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South Dakota’s Revised State Plan

“Demonstrating Good Faith Effort”

South Dakota has made strong efforts to improve teacher quality since the implementation of NCLB.  This legislation has emphasized the need for teacher quality by requiring that all teachers be highly qualified by the end of the 2005-06 school year.  South Dakota has striven to meet this goal through a number of initiatives and efforts.  We currently have 98.4% of core courses taught by highly qualified teachers (based on 2007-08 data) which has risen from 88.7% in 2003 when we first began collecting data. When we disaggregate the data, although we have not closed the gap completely with filling our high and low-poverty schools equitably with highly qualified teachers, we are only 1.7 percentage points apart which has improved from the 3 percent in 2003.

We phased out the HOUSSE plan at the end of the 2006-07 school year with a few exceptions that we will be explaining throughout this document. We currently require all new and incoming core content teachers to validate their content knowledge with the corresponding Praxis II test.  

South Dakota has validated over 40 content specific Praxis II tests.  Rules were put into place that require testing in both content and pedagogy to be certified in the State of South Dakota effective July 1, 2005. This helps to align certification requirements with the requirements to be highly qualified. South Dakota has gone above and beyond the NCLB requirements for middle and high school core content teachers. While Title II allows these teachers to be highly qualified based on a major in the content, South Dakota requires all new teachers to take the Praxis test to be certified and highly qualified.

In the effort to correctly collect and maintain accurate data based on the federal requirements and South Dakota’s highly qualified rules, a new data system was created that matches teacher preparation to all core content subject areas.  Logic is in place that determines the highly qualified status of teachers in each core content subject they are assigned to teach as a result of the yearly data submission of the Personnel Record Form system.  This database is a dynamic system that calculates the current highly qualified status of a teacher throughout the year.  School districts can monitor their teachers’ HQT status throughout the year in the effort to achieve 100% of core courses being taught by highly qualified teachers through an online web-based system. The “Teacher 411” https://apps.sd.gov/applications/de04public/TeacherLookup/TeacherSearch.aspx allows districts, teachers, and the public to view the qualifications as well as the highly qualified status of each certified teacher in the state (employed or not employed). We believe our system accurately reflects the status of teachers as it is not self-reported by districts, but rather is matched to the certification and highly-qualified rules database.  If for example a teacher takes a Praxis II test, the data is automatically downloaded into the system to update the teacher’s HQT status in that particular content area, which is then reflected instantly on the district report as well as Teacher 411.

South Dakota’s Revised Plan

The following plan has provided the South Dakota Department of Education (SD DOE) a valuable in-depth look at the distribution of highly qualified teachers across the state.  SD DOE has always been exceptionally strong in the ability to collect and maintain strong data systems that accurately reflect an array of information.  

Working through this plan provides the opportunity for SD DOE to analyze the immense amount of data we have collected regarding the highly qualified status of teachers across our state.  This includes specific content needs and equitable distribution of teachers in core content.  The most valuable and important step is how as we outline our intentions to address the obvious needs as a result of the data analysis.

Important Note: 2007-08 Data

Requirement 1: The revised plan must provide a detailed analysis of the core academic subject classes in the State that are currently not being taught by highly qualified teachers. The analysis must, in particular, address schools that are not making adequate yearly progress and whether or not these schools have more acute needs than do other schools in attracting highly qualified teachers. The analysis must also identify the districts and schools around the State where significant numbers of teachers do not meet HQT standards, and examine whether or not there are particular hard-to-staff courses frequently taught by non-highly qualified teachers. 
Requirement 1- #1  Does the revised plan include an analysis of classes taught by teachers who are not highly qualified? Is the analysis based on accurate classroom level data?
ANALYSIS:

Analysis was made of all core content courses taught by teachers across the state. This data was pulled from the live database that matches teachers’ certification to their assignments.  Logic based on the federal definition and SD highly qualified rules is applied that creates the HQT status of teachers in each core content area.  These reports are available to districts and are updated as teachers meet the HQT requirements throughout the year and also available through the Teacher 411 online system.  

	School Type


	Number of Core Academic Classes (Total)
	Number of Core Academic Classes Taught by Teachers Who Are Highly Qualified 
	Percentage of Core Academic Classes Taught by Teachers Who Are Highly Qualified
	Number of Core Academic Classes Taught by Teachers Who Are NOT Highly Qualified
	Percentage of Core Academic Classes Taught by Teachers Who Are NOT Highly Qualified

	All Schools
	16343
	16080
	98.4%
	263
	1.6%

	Elementary Level

	High-Poverty Schools
	1050
	1011
	96.3%
	39
	3.7%

	Low-Poverty Schools
	1328
	1306
	98.3%
	22
	1.7%

	All Elementary Schools
	8883
	8759
	98.6%
	124
	1.4%

	Secondary Level

	High-Poverty Schools
	1290
	1234
	95.7%
	56
	4.3%

	Low-Poverty Schools
	1595
	1574
	98.7%
	21
	1.3%

	All Secondary Schools
	7460
	7321
	98.1%
	139
	1.9%


The data indicates that 16,080 of the 16,343 core content classes are being taught by highly qualified teachers. 263 core content classes are being taught by teachers that are not highly qualified in that particular content area.  In 2007-08 this translated into 1.6% of classes not taught by highly qualified teachers or 98.4% of core content classes being taught by highly qualified teachers statewide.  Of those classes, only 0.2% was taught by teachers with emergency or provisional certificates.  The state report card gives the aggregate information which is available online at both the district and school level.  https://nclb.ddncampus.net/nclb/portal/portal.xsl?&extractID=10 

The state has made significant gains in the past five years when looking at the trend data. There is a 9.7% improvement in the number of classes not taught by highly qualified teachers from 2003 until 2008. 

Percentage of Classes taught by Non-Highly Qualified Teachers

	2003
	2004
	2005
	2006
	2007
	2008

	11.30%
	7.30%
	7.30%
	4.40%
	1.10%
	1.6%


Requirement 1 - #2  Does the analysis focus on the staffing needs of schools that are not making AYP? Do these schools have high percentages of classes taught by teachers who are not highly qualified?
ANALYSIS:

An analysis of the staffing needs was made of those schools that did not make AYP.  

a) 88 of the 119 schools that did not make AYP had 100% of its teachers highly qualified (74%)

b) 3 of the 119 schools fell below the state’s 1.6% of classes not taught by highly qualified teachers (3%)

In comparison, those that exceeded the state’s 1,6% of classes not taught by highly qualified teachers:

c) 28 of the 119 schools that did not make AYP ranged from 1.8% to 50% of classes not taught by highly qualified teachers (23%). The school with 50% of their classes not taught by HQT has only 2 teachers, thus the high percentage. 
	119 Schools did not make AYP
	Number of Schools
	Percentage of Schools

	100% classes taught by HQT
	88
	74%

	Less than 1.6% (state average) classes NOT taught by HQT
	3
	3%

	More than 1.6% classes not taught by HQT
	28
	23%


Over the past four years, the number of schools that have not made AYP has increased from 90 to 119. However of these, the percentage of those schools with 100% HQT has increased from 28% to 74%. The data does not necessarily support the basic concept that having all 100% HQT yields better student performance. 

In many South Dakota schools, they have small faculty numbers and the percentage translates into only ONE or TWO classes. 

d) All 3 schools that fell below the state’s 1.6% of classes not taught by highly qualified teachers were high schools.
	Less than 1.6 % of classes not taught by HQT
	More than 1.6 % of classes not taught by HQT

	· 45 Elementary = 49%
	· 9 Elementary = 32%

	· 25 Middle School = 27%
	· 13 Middle School = 47%

	· 17 High School = 19%
	· 4 High School = 14%

	· 4 Alternative Schools = 5%
	· 2 Alternative Schools = 7%


e) 9 of the 28 schools that were above the state’s 1.6% of classes not taught by HQT were elementary (32%), 13 were middle schools (47%), 4 were high schools (14%) and 2 were alternative schools (7%).                          
Based on the above analysis, the highest percentage still falls with middle school. 
f) 59 of the 119 schools that did not make AYP were identified as being in the highest quartile for schools indicating poverty.  (50%) 

g) 24 of the 119 schools that did not make AYP were identified in the lowest quartile (20%) and 36 were in the middle (30%).

	Highest Quartile (25%)
	Middle Quartile (50%)
	Lowest Quartile (25%)

	· 50%
	· 30%
	· 20%


Based on this analysis, it appears that poverty may be a significant indicator on student achievement.

h) 44 of the 119 schools (37%)  that did not make AYP are within districts have a significant Native American population, which is the largest minority in South Dakota by HQT are within districts of a significant Native American population.  

CONCLUSIONS:

There appear to be a number of factors that may influence whether or not schools make AYP.  Although our previous data from four years ago supported our assumptions that low income, minorities, and non-highly qualified staff contribute to the lack of student success, the data from 2008 shows the correlation of low income and minorities but not as strong of a correlation of non-HQT.  

However, the data does NOT indicate other factors such as school size, which sometimes impacts the size of the sub-group from being accountable due to the small numbers.  This allows many smaller districts to make AYP in subgroups where there may be issues.  Secondly, the data does not show what sort of professional development the district has been providing for staff to help them properly analyze and improve instruction.  Thirdly, data does not show what sort of leadership is available to the district and the schools.  Although we require teachers to be “highly qualified” we do not set the same standard for administration.

Requirement 1 - #3)  Does the analysis identify particular groups of teachers to which the State’s plan must pay particular attention, such as special education teachers, mathematics or science teachers, or multi-subject teachers in rural schools? 
Number of Classes Taught by Non-Highly Qualified Teachers     

	Core Subject Area

(Taught by non-HQT for 2007-08)
	Number of classes in that subject taught by teachers who are not highly qualified
	Percentage of classes in that subject taught by teachers who are not highly qualified

	English
	60
	1.6%

	Math
	35
	1.7%

	Science
	39
	2.4%

	World Language
	11
	2.4%

	Social Science
	46
	2.4%

	Arts
	32
	1.5%

	Special Ed in Collaboration
	22
	2.2%

	Elem. Self-Contained
	18
	0.5%


Analysis of the data: 

Based on the above data, Science, World Languages, and Social Science has the largest percentage of classes taught by non-highly qualified teachers. World Language is not a content area in which a certified teacher can be asked to add to their teaching load easily. Social Science and Science areas are problematic in South Dakota as we do not allow an individual to be highly qualified with a composite degree. They must either have a major or test in each specific content area. Thus in Social Science and Science, teachers must demonstrate competency in ALL content areas which can be difficult in small districts where a teacher may be the only science or social science teacher. This is the same with the Language Arts area. South Dakota requires that teachers major or test in each specific area. It is interesting to note that the largest number of classes is in English, indicating that there is a larger number of English classes taught statewide. Also, the smallest number of classes taught by a non-HQT is in the area of World Language, however, there is a much smaller number of classes taught statewide in the this area, making the percentage larger.
We have decreased the number of classes being taught by non-HQT significantly since 2003.
	Content
	# of Classes Taught by Non-HQT 2008
	# of Classes Taught by Non-HQT 2003

	SPED
	22
	

	Elementary
	18
	172

	Language Arts
	60
	295

	Math
	35
	139

	Music
	32
	112

	Art
	
	17

	Science
	39
	143

	Social Science
	46
	166

	World Languages
	11
	31


Another factor to consider when looking at the classes taught by non-HQT is the years of experience. Teachers are sometimes hired in small districts to teach a number of different content areas and may not be HQT in all of them upon hire. Thus the following breakdown shows the years of experience for the 263 classes taught by non-HQT.

	Years of Experience
	# Classes
	

	0
	83
	31.5%

	1
	12
	5%

	2
	20
	7.5%

	3
	15
	5.5%

	Less than 3 years
	
	49.5%

	4-9
	62
	24%

	Less than 10 years
	
	73.5%

	10-19
	35
	13%

	20-29
	25
	9.5%

	30 +
	11
	4%


CONCLUSIONS:

a) The number and percentage on non-HQT classes has decreased significantly over the past 5 years. We have implemented the Praxis II for all content areas and the teacher preparation programs require them for recommendation for certification. Additionally, we have made districts aware of the requirements in a number of ways and require that they have a plan in place for each teacher that is not highly qualified in content. We believe these efforts have had significant impact in the change of non-HQT teachers and classes being taught by non-HQT.
b) The data supports the work we have been doing to assure that all core classes are being taught by highly qualified teachers. Although we have not yet achieved the 100%, we have and continue to make significant gains. There is not a single content area that significantly stands out above the others as having a large percentage of non-HQT. It appears the efforts the districts are making are working. 
c) It is common knowledge that attracting math, science, and world language teachers is an issue nationwide and particularly in our isolated, rural areas.  Thus, it was encouraging to note that this was not as much of a need in South Dakota.  This issue has been addressed by our Virtual School and the E-learning Center at Northern State University.  The university offers two-way audio/video classes in math, science, and world language to high school students that are located in districts that are sparsely populated.  The teachers are certified and highly qualified in content and this service has filled a large need which is evidenced in the data. Additionally, the Virtual School offers a full high school curriculum with teachers that are both fully certified and highly qualified in content.
d) It is obvious that teachers new to the profession are assigned classes for which they are not highly qualified at a much larger number than those with more experience. Almost 50% (49.5%) of the classes taught by non-HQT teachers have less than three years of experience. The impact of teaching as well as teaching out of content would appear to have a significant impact on student success. 
Requirement 1 - #4 Does the analysis identify districts and schools around the State where significant numbers of teachers do not meet HQT standards? 

ANALYSIS: 
a) The state has 693 attendance centers for which a highly qualified status is calculated.  Of those, 570 or 82% have 100% of their classes taught by highly qualified teachers.  This is a significant increase from 2003. Of the 160 districts, 86 or 54% have all their classes taught by highly qualified teachers.  Of the remaining 74, only 8 districts fall below having 90% of their teachers HQT. Of the 8 that are under 90%, only one has more than 100 classes and the HQT percentage is due to ONE person that is non-HQT in a number of content areas.
	
	# with 100% 
	Percentage taught by HQT

	
	2003 

(694 attendance centers total)
	2008
(693 attendance centers total)
	2003
	2008

	Attendance centers  
	336
	570
	48.8%
	82%

	District 
	23/165
	86/160
	13.9%
	54%


b) 148 of the 160 districts in the state have less than 200 core content classes. Of the 8 larger districts, three have 100% of its classes taught by HQT.  Two of these districts are located in a university community and the third is located within miles.
c) 124 of the 160 districts (78%) have less than 100 core content courses.  Of those 124 districts, 73 (59%) have 100% of their classes taught by HQT.  The remaining 36 districts with more than 100 core content courses, 11 (31%) have 100% of their classes taught by HQT.  The data indicates that smaller school districts are meeting up to the challenge of hiring and supporting teachers to be HQT.
	
	# districts 
	# with 100% HQT
	% with 100% HQT

	Less than 100 core content classes
	124 - (78%)
	73
	59%

	More than 100 core content classes 
	36 - (22%)
	11
	31%


d) In arbitrarily choosing a percentage of more than 10% of classes not taught by HQT, there are 8 compared to the 47 districts in 2003.  In analyzing those districts, 7 of the 8 are in a very remote or rural area where it is difficult to attract teachers. 
e) The eight districts with over 10% of classes taught by non-HQT have different things that may contribute to the high percent of classes not taught by HQT but common are: 1) small in size, (range from 22 to 477) 2) isolated districts (in red), high minority population (in red and bold), and with varying levels of income.  There does not seem to be one common factor related to location and size.

f) Two of the districts, Elk Mountain and Hill City were affected by a single teacher. Elk Mountain with only two teachers, has one that is not HQT (elementary). Hill City has one Special Ed teacher with 10 assignments for which she is not HQT which affected the district’s HQT status immensely.

	Name of District
	Number of classes taught by a HQT
	Total number of classes
	Percentage of HQT

	Elk Mountain School District 16-2
	1
	2
	50.00%

	Summit School District 54-6
	25
	44
	56.80%

	Grant-Deuel School District 25-3
	38
	48
	79.20%

	Howard School District 48-3
	70
	80
	87.50%

	Harding County School District 31-1
	61
	69
	88.40%

	White River School District 47-1
	71
	80
	88.80%

	Bennett County School District 03-1
	67
	75
	89.30%

	Hill City School District 51-2
	97
	108
	89.80%


g)  Teaching salaries in the eight districts vary as well.  The state average is around $36,697 and five of the eight fall below, with one of the salaries below $30,000.  The state average for years of experience is 15. Of the 8 districts below, 5 have less than the state average.
	District Name
	Teaching Staff Data - Average Teacher Salary
	Teaching Staff Data -Average Years of Experience

	Summit School District 54-6
	$27,851 
	14

	Howard School District 48-3
	$33,729 
	17.5

	White River School District 47-1
	$33,746 
	10.9

	Grant-Deuel School District 25-3
	$34,070 
	14.4

	Harding County School District 31-1
	$34,306 
	11.8

	Elk Mountain School District 16-2
	$36,163 
	2

	Bennett County School District 03-1
	$37,448 
	16.3

	Hill City School District 51-2
	$37,654 
	14.8



h) Another analysis was made of the districts that did not make AYP outside of 
HQT. This analysis included years of experience and salaries. The average 
teaching salary in South Dakota is $36,697. Of the 48 districts that did not make 
AYP, 33 had less than the state average teaching salary. Two of the districts with 
salaries below $30,000 also had the least years of experience while two others had 
11 and 15 average years of experience. 

	 
	Teaching Staff Data - Average Teacher Salary
	Teaching Staff Data - Average Years of Experience

	South Shore School District 14-3
	$27,630 
	6.8

	Oelrichs School District 23-3
	$37,051 
	7.6

	Gayville-Volin School District 63-1
	$28,322 
	7.9

	Dakota Valley School District 61-8
	$35,503 
	10.3

	White River School District 47-1
	$33,746 
	10.9

	Todd County School District 66-1
	$35,260 
	11.1

	Shannon County School District 65-1
	$40,060 
	11.1

	Isabel School District 20-2
	$34,252 
	11.6

	Newell School District 09-2
	$29,799 
	11.7

	Irene-Wakonda School District 13-3
	$30,706 
	11.7

	McLaughlin School District 15-2
	$34,562 
	12

	Tri-Valley School District 49-6
	$35,247 
	12.1

	Dupree School District 64-2
	$35,548 
	12.5

	Hot Springs School District 23-2
	$36,152 
	12.9

	Wagner Community School District 11-4
	$37,051 
	13.1

	Brandon Valley School District 49-2
	$37,639 
	13.2

	Harrold School District 32-1
	$34,313 
	13.8

	Rapid City Area School District 51-4
	$42,311 
	14.1

	Tripp-Delmont School District 33-5
	$30,484 
	14.3

	Andes Central School District 11-1
	$34,935 
	14.3

	Stanley County School District 57-1
	$34,304 
	14.5

	Mount Vernon School District 17-3
	$33,017 
	14.6

	Gregory School District 26-4
	$32,738 
	14.7

	Belle Fourche School District 09-1
	$34,173 
	14.7

	Aberdeen School District 06-1
	$35,441 
	14.7

	Waubay School District 18-3
	$30,285 
	14.9

	Meade School District 46-1
	$35,642 
	15

	Sioux Falls School District 49-5
	$40,579 
	15.1

	Eagle Butte School District 20-1
	$39,247 
	15.2

	Dell Rapids School District 49-3
	$34,262 
	15.4

	Douglas School District 51-1
	$45,575 
	15.4

	Madison Central School District 39-2
	$36,648 
	15.5

	Lead-Deadwood School District 40-1
	$38,129 
	15.6

	Oldham - Ramona School District 39-5
	$29,755 
	15.7

	Bennett County School District 03-1
	$37,448 
	16.3

	Mitchell School District 17-2
	$38,125 
	16.5

	Castlewood School District 28-1
	$32,605 
	16.6

	Parkston School District 33-3
	$35,038 
	17.2

	Mobridge School District 62-3
	$35,059 
	17.2

	Ipswich Public School District 22-6
	$31,516 
	17.6

	Huron School District 02-2
	$39,009 
	17.6

	Brookings School District 05-1
	$38,661 
	18.2

	Sisseton School District 54-2
	$36,493 
	18.3

	Clark School District 12-2
	$36,368 
	18.4

	Yankton School District 63-3
	$41,862 
	18.4

	Willow Lake School District 12-3
	$33,236 
	18.8

	Milbank School District 25-4
	$36,395 
	21


CONCLUSIONS: 

It is interesting to note that there is not one factor that stands out as influencing the districts that don’t have 100% HQT. The factors that are most commonly attributed to being unable to attract and retain highly qualified teachers of low income, high minority population (aligns with poverty), and small/isolated areas are not common to all of the districts that are below 90% HQT.  Some school districts have low salaries and little incentive for advancement on a pay scale, however, some districts with the lowest salaries seem to still be able to attract and retain teachers. We have aimed resources at many of the districts where there is a large minority and high poverty schools, and perhaps those districts are doing a better job of working on the retention of HQT staff. It leads us to believe that these efforts ARE working.  These initiatives will be explained in the equity plan.   

Requirement 1 - #5)  Does the analysis identify particular courses that are often taught by non-highly qualified teachers? 
This analysis identifies both courses and the individuals who were teaching as non-HQT. While the state has identified 263 classes taught by non-HQT, these classes were taught by 154 teachers. It is obvious that a number of teachers are non-HQT for a number of classes they teach throughout the day. The 39 science classes taught by non-HQT were taught by only 17 teachers, with one of them teaching 5 classes alone. The same was evidenced in music, which included both instrumental and vocal. The 32 classes taught by non-HQT were taught by 11 teachers.

There were 263 classes taught by non-HQT. Some of the courses that had larger numbers of classes taught by non-HQT were: Special Education (22), General Math (25), Instrumental Music (21).  All other courses had less than 20. Of these courses, many were taught by the same teachers. 

	Content
	# Classes taught by Non-HQT
	# of teachers teaching courses

	Arts
	32
	11

	Elementary
	18
	18

	Language Arts
	60
	38

	Math
	35
	26

	Science
	39
	18

	Social Science
	46
	31

	World Languages
	11
	6

	SPED 
	22
	22


Requirement 2:  The revised plan must provide information on HQT status in each LEA and the steps the SEA will take to ensure that each LEA has plans in place to assist teachers who are not highly qualified to attain HQT status as quickly as possible. 

Requirement 2 - #1) Does the plan identify LEAs that have not met annual measurable objectives for HQT?

Our state has a live, online database that is accessible to all LEAs.  This database identifies the individual teacher(s) and content are in which they are not currently HQT. We have also created an internet based system, Teacher 411, that is available to the public in addition to the districts and teachers. This feeds off the live online database and updates teachers’ certification and HQT status continually.  

The online database generates the final data that is used to make the yearly determination of the percentage of classes not taught by HQT at both the district and attendance center level.  It is currently based on South Dakota’s highly qualified logic and has been reprogrammed with the phase out of HOUSSE.  

This database generates the final data for South Dakota’s online report card, which gives the teacher qualifications for each district and attendance center as well.  https://nclb.ddncampus.net/nclb/index.html 

When districts enter teacher information into the Personnel Record Form (PRF) system each year, the system looks for the teacher(s)’ certification and HQT status. If a teacher is not HQT in a specific core content area, the system generates a “Plan of Intent” that must be completed prior to signing off to complete the submission. The Plan of Intent (POI) prompts districts to assure that teachers will work towards becoming HQT by 1) taking a Praxis II test in content, 2) completing appropriate coursework, 3) updating the certificate, or 4) completing both coursework and a Praxis II exam. The intention of the Plan of Intent is that teachers must strive to become highly qualified in content as soon as possible. 

Requirement 2 - #2) Does the plan include specific steps that will be taken by LEAs that have not met annual measurable objectives? 

Districts are provided with tools that help them to determine the HQT status of their teachers: 1) Highly qualified report, 2) Teacher 411, and 3) Plans of Intent. It is incumbent on them to take the necessary steps to follow through with teachers.

The SEA enforces Section 2141-Accountability of NCLB and will re-evaluate the district’s status yearly. 

Requirement 2 - #3) Does the plan delineate specific steps the SEA will take to ensure that all LEAs have plans in place to assist all non-HQ teachers to become HQ as quickly as possible?

When districts enter teacher information into the Personnel Record Form (PRF) system each year, the system looks for the teacher(s)’ certification and HQT status. If a teacher is not HQT in a specific core content area, the system generates a “Plan of Intent” that must be completed prior to signing off to complete the submission. The Plan of Intent (POI) prompts districts to assure that teachers will work towards becoming HQT by 1) taking a Praxis II test in content, 2) completing appropriate coursework, 3) updating the certificate, or 4) completing both coursework and a Praxis II exam. The intention of the Plan of Intent is that teachers must strive to become highly qualified in content as soon as possible. 

Requirement 3: The revised plan must include information on the technical assistance, programs, and services that the SEA will offer to assist LEAs in successfully completing their HQT plans, particularly where large groups of teachers are not highly qualified, and the resources the LEAs will use to meet their HQT goals. 
Requirement 3 - #1 Does the plan include a description of the technical assistance the SEA will provide to assist LEAs in successfully carrying out their HQT plans?

The SEA carries this out through a number of methods:

1) The SEA has sent out postcards to all LEAs that updated them on:


a) Inappropriate uses of Title I funds for hiring non-HQT in a Title I school, 


b) Use of Title IIA funds to support teachers to become HQT


c) Reminding administrators to work with teachers that have been placed on a Plan of Intent

2) Live meeting in collaboration with Title I office to all districts– Fall 2008


a) Questions on consolidated application


b) Fiscal allowable uses of Title IIA monies

3) Ed Online – Monthly update for administrators. 


a) Encouraging districts to review HQT data 
http://doe.sd.gov/educationonline/2008/May/art_article3.asp 


b) Information regarding requirements for HQT


http://doe.sd.gov/educationonline/2008/June/art_article2.asp 


c) Article regarding Plan of Intent


http://doe.sd.gov/educationonline/2007/September/art_article5.asp 


d) Update on Teacher 411


http://doe.sd.gov/educationonline/2007/October/art_article2.asp 

4) ZEBRA – Online and hard copy publication for teachers.


a) Reminding teachers of Praxis II test 


http://doe.sd.gov/zebra/news/09/March/20/art_2.asp 


b) Teacher 411


http://doe.sd.gov/zebra/news/09/February/19/art_5.asp 

5) Teacher 411 – Internet based system that reports teachers’ HQT status

https://apps.sd.gov/applications/de04public/TeacherLookup/TeacherSearch.aspx
6) Hard copy Superintendent Checklist Calendar


a) October – Submit Plan of Intent for HQT via Personnel Record Form system by Oct. 15


b) May – Print and review HQT data report via the Personnel Record Form for completed school year

7) Phone call assistance


a) Continual support of administrators and teachers via email and phone

Requirement 3 - #2 Does the plan indicate that the staffing and professional development needs of schools that are not making AYP will be given high priority?

AYP determinations are finalized in August each year, and thus many decisions regarding professional development needs to be made prior to that time.  However, SD DOE has focused a number of their initiatives on the districts that have not made AYP:

1) Teacher Incentive Fund Grant – SDIF+ - South Dakota INCENTIVESplus is a financial incentive system that targets educators in high-need schools in mainly rural areas. The system includes professional development and financial incentives to principals and instructional staff based on gains in student achievement. Professional development is focused on 42 Title I elementary and secondary schools in 10 South Dakota school districts currently participating in the INCENTIVESplus project. One of the objectives of the grant is to increase the percentage of HQT teachers in our hard to fill areas. The goal states:  “Annually (100%) participating schools will increase the number of instructional staff recruited and retained in hard to fill positions such that the percentage of highly qualified staff reaches 100% by the end of the project period.” http://www.doe.sd.gov/oatq/incentives_plus/index.asp 
2) Educational Service Agencies (ESAs) – ESAs were established in 2004.  One of their primary focuses is to assist schools by delivering educational services and technical assistance in a sustainable format. School Improvement Specialists provide leadership and support in the areas of federal and state legislative mandates, data analysis, school improvement, and professional development to LEAs that have not met AYP.
3) Virtual Mentoring Program – Teacher to Teacher Support Network. http://www.doe.sd.gov/pressroom/news.asp?ID=140 The new Teacher to Teacher Support Network (TTSN) is a state-wide virtual mentoring program for new-to-the-profession, first year teachers. Accomplished teachers throughout South Dakota will serve as mentors. The program began in the fall of 2008.  http://doe.sd.gov/oatq/TTSN/ This program intends to focus on teachers from schools that are not making AYP.
Requirement 3 - #3 Does the plan include a description of programs and services the SEA will provide to assist teachers and LEAs in successfully meeting HQT goals?

Assistance for LEAs

a) E-Learning Center – The Legislature appropriates funds to Northern State University to provide courses via the Digital Dakota Network, South Dakota’s two-way video/audio system.  The university hires highly qualified staff to offer core content courses that are difficult for some of the smaller districts to find qualified staff.  These courses are limited to districts that qualify for the sparsity factor where some of the highest needs are for qualified staff.  

b) Virtual School – The 2006 Legislature gave the SD DOE the authority to create the South Dakota Virtual High School.  An advisory council is underway to create rules that will govern the approval of courses and providers that must meet the standards of highly qualified staff.  The intention of the Virtual High School is to provide classes that may otherwise not be available to districts across the state who do not have highly qualified staff.

c) Educational Service Agencies (ESAs) – ESAs were established in 2004.  One of their primary focuses is to assist schools by delivering educational services and technical assistance in a sustainable format. School Improvement Specialists provide leadership and support in the areas of federal and state legislative mandates, data analysis, school improvement, and professional development to LEAs.  http://sdesa.k12.sd.us/

d) Technical Assistance  - The SEA provides personal support for teachers and districts needing help. The SEA provides a number of tools such as Teacher 411 https://apps.sd.gov/applications/de04public/TeacherLookup/TeacherSearch.aspx  and the availability of reports through the Personnel Record Form system. The SEA uses a variety of methods to inform teachers and districts through the use of email and personal calls, updates through the administrators online newsletter, Ed Online, as well as the teachers’ newsletter, Online Zebra. The SD DOE has established a relationship with ETS and their client representative has been willing to work with individual teachers via phone to prep them for the Praxis II tests. 
Requirement 3 - #4 Does the plan specifically address the needs of any subgroups of teachers identified in Requirement 1?
There is no significant group that stands out as not being HQT when the data is analyzed. There is a pretty equitable distribution of teachers that are not HQT across all content areas and the numbers are relatively small and continue to become less each year.

Allowing teachers to take the Praxis II content tests to validate content knowledge has decreased the number of non-HQT in all content areas. When districts enter personnel in the PRF system, they are notified they need to complete a “Plan of Intent” and districts are required to help their teachers become HQT as soon as possible. Districts also encourage non-HQT to complete the Praxis test to validate content knowledge as quickly as possible, addresses ALL content areas.

The state has created content specialist endorsements in reading, math and science. These master level specializations help teachers to not only achieve the HQT status in content but to become better teachers. 

Special emphasis was drawn to assuring that all Special Education teachers are HQT. A Special Education endorsement was created for practicing teachers that focused on helping content teachers to become special education teachers. The state has also implemented a number of statewide initiatives with one of them being special training for teachers in “Response to Intervention” (RTI). This helps everyone to be better prepared and better qualified in the classroom. 

The data is analyzed yearly and should there be specific areas of need, the state will address them.
Requirement 3 - #5 Does the plan include a description of how the State will use its available funds (e.g., Title I, Part A; Title II, Part A, including the portion that goes to the State agency for higher education; other Federal and State funds, as appropriate) to address the needs of teachers who are not highly qualified?

e) Title II Part A – The SD DOE has prioritized part of its funds to support the Teacher Leadership Conference, Teacher to Teacher Support Network (virtual mentoring), and support for National Board Certified teachers.  All of these initiatives attempt to provide support for teachers new to the profession as well as those that would like to advance their profession.
f) Title II Part A – SAHE – SD DOE has met with the representatives of the Board of Regents regarding the SAHE portion of the Title II Part A money.  The SAHE makes competitive grants to eligible partnerships comprised of at least one institution of higher education (IHE) and at least one high need local education agency (LEA). In recent conversations, the revised teacher quality plan was discussed, and it was determined that after the final re-analysis of the data from 2007-08, SD DOE and the SAHE partners would write the grant application specific to the needs found in the data.  It was determined that a focus would be made on secondary math and science. These ideas are shared with the Deans of Education for their support.
g) Title II Part B - The Mathematics and Science Partnerships (MSP) grant program is authorized under Title II, Part B of the Elementary and Secondary Education Act (ESEA), as amended by the No Child Left Behind (NCLB) Act of 2001. The purpose of the program is to fund partnerships of high-need school districts, four-year institutions of higher education (IHEs), and other organizations, to improve the academic achievement of students in mathematics.  http://doe.sd.gov/octa/title/IIpartb/index.asp 
The primary goal of the South Dakota MSP is a focused statewide professional development program designed to build broad-based expertise and leadership for improving student achievement in elementary mathematics instruction. This program will develop a statewide educational community with a cadre of skilled professionals to serve as resources and trainers in the ongoing effort to improve elementary mathematics instruction.

The K-5 mathematics professional development project for this RFP utilizes research based strategies which have been evidenced to be effective with students of diverse backgrounds. It is the intent of this grant that participating teachers complete all components of the training to effectively impact mathematics instruction. Common assessment tools will be utilized across all projects to assist the state in evaluating and providing feedback on the overall state level project as well as ensure a means to conduct research around all awarded projects.  

The SD MSP Program will:

· Increase student academic achievement as measured by the state mathematics standards. 

· Train and place one mathematics specialist in up to 9 different sites in South Dakota. 

· Provide training for one mathematics teacher leader for potentially each elementary building in South Dakota. 

· Support work in each participating district to train additional interested K-5 teachers. 

· Conduct training for building principals to support the work of the mathematics teacher. 

h) Title I Part A – These funds continue to support professional development and data analysis across all districts but are focused intently in districts and schools that fail to make AYP.  The Educational Service Agencies are working in close collaboration with the Title I staff to support those districts/schools not making AYP.  
Requirement 3 - #6Does the plan for the use of available funds indicate that priority will be given to the staffing and professional development needs of schools that are not making AYP?

i) AYP determinations are not made until August.  At that point, many of the grants and projects have been awarded or started.  Thus we have tried to focus many of our PD opportunities for schools in high needs areas that are either currently on school improvement or have the highest risk.  The MSP program above gave preference to schools that have been identified as high need.  
j) The conversations with the SAHE representatives focused on identifying schools that had not made AYP for the next round of grants.  The RFPs will go out in the fall, thus it is time appropriate.
k) SD DOE has placed a renewed interest in Alternative Certification programs and in placing content experts in high needs schools.  Troops to Teachers, Teach for America, and Project Select have all focused on areas with high needs in both income and minorities.  Additionally, the Teacher Incentive Fund grant targets high need districts and provides incentives for teachers who participate in structured professional development activities to include building leadership teams and leadership academies for administrators.
Requirement 4: The revised plan must describe how the SEA will work with LEAs that fail to reach the 100 percent HQT goal by the end of the 2006-07 school year.

Requirement 4 - #1) Does the plan indicate how the SEA will monitor LEA compliance with the LEAs’ HQT plans described in Requirement 2 and hold LEAs accountable for fulfilling their plans?

a) Once districts have completed entering personnel into the online Personnel Record Form system (PRF), a Plan of Intent (POI) is generated that indicates which teachers are not HQT based on the current year’s assignments. The POI requires districts to indicate how and when they intend to assist the teachers to meet the HQT requirements. Districts are asked to convey the requirements to the teachers and enter into an agreement with them to do so. A report is generated for SEA staff for monitoring purposes. An email is sent to all individuals on a POI that reminds them about the POI and requirements and encourages them to contact the SEA if necessary as follow-up. The online database is automatically updated as teachers add degrees or Praxis tests and thus, the districts are asked to verify the data before the end of the year to assure that the HQT report is accurate. This can also be verified at any time through the internet based online Teacher 411 system. District HQT status is made available online through the state report card. Districts are also required to send out letters to parents in Title I schools informing them that their child is being taught by a non-HQT if for more than 4 weeks. With all of the available tools and resources, it ultimately is incumbent on the district to take responsibility for the hiring, placement, and support of teachers to become HQT.
Requirement 4 - #2) Does the plan show how technical assistance from the SEA to help LEAs meet the 100 percent HQT goal will be targeted toward LEAs and schools that are not making AYP?

a) As a result of Section 2141 in NCLB, the state is enforcing rules that require all LEAs that have not met the 100 percent HQT and AYP for three consecutive years to enter into an agreement with the Department of Education. This includes a plan with specific steps to meet the 100% HQT and restricts them from using Title I funds for the hiring of new paraprofessionals.   

Requirement 4 - #3) Does the plan describe how the SEA will monitor whether LEAs attain 100 percent HQT in each LEA and school: 

• in the percentage of highly qualified teachers at each LEA and school; and
The Personnel Record Form system (PRF) is tied directly to the state certification system. Both are live systems that are updated constantly. Based on built in logic of the system, the HQT status of teachers is constantly updated. A snapshot of the HQT status of each school and LEA is taken on June 30 of each year. The online database allows us to spot check the HQT status at any time throughout the year. Districts must give justification of why they did not make 100% HQT and show positive efforts for moving in the direction.
• in the percentage of teachers who are receiving high-quality professional development to enable such teachers to become highly qualified and successful classroom teachers? 
As part of the consolidated application related to Title II Part A, districts are asked to describe how the professional development activities are based on scientifically based research and how they are expected to improve student academic achievement, as well as how the district will develop initiatives to recruit and retain highly qualified instructional staff.  These applications are reviewed and will be further scrutinized to assure they build on the LEA’s HQT plan.

Requirement 4 - #4) Consistent with ESEA §2141, does the plan include technical assistance or corrective actions that the SEA will apply if LEAs fail to meet HQT and AYP goals?


The LEA is required to enter into an agreement with the SEA if they fail to meet HQT and AYP goals.  In this agreement, the SEA helps the LEA to determine how they are going to use their Title IIA funds for scientifically based professional development activities to meet the HQT and AYP goals. They are restricted from using Title I funds to hire new paraprofessionals as well. 
Requirement 5: The revised plan must explain how and when the SEA will complete the HOUSSE process for teachers not new to the profession who were hired prior to the end of the 2005-06 school year, and how the SEA will limit the use of HOUSSE procedures for teachers hired after the end of the 2005-06 school year to multi-subject secondary teachers in rural schools eligible for additional flexibility, and multi-subject special education who are highly qualified in language arts, mathematics, or science at the time of hire. 
Requirement 5 - #1) Does the plan describe how and when the SEA will complete the HOUSSE process for all teachers not new to the profession who were hired before the end of the 2005-06 school year?

HOUSSE rules were modified by the end of 2006-07, requiring that all teachers must meet the Federal guidelines of proving competency by either a major or Praxis II test. HOUSSE rules remained in place ONLY for those areas where the state does not have either a major or content test for a few core areas. These include journalism, South Dakota Indian Studies, and Latin. Teachers are granted HOUSSE with an endorsement of 18 hours. We also grant teachers to HOUSSE which previously counted years of experience, if they are able to verify this prior to the end of 2006-07.
Requirement 5 - #2) Does the plan describe how the State will limit the use of HOUSSE after the end of the 2005-06 school year to the following situations: 

o Multi-subject secondary teachers in rural schools who, if HQ in one subject at the time of hire, may use HOUSSE to demonstrate competence in additional subjects within three years of the date of hire; or 

o Multi-subject special education teachers who are new to the profession, if HQ in language arts, mathematics, or science at the time of hire, may use HOUSSE to demonstrate competence in additional subjects within two years of the date of hire. 

South Dakota requires all subjects to be validated with the Praxis II content test.  For multi-subject secondary teachers in rural schools, although they would have the additional time to demonstrate competency by obtaining a major or passing the appropriate Praxis II content test, they would still show up on the HQT report as not being HQT in that content area.  The DOE encourages districts to help their multi-subject teachers become HQT as quickly as possible so that it will not be reflected on their HQT report. The same guidance is being given to special education teachers so that their HQT reports are not affected adversely by not being HQT.

As a testing state, we feel we have moved in the right direction by aligning our certification standards to the goals set forth for highly qualified teachers.  We have the support of our preparing institutions by testing all students prior to recommendation for certification.  We require testing for all out of state teachers entering our state to assure they have proper content knowledge.  We require testing for all existing teachers who are adding new authorizations to their certificate.  While we know that passing a single does not assure that teachers bring the proper attitudes and dispositions to the field, we can assure hiring LEAs of teachers’ content knowledge.   

Requirement 6: The revised plan must include a copy of the State’s written “equity plan” for ensuring that poor or minority children are not taught by inexperienced, unqualified, or out-of-field teachers at higher rates than are other children. 
Requirement 6 - #1 Does the revised plan include a written equity plan?


Yes, the equity plan is a separate document.

Requirement 6 - #2 Does the plan identify where inequities in teacher assignment exist?


Yes – the plan discusses and analyze where the inequities exist.  
Requirement 6 - #3 Does the plan delineate specific strategies for addressing inequities in teacher assignment?

The equity plan is based on eight different elements that the South Dakota Department of Education feel will help us to address inequities in the distribution of teachers across the state. 

· Reporting Systems

· Teacher Preparation

· Out-of-Field Teaching

· Recruitment and Retention of Experienced Teachers

· Professional Development 

· Policy Coherence 

Requirement 6 - #4 Does the plan provide evidence for the probable success of the strategies it includes?

Each element is analyzed by: 1) Inventory of what is in place, 2) Strategies and implementation to support the plan, and 3) Methods for measuring success.
Requirement 7 - #5 Does the plan indicate that the SEA will examine the issue of equitable teacher assignment when it monitors LEAs, and how this will be done?

The SEA takes the majority of responsibility for making opportunities available to LEAs regardless of their location and regardless of their level of poverty and minority status. An additional question has been added to the Consolidated Application that addresses the question of equitable distribution.   It is incumbent on the LEA to make the right choices when placing and hiring teachers and LEAs are constantly reminded about the HQT requirements prior to hiring. The SEA also encourages them to take advantage of statewide resources that may help increase the number of highly qualified teachers in these districts.  These resources and opportunities are part of the equity plan.
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