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PARTNERS NEEDS ASSESSMENT 
The Heritage 105 Project will serve the children, families, and educators of Yakima County, a 

rurally isolated county in South-Central Washington State. Our community has consistently been 

faced with dire and endemic poverty, resulting primarily from an unpredictable agricultural-

based economy that produces low waged, highly hazardous, and seasonal employment. Yakima 

Co. has the 2nd highest poverty level (20.7%) in the State1 and the 5th lowest weekly wage for 

large counties in the nation2. Statewide, Yakima Co. has the highest rate of residents on social 

and health services (52%); a Food Stamp recipient rate that is double the statewide average 

(250.32 vs. 121.43 per 1,000); and our children are twice as likely to live in poverty, 33% more 

likely to receive Medical Assistance, and 18% more likely to live in a household where English 

is not spoken. 3 Educational scarcity is evidenced by the fact only 10% of Yakima Co. adults 

possess a BA. Though our ag-based economy provides subsistence livelihoods, it brings the dire 

need for social and educational support, especially for Hispanic and Native America communi-

ties who are particularly subjected to these adverse conditions. Hispanic immigrants provide 

99.7% of the agricultural labor force in Yakima Co.4 Statewide, Hispanic youth in Yakima Co. 

represent a higher percentage of youth in poverty (67.4% vs. 21.2%), are more likely to live in 

single-parent households (21.8% vs. 16.5%), and make up most of the Limited English Profi-

cient (LEP) children (92.9% vs. 49.3%). The Yakama Nation, composed of over 10,000 mem-

bers and located on a 1.4 million acre reservation (sited mostly within Yakima Co.), also shares 

these hardships. Nearly 60% of Native American students are LEP5; approximately 70% of Na-

tive American families on the Yakama Reservation live in poverty6; and the dropout rate for Ya-

kama Nation students is staggering – estimated at 73%7. Considering even this cursory assess-

ment of our community, it is not surprising that Yakima Co. is plagued by some of the lowest 

student achievement levels and highest teacher turnover rates in the State. 
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Research has shown that a highly qualified teaching workforce is the single greatest leverage 

point for ensuring that students achieve at their highest level, since differences in teacher capa-

bility can account for up to 90% of the variations in student learning8. Therefore, the partners 

involved in Heritage 105 are taking a “root-cause” approach to address the single area that will 

have the biggest degree of impact on the future of our community – preparing the highest quality 

teachers possible to educate our children. The TQE grant opportunity affords us the opportunity 

to seek the level of resources required to implement, and research, a model that we believe will 

change the landscape of learning by changing how we prepare teachers as well as how we en-

gage and support current teachers. The following table outlines each of the partners involved in 

Heritage 105. (Note: the name was selected to reflect to the significance of the collaboration be-

tween the two main partners– Heritage University and Educational Service District [ESD] 105) 

Partner Roles, Responsibilities, & Commitments  
Heritage  
University 
(HU) 

▪ Fiscal Agent 
▪ Management of personnel, re-
sources, timelines, and activities 
▪ Ensure all learning objectives are 
met or exceeded. 
▪ Assist with registration, financial 
aid, academic resources, etc. 

▪ Ensure all candidates meet and exceed 
competencies for certification and all core 
teachers develop leadership and other ex-
pertise according to their needs 
▪ Oversight of the parent engagement 
component 
▪ Principle Investigator 

HU’s School 
of Arts and 
Science 

▪ Provide content specialists in 
middle school math and science  
▪ Dean to serve on the project advi-
sory board 

▪ Attend all staff meetings 
▪ Teacher preparation support in 
math/science education sufficient for can-
didates to achieve State competencies 

Schools  
Districts 

▪ Identify schools, principals and 
teachers to participate in program 
▪ Engage in orientation and all 
quarterly meetings as needed 
▪ Ensure project protocols are im-
plemented according  

▪ Encourage principal leadership 
▪ Support “core teachers” as mentors 
▪ Support TLTs* in identified grades 
▪ Support the “looping systems”  
▪ Superintendents to serve on advisory 
board to the project 
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Educational 
Service Dis-
trict 105  
(high need 
LEA)  

▪ Align ESD specialists with needs 
of project TLTs and parent groups 
▪Assist with accountability and 
evaluation efforts  
▪ Provide content experts 
 Provide digital content expertise 

▪ Provide leadership, start-up to fruition 
▪ Assist in site and teacher selection 
▪ Manage quarterly meetings, advisory 
board meetings, etc.  
▪ Align resources with needs of TLTs 
▪ Provide digital content expertise 
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Center for 
Strengthen-
ing the 
Teaching 
Profession 

▪ Leadership for Induction and 
Teacher Leadership aspects 
▪ Link with the Center for the 
Study of Teaching and Policy at 
the University of Washington to 
assist with evaluation needs 

▪ Multiple staff working on assigned pro-
ject aspects in the areas of induction, 
teacher leadership, administrative support 
▪ Provide focused assistance in the induc-
tion and leadership pieces. 
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Washington 
Education  
Association 

▪ State teacher union, represent and 
support teachers in the project 
▪ Serve on advisory board 
Assist with TLTs moving with 
children from one year to the next 

▪ Assist with the bargaining between 
LEAs and new teachers  
▪Provide honest assessment of project 
outcomes quarterly; make recommenda-
tions for improvement 

* TLTs are the Teacher-Learning Teams, explained on page 6. 
 
HU is a rural, four-year, liberal arts university located in Toppenish, WA on the Yakama In-

dian Reservation. From its founding in 1982, HU’s programs have been tailored to meet the 

needs of multicultural and isolated constituencies. Founded by a Catholic nun and two Yakama 

Indian Nation tribal members, HU provides critically needed educational opportunities for the 

people of Washington who are isolated from higher education. HU’s mission statement still em-

bodies the founding members’ vision of serving diverse, marginalized, and isolated populations: 

To change lives and communities by providing quality higher education to people who – for rea-

sons of location, poverty, or cultural background – have been denied educational opportunities.  

As the only four-year accredited baccalaureate and graduate education institution located in 

south central Washington, HU is a pivotal force in providing access to K-8 teacher preparation 

degrees for the residents of Yakima Co., especially for Hispanic and Native American teacher 

candidates. In fact, of all the four-year universities across the state, Heritage serves the largest 

collective population of Native American and Hispanic pre-bachelorette and graduate students in 

the state – 53% Hispanic and 9% Native American. These figures reflect the education of un-

derrepresented populations in numbers that vastly exceed comparisons for either Washington or 

the nation. This is of critical importance in the realm of teacher preparation since: 1) across the 

county, the K-8 student population is becoming increasingly racially diverse9; and 2) cultural 
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continuity within the classroom is of critical importance for the academic success of children10. 

The following table outlines the specific needs, gaps, and weaknesses at HU.  

NEEDS ASSESSMENT FOR HU  
  Teachers  Principals  
Preparation  ▪ 48 teacher (BA); 46 teachers (MIT); 

43 (Professional level certification);  
Need: More powerful classroom-
based, pre-service experiences that 
translate into sustained service  

▪40 principals  
Need: The state recently reduced fund-
ing which supported principal intern-
ships.  

Ongoing 
Training   

▪ Professional level certification  
▪ Specialized workshops on student 
writing needs/interventions;  
Need: Greater contiguous relation-
ships with our most high need LEAs  

Need: Strategies for maximizing lim-
ited resources in high need areas.  
PD opportunities for principals that re-
sult in improvement in student learning 
and parent satisfaction  

PD   ▪ Continued development of PD for 
faculty in the use of technology for 
on-line instruction, university infra-
structure and communications  
▪Opportunities to advance their skills 
in data collection, data analysis and 
implications 

▪Opportunities to talk and problem 
solve with principals in similar situation  
▪ Continued exploration of strategies to 
increase 1) recruitment of minority 
candidates and 2) minority candidate 
scoring on standardized tests 

Retention  ▪.Approximately 85% of students ad-
mitted graduate and enter teaching 
(specific retention data not tracked)  

▪Approximately 90% of student admit-
ted complete certification (specific re-
tention data not tracked)  

 
The School of Arts and Science is another key partner. However, being such a small college 

(only 3.5 FTE with 1 FTE in math and 3 in science), they are limited in their capacity to provide 

adequate content expertise, especially the degree of which is required within this initiative.  

ESD 105: One of nine statutory regional education districts in Washington, ESD 105 serves 25 

school districts and 20 private and tribal schools in four rural counties. ESD 105 is defined as an 

LEA, by State definitions, and will act as the eligible high-needs LEA within this partnership. 

Since each of the partnering LEAs are rurally isolated, ESD 105 will play a pivotal role in pro-

viding educational, content, PD and technology resources they lack.  

HIGH NEED SCHOOL DISTRICTS : Following a collaborative screening process examining so-

cioeconomics, special needs factors, demonstrated willingness, and capacity to implement insti-
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tutional reforms, out of 12 eligible LEAs, three of the most at risk, high-need, and geographically 

remote were selected – Mt. Adams, Mabton, and Highland.  

The 3,000+ students that are served, annually, by these districts are educated in some of high-

est poverty and highest minority schools in the State; and, as research shows, are in desperate 

need of expert, high-quality teachers if their achievement and attainment levels are to improve11.  

NEEDS ASSESSMENT FOR LEA PARTNERS 
 Teachers Principals 
Preparation ▪ No induction program in any LEA ▪ Heavy on theory, light on practice 
Ongoing  
Training 

▪ Each LEA is part of Summit; 
however, most new teachers are not 
able to access the trainings. 

▪ Limited opportunities for principals to 
participate in ongoing training 

PD ▪ Limited funds for PD ▪ Limited funds for PD 
Retention ▪ Attrition higher than State avg. 

▪ High percentage near retirement 
▪ Attrition higher than State avg. 

 
DEMOGRAPHIC AND AT-RISK CHARACTERISTICS OF LEAS 

 Mt. Adams Mabton Highland 
# of children (K-12) 982 1,002 1,173 
Hispanic 28.0% 93.1% 62.9% 
Native 64.3% 0.8% 1.1% 
Special Ed. 15.1% 10.2% 12.4% 
Meeting AYP No (in step 2) No No 
Bilingual 11.7% 37.6% 19.2% 
Migrant 5.3% 29.5% 22.0% 
 

2008-2009 WASL*  RESULTS 
7th Grade Passing Results Mt. Adams Mabton Highland 

Reading 34.2% 38.9% 50.6% 
Math 26.0% 23.6% 48.3% 
Writing 50.7% 52.7% 57.5% 
Science 10.2% 12.5% 32.6% 

* WASL is a standardized educational assessment given as the primary assessment in Wash. 
 

QUALITY OF THE PROJECT DESIGN 
Introduction/Overview 
In order to address the needs, gaps, and weaknesses addressed above, Heritage 105 will imple-

ment a collaborative and integrated teacher preparation project that will serve some of the most 
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vulnerable students, along with some of the most generous teachers, in Yakima, Co. Based on 

the collective evidence of scientific research in the areas of competency-based teacher prepara-

tion12, teacher-learning teams13, teacher induction14, effective PD, and mechanisms for the re-

cruitment of teachers from underrepresented groups, HU will radically reform how it prepares 

teachers and schools leaders, partners with educational agencies, and supports current practitio-

ners. The impetus for such significant reform efforts stems from a humble recognition that the 

current models are not meeting the needs of schools, teachers, school leaders or students. 

Though these reforms are described in detail below, the basic framework is: Preparing – HU 

will move away from: 1) a college classroom, “seat time” model, to one that is entirely field-

based; and 2) the current teacher preparation curriculum to one that is entirely competency-based 

by utilizing the Washington State Standards for Teacher Competence (Standards V). Teaching-

learning teams (TLT) will be formed, with current teachers and teacher candidates, who will as-

sume the responsibility for eliminating the achievement gap. The project will prepare a minimum 

of 120 new teachers to be certified in K-8 education with specializations in either: mathematics, 

science, English language learning, or bilingual education. Partnering – ESD 105, the regional 

powerhouse for content expertise, will become a permanent partner at HU. A consortium of the 

HR departments from local LEAs will be established to continually inform HU of their hiring 

needs; statewide, CSTP and WEA are forming a permanent partnership with HU to ensure re-

form-oriented resources are consistently provided. Supporting – A scientifically-based induction 

program will be universally implemented within the partnering LEAs. CSTP will oversee teacher 

and administrator leadership. In-service classroom teachers who participate will be provided PD; 

they will learn the skills of mentoring and collaborative inquiry while having the opportunity to 

pursue advanced degrees, supported by the project in years 1-5.  
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APPROACH TO THE PRIORITIES (Note: this section mirrors the TQP required checklist) 
Pre-Baccalaureate Preparation of Teachers 

(1)(i)(I) HU currently prepares prospective teachers using the status quo model most teacher 

preparation programs across the nation utilize; it entails three semesters of educational course-

work, internships, and a semester of student teaching. Through the Heritage 105, HU will reform 

almost every component, both major and minor, of its teacher preparation program to ensure 

every teacher candidate becomes “highly qualified.” The most significant reforms are as follows:  

1) Teacher candidates will begin their pre-service preparation immediately upon the completion 

of their general education requirements, completing their course work in an entirely field-based 

model. As such, when teacher candidates begin working, it will be as if they are third year, ver-

sus first year, teachers. Most importantly, they will experientially understand that effective teach-

ing is collaborative and seek resources and support to ensure the success of their students. 

2) Field-based, pre-service teacher candidate preparation will be directly supported by, and en-

hanced through, TLTs. “Sets” will be composed of either three pre-bach teacher candidates or 

three MIT teacher residents and an in-service teacher, who will act as a “mentor;” who will act as 

lead team member/mento/co-teacher. There will be 3-4 TLTs in each of school buildings, each 

serving approximately 25 students. TLTs will be supported by content experts at ESD 105, PD 

experts at CSTP, and union contract experts at the WEA. TLTs themselves are designed to sup-

port both teacher candidates and the K-8 students in the classrooms; TLTs will choose “learning 

priorities” based upon the immediate needs of the K-8 students in the classroom and those 

“needs” will serve as a platform to prepare and train candidates on specific issues. Furthermore, 

semester-long learning goals will also mirror the age-appropriate, developmental continuum of 

K-8 students (assessed through progress monitoring). The fidelity mechanisms ensuring that 

candidates are progress towards the goal of becoming “highly qualified” will be: 1) daily plan-
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ning meetings of the TLT at the beginning and end of each day to identify daily student priorities 

and to assess progress toward those goals; 2) weekly candidate meetings (of all TLT candidates) 

on Wednesdays to on deepen content knowledge and consider the impact of teaching strategies 

based on case studies emanating from classroom experiences; 3) monthly PD and leadership ses-

sions with CSTP; and 4) quarterly meetings with all TLTs and support staff. 

3) To be considered “highly qualified,” locally, requires the skills necessary to eliminate the 

achievement gap. Therefore, reform efforts have been designed to develop a “looping system.” 

Through this system, TLTs will move up with the students they teach in 2- to 5-year cycles, stay-

ing with a particular group of students versus the status-quo system where students “start over” 

with a new teacher each fall. TLTs will directly assume accountability for the academic progress 

of all K-8 students, ensuring that no student in this project falls below expected academic norms 

(thus eliminating the achievement gap). This allows teacher candidates to be intimately involved 

in addressing this issue from day-one. With regards to the “looping” system, it will be flexible 

and organic based upon the needs and structure of the buildings within an LEA. Two models will 

be utilized: A) the entire TLT moves up with the students they teach; or B) only the teacher can-

didate’s move with the K-8 students while the core teacher remains at their original grade level. 

Regardless of the model, buildings will form whole “cohorts” – K-3, 4-5, 6-8, etc. – where it be-

comes everyone’s responsibility for eliminating the achievement gap. As candidates prepare to 

graduate, new ones will replace them in the TLT during a substantial “overlap period” where 

new candidate become familiar with each student’s needs, goals, and preferred learning modes.  

4) To be “highly qualified,” teacher candidates need to understand “how” they are performing 

and Heritage 105 will reform how this is done. HU currently uses three variations of a pedagogi-

cal performance assessment (PPAs) to evaluate teachers. Per State requirements, content compe-
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tency is assessed using State-created, content specific, standardized tests – Washington Educator 

State Tests (WEST-B) for basic knowledge and the WEST- E for content specific knowledge. 

HU will continue to use these pedagogical assessments, standardized tests, and weekly assess-

ment of teacher performance goals and outcomes. Additionally, core teachers and Heritage105 

Faculty will collect evidence of competencies, allowing pre-service teachers to move through the 

process at their own speed. Teacher candidates will be “mentored” on these assessments, ensur-

ing they are able to incorporate this information into the process of becoming “highly qualified.” 

5) The partnership reforms will also support each teacher candidates to receive an additional 

competency in mathematics, sciences, bilingual education, or ELL; thus becoming better 

equipped to be a “high quality” teacher in high-needs, rural school districts. 

(1)(i)(II): See the Standards V Chart; (III): Not applicable, (1)(ii) See the Standards V Chart. 

(1)(B)(i) The HU teacher preparation program will switch to a competency-based curriculum 

by utilizing the Washington State Standards V. Though teacher preparation has not yet taken 

this leap in Washington, this approach mirrors the teacher certification and National Board 

Teacher Certification processes in the State, which are competency-based systems. This ap-

proach will also align student academic achievement standards and academic content standards 

under section 1111(b)(1) of the ESEA of 1965 and section 614(d)(1)(B) of the IDEA. As such, 

all candidates certified will have mastery of the competencies necessary to be effective at teach-

ing students with disabilities and utilizing IEP systems. The Standards V will also ensure candi-

dates master strategies important to LEP students and competencies in math and science. Aca-

demic credits and grades will be based on the demonstration of the competencies, not on the 

completion of traditional coursework. (Standards V chart below). 

(1)(ii)(I-VI): All addressed through the utilization of the Standards V as curriculum. 
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STANDARDS V 

Standard 5.1: Knowledge of Subject Matter and Curriculum Goals 
Teachers must understand: Evidence: Teacher Accountability  Evidence: Student Accountability  
A. Content driven. Students 
develop problem-solving 
skills in content areas with 
reading, written and oral 
communication, and tech. 
B. Aligned with curriculum 
standards and outcomes. 
Students must know the 
learning targets and progress. 
C. Integrated across content 
areas. Students learn subject 
matter content if integrated 
w/ mathematical, scientific, 
and aesthetic reasoning. 
D. Informed by standards-
based assessment. Students 
benefit from systematic learn-
ing that analyzed with forma-
tive and summative evals. 
E. Intentionally planned. 
Students benefit from per-
sonal, standards planning. 
F. Influenced by multiple 
instructional strategies. Stu-
dents benefit from personal-
ized instruction that addresses 
their ability levels and cul-
tural/linguistic backgrounds.  
G. Informed by technology. 

▪ The content in the unit 
plan reflects enduring 
understandings and 
depth of thinking which 
is aligned with curricu-
lum standards.  
▪ The candidate provides 
opportunity for integra-
tion of reading, writing, 
and mathematics across 
content areas. 
▪ Assessment selected 
provide useful info.  
▪ Assessment results in-
form instruction. 
▪ Plans are made to 
move students who are 
not at standard to stan-
dard. 
▪ Instruction is designed 
purposefully considering 
context, the standards 
base, and research base.  
▪ Focus on student learn-
ing strategies to reach 
the standard.  
▪ Integrates technology 
into instruction and as-
sessment. 

▪ Pedagogical Perform-
ance Assessment (PPA) 
▪ Assessment plans in-
cluded in instructional 
planning. 
▪ Notes from TLT ses-
sions include analysis of 
student results and plans 
for future instruction. 
▪ Targets and schema 
included in instructional 
plan 
▪ Multiple learning 
channels employed in 
instructional plans 
▪ Technology employed 
in instructional plan 
▪ Instruction differenti-
ated based on learning 
styles and capabilities of 
students 

▪ Communicate the 
learning targets and their 
progress toward them.  
▪ Communicate the sup-
port and resources that 
can be accessed to help 
them achieve the learn-
ing targets.  
▪ Articulate the thinking 
strategies used to 
achieve learning targets. 
▪ Review their perform-
ance and set personal 
learning goals based on 
those assessments.  
▪ Communicate the rela-
tionship between as-
sessments and learning 
targets.  
▪ Use a variety of learn-
ing strategies and can 
explain the effectiveness 
of their choice.  
▪ Articulate how proper 
and efficient use of 
technology enhances 
learning. 

▪ Student products or per-
formances with rubrics for 
assessment  
▪ Students participate in 
their own learning goals 
and can articulate their tar-
gets. 
▪ Students can articulate 
learning achievements and 
learning needs. 
▪ Students demonstrate the 
use of multiple learning 
strategies, can make appro-
priate selection of strate-
gies, and can explain their 
choices. 
▪ Students demonstrate the 
use technology and can ex-
plain how it helps their 
learning. 
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Students benefit from instruc-
tion that utilizes effective 
technologies. 
Standard 5.2: Knowledge of Teaching Teacher candidates positively impact student learning that is: 
A. Informed by standards-
based assessment. Students 
benefit from systematic learn-
ing that is analyzed with for-
mative and summative evals. 
B. Intentionally planned. 
Students benefit from per-
sonal, standards planning. 
C. Influenced by multiple 
instructional strategies Stu-
dents benefit from personal-
ized instruction that addresses 
their ability levels and cul-
tural/linguistic backgrounds. 
D. Informed by technology. 
All students benefits from 
instruction that utilizes effec-
tive technologies and is de-
signed to create tech profi-
cient learners. 

▪ Select and use assess-
ments that provide 
meaningful information. 
▪ Assessment findings 
are used to inform goals, 
sequences and strategies. 
▪ Can move student from 
where they are to meet-
ing the identified goal in 
a reasonable timeframe. 
▪ Can identify instruc-
tional strategies and can 
monitor the outcome of 
each strategy. 
▪ Uses technology to 
monitor student pro-
gress, to organize mate-
rials to keep track of 
measures. 

▪ Wednesday review of 
all student learning ob-
jectives. 
▪ Daily feedback from 
core teacher and peers. 
▪ Quarterly review of 
candidate goals as re-
lated to 5.2 

▪ Students know and can 
tell the purpose of as-
sessment activities. 
▪ Identify their target 
goals and intermediate 
steps for achieving goals 
▪ Can communicate how 
they are most likely to 
learn and what their re-
sponsibility to learn. 
▪ Can explain the choice 
they make to participate 
in learning  
▪ Can use technology for 
monitoring their own 
progress, for communi-
cating with peers and 
parents, and for the pur-
poses of accessing in-
formation 

▪ Student products or per-
formances with rubrics for 
assessment  
▪ Students meet daily with 
one or more members of 
the TLT to identify learn-
ing priorities and progress. 

Standard 5.3 Knowledge of Learners and their Development in Social Contexts 
A. Learner centered. All 
students engage in a variety 
of culturally responsive, de-
velopmentally, and age ap-
propriate strategies.  
B. Classroom/school cen-
tered. Student learning is 
connected to communities 

▪ The instructional plans 
reflect the context of the 
learner, including indi-
vidual variables. 
▪ Teaching practices are 
modified by contextual 
information including 
assessment results and 

▪ Describe classroom 
and student characteris-
tics in instructional plan. 
▪ Candidates differenti-
ate instructional plans in 
response to assessments 
and community context. 
▪ Democratic classroom 

▪ Communicate the de-
velopment and mainte-
nance of a learning 
community.  
▪ Communicate how the 
learning from a series of 
lessons connects with 
communities within and 

▪ Students can identify 
class members who can 
help them and whom they 
can help. 
▪ Students can identify ex-
amples of how they can 
apply their learning outside 
the school or where other 
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within the classroom and the 
school, including knowledge 
and skills for working with 
others.  
C. Family and Neighborhood 
centered.  
D. Contextual community 
centered. All students are 
prepared to be responsible 
citizens for an environmen-
tally sustainable, globally in-
terconnected society. 

community context.  
▪ Classroom reflects de-
mocratic principles. 
▪ Lesson plans reflect 
understanding of re-
search based best prac-
tice, demonstrate reflec-
tion and adjustment of 
instruction, and lead to 
identification of areas 
for professional growth 

management demon-
strated through student 
involvement in estab-
lishing classroom rules 
and addressing concerns. 
▪ Instructional plans in-
corporate cooperative 
learning strategies. 
▪ Notes from TLT meet-
ings or journals demon-
strate reflection and lead 
to self-generated ideas 
for growth. 

outside of the school. people use their learning 
within and outside the 
school. 

Standard 5.4: Understanding of Teaching as a Profession 
A. Informed by professional 
responsibilities and policies. 
All students benefit from a 
collegial and professional 
school setting.  
B. Enhanced by a reflective, 
collaborative, professional 
growth-centered practice. All 
students benefit from the pro-
fessional growth of their 
teachers.  
C. Informed by legal and 
ethical responsibilities. All 
students benefit from a safe 
and respectful learning envi-
ronment.  
 

▪ Participate in collabo-
rative learning commu-
nities and develop colle-
gial relationships.  
▪ Complete regular 
needs-based self reflec-
tion resulting in a pro-
fessional growth plan.  
▪ Demonstrate disposi-
tions that enhance learn-
ing and PD  
▪ Abide by the Washing-
ton State Code of Pro-
fessional Conduct.  
▪ Understand the issues 
related to abuse and ne-
glect and mandated re-
porting procedures. 

▪ Candidates and core 
teachers participate in 
teaching-learning teams 
within their classroom 
on a daily basis, with 
weekly meetings with 
the other teams  
▪ Reflection within the 
teams; e before and after 
school; feedback in 
Wednesday seminars 
used to draft a profes-
sional growth plan. 
▪ Dispositions assessed 
by the teaching-learning 
team using the Heritage 
University Disposition 
Assessment Instrument. 

N/A N/A 
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(1)(B)(iv) See pages 15 for induction. (v) The hiring objects within the partnering LEAs are to 

hire teachers of color who are proficient in the areas of math, science, and literacy. The current 

admissions goals and priorities for HU are to recruit Hispanic and Native American candidates 

into teacher preparation programs and offer them a program through which they may become 

master teachers in high-need schools. This goal is consistent with the needs of LEAs. These ad-

mission goals are directly inline with HUs mission and achievable considering their strong com-

munity relationships and the trust given to HU by both local Native American and Hispanic 

community members. While the project has a rigorous set of admission goals, it should be noted 

that the selection process will be non-traditional in nature. It will involve intense interviews, dis-

cussions of personal and professional commitment, ability to communicate “truth to power” and 

to receive and respond to feedback in timely and mature manners. Such personal competencies 

as time management, ability to manage one’s personal and professional agendas will be consid-

ered in candidate selection. Traditional measures will include past work experience success, rec-

ommendations of co-workers (competitive preference priority 3). (1)(B)(vi) Not applicable. 

(2)(A)(i) The entire teacher preparation program will move away from a traditional “seat-

time” model, located at HU, to an entirely field-based, clinical learning model within high-needs 

LEAs. These will be year-long and last approximately two years. (ii) The design of the TLTs en-

sures each teacher candidate receives closely supervised interaction between four sets of educa-

tional experts: 1) faculty from HU; 2) experienced teachers, principals, and administrators at the 

LEAs; 3) content experts from ESD 105; 4) CSTP.  

(2)(B) Addressed through the Standards V curriculum.(C) See page 15, the induction program. 
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(2)(D) Once a teacher candidate completes their pre-requisites, are accepted into the teacher 

candidate program at HU, they will begin their clinical-based teacher preparation.  

(2)(E) The “course work” will be the Standards V and designed to demonstrate mastery on all 

competencies for certification while completing other HU requirements. 

(2)(F) Since the induction program will begin from day-one of a candidates pre-service clinic, 

throughout the entire program teacher candidates will have the opportunity to become intimately 

aware of the inner operations and culture of that building. As such, candidates will not be re-

ceived as “visitors” for a short time, but full-time colleagues who are learning to teach while they 

are teaching. Candidates will be considered full-time assets to each classroom and each school. 

(2)(G) Each of the partnering are designated as rural, providing them with two years of expe-

riential learning in these environments.  

(2)(H)(i) The TLT offers several “release time” advantages. From the team of four (3 candi-

dates and the core classroom teacher), one will always be available to lead the class should oth-

ers need to step away for out-of-class learning. Additionally, since four quarterly program meet-

ings are scheduled, funds are earmarked to allow LEAs to hire substitutes for coverage. (ii) Fac-

ulty loads for this project will be calculated on the number of students served, the number of aca-

demic credits produced, the geographic location and unique needs of each TLT. The project 

seeks funding for three faculty during years one and two and then assumes responsibility thereaf-

ter. HU administrators and faculty have agreed to forgo the traditional policy for calculation of 

faculty load since the amount of faculty time necessary for successful program implementation 

will become more evident after year two. (iii)  The TLT model moves away from a hierarchical 

“mentor” model, with one figure as the “mentor.” Instead, “coaching” becomes everyone in the 

TLTs responsibility. However, Heritage 105 recognizes that core, in-service teachers will have 
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additional responsibilities within this program for ensuring the adequate preparation of candi-

dates. As a result of participation, in-service teachers will receive an academic stipend equivalent 

to 12 graduate credits per year. Teachers who do not wish to pursue further graduate education 

may use the stipend to support other PD activities which will advance their career. 

(3) Induction Program: The leading agency across the state dedicated to building a strong, 

supportive and effective teaching force is CSTP, an independent, nonprofit organization that sup-

ports research and promotes policies and practices to ensure all students in Washington are 

taught by highly skilled teachers. Heritage 105 will partner directly with CSTP’s New Teacher 

Alliance who will implement a scientifically-based, universal induction programs.  

With regards to design, two recent papers drawn from different sources—Recruiting New 

Teachers and The Alliance for Excellent Education15— describe nearly identical criteria for es-

tablishing comprehensive induction programs. The Heritage 105 induction program will align 

directly with those criteria, and the State standards established by CSTP in 2005, to offer the fol-

lowing supports: 1) hiring; 2) orientation; 3) mentoring; 4) and PD. Based on current best prac-

tice, a candidates induction begins when they enter the program and will continue through their 

third year of teaching – essentially lasting five years.  

 HIRING , TEACHER RECRUITMENT / RETENTION : The critical need for effective hiring prac-

tices is best reflected by a quote from Susan Moore Johnson, writing, “If we don’t figure out how 

to recruit and support these new people, we will lose them, and the whole fabric of the schools 

will unravel. We will find that we are running organizations filled with short-term workers. ... As 

a society, we just can’t afford that.16” To address this issue, a “Teacher Recruitment Subcommit-

tee,” part of the Advisory Board, will be established immediately upon award notification and 

composed of HR staff at each LEA, HU, and ESD 105. This subcommittee will “have their fin-
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ger on the pulse” of what the hiring needs are and will ensure that fluid and flexible measures are 

in place to address the particularities of the constantly changing “in-class” needs of an LEA. This 

subcommittee will be responsible for developing a “pipeline process” for teacher recruitment that 

will target three “groups”: career changers, college juniors and seniors majoring in the target 

fields who are "on the fence" about teaching, and long-term substitutes with preliminary licenses 

who need to obtain full licensure. The subcommittee will be able to continually analyze em-

ployment needs, provide an information-rich recruiting process, and use a shared decision mak-

ing process to place teachers in assignments appropriate to their experience and needs.  

ORIENTATION : As research shows, effective and high quality orientations “set the tone” for a 

new teachers experience and the Heritage 105 orientation process is designed to introduce teach-

ers to their district, school and colleagues—and to the tools/resources needed to be successful. 

New teachers will benefit from participation in an orientation to the school and district beliefs 

and practices—before their teaching responsibilities begin and will continue throughout the 

year17. For the novices who earned their certificate through the Heritage 105 program, orienta-

tion will be virtually unnecessary. For novices hired from outside Heritage 105, it will be espe-

cially critical to provide a solid orientation to the specific environment of classrooms.  

MENTORING &  PD: While all teachers need high-quality PD, new teachers have specific and 

unique needs18. PD for beginning teachers is designed to meet their unique needs in the realm of 

classroom management, cultural competency, instructional planning, analysis of student work, 

differentiation of instruction, and assessments. On-site and online supports will be offered by 

through a Beginning Teacher Network sponsored by CSTP; specific resources are: 1) A set of 24 

videos to give new teachers examples of specific teaching behaviors related to classroom man-

agement, available at all levels and with a variety of student demographics; 2) Providing a set of 
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web-based tools titled "Success at the Core;" videos available in this series will help new teach-

ers see examples of accomplished practice in student engagement, formative assessment and 

other key instructional topics; and 3) Finally, CSTP will host online support for new teachers, 

allowing them to participate and network with colleagues across the state in order to communi-

cate, reflect and continuously improve their practice. 

Mentoring is another one of the core ways research and best practices show PD to work. Men-

toring will be offered to all of the teacher candidates participating in the TLTs; it will not be pro-

vided by an outside “coach,” as the status quo model often operates, but instead by the core, in-

service teacher within the TLT itself. These “mentors” will help teacher candidates reflect regu-

larly on student progress, collectively and individually, and use data to plan the new teacher's 

most immediate area of focus. This orientation to continuous improvement is consistent with the 

idea that teachers benefit from engagement in purposeful, ongoing, formal and informal job-

embedded learning opportunities that promote reflection, collaboration and growth19. The pri-

mary focus of this relationship/process is to strengthen the new teacher’s understanding and ini-

tial application of subject area content, instructional practices, school processes and management 

strategies20. Mentors will form goals with a teacher candidate, observe a lesson, reflect with 

them, develop strategies, and model those strategies21. Adult learning will mirror effective teach-

ing, be embedded in authentic contexts, and allow teacher candidates to analyze, practice, and 

reflect on specific practices.22 Additionally, Heritage 105 will fully subsidize the cost of tuition 

and fees for “mentor” teachers within the TLT who are interesting in obtaining an M. Ed. In 

years three through five, those interested will only be required to pay for half of their tuition.  

PD for TLT “mentors” (core teachers) is vital since they must integrate content and procedural 

knowledge while forming supportive relationships. The importance of meeting the professional 
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growth needs of mentors is underscored by researcher that has raised the issue of mentoring ex-

periences that, on the basis of poor and/or outdated models of practice held by some veteran 

teachers, actually impede new teacher growth23. Research has also noted that many coaches are 

promoted classroom teachers who were identified as being proficient at instruction and excep-

tionally trained in how to educate students, yet few had the skills necessary to teach adults.24 

Thus, the core teachers from each TLT will be provided with essential, ongoing training and 

support25, building their capacity to improve teacher practice and capacity to elicit adult learning 

through a collaborative mentor-learner relationship. That training is supported by the OSPI and 

will be supplemented by CSTP and the partner districts. This will primarily take place through 

Mentor Roundtables, which will be established to bring mentors from across the state together on 

a regular basis to discuss topics of interest, practice skills and share the latest research.  

(4) Support and training for participants in early childhood education: Not applicable 

(5) Teacher Recruitment: See page 15 of the induction program. 

(6) (A) According to the National Reading Panel, learning to read by third grade is necessary 

to prevent the predictable consequences of reading failure and the personal and societal costs as-

sociated with illiteracy. As such, strengthening the literacy teaching skills of prospective and cur-

rent teachers is a core Heritage 105 goal. To achieve this goal, we require more than a simple 

“program;” instead, a systematic model for improving literacy instruction is needed. The concep-

tual framework for this reform will come about through the Washington State K-12 Reading 

Model. Developed by OSPI, it is a holistic and rigorous reading/writing intervention that is sci-

entifically-based. This model will implement the following: content standards (Grade Level Ex-

pectations) and using assessment data to guide instructional decisions; implementing high-

quality instruction and interventions that incorporate proven and appropriate methods and ma-
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terials; leadership efforts (supported by CSTP) will weave these pieces together, resulting in 

improved practice and higher achievement; and system-wide commitment, the belief held by all 

participants that reading achievement is an achievable key mission. Literacy content experts at 

ESD 105 have extensive experience in its implementation and will be responsible for ensuring 

core teachers and teacher candidates are trained on this model. 

The age-appropriate and essential components of literacy model addresses are as follows: 

Literacy Framework 

 Grades K-3 Grades 4-6 Grades 7-8 
Purpose Students learn to read Students read to learn 

with some assistance 
Independently apply 
reading skills 

Instructional  
components teachers 
are trained on im-
plementing 

Phonemic Awareness 
(K) 
Phonics (K-2) 
Fluency 
Vocabulary 
Comprehension 

Fluency, Vocabulary, 
Structural Analysis, 
Comprehension 
(phonemic awareness 
and phonics/ if 
needed) 

Fluency maintenance; 
Vocabulary: roots, 
academic language, 
content specific terms, 
structural analysis; 
Comprehension 

Effective teaching 
methods teachers are 
trained on imple-
menting 

Explicit, direct, and 
sequential instruction, 
modeling, think aloud, 
check for understand-
ing, active engage-
ment, guided practice 

Explicit instruction, 
modeling, think-
aloud, check for un-
derstanding, active 
engagement, guided 
practice 

Explicit instruction, 
modeling, think-
aloud, check for un-
derstanding, active 
engagement, guided 
practice 

 
(6)(B) Teachers will be trained on implementing the K-12 reading models process for screen-

ings, diagnostics, progress monitoring, outcome assessments. A Three-Tier Instructional Plan, 

grounded in assessment data, will be used to collect, analyze, and interpret results for the purpose 

of planning targeted instruction strategically. Tier I: All students are assessed against benchmark 

standards at least three times each year to ensure solid progress continues and to identify students 

before they fall behind; Tier II: Students who are given progress monitoring assessments every 

two weeks. Specific instructional plans are formed based on the results of these assessments and 

students receive strategic instruction in small groups; Tier III: Severely struggling students are 

given progress monitoring assessments weekly. Lessons are immediately adjusted based on the 
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data and intensive, targeted intervention is provided to help each student make breakthrough 

progress towards the State content standards.  

 (6)(C) Individualized, intensive, and targeted literacy instruction for student with deficiencies 

in literacy skills will be done through both progress monitoring and sequencing for diagnosing 

reading difficulties. The Sequence for Diagnosing Reading Difficulties within this model was 

adapted from the Consortium on Reading Excellence. Diagnostic assessments will be adminis-

tered to students who demonstrate little or no response to instruction or when more information 

is needed to make instructional service decisions.  

(6)(D) Vocabulary and background knowledge, morphology, and subject matter activating 

prior knowledge will be integrated across subject areas. One of the TLT teacher candidates will 

ensure that literacy is being integrated regardless of the subject. Furthermore, another key 

strength is that the “Reading Model” is specifically designed to provide teachers with the skills 

to integrate literacy across subject areas for ELL students.  

(Note: This entire pre-bach (and MIT) reform will be an opt-in program and both pre-bach and 

MIT students can choose either the traditional or the “reform” route while at HU. Dual routes 

will be offered until data indicate that one method is superior in effect to the other) 

Teacher Residency Program 
(Note: The teacher residency program will mirror that of the teacher preparation approaches for 

pre-bach students. MIT students will be placed into TLTs; their coursework will be competency-

based and utilize the Standards V; and be entirely field-based. Key differences are outlined in 

detail below. The teacher residency program will be 18 months long, covering two academic 

years. Breaks in summer will allow candidates to work and secure income and to address family 

priorities so prevalent in American Indian and Hispanic communities.) 

(1) TEACHING RESIDENCY PROGRAMS : (1) (A) See page 15 under the induction program.  
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(1)(B) The “cohorts” that will “facilitate professional collaboration” are the TLTs. 

(1)(C)(i) “Pre-service” mirrors the preparation supports outlined on pages 15-18 (ii) See page 

15 of the induction program. (iii) Teacher residents will receive all of the “induction supports” 

outlined on pages 15-18. (iv) Teacher residents will receive the same supports and preparation 

that pre-bach candidates do as described in subparagraphs (A), (B), and (C) of subsection (d)(2).  

(2)(A) The scientific-based research and best practices that the Heritage 105 Teaching Resi-

dency Program will be based upon are: 1) competency-based preparation26, 2) team teaching and 

co-teaching effectiveness27, 3) continuity of teaching (looping) and 4) and continuous PD. (i) 

The teacher residency program through the TLT framework will integrate pedagogy, classroom 

practice, and teacher mentoring by constructing TLTs to employ strategies that help candidates 

learn how to become powerful teachers and results in student learning gains. These strategies 

include the daily, weekly, monthly, and quarterly review sessions outlined on page 7. Specific 

instructional strategies will include: one teach/one observe; one teach/one assist; station, parallel, 

or supplemental teaching; differentiated instruction; and whole team teaching. (ii)  The graduate-

level coursework that will be utilized for earning a master’s degree will be the Standards V and 

will mirror the competency-based system within the pre-bach course work system. However, be-

cause it is advanced degree work, the experiences of the TLT will be more rigorous, differing 

from the pre-bach course work in the following ways: 1) early entry into providing feedback to 

peers; 2) leaderships components to support and enhance parent/family engagement efforts (pg. 

36); and 3) quarterly review of recent research related to teaching, learning and educational lead-

ership. Ultimately, the entire program is an apprenticeship-based model. 

(2)(A)(iii)(I) Traditional coursework is not part of the design. Mentor teachers will focus on 

specific competencies (which include all learning normally delivered through traditional course-
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work and student teaching experiences) in an integrated program of practice, daily review, 

Wednesday seminars with peers and experts, and quarterly meetings. (II) The basic framework 

of the TLT is designed to have the core, in-service teacher acting as a “mentor” to the three 

teacher candidates who are part of that team. (III) As teacher candidates go into the second se-

mester, they will be able to serve as a substitute so core teachers are able to be relieved from 

their teaching duties and further address the additional responsibilities of being involved in Heri-

tage 105 leadership, project evaluations and project revision responsibilities. 

(2)(A)(iv) Core “mentor” teachers will be selected based on the following criteria: 1) Willing-

ness to engage a minimum of two years; 2) Recommendation of their building principal and two 

building colleagues; 3) Understanding of the Standards V competencies; 4) Ability to effectively 

use the Professional Pedagogical Assessment; 5) Willingness to actively and enthusiastically en-

gage in co-teaching with three teacher candidates; 6) Willingness to participate in before and af-

terschool TLT planning and debriefing sessions; 7) Ability to engage in advanced PD: 8) Will-

ingness to serve as a teacher leader within the district: 9) Willingness to participate in all evalua-

tion requirements; 10) Possess advanced skills in communication and interpersonal relationships. 

These criteria also addresses the requirements within sections (2) (A) (iv) (I-V). 

(2)(A)(v) The basic design of the TLTs ensures “cohort grouping.” 

(2)(A)(vi)(I)  Hiring needs for LEAs outlined on page 15. Each of the partnering LEAs have 

agreed to commit to striving to hire qualified graduates from the Heritage 105 teacher residency 

program (as outlined in their individual letters of support). (II)  Already at the core of HUs ad-

missions goals and priorities is to bring in students who reflect the communities in which they 

will teach and individuals from underrepresented populations. This is reflected in HUs mission 
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statement and further evidenced by the diversity of those graduating from the program. Through 

the use of the “recruitment subcommittee,” this goal will be further enhanced.  

(2)(A) (vii) See page 15 of the induction program. 

(B)(i)(I-II) To be eligible for the Heritage 105 teaching residency program, an individual shall 

be a recent graduate of a four-year institution of higher education or a mid-career professional 

from outside the field of education possessing strong content knowledge or a record of profes-

sional accomplishment. They will also be required to submit a formal application. 

(B)(ii)(I-II) They will also need to have a strong content knowledge as demonstrated by an 

initial portfolio of designated work samples or a record of accomplishment in the subject area to 

be taught as demonstrated by letters of recommendations from supervisors and work samples; as 

well as strong verbal and written communication skills as evidenced by the official scores from 

Evaluation Systems group of Pearson for all three subtests of the WEST-B exam.  

(C)(i) One-year living stipend will be provided:  in years 1-2;  in years 3-5. 

(C)(iii)  To be eligible for this living stipend, teacher residency candidates will be required to 

submit an application containing the “agreement to serve” information outlined in I-V. They will 

be required to: (I) Serve as a full-time teacher for a total of not less than three academic years 

immediately after successfully completing -year teaching residency program. (II) Teach in a 

high-need school served by ESD 105, the high-need LEA in the partnership, and teach a subject 

that is designated as high need by the Advisory Board at the time of applying. (Note: The part-

nering, individual LEAs could represent the required consortium within the TQP initiative; how-

ever, since both absolute priorities are being addressed, ESD 105 was selected as the LEA so that 

so that under the required “agreement to serve” application that teacher residents will submit 

they are provided with more options of “high need schools” to work within than simply the three 
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LEAs involved in this partnership. The TQP Office in D.C. advised us to only show “high need” 

data for the specific partnering school districts and not for the entire service district for ESD 

105.) (III)  Provide the Advisory Board a certificate of the requirements in sub-clauses (I) and 

(II) at the beginning of, and upon completion of, each year or partial year of service. (IV)  Meet 

the requirements to be a highly qualified teacher, as defined in section 9101 of the ESEA of 

1965, or section 602 of IDEA, when the applicant begins to fulfill the service obligation under 

this clause; and (V) Comply with the requirements set by Heritage 105 and if the applicant is 

unable or unwilling to complete the service obligation required by this clause they will have to 

meet the repayments requirements (outlined below).  

(C)(iv)(I)  Recipients of a stipend or salary who do not complete, or who notifies the partner-

ship that they intends not to complete, their service obligation will repay the stipend or salary to 

Heritage 105 with the same interest rate as applied to HU repayment plans during the same pe-

riod.. (I) However, exemptions to the inability to complete their contract will be considered 

based upon the circumstances. (III)  Repayments will be paid to the Advisory Board. 

Leadership Programs 
GENERAL OVERVIEW : Accomplished teachers have demonstrated their expertise in the class-

room working to ensure student learning. That expertise is essential to also knowing what kind of 

systems-level change will most directly impact student academic achievement. However, when 

initiating and managing the change we need in schools, teachers are often over looked for “lead-

ership roles.” Traditional structures often identify teachers as leaders only when they serve in 

roles with titles, whether voluntary or appointed. While these formal roles can be important, 

teachers can contribute much more to improving student learning beyond their own classrooms. 

Utilizing the expertise of teacher leaders in these formal and informal roles is critical to long-

term improvements in teaching and learning. Teacher leaders are in a unique position to initiate 
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and manage change. They are at the center of the action in schools and have the knowledge and 

ability to impact the conditions of teaching and learning. In rural schools, they are the only ac-

tion. When teacher leaders increase their knowledge and skill in taking initiative, mobilizing oth-

ers and marshaling resources to take effective action, student learning improves. Teacher leader-

ship is especially important in small, rural and remote schools. Everyone in a small school wears 

a variety of hats. Administrators in small schools depend on teachers to assume many leadership 

roles but often without the skills they need to be effective. Teachers provide leadership in every-

thing from discipline to curriculum development to the designing of intervention strategies.  

As such, the Heritage 105 “Leadership Program,” implemented through CSTP, will move 

away from the status quo model of leadership support that focuses almost strictly on principals 

and superintendents to instead focus on teachers themselves; through CSTP, the project will 

build the capacity in partner schools so teachers can be effective leaders and principals learn to 

utilize the skills of these teachers to support school improvement. 

 (1)(B)(i) The creation of data-driven, professional learning community within the leader’s 

school is critical and CSTP has a great deal of expert in implementing these models. Accom-

plished teachers can implement data-driven plans to improve student learning with their col-

leagues while anticipating challenges and sustaining a commitment to the success of all students. 

(ii)  Teachers in small schools need one another. They cannot afford to work in isolation. Culture 

building is important everywhere - especially in a small, rural school. Facilitating real-time and 

virtual opportunities for networking and communicating in professional learning communities 

will build the professional community teachers need to be effective. (iii)  CSTP will also train 

teacher to understand the teaching and assessment skills needed to support successful classroom 

instruction and to use data to evaluate teacher instruction and drive teacher and student learning; 
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as well as (iv) the skill necessary to manage resources and school time to improve student aca-

demic achievement. (v) Additionally, the involvement of parents and families will be a critical 

element in the leadership program and focused on improving the academic achievement of stu-

dents. Using even the most conservative of estimates, between 38% and 45% of the children in-

volved in this project will reside in homes where English is not the language spoken in the home. 

For many of the students, English is not even an option for their parents or grandparents. This 

dynamic alone makes it challenging to communicate, and to communicate effectively with par-

ents or guardians who must be advocates for their children. While this project addresses the issue 

of second language learners through the shear power and resources of the TLTs, such work will 

remain insufficient if parents are not actively engaged in the learning of their children. For this 

reason, through the leadership component, Heritage 105 will train “school leaders” on the skills 

necessary to host unique parent engagement components. Additionally, parents will be invited to 

identified what they consider to be their child’s most pressing academic needs and will help 

identify “outcome behaviors and products” that they would consider signs of success. They will 

be asked to work with other parents to study a “research question” regarding their child’s learn-

ing successes. School leaders will be trained to support families as they learn to become both cu-

rious and supportive of their child’s education endeavors.  

 (1)(C) CSTP will ensure that individuals who participate in the school leadership program re-

ceive: (i) Effective pre-service preparation as described in subparagraph (D); (ii) Mentoring 

through monthly leadership sessions with teacher candidates; and (iii)  when applicable, assis-

tance to teachers in obtaining full State certification or licensure to become a school leader. 

(1)(D) CSTP has developed a sustained and high quality pre-service clinical education pro-

gram to further develop the leadership skills for teachers involved in the program. This pre-clinic 
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education program will: (i) Incorporate year-long opportunities for enrichment, by providing 

teachers with access to, and training around, the resources in the chart below; (i) (I)  offering 

clinical learning in the partnering LEAs; and (i) (II)  closely supervised interaction between pro-

spective school leaders and faculty, new and experienced teachers, and new and experienced 

school leaders, in such high-need schools. (iii)  See page 17 regarding “mentoring model.” 

(E) The induction program, outlined on pages 15-18, has been designed by CSTP as well as 

the “Leadership Program” and, is designed to integrate, overlap, and support each other. 

(F) Leadership recruitment will mirror those outlined within the induction program (pg 15) 

and will thus address recruiting (i) individuals from underrepresented populations; (ii) individu-

als to serve as superintendents, principals, or other school administrators in our geographically 

isolated community; and (iii)  professionals from other occupations. 

(2) SELECTION OF INDIVIDUALS FOR THE LEADERSHIP PROGRAM : (2) (A) In order to be eligi-

ble for the school leadership program teachers will be required to be enrolled in or preparing to 

enroll in an institution of higher education, as well as: (i) Recent graduate of an institution of 

higher education; or (ii) Mid-career professional from outside the field of education with strong 

content knowledge or a record of professional accomplishment; or (iii)  Current teacher who is 

interested in becoming a school leader; or a (iv) School leader who is interested in becoming a 

superintendent; and (2) (B) submit an application to the program. 

Note: In addition to the efforts of CSTP in leadership develop, ESD 105 will be offering the 

digital leadership services of staff member Molly Berger, their digital education content devel-

oper. Through these resources, Berger will utilize the resources of this department to address the 

following areas: Achievement Gap – 1) research shows that ELL student respond positively to 

audio/visual technologies being integrated into classrooms and that such efforts have a direct 
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positive impact of their academic achievement; 2) There are none core areas pertaining to “digi-

tal citizenship,” which students need to possess in order to be successful in life and the work-

place. Teacher Training – Berger will train teachers on the following areas: 1) weaving digital 

content into the core content areas versus a separate strand; 2) Video 360 and video streaming; 3) 

E-Library and electronic databases; 4) ESD video streaming; 5) Productivity tools and being able 

to use PowerPoint, Word, and Excel effectively (how do you create an age appropriate presenta-

tion for kids). Teacher candidates will be expected to demonstrate proficiency in these areas. 

Likelihood of impact 
The likelihood that Heritage 105 will have a profound impact on everyone involved is ensured, 

primarily, as a result of the up-to-date research and knowledge that has been used to design this 

grant proposal (Peer-reviewed and published research cited in this proposal is referenced in the 

endnotes). It is also based on the fact that classroom issues can be easily addressed when there 

are multiple adults in a classroom, all with a common focus and intention. The specific impacts 

are: 1) Students will perform better since their instruction is well-designed (individualized) and 

well-delivered (with attention to cultural nuance); 2) Students will stay engaged in their own 

learning since they are clear about what and how they are learning; 3) Students will work to im-

prove their performance since they will be given timely feedback and the consequences of im-

proving their learning are clear and explicit; 4) Teachers will become “highly qualified” since 

will they receive specific feedback about specific teaching practices; 5) Teachers will be more 

likely to stay engaged in the profession since they will be engaged with other practitioners who 

are doing what they are doing and since they will be supported rigorously; 6) more teachers of 

color will be brought into the teaching profession and trained to be “highly qualified.” 

Inclusion of Appropriate Partners 
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Every single one of the partners involved in Heritage 105 is fully committed to ensuring that the 

TQP grant is used as a way to radically, and sustainably, reform teacher preparation at HU and to 

create a new model for teacher preparation that benefits the candidates, the classroom teacher, 

and most importantly, students in the classroom. The full list of partners, and their roles, respon-

sibilities, and commitments, are outlined in the table on pages 2-3. The selection of these part-

ners will maximize the effectiveness of Heritage 105 by harnessing the assets of each group and 

working in a coordinated fashion to achieve the project goals. Furthermore, as evidenced by the 

letter from the Director of the State’s Professional Education Standards Board, the project is a 

direct response to the State’s desire to implement models that increase the number of teachers of 

color, which will result in substantial student gains. Letters from local superintendents speak of 

the need for new models and the willingness of professionals to engage in innovative endeavors. 

Additionally, all partners have a collective and individual stake in the projects’ success. A 

 cut (9%) in the state education budget this year has further strained education in 

Washington and each partner must demonstrate significant child outcomes to maintain financial 

support from the legislature and private sector. As a result of our rural isolation, without the fi-

nancial investment from the TQP initiative, resources, to initiate the broad systematic changes 

necessary to transform HU into an exceptional teacher preparation program, are limited.  

Each partner has participated in the planning process of this proposal. One-on-one meetings 

were held to ensure partners were both aware of the required commitments for participation and 

to ensure that the specific needs of each partner were adequately addressed. Furthermore, princi-

pals have communicated updates about Heritage 105 to teachers, to ensure that they are actively 

included in the process and prepared for integration and implementation. 

QUALITY OF THE PROJECT EVALUATION  
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The core stakeholders in Heritage 105 have designed a multi-tiered evaluation plan that ad-

dresses the goal of assessing and providing data for continuous improvement. The evaluation 

plan has been designed to fully assess both the summative and formative outcomes as well as to 

monitor progress toward achieving the project goals and benchmarks. One of the primary goals 

of Heritage 105 is to improve the quality of teachers working in diverse settings and serving stu-

dents who have been traditionally underserved. The project also aims to improve the placement 

rates and retention of beginning teachers in high-needs schools. The external evaluation plan will 

assess the extent to which the project meets these goals for novice teachers.  

To ensure objectivity, Heritage 105 will partner with a team of nationally-recognized external 

evaluators at the University of Washington’s Center for the Study of Teaching and Policy (UW) 

who will devote the equivalent of .40 FTE of faculty effort and .50 FTE effort of a doctoral-level 

research assistant to their evaluation activities. They will be supported by contracted data collec-

tors to assist in collection efforts, who will make unscheduled spot checks to prevent unintended 

drift and ensure consistency and the reliability in the data collection efforts. Given their expertise 

in conducting research on the quality of teaching in Washington and their access to statewide 

datasets, UW is particularly well-positioned to assist the project in assessing the extent to which 

the application achieves its intended output and outcomes for teachers and students. In particular, 

UW has access to a comprehensive dataset that will allow comparisons of the project’s outcomes 

to teacher characteristics, teacher retention and mobility, and student achievement.  

EVALUATING OUTCOMES FOR TEACHERS: Over the five years of the project, UW will track 

the GEPA and Section 204 (a) requirements outlined in the logic model on pages 45-46. 

The external evaluators will collect and analyze the outcome data for Heritage105 graduates 

and will then compare these program outcomes to the outcomes for other teacher education can-
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didates in the state of Washington. They will analyze the extent to which the graduation, em-

ployment, and retention rates of Heritage 105 participants are similar to or different from the 

statewide profile. The UW team has the ability to collect this statewide data and conduct these 

comparisons through an existing data sharing agreement with OPSI. This data sharing agreement 

contains the approved procedures necessary to protect individual identities as determined by the 

relevant institutional review boards. In a prior study, the UW team analyzed graduation, persis-

tence, and employment rates of this exact type with data that included 18 of the teacher prepara-

tion institutions in Washington28. The UW team has also previously conducted studies of the re-

tention and mobility patterns for all beginning teachers in Washington29. Thus, baseline statistics 

on these important dimensions exist and will be useful in the design and implementation of com-

parative analyses. Specifically, calculations of the likelihood of beginning teachers statewide to 

stay or leave their school or district will be calculated using two-level Hierarchical Linear Mod-

eling. It will then be possible to use this statistical evidence to determine if teachers prepared 

through the Heritage 105 project have retention and mobility rates that are significantly different 

from the statewide condition of all beginning teachers. 

Induction: Assessment processes that are specific to monitoring the induction program will 

include continuous self-reflection, examination of evidence for student learning, and TLT feed-

back. As such, new teachers will benefit from LEAs having a carefully developed collaborative 

assessment system focused on improving teaching practice and enhancing student achievement30. 

Such evaluations are critical since, as recent research-based surveys have indicated, interviews 

with beginning teachers frequently cite the misalignment of intended and actual support (a rec-

ognized but missed potential for support) or raise issues questioning the relevance of programs31. 

Further, many researchers report that few teacher induction programs include a rigorous out-
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comes-based orientation that measures changes in teachers’ practice or, even more significantly, 

gains in student achievement32. As such, the design of Heritage 105s thorough and rigorous 

evaluation plan and assessment model, within this tier, will address the need for this research.  

PD: The evaluation of PD for teachers is based on Guskey’s (2000) five-tier evaluation model 

which uses multiple measures over multiple intervals, collecting both qualitative and quantitative 

data, and using the data for purposes of continuous improvement. These five levels are: 1) Use-

fulness of PD Sessions; 2) Teachers’ acquisition of new knowledge and skills; 3) Organizational 

support and change; 4) Teachers’ application of new skills; and 5) Impact on student achieve-

ment. The evaluation of professional growth will include systematic content analysis of coaches’ 

progress notes. Data will be supplemented by classroom observations and interviews with teach-

ers to discover their perceptions of their own growth, changes in instructional practices, and im-

pact on students. Since teachers may adopt principals and strategies of PD in theory but not fully 

implement then33, we will examine actual versus planned implementation.34 As outlined on page 

17, PD for the in-service teachers serving as “mentors” is a critical area and therefore the evalua-

tion of this component will take place through: 1) pre/post content tests based on SBRR and cur-

ricula; 2) mentoring practices rating scales; and 3) survey and focus groups with teachers. 

EVALUATING OUTCOMES FOR K-12 STUDENTS: While evaluation data about the outcomes for 

teacher candidates are extremely important, the ultimate goal of Heritage 105 is focused on im-

proving learning outcomes for K-8 students and eliminating the achievement gap. By tying pro-

ject evaluation to student outcomes, we ensure that activities are producing the desired result. If 

desired child outcomes are not occurring, we will re-evaluate the programming, revisit the re-

search literature for new findings and target needed areas through modifications. Consequently, 

it is important to examine the impact that teachers prepared through Heritage 105 have on stu-
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dent academic achievement. While there are numerous formative evaluation strategies that will 

be employed by the project’s on-site evaluators, the external evaluators will specifically focus on 

an evaluation design that tracks student learning over time and also compares learning outcomes 

for students with a matched group of students whose teachers are not participants in the project.  

Here, it is important to note, that there are two levels within this component of the evaluation. 

FIRST: The External evaluator will be monitoring this assessment plan on an ongoing basis to 

ensure appropriate child outcomes. All surveys, progress monitoring, and data collection meth-

ods will be reviewed with the Advisory Board to ensure that assessments are culturally compe-

tent and that they will produce strategies for program improvement without placing undue bur-

den on day-to-day operations. Fidelity processes will assess multiple dimensions, including a) 

procedural (e.g., implements activities as specified); b) temporal (e.g., time allocated to particu-

lar dimensions); and c) response (e.g., opportunities for students to respond). Baseline child-level 

data will be used to inform instruction, and to serve as indicators of the child’s developmental 

progress; all children will participate in each assessment as part of their education. Parents will 

be informed on the use of assessment data to evaluate Heritage 105, with full protection of child 

and family privacy. Parents will be informed of their right to exclude their child’s data from the 

evaluation if they choose, which follows the recommendations of the National Academy of Sci-

ences about IRB procedures in studying educational program effectiveness, particularly for at-

risk children. SECOND: As a component of both pre-bach and MIT student preparation, as well 

PD for core teachers, staff will be thoroughly trained on the effective use of all assessments. It is 

imperative that teachers are well informed on utilizing data to identify children’s strengths and 

the needs for instructional support.35 Heritage 105 and UW staff will assist teachers to adminis-

ter assessments, maintain records, and use assessment data. Teacher candidates and core teachers 
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will be trained on the use of each of the qualitative and quantitative assessments so as to gain the 

skills necessary to identify students at risk of becoming struggling learners and individualize in-

terventions according to each child’s needs. 

The UW team will track the academic progress of all students who are involved in Heritage 

105 and compare these students to a matched group of students statewide who are taught by be-

ginning teachers. Specifically, the plan for evaluating impact on student academic achievement 

will contain the following components: 

1) Longitudinal analysis of student performance on state assessments, disaggregated by gender, 

race, ethnicity, and income status. Using available state assessment data in all grades and sub-

jects in which state assessments are conducted, the external evaluators will provide an analysis of 

changes in student performance for those students involved in Heritage 105. Student data will be 

collected for all years in which the teachers from Heritage 105 are teaching. While sample sizes 

will impose some limitations on the extent to which inferential statistics can be utilized, descrip-

tive statistics will be generated, and tests of differences will be employed whenever it is statisti-

cally valid. These profiles of student learning on state assessments for those students in the pro-

ject will be compared to the statewide averages for comparable, disaggregated groups. 

2) Longitudinal analysis of district, school and classroom-based student assessment data. The 

project will produce numerous forms of student assessment information that will inform the on-

going work of the project. The external evaluation team will analyze this performance data to 

develop profiles of the patterns of student achievement that will complement the state assessment 

data. Washington does not test students in all subjects at all grade levels, so this locally-

generated data will provide added insight into how well students are progressing.  
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3) Comparison of student performance in the project with a matched set of students in the State. 

The project will serve a racially, ethnically, linguistically and economically diverse student 

population. Consequently, it is important to construct a comparison group of students that mirror 

the socio-demographic makeup of the classrooms in which Heritage 105 participants are teach-

ing. The data sharing agreement between the UW and State agencies provides the capacity to 

create this comparison group for available student records in Washington. All student data em-

ploys the use of a research identification number which is designed to protect the identity of stu-

dents and complies with all requirements for the protection of individuals in research activities. 

Comparison groups will be created to analyze data for each year of the project and also will en-

able longitudinal analysis over the five year time period. (Note: This longitudinal study ad-

dresses Competitive Preference Priority I) 

Objective Performance Measures producing Qualitative & Quantitative Data 
In order to evaluate the effectiveness of Heritage 105, a systematic and comprehensive plan has 

been designed that includes both summative and formative evaluation activities as well as a 

mixed-method design that involves quantitative and qualitative data. The evaluation team will 

implement collection instruments for triangulation purposes, which will be used to confirm, ex-

plain, or question qualitative and quantitative responses. Baseline data, which is crucial for as-

sessing and analyzing the data gathered throughout the scope of the project, will be collected on 

all project objectives, performance indicators, and other critical elements identified by the end of 

October 2010 (or as objectives are developed). Assessment data will be periodically and system-

atically gathered on each objective at regular time intervals. GPRA performance indicators will 

be collected at the beginning (pre-assessment) and at end of the year and compiled/analyzed by 

the evaluator. Formative evaluations will address variations in program delivery within or 

across sites. Once process evaluation questions have been addressed, outcome measures have 
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been finalized, and program implementation has stabilized, outcome measures will be employed 

as the evaluation shifts to the summative phase. Since formative assessments can have an impact 

on teaching and learning,36 one of the priorities will be to determine the extent to which the 

teachers incorporate formative assessment data into instructional planning. Summative Evalua-

tions will examine whether the project is routinely achieving outcome-oriented results, based 

upon performance indicators. These will provide early detection and correction of performance 

problems as well as detection of opportunities for improvement of performance and mobilization 

of commitment to continuous improvements in performance.  

Both qualitative and quantitative evaluative methodologies will work in tandem to shed light 

on the successes and challenges of individual children and facilitate programmatic changes and 

appropriate staff development. Qualitative measures include 1) participant observation during 

component activities for descriptive and implementation information; 2) focused interviews with 

staff, teachers, and key stakeholders for perception of implementation, meeting program goals, 

and impact on all participants; 3) systematic review of the TLTs lesson plans, coaches notes, and 

other documentation for evidence of implementing scientifically-based research; and 4) content 

analysis of program generated documents (e.g. progress notes, meeting minutes, workshop 

evaluations, etc) for evidence of a match between PD needs, activities, and teacher change; 

Quantitative measures: Each of the quantitative assessments for evaluating pre-bach, MIT, and 

K-8 students as well as in-service teachers were outlined above. The evaluator will use standard-

ized statistical methods to test for significant growth on the assessment described in the proposal. 

ANOVA for repeated measures will be used to evaluate growth, looking at if: 1) there is signifi-

cant growth between pre/post assessments; 2) there are significant improvements in assessment 

scores between fall and spring; and 3) there is significant growth in mean assessment scores dur-
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ing the course of the school year. Restriction of analysis to those who are assessed in both fall 

and spring (i.e. repeated measures design) allows for those assessed to serve as their own control, 

which in turn increases the power of the assessments to detect differences.  

Data analysis will be approached at five levels: 1) ongoing descriptive reports about data 

quality, accuracy, completeness, and agreement with random checks; 2) descriptive summary 

statistics for each classroom and major group of participants, by collecting demographic infor-

mation, will add to our ability to conduct subgroup analyses; mean rating for each sub-domain 

will be established and an accompanying continuous improvement plan will be developed; 3) 

comparative statistics that focus on the association between classroom instruction and child out-

comes; 4) model building that will consider more detailed information about the children, the 

teaching team, the school environment, and the children’s family background to estimate magni-

tude of impact; and 5) data analyses that builds upon the knowledge of participants.  

Preliminary analyses of all measures will include exploratory and confirmatory factor analyses 

to refine the teacher, teacher candidate, and child measures in order to assess reliability. Correla-

tions among standardized assessments and quarterly Advisory Board meetings will be conducted 

at each time of testing and will be calculated to determine the distinctiveness among constructs 

as well as to obtain evidence on construct validity. Descriptive statistics (frequency distributions, 

means, standard deviations, correlations, indices of skew, scatter plots, etc) will be computed for 

all measures to determine whether floor or ceiling effects characterize the distribution of scores 

and whether the distributions meet assumptions of particular inferential statistical procedures. 

One-way Analysis of Covariance of gain scores, controlling for initial score, will be used to de-

termine group differences and effect sizes that exist between participating sites and across years.  
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Methods for analyzing quantitative data include descriptive and inferential statistics and ex-

ploratory data analysis.37 We will analyze qualitative data with a constant comparative method 

and code interviews/focus groups, documents, and questionnaires to surface common themes.38 

Methods for analyzing qualitative data will include content analysis39 using the constant-

comparative methods40. We will tally, summarize, and analyze quantitative data (e.g., Likert 

scale items, number of coaching visits, etc). Systematic procedures41 will focus and bound data 

collection, guide data reduction, and maintain validity and reliability in data analysis (coding 

guide, pattern coding, memoing, developing propositions, member checks, peer debriefing, nega-

tive case analysis, triangulation, and audit trials).42 Power analyses conducted (based on an alpha 

of .05 and power of .80) will show that the same size is adequate to determine results in multiple 

regression analyses with up to 4 covariates. We will apply repeated measures, ANOVAs, 

MANOVAs, and other comparable multiple regression approaches that permit taking into ac-

count baseline differences in children and classrooms. Multi-level models compare treatment 

groups to comparison groups, with appropriate covariates for all demographic information.  

Independent variables will be pre/post assessment status of students, and the covariates will 

compromise demographic information. Comparisons between student sub-groups by gender, 

race, ESL status, poverty levels, and special needs will be made via MANOVAs, which will also 

be used to identify any significant differences in pre/post assessment scores. Sub-group analyses 

will be conducted on each of these populations. Comparisons with national and local norms 

(when available) will also be conducted, using t-tests to determine if there are significant differ-

ences in the pre-assessment and national/local norms. The same analysis will be conducted using 

the post-assessment scores for each major group. 

Performance Feedback & Periodic Assessment Processes 
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The evaluation plan involves a continuous process of systematically gathering, analyzing, and 

interpreting data – information upon which decisions will be made relative to the effectiveness 

and efficacy of the project. See the logic model for a detailed plan, including the timeline, for 

these processes. From these assessments, strategies will be developed to refine, modify, or im-

prove the program. Processes and procedures for ensuring feedback and continuous improvement 

include: daily monitoring of instruction (curricula fidelity checks); weekly feedback sessions 

with teachers to maintain the implementation of practice over time; quarterly summaries of all 

evaluation data, including student progress monitoring. These procedures will enable staff to use 

data to continually monitor and inform decisions about program strategies, providing appropriate 

instruction for every K-8 student and teacher candidates.  

Furthermore, Heritage 105 is using a multi-tiered process and strategy system based on best 

practices in continuous improvement that focus on four areas. First , we will intentionally culti-

vating in staff, teacher candidates and teachers the skills necessary to transform data into knowl-

edge. PD activities will have a strand where teachers are encouraged to use existing and new data 

to increase their knowledge to make evidence-based decisions. Staff will be given ongoing op-

portunities to learn the necessary questions regarding data, how to analyze data accurately, and 

how to apply data result appropriately and ethically. Second is the planned acquisition of data. 

The evaluator will work closely with teachers to explain how to collect quality data. All data will 

be intentionally collected whether through informal observations or standardized assessments. 

This approach aligns data inquiry to planning and decision-making processes and will produce 

answers to specific questions, evidence to support project goals and information that sheds light 

on identified problems. Targeted inquiry will keep data analysis on track, as well as ensure that 

information is fed back into the planning process and that key decision-makers get timely an-
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swers to their questions. Third  is the organization and access to data. Heritage 105 will use 

EADMS, an electronic data management system, whereby assessment information can be up-

loaded and accessed by staff and teachers via the Internet. Scores and individual and classroom 

profiles will be made available to teachers via computers in each classroom. CSTP will meet 

with teachers to discuss how assessment information can be used to make modifications in the 

instructional program. The evaluator will meet with HU and LEA staff on a monthly basis to de-

termine what program changes are needed to enhance performance. Fourth , Heritage 105’s con-

tinuous improvement process is concerned with the purposeful and ethical use of information for 

improving teaching and learning. Appropriate and ethical use of data necessitates that we take 

necessary precautions and steps to ensure that data is accurate, valid, and reliable and that the 

analytical process is complete, equitable, and fair. Continuous improvement information will be 

shared with staff to inform planning and decisions. The results will be used to identify progress, 

explore problems, and target strategies for change. As such, the project will successfully trans-

forms data into information and apply that information to improvement.  

SIGNIFICANCE OF THE PROJECT 
Likelihood that the Project will Result in System Change & Improvement 
Tangible systems changes and improvements at HU will be anticipated as early as the 2012-13 

academic year and will involve institutionalization of the proposed model. Tangible systems 

changes and improvements at the LEAs will be: 1) The leadership development of teachers will 

infused within each LEA through the opportunities that will be afforded by CSTP; the UW as-

sessment team will train teacher candidates and core teachers on the implementation of assess-

ments and the collection of data so that schools are able to provide data driven instruction. The 

most profound changes will occur in the HU teacher preparation program which is likely to 

move to a team-based TLT model and, in schools who choose to adopt the model. In the latter 
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case, classroom teachers will move from annual responsibility for learner growth to multi-year 

responsibilities; from working in isolation to working in strong team; from considering parents to 

be available for parent-teacher conferences to seeing parents actively engaged in the learning 

process and knowledgeable about what strategies are effective with their child. Core teachers 

will continuously develop their skills and capacity by helping new teacher candidates become 

competent in content, pedagogy and professional dimensions of an educators life. This new en-

ergy will have a positive impact on teacher retention in high need schools. Lastly, if the project 

anticipated outcomes occur, the biggest change will be for K-8 students who have been trapped 

in a cycle of inadequate learning. These students will move from surviving to thriving. 

Extent to which the Project will Build Local Capacity 
Utilizing the content experts at ESD 105 and staffing them through the HU School of Arts and 

Science will ensure that it is building capacity within that department to engage in working with 

the School of Education on content expertise. Additionally, using the experience of core teachers 

to help prepare new teachers through TLTs will strengthen and support current in-service teach-

ers and provide strong teachers an incentive to stay and work in a progressive school focused on 

making a dramatic difference for learners. Parents involved in the project will become stronger 

advocates for requiring schools to meet the academic needs of their children. This latter devel-

opment will raise the level of parent involvement and consequently, the expectations learners 

have for themselves. Lastly, new teachers who are graduates of Heritage 105 will enter teaching 

vastly more prepared than their traditionally prepared counter-parts. Graduates will have deep 

knowledge of the district’s priorities, curriculum and culture. They will already be well versed in 

professional relationships and will know how to design and implement learning programs that 

result in student gains. Most importantly, they will understand that teachers must work together 

to transition students from one grade to the next if the achievement gap is to be eliminated.  
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Likelihood & Magnitude of Expected Results & Outcomes 
As outlined in the needs assessment, the needs of Native American and Hispanic communities 

are considerable and the magnitude of creating a teacher preparation program of excellence, and 

also creating institutional changes that continually recruit Native Americans and Hispanics to be 

teachers, will change the trajectory of children’s learning, and their lives. Heritage 105 will pro-

vide underrepresented youth a path to school success, and thus the likelihood of college educa-

tion, by incorporating supportive learning environments, effective instructional and structural 

practices. The project is designed to decrease the middle school dropout rates and middle school 

success rates of underserved youth. This model also impacts the cycle of poverty in low-income 

communities by providing students an opportunity to succeed which will serve as a model for 

future learners and future generations. 

The costs of the program are negligible compared to the cost of not, or inadequately, educating 

young children. Additionally, over the course of five years, the project will increase the knowl-

edge and skills of 40 lead teachers; and 60 pre-bach and 60 MIT teacher candidates will be 

trained to the highest levels of quality. Overall it will transform 40-60 classrooms into “Centers 

of Excellence” in this rurally isolated region of Washington. As a demonstration site, Heri-

tage105 will produce outcomes that will inform research in the areas of: higher education re-

form, teaching as a team endeavor, the importance of continuity of teachers and instruction 

across grade levels, the impact of  parent-involvement, electronic systems and supports, and 

field-tested techniques and processes. 

There are a multitude of long-term impacts. First, Heritage105 will prepare high-quality 

teachers who will impact the learning of children across our rurally isolated county, especially in 

hard-to-staff schools. Second, Heritage University will actively work to meet the critical need to 

increase the number of teachers of Hispanic and Native American teachers. Third, the collabora-
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tions between institutions will maximize the use of resources for other programs. The breadth 

and depth of Heritage 105 partners, combined with the diversity of the campuses involved, al-

lows for a statewide approach to generate scientifically-based and up-to-date knowledge around 

what is needed to provide children, especially those at risk of educational failure, with access to 

high-quality teachers. 

Studies provide clear evidence of the rising number of beginning induction programs under 

development at state and district levels. While researchers have amassed a large and growing 

body of qualitative reporting about the rationale for, and impact of, such programs, only a small 

number of quantitative studies exist. Several researchers present cautionary arguments, citing 

that the lack of empirical, quantitative data and the interdependent nature of “effective practices” 

in schools, thus leaving conclusive, data-rich analysis of the impact of mentoring and/or teacher 

induction currently beyond reach43. As such, since Heritage 105 has been intentionally designed 

as a demonstration grant, it will inform traditional induction programs and offer a new model for 

merged pre-service and in-service induction. This will profoundly impact the overall future 

course of induction programs both state-wide and across the nation. 

Potential for Continued Support & Sustainability 
Heritage 105 is a bold approach to teacher preparation and PD support. Since it is new, and it is 

a project whose outcomes can be imagined but not yet documented, funds are needed to support 

the candidates, the core teachers and the faculty of HU and ESD105. As the project demonstrates 

impact in years three, four and five, funding costs will be shared and, by year 6, the need for fed-

erally funded support will end. Budget projection calculations lead us to believe that the model 

will be totally self sufficient by year 6. This calculations is based on our belief that the model 

will have such favorable outcomes that teachers will elect to be prepared through the Heritage 

105 model, and districts will prefer to hire graduates who have such a substantial grounding in 
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teaching. We are equally confident that our desire to follow the initial 700 students in the project 

through their high school and college experiences will be funded by other agencies who are in-

vested in Washington State’s ability to educate and graduate students who are ready for college 

and ready for the world of work steeped in mathematics, science and technology.  

Additional components of sustainability that will be carried on beyond the life of the TQP 

funding are: 1) The PD plan utilized by the Project will build local capacity by developing a 

leadership cadre (Project coordinators, coaches, and model teachers) whose knowledge will re-

main and serve the community once the project funding is gone. During the grant period, the 

Advisory Board will actively work to identify sources for continued funding of TQP activities.  

QUALITY OF THE MANAGEMENT PLAN  
Adequacy of the Management Plan 
HU 105’s full-time project director (McGuigan), and ESD’s .5 dedicated co-direcotr (Geau-

dreau) will assume the role of the project’s “single-point of accountability.” The project leader-

ship team, which meets twice monthly, will be the structures employed to ensure project fidelity; 

it will be composed of the Director, the co-director, the CSTP lead, principals from participating 

schools and a parents; it will be the directors’ responsibility, in conjuction with the leadership 

team, to identify and implement the essential control functions, oversights, and elements neces-

sary to ensure effective program implementation. It will utilize on-going planning, staff supervi-

sion, financial accountability, communications, management of information, sharing resources, 

evaluations, and continuous improvement mechanisms. Additionally, a multi-agency, multi-

disciplinary Advisory Board will be developed to oversee and advise Heritage 105; it will fea-

ture consensus-based decision-making with staff, professors, teachers, families, and directors. 

The purpose of the Advisory Board is to: 1) ensure fidelity around implementation of reform ef-

forts, curriculum, assessments, and PD; 2) provide opportunity for the project to rapidly and ef-
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fectively respond to programmatic course corrections; and 3) systematically inform part-

ners/stakeholders of timely implementation of program progress and administrative activities. 

Meetings will occur on a quarterly basis and the Advisory Board will consult to elect the chair. 

These systems and process models will ensure high-quality products and services are delivered.  

The leadership team will oversee implementation of the logic model (pg. 49-50), which in-

cludes detailed objectives, measures, benchmarks, and timelines. The timeline reflects a ramp-up 

period between the dispersion of fund and September 2010 (when fall quarter begins) that will be 

used to prepare all stakeholders for systematic integration. Though the management plan has 

been designed for all five years, flexible process measures are in place so that organic changes 

can easily occur over the course of the project based upon outcomes. The logic model and man-

agement plan have been approved by all key partners; key positions have all been classified; and 

the program director, coordinator and, evaluator are ready to begin. As such, Heritage 105 is in 

an excellent position to facilitate effective and systematic program integration immediately, 

which is in line with ARRA requirements. 

QUALITY OF PROJECT PERSONNEL: High-quality implementation and management of Heri-

tage 105 is dependent on knowledgeable, dedicated, and flexible staff and requires very distinct 

skill sets in content expertise and organizational capability. Staff will represent expertise in re-

search, teacher development, overall systems implementation, project management and program 

implementation – particularly working with at-risk children. The table below outlines the qualifi-

cations and requirements for each of the key personnel involved. 

Key Personnel, Consultants & Subcontractors Responsibilities  
HU PI:  Corrine McGuigan - 1 FTE (Resume included for qualifications) 
Serve as Director and PI; assume oversight responsibility for all project priorities, implementa-
tion schedules, training activities, candidate support, core teacher support, parent engagement 
programs, budget and evaluation; serve as the co-chair of the project leadership team and co-
facilitate the advisory board; act as the “point of contact” for all project communications. 
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ESD 105 Co-PI: Terrie Geaudreau - .5 FTE (Resume included for qualifications) 
Work along-side the director, assisting with responsibilities; act as the lead contact within ESD 
105 and \ assume responsibility for cross ESD 105 and Heritage communications. 
HU Faculty: Buckley/McDaniels/Varied – 3 FTE (Resume included for qualifications) 
Oversee the candidate’s knowledge and skills in all K-8 standards; support bilingual and ESL 
instructional strategies and participate in the TLT Wednesday meetingsf. 
Standards V/Pedagogy Specialist: TBD - .75 FTE 
Ensure candidates and core teachers meet or exceed the state standards for pedagogical compe-
tence. Much of this work will center on identifying instructional strategies that enable each 
learner to reach or exceed learning benchmarks.  
Math/science/literacy specialists: TBD - 1 FTE each 
Work with TLTs (candidates and core teachers) to ensure that each member of the team is com-
petent in instructional goals, strategies and possibilities in math/science instruction. For TLT 
members seeking advanced math and science endorsements, these specialists will help design a 
competency-based set of practices which will lead to math or science endorsements. 
PD Mentor: Jeanne Harmon and CSTP – 1 FTE (Resume included for qualifications) 
Serve on the project’s leadership team, oversee all induction activities and oversee communica-
tions, priorities, budget, etc., related directly to the induction component of the project.  
Administrative Assistant’s: TBD – 1.5 FTE 
Provide project office support, maintain budget records and program activities information; enter 
data for evaluation, assist in creating classroom and family materials; coordinate student assess-
ment schedules, materials, and interim data collectors. 
Point of Contact External Evaluator: Dr. Marge Plecki, Ph.D. – 0.10 FTE (Resume included) 
Provide consultation in the areas of: best research informed instructional practices in developing 
the literacy instruction of early childhood educator; effective personnel preparation in early 
childhood education; and efficient assessment and progress monitoring systems to better tailor 
instruction to individual students. Additionally, Susan will provide editorial review of the various 
written reports that will be disseminated to the early childhood educators, program administra-
tors, parents/caregivers, funding agencies, and educational journals. 
Co-External Evaluator:  Dr. Ann M. Elfers, Ph.D. – .40 FTE (Resume included) 
▪ Act as the official liaison between the University of Washington and the research sites; repre-
sent the UW on the advisory board; conduct grant related training and advising; develop and im-
plement of quantitative analyses plans; collaborate with partners in the development of an effi-
cient evaluation plan utilizing both quantitative and qualitative methodologies; train assessors to 
criterion on a variety of standardized/norm-referenced assessments; monitor the fidelity of as-
sessment regiment (inter-rater reliability checks, etc.); lead meetings to discuss annual results 
with educators, families, and funding bodies; perform quantitative analysis of collected data us-
ing standard multivariate models; disseminate results to partners 
 
Fiscal Management/Fidelity: The Grants Financial Management Office within HU will oversee 

the integration of funds from other sources and direct the intended use of all grant funds. With 

regards to the proposed budget, it was calculated by developing a detailed pro forma that took 
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into account all activities from the project work plan. All parties carefully calculated and re-

viewed the proposal line items to ensure the costs adequacy, appropriateness, and necessity. All 

costs for PD, including salary scales for project personnel, and evaluation activities are in keep-

ing with usual rates and were equitably calculated to ensure that the work is of high quality, on 

time, and within budget. Earmarked funds are included for necessary supports: college credits, 

coaches, stipends, technologies, substitutes to release teachers for coaching meetings, quality 

materials, and supporting full participation for participants’ success. HU, the fiscal agent, meets 

the standards of accounting and financial reporting as established by the Governmental Account-

ing Standards Board and the accounting and management standards of the Federal Government 

OMB A-133 circular. Heritage 105 will use an accrual basis of accounting and is audited annu-

ally by external certified professional accounting firms, who reports to the President of the Uni-

versity and the Board of Directors. The Project Director will work closely with the HU fiscal of-

fice to provide the partner management teams with monthly fiscal data, ensuring fiscal fidelity 

and integrity to insure the project operates within the approved budget and grant guidelines. 

HU’s accounting system is designed to track grant expenses and revenue, keeping each grant 

separate. HU tracks grant expenses in over 45 different grants and cost codes, each with their 

own self balancing revenue and expense codes. Federal drawdowns are processed on a cost re-

imbursement basis after expenses are documented and paid. All of these systems and processes 

also show capacity to distinguish ARRA funds from any other funds, should Heritage 105 be 

funded through this act. As it pertains to the Advisory Board, a fiscal officer will be present dur-

ing the quarterly meetings to ensure fiscal fidelity and to provide guidance on budgetary issues.  

Feedback & Continuous Improvement Processes & Procedures 
Under the “Evaluation Plan,” detailed processes have been established for both the collection of 

data as well as they ways in which it will be used to ensure feedback and continuous improve-
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ment in the operation of Heritage 105. With regards to how that data will specifically be used, a 

feedback loop will be developed that both monitors and informs progress for management, pro-

fessors, teachers, and students. All information will be compiled into quarterly reports, which 

will include: 1) work accomplished over the past reporting period; 2) results from the ongoing 

assessment process; 3) expectations for the next reporting period; 4) changes that will be made to 

implementation based on assessments; and 5) changes considered for the future and assigned 

staff responsible for implementation of those agreed upon changes. At the end of each project 

year, the director and evaluator will review all evaluation data and reports to collectively develop 

annual reports containing year-end evaluation findings and the annual performance report, rec-

ommendations for improved or modified programming, and an action plan to implement the 

changes for the next year. By providing the Advisory Board and stakeholders with timely infor-

mation, the evaluation will provide a foundation for ongoing improvements, sustainability, and 

replication. Quarterly Advisory Board meetings and monthly progress reports by the Project Di-

rector will provide a major source of continuous feedback. The monthly Advisory Board gather-

ings will always ended with an informal needs assessment, allowing the teachers at the table to 

make known their needs. These topics will then be incorporated into the review plan for the fol-

lowing Advisory Board meetings, giving new teachers a sense of empowerment and fulfillment.  
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MANAGEMENT PLAN : LOGIC MODEL &  TIMELINE  
Timeline Objectives Measures & Benchmarks 

Start  Comp. 
Goal 1) Address all GPRA requirements 

Ensure 95% of K-8 teacher candidates attain initial certifica-
tion/licensure by passing all necessary assessments and attain 
a bachelor’s or MIT degree within 18 months (2 academic 
years). 

Establishment of goals directly related to Standard 
V proficiencies for each TLT candidate-teacher; 
candidates-students pass WEST-E (end of 1st year) 
and PPA monthly assessments 

 
September 
2010 

2  
academic 
years post 

Increase the percentage of beginning teachers who are re-
tained in teaching in the partner high-need LEA three years 
after initial employment from current baseline average of 
77.8% to 95%. (Data: 2008-09) 

100% of HU105 graduates accept jobs in the high 
needs districts served by ESD 105; 100% will re-
main in teaching in at least 8 years following 
graduation 

 May 2012 On-going 

Improved scaled scores for initial state certification or licen-
sure of teachers at Heritage from current baseline average of 
40 on WEST-E to 50 on WEST-E 

50% of graduates will have a mean score 10 points 
above expected performance; 40% will reach 
mean score on their 1st attempt; 10% by 2nd 

May 2012 O-going 

Attain a benchmark cost for retention in the partner high-
need LEA three years after initial employment. 

100% of HU105 graduates will remain in service 
to high need LEA s 

May 2015 On-going 

The percentage of program participants who did not graduate 
in the previous reporting period, and who persisted in the 
postsecondary program in the current reporting period 

These non-project students will complete certifica-
tion requirements by May 2010. 

Sept 2009 May 2010 

The percentage of beginning teachers who are retained in 
teaching in the partner high-need LEA one year after initial 
employment: 85% (2007-08).  

100% of HU105 graduates remain employed in 
high need schools and districts 

On-going  

Goal 2) Address the data requirements as listed in Section 204(a) of the HEA  
Increase Achievement for all prospective and new teachers 
(as measured by Heritage) to a score of 50 on the WEST E 
and high proficiency scores (exceeding “met standard” on 
the PPA (local and national instruments) 

HU105 graduates score 20% higher than accept-
able pass rate on WEST-E; exceed acceptable 
“met scores” on the PPA national and local in-
struments 

May 2011 On-going 

Increase the teacher retention in the first 3 years at the part-
nering LEAs from the current baseline of 50% to 90% 

HU105 TLT members will remain in district ser-
vice for at least 8 years 

May 2010 On-going 



 

The Heritage 105 Project 50 

Increase the percentage of highly qualified teachers hired by 
the partnering LEAs from the current baselines to 100%  

Districts that employee HU105 graduates will in-
crease their percentage of highly qualified teachers 
by a percent equal to the hire of each new teacher. 

May 2012 On-going 

Increase the percentage of highly qualified teachers hired by 
the high-need LEAs who are members of underrepresented 
groups from the baseline of >5% to a minimum of 15% 

Recruit, prepare and graduate HU105 who repre-
sent underrepresented groups, primarily Hispanic 
and Native American. 

January 
2010 

On-going 

Increase the percentage of highly qualified teachers hired by 
the partnering high-need LEAs who teach high-need aca-
demic subject areas from the current baseline 100%  

HU105 graduates will receive endorsements in one 
of the high-need categories: bilingual education; 
English as a second language; math or science  

January 
2010 

On-going 

Increase the percentage of highly qualified teachers hired 
who teach in high-need areas from the baselines to 100% 

100% of HU105 graduates will be hired by dis-
tricts identified as “high need”  

May 2012 On-going 

Increase the percentage of teachers trained to integrate tech-
nology effectively into curricula and instruction, including 
technology consistent with the principles of universal design 
for learning, from the current baseline of 90% to 100% 

TLT members will achieve high levels of profi-
ciency in the uses of technology and will be avail-
able to assist with non-TLT teachers in the school 
who need to obtain these competencies 

September 
2010 

End of grant 

Increase the percentage of teachers trained to use technology 
to collect, manage, and analyze data to improve teaching and 
learning for the purpose of improving student academic 
achievement from the current baseline of 90% to 100% 

HU105 TLT members will achieve high levels of 
proficiency in the uses of technology and will be 
available to assist with non-TLT teachers in the 
school who need to obtain these competencies 

September 
2010 

End of grant 

Goal 3) To realize successful management and execution of the project as planned to achieve project goals 
Hold quarterly steering committee meetings Meeting minutes, action plans Spring ‘10 Ongoing 
Meet all benchmarks and goals Annual and final TQP reports Summer, annual 
Complete quantitative and qualitative review Results from external evaluator Spring ‘10 Ongoing 
Report GPRA and Section 204(a) guidelines Annual/final report Summer, annual 
Goal 4) Implement a thorough assessment and evaluation plan to screen and monitor the progress of students, teacher candidates, 
teachers, classes, and measure the overall success of Heritage 105 
Refine project evaluations design Advisory Board minutes Spring ‘10 Ongoing 
Complete initial baseline/screening assessments of 100% of 
children, teachers, teacher candidates and enter data 

Screenings completed; results entered into 
EADMS 

Upon  
notification 

 

Complete annual evaluation report; submit report to USDE 
and share results. 

Annual report completed and shared; Advisory 
Board minutes 

Summer, annual 

Collect year-end data on all goals and benchmarks. All year end data collected; Adv. Board minutes Spr, Ann. Ongoing 
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