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I. QUALITY OF PROJECT DESIGN

Education Week’s 2009 Quality Counts report ranked South Carolina first in the nation for
policies and programs to improve teacher quality and fifth in academic standards, assessment and
school accountability. State leaders clearly recognize the critical importance of teacher quality
which has been identified as the single most important factor in raising student academic
achievement (Alliance for Excellent Education, 2008). However, studies indicate the South is the
only region in the nation where low income children constitute a majority (54%) of public school
students: SC’s rate is 52% (SREB, 2007). In fact, statistics show that in half of all SC schools,
more than 70% of students live in poverty. Our high-need districts continue to struggle with
huge gaps between legislative mandates and implementation. Further, high-poverty schools are
much less likely to have a stable faculty of qualified teachers (National Academy of Education,
2008). Poor schools are also less likely to have a shared vision, commitment to problem-solving,
effective leadership, or engaging professional development. This inferior work environment
leads, in turn, to higher rates of teacher attrition which compounds the inadequate working
conditions in high-poverty schools, reducing the ability to recruit and retain effective teachers
(Miller & Chait, 2008). This downward spiral is clearly evident in South Carolina’s high-poverty
schools. «+Scarcity of Qualified Teachers: Our poor, rural school districts have extreme
difficulties attracting highly qualified, appropriately certified personnel to their schools, and even
worse problems retaining them (CERRA, 2008). Areas of need are math, science, special
education, and Limited English Proficient (LEP). Some districts resort to hiring foreign teachers;
however, three-year visa limits cause this solution to aggravate teacher retention. SC loses new
teachers at staggering rates: 17% after one year, 28% after two, and 34% after three (CERRA,
2008). <«+High-Need School Districts: Five adjacent school districts in South Carolina
(Cherokee, Chester, Fairfield, Lancaster, and Union), are plagued by high-poverty, low academic

achievement, and difficulty retaining qualified teachers who migrate to higher paying, more
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exciting urban venues. Teacher retention rates decreased from 2006-07 to 2007-08 with teacher
turnover rates averaging 12%. The percentage of teachers with emergency or provisional
certification in four of the five districts exceeds the State average of 8%. Without intervention,
this situation will worsen: recent predictions are SC will need 61% more certified LEP teachers
in the next five years due to immigration (Education Week, 2009).

@ A Call to Action! Increasingly concerned by these annual statistics, leaders at the Richard W.
Riley College of Education at Winthrop University agreed the time had arrived to rise to this
challenge. The extensive qualifications of Winthrop University (WU) to lead an intensive reform
effort on behalf of P-16 students in our high-need schools, their teachers, and teacher preparation

programs are highlighted in Table 1.

Table 1. Overview of Winthrop University

Background: Winthrop University, established in 1886 for the purpose of training teachers,
today offers 41 undergraduate and 24 graduate degree programs serving over 6,500 students.
Accredited by the Commission on Colleges of the Southern Association of Colleges and
Sciences, WU is one of the few universities in our region to have achieved 100 percent
national, specialized accreditation in all eligible programs.

The Richard W. Riley College of Education (COE)

+ 100% of COE graduates are highly qualified to teach in their certificate areas.

+ The college and its educator preparation programs are accredited by the National Council for
Accreditation of Teacher Education (NCATE).

+ 100% of Winthrop’s educator preparation programs are nationally recognized by their
respective specialty professional organizations.

NCATE: The COE’s long history of distinction in the field of teacher education includes
accreditation by NCATE for over 35 years.

+ NCATE placed WU?’s Institutional Report on their website to exemplify a model report.

¢ NCATE uses the COE as a model training site for examiners nationally.

+ The COE was featured in the NCATE book, Spotlight on Schools of Education.

The National Network for Educational Renewal (NNER): As a member of NNER,
Winthrop’s teacher preparation program is founded on four key principles (Fenstermacher,
1999): (1) Equal access to quality learning for all students; (2) Promoting responsible
stewardship of our schools and universities; (3) Improving teaching and learning through
pedagogy that nurtures and challenges all learners; and (4) Providing students with the
knowledge, skills, and dispositions to become fully engaged participants in our democratic
society. NNER’s primary strategy for education renewal is school/university partnerships
such as these proposed in this application.
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Degree Programs Offered:

+ The COE offers the following Undergraduate Degree Programs: Bachelor of Science degrees
in Early Childhood Education (PK-3), Elementary Education (2-6), Middle Level Education
(5-9), Physical Education, Special Education: Learning/Emotional Disabilities, and
Mental/Severe Disabilities.

+ In cooperation with the COE, the College of Visual and Performing Arts and the College of
Arts and Sciences offer the following approved teacher education programs: Art, Grades K-
12; Dance, Grades K-12; English, Grades 9-12; Modern Languages, Grades K-12 (French,
Spanish); Mathematics, Grades 9-12; Music, Grades K-12; Science, Grades 9-12, (Biology);
Social Studies, Grades 9-12 (History, Political Science); and Theatre, Grades K-12.

Winthrop’s COE Dean and other faculty leaders called together: administrators from the five
high-need LEAs; the Olde English Consortium, a coalition of nine LEAs (including the target
LEAs); and the SC Center for Educator Recruitment, Retention, and Advancement (CERRA).
These key partners and their qualifications to implement reforms in our high-need schools are

summarized in Table 2. (MOAs in Appendix A provide specific responsibilities of each partner.)

Table 2. Coalition Partners

Olde English Consortium (OEC): The OEC is an educational collaborative founded in 1976 to
improve education in its 9 member school districts (the 5 high-need LEASs plus 4 York County
districts). The consortium serves over 70,000 students, 7,000 educators, and a regional
population of approximately 250,000.

Center for Educator Recruitment, Retention, and Advancement (CERRA): Established by
the SC General Assembly in 1985, CERRA guided creation of our state’s nationally
celebrated teacher recruitment program targeting middle and high school students, college
students, and mid-career professionals for careers in education. The SC Teacher Cadet
Program has become a national model for teacher recruitment, adopted by one-third of all
teacher recruitment programs nationally. CERRA is responsible for coordinating teacher
mentoring, teacher leadership, and National Board Certification programs in SC.

Additional Partners:

The Winthrop College of Arts and Sciences (CAS)

The Winthrop College of Visual and Performing Arts (CVPA)
The SC Association of School Administrators (SCASA)

The five high-need LEAs in the OEC (as recipient partners)
The other four LEASs in the OEC (as resource partners)

*

L 2R JNR 2R 4

Under the leadership of Dr. Jennie Rakestraw, Dean of the Winthrop University COE, the
group—focused on a vision of improving student academic achievement in grades P-12 in our

high-need schools—conducted a comprehensive needs assessment, engaged additional partners,
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and worked tirelessly to develop our model program appropriately titled:

MEETING THE NEEDS OF SOUTH CAROLINA STUDENTS THROUGH NETSCOPE:

NETWORK OF SUSTAINED, COLLABORATIVE, ONGOING PREPARATION FOR EDUCATORS

A. COMPREHENSIVE PLAN WITH AN EXCEPTIONAL APPROACH TO THE PRIORITIES

NetSCOPE will positively impact student academic achievement in grades P-12 by strengthening
and formalizing collaborative school-university relationships to improve preservice and inservice
teaching practice. Central to this plan is the successful establishment of a network of
Professional Development and Partner Schools in selected high-need locations. The Partner
Network will be used for collaborative inquiry into educational topics preparing all faculty
(university and public school) to meet the needs of today’s diverse learners. School-university
partnerships have been shown to simultaneously meet the needs of high-poverty schools and
those of teacher education programs (Miller et al, 2005). NetSCOPE will focus on five goals: (1)
Improve student academic achievement in our target high-need schools; (2) Improve professional
learning for school-university faculty and teacher candidates; (3) Strengthen the pre-
baccalaureate education of teacher candidates; (4) Increase support for new teachers in our high-
need districts; and (5) Implement ongoing, accessible school leadership programs. Integrated

across the NetSCOPE model are the six specific reforms designed to prepare and support

teachers for the unique challenges posed by working in high-need schools in our high-need LEAS
(Berry, 2007). Our design process involves combining theories and best practices from other
teacher quality programs and partnerships, our prior experience in implementing reforms, our
comprehensive needs assessment (see Significance section), and nationally recognized,

scientifically based research and empirically based practice. The four key strategies we plan to

implement are: (1) Establishing a Partnership Network centered on joint school-university
faculty inquiry into educational topics; (2) Preparing future educators by strengthening the pre-

baccalaureate preparation of teachers through curriculum reform and redesigned, year-long
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clinical experiences; (3) Developing and implementing three-year, high-quality induction and

mentoring programs serving each cohort of new teachers; and (4) Implementing ongoing,

accessible school leadership programs.

EXCEPTIONAL APPROACH: PROFESSIONAL LEARNING COMMUNITIES

NetSCOPE will develop and implement a Partnership Network whose work will create a

dynamic, sustained university-school collaboration of professional learning communities to

promote renewal and support of P-16 education in our partner counties. This work is based on

our vision to improve student academic achievement in grades P-12 in our high-need schools.

Research has affirmed that such school-university partnerships can simultaneously meet the

needs of high-poverty schools and those of teacher education programs (Miller et al, 2005). The

NetSCOPE design, centered around professional learning communities within the Partnership

Network, provides an exceptional approach to the TQP grant priorities. Our collaborative

learning community model, involving district and university students and faculty, reflects

Reform 1, collaboration outside the teacher preparation program.

8 REFORM 1: COLLABORATION OUTSIDE THE TEACHER PREPARATION PROGRAM

To ensure coherence and integration among courses
and between coursework and clinical work in
schools, best practices demonstrate that faculty and
school districts plan together and share reform
across university divisions and within departments
(Darling-Hammond, 2006). To ensure teachers

become highly qualified, we have identified

Big Idea: Better teachers lead to
better classrooms, better schools,
and better student achievement; but
we will not have better teachers
without better teacher education
programs. This requires ongoing
collaboration of university arts,
sciences, and education faculty and
public school educators.

strategies to ensure collaboration with other departments and programs at Winthrop University

outside the College of Education and with partnering schools and school districts.

1-1. Creation of Winthrop University School Partnership Network: The Partnership Network
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will provide an inclusive structure to support ongoing, meaningful collaboration to achieve four
shared goals including: (a) improved student achievement; (b) quality teacher preparation; (c)
continuing and meaningful professional learning (for teacher candidates, new and veteran
teachers, mentor teachers, and university faculty); and (d) research and inquiry to inform
teaching practice, school improvement, and teacher preparation. Since Winthrop University is a
long-standing member of the National Network for Educational Renewal (NNER), the
partnership will be informed and framed by the NNER’s Agenda for Education in a Democracy
promoting ideas such as creating a simultaneous renewal of P-12 education and educator
preparation, providing an equitable education for all students, and engaging in nurturing
pedagogy to meet the diverse needs of students. The Network will bring about simultaneous
renewal of P-12 education and educator preparation through close, ongoing collaborations
between Winthrop University and partnering school districts. Through these partnerships, our
high-need and resource LEAs will develop highly-engaged Professional Development Schools
(PDSs), with sets of Partner Schools (PSs) that will each be networked to a PDS, and additional
Satellite Schools (SSs) that are open to participate in partnership professional learning activities.
Elementary, middle, and high schools will be carefully selected through mutually agreed-upon
criteria and processes to serve as a PDS creating lead schools within a network of PSs and SSs.
Through a model of shared governance, the Partnership Council, we will use well-defined
structures, roles, and shared resources to develop a multi-dimensional learning community (see
details in Management Plan). The partnership will support development of preservice educators
(including teachers, school leaders and other school personnel) and the continued development
of novice and experienced P-12 teachers with the expressed purpose of impacting student
learning at all levels. Although the College of Education (COE) will be the primary coordinating
partner, faculty from the College of Arts and Sciences (CAS) and the College of Visual and
Performing Arts (CVPA) will be engaged in the partnership to improve teacher preparation and

P-12 education. University faculty will also be encouraged to collaborate with P-12 educators to
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apply their scholarship to practical, field-based issues faced in the partnering districts. Research-
based strategies, school-based inquiry, documentation of outcomes, and accountability measures
will inform the work and guide improvements in all aspects of the partnership.

1-2. Joint Professional Development: Through the structure of the Network, joint professional
development opportunities will be organized. The Coordinator of Professional Learning will
facilitate identifying and arranging professional learning needs through the District and PDS
Liaisons; these Liaisons will communicate frequently, identify common needs, and schedule
professional development targeted to those needs. Professional development activities will meet
the National Staff Development Council’s standards and Title 11-A criteria for high-quality
professional development, therefore will not be “spray and pray” workshops but will be ongoing
efforts linked to classroom practice. All professional development will include inservice teachers
(new and veteran), prospective teachers who are assigned to any of the involved PDS/PS
network schools, and university faculty. The Olde English Consortium will assist with logistical
arrangements and communications related to these professional development activities. Through
a National Professional Development Program grant administered by the Office of English
Language Acquisition (US-DOE), we have provided training for cohorts of teachers each year
and involve our faculty (COE and CAS) in some professional development (3-4 days each
summer/early fall). An estimated 35 Winthrop faculty members across the university are
participating in summer workshops over the three years to enhance the ways they address work
with LEPs in our preservice teacher preparation courses and field experiences. Overall, this
project is an example of continued training and use of the Network to sustain the program
beyond the life of the grant by including it in NetSCOPE professional development plan.

1-3. Teacher Education and Program Advisory Committees: The Teacher Education
Committee is a collaborative structure that supports teacher preparation quality with COE, CAS,
CVPA and P-12 membership. All curriculum items related to teacher preparation programs go to

this committee for approval. This group also discusses general issues related to teacher
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education, reviews unit assessment data each year, and makes recommendations to the deans.
Each teacher education program area will also have an advisory committee consisting of P-12
educators (teachers and administrators) and the program faculty. These groups will meet at least
twice a year to review the program which includes: the courses and clinical experiences; course
assignments, key performance assessment data, survey data, recruitment, enrollment, and
retention data; and any other information that helps to inform program quality.
Recommendations will enable program faculty to ensure program relevance and challenge.

1-4. Secondary Education Content Alignment and Assessment: Secondary education
programs are housed in CAS with students earning a BA or BS degree in the content field with
certification (English, Mathematics, Social Studies—history and political science majors,
Science — biology major). Although the content preparation is challenging, a continuing concern
is how to make sufficient links for our prospective secondary teachers with the learning of
knowledge and skills in the disciplines to the application of content knowledge and skills in their
teaching. In addition to curriculum mapping that will involve P-12 educators, we will bring CAS
faculty together with high school content teachers to verify alignment of required content courses
with state curriculum standards and develop performance-based course assessments to ensure
content competence for teaching at the 9-12 grade levels. The performance-based content
assessments include the evaluation of instructional plans for content accuracy and challenge and
candidates’ teaching effectiveness to improve student content learning in the secondary school
setting. This “clinical-focused” approach to curriculum mapping meaningfully connects content
learning at the University with teaching opportunities in classrooms with collaborating teachers.
1-5. Co-Teaching: Co-teaching opportunities will involve COE, CAS, and CVPA faculty as
well as P-12 teachers. Several models will be developed that will allow faculty to work together
within classroom settings (university and school) to prepare teachers. Expertise will be shared
and faculty will build expertise in needed areas through immersion in a co-teaching setting.

Sample strategies we will implement are provided in Table 3.
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Table 3. Sample NetSCOPE Co-Teaching Strategies

+ Experts (university and school) in areas such as Special Education, LEP, poverty, giftedness,
educational technology, literacy, innovative teaching strategies, and assessment will help plan
and deliver instruction in their areas of expertise by participating in several class sessions
across program areas, not just as guest speakers, but to work with course instructors to
integrate the learning into the methods or content course.

+ Two or more faculty from COE, CAS, CVPA, and/or partnering schools will actually serve as
co-instructors for a university course either on the university campus or in a school. The
purpose will be to integrate content preparation, core instruction, methods instruction, and/or
clinical experiences.

+ P-12 educators from partnering districts and schools will be invited to teach university
methods courses, with a university faculty member assigned to offer guidance and support.
This process will allow P-12 educators to bring a fresh perspective and currency to our teacher
education program. It will also help in releasing university faculty from part of their teaching
load in order to serve as a PDS Faculty Liaison and collaborate in the schools for significant
periods of time each week.

+ Implementation of an “Open Door” program will encourage university faculty to invite P-12
educators to teach a class session on key topics that relate to NetSCOPE goals. This strategy
will bring P-12 expertise and insights into our college courses on a regular basis.

NetSCOPE Next Steps for Professional Learning Communities:

The vehicle for change in our high-need LEAs will be establishing Professional Development
Schools (PDS). Levine (2006) described the PDS as “a superb laboratory for education schools
to experiment with the initiatives designed to improve student achievement.” He also indicated a
PDS can “offer perhaps the strongest bridge between teacher education and classroom outcomes,
academics and clinical education, theory and practice, and schools and colleges.” «*Experience:
Between 1993 and 2004, Winthrop was engaged in a PDS Program based on a commitment to
simultaneous school/university renewal. WU collaborated with six districts to improve teacher
preparation and the renewal of six PDS schools. A program highlight was the trained “Corps of
Mentors” who taught in the PDS schools and provided supervision and modeling of best
practices in the classroom for teacher candidates. We are anxious to move forward with a
forward-thinking university-school partnership that will draw from past successes and develop a

program to meet current and future challenges. Table 4 describes our proposed network schools.
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Table 4. NetSCOPE School Partnership Network

Professional Development School (PDS)

+ A PDS school engages in unique and intense school-university collaboration designed to (1)
prepare future educators, (2) provide all current educators with ongoing professional
development, (3) encourage joint school/university faculty investigations into education-
related issues, and (4) promote the learning of P-12 students

+ At least a 2/3 majority of the school’s teachers are committed to this five-year partnership

+ WU faculty will maintain a significant presence

+ An identified School Liaison (teacher or school leader) will help facilitate partnership-related
activities including professional development and technical assistance

Partner School (PS)

+ PS commits to collaboration, but not necessarily a majority staff commitment

+ PS sites will not host senior internships but will participate in earlier teacher candidate clinical
experiences focusing on LEP, Special Needs, high-poverty students, and literacy development

+ A Partnership Coordinator will serve as liaison to the PS and help facilitate networking with
other PS and PDS sites and WU for shared professional learning and the sharing of field-based
research to inform classroom practice

+ Each PS will have a designated school liaison (teacher or school leader) to help facilitate the
partnership-related work including professional development and technical assistance

Satellite School (SS)

+ Designation for all other high-need schools in the five LEAS
+ District-wide induction and mentoring programs will be provided for all new teacher cohorts
+ Educators will be invited to participate in all professional development opportunities

+PDS and PS Site Selection: The principal must submit a letter of interest describing the

following: anticipated benefits to the school’s students and teachers; benefits for Winthrop’s
teacher education candidates; and the types of support or involvement desired from the
University. Other requirements will include: a self-study rubric based on the PDS Nine
Essentials (NCATE, 2001); signed commitments of the administration and faculty; and a copy of
the most recent School Improvement Plan. Selection is based on analysis of the applicant’s
ability to participate at appropriate levels to accomplish NetSCOPE goals, identification of an
educator to serve as PDS/PS Liaison and about to allocate at least 20% time to partnership work,
and agreement to provide resources to support work of the network. PDS schools will commit to
a five-year relationship and PS sites to three years; both are renewable, and PS sites may

interrupt the cycle for upgrade to PDS status. <*PDS Implementation: As we establish PDSs, we
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will identify PSs for enhanced collaboration between schools. It is important to understand that
we have targeted five high-need districts for grant services and also have four additional school
districts partnering as resources for NetSCOPE. Of our eleven planned PDS Sites, four will be
established in the resource districts—with absolutely no grant funds used for these collaborative
partnerships. Also, of our 34 planned Partner Schools, 11 will be in the resource districts (also
using no grant funds). Since each PS site will be linked to an established PDS, we will utilize

PDSs in resource districts to partner with high-need LEA Partner Schools.

ABSOLUTE PRIORITY 1:
PRE-BACCALAUREATE PREPARATION OF TEACHERS

One purpose of NetSCOPE is to redesign the College of Education coursework, methods
courses, and field experiences so they are intricately connected to produce teachers with high-
quality teaching skills who continue to be highly qualified. Research indicates that Professional
Development Schools enable the clinical faculty to inform curriculum changes, learn new ideas
and strategies, co-teach, and reflect on practice to share with prospective teachers (Castle, Fox, &

Souder, 2006). The basis for our redesign is expressed in required reforms 2, 3, and 4.

®REFORM 2: TEACHER PREPARATION CURRICULUM CHANGES

Big Idea: Curriculum should be guided by Teacher preparation courses tightly aligned

the experiences necessary to develop the | with what occurs in classrooms during field
knowledge, skills, and dispositions to help
all children learn. Once these experiences
are identified, the content of the curriculum | teachers more likely to implement practices

can then be integrated with the action.

experiences and induction yields new

they have been taught (Grossman, 2005).

Proposed curriculum changes are based on key guiding principles which include: ensure students
see relationships in what they are learning by faculty and school districts collaborating
continuously with an intentional focus to interconnect courses and certification; work as a team
of faculty from all departments to ensure ample content knowledge, skills, and dispositions

needed to teach diverse students; and achieve curricular coherence by faculty in one part of a
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program (e.g., content courses) being intimately familiar with the components of other courses
and experiences (e.g. core courses, field work) (Blanton & Pugach, 2007). The following teacher
preparation curriculum changes will be implemented to improve, evaluate, and assess how well
all prospective and new teachers develop teaching skills.

2-1. Use of Assisting, Developing, and Evaluating Professional Teaching (ADEPT) Tool:

ADEPT is a key component of SC’s teacher quality initiative and is designed to be used at all
stages of a teacher’s career (beginning with informing teacher preparation programs and
preservice, continuing through induction, performance evaluations, and ongoing self-directed
professional development). Prospective and current educators in our state must successfully
complete all ADEPT requirements to obtain initial teaching certification and maintain
professional teaching certification. We will use this tool to provide a common language and
framework for assessing teacher quality throughout the continuum of preparation and practice.
ADEPT has four broad domains defining effective teaching practices; ten ADEPT Performance
Standards (APS) defining what teachers should know and be able to do effectively; and 34 key
elements identifying the most important aspects or components for each of the performance
standards. Table 5 provides an overview of the ADEPT framework we will use to assess how

well all prospective and new teachers develop teaching skills.

Table 5. ADEPT Framework for Assessing Teacher Quality

Domain 1: Planning. Increasing student achievement by using assessment data to help guide
instructional planning
+ APS 1: Long-Range Planning of Instruction
+ APS 2: Short-Range Planning of Instruction
+ APS 3: Planning Assessments and Using Data

Domain 2: Instruction. Using real-time dynamic processes to match the learning to the learners
APS 4: Establishing and Maintaining High Expectations for Learners

+ APS 5: Using Instructional Strategies to Facilitate Learning

+ APS 6: Providing Content to Learners

+ APS 7: Monitoring, Assessing, and Enhancing Learning

*

Domain 3: Environment. Creating an environment that promotes learning
+ APS 8: Maintaining an Environment that Promotes Learning
+ APS 9: Managing the Classroom
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Domain4: Professionalism. Ethics, responsibility, contributions and continuous growth and
development
+ APS 10: Fulfilling Professional Responsibilities

2-2. Curriculum Mapping, Alignment, and ldentification of Needs: Curriculum teams of

Winthrop faculty, school administrators, and practicing teachers will be formed to identify
necessary experiences for teacher candidates. Teams will focus on deciding when each
experience should take place within the program and integrate content and methods courses with
experiences. Key concepts will be reinforced through a variety of experiences and settings while
maintaining the expectation that generalization and mastery will occur prior to graduation. These
concepts include: Universal Design for Learning; Response to Intervention; Effective
Assessment Practice; Technology Integration; and Working with Diverse Learners (LEP,
academically gifted, at risk, and special needs). Teams will identify where each of the concepts
are introduced, practiced, and mastered and design common assessments to be used in all
courses. Starting the sophomore year, we will provide at least one opportunity for teacher
candidates to engage in a teaching activity assessed by ADEPT. ADEPT will be transformed into
a rubric illustrating effective teaching skills at beginning, developing, and mastery levels. The
rubric will be used each semester to longitudinally assess teacher candidates’ development of
effective teaching skills.

2-3. Meet Mapping and Alignment Needs through Expanding Course and Program

Options: While needs will be identified as mapping takes place, our needs assessment (see
Significance section) revealed several initial actions steps, many of which have already been

initiated. These steps are summarized in Table 6.

Table 6. NetSCOPE Initial Action Steps

+ Require at least one reading course for all program areas; reading courses for Early Childhood
(Grades PK-3) and Elementary (Grades 2-6) majors will be redesigned to address a more
research-based and balanced literacy approach.
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+ Design and offer at least 3, 1-hour electives geared toward current trends in education, e.g.,
Spanish for the Classroom Teacher, Using Current Events to Engage Students, or Developing
a Centers-Based Classroom.

< Offer two more dual certification options, e.g., Early Childhood and/or Elementary with
Special Education or Academically Gifted.

+ Design a model for co-teaching between specialized faculty (reading, special education,
assessment, etc.), methods faculty (early childhood, elementary, middle, secondary, and P-12),
and/or practicing teachers. This process will include: soliciting volunteers to participate in a
pilot collaboration model; balancing course loads to acknowledge co-teaching (i.e., larger
class sizes for sections with two faculty co-teaching); exploring flexible scheduling to meet the
time constraints of classroom teachers involved in co-teaching; and planning courses to take
place in school settings.

SREFORM 3: ADMISSION GOALS AND PRIORITIES ALIGNED WITH LEAS

Based on recommendations from the College of Big Idea: To produce teachers

Education’s Diversity Committee Plan (2009) and our to meet P-12 district needs,
university-school collaboration
must address admission,

variety of reforms to align the COE’s admission recruitment, and retention
priorities and processes.

needs assessment, we have developed and piloted a

priorities to the hiring objectives of our high-need LEAs.

3-1. On-Going Needs Assessment: Our needs assessment revealed several key hiring objectives

of our high-need LEAs. These priorities include teachers for shortage areas of (math, science,
special education, and LEP) and from minority populations (African-American, male, and
Hispanic teachers). We will also have multiple systems in place to continuously identify LEA
hiring needs and priorities which include the following: <> CERRA: We will continue to
collaborate with the Center for Educator Recruitment, Retention, & Advancement (CERRA) to
ensure our priorities are aligned with our targeted LEAs. The purpose of CERRA is to provide
leadership in identifying, attracting, placing, and retaining well-qualified individuals for the
teaching profession in our state. We will partner with CERRA to respond to changing needs for
teachers from under-represented populations, in teacher shortage areas, and in under-served

LEAs. Specifically, CERRA maintains the state database that posts LEA job vacancies. Since the
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CERRA Director will serve on our NetSCOPE Partnership Council, she will continuously

provide an update on our targeted LEA hiring priorities. <>Olde English Consortium: The OEC

will also serve as a resource for our on-going needs assessment. The Consortium has a
committee of district personnel and human resource directors who meet regularly and will
provide an excellent opportunity to gather information about LEA hiring needs. The Consortium
Director also will serve on our Partnership Council to inform our recruitment and retention

efforts. $OTeacher Education Committee: Our Teacher Education Committee and individual

Program Advisory Committees have LEA representatives to periodically provide input into our
teacher education program which includes admission, recruitment, and retention.

3-2. Inviting P-12 Educators in the Admissions Process: We want to make sure that what we

require for admission is meaningful and aligned with LEA priorities. We will use our P-12
partners from the Network to review our admissions criteria with a focus on the essay
assignment, work sample, and “supervised experience with students” requirements to make sure
that they are relevant admission criteria for our teacher education program. We will use this
resource to evaluate the criteria, process, and effectiveness with P-12 teacher input and make

annual adjustments as needed.

NOTE: COMPETITIVE PREFERENCE PRIORITY 3: RIGOROUS SELECTION PROCESS
Description provided in the Priorities Attachment

3-3. Targeted Recruitment to Increase Diversity and Quality of Applicants: Research

recommends that to raise the number of quality teacher candidates, institutions take the first step
by recruiting prospective teachers with academic promise more aggressively (Alliance for
Excellent Education, 2008). Through our current partnership with CERRA and York Technical
College, we will collaborate to help increase the diversity and quality of applicants needed by

our targeted LEAs. «+Teacher Cadet Program: The primary goal of the Teacher Cadet Program is

to encourage academically able students who possess exemplary interpersonal and leadership
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skills to consider teaching as a career. An important secondary goal is to provide these talented
future community leaders with insights about teachers and schools so that they will be civic
advocates of education. The College of Education currently collaborates with this CERRA
program, but we will help expand this program to all of our targeted LEAs. Specifically we will
focus on students potentially interested in a teaching career, especially under-represented groups.
The Teacher Cadet Program offers a variety of hands-on activities and a strong emphasis on
observations and field experiences. Winthrop University will give Teacher Cadets who complete
the high school program three elective credits when they enroll at the university. «*Future

Educator Association: CERRA promotes two additional recruitment programs: Future Educator

Association clubs (a Phi Delta Kappa International program) and the state’s ProTeam program
for middle school students. Through NetSCOPE, we will work with CERRA to expand these
programs to the middle and high schools in our targeted LEAs. We will encourage the
implementation of the Future Educators Associations at targeted high schools to encourage more
diverse students at younger ages to consider teaching in shortage areas (e.g., math, science).
ProTeam is a curriculum-based instructional program that is geared to making middle school
students aware of the possibilities of choosing a career in education and working to expand the
pool of minority and male teachers available to the public schools of South Carolina. < Teaching
Fellows: Winthrop also has one of the largest Teaching Fellows programs in the state with a
unique focus on teaching LEP students. For example, Winthrop’s Teaching Fellows have a
service component that works with Hispanic students in local schools and community agencies
as well as in Costa Rica during spring break. We will continue to use this program to recruit
talented high school seniors into the teaching profession. Teaching Fellows receive up to-
a year while they complete a degree leading to teacher certification by agreeing to teach in SC at
least one year for every year a scholarship is received. Through NetSCOPE, we will implement
strategies to place and eventually employ these students at our target high-need schools.

s+Articulation Agreements and Collaboration with York Technical College: This strategy is




NetSCOPE | Page 17 of 85

specifically aimed at helping to recruit minority students or students having difficulty in
affording university tuition. We will complete articulation agreements with York Tech for all of
our teacher preparation programs. This process will facilitate prospective teacher transition to
Winthrop to enter our teacher education program. We will offer staff support for advising these
students through the process and discuss programs that are high-needs areas for the local school
districts to help direct potential candidates to programs where they are most needed.

3-4. Student Support Program to Increase Freshman and Sophomore Success: The COE has

had initial success in increasing admission of minority students. Students are admitted at the end
of the sophomore year; however, if students do not meet GPA requirements, they simply do not
apply for the Teacher Education Program and change majors. A 2005-06 analysis of three years
of data on students who had changed their majors revealed the GPA as the impediment to
admission. Further, these were typically minority students whom we need to recruit and assist for
their success. In 2006-07, a group of 60 minority students who were “at risk” (low SAT or ACT
and/or lower high school GPA) were targeted for a pilot project in which they received
additional tutoring with advisors who carefully monitored their progress and provided frequent
feedback. Through NetSCOPE, we will use our lessons learned in this pilot project to expand our
efforts to ensure we are helping meet the hiring objectives of our high-need LEASs. This process
will include: delivering an early warning to freshman advisors if a student’s GPA is low in key
courses; requiring biweekly tutoring; implementing a mentor program before school starts to
build a circle of support; and fostering mentor groups on campus to build community during the
academic year (e.g., National Alliance for Black School Educators Winthrop Chapter). Six
Winthrop COE faculty advisors possess special training and experience working with freshmen
who are at-risk, most from under-represented groups. We will also merge NetSCOPE efforts
with the retention efforts underway in Winthrop’s University College.

3-5. Faculty from Under-Represented Groups: To attract minority candidates, the COE

Diversity Committee has focused on assessing our faculty diversity needs and developed a plan
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to actively recruit faculty from under-represented groups. With this initiative, we will address
faculty recruitment needs in light of the needs of our targeted LEAs. Key strategies include:
annual review of faculty diversity, including data on mentor teachers and internship supervisors;
proactive recruitment of faculty from under-represented groups using multiple recruitment
approaches; instigating a university minority faculty support group during the hiring process; and
recruitment of members from under-represented groups as mentor teachers and internship
supervisors. Through NetSCOPE, we will continue this focus to ensure a diverse faculty to

support our student recruitment efforts as well as to address diversity concerns in our programs.

®REFORM 4: PROGRAM AND CURRICULUM CHANGES TO ENSURE PROSPECTIVE TEACHERS ARE
PREPARED TO TEACH COLLEGE-CREDIT COURSES.

Big Idea: Successful preparation of | Our needs assessment revealed that our graduates
secondary and K-12 educators must
include addressing the needs of

advanced thinkers and encouraging | content knowledge, and employers validate this
them to be lifelong learners.

perceive themselves as well prepared in requisite

finding. Winthrop’s secondary and P-12 education

majors earn a bachelor’s degree in a content area from CAS or CVPA with teacher certification
(e.g., Bachelor of Science in Mathematics with Certification as Secondary School Teachers).
Winthrop’s rigorous content-area requirements ensure that our graduates are highly qualified in
their fields, as is verified by Praxis Il results. Through NetSCOPE, we will enhance our teacher
education program to ensure prospective teachers are prepared to teach college-credit courses.
We will focus on developing the skills necessary to meet the needs of advanced thinkers which
include principles related to Advanced Placement (AP) and International Baccalaureate (I1B)
programs. The following highlights key action steps to successfully prepare prospective teachers
to address the needs of advanced thinkers and encourage them to be lifelong learners.

4-1. Integrate AP/IB Student Characteristics: We will redesign our Diverse Learners course

to incorporate IB and AP student characteristics; for example: Thinkers, process critically and
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creatively to approach complex problems; Inquirers, use natural curiosity to acquire the skills to
conduct inquiry; and Reflective, able to assess and understand their strengths and limitations to
support their learning. Teacher candidates will be required to use these characteristics to plan
accommodations for advanced thinkers. Sample skills to prepare prospective teachers for AP
instruction include: Using engagement, alignment, and rigor as instructional goals; Implementing
curriculum mapping, standards-based instruction, and sequencing; Integrating reading instruction
into all courses; Designing integrated curricula based on student interest and authenticity; and
Increasing rigor to align high school curricula with typical college-level work.

4-2. Provide Intensive AP Training: Our needs assessment revealed recent budget cuts make

sending teachers to AP institutes difficult. We will provide AP endorsement training in a two-
week summer institute at Winthrop. We will assess the needs of our target districts and focus on
AP areas that are priorities such as English, Calculus, and Biology. Winthrop faculty will also
attend the AP training so they might integrate concepts in methods courses focused on diverse
learners. We will link this training with our content specialists from CAS and CVPA who are
interested in becoming AP trainers, leading to sustainability of this reform. Teacher candidates
will be provided the opportunity to audit one workshop the summer prior to or after their clinical

year and will receive a “certificate of attendance” to include in their professional portfolio.

(A) Program Accountability

To ensure program accountability, the NetSCOPE pre-baccalaureate component was designed
with three foci: (1) Advancing strong teaching skills; (2) Applying scientifically based research
and empirically based practice; and (3) Preparing prospective teachers to be highly qualified. Our
design process involves combining theory and best practices from other teacher quality programs
and partnerships; our own experiences in implementation of reforms; comprehensive needs
assessments; and nationally recognized, scientifically based research and empirically based

practice. (Full citations supporting the research basis of project design in Appendix D.)
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(B) Literacy Training

(B)1. Literacy Training: The NetSCOPE vision of teacher preparation for literacy instruction is

one that begins in preservice education and continues throughout teachers’ careers so they stay
up-to-date on research-based knowledge and can effectively apply this conceptual knowledge to
instruction (NIFL, 2007). < Implementing Essential Components of Reading Instruction:
Current research-based knowledge, including the work of the National Reading Panel (2000)
calls for the explicit, systematic instruction of: phonemic awareness and phonics, guided oral
reading to improve fluency, direct and indirect vocabulary building, and use of a variety of
reading comprehension strategies in instruction. In 2006, the National Council on Teacher
Quality conducted a survey of the texts used in US colleges of education to teach reading. The
study found that only 15% of colleges were teaching all five of the scientific foundations of
reading identified by the NRP. The Council report identified only four texts as teaching all five
key components (Walsh et al., 2006). One of the recommended four (Gunning’s Creating
Literacy Instruction for All Students) is currently used in Winthrop’s reading methods course.
However, the COE will implement significant curriculum changes in our current core and
methods courses through curriculum mapping. For example, our current Literacy in the Primary
Grades course will be realigned to place a systematic focus on instructional strategies of early
literacy and language instruction (Phonemic awareness, phonics, fluency, comprehension
vocabulary, diagnosis of reading difficulties). Redesign of the Literacy in the Intermediate
Grades course will focus on the needs of adolescent students and specific instructional strategies
(comprehension, vocabulary, diagnosis, content area reading). Other areas to be addressed in our
curricula redesign will include an emphasis on effective writing instruction techniques,
especially for adolescent learners, meeting the literacy needs of special student subgroups (at-
risk, high-poverty, special needs and disabilities, LEPS), and the use of technology to support

Universal Design for Learning. The COE will conduct seminars during teacher candidates’
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clinical internship year on the key components of literacy instruction at all grade levels. For
current classroom teachers, including our teacher mentors, Winthrop will provide ongoing
professional development on these five essential reading components combined with effective
instructional strategies to target each component. Professional development participants will
learn to tailor instruction for early elementary, elementary, middle, and high-school students to
ensure effective implementation of research-based practices into classroom instruction. One
professional development delivery method will be the use of study teams in our Partnership
Network ((Darling-Hammond et al., 2009). <+Using Assessments to Improve Instruction and
Student Literacy SkKills: Preservice instruction and in-service professional development will
also focus on the appropriate use of assessments to inform instruction. Our focus will be on real-
world applications as teachers learn how to best use and analyze data from screening, diagnostic,
formative, and summative student assessments and how to best use them to ascertain student
progress, diagnose difficulties, and tailor classroom instruction to address student deficiencies
(NIFL, 2007). One specific technique will be the use of Response to Intervention, particularly
Tier 1 (Classroom-based interventions) and Tier 2 (Strategic Interventions) and working with
IEP teams. *Individualized, Intensive, and Targeted Literacy Instruction: Because students
come from diverse cultural, linguistic, and socioeconomic backgrounds, teachers need to
understand how to best use differentiated instruction to meet students’ learning needs (NIFL,
2007). All current reading faculty at Winthrop have graduate degrees or specific training and
experience in Special Education. As a result, our preservice coursework places an emphasis on
specific instructional strategies for diverse student populations. Currently, preservice students are
required to create lesson plans and tutor struggling readers in a seven-week tutoring clinic using
skills learned in their reading methods coursework. Changes to our preservice component will
include a new required Literacy practicum which will place students in classrooms with LEP,
special needs, and high-poverty students. This approach will give our students hands-on practice

in utilizing the strategies learned in their coursework in a real-world setting. During their clinical



NetSCOPE | Page 22 of 85

year, teacher candidates will also serve on Individualized Education Program teams and receive
hands-on practice in working with Special Education staff, using data to make instructional
decisions, progress monitoring, and how to implement IEP goals in the general education
classroom context, including adapting instruction through differentiated instruction.
«»Integration of Literacy Instruction Across Subject Areas: As students move through their
academic careers, the demands of using oral and written language and text comprehension
increases, particularly in the content areas (Valdes et al., 2005). NetSCOPE’s curricula changes
and professional development will include an emphasis on literacy instruction beyond the
elementary years and how to tailor instruction to the more complex needs of students in the
middle and high school years in all content areas (NIFL, 2007). For majors that do not require a
literacy methods course, Winthrop currently requires that these students take an intensive week-
long “Reading in the Content Areas” workshop; however, a new reading course requirement will
be incorporated into all those programs.

(B)2. Technology Literacy: <+Effective Integration of Technology in Curricula and

Instruction: Teacher candidates who receive exposure to effective use of technology in their
methods courses are more likely to integrate technology into their own instruction (Hare,
Howard, and Pope, 2002). In addition to modeling the use of technology within the classroom,
Winthrop faculty will also require students to complete problem-based learning assignments
using technology in their methods and education core courses. Instead of merely watching a
video, teacher candidates will be required to create a video. This approach requires students to
learn about technology while also completing a subject-specific assignment (James, n.d.). In
technology-intensive methods courses our students will be exposed and/or required to use a
variety of technological tools including electronic posting of exemplary student works examples,
universally available access to course materials and lesson plans, immediate availability of
downloadable audio of class lectures, demonstration and use of software and technology tools

that reinforce skills or strategies, photo documentaries of student experiences, and the use and
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access of just-in-time training videos (as described in the Invitational Priority), through our
partnership with our digital content developer SCETV. While stand-alone technology courses
can assist students in developing technological skills, these types of assignments teach students
how to know when and why to use them while also developing subject-specific knowledge
instructional techniques (Dexter & Riedel, 2003). Students will further use web-portfolios to
chronicle, organize, and present their clinical internship and induction experiences which will be
shared with professors and supervisors who coach and assess student performance. Also, we will
raise our expectations for technology integration in our capstone assessment, the Internship
Work Sample (IWS). <*Universal Design for Learning (UDL): Part of the new curricula focus
includes an emphasis on the use of UDL principles in the classroom, such as how to design
educational environments for all students that reduces barriers while providing rich learning
supports for students. Research suggests that all students, not just those with special needs, can
be helped with the use of assistive technology in the classroom since it provides the means to
differentiate and scaffold student learning and build proficiency (Sencibaugh, 2007; Edyburn,
2006). Our curricular changes will include correlation and use of the Center for Applied Special
Technology UDL Learning Guidelines for Educators (CAST, 2008) which provides guidelines

on classroom integration of techniques to create (a) Knowledge Networks that provide multiple

means of representation, (b) Strategic Networks that provide multiple means for action and

expression; and (c) Affective Networks for multiple means of engagement in the classrooms.

Although UDL was included in the content of a required education core course, we will infuse
UDL in a much more purposeful and integrated manner. «+LiveText: Winthrop University has
implemented the LiveText content management system which will be used for a variety of
NetSCOPE purposes including training candidates how to use analytic or holistic rubrics and
scoring guides in assessment. Candidates can also access a database of lesson plans, streaming
videos, and other online instructional tools. We use LiveText to generate student-level reports

that track the degree to which prospective teachers meet program competencies, which will be
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particularly useful with ADEPT Performance Standards in teacher preparation, induction, and
evaluation components. <+Using Technology to Collect, Manage, and Analyze Data to
Improve Teaching and Improve Student Achievement: Technology integration for analysis of
student-level data in the P-12 classroom is discussed in Reform 6 (PP 34-38). Although our
candidates use Internship Work Sample assignments to assess student learning for the purpose of
informing instruction in a formative way, we will expand the data collected and used for these
purposes; and in the process, our candidates will replicate what districts expect their inservice
teachers to do. A primary instructional assessment tool in SC is Measures of Academic Progress
(MAP), a state-aligned computerized adaptive assessment program that provides educators with
the information they need to improve teaching and learning. This tool enables teachers to
diagnose instructional needs of students, make data-driven decisions to guide differentiated
instruction, and facilitate goal-setting and student learning plans. Winthrop’s candidates will use
the MAP assessment for pre and post assessments, a similar yet scaled-down use of MAP as

implemented in our targeted high-needs LEAS.

(C) CLINICAL EXPERIENCE

NCATE recently announced a major redesign of accreditation intended to help close the gaps
between theory and practice (coursework and classroom) in teacher preparation. NCATE is
promoting the placement of teacher candidates in year-long internships that wrap coursework
around a central focus of clinical practice. We propose to implement this approach and,
specifically, we will use successful components from the Tennessee Board of Regents Teacher
Education Redesign model recently highlighted by NCATE. Strategies include the engagement
of prospective teachers in year-long clinical internships during their senior year; the preparation
for pedagogy primarily taking place in actual school settings under collaborative supervision of
college faculty and cooperating mentor teachers; teacher preparation structured around authentic

experiences to attain learning outcomes; and prospective teacher assignments aligned with
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identified school priorities rather than being linked to traditional coursework (Cibulka, 2009).
Following are the key components of our proposed improvements to ensure prospective teachers
develop strong teaching skills.

(C)1. Year-Long Opportunities for Enrichment: <*Clinical Learning in Classrooms: Our

needs assessment (see Significance Section) revealed that we have strong freshmen and
sophomore service learning requirements, but most programs lack experiences in the junior year
and provide only minimal experience in the semester prior to internship in the senior year. In our
secondary and P-12 education programs, only half (53%) have an early field experience in the
content area before the senior year, and less than half who actually analyze P-12 learning from
lessons. Clinical placements are not ensuring that our candidates are given adequate experience
with low income or culturally diverse student populations, especially with LEP students.
Through NetSCOPE we will address these needs and strengthen our teacher education program
by ensuring: (a) Strong coherence and integration among courses and between course work and
clinical experiences; (b) Extensive and intensely supervised clinical practices that is integrated
with coursework to ensure application of theory to practice; and (c) Interconnected relationships
with schools that serve diverse learners and provide an avenue to model good teaching (Darling-
Hammond, 2006). With implementation of the Partnership Network of PDS and PS clinical sites,
teacher candidates will engage in a variety of field experiences prior to their senior year and then
participate in a full year internship in a partnering school. This model, in contrast to the
traditional semester-long student teaching, allows for a deeper understanding of the role of
development and assessment (Castle, Fox, & Souder, 2006). Further, this extension provides
prospective teachers additional time to observe student growth and to gain a broader repertoire of
instructional, differentiation, assessment, and management strategies from expert teachers. This
redesign will also help ensure our teacher candidates have clinical experiences that allow them to
be a part of the beginning and end of the school year. To allow time for feedback and refinement,

we will implement a phased-in strategy to implement the year-long clinical program beginning
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with Early Childhood, Elementary, and Special Education programs. <+Closely Supervised

Interactions: Each intern will participate in a professional team providing opportunities for
extended, collaborative practice under the guidance of experienced professionals from local
schools and Winthrop; the team will include the candidate (intern), an experienced mentor
teacher, the school principal, and a university supervisor. The goals of the year-long internship
will be P-12 student learning and the quality preparation of the teacher candidate. Secondary,
collaborative internship support will be provided by the COE Dean and respective department
chairs; the COE Director of Student Academic Services, Field Placement Coordinator, and
Internship Coordinator; and a District Liaison.

(C)2. Clinical Experiences Tightly Aligned with Coursework and Integration of Pedagogy,

Classroom Practices, and Effective Teaching Skills in Content Areas: Research indicates that

when preservice courses are aligned with what occurs in classrooms during field experience and
induction, new teachers are more likely to implement the practices they have been taught
(Grossman, 2005). The strongest teacher education programs require students to devote
extensive time in the field throughout the entire program while applying concepts they are
simultaneously learning in their coursework (Darling-Hammond, 2006). In addition to a year-
long internship, prospective teachers also have the opportunity to further develop effective
teaching skills, classroom practices, and integration of pedagogy through targeted field
placements before their senior year. This process will enable Winthrop to increase field
experiences in the sophomore and junior year by having prospective teachers "doing" as they are
learning and learning as they are "doing." Academic content areas and methods courses will be
redesigned to ensure content is integrated with clinical experiences (e.g., teaching reading,
teaching math, methods for teaching students with disabilities). Through NetSCOPE, instruction
will go beyond solely the campus classroom and will occur on campus, at the PDS and Partner
Schools, with school-based faculty co-teaching. The PDS/PS model also enables prospective

teachers to better integrate theory and practice in a more “real-world” setting rather than having
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coursework prior to student teaching (Castle, Fox, & Souder, 2006). To help students make links
between general principles in coursework to specific instances of teaching and learning,
Winthrop faculty will analyze samples of P-12 student work, their teachers’ assignments and
plans, videotapes of teachers and students, and cases of teaching and learning (Hammerness,
Darling-Hammond, & Shulman, 2002). Winthrop will also continue to use the Internship Work
Sample (IWS) which provides candidates with a structured experience in documenting the
impact of teaching on students in their classroom.

(C)3. High-Quality Preservice Mentoring: Studies show mentoring supports the development

of the types of practical skills and knowledge that empowers new teachers to promote student
academic achievement and learn key instructional strategies (Loeb & Haskins, 2007). To ensure
high-quality preservice mentoring, we will select teachers to serve as mentors based on these
criteria: (1) Model excellence in teaching including strong teaching skills; (2) Be “highly
qualified,” certified, and have current content knowledge; (3) Demonstrate an ability to use
empirically based practices and scientifically valid research; (4) Exhibit high expectations for
students; (5) Ability to model effective 