to any 
person for influencing or attempting to influence an officer or employee of an agency, a Member of 
Congrass, an officer or employee of Congress. or an employee of a Member of Congress in connection with 
the awarding of any Federal contract, the making of any Federal grant, the making of any Federal loan, the 
entering into of any cooperative agreement. and the extension, continuation, renewal, amendment, or 
modification of any Federal contract, grant, loan, or cooperative agreement. 

(2) If any funds other than Federal appropriated funds have been paid or will be paid lo any person for 
influencing or attempting lo influence an officer or employee of any agency, a Member of Congress, an 
officer or employee of Congress, or an employee of a Member of Congress in connection with this Federal 
contract, grant, loan, or cooperative agreement, the undersigned shall complete and submit Standard 
Form·LLL, "Disclosure of Lobbying Activities," in accordance with its instructions. 

(3) The undersigned shall require that the language of this certification be included in the award documents 
for all subawards at all tiers (including subcontracts, subgrants, and contracts under grants, loans, and 
cooperative agreements) and that all subrecipients shall certify and disclose accordingly. This certification 
is a material representation of fact upon which reliance was placed when this transaction was made or 
entered into. Submission of this certification is a prerequisite for making or entering into this transaction 
imposed by section 1352, title 31, U.S. Code. Any person who fails to file the required certification shall be 
subject to a civil penalty of not less than $10,00 oand not more than $100,000 for each such failure. 

Statement for Loan Guarantees and Loan Insurance 

The undersigned states, to the best of his or her knowledge and belief, that: 

If any funds have been paid or will be paid to any person for influencing or attempting to influence an officer 
or employee of any agency, a Member of Congress. an officer or employee of Congress. or an employee of 
a Member of Congress in connection with this commitment providing for the United States to insure or 
guarantee a loan, the undersigned shall complete and submit Standard Form-LLL, "Disclosure of Lobbying 
Activities," in accordance with its instructions. Submission of this statement is a prerequisite for making or 
entering into this transaction imposed by section 1352, title 31, U.S. Code. Any person who fails to file the 
required statement shall be subject to a civil penalty of not less than $10,000 and not more than $100,000 
for each such failure. 

'APPLICANT'S ORGANIZATION 

INort.·:) ::a.rel i na State U:)i versi t y I 
• PRINTED NAME AND TITLE OF AUTHORIZED REPRESENTATIVE 

Prefix: J I ·First Name:jaeth 

'Last Name: 1'-"5·'"dy 

·Title: lvi ,·.,etc•:. Rt::!~t>d.:.c.:l: L~t>vel~1.HUE::!r'1l /:".:ED I 

I Middle Name: I 

I Suffix: I I 

I 

'SIGNATURE: lr.o?tn C<Jssedy I 'DATE:los12:1n:4 I 

PR/Award# S377B140009 

Page e13 

Tracking Number:GRANTI 1653080 Funding Opportunily Number:ED-GRANTS-032814-001 Recdve<l Dale:2014-05-22Tl2:17:36-04:00 



Abstract 

The abstract narrative must not exceed one page and should use language that will be understood by a range of audiences. 
For all projects, include the project title (if applicable), goals, expected outcomes and contributions for research, policy, 
practice, etc. Include population to be served, as appropriate. For research applications, also include the following: 

• 	 Theoretical and conceptual background of the study (i.e., prior research that this investigation builds upon and that 
provides a compelling rationale for this study) 

• 	 Research issues, hypotheses and questions being addressed 

• 	 Study design including a brief description of the sample including sample size, methods, principals dependent. 
independent, and control variables, and the approach to data analysis. 

[Note: For a non-electronic submission, include the name and address of your organization and the name, phone number and 
e-mail address of the contact person for this project.] 

You may now Close the Form 

You have attached 1 file to this page, no more files may be added. To add a different tile, 
you must first delete the existing file. 

• Allachment: ,_IA_b_s_tr_ac_t_.p_d_f______________. Add Attachment Delete Attachment J View Attachment 

PR/Award # S3778140009 


Page e14 


Tracking Number:GRANT 11653080 	 Funding Opportunily Number:ED-GRANTS-032814-001 Recdved Date:2014-05-22Tl2: 17:36-04:00 



The Northeast Leadership Academy-District and School Transformation's (NELA-DST): 

Pipeline for Developing, Incentivizing, and Sustaining Effective 

Turnaround Leaders for Rural, High-Need Schools 

The goal of the Northeast Leadership Academy-District and Schoo] Transformation (NELA­

DST) project is to increase student achievement by utilizing strategic partnerships to enhance 

and implement a leadership pipeUne that selects, prepares, places, supports, and retains school 

leaders for School Improvement Grant (SIG) schools in rural, high-poverty, hard-to-staff, 

historically low-performing schools in northeast North CaroJina (NC). NELA-DST creates a 

comprehensive leadership development and succession plan for the consortium of three high-

needs school districts serving eight (8) rural SIG schools. The districts and schools include: (a) 

Edgecombe County Public Schools (NCES ID# 3701320): Coker-Wimberly Elementary, NCES# 

370132000553, Rural Code (RC): 42; (b) Halifax County Schools (NCES District ID# 3701950): 

(l). Dawson Elementary, NCES# 370195000859, RC: 42; (2). Everetts Elementary, NCES# 

370195000862, RC: 42; (3). lnborden Elementary, NCES# 370195000864, RC: 42; (4). Enfield 

Middle School, NCES# 370195000861, RC: 42; (5). William R. Davie Middle School, NCES: 

370195000872, RC: 42; (6). Southeast Halifax High School, NCES# 370195002.157, RC: 42; 

and (c) Warren County Schools (NCES 10#3704740): Warren County High School, NCES# 

370474002189, RC: 43. NELA-DST taps the experience of the partners and builds upon the 

successes of other funded projects among the partners as part of a comprehensive initiative to 

increase student achievement in northeast NC. Each component of NELA-DST is anchored in 

research-based best practices in leadership preparation and continuing support and is designed to 

meet the specific leadership needs of SIG schools in rural, northeast NC - with a specific focus 

on instrnctionaJ leadership and school management strategies that build strong learning cultures. 
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Thus, NELA-DST meets Absolute Priority 2: Rural Turnaround School Leadership Selection. 

Preparation. Placement, Support, and Retention Program. NELA-DST also meets both 

Competitive Preference Priorities 1 & 2 as will be de.scribed and supported in the narrative. In 

brief, NELA-DST meets Competitive Preference Priority 1: Existing PoUcy Conditions that can 

be Leveraged to Ensure Success and Sustainabilit)' of a Turnaround Leadership Pipeline, by 

having in place policies that: a) empower school leaders by providing decision-making autonomy 

regarding staffing, schedules and budgets, and b) provide for preparation and support through a 

state-authorized and locally adopted alternative preparation program for high-needs leaders 

(NELA/NELA-DST). Consortium LEAs have maximum flexibility in the selection, preparation, 

placement, support and retention of SIG school leaders. For Competitive Preference Priority 2: 

Record of Preparing and Supporting Turnaround School Leaders who have Demonstrated 

Success in Graduation Rates and Academic Growth. the partner agencies (NCSU's NELA and 

NCDPI' s DST) have proven records of improving student achievement outcomes that will be 

descrihed in the narrative. With the overarching goal of dramatic improvement in student 

academic achievement, NELA-DST will utilize the following strategies: 1. Specialized 

Preparation: lmiovative Leaders Academy for Aspiring SIG Leaders. Recmit and rigorously 

select 15 exemplary teachers (with preference Special Education and/or Language Instruction 

Education teachers) for participation in a context specific, field-based preparation program 

designed to prepare innovative leaders for rural, high-need, hard-to-staff SIG schools in 

northeastern NC. At the end of the two-year experiential program, participants earn a school 

principal license (certification) and a Master' s degree in School Administration. Graduates make 

a three-year post degree commitment to lead SIG/SIG eligible schools in Northeast NC. 

2. Purposeful Hiring ofthe Best Leaders for SIG Schools: Develop and implement a plan for 
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hiring the best leaders for SIG schools that includes local adoption of competencies to guide 

hiring committees. Superintendents, School Board members, and other stakeholders will receive 

training through W. K. Kellogg Foundation' Community Learning Exchange process. 

Competencies will be utilized in making hiring, incentive, and retention decisions for SIG school 

leaders. As reflected in existing policies and our MOUs, SIG/ principals will be granted 

maximum autonomy in staffing, schedulh1g, and school budgets and financial incentives will be 

provided to attract and retain effective SIG school leaders. 3. SIG Turnaround Leaders 

Academy: On-Going Individualized Supports for SIG Leaders. Enhance and provide a 

differentiated professional development and executive coaching program for SIG leaders with a 

focus on instructional leadership and school management strategies that build strong learning 

cultures. Through the SIG Turnaround Leaders Academy, NELA-DST will support the SIG 

principals' development as instructional leaders by strengthening their capacity to provide 

targeted, corrective feedback to teachers. It will provide an induction and early career support 

program for new principals customized to address the immediate needs of the SIG principals and 

should result in more rapid improvements in student outcomes. The 8 current SIG principals and 

their leadership teams, as well as the 15 aspiring SIG leaders will receive coaching and 

participate in 15 sessions of the SIG-differentiated professional development series. All SIG 

school leaders in NC will be served by the SIG-specific professional development series, which 

will be refined and delivered across the state. 4. Retaining the Best SIG Leaders in Challenged 

Rural Communities. NELA-DST will develop and implement processes, based on locally 

adopted competencies and based on the NC Standards for School Executives, that use designated 

data points to inform selection, placement, retention, and incentive decisions for principals in 

SIG schools. NELA-DST will help establish district processes to retain effective school leaders. 
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The Northeast Leadership Academy-District and School Transformation's 
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The Northeast Leadership Academy-District and School Transformation's 

Pipeline for Developing, Incentivizing, and Sustaining Effective 

Turnaround Leaders for Rural, High-Need Schools 

The goal of the Northeast Leadership Academy-District and School Transformation (NELA­

DST) project is to increase student achievement by milizing strategic partnerships to enhance 

and implement a leadership pipeline that selects, prepares, places, supports, and retains school 

leaders for School Improvement Grant (SIG) schools in rural, high-poverty, hard-to-staff, 

historically low-performing schools in northeast North Carolina (NC). NELA-DST creates a 

comprehensive leadership development and succession plan for a consortium of three high-needs 

school districts serving eight (8) rural SIG schools. Each component of NELA-DST is anchored 

in research-based best practices in leadership preparation and continuing support and is designed 

to meet the specific leadership needs of SIG schools in rural northeast NC -with a specific focus 

on instructional leadership and school management strategies chat build strong learning cultures. 

Thus, this comprehensive project meets Absolute Priority 2: Rural Turnaround School 

Leadership Selection, Preparation, Placement, Support, and Retention Program. The 

following narrative describes the key components of NC's SIG school leader pipeline with the 

criteria for the Turnaround School Leaders Program in brackets after the section or subsection 

title. Please note, some sections address more than one criteria and each criteria may be 

addressed in more than one section. NELA-DST also meets both Competitive Preference 

Priorities 1 & 2 as will be described and supported in the narrative. 

Introduction and Background to the Partnership and llts Work [Quality of Project Design] 

NELA-DST brings together a land-grant university, North Carolina State University, the 

North Carolina Department of Public Instruction's Division of District and School 
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Transformation, and a consortium of three rural, high-needs school districts to increase student 

achievement by preparing and retaining school leaders to serve as instructional Jeaders in the 

consortium' s SIG schools. NELA-DST builds upon the successes of other funded projects 

among the partners and is part of a comprehensive initiative to increase student achievement in 

northeast NC. NELA-DST builds on, refines, and expands the work of an aspiring leaders 

academy called NELA (and NELA 2.0). The new NELA-DST program wiU enhance this work 

by allowing for the expansion of targeted supports and incentives for SIG school leaders 

including additional professional development and coaching that further develops and sustains 

the leadership pipeline for the region with the ultimate goal of increasing student achievement by 

achieving the following objectives: 

1. Specialized Preparation: ln11ovative Leaders Academy for Aspiring SIG Leaders [Quality of 

Project Design: Providing Comp. & Diff. PD to Prepare SIG School Leaders] : Recruit and 

rigorously select 15 exemplary teachers with high leadership potential for participation in a 

context specific field-based preparation program (NELA-DST Innovative Leaders Academy for 

Aspiring SIG Leaders) designed to prepare new 21-~1 century school leaders for rural, high-need. 

hard-to-staff schools in northeastern NC. At the end of the two-year program, 15 participants will 

earn a school principal license (certification) and a Master' s degree in School Administration. 

Graduates make a three-year post degree commitment to lead SIG/SIG eligible schools in 

Northeast NC. 

2. Purposeful Hiring ofthe Best Leaders for SIG Schools [Quality of Project Design: Selecting 

and Placing School Leaders Using Locally Adopted Competencies]: Develop and implement a 

plan for hiring the best leaders for SfG schools that includes developing consensus for 

competencies to guide local hiring committees. Superintendents, school board members, and 
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other stakeholders will receive training through a process from the W. K. Kellogg Foundation 

called a Community Learning Exchange 011 utilizing competencies io making hiring, incentive, 

and retention decisions. As reflected in existing policies and in our MOUs, SIG/SIG eligible 

principals will be granted maximum autonomy in staffing, scheduling, and school budgets and 

financial incentives will be provided to attract and retain effective SIG school leaders. 

3. On-Going llldividualized Supports for SIG Leaders: SIG Turnaround Leaders Academy 

[Quality of Project Design: Providing Comp. & Diff. PD to Support SIG School Leaders]: 

Enhance and provide a high-quality continuing professional development and individual 

executive coaching program differentiated for SIG principals with a focus on instructional 

leadership and school management strategies that build strong learning cultures. Through the 

SIG Turnaround Leaders Academy, NELA-DST will support the SIG principals' development as 

instructional leaders by strengthening their capacity to provide targeted, corrective feedback to 

teachers. It will provide an induction and early career support program for new principals that 

includes the development of a network of support through leadership Professional Learning 

Communities (PLCs) established through periodic ')ust-in-time" seminars customized to address 

the immediate needs of SIG principals. The combination of continued professional development 

designed to help principals solve individual school issues combined with the on-site, regular 

support of an experienced executive coach to provide reflection and guidance should result in 

rapid improvements in student outcomes. 

4. Retaining the Best SIG Leaders in Challenged Rural Communities [Quality of Project 

Design: Using Data to Inform Professional Development, Retention, and Incentive Decisions] : 

NELA-DST will develop and implement processes that use designated data points to inform 

selection, placement, retention, and incentive decisions for principals in SIG schools. NELA-
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DST will establish district processes to retain effective school leaders by providing incentives 

based on performance on locally adopted competencies. These competencies wilJ be based on the 

NC Standards for School Executives and in leadership practices that research has identified as 

essential for effective turnaround principals. These practices will be described in a later section. 

In districts where many school board employment decisions have historically been based on 

micro-political reasons the adoption of objective measures of effectiveness should lead to 

employment decisions aligned with the best interests of students and student learning. 

Investing in Human Capital [Quality of Project Design: Strong Theory]: Investing in human 

capital is a strategy successful organizations employ to build their leadership "bench strength." 

While a common practice in successful corporations, leadership succession planning is virtuaJJy 

non-existent in U.S. public education systems, despite decades of research indicating that quality 

leadership is essential to high performing schools (Leithwood, Louis, Anderson, & Wahlstrom, 

2004; Waters, Marzano, & McNulty, 2003). 

Quality leadership matters and is second only to teaching in its impact on student learning 

(Hallinger & Heck, l 998; Leithwood, Seashore-Louis, Anderson, & Wahlstrom, 2004). Research 

indicates that principals have more ofan impact on student achievement in the most 

challenging schools - specifically, high-poverty. high-minority. low-perfonning schools (like 

those identified for SIG) than principals in less challenging schools (See Appendix A). The 

impact of principals, as measured by value-added student test scores, is nearly twice as large in 

high-poverty schools as in low-poverty schools (Branch, Hanushek & Rivkin, 2012). High-

poverty, low-achieving districts, which need the very best principals, often have great difficulty 

attracting high quality applicants (Winter & Morgenthal , 2002). Therefore, a targeted investment 

in building leadership capacity is a strategy that promises to yield significant returns in improved 
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student outcomes. In this narrative, we describe a research-based strategy to strengthen NC's 

principal pipeline to recruit, prepare, and retain individuals capable of leading school 

improvement efforts that significantly improve student achievement in NC' s neediest schools. 

History Between NC State University, NC Department of Public Instruction's District and 

School Transformation and the Partnering LEAs (NELA-DST Districts) [Significance of the 

Project; Capacity to Implement the Project; Quality of Project Design: Strong Theory l: North 

Carolina State University (NCSU), the NC Department of Public Instruction (NCDPI) through 

its Division of District and School Transformation and three rural, high-need districts 

participating in this consortium have a well-established history of working together to improve 

outcomes for students. NCSU is a research-extensive, comprehensive, land-grant university 

known for its leadership in education and research. NCSU is consistently ranked among the 

nation's top 50 public universities and ranked by Princeton Review as a best value for students. 

Land-grant universities have a unique mission to serve the educational needs of residents by 

providing access to continuing education and professional development opportunities to 

underserved populations. NCSU has committed to providing a 28% reduction in tuition and fees 

for the NELA-SIG degree program and agreed to allow NELA-SIG to deliver coursework off 

campus in northeast NC; thus increasing accessibility to underserved populations and fulfilling 

its land-grant mission. 

The District and School Transformation (DST) of NCDPI has as its mission the improvement 

of student achievement in the lowest 5% of schools and the bottom 10% of districts in NC. The 

districts of Edgecombe, Halifax, and Warren fall within that scope of work. DST has 

successfully supported the turnaround of struggling schools, including both the NC High School 

Turnaround initiative and the Turning Around the Lowest Achieving Schools (TALAS) portion 
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of the NC Race to the Top (RttT) grant. DST currently provides support to TALAS schools, low-

performing schools under state definition, SIG schools, and ESEA waiver priority schools. DST 

works closely with its sister division that administers federal programs, including SIG. 

DST also works closely with NCSU's Northeast Leadership Academy (NELA) for aspiring 

school leaders. DST works with NELA's Leadership Team to identify outstanding potential 

caodjdates for the leadership academy. DST leaders volunteer as eva]uators oo NELA's 

Candidate Assessment and Formative Assessment Days, and provide relevant SIG-related 

training to NELA Fellows. DST's Director regularly consults with NELA's Director to identify 

NELA graduates who are the right fit for leadership openings in SIGffALAS schools. Today, 

there is seamless alignment of DST and NELA's collective work - all focused on improving the 

schools in northeast NC and thus the life chances of NC' s most vulnerable students. 

A planning grant from The Bill and Melinda Gates Foundation and NCDPI supported the 

original design of the pre-service preparation component of NELA. NELA became the pilot 

leadership preparation program for NC's proposal for the U.S. Department of Education's Race 

to the Top (RttT) program. As referenced above, DST was the Turning Around the Lowest 

Achieving Schools (TALAS) component of the same RttT initiative. NELA-DST enhances and 

expands these strategic partnerships and is designed to tap into and build on local strengths to 

holster hoth human capital and systemic capacity. By doing so, NELA-DST has re-

conceptualized leadership preparation and continuing support - taking it from focusing on 

deficits to focusing on assets; from 'T' to "we"; from on-campus to on-site; from the state agency 

or the university to the field; from school leadership to community leadership; from superhero to 

servant leaders; from solely "course" focus to "just-in-time, needs-based" topical preparation and 

support; and from a lone wolf to a "Wolfpack.'' 
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As we developed NELA and refined, enhanced, and expanded it for NELA-DST, we utilized 

research-based, best-practices in leadership development (Darling-Hammond, LaPointe, 

Meyerson, Orr, & Cohen, 2007; Cheney, Davis, Garrett, & Holleran, 2010; Orr & Orphanos, 

2011); however, we rejected deficit models of leadership preparation. Illstead we utilize 

appreciative inquiry to dig deeply into the causes of poverty and low student achievement. As 

such, preparation is anchored in Uberatioo, first by understanding the root causes of poverty and 

low academic achievement and then by harnessing community assets to begin a new narralive of 

high expectations and hope (McKenzie & Scheurich, 2004; Tbeoharis, 2010). 

Since 20 l 0, three cohorts of rigorously selected students have completed a context-focused 

preparation program and made a three-year, post-degree commitment to work in high-need 

schools in northeast NC, thus, reducing leadership turnover. Since May 2012, 62 leaders have 

graduated from NELA. Currently, 11 graduates are principals, 29 are assistant principals, and 3 

are in district level leadership positions (20 Fellows graduated on May 9, 2014: 7 of whom have 

already secured leadership positions). NELA's first year leadership placement rate is 90% ­

nearly three times higher than the national average for traditional school leadership preparation 

programs. Combined, the 3 NELA-DST districts have hired 7 NEI.A graduates as principals 

since 2012 (4 in Halifax, 1 in Warren, and 2 in Edgecombe) and another four (4) graduates in 

other school leadership positions. This high placement rate is one indicator of the commitment 

the districts have made to utilize highly rrained individuals lo fill their leadership openings. 

Through our work, we came to realize that to sustain this much needed change in leadership 

perspective and practice requires ongoing and intensive high-quality continuing professional 

development. Therefore, in 20l3, NCSU's NELA applied for and was awarded funds (through 

the USDOE School Leadership Program) for NELA 2.0 to provide both quality pre-service and 
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in-service professional development for rural school leaders. A component of this work is in 

partnership with DST and this NELA-DST proposal requests funds from the Turnaround School 

Leaders Program to enhance, implement, and expand the leadership pipeline for NC's rural, 

high-need schools. 

NELA-DST's SIG Turnaround Leaders Academy plans to refine, enhance, and implement a 

cycle of 15 professional development seminars differentiated for SIG/SIG eligible school 

leaders, the NELA-DST Aspiring SIG Leaders Academy Fellows, and their mentor principals. 

The professional development series was developed specifically to address the unique needs of 

SIG/SIG eligible leaders and was originally delivered using NC's RttT TALAS resources. This 

SIG-specific program received extremely positive feedback from the participants and its positive 

impact is noted in the external evaluation of NC's RttT initiative. The convergence of the lessons 

learned from the development and delivery of NELA and the implementation of both NC 

Turnaround and TALAS make the partnership between the university and state agency unique 

and powerful and provides a strong :foundation on which to continue to grow and refine the 

NELA-DST ongoing collaborative effort. 

Through a "train-the-trainer" model, NELA-DST wiJl leverage the partnerships between 

NELA, DST, and consortium districts to build a critical mass and network of like-minded, well-

prepared, and well-supported leaders who will continue to lead rural high-need schools and drive 

significant improvements in student achievement well after the grant funding ends. 

The Need for NELA-DST: Great School Have Great Leaders [Significance of the Project] 

As you read this proposal, it may be helpful to picture in your mind' s eye, a child whom you 

love - your son, daughter, niece, or nephew. Picture this child as an 8-year-old third grader, 

walking into an aging school building. It is a rural school, where 92% of the students are eligible 
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for free or reduced lunch, two-thirds ( 63%) of your child's 3rd grade classmates are below grade 

level in reading, and one-third of the teachers had turned over from the year before. This 

describes a typical SIG school in the consortium districts. The children in this region deserve 

better schools - schools capable of helping them reach thefr full potential. Ask yourself: What 

type of leader would you want for your child in this school? How would you want the principal 

prepared? What dispositions, competencies, and orientations would you want the leader to have? 

What continuing professional learning would you want for the principal? Addressing these 

questions and preparing the right kind of leader for this context is the work of the NELA-DST 

leadership preparation and continuing professional development model and thus meets Absolute 

Priority 2: Rural Turnaround School Leadership. 

Northeast North Carolina: The National Center for Education Statistics (2012) notes that 

nearly one-third (32.3%) of schools in the U.S. are located in rural areas. NC ranks second in the 

nation in both the absolute number (685,409) and highest percentage (47.2%) of rural students. 

Over half (52%) of NC's schools serve rural communities. Northeast NC is a geographically 

isolated rural region with low-density population. Our district partners in Northeast NC 

(Edgecombe, Halifax. and Warren) suffer from issues related to abject, inter-generational 

poverty, and racial segregation. NC's lowest performing schools are disproportionately clustered 

in this region. The vestiges of racial segregation remain distinctive in these communities and 

their institutions and students experience stark racial and socioeconomic isolation. For example, 

Hal~ifax County is 39% White overall; however, Halifax County Public Schools are 95% non-

White (only 4.4% of students are White). The school districts' free and reduced lunch 

percentages are over 92% and the percent of students identified with disabilities far exceeds the 

state average. As part of the NC Supreme Court's ruling in Leandro v. State, the court described 
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the schools in Halifax County as "failing to provide the children with the equal opportunity to 

receive a sound basic education," and declared them guilty of "academic genocide." 

As briefly shown in Table 1 (&by subgroup in Appendix B). with student performance 

composites substantially below the state average and very poor performance among student 

subgroups, these districts fail to provide a quality education for many of their students. Also. the 

vast majority of the students in the SIG schools live in poverty and it wi11 require a highly skilled 

principal to turnaround these schools and make significant improvements in student outcomes. 

To that end, tbe superintendents and school boards in the NELA-DST consortium districts have 

committed to utilizing a comprehensive approach to improving the quality of school leadership 

and improving student educational outcomes for their SIG schools (See MOUs). 

Table 1: NELA-DST Partner LEAs: 2012-2013 Data 

NELA-DST DISTRICTS & SIG SCHOOLS 

Student Population 
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EDGECOMBE COUNTY: 6,599 students: NCES District#: 3701320 81.6% 21.9 

Coker-Wimberly Elem., 409 students, NCES#: 370132000553:RC: 42 100% 18.9 

HALIFAX COUNTY: 3,406 students: NCES District# 3701950 93.5% 17.1 

Dawson Elementary: 165 students: NCES#: 370195000859: RC: 42 1.00% 17.0 

Everetts Elementary: 331 students: NCES ID# 370195000862: RC: 42 100% 13.8 

Inborden Elementary: 363 students: NCES#: 370195000864: RC: 42 100 % 10.3 

Enfield Middle School: 350 students: NCES# 370195000861: RC: 42 91.1% 9.0 

WilliamR, Davie ~liddle: 448 students: NCES#: 370195000872: RC: 42 88.4% 18.7 
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Southeast Halifax High: 392 students: NCES#: 370195002157: RC: 42 88.0% 16.3 

WARREN COUNTY: 2380 students: NCES District#: 3704740 86.0% 27.6 

Warren County High: 430 students: NCES#: 370474002189: RC: 43 77.7% 29.3 

* Performance Composite is % students meeting or exceeding expected level ofachievement on 

all assessments. In Hal~fax County, for example: 82.9% ofstudents failed 1 or more assessment. 

Jn preparation for this submission, NELA-DST consulted with the consortium districts' 

Superintendents, Associate Superintendents, and Human Resources Directors to identify and 

discuss the school leadership needs for the region. We discussed the strengths and weaknesses of 

recently hired NELA graduates (individuals newly credentialed to be a principal) as well as 

cun-ent principals. The superintendents and other district leaders were overwhelmingly positive 

about the quality and skill sets of NELA graduates. (See Appendix C: External Evaluator's 

Memo on current project & Appendix D: Key Stakeholder Comments). Indeed, our graduates 

have made significant improvements in the schools they lead in a very short period of time. 

Warren Early College, which is led by a NELA Cohort 1 graduate, was recently named as a Top 

Ten School for African American Male Student Performance. Other schools led. by NELA 

graduates are listed in the top 5% of the schools in NC for student growth (See Appendix E). 

NELA has documented success in preparing and supporting school leaders of high-need schools 

as evidenced on state assessments of academic growth. Thus, NELA·DST meets Competitive 

Preference Priority 2: Record ofPreparing and Supporting Turnaround Leaders who have 

Demonstrated Success in Increased Gradual ion Ra1es and Academic Growth. Further 

documentation that NELA-DST meets Competitive Preference Priority 2 will be provided in 

later sections of this narrative. 
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Noting that they anticipate leadership vacancies and need continuing professional 

development for their current principals, the superintendents encouraged us to seek additional 

funding to continue the aspiring leaders preparation program and develop and deliver a 

professiona] development program for SIG/SIG-eligible schools. Therefore, NELA-DST will 

support both the SIG-specific refinement and implementation of an aspiring leader's academy 

and the refinement, enhancement, and implementation of a SIG Turnaround Leaders Academy 

that will include targeted individualized supports and incentives for current principals and high-

impact professional development for leaders in SIG schools. The goals and objectives to be 

achieved by NELA-DST are clearly specified in the sections below. 

Overarching Goal: The goal of NELA-DST is to increase student achievement by preparing and 

retaining principals and assistant principals to serve as instructional leaders in historically low-

performing, rural, high- need, bard-to-staff SIG schools. 

Table 2: NELA-DST Goal & Objectives 

Specialized Preparation [NELA-DST Aspiring SIG Leaders Academy]: Rigorous selection 

& differentiated contextual training to produce Outcome: 15 New SIG School Leaders 

.Purposeful Hiring ofthe Best Leaders for SIG Schools: 

Local consensus for competencies to guide local hiring commjttees. Training through 

Community Leaming Exchange. Outcome: Competency-Based Hiring 

011-Going Individualized Supports for SIG Leaders [NELA-DST SIG Turnaround Leaders 

Academy]: Professional development & executive coaching program differentiated for SIG 

principals. Outcome: SIG Principals Supported & Continuously Improve 
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Retaining the Best SIG Leaders in Challenged Rural Communities: Data-informed 

removal of ineffective leaders. Data-informed incentives to attract, reward, & retain effective 

leaders. Financial & workplace incentives (autonomy in staffing, scheduling, & school 

budgets). Outcome: Retention of Effective Leaders. 

NELA-DST creates a comprehensive leadership development and succession plan for the 

consortium of 3 high-poverty rural districts by achieving the 4 objectives previewed above. 

1. Strong Capacity to Develop and Implement a Leadership Pipeline System [Capacity to 

Implement Proposed Project: System in Place to Determine Teacher and Leader Effectiveness]: 

All the requisite components are in place for NC to implement a highly impactful leadership 

pipeline. Thus, as will be described in the following sections, NEIA-DST meets Competitive 

Preference Priority I: Existing Policy Conditions that can be Leverages to Ensure Success and 

SustainabiUty ofa Turnaround Leadership Pipeline. In brief, NELA-DST meets Competitive 

Preference Priority 1, by having in place policie,s that grant school leaders decision-making 

autonomy regarding staffing, schedules and budgets, and through the NELA-DST partnership, 

poJicies for the provision of train ing and support through a state-authorized and locally adopted 

alternative program for high-needs leaders (NELA/NELA-DST). As a result, the consortium 

LEAs have maximum flexibility in the selection, preparation, placement, support, and retention 

of SIG school leaders. 

Existing Evaluation System for Teachers and Leaders [Capacity to Implement: System in 

Place to Deten11ine Teacher and Leader Effectiveness]: NC created a set of nationally recognized 

standards, the NC Standards for School Executives and its accompanying rubric, based on 

research supporting "the practices of leadership that impact student achievement." The Interstate 

School Leader Licensure Consortium and work by the Wa11ace Foundation, and others 
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influenced the creation of the NC standards. The standards are: Strategic Leadership, 

Instructional Leadership, Cultural Leadership, Human Resource Leadership, Managerial 

Leadership, External Development Leadership, and Micro-political Leadership. An 8th element, 

Inclusion of Student Growth, was recently added. NC also has 21 Competencies (knowledge, 

experience, and skills) for School Executives. A rubric created for NC by McREL rates a 

principal' s performance as either: Developing, Proficient, Accomplished, Distinguished, or Not 

Demonstrated. Training has been provided to school boardsi superintendents, principals, and 

assistant principals and all NC principals and assistant principals are evaluated annually using 

this process (Appendix F and G). 

Io a similar manner, teachers in NC are also evaluated using research-based standards and an 

accompanying rubric. In October 2008, the NC State Board of Education approved the policy 

adopting the Rubric for Evaluating North Carolina Teachers and the Teacher Evaluation Process 

developed by McRel. The purpose of the North Carolina Teacher Evaluation Process is to assess 

the teacher's performance in relation to the North Carolina Professional Teaching Standards and 

design a plan for professional growth. The instruments are designed to encourage growth and 

promote effective leadership, quality teaching, and student learning while enhancing professional 

practice leading to improved instruction (NC Teacher Evaluation Process, 2012). (Appendix H). 

Commitment to Implement [Capacity to Implement: Decision-making Autonomy to SIG 

School Leaders; MOUs and Committed Paitners] : The three consortium districts have existing 

strong partnerships and memorandums of understanding (MOUs) with NELA-DST. The 

superintendents have witnessed the positive impact of the work from the existing partnerships 

and have enthusiastically supported the new NELA-DST proposal. Their commitment is outlined 

in a new NELA-DST MOU (with a focus on principal preparation for SIG schools and supports 
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and incentives for SIG principals) signed by the superintendent, the school board chair, the 

Director of NELA, and the Director of DST (Sec MOUs). 

Beyond the districts, NELA-DST has letters of letters of commitment from state-level 

educationaJ leaders including: Dr. June Atkinson, State Superintendent of Public Instruction; 

Eric Guckian, Educalion Advisor for NC Governor Pat McCrory, and former director for New 

Leaders; and Mark Sorrel1s, Senior Vice President of The Golden LEAF Foundation, a nonprofit 

and grantsmaking organization that administers NC's share of the Master Settlement Agreement 

with cigarette manufacturers. Golden LEAF is committed funding projects with the most 

potential for bolstering NC' s long-tenn economy (i.e., education), especially in tobacco-

dependent, economically distressed, rural communities - like the NELA-DST distiicts. (See: 

Letters of Support). Also .included is a letter of commitment from Dr. Jayne Fleener, Dean of 

NCSU's College of Education, committing to allocate resources (including a discounted tuition 

rate [28% discount], faculty time, and delivery of program in northeast region) to support NELA­

DST. FinaJJy, a letter of support is included from Rohyn Fehrman, Executive Director of NC's 

Teach for America (TFA). TFA will continue to be a strong partner in helping identify 

outstanding TFA alumni who want to remain in northeast NC and enter into school leadership. 

These energetic, driven, and compassionate individuals have been excellent participants in 

NELA's principal preparation program, as we know they wi11 he for NELA-DST's preparation 

program for SIG school leaders. 

Multiple Opportunities for Informative Public Feedback [Capacity to Implement: 

Opportunities for Feedback]: To ensure the NELA-DST proposal reflected input from and had 

the broad support of local education stakeholders, multiple opportunities were provided for 

public feedback on the proposal and its various components. A consultation survey that elicited 
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input on each NELA-DST program objective was sent to stakeholders who rated the importance, 

need, and their level of support for each component of NELA-DST. The superintendents were 

asked to ensure that the survey was distributed electronically to all district personnel and central 

office personnel and principals forwarded the survey to parents/guardians and other stakeholders. 

Paper copies were also available in the NELA-DST districts. The responses received from 49 

individuals (Respondents: 38% parents, 30% leaders, 28% teachers, and 4% other) were 

overwhelmingly supportive of pipeline plans and its components (See Appendix I). 

We held public forums to provided opportunities for feedback from all community members. 

First, NELA -DST was discussed at the school board meeting for Halifax County Schools. 

During this meeting, time was provided for a public comment period (See Appendix J). Since 

Warren and Edgecombe School Board meetings were not held in a timeframe that allowed for a 

similar process (the timing of the release of the guidelines for the Turnaround School Leaders 

grant did not align with the School Board meeting calendars), we provided further opportunity 

for public input at a public forum held on May13, 2014 at the Gateway Technology Center, 

which is located centrally between the three districts. Dr. Bonnie Fusarelli, Principal Investigator 

for NELA-DST, facilitated the session and was available to answer all questions (See Attestation 

of Consultation). We incorporated this feedback into the NELA-DST design so that we could 

ensure that the proposal has the support of the communities it will serve. 

Indeed, it was after careful consideration of local context and our consultation with local 

stakeholders/community leaders ahout how to best infuse performance-based orientations into 

institutions with limited experience with accountability cultures, that we were able to determine 

the appropriate strategies for the leadership pipeline and doHar amounts for the incentives for 

SIG school leaders. NELA-DST's performance-based incentives for SIG principals are 
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structured in a manner determined by stakeholder to be acceptable to the local community and 

easily sustainable post award. 

Sustainability of the Proposed Project After the A ward Period Ends: 


Sustaining the Leadership Pipeline [Sustainability of the Project After the Award Period Ends) 


A. Data for Continuous Improvement [Plan to Identify and Use Data to Inform Continuous 

Improvement of Leadership Pipeline During the Award Period}: A variety of data will be used to 

inform continuous improvement of NELA-DST after the grant ends. Data sources will include 

longitudinal student achievement data, review of lndistar data, which is NC's process for 

supporting and monitoring SIG progress, as well as feedback from participants, district leaders, 

and coaches. In order to identify individual areas of needed growth and to identify any potential 

gaps in preparation, as part of the coaching process, participants will be asked to s.hare their NC 

School Executive Evaluation annual summative evaluation with their executive coach. In 

addition, evaluations by the NELA-DST participants will be used to analyze strengths and 

weaknesses of each component of the progrnm. This information will then be used to revise the 

program for future NELA-DST candidates. Finally, data regarding a number of factors that may 

impact retention will be collected from NELA-DST participants. These data wiJI be analyzed to 

identify any trends among participants who experience greater success and will be used to refine 

an<l enhance the program and thus increase sustainability and success of NELA-DST. 

Furthermore, the inquiry and action cycle that we utilize to collect and implement changes 

based on feedback and make just-in-time improvement to the program as it is being delivered 

will continue to be utilized after the grant period to continuously improve the program as we are 

confident that continuing funding for NELA-DST will be secured by that time. 

B. Plan for Continuation: Budget Narrative for Sustainability [Sustainability of the Project 
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After the Award Period Ends & Adequacy of Budget to Align Resources to Sustain the Pipeline 

& Sustaining Stakeholder Support After the Federal Funding Ends]: NELA-DST has developed 

a comprehensive, multifaceted plan to ensure that the work of preparing and supporting SIG 

school leaders continues long after the funding ends. Each component has a sustainability plan 

imbedded in its design. A visual overview of the sustainability plan is included in Appendix K. 

NC has a plan to sustain the work of NELA-DST. Over the last year, state-level education 

leaders have reviewed Race-to-the-Top (RttT) funded projects to determine which projects the 

state might consider funding after RttT ends in August 2014. During this time, the work of 

NELA has been formally presented to the NC State Board of Education two times, presented to 

the NC House Study Committee on Educational lnnovation, and to the NC Joint Legislative 

Education Oversight Committee. The external evaluations found that NELA has strengthened 

NC's principal pipeline for rural, high-need schools and there is broad consensus that it is 

desirable to continue the program (See Appendix C). 

For the May 2014 "Short Session," the NC State Board of Education recommended that 

jimding for NELA be included in the Governor's education budget. The funding of an 

innovative program to purposefuily prepare leaders for the specific contexts in which they will 

work is very exciting, but due to tight fiscal times, the funding is not enough to fully support 

NELA. Instead, matched funds must be secured if the state support makes it through the 

legislative process. Nevertheless, this is a potential watershed moment in that it is the first time 

that NC has recognized the importance of having a highly specialized, intensive program to 

develop and sustain leaders for NC' s high-need schools. We have confidence that the line item 

will survive the legislative budget process and that when coupled with other funds - including 

funding from the Turnaround School Leaders Program, from philanthropic organizations such 
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as Golden LEAF, and local district funds - will form a broad, deep founda.tion on which to 

sustain this work into the.foreseeable future. This is especially true because the NC State 

Board of Education has r~cently set five goals as part of the Board ' s long-range plan. The 

reduction in the number of low-performing schools is one of the five goals. The work of NELA 

and the work of DST are both essential to this endeavor. By working more closely together, the 

NELA-DST partnership will serve to accelerate the pace of school improvement and quicken 

the limeline to reach the NC State Board's goals. 

A clear indicator of NC's support for the high-quality preparation of aspfring school leaders is 

that the state ofNC willfully fund the intemship salaries for full-time principal interns. By 

having a state mechanism in place to fund the internships (at the same salary as assistant 

principals), we have overcome a major hurtle to providing high-quality preparation for SIG 

principals. Research clearly indicates that a high-quality internship is essential to building the 

skills and competencies for principals to be able to "hit the ground running" and immediately 

engage in the cha11enging work of turning around low performing schools. NC continuing to 

fund full-time school leader internships will enable the important work of NELA-DST's SIG-

specific preparation and support of SIG principals to continue post grant award. 

Furthermore, in a similar process to the external review of NELA, the RttT-funded work of 

DST was also fully evaluated. DST was applauded for the improvements in student 

achievement in the schools in which DST works. Students gained +7.9% points more in DST 

schools than other schools. Graduation rates (4-year cohort) also improved in DST-assisted 

districts and schools. From 2008-2009 (pre-RttT) to 2012-2013, Warren's rate improved +7.3%; 

Edgecombc's improved +19.2%; and Halifax's graduation rate improved an impressive 

+20% (Southeast High School, a SIG school, improved +24.3% with DST's support). To 
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continue to make the impressive gains in student achievement, NCDPI has committed to 

continue to provide SIG/SIG eligible schools and school leaders enhanced support through 

DST, including individual executive coaching and continuing professional development on 

topics that are "just-in-time" or immediately applicable for SIG leaders. Also, all NELA-DST 

participants will have access to an open online forum that will provide a space for developing, 

nurturing, and sustaining electronic professional learning communities. 

To ensure continuity over time, NELA-DST will provide on-going training in competencies, 

criteria, and data based employment decisions to consortium superintendents and school boards 

as their membership periodically turns over. Further, school boards and community members 

will be trained in a collaborative process developed by the W. K. Kellogg Foundation called the 

Community Learning Exchange (described later and in Appendix L) that will help ensure broad 

stakeholder support for the use of competencies and data (NC Standards for School Executives 

and other measures of leader effectiveness) for employment and incentive decisions. 

In sum, NELA-DST will take NC beyond monitoring and oversight of SIG schools and 

funds. The systemic change in district orientation to employment practices (to competency and 

data-based selection and retention decisions) developed and infused through NELA-DST, will 

strengthen the sustainability of the effective principal selection and placement component. 

III. NC's Leadership Pipeline for NE SIG Schools [Quality of Project Design] 

A. 	Purposeful Selection ofSIG School Leaders [Quality of Project Design: Selecting, Placing, 

Incentivizing, & Removing or Retaining SIG Leaders Using Locally Adopted Competencies] 

To build a successful, sustainable leadership pipeline for NC's SIG schools, NELA-DST will 

"begin with the end in mind," by rigorously selecting into the preparation academy highly 

effective teachers who have the desire and dispositions necessary to be prepared to lead school 
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turnaround efforts. The preparation component of NELA-DST is described in further detail in 

Section JU B. Once prepared through a SIG-specific preparation program, it is imperative that 

SIG-prepared lea<lers are matche<l to leadership jobs at the appropriate school. It is also 

important that individuals hired in the interim (before the students in the NELA-SIG preparation 

program graduate) are selected based on competencies identified to be critical to successful 

school turnaround efforts. Therefore, NELA-DST will utilize a framework from the W. K. 

Kellogg Foundation called the Community Learning Exchange (CLE) (See Appendix L) to help 

local education stakeholders (including school board memhers and superintendents) develop and 

adopt or refine local competencies for hiring SIG school leaders. 

The competencies will be anchored in research-based best practices and aligned to the NC 

Standards for School Executives. Utilizing a CLE Framework for building consensus and 

support for the use of local competencies for hiring, retention, and incentive decisions will help 

district leaders understand their importance and help build broad community support for refonn. 

DST staff will provide any needed follow-up training (primarily to school board members and 

superintendents) on operationalizing the competencies in the hiring and evaluation process. 

Finally, the NELA-DST Memorandum of Understanding (MOU) with the LEAs (See MOUs) 

includes a commitment that to the maximum extent possible, the district will utilize NEIA-SIG 

graduates as the first line ofreplacements for the principal and assistant principal openings ill 

SIG schools - thus completing the leadership pipeline process from input to output. The MOU 

also includes provisions for incentives (financial and autonomy in budgets, schedules, and 

staffing which are described in a later section) for SIG principals as well as a commitment to use 

standardized measures of effectiveness to evaluate and, if necessary, remove ineffective 

principals. We expect to see significant improvements in student achievement as these processes 
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are fully implemented with fidelity. 

B. Comprehensive and Differentiated Preparation to Facilitate Rigorous Selection of SIG 

School Leaders [Quality of Project Design: Comp. & Diff. PD to Prepare SIG Leaders] 

Innovative Leaders Academy to Prepare Aspiring SIG School Leaders: NELA-DST will 

recruit and rigorously select 15 exemplary teachers with high leadership potential for 

participation in a context specific field-based preparation program designed to develop 21 s• 

Century school leaders for rural, high-need, hard-to-staff SIG schools in northeastern NC. At the 

end of the two-year program, participants will earn a school principal license (certification) and a 

Master's degree in School Administration. Graduates make a three-year post degree commitment 

to lead high-need schools in Northeast NC. Graduates sign a promissory note for the amount of 

the tuition fellowship with the proviso that one-third of the obligation will be forgiven at the end 

of each year of subsequent employment io the partner districts. If tbe graduate faiJs to obtain a 

leadership position (because of lack of openings or other considerations), a tuition forgiveness 

deferment will be enacted. 

Needs Addressed by the Innovative SIG Leaders Academy: SIG schools in the NELA-DST 

districts struggle to recruit and retain high quality leaders. Creating great leaders starts hy 

rigorously selecting the very best people. However, in this era of high-stakes accountability, 

rural , historically low performing, hard-to-staff schools struggle to identify individuals willing to 

take on the challenge of leading school turnaround. Potential leadership candidates know that the 

geographic isolation, low pay, and poor general working environment will make it difficult to 

staff schools with great teachers. To Address These Needs: NELA-DST taps into new pools of 

talent to identify and focus resources on energized, committed, passionate locally based 

individuals who want to help students achieve academic success. To recruit a large pool of 
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potential candidates for the aspiring leaders academy, we will use two strategies: 1. Ask 

principals, superintendents, and DST coaches working in the districts to identify excellent 

teachers who have strong leadership potential with a particular focus on strategically recruiting 

individuals who have successfully worked with students from historically underserved 

populations (i.e., teachers of exceptional children/special education and/or teachers of English 

Language Learners, Reading Support Specialists, etc.); and 2. Partner with Teach for America 

(TFA) to create a pipeline for their alumni who have remained in education beyond their 

commitment period and who want to become school leaders. This structured process will create a 

mix of veteran teachers, lateral entry teachers (individuals from other fields), and Teach for 

America alumni conunitted to becomfog leaders of high-need schools. 

Another barrier to placing high-quality leaders in low-performing schools is that many of the 

teachers in the northeast are the first in their families to graduate from college. Most are 

burdened by undergraduate student loans and do not have the financial means to fund a graduate 

degree - especially for a position with less job security than they already have as a tenured 

teacher. By providing afully-funded degree and licensure program, we create opportunities for 

such individuals to become home-grown leaders. Research clearly demonstrates that home­

grown leaders with ties to the community are far less likely to "take the degree and run" than 

others (Darling-Hammond, Mayerson, LaPointe, & Orr, 2009). The fellowships also continue to 

open possibilities for a different pool - TFA alumni who want the opportunity to be part of a 

program that delivers contextualized training in the region they hope to continue their careers. 

Appropriate Design in Principal Preparation for Rural, High-Need SIG Schools 

[Significance of the Project]: Scholars who study leadership preparation programs note their 

weakness: a Jack of alignment to strong, established standards; a lack of robust authentic 
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experiential learning; and a lack of meaningful internship and field experiences (Hess & Kelly, 

2005; Levine, 2005). ln the original version of NELA we addressed these issues. In NELA-DST 

we will build on the lessons we learned through NELA and NELA 2.0 to further refine the 

program to build the leadership skillsets that research has identified as spedfically needed by 

SIG school leaders (See Appendix M). 

Integration of Research and Professional Knowledge [Significance of the Project & Capacity 

to Implement the Project; Quality of Management Plan: Qualifications of Key Personnel] : 

Research suggests that certain practices jn leadership preparation should produce higher quality 

school leaders. Programs yield more highly effective leaders when they utilize: (a) research-

based coo tent focused on instruction, change management, and organizational practice, (b) 

coherent curriculum that links the preparation experience around a set of shared values, beliefs, 

and knowledge about effective organizational practice, (c) rigorous selection process that gives 

priority to underserved groups, particularly racial/ethnic minorities, (d) cohort structures that 

foster collaborative learning and support, (e) LEA-university collaborations, (f) field-based 

internships to apply new knowledge and skills under the guidance of expert leaders, (g) 

systematic process for evaluating and improving programs amJ coursework, (h) low student-

faculty ratio (i.e., 15-1) and active, (i) student-centered instruction (Darling-Hammond, et al., 

2007; Levine, 2005; Orr, 2007). NELA-DST's Innovative Leaders Academy for Aspiring SIG 

Leaders exemplifies research-based best practices in leadership preparation (Orr & Orphanos, 

2011; Young, Crow, Murphy, & Ogawa, 2009). 

The design of NELA-DST's Innovative Leaders Academy for Aspiring SIG Leaders also 

reflects the director's own experiences with highly effective leader development programs. The 

project director was a Co-Principal Investigator (Co-Pl) (along with PI Tricia Brown-Ferrigno) 
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on a federally funded, innovative leadership preparation project in rural Kentucky. Drawing from 

her experiences as an educator in rural Texas, Dr. Bonnie Johnson Fusarelli belped craft a 

specialized program, the Principals Excellence Program (PEP), addressing the unique challenges 

of school leadership in poor, rural, Appalachian schools. The grant funded a new model of 

leadership preparation: one infused with authentic experiences in which participants solved real 

school problems. USDOE research identified and recognized PEP in its publication. Innovative 

Pathways to School Leadership. Out of 60 potential models, PEP was identified as one of six that 

offered "promising practices for others who aim to develop innovative solutions to our schools' 

urgent demand for greater numbers of effective school leaders" (See: 

http://www2.ed.gov/admins/recruit/prep/alternative /report. pdf) . NELA' s design was initially 

infonned by the work of PEP and the empirical research on best practices in leadership 

development refined to tightly align with the needs of northeast NC. Further, a set of nationally 

recognized leadership standards anchor NELA-DST' s preparation program. The NC Standards 

for School Executives dearly identify the areas upon which an effective school leader must focus 

(See Appendices F & G). 

Since 2010, NELA has received numerous accolades both locally and nationally. Locally, 

NELA has a 90% first year leader placement rate, a rate nearly three times the national average 

of traditional principal preparation programs. Nationally, NELA has been highlighted in reports 

by the Center for American Progress, The University Council for Educational Administration, 

and The American Association of Colleges of Teacher Education, as well as being featured in 

research articles in The International Journal ofLeaming and Planning and Changing. 

Presentations at the American Educational Research Association, the National Association of 

Secondary School Principals, and the University Council for Educational Administration 
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highlighted the design and impact of the program. A further indicator of the quality is that in 

2013, NCSU's NELA was awarded a USDOE School Leadership Program grant for NELA 2.0. 

Building upon the successes of our previous projects and partnerships, NELA-DST seeks to 

refine and target our work through funding a program to prepare, incentivize, and support leaders 

for the SlG schools in the consortium districts. 

NELA-DST Aspiring Leaders Academy Anchoring Beliefs and Core Competencies [Quality 

of Project Design: Strong Theory]: 1n addition to recognized standards and competencies, NELA 

grounds its work in the following research-based principles. Effective principals: a) lead by 

modeling; b) help make possible what they require others to do; c) establish agreement on the 

school's purpose and goals and then create processes to meet these goals; d) select, reward, and 

retain teachers willing to work co achieve school goals; e) are leaders of learning in the school 

(there is a laser-like focus on academic achievement and all decisions and resources are aligned 

to the goal of improving student outcomes) and establishes a sense of urgency; f) develop the 

staff and cultivate a culture of continuous, reflective professional learning; g) cultivate shared 

leadership so that authority and accountability are linked; h) are reflective systems-thinkers; i) 

utilize leverage points within the system to push change efforts that improve school outcomes; j) 

understand, read, predict, and prevent challenges to a positive school climate; k) use multiple 

forms of data to inform all decisions~ and l) understand that a central aim of their work is 

creation of a socially just school organization so that all students can be academically successful. 

Developing effective educational leaders is fundamentally and irrevocably an interpersonal, 

relational process - one that requires face-to-face human contact, deep thought, deliberation, 

reflection, engagement, and interaction. Every significant leadership theory of the past 60 years 

has emphasized that effective, transformative leadership is a relational process between leaders 
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and followers. If education is to be a transformative experience, it must be just that - a set of 

contemplative, rigorous, interactive experiences that enhances persona] growth and development. 

Effective educational leadership requires cultivation of the habits of heart. mind, and soul and is 

a "people" process that requires preparation through sustained interactions not on1y with course 

instructors but also with peers, colleagues, and other stakeholders. 

NELA-DST Innovative SIG Leaders Academy Framework and Theory of Action [Quality 

of Project Design: Strong Theory]: The NELA-DST theory of action and framework is a result of 

years of study and experience, built on research-based best practices, and contextualized for 

rural, Northeast NC (See Appendix II: Logic Model). This theory of action has incorporated 

elements of design and evaluation (formative and summative), along with reflection. What 

results is a fluid praxis that all preparation programs should incorporate. It is grounded in 

standards and a research-based vision of what an effective principal does to lead instructional 

improvement. The aspiring SIG leaders preparation model includes: 

Strategic Recruitment and Rigorous Selection [Quality of Project Design: Address the Needs of 

Traditionally Underserved Populations by Recruiting & Incentivizing & Selecting Special 

Education & Language Instruction Teachers to be School Leaders]: We strategically recruit 

highly effective teachers who have excellent leadership potential, slrong pedagogical skills and 

deep content knowledge, with a particular focus on recruiting teachers successful with 

historically underserved populations (special education. ELL). Candidates engage in a multi­

phase selection process. The process is highlighted by a full-day Candidate Assessment Day that 

helps us select Fellows who reflect the vision of the program (Appendix N). 

Individualized Leader Development Plans: We personalize the program by using a 

comprehensive 360-degree on-going, real-time assessment of each Fellow's knowledge, skills, 
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and practices. Multiple diagnostic tools are used to identify areas for improvement and create 

comprehensive action plaos for targeted improvement and measurable growth. 

Cohorts and Adult Leaming Theory: NELA-DST utilizes closed cohorts as a strategy to build 

trusting relationships, expand collegial networks, and develop high-performing school 

leadership teams. Cohorts are brought together for cross-cohort experiences each year. NELA­

DST taps the wealth of adult experience and knowledge and scaffolds learning experiences to 

build readiness and provide a gracious space to make mistakes and thus foster deep learning. 

Therefore, instruction is based on adult learning theory, authentic learning ex.periences. and 

personal sense-making/reflection. 

lllstructional Leadership Skills/Building a Teacher Coaching Toolkit: Teachers in 

NELA-DST districts generally lack a deep understanding of quality teaching and learning. 

Through a series of interactive seminars, and field-based applications, Fellows learn and apply 

context specific, research-based teaching strategies (pedagogy) and processes, which are 

documented as effective in improving academic achievement of rural, poor, high-minority 

schools. Participants apply and practice these skills in their own classrooms during the first year 

of the program and share them with other teachers during their internship year. 

SIG Principals as Literacy Leaders: Among other literacy related topics, the Fellows learn what 

leaders need to know about how children learn to read. They learn how to lead literacy data 

gathering and analysis and how to design, implement, and monitor literacy interventions. 

On-Site, Daytime Courses/Learning Experiences: Beginning in the second semester, Fellows 

are released for full day sessions so they can experience and apply their leadership learning 

during the daily flow and action of a school that is in session. 

Authentic, Reflective Learning Experiences: NELA-DST courses are grounded in theory but 
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we also recognize that the principalship is action-based. Fellows practice and live the lessons by 

experiencing facilitative, experiential teaching, delving into case studies, and roJe playing 

authentic scenarios with video cameras recording the session for reflective practice (We call 

these "Operation NELAs"). All course assignments are relevant, linked to our theory of action 

and the NC Standards, and are focused on solving real school issues. 

Full-Year School lflternship: Fellows are released from teaching duties for a fulltime, yearlong 

internship. Interns are accountable for instructional leadership responsibilities and must 

document these in a detailed weekly log and reilection exercise. Interns complete an authentic 

problem of practice project to address an issue identified from an analysis of school data (See 

Appendix 0). Funding for NELA-DST internship salaries will come from the state of NC and 

thus illustrates an initial willingness to invest in leadership development that we hope will grow 

over time as outcomes of the investment are made known and visible in improved school 

outcomes. 

Full-Time Summer Community Internship: The summer internship is a focused experience in 

the community that suITounds the Fellow's internship school. Fellows write grants proposals to 

receive funding to connect a community agency to their internship school. Experience is co-

constructed with The Rural School and Community Trust: and NCSU's 4H Extension. 

Specialized Training: A truly unique feature of NELA-DST is that Fellows experience a 

variety of specialized trainings that are beyond a set of anchor courses yet enhance their 

coursework (e.g., Common Core, Crucial Conversations, Facilitative Leadership©, Conflict 

Resolution, curriculum design/mapping, digital learning, local and federal educational policy). 

(See Appendix P for Scope and Sequence including Specialized Trainings). 

Rural SIG Context and Turnaround Principles: Program experiences are customized to the 
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context: -rural, low-performing, high-poverty SIG schools and their communities. 

Spirali11g Curriculum: We utilize a spiraling curriculum to facilitate continuous improvement 

of essential skills and knowledge sets. Fellows revisit and repeatedly practice essential skills of 

effective leaders (teacher coaching and evaluation, crucial conversations, conflict resolution). 

Developmental and Cognitive Psychology: Each semester, Fellows engage in a grade spanning 

developmental project. Fellows participate in school visits, conduct interviews with teachers 

and children, and gather data to learn about devel.opmentally appropriate teaching and learning 

practices. Developmental projects are completed for elementary, middle and high school levels. 

(See: go.ncsu.edu/nela for a description of key learning experiences). 

Learning Exchanges: Fellows and their mentor principals (and other SIG related individuals as 

appropriate -such as the DST coach) visit high-poverty, high-performing schools in and out of 

state. Based on identified areas of needed growth for each individual Fellow, NELA-DST 

participants may participate in or travel to education conferences to learn about or experience 

promising or best practices for SIG school leaders. 

Principal Mentors: Fellows are paired with an internship principal mentor who is carefully 

vetted and trained. Mentors provide advisement in the daily functions of the internship. 

Executive SIG Turnaround Coaching: For the NELA-DST cohort we will tightly focus 

NELA's coaching model on SIG school leadership by utilizing a coach who has successfully 

turned around low-performing schools. The NELA-DST SIG coach will provide support to 

Fellows during preparation, internship, and for early career induction. As a component of our 

sustainability plan, it is our intent that the coach will remain a fulltime employee of DST whose 

work will be intertwined with NELA-DST graduates through continuing to provide early career 

supports after the grant award period. 
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Embedded, Interactive Technologies: Fellows learn multiple technologies to prepare them to be 

instructional leaders in digital learning environments. (See Appendices Q & R). 

Digital Storytelling: We work closely with the Llano Grande Center for Research and 

Development, which pioneered digital storytelling as a pedagogy. NELA-DSTFellows use 

digital stories to craft artifacts about self, community, and their development as a leader. (See 

Appendix S and www.llanogrande.org). 

Social Justice Advocacy: We have purposefully woven social justice advocacy into our 

preparation though readings and case studies and is a main tenant of our induction program. 

Transitional and Early Career Support: Graduates come together in a seminar setting post-job 

placement. We also intend to provide NELA-DST SIG coachjng to first year school leaders to 

address immediate problems of practice. (See Appendix T). 

Electronic Portfolio Assessment and Learning in Public: Each course or learning experience 

has an accompanying artifact that is linked to the NC Standards for School Executives. Fellows 

create and post digital artifacts on a webpage (shared publically) to demonstrate and articulate 

their competencies on the NC Standards. 

Frequent and Varied Feedback Loops: Each Fellow's performance is closely monitored and 

lhey receive formal and informal, formative and summative feedback across the program and 

during the induction program. Fellows participate in a daylongformative assessment experience 

each semester then have individual meelings with the Project Director where they receive 

specific feedback, review and revise their Individual Leadership Leaming Plans, and co-

construct a comprehensive action plan for targeted improvement and measurable growth. (See 

Appendix U). 

Learning with Principal Mentor: DST SIG Professional Development: Fellows and their 
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principal mentors will go through DST's SIG Turnaround Leaders Academy's Professional 

Development series. By deUvering training to both mentor and mentee, this program strengthens 

the skills of practicing school leaders simultaneously with aspiring leaders to leverage strategic 

school improvement. Mentor principals will also have opportunities to participate in learning 

exchanges with Fellows. 

C. Executive Coaching for Rural, High-Need SIG Schools and Support for New SIG 

Leaders [Significance of the Project]: Developing effective principals must continue beyond 

completion of pre-service preparation programs, placement as school leaders, and support during 

novice practice years (Browne-Ferrigno, 2004; Browne-Ferrigno & Fusarelli, 2005; Daresh, 

2002). School leaders often expe.rience. professional isolation and may not have experiences or 

resources to draw from to navigate the challenges of turning around low-performing rural 

schools. For example, excellent principals have crucial conversations with their teachers about 

their performance and what they need to do to improve student learning. In these close-knit, 

insular districts, the lowest performing teacher could he the preacher's wife or the school board 

member's husband, and having crucial conversations about perfonnance expectations can be 

personaily challenging and take an emotional toll. Through role-playing and case studies, NELA­

DST participants will be trained to handle such situations, and effective coaching can bolster 

their continuing commitment to do whatever it takes to improve student performance. 

Having a coach to call on to support the leader (especially novice leaders) when navigating 

politically delicate situations will help prevent leader burn.out (which research identifies 

turnaround leaders as highly at-risk for (Doyle & Iyengar, 2013; Maslach, 1982). The coach will 

be carefully selected and will follow the cohort of NELA-DST Fellows from induction .into 

successful professional practice. 
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Researchers have begun to recognize that: leaders cannot fully develop the capacity to lead 

anywhere but in the "action" of the school (Donaldson, 2001). Leaders can only master the 

interpersonal and intrapersonal lessons of leadership by leading in a highly supportive and 

reflective environment. The transfer of learning from training programs into leadership practice 

dramatically increases with individualized coaching - from 5 to I 0 percent when presented or 

modeled in training to 80-90 percent when coaching is provided (Colling, 1997; Joyce & 

Showers, 1995). We have learned from the business model that effective executive coaching 

must be both strategic and individualized. The executive coaching model resolves some of the 

long-standing problems with typical principal mentor programs. For example, in a traditional 

mentor program the mentors are senior organizational insiders, often in job-alike positions. The 

supervisory nature of the relationship means that it may be difficult for mentees tu share 

confidences - especially when they are struggling. Further, informal mentors have their own 

demanding jobs, and though they may have the best of intentions, they are usually not fully 

available to their proteges. 

In designing the coaching program for NELA-DST, we created a refined model of coaching 

huilt around the particular needs of SIG school leaders and meant to move from single to double-

loop teaming - moving from the what to the why - the reasoning behind the behavior (Argyris, 

1976 - See Appendix V). Drawing from research by Bloom, Castagna, and Warren (2003), 

NELA-DST's coaching program is designed around the following precepts: (a) The coach's 

fundamental commitment is to student success, and the coach wil1 direct the "coachee" to that 

end; (b) The coaching relat'ionship is based upon trust; (c) The coach moves between 

instructional and facilitative coaching strategies based upon assessment of the coachee' s needs 

and in pursuit of agreed-upon goals; and (d) Professional standards (NC Standards for School 
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Executives) are the framework for goal-setting and ongoing formative assessment. Therefore, the 

coach will be vetted and trained for the coaching work. 

Continuing Professional Development for SIG Leaders and Aspiring SIG Leaders [Quality of 

Project Design: Providing Comp. & Diff. PD to Support SIG School Leaders] : NCs RttT 

funding targeting improving the bottom 5% of NC's schools (118 schools). The model, a 

modification of the NC Turnaround model, helped schools successfully implement one of the 

four USDOE reform models - Transformation, Turnaround, Closure, or Restart. The goal was to 

raise student achievement and help schools develop and sustain strategies to improve student 

achievement. DST developed and conducted a professional development series to help existing 

principals and leadership teams of the bottom 5% schools increase their capacity and 

dramatically improve student achievement. The trainings focused on: a) Understanding the 

components of the USDOE' s reform models and creating an environment to support change; b) 

High impact strategies for improving student achievement; c) Best practice in recruiting and 

retaining effective teachers; d) Using data to drive decision-making; e) Strategies for diverse 

learners; f) Developing literacy programs; g) The impact of poverty; h) Meeting the needs of 

Exceptional Children, English Language Learners, and African-American males; and i) 

conducting site visits to observe effective practices in turnaround schools. Based on this work, 

NELA-DST plans to refine and deliver a series of five SIG-specific professional development 

sessions each year of the grant. 

Executive Coaching for SIG Leaders and Aspiring SIG Leaders [Quality of Project Design: 

Providing Comp. & Diff. PD to Support SIG School Leaders] : In addition to the professional 

development series, DST hires former exemplary principals who have effective interpersonal 

skills , to be School Transformation Coaches (STCs). The STCs are ass.igned as coaches to 
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principals of SIG schools to help develop the principals as instructional leaders and. help t:hem 

successfully implement school improvement plans. 

As referenced previously, the STCs helped make significant improvements in student 

outcomes. Schools supported by DST through STCs gained +7.9% points on average during the 

first two years of support and graduation rates dramatically improved (by more than 20% in 

some schools). Therefore, NELA-DST will utilize a STC (referred to as NELA-DST coach) to 

coach SIG principals and provide coaching to aspiring SIG leaders both during their internship 

and during their first year as a leader. DST's documented success in supporting school leaders 

and leadership teams in SIG schools provides further evidence that NELA-DST meets 

Competitive Preference Priority 2. 

D. 	 Attract the Best Leaders, Evaluate Them, and Retain Only Great Leaders [Quality of 

Project Design: Selecting, Placing, lncentivizing, & Removing or Retaining SIG School 

Leaders Using Locally Adopted Competencies] 

Being the principal of a SIG school has been described as the "toughest job in America." 

Therefore, financial and other incentives will be used to recru it and retain effective leaders in 

NELA-DST consortium districts. While money is not a primary motivator for individuals who 

are drawn to service professions like education, we recognize that by providing financial 

incentives we publically acknowledge the personal commitment of individuals willing to take on 

the challenge of school turnaround work. Therefore, NELA-DST financial incentives serve to 

both attract principal applicants who have the right dispositions and competencies for the work 

and serve as a signal to both the public and to the principal that the district and the community 

appreciate the leader's willingness to set high expectatjons and engage in turnaround work. 

First, as an incentive to become a school leader through NELA-DST, all NELA-DST Aspiring 
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Leaders Academy Fellows who are hired as principals in the consortium's SIG schools during 

the grant period wilJ receive a $5,000 signing bonus. Furthermore, to assist current principals, in 

Year l all eight SIG/SIG-eligible school principals in the consortium districts will receive $5,000 

that they can use at their discretion to address the unique needs of the staff and students at their 

school. To further assist SIG principals in their school improvement efforts, NELA-DST 

superintendents have committed to give SIG school leaders the incentives of autonomy and 

flexibility in staffing, budgeting, and scheduling decisions. (See MOUs). This autonomy should 

help SIG principals make decisions aligned with what is needed to significantly improve student 

performance. 

As an additional incentive, current SIG principals will receive a $2,000 performallce bonus 

each year that the school "exceeds growth" on NC assessment of student growth, and to be able 

to recognize that a school is on the right trajectory but not yet e.xceeding expectations, the 

principal will receive $1,000 if the school "meets growth." The NC School Executive evaluation 

tool will he used to determine the effectiveness of the leader and their e1igihi1ity for the 

performance will be based on student performance measures (meets or exceeds growth). To an 

outside observer, the bonus amounts might seem modest. However, they reflect NELA-DST's 

careful consideration of local context and our consultation with local stakeholders and 

community leaders ahout how to best infuse performance-based orientations into institutions 

with limited experience with accountability cultures. NELA-DST's performance-based 

incentives for SIG principals are structured so that they will he more readily accepted locally and 

in a manner determined by stakeholder to be easily sustainable post award. 

Finally, just as it is important to recognize and reward effective leaders, it is imperative that 

ineffective leaders are expediriously removed and replaced with leaders who have the skills to 
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dramatically improve student performance. Therefore, any leader earning an overall rating of 

"not demonstrated" should result in the principal being fired. The superintendent and school 

board will be able to clearly justify the removal of the ineffective principal because the 

individual failed to meet the locally adopted competency standards. Importantly, the school 

board will then be able to utilize those same competencies in selecting a potentially highly 

effective principal to hire as a replacement. 

IV. Determining Leadership Effectiveness [Quality of Project Design: Selecting, Placing, 

Incentivizing, & Removing or Retaining SIG Leaders Using Locally Adopted Competencies] 

As described in previous sections, NELA-DST assists districts in determining the 

effectiveness of leaders. In the NELA-DST model the first step in hiring effective school leaders 

is to ensure quality people enter the preparation pipeline. NELA-DST helps districts to build 

their "bench-strength'' of leadership so there is a dee.per pool of candidates ready to take on 

leadership roles. District leadership also increases its capacity to identify and hire effective 

leaders and conversely, identify and terminate ineffective leaders. By adopting community 

supported local competencies for hiring and terminating principals, the caliber of the leaders in 

SIG schools should improve. The NC School Executives evaluation instrument will be utilized to 

select, place, retain, and incentivize (financial and workplace incentives) effective leaders 

(defined as meeting or exceeding growth). 

V. Continuous Project Improvement [Quality of Project Design: Data for Continuous 

Improvement During Award Period] 

We have a holistic plan for continuous project improvement. We collect and monitor data on 

our effectiveness beginning at Candidate Assessment Day and continue with a number of 

Fonnative Fellow Assessment Days. During these days we collect and analyze daca on Fellow 
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performance and later provide in-depth individual feedback sessions with each Fellow, followed 

by a program staff debrief on any areas that need improvement. Some additional strategies we 

use are outlined below and described in more detail in Appendix U. 

Competencie.s and Standards Documentation and Proficiency on E-Portfolio: Each Fellow 

creates an individual webpage at the beginning of NELA-DST that are living, electronic 

portfolios of the Fellows ' work. The project directors use them to determine growth and monitor 

progress. Additional formative and summative feedback components for continuous program 

improvement include: Fellow's Weekly Activity Log and Reflection, Fellow's Monthly Report 

and Reflection, Coach's Reports, Principal Mentor Reports, Semester Formative Assessment 

Days for Fellows (Experiential), Semester Oae-on-One Targeted Feedback Sessions with 

Director, "Operation NELA's/Role Plays," and "Tickets-Out-the-Door," and others. In addition, 

tbe coach provides feedback on FeUows that will be analyzed to determine strategies for 

individual support and support for continuous project improvement. 

NELA-DST project outcomes depend on delivering high-quality professional development. 

A proven model for evaluating training and professional development 

involves the four-level model developed by Donald Kirkpatrick (1998) 

and refined by Thomas Guskey (2000). Infonnation gathered from 

evaluations at each level informs the evaluation and outcomes of the current level as well as the 

previous and next level. With this model in mind, the improvement plan includes a Plus/Delta 

and survey at the end of each session to provide immediate feedback to trainers, to identify any 

areas that need further clarification, and to make just-in-time adjustments to content and delivery 

to improve future training sessions and coaching. 

VI. Autonomy to SIG School Leaders [Capacity to Implement the Project: MOUs and 
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Committed Partners] 

Autonomy for school leaders is a key component in increasing schooJ achievement. 

Innovative solutions can only be found when effective leaders are given the flexibility to develop 

and nurture creative ideas to address long-standing problems. Districts have committed to the 

maximum extent possible to grant autonomy over staffing assignments, scheduling, and 

budgeting to NELA-DST graduates and these commitments are written into the MOU. They 

have flexibility to make changes to staff assignments that will increase student achievement and 

create over staffing assignments, scheduling, and budgeting, flexible schedules that increase the 

effectiveness of human capital, enhance the quality of instruction students receive, and maximize 

instructional time. 

Quality of'Management Plan [Quality of Management Plan]: Please note that more detailed 

timelines to milestones and the qualifications of key personnel can be found in Appendix Ill & 

IV and in the description of key personnel included in the mandatory support documents. NELA-

DST's management plan and timeJine of activities represent a through and thoughtful plan to 

achieve the project goals and objectives (as described in previous sections), on time and within 

budget as well as providing clearly defined responsibilities, timelines, and milestones. Based on 

our successful management of NELA, and NELA 2.0 will replicate a highly effective 

management strategy of holding regularly scheduled meetings with all project stakeholders. 

Convenings include: l.Weekly Leadership Team Meetings; 2. Monthly Project Meetings with all 

stakeholders including instructors and DST representatives; 3. Superintendent Council Meetings 

three times a year to solicit feedback, make just-in-lime program adjustments, and inform. 

The Management Tables (Appendix 111 & IV) provide evidence of a thoughtful plan to 

complete tasks and reach project goals. The individuals who will complete those tasks are 
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briefly described below. Resumes of key project personnel are provided in the Mandatory 

Support Documents. Dr. Bonnie Fusarelli, Associate Professor of Educational Leadership and 

Principal Investigator {Pl)/Project Director for NELA and NELA 2.0 and will serve as the 

Pl/Project Director for NELA-DST. She has developed leaders for high-need rural schools since 

2001 and has received over $14 million in grants to support the leadership preparation programs 

she directs. She is responsible for ensuring that project activities are implemented according to 

the prescribed time line and will devote 20% of her time in the academic year and .5 summer 

months. Dr. Lance Fusarelli, Professor of Educational Leadership, will serve as Co-Principal 

Investigator and devote 1 summer month to the project. He is a nationally recognized scholar in 

the field and wilJ utilize his vast experience ja directing graduate students through rigorous 

preparation programs to oversee the summer components of the Aspiring SIG Leader Academy 

and monitor Fellow's progress. Dr. Lesley Wirt, currently the Associate Director for 

NELA/NELA 2.0, will serve in a similar capacity for NELA-DST, devoting 10% of her effort to 

NELA-DST. Dr. Wirt will hire and direct the work of a part-time Program Manager and a part-

time graduate research assistant. Ms. Dianne Griffiths will serve as the Program Coordinator. 

She currently works for NELA/NELA 2.0 in a similar capacity. She will devote l 0% of her time 

to NELA-DST. NEIA-DST's innovative design will prepare leaders for SIG schools, provide 

them incentives to assume SIG leadership positions, provide continuous executive coaching 

and differentiated professional development, and help educational stakeholders adopt local 

competencies that will guide the selection and rewarding ofgreat leaders or the remove of 

ineffective leaders. NEIA-DST will support principals who serve in rural, high-needs SIG 

schools who have the drive, passion and skillsets to rapidly improve low-performing schools, 

and the life chances ofthe students entrusted to their ca.re. 
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BRIEF BIOGRAPHY: 

Dr. Fusarelli's research focuses on educational leadership and policy, the politics of school 
improvement, educational equity, and organizational change, with a particular focus on 
state-level education reform and leadership development for high-need schools. To support 
her work, Dr. Fusarelli has received over $14 million in grant funding from various 
organizations including the U.S. Department of Education, the National Science Foundation, 
the Bill and Melinda Gates Foundation, and the North Carolina Department of Public 
Instruction. 

Dr. Fusarelli is the recipient ofnumerous teaching awards at both the K-12 and university 

level, including being an inductee into NC State's Academy of Outstanding Teachers. 


Her current work is primarily focused on her role as Principal Investigator for and Director 
of the Northeast Leadership Academy, an initiative to prepare innovative school leaders for 
high-need, rural schools (http://go.ncsu.edu/nela). 

'f"f"[.]·•---------------------------­
Ph.D. in Educational Administration, Pennsylvania State University. 200 l. 

Dissertation: Coordinated Services and Urban School Reform: A Comparative Study of 
Three School Districts. Under the direction of Dr. William L. Boyd. 

M.A. in Educational Leadership, University of Texas at San Antonio. 1998. 4.0 GPA. 

Texas Teacher Certification from St. Edward's University. Austin, TX. 1991. 4.0 GPA. 

B.A. in Government with a minor in Sociology, University of Texas at Austin. 1989. 

llM@iM!Piii•it.g;g;w.• ______________________ 

ASSOCIATE PROFESSOR. Department of Leadership, Policy and Adu]t and Higher 
Education in the College of Education at North Carolina State University. Raleigh, NC. 
2009 - present. The Educational Leadership program in the department offers on and off 
campus Master of School Administration degrees, an Ed.D. in Educational Administration 
and Supervision, and a Ph.D. in Educational Research and Policy Analysis. Related 
honors: University Faculty Scholar; Research Fellow at The Friday Institute for 
Educational Innovation; North Carolina State University's Academy ofOutstanding 
Teachers; College of Education's NCSU Alumni Distinguished Graduate Professor Award 
Nominee 2012, 2011, & 2009; North Carolina State University's College of Education 
Outstanding Teacher Award Nominee. Since 2009, Pl or Co-PI on over $13.5 million in 
grant funding (of which over $10.2 million is administered through NCSU's SPARCS). 
Principal Investigator for and Director of the Northeast Leadership Academy, a Race to 
the Top funded initiative to prepare innovative school leaders for rural schools. Courses 
taught: ELP 595: Special Topics in Educational Leadership; ELP 550: Principles of 
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Educational Administration; ELP 65 I : Internship in Educational Leadership and Program 
Evaluation; ELP 736: Introduction lo Qualitative Research; ELP 737: Advanced 
Qualitative Research; ELP 735: Policy Research in Education; ELP 820: Special Problems 
in Education; ELP 891: Problems of Research Design in Education; ELP 895: Doctoral 
Dissertation Research. 

ASSISTANT PROFESSOR. Department of Leadership, Policy and Adult and Higher 
Education in the Col1ege of Education at North Carolina State University. Raleigh, NC. 
2003-2009. Related honors: North Carolina State University's Academy of Outstanding 
Teachers, 2008 Induction; North Carolina State University's College of Edu.cation 
Outstanding Teacher Award, 2008; Nominee for North Carolina State University's 
College of Education Outstanding Teacher Award: 2005, 2006 & 2007. Courses taught: 
ELP 550: Principles of Educational Administration; ELP 736: Introduction to Qualitative 
Research; ELP 737: Advanced Qualitative Research; ELP 735: Policy Research in 
Education; ELP 820: Special Problems in Education; ELP 891: Problems of Research 
Design in Education; ELP 895: Doctoral Dissertation Research. 

ASSISTANT PROFESSOR. Department of Administration and Supervision in the College 
of Education at the University of Kentucky. Lexington, KY. 2001 - 2003. Related honors: 
Acknowledged in Teachers Who Make a Difference. PI or Co-PI on over $503,000 in 
external grant funds. Courses taught EDA 631: Leadership for School Program 
Collaboration and Collaborative Practices for Community Involvement; EDA 771: 
Visionary Practices for Educational Success; EDA 632: Administration of Educational 
Reform; EDA 77 l: Social Justice and Educational Leadership; EDA 625: School Safety 
and Discipline Leadership; EDA 770: Clinical Practicum in Elementary School; EDS 613: 
Legal and Parental Issues in Special Education for School Administrators. 

ilt.1.I.JtjHI.Hiii·U!iiM.t.1:1____________________ 
2013 Ranked in Edu-Scholar Public Presence Rankings (in Education Week. 

Top scholars nationa1ly). Ranking of academics who are contributing 
most substantially to public debates about K-12 an<l higher education. 

2013 Nominated for the 0. Max Gardner Award. (Award for Consolidated 
University of North Carolina faculty memher who, <luring the current 
scholastic year, made a great contribution to human welfare). 

2012 University Faculty Scholar at NCSU. (Award for "significant 
achievements in scholarship, teaching and/or service"). 

2012 Ranked in Edu-Scholar Public Presence Rankings (in Education Week. 
Top scholars nationally). 

2012, 
2011, 2009 

NCSU Alumni Association Distinguished Graduate Professorship 
Award, Nominee. 

2011 Faculty Research Fellow. Friday Institute for Educational Innovation. 
(2011-2013). 
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2008 North Carolina State University's Academy ofOutstanding Teachers. 
Induction 

2008 Norlh Carolina State University's College ofEducation Outstanding 
Teacher Award Winner. (Nominee in 2005-2010). 

2005- 2013 Who's Who in American Education. 

My researc,h examines school leadership on three levels: the building le.vel (school principals and -------------------------~ 

effective models of leadership preparation); the district level (superintendents and the preparation 
of superintendents in both traditional and non-traditional ways); and at the state level. I focus on 
the politics of school improvement, educational equity. and organizational change, with a 
particular focus on leadership development for rural schools. (Nearly half (47%) of students in 
North Carolina attend rural schools). Effective leadership preparation is critical to school 
improvement e.fforrs and is subject to intense interest by policy makers. My work in this area 
centers around developing more effective ways to train school leaders, particularly those working 
in rural schools, which often have disproportionate numbers of poor, minority students, have high 
rates of teacher and administrator turnover, and face difficulties with teacher retention. In keeping 
with the land grant mission of NC State., my research in this area is intended to address the 
significant leadership challenges in such schools. 

Recent Publications (Since 2008) 

Note 1: An asterisk* indicates a sludenc co-authored ancl/or co-presenred. 
Note 2: Author order is from most significant to least significant unless otherwise noted. 

BOOKS (EDITED) 

Marshall, J. , Brooks, J., Brown, K., Bussey, L., Fusarelli, B., Gooden, M., Lugg, C., 

Reed, L., & Theoharis, G. (Eds. Lead editorjirst, co-editors in alphabetical order). 

(2012). Juggling.flaming chainsaws: Academics in educational leadership try to 

balance work and.family. Charlorte, NC: Information Age Publishing. 


Fusarelli, B. C., & Cooper, B. S. (Eds.). (2009). The rising state: How state power is 
transforming our natfon 's schools. Alhany, NY: State University of New York Press. 

BOOK CHAPTERS 

Fusarelli, B., & Williams, C.* (2014). The politics of community collaboration. In J. Lind le 
(Ed.), Political contexts ofeducational leadership: ISLLC Standard 6. New York, NY: 
Routledge. 

Fusarelli, L. D., & Fusarelli, B. C. (in press). Federal e<lucation policy from Reagan to 
Obama: Convergence, divergence, and "control". In B. S. Cooper. J. G. Cibulka & L. D. 
Fusarelli (Eds.), Handbook ofeducation politics mu/ policy (revised ed.). New York: 
Routledge. 

Fusarelli, B. C. (2012). Mommy guilt and chicken coops: Work/life balance on 
the tenure track. In J. Marshall, J. Brooks, K. Brown, L. Bussey, B. Fusarelli, M. Gooden, 
C. Lugg, L. Reed, & G. Theoharis (Eds., Lead editor.first, co-editors in alphabetical 
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order), Juggling fl,aming chainsaws: Academics in educational leadership try to balance 
work and.family (pp. 215-221). Charlotte, NC: Information Age Publishing. 

Fusarelli~ B. , Militello, M., Alsbury, T., Price, C.E.*, & Warren, T.* (2010). Translational 
leadership: New principals and the theory and practice oJ school leaders in the twenty-first 
cenrury. In A. Shoho, B. Barnell, & A. Tooms (Eds.), The challenge oft"' generation 
principals in the 2I'' Century: Developing leadership capabilities through professional 
support (pp. 1-27). Charlotte, NC: Information Age Publishing. 

Cooper, B. S., & Fusarem~ B. C. (2009). Setting the stage: Where state power and 

education meet. In B. C. Fusarelli and B. S. Cooper (Eds.), The rising state: How 

state power is transforming our nation's schools (pp. 1-6). Albany: SUNY Press. 


Fusarelli~ B. C. (2008). The politics of coordinated services for children: 

Inter-institutional relations and social justice. In B.S. Cooper, J. G. Cibulka, & L. 

D. Fusarelli (Eds.), Handbook <~feducation politics and policy (pp. 350­
373). New York, NY: Routledge. 


REFEREED ARTICLES 

Porter, R. *, .Fusarelli, B. C., & Fusarelli, L. (accepted pending revisions). 
Understanding Common Core implementation: How educators intuit, interpret, and begin 
to integrate curriculum reform. Educational Policy. 

Militello, M., Mattingly, A.*. Warren, T.*, & Fusarelli, B. (in pre.ss). We. do what 
we're told: How current assistant principals practice leadership and how they wish they 
could. Journal ofSchool Leadership. 

Annetta, L. Vallett, D., Fusarelli, B., Lamb, R., Cheng, M.T.*, Holmes, S.Y., Folta, 
E.*, & Thurmond, B.* (in press). Investigating science interest in a game-based learning 
project. Journal ofComputers in Mathematics and Science Teaching. 

MiliteJJo, M., FusareUi, B., Alsbury, T., & Warren, T.* (2013). How professional 

standards guide practice for school principals. International Journal of 

Educational Management, 27( I), 74 - 90. 


Militello, M., & Fusarelli, B. (2013). We make the road by walking: How principal 

preparation can get beyond poverty to community. UCEA Review, 54(2), I l -12. 


Fusarelli, B. C., & Militello, M. (Spring, 2012). Racing to the top with leaders in 

rural, high poverty schools. Planning and Changing. 43(1,2), 46-56. 


Fusarelli, B. C. (Spring, 2011). Policy lifeboats for anticipated (and continuing) 

storms: The politics of education in turbulent economic times. Peabody Journal of 

Education, 86 (3), 352-358. 


Fusarelli, B. C., & Eaton, L. E.* (2011). A day of silence, a day of truth, and a lawsuit. 

Journal ofCases in Educational Leadership, 14(2). 8-14. 


Fusarelli, B. C ., & Eaton, L. E.* (2011 ). Trans gender day of remembrance and a 
prospective student ope.n house: How one student inspired a school to do both. Journal of 
Cases in Educational Lemlership, /4(2), 35-48. 

Fusarelli, B. C., & Lindie, J.C. (2011). The politics, problems, and potential promise. 

of school-linked social services: Insights and new directions from the work of 

William Lowe Boyd. Special Issue: A fifty-year retrospective on education politics 

and policy: Examining the intellectual leadership of William Lowe Boyd. Peabody 

Journal ofEducation, 86(14), 402-415. 
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Fusarelli, B. C., & Young, T. (201 I). Preserving the "public" in public education. The Joumal 
ofThought, 46(1 &2), 85-96. 

Young, T., & Fusarelli, B. C. (Spring, 2011). The politics of education and equity in turbulent 
times: Crisis or opportunity? Peabody Journal ofEducation, 86(3), 211-214. 

Fusarelli, B. C., Alsbury, T., Bitting, P., Brady, K., Brinson, K.. Fusarelli, L, & Militello, M. 
(20 lO). Preparing transformational leaders for 21 s i century skills. Academic Exchange 
Quarterly, 14(3 ), 70-76. 

.Fusarelli, B. C. (2008). The changing nature of leadership preparation in education. 
Academic Exchange Quarterly, 12(2), 13-20. (This article was selected for special 
recognition as Editor's Choice). 

AWARDED GRANTS: $14, 134, 126. 
Funders include: US Department of Education, North Carolina Department of Public 
Instruction BiJ1 & Melinda Gates Foundation Lumina Foundation, the William and Flora 
Hewlett Foundation, and National Science Foundation (ITEST). 

GRADUATE STUDENT ADVISING: 
Since 2003, I have been an advisor to over 100 graduate students at NC State. I currently advise 42 
Doctoral and Masters students (2013-2014). 
INVITED SCHOLAR MENTOR: The David L. Clark National Graduate Student Research Seminar 
in Educational Administration & Policy and The National Educational Politics Workshop 
(NEPW): W.L. Boyd Mentor Workshop and The Barbara Jackson Scholar Program, whose 
mission is to provide a system of support for students of color. 
CHAIR. FOR DOCTORAL GRADUATES: 2013: Judith Stover* (*Award-Winning 
Dissertation: Received Delta Kappa Gamma's International Doctoral Scholarship and Received 
NC's 2013 State Doctoral Scholarship for Delta Kappa Gamma ($4000); Rachael Porter* Award­
Winning Dissertation: Received NCSU ' s LPAHE Outstanding Dissertation Award, ERPA K-12); 
Bryan Brander; 2012: .James Ellerbe; 2011: Susanne Killian; Colleen Paeplow: Cathy 
Williams; Diann Kearney; 2008: Lori M. Carlin; Nancy J. Carolan; 2005: Lucille Eaton. 

Recent Service 

NCSU College of Education Reappointment, Promotion, and Tenure (CRPT) (Elected); 


President, Politics of Education Association (Nationally elected office); 


UCEA, Master Professor Award Selection Committee; 


Editmial Board, Journal of School Public Relations; 


Advisory Board for Southern Methodist University College of Education, Dallas, TX; 


Advisory Board Member for The Hill Center School. Durham, NC. 
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Lance D. l''usarelli 

Professional Preparation 
The University of Texas at Austin, Department of Educational Administration 
Specialization: Educational Politics & Policy Studies, Ph.D., 1998 

The University of Texas at Austin, Department of Government 
Specialization: Public Policy, M.A., 1994 

Case \Vestern Reserve University, Majors: History, American Studies, B.A .. 1988 

Current Position 
Professor 8/09-present 
Associate Department Head 8113-present 
Director of Graduate Programs 8/09-present 
Associate Professor 8/03-7109 
Program Coordinator, Educational Leadership 8/03-7/08, 08/11-07/13 
Department of Leadership, Policy, and Adult and Higher Education 
North Carolina State University 

Administrative Responsibilities: As Director of Graduate Programs and Associate 
Department Head, I oversee graduate progrnms in the department. I am responsible for student 
admission; conducting the daily administration of departmental graduate programs; providing 
students with information and advice including but not limited to course selection and 
scheduling, faculty interests, procedural matters, and University resources; approving students' 
plans of work; assisting the Graduate School in conducting the 10-year review of graduate 
programs, by initiating and leading a self-study upon notification by Graduate Dean; handling 
student issues with faculty and with other university departments; and other duties as assigned. 

Courses Taught: Planning, Management, and Evaluation (master's); Leadership for 
School Improvement (master's); Seminar in Leadership Studies (doctoral); Policy Research 
(doctoral); Politics of Education (doctoral); Qualitative Research Methods (doctoral - intro anJ. 
advanced methods) 

University Service: University Standing Committee on 0. Max Gardner Award (2005­
2008, chair: 2007); University Faculty Scholars Committee (2013-2014); Advisory Committee 
on the Faculty Center for Teaching and Learning (2005-2008); member, search committee ­
Assistant Director for Instructional Technology (FCTL, 2006); University Council on Teacher 
Education (2006-2009); Graduate Studies Committee (2006- present; chair: 2007, 2008); 
Administrative Board of the Graduate School (2008-2013) 

Previous Teaching Experience 
Visiting Professor Spring 2014 
Department of Public Policy, University of North Carolina-Chapel Hill 

Taught freshman seminar, "High School Reform," in the Department of Public Policy. 
Presented a guest lecture titled "School Reform in a Vacuum" in Lora Cohen-Vogel's 
Educational Policy class. 
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Assistant Professor 8/98-6/03 
Division of Educational Leadership, Administration & Policy, Fordham University 

Duties: Responsible for teaching graduate-level courses in educational leadership and 
administration. AJso responsible for advising doctoral students, chairing doctoral dissertation 
committees, serving on university committees, and conducting field research. 

Policy Analyst & Staff Developer 8/97-8/98 

Charles A. Dana Center 

The University of Texas at Austin 


Duties: Responsible for assisting in the development and implementation of secondary 
cu1riculum reforms in math and science, such as the AVID (Advancement Via Individual 
Determination) program, with particular emphasis on program implementation in urban schools. 
Also involved in the TEKS (Texas Essential Knowledge & Skills) for Leaders project ­
responsible for the development and implementation of a professional development program for 
administrators linking administrator preparation to recent curriculum reforms. Projects involved 
extensive consulting with teachers, administrators, and curriculum specialists at the secondary 
level as well as state-level specialists at the Texas Education Agency. 

Research Experience 
Research Assistant 8/94-8/95 
Texas Border Schools Initiative 
Dept. of Educational Administration 
The University of Texas at Austin 

Duties: Responsible for assisting Principal Investigator with a research project on school 
governance and leadership in effective schools along the Texas border ("Texas Border Schools 
Initiative"). Project required extensive fieldwork in schools along the border consulting with 
administrators, teachers, cun:iculum specialists, parents, and students. Activities included 
conducting a pilot study, design of questionnaire, field research design, data coJlection & 
analysis, and preparation of the final report. 

Grants (Funded) 
"The Northeast Leadership Academy 2.0: Developing and Sustaining Effective Leaders 

for High-Need Rural Schools" (Co-PI). U.S. Department of Education - $4.7 million for 5 years 
- 2013-2018 (project ID: (l316) 2014-0050) 

"Educational Leadership Graduate Student Recruitment Proposal," North Carolina State 
University, $1 ,000 (2006) 

"Diverse Leaders for Diverse Schools," North Carolina State University, $8,000 (2005) 

"Diverse Leaders for Dive.rse Schools," North Carolina State University, $2,000 (2004) 
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Grant Writer, P.S. 81 (Brooklyn-Bed.ford Stuyvesant) - responsible for obtaining 
$250,000 grant to expand natural science, laboratory, and library facilities in an elementary 
school 

Awarded 2 Fordham University research grants totaling $7,000. 

Sen1ice to Schools 
Program Evaluator/Professional Developer, Passaic (NJ) Schools 
Program Evaluaror, Valley Stream Central HS District (NY) 
Program Evaluator, Dobbs Ferry School District (NY) 

Media Relations/Interviews (Recent Only) 
Interviewed March 1 l, 2014 - The Hill: Chapel Hill Political Review ­

"Measuring Merit" (April 2014, volume 13, issue 5, p. 7) 

Interviewed August 14, 2013 -NC Newschannel 14- topic: school choice in NC 

Fusarelli, L. D. (2012, September 29). Superintendent search: What. Wake schools 
need now. The News & Observer, p. Al5 (oped). 

Scholarship 
Publications: Books 

Cooper, B. S., Cibulka, J. G., & Fusarelli, L. D. (Eds.). (2008). Handbook ofeducation politics 
and policy. New York: Routledge. 

Bulkley, K. E., & Fusare.lli, L. D. (Eds.). (2007). The pnlitics ofprivatization. Thousand Oaks, 
CA: Sage. (2007 Politics ofEducation Association Yearbook published as a special 
double issue of Educational Policy. 21(1), 1-307.) 

Kowalski, T. J. , Petersen, G. J., & Fusarelli, L. D. (2007). Effective communication for school 
administrators: A necessity in an information age. Lanham, MD: Rowman & Littlefield 
Education. 

Petersen, G. J., & Fusarelli, L. D. (Eds.). (2005). The politics ofleadership: Superintendents and 
school boards in changing times. Greenwich, CT: Information Age Publishing. 

Cooper, B. S., Fusarelli, L. D., & Randall, E. V. (2004). Better policies, better schools: Theories 
and applications. Boston: Allyn and Bacon. 

Fusarelli, L. D. (2003). The political dynamics ofschool choice: Negotiating contested terrain. 
New York: Palgrave Macmillan. 

Cooper, B. S .. & Fusarelli, L. D. (Eds.). (2002). The promises and perils facing today's school 
superintendent. Lanham, MD: Scarecrow Press. 

Publications: Articles, Book Chapters & Monographs (Recent Only) 
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Fusarelli, L.D. & Pelersen, G.K. (2014). The politics of district-level decision making. In J.C. 
Lindie (Ed), Political contexts ofeducational leadership: JSLLC standard 6. New York, 
NY: Routledge. 

Fusarelli. L. D., & Fusarelti, B. C. (in press). Federal education policy from Reagan to Obama: 
Convergence. divergence, and "control". In B. S. Cooper, J. G. Cibulka, & L. D. Fusarelli 
(Eds.), Handbook ofeducation politics and poUcy (revised, 211

d ed.). New York, NY: 
Routledge. 

Cooper, B. S., Fusarelli, L. D., & Muth, R. (2012). School boards: Member roles, relationships, 
and changes. UCEA Review, 53(3), 9-11. 

Fusarelli, L. D. (2011 ). Treading water: K-12 educational attainment in the South and North 
Carolina. In D. P. Gitterman and P. A. Coclanis (Eds.), A way forward: Building a 
globally competitive South (pp. 54-56). Chapel Hill: Global Research Institute, University 
of North Carolina at Chapel Hill. 

Fusarelli, L. D. (2011). School reform in a vacuum: Demographic change, social policy, and the 
future of children. Peabody Journal ofEducation, 86(3), 215-235. 

Fusarelli, L. D., Kowalski, T., & Petersen, G. J. (2011). Distributive leadership, civic 
engagement, and deliberative democracy as vehicles for school improvement. Leadership 
and Pohcy in Schools, 10(1), 43-62. 

Fusarelli, L. D. (2011). Politics of education. In S. Tozer, B. P. Gallegos, A. M. Henry, M. B. 
Greiner, and P. G. Price (Eds.), Handbook ofresearch in the social.foundations of 
education (pp. 94-102). New York: Routledge. 

Lewis, W. D., & Fusarelli, L. D. (2010). Leading schools in an era of change: Toward a "new" 
culture of accountability? In S. D. Horsford (Ed.), New perspectives in educational 
leadership: Exploring social, political, and community contexts and meaning (pp. 111­
125). New York: Peter Lang. 

Fusarelli, B.C., Alsbury, T., Bitting, P., Brady, K., Brinson, K., Fusarelli, L., & Militello, M. 
(2010). Preparing transformational leaders for 21 81 century skills. Academic Exchange 
Quarterly. 14(3). 

Professional Activities: Reviewer 
American Educational Research Journal 
American Journal ofEducation 
Brookings Institution Press 
Educational Administration Quarterly 

Educational Evaluation and Policy Analysis 

Educational Researcher 

Encyclopedia ofSocial Measurement 

Equity & Excellence in Education 

International Journal ofQualitative Studies in Education 

Journal ofCases in Educational Leadership (Editorial Board, 2004-2009) 
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Journal ofCurriculum & Supervision 

Journal ofResearch in Rural Education 

Journal ofResearch on Christian Education 

.Journal ofResearch on Leadership Education 

Journal ofSchool Leadership 

Journal ofSchool Public Relations 


• 	 Book Series, Co-Editor, with Rick Hess and Martin West 
Palgrave Macmillan - Series in Education Policy 

• 	 Editorial Board, Educational Researcher 
• 	 Member at Large, Politics of Education Association SIG, AERA 
• 	 Member, National Advisory Board, UCEA Center for Research on the 

Superintendency and School Governance 

Professional Service Activities (National) 
Member, Advisory Board, The Hill Center (2012-) 
Member, Advisory Board, Our Lady of Lourdes Catholic School (2013-) 
Member, Academic Excellence Strategic Planning Subcommittee, Our Lady of Lourdes 

Catholic School (2013-2014) 
Member, K-12 At-Large, Home and School Association, Our Lady of Lourdes Catholic 

School (2011-2012) 
Member, Paul Silver Award Committee for the Best Case in the Journal ofCases in 

Educational Leadership (2006) 
Member, Editorial Review Board (2005-2009), Journal ofResearch on Leadership 

Education 
Member. Editorial Review Board (2004-2007), Journal ofCases in Educational 

Leadership 
Member, Editorial Review Board (2004-2009), Journal ofSchool Public Relations 

Honors and A wards 
Co1Jege of Education recipient of the 2014 Board of Governors Award for ExcelJe.nce in 

Teaching 
North Carolina State University - Academy of Outstanding Teachers Award (2011) 
Who's Who Among America' s Teachers (2005) 
Outstanding Dissertation Award - Poli tics of Education Association 
Phi Beta Kappa 
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Qualifications & Duties for NELA-DST Key Personnel 

Principal Investigator - Bonnie Fusarelli, Ph.D. 

Qualifications & Duties: Dr. Bonnie Fusarelli is an Associate Professor in Educational 
Leadership. She has worked in developing leaders for high-need rural schools since 2001. She 
has received over $14 million to support the leadership preparation programs she directs. Duties: 
She will be responsible for ensuring that aJJ project activities are developed and implemented 
according to the prescribed time line. She will oversee the development and delivery of the 
project cun-iculum and will be responsible for recruiting, hiring and supervising the GRA, and 
other project personnel. She will also: Co-coordinate mentor principal and coach selection, 
training, and oversight; Collaboratively recruit and rigorously select Aspiring SIG Leaders 
cohort members; Co1laboratively developing and delivering preparation and professional 
development curriculum and specialized trainings; Conduct formative assessments; Write and 
deliver reports including writing and disseminating research findings on best-practices in 
journals, and regional, national and other professional conferences; Oversee. budget; Co­
preparing the annual and final reports and plan and participate in wee.kly project work se.ssions. 

Co-Investigator - Lance Fusarelli, Ph.D. 

Qualifications & Duties: Dr. Lance Fusarelli is a Professor of Educational Leadership and has 
worked in school leadership development since 1998. He is a national1y recognized scholar in 
the field and has vast experience in directing graduate students through rigorous preparation 
programs. Duties: He will be responsible for developing and delivering components of the 
Aspiring SIG Leaders Academy. He will also develop and deliver specialized trainings on data 
use in decision-making (and the use of technology for this purpose). He will use feedback from 
participant to make just-in-time adaptations for the content and delivery of trainings. He will 
oversee the summer components of the Aspiring SIG Leader Academy, monitor Fellow's 
progress on mastering NC Standards for School Executives and the related competencies as well 
as organizing the cohort orientation and semester individual feed.back meetings during the 
preparation program. He will contribute to project reports. 

Associate Director - Lesley Wirt, Ed.D. 

Qualifications & Duties: Dr. Lesley Wirt has extensive experience successfully managing large 
federal grants, assisting graduate students in navigating the preparation program requireme.nts. 
and serving as a liaison between the partner agencies. Duties: Under the direction of the PI, Dr. 
Lesley Wirt will serve as liaison between project personnel, DST, and personnel in participating 
schooJ districts including school principals, supe1intendents, and district central office staff; 
Work with the College of Education Business Office on fiscal management of the project budget 
- co-managing the budget; Assist with the recruitment and monitoring of project mentors, 
graduate students, and consultants; Prepare for and attend weekly project work sessions; Assist 
with school year internship placements; Assist with recruiting and rigorously selecting Aspiring 
SIG Leaders cohort members. She will contribute to project reports. 

Program Manager - To Be Named 

Qualifications: The ideal candidate will be someone who has experience managing large 
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budgets or federal grants with experience turning around low performing schools. We envision 
someone with a record of excellence as a principal who now only wants to work part-time. 
Additional Qualifications: 

• 	 Someone who can develop and sustain a work environme.nt that fosters continuous 
growth and great working relationships. 

• 	 Evidence of sound financial management and rnsponsibility for operating budgets. 
• 	 Proven ability to effectively communicate with varied audiences, specifically including 

education practitioners, policy makers, and community members. 
• 	 ExceUent time-management skins and abi1ity to meet deadlines. 
• 	 Ability to travel throughout the year to domestic locations and stay in those locations as 

needed. 
• 	 Strong organizational, presentation, and writing skills. 
• 	 Must be meticulous, self-directed, conscientious, good listener, quick learner. 
• 	 Must enjoy having fun while working hard on a project that is making a difference in the 

lives of at-risk kids! 

Duties: Under the direction of the PI and Associate Director, the Program Manager will Create, 
update, and maintain project Moodle and Web/Wiki sites; Assist in production of participant e­
portfolios and materials for project activities and coursework; assist with moni toring participant 
progress and providing weekly updates to the NELA-DST Leadership Team; Archive. all project 
activities/work (including maintaining electronic and paper records of all project activities); 
Assist with compiling, summarizing and updating NELA-DST Leadership Team on reports from 
project participants and project employees/consultants; Assist in the creation of e-surveys for 
project data collection; Assist in collection of data for program evaluation; Help coordinate 
regular meetings with NELA-DST Mentors and Coach; Prepare for and attend weekly work 
sessions; Assist with the coordination of placements for community and school year internship 
placements; Plan travel for Pl and Fellows; Work with payroll/post award office to process grant 
stipends, re.imbursements, and reconcile accounts; Communicate with and provide updates to 
superintendent's offices in NELA-DST districts; Assist with the learning activities during 
training sessions; Work with the PI to develop and submit schedules with NCSU Distance 
Education office and draft and secure contracts for offsite teaching facilities; Assist in production 
of materials for project activities and coursework; co-coordinate mentor principal selection, 
training, and oversight, provide some oversight of the work of the GRA. 

Program Coordinator-Dianne Griffiths 

Qualifications & Duties: Ms. Griffiths has extensive experience in providing support to large 
federal grant programs. She has excellent communication and technology skills. Duties: Under 
the direction of the PI and Associate Director, Ms. Griffiths will assist with the creation, 
updating, and maintaining of the project Moodle and Web/Wiki sites; Assist in production of 
materials for project activities and coursework; Assist with monitoring participant progress and 
providing weekly updates to the NELA Leadership Team; Assist with compiling, summarizing 
and updating NELA Leadership Team on reports from project participants and project 
employees/consultants ; Help coordinate regular meetings with NELA Mentors/Coaches; prepare 
for and attend weekly NELA work sessions; Assist with the coordination of placements for 
NELA community and school year internship placements. 
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Graduate Research Assistant (G1RA) (To Be Named) 

Qualifications & Duties: A GRA will assist with all aspects of the project. We will seek to hire 
a graduate student with high-need school leadership experience who can contribute to facilitating 
the sessions. Duties: Across Years 2 & 3. the GRA will assist with all aspects of the project 
including data collection, feedback, and analysis. They will assist with the preparation of 
materials for training and help facilitate certain training sessions. They will also participate in 
weekly work sessions and support the overall execution of the project. 

NELA-DST SIG Executive Coach (To Be Named) 

Qualifications: 
The ideal candidate will be someone who is a known leader and expert in turning around low 
performing schools. We envision someone with a record of excellence as a principal who has 
both successfully turned around a low performing school(s) and who can effectively coach others 
so that they can learn similar skill sets. Additional Qualifications: 

• 	 A visionary thinker who can develop and sustain a climate that fosters growth in 
mentees' capabilities and leadership excellence while maintaining a great working 
relationship. 

• 	 An organizational development mindset with the ability to cultivate innovation and 
thought leadership. 

• 	 Documented success in leading a low performing school through a successful turnaround. 
• 	 Evidence of sound financial management and responsibility for operating budgets. 
• 	 A diplomatic and effective problem solver. Ability to identify and resolve issues in a 

proactive and timely manner. 
• 	 Excellent skills in communications, negotiation, compromise, and building consensus 

within and between groups. 
• 	 Proven ability to effectively communicate with varied audiences, specifically including 

education practitioners, policy makers, and community members. 
• 	 Decision-making and judgment skills are very important. We seek a candidate who is a 

good listener, solicits input, and can build consensus, but also does not shy away from 
making difficult decisions when there is a lack of consensus. 

• 	 Proven track record of inspiring respect and trust; foster quality focus in others. 
• 	 Diplomatic and effective coaching and feedback skills. 
• 	 Ability to assertively act on disciplinary actions as needed. 
• 	 Excellent time-management skills and abi1ity to meet deadlines. 
• 	 Ability to travel throughout the year to domestic locations and stay in those locations as 

needed. 
• 	 Strong organizational, presentation, and writing skills. 
• 	 Must be meticulous, self-directed, conscientious, good listener, quick learner. 
• 	 Must enjoy having fun while working hard on a project that is making a difference in the 

lives of at-risk kids! 
Duties: Across Years 2-3, the NELA-DST Coach wilJ provide support and coaching to the 
Aspiring SIG Leaders Academy Fellows (and mentor principals in SIG schools) that 
complements and expands the Fellows' work with faculty and mentor principals. The coach will 
help Fellows live their learning. They can walk Fellows through difficult processes. Activities 
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may include joint observations of teaching, role~-playing crucial and critical conversations with 
underperforming teachers, and other tasks that challenge novice leaders. The NELA-DST coach 
will also deliver some of the SIG Principal Academy professional development sessions. Other 
basic expectations for the NELA-DST Coach include: Review with the Fellow their Individual 
Leadership Plan (ILP). Direct the revision of the ILP as needed and at least once per semester; 
Weekly contact with their assigned Fellow (virtual, Skype, email, phone, or in-person); Contact 
with the Mentor Principal every other week (twice a month); Regular school site visits (face-to­
face) to shadow the intern. One of these visits each month should .include a joint observation. of 
teaching and/or the post-observation conference; Provide detailed feedback on the Fellow's 
progress (monthly report); Provide feedback and advice to both the Fellow and the Mentor SIG 
Principal as they experience the NELA-DST SIG Turnaround Academy activities. The NELA­
DST SIG Coach will also provide comprehensive on-site technical assistance to help build 
school leaders to lead and sustain all SIG initiatives. 
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NORnlEAST LEADERSHIP ACADEMY iil li:; 
~ 

NC STATE UNIVERSITY Public Schools of North Carolina 
go.ncsu.edu/nela Sute lloltd of E~11 

0.pai11Mftt of Publlc l119'Nctfon 

Northeast Leadership Academy-District and School Transformation 

SIG Leadership Pipeline (NELA-DST) 


Memorandum of Understanding 


Dear Dr. Frederick: 

We congratulate you on Halifax County School's decision to participate in the partnership among your 
district, the NC State University's Northeast Leadership Academy, and NCDPI's Di.strict and School 
Transformation Division. NELA-DST is an innovative leadership pipeline development program designed 
to help participating districts plan for the future by building a deep pool ofhighly qualified 21st Century 
school leaders for SIG schools in three northeastern North Carolina school districts (Edgecombe C-Ounty 
Public Schools, HaJifax County Schools, and Warren County Schools). UniwnltJ: 

NC Stam 

;;- ii!NELA-DST deepens existing partnerships among NC State University (NCSU), .... ~ 

NC Department ofInstruction (NCDPI), and NC LEAs in creating a unified f. NELA t 
approach to selecting, developing and supporting leaders for SIG schools. <! leadership "'" 

Stat.: Olserkts: 
NC DPt NC LEA1 

The NELA-DST program requires a strong commitment from all partners in order to be successful. The 
purpose ofthis Memorandum ofUnderstanding (MOU) is to outline these commitments that include the 
following: 

Innovative Leaden Academy for Aspiring SIG School Leaden (NELA-SIG) 

• 	 Cohorts: NCSU will offer a two-year distance-education speciaJized MSA cohort in northeast 
North Carolma. The site for program delivery will primarily be at the Gateway Technology Center 
in Rocky Mount, NC. 

• 	 Selection: Preparing effective principals begins with districts working to identify and endorse high­
quality individuals with strong leadership potential. Each applicant must secure his/her 
superintendent's endorsement. Applicants must complete an enhanced NCSU Graduate School 
application, pass a background screening and reference check, and participate in NELA' s Candidate 
Assessment Day. (For a description, please see: go.ncsu.edu/nela) The NELA Leadership Team 
will then complete a comprehensive review ofall materials. consult with district leaders, and make 
final admission decisions. Selected participants will be called NELA-SIG Fellows. 

• 	 Tuition and Fees: NCSU will offer the program as a distance-education degree which decreases 
the tuition and fees. (Cunently, these are approximarely 28% less than on-c.ampus rates.) All tuition 
and fees for admitted NELA-SIG Fellows will be paid by the grant. 

• 	 SpeciaJized and SIG-Specific Trainings: An essential component of the NELA-DST program is 
the context-specific specialized trainings for school leaders. One component ofthis expanded 
partnership is that all aspiring leaders in the program will also participate in NCDPI DST's 
Professional Development for School Leaders that targets SIG schools. A list of proposed trainings 
and their delivery dates (subject to change) will be provided at the start ofeach new cohort. The 
district agrees to allow NELA-SIG Fellows release time to attend trainings. Substitutes will be paid 
by the grant during Year 1. 
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• 	 Releue Time: The district will provide release time for the NELA-SIG Fellows during the first 
year oftheir program: 1) Up to six days in lhe fall and 2) Tuesdays and possibly other spe<:ia1 
events from January to early May. The district will also identify and place a dedicated substitute 
teacher (ideally a retired master teacher) who will agree to teach in the same Fellow's classroom 
each Tuesday from January to early May. The grant will pay up to $100/day for a substitute. 

• 	 Internship: NELA-SIG Fellows will participate in a full-time internship in the second year of the 
program. The district will release Fellows from their regular work assignments during Year 2. The 
Fellows will remain employees of their home district. Through grant funds, NCSU will provide the 
sponsoring district up to $44,800 to pay the Fellow's salary and benefits during his/her internship 
year. The district can choose to provide additional funds ifthe Fellow was earning a higher salary 
in order to match the salary the Fellow was earning when he/she began the program. Any amount 
above $44,800 is optionaJ, but, if provided, the difference must be provided through district funds . 
The internship year will count towards years ofservice . 

• 	 Mentor Principal: Tbe d istrict will work widi NCDPI and NELA leadership to place Fellows with 
exemplar mentor principals during their internship year. The mentor principal will commit to 
providing the Fellows with a meaningful principal internship experience. To acknowledge their 
additional work to build aspiring leaders, the grant will provide a $500 honorarium per Fellow to 
the mentor principals for their work with NELA-SIG Fellows. 

• 	 Executive Coaching: JndividuaJiz.ed executive coaching wi11 be provided to Fellows based on 
specific needs from their Individualized Leadership Development Plans. The coach, provided by 
DST is an external source ofconfidential and expert support. The Fellow will have an Executive 
Coach for both his/her internship year and for one year ofearly career support (in Year 2 ofthe 
program and for the first year a Fellow is in a leadership role). 

• 	 Access: The district agrees to provide Fellows access to the central office and individual schools so 
NELA-SIG can create meaningful internships and field experiences. 

• 	 Fellow's Commitment to Sponsoring District: It is agreed that the NELA-SIG Fellows will 
remain employees oftheir home school district for a minimum of three years following their 
internship. The Fellows will commit to working as an assistant principal or principaJ in their 
sponsoring district' s SIG/SIG eligible scbools. 

• 	 District's Commitment to Utilize NELA-SIG Fellows: The district will commit to utilizing 
NELA-SIG graduates, to the maximum extent possible, as principals in the district's SIG/SIG 
eligible schools or, secondarily, as assistant principa.ls in the district's SIG/SIG eligible schools. 

• 	 Ioter-District Agr~ment: The participating districts commit to utilizing the leaders that they 
sponsored through NELA-DST. The districts mutually agree to not hire NELA-SIG Fellows who 
other districts sponsored before the Fellow has completed his/her three-year commitment A district 
may decide to allow anolher district to hire a Fellow it sponsored before he/she completes his/her 
three-year commitment. Such an agreement should be discussed and decided between the 
superintendents of the districts. NCSU will not play a role in the inter-district agreements. 

• 	 Successful Progress: All of the above is prefaced on the district's initial endorsement of the 
candidate and the NELA-SIG Fellow's successful completion ofNELA-SIG related work as 
assessed by NELNs Dire<...1or (and may include consultat ion wilh NCSU faculty, NCDPI, 
Executive Coaches, Mentor Principals, and the Superintendent). 
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Principals in SIG Schools 
The district will commit to providing excellent school leaders for students in SIG/SIG eligible schools. The 
district will accomplish this by .removing ineffective principals identified using locally adopted 
competencies and the NC School Executives Evaluation Instrument. 

• 	 Purposeful Selection ofPriocipab for SIG/SIG Eligible Schools: The Superintendent, School 
Board, and other stakeholders will, to the extent possible, be well-informed about the competencies. 
skill-sets, dispositions, and knowledge-sets that research has determined to be essential to be a 
successful turnaround principal. Hiring committees and the School Board will utilize these 
competencies in their selection process to help ensure the best candidate is selected to lead SIG/SIG 
eligible schools. Since NELA-SIG Fellows will have completed a rigorous training program aligned 
to these competencies and the NC Standards for School Executives they will provide NELA-SIG 
Fellows with an opportunity to interview for principalsbips in SIG/SIG eligible schools. To the 
maximum extent possible, the district will utiliz.e NELA-SIG graduates as the first line of 
replacements for principal and assistant principal openings in the district's SIG/SIG eligible 
schools. 

• 	 Incentives for SIG/SIG Eligible Principals: Being a principal trying to turnaround a low­
perforroing school has been described as the "toughest job in America." Therefore, to help provide 
incentives for excellent leaders to take on the challenge, the district agrees to support the following 
incentives for NELA-DST principals in SIG/SIG eligible schools: 

o 	 The NELA-DST principal will have autonomy in staffing, scheduling, and school budget. 
o 	 The grant will provide $5,000 per year for each NELA-DST principal leading a SIG/SIG 

eligible school. $3,500 will be paid as additional compensation and the remaining $1,500 
will be paid to principals who have demonstrated improvements on school performance 
measures as indicated by an increase in school performance composite or by meeting or 
exceeding the NC growth model. Other indices may include an increase in 4-year 
graduation rate, student attendance, teacher performance and .attendance, parental 
involvement, and other indicators of positive impact as determined by locally-adopted. 
research-based competencies. 

o 	 During the grant period, ftm.ding will be provided for the discretionary use of the NELA­
DST principal in a SIG/SIG eligible school for the implementation of the principal's vision 
and the school's turnaround plan. 

Memorandum of Undentanding 

1 have read all pertinent documents, understand my role, and agree to fulfill my responsibilities to 
the best ofmy abilities. ·/ 

£.~~~£ 	 .S- 7- Z-.OI</ 
Su rintendent Date 

6) 

NCDPI District and School Transfo ation 

5-- 7- 20/ 

PR/Award #.j>377B140009 


Pa~e e77 




NC STATE UNIVERSITY Public Schools of North Carolina 
go.ncsu.edu/nelll StaU Bo•rd of Education 

~rtmtnt of Pvbllc lnatruetioo 

Northeast Leadership Academy-District and School Transformation 

SIG Leadership Pipeline (NELA~DST) 


Memorandum of Understanding 


Dear Dr. Spain: 

We congratulate you on Warren County School's decision to participate in the partnership among your 
district, the NC State University's Northeast Leadership Academy, and NCDPl's Dislrict and School 
Transfonnation Division. NELA-DST is an innovative leadership pipeline development program designed 
to help participating districts plan for the future by building a deep pool of highly qualified 21111 Century 
school leaders for SIG schools in three northeastern North Carolina school districts (Edgecombe County 
Public Schools, Halifax County Schools, and W~nCounty Schools). Un'-sKJ: 

NC State 

NELA-DST deepens existing partnerships among NC State University (NCSU), ;;- 1:­
e"' "' 

NC Department of Instruction (NCDPI), and NC LEAs in creating a llllified ~ NELA ~~ .approach to selecting, developing and supporting leaders for SIG schools. ~ 
leadership 

State: Districts: 
NC DPI NC LEAs 

The NELA-DST program requires a strong commihnent from aJl partners in order to be successful. The 
purpose ofthis Memorandum ofUnderstanding (MOU) is to outline these commihnents that include the 
following: 

Innovative Leaden Academy for Aspiring SIG School Leaden (NELA·SIG) 

• 	 Cohorts: NCSU will offer a two-year distance-education speciaJi.zed MSA cohort in northeast 
North Carolina. The site for program delivery will primarily be at the Gateway Technology Center 
in Rocky Mount, NC. 

• 	 Selection: Preparing effective principaJs begins with districts working to identify and endorse high­
quality individuaJs with strong lea.denhip potential. &.ch applicant must secure his/her 
superintendenes endorsement. Applicants must complete an enhanced NCSU Graduate School 
appJication. pass a background screening and reference check; and participate in NELA's Candidate 
Assessment Day. (For a description. please see: go.ncsu.edu/nela) The NELA Leadership Team 
will then complete a comprehensive review ofall materials, consuh with district leaders, and make 
final admission decisions. Selected participants wi11 be called NEI.A-SIG Fellows. 

• 	 Toitioo and Fees: NCSU will offer the program as a distance-education degree which decreases 
the tuition and tees. (Currently, these a.re approximately 28% Jess than on-campus rates.) All tuition 
and fees for admitted NELA-SJG Fellows will be paid by the grant. 

• 	 Spedalized and Sl~Spedfic Trainings: An essenti.aJ component ofthe NELA-DST program is 
the context-specific specialized trainings for school leaders. One component of this expanded 
pBI1ner.1hip is that aU aspiring leaders in the program will also participate io NCDPI DST's 
ProfessionaJ Development for School Leaders that targets SIG schools. A list ofproposed trainings 
and their delivery dates (subject to change) will be provided at the start ofeach new cohort. The 
district agrees to allow NELA-SIG FelJows release time to attend trainings. Substitutes will be paid 
by the grant during Year 1. 
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• 	 Release Time: The di~trict will provide reJ~e time for the NELA-SIG Fel1ows during the first 

year oftheir program: l) Up to six days in the fall and 2) Tuesdays and possibly other special 

events from January to early May. The district will also identify and place a dedicated substitute 

teacher (ideally a. retired master teacher) who will agree to teach in the same Fellow's classroom 

ea.ch Tuesday from January to early May. The grant will pay up to $ l 00/day for a substitute. 


• 	 l.Jatermhip: NELA-SIG Fellows will participate in a full-time internship in the second year of the 
program. The district will release FeJlows from their regular work assignments during Year 2. The 
FeHows will remain employees oftheir home district. Through grant funds, NCSU will provide the 
sponsoring district up to $44,800 to pay the Fellow's salary and benefits during his/her internship 
year. The district can choose to provide additional funds ifthe Fellow was earning a higher salary 
in order to match the salary the Fellow was e.aming when he/she began the program. Any amount 
above $44,800 is optional, but, ifprovided, the difference must be provided through district funds. 
The internship year will count towards years ofservice. 

• 	 Mentor Principal: The district will work with NCDPI and NELA leadership to place Fellows with 
exemplar mentor principals during their intemsbip year. The mentor principal will commit to 
providing 1he Fellows with a meaningful principal internship experience. To acknowledge their 
additional wor.lc to build aspiring leaders, the grant wil1 provide a $500 honorarium per Fellow to 
the mentor principals for their work with NELA-SIG Fellows. 

• 	 Eiecotive Coaching: Individualized executive coaching will be provided to Fellows based on 
specific needs from their Individualized Leadenillip Development Plans. The coach, provided by 
DST is an external source orconfidential and expert support. The Fellow will have an Executive 
Coach for both his/her internship yeac and for one year ofearly career support (in Year 2 of the 
program and for the first year a Fellow is in a leadenhip role). 

• 	 Accesa: The district agrees to provide Fellows access to the central office and individual schools so 
NELA-SIG can create meaningful internships and field experiences. 

• 	 .Fellow's Commitment to Sponsoring District: It is agreed that the NELA-SIG Fellows will 
remain employees oftheir home school district for a mfoimum ofthree years following their 
internship. The FeJiows will commit to working as an assistant principal or principal in their 
sponsoring district's SIG/SIG eligible schools. 

• 	 Distrlct,1 Commitmenr to Utiliu NELA-SIG FellOWB: The district will commit to utilizing 
NELA-SIG graduates, to the maximum extent possible, as principals in the district' s SIG/SIG 
eligible schools or, secondarily, as assistant principals in the district' s SIG/SIG eligible schools. 

• 	 Inter-Di8trict Agreement: The participating districts oommit to utilizing the leaders that they 
sponsored through NELA-DST. The districts mutually agree to not hire NELA-SIG Fellows who 
other districts sponsored before the Fellow bas completed his/her three-year commianent. A district 
may decide to allow another district to hire a Fellow it sponsored before he/she completes his/her 
three-year commitment. Su.ch an agreement shouJd be discussed and decided between the 
superintendents of the districts. NCSU will not pla.y a role in the inter-district agreements. 

• 	 Successful Progress: All of the above is prefaced on the district's initial endorsement of the 
candidate and the NELA-SIG Fellow's successful completion ofNELA-SIG related work as 
assessed by NELA's Director (and may include consultation with NCSU faculty, NCDPI, 
EJtecutive Coaches. Mentor Principals, and the Superinbmdent). 
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Principals in SIG Schools 
The district will commit to providing excellent school leaders for studen'fs in SIG/SIG eligibJe schools. The 
district will accomplish this by removing ineffective principals identified using locally adopted 
competencies and the NC School Executives Evaluation Instrument 

• 	 Purposeful Selection ofPrincipala for SIG/SIG Eligible Schools: The Superintendent, School 
Board, and other stakeholders will, to the extent possible, be well-informed about the competencies., 
skill-sets, dispositions, and k.nowledg~sets that research bas determined to be essential to be a 
successful twnari:>und principal. Hiring committees and the School Board will utilize these 
competencies in their selection process to help ensure the best candidate is selected to lead SIG/SIG 
eligible schools. Since NELA-SIG Fellows will have completed a rigorous training program aligned 
to these competencies and the NC Standards for School Executives they will provide NELA-SIG 
Fellows with an opportunity to interview for principalships in SIG/SIG eligible schools. To the 
maximum extent possible, the district will utilize NELA-SIG graduates as the first line of 
replacements for principal and assistant principal openin~ in the district's SIG/SIG eligible 
schools. 

• 	 Incentives for SIG/SIG Eligible Principals: Being a principal eying to turnaround a low­
performing school has been described as the "toughestjob in America.,. Therefore, to help provide 
incentives for excellent leaders to take on the challenge, the district agrees to support the foUowing 
incentives for NELA-DST principals in SIG/SIG eligible schools: 

o 	 The NELA-DST principal will have autonomy in stafflng, scheduling, and school budget. 
o 	 The grant will provide $5,000 per year for each NELA-DST principal leading a SIG/SIG 

eligible school. $3,500 will be paid as additional compensation mid the remaining $1,500 
will be paid to principals who have demonslnlt.ed improvements on school perfonn81lce 
measures as indicated by 811 increase in school performance composite or by meeting or 
exceeding the NC growth model. Other indices may include an increase in 4-year 
graduation rm, stw:ient attendance, teacher perfonnance and attendance, parental 
involvement, and other indicato~ ofpositive impact as determined by IocaUy~adopted. 
research-based competencies. 

o 	 During the grant period, funding will be provided for the discretionary use ofthe NELA­
DST principal in a SIG/SIG eligible school for the implementation ofthe principal's vision 
and the school's turnaround plan. 

Memorandum of Understanding 

I have read all ~ent documents, un erstand my role, and agree t.o fulfill my responsibilities t.o 
the best 

NELA Director 

rx·i 	 L 

NCDPI District and School 'l'raI1@1ririiition 	 Date 
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NC STATE UNIVERSITY Public Schools of North Carolina 
go.nc:su.edu/nele SC.W Board ol Edu-'on 

Dep•nm1111t (11 l'llllllo ln•ru~ron 

Northeast Leadership Academy-District and School Transformation 

SIG Leadership Pipeline (NELA-DS'I) 


Memorandum of Understanding 


Dear Superintendent Farrelly: 

We congratulate you on Edgecombe Cowity Public School's decision to participate in the partnership 
among your district, the NC State University's Northeast Leadership Academy, and NCDPI's District and 
School Transformanon Division. NELA-DST is an innovative leadership pipeline development program 
designed to help participating districts plan for the future by building a deep pool ofhighly qualified 21 IA 

Century school leaders for SIG schools in three northeastern North Carolina school districts (Edgecombe 
County Public Schools, Halifax County Schools, and Warren County Schools). Unl..,,.,..ltr. 

NC Sbite 

NELA-DST deepens existing partnerships among NC State University (NCSU), I'. 
NC .Department of Instruction (NCDPI), and NC LEAs in creating a unified ~ NELA 
approach to selecting, developing and supporting leaders for SIG schools. :/. L.....nhip 

Statiec 
NC Ort NC LE.Aa; 

The NELA-DST program requires a strong commitment from all partne~ in order to be successful. The 
purpose of this Memorandum of Understanding (MOU) is to outline these commitments that include the 
following: 

I:anovative Lesders Academy for Aspiring SIG School Leaders (NELA-SIG) 

• 	 Cohorts: NCSU will offer a two-year distance-education specializ.ed MSA cohort in northeast 
North Carolina. The site for program delivery will primarily be at the Gateway Technology Center 
in Rocky Mount, NC. 

• 	 Selection: Preparing effective principals begins with districts working to identify and endorse high­
quality individuals with strong leadership potential. Ea.ch applicant must secure his/her 
superintendent's endorsement. Applicants must complete an enhanced NCSU Graduate School 
application, pass a background screening and reference check, and participate in NELA's Candidate 
Assessment Day. (For a description, please see: go.ncsu.ed.u/nela) The NELA Leadership Team 
will then complete a comprehensive review of all materials, consult with district leaders, and make 
final admission decisions. Selected participants will be called NELA-SIG Fellows. 

• 	 Tuition and Fees: NCSU will offer the program as a distance-education degree which decreases 
the tuition and fees. (Currently, these are approximately 28% less th.an on-campus rates.) All tuition 
and fees for admitted NELA-SIG Fellows will be paid by the grant. 

• 	 Specialized and SIG-SpecUic Trainings: An essential component of'the NELA-DST program is 
the cont.ext-specific specialized trainings for school leaders. One component ofthis expanded 
partnership is that all aspiring leaders in the program will also participate in NCDPI DST's 
Professional Development for School Leaders that targets SIG schools. A list ofproposed trainings 
and their delivery dates (subject to change) will be provided at the start ofeach new cohort. The 
district agrees to alJow NELA-SIG Fellows release time to attend trainings. Substitutes will be paid 
by the grant during Year l . 

1 
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• 	 Release Time: The district will provide release time for the NELA-SIG Fellows during the first 
year oftheir program; 1) Up to six days in the fall and 2) Tuesdays and possibly other special 
events from January to early May. The district will also identify and place a dedicated substitute 
teacher (ideally a retired master teacher) who will agree to teach in the same Fellow's classroom 
ea.ch Tuesday from January to early May. The grant will pay up to SIOO/day for a substitute. 

• 	 Internship: NELA-SIG Fellows will participate in a full-time internship in the second year ofthe 
program. The district will release Fellows from their regular work assignments during Year 2. The 
Fellows will remain employees of their home district. Through grant funds, NCSU will provide the 
sponsoring district up to $44,800 to pay the Fellow's salary and benefits during his/her internship 
year. The district can choose to provide additional funds if the Fellow was earning a higher salary 
in order to match the salary the Fellow was earning when he/she began the program. Any amount 
above $44,800 is optional, but, if provided, the difference must be provided through district funds. 
The internship year will count towards years ofservice. 

• 	 Mentor Prindpal: The district will work with NCDPI and NELA leadership to .place Fellows with 
exemplar mentor principals during their internship yew:. The mentor principal will commit to 
providing the Fellows with a meaningful principal internship experience. To acknowledge their 
additional work to build aspiring leaders, the grant will provide a $500 honorariwn per Fellow to 
the mentor principals for their work with NELA-SIG Fellows. 

• 	 E:s;ecutive Coaching: Individualized executive coaching will be provided. to Fellows based on 
specific needs from their Individualized Leadership Development Plans. The coach, provided by 
DST is an external source of confidential and expert support. The Fellow will have an Executive 
Coach for both his/her internship year and for one year ofearly career support (in Year 2 of the 
program and for the first year a Fellow is in a leadership role). 

• 	 Acce.ss: The district agrees to provide Fellows access to the central office and individQal schools so 
NELA-SIG can create meaningful internships and field experiences. 

• 	 Fellow's Commitment to Sponsoring District: It is agreed that the NELA-SIG Fellows will 
remain employees oftheir home school district for a minimwn ofthree years following their 
internship. The Fellows will commit to working as an assistant principal or principal in their 
sponsoring district's SIG/SIG eligible schools. 

• 	 Dtstrlet's Commitment to Utilize NELA-SIG Fellows: The district will commit to utilizing 
NELA-SIG graduates, to the maximum extent possible, as principals in the district's SIG/SIG 
eligible schools or, secondarily, as assistant principals in the district's SIG/SIO eligible schools. 

• 	 Inter-District Agreement: The participating districts commit to utilizing the leaders that they 
sponsored through NELA-DST. The districts mutually agree to not hire NELA-SIG Fellows who 
other districts spcnsored before the Fell ow has completed his/her three-year commitment. A district 
may decide to allow another district to hire a Fellow it sponsored before he/she completes his/her 
three-year commitment. Such an agreement should be discussed and decided between the 
superintendents of the districts. NCSU will not play a role in the inter-district agreements. 

• 	 Succe1sfnl Progress: All of the above is prefaced on the district's initial endorsement ofthe 
candidate and the NBLA-SIG Fellow's successful completion ofNELA-SIG related work as 
assessed by NELA's Director (and may include consultation with NCSU faculty, NCDPI, 
Executive Coaches, Mentor Principals, and the Superintendent). 
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Principals in SIG Schools 
The district will commit to providing excellent school leaders for students in SIG/SIG eligible schools. The 
district will accomplish this by removing ineffective principals identified using locally adopted 
competencies and the NC School F.xecutives Evaluation Instrument. 

• 	 Purposeful Selection of Principals for SIG/SIG Eligible Schools: The Superintendent, School 
Board, and other stakeholders will, to the extent possible, be well-informed about the competencies, 
skill-sets, dispositions, and knowledg~sets that research has determined to be esseritial to be a 
successful turnaround principal. Hiring committees and the School Board will utilize these 
competencies in their selection process to help ensure the best candidate is selected to lead SIG/SIG 
eligible schools. Since NELA-SIG Fellows will have completed a rigorous training program aligned 
to these competencies and the NC Standards for School Executives they will provide NBLA-SIG 
Fellows with an opportunity to interview for pri.ncipalships in SIG/SIG eligible schools. To the 
maximum extent possible, the district will utilize NELA-SIG graduates as the first line of 
replacements for principal and assistant principal openings in the district's SIG/SIG eligible 
schools. 

• 	 Incentives for SIG/SIG Eligible Principals: Being a principal trying to turnaround a low­
perfomting school has been described as the "toughest job in America." Therefore, to help provide 
incentives for excellent leaders to take on the challenge, the district agrees to support the following 
incentives for NELA-DST principaJs in SIG/SIG eligible schools: 

o 	 The NELA-DST principal will have autonomy in staffing, scheduling, and school budget. 
o 	 The grant will provide $5,000 per year for each NELA-DST principal leading a SIG/SIG 

eligible school. $3,500 will be paid as additional compensation and the remaining $1,500 
will be paid to principals who have demonstrated improvements on school perfonllJUl.ce 
measures as indicated by an increase in school performance composite or by meeting or 
exceeding the NC growth model. Other indices may include an increase in 4~year 
graduation rate, student attendance, teacher performance and attendance, parental 
involvement, and other indicators of positive impact as determined by locally-adopted, 
research-based competencies. 

o 	 During th~ grant period, funding will be provided for the discretionary use ofthe NELA­
DST principal in a SIG/SIG eligible school for the implementation of the principal's vision 
and the school's turnaround plan. 

Memorandum ofUnderstanding 

I have read all pertinent documents, understand my role, and agree to fulfill my responsibilities to 
the best ofmy abilities. 

NELA Director 
(b)(6) 

NCDPI District and School Transfi ation 	 Date 
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Attestation of Consultation 


NELA-DST's Multiple Opportunities for Informative Public Feedback 


To ensure the NELA-DST proposal reflected input from and had the broad support of local 

education stakeholders, multiple opportunities were provided for public feedback on the proposal 

and its various components. 

One component of that feedback was a consultation survey that elicited input on each 

program objective as outlined in the grant proposal. Stakeholders rated the importance, need, and 

their level ofsupport for each component ofNELA-DST. The consonimn superintendents were 

asked to ensure that the survey was distributed electronically to all district personnel and central 

offic.e personnel and/or principals were instructed to forward the survey to parents/guardians and 

other stakeholders. Paper copies .were also available to principals, teachers, and parents in the 

NELA-DST districts. (A copy of the survey is in the Appendix). 

We also held public forwns to provided opportunities for feedback from all community 

members. Fir~ NELA -DST was discussed at the school board meetmg for Halifax County 

Schools. During this meeting, time was provided for a public comment period. (See the 

Appendix for the Halifax School Board Meeting Minutes). Since Warren and Edgecombe 

School Board meetings were not held in a timeframe that allowed for a similar process, (the 

timing of the release ofthe guidelines for the Tum.around School Leaders grant did not align 

with the School Board meeting calendars), we pro~ided further opportunity for puhlic input 

at a public forum held on Mayl3, 2014 at the Gateway Technology Center, which is located 

centrally between the three districts. Dr. Bonnie Fusarelli, Principal Investigator for NELA-DST, 

facilitated the session and was available t.o answer all questions. We incorporated this feedback 
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into the NELA-DST design so that we could ensure that the proposal has the support of the 

communities that it will serve. 

Indeed, it was after careful consideration of local context and our consultation with local 

stakeholders/comml.lllity leaders about how to best infuse performance-based orientations into 

.institutions with limited experience with accowrtability cultures, that we were able to determine 

the appropriate strategies for the leadership pipeline and dollar amounts for the incentives 

for SIG school leaders. NELA-DST's perfonnance--based incentives for SIG principals are 

structured in a manner determined by stakeholder to be acceptable to the local community and 

easily sustainable post award. 

Attestation of Consultation Statement 

"As the Principal Jnvestigaror for the NELA.-DSTproject, I attest that to the maximum extent 

possible, the public, including teachers, and school leaders, were involved and were provided 

multiple opportunities to pr<JVide feedback on the proposed NELA.-DSTSIG leadership pipeline 

plan,, 

r1 
Bonnie C. Fusarelli, Ph.D., Principal Investigator for NELA-DST Date 
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The }"'ollowin Individuals Provided Letters of Su ort for NELA-DST 
DR. JUNE ST. CLAIR ATKINSON, North Carolina Superintendent of 
Public lnstructwn. As State Superintendent, Dr. Atkinson organizes and 
manages the North Carolina Department of Public Instruction (DPI), and is 
secretary and Chief Administrative Officer of the North Carolina Stale Board of 
Education. She is also an ex officio member of the North Carolina Council of 
State . Dr. Atkinson worked for the North Carolina Department of Public 
Instruction for nearly 28 years (1976-2004) as a chief consultant and director in 
the areas of business education, career and technical education, and 
instructional services. Dr. Atkinson has observed NELA/NELA-DST in action 
and has participated in training sessions with the previous 3 NELA Cohorts. 
She is a strong and outspoken supporter of NELA's innovative program to 

re are leaders for high-need schools. 
ERIC GUCKIAN, is Senior Education Advisor to Governor Pat McCrory. 
Guckian understand the hard work of developing leaders for high-need schools. 
He spent almost five years in charge of Charlotte's New Leaders principal 
recruitment program and prior to that worked with Teach for America. As a 
"plumber's kid," who earned a Master ' s degree from Harvard, Guckian notes: 
"If you want to know what I care about, it's our highest-need kids in North 
Carolina." Guckian works to build stronger connections between all the levels 
of education to help get young people ready for successful adult lives. Guckian 
has reviewed the NELA program and observed our work. He has gone on 
record at NC State Board of Education Meetings as strongly endorsing the work 
of NELA/NELA-DST. 
MARK SORRELLS, is the Senior Vice President for Golden LEAF, a 
nonprofit and grantsrnaklng organization that administers Notth Carolina's 
share of the Master Settlement Agreement with cigarette manufacturers. Golden 
LEAF is committed to using the funds entrusted to it for projects with the most 
potential for bolstering No1tb Carolina's long-term economy (i.e., education), 
especially in tobacco-dependent, economically distressed, rural communities ­
like the NELA-DST districts. Golden LEAF supports improving the school 
leadership pipeline and wil.I be an important local partner to sustain NELA-DST 
after the award eriod. 
ROBYN FEHRMAN, Executive Director of Teach for America (TFA). TFA 
will continue lo be a strong and active partner in helping identify outstanding 
TFA alumni who want to remain in northeast NC and enter into school 
leadership. TFA helps NELA/N­ELA-DST recruit potential applicants, provides 
evaluators to participate in Candidate Assessment Day and Formative 
Assessment Days and helps provide various training and experiences for 
Fellows. 

DR. JAYNE FLEENER, Dean, NCSU College ofEducation. As Dean of a 
College of Education at a land-grant university whose mission is t.o serve 
hislorically underse.rved population, Dr. Fleener committed to allocating the 
resources (including a discounted tuition rate, faculty time, and the delivery of 
program in northeast region) to support NELA-DST. 
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PUBLIC SCHOOLS OF NORTH CAROLINA 
DEPARTMENT OF PUBLIC INSTRUCTION I June St. Clair Atkinson, Ed.D., State Superintendent 

WWW. NC PUBLICSCHOOLS.ORG 

May 7, 2014 

To Whom Jt May Concern: 

As the State Superintendent for the. Public Schools of North Carolina, I am pleased to offer my full support 
for the Turnaround School Leaders Program grant application entitled No1theast Leadership Academy­
District and School Transformation School Improvement Grant Leadership Pipeline (NELA-DST). This 
prqject is a collaborative effort among North Carolina State University, the North Carolina Department of 
Public Instruction's District and School Transfonnation Division, and three rural high-needs school districts 
(Edgecombe County Publk Schools, Halifax County Schools, and Warren County Schools). 

NELA-DST builds upon the successes of other funded projects among the partners and is part of a 
comprehensive initiative to increase student achievement in North Carolina's northeast region. Funding 
would further support North Carolina's comprehensive plan to improve the educational outcomes for our 
most at-risk students in SIG/SIG-eligible schools in the northeast region of the state. 

The NELA-DST program refines and expands the work of an aspiring leader academy known as the 
Northeast Leadership Academy, integrating the NCDPI District and School Transformation Division's 
successful leadership coaching and Professional Development for School Leaders program. The work will 
target eight SIG schools in three rural districts. 

NELA-DST creates a leadership pipeline for SIG/SIG-eligible schools with the ultimate outcome of 
dramatically increasing student achievement by utilizing the following strategies: 

• 	 enhance an<l provide a highly selective and rigorous preparation program for rural SIG/SIG-eligible 
school leaders 

• 	 provide ongoing targete.d and intensive executive coaching for rural SIG/SIG-eligible school leaders 
• 	 provide financial and other incentives for NELA graduates to lead school turnaround effo1ts in 

SIG/SIG-eligible schools, including autonomy in staffing, scheduling, and budgeting 
• 	 provide training and support to help districts select, place, and retain effective principals for SIG/SIG­

eligihle schools 

Based on the proven record of these partners to successfully turnaround persistently low-performing 
schools, I am confident that these strategies implemented by NELA-DST will provide strong leadership for 
our highest-needs schools and ensure that all of our students are college and career ready. 

I look forward to hearing that NELA-DST has been selected as a grant recipient. 

Sincerely, 

June St. Clair Atkinson 

JS A/bl 

OI•'FICE OF THE STATE SUPERINTENDENT 
June St. Clair Atkinson, Ed.D., State Superintendent I june.atkinson@dpi.nc.gov 

6301 Mail Service Center, Raleigh, Norfift'.~WJft~/ ~69§1-16!RPP~ (919) 807-3430 I Fax (919) 807-3445 
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STATE OF NORTH CAROLINA 
OFFICE OF THE GOVERNOR 

PAT MCCRORY May9,2014
GOVERNOR 

To Whom It May Concern, 

As the Governor's Senior Education Advisor, I am pleased to offer my full support for the Turnaround School Leaders 
Program grant application entitled Northeast Leadership Academy-District and School Transformation School 
Improvement Grant Leadership Pipeline (NELA·DST). This project is a collaborative effort among North Carolina State 
University, the North Carolina Department ofPublic Instruction's District and School Transformation Division, and 
three rural high-needs school districts (Edgecombe County Public Schools, Halifax County Schools. and Warren 
County Schools). 

NELA·DST builds upon the successes ofother funded projects among the partners and Is part ofa comprehensive 
initiative to increase student achievement in North Carolina's northeast region. Funding would further support North 
Carolina's comprehensive plan to improve the educational outcomes for our most at·risk students in SIG/SIG·eligible 
schools in the northeast region ofthe state. 

The NELA·DST program refines and expands the work ofan aspiring leader academy known as the Northeast 
Leadership Academy, integrating the NCDP! Districtand School Transformation Division's successful leadership 
coaching and Professional Development for School Leaders program. The work will target eight SIG schools in three 
rural districts. 

NELA-DST creates a leadership pipeline for SIG/SIG·eligible schools with the ultimate outcome ofdramalically 

increasing student achievement by utilizing the following strategies: 


• 	 enhance and provide a highly sclecttve and rigorous preparation program for rural SIG/SIG-eligible school 
leaders 

• 	 provide ongoing targeted and intensive executive coaching for rural SIG/SIG-eligible school leaders 
• 	 provide financial and other incentives for NELA graduates to lead school turnaround efforts in SIG/SIG· 

eligible schools, including autonomy in staffing. scheduling, and budgeting 
• 	 provide training and support to help districts select, place, and retain effective principals for SIG/SIG·eltgJble 

schools 

Based on the proven record of these partners to successfully turnaround persistently low·performfng schools. lam 
confident that these strategies implemented by NELA·DST will provide strong leadership for our highest-needs 
schools and ensure that all ofour students are college and career ready. 

Thank you for your time and consideration. We look forward to hearing from you regarding grant selections. 

Sincerely, 

rX6l 

Eric Guckian 
Senior Advisor on Education 
Office ofGovernor Pat McCrory 
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Golden LEAF~ 
FOUNDATION~ 

(LONG-TERM ECONOMIC ADVANCEMENT FOUNDATION) 

DAN GHU.ACl-1JOl-INAlllAN L. HHYNE. Jll. 
CN; llllilfA N OF 111/i t;Oil/W 	 l'JlHfl)/;/\!F

May 12, 2014 

To Whom It May Concern: 

I am pleased write a letter ofsupport for the Turnaround School Leaders Program grant application 
entitled Northeast Leadership Academy-District and School Transformation School Improvement Grant 
Leadership Pipeline (NELA-DST). It is my understanding that this project is designed to be a collaborative 
effort among North Carolina State University, the North Carolina Department of Public Instruction's 
District and School Transformation Division, and three rural high-need school districts (Edgecombe County 
Public Schools, Halifax County Schools, and Warren County Schools) in rural, northeastern NC which has 
the highest number ofeconomically distressed counties in the state. 

The proposed NELA-DST project is complementary to and builds upon prior investments by the Golden 
LEAF Foundation in these school districts through digital learning and STEM Education investments. In addition, 
this initiative would extend the successes of other previous projects initiated by the partners and represents a 
comprehensive approach to increasing student achievement in North Carolina>s northeast region. Support from 
this grant would further support North Carolina's comprehensive plan to improve the educational outcomes for 
our most at~risk students in SIG/SIG-eligible schools in this distressed region of the state. 

The NELA-DST program would further refine and expand the work ofan aspiring leader academy known 
as the No1theast Leadership Academy by integrating the NCDPI District and School Transformation Division's 
successful leadership coaching and Professional Development for School Leaders program. The work will target 
eight SIG schools in three rural districts. 

NELA-DST creates a leadership pipeline for SIG/SIG-eligible schools with the ultimate outcome of 

dramatically increasing student achievement by utilizing the following strategies: 


• 	 enhance and implement a highly selective and rigorous preparation program for rural SIG/SIG-eligible 
school leaders 

• 	 provide ongoing targeted and iritensive executive coaching for rural SIG/SIG-eligible school leaders 
• 	 offer financial and other incentives for NELA graduates to lead school turnaround efforts in SIG/SIG­

el igible schools, including autonomy in staffing> scheduling, and budgeting 
• 	 deliver training and support to help districts select, place, and retain effective principals for SlG/SIG­

eligible schools 

Based on the proven record of these partners to successfully turnaround persistently low-perfonning schools, 
I am confident that the strategies proposed by NELA-DST will provide strong leadership for our highest-needs 
schools so that all students have equal access to high quality leaders and educational programs to be fully 
prepared for college and career. 

As a prior funder in these school districts Jam confident thdt the partnership will lead to successful outcomes 
for students and offer strong supp.art for the initiative. I am also very familiar with both NELA and DST programs 
and staff and can attest to the exceptional work these groups are abl.e to accomplish. 

With kindest regards, r ){6) 

Mark A. Sorrells 
Senior Vice President 
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One day, all children in this nation will have the opportun iry to attain an excellent education. 

TEACHFORAMERICA 

Mayl5,2014 

Bonnie C. Fusarelli, Ph.D. 
Associate Professor • NCSU Faculty Scholar 
North Carolina Seate University 
Friday Institute for Educational Innovacion 
1890 Main Campus Drive • Campus Box 7249 
Raleigh, Norrh Carolina 27606 

Dear Dr. Fusarclli: 

As the Execucivc Director ofTeach For America - Eastern North Carolina, I am pleased to offer this 
leccer ofsupporc for your Northeast Leadership Academy-District and School Transformacion SIG 
Leadership Pipeline (NELA-DST) grant application with the U.S. Deparcment of Educacion. I fully 
support this collaborative effort which is designed to develop highly-skilled school lt!aders in rural high 
needs northea.srern Norch Ca.rolina school discriccs. 

In my organization's work parmering with high~needs schools and oommunities in northeastern North 
Carolina for che lase 24 years, che need for exceptional leadership at the school level is very apparent. 
We have observed chat che mosc successful, cransformacional schools in rural and low-income areas 
have one ching in common: an excrcmcly scrong school lea.der. NELA's proven ability to build a 
leJ.dership pipdine and train and develop effeccive school leaders is a critical to providing all students 
in North Carolina with an excellent education d1at prepares them for college and careers. 

In addition ro providing schools with cxcepcional leaders, NELA is a lever for retaining teacher talent, 
particularly Teach For America corps members, in rural norrheasrern Norrh Carolina beyond thefr 
two-year commitment. Our research indicates that corps members a.re more likely to remain in their 
rural placement communicy when, coupled with ocher factors, they work f(>r a strong principal and/or 
when school leadership opportunities for che corps memhcrs exist in che region. Noc only does NEI.A 
provide schools with exceptional leaders, ic a.lso provides an opporruniry for Teach For America corps 
members to pursue leadership opportunities in the region. We believe both of these opportunities will 
reduce teacher turnover, bringing us closer to our joint vision ofsuccess for all students. 

I am very committed co the vision and goals of NELA and look forward co hearing chat Norch 
Carolina Sta.ce University's Northea.sc l....eJ.dership Academy has been selected as a grant recipient so 
NElA's critical work in northeastern North Carolina can continue. Good luck in the selection process. 

Sincerely, 

Robyn Fehrman 
Executive Director, Eastern North CJ.rolina 

AN A),,t1ER:ICO~PS PROGRAM 
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North Carolina State U1ivcrs 'ty is a land· Col11ge OfEclucatlo11 
grant Jrnversity and aconstituc:1t insuution or.ice of the Dean 
of The Univ~rsi:y of North Caro ma 

NC STATE UNIVERSITY zae Poe Hall 
Campus Box 7801 
R~leigh. NC 27695-78(}1 

May 16, 2014 919515.5900 
919.51 5.S~lfax) 

Dr. Bonnie Fusarelli 

NC State University 

College of Education 

Leadership, Policy, Adult and Higher Education 

Campus Box 7801 

Raleigh, NC 27695-7801 


Dear Bonnie: 

On behalfNC State University's College of Education, I am pleased to express our strong 
commitment to the proposal for the USDOE's Turnaround School Leaders Program grant 
application entitled Northeast Leadership Academy-District and School Transformation SIG 
Leadership Pipeline (NELA-DST). This project is a coUaborative effort among NC State 
University, the NC Department ofPublic Instruction's District and School Transformation 
Division, and three rural high-needs school districts (Edgecombe County Public Schools, 
Halifax County Schools, and Warren County Schools). 

NELA-DST builds upon the successes of other funded projects (NELA and NELA 2.0) and is 
part of a comprehensive initiative to increase student achievement in NC's northeast region. 
Funding would further support North Carolina's comprehensive plan to improve the 
educational outcomes for our most at-risk students in SIG/SIG eligible schools in the 
northeast region of the state. 

The primary goal ofthis innovative proposal is to increase student achievement by preparing 
and retaining principals and assistant principals to serve as instructional leaders in rural high­
poverty, hard~to-staff schools. NELA-DST creates a comprehensive leadership development 
and succession plan for the consortium districts. In addition to the refinement and expansion 
of the principal preparation program NELA currently delivers, the project will also provide a 
high quality, professional develop program for current principals focused on instructional 
leadership in SIG schools. 

NC State is a research-extensive, comprehensive, land-grant university known for its 
leadership in education and research, and globally recognized for its science, technology, 
engineering and mathematics leadership. NC State is consistently ranked among the nation's 
top 50 public universities and ranked by Princeton Review as a best value for students. Land­
Grant universities have a unique mission to serve the educational needs ofpeople by 
providing access to continuing education and professional development opportunities to 
previously underse.rved populations. NELA plays a critical role in the fonnation and 
continuation of NC State's inter-organizational partnerships with our partner districts. 
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Dr. Bonnie Fusarelli 
May 16, 2014 
Page2 

When I speak with colleagues, students, alumni and leaders in the educational community, the 
accomplishments of the Northeast Leadership Academy (NELA) are always on the forefront 
of my mind. I am proud ofyour leadership, the work of the committed educational leaders in 
the program and ofthe positive feedback from the superintendents about the impact the 
current program is making in their schools. I am certain that a refinement and expansion of 
NELA will help create a tipping point for northeast NC in that by the end of the proposed 
project, the districts will have significant numbers of leaders who were trained by NELA-DST 
and have the commitment and skills to turnaround historically low petforming SIG schools. I 
am committed to supporting this grant proposal because NELA serves the University's land­
grant mission and the College's mission to: Educate, Itmovate, and Inspire. 

Educate: NELA' s leaders, students, principal mentors and coaches are passionate about 
improving educational outcomes in rural North Carolina. By helping district "grow their own" 
excellent school leaders, the program helps reduce the high principal turnover rate that 
undennines long-tenn improvement initiatives in the partner districts. The hope is that by 
developing leaders who are both school and community leaders, these rural communities will 
have improved educational outcomes for their children. 

Innovate: NELA utilizes an i1U1ovative cwriculum that is tailored for leadership in rural 
schools. Program participants learn new strategies to address enduring problems and are given 
a strong skill-based foundation on which to base their work. Furthermore, NELA graduates 
are a professional learning corrununity where they continue to collaborate and support each 
other. The extensive experience gained from coursework, community and school internships, 
and mentoring from a principal and executive coach is what truly sets NELA apart from other 
principal preparation and continuing professional development programs. By partnering with 
NCDPI's DST, the impact of the SIG focus work has great potential to make lasting 
improvements in schools. 

Inspire: "Changing the heart and soul ofnortheastern) North Carolina.'' When former 
Governor, Beverly Perdue, had the first graduating class of the program celebrate their 
accomplishments with a reception at NC' s Executive Mansion, she addressed the group by 
saying, "Here are 21 people who had the courage and audacity to say 'I want to do this,' not 
just 'I can do this,' but 'I want to do this so I can make a difference.' What you are going to 
do is changing the fabric, the heart and soul, of northeastern North Carolina. I'm counting on 
you." I agre.e with Governor Purdue and am counting on NELA's ability to inspire and 
prepare educational leaders to make a difference in the lives of at-risk children. 

I understand that NELA-DST creates a leadership pipeline for SIG/SIG eligible schools with 
the ultimate outcome ofdramatically increasing student achievement by utilizing the 
following strategies: 

• 	 Enhance and provide a highly selective and rigorous preparation program for rural 
SIG/SIG eligible school leaders; 
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Dr. Bonnie Fusarelli 
May 16, 2014 
Page 3 

• 	 Provide ongoing targeted and intensive executive coaching for rural SIG/SIG eligible 
school leaders; 

• 	 Provide financial and other incentives for NC SIG graduates to lead school turnaround 
efforts in SIG/SIG eligible schools, including autonomy in staffing, scheduling, and 
budgeting; and 

• 	 Provide training and support to help districts select, place, and retain effective 

principals for SIG/SIG eligible schools. 


As Dean of the College of Education, I pledge my full support toward the accomplishment of 
the proposed objectives of the project. Funding the NELA-DST grant application will let us 
continue this journey so that every school has an outstanding leader who is able to recruit, 
develop, and retain outstanding teachers and thus allow all children to reach their full 
potential. 

Sincerely, 

M. Jayne Fleener, Ph.D. 
Dean 
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ASPIRING SIG LEADER 

ACADEMY STRATEGIES 


Coursework 
Leadership 
School Law 
School Finance 
Teacher Supervision & Development 
School and Community Engagement 
Grant Writing 
Action Research and Evaluation 
School Change 
Transforming School Culture 

OBJECTIVES 


NC Standards for School Executives 
l. 	 Strategic Leadership 
2. 	 lnstructional Leadership 
3. 	 Cultural Leadershjp 
4. Human Resource Leadership 
5. 	 Managerial Leadership 
6. 	 External Development Leadership 
7. Micro-Political Leadership 
8. 	 Student Achievement Leadership 

ULTIMATE VISION 


Highly Effective SIG School Leaders who 
will: 

• 	 Turnaround low-performing 
schools by significantJy 
increasing student achievement 

• 	 Lead in a rural context and 
digital learning environment 

• 	 Develop community partnerships 
that benefit students and add 
capacity lo the broader 

Specialized Trainings 
Leadership Trainings 
Crucial Conversations/Conflict 
Resolution 
Distinguished Leadership in Practice 
Excellent School Visits 
Facilitative Leadership 
SIG Leadership 
Instructional Trainings 
Common Core, Literacy and Math 
Curriculum Mapping 
Positive Behavioral Interventions and 
Supports 
Special Education 
Community/Micro-political Trainings 
Digital Storytelling 
Social Justice 
Policy Institute 

Field Experiences 
Yearlong Administrative Internship 
Summer Community Internship 
Developmental Projects 

Ongoing Support 
Mentor Principals 
Executive SIG Coach 
Targeted Professional Development 

School Turnaround 
Aspiring SIG leader graduates will be able to 
turnaround low-performing schools, 
specifically through diagnosing effective 
teaching and learning as well as employing 
effective leadership and management skills. 

Rural Community Engagement 
Aspiring SIG leader graduates will be able to 
develop the relationships necessary to 
effectively engage families and community 
membei,-s in rural areas. 

Social Justice 
Aspiring SIG leader graduates will be able to 
work closely with people of diverse 
backgrounds to ensure equal access to an 
exceUent education for all students 

Instructional Leadership for Digital 

Learning Environments 


Weh 2.0 Tools 


community 

• 	 Build socially just communities 

NELA-DST 
Pipeline for SIG 
School Leaders 

II. Logic Model 
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SIG TURNAROUND 

PRINCIPAL ACADEMY 


STRATEGIES 


Differentiated Intensive 

Professional Development 


• 	 Teacher Evaluation 
• 	 Excellent School Visits 
• 	 Understanding USDOE's reform 

models 
• 	 Creating environments to support 

change 
• 	 High impact strategies for improving 

student achievement 
• 	 Recruiting and retaining effective 

teachers 
• 	 Using data to drive decision-making 
• 	 Strategies for diverse learners 
• 	 Leading literacy programs 
• 	 Impact of poverty 
• 	 Meeting the needs of Exceptional 

Children, English Language 
Learners, and African-American 
males) 

• 	 Leading Digital Learning 
Environments 

School Based Support 


Yearlong Executive Coaching 


On2oing Support for NELA-DST 
Grads 
Mentor Principals 
Executive Coaches 
Post-Degree Induction Support 

Instructional Leadership for Digital 

Leaming Environments 


Web 2.0 Tools 


School Turnaround 
Diagnosing effective teaching and learning as 
well as employing effective leadership and 
management skills. 

Rural Community Engagement 
Develop the relationships necessary to 

effectively engage families and community 
members in rural areas. 

Socia] J ustice 
Work c losely with people ofdiverse 
backgrounds to ensure equal access tQ an 
excellent education for all students 

CONTENT OBJECTIVES 


NC Standards for School Executives 
9. Strategic Leadership 

I0. Instructional Leadership 

11. 	 Cultural Leadership 
12. 	 Human Resource Leadership 
13. 	 Managerial Leadership 
14. 	External Development Leadership 
15. 	Micro-Political Leadership 
16. 	Student Achievement Leadership 

AUTONOMY, INCENTIVE, 

AND REWARD 


STRUCTURES FOR SIG 

LEADERS 


SIG Principals receive flexible funding 
to support school goals. 

SIG Principals receive signing bonus 

SIG Principals have autonomy in 
staffing, budgets, and schedules 

SIG Principals receive rewards or are 
removed based on locally adopted 

competency measures. 

ULTIMATE VISION 


Highly Effective School Leaders who 
will: 

• 	 Turnaround low-performing 
schools by significantly increasing 
student achievement 

• 	 Lead in a rural context and digital 
learning environment 

• 	 Develop coi::omunity partnerships 
that benefit students and add 
capacity Lo the broader community 

• 	 Build socia11y just communities 
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III. NELA DST Project Timeline 

Year 1: 
September, 2014-August, 2015 

Year 2: 
September, 2015-August, 2016 

Year 3: 
September, 2016-Au2ust, 2017 

September 2014 
*Convene members of advisory team 
that will include NCSU faculty, 
exemplary school leaders, & experts in 
school turnaround 

September 2015 
*Deliver Aspiring Leaders cmTiculum 
and experiences (See Scope and 
Sequence for details). 

September 2016 
* Fellows full-time internship and 
continue coursework. 
*Turnaround Principal Academy PD 
*Coach works with their coachees 

October 
*Develop and distribute Turnaround 
Principal Academy promotional 
materials and hold informational 
mee.tings. 
*Hold informational meetings for 
Innovative Aspiring SIG Leaders 
Academy 
*Superintendents & principals identify 
individuals with strong leadership 
potential and encourage them to apply 
to Innovative SIG Leaders Academy 
(target SPED and ELL teachers) 

October 
*Turnaround Principal Academy PD. 
* Deliver Innovative Leaders 
curriculum and experiences (See Scope 
and Sequence for details). 

October 
*Fellows continue fuJl-time internship 
and continue coursework. 
* Coach works with their coachees 

November 
*Deliver Differentiated Turnaround 
Principal Academy PD 

November 
*Deliver curriculum and experiences 
(See Scope and Sequence for details). 
*Presentation at UCEA 

November 
* Fellows continue full-time internship 
and continue coursework. 
*Turnaround Principal Academy PD 
*Presentation at UCEA 
*Coach works with their coachees 

December 
* Review applications to Innovative 
Aspiring SIG Leaders Academy and 
select finalist for Candidate Assessment 

December 
*Begin to identify and select mentor 
principals for Innovative Leaders 
Fellows 

December 
*Coach works with their coachees 
*lnnovative Leaders Fellows Formative 
Assessment Day 
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Day 

January 
*Hold Innovative SIG Leaders 
Assessment Day and make final 
selection oflnnovative Aspiring SIG 
Leaders Fellows. 

February 
*Reconvene members of the Principal 
Academy advisory team and solicit 
feedback on Turnaround Principal 
Academy curriculum and make 
refinements. 
*Develop website to house Turnaround 
Principal Academy materials/resources. 
*Develop Turnaroand Principal 
Academy manual and post to website. 
*Develop and collect data from pre­
program/baseline measures for 
Turnaround Principal Academy 

*Deliver Innovative Leaders 
curriculum and experiences (See Scope 
and Sequence for details). 
*Innovative Leaders Fe1lows Formative 
Assessment Day 
Individual feedback meetings with 
Innovative Leaders Fellows to set 
growth targets and refine Individual 
Leadership Learning Plan. 
January 
* Collect and analyze post-program 
result from Turnaround Principal 
Academy participants. 
*Deliver Aspiring Innovative Leaders 
curriculum and experiences (See Scope 
and Sequence for details). 
*Identify Community Internship sites 
for Summer Internship for Aspiring 
Innovative Leaders Fellows. 

February 
*Reconvene members of the Principal 
Academy advisory team and solicit 
feedback on Turnaround Principal 
Academy curriculum and make 
refinements. 

*Individual feedback meetings with 
Innovative Leaders Fellows to set 
growth targets and refine Individual 
Leadership Learning Plan. 
* Fellows continue full-time internship 
and continue coursework. 

January 
*Coach works with their coachees 
*Individual feedback meetings with 
*Refine Turnaround Principal Academy 
Curriculum 

February 
*Coach works with their coachees 
*Convene NCSU faculty for retreat on 
how to infuse lessons learned from the 
Innovative Leaders experience could be 
used in university program. 
*Reconvene members of the Principal 
Academy advisory team and solicit 
feedback on Turnaround Principal 
Academy curriculum and make 
refinements. 
*Deliver PD 
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evaluation. 
*Hold orientation for Innovative 
Aspiring SIG Leaders Fellows. 
*Collect baseline data on SIG 
Innovative Aspiring SIG Leaders 
Fellows 
*Aspiring Leaders begin program and 
specialized trainings 
March 
*Deliver Turnaround Principal 
Academy PD 
*Develop website cohort of Innovative 
SIG Leaders Academy 
*Plan Community Learning Exchange 
April 
*Cohort Innovative Aspiring SIG 
Leaders begins fall courses (See 
detailed Scope and Sequence for 
cun-iculum and activities). 
*Use feedback from Turnaround 
Principal Academy participants to make 
improvements to the program. 
*Continue to Plan Community Leaming 
Exchange 

May 
*Deliver Turnaround Principal 
Academy PD 
*Deliver Innovative Aspiring SIG 
Leaders cu1Ticulum (See Scope and 
Sequence for details) 
*Continue to Plan Community Learning 

March 
*Innovative Leaders Feilows Formative 
Assessment Day 
*Deliver Turnaround Principal 
Academy PD 

April 
*Use feedback from Turnaround 
Principal Academy participants to make 
improvements to the program. 
*Present work on NELA-DST at the 
American Educational Research 
Association Conference. 
*Deliver Turnaround Principal 
Academy PD 

May
* Fellows continue coursework. 
*Train Mentor Principals for Innovative 
SIG Leaders Fellows. 

March 
*Coach works with their coachees 
*Continue internship & coursework 

April 
*Coach works with their coachees 
*Use feedback from Turnaround 
Principal Academy participants to make 
improvements to the program. 
*Present work on NELA-DST at the 
American Educational Research 
Association Conference. 
* Assist Fellows with job placement 
and transition support. 
*Deliver Turnaround Principal 
Academy PD 
May 
*Coach works with their coaches 
*Innovative SIG Leaders Fellows 
poster presentations on problems of 
practice. 
*Innovative SIG Leaders Fellows 
graduate with Masters degree and earn 
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Exchange 

June 
*Innovative Aspiring SIG Leaders 
cun-iculum and experiences (See Scope 
and Sequence for details) 
*Hold Community Learning Exchange. 

July 
*Deliver Innovative Aspiring SIG 
Leaders curriculum and experiences 
(See Scope and Sequence for details). 
* Innovative Aspiring SIG Leaders 
Fellows Formative Assessment Day 

August 
*Turnaround Principal Academy PD 
*Deliver fnnovative Aspiring SIG 
Leaders curriculum and experiences 
(See Scope and Sequence for details). 
*Individual feedback meetings with 
Fellows to set growth targets and refine 
Individual Leadership Learning Plan. 
*Complete annual report 

June 
* Fellows continue. coursework. 
*Principal Academy Coaches work 
with their coachees (B) 
*Community Internship Innovative SIG 
Leaders Fellows. 

July
* Fellows Formative Assessment Day 
*Fellows continue coursework. 
*Turnaround Principal Academy PD 
*Community Internship Innovative SIG 
Leaders Fellows. 

August 
*Individual feedback meetings with 
Innovative Leaders Fellows to set 
growth targets and refine Individual 
Leadership Learning Plan. 
*Fellows continue coursework. 

principal license. 
*Assist Fellows with job placement and 
transition support. 
June 
*Hold follow-up/refresher mini-CLE 
*Coaches works with their coaches to 
assist Fellows with job placement and 
trans.ition support. 

July 
*Solicit feedback and refine the 
curriculum and experiences in 
Innovative Leaders program. 

*Assist Fellows with job placement and 
transition support. 
August 
*Individual feedback meetings with 
graduates to set growth targets and 
re.fine Individual Leadership Learning 
Plan. 
* Coach works with their coaches to 
assist Fellows with joh placement and 
transition support. 

An activity report will he completed on the first ofeach month to reflect the previous month's activities. 
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IV. NELA-DST Project Milestones 

Year l 2 3 
Convene members of the NELA-DST Advisory Team ,/ 

Develop marketing plan & promotional materials; hold informational meetings ,/ 

Recruit Aspiring SIG Principal Academy participants (target SPED & ELL 
teachers) 

,/ 

Hire and train coach for Turnaround Principal Academy ,/ 

Develop and collect data from pre-program/baseline measures for aspiring 
leaders 

,/ 

Refine Turnaround Principal Academy differentiated PD curriculum and 
manual; update as necessary 

,/ ,/ ,/ 

Deliver differentiated PD portion of Turnaround Principal Academy ,/ ,/ ,/ 

Provide Executive Coaching to participants ,/ ,/ 

Use feedback from participants to make improvements to the program and 
cun-iculum 

,/ ,/ ,/ 

Hold Candidate Assessment Day for Aspiring SIG Leaders Academy ,/ 

Select Aspiring SIG Leaders Academy participants ,/ 

Hold orientation for Aspiring SIG Leaders Academy participants ,/ 

Collect baseline data for Aspiring Leaders (pre-program and at start of job) ,/ ,/ 

Solicit feedback and refine curriculum and experiences ,/ ,/ ,/ 

Develop web-sites for Turnaround Principal Academy and Aspiring SIG 
Leaders Academy; update as necessary 

,/ ,/ ,/ 

Deliver Aspiring SIG Leaders cWTiculum and experiences (including post-
degree support) 

,/ ,/ ,/ 

Aspiring SIG Leaders Formative Assessment Days and Individual Feedback 
Meetings 

,/ ,/ ,/ 

Identify Community Summer Internship for Aspiring Leaders ,/ 

Train principal mentors for Aspiring SIG Leaders ,/ 

Full-time year long internship for Aspiring SIG Leaders ,/ 

Provide Executive Coaching to Aspiring SIG Leader Academy participants ,/ ,/ 

Aspiring Leaders poster presentations on problem of practice; graduation ,/ 

Provide early career support seminars for Aspiring Leader graduates ,/ 

Obtain feedback from Coach to assess Fellows' progress ,/ ,/ ,/ 

Conduct presentations and papers on program for dissemination ,/ ,/ ,/ 

Provide replicable resources on web-site ,/ ,/ ,/ 

Hold Community Learning Exchange (and a follow-up mini-CLE) to build 
support for locally adopted competencies for SIG principals 

,/ ,/ 

Provide autonomy to SIG leaders in budgets, schedules, and staffing ,/ ,/ ,/ 

Provide incentives to SIG leaders ,/ ,/ ,/ 

Provide signing bonus to new SIG leaders ,/ 

Provide performance bonus to high-achieving SIG leaders ,/ ,/ ,/ 
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Appendix V.A. 

Principals Impact on Student Achievement 

Great Teachers are Irreplaceable and Great Principals Retain Great Teacher 

OUTSTANDING TEACHERS 

1,.... l11t• 

l ""·ptrF..mng ···~tNC'hlf 

IRREPLACEABLES STUDENT IMPACT 
Top 20% of teacher5 in Generate Sto 6 more months of 

studied districts. as gauged student learning each year than 
by district data a poor performer 

AVERAGE SCHOOL 

When a top teacher ie<JVes •(only ' in 6 potential replacements t 
will be of similar quality 

LOW·PERFORMING SCHOOL 

When a top teacher ll!<tves (1111lyl i011 potential replacements 
will be of similar quality 

When a great teacher leaves a school. 
the school is almost guaranteed to hire a less effective replacement. 

~ttun~mbese'1on tH<Nrs w1th\ljttut·addldor grO'M'th dlt1: l.o« pcitrlorm.n.ascN;Qts 1flltlu:J•~cl\oots tJt O'\oe loMSt qutnlde of pro!<tftncy biJ' sc"ool 
lwfl. l'0<<<nt•.11<' .,I' ~•gll·i>t<r..rmt"ll pc>l..,U•I roi>lo<..,,onism >II sdloo!s-O•SIT•CI A 1291.. O•st,,<18: 17% Ois!Toel C 1S91.:0»!n<'I 0. I S'l6. low 
"°""'"""ll~<lwlool<-0"''"<1.&. 12"'.0•Sth1:t8· Ul'll'.:Ol~me1C 3'll O"trl(t0 991. S01Jte.•01st1o<1doi.fn:im5'r2008 09•nd5V ~,_10 

Sources: Leithwood, K., Louis. K. S., Anderson. S., and Wahlstrom. K. (2004) Review of Research: How Leadership Influences Student 
Learning. Wallace Foundation: and Marzano. R. J.. Wateris . T., and McNulty, B. (2005) School Leaderi>hip That Works: From Research to 
Results. Alexandria, VA: Association for Supervision and Curriculum Development. The Irreplaceables: Understanding The Real Retention 
Crisis in America· s Urban Schools. (2012). The New Teacher Prnjcct. 
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Appendix V. B. NELA-DST Partner District~: 2012-2013 Data 

NELA-DST 
DISTRICTS & IJ:J 

~-SIG SCHOOLS IJ:J >. 

Student Population ~ t: 
0 ~ 

..J >
0 

~~ 

EDGECOMBE 
COUNTY PUBLIC 81.6 

SCHOOLS % 
6,599 students 

NCES District ID#: 
3701320 

Coker-Wimberly 
Elementary School 100 

409 students % 
NCES JD#: 

370132000553 
Rural Code: 42 

HALIFAX 
COUNTY SCHOOLS 93.5 

3,406 students % 
NCES District JD# 

3701950 

Dawson 
Elementary School 100 

165 students % 
NCES ID#: 

370195000859 
Rural Code: 42 

Everetts 100 
Elementary School % 

331 students 
NCES 1D# 

370195000862 
Rural Code: 42 

Inborden 100 
E lementary School % 

QJ~ 
~ = QJ 

'-'l. 
Q.,~ .~5 (I,/ = .. 0 0 

Q., ... 
~ E Oil 

.Q.. 0 
~u =IJ:J 

O verall 
21.9% White 

(or 78.1% ol' 
B1ackstudenL~ 

railed lo Hispanicreach 
minimum LEP

proficiency 
in tested SWD 
subject~> 

Overall 
18.9% White 

Black 
Hispanic 
LEP 
SWD 

Overall 
17.1% White 

(or82.9% of Blackstudents 
railed to Hispanic 
reach LEP minimum 

proficiency SWD 
in tested 
suh.iecl~) 

Overall 
17.0% White 

Black 
Hispanic 
LEP 
SWD 

13.8% Overall 
White 
Black 
Hispanic 
LEP 
SWD 

10.3% 
Overall 
White 

* ~ ..... £ ;:. 
Oil 

~ 

= CJ = .Q 
~ ... ... rl;· 

"O ·-"O Q -~ Oil=.Q.......... ~ = IJ:J ~ ~ ~ 

19.8 37.3 
31.7 32.7 56.3 

58.8 12.7 24.9 

9.1 23.3 40.6 

10.2 <5% 

<5% 6.9 

16.3 
11..6 33.3 
64.1 ll .6 
24.3 24.4 

18.5 
<5% 

16.2 22.7 
4.4 34.7 n/a 
86.4 14.4 22.6 
3.0 21.7 n/a 

<5% o/a 
8.9 <5% 

19.8 
l.2 n/a 

84.5 16.5 
14.3 38.5 

n/a 
36.4 

15.8 

12.2 36.8 
84.9 11.5 
2.9 n/a 

n/a 
<5% 

7.8 
0.8 n/a 

*'11 
CJ........ 
~ 

E * ~ 
~ 

.Q :..... 
~ ei: 

~ ~ 

20.3 22.9 
33.0 34.4 

12.2 14.4 

28.4 35.0 

18.4 7.1 

<5% <5% 

20.3 
50.0 
12.3 
33.3 
22.2 
<5% 

16.2 10.6 
29.7 28.6 
14.3 9.7 
26.l 12.5 
19.0 n/a 
7.2 <5% 

15.8 
n/a 
12.9 
30.8 
n/a 
18.2 

13.3 

31.6 
9.4 
n/a 
n/a 

<5% 

14.4 
n/a 

PR/Award # 53778140009 


Page e109 




NCES ID#: 
370195000864 

363 students 
Rural Code: 42 

Enfield 
Middle School 

NCES ID# 
370195000861 
350 students 

Rural Code: 42 

William R. Davie 
Middle School 

448 students 
NCES ID#: 

370195000872 
Rural Code: 42 

Southeast Halifax 
High School 
392 students 
NCES ID#: 

370195002157 
Rural Code: 42 

WARREN 
COUNTY SCHO OLS 

NCES District ID#: 
3704740 

2380 students 

Warren County 
High School 
430 students 
NCES ID#: 

370474002189 
Rural Code: 43 

91.1 
% 

88.4 
% 

88.0 
% 

86.0 
% 

77.7 
% 

BJack 
Hispanic 
LEP 
SWD 

Overall 
.9.0% White 

Black 
Hispanic 
LEP 
SWD 

Overall 
18.7% White 

Black 
Hispanic 
LEP 
SWD 

Overall 
16.3% White 

Black 
Hispanic 
LEP 
SWD 

Overall 
27.6% White 
(or72.4% of B1ack
students 
failed to Hispanic 
reach LEPminimum 
proficien\·y SWD 
in tested 
subiectsJ 

Overall 
29.3% White 

Black 
Hispanic 
LEP 
SWD 

98. l 
1.1 

1.7 
92.9 
5.4 

6.3 
92.1 
1.7 

1.3 
96.2 
2.5 

17.9 
68.3 
6.6 

16.8 
80.4 
2.8 

7.5 
n/a 
n/a 
5.0 

9.0 
<5% 
9.4 

<5% 
<5% 
5.3 

18.7 
38.5 
16.6 
50.0 
n/a 
8.6 

27.5 
45.3 
22.l 
30.7 
8.7 

6.9 

14.4 
n/a 
n/a 
5.0 

5.2 23.1 
<5% n/a 
5.0 2 1.7 
7.1 n/a 
14.3 n/a 
<5% n/a 

17.5 18.8 
28.6 n/a 
15.5 16.7 
50.0 n/a 
n/a n/a 
6.9 n/a 

21.6 12.2 
n/a n/a 

21.4 11.6 
n/a n/a 
n/a n/a 
7.1 13.3 

42.9 21.0 25.9 
60.0 30.2 34.7 
42.6 16.3 23. 1 
12.5 33.3 35.7 
n/a 17.4 n/a 

10.0 8.2 <5% 

37.7 22.0 
63.6 22.2 
36.8 24.4 
n/a <5% 
n/a n/a 
12.5 <5% 

NOTE: The Performance Composite consists of all End of Grade (EOG) and End of Course (EOC) 

assessments. The assessments are as follows: EOG English Language Arts/Reading and Mathematics at 
grades 3-8, EOG Science at grades Sand 8; EOC assessments in Math I (formerly Algebra I/Integrated I), 
Engl ish II, and Biology; and the alternate assessments for all EOG and EOC assessments (NCEXTENDland 
NCEXTEND2). NCEXTEND2 will not be available beginning in 2014-15. 
For accountability reporting purposes, a school's Performance Composite is the percent of students 
identified as proficient on all assessments administered in the school. Proficiency is defined as a student 
meeting or exceeding the expected level of ach ievement on the assessment. The EOG and EOC 

PR/Award# 53778140009 


Page el 10 




assessments have 4 academic achievement levels (Level 1, Level 2, Level 3, and Level 4) with Level 3 and 
Level 4 being proficient. 
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Appendix V.C. 

TO: USDOE 
From: Kathleen M. Brown, Ed.D. , NC Race-to-the-Top Evaluator for District and School 

Tumaroundffransformation (DST) and Regional Leadership Academies (RLA) 
Date: June 24, 2013 
RE: School Leadership Program 

Northeast Leadership Academy (NELA) is Preparing Turnaround Principals for NC 

Developing school leaders who are equipped with the knowledge, skills, and dispositions needed 
to effectively lead low-performing schools has become a critical goal for local education 
agencies (LEAs) intent on dramatically improving student outcomes. North Carolina's Race to 
the Top (RttT) plan acknowledges the pressing need for high-quality leadership in low-achieving 
schools; the component of the plan that focuses on ensuring equitable distribution of high-quality 
teachers and leaders identifies, among other things, a need for "increasing the number of 
principals qualified to lead transformational change in low-performing schools in both rural and 
urban areas" (NCDPI, 2010, p.10). 

The policy objective of North Carolina's Regional Leadership Academies (RLA) initiative is to 
increase the number of principals qualified to lead transformational change in low-performing, 
high-need schools in both rural and urban areas (i.e., prepare approximately 185 "turnaround 
principals" over three years). To meet this need, part of the state's Race-to-the-Top (RttT) funds 
(approximately $17 .5 of $400 million) support three RLAs, each of which has laid out a clear set 
of principles about leadership in general, leadership development in particular, and leadership 
de.velopment for high-need schools most specifically. These programs "provjde a new model for 
the preparation, early career support, and continuous professional development of school 
leaders" and serve coJlaboratives of partnering LEAs. 

Northeast Leadership Academy (NELA) was established in 2010 (one year before. RttT funding 
was available) as a 2-year program based at the North Carolina State University (NCSU), it leads 
to NC Principal Licensure and an MSA degree., and serves 141 LEAs in Northeast NC (total of 
70,348 students served). 

NELA was created independently to meet the school leadership needs of a very distinct region of 
North Carolina (i.e., poor, rural, northeast counties of the state). As such, NELA is a unique 
program with its own partnerships, program philosophy, cun-iculum, coursework, and fieldwork. 

According to UCEA (2012), the three most essential features of effective leadership preparation 
programs are: (1) having a program philosophy that clearly articulates a theory of action, (2) 
having a strong curriculum focused on instruction and school improvement, and (3) having well­
designed and integrated coursework and field work. 
• 	 Observational data and document analyses provide converging, consistent evidence that 

NELA has utilized these central program features as organizing principles in designing, 

1 NELA currently serves 14 districts. NELA 2.0 will serve the 13 lowest performing districts in NC. 
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delivering, and deliberating its individual principal preparation program, and that the fidelity 
of the implementation of its program design has been strong. 

• 	 Data also indicate that NELA has been designed so that its content (i.e., core concepts to he 
taught), pedagogy (i.e., the means by which learning is facilitated), and experiences (i.e., the 
nature of coursework and fieldwork) reflect best practices for developing candidates into 
leaders who can facilitate high-quality teaching and teaming for all children. 

• 	 Ewn though data on the long-term and distal outcomes of NELA are not yet available, 
findings indicate that NELA has been deliberate, effective, and successful in developing and 
incorporating critical, research-based features into its program (rigorous recruitment and 
selection; cohort-based experiences; an action-research, case-study curriculum focus; full­
time, year-long clinical residency ~xpe.rience; weekly full-cohort, continue.d learning during 
the residency year; multifaceted support structure; job placement and induction support; and 
dynamic feedback and improvement loops). 

Recent Cohort 1 graduates describe NELA as a life-changing journey. They've Jeamed to "think 
quickly and strategically," use "data in every decision we make," have "crucial conversations 
with teachers," ·•pay it forward," and move their schools from "PLCs in name to PLCs in 
action!" They also recognize and appreciate NELA's Directors, Mentors, and Coaches as 
invaluable resources of information and support. 

NELA affected our hearts and our minds. We are applying what we learned. We are 
removing the blinders, one kid at a time ... giving voice, impacting and changing the way 
kids see and interact with the world. It's not all about test scores. (NELA graduate) 

Last year, when I messed up, I was just the intern. No more. This year is for real! I'm on 
information overload. rm rolling with the punches, handling multiple Operation NELAs 
at the same time! Through NELA I learned how to deal with things, how to manage my 
time and hone my organizational skills. This [the work last year] has prepared me the 
most for my new role as AP. AU of the sayings and advice from our instructors and 
coaches keeps flooding back to my mind daily! I am building re.Iationships. I am 
rebuilding the culture. I am smiling, even in adversity. I so appreciate NELA's extended 
coaching support. I am finding my job description and living within it. (NELA graduate) 

Our NELA Directors have consistently given me constructive feedback and extended all 
possible support that they can offer to help me. From top to bottom, everyone expects to 
establish a culture of high academic expectations. Everyone involved inculcated us to the 
very important role and responsibility that is placed on our shoulders when were chosen 
to be NELAs? (NELA graduate) 

GeneralJy speaking, Cohort 1 participants in NELA found internship placements in targeted 
schools and LEAs (i.e., struggling, low-performing schools, including several Turnaround 
schools). In addition, Cohort l graduates (n=21) also landed jobs (approximately 76% as 
educational leaders ... either as principals, assistant principals, coaches, and/or facilitators) in 
target schools and LEAs. On average, their employing schools (including eight Turnaround 
schools) hosted student bodies in which: More than two-thirds (67.6%) receive free or reduced­
price lunch; English I/Reading scores below 60%; and Algebra I/Math scores below the 65% 
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mark. As of June 24, 2013, of the Cohort 2 participants who graduated in May 2013, 19 have 
been hired - a 90% placement rate only one month after graduation. As such, the Northeast 
Leadership Academy is to be highly commended for helping to prepare principals qualified to 
lead transformational change in low-performing, high-need schools. 
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Appendix V.D. 

Key Stakeholder Comments on the Success of the Current 


Aspiring Leaders Program 


Chairman of the State Board of Education, Dr. Bill Harrison: "This program and 
partnership with N.C. State will help us put highly trained teachers and administrators in 
the leadership positions in our most needy school districts. NEI.A serves as a model for 
prepadng principals to meet the challenges oftoday. It is a true collaboration between 
higher education and local school systems resulting in fellows having experiences that 
are closely aligned with that they will face when they assume leadership 
roles. Graduates of the program are already having a positive impact in schools and 
districts in the northeastern part ofthe state." 

At a meeting of the Governor's Education Transformation Committee: Governor 
Beverly Purdue about the ctment program: "/can promise you that the educational eyes 
ofAmerica are on you. Training and retaining new leaders at North Carolina's most 
underpetjorming school districts is crucial.for the success of the students who live there. 
NEI.A provides pathways to not only develop 2Ist century school leaders, but to also 
keep them in these districts." The Governor also hosted a graduation reception at the 
Executive Mansion for Cohmt 1. See video at: http://vimeo.com/edutrope/nelagov 

NELA is highly regarded by the superintendents we work with. Dr. Anthony D. Jackson, 
Superintendent of Nash Rocky Mount Public Schools commented: "The administrative 
preparation program provided by NELA represents a major game changerfor the Nash­
Rocky Mount Public Schools as we prepare an internal pipeline offuture leaders. The 
interns are well prepared, well trained and bring a wealth ofknowledge, understanding 
and tangible skills which allows each ofthem to immediately add value to the school 
communities they are assigned. The NRMPSfully supports the NEI.A program and looks 
forward to our continued relationship." 

NELA is also highly regarded by NCDPI's District and School Transformation 
Division. Director1 Dr. Pat Ashley noted: "/have observed NELA candidates in both 
their internships and in their new roles as school leaders. I know.from.first-hand 
experience the d~fference their presence can make in a district that has previously 
struggled to simply find one si{fficient well-qualUied candidate when a principal vacancy 
has occurred. I am hopeful that NELA will be sustained after its original funding from the 
NC Race to the Top grant is no longer available, because the importance ofa well­
qualified principal is essential to turnaround or sustain the turn.around ofany highly 
challenged school. '' 
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Appendix V.E.: Recent NELA in the News Updates 

Ryan Hurley, Principal Warren Early College (Warren County) 


His school was recently named a Top Ten school for black student performance! 

See: http://carolinacan.org/sites/carolinacan.org/files/report cards/Carol ina Top 10-2013.pdf 


Larry Hodgkins, Assistant Principal, South Creek Middle School (Martin County) 


His school was #102 out of more than 2405 schools in the stale last year= (top 5%) in tenns of 

their growth composite. Their growth composite was 6.5. There was only one other school in 

Martin County that had a positive growth number (0.4). 

https://ncdpi.sas.com/schoo1Comparison.html?as=c&wD= 1&w4=93&x9=6&ww=l83 122&yb= 1 

25&x7=2&xd=-3 


Reenactment of Civil Rights March 


Tonya Uttle and NELA colleagues recently organized an event that 
brought together elementary through high school students, parents, 
and community members to tell the story of local Civil Rights 
leaders and activists. They retraced march routes and returned to the 
courthouse where African-Americans were jailed for their roles in 
local protests. Mr. Bond had not set foot in the old courtroom since 
his arrest al a sit-in 50 years ago, listeuing to his story was a 
powerful experience. Current students Ross and Chelsea spoke of 
how they were not aware of these stories and how they now had a 
newfound sense of pride in their community and level of respecc for 
cheir elders. Through NELA's high expectations and regional focus our Fellows realized the importance of and had 
the expertise to organize an event like this. They have a vested interest in the success of students and schools in the 
Northeast 

Lego Robotic Competition Regional Winners! 

Gonzolo Pitpit (NELA Cohort l) started a program at his schools and recently they did really well in their first 
competition! Pitpit was also highlighted for his 4-H extension work in a PBS video. To view the video, go to: 
http: //video.pbs.org/video/2365228433/ 

HC STATE l.N \'Eft'SI ..... 
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Appendix V.F.: 


NC School Executive Standards 

Standard 1: Strategic Leadership 

A. 	 School Vision, Mission and Strategic Goals: The school's identity, in part, is derived from the vision, mission, 
values, beliefs and goals of the school, the processes used to establish these attributes, and the ways they are 
embodied in the life of the school conununity. 

B. 	 Leading Change: The school executive articulates a vision and implementation strategies for improvements and 
changes which result in improved achievement for all students. 

C. 	 School Improvement Plan: The school improvement plan provides the structure for the vision. Values, goals and 
changes necessary for improved achievement for all students. 

D. 	 Distribu.tive Leadership: The school executive creates and utilizes processes to distribute leadership and 
decision making throughout the school. 

Standard 2: Instructional Leadership 

A. 	 Focus on Learning and Teaching, Curriculum, Instruction and Assessment: The school executive leads the 
discussion about standards for curriculum, instruction and assessment based on research and best practices in 
order to establish and achieve high expectations for students. 

B. 	 Focus on Learning and Teaching, Curriculum, Instruction and Assessment: The school executive leads the 
discussion about standards for curriculum, instruction and assessment based on research and best practices in 
order to establish and achieve high expectations for students. 

Standard 3: Cultural Leadership 

A. 	 Focus on CoUaborative Work Environment: The school executive understands and acts on the understanding of 

the positive role that a collaborative environment can play in the school's culture. 

B. 	 School Culture and Identity: The school executive develops and uses shared vision, values and goals to define 

the identity and culture of the school. 
C. 	 Acknowledges Failures; Cel.ebrates Accomplishments and Rewards: The school executive acknowledges failures 

and celebrates accomplishments of the school in order to define the identity, culture and performance of the 

school. 

D. 	 Efficacy and Empowerment: The school executive develops a sense of efficacy and empowerment among staff 
which influences the school's identity, culture and performance. 

Standard 4: Human Resource Leadership 

A. 	 Professional Development/ Learning Communities: The school executive ensures that the school is a 

professional learning community. 

B. 	 Recruiting, hi.ring, placing and mentoring of Staff: The school executive establishes processes and systems in 
order to ensure a high-quality, high-performing staff. 

C. 	 Teacher and Staff Evaluation: The school executive evaluates teachers and other staff in a fair and equitable 

manner with the focus on improving performance and, thus student achievement. 

Standard 5: Managerial Leadership 

A. 	 School Resources and Budget: The school executive establishes budget processes and systems which are focused 
on, and result, in improved student achievement. 

B. 	 Conflict management and Resolution: The school executive effectively and efficiently manages the complexity of 

human interaction so that the focus of the school can be on improved student achievement. 
C. 	 Systematic Communication: The school executive designs and utilizes various forms of formal and informal 

communication so that the focus of the school can be on improved student achievement. 
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D. 	 School Expectation for Student and Staff: The school executive develops and enforces expectations, structures. 
rules and procedures for students and staff. 

Standard 6: External Development Leadership 

A. 	 Parent and Community Involvement and Outreach: The school Executive designs structures and processes 
which result in parent and community engagement, support and ownership for the school. 

B. 	 Federal, State and District mandates; The school executive designs executive protocols and processes in order to 
comply with federal, state and district mandates. 

Standard 7: Micro-Poli tical Leadership 

A. 	School Executive Micro-political Leadership: The school executive develops systems and relationships to 

leverage staff expertise and influence the school's identity, culture and performance 


NC School Executive Competencies 
These 21 competencies are listed in the NC Standards for School Executives. 

1. 	 Conununication - Effectively listens to others; clearly and effectively presents and understands information 
orally and in writing; acquires, organizes, analyzes, interprets, maintains information needed to achieve school 
or team 21st century objectives. 

2. 	 Change Management - Effectively engages staff and community in the change process in a manner that ensures 
their support of the change and its successful implementation. 

3. 	 Conflict Management - Anticipates or seeks to resolve confrontations, disagreements, or complaints in a 
constructive manner. 

4. 	 Creative Thinking - Engages in and fosters an environment for others to engage in innovative thinking. 
5. 	 Customer Focus - Understands the students as customen; of the work of schooling and the servant nature of 

leadership and acts accordingly. 
6. 	 Delegation - Effectively assigns work tasks to others in ways that provide learning experiences for them and in 

ways that ensure the efficient operation of the school. 
7. 	 Dialogue/Inquiry - ls skilled in creating a risk free environment for engaging people in conversations that 

explore issues, challenges or bad relationships that are hindering school performance. 
8. 	 Emotional Intelligence - Is able to manage oneself through self awareness and self management and is able to 

manage relationships through empathy, social 
9. 	 awareness and relationship management. This competency is critical to building strong, transparent, trusting 

relationships throughout the school community. 
10. 	 Environmental Awareness - Becomes aware and remains informed of external and internal trends, interests and 

issues with potential impacts on school policies, practices, procedures and positions. 
11. 	 Judgment - Effectively reaching logical conclusions and making high quality decisions based on available 

information. Giving priority and caution to significant issues. Analyzing and interpreting complex information. 
12. 	 Organizational Ability- Effectively plans and schedules one's own and the work of others so that resources are 

used appropriately, such as scheduling the flow of activities and establishing procedures to monitor projects. 
13. 	 Personal Ethics and Values - Consistently exhibits high standards in the areas of honesty, integrity, fairness, 

stewardship, trust, respect, and confidentiality. 
14. 	 Personal Responsibility for Performance -Proactively and continuously improves performance by focusing on 

needed areas of improvement and enhancement of strengths; actively seeks and effectively applies feedback 
from others; takes full responsibility for one's own achievements. 

15. 	 Responsiveness - Does not leave issues, inquiries or requirements for information go unattended. Creates a 
clearly delineated structure for responding to requests/situations in an expedient manner. 

16. 	 Results Orientation - Effectively assumes responsibility. Recognizes when a decision is required. Takes prompt 
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action as issues emerge. Resolves short-term issues while balancing them against long-term goals. 
17. 	 Sensitivity - Effectively perceives the needs and concerns of others; deals tactfully with others in emotionally 

stressful situations or in conflict. Knows what information to communicate and to whom. Relates to people of 
varying ethnic, cultural, and religious backgrounds. 

18. 	 Systems Thinking - Understands the interrelationships and impacts of school and district influences, systems 
and external stakeholders, and applies that understanding to advancing the achievement of the school or team. 

19. 	 Technology - Effectively utilizes the latest technologies to continuously improve the management of the school 
and enhance student instruction. 

20. 	 Time Management - Effectively uses available time to complete work tasks and activities that lead to the 
achievement of desired work or school results. Runs effective meetings. 

21. 	 Visionary - Encourages imagineering by creating an environment and structure to capture stakeholder dreams 
of what the school could become for all the students. 
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North Carolina School Executive: 
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Not1h Carolina School Executive Pcincipal Evaluation Process 

Rubric for Evaluating North Carolina Principals and Self-Assessment Form 

(Required) 
This form must be completed by the principal as a part of the self-assessment process and by the superintendent or designee 
.in preparation for the summary evaluation conference. 

Standard 1: Strategic Leadership 

Principals will create conditions that result in strategically re-imaging the school's vision, mission, and goals in the 21" century. 
Understanding that schools ideally prepare students for an unseen but not altogether unpredictable future, the leader creates 
a climate of inquiry that challenges the school community to continually re-purpose itself by building on its core values and 
beliefs about its preferred future and then developing a pathway to reach it. 

-
a. School Vision, Mission and Strategic Goals: The school 's identity, in part, is denved from the vision, 

mission, values, belief s and goals oi the school. the processes used to establish these attributes, and the ways they are embodied in 

the life of the school community. 

Developing 

D 	 Develops his/!"!er own 
v1s1ori of the changi r g 
world in the 21 •· 
century that schools 
are preparing children 
to enter 

Proficient 

. .. and 

0 	 Leads ano implements 
a process for developing 
a shared v1s1on and 
s~rategic goals for 
student achievement 
that reflect nigh 
expectations for 
students and staff 

D 	 Maintains a focus on 
tt>e v1 s1on and strategic 
goals throughout the 
school year 

Accomplished 

. . . and 

0 	 Creates with 
stakeholders a vision for 
the school that captures 
peoples' attention and 
1mag1nat1on 

D 	 Designs and 
implements 
collaborative processes 
to collect and analyze 
data about the school's 
progress for the periodic 
review and revision 
of me school 's vision. 
'l'lissiori, arid strategic 
goals 

Distinguished 

I 

Not Demonstrated 
(Comment Required) 

. . and 

0 Ensures that the 
school's identity lv1s1on. 
m1ss1on. va lues. beliefs 
and goals! actually drive 
dec.s1ons and inform 
the culture of the sc'lool 

0 In tia~es changes to 
visior. and goals based 
on data to improve 
performarce. school 
culture and school 
success 

b. Leading Change: The principal articulates a vision, and implementation strategies, for improvements and changes which result in 
improved achievement for all srndents. 

D 	 Identifies chariges 
necessary for the 
improvement of student 
learning 

. .. and 

CJ 	 Systematically considers 
new and better ways 
of lead1rg for i'l'lproved 
student achievement 
and engages 
stakeholders 1n tlie 
change process 

. . • and 

CJ 	 Adaots/vanes leaoersh1p 
swle according to the 
changing needs of t he 
school and community 

D 	 Is comfortable w ith 
major changes 
1n implementing 
processes and 
accomplishing tasks 

0 	 Rout1ne1y and 
systematically 
communicates the 
impacts of change 
processes to all 
s\akeholders 

. . . and I 
0 	 Is a driving force behind 

major initiatives that 
help students acquire 
2 F cenwrv skills 

0 	 Systematically I 
challenges the status 
quo by leading change 
w ith potentia lly 
beneficial outcomes 
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c. School Improvement Plan: The school improvement plan provides the structL1re for the vision, values, g
necessary for improved achievement for all students. 

oals and changes 

Developing Proficient Accomplished Distinguished 
Not Demonstrated 

(Comment Required) 

0 Understands s1atutory 
requirements regarding 
the School Improvement 
Plan 

. . . and 

0 Facilitates the 
collabora1ive 
development of 
the annual Scnool 
Improvement Plan to 
realize strategic goals 
and ob1ectives 

0 Uses the NC Tescher 
Working Conditions 
Svrvey and other data 
sources to develop 
the framework for the 
School Improvement 
Plan 

. . ... . and 

0 Facilitates the 
successful execution of 
the School il'1provement 
Plan aligned to the 
mission and goals set 
by the State Boaro of 
Education, the local 
Board of Education 

0 Svstematically collects, 
analyzes, and uses data 
regarding the school's 
progress toward 
attaining strategic goals 
and ob1ectives 

. . . and 

0 Incorporates principles 
oi co '1ti nuou s 
1m provel'1ent 
and creative 21" 
century concepts for 
1mproven1ent into tne 
School Improvement 
P1an 

d. Distributive Leadership: The princ1pal creates and utilizes processes to dist ribute leadership and 
decision mak ing throughout the school. 

0 Seeks input from a 
variety of S(akeholder 
gro~1ps, including 
teachers and parents/ 
guardians 

0 Understands the 
importance of providing 
opportunities for 
teachers to a ssu 11e 

. .. and 

0 Involves parents/ 
guaroians, the 
community. and 
staff memDers in 
decisions about school 
governance. cu•ricJlum 
and instruction. 

0 Provides leadership 
development activities 

. . . and 

CJ Ensures thst parents/ 
guardians. community 
members and staff 
members have 
autonolT'y rn make 
decisions and supports 
the decisions made as 
a part of the collective 
deci sion-mak1ng 

. . . and 

0 Encourages staff 
members to 
acceot leadership 
responsibili ties ournide 
of the school building 

0 Incorporates teachers 
and support staff 
into leadership and 
decision-making 

leadership and decision-
making roles with in the 
school 

for staff members 
process 

0 Cteates opportunities 
for staff to demonstrate 
leadership skills by 
allowing them to 
assume leadership and 
decision-making roles 

roles in the school in 
wavs that foster the 
career development of 
participating teacners 

Comments 
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No1th Carolina Scl1ool Executive Pi incipal Evaluation Process 

Examples of Artifacts: 

Cl School Improvement Plan Cl Evidencc of shared decision making and distributed leadership 
Cl NC Teacher Working Conditions Survey []~~~~~~~~~~~~~~~~~~~~~~ 
Cl Evidence of School ImprovementTeam []~~~~~~~~~~~~~~~~~~~~
D Student achlcvemcnt and testing data []~~~~~~~~~~~~~~~~~~~~
Cl Statement of school vision, mission, values, beliefs and goals []~~~~~~~~~~~~~~~~~~~~D Evidence of smkeholdcr involvement in development of vision, mission, 

value, belief and goal si:atcmcnts 

Standard 2: Instructional Leadership 

Principals set high standards for the professional practice of 21" century insrruction and assessment that result in a no-nonsense 
accountable environment. The school e."Xecutive must be knuwleclgeable of best instructional and school practices and must use this 
knowledge to cause the creation of collaborative structures within the school for the design of highly engaging scboolwork for students, 
the on-going peer re\oiew of this work, and the sharing of this u 1ork throughout the professional community. 

a. Focus on I-earning and Teaching, Curriculum, Instruction and Assessment: The principal leads the discussion about standards 
for curriculum, instruction and assessment based on researcn and oest practices 1n oraer to establish and achieve high expectations 
for students. 

Developing Proficient Accomplished Distinguished 
Not Demonstrated 

(Comment Required) 

0 Collects ana analyzes 
student assessment 
data in adherence vv1th 
instructional and legal 
requirements 

0 Provides students 
access to a va•iety 
of 21" cemury 
instructional tools, 
including technology 

.. . and 
0 Svstemat1ca Iv focuses on 

the alignmen1 of !earning, 
teaching, curriculum. 
instruction, anoassessment 
to maximize studen1 
learning 

0 Organizes targeted 
oppo•ti.,nities for teachers 
to learn how to teach their 
svbjects well 

0 Ensures that students are 
prOYided opportunities 
to learn ana utilize 
best p'act1ces 1n the 
integrated oJSe of 21" 
century 1nsm;ctional tools. 

... and 
0 Ensures that the 

alignment of learning. 
teaching. cumculum. 
1 nstructi on. and 
assessment 1s focused 
to maximize student 
learning 

0 Creates a culture that it 
is the responsibi1ity of 
all staff to make sure 
that all students are 
successful 

. . . and 

0 E'lsures that knowledge 
of teaching and 
learning serves as 
tr+e foundation fo r the 
school's professional 
iearning community 

0 Ericourages ano 
challenges staff to 
reflect deeply on. 
and define. what 
knowledge. skills 
and concepts are 
essem1al rn the 
complete educational 
development of 
stude'lts 

including temnology. to 
solve problems 

b. Focus on InstructionalTime: The principal creates processes and schedules which protect teachers from disruption of 
instructional or preparation tim e. 

0 Understands the need 
for teacners to have 
daily planning time and 
duty-free lunch periods 

0 Is kno"Nledgeable 
of designs for age· 
aporopriale school 
schedules w hich 
adcress the learning 
needs of diverse 
studem populat>Ons 

... and 

0 Adheres to legal 
requ reme<ns for planning 
and instructional t me 

0 Deve ops a rf'aster 
smedule to maxim ze 
student learn·ng by 
providing for •nd1vidual 
and on.going collaborative 
planning for every teacher 

0 Des gns scheduling 
precesses and protocols 
that maximize staff input 
and address diverse 
student learri;ng 'leeds 

... and 

a Ensures that teachers 
have the legally required 
amount of daily planning 
and lunch periods 

0 Routinely ano 
conscientiously 
implements processes 
to protect instructional 
time from interruptions 

. .. and 

0 Structu•es the school 
so1edule to enable all 
teache-s ro have individual 
and team collaborative 
planning t•rne 

0 Systematically monitors 
the effect of the master 
s&iedule on collabo-ative 
plannirg and studem 
achievement 

0 Ensures that dstr-ct 
leadershio is nformed 
of the amounts and 
scheduling of iridiv1dual 
and team p'anning time 
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Comments 

Examples of Artifacts: 

D School Improvement Plan Q Evidence of team development and evaluation of classroom lessons 
D NC Teacher Working Condition..~ Survey Q Use of research-based practices and strategics in classrooms 
D Student achievement and testing data D Master school schedule documenting individual anJ collaborative 
Q Student drop-out data planning for every te:icher 
Q Documented use of formative assessment instruments to impact []~~~~~~~~~~~~~~~~~~~~ 

instruction []~~~~~~~~~~~~~~~~~~~~ 
Q Development and communication of goal-oriented personalized []~~~~~~~~~~~~~~~~~~~~ 

cduotion plans fur iJentifieJ students 

Standard 3: Cultural Leadership 

Principals will understand and act on the understanding of the important role a school's culture plays in contributing to the 
exemplary performance of the school. Principals must support and value the traditions, artifacts, symbols and positive values 
and norms of the school and community that result in a sense of identity and pride upon which to build a positive future. 
A principal must be able to " re-culture" the school if needed to alib'11 with school's goals of improving student and adult 
learning and to infuse the work of the adults and students with passion, meaning and purpose. Cultural leadership implies 
understanding the school and the people in it each day, how they came to their current state, and how tu connect with their 
traditions in order to move them forward to support the school's efforts to achjeve individual and collective goals. 

a. Focus on Collaborative Work Environment: The principal understands and acts on the understanding of the positive role that a 
collaoorat ive vvork environment can play 1n the school's culture. 

Developing Proficient Accomplished 

I 

Distinguished 
Not Demonstrated 

(Comment Required) 

Cl Understands 
characteristics of a 
collaborative work 
erivironment within the 
school 

D Understands the 
importance of data 
gained from the Teacher 

. .. and 

Cl Designs elements 
of a collaborative 
and positive work 
environment wi th in the 
school 

CJ Part1c•pates 1n ano 
relies upon the School 
Improvement Team and 

. . . and 

D Utilizes a collaborative 
work environment 
predicated on site-
based management 
and decision making. 
a sense of commur11ty, 
and cooperation w ithin 
the school 

. . . and 

D Establishes a 
collaborative work 
erwironment which 
promotes cohesion and 
cooperation among staff 

0 Faci litates the 
collaborative ttearn) 
design. sharing, 

Working Conditions 
Survey and othe' data 
sources fro'l'l parents. 
students, teacners and 
stakeholders that reflect 
on tr.e teaching and 
learning environment 
with in the school. 

other stakeholder voices 
to make cecisions about 
school policies 

D Utilizes data gained 
from the Teacher 
Working Condifons 
Survey and other 
sources to understand 

a Monitors the 
1mplementat1on and 
response to school 
policies and provides 
feedback to the School 
ln1provement Team for 
their consideration 

D Initiates changes 

evaluation, and 
archiving of rigorous, 
relevant. and engaging 
1nstruct1onal lesso'ls 
tha• ensure students 
acquire essential 
knowledge and skills 

perceptions of the work 
environ'l"lent 

resulting from data 
gained from tne Teacher 
Working Conditions 
Survey and mher 
sources 
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Not1h Carolina School Executive Pc incipal Evaluation Process 

b. School Culture and Identity: The principal develops and uses shared vision, values and goals to define the identity and culture of 
the school. 

Developing Proficient 

. .. and 

Understands the 0 	 Systematically develops 
imoon ance of and uses shared values. 
developing a shared bel efs and a shared 
vis10'1, mission. values, vision to establish a 
beliefs and goals to school culture and 
establish a school identity 
culture and identity 

0 ldent1f1es strategies 
for building a sense 
of efficacy and 
empowerment among 
staff 

a Identifies strategies for 
developing a sense of 
w ell·be1ng among staff. 
students and parents/ 
guardians 

c. Acknowledges Failures; CelebratesAccomplishments and Rewards: The principal acknowledges failures and 
celebrates accomplishments o f the school in order to define the identity, culture and performance of the school. 

Recognizes the 
importance of 
acknowledging failures 
and celebrating 
accomplishments of the 
school and staff 

d. Efficacy and Empowerment: The principal develops a sense of efficacy and empovverment among staff which influences the 
school's identity. culture and performance. 

Q 	 Understands the 
importance of building 
a sense of efficacy and 
empow erment among 
staff 

Understands the 
importance of 
developing a sense of 
'Nell-being among staff, 
studems ano oarents/ 
guardians 

. .. and 

0 	 Uses established 
criteria for performance 
as the primary basis 
for reward and 
advancement 

. .. and 

Accomplished 

. . . and 

0 	 Establishes a culture 
of collaboration, 
distributed leadership 
and concinuous 
improvement .n the 
school which guides tne 
discipl ined thoLJght and 
action of all staff and 
students 

Not Demonstrated
Distinguished 

(Comment Required) 

-
... and 

0 	 Ensures that the I 

school's identity and 

changirg culture (vision. 

mission. values, beliefs 

and goals! actually 

drives decisions and 
informs the culture of 
the school 

. . . and 

0 Systematically 
recognizes 1nd.viduals 
for reward and 
aovancement based on 
established criteria 

0 Recognizes individual 
and collective 
contributions tow ard 
attainment of strategic 
goals 

... and 

0 	 Utilizes recogn>t1on. 
reward, and 
advancement as a 
way to promote the 
accomplishments of the 
school 

0 	 Utilizes recognition of 
failure as an opportuniw 
to improve 

. . . and 

0 Utilizes a variety 
of activities. tools 
and protocols to 
develop efficacy and 
empowerment among 
Staff 

0 Actively models and 
promotes a sense of 
well·being among staff, 
sw dents and parents/ 
guardians 

. .. and 

0 Builds a sense I 
of efficacy and 
empowerment among 
staff that results in 
increased capacity to 
accoriplish substantial 
outcomes 

Cl Utilizes a collective 
sense of 1Nell-being 
among staff, students 
and parents/guaroians 
to impact student 
achievement I 

Comments 
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Examples of Artifacts: 

0 School Improvement Plan 0 Student achievement and ~tingdati 
0 School Improvement Team 0 Existence and work of professional learning communities 
0 NC Teacher \Xior.king Conditions Survey 0 Teacher retention data 
0 Evidence of shared decision making and distributed leadership []~~~~~~~~~~~~~~~~~~~~~~ 
0 Recognition crite1ia and structure utilized []~~~~~~~~~~~~~~~~~~~~ 
0 Documented use of School improvement Temn indecision making []~~~~~~~~~~~~~~~~~~~~ 

Standard 4: Human Resource Leadership 

Principals will ensure that the school is a professional learning community. Principals will ensure that process and systems are 
in place which results in recruitment, induction, support, evaluation, development and retention of high performing staff The 
principal must engage and empower accomplished teachers in a distributive manner, including support of teachers in day-to­
day decisions such as discipline, communication with parents/guardians, and protecting teachers from duties that interfere 
with teaching, and must practice fair and consistent evaluations of teachers. The principal must engage teachers and other 
professional staff in conversations to plan their career paths and support district succession planning. 

a. Professional Development/Leaming Communities: The principal ensures that the school is a professional learning community. 

Developing Proficient Accomplished Distinguished 
Not Demonstrated 

(Comment Required) 

CJ Understands the 
imoortance of 
developing effective 
professional learning 
communities and 
results-oriented 
professional 
development 

0 Understands the 
importance of continued 

.. . and 

0 Proviaes structures 
for. and implements 
the development of 
effective professional 
learning communi~ies 

and results-oriented 
professional 
development 

0 Routinely participates 
1n professional 

... and 

0 Faci litates opportunities 
for effective orotessional 
learning communities 
aligned with the scl-iool 
improvement plan. 
focused on results. 
and characterized by 
collect;ve responsibility 
for instructional planning 
and student leaming 

... and 

0 Ensures that 
professional 
development within the 
school is aligned w ith 
curricular. instructional, 
and assessrrient needs. 
while recognizing the 
unique p'ofessional 
development needs of 
individual staff members 

personal learning 
and professional 
development 

development 
focused on improving 
instructional programs 
and practices 

b. Recruiting, Hiring, Placing and Mentoring of staff: The school executive establishes processes and systems in order to ensure a 
high-qual i ty, high-perform ing staff. 

CJ Understands the 
school's need to recfuit. 
hire, appropriately place. 
a'ld mentor new staff 
members 

, .. and 

At the school level. creates 
and implements processes 
for: 

0 Recruiting new teachers 
and staff 

0 Hiring new teachers and 
staff 

0 Placing new teachers 
and staff 

CJ Mentoring new teachers 
and staff 

. .. and 

0 Supports, mentors 
and coaches staff 
rnernbers who are new 
or emerging leaders O' 

who Med additional 
support 

... and 

' 
0 Continuously 

searches for staff with 
outstanding potential as 
educators and provides 
the best placement of 
both new and existing 
staff to fully benefit 
from the;r strengths 
in meeting the needs 
of a diverse student 
population 

0 Ensures that 
professional 
development 1s available 
for staff mef"lbers w ith 
potential to serve as 

Imentors and coaches 
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Not1h Ca10!1na School Executive Pcincipal Evaluation Process 

c. Teacher and Staff Evaluation: The principal evaluates teachers and other staf
1mp~oving performance and, thus, student achievement. 

f in a fair and equitable manr.er with the focus on 

Developing Proficient Accomplished Distinguished 
Not Demonstrated 

(Comment Required) 

0 Adheres to legal 
requirements for 
teach er and staff 
evaluation 

... and 

a 

a 

Creates processes to 
provide formal feedback 
to teachers concerning 
the effectiveness 
of their classroom 
instruction and ways 
to improve their 
i nstructi onaI practice 

Implements district and 
state evaluation pol icies 
1n a fa;r and equ<table 
manner 

.. . and 

CJ 

a 

Utilizes multiple 
assessments to 
evaluarn teachers ano 
other staff members 

Evaluates teacners and 
other staff 1n a fair and 
equitable manner ano 
uti lizes the results of 
evaluations to improve 
1nstruct1onal practice 

... and 

0 Analyzes the results 
of teacher and staff 
evaluations holistica lly 
and uti lizes the resul ts 
to direct professional 
development 
opportunities in the 
school 

Comments 

Examples of Artifacts: 

0 	School Improvement Plan 
0 	NC 'Teacher Working Conditions Survey 
0 	Student achievement and tesring dat.a 
0 	Teacher retention data 
0 	Nacional Board Certification 
0 	Teacher professional growth plans 
0 	Master school schedule documenting individual and collabotali\'1! planning 

for every reacher 

0 Number o f National Board Certified Teachers 
0 Number o f teachers pursuing advanced degrees 
0 Reco rd of professional development provided staff 
0 Impact of professional development on student learning 
0 Mentor records and beginning teacher feedback 

o~~~~~~~~~~~~~~~~~~~~ 
o~~~~~~~~~~~~~~~~~~~~ 
o~~~~~~~~~~~~~~~~~~~~ 
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Standard 5: Managerial Leadership 

Principals will ensure that the school has processes and systems in place for budgeting, staffing, problem solving, 
communicating expectations and scheduling that result in organizing the work routines in the building. The principal must be 
responsible for the monitoring of the school budget and the inclusion of all teachers in the budget decision so as to meet the 
21 .. century needs of every classroom. Effectively and efficiently managing the complexity of everyday life is critical for staff 
to be able to focus its energy on improvement. 

a. School Resources and Budget: The principal establish es budget processes and systems ·which are focused on. and result in, 

improved student achievement. 

Developing Proficient Accomplished Distinguished 
Not Demonstrated 

(Comment Required) 

CJ Is knowledgeable of 
school buoget and 
accounting procedures 

0 Utilizes input from staff 
to establish funding 
priorities and a balanced 

.. . and 

0 Incorporates the input of 
the School lmorovement 
Team 1n budget and 
resource decisions 

Cl Uses feedback and data 
to assess the success 

. .. and 

0 Designs tra11sparent 
systen1s to equi tably 
manage human and 
financial resources 

... and 

0 Ensures the strategic 
al location and equitable 
use of financial 
resources to meet 
instructional goals a<'ld 
support ~eache r needs 

operat1ona I budget for 
school programs and 
activities 

of furding and program 
decisions 

b. Conflict Management and Resolution: The p rincipal effectively and efficiently manages the complexity of human interactions so 
that t he focus of t he school can be on improved student achievement. 

0 Demonstrates 
aw areness of potential 
problems a11d/or areas 
of conflict w ithin the 
school 

. , . and 

Cl Creates processes to 
resolve problems ano/or 
areas of contl ict within 
the SCl'IOOI 

. . . and 

Cl Resolves school-based 
problems/conflicts in a fair. 
democfafc vvay 

0 Provides opportunities for 
staff members to express 
op '1ions contrary to those 

... and 

Q Monitors staff response 
to discussions about 
solutions to potentially 
discordant issues to 
ensure that al l imerests 
are hearo and respected 

of authority O< in relation 
to potentially discoroant 
issues 

lJ Discusses with staff and 
i'Tlplements solutions 
to address potentially 
discordant issues 

0 Resolves conflicts to 
ensure the best interest 
of students ano the 
school ·esult 

c. Systematic Communication: The principal designs and u1il izes various forms of form al and informal communication so tha< the 

focus of the school can be on improved student achievement. 

lJ Understands the 
imponance of open. 
effective communication 
in the operation of the 
school 

... and 

0 Designs a system of 
open communication 
tnat provides for the 
timely, responsible 
shanng of information 
to. from, and w ith the 
school community 

0 Routinely involves the 
school improvement 
team 1n school wide 
communications 

... and 

0 Uti izes a system of open 
commun•cation that 
prov;des for the timely, 
responsib•e sharing of 
information within the 
school community 

0 Provides information 
in d1ffe•ent 'o•mats 1n 
multiple ways through 
different med' a •n order to 
ensure communication 

... and 

Q Ensures that 
al l co'11munity 
stakeholders and 
educators are aware 
o' school goals 
for instruction ano 
achievement, activities 
used to meet these 
goals, and progress 
toward meeting these 
goals 

processes with all members of the 
community 
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Not1h Ca1olina School Executive Pc incipal Evaluation Process 

d. School Expectations for Students and Staff: The princ1pa1 develops and enforces expectations, structL1res. rules and procedures 
for students and staff. 

Developing Proficient Accomplished Distinguished 
Not Demonstrated 

(Comment Required) 

0 Understands the 
imoonance of 
clear expectations. 
structures, rules and 
procedures for students 
a'10 staff 

0 Understands district 
anc state oolicy and 

. .. and 

0 Collaboratively develops 
c.ear expectations. 
structures, rules and 
p<ocedures for students 
and staff through the 
Scrool Improvement 
Team 

0 Effectively implements 

. . . and 

0 Communicates 
and enforces clear 
expectations, 
suuctures, and fair rules 
and procedures for 
swdents and staff 

... and 

CJ Systematically 
monitors issues 
around compliance 
with expectations, 
structures. rules and 
expecta~1ons. Utilizes 
staif and student input 
to resolve such issues 

law related to student 
conduct. etc. 

district rules ana 
procedu'.eS 

0 Regularly reviews 
the need for changes 
to expectations, 
structures, rules aM 
expectations 

Comments 

Examples of Artifacts: 

D School Improvement Plan 
D NC Teacher Working Conclitioos Survey 
D School financial information 
D School safety and behavioral expectations 
D .Mastet school schedule documentingindividual and collaborative planning 

for every teacher 
D Evidence of formal and informal systems of communication 

D D issemination of clear norms and ground mies 
0 Evidence of abiJjry to confront ideological conflict and then 

reach consensus 

Cl~~~~~~~~~~~~~~~~~~~~ 
Cl~~~~~~~~~~~~~~~~~~~~~~ 
Cl~~~~~~~~~~~~~~~~~~~~ 
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Standard 6: External Development Leadership 

A principal will design structures and processes that result in community engagement, support, and ownership. 
Acknowledging that schools no longer rcAect but, in fact, build community, the leader proaccively creates with st.aft: 
opportunities for parents/guardians, community and business representatives to participate as "stockholders" in the school 
such that continued investment of resources and good will are not left to chance. 

a. Parent and Community Involvement and Outreach: The principal designs structu res and processes which result in paren t and 
community engagement. support and ownership for the school. 

Developing Proficient Accomplished I Distinguished 
Not Demonstrated 

(Comment Required) 

0 Interacts with, and 
acknowledges tnat 
parents/guardians and 
co.-nmunity members 
have a criticaI role in 
developing community 
engagement. support 
and ovvnership of the 
school 

D loent1fies the posrtive, 
culturally-responsive 
tradit ions of the school 
and commun•ty 

.. . and 

0 Proactively creates 
systems that engage 
parents/ guardians 
and all community 
stakeholders in a 
shared responsibility 
for student and school 
success reflecting the 
community's vision of 
tne school 

. .. and 

0 l'T1plements processes 
that empower 
parems/guardians 
and all community 
stakeholders to make 
significant dec1s1011s 

. . . and 

0 Proact1vely develops 
relationships w ith 
parents/guardians and 
the community so as to 
develop good w ill ano 
garner fiscal. intellectual 
and human resources 
that support specific 
aspects of tne school's 
learning agenda 

b. Federal, State and District Mandates: The principal designs protocols and processes in order to comply w i1h federal. state. and 
distr ict mandates. 

0 Is know ledgeable of 
applicable federal, state 
and district mandates 

0 Is aw are of district goals 
ano 1nitia ttves directed 
at improving student 
achievement 

.. . and 

0 Designs protocols and 
processes to comply 
w ith federal. state and 
district mandates 

0 Implements district 
initia tives directed 
at improving student 
achievement 

. . . and 

0 Ensures compliance w ith 
federal. state and district 
mandates 

0 Cominually assesses 
the progress of district 
initiatives and reports 
results to district-level 
decision makers. 

. . . and 

0 Interprets federal. 
state and district 
manoates for the school 
community so that such 
mancates are v1evved 
as an opportunity for 
improvement w ithin the 
school 

0 Actively participates 
1n the developrr'em 
of district goa!s and 
initiatives directed 
at improving student 
achievement 

Comments 
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Norlh Ca1ol1na School Executive Pc iricipal Evalualion Process 

Examples of Artifacts: 

D Parent involvement in School Improvement Team D Evidence of community support 
D NC Teacher Working Conditions Survey D Number and use of school volunteers 
D PTSA/Booster club operation and participation []~~~~~~~~~~~~~~~~~~~~ 
D Parent survey results []~~~~~~~~~~~~~~~~~~~~ 
D Evidence of business partners and projects involving business Cl~~~~~~~~~~~~~~~~~~~~~~ 

partners 
D Plan for shaping the school's image throughout the community 

Standard 7: Micro-political Leadership 

Principals will build systems and relationships that utilize the staff's diversi ty, encourage constructive ideological conflict in 
order to leverage staff expertise, power and influence in order to realize the school's vision for success. The principal will also 
creatively employ an awareness of staff's professional needs, issues, and interests to build cohesion and to facilitate distributed 
governance and shared decision making. 

School Executive Micro-political Leadership: The principal develops systems and relationships to 1everage staff expertise and 

influence in order to influence the school's identity. culture and performance. 

Developing Proficient Accomplished Distinguished 
Not Demonstrated 

(Comment Required) 

0 Maintains high visibility 
and 1s easrly accessible 
throughout the school 

. .. and 

0 Is aware of the 
expertise. power 
and influence of 
staff members, anc 
demonstrates sensitivity 
to their personal and 
professional needs 

.. . and 

0 Builds systems and 
relationships that utilize 
the staff's diversity, 
ideological differences 
and expertise to realize 
the school's goals 

.. . and 

0 Creatively employs an 
av11areness of staff's 
p(Qfessional f'leeds, 
issues and interests 
to ouild cohesion and 
to +acilitate d·stributed 
governance and shared 
decision-making 

Comments 

Examples of Artifacts: 

D NC Teacher \Xlorking Conditions Survey []________________________ 

D Teacher retention data [] 
-----------------------~D Evidence of visibility and accessibility [] 
-----------------------~ 

D Evidence of shared decision making and distributed leadership 
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Scoring the Rubric 

The Rubric for Evaluating North Carolina Principals is to be scored for each element within a standard. f-or exampl<::, Standard 
1: Strategic I .cadership has four clements: a) School Vision, Mission and Strategic Goals; b) I .cading Change; c) School 
Improv<::ment Plan; and d) Distributive Leadership. The rater, whether the principal completing a self-assessment or the 
c\•aluator, will score each of r.he clements separately, and the individual clement scores will dcrcrminc the overall score for lhc 
standard. 

The rater should begin with the kft-hand column and mark each descriptor that describes the performance of the principal 
durin~ the period for which he or she i!' being evaluated. If the ra1.er is not able to mark any of the descriprors, then rbe 
"1'ot Demonstrated" column is used. In such a cast:, the rater must write a comment about why the principal was not able to 
demonstrate proficiency on the clement. 

The rating for each clement is the lowest rating for which all descriptors arc marked. As illustrated in 1.he example on pages 
35-48, the principal \vould b<:: rated as "Prolicient" on School Vision, ;\lission and Strategic Goals 1::ven though at least one 
descriptor for "Accomplished" and "Distinguished" was marked. This is because "Proticicnt" is the lowest racing for which all 
descriptors were marked. Likewise, che principal would be rated as "Proficient" on Leading Change, "Developin~" on School 
Improvement. Plan, and "De\·cloping" on Distributive LcaJcrship. This would result in an overall rat.in?; of "Proficient" for 
Standard 1 because of the number of marked items in the "i\ccomplishe<l" and "Distin~uished" columns. 

When a pl'incipal is rated as "Devdoping" or ":'.'Jot Demonstrated," th<:: superintendent or designee should strongly encourage 
the principal to develop a goal to address the area(s) where proficiency has not been reached. 
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North Carolina Teacher Evaluation Process 

Introduction 
The mission of the North Carolina State Board of Education is that every public school student will graduate from high school 
globally competitive for work and postsecondary education and prepared for life in the 21st century. This mission requires a new 
vision of school leadership and a new set of skills that teachers must use daily in order to help their students learn 21st century 
content and master skills they will need when they graduate from high school and C'nroll in higher education or enter the workforce 
or the military. 

According to the North Carolina Professional Teaching Standards Commission, the different demands on 21st century education 
dictate new roles for teachers in their classrooms and schools. The following define what teachers need to know and do to teach 
students in the 21st century: 

• 	 Leadership among the staff and with the administration is shared in order to bring consensus and common, shared 
ownership of the visio11 and purpose of the work of the school. Teachers are valued for the contributions they make to 
their classroom and the school. 

• 	 Teachers make the content they teach engaging, relevant, and meaningful to students' lives . 

• 	 Teachers can no longer cover material; they, along with their srudents, uncover solutions. They teach existing core content 
that is revised to include skills like critical thinking, problem solving, and information and communications technology 
(ICT) literacy. 

• 	 In their classrooms, teachers facilitate instruction encouraging all students to use 21st century skills so they discover how to 
learn, innovate, collaborate, and communicate their ideas. 

• 	 The 21st century content (global awareness, civic literacy, financial literacy, and health awareness) is included in the core 
content areas. 

• 	 Subjects and related projects are integrated among disciplines and involve relationships with the home and community . 

• 	 Teachers are reflective about their practice and include assessments that are authentic and structured :111d demonstrate 
student understanding. 

• 	 Teachers clemonstrate the value of lifelong learning and encourage their students to learn and grow . 

North Carolina Educator Evaluation System 
In October 2008, the NC State Board of Education approved the policy adopting the Rubric for Evaluating North Carolina 
Teachers and the Teacher Evaluation Process. In September 2011, the policy was updated to include abbreviated evaluations for 
Career-Status Teachers. This policy outlines the Teacher Evaluation Process described herein. 

The evaluation instruments are based on the Framework for 21st Century Learning and the North Carolina Professional Teaching 
Standards. The insauments are designed to promote effective leadership, quality teaching, and smdent learning while enhancing 
professional practice and leading to improved instruction. AU of the instruments and processes are designed to encourage 
professional growth, to be flexible and fair to the persons being evaluated, and to serve as the foundation for the establishment of 
professional .s>oals and identification of professional development needs. 

The intended purpose of the North Carolina Teacher Evaluation Process is to assess the teacher's performance in relation to the 
North Carolina Professional Teaching Standards and to design a plan for professional growth. The principal or a <lesignee 
(hereinafter "principal") will conduct the evaluation process in which the teacher will actively participate through the use of self­
assessment, reflection, presentation of artifacts, and classroom demonstracion(s). 

A local board shall use the North Carolina Professional Teaching Standards and North Carolina Teacher Evalt1ation Process unless 
it develops an alternative eval.uation that is properly validated and that includes standards and criteria similar to those in the North 
Carolina Professional Teaching Standards and North Carolina Teacher Evaluation Process. 
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North Carolina Teacher Evaluation Process 

Purposes of the Evaluation 
The teacher perfonnance evaluation process \viii: 

• 	 Serve as a measurement of performance for individual teachers; 

• 	 Serve as a guide for teachers as they reflect upon and improve their effectiveness; 

• 	 Serve as the basis for instrucciona1 improvement; 

• 	 Focus the goals ancl objectives of schools and districts as they support, monitor, ancl evaluate their teachers; 

• 	 Guide professional development programs for teachers; 

• 	 Serve as a tool in developing coaching and mentoring programs for teachers; 

• 	 Enhance the implementation of the approved curriculum; and 

• 	 Inform higher education institutions as they develop the content and requirements for teacher training programs. 

Definitions 
For purposes of this evaluation process, the following terms are defined below: 

1. 	 Abbreviated EvaltM!ion - The annual evaluation requirement for career-status teachers can be met by the evaluator 

conducting rwo informal (minimum twenry-minute) observations and rating che teacher only on Standards One, Four, and 

Six of che Teacher Evaluation Process. (See Teacher Evaluation Process.) 

2. 	 Action Plan - A plan developed by a princip::i.l/ supervisor with input from the teacher for the purpose of articulating 

specific actions and outcomes needed in order to improve the teacher's performance. Action plans are developed and 

administrated under guidelines provided by each LEA. 
3. 	 Artffact- A product resulting from a teacher's work. Artifacts are natural by-products of a teacher's work and are not 

created for the purpose of satisf~ing evaluation requirements. Artifacts are used as evidence to support an evaluation rating 

and when the evaluator and teacher disagree on the final rating. Teachers may use them as exemplars of their work. 

Examples of artifacts include these: 

a. 	 Lesson Plans - Teacher's daily plans that demonstrate integration of 21st century skills and coverage of North 

Carolina's Standard Course ofStudy. 

b. 	 North Carolina Teacher IP'o1ki1~ Conditions .foroey-A statewide survey of teacher working conditions in five areas ­

time, empowerment, facilities and resources, leadership and professional development - conducted on a biennial 

basis (see w\vw.ncteachingconditions.org). Teachers should clemonstrate their active participation in the 

development and implementation of plans to improve the school's working conditions. 

c. 	 Proftuional Development- Staff development, based on research, clata, practice and reflection that focuses on 

deepening knowledge and peclagogical skills in a collegial ancl collaborative environment. 

d. 	 St11den1 Achievement Data - Student achievement/testing data available from the North Carolina School Report 

Card (see www.ncschoolreportcard.org). 

c. 	 Student Dropo111 Data - Data about grade 9-12 students who drop out of high school (sec 

www.ncpublicschools.org/research/dropoutsI reports/). 

f. 	 School Iviprovevmll Pian - A plan that indudes stracegies for improving srudent performance, how and when 

improvements will be implemented, use of state funds, requests for waivers, etc. Plans are in effect for no more 

than three years. Teachers should be able to demonstrate their participation in the development of the plan 

and/or their active support of the plan. 

g. 	 School I111prove111mt Team doC11111ents- Work ofa team made up of the school executive and rcpresemativcs ofadministracion, 

inscruccional per:sonnel, instructional support personnel, teacher assistants, and pa.rents ofchildren enrolled in the school 

lhe team's purpose is to develop a school improvement plan to stren!,>then student performance. 

4. 	 Begi1111iJ1g TeadJm - Teachers who are in the first three years of teaching and who hold a Standard Professional 1 I ..icense. 

5. 	 CarrerStahts Teachers - Teachers who have been granted Career Sarus in their current North Carolina school district. 

6. 	 Code efEthic.rjor North Camlin<l Ed11ctlfo1:r- The standards of professional conduct required of educators. (see 


www.ncptsc.org). See Appendix A. 

7. 	 Code ~fPmjessio11al Practice and Conductfor North Carolina Ed11cators- The uruform standards of professional conduct for 

licensed professional educators (see ~w.ncptsc.org). See Appendix A. 
8. 	 Dt1ta - Facrual information used as the basis for reaso11ing, discussion, or planning. 

9. 	 Et•alttalor- The person responsible for overseeing and completing the teacher evaluation process. This is usually the school 

principal, but it may be someone who is designated by the principal to assume these responsibilities. 

© 2009 McREL Developed in collaboration with the NC State Board of Education l Revised September 2012 
PR/Award# 53778140009 

Page e137 

5 

http:w.ncptsc.org
http:www.ncptsc.org
http:www.ncpublicschools.org
http:www.ncschoolreportcard.org
http:w\vw.ncteachingconditions.org


North Carolina Teacher Evaluation Process 

10. 	 E1Jal11atio11 Process - The Teacher Evaluation Process described in this manual is NC State Board of Education Policy. (See 

Table of Contents) 

11. 	 Evidence - Documents that demonstrate or confirm the work of the person being evaluated and support the mting on a 

given element. 

12. 	 Orientation- Second component of the Teacher Evaluation Process to provide teachers with required documents. While a 

formal meeting is not required, supervisors may choose to hold this orientation as a group meeting at the beginning of the 

school year and/or individually as staff is added throughout the year. 

13. 	 Peer-A teacher who has been trained on the North Carolina Teacher Evaluation Process. 

14. 	 Peifon11a11a: Rati'!g Scale- (Ibere are different rating scales for standards 1-5 an<l standard 6.) The ratings for standards 1-6 will 
detennine a teacher's overall smtus for a school year. (Sec the definition of "status" below.) 

Performance Rating Scale For Standards 1-5: A teacher's overall racings for scandards 1-5 are detennined ac the end of the year 
durfog che Summary Evaluation Conference. The overall ratings for scandards 1-5 are as follows: 

• 	 Developing: Teacher demo11strated adequate growth toward achieving standard(s) during the period of 

performance, but did not demonstrate competence on standard(s) of performance. 

• 	 Proficient: Teacher demonstrated basic competence on standard(s) of performance. 

• 	 Accomplished: Teacher exceeded basic competence on standard(s) of performance most of the rime . 

• 	 Distinguished: Teacher consistently and significantly exceeded basic compccence on scandard(s) of performance . 

• 	 Not Demonstrated: Teacher did not demonstrate competence on or adequate gr<>\vth tOward achieving 

standard(s) of performance. (Note: If the "Not Demo11suated" rating is used, the Principal/Evaluator must 

comment about why it was used.) 

Performance Rating For Stan<lard 6: A teacher's rating on the sixth standard is determined by a student growth value as 

calculated by the statewide growth model for educator effectiveness. The student growth value places a teacher into one of 

three rating categories: 

• 	 Does not meet expected growth; The student growth value for the teacher is lower than what was expected per 

the statewide growth model. 

• 	 Meets expected growth: 'The student growth value for the teacher is what was expected per the srate\vide growth model. 

• 	 Exceeds expected growth: The student growth value for the teacher exceeds what was expected per the 

statewide growth model. 

15. 	 Probationary Teachers - Teachers who have not yet been granted Career Status in their current North Carolina school district. 

16. 	 RNbricfor Et!al11ati11g North Carolina Teachers- A composite matri...x of the following standards, elements, and descriptor of the 

North Carolina Professional Teaching Standards: 

a. 	 Peifonnattce Standard- The distinct aspect of teaching or realm of activities which form the basis for the evaluation of a teacher. 

b. 	 Pe.iformance Ele111ents- The sub-categories of performance embedded within the performance standard. 

c. Petformance Descriptors - The specific performance responsibilities embedded within the components of a performance clement. 

t7. School Exmllives - Principals and assistant principals licensed to work in North Carolina. 

18. 	 Se((-asse.rm1mt - Personal reflection abouc one's professional praccice to identify screngths and areas for improvement conducted 

without input from others. Purposes of the self-assessment are to cla1ify performance expectations, guide discussions about goal­

setting and professional development and program needs, and provide input to the final racings. 

19. 	 Stattfs - An overall status for a teacher is determined once the teacher has a three-year rolling average of student growth 

values to populate Standard 6. There are three categories for status: 

• 	 In Need of Improvement: A teacher who fails to receive a rating of at least "proficient" on each of the Teacher 

Evaluation Standards 1-5 or receives a rating of "does not meet expected growth on Standard 6 of the Teacher 

Evaluation Instrument. 

• 	 Effective: A teacher who receives a rating of at least "proficient" on each of the Teacher Evaluation Standards 1-5 
and receives a racing of at least "meets expected grmvth" on Standard 6 of the Teacher Evaluation Instrument. 

• 	 Highly Effective: A teacher who receives a rating of at least "accomplished" on each of che Teacher Evaluation 

Standards 1-5 and receives a rating of "exceeds expecced growch" on Standard 6 of the Teacher Evaluation Insrmment. 

20. 	Teacher- A person who holds a valid North Carolina teaching certificate and is employed to instruct, direct or supervise the 

instructional pro1,,rram. 

21. 	 Traininp, - State-approved and sponsored training on the teacher rubric and evaluation process required of all teachers and 

individuals responsible for their evaluation. 
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North Carolina Teacher Evaluation Process 

Teacher and Principal Responsibilities 
Teacher Responsibilities: 

• 	 Know and understand the North Carolina Professional Teaching Standards. 
• 	 Understand the North Carol.Ina Teacher Evaluation Process. 
• 	 Prepare for and fully participate in each component of the evaluation process. 
• 	 Gather data, artifacts, evidence to support performance in relation to standards and progress in attainini.: goals. 
• 	 Develop and implement strategies to improve personal perfom1ance/ attain goals in are.as individually or collaboratively identified. 

Pri11cipal/Evaluator Responsibilities: 
• 	 Know and understand the North Carolina Professional Teaching Standards. 
• 	 Participate in training to understand and implement the Teacher Evaluation Process. 
• 	 Supervise the Teacher Evalltation Process and ensure that all steps are conducted according to the approved process. 
• 	 Identify the teacher's strengths and areas for improvement and make recommendations for improving performance. 
• 	 Ensure that the contents of the Teacher Summary Evaluation Report contain accurate information and accurately reflect 

the teacher's performance. 
• 	 Develop and supervise implementation of action plans as appropriate. 

North Carolina Professional Teaching Standards 
The North Carolina State. Board of Education charged the North Carolina Professional Teaching Standards Commission to align the 

Core Standards for the Teaching Profession (1997) with the newly adopted mission. To this end, Commission members, 16 practicing 

educators from across the state (see Appendix B), considered what teachers need to know and be able to do in 21st century schools. 

This section contains the first five aligned standards adopted by the North Carolina State Board ofEducation in June 2007 
plus the additional sixth standard adopted in February 2012. 

Wl1y are these Standards important to you? The North Carolina Professional Teaching Standards are the basis for teacher 

preparation, teacher evaluation, and professional development. Colleges and universities are changing their programs; a new teacher 

evaluation instrument is being created; and professional development is taking on a new look based on these Standards. Each of 

these will include rhe skills and knowledge needed for 21st century teaching and learning. The Standards are provided in the 
following format so that these pages may be kept in a plan book to guide instruction as we move forward in the 21st century. 

A New Vision of Teaching 
The different demands on 21st century education dictate new roles for teachers in their classrooms and schools. The follO\ving 
defines what teachers need to know and do to teach students in the 21st cemury: 

• 	 Leadership among the staff and with the administration is shared in order to bring consensus and common, shared 
ownership of the vision and purpose of work of the school. T eachers are valued for the contributions they make to their 
classroom and the school. 

• 	 Teachers make the content they teach engaging, relevant, and meaningful to students' lives . 
• 	 Teachers can no longer cover material; they, along with their students, uncover solutions. They teach exiscing core content 

that is revised to include skills like critical thinking, problem solving, and information and communications technology 
(1C1) literacy. 

• 	 In their classrooms, teachers facilitate instruction encouraging all students to use 21st century skills so they discover how to 

learn, innovate, collaborate, and communicate their ideas. 
• 	 The 21st century content (global awareness, civic literacy, financial literacy, and health awareness) is included in the core 

content areas. 
• 	 Subjects and related projects are integrated among disciplines and involve relationships with the home and communjtr. 
• 	 Teachers are reflective about thei.r practice and .include assessments that are authentic and strnctttred and demonstrate 

student understanding. 
• 	 Teachers demonstrate the value of lifelong learning and encourage their students to learn and grow . 
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Standard I: Teachers Demonstrate Leadership 
Teachers lead in their classrooms. 
Teachers demonstrate leadership by taking responsibility for the progress ofall students to ensure that they graduate from high school, are 

globally competitive for work and postsecondary education, and are prepared for life in the 21st century. Teachers communicate this vision 

to their students. Using a variety ofdata sources, they organize, plan, and set goals that meet the needs of the individual student and the 

class. Teachers use various types of assessment da1::1 during the school year to evaluate student progress and to make adjustments to the 

teaching and learning process. They establish a safe, orderly environment, and create a culture that empowers students to collaborate and 

become lifelong learners. 

• Take responsibility for all students' learning 

• Communicate vision to students 

• Use daca to organize, plan, and set goals 

• Use a variety of assessment data throughout the year to evaluate progress 

• Establish a safe and orderly environment 

• Empower students 

Teachers demonstrate leadership in the school. 

Teachers work collaboratively with school personnel to create a professional learning community. They analyze and use local, state, 


and national data to develop goals and strategies in the school improvement plan that enhances student learning and teacher 


working conditions. Teache.rs provide input in determining the school budget and in the selection of professional development chat 


meets the needs of scudents and their own professional growth. They participate in the hirjng process and collaborate with their 


colJeagues to mentor and support teachers to improve the effectiveness of their departments or grade levels. 


• Work collaboratively with all school personnel to create a professional learning community 

• .Analyze data 

• Develop goals and strategies through the school improvement plan 

• Assist in detem1ining school budget and professional development 

• Panicipate in hiring process 

• Collaborate with colleagues to mentor and support teachers to improve effectiveness 

Teachers lead the teaching profession. 

Teachers strive to improve the teaching profession. They contribute to the establishmenc of positive working condirions in their school. 

They actively participate in and advocate for decision-making structures in education and government that take ailvam.age of the expertise 


of teachers. Teachers promote professional growth for all educators and collaborate with their colleat:,>ttes to improve the profession. 


• Strive to improve che profession 

• Contribute to the establishment of positive working conditions 

• Participate in Jecision-making structures 

• Promote professional growth 

Teachers advocate for schools and students. 

Teachers advocate for positive change in policies and practices affecting student learning. They participate in the implementation of 


initiatives to improve the education of students. 


• Advocate for positive change in policies and practices affecting student learning 

• Participate in the implementation of initiatives to improve education 

Teachers demonstrate high ethical standards. 

Teachers demonstrate ethical principles including honesty, integrity, fair treatment, and respect for others. Teachers uphold the 


Code of Ethics for North Carolina Educators (effective June 1, 1997) and the Standards for Professional Conduct adopted. ApriJ 1, 


J998 (www.ncptsc.org). 


• Demonstrate ethical piinciplcs 

• Uphold the Code of Ethics and Standards for the Professiona.1 Conduct 
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North Carolina Teacher Evaluation Process 

Standard II: Teachers Establish a Respectful Environment for a Diverse 

Population of Students 
Teachers provide an environment in which each child has a positive, nurturing relationship with caring adults. 
Teachers encourage an envirorunent that is inviting, respectful, supportive, inclusive, and flexible. 

• Encourage an environment that is inviting, respectful, supportive, inclusive, and flexible 

Teachers embrace diversity in the school community and in the world. 

Teachers demonstrate their knowledge of the history ofdiverse cultures and their role in shaping global issues. "fhey actively select 

materials and develop lessons that counteract stereorypes and incorporate histories and contributions of all cnlnires. Teachers 

recognize the influence of race, ethnicity, gender, religion, and other aspects of culture on a student's development and personality. 

Teachers strive to understand how a student's culture and background may inAuence his or her school performance. Teachers 

co11sider and incorporate different points of view in their instruction. 


• Demonstrate knowledge ofdiverse cultures 

• Select materials and develop lessons that connteract stereotypes and incorporate contributions . 

• Recognize the influences on a child's development, personality, and performance 

• Consider and incorporate different points of view 

Teachers treat students as individuals. 

Teachers maintain high expectations, including graduation from high school, for students of all backgrounds. Teachers appreciate the 

differences and value the contributions of each srudent in the learning environmenc by building positive, appropriate relationships. 


• Maintain high expectations for all students 

• Appreciate differences and value contributions by building positive, appropriate relationships 

Teachers adapt their teaching for the henefit of students with special needs. 

Teachers collaborate with the range of support specialists to help meet the special needs of all students. Through inclusion and 

other models of effective practice, teachers engage students to ensure that their needs are met. 


• Collaborate with specialists 

• Engage scudents and ensure they meet the needs of thefr srudents through inclusion and other models ofeffective practice 

Teachers work collahoratively with the families and significant adults in the lives of their students. 

Teachers recognize that educating children is a shared responsibility involving the school, parents or guardians, and the community. 

Teachers improve communication and collaboration becween the school and the home and communicy in order to promote trust 

and understanding and build partnerships with al.I segments of the school community. Teachers seek solutions to overcome culmral 

and economic obstacles that may stand in the way of effective family and community involvement in the education of their students. 


• Improve communication and collaboration berween the school and the home and community 

• Promote trust and understanding and bnild partnerships with school communit:r 

• Seek solurions to overcome obstacles that prevent family and community involvement 

© 2009 McREL Developed in collaboration with the NC State Board of Education I Revised September 2012 
PR/Award# 53778140009 

Page e141 

9 



North Carolina Teacher Evaluation Process 

Standard Ill: Teachers Know the Content They Teach 
Teachers align their instruction with the North Carolina Standard Course of Study. 

ln order to enhance the North Carolina Standard Course ofStudy, teachers investigate the content standards developed by professional 


OI}.,>anizations in their specialty area. They develop and apply strategies to make the curriculum rigorous and relevant for all students and 


provide a balanced curriculwn that enhances literacy skills. Elementary teachers have explicit and thorough preparation in literacy instruction. 


Middle and high school teachers incorporate literacy instruction within the content area or discipline. 


• 	 Teach the North Carolina Standard Course of Study 

• 	 Develop and apply strategics to make the curriculum rigorous and relevant 

• 	 Develop literacy skills appropriate co specialty area 

Teachers know the content appropriate to their teaching specialty. 

Teachers bring a .richness and depth of understanding to their classrooms by knowing their subjects beyond the content they are 


expected to teach and by directing students' nacural curiosity into an interest in learning. Elementary teachers have broad knowledge 


across disciplines ..Middle school and high school teachers have depth in one or more specific content areas or disciplines. 


• 	 Know subject beyond the content they teach 

• 	 Direct students' curiosity into an interesc in learning 

Teachers recognize the interconnectedness of content areas/disciplines. 

Teachers know the links and vertical alignment of the grade or subject they teach and the North Carolina Standard Course ofScudr. 


Teachers understand how che content they teach relates to other disciplines in order to deepen understanding and connect learning 


for students. Teachers promote global awareness and its relevance to the subjects they teach. 


• 	 Know links between grade/subject and the North Carolina Standard Course ofStudy 

• 	 Relate content to other disciplines 

• 	 Prnmote global awareness and its relevance 

Teachers make instruction relevant to students. 

Teachers incorporate 21st cennuy life skills into their teaching deliberately, strategically, and broadly. These skills include leadership, 


ethics, accountabiliry, adaptability, personal producrivity, personal responsibility, people skills, self-direction, and social responsibility. 


Teachers help their students understand the relationship between the North Carolina Standard Course ofSrody and 21st century 


content which includes global awareness; financial, economic, business and entrepreneurial literacy; civic literacy; and health awareness. 


• 	 Incorporate life skills which include leadership, ethics, accountability, adaptability, personal productivity, personal 

resp(msibility, people skills, self-direction, and social responsibility 

• 	 Demonstrate the relationship between the core content and 21st century content that includes global awareness; financial, 

economic, business and entrepreneurial literacy; civic literacy; and health and wellness awareness 

Standard IV: Teachers Facilitate Learning for Their Students 
Teachers know the ways in which learning takes place, and they know the appropriate levels of intellectual, physical, 

social, and emotional development of their students. 

Teachers know how students think and learn. Teachers understand the influences that affect individual student teaming 


(development, culture, language proficiency, etc.) and differentiate their instruction accordingly. Teache.rs keep abreast of evolving 


research about student learning. They adapt resources to address the strengths and weaknesses of their students. 


• 	 Know how students think and learn 

• 	 Understand the influences on student learning and differentiate. instruction 

• 	 Keep abreast ofevolving research 

• 	 Adapt resources to address the strengths and weaknesses of sr,udents 
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Teachers plan instruction appropriate for their students. 
Teachers collaborate with their colleagues and use a variety ofdata sources for short- and long-range planning based on the North 
Carolina Standard Course ofStudy. These plans reHect an understanding of how students learn. Teachers engage students in the 
learning process. They understand that instructional plans must be constantly monitored and modified to enhance learning. 
Teachers make the curriculum responsive to cultural diversity and to indiYidual learning needs. 

• 	 Collaborate with coUeagues 

• 	 Use data for short- and long-rani,,>e planning 

• 	 Engage students in the learning process 

• 	 Monitor and modify plans to enhance student learning 

• 	 Respond to cultural diversity and learning needs of students 

Teachers use a variety of instructional methods. 

Teachers choose the methods and techniques that are most effective in meeting the needs of their S{Udents as they strive to 


eliminate achievement gaps. Teachers employ a wide range of techniques including information and communication technology, 

learning styles, and differentiated instruction. 


• 	 Choose methods and materials as they strive to eliminate achievement gaps 

• 	 Employ a wide range of techniques using information and communication technology, learning styles, and differentiated 
instruction 

Teachers integrate and utilize technology in their instruction. 

Teachers know when and how to use technology to maximize student learning. Teachers help students use technology to learn 

content, think critically, solve problems, discern reliabilit:y, use information, communicate, innovate, and collaborate. 


• 	 Know appropriate use 
• 	 Help students use technology to learn content, think critically, solve problems, discern reliahility, use information, 

communicate, innovate, and collaborate 

Teachers help students develop critical thinking and problem-solving skills. 

Teachers encourage students to ask questions, think creatively, develop and test innovative ideas, synthesize knowledge and draw 

conclusions. They help students exercise and communicate sound reasoning; understand connections; make complex choices; and 

frame, analyze, and solve problems. 


Teachers help students work in teams and develop leadership qualities. 

Teachers teach the importance of cooperatio11 and collaboration. They organize learning teams in order to help students define 

roles, strengthen social ties, improve communication a11d collaborative skills, interact with people from different cultures and 

backgrounds, and develop leadership qualities. 


• 	 Teach the importance of cooperatfon and collaboration 

• 	 Organize learning teams in order to help students define roles, strengthen social cies, improve communicarion and 
collaborative skills, inte.ract with people from different cultures and backgrounds, and develop leadership qualities 

Teachers communicate effectively. 

Teachers communicate in ways that are clearly understood by their students. They are perceptiYe listeners and are able to 

communicate with students in a variety of ways even when language is a barrier. Teachers help students articulate thoughts and ideas 

clearly and effectively. 


• 	 Communicate dearly with students in a variety of ways 

• 	 Assist students in arcicularing thoughts and ideas clearly and effectively 
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Teachers use a variety of methods to assess what each student has learned. 
Teachers use multiple indicators, including formative and summative assessments, to evaluate student progress and growth as they 
strive to eliminate achievement gaps. Teachers provide opportunities, methods, feedback, and tools for srudents to assess 
themselves and each other. Teachers use 21st century assessment systems to inform instruction and demonstrate evidence of 
students' 21st century knowledge, skills, performance, and dispositions. 

• 	 Use multiple indicators, both formative and summative, to evaluate student progress 

• 	 Provide opportunities for self-assessment 

• 	 Use assessment systems to inform instruction and demonstrate evidence of students' 21st century knowledge, skills, 
performance, and dispositions 

Standard V: Teachers Reflect on Their Practice 
Teachers analyze student learning. 

Teachers think systematically and cr.itically about srude.nt learning in their classrooms and schools: why learning happens and what 

can be done to improve achievement. Teachers collect and analyze. student performance data to improve school and classroom 

effectiveness. They adapt their practice based on research and data to best meet the needs of students. 


• 	 Think systematically and critically about learning in their clas.sroom: why learnin~ happens and what can be done to 
improve student achievement 

• 	 Collect and analyze student performance data to improve effectiveness 

Teachers link professional growth to their professional goals. 

Teachers participate in continued, high quality professional development that reflects a global view of educational practices; includes 

21st century skills and knowledge; aligns with the State Board of Education priorities; and meets the needs of students and their 

own professional growth. 


• 	 Participate in continued, high quality professional development 

Teachers function effectively in a complex, dynamic environment. 

Understanding that change is constant, teachers actively investigate and consider new ideas that improve teaching and learning. They 

adapt their practice based on research and data to best meet the needs of their students. 


• 	 Actively investigate and consider new ideas that improve. teaching and learning 

• 	 Adapt practice based on data 

Standard VI: Teachers Contribute to the Academic Success of Students 
The work of the teacher results in acceptable, measurable progress for students. 

The work of the teacher results in acceptable, measurable progress for students based on established performance expectations 

using appropriate data to demonstrate growth. 
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Framework for 21st Century learning 
The Partnership for 21st Century Skills has developed a vision for 21st century student success in the new global economy. 

21st Century Student 

Outcomes and 

Support Systems 

5tanda<ds and 
As~es~ments 

21st Century Student Outcomes 

The elements described in this section as "21st century student outcomes" (represented by the rainbow) are the skills, knowledge 


and expertise students should master to succeed in work and life in the 21st century. 


Core Subjects and 21st Century Themes 

Mastery ofcore subjects and 21st century themes is essential for students in the 21st century. Core subjects include English, 


reading or language arts, world languages, arts, mathematics, economics, science, geography, history, government and civics. 


We believe schools must move beyond a focus on basic competency in core subjects to promoting understanding of academic 

content at much higher levels by weaving 21st century interdisciplinary themes into core subjects: 


• Global Awareness 

• Financial, Economic, Business and Entrepreneurial Literacy 

• Civic Litetacy 

• Health Literacy 

Learning and Innovation Skills 
Leaming and innovation skills are what separate students who are prepared for increasingly complex life and work environments in 

the 21st century and those who are not. They include: 

• Creativity and Innovation 

• Critical Thinking and Problem Solving 

• Communication and Collaboration 
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Information, Media and Technology Skills 

People in the 21st centu.ry live in a technology and media-driven environment, marked by access to an abundance of information, rapid 
changes io technoloi:,>y tools and the ability to collaborate and make individual contributions on an unprecedented scale. 'J'o be effective 
in the 21st century, citizens and workers must be able to exhibit a range of functional and critical thinking skills, such as: 

• Information Literacy 

• Media Literacy 

• ICT (Information, Communications and Technology) Literacy 

Life and Career Skills 

Today's life and work environments require far more than thinking skil.ls and content knowledge. The ability to navigate the 

complex life and work environments in the globally competitive information age requires students to pay rigorous attention to 

developing adequate life and career skills, such as: 

• Flexibility and Adaptability 

• Initiative and Self-Direction 

• Soda] and Cross-C\lltural Skills 

• Productivity and Accountability 

• Leadership and Responsibility 

21st Century Support Systems 

Developing a comprehensive framework for 21st century learning requires more than identifying specific skills, content knowledge, 

expertise and literacies. An innovative support system must be created to help students master the multi- dimensional abilities 

required of them in the 21st century. The Partnership has identified five critical support systems that ensure student mastery of 21st 

century skills: 

• 21st Century Standards 

• Assessment of21st Century Skills 

• 21st Century Curriculum and Instruction 

• 21st Century Professional Development 

• 21st Century Leaming Environments 

for more information, visit the Partnership's Web site at \v·ww.21stcenturyskills.org. 

Used with permis~ion. 
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North Carolina Teacher Evaluation Process 

Milestones for Improving Learning and Education 
The Partnership for 21st Century Skills developed the 1-.filestones for Improving Learning and Education (MILE) Guide for 21st Century 

Skills to assist educators and administrators in measuring the progress of their schools in defining, teaching, and assessing 21st century 

skills. The following describes the skills and knowledge required of students in the 21st century. This list was adapted from the 

21st Century Partnership's MILE Guide and served as a foundation for the North Carolina Professional Teaching Standards. 

Global Awareness 

• 	 Usi.ng 21st century skills to understand and address global issues . 

• 	 Learning from and working collaborarively with individuals representing diverse cultures, religions and lifestyles in a 
spirit of mutual respect and open dialogue in personal, work and community contexts. 

• 	 Having the ability to utilize non-English languages as a tool for understanding other nations and cultures . 

Financial, Economic, Business and Entrepreneurial literacy 

• 	 Knowing how to make appropriate personal economic choices . 

• 	 Understanding the role of the economy and the role of business in the economy . 

• 	 Using entrepreneurial skills to enhance workplace productivity and career options . 

Civic Literacy 

• 	 Being an informed citizen to participate effectively in government . 

• 	 Exercising the rights and obligations of citizenship at local, state, national and global levels . 

• 	 Understanding the local and global implicarjons of civic decisions . 

Health Literacy 

• 	 Having the ability to access health information and services, navigate health institutions and act as an effective 

advocate to improve health for self, family and/or community. 

• 	 Understanding preventive physical and mental health measures, including proper diet, nutrition, exercise, risk 

avoidance and stress reduction. 

• 	 Demonstrating understanding of national and internatjonal health . 

Thinking and Learning Skills 

Critical Thinking and Problem Solving Skills 

• 	 Exercising sound reasoning in understanding . 

• 	 Making complex choices . 

• 	 Understanding the interconnections among systems . 

• 	 Framing, analyzing and solving problems . 

Communication 

• 	 Articulating thoughts and ideas clearly and effectively. 

Information and Media Literacy Skills 

• 	 Understanding, managing and creating effective oral, written and/or multimedia communication in a variety of forms 

and contexts. 

• 	 Analrzing, accessing, managing, integrating, evaluating and creating information in a variety of forms and media . 
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Creativity and Innovation Skills 

• 	 Demonstrating originality and inventiveness in work . 

• 	 Developing, implementing and communicating new ideas to others . 

• 	 Being open and responsive to new and diverse perspectives . 

Collaboration Skills 

• 	 Demonstrating ability to work effectively with diverse teams . 

• 	 Being willing to be helpful and make necessary compromises to accomplish a common goal. 

Contextual Learning Skills 

• 	 Having the ability to take advantage ofeducation in a variety of contexts both inside and outside the classroom; 
understanding that knowledge is acquired within a context. 

ICT literacy 

• 	 Usi.ng technolob'Y in the course of attaining and utilizing 21st cemury skills . 

Life Skills 

Leadership 

• 	 Using interpersonal and problem-solving skills to influence more than 011e person toward a goal . 

• 	 Having the ability to leverage strengths ofothers to accomplish a common goal. 

Ethics 

• 	 Demonstrating integrity and ethical behavior in personal, workplace and community contexts . 

Accountability 

• 	 Setting and meeting high standards and goals for one's sclJ and others . 

Adaptability 

• 	 Adapcing to varied roles and responsibilities . 

• 	 Tolerating ambiguity and changing priorities . 

Personal Productivity 

• 	 Utilizing time efficiently and manage workload . 

• 	 Being punctual and reliable . 

Personal Responsibility 

• 	 Exercising personal responsihiliry and flexibiLity in personal, workplace and community contexts . 

People Skills 

• 	 Working appropriately and productively with others . 

Self-Direction 

• 	 :Monitoring one's owa m1derstanding and learning needs . 

• 	 Demonstrating initiative to advance professional skill levels . 

• 	 Having the ability to define, prioritize and complete tasks withotit direct oversight . 

• 	 Demonstrating commitment to learning as a lifelong process . 

Social Responsibility 

• 	 Acring responsibly with the interests of the larger community in mind . 
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Teacher Evaluation Process 
The intended purpose of the North Carolina Teacher Evaluation Process is to assess the teacher's performance in relation to the 

Norrh Carolina Professional Teaching Standards and to design a plan for professional growth. The principal or a designee 

(hereinafter "principal") will con<luct the evaluation process in which the teacher will actively participate through the use of sclf­

asscssment, refkction, presentation of artifacts, an<l classroom demonstration(s). 

/\.local board shall use the North Carolina Professional Teaching Standards and ~orth Carolina Teacher EYaluation Process unless 

it develops an alternative evaluation rhat is properly validated and thar includes standards and criteria similar to those in the North 

Carolina Professional Teaching Standards and North Carolina Teacher Evaluation Process. 

Process 
The North Carolina Teacher Evaluation Process shall include the following components: 

Component 1: Training 

Before participating in d1e evaluation process, all teachers, principals and peer evaluators must complete training on the evaluation 

process. 

Component 2: Orientation 

\X'ithin rwo weeks of a teacher's first day of work in any school rear, the principal will provide the teacher with a copy ofor 

directions for obtaining access to a copy of: 

A. The Rubric for b·aluating Nonh Carolina Teachers; 
B. This policy; and 

C. ,.\ schedule for completing all rhe components of rhe e\·aluation process. 

Copies may be provided by electronic means. 

Component 3: Teacher Self-Assessment 

Using the Rubric for EYaluating Nonh Carolina Teachers, the teacher shall rate his or her own performance at the beginning of the 

year and reflect on his or her performance throughout the year. 

Component 4: Pre-Observation Conference 

Before the first formal observation, the principal shall meet wirh the teacher to discuss the reacher's self- assessment based on the 

Rubric for Evaluating North Carolina Teachers, the teacher's most recent professional growth plan, and the lesson(s) robe 

observed. The teacher will proYicie the principal with a written description of rhe lesson(s). The goal of this conference is to prepare 

che principal for the observation. Pre.Observation conferences are nor rec:iuired for subsec:iuent observations. 

Component 5: Observations 

i\. ,\ formal ohservation shall lasr at lease fon:y·five minutes or an entire class period. 

B. Probationary Teachers 

a. The principal shall conduct at least three formal observations of all probationa1y teachers. 

b. J\ peer shall conduct one formal observation of a probationary teacher. 

C. Career Status Teachers 

a. Career teachers shall he evaluated annually. 

h. During the year in which a career status teacher participates in a summative evaluation, the principal shall conduct 

at least three observations, including at least one formal observation. 

During observations, the principal and peer (in the case of a probationary teacher) shall note the teacher's performance in 

relationship to the applicable Stan<lards on th<.> Rubric for Evaluating North Carolina Teachers. 
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Component 6: Post-Observation Conference 

The principal shall conduct a post-observation conference no later than ten school days after each formal observation. During the 

post-observation conference, the principal and teacher shall discuss and document on the Rubric the strengths and weaknesses of 

the teacher's performance during the observed lesson. 

Component 7: Summary Evaluation Conference and Scoring the Teacher Summary Rating Form 

Prior to the end of the school year ai1d in accmdance with LEA timelines, the principal shall conduct a summary evaluation 

conference with the teacher. During the summary evalnation conference, the principal and teacher shall discuss the teacher's seJf. 
assessme11t, the teacher's most recent Professional Growth Plan, the components of the North Carolina Teacher Evaluation Process 

completed during the year, classroom observations, arrifacts suhmitted or collected during the evalnacion process and other evidence 

of the teacher's performance on the Rubric. 

At the conclusion of the North Carolina Teacher Evaluation Process, the principal shall: 

A. 	 Give a rating for each Element in the Rubric; 

B. 	 Make a written comment on any Element marked "Not Demonsttated"; 

c. 	 Give an overall rating of each Standard in the Rubric; 

D. 	 Provide the teacher with the opportunity to add comments to the Teacher Summary/End-of-Year Raring Form; 

E. 	 Revie-w the completed Teacher Summary/End-of-Year Rating Form with the teacher; and 

r. 	 Secure the teacher's signature on the Record ofTeacher Evaluation Activities and Teacher Summary/End-of-Year Rating Form. 

Component 8: Professional Development Plans 

Individual Growth Plans 

Teachers who are rated at least "Proficient" on all the Standards on the Teacher Summary/End-of-Year Rating Form shall develop 


an Individual Growth Plan designed to improve performance on specifically identified Standards and Eleme.nts. 


Monitored Growth Plans 

J\ teacher shall be placed on a Monitored Growth Plan whenever he or she: 


A. 	 Is rated "Developing" on one or more Standards on the Teacher Summary/End-of-Year Rating Form; and 

B. 	 Is not recommended for dismissal, demotion or nonrenewaL 

A Monitored Growth Plan shall, at a minimum, identify the Standards and Elements to be improved, the goals to be accomplished 
and the activiries che teacher should w1dertake to achieve Proficiency, and a timeline which allows the teacher one school year to 

achieve Proficiency. A Monitored Growth Plan that meets those criterja shall be deemed to satisfy the requirements of N.C. Gen. 

Stat. § 115C-333(b). 

Directed Growth Plans 
t\ teacher shall be placed on a Directed Growth Plan whenever he or she: 

A. 	 Is rated 

1. 	 "Not Demonstrated" on any Standard on the Teacher Summary /End-of-Ycar Rating Form; or 

2. 	 "Developing" on one or more Standards on the Teacher Summary/End-of-Year Rating Form for cwo sequential 

years: and 
B. 	 Is not recommended for dismissal, demotion or nonrenewal. 

The Directed Growth Plan shall, at a minimum, identify che Standards and Elements to be improved, the goals to be accomplished, 
che activities the teacher shall complete to achieve Proficiency, a timcline for achieving Proficiency within one school year or such 

shorter time as determined by the LEA. A Directed Growth Plan that meets those criteria shall be deemed to sacisf)· the 

requirements ofN.C. Gen. Stat.§ 115C-333(b). 
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Component 9: Effective Dates and Effect on Licensing and Career Status 


Effective with the 2008-2009 school year, LEAs may evaluate teachers using this policy. 


Effective with the 2010-2011 school year, all teachers in North Carolina will be evaluated using this policy unless a local board 
develops an alternative evaluation that is properly validated and that includes standards and criteria similar to those in the North 
Carolina Professional Teaching Standards anJ North Carolina Teacher Evaluation Process in which case the local board shall use 
that instrument. 

Beginning Teachers 
Effective 2010-2011, beginning teachers must be rntcd "Proficient" on all five North Carolina Professional Teaching Standards on 

the most recent Teacher Summary I End-of-Y car Rating Form in order to be eligible for the Standard Professional 2 License. 

Probationary Teachers 
Effective 2010-2011, a principal must rate a probationary teacher as " Proficient" on all five North Carolina Professional Teaching 

Standards on the most recent Teacher Summary /End-of-Year Rating Form before recommending that teacher for career starus. 

Process for Abbreviated Annual Evaluations 
• 	 The annual evaluation reguirement for career-status teachers can be met through the Teacher Evaluation Process set forth 

above, or an abbreviated evaluation. 

• 	 An abbreviated evaluation consists ofthe evaluator rating only Standards One, Four, and Six of the Teacher Evaluation Process . 

• 	 The abbreviated evaluation process for Standards One, Four, and Six remains consistent with the Teacher Eval.uatioo 

Process described above with the exception of the requirement for observations. 

• 	 Teachers receiving an abbreviated evaluation should receive two informal observations of a minimum of twenty minutes 
each. Observers shall note the teacher's performance in relationship to Standard One and Four on the Rubric for 
Evaluating North Carolina Teachers. 

• 	 Teachers receiving an abbreviated evaluation may request that the evaluator conduct a formal observation as described above . 

Clarification of Evaluation Procedures for Career-Status Teachers 
• 	 /\. career-status teacher participates in a foll evaluation process during the teacher's license renewal year. During a full year 

of evaluatfon, the principal shall conduct at least three observations, including at least one formal observation and two 
other observations either formal or informal. The principal should rate all elements and all standards on the 
Summary/End-of-Year Rating Form during the year a career-status teacher renews his/her license. 
(See Appendix C) 

• 	 In school years when a career-status teacher is not renewing his/her license, the principal may choose to conduct an 
abbreviated evaluation. As set forth in the above policy, the principal conducts at least two informal observations using 
the abbreviated rubric and the abbreviated Summary/End-of-Year Rating Form. The teacher may request a full 
evaluation. (Sec Appendix C.) 
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Rubric for Evaluating North Carolina Teachers 

Explanation of the Rubric and Performance Ratings 
The following rubric was developed to align with and exemplify the North Carolina Professional Teaching Standards I-V approved 
by the North Carolina State Board of Education in June 2007. The rubric should be used in conjunction with the standards 
descriptions. The n1bric will be used by the principal during teacher observations to check descriptors that describe levels of 
performance and by the teacher during self-assessment. Aft.er all observations have been completed, the number of checks per 
descriptor will guide the principal to determine the performance rating for each element. (See Directions for Scoring the 
Summary /End-of-Year Rating Form.) Together, these materials form the core of the North Carolina Teacher Evaluation process. 

J\fter all observations have been completed, teacher performance will be noted as follows: 

Developing: Teacher demo·nstrated adec.1uate growth toward achieving standard(s) during the period of performance, but 
did not demonstrate competence on stan<lar<l(s) of performance. 

Proficient: Teacher demonstrated basic competence on standard(s) of performance. 

Accomplished: Teacher exceeded basic competence on standard(s) of performance most of the time. 

Distinguished: Teacher consistently and sib>nificantly exceeded basic competence on standard(s) of performance. 

Not Demonstrated: Teacher did not demonstrate competence on or adeguate growth toward achieving standard(s) of 
performance. (Note: If the "Not Demonstrated" rating is used, the Principal/Evaluator must comment about why it was 
used.) 

These levels are cumulative across the rows of the rubric. The Developing teacher may exemplify the skills expected of a teacher 
who is new to the profession or an experienced teacher who is working in a new content area or grade level, or who needs a new 
skill in order to meet the standard. A Proficient teacher must exhibit the skills and knowledge described under the Developing 
header as well as those under Proficient. Likewise, a Distinguished teacher exhibits all of the skills and knowledge described for 
that clement across the ro\v. The Not Demonstrated rating should be used when the teacher is performing below expectations 
and is not making adequate growth toward becoming proficient on the element. This rating is aJso used when the principal is not 
able to check any of the descriptors for the element being rated. Ifa teacher is rated as Not Demonstrated, then a comment must 
be made as to why. 

© 2009 McREL Developed in collaboration with the NC State Board of Education I Revised September 2012 
PR/Award# 53778140009 

Page e152 

20 



North Carolina Teacher Evaluation Process 

Rubric for Evaluating North Carolina Teachers 

(Required for Self-Assessment and for Observations) 

This form should be used for the teacher self-assessment, classroom observation, and the summary evaluation. 

Date: 

School: __________________________ District: ____________ 

Evaluator: -------------------------­ Title: _____________ 

Start Tim~ -------------------------- End Time: ___________ 

Standard I: Teachers Demonstrate Leadership 

c 
.!2 

~ 
3: .a 
0 

Element la. Teachers lead in their classrooms. Teachers demonstrate leadership by taking responsibility for the progress of all students to ensure 
that they graduate from high school, are globally competitive for work and postsecondary education, and are prepared for life in the 21st century. 
Teachers communicate this vision to their students. Using a variety of data sources, they organize, plan, and set goals that meet the needs of the 
individual student and the class. Teachers use various types of assessment data during the school year to evaluate student progress and to make 
adjustments to the teaching and learning process. They establish a safe, orderly environment, and they create a culture that empowers students to 
collaborate and become lifelong learners . 

Developing Proficient Accomplished Distinguished 
Not Demonstrated 

(Comment Required) 

./ 

CJ Understands how they 
contribute to students 
graduating from high 
school. 

0 Uses data to 
understand the 
skills and abilities of 
students. 

... and 

D Takes responsibility 

0 

0 

for the progress of 
students to ensure that 
they graduate from 
high school. 

Provides evidence of 
data driven instruction 
throughout all 
classroom activities. 

Establishes a safe and 
orderly classroom. 

... and 

0 Communicates to 
students the vision of 
being prepared for li fe 
in the 21st century. 

0 Evaluates student 
progress using a variety 
of assessment data. 

0 Creates a classroom 
culture that empowers 
students to collaborate. 

... and 

0 

0 

a 

Encourages students 
to take responsibility 
for their own learning. 

Uses classroom 
assessment data to 
inform program 
planning. 

Empowers and 
encourages students to 
create and maintain a 
safe and supportive 
school and community 
environment. 

Element lb. Teachers demonstrate leadership in the school. Teachers work collaboratively with school personnel to create a professional 
learning community. They analyze and use local, state, and national data to develop goals and strategies in the school improvement plan that 
enhances student learning and teacher working conditions. Teachers provide input in determining the school budget and in the selection of 
professional development that meets the needs of students and their own professional growth. They participate in the hiring process and 
o::tixJrale with their colleagues to mentor and support teachers to improve the effectiveness of their departments or grade levels . 

. . . and . . . and . .. and 
a Attends professional a Participates in a Assumes a leadership a Collaborates with 

learning community professional learning role in professional colleagues to imp rove 
meetings. community. learning community. the quality of learning 

in the sdlool. 

a Displays awareness of a Participates in 0 Col laborates with a Assumes a leadership 
the goals of the school developing and/or school personnel on role in implementing 
improvement plan. implementing the school improvement school improvement 

school improvement activities. plan throughout the 
plan. building. 
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c 
0 
0:: 

"' > 
~ 
rn 
J:I 
0 

Element le. Teachers lead the teaching profession. Teachers strive to improve the teaching profession. They contribute to the establishment of 
positive working conditions in their school. They actively participate in and advocate for decision-making structures in education and government 
that take advantage of the expertise of teachers. Teachers promote professional growth for all educators and collaborate with their colleagues to 

improve the profession. 

Developing Proficient Accomplished Distinguished 
Not Demonstrated 

(Comment Required) 

D Has knowledge of 
opportunities and the 
need for professional 
growth and begins to 
establish relationships 

.. . and 

Contributes to the: 

D improvement of the 
profession through 
professional growth. 

... and 

D Promotes positive 
working relationships 
through professional 
growth activities and 
collaboration. 

... and 

D Seeks opportunities 
to lead professional 
growth activities 
and decision-making 
processes. 

with colleagues. 
D establishment of 

positive working 
relationships. 

D school's decision-
making processes as 
required. 

Element Id. Teachers advocate for schools and students. Teachers advocate for positive change in policies and practices affecting student 
learning. They participate in the implementation of initiatives to improve the education of students . 

D Knows about the 
policies and practices 
affecting student 
learning. 

... and 

D Supports positive 
change in policies and 
Practices affecting 
student learning. 

. .. and 

0 Participates in 
developing policies and 
practices to improve 
student learning. 

. . . and 

CJ Actively participates, 
promotes, and 
provides strong 
supporting evidence 
for implementation of 
initiatives to improve 
education. 

Element le. Teachers demonstrate high ethical standards. Teachers demonstrate ethical principles including honesty. integrity. fair treatment, 
and respect for others. Teachers uphold the Code of Ethics for North Carolina Educators (effective June 1, 1997) and the Standards for 
Professional Conduct adooted Aoril 1, 1998. Cwww.ncotsc,ora) 

0 Understands the 
importance of ethical 
behavior as 
outlined in the Code of 
Ethics for North Carolina 
Educators and the 
Standards for 
Professional Conduct. 

.. . and 

CJ Demonstrates ethical 
behavior through 
adherence to the Code 
of Ethics for North 
Carolina Educators 
and the Standards for 
Professional Conduct. 

... and 

0 Knows and upholds the 
Code of Ethics for North 
Carolina Educators and 
the Standards for 
Professional Conduct. 

. . . and 

0 Models the tenets of 
the Code of Ethics 
for North Carolina 
Educators and 
the Standards for 
Professional Conduct 
and encourages others 
to do the same. 

Coinments: 
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E xamp les of Artifacts: 

D Lesson plans D Class rnk"S and procedures D Narional Board Certificarion 
D Journals D Participation in the Teacher Working D Discipline Recordso __________D .Srudent handbooks Condition Survey o__________D Student 'l.vork D Professional Learning Communitie$ o __________D School improvement planning D Membership in professional organizations o ___________D Senice on committt..oes D Fom1al and infom1al mentoring 

D ___________D Relevant data D Surveys 

Standard II: Teachers Establish a Respectful Environment for a Diverse Population of Students 

c: 
.!2;; 
>.. 
Cl) 

"' ..c 
0 

Element Ila. Teachers provide an environment In which each child has a positive, nurturing relationship with caring adults. Teachers 
encourage an environment that is inviting, respectful, supportive, inclusive, and flexible. 

Developing Proficient Accomplished Distinguished 
Not Demonstrated 

(Comment Required) 

./ 0 Appreciates and 
understands the need 
to establish nurturing 
relationships. 

... and 

0 Establishes an inviting, 
respectful, inclusive, flexible, 
and supportive learning 
environment. 

.. . and 

0 Maintains a positive 
and nurturing learning 
environment. 

... and 

0 Encourages and advises 
others to provide a 
nurturing and positive 
learning environment for 
all students. 

Element llb.Teachers embrace diversity in the school community and in the wor1d. Teachers demonstrate their knowledge of the history of 
diverse cultures and their role in shaping global issues. They actively select materials and develop lessons that counteract stereotypes and 
incorporate histories and contributions of all cultures. Teachers recognize the influence of race, ethnicity, gender, religion, and other aspects of 
culture on a student's development and personality. Teachers strive to understand how a student's culture and background may influence his or 
her school performance. Teachers consider and incorporate different points of view in their instruction . 

./ 

./ 

0 Acknowledges that 
diverse cultures impact 
the world. 

0 Demonstrates 
awareness of the 
d iversity of students in 
the classroom. 

. . . and 

CJ Displays knowledge of 
diverse cullures, their 
histories, and their roles in 
shaping global issues. 

0 Acknowledges the 
influence of race, 
ethnicity, gender, 
religion, socio­

. . . and 

CJ Uses materials or 
lessons that counteract 
stereotypes and 
acknowledges the 
contributions of all 
cultures. 

CJ Consistently 
incorporates different 
points of view in 

. .. and 

CJ Promotes a deep 
understanding of cultures 
through the integration of 
culturally sensitive materials 
and ideas throughout the 
curriculum. 

0 Capitalizes on diversity 
as an asset in the 
classroom. 

economics, and culture 
on a student's 
development and 
altitudes. 

instruction. 

Element lie.Teachers treat students as Individuals. Teachers maintain high expectations, including graduation from high school, for students of 
all backgrounds. Teachers appreciate the differences and value the contributions of each student in the learning environment by building positive, 
appropriate relationships. 

./ CJ Holds high expectations 
of students. 

... and 

0 Communicates high 
expectations for all 
students. 

.. . and 

0 Enccurages and 
values contributions 
of students, regardless 
of background or ability. 

. .. and 

0 Helps students hold high 
expectations for themselves 
and their peers. 
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c 
0 

~ 
>.... 
QI
UI 
.Q 

0 

Element lld.Teachers adapt their teaching for the benefit of students with special needs. Teacners collaborate with the range of support 
specialists to help meet the special needs of all students. Through inclusion and other models of effective practice, teachers engage students to 
ensure that their needs are met. 

Developing Proficient Accomplished Distinguished 
Not Demonstrated 

(Comment Required) 

.../ 

.../ 

Q Recognizes that 
students have a variety 
of learning needs. 

0 Is knowledgeable of 
effective practices for 
students with special 
needs. 

... and 

0 Collaborates with 
specialists who can 
support the special 
learning needs of students. 

0 Provides unique 
learning opportunities 
such as inclusion and 
research-based, 
effective practices for 
students with special 
needs. 

.. . and 

D Understands the roles 
of and collaborates with 
the full range of support 
specialists to help meet 
the special needs of all 
students. 

Cl Effectively engages 
special needs students 
in learning activities 
and ensures their 
unique learning needs 
are met. 

. .. and 

0 Anticipates the unique 
learning needs of sl!Jdents 
and solicits assistance from 
within and outside the 
sdlool to address those 
needs. 

Cl Adapts instruction for the 
benefit ot students with 
special needs and helps 
colleagues do the same 
for their students. 

Element lie.Teachers work collaboratively with the families and significant adults in the lives of their students. Teachers recognize that 
educating children is a shared responsibility involving the school, parents or guardians, and the community. Teadlers improve communication and 
collaboration between the school and the home and community in order to promote trust and understanding and build partnerships with all 
segments of the school community. Tead"iers seek solutions to overcome cultural and economic obstacles that may stand in the way of effective 
family and community involvement in the education of their students. 

0 Responds to family and 
community concerns. 

... and 

CJ Communicates and 
collaborates with the 
home and community for 
the benefit of students. 

... and 

CJ Recognizes obstacles 
to family and 
community participation 
and conscientiously 
seeks solutions to 
overcome them. 

. .. and 

Q Promotes trust and 
understanding throughout 
the sd"iool community. 

Comments: 

Examples of Artifacts: 

0 	Student profiles 

D Student surveys 

0 	 Cooperation with ESL teachers 

0 	 Lessons that integrate international content 

D Documentation of referral data and use of l EPs 

0 	Communications w/parcnts/community 

D Professional development on cultural 

attitudes and awareness 

0 	 Use of technology to incorporate culturnl 

awareness into lessons 

O _______ 
D_______ 
o _______ 
o _______ 
D________ 
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North Carolina Teacher Evaluation Process 

Standard Ill: Teachers Know the Content They Teach 

Element Illa. Teachers align their instruction with the Nor1h Carolina Standard Course ofStudy. In order to enhance the North Carolina 
Standard Course of Study, teachers investigate the content standards developed by professional organizations in their specialty area. They 

c develop and apply strategies to make the curriculum rigorous and relevant for all students and provide a balanced curriculum that enhances .2. 
literacy skills. Elementary teachers have explicit and thorough preparation in literacy instruction. Middle and high school teachers incorporate iii 

C! literacy instruction within the content area or discipline.cu.,, 
,lJ 
0 Not DemonstratedDeveloping DistinguishedProf icient Accomplished (Comment Required) 

. . . and . .. and ... and 
,/ 0 Demonstrates an 0 Understands the North 0 Develops and applies 0 Assists colleagues in 

awareness ot the North Carolina Standard strategies based on the applying such strategies 
Carolina Standard Course of Study and North Carolina Standard in their classrooms. 

Course of Study and 
 uses it in preparation of Course of Study and 

references it in the 
 lesson plans, and standards developed 

preparation of lesson 
 applies strategies to by professional 

plans. 
 make the curriculum organizations 

rigorous and relevant. to make the curriculum 
balanced, rigorous and 
relevant. 

D Elementary: 0 Elementary: CJ Elementary:0 Elementary: 
Begins to integrate Integrates effective Makes necessary 

literacy instruction in 


Evaluates and reflects 
literacy instruction changes to instructionalupon the effectiveness 

./ throughout the selected lessons. practice to improve 
curriculum. 

of literacy instruction. 
student learning. 


0 Secondary: 
 Q Secondary: 
Recognizes the 0 Secondary: 0 Secondary: 

importance of 


Evaluates and reflects 
Incorporates a wide upon the effectiveness Makes necessary ./ variety of literacy skills integrating literacy changes to instructional 


strategies within the 

of literacy instruction 

within content areas to practice to improve 

content areas. 


within content areas. 
enhance learning. student learning. 

Element lllb.Teachers know the content appropriate to their teaching specialty. Teachers bring a richness and depth of understanding to their 
classrooms by knowing their subjects beyond the content they are expected to teach and by directing students' natural curiosity into an interest in 
learning. Elementary teachers have broad knowledge across disciplines. Middle school and high school teachers have depth in one or more 
specific content areas or disciplines. 

... and ... and . .. and 

./' 
D Demonstrates a 0 Demonstrates an 0 Applies knowledge of 0 Extends knowledge of 

basic level of content appropriate level of subject beyond the subject beyond content 
knowledge in the in their teaching specialty 

teaching specialty to 


content knowledge in content in assigned 
the teaching specialty to teaching specialty. and sparks students' 


which assigned. 
 which assigned. Motivates students to curiosity for learning 
investigate the content beyond the required 
area to expand their course work. 
knowledge and satisfy 
their natural curiosity. 
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North Carolina Teacher Evaluation Process 

c 
.2 
10
c: 
QI 
tJ) 

..0 
0 

Element Ille. Teachers recognize the interconnectedness of content areas/disciplines. Teachers know the Jinks and vertical alignment of the 
gade or subject they teach and the North Carolina Standard Course of Study. Teachers understand how the content they teach relates to other 
disciplines in order to deepen understanding and connect learning for students. Teachers promote global awareness and its relevance to subjects 
they leach. 

Developing Proficient Accomplished Distinguished 
Not Demonstrated 

(Comment Required) 

~ 

~ 

0 Understand the links 
between grade/subject 
and the North Carolina 
Standard Course 
of Study. 

0 Displays global 
awareness. 

. . . and 

Cl Demonstrates 
knowledge of links 
between grade/subject 
and the North Carolina 
Standard Course 
of Study. 

0 Promotes global 
awareness and its 
relevance to the 
subjects. 

. .. and 

Cl Demonstrates 
knowledge of the links 

and vertical alignment 
of the grade or subject 
area and the North 
Carolina Standard 
Course of Srudy. 
Relates content to other 
disciplines. 

0 Integrates global 
awareness activities 
throughout lesson plans 
and classroom 
instructional practices. 

... and 

CJ Collaborates with 
teachers from other 
grades or subject 
areas to establish links 
between disciplines and 
influence school-wide 
curriculum and teaching 
practice. 

0 Promotes global 
awareness and its 
relevance to all faculty 
members, influencing 
curriculum and teaching 
practices throughout the 
school. 

Element llld. Teachers make instruction relevant to students. Teachers incorporate 21 " century life skills into their teaching deliberately, 
strategically, and broadly. These skills include leadership, ethics. accountability, adaptability, personal productivity, personal responsibility, people 
skills. self· direction, and social responsibility. Teachers help their students understand the relationship between the North Carolina Standard 
Course of Study and 21" century content. which includes global awareness; financial, economic, business and entrepreneurial literacy; civic 
literacy and health awareness. 

~ CJ Identifies relationships 
between the North 
Carolina Standard 
Course of Study and life 
in the 21" century. 

... and 

0 Identifies relationships 
between the core 
content and 21 51 century 
content. 

. .. and 

0 Integrates core content 
and 21st century 
content throughout 
lesson plans and 
classroom instructional 
practices. 

... and 

0 Deepens students' 
understandings of 21si 
century skills and helps 
them make their own 
connections and develop 
new skills. 

Comments 

E xamp les of.Artifacts: o _______D Display of creative smdent work D Content standards ~ 

D_________ O ______ _ _D Use of NC Standar<l Course of Stu<ly 

D Lesson plans D D _________ 
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North Carolina Teacher Evaluation Process 

Standard IV: Teachers facilitate learning for their students 
Element IVa. Teachers know the ways in which learning takes place, and they know the appropriate levels of intellectual, physical, social, 

c and emotional development of their students. Teachers know how students think and learn. Teachers understand the influences that affect 
.5! individual student learning (development, culture, language proficiency, etc.) and differentiate their instruction accordingly. Teachers keep abreast 

2 
~ of evolving research about student learning. They adapt resources to address the strengths and weaknesses of their students. 

Not Demonstrated0 Developing Proficient Accomplished Distinguished (Comment Required) 

... and ... and ... and 

./ 0 Understands 0 	 Understands 0 Identifies appropriate 0 Encourages and guides 
developmental levels of developmental levels of developmental colleagues to adapt 
students and students and levels of students and instruction to align with 
recognizes the appropriately consistently and students' developmental 

need to differentiate 
 differentiates instruction. appropriately levels. 

instruction. 
 differentiates 

instruction . 

./ 0 	 Assesses resources 0 Reviews and uses 0 Stays abreast of current 
needed to address alternative resources or research about student 
strengths and adapts existing learning and emerging 
weaknesses of students. resources to take resources and 

advantage of student encourages the school 
strengths or address to adopt or adapt them 
weaknesses. for the benefit of all 

students. 

Element IVb. Teachers plan Instruction appropriate for their students. Teachers collaborate with their colleagues and use a variety of data 
sources for short· and long·range planning based on the North Carolina Standard Course of Study. These plans reflect an understanding of how 
students learn. Teachers engage students in the learning process. They understand that instructional plans must be consistently monitored and 
modified to enhance learning. Teachers make the curriculum responsive to cultural differences and individual learning needs . 

. . . and ... and ... and 

../ 0 Recognizes data D Uses a variety of data 0 Monitors student D Monitors student 
sources important to tor short- and long·range performance and performance and 
planning instruction. planning of instruction. responds to individual responds to cultural 

Monitors and modifies learning needs in order to diversity and learning 
instructional plans engage studenls in needs through the school 
to enhance student learning. improvement process. 
learning. 

Element IVc Teachers use a variety of Instructional methods. Teachers choose the methods and techniques that are most effective in meeting 
the needs of their students as they strive to eliminate achievement gaps. Teachers employ a wide range of techniques including information and 
communication technology, learning styles. and differentiated instruction. 

... and . .. and... and 

../ a 	 Demonstrates D 	 Demonstrates D Ensures the success of all 0 Stays abreast of emerging 

awareness of the 
 awareness or use of students through the research areas and new 
variety of methods and appropriate methods selection and utilization of and innovative materials 
materials necessary to and materials appropriate methods and and incorporates them 
meet the needs of all necessary to meet the materials. into lesson plans and 
students. needs of all students. instructional strategies. 
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North Carolina Teacher Evaluation Process 

Element IVd. Teachers integrate and utilize technology in their instruction. Teachers know when and how to use technology to maximize 
c: student learning. Teachers help students use technology to learn content, think critically. solve problems, discern reliability, use information, 
:;
0 

> 
communicate, innovate, and collaborate. .. 

Cl) 

.Ll"' Developing 

D 	 Assesses effective 
types of technology to 
use for instruction. 

..,/ 

Proficient 

... and 

0 Demonstrates 
knowledge of how to 
utilize technology in 
instruction. 

Accomplished 

... and 

0 Integrates technology 
with instruction to 
maximize student 
learning. 

Distinguished Not Demonstrated 
(Comment Required) 

... and 

D Provides evidence of 
student engagement 
in higher level thinking 
skills through the 
integration of technology. 

Element !Ve. Teachers help students develop critical-thinking and problem-solving skills. Teachers encourage students to ask questions, 
think creatively, develop and test innovative ideas, synthesize knowledge, and draw conclusions. They help students exercise and communicate 
sound reasoning; understand connections; make complex choices; and frame, analyze, and solve problems . 

..,/ D Understands the 
importance of 
developing students' 
critical thinking and 
problem-solving skills. 

. . . and 

0 	 Demonstrates 
knowledge of 
processes needed to 
support students in 
acquiring critical 
thinking skills 
and problem-solving 
skills. 

... and 

Teacties studenls the 
processes needed to: 

0 think creatively and 
critically, 

0 develop and test 
innovative ideas, 

CJ synthesize knowledge, 

CJ draw conclusions. 

Cl exercise and 
communicate sound 
reasoning, 

CJ understand connections, 

0 make complex choices, 
and 

Cl frame, analyze and 
solve problems. 

... and 

D 	 Encourages and assists 
teachers throughout 
the school to integrate 
critical thinking and 
problem solving skills 
into their instructional 
practices. 

Elemefll IVf. Teach.ers help students work in teams and develop leadership qualities. Teachers teach the importance of cooperation and 
collaboration. They organize learning teams in order to help students define roles, strengthen social ties, improve communication and 
oj~skills, interact with people from different cultures and backgrounds, and develop leadership qualities . 

..,/ 0 	 Provides opportunities 
for cooperation, 
collaboration, and 
leadership through 
student learning teams. 

... and 

0 	 Organizes student 
learning teams 
for the purpose of 
developing cooperation, 
collaboration, and 
student leadership. 

... and 

CJ 	 Encourages students to 
create and manage 
learning teams. 

. . . and 

0 Fosters the 
development 
of student leadership 
and teamwork skills 
to be used beyond the 
classroom. 
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North Carolina Teacher Evaluation Process 

Element IVg. Teachers communicate effectively. Teachers communicate in ways that are clearly understood by their students. They are 
c perceptive listeners and are able to communicate with students in a variety of ways even when language is a barrier. Teachers help students .2 

articulate thoughts and ideas clearly and effectively. Cii
>... 
(IJ 

II) 

..c Developing
0 

~ 0 Demonstrates the 
ability to effectively 
communicate with 
students 

~ 0 	 Provides opportunities 
for students to 
articulate thoughts and 
ideas. 

Proficient 

. . . and 

0 	 Uses a variety of 
methods for 
communication with all 
students. 

Cl Consistently 
encourages and 
supports students to 
articulate thoughts and 
ideas clearly and 
effectively. 

Accomplished 

. . . and 

0 	 Creates a variety of 
methods to 
communicate with all 
students. 

CJ 	 Establishes classroom 
practices which 
encourage all students 
lo develop effective 
communication skills. 

Not Demonstrated
Distinguished 

(Comment Required) 

...and 

0 Anticipates possible 
student misunderstanding~ 
and proactively develops 
teaching techniques to 
mitigate concerns. 

0 	 Establishes school-wide 
and grade appropriate 
vehicles to encourage 
students throughout 
the school to develop 
effective communication 
skills. 

Element IVh. Teachers use a variety of methods to assess what each student has learned. Teachers use multiple indicators, including 
formative and summalive assessments, to evaluate student progress and growth as they strive lo eliminate achievement gaps. Teachers provide 
opportunities, methods. feedback, and tools for students to assess themselves and each other. Teachers use 21 " century assessment systems to 
inform instruction and demonstrate evidence of students' 21 •1 century knowledge, skills, performance. and dispositions . 

~ 0 	 Uses indicators to 
monitor and evaluate 
student progress. 

~ IJ 	 Assesses students 
in the anainment of 21" 
century knowledge, 
skills, and dispositions. 

... and 

CJ 	 Uses multiple indicators, 
both formative and 
summative, to monitor 
and evaluate student 
progress and to inform 
instruction. 

0 Provides evidence that 
students attain 21 " 

century knowledge, skills 
and dispositions. 

... and 

0 	 Uses the information 
gained from the 
assessment activities 
to improve teac.hing 
practice and student 
learning. 

CJ 	 Provides opportunities 
for students to assess 
themselves and others. 

. . . and 

0 	 Teaches students and 
encourages them to use 
peer and self· 
assessment feedback to 
assess their own learning. 

0 	 Encourages and guides 
colleagues to assess 21 •• 
century skills, knowledge, 
and dispositions and to 
use the assessment 
information to adjust their 
instructional practice. 

Comments 

Examples of Artifacts: 


D Lesson plans D Documentation of differentiated instruction D ~~~~~~~~~-
D Display of technology used D materials used to promote critical thinking and 0~~~~~~~~~~ 


D Professional development problem solving D ~~~~~~~~~~ 


D Use of student learning teams D Collaborative lesson planning CJ ~~~~~~~~~-
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North Carolina Teacher Evaluation Process 

Standard V: Teachers Reflect on Their Practice 
Element Va. Teachers analyze student learning. Teachers think systematically and critically about student learning in their classrooms and 

c schools: why learning happens and what can be done to improve achievement. Teachers collect and analyze student performance data to improve .2 
school and classroom effectiveness. They adapt their practice based on research and data to best meet the needs of students.iiic: 

Cll 
Ill Not Demonstrated.a Developing Proficient Accomplished Distinguished0 (Comment Required) 

0 	 Recognizes the need to 
improve student 
learning in the 
classroom. 

. . . and 

Cl 	 Provides ideas about 
what can be done 
to improve student 
learning in the 
classroom. 

. . . and 

a 	Thinks systematically 
and critically about 
learning in the 
classroom: why 
learning happens 
and what can be done 
to improve student 
achievement. 

... and 

lJ 	Provides a detailed 
analysis about what 
can be done to improve 
student learning and uses 
sudi analyses 
to adapt instructional 
practices and materials 
within the classroom and 
at the school level. 

Element Vb.Teachers link professional growth to their professional goals. Teachers participate in continued, high-quality 
professional development that reflects a global view of educational practices; includes 21" century skills and knowledge; aligns with the State 
Board of Education priorities; and meets the needs of students and their own professional growth . 

. . . and . .. and . . . and 

0 Understands the 
importance of 
professional 
development. 

a Participates in 
professional 
development aligned 
with professional goals. 

CJ Participates in 
professional 
development activities 
aligned with goals and 
student needs. 

Cl Applies and implements 
knowledge and 
skills attained from 
professional 
development consistent 
with its intent. 

Element Ve.Teachers function effectively in a complex, dynamic environment. Understanding that dlange is constant, teadlers actively 
investigate and consider new ideas that improve teadiing and learning. They adapt their practice based on research and data to best meet the 
needs of their students. 

Is knowledgeable of 
current research-based 
approaches to teaching 
and learning. 

. . . and 

Cl 	 Considers and uses a 
variety of research· 
based approaches to 
improve teaching and 
learning. 

. . . and 

Cl Actively investigates 
and considers 
alternative, research· 
based approaches to 
improve teaching and 
learning and uses such 
approaches 
appropriately. 

... and 

Cl Adapts professional 
practice based on data 
and evaluates impact on 
student learning. 

Comments 

E xamples ofArtifacts: 
D Lesson plans 0 Completion ofprofessional development 0 ----------- ­
D Formative assessments 0 Participation in professional learning 0 ----------- ­
D Student work community 0 ----------- ­
D Professional Development Plan 0 Formative and summative assessment data 0 ____________ 
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Rubric for Evaluating North Carolina Teachers 

Signature Page 

Teacher Signature Date 

Principal/F.valuaror Signature Date 

Peer Signature, if applicable Date 

Comments Attached: Yes ___ No 

Principal/Evaluator Signature Date 
(Signature indicates <JU<:Stion above reg•mlin)!; comments has been a<l<lrcsse<l). 

Peer Signature, ifapplicable Date 
(Si~ature indicates '1uestion above re~ar<ling comments has been ad<lresse<l). 

,"-:11/e: The fencher's s{~11at11re on thisjf;m; nprrsmts neither acceptmrre nor app1w•al 11/the rep11rt. ft does, howe1•e1: indimte th11/ the teacher has rrl'iewed the 
report n•ilh thr e1•alunlor nlld 111ny repfy in 1vri1in~. The sift.11at1m· ofthe prti1cipal or enJ/urdor m?/ics that th11 report hns hem m•im'''d n11d that the proper 
prucm has been followed atr.ording to Sorth C11roli1tn State Board ofEdmatiun Poli~yfor the Tearher b'aluation Proces;: 

© 2009 McREL Developed in collaboration with the NC State Board of Education I Revised September 2012 
PR/Award# S377B140009 

Page e163 

31 



North Carolina Teacher Evaluation Process 

Directions for Completing the Rubric 

Completing the Rubric for Self-Assessment 
The teacher will complete a self-assessment based on the Rubric for E\'aluating North Carolina Teachers in preparation for the Pre­

Observation Conference. The self-assessment is a personal reflection about une's professional practice to i<lemit)· strengths an<l 
areas for improvement conducced wichout input from others. Purposes of the self-assessment arc to clarify performance 

cxpeccations, guide discu!'sions about goal-sctcing and professional development and pro1:.1Tam needs, and provide input to the final, 

end-of-year ratings. The teacher should complete the rubric by checking descriptors chat characterize screngchs and consider 

descriptors that have not been checked as areas for improvement. The teacher shall measure his or her own performance at che 

beginning of che year and reflect on his or her performance throughout the year. 

Completing the Rubric for Observations 
The principal or evaluator wiU complete the Rubric for Evaluating North Carolina Teachers during teacher observations. ;\ check 
in the first column (Objeffafi()n) of the rubric form means that the e\·aluator should be able to observe the items in that row during 

routine classroom observations. The evaluator checks descriptors that are observed during the lesson and considers e\·idence of 

additional performance responsibilities demonstrated by the teacher. If the obsen:er is nor able to mark any of the descriptors for 
an element, then the Not Demonstrated column is used. In such case, the observer must write a comment about what was 

observed and suggestions for improving performance. During c:ach post-observation conference, the principal and teacher discuss 

and document on the rubric the strengths and weaknesses of the teacher's performance during the observed lesson. 

Directions for Scoring the Summary/End-of-Year Rating Form 
After all obscrYations have been completed, the number of checks per descriptor should be added tO!,>ether for scoring the 

elements of each scandard. The principal can re\•iew completed rubrics from differcnc observacions to guide ratings for each 

element. The rating for an element is che lowest rating for which all descriptors are marked during che e\'aluation cycle ...:\fter the 

rating for each element is determined, an overall rating for each standard can be scored. 

0\·erall ratings of standards should not be determined until the end of the rear during the Summary Evaluarion Conference. 

During the Summary Evaluation Conference, the principal and teacher shall discuss the teacher's self-assessment, the teacher's 

most recent Professional Development Plan, the components of the North Carolina Teacher Evaluation Process completed 

during the year, classruom observations, artifacts submitted ur collected during the evaluation process and other evidence of the 

teacher's performance on the rubric. The Summary/End-of-Year Rating Form is to be jointly rc,·iewed by the teacher and 

evaluator during the Summary E\'aluation Conference. 

When a teacher is rated as Developing or r-.;ot Demonstrated, the principal or eYaluator shoul<l strongly encourage the teacher to 

develop a goal to address the area(s) where proficiency has not been reached. 

© 2009 McREL Developed in collaboration with the NC State Board of Education I Revised September 2012 
PR/Award# S377B140009 

Page e164 

32 



North Carolina Teacher Evaluation Process 

Example of How to Complete the Rubric (Self-assessment and observation) 

Standard I: Teachers demonstrate leadership 

c:; 
.2 
cu 
>... 
GJ 
U) 

.J:l 
0 

a. Teachers lead in their classrooms. Teachers demonstrate leadership by taking responsibility for the progress of all students to ensure that 

they graduate from high school, are globally competitive for work and postsecondary education, and are prepared for life in the 21st century. 
Teachers communicate this vision to their students. Using a variety of data sources, they organize, plan, and set goals that meet the needs of 
the individual student and the class. Teachers use various types of assessment data during the school year to evaluate student progress and to 
make adjustments to the teaching and learning process. They establish a safe, orderly environment, and create a culture that empowers 
students to collaborate and become lifelono learners. 

Developing Proficient Accomplished Distinguished 
not Demonstrated 

(comment required) 

. . . and . . . and . .. and 

(i1'.I Understands how 
they contribute to 
students graduating 
from high school. 

0 Uses data to 
understand the 
skills and 

0 Takes responsibility for 
the progress of 
students to ensure that 
they graduate from 
high school. 

0 Provides evidence of 
data driven instruction 
throughout all 
classroom activities. 

D Communicates to 
students the vision 
of being prepared for 
life in the 21st 
century. 

(i1'.I Evaluates student 
progress using a 
variety of assessment 
data. 

D Encourages students to 
take responsibility for 
their own learning. 

CJ Uses classroom 
assessment data to 
inform program 
planning. 

,/ 
abilities of 
students 0 Establishes a safe and 

orderly classroom. 

a Creates a classroom 
culture that empowers 
students to 
collaborate. 

0 Empowers and 
encourages students 
to create and maintain a 
safe and supportive 
school and community 
environment. 

b. Teachers demonstrate leadership in the school. Teachers work collaboratively with school personnel to create a professional learning 
community. They analyze and use local, state, and national data to develop goals and strategies in the school improvement plan that enhances 
student learning and teacher working conditions. Teachers provide input in determining the school budget and in the selection of professional 
development that meets the needs of students and their own professional growth. They participate in the hiring process and collaborate with 
their colleagues to mentor and support teachers to improve the effectiveness of their departments or grade levels . 

. . . and . .. and . . . and 

0 Attends professional 
learning community 
meetings. 

0 Displays awareness 
of the goals of the 
school improvement 
plan 

0 Participates in 
professional learning 
community. 

0 Participates in developin~ 
and/or implementing the 
school improvement plan. 

D Assumes a leadership 
role in professional 
learning community. 

0 Collaborates with 
school personnel on 
school improvement 
activities. 

0 Collaborates with 
colleagues to improve the 
quality of learning in the 
school. 

D Assumes a leadership 
role in implementing 
school improvement plan 
throughout the building. 
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North Carolina Teacher Evaluation Process 

c 
.2 
iii 
>.. q, 
Ill 
.Q 
0 

c. Teachers lead the teaching profession. Teachers strive to improve the teaching profession. They contribute to the establishment of positive 
Working conditions in their school. They actively participate in and advocate for decision-making structures in education and government that take 
advantage of the expertise of teachers. Teachers promote professional growth for all educators and collaborate with their colleagues to improve thE 
profession . 

Developing Proficient Accomplished Distinguished 

Not Demonstrated 
(comment requi red) 

0 Has knowledge of 
opportunities and the 
need for professional 
growth and begins to 
establish relationships 
with colleagues. 

.•. and 

Contributes to the: 

121 improvement of the 
profession through 
professional growth. 

Iii establishment of positive 
working relationships 

0 school's decision-making 
processes as required. 

. .. and 

Cl Promotes positive 
working relationships 
through professional 
growth activities and 
collaboration. 

. . . and 

CJ Seeks opportunities to 
lead professional growth 
activities and decision-
making processes. 

~.Teachers advocate for schools and students. Teachers advocate for positive change in policies and practices affecting student learning. The 
participate in the implementation of initiatives to improve the education of students . 

0 Knows about the policies 
and practices aHecting 
student learning. 

. . . and 

0 Supports positive change 
in policies and practices 
affecting student learning 

.. . and 

Cl Participates in 
developing policies and 
practices to improve 
student learning. 

... and 

Cl Actively participates, 
promotes, and provides 
strong supporting 
evidence for 
implementation of 
initiatives to improve 
education. 

~.Teachers demonstrate high ethical standards. Teachers demonstrate ethical principlas including honesty, integrity, fair treatment, and respec 
~or others. Teachers uphold the Code of Ethics for North Carolina Educators (etlective June 1, 1997) and the Standards for Professional Conduct 
adopted April 1. 1996. (www.ncptsc.org) 

.. • and ... and ... and 

0 Understands the 
importance of ethical 
behavior as outl ined in 
the Code of Ethics for 
North Carolina 
Educators and the 
Standards for 
Professional Conduct. 

Iii Demonstrates ethical 
behavior through 
adherence to the Code 
of Ethics for North 
Carolina Educators and 
the Standards for 
Professional Conduct. 

D Knows and upholds the 
Code of Ethics for North 
Carolina Educators and 
the Standards for 
Professional Conduct. 

D Models the tenets of the 
Code of Ethics tor North 
Carolina Educators and 
the Standards for 
Professional Conduct and 
encourages others to do 
the same. 

Comments 

Examples of Artifacts: 
0 I..esson plans 
D Joumals 
0 Srudent handbooks 

O Srudenr \vnrk 

0 School improv~ment plannin~ 
0 Sen~cc on committees 

0 	 Relevant data 
0 	 Oass rules and procedures 
0 	Participation in '1he 'J.'l-achcr Working 

Condition Survey 
0 	Professional I ..c.>aming Communities 
0 	Memher.-hip in professional oq,,>ani7.3riorn; 

D Formal and informal mentoring 

0 Surveys 
0 l\iarional Board Cerrificarion 

0 Discipline records 

o~~~~~~~~~~~~ 
o~~~~~~~~~~~ 
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Example of Scoring the Summa ry/End-of- Year Rati ng Form 

Summary Rating Form for Teachers 

""' c 
·o. 
0 
Qi 
:> 
QI 

0 

... 
c.,

·;:;; 
~ 
~ 
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Standard l: Teachers demonstrate leadership 

A. Leads in the classroom x 
B. leads in the school x 
c. Leads the teaching profession x 

D. Advocates for the school and students x 

E. Demonstrates high ethical standards x 
Overall Rating for Standard I x 

Standard II: Teachers establish a respectful environment for a diverse population 

A. Provides an environment that is inviting, respectful, supportive, inclusive and flexible x 
B. Embraces diversity in the school community and in the world x 
c. Treats students as individuals x 
D. Adapts teaching for the benefit of students with special needs x 
E. Works collaboratively with families and significant adults in the lives of their students x 

Overall Rating for Standard II x 
Standard Ill: Teachers know the content they teach 

A. Aligns instruction with the North Carolina Standard Course of Study x 
B. Knows the content appropriate to the teaching specialty x 
c. Recognizes the interconnectedness of content areas/disciplines x 
D. Makes instruction relevant to students x 

Overall Rating for Standard Ill x 
Standard IV: Teachers facilitate learning for the students 
A. Knows the ways in which learning takes place, and the appropriated levels of intellectual, 

physical, social, and emotional development of students x 
B. Plans instruction appropriate for students x 
c. Uses a variety of instructional methods x 
D. Integrates and utilizes technology in instruction x 
E. Helps students develop critical-thinking and problem-solving skills x 
F. Helps students work in teams and develop leadership qualities x 
G. Communicates effectively x 
H. Uses a variety of methods to assess what each student has learned x 
Overall Rating for Standard IV x 
Standard V: Teachers reflect on their own practice 

A. Analyzes student learning x 
B. links professional goals x 
c. Functions effectively in a complex, dynamic environment x 

Overall Rating for Standard V x 

Comments: Evidence or documentation that supports rating: 
.,.- Teacher demonstrates a willingness to collaborate and panicipates 

in the staff development effort to improve instruction 10 meet the individual 
needs of students. __ Unit plans and/or lessons plans 

./Teacher's classroom is a safe (physically and emotionally) environmeot __ School improvement team membership 

Recommended actions for improvement: 
./Seek opportunities to he more involved in the commillees designed to 

improve the school environment 
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Teacher Summary/End-of-Vear Rating Form (Required) 
This form is to be jointly reviewed by the teacher and evaluator or dcsignce during the Summary Evaluation Conference 
conducted at the end of the year. Principals are required to complete this form for Initially Licensed Teachers. The principal's 
Jesignee may complete it for Probationary Teachers who arc not Initially Licensed teachers and for Career Teachers. 

School: _____________________________ School Year: ________ 

Evaluator:----------------------District:--------------­

Date Completed:--------------- Evaluator's Title:---------------­

____ Probationary Teacher ____ Career Status Teacher (Please check one) 

Standard I: Teachers Demonstrate Leadership 

Elements Developing Proficient Aocomplisred Distinguisl'led Not 
Demonstrated 

A. Teachers lead in their classrooms. 

B. Teachers demonstrate leadership in the sdlool. 

C. Teachers lead the teaching profession. 

D. Teachers advocate for schools and students. 

E. Teachers demonstrate high ethical standards. 

Overall rating for Standard I 

Comments: 

Recommended Actions for Improvement: 

Resources needed to complete these actions: 

Evidence or documentation to support rating: 

Lesson Plans 

_School Improvement Planning 

_Teacher Working Conditions 

_Surveys 

Journals 

Service on Committees 

_Professional Learning Communities 

National Board Certification 

Student Handbooks 

Relevant Data 

_ Membership in Professional Organizations 

_Discipline Records 

Student Work 

Class Rules and Procedures 

_Formal and Informal Mentoring 
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Standard II: Teachers Establish a Respectful Environment for a Diverse Population of Students 

Elements Developing Proficient Accompfished Disfuguished 
Not 

DerrorcWated 

A. Teadiers provide an environment in which each child has a positive, nurturing 
relationship with caring adults. 

B. Teachers embrace diversity in the school community and in the world. 

C. Teadiers treat students as individuals. 

D. Teachers adapt their teaching for the benefit of students with special needs. 

E. Teachers work collaboratively with the families and significant adults in the lives of 
their students. 

Overall rating for Standard II 

Comments: 

Recommended Actions for Improvement: 

Resources needed to complete these actions: 

Evidence or documentation to support rating: 

Student Profiles 

Documentation of Referral Data and Use of IEPs 

__ Student Surveys 

__ Communications with Parents/Community 

__ Cooperate with ESL Teachers 

__ Lessons that Integrate International Content 

__ Use of Technology to incorporate cultural 

awareness into Lessons 
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Standard Ill: Teachers Know the Content They Teach 

Elements Developing P1of1Cient Aooompli!tled Dislif9Jished 
llbt 

Demonslraled 

A. Teachers align their instruction with the North Carolina Standard Course of Study. 

B. Teachers know the content appropriate to their teaching specialty. 

C. Teadlers recognize the interconnectedness of content areas/disciplines. 

D. Teachers make instruction relevant to students. 

Overall rating for Standard Ill 

Comments: 

Recommended Actions for Improvement: 

Resources needed to complete these actions: 

Evidence or documentation to support rating: 

__ Display of Creative Student Work 

__ Use of Standard Course of Study 

Lesson Plans 

Content Standards 
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Standard IV: Teachers Facilitate Learning for Their Students 

Elements Oe~ng Proficient Acromplished Disiinguished 
Not 

Oemonsvaled 

A. Teachers know the ways in which learning takes place, and they know the appropriate 
levels of intellectual, physical, social, and emotional development of their students. 

B. Teachers plan instruction appropriate for their students. 

C. Teachers use a variety of instructional methods. 

D. Teachers integrate and utilize technology in their instruction. 

E. Teachers help students develop critical thinking and problem-solving skills. 

F. Teachers help students work in teams and develop leadership qualities. 

G. Teachers communicate effectively. 

H. Teachers use a variety of methods to assess what each student has learned. 

Overall rating for Standard IV 

Comments: Evidence or documentation to support rating: 

Lesson Plans 

Documentation of Differentiated Instruction 

__ Display of technology used 

Recommended Actions for Improvement: __ Materials used to promote Critical Thinking 
and Problem Solving 

_ _ Professional Development 

__ Collaborative Lesson planning 

Resources needed to complete these actions: 
__ Use of student learning teams 
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Standard V: Teachers Reflect on Their Practice 

Elements Developing Proficient Ac:romplished Distinguished 
Nol 

0€rrols1rated 

A. Teachers analyze student learning. 

B. Teachers link professional growth to their professional goals. 

C. Teachers function effectively in a complex, dynamic environment. 

Overall rating for Standard V 

Comments: 

Recommended Actions for Improvement: 

Resources needed to complete these actions: 

Evidence or documentation to support rating: 

Lesson Plans 

__ Completion of Professional Development 

Formative Assessments 

_Participation in Professional Learning Community 

Student Work 

Formative and Summative Assessment Data 

__ Professional Development Plan 

Teacher Signature Date 

Principal/Evahiaror Signature Date 

Comments Attached: 

Principal/Evaluator Signature Date 
(Signature indicates question above regarding comments has been addressed). 

Note: The teacher's signat1m on thisfam1 represents neither acceptance nor approval ofthe nport. It does, ho1n1•er, ir1dicate that the teacher has revieuJed 
the report 11!/th the e/la/11ator and m'!.J' rep!J h111!Titi11g. The signntJm oftheprincipal or e11al11ator verifies that the report bas been r1111iellied and that the 
properprocess hos beenfollowed according to North Carolina State Board ofEd11cation Poliryfar the Teacher E110/tfotio11 Proms. 
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Standard VI: Teachers Contribute to the Academic Success of Students 

The work of the teacher results in acceptable, measurable progress for students based on established performance 
expectations using appropriate data to demonstrate growth. A teacher's rating on the sixth standard is determined by a 
student growth value as calculated by the statewide growth model for educator effectiveness. 

For the 2011 - 2012 school year, the student growth value is a weighted measure: 
70% based on the student growth value for the individual students taught by the educator 
30% based on the student growth value for the entire school 

For the 2011-2012 school year, the student growth value for a teacher in a currently non-tested grade or subject is 100% 
based on the student growth value for the entire school. 

All local school boards shall use student growth values generated through a method approved by the State Board of 
Education. 

Does not meet expected growth 

The student growth value for the teacher 
is lower than what was expected per the 
statewide growth model. 

Meets expected growth 

The student growth value for the 
teacher is what was expected per the 
statewide growth model. 

Exceeds expected growth 

The student growth value for the 
teacher exceeds what was expected 
per the statewide growth model. 

Note: Standard VI is included in the observation rubric as part of the overall teacher evaluation; however, ratings for this 

Standard are not completed by the evaluator. No further work is needed with Standard VI to complete the observation. 
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Professional Development Plan (Required) 

School Year:----------------- Year: t D 2 D 3 D 4 D Career Status D 
Lateral Entry: ID 2 D 3 D 

Nanie: __________________~ 
Position/Subject Area:--------------­

School: _________________________________________~ 

Mcmor: ___________________ Position/Subjecc Area:--------------­
(Required in the. first thrn'. ye1mfor ufl b~!!/1111in/!. teacht'1:r) 

School: ___________________________________________~ 

A. NC Professional Teaching Standards Standard(s} to be addressed: 

1. Teachers Demonstrate Leadership 

2. Teachers Establish a Respectful Environment for a Diverse Population of Students 

3. Teachers Know the Content They Teach Element(s) to be addressed: 

4. Teachers Facilitate Learning for Their Students 

S. Teachers Reflect on Their Practice 

B. Teacher's Strategies 

Goals for Elements Activities/Actions 
Expected Outcomes and 

Evidence of Completion 
Resources Needed Timeline 

Goal 1: 

Goal 2: 

Date: ________Teacher's Signature:---------------------------­

Date: ________Mentor's Signature:---------------------------­

Date: ________Administrator's Signature:-------------------------­

Plan: Individual 0 Monitored 0 Directed 0 
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Professional Development Plan-Mid-Year Review 

To be completed by {date):--------­

Academic Year: _______Teacher:-------------------------­

C. Evidence of Progress Toward Specific Standards of Elements to be Addressed/Enhanced 

0. Narrative 

Teacher's Comments: Mentor's Comments: Administrator's Comments: 

Teacher's Signature: Mentor's Signature: Administrator's Signature: 

Date: Date: Date: 
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Professional Development Plan-End-of-Year Review 

To be completed by (date):-------- ­

Teacher:___________________________ Academic Year: _______ 

E. Evidence of Progress Toward Specific Standards of Elements to be Addressed/Enhanced 

F. 


Goal 1 was successfully completed. YesD NoD 


Goal 2 was successfully completed. YesD NoD 


G. Narrative 

ITeacher's Comments: IMentor's Comments: Administrator's Comments: 

Teacher's Signature: Mentor's Signature: Administrator 's Signature: 

Date: Date: Date: 
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Record of Teacher Evaluation Activities (Required) 

T eacher Name: __________________________ ID#: _________ 

School: _____________________________ School Year: _________ 

Position/ Assignment: --------------------------------------­

Tide: _________________
Evaluator: ---------------------­

Teacher Background (Briefly describe the teacher's educational background, years of experience, teaching assignment, and any 
other factors that may impact the evaluation): 

The North Carolina Teacher Evaluation is base<l, in part, on informal and formal observations and conferences conducted on the 
following dates: 

Activity Date Teacher Signature Evaluator Signature 

Orientation 

Pre-Observation Conference 

Observation #1 

Post-Observation Conference ltl 

Pre-Observation Conference (optional) 

Observation #2 

Post-Observation Conference lt2 

Pre-Observation Conference (optional} 

Observation #3 

Post-Observation Conference #3 

Pre-Observation Conference (optional) 

Observation #4 (if required) 

Post-Observation Conference 114 (if required) 

Summary Evaluation Conference 

Professional Development Plan Completed 
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Appendix A: Code of Ethics for North Carolina Educators 

Adopted by the State Board of Education June 5, 1997 

Preamble 
The purpose of this Code of Ethics is to define standards of professional conduct. The responsibility to teach and the 

freedom to learn, and the guarantee of cc1ual opportunity for all arc essential to the achievement of these principles. The 

professional educator acknowledges the worth and dignity of every person and demonstrates the pursuit of truth and devotion to 
excellence, acc:iuires knowledge, and nurtures democratic citizenship. The educator strives to maintain the respect and confidence of 

colleagues, srndenrs, parencs and legal guardians, and che community, and co serve as an appropriate role model. The educator 

exemplifies a commirment to the teaching and learning processes with accoumability co che srndents, maintains professional growth, 

exercises professional ju<lgrnenr, and personifies integrity. To uphold rhese commitments, rhe educator: 

I. Commitment to the Student 
i\. 	 Protects students from conditions within the educator's control that circumvent learning or are detriment;il to the health 

and safety of students. 

B. 	 Maintains an appropriate relationship with students in all setrini-,~; does not encourage, solicit, or engage in a sexual or 

romantic relationship with students, nor touch a student in an inappropriate way for personal grarification, with intent to 

harm, or out of anger. 

C. 	 Evaluates students and assigns grades based upon the students' demonstrated competencies and performance. 

D. 	 Disciplines students justly and fairly and does not deliberately embarrass or humiliare them. 

E. 	 Holds in confidence information learned in professional practice except for professional reasons or in compliance with 

pertinent regulations or statutes. 

F. 	 Refuses to accept si1:.'11ificant gifts, favors, or additional compensation that might influence or appear to influence 


professional decisions or actions. 


II. Commitment to the School and School System 
A. 	 Utilizes available resources to provide a classroom climate conduci\'e co learning and co promore learning co rhe mmdmum 

possible extent. 

B. 	 ,.\cknowledges the diverse views of students, parents and legal guardians, and colleagues as they work collaboracivcly to 

shape e<lucarional goals, policies, and decisions; does nor proselytize for personal viewpoints that are outside the scope of 

professional practice. 

C. 	 Si!,>nS a conrracc in good faith and does not abandon conrracred professional duries withour a suhsrantive reason 

D. 	 Participates actively in professional decision-making process and supports the expression of professional opinions and 

judgments hy colleagues in decision-making processes or due process proceedings. 


F.. When acting in an administrati,·e capacity: 


a. 	 J\cts fairly, consisrencly, and prudently in the exercise of authority with colleagues, subordinates, student:;, and 

parents and legal guardians. 

h. 	 Evaluates the \\'ork of other educators using appropriate procedures and estahlisbed statutes and regulations. 

c. 	 Protect~ the rights of others in the educational setting, and does not retaliate, coerce, or intentionally intimidate 

others in the ext'rcise of rights protected by law. 

d. 	 Recommends persons for employment, promotion, or transfer according tu their professional qualifications, the 

needs and policies of the LEA, and according to the law. 

Ill. Commitment to the Profession 
A. 	 Provides accurate credentials and information rcgar<lin~ liccnsurc <>r cmplo~ mcnt and dues not knowingly assist •Jthcrs in 

providing untruthful informati<>n. 
B. 	 Takes action to remedy an obsen-ed ,·iolacion of the Code of Ethics for l\orth Carolina Educators and prnmote~ 

understanding of the principles of professional ethics. 

C. 	 Purst1es growth and development io the practice of the profession and uses char knowledge in imprm·ing the educational 

opportunities, experiences, and performance of srndents and colleagues. 
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Code of Professional Practice and Conduct for North Carolina Educators 
The ~orth Carolina Srnte Board of Education (SHE) has adopted rules to cstablish uniform standards of pr•Jfcssional conduct for 

licensed professional educators. throughout the state. These rules han· been incorporated into Title 16 uf the North Carolina 
Administratiw Codt· and have the cffc([ of law. Tht"se rules shall be the basis for Srntc Board of Edm:ation review of pcrformancc 

of professional educators and arc binding on e\·cry perS(ll\ liu:nsed by the State Board of Education. Violation of the standards 

shall subject an educator to investigation and possiblc disciplinary action by the State Board of Education or lm:al school disrrict. 

Section .0600 - Code of Professional Practice and Conduct for North Carolina Educators 

16 NCAC 6C.0601 - The Purpose and Applicability of the Rules of Professional Conduct for 

Educators 
The purpose oi these rules is to establish and uphold uniform standards of professional conduct for licrnscd professional 

educators thri>ughout the State. These rules shall be binding on every pcrsnn licensed by the SBE, hereinafter referred to as 
"educator" or "professional educator," and the possible conse(1uences oi any willfol breach shall include license suspension or 

revocation. The prohibition of certain conduc[ in these rules shall not be interpreted as appr<)\'al of condltcc not spccitically cited. 

I listory )Jote: :\uthoriry G.S. 1 I SC-295.3; 

Fff. April I, 1998. 

16 NCAC 6C.0602 -The Standards of Professional Conduct for NC Educators 
A. 	 The standards lisred in rhis Section shall he generally accepted for tht' education profession and shall he the hasis for State 

Uoard re,·iew of pe1·formance of profossional educators. These standards shall establish mandator\' prohihitions and 

requirements for educarors. Violation of these srnndards shall subject an educator to im·estigation and disciplinary acrion 

h\' the SUE or LEA. 

B. 	 Professional educators shall adhere to rhc standards of professional conduct conraincd in this Rule. Anr intentional act or 

omission that violarcs these standards is prohibircd. 
1. 	 Generally recogni:ted profcssion,11 standards. The educator shall practice the professional standards ,,f federal. 

state, and local gnverning hi >dies. 

2. 	 Pi.:rsunal conduct. The educator shall scr\"e as a posith·e role m(>del for students, parents, and the communir~·· 
Because the educator is entrusted with the care and education of small children and adolescents, the- educator 

shall demonstrate a high standard of personal character and conduct. 

3. 	 I loncsty. The educator shall not engage in conduct invoking dishonesty, fraud, deceit, or misrepresentation in the 
performance of professinnal duries including the following: 

a. 	 Statement of professional c:iuali fications; 
b. 	 :\pplicacion or recommendation for professional employmenc, promotion, or licensure; 

c. 	 :\pplicacion or recommendation for college or universicy admission, scholarship, grant, academic award, 

or similar benefit; 

d. 	 Representation of completion of college or staff development credit; 

e. 	 F.valuation or J.,>rading of student:; or personnel; 

f. 	 Submission of financial or pro1:,m1m compliance reports submitted ro stare, federal, or other 

governmental agencies; 

g. 	 Submission of information in the course of an official inquiry by the employing J.F.,\ or the SBE related 

to facts of unprofessional conducr, provided, however, thar an educaror shall be given adequate nocice 

of rhe alleg-ations and may be represented by legal counsd; and 

h. 	 Suhmission of information in the course of an inYestigation by a law enforcement agency, child 

protective services, or any other agency with the right to investigate, rt"garcling schuol-relatt"d criminal 
activiry; provided, however, that an eduu1tur shall be entitled tu decline to give evidence to law 

enforcement if such evidence may tend to incriminate the educator as that tt"rtn is <lefine<l by the Fifth 

Amendment to the U.S. Constiturion. 

4. 	 Proper remunerative cun<luct. The educator shall not solicit current students or parents of stu<lents to purchase 

equipment, supplies, or services from the educator in a private remunerative capacity. An educator shall not tutor 

for remuneration stu<lents currently assignc<l to the educator's classes, unless approved by the local 
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superinte11dent. An educator shall not accept any cntnpensation, benefit, or thing of value other than the 

educator's regular compensation for the performance of any service that the educator is required to render in the 

course and scope of the educator's employment. This Rule shall not restrict performance of any overtime or 

supplemental services at the request of the LEA; nor shall it apply to or re.strict the acceptance ofgifts or tokens 

of minimal value offered and accepted openly from students, parents, or other persons in recognition or 

appreciation of service. 

5. 	 Conduct with students. The educator shall treat all students with respect. The educator shall not commit any 

abusive act or sexual exploitation with, to, or in the presence of a student, whether or not that student is or has 

been under the care or supervision of that educator, as defined below: 

a. 	 i\ny use of language that is considered profane, vulgar, or demeaning; 
b. 	 Any sexual act; 

c. 	 Any solicitation of a sexual act, whether written, verbal, or physical; 

d. 	 .Any act of child abuse, as defined by law; 

e. 	 Any act of sexual harassment, as defined by law; and 

f. 	 Any intentional solicitation, encouragement, or consummation of a romantic or physical relationship 
with a student, or any sexual contact with a student. The term "romantic relationship" shall include 

dating any student. 

6. 	 Confidential information. The educator shall keep in confidence personally identifiable information regarding 

students or their family members that has been obtained in the course of professional service, unless disclosure is 

required or permitted by law or professional standards, or is necessary for the personal safety of the student or 

others. 

7. 	 Rights of others. The educatc>r shall not willfully or maliciously violate the constitutional or civil rights of a 

student, parent/legal guardian, or colleague. 

8. 	 Required repons. The educator shall make all reports required by Chapter 11SC of the North Carolina General 

Statutes. 

9. 	 Alcohol or controlled substance abuse. The educator shall not: 

a. 	 Be under the influence of, possess, use, or consume on school premises or at a school-sponsored 

activity a controlled substance as defined by N.C. Gen. Stat./90-95, the Controlled Substances Act, 

without a prescription authorizing such use; 

b. 	 Be under the influence of, possess, use, or consume an alcoholic beverage or a controlled substance on 

school premises or at a school-sponsored activity involving students; or 
c. 	 Furnish alcohol or a controlled substance to any student except as indicated in the professional duties of 

administering legally prescribed medications. 
d. 	 Compliance with criminal laws. The educator shall nor commit any ace referred co in G.S. t ISC-332 and 

any felony under the laws of the United States or of any state. 

10. 	 Public funds and property. 111e educator shall not misuse public funds or property, funds of a school-related 
organization, or colleague's funds. The educator shall account for funds collected from students, colleagues, or 

parents/legal guardians. The educator shall not submit fraudulent requests for reimbursement, expenses, or pay. 

11. 	 Scope of professional practice. The educator shall not perform any act as an employee in a position for which 

licensure is required by the rules of the SI3E or by Chapter 11SC or the Nonh Carolina General Statutes duriog 

any period in which the educator's license has been suspended or revoked. 

12. 	 Conduct related tc> ethical violations. The educator shall not directly or indirectly use or threaten to use any 

official authority or influence in any manner that tends to discourage, restrain, interfere with, coerce, or 

discriminate against any subordinate or any licensee who i11 good faith reports, discloses, divulges, or otherwise 

brings to the attention of an LEA, the SBE, or any other public agency authorized to take remedial action, any 

facts or infom1ation relative to actual or suspected violation ofanr law regulating the duties of persons serving in 

the public school system including but not limited to these Rules. 

History Note: Authority G.S. 11 SC-295.3; 

Eff. May 1, 1998. 
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Appendix B: Code of Ethics for North Carolina Educators 

North Carolina Professional Teaching Standards Commission Members, 2006-2008 

Carolyn Williams, Commission Chair, Wake County 

David Corsetti, Commission Vice Chair, Wake County 

Dianne Jackson, Secretary, Treasurer, Chapel Hill/Carrboro City 

Brian Freeman, Member at Large, Robeson County 

Diana Beasley, Hickory Ciry Sheree Covey, Dare County Eddie Davis IJI, NCAE 

Felicia Eybl, Charlotte-Mecklenburg 

Jack Hoke, Alexander County Sarah Holden, Moore County Tammy Jordan, Bladen County 

Allison Ormond, Rockingham County 

Dr. Delores Parker, NC Community Colleges Dr. Donna Simmons, Gardner-Webb University Meg Turner, Buncombe Coumy 

Ruth Wormald, Wake Cou11ty 

Carolyn McKinney, Executive Director 

Connie Barbour, Program Assistant 

For More Information: 

Carolyn .McKinney, Executive Director 

6328 Mail Service Center I Raleigh, NC 27699-6328 

Phone: 919.807.3423 I Fax: 919.807.3426 I www.ncptsc.org 
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Appendix C: North Carolina Teacher Evaluation Process 

With Option for Abbreviated Evaluation for Career-Status Teachers 
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Probationary 

Teachers 
x x x x x x x x x 

Career-Status 

Teachers in License 

Renewal Vear 

x x x x 

Two 
additional 

observations 
are required 
beyond the 
one formal 

observation. 
These may be 

formal or 
informal 

observations. 

x x x x 

Abbreviated 

Evaluation for Career-

Status Teachers 

x x 
x 

On Standards 
1and4 

x 
On Standards 

1and4 

x 
On Standards 

l, 4, and 6 

x 
On Standards 

l, 4, and 6 

Not reflected in this table are the training and orientation that are provided to all teachers at the beginning of each school year. 

© 2009 McREL Developed in collaboration with the NC State Board of Education I Revised September 2012 
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Opportunity to Provide Feedback on Developing 
Leaders for Turnaround Schools 

US DEPARTMENT OF EDUCATION GRANT APPLICATION· 

The NC Department of Public Instruction in partnership with NC State University and selected LEAs 
is applying for a grant to develop a school leadership pipeline of effective principals in the northeast 
region of the state. 

This initiative will include the following 
- recruiting and selecting promising current and prospective school leaders; 
- providing high-quality training to selected school leaders to prepare them to, successfully lead 
turnaround efforts· 
- placing school leaders in identified schools and provide them with ongoing professional 
development and other support that focuses on instructional leadership and school management; 
and 
- retaining effective school leaders using incentives 

" Required 

Which of the following best describes you? " 

School Leader (school principal or member of the school leadership team) 

Teacher 

Parent/Community Member 

Other ._I_________, 

The following questions are focused on historically high-need 
and/or under-performing schools. 

On a scale of 1-10, how important is it to recruit and select effective school leaders? 

12345678910 

Not Important Very Important 

On a scale of 1-10, how important is it for school leaders to have high-qual ity training and 
preparation? • 

1 2 3 4 5 6 7 8 9 10 

Not Important Very Important 

On a scale of 1-10, how important is ongoing coaching support for a school leader? 

12345678910 

Not Important Very Important 
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On a scale of 1-10. how effective would a financial incentive be in RECRUITING school 
leaders to your reg ion? • 

1 2 3 4 s 6 1 a 9 10 

Not Effective v Very Effective 

On a scale of 1-10. how effective would a financial incentive be in RETAINING school 
leaders in your region? * 

1 2 3 4 s 6 1 a 9 10 

Not Effective v Very Effective 

On a scale of 1-10, how supportive would you be of a financial incentive for principals 
placed in a high-needs school? • 

1 2 3 4 s G 1 a 9 10 

Not Supportive Very Supportive 

Do you think it is important to have leadership who have experience working w ith under. 
served student populations? • 
i e. English Language Learners Exceptional Children Socioeconomically Disadvantaged 
Academically Intellectually G1ffed etc 

Yes 

No 


I don't know 


Any additional feedback? 

If you would like to participate in a public forum about 
leadership pipelines for the northeast region of the state, 
please join us at the Gateway Technology Center in Rocky 
Mount, NC .at 4:00 P.M. on Tuesday, May 13. 

Gateway Technology Center 
3400 N Wesleyan Blvd 
Rocky Mount NC 27804 
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THE Hft...LIFAX COUNTY BOARD OF EDUCATION 

CENTRAL OFFICE ADMINISTRATION BIDLDING 


9525 Hwy 301 South 

Halifax, NC 27839 


OPEN SESSION MINUTES 

Idonday, !day 5, 2014 


The Halifax County Board ofEducation met in ~onon Monday, 5, 2014. The meeting ".Has 
held at the Central Office Administration Building, located at 9525 Hwy 301 South, Halifax, 
North Carolina 27839. 

E!.:~erpt from the minutes: 

Dr. E. Frederick presented t.o the Board a proposed Grant Opportunity with NELA SIG. This 
grant Will allow the district t.o get more paid NELA slots for future principals to be trained by 
NELA. The grant must be submitted by May 23, 2014. Three districts have been offered the 
option to participate: Edgecombe, Warren and Halifax. 

Mr. T. Few asked ifthere are any strings.attached or anything hidden. 

Mrs. Brooks stated that the grant would pay for the tuition and any Professional Development 
We will hire the candidates to work in the SIG schools. 

The consensus of the board is for Dr. Frederick to move forward with the siga.ing of the MOU by 
the superintendent and the board chair. 
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Appendix V.K. 

NELA-DST Sustainability Plan 

Processes adopted andJob more "do-able:" 

Retention of auconomy and 

lmproved workng 
environments as 

Train-the-trainer 
approach lo Professional 

Institutionalize practice of 
hiring principals based on 

competencies 

Plan for matched philanthropic. 
district, and corporate funds 

utilized: use data to make 
retention & incentive 

decisions 

District Practices through CLE process to 
institutionalize practice of 
hiring principals based on 

competencies 

Sustaining -- Preparation of 
SIG Leaders 

NELA-DSTr 
NCSU to continue 
to offer discounted 
programs in high 

need areas 

Pending potential pa11ial 
state funding for 
program delivery 

State funded 
internships 
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About Us 
We envision a world In which community challenges are addressed, not by individual leaders, but by colJective 
leadership - - groups of local residents working together for sustainable c:hange. Unlike conventional learning 
institutions, which may rely on traditional pedagogy, credentialed experts, and academic texts, 1he Community 
Learning Exchange views communities and people as the new Instructors and texts for learntn9. It encourages 
community members to share acth:ms, practices, ideas and o.utcomes with one another in environments that respect 
and value local wisdom. 

For a summary of OlK worl<, our goals, and our accomplishments, please download 
our CtJrrent Case Statement (PDF). 

ln 2008, eJeven communities that had been working together for several years with the 
W.K. Kellogg Foundation (in t he Kellogg Leadership for Community Change initiative -· 

KLCC) launched the Community Learning Exchange as a way to spread community 
wisdom about collective leader.;hip for community change to other communities 

CfJ!:l 1 people hke this. 

Welcome to 

Community Learning 


Exchange 


Sign Up 
or Sign In 

across the United States. The first Cl.£ was held in Texas i11 2008. The Community 
Leaming Exchange is a program of the Center for Ethical L.sadership and partner communities. The CLE is supported by a 
grant from the W.K. Kellogg Foundation. 

PR/Award# 53778140009 
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The CLE is a growing network that connects local communities, organizations ~Ra i~ange agents across the U.S. through: 
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Appendix V.M. 

NELA-DST's Response to Criticisms of Traditional .Leadership Preparation Approaches 

In the table below, the criticisms of traditional preparation programs are in the left column, and 
NELA-DST's approach is in the right column. 

Self-Nomination, minimal admission 
requirements (e.g., GPAs and test scores) 

Conrse-Based with little to no integration 

Preparation occnrs after school, during the 
Ni ht Shift 
Delivered on University Campos 

Too Many Theories & Too Many War 
Stories 
Little Field-Based Sn ort 
Sit and Get 
Lone Ranger 
Learning about Technology 

Schools in Communitv 
"That will never work here" 
Licensure Only 

Graduation =the end 

Rigorous selection - candidates participate in 
performance-based assessments 
Standards-Driven, outcomes-based mastery, all 
elements of the program are aligned (NC 
Standards for School Executives) 
Preparation occurs during the Day Shift 
(in action of school da ') 
Local Delinry 

Em basis on Instructional Leadershi 
Blended Faculty of Practitioner-Scholars 

ts 

Vetted and Trained Mentors and Coaches 

Critical Mass of Turnaround S ecialists 
Technology for Learning (reflection, data­
based decision making, efficiency, digital 
learnin environments) 
Schools as Community 
"Come see how it's bein done.'' 
Commitment to Serve 

lndnction Support, Career-Spanning 
Professional Growth, Just-in-Time Professional 
Leaming (Pre-leadership planning and 
Leadershi PLCs for leaders) 

No Program Evaluation Strategic Data Collection and Analysis 
lnfonning and Strengthening Preparation 
Programs 

(Modified from: Briggs, Cheney, Davis & Moll, 2013). 
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NORTHEAST LEADERSHIP ACADEMY The Northeast Leadership Academy Multi-Step Selection Process: 

Fellow Selection Process I 1. Enhanced NCSU graduate application, background screening & reference check..... 
NC STATE UNIVERSffi Cohort 4 

,.l'IC~oJfldWl'M'f 

Leadership succession planning or investing in leadership "bench 
strength" is a standard practice in successful corporations and in high 
performing educational systems. We know that great schools have 
great leaders. NELA targets resources to prepare the very best leaders 
for NC's schools and improve student outcomes. 

To prepare highly effective leaders for NC's schools, NELA uses a multi ­
step selection process that includes experiential events in which 
candidates must demonstrate their skills, knowledge and dispositions. 
It is through these carefully sequenced interactions that NELA selects 
the very best people - those who demonstrate characteristics of 
principals that research has identified as linked to higher levels of 
student performance and correlated with deeper school change. 

NELA selects Fellows who: have high expectations and share the belief 
that all children can achieve at high academic levels; have a sense of 
urgency and personal accountability for achieving results for students; 

have a deep commitment to equity and community engagement; 
possess a deep knowledge of curriculum and instruction and monitors 
teacher effectiveness; and have strong resiliency skills to persevere 
when confronted with setbacks. 

.... 
2. Team review of application materials. Finalists selectedI 

3. Finalists participate in Candidate ~sessment Day - rn-depth experiential 
exercises (February 8, 2014) 

I 4. Individual interviews & am review of all materials 

I 
 5. Consultation with di!tricts/superintendents 

& offer of admission to top candidates 


Applicants complete an enhanced NCSU Graduate School application and 
must pass a background screening and reference check. Letters of 
recommendation for this stage of the process should come from the 
candidate's immediate supervisor(s) and others who have worked closely 
with the candidate. Candidates should NOT seek superintendent 
endorsement. 

Consultation with the superintendent will take place after Candidate 
Assessment Day and will be based in part on the candidate's performance 
during the assessment activities. 

A~er a carefu l review of appl ications, the NELA Leadership Team and NCSU 
Educational Leadership faculty select finalists to participate in NELA's 
Candidate Assessment Day. During the full-day assessment, final ists engage 
in authentic scenario-based activities. Each individual is assessed by 
evaluation teams composed of current teachers, principals, K-12 students, 
district turnaround coaches, district superintendents, and university faculty. 
(For a more detailed description of the Assessment Day, please see: 
go.ncsu.eduLnela). 

During Candidate Assessment Day, finalists: 
,/ Role play scenario with a current high school student; 
,/ R.ole play scenario with a current K-12 teacher; 
,/ Complete the GRIT Perseverance Survey; 
,/ R.ole play a School Improvement Team Meeting scenario; 
,/ Complete a timed authentic writing activity (20 minutes to write a 

memo that will go home to families about an incident at school); 
./ Participate in a 30 minute individual interview; 
./ Complete McREL's 21 Leadership Responsibilities Sort 

At the end of the day, the assessment team debriefs with the NELA 
Leadership Team about the strengths and weaknesses of each candidate. 
The NELA Leadership Team then completes a comprehensive reviews all the 
materials, consults with district leaders, and makes final admission 

, l ~~~iOO~nPR!Award 
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Appendix V.O.: 


NELA-DST Aspiring SIG Leaders Program Internships 


NELA-DST will utilize internships similar to the current NELA program: 

School Full Year Internship 

Fellows have the opportunity and responsibility to engage in a full-time, fulJ academic year 

school leadership internship. The FeJlow works closely with their principal mentor and executive 

coach to develop a set of learning objectives for the experience. NELA directors monitor the plan 

in a 360 degree manner with all of the assessment reports previously described. Additionally, the 

principal mentor and executive coach hold regular face-to-face meeting to examine learning 

targets and growth. 

Internship Problem of Practice 

Internships traditionally have mixed results. They are usually hampered by the fact they are part­

time. However, another ba1Tier to a successful internship is the lack of authentic work with a 

legitimate school problem. We use a model that enables students to work through an e.otire. cycle 

of Collaborative Inquiry and Action (Militello, Rallis, & Goldring, 2009). This begins with the 

identification of a problem of practice. Fellows must demonstrate the root causes of the problem 

through data (including new data collection) and engagement with multiple stakeholders. The 

next two steps in the cycle include gaining acceptance of the problem and developing a theory of 

action vis-a-vis a logic model. Only then do Fellows engage in action. A robust evaluation 

(consisting of outputs, outcomes, and impact} plan is utilized to understand and reflect upon the 

strategies employed. At the end of the full year cycle Fellows create an<l present a poster of their 

Problem of Practice. 

Individual Leadership Learning Plan 

NELA provides personalized education to our Fellows through the use of Individual Leadership 

Learning Plans. Like an Individualized Education Plan (IEP) for PreK-12 students, multiple 

diagnostic tools are used to identify areas for improvement, and create comprehensive action 

plans for targeted improvement and measurable growth. Fellows' Leadership Leaming Plans 

Plans are the basis for their internship leadership learning needs assessment. The resulting 

document outlines specific learning goals, accompanieJ by specific activities or experiences at 

the internship school that will help the Fellow develop and practice the identified leadership 

skills. The document is co-created by the Fellow their coach, and their mentor principal. Progress 

towards the identified goals is monitored by the coach, with input from the mentor principal and 

NELA faculty. The resulting artifacts to document the Fellow's growth must be carefully archived 

PR/Award# 53778140009 NELA-DST Internships 
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and become the Fellow's portfolio for licensure application. Each a1tifact includes a 

corre.sponding narrative to understand current and desired levels of proficiency. Fellows actively 

document their experiences throughout internship using a variety of technology-based resources 

(web, video, multimedia). 

The Individual Leadership Leaming Plan also outline any possible Internship Rotation(s) the 

Fellow should experience based on individual Fellow learning needs and may cross school levels 

when appropriate (i.e. rotation at Elementary, Middle, High School, Central Office). In addition 

to the school site-visits Fellows experience as a cohort eve1y semester to show them examples of 

successful schools with student demographics similar to their own school, each Fellow also 

identifies for a possible site-visit at least one high performing, high poverty school. 

Summer Community Internship 

As pa1t of the School and Community Engagement program component, each aspiring principal, 

or NELA Fellow, participates in an internship with a community organization <luring the summer. 

They work with organizations which have a significant, positive impact in northeastern North 

Carolina. Through their internship experience, Fellows learn about the vision, mission, and daily 

operations of the organization; better understand bow community organizations can work in 

conjunction with schools and other institutions to meet critical needs; an<l gain a deeper 

appreciation for the assets in the community that can be leveraged to support students. In 

addition, Fellows work with other leaders in organizations to design a plan for a community­

based, school-affiliated initiative that addresses local needs, and develop a viable grant proposal 

to support this initiative. No financial commitment from the organization is required. A 

partnership between NCSU NELA and the Rural School and Conununity Trust designs and 

<lelivers the NELA community internship. Please view a sampling ofvideos from the community 

internships: 

http://vimeo.com/edutrope/communityintern 

https://vimeo.com/49422164 
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Appendix V.P.: NELA-DST Aspiring SIG Leaders 

Program Structures 

Scope and Sequence 

A set of nationally recognized standards anchor NLEA-DST in addition to an 
integration of research and professional knowledge with leadership practice. 
NELA-DST purposefully prepares leaders for schools with diverse, low-income 
student populations. 

Admission and Orien t ation into NELA-DST Aspiring SIG Leaders Academy 

Recruitment 

Plense see the Recntitme11t a11d Selection section for more detail.Recommendations 

University 
Assessment 

NELA Assessment 
Day 

Orientation 

Once admitted, NELA Fellows engage in a multi-day orien tation. The orientation involves 
both the content of the program and the context of the university. Activities include a 
scavenger hunt activity that is designed around the principles of a pre-reading (Covey's 
Seven Habits) and takes Fellows to various important sites on campus-- both historical sites 
and sites they will need to know such as the student ID office. 

Scope and Sequence 

Each course has an accompanying artifact that is linked to the Standards. Every 
semester Fellows also experience a variety of specialized trainings that are 
outside of university classes that enhance their coursework We utilize a 
spiraling curriculum to facilitate continuous improvement of essential skills and 
knowledge sets. Models of effective leaders (for example, teacher coaching and 
evaluation) are practiced time and again - each iteration exposing Fellows to 
more advanced concepts and practices. Fellows participate in a day-long 
formative assessment experience (modeled after Candidate Assessment Day) 
toward the end of each semester. Instructors, coaches, mentor principals provide 
feedback to each Fellow in addition to the formative assessment experiences. 
Fellows then meet individually with the Project Director where they receive 
targeted feedback, review and revise their Individual Leadership Learning Plans, 
and co-construct a comprehensive action plan for targeted improvement and 
measurable growth. Fellows who fail to meet their growth targets obtain 

NELA-~A'wbtsw~i~~~ers Draft Scope and Sequence 1 
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additional support through more intensive coaching and individualized 
professional development opportunities. 

The scope and sequence for NELA-DST is unconventional. Traditional programs 
set courses each semester. NELA-DST begins and ends its design, instruction, 
and assessment with candidate standards. As such, we provide a set of 
experiences each semester. Many are associated with traditional courses, 
however we fold in trainings and experiences within each semester. 

Year One: Fa ll 

COURSES 

Elements of 

Education 

History of Education, Purpose of Education, Leadership Theory, Understanding Strengths 
(Strengths Finder), Habits of Mind (Covey), and Habits of the Heart and Relationship Building 
(Carnegie, Tschannen-Moran) 

School Law 

This course develops skills of legal research and analysis in the field of education law at the public 
elementary and secondary school level as well as survey the myriad of legal issues found in today's 
school environment. Particular attention addresses the current legal trends and decisions as they 
impact the state of NC. Consequently, students spend time on many assignments, as well as much 
of the class time, which develops an understanding of legal issues impacting educational 
practitioners, especially school leaders. Some of these skills include Internet-based legal research 
(i.e. the ability to locate a range of pertinent legal sources), close analysis of primary legal materials, 
tightly al'gued and concise memoranda, oral recitation of points of law and educational policy 
recommendations for practice. Students create and deliver professional development .for teachers 
around school law concepts. Students also create a video of a School Law lesson they deliver to 
teachers in their schools 

NC DP! Scliool Executive Standards: Sd.1, 5d.2; 6b.1. Disvositions: judgment; Personal et/mies and i•alues; 
Environmental Awareness; Systems Thinking; Communication; Dialogue/Inquiry; Personal Responsibility 
for Performance; Results Orientation; Time Management. ELCC Standards: 2.1; 3 . .1, 3.2; 5.1, 5.2, 5.3; 6.1, 
6.2, 6.3. Lens: Etl1ical considt!ratio11s, Socia{ Justice, Equity, Diversity, Special Education. 

Developmental 

Project 

PreK-Early Elementary and site visit to high performing elementary schools. 

Specialized Preparation 

Understanding 

by Design 

Understanding by Design (UbD) is a framework for improving student achievement. Emphasizing 
the teacher's critical role as a designer of student learning, UbD works w ithin the standards-driven 
curriculum to help teachers clarify learning goals, devise revealing assessments o.f student 
understanding, and craft effective and engaging learning activities. 

Conflict 

Resolution 

Conflict Resolution training provides Fellows with knowledge and skills for managing conflict and 
maintaining effective working relationships. The focus is: defining conflict; differentiating between 
constructive and destructive conflict; explain 5 conflict resolution models; examine impact of 
relationships on conflict resolution and apply a 5 step conflict resolution process. Case studies 
along with participant role-plays enhance the seminar. Fellows complete the Thomas Kilman 
Conflict Model, which reveals their style under conflict. 
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Crucial 

Conversations 

As schools ·become more democratic a leader's ability to talk effectively becomes more critical. 
Based on the best seller, Crncial Conversations, this training teaches Fellows how to communicate 

best when it matters most. Fellows learn how to: prepare for high stakes situations with a proven 
technique; transform anger and hurt feelings into powerful dialogue; make it safe to talk about 
almost anything; and be persuasive, not abrasive. Fellows master crucial conversation skills at 
home, at work, and at play. Crucial Conversations training consists of two consecutive whole-day 
sessions. 

Digital We work with the Llano Grande Center for Research and Development Qlanogrande.org) to 

Storytelling 
provide a three-day workshop on Digital Storytelling. In the previous section of the application we 
provided a number of example artifacts. Additionally, the appendix has an entire page of links to 

Retreat 
stories. 

Teacher 

Evaluation 

This semester students begin to understand the elements of the NC Teacher Evaluation Instrument. 

Leadership for 

Sodal Justice 

Students begin to understand e.lements of race and systemic problems that emerge including 
poverty. Implications and awareness to self and surrounding community is the focus this semester. 

DST SIG 

School 

Leadership 

Professional Development Series completed with mentor principal to be ready to hit the ground 
ruoning Fellows they complete the program. 

Ye a r One: Spring 

COURSES 

Teacher 

Empowerment 

and 

Leadership 

This course exami11es school organizational theories and critical domains of leadership (e.g., school 
vision, culture, management, collaboration, ethics, and environments). Fellows develops 
conceptual, managerial and interpersonal leadership skills through analysis of school goals and 
purpose; organizational design, development and improvement; curricular and instructional 
leadership; and school-community relationships. It also explores concepts of distributive 
leadership, teacher empowerment, and professional learning communities. Instructional actives 
include lecture, seminar discussion, role-plays, and case and problem-based analysis. 

NC DPI School Executive Sta.ndards: 1d, 3a, 3d. Disposilions: Communication (relations/zips), 
Empowerment (dialogue/inquiry, emotional intel/iget1ce), Vision (systems thinking, visionary) ELCC 
Standards: 1.3, 1.4; 2.1, 2.3; 3.1; 5.3; 7.3, 7.4 Lens: Ethical considerations, Social justice, Equity, Technolog_lf 

Organi.z:ational 
Management I: 

Human 
Resource 

Management 

This course focuses on the professional development of school staff to promote improved student 
learning. Topics include principles of school personnel evaluation; issues related to recruiting, 
hiring, placing, mentoring, retention, and dismissal; evaluation models for professional and 
classified staff; focus on instructional time, and effective professional development models to 

support lifelong learning and reflective practice. 

NC DPT Sclzool Executive Standards: 4b, 4c and 6b. Dispositions: Communication (relations/zips), 
Empmverment (dialogue/inquiry, emotional intelligence), Vision (systems thinking, z1ision11ry). ELCC 

Standards: 1.3, 1.4; 2.1, 2.2, 2.3; 3.1, 3.3; 5.3; 6.1, 6.2; 7.3, 7.4 Lens: Ethical considerations, Social justice, 
Equil.lf, Teclmology 
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Deve1opmental 
Project 

Upper Elementary and site visit to high performing elementary schools. 

Spedalized Preparation 

Understanding 

by Design 

Understanding by Design (lJbD) Part 11 and Leadership by Design. 

Facilitative 

Leadership 

Education and business settings today requfre leaders involve those with whom they work in the 
decision making process. Facilitative Leadership® is a three day workshop that helps participants 
operationalize shared decision making by offering opportunities to explore specific practices, skills, 
and tools that empowers others to work together to achieve common goals. The Seven Practices of 
Facilitative Leadership enable leaders of school districts, leaders of schools, and leaders of 
classrooms to tap into the creativity and experience of those with whom they work or teach. 
Building small agreements is a fundamental process underlying the Seven Practices of Facilitative 
Leadership. httg:Uwww.ncnetwork.orgLservices facilitative.asg 

Teacher 

Evaluation 

This semester students begin to pilot their use of the evaluation tool in controlled class settings. 
They also use videos and classroom activities to further examine the process. 

Issues of Social 

Justice 

Students begin to interrogate equity traps in their own use of language as well as those in their 
school settings. 

DST SIG 

Sd1ool 

Leadership 

Professional Development Series completed with mentor principal to be ready to hit the ground 
running Fellows they complete the program. 

Year One: Summer 

COURSES 

Organization 
al 

Management 
11: Budget 

Students learn about and engage in the processes by which financial decisions are made by school 
districts and individuals. Students construct, manage, and analyze school budgets, while 

simultaneously addressing issues of educational efficiency, equity and results within the school 
community. 

NC DPT Sc/10ol Executiz,e Stnndards: 5a1 and 5a2. Dispositions: Environmental Awareness; Systems 
Thinking; Communication; Dialoguejlnquiry; Persnnnl Responsibili~l/.fi.)r Performance; Change Management; 
Results Orientation; Organizational Ability; Time M1m11gm1ent. ELCC Stnndards: 1.3, 1.4; 2.2; 3.3; 4.3; 5.3; 
6.1, 6.2, 6.3 Lens: Sc/tool finance equity, adequacy, technology 

Conununity 
Internship 

This course examines the concept and development of community/school partnerships with family 
and juvenile service agencies to enhance pupil learning and resiliency via increasing family stability 
and mental/physical health. Students explore practices promoting interagency collaboration with the 
school, legal, and administrative issues. In addition, students explore how to assess, critique and 
develop a school/community relations and communications plan. Students understand and apply 
issues of diversity, equity, and social justice within schools and community that influence effective 
communications and public relations. 
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NC DP/ School Executive Standards: Sc and 6a . Dispositions: Communication (relationships), Empowerment 
(dialogue/inquiry, emotio1111/ intelligence), Vision (s_ystem:i thi11ki11g, visionary). ELCC Standards: 1.3, 1.4, 1..5; 

2.1; 4.1, 4.2, 4.3; 5.1, 5.2, 5.3; 6.1, 6.2, 6.3; 7.3, 7.4 Lens: Appreci11tiue inquiry, Ethical considerations, Social 
/u~tice, Equit.lf, Tedmology 

Project 
Community Partners Grant Writing 

Specialized Preparation 

Department 

of Public 

Instruction 

Training 

Special Education for School Leaders 
Positive Behavioral Intervention Supports a.nd Response to Intervention 

Leadership in Special Education 

DST SIC 

School 

Leadership 

Professional Development Series completed with mentor principal to be ready to hit the ground 
running Fellows they complete the program. 

Year Two: Fall 

COURSES & rNTERNSHIP 

Administrativ 
e Leadership 

in Professional 
Learning 

Communities 

This course introduces the creation, implementation, and evaluation of professional learning 
communities and professional development. Topics include consensus building, conflict 
management, results-oriented leadership, program design, and assessment. 

NC DP/ Sdtool Executive Sttmd11rds: 1b.1; 2a.1, 2n.2; 4a.1, 4a.2. Dispositions: Communicalion 
(relationships), dialogue/inquiry (empowermt!nt), judgment (ethics), personal responsibility for performance 
(et/tics), creative thinking (change) ELCC Standards: 1.2, 1.3, 1.4; 2.2; 5.3; 7.3, 7.4, 7.5 Lens: Appreciatii1e 
inquiry, Ethical considerations, Social Justice, Equity, Technology, Diversity 

Leading & 

Transforming 
School 
Culture 

This course examines the principles of transformational leadership of school culture to pro.mote 
student achievement improvement. Major leadership skills to be applied in a field-based, authentic 
process include the assessment of existing school culture through multiple and varied data and the 
development of strategies to achieve a collaborative and positive work environment to promote a 
culture of learning and success. Student leadership activities include working with others to develop 
a rewards and recognition program, resolve conflicts, develop open two-way commuoicatioos, and 
build relationships among diverse staff. 

NC DPI School Executive Standards: 5a1and5a2 . Disvositions: E11virom11e11tal Awareness; S.vstems 
111i11ki11g; Commu11icatio11; Dialogue/inquiry; Personal Responsibilit.11for Perfon11m1ce; Change M1magement: 
Results Orientatio11; Organizational Ability; Time Management ELCC Standards: 1.3, 1.4; 2.2; 3.3; 4.3; 5.3: 
6.1, 6.2, 6.3 Lens: Appreciative inquiry, Ethical considerations, Social Justice, Equity, Technology, Diversity 

Teacher 
Evaluation 

This course includes multiple Saturday seminars spread across the year to revisit and intensely 
practice conducting teacher evaluations and providing constructive feedback. Students must 
conduct a number of informal evaluations and at least two formal evaluations this semester. 

lnternship Embedded internship. Begin first steps of Problem of Practice. For more information see Problem of 

NELA-~A'wbtsw~i~~~ers Draft Scope and Sequence S 
Page e196 



Practice (p. 10) and Internship section (p. 20). 

Developmenta 
I Project 

Middle School and site visits to high performing middle schools. 

Specialized Preparation 

Literacy 

TraJning 

Literacy, Theory, Research, and Practice 
21" Century New Literacies 
Literacy Principles 
Power of Writing & Writing in the Disciplines 
Common Core Alignments 
Literature, Writing, & 21• Century Technologies 
Secondary (Middle & HS) Literacy & Classroom 
Early Literacy & Classroom Strategies 

Data Boot 

Camp 

The use of data is an on-going process. Throughout course students learn a framewor]~ that includes 
data purpose (psychometric properties) and intent (actual uses) as well as the multiple forms of data 
including perceptional, demographic, and learning. 

A specific Data Bootcamp was set up to introduce Fellows to a number of data-driven systems 
including: ASSITments, NC Falcon, EV AAS, Lexiles 

Policy 

Institute 

More detailed information is provided in the Fieldwork section of this application. 

Issues of 

Social Justice 

Fellows analyze discourse patterns in classrooms to promote equity, ensuring educational 
institutions are more responsive to students of color. Lynda Tredway, the founding coo.rdinator of 
the Principal Leadership Institute at the University of California at Berkeley, works with Fellows 
throughout the year to help them avoid equity traps and deficit thinking pa.tterns. The link below 
highlights he.r work with NELA. htt,td Lvimeo.comL edutroE!eL treadwav 

DST SIG 

School 

Leadership 

Professional Development Series completed with mentor principal to be ready to hit the ground 
running Fellows they complete the program. 

Yea.r Two: Spring 

COURSES & INTERNSHIP 

Contexts & 

Challenges of 
School 

Improvement 

This course examines social, cultural, political and policy enviromnent of schooling ·with emphasis 
on NC. Students analy~e major theories of school change and development and critically examine 
opportunities and barriers to strategic change efforts. Instructional activities include lecture, 
seminar discussion, case and problem-based analysis. 

NC DPJ Sc/tool Executive Stmzdnrds: 1.n.1; l.n.2; 1.c.1; 1.c.2; 2.a.3, 3.b.2; 6.b.2. Dispositio11s: Enviromnental 
Awareness; Systems Thinking; Commu11icntio11; Dialogue/Inquiry; Personal Respo11sibilityfor Performance; 
Change Management: Results Orientation; Organizntional Ability; Time Management; Teclmologi; ELCC 
Standards: 1.1, 1.2, 1.3, 1.4; 2.1, 2.2, 2.3; 6.1, 6.2, 6.3 Lells: Appreciative inquiry, Ethirnl co11sideratio11s, 
Social ]11slice, Equity, Technology, Dil1ersity 

Capstone 
Course 

Students experience a 360 evaluation to address any remaining learning needs based on fonnative 
assessments, participate in mock job interviews, and learn change theory. The NELA Direcotors 
review and evaluate electronic portfolios. 
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Teacher 
Evaluation 

This course includes multiple Saturday seminars spread across the year to revisit and intensely 

practice conducting teacher evaluations and providing constructive feedback. Students must 
conduct a number of informal evaluations and at least two formal teacher evaluations each month 

this semester. 

School 

Management 

Students collect, analyze, and develop management plans that include crisis management, 
transportation, school safety, etc. They learn best practices in the "nuts and bolts." 

lnt~rnship 
Students execute an intervention to address an identified problem of practice. They track and 

document results by presenting a poster of problem of practice. 

Develop men ta 
1Project 

High School and site visits to high performing high schools. 

Specialized Preparation 

Math 

NELA participants learn both the content and practice standards of the Common Core State 
Standards for Mathematics (CCSS-M). NELA participants understand the foci of the Standards for 
Mathematical Practice and see what implementation of CCSS-M may look like in classrooms. 

Facilitative 
Leadership 

Part Il: Advanced applications to authentic, just-in-time school issues 

Common Core 

The NC Principals & Assistant Principals' Association (NCPAPA), which is affiliated with NC 
Association of School Administrators (NCASA) and the Center for Quality Teaching and Leaming, 
provides Common Core Rigor Training that has been customiz~d for NELA F~llows and their 
leadership colleagues. Common Core Rigor Training Workshop #1: "[{ecognizing Rigor When 
You See It -How school leaders can support increased rigor in all classrooms." Common Core Rigor 
Training Workshop #2: "Increasing Rigorous Instruction School-Wide - How school leaders can 
raise and reinforce the levels of rigor in every classroom." 
Sessions focus on how school administrators can evaluate and enhance rigorous teaching and 
learning. 111e instructors apply the Revised Bloom's Taxonomy (RBT) and Webb's Depth of 
Know ledge (DOK) and pair with evaluation of instructional techniques that exemplify the levels of 
rigor in new Common Core and NC Essential Standards. They also model and practice in.-;tructional 
observation and coaching techniques for building teacher talent for each level- elementary, middle 
and high ­ to reflect appropriate implementation in each context. 

DLP 
Component Four: Improving Teaching and Learning for High Pe~fonning Schools._Component Five: 
Creating a Strong Internal and External Stakeholder Focus 
Component Six: Leading Clia11ge to Drive Co11ti1111011s Improvement 

Crucial 
Conversations 

Advanced applications of previous learning 

Teacher 
Evaluation 

This course includes multiple Saturday seminars spread across the year to revisit and intensely 
practice conducting teacher evaluations and providing constructive feedback. Students must 
conduct a number of informal evaluations and at least one formal teacher evaluations each week 

during the spring semester. 

School 
Management 

Students collect, analyz.e, and develop m anagement plans that include crisis management, 
transportation, school safety, etc. 

DST SIG 
School 

Leadership 

Profession.al Development Series completed with mentor principal to be ready to hit the ground 
running Fellows they complete the program. 
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Post Degree Transition and Early Career Support 

Transition 

Support Plan 

Over the summer executive coaches work with Fellows who have been hired as school leaders. They 
co-construct an entry plan based on school data (student academic achievement results, Teacher 
Working Conditions Surveys, and other data sources) and the Fellow's working style. Activities 
include a human capital audit and letters of introduction to parents and staff. Fellows draft a plan for 
their first 90 days as a leader. 

Early Career 

Executive 

Coaching 

NELA graduates who are employed as assistant principals or principals receive an additional year of 
individualized executive coaching. At a minimum this coaching includes weekly contact, twice 
monthly extended school visits, and just-in-time consultation on problems they confront as leaders. 

Post Degree 

Induction 

Support 

Seminars 

The induction support program consists of multiple Saturday meetings and cmmects to the day-to­
day work of school leadership. The structure of these sessions includes a brief topical presentation, 
breakout discussion, role play scenarios, and social time. 

Facilitative Learning Process - learn through inquiry, reflection and feedback - some of this will be 
done with their coach. 

Responsiveness to Immediate Needs ­ takes district and school policies and initiatives into 
consideration to ensure that Fellows respond appropriately to district priorities and 
requirements. Includes a focus on rural, high-need context and is tailored to issues the first year 
leaders are facing. 

Tailored Support - craft learning opportunities from Fellows' work/needs-based circumstances. 
Fellow's self-reporting as well as principal mentor and executive coach feedback will determine 
what support is needed. 

Leading from the Middle ­ help Fellows navigate the challenges of being second in charge ­ leading 
teachers and staff while simultaneously working for leaders. 

All issues and problem of practice topics revolve around NELA's anchors with a particular focus on 
the rural context and on what new assistant principals often struggle with: Building Relationships; 
Social justice advocacy; and Leading from the Middle. 

NELA-~A'wb..Si~jfl,{j~~ers Draft Scope and Sequence 8 
Page e199 



Appendix V.Q.: 


NELA-DST Program Embedded Technologies, 


Pedagogy, & Learning 


Technology in schools today is ubiquitous. Educational technology makes bold 
claims of efficiency, interactivity, and the ability to provide instantaneous, useful 
information for teachers to teach better and for students to learn more. 
Unfortunately, like many educational reform predecessors, the research, 
develop.ment, and legislative policies that anchor 21st century reform in 
technology remain largely underutilized and unrealized. A number of reasons 
exist why this gap between hortatory technology utility and actual use exists. To 
begin, a new digital divide exists in regard to accessing new technologies (e.g., 
high-speed fiber optics, Web 2.0-- social networking, wikis, blogs, avatars, 
Second Life, etc.) in high poverty areas. Beyond access loom two other key 
barriers exist: the readiness capacity (knowledge and dispositions) of individuals 
to effectively use technologies and the interoperability (content capabilities) of 
the technology itself to make meaningful contributions to both teaching and 
learning. The issues of readiness and interoperability have become key features 
of the infusion of digital media in NELA-DST. For us the infusion of technology 
in general and specifically digital media was anchored in the domains of 
teaching, learning, and leading. The NELA-DST program will provide Fellows 
with a laptop computer, small digital video camera, and training in video editing 
and other Web 2.0 pedagogical tools. 

Operation NELA 

The use of video footage and playback is an important aspect of our work. We 
use this medium to train candidates to effectively diagnose good teaching and 
learning as well as to conduct honest and poignant conversations with teachers 
about their teaching. Finally, we employ a spontaneous in-class scenario 
assignment we dub "Operation NELA." Here we provide students with a 
specific scenario, context, and roles. The Fellows role-play and tape the situation. 
The Fellows use the video to debrief and reflect on in-the-moment actions, 
outcomes, and the development of plans for alternative outcomes. 

WebpagesfElectronic Evidence Portfolio 

Every Fellow creates a public webpage. The page is a living document to certify 
their preparation including tracking evidences of their proficiency on each 
standard and competency. Fellows must"show" that each sub-standard and 
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competency has been met at the proficient level with an assortment of artifacts. 
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1 =·FRiDAY&1°NSTITUTE Ic FRIDAY INSTITUTE• - I FOR EDUCATIO NAL INNOVATION 
DIGITAL LEARNING COLLABORATIVE •, 

~'-""4l.....­°'"·-...·-...__ ...._......,. 
Web 2 .0 Tools: Summaries and Links 


Animoto 

Audacity 

Bibme 

Bubbl.us 

CamStudio 

Capzles 

Chatzy 

Greatly 

Oiigo 

Discovery 
United 
Streaming 

Doodle Poll 

Web application that produces videos from user-selected photos and music. 

It analyzes the provided photos and music, automatically generating a 

trailer-like video. Animoto's engine analyzes users' photos and music and 

takes into consideration music's genre, rhythm, and tempo to generate a 

video. 

http://animoto.com/ 

An open source, free, cross-platform sound editing system that records 

music, voices, or any other necessary sound for presentation. Students can 

use Audacity to incorporate sound into podcasting, PowerPoint, or 

moviemaker. Audacity is great for beginning podcasters. 

www.audacity.com 

Easy bibliography resource. 

http://bibme.org/ 

Bubbl.us is a simple and free web application that lets you brainstorm 

online. You can create colorful mind maps online, share and work with 

friends, embed your mind map in your blog or website, email and print your 

mind map, and save your mind map as an image. 

http://bubbl.us/ 

Easy, user-friendly screen-cast application. 

!J.!!p://carnstudio.org 

Create beautiful, interactive, media-rich timelines online using videos, 

photos, text, music, audio, and most documents. 

http://capzles.com/ 

a free private chat service which you can use to communicate with people 

you already know or people who visits your blog or website. With Chatzy 

you can create a chatroom and send out email invitations very quickly and 

easily. No registration is required. 

http://www.chatzy.com/ 

Easy drag and drop visualizing tool to aid in room layout, creating graphics, 

and flowcharts, etc. 

http:// create ly. co ml 


Social bookmarking website which allows signed users to bookmark and tag 

web-pages. More exclusively, it allows users to highlight any part of a 

webpage and attach sticky notes to specific highlights or to a whole page. 

These annotations can be kept private, shared with a group within Diigo or 

a special link forwarded to someone else. The name "Diigo" is an 

abbreviation for "Digest of Internet Information, Groups and Other stuff'. 

www. ** diigo**. com/ 

Provides engaging digital resources to schools and homes with the goal of 

making educators more effective, increasing student achievement, and 

connecting classrooms and families to a world of learning. 

http://streaming.discoveryeducation.com/ 

Online event scheduler. 

httg://www.doodle.com/ 
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Edmodo 

ExploreATree 

FIZZ 

Flickr 

Gliffy 

GoAnimate 

Google 
Documents 

Google Forms 

Google Sites 

Hivemind 

I-Lighter 

A private micro-blogging platform built for use by teachers and students for 

use in the classroom. Edmodo provides a way for teachers and students to 

share notes, links, and files. Teachers also have the ability to send, alerts, 

events, and assignments to students. Edmodo also has a public component 

built by allowing at the teachers discretion to post any item to a public 

timeline at the teacher's discretion. 

http://www.edmodo.com/ 

Ready-made think guides and graphic organizers. 

http://www.exploratree.org.uk/ 

The FIZZ suite of tools allows teachers to implement extremely safe web 

2.0 environments in the classroom. Teaching and learning outcomes can 
now be easily broadcast over the Internet to increase student engagement 
and achievement. A complete FIZZ environment includes: 2 compact video 
cameras, a custom video sharing site, 20 pre-installed biogs, and Fizz 
training. 
http://www.fi.ncsu.edu/project/fizz/ 
An image and video hosting website web services suite, and online 

community platform. In addition to being a popular Web site for users to 

share personal photographs. the service is widely used by bloggers as a 

photo repository. 

http://m.flickr.com/#/home 

Gliffy is an online tool to create and share diagrams online. With Gliffy 

online diagram software, you can easily create professional-looking 

flowcharts, diagrams, floor plans, technical drawings, and more. Our online 

diagram editor makes it easier than ever to create great looking drawings. 

http://www.gliffy.com/ 

This animation tool allows users to build short animated scenes, and then 

publish them to e-mails of social networking sites. There is a large variety of 

different themes and characters to choose from. 

http://goanimate.com/ 

Create and share your work online and access your documents from 

anywhere. Manage documents, spreadsheets, presentations, surveys, and 

more all in one place and share your work with others to edit and view 

on line. 

http://docs.google.com/ 

Collect information by creating a form in Google Docs. Your form is 

embeddable and shareable and will compile all your responses in an easy 

to use database in Google Documents. 

http://www.google.com/google-d-s/forms/ 

Free and easy way to create and share webpages. Learn more. Createrich 

web pages easily and collected all your info in one place. 

http://sites .google.com/ 

Online collaborative "To-Do" List to share with colleagues. 

http://hiveminder.com/ 
Free online tool that enables you to save information from web sites and 
then view that data from your laptop no matter where you happen to be 
working. You can save text and images to an online account. The online 
account has options that enable you to share by e-mail, folder sharing, 
tagging and blogging. You can set up your folders to be public or private. 
The public option is quite handy for sharing information with co-workers as 
you don't need to try sending links or information by e-mail. You can even 
add notes to information that you save for future reference or to point out 
specific details to another person. 
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http://www.i-lighter.com/ 
Intel Education Organization that offers free tools and resources for educators that support 
Initiative collaborative student-centered learning. Online thinking tools are active 

learning places where students engage in robust discussions, pursue 
investigations, analyze complex information, and solve problems. 
http://www. in tel. com/education/tools/index. htm 

Letterpop Letterpop can be used to create eye-popping newsletters, actionable 
presentations, irresistible invitations, beautiful product features, sizzling 
event summaries, informative club updates, lovely picture collages, etc. It is 
a service that allows you to easily create online newsletters with text and 
images and several pages. It offers a free plan with which you can publish 
up to 10 newsletters. When you've created a new one, you can update up 
to 25 contacts with up to 10 emails per year. Newsletters will be available 
through online profiles and RSS. 
http://letterpop.com/ 

Lino.it lino is an online web sticky note service that can be used to post memos, 
to-do lists, ideas, and photos anywhere on an online web canvas. 
http://en.linoit.com/ 

LiveBinder Livebinder is a free media sharing site that allows users to create online 
notebooks that hold select websites and media from online sources in their 
complete format; users can interact and navigate within the stored website. 
There is also a downloadable tab tool that allows them to add new pages to 
their LiveBinder as they browse online. 
http://livebinders.com/ 

MindMeister This tool brings the concept of mind mapping to the web, using its facilities 
for real-time collaboration to allow truly global brainstorming sessions. 
Users can create, manage and share mind maps online and access them 
anytime, from anywhere. In brainstorming mode, fellow MindMeisters from 
around the world (or just in different rooms) can simultaneously work on the 
same mind map and see each other's changes as they happen. 
http://www.mindmeister.com/ 

MyCommittee Online meeting Agenda creator. 
https://www.mvcommittee.com 

MyStickies allows you to place little yellow squares of digital paper anywhere and 
everywhere you feel like in the whole wide web. Along with the ability to put 
sticky notes on webpages, MyStickies offers a powerful interface to browse, 
search, sort, and edit. They give you the power to mark up the page the 
way you like, and a tool to find notes easily and efficiently. 
http://www.mystickies.com/ 

MyWebspiration MyWebspiration is a free brainstorming tool that combines the power of 
visual thinking and outlining to enhance thinking, learning, and 
collaboration. Multiple users can edit the site at the same time, and there 
are a variety of editing tools that allow for open creation. 
http://mywebspiration.com/ 

NCFalcon 	 This network has been developed in an effort to provide North Carolina 
teachers with a basic understanding of formative assessment and illustrate 
'the role it should play in a comprehensive, balanced assessment system. 
http://www.dpi.state.nc.us/docs/accountability/educators/falconguide.pdf 

OurStory 	 Create collaborative, creative timelines using OurStory. This free online tool 
allows multiple users to edit and create timelines online with a variety of 
different media including image, video, and text. 
http://www.ourstory.com/ 
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Penzu Free web-based private journal and diary. According to the Penzu, studies 
have shown that keeping a journal can not only boost your "working 
memory" but your grades too. One of the best things about Penzu is that it's 
incredibly easy to use. Whatever you write is saved automatically and you 
can insert images if you like. You can keep your entries private or share 
them with others. Penzu can easily be used for class writing projects or 
students can access the program for keeping their own personal notes 
(accessible from any computer). 
http://penzu.com/pad 

Poll Everywhere Audience response system that uses mobile phones, twitter, and the web. 
Responses are displayed in real-time on gorgeous charts in PowerPoint, 
Keynote, etc. 
http://www.polleverywhere.com/ 

Prezi 	 Prezi is an online tool that allows for delineated presentations with 
embedded media such as images, audio, video, and text. The user works in 
a 3-D environment that allows for their presentation to zoom-in, -out, and 
upside-down for endless creation. 
http://prexi.com/ 

ReadWriteThink Offers a wide array of standards-based lesson plans, web resources, and 
student materials that meaningfully integrate Internet content into the 
teaching and/or learning experience. 
http://readwritethink.org/index.asp 

Rescue Timer 	 Online stopwatch and countdown clock to aid in time management during 
classes, meetings, etc. 
!:!!!Q://www.rescuetime.com/ 

ScreenCast-o- Easy, user-friendly screen-cast application. 
ma tic http://www. screencast-o-matic. com/ 
Skrbl 	 Skrbl is a simple and easy online multi user whiteboard. Sketch, text, share 

files, upload pictures all in one common shared space. There are no new 
tools to learn, nothing to download, nothing to install. Brainstorm on the 
whiteboard to start thinking together, everyone sees the same screen; 
everybody gets on the same page. There are also team resources for online 
collaboration. Share resources with your team, co browse the web, 
annotate shared documents, video phone, Skype calls and share 
resources. 'Team-skrbl' is the next best thing to being in the same room. 
http://www.skrbl .com/ 

Spicynodes 	 Interactive concept mapping tool. 
http://www.spicynodes.org/ 

Stixy 	 Create tasks, appointments, files, photos, notes, and bookmarks on your 
Stixyboards. 
http://www.stixy.com/ 

TEXT2Mind 	 Automatically converts any structured list of ideas, items or sentences into a 
Map 	 mind map on the web. You can then freeze the map and move the pieces 

around on the screen. The final product is printable, or it can be saved and 
shared with others. 
http://www.text2mindmap.com 

Tiki-Toki 	 Allows you to make stunning, animated timelines that you can 
collaboratively share. 

http://www.tiki-toki.com/ 
Tiny URL This web tool allows you to create a tiny URL in replacement of a longer 

URL to a website that will not break in e-mail postings and never expires. 
http://tinyurl .com/ 
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Titanpad lets people work on one document simultaneously. 
http ://titan 12ad.com/ 

Thinkature Thinkature combines an instant messaging system with shared, visual 
workspace. It can be used as a collaboration environment, a meeting room, 
a personal web-based whiteboard, or something entirely new. You can 
place images and text in the workspaces, connect boxes and chat in real 
time. 
!::!.!!2://thinkature .com/ 

Toondoo Writing. ToonDoo allows users to create simple cartoons using quote 
blocks, fun characters, and easy-to-edit templates--a fun way for students to 
practice writing their own stories. http://www.toondoo.com/ 

Tagul Create beautiful looking tag clouds and embed it on your web page that you 
can hyperlink to websites and resources. 
httR://tagul.com/ 

VoiceThread Voicethread is an online media album where users can upload media, in the 
form of images, documents, and videos in a linear slide-based format. 
These different types of media can be uploaded into different slides, where 
multiple users can make comments in different ways. Privacy settings allow 
teachers to ensure the safety of their students while using this device. This 
is a low-tech replacement for podcasts or videos. There are LITERALLY 
unlimited applications for this tool as a learning tool, teaching tool and 
collaborative tool. 
http//voicethread. com 

Voki This website allows user to completely design and customize avatars with a 
variety of different ed iting features. They can also add voice or text-to-voice 
speech for their avatar that can be embedded into any website with HTML 
code. 
http://www.voki.com/ 

Vuvox This is a free video building and editing site that allows the the user to mix, 
create , and blend multiple different personal medias such as video, photos, 
and music. They can then instantly share their media creation with others. 
http://vuvox.com/ 

Wikispaces A free wiki host providing community wiki spaces. visual page editing, and 
discussion areas. 
http://www.wikispaces.com/ 

Weebly Easy, drag & drop interface to create your own website. 
http://www.weeblY-.com/ 

WhenlsGood Online polling tool to indicate availability when scheduling meetings. 
http://whenisgood.net/ 

WiZi Web learning platform that connects students and teachers all around the 
world. WiZiQ not only facilitates the connection between learners and 
teachers around the globe but it also provides a channel of communication 
between them. Learners and teachers can connect through our state-of-the­
art virtual classroom equipped with live audio, video, whiteboard and text 
chat elements. It's free to join. 
http://www. wizi~ .com/ 

Writeboard Site which allows students to create and share web-based text documents. 
Writeboard can be accessed from any computer with a web connection. 
Sharing writeboards is easy ­ simply enter someone's email address and 
they'll get an invitation with a link to view and edit the writeboard. Every time 
you save an edit, a new version is created and linked in the sidebar. This 
allows you to write without fear of deleting something, overwriting 
something, or losing a better version of the document from last week. 
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Writeboard would be a very useful tool for individual or class writing 
projects. Teachers can correct students work online and learners can 
collaborate online to produce a joint piece of writing. 
http://www.writeboard.com/ 

Yodio 	 Yodio is a narration tool that allows voice to be added to digital photos. You 
can add your voice through calling in through a phone number, or through 
audio recording programs on your computer. It is free to record, publish, or 
share. 
http://yod io.com/ 
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Appendix V.S.: 

Digital Story Telling 


NELA-DST is focused in the context of the rural, high poverty, under performing setting previously 

described. The pedagogical approaches and the learning experiences are rooted in the principles of learning 
including: experiential learning, project-based approach, PreK-12 student focus, community entrenchment, 

and an inquiry-action based approach that is equal amounts quescioning. actions, and reflection. Below are 
a select number oflearning experiences that provide profound examples of these learning principles. These 
examples represent our conscious intent on providing assignments that are practical, practiced, and 

subsequently ret1ected upon with both critical friends and theoretical readings. Thal is to say, these 
examples represent the work of the Fellows. 

Self as Lead.er Digital Story 

The assignment begins with students investigating four domains of self: political, cultural, biological, and 

historical. Each domain bas a set of questions to help students understand as contributions to the 
development of who they are now. Students are asked to write about the development of their leadership 

through each domain. This usually entails a number of short essays. Students often set about this pr~ject as 
if tl1is were a research project. Students collect data from colleagues, family members, and mentors. In the 
end, students are asked to craft a 4-5 minute story that uses images, voice. and/or music to tell their story. 

In this short amount of time students must identify development in at least two domains (ic has heen our 
experience that stories that attempt to provide information in a!J four domains are too Jong and 
cumbersome. Moreover, we hnve found that individuals have one or two domains that dominate their work 

as a leader). 

The digital stories that have been developed are nothing short of powerful. The stories are deep. Starting 
with a written assignment may not have yielded such thoughtful and thought-provoking or even detected 
narratives. These digital stories are shared with classmates on a cloud networking platfonn. After viewing, 

a debriefing session takes place. 

Community Storytelling 

In the secom.I year of ILA Fellows will be placed in pre-arranged project teams to identify and create a 
digital story based on either a specifi c community or a specific issue in a community. The composition of 
the teams maximizes the diversity of experiences, opinions, perspectives, personality types, and learning 
styles within a group. We will place purposeful pressure on the teams as they work to create a community 
story as a mechanism to understand group dynamics. develop interpersonal skills and learn 
interdependency. An important component of the NELA-DST is the development of the skills necessary to 
work with individuals (school teachers) the leader did not choose and thus prepare them for their first 
principalship. 

Their first task is to identify a topic. Once the community or topic is decided upon, Fellows will: 

Find the datalan~f'acts that can add depth to aesthetics ofa digital story (data include pictures, interviews, 
newspaper clippings, maps, other memorabilia, etc.). As you collect data also tliink about: 

Be very mindful ofthe story voice( s ). Voices from the community should be an integral pan ofthe 
story. So here consider multiple voices and be considerate ofboth elders and youth. Another way 
to think abouT this is: What do kids 1oday say about this s1ory? How would they discuss it say with 
a new college roommate notfrom the NE? How do elders recall 1he event, the players, /he 
outcome? What role did/do organizations. such as schools and churches. etc. play? Who, what 
and how are these memories retained, and how are they shared with in the community'! 

How can this event(s) tum from pain and hurt to rehabilitation and message ofhope? That is, how ca11 a 
narrati\'e /Je written that highlights community assets and provides for a new, hopeful.future? 
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Appendix V.T. 


NELA-DST Induction Support Program 


Transition 

Support 

Plan 

Over the summer the executive coach work will with Fellows who have 
been hired as SIG school leaders. They co-construct an entry plan based on 
school data (student academic achievement results, Teacher Working 
Conditions Surveys, and other data sources) and the Fellow's working 
style. Activities include a human capital audit and letters of introduction to 
parents and staff. Fellows draft a plan for their first 90 days as a leader. 

Early NELA-DST graduates who are employed as SIG assistant principals or 

Career principals receive an additional year of individualized executive coaching. 

Executive 
At a minimum this coaching includes weekly contact, twice monthly 
extended school visits, and just-in-time consultation on problems they 

Coaching confront as leaders. 

Post 

Degree 

Induction 

Support 

Seminars 

The induction support program consists of multiple Saturday meetings and 
connects to the day-to-day work of school leadership. The structure of these 
sessions includes a brief topical presentation, breakout discussion, role-play 
scenarios, and social time. 

Facilitative Learning Process - learn through inquiry, reflection and 
feedback - some of this will be done with their coach. 

Responsiveness to Immediate Needs ­ takes district and school policies 
and initiatives into consideration to ensure that Fellows respond 
appropriately to district priorities and requirements. Includes a focus on 
rural, high-need context and is tailored to issues the first year leaders are 
facing. 

Tailored Support - craft learning opportunities from Fellows' work/ needs-
based circumstances. Fellow's self-reporting as well as principal mentor 
and executive coach feedback will determine what support is needed. 

Leading from the Middle ­ help Fellows navigate the challenges of being 
second in charge - leading teachers and staff while simultaneously 
working for leaders. 

All issues and problem of practice topics revolve around NELA-DST' s 
anchors with a particular focus on the rural context and on what new 
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assistant principals often struggle with: Building Relationships; Social 
justice advocacy; and Leading from the Middle. 
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Appendix V.U. 

NELA-DST Formative and Summative Assessments 


We have a holistic plan to track and monitor ILA Fellow's growth. This assessment begins at the 
aforementioned Candidate Assessment Day but continues with a number of Formative Fellow Assessment 
Days. During these days we collect and analyze data on Fellow performance and later provide in-depth 
individual feedback sessions with each Fellow. Some strategies are below. 

Competencies & Standards Documentation & Proficiency on Webpage 

Each Fellow creates an individual webpage at the beginning of ILA. The webpages serve multiple purposes. 
These pages are living, electronic portfolios of the work the .Fellows engage. The Fellows use portfolios for 
internship and job placement. The project directors, the use pages to judge and monitor progress. For 
example, a screenshot of Jackson Olsen's page (Cohort II of the current NELA) is below. You can see on the 
left navigation bar Fellows include, at minimum: 

Biography Schoo! Internship 

Resume Community lnternship 

Vision Statement Projects 

NC Standards-- all seven listed separately Videos 

The screenshot below is of a Standard One link: http:// jacksonolsen.wikispaces.com/Standard+l 

If you visit the page you will see the graph below that tracks Jackson's progress on the sub-standards over 
time. Next, a list of evidences demonstrate, vis-a-vis artifacts, how Jackson is proficient on each 
substandard. In this examplt~ Jackson has co.rmections t:o courses, trainings, and readings. Additionally, a 
video shows Jackson working with teachers during his school internship. You will also see memos and an 
agenda that were created and used by Jackson. 
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Assessment 

Reports 

Additional Formative and Summative Feedback Components 

_,. -·· -k -·... 

• -In.I 
• • flflNU._.,... 

Data Description and Use 

Fellow Weekly 
Log and Reflection 

Each Fellow completes a weekly log of activities. The log documents classroom visits, parental 
contacts, student meetings, building meetings, etc. The Fellow includes a reflection about 
their learning that week and outlines their plan for the week ahead. The Fellow shares the log 
with the project staff and executive coaches each week. The coach provides feedback based in 
part on the logs. 

Fellow Monthly 
Report and 
Reflection 

This report uses an electronic survey platform for Fellow's to rate their growth (NC Standards 
and competencies) and provide details on experiences, Additionally, Fellows report on 
student and school data including attendance and discipline. Fellows reflect on what went 
well and on areas they need hdp and support to grow. Reports are shared with project staff 
and executive coaches and are used to monitor progress. 

Coaches Reports 

Utilizing an enhanced version of the NC evaluation instrnment/rubric for principal 
evaluation, coad1es complete a detailed assessment of each Fellow based on standards and 
competencies. Three times a year directors use data from the day in Fellow's individual 
feedback meetings and in revising their Individual Leadership Learning Plan. 

Principal Mentor 
Report 

Utilizing an enhanced version of the NC evaluation instrument/rubric for principal 
evaluation principal mentors assess each Fellow based on standards and competencies. Twice 
a year NELA directors use data from the day in Fellow's individual feedback meetings and in 
revising their Individual Leadership Learning Plan. 

Semester 
Formative 

Assessment Days 

Each semester Fellows engage a series of experiential events in which they must demonstrate 
their skilis, knowledge, and dispositions. These carefully sequenced interactions require 
Fellows to apply their learning and help the d irectors and coaches identify areas of needed 
grnwth. The design is similar to the Candidate Assessment Day for entry into the program. 
Directors use data from the day in Fellow's individual feedback meetings and in revising their 
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Individual Leadership Learning Plan. 

Project Director 
One-on-One and 

Semester 
Reflect.ion 

At the end of each semeste1· the prnject directors hold one-on-one meetings with each Fellow. 
The meetings include a detailed review of the Fellow's webpages which archive. thei:r 
experiences and artifacts. Addition.ally, each Fellow must post a reflection video for the 
meeting. An example of a FeUow Reflection video can be seen at: 
httQS:LLnela3irby. wikisQaces.comL Reflection+ Videos 

Operation NELA 

Instructors must create a public learning scenarios that are role played and critiqued in class. 
A video of an Operation NELA can be seen at: 

htt,):2S:L Lwww.youtube.comL watch?v= Gj20Rcv9Kg&feature=12laver embedded 

Ticket Out the 
Door 

At the conclusion of every class session Fellows complete a short formative assessment 
prompt designed to ascertain learning from that class. These metacognitive activities help the 
Fellows anchor their learning. 

Course & 
Specialized 

Training Survey 

At the conclusion of each course and specialized training, Fellows complete a formal 
evaluation. The formal course evaluations are required by the university and NELA-DST 
requires formal training evaluations. 
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Appendix V.V. 

Double-Loop Learning 

EXPERIENCE THE 

RESULTS OF THE 


REASONING 


EXPEOJE'ICE 
t. lJ"TS.,, 
BEHAVIOR 

<\PPLY NEW 08SERVEIREFLECT
APP'_V --~J:"\U OBSERVEIREFLECTREASONING/TEST ON THE RESULTS OF
BEHAVIOR/ o·~ REStll..S OF CONCLUSIONS THt: REASONINGTESi C.vNv 1.h10NS BEHAVIOR 

,.,.,.,, ~ 
OBSERVAT101'\S 

1t1. TERPRET 
OBSERVATt ON S 

SINGLE LOOP DOUBLE LOOP 
IS ABOUT BEHAVIOR • IS ABou- REASONING 

fHo l• INO TU E BEHAV ,O R 
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Budget Narrative File(s) 

• Mandatory Budget Narrative Filename: .... g_e_cN _r ________________.§_u_d_ _a_r _a_c_i_v_e_._P_d_f 

Add Ma11dato1y Budget Narrative Delete Mandatory Budget Narrative I View Mandatory Budget Narrative I 

To add more Budget Narrative attachments, please use the attachment buttons below. 


Add Optional Budget Narrative Delete Optional Budget Narrative View Optional Budget Narrative 
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Budget Justification/NC State University 


1. PERSONNEL -	 Project Total $284,857 
(Yr. I Total - $77,394; Yr. 2 Total - $102,942; Yr. 3 Total - $104521) 

Principal Investigator - Bonnie Fusarelli, Ph.D. Total Project Salary: $106,889 
(Yr. 1 Total - $34,927; Year 2 Total - $35,625; Year 3 Total - $36,338 

• 	 Time Allocation: (.5 summer month and 20% academic effort annually) 
• 	 Duties: As PI, Dr. Bonnie Fusarelli will be responsible for ensuring that all project 

activities are developed and implemented according to the prescribed time line. She will 
oversee the development and delivery of the project curriculum and will be responsible 
for recruiting, hiring and supervising the GRA, and other project personnel. She will also: 
Co-coordinate mentor principal and coach selection, training, and oversight; 
Co11aboratively recruit and rigorously select Aspiring SIG Leaders cohort members; 
Collaboratively developing and delivering preparation and professional development 
curriculum and specialized trainings; Conduct formative assessments; Write and deliver 
reports including writing and disseminating research findings on be.st-practices in 
journals, and regional, national and other professional conferences; Oversee budget; Co­
preparing the annual and final reports and plan and participate in weekly project work 
sessions. 

Co-Investigator - Lance Fusarelli, Ph.D. Total Project Salary: $53,123 
(Yr. 1 Total - $17,358; Yr. 2 Total - $17,706; Yr. 3 Total - $18,060 

• Time Allocation: 	(1 summer month annually) 
• 	 Duties: As Co-PI, Dr. Lance Fusarelli will be responsible for developing and delivering 

components of the Aspiring SIG Leaders Academy. He will also develop and deliver 
specialized trainings on data use in decision-making (and the use of technology for this 
purpose). He will use feedback from participant to make just-in-time adaptations for the 
content and delivery of trainings. He will oversee the summer components of the 
Aspiring SIG Leader Academy, monitor Fellow's progress on mastering NC Standards 
for School Executives and the related competencies as well as organizing the cohort 
orientation and semester individual feedback meetings during the preparation program. 
He will contribute to project reports. 

Associate Director - Lesley Wirt, Ed.D. Total Project Salary: $22,953 
(Yr. l Total - $7,500; Yr. 2 Total - $7,650; Yr. 3 Total - $7,803) 

• 	 Time Allocation: (10% calendar effort annually). 
• 	 Duties: Under the direction of the PI, Dr. Lesley Wirt will serve as liaison between 

project personnel and personnel in participating school districts including school 
principals, superintendents, and district central office staff; Work with the College of 
Education Business Office on fiscal management of the project budget - co-managing 
the budget; Assist with the recruitment and monitoring of project mentors, graduate 
students, and consultants; Prepare for and attend weekly project work sessions; Assist 
with school year internship placements; Assist with recruiting and rigorously selecting 
Aspiring SIG Leaders cohort members. She will contribute to project reports. 
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Program Manager - TBN Total Project Salary: $42,846 
(Yr. 1 Total - $14,000; Yr. 2 Total - $14,280; Yr. 3 Total - $14,566) 

• 	 Time Allocation: (25% calendar effort annually l<bl<4l ~ 
• 	 Duties: Under the direction of the Pl and Associate Director, the Program Manager will 

Create, update, and maintain project Moodie an<l Web/Wiki sites; Assist in production of 
participant e-portfolios and materials for project activities and coursework; assist with 
monitoring participant progress and providing weekly updates to the NELA-DST 
Leadership Team; Archive all project activities/work (including maintaining electronic 
and paper records of all project activities); Assist with compiling, summarizing and 
updating NELA-DST Leadership Team on reports from project participants and project 
employees/consultants; Assist in the creation of e-surveys for project data collection; 
Assist in collection of data for program evaluation; Help coordinate regular meetings 
with NELA-DST Mentors and Coach; Prepare for and attend weekly work sessions; 
Assist with the coordination of placements for community and school year internship 
placements; Plan travel for PI and Fellows; Work with payroll/post award office to 
process grant stipends, reimbursements, and reconcile accounts; Communicate with and 
provide updates to superintendent's offices in NELA-DST districts; Assist with the 
learning activities during training sessions; Work with the PI to develop and submit 
schedules with NCSU Distance Education office and draft and secure contracts for offsite 
teaching facilities; Assist in production of materials for project activities and coursework; 
co-coordinate mentor principal selection, training, an<l oversight, provide some oversight 
of the work of the GRA. 

Program Coordinator-Dianne Griffiths Total Project Salary: $11,046 
(Yr. 1 Total - $3,609; Yr. 2 Total - $3,682; Yr. 3 Total - $3,755) 

• 	 Time Allocation: ( 10% calendar effort annually l<b)(6) ~ 
• 	 Duties: Under the direction of the Pl and Associate Director, Ms. Griffiths will 

assist with the creation, updating, and maintaining of the project Moodie and Web/Wiki sites; 
Assist in production of materials for project activities and coursework; Assist with 
monitoring participant progress and providing weekly updates to the NELA Leadership 
Team; Assist with compiling, summarizing and updating NELA Leadership Team on reports 
from project participants and project employees/consultants; Help coordinate regular 
meetings with NELA Mentors/Coaches; prepare for and attend weekly NELA work sessions; 
Assist with the coordination of placements for NELA community and school year internship 
placements. 

A three percent (2%) inflationary increase has been budgeted for each person in Year 2-3, in order 
to account for the State ofNorth Carolina's legislative increases anticipated on an annual basis. 

Graduate Research Assistant (GRA) • Total Project Salary: $48,000 
(Yr. 1 Total - $0; Yr. 2 Total - $24,000; Yr. 3 Total - $24,000) 

• 	 Time Allocation: ( 12 month half-time appointmend<b)(4) b 
• 	 Duties: AGRA, budgeted in yrs. 2 & 3, will assist with all aspects of the project 

including data collection, feedback, and analysis. They will assist with the preparation of 
materials for training and help facilitate certain training sessions (We will seek to hire an 
individual with high-need school leadership experience who can contribute to facilitating 
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the sessions). They will also participate in weekly work sessions and support the overall 
execution of the project. 

2. FRINGE BENEFITS -	 Project Total $78,257 
(Yr. l Total - $23,218; Yr. 2 Total - $27,283; Yr. 3 Total - $27,756) 

• 	 Fringe Benefits Percentages: Rates for faculty and Staff social security, retirement, 
health insurance, and tax benefits are calculated at 30% of salary; Graduate student fringe 
benefits are calculated at 15% of salary. 

3. TRAVEL - Project Total $217,650 
(Yr. l Total - $88,750; Yr. 2 Total - $68,800; Yr. 3 Total - $60,100) 

• 	 Years 1-3: Project personnel will be required to travel in-state from Raleigh to Gateway 
Technology Center in Rocky Mount for program delivery. Trips are estimated at 70 miles 
per roundtrip; 250 trips in yr. I ($5,250/yr. l), and 300 trips in yr.2 ($6,300/yr.2), and 100 
trips in yr.3 ($2,100/yr.3). Mileage is estimated at the cmTent federal rate of $.30 per 
mile. 

• 	 Year 2: Project personnel will be required to travel in-state from Raleigh to school sites 
to conduct learning walks at high-perfmming schools. Trips are estimated at 150 miles 
per round trip; 100 trips in yr.2 ($4,500/yr.2). Mileage is estimated at the cuffent federal 
rate of $.30 per mile. 

• 	 Years 1-3: The Project Staff will travel to professional conferences such as The 
University Council for Educational Administration, The American EducationaJ Research 
Association National Association of School Administrators and other conferences to 
disseminate project results and share best practices in SIG school turnaround. Across the 
personnel, estimated at 6 trips/yr. at $2,000 per trip ($12,000/yr), to cover conference 
registration, airfare, lodging, subsistence per diem, and transportation (using the 
University's established rates). 

• 	 Years 1-3: Travel expenses to professional conferences and visits to high performing 
schools is allocated at $46,000 annually. Trips wilJ include the 15 Fellows and 8 
additional individuals working to improve the SIG schools in NE NC, priority will be 
given to current SIG school leaders. Cost estimates are based on per trip expenditures of 
approximately: $2,000 to cover conference registration, airfare, lodging, subsistence per 
diem, and transportation (using the University's established rates). The purpose of 
making school visits or learning exchanges is to surround practitioners with examples of 
individuals and schools that have managed to produce significant improvement with 
demographically similar populations. Professional conference attendance provides 
Fellows opportunities to learn from nationally renowned scholars and practitioners 
focused on school leadership to dramatically improve student achievement. 

• 	 Year 1: Travel expenses to visit The Ron Clark Academy in yr. 1 are requested for l5 
Fellows and 2 Instructors and are estimated at $1,500/person for a total cost of $25,500. 
The purpose of this trip is to see innovative pedagogy in action. The Ron Clark Academy 
is well-known for its dynamic approach to teaching aod learning (especiaUy for at-risk 
youth) and by attending the training on-site our Fellows will be able to experience 
effective teaching first hand and bring back important lessons and strategies that can then 
be implemented by teachers in NC's high-need, SIG schools. 
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4. EQUIPMENT· Project Total - $0 

5. SUPPLIES -	 Project Total $83,150 
(Yr. l Total - $44,650; Yr. 2 Total - $22,000; Yr. 3 Total - $16,500) 

• 	 Years l-3: Funds are requested to cover the costs of project materials necessary for 
delivering scenario-based instruction for leadership in high-need schools. We anticipate 
purchasing educational teaching materials, videos, digital cameras, software, and 
technology for project staff estimated to cost $4,900 in yr.1; $4,000 in yr. 2; and $3,000 
in yr.3. 

• 	 Years 1-3: We will purchase books and materials for the 15 Fellows to support their 
)earning. Estimated cost is $9,000 in yr.I; $18,000 in yr.2; $13,500 in yr.3 ($300/course x 
2 courses x 15 Fellows in yr.1 ); ($300/course x 4 courses x 15 Fellows in yr2); 
($300/course x 3 course x 15 Fellows in yr.3). 

• 	 Year 1: Each of the 15 Fellows will be provided a laptop computer ($1,500 x 15 
=22,500), digital camera ($450 x 15=$6,750) for program use, and a protective case for 
the safe transport of the computer and video camera ($100 x 15 = $1,500). The digital 
camera will be utilized for their performance-based assessments (e.g., video tape and 
reflect on post-teacher observation conversation; record and reflect on in-class role-plays) 
and to facilitate reflective leadership practices. The laptop will facilitate the Fellows 
becoming 21st century school leaders with targeted uses of advanced technologies. Also, 
aJl NELA courses will utilize advanced teaching platforms (e.g., Moodie) and introduce 
students into advanced learning platforms (e.g., onJine. formative assessment systems). 
NC is transitioning to a digital learning e.nvironment for PreK-12 schools and we will 
model best practices across the program. 

6. CONTRACTUAL -	 Project Total $940,090 
(Yr. 1 Total - $179,390; Yr. 2 Total - $404,395; Yr. 3 Total - $356,305) 

I. Snbcontract: NC Department of Public lnstrnction, District and School Transformation 
Division: Total Project: $777 ,991 

(Yr. 1 Total - $149,340~ Yr. 2 - $306,345; Yr. 3 - $322,305) 
A subcontract will be established with NCDPI's DST Division: 

NCDPI-Personnel: NELA-DST SIG Executive Coach-Years 2 & 3 
• 	 Time Allocation: 100% in Years 2-3 at $98,446/yr. 
• 	 Duties: Across Years 2-3, the NELA-DST Coach will provide support and coaching to 

the Aspiring SIG Leaders Academy Fellows (and mentor principals in SIG schools) that 
complements and expands the Fellows' work with faculty and mentor principals. The 
coach will help Fellows live their learning. They can walk Fellows through difficult 
processes. Activities may include joint observations of teaching, role-playing crucial and 
critical conversations with underperfonning teachers, and other tasks that challenge 
novice leaders. The NELA-DST coach will also deliver some of the SIG Principal 
Academy professional development sessions. Other basic expectations for the NELA­
DST Coach include: Review with the Fellow their Individual Leadership Plan (ILP). 
Direct the revision of the ILP as needed and at least once per semester; Weekly contact 
with their assigned Fellow (virtual, skype, email, phone, or in-person); Contact with the 
Mentor Principal every other wee.k (twice a month); Regular school site visits (face-to­
face) to shadow the intern. One of these visits each month should include a joint 
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observation of teaching and/or the post-observation conference; Provide detailed 
feedback on the Fellow's progress (monthly report); Provide feedback and advice to both 
the Fellow and the Mentor SIG Principal as they experience the NELA-DST SIG 
Turnaround Academy activities. The NELA-DST SIG Coach will also provide 
comprehensive on-site technical assistance to help build school leaders to lead and 
sustain all SIG initiatives. 

NCDPI-Other 
• 	 Differentiated Professional Development: In Years 1-3, NC DPI DST will refine and 

deliver an anticipated five Professional Development sessions per year at an estimated 
cost of $15,000 per session. The sessions will focus on helping SIG school leaders 
understand and implement high impact strategies for improving student achievement, 
best practices in recruiting and retaining effective teachers, using data to drive decision­
making, assisting schools with developing literacy programs, understanding the impact of 
poverty on student achievement, and differentiating instruction for exceptional and 
underserved children (Exceptional Children, English Language Learners, and African­
American males). Finally, hecause we be1ieve seeing is believing, a component of the 
training is participating in school site visits to observe effective practices in turnaround 
settings. 
($I 5,000 x 5 =$75,000/year for a project total of $225,000). 

• 	 SIG Principal Incentives: In Year 1-3. All principals in the eight SIG schools wiH 
receive $5,000 annually to be used to enhance their instructional programs. As a rural 
school, the resources are limited and often do not allow administrators the flexibility to 
invest monies in initiatives or resources that wiJJ target the neediest populations. Funds 
will allow each administrator to identify areas specific to the needs of their school and 
allocate these funds to resources to meet the needs of their diverse population. (8 x 
$5,000=$40,000/year for a project total of $120,000). 

• 	 SIG Principal Job Placement Incentives: SIG/SIG-eligible schools are often difficult to 
staff. For this reason, in Year 3, graduates of the program will receive $5,000 in 
additional salary upon initial employment as an administrator in a SIG or SIG-eligible 
school. We estimate that no more than 6 of the 8 SIG schools will have openings for the 
2017-2018 school year (Year 3 of the grant) (6 x $5,000=$30,000 in year 3). 

• 	 SIG Principal Performance Bonus: Years I & 2 (data for Year 3 may not be back in 
time - if it is, will try to secure other philanthropic funds or district funds). 
As an additional incentive, current principals in the eight targeted SIG schools, will 
receive a $2,000 performance bonus in Years I & 2 if their school "exceeds growth" on 
NC assessment of student growth. To be able to recognize that a school is on the right 
trajectory but not yet exceeding expectations, the principal will receive $1,000 if the 
school "mt!ets growth." The NC School Executive evaluation tool will be used to 
determine the effectiveness of the leader and their eligibility for the performance will be 
based on student performance measures (meets or exceeds growth). To an outside 
observer the bonus amounts might seem modest. However, they reflect NELA-DST's 
careful consideration of local context and our consultation with local 
stakeholders/community leaders about how to best infuse performance-based orientations 
into institutions with limited experience with accountability cultures. Utilizing incentives 
should assist in the culture shift and help recruitment and retain effective school leaders. 
(8 x $2000=$16,000/year in yrs. 1 & 2 for a project tot:al of $32,000). 
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• 	 II. Specialized Trainers: Total Project $102,600 
(Yr. I Tot.al - $26,300; Yr. 2 - $42,300; Yr. 3 - $34,000) 

Funds are requested to pay specialized trainers from a number of national associations. 
These trainers will provide timely training in the Aspiring SIG Leaders Academy for 
training on innovative school improvement strategies such as Facilitative Leadership, 
Understanding by Design, Literacy in High Poverty Context, Math in High Poverty 
Context, Digital Story Telling, Common Core Rigor, Crucial Conversations, Conflict 
Resolution, Social Justice, PBIS, and Innovative Pedagogy for High Poverty Students. 
These. trainings are customized to leadership in rural high-neeu schools. In addition, 
specialized trainers will provide training for stakeholders on Competencies for SIG 
principals. 

• 	 III. Principal Mentors: Year 2: $15,000 
Funds are requested in Year 2 to pay Principal Mentors for the Aspiring Leaders 
Academy Fellows during their internship year. The mentors will support the Fellows 
learning during the internship year. 
Year 2-$ ·1000 ea. x 15 = $15 ,000 Mentors 

• 	 IV. Stipends: Total Project: $33,750 
In Year 2, Funds are requested for $2,000 stipends for each of the 15 Aspiring Leaders 
Fellows for summer community internship experience. The funds will allow the Fel1ows 
to be able to be engaged in full-time community internship so that they can learn to be 
community leaders. The Fellows will write a grant to submit for possible funding to an 
external agency to fund programs that will create stronger links between the school and 
the community agency (internship site) that serves at-risk youth. ($2,000 x I 5=$30,000). 
In Years 1 and 2, the Fellows will a]so receive $250 for training related expenses 
(learning supplies, development of research posters, etc.) ($250 x 15 X 2 =$7500) 

7. CONSTRUCTION - Project Total - $0 

8. OTHER - Project Total $321,640 
(Yr. 1 Total - $50,490; Yr. 2 Total -$197,411; Yr. 3 Total - $73,739) 

• 	 Substitute Teachers-Funds are requested to cover the costs of paying substitute teachers 
for release days for the Aspiring SIG Leader Academy Fellows to engage in course work 
and field work. Costs are estimated at $100/day x 25 days x 15 Fellows= $37 500 in yr. 2. 

• 	 Distance Education Credits- 15 teachers each will participate in Aspiring SIG Leaders 
Academy for two years (to earn Master's degree). The cohort, made up of teachers 
aspiring to become assistant principals and/or principals, will participate in the Aspiring 
SIG Leaders Academy. Participants will learn and work together and engage in clinical 
practice (situated learning) activities linked to advanced topics in educational 
administration. Costs include tuition and fees calculated based on NC State 's current 
$374 per credit for distance education plus a planned JO% inflationary increase each year. 
Each teacher will take 42 credit hours. A total cost of $259,687 has been budgeted to 
cover this cost over the life of the project. 

• 	 Graduate Research Assistant Tuition (Years 2-3)- Per NC State University policy, 
tuition is budgeted annually for the GRA. Calculations are based on current in-state 
tuition plus a graduate tuition offset (GTO) of $3,422. The GTO is the sponsor' s 
contribution to the out-of-state tuition rate. In the event that an out-of-state GRA is hired. 
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NCSU pays the remaining difference between the in-state and out-of-state tuition rates. 
This plan allows for hiring an out-of-state student at a cost significantly less to the 
sponsor than full out-of-state tuition. Tuition rates include a planned annual 10% 
inflationary increase. 

10. INDIRECT COSTS - Project Total $71,081 
(Yr. I Total - $23,125; Yr. 2 Total - $28,526; Yr. 3 Total - $19,430) 

• 	 This project is an educational training project as described in section 75.562(a) of 
EDGAR, therefore, the indirect costs are charged at 8% which is less than NC State's 
negotiated off-campus instruction indirect rate of 26%. The basis for NCSU's indirect 
rates is Total Modified Direct Costs. This charge is applied to all direct costs except: 
training stipends, tuition, and subcontract amounts greater than $25,000. 

TOTAL PROJECT COSTS $1,996,726 

Year 1-$487,018 

Year 2-$851,357 

Year 3-$658,351 
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U.S. DEPARTMENT OF EDUCA TlON OMB Number: 1894·0008 

BUDGET INFORMATION Expiration Date: 04/30/2014 

NON-CONSTRUCTION PROGRAMS 

Name of Institution/Organization Applicants requesting funding for only one year should complete the column under 

l!'\orth Caro~:na State :Jn:vers:ty I 
"Project Year 1." Applicants requesting funding for multi-year grants should complete all 
applicable columns. Please read all instructions before completing form. 

SECTION A - BUDGET SUMMARY 
U.S. DEPARTMENT OF EDUCATION FUNDS 

Budget Project Year 1 Project Year 2 Project Year 3 Project Year 4 Project Year 5 

Categories (a) (b) (c) (d) (e) 

1. Personnel n. ~94.cJI lc2, 94:.:.ucj ~04,:;21.ool I I 
2. Fringe Benefits 23,21S.C31 27,283.ccJ 21. 756.ocl I 
3. Travel 8il. -,~(l. GJI 68, ~c~.ocj ·~ . (j'l orl.... , - .... J I 
4. Equipment o. col 3. ocj 3. ool I 
5. Supplies 44. 6~(). r;:il 2;;, oc~1.ocj l ~. :00~1. ool I 
6. Contractual 179, .1~0. col 4c4, 395.ocl ;s6. 305. ool I 
7. Construction 0. GJI ~. •;cj ~. ool I 
8. Other 50, .;90. C31 197,411.ocj 13, 1.~~.ool 

9. Total Direct Costs .;u. 8~2.c~I ~n. ~~t.ocj (:>'jg. ~21. O•JI
llines 1-Sl 

10. Indirect Costs• 23, 125.C31 28, 526. OGI 19,433.001 

11. Training Stipends I I 
12. Total Costs .;s7,Cl7.C311 0 •1 .• , oc! sss, 3:;1. oel
!lines 9·111 

c .. , ~., ... ' ~ 

•indirect Cost Information (To Be Completed by Your Business Office): 

If you are requesting reimbursement for indirect costs on line 1 o, please answer the following questions: 

(1) Do you have an Indirect Cost Rate Agreement approved by the Federal government? IZJ Yes 0No 

(2) If yes, please provide the following information: 

Period Covered by the Indirect Cost Rate Agreement: From: l31;c112c1z I To: lo6nOi2~16 I (mrn/dd/yyyy) 

Approving Federal agency: OED ~ Other (please specify): l:::.H~s 

The Indirect Cost Rate is I 1%. 
(3) For Restricted Rate Programs (check one) •• Are you using a restricted indirect cost rate that: 

D Is included in your approved Indirect Cost Rate Agreement? or, Ocomplies with 34 CFR 76.564(c)(2)? The Restricted Indirect Cost Rate is 

I 
I 

I s. ocj 

Total 
(f} 

284, ;i:;7. ool 

78,257.0•)1 

2~·,, ~=-c.ool 

c. ool 

s;·~.1::ic.ool 

94C, 09c. ool 

G. l'OI 

321, G4c.ool 

1, y;:~, 644.001 

71,081.001 

I 
1, 9:,6, 7~5.001 

I 

O/o. 
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Name of Institution/Organization 

!North Carolina State Uni versi ty 

Budget Categories 

1. Personnel 

2. Fringe Benefits 

3. Travel 

4. Equipment 

5. Supplies 

6. Contractual 

7. Construction 

8. Other I 
9. Total Direct Costs 
llines 1-8\ 

10. Indirect Costs 

11. Training Stipends I 
1 2, Total Costs I(Jfnes 9-11} 

Applicants requesting funding for only one year 

I should complete the column under "Project Year 
1." Applicants requesting funding for multi-year 
grants should complete all applicable columns. 
Please read all instructions before completing 
form. 

SECTION B - BUDGET SUMMAl~Y 
NON-FEDERAL FUNDS 

Project Year 1 Project Year 2 Project Year 3 Project Year 4 
(a) (b) (C) (d) 

I 
1 1 

I 
I 

SECTION C • BUDGET NARRATIVE (see instructions) 

Project Year 5 Total 
(e) (f) 

ED Form No. 524 
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OMB Number: 1894-0007 
Expiration Date: 07/31/2014 U.S. DEPARTMENT OF EDUCATION 


SUPPLEMENTAL INFORMATION 

FOR THE SF-424 


1. Project Director: 

Prefix: First Name: Middle Name: Last Name: 	 Suffix: 

111._____ ' '"""'"lli 	 1·"'"'· 	 II.________.ll._____ _ 
Address: 

Street1: 123 10 Stinson Dr, 


Street2: IPoe Hall 608 D, Box 7801 


City: !Ral e i gh 

County: r.~ake 

:::::==========================================: 

State: INc : North Ccu·o li na 

Zip Code: 127695 
:::::========================---~~~~~~~~ 

Country: lusA : UNITED .STATJ:;S 

Phone Number (give area code} Fax Number (give area code) 

1919-515-6359 1919-515-8950 

Email Address: 

lbonnie_fusarelli@ncsu.edu 

2. Novice Applicant: 

Are you a novice applicant as defined in the regulations in 34 CFR 75.225 (and included in the definitions page in the attached instructions)? 

D Yes D No !ZJ Not applicable to this program 

3. Human Subjects Research: 

a. 	 Are any research activities involving human subjects planned at any time during the proposed project Period? 


~Yes D No 


b. Are ALL the research activities proposed designated to be exempt from the regulations? 

IZJ Yes 2	 4 5 

Provide Exemption(s) #: I ...'_·__, _ _, __________________________________, 

D No Provide Assurance #, if available: 

c. 	If applicable, please attach your "Exempt Research" or "Nonexempt Research" narrative to this form as 

indicated in the definitions page in the attached instructions. 


!Human Sub j ect.s. p d f 	 Add Attachment ' Delete Attachment J View Attachment 

PR/Award# $3778140009 


Page e225 


Tracking Numbcr:GRANT 11653080 	 Funding Oppo rtunily Number:ED-GRANTS-032814-00! Recdved Date:2014-05-22Tl2:17:36-04:00 

http:II.________.ll


NELA-DST 

Exempt Research on Human Subjects 

The proposed research will involve approximately 8 principals and 15 NC State University 

graduate students (who are teachers aspiring 10 be principals) recruited from 3 school districts in 

northeastern North Carolina: Edgecombe, Halifax, and Warren. 

The proposed research falls under exemptions 1, 2, 4, and 5. For exemption number I, the 

research will be conducted in established or commonly accepted educational settings (i.e., 

schools in the 3 school districts). involving normal educational practices (i.e., leadership 

practices). For exemption number 2, the research involves the use of educational tests (cognitive, 

aptitude, achievement), classroom observations, survey procedures, and interview procedures. 

For exemption number 4, the research involves the collection of existing data, documents, and 

records (i.e., school data). For exemption number 5. research is designed to study, and evaluate 

possible changes in methods for benefits or services under those programs (i.e., to raise student 

achievement in districts where principals and NC State graduate students are or become school 

leaders). In all cases, data will be recorded in a manner such that human subjects cannot be 

identified directly or through identifiers linked to the principal and graduate student participants. 

Additionally, all data will be stored a secure, password protected server at NC State University. 
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