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OMB Number: 4040-0004
Expiration Date: 03/31/2012

Application for Federal Assistance SF-424

* 1. Type of Submission: * 2. Type of Application: * If Revision, select appropriate letter(s):
|:| Preapplication |Z New | |
|Z Application |:| Continuation * Other (Specity):

|:| Changed/Corrected Application |:| Revision | |

* 3. Date Received: 4. Applicant Identifier:
07/24/2012 | | |

5a. Federal Entity Identifier: 5b. Federal Award Identifier:

| || b=

State Use Only:

6. Date Received by State: |:| 7. State Application Identifier: | |

8. APPLICANT INFORMATION:

*a. Legal Name: |Breakthrough Charter Schools |

* b. Employer/Taxpayer Identification Number (EIN/TIN): * ¢. Organizational DUNS:

27-0362848 | |84094l434000O

d. Address:

* Streett: |9711 Lamont Avenue |

Street2: | |

* City: |Cleveland |

County/Parish: |Cuyahoga |

* State: | OH: Ohio |

Province: | |

* Country: | USA: UNITED STATES |

* Zip / Postal Code: |44106—4124 |

e. Organizational Unit:

Department Name: Division Name:

| |2

f. Name and contact information of person to be contacted on matters involving this application:

Prefix: |Ms. | * First Name: |Jes‘s‘ica |

Middle Name: | |

* Last Name: |Cohen |

Suffix: | |

Title: |Director of Grants and Foundation Relations

Organizational Affiliation:

|Friends of Breakthrough Schools |

* Telephone Number: |216-373-2603 Fax Number: [216-373-2603 |

* Email: |jcohen@breakthroughcleveland.org |




Application for Federal Assistance SF-424

* 9. Type of Applicant 1: Select Applicant Type:

N: Nonprofit without 501C3 IRS Status (Other than Institution of Higher Education)

Type of Applicant 2: Select Applicant Type:

Type of Applicant 3: Select Applicant Type:

* Other (specify):

*10. Name of Federal Agency:

|U.S. Department of Education

11. Catalog of Federal Domestic Assistance Number:

|84.374

CFDA Title:

Teacher Incentive Fund

*12. Funding Opportunity Number:

ED-GRANTS-061412-001

* Title:

Office of Elementary and Secondary Education (OESE): Teacher Incentive Fund (TIF): TIF General
Competition CFDA Number 84.374A

13. Competition Identification Number:

84-374A2012-1

Title:

14. Areas Affected by Project (Cities, Counties, States, etc.):

Add Attachment Delete Attachment View Attachment

* 15. Descriptive Title of Applicant’s Project:

Breakthrough's Strategic Human Capital Improvement Plan

Attach supporting documents as specified in agency instructions.

Add Attachments Delete Attachments View Attachments




Application for Federal Assistance SF-424

16. Congressional Districts Of:

* a. Applicant b. Program/Project

Attach an additional list of Program/Project Congressional Districts if needed.

OtherDistrictsServed.pdf Add Attachment Delete Attachment | View Attachment |

17. Proposed Project:

*a. Start Date: |10/01/2012 *b. End Date: |09/30/2017

18. Estimated Funding ($):

a. Federal 1,202,861.00

* b. Applicant (b)(4)
c. State
*d. Local
e. Other

*f. Program Income

g. TOTAL

*19. Is Application Subject to Review By State Under Executive Order 12372 Process?

|:| a. This application was made available to the State under the Executive Order 12372 Process for review on |:|
|:| b. Program is subject to E.O. 12372 but has not been selected by the State for review.

|X| c. Program is not covered by E.O. 12372.

* 20. Is the Applicant Delinquent On Any Federal Debt? (If "Yes,” provide explanation in attachment.)

|:| Yes |X| No

If "Yes", provide explanation and attach

21. *By signing this application, | certify (1) to the statements contained in the list of certifications** and (2) that the statements
herein are true, complete and accurate to the best of my knowledge. | also provide the required assurances** and agree to
comply with any resulting terms if | accept an award. | am aware that any false, fictitious, or fraudulent statements or claims may
subject me to criminal, civil, or administrative penalties. (U.S. Code, Title 218, Section 1001)

X ** | AGREE

** The list of certifications and assurances, or an internet site where you may obtain this list, is contained in the announcement or agency
specific instructions.

Authorized Representative:

Prefix: |Ms . | * First Name: |Jill |

Middle Name: | |

* Last Name: |Miller |

Suffix: | |
* Title: |Chief Operations Officer
* Telephone Number: |216—456—2086 | Fax Number: |

*Emam|jmiller@breakthroughcleveland.org

* Signature of Authorized Representative: Jessica Cohen

* Date Signed: |o7/24/2o12




Other congressional districts served: OH-13, OH-14

PR/Award # S374A120005
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OMB Number: 4040-0007
Expiration Date: 06/30/2014

ASSURANCES - NON-CONSTRUCTION PROGRAMS

Public reporting burden for this collection of information is estimated to average 15 minutes per response, including time for reviewing
instructions, searching existing data sources, gathering and maintaining the data needed, and completing and reviewing the collection of
information. Send comments regarding the burden estimate or any other aspect of this collection of information, including suggestions for
reducing this burden, to the Office of Management and Budget, Paperwork Reduction Project (0348-0040), Washington, DC 20503.

PLEASE DO NOT RETURN YOUR COMPLETED FORM TO THE OFFICE OF MANAGEMENT AND BUDGET. SEND
IT TO THE ADDRESS PROVIDED BY THE SPONSORING AGENCY.

NOTE:  Certain of these assurances may not be applicable to your project or program. If you have questions, please contact the
awarding agency. Further, certain Federal awarding agencies may require applicants to certify to additional assurances.
If such is the case, you will be notified.

As the duly authorized representative of the applicant, | certify that the applicant:

1.

Has the legal authority to apply for Federal assistance
and the institutional, managerial and financial capability
(including funds sufficient to pay the non-Federal share
of project cost) to ensure proper planning, management
and completion of the project described in this
application.

Act of 1973, as amended (29 U.S.C. §794), which
prohibits discrimination on the basis of handicaps; (d)
the Age Discrimination Act of 1975, as amended (42 U.
S.C. §§6101-6107), which prohibits discrimination on
the basis of age; (e) the Drug Abuse Office and
Treatment Act of 1972 (P.L. 92-255), as amended,
relating to nondiscrimination on the basis of drug

2. Will give the awarding agency, the Comptroller General abuse; (f) the Comprehensive Alcohol Abuse and
of the United States and, if appropriate, the State, Alcoholism Prevention, Treatment and Rehabilitation
through any authorized representative, access to and Act of 1970 (P.L. 91-616), as amended, relating to
the right to examine all records, books, papers, or nondiscrimination on the basis of alcohol abuse or
documents related to the award; and will establish a alcoholism; (g) §§523 and 527 of the Public Health
proper accounting system in accordance with generally Service Act of 1912 (42 U.S.C. §§290 dd-3 and 290
accepted accounting standards or agency directives. ee- 3), as amended, relating to confidentiality of alcohol
and drug abuse patient records; (h) Title VIII of the Civil
3. Will establish safeguards to prohibit employees from Rights Act of 1968 (42 U.S.C. §§3601 et seq.), as
using their positions for a purpose that constitutes or amended, relating to nondiscrimination in the sale,
presents the appearance of personal or organizational rental or financing of housing; (i) any other
conflict of interest, or personal gain. nondiscrimination provisions in the specific statute(s)
under which application for Federal assistance is being
4. Wil initiate and complete the work within the applicable madg; ar.1d,. 0 .the requwement; of any other
time frame after receipt of approval of the awarding nongllsc!'lmlnatlon statute(s) which may apply to the
agency. application.
' . Will comply, or has already complied, with the
5.  Will comply with the Intergovernmeqtal Personngl Act of requirements of Titles 11 and 11l of the Uniform
1970 (42 U.S.C. §.§4728-4763) relating to prescribed Relocation Assistance and Real Property Acquisition
standards for merit systems for programs funded under Policies Act of 1970 (P.L. 91-646) which provide for
Znegrf]ctj?xe; 2?2;‘:\;?: ggﬁg::gg?gf:ﬁ;ﬂeg Isntem of fair and equitable treatment of persons displaced or
ngsonnel Administration (5 C.F.R. 900, Sub yart F) whose property is acquired as a result of Federal or
T ’ P ) federally-assisted programs. These requirements
i ) ) apply to all interests in real property acquired for
6. Will comply with all Federal statutes relating to

nondiscrimination. These include but are not limited to:
(a) Title VI of the Civil Rights Act of 1964 (P.L. 88-352)
which prohibits discrimination on the basis of race, color
or national origin; (b) Title IX of the Education
Amendments of 1972, as amended (20 U.S.C.§§1681-
1683, and 1685-1686), which prohibits discrimination on
the basis of sex; (c) Section 504 of the Rehabilitation

Previous Edition Usable

Authorized for Local Reproduction

project purposes regardless of Federal participation in
purchases.

. Will comply, as applicable, with provisions of the

Hatch Act (5 U.S.C. §§1501-1508 and 7324-7328)
which limit the political activities of employees whose
principal employment activities are funded in whole
or in part with Federal funds.

Standard Form 424B (Rev. 7-97)
Prescribed by OMB Circular A-102



9. Will comply, as applicable, with the provisions of the Davis-
Bacon Act (40 U.S.C. §§276a to 276a-7), the Copeland Act
(40 U.S.C. §276¢ and 18 U.S.C. §874), and the Contract
Work Hours and Safety Standards Act (40 U.S.C. §§327-
333), regarding labor standards for federally-assisted
construction subagreements.

10. Will comply, if applicable, with flood insurance purchase
requirements of Section 102(a) of the Flood Disaster
Protection Act of 1973 (P.L. 93-234) which requires
recipients in a special flood hazard area to participate in the
program and to purchase flood insurance if the total cost of
insurable construction and acquisition is $10,000 or more.

11. Will comply with environmental standards which may be
prescribed pursuant to the following: (a) institution of
environmental quality control measures under the National
Environmental Policy Act of 1969 (P.L. 91-190) and
Executive Order (EO) 11514; (b) notification of violating
facilities pursuant to EO 11738; (c) protection of wetlands
pursuant to EO 11990; (d) evaluation of flood hazards in
floodplains in accordance with EO 11988; (e) assurance of
project consistency with the approved State management
program developed under the Coastal Zone Management
Act of 1972 (16 U.S.C. §§1451 et seq.); (f) conformity of
Federal actions to State (Clean Air) Implementation Plans
under Section 176(c) of the Clean Air Act of 1955, as
amended (42 U.S.C. §§7401 et seq.); (g) protection of
underground sources of drinking water under the Safe
Drinking Water Act of 1974, as amended (P.L. 93-523);
and, (h) protection of endangered species under the
Endangered Species Act of 1973, as amended (P.L. 93-
205).

12. Will comply with the Wild and Scenic Rivers Act of
1968 (16 U.S.C. §§1271 et seq.) related to protecting
components or potential components of the national
wild and scenic rivers system.

13. Will assist the awarding agency in assuring compliance
with Section 106 of the National Historic Preservation
Act of 1966, as amended (16 U.S.C. §470), EO 11593
(identification and protection of historic properties), and
the Archaeological and Historic Preservation Act of
1974 (16 U.S.C. §§469a-1 et seq.).

14, Will comply with P.L. 93-348 regarding the protection of
human subjects involved in research, development, and
related activities supported by this award of assistance.

15. Will comply with the Laboratory Animal Welfare Act of
1966 (P.L. 89-544, as amended, 7 U.S.C. §§2131 et
seq.) pertaining to the care, handling, and treatment of
warm blooded animals held for research, teaching, or
other activities supported by this award of assistance.

16. Will comply with the Lead-Based Paint Poisoning
Prevention Act (42 U.S.C. §§4801 et seq.) which
prohibits the use of lead-based paint in construction or
rehabilitation of residence structures.

17. Will cause to be performed the required financial and
compliance audits in accordance with the Single Audit
Act Amendments of 1996 and OMB Circular No. A-133,
"Audits of States, Local Governments, and Non-Profit
Organizations."

18. Will comply with all applicable requirements of all other
Federal laws, executive orders, regulations, and policies
governing this program.

* SIGNATURE OF AUTHORIZED CERTIFYING OFFICIAL

*TITLE

|Jessica Cohen

|Chief Operations Officer

* APPLICANT ORGANIZATION

* DATE SUBMITTED

|Breakthrough Charter Schools

lo7/24/2012 |

Standard Form 424B (Rev. 7-97) Back



DISCLOSURE OF LOBBYING ACTIVITIES

Approved by OMB
Complete this form to disclose lobbying activities pursuant to 31 U.S.C.1352

0348-0046

1. * Type of Federal Action: 2. * Status of Federal Action: 3. * Report Type:
|:| a. contract |:| a. bid/offer/application & a. initial filing
& b. grant & b. initial award I:‘ b. material change

c. cooperative agreement |:| c. post-award

|:| d. loan
|:| e. loan guarantee
|:| f. loan insurance

4. Name and Address of Reporting Entity:

g Prime I:‘ SubAwardee

Name Breakthrough Charter Schools |
* Street 1 | | Street 2 | |
9711 Lamont Avenue
City |Cleveland | State |OH: Ohio | Zp |44106 |
Congressional District, if known: |OH-11 |
6. * Federal Department/Agency: 7. * Federal Program Name/Description:

Department of Education Teacher Incentive Fund

CFDA Number, if applicable: |84 .374
8. Federal Action Number, if known: 9. Award Amount, if known:

$ | |

10. a. Name and Address of Lobbying Registrant:

Prefix I:I " First Name [ - | Middle Name | |
asttane | [
NA

* Street 1 | | Street 2 | |

* City | | State | | Zip | |

b. Individual Performing Services (including address if different from No. 10a)

Prefix I:I * First Name A | Middle Name | |
* Last Name | | Suffix I:I
NA

* Street 1 | | Street 2 | |

* City | | State | | Zip | |

1q. [Information requested through this form is authorized by title 31 U.S.C. section 1352. This disclosure of lobbying activities is a material representation of fact upon which
reliance was placed by the tier above when the transaction was made or entered into. This disclosure is required pursuant to 31 U.S.C. 1352. This information will be reported to

the Congress semi-annually and will be available for public inspection. Any person who fails to file the required disclosure shall be subject to a civil penalty of not less than
$10,000 and not more than $100,000 for each such failure.

* Signature: |Jessica Cohen |

*Name: Prefix * First Name |Jill | Middle Name |

* Last Name . Suffix
Miller
Title: [chief operations Officer |Te|ephone No.: |[216-456-2086 |Date: |o7/24/2012
Authorized for Local Reproduction
Federal Use Only:

Standard Form - LLL (Rev. 7-97)




OMB Control No. 1894-0005 (Exp. 01/31/2011)

NOTICE TO ALL APPLICANTS

The purpose of this enclosure is to inform you about a new
provision in the Department of Education's General
Education Provisions Act (GEPA) that applies to applicants
for new grant awards under Department programs. This
provision is Section 427 of GEPA, enacted as part of the
Improving America's Schools Act of 1994 (Public Law (P.L.)
103-382).

To Whom Does This Provision Apply?

Section 427 of GEPA affects applicants for new grant
awards under this program. ALL APPLICANTS FOR
NEW AWARDS MUST INCLUDE INFORMATION IN
THEIR APPLICATIONS TO ADDRESS THIS NEW
PROVISION IN ORDER TO RECEIVE FUNDING UNDER
THIS PROGRAM.

(If this program is a State-formula grant program, a State
needs to provide this description only for projects or
activities that it carries out with funds reserved for State-level
uses. In addition, local school districts or other eligible
applicants that apply to the State for funding need to provide
this description in their applications to the State for funding.
The State would be responsible for ensuring that the school
district or other local entity has submitted a sufficient

section 427 statement as described below.)

What Does This Provision Require?

Section 427 requires each applicant for funds (other than an
individual person) to include in its application a description
of the steps the applicant proposes to take to ensure
equitable access to, and participation in, its
Federally-assisted program for students, teachers, and
other program beneficiaries with special needs. This
provision allows applicants discretion in developing the
required description. The statute highlights six types of
barriers that can impede equitable access or participation:
gender, race, national origin, color, disability, or age.

Based on local circumstances, you should determine
whether these or other barriers may prevent your students,
teachers, etc. from such access or participation in, the
Federally-funded project or activity. The description in your
application of steps to be taken to overcome these barriers
need not be lengthy; you may provide a clear and succinct

description of how you plan to address those barriers that are
applicable to your circumstances. In addition, the information
may be provided in a single narrative, or, if appropriate, may
be discussed in connection with related topics in the
application.

Section 427 is not intended to duplicate the requirements of
civil rights statutes, but rather to ensure that, in designing
their projects, applicants for Federal funds address equity
concerns that may affect the ability of certain potential
beneficiaries to fully participate in the project and to achieve
to high standards. Consistent with program requirements and
its approved application, an applicant may use the Federal
funds awarded to it to eliminate barriers it identifies.

What are Examples of How an Applicant Might Satistfy the
Requirement of This Provision?

The following examples may help illustrate how an applicant
may comply with Section 427.

(1) An applicant that proposes to carry out an adult literacy
project serving, among others, adults with limited English
proficiency, might describe in its application how it intends to
distribute a brochure about the proposed project to such
potential participants in their native language.

(2) An applicant that proposes to develop instructional
materials for classroom use might describe how it will make
the materials available on audio tape or in braille for students
who are blind.

(3) An applicant that proposes to carry out a model science
program for secondary students and is concerned that girls
may be less likely than boys to enroll in the course, might
indicate how it intends to conduct "outreach"” efforts to girls,
to encourage their enroliment.

We recognize that many applicants may already be
implementing effective steps to ensure equity of
access and participation in their grant programs, and
we appreciate your cooperation in responding to the
requirements of this provision.

Estimated Burden Statement for GEPA Requirements

According to the Paperwork Reduction Act of 1995, no persons are required to respond to a collection of information

unless such collection displays a valid OMB control number. The valid OMB control number for this information collection

is 1894-0005. The time required to complete this information collection is estimated to average 1.5 hours per response,

including the time to review instructions, search existing data resources, gather the data needed, and complete and review
the information collection. If you have any comments concerning the accuracy of the time estimate(s) or suggestions
for improving this form, please write to: U.S. Department of Education, 400 Maryland Avenue, S.W., Washington, D.C.

20202-4537.

Optional - You may attach 1 file to this page.

AttachmenttoFormGEPA427.pdf

| Delete Attachment | View Attachment




Attachment to Form GEPA427

The Breakthrough schools specifically aim to serve students in Cleveland and to a small extent, the
surrounding cities. Therefore, by design, Breakthrough is serving low-income minority students. To
ensure equitable access to the schools within Breakthrough, the marketing of the opportunity is done by
a blanket canvassing of Cleveland as described in the proposal- direct mailings to students enrolled in
the Cleveland Metropolitan School District and grass roots information distribution. An additional note:
Breakthrough has translated its school marketing materials into Chinese and Spanish in order to more
fully reach into the Asian and Hispanic communities.

PR/Award # S374A120005
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CERTIFICATION REGARDING LOBBYING

Certification for Contracts, Grants, Loans, and Cooperative Agreements

The undersigned certifies, to the best of his or her knowledge and belief, that:

(1) No Federal appropriated funds have been paid or will be paid, by or on behalf of the undersigned, to any
person for influencing or attempting to influence an officer or employee of an agency, a Member of
Congress, an officer or employee of Congress, or an employee of a Member of Congress in connection with
the awarding of any Federal contract, the making of any Federal grant, the making of any Federal loan, the
entering into of any cooperative agreement, and the extension, continuation, renewal, amendment, or
modification of any Federal contract, grant, loan, or cooperative agreement.

(2) If any funds other than Federal appropriated funds have been paid or will be paid to any person for
influencing or attempting to influence an officer or employee of any agency, a Member of Congress, an
officer or employee of Congress, or an employee of a Member of Congress in connection with this Federal
contract, grant, loan, or cooperative agreement, the undersigned shall complete and submit Standard
Form-LLL, "Disclosure of Lobbying Activities," in accordance with its instructions.

(3) The undersigned shall require that the language of this certification be included in the award documents
for all subawards at all tiers (including subcontracts, subgrants, and contracts under grants, loans, and
cooperative agreements) and that all subrecipients shall certify and disclose accordingly. This certification
is a material representation of fact upon which reliance was placed when this transaction was made or
entered into. Submission of this certification is a prerequisite for making or entering into this transaction
imposed by section 1352, title 31, U.S. Code. Any person who fails to file the required certification shall be
subject to a civil penalty of not less than $10,00 0 and not more than $100,000 for each such failure.

Statement for Loan Guarantees and Loan Insurance
The undersigned states, to the best of his or her knowledge and belief, that:

If any funds have been paid or will be paid to any person for influencing or attempting to influence an officer
or employee of any agency, a Member of Congress, an officer or employee of Congress, or an employee of
a Member of Congress in connection with this commitment providing for the United States to insure or
guarantee a loan, the undersigned shall complete and submit Standard Form-LLL, "Disclosure of Lobbying
Activities," in accordance with its instructions. Submission of this statement is a prerequisite for making or
entering into this transaction imposed by section 1352, title 31, U.S. Code. Any person who fails to file the
required statement shall be subjec t to a civil penalty of not less than $10,000 and not more than $100,000
for each such failure.

* APPLICANT'S ORGANIZATION

|Breakthrough Charter Schools

* PRINTED NAME AND TITLE OF AUTHORIZED REPRESENTATIVE

Prefix: * First Name: 7111 | Middle Name:|

Miller | suffix: |:|

* Title: |Chief Operations Officer

* Last Name:

* SIGNATURE: |Jessica Cohen | * DATE:|o7/24/2012




Close Form

SUPPLEMENTAL INFORMATION
REQUIRED FOR
DEPARTMENT OF EDUCATION GRANTS

1. Project Director:

Prefix: * First Name: Middle Name: * Last Name:

Suffix:

Ms . Jill Miller

Address:

*Sﬁeeﬂ:|97ll Lamont Avenue

Street2: |

Coumywcuyahoga

*Cﬂywcleveland

* State: |OH: Ohio

*Country:| USA: UNITED STATES |

* Phone Number (give area code) Fax Number (give area code)

Email Address:

|jmiller@breakthroughcleveland.04

2. Applicant Experience:

Novice Applicant |:| Yes |:| No |Z Not applicable to this program

3. Human Subjects Research

Are any research activities involving human subjects planned at any time during the proposed project Period?

|:| Yes |Z No

Are ALL the research activities proposed designated to be exempt from the regulations?

L

|:| Yes Provide Exemption(s) #:

|:| No Provide Assurance #, if available:

Please attach an explanation Narrative:




Abstract

The abstract narrative must not exceed one page and should use language that will be understood by a range of audiences.
For all projects, include the project title (if applicable), goals, expected outcomes and contributions for research, policy,
practice, etc. Include population to be served, as appropriate. For research applications, also include the following:

« Theoretical and conceptual background of the study (i.e., prior research that this investigation builds upon and that
provides a compelling rationale for this study)

« Research issues, hypotheses and questions being addressed

= Study design including a brief description of the sample including sample size, methods, principals dependent,
independent, and control variables, and the approach to data analysis.

[Note: For a non-electronic submission, include the name and address of your organization and the name, phone number and
e-mail address of the contact person for this project.]

You may now Close the Form

You have attached 1 file to this page, no more files may be added. To add a different file,
you must first delete the existing file.

* Attachment: |TIFAbstract.pdf Delete Attachment| View Attachment




Breakthrough Charter Schools—Strategic Human capital Improvement Plan (SHIP)
Breakthrough Charter Schools’ Strategic Human capital Improvement Plan (SHIP)
application is for the General TIF Competition. This application comes from a group of nine
participants, including:
e Breakthrough Charter Schools — Nonprofit Organization
e Friends of Breakthrough Schools — Nonprofit Organization
e Entrepreneurship Preparatory School — LEA
e Village Preparatory School — LEA
e Entrepreneurship Preparatory School Woodland Hills — LEA
e Village Preparatory School Woodland Hills — LEA
e C(Citizens Academy — LEA
e C(Citizens Academy East — LEA
e C(Citizens Leadership Academy - LEA
Each LEA includes only one school for a total of seven schools participating. All seven
schools to be served by the proposed TIF-funded SHIP are high-need.
Through SHIP BCS will build a performance-based evaluation and compensation system to
effectively recruit, reward, and retain quality teachers. BCS endeavors to create a human capital
system within the network that drives educational excellence and improves instructional
outcomes. The three main objectives and associate activities are:
¢ Building network and school-level capacity to support the Breakthrough Educator
Evaluation System criteria, and enhance the network’s human resources functionality;
e Refining and implementing an educator salary structure and an educator recruitment and

selection plan based on effectiveness as measured by the Breakthrough Educator

PR/Award # S374A120005
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Evaluation System across the seven schools participating in this application with the
objective of improving educator recruitment and retention; and,

¢ Improving and implementing a professional development and promotion system to
support the development and retention of teachers and principals identified through the
evaluation process with the objective of improving instructional and leadership practices
at the school level.

BCS is applying for Competitive Preference Priority 4 (assurance that BCS is a new TIF
applicant and that each LEA to be served by the project has not previously participated in a TIF-
supported project) and Priority 5 (assurance that BCS’s application includes a salary structure
based on effectiveness for both teachers and principals).

By developing and implementing a performance-based compensation system and refining
its human capital management system, BCS will transform the quality of its teaching force and

maintain a high level of academic achievement among underserved local children.
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“Educating our youth is central to the future of our city; with its students’ strong record of
academic achievement Breakthrough is at the forefront of the dramatic improvements taking
place across Cleveland’s educational landscape,” — Retired Senator and Governor from the
State of Ohio, George V. Voinovich.

Introduction

Breakthrough Charter Schools (BCS) is one of the leaders in the charter school movement in
urban education and innovation. Unique in its composition — featuring four educational models
at the K-8 level — BCS offers Cleveland, Ohio families real options for providing their children
with a college preparatory education.

Before BCS, thirteen, twelve, and seven years ago respectively, Citizens Academy, the
Intergenerational School and Entrepreneurship Preparatory School began because their founders
saw a city in crisis and understood that education was part of the solution. In 2009, these school
leaders came together to discover if, by working together, they could improve their schools’ long
term sustainability and create a platform to grow and serve more children in the city.
Breakthrough Charter Schools was born.

BCS is a charter management organization (CMQO) whose mission is to create more high-
quality school options for Cleveland’s children by opening new schools and raising city-wide
expectations. Already, our schools deliver an outstanding college preparatory education to over
1,400 students who have very few high caliber educational options. Our three schools that will
open this summer will see us serving 2,000 students. When compared with our city, county, and
state, Breakthrough students — 98% minority and 78% low-income — dramatically outperform
other student groups on every test at every grade level. Our goal is to expand upon this success

citywide by improving upon and replicating our founding schools.
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BCS plans to grow to serve 7,000 students across 20 schools by 2020, thereby serving, on
average, more than 15% of all K-8 children in public schools in Cleveland, and have a
demonstrable impact on a city in need of viable educational options for its children. But as we
grow, Breakthrough’s success hinges on maintaining and expanding the quality of our teaching
staff and school leadership.

Breakthrough schools require teachers that are passionate about changing the way urban
students are educated. They must be absolutely committed to their students’ academic success
and personal development as responsible citizens. They should be creative, highly motivated,
and have a sense of urgency, understanding that every moment in the school day matters. Our
teachers also must be committed to working together, learning from each other, and doing
whatever it takes to make sure each of their students succeeds. They must know how to build
and maintain a culture of excellence and use data to individualize instruction for a wide range of
ability levels.

BCS was recognized as a national leader in 2010 when it became one of only 28 CMOs to be
a member of the Charter School Growth Fund and again, in 2011, when it became one of only 19
CMOs to receive a replication and expansion grant from the Charter Schools Program at the U.S.
Department of Education. Since its inception in 2005, Charter School Growth Fund has only
made awards to 6% of its applicants. This is the first time the group has invested in Ohio; this
investment is a tribute to Breakthrough’s unique structural model, its strong relationship with the
Cleveland Metropolitan School District, and its direct impact on educating children in Cleveland.

In contrast, there are approximately 38,000 children enrolled in failing district and charter
schools in Cleveland, Ohio -- more than two-thirds of all public school students in the city.’

Years of failure by district and charter schools alike have left many families disheartened,
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disengaged, and without options. In many neighborhoods, families literally have no option other
than to enroll their child in a failing school.” The end result has been disastrous: out of 100 9"
graders in Cleveland, only 63 will graduate from high school, only 23 will start college and
only 7 will graduate from college."" Breakthrough’s schools are providing hope and a real
solution to the public education crisis in Cleveland.

At BCS, the vision for instructional improvement has the goal of all our students being
academically prepared to attend a college-preparatory high school and matriculate to and
graduate from college. Achieving this requires highly effective teachers serving our students,
and retaining those teachers for leadership roles in the classroom or, as our network grows, in the
administration of our newly replicated schools. By doing so, our students are assured of the
high-quality, college preparatory education that is Breakthrough’s promise to the city of
Cleveland’s children.

The State of Ohio has an ongoing commitment to educational reforms and is
implementing new systems for teacher and principal evaluation and licensure over the next few
years. A TIF-funded performance-based compensation system at BCS, operating within this
landscape and working in concert with the State, will be more effective, and can be implemented

more quickly. BCS also ascribes to the Ohio model for improved student achievement:

Teacher As instruction

Evaluate teacher Using results helps Provide teachers

instructional improves,

performance all teachers with time, performance student learning
using multiple identify areas resources, and improves with improves,
measures where they can support to improve access to time, reflected in

improve
instruction

instruction standardized

tests

resources, and
support

Since Breakthrough’s inception in 2010 and receiving Race to the Top funding from the State
of Ohio that same year, all of our models have been engaged in a rigorous evaluation of the

network’s current human capital management system (HCMS) to align it with the network’s
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vision of instructional improvement.

At this juncture, seven of our nine schools (listed in Application Requirement 3 and each
their own LEA) with the highest level of economically disadvantaged students and the network’s
management organization are eager to enhance the breadth and quality of the current HCMS by
building systems, practices and a team to advance our collective improved instruction and talent
objectives. Through these efforts, BCS will ensure that its students in these participating
schools, on average 98% minority and 81% eligible for free and reduced lunch,” have a mission-
driven, highly effective teacher in the classroom guiding them to their academic achievement
goals.

These schools in particular are committed to thoughtfully and swiftly implementing a
performance-based compensation system for educators based on effectiveness. Just this past
year, many of these schools have lost highly-effective teachers. The most commonly cited
reason from the departing teachers was not feeling properly compensated for their hard work and
effective performance. A letter from one of these teachers explaining why she decided to leave
her position at Citizens Academy can be found in Attachment Q. Other participating schools are
specifically concerned about future recruitment of excellent teachers as they replicate and
promote current teachers into leadership positions. Regardless of the reason, in these seven
schools, the challenges of teacher recruitment, compensation, and retention are particularly
acute.

BCS is applying for TIF funding to supplement federal, state and private funding already
dedicated to further developing and improving a talent pipeline and a human capital recruitment
and retention strategy that will enable BCS to achieve its network growth and student

performance objectives. Over the next five years, BCS will transition to an improved and
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comprehensive human capital management system that is aligned with the network’s vision
of instructional improvement, and develop and implement an educator salary structure
based on effectiveness in seven of its nine schools, meeting Absolute Priority 1 and Absolute
Priority 2. BCS respectfully requests funding to implement the first five years of its Strategic
Human capital Improvement Plan (SHIP) for the network and seven schools, which includes:

e Building network and school-level capacity to support the Breakthrough Educator
Evaluation System criteria, and enhance the network’s human resources functionality;

e Refining and implementing an educator salary structure and an educator recruitment and
selection plan based on effectiveness as measured by the Breakthrough Educator
Evaluation System across the seven schools participating in this application with the
objective of improving educator recruitment and retention; and,

e Improving and implementing a professional development and promotion system to
support the development and retention of teachers and principals identified through the
evaluation process with the objective of improving instructional and leadership practices
at the school level.

ASSURANCE REQUIRED BY TIF COMPETITIVE PREFERENCE PRIORITY 4: In
accordance with the Competitive Preference Priority 4, BCS is a new applicant to the Teacher
Incentive Fund. BCS assures that each LEA to be served by the project has not previously
participated in a TIF-supported project.

ASSURANCE REQUIRED BY TIF COMPETITIVE PREFERENCE PRIORITY 5: In
accordance with the Competitive Preference Priority 5, the project proposed in this application
includes, as part of the network’s performance-based compensation system, a salary structure

based on effectiveness for both teachers and principals. A description of how BCS meets this
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priority is found below.

Application Requirement 3: Documentation of High-Need Schools

Table 1: Schools Participating in the BCS TIF Application

School Name Founded | 2012 ODE Rating | Students Served % of FRL
Citizens
Academy 1999 Excellent 421 students K-5 78.3%
(CA)
E P“zlés)cm"’l 2006 Effective 305 students, 6-8 83.4%
Village Prep Not Yet Rated (First
School 2009 | Rating2013,3¢ | 270 Steens. £2 87%
(VP) Grade) & &
Citizens 96 students, .
Leadership 2011 Effective opening with 6 72.9%
Academy grade (growing
(CLA) to 6-8)
Citizens Eligible for first 175 students,
Academy East 2012 rating one year opening K-2 75%
(CAE) after opening (growing to K-5)
Entrepreneurship o 90 students,
Preparatory Eligible for first opening with 60
School :: 2012 rating one year 11 ade Eg rowin 85%
Woodland Hills after opening & o g_g) &
(EP WH)
Village
Preparatory Eligible for first 180 students,
School 1I :: 2012 rating one year opening K-1 85%
Woodland Hills after opening (growing to K-5)
(VP WH)

Application Requirement 4: SEA and Other Group Applications
This application is put forth by a group consisting of two non-profit organizations,

Breakthrough Charter Schools and Friends of Breakthrough Schools, and seven LEAs: Cleveland
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Entrepreneurship Preparatory School (E Prep), Village Preparatory School (V Prep), Citizens
Academy (CA), Citizens Leadership Academy (CLA), Citizens Academy East (CAE),
Entrepreneurship Preparatory School Woodland Hills Campus (EP WH) and Village Preparatory
School Woodland Hills Campus (VP WH).

Included in this application is a Memorandum of Understanding signed by all members
of the group and identifying Breakthrough Charter Schools as the lead applicant. BCS
understands that each entity of the group is considered a grantee.

Project Need

Breakthrough’s schools are located in Cleveland’s historically under-served neighborhoods
and primarily serve low-income, minority students. According to the Ohio Department of
Education (ODE), Breakthrough schools are consistently rated among the best schools in
Cleveland and Ohio. The graphs in Attachment L. demonstrate Breakthrough’s outstanding
academic performance; the result of the network’s rigorous and effective educational models.
Breakthrough’s combined ODE performance establishes it as the highest-rated CMO in
Cleveland.

However, BCS faces significant challenges in the area of educator recruitment and retention.
To build on the network’s outstanding academic success, a strategic human capital intervention
plan is needed. The impact of having effective teachers in the classroom cannot be
overemphasized. Research shows that a student with an effective teacher for three years in
a row will score 50 percentage points higher on achievement tests than a similar student who
is assigned three ineffective teachers during the same period.” But actually getting effective
teachers in the classrooms of schools that serve low-income and minority students and keeping

them there is a challenge. The failure to do so unfortunately only exacerbates the effect of
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poverty and lack of resources that underserved children in urban areas face. In fact, research
shows that generally, the odds of a child being assigned highly effective teachers five years
in a row are one in 17,000." Consider the additional challenges of placing effective teachers in
schools that serve low-income demographics and the ratio only increases.”™

For BCS these challenges become particularly acute when considering the substantial growth
and expansion the network will experience through 2020. By the end of the network’s growth
period, Breakthrough’s teaching staff will grow from 105 in 2011 to 379 in 2020 to serve the
estimated growth of the network from 1,408 students to 7,000 students. However, BCS realizes
that with a teacher attrition rate of 18%, significant improvements upon the network’s human
capital strategy must be developed and implemented to maintain the quality of instruction in the
classroom and to adequately staff new schools with highly effective teachers and administrators.

When the flagship schools began their collaboration, one of the desired critical outcomes was
that teacher recruitment would generate cost-efficiencies and, over time, become more effective
at recruiting the best local and national talent to the network. Partially, this has been realized in
centralizing the schools’ Human Resources and Finance departments at the BCS network level.
Results from this year’s network-wide survey indicate that close to 94% of teachers “agree with
the goals their schools are trying to achieve.” And over 75% of teachers “feel energized by the
BCS network’s mission to provide sustainable, high-quality schools throughout Cleveland.”
However, BCS has also learned that three recruitment and retention factors continue to persist:
geography, compensation, and perceived lack of work-life balance.

Unlike large cities such as New York, Chicago and Los Angeles, young college graduates are
not gravitating naturally to Cleveland nor seeking to relocate here for their first job following

college. Coupled with the network’s relative youth and emergence on the national charter scene,
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relative to other successful CMOs in the nation, BCS has a smaller pool from which to draw its
applicants due to its geography: mainly those from the state of Ohio and Ohio natives looking to
move back to their home state. BCS is looking forward to fully capturing this quantitative
information through the amplification of its HR system and use this number to inform
recruitment in the future.

This hurdle is compounded because of the very nature of the network’s high-performing
schools that create high expectations for BCS teachers. The seven schools applying for TIF
funding feature longer school days, an extended school year, extensive after-school tutoring and
homework help, summer school and Saturday school for remedial assistance. Therefore, their
teachers are by and large working more and for less compensation. Compensation information
from the Cleveland Metropolitan School District indicates that teachers have a 6.5 hour school
day (compared to Breakthrough’s average school day of 8.5 hours) and received a 3.33% average
salary raise last year."" BCS teachers only received a cost of living increase between 1-2% plus
small bonuses based on student performance and additional responsibilities. From a
compensation analysis conducted by BCE in 2011, the average salary of a Breakthrough teacher
was $37,354 based on compensation from 2009-2010. In contrast, the average salary for a
Cleveland Metropolitan School District teacher that year was $66,238. When faced with the
choice of working at a Breakthrough school or seeking a job at a district school in the region,
many come to the conclusion that while working in a mission-driven, high-performing urban
school is inspiring, it is not as financially feasible. As of June 2012, 31% of open positions at
Breakthrough for the 2012-2013 school year remained vacant.

The table below details Breakthrough’s projected hiring needs for the next five years and in

2020 when the network has completed its growth.
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Teacher Hiring Project at Breakthrough Schools

TIF Project In 2020
Year 1 2 3 4 5 with 20
schools
Fiscal Year 2012- 2014-
2013 2013-2014 2015 2015-2016 | 2016-2017 2020
# Students 2,059 2,666 3,215 3,970 4,696 6972
# New Hires
(for new schools 54 26 35 42 28 18
and growth)
#Hires needed
due to attrition 18 8 33 39 46 65
(assumes 18%
attrition)
Total New Hires
Each Year 72 54 68 81 67 83
Total Teachers 154 180 215 257 285 379

While many Breakthrough teachers are attracted to the network’s mission and its students’
outstanding academic performance, retention is another widespread challenge across the
network. In 2010-2011, the first year for which Breakthrough has network-wide results, 18% of
teachers left the network.

Two common reasons for teacher attrition in urban schools are low salaries and lack of
adequate mentoring support.”™ A recent internal survey administered by Case Western
Reserve University on Breakthrough’s behalf found that among the schools included in this
application 76 % of teachers in the schools applying for TIF funding disagreed with the
statement “I am paid fairly for the work I do.” Of those, 32% of teachers strongly disagreed.
Over 69% of teachers were dissatisfied with their work-life balance. Of those, close to 37% of
teachers strongly disagreed. The national percentage of teachers in charter schools generally
dissatisfied with their work-life balance as was benchmarked in a study done by The New
Teacher Project is only 54%.* 1Tt is evident that the strategies implemented for the success of our

students are having a significant impact on the job satisfaction of our most valuable asset: our
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teachers.

Anecdotally, BCS teachers are attracted to the network because its growth opens up a
number of administrative leadership positions for aspiring teachers. Since Breakthrough’s
inception in 2010, the network has intended to develop and implement a robust career pathway
and network professional development initiative. Leadership knew then that following the
network’s growth plan would require 20 school leadership positions to be filled in the short term
from 2012 to 2017. With the receipt of the Charter Schools Program(CSP) grant from the U.S.
Department of Education, BCS earmarked some monies to offset the expense of developing the
program in what would be year two of the TIF grant and implementing the program in years
three and four of the TIF grant. However, additional funding will enable BCS to offset
additional program expenses and develop a more comprehensive program than it was intending
to implement with more limited funding. By doing so, BCS can improve upon its schools’
ability to properly and effectively mentor teachers, further mitigating one factor in teacher
attrition. Additionally, CSP funds were not budgeted for the implementation of these initiatives
in our newly replicated schools that lack RttT funding.

Another important factor: turnover rates are higher in younger teachers.™ This consistent
finding among researchers portends that Breakthrough’s 18% attrition rate will only rise as the
network opens new schools and increasingly relies on young teachers to fill new classroom roles
and openings left by more experienced teachers moving into administrative leadership positions.

Based on the data cited above, implementing a performance-based compensation system
based on effectiveness coupled with robust professional development and a career pathway
system would provide alluring incentives for our teachers to remain and advance within the

network.
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Planning Year

Critical to the success of the proposed changes to the Breakthrough HCMS and the
anticipated move to a PBCS, is a thoughtful and engaged planning year effort. The first year of the
proposed grant period will enable BCS to build network and school-level capacity to support the to-
be-designed Breakthrough Educator Evaluation Systems to be implemented in year 2, and enhance
the network’s human resources functionality to appropriately support Breakthrough’s SHIP.

A recent analysis from the Parthenon Group maintains that “performance-based
compensation systems can achieve their goals only if teachers have a clear ‘line of sight’ on how to
influence their growth and future worth in the new system.”™ The paper goes on to state that “Any
performance-based compensation plan must be clear and directly tied to the evaluation system to
avoid teacher confusion as to where teachers stand and what they must do to impact student
achievement and thus advance in the system.”™" Furthermore, an effort of this magnitude will
require capacity building for network systems in order to integrate previously disparate professional
development efforts into a streamlined, effective and data-based program and establish an
infrastructure that will serve the anticipated growth of the network.

To this end, key goals for the planning year of the project include:

e Develop and implement a communications plan for effectively sharing the advantages of
a conversion to a PBCS to teachers, administrators, school personnel, and the
community, as well as ensuring all stakeholders understand measures of effectiveness in
the evaluation system.

e Research, acquire, and convert to a transitional system first and a robust data-
management and reporting system later that supplements technology already in place to

link student achievement data to human resources systems and employee payroll data.

e (Obtain and maintain the involvement and support of teachers, principals, and other
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personnel from the network level and each of the BCS educational models participating
in the project.

e Develop and establish a professional development plan that will allow administrators and
educators to use data generated by these systems to improve their performance. (Please
see the section on Selection Criteria 5 for more detail)

e Design the teacher evaluation process, and performance-based compensation structure
Breakthrough anticipates that its lead consultant in these efforts will be The New Teacher
Project (TNTP). TNTP works with schools, districts, and states across the country to ensure that

low-income and minority students get outstanding teachers. A national nonprofit organization
founded by teachers, TNTP is driven by the knowledge that effective teachers have a greater
impact on student achievement than any other school factor. In response, TNTP develops
customized programs and policy interventions that enable education leaders to find, develop and
keep great teachers. Since its inception in 1997, TNTP has recruited or trained approximately
43,000 teachers and worked with more than 200 districts in 31 states - benefiting an estimated 7
million students. Meanwhile, TNTP's acclaimed studies of the policies and practices that affect
the quality of the teacher workforce -- most recently including The Widget Effect (2009) and
Teacher Evaluation 2.0 (2010) -- have influenced federal education policy and inspired reform
efforts across the country. TNTP is active in more than 25 cities, including 10 of the nation's 15
largest. Breakthrough’s engagement with TNTP will support the goal of attracting, retaining and
developing effective teachers for existing and future Breakthrough schools through three key
services:

1. Advise BCS on a short-term and long-term data systems strategy for collecting

performance data
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2. Advise BCS on the implementation of the Ohio mandated teacher evaluation system,
specifically focused on customizing state requirements to individual school models and
supporting Breakthrough’s internal and external communications plan to facilitate the
change in organizational culture likely to result from implementing SHIP

3. Developing the design and modeling of a differentiated and sustainable compensation
and career pathway program which meets the needs of both individual school
instructional models and the growing network.

TNTP’s Client Technology team’s expertise in the planning year will be critical in building
the technological capacity needed for the implementation of SHIP. In conjunction with
implementation of a new teacher evaluation model in 2013-2014, BCS will need an immediate
tactical solution to collect and analyze the most critical data, such as observations and ratings,
while developing a long-term strategic solution to have in place to manage the process once the
evaluation model is fully formed.

With the integration of the member schools’ human resources and compliance functions, and
funding from the Charter Schools Program grant received in 2011, BCS currently uses the
following technologies to facilitate and enhance performance:

ADP Human Resource Information System - In the past year the BCS network has
adopted ADP’s Human Resources Information System. This system allows us to improve our
ability to access and analyze HR data to facilitate better talent management, including
performance reviews. This system captures important data elements about our teachers
including demographics, licensure, years of tenure and other relevant items that we use to create
profiles of our teachers. Wedding this information with the student performance pieces with first

a transitional data system and then a more robust enterprise system will provide BCS with the
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basic ability to measure student growth of each teacher, analyze factors that lead to effective
teaching and effectively implement and manage a performance based compensation structure.

Applitrack- Applitrack is an all-in-one recruitment solution that provides a central location
and database for Breakthrough's recruitment efforts, assisting in the management of resumes and
applicant information. The system also analyzes and coordinates recruitment efforts so that we
can target our most effective talent pipelines.

Global Scholar Pinnacle Suite - Pinnacle SIS provides a single resource for enrollment,
attendance, health, and discipline information. Pinnacle Grade transforms traditional grading
functions to give teachers, administrators, parents and students a comprehensive view of student
progress. Pinnacle Instruction supports the creation of assessments, and includes a standards-
aligned content repository. This suite of products houses all of the student information.

Scantron/Global Scholar Performance Series - All Breakthrough Schools currently
conduct a fall and spring assessment of the Scantron/Global Scholar Performance Series
(Scantron). Scantron provides students with tests custom-tailored to their proficiencies in reading
and math. The online test adjusts automatically to each student's ability level, generating more
difficult questions if the student is answering correctly and easier ones if the student is answering
incorrectly. The result is a valid and reliable "scaled score" that can be used to measure academic
growth just as a yardstick is used to measure a child's growth in height.

Scantron gives you an accurate portrait of each student's instructional level over a wide
breadth of knowledge as it allows one to track individual student, school and even district-wide
progress and gains across time; and compare performance scores to state standards content,
national student groups and reading resources through the Scaled Score, Standards Item Pool

Score, National Percentile Ranking, and Lexile® Reading Score. Scantron provides results
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immediately so that teachers can impact instruction and properly place students.

ODE interactive Local Report Card (iLRC) - The iLRC is an interactive tool developed by
ODE to provide current and historical Local Report Card data. On this site is information about
every Ohio public school or district such as proficiency test results, graduation rates, financial
data and demographics. Data on this site is able to help inform and guide parental involvement,
plan and evaluate school improvement initiatives and drive decision-making to refine the
educational process.

During the planning year, TNTP’s team will develop a tactical solution that builds on
Breakthrough’s current technology to use in the first two years of the new evaluation model and
provide strategic advisory to guide Breakthrough’s long-term technology planning and decisions.
Specifically, the team will deliver a fully developed data entry and reporting solution, created
using an online database application, to capture the updated observation forms from teacher and
principal evaluations and report out the associated data.

This tactical product will include the following: 1) a requirements document detailing
specifics of each element, 2) observer access to submit teacher observation forms, 3) basic built-
in formulas to calculate overall observation ratings, 4) basic canned reports to track network-
level observation completions and ratings, 5) full data export capabilities to analyze data at the
teacher, school, and district level, 6) functionality for district administrator to update teacher-
school roster data, and 7) an associated change request program to manage district administrator
bug reports and enhancement requests.

During the transition from our schools’ current evaluation systems to the new evaluation
systems to be implemented with SHIP, BCS requires the flexibility to adjust the data entry

solution as needed. This will provide BCS with the capability to refine and improve upon
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evaluation rubrics and assessments without having to invest more money in adjusting an
integrated enterprise system. BCS believes by year 3 of the proposed project the evaluation
system will be static enough to warrant the purchase of a more robust, integrated enterprise
system to serve the network for the long term.

TNTP’s team will also:

» Provide strategic advisory tailored to Breakthrough’s context, including a high-level
needs assessment and roadmap to meet both short- and long-term objectives

» Identify and share best practices for technology management to effectively implement a
new evaluation system

+ Assess technology needs and develop a list of functionality needed to meet the district’s
short- and long-term needs, which can be used with vendors, including in an RFP.

As a young organization, BCS has spent the last two years building a strong organizational
culture and facilitating effective communication between the schools, the BCS management
organization and its fundraising and advocacy arm, Friends of Breakthrough Schools (FOB). As
with any collaboration or merger, stakeholder engagement and a method of change management
is essential. BCS leadership recognizes that a move to a comprehensive educator evaluation
system and a salary structure based on effectiveness will require a very high level of stakeholder
engagement. Essential to the success of SHIP is obtaining and maintaining the involvement and
support of teachers, principals, and other personnel from the network level and each of the BCS
educational models participating in the project.

Together, all BCS stakeholders have made remarkable strides and achieved significant
milestones since the formation of BCS. Nonetheless, in building the first-of-its-kind

organization, leadership recognized early on that there is much to be learned from shared
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experiences and several areas can be improved to maximize the future success of the network
and the schools within it.

BCS believes that throughout the implementation of SHIP, it is essential to approach the
work and processes with a proven method of effecting organizational change and change
management. To this end, in the planning year of this grant BCS will be launching “work
streams” for educator evaluation, educator and school-level staff performance-based
compensation and educator professional development. This change management process,
elaborated on in Attachment S, demonstrates network and school leadership’s ongoing
commitment to the development, implementation, and refinement of our improved HCMS and
all its component parts.

While in most cases work streams are used at BCS to come to one common pathway, given
the uniqueness of the educational models participating in TIF, the SHIP work streams will enable
the schools/models to identify and build on commonalities that strengthen network objectives
while encouraging school-specific solutions that meet school objectives. The work streams will
serve as the critical foundation for the implementation of this transformational initiative. TNTP
will provide strategic guidance and tactical assistance in the formation, execution and successful
conclusion of these work streams in the first year of the project.

ABSOLUTE PRIORITY 1, SELECTION CRITERIA A, REQUIREMENT 1 AND
COMPETITIVE PREFERENCE PRIORITY 5 - COHERENT AND COMPREHENSIVE
HUMAN CAPITAL MANAGEMENT SYSTEM (HCMS)
Breakthrough’s HCMS

As a unique network that has only undertaken integrated human resources and talent

management efforts since its inception in 2010, Breakthrough has an HCMS that straddles both
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the network level and the school level. Prior to the creation of BCS, each of the member schools
managed recruitment, hiring, retention, dismissal, compensation, professional development and
promotion on its own. The past two years have been the start of a continual process to refine the
systems the schools had in place as well as create efficiencies and added benefits for network
employees.

BCS is a non-unionized network of schools. As such, there are no applicable LEA-level
policies that might complicate or facilitate modifications needed to use educator effectiveness as
a factor in human capital decisions. Our schools’ ability to build and adjust its own team of
mission-driven, highly effective teachers has been central to the network’s academic success.
BCS has the autonomy to base human capital decisions solely on effectiveness. To a certain
extent our flagship schools have been doing this from the time of their founding. Although BCS
has only existed as a network since 2010, the flagship schools in this application, Citizens
Academy and Entrepreneurship Preparatory School/Village Preparatory School, have had 6-13
years of experience evaluating teachers and using that information to inform the whole range of
human capital decisions in their schools. At Citizens Leadership Academy, Shelly Saltzman,
building on her 8 years of prior experience evaluating teachers, designed and implemented
CLA’s teacher evaluation system in its inaugural year.

During this critical juncture in the network’s growth and expansion, it is imperative that
we have the appropriate tools to transition to the educator evaluation systems mandated and/or
recommended by the state of Ohio. In addition, BCS will undertake, over the next five years, the
integration of proven school/network-level human capital strategies with new state-level policies.
The boards of the schools included in this application, the Breakthrough Charter Schools board,

and the Friends of Breakthrough board are informed and supportive of this undertaking (See
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Attachment H for their letters of support). Furthermore, the Breakthrough leadership team which
includes the Model Leaders (chief academic officers) for all school models, the network’s C-
level team and Friends of Breakthrough’s executive team have recognized SHIP as a priority for
the near future and are committed to supporting the work needed to implement SHIP for the
betterment of the network. Leadership from all of the schools participating in this proposal have
been thoroughly involved in the preliminary development of SHIP and this application process.
Their involvement has energized their staff and lay leadership behind this key initiative. All
Breakthrough schools believe that their students’ successes are a direct result of the educators
that teach them and lead their schools.
Recruitment

Achieving excellence begins with the recruitment of bright, talented, hard-working,
mission-driven teachers and leaders. In a coordinated effort between the schools and the BCS
HR department, BCS hires tens of teachers annually. For the 2012-2013 school year BCS had 70
open teaching positions. Filling these requires a multi-pronged strategy that includes direct
marketing for new hires and innovative talent pipeline initiatives.

The educator evaluation system BCS is putting into place in 2013 as a key component of
SHIP will greatly inform the overall recruitment process. Prior to the creation of BCS, flagship
schools managed and directed their own educator selection process. With the implementation of
SHIP, BCS will move from a disaggregated process to a network-wide, school/model-
differentiated evaluation system and recruitment/selection strategy.

Locally, BCS recruitment strategies include reaching out to college students throughout
the state of Ohio via job fairs and email blasts through the schools’ career services departments;

mass marketing openings through Facebook, the BCS website, job postings at the Ohio
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Department of Education, idealist.org, craigslist.org, K12jobspot, NEMNET, the Ohio Alliance

of Public Charter Schools and Teach; leveraging diversity partnerships with professional

organizations and sororities and fraternities; and various career information sessions held by all

the schools.

To improve recruitment in alignment with our overall SHIP, BCS intends to begin on-

campus recruiting earlier in the year with a schedule to be finalized this fall to enhance outcomes

within that approach. The HR department will target historically African American colleges and

universities and host on-campus Breakthrough information days. This past year, schools made

individual visits to these colleges and universities in the spring, but there wasn’t a coordinated,

early network effort.

Current Planned
Fall Winter Spring Fall Winter Spring
On-site local | Targeted Attend teacher | On-site Targeted Attend
college online recruitment job | college visits | online teacher
visits (not recruitment fairs, HBCU and network recruitment recruitment
HBCU) marketing visits by information marketing, job fairs, BCS
began individual sessions (local | BCS hosted hosted
schools, BCS and HBCU), info sessions information
hosted info BCS hosted at schools, sessions at
sessions at info sessions HR team and | schools, use
BCS offices at BCS school leaders | preliminary
offices, train use common teacher
HR team and | characteristics | evaluation
school leaders | of highly- results to
how to effective identify
identity teachers in common
common new staff characteristics
characteristics | selection of current
of highly- process highly-
effective effective
teachers teachers.
during
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selection ‘

process
Disseminate information to interested Disseminate same information as in the past,
applicants regarding career and leadership but also include information on improved
opportunities at BCS professional development opportunities and

compensation scale as a recruitment tool

Social and digital media are significant aspects of our recruiting strategy. This year, BCS
made substantial improvements to the “Careers” section of our website:
BreakthroughSchools.org. Information is posted there regarding the recruiting process, timelines
for the selection and hiring processes, staff biographies to show potential career progression and
development within the network, and a FAQs section to answer general selection process
questions. BCS intends to maintain this website and make improvements as necessary
throughout the course of SHIP. Additionally, BCS will amplify its use of Facebook, Twitter and
other social media to market the network and reach more potential applicants living in Ohio and
all over the country.

What began this year as ad hoc information sessions for potential applicants will be
formalized next year as the Breakthrough Meet and Greet program. Hosted throughout the year
at the BCS central office, different school sites, and by both the BCS HR team and different BCS
schools, these planned sessions will offer applicants the opportunity to learn about one or more
of our schools and models and have early access to information. These sessions highlight the
diverse set of employment opportunities that Breakthrough offers. This change in scheduling of
the information sessions is anticipated to spark early interest in the network and result in earlier
submission of job applications. Early exposure to job opportunities at BCS will result in earlier
relationship building with the ultimate goal of having high-quality candidates excited to teach or

lead at Breakthrough by the early spring. This coincides with the beginning of the traditional
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education recruitment cycle when students are graduating and many teachers are aware of
whether or not their contracts will be renewed.
Talent Pipeline Initiatives

In 2010, as BCS was forming, there was already an understanding of the talent challenges
the network would face as it grew. In response, the BCS management organization secured
funding for a significant and non-exclusive partnership with Ursuline College. The engagement
of Urban Teacher Residencies United, BCS and Ursuline created the Cleveland Urban Teacher
Residency program which launched in the 2011-2012 school year.

In 2011, changes to Ohio law permitted Teach for America (TFA) to operate in the state.
For Cleveland, a city that over the past few decades been experiencing a brain drain of young
talent, this was a very promising development. With the entrance of TFA into Ohio, there is a
momentous opportunity to leverage the talent of its corps members to expand our cadre of
effective educators. More information on Breakthrough’s objectives, benefits and successes
from these two programs can be found in Attachment T. With CUTR and TFA, BCS is building
a robust and sustainable talent pipeline to serve the network now and in the future.
Hiring
Specifically, with the help of The New Teacher Project (TNTP), school leaders and HR

staff will use preliminary teacher evaluations in 2012 and SHIP evaluations in 2013 and later to
identify common characteristics of highly-effective teachers. We anticipate that there will be not
only characteristics that are important to the network, but also model/school-specific
characteristics of note. The team at TNTP will work closely with the HR department and school
leaders to develop model-specific interview questions for selection purposes and also develop

rubrics for the assessment of applicant responses. Right now, BCS uses a common rubric which
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has frustrated the schools’ ability to properly screen candidates for school-specific traits and
needs. For this reason, multiple rubrics will be particularly helpful to the BCS HR department as
it screens applications and assesses phone screen interactions before recommending candidates
to school leaders.

TNTP will also assist BCS in preparing to publicize components of SHIP and the new
recruitment timeline in a way that would be compelling and appropriate to share with prospective

applicants. The mechanics of the BCS selection and hiring process are depicted below:
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The division of responsibilities for the selection and hiring process are not anticipated to
change under SHIP. The mechanics of the process are subject to refinement that might result
from Breakthrough’s engagement with TNTP. Once hired, all new staff will be met with and
surveyed on what attracted them to the network and how the hiring process can be improved.
ABSOLUTE PRIORITY 2 and SELECTION CRITERIA B - RIGOROUS, VALID, AND
RELIABLE EDUCATOR EVALUATION SYSTEMS
Current Evaluation Systems

As a network of schools in the state of Ohio, all the schools participating in this application

will be utilizing the Ohio Teacher Evaluation System (OTES) that is adapted to the schools’
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unique educational models to evaluate its teachers. All the teachers in these schools will be
evaluated according to the standards and regulations of OTES as well as additional school- or
model-specific considerations. These systems together will comprise the Breakthrough Educator
Evaluation System. Please see all the schools current rubrics and the OTES sample rubric in
Attachment M. While all the school-specific high-quality evaluation rubrics have been in use for
years and include four performance levels each, these rubrics will be carefully evaluated to
ensure alignment with OTES requirements and the inclusion of school- or model-specific
characteristics.

Presently, it is not common practice for schools in Ohio to use an effectiveness rating that
differentiates levels of teacher effectiveness. However, as a network of public charter schools,
BCS has been using many aspects of OTES to evaluate its teaching staff. All network schools
participating in this application evaluate their teachers using the following general structure:

Table 3: General Teacher Evaluation Process

Timeline Activities

June-August Goal Setting — Our schools use a variety of strategies for goal setting and
generally include setting three goals. Goals are reviewed by the principal
with each teacher on staff. New teachers set goals based on their

demonstrated lesson given during the hiring process

Continuous Observations - On a biweekly and/or monthly basis (varies by school),
throughout the year | teachers are observed by the teacher coach in his/her respective school
(titles of these positions vary by school model), and a member of the
school leadership team (principal or assistant principal). These
observations in most schools include a pre-conference and a post-
conference for evaluation. In others, teachers can access their evaluations
electronically and request a conference. In some schools, teachers receive
written copies of their evaluations that will be signed and placed in their

personnel files.
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Following school | Student Data Analysis - School leadership and teacher coaches analyze
interim assessments | student achievement data using the OAA-approved benchmark vehicle.

throughout the year

Every six weeks Professional Development - Based on the data analysis of student
during the school | achievement, the schools devote days throughout the year for group

year professional development sessions.

Mid-school year | Mid-year Assessment — Each teacher meets mid-year (in addition to
observation follow-ups) with school leadership to review goals and
receive teacher feedback on the evaluation rubric. School leadership and
teacher coaches use this information to plan summer PD, external PD

opportunities, and school/model-specific PD opportunities.

March-May Year-end Review — The principal reviews all evaluation activities with the
teacher.
June Compensation Review — Preliminary OAA data is received in late June,

after which school leadership considers that, and all evaluation data from

the year, to inform school-wide bonuses to be awarded that year and/or

base salary increases for the following school year.

We have detailed in Attachment I the current evaluation systems and in Attachment J the
professional development components for each school currently open. Also indicated are the
replication schools opening this summer that will follow their flagship school’s systems in the
intervening years as the new evaluation and professional development programs are integrated
and implemented and then transition to the new systems as planned.

The BCS Educator Evaluation work stream, working closely with TNTP, will be charged
with integrating these somewhat different evaluation systems to comply with OTES while
maintaining school/model-specific characteristics. Breakthrough schools that are participating in
RttT will also leverage the guidance of their regional specialists to ensure compliance with

OTES standards and RttT requirements.
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The Ohio Teacher Evaluation System

OTES was collaboratively created by the Ohio Department of Education (ODE) in response
to a 2009 mandate (House Bill 1). The extensive creation of this system included three years of
committee work plus a field test and pilot. ODE designed this framework to be “research based,
transparent, fair and adaptable to the specific contexts of Ohio’s districts (rural, urban, suburban,
large and small)”. While the creation of OTES is largely a result of requirements set forth
through legislation,™ there is a certain degree of flexibility within the framework. Whenever
possible, LEAs are encouraged to make decisions based on their specific models and subsequent
needs. According to the ODE, the scope of work of the Ohio Teacher Evaluation Writing Team
during 2009-2010 included extensive study of model evaluation systems throughout the country.
Many state systems were examined in depth (e.g., District of Columbia Public Schools,
Delaware, New Mexico, Colorado) for a standards-based definition of teacher effectiveness.
Research was supplemented by the work of Charlotte Danielson, Laura Goe, New Teacher
Center, and Learning Point Associates.

While the OTES framework is in response to a specific piece of Ohio legislation, currently
public charter schools are exempt from the requirement to implement the system, with the
exception of public charter schools receiving Race to the Top Funds. Currently, three
Breakthrough schools in this applicant group are recipients of Race to the Top funds: CA, EP
and VP, and will be adopting the OTES framework in 2013-2014. The four remaining LEAs in

this application will also implement the system at the same time as they are committed to

implementing the network’s shared mission and methods.
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OTES relies on two main evaluation components each making up 50% of the evaluation:
a rating of Teacher Performance and a rating of student academic growth as indicated in the

figure below provided by the ODE in their OTES Model Document.™ This percentage of student
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academic growth is based on research and best practices identified by the ODE. The impact this

component would have on the overall rating is explained by Figure 2 below.
Teacher Performance on Standards (50%)

The teacher performance evaluation process of OTES has several components. Evaluators of
teacher performance are charged with documenting concise evidence from:

e Professional Growth or Improvement Plans (more details follow in Selection Criteria 5)

* Professional Growth Plan: A one-year teacher-created plan to assist the educator
in focusing on the areas of professional development which will allow for
improvement as an overall educator. The process is teacher-centered but includes
specific feedback from an evaluator/administrator and is reflective of current data.

* Improvement Plan: A plan developed by the evaluator based on ineffective

ratings in performance and/or student growth. This plan identifies specific areas
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of improvement in addition to what support and guidance is needed to help the
teacher improve.
e Formal Observations utilizing the OTES Teacher Evaluation Rubric
* Two, 30 minute observations of the educator teaching in the classroom conducted
by credentialed evaluators from the school leadership team
e Classroom Walkthroughs
* Ongoing; feedback is given to teachers on an ongoing basis
e Pre- and Post-Conferences.
* Conferences occur prior to and after a formal observations. While these
conferences are cited as a best practice, they are optional for OTES. We
anticipate that BCS will continue these conferences in the schools that have them

already and these will likely be adopted by all schools applying for TIF funds.

Breakthrough’s Teacher Performance Challenges

As Breakthrough develops and implements comprehensive educator evaluation systems to
comply with Ohio law, questions will arise with respect to how to customize the systems to best
serve the needs of Breakthrough schools and educators and support individual Breakthrough
schools' educational models. TNTP will work with the educator evaluation work stream to
identify areas in which state models and suggested components require customization, and to
design systems and processes appropriate for Breakthrough's context, models and goals. BCS
will learn from TNTP how other organizations have solved similar challenges, as well as obtain
TNTP’s own best thinking (including ideas for addressing non-tested grades and subjects, etc.).
Tactically, TNTP will work with Breakthrough to create project plans and stakeholder

engagement plans to facilitate design decisions and implementation planning.
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BCS is looking forward to implementing the OTES framework while remaining true to their
models by designing school-specific evaluation systems based on the framework. For instance,
Citizens Academy which has been using its own rubric for over a year will work within the work
steam and with TNTP to perform a review of both rubrics (CA and OTES) and add items
indigenous to its model to the OTES rubric. In this way, they will remain true to their mission
and vision while complying with the rigorous requirements of HB153 (Ohio) and RttT. TNTP’s
objectivity and expertise will be valuable in assisting each TIF-funded school with incorporating
model-specific information into the rubric.

The OTES rubric used in formal evaluations of a teacher outlines four levels of teacher
performance for each of ten standard areas. Those areas of assessment are: Focus for Learning,
Assessment Data, Prior Content Knowledge/Sequence Connections, Knowledge of Students,
Lesson Delivery, Differentiation, Resources, Classroom Environment, Assessment of Student
Learning, and Professional Responsibilities. The OTES/Breakthrough rubric will be applied
holistically and evaluators will assess which teacher performance level provides the best overall
description of the teacher. These ten standard areas of assessment are aligned to the Ohio
Standards for Educators and work in tandem with what has already been established to be
clements of effective teaching. Please see Attachment M for the OTES model rubric and the
rubrics used last year by the Breakthrough schools in operation last year.

Student Academic Growth Measures (50%)

Under OTES to be adopted by Breakthrough schools in this application, student growth
measures will account for 50% of the teacher evaluation. OTES, as published by the DOE,
defines student growth as “the change in student achievement for an individual student between

two or more points in time.” The student growth component cannot contain a sole data set, but
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rather is comprised of two or more measures of Value-Added scores, vendor-created assessments
and LEA-determined student growth measures. For all teachers with regular instructional
responsibilities, they will be evaluated based on student growth at the classroom level.

Teacher-level Value-Added scores must be used where available. In Ohio, value-added
information is available for Ohio Achievement Assessment tests for subjects in grades 4-8;
however, the general framework of the combination of measures will vary depending on the
grades and subjects taught. As in the case of kindergarten through third grade where teacher-
level Value-Added scores are not available; schools will choose other assessments from a pre-
approved vendor list in which to measure student growth.

BCS, this past year implemented the use of Scantron/Global Scholar Performance Series
(a vendor-created assessment approved for OTES use by the ODE) in reading and math for
grades 2-8. The Scantron test can be used to measure growth over time using a vertical scaled
score. After both qualitative and quantitative evaluation, test items are placed on a vertical
difficulty scale to show a student’s ability level within a subject. This scale can be used across
grades and allows educators to view growth over time.

This nationally normed reference test is given to all students at least twice a year and
provides benchmark and student growth information for assessment. BCS anticipates using
Scantron to assess grades K-1 when those testing measures become available next year,
providing data for those teachers that will be used in their evaluations as well. In other instances
where traditional assessments are not available, (including Intervention Specialists, English as a
Second Language instructors, and physical education, music and art teachers), BCS is looking
forward to working with the team from TNTP and following the suggested process by the ODE

to identify Student Learning Objectives (SLO) and their subsequent assessments to evaluate
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those teachers for the student performance component of OTES. Based on the position, student
growth will be measured accordingly (grade-level or school-level measures).

In addition to the classroom observations and the student growth measures, teachers will be
evaluated on a variety of additional factors. Our schools have used a variety of factors in the
past (included in Attachment M) and will be working with TNTP to ensure they are aligned with
best practices and OTES. We also expect that whole school growth will be an additional factor
for teachers with regular instructional responsibilities but separate from the classroom-level
student growth data. Our schools believe that by considering whole school growth, the
collegiality and teamwork amongst teachers is enhanced and encouraged.

The Evaluation Process’ Summation

Once the evaluation process is completed for each teacher, he will receive his rating for his
performance that school year. The final summative rating levels include: Ineffective,
Developing, Proficient and Accomplished. The below definitions are provided by ODE.
Ineffective: A rating of Ineffective indicates that the teacher consistently fails to demonstrate
minimum competency in one or more teaching standards. There is little or no improvement over
time. The teacher requires immediate assistance and needs to be placed on an improvement plan.
Developing: A rating of Developing indicates that the teacher demonstrates minimum
competency in many of the teaching standards, but may struggle with others. The teacher is
making progress but requires ongoing professional support for necessary growth to occur.
Proficient: A rating of Proficient indicates that the teacher consistently meets expectations for
performance and fully demonstrates most or all competencies. This rating is the rigorous
expected performance level for most experienced teachers.

Accomplished: A rating of Accomplished indicates that the teacher is a leader and model in the
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classroom, school, and district, exceeding expectations for performance. The teacher
consistently strives to improve his or her instructional and professional practice and contributes
to the school or district through the development and mentoring of colleagues.
Credentialed Evaluators

A welcome addition to the educator evaluation process required by OTES not already
performed by Breakthrough schools is the formal credentialing of evaluators. Evaluators charged
with administering the OTES rubric must be fully credentialed by taking a rigorous three-day
workshop sponsored by the Ohio Department of Education. At the training, participants view a
variety of teaching videos and learn to score accurately and consistently using the OTES
observation rubric. Following the intensive workshop, evaluators must then pass an online test
consisting of two-parts: (1) lesson analysis and (2) multiple choice assessment of the post-
conference component. The evaluator is considered “credentialed” after passing both parts of the
assessment process and may actively participate in evaluating the performance of teachers.
Should the evaluator fail any part of the assessment, he/she is required to review portions
(online) and then retake the failed portions of the test until credentialed.

ODE partnered with the National Institute for Excellence in Teaching (NIET) to create an
extensive interactive online resource program for the OTES which includes a vast teaching video
library, online modules and an assessment portal for credentialing evaluators. This teaching
video library may also be utilized in order to train staff on the OTES process as well as best
practices. A NIET representative was also present at the workshops as an additional resource to
educators. NIET is also slated to produce several teacher videos designed to train educators on
the implementation of the OTES rubric. These are expected to be available in October, 2012.

Because of the uniqueness of each of our schools and their educational models, BCS anticipates
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the need to create its own training videos that will focus on the successful school/model-specific
characteristics of teachers in a Breakthrough school. Each K-8 family of schools will require
two different videos, one for the elementary school model and one for the middle school model.

Our school leadership is already in the process of getting credentialed. Many have
already attended the OTES evaluator training sessions and have completed the process. In
addition to being credentialed by the state of Ohio — which will ensure a high degree of inter-
rater reliability — the below positions also possess extensive academic experience and training for
their roles. Inter-rater reliability will be bolstered by periodic co-observations by other
credentialed evaluators and regular re-certification of evaluators as required.

The qualifications for all evaluators listed below can be found either in Attachment K or

Attachment O depending on the position.

School Grades Served | Evaluator-Credentialed Positions
Citizens Academy K-5 Model Leader
Citizens Academy East Principal

Assistant Principal
Director of Academics

Academic Coordinator

Citizens Leadership Academy 6-8 Head of School/Model Leader
Village Preparatory School K-5 Head of School
Village Preparatory School : Director of Curriculum and Instruction
Woodland Hills
Entreprencurship Preparatory School 6-8 Head of School
Entreprencurship Preparatory School Director of Curriculum and Instruction
:: Woodland Hills Special Education Coordinator*

*The Special Education Coordinator will specifically evaluate intervention specialists in all
Village Preps and Entreprencurship Prep Schools.

Ohio Principal Evaluation System (OPES)
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In 2007, the Ohio Department of Education convened a group of educational stakeholders
to design a model principal evaluation system aligned to the Ohio Standards for Principals. In
late 2008 that model was adopted by 20 districts (140 schools) that participated in a year-long
training and credentialing process. The model has since been revised to include a scoring rubric
for making summative evaluations of principal effectiveness. OPES will need to be adopted by
all public districts and by community schools participating in Race to the Top by July 1, 2013
and implemented in the 2013-2014 school year. The Ohio Department of Education will post a
final version of the OPES model and resources in August 2012. BCS schools, both funded by
RttT and not, will be adopting OPES in the 2013-2014 school year. Citizens Academy has led
Breakthrough’s transition to OPES using it this past year to evaluate its principal.

OPES is not a prescription but instead a resource model made available to districts to use as
they find appropriate. BCS will work with TNTP to adapt OPES for use by all TIF-funded
schools for principals and assistant principals. The system is a research-based model for the
evaluation of school principals which is aligned with the Ohio Standards for Principals, national
and state legislation, current evidence and new findings on effective leadership, and research
linking leadership to student achievement and learning.

In OPES, student growth measures (weighted at 50%) and evaluation of principals’
proficiency on the standards (also weighted at 50%) determine the level of principal
effectiveness. The procedures and data sources for measuring student growth are still to be
determined in Ohio. However, BCS anticipates using the same data sources for measuring
student growth for principals as are used for teachers under OTES. Using the rubric, principals
are evaluated and rated as: Ineffective, Proficient, Accomplished or Distinguished. Full details

on what OPES measures is included in Attachment U.
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According to Ohio state law, this evaluation must be conducted by the LEA’s superintendent
or his/her designee. In the case of BCS, all principals report to the network’s Model Leaders
(Chief Academic Officers), who in turn report to the network’s Chief Executive Officer. BCS
will ensure that principal evaluations are conducted by the school’s respective model leader who
will all be properly credentialed by ODE. Should that be impossible due to a vacancy in that
position that has a current principal filling that role or an inability to fill that role with a suitable
candidate, the Chief Executive Officer will designate a qualified, credentialed evaluator to follow
the evaluation process as per state law and the professional development objectives of the
network.

SELECTION CRITERIA C - PROFESSIONAL DEVELOPMENT SYSTEMS TO
SUPPORT THE NEEDS OF TEACHERS AND PRINCIPALS IDENTIFIED THROUGH
THE EVALUATION PROCESS

Currently, although BCS educators are not given a formal performance rating, BCS uses a
pathway similar to professional development as recommended by OTES, albeit informal. A
distinct hallmark of BCS professional development across the network is an additional holistic
component that provides a range of professional development opportunities to the entire educator
staff. Furthermore, Breakthrough schools have a strong shared culture of growth and teamwork.
BCS is proud that, across all schools, educators know that they can always seek curricular
assistance, coaching, and tools and opportunities for growth from school leadership.

Other shared professional development approaches include a summer institute for teachers
(duration varies by school) including a “culture camp” component, coaching opportunities, an
educator’s handbook that outlines teacher expectations, in-classroom observations at least twice

a year (usually more frequently), several intense professional development days, and
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opportunities to lead whether as grade-level chair, department chair, through service on a Race to
the Top team or by taking on additional administrative or data responsibilities. These leadership
opportunities not only assist recruitment in that they provide candidates with a leadership path
and an opportunity for promotion, but they also indicate to teachers in the classroom that there is
a school structure that supports them. Grade-level and departmental-chairs oversee their fellow
teachers, collaborate on lessons, review and analyze data and disseminate student information to their
colleagues.

Also shared by faculty across the network is the expectation for continuous building upon
practice according to each school’s vision, goal-setting practice and design principles. All
schools fund some teachers’ attendance at various conferences and trainings based on leadership
potential and teacher and student performance as evaluated through the processes described
above. These conferences and training sessions include model-specific topics like Expeditionary
Learning or Building Excellent School’s Weekend Warrior conferences, focus on a subject such
as the National Council of Teachers of Math Conference or are given by ODE for Ohio-based
areas of interest. In addition to those listed, school leadership also attends conferences including
the National Alliance of Public Charter Schools annual conference and/or the Ohio Alliance of
Public Charter Schools. If teachers have an interest in an area that would benefit the school,
barring available funds and teacher performance, our schools encourage them to pursue it.

Teachers and school leadership have also had the opportunity throughout the year to visit
high-performing charter schools nationwide. This exposure to core practices of successful
schools enables teachers and leaders to learn and then directly apply meaningful instructional
practices to BCS classrooms. This approach is not only effective for teachers, but also deans
and academic coordinators. The BCS network is supplementing this school-level approach this

year with funding for school leaders who are specifically interested in integrating blended
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learning within their school models and learning more by visiting successful blended learning
schools. Pending available funding, BCS would like to continue to pursue offering network-
wide professional development opportunities on behalf of all the schools .Non-academic
professional development has also been offered across network schools to build skills in
Microsoft Office, leadership abilities, and management.

Across all our schools, professional development is easily accessible. At BCS, educator
evaluation and the accompanying professional development is a year-round process and highly
responsive to the successes and challenges of students and teachers alike. Educators in all
schools are encouraged to share their learnings and experiences with colleagues. This often
results in teacher presentations at professional development days or educators creating materials
and resources for the benefit of their fellow teachers. BCS school leadership firmly believes that
the strength of the network’s academic success is the collaborative approach of leadership,
teachers, students and staff.

As a network, BCS is looking forward to implementing Breakthrough University. This
comprehensive program, to be designed in year 1 of this grant and piloted in year 2, will develop
internal talent. The University will feature a training curriculum offered to internal candidates
for school leadership positions and network operational positions. The curriculum will include
training from internal staff and external consultants and sources on leadership, management,
diversity inclusion and business (School Finance and Operations, including Title I and other
complex compliance requirements) topics for future leaders identified within the network.

This program will endeavor to maximize the talent pool already present within the network.
CSP grants will cover the start-up costs of implementing this program in year 2 of the TIF grant

and decrease over time. Eventually program costs will be absorbed into Breakthrough’s general
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operating budget. CSP grant funds will be used for the external and internal consultants, program
development, and materials and supplies.

Breakthrough University will demonstrate the network’s willingness and capacity to grow
leaders which will help teacher recruitment and enhance the overall professional development
opportunities in the network.

OTES Professional Development

As part of SHIP, Breakthrough’s transition to OTES will see an educator’s evaluation
directly informing the requirements for his/her professional growth plan (PGP) or professional
improvement plan (PIP). By using the OTES framework, BCS will essentially be formalizing its
similar current professional development approach and also enable the network to develop career
pathways that could be integrated into the system. This is an advantage for our teachers and
leaders, but also for our human capital strategy. This aspect of SHIP has the potential to enhance
our teachers’ and leaders’ experiences in the network, but also serve as a robust recruiting tool
through which more aspiring and current teachers recognize the value of being a Breakthrough
educator.

The table below indicates how the two components of the evaluation system are
combined for an overall teacher rating and professional development plan.

Figure 2: Evaluation Components Combined for Overall Teacher Rating

Teacher Performance

Proficient Developing

Student Growth

Proficient Proficient Developing Developing

Expected
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Developing Developing

Based on an educator’s growth score, the school leadership team will implement PGP or PIP.
OTES recommends the following requirements depending on the final assessment of a teacher’s
growth throughout the school year.

Figure 3: Professional Plans Based on Overall Rating

Above
Expected Description of Requirements For Professional
Expected
Growth Growth or Improvement Plan
Growth
v v Growth Plan
v Improvement Plan
v Self-Directed by Teacher
v Collaborative —Teacher and Evaluator
v Directed by the Evaluator
v v v Professional Conversations
v v v Mid-Year Progress Check
v v v End-of-Year Evaluation

Professional Growth Plan (PGP)

Selected for those who demonstrate expected or above expected growth, the PGP helps
teachers focus on areas of professional development that will allow them to improve their
practice. Teachers are responsible for the implementation and completion of the plan and may
use the plan as a starting point for the school year. This plan will be individualized to the needs
of the teacher and the students based on available data and specifically relate to the teacher’s
areas for growth as identified in the teacher’s evaluation. The evaluator will recommend

professional development opportunities and support the teacher by providing a variety of
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resources. The growth plan will be reflective of the data available and include:
* Identification of area(s) for future professional growth;
* Specific resources and opportunities to assist the teacher in enhancing skills,
knowledge and practice;
«  Outcomes that will enable the teacher to increase student learning and achievement.™"
Professional Improvement Plan (PIP)

PIPs are developed for a teacher by the evaluator in response to ineffective ratings in
performance and/or student growth. PIP is intended to identify specific areas for improvement
of performance and for identifying guidance and support needed to help the teacher improve.
This plan can be initiated at any time during the evaluation cycle by the evaluator based on
deficiencies in performance as documented by evidence collected by the evaluator. When an
improvement plan is initiated by an administrator, it is the responsibility of the administrator to:

e Identify, in writing, the specific area(s) for improvement to be addressed in relationship

to the Ohio Standards for the Teaching Profession;

e Specity, in writing, the desired level of performance that is expected to improve and a

reasonable period of time to correct the deficiencies;

e Develop and implement a written plan for improvement that will be initiated immediately

and includes resources and assistance available;

e Determine additional education or professional development needed to improve in the

identified area(s);

e (Qather evidence of progress or lack of progress.

A reassessment of the educator’s performance will be completed in accordance with the

written plan. This allows for multiple opportunities for observation of performance. Upon
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reassessment of the educator’s performance, if improvement has been documented at an
acceptable level of performance, the regular evaluation cycle will resume. If the teacher’s
performance continues to remain at an ineffective level, the supervising administrator will
reinstate the improvement plan with additional recommendations for improvement or take the
necessary steps to recommend dismissal.*"

School and network leaders look forward to working with TNTP to align the network’s
current professional development approach with OTES requirements. OTES is very compatible
with the current evaluation and professional development systems in place already throughout
the network. One area that has already been identified for integration is the evaluation rubrics
our schools use. In 2012-2013, the network will embark on an intensive effort with TNTP to
develop and finalize each school-specific rubric in accordance with the needs of the school and
OTES requirements. Another area of work with TNTP will be formally aligning leadership

opportunities and professional development with performance.

Breakthrough Career Pathways

) School Administration Teaching

An area of professional development Pathivav Pathivav
that BCS has not yet implemented is the Principal Master
Teacher

formalization of career pathways. This is

Figure 4: Sample Career Pathway

a dynamic and complex undertaking for rilipra
the network because of the unique Drean of
Students Serior
characteristics of each model and school Teacher
Crade

which requires the delicate reconciliation T eviel Clair

of network standardization and the o
Ettective Teacher

retention

Dreveloping Teacher
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of school/model distinctions. Early conversations around this topic are intending for career
planning and professional development feedback to surface during teacher recruitment and the
post-observation conferences or discussions with teachers.

Currently teachers in the network are aware of available leadership positions (from grade-
level chair to principal of a new school). However, there is no formalized space where teachers
can voice their aspirations and receive directed feedback and suggestions for developmental
assistance to reach their goals. TNTP will assist BCS in integrating national best practices into
the evaluation process that create that space and help articulate and mediate expectations for
leadership roles.

OPES Professional Development Program

A growth plan for principals is developed as part of their summative evaluation process. It
includes feedback from the evaluator as well as the principal’s assessment of progress toward
goals, and the support needed to further his/her continuous growth and development.
Professional development will be individualized to the needs of the principal, and specifically
relate to her/her areas for growth as identified in the principal’s evaluation. The evaluator will
recommend professional development opportunities, and support the principal by providing
resources (e.g. time, financial).

As the principal and evaluator work collaboratively during the formative assessment process,
scheduled conferences will take place several times during the year. By the end of the year, the
evaluator and principal should discuss opportunities for professional development that evolve

naturally as a result of the evaluation process. The growth plan will include:

. Identification of areas for future professional growth
. Specific resources and opportunities to assist the principal in enhancing skills, knowledge
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and practice
. Outcomes that will enable the principal to increase student learning and achievement
An improvement plan is developed when the principal’s performance in one or more areas is
scored as ineffective or their overall performance is scored as ineffective. The evaluator and
principal are required to meet to develop a plan for improvement. The development of the form
may take more than one meeting and sufficient time needs to be provided to ensure that the plan
is comprehensive and well detailed.

Improvement must include the following:

. Identification of specific deficiencies and recommended areas of growth

. Measurable goals for improving the deficiencies to acceptable levels

. Specific professional development or strategies to accomplish the goals

. Specific resources necessary to implement the plan, including but not limited to

opportunities for the principal to work with highly effective principals or central office
staff
. A timeline for the plan, including intermediate checkpoints to determine progress and
provide feedback and coaching
. Procedures for determining acceptable improvement
Ohio Resident Educator Program
Particularly relevant to BCS which relies on newly-licensed teachers to fill teaching spots
in our growing network is the new Ohio Resident Educator (RE) Program. RE is a four year
program of formative assessment and mentoring support for new teachers that will culminate in
the completion of a state-wide summative performance-based assessment. The benefit of a four-

year program is that it allows mentors and other colleagues to work with REs over time and
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move deeper into the process of being an effective teacher. Legislation mandating a new
licensure system for teachers was passed in 2009 and included the RE program. In Ohio, all
teachers wishing to be licensed by the state must complete this program. The RE program began
in the 2011/12 school year. Please see Attachment V for more information on this program.
COMPETITIVE PREFERENCE PRIORITY 5: AN EDUCATOR SALARY
STRUCTURE BASED ON EFFECTIVENESS AND REQUIREMENT 1:
PERFORMANCE BASED COMPENSATION FOR TEACHERS, PRINCIPALS AND
OTHER PERSONNEL

BCS is very excited to develop under SHIP an educator salary structure based on
effectiveness. After one year of implementing the educator evaluation system in year 2 of the
proposed grant project, BCS anticipates implementing the salary structure changes in year 3 of
the grant (2014-2015).

Breakthrough’s salary structure will follow PBCS Design Model 1 as described in the TIF
application package. The compensation system will provide for base salary increases on average
of 10% combined with an incentivized bonus pool for teachers and principals who receive an
overall rating of effective or higher under the evaluation system previously described herein.
This would apply to all teachers and principals in the seven participating schools. BCS
anticipates that in the refinement of the Breakthrough Educator Evaluation System, teachers
demonstrating Expected Growth and Above Expected Growth as defined in Figure 3 would be
eligible for additional compensation under the to-be-developed salary structure. Given this, the
salary differential between two similarly situated educators will be tied exclusively to the
educator’s overall evaluation ratings.

In addition, of those teachers eligible for compensation based on their effectiveness rating,
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additional compensation would be available for teachers who take on additional responsibilities
and leadership roles as they do already in the schools. BCS will determine through the
development of this system whether principals will be similarly eligible for additional
compensation if they take on additional responsibilities and leadership roles.

To stimulate and enhance the collaborative spirit among school staff that has been central to
the network’s success, other personnel, who are not teachers or principals, would be eligible for
additional compensation based on performance standards to be determined by the schools. In
partnership with TNTP, we anticipate that these standards would include - as is already the case
in many of our schools — a consideration of “annual yearly progress” performance (a school-level
student growth measurement), overall school rating by the ODE (a school-level student growth
measurement) for 50% of the evaluation and a staff member’s individual performance evaluation
by his/her direct report or school principal for the other 50% of the evaluation.

BCS is committed to implementing a performance-based compensation system that has the
following design principles:

Simplicity — be transparent, fair, and easy to understand and implement

Recruitment — convey the school/model/network principles and value to attract effective
and highly effective teachers

Performance — Provide significant rewards and incentives to effective teachers beginning
in the first year (not funded by the TIF grant) to retain teachers through the transition
process

Total Compensation — be competitive with districts and charters, increasing long-term
earning potential

Flexibility and Fit — be flexible enough to allow the network to meet specific staffing
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needs and change as needs change

With the expertise of TNTP, Breakthrough seeks to identify a differentiated salary structure
based on effectiveness that will meet the aforementioned design goals. The flexibility and
autonomy of our charter schools network enables the schools participating in this application to
use a teacher’s evaluation rating as the central component of how educators are compensated for
their work. Early projections as this system is being developed anticipate that 90-100% of an
educator’s compensation decision will be determined by that educator’s overall evaluation rating.
Career pathway opportunities and additional responsibilities will depend on a teacher’s
evaluation rating. After the work stream process had produced a differentiated salary structure
through the involvement of school leaders, educators and network staff, the proposed salary
structure will be approved by all participating school boards who have been highly supportive
throughout the course of the development of SHIP and its associated components.

Through a combination of financial and non-financial awards to be implemented under SHIP,
BCS is optimistic that the network can significantly bolster its reputation as a premier employer
in northeast Ohio, resulting in hiring and retaining highly-effective teachers to implement our
schools’ vision of instructional improvement.

SELECTION CRITERIA D AND APPLICATION REQUIREMENT 2: INVOLVEMENT
AND SUPPORT OF TEACHERS AND PRINCIPALS

In 2010, EP, VP, and CA were all awarded RttT funding from the Ohio Department of
Education. These awards were the first step our schools took to address the need to improve
their educator evaluation systems and professional development opportunities, and to find
solutions to the human capital challenges they face. The RttT scope of work has directly

impacted the development and implementation of a comprehensive educator evaluation system
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and performance-based compensation system that BCS seeks to implement in 7 of its high-need
schools. The RttT work thus far has charged the participating schools with measuring student
growth through the use of value-added data, using a variety of formative instructional practices
to provide ongoing feedback to educators, creating common formative assessments, and utilizing
data to identify and accelerate best practices.

In 2010, the schools were charged to compose RttT Transformation Teams comprised of
50% educators and 50% administrators. All three teams have at least two teachers each that will
continue the RttT work through 2013-2014. These teachers have been actively involved in
leading the ongoing monitoring of plan implementation and aligning the LEAS’ efforts to meet
RttT goals and objectives. Educators have spent, on average, 14 hours a month and over 160
hours annually on this effort at each RttT-funded school. Educator involvement in the
preliminary design of the educator evaluation, professional development and performance-based
compensation systems has been as extensive as possible not only because of the requirements
and framework of RttT dictated by the State of Ohio, but also because teacher participation at
such a strategic level is an important part of our schools’ cultures. Acting in accordance with the
state of Ohio’s development of an overall educator evaluation system, these schools are now
three years into their overall progress, making this an ideal time to elevate our efforts with the
support of a grant from the Teacher Incentive Fund.

Last year, prior to the finalization of the Ohio Teacher Evaluation System and the Ohio
Principal Evaluation System, a team made up of three teachers at E Prep undertook a
comprehensive research effort of performance-based compensation systems. This team came
together as a result of one teacher’s participation in a consortium on teacher compensation

organized and sponsored by the Bill and Melinda Gates Foundation for Ohio schools. Following
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a year of research and collaboration with other teachers in the school, the team presented to the
Board of Directors a draft for a possible performance-based compensation system.

This system called for a teacher evaluation based on student performance and professional
merits, as well as school-level and grade-level bonuses for meeting academic assessment results
objectives and value-added objectives. While this system does not adhere to all the subsequent
Ohio state requirements our schools must meet, this time- and labor-intensive effort has greatly
contributed to the preliminary development of the network-wide PBCS that BCS seeks to
implement with TIF funding. Furthermore, prior to learning of this grant, this team’s effort
brought the need for a PBCS to the forefront of the network’s awareness and demonstrated the
widespread desire and teacher support for such a system at BCS.

As BCS proceeds with its efforts to further develop and implement a PBCS and evaluation
system as described in this application, the schools will continue to rely on the teachers on the
RttT Transformation Team to be deeply involved in this initiative even after the RttT teams
disband in 2014-2015. In addition, we expect that each new school in the network that is not
participating in the RttT efforts will also have at least one, if not two, educators that will join one
or more of the work streams that will be formed upon receipt of TIF grant funds. BCS commits
to maintaining the involvement of at least one educator from each educational model
participating in the development and implementation of the TIF-funded project throughout the
course of the grant. Ideally, we would involve two teachers from each of our three educational
models applying for TIF, resulting in six teachers actively contributing in the design, refinement
and implementation of the PBCS and the educator evaluation systems.

Letters of support for the proposed PBCS and the educator evaluation systems described in

the application are included witch demonstrates significant educator support. Included is at least

PR/Award #@974A1 20005
Page €68



one letter from each of our educational models that will be participating in the initiative proposed
to be funded by this grant. The letters demonstrate that there is broad and deep support for the
design and implementation of a PBCS with an educator evaluation system at its center. All
teachers are committed and ready to comply with all Ohio state regulations and programs, as
well as contribute to the ongoing development and refinement of a Breakthrough PBCS that will
build on Ohio state evaluation requirements. A union is not the exclusive representative of any
teachers or principals in each participating LEA.
SELECTION CRITERIA E - PROJECT MANAGEMENT
1. Roles and Responsibilities Key Personnel AND 2. Sufficient Human Resource Allocation
In addition to the staff at the school-level of all of the schools participating in this
application, the schools have the benefit of the Breakthrough Charter Schools management staff
and the Friends of Breakthrough Schools (FOB) staff. BCS was formed to provide governance,
oversight, resources, support and services to each of the educational models that exist in its
network while building a shared operational platform that can support the launch of more high-
performing schools in Cleveland. Through a unique collaborative relationship with the schools,
BCS, FOB, and the schools provide the best services to the students at economies of scale while
still allowing for flexibility and innovation throughout the network. BCS responsibilities to the
schools include both academic and non-academic duties:

EANTY

* Academic Organizational Structure: Similar to Uncommon Schools’ “regions”, BCS
has instituted a leadership reporting structure organized by “school models”; each model
has a BCS-employed School Model Leader that is responsible for curriculum

development as well as student and teacher performance of all the schools within their

model and reports directly to the BCS CEO. The Model Leader’s most important function
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centers on maintaining the essence of the academic model and its unique culture. In
addition to coaching and overseeing School Building Leaders, Model Leaders are
ultimately responsible for student outcomes in all the schools within their model.
* Central Services Structure: The centralized structure of key operational functions,
including Talent Recruitment, Facilities and Procurement, Finance, Accounting,
Compliance, Communications, I'T, Performance Management, and Alumni Tracking
allows the network to scale key talent across multiple schools as it grows and will ensure
that BCS is delivering outstanding service at decreasing cost to its schools. Each school
employs a Director of Operations who is the primary liaison to the CMO for coordinating
operational services.
Attachments K, M and F provide more detailed information regarding the functions of staff
integral to the successful implementation of this project and their qualifications.
3. Project Objectives and Performance Measures

BCS endeavors to create a human capital system within the network that drives educational
excellence and improves instructional outcomes.
Objective 1: Provide comprehensive, data-driven educator evaluations across the network

e By the end of year 1 of the grant BCS will fully integrate the Ohio Teacher and Principal
Evaluation Systems with BCS evaluation systems currently in use (with special attention
to adding school/model-specific components to the general OTES/OPES rubrics).

e The new evaluation system will be fully and effectively communicated to all educators
and leadership across the network.

e By year 2 of the proposed grant period, the seven Breakthrough schools participating in

TIF will implement the Breakthrough Educator Evaluation System for 100% of its

PR/Award #§1374A1 20005
Page €70



educators.
e By year 2 of the proposed grant period, a data system to support network-wide evaluation
systems will be developed and implemented.
Objective 2: Develop and Implement an Educator Salary Structure and an Educator
Recruitment and Selection Plan
e By year 3 of the proposed grant period, develop an educator salary structure based on
effectiveness that will be used by at least the 7 Breakthrough schools participating in TIF.
e In year 3 of the proposed grant period, implement the educator salary structure based on
effectiveness in at least the 7 Breakthrough schools participating in TIF.
e In years 1 and 2, develop and refine recruitment and selection strategies to lower turnover
costs and increase retention.
e Increase the average years of service of Breakthrough teachers in the 7 TIF-participating
schools from 3.64 years to 4.5 years by the end of the grant period.
e Hire and retain 75% of Cleveland Urban Teacher Residents upon the completion of their
residency each year.
e Hire and retain 50% of TFA corps members upon the completion of their term of service
starting in year 3 of the proposed grant period.
Objective 3: Improving and implementing a Professional Development and Promotion
System based on Teacher Evaluations that Improve Instruction
e By year 2 of the grant period, define and share with stakeholders Breakthrough Career
Pathways available to network teachers and leadership.
e At least 80% of students proficient in math as certified by the OAA test score rubric.

o Atleast 85% of students proficient in reading as certified by the OAA test score rubric.
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e Achieve a network-wide weighted average OAA metric performance index score of 94
(excluding year one of new schools).
4. Project Evaluation Plan

BCS will use a variety of methods to evaluate the objectives stated in this narrative. For
objective one, BCS will compile HR information to ensure that 100% of educators in the 7
schools under SHIP are evaluated using the Breakthrough Educator Evaluation System. The
communication plan for the evaluation system will be evaluated through educator feedback and
periodic review during regular Breakthrough Leadership Team meetings. The evaluation of the
data system to be implemented with this grant will be performed in concert with The New
Teacher Project and Breakthrough’s technical support team, Smart Solutions.

In year 1 of the proposed TIF grant, BCS will hire a Director of Performance Management,
reporting directly to the BCS CFO and working very closely with the school Model Leaders,
who will be responsible for using school and CMO level data to analyze educational,
organizational, and operational effectiveness at the school building, model, and CMO levels.
This Director will support school, model, and CMO leaders as they use data to drive
continuously improved educational and operational effectiveness at all levels of the organization.
The Director will be a key part of the evaluation process of TIF project goals.

To measure objective 2, HR information will be compiled to determine if there was an
improvement of Breakthrough teachers’ average years of service. Recruitment and selection
strategies will be periodically reviewed by the HR committees of the network and schools’
boards, as well as the Breakthrough Leadership Team. The educator salary structure’s rollout
will also be subject to regular review and the feedback of stakeholders across the network. HR

information will be compiled to verify retention rates among TFA corps members and Cleveland
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Urban Teacher Residents.

For the achievement objectives included in objective 3, BCS will compile and analyze data
from the Ohio Department of Education (ODE). The Ohio Achievement Assessment results and
the demographic data will be analyzed and independently verifiable by the ODE. ODE data will
also be used in concert with BCS’s payroll records to verify the ratio of students to CMO staff.

Overall, to effectively evaluate the performance of BCS as a human resources service
provider and its services to the schools, BCS annually surveys the schools with what the network
has termed a “360 degree scorecard.” This tool measures the services provided to the school and
staff and whether the school and staff are meeting BCS’s expectations. The scorecard includes
enrollment, student achievement, human resources effectiveness, fiscal accountability, staff and
parent satisfaction, and operational efficiency as some of the measured factors. BCS will
analyze and report on the results at least annually to network staff and boards.

5. Realistic and Achievable Timelines

Please see the timeline projections for implementing the components of the HCMS, PBCS,
and educator evaluation systems as described (i) in Selection Criteria A and B and for
completing project tasks and achieving objectives (ii) in Selection Criteria A, B, and E3. A
complete timeline for this project is included in Attachment P.

SELECTION CRITERIA F - SUSTAINABILITY

BCS was formed partially from the desire of the founding schools to effect important
economies of scale through their collaboration and invite philanthropic funding on a larger scale.
By coming together to represent over 2,000 students and developing the ability to scale to serve
more children, BCS has attracted the large-scale support of corporate, community, and

family foundations, representing close to 65% of the network’s operating and capital
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support annually. These funders, including the Cleveland Foundation, George Gund
Foundation, Lubrizol Foundation, Cliffs Foundation, American Greetings, Inc., PNC Bank,
Walton Family Foundation, and many others, have recognized the impact BCS schools have had
and the capacity the network is building to fundamentally change the educational map in
Cleveland.

In addition, BCS was successful in attracting the attention of a major national
foundation: the Charter School Growth Fund. BCS is only one of 19 CMOs in the country
to be awarded the Charter Schools Program (CSP) Replication and Expansion grant from
the U.S. Department of Education to support Breakthrough’s replication and expansion plan.
The CSP grant will infuse $8,648,901 into the network over the five year grant period. With this
confluence of national and local dollars BCS is assembling the interim multi-year support
required for BCS to grow into financial sustainability. We will continue to seek private
philanthropy for operating, capital and programmatic needs, as well as look for other federal
grant opportunities to support our work.

Through Breakthrough’s unique partnership with the Cleveland Metropolitan School District
(CMSD), BCS this past year was an integral partner in developing the Cleveland Plan — state
legislation passed in June that authorizes a portion of the upcoming Cleveland tax levy to be
shared with high-performing charter schools in Cleveland. Should the levy pass in November,
this would significantly reduce the network’s need for significant ongoing philanthropy.
Working collaboratively with the Mayor of Cleveland, CMSD, and other stakeholders, BCS will
work this fall to ensure the passage of a four year levy that would result in $25.2 million in funds
being directed to the Cleveland public school system in the first six months. Of that, BCS in the

first year would receive $2.1 million in that same time period. A very conservative estimate
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(considering reduced enrollment at BCS and high numbers of other charter schools eligible for

levy dollars) would project levy revenue for the BCS network as follows:

FY13* FY14 FY15 FY16 FY17%*
Annual
dollar/student $ 1,006 | $ 1,620 | $ 1356 | $ 1,101 | $ 490
Projected Levy

Revenue to BCS $ 1,512,145 $ 3,167,743 $ 3,251,490 $ 3,322,201 $ 1,642,612

*FY 13 and FY 17 represent a half year

This levy revenue would significantly reduce our philanthropic needs across the network and
contribute to overall viability of a long-term PBCS. Without this change in the tax levy
allocation, sustainability is still possible due to the cost-reduction strategies outlined above and
the natural growth of schools, with the addition of state and federal dollars that accompany the
network’s growth to full enrollment. BCS anticipates that per pupil cost will decrease over the
next ten years, eventually resulting in the network operating primarily on public funds or with a
very sustainable limited amount of private philanthropy directed to hallmark programming of the
models and/or facilities.

Complementing TIF grant dollars are grant funds that BCS is receiving through the Charter
School Programs. Some of those funds are being used for the Breakthrough network
professional development program, from which all schools will benefit, and for our talent
pipeline initiatives, CUTR and TFA. TIF grant dollars will also be complemented by Federal
Entitlement funds and Race to the Top monies that the seven schools in this application currently
use to fund teacher, principal, and other staff bonuses for school-wide academic achievement and
taking on additional responsibilities. The above programs will not be funded by TIF at all.

Central to the sustainability of the proposed PBCS is Breakthrough’s understanding of the
network’s financial model and building a thoughtful PBCS. We are looking at the average cost

per teacher of the compensation system and will be designing a system that assures we are
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sustainable by projecting revenues in a 3 year, S year, and 10 year model. Projecting enrollments
as we grow and understanding the relationship between per pupil dollars, if need be, we are
willing to build a system with an index. We could set an index value against which component
(e.g. base salary, bonus) percentages can be multiplied. We can increase or decrease this index in
order to adjust for changing budgets. Furthermore, using a PBCS based on effectiveness will
mean that teachers who do not demonstrate effectiveness will not receive increases. Also, there
will be expense offsets from the elimination of the cost of living adjustment that each of our
educators currently receive and reduced staff turnover costs. Preliminary calculations estimate
that staff turnover at our current rate of 18% costs the network at least $100,000 a year.
Application Requirement 5: Limitations on Multiple Applications

BCS assures that all LEAs entering into the Memorandum of Understanding for this TIF
application are participating in only one application in this fiscal year. Although it is not required
for this application, the nonprofit organizations that have entered into the Memorandum of
Understanding will also be participating in only one application in this fiscal year.
Application Requirement 6: Use of TIF Funds to Support the PBCS

TIF funds will be used for personnel expenses that are incurred through the course of the
project. This includes a percentage of time for staft at both nonprofits that will be developing
and improving systems and tools that support the PBCS and benefit all the participating LEAs.
Those positions are: CFO, COO, Model Leaders of participating schools, the HR department,
and grants administration by the Director of Grants and Foundation Relations, Accountant, and
Grants Administrator. The salary costs of the “central office staff” will be pro-rated in years 3-5
if the other two schools do not implement a PBCS before that to reflect that 7 out of the 9

schools in the network are TIF-funded.
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Furthermore, TIF funds will be used to compensate educators as part of each LEA’s PBCS.
TIF funds will specifically be used for the salary increases for these positions that result from the

implementation of the PBCS in 2013-2014. The numbers of teachers receiving compensation

are.

School/Year | 203" | 2015|2016 | 2017
CA 28 28 28 28
CAE 15 19 %) 26
CLA 19 19 19 19
EP %) 28 28 28
VP 37 37 37 37
EPWH 23 27 29 29
VPWH 24 33 20 B3
tTe(:;:ers 168 191 203 210

Although the PBCS has not yet been finalized, we are estimating for each effective or highly-
effective teacher an average base salary increase of 10% and when including a bonus pool of
$2,500 for each teacher available for performance rewards (not leadership roles or additional
responsibilities), each effective or highly-effective teacher on average will see a total
compensation increase of 15%. These averages result in an additional funding need of $5,884
on average for each teacher plus the associated fringe benefits.

The number of principals and assistant principals stays constant in the 7 participating schools
throughout this application. There are 7 principals and 3 assistant principals. We are estimating
for each principal and assistant principal an average base salary increase of 5% and when
including a bonus pool of $4,500 for each position available for performance awards (not
leadership roles or additional responsibilities), each position on average will see a total
compensation increase of 11%. These averages result in an additional funding need of $8,246
on average for each teacher plus the associated fringe benefits.
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TIF funds will also be used for professional development in each of the 7 schools that is
related to the PBCS. This professional development will be designed to address the educator
needs that have been identified through the evaluation systems described in the application. In
years 1 of the grant, the professional development will be based on the current evaluation
systems in the 7 schools, rather than the refined one to be implemented in years 2-5. That year
will enable the schools, as they develop the evaluation system for year 2, to assess the success of
the professional development opportunities across the network and apply those learnings to the
development of the professional development program in years 2-5.

TNTP’s engagement as described throughout this application will be funded through the TIF
grant. Related to the development of the data system needed for implementation of the PBCS is
the purchase of the appropriate technology. In the first two years, prior to the implementation of
the PBCS, these costs will be funded in full by the grant. In subsequent years, as per the grant
regulations, these costs will be prorated to reflect that 7 out of the 9 schools in the network are
TIF-funded.

Also to be funded are the two mandatory conferences for TIF grantees each year of the grant
period. We are committed to sending 3 participants to the TIF grantee meeting and 2
participants to the TIF topical meeting each year at an estimated cost of between $5,300 and
$5,737 for the entire grant period.

Application Requirement 7: Limitation on Using TIF Funds in High-Need Schools Served by
Existing TIF Grants

BCS assures that if successful under this competition, it will use the grant award to

implement the proposed PBCS and professional development only in high-need schools that are

not served, as of the beginning of the grant’s project period or as planned in the future, by an
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existing TIF grant.
Conclusion

BCS has a timely, extraordinary and unique opportunity in Cleveland. With four exceptional
educational models, a strong district-charter partnership, and strong local, corporate and
foundation support, BCS has the opportunity to make a difference for children. Cleveland is big
enough to matter but small enough that the execution of Breakthrough’s strategic growth plan
can elevate the entire city’s educational standard. The Teacher Incentive Fund Grant can provide
the financial support to elevate our high-performing network to a new level of excellence.

Facing a nationally-endemic challenge of retaining teachers in urban schools, BCS now seeks
to confront those challenges head on. By developing and implementing a performance-based
compensation system and refining its human capital management system to accommodate the
PBCS, BCS is poised to transform the quality of its teaching force. In turn, BCS will be able to
maintain its notably high level of academic achievement and continue to educate the underserved
children of Cleveland through its growth plan. At the end of the TIF project, upon completion of
its Strategic Human Capital Improvement Plan, BCS looks forward to turning its focus to its then
veteran teaching force and improving on its human capital strategy once again.

As the catalyst for higher expectations in public education and as a successful network of
schools, Breakthrough Charter Schools, Friends of Breakthrough Schools and the participating
LEAs can see a city that is home to premier employers of educators and an innovative network
of public schools that are breaking the cycle of poverty our students face every day. With a grant

from the Teacher Incentive Fund, this vision is one we can share with all of Cleveland.

" Ohio Department of Education, 2010.
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" Boston Consulting Group, 2009.
" Cleveland Foundation analysis based on National Student Clearinghouse data.

¥ Ohio Department of Education, 2010.
" Hanushek, E.A., Kain, J.F., O’Brien, D.M., & Rivkin, S.G. (2005, November) The market for

teacher quality. Cambridge, MA: National Bureau of Economic Research.

www.nctg.org/nctg/research/111280646874.pdf

' Walsh, K. (2007, September). If wishers were horses: The reality behind teacher quality
findings. Washington, DC: National Council on Teacher Quality.

www.nctqg.org/p/publications/docs/wishes _horses 20080316034426.pdf

Vit ibid

viii

Data accessed from http://www.teacherportal.com/district/ohio/Cleveland-Metropolitan-

School-District on July 18, 2012

* Waddell, Jennifer H, “Fostering Relationships to Increase Teacher Retention in Urban
Schools,” Journal of Curriculum and Instruction (JoCI) May 2010, Vol. 4, No. 1, 70-85

* Full benchmark data can be found via link in the document “Using the School Leader’s
Toolbox Benchmark Survey” located by searching for “benchmark survey” at www.tntp.org
* Ingersoll, R. M. (2001). Teacher turnover and teacher shortages: An organizational analysis.
American Educational Research Journal, 37(3), 499— 534.

*I The Parthenon Group. Parthenon Perspectives — “Observations from the Field: Practical
Reflections on Teacher Perforamnce Based Compensation,” June 2012.

il g1 g

¥ OTES is aligned with the standards for teachers adopted under section 3319.61 of the Revised

Code of the State of Ohio
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* Accessed on June 27, 2012, at

http://education.ohio.gov/GD/Templates/Pages/ODE/ODEDedicatedPage.aspx?page=970

xvi

This information was taken from the OTES Model on the Ohio Department of Education website on June 27,
2012.

i ibid
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Application Reference Charts

Instructions: These charts are provided to help applicants ensure that their applications
address all of the priorities and requirements — as any application that does not do so is
ineligible for funding for the 2012 competitions. These charts will be used by Department
staff when screening applications.

Applicants should complete and include these charts as an attachment with their
application. Go to http://www2.ed.gov/programs/teacherincentive/applicant.html to
download a Microsoft Word version of this template. Fill out the Word document and
submit it as a PDF attachment with your application.

Please indicate your eligibility classification
Instructions: Check the eligibility classification that applies to your application.

Applications from a single entity:
In the case of a single applicant that is an LEA, check this box.

___LEA

Group Applications:

Group applications involve two or more eligible entities. In the case of a group application,
check the box that describes the eligibility classification of all of the applicants. Select only one
box.

2 or more LEAs
__ One or more SEAs and one or more LEAs
X _ One or more nonprofit organizations and one or more LEAs (no SEA)

One or more nonprofit organizations and one or more LEAs and one or more SEAs
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Instructions

Instructions: In each column of the table below, please specify where your application discusses each priority or
requirement -- including each provision that applies to each priority or requirement. For information, descriptions, or
assurances included in the project narrative, please complete both 1) the Title of the Section(s) or Subsection(s) and 2) the
relevant Page Number(s) where this matter is discussed. Otherwise, please indicate the Attachment in which it is discussed.

Please identify every section, page, and/or attachment in which the priority or requirement is discussed. More than one
section, subsection, page, or attachment may appear in each cell.

Absolute Priority 1

Requirement or Priority

Title of Section or

Subsection in which this
priority or requirement is

Page Number(s) on
which this requirement
or priority is discussed

Attachment on
which this priority
or requirement is

discussed discussed
Absolute Priority 1: HCMS Absolute Priority 1, 18-24, 24-35, 36-44, 45- | Attachments I, J, M,
To meet this priority, the applicant must Absolutely Priority 2, 47 O,U,V

include, in its application, a description of its
LEA-wide HCMS, as it exists currently and
with any modifications proposed for
implementation during the project period of the
grant.

Selection Criteria C,
Competitive Preference
Priority 5

(1) How the HCMS is or will be aligned with
the LEA’s vision of instructional
improvement;

Introduction, Current
Evaluation Systems,
Breakthrough’s Teacher
Performance Challenges,
Selection Criteria C

3,24-27, 29, 36-44

Attachments I, J, M,
T,U,V

(2) How the LEA uses or will use the
information generated by the evaluation
systems it describes in its application to

Recruitment, Hiring,
Absolute Priority 2,
Selection Criteria C,

20-23, 23, 32, 36-44, 45-
47

Attachments I, J, M,
T,U,V
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inform key human capital decisions, such as
decisions on recruitment, hiring, placement,
retention, dismissal, compensation,
professional development, tenure, and
promotion;

Competitive Preference
Priority 5

(3) The human capital strategies the LEA uses
or will use to ensure that high-need schools
are able to attract and retain effective
educators

Breakthrough’s HCMS,
Competitive Preference
Priority 5, Breakthrough
Career Pathways, Selection
Criteria C

18-24, 45-47, 42, 36-39

Attachment P
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(4) Whether or not modifications are needed to
an existing HCMS to ensure that it includes
the features described in response to
paragraphs (1), (2), and (3) of this priority,
and a timeline for implementing the
described features, provided that the use of
evaluation information to inform the design
and delivery of professional development
and the award of performance-based
compensation under the applicant’s
proposed PBCS in high-need schools begins
no later than the third year of the grant’s
project period in the high-need schools
listed in response to paragraph (a) of
Requirement 3--Documentation of High-
Need Schools.

Absolute Priority 1,
Absolutely Priority 2,
Selection Criteria C,
Competitive Preference
Priority 5, Project
Objectives and Performance
Measures

18-24, 24-35, 36-44, 45-
47, 51-53

Attachments I, J, M,
O,P, T,UV

Absolute Priority 2

Requirement or Priority

Title of Section or
Subsection in which this
priority or requirement is
discussed

Page Number(s) on
which this requirement
or priority is discussed

Attachment on
which this priority
or requirement is
discussed
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Absolute Priority 2: Educator Evaluation Absolute Priority 2 24-35 Attachments I, M, O,
Systems P, S
To meet this priority, an applicant must include,
as part of its application, a plan describing how
it will develop and implement its proposed
LEA-wide educator evaluation systems. The
plan must describe-
(1) The frequency of evaluations, which must | The Ohio Teacher 27-28
be at least annually; Evaluation System, Ohio
Principal Evaluation System
(2) The evaluation rubric for educators that Current Evaluation Systems, | 24, 28-29 Attachments I, M
includes at least three performance levels and | Teacher Performance on
the following-- Standards
(i) Two or more observations during each Current Evaluation Systems, | 24, 28-29 Attachments I, M
evaluation period; Teacher Performance on
Standards
(i1) Student growth, which for the Student Academic Growth 30-32 Attachment M
evaluation of teachers with regular Measures
instructional responsibilities must be growth
at the classroom level; and
(ii1)) Additional factors determined by the Student Academic Growth 32-33 Attachment M

LEA;

Measures, The Evaluation
Process” Summation

(3) How the evaluation systems will generate
an overall evaluation rating that is based, in
significant part, on student growth; and

The Evaluation Process’
Summation, Ohio Principal
Evaluation System, OTES
Professional Development,

32-33, 35, 39-41

Attachments M, U

(4) The applicant’s timeline for implementing
its proposed LEA-wide educator evaluation
systems.

Project Objectives and
Performance Measures

51-53

Attachment P
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Absolute Priority 3

Requirement or Priority Title of Section or Page Number(s) on Attachment on
Subsection in which this which this requirement | which this priority
priority or requirement is | or priority is discussed or requirement is
discussed discussed

Absolute Priority 3: STEM Plan (if applicable) | NA
To meet this priority, an applicant must include
a plan in its application that describes the
applicant’s strategies for improving instruction
in STEM subjects through various components
of each participating LEA’s HCMS, including
its professional development, evaluation
systems, and PBCS. At a minimum, the plan
must describe—

(1) How each LEA will develop a corps of NA
STEM master teachers who are skilled at
modeling for peer teachers pedagogical
methods for teaching STEM skills and content
at the appropriate grade level by providing
additional compensation to teachers who—

(i) Receive an overall evaluation rating of
effective or higher under the evaluation
system described in the application;

(i1) Are selected based on criteria that are
predictive of the ability to lead other
teachers;

(ii1) Demonstrate effectiveness in one or
more STEM subjects; and

(iv) Accept STEM-focused career ladder
positions;
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(2) How each LEA will identify and develop
the unique competencies that, based on
evaluation information or other evidence,
characterize effective STEM teachers;

NA

(3) How each LEA will identify hard-to-staff
STEM subjects, and use the HCMS to attract
effective teachers to positions providing
instruction in those subjects;

NA

(4) How each LEA will leverage community
support, resources, and expertise to inform the
implementation of its plan;

NA

(5) How each LEA will ensure that financial
and nonfinancial incentives, including
performance-based compensation, offered to
reward or promote effective STEM teachers
are adequate to attract and retain persons with
strong STEM skills in high-need schools; and

NA

(6) How each LEA will ensure that students
have access to and participate in rigorous and
engaging STEM coursework.

NA
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Competitive Preference Priority 4

Requirement or Priority

Title of Section or
Subsection in which this
priority or requirement is
discussed

Page Number(s) on
which this requirement
or priority is discussed

Attachment on
which this priority
or requirement is
discussed

Competitive Preference Priority 4: New and
Rural Applicants (if applicable)

To meet this priority, an applicant must provide at
least one of the two following assurances, which
the Department accepts:

(a) An assurance that each LEA to be served by
the project has not previously participated in a
TIF-supported project.

Assurance Required by TIF
Competitive Preference
Priority 4

(b) An assurance that each LEA to be served by
the project is a rural local educational agency (as
defined in the NIA).

NA

Competitive Preference Priority 5

Requirement or Priority

Title of Section or
Subsection in which this
priority or requirement is
discussed

Page Number(s) on
which this requirement
or priority is discussed

Attachment on
which this priority
or requirement is
discussed

Competitive Preference Priority 5: An
Educator Salary Structure Based on Effectiveness
(if applicable)

To meet this priority, an applicant must propose,
as part of its PBCS, a timeline for implementing
no later than in the fifth year of the grant’s project
period a salary structure based on effectiveness for

Assurance Required by TIF
Competitive Preference
Priority 5, Competitive
Preference Priority 5,
Objective 2

5,45-47,52

Budget, Budget
narrative, Budget
Detail, Attachment P
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both teachers and principals. As part of this
proposal, an applicant must describe--

(a) The extent to which and how each LEA will | Competitive Preference 45-47
use overall evaluation ratings to determine Priority 5

educator salaries;

(b) How each LEA will use TIF funds to support | Competitive Preference 45-47, 57

the salary structure based on effectiveness in the
high-need schools listed in response to
Requirement 3(a); and

Priority 5, Application
Requirement 6

(c) The extent to which the proposed
implementation is feasible, given that
implementation will depend upon stakeholder
support and applicable LEA-level policies.

Breakthrough’s HCMS,
Selection Criteria D,
Selection Criteria E,

19, 47-50, 50 and 54,

Attachments, E, F, G,
H, K

Requirement 1

Requirement or Priority

Title of Section or
Subsection in which this
priority or requirement is

Page Number(s) on
which this requirement
or priority is discussed

Attachment on
which this priority
or requirement is

discussed discussed
Requirement 1: Performance-Based Competitive Preference 45-47
Compensation for Teachers, Principals, and Other | Priority 5
Personnel.
In its application, an applicant must describe, for
each participating LEA, how its proposed PBCS
will meet the definition of a PBCS set forth in the
NIA.
e Design Model 1 or 2 Competitive Preference 45-46
Priority 5
Competitive Preference 46

e PBCS Optional Features

Priority 5
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Requirement 2

Requirement or Priority

Title of Section or
Subsection in which this
priority or requirement is
discussed

Page Number(s) on
which this requirement
or priority is discussed

Attachment on
which this priority
or requirement is
discussed

Requirement 2: Involvement and Support of

Teachers and Principals

In its application, the applicant must include--
(a) Evidence that educators in each participating
LEA have been involved, and will continue to
be involved, in the development and
implementation of the PBCS and evaluation
systems described in the application;

Absolute Priority 2,
Selection Criteria C,
Selection Criteria D

24-35, 39-44,47-50

Attachments, E, I, O,
U

(b) A description of the extent to which the
applicant has educator support for the proposed
PBCS and educator evaluation systems; and

Absolute Priority 2,
Selection Criteria C,
Selection Criteria D

24-35, 39-44,47-50

(c) A statement indicating whether a union is
the exclusive representative of either teachers or
principals in each participating LEA.

Absolute Priority 1,
Selection Criteria D

19, 50
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Requirement 3

Requirement or Priority

Title of Section or
Subsection in which this
priority or requirement is
discussed

Page Number(s) on
which this requirement
or priority is discussed

Attachment on
which this priority
or requirement is
discussed

Requirement 3: Documentation of High-Need
Schools

Each applicant must demonstrate, in its
application, that the schools participating in the
implementation of the TIF-funded PBCS are high-
need schools (as defined in the NIA), including
high-poverty schools (as defined in the NIA),
priority schools (as defined in the NIA), or
persistently lowest-achieving schools (as defined
in the NIA). Each applicant must provide, in its
application--

Application Requirement 3

Attachment B

(a) A list of high-need schools in which the
proposed TIF-supported PBCS would be
implemented;

Application Requirement 3

Attachment B

(b) For each high-poverty school listed, the
most current data on the percentage of students
who are eligible for free or reduced-price lunch
subsidies under the Richard B. Russell National
School Lunch Act or are considered students
from low-income families based on another
poverty measure that the LEA uses (see section
1113(a)(5) of the Elementary and Secondary
Education Act of 1965, as amended (ESEA) (20
U.S.C. 6313(a)(5))). [Data provided to
demonstrate eligibility as a high-poverty school
must be school-level data; the Department will

Application Requirement 3

Attachment B
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not accept LEA- or State-level data for purposes
of documenting whether a school is a high-
poverty school; and

(c) For any priority schools listed,
documentation verifying that the State has
received approval of a request for ESEA
flexibility, and that the schools have been
identified by the State as priority schools.

NA
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Memo of Understanding — Breakthrough Charter Schools

This Memorandum of Understanding (MOU) is entered into by and between the following
entities: Breakthrough Charter Schools, Friends of Breakthrough Schools, Cleveland
Entrepreneurship Preparatory School, Village Preparatory School, Citizens Academy, Citizens
Academy East, Cleveland Collegiate Academy (aka Entrepreneurship Preparatory School ::
Woodland Hills, and Village Preparatory School II (aka Village Preparatory School :: Woodland
Hills).

These entities are applying to the U.S. Department of Education (ED) as group applicants for a
grant award under the fiscal year (FY) 2012 Teacher Incentive Fund (TIF) General TIF
Competition. The purpose of this MOU is to establish the framework through which, if the US
Department of Education approves their application, the group applicants will collaborate and to
articulate the specific roles and responsibilities of each applicant in implementing the approved
TIF project.

L Scope of Work

Each group applicant agrees to participate in the proposed TIF project that is set forth in this
group application for the FY 2012 TIF competition and conduct activities and carry out
responsibilities as may be identified in that application.

IL. If Funded, Each Applicant Understands That It Will Be a Grantee of the US
Department of Education

Each group applicant understands that, if the group application is funded, it will be, and assume
the legal responsibilities of, a grantee.

III. Lead Applicant and Fiscal Agent

Breakthrough Charter Schools will serve as the lead applicant. As the lead applicant,
Breakthrough Charter Schools will apply for the grant on behalf of the group and will serve as
the fiscal agent for the group in the event a grant is awarded. As fiscal agent, Breakthrough
Charter Schools understands that it is responsible for the receipt and distribution of all grant
funds and for ensuring that the project is carried out by the group in accordance with Federal
requirements.

IV. Use of Funds

Each group applicant that is not the lead applicant agrees to use the funds it will receive from the
lead applicant under the MOU agreement in accordance with all Federal requirements that apply
to the grant, including any restrictions on the use of TIF funds set forth in the Notice Inviting
Applications (NIA), provisions of the approved TIF application, and applicable provisions of the
Education Department General Administrative Regulations (EDGAR), including provisions

governing allowable costs in section 74.27 (applicable to non-profit organizations) and section
80.22 (applicable to SEAs and LEAs). (See 34 C.F.R.74.27 and 80.22.)
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Each group member may charge indirect costs to TIF funds awarded by the US Department of
Education based on the grant funds that it receives and obligates, and its own approved indirect
cost rate.

V. Participating LEA Responsibilities
Each participating LEA agrees to--

1) Implement the human capital management system (HCMS), evaluation systems,
performance-based compensation system (PBCS), and other project components described in
the approved application.

2) Participate, as requested, in any evaluations of this grant conducted by ED or by evaluators
working at the request of the group; and

3) Provide data and any other necessary information to Breakthrough Charter Schools and
Friends of Breakthrough Schools needed for the administration of the grant project,
compliance with grant requirements or needed for the disbursement of grant funds to LEA
grantees.

VI.  Other Members’ Responsibilities
Each participating nonprofit organization agrees to--

1) Implement the human capital management system (HCMS), evaluation systems,
performance-based compensation system (PBCS), and other project components described in
the approved application as appropriate.

2) Participate, as requested, in any evaluations of this grant conducted by ED or by evaluators
working at the request of the group.

3) Serve as the main contact on behalf of the participating LEAs to the Department of
Education to ensure compliance with grant project administration and grant regulations.

4) Breakthrough Charter Schools, specifically, undertakes the responsibility of ensuring that the
Principal Evaluation System as described in the application is carried out by its employees,
the Model Leaders to whom the LEA principals report directly or by a similarly qualified
designee of the Chief Executive Office of Breakthrough Charter Schools if there is
reasonable difficulty in ensuring the occurrence of the former.

VII. Joint Responsibilities for Communications and Development of Timelines
Each member of the group agrees to the following joint responsibilities--

1) Each member of the group will appoint at least one key contact person for the TIF grant.

2) Some, if not all, of these key contacts will form the lead TIF working group for the duration
of the grant period. We expect the working group to consist of Model Leaders from each of
the K-8 models participating and have at least one teacher and principal from each of the
models as well. The group can include additional key contacts from the participating LEAs
as deemed necessary by the model leaders. The key contacts from each LEA that are not part

PR/Award # S374A120005
Page €96



of the lead TIF working group will, at least, participate in the project workstreams to fulfill
the responsibilities outlined in sections VII (3) and VII (4).

3) These key contacts will maintain frequent communication to facilitate cooperation under this
MOU.

4) These key contacts will work together to determine appropriate timelines for project updates
and status reports throughout the whole grant project period.

VIII. Working Relationship Among Group Members

The working relationship among group members will be governed by signed agreements already
in effect between Breakthrough Charter Schools and each of the participating LEAs, and
Breakthrough Charter Schools and Friends of Breakthrough Schools.

IX. Assurances

Each member of the group hereby assures and represents that it:

1) Agrees to be bound to every statement and assurance made by the lead applicant in the
application;

2) Has all requisite power and authority to execute this MOU;

3) Is familiar with the group's TIF application and is committed to working collaboratively to
meet the responsibilities specified in this MOU in order to ensure the TIF project's success;

4) Will comply with all the terms of the Grant and all applicable Federal and State laws and
regulations, including laws and regulations applicable to the Program, and the applicable
provisions of EDGAR.

X. Modifications

(1) Consistent with the group's responsibility to implement the approved TIF application, this
MOU may be amended only by written agreement signed by each of the group members.
Modifications of this MOU do not relieve members of the group from implementing the
content of the approved TIF application; therefore any modification that would require a
change in the approved application must be approved by the US Department of Education

(2) Moreover, in no case will a modification of this MOU relieve any member of the group of its
responsibility to ensure that the MOU details the activities that each member of the group is
to perform, or release any member of the group from every statement and assurance made by
the group applicant in the application. See section 75.128(b) of EDGAR (34 C.F.R.
75.128(b)).

XI. Effective Date/Duration/Termination

This MOU shall take effect upon the lead applicant's receipt of a notice of grant award of TIF
funds from the US Department of Education.

This MOU shall be effective beginning with the date of the last signature hereon, and, if a TIF
grant is received, ending upon the expiration of the grant project period. Because any award of
TIF funds by ED to support the group application is contingent upon the execution of this MOU
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by each party to the group application, the members of the group also agree that they will not
terminate this MOU prior to the end of the grant project period without ED approval.

XII. Signatures

1) Citizens Academy -
(b)(6)

Sigpaturie/Date \
UGS

7/16/12
Jennifer Taylor/Principal/Citizens Academy

2) Citizens Academy East
(b)(6)

Signature/Date

_T7/16/12
Alicia Sadonick/Principal/Citizens Academy East

3) Citizens Leadership Academy
(b)(6)

Signature/Date

_T7/16/12
Shelly Saltzman/Principal/Citizens Leadership Academy

4) E;l)f(:g)eland Entrenreneurship Preparatory School

Si gnatﬁre/Date

__7/16/12
John McBride/Head of School/Cleveland Entrepreneurship Preparatory School

5) Village Preparatory School
(b)(6)

N i
Signature/Date

_T7/16/12
Jaclyn Stephens/Head of School/Village Preparatory School
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6) Entrepreneurship Preparatory School Woodland Hills

Signét'i;ge/Dai;e

Chris O’Brien/Head of School/Entrepreneurship Preparatory School Woodland Hills

7) Village Preparatory School II

§i gnature/Date

_T7/16/12
Chad Webb/Head of School/Village Preparatory School Woodland Hills

8) Breakthrough Charter Schools CEO

Si gnature/Daté

_T7/18/12
Alan Rosskamm/CEO/Breakthrough Charter Schools

9) Friends of Breakthrough Schools President

A/ N
Si@ature/D@tJ

_T7/18/12
John Zitzner/President/Friends of Breakthrough Schools
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Fow

ler- &5‘%&{
rategic P

St Sixth Slreet, Clevefand, OfH 44114

July 17, 2012

Attn: Ms. Deborah S. Delisle
Assistant Secretary
Office of Elementary and Secondary Education
U.S. Department of Education
400 Maryland Avenue, SW
Washington, DC 20202

Re: Local Education Agencies Confirmation Letter

Dear Ms. Delisle,

Per the requirement of the Teacher Incentive Fund Grant, I am writing this

- Office: 21

PR
&6.574-8350

letter to confirm the status of the Ohio Community Schools we sponsor as Local

Education Agencies.
community schools listed below:

Cleveland Entrepreneurship Preparatory School
Citizens Academy

Citizens Academy East

Citizens Leadership Academy

Entreprencurship Preparatory School::Woodland Hills

Please advise if any additional information is needed.

Sincerelv
(b)(6)

Chrié’stim Fowler-Mack
Chief, Innovative Schools and Strategic Programs

The primary goal of the
PR/ﬂ%%%SﬁM%@@S rict
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Chief. Innovative Schools é?f Sty

R Pri

1380 East Sixth Street, Cleveland, OH 44114 - Office; 216.574-8350 + Fax: 216.574.2616

July 17, 2012

Attn: Ms. Deborah S. Delisle
Assistant Secretary
Office of Elementary and Secondary Education
U.S. Department of Education
400 Maryland Avenue, SW
Washington, DC 20202

Re: Local Education Agencies Confirmation Letter
Dear Ms. Delisle,

Per the requirement of the Teacher Incentive Fund Grant, I am writing this
letter to confirm the status of the Ohio Community Schools we sponsor as Local
Education Agencies. The Cleveland Municipal School District sponsors the 5
community schools listed below:

Cleveland Entrepreneurship Preparatory School
Citizens Academy

Citizens Academy East

Citizens Leadership Academy

Entreprencurship Preparatory School::Woodland Hills

Please advise if any additional information is needed.

Sincerelv
(b)(6)

Christine Fowler-Mack
Chief, Innovative Schools and Strategic Programs

The primary goal of the o become

PR/%‘\%M%W%*M%@@% ﬁi
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Attachment I — Current Educator Evaluation Systems

The descriptions below complement the evaluation system information found in the project
narrative that all of the schools share. In addition to those shared general characteristics, schools
follow the processes or activities described below.

Citizens Academy/Citizens Academy East

At Citizens Academy, teacher evaluations begin with goal-setting at the end of the school
year with all instructional staff members identifying three goals for the next school year. At the
start of that school year, the principal meets with each teacher to discuss previous evaluations
and the goals for the new year. New teachers also meet with the principal and establish goals
based on their demo lesson, the individual’s perceived areas that need improvement, and general
adaption to the CA culture. The principal will meet with each staff member twice more
throughout the year to discuss progress toward those goals. Additionally, members of the
academic leadership team (principal, assistant principal, director of academics, academic
coordinator, and model leader) conduct weekly teacher observation sessions.

CA’s principal continues to work with various staff to design appropriate performance

measures for the art, music and gym teachers as well as support staff.

Citizens Leadership Academy

At Citizens Leadership Academy, teacher evaluations begin with goal-setting in early
August prior to the start of the school year. This includes one school-wide goal based on student
proficiency data through the Ohio Achievement Assessment (OAA), one teacher-specific goal
based on either OAA data or observations by the school principal, and one goal created by the
teacher.

Once the school year begins, teachers receive regular observations throughout the school
Page 1 Attachment I — Current Educator Evaluation Systems
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year. This includes twice-monthly observations/coaching sessions by the Curriculum and
Instruction Coordinator and monthly observations with pre- and post-conference evaluations by
the Head of School, who will be the OTES-credentialed evaluator. Observations are conducted
with a rubric that mirrors that of the OTES along with Expeditionary Learning-specific criteria
related to classroom culture, instruction, and reflection. Every six weeks, CLA devotes one full
day to teacher professional development based on interim student proficiency results and the
OAA approved benchmark vehicle.

At midyear, the school principal meets with each teacher to review and reflect upon
rubrics and progress toward the set goals. This midyear evaluation determines each teacher’s
summer external professional development and EL. Year-end teacher evaluations take place in
May and include classroom observations and evaluation on a teacher’s general role as a CLA
ambassador.

Entrepreneurship Preparatory School/Village Preparatory School, E Prep/V Prep Woodland
Hills

At Entrepreneurship Preparatory School and Village Preparatory School, teacher
evaluations begin with an orientation to the “Teaching Excellence” framework for evaluation.
The “Teaching Excellence” framework is comprised both of all relevant Ohio teaching standards
(OTES) as well as expectations specific to E Prep and Village Prep. During this orientation
training, teachers will have their first opportunity of the year to pinpoint those components of the
“Teaching Excellence” framework in which they wish to develop most and require targeted
support.

This framework is in turn utilized by the Head of School and the Director of Curriculum

& Instruction throughout the academic year to provide both formal and informal feedback to
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teachers. Teachers are observed formally at least twice by the Head of School using the
Teaching Excellence rubric as an evaluation tool. Using iPad software, these lessons are
recorded digitally and viewed collectively by the teacher and the Head of School in their post-
observation conference. Following their respective review of the lesson, the Head of School
provides the teacher with feedback derived from the rubric, and year-long teacher goals are
further refined or expanded. In addition to these formal observations, teachers are observed
informally by members of the academic leadership team (Head of School, Director of

Curriculum & Instruction) at least once per month during the academic year.
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Attachment J - Selection Criteria C — Current Professional Development Additional
Information

The descriptions below complement the professional development information found in the
project narrative that all of the schools share. In addition to those shared general characteristics,
schools follow the processes or activities described below.

Citizens Academy/Citizens Academy East

The Citizens elementary school model has built its professional development program to
offer a wide array of options with the central goal of enhancing and achieving the school’s
instructional improvement objectives. The year begins in the summer for teachers and
administrators. All participate in a summer institute featuring course work for all staff on
identified topics that everyone can benefit from. Topics are chosen by the leadership team’s
ongoing observations from the previous school year, data analysis, and from new state mandates.
Even for veteran teachers, the annual choice of topics based on demonstrated school needs and
data keeps this institute fresh and relevant year after year.

Examples of topics covered include the review, analysis and guided practice of strategies
from Doug Lemov’s book Teach Like a Champion. As a result of this particular institute, many
of Lemov’s strategies were incorporated into Citizens Academy’s core school culture and
academic approach — the “Citizens Academy Way.” Furthermore, teachers were able to apply
these new strategies in a consistent and coherent manner that enabled them to tighten up their
instructional practices. Another example was last year’s institute which focused on phonics
instruction and transitioning to the common core. Phonics was a focus topic because the
previous year’s student data indicated this was an instructional area that could be improved.

Effective teachers and developing teachers worked together to improve instructional tactics and
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identify successful indications of progress and outcomes.

In this year’s latest institute, the school focused on Formative Instructional Practices
(FIP) as presented by Batelle for Kids with funding from the Race to the Top program. In
preparation for the transition to the common core FIP provides tested strategies for unpacking
standards and helping teachers write management objectives and measurable performance
objectives. The professional learning helped build educators' knowledge of how to establish
clear learning targets for students; collect and document accurate evidence of student learning;
provide effective feedback; and prepare students to engage in self-assessment, peer feedback,
and goal setting. These practices help teachers and principals embed these practices into their
daily instruction around the Common Core State Standards to accelerate student growth.

On a more individualized basis, Citizens Academy provides coaching for teachers who
demonstrate a need, great or small. Coaching is provided by the school leadership team which
includes the principal, assistant principal, director of academics and the academic coordinator.
For many developing teachers, they receive access to a coach to ask curricular questions. This
helps them formulate the best way to teach skills and concepts, improve lesson delivery or
brainstorm solutions to poorly-received instructional strategies. For other teachers who
leadership has identified as needing more hands-on assistance, the coaches will actually model
best practices in and out of the classroom. This modeling could potentially result in a team-
teaching collaboration.

Citizens Leadership Academy (CLA)

Citizens Leadership Academy is an Expeditionary Learning (EL) middle school.

Expeditonary Learning is a national network of more than 175 schools and provides a model that

challenges students—even those starting with low skill levels—with high-level tasks and active
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roles in the classroom. This model consistently outperforms similar schools in urban, rural, and
suburban areas and at every grade level. CLA is the first EL school in northeast Ohio and the
second in the state. CLA shares with EL the fundamental goals of improving student
achievement, building student character, enhancing teacher practices that require active
participation on the part of all students, and instilling a positive school culture in an effort to
support the success of our middle school students. EL supports CLA with design
implementation, development and evaluation in the areas of its core practices of curriculum
(“Learning Expeditions”), Instruction (“Active Pedagogy”), Culture and Character, School
structures, and Leadership, and School Improvement.

An EL regional director or school designer leads a portion of the school’s five-week
Summer Institute, returns three or four times each year to observe classes and provide feedback,
and guides the CLA faculty in expedition design and execution, and in the implementation of the
EL design principles and core practices. Each year, CLA faculty travel to EL site seminars,
conferences, and institutes to deepen their understanding of EL and to network with other EL.
teachers. They then present their learning to the whole faculty during weekly full faculty
meetings.

CLA also partners with Facing History and Ourselves (FHAO), and through that
partnership, CLA teachers have access to a vast array of curricular and professional development
resources. FHAO is an internationally renowned program that teaches social responsibility and
moral leadership through presenting case studies throughout history. In the school’s inaugural
year, FHAO staff in Cleveland provided on-site professional development days for CLA teachers
and partnered in the implementation of school expeditions that included themes of social

responsibility and moral leadership. Facing History also sponsored CLA faculty and school
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leadership participation in its Northeast Region Small School Network conference.

In addition to these distinct components of CLA’s professional development program, the
school follows an individual professional development system similar to what will be required
by OTES in 2013-2014. If a teacher demonstrates a need for improvement, the Head of School
and the Curriculum and Instruction Coordinator will implement an improvement plan that has
one or more of the following components: coaching and modeling by the curriculum and
instruction coordinator combined with step-by-step goal-setting to correct the issue and
suggested reading and discussion combined with more frequent observations and conferencing.
A teacher may also be asked to attend a Development Designs (CLA’s school culture/classroom
management resource) or Expeditionary Learning workshop. If there is a concern with content, a
teacher can be connected with a book, internet resource or a staff member from FHAO to
conference with the teacher and model by example in the classroom.

Entrepreneurship Preparatory School/Village Preparatory School

Entrepreneurship Preparatory School — the middle school — and Village Preparatory
School — the elementary school — of the PREPS model are both based on successful practices
disseminated by Building Excellent Schools, a national organization that provides charter school
leaders with training in the best practices of high-performing charter schools across the nation.

In addition to the professional development components shared with the other schools in
the network, the PREPS focus on exposing all their staff to high-performing charter schools,
mainly those in the Building Excellent Schools network, upon which the PREPS schools were
modeled. Almost all educators in the PREPS model will have the opportunity to visit one or
more of these schools during their early years with the model.

The PREPS were the first model in the BCS network to offer leadership coaching to its
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school leaders. Throughout the course of a year, the heads of school, directors of curriculum and
instruction and the deans received one-on-one coaching to increase management and leadership
abilities, as well as improve conflict resolution and interpersonal relationship skills.

The PREPS model is also unique in that every Friday is a shorter day of instruction for
the students, with the remainder of the day devoted to professional development for school staff.
Topics include transition to the Common Core, managing and educating at-risk students, student

linkage, culture refreshers, curriculum and instruction and classroom management.
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Attachment K — Selection Criteria E - Project Management Additional Information
The information below delineates roles and responsibilities for the project team and describes the
general structure of the BCS network.

The Executive Team: As BCS grows its network of schools, the Executive Team is
responsible for ensuring the entire network is operating at the highest levels. The Breakthrough
CEO, Alan Rosskamm, works directly with each of the School Model Leaders to ensure the
schools are delivering outstanding results for students. Alan served as the CEO of Jo-Ann
Stores, Inc. from 1985 until 2006, during which time Jo-Ann became the nation’s largest retailer
of fabrics, sewing notions and crafts, operating approximately 800 stores.

The COO and CFO will work with the operations teams to ensure they are delivering
excellent services to the schools in the most efficient and effective ways. Jill Miller, Chief
Operations Officer, will serve as the Project Director for a TIF grant award from the United
States Department of Education. She is responsible for the successful implementation of
network-wide growth and sustainability, including the development and planning for
Breakthrough’s Strategic Human Capital Improvement Plan. Jill has proven experience in
strategic planning, management consulting, nonprofit leadership and project management,
including oversight of the design and construction of wide-scale facilities initiatives. Prior to
Breakthrough, she most recently served concurrently as the Director of Strategic Planning at the
United States Olympic Committee and President of the Partnership for Clean
Competition. Miller earned a Bachelor of Science degree in both engineering and economics
from the University of Pennsylvania and graduated with distinction from the Kellogg School of
Management at Northwestern University.

Jill has recently been accepted to the Broad Residency, a professional development program
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supported by the Broad Foundation, as one of a handful of Associate Residents who have
recently transitioned into education leadership positions. Through the two-year residency, Jill
will undergo robust leadership development and gain access to a network that includes other high
performing charter management organizations as well as districts and federal/state departments
of education.

Ken Surratt is the Chief Financial Officer. At BCS, Ken oversees the finance, information
technology and performance management departments who function as described below. Ken’s
educational experience includes Assistant Director at CREDO at Stanford University, Education
Policy Analyst at San Francisco Unified School District, and Manager of School
Inspections/Business Operations Manager at KIPP Foundation. Prior to his transition to the
educational realm, Ken had over 6 years of experience in Audit with Arthur Anderson and IBM.
Ken holds an MBA from Duke’s Fuqua School of Business, and an undergraduate degree from
the University of Virginia.

The Model Leaders: The model leaders lead the actual expansion of the educational models
and give continued attention to the curriculum and instructional methods. The model leader also
has discretion over the principal selection for the model’s schools, which is especially critical
since the principal drives faculty selection, development and evaluation.

Citizens Model — Margie Hirschfeld joined Citizens Academy in 2003 as the Literacy
Coordinator and from 2008-2011 served as the school’s Director of Academics. Under Margie’s
leadership, Citizens Academy was one of only two schools in Ohio to go from Academic
Emergency to consecutive ratings of Excellent, earning Citizens Academy a 2011 Blue Ribbon
award, and a 2010 National Title I Distinguished School Award. Before joining Citizens

Academy, Margie was the Middle School Director of the Agnon School in Beachwood, Ohio.
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Margie holds a master’s degree from New York University’s Steinhardt School of Culture,
Education and Human Development and an undergraduate degree in education from the
University of Michigan.

Citizens Leadership Academy — Shelly Saltzman is currently serving as the Model Leader for
Citizens Leadership Academy. Shelly is a seasoned independent school teacher and
administrator. Prior to launching Citizens Leadership Academy, Shelly was the middle school
director at University School in Shaker Heights, Ohio and before that the assistant middle school
director at Hawken School in Lyndhurst, Ohio. Shelly taught pre-kindergarten, kindergarten,
fifth, and eighth grade before entering administration. Shelly holds a master’s degree in
education from John Carroll University and an undergraduate degree in journalism from Ohio
University.

E Prep Model - Robert Lundin, the Model Leader for all PREPS schools, has an extensive
background in the field of education, including time spent at YES Prep as Founding School
Director and at Rice University as a lecturer in Urban Education. Robert is also passionate about
the Teach for America program. He recently served as Vice President of University Partnerships
for TFA as well as Regional Director for Teach First, which is a program located in the United
Kingdom that is based on the same principles of TFA. Robert holds a Bachelor of Arts in
Political Science from Rice University; a Master’s Degree in Bilingual Education from the
University of St. Thomas; and a Doctorate in Educational Leadership from Vanderbilt
University.

Financial Management: The Finance and Accounting Team is led by the CFO, who oversees a
team including the Director of Accounting and five accountants, the Director of Compliance and

IT, the Compliance Coordinator, and the Director of Performance Management. The CFO and
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Director of Accounting work directly with School Model and School Building Leaders to
develop school-level budgets which are both realistic and responsible. The Finance and
Accounting Team handle all purchase orders, accounts payable/receivable, and payroll for the
network. The Accounting Team, as a result of the Charter School Program’s grant award to the
network has already implemented policies, procedures, and accounting methods to handle the
complex intricacies of fund disbursement and compliance of government grants. BCS expects to
leverage technology to ensure this team does not have to grow exponentially with the number of
schools served.
Human Resources: BCS’s success as a growing network of schools relies first and foremost on
the network’s ability to attract and retain outstanding, mission-driven talent to the CMO and the
schools. Consequently, the HR Team, led by the Director of Talent and Human Resources Diana
Harrison, is primarily responsible for 1) attracting top talent and 2) working with school building
and model leadership to retain and develop that talent internally. Diana will work closely with
Jill and Ken to ensure the network’s meeting of SHIP and TIF objectives. She will also serve as
Diana Harrison joined Breakthrough Charter Schools as the founding Director of Human
Resources in October 2010. Her previous positions include HR Director at CW Financial, LLC
in Ohio for 450 employees across 9 states, and HR Manager and Generalist at Hudson and Keyse
(also in Ohio) for 160 employees across 4 states. Diana has an extensive background in HR
generalist affairs, including employee recruitment and retention, performance management,
conflict resolution, benefits and compensation administration, HR records management, HR
policies development and legal compliance. In her current position, she has successfully
streamlined the HR practices and procedures across Breakthrough’s growing network of schools.

Diana received both her BBA and MBA (Cum Laude) from Cleveland State University and is a
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certified Senior Professional in Human Resources. She is a member of the Lake County
Workforce Investment Board and the National Chapter of the Society of Human Resources
Management (SHRM.)

Supported by Recruiting Associates and Comp & Benefits Coordinators, this team works
with School Building Leaders to understand and address all talent needs: recruiting,
compensation and benefits, performance evaluation, professional development, staff satisfaction,
and other HR-related functions. Working with Teach for America is a critical component of this
team’s work.

Diana also oversees the Director of Talent Initiatives, who will be responsible for the
effective implementation and operation of the newly launched Cleveland Urban Teacher
Residency Program discussed previously, in partnership with Ursuline College and
administering the partnership with Teach for America.

This team will also work closely with the Communications and Outreach Team to ensure the
network is being marketed accurately and effectively at local and national levels to support
recruitment needs.

Daily Operations: Each BCS school is led by a single principal. A school’s non-academic
operations are the responsibility of the Director of Operations. This position is supplemented and
assisted at the CMO level as described above. The CMO model leaders work with the principal,
the deans and the directors of operations to manage student and parent needs, curriculum
development, school culture, and academic outcomes.

A Note on Friends of Breakthrough Schools: FOB is a separate non-profit organization
contractually bound to BCS to perform fundraising and advocacy services. The relationship is

modeled after the fundraising and advocacy support that KIPP Foundation provides the KIPP
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network. The organization is led by its President John Zitzner and overseen by a “power board”
comprised of local business and community leaders compelled by BCS’s mission and able to
lead significant fundraising campaigns.

This organization is evolving in tandem with the Breakthrough CMO Teams, and focuses
exclusively on fundraising and advocacy. The President of FOB reports to the FOB Board, but
works directly with the BCS CEO, CFO and COO, and the network Model Leaders to
understand fundraising needs across the organization. FOB also works closely with the
Communications and Outreach Team to ensure proper communications are supporting
fundraising and advocacy efforts. This model came as an evolution of the previous Friends of E
Prep fundraising model, which was by far the most effective fundraising arm among the
founding schools. FOB does not receive any payment for its services from BCS; rather it raises
general operating support from donors committed to the overall BCS mission.

As with the Charter Schools Program grant from the federal Department of Education, FOB
will provide support services for grant compliance and management. In addition to this multi-
million dollar federal grant, close to 65% of philanthropic revenue to the network is sourced
from local and national grant-seeking. As such, FOB is uniquely positioned to provide the grant
management expertise required in administering and complying with a complex federal grant.

As the Director of Grants and Foundation Relations at Friends of Breakthrough Schools,
Jessica Cohen has oversight over the network's robust portfolio of community, corporate and
family foundations. In addition, Jessica directs discretionary government grant application
efforts and ensures programmatic and financial compliance. Prior to joining Breakthrough, she
garnered support for education reform efforts, nationally and in Ohio, on behalf of a national

network of over 250 private schools. An experienced development professional, Jessica began
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her fundraising career as a nonprofit consultant, specializing in foundation relations and
nonprofit operations. She received her undergraduate degree from Harvard University. Jessica

will be assisted by the Grants Administrator at FOB.
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Attachment L — Breakthrough’s Academic Achievement
As shown in Figure 1, in 2011, Breakthrough students across the network outperformed students
in city and state schools on average on every single test in every single grade level.

Figure 1

Ohio Achievement Assessments, 2011
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Figure 2 compares Breakthrough's African-American student performance with the average
white and African American student performance in Ohio. Breakthrough's African American

students reverse the white-black achievement gap in every subject at every grade level.

Figure 2

African American Student Achievement, 2011
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When comparing African American student achievement at BCS with their African American
counterparts in Cleveland and all of Ohio in Figure 3, BCS students dramatically outperform
their peers, on average, in all subjects and in all grades.

Figure 3

African American Student Achievement, 2011

S0.0H
el
TIIH
BI.0H
BI.0H
LI0H
e
1.0
17.03
s

3 Read ERGEL < Read = [ad 5 Read N GEL 5 E Read EMat 7 Read 7 Mat 2 Read 2 at 2z

Clevelard Murizipal City Zhic mEREAKTHRILKZH

Page 3 of 4

PR/Award # S374A120005
Page e119



In Figure 4, comparing the performance of the low-income students at BCS with their low-
income counterparts in Cleveland and throughout the state, on average, BCS students again
dramatically outperform their peers in all subjects and at all grade levels.

Figure 4

Economically Disadvantaged Student Achievement, 2011
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RESOURCES

Self-Assessment

Professional Growth and Improvement Plans

Pre- and Post- Conference Sample Questions
Performance Rubric: Record of Evidence
Conducting a Walkthrough / Informal Observation

Post Conference Planning
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Ohio Teacher Evaluation System

Self-Assessment Summary Tool

Directions: Teachers should record evidence to indicate strengths and areas for growth for each standard. Then, look across
all of the standards holistically and identify two priorities for the upcoming year. Note these two priorities with check marks
in the far-right column.

Standard Strengths Areas for Growth | Priorities (Check 2)

B * Knowledge of how students learn and of student development

-‘E E o Understanding of what students know and are able to do

&3 o High expectations for all students

E g e Respect for all students

0 o |dentification, instruction and intervention for special populations

B ¢ Knowledge of content

g = o Use of content- specific instructional strategies to teach concepts and skills

!E % o Knowledge of school and district curriculum priorities and Ohio academic content standards

E 8 o Relationship of knowledge within the discipline to other content areas

¥ e Connection of content to life experiences and career opportunities

- ¢ Knowledge of assessment types

-ﬁé g o Use of varied diagnostic, formative and summative assessments

S 9 o Analysis of data to monitor student progress and to plan, differentiate, and modify instruction
E § e Communication of results

@ < ¢ Inclusion of student self-assessment and goal-setting

e Alignment to school and district priorities and Ohio academic content standards

. e Use of student information to plan and deliver instruction

g S e Communication of clear learning goals

_r§ g o Application of knowledge of how students learn to instructional design and delivery

E ‘é‘ o Differentiation of instruction to support learning needs of all students

© = o Use of activities to promote independence and problem-solving

o Use of varied resources to support learner needs

o = e Fair and equitable treatment of all students

5 "é" g o Creation of a safe learning environment

-‘g" g E o Use of strategies to motivate students to work productively and assume responsibility for learning
g9 = o Creation of learning situations for independent and collaborative work

i w e Maintenance an environment that is conducive to learning for all students

@ S e Clear and effective communication

& é g e Shared responsibility with parents/caregivers to support student learning

- © ¢ e Collaboration with other teachers, administrators, school and district staff

.‘.z 29“ é e Collaboration with local community agencies

£838
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Standard

Strengths

Areas for Growth

Priorities (Check 2)

e Engagement in continuous, purposeful professional development

achievement

Standard 7
Professional
Responsibility
and Growth

¢ Understanding of and adherence to professional ethics, policies and legal codes

o Desire to serve as an agent of change, seeking positive impact on teaching quality and student

Ohio Teacher Evaluation System

Professional Growth Plan

As a result of the evaluation process, teachers and evaluators should focus on accelerating and continuing teacher growth through professional development. Professional development
should be individualized to the needs of the teacher, and specifically relate to his/her areas of refinement as identified in the teachers’ evaluation. The evaluator should recommend
professional development opportunities, and support the teacher by providing resources (e.g., time, financial).

Self-Directed

Collaborative Teacher

Evaluator

Annual Focus
These are addressed by the evaluator as appropriate for this teacher.

Date
Record
dates
when
discussed

Areas for Professional Growth

supports needed, resources, professional development

Comments during conference with teacher and evaluator are made

appropriate to the needs of the teacher.

Goal 1: Student Achievement/Outcomes for Students
Goal Statement:

Evidence Indicators:

Goal 2 : Teacher Performance on the Ohio Standards for the Teaching Profession
Goal Statement:

Evidence Indicators:
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Evaluator Signature Date Teacher Signature Date

The signatures above verify that the teacher and evaluator have discussed and agreed upon this Professional Growth Plan.
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Ohio Teacher Evaluation System

Improvement Plan

Teacher Name:

Grade Level/ Subject:

School year: Building:

Date of Improvement Plan Conference:

Written improvement plans are to be developed in the circumstances when an educator makes below expected academic growth with his/ her students AND/OR receives
an overall ineffective rating or an ineffective rating on any of the components of the OTES system. The purpose of the improvement plan is to identify specific deficiencies

in performance and foster growth through professional development and targeted support. If corrective actions are not made within the time as specified in the
improvement plan, a recommendation may be made for dismissal or to continue on the plan.

Section 1: Improvement Statement - List specific areas for improvement as related to the Ohio Standards for the Teaching Profession. Attach documentation.

Performance Standard(s) Addressed in this Plan

Date(s) Improvement Area or Concern Observed Specific Statement of the Concern: Areas of Improvement

Section 2: Desired Level of Performance — List specific measurable goals to improve performance. Indicate what will be measured for each goal.

Beginning Date

Ending Date

Level of Performance
Specifically Describe Successful Improvement Target(s)

5/18/12
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Ohio Teacher Evaluation System

Improvement Plan (continued)

Section 3: Specific Plan of Action

Describe in detail specific plans of action that must be taken by the teacher to improve his/her performance. Indicate the sources of evidence that will be used to
document the completion of the improvement plan.

Actions to be Taken Sources of Evidence that Will Be Examined

Section 4: Assistance and Professional Development

Describe in detail specific supports that will be provided as well as opportunities for professional development.

Date for this Improvement Plan to Be Evaluated:

Teacher’s Signature: Date:

Evaluator’s Signature: Date:

The evaluator’s signature on this form verifies that the proper procedures as detailed in the local contract have been followed.
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Ohio Teacher Evaluation System

Improvement Plan: Evaluation of Plan

Teacher Name: Grade Level/ Subject:

School year: Building: Date of Evaluation:

The improvement plan will be evaluated at the end of the time specified in the plan. Outcomes from the improvement plan demonstrate the following action to be taken;
|:| Improvement is demonstrated and performance standards are met to a satisfactory level of performance*

|:| The Improvement Plan should continue for time specified:

|:| Dismissal is recommended.

Comments: Provide justification for recommendation indicated above and attach evidence to support recommended course of action.

I have reviewed this evaluation and discussed it with my evaluator. My signature indicates that | have been advised of my performance status; it does not necessarily imply
that I agree with this evaluation.

Teacher’s Signature: Date:

Evaluator’s Signature: Date:
The evaluator’s signature on this form verifies that the proper procedures as detailed in the local contract have been followed.

*The acceptable level of performance varies depending on the teacher’s years of experience. Teachers in residency—specifically in Years 1 through 4—are expected to
perform at the Developing level or above. Experienced teachers—with five or more years of experience—are expected to meet the Proficient level or above.
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Ohio Teacher Evaluation System Pre- and Post- Conference Questions

Pre-Observation Planning and Lesson Reflection Resource Questions

The questions provided are intended to guide thinking and conversation; every question may not be answered or relevant for every observation.

INSTRUCTIONAL PLANNING

FOCUS (Standard 4: Instruction) RESOURCES (Standard 2: Content / Standard 4: Instruction)
¢  What is the focus for the lesson? e What resources/materials will be used in instruction?
e What content will students know/understand? What skills will they demonstrate? o  How will technology be integrated into lesson delivery?
e  What standards are addressed in the planned instruction?
e Why s this learning important? CLASSROOM ENVIRONMENT

(Standard 1: Students / Standard 5: Learning Environment)
ASSESSMENT DATA (Standard 3: Assessment) e  How will the environment support all students?
o What assessment data was examined to inform this lesson planning? *  How will different grouping strategies be used?
e What does pre-assessment data indicate about student learning needs? e  How will safety in the classroom be ensured?

o  How will respect for all be modeled and taught?
PRIOR CONTENT KNOWLEDGE/ SEQUENCE/CONNECTIONS

(Standard 1: Students / Standard 2: Content / Standard 4: Instruction) ASSESSMENT OF STUDENT LEARNING

e What prior knowledge do students need? (Standard 3: Assessment)

e  What are the connections to previous and future learning? e  How will you check for understanding during the lesson?

e  How does this lesson connect to students’ real-life experiences and/or possible e What specific products or demonstrations will assess student learning / achievement
careers? of goals for instruction?

e  How does it connect to other disciplines? e  How will you ensure that students understand how they are doing and support

students’ self-assessment?
KNOWLEDGE OF STUDENTS (Standard 1: Students) e  How will you use assessment data to inform your next steps?

e  What should the evaluator know about the student population? (See Data Measures
Inventory for the Classroom)
e How is this a developmentally appropriate learning activity?
PROFESSIONAL RESPONSIBILITIES
COLLABORATION AND COMMUNICATION (Standard 6)
e  How do you cooperate with colleagues?

INSTRUCTION AND ASSESSMENT e  How do you work with others when there is a problem?
LESSON DELIVERY (Standard 2: Content / Standard 4: Instruction) e What is your communication style with students? With families? With colleagues?
e  How will the goals for learning be communicated to students? e Inwhat ways do you seek the perspectives of others? Give an example.
e  What instructional strategies and methods will be used to engage students and
promote independent learning and problem solving? PROFESSIONAL RESPONSIBILITY AND GROWTH (Standard 7)
e What strategies will be used to make sure all students achieve lesson goals? e  How do you apply knowledge gained from other experiences into your teaching?
o  How will content-specific concepts, assumptions, and skills be taught? e  Discuss ways you reflect and analyze your teaching.

e  What are some proactive ways you further your own professional growth?
DIFFERENTIATION (Standard 1: Students / Standard 4: Instruction)

e  How will the instructional strategies address all students’ learning needs?
e  How will the lesson engage and challenge students of all levels?

o  How will developmental gaps be addressed?
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Ohio Teacher Evaluation System

Assessment of Teacher Performance

Teacher Performance Evaluation Rubric

The Teacher Performance Evaluation Rubric is intended to be scored holistically. This means that evaluators will assess which level provides the best overall description
of the teacher. The scoring process is expected to occur upon completion of each thirty (30) minute observation and post-conference. The evaluator is to consider
evidence gathered during the pre-observation conference, the observation, the post-observation conference, and classroom walkthroughs (if applicable). When
completing the performance rubric, please note that evaluators are not expected to gather evidence on all indicators for each observation cycle. Likewise, teachers
should not be required to submit additional pieces of evidence to address all indicators. The professionalism section of the rubric may use evidence collected during the
pre-observation and post-observation conferences as well as information from the Professional Growth and/or Improvement Plan (if applicable).

INSTRUCTIONAL PLANNING

Ineffective

Developing

Proficient

Accomplished

FOCUS FOR LEARNING
(Standard 4: Instruction)

The teacher does not demonstrate a clear
focus for student learning. Learning
objectives are too general to guide lesson
planning and are inappropriate for the

The teacher communicates a focus for
student learning, develops learning
objectives that are appropriate for
students and reference the Ohio standards

The teacher demonstrates a focus for
student learning, with appropriate

learning objectives that include

The teacher establishes challenging and
measurable goal(s) for student learning
that aligns with the Ohio standards and
reflect a range of student learner needs.

(Standard 3: Assessment)

Sources of Evidence:
Pre-Conference

The teacher does not use or only uses one
measure of student performance.

The teacher uses more than one measure
of student performance but does not
appropriately vary assessment approaches,
or the teacher may have difficulty
analyzing data to effectively inform
instructional planning and delivery.

assessments into lesson planning.

The teacher employs a variety of formal
and informal assessment techniques to
collect evidence of students’ knowledge
and skills and analyzes data to effectively
inform instructional planning and delivery.

U] students, and/or do not reference the Ohio | but do not include measureable goals. ; The teacher demonstrates how the goal(s)

Z Sources of Evidence: standards m.easurab.le goalfs) for student leaming fit into the broader unit, course, and

= Pre-Conf : aligned with the Ohio standards. The ’ i .

= re-Conterence teacher demonstrates the importance of school goals for content learning and skills.

E the goal and its appropriateness for

—

= students.

=

o

'—

o

o

=

w .

= Evidence
The teacher does not plan for the The teacher explains the characteristics, The teacher demonstrates an The teacher purposefully plans
assessment of student learning or does not | uses, and limitations of various diagnostic, | understanding that assessmentisa means | assessments and differentiates assessment
analyze student learning data to inform formative, and summative assessments of evaluating and supporting student choices to match the full range of student
lesson plans. but does not consistently incorporate this | learning through effectively incorporating | needs, abilities, and learning styles,

ASSESSMENT DATA knowledge into lesson planning. diagnostic, formative, and/or summative incorporating a range of appropriate

diagnostic, formative, and summative
assessments into lesson plans.

Student learning needs are accurately
identified through an analysis of student
data; the teacher uses assessment data to
identify student strengths and areas for
student growth.

Evidence

5/18/12
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INSTRUCTIONAL PLANNING

Ineffective

Developing

Proficient

Accomplished

PRIOR CONTENT
KNOWLEDGE / SEQUENCE /
CONNECTIONS
(Standard 1: Students;
Standard 2: Content;
Standard 4: Instruction)

Sources of Evidence:
Pre-Conference

INSTRUCTIONAL PLANNING

The teacher’s lesson does not build on or
connect to students’ prior knowledge, or
the teacher may give an explanation that is
illogical or inaccurate as to how the
content connects to previous and future
learning.

The teacher makes an attempt to connect
the lesson to students’ prior knowledge, to
previous lessons or future learning but is
not completely successful.

The teacher makes clear and coherent
connections with students’ prior
knowledge and future learning—both

explicitly to students and within the lesson.

The teacher plans and sequences
instruction to include the important
content, concepts, and processes in school
and district curriculum priorities and in
state standards.

The teacher uses the input and
contributions of families, colleagues, and
other professionals in understanding each
learner’s prior knowledge and supporting
their development. The teacher makes
meaningful and relevant connections
between lesson content and other
disciplines and real-world experiences and
careers as well as prepares opportunities
for students to apply learning from
different content areas to solve problems.

The teacher plans and sequences
instruction that reflects an understanding
of the prerequisite relationships among
the important content, concepts, and
processes in school and district curriculum
priorities and in state standards as well as
multiple pathways for learning depending
on student needs. The teacher accurately
explains how the lesson fits within the
structure of the discipline.

Evidence
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INSTRUCTIONAL PLANNING

INSTRUCTIONAL PLANNING

KNOWLEDGE OF STUDENTS
(Standard 1: Students)

Sources of Evidence:
Analysis of Student Data
Pre-Conference

The teacher demonstrates a lack of
familiarity with students’ backgrounds and
has made no attempts to find this
information.

The teacher’s plan for instruction does not
demonstrate an understanding of
students’ development, preferred learning
styles, and/or student backgrounds/prior
experiences.

The teacher demonstrates some
familiarity with students’ background
knowledge and experiences and describes
one procedure used to obtain this
information.

The teacher’s instructional plan draws
upon a partial analysis of students’
development, readiness for learning,
preferred learning styles, or backgrounds
and prior experiences and/or the plan is
inappropriately tailored to the specific
population of students in the classroom.

The teacher demonstrates familiarity with
students’ background knowledge and
experiences and describes multiple
procedures used to obtain this
information.

The teacher’s instructional plan draws
upon an accurate analysis of the students’
development, readiness for learning,
preferred learning styles, and backgrounds
and prior experiences.

The teacher demonstrates an
understanding of the purpose and value of
learning about students’ background
experiences, demonstrates familiarity with
each student’s background knowledge and
experiences, and describes multiple
procedures used to obtain this
information.

The teacher’s analysis of student data
(student development, student learning
and preferred learning styles, and student
backgrounds/prior experiences) accurately
connects the data to specific instructional
strategies and plans.

The teacher plans for and can articulate
specific strategies, content, and delivery
that will meet the needs of individual
students and groups of students.

Evidence

5/18/12
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Instruction and Assessment

Ineffective

Developing

Proficient

Accomplished

INSTRUCTION AND ASSESSMENT

LESSON DELIVERY
(Standard 2: Content;
Standard 4: Instruction;
Standard 6: Collaboration
and Communication)

Sources of Evidence:
Formal Observation
Classroom Walkthroughs/
Informal Observations

A teacher’s explanations are unclear,
incoherent, or inaccurate, and are
generally ineffective in building student
understanding. The teacher uses language
that fails to engage students, is
inappropriate to the content, and/or
discourages independent or creative
thinking.

The teacher fails to address student
confusion or frustration and does not use
effective questioning techniques during
the lesson. The lesson is almost entirely
teacher-directed.

Teacher explanations are accurate and
generally clear but the teacher may not
fully clarify information based on students’
questions about content or instructions for
learning activities or the teacher may use
some language that is developmentally
inappropriate, leading to confusion or
limiting discussion.

The teacher re-explains topics when
students show confusion, but is not always
able to provide an effective alternative
explanation. The teacher attempts to
employ purposeful questioning
techniques, but may confuse students with
the phrasing or timing of questions. The
lesson is primarily teacher-directed.

Teacher explanations are clear and
accurate. The teacher uses
developmentally appropriate strategies
and language designed to actively
encourage independent, creative, and
critical thinking.

The teacher effectively addresses
confusion by re-explaining topics when
asked and ensuring understanding. The
teacher employs effective, purposeful
questioning techniques during instruction.
The lesson is a balance of teacher-directed
instruction and student-led learning.

Teacher explanations are clear, coherent,
and precise. The teacher uses well-timed,
individualized, developmentally
appropriate strategies and language
designed to actively encourage
independent, creative, and critical
thinking, including the appropriate use of
questions and discussion techniques.

The teacher accurately anticipates
confusion by presenting information in
multiple formats and clarifying content
before students ask questions. The
teacher develops high-level understanding
through effective uses of varied levels of
questions. The lesson is student-led, with
the teacher in the role of facilitator.

Evidence

DIFFERENTIATION
(Standard 1: Students;
Standard 4: Instruction)

Sources of Evidence:
Pre-Conference
Formal Observation
Classroom Walkthroughs/
Informal Observations

The teacher does not attempt to make the
lesson accessible and challenging for most
students, or attempts are developmentally
inappropriate.

The teacher relies on a single strategy or
alternate set of materials to make the
lesson accessible to most students though
some students may not be able to access
certain parts of the lesson and/or some
may not be challenged.

The teacher supports the learning needs of
students through a variety of strategies,
materials, and/or pacing that make
learning accessible and challenging for the
group..

The teacher matches strategies, materials,
and/or pacing to students’ individual
needs, to make learning accessible and
challenging for all students in the
classroom . The teacher effectively uses
independent, collaborative and whole-
class instruction to support individual
learning goals and provides varied options
for how students will demonstrate
mastery.

Evidence
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Instruction and Assessment

Ineffective

Developing

Proficient

Accomplished

RESOURCES
(Standard 2: Content;
Standard 4: Instruction)

Sources of Evidence:
Pre-Conference
Formal Observation
Classroom Walkthroughs/
Informal Observations

Instructional materials and resources used
for instruction are not relevant to the
lesson or are inappropriate for students.

The teacher uses appropriate instructional
materials to support learning goals, but

may not meet individual students’ learning

styles/needs or actively engage them in
learning.

Instructional materials and resources are
aligned to the instructional purposes and
are appropriate for students’ learning
styles and needs, actively engaging
students.

Instructional materials and resources are
aligned to instructional purposes, are
varied and appropriate to ability levels of
students, and actively engage them in
ownership of their learning.

Evidence

5/18/12

PR/Award # S374A120005
Page e134

Chio |

14




Instruction and Assessment

Ineffective

Developing

Proficient

Accomplished

INSTRUCTION AND ASSESSMENT

CLASSROOM
ENVIRONMENT
(Standard 1: Students;
Standard 5: Learning
Environment; Standard 6:
Collaboration and
Communication)

Sources of Evidence:
Pre-Conference
Formal Observation
Classroom Walkthroughs/
Informal Observations

There is little or no evidence of a positive
rapport between the teacher and
students. For example, the teacher may
respond disrespectfully to students or
ignore their questions or comments.

There are no evident routines or
procedures; students seem unclear about
what they should be doing or are idle.

Transitions are inefficient with
considerable instructional time lost.
Lessons progress too slowly or quickly so
students are frequently disengaged.

The teacher creates a learning
environment that allows for little or no
communication or engagement with
families.

Expectations for behavior are not
established or are inappropriate and/or no
monitoring of behaviors occurs. The
teacher responds to misbehavior
inappropriately.

The teacher is fair in the treatment of
students and establishes a basic rapport
with them. For example, the teacher
addresses students questions or
comments but does not inquire about
their overall well-being.

Routines and procedures are in place, but
the teacher may inappropriately prompt or
direct students when they are unclear or
idle.

The teacher transitions between learning
activities, but occasionally loses sorme
instructional time in the process.

The teacher welcomes communication
from families and replies in a timely
manner.

Appropriate expectations for behavior are
established, but some expectations are
unclear or do not address the needs of
individual students. The teacher
inconsistently monitors behavior.

The teacher has positive rapport with
students and demonstrates respect for
and interest in all students. For example,
the teacher makes eye contact and
connects with individual students.

Routines and procedures run smoothly
throughout the lesson, and students
assume age-appropriate levels of
responsibility for the efficient operation of
the classroom.

Transitions are efficient and occur
smoothly. There is evidence of varied
learning situations (whole class,
cooperative learning, small group and
independent work).

The teacher engages in two-way
communication and offers a variety of
volunteer opportunities and activities for
families to support student learning.

A classroom management system has been
implemented that is appropriate and
responsive to classroom and individual
needs of students. Clear expectations for
student behavior are evident . Monitoring
of student behavior is consistent,
appropriate, and effective.

The teacher has positive rapport with
students and demonstrates respect for
and interest in individual students’
experiences, thoughts and opinions. For
example, the teacher responds quietly,
individually, and sensitively to student
confusion or distress.

Routines are well-established and orderly
and students initiate responsibility for the
efficient operation of the classroom.

Transitions are seamless as the teacher
effectively maximizes instructional time
and combines independent, collaborative,
and whole-class learning situations.

The teacher engages in two-way, ongoing
communication with families that results
in active volunteer, community, and family
partnerships which contribute to student
learning and development.

A classroom management system has
been designed, implemented, and
adjusted with student input and is
appropriate for the classroom and
individual student needs. Students are
actively encouraged to take responsibility
for their behavior. The teacher uses
research-based strategies to lessen
disruptive behaviors and reinforce positive
behaviors.

Evidence
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Instruction and Assessment

Ineffective

Developing

Proficient

Accomplished

ASSESSMENT OF
STUDENT LEARNING
(Standard 3: Assessment)

Sources of Evidence:
Pre-Conference
Formal Observation
Classroom Walkthroughs/
Informal Observations
Post-Conference

INSTRUCTION AND ASSESSMENT

The teacher does not routinely use
assessments to measure student mastery.

The teacher rarely or never checks the
students’ understanding of content. The
teacher fails to make adjustments in
response to student confusion.

The teacher persists in using a particular
strategy for responding to
misunderstandings, even when data
suggest the approach is not succeeding.

The teacher does not provide students
with feedback about their learning.

The teacher uses assessments to measure
student mastery, but may not differentiate
instruction based on this information.

The teacher checks for student
understanding and makes attempts to
adjust instruction accordingly, but these
adjustments may cause some additional
confusion

The teacher gathers and uses student data
from a few sources to choose appropriate
instructional strategies for groups of
students.

Students receive occasional or limited
feedback about their performance from
the teacher.

The teacher uses assessment data to
identify students’ strengths and needs,
and modifies and differentiates instruction
accordingly, although the teacher may not
be able to anticipate learning obstacles.

The teacher checks for understanding at
key moments and makes adjustments to
instruction (whole-class or individual
students).The teacher responds to student
misunderstandings by providing additional
clarification.

The teacher gathers and uses student data
from a variety of sources to choose and
implement appropriate instructional
strategies for groups of students.

The teacher provides substantive, specific,
and timely feedback of student progress to
students, families, and other school
personnel while maintaining
confidentiality.

The teacher uses assessment data to
identify students’ strengths and needs,
and modifies and differentiates instruction
accordingly, as well as examines classroom
assessment results to reveal trends and
patterns in individual and group progress
and to anticipate learning obstacles.

The teacher continually checks for
understanding and makes adjustments
accordingly (whole-class or individual
students). When an explanation is not
effectively leading students to understand
the content, the teacher adjusts quickly
and seamlessly within the lesson and uses
an alternative way to explain the concept.

By using student data from a variety of
sources, the teacher appropriately adapts
instructional methods and materials and
paces learning activities to meet the needs
of individual students as well as the whole
class.

The teacher provides substantive, specific,
and timely feedback to students, families,
and other school personnel while
maintaining confidentiality. The teacher
provides the opportunity for students to
engage in self-assessment and show
awareness of their own strengths and
weaknesses. The teacher uses student
assessment results to reflect on his or her
own teaching and to monitor teaching
strategies and behaviors in relation to
student success.

Evidence
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Professionalism

Ineffective

Developing

Proficient

Accomplished

PROFESSIONAL
RESPONSIBILITIES
(Standard 6: Collaboration
and Communication;
Standard 7: Professional
Responsibility and
Growth)

Sources of Evidence:
Professional Development

The teacher fails to communicate clearly
with students and families or collaborate
effectively with professional colleagues.

The teacher fails to understand and follow
regulations, policies, and agreements.

The teacher uses a variety of strategies to
communicate with students and families
and collaborate with colleagues, but these
approaches may not always be
appropriate for a particular situation or
achieve the intended outcome.

The teacher understands and follows
district policies and state and federal
regulations at a minimal level.

The teacher uses effective communication
strategies with students and families and
works effectively with colleagues to
examine problems of practice, analyze
student work, and identify targeted
strategies.

The teacher meets ethical and
professional responsibilities with integrity
and honesty. The teacher models and

The teacher communicates effectively
with students, families, and colleagues.
The teacher collaborates with colleagues
to improve personal and team practices by
facilitating professional dialogue, peer
observation and feedback, peer coaching
and other collegial learning activities.

The teacher meets ethical and
professional responsibilities and helps
colleagues access and interpret laws and

S Pl | Plan: upholds district policies and state and policies and understand their implications
2 an or Improvement Plan; federal regulations. in the classroom.
< Pre-conference;
2
o Post-conference; The teacher fails to demonstrate evidence | The teacher identifies strengths and areas | The teacher sets data-based short- and The teacher sets and regularly modifies
a daily interaction with of an ability to accurately self-assess for growth to develop and implement long-term professional goals and takes short-and long-term professional goals
e others performance and to appropriately identify | targeted goals for professional growth. action to meet these goals. based on self-assessment and analysis of
8 areas for professional development. student learning evidence.
o
Evidence
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Classroom Walkthroughs and Informal

Ohio Teacher Evaluation System .
Observations

Classroom Walkthroughs / Informal Observation

An informal observation/ classroom walkthrough is a:
e Tool to inform evaluation that provides the opportunity to gather evidence of instruction over a series of short classroom visits;
e  Process for giving targeted evidenced-based feedback to teachers; and
e  Means for principals to visit classrooms more frequently and more purposefully.

An informal observation/ classroom walkthrough is not a(n):
e  Formal observation;
e  “Gotcha” opportunity for supervisors or evaluators;
e |solated event; or
e  Shortcut to the observation protocol required as part of the teacher evaluation process.

Classroom walkthroughs/ Informal observations, as part of the teacher evaluation system, may be general in nature or focused on observing a specific aspect
of teacher performance. Summary data collected through a series of walkthroughs along with evidence documented through formal observations will come
together to inform the teachers’ summative performance rating: ineffective, developing, proficient or accomplished.

Guidelines for Informal Classroom Observations

Informally Observe All Teachers
All teachers benefit from informal classroom observations. Informal observations should last from 15 t020 minutes; therefore, conduct only as many
observations in a day as you can follow up with on either the same or next day. Teachers need and deserve some type of immediate feedback.

Informally Observe As Often As You Can
The principal’s presence in the classroom sends a positive message to teachers: the principal cares. Including informal classroom observation as a school-
wide initiative requires consistency and frequency. Find times in the day to observe teachers at varying times of the day: for most teachers, what occurs in
the morning is much different than what occurs in the afternoon.

Focusing on One or Two Areas
Although there may be no predetermined focus established (because of no pre-conference), find a focus based on the instruction, events or discussions
that are occurring in the classroom. A focus may also occur based upon past conferences and the need for follow up observations.
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Classroom Walkthroughs and Informal

Ohio Teacher Evaluation System .
Observations

Make Time to Follow Up
Follow-up communication to informal classroom observations is a critical component. Follow-up will often be in writing but the evaluator should extend to

the teacher an invitation to discuss any comments provided face-to-face. The evaluator may also offer resources to help teachers refine their practice.

Teacher Driven Observations
While it is recognized that evaluators have many demands on their time, encouraging teachers to identify instructional periods for the evaluator to
observe can be a means for the evaluator to collect evidence related to a specific focus the teacher and evaluator may be working on.

Types of Data
Data collected as evidence of teacher practice may be quantitative, qualitative, or a combination of both. Quantitative data includes frequencies,

distributions and other counts or tallies. For example the observer could use a checklist to tally how many questions were asked of children in the front
row or children who had their hands raised versus not. The evaluator might also chart the types of questions asked (higher versus lower levels). Qualitative
data can include scripted notes detailing patterns of activities, vocabulary used, and events observed. In both cases accuracy is essential to ensure the
credibility of the process and the evaluator.
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Classroom Walkthroughs and Informal

Ohio Teacher Evaluation System .
Observations

Informal Observation: General Form

Teacher Name: Grade(s)/Subject Area(s): Date:

Evaluator Name: Time Walkthrough Begins: Time Walkthrough Ends:

Directions: This form serves as a record of an informal walkthrough by the teacher’s evaluator. The evaluator will likely not observe all the teaching elements listed below in any
one informal observation. This record, along with records of additional informal observations, will be used to inform the summative evaluation of the teacher.

EVALUATOR OBSERVATIONS

L] instruction is developmentally appropriate [] Lesson content is linked to previous and future learning

] Learning outcomes and goals are clearly communicated to students L] classroom learning environment is safe and conducive to learning

[] varied instructional tools and strategies reflect student needs and L] Teacher provides students with timely and responsive feedback
learning objectives

[] content presented is accurate and grade appropriate L1 instructional time is used effectively

[ Teacher connects lesson to real-life applications L] Routines support learning goals and activities

(] Instruction and lesson activities are accessible and challenging for ] Multiple methods of assessment of student learning are utilized to guide
students instruction

L] other: L] other:

Evaluator Summary Comments:

Recommendations for Focus of Informal Observations:

Evaluator Signature: ] Photocopy to Teacher

PR/Award # S374A120005

Page e140 Ohlo |

5/18/12 20



Classroom Walkthroughs and Informal

Ohio Teacher Evaluation System .
Observations

Informal Observation: Open-Ended Form

Teacher Name: Grade(s)/Subject Area(s): Date:
Evaluator Name: Time Walkthrough Begins: Time Walkthrough Ends:
TIMES OBSERVATIONS

Evaluator Summary Comments:

Evaluator Signature: ] Photocopy to Teacher
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Ohio Teacher Evaluation System Planning for the Post-Observation Conference

Post Conference Planning
*+ The goal for the conference leader is to cognitively coach the teacher through the use of reflective questions.
*  Record 3 reflective questions you would ask the teacher aligned to the area of reinforcement.
1.

* Record 3 reflective questions you would ask the teacher aligned to the area of refinement.
1.

Four Key Elements of the Instructional Post-Conference
Conducting the Post-Conference: To be discussed at Day 3 Training prior to conducting the post-conference
1. Introduction/Greeting/Establish Length
*  Review Conference Process
*  General Impression Question
- “How do you think the lesson went?”

2. Reinforcing the Teacher
* Identify an area of Reinforcement (ONLY one area)
*  Ask Self-Analysis Question
*  Provide evidence from notes

3. Refining the Teacher’s Skill:
* Identify an area of Refinement (ONLY one area)
*  Ask Self-Analysis Question
*  Provide evidence from notes
*  Give a recommendation for future practice

4. Present evidence and rating connected to the rubric

PR/Award # S374A120005
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Ohio Teacher Evaluation System Final Summative Rating

Final Summative Rating of Teacher Effectiveness

Proficiency on Standards 50% INEFFECTIVE DEVELOPING PROFICIENT ACCOMPLISHED

Cumulative Performance Rating
(Holistic Rating using Performance Rubric)

Areas of reinforcement/ refinement:

BELOW EXPECTED ABOVE EXPECTED
Student Growth Data 50% EXPECTED GROWTH
GROWTH GROWTH

Student Growth Measure of Effectiveness

Areas of reinforcement/ refinement:

Final Summative (Overall) Rating INEFFECTIVE DEVELOPING PROFICIENT ACCOMPLISHED

D Check here if Improvement Plan has been recommended.

Teacher Signature Date

Evaluator Signature Date

The signatures above indicate that the teacher and evaluator have discussed the Summative Rating.

Note: The teacher may provide additional information to the evaluator within 10 working days of the receipt of this form, and may request a
second conference with the evaluator. Any additional information will become part of the summative record. Challenges may be made according
to the local contract agreement.

PR/Award # S374A120005
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ENTREPRENEURSHIP
PREPARATORY SCHOOL

THE PREP SCHOOLS

DOMAIN I: Classroom Management and Culture

Indicator

Novice

Nearly Proficient

Proficient

Mastery

‘mate

Cii

.

sitive
LEARNING ENVIRONMENT]

[OTES STANDARD 6: COLLABORATION & COMMUNICATION]

Promoting Po

[OTES STANDARD 5.

Communicates uneven
expectations for behavior, or
does not make expectations clear
to students.

Uses indirect, defensive, or
aggressive language with
students.

Employs body language that is
defensive, aggtessive, or distant.
Does not effectively monitor
behavior; uses ineffective or
inappropriate methods to redirect
behavior.

Communicates high expectations
for student behavior, though
enforcement is inconsistent.
Language used with students is
sometimes indirect.

Uses word choice that is specific,
but may sometimes employ
negative language, including
sarcasm, threats, or punishment
(public berating) when addressing
student behavior.

Sometimes misses early indicators
of misbehavior that develop into
larger issues.

Clearly communicates and
consistently enforces high
expectations for student
behavior.

Utilizes direct language and
respectful tone when interacting
with students.

Uses word choice that is specific,
clear and free of negative
language when addressing
student behavior (i.e. sarcasm,
threats, punishment).
Proactively addresses early
indicators of misbehavior to
avoid escalation of issues.
Maintains confident and
assertive body language
Occasionally employs positive
framing (reminding students of
what they can do to meet
behavior expectations rather that
pointing out what they are doing
wrong).

Some evidence of warmth and
caring between teacher and
students (positive affect such as
smiling and laughing, positive
comments about student effort
and ability).

Cleatly communicates and
consistently enforces high
expectations for student
behavior.

Utilizes direct language and
respectful tone when interacting
with students.

Uses word choice that is specific,
clear and free of negative
language (i.e. satcasm, threats,
punishment) when addressing
student behavior.

Proactively addresses eatly
indicators of misbehavior to
avoid escalation of issues.
Maintains confident and assettive
body language

Employs “positive framing”
consistently (reminding students
of what they can do to meet
behavior expectations rather than
pointing out what they are doing
wrong).

Consistent evidence of warmth
and caring between teacher and
students (positive affect such as
smiling and laughing, positive
comments about student effort
and ability).

Performance definitions are provided at levels Novice, Nearly Proficient, Proficient and Mastery. Raters can score performance at levels Approaching
Nearly Proficient, Approaching Proficient, or Approaching Mastery based on their professional judgment.
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ENTREPRENEURSHIP
PREPARATORY SCHOOL

THE PREP SCHOOLS

Indicator

Novice

Nearly Proficient

Proficient

Mastery

d Teamwork
: STUDENTS]

.

VIOor an

[OTES STANDARD 1.

Student Beha

Students are frequently
disrespectful toward peers
and/ot teacher, and may display
aggtession, hostility, or defiance.
Students demonstrate negative
interactions with each other and
teacher during group activities or
whole-group activities; students
deride each other and / or the
teacher or discount contributions
of teammates.

Classroom may appear chaotic or
even dangerous. Significant
instructional time is lost by
distruptions / misbehaviots.

Students at times demonstrate
positive interactions with each
other and teacher during group
or whole-class activities, while at
other times they are disrespectful
toward peers and / ot teacher or
engage in inappropriate behavior.
They may demonstrate lack of
self-discipline and may not always
value each othet’s contributions
and most students respond to
redirection by appropriately
correcting behavior.

Most students are on-task for
majority of lesson.

Some instructional time is lost by
minot distuptons /
misbehaviors.

Students demonstrate positive
interactions with each other and
teacher during group activities
and whole-class activities and are
generally respectful toward peers
and teacher.

Most students demonstrate self-
discipline and respond
immediately to redirection from
teacher by appropriately
correcting behavior.

Most students are on-task for
entire lesson; they value
contributions of other team
members with supportive
comments and active listening
(STAR/SLANT).

Minimal instructional time is
lost by minor distuptions /
misbehaviors.

Students demonstrate positive
interactions with each other and
teacher during group activities
and are consistently respectful
toward peers and teacher.
Students value contributions of
other team members and
demonstrate cooperation in
group and whole-class
activities, where appropriate;
they actively encourage each
other’s success in the class.
They meet high behavioral
expectations few or no
reminders from teacher.
They self-correct their off-task
or disruptive behavior and
help their peers stay on task
with little to no prompting
from teacher.

All students are on-task for entire
lesson.

Instructional time is not lost by
minot distuptions /
misbehaviors.

Performance definitions are provided at levels Novice, Nearly Proficient, Proficient and Mastery. Raters can score performance at levels Approaching
Nearly Proficient, Approaching Proficient, or Approaching Mastery based on their professional judgment.
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ENTREPRENEURSHIP
PREPARATORY SCHOOL

THE PREP SCHOOLS

Indicator

Novice

Nearly Proficient

Proficient

Mastery

1cal Environment
[OTES STANDARD 5: LEARNING ENVIRONMENT]

Phys

. Classroom lacks print rich

matetials.

e  (Classroom is cluttered or

disorganized.

Classroom contains some print .
rich materials. .
The space is generally neat and .
clean.

The classtoom lacks relevant
content materials and/or the
display of student work. .

Classroom is print rich.

The space is clean and organized.
Examples of student academic
work displayed as well as student-
created work specific to content
(e.g. word walls, reference charts)
The room contains materials to
increase academic access to
content and materials for student
reference (e.g. dictionaries, other
appropriate reference books,
word walls, reference charts,
manipulatives and/ot models).

Classroom is print rich with
student-created materials that
promote learning.

The space is organized to
promote student achievement
Examples of recent exemplary
student academic work displayed
as well as student-created work
specific to content.

The room contains materials to
increase academic access to
content and materials for student
reference (e.g. dictionaries, other
appropriate reference books,
word walls, reference charts,
manipulatives and/or models)
that the teacher and/or
student reference when
appropriate during lesson and
that cater to different learning
styles.

Performance definitions are provided at levels Novice, Nearly Proficient, Proficient and Mastery. Raters can score performance at levels Approaching
Nearly Proficient, Approaching Proficient, or Approaching Mastery based on their professional judgment.
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THE PREP SCHOOLS

maximizing instructional time.
All procedures run smoothly
and urgently with teacher’s
facilitation.

Effectively and appropriately
uses school systems such as UBS,
Demerit system, office referrals,
merits, detentions, and caterpillar
system, and detentions to manage
student misbehavior.

All procedures run smoothly
and urgently without the
teachet’s facilitation.

Indicator Novice Nearly Proficient Proficient Mastery
Demonstrates attempt to design Plans procedures that address a Develops (advance) procedures Innovates (create something
classroom procedures and to core set of inefficiencies in the that address most foreseeable new) procedures with the class to
introduce them to students. classroom. inefficiencies in the classtoom to address all possible
Demonstrates attempt to explain Designs procedutes that enable maximize time-on-task/bell-to- inefficiencies to maximize time-
procedures cleatly and to the class to run more smoothly. bell instruction. on-task/bell-to-bell instruction.
reinforce them over time. Designs initial plan that clearly Designs procedures that create Designs procedures that create
Does not use school systems in introduces procedures to additional instructional time. additional instructional and
order to help manage behavior; students. Designs initial plan that conserve the teacher’s energy

5 allows unacceptable behaviors to Explains procedures cleatly when requires all students to for instructional responsibilities
w E go undocumented. needed, sometimes avoiding in- demonstrate their comprehension Designs ongoing plans that
L § depth directions because more of the procedures. teach students the procedures
E Z than half the students know and Explains procedures clearly when and invest them in the process.
~ a establish followed procedures. needed, and often the purpose Explains procedutes when
Q % Effectively reinforces procedures behind them, with an emphasis necessary (i.e. new student, new
8 i when they break down. on key step, usually avoiding procedure), and the purpose
Y Most procedures run adequately in-depth directions entirely behind them, in a focused,
Qq E with teacher’s facilitation and/or because almost all students memotable way that illuminates
~ g intervention know and follow firmly key steps and their relation to
) established procedures. student achievement, almost
& Attempts to use school systems p ’
N : such as UBS, Demerit system, Effectively reinfotces procedures al“_’a};S iVoldlng tﬁrectg)ns
% Q office referrals, merits, when they break down but entirely because all students
~ % detentions, and catetpillar system anticipates and prevents most know and follow thoroughly
> 3 ) .
.Q Q but employs them inconsistently proced.ural brf:ak dO_WHS by established pro.cedures.
~ 5 ot is ovetly dependent on them in proactively reinforcing Proactively reinfotces
Q 5) order to “force” student procedures and regularly procedures, ensutes students cam
m E compliance. connects them to the purpose of articulate their purpose.
I
)
=

Effectively and appropriately uses
school systems such as UBS,
Demetit system, office refertals,
merits, detentions, and caterpillar
system, and detentions to manage
student misbehavior.

Performance definitions are provided at levels Novice, Nearly Proficient, Proficient and Mastery. Raters can score performance at levels Approaching
Nearly Proficient, Approaching Proficient, or Approaching Mastery based on their professional judgment.
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THE PREP SCHOOLS

Domain II: Instructional Planning and Delivery

Indicator

Novice

Nearly Proficient

Proficient

Mastery

Lesson
Alignment
CONTENT]

[OTES STANDARD 2.

Objectives are either not posted
or are not specific or
measureable. Lesson plan is not
available.

Learning activities are not aligned
with relevant Ohio standards and
cognition level of objective.

Objectives are specific,
achievable, and measurable and
are cleatly posted, but may not
be addressed by teachers or
students.

Learning activities are aligned
with relevant Ohio standards,
but may not be aligned to
cognition level of objective.

Objectives ate specific,
achievable, and measurable and
are clearly posted and regularly
addressed by teacher, but may
not be referenced by students.
Learning activities are aligned
with relevant Ohio standatds and
cognition level of the objective,
but may not build incrementally.

Objectives ate specific,
achievable, and measurable and
are cleatly posted and regularly
referenced by teacher and
students

Learning activities build
inctementally and logically
toward an ultimate task that
aligns with the cognition level of
the objective and relevant Ohio
standards.

Content Delivery
: INSTRUCTION]

[OTES STANDARD 4.

Presentation of content includes two
or fewer of the following:

visuals that establish the purpose
of the lesson, preview the
organization of the lesson, and
include internal summaties of the
lesson.

examples, illustrations, analogies,
and labels for new concepts and
ideas.

modeling by the teacher to
demonstrate his or her
petformance expectations.
concise communication.

logical sequencing and
segmenting.

all essential information.

no irrelevant, confusing, or non-
essential information.

Meets the needs of vatious
leatning styles (visual/verbal,
visual/non-verbal, auditory/non-
verbal, tactile/kinesthetic).

Presentation of content includes at
least four of the following:

visuals that establish the purpose
of the lesson, preview the
organization of the lesson, and
include internal summaries of the
lesson.

examples, illustrations, analogies,
and labels for new concepts and
ideas.

modeling by the teacher to
demonstrate his or her
petformance expectations.
concise communication.

logical sequencing and
segmenting.

all essential information.

no irrelevant, confusing, or non-
essential information.

Meets the needs of vatious
learning styles (visual/verbal,
visual/non-verbal, auditory/non-
verbal, tactile/kinesthetic).

Presentation of content includes at
least six of the following:

visuals that establish the purpose
of the lesson, preview the
organization of the lesson, and
include internal summaries of the
lesson.

examples, illustrations, analogies,
and labels for new concepts and
ideas.

modeling by the teacher to
demonstrate his or her
petformance expectations.
concise communication.

logical sequencing and
segmenting.

all essential information.

no irrelevant, confusing, or non-
essential information.

Meets the needs of vatious
leatning styles (visual/verbal,
visual/non-verbal, auditory/non-
verbal, tactile/kinesthetic).

Presentation of content includes all of
the following:

visuals that establish: the
purpose of the lesson, preview
the organization of the lesson,
and include internal summaties
of the lesson.

examples, illustrations, analogies,
and labels for new concepts and
ideas.

modeling by the teacher to
demonstrate his or her
petformance expectations.
concise communication.

logical sequencing and
segmenting.

all essential information.

no irrelevant, confusing, or non-
essential information.

Meets the needs of vatious
leatning styles (visual/verbal,
visual/non-verbal, auditory/non-
verbal, tactile/kinesthetic).

Performance definitions are provided at levels Novice, Nearly Proficient, Proficient and Mastery. Raters can score performance at levels Approaching
Nearly Proficient, Approaching Proficient, or Approaching Mastery based on their professional judgment.
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Indicator

Novice

Nearly Proficient

Proficient

Mastery

Pa

[OTES STANDARD 4:

cing

INSTRUCTION]

The lesson does not have an
apparent structure and is missing
majority of core elements.

The pacing of lesson delivery and
activities is either significantly
too fast ot too slow ot does not
allow for student processing or
completion of planned lesson.

The lesson has a structure, but
may be missing closute or
introductory elements.

Pacing is appropriate for less
than half of the students, and
rarely provides opportunities for
student processing.

Pacing may not allow for the
successful completion of the
lesson.

The lesson's structure is
coherent, with ditect instruction,
guided practice, and independent
practce (I/We/You).

Pacing is appropriate, and
sometimes provides
opportunities for student
processing.

The lesson's structure is
coherent, with direct instruction,
guided practice, and independent
practce (I/We/You), and time
for reflection.

Pacing is brisk, and provides
many opportunities for
individual student processing.
Teacher is able to adjust
lesson timing to meet the
needs of all students.

Prior
Knowledge

[OTES STANDARD 1: STUDENTS]

[OTES STANDARD 2: CONTENT]
JOTES STANDARD 4: INSTRUCTION]

The lesson does not build on or
connect to students’ priot
knowledge, OR

The teacher may give an
explanation that is illogical or
inaccurate as to how the content
connects to previous and future
learning,

The teacher attempts to connect
lesson to students’ prior
knowledge, previous lessons, or
future learning, but is not
completely successful.

The teacher makes clear and
coherent connections with
students’ prior knowledge and
future learning explicitly to
students and throughout the
lesson.

The teacher uses input and
contributions of students,
colleagues, families, and others
to understand each learnet’s
prior knowledge and support
their development.

The teacher makes meaningful
and relevant connections
between lesson content and
other disciplines and real-world
experiences.

Performance definitions are provided at levels Novice, Nearly Proficient, Proficient and Mastery. Raters can score performance at levels Approaching
Nearly Proficient, Approaching Proficient, or Approaching Mastery based on their professional judgment.
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Indicator

Novice

Nearly Proficient

Proficient

Mastery
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e The lesson objective and teacher
instruction lack rigor.

e The teacher generally provides
simple rather than complex tasks
for students to problem solve.

The teacher attempts to teach
only type of thinking, but may do
it ineffectively:

analytical thinking where
students analyze, compare
and contrast, and evaluate
and explain information.
practical thinking where
students use, apply, and
implement what they learn
in real-life scenatios.
creative thinking where
students create, design,
imagine and suppose.
research-based thinking
where students explore and
review a variety of ideas,
models, and solutions to
problems.

The teacher attempts, but may be
ineffective, to provide
opportunities where students:

generate a vatiety of ideas
and alternatives.

analyze problems from
multiple perspectives and
viewpoints.

The teacher consistently and
thoroughly teaches at least two
types of thinking:

analytical thinking where
students analyze, compare
and contrast, and evaluate
and explain information.
practical thinking where
students use, apply, and
implement what they learn
in real-life scenatios.
creative thinking where
students create, design,
imagine and suppose.
research-based thinking
where students explore and
review a variety of ideas,
models, and solutions to
problems.

The teacher regularly provides
opportunities where students:

generate a variety of ideas
and alternatives.

analyze problems from
multiple perspectives and
viewpoints.

The teacher consistently and
thoroughly teaches at least two
types of thinking:

e analytical thinking where
students analyze, compare
and contrast, and evaluate
and explain information.

e practical thinking where
students use, apply, and
implement what they learn
in real-life scenatios.

e creative thinking where
students create, design,
imagine and suppose.

e research-based thinking
where students explore and
review a vatiety of ideas,
models, and solutions to
problems.

The teacher regularly provides

opportunities where students:

e generate a variety of ideas
and alternatives.

e analyze problems from
multiple perspectives and
viewpoints.

In addition, the teacher

creates opportunities to

accelerate the learning of the
most capable students by
increasing the rate at which
students learn material.

Performance definitions are provided at levels Novice, Nearly Proficient, Proficient and Mastery. Raters can score performance at levels Approaching
Nearly Proficient, Approaching Proficient, or Approaching Mastery based on their professional judgment.
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Indicator

Novice

Nearly Proficient

Proficient

Mastery

Knowledge of Students

STUDENTS]

[OTES STANDARD 1

The teacher demonstrates a lack
of familiarity with students’
backgrounds and has made no
attempts to find this information.
The teacher’s plan for instruction
does not demonstrate an
understanding of students’
development, preferred learning
styles, and/ot student
backgrounds/ptior expetiences.

The teacher demonstrates some
familiarity with students’
background knowledge and
expetiences and can describe or
demonstrate one procedure to
obtain this information.

The teacher’s instructional plan
draws upon a partial analysis of
students’ development, readiness
for learning, prefetred learning
styles, or backgrounds and prior
experiences.

The teacher demonstrates
familiatity with students’
background knowledge and
expetiences and desctibes or
demonstrates multiple
procedures used to obtain this
information.

The teacher’s instructional plan
draws upon an accurate analysis
of the students’ development,
readiness for learning, preferred
learning styles, and backgrounds
and prior experiences.

The teacher demonstrates an
understanding of the purpose
and value of learning about
students’ background
expetiences, demonstrates
familiatity with each student’s
background knowledge and
expetiences, and describes or
demonstrates multiple
procedures used to btain this
information.

The teacher’s analysis of student
data accurately connects the data
to specific instructional strategies
and plans.

The teacher plans for and can
articulate specific strategies,
content, and elivery that will
meet the needs of individual
students and groups of students.

Performance definitions are provided at levels Novice, Nearly Proficient, Proficient and Mastery. Raters can score performance at levels Approaching
Nearly Proficient, Approaching Proficient, or Approaching Mastery based on their professional judgment.
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Indicator

Novice

Nearly Proficient

Proficient

Mastery

Strategies
INSTRUCTION]

.

tioning

[OTES STANDARD 4:
[OTES STANDARD 6: COLLABORATION & COMMUNICATION]

Ques

Uses almost exclusively low-level
questions that do not encourage
higher-level thinking.

Teacher provides little or no wait
time with questions to encourage
student processing.

Not all students are held
accountable and use a low level
of academic language or do not
respond.

Questions may be somewhat
infrequent or lower-level.
Inconsistent use of wait ime to
encourage student processing,
and follow-up questions may be
scarce or tangential.
Teacher questions are
inconsistent in quality and
include few question types:
e Knowledge and
comptehension
e Application and analysis
e  Creation and evaluation
Questions rarely require active
responses (whole class signaling,
choral responses, written and
shate responses, group and
individual answers, or response
to both teacher and peets).
Teacher mostly calls on
volunteers and high achieving
students.

Teacher questions ate varied
and high quality providing for
some but not all question
types:
e  Knowledge and
comprehension
e Application and analysis
e  Creation and evaluation
Teacher uses wait time
effectively both after posing a
question and before
tesponding to students.
Encourages student
questioning and productive
discussion.
Questions regularly require active
responses (whole class signaling,
choral responses, written and
share responses, group and
individual answers, or response
to both teacher and peers).
The teacher calls on
volunteers and non-
volunteers, and a balance of
students based on
instructional level and gender.
Teacher asks pertinent follow-
up questions that push
student thinking.

Teacher questions are varied and
high quality providing a balanced
mix of question types:
e Knowledge and
comprehension
e Application and analysis
e  (Creation and evaluation
Teacher uses wait time
effectively both after posing a
question and before responding
to students.
Students display ownership of
the inquiry process without
prompting by teacher.
Encourages student questioning
and productive discussion.
The teacher calls on volunteets
and non-volunteets, and a
balance of students based on
instructional level and gender.
Teacher asks pertinent,
scaffolded follow-up questions
that further push student
thinking and engagement.
Questions regularly requite
active responses (whole class
signaling, choral responses,
written and share responses,
group and individual answers, or
response to both teacher and
peers).

Performance definitions are provided at levels Novice, Nearly Proficient, Proficient and Mastery. Raters can score performance at levels Approaching
Nearly Proficient, Approaching Proficient, or Approaching Mastery based on their professional judgment.
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Indicator

Novice

Nearly Proficient

Proficient

Mastery
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The instruction grouping
arrangement inhibits the learning
and instructional goals of the
lesson.

The instructional grouping
arrangements (either whole class,
small groups, paits, individual;
hetero-or homogenous ability)
remains unchanged irrespective
of the learning and instructional
goals of a lesson.

Few students in groups know
their roles, responsibilities, and
group work expectations.

Few students participating in
groups are held accountable for
group work and individual work.

The instructional grouping
arrangements (either whole class,
small groups, paits, individual;
hetero-or homogenous ability)
adequately enhance student
understanding and learning
efficiency.

Most students in groups know
their roles, responsibilities, and
group work expectations.

Most students participating in
groups are held accountable for
group work and individual work.
Instructional group composition
is varied (e.g., race, gender,
ability, and age) to most of the
time, accomplish the goals of the
lesson.

The instructional grouping
arrangements (either whole class,
small groups, paits, individual;
hetero-or homogenous ability)
consistently maximize student
understanding and learning
efficiency.

All students in groups know
their roles, responsibilities, and
group work expectations.

All students participating in
groups are held accountable for
group work and individual work.
Instructional group composition
is varied (e.g., race, gender,
ability, and age) to best
accomplish the goals of the
lesson.

Instructional groups facilitate
opportunities for students to
set goals, reflect on, and
evaluate their learning.
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Instructional materials and
resources used for instruction are
not relevant to the lesson or are
inapproptiate to students.

The teacher uses appropriate
instructional materials to support
learning goals, but may not meet
individual students’ learning
styles/needs or actively engage
them in learning,

Instructional materials and
resources are aligned to the
instructional purposes and are
appropriate for students’ learning
styles and needs, actively
engaging students.

Instructional materials and
resources are aligned to
instructional purposes, are
varied, and appropriate to ability
levels of students, and actively
engage them in ownership of
their learning.

Performance definitions are provided at levels Novice, Nearly Proficient, Proficient and Mastery. Raters can score performance at levels Approaching
Nearly Proficient, Approaching Proficient, or Approaching Mastery based on their professional judgment.
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curriculum texts (e.g.,
teacher made materials,
manipulatives, resources
from museums, etc).

teacher made matetials,
manipulatives, resources
from museums, etc).

teacher made materials,

manipulatives, resources
from museums, cultural
centers, etc).

teacher made materials,

manipulatives, resources
from museums, cultural
centers, €tc).

Indicator Novice Neatly Proficient Proficient Mastery
o  Activities and matetials include Activities and matetials include Activities and materials include at Activities and materials include
fewer than three of the at least three of the following: least seven of the following: all of the following:
following: . support the lesson A support the lesson . support the lesson
e support the lesson objectives. objectives. objectives.
objectives. . are challenging. A are challenging. . are challenging.
4 are challenging. . sustain students’ attention. A sustain students’ attention. . sustain students’ attention.
- e sustain students’ attention. e elicit a variety of thinking. e elicit a variety of thinking. e clicit a variety of thinking.
Z e clicit a variety of thinking. e  provide time for reflection. e provide time for reflection. . provide time for reflection.
- § e provide time for reflection. &  are relevant to students’ e are relevant to students’ o  are relevant to students’
! % &  are relevant to students’ lives. lives. lives.
) E lives. . provide opportunities for A provide opportunities for . provide opportunities for
E E e provide opportunities for student to student student to student student to student
VA student to student interaction. interaction. interaction.
%{)% intetaction. e induce student curiosity and *  induce student curiosity and e induce student curiosity and
% S . induce student cutiosity and suspense. suspense. suspense.
Q g suspense. e provide students with e provide students with . provide students with
Ln E e provide students with choices. choices. choices.
g choices. e incorporate muliimedia and e  incorporate multimedia and e incorporate multimedia and
8 % e incorporate multimedia and technology. technology. technology.
"Q ] technology. . incorporate resources A incorporate resoutces . incorporate resources
~ 5 ®  incorporate resources beyond the school beyond the school beyond the school
C‘IE 5} beyond the school curriculum texts (e.g., curriculum texts (e.g., cutriculum texts (e.g.,
g
S}

In addition, when appropriate
activities are game-like,
involve simulations, require
creating products, and
demand self-direction and
self-monitoring.

Performance definitions are provided at levels Novice, Nearly Proficient, Proficient and Mastery. Raters can score performance at levels Approaching
Nearly Proficient, Approaching Proficient, or Approaching Mastery based on their professional judgment.
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ENTREPRENEURSHIP
PREPARATORY SCHOOL

THE PREP SCHOOLS

Indicator

Novice

Nearly Proficient

Proficient

Mastery

Problem Solving
[OTES STANDARD 3: ASSESSMENT]
[OTES STANDARD 4: INSTRUCTION]

The teacher effectively

implements activities that teach

and reinforce at least one of the

following problem solving types.

o  Abstraction

. Categorization

. Drawing
Conclusions/Justfying
Solutions

e Predicting Outcomes

. Observing and
Experimenting
Improving Solutions

e Identifying
Relevant/Irrelevant
Information

. Generating Ideas

. Creating and Designing

The teacher effectively

implements activities that teach

and reinforce at least two of the

following problem solving types.

e  Abstraction

. Categorization

. Drawing
Conclusions/Justfying
Solutions

e Predicting Outcomes

. Observing and
Experimenting

. Improving Solutions

e Identifying
Relevant/Irrelevant
Information

. Generating Ideas

. Creating and Designing

The teacher effectively

implements activities that teach

and reinfotce at least three of

the following problem solving

types.

e Abstraction

. Categorization

. Drawing
Conclusions/Justfying
Solutions

e Predicting Outcomes

. Observing and
Experimenting
Improving Solutions

e Identifying
Relevant/Irrelevant
Information

. Generating Ideas

e Creating and Designing

The teacher effectively

implements activities that teach

and reinforce four or more of

the following problem solving

types.

e Abstraction

. Categorization

. Drawing
Conclusions/Justfying
Solutions

e Predicting Outcomes

. Observing and
Experimenting

. Improving Solutions

e Identifying
Relevant/Irrelevant
Information

. Generating Ideas

e Creating and Designing

Performance definitions are provided at levels Novice, Nearly Proficient, Proficient and Mastery. Raters can score performance at levels Approaching
Nearly Proficient, Approaching Proficient, or Approaching Mastery based on their professional judgment.

PR/Award # S374A120005

Page e155




ENTREPRENEURSHIP
PREPARATORY SCHOOL

THE PREP SCHOOLS

Domain III: Assessment

Indicator

Novice

Nearly Proficient

Proficient

Mastery

Checks for
Understanding
[OTES STANDARD 3:
ASSESSMENT]

The lesson contains few or no
formal checks for understanding
and does not provide students
with opportunity to practice ot
apply new skills

Direct instruction (I Do) does
not include appropriate checks to
ensure that students ate
following content of lesson.

A check for understanding may
be built in to the lesson plan, but
there are infrequent informal
checks for understanding during
direct instruction (I Do)
Students are not provided with
adequate opportunity during
lesson to apply new knowledge /
skill independently (You Do).

Appropriate checks for student
understanding during direct
instruction (I Do)

Guided practice (We Do) allows
students to practice new
knowledge / skill with
immediate feedback from
instructor

Opportunity to apply new
knowledge / skill independenty
(You Do).

Frequent formal and informal
checks during direct instruction
(I Do)

Guided practice (We Do) that
allows students to practice new
knowledge / skill with immediate
feedback from instructor
Opportunity to apply new
knowledge / skill independenty
with feedback from instructor
and / ot peets that incteases
likelihood of mastery of target
knowledge / skills (You Do).

Assessment Data
[OTES STANDARD 3: ASSESSMENT]

The teacher does not plan for the
assessment of student learning or
does not analyze student learning
data to inform lesson plans.

The teacher does not use or only
uses one measute of student
petformance.

The teacher explains the
characteristics, uses, and
limitations of various diagnostic,
formative, and summative
assessments, but does not
consistently incorporate this
knowledge into lesson planning.
The teacher uses more than one
measute of student performance
but does not appropriately vary
assessment approaches, or the
teacher may have difficulty
analyzing data to effectively
inform instructional planning
and delivety.

The teacher demonstrates an
understanding that assessment is
a means of evaluating and
supporting student learning
through effectively incorporating
diagnostic, formative, and/ot
summative assessments into
lesson planning,.

The teacher employs a variety of
formal and informal assessment
techniques to collect evidence of
students’ knowledge and skills
and analyzes data to effectively
inform instructional planning
and delivery.

The teacher purposefully plans
assessments and differentiates
assessment choices to match the
full range of student needs,
abilities, and learning styles,
incorporating a range of
appropriate diagnostic,
formative, and summative
assessments into lesson plans.
Student learning needs are
accurately identified through an
analysis of student data; the
teacher uses assessment data to
identify student strengths and
areas for student growth.

Performance definitions are provided at levels Novice, Nearly Proficient, Proficient and Mastery. Raters can score performance at levels Approaching
Nearly Proficient, Approaching Proficient, or Approaching Mastery based on their professional judgment.
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ENTREPRENEURSHIP
PREPARATORY SCHOOL

THE PREP SCHOOLS

ASSESSMENT]

Assessment of Student Learning
[OTES STANDARD 3.

The teachet does not routinely

use assessments to measure
student mastery.

The teacher does not provide
students with feedback about
their learning.

The teacher uses assessments to
measure student mastery, but
may not differentiate instruction
based on this information.
Students receive occasional or
limited feedback about their
petformance from the teacher.

The teacher uses assessment data
to identify students’ strengths
and needs, and modifies and
differentiates instruction
accordingly, although the teacher
may not be able to anticipate
learning obstacles.

The teacher provides
substantive, specific, and timely
feedback of student progress to
students, families, and other
school personnel while
maintaining confidentiality.

The teacher uses assessment data
to identify students’ strengths
and needs, and modifies and
differentiates instruction
accordingly, as well as examines
classroom assessment results to
reveal trends and patterns in
individual and group progress
and to anticipate learning
obstacles.

The teacher provides
substantive, specific, and timely
feedback of student progress to
students, families, and other
school personnel while
maintaining confidentiality.
The teacher provides the
opportunity for students to
engage in self-assessment and
show awareness of their own
strengths and weaknesses.

The teacher uses student
assessment results to reflect on
his or her own teaching and to
monitor teaching strategies and
behaviors in telation to student
success.

Performance definitions are provided at levels Novice, Nearly Proficient, Proficient and Mastery. Raters can score performance at levels Approaching
Nearly Proficient, Approaching Proficient, or Approaching Mastery based on their professional judgment.
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Citizens Leadership Academy

DOMAIN 1: PLANNING AND PREPARATION

Component: Setting Instructional Outcomes

Elements: Value, sequence, and alignment « Clarity « Balance « Suitability for diverse learners

ELEMENT

LEVEL OF

PERFORMANCE

INEFFECTIVE

DEVELOPING

EFFECTIVE

HIGHLY EFFECTIVE

Value, sequence,
and alignment

Outcomes represent low expectations
for students and lack of rigor. They
do not reflect important learning in
the discipline or a connection to a
sequence of learning.

Outcomes represent moderately high
expectations and rigor. Some reflect
important learning in the discipline
and at least some connection to a
sequence of learning.

Most outcomes represent high
expectations and rigor and important
learning in the discipline. They are
connected to a sequence of learning.

All outcomes represent high
expectations and rigor and important
learning in the discipline. They are
connected to a sequence of learning
both in the discipline and in related
disciplines.

Clarity Outcomes are either not clear or are Outcomes are only moderately clear All the instructional outcomes are All the outcomes are clear, written in
stated as activities, not as student or consist of a combination of clear, written in the form of student the form of student learning, and
learning. Outcomes do not permit outcomes and activities. Some learning. Most suggest viable permit viable methods of
viable methods of assessment. outcomes do not permit viable methods of assessment. assessment.

methods of assessment.
Balance Outcomes reflect only one type of Outcomes reflect several types of Outcomes reflect several different Where appropriate, outcomes reflect

learning and only one discipline or
strand.

learning, but teacher has made no
attempt at coordination or integration.

types of learning and opportunities for
coordination.

several different types of learning and
opportunities for both coordination
and integration.

Suitability for diverse learners

Outcomes are not suitable for the
class or are not based on any
assessment of student needs.

Most of the outcomes are suitable for
most of the students in the class
based on global assessments of
student learning.

Most of the outcomes are suitable for
all students in the class and are
based on evidence of student
proficiency. However, the needs of
some individual students may not be
accommodated.

Outcomes are based on a
comprehensive assessment of
student learning and take into
account the varying needs of
individual students or groups.
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Elements: Learning activities « Instructional materials and resources < Instructional groups + Lesson and unit structure

Domain 1: PLANNING AND PREPARATION
Component: Designing Coherent Instruction

ELEMENT

LEVEL O F

PERFORMANCE

INEFFECTIVE

DEVELOPING

EFFECTIVE

HIGHLY EFFECTIVE

Learning activities

Learning activities are not suitable to
students or to instructional outcomes
and are not designed to engage

students in active intellectual activity.

Only some of the learning activities
are suitable to students or to the
instructional outcomes. Some
represent a moderate cognitive
challenge, but with no differentiation
for different students.

All of the learning activities are
suitable to students or to the
instructional outcomes, and most
represent significant cognitive
challenge, with some differentiation
for different groups of students.

Learning activities are highly suitable
to diverse learners and support the
instructional outcomes. They are all
designed to engage students in high-
level cognitive activity and are
differentiated, as appropriate, for
individual learners.

Instructional materials and
resources

Materials and resources are not
suitable for students and do not
support the instructional outcomes or
engage students in meaningful
learning.

Some of the materials and resources
are suitable to students, support the
instructional outcomes, and engage
students in meaningful learning.

All of the materials and resources are
suitable to students, support the
instructional outcomes, and are
designed to engage students in
meaningful learning.

All of the materials and resources are
suitable to students, support the
instructional outcomes, and are
designed to engage students in
meaningful learning. There is
evidence of appropriate use of
technology and of student
participation in selecting or adapting
materials.

Instructional groups

Instructional groups do not support
the instructional outcomes and offer
no variety.

Instructional groups partially support
the instructional outcomes, with an
effort at providing some variety.

Instructional groups are varied as
appropriate to the students and the
different instructional outcomes.

Instructional groups are varied as
appropriate to the students and the
different instructional outcomes.
There is evidence of student choice in
selecting the different patterns of
instructional groups.
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Elements: Learning activities « Instructional materials and resources < Instructional groups + Lesson and unit structure

DOMAIN 1: PLANNING AND PREPARATION
Component: Designing Coherent Instruction (continued)

ELEMENT

LEVEL O F PERFORMANCE

INEFFECTIVE

DEVELOPING

EFFECTIVE

HIGHLY EFFECTIVE

Lesson and unit
structure

The lesson or unit has no clearly
defined structure, or the structure is
chaotic. Activities do not follow an
organized progression, and time
allocations are unrealistic.

The lesson or unit has a recognizable
structure, although the structure is not
uniformly maintained throughout.
Progression of activities is uneven,
with most time allocations reasonable.

The lesson or unit has a clearly
defined structure around which
activities are organized. Progression
of activities is even, with reasonable
time allocations.

The lesson’s or unit’s structure is
clear and allows for different
pathways according to diverse
student needs. The progression of
activities is highly coherent.
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DOMAIN 1: PLANNING AND PREPARATION
Component: Designing Student Assessments

Elements: Congruence with instructional outcomes + Criteria and standards + Design of formative assessments « Use for planning

ELEMENT

LEVEL OF

PERFORMANCE

INEFFECTIVE

DEVELOPING

EFFECTIVE

HIGHLY EFFECTIVE

Congruence with instructional
outcomes

Assessment procedures are not
congruent with instructional outcomes.

Some of the instructional outcomes
are assessed through the proposed
approach, but many are not.

All the instructional outcomes are
assessed through the approach to
assessment; assessment
methodologies may have been
adapted for groups of students.

Proposed approach to assessment is
fully aligned with the instructional
outcomes in both content and process.
Assessment methodologies have been
adapted for individual students, as
needed.

Criteria and standards

Proposed approach contains no
criteria or standards.

Assessment criteria and standards
have been developed, but they are not
clear.

Assessment criteria and standards are
clear.

Assessment criteria and standards
are clear; there is evidence that the
students contributed to their
development.

Design of formative
assessments

Teacher has no plan to incorporate
formative assessment in the lesson or
unit.

Approach to the use of formative
assessment is rudimentary, including
only some of the instructional
outcomes.

Teacher has a well-developed strategy
to using formative assessment and
has designed particular approaches to
be used.

Approach to using formative
assessment is well designed and
includes student as well as teacher
use of the assessment information.

Use for planning

Teacher has no plans to use
assessment results in designing future
instruction.

Teacher plans to use assessment
results to plan for future instruction for
the class as a whole.

Teacher plans to use assessment
results to plan for future instruction for
groups of students.

Teacher plans to use assessment
results to plan future instruction for
individual students.
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DOMAIN 2: THE CLASSROOM ENVIRONMENT
Component: Establishing a Culture for Learning

Elements: Importance of the content « Expectations for learning and achievement « Student pride in work

ELEMENT

LEVEL O F

PERFORMANCE

INEFFECTIVE

DEVELOPING

EFFECTIVE

HIGHLY EFFECTIVE

Importance of the content

Teacher or students convey a negative
attitude toward the content, suggesting
that it is not important or has been
mandated by others.

Teacher communicates importance of
the work but with little conviction and
only minimal apparent buy-in by the
students.

Teacher conveys genuine enthusiasm
for the content, and students
demonstrate consistent commitment to
its value.

Students demonstrate through their
active participation, curiosity, and
taking initiative that they value the
importance of the content.

Expectations for learning and
achievement

Instructional outcomes, activities and
assignments, and classroom
interactions convey low expectations
for at least some students.

Instructional outcomes, activities and
assignments, and classroom
interactions convey only modest
expectations for student learning and
achievement.

Instructional outcomes, activities and
assignments, and classroom
interactions convey high expectations
for most students.

Instructional outcomes, activities and
assignments, and classroom
interactions convey high expectations
for all students. Students appear to
have internalized these expectations.

Student pride in work

Students demonstrate little or no pride
in their work. They seem to be
motivated by the desire to complete a
task rather than to do high-quality
work.

Students minimally accept the
responsibility to do good work but
invest little of their energy into its
quality.

Students accept the teacher’s
insistence on work of high quality and
demonstrate pride in that work.

Students demonstrate attention to detail
and take obvious pride in their work,
initiating improvements in it by, for
example, revising drafts on their own or
helping peers.
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DOMAIN 2: THE CLASSROOM ENVIRONMENT
Component: Managing Student Behavior

Elements: Expectations + Monitoring of student behavior » Response to student misbehavior

ELEMENT

LEVEL OF

PERFORMANCE

INEFFECTIVE

DEVELOPING

EFFECTIVE

HIGHLY EFFECTIVE

Expectations

No standards of conduct appear to
have been established, or students
are confused as to what the standards
are.

Standards of conduct appear to have
been established, and most students
seem to understand them.

Standards of conduct are clear to all
students.

Standards of conduct are clear to all
students and appear to have been
developed with student participation.

Monitoring of
student behavior

Student behavior is not monitored, and
teacher is unaware of what the
students are doing.

Teacher is generally aware of student
behavior but may miss the activities of
some students.

Teacher is alert to student behavior at
all times.

Monitoring by teacher is subtle and
preventive. Students monitor their own
and their peers’ behavior, correcting
one another respectiully.

Response to student
misbehavior

Teacher does not respond to
misbehavior, or the response is
inconsistent, is overly repressive, or
does not respect the student’s dignity.

Teacher attempts to respond to
student misbehavior but with uneven
results, or there are no major
infractions of the rules.

Teacher response to misbehavior is
appropriate and successful and
respects the student’s dignity, or
student behavior is generally
appropriate.

Teacher response to misbehavior is
highly effective and sensitive to
students’ individual needs, or student
behavior is entirely appropriate.
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DOMAIN 3: INSTRUCTION

Component: Using Questioning and Discussion Techniques

Elements: Quality of questions « Discussion techniques < Student participation

ELEMENT

LEVEL O F

PERFORMANCE

INEFFECTIVE

DEVELOPING

EFFECTIVE

HIGHLY EFFECTIVE

Quality of questions

Teacher’'s questions are virtually all of
poor quality, with low cognitive
challenge and single correct
responses, and they are asked in
rapid succession.

Teacher's questions are a combination
of low and high quality, posed in rapid
succession. Only some invite a
thoughtful response.

Most of the teacher’s questions are of
high quality. Adequate time is provided
for students to respond.

Teacher’'s questions are of uniformly
high quality, with adequate time for
students to respond. Students
formulate many questions.

Discussion techniques

Interaction between teacher and
students is predominantly recitation
style, with the teacher mediating all
questions and answers.

Teacher makes some attempt to
engage students in genuine
discussion rather than recitation, with
uneven results.

Teacher creates a genuine discussion
among students, stepping aside when
appropriate.

Students assume considerable
responsibility for the success of the
discussion, initiating topics and making
unsolicited contributions.

Student participation

A few students dominate the
discussion.

Teacher attempts to engage all
students in the discussion, but with
only limited success.

Teacher successfully engages all
students in the discussion.

Students themselves ensure that all
voices are heard in the discussion.
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DOMAIN 3: INSTRUCTION

Component: Engaging Students in Learning

Elements: Activities and assignments « Grouping of students + Instructional materials and resources + Structure and pacing

ELEMENT

LEVEL O F

PERFORMANCE

INEFFECTIVE

DEVELOPING

EFFECTIVE

HIGHLY EFFECTIVE

|Activities and assignments|

Activities and assignments are
inappropriate for students’ age or
background. Students are not mentally
engaged in them.

Activities and assignments are
appropriate to some students and
engage them mentally, but others are
not engaged.

Most activities and assignments are
appropriate to students, and almost all
students are cognitively engaged in
exploring content.

All students are cognitively engaged in
the activities and assignments in their
exploration of content. Students initiate
or adapt activities and projects to
enhance their understanding.

Grouping of students

Instructional groups are inappropriate to
the students or to the instructional
outcomes.

Instructional groups are only partially
appropriate to the students or only
moderately successful in advancing the
instructional outcomes of the lesson.

Instructional groups are productive and
fully appropriate to the students or to
the instructional purposes of the
lesson.

Instructional groups are productive and
fully appropriate to the students or to
the instructional purposes of the
lesson. Students take the initiative to
influence the formation or adjustment
of instructional groups.

Instructional materials
and resources

Instructional materials and resources
are unsuitable to the instructional
purposes or do hot engage students
mentally.

Instructional materials and resources
are only partially suitable to the
instructional purposes, or students are
only partially mentally engaged with
them.

Instructional materials and resources
are suitable to the instructional
purposes and engage students
mentally.

Instructional materials and resources
are suitable to the instructional
purposes and engage students
mentally. Students initiate the choice,
adaptation, or creation of materials to
enhance their learning.

Structure and pacing

The lesson has no clearly defined
structure, or the pace of the lesson is
too slow or rushed, or both.

The lesson has a recognizable
structure, although it is not uniformly
maintained throughout the lesson.
Pacing of the lesson is inconsistent.

The lesson has a clearly defined
structure around which the activities
are organized. Pacing of the lesson is
generally appropriate.

The lesson’s structure is highly
coherent, allowing for reflection and
closure. Pacing of the lesson is
appropriate for all students.
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DOMAIN 3: INSTRUCTION

Component: Using Assessment in Instruction

Elements: Assessment criteria < Monitoring of student learning + Feedback to students « Student self-assessment and monitoring of progress

ELEMENT

LEVEL O F

PERFORMANCE

INEFFECTIVE

DEVELOPING

EFFECTIVE

HIGHLY EFFECTIVE

IAssessment criteria

Students are not aware of the criteria
and performance standards by which
their work will be evaluated.

Students know some of the criteria and
performance standards by which their
work will be evaluated.

Students are fully aware of the criteria
and performance standards by which
their work will be evaluated.

Students are fully aware of the criteria
and performance standards by which

their work will be evaluated and have

contributed to the development of the

criteria.

Monitoring of
student learning

Teacher does not monitor student
learning in the curriculum.

Teacher monitors the progress of the
class as a whole but elicits no
diagnostic information.

Teacher monitors the progress of
groups of students in the curriculum,
making limited use of diagnostic
prompts to elicit information.

Teacher actively and systematically
elicits diagnostic information from
individual students regarding their
understanding and monitors the
progress of individual students.

Feedback to students

Teacher's feedback to students is of
poor quality and not provided in a timely
manner.

Teacher’s feedback to students is
uneven, and its timeliness is
inconsistent.

Teacher’s feedback to students is
timely and of consistently high quality.

Teacher’s feedback to students is
timely and of consistently high quality,
and students make use of the feedback
in their learning.

Student self-assessment
and monitoring of progress

Students do not engage in seli-
assessment or monitoring of progress.

Students occasionally assess the
quality of their own work against the
assessment criteria and performance
standards.

Students frequently assess and
monitor the quality of their own work
against the assessment criteria and
performance standards.

Students not only frequently assess
and monitor the quality of their own
work against the assessment criteria
and performance standards but also
make active use of that information in
their learning.
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DOMAIN 4: PROFESSIONAL RESPONSIBILITIES
Component: Reflecting on Teaching

Elements: Accuracy « Use in future teaching

ELEMENT

LEVEL O F

PERFORMANCE

INEFFECTIVE

DEVELOPING

EFFECTIVE

HIGHLY EFFECTIVE

/Accuracy

Teacher does not know whether a
lesson was effective or achieved its
instructional outcomes, or teacher
profoundly misjudges the success of a
lesson.

Teacher has a generally accurate
impression of a lesson’s effectiveness
and the extent to which instructional
outcomes were met.

Teacher makes an accurate
assessment of a lesson’s
effectiveness and the extent to which it
achieved its instructional outcomes
and can cite general references to
support the judgment.

Teacher makes a thoughtful and
accurate assessment of a lesson’s
effectiveness and the extent to which it
achieved its instructional outcomes,
citing many specific examples from the
lesson and weighing the relative
strengths of each.

Use in future teaching

Teacher has no suggestions for how a
lesson could be improved another time
the lesson is taught.

Teacher makes general suggestions
about how a lesson could be improved
another time the lesson is taught.

Teacher makes a few specific
suggestions of what could be tried
another time the lesson is taught.

Drawing on an extensive repertoire of
skills, teacher offers specific alternative
actions, complete with the probable
success of different courses of action.
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Citizens Academy

Teacher Evaluation
2011 -2012

Staff Member

Date
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Planning and Preparation for Learning

Accomplished

Proficient

Developing

Ineffective

Knowledge - Is expert in the subject area. - Knows the subject matter. - Is somewhat familiar with the - Has little familiarity with the subject
subject. matter.
- Has a cutting-edge grasp of child - Has a good grasp of child - Has a few ideas of ways students - Few ideas on how to teach it and
development and how students development and how students develop and learn. how students learn.
learn. learn.
Goals - All goals are clear and concise - Most goals are clear, though may - Goals are moderately clear, though | - Goals are either unclear or are

objectives

include some activities.

include activities.

activities.

- Written in the form of student
learning.

- Most permit viable methods of
assessment.

- Some do not permit viable
methods of assessment.

- Goals do not permit viable
methods of assessment.

- Permit viable methods of
assessment.

Lesson Plans/ | - Lessons are fully detailed and

- Lessons are fully detailed, mostly

- Lessons are partially detailed,

- Lessons are not fully detailed, little

Lesson include scripted questions and align with state standards, include a | partially aligned with state standards | to no consideration for standards
Planning expected responses. few scripted questions and expected | and little/no scripting of questions or | and not scripted for questions or
responses. plan for responses. responses.
- Plan is tightly aligned with state - Plan is aligned with the state - The plan has some familiarity with - The plan has little familiarity with
standards and assessments. standards and assessments. state standards and tests. state standards and tests.
- Objectives and higher-order - Objectives and higher-order - Objectives and higher-order - Objectives and higher-order
thinking skills are always addressed. | thinking skills are usually addressed. | thinking skills are partially thinking skills are not addressed.
addressed.
- Lessons are designed to motivate | - Usually designed to motivate and - Partial attention given to motivation | - Little attention given to motivation
and engage students. engage students. and engagement of students. and engagement of students.
- Activities address goals and - Most activities address goals and - Activities may not address goals - Activities do not address goals
objectives. objectives. and objectives. and objectives.
- Differentiated for learning styles * Are usually differentiated for - Little differentiation for learning - Does not differentiate for learning
and needs. learning styles and needs. styles or needs. styles or needs.

Materials - All materials are purposeful and - Most materials are purposeful and | - Some materials are purposeful, - Materials are not purposeful or
conducive to the lesson goals and conducive to the lesson goals and relate to lesson objectives and conducive to the lesson goals and
objectives and are error free. objectives are error free. goals, are inconsistently error free. objectives and are not error free.

Analysis and - Works with colleagues to analyze / | - Analyzes and reflects on data and - Records grades and assessment - Records grades and assessment

Monitoring reflect on data to determine assessments to determine data, noting general patterns for data, moves on with curriculum

effectiveness of lessons and units to
meet standards/goals and to
continuously improve instruction.

effectiveness of lessons and units to
meet standards/goals and improve
instruction and shares appropriately.

future reference, reviewing at end of
unit, semester or year for
improvement options.

without using information for
improvement even when
unsuccessful.
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Instruction for Student Learning

Accomplished

Proficient

Developing

Ineffective

Criteria and
Goals

- Posts and reviews the criteria for
proficient work, including agenda,
objectives, rubrics exemplars and
homework.

- Usually posts and reviews the
criteria for proficient work, including
agenda, objectives, rubrics
exemplars and homework.

- Partially posts and reviews the
criteria for work. May include:
agenda, objectives, rubrics,
exemplars and homework.

- Does not post or review the criteria
for work. Expects students to know
or figure out what it takes to do
proficient work.

- Students are shown exactly what
is expected and detailed
explanations for why it is needed are
given.

- Students are shown what is
expected and why it is needed.

- Students are occasionally shown
what is expected.

- Students are rarely shown what is
expected.

- Checks for Understanding occur
on an on-going basis during
lessons.

- Checks for Understanding occur
regularly.

- Checks for Understanding occur
on a limited basis.

- Checks for Understanding do not
occur.

Expectations

- Maintains high expectations for
students and ensures all students
achieve them.

- Conveys that this is important and
students can do it.

- Tells students that subject matter
is important and they need to work
hard.

- Gives up on some students.

- Determination for showing
students they will master material.

- Supports learning from mistakes.

- Knows students can learn from
mistakes but do not necessarily
support that learning.

- Humiliates or admonishes for
mistakes.

- Believes effective effort = smarter.

- Supports that effective effort can =
smarter.

- Challenges students to be risk
takers, learn from mistakes.

- Students know the teacher won’t
give up on them.

Delivery - Uses student interests to access - Activates students’ prior - Tries to make the subject - Rarely hooks student interest, nor
student prior knowledge and engage | knowledge to engage students in interesting through student interests. | taps into prior knowledge.
in instruction. instruction.
- Presents materials and - Gives clear explanations. - Language may be confusing, - Minimal connection to student
expectations explicitly. unclear or inappropriate for content. | knowledge.
- Units/lessons are delivered - Hooks interest in units and - Tries to relate it to items students’ | - Often presents in a confusing
through examples that are familiar lessons, provides good examples. already know. manner
and engaging to students.

Engagement - Orchestrates highly effective - Orchestrates effective strategies to | - Uses fewer classroom strategies, - Has one or two teaching strategies

strategies to involve students in
focused work as active learners and
problem solvers.

foster student learning.

materials and groups to engage
students in learning.

and materials.

- Engaging students actively in the
learning process.

- Engaging students actively in the
learning process.

- Focuses on giving content not
teaching the content for learning.

- Fails to reach most students.

- Deftly adapts to address
misunderstandings

- Is flexible in modifying lessons for
learning.

- |s partially flexible in modifying
lessons for learning.

- Is rigid /inflexible with lesson plans.

- Effectively utilizes multiple TLC
strategies; No Opt Out, Cold Call,
Right is Right.

- Efficiently uses several Teach Like
a Champion strategies such as, No
Opt Out, Cold Call, Right is Right.

- May use Teach Like a Champion
strategies such as No Opt Out, Cold
Call, Right is Right.

- Uses few if any Teach Like a
Champion strategies.
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Differentiation
and
Instructional
Strategy

- Skillfully meets the learning needs
and styles of all students by
differentiating.

- Proficiently meets the learning
needs and styles of most students
by differentiating.

- Attempts to meet the learning
needs and styles of some students
by differentiating.

- Fails to provide for differentiated
instruction for students.

- Effectively ensures student
learning through modeling, guided
practice and independent practice.

- Efficiently ensures student learning
through use of modeling, guided
practice and independent practice.

- Occasionally provides for student
learning through modeling, guided
practice and independent practice.

- Rarely allows for modeling, guided
practice or independent practice to
occur.

Instruction for Student Learning (continued)

Accomplished

Proficient

Developing

Ineffective

Application - Always has students summarize - Consistently has students - Occasionally has students - Moves on at the end of lessons or
and extend their learning. summarize and extend their summarize some content and apply | units without having students apply,
learning. their knowledge in a different summarize or extend knowledge.
context.
- Provides opportunities for - Provides opportunities to apply - Minimal use of extension strategies | - No use of extension strategies
application of their knowledge knowledge through extension used. used.
through use of Check for strategies.
Understanding and Stretch It.

Monitoring - Works with colleagues to use - Uses data from assessments to - Looks over students’ tests to see if | - Gives tests and moves on without
assessment data to fine-tune adjust teaching, re-teach and follow | there is anything that needs to be analyzing data and following up with
teaching, re-teach and help up with struggling students. re-taught. students.
struggling students.

- Provides extra support to and - Referrals made for students who - May not refer appropriately for - Fails to refer appropriately for
refers those who may need may need specialized service. specialized service. specialized service.
specialized setrvice.
- May offer additional help or - Does not provide intervention.
retakes.

Effectiveness - Uses a variety of effective methods | - Frequently checks for - Uses moderately effective - Uses ineffective methods ("Is

to check for understanding. understanding. methods to check (e.g., thumbs up, everyone with me?") to check for
thumbs down) for understanding. understanding.
- Able to re-teach content in multiple | - Able to re-teach content in - May re-teach for - Does not re-teach misunderstood
ways. multiple ways. misunderstandings. content.
- Immediately addresses confusion - Addresses confusion and clarifies
and clarifies for students. for students.
Language - Models and expects appropriate - Uses Format Matters consistently | - Uses Format Matters some of the - Fails to use Format Matters

Development

use of Format Matters at all times.

time.

consistently.

- Corrects students as needed.

- Corrects students as needed.

- Corrects student use of informal
language.

- Does not redirect student use of
formal language or complete
sentences.

- Requires students to speak in
complete sentences.

- Redirects students to speak in
complete sentences.

- Occasionally redirects students to
use complete sentences.

- Limited or no vocabulary
instruction available.

- Uses current vocabulary and
models and expects Strong Voice.

- Uses current vocabulary and a
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Curricular
Materials

- Always uses CA provided
curricular materials and outside
resources.

- Used in creative, differentiated
and purposeful ways to engage and
plan for student learning in core
academic areas and citizenship
virtues.

- Uses CA provided curricular
materials and outside resources.

- Usually used in creative,
differentiated and purposeful ways
to engage and plan for student
learning in core academic areas and
citizenship virtues.

- Uses some CA provided curricular
materials and some outside
resources.

- May be done in creative,
differentiated and purposeful ways
to engage and plan for student
learning in core academic areas and
citizenship virtues.

- Rarely uses CA provided
curricular materials and outside
resources.

- Rarely creative, differentiated and
purposeful ways are used to engage
and plan for student learning in core
academic areas and citizenship
virtues.

Classroom Management and Learning Supports

Accomplished

Proficient

Developing

Ineffective

Climate

- Consistently exemplifies fairness.

- Shows fairness.

- Fairness somewhat apparent.

- Fairness not apparent.

- Provides a positive environment
where students feel valued and
safe.

- Promotes a positive environment
where students feel valued and
safe.

- Students participate with minimal
value or feeling of safety.

- Students have limited opportunity
for ownership.

- Learning continually takes place.

- Learning usually takes place.

- Learning inconsistently occurs.

- Learning is not supported.

Environment

- Purposefully plans / creates room
arrangement/ materials and displays
resources to maximize student
learning.

- Organizes classroom furniture /
materials and displays resources to
suppott unit and lessons.

- Some organization of furniture,
materials and resource displays to
suppott units / lessons .

- Conventional furniture
arrangement, hard to access
resources and materials.

- Displayed student work meets CA
guidelines and is independently
created.

- Student displays meet CA
guidelines and are limited like-
pattern product.

- Few student displays or displays
that do not fully meet CA guidelines.

- Few student displays or displays
that do not meet CA guidelines.

Expectations

- Is specific, consistent, tenacious
communicating and expecting 100%
compliance with given direction.

- Clearly communicates and
consistently expects 100%
compliance with given direction.

- Communicates and somewhat
consistently expects 100%
compliance with given direction.

- Comes up with ad hoc rules and
consequences as events unfold
during the year.

- Works consistently to meet high
expectations.

- Works to meet high expectations.

- May work to meet high
expectations.

- Does not address off task
behavior.

- Immediately addresses those who
are not.

- Quickly addresses those who do
not.

- May address those who are not.

- Class time is wasted on redirecting
and refocusing the class.

CA Way - Always establishes and maintains | - Consistently establishes and - Behavior standards including - Behavior standards including
consistent behavior standards maintains consistent behavior incentives and consequences are incentives and consequences are
including incentives and standards including incentives and inconsistently applied (GLP, uniform [ not in place and problems are not
consequences. (GLP, uniform consequences.(GLP, uniform checks, eyes on speaker, high addressed in a sufficient manner.
checks, eyes on speaker, high checks, eyes on speaker, high expectations).
expectations). expectations).

Routines - Successfully inculcates general - Teaches and follows general class, | - Classroom, entry and exit routines | - Does hot teach routines and is

class entry and exit routines so that
students maintain them throughout
the year.

entry and exit routines and has
students maintain them through the
year.

are not consistently followed
through the year.

PR/Award # S374A1 2(|)005

constantly nagging, threatening and
punishing students.

Page e173




Efficiency - Uses coherent, lesson momentum | - Coherent instruction, lesson - Sometimes loses teaching time - Loses a great deal of instructional
and concise transitions to make momentum and smooth transitions due to lack of clarity, interruptions time because of confusion,
Every Minute Matter. make Every Minute Matter. and inefficient transitions. interruptions, and ragged
transitions.
- Class time is clearly for instruction - Class time is for instruction and - Every Minute is hot concisely
and learning. learning. utilized.
Presence - Poised, dynamic, and self-assured. | - Is a confident, active “presence”. - Some confidence in practice. - Limited confidence in practice.
- Always works with proximity to - Maintains proximity to students. - Limited proximity to students. - Shows poor proximity to students.
students.
- Is engaged and directive in - Usually engaged and supportive in | -+ Provides some support and - Provides minimal support and
instructional practices. instruction. direction during instruction. direction during instruction.
Homework - Assigns highly engaging - Assigns daily homework. - Assigns homework. - Assigns some homework.

homework.

- Gets 100% return, and provides
rich feedback.

- Holds students accountable for
turning it in, and gives feedback.

- Keeps track of compliance, but
rarely follows up.

- Resigned that many students
won’t turn it in, and doesn't follow

up.

Classroom Management and Learning Supports (continued)

Accomplished

Proficient

Developing

Ineffective

Relationships

- Positive relationships to support
learning are fully developed.

- Positive relationships to support
learning are developing.

- Needs to establish improved
relationships to suppott learning.

- Relationships to support learning
are not in place.

- Demonstrates effective
responsibility for student academic
and personal growth.

- Shows efficient responsibility for
student academic and personal
growth.

- Shows some responsibility for
student academic and personal
growth.

- Minimal responsibility shown for
student academic and personal
growth.

- Demonstrates care and respect to
all students’ needs and learning
styles.

- Demonstrates care and respect to
most students’ needs and learning
styles.

- Limited care and respect given to
students’ needs and learning styles.

- No care and respect shown for
students’ needs and learning styles.

Situation

- Always handles challenging
situations and students without
affecting the learning process.

- Handles challenging situations and
students without affecting the
learning process.

- Does not consistently handle
challenging situations.

- Has difficulty handle challenging
situations and may not handle them
appropriately.

- Students always take redirection
with respect and compliance.

- Students take redirection with
respect and compliance.

- The learning process is affected at
times.

- The learning process is affected
often.

- Promotes and models CA virtuous
behaviors.

- Teaches and models CA virtuous
behaviors.

- Students debate redirection and
excuses may be accepted.

- Debates and excuses are
accepted.

- Knows how and when to involve
administration.

- Usually knows how and when to
involve administration.

- Limited teaching/modeling of CA
virtues.

- Minimal teaching and modeling of
CA virtues.
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- Administration may be over used
or not utilized appropriately.

- Administration is over used or not
utilized appropriately.

Professional Responsibilities and Communications

Accomplished

Proficient

Developing

Ineffective

Professionalism

- Presents as a consummate
professional

- Demonstrates professional
demeanor.

- Occasionally acts and/or
demonstrates unprofessional
manner.

- Frequently acts and/or
demonstrates unprofessional
manner / style of dress.

- Exemplifies CA virtues

- Follows CA dress code.

- Occasionally follows CA dress
code.

- Policies, procedures and deadlines
are not regularly followed.

- Always adheres to CA dress code

- Follows CA virtues.

- Policies, procedures and deadlines
are not always adhered to.

- Misses meetings regularly.

- Adheres to policies and
procedures

- Follows policies and procedures.

- Follows most CA virtues

- Follows few CA virtues

- Meets deadlines and attends
required meetings.

- Seeks to meet deadlines and
attend meetings.

- Misses some meetings.

Collaboration

- Meets at least weekly with
colleagues to plan units.

- Collaborates with colleagues to
plan units.

- Meets occasionally with
colleagues to share ideas about
teaching and students.

- Meets infrequently with
colleagues.

- Share ideas and analyze interim
assessments

- Share teaching ideas and look at
student work.

- When asked works with grade
level team.

- Lacks educational substance in
conversations.

- Is a leading contributor to the
grade level team

- Shares responsibility with the
grade level team.

- Occasionally contributes to school
growth.

- Declines to serve with grade level
team.

- Promotes school growth.

- Contributes to school growth.

- Rarely contributes to school
growth.

Professional Responsibilities and Communications (continued)

Accomplished

Proficient

Developing

Ineffective

Student
Understanding

- Shows student and parent in-
depth knowledge of each child and
belief he/she will meet or exceed
standards.

- Shows student and parent genuine
interest and belief in each child's
ability to reach standards.

- Tells student and parents that he
or she cares about their children
and wants the best for them.

- Does not communicate to student
or parents knowledge of individual
children or concern about progress.

- Shows respect for family culture
and values.

- Shows sensitivity to family culture
and values.

- Tries to show sensitivity to family
culture and values.

- Often insensitive to family culture
or values.

Parent
Communication

- Immediately communicates
student progress and flags any
concerns.

- Promptly communicates student
progress and addresses concerns.

- Sporadically lets parents know
about issues their children are
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- Seldom informs parents of
concerns or positive news about
their children.
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- Makes sure parents hear positive
news about their child.

- Updates parents on positive
events / news.

- Rarely relays positive events /
news.

- Does not give positive hews.

- Frequently invites parents to
support and enrich their child's
school experience.

- Invites parents to support and
enrich their child's school
experience.

- Occasionally suggests how
parents could support or enrich
school for their child.

- Rarely suggests how parents
could support or enrich their child's
school experience.

- Returns all phone calls within 24
hours.

- Returns most phone calls within
24 hours.

- Does not consistently return calls
within 24 hours.

- Does not regularly return calls to
parents.

Staff
Communication

- Actively communicates to
administration any concerns and
reaches out for help and
suggestions when needed.

- Regularly communicates to
administration any concerns and
reaches out for help and
suggestions when needed.

- Is reluctant to share concerns with
administration or ask for help.

- Bottles up concerns or constantly
complains.

- Always has purposeful and
respectful attitude to
colleagues/administration.

- Usually has purposeful and
respectful attitude to
colleagues/administration.

- Has a poor attitude to colleagues
and administration.

- Is not open to help AND is not
able to handle minor issues in class.

Overly seek support for minor
issues that should be handled in
class.

- Has a disrespectful attitude
towards colleagues and
administration.

Punctuality

- Has very good attendance (2 or
less absences / tardies).

- Has good attendance (3-5
absences / tardies).

- Has mediocre attendance. (6 -8
absences / tardies).

- Has poor attendance (9 absences
/ tardies).

- Always on time for the day,
scheduled posts and meetings.

- Usually on time for the day,
scheduled posts and meetings.

- Occasionally on time for the day,
scheduled posts and meetings.

- Rarely on time for the day,
scheduled posts and meetings.

- Classes are picked up and
dropped off on time.

- Classes are picked up and
dropped off on time.

- Classes are occasionally picked
up and dropped off on time.

- Classes are rarely picked up and
dropped off on time.

Contributions

- Frequently contributes valuable
ideas, expertise and time to further
the school's mission.

- |Is a positive team player and
contributes ideas, expertise, and
time to further the school's mission.

- Occasionally suggests an idea
aimed at improving the school.

- Rarely if ever contributes ideas
that might help improve the school.

- Active participant in meetings and
programs outside of regular school
hours.

- Participates in meetings and
programs outside of regular hours.

- Occasionally participates in
events and meetings outside of
regular schools hours.

- Rarely participates in events and
meetings outside of regular schools
hours.

Self
Improvement

- Reflects on performance, seeks
feedback and requests support
when needed.

- Accepts feedback, reflects on
performance and requests support
occasionally.

- Occasionally looks at performance
and may listen to feedback.

Rarely assesses performance
and ignores feedback.

- Sets high goals and seeks
resources to achieve them.

- Sets goals and seeks some
support to reach them.

- Minimum goal setting / may
request unnecessary or unrelated
support.

- Few if any goals set/inordinate
support requested/often not utilized.

- Attends extra-curricular school
events.

- Attends some extra-curricular
school events.

- Few if any extra-curricular events
attended.

- No extra-curricular events
attended.
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*Previous observation suggestions implemented or developing.
The signatures below indicate that both parties have seen, discussed and been afforded the opportunity to respond.

By signing, the teacher acknowledges that he/she had seen the evaluation, but does not necessarily agree or disagree with it.

Teacher Signature: Date:

Evaluator Signature: Date:

Total Cells
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‘VT\% Department of the Treusury
3&2{ ERS Internal Revenue Service

016741

P.0. Box 2508, Room 401D In reply refer to: 4077556534
Cincinnati OH 45201 June 2%, 2011 LTR 4168C 3]
20-4948838 g0ooo00 OO
00036963
BODC: TE

FRIENDS OF BREAKTHROUGH SCHODOLS
% JOHN ZAZNER

1417 E 36TH ST

CLEVELAND OH 446114-6116

Emplover Identification Number: 20-456948838
Person to Contact: SHARON LENARD
Toll Free Telephone Number: 1-877-829-5500

Dear TaXxpaver:

This is in response to your May 0846, 2011, reqguest for informatilion
regarding vour tax-exempt status.

Our reccords indicate that vou were recognized as exempt under
section 501(c)(3) of the Internal Revenue Code in a determination
letter issued in February 2011.

Dur records also indicate that vou are not a private foundation within
the meaning of section 509(a) of the Code because you are described in
section(s) 509{(a)(1l) and 170C(b) (1) CA)Y(vi).

Donors may deduct contributions to vou as provided in section 170 of
the Code. Bequests, legacies, devises, transfers, or gifts to vou or
for yvour use are deductible for Federal estate and gift tax purposes
if they meet the applicable provisions of sections 2055, 2106, and
2522 of the Code.

Please refer to our website www.irs.gov/eo for information regarding
filing regquirements. Specifically, section 6033(j) of the Code
provides that failure to file an annual information return for three
consecutive vears results in revocation of tax-exempt status as of
the filing due date of the third return for crganizaticns reguirsd te
file. We will publish a list of organizations whose tax-exempt

status was revoked under section 6033(j) of the Code on our website
beginning in early 2011.
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6077556534
June 24, 2011 LTR 4168C 0
20-4948838 gogooo oo
00034964

FRIENDS OF BREAKTHROUGH SCHOOLS
% JOHN ZAZNER

1417 & 36TH ST

CLEVELAND OH 441146-46l116

If vou have any questions, please call us at the telephone nhumber
shown in the heading of this letter.

Sincerely vours,
(b)(s)

d

Cindy Thomas
Manager;, EO0O Determinations
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INTERNAL REVENUE SERVICE DEPARTMENT OF THE TREASURY

P. O. BOX 2508
CINCINNATI, CH 45201

Employver Identification Number:

o -
pate: APE 2% 7007 20-4948838
DLN:
17053043046037
FRIENDS OF E PREP SCHOOLS Contact Person:
3635 PERKINS AVE STE SNE SCOTT P BANTLY in% 31398
CLEVELAND, OH 44114 Contact Telephone Number:

(877) 829%-5500

Accounting Period Ending:
June 30

Public Charity Status:
170{b) (1) {7} {vi)

Form 990 Regquired:
Yeg

RIfective Date of Zxemption:
May 4, 2006

Contribution Deductibility:
Yes

Advance Ruling Ending Date:
June 30, 2010

Dear Applicant:

We are pleased to inform you that upon review of your application for tax
exempt status we have determined that you are exempt from Federal income tax
under section 501(c) (3) of the Intermal Revenue Code. ' Contributions to you are
deductible under section 170 of the Code. ¥You are also gqualified to receive
tax deductible begquests, devises, transfers or gifts under section 2055, 2106

r 2522 of the Code. Because this letter could help resolve any guestions
regarding your exempt status, you should keep it in your permanent reccrds.

Organizations exempt under section 501{c)(3) of the Code are further classified
2s either public charities or private foundations. During your advance rulirg
period, you will be treated as a public charity. Your advance ruling period
begins with the effective date of your exemption and ends with advance ruling
ending dats shown ir the heading of the letter,

Shortly before the end of your advance ruling periocd, we will send you Form
8734, Support Schedule for Advance Ruling Period. You will have 50 days after
the end of yvour advance ruling period to return the completed form. We will
then notify you, in writing, about your public charity status.

Please see enclosed Information for Exempt Organizations Under Section
501 ({c} (3) for some helpful information about your respomnsibilities as an exempt

organization.

Letter 1045 (DO/CG)
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Doc ID --> 201012500256

OB 00 K

DATE: DOCUMENT ID DESCRIPTION FILING EXPED  PENALTY CERT
05/06/2010 201012500256  DOMESTK/AMENDMENT TO ARTICLES (AMD) 50.00 .00 .00

Receipt

This is not a bill. Please do not remit payment.

FRIENDS OF E PREP SCHOOLS
1417 E36TH ST

C/O ELAINE TURLEY
CLEVELAND, OH 44114

cory
.00

STATE OF OHIO
CERTIFICATE

Ohio Secretary of State, Jennifer Brunner
1830067 °
Itis hereby certified that the Secretary of State of Ohio has custody of the business records for
BREAKTHROUGH CHARTER SCHOOLS
and, that said business records show the filing and recording of:

Document(s): Document No(s):
DOMESTIC/AMENDMENT TO ARTICLES 201012500256

Witness my hand and the seal of the
Secretary of State at Columbus,
Ohio this 3rd day of May, A.D.
2010.

EN\Y 3 ; P
J ¥
United States of America é;
State of Ohio
Office of the Secretary of State

Ohio Secretary of State

Page 1
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Doc ID --> 201012500256

Prescribed by: Expedite this Form: seloct ona)
The Ohio Secrerary of State LEIEIAUR
Central Ohio: (614) 466-3910 Oves OB
Toll Free: 1-877-SOS-FILE (1-877-767-3453) Columbus, OH 43216
“ Requires an additional fee af $100 *
www sos.state.oh.us PO Box 1329
e-mail: busserv@sos.state.oh.us Ono Columbus, OH 43218

Certificate of Amendment by
Shareholders or Members
(Domestic)

Filing Fee $50.00

(CHECK ONLY ONE (1) BO,

(1) Domestic for Profit (2) Domestic Nonprofit
[l Amended 1 Amended Amendment
(122-AMAP) (125-AMDS) {126-AMAN) (128-AMD)

Complete the general information in this section for the box checked above. |
Name of Corporation Zaalous Schools
Charter Number 1830067
Name of Officer Michagl Wolif
Title Vice President

[:] Please check if additional provisions attached.
The above named Ohlo corporation, does hereby certify that:
D A meeting of the [] shareholders Ddlrectors ( nonprofit only)
] members was duly called and held on

(Date)

at which meeting a quorum was present in person or by proxy, based upon the quorum present, an affirnative
vote was cast which entitled them to exercise % as the voting power of the corporation.

In a writing signed by all of the  [_Jshareholders directors (nenprofit amended articles only)

{ | members who wauld be entitled to the notice of a meeting or such othar proportion not less than a majority as the
articles of regulations or bylaws permit,

Clause applies if amended box is checked. |

Resolvad, that the fallowing amended articles of incorporations be and the same are hereby adopted to supercade
and take the place of the existing articles of incorporation and all amendments thereto.

541 Page 10of 2 Last Revised: May 2002

Page 2
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All of the following information must be completed if an amended box is checked.
If an amendment box Is checked, complete the areas that apply.

FIRST:  The name of the corporationis;  Breakthrough Charter Schools

SECOND: The place in the State of Ohio where its principal office is located is in the City of:
Cleveland : Cuyahoga

{city, village or townshlp) (county)

THIRD:  The purposes of the corporation are as follows:

Breakthrough Charter Schools is organized and will be operated exclusively for educational and
charitable purposes within the meaning of Section 501(c)(3) of the Internal Revenue Code of
1986, as amended (or the corresponding provision of any future United States Internal Revenue
law). The corporation will provide support services to certain tax-exempt public schools and
those services will be in the nature of business, accounting and purchasing services essential to
the operation of the schools.

FOURTH: The number of shares which the corporation is authorized to have outstanding is:
: {Does not apply to box (2)}

REQUIRED (b)(6)

Must be authenticated 4-28-10

(signed) by an authorized Authorized Representative Date

representative .

(See Instructlons) Michacl Wolff
{Print Name)
(b)(6) 4.28-10
Authorized Representative J Date
Elaine Turley
(Print Name)
541 Page 2 of 2 Last Ravised: May 2002
Page 3
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ACTION BY UNANIMOUS WRITTEN CONSENT
OF THE BOARD OF DIRECTORS OF
ZEALOUS SCHOOLS

The undersigned, being all of the directors of Zealous Schools, an Ohio
non-profit corporation (the “Company”), do hereby authorize, approve and adopt the
following resolutions by their written consent in lieu of a meeting pursuant to the

authority of Chapter 1702 of the Ohio Revised Code:

RESOLVED: That Arsticle FIRST of the Articles of Incorporation of the
Company be and it hereby is amended to read in its entirety as follows:

“FIRST: The name of the corporation is: Breakthrough Charter Schools.”

RESOLVED FURTHER: That the President of the Company be and he is
hereby authorized and directed to execute and file in the office of the Secretary of
State of Ohio an appropriate Certificate of Amendment to the Amended Articles
of Incorporation in order to carry out the intent and purpose of the preceding
resolution and render effective said Amendment to the Articles of Incorporation.

(b)(6)

“Directors”

1826126v1
35486.00000
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e-mail: busserv@sos.state.ch.us

CONSENT FOR USE OF SIMILAR NAME

(For Domestic / Foreign, Profit or Nonprofif)
Must Be Accompanied By Another Form

THE UNDERSIGNED DESIRING TO FILE A:
(CHECK ONLY ONE (1) BOX] This filing does not extend the registration period

¥| Where consenting entity is Where consenting entity is a Where consenting entity Is a
a corporation ragistrant of [[] Limited Liability Company
O Trade Name [0 Limited Partnership
D Service Mark O Parinership Having Limited Liability
[ Trade Mark
{147-CSC) (148-CSN) {148-C5L)

[ check here If additional provisions are attached

Charter or Registration No.
af Entity Giving Consent 1908701

Name of Entlty
Giving Consent Breakthrough Charter Schools
Gives Its Consant To Zealous Schools
To Use The Name Breakthrough Charter Schools
REQUIRED (b)(8)
Must be authenticated
(signed) by an authorized I l—’/,?’v‘//ﬁ |
representative Alithorized Representative Date

Authorized Representative Date

If the consenting party is a partnership, all general partners must sign. [f only one partner is authorized to
sign, a copy of the resolution autharizing the signature must be included.
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Receipt

This is not a bill, Please do not remit payment.

EASTMAN & SMITH LTD.
ONE SEAGATE, 24TH FLOOR
P.O. BOX 10032

TOLEDO, OH 43699-0032

STATE OF OHIO
CERTIFICATE

Ohio Secretary of State, Jennifer Brunner

1830067
Itis hereby certified that the Secretary of State of Chio has custody of the business records for
ZEALOUS SCHOOLS

and, that said business records show the filing and recording of:

Document(s) Document No(s):
DOMESTIC ARTICLES/NON-PROFIT 200901600326
m;\ . Witness my hand and the seal of
SNZR the Secretary of State at Columbus, |
Hggsewk Ohio this 15th day of January, A.D. ‘
& : 2009.
United States of America g ;
State of Ohio
Office of the Secretary of State Ohio Secretary of State
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From: 419 247 1777

v Prescribed

Www.s03.5tate.oh.us
e-mail: busserv@aos state.oh.us

INITIAL ARTICLES OF INCORPORATION

Page: 6/10

by:
The Ohio Secratary of State
Cearral Ohio: (614) 466-3910

Toll Free: 1-877-S0O8-FILE (1-877-767-3453)

Date: 1/15/2009 10:41:26 AM

O ves

Columbus, OH 43218
= Requiras s addiianal foe of $100 ™

PQ Box 670
Columbus, OH 43218

RECEIVED

®no

{For Domestic Profit or Nonprofit)

Filing Fee $125.00

JAN 152008

{mmideyyyy)

Check hore If additional provisions ard attached

the dats nuat ba & date an or sftar the date of fiiing,

THE UNDERSIGNED HEREBY STATES THE FOLLOWING: SEC RtTARY OF STATE
{CHECK ONLY ONE (1) BOX)
(1) (3 Articles of Incorporation (2) Artictes of Ineamoration {3) Articles of Incorperation Frufessional
Profit Non-Profit {1 70-ARH
(113-AR) (1 14-ARN) Predession
ORC 1701 ORC 1762 ORC 765
[Complete tire { Informatlan in thig section for the box chocked above.
FIRST; Name of Corporation Zealous Schools
SECOND: Locstion Cleveland Cuyahoga
{Chy) {County)
Effactive Datg (Optional} Dale spscifiod can be 1o mors thast §0 daya after dete of fling. # & Sate fs spacifled,

Comgplime the information In this section if bax (2) of {3) Is checked, C;

this asetion Ia optional if bex (1) In chacked

THIRD: Purpasa for which ¢o

Pleasy see attachme

rporation is fonmed

nt.

|Completo the imformation in this sectfon if box (1) ar (3} s checked. [

(Refer to instructions if neaded)

FOURTH: Tha number af sharas which tha corporation is authorized to have outstanding (Please state if sharey are
common or preferred and their par valua if any)

{No. of Bharas)

(Type) (Par Vane)
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|Completing the information in this section Is aptiana! 1
FIFTH: The following are the names and addressas of the Individuals who ara to serve as initial Directors.
(Nams)
(Stroet) NOTE: £.0. Bax Addreaaas ara NOT ecceptuble.
[{=07] (Stuta) (Zlp Code)
(Name)
{Streat) NOTE: P,0, Bax Addresses are NOT acosplable.
(City} (Slata) (Zp Coce)
(Name)
(Stroal) NOTE; P.0. Box Addressas ure NOT scceptable.
(i) (Stata) (Zip Code)
REQUIRED (b)(6)
Must be authanticated
{slgned) by an autharized I L /- 7 d 7
represanmative Grize) R?iresehtaﬁve Oate
{Ses instructions)
Amy S Berman, Egq.
(Print Nams)
Authorized Reprasentatlve Date
(Print Name)
Authorized Reprasartative Date
{Print Nama)
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Corniplets tha Informatian in this section If bax (1) {2) ar (3) ia checkad.

1

Amy J. Borman, Esq,

Zaalous Schools

ORIGINAL APPOINTMENT OF STATUTORY AGENT

|The undersigned, being at least a majority of the Incorporaters of

authorized raprezantative

The Undersigned,

Statutory agant for,

(Name)

c/o Eastman & Smith Ltd., One Seaqate, 25th Floor

(Steed NOTE: P.O, Box Addrezses arw NOT accoptadle.

Toledo _,Ohlo 43504

(City) {Zip Cade)
Must be authenticated by an (b)(s)

]

hereby appaint the fallawing fo be statutory agent upon whom any proceas, notice or demand required or pamitted by
statuta to be served upon the corporation may ba served. The complete sddress of tha agentis

[ /- 7-07

A.rthorlz?mp iative 7 7 Date
Authorlzed Representative Date

Authorized Representative
ACCEPTANCE OF APPOINTMENT

Amy J, Borman, Eeg,

Zaalous Schools

Date

., n@med hereln as tha

(b)(6)

Signature:-

, hiereby ecknowisdges and acerpts the appolnt@ﬁ of statutory ggent for sald antity. )
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7

Pageder3

Pas%e 4
PR/Award # S374A120005

) Aot Qussibnsad-

Page 192

(Y VPN




Doc ID -->

200901600326

From: 419 247 1777 Page: 9/10 Date: 1/15/2009 10:41:27 AM

ARTICLES OF INCORPORATION
FOR
ZEALQUS SCHOOLS

(Additional Provisions)

ARTICLE THIRD
PURPOSES

Zealous Schools (the “Corporation”) is organized and will be operated exclusively for
educational and charitable purposes within the meaning of Section 501(c)(3) of the Internal Revenue
Code of 1986, as amended (or the correspanding provision of eny future United States Internal
Revenue law) (“Code”). The Corporation will act exclusively as a supporting organization, as such
term is defined by Code Section 509(a)(3), of certain public and private Ohio schools that qualify as
organizations exempt from Federal income tax by reason of being described in Code Section
501(c)(3) and as public charities by reason of being described inn Code Section 509(aX1) or (2),
including Cleveland Entrepreneurship Preparatory School and Village Preparatory School
(collectively, the “Supported Schools™). Specifically, the Corporation’s purposes may include:

(1) providing the Supported Schools with the personnel, equipment, supplies, facilities, fiscal
services, administrative services and technlcal assistance needed to support their educational
mission;

(2) undertaking any other activity that will advance the efficient and effective operation of the
Supported Schools;

(3) making distributions {o the Supported Schools;

(4) solielting, receiving, holding and applying funds, gifts, bequests and endowments or the
proceeds thereof to any of the purposes herein described; and

(5) engaging in any other lawful activity that may be conducted by an Ohio nonprofit public
benefit corporation that qualifics as exempt from Federal income tax by reason of being described in

Code Section 501(c)(3) and as a public charity by reason of being deseribed in Code Section
509(a)(3).

ARTICLE SIXTH
RESTRICTIONS

No part of the net eamings of the Corporation shall inure to the henefit of, or be distributsble
to, its members, trustees, officers, or other private persons, except that the Corporation shall be
authorized and empowered to pay reasonable compensation for services rendered and to make
payments and distributions in furtherance of the purposes set forth in Article THIRD hereof, No
substantial part of the activities of the Corporation shall be the carrying on of propaganda, or
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otherwise attempting to influence legislation, and the Corporation shall not participate in, or
intervene in (including the publication or distribution of statements) any politioal campaign on behalf
of any candidate for public office. Notwithstanding any other provision of these Articles to the
contrary, the Corporation shall not camry on any activities not permitted to be carried on by a
corporation exempt from federal income tex under Section 501 (©)(3) of the Code or not permitted to
be carried on by a supporting organization, as such term is defined by Code Section 509(a)(3).

ARTICLE SEVENTH
DISSOLUTION

Upon the dissolution of the Corporation, the Board of Directors shall, after paying or making
provision for the payment of all the liabilities of the Corporation, disiribute all of the assets (or
proceeds from the sale thereof) of the Corparation exclusively in furtherance of the purposes of the
Corporation to one or more entities organized and operated exclusively for educational and/or
charitable purposes which qualify as exempt organizations under Code Section 501(c)(3)(or the
corresponding provision of any future United States Internal Revenue law) including without
limitation one or more of the Supported Schools, Any such assets not disposed of in accordance
with the foregoing shall be disposed of by the Court of Common Plees of the county in which the
principal office of the Corporation is then located exclusively for such purposes or to such
organization or organizations which are organized and operated exclusively for such purposes, as
said court shall determine.

Page 6
PR/Award # S%74A1 20005
Page 194




PR/Award # S374A120005
Page 195

Ck 15700 UMITED ST
F0067 STATE OF O
OFFICE OF THE SECRET

MERICA,

JON FIUST
Secretary () State

cad in red ink




Activity/Objective

Person
Responsible

Year 1 Year 2 Year 3 Year 4 Year5
Quarter Quarter Quarter Quarter Quarter
1 2 3 2 3 213 2|3 21314

Project Setup

Identify project team staff from network and schools

Establish a network board committee to oversee project

Hire HCMS consultant for planning year

Refine project timeline, roles and responsibilities

Professional Development

Launch professional development workstream

Meet regularly as a work stream to develop pathways

"

Meet regularly to define PD opportunities across network

Complete professional development workstream

Reconvene to evaluate progress and adjust accordingly

Performance-Based Compensation

Launch PBCS workstream

Gather input and develop PBCS plan for network

Complete PBCS workstream and deliver refined PBCS to boards
for approval

Conduct traning and information sessions for new staff on the
evaluation system

Evaluation consultant contract for renewal or cancellation

Reconvene to evaluate progress and adjust accordingly

Educator Evaluation

Launch Educator Evaluation workstream

Develop structure for new evaluation system

Complete Educator Evaluation workstream and finalize
deliverables for presenting new evaluation system to educators
across the network

Begin training and information sessions for educators on the
evaluation system

Reconvene to evaluate progress and adjust accordingly

Communication Planning & Implementation

Launch Communication Plan workstream

Develop collateral materials for communication plan

Develop misc. shared materials for communication plan

Begin roll out of the plan

Complete Communication Plan workstream

Implementation Communication Plan

Reconvene to evaluate progress and adjust accordingly

Data Systems
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Year 1 Year 2 Year 3 Year 4 Year5

Quarter Quarter Quarter Quarter Quarter
1121314112341 2]3]4]1]2]3|]4]1]2]3]4

Person

Activity/Objective
y/0bj Responsible

Research data system to integrate student achievement data to
teacher and principal payroll and HR systems

Work with consultant to create transitional data system

Purchase and develop enterprise data system

Conduct data system conversion and integration

Communication Planning & Implementation

Launch Communication Plan workstream

Develop collateral materials for communication plan

Develop misc. shared materials for communication plan

Begin roll out of the plan

Complete Communication Plan workstream

Implementation Communication Plan

Reconvene to evaluate progress and adjust accordingly

Recruitment

On-site local college visits and network information sessions
{locally and at historically black colleges and universities -
"HBCUSs')

BCS hosted info sessions at BCS offices

Train HR Team and School Leaders how to identify common
characteristics of highly-effective teachers during the selection
process

Targeted online recruitment marketing

BCS hosted info sessions at schools
HR team and school leaders use common characteristics of

highly-effective teachers in new staff selection process

Attend teacher recruitment job fairs

BCS hosted information sessions at schools

Use preliminary teacher evaluation results to identify common
characteristics of highly-effective teachers

Disseminate information to applicants regarding improved
professional development opportunies and use the
compensation scale as a recruitment tool

Ongoing Project Activities

Project Director and 2 team members attend TIF grantee
meeting (date set by USDOE)

2 team members attend TIF Topical Meeting (date set by
USDOE)

Board Committee Meets
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July 6, 2012

The Honorable Arne Duncan, Secretary of Education
U.S Department of Education

400 Maryland Avenue, SW

Washington, D.C. 20202

Dear Mr. Secretary:

I write you today in support of Breakthrough Charter School’s application to the Teacher Incentive Fund. 1
prefer to remain anonymous because as you’ll see from what I write below, my perspective is a challenging
one. I taught at Citizens Academy (“CA”), which is a successful charter school in Cleveland. The United
States Department of Education named Citizens Academy a Blue Ribbon School for 2011. I taught at CA
for five beautiful, but challenging years. This past year, I was promoted to the Grade-Level Team Leader.
This promotion proved to be a challenging yet rewarding experience. I oversaw my fellow teachers,
collaborated on lessons, reviewed data, and led my team to a successful academic year. Citizens Academy’s
mission is “to produce learners who exemplify academic excellence and responsible citizenship,” and I
wholeheartedly believe I stay true to this statement. I set high expectations for all of my students and
accepted nothing less than their best work. I was responsible for producing learners who exemplified
academic excellence and responsible citizenship.

My classroom was always orderly, my kids were always engaged, and there was always so much learning
taking place. Because of that, funders more often than not would visit my classroom to get the true “CA
experience.” [ was also chosen to be videotaped for the non-profit organization “Moving to Mastery” which
puts its cameras in public, charter, and independent schools in Ohio and Massachusetts.
Moving2Mastery.org summarizes its national mission to inspire and inform aspiring and early-career
teachers and to uplift public opinion about the profession.

Despite the rewarding experience, I never felt like I was making as much money as I perhaps deserved,
given the hard work and extra hours I put in. I asked for raises and although CA did try to give me
opportunities to make more money, unfortunately it was not through a raise. The Administration gave me
the opportunity to become Grade-Level Team Leader and the LPDC Coordinator, which were both great
opportunities to make more money through stipends. However, [ was never able to receive the raise that I
wanted because the funds were simply non-existent. It was difficult to live off of the salary I received,
especially because every month I had to make payments on two different student loans. Many of my fellow
teachers also expressed their needs and wants for bigger paychecks at our Professional Development days.
The answer remained the same: the Administration would give it to us if the funds were available.

There is no question that every single staff member at CA is there because he or she loves what they do. We
are not in it for the “paycheck,” unfortunately the paycheck is fairly low in comparison to other schools.
The teachers work an extended day every day, often staying after hours, working relentlessly, and working
on Saturdays. The fact of the matter is that the pay is nowhere near where it should be, given the dedication
of the teachers. We understand that our counterparts, many of them in district schools, are making a
substantial amount more than charter schools teachers, but CA cannot continue to keep great teachers
without supporting and retaining excellent teachers, which means paying them more. I truly believe we are
eliminating educational inequality in our nation at high-performing schools like CA, so why are teachers
not rewarded monetarily? After all, great teachers are responsible for building a better America by
education our next generation of leaders.

Recently, I decided to leave Citizens Academy. It is a bittersweet move; I am sad to be leaving such a great
institution, but I am looking forward to the challenges I will face at my new school. I am going to be
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making substantially more money and it pains me that the teachers at CA will continue to not be rewarded
for their extremely hard work. I strongly believe that one of the only ways to keep and retain excellent
teachers, especially in inner-city charter schools, is to pay them a competitive wage. By raising pay at
places like CA, we will all (teachers and students) achieve greatness.

Thank you for your support,

!Zlnonymous

A Former Teacher, Citizens Academy

PR/Award # S374A120005
Page 199



Attachment S — Breakthrough’s Work Stream Process

The following narrative complements the information on Breakthrough’s work stream

process found in the project narrative.

In 2011 BCS leadership implemented a work stream initiative. The work streams aim to
deliver on the leadership’s commitment to “do things better” by convening dedicated and
knowledgeable leaders from across the network to tackle the most pressing challenges through a
transparent and collaborative process.

For each work stream, a working group comprised of representatives across the network
is tasked with developing a recommendation on the strategy, processes, and/or protocols on a
particular topic to be adopted across BCS for the foreseeable future. During the course of the
work stream and by gathering input from many stakeholders, the working group endeavors to
understand the current state, opportunities for improvement, and potential consequences of any
recommended path. As part of the work stream process, the work stream leaders share regular
updates with, and receive feedback from, academic, operations, and support team leaders. Due
to the collaborative nature of the work streams and the desire to develop a thoughtful and long-
term pathway, it can take up to several months for the work stream working group to finalize its
recommendations, including a communication and implementation plan. Ultimately, the work
stream working group presents its recommendation to the Leadership Team for review and final
approval.

In 2011-2012, BCS initiated five work streams: Payroll, Student Recruitment, New Hires,
Federal Programs and Budget Process. As of July 2012, four of the five work streams have been

completed and the impact on the organization has been evident.

Page 1 Attachment S — Breakthrough’s Work Stream Process
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Attachment T — Cleveland Urban Teacher Residency and Teach for America

With the engagement of Urban Teacher Residencies United, BCS and Ursuline created the
Cleveland Urban Teacher Residency program which launched in the 2011-2012 school year.

This innovative approach to teacher training is based on a rapidly emerging national model that
provides aspiring teachers the academic foundation and the experiential learning necessary to
excel in high-quality urban schools. The Cleveland program is a rigorous graduate-level
program leading to both a Master’s degree in education and a State of Ohio teaching license.
Resident candidates gain hands-on experience by working four days a week in a BCS school
while completing graduate courses at Ursuline on the fifth day.

CUTR enables BCS to have “home-grown” talent and create a committed pool of applicants with
demonstrated interest in teaching in mission-driven, urban schools. Program activities include
establishing and implementing the Urban Teacher Resident curriculum (by Ursuline), training
mentor teachers to work with residents throughout the school year, training teacher coaches to
work with newly inducted teachers for their first 2 years as the teacher of record, and offering
on-going professional development to encourage leadership and career advancement within these
schools.

In response to very real challenges BCS faces in recruitment and retention, CUTR 1is one part of
an effective solution. Specifically, participation in CUTR provides residents with on the ground
training for their future working in urban, high-needs schools, as well as ensures that they are
mentored through their early years of leading a classroom. With these supports in place for
residents, BCS becomes an attractive employer for program participants and provides direction
and a comprehensive program for aspiring educators. Another benefit to the network is that the
need for resident mentos provides veteran teachers with another leadership opportunity. This
aspect of the program enhances the career pathways BCS seeks to implement as described in this
application.

The program’s success was proven in its inaugural year where out of 5 residents, 4 accepted full-
time teaching positions at BCS for this coming school year. In the years to come, BCS and
Ursuline anticipate enhancing current program recruitment strategies with national recruitment
efforts. This will attract high caliber candidates to Cleveland who may not have otherwise
considered living there. We anticipate the program will prepare between 25-50 teachers to excel
in high poverty, high-needs urban schools over the next five years with 75% of them or more
choosing to teach in the BCS network.

In 2011, changes to Ohio law permitted Teach for America (TFA) to operate in the state. For
Cleveland, a city that over the past few decades been experiencing a brain drain of young talent,
this was a very promising development. With the entrance of TFA into Ohio, there is a
momentous opportunity to leverage the talent of its corps members to expand our cadre of
effective educators.

Page 1 Attachment T - CUTR and TFA
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TFA is the national corps of top recent college graduates who commit to teach for two years in
urban and rural public schools. Since its inception in 1990, TFA has grown to 33,000 corps
members (teachers) and alumni. As such, it is one of the nation’s largest providers of teachers
for low-income communities.

TFA corps members are accepted through a rigorous application process. In 2011, a record
48,000 applicants included 12 percent of all seniors at Ivy League schools. Breakthrough views
TFA service as a way to not only provide needed effective teaching staff in our schools, but to
begin to effect a brain gain for Cleveland — attracting highly qualified young professionals to the
city.

In its inaugural year, TFA is placing approximately 50 corps members of its over 9,000 corps
members in Ohio. Of that number, 17 corps members — almost 35% - are anticipated to be
placed in Breakthrough schools, making Breakthrough the largest TFA partner in the state.

TFA teachers are not only intelligent and ambitious, but also bring significant training and
professional development to the classroom. TFA requires 30 hours of independent work and
observation of experienced teachers and participation in an intensive five-week training institute
and regional orientation to the school and communities in which they will be teaching.
Furthermore, corps members teach in summer school programs, receive feedback from veteran
teachers and complete a regimen on seminars and practice sessions designed to build the skills
necessary to advance student achievement.

Throughout their service, corps members are observed by full-time instructional coaches at TFA
and engage in joint problem-solving to improve their practice and accelerate student progress
toward academic goals.

BCS anticipates welcoming an increasingly higher number of TFA corps members each year.
Our long-term goal is to have at least 50% of the corps members continue as BCS teachers after
their term of service. The addition of TFA to our talent pool is so central to our human capital
strategy that the above objective was included in our discretionary federal grant application that
was accepted by the Department of Education. BCS, as TFA Ohio’s largest partner, is able to
leverage TFA’s national corps member recruitment strategy to bring high-quality teaching
candidates to Cleveland to serve in our schools.

Page 2 Attachment T - CUTR and TFA

PR/Award # S374A120005
Page €202



Attachment U — Ohio Principal Evaluation System Additional Information

Concurrent with the development of OTES was the creation of the Ohio Standards for Principals
which define the skills and knowledge that principals must demonstrate at all stages of their
careers. These standards promote effective leadership practices and provide support to principals
as they reflect upon and improve their performance over time.

The Ohio Standards for Principals are that principals: 1) help create a shared vision and clear
goals for their schools and ensure continuous progress toward achieving the goals, 2) support the
implementation of high-quality standards based instruction that results in higher levels of
achievement for all students, 3) allocate resources and manage school operations in order to
ensure a safe and productive learning environment, 4) establish and sustain collaborative
learning and shared leadership to promote learning and achievement of all students, 5) engage
parents and community members in the educational process and create an environment where
community resources support student learning, achievement and well-being.

OPES was created to ensure:
v" Professional growth focused on enhancing the knowledge and skills of principals through:
= Conducting a self-assessment and setting goals against the Ohio Standards for Principals
=  Working collaboratively and engaging in ongoing dialogue with their evaluator
= Taking coursework or engaging in other types of professional learning
= Identifying action research focused on best-practice solutions
v Continuous improvement focused on the principal’s commitment to improve practice over
time so as to continually impact higher levels of student performance through:
* Incorporating new learning into practice
= Using professional literature, professional dialogue and collaboration with colleagues to
support leadership development; and
= Regularly reflecting on practice, identifying areas of strength and weakness and
implementing targeted strategies for continued development
v Quality assurance focused on the collection of evidence to document performance.
Evaluators use the evidence to inform decisions such as:
= Recognizing and rewarding effective practice
= Recommending actions for improvement
* Making compensation decisions
= Recommending continued employment or dismissal

The evaluation system is comprised of four broad components:

1. Professional Goal-Setting
a. Self-assessment which enables leaders to reflect on their strengths as well as their
areas for improvement
b. Analysis of student learning needs to help craft professional goals
c. Interpretation of perception data to help craft professional goals
d. Goal setting process in which standards-based goals are developed, targets of
performance are established, and sources of evidence are identified
2. Formative Assessment of Principal Performance that is based on:
a. Examining what leaders do in their work and why they do what they do (focus on

Page 1 Attachment U — Ohio Principal Evaluation System Additional Information
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3.

behaviors, actions and performance)

b. Assessing the skills and knowledge of school leaders based on leadership standards
(leadership practices known to be associated with effective leaders)

C. Measuring the results of teaching and learning (Breakthrough proposes adding to
this an assessment of how the principal actually encourages student growth and
focuses teachers on the same goal)

d. Understanding and appraising leadership in the organizational context (how the
leader thinks about what is going on in the organization)

e. Breakthrough plans to add an assessment on the principal’s efforts to establish a
collaborative school culture focused on continuous improvement.

f. Breakthrough plans to add an assessment of the principal’s support for academic

needs of special student populations

Communication and professionalism based on the Ohio Standards for Principals, ethical

behavior, and district/school policies, and collective bargaining agreements (BCS has no such
agreements)

4.

Summative Evaluation that delineates principal effectiveness based on: performance on

goals, formative assessment of principal performance, communication and professionalism, and
the performance rating rubric (the only required component of the system).

The OPES is intended to be a collaborative evaluation system. There are expectations of both
the principal and the evaluator.

The expectations for principals are:

Meeting with the evaluator for planning conferences to mutually establish goals and
objectives, action plans and evidence indicators for the evaluation period

Collecting and sharing data related to the accomplishment of goals and objectives
Conferencing with the evaluator to review progress, achievements and continued
development, desires or needs based upon the outcomes of the performance period

Expectations for Evaluators:

* A conference with the principal to mutually establish goals and objectives, action plans
and evidence indicators for the evaluation period

* Provision of appropriate and timely feedback, resources and guidance to assist the
principal in achieving goals and objectives

» Formal observations of the principal as he/she performs assigned duties during the
evaluation year. This could be structured as a walk through with the principal in his or
her building. Other ideas for observation include: staff meetings, professional
development meetings, and an evaluation conference with a teacher or staff member, or
analysis of student work samples. All observations should include a pre and post
conference

* Post observation conferences should be followed with a written report to the principal
describing areas of reinforcement and opportunities for refinement

» A summative evaluation at the end of each year to be conducted per Ohio Revised Code

Page 2 Attachment U — Ohio Principal Evaluation System Additional Information
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Attachment V — The Ohio Resident Educator Program

The term “Residency” in the RE program reflects a time to practice, refine and gain a
deeper understanding of the art and science of teaching under the guidance of a certified mentor
and the support of a professional learning community. The Ohio RE program is built upon the

Ohio Standards for the Teaching Profession and The Ohio Continuum of Teacher Development.

The Ohio Standards for the Teaching Profession encompass the areas of: knowledge of students,
content, assessment, instruction, learning environment, collaboration and communication,

professional responsibility and growth.

The standards also include elements and indicators that define what a teacher should
know and be able to do across the career stages, which are defined as proficient, accomplished,
and distinguished. (Note: these career stages are not the same as the evaluation ratings described

above.)

The Ohio Continuum for Teacher Development delineates five levels of teacher

development:
. Emerging- pre-licensure; the teacher education candidate
. Developing- Residency; the teacher whose skills are developing

Proficient- The teacher who is applying knowledge and skills independently

. Accomplished- the teacher who is fully skilled and able to integrate knowledge and

experience- in instruction, curriculum and professional development- into practice

Page 1 Attachment V — Resident Educator Program
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Distinguished- a teacher leader, consistently innovative, contributing to the professional

learning community

Progress through this continuum does not occur at the same rate for all teachers, and

mastery at each level does not necessarily correlate with “time on the job.” The continuum is

intended to help teachers and mentors in self-assessing, goal-setting and identifying professional

development needs.

The RE Program includes:

v

The Teaching and Learning Cycle

In this model, teachers Assess, Plan, Teach and Revise, with continuous reflection in
between

This promotes the practice of the daily instructional processes performed by effective
teachers

State Mentor Training

Mentors are teachers who have been specially trained to serve as navigators (not drivers)
for and RE’s journey; the training is research-based and it touches upon mentor identity
and responsibilities as well as the core elements of teaching: assessment, lesson planning,
lesson delivery, and revision

Mentors receive ongoing professional development

Formative Assessment

This is an ongoing, interactive and collaborative look at teacher performance over time
It supports self-reflection and is responsive to teacher’s developmental needs

Monitor and Document RE Progress

Page 2 Attachment V — Resident Educator Program
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= REs receive ongoing feedback from mentors, but also have formal feedback conferences
at mid-year and year-end

= The first year of the RE program involves multiple self-assessments, observations of the
RE work, and goal setting exercises

v Summative, Performance-Based Assessment

=  This comes in Year 4 if the RE is ready

= Prior to that, in Years 2 and 3 of the program, REs will continue to work toward mastery
of the Teaching and Learning Cycle, with REs receiving differentiated support of that
goal

The principal is a key support person in the RE program, communicating with both the teacher and the
mentor, and ensuring that time is set aside for the RE collaboration to occur. The principal is also

charged with making the RE/mentor match and with aligning the RE’s goals.

It is important to note that the RE program is for the purpose of professional growth and eventual
professional licensure, not an evaluative process for the purpose of employment. Every effort is made to

keep the formative assessment separate from teacher evaluation.'

! This information was taken from the ODE website, accessed July 9, 2012
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High Need Documentation

School Name | Founded | 2011 ODE Rating | Students Served % of FRL
Citizens
Academy 1999 Excellent 421 students K-5 78.3%
(CA)
E P“zﬁlf)"ho"' 2006 Effective 305 students, 6-8 83.4%
Village Prep Not Yet Rated (First
School 2009 | Rating 2013, 3" %730“‘;23‘;25%; 87%
(VP) Grade) growing
Citizens 96 students,
. . . th
Leadership 2011 Effective opening with 6 72.9%
Academy grade (growing
(CLA) 6-8)
Citizens Eligible for first 175 students,
Academy East 2012 rating one year opening K-2 75%
(CAE) after opening (growing K-5)
Entrepreneurship N 90 students,
Preparatory Eligible for first openi ith 6%
School :: 2012 rating one year I; . den(g X)Win 85%
Woodland Hills after opening & 6 —g8) g
(EP::WH)
Village
Preparatory Eligible for first 180 students,
School 1I :: 2012 rating one year opening K-1 85%
Woodland Hills after opening (growing K-5)
(VP::WH)
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Citizens Academy

Academic Excellence  Responsible Citizenship

July 3, 2012

The Honorable Arne Duncan, Secretary of Education
U.S. Department of Education

400 Maryland Avenue, SW

Washington, D.C. 20202

Dear Mr. Secretary,

I am writing in support of Breakthrough Charter School’s Strategic Human Capital Improvement
Plan, a new evaluation and performance based compensation system that would reward teachers
for their efforts in improving student academic performance.

I am the K-2 Literacy Coordinator at Citizens Academy, one of Breakthrough’s flagship schools.
I have been an educator for sixteen years, including twelve at Citizens Academy. It is very
exciting to be a part of the school, as I enjoy the culture of high expectations for both teachers
and students. Our hard work has paid off—not only has Citizens Academy been rated Excellent
by the Ohio Department of Education for the past three years, it was also named a national Blue
Ribbon School in 201 1for closing the achievement gap among disadvantaged students.

At Citizens Academy, our mission is to produce learners who exemplify academic excellence
and responsible citizenship. We cannot accomplish this without great teachers. As a member of
our school’s Race to the Top committee, I am working with school leadership and fellow
educators to improve our systems for recruiting, retaining and rewarding excellent teachers. 1
look forward to being able to contribute my perspective throughout the course of the project. 1
believe Breakthrough’s Strategic Human Capital Improvement Plan is an excellent opportunity
to create a comprehensive tool that ensures both teachers and students achieve outstanding
success in the classroom.

Sina Cotdon

Tina Cottem
K-2 Literacy Coordinator

1827 Ansel Road Cleveland, Ohio 44106 t. 216.791.4195 f. 216.791.3013 www.citizensacademy.org
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Citizens Academy

Academic Excellence  Responsible Citizenship

July 3, 2012

The Honorable Ame Duncan, Secretary of Education
U.S. Department of Education

400 Maryland Avenue, SW

Washington, D.C. 20202

Dear Mr. Secretary,

I am a 3rd grade teacher at Citizens Academy. [ am currently in my ninth year of teaching, and I wanted to
share my thoughts with you on Breakthrough Charter School’s Strategic Human Capital Improvement Plan.

Although I have taught in other school districts, I quickly realized that Citizens Academy invests a lot of
time and resources into developing the skills of the teaching staff and supporting our growth. Citizens
Academy has been looking for a way to retain great teachers and began developing a model to enable
teachers to be recognized and gain responsibility as they develop their craft. I have been extremely motivated
by this movement, as I truly believe that it is crucial for our organization to support and retain great teachers.
Teacher quality, as I’ve seen in our classrooms, is the greatest lever for student achievement, and we cannot
hope to close the achievement gap without supporting and retaining our best teachers.

I am committed to supporting the development of a clear and accessible model for promoting, supporting,
recognizing, and retaining excellent teachers. I have been involved in a focus group consisting of teachers
and school leaders at Citizens Academy to help create and develop this plan for teachers. I have helped the
organization categorize major aspects on which teachers can be evaluated, provided feedback on parent and
peer surveys, and evaluated different levels of responsibility and recognition that could be given to teachers
who move up the career pathway model. Citizens Academy has ensured that our opinions are heard and that
this model is one teachers will support. As an experienced teacher, I appreciate the fact that Breakthrough
values the input of all the staff regarding this process.

Implementing this incentive program for teachers will enable Citizens Academy to have the strongest
teachers working in neighborhoods which need them the most. Citizens Academy is known for teacher
quality which is supported by our excellent state achievement scores. On a personal level, I know that I will
continue to be supported in my professional development and that I will be recognized for this growth.
Although the opportunity to move up the career ladder is available at Citizens Academy, I want to remain in
the classroom. This is where I feel I make the most important impact in closing the achievement gap. A
motivating factor for staying in the classroom and continuing to close the achievement gap would be an
incentive program that rewarded excellent educators. This would prevent effective educators from having to
leave the classroom as the only way to increase their pay.

Every day at Citizens Academy there is a clear and consistent expectation that our students will attend
college, but we cannot continue to do so without supporting and retaining excellent teachers. I am proud to
be a part of an organization that is ensuring it will reward its great teachers while keeping them in our
highest-need classrooms. I am proud to be a part of a school that is taking the crucial steps necessary towards
eliminating educational inequality in our nation.

Thank you for your consideration.
Kimberly Peterlin
3" Grade Teacher

PR/Award # S374A120005
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Citizens Leadership
ACADEMY

July 3, 2012

The Honorable Arne Duncan, Secretary of Education
U.S. Department of Education

400 Maryland Avenue, SW

Washington, D.C. 20202

Dear Mr. Secretary:

I am a sixth grade language arts and social studies teacher at Citizens Leadership Academy (CLA), a Breakthrough School in
Cleveland, Ohio. | wanted to share my support for Breakthrough’s Strategic Human Capital Investment Program (SHIP.) SHIP
mirrors that of the Ohio Teacher Evaluation System (OTES), and the OTES program offers CLA and Breakthrough the type of
comprehensive coaching and evaluation system that our school leadership launched during our 2011-2012 inaugural year.

CLA is a middle school that launched with 96 sixth grade students in 2011-2012. It will add 96 seventh grade students in
2012-2013, and will be fully enrolled with 288 students in 2013-2014. The school is anchored in a two-pronged educational
approach providing rigorous, college preparatory academics and engaging and relevant long-term projects. CLA is part of the
Expeditionary Learning school network with the commitment to take students out of the classroom and into the community,
and bring community experts into the classroom to make learning relevant and engaging. During our inaugural year, 93% of
our sixth graders were proficient or above on the Ohio Achievement Assessments reading exam. We beat the state average
by 6%, and not only closed, but reversed the achievement gap—an issue | know you have spoken of on multiple occasions.
We know our program works. Beyond that, our students researched, drafted, and received a $2000 grant from Whole Foods
for a school garden that is now flourishing in our school courtyard!

As a new teacher, one of the things that attracted me to CLA was its strong coaching, mentoring, and teacher evaluation
system. Shelly Saltzman, the Head of School, visited my classroom regularly and used a rubric to record my progress on a
variety of teaching criteria. She also did informal walkthroughs on a weekly basis, and we had a dedicated meeting time
each week to debrief and to discuss any issues or concerns. |also had the opportunity to be coached by a more experienced
teacher on my instructional techniques and my assessments, as well as work with an experienced teacher in a co-taught
classroom which further helped me develop my teaching skills.

Our transition to the OTES will be a natural one as it takes what we’ve been doing and expands upon it through a more in-
depth rubric regarding instructional planning as well as instructional practice and assessment. Our school uses a very
comprehensive assessment analysis process for interim assessments, and the OTES rubrics will align with that as well.

In seeking the TIF grant, CLA and Breakthrough Schools will be able to realize pathways to leadership by aligning evaluation
and compensation. It will be natural for us to set student growth goals that align with teacher evaluation and compensation,
and to balance that with the various components of formal and informal teacher evaluation. | look forward to the goal-
setting process and to weekly conversations with CLA’s Head of School and Curriculum and Instruction Coordinator.

Finally, I look forward to being a part of Breakthrough Schools as it implements SHIP across the network. This performance-
based compensation system that rewards teachers for their efforts in improving academic performance will provide me with
the guidance and direction | need to take my teaching to the next level. As we implement this not just as a single school but
as a network of schools, | know that our school leaders will be able to glean best practices from across the network. | also
know that there may be leadership opportunities across the network.

Sincerely,

Maribeth Dahlberg

Sixth grade English and social studies teacher
Citizens Leadership Academy

PR/Award # S374A120005
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Citizens Leadership
ACADEMY

July 3, 2012

The Honorable Arne Duncan, Secretary of Education
U.S. Department of Education

400 Maryland Avenue, SW

Washington, D.C. 20202

Dear Mr. Secretary:

| am the Intervention Coordinator at Citizens Leadership Academy (CLA), a new middle school that is
part of Breakthrough Schools in Cleveland, Ohio. | am writing to you in support of the Strategic Human
Capital Investment Program (SHIP) for a TIF grant.

CLA is a middle school that launched with a sixth grade of 96 students in 2011 — 2012, will add a seventh
grade of 96 students in 2012 — 2013, and will be fully enrolled with 288 middle school students in 2013 —
2014. The school is anchored in a two-pronged educational approach providing rigorous, college-
preparatory academics and engaging and relevant long-term projects. CLA is part of the Expeditionary
Learning school network with the commitment to take students out of the classroom and into the
community, and bring community experts into the classroom to make learning relevant and engaging.

As a tuition-free, public charter school, we accept all students who enroll, and over 20% of our students
are on individual education plans and over 40 percent of our students last year were below grade level
(as measured by the Scantron Performance Assessment) at the beginning of the school year. By the end
of the school year, only 17% were below grade level as indicated by the same assessment.

Part of my job as Intervention Coordinator is to help teachers differentiate their practice to maximize
support for our full spectrum of students. SHCIP, which incorporates the Ohio Teacher Evaluation
System (OTES), provides a performance-based compensation system that rewards teachers for their
efforts in improving academic performance. It will provide support to me and other faculty members
through enhanced guidance, transparency and direction that will enable us to take our teaching to the
next level. The specificity of the OTES rubrics will enhance our professional conversations, which is a
logical next step for those of us at CLA. Finally, as we implement this not just as a single school but
rather as a network of schools, | know that our school leaders will be able to glean best practices from
across the network, and | also know that there will be opportunities with other Intervention teams
across the network, and those will further enhance our practice.

For all of the reasons outlined above, | urge you to consider Breakthrough Charter Schools’ application
for a TIF grant.

Sincerely,

Anne Priemer
Intervention Coordinator
Citizens Leadership Academy

PR/Award # S374A120005
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The Honorable Arne Duncan, Secretary of Education
U.S. Department of Education

400 Maryland Avenue, SW

Washington, D.C. 20202

THE PREP
SCHOOLS

July 16, 2012

Dear Mr. Secretary:

| am Chris O’Brien, former 6 grade math teacher at Entrepreneurship Preparatory School, and
now the Head of School at our new campus of E Prep-Woodland Hills. For the past 2 years, |
have been working with our staff and leadership team to develop a new system for evaluation
and compensation based on performance and results. | have served on Governor Kasich’s
steering committee of educators from across the state that led to his leadership on the new
evaluation systems in Ohio. | have spent the better part of 2 years researching quality pay for
performance models from across the country. | took this information back to the staff and
developed key indicators that our educators felt were necessary and fair to have this system
based upon.

Our school worked diligently to give our network feedback and a model for compensation that
we felt was fair, balanced, and professional. | feel that with the Teacher Incentive Fund, it could
truly put Breakthrough Schools on the cutting edge of teacher evaluation and compensation. It
would allow us the means to implement this new system, and provide long-term solutions for
compensating high quality educators.

By developing a fair, multi-faceted system for performance based pay, we could reward those
that are having the greatest impact on our scholars, and continue to provide incentive to master
their craft. By laying out a clear model, our teachers will know up front how they will be
compensated and rewarded for success and longevity in the classroom.

We need to create an environment where quality teachers can remain in the classroom and not
have to jump to administration or a traditional public school district to increase their pay. Our
compensation scale will allow our great teachers to stay where they belong —in the classroom
impacting our scholars. This will allow us to reduce our turnover rate, creating more consistency
in our staffing and improving school results and culture.

Thank you for your support,

Cris O Brien

Chris O’Brien

Head of School

Entrepreneurship Prep-Woodland Hills

BREA KTH Ro UG H THE PREP SCHOOLS are part of Breakthrough Schools,

Cleveland’sohighast-sated petywerk of public charter schools
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July 17, 2012

The Honorable Arne Duncan, Secretary of Education
U.S. Department of Education

400 Maryland Avenue, SW

Washington, D.C. 20202

Dear Mr. Secretary:

My name is Beth Smith-Polderman. | have taught math at Entrepreneurship Preparatory School, part of the
Breakthrough Charter School network in Cleveland, Ohio, for the past three years. This coming school year,
| will serve as the Director of Curriculum and Instruction for E Prep-Woodland Hills, the new Prep School
opening in another impoverished Cleveland neighborhood. Our goal is to replicate the culture, curriculum,
and success of the original E Prep in order to serve more children.

Although our school outperforms other urban and suburban schools in Cleveland, and has been given a
rating of “Excellent” by the state of Ohio, every year we face one recurring obstacle: retaining excellent
teachers. Long school days, an extended school year, and a rigorous work environment combined with no
room for monetary advancement or incentives for achieving success, make it hard for teachers to envision
themselves teaching at E Prep long term. Since E Prep first opened its doors in 2006, our highest-
performing teachers have received the same 0-2% raise each year as our lowest-performing teachers.

For the past two years, | have been a part of a committee at E Prep that has been working to implement a
performance based pay system. This committee is passionate about finding a way to encourage great
teachers to stay in the classroom and to stay within the Breakthrough network long-term. Teacher quality
has the greatest effect on student achievement, and we cannot hope to close the achievement gap in
Cleveland without supporting, rewarding, and retaining our best teachers. Unfortunately, without the
funds to reward excellent teachers, we have not been able to implement our performance based pay plan
within our network.

| could not be more excited about and supportive of the upcoming Ohio Teacher Evaluation System, which
will finally reward teachers for high student achievement. Along with Breakthrough’s proposed Strategic
Human Capital Improvement Plan, these systems will enable our network of schools to identify our best
teachers more objectively, motivate all teachers to perform well, and reward and retain the best teachers.
Breakthrough Charter Schools will be a more desirable place to work, will retain more excellent teachers,
get a larger applicant pool to replace poor performing teachers, and will, therefore, see an increase in
teacher quality. We will then have the strongest teachers working in the neighborhoods which need these
teachers the most. Most importantly, the increase in teacher quality will result in higher levels of student
success.

In the future, | would love to work on a committee to further develop and implement the performance
based compensation system supported by the Teacher Incentive Fund. | am proud to be a part of a
movement that is ensuring that it will reward its great teachers for achieving student success and helping
to close the achievement gap.

Thank you for your support,

Beth Smith-Polderman, Director of Curriculym and Insteyctian -

wari
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July 16th, 2012

The Honorable Arne Duncan, Secretary of Education
U.S. Department of Education

400 Maryland Avenue, SW

Washington, D.C. 20202

Dear Mr. Secretary:

My name is Kelly Brand. | am currently a Second Grade Teacher and the Math Department Chair at
Village Preparatory School, part of Breakthrough Charter Schools, in Cleveland, Ohio. | am a founding
teacher of Village Prep School and have seen our school grow from a staff of 6 dedicated teachers to
over 30 amazing staff members. Our school is currently serving scholars in kindergarten through third
grade. We will continue to add on a fourth grade in the following school year. | have worked in
several public schools systems throughout Ohio, Indiana, and the United Kingdom. | can honestly say
that Village Prep School is filled with the most dedicated, passionate, and determined teachers | have
seen before.

The success and growth of our scholars has only been possible because of the time, energy, and
resources that we, as teachers, have invested and created. As a teacher here at Village Prep, | spend
countless hours creating curriculum, collaborating with other teachers, and creating resources for our
classrooms. | love what | do and am truly devoted to the mission of getting 100% of our scholars to
graduate from college. In order to continue our success, it is vital to retain high-quality teachers from
year-to-year. Our job is incredibly demanding in every way! | do believe that investing in teachers and
rewarding them for their success with their scholars is key to maintaining the success we’ve had and
retaining the quality teachers that are required at our school. | am writing to ask for your support for
Breakthrough’s Strategic Human Capital Improvement Plan as we work towards implementing a
performance based compensation system that would support and reward teachers like me.

In the past two school years, | have been a part of the Race to the Top committee and have helped to
develop our teacher evaluation system based on the Ohio Teacher Evaluation System. | have also
worked on the Pay for Performance planning team to research schools that have successfully
implemented performance based compensation systems. Creating a performance based
compensation system at Village Prep School would not only help us to continue the high standards of
teaching and learning that we’ve had in the past four years, but continue to grow our school, and
spread throughout the City of Cleveland. Personally, | am very excited to see the development of this
type of evaluation system at our school. | would also be interested in continuing to work on the
committee to further develop and implement SHIP as described in our application.

Thank you for your support in this matter.

Sincerely,

Ketty Brand

Kelly Brand

Second Grade Teacher and Math Department Chair
Village Preparatory School

PR/Award # S374A120005
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July 16, 2012

The Honorable Arne Duncan, Secretary of Education
U.S. Department of Education

400 Maryland Avenue, SW

Washington, D.C. 20202

Dear Mr. Secretary:

My name is Kerri Kish. | am currently starting my second year as a Kindergarten teacher and beginning my
first year as the Reading Department Chair at Village Preparatory School in Cleveland, Ohio. Village Prep is
currently a K-3 school, and in 2013 the final addition to our school will be fourth grade. After completing my
first year at Village Prep, my educational beliefs have been supported by our mission to help our scholars
achieve their ultimate goals of being admitted to an outstanding four-year college of their choice. Each and
every day the demands of my career change with each new challenge. As a second year teacher, as well as
taking on leadership responsibilities by leading our Reading Department, my role at Village Prep will become
even more demanding. Yet, we pride ourselves on hard work and determination.

However, dedication can only get teachers so far. Unfortunately, monetary resources play a huge role in our
school’s success. We work hard to bring in potential donors throughout the school year to enlighten them
about our mission and to see the model we have created in our urban setting. As a charter school, we are
constantly working to prove our effectiveness and need in the community.

As part of the Race to the Top committee at my school, we work to continuously improve our teacher’s
professional development to help our school reach its optimal potential. Teacher retention and teacher
effectiveness is a top priority at Village Prep. We strive to provide our teachers with professional growth
opportunities based on their professional goals as well as the goals set by the administration. Constant
reflection and implementation of new teaching strategies is a challenge for teachers, but a challenge we
have found that dedicated and determined teachers are willing to take on in full force. | feel that the Ohio
Teacher Evaluation System along with Breakthrough’s proposed performance based compensation system
would serve as an added bonus and would inspire teachers to continue their relentless efforts to be
outstanding teachers and be rewarded for their hard work and determination.

As the academic year draws near, and we work to make progress on our professional development goals to
improve our academic instruction, | would be willing serve on a committee to help guide the teachers
towards professional development that would benefit them personally. | think this type of committee could
also potentially help keep a fast-paced progression towards achieving high quality teachers.

Sincerely,

Kever Kiak
Kerri Kish

Kindergarten Teacher and Reading Department Chair
Village Prep

BREAKTHRO U G H e prep SCHEBLE arf part of Breakthrough Schools,
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July 20, 2011

The Honorable Arne Duncan, Secretary of Education
U.S. Department of Education

400 Maryland Avenue, SW

Washington, D.C. 20202

Dear Mr. Secretary:

My name is Bailey Morres and | am the Director of Curriculum and Instruction at Village Prep, a member
of Breakthrough Charter Schools in Cleveland, Ohio. Breakthrough Charter Schools invest a lot of time,
money, and training into teacher development to strengthen their teachers and to ultimately close the
achievement gap in Cleveland. Although this is a rewarding task it is also a daunting task as well, and
teachers are getting burnt out quickly. Being in the network for the past two years | have seen many
excellent teachers come and go and | know that the network needs to find a way to retain excellent
teachers.

As a previous teacher within the Breakthrough Charter School network | participated in the Pay for
Performance Committee where my colleagues and | worked together to try and organize a career
pathway to follow that would reward teachers for their ongoing commitment to their students. This
pathway focused primarily on student achievement and looked at the growth each student and each
grade made as a whole.

| believe Breakthrough’ Strategic Human Capital Improvement Plan (SHIP) will provide a system for
promoting, supporting, recognizing, and retaining excellent teachers at Village Prep. This will enable our
school and the entire Breakthrough network to have the strongest teachers working in neighborhoods
which need these teachers the most. Breakthrough will be known for teacher quality because of SHIP.

I am proud to be a part of an organization that will ensure great teachers are rewarded and supported. |
know that Breakthrough will continue to work on improving what the committee has developed so far
and making sure that teachers are held accountable for their work in the classroom. It is imperative that
we work relentlessly to close the achievement gap while supporting and encouraging high-quality
teachers.

Best regards,

Bailey Morres
Director of Curriculum & Instruction
Village Preparatory School -Woodland Hills

BREA KTH Ro UG H THE PREP SCHOOLS are part of Breakthrough Schools,

Cleveland’sohighast-sated petywerk of public charter schools
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ALAN ROSSKAMM

CEO

Breakthrough Charter Schools

9711 Lamont Ave.

Cleveland, Ohio 44106

(216) 401-0517
arosskamm@breakthroughcleveland.org

Alan Rosskamm, 62, is CEO of Breakthrough Charter Schools, non-profit charter management
organization supporting the operation and planned expansion of six of the best public charter
schools in Cleveland—Citizens Academy, Citizens Leadership Academy, The Intergenerational
School, Near West Intergenerational School, Entrepreneurship Prep, and Village Prep

Mr. Rosskamm was President and Chief Executive Officer of Jo-Ann Stores, Inc., from 1985 until
2006, during which time Jo-Ann became the nation’s largest retailer of fabrics and sewing notions
and one of the largest retailers of crafts, operating approximately 800 stores. He joined Jo-Ann
Stores in 1978, and remained a member of the Board of Directors until the Company went private
in March, 2011.

Mr. Rosskamm served as the non-executive Chairman of the Board of Directors of Charming
Shoppes, Inc., an apparel retailer with approximately 2,000 women’s apparel stores, including Lane
Bryant, Fashion Bug, and Catherines. Upon the departure of the Company’s long-term CEO in
July, 2008, he served as Interim CEO coordinating a set of urgent turnaround initiatives until the
search for a new permanent CEO was completed in April, 2009. He continues to serve as a
member of the Charming Shoppes Board.

Prior to Jo-Ann Stores, Mr. Rosskamm was a practicing attorney with the Cleveland law firm of
Thompson Hine. His education includes a BA from Swarthmore College, a JD from University of
Chicago Law School, and an MBA from Case Western Reserve University.

Mr. Rosskamm is also the recently retired Chairman of the Board of Hawken School, a member of
the Visiting Committee of the Weatherhead School of Management and Chair of the Corporate
Visiting Committee at Case Western Reserve University.
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KENNETH L. SURRATT

(b)(6)

SUMMARY |

A seasoned education professional with multiple years of experience working across many industries which include retail,
hospitality, and manufacturing. Possesses strong project management, teamwork, and interpersonal skills, which
complement knowledge and experience in education policy, school development, and strategic and financial planning.

| WORK EXPERIENCE |

BREAKTHROUGH CHARTER SCHOOLS, Cleveland, OH 04/2011 - Present
Chief Financial Officer

As a member of the executive leadership team, is responsible for managing the network’s $25 million budget and overseeing
all financial, information technology and compliance aspects of the network of 9 high-performing schools that will grow to 20
schools over the next decade. To date has facilitated the purchase of 4 school buildings from the district by securing $2.5
million in financing; applied for and was awarded a $3.4 million charter school replication grant from the US Department of
Education; and negotiated multiple vendor contracts for schools saving tens of thousands of dollars across the network.

CREDO (CENTER FOR RESEARCH ON EDUCATION OUTCOMES), Stanford, CA 06/2006 — 03/2011

Assistant Director

CREDO at Stanford University is a leading independent voice in the discussion of how to improve education in America, with

an emphasis on rigorous program and policy analysis as the means of informing and improving education decision making.

=  General and program management of staff of seven full-time research analysts working on over 10 multi-year projects.

= Successfully negotiated agreements with 7 state education agencies and school districts to share their student data for
our research purposes. Also manage relationships with 15 state education agencies and school districts for current and
future research partnerships.

= Created presentations for clients and manage production of all reports including the often cited, Multiple Choice: Charter
School Performance in 16 states (2009).

=  Presented and discussed findings of CREDO research at conferences and with media.

= Delivered performance management trainings to schools, state charter associations, and charter authorizers. Developed
a web and in-person training course to foster the use of common academic and operational performance metrics across
the charter school community that has influenced charter contracts and renewal frameworks in 6 states. Formed group
of charter school finance experts and facilitated meetings to develop the financial metrics.

SAN FRANCISCO UNIFIED SCHOOL DISTRICT, San Francisco, CA 08/2005 — 06/2006

Policy Analyst

Selected to participate in the Broad Residency in Urban Education and was accepted to work with SFUSD. The Broad

Residency in Urban Education is a highly selective management training program that places participants in central

operations management positions within urban school districts.

= Managed No Child Left Behind (NCLB) tutoring program for the district that served over 8,000 children in the district.
Responsibilities included marketing service to parents, contracting with providers, managing the budget, and evaluation
of the program on student achievement. Also trained central office staff, principals, and parents on the requirements for
schools in the various NCLB Program Improvement status levels.

= Managed the Categorical Program Monitoring review by the state department of education for the district.
Responsibilities included working with various program managers to ensure that programs are in compliance with state
and federal regulations and reporting status to district leadership.

=  Ensured school budgets were in compliance with state and federal regulations and aligned to school improvement plans.

KIPP (Knowledge is Power Program), Washington, DC and San Francisco, CA 01/2003- 07/2005

Manager of School Inspections

Managed the inspection and evaluation process for thirty-eight middle schools across the country. Coordinated and

managed teams of British school inspectors and KIPP staff that performed quality assurance reviews of teaching, learning,

leadership, and operations at KIPP schools.

= Developed and redesigned processes for inspections to improve efficiency and effectiveness of the reviews.

=  Analyzed past KIPP inspections which resulted in identification of areas of best practices in KIPP schools and areas for
development in the KIPP School Leadership Program training.

= Created and led inspection training programs for KIPP staff and KIPP school leaders.

Ehnedy siratt- 1012
Page €219



Manager of Business Operations — Eastern Region

Trained and supported school leaders of seventeen public charter schools in business operations, including the following

areas: financial planning and management, procurement, facility management, systems and procedures, and resource

development.

= Developed curriculum for most finance and accounting topics taught to leaders in training and school leaders. Also
served on team to evaluate proposed school plans and charters.

= Developed and monitored financial and operational metrics to assess school financial and operational health and created
financial tool used to evaluate the financial feasibility of opening schools in identified communities of need.

= Negotiated contracts for accounting, audit, insurance, transportation services, as well as other providers of goods and
services on the behalf of KIPP schools.

IBM GLOBAL SERVICES, Bethesda, MD 08/2001 — 06/2002

Consultant

o Performed analysis of distribution sector operations including management of sales opportunities and performance
against financial targets. Prepared summary reports and presentations for sector executive management which were
used to focus sales efforts.

e Analyzed the internal selling process for the distribution sector. Identified gaps in the transition of leads from field sales
to service professionals and recommended new organization structure and processes to fill those gaps.

e  Conducted internal analysis of the services performed by the consumer packaged goods practice. Prepared presentation
for senior management that detailed the most profitable services and top customers for the practice.

ARTHUR ANDERSEN LLP, Cleveland, OH 09/1995 — 07/1999

Audit Senior

Planned and coordinated audits, reviews and special projects for eight public and private clients in the retail, hospitality, and

manufacturing industries. Determined the scope of work and staffing requirements. Managed client relationships,

established and managed annual budgets of over $350,000.

o led teams of 2-5 people by delegating work and acquiring resources. Successfully completed engagements within
regulatory or client imposed reporting requirements and internal budgets. Analyzed and documented client controls and
processes relating to fixed asset management, expenditure cycle, revenue generation, and inventory planning control by
interviewing client personnel. Identified and researched risk areas and benchmarked against best practices. Presented
recommendations for improvement to senior management of clients.

e  Conducted due diligence procedures for seven companies. Performed financial and operational audits which resulted in
successful acquisitions of over 58 million by clients.

| EDUCATION

THE FUQUA SCHOOL OF BUSINESS, Duke University, Durham, NC
Master of Business Administration, May 2001.
One Term Exchange: University of Warwick, Coventry, England, UK

MCcINTIRE SCHOOL OF COMMERCE, University of Virginia, Charlottesville, VA
Bachelor of Science in Commerce, May 1995.
Concentrations in Accounting and Management.

| SOFTWARE KNOWLEDGE

Proficient with Quickbooks, Microsoft Word, PowerPoint, Access, and Excel. Familiar with multiple project management
software programs.

| LEADERSHIP AND PERSONAL

Education: National Best Collaborative Practice Between Charter and Traditional Public Schools Selection Committee,
Education Plenary Panelist — 2010 NAACP Annual Convention, 100 Black Men of the Bay Area School Design Team Member,
Board Member of KIPP Ujima Village Academy Charter School, Board Member of Early Childhood Enrichment Center,
Resident Advisor and Teaching Assistant for the LEAD Program in Business at Duke University, Assistant to the Director of
University School REACH Program, Decade Chairperson for University School Alumni Annual Fund.

Other: Kaleidoscope Magazine’s Forty/Forty Club - Class of 2012, President of Hastings Square West Home Owners
Association, and Executive Committee Member of INROADS Alumni Association of Northeast Ohio. Enjoys traveling,
basketball, tennis, listening to music, and desires to learn Spanish.

kennedyd 'siratt- 36F2
Page €220



JILL ZELDIN

(b)(6)

PROFESSIONAL EXPERIENCE

2011-2012

2007-2011

2008-2011

Summer 2006

2002-2005

BREAKTHROUGH CHARTER SCHOOLS Cleveland, OH
Chief Operating Officer

Facilitating effective and efficient delivery of school operations and sharing of best practices across schools
Spearheading network-wide work streams to streamline processes and improve intra-network relationships
Leading process to establish 2012-2013 network-wide priorities and charter management organization goals
Managing new school planning process, including 3 schools opening in Fall 2012 and 11 more by 2020
Directing renovations of four buildings purchased from CMSD to be occupied in August 2012

Engaging in community partnerships, such as pre-K and afterschool, to extend Breakthrough’s impact
Providing ongoing guidance on recruitment processes, diversity strategy, new hire onboarding, employee
relations issues, and performance evaluation process across the Breakthrough network

e  Oversee Breakthrough’s Human Resources, Facilities and Alumni Tracking departments

UNITED STATES OLYMPIC COMMITTEE Colorado Springs, CO and Shaker Heights, OH

Director, Strategic Planning (2011), Associate Director, Strategic Planning (2007 —2011)

e Led development of USOC'’s strategic plan by providing analysis, insight, and structure

e Monitored and facilitated progress against annual organizational operating plan

e Compiled year-end performance on plan for compensation committee evaluation of staff bonus distribution

e  Advised leaders by framing problems, conducting analyses and providing input on priority issues, such as:
o Enhancing diversity and inclusion across leadership and athlete pipeline within the Olympic Movement
o Preparing elite athletes for education and career transition post-competition
o Infusing positive values in elite athletes and sharing their stories to inspire Americans
o Understanding the international coaching landscape to learn best practices to apply to U.S. system

o Led the design and construction of and staff transition to the USOC’s new $7 million headquarters

o Instituted wellness focus in new headquarters through creation of local menus with nutritional data, securing
healthy vending options and developing schematic plans for fitness center for employees

e  Managed turnaround of direct marketing program, leading to highest net fundraising revenue year ever

e Supported sustainability of sport governing bodies with revenue planning frameworks and online giving site

PARTNERSHIP FOR CLEAN COMPETITION Colorado Springs, CO and Shaker Heights, OH

Anti-doping research collaborative combining the resources of USOC, NFL, MLB and U.S. Anti-Doping Agency

President (2009 — 2011), Interim President (2008 — 2009)

e Developed strategic plan and transitioned concept to operational nonprofit organization that administered 9
grant rounds funding 27 anti-doping research projects for a total of $5.5 million as of December 2011

o Directed strategy and operations of PCC, including $2.8 million budget, grant administration, PCC
conference, scientific outreach, implementation of strategic vision and all board communication

REDF (FORMERLY THE ROBERTS ENTERPRISE DEVELOPMENT FUND) San Francisco, CA
A high-engagement grantmaker applying a venture capital model to supporting nonprofits managing enterprises
Farber Intern

e Facilitated strategic direction for nascent social enterprise by modeling social and economic projections

¢ Conducted financial and social impact due diligence for new portfolio launched in 2007

e (Created new training initiative to prepare nonprofit leaders for developing earned income strategies

OLIVER WYMAN (FORMERLY MERCER MANAGEMENT CONSULTING) Boston, MA

Consultant (2004-2005), Analyst (2002-2004)

o  Planned funding allocation of a $10 million donation given to a 500-student niche private school, defining
critical performance milestones and metrics

e Identified key customer segments and targeting strategy in order to achieve projected 200% growth for a
business unit within a $4 billion Telecommunications Equipment Manufacturer

e  Managed competitive and market trend analysis and defined customer-driven targeted offers for $7 billion
insurance company, prompting the redesign of the entire business portfolio

o  Facilitated client teams and analysis to streamline product portfolio of a $3 billion packaged goods company,
leading to expected 25% reduction in regional sales and manufacturing costs across 2,300 stores
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