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Abstract

Maine has consistently raised its percentages of highly qualified teachers each  year since 2003, and is above the national average for all categories.  This level though, is still below the 100% HQT requirement of the United States Department of Education, and the No Child Left Behind Act. The “Teacher Quality and Equity Action Plan” has been created to reflect Maine’s goal to place a highly qualified teacher in each classroom by the end of the 2011-2012 school year.

This Action Plan is based on the United States Education Department’s requirements detailed in “Reviewing Revised State Plans, Meeting the Highly Qualified Teacher (HQT) Goal”. This short abstract is meant to give an overview of the responses to the five requirements listed. These responses are addressed in much more detail in the full Action Plan and appendices, including the separate document titled: “Maine’s State Action Plan for Equitable Distribution of Highly Qualified Teachers”.

Goal # 1: The SEA will continue to refine  data collection and analyses to determine needs and responses.

We have listed the pertinent data available and correlated it to aid in determining what the needs are across Maine. We also make it clear that we intend to improve our data collection techniques in the coming school years to further inform our actions. As a beginning for this work, during the 06-07 school year the choice was made to determine a limited number of “High Need Schools” using the criteria of: low HQT percentages; high poverty indices; whole school AYP status for reading or math; and 5% points or more above the State average for inexperienced teachers. This metric rendered a list of “High Need Schools” that seemed to be both accurate, and manageable for the two year period. We identified a second set of High Need Schools in August of 2008 (See Appendix A) and again in August of 2009.   We will once again identify High need schools in August of 2011.  It is our intent to give targeted assistance to these schools during the 2011-2012 school year, and use the resulting data on effective strategies to guide our efforts thereafter. Our HQT survey asks for numbers of HQT, or non-HQT taught classes in each core content area. This change rendered a similar data set as that which we collected for the 2003-2004 year. Thus we have comparative data to inform decisions on the most effective technical assistance to offer and content areas in SAUs/schools needing it most. 
Data consistently indicate that special education teachers, alternative education teachers, foreign language teachers and teachers of basic skills in math had a significantly lower percentage of highly qualified teachers than other subject areas.  Our technical assistance will focus on these needs.  The updated 2010-2011 data is available on the SEA website now, under “NCLB” and then “HQT Summary Report”, this summary report, as well as the specific data on schools is also on the MEDMS “Public Reports Portal” under “No Child Left Behind”.
Goal # 2: LEAs will have plans in place to assist teachers who are not highly qualified.

 This goal is addressed largely through the Maine Department of Education’s administration of its Title IIA funds for LEAs. The applications and performance reports have been revised to require the use of the proven strategies for raising teacher quality listed in NCLB and the 2006 “Improving Teacher Quality State Grants, ESEA Title II, Part A, Non-Regulatory Guidance”. All LEAs that are not at 100% HQT must complete an LEA Action Plan that is downloaded from the on-line application.
Goal # 3: The State Education Agency will provide technical assistance to assist LEAs in completing HQT plans to reach 100% HQT status by the end of the ’11 – ’12 school year.

 This  builds upon Goal # 2 by explaining exact methods that the State intends to use to support LEAs in reaching the 100% HQT Goal, and also lists the multitude of State-wide initiatives aimed at raising teacher quality. For example, for many years our Regional Teacher Development Centers(newly renamed the Regional Education Collaborative Network (RECN) aimed at delivering targeted professional development for reasons such as certification and special education shortages, and the newly legislated increase in minimum teacher salary was effective in September of 2006.

Goal # 4: Maine will phase out the use of the HOUSSE rubric by the end of the 2008-2009 school year. (This goal will be eliminated.)
 Maine has taken several steps toward phasing out the use of HOUSSE according to USED policy and has identified strategies and actions to ensure that this goal is accomplished according to the timelines established by USED and the Maine Department of Education.  The strategies used to support this goal include a) collecting and tracking data on HOUSSE participation, b) communication and information dissemination, and c) technical assistance.

This section explains the specific steps we have taken, and are planning on taking to limit the HOUSSE to the allowed exceptions listed in the March 21, 2006 Henry L. Johnson letter. Technical assistance through email and phone communications has been offered since the issuance of this letter. LEA administrators and individual teachers have been availing themselves of this service in the interest of finishing the HOUSSE process and reaching their highly qualified status. Dozens of phone and email communications have been made assisting LEAs and teachers in completing the HOUSSE process before the end of the 2005-2006 school years.

Furthermore, in support of this change Maine Department of Education revised its Certification requirements to include the PRAXIS II for all new certifications as of December 31, 2005. Thus all newly certified teachers in the State will already have demonstrated “Highly Qualified” status.
Due to decrease in funding for LEAs from the state and federal government, the Commissioner determined to reinstate the HOUSSE in the 2009 -10 school year.  Many LEAs were needing to dismiss and reassign employees and this was creating a hardship in meeting the HQT requirements.  
Goal # 5: Poor or minority children are not taught by inexperienced, unqualified, or out-of-field teachers at higher rates than are other children.

Maine has taken the 5th Goal of a “Revised Equity Plan” and included one as a separate document. You will also find, included separately, copies of “Monitoring Templates” for both the Teacher Quality Action Plan, and the Equity Plan. 

Maine has defined “Inexperienced Teachers” as having less than 3 years of teaching experience. We have data on this included in the following  plan.


Maine collects information on the HQT status in each LEA by class.  This information can be found on the Maine Department of Education website under the MEDMS Public Report Portal.  
The Maine Department of Education collected data at a increasingly more detailed level  starting with the fall, 2006 HQT data collection process.   The survey we used in November, 2006 to collect the 05-06 HQT data asked for numbers of HQT, or non-HQT taught classes in each core content area. This change has been maintained up to this date    Data was collected in the November 2007 and then again in Aril of 2008 in order to “catch up” and begin collecting data on the current school year to enable more effective and timely action planning and technical assistance. Thus we have comparative data to inform decisions on the most effective technical assistance to offer and content areas in SAUs/schools needing it most. Data indicated that special education teachers, alternative education teachers, foreign language teachers and teachers of basic skills in math had a significantly lower percentage of highly qualified teachers than other subject areas.  Our technical assistance will focus on these needs.
At present, data on a teacher’s individual certification, salary, and class assignment, among other identifying factors, is available. Plans are in place to ask SAUs to submit teacher’s individual HQ status into our new longitudinal database, which would be accessible to the Maine Department of Education, and SAU personnel. Maine already has and uses a “Unique Teacher Identifier” which we plan to use for the data collection and analysis next year (2011-2012) using the “Staff Personnel File” data collected at the beginning of each school year. This will give us a method to track individual teachers’ certification, HQT, and experience status, along with turnover rates and location (SAU currently employed in). 
Maine has placed all required data on its “Annual State Report Card”, and the “LEA Report Cards” in time for the 2011 – 2012 school year. The HQT data is now more prominently displayed on the home page under the drop down menu labeled “Educators and Administrators” as “Teacher Quality Report Card”. It is also linked in several other menus, and available on the HQTP webpage.
Maine’s 2009-2010 HQT data indicated that 97.42 percent of classes in Maine were taught by HQTs. There were slight gaps in the percentage of classes taught by HQTs between high and low poverty schools.
A comparison of the: “High Poverty” schools; low HQT schools (< 89.7% HQT); and schools that are “Whole School” Continuous Improvement Priority Schools (CIPS) for reading or math scores reveals that:

A. The Maine State average for HQTs is 97.42%.

B. 14 Maine schools qualify as “High Need” using: low HQT; high poverty; CIP in reading or math scores for the whole school; and high % of inexperienced teachers as the identifying criteria.

C. Following is Maine’s definition of “High Need” schools to be used for the upcoming school year’s planned actions to reach the 100% HQT goal.

Definition:  High-Need Local Educational Agency: ) A high-need LEA is defined as an LEA: 

 “High Need” Schools
A. for which not less than 49.9 percent of the children served by the agency are from families that qualify for Title I eligibility AND AT LEAST 2 OF THE FOLLOWING,
i. that contains schools which are 5% points or more below the Maine State average for HQT, i.e. 89.7% HQT or less; 
ii.  those schools that are CIPs for either reading or math for the whole school, OR
iii. that contains schools with more than 12.5 inexperienced teachers on staff (5% points or more above State average of 7.55%);
Definition:  “Inexperienced Teachers”: Teachers having less than 3 years experience.

II. Local Education Agency’s Annual Measurable Objectives

Maine will annually assess LEAs to determine whether they have met their annual measurable objectives (AMOs) for HQT as dictated by NCLBA, section 2141.  Since 2006, if  LEAs have not reached 100% HQT status, they are considered “not meeting their annual measureable objective”.  With the April, 2011 collection, we now have six consecutive years of data to analyze based on this criterion.  We have identified schools in three Priority Areas.

1. Priority 1 LEAs have not met their AMO for three consecutive years and their HQT % is below 80%.

2. Priority 2 LEAs have not met their AMO for three consecutive years and their HQT % is between 80% and 89.99%.

3. Priority 3 LEAs have not met their AMO for three consecutive years and their HQT% is above 90%.

All school districts not meeting annual measurable objectives for three consecutive years have been notified that they will be required to develop an Local Education Agency Action Plan for Teacher Quality and Equitable Distribution of HQT(See Appendix B)  that:

1. identifies the issues that prevented it from meeting its objectives,

2. specifies subject specific actions that will be taken to meet the objectives, and

3. provides a timeline for the completion of these actions.

Priority 3 LEAs AND Priority 2 LEAs will be required to submit their Action Plan to the Maine Department of Education for review and approval, and are being offered technical assistance.   
Priority 1 LEAS will be required to submit their action plan to the Maine Department of Education for review and approval and will also be offered on-site technical assistance to develop and complete their Action Plan.  In the event that a school or district has not made AYP, this plan will be developed as part of the school improvement plan developed to assist those schools or districts.  In the event that the school or district has made AYP, this HQT Local Action Plan will be monitored by the Title IIA Coordinator.

As part of Maine’s NCLB Monitoring Plan, districts are required to present evidence of their professional development plan to ensure that all teachers are highly qualified no later than the end of the 2005-2006 school year (Section 1119 of NCLBA and Maine Statute Chapter 125, Sec. 808).  Failure to provide evidence of this plan results in a citation and requirement of documentation form the school district to be submitted to the Maine DOE.
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III. Assistance to LEAs in completing HQT plans.

A. General Technical Assistance

The Maine Department of Education is committed to assist LEAs in meeting their plans to staff their schools with Highly Qualified Teachers.  Technical assistance is always available through the NCLB Title coordinators.  Upon request, districts who are not meeting their annual measurable objectives may receive assistance in developing an HTP Local Action Plan through a Title Coordinator or consultant from the Maine DOE.  Districts also receive technical assistance through the NCLB Monitoring visits that are conducted on a five year cycle.  The NCLB Monitoring system was reviewed and revised in June of 2007 by the MDOE NCLB Team to prioritize districts that request assistance, require follow up from a previous year’s visit, or are identified as not meeting their annual measurable objectives for HQT, specifically targeting subject area deficiencies that are identified with our new data collection: special education teachers, foreign language teachers, alternative education teachers and teachers of basic math skills.
B. Prioritization of schools not making AYP

Staffing and professional development needs of schools not making AYP are given a high priority. Every Title IA school that does not make AYP for two or more years is required to set aside 10% of the school's allocation for professional development.  This PD must be directed at the subject that caused the school to not make AYP.  Plans for use of this set aside are an integral part of the Continuous Improvement Priority Schools (CIPS) planning process.  In addition to the set-aside, CIPS schools are required to create a two year school improvement plan.  Our CIPS consultants work with schools to complete a needs assessment and then provide funds to support the professional development activities described in the plan. 
http://www.maine.gov/education/nclb/school_improvement/cips_handbook_titles.htm
C. SEA Programs and Services to promote HQTs
Maine provides a comprehensive array of initiatives and programs to assist LEAs in successfully meeting HQT goals.  These plans specifically address the needs of subgroups of teachers identified as not meeting HQT requirements and inexperienced teachers including fully certified elementary and secondary school teachers who have not demonstrated subject matter competence.  The Maine Department of Education has done its best to respond to perceived needs in subject area HQT deficiencies that surface through conferences, meetings with officials in education associations, interaction with professional development providers, and information collected by the many technical support teams of the MDOE who regularly work in school systems. These teams include groups such as Regional Support Teams, the NCLB team and the Special Education Team.  As we gather more concrete data on subject area deficiencies for HQT, we will adjust and retarget our strategies as necessary.  The following table provides an overview of problem areas as they connect to strategies.

	Problem Area
	Targeted Strategies

	Low % of High Quality Teachers
	1, 2, 3, 4, 5, 6,, 9, 10, 11

	High % of Inexperienced Teachers
	2,  7

	Low Student Achievement Scores
	4, 8, 11

	Low % of HQT in Specific Subject Areas
	2, 3, 6, 7, 10,12

	Low % of HQT in Special Education Teachers
	2,12


1. Maine discourages the hiring of out-of -field teachers in high poverty, low performing districts.  The NCLB application and monitoring process requires that all Title I teachers and paraprofessionals and all teachers hired for Class Size reduction are highly qualified.  

2. In school year 06-07 and 07-08, the Regional Teacher Development Center out of the University of Southern Maine, piloted two alternate routes to certification program for currently employed conditionally certified teachers,: Maine’s Alternate Route to Certification (MARC), and Special Education teachers Special Education Alternate Route to Certification (SPARC) ( See Appendix C.)  These programs proved successful and well received in LEAs, in particular high-need LEAs, where it is difficult to attract highly qualified teachers. These LEAs often find it necessary to hire teachers on a conditional certificate. Since data show that there are greater needs in particular subject areas, we will be able to focus on these needs through this program.  Unfortunately, these programs are very costly and this organization, now called Regional Education Network Collaborative (RENC), is struggling to continue the SPARC model  with reduced funding. 
The RECNs are also offering regional workshops to interested teachers, on preparation for taking the PRAXIS I and II exams. These have been well attended and are perceived as highly valuable assistance in meeting HQT requirements.
3. The Extended Teacher Education Program (ETEP) of the University of Southern Maine is a post-baccalaureate program for those seeking teacher certification. It consists of two distinct phases: the internship; and the Master’s degree. One of the greatest assets of this program is the variety of options available to students who may be entering education from other professions. http://www.usm.maine.edu/cehd/ETEP/index.htm (See Appendix C)
4.  Maine has designated its Title IIA State Agency for Higher Education Improving Teacher Quality Competitive Grant to provide professional development to teachers in high need LEAs in grades 4 – 12 in literacy in the content areas.  The two projects just completing their work under this grant have provided professional development to teachers and principals in four identified high need LEAs in the State along with a number of LEAs not identified as high need.  The SAHE grant will serve 31 LEAs, and will include 8 regional PD partnerships and four branches of the University of Maine. (See Appendix C)
5. Maine’s Title IIB funds support professional development projects.  The FY 07 through FY11  Title IIB RFPs,  specifically required that Providers indicate how they will increase the number of highly qualified teachers in the areas that have been identified as having significantly low percentages of highly qualified teachers; special education, alternative education, foreign language and basic math skills.  We now have 12 MSP projects functioning in the State serving the needs of LEAs and CTEs.  To see abstracts of these projects go to: http://www.maine.gov/education/nclb/tiib/index.html
6. Maine provides links on its DOE website to assist in the hiring of teachers in districts that experience the greatest difficulty in competing for teachers in hard to fill subjects. http://www.state.me.us/education/jobs.htm
In mid September Maine designated its teaching “Critical Shortage Areas”. This information is used as criteria for determining eligibility for teacher loan reductions, and forbearance. This is a real and powerful incentive for teaching in these areas, and recruitment tool for the profession (See Appendix C).
, In th 06-07 school year, Maine legislated a new “Minimum Teacher Salary” (see Appendix C). This step will impact “High Need Schools” because in Maine there are a small number of metropolitan schools, all centrally located in the southeastern coastal region, that are able to pay their teachers a competitive salary. Thus small, rural schools become “training grounds” for larger, more affluent LEAs, such as Portland or other southern coastal towns. Highly qualified teachers tend to move to these more affluent schools, from small rural schools. By helping to “level the playing field” in salary between these two competing employers, we hope to encourage more teachers to stay, or move to, smaller, rural, higher poverty schools.
Furthermore the raise in minimum teacher salary has a direct correlation to the funding formula for education. Maine’s funding formula includes a salary matrix derived from salary data submitted by each school administrative unit. The legislated minimum of $30,000 now becomes the required base. The matrix will provide increased State resources for the next ten years. In one rural community a teacher had to teach thirteen years prior to reaching $30,000. This increase in allocation will enable rural and island communities to attract and retain highly qualified teachers.

In addition, the raise in minimum teacher salary will lead to subsequent increases in experienced teachers’ salaries due to the resultant upward pressure in local contracted salary schedules. This should result in greater retention of highly qualified, experienced teachers in all schools, as the research clearly indicates that many teachers leave the profession for more lucrative employment.
7. Maine has a highly developed Tanberg system that enables the use of distance learning to permit student access to highly qualified teachers in other schools. http://www.mainedistancelearningproject.org/index.html.

 To emphasize the priority of meeting the goal to have 100% of teachers highly qualified by the end of the 2006 – 2007 school year, the Title IIA Coordinator will determine the HQT status of each district submitting a Class Size Reduction project.  If the district does not demonstrate that funding is allocated to meet the 100% goal, the Title IIA Coordinator will not approve funds for CSR. 

8. State FY 05 Title IIA funds that were refused or returned to the State  were re-allocated on a competitive basis to districts who qualify by poverty and HQT status.  For more information go to: http://www.maine.gov/education/nclb/tiia/home.htm
The Maine Commissioner of Education  authorized the designation of excess Title IIA LEA funds to be used to implement the Maine State Teacher Quality Action Plan.  Since subject area deficiencies were confirmed through data collection, these funds were effectively targeted to reduce these deficiencies.
9. The State of Maine’s Chapter 114 contains the Educational Personnel Education Purpose Statement of the State Board of Education and the State Board of Education adopted standards and procedures for the review and approval of higher education programs which prepare professional educators.  Unit Standard Four requires that:

“The unit designs, implements, and evaluates curriculum and experiences for candidates to acquire and apply the knowledge and skills necessary to help all students learn. These experiences include working with diverse higher education and school faculty, diverse candidates, and diverse students in P-12 schools.” http://www.state.me.us/education/highered/Teacher%20Education/TeacherEduc.htm#overview
D. Use of Available Funds
1. In its consolidated NCLB application, Maine requires that each district have an HQT project under Title IA.  Additionally, if a school is identified as not making AYP, it is required to use 10% of its Title IA funds for professional development. Additional funds for School Improvement             are targeted to those Title IA schools not making AYP.

2. In addition to $13 million in Title IIA funds provided to LEAs, Maine provides approximately $350,000 annually in Federal Funds through its Title IIA State Agency for Higher Education Improving Teacher Quality Competitive Grant to provide professional development to teachers in high need LEAs in grades 4 – 12 in literacy in the content areas.   (See Appendix C)
3. Maine provides approximately $843,000 annually in competitive grants through Title IIB to provide professional development in math and science.
4. In the 06-07 school year, The Maine Department of Education  received a five year $650,000 State Personnel Development Grant (SPDG) through the USDOE Office of Special Education Programs.  This grant has HQ Special Education Teachers as a goal.  Partners are the Regional Teachers Development Centers (UM system project) for in-service and USM’s pre-service preparation programs.  This grant targeted a high need area identified in Maine by providing professional development to special education teachers.  The Maine DOE is currently applying for a new State Personnel Grant.
5. Maine’s Legislature has enacted legislation offering a $3,000 stipend to each Maine teacher who attains National Board Certification. . (See Appendix C)
APPENDIX A

Goal # 1: The SEA will conduct a data analysis to determine needs and responses.

2010 Maine’s “Highly Qualified Teacher” Data 
		2010 Highly Qualified Teacher Summary Report

	
	
		School Type

	Total Number of Core Academic Classes

	Number of Core Academic Classes Taught by Highly Qualified Teachers

	Percentage of Core Academic Classes Taught by Highly Qualified Teachers

	Number of Core Academic Classes Taught by NOT Highly Qualified Teachers

	Percentage of Core Academic Classes Taught by NOT Highly Qualified Teachers

	Housse Rubric Teachers

	
		All Schools in State

	55654.30

	54220.80

	97.42 %

	1433.50

	2.58 %

	8755.75

	
		Elementary Level

	 

	 

	 

	 

	 

	 

	
		High-Poverty Schools

	9024.80

	8835.80

	97.91 %

	189.00

	2.09 %

	2522.00

	
		Low-Poverty Schools

	2577.00

	2554.00

	99.11 %

	23.00

	0.89 %

	867.50

	
		All Elementary Schools

	19713.30

	19414.30

	98.48 %

	299.00

	1.52 %

	5555.00

	
		Secondary Level

	 

	 

	 

	 

	 

	 

	
		High-Poverty Schools

	9548.50

	9257.00

	96.95 %

	291.50

	3.05 %

	685.50

	
		Low-Poverty Schools

	7409.00

	7250.00

	97.85 %

	159.00

	2.15 %

	597.00

	
		All Secondary Schools

	35941.00

	34806.50

	96.84 %

	1134.50

	3.16 %

	3200.75

	
	
		PERCENTAGES OF HIGHLY QUALIFIED TEACHERS BY CONTENT AREA
BY CONTENT AREA

Elementary Schools

Content Area

State Average

General Elementary

99.18 %

Visual/Performing Arts

99.41 %

World Languages

92.02 %

Basic Skills Math

98.57 %

Basic Skills English

99.61 %

Special Education

94.47 %

English as a Second Language

96.16 %

Other Core Academic Subject Specials

99.37 %

	
	
		Secondary Schools

Content Area

State Average

English/Language Arts/Reading

98.68 %

Social Studies

98.56 %

Science

97.50 %

Mathematics

97.57 %

Visual/Performing Arts

98.62 %

World Languages

94.76 %

Basic Skills Math

96.24 %

Basic Skills English

99.76 %

Special Education

89.79 %

English as a Second Language

91.67 %

Other Core Academic Subject Specials

97.13 %

Alternative Education Core Academic Classes

87.25 %

	
			

	
	

	
	


Maine Department of Education

No Child Left Behind Act

“Highly Qualified Teacher Survey”     2010-2011
District:_______________________
School:________________________

IMPORTANT!  Before responding to this survey, please read the “Directions for Completing the “Highly Qualified Teacher Survey” available at 

http://www.maine.gov/education/hqtp/forms.htm
THIS FORM IS PRE-POPULATED WITH THE 2009-2010 “HIGHLY QUALIFIED” TEACHER DATA. PLEASE CHECK AND UPDATE EACH FIELD BEFORE SUBMISSION.

A.  School Organization Information Data:

A.1  School Organization (Check the one which most applies)


a._______  Elementary (all self contained classes)

b._______  K – 8 or K - 12(combined elementary/middle)*


c._______  Secondary (Middle/Jr. High, High School and/or Vocational School)

*(fill out both B. Elementary. and  C. Secondary  sections - B. for your Elementary classes and C. for your Secondary classes.)

Title I School:__________________







          

                           Yes                  No
Core Academic Subject Classes Data:
B. ELEMENTARY (self contained):
HOUSSE Question:

           _______   Total number of elementary TEACHERS (not classes) who met the NCLB definition of a “Highly Qualified Teacher” by using the HOUSSE rubric. 

B.1 How many classes does your school have this year in which the 

Core academic subjects are taught? 


a._______  General Elementary(i.e., kindergarten, 3rd Gr., 5th Gr. self-contained)


b._______  Visual/Performing Arts (art, music, theatre, dance)


c._______  World Languages


d._______  Basic Skills Math (i.e., Title I, pull-out, etc.)


e._______  Basic Skills English/Reading/Language Arts  (i.e.Title I, pull-out, etc.)


f._______  Special Education (pull- out resource and self-contained)


g._______  English as a Second Language (pull out)


h._______  Other core academic subject specials (i.e. GT Math, Science, English)


i._______  Total number of core academic subject classes taught at your 

                              school.

B.2  Of the classes counted in B.1, how many are taught by teachers who met the NCLB 

Definition of a highly qualified teacher?


a._______  General Elementary(i.e., kindergarten, 3rd Gr., 5th Gr. self-contained)


b._______  Visual/Performing Arts (art, music, theatre, dance)


c._______  World Languages


d._______  Basic Skills Math (i.e., Title I, pull out, etc.)


e._______  Basic Skills English/Reading/Language Arts  (i.e.Title I, pull out,etc.)


f._______  Special Education (resource and self-contained)


g._______  English as a Second Language (pull out)


h._______  Other core academic subject specials (i.e. GT Math, Science, English)


i._______  Total number of core academic subject classes taught by teachers

      who meet the NCLB definition of a “Highly Qualified Teacher”.

B.3  ___Percentage of Core Academic Classes Taught by Highly Qualified Teachers  (This field will be automatically calculated by the MEDMS online HQT Report)                   
Reasons for NON- “Highly Qualified Status” (The total reported in this section, when added to B.2.i, must equal the total number of core academic classes reported in B.1.i or MEDMS will not accept the report.)
j) _____Elementary school classes taught by certified general education teachers who did not pass a subject-knowledge test or (if eligible) have not demonstrated subject-matter competency through HOUSSE

k) _____Elementary school classes taught by certified special education teachers who did not pass a subject-knowledge test or have not demonstrated subject-matter competency through HOUSSE

l) _____Elementary school classes taught by teachers who are not fully certified (and are not in an approved alternative route program)

m) Other (please explain)

C. Secondary School (Middle/Jr. High, High School and/or Vocational School)
HOUSSE Question:

              _______   Total number of secondary TEACHERS (not classes) who met the NCLB definition of a “Highly Qualified Teacher” by using the HOUSSE rubric. 
C.1  How many of the following types of classes does your school have this year in which the core academic subjects are taught?


a._______  English/Language Arts/Reading


b._______  Social Studies


c._______  Science


d._______  Mathematics


e._______  Visual/Performing Arts (art, music, theatre, dance)


f._______  World Languages


g._______  Basic Skills Math (i.e., Title I, pull out, etc.)


h._______  Basic Skills English/Reading/Language Arts  (i.e.Title I, pull out,etc.)


i._______  Special Education (pull out, resource and self-contained)


j._______  English as a Second Language (pull out)

k._______  Other core academic subject specials (i.e. Middle School GT Math, 

                 GT English etc.)


l._______Alternative Education core academic classes


m._______  Total number of core academic subject classes taught at your 

                              school. 
C.2  Of the classes counted in C.1, how many are taught by teachers who met the NCLB 

Definition of a highly qualified teacher?


a._______  English/Language Arts/Reading


b._______  Social Studies


c._______  Science


d._______  Mathematics


e._______  Visual/Performing Arts (art, music, theatre, dance)


f._______  World Languages


g._______  Basic Skills Math (i.e., Title I, pull out, etc.)


h._______  Basic Skills English/Reading/Language Arts  (i.e.Title I, pull out,etc.)


i._______  Special Education (resource and self-contained)


j._______  English as a Second Language (pull out)


k._______  Other core academic subject specials (i.e.Middle School GT Math,

                                GT English etc.)


l._______ Alternative Education core academic classes


m._______  Total number of core academic subject classes taught by teachers

      who meet the NCLB definition of a “Highly Qualified Teacher”.

C.3  ___Percentage of Core Academic Classes Taught by Highly Qualified Teachers
(This field will be automatically calculated by the MEDMS online HQT Report)
Reasons for NON- “Highly Qualified Status” Reasons for NON- “Highly Qualified Status” (The total reported in this section, when added to C.2.m, must equal the total number of core academic classes reported in C.1.m or MEDMS will not accept the report)
n) _____Secondary school classes taught by certified general education teachers who have not demonstrated subject-matter knowledge in those subjects (e.g., out-of-field teachers)

o _____Secondary school classes taught by certified special education teachers who did not pass a subject-knowledge test or have not demonstrated subject-matter competency through HOUSSE

p _____Secondary school classes taught by teachers who are not fully certified (and are not in an approved alternative route program)

q Other (please explain)

Number of Maine Staff by Years of Experience
Calculated Annually (Sample)
	2005-06
	Zero Years
	1 Years
	2 Years
	Total of all Staff 0-19 years of more

	Women
	228
	340
	307
	11740

	Men
	89
	125
	119
	4262

	
	
	
	
	

	
	317
	465
	426
	16002


1208 = total # of “inexperienced teachers” in State

16002 = total # of teachers in State

7.55% = State average of inexperienced teachers

5% or more above State average = “high % of inexperienced teachers”

12.5% or greater = “high % of inexperienced teachers”

SAMPLE DATA TABLE FOR COMPARISON AND IDENTIFICATION OF HIGH NEED SCHOOLS

	SAUName
	SchoolName
	Teacher Count
	Tea < 3 yrs exp
	% w < 3 yrs exp.
	07-08 HQT %
	AMO Priority
	AYP Status

	ABC
	SCHOOL #1
	5
	3
	60.00%
	100
	
	pending

	DEF
	SCHOOL #2
	4
	2
	50.00%
	100
	
	no

	GHI
	SCHOOL #3
	7
	3
	42.86%
	90.91
	
	no

	JKL
	SCHOOL #4
	11
	4
	36.36%
	100
	
	no

	
	
	
	
	
	
	
	


Appendix B

Goal #2: LEAs will have plans in place to assist teachers who are not highly qualified.

Maine’s LEA Action Plan Template

Local Education Agency (SAU) Action Plan for Teacher Quality, and Equitable Distribution of Highly Qualified Teachers

2010-2011 School Year

SAU  Name
Superintendent Name (Print or Type)      Sup. Signature  /     Date

Name of  Designated Point-of-contact
Telephone number
Contact Person’s E-Mail 




/
                 





/



Plan approved by (Person or Entity) /Date
Plan approved by (MDOE Staff)/Date 

I. NEEDS ASSESSMENT:  Enter SAU-level data from the 2010-2011 school year for the following elements. 

	1. Core Academic Subject Teachers
who are NOT Highly Qualified 


	Number
	Percentage
	Comments

	
	
	
	

	2. Core Academic Subject Classes taught By teachers who are NOT Highly Qualified
	Number
	Percentage
	Comments

	
	
	
	

	3. Core Academic Subject Teachers who are “Inexperienced” (less than 3 years experience).
	Number
	Percentage
	Comments

	
	
	
	          

	4. Core Academic Subject Classes that are taught by “Inexperienced” teachers (less than 3 years experience).
	Number
	Percentage
	Comments

	
	
	
	

	5. Core Academic Subjects, Grades, and Student Groups in Which the SAU Did NOT Make AYP based on Spring 2006 statewide assessments
	

	6. Core Academic Subjects and Grades That Have Teaching Vacancies That the SAU CANNOT Fill with HQ Teachers
	

	7. % of HQTs in high poverty schools compared to % of HQT in other schools.
	


Add any other data for the SAU that establishes needs related to ensuring that all core academic subject teachers are highly qualified.

II. TARGET AUDIENCE:  Using the following chart, identify the target audience – core academic subject teachers that are NOT highly qualified, and/or are inexperienced, and core academic subject classes taught by teachers that are NOT highly qualified, and/or are inexperienced.  Below the table, write a brief summary to describe highly qualified teacher needs in the SAU

(see sample Action Plan on page 7 of this document)

	School Name 

and Descriptive Information
	Grade(s)
	Subject
	No. of Classes Taught
	Notes/Comments

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	


SUMMARY:  

III. PLANNING COLLABORATION:  Create a list of individuals that collaborated to develop the SAU plan
	Name of Individual
	Position or Relationship to SAU
	Contact Information 
	Notes

	
	SAU Superintendent
	
	

	
	SAU designated contact for “highly qualified” teacher issues
	
	

	
	
	
	

	Barbara Moody
	MDOE Title II Coordinator


	Barbara.moody@maine.gov
624-6830
	

	
	Teacher (already “highly qualified”)
	
	

	
	
	
	

	
	
	
	

	
	Local School Administrator
	
	

	
	
	
	

	
	
	
	

	
	Other? (New Teacher Mentor, new teacher, Certification Chair, …)
	
	

	
	
	
	

	
	
	
	


IV. SAU ACTIONS TO GET ALL TEACHERS HIGHLY QUALIFIED:  List and describe SAU actions to get all teachers highly qualified and to ensure that poor and minority students and those in schools identified for improvement are not taught by inexperienced, unqualified, or out-of-field teachers at higher rates than other students.    Refer to the Needs Assessment and Target Audience analysis to keep local needs in mind.  Insert lines in the chart, as needed.

	SAU Action
	Person Responsible
	Resources

(Fund Source/ $$)
	Complete

Date
	Notes

	1. Appoint a system-level administrator as the single point-of-contact who will work directly with teachers and with MDOE staff on “highly qualified” issues.
	
	
	
	

	2. Consider (1) changing teacher assignments within a school, (2) within-school transfers, and (3) between-school transfers to have teachers highly qualified.
	
	
	
	

	3. Conduct a meeting with each teacher who is not yet highly qualified.  Develop an individual action plan with each teacher. (see HQT “Teacher Action Statements” attached)
	
	
	
	

	4. Schedule and conduct periodic checks for completion of agreed-upon actions.
	
	
	
	

	5. Ensure that each teacher who is not yet highly qualified receives support and assistance related to content knowledge and teaching skills needed for the teaching assignment, including teacher mentoring and high-quality professional development, both of which must meet the state and NCLB definitions and criteria for those professional components.  
	
	
	
	             

	6. Plan steps to increase teacher retention and thus reduce % of inexperienced teachers (induction, incentives, etc.).
	
	
	
	

	OTHER?
	
	
	
	


Guidance for SAU Action Plans for Highly Qualified Teachers

(Meeting and Maintaining the 100% Goal)

This document provides guidance for local education agencies (SAUs) for meeting and maintaining the 100% goal of having all core academic subject teachers “highly qualified.”  Information and expectations herein are based on statutory requirements in the No Child Left Behind Act of 2001 (NCLB). Laws, documents, and memoranda referenced in this guidance are available on the State Department of Education Web site at the following link: http://www.maine.gov/education/index.shtml
NCLB requires that all core academic subject teachers be “highly qualified” by the end of the 2005-2006 school year.  Informational Letter 152 dated June 7, 2006, from Commissioner Gendron to SAU superintendents clarified that “the end of the 2005-2006 school year” is interpreted as August 31, 2006.  NCLB Section 2141 describes what the state and SAUs must do if the 100% goal is not met.  Specifically, SAUs that are identified “high poverty”, have a low percentage of highly qualified teachers and/or a high percentage of inexperienced teachers will have the opportunity to: 

1. Develop or revise a plan for the SAU, in consultation with the MDOE, that describes specific actions that will be taken and uses of federal funds to assist teachers in meeting the “highly qualified teacher” requirement. 

2. Develop a plan for each core academic subject teacher who is not highly qualified. 

3. Develop a general plan that includes strategies for retention of inexperienced teacher, i.e. induction, targeted professional development or incentives or supports, etc.

NCLB Section 1119(a)(3) requires that each SAU have a plan that describes actions the SAU will take to ensure that all teachers are highly qualified.  Section 2122(b)(10) requires that the plan describe how the SAU will use Title II funds to meet the requirements of Section 1119.  Additionally, the plan must include specific strategies that will be implemented to ensure that poor and minority students and those in schools identified for improvement are not taught by inexperienced, unqualified, or out-of-field teachers at higher rates than are other students.  If the SAU has a plan that meets these requirements, the plan can be refined to describe specific actions the SAU will implement and specific uses of Title I, Title II, and other funds to support the planned actions.  

SAU plans must be approved locally, through whatever mechanism is required by the SAU, and submitted to the State Department of Education if application is made for technical assistance.  Submit plans by regular mail, electronic mail,  or hand delivery to:

Barbara Moody

Title IIA Coordinator

Maine Department of Education

23 State House Station

Augusta, ME 04333-0023

Or

Daniel Conley

Teacher Quality, Mentoring and Induction Coordinator

Maine Department of Education
23 State House Station

Augusta, ME 04333-0023

This guidance is designed for SAUs that met the MDOE “High Need Schools” criteria; however, the planning template may be helpful for all SAUs to strengthen the quality and effectiveness of plans and to ensure equitable distribution of highly qualified teachers.

SAU Plan for Highly Qualified Teachers 
1. Needs Assessment:  As is required by NCLB Section 2122, the SAU Plan for Highly Qualified Teachers must be based on an assessment of local needs

2. Target Audience:  This component allows the SAU to analyze data by school.  For each school in the SAU that meets the “High Needs Schools” criteria, create a chart of core academic subject teachers with targeted needs.

After analyzing the chart, write a brief summary to describe highly qualified teacher needs in the SAU.  For example, findings from the example may be summarized as follows:  

Ten (10) core academic subject teachers, representing 46 classes in 4 schools, are not highly qualified.  Six (6) teachers and 24 classes are in the area of Mathematics.  Three (3) of the four schools are high-poverty and two of the high-poverty schools did not make AYP in academic areas based on the previous year’s accountability results. Of the total classes, 42 are in middle/secondary grades.    

This analysis will determine the intensity of resources needed, and will guide development of strategies and actions. 
Example of “Target Audience Table”

       SAU Chart of Teachers Not Highly Qualified, or Inexperienced

 (End of 2005-2006 School Year)

	School Name (and Descriptive Information)
	Grade
	Subject
	No. of Classes Taught
	Notes/Comments

	XYZ High School – 78% poverty; did not make AYP in Mathematics (all students) and Graduation Rate
	10
	 Biology 
	5
	Tenured-says he will retire in 3 years

(Even though this teacher intends to retire, he must agree to and complete an individual teacher plan.)

	
	9-10
	Algebra I
	5
	Working on academic degree in mathematics

	
	12
	Economics
	4
	Certified in History; did not pass Praxis II; will re-take test

	MNO High School – 49% poverty; did not make AYP in Participation (all students)
	9
	Algebra I
	3
	Not eligible for HOUSSE portfolio or other non-test options; refuses to take test 

	
	12
	English 
	5
	New hire; certified, but no highly qualified applicants

	ABC Middle School – 85% poverty; did not make AYP in Mathematics (all students and high-poverty students) and Reading (special education)
	8
	Algebra I
	5
	Needs more points on HOUSSE portfolio

	
	7
	Social Studies
	5
	Not eligible for HOUSSE portfolio or other non-test options; took, but did not pass Praxis II

	
	5-8
	Special Education: Mathematics
	5
	Already highly qualified in English Language Arts; not eligible for HOUSSE portfolio or other non-test options in Mathematics

	
	7
	Mathematics (Sec. B)
	5
	Already highly qualified in Science; not eligible for HOUSSE or other non-test options in Mathematics

	DEF Elementary School – 72% poverty; made AYP
	5
	Self-Contained
	(4)

 (Language, Mathematics, Science, Social Studies)
	New hire; highly qualified in GA; must receive AL certificate before requesting highly qualified review

	ABC Middle School (see above)
	8
	Math
	$
	Less than 3 years experience


3. Planning Collaboration:  Name the individuals – SAU superintendent, SAU contact person for highly qualified teacher issues, MDOE contact person, teachers, school administrators – who will collaborate to develop the plan.

4. SAU Actions:  List and describe actions by the SAU to ensure that remaining teachers become highly qualified by the end of the 2006-2007 school year and/or to increase the retention of inexperienced teachers.

Teacher Plan for Demonstrating Highly Qualified Status
The SAU must develop an individual plan for each core academic subject teacher who has not been deemed highly qualified by the end of the 2005-2006 school year and is not on track to meet the requirement before the beginning of the 2008-2009 school year.  This plan must be jointly developed, as a written agreement between the SAU and the teacher, to describe specific actions that will be taken to get the teacher highly qualified as soon as possible, but not later than September 30, 2009.     

It is understood that each SAU will establish its own administrative procedures for (1) scheduling meetings with teachers, (2) developing and securing commitments and signatures for teacher plans, and (3) periodically monitoring implementation progress.  It is required, however, that those procedures provide for cSAUr and direct communication between the SAU administrative office and each teacher for whom a plan will be developed.  The SAU superintendent and his/her designated staff must retain responsibility and accountability for teacher plans in order to demonstrate a “good faith effort” in implementing the federal and state requirements related to “highly qualified” teachers.  
If the teacher is properly certified to teach the assigned subject(s) and grade(s), the teacher completes a “Highly Qualified Teacher Action Statement” form. If not fully certified (“conditionally or targeted needs” certified) then the teacher completes the “Plan to Become a Fully Certified Teacher” form. Both of these forms may be found online at www.maine.gov/education/hqtp
or in the “High Need Schools Assistance Application”.

1. Keep in mind that the high objective uniform state standard of evaluation (HOUSSE) option will no longer be a viable option after August 31, 2006, except in limited instances, and may not be used in individual teacher plans. See Superintendent’s Informational Letter # 152, dated June 7, 2006, available online at 
      http://www.maine.gov/education/edletrs/ilethome.htm
 for more specific guidance. All other teachers must demonstrate HQ status through other approved methods, such as PRAXIS II, applicable exams, or coursework.
Appendix C
Goal # 3: The State Education Agency will provide technical assistance to assist LEAs in completing HQT plans to reach 100% HQT status by the end of the ’11-’12 school year.


Abstract

The Maine Content Literacy Project (MCLP) is a collaborative effort of University of Maine System (UMS) faculty in education and arts and sciences from four campuses; 21 school districts (LEAs) throughout the state, including 10 of the 12 high needs districts identified in the guidance; 5 regional educational partnerships; and other P-16 stakeholders. Responding to the need to increase academic achievement of all students and recognizing that the greatest in-school predictor of student success is teacher effectiveness, MCLP will focus on content area and content literacy professional development needs of PK-12 teachers, leadership skill development for administrators, and collaboration between university and school faculties. The analysis of LEA-specific professional development needs and student achievement will serve as the foundation on which to base site-specific, collaboratively designed activities. Academic courses in core content areas, with a focus on literacy, will be offered for teachers lacking “highly qualified” credentials. Using content literacy expertise led by Dr. Julie Meltzer and colleagues, MCLP will facilitate professional development for district personnel to sustain efforts and build capacity in content literacy for sustainability.  Consistent with the guidance, we propose four goals: (1) increase the number of highly qualified PK-12 teachers; (2) increase the number of teachers participating in high quality content literacy professional development activities; (3) increase student achievement in core content areas through the integration of content literacy strategies, reducing the need for remedial literacy courses at the post-secondary level; and (4) create a leadership model for sustainable, capacity-building professional development in content literacy. 

SPARC

Special Education Alternate Route To Certification

A Program Of ON-LINE Courses And Coaching

For Individuals Seeking Special Education Certification

Partially Funded Through a Transitions to Teaching Grant, US Department of Education
SPARC: Special Education Alternate Route to Certification:  The Right Resources At the Right Time

School districts throughout Central and Western Maine are coping with a severe shortage of special educators.  The SPARC program is designed to help individuals and districts meet this challenge in effective and efficient ways:  on-line courses and face-to-face coaching.

WHICH 24?  Maine requires 24 credits of coursework for special education certification.   Several leaders in the special education field have come together to design the SPARC program to address the specific skills and knowledge they believe a special educator needs to thrive and flourish within the 24 credits required. (Interested candidates should also check with the Maine Department of Education Office for other requirements of Special Education Certification beyond coursework.)

WHY A PROGRAM? WHY NOT JUST COURSES?  Some personnel will choose merely to accumulate the 24 credits needed for certification. SPARC is designed for those who are looking for cohesion and deeper application. However, individuals who have acquired some of the 24 required credits in other ways will be welcomed into SPARC.

 The SPARC program’s foundation is rooted in two major principles:

· The credits need to be focused on specific sets of skills and bodies of knowledge;
· Inexperienced special educators need face-to-face coaching to handle both the “real time” issues and legal aspects of working with students with disabilities.
What Are the Courses? What Is the Schedule?

SPARC will offer a minimum of 8 courses (3 graduate credits each) on a rotating schedule on-line.  Each course is appropriate for K-12 teachers; modifications of assignments will be made based on the grade level each participant teaches.

WHAT ARE THE COURSES? WHAT IS THE CONTENT?  The courses, as planned now, will include:

· Coaching Practicum.  This course will provide a coach, approximately once a week, in the participant’s own classroom to offer expert assistance, modeling, and advice.  Sponsors of SPARC urge individuals to select this course at least once to receive the full benefit of the program.

· Curriculum and Instruction.  Participants will learn how to develop curriculum appropriate to each student and how to design clear instructions and goals for Individual Education Plans (IEPs).

· Classroom and Behavior Management.  Participants will explore basic principles of classroom and behavior management from prevention of problems through positive responses to chronic behaviors.

· Literacy Instruction for Students with Disabilities.  This course will focus on the five elements of literacy instruction as they relate to students with disabilities: phonics, phonemic awareness, fluency, comprehension, and vocabulary.

· Mathematics Instruction for Students with Disabilities.  This course will address the specific foundational concepts and demonstrate specific strategies for teaching mathematics to students with disabilities.

· Special Education Rules and Regulations.  Special education laws, rules, and regulations, and their applicability in the everyday life of a special educator will be addressed in this course.  Participants will learn how to manage PETs and how to develop IEPs that are meaningful and productive for the children and parents involved.

· Achieving High Standards with Assistive Technology.  This course will explore a variety of assistive technology options which can support students with disabilities and their access to the general curriculum.  Devices from the simple to more advanced will be explored.

· Collaboration with Parents and Community Agencies.  Special educators are in constant and continuing contact with parents, social service agencies, and other support groups.  This course will focus on collaboration and teaming strategies that are most effective in such settings.

WHAT IS THE TENTATIVE SCHEDULE OF COURSE OFFERINGS?  The schedule of course offerings is still in development.  However, a tentative schedule is given here for individuals who wish to begin planning.

	Fall 2006  — MUST REGISTER BY OCTOBER 2!!
· Curriculum and Instruction

· Classroom and Behavior Management


	Fall 2007
· Literacy Instruction for Students with

        Disabilities

· Coaching Practicum



	Spring 2007
· Special Education Rules and Regulations

· Coaching Practicum

· Assistive Technology


	Spring 2008
· Curriculum and Instruction

· Classroom and Behavior Management

· Coaching Practicum

	Summer 2007
· Collaboration with Parents and Community                              

          Agencies 

· Mathematics Instruction for Students with 

        Disabilities
	


Course Costs.  For the courses offered through Summer 2007, costs will be:

Tuition:  $810

Fees:      $  50

Total       $860

Additional fees may apply.

For Additional Information or to Register, Contact:

Valerie Soucie at 778-7502 or valerie.soucie@maine.edu
or

Pam Wilson at 778-7186 or pwilson@maine.edu
SPONSORS

	The Western/Central Maine Regional Teacher Development Center (RTDC)

	The UMF Office of Educational Outreach
	The UMF Special Education Faculty

	The Western Maine Partnership 
	The Maine Support Network


The Extended Teacher Education Program (ETEP)
The Extended Teacher Education Program (ETEP) is a graduate level teacher education program that leads to elementary, secondary, and special education certifications and a master's degree. Committed to equitable and engaging learning, the faculty works closely with school partners to ensure that prospective teachers are competent, caring, and qualified. 

What the ETEP options are 
· 9-Month program: a full-time elementary or secondary certification program that leads to a master of science in education in teaching and learning (M.S.Ed.). It begins mid-August and continues through May.

· Unified: a two-year dual certification program with two options: 

· A unified elementary option that combines K-8 general education certification with K-8 special education certification. All of the coursework in this option is online. 

· A unified elementary option that combines K-8 general education certification with K-12 ESL certification. All of the coursework in this option is online. 

· A unified secondary option that combines a 7-12 certification in a selected content area or a K-12 foreign language, with a 7-12 special education certification. Some of the coursework in this option is online. 
All three options lead to a master of science in education (M.S.Ed.) in Teaching and Learning. They are especially suitable for education paraprofessionals who want to be teachers. 

· Special Education (K-8 or 7-12): This option will lead individuals to initial teacher certification in special education at either the K-8 or 7-12 level.

· Newcomer: an option designed to recruit recent immigrants and language-minority candidates into teaching, done in collaboration with Portland Public Schools.

What the Advantages of ETEP are
· Personalized and Supportive Learning:  Teacher candidates are organized into groups of 15-20. These groups work closely with faculty and school-based site coordinators, take classes together, and provide an ongoing network for interactive learning and support.

· Intensive Mentored Internships:  Throughout the entire internship year(s) -from the first day of school in September until May-ETEP interns are placed in K-12 classrooms with experienced teachers. These classrooms serve as "learning laboratories" where interns can practice the ideas and concepts they are studying in their professional teaching courses and learn the essentials of classroom management, instructional planning, responsive teaching, and the ongoing assessment of student learning.

· Graduate-Level Degree Program: ETEP courses and seminars are taught by experienced USM faculty and school practitioners and provide in-depth opportunities to connect content and pedagogy. The program leads to a master of science in education.

· School Partnerships:  ETEP was created in 1990 in close collaboration with southern Maine school districts and has remained well-connected to school partners.  This relationship has kept the program vital and relevant and accounts for the high rate of job placements achieved by our graduates in their first year out of the program.

Who ETEP serves
· People with a bachelor's degree who want to be elementary school, middle school, high school, or special education school teachers. 

· Career changers with a bachelor's degree who want to become an elementary school, middle school, high school, or special education school teachers. 

· Educational technicians with a bachelor's degree who want to change careers and become an elementary school, middle school, high school, or special education school teachers. 

· Conditionally certified teachers seeking a master's degree as they complete coursework to fulfill teacher certification requirements.

Steps to Applying to ETEP 
1. The most important step in applying to ETEP is to read the handbook for prospective students:  ETEP Handbook for Prospective Students (pdf) 

2. Take the Praxis I exam:  Schedule Praxis I as soon as you can, even if you need time to study for it, the longer you wait to get a test date the more likely it is that you will have difficulty getting a date and time.

3. Request official transcripts from all colleges and universities attended

4. Choose three people for letters of recommendation:  These letters should be from people who know you working with kids in a teaching and learning environment. They can also be from people who can speak to your ability to be success in a graduate program.

5. Update your resume

6. Complete the application, including essay, catalog of experience, and ETEP Program Selection Sheet 
7. Send all application materials to the: 

Office of Graduate Admissions
P.O. Box 9300 
Portland, ME 04104 
Letters of recommendation, transcripts, etc can be sent directly to Graduate Admissions (39 Exeter Street)) and they will be held until your application has been received. 
· ETEP Program Selection Sheet 
· Application for Admission to Graduate Study
· Recommendation Form (pdf) 

For more information about ETEP or how to apply, please contact:
Teacher Education Department 
(207) 780-5413
etep@usm.maine.edu
Minimum Teacher Salary

ADMINISTRATIVE LETTER:  21
POLICY CODE:  GCB
TO: Superintendents of Schools and Directors of Career & Technical Education Regions

FROM: Susan A. Gendron, Commissioner

DATE: November 28, 2007

RE: Verification of Certified Teachers with a Salary below $30,000 for the 2007-08 School Year in “Qualifying School Administrative Units” – Due Date: January 15, 2008  

In 2007-2008, the State will provide each qualifying school administrative unit with the funding needed to raise salaries from the levels in locally established salary scales to the statutory minimum amount of $30,000.  A “qualifying school administrative unit” means a school administrative unit as defined in 20-A MRSA, section 1, subsection 26 or a career and technical education region as defined in 20-A MRSA, section 8301-A, subsection 6. Beginning 7/1/07, school administrative units must pay a salary of at least $30,000 to eligible staff (see Staff Eligibility for New Minimum Salary Requirements, below). The requirement to pay the $30,000 minimum is not contingent upon receipt of the State’s adjustment to subsidy. The minimum salary law does not distinguish between full-time and part-time teachers. Full-time teachers must be paid a minimum salary of $30,000. The minimum amount may be prorated for part-time teachers in proportion to their full-time equivalency.

Method of Application by a Qualifying School Administrative Unit:
A Minimum Teacher Salary Report is now available for verification on the Maine Educational Data Management System (MEDMS). Once you have verified the data on this report, please sign and return the “2007-08 Minimum Teacher Salary Report Confirmation of Verification Form” to the Department of Education by fax at 207-624-6791. This verification form is available by clicking on the following link: 

http://www.maine.gov/education/data/teacher/ 

Upon receipt of the signed Minimum Teacher Salary Report confirmation of verification form, the total adjustment amount will be calculated for each school administrative unit or career and technical education region and payment will be as follows: (1) school administrative units will receive an adjustment to the unit’s subsidy printout (ED281) – therefore the salary supplement for the entire 2007-08 school year will be included in the remaining monthly subsidy checks; and (2) career and technical education regions will receive a payment in the amount of the total adjustment.

PART AAAA


Sec. AAAA-1.  20-A MRSA §13013-A is enacted to read:

§13013-A.  Salary supplement for national board-certified teachers

1.  Salary supplement.  Notwithstanding any other provision of law, the Department of Education shall provide a public school teacher who has attained certification from the National Board for Professional Teaching Standards, or its successor organization, as of July 1, 2006 or thereafter with an annual national board certification salary supplement of $3,000 for the life of the certificate.  The salary supplement must be added to the teacher's base salary and must be considered in the calculation for contributions to the Maine State Retirement System.  If a nationally certified teacher becomes no longer employed as a classroom teacher in the field of that teacher's national certification, the supplement ceases.

2.  Local filing; certification.  On or before October 15th annually, the superintendent of schools of a school administrative unit shall file with the commissioner a certified list of national board-certified teachers eligible to receive the salary supplement pursuant to subsection 1.
3. Payment.  The department shall provide the salary supplement to eligible teachers no later than February 15th of each year.

Recent research indicates a correlation between National Board Certified Teachers and higher student achievement:

“In this paper, we describe the results a study assessing the relationship between the certification of teachers by the National Board for Professional Teaching Standards (NBPTS) and elementary level student achievement. We examine whether NBPTS assesses the most effective applicants, whether certification by NBPTS serves as a signal of teacher quality, and whether completing the NBPTS assessment process serves as catalyst for increasing teacher effectiveness. We find consistent evidence that NBPTS is identifying the more effective teacher applicants and that National Board Certified Teachers are generally more effective than teachers who never applied to the program. The statistical significance and magnitude of the “NBPTS effect,” however, differs significantly by grade level and student type. We do not find evidence that the NBPTS certification process itself does anything to increase teacher effectiveness.” (p. 3)

Appendix D

Goal # 4: Maine will phase out the use of the HOUSSE rubric by the end of the 2008-2009 school year.
INFORMATIONAL LETTER:  152
POLICY CODE:   GCFC/GDA

TO:                   Superintendents of Schools and School Principals

FROM:             Susan A. Gendron, Commissioner

DATE:              June 7, 2006

RE:                   PRIORITY:   HIGHLY QUALIFIED TEACHER REQUIREMENTS
Revised Requirements for Highly Qualified Teacher Identification and Use of the HOUSSE Rubric
Please be advised that Local Education Agencies (LEAs) responsible for determining veteran teachers’ Highly Qualified status after August 31, 2006 may be subject to new rules as to the use of the HOUSSE Rubric.  At present, in order to be considered Highly Qualified, a veteran teacher must demonstrate content area competency by:

1. Holding a Bachelor’s degree or higher; and 

2. Holding full Maine State Teaching Certification (Provisional, Professional, or Master); and 

3. Having a major, or coursework equivalent to a major (24 semester hours), from an accredited four-year college(s) or university in the assigned core content area; or holding an advanced degree in that content area; or holding National Board Certification in that content area; or having passed the PRAXIS II in that content area; or having achieved 100 points in at least 3 columns, on Maine’s HOUSSE Rubric in that content area. 

Recent guidance from the United States Department of Education indicates that the use of the HOUSSE may be curtailed after this year.  LEAs may want to apply the HOUSSE procedure, before August 31, 2006, to all veteran teachers who have not yet demonstrated Highly Qualified status and are eligible for the HOUSSE, or are anticipated to transfer teaching assignment into another content area in which they do not meet the other criteria listed in # 3 above.  The reasons for this are detailed in the remainder of this letter.

We are advising that all veteran teachers (teachers with at least one year of teaching experience) to use HOUSSE to determine their highly qualified status in all possible core academic subjects.  Once HOUSSE is phased out for veteran teachers, the only means of demonstrating highly qualified status in a subject will be to: 1) pass the PRAXIS II; 
2) earn a major, or 24 credits in the subject or; 3) earn an advanced degree in a subject or an advanced certificate in a subject.

Deputy Secretary of Education Henry L. Johnson recently announced that the use of the HOUSSE Rubric for veteran teachers, except in certain situations, should be completed by the end of the 2005-06 school year, to achieve conformity with the deadline by which teachers of core subjects must be highly qualified.  I have designated August 31, 2006 as the official end of Maine's 2005-2006 school year.  

After August 31, 2006, according to this new guidance from the United States Department of Education, the allowed uses of HOUSSE procedures will be as follows for teachers hired after the end of the 2005-06 school year:

· secondary school teachers teaching multiple subjects in eligible rural schools (who, if highly qualified in at least one subject at the time of hire, may use HOUSSE to demonstrate competence in additional subjects within three years); and 

· those special education teachers teaching multiple subjects (who, if they are new to the profession and highly qualified in language arts, mathematics, or science at the time of hire, may use HOUSSE to demonstrate competence in additional subjects within two years); and 

·  teachers who come to the United States from other countries to teach on a temporary basis will also be eligible to use HOUSSE. 

All other new hires are required to demonstrate competency by meeting the 3 listed criteria in the first paragraph on page one of this letter, excluding the HOUSSE procedures.

Teachers currently qualified under HOUSSE procedures (i.e. having demonstrated content competency through use of the HOUSSE prior to this end of the current school year) should continue to be counted as Highly Qualified for that content area.  Teachers operating under a “Teacher Action Statement,” working toward Highly Qualified status, may continue to do so, and be reported as not Highly Qualified.  At present, as has been the case in the past, there are no legally required employment consequences for not being Highly Qualified, there are only reporting requirements to parents, and to the State, in the yearly Highly Qualified Teacher data collection process.

If you have questions, or if we can assist you further, please contact Daniel J. Conley, at 207-624-6639, or by e-mail to dan.conley@maine.gov.
Chapter 13, and 115 of Maine State Regulations governing Public Education reflect changes described in the text of the plan, specifically the requirement for all new certified teachers to pass the appropriate PRAXIS I and II exams. Thus this supports the phase out of the use of the HOUSSE Rubric, as all newly certified teachers will have demonstrated “Highly Qualified” status in order to attain State certification. The link below leads to these updated rules.

http://www.maine.gov/sos/cec/rules/05/chaps05.htm
“HQT” Requirements: Temporary Use of the HOUSSE Rubric

INFORMATIONAL LETTER: 56  
POLICY CODE:   GCFC/GDA

TO:                  Superintendents of Schools, NCLB Coordinators,”HQT" Officials, and School Principals
FROM:             Susan A. Gendron, Commissioner
DATE:              December 7, 2009
RE:                   “HQT” Requirements: Temporary Use of the HOUSSE Rubric
In light of Maine’s ongoing efforts to deal with the impact of the national recession, and the resulting need for education budget “curtailments” in Maine, restrictions on the use of the HOUSSE Rubric are being temporarily waived.  This temporary allowance of the use of the HOUSSE Rubric is meant to aid SAUs in the event that reassignments are necessary for any reason.

At present, in order to be considered Highly Qualified, a veteran teacher must demonstrate content area competency by:

1. Holding a Bachelor’s degree or higher; and

2. Holding full Maine State Teaching Certification (Provisional, Professional, or Master); and

3. Having a major, or coursework equivalent to a major (24 semester hours), from an accredited four-year college(s) or university in the assigned core content area; or holding an advanced degree in that content area; or holding National Board Certification in that content area; or having passed the PRAXIS II in that content area; or having achieved 100 points in at least 3 columns on Maine’s HOUSSE Rubric in that content area if eligible for its use. 

As of the date of this letter, all teachers assigned to teach core content subjects may use the HOUSSE Rubric to demonstrate Highly Qualified status in additional subjects during the 2009-2010, 2010–2011, and 2011-2012 school years (no later than August 1, 2012). SAUs may want to apply the HOUSSE Rubric to all veteran teachers who are anticipated to transfer teaching assignment into another content area in which they do not meet the other criteria listed in # 3 above. Note that Maine State Certification Regulations still require that all newly certified teachers, as well as those seeking additional endorsements (i.e., those transitionally certified) must pass the appropriate content specific PRAXIS II Exam. These passing scores constitute demonstration of Highly Qualified status.

For example, a certified high school science teacher seeking an additional endorsement in mathematics must apply for and meet the requirements for that endorsement, including passing the PRAXIS II for secondary mathematics teachers. All those teachers certified K-8 General Elementary may use the HOUSSE Rubric to demonstrate in additional content areas within this endorsement’s grade span (e.g., an eighth grade teacher Highly Qualified in science may use the HOUSSE Rubric to demonstrate Highly Qualified status as an elementary generalist instead of taking the PRAXIS II for elementary teachers).

Teachers currently qualified under HOUSSE procedures (i.e., having demonstrated content competency through use of the HOUSSE prior to this) should continue to be counted as Highly Qualified for that content area.  Teachers operating under a “Teacher Action Statement” working toward Highly Qualified status may continue to do so, and their classes will be reported as being taught by a teacher who is not Highly Qualified.  At present, as has been the case in the past, there are no legally required employment consequences for not being Highly Qualified; there are only reporting requirements to parents, and to the State, in the yearly Highly Qualified teacher data collection process. 

Title I Schools and Programs:  According to federal requirements, teachers of core academic subjects who were hired after the first day of the 2002-2003 school year and who are teaching in programs supported with Title I funds (school-wide or targeted assistance) must be Highly Qualified at the time of hire.  

If you have questions, or if we can assist you further, please contact Dan Conley, at 207-624-6639, or by e-mail to dan.conley@maine.gov .

Goal # 1: The SEA will continue to refine  data collection and analyses to determine needs and responses.


 





Goal # 2: LEAs will have plans in place to assist teachers who are not highly qualified.








Goal # 3: The State Education Agency will provide technical assistance to assist LEAs in completing HQT plans to reach 100% HQT status by the end of the 2008 – 2009 school year.
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