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  OMB No.4040-0004   Exp.01/31/2012 

Application for Federal Assistance SF-424 Version 02

* 1. Type of Submission

Preapplication

Application

Changed/Corrected Application

* 2. Type of Application:* If Revision, select appropriate letter(s):

New   

Continuation * Other (Specify)

Revision  

* 3. Date Received: 4. Applicant Identifier:

7/1/2010  

5a. Federal Entity Identifier: * 5b. Federal Award Identifier:

 84.385

State Use Only:

6. Date Received by State:  7. State Application Identifier:  

8. APPLICANT INFORMATION:

* a. Legal Name: Arizona Board of Regents for and on behalf of Arizona State University

* b. Employer/Taxpayer Identification Number (EIN/TIN): * c. Organizational DUNS:

d. Address:

* Street1:

Street2:  

* City:

County:  

State:

Province:  

* Country: USA 

* Zip / Postal Code:

e. Organizational Unit:

Department Name: Division Name:

Mary Lou Farmer Teachers College  

f. Name and contact information of person to be contacted on matters involving this application:

Prefix: Ms. * First Name: Tamara

Middle Name:  
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* Last Name: Deuser

Suffix:

Title: Assistant Vice-President

Organizational Affiliation:

Ofc SVP Knowldge Enterprise Development

* Telephone 
Number:

Fax Number:

* Email:

Application for Federal Assistance SF-424 Version 02

9. Type of Applicant 1: Select Applicant Type:

H: Public/State Controlled Institution of Higher Education

Type of Applicant 2: Select Applicant Type:

Type of Applicant 3: Select Applicant Type:

* Other (specify):

 

10. Name of Federal Agency:

U.S. Department of Education 

11. Catalog of Federal Domestic Assistance Number:

84.385A 

CFDA Title:

Application for New Grants Under the Teacher Incentive Fund Program 

* 12. Funding Opportunity Number:

ED-GRANTS-052110-001

Title:

Teacher Incentive Fund

13. Competition Identification Number:

 

Title:

 

14. Areas Affected by Project (Cities, Counties, States, etc.):

State of Arizona
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* 15. Descriptive Title of Applicant's Project:

Arizona Ready-for-Rigor Project

Attach supporting documents as specified in agency instructions.

Attachment: 
Title  :         
File  :   

Attachment: 
Title  :         
File  :   

Attachment: 
Title  :         
File  :   

Application for Federal Assistance SF-424 Version 02

16. Congressional Districts Of:
* a. Applicant: 2 * b. Program/Project: 1-8

Attach an additional list of Program/Project Congressional Districts if needed.
Attachment: 
Title  :         
File  :  

17. Proposed Project:
* a. Start Date: 10/1/2010 * b. End Date: 9/30/2015

18. Estimated Funding ($):

a. Federal $

b. Applicant $   

c. State $   

d. Local $   

e. Other $   

f. Program 
Income

$   

g. TOTAL

* 19. Is Application Subject to Review By State Under Executive Order 12372 Process?

 a. This application was made available to the State under the Executive Order 12372 Process for 
review on  .  

 b. Program is subject to E.O. 12372 but has not been selected by the State for review.  

 c. Program is not covered by E.O. 12372. 

* 20. Is the Applicant Delinquent On Any Federal Debt? (If "Yes", provide explanation.)

 Yes  No 
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21. *By signing this application, I certify (1) to the statements contained in the list of 
certifications** and (2) that the statements herein are true, complete and accurate to the best of 
my knowledge. I also provide the required assurances** and agree to comply with any resulting 
terms if I accept an award. I am aware that any false, fictitious, or fraudulent statements or 
claims may subject me to criminal, civil, or administrative penalties. (U.S. Code, Title 218, 
Section 1001)

** I AGREE

** The list of certifications and assurances, or an internet site where you may obtain this list, is 
contained in the announcement or agency specific instructions.

Authorized Representative:

Prefix: Mrs. * First Name: Kimberly 

Middle Name:  

* Last Name: Habiger

Suffix:

Title: Grant & Contract Officer Senior

* Telephone Number: Fax Number:

* Email:

* Signature of Authorized 
Representative:

 * Date Signed:  

Application for Federal Assistance SF-424 Version 02

* Applicant Federal Debt Delinquency Explanation

The following field should contain an explanation if the Applicant organization is delinquent on any 
Federal Debt. Maximum number of characters that can be entered is 4,000. Try and avoid extra spaces 
and carriage returns to maximize the availability of space.
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ED Form No. 524 

    

U.S. DEPARTMENT OF EDUCATION 

BUDGET INFORMATION 

NON-CONSTRUCTION PROGRAMS 

  OMB Control Number: 1894-0008 

  Expiration Date: 02/28/2011

 Name of Institution/Organization: 
 Arizona Board of Regents for and...

Applicants requesting funding for only one year should complete the 
column  under "Project Year 1."  Applicants requesting funding for multi-
year grants should complete all applicable columns.  Please read all 
instructions before completing form.

SECTION A - BUDGET SUMMARY 

U.S. DEPARTMENT OF EDUCATION FUNDS 

Budget Categories Project Year 1(a) Project Year 2 (b) Project Year 3 
(c) 

Project Year 4 
(d) 

Project Year 5 
(e) 

Total (f) 

1.  Personnel $                                                      

2.  Fringe Benefits $                                                                     

3.  Travel $                                                                      

4.  Equipment $                  0 $                  0 $                  0 $                  0 $                  0 $                  0 

5.  Supplies $                  0 $                  0 $                  0 $                  0 $                  0 $                  0 

6.  Contractual $                                                                      

7.  Construction $                  0 $                  0 $                  0 $                  0 $                  0 $                  0 

8.  Other $                                                                 

9.  Total Direct Costs 
(lines 1-8) 

$                                                      

10.  Indirect Costs* $                                                                 

11.  Training Stipends $                  0 $                  0 $                  0 $                  0 $                  0 $                  0 

12.  Total Costs (lines 9-
11) 

$                                                         

          *Indirect Cost Information (To Be Completed by Your Business Office):  
 
          If you are requesting reimbursement for indirect costs on line 10, please answer the following questions:  
 

          (1) Do you have an Indirect Cost Rate Agreement approved by the Federal government?  Yes  No 
          (2) If yes, please provide the following information: 
                    Period Covered by the Indirect Cost Rate Agreement: From: 7/1/2006 To: 6/30/2011 (mm/dd/yyyy)  

                    Approving Federal agency:  ED      Other (please specify): US Dept of Health & Human Services The Indirect Cost 
Rate is 36% 
          (3) For Restricted Rate Programs (check one) -- Are you using a restricted indirect cost rate that: 

                    Is included in your approved Indirect Cost Rate Agreement? or, Complies with 34 CFR 76.564(c)(2)? The Restricted 
Indirect Cost Rate is 0% 
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U.S. DEPARTMENT OF EDUCATION 

BUDGET INFORMATION 

NON-CONSTRUCTION PROGRAMS 

  OMB Control Number: 1894-0008 

  Expiration Date: 02/28/2011

 Name of Institution/Organization: 
 Arizona Board of Regents for and...

Applicants requesting funding for only one year should complete the 
column  under "Project Year 1."  Applicants requesting funding for multi-
year grants should complete all applicable columns.  Please read all 
instructions before completing form.

SECTION B - BUDGET SUMMARY 

NON-FEDERAL FUNDS 

Budget Categories Project Year 1(a) Project Year 2 
(b) 

Project Year 3 
(c) 

Project Year 4 
(d) 

Project Year 5 
(e) 

Total (f) 

1.  Personnel $                  0 $                  0 $                  0 $                  0 $                  0 $                  0 

2.  Fringe Benefits $                  0 $                  0 $                  0 $                  0 $                  0 $                  0 

3.  Travel $                  0 $                  0 $                  0 $                  0 $                  0 $                  0 

4.  Equipment $                  0 $                  0 $                  0 $                  0 $                  0 $                  0 

5.  Supplies $                  0 $                  0 $                  0 $                  0 $                  0 $                  0 

6.  Contractual $                  0 $                  0 $                  0 $                  0 $                  0 $                  0 

7.  Construction $                  0 $                  0 $                  0 $                  0 $                  0 $                  0 

8.  Other $                  0 $                  0 $                  0 $                  0 $                  0 $                  0 

9.  Total Direct Costs 
(lines 1-8) 

$                  0 $                  0 $                  0 $                  0 $                  0 $                  0 

10.  Indirect Costs $                  0 $                  0 $                  0 $                  0 $                  0 $                  0 

11.  Training Stipends $                  0 $                  0 $                  0 $                  0 $                  0 $                  0 

12.  Total Costs (lines 9-
11) 

$                  0 $                  0 $                  0 $                  0 $                  0 $                  0 
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ASSURANCES - NON-CONSTRUCTION PROGRAMS 

Standard Form 424B (Rev.7-97) 
 

Public reporting burden for this collection of information is estimated to average 15 minutes per response, including time for reviewing instructions, searching existing data sources, 

gathering and maintaining the data needed, and completing and reviewing the collection of information.  Send comments regarding the burden estimate or any other aspect of this collection 
of information, including suggestions for reducing this burden to the Office of Management and Budget, Paperwork Reduction Project (0348-0040), Washington DC 20503.

PLEASE DO NOT RETURN YOUR COMPLETED FORM TO THE OFFICE OF MANAGEMENT AND BUDGET. SEND IT TO THE 

ADDRESS PROVIDED BY THE SPONSORING AGENCY. 

NOTE:  Certain of these assurances may not be applicable to your project or program.  If you have questions, please contact the awarding 
agency.  Further, certain Federal awarding agencies may require applicants to certify to additional assurances.  If such is the case, you will 
be notified. 

As the duly authorized representative of the applicant, I certify that the applicant:  
  

1. Has the legal authority to apply for Federal assistance, 
and the institutional, managerial and financial capability 
(including funds sufficient to pay the non-Federal share of 
project cost) to ensure proper planning, management, and 
completion of the project described in this application. 
 

2. Will give the awarding agency, the Comptroller General of 
the United States, and if appropriate, the State, through 
any authorized representative, access to and the right to 
examine all records, books, papers, or documents related 
to the award; and will establish a proper accounting 
system in accordance with generally accepted accounting 
standards or agency directives. 
 

3. Will establish safeguards to prohibit employees from using 
their positions for a purpose that constitutes or presents 
the appearance of personal or organizational conflict of 
interest, or personal gain. 
 

4. Will initiate and complete the work within the applicable 
time frame after receipt of approval of the awarding 
agency. 
 

5. Will comply with the Intergovernmental Personnel Act of 
1970 (42 U.S.C. ''4728-4763) relating to prescribed 
standards for merit systems for programs funded under 
one of the 19 statutes or regulations specified in Appendix 
A of OPM's Standards for a Merit System of Personnel 
Administration (5 C.F.R. 900, Subpart F). 
 

6. Will comply with all Federal statutes relating to 
nondiscrimination. These include but are not limited to: (a) 
Title VI of the Civil Rights Act of 1964 (P.L. 88-352) which 
prohibits discrimination on the basis of race, color or 
national origin; (b) Title IX of the Education Amendments 
of 1972, as amended (20 U.S.C. ''1681-1683, and 1685-
1686), which prohibits discrimination on the basis of sex; 
(c) Section 504 of the Rehabilitation Act of 1973, as 
amended (29 U.S.C. '794), which prohibits discrimination 
on the basis of handicaps; (d) the Age Discrimination Act 

  

9. Will comply, as applicable, with the provisions of the 
Davis-Bacon Act (40 U.S.C. ''276a to 276a-7), the 
Copeland Act (40 U.S.C. '276c and 18 U.S.C. ''874) and 
the Contract Work Hours and Safety Standards Act (40 
U.S.C. '' 327-333), regarding labor standards for federally 
assisted construction sub-agreements. 
 

10. Will comply, if applicable, with flood insurance purchase 
requirements of Section 102(a) of the Flood Disaster 
Protection Act of 1973 (P.L. 93-234) which requires 
recipients in a special flood hazard area to participate in 
the program and to purchase flood insurance if the total 
cost of insurable construction and acquisition is $10,000 
or more. 
 

11. Will comply with environmental standards which may be 
prescribed pursuant to the following: (a) institution of 
environmental quality control measures under the 
National Environmental Policy Act of 1969 (P.L. 91-190) 
and Executive Order (EO) 11514; (b) notification of 
violating facilities pursuant to EO 11738; (c) protection of 
wetlands pursuant to EO 11990; (d) evaluation of flood 
hazards in floodplains in accordance with EO 11988; (e) 
assurance of project consistency with the approved State 
management program developed under the Coastal Zone 
Management Act of 1972 (16 U.S.C. ''1451 et seq.); (f) 
conformity of Federal actions to State (Clear Air) 
Implementation Plans under Section 176(c) of the Clear 
Air Act of 1955, as amended (42 U.S.C. ''7401 et seq.); 
(g) protection of underground sources of drinking water 
under the Safe Drinking Water Act of 1974, as amended, 
(P.L. 93-523); and (h) protection of endangered species 
under the Endangered Species Act of 1973, as amended, 
(P.L. 93-205). 
 

12. Will comply with the Wild and Scenic Rivers Act of 1968 
(16 U.S.C. ''1721 et seq.) related to protecting 
components or potential components of the national wild 
and scenic rivers system. 
 

13. Will assist the awarding agency in assuring compliance 
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of 1975, as amended (42 U.S.C. '' 6101-6107), which 
prohibits discrimination on the basis of age; (e) the Drug 
Abuse Office and Treatment Act of 1972 (P.L. 92-255), as 
amended, relating to nondiscrimination on the basis of 
drug abuse; (f) the Comprehensive Alcohol Abuse and 
Alcoholism Prevention, Treatment and Rehabilitation Act 
of 1970 (P.L. 91-616), as amended, relating to 
nondiscrimination on the basis of alcohol abuse or 
alcoholism; (g) '' 523 and 527 of the Public Health Service 
Act of 1912 (42 U.S.C. '' 290 dd-3 and 290 ee 3), as 
amended, relating to confidentiality of alcohol and drug 
abuse patient records; (h) Title VIII of the Civil Rights Act 
of 1968 (42 U.S.C. ' 3601 et seq.), as amended, relating 
to nondiscrimination in the sale, rental or financing of 
housing; (i) any other nondiscrimination provisions in the 
specific statute(s) under which application for Federal 
assistance is being made; and (j) the requirements of any 
other nondiscrimination statute(s) which may apply to the 
application. 
 

7. Will comply, or has already complied, with the 
requirements of Titles II and III of the uniform Relocation 
Assistance and Real Property Acquisition Policies Act of 
1970 (P.L. 91-646) which provide for fair and equitable 
treatment of persons displaced or whose property is 
acquired as a result of Federal or federally assisted 
programs. These requirements apply to all interests in real 
property acquired for project purposes regardless of 
Federal participation in purchases. 
 

8. Will comply, as applicable, with the provisions of the 
Hatch Act (5 U.S.C. ''1501-1508 and 7324-7328) which 
limit the political activities of employees whose principal 
employment activities are funded in whole or in part with 

Federal funds.  

with Section 106 of the National Historic Preservation Act 
of 1966, as amended (16 U.S.C. '470), EO 11593 
(identification and protection of historic properties), and 
the Archaeological and Historic Preservation Act of 1974 
(16 U.S.C. ''469a-1 et seq.). 
 

14. Will comply with P.L. 93-348 regarding the protection of 
human subjects involved in research, development, and 
related activities supported by this award of assistance. 
 

15. Will comply with the Laboratory Animal Welfare Act of 
1966 (P.L. 89-544, as amended, 7 U.S.C. ''2131 et seq.) 
pertaining to the care, handling, and treatment of warm 
blooded animals held for research, teaching, or other 
activities supported by this award of assistance. 
 

16. Will comply with the Lead-Based Paint Poisoning 
Prevention Act (42 U.S.C. ''4801 et seq.) which prohibits 
the use of lead- based paint in construction or 
rehabilitation of residence structures. 
 

17. Will cause to be performed the required financial and 
compliance audits in accordance with the Single Audit Act 
Amendments of 1996 and OMB Circular No. A-133, 
"Audits of States, Local Governments, and Non-Profit 
Organizations." 
 

18. Will comply with all applicable requirements of all other 
Federal laws, executive orders, regulations and policies 
governing this program.  

Signature of Authorized Certifying Representative: 

Name of Authorized Certifying Representative: Kimberly Habiger 

Title: Grant & Contract Officer Sr. 

Date Submitted: 07/01/2010 
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Approved by OMB 0348-0046 Exp. 

Disclosure of Lobbying Activities  
Complete this form to disclose lobbying activities pursuant to 31 U.S.C. 1352 
1. Type of Federal Action: 
 

 Contract 

 Grant 

 Cooperative Agreement 

 Loan 

 Loan Guarantee 

 Loan Insurance

2.  Status of Federal Action: 

 Bid/Offer/Application 

 Initial Award 

 Post-Award 

3. Report Type: 

 Initial Filing 

 Material Change 

 
For Material Change 
only: 
Year: 0Quarter: 0 
Date of Last Report:  

4. Name and Address of Reporting Entity:  
 Prime         Subawardee 

                                     Tier, if known:  
Name:  
Address:  
City:  
State:  
Zip Code + 4: - 
 

Congressional District, if known:  

5. If Reporting Entity in No. 4 is a Subawardee, Enter Name 
and Address of Prime: 
 
Name:  
Address:  
City:  
State:  
Zip Code + 4: - 
 

Congressional District, if known:  

6. Federal Department/Agency:  7. Federal Program Name/Description:  

CFDA Number, if applicable:  

8. Federal Action Number, if known:  9. Award Amount, if known: $ 
10. a. Name of Lobbying Registrant (if individual, last name, 
first name, MI):  
Address:  
City:  
State:  

Zip Code + 4: - 

b. Individuals Performing Services (including address if 
different from No. 10a) 
(last name, first name, MI):  
Address:  
City:  
State:  

Zip Code + 4: - 
11. Information requested through this form is authorized by title 31 U.S.C. section 
1352. This disclosure of lobbying activities is a material representation of fact upon 
which reliance was placed by the tier above when this transaction was made or 
entered into. This disclosure is required pursuant to 31 U.S.C. 1352. This information 
will be reported to the Congress semi-annually and will be available for public 
inspection. Any person who fails to file the required disclosure shall be subject to a 
civil penalty of not less than $10,000 and not more than $100,000 for each such 

failure. 

Name:  
Title:  
Applicant: Arizona Board of Regents for and on behalf of 
Arizona State University 

Date:  

Federal Use Only: 

Authorized for Local 
Reproduction 

Standard Form LLL (Rev. 7-

97) 

PR/Award # S385A100077 e9



   

 CERTIFICATION REGARDING LOBBYING 
  
 

Certification for Contracts, Grants, Loans, and Cooperative Agreements.

The undersigned certifies, to the best of his or her knowledge and belief, that: 

(1) No Federal appropriated funds have been paid or will be paid, by or on behalf of the undersigned, to any 
person for influencing or attempting to influence an officer or employee of any agency, a Member of Congress, an 
officer or employee of Congress, or an employee of a Member of Congress in connection with the awarding of any 
Federal contract, the making of any Federal grant, the making of any Federal Loan, the entering into of any 
cooperative agreement, and the extension, continuation, renewal, amendment, or modification of any Federal 
contract, grant, loan or cooperative agreement. 

(2) If any funds other than Federal appropriated funds have been paid or will be paid to any person for influencing 
or attempting to influence an officer or employee of any agency, a Member of Congress, an officer or employee of 
Congress, or an employee of a Member of Congress in connection with this Federal contract, grant, loan or 
cooperative agreement, the undersigned shall complete and submit Standard Form - LLL, "Disclosure of Lobbying 
Activities," in accordance with its instructions. 

(3) The undersigned shall require that the language of this certification be included in the award documents for all 
subawards at all tiers (including subcontracts, subgrants and contracts under grants, loans, and cooperative 
agreements) and that all subrecipients shall certify and disclose accordingly. This certification is a material 
representation of fact upon which reliance was placed when this transaction was made or entered into. Submission 
of this certification is a prerequisite for making or entering into this transaction imposed by section 1352, title 31, 
U.S. Code. Any person who fails to file the required certification shall be subject to a civil penalty of not less than 
$10,000 and not more than $100,000 for each such failure. 

Statement for Loan Guarantees and Loan Insurance. 

The undersigned states, to the best of his or her knowledge and belief, that: 

If any funds have been paid or will be paid to any person for influencing or attempting to influence an officer or 
employee or any agency, a Member of Congress, an officer or employee of Congress, or an employee of a 
Member of Congress in connection with this commitment providing for the United States to insure or guarantee a 
loan, the undersigned shall complete and submit Standard Form-LLL, "Disclosure of Lobbying Activities," in 
accordance with its instructions. Submission of this statement is a prerequisite for making or entering into this 
transaction imposed by section 1352, title 31, U.S. Code. Any person who fails to file the required statement shall 
be subject to a civil penalty of not less than $10,000 and not more than $100,000 for each such failure. 
 

APPLICANT'S ORGANIZATION  

Arizona Board of Regents for and on behalf of Arizona 
State University

 

PRINTED NAME AND TITLE OF AUTHORIZED REPRESENTATIVE

Prefix:   First Name: Kimberly  Middle Name: A

Last Name: Habiger Suffix:   

Title: Grant & Contract Officer Sr.

Signature:  Date: 

_______________________  07/01/2010  

ED 80-0013  03/04  
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  OMB No.1894-0005   Exp.01/31/2011 

 
Section 427 of GEPA 
 

 

NOTICE TO ALL APPLICANTS  

The purpose of this enclosure is to inform you about a 
new provision in the Department of Education's General 
Education Provisions Act (GEPA) that applies to 
applicants for new grant awards under Department 
programs. This provision is Section 427 of GEPA, 
enacted as part of the Improving America's Schools Act 

of 1994 (Public Law (P. L.) 103-382). 

To Whom Does This Provision Apply? 

Section 427 of GEPA affects applicants for new grant 
awards under this program. ALL APPLICANTS FOR 
NEW AWARDS MUST INCLUDE 
INFORMATION IN THEIR APPLICATIONS TO 
ADDRESS THIS NEW PROVISION IN ORDER 
TO RECEIVE FUNDING UNDER THIS 
PROGRAM. 
 
(If this program is a State-formula grant program, a 
State needs to provide this description only for projects 
or activities that it carries out with funds reserved for 
State-level uses. In addition, local school districts or 
other eligible applicants that apply to the State for 
funding need to provide this description in their 
applications to the State for funding. The State would be 
responsible for ensuring that the school district or other 
local entity has submitted a sufficient section 427 
statement as described below.)  

What Does This Provision Require?  

Section 427 requires each applicant for funds (other 
than an individual person) to include in its application a 
description of the steps the applicant proposes to take to 
ensure equitable access to, and participation in, its 
Federally-assisted program for students, teachers, and 
other program beneficiaries with special needs. This 
provision allows applicants discretion in developing the 
required description. The statute highlights six types of 
barriers that can impede equitable access or 
participation: gender, race, national origin, color, 
disability, or age. Based on local circumstances, you 
should determine whether these or other barriers may 
prevent your students, teachers, etc. from such access or 
participation in, the Federally-funded project or activity. 
The description in your application of steps to be taken 
to overcome these barriers need not be lengthy; you may 

provide a clear and succinct  

description of how you plan to address those barriers 
that are applicable to your circumstances. In addition, 
the information may be provided in a single narrative, 
or, if appropriate, may be discussed in connection with 
related topics in the application. 
 
Section 427 is not intended to duplicate the 
requirements of civil rights statutes, but rather to ensure 
that, in designing their projects, applicants for Federal 
funds address equity concerns that may affect the ability 
of certain potential beneficiaries to fully participate in 
the project and to achieve to high standards. Consistent 
with program requirements and its approved 
application, an applicant may use the Federal funds 

awarded to it to eliminate barriers it identifies. 

What are Examples of How an Applicant Might 
Satisfy the Requirement of This Provision? 

The following examples may help illustrate how an 
applicant may comply with Section 427. 

(1) An applicant that proposes to carry out an adult 
literacy project serving, among others, adults with 
limited English proficiency, might describe in its 
application how it intends to distribute a brochure 
about the proposed project to such potential 
participants in their native language. 
 
(2) An applicant that proposes to develop 
instructional materials for classroom use might 
describe how it will make the materials available on 
audio tape or in braille for students who are blind. 
 
(3) An applicant that proposes to carry out a model 
science program for secondary students and is 
concerned that girls may be less likely than boys to 
enroll in the course, might indicate how it intends to 
conduct "outreach" efforts to girls, to encourage 
their enrollment. 

We recognize that many applicants may already be 
implementing effective steps to ensure equity of access 
and participation in their grant programs, and we 
appreciate your cooperation in responding to the 

requirements of this provision.  
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Estimated Burden Statement for GEPA Requirements 

According to the Paperwork Reduction Act of 1995, no persons are required to respond to a collection of 
information unless such collection displays a valid OMB control number. The valid OMB control number for this 
information collection is 1894-0005. The time required to complete this information collection is estimated to 
average 1.5 hours per response, including the time to review instructions, search existing data resources, gather 
the data needed, and complete and review the information collection. If you have any comments concerning the 
accuracy of the time estimate(s) or suggestions for improving this form, please write to: U.S. Department of 
Education, 400 Maryland Avenue, S.W., Washington, D.C. 20202-4537. 
 

Applicants should use this section to address the GEPA provision. 

Attachment: 
Title : TIF GEPA      
File  : C:\fakepath\TIF GEPA.doc 
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Arizona Ready-for-Rigor Project 

Teacher Incentive Fund Grant Program 

GEPA 427 
 

 

In full support of Section 427 of GEPA, we will work to reduce barriers that might 

impede equitable participation of any qualified teacher candidate, partner district teacher or 

administrator due to gender, race, national origin, color, disability, or age.  The READY-FOR-

RIGOR project strives to serve those people and communities which have historically been 

denied access to the best training and services.  The READY-FOR-RIGOR project is targeted to 

seventeen of the highest poverty school districts and communities across the state of Arizona.  

The use of video conferencing and other distance technology will allow these traditionally 

underserved school districts to participate regardless of their location. 

We will fully and completely serve all teacher candidates, teachers and school leaders 

participating in READY-FOR-RIGOR programs regardless of background.  The READY-FOR-

RIGOR project will make any necessary accommodation to enhance and/or enable teacher 

candidates, teachers, or district administrators to learn and thrive in their professional 

responsibilities; this may include note taking, language translation, signed language interpreters 

(and any other accommodations as addressed by the Americans with Disabilities Act) to all 

participants with disabilities.  
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Arizona Ready-for-Rigor Project 
Teacher Incentive Fund Grant Program -- U.S. Department of Education 

The Arizona Department of Education, The National Institute for Excellence in Teaching, The 

Mary Lou Fulton Teachers College at Arizona State University, Seventeen Partner Districts 

 

The Ready-for-Rigor Project is participating in the Evaluation Competition 
 

The Arizona Ready-for-Rigor Project is a statewide network of 59 schools in 17 partner districts 

serving 37,130 high-need students, the Arizona Department of Education, the National Institute 

for Excellence in Teaching, and Arizona State University.  This coalition will implement a 

performance-based compensation system in historically struggling schools for the purpose of 

increasing student achievement, retaining highly effective educators, and fostering exemplary 

school culture in the highest-need communities across Arizona.  Through the Teacher Incentive 

Fund grant program, the Arizona Ready-for-Rigor Project will pursue three objectives: 
 

Objective 1:  Using a statewide Ready-for-Rigor Support Center anchored by the Arizona 

Department of Education, the National Institute for Excellence in Teaching, and Arizona State 

University, work with a network of 59 historically struggling, high-need schools in partner 

districts across Arizona to achieve four key outcomes at each site: 

a. Increase school-wide student achievement to no less than a year and a half of academic 

growth per school year, a TAP index score of “4” by the third year of school participation; 

b. Increase school-wide teaching effectiveness to no less than a TAP index score of “3.5” by the 

third year of school participation; 

c. Increase principal effectiveness to a rating of “Exceeds” as measured by student 

achievement, observational and survey indicators by the third year of school participation; 

d. Increase overall school functioning to no less than a grade of “B” by the third year of school 

participation. 
 

Objective 2:  Using targeted, higher-than-average, teacher pay-for-performance bonuses; 

targeted, technology-enabled, and district-based principal and/or teacher preparation programs 

(in collaboration with ASU); and the resources of the statewide Ready-for-Rigor Support Center, 

prepare, recruit and retain highly effective principals and teachers in the hard-to-staff schools and 

areas (thus eliminating key educator shortages) in the 59 participating high-need schools. 
 

Objective 3:  Contribute to the research knowledge base on performance-based compensation 

systems by participating in Mathematica’s national evaluation study with eight partner district 

schools (four paired experimental and control schools) and through the Ready-for-Rigor 

Project’s own comprehensive program evaluation plan across all 59 TAP schools. 
 

Led by the Mary Lou Fulton Teachers College at Arizona State University, this type of cross-

organizational, statewide partnership to increase student achievement, educator effectiveness, 

and school functioning is unprecedented in the United States.  The Arizona Ready-for-Rigor 

Project is driven by two strategic imperatives: 1) Achieve full-fidelity implementation of the 

TAP System for Teacher and Student Advancement in the 59 targeted schools, and 2) Achieve a 

norm of systematically using value-added and other fine-grained data to design and evaluate 

classroom instruction as well as all school-university professional development and certification 

programming and services for the purpose of achieving Objectives One and Two. 
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NEED FOR THE PROJECT 

Students in the state of Arizona have historically performed near the bottom on the 

National Assessment of Educational Progress (NAEP) and this is clearly unacceptable. 

Specifically, the 2009 results showed that our students’ achievement consistently ranks 

somewhere between 40th and 48th in the country.  Arizona is ready for rigor.  Leaders in 

education, commerce and politics accept as truth that Arizona students can perform up to the 

level of the highest performing U.S. states (e.g., Massachusetts) and international competitors 

(Singapore, South Korea) on globally benchmarked exams.  Arizonians are tired of low student 

performance, and of excuses.  We know that key institutions in Arizona have not worked 

together with a coordinated sense of urgency to improve student achievement; we change that in 

this proposal.  Key considerations include: 

Population/Geographic Distribution 

• Arizona: 6.6 million residents 

• Phoenix metro: 4.3 million residents (fifth largest U.S. city) 

• Sixth-largest state geographically at more than 113,000 square miles, 98% of which is 

classified as rural; home for a quarter of Arizona’s population.  

Demographics 

• Largest American Indian population of any state (5.8% of AZ population); American Indian 

students are the state’s lowest-achieving subgroup 

• Among the six states with the largest English Language Learning student populations 

including California, Florida, Texas, Illinois, and New York 

• Hispanics are the majority-minority at 30% of the population 
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Economics 

• Eleventh-highest poverty rate in the country at 14.6% of its population. 

• Nineteenth-highest unemployment rate at 9.5% 

• The worst levels of poverty in Arizona occur in the rural parts of the state including the 

northeastern counties populated largely by American Indians, including the Hopi, Navajo, 

and Apache Tribes and southern (border with Mexico) counties populated by the Tohono 

O’odham Tribe and Hispanic residents. 

Educational Funding 

• Ranks last nationally in per pupil expenditures 

• Ranks 35th in the nation for average teacher salaries adjusted for cost of living; $6,536 below 

the national average   

• Recent state budget cuts in education are leading to significant teacher layoffs 

• In May, 2010, voters overwhelmingly approved a three-year temporary sales tax increase to 

prevent further losses to education 

Teacher Working Conditions (State Survey 2007) 

• Fewer than half of teachers reported receiving substantial amounts of professional 

development in most teaching areas (including many areas of reported need) 

• A majority of novice teachers reported not being mentored at all, mentored by other novice 

teachers, or mentored by teachers with heavy mentoring loads. 

• Financial considerations reported to play a large role in the career decisions of early leavers 

• A majority of teachers expressed deep concerns about the lack of opportunities to lead and to 

influence school policies and practices. 

• Teachers clearly expressed a need for more time to collaborate. 
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Like other states, Arizona’s students perform at both the highest and lowest levels on 

standardized tests.  As has been noted in research (e.g., Haycock & Crawford, 2008), this 

performance gap is thought to be associated with a gap in teacher effectiveness.  Arizona 

students from the highest-need urban and rural communities perform least well on standardized 

tests.  These communities are also where the least effective teachers and school leaders are 

found.  We begin here.  The table below provides a snapshot of the partner districts and schools 

served in this proposal: 

Statewide 
 

Partner Districts                                             17 

--Urban Districts                                                 9 

--Rural Districts                                                   7 

--Charter                                                              1 

Average Free and Reduced Lunch          84%    

Students                     37,130              

Schools         59                      

   
 

Federal Label for Targeted 59 Schools__________ %           _Number 
Made AYP     10 %    6 

 Warning      17 %  10 

 Improvement      15 %    9 

 Restructuring Tier III    53 %  31 

 Restructuring Tier I      5 %    3 

 

By Region 
 

Northern Arizona – Tribal 

Cedar, Chinle, Ganado, San Carlos, Window Rock 
Schools        15     

Students        6,337     

% of English Language Learners     11%     

Dominant Ethnicity       American Indian (95%) 

2008 Census - % of students served from families of poverty 39% 
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Phoenix Metro 
Avondale, Deer Valley, Glendale, Murphy, Osborn, Pendergast, Phoenix Union, Roosevelt, UPSI 

Schools        31     

Students        22,787     

% of English Language Learners     24%    

Dominant Ethnicity       Hispanic (47%) 

2008 Census - % of students served from families of poverty 24% 

 

Southern Arizona 

Douglas, Gadsden, Sunnyside 
Schools        13     

Students        8,006     

% of English Language Learners     35%     

Dominant Ethnicity       Hispanic (82%) 

2008 Census - % of students served from families of poverty 40% 

 

 

This project serves 59 of the highest-need schools in the state and their high-need 

students.  Whether urban or rural, these schools are located in Arizona’s most economically 

challenged communities.  The students of these schools are dominantly Hispanic and American 

Indian.  Many of them speak English as a second language and come from families living in 

poverty.  While “a good education” is conceptually understood as a means to a better life, access 

to a stimulating and challenging education is limited for many of these students, especially in 

remote rural communities.  High dropout and low graduation rates are an ongoing issue in these 

urban and rural communities. 

A review of the schools in the “High-Need Schools Documentation” (Part 6: Other 

Attachments Forms) illuminates the poverty within the targeted school communities (i.e., 

Northern Arizona – 79% FRL, Phoenix Metro – 83% FRL, Southern Arizona – 92% FRL).  Not 

surprisingly, the percentage of English Language Learner increases with the proximity of the 

partner district to the Mexican border. 
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The 59 targeted schools report a collective annual teacher turnover of 19%.  They also 

report that close to 9% of their teachers have less than three years of experience.  Only 2% of 

teachers were reported as teaching out of subject, but these data dramatically understate the 

shortage of teachers in hard-to-staff subjects like middle school math and science.  The evidence 

of this is that a number of partner districts (particularly rural) reported that their middle school 

grades (i.e., 6-8) are being taught as self-contained classrooms because they are unable to find 

highly qualified teachers in the appropriate subject areas. 

The High-Need Schools Documentation spreadsheet also indicates the lack of academic 

success that the majority of these schools have experienced.  Most are in Tier III Restructuring 

under NCLB.  Of the 19 schools located in highly rural Arizona communities (i.e., northern 

tribal lands and southern border with Mexico), 16 are in Tier III or Tier I restructuring.  Simply 

stated, these schools are among the lowest performing schools in the state.  These schools 

struggle to marshal the resources to implement reforms that produce results.  Obtaining resources 

for school improvement (e.g., professional development, curriculum and adoption support) is 

particularly challenging in Arizona’s numerous remote communities and can involve 4 to 6 hours 

of travel time from the Phoenix metropolitan. 

In most cases, the history of academic failure in these schools reflects a dynamic where 

people are working hard, yet elemental components of school effectiveness are missing.  To 

better understand this, we asked partner district leaders to complete an informal survey that 

assigned a “grade” to the 59 proposed target schools on several key dimensions.  All 17 partner 

district superintendents (and many of their central office leaders) responded.  In the table below, 

the average grade assigned for each item is noted in red followed by a synopsis of leaders’ 

comments.  
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INTERNAL SURVEY TO BE USED FOR TIF PROPOSAL ONLY 
Please complete these questions thinking of the school(s) that you would like to propose as participants 

in the TIF grant.  You are not being asked to identify the name of the school and results will NOT be 

shared with anyone in your partner district. 
 

“GRADE”:                         A                             B                       C                             D                             F 
If you did not assign a grade of “A”, please provide a specific description of the area(s) for improvement. 
 

STAFF 

Exemplary effectiveness in the teaching staff (across the board: subjects, grade levels, 

specialization areas)     “C-“, high agreement across district leaders 
 

Effective teaching strategies and research based instructional strategies are either not 

demonstrated or minimally demonstrated in the classrooms. Low student achievement scores do 

not indicate the presence of exemplary teachers, and many students are not showing steady 

growth. Schools report that there are many young/inexperienced teachers, and that highly 

qualified staff is hard to retain. Several schools need support in the following areas: instructional 

alignment, data-driven instructional approaches, and overall teacher morale.  
 

Exemplary effectiveness in teacher leaders (across the board: subjects, grade levels, 

specialization areas)     “C-“, high variation in responses across district leaders 
 

  

Most schools have teacher leaders, but their expertise and responsibilities are generally limited. 

Lack of appropriate professional development activities, vision, and resources (time, travel, and 

money) seem to be the cause. Even when teacher leaders are highly trained and well qualified, 

transfer of knowledge into practice is not always apparent. Schools would welcome support in 

leadership development, coaching techniques, and accountability.  
 

Exemplary effectiveness in principal leadership     “C“,  high variation in responses across 

district leaders 
 

Principal leadership tends to fall short of exemplary effectiveness. The principal mobility rate is 

high, and schools have a hard time developing instructional leaders that are committed to 

sustainable growth. Principals are not always involved in the schools’ professional development 

activities, and many lack the instructional knowledge to instigate change. Principal presence does 

not equal principal effectiveness at many schools, with principals’ time and attention being 

spread thin due to the position’s demands. Schools would welcome support in developing 

principals who have the capacity to build professional learning communities. 
 

INSTRUCTIONAL LEADERSHIP 

State-of-the-art effectiveness in the ongoing monitoring and interactive shaping of teaching 

and teachers to bring them to their highest levels of effectiveness and student impact      

“C-“, high variation in responses across district leaders 
 

Teacher evaluation instruments tend to be ineffective, unreliable, inconsistent, and infrequent. At 

some schools, there is no evidence of mentoring, shaping, or movement. Data compilation 

techniques would be useful, as data is not being used to effectively shape instructional decisions 

at many schools. Teachers would benefit from differentiated instruction on best practices. Some 

schools report that monitoring initiatives are being developed or have been recently 

implemented, so support in aligning data with improvement goals would be appreciated. 
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PROFESSIONAL DEVELOPMENT 

Professional development driven by current student achievement trends, ongoing 

classroom observation, and that is “lean, mean”, and “down-to-a-teacher” relevant as 

evidenced by immediate, measurable impact on teaching effectiveness and student 

achievement.     “C-“, high agreement across district leaders 
 

On the whole, professional development initiatives are designed for the whole district instead of 

“down-to-a-teacher”.  Data gathered from assessments are used to shape professional 

development efforts inconsistently. Some schools have developed job embedded professional 

development based on the evidence of need, while others’ Professional development activities 

are not related to student achievement trends or classroom observations. Some schools report an 

inability to participate in training offered by the state because of financial and location-related 

constraints. Overall, districts would benefit from development in this area. 
 

STAFF MOTIVATION 

Teachers who are unrelenting, driven, and exceptionally motivated to take each of their 

students to the highest level of learning achievement and self-actualization     “C-“, high 

variation in responses across district leaders 
 

There are teachers on both ends of the spectrum. Some are highly motivated, and some are active 

resisters. In some cases, veteran teachers have lost the passion that drives high levels of learning 

achievement. Expectations for teachers can be low, which is often coupled with expectations of 

failure. Some districts that lack motivated teachers are enduring some structural changes. 

Districts are ready to accept the training and support necessary to ensure that students reach their 

full potential. 
 

Principal(s) who is unrelenting, driven, and exceptionally motivated to take teachers and 

each of their students to the highest level of learning achievement and self-actualization      

“B“, high variation in responses across district leaders 
 

For the most part, principals in these districts have the work ethic and motivation to serve 

children and their academic community. Some principals face internal climate issues that 

undermine their ability to take their schools to the highest level of learning achievement. In some 

instances, principals have not been able to help students and teachers achieve self-actualization 

because the expectations and demands placed upon them are very high. The principals that are 

not exceptionally motivated tend to lack in situational awareness, communication skills, 

organization, and vision. Districts welcome the opportunity to build leadership capacity through 

training and support. 
 

 

Given the low historical performance of most of these schools, the responses appear 

candid, predictable, possibly “graded” a bit higher than expected, and disheartening.  The 

comments paint a picture of marginally effective and motivated teachers, lack-luster monitoring 

by harried school leaders, and professional development that is neither responsive to teacher 
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needs or student outcomes.  The step-wise and escalating nature of NCLB accountability labels 

inform us that a number of these schools have been unsuccessful for years, in spite of various 

reform efforts.  

Why haven’t these long-struggling schools improved?   What has the state done to help 

turn them around?  Arizona has been known as a state “that does not collaborate” so struggling 

schools have often had to sink or swim largely on their own.  There may have been help from a 

capable but under-resourced state department of education, but that help has frequently been 

perceived as pressure associated with high-stakes accountability; a context of compliance has 

been common. 

Arizona’s colleges of education have historically done little to help the state’s lowest 

performing schools.  In the past, if university faculty members did work with schools, they 

tended to be schools in the more affluent communities, possibly where their own children 

attended.  One notable exception is the work of the Mary Lou Fulton Teachers College at ASU.  

This college has worked intimately with high-need school districts largely in the Phoenix 

metropolitan.  Because of the cost of this work and growing budget deficits, expansion to other 

high-need districts across the state has been slow. 

Finally, unlike other states, the 231 school districts in Arizona have not collaborated well 

across district boundaries.  In some cases, it is a matter of isolation in the many remote parts of 

Arizona.  In the Phoenix metropolitan, it is competition, with numerous, small (i.e., 6-10 school) 

districts struggling to maintain local control and achieve better results than their peer school 

districts.  Small districts with limited resources have tried to solve problems alone, and many 

times without success. 
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A New State Strategy is Needed 

 The 59 targeted schools need something different; not an “add on” intervention but a 

school- and community-wide jolt from a defibrillator to bring about a new rhythm of academic 

rigor and elevated professional expectations.  To achieve excellence, in this proposal, we intend 

to implement comprehensive, collaborative and audacious reform in these 59 targeted partner 

district schools. 

But readers should ask, “Given the history of these particular schools, and this state, why 

should we expect that a TIF award would lead to a successful outcome; how will this school 

reform effort be different?”  Reflecting on the bleak factoids, spreadsheets quantifying need and 

lack of success, survey results describing mediocrity, and the historical lack of collaboration, it 

would be easy to question the wisdom of an investment in Arizona K-12 school reform.   

But something is different: 

1. We have key organizations that have “stepped up” and are ready to collaborate in a highly 

coordinated statewide effort for tenacious and results-producing reform in the 59 targeted 

schools. 

2. We have a proven model of comprehensive school reform with a performance-based 

compensation system that has produced significant student achievement and teaching 

effectiveness results in a number of high-need, historically failing schools across the nation. 

3. We have the ability to leverage substantial resources to implement a statewide school reform 

initiative driven by a performance-based compensation system. 

While the details of these three points will be elaborated in the Project Design section, 

this overview provides a “big picture” perspective.  We have branded this the “Arizona Ready-
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for-Rigor Project.”  Knowing that school reform is difficult even under the best of circumstances, 

we understand why it has been close to impossible for struggling schools to improve in 

Arizona’s historically unsupportive environment.   

In the Ready-for-Rigor Project, Arizona State University (ASU), the Arizona Department 

of Education (ADE), the National Institute for Excellence in Teaching (NIET), and partner 

districts will collaborate to deliver an “Intensive Care Unit” (ICU) level of support to the 59 

targeted schools.  The two strategic imperatives for this statewide campaign are full-fidelity 

implementation of the TAP system for comprehensive school reform and use of student 

achievement, teacher performance, school leadership, and school function data to drive 

customized professional development and services delivered in an “ICU” manner to achieve the 

target objectives.   

Realizing the scope of the “59” challenge, the Ready-for-Rigor Project will create a 

statewide support center and a network of Regional Executive Master Teacher Leaders.  The 

Ready-for-Rigor Support Center will be anchored by the partnering organizations and will 

leverage the resources of a sizable Teacher Quality Partnership grant funded in December 2009. 

The TAP Comprehensive Reform Schools will be launched in two waves to ensure that 

teacher, administrator, and community understanding and buy-in are firmly established as a 

condition for launch.  One urban district, Glendale Elementary School District, has consented to 

participate in the national evaluation with eight schools.  The scale of the statewide Ready-for-

Rigor Project demands program evaluation beyond these eight schools and ASU will conduct a 

comprehensive study of the affects of the TAP school reform and performance-based 

compensation system alongside Mathematica Policy Research.   
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QUALITY OF LOCAL EVALUATION 

In the spirit of “backward lesson planning” (Wiggins, 1998), we now elaborate the objectives, processes, output and outcome 

measures and data collection plan.  After elaborating what we hope to achieve, we continue with the description of project design.  

The Ready-for-Rigor Project intends to apply for the TIF Evaluation Competition and thus will be collaborating with Mathematica 

Policy Research on some of the program evaluation measures and processes. 

Objective 1:  Using a statewide Ready-for-Rigor Support Center anchored by the Arizona Department of Education, the National 

Institute for Excellence in Teaching, and Arizona State University, work with a network of 59 historically struggling, high-need schools 

in partner districts across Arizona to achieve four key outcomes at each site: 

a. Increase school-wide student achievement to no less than a year and a half of academic growth per school year, a TAP index score 

of “4” by the third year of school participation; 

b. Increase school-wide teaching effectiveness to no less than a TAP index score of “3.5” by the third year of school participation; 

c. Increase principal effectiveness to a rating of “Exceeds” as measured by student achievement, observational and survey indicators 

by the third year of school participation; 

d. Increase overall school functioning to no less than a grade of “B” by the third year of school participation. 
 

Processes Data Collection:  Outputs 

Measures When By Whom 

P
R

/A
w

ard # S
385A

100077
e11



12 

 

a. Leverage the resources of Arizona State University’s 5-

year Teacher Quality Partnership (TQP) grant (FY 2009) 

with the TIF grant to provide comprehensive school 

reform services to 59 partner district schools through the 

Ready-For-Rigor Support Center, specifically: 

• Link participating schools/districts to the longitudinal 

teacher tracking data system provided by the TQP grant 

• Provide the services of the State TAP Director, 12 

Regional Master Teacher Leaders, and ongoing TAP 

professional development training, support, and 

accountability made available in the TQP grant 

• Provide beginning teacher induction support and 

targeted teacher and administrator professional 

development (including data usage training and tools) 

made available in the TQP grant 

• Aim district-based teacher and principal certification 

programs made available in the TQP grant to hard-to-

staff schools/areas 

• Implementation plan and budget extending the 

services provided to the original 25 TAP 

Comprehensive Reform Schools (in the TQP 

grant) to an additional 28 schools in the TIF 

grant. 

• All 59 schools and the associated partner 

districts are linked to the teacher tracking data 

system. 

• All 59 schools receive TAP services from a 

TAP Regional Master Teacher Leaders as well 

as other TAP training, support, and 

accountability 

• All 59 schools receive teacher induction 

support and targeted teacher and administrator 

professional development (including data 

usage training and tools) 

• ASU teacher and principal certification 

programs address partner district needs for 

hard-to-staff schools/areas. 

 

 

quarterly 

review 

 

 

PI Ridley 

(for TQP & TIF) 

 

 

TQP Project 

Director 

& 

TIF Project 

Director 

b. Employ an MOU to concretize the respective duties and 

obligations of the anchoring institutions in the Ready-for-

Rigor Support Center (the Arizona Department of 

Education, National Institute for Excellence in Teaching, 

Arizona State University)  

• MOU drafted and entities agree in principle 

upon submission of the TIF RFP.  Document 

is signed to initiate project after award. 

• Quarterly meetings of parent institutions and 

annual formal review of operations & MOU  

annual 

formal 

review 

PI Ridley 

drafts MOU 

 

Leadership of 

parent institutions 

c. Employ a school board-approved Intergovernmental 

Agreement (IGA) with partner districts to ensure full-

fidelity implementation and fiscal management at the 59 

participating schools (during and post-grant) 

• A TQP-inspired IGA is in force with partner 

districts.  IGA is amended to incorporate TIF 

considerations (e.g., Web Portal) and signed 

by partner districts representing all 59 partner 

district schools. 

first 

quarter of 

TIF 

Project 

start-up 

TIF Project 

Director 
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d. Use a WEB 2.0 platform data portal system to provide 

partner districts with highly accessible and secure teacher 

and administrator data (i.e., down to the classroom, 

teacher, and student levels) and training on the use of data 

to formatively guide teaching for student mastery 

• All partner districts in the TIF project and 

their 59 participating schools have secure, 

“down to a teacher”, access to student 

achievement, other relevant data (e.g., 

attendance) and practical analytical tools. 

• Teachers, principals, central administrators, 

ASU and other Ready-for-Rigor Support 

Center implementers use data portal system on 

a daily basis to improve achievement 

first year 

of TIF 

Project 

 
monitor 

monthly 

through 

portal 

 

TIF Project 

Director 

 

Ready-for-Rigor 

IT Staff 

e. Deliver teacher and administrator professional 

development to facilitate successful school/classroom-

level implementation of the CCSSO Common Core 

Standards, higher-order instruction/classroom 

assessments, and the new (more rigorous) K-12 state 

standardized exam. 

• Partner district school administrators 

understand the common core standards being 

adopted in AZ 

• Teachers’ classroom instruction and use of 

performance assessment reflect understanding 

• Changes to district benchmark assessments 

quarterly 

 

TAP Regional 

Master Teacher 

Leaders 

TIF Project 

Director 

f. Provide partner districts and schools, from the beginning 

of the project, with specific budgeting expertise to help 

them move existing funds to increasingly finance (during 

grant) and sustain (post-grant) their performance-based 

compensation system. 

• All partner districts readily meet the graduated 

annual match requirements and fully fund 

their performance-based compensation system 

(PBCS) schools by Year Five of the TIF grant 

quarterly 

review 

 

Budget Specialist 

Partner District 

Superintendents  

Key Outcomes Data Collection:  Key Outcomes 

Measures When By Whom 

1. Increase school-wide student achievement to no less 

than a year and a half of academic growth per school 

year, a TAP index score of “4” by the third year of 

school participation 

• Participating school student achievement on 

Arizona’s current (i.e., AIMS) and future 

common core-inspired state assessment 

annual in 

April 

Arizona Dept. 

of Education 

(ADE) 
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Objective 2:  Using targeted, higher-than-average, teacher pay-for-performance bonuses; targeted, technology-enabled, and district-

based principal and/or teacher preparation programs (in collaboration with ASU); and the resources of the statewide Ready-for-Rigor 

Support Center, prepare, recruit and retain highly effective principals and teachers in the hard-to-staff schools and areas (thus 

eliminating key educator shortages) in the 59 participating high-need schools. 

Processes Data Collection:  Outputs 

Measures When By Whom 

a. On a targeted and “as needed” basis, calculate higher-

than-average performance bonuses for hard-to-staff 

schools and/or areas to attract effective teachers (e.g., 

$5K vs. $3K payout pool for middle school math 

teachers) 

• By-school and by-district needs analysis data 

from partner districts on hard-to-staff schools 

and specialization areas 

annual Ready-for-

Rigor  

Center 

b. Leveraging ASU’s TQP grant, initiate district-based, 

“grow your own” teacher and principal certification 

programs that address hard-to-staff schools and 

specialization areas 

• By-school and by-district needs analysis 

• Effectiveness measures for graduates of 

certification programs (e.g., the TAP rubric) 

annual Ready-for-

Rigor  

Center and 

ASU 

2. Increase school-wide teacher effectiveness to no less 

than a TAP index score of “3.5” by the third year of 

school participation 

• Average teacher scores on the TAP 

instructional rubric across a sequence of over-

the-year observations (with checks for inter-

rater reliability) 

4-6 

observations 

over the 

year 

TAP School 

Leadership 

Team 

3. Increase principal effectiveness to a rating of 

“Exceeds” as measured by student achievement, 

observational and survey indicators by the third year of 

school participation 

• 50% of rating based on school-level student 

achievement ratings 

• 50% based on a TAP observational rating of 

leadership/ fidelity of TAP implementation & 

VAL-ED comprehensive survey results 

annual in 

April 

biannual 

ADE 

Ready-for-

Rigor Center 

4. Increase overall school functioning to no less than a 

grade of “B” by the third year of school participation 
• Comprehensive site inspection instrument 

evaluating staff effectiveness & motivation, 

instructional focus, professional development 

impact, and leadership impact 

biannual ADE 

Ready-for-

Rigor Center 
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c. Leveraging ASU’s TQP grant, provide district-based 

beginning teacher induction and targeted teacher and 

administrator professional development to retain and 

advance effective teachers and principals 

• By-school and by-district needs analysis data 

• Teacher and principal effectiveness 

• Teacher and principal retention 

annual Ready-for-

Rigor  

Center and 

ASU 

d. Conduct overall partnership analysis of teacher and 

principal retention and effectiveness by partner district, 

school, grade-level, subject-area, and other categories of 

academic specialization (e.g., special education) to 

decide future need and direction. 

• System analysis disaggregated by noted 

category 

annual Ready-for-

Rigor  

Center 

Key Outcomes Data Collection:  Key Outcomes 

Measures When By Whom 

Eliminate the shortage of highly effective teachers and 

principals in participating schools and partner districts, 

specifically: 

a. for remote and/or hard-to-staff schools; and, 

b. in hard-to-staff areas/subjects such as special education, 

middle- and high-school math and science. 

• Overall partnership analysis of teacher and 

principal effectiveness and retention 

annual Ready-for-

Rigor  

Center, ASU 

and partner 

district 

leadership 

 

Objective 3:  Contribute to the research knowledge base on performance-based compensation systems by participating in 

Mathematica’s national evaluation study with eight partner district schools (four paired experimental and control schools) and through 

the Ready-for-Rigor Project’s own comprehensive program evaluation plan across all 59 TAP schools.  

Processes Data Collection:  Outputs 

Measures When By Whom 

a.  Coordinate with Mathematica and Glendale Elementary 

School District to determine the sites for the four 

matched experimental and control schools 

• Mathematica specifications and Glendale 

Elementary School District agreement 

July Mathematica 

b. Beyond Mathematica’s study of eight schools, use 

ASU’s research capacity to conduct comprehensive 

annual program evaluation across all 59 TAP schools 

• Aligned to Four Research Questions (see 

below) 

ongoing ASU 

PORTAL 
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ASU Program Evaluation 

Beyond participating in the Mathematica Policy Research national evaluation with eight 

district partner schools, we will also conduct a local evaluation to ascertain the impact of the 

Ready-for-Rigor Project on students, staff, and schools.  This program evaluation research will 

be conducted by Arizona State University’s Partnership Office for Research on Teaching, 

Assessment, and Learning (PORTAL).  To determine the impact, we will conduct within and 

between comparisons. The within comparison will consist of tracking the variables of interest 

(e.g. student achievement, teacher/principal effectiveness and retention, school climate) 

longitudinally across the life of the grant. We will work with the schools to collect baseline data 

for 2008-2010 to have two years of trajectory data prior to the implementation of the TIF 

resources. This will allow us to examine directly the impact of the TIF resources in the schools 

electing to participate and compare those changes to schools without those resources (i.e. control 

groups). The control schools will be selected within partner districts based on their comparable 

school-level demographics and performance scores. The table below articulates the research 

questions for our local evaluation, which consists of both process and outcome questions.  

Research Question 1:  To what extent has each Ready-for-Rigor TAP school implemented 

essential TAP processes? 

• How has the TAP school established the leadership and infrastructure necessary to ensure 

support and accountability? 

• To what extent is TAP the core strategy for improving instruction at the school? 

• To what extent does the school allot time and resources to implement TAP? 

• To what extent does the principal at the TAP school communicate and demonstrate support for 

TAP to teachers, parents, and the community-at-large? 
 

Research Question 2: How have Ready-for-Rigor TAP schools affected the academic 

performance of students?  

• How has TAP school participation affected math performance relative to the prior performance 

of students within the school/district using the Colorado Growth Percentiles Model (CGM) 

value-added system? 
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• How has TAP school participation affected reading performance relative to the prior 

performance of students within the school/district using the CGM value-added system? 

• How has TAP school participation affected the math performance of students relative to their 

peers in the comparison schools using the CGM value-added system? 

• How has TAP school participation affected the reading performance of students relative to 

their peers in the comparison schools using the CGM value-added system? 
 

Research Question 3: How have Ready-for-Rigor TAP schools affected the behaviors and 

attitudes of teachers and principals? 

• How has TAP school participation affected the reported behaviors and attitudes of the 

participating teachers throughout the life of the grant? 

• How has TAP school participation affected the reported behaviors and attitudes of the 

participating principals throughout the life of the grant? 

• How do the reported behaviors and attitudes of the participating teachers compare to those in 

the comparison schools over time? 

• How do the reported behaviors and attitudes of the participating principals compare to those in 

the comparison schools over time? 
 

Research Question 4: How have Ready-for-Rigor TAP schools affected the school culture? 

• How has TAP school participation affected perceptions of time usage, teacher empowerment, 

school leadership, professional development, facilities & resources, and community relations 

over the life of the grant? 

• How do the reported perceptions of time usage, teacher empowerment, school leadership, 

professional development, facilities & resources, and community relations in the participating 

schools compare to those in the comparison schools over time? 
 

Research Question 5:  How have Ready-for-Rigor TAP schools affected the teacher 

retention rates? 

• How has TAP school participation affected teacher retention rates over time? 

• How has TAP school participation affected principal retention rates over time? 

• How do teacher retention rates in the participating schools compare to those in the comparison 

schools over time? 

• How do principal retention rates in the participating schools compare to those in the 

comparison schools over time? 
 

Study Design 

Data for this study will be collected from the Arizona Department of Education (ADE) 

and the partner district schools.  All performance data (RQ2) and retention data (RQ5) will be 

collected from the ADE.  Data related to fidelity of implementation (RQ1), teacher/principal 

attitudes and behaviors (RQ3), and school culture (RQ4) will be collected through surveys, 
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interviews, and observations conducted by PORTAL.  Should our application be selected as part 

of the TIF Evaluation Competition, we will consider those schools receiving the 1% bonus as a 

“treatment 2” condition, where all comparisons are made across Ready-for-Rigor TAP schools, 

TIF National Evaluation schools, and local evaluation comparison schools.  

Data Measures 

To respond to RQ1, observational checklists, surveys, and qualitative narratives will be 

administered and collected annually.  Regional Executive Master Teacher Leaders will submit a 

monthly observational checklist reflecting the sub-themes on each of their TAP schools.  Added 

to these data will be observational reviews by the State TAP Director, visiting Regional 

Executive Master Teacher Leaders (six times a year), and a formal annual inspection by the 

National Institute for Excellence in Teaching (NIET). 

To respond to RQ2, all students in grades 3-8 in Arizona participate in the Arizona 

Instrument to Measure Standards (AIMS).  Beginning in 2010-2011, all students will be tracked 

using the Colorado Growth Percentiles Model (CGM) value-added system, which designates a 

student’s performance in percentiles.  Each student is then placed into a cohort with all of the 

other students across the state that scored at the same percentile on the same test in the same 

year.  Following the growth model, each teacher will be given a report for each student 

indicating the expected growth for that student in terms of percentiles.  Subsequent 

administrations of the AIMS will allow researchers to examine the value-added by each teacher 

for each student.  Our expectation is that the Ready-for-Rigor TAP school teachers, who will 

have more incentives for their students to achieve, will obtain higher levels of growth on 

average.  Within and between comparisons will be made for each teacher based on his/her 
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previous performance, which will allow us to establish the value-added from each teacher across 

time and between those teachers in the TAP and non-TAP schools. 

To address RQ3, researchers will create the Ready-for-Rigor Survey.  Based on the 

literature and discussions with participants, constructs will be created to serve as the foundation 

for the survey. The constructs will likely include the oft-lauded perceived advantages and oft-

claimed perceived disadvantages to implementing merit pay systems in public schools.  The 

survey will be administered to all teachers in both participating and non-participating schools.  

Additionally, 25 Ready-for-Rigor TAP school teachers and 25 non-TAP school teachers will be 

randomly selected for in-depth follow-up interviews.  Finally, observational data from the TAP 

teacher instructional rubric and the TAP principal leadership observational rubric will be used to 

chronicle behavioral change over time and across TAP and non-TAP schools. 

To address RQ4, researchers will have teachers and administrators at TAP and control 

schools complete an on-line school culture survey on an annual basis.  This attitudinal measure 

will be based on the New Teacher Center’s Teaching & Learning Survey that was conducted 

across Arizona in 2007.  To address RQ5, researchers will collect school level data from each of 

the participating schools with regard to teacher and principal characteristics – highly qualified 

status, out of field teaching status, emergency certification status, honors (National Board 

Certification), and turnover rates.   

Analytic Strategy 

The observations and checklists collected from RQ1 will be organized and discussed with 

NIET leaders to determine the level of successful implementation of the TAP processes. Further, 

these checklists will be compared to the formal evaluations of other TAP schools across the 
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country. The framework to analyze the impact of merit pay on student achievement (RQ2) will 

be a matched baseline comparison group.  Because students are compared to themselves across 

time, as well as to the students scoring at the same performance level through the value-added 

measures, the belief that unobserved variables are accounting for potential findings is minimized 

(Angrist & Krueger, 1999).  ANOVAs will be used to determine if the differences between the 

groups are significant, as will effect sizes to determine practical significance.  Exploratory 

subgroup analyses will be used to compare students by demographic variables. 

For RQ3, a factor-analysis will be conducted on the surveys to determine if the intended 

constructs were appropriate to measure teacher opinions.  The factor analysis will indicate which 

questions teachers responded to similarly.  Following the factor analysis, t tests will be employed 

to test for any significant differences between the reported behaviors and attitudes of teachers 

and principals.  Subgroup analyses can compare Ready-for-Rigor TAP school and comparison 

group teachers by construct.  For RQ4, repeated measures analysis of variance and/or 

multivariate analysis of variance will be used to explore differences in teachers’ perceptions of 

school culture (i.e., time usage, teacher empowerment, school leadership, professional 

development, facilities & resources, and community relations) in TAP schools over time and 

between TAP and control schools. RQ5 will be measured by t tests and effect sizes to determine 

if significant and/or substantive differences exist among the schools. 

Limitations 

The quasi-experimental design used to determine program effects on students is not as 

clean or ideal as a random assignment approach.  Second, this study will be based on one merit 

pay program, the TAP System for Teacher and Student Advancement.  
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PROJECT DESIGN 

Arizona’s Ready-for-Rigor Project addresses all of the Absolute Priorities and 

Competitive Preferences as follows in the table below: 

Arizona Ready-for-Rigor Project Objectives TIF Competition Priorities 

Objective 1:  Using a statewide Ready-for-Rigor 

Support Center anchored by the Arizona Department 

of Education, the National Institute for Excellence in 

Teaching, and Arizona State University, work with a 

network of 59 historically struggling, high-need 

schools in partner districts across Arizona to achieve 

four key outcomes at each site: 

a. Increase school-wide student achievement to no 

less than a year and a half of academic growth per 

school year, a TAP index score of “4” by the third 

year of school participation; 

b. Increase school-wide teaching effectiveness to no 

less than a TAP index score of “3.5” by the third 

year of school participation; 

c. Increase principal effectiveness to a rating of 

“Exceeds” as measured by student achievement, 

observational and survey indicators by the third 

year of school participation; 

d. Increase overall school functioning to no less than 

a grade of “B” by the third year of school 

participation. 

Absolute Priority 1:  Differentiated Levels of 

Compensation for Effective Teachers and Principals 
 

TAP System for Teacher and Student Advancement 

with carefully reasoned performance bonuses 
 

Absolute Priority 2:  Fiscal Sustainability of the 

Performance-based Compensation System 
 

Partner districts in the statewide Ready-for-Rigor 

Project have board-approved an agreement to 

provide: a) the PBCS to teachers and principals 

during- and post-grant, and b) from non-TIF funds 

over the course of the five-year project period (and 

beyond) and increasing share of the PBCS (i.e., Year 

One 10%, Year Two 25%, Year Three 50%, Year 

Four 75%, Year Five & beyond 100%) 
 

Competitive Preference  4:  Use of Value-Added 

Measures of Student Achievement 
 

The “Colorado Growth Model”  

Objective 2:  Using targeted, higher-than-average, 

teacher pay-for-performance bonuses; targeted, 

technology-enabled, and district-based principal 

and/or teacher preparation programs (in collaboration 

with ASU); and the resources of the statewide Ready-

for-Rigor Support Center, prepare, recruit and retain 

highly effective principals and teachers in the hard-

to-staff schools and areas (thus eliminating key 

educator shortages) in the 59 participating high-need 

schools. 

Absolute Priority 3:  Comprehensive Approaches 

to the Performance-Based Compensation System 
 

Partner districts in the statewide Ready-for-Rigor 

Project have board-approved an agreement to use 

PBCS data to drive professional development and 

personnel continuation decisions. 
 

Competitive Preference 5:  Increased Recruitment 

and Retention of Effective Teachers to Serve 

High-Need Students and in Hard-to-Staff Subjects 

and Specialty Areas in High-Need Schools 
 

The partnership will use targeted, higher-than-

average performance bonuses and targeted university 

teacher and principal preparation program 

collaboration to eliminate shortages. 

The Ready-for-Rigor partners are new TIF applicants Competitive Preference 6: New Applicants to TIF 
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There is evidence that comprehensive school-wide performance-based compensation 

system (i.e., PBCS) reforms positively impact student achievement if they are implemented with 

fidelity.  For example, in independent research, high-fidelity TAP Comprehensive Reform 

Schools, the PBCS model to be implemented in this project, have been shown to produce 

significantly higher student achievement growth scores than matched control schools (e.g., 

Solmon, White, Cohen, & Woo, 2007).  On the other hand, the NIET has also elaborated the 

consequences of poor TAP implementation. 

Specifically, research on high vs. low performing TAP schools has indicated differences 

in the following: the amount of time allotted for “cluster group” grade-level common planning 

time, quality of deliberations during cluster group time (e.g., the degree of focus on student data), 

diligence of master teacher field-testing of innovative strategies prior to cluster group time, 

diligence of master teacher post-cluster group time supporting teachers in-class, principals’ 

overall commitment and the school leadership’s willingness to make TAP the core strategy, 

process and culture for improving instruction; principal’s oversight to ensure that master and 

mentor teachers are not burdened with tasks irrelevant to instructional improvement, and better 

accuracy evaluating teachers including higher inter-rater reliability scoring of teaching 

performance across the TAP school leadership team.  Finally, NIET research indicates that the 

highest performing TAP schools tend to be found in states with well-developed statewide 

support structures (NIET, 2009). 

Given these findings, as well as the recent interim findings on TAP implementation in 

Chicago Public Schools (Mathematica Policy Research, 2010), a dominant focus of this proposal 

is achieving full-fidelity TAP implementation to maximize student learning and achievement in 

59 historically struggling schools across Arizona.  A key strategy for achieving full-fidelity 
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implementation will be the creation of a statewide Ready-for-Rigor Support Center that builds on 

a large and successful statewide school-university teacher education program partnership.  

Project Design – Objective 1:  Using a statewide Ready-for-Rigor Support Center anchored 

by the Arizona Department of Education, the National Institute for Excellence in Teaching, 

and Arizona State University, work with a network of 59 historically struggling, high-need 

schools in partner districts across Arizona to achieve four key outcomes at each site: 

a. Increase school-wide student achievement to no less than a year and a half of 

academic growth per school year, a TAP index score of “4” by the third year of 

school participation; 

b. Increase school-wide teaching effectiveness to no less than a TAP index score of 

“3.5” by the third year of school participation; 

c. Increase principal effectiveness to a rating of “Exceeds” as measured by student 

achievement, observational and survey indicators by the third year of school 

participation; 

d. Increase overall school functioning to no less than a grade of “B” by the third 

year of school participation. 

 

 

The Arizona Ready-for-Rigor Project is a coalition of 59 historically struggling schools 

located within 17 urban and rural partner districts located across the state.  The non-profit fiscal 

agent for this statewide student achievement and human capital-building project is the Mary Lou 

Fulton Teachers College at Arizona State University (Teachers College).  Two other anchor 

institutions in the Ready-for-Rigor Project are the ADE and the NIET. 

The Teachers College has a twelve-year track record of nationally award-winning teacher 

education program partnerships with high-poverty school districts.  Published research and 

partner district data indicate the graduates of the urban district-based teacher education programs 

are exceptionally strong teachers that outperform teachers prepared in traditional programs 

(Ridley, Hackett, Landeira, & Tate, 2005).  Data also indicate that retention of these teachers is 

higher than for teachers prepared in other types of certification programs.  
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The Teachers College recently received (FY 2009) a U.S. Department of 

Education Teacher Quality Partnership (TQP) grant to achieve four statewide objectives: 1) 

Create Arizona’s First Longitudinal Teacher-Tracking Data System, 2) Increase the Subject-area 

Competence of ASU-prepared Teachers, 3) Increase the Clinical Competency of ASU-prepared 

Teachers using TAP, and 4) Reform 25 historically struggling partner district schools using TAP.  

While the statutes in the TQP grant allow for the costs of professional development to support 

TAP implementation in partner district schools (e.g., TAP Executive Master Teachers for on-site 

support and guidance), they do not allow for the cost of supplemental pay-for-performance 

salaries for teachers or principals. 

When writing the TQP proposal with partner districts during the summer of 2009, 

submission of a TIF proposal was promised as “Part B” of a “package” that would potentially 

bring a TAP PBCS to partner districts’ least successful urban and rural schools.  Since securing 

the TQP grant in the fall of 2009, the Teachers College has collaborated on a step-by-step basis 

with NIET, hired a state director for TAP, and twelve, regionally-based Executive Master 

Teachers.  To date, the partner districts have convened exploratory committees to select 20 

potential TAP schools, involved staff at these sites to fully understand what being a TAP school 

meant, obtained a vote of support representing no less than 75% of teachers and staff, and 

obtained governing board approval for full-fidelity TAP implementation.  

Given the significant resources already available for TAP implementation through the 

TQP grant, the partner districts, the Teachers College, the ADE and NIET have decided to 

increase the number of potential TAP schools in the Ready-for-Rigor Project to 59.  Specifically, 

because many of the professional development and state structural costs of TAP implementation 

are covered by the TQP grant, we can focus the TIF grant on supporting the cost of performance 
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pay in more historically struggling schools across Arizona.  By leveraging the resources of both 

the TQP and TIF grants and capitalizing on existing school-university partnerships, the 

leadership of the Ready-for-Rigor Project is confident that we can deliver full-fidelity TAP 

implementation across the state of Arizona. 

It is important to understand the link that the Teachers College and partner districts make 

between initial teacher preparation and comprehensive school reform.  The school-university 

partnership uses a fully district-based, immersion-style of initial teacher preparation.  An 

intuitive finding from past research is that the strongest new teachers come from the strongest 

partner district schools.  The opposite is true as well.  Given this, the partnership decided that if 

good models of high-functioning schools, effective teachers, and student achievement did not 

exist, we should collaborate to create them and then concentrate initial teacher preparation at 

these reformed sites.   

Our reform model is the TAP System for Teacher and Student Advancement.  TAP 

frames both our proposed PBCS and the standards of teaching excellence in our newly reformed 

district-based initial teacher preparation programs.  First implemented in 2000, TAP is a proven, 

cost-effective teacher effectiveness reform model that creates opportunities for career 

advancement, professional growth, fair and rigorous evaluation, and competitive compensation 

for teachers.  When implemented with fidelity, TAP has achieved consistent student academic 

achievement growth in high-need schools over multiple years and has increased the retention of 

effective teachers while reducing the retention of ineffective teachers (Daley & Kim, 2010).  The  
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TAP system addresses two essentials of school change:  human capital and school culture with 

four interdependent components.  These components are elaborated in the table below. 

 

Assurance of Full-Fidelity TAP Implementation 

TAP is an inter-related system and each of the four components is interdependent on the 

other components.  To be maximally effective, the TAP system must be the central and dominant 

structure that shapes day-to-day school functioning.  TAP must be used to establish new norms 

TAP 

Components 

Attributes 

Multiple 

Career Paths 
• The TAP system provides growth opportunities in teaching and teacher 

leadership with corresponding growth in pay.  The hiring of master and 

mentor teachers is highly competitive and based on the candidate’s history 

of impacting student performance as well as capacity for leadership 

• Master and mentor teachers, along with the principal form the “distributed” 

leadership team with the shared responsibility for delivering professional 

support and conducting ongoing classroom visits 

Ongoing 

Applied 

Professional 

Development 

• In weekly “cluster group” action-oriented professional development 

sessions, teachers learn instructional strategies, analyze student data and 

engage in collaborative planning focused on specific student needs. 

Strategies for improving student achievement are first field-tested by master 

teachers with students in that school to ensure relevance and effectiveness.  

• Teachers receive ongoing individual classroom support and coaching from 

master teachers to implement new strategies planned during cluster group. 

Instructionally-

focused 

Accountability 

• 4-6 formal and additional informal classroom observations conducted by 

master teachers, mentor teachers and the principal (all trained/certified) 

• TAP’s instructional rubric is rigorous, transparent, and fair 

• Research shows that the TAP rubric can differentiate effective from 

ineffective teachers (and TAP scores correlate with student gain scores) 

• The TAP school leadership team compares inter-rater reliability of scoring 

and works to develop increased effectiveness and consistency at evaluating 

and shaping effective classroom instruction 

Performance- 

based 

Compensation 

• Performance bonuses are paid based on student learning growth and 

effective instructional performance 

• In the AZ Ready-for-Rigor Project, student achievement growth is measured 

using the “Colorado Growth Percentiles Model” value-added methodology 

• With performance bonuses, the most effective teachers can earn over 20% 

of their base pay 
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of rigor, elevated professionalism, and incentives for unmitigated excellence.  Any attempt to 

bring on the TAP system as a peripheral “add on” to just spice up mediocrity or as a “scheme” 

for increasing salary without amplified expectations is a guarantee of frustration and failure.  The 

Ready-for-Rigor Project has committed to the TAP system with “eyes wide open”.  We do not 

expect the work to be simple. 

As an indication of partner districts’ understanding of and commitment to full-fidelity 

TAP school implementation, the table below highlights a portion of our school-university 

intergovernmental agreement (IGA) relating to TAP implementation.  Ready-for Rigor partner 

districts have received board approval to these terms: 

The partner district will enact full fidelity implementation of the TAP Comprehensive Reform 

School(s), including: 

a. PERSONNEL 

− Fund TAP Master Teacher positions, on a full-time release basis, on a 1:15 career teacher 

ratio. 

− Fund TAP Mentor Teacher positions, classroom position with limited release time, on a 1:8 

career teacher ratio. 

− Fund additional specialist positions, if needed, to allow for common collaboration (i.e., 

“cluster group”) time. 

b. POLICY APPROVAL 

− Use the TAP instructional rubric as the observation/evaluation tool in the TAP 

Comprehensive Reform School. 

− Make policy changes allowing for additional teacher leadership responsibilities in the 

contract of TAP Mentor and TAP Master Teachers. 

c. PAY FOR PERFORMANCE FUNDING 

− With the help of the TIF grant, provide a performance bonus to master, mentor and career 

teachers based on a weighted formula of 50% for teachers’ impact on student achievement 

and 50% on teachers’ observed instructional performance and responsibilities. 

− With the help of the TIF grant, provide a performance bonus to the TAP Comprehensive 

Reform School administrator(s) based on a weighted formula of 50% of student achievement 

and 50% for observed leadership effectiveness and a comprehensive survey of school 

leadership impact (i.e., VAL-ED). 

− Unless contractually exempted, provide an increasing share of the cost of the performance-
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based compensation system at TAP schools (i.e., Year One 10%, Year Two 25%, Year Three 

50%, Year Four 75%, Year Five & beyond 100%). 

d. SCHOOL SCHEDULE 

− Restructure the school schedule for common collaboration time for each cluster (if not 

already in place) for 60 to 90 minutes per week. 

− Ensure common time for Leadership Team members (principal, master and mentor teachers) 

to meet 60 minutes weekly during the contract day.   

e. TRAINING 

− Ensure up to 4 total days of training for teachers on the TAP Instructional rubric (during the 

first fall semester of implementation). 

f. PROGRAM EVALUATION 

− Fully cooperate on the “Data Sharing” terms defined in the intergovernmental agreement 

including collaboration with ASU and the ADE to enable the use of a longitudinal teacher-

tracking data system to measure teacher effectiveness. 

− Fully participate in all ongoing program evaluation data collection and reviews of progress. 

− With the help of the TIF grant, purchase a subscription of the TAP CODE Database to enter 

teacher evaluations and TAP implementation documents (i.e., $2500 per school).  This 

system is needed to calculate teacher performance pay.  

g. SUSTAINABILITY 

− Assuming that strong student achievement results are achieved at TAP Comprehensive 

Reform School site(s) in the partner district, from the beginning, aggressively work with the 

Ready-for-Rigor district budgeting expert, the district’s business manager, and governing 

board toward district internalization of TAP implementation costs during and post-grant. 

h. ENSURE PROMPT AND ACCURATE FISCAL REPORTING  

− Ensure that district business manager(s) work with business managers at the Ready-for-Rigor 

Support Center to understand procedures for drawing down funds and sending appropriate 

documentation on a quarterly basis. 

i. PARTICIPATE IN MONTHLY GOVERNANCE/OVERSIGHT MEETINGS 

 

In addition to this contractual agreement, this proposal articulates an extensive, statewide 

support structure designed to ensure full-fidelity implementation at 59 partner district TAP 

schools.  This structure builds on a long-standing and successful school-university partnership 

and leverages a recently funded TQP grant also aimed at comprehensive school improvement 

through TAP. 
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System of Reward Based on Performance Effectiveness 

The 59 schools in the statewide Ready-for-Rigor Project have agreed to use (with 

fidelity) the TAP system of multiple measures to evaluate teacher and principal effectiveness.  In 

this model, 50% of the basis for judging teacher effectiveness will come from the calculation of 

the teacher’s value-added impact on students’ academic growth.  The “Colorado Growth 

Percentiles Model” (CGM) is the value-added methodology adopted by ASU as part of the TQP 

grant.  The CGM uses standardized test data to measure change in student achievement over time 

and to make predictions about future growth.  An individual student’s progress, expressed as a 

percentile, is compared to peers throughout the state who have similar testing histories in the 

same subject areas tested.  

In contrast to the Education Value-Added Assessment System (EVAAS) that is sold to 

states, districts, and schools by SAS Corporation, the CGM is free and publicly available. Unlike 

EVAAS, model developers have kept the CGM fully transparent and open to ongoing research 

and improvement. All external researchers and statisticians can contribute to the verification, 

validation, and strengthening of the model.  The ADE and some partner district data personnel 

have experience using the CGM and have developed a working relationship with model 

developers in Colorado.  ASU, the ADE and partner districts are highly interested in continuing 

to refine and improve the reliability and validity of all value-added methodologies, thus, the 

CGM and its open source/open research status made it the best choice for Arizona’s educational 

needs.  The CGM longitudinal teacher tracking data system will be in place for all Ready-for-

Rigor TAP schools and associated partner districts by the 2010-2011 school year.  In this regard, 

the Arizona Ready-for-Rigor Project meets Competitive Preference 4: Use of Value-Added 

Measures of Student Achievement. 
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For teachers in grade levels and subjects with annual standardized testing, the 50% 

emphasis on value-added contribution will be further partitioned into a 30% emphasis on 

teachers’ classroom student achievement growth and a 20% emphasis on school-wide student 

achievement growth.  Teachers in non-tested grade levels or subjects will use school-wide 

student achievement growth as the sole basis for the 50% determination of their value-added 

contribution. 

In the Ready-for-Rigor TAP schools, the other 50% basis for judging teacher 

effectiveness will be based largely on 4-6 classroom observations of teaching performance over 

the school year by members of the leadership team (i.e., Master Teacher, Mentor Teacher, or 

Principal) who have been trained as certified evaluators on the TAP instructional rubric.  

Certification training on the TAP rubric and ongoing checks for inter-rater reliability across the 

TAP school leadership team will be used to help to ensure that TAP evaluations are rigorous, 

fair, and reliable.  In addition, Regional Executive Master Teacher Leaders, and in some cases 

teams of Regional Executive Master Teacher Leaders will also score teachers at Ready-for-Rigor 

TAP schools to help the school leadership team calibrate for rigor. 

In research, the distribution of TAP scores across a national sample of teachers showed to 

be normally distributed, meaning that the range of scored teaching effectiveness on the rubric 

was close to what one would expect to find if he/she observed hundreds of classrooms (i.e., most 

teachers are moderately effective in their instruction, some very poor and some exceptionally 

masterful).  This finding is dramatically different than the teacher evaluation trends described in 

the “Widget Effect” (Weisberg, Sexton, Mulhern, & Keeling, 2009).  In this study of teacher 

evaluations in twelve large school districts across the nation, the overwhelming majority of 

teachers were rated as exceptionally masterful, with poor ratings given on only rare occasions.  
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This is not what one would expect to find, particularly in light of the marginal student 

achievement results found in these same districts. 

Another confirmation of the merit of the TAP instructional rubric is research that 

demonstrates a positive correlation between teachers’ effectiveness score on the rubric and 

students’ gain scores.  These findings hold in both high and lower performing TAP schools and 

are a strong indicator of the validity of the TAP instructional rubric.  To recap, for teachers, the 

59 Ready-for-Rigor TAP schools will base 50% of their rating of effectiveness on students’ 

degree of academic growth calculated by value-added methodology using the Colorado Growth 

Percentiles Model.  The other 50% will be based largely on 4-6 observational ratings of teaching 

effectiveness using the TAP instructional rubric.  The TAP rubric has proven to be reliable and 

valid.  As an aside, the strong psychometric characteristics of the TAP rubric (and its 

functionality as a tool for teacher learning) are why ASU has adopted the rubric as the 

framework for its newly reformed district-based teacher preparation programs. 

The final basis for determining teachers’ performance-based compensation is the 

consideration of their extra responsibilities and the extent of their individual contributions to 

TAP school functioning.  All teachers in a TAP school (i.e., Master Teachers, Mentor Teachers, 

Career Teachers) are evaluated on a “360°”type attitudinal survey completed by peers.  The 

survey assesses peers’ perception of a given teacher’s contributions to effective school 

functioning in their respective role as Career, Mentor, or Master Teacher.  The “Responsibility 

Survey” carries different weights in the calculation of performance pay for teachers at the three 

levels of TAP school leadership (see table below).   

Finally, because they serve on the leadership team at a TAP school, Master Teachers and 

Mentor Teachers are contracted and paid for additional calendar days beyond the school year.  
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The formula is twenty days for the Master Teacher and ten additional days for the Mentor 

Teacher.   

The PBCS for the principal (and assistant principal, if applicable) at a Ready-for-Rigor 

TAP school will be based 50% on school-wide student achievement growth as determined 

through value-added methodology using the Colorado Growth Percentiles Model, 25% on 2-3 

observations of his/her fidelity of TAP implementation leadership, and 25% on a comprehensive 

survey assessment of his/her school leadership effectiveness (i.e., the VAL-ED). 

 

Basis of TAP School Teachers’ Performance-based Compensation 

50% 50% 

Teacher Contribution to Students’ Academic 

Growth (calculated through Colorado Growth 

Percentiles Model Value-added Methodology) 

4-6 Observations of Teaching Performance & 

Peer-ratings of Individual Contributions to 

Effective TAP School Functioning 

For Teachers with tested grades/subjects: 

• 30% of student growth determination comes 

from teacher’s own classroom 

• 20% of student growth determination comes 

from overall school-level growth 

 

For Teachers w/out tested grades/subjects: 

• 50% of student growth determination comes 

from overall school-level growth 

Teacher 

Level 

Teaching 

Observations 

(Weight %) 

Peer Rating 

Contributions 

(Weight %) 

Career 95% 5% 

Mentor 80% 20% 

Master 60% 40% 

 

The TAP system of evaluating teacher and principal effectiveness uses multiple measures 

that have proven to be reliable and valid for differentiating excellence.  Just as important, all 59 

Ready-for-Rigor TAP schools have agreed to fully implement this system with the oversight and 

support of a site-based TAP Regional Executive Master Teacher, a state TAP Director, the 

Ready-for-Rigor Support Center, ASU, the ADE, and the NIET.   

The anchor institutions leading the implementation of the Ready-for-Rigor Project and 

Support Center (i.e., ADE, ASU, NIET) have agreed to closely and continuously monitor the 
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fidelity of implementation and level of achievement at each of the 59 targets schools.  If any 

school is struggling with either, an “ICU team” will be assembled to provide concentrated site-

based shadowing, services, leadership, and feedback to “right the ship.” 

Performance Bonus Amounts and Rationale 

The proposed performance-based compensation bonuses were collectively discussed and 

calculated by ASU, NIET, and the partner districts based on salaries paid to educators in the state 

of Arizona.  In summary, the proposed amounts are indicated in the table below: 

 

TAP School Recipient Proposed Compensation Category Proposed Amount 

Master Teachers Extra responsibilities serving on the 

TAP school leadership team:  20 

additional contract days 

 

Mentor Teachers Extra responsibilities serving on the 

TAP school leadership team:  10 

additional contract days 

 

Teachers Performance bonus pool for teachers 

other than special education, middle- 

and high-school math and science 

 

 

Teachers in hard-to-staff 

areas 

Performance bonus pool for hard-to-

staff teaching positions such as special 

education teachers, middle- and high-

school math and science teachers 

 

Principals Performance bonus pool  

Assistant Principal Performance bonus pool  
 

Having involved teachers and principals from across the partner districts in our 

deliberations, we have confidence that the proposed performance bonuses are enough to foster 

motivation and new “striving for excellence” behavior.  In the process, partner district 

superintendents also strongly requested that we ensure that the amounts of the performance 

bonuses were sustainable.  Determining the amount of the performance bonuses was an extended 

give-and-take process that took many factors into account, including a state mandated fringe 
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benefit deduction rate of approximately twenty percent.  After much discussion, it was decided 

that the Ready-for-Rigor Project will apply fringe to the added performance awards and partner 

districts will continue to provide the performance award plus 20% fringe benefits post grant.   

Thus, after much deliberation, we are confident with our proposed bonus amounts.  In 

ALL cases, we know that the proposed base bonus amount of is approximately 7% of 

annual salaries for Arizona teachers and the proposed $ base bonus (for teachers of hard-

to-staff subjects/areas) is approximately 11% of annual teacher salaries. The $

performance bonus for principals is just over 8% of annual salaries for Arizona principals. 

 The actual performance bonus amount earned is based on a given teacher’s performance, 

the number of other teachers in the “pool”, and the performance of other teachers in the pool.  

The tables below provide a simplified hypothetical example of  the performance bonuses paid to 

six career teachers in classrooms having standardized test score data at a school whose students 

achieve one year of school-wide academic growth: 

 Total Bonus Pool 4-6 Observation 

Scores on TAP 

Rubric 

(50%) 

Classroom 

Value-added 

(30%) 

School-wide 

Value-added 

(20%) 

Individual $   

Total = $  $  = $  = $  
 

 TAP 

Rubric 

Score 

 

TAP 

Rubric 

Bonus 

Amount 

Class 

Value-

added 

Score 

Class 

Value- 

Added 

Bonus 

Amount 

School 

Value- 

Added 

Score 

School 

Value- 

Added 

Bonus 

Amount 

TOTAL 

Performance 

Bonus 

Teacher 1 5 $  5 $ 3   

Teacher 2 3 $  3 $ 3 $   

Teacher 3 4.5 $  4 $ 3 $   

Teacher 4 3 $  3 $ 3 $   

Teacher 5 2.5 $  2 $ 0 3 $   

Teacher 6 4 $  4 $ 3 $   
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With the TAP performance bonus model, the highest performing teachers clearly earn 

more than lower performing teachers and could potentially earn well over 20% of their annual 

salaries.  Our intentions are not to cap the upper end of the performance bonuses for the most 

effective teachers.  So in the example above, the teachers only earned half of the potential pay 

out for school-wide valued-added score.  The Ready-for-Rigor Project leaders might elect to 

distribute these unpaid award amounts to teachers in the building earning “5”s on both TAP 

observations and classroom value-added scores, further rewarding exemplary results.  The 

formula for determining performance-based compensation will be accessible and transparent so 

that all teachers and principals fully understand the basis of earned bonuses. 

Because rural partner district salaries are significantly lower than salaries for educators in 

the Phoenix metropolitan, the proposed bonus amounts create an extra incentive for effective 

teachers in rural parts of the state to stay with their rural districts (i.e., prospect for greater bonus 

amount, lower cost of living).  In a similar fashion, our statewide partnership proposes to target 

an even larger base performance bonus amount for hard-to-staff teaching positions in Arizona.  

For example, special education teachers and teachers of mathematics and science at the middle 

and high-school grades will be offered a base performance bonus that is 67% larger than the base 

performance bonus offered to other teachers.  It is our reasoned and confident expectation that 

this additional incentive will attract new and existing teachers to prepare for effective service in 

these hard-to-staff areas.   

Survey data from partner district leaders indicates that the current areas of need are 

highly qualified teachers in middle school and high school math and science.  A number of 

partner district middle school grades are currently operating as self-contained classrooms (where 

the teacher provides instruction in all subject areas) because of the shortage of middle school 
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subject specialists.  Secondarily, there is an expressed need for special education teachers.  Over 

the life of the TIF grant, the Ready-for-Rigor leadership team will continuously review partner 

district needs data to determine whether the higher performance base is needed and if so, where. 

The TAP system of evaluating teacher and principal effectiveness uses multiple measures 

that have proven (through experience and research) to be reliable and valid for differentiating 

excellence.  From our statewide partnership deliberations, we are confident that the proposed 

amounts of the differentiated incentive pay will motivate new teacher and principal behavior in 

Arizona while being sustainable over the long term.  In this regard, the proposed TAP system 

and differentiated pay meets Absolute Priority 1:  Differentiated Levels of Compensation for 

Effective Teachers and Principals. 

In regard to fiscal sustainability of the PBCS, the Arizona Ready-for-Rigor partner 

districts have agreed to two sustainability terms as a condition of their TIF grant participation:  

(1) barring complete financial calamity, the partner district is committed to provide the PBCS to 

teachers and principals at participating TAP schools during and after the end of the TIF grant, 

and b) barring complete financial calamity, the partner district is committed to provide 

from non-TIF funds the following share of the PBCS: Year One 10%, Year Two 25%, 

Year Three 50%, Year Four 75%, Year Five & beyond 100%.  As an enticement for their 

participation in the national evaluation, Glendale Elementary School District (GESD) will meet 

their Absolute Priority 2 obligation through the evaluation incentive (TIF Application page 17, 

point 3).  Specifically, GESD has agreed to implement random placements across eight schools 

and to maintain 1% non-differentiated bonuses in four schools in return for a match obligation 

offset by the additional award of $ 1 million over the 5-year grant period.  More information on 
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Glendale Elementary School District’s participation in the national evaluation can be found on 

page 49. 

The Ready-for-Rigor Support Center will provide partner district leadership with a 

district budget specialist who, from the very beginning of TIF grant implementation, will work 

with partner districts to strategically reallocate existing federal, state, and local funds to support 

the sustainability and expansion of the PDCS.  In this regard, the Arizona Ready-for-Rigor 

Project meets Absolute Priority 2:  Fiscal Sustainability of the Performance-based 

Compensation System. 

 

Project Design - Objective 2:  Using targeted, higher-than-average, teacher pay-for-

performance bonuses; targeted, technology-enabled, and district-based principal and/or 

teacher preparation programs (in collaboration with ASU); and the resources of the 

statewide Ready-for-Rigor Support Center, prepare, recruit and retain highly effective 

principals and teachers in the hard-to-staff schools and areas (thus eliminating key 

educator shortages) in the 59 participating high-need schools. 

 

 

Objective Two of the Ready-for-Rigor Project demonstrates the cross-institutional 

intentionality to be strategic in the implementation of a comprehensive statewide PBCS.  Within 

the last year, the state of Arizona has passed two key legislative bills; one abolishing teacher 

tenure/seniority as the system for teacher retention and the other stating that by 2012, all Arizona 

school districts will use a teacher evaluation system which is based 50% on the measurement of 

teachers’ value-added contribution to student achievement growth.   The Arizona Ready-for-

Rigor Project is highly aware of (and supportive) of these bills.  The partner districts are looking 

to their university and ADE partners to help them be the first districts in the state to enact 

performance-based teacher and principal evaluation and compensation. 
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The partner districts in the coalition represent some of the highest-need communities in 

the state of Arizona.  Historically, most of the partner districts have struggled mightily to get and 

keep highly effective teachers.  Indeed, even in currently dire economic times where teaching 

jobs are coveted, the targeted 59 schools reported an annual teacher turnover of 19%!  The 

leadership of the Ready-for-Rigor Project understands that the TIF grant represents a strategic 

opportunity to address long-standing inequities in the distribution of highly effective teachers in 

our state.  All partner districts hypothesize that performance-based compensation will be a 

powerful tool for attracting and retaining more effective teachers in their hard-to-staff schools.  

 Some partner districts are aspiring to use the TIF grant to help them transition ALL of 

their schools to the TAP PBCS model.  Others, worried about district finances during these 

turbulent times, are looking to only pilot a couple of PBCS schools to examine the impact on 

staffing and performance while also “playing it safe.”  Whether “whole hog” or on a pilot basis, 

each member of the Ready-for-Rigor Project has agreed to clear and rigorous terms (e.g., an 

aggressive schedule for internalizing the costs of the PBCS, full-fidelity TAP implementation) 

ensuring that the PBCS is part of their district’s comprehensive strategy for enhancing human 

capital and student achievement results. 

As members of the Ready-for-Rigor Support Center, the ADE, NIET, and ASU will 

provide partner districts with teacher and principal effectiveness data from the Colorado Growth 

Percentiles Model value-added longitudinal data system, multiple TAP or bi-annual principal 

observations, and other indicators to make professional development and retention decisions.  

The ADE will be the central anchor institution for warehousing such data.  The ADE is currently 

working with ASU on the coding and program algorithms needed to link teachers with student 

achievement data at partner district schools. 
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The ADE will also play a lead role in helping the Ready-for-Rigor Support Center with 

partner districts’ Standards Assessment Inventory (SAI) data as well as the development of their 

“2141” plans under ESEA.  Using these and other data generated by the Ready-for-Rigor Project 

and program evaluation, the anchor institutions will, through the Ready-for-Rigor Support 

Center, help the targeted 59 schools to develop an effective and comprehensive plan built around 

the TAP system to meet the annual measureable objectives. 

As an anchor institution for the Ready-for-Rigor Support Center, ASU is challenging 

itself to use the same partner district data (e.g., value-added, TAP rubric, SAI, 2141, VAL-ED, 

school culture survey) to drive the design and geographical targeting of its district-based initial 

certification and inservice teacher and principal professional development programs and 

services.  What this means, for example, is that ASU will work with partner districts to provide 

targeted, customized,  “down to the teacher” professional development support for teachers and 

principals that fail to meet performance standards as well as those that excel and wish to grow in 

leadership.  

The planning of this customized, data-driven professional development from ASU is 

already underway through the U.S. Department of Education TQP grant funded in December of 

2009.  As data-driven planning, implementation, and evaluation is the second strategic 

imperative of this project, the Ready-for-Rigor Project will use partner district data to plan, 

implement, and evaluate customized programming and services.  ASU is confident that with a 

combination of technology (e.g., video conferencing, desktop conferencing, online through a 

WEB 2.0 portal) and the site-based presence of a TAP Regional Executive Master Teacher 

Leader and an ASU PDS Teacher Education Program Coordinator, measurably effective 
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professional development can be targeted down to the school, grade-level, department, teacher or 

administrator level. 

ASU’s district-based programming and services are distinctive from those typically 

offered in traditional university college of education programs.  Historically, college of education 

faculty members decide alone what a given course or professional development seminar should 

strive to achieve.   In most cases, traditional courses or professional development focus on 

teachers’ mastery of a knowledge-based understanding of educational theories, concepts, and/or 

practices. 

In contrast, ASU district-based programming and services are driven by the data-based 

needs of partner districts.  Teachers College faculty members engaged in Ready-for-Rigor 

programs and services will collaboratively look at partner district data with school leaders and 

then jointly plan courses and professional development services.   While ASU district-based 

courses and professional development also begin with a focus on knowledge-based 

understanding, they are distinctive in teachers’ actual application of key theories, concepts, and 

practices in their own classrooms.  With cycles of application, self-reflection, and ongoing peer 

and instructor feedback, teachers will be guided to measurable improvement of classroom 

practice and student learning. 

A key service to be provided by the Ready-for-Rigor Support Center and its ASU and 

ADE anchor institutions is a WEB 2.0 data portal.  All partner districts and their 59 TAP 

comprehensive reform schools will have access to critical operational and performance data 

(e.g., student attendance, student engagement ratings, e-grade-book, student achievement on 

district benchmark and standardized tests, teaching performance scores on the TAP rubric).  This 
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information will be highly secure, FERPA-governed, and password protected down to particular 

teachers, building and central administrators.  Such WEB 2.0 data portal systems are currently 

being used in some, typically larger, school districts across the nation.  These systems, however, 

are not available to most districts because of their cost and necessary technology staffing 

expertise.   

Talking to several early-adopting school districts and technology experts who are 

following this trend nationally, the initial report on WEB 2.0 data systems is that:  1) the systems 

are viewed as functionally beneficial and are being used daily by teachers, principals, and other 

administrators, 2) the systems enable targeting of interventions as directed by data; saving time, 

money, and personnel resources.  One researcher in Denver, Colorado reported that a 

forthcoming study would likely indicate a positive correlation of WEB 2.0 data portal use and 

increased student achievement because of teachers’ ability to easily access data and quickly 

target needed learning interventions.  Denver Public School District personnel reported that their 

newly hired teachers “expect this type of data system from their employers in the 21
st
 Century.” 

The Ready-for-Rigor Support Center will provide such a data portal system to partner 

districts large and small, and we will not stop with making critical data accessible.  The Ready-

for-Rigor Support Center will also provide (in collaboration with work being made possible 

through the TQP grant) practical training on: 1) how to use the WEB 2.0 system, 2) 

understanding Colorado Growth Percentiles Model value-added data and the achievement 

patterns for disaggregated student groups in teachers’ classrooms, and 3) understanding and 

using data available in the data portal system on a formative basis to guide day-to-day 

instructional decision-making in the classroom (i.e., Data Wise, 2009).  
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ASU’s Applied Learning Technologies Institute (alt^I) will develop and maintain the 

WEB 2.0 data portal system for the partner districts through the Ready-for-Rigor Support Center.   

alt^I has national and international clients and extensive experience building and maintaining 

such systems.   alt^I also has an established working relationship with the ADE who is the 

repository for all partner district data. 

The Ready-for-Rigor Project will work earnestly, collaboratively and strategically to 

recruit, prepare, and retain effective teachers and principals.  If, however, targeted, district-based 

professional development services are not effective in bringing failing educators up to high 

standards of effectiveness, partner districts are fully committed to replacing them with new 

educators obtained through recruitment or through their own district-based, “grow-your-own” 

teacher and principal certification programs that are being implemented in collaboration with 

ASU.  With the assistance of the TQP grant, ASU will deliver district-based certification 

programs that match partner district needs.   

In regard to the current shortage of highly effective teachers in middle and high-school 

math and science and special education, the Ready-for-Rigor Project will offer a targeted 

performance bonus that is 67% higher than the base performance bonus for all other teachers.  

We believe that this incentive will attract highly effective teachers from less challenged schools 

and school districts, motivate teacher candidates into specialized initial teacher preparation 

programs, and/or lead some existing teachers to “retool” through the district-based certification 

programs offered by ASU in these hard-to-staff areas.  ASU’s district-based programs have been 

recently reformed using the TAP instructional rubric and feedback process (i.e., two observation 

and feedback cycles per semester) to ensure that each “grow-your-own” graduate is highly 

effective and ready to contribute to student learning and achievement from “day one.”  We know 

PR/Award # S385A100077 e42



43 

 

that replacing ineffective teachers with the grow-your-own graduates will make an impact 

because in order to successfully complete the ASU certification program, they must demonstrate 

instructional proficiency on the TAP rubric and impact on student achievement. 

The Ready-for-Rigor Support Center’s WEB 2.0 data system will be used to provide 

partner district educators with a variety of information, programs, and services including 

partnership updates.  In this case, teachers and administrators will be provided information about 

hard-to-staff areas and schools that provide higher performance incentives.  Such information 

will be time-sensitive and the data portal system will be a perfectly fluid and nimble solution. 

The strategic and cross-institutional approach to building human capital and student 

achievement in the Ready-for-Rigor Partner District meets Absolute Priority 3:  

Comprehensive Approaches to the Performance-Based Compensation System.  The 

partnership will hold itself to monitoring its ongoing impact as well as achieving the ultimate 

goal of eliminating the shortage of effective teachers and principals in all partner district schools.  

The strategic use of targeted performance incentives in combination with the district-based, 

“grow-your-own” teachers and principal certification program meet Competitive Preference 5:  

Increased Recruitment and Retention of Effective Teachers to Serve High-Need Students 

and in Hard-to-Staff Subjects and Specialty Areas in High-Need Schools 

When Will We Start; Are the “BIG FIVE” in Place?   --   Core Elements 1&2 

The short answer to this question is that we will have a “two wave” launch.  For the first 

wave of 20 TAP Comprehensive Reform Schools, the answer is YES; ready and waiting!  As 

part of the TQP grant initiated in December of 2009, partner districts have selected 20 candidate 

TAP schools.  In each district an exploratory committee made of up cross-district representatives 
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considered candidate sites for becoming TAP schools.  After selecting the candidate site(s), the 

state TAP director met with site teachers and staff on two occasions.  Then, a group of teachers 

from the candidate school made a site visit to an existing TAP school in the Phoenix 

metropolitan where they observed classrooms, cluster groups, and talked with teachers and 

administrators.  These teachers then reported back to their colleagues at the candidate site and 

ultimately a vote was conducted.  A 75% vote of support was required for the site to become a 

TAP school (in waiting).   Thus, knowledgeable teachers, administrators and staff have endorsed 

the 20 first wave TAP school candidates. 

A number of teachers and principals from across the partner districts were involved in the 

deliberations on the amount of the base performance awards.  In each partner district, leadership 

met with representatives of the local teachers’ association and has obtained their written support. 

Core Elements 3 & 4 

Adopting the TAP system, the Ready-for-Rigor Project has a rigorous, transparent, and 

fair evaluation system for teacher and principals that differentiates effectiveness on student 

achievement growth and multiple classroom observations.  The “Colorado Growth Percentiles 

Model” value-added longitudinal teacher tracking data system has been adopted, is being put in 

place at the time of this writing, and will be operational in all partner districts by the beginning 

of the 2010-2011 School Year.  Partner districts have previously agreed to this data system as 

part of the TQP grant.  A board-approved intergovernmental agreement is in force concerning 

linkages of the data system to educator payroll and for “data sharing” so that the ADE, ASU, and 

the partner district can jointly analyze data trends to make decisions about needed programming 

and services for students, teachers and administrators. 
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Core Element 5 

With the support of the TQP grant, professional development programs and services to 

ensure that teachers and principals understand the value-added data and how to use formative 

data to guide instruction (i.e., Data Wise) is being developed at the time of this writing.  The 

WEB 2.0 system will make both the data and the professional development services accessible. 

Thus, the BIG FIVE are in place for the first 20 TAP schools and they will launch for the 

2010-2011 School Year.  The second 39 TAP schools will launch in the 2011-2012 School Year.  

The 2010-2011 School Year will be used to complete the teacher involvement and 

communication plan previously implemented by the first wave TAP schools. 

The Ready-for-Rigor Support Center 

A statewide network of 59 TAP schools requires a strong support structure to ensure full-

fidelity implementation (i.e., strategic imperative number one).  The importance of this was 

established earlier but, restated, we predict fidelity of implementation to be the most important 

determinant of PBCS success or failure in Arizona.  The Ready-for-Rigor partner districts are a 

very diverse mixture of size, geographical area, population density, culture, and language.  It is 

probably safe to assume that there has never been such a diverse mixture of communities and 

schools for which to test the impact of the TAP PBCS. 

Given this, we intend to plan and implement for spectacular success.  We have solid 

support from and expectations for each partner district and TAP school, from full-fidelity TAP 

implementation to extensive data usage to targeted teacher and administrator professional 

development to targeted district-based “grow-your-own” teacher and principal certification 
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programs.  The 59 TAP Comprehensive Reform Schools across the state will be the “Intensive 

Care Unit” of the Ready-for-Rigor Support Center until each school is successful. 

As previously noted, the Ready-for-Rigor Support Center will be anchored by the ADE, 

NIET, and ASU.  Each institution will provide needed expertise through Ready-for-Rigor 

Support Center staff positions.  The State Director for TAP and the twelve Regional Master 

Teacher Leaders have already been hired through the support of the TQP grant.  The Ready-for-

Rigor Support Center staff is conservative in size yet large enough to achieve the stated project 

objectives.  Each anchoring institution will participate in a quarterly board meeting to ensure that 

the Support Center is sufficiently resourced and on track for success.  The table below notes 

Ready-for-Rigor Support Center staff and services: 

Arizona Ready-for-Rigor Support Center 

 Staff Member 

Partner 

Source 

Roles/Responsibilities 

Executive Director Ready-for-Rigor Project NIET Direct operations; ensure outcomes 

PBCS Communications & Outreach ASU Ensure communications & advocacy 

District Budget Specialist ADE Foster partner district institutionalization 

Business Managers (2) ASU Ensure prompt & allowable finances 

WEB 2.0 Partner District Liaison/Trainer ASU Ensure partner district access, training, use 

Value-added Data System Specialist ADE Ensure accuracy of data and payouts 

Common Core Standards Specialist ASU Help partner district transition & master 

State TAP Director NIET Ensure full-fidelity TAP implementation 

Regional Executive Master Teacher Leaders (12) NIET Ensure TAP school full-fidelity & success 

ASU PORTAL – Program Evaluation Research ASU Formative & Summative Monitoring 

 

The twelve Regional Executive Master Teacher Leaders may be the most important 

members of the Ready-for-Rigor staff.  Each will support a select number of TAP schools 

(around four) in a particular region of the state.  As previously mentioned, these individuals have 

been hired through the TQP grant and are being extensively trained (e.g., TAP rubric, TAP 
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comprehensive school reform components, NIET guidelines, visits to exemplary TAP schools in 

other states, Data Wise) at the time of this writing.    

NIET will provide a menu of training, support services, and fidelity of implementation 

oversight to the Ready-for-Rigor Support Center, the Regional Executive Master Teacher 

Leaders, and the 59 TAP schools.  These services include first-year formal training for the TAP 

school leadership teams, on-site technical assistance, and formal TAP school inspections.  The 

Ready-for-Rigor Support Center will fully engage NIET to help ensure the fidelity of TAP 

implementation in Arizona. 

The ADE will be the central repository of partner district data.  The ADE has invested 

significant time and money to develop a data warehouse system.  The ADE data warehouse 

system is capable of accommodating all the data points that the Ready-for-Rigor Support Center 

will want to use to build a highly reliable and valid measure (model equation) of teacher 

effectiveness.  This modeling will look to include other variables beyond annual student 

standardized test scores alone and might include data points such as student engagement 

observational data, quarterly district benchmark data, and/or students’ rubric scores on higher-

order performance tasks. The ADE is working hand-in-hand with ASU (with the support of the 

TQP grant) to build an operational teacher-tracking system in the partner districts (i.e., the CGM 

value-added data system) and partner districts have contractually agreed to provide a very wide 

variety of data from students, teachers and administrators. 

ASU, with the assistance of the TQP grant, will provide an array of data-driven, 

customized programs and services to partner districts in the Ready-for-Rigor Project.  Partner 

districts will have access to two-year beginning teacher induction services, targeted teacher 
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and/or administrator professional development services (including one-on-one learning coaches 

for principals), data services and professional development around the Data Wise approach to 

facilitating formative data usage, and “grow-your-own” teacher and/or principal certification 

programs.   

Three particularly notable support and professional development services that will be 

offered by the Ready-for-Rigor Support Center include structured fiscal management support, one-

on-one budgetary expertise to help partner districts internalize and sustain their PBCS, and 

professional development to help facilitate partner districts’ transition to the national common 

core standards coming from the National Governors Association and the Council of Chief State 

School Officers. 

Communication with representatives from other statewide TIF projects in Texas and 

South Carolina taught us of the importance of a strong structure for fiscal management.  

Specifically, representatives from both projects described the significant challenges of getting 

“paperwork” from participating schools.  For this reason, the Ready-for-Rigor Support Center 

will provide structured fiscal management support to ensure prompt draw down of federal grant 

funds and the processing of appropriate expenses related to implementing the PBCS.  The 

Ready-for-Rigor Support Center will employ two business managers who will prepare partner 

district business managers to draw down TIF funds and submit expenditure reports on a quarterly 

basis. 

Another strong recommendation that came from school district leaders who have 

previously initiated a PBCS was to employ an experienced school district budget expert to work 

with partner district business managers and boards “from day one” to help them understand how 

to strategically repurpose existing funds to sustain the PBCS.  We will take their advice. 
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Finally, Arizona has taken a strong position of support for the emerging common core 

standards.  It has already notified school districts of the likely adoption of the math and literacy 

standards this year.  Revised state assessments are predicted by 2013.  It is an understatement to 

say that the internationally benchmarked common core standards will raise the bar on Arizona’s 

current academic standards.  The new standards and state assessment will impact student 

achievement and teacher performance bonuses.   

These common core standards and instructional guidelines to foster students’ higher-

order thinking, skills, and performances (Darling-Hammond, 2010) are framing curriculum 

reform for ASU and Arizona community college subject-area courses taken by education majors 

(again supported by the TQP grant).  Higher education faculty members are now struggling with 

their own teaching, the implications of global academic competition, and the desire to regain 

ground.  This experience should offer perspective (and humility) as we collaboratively look to K-

12 reforms. 

ASU and ADE will work with partner district leaders to prepare practical scaffolding for 

K-12 teachers and administrators on the emerging standards at the various grade levels.  There 

will also be practical guidance on fostering students’ higher-order thinking, academic 

applications in authentic settings, communication intensive teaching/learning strategies, 

technology strategies for learning enrichment, and the use of performance assessment, rubric 

creation and scoring. It will be an exciting time of transition.  

NATIONAL EVALUATION 

Most partner districts firmly believe in the necessity of the performance bonus to get and 

keep highly effective teachers.  The rural districts believe that compensation that is highly 
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competitive with urban districts could turn the tide and finally help to correct longstanding 

inequities in urban vs. rural teacher quality.  The highest poverty urban districts also believe that 

the pay-for-performance incentives will help them recruit and retain their best teachers.  During 

this severe economic downturn, the highest-need urban districts report that they are keeping 

more of the teachers that they really want (even though overall turnover was reported at 19%).  

They wonder if the ‘good ones’ will stay when the economy turns around and, like the rural 

district leaders, are placing their hopes on this performance-based compensation system to 

provide them a differential advantage over affluent communities and school districts. 

In the context of historical inequities and leadership worries, it is an understatement to 

say that it was a “hard sale” to convince partner districts to participate in the national evaluation.  

Contributing to the national research knowledge-base is an abstract notion and of little value 

alongside high-stakes accountability and job security.  One high-need urban elementary school 

district (i.e., 17 schools, 93% average free-and-reduced lunch, 71% of district schools 

participating in federal school improvement), however, is willing to participate because of the 

“special terms” offered to potential participants in the national evaluation study.   

Because of the economy and its current financial condition, Glendale Elementary School 

District was the only partner district (among seventeen) that was not able to commit to the 

aggressive schedule of cost internalization (i.e., Year One 10%, Year Two 25%, Year Three 

50%, Year Four 75%, Year Five & beyond 100%).  Glendale Elementary District believes in the 

TAP system and the performance-based compensation system but is simply not able to 

contribute to its sustainability until later years.  Thus an agreement was struck.  Glendale District 

offers the participation of eight schools in return for the additional one million dollar award to 

meet the district’s Absolute Priority 2 “match” obligation during the grant. 
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Glendale Elementary District understands that four of its schools will be implementing 

full-fidelity TAP (including the previously described performance bonuses) and four will be 

implementing full-fidelity TAP but with a 1% across-the-board (non-differentiated) bonus.  The 

district understands that Mathematica Policy Research will make the placements by lottery.  

Because Glendale Elementary School District begins its school year (with students) on July 26
th

, 

2010, the district’s participation in the national evaluation study will have to begin in the 2011-

12 School Year.  The district will have one school begin (a non-national evaluation school) full 

TAP implementation during the 2010-2011 School Year.  This school will be used as a model 

visitation site for the eight schools participating in the national evaluation the following school 

year. 

Summary Table:   Highlights of the Arizona Ready-for-Rigor Project 

 

A statewide partnership of 59 high-need schools in 17 urban and rural partner districts, the 

Arizona Department of Education, the National Institute for Excellence in Teaching, and Arizona 

State University’s Mary Lou Fulton Teachers College 

 

The variable predicted to most impact of potential success of the performance-based 

compensation system in raising human capital and student achievement is the fidelity of TAP 

school implementation.  Ensuring full-fidelity implementation and data-driven programming are 

the strategic imperatives for the Ready-for-Rigor Support Center and its resources: 
 

     -State TAP Director and twelve Regional Executive Master Teacher Leaders 

     -District budget expertise to help partner districts internalize the cost of the PBCS 

     -WEB 2.0 data portal system to provide achievement and operational data down to a teacher 

 

The Ready-for-Rigor Project builds on a successful school-university partnership and leverages a 

large TQP grant that began in December of 2009.  The TQP grant brings: 
 

     -a value-added data system: the Colorado Growth Percentiles Model 

        -the TAP system and established partnership with NIET 

        -data-driven, customized, results-oriented professional development and district-based,       

         “grow-your-own” initial teacher and principal certification programs 

        -a one-on-one leadership coach, experienced in TAP, for the principal at TAP schools 

 

The performance incentive award amounts that range from 8% to over 20%.  Participatory 

deliberation by those most closely impacted provides confidence that the bonuses will motivate 

yet be sustainable. 
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The Ready-for-Rigor Project will strategically apply data-driven and targeted professional 

development, recruitment through targeted higher-than-average performance bonuses, and 

targeted-to-need certification programs through ASU to eliminate shortages of highly effective 

teachers and principals. 

 

There will be a “two wave” launch of TAP schools; 20 in the 2010-2011 School Year and 39 in 

the 2011-2012 School Year. 

 

The Ready-for-Rigor Project will have one urban partner district participate in the national 

evaluation with eight schools. 

 

Because of the importance and scope of this statewide project, ASU will use resources provided 

by both the TQP and TIF grants to conduct extensive program evaluation on the Ready-for-Rigor 

TAP schools.  Not only will this research explore the impact of the PBCS, it will also deeply 

evaluate the impact of fidelity of implementation on desired outcomes. 

 

 

ADEQUACY OF SUPPORT FOR THE PROJECT 

Key Personnel 

The primary theme of this statewide proposal is the assurance of full fidelity 

implementation at the 59 Ready-for-Rigor TAP schools.  The key personnel and project 

management plan are strong and designed to achieve fidelity and results.  The Executive Director 

for the Ready-for-Rigor Project (identified for hire pending a TIF award) is an experienced 

individual recommended by NIET.  This person has leadership experience in another statewide 

TAP initiative.  In addition, the project’s state TAP director, already hired, has many years of 

experience as a TAP Master Teacher and Executive Master Teacher Leader. 

The Ready-for-Rigor staff members with “specialty” skills such as WEB 2.0 data portal 

design and management, district budget expertise, and value-added data system are experts with 

credentials and proven track records at ASU and the ADE.  The twelve Regional Executive 

Master Teacher Leaders were hired (through the TQP grant) in an extremely selective and 
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rigorous process.  They have also been endorsed by partner district leadership.  The table below 

notes the Ready-for-Rigor Project personnel and the amount of time committed: 

Key Project 

Personnel 

Source Institution Arizona Ready-for-Rigor 

Project Role 

Time on 

Project 
% FTE 

Dr. Scott Ridley Associate Dean - ASU 

Teachers College 

Principal Investigator  25 

 

To be hired NIET Executive Director  100 

April Edwards ASU PBCS Communications & Outreach 100 

To be hired ADE District Budget Specialist 100 

To be hired ASU Business Managers (2) 100 

Dr. Heidi Blair ASU alt^I WEB 2.0 Partner District Liaison 100 

Dr. Alexandra 

Jones 

ADE Value-added Data System 

Specialist 

100 

Betsy Fera NIET & ASU State TAP Director & 

Regional Executive Master Teacher 

Leaders (12) 

100 

 

Dr. Sharon 

Kortman 

ASU  Common Core Standards Specialist 50 

 

Drs. Audrey 

Beardsley & Josh 

Barnett 

ASU PORTAL Program Evaluation 50 

 

 

Leaders from the three anchor institutions will serve on a Ready-for-Rigor Board that 

will meet quarterly.  Leaders will include Gary Stark, CEO of NIET, Dr. Mari Koerner, Dean of 

the Teachers College, and Tom Horne, the Arizona State Superintendent for Public Instruction. 

Cost Sharing 

Ready-for-Rigor Project leadership accepts this TIF opportunity as a “jump start” for a 

systematic transition to performance-based compensation systems across partner districts and the 

state of Arizona.  All but one of the partner districts have obligated themselves to an aggressive 

schedule of cost internalization.  Specifically, sixteen of the partner districts will pay the 
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following percentage of the PBCS cost over the life of the TIF grant: Year One 10%, Year Two 

25%, Year Three 50%, Year Four 75%, Year Five & beyond 100%.   

In addition, all partner districts understand and have agreed to the required staffing 

demands for successful TAP schools and will pay the salaries of the fully-released Master 

Teachers (which are set at a ratio of one Master Teacher per fifteen teachers).  Further, any cost 

associated with changing the structure of the school day to allow for teachers’ common planning 

time (i.e., cluster group) will also be paid by partner districts. 

The leveraging of ASU’s sizeable TQP grant will significantly reduce many of the costs 

in this TIF proposal.  It is the reason that the Ready-for-Rigor Project is able to aspire to a 

statewide network of 59 TAP schools. 

Requested Funds Sufficient and Reasonable 

The requested amount of $ 35 million is sufficient and reasonable for a statewide network 

of 59 schools.  Performance awards comprise 71% of the Ready-for-Rigor Project budget while 

29% is for statewide implementation support services including professional development, 

support center leadership, the WEB 2.0 data portal system, and program evaluation. 

The leveraging of ASU’s Teacher Quality Partnership Grant, funded in December 2009, 

helps to significantly reduce TIF overhead.  Given that the majority of partner districts are also 

participants in the TQP grant, only 10 to 15% of the costs of a professional development (e.g., 

Regional Executive Master Teacher Leaders) and program evaluation services had to be 

allocated to the TIF grant.  Also, the aggressive schedule of partner district cost internalization 

(Year One 10%, Year Two 25%, Year Three 50%, Year Four 75%, Year Five & beyond 100%) 

translates into partner districts obligating themselves to 52% of total PBCS costs over the grant.
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Objective 1 Work Plan:  Using a statewide Ready-for-Rigor Support Center anchored by the Arizona Department of Education, the 

National Institute for Excellence in Teaching, and Arizona State University, work with a network of 59 historically struggling, high-

need schools in partner districts across Arizona to achieve four key outcomes at each site: 

a. Increase school-wide student achievement to no less than a year and a half of academic growth per school year, a TAP index 

score of “4”, by the third year of school participation; 

b. Increase school-wide teaching effectiveness to no less than a TAP index score of “3.5” by the third year of school 

participation; 

c. Increase principal effectiveness to a rating of “Exceeds” as measured by student achievement, observational and survey 

indicators by the third year of school participation; 

d. Increase overall school functioning to no less than a grade of “B” by the third year of school participation. 

 

ACTION CODE:  Fidelity of Implementation (FI), Data Management (DM), Fiscal Management (FM), Community Engagement (CE) 

Action 

Code 
Activities Milestones Timeline Person 

Responsible 

FI • Secure agreement from the partner district 

schools on the sequence of 1
st
 and 2

nd
 wave of 

TAP implementation 

• TAP school start-up is systematic and 

manageable; partner districts are clear 

on their initiation timelines 

August 

2010 

PI Ridley 

FI • Assign Regional Executive Master Teacher 

Leaders to 1
st
 and 2

nd
 wave schools 

• Very high presence of a TAP expert in 

start-up TAP schools 

August 

2010 

State Director 

TAP 

FI • Maintain an overall calendar for scaffolding the 

implementation of 1
st
 wave TAP schools (e.g., 

teacher training on TAP rubric) 

• Provide exceptionally high support for 

TAP schools by Regional Executive 

Master Teacher Leaders 

September 

2010 

State Director 

TAP 

DM • Ensure that the Colorado Growth Percentile 

Model value-added data system is linked to and 

operational in all partner district schools 

• Each partner district has the capacity to 

track the impact of teachers on 

students’ academic growth 

September 

2010 

ADE, 

ASU 

FI • Sign MOUs to articulate the roles of the ADE, 

NIET, and ASU in the Ready-for-Rigor Support 

Center 

• The Ready-for-Rigor Support Center 

leadership is strongly rooted with cross-

organizational connections and a broad 

range of expertise. 

October 

2010 

PI Ridley, 

Executive 

Director, 

Anchor Orgs. 
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FI • Secure a governing board-approved and signed 

IGA from the partner districts not already in the 

TQP grant partnership 

• The Ready-for-Rigor Project has clear 

expectations and assurances of quality 

control with all partner institutions 

October 

2010 

PI Ridley 

FI • Begin the teacher/administrator informational 

and buy-in steps for the 2
nd

 wave schools (e.g. 

exploratory committee, site presentation) 

• The 2
nd

 wave TAP school sites will be 

ready for TIF Year Two launch 

October 

2010 

State Director 

TAP 

FI • Hire Ready-for-Rigor “specialty” staff positions 

(e.g., district budget specialist) 

• The Ready-for-Rigor Support Center 

has an exceptional staff in all areas 

November 

2010 

Executive 

Director 

FI • Meet with all partner district leaders (via video 

conference) to detail them on the personnel and 

services in the Ready-for-Rigor Support Center 

• Partner districts are aware of and seek 

out the services of the Ready-for-Rigor 

Support Center 

February 

2011 

PI Ridley, 

Executive 

Director 

DM • Using partner districts’ previous years’ student 

achievement data, model the distribution of 

categorical value-added scores (i.e., 1-5) using 

the Colorado Growth Percentile Model.  Work 

with NIET to objectively scale categorical 

scores by comparing them to other states and 

other value-added data systems 

• The Ready-for-Rigor Project has a 

value-added system of performance 

categorization that is rigorous, fair, and 

defensible compared to other models 

nationally. 

February 

2011 

ADE, 

NIET, 

ASU 

DM • Articulate in writing the formula for teacher and 

principal performance bonuses and test the 

system with hypothetical payouts 

• The Ready-for-Rigor formula for 

calculating performance bonuses is fair 

and highly transparent 

February 

2011 

ADE, 

NIET, 

ASU 

FI • Develop a Ready-for-Rigor Project WEB 2.0 

platform and link to all partner districts schools 

• Partner districts have easy and secure 

access to formative and summative 

student achievement data for daily use 

February 

2011 

ASU, 

ADE 

CE • Distribute a monthly e-newsletter to 

participating TAP schools via the WEB 2.0 

portal 

• Link TAP schools across the state and 

highlight the efforts and progress of 

students, teachers, principals, schools 

February 

2011 

Ready-for-

Rigor Outreach 

Staff 

FI • Initiate partner district, school, and teacher-

specific professional development through the 

Regional Executive Master Teacher Leaders 

and technology (e.g., WEB 2.0 portal, VC) 

• Use partner district student 

achievement data to develop targeted, 

“down to the teacher” professional 

development 

February 

2011 

State TAP 

Director, 

TQP 

Professional 

Development 

Director 
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FI 

DM 
• Ready-for-Rigor Data Systems and WEB 2.0 

data portal system personnel meet with partner 

district leaders (via VC) to teach the value-

added system, the formula for calculating 

performance bonuses, steps for accessing the 

data portal, and highlight the forthcoming Data 

Wise training for partner district teachers/ 

administrators 

• Partner districts and especially the TAP 

schools understand the WEB 2.0 data 

portal, performance bonus calculations, 

and the overview of the Data Wise 

professional development modules and 

resources 

March 

2011 

Ready-for-

Rigor Data 

Systems, WEB 

2.0 staff, 

 TQP 

Professional 

Development 

Staff 

FM • District budget specialist and Ready-for-Rigor 

business managers meet (via VC) with all 

partner district business managers and 

leadership to teach quarterly draw down 

procedures 

• All partner districts are clear about the 

proper and timely management of 

reimbursements and documentation 

March  

2011 

Ready-for-

Rigor Budget 

Specialist and 

Business 

Managers 

FM • District budget specialist begins ongoing travel 

to partner districts to work with business 

managers on quarterly documentation and 

repurposing existing federal, state, and local 

funds to internalize and sustain costs of the 

PBCS 

• All partner districts proactively meet 

TIF match funding commitments 

March 

2011 

Ready-for-

Rigor Budget 

Specialist 

CE • Create and maintain a Ready-for-Rigor Support 

Center website focused on research and 

information about schools using a PBCS 

(offshoot of WEB 2.0) 

• Provide a research and information 

forum for institutions interested in a 

PBCS, value-added methodology, and 

school reform 

April Executive 

Director, 

Outreach Staff 

FI • Initiate annual TAP school site inspections by 

NIET 

• Provide formal evaluation on the extent 

and quality of TAP implementation at 

each TAP school 

Late 

April/May 

2011 

Executive 

Director, 

NIET 

CE • Distribute a quarterly newsletter to state and 

national stakeholders 

• Keep the Ready-for-Rigor Project and 

PBCS news in front of stakeholders 

August 

2011 

Ready-for-

Rigor Outreach 

Staff 

FI • Create and maintain an overall calendar for 

scaffolding the implementation of 2nd wave 

TAP schools (e.g., teacher training on TAP 

rubric) 

• Provide exceptionally high support for 

TAP schools by Regional Executive 

Master Teacher Leaders 

August 

2011 

State Director 

TAP 
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 • Provide detailed yet concise description of 

performance bonus for teachers and principals 

• Ensure complete understanding of the 

basis of the performance bonus 

November 

2011 

Executive 

Director 

 

CE 
• Hold a regional conference • Collaborate with southwestern states 

and educational institutions to highlight 

results-producing PBCS schools and 

support systems 

December 

2011 

Ready-for-

Rigor Center, 

ADE, ASU, 

NIET 

 

Objective 2 Work Plan:  Using targeted, higher-than-average, teacher pay-for-performance bonuses; targeted, technology-enabled, 

and district-based principal and/or teacher preparation programs (in collaboration with ASU); and the resources of the statewide 

Ready-for-Rigor Support Center, prepare, recruit and retain highly effective principals and teachers in the hard-to-staff schools and 

areas (thus eliminating key educator shortages) in the 59 participating high-need schools. 

ACTION CODE:  Fidelity of Implementation (FI), Data Management (DM), Fiscal Management (FM), Community Engagement (CE) 

Action 

Code 
Activities Milestones Timeline Person 

Responsible 

FI • Provide data-driven, targeted professional 

development to assist struggling teachers and 

principals -- with particular effort offered to 

those in hard-to-staff schools, subjects, and 

areas.  (Also provide enrichment and 

advancement professional development support 

to highly successful teachers/principals.) 

• Teachers and principals struggling to 

meet standards of excellence will be 

given an opportunity to improve 
 

• Teachers and principals enjoying high 

levels of achievement have avenues to 

learn, grow and become better 

February 

2011 

State TAP 

Director, 

TQP 

Director of 

Professional 

Development  

FI • In combination with high levels of student data 

access through the WEB 2.0 data portal, TAP 

school teachers and administrators are trained in 

“Data Wise” to enable them to better use 

formative data to guide day-to-day teaching for 

student mastery 

• TAP school teachers and administrators 

have expertise at using data to guide 

instruction and have a strong results-

orientation 

 

 

 

 

March 

2011 

Ready-for-

Rigor WEB 2.0 

staff, 

TQP 

Director of 

Professional 

Development 
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DM 

FM 
• Use the WEB 2.0 portal to gather ongoing 

project-wide statistics on teacher and/or 

principal need in partner district schools (and as 

the basis for determining where the higher-than-

average performance incentives are needed) 

• The statewide Ready-for-Rigor Project 

will have current and objective data on 

teacher/principal shortages by district, 

school, subject, grade, specialty area. 

March 

2011 

Executive 

Director, 

Ready-for-

Rigor WEB 2.0 

and Data Staff 

CE • Use the WEB 2.0 portal, the Ready-for-Rigor 

website, and statewide newsletters to advertise 

for teacher and/or principal positions in hard-to-

staff schools, subjects, or areas 

• A statewide information system and 

targeted, higher-than-average base 

performance bonuses will lead to 

successful recruitment of effective 

teachers and/or principals in hard-to-

staff schools, subjects, and areas 

April 

2011 

Ready-for-

Rigor Outreach 

Staff 

FI • Create partner district and/or regional teacher 

and principal certification programs based on 

project-wide need statistics 

• ASU’s preparation programs are 

responsive to the need of partner 

districts 

July 

2011 

PI Ridley, 

TQP Directors 

of Teacher & 

Principal 

Preparation 

Programs 

CE • Use project-wide teacher and principal needs 

and the higher-than-average performance 

incentives to recruit strong candidates into the 

district or regional certification programs 

• Recruit not only at the inservice level 

but also at the preservice level (teachers 

and principals) 

July 

2011 

Ready-for-

Rigor Outreach, 

TQP Directors 

of Teacher & 

Principal 

Preparation 

Programs 
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Objective 3 Work Plan:  Contribute to the research knowledge base on performance-based compensation systems by participating in 

Mathematica’s national evaluation study with eight partner district schools (four paired experimental and control schools) and through 

the Ready-for-Rigor Project’s own comprehensive program evaluation plan across all 59 TAP schools. 

 

Activities Milestones Timeline Person 

Responsible 

• Sign an MOU with the Glendale Elementary School 

District to ensure full implementation of the 

research design established by Mathematica in eight 

GESD schools 

• Full fidelity implementation for the national 

study in Glendale Elementary District 

July 

2010 

PI Ridley 

• Establish control schools in other Ready-for-Rigor 

partner districts matched by SES, grade-levels, 

teacher characteristics, achievement and retention 

history 

• The Ready-for-Rigor Project creates a 

research design that allows participants, 

leadership and the general public to 

understand the variables that matter with 

PBCS 

November 

2010 

TQP Directors of 

Research 

• Collect two prior years of baseline data on TAP and 

control schools – student achievement, teacher and 

principal retention 

• Use the pre-intervention history of TAP 

schools to further understand the impact of 

the PBCS intervention 

November 

2010 

TQP Directors of 

Research 

• Share the four research questions and program 

evaluation design with partner district leaders and 

ensure commitment to the data collection 

expectations/ timelines for TAP and control schools 

• Full fidelity implementation of the overall 

Ready-for-Rigor program evaluation 

December 

2010 

Executive 

Director, 

TQP Directors of 

Research 

• Set up data collection schedules for surveys, and 

interviews in TAP and control schools 

• Efficiently and effectively use the resources 

of the ASU research office (i.e., PORTAL) 

February 

2011 

TQP Directors of 

Research 

• Report annual findings to partner district leaders, 

the U.S. DOE and Mathematica 

• Use data formatively to improve 

implementation and impact 

• Collaborate with Mathematica to ensure the 

strength of design and analysis 

July 

2011 

Executive 

Director, 

TQP Directors of 

Research 
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Cent Mirage K-8 54 805 82 27 3 0 0 7 3 2 1 1 Made AYP

Desert Star K-8 53 909 122 29 6 0 0 9 2 2 2 1 Made AYP

Desert Thder K-8 53 670 90 32 4 0 0 7 3 2 1 1 Warning YR

Eliseo Felix K-8 88 558 215 19 3 0 0 8 2 1 1 0 YR I Improvement

Lattie Coor K-8 91 1070 400 34 10 0 0 12 3 2 1 1  Tier I Restructuring

M. Anderson K-8 94 767 410 28 3 0 0 8 2 2 1 1 YR I Improvement

Wildflower K-8 60 500 73 20 4 0 0 11 5 1 1 0 Warning YR

Totals 70% 5279 1392 189 33 0 0 62 20 12 8 5

Jeddito K-8 83 227 18 21 0 0 1 2 3 2 2 0  Tier III Restructuring

White Cone 9-12 83 85 6 9 0 0 1 3 2 1 1 0  Tier I Restructuring

Totals 83% 312 24 30 0 0 2 5 5 3 3 0

Canyon D.C.  K-6 86 599 184 24 1 0 0 2 2 0 0 0  Tier III Restructuring

Chinle El K-6 81 530 128 31 0 0 0 2 3 0 0 0 Tier III Restructuring

Mesa View K-6 84 249 49 26 0 0 0 1 4 0 0 0 Warning YR
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Cedar Unified School District     Northern Arizona - Navajo Nation

Chinle Unified School District     Northern Arizona - Navajo Nation

Avondale Elementary School District     Phoenix Metro
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Chinle Jr. 7-8 80 450 63 37 0 0 0 4 3 3 4 0 Tier III Restructuring

Totals 83% 1828 424 118 1 0 0 9 12 3 4 0

Constitution K-6 88% 585 149 38 1 0 0 27 3 n/a n/a 0 YR I Improvement

Ray Borane 7-8 93 328 39 16 5 0 2 4 2 0 0 1 Tier III Restructuring

Huber 7-8 84 600 13 27 11 0 6 11 2 0 0 1 Tier III Restructuring

Totals 89% 928 52 43 16 0 8 15 4 0 0 2

AZ Desert K-6 97 706 332 27 16 0 1 0 3 0 0 0 Tier III Restructuring

Cesar Chavez K-8 96 718 331 29 22 0 2 0 3 0 0 0 Tier III Restructuring

Desert View K-6 97 691 294 28 24 0 2 0 2 0 0 0 Tier III Restructuring

Ed Pastor El K-6 98 297 113 13 3 0 1 0 3 0 0 0 Warning YR

Gadsden El K-8 97 407 302 20 14 0 5 0 3 0 0 0 YR II Improvement

Rio Colorado K-8 99 814 368 27 20 0 2 0 3 0 0 0 Tier III Restructuring

San Luis Mid 6-8 99 632 165 24 14 0 5 15 3 4 3 1 Tier III Restructuring

Southwest Jr. 7-8 94 718 103 26 14 0 6 10 3 5 4 1 Tier III Restructuring

Totals 97% 4983 2008 194 127 0 26 25 23 9 7 2

Ganado K-3 78 350 24 25 0 0 0 1 1 0 0 0 Made AYP

Ganado 4-6 78 350 13 20 0 0 0 0 2 0 0 0 Tier III Restructuring

Ganado 7-8 76 300 14 17 0 0 0 3 1 2 2 0 Tier III Restructuring

Ganado 9-12 75 600 23 45 5 0 0 10 5 6 4 1 Tier III Restructuring

Totals 76% 1600 74 107 5 0 0 14 9 8 6 1

American K-8 78 730 133 36 0 0 0 11 5 2 1 1 Warning YR

Challenger 4-8 95 803 100 32 0 0 1 8 6 3 3 1 Tier III Restructuring

Desert Spirit K-8 89 841 208 40 0 0 0 7 5 1 1 1 Tier III Restructuring

Isaac Imes K-8 97 550 145 26 0 0 0 6 2 1 1 1 Tier III Restructuring

Landmark 7-8 92 752 96 34 0 0 1 15 5 2 2 1 Tier III Restructuring

Mensendick 4-8 96 922 150 39 0 0 0 6 5 2 2 1 Tier III Restructuring

Gadsden Elementary School District     Southwestern Arizona - Border with Mexico

Glendale Elementary District     Phoenix Metro

Ganado Unified School District     Northern Arizona - Navajo Nation

Deer Valley Unified School District     Phoenix Metro

Douglas Unified School District     Southeastern Arizona - Border with Mexico
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Melvin Sine K-8 92 692 167 33 0 0 1 10 5 1 1 1 Tier III Restructuring

Glenn Burton K-8 96 664 212 34 0 0 1 5 4 2 2 1 Warning YR

Harold Smith K-8 99 902 337 40 0 0 0 6 5 3 3 1 Warning YR

Totals 93% 6856 1548 314 0 0 4 74 42 17 16 9

Sullivan K-8 96% 685 429 44 17 0 0 6 3 0 0 1 YR II Improvement

Clarendon 4-6 82 442 30 24 2 0 0 1 6 0 0 0 Made AYP

Encanto K-3 82 655 124 40 5 0 1 5 5 0 0 0 Warning YR

Longview K-6 78 443 88 15 4 0 0 3 5 0 0 0 Warning YR

Montecito K-6 88 431 101 21 3 0 0 1 5 0 0 0 YR II Improvement

Osborn Mid 7-8 84 613 21 31 7 0 0 8 6 7 4 1 YR II Improvement

Solano K-6 89 649 122 22 2 0 0 4 5 1 0 0 Made AYP

Totals 72% 3233 486 153 23 0 1 22 32 8 4 1

Pendergast El 83 554 87 32 4 0 0 6 2 1 1 1 Tier III Restructuring

Copper King K-8 64 878 85 57 11 0 0 6 7 2 2 3 YR I Improvement

Totals 74% 1432 172 89 15 0 0 12 9 3 3 4

Maryvale 9-12 77% 2636 264 145 0 0 0 15 10 19 16 3 Tier III Restructuring

Brooks K-8 99 423 290 18 0 0 0 14 3 1 1 0 Tier III Restructuring

Bush K-8 94 554 210 23 0 0 2 7 3 1 1 0 YR I Improvement

Cesar Chavez K-8 100 554 350 19 0 0 0 17 4 1 1 0 Tier III Restructuring

Totals 98% 1531 850 60 0 0 2 38 10 3 3 0

Elementary K-6 91 765 100 35 5 0 0 4 2 0 0 1  Tier I Restructuring

High 7-12 84 565 46 23 3 0 0 2 2 7 5 2 Tier III Restructuring

Totals 88% 1330 146 58 8 0 0 6 4 7 5 3

Esperanza 92 584 72 31 0 0 3 3 9 n/a n/a 0 Made AYP

Roosevelt Elementary School District     Phoenix Metro

Pendergast Elementary School District     Phoenix Metro

Osborn Elementary School District     Phoenix Metro

Murphy Elementary School District     Phoenix Metro

San Carlos Unified School District     Northeastern Arizona - Apache Nation

Sunnyside Unified School District     Southern Arizona - Tucson

Phoenix Union High School District     Phoenix Metro
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Los Amigos 95 632 453 48 5 0 0 4 6 0 0 0 Tier III Restructuring

Sierra Middle 6-8 88 879 217 56 9 0 2 7 7 8 6 2 Tier III Restructuring

Totals 92% 2095 742 135 14 0 5 14 22 8 6 2

UPS  K-8 79% 550 76 26 5 0 0 9 3 0 0 1 Warning YR

Tse' Ele  K-5 73 489 17 27 1 0 0 4 4 n/a n/a 0 Tier III Restructuring

Dine Bi' K-8 54 235 0 16 0 0 4 2 0 n/a n/a 0 Tier III Restructuring

Tse' Middle 6-8 70 543 25 40 6 0 2 5 4 6 6 1 Tier III Restructuring

Totals 66% 1267 42 83 7 0 6 11 8 6 6 1

Grand Total 84% 37,130 8778 1826 272 0 54 352 219 105 87 35

Window Rock Unified School District     Northern Arizona - Navajo Nation

UPSI University Public Charter School     Phoenix Metro

P
R

/A
w

ard # S
385A

100077
e3



Project Narrative 

Union, Teacher, Principal Commitment Letters or Surveys 

Attachment 1: 
Title: Letters of Commitment Pages: 63 Uploaded File: Letters of Commitment.pdf  

PR/Award # S385A100077 e84



PR/Award # S385A100077 e0



PR/Award # S385A100077 e1



PR/Award # S385A100077 e2



PR/Award # S385A100077 e3



PR/Award # S385A100077 e4



PR/Award # S385A100077 e5



PR/Award # S385A100077 e6



PR/Award # S385A100077 e7



PR/Award # S385A100077 e8



PR/Award # S385A100077 e9



PR/Award # S385A100077 e10



PR/Award # S385A100077 e11



PR/Award # S385A100077 e12



PR/Award # S385A100077 e13



PR/Award # S385A100077 e14



PR/Award # S385A100077 e15



PR/Award # S385A100077 e16



PR/Award # S385A100077 e17



PR/Award # S385A100077 e18



PR/Award # S385A100077 e19



PR/Award # S385A100077 e20



PR/Award # S385A100077 e21



PR/Award # S385A100077 e22



PR/Award # S385A100077 e23



PR/Award # S385A100077 e24



PR/Award # S385A100077 e25



PR/Award # S385A100077 e26



PR/Award # S385A100077 e27



PR/Award # S385A100077 e28



PR/Award # S385A100077 e29



PR/Award # S385A100077 e30



PR/Award # S385A100077 e31



PR/Award # S385A100077 e32



PR/Award # S385A100077 e33



PR/Award # S385A100077 e34



PR/Award # S385A100077 e35



PR/Award # S385A100077 e36



PR/Award # S385A100077 e37



PR/Award # S385A100077 e38



PR/Award # S385A100077 e39



PR/Award # S385A100077 e40



PR/Award # S385A100077 e41



PR/Award # S385A100077 e42



PR/Award # S385A100077 e43



PR/Award # S385A100077 e44



PR/Award # S385A100077 e45



PR/Award # S385A100077 e46



PR/Award # S385A100077 e47



PR/Award # S385A100077 e48



PR/Award # S385A100077 e49



PR/Award # S385A100077 e50



PR/Award # S385A100077 e51



PR/Award # S385A100077 e52



PR/Award # S385A100077 e53



PR/Award # S385A100077 e54



PR/Award # S385A100077 e55



PR/Award # S385A100077 e56



PR/Award # S385A100077 e57



PR/Award # S385A100077 e58



PR/Award # S385A100077 e59



PR/Award # S385A100077 e60



PR/Award # S385A100077 e61



PR/Award # S385A100077 e62



Project Narrative 

Other Attachments 

Attachment 1: 
Title: Key Personnel Vita Pages: 58 Uploaded File: Ready-for-Rigor Staff Vita.pdf  

PR/Award # S385A100077 e148



PR/Award # S385A100077 e0



PR/Award # S385A100077 e1



PR/Award # S385A100077 e2



PR/Award # S385A100077 e3



PR/Award # S385A100077 e4



PR/Award # S385A100077 e5



PR/Award # S385A100077 e6



PR/Award # S385A100077 e7



PR/Award # S385A100077 e8



PR/Award # S385A100077 e9



PR/Award # S385A100077 e10



PR/Award # S385A100077 e11



PR/Award # S385A100077 e12



PR/Award # S385A100077 e13



PR/Award # S385A100077 e14



PR/Award # S385A100077 e15



PR/Award # S385A100077 e16



PR/Award # S385A100077 e17



PR/Award # S385A100077 e18



PR/Award # S385A100077 e19



PR/Award # S385A100077 e20



PR/Award # S385A100077 e21



PR/Award # S385A100077 e22



PR/Award # S385A100077 e23



PR/Award # S385A100077 e24



PR/Award # S385A100077 e25



PR/Award # S385A100077 e26



PR/Award # S385A100077 e27



PR/Award # S385A100077 e28



PR/Award # S385A100077 e29



PR/Award # S385A100077 e30



PR/Award # S385A100077 e31



PR/Award # S385A100077 e32



PR/Award # S385A100077 e33



PR/Award # S385A100077 e34



PR/Award # S385A100077 e35



PR/Award # S385A100077 e36



PR/Award # S385A100077 e37



PR/Award # S385A100077 e38



PR/Award # S385A100077 e39



PR/Award # S385A100077 e40



PR/Award # S385A100077 e41



PR/Award # S385A100077 e42



PR/Award # S385A100077 e43



PR/Award # S385A100077 e44



PR/Award # S385A100077 e45



PR/Award # S385A100077 e46



PR/Award # S385A100077 e47



PR/Award # S385A100077 e48



PR/Award # S385A100077 e49



PR/Award # S385A100077 e50



PR/Award # S385A100077 e51



PR/Award # S385A100077 e52



PR/Award # S385A100077 e53



PR/Award # S385A100077 e54



PR/Award # S385A100077 e55



PR/Award # S385A100077 e56



PR/Award # S385A100077 e57



Budget Narrative 

Budget Narrative 

Attachment 1: 
Title: Pages: 0 Uploaded File: 10128364 Ridley USDOED BJ.pdf  

PR/Award # S385A100077 e207



1 
 

YEAR ONE 
 
1. PERSONNEL – 
A 3% escalation has been factored in for annual salary increases. 
 
(ASU) Executive Project Director 100%FTE  
• Duties:  Leadership, planning, oversight of statewide Ready-for-Rigor Project:  PBCS; value-
added and other data analysis; data-driven and measurably-effective school-university 
interventions, comprehensive program evaluation 
• Basis for Salary:  comparable to salaries in educational leadership at this level 
• Importance of Position:   responsible for ensuring the two strategic imperatives:  full-fidelity 
implementation and use of data to determine needs, guide and evaluate interventions. 
 
(ASU) Communications/Outreach/PR Director 100%FTE  
• Duties:  Provide information on performance-based compensation systems to Arizona 
educators, stakeholders and policymakers.  Write stories on implementation successes and 
struggles to inspire and inform Ready-for-Rigor implementers on the WEB 2.0 site.  Brief 
policymakers in the Ready-for-Rigor Project and assist in the recruitment of both inservice and 
preservice teachers for hard-to-staff subject-areas and communities. 
• Basis for Salary:   comparable for PR positions at ASU 
• Importance of Position:  P-20 educators have been notoriously bad at communicating their 
initiatives and outcomes.  The Commo/Outreach/PR Director will help implementers understand 
the big picture importance of their work, help policymakers understand the role of a PBCS in 
school reform, and help the high-need communities represented in the Ready-for-Rigor 
partnership to recruit high-potential preservice candidates and proven inservice teachers and 
principals. 
 
(ASU) Business Managers (2) 100%FTE  
• Duties:  Work with the 59 partner district schools on appropriate PBCS expenditures, quarterly 
draw downs, and documentation of expenses 
• Basis for Salary:   comparable to experienced, mid-level business managers at ASU 
• Importance of Position:  the “paperwork” must flow on a timely and effective basis or 
everything stops.  These two business managers will proactively work to ensure that the 
“paperwork” element does not take much project leadership time. 
 
(ADE) District Budget Specialist 100%FTE  
• Duties:  From the very beginning of the Ready-for-Rigor Project, work with partner district 
business managers, leaders, and school boards on moving existing federal, state, and local funds 
to sustain the PBCS.  Help partner districts to easily meet their cost internalization schedule: 
Year One 10%, Year Two 25%, Year Three 50%, Year Four 75%, Year Five & beyond 100%. 
• Basis for Salary:   comparable for a seasoned, senior-level business accountant  
• Importance of Position:   Will help partner districts to do what they want and need to do in 
regard to repurposing funds (e.g., Title funds), but have historically struggled to do alone. 
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 (ADE) Value-added Data System Specialist 100%FTE  
• Duties:  Work with ASU PORTAL and other value-added researchers to refine and improve 
the reliability and validity of value-added modeling (e.g., what balance of data provides the most 
objective representation of teacher value-added effectiveness), work with partner district 
leadership and teachers to ensure understanding of the value-added data system and calculations. 
• Basis for Salary:  comparable to similar data positions at the ADE 
• Importance of Position:  Measurement of student learning and achievement impact is at the 
heart of determining teacher effectiveness and a key basis of performance compensation.  During 
this time of evolution in educators’ understanding and buy-in to this principle, the value-added 
methodologist must also be an excellent educator and advocate. 
 
(ASU) Common Core Standards Specialist 15%FTE  

   (This is an existing 100% FTE position from ASU’s TQP grant.  With the majority of 
Ready-for-Rigor partner districts also participating in the TQP, only 15% of the cost of this 
position must be allocated to the TIF grant). 
• Duties:  Provide partner district teachers and administrators with practical but in-depth 
assistance in transitioning from the Arizona academic standard to the substantially more rigorous 
national standards.  Create modules, materials, teaching resources, and higher-order performance 
assessments by grade-level.  Provide ongoing professional development seminars. 
• Basis for Salary:  The is comparable for professional developers at 
ASU.  The 15% represents time allocation in the partner districts that are no also members in 
ASU’s TQP grant. 
• Importance of Position:  The more rigorous national standards will impact student 
achievement and teachers’/principals’ performance awards.  This specialist will help partner 
district educators to successfully raise the bar to internationally benchmarked standards. 
 
(ASU) Regional Executive Master Teacher Leaders (12) 15%FTE 

(This is an existing 100% FTE position from ASU’s 
TQP grant.  With the majority of Ready-for-Rigor partner districts also participating in the 
TQP, only 15% of the cost of this position must be allocated to the TIF grant). 
• Duties:  Site-based leadership in TAP school implementation; guidance and feedback to school 
master and mentor teachers and to site principals; lead training on numerous aspects of TAP 
implementation (e.g., cluster groups, TAP rubric scoring, TAP leadership meetings, use of the 
CODE data system); guidance and support for other Regional Executive Master Teacher Leaders 
in struggling TAP schools; training of partner district mentor teachers participating in beginning 
teacher induction and/or mentorship of teacher candidates in the district-based, “grow your own” 
teacher preparation programs. 
• Basis for Salary:  comparable to K-12 salaries for teacher leaders 
• Importance of Position:  These are the foot soldiers; the “on-the-ground” individuals who 
have the single greatest impact on the fidelity of day-to-day TAP implementation 
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(ASU) Data Wise Professional Development Specialist    100%FTE  
• Duties:  Help partner district teachers and administrators to access the WEB 2.0 data portal and 
to know how and why they want to use formative and summative student achievement data to 
teach for student mastery.  Provide training to the Regional Executive Master Teacher Leaders 
on Data Wise so that they, in turn, can ensure that TAP school master & mentor teachers and 
principals understand, use, and hold site teachers to use of data. 
• Basis for Salary:  comparable for professional developers at ASU. 
• Importance of Position:  Use of data to guide classroom teaching, school and district 
interventions is the second strategic imperative of the Ready-for-Rigor Project.  This specialist 
must be able to create understanding and motivation to implementation data-driven teaching. 
 

(UPSI) State Director of TAP   15%FTE          
(This is an existing 100% FTE position from ASU’s TQP grant.  With the majority of Ready-
for-Rigor partner districts also participating in the TQP, only 15% of the cost of this position 
must be allocated to the TIF grant). 
• Duties: Lead, train, and manage the twelve Regional Executive Master Teacher Leaders.  
Work with the Executive Director to ensure full-fidelity TAP implementation that the 59 TAP 
schools.  BEST/TAP specialists working.  Coordinate with NIET on school inspections and 
national training and events. 
• Basis for Salary: Based on current salary at UPSI 
• Importance of Position: If the Regional Executive Master Teacher Leaders are the foot 
soldiers, the State Director of TAP is the general.  The standards of rigor and excellence begin 
with the State Director of TAP. 
 

(ASU) PORTAL Director of Program Evaluation     10%FTE      
  (This is an existing 100% FTE position from ASU’s TQP grant.  With 

the majority of the Ready-for-Rigor partner districts also participating in the TQP, the 
additional cost of program evaluation services would require a 10% allocation of costs to the 
TIF grant). 
• Duties:  Design and lead the implementation of the comprehensive program evaluation on the 
59 TAP plus the control schools described on pages 16-29 of the project narrative. 
• Basis for Salary:  comparable salary for research project leaders at ASU 
• Importance of Position:  Just as the U.S. DOE desires to know the impact of the PBCS on 
student achievement and teacher effectiveness, ASU is also interested.  We also want to 
understand the impact of fidelity of implementation.  The director position is key in ensuring that 
the research is completed as planned. 
 

(ASU) PORTAL Post-Doc Coordinator of Program Evaluation   10%FTE    
   (This is an existing 100% FTE position from ASU’s TQP 

grant.  With the majority of the Ready-for-Rigor partner districts also participating in the 
TQP, the additional cost of program evaluation services would require a 10% allocation of 
costs to the TIF grant). 
• Duties:  Work with the director and the four program evaluation research specialists to collect 
and analyze the program evaluation data at the 59 TAP and additional control schools. 
• Basis for Salary:  comparable salary for Post-Doc students in higher education 
• Importance of Position:  Operational oversight of the work quality and timing for the four 
research specialists. 
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 (ASU) PORTAL Program Evaluation Research Specialist (4)   10%FTE    
   (This is an existing 100% FTE position from 

ASU’s TQP grant.  With the majority of the Ready-for-Rigor partner districts also 
participating in the TQP, the additional cost of program evaluation services would require a 
10% allocation of costs to the TIF grant). 
• Duties:  Collect and analyze program evaluation data in the 59 TAP and control schools as 
directed by the PORTAL director and coordinator.  Travel to sites to conduct interview data. 
• Basis for Salary:  salary for research specialists in higher education 
• Importance of Position:  accurate and timely data collection 
 
(ASU) WEB 2.0 Project Director  50%FTE       
• Duties:  This is a one-year, half-time WEB 2.0 design and creation leadership position.  This 
position oversees the entire project including: workflow management and tracking; the 
dissemination of program information and research; and main liaison to the anchor institutions. 
• Basis for Salary:  comparable salary for a WEB 2.0 design leader 
• Importance of Position:  The WEB 2.0 data portal is essential to the second strategic 
imperative for the Ready-for-Rigor Project: use of data to drive instruction, programming, and 
evaluation.  This position is vital to insuring this rapid development project stays on time, while 
maintaining the highest level of quality and meeting the specific needs of the grant project. 
 
(ASU) WEB 2.0 Application Technical Manager    50%FTE        

 
• Duties:  This is a one-year, half-time WEB 2.0 design position.  This position is responsible 
for the infrastructure design, technical development requirements and implementation 
procedures. 
• Basis for Salary:  comparable salary for WEB 2.0 position 
• Importance of Position:  Works in conjunction with the Project Director on developing 
project timelines for application development as well as providing technical expertise to the 
development team.  
 
(ASU) WEB 2.0 Senior Developer     100%FTE   
• Duties:  This is a one-year position.  This position manages the initial development of the data 
ingestion system, analytic dashboard and visualization tool, and communication tools. The senior 
developer ensures the seamless integration of these tools within the WEB 2.0 environment. 
• Basis for Salary:  comparable salary for WEB 2.0 position 
• Importance of Position:  This position is responsible for the development of complex 
procedures and processes in relation to the overall application development; the senior developer 
makes sure that the data analysis tools work. 
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(ASU) WEB 2.0 Application Developer 100%FTE 
• Duties:  This is a one-year position.  This position works under the direction of the Senior 
Programmer in the creation of the data ingestion system, analytic dashboard, and communication 
tools. 
• Basis for Salary:  comparable salary for WEB 2.0 position 
• Importance of Position:   Responsible for the development of support procedures and 
processes in relation to the overall application development; this position creates the analytical 
tools. 
 
 (ASU) WEB 2.0 Maintenance Developer 100%FTE 
• Duties:  This is a one-year 100% position then a 25% position in Years 2-5.  This position 
works along with the Application Developer in the creation of the data ingestion system, analytic 
dashboard and visualization tool, and communication tools. This position identifies and 
implements revisions needed to accommodate new data sources and types brought to the project 
by district partners. 
• Basis for Salary: comparable salary for WEB 2.0 position 
• Importance of Position:   This position implements upgrades and revisions of the tools as 
needed. 
 
(ASU) WEB 2.0 Graphic Designer   50%FTE    

  
• Duties:  This is a one-year, half-time WEB 2.0 design position.  This position serves as lead in 
the design of the interface from the end-users perspective—making sure that the WEB 2.0 
system and its data tools are user-friendly and attractive. 
• Basis for Salary:  comparable salary for WEB 2.0 position 
• Importance of Position:  This position is responsible for ensuring that the WEB 2.0 data 
portal is designed in a way that is easy to use, interesting, engaging. 
 
(ASU) WEB 2.0 Ready-for-Rigor Partner District Liaison/Trainer   100%FTE     

 
• Duties:  This is a five-year position:  100% FTE in Years 1-2 and 50% FTE in Years 3-5.  This 
position provides end-user training and technical support in the use of the data ingestion system, 
analytic dashboard and visualization tool, and communication tools.  
• Basis for Salary:  comparable for a key liaison/professional development position at ASU 
• Importance of Position:  This position with work with partner district technology directors as 
well as teachers and administrators to ensure their understanding and use of the WEB 2.0 data 
portal. 
 
(ASU) alt^I Director of Technology  10%FTE    
(This is an existing 100% FTE position from ASU’s TQP grant.  With the majority of Ready-
for-Rigor partner districts also participating in the TQP, only 10% of the cost of this position 
must be allocated to the TIF grant). 
• Duties:  Monitor WEB 2.0 development and liaison with alt^I, TIF, and TQP grant leadership 
to connect applications across projects and leadership teams 
• Basis for Salary:  current salary 
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• Importance of Position:  Ensure the WEB 2.0 data portal is accessible, easy to use, and 
connected to the programming and services in both the TIF and TQP projects. 
 (Partner Districts) Extra Duties for TAP school Master Teachers   20 days Total Extra 

 
• Duties:  Serve on the TAP school leadership team, lead cluster groups, observe and score 
teachers on the TAP instructional rubric, provide coaching and support to individual teachers 
• Basis for Salary:  partner district average for teacher leader duties 
• Importance of Position:  The day-to-day “in the classroom” standard bearer of rigor and 
excellence.  The Master Teacher is also an essential leader on the “distributed” TAP school 
leadership team. 
     
(Partner Districts) Extra Duties for TAP school Mentor Teachers   10 days Total Extra 

 
• Duties:  Serve on the TAP school leadership team, assist the master teacher on the leadership 
of cluster groups, observe and score teachers on the TAP instructional rubric 
• Basis for Salary:  partner district average for teacher leader duties 
• Importance of Position:  The Mentor Teacher is an essential leader on the “distributed” TAP 
school leadership team. 
 
 (Partner Districts) Statewide Performance Awards 
In Year One, performance awards will be implemented in 20 “first wave” TAP schools in the 
Ready-for-Rigor Project.  The counts below are based on the first wave TAP schools and the 
numbers reported by partner districts.  The performance award amounts are articulated on page 
33 of the project narrative.  In the Ready-for-Rigor Project, performance awards are only 
provided to teachers, hard-to-staff teachers (e.g., middle school math), principals, and assistant 
principals.  Two other variables impacting the budget are the partner district PBCS schedule of 
cost internalization (i.e., Year One 10%, Year Two 25%, Year Three 50%, Year Four 75%, Year 
Five & beyond 100%) and TAP school launch status (i.e., Wave One = 20 TAP schools in Year 
One, Wave Two = 39 TAP schools in Year Two). 
 

Performance Award 
Recipients 

YEAR ONE 
Numbers 

Performance 
Award 

TOTAL 

Teachers 435  
Hard-to-Staff Teachers 151  
Principals 20  
Asst. Principals 12  

 
 
 
2. FRINGE -- Total $816,682 
 
Partner District Fringe Benefit Percentage – 20% 
ASU Fringe Benefit Percentage – Faculty Members 28.5%, Staff 34.5% 
ADE Fringe Benefit Percentage – 26% 
UPSI Fringe Benefit Percentage – 18% 
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3. TRAVEL –  
 
In-state travel for the State Director of TAP, Asst Director, and the 12 Regional Executive 
Master Teacher Leaders 
• Purpose: While travel to-and-from Regional Executive Master Teacher Leaders’ home region 
and Phoenix was budgeted in the TQP grant, we did not think to fund region-to-region travel by 
TAP leaders and Regional Executive Master Teacher Leaders.  We now know that this will be 
essential as we expect to cluster, on numerous occasions, TAP leadership and a number of 
Regional Executive Master Teacher Leaders in struggling TAP schools across the state.  We 
anticipate that this “emergency” clustering will occur primarily in Years One and Two.. 
• Relation to Project Success:  State TAP leadership and Regional Executive Master Teacher 
Leader site presence is imperative, particularly in struggling TAP schools. 
• Itemized Estimate: Average of one trip per month during the K-12 school year for 14 people. 
Hotel + Car Rental/Mileage ( + Per Diem (3 days @ 

 
In-state travel for “local evaluation” by ASU PORTAL Program Evaluation Research 
Specialists 
• Purpose:  The comprehensive program evaluation plan for the 59 TAP and additional control 
schools involves more than measures of student achievement.  Specifically, Research Question 
One (fidelity of TAP implementation), Three (teacher and principal behaviors) and Four (school 
culture) involve surveys, interviews, and observations.  PORTAL program evaluation staff will 
have to travel to TAP and control sites to collect such data. 
• Relation to Project Success:  data-driven begins with good data and timely collection 
• Itemized Estimate:  32 trips during the K-12 school year. Hotel (3 nights x $ 100=$ 300) + 
Car Rental/Mileage (average ) + Per Diem ( = 

  
 
Out-of-state travel to the TIF Grantee Meeting in D.C. 
• Purpose: Travel to TIF Grantee Meeting in Washington D.C.  
• Relation to Project Success: The U.S Department of Education’s TIF Grantee Meeting 
provides a venue for sharing and learning for the project author, executive director, and director 
of program evaluation 
• Itemized Estimate: To Washington, DC (assuming a three-day trip):  airfare ( + lodging 

 + Per Diem  + ground transportation 

 
Out-of-state travel to the TIF Topical Meeting in D.C. 
• Purpose: Travel to TIF Topical Meeting in Washington D.C.  
• Relation to Project Success: The U.S Department of Education’s TIF Topical Meeting 
provides a venue for sharing and learning for the project author and executive director 
• Itemized Estimate: To Washington, DC (assuming a three-day trip):  airfare ) + lodging 

 + Per Diem  + ground transportation

 
4. EQUIPMENT – Total $ 0 
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5. SUPPLIES – Total $ 0 
 
6. CONTRACTUAL – Total $  
 
TAP School Inspections and Technical Training by the National Institute for Excellence in 
Teaching 
• Purpose:  Maintain a constant focus on rigor and full-fidelity implementation.  Utilize NIET to 
help Regional Executive Master Teacher Leaders, the State Director of TAP, and TAP schools to 
full-fidelity implementation. 
• Deliverables:  CORE Training, Monthly On-site Technical Assistance for struggling TAP 
schools, annual TAP school inspection visit. 
• Relation to Project Success:  Rigor and fidelity, there can be no slippery slope 
• Itemized Estimate:  $ (see table below) 
 

Year One NIET Projected Expenses with First 20 Schools 

 

Item Unit Cost Quantity Total Cost 

Follow-up Development Meetings 2 

Travel for Follow-up Development Meetings 2 

CORE Training Trainer Costs 8 

Travel for CORE Training 3 

Monthly On-site Technical Assistance 23 days 

Travel for Monthly Follow-up 7 trips 

School Reviews 25 

Travel for School Reviews 5 weeks 

 
 
Comprehensive Online Data Entry (CODE) System 
• Purpose:  CODE is an online performance management program that supports pay-for-
performance calculations.  CODE provides analytical reports at the individual teacher and whole 
school level 
• Deliverables:  Online data system for each TAP school (annual subscription) 
• Relation to Project Success:  data for monitoring progress essential as is objective calculation 
of performance bonuses 
• Itemized Estimate: per TAP school x 20 (Year One) 
  
 
7. CONSTRUCTION – Total $ 0 
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8. OTHER – Total 
 
WEB 2.0 “Cloud” Hosting Contract with UNICON Inc.    
• Purpose:   WEB 2.0 Platform hosting, user account, and data-management 
• Provider:   ASU has an ongoing hosting and services association with UNICON Inc.  Building 
on this existing agreement, a contract for specific Ready-for-Rigor Project “space” will be signed 
with UNICON.   
• Deliverables:  Ready-for-Rigor WEB 2.0 “space” 
• Itemized Estimate:  one-time contracted user account, space, and hosting  
 
WEB 2.0 UNICON Hosting and Maintenance Services  
• Purpose:   WEB 2.0 monitoring, trouble-shooting, maintenance 
• Provider:   UNICON Inc.  
• Deliverables:  dependable service 
• Itemized Estimate:  annual fee =  
 
WEB 2.0 Software Licensing   
• Purpose:  Give partner district, ASU, ADE, NIET personnel desktop/laptop access to the WEB 
2.0 data portal 
• Deliverables:  access to portal 
• Itemized Estimate:  for collective Year One user access, no limit 
 
9. TOTAL DIRECT COSTS -  
 
10. INDIRECT COSTS – Total 
• Indirect cost rate ASU: 36 % of Modified Total Direct Cost 
• Indirect cost rate ADE: 13.5% 
 
11. TRAINING STIPENDS – Total $ 0 
 
12. TOTAL COSTS  

 

YEAR TWO 
 
1. PERSONNEL – 
A 3% escalation has been factored in for annual salary increases. 
 
(ASU) Executive Project Director 100%FTE Salary:  
• Duties:  Leadership, planning, oversight of statewide Ready-for-Rigor Project:  PBCS; value-
added and other data analysis; data-driven and measurably-effective school-university 
interventions, comprehensive program evaluation 
• Basis for Salary:  comparable to salaries in educational leadership at this level 
• Importance of Position:   responsible for ensuring the two strategic imperatives:  full-fidelity 
implementation and use of data to determine needs, guide and evaluate interventions. 
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 (ASU) Communications/Outreach/PR Director 100%FTE Salary:  
• Duties:  Provide information on performance-based compensation systems to Arizona 
educators, stakeholders and policymakers.  Write stories on implementation successes and 
struggles to inspire and inform Ready-for-Rigor implementers on the WEB 2.0 site.  Brief 
policymakers in the Ready-for-Rigor Project and assist in the recruitment of both inservice and 
preservice teachers for hard-to-staff subject-areas and communities. 
• Basis for Salary:   comparable for PR positions at ASU 
• Importance of Position:  P-20 educators have been notoriously bad at communicating their 
initiatives and outcomes.  The Commo/Outreach/PR Director will help implementers understand 
the big picture importance of their work, help policymakers understand the role of a PBCS in 
school reform, and help the high-need communities represented in the Ready-for-Rigor 
partnership to recruit high-potential preservice candidates and proven inservice teachers and 
principals. 
 
(ASU) Business Managers (2) 100%FTE  
• Duties:  Work with the 59 partner district schools on appropriate PBCS expenditures, quarterly 
draw downs, and documentation of expenses 
• Basis for Salary:   comparable to experienced, mid-level business managers at ASU 
• Importance of Position:  the “paperwork” must flow on a timely and effective basis or 
everything stops.  These two business managers will proactively work to ensure that the 
“paperwork” element does not take much project leadership time. 
 
(ADE) District Budget Specialist 100%FTE  
• Duties:  From the very beginning of the Ready-for-Rigor Project, work with partner district 
business managers, leaders, and school boards on moving existing federal, state, and local funds 
to sustain the PBCS.  Help partner districts to easily meet their cost internalization schedule: 
Year One 10%, Year Two 25%, Year Three 50%, Year Four 75%, Year Five & beyond 100%. 
• Basis for Salary:   comparable for a seasoned, senior-level business accountant  
• Importance of Position:   Will help partner districts to do what they want and need to do in 
regard to repurposing funds (e.g., Title funds), but have historically struggled to do alone. 
 
(ADE) Value-added Data System Specialist 100%FTE  
• Duties:  Work with ASU PORTAL and other value-added researchers to refine and improve 
the reliability and validity of value-added modeling (e.g., what balance of data provides the most 
objective representation of teacher value-added effectiveness), work with partner district 
leadership and teachers to ensure understanding of the value-added data system and calculations. 
• Basis for Salary:  comparable to similar data positions at the ADE 
• Importance of Position:  Measurement of student learning and achievement impact is at the 
heart of determining teacher effectiveness and a key basis of performance compensation.  During 
this time of evolution in educators’ understanding and buy-in to this principle, the value-added 
methodologist must also be an excellent educator and advocate. 
 
(ASU) Common Core Standards Specialist 15%FTE  

(This is an existing 100% FTE position from ASU’s TQP grant.  With the majority 
of Ready-for-Rigor partner districts also participating in the TQP, only 15% of the cost of this 
position must be allocated to the TIF grant). 
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• Duties:  Provide partner district teachers and administrators with practical but in-depth 
assistance in transitioning from the Arizona academic standard to the substantially more rigorous 
national standards.  Create modules, materials, teaching resources, and higher-order performance 
assessments by grade-level.  Provide ongoing professional development seminars. 
• Basis for Salary:  The base salary of is comparable for professional developers at 
ASU.  The 15% represents time allocation in the partner districts that are no also members in 
ASU’s TQP grant. 
• Importance of Position:  The more rigorous national standards will impact student 
achievement and teachers’/principals’ performance awards.  This specialist will help partner 
district educators to successfully raise the bar to internationally benchmarked standards. 
 
(ASU) Regional Executive Master Teacher Leaders (12) 15%FTE 

  (This is an existing 100% FTE position from ASU’s 
TQP grant.  With the majority of Ready-for-Rigor partner districts also participating in the 
TQP, only 15% of the cost of this position must be allocated to the TIF grant). 
• Duties:  Site-based leadership in TAP school implementation; guidance and feedback to school 
master and mentor teachers and to site principals; lead training on numerous aspects of TAP 
implementation (e.g., cluster groups, TAP rubric scoring, TAP leadership meetings, use of the 
CODE data system); guidance and support for other Regional Executive Master Teacher Leaders 
in struggling TAP schools; training of partner district mentor teachers participating in beginning 
teacher induction and/or mentorship of teacher candidates in the district-based, “grow your own” 
teacher preparation programs. 
• Basis for Salary:  comparable to K-12 salaries for teacher leaders 
• Importance of Position:  These are the foot soldiers; the “on-the-ground” individuals who 
have the single greatest impact on the fidelity of day-to-day TAP implementation 
 
 (ASU) Data Wise Professional Development Specialist    100%FTE  

Help partner district teachers and administrators to access the WEB 2.0 data portal and 
to know how and why they want to use formative and summative student achievement data to 
teach for student mastery.  Provide training to the Regional Executive Master Teacher Leaders 
on Data Wise so that they, in turn, can ensure that TAP school master & mentor teachers and 
principals understand, use, and hold site teachers to use of data. 
• Basis for Salary:  comparable for professional developers at ASU. 
• Importance of Position:  Use of data to guide classroom teaching, school and district 
interventions is the second strategic imperative of the Ready-for-Rigor Project.  This specialist 
must be able to create understanding and motivation to implementation data-driven teaching. 
 

 (UPSI) State Director of TAP   15%FTE          
(This is an existing 100% FTE position from ASU’s TQP grant.  With the majority of Ready-
for-Rigor partner districts also participating in the TQP, only 15% of the cost of this position 
must be allocated to the TIF grant). 
• Duties: Lead, train, and manage the twelve Regional Executive Master Teacher Leaders.  
Work with the Executive Director to ensure full-fidelity TAP implementation that the 59 TAP 
schools.  BEST/TAP specialists working.  Coordinate with NIET on school inspections and 
national training and events. 
• Basis for Salary: Based on current salary at UPSI 
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• Importance of Position: If the Regional Executive Master Teacher Leaders are the foot 
soldiers, the State Director of TAP is the general.  The standards of rigor and excellence begin 
with the State Director of TAP. 
 

(ASU) PORTAL Director of Program Evaluation     10%FTE      
  (This is an existing 100% FTE position from ASU’s TQP grant.  With 

the majority of the Ready-for-Rigor partner districts also participating in the TQP, the 
additional cost of program evaluation services would require a 10% allocation of costs to the 
TIF grant). 
• Duties:  Design and lead the implementation of the comprehensive program evaluation on the 
59 TAP plus the control schools described on pages 16-29 of the project narrative. 
• Basis for Salary:  comparable salary for research project leaders at ASU 
• Importance of Position:  Just as the U.S. DOE desires to know the impact of the PBCS on 
student achievement and teacher effectiveness, ASU is also interested.  We also want to 
understand the impact of fidelity of implementation.  The director position is key in ensuring that 
the research is completed as planned. 
 

(ASU) PORTAL Post-Doc Coordinator of Program Evaluation   10%FTE    
   (This is an existing 100% FTE position from ASU’s TQP 

grant.  With the majority of the Ready-for-Rigor partner districts also participating in the 
TQP, the additional cost of program evaluation services would require a 10% allocation of 
costs to the TIF grant). 
• Duties:  Work with the director and the four program evaluation research specialists to collect 
and analyze the program evaluation data at the 59 TAP and additional control schools. 
• Basis for Salary:  comparable salary for Post-Doc students in higher education 
• Importance of Position:  Operational oversight of the work quality and timing for the four 
research specialists. 
 
(ASU) PORTAL Program Evaluation Research Specialist (4)    

   (This is an existing 100% FTE position from 
ASU’s TQP grant.  With the majority of the Ready-for-Rigor partner districts also 
participating in the TQP, the additional cost of program evaluation services would require a 
10% allocation of costs to the TIF grant). 
• Duties:  Collect and analyze program evaluation data in the 59 TAP and control schools as 
directed by the PORTAL director and coordinator.  Travel to sites to conduct interview data. 
• Basis for Salary:  salary for research specialists in higher education 
• Importance of Position:  accurate and timely data collection 
 (ASU) WEB 2.0 Maintenance Developer 25%FTE       

• Duties:  This is a quarter-time position for identifying and implementing revisions needed to 
accommodate new data sources and types brought to the project by district partners. 
• Basis for Salary: comparable salary for WEB 2.0 position 
• Importance of Position:   This position implements upgrades and revisions of the tools as 
needed. 
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 (ASU) WEB 2.0 Ready-for-Rigor Partner District Liaison/Trainer   100%FTE    Total 
 

• Duties:  This is a five-year position:  100% FTE in Years 1-2 and 50% FTE in Years 3-5.  This 
position provides end-user training and technical support in the use of the data ingestion system, 
analytic dashboard and visualization tool, and communication tools.  
• Basis for Salary:  comparable for a key liaison/professional development position at ASU 
• Importance of Position:  This position with work with partner district technology directors as 
well as teachers and administrators to ensure their understanding and use of the WEB 2.0 data 
portal. 
 
(ASU) alt^I Director of Technology  10%FTE  
(This is an existing 100% FTE position from ASU’s TQP grant.  With the majority of Ready-
for-Rigor partner districts also participating in the TQP, only 10% of the cost of this position 
must be allocated to the TIF grant). 
• Duties:  Monitor WEB 2.0 development and liaison with alt^I, TIF, and TQP grant leadership 
to connect applications across projects and leadership teams 
• Basis for Salary:  current salary 
• Importance of Position:  Ensure the WEB 2.0 data portal is accessible, easy to use, and 
connected to the programming and services in both the TIF and TQP projects. 
 
(Partner Districts) Extra Duties for TAP school Master Teachers   20 days Total Extra 

 
• Duties:  Serve on the TAP school leadership team, lead cluster groups, observe and score 
teachers on the TAP instructional rubric, provide coaching and support to individual teachers 
• Basis for Salary:  partner district average for teacher leader duties 
• Importance of Position:  The day-to-day “in the classroom” standard bearer of rigor and 
excellence.  The Master Teacher is also an essential leader on the “distributed” TAP school 
leadership team. 
     
(Partner Districts) Extra Duties for TAP school Mentor Teachers   10 days Total Extra 

 
• Duties:  Serve on the TAP school leadership team, assist the master teacher on the leadership 
of cluster groups, observe and score teachers on the TAP instructional rubric 
• Basis for Salary:  partner district average for teacher leader duties 
• Importance of Position:  The Mentor Teacher is an essential leader on the “distributed” TAP 
school leadership team. 
 
(Partner Districts) Statewide Performance Awards 
In Year Two, performance awards will be implemented in 55 TAP schools in the Ready-for-
Rigor Project.  (There are four 1% non-differentiated schools in the national evaluation.)  The 
counts below are based on the Year Two TAP schools and the numbers reported by partner 
districts.  The performance award amounts are articulated on page 33 of the project narrative.  In 
the Ready-for-Rigor Project, performance awards are only provided to teachers, hard-to-staff 
teachers (e.g., middle school math), principals, and assistant principals.  Two other variables 
impacting the budget are the partner district PBCS schedule of cost internalization (i.e., Year 
One 10%, Year Two 25%, Year Three 50%, Year Four 75%, Year Five & beyond 100%) and 
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TAP school launch status (i.e., Wave One = 20 TAP schools in Year One, Wave Two = 39 TAP 
schools in Year Two). 
 

Performance Award 
Recipients 

YEAR ONE 
Numbers 

Performance 
Award 

TOTAL 

Teachers 1137   
Hard-to-Staff Teachers 317  
Principals 47                       
Asst. Principals 27  

 
 
 
2. FRINGE -- 
 
Partner District Fringe Benefit Percentage – 20% 
ASU Fringe Benefit Percentage – Faculty Members 28.5%, Staff 34.5% 
ADE Fringe Benefit Percentage – 26% 
UPSI Fringe Benefit Percentage – 18% 
 
3. TRAVEL –  
 
In-state travel for the State Director of TAP, Asst Director, and the 12 Regional Executive 
Master Teacher Leaders 
• Purpose: While travel to-and-from Regional Executive Master Teacher Leaders’ home region 
and Phoenix was budgeted in the TQP grant, we did not think to fund region-to-region travel by 
TAP leaders and Regional Executive Master Teacher Leaders.  We now know that this will be 
essential as we expect to cluster, on numerous occasions, TAP leadership and a number of 
Regional Executive Master Teacher Leaders in struggling TAP schools across the state.  We 
anticipate that this “emergency” clustering will occur primarily in Years One and Two.. 
• Relation to Project Success:  State TAP leadership and Regional Executive Master Teacher 
Leader site presence is imperative, particularly in struggling TAP schools. 
• Itemized Estimate: Average of one trip per month during the K-12 school year for 14 people. 
Hotel ) + Car Rental/Mileage  + Per Diem 

 
In-state travel for “local evaluation” by ASU PORTAL Program Evaluation Research 
Specialists 
• Purpose:  The comprehensive program evaluation plan for the 59 TAP and additional control 
schools involves more than measures of student achievement.  Specifically, Research Question 
One (fidelity of TAP implementation), Three (teacher and principal behaviors) and Four (school 
culture) involve surveys, interviews, and observations.  PORTAL program evaluation staff will 
have to travel to TAP and control sites to collect such data. 
• Relation to Project Success:  data-driven begins with good data and timely collection 
• Itemized Estimate:  32 trips during the K-12 school year. Hotel 
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Out-of-state travel to the TIF Grantee Meeting in D.C. 
• Purpose: Travel to TIF Grantee Meeting in Washington D.C.  
• Relation to Project Success: The U.S Department of Education’s TIF Grantee Meeting 
provides a venue for sharing and learning for the project author, executive director, and director 
of program evaluation 
• Itemized Estimate: To Washington, DC (assuming a three-day trip):   

 

 
Out-of-state travel to the TIF Topical Meeting in D.C. 
• Purpose: Travel to TIF Topical Meeting in Washington D.C.  
• Relation to Project Success: The U.S Department of Education’s TIF Topical Meeting 
provides a venue for sharing and learning for the project author and executive director 
• Itemized Estimate:

 
4. EQUIPMENT – Total $ 0 
 
5. SUPPLIES – Total $ 0 
 
6. CONTRACTUAL –  
 
TAP School Inspections and Technical Training by the National Institute for Excellence in 
Teaching 
• Purpose:  Maintain a constant focus on rigor and full-fidelity implementation.  Utilize NIET to 
help Regional Executive Master Teacher Leaders, the State Director of TAP, and TAP schools to 
full-fidelity implementation. 
• Deliverables:  CORE Training, Monthly On-site Technical Assistance for struggling TAP 
schools, annual TAP school inspection visit. 
• Relation to Project Success:  Rigor and fidelity, there can be no slippery slope 
• Itemized Estimate:  (see table below) 
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Year Two NIET Projected Expenses with Second 34 Schools 

 

Item Unit Cost Quantity Total Cost 

Follow-up Development Meetings  

Travel for Follow-up Development Meetings  

CORE Training Trainer Costs  

Travel for CORE Training  

Monthly On-site Technical Assistance   

Travel for Monthly Follow-up   

School Reviews 

Travel for School Reviews   

 
 
Comprehensive Online Data Entry (CODE) System 
• Purpose:  CODE is an online performance management program that supports pay-for-
performance calculations.  CODE provides analytical reports at the individual teacher and whole 
school level 
• Deliverables:  Online data system for each TAP school (annual subscription) 
• Relation to Project Success:  data for monitoring progress essential as is objective calculation 
of performance bonuses 
• Itemized Estimate: 
  
7. CONSTRUCTION – Total $ 0 
 
8. OTHER – 
 
Evaluation Competition Incentive for Glendale Elementary District  
• Purpose:  An incentive for participating in the national evaluation with randomized placement 
and1% non-differentiated control schools 
• Deliverables:  8 high-need urban schools 
• Use of Evaluation Incentive Funds:  Support for the PBCS that would otherwise need to be  
paid with Non-TIF funds (in order to meet absolute priority 2) 
• Itemized Estimate:  The $ 1 million evaluation incentive will serve as GESD’s match. 
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One-on-One Leadership Coach Support for TAP School Principals 
• Purpose: Provide the support, coaching, mentoring of an exemplary principal to building 
administrators at Ready-for-Rigor TAP schools 
• Deliverables: Weekly desktop conference contact, two site visits per month, ongoing phone 
communication, and structured guidance by a trained mentor principal that is also trained in TAP 
• Relation to Project Success: Support for the building administrator during a time of 
significant reform is key to effective leadership, data-driven decision-making and state of mind 
• Itemized Estimate:  The normal rate for a year of in-depth coaching support in Arizona is 

  However, depending on the location of the TAP school (i.e., urban population center, 
semi-remote rural, or extremely remote, rural) the payment structure has been calculated at 

 respectively.  With that structure, the cost was calculated for 34 
Ready-for-Rigor TAP schools (as 25 TAP schools are already covered by the TQP grant).  28 
TAP schools x + 2 TAP schools x 4 TAP schools x  
 
WEB 2.0 UNICON Hosting and Maintenance Services  
• Purpose:   WEB 2.0 monitoring, trouble-shooting, maintenance 
• Provider:   UNICON Inc.  
• Deliverables:  dependable WEB 2.0 service 
• Itemized Estimate:  annual fee  
 
WEB 2.0 Software Licensing   
• Purpose:  Give partner district, ASU, ADE, NIET personnel desktop/laptop access to the WEB 
2.0 data portal 
• Deliverables:  access to portal 
• Itemized Estimate:  for collective Year Two user access, no limit 
 
9. TOTAL DIRECT COSTS  
 
10. INDIRECT COSTS – Total
• Indirect cost rate ASU: 36 % of Modified Total Direct Cost 
• Indirect cost rate ADE: 13.5% 
 
11. TRAINING STIPENDS – Total $ 0 
 
12. TOTAL COSTS --  
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YEAR THREE 
 
1. PERSONNEL – 
A 3% escalation has been factored in for annual salary increases. 
 
(ASU) Executive Project Director 100%FTE  
• Duties:  Leadership, planning, oversight of statewide Ready-for-Rigor Project:  PBCS; value-
added and other data analysis; data-driven and measurably-effective school-university 
interventions, comprehensive program evaluation 
• Basis for Salary:  comparable to salaries in educational leadership at this level 
• Importance of Position:   responsible for ensuring the two strategic imperatives:  full-fidelity 
implementation and use of data to determine needs, guide and evaluate interventions. 
 
(ASU) Communications/Outreach/PR Director 100%FTE  
• Duties:  Provide information on performance-based compensation systems to Arizona 
educators, stakeholders and policymakers.  Write stories on implementation successes and 
struggles to inspire and inform Ready-for-Rigor implementers on the WEB 2.0 site.  Brief 
policymakers in the Ready-for-Rigor Project and assist in the recruitment of both inservice and 
preservice teachers for hard-to-staff subject-areas and communities. 
• Basis for Salary:   comparable for PR positions at ASU 
• Importance of Position:  P-20 educators have been notoriously bad at communicating their 
initiatives and outcomes.  The Commo/Outreach/PR Director will help implementers understand 
the big picture importance of their work, help policymakers understand the role of a PBCS in 
school reform, and help the high-need communities represented in the Ready-for-Rigor 
partnership to recruit high-potential preservice candidates and proven inservice teachers and 
principals. 
 
(ASU) Business Managers (2) 100%FTE  
• Duties:  Work with the 59 partner district schools on appropriate PBCS expenditures, quarterly 
draw downs, and documentation of expenses 
• Basis for Salary:   comparable to experienced, mid-level business managers at ASU 
• Importance of Position:  the “paperwork” must flow on a timely and effective basis or 
everything stops.  These two business managers will proactively work to ensure that the 
“paperwork” element does not take much project leadership time. 
 
(ADE) District Budget Specialist 100%FTE  
• Duties:  From the very beginning of the Ready-for-Rigor Project, work with partner district 
business managers, leaders, and school boards on moving existing federal, state, and local funds 
to sustain the PBCS.  Help partner districts to easily meet their cost internalization schedule: 
Year One 10%, Year Two 25%, Year Three 50%, Year Four 75%, Year Five & beyond 100%. 
• Basis for Salary:   comparable for a seasoned, senior-level business accountant  
• Importance of Position:   Will help partner districts to do what they want and need to do in 
regard to repurposing funds (e.g., Title funds), but have historically struggled to do alone. 
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(ADE) Value-added Data System Specialist 100%FTE  
• Duties:  Work with ASU PORTAL and other value-added researchers to refine and improve 
the reliability and validity of value-added modeling (e.g., what balance of data provides the most 
objective representation of teacher value-added effectiveness), work with partner district 
leadership and teachers to ensure understanding of the value-added data system and calculations. 
• Basis for Salary:  comparable to similar data positions at the ADE 
• Importance of Position:  Measurement of student learning and achievement impact is at the 
heart of determining teacher effectiveness and a key basis of performance compensation.  During 
this time of evolution in educators’ understanding and buy-in to this principle, the value-added 
methodologist must also be an excellent educator and advocate. 
 
(ASU) Common Core Standards Specialist 15%FTE  

(This is an existing 100% FTE position from ASU’s TQP grant.  With the majority 
of Ready-for-Rigor partner districts also participating in the TQP, only 15% of the cost of this 
position must be allocated to the TIF grant). 
• Duties:  Provide partner district teachers and administrators with practical but in-depth 
assistance in transitioning from the Arizona academic standard to the substantially more rigorous 
national standards.  Create modules, materials, teaching resources, and higher-order performance 
assessments by grade-level.  Provide ongoing professional development seminars. 
• Basis for Salary:  The base salary of is comparable for professional developers at 
ASU.  The 15% represents time allocation in the partner districts that are no also members in 
ASU’s TQP grant. 
• Importance of Position:  The more rigorous national standards will impact student 
achievement and teachers’/principals’ performance awards.  This specialist will help partner 
district educators to successfully raise the bar to internationally benchmarked standards. 
 
(ASU) Regional Executive Master Teacher Leaders (12) 15%FTE 

  (This is an existing 100% FTE position from ASU’s 
TQP grant.  With the majority of Ready-for-Rigor partner districts also participating in the 
TQP, only 15% of the cost of this position must be allocated to the TIF grant). 
• Duties:  Site-based leadership in TAP school implementation; guidance and feedback to school 
master and mentor teachers and to site principals; lead training on numerous aspects of TAP 
implementation (e.g., cluster groups, TAP rubric scoring, TAP leadership meetings, use of the 
CODE data system); guidance and support for other Regional Executive Master Teacher Leaders 
in struggling TAP schools; training of partner district mentor teachers participating in beginning 
teacher induction and/or mentorship of teacher candidates in the district-based, “grow your own” 
teacher preparation programs. 
• Basis for Salary:  comparable to K-12 salaries for teacher leaders 
• Importance of Position:  These are the foot soldiers; the “on-the-ground” individuals who 
have the single greatest impact on the fidelity of day-to-day TAP implementation 
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 (ASU) Data Wise Professional Development Specialist    100%FTE  
• Duties:  Help partner district teachers and administrators to access the WEB 2.0 data portal and 
to know how and why they want to use formative and summative student achievement data to 
teach for student mastery.  Provide training to the Regional Executive Master Teacher Leaders 
on Data Wise so that they, in turn, can ensure that TAP school master & mentor teachers and 
principals understand, use, and hold site teachers to use of data. 
• Basis for Salary:  comparable for professional developers at ASU. 
• Importance of Position:  Use of data to guide classroom teaching, school and district 
interventions is the second strategic imperative of the Ready-for-Rigor Project.  This specialist 
must be able to create understanding and motivation to implementation data-driven teaching. 
 

(UPSI) State Director of TAP   15%FTE          
(This is an existing 100% FTE position from ASU’s TQP grant.  With the majority of Ready-
for-Rigor partner districts also participating in the TQP, only 15% of the cost of this position 
must be allocated to the TIF grant). 
• Duties: Lead, train, and manage the twelve Regional Executive Master Teacher Leaders.  
Work with the Executive Director to ensure full-fidelity TAP implementation that the 59 TAP 
schools.  BEST/TAP specialists working.  Coordinate with NIET on school inspections and 
national training and events. 
• Basis for Salary: Based on current salary at UPSI 
• Importance of Position: If the Regional Executive Master Teacher Leaders are the foot 
soldiers, the State Director of TAP is the general.  The standards of rigor and excellence begin 
with the State Director of TAP. 
 

(ASU) PORTAL Director of Program Evaluation     10%FTE      
  (This is an existing 100% FTE position from ASU’s TQP grant.  With 

the majority of the Ready-for-Rigor partner districts also participating in the TQP, the 
additional cost of program evaluation services would require a 10% allocation of costs to the 
TIF grant). 
• Duties:  Design and lead the implementation of the comprehensive program evaluation on the 
59 TAP plus the control schools described on pages 16-29 of the project narrative. 
• Basis for Salary:  comparable salary for research project leaders at ASU 
• Importance of Position:  Just as the U.S. DOE desires to know the impact of the PBCS on 
student achievement and teacher effectiveness, ASU is also interested.  We also want to 
understand the impact of fidelity of implementation.  The director position is key in ensuring that 
the research is completed as planned. 
 

(ASU) PORTAL Post-Doc Coordinator of Program Evaluation   10%FTE    
   (This is an existing 100% FTE position from ASU’s TQP 

grant.  With the majority of the Ready-for-Rigor partner districts also participating in the 
TQP, the additional cost of program evaluation services would require a 10% allocation of 
costs to the TIF grant). 
• Duties:  Work with the director and the four program evaluation research specialists to collect 
and analyze the program evaluation data at the 59 TAP and additional control schools. 
• Basis for Salary:  comparable salary for Post-Doc students in higher education 
• Importance of Position:  Operational oversight of the work quality and timing for the four 
research specialists. 
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(ASU) PORTAL Program Evaluation Research Specialist (4)   10%FTE    
(This is an existing 100% FTE position from 

ASU’s TQP grant.  With the majority of the Ready-for-Rigor partner districts also 
participating in the TQP, the additional cost of program evaluation services would require a 
10% allocation of costs to the TIF grant). 
• Duties:  Collect and analyze program evaluation data in the 59 TAP and control schools as 
directed by the PORTAL director and coordinator.  Travel to sites to conduct interview data. 
• Basis for Salary:  salary for research specialists in higher education 
• Importance of Position:  accurate and timely data collection 
 
(ASU) WEB 2.0 Maintenance Developer 25%FTE        

• Duties:  This is a quarter-time position for identifying and implementing revisions needed to 
accommodate new data sources and types brought to the project by district partners. 
• Basis for Salary: comparable salary for WEB 2.0 position 
• Importance of Position:   This position implements upgrades and revisions of the tools as 
needed. 
 
 (ASU) WEB 2.0 Ready-for-Rigor Partner District Liaison/Trainer   50%FTE    Base 

   
• Duties:  This is a five-year position:  100% FTE in Years 1-2 and 50% FTE in Years 3-5.  This 
position provides end-user training and technical support in the use of the data ingestion system, 
analytic dashboard and visualization tool, and communication tools.  
• Basis for Salary:  comparable for a key liaison/professional development position at ASU 
• Importance of Position:  This position with work with partner district technology directors as 
well as teachers and administrators to ensure their understanding and use of the WEB 2.0 data 
portal. 
 
(ASU) alt^I Director of Technology  10%FTE  
(This is an existing 100% FTE position from ASU’s TQP grant.  With the majority of Ready-
for-Rigor partner districts also participating in the TQP, only 10% of the cost of this position 
must be allocated to the TIF grant). 
• Duties:  Monitor WEB 2.0 development and liaison with alt^I, TIF, and TQP grant leadership 
to connect applications across projects and leadership teams 
• Basis for Salary:  current salary 
• Importance of Position:  Ensure the WEB 2.0 data portal is accessible, easy to use, and 
connected to the programming and services in both the TIF and TQP projects. 
 
(Partner Districts) Extra Duties for TAP school Master Teachers   20 days Total Extra 

 
• Duties:  Serve on the TAP school leadership team, lead cluster groups, observe and score 
teachers on the TAP instructional rubric, provide coaching and support to individual teachers 
• Basis for Salary:  partner district average for teacher leader duties 
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• Importance of Position:  The day-to-day “in the classroom” standard bearer of rigor and 
excellence.  The Master Teacher is also an essential leader on the “distributed” TAP school 
leadership team. 
     
 (Partner Districts) Extra Duties for TAP school Mentor Teachers   10 days Total Extra 

 
• Duties:  Serve on the TAP school leadership team, assist the master teacher on the leadership 
of cluster groups, observe and score teachers on the TAP instructional rubric 
• Basis for Salary:  partner district average for teacher leader duties 
• Importance of Position:  The Mentor Teacher is an essential leader on the “distributed” TAP 
school leadership team. 
 
(Partner Districts) Statewide Performance Awards 
In Year Three, performance awards will be implemented in 55 TAP schools in the Ready-for-
Rigor Project.  (There are four 1% non-differentiated schools in the national evaluation.)  The 
counts below are based on the Year Two TAP schools and the numbers reported by partner 
districts.  The performance award amounts are articulated on page 33 of the project narrative.  In 
the Ready-for-Rigor Project, performance awards are only provided to teachers, hard-to-staff 
teachers (e.g., middle school math), principals, and assistant principals.  Two other variables 
impacting the budget are the partner district PBCS schedule of cost internalization (i.e., Year 
One 10%, Year Two 25%, Year Three 50%, Year Four 75%, Year Five & beyond 100%) and 
TAP school launch status (i.e., Wave One = 20 TAP schools in Year One, Wave Two = 39 TAP 
schools in Year Two). 
 

Performance Award 
Recipients 

YEAR ONE 
Numbers 

Performance 
Award 

TOTAL 

Teachers 916   
Hard-to-Staff Teachers 251   
Principals 37    
Asst. Principals 22    

 
 
 
2. FRINGE -- Total $1,141,172 
 
Partner District Fringe Benefit Percentage – 20% 
ASU Fringe Benefit Percentage – Faculty Members 28.5%, Staff 34.5% 
ADE Fringe Benefit Percentage – 26% 
UPSI Fringe Benefit Percentage – 18% 
 
3. TRAVEL – Total $  
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In-state travel for the State Director of TAP, Asst Director, and the 12 Regional Executive 
Master Teacher Leaders 
• Purpose: While travel to-and-from Regional Executive Master Teacher Leaders’ home region 
and Phoenix was budgeted in the TQP grant, we did not think to fund region-to-region travel by 
TAP leaders and Regional Executive Master Teacher Leaders.  We now know that this will be 
essential as we expect to cluster, on numerous occasions, TAP leadership and a number of 
Regional Executive Master Teacher Leaders in struggling TAP schools across the state.  We 
anticipate that this “emergency” clustering will occur primarily in Years One and Two. 
• Relation to Project Success:  State TAP leadership and Regional Executive Master Teacher 
Leader site presence is imperative, particularly in struggling TAP schools. 
• Itemized Estimate: Average of five trips during the K-12 school year for 14 people.  

 

 
In-state travel for “local evaluation” by ASU PORTAL Program Evaluation Research 
Specialists 
• Purpose:  The comprehensive program evaluation plan for the 59 TAP and additional control 
schools involves more than measures of student achievement.  Specifically, Research Question 
One (fidelity of TAP implementation), Three (teacher and principal behaviors) and Four (school 
culture) involve surveys, interviews, and observations.  PORTAL program evaluation staff will 
have to travel to TAP and control sites to collect such data. 
• Relation to Project Success:  data-driven begins with good data and timely collection 
• Itemized Estimate: 

  
 
Out-of-state travel to the TIF Grantee Meeting in D.C. 
• Purpose: Travel to TIF Grantee Meeting in Washington D.C.  
• Relation to Project Success: The U.S Department of Education’s TIF Grantee Meeting 
provides a venue for sharing and learning for the project author, executive director, and director 
of program evaluation 
• Itemized Estimate:

 
Out-of-state travel to the TIF Topical Meeting in D.C. 
• Purpose: Travel to TIF Topical Meeting in Washington D.C.  
• Relation to Project Success: The U.S Department of Education’s TIF Topical Meeting 
provides a venue for sharing and learning for the project author and executive director 
• Itemized Estimate:

 
4. EQUIPMENT – Total $ 0 
 
5. SUPPLIES – Total $ 0 
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6. CONTRACTUAL –  
 
TAP School Inspections and Technical Training by the National Institute for Excellence in 
Teaching 
• Purpose:  Maintain a constant focus on rigor and full-fidelity implementation.  Utilize NIET to 
help Regional Executive Master Teacher Leaders, the State Director of TAP, and TAP schools to 
full-fidelity implementation. 
• Deliverables:  CORE Training, Monthly On-site Technical Assistance for struggling TAP 
schools, annual TAP school inspection visit. 
• Relation to Project Success:  Rigor and fidelity, there can be no slippery slope 
• Itemized Estimate:  (see table below) 
 

Year Three NIET Projected Expenses 59 Schools (Annually) 

 

Item Unit Cost Quantity Total Cost 

Monthly On-site Technical Assistance   

Travel for Monthly Follow-up  

School Reviews 

Travel for School Reviews  

 
Comprehensive Online Data Entry (CODE) System 
• Purpose:  CODE is an online performance management program that supports pay-for-
performance calculations.  CODE provides analytical reports at the individual teacher and whole 
school level 
• Deliverables:  Online data system for each TAP school (annual subscription) 
• Relation to Project Success:  data for monitoring progress essential as is objective calculation 
of performance bonuses 
• Itemized Estimate: per TAP school x 59 (Year Three) = 
  
7. CONSTRUCTION – Total $ 0 
 
8. OTHER – Total 
 
Evaluation Competition Incentive for Glendale Elementary District  
• Purpose:  An incentive for participating in the national evaluation with randomized placement 
and1% non-differentiated control schools 
• Deliverables:  8 high-need urban schools 
• Use of Evaluation Incentive Funds:  Support for the PBCS that would otherwise need to be  
paid with Non-TIF funds (in order to meet absolute priority 2) 
• Itemized Estimate:  The $ 1 million evaluation incentive will serve as GESD’s match. 
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One-on-One Leadership Coach Support for TAP School Principals 
• Purpose: Provide the support, coaching, mentoring of an exemplary principal to building 
administrators at Ready-for-Rigor TAP schools 
• Deliverables: Weekly desktop conference contact, two site visits per month, ongoing phone 
communication, and structured guidance by a trained mentor principal that is also trained in TAP 
• Relation to Project Success: Support for the building administrator during a time of 
significant reform is key to effective leadership, data-driven decision-making and state of mind 
• Itemized Estimate:  The normal rate for a year of in-depth coaching support in Arizona is 

.  However, depending on the location of the TAP school (i.e., urban population center, 
semi-remote rural, or extremely remote, rural) the payment structure has been calculated at 

respectively.  With that structure, the cost was calculated for 34 
Ready-for-Rigor TAP schools (as 25 TAP schools are already covered by the TQP grant).  28 
TAP schools  
 
WEB 2.0 UNICON Hosting and Maintenance Services $13,000 
• Purpose:   WEB 2.0 monitoring, trouble-shooting, maintenance 
• Provider:   UNICON Inc.  
• Deliverables:  dependable WEB 2.0 service 
• Itemized Estimate:  annual fee  
 
WEB 2.0 Software Licensing   
• Purpose:  Give partner district, ASU, ADE, NIET personnel desktop/laptop access to the WEB 
2.0 data portal 
• Deliverables:  access to portal 
• Itemized Estimate:  for collective Year Two user access, no limit 
 
9. TOTAL DIRECT COSTS -  
 
10. INDIRECT COSTS – Total 
• Indirect cost rate ASU: 36 % of Modified Total Direct Cost 
• Indirect cost rate ADE: 13.5% 
 
11. TRAINING STIPENDS – Total $ 0 
 
12. TOTAL COSTS --  

 

 

 

 

 

PR/Award # S385A100077 e24



26 
 

YEAR FOUR 
 
1. PERSONNEL – 
A 3% escalation has been factored in for annual salary increases. 
 
(ASU) Executive Project Director 100%FTE  
• Duties:  Leadership, planning, oversight of statewide Ready-for-Rigor Project:  PBCS; value-
added and other data analysis; data-driven and measurably-effective school-university 
interventions, comprehensive program evaluation 
• Basis for Salary:  comparable to salaries in educational leadership at this level 
• Importance of Position:   responsible for ensuring the two strategic imperatives:  full-fidelity 
implementation and use of data to determine needs, guide and evaluate interventions. 
 
 (ASU) Communications/Outreach/PR Director 100%FTE  
• Duties:  Provide information on performance-based compensation systems to Arizona 
educators, stakeholders and policymakers.  Write stories on implementation successes and 
struggles to inspire and inform Ready-for-Rigor implementers on the WEB 2.0 site.  Brief 
policymakers in the Ready-for-Rigor Project and assist in the recruitment of both inservice and 
preservice teachers for hard-to-staff subject-areas and communities. 
• Basis for Salary:   comparable for PR positions at ASU 
• Importance of Position:  P-20 educators have been notoriously bad at communicating their 
initiatives and outcomes.  The Commo/Outreach/PR Director will help implementers understand 
the big picture importance of their work, help policymakers understand the role of a PBCS in 
school reform, and help the high-need communities represented in the Ready-for-Rigor 
partnership to recruit high-potential preservice candidates and proven inservice teachers and 
principals. 
 
(ASU) Business Managers (2) 100%FTE  
• Duties:  Work with the 59 partner district schools on appropriate PBCS expenditures, quarterly 
draw downs, and documentation of expenses 
• Basis for Salary:   comparable to experienced, mid-level business managers at ASU 
• Importance of Position:  the “paperwork” must flow on a timely and effective basis or 
everything stops.  These two business managers will proactively work to ensure that the 
“paperwork” element does not take much project leadership time. 
 
(ADE) District Budget Specialist 100%FTE  
• Duties:  From the very beginning of the Ready-for-Rigor Project, work with partner district 
business managers, leaders, and school boards on moving existing federal, state, and local funds 
to sustain the PBCS.  Help partner districts to easily meet their cost internalization schedule: 
Year One 10%, Year Two 25%, Year Three 50%, Year Four 75%, Year Five & beyond 100%. 
• Basis for Salary:   comparable for a seasoned, senior-level business accountant  
• Importance of Position:   Will help partner districts to do what they want and need to do in 
regard to repurposing funds (e.g., Title funds), but have historically struggled to do alone. 
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(ADE) Value-added Data System Specialist 100%FTE  
• Duties:  Work with ASU PORTAL and other value-added researchers to refine and improve 
the reliability and validity of value-added modeling (e.g., what balance of data provides the most 
objective representation of teacher value-added effectiveness), work with partner district 
leadership and teachers to ensure understanding of the value-added data system and calculations. 
• Basis for Salary:  comparable to similar data positions at the ADE 
• Importance of Position:  Measurement of student learning and achievement impact is at the 
heart of determining teacher effectiveness and a key basis of performance compensation.  During 
this time of evolution in educators’ understanding and buy-in to this principle, the value-added 
methodologist must also be an excellent educator and advocate. 
 
(ASU) Common Core Standards Specialist 15%FTE Total Salary: 
$10,654   (This is an existing 100% FTE position from ASU’s TQP grant.  With the majority 
of Ready-for-Rigor partner districts also participating in the TQP, only 15% of the cost of this 
position must be allocated to the TIF grant). 
• Duties:  Provide partner district teachers and administrators with practical but in-depth 
assistance in transitioning from the Arizona academic standard to the substantially more rigorous 
national standards.  Create modules, materials, teaching resources, and higher-order performance 
assessments by grade-level.  Provide ongoing professional development seminars. 
• Basis for Salary:  The base salary of $ 65,000 is comparable for professional developers at 
ASU.  The 15% represents time allocation in the partner districts that are no also members in 
ASU’s TQP grant. 
• Importance of Position:  The more rigorous national standards will impact student 
achievement and teachers’/principals’ performance awards.  This specialist will help partner 
district educators to successfully raise the bar to internationally benchmarked standards. 
 
(ASU) Regional Executive Master Teacher Leaders (12) 15%FTE 

  (This is an existing 100% FTE position from ASU’s 
TQP grant.  With the majority of Ready-for-Rigor partner districts also participating in the 
TQP, only 15% of the cost of this position must be allocated to the TIF grant). 
• Duties:  Site-based leadership in TAP school implementation; guidance and feedback to school 
master and mentor teachers and to site principals; lead training on numerous aspects of TAP 
implementation (e.g., cluster groups, TAP rubric scoring, TAP leadership meetings, use of the 
CODE data system); guidance and support for other Regional Executive Master Teacher Leaders 
in struggling TAP schools; training of partner district mentor teachers participating in beginning 
teacher induction and/or mentorship of teacher candidates in the district-based, “grow your own” 
teacher preparation programs. 
• Basis for Salary:  comparable to K-12 salaries for teacher leaders 
• Importance of Position:  These are the foot soldiers; the “on-the-ground” individuals who 
have the single greatest impact on the fidelity of day-to-day TAP implementation 
 
 (ASU) Data Wise Professional Development Specialist    100%FTE  
• Duties:  Help partner district teachers and administrators to access the WEB 2.0 data portal and 
to know how and why they want to use formative and summative student achievement data to 
teach for student mastery.  Provide training to the Regional Executive Master Teacher Leaders 
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on Data Wise so that they, in turn, can ensure that TAP school master & mentor teachers and 
principals understand, use, and hold site teachers to use of data. 
• Basis for Salary:  comparable for professional developers at ASU. 
• Importance of Position:  Use of data to guide classroom teaching, school and district 
interventions is the second strategic imperative of the Ready-for-Rigor Project.  This specialist 
must be able to create understanding and motivation to implementation data-driven teaching. 
 

(UPSI) State Director of TAP   15%FTE          
(This is an existing 100% FTE position from ASU’s TQP grant.  With the majority of Ready-
for-Rigor partner districts also participating in the TQP, only 15% of the cost of this position 
must be allocated to the TIF grant). 
• Duties: Lead, train, and manage the twelve Regional Executive Master Teacher Leaders.  
Work with the Executive Director to ensure full-fidelity TAP implementation that the 59 TAP 
schools.  BEST/TAP specialists working.  Coordinate with NIET on school inspections and 
national training and events. 
• Basis for Salary: Based on current salary at UPSI 
• Importance of Position: If the Regional Executive Master Teacher Leaders are the foot 
soldiers, the State Director of TAP is the general.  The standards of rigor and excellence begin 
with the State Director of TAP. 
 

(ASU) PORTAL Director of Program Evaluation     10%FTE      
  (This is an existing 100% FTE position from ASU’s TQP grant.  With 

the majority of the Ready-for-Rigor partner districts also participating in the TQP, the 
additional cost of program evaluation services would require a 10% allocation of costs to the 
TIF grant). 
• Duties:  Design and lead the implementation of the comprehensive program evaluation on the 
59 TAP plus the control schools described on pages 16-29 of the project narrative. 
• Basis for Salary:  comparable salary for research project leaders at ASU 
• Importance of Position:  Just as the U.S. DOE desires to know the impact of the PBCS on 
student achievement and teacher effectiveness, ASU is also interested.  We also want to 
understand the impact of fidelity of implementation.  The director position is key in ensuring that 
the research is completed as planned. 
 

(ASU) PORTAL Post-Doc Coordinator of Program Evaluation   10%FTE   Base Salary:  
   (This is an existing 100% FTE position from ASU’s TQP 

grant.  With the majority of the Ready-for-Rigor partner districts also participating in the 
TQP, the additional cost of program evaluation services would require a 10% allocation of 
costs to the TIF grant). 
• Duties:  Work with the director and the four program evaluation research specialists to collect 
and analyze the program evaluation data at the 59 TAP and additional control schools. 
• Basis for Salary:  comparable salary for Post-Doc students in higher education 
• Importance of Position:  Operational oversight of the work quality and timing for the four 
research specialists. 
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 (ASU) PORTAL Program Evaluation Research Specialist (4)   10%FTE   Base Salary:  
   (This is an existing 100% FTE position from 

ASU’s TQP grant.  With the majority of the Ready-for-Rigor partner districts also 
participating in the TQP, the additional cost of program evaluation services would require a 
10% allocation of costs to the TIF grant). 
• Duties:  Collect and analyze program evaluation data in the 59 TAP and control schools as 
directed by the PORTAL director and coordinator.  Travel to sites to conduct interview data. 
• Basis for Salary:  salary for research specialists in higher education 
• Importance of Position:  accurate and timely data collection 
 
(ASU) WEB 2.0 Maintenance Developer 25%FTE       

• Duties:  This is a quarter-time position for identifying and implementing revisions needed to 
accommodate new data sources and types brought to the project by district partners. 
• Basis for Salary: comparable salary for WEB 2.0 position 
• Importance of Position:   This position implements upgrades and revisions of the tools as 
needed. 
 
 (ASU) WEB 2.0 Ready-for-Rigor Partner District Liaison/Trainer   50%FTE    Base 

   
• Duties:  This is a five-year position:  100% FTE in Years 1-2 and 50% FTE in Years 3-5.  This 
position provides end-user training and technical support in the use of the data ingestion system, 
analytic dashboard and visualization tool, and communication tools.  
• Basis for Salary:  comparable for a key liaison/professional development position at ASU 
• Importance of Position:  This position with work with partner district technology directors as 
well as teachers and administrators to ensure their understanding and use of the WEB 2.0 data 
portal. 
 
(ASU) alt^I Director of Technology  10%FTE  
(This is an existing 100% FTE position from ASU’s TQP grant.  With the majority of Ready-
for-Rigor partner districts also participating in the TQP, only 10% of the cost of this position 
must be allocated to the TIF grant). 
• Duties:  Monitor WEB 2.0 development and liaison with alt^I, TIF, and TQP grant leadership 
to connect applications across projects and leadership teams 
• Basis for Salary:  current salary 
• Importance of Position:  Ensure the WEB 2.0 data portal is accessible, easy to use, and 
connected to the programming and services in both the TIF and TQP projects. 
 
(Partner Districts) Extra Duties for TAP school Master Teachers   20 days Total Extra 
Salary:  
• Duties:  Serve on the TAP school leadership team, lead cluster groups, observe and score 
teachers on the TAP instructional rubric, provide coaching and support to individual teachers 
• Basis for Salary:  partner district average for teacher leader duties 

PR/Award # S385A100077 e28



30 
 

• Importance of Position:  The day-to-day “in the classroom” standard bearer of rigor and 
excellence.  The Master Teacher is also an essential leader on the “distributed” TAP school 
leadership team. 
     
(Partner Districts) Extra Duties for TAP school Mentor Teachers   10 days Total Extra 

 
• Duties:  Serve on the TAP school leadership team, assist the master teacher on the leadership 
of cluster groups, observe and score teachers on the TAP instructional rubric 
• Basis for Salary:  partner district average for teacher leader duties 
• Importance of Position:  The Mentor Teacher is an essential leader on the “distributed” TAP 
school leadership team. 
 
 (Partner Districts) Statewide Performance Awards 
In Year Three, performance awards will be implemented in 55 TAP schools in the Ready-for-
Rigor Project.  (There are four 1% non-differentiated schools in the national evaluation.)  The 
counts below are based on the Year Two TAP schools and the numbers reported by partner 
districts.  The performance award amounts are articulated on page 33 of the project narrative.  In 
the Ready-for-Rigor Project, performance awards are only provided to teachers, hard-to-staff 
teachers (e.g., middle school math), principals, and assistant principals.  Two other variables 
impacting the budget are the partner district PBCS schedule of cost internalization (i.e., Year 
One 10%, Year Two 25%, Year Three 50%, Year Four 75%, Year Five & beyond 100%) and 
TAP school launch status (i.e., Wave One = 20 TAP schools in Year One, Wave Two = 39 TAP 
schools in Year Two). 
 

Performance Award 
Recipients 

YEAR ONE 
Numbers 

Performance 
Award 

TOTAL 

Teachers 622 
Hard-to-Staff Teachers 167 
Principals 25 
Asst. Principals 15 

 
 
2. FRINGE -- Total $864,974 
 
Partner District Fringe Benefit Percentage – 20% 
ASU Fringe Benefit Percentage – Faculty Members 28.5%, Staff 34.5% 
ADE Fringe Benefit Percentage – 26% 
UPSI Fringe Benefit Percentage – 18% 
 
3. TRAVEL – Total $ 76,075 
 
In-state travel for the State Director of TAP, Asst Director, and the 12 Regional Executive 
Master Teacher Leaders 
• Purpose: While travel to-and-from Regional Executive Master Teacher Leaders’ home region 
and Phoenix was budgeted in the TQP grant, we did not think to fund region-to-region travel by 
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TAP leaders and Regional Executive Master Teacher Leaders.  We now know that this will be 
essential as we expect to cluster, on numerous occasions, TAP leadership and a number of 
Regional Executive Master Teacher Leaders in struggling TAP schools across the state.  We 
anticipate that this “emergency” clustering will occur primarily in Years One and Two. 
• Relation to Project Success:  State TAP leadership and Regional Executive Master Teacher 
Leader site presence is imperative, particularly in struggling TAP schools. 
• Itemized Estimate: Average of five trips during the K-12 school year for 14 people. Hotel (3 
nights x $ ) + Car Rental/Mileage ( + Per Diem 

 
In-state travel for “local evaluation” by ASU PORTAL Program Evaluation Research 
Specialists 
• Purpose:  The comprehensive program evaluation plan for the 59 TAP and additional control 
schools involves more than measures of student achievement.  Specifically, Research Question 
One (fidelity of TAP implementation), Three (teacher and principal behaviors) and Four (school 
culture) involve surveys, interviews, and observations.  PORTAL program evaluation staff will 
have to travel to TAP and control sites to collect such data. 
• Relation to Project Success:  data-driven begins with good data and timely collection 
• Itemized Estimate:  32 trips during the K-12 school year. Hotel  + 
Car Rental/Mileage ) + Per Diem ( = $

  
 
Out-of-state travel to the TIF Grantee Meeting in D.C. 
• Purpose: Travel to TIF Grantee Meeting in Washington D.C.  
• Relation to Project Success: The U.S Department of Education’s TIF Grantee Meeting 
provides a venue for sharing and learning for the project author, executive director, and director 
of program evaluation 
• Itemized Estimate: To Washington, DC (assuming a three-day trip):   

 

 
Out-of-state travel to the TIF Topical Meeting in D.C. 
• Purpose: Travel to TIF Topical Meeting in Washington D.C.  
• Relation to Project Success: The U.S Department of Education’s TIF Topical Meeting 
provides a venue for sharing and learning for the project author and executive director 
• Itemized Estimate:

 
4. EQUIPMENT – Total $ 0 
 
5. SUPPLIES – Total $ 0 
 
6. CONTRACTUAL –  
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TAP School Inspections and Technical Training by the National Institute for Excellence in 
Teaching 
• Purpose:  Maintain a constant focus on rigor and full-fidelity implementation.  Utilize NIET to 
help Regional Executive Master Teacher Leaders, the State Director of TAP, and TAP schools to 
full-fidelity implementation. 
• Deliverables:  CORE Training, Monthly On-site Technical Assistance for struggling TAP 
schools, annual TAP school inspection visit. 
• Relation to Project Success:  Rigor and fidelity, there can be no slippery slope 
• Itemized Estimate:  (see table below) 
 

Year Four NIET Projected Expenses 59 Schools (Annually) 

 

Item Unit Cost Quantity Total Cost 

Monthly On-site Technical Assistance   

Travel for Monthly Follow-up  

School Reviews 

Travel for School Reviews  

 
7. CONSTRUCTION – Total $ 0 
 
8. OTHER – Total 
 
Evaluation Competition Incentive for Glendale Elementary District  
• Purpose:  An incentive for participating in the national evaluation with randomized placement 
and1% non-differentiated control schools 
• Deliverables:  8 high-need urban schools 
• Use of Evaluation Incentive Funds:  Support for the PBCS that would otherwise need to be  
paid with Non-TIF funds (in order to meet absolute priority 2) 
• Itemized Estimate:  The $ evaluation incentive will serve as GESD’s match. 
 
WEB 2.0 UNICON Hosting and Maintenance Services  
• Purpose:   WEB 2.0 monitoring, trouble-shooting, maintenance 
• Provider:   UNICON Inc.  
• Deliverables:  dependable WEB 2.0 service 
• Itemized Estimate:  annual fee =  
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WEB 2.0 Software Licensing   
• Purpose:  Give partner district, ASU, ADE, NIET personnel desktop/laptop access to the WEB 
2.0 data portal 
• Deliverables:  access to portal 
• Itemized Estimate: for collective Year Four user access, no limit 
 
9. TOTAL DIRECT COSTS -  
 
10. INDIRECT COSTS – Total 
• Indirect cost rate ASU: 36 % of Modified Total Direct Cost 
• Indirect cost rate ADE: 13.5% 
 
11. TRAINING STIPENDS – Total $ 0 
 
12. TOTAL COSTS --  

 

YEAR FIVE 
 
1. PERSONNEL – 
A 3% escalation has been factored in for annual salary increases. 
 
(ASU) Executive Project Director 100%FTE  
• Duties:  Leadership, planning, oversight of statewide Ready-for-Rigor Project:  PBCS; value-
added and other data analysis; data-driven and measurably-effective school-university 
interventions, comprehensive program evaluation 
• Basis for Salary:  comparable to salaries in educational leadership at this level 
• Importance of Position:   responsible for ensuring the two strategic imperatives:  full-fidelity 
implementation and use of data to determine needs, guide and evaluate interventions. 
 
(ASU) Communications/Outreach/PR Director 100%FTE  
• Duties:  Provide information on performance-based compensation systems to Arizona 
educators, stakeholders and policymakers.  Write stories on implementation successes and 
struggles to inspire and inform Ready-for-Rigor implementers on the WEB 2.0 site.  Brief 
policymakers in the Ready-for-Rigor Project and assist in the recruitment of both inservice and 
preservice teachers for hard-to-staff subject-areas and communities. 
• Basis for Salary:   comparable for PR positions at ASU 
• Importance of Position:  P-20 educators have been notoriously bad at communicating their 
initiatives and outcomes.  The Commo/Outreach/PR Director will help implementers understand 
the big picture importance of their work, help policymakers understand the role of a PBCS in 
school reform, and help the high-need communities represented in the Ready-for-Rigor 
partnership to recruit high-potential preservice candidates and proven inservice teachers and 
principals. 
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(ASU) Business Managers (2) 100%FTE  
• Duties:  Work with the 59 partner district schools on appropriate PBCS expenditures, quarterly 
draw downs, and documentation of expenses 
• Basis for Salary:   comparable to experienced, mid-level business managers at ASU 
• Importance of Position:  the “paperwork” must flow on a timely and effective basis or 
everything stops.  These two business managers will proactively work to ensure that the 
“paperwork” element does not take much project leadership time. 
 
(ADE) District Budget Specialist 100%FTE  
• Duties:  From the very beginning of the Ready-for-Rigor Project, work with partner district 
business managers, leaders, and school boards on moving existing federal, state, and local funds 
to sustain the PBCS.  Help partner districts to easily meet their cost internalization schedule: 
Year One 10%, Year Two 25%, Year Three 50%, Year Four 75%, Year Five & beyond 100%. 
• Basis for Salary:   comparable for a seasoned, senior-level business accountant  
• Importance of Position:   Will help partner districts to do what they want and need to do in 
regard to repurposing funds (e.g., Title funds), but have historically struggled to do alone. 
 
(ADE) Value-added Data System Specialist 100%FTE  
• Duties:  Work with ASU PORTAL and other value-added researchers to refine and improve 
the reliability and validity of value-added modeling (e.g., what balance of data provides the most 
objective representation of teacher value-added effectiveness), work with partner district 
leadership and teachers to ensure understanding of the value-added data system and calculations. 
• Basis for Salary:  comparable to similar data positions at the ADE 
• Importance of Position:  Measurement of student learning and achievement impact is at the 
heart of determining teacher effectiveness and a key basis of performance compensation.  During 
this time of evolution in educators’ understanding and buy-in to this principle, the value-added 
methodologist must also be an excellent educator and advocate. 
 
(ASU) Common Core Standards Specialist 15%FTE  

   (This is an existing 100% FTE position from ASU’s TQP grant.  With the majority 
of Ready-for-Rigor partner districts also participating in the TQP, only 15% of the cost of this 
position must be allocated to the TIF grant). 
• Duties:  Provide partner district teachers and administrators with practical but in-depth 
assistance in transitioning from the Arizona academic standard to the substantially more rigorous 
national standards.  Create modules, materials, teaching resources, and higher-order performance 
assessments by grade-level.  Provide ongoing professional development seminars. 
• Basis for Salary:  is comparable for professional developers at 
ASU.  The 15% represents time allocation in the partner districts that are no also members in 
ASU’s TQP grant. 
• Importance of Position:  The more rigorous national standards will impact student 
achievement and teachers’/principals’ performance awards.  This specialist will help partner 
district educators to successfully raise the bar to internationally benchmarked standards. 
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(ASU) Regional Executive Master Teacher Leaders (12) 15%FTE 
Total Salary:   (This is an existing 100% FTE position from ASU’s 
TQP grant.  With the majority of Ready-for-Rigor partner districts also participating in the 
TQP, only 15% of the cost of this position must be allocated to the TIF grant). 
• Duties:  Site-based leadership in TAP school implementation; guidance and feedback to school 
master and mentor teachers and to site principals; lead training on numerous aspects of TAP 
implementation (e.g., cluster groups, TAP rubric scoring, TAP leadership meetings, use of the 
CODE data system); guidance and support for other Regional Executive Master Teacher Leaders 
in struggling TAP schools; training of partner district mentor teachers participating in beginning 
teacher induction and/or mentorship of teacher candidates in the district-based, “grow your own” 
teacher preparation programs. 
• Basis for Salary:  comparable to K-12 salaries for teacher leaders 
• Importance of Position:  These are the foot soldiers; the “on-the-ground” individuals who 
have the single greatest impact on the fidelity of day-to-day TAP implementation 
 
(ASU) Data Wise Professional Development Specialist    100%FTE  
• Duties:  Help partner district teachers and administrators to access the WEB 2.0 data portal and 
to know how and why they want to use formative and summative student achievement data to 
teach for student mastery.  Provide training to the Regional Executive Master Teacher Leaders 
on Data Wise so that they, in turn, can ensure that TAP school master & mentor teachers and 
principals understand, use, and hold site teachers to use of data. 
• Basis for Salary:  comparable for professional developers at ASU. 
• Importance of Position:  Use of data to guide classroom teaching, school and district 
interventions is the second strategic imperative of the Ready-for-Rigor Project.  This specialist 
must be able to create understanding and motivation to implementation data-driven teaching. 
 

(UPSI) State Director of TAP   15%FTE          
(This is an existing 100% FTE position from ASU’s TQP grant.  With the majority of Ready-
for-Rigor partner districts also participating in the TQP, only 15% of the cost of this position 
must be allocated to the TIF grant). 
• Duties: Lead, train, and manage the twelve Regional Executive Master Teacher Leaders.  
Work with the Executive Director to ensure full-fidelity TAP implementation that the 59 TAP 
schools.  BEST/TAP specialists working.  Coordinate with NIET on school inspections and 
national training and events. 
• Basis for Salary: Based on current salary at UPSI 
• Importance of Position: If the Regional Executive Master Teacher Leaders are the foot 
soldiers, the State Director of TAP is the general.  The standards of rigor and excellence begin 
with the State Director of TAP. 
 

(ASU) PORTAL Director of Program Evaluation     10%FTE      
  (This is an existing 100% FTE position from ASU’s TQP grant.  With 

the majority of the Ready-for-Rigor partner districts also participating in the TQP, the 
additional cost of program evaluation services would require a 10% allocation of costs to the 
TIF grant). 
• Duties:  Design and lead the implementation of the comprehensive program evaluation on the 
59 TAP plus the control schools described on pages 16-29 of the project narrative. 
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• Basis for Salary:  comparable salary for research project leaders at ASU 
• Importance of Position:  Just as the U.S. DOE desires to know the impact of the PBCS on 
student achievement and teacher effectiveness, ASU is also interested.  We also want to 
understand the impact of fidelity of implementation.  The director position is key in ensuring that 
the research is completed as planned. 
 

(ASU) PORTAL Post-Doc Coordinator of Program Evaluation   10%FTE   Base Salary:  
Total Salary:    (This is an existing 100% FTE position from ASU’s TQP 

grant.  With the majority of the Ready-for-Rigor partner districts also participating in the 
TQP, the additional cost of program evaluation services would require a 10% allocation of 
costs to the TIF grant). 
• Duties:  Work with the director and the four program evaluation research specialists to collect 
and analyze the program evaluation data at the 59 TAP and additional control schools. 
• Basis for Salary:  comparable salary for Post-Doc students in higher education 
• Importance of Position:  Operational oversight of the work quality and timing for the four 
research specialists. 
 
(ASU) PORTAL Program Evaluation Research Specialist (4)   10%FTE   Base Salary:  

   (This is an existing 100% FTE position from 
ASU’s TQP grant.  With the majority of the Ready-for-Rigor partner districts also 
participating in the TQP, the additional cost of program evaluation services would require a 
10% allocation of costs to the TIF grant). 
• Duties:  Collect and analyze program evaluation data in the 59 TAP and control schools as 
directed by the PORTAL director and coordinator.  Travel to sites to conduct interview data. 
• Basis for Salary:  salary for research specialists in higher education 
• Importance of Position:  accurate and timely data collection 
 
(ASU) WEB 2.0 Maintenance Developer 25%FTE     

• Duties:  This is a quarter-time position for identifying and implementing revisions needed to 
accommodate new data sources and types brought to the project by district partners. 
• Basis for Salary: comparable salary for WEB 2.0 position 
• Importance of Position:   This position implements upgrades and revisions of the tools as 
needed. 
 
 (ASU) WEB 2.0 Ready-for-Rigor Partner District Liaison/Trainer   50%FTE    Base 

   
• Duties:  This is a five-year position:  100% FTE in Years 1-2 and 50% FTE in Years 3-5.  This 
position provides end-user training and technical support in the use of the data ingestion system, 
analytic dashboard and visualization tool, and communication tools.  
• Basis for Salary:  comparable for a key liaison/professional development position at ASU 
• Importance of Position:  This position with work with partner district technology directors as 
well as teachers and administrators to ensure their understanding and use of the WEB 2.0 data 
portal. 
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(ASU) alt^I Director of Technology  10%FTE  Base Salary:  
(This is an existing 100% FTE position from ASU’s TQP grant.  With the majority of Ready-
for-Rigor partner districts also participating in the TQP, only 10% of the cost of this position 
must be allocated to the TIF grant). 
• Duties:  Monitor WEB 2.0 development and liaison with alt^I, TIF, and TQP grant leadership 
to connect applications across projects and leadership teams 
• Basis for Salary:  current salary 
• Importance of Position:  Ensure the WEB 2.0 data portal is accessible, easy to use, and 
connected to the programming and services in both the TIF and TQP projects. 
 
(Partner Districts) Extra Duties for TAP school Master Teachers   20 days Total Extra 

 
• Duties:  Serve on the TAP school leadership team, lead cluster groups, observe and score 
teachers on the TAP instructional rubric, provide coaching and support to individual teachers 
• Basis for Salary:  partner district average for teacher leader duties 
• Importance of Position:  The day-to-day “in the classroom” standard bearer of rigor and 
excellence.  The Master Teacher is also an essential leader on the “distributed” TAP school 
leadership team. 
     
 (Partner Districts) Extra Duties for TAP school Mentor Teachers   10 days Total Extra 

 
• Duties:  Serve on the TAP school leadership team, assist the master teacher on the leadership 
of cluster groups, observe and score teachers on the TAP instructional rubric 
• Basis for Salary:  partner district average for teacher leader duties 
• Importance of Position:  The Mentor Teacher is an essential leader on the “distributed” TAP 
school leadership team. 
 
 (Partner Districts) Statewide Performance Awards 
In Year Five, performance awards will be implemented in 55 TAP schools in the Ready-for-
Rigor Project.  (There are four 1% non-differentiated schools in the national evaluation.)  The 
counts below are based on the Year Two TAP schools and the numbers reported by partner 
districts.  The performance award amounts are articulated on page 33 of the project narrative.  In 
the Ready-for-Rigor Project, performance awards are only provided to teachers, hard-to-staff 
teachers (e.g., middle school math), principals, and assistant principals.  Two other variables 
impacting the budget are the partner district PBCS schedule of cost internalization (i.e., Year 
One 10%, Year Two 25%, Year Three 50%, Year Four 75%, Year Five & beyond 100%) and 
TAP school launch status (i.e., Wave One = 20 TAP schools in Year One, Wave Two = 39 TAP 
schools in Year Two). 
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Performance Award 
Recipients 

YEAR ONE 
Numbers 

Performance 
Award 

TOTAL 

Teachers 328   
Hard-to-Staff Teachers 83   
Principals 12    
Asst. Principals 9    

 
 
 
2. FRINGE -- 
 
Partner District Fringe Benefit Percentage – 20% 
ASU Fringe Benefit Percentage – Faculty Members 28.5%, Staff 34.5% 
ADE Fringe Benefit Percentage – 26% 
UPSI Fringe Benefit Percentage – 18% 
 
3. TRAVEL – Total $ 76,075 
 
In-state travel for the State Director of TAP, Asst Director, and the 12 Regional Executive 
Master Teacher Leaders 
• Purpose: While travel to-and-from Regional Executive Master Teacher Leaders’ home region 
and Phoenix was budgeted in the TQP grant, we did not think to fund region-to-region travel by 
TAP leaders and Regional Executive Master Teacher Leaders.  We now know that this will be 
essential as we expect to cluster, on numerous occasions, TAP leadership and a number of 
Regional Executive Master Teacher Leaders in struggling TAP schools across the state.  We 
anticipate that this “emergency” clustering will occur primarily in Years One and Two. 
• Relation to Project Success:  State TAP leadership and Regional Executive Master Teacher 
Leader site presence is imperative, particularly in struggling TAP schools. 
• Itemized Estimate: Average of five trips during the K-12 school year for 14 people. Hotel (3 
nights x $ ) + Car Rental/Mileage ( ) + Per Diem (3

 
In-state travel for “local evaluation” by ASU PORTAL Program Evaluation Research 
Specialists 
• Purpose:  The comprehensive program evaluation plan for the 59 TAP and additional control 
schools involves more than measures of student achievement.  Specifically, Research Question 
One (fidelity of TAP implementation), Three (teacher and principal behaviors) and Four (school 
culture) involve surveys, interviews, and observations.  PORTAL program evaluation staff will 
have to travel to TAP and control sites to collect such data. 
• Relation to Project Success:  data-driven begins with good data and timely collection 
• Itemized Estimate:  32 trips during the K-12 school year. Hotel ) + 
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Out-of-state travel to the TIF Grantee Meeting in D.C. 
• Purpose: Travel to TIF Grantee Meeting in Washington D.C.  
• Relation to Project Success: The U.S Department of Education’s TIF Grantee Meeting 
provides a venue for sharing and learning for the project author, executive director, and director 
of program evaluation 
• Itemized Estimate: To Washington, DC  

 

 
Out-of-state travel to the TIF Topical Meeting in D.C. 
• Purpose: Travel to TIF Topical Meeting in Washington D.C.  
• Relation to Project Success: The U.S Department of Education’s TIF Topical Meeting 
provides a venue for sharing and learning for the project author and executive director 
• Itemized Estimate:

 
4. EQUIPMENT – Total $ 0 
 
5. SUPPLIES – Total $ 0 
 
6. CONTRACTUAL –  
 
TAP School Inspections and Technical Training by the National Institute for Excellence in 
Teaching 
• Purpose:  Maintain a constant focus on rigor and full-fidelity implementation.  Utilize NIET to 
help Regional Executive Master Teacher Leaders, the State Director of TAP, and TAP schools to 
full-fidelity implementation. 
• Deliverables:  CORE Training, Monthly On-site Technical Assistance for struggling TAP 
schools, annual TAP school inspection visit. 
• Relation to Project Success:  Rigor and fidelity, there can be no slippery slope 
• Itemized Estimate:  $ (see table below) 
 

Year Five NIET Projected Expenses 59 Schools (Annually) 

 

Item Unit Cost Quantity Total Cost 

Monthly On-site Technical Assistance   

Travel for Monthly Follow-up  

School Reviews   

Travel for School Reviews  
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7. CONSTRUCTION – Total $ 0 
 
8. OTHER – 
 
Evaluation Competition Incentive for Glendale Elementary District  

and1% non-differentiated control schools 
• Deliverables:  8 high-need urban schools 
• Use of Evaluation Incentive Funds:  Support for the PBCS that would otherwise need to be  
paid with Non-TIF funds (in order to meet absolute priority 2) 
• Itemized Estimate:  The evaluation incentive will serve as GESD’s match. 
 
WEB 2.0 UNICON Hosting and Maintenance Services  
• Purpose:   WEB 2.0 monitoring, trouble-shooting, maintenance 
• Provider:   UNICON Inc.  
• Deliverables:  dependable WEB 2.0 service 
• Itemized Estimate:  annual fee =  
 
WEB 2.0 Software Licensing   
• Purpose:  Give partner district, ASU, ADE, NIET personnel desktop/laptop access to the WEB 
2.0 data portal 
• Deliverables:  access to portal 
• Itemized Estimate:  for collective Year Four user access, no limit 
 
9. TOTAL DIRECT COSTS  
 
10. INDIRECT COSTS – Total 
• Indirect cost rate ASU: 36 % of Modified Total Direct Cost 
• Indirect cost rate ADE: 13.5% 
 
11. TRAINING STIPENDS – Total $ 0 
 
12. TOTAL COSTS -- $
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