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Section One:

Introduction

The intent of the Kansas Equity Plan is to ensure that poor and minority students are not taught by inexperienced, unqualified, or out-of-field teachers at higher rates than other children.  In order to have Kansas students reach universal proficiency by 2013-2014, it is imperative that every student has a highly qualified teacher.  Kansas is committed to ensuring that every public school student will graduate from high school, globally compete for the world of work, and be prepared for life in the 21st century.  Teachers have a critical role in actualizing this commitment, thus Kansas is also committed to ensuring that every child has a competent, caring, and effective teacher.  Research clearly points to the power of quality teaching in improving student academic achievement.  Thus, this equitable distribution plan will take into account the attraction of quality teacher candidates, preparation, certification, induction and retention, career paths, and job satisfaction.  

Kansas, like many other states, has been working with local districts, teacher unions, teachers, colleges and universities to disseminate information about Highly Qualified teachers.  Kansas has 23 institutions of higher education offering 429 teacher preparation programs producing 1,354 during the 08/09 academic year.  There are 293 LEA’s employing approximately 39,000 teachers.  According to the licensed personnel report 93.5% of reported teachers are highly qualified. Kansas State Department of Education (KSDE) has been working with teachers and districts to address the needs of teachers to meet the highly qualified requirements through a variety of mechanisms.  

Kansas has defined the highly qualified teacher by connecting the individual’s certification and teaching assignment according to the guideline of No Child Left behind (NCLB).  It is required teachers hold at least a bachelor’s degree and major or subject matter concentration for secondary teachers.  The teaching assignment requires that the teacher is assigned to teach the content area(s) of which he or she is prepared.  A more comprehensive definition might consider teaching experience, qualifications matched to the teaching setting, and performance in the classroom.

The following goals define Kansas’s plan for equitable distribution of highly qualified, effective teachers:
1. The development of a data and reporting system that provides measures for the qualifications, availability, assignments, performance in the classroom, and distribution of teachers in the state.

2. Improve the system of human capital and revise it as a mechanism to ensure highly qualified, highly effective teachers are in each classroom.

3. Increase specialized skills of knowledge to ensure that teachers can be effective with the populations of students typically served in high-poverty, low-performing schools and be linked to compensation.

4. Improve working conditions.
Section Two:

Inequities in Teacher Assignment

When Kansas initially began implementing the NCLB highly qualified teacher requirements, data was collected in various ways, but not in one cohesive reporting system.  In 2004-05, Kansas reported 89.5% of classes were staffed with Highly Qualified teachers.  There were changes to the data collection, and in 2005-06, the percentage of teachers Highly Qualified increased to 90.9%   Even though we have seen and continue to see small gains each year, Kansas still falls short of the 100% goal.  To arrive at the 100% goal, the four goals identified in the previous section were compiled based on the following data.  
While Kansas has put a focus on increasing the supply of math and science, we now know that there is still a deficiency in those areas as well as in foreign language and special education.  New efforts will be made to assure that math, science, foreign language, and special education teachers are being appropriately assigned as well as working to improve their specialized skills and knowledge in their content area. 






High Poverty

The poverty metric of free and reduced meals was used – for a school to be considered high poverty, the following percentage need to be eligible for Free and Reduced Lunch:  

· Elementary Schools—

· High-Poverty schools have  more than  63.5% poverty

· Low-Poverty schools have less than 32.4% poverty

· Secondary Schools—

· High-Poverty schools have more than 50.00% poverty 

· Low-Poverty schools have less than 26.087% poverty

Data Set One: Elementary and Secondary Buildings by High and Low Poverty
The following tables depict High Qualified percentages in all buildings, and then broken into elementary and secondary: 

	
	EDEN Data Submissions:
	 
	 
	All
	HQ
	%HQ
	Not HQ
	% Not HQ

	2008 - 2009
	All Schools
	Elementary Buildings
	 
	14367
	14001
	97.45%
	366
	2.55%

	2008 - 2009
	All Schools
	Secondary Buildings
	 
	67558
	62616
	92.68%
	4942
	7.32%

	
	
	
	Total:
	81925
	76617
	93.52%
	5308
	6.48%

	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	
	Elementary
	 
	Free and Reduced Lunch
	All
	HQ
	%HQ
	Not HQ
	% Not HQ

	2008 - 2009
	LPR Data
	High Poverty
	 ≥ 63.4694%
	5167
	4674
	90.46%
	493
	9.54%

	2008 - 2009
	LPR Data
	Low Poverty
	≤ 32.3741%
	6703
	6279
	93.67%
	424
	6.33%

	2008 - 2009
	LPR Data
	All elementary schools
	0 - 100%
	23935
	21978
	91.82%
	1957
	8.18%

	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	
	Secondary
	 
	Free and Reduced Lunch
	All
	HQ
	%HQ
	Not HQ
	% Not HQ

	2008 - 2009
	LPR Data
	High Poverty
	≥ 50.00%
	18420
	13036
	70.77%
	5384
	29.23%

	2008 - 2009
	LPR Data
	Low Poverty
	≤ 26.087%
	22268
	19408
	87.16%
	2860
	12.84%

	2008 - 2009
	LPR Data
	All elementary schools
	0 - 100%
	66383
	53751
	80.97%
	12632
	19.03%


Data Set Two: Core Subject Area by High and Low Poverty 
However, when the data were disaggregated by subject, the results are different.  The next table shows the distribution of classes taught by highly qualified teachers by specific core content.   
	2008 - 2009 NCLB Core Content Classes - Elementary Subject Categories - Low Poverty Schools:
	

	Elementary
	Subject Category
	Free and Reduced Lunch
	All
	HQ
	%HQ
	Not HQ
	% Not HQ

	Elementary
	Elementary                                                            
	High SES    
	4604
	4424
	96.09%
	180
	3.91%

	Elementary
	English Language Arts                                                 
	High SES    
	331
	276
	83.38%
	55
	16.62%

	Elementary
	Fine Arts                                                             
	High SES    
	1374
	1261
	91.78%
	113
	8.22%

	Elementary
	Foreign Language                                                      
	High SES    
	55
	23
	41.82%
	32
	58.18%

	Elementary
	History and Government                                                
	High SES    
	94
	81
	86.17%
	13
	13.83%

	Elementary
	Mathematics                                                           
	High SES    
	123
	116
	94.31%
	7
	5.69%

	Elementary
	Science                                                               
	High SES    
	122
	98
	80.33%
	24
	19.67%

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	2008 - 2009 NCLB Core Content Classes - Elementary Subject Categories - High Poverty Schools:
	

	Elementary
	Subject Category
	Free and Reduced Lunch
	All
	HQ
	%HQ
	Not HQ
	% Not HQ

	Elementary
	Elementary                                                            
	Low SES   
	3965
	3676
	92.71%
	289
	7.29%

	Elementary
	English Language Arts                                                 
	Low SES   
	97
	73
	75.26%
	24
	24.74%

	Elementary
	Fine Arts                                                             
	Low SES   
	958
	817
	85.28%
	141
	14.72%

	Elementary
	Foreign Language                                                      
	Low SES   
	19
	7
	36.84%
	12
	63.16%

	Elementary
	History and Government                                                
	Low SES   
	33
	32
	96.97%
	1
	3.03%

	Elementary
	Mathematics                                                           
	Low SES   
	61
	40
	65.57%
	21
	34.43%

	Elementary
	Science                                                               
	Low SES   
	34
	29
	85.29%
	5
	14.71%


	2008 - 2009 NCLB Core Content Classes - Secondary Subject Categories - Low Poverty:
	
	

	Secondary
	Subject Category
	Free and Reduced Lunch
	All
	HQ
	%HQ
	Not HQ
	% Not HQ

	Secondary
	Elementary                                                            
	High SES    
	75
	72
	96.00%
	3
	4.00%

	Secondary
	English Language Arts                                                 
	High SES    
	5400
	4738
	87.74%
	662
	12.26%

	Secondary
	Fine Arts                                                             
	High SES    
	3119
	2701
	86.60%
	418
	13.40%

	Secondary
	Foreign Language                                                      
	High SES    
	1962
	1556
	79.31%
	406
	20.69%

	Secondary
	History and Government                                                
	High SES    
	3154
	2889
	91.60%
	265
	8.40%

	Secondary
	Mathematics                                                           
	High SES    
	4471
	4040
	90.36%
	431
	9.64%

	Secondary
	Science                                                               
	High SES    
	4087
	3412
	83.48%
	675
	16.52%

	
	
	
	
	
	
	
	

	2008 - 2009 NCLB Core Content Classes - Secondary Subject Categories - High Poverty:
	
	

	Secondary
	Subject Category
	Free and Reduced Lunch
	All
	HQ
	%HQ
	Not HQ
	% Not HQ

	Secondary
	Elementary                                                            
	Low SES   
	224
	209
	93.30%
	15
	6.70%

	Secondary
	English Language Arts                                                 
	Low SES   
	4534
	3208
	70.75%
	1326
	29.25%

	Secondary
	Fine Arts                                                             
	Low SES   
	2541
	1960
	77.13%
	581
	22.87%

	Secondary
	Foreign Language                                                      
	Low SES   
	870
	562
	64.60%
	308
	35.40%

	Secondary
	History and Government                                                
	Low SES   
	2698
	2210
	81.91%
	488
	18.09%

	Secondary
	Mathematics                                                           
	Low SES   
	4272
	2781
	65.10%
	1491
	34.90%

	Secondary
	Science                                                               
	Low SES   
	3281
	2106
	64.19%
	1175
	35.81%


Source: 2008-09 Licensed Personnel Report, Teacher Education and Licensure, KSDE

Data Point Three: ESL and SPED in High Poverty Schools

In terms of special education and ESL, many regions of the state struggle with Highly Qualified, these graphs show the disproportionality between classes taught and classes taught by a Highly Qualified teacher.  The red bar represents the number of classes taught by a Highly Qualified teacher and the blue bar represents total number of sections.

When we look at Highly Qualified in terms of Special Education and English as a Second Language, it presents another dilemma the amount of special education classes in the state is not proportionate to the amount of special education classes taught by a highly qualified teacher.  ESL does not present as an alarming need as does special education.
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Source: 2008-09 Licensed Personnel Report, Teacher Education and Licensure, KSDE

Data Point Four: Ethnicity and HQ in High Poverty Schools

Cultural capital refers to having the knowledge and experiences that result in behaviors and practices aligned to the values of those who are in a position to legitimize them. Parents who understand the knowledge and behaviors rewarded in schools may pass these onto their children and become advocates for their children's rights, for example, demanding placement in programs to which they are entitled and preparation that enhances college opportunities.

Urban teachers must be able to accommodate the greatest diversity of student needs under conditions that continually threaten their efforts.  Urban teachers often work detached from the community and family resources that would help them to understand their students’ lives, needs, and interests, a problem compounded by procedures and regulations designed to make education impersonal and anonymous. 
Urban schools serve a highly diverse student population, including high concentrations of students whose views toward schooling are different from that of mainstream opinion toward schooling. Urban environments are not just characterized by ethnic and language diversity, but also by patterns of ethnic and economic segregation, and these are reflected in the schools. Teachers need insight into how their students’ past experiences have shaped their current knowledge.  Asking teachers to succeed in hard-to-staff urban schools requires teacher educators who are committed to examining their own beliefs and actions and who are committed to working with the lowest-performing schools.  As a first step at examining cultural capital in Kansas, we looked at ethnicity of teachers in the state of Kansas.  While there are several districts that have a minority population as the majority, the ethnicity of teachers once again does not correlate to the student body population.  Clusters of teachers of an ethnicity other than White appear most often in Wichita, Kansas City and Garden City areas of the state.  High poverty secondary schools, those with the lowest number of classes taught by Highly Qualified teachers as presented in the graphs above, have the largest percentage of classes taught by White teachers.  

	Ethnicity 
	Number 
	Percent 

	American Indian 
	546 
	1.24% 

	Asian/Pacific Islander 
	264 
	0.60% 

	African American (not of Hispanic origin) 
	760 
	1.73% 

	Hispanic 
	713 
	1.62% 

	White (not of Hispanic origin) 
	41,655 
	94.69% 

	Not Reported 
	54 
	0.12% 
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Source: 2008-09 Licensed Personnel Report, Teacher Education and Licensure, KSDE

Data Point Five:  Years of Experience 
Looking at the total years of experience by educator type, we see that our most experienced educators are not serving as teachers or special educators, rather as principals and superintendents.

Years of Experience 
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Years of Experience 
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Source: 2008-09 Licensed Personnel Report, Teacher Education and Licensure, KSDE

Data Point Six:
Exit Reasons 

Lastly, when we look at exit reasons for educators across the state, the trend highlights in- state mobility and retirement as major reasons. This data is collected through the Licensed Personnel Report, submitted to the Teacher Education and Licensure Team, each spring.

Source: 2008-09 Licensed Personnel Report, Teacher Education and Licensure, KSDE

	Exit Reason 
	Teachers 
	Special Educators 
	Principals 
	Superintendents 

	Academic Study 
	46 
	0 
	0 
	0 

	Accepted Administrative Position 
	53 
	2 
	16 
	2 

	Administrative Error 
	57 
	6 
	4 
	0 

	Deceased 
	40 
	0 
	4 
	0 

	Health 
	39 
	3 
	0 
	0 

	In State USD (Mobility) 
	1271 
	24 
	44 
	11 

	Leave of Absence 
	112 
	3 
	1 
	0 

	Left Profession 
	454 
	15 
	9 
	0 

	Military 
	29 
	0 
	0 
	0 

	Moved from Area 
	329 
	5 
	8 
	4 

	Out of State 
	332 
	11 
	7 
	4 

	Private School 
	56 
	0 
	0 
	0 

	Reduction in Force 
	46 
	1 
	1 
	0 

	Retirement 
	1092 
	38 
	63 
	16 

	Termination 
	338 
	18 
	7 
	4 

	Unknown (Employee did not disclose) 
	560 
	19 
	9 
	0 


Distribution of Highly Qualified Teachers by High and Low Poverty

There is a persistent shift in data particularly at the secondary level with only 70.77 % of the high poverty schools having teachers who are highly qualified. The low poverty secondary schools have 87.16% of their teachers highly qualified.  Foreign language, science, and special education remain a focus for teachers becoming highly qualified.

In terms of ethnic equitable distribution, while the vast majority of our educators are White; African-American, Asian, Hispanic, and teachers of American Indian descent are located in areas of the state with large minority populations.

When looking at years of experience of teachers, we need to identify which specific schools; within LEA’s have the strongest concentration of teachers with the least amount of experience (0-3 years).  Spotlighting districts where teachers are leaving to move to a different LEA, especially a more affluent one that borders their current district, will be looked at in depth.  We hope to accomplish this through our Mapping Project with the TQ Center to determine specific LEA’s and schools.

While we have much data on statewide perspective, it is now time to look at equitable distribution in a more rigorous and concerted way – by narrowing our application to a district perspective.  While foreign language, science, years of experience, and mobility across and within districts maintains to be of utmost importance, we must decide how to get there.

KSDE will utilize the TQ Center to create an interactive map of Kansas to determine the state and district trends in teacher distribution according to HQT status and experience.  We will then target districts to gather specific information on equitable distribution in Kansas.  Starting with 10 districts with high equitable distribution and 10 districts with low equitable distribution, we will conduct a series of interviews and surveys.  This will be a pilot project to help determine which practices lead to high equity.

In addition, the Licensed Personnel Report (LPR), Annual Report, and Local Consolidated Plan (LCP) data will be collected during the year.  






High Minority 
While Kansas has looked at the metrics that define high and low poverty, we have a plan to follow the same process for high and low minority schools.  KSDE will determine a definition for high and low minority and then compile the data in the same way as poverty.  We will be looking at Elementary and Secondary classes taught by HQ, Core Content Areas taught by HQ’s in High and Low Minority, Years of Experience of teachers, and Ethnicity of teachers in High and Low Poverty Schools.  

Based on the TQ Centers work, Thinking Systematically:  Steps for States to Improve Equity in the Distribution of Teachers, Kansas will review the distribution of high-minority students across schools and select a cut point that makes sense.  Rather than dividing the data into quartiles, we will make a more meaningful decision as to where the data should be divided.  KSDE will consider the district level distribution of teachers, turnover, and the percentages of high minority to identify districts with the greatest need.  If we would divide the data into quartiles, we would miss valuable variables to best determine high minority.
Once that data is analyzed, we will identify and strengthen the strategies established based on High and Low Poverty data.  This will be completed by June 30, 2010.
Multiple groups within the KSDE are working on the issue of equitable distribution of teachers to ensure that poor and minority children are not taught by teachers who are not highly qualified at higher rates than other children.  The following work plan identifies current and proposed activities that KSDE will take to ensure a more equitable distribution of highly qualified experienced teachers. 
Section Three:
Strategies to Ensure Teacher Equity
	Goal #1:

The development of a cohesive data and reporting system that provides measures for the qualifications, assignments, performance in the classroom, and distribution of teachers in the state.


	
	Specific Strategies for Implementation

	Strategy
	Data Point Specific to Goal:
	Steps
	Responsible Party
	Resources required
	Will initiative require rules, legislation, or State Board action

	Continuation of collection of data on highly qualified teachers in core content classes in high and low poverty schools, number of resignations, transfers, lay-offs, and retirements, 
	Core Content area identification
	LPR
	KSDE, LEA’s
	IT

TEAL


	NO

	Produce an annual report of teacher “school to school” mobility, including identification of schools on SI status, to identify teachers leaving high poverty school to go to low poverty schools
	Exit reasons
	Mobility Study on LPR
	KSDE
	IT

KSDE
	

	Produce an annual report on October vacancies, including identification of school on SI status
	Exit reasons
	Vacancy reporting
	LEA’s
	IT

TEAL

TPS
	

	Work with TQ center to identify districts that have high equitable distribution in low equitable distribution of teachers across the state based on years of experience, school poverty level, and school improvement status.
	Equitable distribution 
	Equitable Distribution
	KSDE
	TPS
	


	Goal #2:

Improve the system of human capital and revise it as a mechanism to ensure highly qualified, highly effective teachers in each classroom.




	
	Specific Strategies for Implementation

	Strategy
	Data Point Specific to Strategy:
	Steps
	Responsible Party:
	Resources required
	Will initiative require rules, legislation, or State Board action

	Analyze hiring policies of districts with a SI status, including vacancy notification requirements
	Core Content

Exit reason
	Hiring effectiveness 
	KSDE, LEA’s
	TEAL

TPS
	NO

	Analyze cost effectiveness of current policies on  financial incentives for teaching in a high needs schools
	Exit reason
	Incentive Study
	KSDE
	KSDE
	

	Define teacher effectiveness in Kansas with an examination of variables .
	Exit reasons
	Teacher effectiveness
	Cross section team of educators

to include KSDE
	Many
	

	Evaluate evaluation systems for measuring teacher effectiveness and improving teacher performance
	Teacher effectiveness
	Value-added study
	KSDE 

LEA’s
	IT

TEAL

TPS
	Possibly


	Goal #3:

Increase specialized skills of knowledge to ensure teachers are more effective with the populations of students typically served in high-poverty, low-performing schools and link this to compensation.




	
	Specific Strategies for Implementation

	Strategy
	Data Point Specific to Strategy
	Steps
	Responsible Party
	Resources required
	Will initiative require rules, legislation, or State Board action

	Analyze field placements to ensure  teacher candidates exposure to working with a variety of populations
	Core Content areas

Exit reasons

Ethnicity
	
	KSDE

LEA’s
	TEAL
	

	Identify master teachers and train them as high priority coaches to mentor and co teach with their peers in failing schools
	Core content areas

Years of experience
	
	KSDE, LEA’s
	TEAL

TPS
	Possibly

	Redesign teacher professional development so learning opportunities are job embedded, collaborative, data-driven, and focused on student instructional needs.


	Years of experience

Teacher effectiveness

Exit reasons

Ethnicity
	
	
	
	

	Provide specific online professional development modules  for educators in high needs schools
	Years of experience

Teacher effectiveness
	
	KSDE 

LEA’s
	TEAL

TPS
	

	Evaluate  steps to connect  teacher and student learning-data to move 

beyond proxy measures for quality
	Years of experience

Teacher effectiveness
	
	KSDE

LEA’s
	
	Possibly


	Goal #4

Improve Working Conditions


	
	Specific Strategies for Implementation

	Strategy
	Data Point Specific to Strategy
	Steps
	Responsible Party
	Resources required
	Will initiative require rules, legislation, or State Board action

	Provide an in depth, rigorous  induction and mentoring program for all new teachers in high-poverty, high needs schools
	Years of experience

Data

Teacher effectiveness
	Induction
	KSDE 

LEA’s
	TEAL

TPS
	

	Strengthen leadership preparation programs and leadership in low-performing schools
	Years of experience

Data

Teacher effectiveness
	Leadership initiative
	KSDE, LEA’s
	TEAL

TPS
	Possibly

	Encourage LEA’s to explore and implement merit pay that award effective teachers for improving student achievement.
	Years of experience

Data

Teacher effectiveness
	Merit Pay
	KSDE
	TEAL
	


	LPR = Licensed Personnel Report
	IT = Instructional Technology
	KSDE = Kansas State Department of Education

	TEAL = Teacher Education and Licensure Team
	TPS= Title Programs and Services Team
	LEA = Local Education Agency


Section Four:

Fidelity of Implementation
Based on data analysis for the identified schools and districts, a toolkit will be developed to provide technical assistance and support to districts in the area of equitable distribution.   Each district will receive the toolkit alongside their Highly Qualified Notification Letter, mailed late spring.  

The toolkit will clearly outline steps that the LEA must take to ensure low-performing schools that are high-poverty and high-minority are recruiting, developing, and retaining highly qualified teachers and principals.  It will also help the district explore the hidden reasons as to why poor and minority students are taught at a higher rate by non HQ teachers than other children offer strategies and technical assistance for increasing the equitable distribution of teachers within the district.  The toolkit will provide districts a way to establish procedures and policies to ensure HQ teachers are hired in to teach core content subjects.   It will also be used as a guide for discussion on on-site visits as well as assist districts in thinking about how teacher qualifications and characteristics can be used to ensure that poor and minority students have access to highly qualified and highly effective teachers.   

Based off the toolkit, districts will submit data on AYP (% poverty, school improvement status, total number of teachers in core subjects) and recruitment and retention data for a 3 year minimum.  This data will be used to target districts for technical assistance as well as have the LEA analyze their own data to determine whether low-performing schools or schools with high percentage of high-poverty students have higher percentages of classes taught by teachers with significantly lower qualifications, particularly in terms of HQ status, experience, and out-of-field teaching assignments.

A list of districts from lowest to greatest will be generated according to the indicators in the toolkit from districts with the lowest experience level of teachers, the number of classes taught by HQ teacher, and the out-of-field status of teachers within the district.  Once districts are identified as having a concern in percentages of inexperienced, unqualified or out-of-field teachers in higher poverty schools than low poverty schools, an action plan for equitable distribution will be developed and integrated into the Local Consolidated Application.   The Kansas State Department of Education will review the district’s highly qualified teacher plan to determine what strategies are being implemented to address this issue. 
KSDE will communicate with the districts to determine what the contributing factors are that cause this situation to exist. We will provide guidance to districts on a tiered basis to help them address the equity issue locally and offer assistance to districts in developing evaluation protocol and data collection systems that can be used to determine whether various incentives, policies, and strategies are having the desired effect. Exploring the reasons for inequitable distribution with district and school personnel based off data - the reasons may vary considerably from district to district, and appropriately targeting policies and incentives depends on a solid understanding of the factors contributing to the inequitable distribution of teachers. With this information, schools and districts will be able to determine successful strategies that should continue or be expanded and unsuccessful ones that should be eliminated.

Stage Five:

Evaluation of Strategies


The goal of this plan is to start to unravel where inequities in teacher assignment exist, finding statewide disparities, as well as disparities within larger districts.  In addition, highlighting four strategies for addressing these disparities and inequalities to promote the long-term placement of effective teachers with the children who need them the most.
The Kansas State Department of Education will monitor the issue of equitable teacher assignments in two ways. The first is to annually review the data on teaching assignments through the Licensed Personnel Report. The second way is through the Local Consolidated Plan monitoring process. In monitoring Title II Part A, the KSDE staff will address the distribution of highly qualified teachers. In addition to the strategies described above, the Kansas Department of Education will continue use of the state, LEA, and school report card system to monitor and publicly report progress of LEAs toward reaching and maintaining the goal of having all core academic subject teachers highly qualified.  It is believed that actions and strategies described in this plan will increase the number of highly qualified teachers and will target access to those teachers to LEAs with hard-to-staff schools.  
As KSDE looks towards developing more sophisticated and value-added data systems, it will amend the plan accordingly to reflect updates to policies, programs and initiatives.  The data collection will provide the Department with the data needed to determine those schools and districts that may need to be monitored or reviewed with relation to the equitable distribution of teachers.  The goal is that it will provide information on individual teachers and the assignment of those teachers across the state, it will allow KSDE to monitor annually how schools and districts are (or are not) equitably distributing teachers as well as trends that may be occurring across schools, districts and the state as a whole.  The data collected will provide the information that the Department needs to understand where issues of distribution are occurring.

Coupled with data, KSDE will monitor the issue of equitable distribution of teachers at the local level through the implementation of the plans that districts are required to submit, as outlined in the State’s Revised HQT plan.  Finally, KSDE will coordinate the review of those schools and districts that are flagged to have problems or have concerning trends related to the distribution of teachers.  These reviews will use several existing monitoring mechanisms that KSDE has in place including the monitoring process outlined in the Revised State HQT Plan, the Local Consolidated Monitoring process and the Integrated School Improvement and Accountability process.
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The goal of this plan is to start to unravel where inequities in teacher assignment exist, finding statewide disparities, as well as disparities within larger districts.  In addition, highlighting four strategies for addressing these disparities and inequalities to promote the long-term placement of effective teachers with the children who need them the most.
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