PARTNERS NEEDS ASSESSMENT

TheHeritage 105 Projectwill serve the children, families, and educatdry akima County, a
rurally isolated county in South-Central Washing&tate. Our community has consistently been
faced with dire and endemic poverty, resulting @ity from an unpredictable agricultural-
based economy that produces low waged, highly damar and seasonal employment. Yakima
Co. has th@nd highestpoverty level (20.7%) in the Statand thesth lowestweekly wage for
large counties in the natirStatewide, Yakima Co. has thighestrate of residents on social
and health service$2%); a Food Stamp recipient rate that@uble the statewide average
(250.32vs. 121.43 per 1,000); and our childrentaree as likely to live in poverty33% more
likely to receive Medical Assistance, ab8% more likely to live in a household where English
is not spoker? Educational scarcity is evidenced by the fact A% of Yakima Co. adults
possess a BA. Though our ag-based economy prosudesstence livelihoods, it brings the dire
need for social and educational support, espedatlidispanic and Native America communi-
ties who are particularly subjected to these adveomditions. Hispanic immigrants provide
99.7% of the agricultural labor force in Yakima ¢&tatewide, Hispanic youth in Yakima Co.
represent a higher percentage of youth in povéitydfso vs. 21.2%), are more likely to live in
single-parent household21(.8% vs. 16.5%), and make up most of the Limited Eighsofi-
cient (LEP) children92.9% vs. 49.3%). The Yakama Nation, composed of ovegdA®mem-
bers and located on a 1.4 million acre reservdsdaad mostly within Yakima Co.), also shares
these hardships. Nea0)% of Native American students are LERpproximately70% of Na-
tive American families on the Yakama Reservatioa Ih poverty; and the dropout rate for Ya-
kama Nation students is staggering — estimat@8%t’. Considering even this cursory assess-
ment of our community, it is not surprising thatkfaa Co. is plagued by some of the lowest

student achievement levels and highest teacheo\armrates in the State.
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Research has shown that a highly qualified teachwimidiforce is the single greatest leverage

point for ensuring that students achieve at thiginést level, since differences in teacher capa-

bility can account for up to 90% of the variationstudent learnirfy Therefore, the partners

involved inHeritage 105are taking a “root-cause” approach to addressitigge area that will

have the biggest degree of impact on the futuotommunity — preparing the highest quality

teachers possible to educate our children. The @@Bt opportunity affords us the opportunity

to seek the level of resources required to implgpaerd research, a model that we believe will

change the landscape of learning by changing hoprefare teachers as well as how we en-

gage and support current teachers. The followihigtautlines each of the partners involved in

Heritage 105 (Note: the name was selected to reflect to theifscance of the collaboration be-

tween the two main partners— Heritage University Bducational Service District [ESD] 105)

d

EX-

n-

Partner Roles, Responsibilities, & Commitments
Heritage = Fiscal Agent = Ensure all candidates meet and excesq
University = Management of personnel, re- | competencies for certification and all cq
(HU) sources, timelines, and activities | teachers develop leadership and other
= Ensure all learning objectives afepertise according to their needs
met or exceeded. = Oversight of the parent engagement
= Assist with registration, financial] component
aid, academic resources, etc. = Principle Investigator
HU’s School | = Provide content specialists in | = Attend all staff meetings
g of Arts and | middle school math and science | = Teacher preparation support in
£| Science » Dean to serve on the project adymath/science education sufficient for cg
S sory board didates to achieve State competencies
> Schools = Identify schools, principals and | = Encourage principal leadership
= Districts teachers to participate in prograny = Support “core teachers” as mentors
9 = Engage in orientation and all = Support TLTs* in identified grades
nd quarterly meetings as needed = Support the “looping systems”
= Ensure project protocols are im{ = Superintendents to serve on advisory
plemented according board to the project
Educational | = Align ESD specialists with needs= Provide leadership, start-up to fruition
Service Dis- | of project TLTs and parent groupp= Assist in site and teacher selection
trict 105 *Assist with accountability and = Manage quarterly meetings, advisory
(high need | evaluation efforts board meetings, etc.
LEA) = Provide content experts = Align resources with needs of TLTs

Provide digital content expertise

= Provide digital content expertise
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Center for = Leadership for Induction and = Multiple staff working on assigned pro|
Strengthen- | Teacher Leadership aspects ject aspects in the areas of induction,
¢ ing the = Link with the Center for the teacher leadership, administrative suppjort
g Teaching Study of Teaching and Policy at | = Provide focused assistance in the inddic-
a| Profession | the University of Washington to | tion and leadership pieces.
D_; assist with evaluation needs
% Washington | = State teacher union, represent gndAssist with the bargaining between
&l Education support teachers in the project | LEAs and new teachers
Ol Association | = Serve on advisory board *Provide honest assessment of project
Assist with TLTs moving with outcomes quarterly; make recommendg-
children from one year to the nex} tions for improvement
* TLTs are the Teacher-Learning Teams, explainegaiye 6.

HU is a rural, four-year, liberal arts university &ed in Toppenish, WA on the Yakama In-
dian Reservation. From its founding in 1982, HUfregrams have been tailored to meet the
needs of multicultural and isolated constituendiesinded by a Catholic nun and two Yakama
Indian Nation tribal members, HU provides critigatieeded educational opportunities for the
people of Washington who are isolated from higltercation. HU’s mission statement still em-
bodies the founding members’ vision of serving tsee marginalized, and isolated populations:
To change lives and communities by providing gualigher education to people who — for rea-
sons of location, poverty, or cultural backgrountlave been denied educational opportunities.

As the only four-year accredited baccalaureategaaduate education institution located in
south central Washington, HU is a pivotal forceiaviding access to K-8 teacher preparation
degrees for the residents of Yakima Co., espedaii{dispanic and Native American teacher
candidates. In fact, of all the four-year univeesitacross the state, Heritage serves the largest
collective population of Native American and Hisgapre-bachelorette and graduate students in
the state -53% Hispanic and9% Native American. These figures reflect the education of un-
derrepresented populations in numbers that vastgezl comparisons for either Washington or
the nationThis is of critical importance in the realm of thac preparation since: 1) across the

county, the K-8 student population is becomingeéasingly racially diverseand 2) cultural
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continuity within the classroom is of critical imgance for the academic success of chiltften

The following table outlines the specific needggand weaknesses at HU.

NEEDSASSESSMENT FORHU

Teachers

Principals

Preparation

= 48 teacher (BA); 46 teachers (MIT
43 (Professional level certification);
Need: More powerful classroom-
based, pre-service experiences that
translate into sustained service

;*40 principals

Need: The state recently reduced fung-
ing which supported principal intern-
ships.

Ongoing
Training

» Professional level certification

= Specialized workshops on student
writing needs/interventions;

Need: Greater contiguous relation-
ships with our most high need LEAS

Need: Strategies for maximizing lim-
ited resources in high need areas.

PD opportunities for principals that ref
sult in improvement in student learning
and parent satisfaction

PD

= Continued development of PD for
faculty in the use of technology for
on-line instruction, university infra-
structure and communications
=Opportunities to advance their skillg
in data collection, data analysis and
implications

=Opportunities to talk and problem
solve with principals in similar situati<1n
= Continued exploration of strategies {o
increase 1) recruitment of minority
candidates and 2) minority candidate
scoring on standardized tests

Retention

= Approximately 85% of students ad
mitted graduate and enter teaching
(specific retention data not tracked)

*Approximately 90% of student admit
ted complete certification (specific re-
tention data not tracked)

The School of Arts and Science is another key partdowever, being such a small college

(only 3.5 FTE with 1 FTE in math and 3 in scienc¢kgy are limited in their capacity to provide

adequate content expertise, especially the dednebioh is required within this initiative.

ESD105:0ne of nine statutory regional education districtg/ashington, ESD 105 serves 25

school districts and 20 private and tribal schaol®ur rural counties. ESD 105 is defined as an

LEA, by State definitions, and will act as the dlig high-needs LEA within this partnership.

Since each of the partnering LEAs are rurally idaESD 105 will play a pivotal role in pro-

viding educational, content, PD and technology ueses they lack.

HiGH NEED ScHooL DISTRICTS: Following a collaborative screening process exangisio-

cioeconomics, special needs factors, demonstratedgress, and capacity to implement insti-
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tutional reforms, out of 12 eligible LEAS, threetbé most at risk, high-need, and geographically
remote were selected — Mt. Adams, Mabton, and Hdigthl

The 3,000+ students that are served, annuallyhésetdistricts are educated in some of high-
est poverty and highest minority schools in theeStand, as research shows, are in desperate

need of expert, high-quality teachers if their agkiment and attainment levels are to imptbve

NEEDSASSESSMENT FORLEA PARTNERS

Teachers Principals
Preparation | = No induction program in any LEA= Heavy on theory, light on practice
Ongoing = Each LEA is part of Summit; = Limited opportunities for principals to
Training however, most new teachers are pgarticipate in ongoing training

able to access the trainings.
PD = Limited funds for PD = Limited funds for PD
Retention = Attrition higher than State avg. | = Attrition higher than State avg.

= High percentage near retiremen{

DEMOGRAPHIC ANDAT-RISK CHARACTERISTICS OALEAS

Mt. Adams Mabton Highland
# of children (K-12) | 982 1,002 1,173
Hispanic 28.0% 93.1% 62.9%
Native 64.3% 0.8% 1.1%
Special Ed. 15.1% 10.2% 12.4%
Meeting AYP No (in step 2) No No
Bilingual 11.7% 37.6% 19.2%
Migrant 5.3% 29.5% 22.0%
7" Grade Passing Results | Mt. Adams Mabton Highland
Reading 34.2% 38.9% 50.6%
Math 26.0% 23.6% 48.3%
Writing 50.7% 52.7% 57.5%
Science 10.2% 12.5% 32.6%
* WASL is a standardized educational assessmeernhgas the primary assessment in Wash.

QUALITY OF THE PROJECT DESIGN
Introduction/Overview
In order to address the needs, gaps, and weakreddessed aboviEleritage 105will imple-

ment a collaborative and integrated teacher préparproject that will serve some of the most
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vulnerable students, along with some of the mosegrus teachers, in Yakima, Co. Based on
the collective evidence of scientific researchhi@ areas of competency-based teacher prepara-
tion'?, teacher-learning teaffisteacher inductiof, effective PD, and mechanisms for the re-
cruitment of teachers from underrepresented grddpswill radically reform how ifprepares
teachers and schools leadgrartnerswith educational agencies, asdpportscurrent practitio-
ners. The impetus for such significant reform @éf@tems from a humble recognition that the
current models are not meeting the needs of schimalshers, school leaders or students.
Though these reforms are described in detail betlogvbasic framework i®reparing —HU
will move away from: 1) a college classroom, “sexaie” model, to one that is entirely field-
based; and 2) the current teacher preparationcalumn to one that is entirely competency-based
by utilizing the Washington State Standards forchea Competence (Standards V). Teaching-
learning teams (TLT) will be formed, with curreeithers and teacher candidates, who will as-
sume the responsibility for eliminating the achieeat gap. The project will prepare a minimum
of 120 new teachers to be certified in K-8 educatiath specializations in either: mathematics,
science, English language learning, or bilinguaication.Partnering — ESD 105, the regional
powerhouse for content expertise, will become ajpeent partner at HU. A consortium of the
HR departments from local LEAs will be establishedontinually inform HU of their hiring
needs; statewide, CSTP and WEA are forming a pegntgrartnership with HU to ensure re-
form-oriented resources are consistently provid&aghporting — A scientifically-based induction
program will be universally implemented within thartnering LEAs. CSTP will oversee teacher
and administrator leadership. In-service classrteachers who participate will be provided PD;
they will learn the skills of mentoring and collabbve inquiry while having the opportunity to

pursue advanced degrees, supported by the projgetrs 1-5.
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APPROACH TO THE PRIORITIES (Note: this section mirrors the TQP required chistkl

Pre-Baccalaureate Preparation of Teachers

(D)@ HU currently prepares prospective teachers usiagtiitus quo model most teacher
preparation programs across the nation utilizeniails three semesters of educational course-
work, internships, and a semester of student tagchiihrough théleritage 105 HU will reform
almost every component, both major and minor,ofaacher preparation program to ensure
every teacher candidate becomes “highly qualifidéhé most significant reforms are as follows:
1) Teacher candidates will begin their pre-serviappration immediately upon the completion
of their general education requirements, completnagy course work in aentirelyfield-based
model. As such, when teacher candidates begin wgriiwill be as if they are third year, ver-
sus first year, teachers. Most importantly, thely @dperientially understand that effective teach-
ing is collaborative and seek resources and supperisure the success of their students.

2) Field-based, pre-service teacher candidate prepanaill be directly supported by, and en-
hanced through, TLTs. “Sets” will be composed ttiei three pre-bach teacher candidates or
three MIT teacher residents and an in-service &aevho will act as a “mentor;” who will act as
lead team member/mento/co-teacher. There will BETBTs in each of school buildings, each
serving approximately 25 students. TLTs will be gogped by content experts at ESD 105, PD
experts at CSTP, and union contract experts aMBA. TLTs themselves are designed to sup-
portbothteacher candidatesd the K-8 students in the classrooms; TLTs will cé®tearning
priorities” based upon the immediate needs of tHedfudents in the classroom and those
“needs” will serve as a platform to prepare anthtcandidates on specific issues. Furthermore,
semester-long learning goals will also mirror tige-appropriate, developmental continuum of
K-8 students (assessed through progress monitoiihg¥idelity mechanismsensuring that

candidates are progress towards the goal of begpfhighly qualified” will be: 1) daily plan-
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ning meetings of the TLT at the beginning and eihelach day to identify daily student priorities
and to assess progress toward those g@pigeekly candidate meetings (of all TLT candidates)
on Wednesdays to on deepen content knowledge arsibeo the impact of teaching strategies
based on case studies emanating from classroomiexpes;3) monthly PD and leadership ses-
sions with CSTP; and) quarterly meetings with all TLTs and support staff.

3) To be considered “highly qualified,” locally, rages the skills necessary to eliminate the
achievement gap. Therefore, reform efforts have llesigned to develop a “looping system.”
Through this system, TLTs will move up with thedguats they teach in 2- to 5-year cycles, stay-
ing with a particular group of students versusstatus-quo system where students “start over”
with a new teacher each fall. TLTs wdlirectly assume accountability for the academigpess

of all K-8 students, ensuring that no student ia gnoject falls below expected academic norms
(thus eliminating the achievement gap). This allte@echer candidates to be intimately involved
in addressing this issue from day-one. With regéwmdle “looping” system, it will be flexible
and organic based upon the needs and structune diuildings within an LEA. Two models will
be utilized: A) the entire TLT moves up with thednts they teach; or B) only the teacher can-
didate’s move with the K-8 students while the deacher remains at their original grade level.
Regardless of the model, buildings will form whtdehorts” — K-3, 4-5, 6-8, etc. — where it be-
comes everyone’s responsibility for eliminating #ohievement gap. As candidates prepare to
graduate, new ones will replace them in the TLTirdpa substantial “overlap period” where
new candidate become familiar with each studerg&ds, goals, and preferred learning modes.
4) To be “highly qualified,” teacher candidates nednderstand “how” they are performing
andHeritage 105will reform how this is done. HU currently usese# variations of a pedagogi-

cal performance assessment (PPAS) to evaluategisader State requirements, content compe-
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tency is assessed using State-created, contentigpgandardized tests — Washington Educator
State Tests (WEST-B) for basic knowledge and theSWEE for content specific knowledge.
HU will continue to use these pedagogical asseswmnstandardized tests, and weekly assess-
ment of teacher performance goals and outcomestidulally, core teachers arderitagel105
Faculty will collect evidence of competencies, ailog pre-service teachers to move through the
process at their own speed. Teacher candidatebavilinentored” on these assessments, ensur-
ing they are able to incorporate this informatiotoithe process of becoming “highly qualified.”
5) The partnership reforms will also suppedchteacher candidates to receive an additional
competency in mathematics, sciences, bilingual @&tlut, or ELL; thus becoming better
equipped to be a “high quality” teacher in high-aleeural school districts.
(D) (@)(I): See the Standards V Chdit]): Not applicable(1)(ii) See the Standards V Chart.
(2)(B)(i) The HU teacher preparation program will switch manpetency-based curriculum
by utilizing the Washington State Standards V. Tdioteachepreparationhas not yet taken
this leap in Washington, this approach mirrorstdeeheicertificationand National Board
Teacher Certification processes in the State, waielcompetency-based systems. This ap-
proach will also align student academic achieversantdards and academic content standards
under section 1111(b)(1) of the ESEA of 1965 ardice 614(d)(1)(B) of the IDEA. As such,
all candidates certified will have mastery of tlienpetencies necessary to be effective at teach-
ing students with disabilities and utilizing IEPsgsms. The Standards V will also ensure candi-
dates master strategies important to LEP studet€@mpetencies in math and science. Aca-
demic credits and grades will be based on the dstraiion of the competencies, not on the
completion of traditional coursework. (Standardshart below).

(D) (@)(1-V1):  All addressed through the utilization of the Stadda/ as curriculum.
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STANDARDS V

Standard 5.1: Knowledge of Subject Matter and Currculum Goals

Teachers must understand:

Evidence: Teacher

Accountability

Evidence: Student

Accountability

A. Content driven. Students
develop problem-solving
skills in content areas with
reading, written and oral
communication, and tech.

B. Aligned with curriculum
standards and outcomes.
Students must know the
learning targets and progres|
C. Integrated across content
areas.Students learn subjec
matter content if integrated
w/ mathematical, scientific,
and aesthetic reasoning.

D. Informed by standards-
based assessmenrbtudents
benefit from systematic learr

tive and summative evals.
E. Intentionally planned.
Students benefit from per-
sonal, standards planning.
F. Influenced by multiple
instructional strategies. Stu-
dents benefit from personal-
ized instruction that address
their ability levels and cul-
tural/linguistic backgrounds.
G. Informed by technology.

ing that analyzed with format

= The content in the unif
plan reflects enduring
understandings and
depth of thinking which
is aligned with curricu-
lum standards.
» The candidate providg
opportunity for integra-
stion of reading, writing,
and mathematics acros
content areas.
= Assessment selected
provide useful info.
= Assessment results in
form instruction.
» Plans are made to
-move students who are
not at standard to stan-
dard.
= Instruction is designed

purposefully considering

context, the standards
base, and research bas

= Focus on student learn-

ing strategies to reach
bthe standard.

= Integrates technology

into instruction and as-

sessment.

» Pedagogical Perform-
ance Assessment (PPA
= Assessment plans in-
cluded in instructional
planning.

» Notes from TLT ses-
Ssions include analysis 0
student results and plarn
for future instruction.
= Targets and schema
included in instructional
plan
= Multiple learning
channels employed in
instructional plans
» Technology employed
in instructional plan
= Instruction differenti-
ated based on learning

~

p

= Communicate the
learning targets and the
progress toward them.

= Communicate the sup
port and resources that
can be accessed to hely
f them achieve the learn-
sing targets.

= Articulate the thinking
strategies used to

= Review their perform-
ance and set personal
learning goals based on
those assessments.

= Communicate the rela
tionship between as-
sessments and learning
targets.

styles and capabilities gf = Use a variety of learn-

students

a)

= -

ing strategies and can
explain the effectivenes
of their choice.

= Articulate how proper
and efficient use of
technology enhances
learning.

achieve learning targetd.

= Student products or per-

rformances with rubrics for

D

v)

assessment

= Students participate in
their own learning goals
and can articulate their tarf
gets.

= Students can articulate
learning achievements an
learning needs.

= Students demonstrate th
use of multiple learning
strategies, can make appr
priate selection of strate-
gies, and can explain theip
choices.

= Students demonstrate th
use technology and can e
plain how it helps their
learning.
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Students benefit from instrud
tion that utilizes effective
technologies.

Standard 5.2: Knowledge of

Teaching Teacher candides positively impact student learning that is:

A. Informed by standards-
based assessmenrbtudents
benefit from systematic learr
ing that is analyzed with for-
mative and summative evalg
B. Intentionally planned.
Students benefit from per-
sonal, standards planning.
C. Influenced by multiple
instructional strategies Stu-
dents benefit from personal-
ized instruction that address
their ability levels and cul-
tural/linguistic backgrounds.
D. Informed by technology.
All students benefits from
instruction that utilizes effec
tive technologies and is de-
signed to create tech profi-
cient learners.

= Select and use assesq
ments that provide
‘meaningful information.
= Assessment findings
.are used to inform goals
sequences and strategi
= Can move student fror
where they are to meet
ing the identified goal in|
a reasonable timeframe)
= Can identify instruc-
bHoNnal strategies and cal
monitor the outcome of
each strategy.
= Uses technology to
monitor student pro-

rials to keep track of
measures.

gress, to organize mate}

- Wednesday review of
all student learning ob-
jectives.
= Daily feedback from
,core teacher and peers

ps.Quarterly review of

ncandidate goals as re-

lated to 5.2

—4

= Students know and cah+ Student products or per-

tell the purpose of as-
sessment activities.

= Identify their target
goals and intermediate
steps for achieving goal
= Can communicate hoy
they are most likely to
learn and what their re-
sponsibility to learn.

= Can explain the choicg
they make to participatg
in learning

= Can use technology fq
monitoring their own
progress, for communi-
cating with peers and
parents, and for the pur
poses of accessing in-
formation

formances with rubrics for
assessment

= Students meet daily with
one or more members of
sthe TLT to identify learn-
ing priorities and progress

=

Standard 5.3 Knowledge of Learners and their Devefament in Social Contexts

A. Learner centered.All
students engage in a variety
of culturally responsive, de-
velopmentally, and age ap-
propriate strategies.

B. Classroom/school cen-
tered. Student learning is
connected to communities

» The instructional plang
reflect the context of thg
learner, including indi-
vidual variables.

= Teaching practices arg
modified by contextual
information including
assessment results and

= Describe classroom
and student characteris
tics in instructional plan
= Candidates differenti-
b ate instructional plans ir

and community context
= Democratic classroom

= Communicate the de-
velopment and mainte-
nance of a learning
community.

= Communicate how theg

response to assessmentsearning from a series o

lessons connects with
communities within and

= Students can identify
class members who can
help them and whom they
can help.

= Students can identify ex-
[ amples of how they can
apply their learning outsid
the school or where other

\1%4
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within the classroom and thq
school, including knowledge
and skills for working with
others.

C. Family and Neighborhood
centered.

D. Contextual community
centered. All students are
prepared to be responsible
citizens for an environmen-
tally sustainable, globally in-
terconnected society.

community context.

= Classroom reflects de-
mocratic principles.

= Lesson plans reflect
understanding of re-
search based best prac
tice, demonstrate reflec
tion and adjustment of
instruction, and lead to
identification of areas
for professional growth

management demon-
strated through student
involvement in estab-
lishing classroom rules
and addressing concerr
= Instructional plans in-
corporate cooperative
learning strategies.

= Notes from TLT meet-
ings or journals demon-
strate reflection and lea
to self-generated ideas
for growth.

S.

outside of the school.

people use their learning
within and outside the
school.

Standard 5.4: Understandin

of Teaching as a Profemn

A. Informed by professional
responsibilities and policies.
All students benefit from a
collegial and professional
school setting.

B. Enhanced by a reflective,
collaborative, professional
growth-centered practice. Al
students benefit from the prg
fessional growth of their
teachers.

C. Informed by legal and
ethical responsibilities. All
students benefit from a safe
and respectful learning envi-
ronment.

= Participate in collabo-
rative learning commu-
nities and develop colle
gial relationships.

= Complete regular
needs-based self reflec
tion resulting in a pro-
fessional growth plan.
- Demonstrate disposi-
tions that enhance learr]
ing and PD

= Abide by the Washing
ton State Code of Pro-
fessional Conduct.

= Understand the issues
related to abuse and ne|
glect and mandated re-

= Candidates and core
teachers participate in
teaching-learning teamg
within their classroom
on a daily basis, with

weekly meetings with
the other teams

= Reflection within the

-school; feedback in
Wednesday seminars
used to draft a profes-
sional growth plan.
= Dispositions assessed
by the teaching-learning

-team using the Heritagg

University Disposition

teams; e before and aft¢

N/A

porting procedures.

Assessment Instrument

N/A
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(2)(B)(iv) See pages 15 for inductiofw) The hiring objects within the partnering LEAS &ve
hire teachers of color who are proficient in theasrof math, science, and literacy. The current
admissions goals and priorities for HU are to ridtispanic and Native American candidates
into teacher preparation programs and offer thgmogram through which they may become
master teachers in high-need schools. This gaansistent with the needs of LEAs. These ad-
mission goals are directly inline with HUs missimd achievable considering their strong com-
munity relationships and the trust given to HU loytblocal Native American and Hispanic
community members. While the project has a rigosmiof admission goals, it should be noted
that the selection process will be non-traditianaiature. It will involve intense interviews, dis-
cussions of personal and professional commitméiittyeto communicate “truth to power” and
to receive and respond to feedback in timely anthreananners. Such personal competencies
as time management, ability to manage one’s persmibprofessional agendas will be consid-
ered in candidate selection. Traditional measuiésnelude past work experience success, rec-
ommendations of co-workers (competitive prefergmerity 3). (1)(B)(vi) Not applicable.
(2)(A)(i) The entire teacher preparation program will movayfrom a traditional “seat-
time” model, located at HU, to an entirely fieldsled, clinical learning model within high-needs
LEAs. These will be year-long and last approximatelo years(ii) The design of the TLTs en-
sures each teacher candidate receives closelywssgedinteraction between four sets of educa-
tional experts: 1) faculty from HU; 2) experiendedchers, principals, and administrators at the
LEAs; 3) content experts from ESD 105; 4) CSTP.

(2)(B) Addressed through the Standards V curricu({@nSee page 15, the induction program.
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(2)(D) Once a teacher candidate completes their presiegiiare accepted into the teacher
candidate program at HU, they will begin their idai-based teacher preparation.

(2)(E) The “course work” will be the Standards V and dasd to demonstrate mastery on all
competencies for certification while completingetiiU requirements.

(2)(F) Since the induction program will begin from dayeaf a candidates pre-service clinic,
throughout the entire program teacher candidatésiawe the opportunity to become intimately
aware of the inner operations and culture of thitlng. As such, candidates will not be re-
ceived as “visitors” for a short time, but full-tencolleagues who are learning to teach while they
are teaching. Candidates will be considered full-tiassets to each classroom and each school.

(2)(G) Each of the partnering are designated as rurayjiging them with two years of expe-
riential learning in these environments.

(2)(H)(i) The TLT offers several “release time” advantagesntthe team of four (3 candi-
dates and the core classroom teacher), one widlyawe available to lead the class should oth-
ers need to step away for out-of-class learninglihahally, since four quarterly program meet-
ings are scheduled, funds are earmarked to allomsli hire substitutes for coveragig) Fac-
ulty loads for this project will be calculated drethnumber of students served, the number of aca-
demic credits produced, the geographic locationitangue needs of each TLT. The project
seeks funding for three faculty during years ong tavo and then assumes responsibility thereaf-
ter. HU administrators and faculty have agreeatgd the traditional policy for calculation of
faculty load since the amount of faculty time naseeg for successful program implementation
will become more evident after year twoi) The TLT model moves away from a hierarchical
“mentor” model, with one figure as the “mentor.’5taad, “coaching” becomes everyone in the

TLTs responsibility. Howevekleritage 105recognizes that core, in-service teachers wilehav
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additional responsibilities within this program famsuring the adequate preparation of candi-
dates. As a result of participation, in-serviceckeas will receive an academic stipend equivalent
to 12 graduate credits per year. Teachers who tlwisb to pursue further graduate education
may use the stipend to support other PD actiwtieish will advance their career.

(3) Induction Program: The leading agency across the state dedicatedltbrigua strong,
supportive and effective teaching force is CSTRndependent, nonprofit organization that sup-
ports research and promotes policies and pradticessure all students in Washington are
taught by highly skilled teachetderitage 105will partner directly with CSTP’s New Teacher
Alliance who will implement a scientifically-baseahiversal induction programs.

With regards to design, two recent papers drawm fidferent sources-Recruiting New
TeachersaandThe Alliance for Excellent Educatibh— describe nearly identical criteria for es-
tablishing comprehensive induction programs. Heetage 105nduction program will align
directly with those criteria, and the State staddaastablished by CSTP in 2005, to offer the fol-
lowing supportsl) hiring; 2) orientation;3) mentoring;4) and PD. Based on current best prac-
tice, a candidates induction begins when they géhteprogram and will continue through their
third year of teaching — essentially lasting fiveays.

HIRING , TEACHER RECRUITMENT / RETENTION : The critical need for effective hiring prac-
tices is best reflected by a quote from Susan Mdohamson, writing, “If we don’t figure out how
to recruit and support these new people, we wskelthem, and the whole fabric of the schools
will unravel. We will find that we are running ongaations filled with short-term workers. ... As
a society, we just can't afford th. To address this issue, a “Teacher RecruitmentSmimit-
tee,” part of the Advisory Board, will be estabkshimmediately upon award notification and

composed of HR staff at each LEA, HU, and ESD I®s subcommittee will “have their fin-
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ger on the pulse” of what the hiring needs arewificensure that fluid and flexible measures are
in place to address the particularities of the taumtyy changing “in-class” needs of an LEA. This
subcommittee will be responsible for developinggpéline process” for teacher recruitment that
will target three “groups”: career changers, cal@gniors and seniors majoring in the target
fields who are "on the fence" about teaching, amgjdterm substitutes with preliminary licenses
who need to obtain full licensure. The subcommitidebe able to continually analyze em-
ployment needs, provide an information-rich reengitprocess, and use a shared decision mak-
ing process to place teachers in assignments apgi®fo their experience and needs.
ORIENTATION : As research shows, effective and high qualitgrtations “set the tone” for a
new teachers experience and ltexitage 1050rientation process is designed to introduce teach
ers to their district, school and colleagues—anithéotools/resources needed to be successful.
New teachers will benefit from participation in @nentation to the school and district beliefs
and practices—before their teaching responsitslitiegin and will continue throughout the
year'. For the novices who earned their certificate ulyfotheHeritage 105 program, orienta-
tion will be virtually unnecessary. For novicesdaifrom outsidéderitage 105 it will be espe-
cially critical to provide a solid orientation tbea specific environment of classrooms.
MENTORING & PD: While all teachers need high-quality PD, new hess have specific and
unique need$. PD for beginning teachers is designed to medt timéque needs in the realm of
classroom management, cultural competency, ingtnadtplanning, analysis of student work,
differentiation of instruction, and assessmentss@mand online supports will be offered by
through a Beginning Teacher Network sponsored byR; Specific resources arE} A set of 24
videos to give new teachers examples of speciichimg behaviors related to classroom man-

agement, available at all levels and with a vargdtgtudent demographic®) Providing a set of
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web-based tools titletSuccess at the Catevideos available in this series will help new teach
ers see examples of accomplished practice in stehg@gement, formative assessment and
other key instructional topics; a3 Finally, CSTP will host online support for new thacs,
allowing them to participate and network with caligies across the state in order to communi-
cate, reflect and continuously improve their piceti

Mentoring is another one of the core ways reseanchbest practices show PD to work. Men-
toring will be offered to all of the teacher caratiels participating in the TLTs; it wiiot be pro-
vided by an outside “coach,” as the status quo fnaftien operates, but instead by the core, Iin-
service teacher within the TLT itself. These “mestavill help teacher candidates reflect regu-
larly on student progress, collectively and induatly, and use data to plan the new teacher's
most immediate area of focus. This orientationditinuous improvement is consistent with the
idea that teachers benefit from engagement in g@fpg ongoing, formal and informal job-
embedded learning opportunities that promote réfieccollaboration and growth The pri-
mary focus of this relationship/process is to sitean the new teacher’s understanding and ini-
tial application of subject area content, instrorcéil practices, school processes and management
strategie®’. Mentors will form goals with a teacher candidateserve a lesson, reflect with
them, develop strategies, and model those strateghelult learning will mirror effective teach-
ing, be embedded in authentic contexts, and akastter candidates to analyze, practice, and
reflect on specific practicé8 Additionally, Heritage 105will fully subsidize the cost of tuition
and fees for “mentor” teachers within the TLT whe ateresting in obtaining an M. Ed. In
years three through five, those interested willydy@ required to pay for half of their tuition.

PD for TLT “mentors” (core teachers) is vital sirtbey must integrate content and procedural

knowledge while forming supportive relationshipselimportance of meeting the professional
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growth needs of mentors is underscored by reseaticéiehas raised the issue of mentoring ex-
periences that, on the basis of poor and/or outdatedels of practice held by some veteran
teachers, actually impede new teacher gréiResearch has also noted that many coaches are
promoted classroom teachers who were identifidoeasy proficient at instruction and excep-
tionally trained in how to educate students, yet fed the skills necessary to teach adiits.
Thus, the core teachers from each TLT will be ptediwith essential, ongoing training and
support>, building their capacity to improve teacher preetand capacity to elicit adult learning
through a collaborative mentor-learmelationship. That training is supported by the O&krl

will be supplemented by CSTP and the partner distrirhis will primarily take place through
Mentor Roundtables, which will be established tadpmentors from across the state together on
a regular basis to discuss topics of interesttm@skills and share the latest research.

(4) Support and training for participants in early childhood education:Not applicable

(5) Teacher Recruitment:See page 15 of the induction program.

(6) (A) According to the National Reading Panel, learnmgetad by third grade is necessary
to prevent the predictable consequences of reddilge and the personal and societal costs as-
sociated with illiteracy. As such, strengthening literacy teaching skills of prospective and cur-
rent teachers is a coreritage 105goal. To achieve this goal, we require more thamgple
“program;” instead, a systematic model for imprayiiteracy instruction is needed. The concep-
tual framework for this reform will come about thgh the Washington State K-12 Reading
Model. Developed by OSPI, it is a holistic and rmas reading/writing intervention that is sci-
entifically-based. This model will implement thdléaving: contentstandards (Grade Level Ex-
pectations) and usirmssessmendata to guide instructional decisions; implementirgh-

quality instruction and interventions that incorporate proven and appropriate methodsvaad
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terials;leadershipefforts (supported by CSTP) will weave these pig¢ogsther, resulting in

improved practice and higher achievement; system-wide commitmentthe belief held by all

participants that reading achievement is an achieveey mission. Literacy content experts at

ESD 105 have extensive experience in its implentiemand will be responsible for ensuring

core teachers and teacher candidates are traingrlsanodel.

The age-appropriate and essential componenteaddty model addresses are as follows:

Literacy Framework

Grades K-3 Grades 4-6 Grades 7-8
Purpose Students learn to readl  Students read to |daimdependently apply
with some assistance| reading skills
Instructional Phonemic Awarenesg Fluency, Vocabulary,| Fluency maintenancej

components teachers
are trained on im-
plementing

(K)

Phonics (K-2)
Fluency
Vocabulary
Comprehension

Structural Analysis,
Comprehension
(phonemic awarenes;s
and phonics/ if
needed)

Vocabulary: roots,
academic language,

b content specific termg
structural analysis;
Comprehension

Effective teaching
methods teachers arg
trained on imple-
menting

Explicit, direct, and
sequential instruction

Explicit instruction,
modeling, think-

modeling, think aloud} aloud, check for un-

check for understand
ing, active engage-

ment, guided practice

derstanding, active
engagement, guided

Explicit instruction,
modeling, think-
aloud, check for un-
derstanding, active
engagement, guided

practice

practice

(6)(B) Teachers will be trained on implementing the K-@2ding models process for screen-

ings, diagnostics, progress monitoring, outcomesssgaents. A Three-Tier Instructional Plan,

grounded in assessment data, will be used to ¢pHlealyze, and interpret results for the purpose
of planning targeted instruction strategicallfer I: All students are assessed against benchmark

standards at least three times each year to esslideprogress continues and to identify students

before they fall behindfier Il: Students who are given progress monitoring assedgsragery

two weeks. Specific instructional plans are forrbaded on the results of these assessments and

students receive strategic instruction in smalugsgTier Ill: Severely struggling students are

given progress monitoring assessments weekly. bess@ immediately adjusted based on the
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data and intensive, targeted intervention is predithb help each student make breakthrough
progress towards the State content standards.

(6)(C) Individualized, intensive, and targeted literacstinction for student with deficiencies
in literacy skills will be done through both progsemonitoring and sequencing for diagnosing
reading difficulties. The Sequence for Diagnosirga&ing Difficulties within this model was
adapted from the Consortium on Reading ExcelleD@gnostic assessments will be adminis-
tered to students who demonstrate little or noamlse to instruction or when more information
is needed to make instructional service decisions.

(6)(D) Vocabulary and background knowledge, morphology, surbject matter activating
prior knowledge will be integrated across subjeeta. One of the TLT teacher candidates will
ensure that literacy is being integrated regarddésise subject. Furthermore, another key
strength is that the “Reading Model” is specifigalesigned to provide teachers with the skills
to integrate literacy across subject areas for Efudents.

(Note: This entire pre-bach (and MIT) reform will be @pt-in program and both pre-bach and
MIT students can choose either the traditionaher“teform” route while at HU. Dual routes

will be offered until data indicate that one meth®guperior in effect to the other)

Teacher Residency Program |

(Note: The teacher residency program will mirror thathef teacher preparation approaches for
pre-bach students. MIT students will be placed Titds; their coursework will be competency-
based and utilize the Standards V; and be enfiidty-based. Key differences are outlined in
detail below. The teacher residency program willLBanonths long, covering two academic
years. Breaks in summer will allow candidates toknand secure income and to address family
priorities so prevalent in American Indian and Hisjg communities.)

(1) TEACHING RESIDENCY PROGRAMS : (1) (A) See page 15 under the induction program.
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(2)(B) The “cohorts” that will “facilitate professional kaboration” are the TLTSs.

(D)(C)(i) “Pre-service” mirrors the preparation supportsioatl on pages 15-1#) See page
15 of the induction progran(iii) Teacher residents will receive all of the “induatgupports”
outlined on pages 15-18v) Teacher residents will receive the same suppadgeeparation
that pre-bach candidates do as described in suippates (A), (B), and (C) of subsection (d)(2).

(2)(A) The scientific-based research and best practeggheHeritage 105Teaching Resi-
dency Program will be based upon are: 1) competbasgd preparatiéf) 2) team teaching and
co-teaching effectivene¥s 3) continuity of teaching (looping) and 4) anattouous PD(i)
The teacher residency program through the TLT fraonk will integrate pedagogy, classroom
practice, and teacher mentoring by constructingstofemploy strategies that help candidates
learn how to become powerful teachers and resuktuident learning gains. These strategies
include the daily, weekly, monthly, and quartedyiew sessions outlined on page 7. Specific
instructional strategies will include: one teacl@@bserve; one teach/one assist; station, parallel,
or supplemental teaching; differentiated instrugtiand whole team teachin@) The graduate-
level coursework that will be utilized for earniagnaster’s degree will be the Standards V and
will mirror the competency-based system within pine-bach course work system. However, be-
cause it is advanced degree work, the experierfdde LT will be more rigorous, differing
from the pre-bach course work in the following walsearly entry into providing feedback to
peers; 2) leaderships components to support areheslparent/family engagement efforts (pg.
36); and 3) quarterly review of recent researcatee to teaching, learning and educational lead-
ership. Ultimately, the entire program is an appoeship-based model.

(2)(A)(iii)(1) Traditional coursework is not part of the desigreritbr teachers will focus on

specific competencies (which include all learnimgmally delivered through traditional course-
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work and student teaching experiences) in an iatedrprogram of practice, daily review,
Wednesday seminars with peers and experts, antedyaneetings(ll) The basic framework

of the TLT is designed to have the core, in-sertéaeher acting as a “mentor” to the three
teacher candidates who are part of that t€li. As teacher candidates go into the second se-
mester, they will be able to serve as a subst#ateore teachers are able to be relieved from
their teaching duties and further address the iahdit responsibilities of being involved kheri-
tage 109eadership, project evaluations and project rexisesponsibilities.

(2)(A)(iv) Core “mentor” teachers will be selected based erfadowing criteria: 1) Willing-
ness to engage a minimum of two years; 2) Recomatemdof their building principal and two
building colleagues; 3) Understanding of the Statsl& competencies; 4) Ability to effectively
use the Professional Pedagogical Assessment; fihgvigss to actively and enthusiastically en-
gage in co-teaching with three teacher candidé&jed/illingness to participate in before and af-
terschool TLT planning and debriefing sessionsAli)ity to engage in advanced PD: 8) Will-
ingness to serve as a teacher leader within theatti®) Willingness to participate in all evalua-
tion requirements; 10) Possess advanced skillsnmaunication and interpersonal relationships.
These criteria also addresses the requirementgwsigctiong2) (A) (iv) (I-V).

(2)(A)(v) The basic design of the TLTs ensures “cohort graup

(2)(A)(vi)() Hiring needs for LEAs outlined on page 15. Eacthefpartnering LEAs have
agreed to commit to striving to hire qualified guates from théleritage 105teacher residency
program (as outlined in their individual letterssoipport).(ll) Already at the core of HUs ad-
missions goals and priorities is to bring in studemho reflect the communities in which they

will teach and individuals from underrepresentediations. This is reflected in HUs mission
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statement and further evidenced by the diversity of those graduating from the program. Through
the use of the “recruitment subcommittee,” this goal will be further enhanced.

(2)(A) (vii) See page 15 of the induction program.

(B)())(I-) To be eligible for theHeritage 10%teaching residency program, an individual shall
be a recent graduate of a four-year institution of higher education or a mid-career professional
from outside the field of education possessing strong content knowledge or a record of profes-
sional accomplishment. They will also be required to submit a formal application.

(B)(i)(1-11) They will also need to have a strong content knowledge as demonstrated by an
initial portfolio of designated work samples or a record of accomplishment in the subject area to
be taught as demonstrated by letters of recommendations from supervisors and work samples; as
well as strong verbal and written communication skills as evidenced by the official scores from
Evaluation Systems group of Pearson for all three subtests of the WEST-B exam.

(C)(i) One-year living stipend will be providdjjjjli  in years |} in years 3-5.

(C)(iii) To be eligible for this living stipend, teacher residency candidates will be required to
submit an application containing the “agreement to serve” information outlined in I-V. They will
be required tofl) Serve as a full-time teacher for a total of not less than three academic years
immediately after successfully completing -year teaching residency prografedith in a
high-need school served by ESD 105, the high-need LEA in the partnership, and teach a subject
that is designated as high need by the Advisory Board at the time of appaNatg. The part-
nering, individual LEAs could represent the required consortium within the TQP initiative; how-
ever, since both absolute priorities are being addressed, ESD 105 was selected as the LEA so that
so that under the required “agreement to serve” application that teacher residents will submit

they are provided with more options of “high need schools” to work within than simply the three
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LEAs involved in this partnership. The TQP OfficeD.C. advised us to only show “high need”
data for the specific partnering school distrigtd aot for the entire service district for ESD
105.) (1) Provide the Advisory Board a certificate of thqueements in sub-clauses (1) and
(1) at the beginning of, and upon completion @cle year or partial year of servi¢e/) Meet

the requirements to be a highly qualified teachsmefined in section 9101 of the ESEA of
1965, or section 602 of IDEA, when the applicargibs to fulfill the service obligation under
this clause; an@v) Comply with the requirements set Hgritage 105and if the applicant is
unable or unwilling to complete the service obligatrequired by this clause they will have to
meet the repayments requirements (outlined below).

(C)(iv)(I) Recipients of a stipend or salary who do not ceteplor who notifies the partner-
ship that they intends not to complete, their senabligation will repay the stipend or salary to
Heritage 105with the same interest rate as applied to HU reyaany plans during the same pe-
riod.. (I) However, exemptions to the inability to completeititontract will be considered

based upon the circumstanc@l) Repayments will be paid to the Advisory Board.

| Leadership Programs |
GENERAL OVERVIEW : Accomplished teachers have demonstrated their gg@én the class-

room working to ensure student learning. That edgeers essential to also knowing what kind of
systems-level change will most directly impact stutdacademic achievement. However, when
initiating and managing the change we need in deht@achers are often over looked for “lead-
ership roles.” Traditional structures often ideptéachers as leaders only when they serve in
roles with titles, whether voluntary or appoint®dhile these formal roles can be important,
teachers can contribute much more to improvingestutearning beyond their own classrooms.
Utilizing the expertise of teacher leaders in thiesmal and informal roles is critical to long-

term improvements in teaching and learning. Tealdasters are in a unique position to initiate
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and manage change. They are at the center of tioe at schools and have the knowledge and
ability to impact the conditions of teaching andrfeng. In rural schools, they are thay ac-
tion. When teacher leaders increase their knowleagleskill in taking initiative, mobilizing oth-
ers and marshaling resources to take effectiveracstudent learning improves. Teacher leader-
ship is especially important in small, rural anthote schools. Everyone in a small school wears
a variety of hats. Administrators in small schaidpend on teachers to assume many leadership
roles but often without the skills they need toefffective. Teachers provide leadership in every-
thing from discipline to curriculum developmenttbe designing of intervention strategies.

As such, théderitage 105‘Leadership Program,” implemented through CSTH, wbve
away from the status quo model of leadership suppat focuses almost strictly on principals
and superintendents to instead focus on teachemsseives; through CSTP, the project will
build the capacity in partner schools so teachansbe effective leaders and principals learn to
utilize the skills of these teachers to supporbstimprovement.

(2)(B)(i) The creation of data-driven, professional learrdsagnmunity within the leader’s
school is critical and CSTP has a great deal oégxp implementing these models. Accom-
plished teachers can implement data-driven plamapoove student learning with their col-
leagues while anticipating challenges and sustgiainommitment to the success of all students.
(i) Teachers in small schools need one another. Tdrayot afford to work in isolation. Culture
building is important everywhere - especially ismall, rural school. Facilitating real-time and
virtual opportunities for networking and communingtin professional learning communities
will build the professional community teachers neete effective(iii) CSTP will also train
teacher to understand the teaching and assesskienheeded to support successful classroom

instruction and to use data to evaluate teach&utgon and drive teacher and student learning;
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as well agiv) the skill necessary to manage resources and stihwoto improve student aca-
demic achievemen(y) Additionally, the involvement of parents and faeslwill be a critical
element in the leadership program and focused @nawng the academic achievement of stu-
dents. Using even the most conservative of estesnasween 38% and 45% of the children in-
volved in this project will reside in homes whenagkish is not the language spoken in the home.
For many of the students, English is not even dioofor their parents or grandparents. This
dynamic alone makes it challenging to communicatel, to communicate effectively with par-
ents or guardians who must be advocates for thddren. While this project addresses the issue
of second language learners through the shear pavderesources of the TLTs, such work will
remain insufficient if parents are not actively aggd in the learning of their children. For this
reason, through the leadership compondatjtage 105will train “school leaders” on the skills
necessary to host unique parent engagement comigoAeiditionally, parents will be invited to
identified what they consider to be their child’eshpressing academic needs and will help
identify “outcome behaviors and products” that teyuld consider signs of success. They will
be asked to work with other parents to study agaesh question” regarding their child’s learn-
ing successes. School leaders will be trained pp@ families as they learn to become both cu-
rious and supportive of their child’s education esnbrs.

(2)(C) CSTP will ensure that individuals who participatehe school leadership program re-
ceive: (i) Effective pre-service preparation as describesuilvparagraph (D)ji) Mentoring
through monthly leadership sessions with teachedidates; andiii) when applicable, assis-
tance to teachers in obtaining full State certtf@aor licensure to become a school leader.

(1)(D) CSTPhas developed a sustained and high quality preeseclinical education pro-

gram to further develop the leadership skills &adhers involved in the program. This pre-clinic
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education program willii) Incorporate year-long opportunities for enrichménytproviding
teachers with access to, and training around,gbeurces in the chart belo@); () offering
clinical learning in the partnering LEAs; aqjl (Il) closely supervised interaction between pro-
spective school leaders and faculty, new and egpeed teachers, and new and experienced
school leaders, in such high-need schqal¥.See page 17 regarding “mentoring model.”

(E) The induction program, outlined on pages 15-18,deen designed by CSTP as well as
the “Leadership Program” and, is designed to irgtgroverlap, and support each other.

(F) Leadership recruitment will mirror those outling@dhin the induction program (pg 15)
and will thus address recruitirfg individuals from underrepresented populatidii;individu-
als to serve as superintendents, principals, @arathool administrators in our geographically
isolated community; angii) professionals from other occupations.

(2) SELECTION OF INDIVIDUALS FOR THE LEADERSHIP PROGRAM : (2) (A) In order to be eligi-
ble for the school leadership program teachersheiliequired to be enrolled in or preparing to
enroll in an institution of higher education, adlves: (i) Recent graduate of an institution of
higher education; ofii) Mid-career professional from outside the fieldedfication with strong
content knowledge or a record of professional agdmmment; orii) Current teacher who is
interested in becoming a school leader; vaSchool leader who is interested in becoming a
superintendent; an@) (B) submit an application to the program.

Note: In addition to the efforts of CSTP in leaderstigvelop, ESD 105 will be offering the
digital leadership services of staff member Molrger, their digital education content devel-
oper. Through these resources, Berger will utilimeresources of this department to address the
following areasAchievement Gap— 1) research shows that ELL student respondipelsitto

audio/visual technologies being integrated int@slaoms and that such efforts have a direct
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positive impact of their academic achievement; I29r€ are none core areas pertaining to “digi-
tal citizenship,” which students need to possessder to be successful in life and the work-
place.Teacher Training — Berger will train teachers on the following aeh) weaving digital
content into the core content areas versus a depsrand; 2) Video 360 and video streaming; 3)
E-Library and electronic databases; 4) ESD videmasting; 5) Productivity tools and being able
to use PowerPoint, Word, and Excel effectively (ldmwou create an age appropriate presenta-

tion for kids). Teacher candidates will be expedtedemonstrate proficiency in these areas.

[ Likelihood of impact |
The likelihood thaHeritage 105will have a profound impact on everyone involve@nsured,

primarily, as a result of the up-to-date researdh knowledge that has been used to design this
grant proposal (Peer-reviewed and published resezdted in this proposal is referenced in the
endnotes). It is also based on the fact that dassissues can be easily addressed when there
are multiple adults in a classroom, all with a caonnfiocus and intention. The specific impacts
are:1) Students will perform better since their instrantis well-designed (individualized) and
well-delivered (with attention to cultural nuancg);Students will stay engaged in their own
learning since they are clear about what and hey #ne learning3) Students will work to im-
prove their performance since they will be givenedly feedback and the consequences of im-
proving their learning are clear and explidif;Teachers will become “highly qualified” since
will they receive specific feedback about spediéiaching practice%) Teachers will be more
likely to stay engaged in the profession since thigiybe engaged with other practitioners who
are doing what they are doing and since they wilsbpported rigorously) more teachers of

color will be brought into the teaching professand trained to be “highly qualified.”

[ Inclusion of Appropriate Partners
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Every single one of the partners involved in Heritage is(&lly committed to ensuring that the

TQP grant is used as a way to radically, and sustainably, reform teacher preparation at HU and to
create a new model for teacher preparation that benefits the candidates, the classroom teacher,
and most importantly, students in the classroom. The full list of partners, and their roles, respon-
sibilities, and commitments, are outlined in the table on pages 2-3. The selection of these part-
ners will maximize the effectiveness of Heritage I5harnessing the assets of each group and
working in a coordinated fashion to achieve the project goals. Furthermore, as evidenced by the
letter from the Director of the State’s Professional Education Standards Board, the project is a
direct response to the State’s desire to implement models that increase the number of teachers of
color, which will result in substantial student gains. Letters from local superintendents speak of
the need for new models and the willingness of professionals to engage in innovative endeavors.

Additionally, all partners have a collective and individual stake in the projects’ success. A
I cut (9%) in the state education budget this year has further strained education in
Washington and each partner must demonstrate significant child outcomes to maintain financial
support from the legislature and private sector. As a result of our rural isolation, without the fi-
nancial investment from the TQP initiative, resources, to initiate the broad systematic changes
necessary to transform HU into an exceptional teacher preparation program, are limited.

Each partner has participated in the planning process of this proposal. One-on-one meetings
were held to ensure partners were both aware of the required commitments for participation and
to ensure that the specific needs of each partner were adequately addressed. Furthermore, princi-
pals have communicated updates about Heritage 105 to teachers, to ensure that they are actively

included in the process and prepared for integration and implementation.

QUALITY OF THE PROJECT EVALUATION
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The core stakeholders Hteritage 105have designed a multi-tiered evaluation plan &dat
dresses the goal of assessamgl providing data for continuous improvement. Theleaton

plan has been designed to fully assess both thenatiue and formative outcomes as well as to
monitor progress toward achieving the project gaals benchmarks. One of the primary goals
of Heritage 105s to improve the quality of teachers working inetse settings and serving stu-
dents who have been traditionally underserved.prbgect also aims to improve the placement
rates and retention of beginning teachers in higgds schools. The external evaluation plan will
assess the extent to which the project meets tiwas for novice teachers.

To ensure objectivityHeritage 105will partner with a team of nationally-recognizexternal
evaluators at the University of Washington’'s Cefbethe Study of Teaching and Policy (UW)
who will devote the equivalent of .40 FTE of fagudtffort and .50 FTE effort of a doctoral-level
research assistant to their evaluation activiiégy will be supported by contracted data collec-
tors to assist in collection efforts, who will malescheduled spot checks to prevent unintended
drift and ensure consistency and the reliabilityhie data collection efforts. Given their expertise
in conducting research on the quality of teachm@viashington and their access to statewide
datasets, UW is particularly well-positioned toisisthe project in assessing the extent to which
the application achieves its intended output artdarnes for teachers and students. In particular,
UW has access to a comprehensive dataset thatlleiv comparisons of the project’s outcomes
to teacher characteristics, teacher retention awtallity, and student achievement.

EVALUATING OUTCOMES FOR TEACHERS: Over the five years of the project, UW will track
the GEPA and Section 204 (a) requirements outlingde logic model on pages 45-46.

The external evaluators will collect and analyze dlatcome data fdderitage105graduates

and will then compare these program outcomes todl®mes for other teacher education can-
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didates in the state of Washington. They will amalthe extent to which the graduation, em-
ployment, and retention ratestgéritage 105articipants are similar to or different from the
statewide profile. The UW team has the ability édlext this statewide data and conduct these
comparisons through an existing data sharing agegeewith OPSI. This data sharing agreement
contains the approved procedures necessary tacprotividual identities as determined by the
relevant institutional review boards. In a priardst, the UW team analyzed graduation, persis-
tence, and employment rates of this exact type data that included 18 of the teacher prepara-
tion institutions in Washingtéit The UW team has also previously conducted stusfigise re-
tention and mobility patterns for all beginningdkars in Washingtdil Thus, baseline statistics
on these important dimensions exist and will béulse the design and implementation of com-
parative analyses. Specifically, calculations @f likelihood of beginning teachers statewide to
stay or leave their school or district will be edited using two-level Hierarchical Linear Mod-
eling. It will then be possible to use this stateitevidence to determine if teachers prepared
through the Heritage 105 project have retentionrandility rates that are significantly different
from the statewide condition of all beginning teash

Induction: Assessment processes that are specific to morgtdrinduction program will
include continuous self-reflection, examinatioregidence for student learning, and TLT feed-
back. As such, new teachers will benefit from LE¥asing a carefully developed collaborative
assessment system focused on improving teachintjiggand enhancing student achieverifent
Such evaluations are critical since, as recentirebebased surveys have indicated, interviews
with beginning teachers frequently cite the misaignt of intended and actual support (a rec-
ognized but missed potential for support) or résees questioning the relevance of programs

Further, many researchers report that few teactulerction programs include a rigorous out-
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comes-based orientation that measures changescinetes’ practice or, even more significantly,
gains in student achievem@&ntAs such, the design éferitage 105 thorough and rigorous
evaluation plan and assessment model, within igriswill address the need for this research.
PD: The evaluation of PD for teachers is based on &usK2000) five-tier evaluation model
which uses multiple measures over multiple intesyvedllecting both qualitative and quantitative
data, and using the data for purposes of continumopsovement. These five levels are: 1) Use-
fulness of PD Sessions; 2) Teachers’ acquisitiomegf knowledge and skills; 3) Organizational
support and change; 4) Teachers’ application of skdlls; and 5) Impact on student achieve-
ment.The evaluation of professional growth will inclusigstematic content analysis of coaches’
progress notes. Data will be supplemented by @assiobservations and interviews with teach-
ers to discover their perceptions of their own glgwhanges in instructional practices, and im-
pact on students. Since teachers may adopt pris@pa strategies of PD in theory but not fully
implement thef?, we will examine actual versus planned implemémmat’ As outlined on page
17, PD for the in-service teachers serving as “orsiiis a critical areand therefore the evalua-
tion of this component will take place throughptg/post content tests based on SBRR and cur-
ricula; 2) mentoring practices rating scales; angu8vey and focus groups with teachers.
EVALUATING OUTCOMES FOR K-12 STUDENTS: While evaluation data about the outcomes for
teacher candidates are extremely important, th@até goal oHeritage 105s focused on im-
proving learning outcomes for K-8 students and wlating the achievement gap. By tying pro-
ject evaluation to student outcomes, we ensuresaittatities are producing the desired result. If
desired child outcomes are not occurring, we weHewaluate the programming, revisit the re-
search literature for new findings and target ndeateas through modifications. Consequently,

it is important to examine the impact that teaclpeepared througHeritage 105have on stu-
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dent academic achievement. While there are numdoonnstive evaluation strategies that will
be employed by the project’s on-site evaluators etkternal evaluators will specifically focus on
an evaluation design that tracks student learnugg tme and also compares learning outcomes
for students with a matched group of students wieaehers are not participants in the project.
Here, it is important to note, that there are teaxels within this component of the evaluation.
FIRST: The External evaluator will be monitoring this assaent plan on an ongoing basis to
ensure appropriate child outcomes. All surveysgpmes monitoring, and data collection meth-
ods will be reviewed with the Advisory Board to eresthat assessments are culturally compe-
tent and that they will produce strategies for paogimprovement without placing undue bur-
den on day-to-day operations. Fidelity processdisagsess multiple dimensions, including a)
procedural (e.g., implements activities as spetjfib) temporal (e.g., time allocated to particu-
lar dimensions); and c) response (e.g., opporemfor students to respond). Baseline child-level
data will be used to inform instruction, and tovgeas indicators of the child’s developmental
progress; all children will participate in eachesssnent as part of their education. Parents will
be informed on the use of assessment data to eg&leatage 105 with full protection of child
and family privacy. Parents will be informed of itheght to exclude their child’s data from the
evaluation if they choose, which follows the recoematations of the National Academy of Sci-
ences about IRB procedures in studying educatimmogram effectiveness, particularly for at-
risk children.SECOND: As a component of both pre-bach and MIT studesparation, as well
PD for core teachers, staff will be thoroughlyred on the effective use of all assessments. It is
imperative that teachers are well informed onzitiy data to identify children’s strengths and
the needs for instructional suppdtHeritage 105and UW staff will assist teacheis adminis-

ter assessments, maintain records, and use ass¢skte Teacher candidates and core teachers
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will be trained on the use ehchof the qualitative and quantitative assessmengsgo gain the
skills necessary to identify students at risk afdming struggling learners and individualize in-
terventions according to each child’s needs.

The UW team will track the academic progress ostltents who are involved kteritage
105and compare these students to a matched groupdsigs statewide who are taught by be-
ginning teachers. Specifically, the plan for evéh@mimpact on student academic achievement
will contain the following components:

1) Longitudinal analysis of student performance onestssessments, disaggregated by gender,
race, ethnicity, and income statussing available state assessment data in alegradd sub-

jects in which state assessments are conductedxtbmal evaluators will provide an analysis of
changes in student performance for those studewtévied inHeritage 105 Student data will be
collected for all years in which the teachers frideritage 105are teaching. While sample sizes
will impose some limitations on the extent to whicferential statistics can be utilized, descrip-
tive statistics will be generated, and tests dedénces will be employed whenever it is statisti-
cally valid. These profiles of student learningstate assessments for those students in the pro-
ject will be compared to the statewide averagesdonparable, disaggregated groups.

2) Longitudinal analysis of district, school and clemsm-based student assessment dEhe.
project will produce numerous forms of student assent information that will inform the on-
going work of the project. The external evaluatieam will analyze this performance data to
develop profiles of the patterns of student achemet that will complement the state assessment
data. Washington does not test students in alestdbpt all grade levels, so this locally-

generated data will provide added insight into lesil students are progressing.
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3) Comparison of student performance in the projethwimatched set of students in the State.
The project will serve a racially, ethnically, lmgtically and economically diverse student
population. Consequently, it is important to comstra comparison group of students that mirror
the socio-demographic makeup of the classroomdinh#eritage 105articipants are teach-
ing. The data sharing agreement between the UWSgatd agencies provides the capacity to
create this comparison group for available studerdrds in Washington. All student data em-
ploys the use of a research identification numbaickvis designed to protect the identity of stu-
dents and complies with all requirements for thetqution of individuals in research activities.
Comparison groups will be created to analyze datadch year of the project and also will en-
able longitudinal analysis over the five year tipggiod. Note: This longitudinal study ad-

dresses Competitive Preference Priority 1)

| Objective Performance Measures producing Qualitatie & Quantitative Data |
In order to evaluate the effectivenesdHefitage 105 a systematic and comprehensive plan has

been designed that includes both summative andafibrenevaluation activities as well as a
mixed-method design that involves quantitative gudlitative data. The evaluation team will
implement collection instruments for triangulatimurposes, which will be used to confirm, ex-
plain, or question qualitative and quantitativep@ssesBaseline data,which is crucial for as-
sessing and analyzing the data gathered throughewsticope of the project, will be collected on
all project objectives, performance indicators, atiter critical elements identified by the end of
October 2010 (or as objectives are developed).gsssent data will be periodically and system-
atically gathered on each objective at regular timervals. GPRA performance indicators will
be collected at the beginning (pre-assessmentatedd of the year and compiled/analyzed by
the evaluatorFormative evaluationswill address variations in program delivery witlan

across sites. Once process evaluation questiorestieen addressed, outcome measures have
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been finalized, and program implementation hasistald, outcome measures will be employed
as the evaluation shifts to the summative phaseeSormative assessments can have an impact
on teaching and learnirig.one of the priorities will be to determine theeaxtto which the
teachers incorporate formative assessment datanstroictional planningSummative Evalua-
tions will examine whether the project is routinely ashing outcome-oriented results, based
upon performance indicators. These will providdyedetection and correction of performance
problems as well as detection of opportunitiesrfgrovement of performance and mobilization
of commitment to continuous improvements in perfance.

Both qualitative and quantitative evaluative mettiodies will work in tandem to shed light
on the successes and challenges of individualremldnd facilitate programmatic changes and
appropriate staff developmeQualitative measuresinclude 1) participant observation during
component activities for descriptive and implem&atainformation; 2) focused interviews with
staff, teachers, and key stakeholders for perceiomplementation, meeting program goals,
and impact on all participants; 3) systematic nevad the TLTs lesson plans, coaches notes, and
other documentation for evidence of implementingrsdfically-based research; and 4) content
analysis of program generated documents (e.g. @segrotes, meeting minutes, workshop
evaluations, etc) for evidence of a match betwde@mé&eds, activities, and teacher change;
Quantitative measures:Each of the quantitative assessments for evalyatie-bach, MIT, and
K-8 students as well as in-service teachers wetlmed above. The evaluator will use standard-
ized statistical methods to test for significardwth on the assessment described in the proposal.
ANOVA for repeated measures will be used to evalgmbwth, looking at if: 1) there is signifi-
cant growth between pre/post assessments; 2)dneagnificant improvements in assessment

scores between fall and spring; and 3) there wffeggnt growth in mean assessment scores dur-
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ing the course of the school year. Restrictionnaflgsis to those who are assessed in both fall
and spring (i.e. repeated measures design) allomthdse assessed to serve as their own control,
which in turn increases the power of the assessnerttetect differences.

Data analysiswill be approached at five levels: 1) ongoing dgdre reports about data
guality, accuracy, completeness, and agreementraitiom checks; 2) descriptive summary
statistics for each classroom and major group dfgigants, by collecting demographic infor-
mation, will add to our ability to conduct subgroamalyses; mean rating for each sub-domain
will be established and an accompanying continummgsovement plan will be developed; 3)
comparative statistics that focus on the associdigiween classroom instruction and child out-
comes; 4) model building that will consider mor¢adled information about the children, the
teaching team, the school environment, and thel@nls family background to estimate magni-
tude of impact; and 5) data analyses that buildsupe knowledge of participants.

Preliminary analyses of all measures will includpleratory and confirmatory factor analyses
to refine the teacher, teacher candidate, and omgla@sures in order to assess reliability. Correla-
tions among standardized assessments and quakthrigory Board meetings will be conducted
at each time of testing and will be calculatedetednine the distinctiveness among constructs
as well as to obtain evidence on construct validgscriptive statistics (frequency distributions,
means, standard deviations, correlations, indi€skew, scatter plots, etc) will be computed for
all measures to determine whether floor or ceiéffgcts characterize the distribution of scores
and whether the distributions meet assumptionsdfqular inferential statistical procedures.
One-way Analysis of Covariance of gain scores, radlivig for initial score, will be used to de-

termine group differences and effect sizes thattdatween participating sites and across years.
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Methods for analyzing quantitative data includecdipsive and inferential statistics and ex-
ploratory data analysi€.We will analyze qualitative data with a constaminparative method
and code interviews/focus groups, documents, aedtmnnaires to surface common therffes.
Methods for analyzing qualitative data will includentent analyst$ using the constant-
comparative metho& We will tally, summarize, and analyze quantitatilata (e.g., Likert
scale items, number of coaching visits, etc). Syat& procedurés will focus and bound data
collection, guide data reduction, and maintaindigliand reliability in data analysis (coding
guide, pattern coding, memoing, developing propwsst member checks, peer debriefing, nega-
tive case analysis, triangulation, and audit tyiflower analyses conducted (based on an alpha
of .05 and power of .80) will show that the sanee 3¢ adequate to determine results in multiple
regression analyses with up to 4 covariates. Wieapply repeated measures, ANOVAS,
MANOVAs, and other comparable multiple regressippraaches that permit taking into ac-
count baseline differences in children and clagaodMulti-level models compare treatment
groups to comparison groups, with appropriate dates for all demographic information.

Independent variables will be pre/post assessntatuissof students, and the covariates will
compromise demographic information. Comparisong/éen student sub-groups by gender,
race, ESL status, poverty levels, and special nedtlbe made via MANOVAs, which will also
be used to identify any significant differencepria/post assessment scores. Sub-group analyses
will be conducted on each of these populations. gameons with national and local norms
(when available) will also be conducted, usirigsts to determine if there are significant difer
ences in the pre-assessment and national/localsadiine same analysis will be conducted using

the post-assessment scores for each major group.

| Performance Feedback & Periodic Assessment Processe
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The evaluation plan involves a continuous procésystematically gathering, analyzing, and
interpreting data — information upon which decisiovill be made relative to the effectiveness
and efficacy of the project. See the logic modelfaetailed plan, including the timeline, for
these processes. From these assessments, stratéigsesdeveloped to refine, modify, or im-
prove the program. Processes and procedures forieg$eedback and continuous improvement
include: daily monitoring of instruction (curricutalelity checks); weekly feedback sessions
with teachers to maintain the implementation otpca over time; quarterly summaries of all
evaluation data, including student progress monigoiThese procedures will enable staff to use
data to continually monitor and inform decisionsattprogram strategies, providing appropriate
instruction for every K-8 student and teacher cdatdis.

FurthermoreHeritage 105s using a multi-tiered process and strategy systased on best
practices in continuous improvement that focusaunr aireasFirst, we will intentionally culti-
vating in staff, teacher candidates and teachersklils necessary to transform data into knowl-
edge. PD activities will have a strand where teexhee encouraged to use existing and new data
to increase their knowledge to make evidence-bdsedions. Staff will be given ongoing op-
portunities to learn the necessary questions regacdhta, how to analyze data accurately, and
how to apply data result appropriately and ethyc&@kcondis the planned acquisition of data.
The evaluator will work closely with teachers tgkin how to collect quality data. All data will
be intentionally collected whether through informobkervations or standardized assessments.
This approach aligns data inquiry to planning aediglon-making processes and will produce
answers to specific questions, evidence to suggojéct goals and information that sheds light
on identified problems. Targeted inquiry will keégta analysis on track, as well as ensure that

information is fed back into the planning procesd that key decision-makers get timely an-
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swers to their questionghird is the organization and access to datritage 105will use
EADMS, an electronic data management system, wheaasbessment information can be up-
loaded and accessed by staff and teachers viatimét. Scores and individual and classroom
profiles will be made available to teachers via paters in each classroom. CSTP will meet
with teachers to discuss how assessment informa#inrbe used to make modifications in the
instructional program. The evaluator will meet wkth and LEA staff on a monthly basis to de-
termine what program changes are needed to enlpanicemanceFourth, Heritage 10% con-
tinuous improvement process is concerned with thipgseful and ethical use of information for
improving teaching and learning. Appropriate arfdaatl use of data necessitates that we take
necessary precautions and steps to ensure thasdateurate, valid, and reliable and that the
analytical process is complete, equitable, and €ontinuous improvement information will be
shared with staff to inform planning and decisiofse results will be used to identify progress,
explore problems, and target strategies for chadgasuch, the project will successfully trans-
forms data into information and apply that inforraatto improvement.

SIGNIFICANCE OF THE PROJECT
Likelihood that the Project will Result in System (hange & Improvement

Tangible systems changes and improvements at Huevanticipated as early as the 2012-13

academic year and will involve institutionalizatiohthe proposed model. Tangible systems
changes and improvements at the LEAs will be: ¥ [Eadership development of teachers will
infused within each LEA through the opportunitieattwill be afforded by CSTP; the UW as-
sessment team will train teacher candidates arelteachers on the implementation of assess-
ments and the collection of data so that scho@shle to provide data driven instruction. The
most profound changes will occur in the HU teagireparation program which is likely to

move to a team-based TLT model and, in schoolsatioose to adopt the model. In the latter
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case, classroom teachers will move from annuabrespility for learner growth to multi-year
responsibilities; from working in isolation to wanlg in strong team; from considering parents to
be available for parent-teacher conferences tmgq®rents actively engaged in the learning
process and knowledgeable about what strategiesffative with their child. Core teachers

will continuously develop their skills and capadity helping new teacher candidates become
competent in content, pedagogy and professionatmsons of an educators life. This new en-
ergy will have a positive impact on teacher retamtn high need schools. Lastly, if the project
anticipated outcomes occur, the biggest changebeifbr K-8 students who have been trapped

in a cycle of inadequate learning. These studeitsneve from surviving to thriving.

| Extent to which the Project will Build Local Capacity |
Utilizing the content experts at ESD 105 and stgfthem through the HU School of Arts and

Science will ensure that it is building capacityhin that department to engage in working with
the School of Education on content expertise. Adidglly, using the experience of core teachers
to help prepare new teachers through TLTs willngjtken and support current in-service teach-
ers and provide strong teachers an incentive foastd work in a progressive school focused on
making a dramatic difference for learners. Pargmnslved in the project will become stronger
advocates for requiring schools to meet the acadaseds of their children. This latter devel-
opment will raise the level of parent involvementiaonsequently, the expectations learners
have for themselves. Lastly, new teachers who i@@ugites oHeritage 105will enter teaching
vastly more prepared than their traditionally prepgacounter-parts. Graduates will have deep
knowledge of the district’s priorities, curriculuamd culture. They will already be well versed in
professional relationships and will know how toigasand implement learning programs that
result in student gains. Most importantly, theylwitderstand that teachers must work together

to transition students from one grade to the rfakiel achievement gap is to be eliminated.
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[ Likelihood & Magnitude of Expected Results & Outcones |
As outlined in the needs assessment, the needataeNAmerican and Hispanic communities

are considerable and the magnitude of creating@htr preparation program of excellence, and
also creating institutional changes that continyuiadtruit Native Americans and Hispanics to be
teachers, will change the trajectory of childrdearning, and their livesderitage 105will pro-
vide underrepresented youth a path to school ssicagd thus the likelihood of college educa-
tion, by incorporating supportive learning envirants, effective instructional and structural
practices. The project is designed to decreasmitidle school dropout rates and middle school
success rates of underserved youth. This modelralsacts the cycle of poverty in low-income
communities by providing students an opportunitgdoceed which will serve as a model for
future learners and future generations.

The costs of the program are negligible compardtdaost of not, or inadequately, educating
young children. Additionally, over the course afdfiyears, the project will increase the knowl-
edge and skills of 40 lead teachers; and 60 pra-bad 60 MIT teacher candidates will be
trained to the highest levels of quality. Overaikill transform 40-60 classrooms into “Centers
of Excellence” in this rurally isolated region ofaghington. As a demonstration sit&ri-
tagel105will produce outcomes that will inform researclthe areas of: higher education re-
form, teaching as a team endeavor, the importahceminuity of teachers and instruction
across grade levels, the impact of parent-invokmirelectronic systems and supports, and
field-tested techniques and processes.

There are a multitude of long-term impacts. Firsritage105 will prepare high-quality
teachers who will impact the learning of childremass our rurally isolated county, especially in
hard-to-staff schools. Second, Heritage Univensityactively work to meet the critical need to

increase the number of teachers of Hispanic antv@&Aimerican teachers. Third, the collabora-
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tions between institutions will maximize the usee@dources for other programs. The breadth
and depth oHeritage 105partners, combined with the diversity of the casgsuinvolved, al-
lows for a statewide approach to generate sciealijtbased and up-to-date knowledge around
what is needed to provide children, especially ¢hatsrisk of educational failure, with access to
high-quality teachers.

Studies provide clear evidence of the rising nunabdreginning induction programs under
development at state and district levels. Whileaeshers have amassed a large and growing
body of qualitative reporting about the rationalg and impact of, such programs, only a small
number of quantitative studies exist. Several neseas present cautionary arguments, citing
that the lack of empirical, quantitative data amel interdependent nature of “effective practices”
in schools, thus leaving conclusive, data-rich ysialof the impact of mentoring and/or teacher
induction currently beyond reathAs such, sincéleritage 105has been intentionally designed
as a demonstration grant, it will inform traditibnauction programs and offer a new model for
merged pre-service and in-service induction. Thispsofoundly impact the overall future

course of induction programs both state-wide amdsacthe nation.

| Potential for Continued Support & Sustainability |
Heritage 105s a bold approach to teacher preparation anduppast. Since it is new, and it is

a project whose outcomean be imagined but not yet documentadds are needed to support
the candidates, the core teachers and the fadulyand ESD105. As the project demonstrates
impact in years three, four and five, funding caegiltbe shared and, by year 6, the need for fed-
erally funded support will end. Budget projectialatlations lead us to believe that the model
will be totally self sufficient by year 6. This calations is based on our belief that the model
will have such favorable outcomes that teacherseldtt to be prepared through tHeritage

105model, and districts will prefer to hire graduatdso have such a substantial grounding in
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teaching. We are equally confident that our desirfellow the initial 700 students in the project
through their high school and college experiencéidoe funded by other agencies who are in-
vested in Washington State’s ability to educate gnaduate students who are ready for college
and ready for the world of work steeped in mathé&sascience and technology.

Additional components of sustainability that wi# barried on beyond the life of the TQP
funding are: 1) The PD plan utilized by the Proje&dt build local capacity by developing a
leadership cadre (Project coordinators, coachekpardel teachers) whose knowledge will re-
main and serve the community once the project fupd gone. During the grant period, the

Advisory Board will actively work to identify soues for continued funding of TQP activities.

QUALITY OF THE MANAGEMENT PLAN
Adequacy of the Management Plan

HU 105'’s full-time project director (McGuigan), aiED’s .5 dedicated co-direcotr (Geau-

dreau) will assume the role of the project’s “saxgbint of accountability.” The project leader-
ship team, which meets twice monthly, will be theistures employed to ensure project fidelity;
it will be composed of the Director, the co-diractihe CSTP lead, principals from participating
schools and a parents; it will be the directorspansibility, in conjuction with the leadership
team, to identify and implement the essential adritmctions, oversights, and elements neces-
sary to ensure effective program implementatiowilltutilize on-going planning, staff supervi-
sion, financial accountability, communications, ragament of information, sharing resources,
evaluations, and continuous improvement mechani8uiditionally, a multi-agency, multi-
disciplinary Advisory Board will be developed toergee and advidderitage 105 it will fea-

ture consensus-based decision-making with stadfepsors, teachers, families, and directors.
The purpose of the Advisory Board is to: 1) endigelity around implementation of reform ef-

forts, curriculum, assessments, and PD; 2) proomortunity for the project to rapidly and ef-
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fectively respond to programmatic course correct@md 3) systematically inform part-
ners/stakeholders of timely implementation of pamgiprogress and administrative activities.
Meetings will occur on a quarterly basis and thei8dry Board will consult to elect the chair.
These systems and process models will ensure higlygproducts and services are delivered.

The leadership team will oversee implementatiotheflogic model (pg. 49-50), which in-
cludes detailed objectives, measures, benchmarigjraelines. The timeline reflects a ramp-up
period between the dispersion of fund and Septe2®Ed (when fall quarter begins) that will be
used to prepare all stakeholders for systematggmation. Though the management plan has
been designed for all five years, flexible proaaesmsures are in place so that organic changes
can easily occur over the course of the projectthapon outcomes. The logic model and man-
agement plan have been approved by all key partkeygpositions have all been classified; and
the program director, coordinator and, evaluaterraady to begin. As sucHeritage 105s in
an excellent position to facilitate effective arygtematic program integration immediately,
which is in line with ARRA requirements.

QUALITY OF PROJECT PERSONNEL: High-quality implementation and managemenHefi-
tage 105s dependent on knowledgeable, dedicated, antbléegtaff and requires very distinct
skill sets in content expertise and organizati@aglability. Staff will represent expertise in re-
search, teacher development, overall systems ingsi&ation, project management and program
implementation — particularly working with at-riskildren. The table below outlines the qualifi-

cations and requirements for each of the key peedanvolved.

Key Personnel, Consultants & Subcontractors Respoiislities

HU PI: Corrine McGuigan - 1 FTE (Resume includeddaalifications)

Serve as Director and PI; assume oversight redpiitysfor all project priorities, implementa-
tion schedules, training activities, candidate supprore teacher support, parent engagement
programs, budget and evaluation; serve as the aw-chthe project leadership team and co-
facilitate the advisory board; act as the “pointohtact” for all project communications.
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ESD 105 Co-Pl:Terrie Geaudreau - .5 FTE (Resume includedj@lifications)

Work along-side the director, assisting with respbifities; act as the lead contact within ESL
105 and \ assume responsibility for cross ESD H@bHeritage communications.

HU Faculty: Buckley/McDaniels/Varied — 3 FTE (Resume includeddqualifications)

Oversee the candidate’s knowledge and skills iK&lstandards; support bilingual and ESL
instructional strategies and participate in the Wé&dnesday meetingsf.

Standards V/Pedagogy SpecialisiTBD - .75 FTE

Ensure candidates and core teachers meet or etteesthte standards for pedagogical comp
tence. Much of this work will center on identifyingstructional strategies that enable each
learner to reach or exceed learning benchmarks.

D
]

Math/science/literacy specialistsTBD - 1 FTE each

Work with TLTs (candidates and core teachers) gusnthat each member of the team is co
petent in instructional goals, strategies and jbdgges in math/science instruction. For TLT
members seeking advanced math and science endortsethese specialists will help design
competency-based set of practices which will leach&th or science endorsements.

n_

b2

PD Mentor: Jeanne Harmon and CSTP — 1 FTE (Resume includepi&ifications)

Serve on the project’s leadership team, oversaadalktion activities and oversee communicg
tions, priorities, budget, etc., related directyttie induction component of the project.

Administrative Assistant’'s: TBD — 1.5 FTE

Provide project office support, maintain budgebreds and program activities information; en
data for evaluation, assist in creating classronthfamily materials; coordinate student assef
ment schedules, materials, and interim data coltect

er
bS-

Point of Contact External Evaluator: Dr. Marge Plecki, Ph.D. — 0.10 FTE (Resume inclydg

Provide consultation in the areas of: best reseiafohmed instructional practices in developin
the literacy instruction of early childhood educatffective personnel preparation in early
childhood education; and efficient assessment angl@ss monitoring systems to better tailon
instruction to individual students. Additionallyu§&an will provide editorial review of the vario
written reports that will be disseminated to thdyeahildhood educators, program administra-
tors, parents/caregivers, funding agencies, andatitmal journals.

g

Co-External Evaluator: Dr. Ann M. Elfers, Ph.D. — .40 FTE (Resume incldide

= Act as the official liaison between the UniversifyWwashington and the research sites; repr
sent the UW on the advisory board; conduct grdated training and advising; develop and i
plement of quantitative analyses plans; collabonatie partners in the development of an effi-
cient evaluation plan utilizing both quantitativedagualitative methodologies; train assessorg
criterion on a variety of standardized/norm-refeeghassessments; monitor the fidelity of as
sessment regiment (inter-rater reliability che@ls,); lead meetings to discuss annual resultg

with educators, families, and funding bodies; penfguantitative analysis of collected data us

ing standard multivariate models; disseminate tegalpartners

Fiscal Management/Fidelity The Grants Financial Management Office within Wil oversee
the integration of funds from other sources anddalithe intended use of all grant funds. With

regards to the proposed budget, it was calculagetbleloping a detaileplro formathat took
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into account all activities from the project worllap. All parties carefully calculated and re-
viewed the proposal line items to ensure the cdgsiuacy, appropriateness, and necessity. All
costs for PD, including salary scales for projeatspnnel, and evaluation activities are in keep-
ing with usual rates and were equitably calculé&eeinsure that the work is of high quality, on
time, and within budget. Earmarked funds are inetufibr necessary supports: college credits,
coaches, stipends, technologies, substitutes@aselteachers for coaching meetings, quality
materials, and supporting full participation forg@pants’ success. HU, the fiscal agent, meets
the standards of accounting and financial repordismgstablished by the Governmental Account-
ing Standards Board and the accounting and managestamdards of the Federal Government
OMB A-133 circular Heritage 105will use an accrual basis of accounting and istaddannu-
ally by external certified professional accountfinms, who reports to the President of the Uni-
versity and the Board of Directors. The Projectebior will work closely with the HU fiscal of-
fice to provide the partner management teams wahthily fiscal data, ensuring fiscal fidelity
and integrity to insure the project operates withie approved budget and grant guidelines.
HU’s accounting system is designed to track grapeases and revenue, keeping each grant
separate. HU tracks grant expenses in over 45éiffeggrants and cost codes, each with their
own self balancing revenue and expense codes. &attarvdowns are processed on a cost re-
imbursement basis after expenses are documentgobahdAll of these systems and processes
also show capacity to distinguish ARRA funds fromny ather funds, shoulHeritage 105e
funded through this act. As it pertains to the Adwvy Board, a fiscal officer will be present dur-

ing the quarterly meetings to ensure fiscal figedihd to provide guidance on budgetary issues.

| Feedback & Continuous Improvement Processes & Proderes |
Under the “Evaluation Plan,” detailed processeshzeen established for both the collection of

data as well as they ways in which it will be use@énsure feedback and continuous improve-
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ment in the operation dderitage 105 With regards to how that data will specifically bsed, a
feedback loop will be developed that both monitord informs progress for management, pro-
fessors, teachers, and students. All informatidhbei compiled into quarterly reports, which

will include: 1) work accomplished over the pagiading period; 2) results from the ongoing
assessment process; 3) expectations for the naxttireg period; 4) changes that will be made to
implementation based on assessments; and 5) chamiggislered for the future and assigned
staff responsible for implementation of those adnggon changes. At the end of each project
year, the director and evaluator will review alalation data and reports to collectively develop
annual reports containing year-end evaluation figsliand the annual performance report, rec-
ommendations for improved or modified programmengd an action plan to implement the
changes for the next year. By providing the AdwsBoard and stakeholders with timely infor-
mation, the evaluation will provide a foundatiom émgoing improvements, sustainability, and
replication. Quarterly Advisory Board meetings andnthly progress reports by the Project Di-
rector will provide a major source of continuousdback. The monthly Advisory Board gather-
ings will always ended with an informal needs assest, allowing the teachers at the table to
make known their needs. These topics will themlseriporated into the review plan for the fol-

lowing Advisory Board meetings, giving new teacheisense of empowerment and fulfillment.
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MANAGEMENT PLAN: LoGiCc MODEL & TIMELINE

Objectives Measures & Benchmarks Timeline
Stat | Comp.
Goal 1) Address all GPRA requirements

Ensure 95% of K-8 teacher candidates attain inggalifica- | Establishment of goals directly related to Standpard 2
tion/licensure by passing all necessary assessrardtattain| V proficiencies for each TLT candidate-teacher] September| academic
a bachelor’'s or MIT degree within 18 months (2 &rait candidates-students pass WEST-E (end'ofehr) | 2010 years post
years). and PPA monthly assessments
Increase the percentage of beginning teachers vehea 100% of HU105 graduates accept jobs in the higiMay 2012 | On-going
tained in teaching in the partner high-need LEA¢hyears | needs districts served by ESD 105; 100% will ré-
after initial employment from current baseline ags of main in teaching in at least 8 years following
77.8% to 95%. (Data: 2008-09) graduation
Improved scaled scores for initial state certifimator licen- | 50% of graduates will have a mean score 10 pqiMsy 2012 | O-going
sure of teachers at Heritage from current baseiveeage of | above expected performance; 40% will reach
40 on WEST-E to 50 on WEST-E mean score on their 1st attempt; 10% By 2
Attain a benchmark cost for retention in the partngh- 100% of HU105 graduates will remain in service May 2015 | On-going
need LEA three years after initial employment. to high need LEA s
The percentage of program participants who didcgnaduate| These non-project students will complete certifit&ept 2009 | May 2010
in the previous reporting period, and who persistettie tion requirements by May 2010.
postsecondary program in the current reportingoperi
The percentage of beginning teachers who are sztam 100% of HU105 graduates remain employed in| On-going
teaching in the partner high-need LEA one year afigal high need schools and districts
employment: 85% (2007-08).
Goal 2) Address the data requirements as listed i8ection 204(a) of the HEA
Increase Achievement for all prospective and newetiers | HU105 graduates score 20% higher than accegtMay 2011 | On-going
(as measured by Heritage) to a score of 50 on tBETWE | able pass rate on WEST-E; exceed acceptable
and high proficiency scores (exceeding “met stadfidain “met scores” on the PPA national and local in-
the PPA (local and national instruments) struments
Increase the teacher retention in the first 3 yatatse part- | HU105 TLT members will remain in district ser-| May 2010 | On-going
nering LEAs from the current baseline of 50% to 90% vice for at least 8 years
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Increase the percentage of highly qualified teacheed by | Districts that employee HU105 graduates will if-May 2012 | On-going
the partnering LEAs from the current baselines0% crease their percentage of highly qualified teasher

by a percent equal to the hire of each new teacper.
Increase the percentage of highly qualified teachéed by | Recruit, prepare and graduate HU105 who repredanuary On-going
the high-need LEAs who are members of underrepteden| sent underrepresented groups, primarily Hispani2010
groups from the baseline of >5% to a minimum of 15% | and Native American.
Increase the percentage of highly qualified teachéed by | HU105 graduates will receive endorsements in jod@nuary On-going
the partnering high-need LEAs who teach high-nexad a | of the high-need categories: bilingual educatior}; 2010
demic subject areas from the current baseline 100% English as a second language; math or science
Increase the percentage of highly qualified teacheed 100% of HU105 graduates will be hired by dis- | May 2012 | On-going
who teach in high-need areas from the baselin@8@o tricts identified as “high need”
Increase the percentage of teachers trained tgrateetech- | TLT members will achieve high levels of profi- | September| End of grant
nology effectively into curricula and instructiangluding ciency in the uses of technology and will be avdi2010
technology consistent with the principles of unsadrdesign | able to assist with non-TLT teachers in the schdol
for learning, from the current baseline of 90% 0% who need to obtain these competencies
Increase the percentage of teachers trained tteaseology | HU105 TLT members will achieve high levels of September | End of grant
to collect, manage, and analyze data to improwehteg and| proficiency in the uses of technology and will bg¢ 2010

learning for the purpose of improving student acaide
achievement from the current baseline of 90% td¥d00

available to assist with non-TLT teachers in the
school who need to obtain these competencies

Goal 3) To realize successful management and exeout of the project as planned to achieve project gis

Hold quarterly steering committee meetings

Meetmgutes, action plans

Spring ‘1)  Ongoing

Meet all benchmarks and goals

Annual and final T€#drts

Summer, annual

Complete quantitative and qualitative review

Resfrihm external evaluator

Spring ‘1)  Ongoing

Report GPRA and Section 204(a) guidelines

Annuralfreport

Summer, annual

Goal 4) Implement a thorough assessment and evaluah plan to screen and monitor the progress of stughts, teacher candidates,

teachers, classes, and measure the overall sucoafsd eritage 105

Refine project evaluations design Advisory Boardumeés Spring ‘10| Ongoing
Complete initial baseline/screening assessmerit®@¥o of | Screenings completed; results entered into Upon
children, teachers, teacher candidates and enter da EADMS notification

Complete annual evaluation report; submit repold SDE
and share results.

Annual report completed and shared; Advisory
Board minutes

Summer, annual

Collect year-end data on all goals and benchmarks.

All year end data collected; Adv. Board minutes

, Jpm.

| Ongoing
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