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Appendix A:  Measures
This Appendix includes copies of the following surveys, instruments, and protocols used in the evaluation of the Chicago Striving Readers program:

· Spring 2008 Literacy Improvement Survey for Teachers – Control Schools

· Spring 2008 Literacy Improvement Survey for Teachers – Treatment Schools

· Observation Forms:

· Pre-Observation Literacy Environment Checklist
· Checklist of Observation Codes
· Observation Code Definitions 

· Literacy Instruction Observation Field Notes Form
· Observation Summary Form

· Pre-Observation Form for Teachers

· Interview Protocols:

· Literacy Intervention Teacher Interview Protocol – Treatment Schools

· Principal Interview Protocol – Control Schools
· Principal Interview Protocol – Treatment Schools
· Lead Literacy Teacher Interview Protocol – Control Schools
· Lead Literacy Teacher Interview Protocol – Treatment Schools
· Librarian Interview Protocol – Control Schools
· Librarian Interview Protocol – Treatment Schools
· Technology Coordinator Interview Protocol – Control Schools
· Technology Coordinator Interview Protocol – Treatment Schools

· Librarian/Technology Coordinator Interview Protocol – Control Schools
· Librarian/Technology Coordinator Interview Protocol – Treatment Schools 
Chicago Public Schools (CPS) Striving Readers

Spring 2008 Literacy Improvement Survey for Teachers – Control Schools
The following is a survey designed to gather your feedback on the essential components of your school’s literacy program. It will take you approximately 30 minutes to complete and results will be reported in the aggregate only. We will not use your name or identify individual respondents.  Your feedback is extremely valuable to the success of this program. If you have questions about this survey, please contact Rebecca Swann at rswann@metisassoc.com or 212-425-8833.
Comprehensive Instruction

1. How often do you use the following practices to help struggling readers develop better reading strategies and skills? 

	Practices and Techniques
	Never
	Less than once a month
	1-3 times a month
	1-3 times a week
	4-5 times a week
	Don’t know

	Employing direct vocabulary instruction.
	⁯
	⁯
	⁯
	⁯
	⁯
	⁯

	Differentiating instruction.
	⁯
	⁯
	⁯
	⁯
	⁯
	⁯

	Using guided reading.
	⁯
	⁯
	⁯
	⁯
	⁯
	⁯

	Using partner reading for fluency.
	⁯
	⁯
	⁯
	⁯
	⁯
	⁯

	Using partner reading for comprehension.
	⁯
	⁯
	⁯
	⁯
	⁯
	⁯

	Using partner reading for vocabulary development.
	⁯
	⁯
	⁯
	⁯
	⁯
	⁯

	Scaffolding.
	⁯
	⁯
	⁯
	⁯
	⁯
	⁯

	Using whole-part-whole classroom instruction model 
	⁯
	⁯
	⁯
	⁯
	⁯
	⁯

	Establishing the purpose for reading.
	⁯
	⁯
	⁯
	⁯
	⁯
	⁯

	Making connections to background knowledge.
	⁯
	⁯
	⁯
	⁯
	⁯
	⁯

	Understanding the arrangement of text.
	⁯
	⁯
	⁯
	⁯
	⁯
	⁯

	Making connections between texts.
	⁯
	⁯
	⁯
	⁯
	⁯
	⁯

	Monitoring comprehension through questioning.
	⁯
	⁯
	⁯
	⁯
	⁯
	⁯

	Synthesizing information within text or across texts.
	⁯
	⁯
	⁯
	⁯
	⁯
	⁯


2. How often do you use the following techniques to help struggling readers develop better reading strategies and skills? 
	Techniques
	Never/ Not Familiar
	Less than once a month
	1-3 times a month
	1-3 times a week
	4-5 times a week

	Everybody Reads To (ERT)
	⁯
	⁯
	⁯
	⁯
	⁯

	Exclusion Brainstorming
	⁯
	⁯
	⁯
	⁯
	⁯

	List-Group-Label
	⁯
	⁯
	⁯
	⁯
	⁯

	Predict-Locate-Add-Note (PLAN)
	⁯
	⁯
	⁯
	⁯
	⁯

	ReQuest
	⁯
	⁯
	⁯
	⁯
	⁯

	Interactive Notation System for Effective Reading and Thinking (INSERT)
	⁯
	⁯
	⁯
	⁯
	⁯

	Reciprocal teaching
	⁯
	⁯
	⁯
	⁯
	⁯

	ABC Graffiti
	⁯
	⁯
	⁯
	⁯
	⁯

	Guided Reading and Summarizing Procedure (GRASP)
	⁯
	⁯
	⁯
	⁯
	⁯


Struggling Readers: Extended Day (Afterschool) Intervention

3. Does your school currently offer afterschool programming specifically targeting struggling readers?

· Yes

· No (If no, skip to Question 6.)

4. How many of your current students are involved in the afterschool program?
· None (If none, skip to Question 6.)

· 1 to 3

· 4 to 6

· 7 to 9

· 10 or more

5. Overall, how effective has the afterschool component been in improving the literacy abilities of struggling readers?
· Not at all effective

· Minimally effective

· Somewhat effective

· Effective

· Very effective

· Don’t know
Purposeful Assessment

6. Does your school have a lead literacy teacher or literacy coach?

· Yes

· No (If no, skip to Question 8.)

7. To what extent do you work with your lead literacy teacher/literacy coach to use assessment data for instructional planning? 
· Not at all

· To a small extent

· To a moderate extent

· To a large extent

8. Indicate how you use the data from the following assessments. (Check all that apply.)
	Assessments
	Not Using
	Screening
	Diagnostic
	Benchmarking
	Progress Monitoring
	Assess Outcomes

	Learning First ClassViews
	⁯
	⁯
	⁯
	⁯
	⁯
	⁯

	Learning First ClassLinks
	⁯
	⁯
	⁯
	⁯
	⁯
	⁯

	mClass Running Records
	⁯
	⁯
	⁯
	⁯
	⁯
	⁯

	Illinois Standards Achievement Test
	⁯
	⁯
	⁯
	⁯
	⁯
	⁯

	Basic Reading Inventory (BRI)
	⁯
	⁯
	⁯
	⁯
	⁯
	⁯

	Informal assessments
	⁯
	⁯
	⁯
	⁯
	⁯
	⁯

	Other (please specify): _____________
	⁯
	⁯
	⁯
	⁯
	⁯
	⁯

	Other (please specify): _____________
	⁯
	⁯
	⁯
	⁯
	⁯
	⁯

	Other (please specify): _____________
	⁯
	⁯
	⁯
	⁯
	⁯
	⁯


Data-Driven Instruction

9. Please indicate the extent to which you use student assessment data for each of the following purposes. 

	Use of Data
	Not at All
	To Some extent
	To a Moderate extent
	To a Large extent

	Placing students in intervention programs.
	⁯
	⁯
	⁯
	⁯

	Differentiating instruction.
	⁯
	⁯
	⁯
	⁯

	Identifying skills that need to be retaught.
	⁯
	⁯
	⁯
	⁯

	Monitoring student reading progress.
	⁯
	⁯
	⁯
	⁯

	Creating instructional groups (in-class).
	⁯
	⁯
	⁯
	⁯


Grade-Level Teams

10. Do you currently have grade-level teams at your school? 

· Yes

· No (If no, skip to Question 13.)

11. Overall, rate the grade-level team’s ability to use classroom assessment data in the following ways.

	Use of Data
	Poor
	Fair
	Good
	Excellent
	Not Sure

	Address the needs of struggling readers.
	⁯
	⁯
	⁯
	⁯
	⁯

	Formalize lesson plans.
	⁯
	⁯
	⁯
	⁯
	⁯

	Identify students who are eligible for targeted interventions.
	⁯
	⁯
	⁯
	⁯
	⁯

	Identify strengths.
	⁯
	⁯
	⁯
	⁯
	⁯

	Identify teaching and learning strategies.
	⁯
	⁯
	⁯
	⁯
	⁯

	Improve classroom practice.
	⁯
	⁯
	⁯
	⁯
	⁯


12. How well does the grade-level team support your instructional goals?

· Not at all

· Somewhat well

· Moderately well

· Extremely well

· Don’t know

Literacy Teams

13. Do you currently have a literacy team in place at your school? 

· Yes

· No (If no, skip to Question 16.)
14. Overall, rate the quality of the literacy team’s performance in the following areas.

	Performance Areas
	Poor
	Fair
	Good
	Excellent
	Not Sure

	Using assessment data to pinpoint the staff’s professional development needs.
	⁯
	⁯
	⁯
	⁯
	⁯

	Addressing the needs of struggling readers.
	⁯
	⁯
	⁯
	⁯
	⁯

	Addressing the needs of grade-level teams.
	⁯
	⁯
	⁯
	⁯
	⁯

	Improving literacy instruction at your school.
	⁯
	⁯
	⁯
	⁯
	⁯


15. How well does the literacy team support your instructional goals?

· Not at all

· Somewhat well

· Moderately well

· Extremely well

· Don’t know
Quality, High-Interest Materials

Schoolwide Intervention Materials

16. For each of the materials listed below, 

· indicate how frequently you currently use the materials to teach literacy.  

· For those that you are using, rate how effective they are in supporting student learning in language arts.

	Materials
	a) How frequently do you currently use the materials

to teach literacy?
	b) For those you are currently using, rate

how effective the materials are in supporting student learning in language arts?

	
	N/A

(Do Not Have)
	Not Currently Using
	Less than once a month
	1 to 3 times a month
	1 to 3 times a week
	4 to 5 times a week
	Not at all Effective
	Minimal-ly

Effective
	Some-what

Effective
	Effective
	Very Effective
	Don’t Know

	Listening centers (in the classroom)
	⁯
	⁯
	⁯
	⁯
	⁯
	⁯
	
	
	
	
	
	

	Media centers (three computers and a printer)
	⁯
	⁯
	⁯
	⁯
	⁯
	⁯
	
	
	
	
	
	

	Text sets
	⁯
	⁯
	⁯
	⁯
	⁯
	⁯
	
	
	
	
	
	

	Software
	⁯
	⁯
	⁯
	⁯
	⁯
	⁯
	
	
	
	
	
	

	Handheld computers (palm pilots)
	⁯
	⁯
	⁯
	⁯
	⁯
	⁯
	
	
	
	
	
	

	Classroom library
	⁯
	⁯
	⁯
	⁯
	⁯
	⁯
	
	
	
	
	
	

	Vocabulary notebooks
	⁯
	⁯
	⁯
	⁯
	⁯
	⁯
	
	
	
	
	
	

	Textbooks
	⁯
	⁯
	⁯
	⁯
	⁯
	⁯
	
	
	
	
	
	

	Reading response notebooks
	
	
	
	
	
	
	
	
	
	
	
	


Library-Based Materials

17. How often do you take your class to the library?
· Never

· Rarely (less than once a month)

· Sometimes (at least once a month)

· Often (at least once a week)

· Almost daily or daily

18. To what extent do the library resources support your school’s literacy curriculum?
· Not at all
· To a small extent

· To a moderate extent

· To a large extent

· Don’t know
19. How does the librarian work with you? (Check all that apply.)
· The librarian does not work with me.

· The librarian provides resources for class projects.

· The librarian and I collaborate on how to supplement lessons with library resources.

· Other (please specify): __________________________________________________________________

20. How does the librarian work with your students? (Check all that apply.)
· Does not work with my students.

· Works with students on research skills.

· Directs students to resources tied to curriculum.

· Conducts read-alouds.

· Provides students with information about extracurricular academic activities (e.g., spelling bee, writing competitions, events).

· Assists students with class projects.

· Teaches students how to navigate Internet resources.

· Guides struggling readers to summer programs.

· Other (please specify): __________________________________________________________________

Professional Development

21. For each of the following topics, indicate:
· Did you receive professional development during the current year? 
· If so, rate the extent to which the professional development you received has improved your teaching practices
	Professional Development Areas
	Received PD?
	If YES, to what extent did the professional development improve your teaching practice?

	
	No
	Yes
	No Improvement
	Slight Improvement
	Moderate Improvement
	Major Improvement

	Building academic vocabulary
	⁯
	⁯
	⁯
	⁯
	⁯
	⁯

	Classroom libraries
	⁯
	⁯
	⁯
	⁯
	⁯
	⁯

	Creating literacy-rich classroom environments
	⁯
	⁯
	⁯
	⁯
	⁯
	⁯

	Differentiating instruction
	⁯
	⁯
	⁯
	⁯
	⁯
	⁯

	Direct vocabulary instruction
	⁯
	⁯
	⁯
	⁯
	⁯
	⁯

	Guided reading
	⁯
	⁯
	⁯
	⁯
	⁯
	⁯

	Incorporating text sets in your instruction
	⁯
	⁯
	⁯
	⁯
	⁯
	⁯

	Increasing student motivation
	⁯
	⁯
	⁯
	⁯
	⁯
	⁯

	Lesson planning
	⁯
	⁯
	⁯
	⁯
	⁯
	⁯

	Organizing the classroom to support instruction and practice
	⁯
	⁯
	⁯
	⁯
	⁯
	⁯

	Parent meeting
	⁯
	⁯
	⁯
	⁯
	⁯
	⁯

	Supporting students’ self-directed learning
	⁯
	⁯
	⁯
	⁯
	⁯
	⁯

	Team teaching
	⁯
	⁯
	⁯
	⁯
	⁯
	⁯

	Using before, during, and after reading strategies
	⁯
	⁯
	⁯
	⁯
	⁯
	⁯

	Using formal assessments to guide instruction
	⁯
	⁯
	⁯
	⁯
	⁯
	⁯

	Using informal assessments to guide instruction
	⁯
	⁯
	⁯
	⁯
	⁯
	⁯

	Using technology to support literacy instruction
	⁯
	⁯
	⁯
	⁯
	⁯
	⁯

	Using handheld computers (palm pilots)
	⁯
	⁯
	⁯
	⁯
	⁯
	⁯

	Using literacy-based software
	⁯
	⁯
	⁯
	⁯
	⁯
	⁯

	Using hardware such as media centers and listening centers
	⁯
	⁯
	⁯
	⁯
	⁯
	⁯

	Using partner reading 
	⁯
	⁯
	⁯
	⁯
	⁯
	⁯

	Using the whole-part-whole classroom instruction model
	⁯
	⁯
	⁯
	⁯
	⁯
	⁯

	Working with librarians
	⁯
	⁯
	⁯
	⁯
	⁯
	⁯


About You

22. What is the name of your school? 

[Drop-down list]

	ALDRIDGE
	MORGAN

	CARNEGIE
	O'KEEFFE

	CARVER MIDDLE
	OTIS

	CASALS
	PARKMAN

	CLARK
	PASTEUR

	COPERNICUS
	PULLMAN

	DUBOIS
	SCHILLER

	DVORAK S
	SEXTON

	EMMET
	SOUTH CHICAGO

	ESMOND
	SPRY

	GREGORY
	STEINBERG

	HENDERSON
	SWIFT

	MADISON 
	TURNER-DREW

	MANN
	WACKER

	MCKINLEY PARK
	WALSH

	MIRELES
	WHISTLER


23. Which grade level is considered your primary teaching role this year (2007–08)?

· 6

· 7

· 8

· Other (please specify): _____________

24. What is your primary professional teaching position? (Select the single best option.)

· General education teacher (classroom teacher)

· Bilingual/ELL teacher

· Mathematics teacher

· Reading teacher

· Reading specialist

· Science teacher

· Social studies teacher

· Special education teacher

· Other (please specify): ______________

25. In which of the following settings do you teach literacy?

· Self-contained

· Subject-Area specialist

· Departmentalized

· Double block 

· Other (Please specify):_____________________________________

26. How many students are in the classroom(s) in which you teach literacy this year (2007–08)? (If you teach literacy in more than one classroom, provide an average.)  [INSERT TEXTBOX]

27. How many years have you been teaching? [INSERT TEXTBOX]

28. How many years have you been teaching at this school? [INSERT TEXTBOX]

29. How many years have you been teaching reading? [INSERT TEXTBOX]

	Teachers will be reimbursed by CPS for their time to complete this survey.  In addition, CPS will be conducting a drawing to award a $50 gift certificate to Barnes and Noble to one teacher from each eligible school from among those who complete both this survey and the SEC (details of the drawing were provided to your principal).  In order to participate, we need you to identify yourself so that we can verify that you completed the survey.  If you would like to be reimbursed and participate in the drawing, please provide your name and email address below, and be sure that you identified your school in Q22 above.  Your survey responses will still remain strictly confidential and will never be reported in any form that would allow anyone to connect your responses with your name.  Providing this information is optional.

Please print clearly:

Your Name: ________________________________________   Email: _________________________________________________


Thank you for completing this survey!
Chicago Public Schools (CPS) Striving Readers

Spring 2008 Literacy Improvement Survey for Teachers

The following is a survey designed to gather your feedback on the essential components of the Striving Readers program. It will take you approximately 30 minutes to complete and results will be reported in the aggregate only. We will not use your name or identify individual respondents. Your feedback is extremely valuable to the success of this program. If you have questions about this survey, please contact Rebecca Swann at rswann@metisassoc.com or 212-425-8833.
Comprehensive Instruction

1. How often do you use the following practices to help struggling readers develop better reading strategies and skills? 

	Practices and Techniques
	Never
	Less than once a month
	1-3 times a month
	1-3 times a week
	4-5 times a week
	Don’t know

	Employing direct vocabulary instruction.
	⁯
	⁯
	⁯
	⁯
	⁯
	⁯

	Differentiating instruction.
	⁯
	⁯
	⁯
	⁯
	⁯
	⁯

	Using guided reading.
	⁯
	⁯
	⁯
	⁯
	⁯
	⁯

	Using PRC2 for fluency.
	⁯
	⁯
	⁯
	⁯
	⁯
	⁯

	Using PRC2 for comprehension.
	⁯
	⁯
	⁯
	⁯
	⁯
	⁯

	Using PRC2 for vocabulary development.
	⁯
	⁯
	⁯
	⁯
	⁯
	⁯

	Scaffolding.
	⁯
	⁯
	⁯
	⁯
	⁯
	⁯

	Using whole-part-whole classroom instruction model 
	⁯
	⁯
	⁯
	⁯
	⁯
	⁯

	Establishing the purpose for reading.
	⁯
	⁯
	⁯
	⁯
	⁯
	⁯

	Making connections to background knowledge.
	⁯
	⁯
	⁯
	⁯
	⁯
	⁯

	Understanding the arrangement of text.
	⁯
	⁯
	⁯
	⁯
	⁯
	⁯

	Making connections between texts.
	⁯
	⁯
	⁯
	⁯
	⁯
	⁯

	Monitoring comprehension through questioning.
	⁯
	⁯
	⁯
	⁯
	⁯
	⁯

	Synthesizing information within text or across texts.
	⁯
	⁯
	⁯
	⁯
	⁯
	⁯


2. How often do you use the following techniques to help struggling readers develop better reading strategies and skills? 

	Techniques
	Never/ Not Familiar
	Less than once a month
	1-3 times a month
	1-3 times a week
	4-5 times a week

	Everybody Reads To (ERT)
	⁯
	⁯
	⁯
	⁯
	⁯

	Exclusion Brainstorming
	⁯
	⁯
	⁯
	⁯
	⁯

	List-Group-Label
	⁯
	⁯
	⁯
	⁯
	⁯

	Predict-Locate-Add-Note (PLAN)
	⁯
	⁯
	⁯
	⁯
	⁯

	ReQuest
	⁯
	⁯
	⁯
	⁯
	⁯

	Interactive Notation System for Effective Reading and Thinking (INSERT)
	⁯
	⁯
	⁯
	⁯
	⁯

	Reciprocal teaching
	⁯
	⁯
	⁯
	⁯
	⁯

	ABC Graffiti
	⁯
	⁯
	⁯
	⁯
	⁯

	Guided Reading and Summarizing Procedure (GRASP)
	⁯
	⁯
	⁯
	⁯
	⁯


3. Overall, how effective has the literacy intervention teacher (LIT) push-in been in improving the reading skills of struggling readers in your classroom?

· Not at all effective

· Minimally effective

· Somewhat effective

· Effective

· Very effective
Struggling Readers: Extended Day (Afterschool) Intervention

4. How many of your current students are involved in the Striving Readers afterschool program?
· None (If none, skip to Question 6.)

· 1 to 3

· 4 to 6

· 7 to 9

· 10 or more

5. Overall, how effective has the afterschool component been in improving the literacy abilities of struggling readers?
· Not at all effective

· Minimally effective

· Somewhat effective

· Effective

· Very effective

· Don’t know
Purposeful Assessment
6. Does your school have a lead literacy teacher or literacy coach?

· Yes

· No (If no, skip to Question 9.)

7. To what extent do you work with your lead literacy teacher/literacy coach to use assessment data for instructional planning? 
· Not at all

· To a small extent

· To a moderate extent

· To a large extent

8. Indicate how you use the data from the following assessments. (Please check all that apply.)
	Assessments
	Not Using
	Screening
	Diagnostic
	Benchmarking
	Progress Monitoring
	Assess Outcomes

	Learning First ClassViews
	⁯
	⁯
	⁯
	⁯
	⁯
	⁯

	Learning First ClassLinks
	⁯
	⁯
	⁯
	⁯
	⁯
	⁯

	mClass Running Records
	⁯
	⁯
	⁯
	⁯
	⁯
	⁯

	Illinois Standards Achievement Test
	⁯
	⁯
	⁯
	⁯
	⁯
	⁯

	Basic Reading Inventory (BRI)
	⁯
	⁯
	⁯
	⁯
	⁯
	⁯

	Informal assessments
	⁯
	⁯
	⁯
	⁯
	⁯
	⁯

	Other (please specify): _____________
	⁯
	⁯
	⁯
	⁯
	⁯
	⁯

	Other (please specify): _____________
	⁯
	⁯
	⁯
	⁯
	⁯
	⁯

	Other (please specify): _____________
	⁯
	⁯
	⁯
	⁯
	⁯
	⁯


Data-Driven Instruction

9. Please indicate the extent to which you use student assessment data for each of the following purposes. 

	Use of Data
	Not at All
	To Some extent
	To a Moderate Extent
	To a Large Extent

	Placing students in intervention programs.
	⁯
	⁯
	⁯
	⁯

	Differentiating instruction.
	⁯
	⁯
	⁯
	⁯

	Identifying skills that need to be retaught.
	⁯
	⁯
	⁯
	⁯

	Monitoring student reading progress.
	⁯
	⁯
	⁯
	⁯

	Creating instructional groups (in-class).
	⁯
	⁯
	⁯
	⁯


Grade-Level Teams

10. Do you currently have grade-level teams at your school? 

· Yes

· No (If no, skip to Question 13.)

11. Overall, rate the grade-level team’s ability to use classroom assessment data in the following ways.

	Use of Data
	Poor
	Fair
	Good
	Excellent
	Not Sure

	Address the needs of struggling readers.
	⁯
	⁯
	⁯
	⁯
	⁯

	Formalize lesson plans.
	⁯
	⁯
	⁯
	⁯
	⁯

	Identify students who are eligible for targeted interventions.
	⁯
	⁯
	⁯
	⁯
	⁯

	Identify strengths.
	⁯
	⁯
	⁯
	⁯
	⁯

	Identify teaching and learning strategies.
	⁯
	⁯
	⁯
	⁯
	⁯

	Improve classroom practice.
	⁯
	⁯
	⁯
	⁯
	⁯


12. How well does the grade-level team support your instructional goals?

· Not at all

· Somewhat well

· Moderately well

· Extremely well

· Don’t know

Literacy Teams

13. Do you currently have a literacy team in place at your school? 

· Yes

· No (If no, skip to Question 16.)
14. Overall, rate the quality of the literacy  team’s performance in the following areas.

	Performance Areas
	Poor
	Fair
	Good
	Excellent
	Not Sure

	Using assessment data to pinpoint the staff’s professional development needs.
	⁯
	⁯
	⁯
	⁯
	⁯

	Addressing the needs of struggling readers.
	⁯
	⁯
	⁯
	⁯
	⁯

	Addressing the needs of grade-level teams.
	⁯
	⁯
	⁯
	⁯
	⁯

	Improving literacy instruction at your school.
	⁯
	⁯
	⁯
	⁯
	⁯


15. How well does the literacy team support your instructional goals?

· Not at all

· Somewhat well

· Moderately well

· Extremely well

· Don’t know
Quality, High-Interest Materials

Schoolwide Intervention Materials

16. For each of the materials listed below, 

· indicate how frequently you currently use the materials to teach literacy.  

· For those that you are using, rate how effective they are in supporting student learning in language arts.

	Materials
	a) How frequently do you currently use the materials

to teach literacy?
	b) For those you are currently using, rate

how effective the materials are in supporting student learning in language arts?

	
	N/A

(Do Not Have)
	Not Currently Using
	Less than once a month
	1 to 3 times a month
	1 to 3 times a week
	4 to 5 times a week
	Not at all Effective
	Minimal-ly

Effective
	Some-what

Effective
	Effective
	Very Effective
	Don’t Know

	Listening centers
	⁯
	⁯
	⁯
	⁯
	⁯
	⁯
	
	
	
	
	
	

	Media centers (three computers and a printer)
	⁯
	⁯
	⁯
	⁯
	⁯
	⁯
	
	
	
	
	
	

	Text sets
	⁯
	⁯
	⁯
	⁯
	⁯
	⁯
	
	
	
	
	
	

	Software
	⁯
	⁯
	⁯
	⁯
	⁯
	⁯
	
	
	
	
	
	

	Handheld computers (palm pilots)
	⁯
	⁯
	⁯
	⁯
	⁯
	⁯
	
	
	
	
	
	

	Classroom library
	⁯
	⁯
	⁯
	⁯
	⁯
	⁯
	
	
	
	
	
	

	Vocabulary notebooks
	⁯
	⁯
	⁯
	⁯
	⁯
	⁯
	
	
	
	
	
	

	Textbooks
	⁯
	⁯
	⁯
	⁯
	⁯
	⁯
	
	
	
	
	
	

	Reading response notebooks
	⁯
	⁯
	⁯
	⁯
	⁯
	⁯
	
	
	
	
	
	


Struggling Readers Intervention Materials
17. How familiar are you with the afterschool Accelerating Maximum Potential (AMP) program for struggling readers?
· Not familiar (Skip to Question 19.)
· Somewhat familiar

· Moderately familiar

· Extremely familiar

18. To what extent are you using the Accelerating Maximum Potential (AMP) program for struggling readers in each of the following settings? 

	Settings
	Extent of use

	
	Not at all
	To a small extent
	To a moderate extent
	To a large extent

	Afterschool literacy program
	
	
	
	

	Self-contained special education classroom
	
	
	
	

	Other (please specify):______________
	
	
	
	


Library-Based Materials

19. How often do you take your class to the library?
· Never

· Rarely (less than once a month)

· Sometimes (at least once a month)

· Often (at least once a week)

· Almost daily or daily

20. To what extent do the library resources support the Striving Readers program?
· Not at all
· To a small extent

· To a moderate extent

· To a large extent

· Don’t know
21. How does the librarian work with you? (Check all that apply.)
· The librarian does not work with me.

· The librarian provides resources for class projects.

· The librarian and I collaborate on how to supplement lessons with library resources.

· Other (please specify): __________________________________________________________________

22. How does the librarian work with your students? (Check all that apply.)
· Does not work with my students.

· Works with students on research skills.

· Directs students to resources tied to curriculum.

· Conducts read-alouds.

· Provides students with information about extracurricular academic activities (e.g., spelling bee, writing competitions, events).

· Assists students with class projects.

· Teaches students how to navigate Internet resources.

· Guides struggling readers to summer programs.

· Other (please specify): __________________________________________________________________

Professional Development
23. For each of the following professional development sessions, please indicate: 
· Whether you participated, and
· If so, how useful the session was in helping you support student learning in language arts
	Professional Development Sessions
	Did you participate?
	If YES, how useful was the session?

	
	No
	Yes
	Not Useful
	Somewhat Useful
	Moderately Useful
	Extremely Useful

	AMP Intensive Intervention Program
	⁯
	⁯
	⁯
	⁯
	⁯
	⁯

	Summer institute
	⁯
	⁯
	⁯
	⁯
	⁯
	⁯

	School-year follow-up institutes
	⁯
	⁯
	⁯
	⁯
	⁯
	⁯

	Saturday seminars
	⁯
	⁯
	⁯
	⁯
	⁯
	⁯

	School-based professional development
	⁯
	⁯
	⁯
	⁯
	⁯
	⁯

	Graduate courses
	⁯
	⁯
	⁯
	⁯
	⁯
	⁯


24. For each of the following topics, indicate:
· Did you receive professional development during the current year? 
· If so, rate the extent to which the professional development you received has improved your teaching practices.
	Professional Development Areas
	Received PD?
	If YES, to what extent did the professional development improve your teaching practice?

	
	No
	Yes
	No Improvement
	Slight Improvement
	Moderate Improvement
	Major Improvement

	Building academic vocabulary
	⁯
	⁯
	⁯
	⁯
	⁯
	⁯

	Classroom libraries
	⁯
	⁯
	⁯
	⁯
	⁯
	⁯

	Creating literacy-rich classroom environments
	⁯
	⁯
	⁯
	⁯
	⁯
	⁯

	Differentiating instruction
	⁯
	⁯
	⁯
	⁯
	⁯
	⁯

	Direct vocabulary instruction
	⁯
	⁯
	⁯
	⁯
	⁯
	⁯

	Guided reading
	⁯
	⁯
	⁯
	⁯
	⁯
	⁯

	Incorporating text sets in your instruction
	⁯
	⁯
	⁯
	⁯
	⁯
	⁯

	Increasing student motivation
	⁯
	⁯
	⁯
	⁯
	⁯
	⁯

	Lesson planning
	⁯
	⁯
	⁯
	⁯
	⁯
	⁯

	Organizing the classroom to support instruction and practice
	⁯
	⁯
	⁯
	⁯
	⁯
	⁯

	Parent meeting
	⁯
	⁯
	⁯
	⁯
	⁯
	⁯

	Supporting students’ self-directed learning
	⁯
	⁯
	⁯
	⁯
	⁯
	⁯

	Team teaching
	⁯
	⁯
	⁯
	⁯
	⁯
	⁯

	Using before, during, and after reading strategies
	⁯
	⁯
	⁯
	⁯
	⁯
	⁯

	Using formal assessments to guide instruction
	⁯
	⁯
	⁯
	⁯
	⁯
	⁯

	Using informal assessments to guide instruction
	⁯
	⁯
	⁯
	⁯
	⁯
	⁯

	Using technology to support literacy instruction
	⁯
	⁯
	⁯
	⁯
	⁯
	⁯

	Using handheld computers (palm pilots)
	⁯
	⁯
	⁯
	⁯
	⁯
	⁯

	Using literacy-based software
	⁯
	⁯
	⁯
	⁯
	⁯
	⁯

	Using media centers and listening centers
	⁯
	⁯
	⁯
	⁯
	⁯
	⁯

	Using the PRC2 model
	⁯
	⁯
	⁯
	⁯
	⁯
	⁯

	Using the whole-part-whole classroom instruction model
	⁯
	⁯
	⁯
	⁯
	⁯
	⁯

	Working with librarians
	⁯
	⁯
	⁯
	⁯
	⁯
	⁯


About You

25. What is the name of your school? 

[drop down list]

	ABBOTT
	HENDRICKS

	BEETHOVEN
	HENSON

	BETHUNE
	LINNE

	BURR
	LOVETT

	BURROUGHS
	MANIERRE

	CARSON
	MARSH

	COLEMON,
	MCCORKLE

	COLES
	POPE

	COOK
	PRICE

	DETT
	REAVIS

	EBERHART
	SALAZAR

	FISKE
	SMYTH, J

	FULLER
	TALCOTT

	GALE COM
	TELPOCHCALLI

	GOMPERS
	VOLTA

	GRAY
	


26. Which grade level is considered your primary teaching role this year (2007–08)?

· 6

· 7

· 8

· Other (please specify): _____________

27. What is your primary professional teaching position? (Select the single best option.)

· General education teacher (classroom teacher)

· Bilingual/ELL teacher

· Mathematics teacher

· Reading teacher

· Reading specialist

· Science teacher

· Social studies teacher

· Special education teacher

· Other (please specify): ______________

28. In which of the following settings do you teach literacy? 

· Self-contained

· Subject-Area specialist

· Departmentalized 

· Double block 

· Other (Please specify):_____________________________________

29. How many students are in the classroom(s) in which you teach literacy this year (2007–08)? (If you teach literacy in more than one classroom, provide an average.) [INSERT TEXTBOX]

30. How many years have you been teaching? [INSERT TEXTBOX]

31. How many years have you been teaching at this school? [INSERT TEXTBOX]

32. How many years have you been teaching reading? [INSERT TEXTBOX]

	Teachers will be reimbursed by CPS for their time to complete this survey.  In order to be reimbursed we need you to identify yourself so that we can verify that you completed the survey.  If you would like to be reimbursed, please provide your name and email address below, and be sure that you identified your school in Q25 above.  Your survey responses will still remain strictly confidential and will never be reported in any form that would allow anyone to connect your responses with your name.  Providing this information is optional.

Please print clearly:

Your Name: ________________________________________   Email: _________________________________________________


Thank you for completing this survey!
Chicago Public Schools

Pre-Observation Literacy Environment Checklist

	School:
	Date:

	Teacher:
	Lesson Start Time:

	Class/Grade:                              /
	Lesson End Time:

	Observer:


1. Media Center: How many computers and printers: 

· Computers_____ 

· Printers_____

Are at least 3 computers and 1 printer in working order and easily accessible to students for individual and small group work? ⁭ Yes ⁭ No
2. Listening Center:

· in working order⁭ Yes  ⁭ No
· several sets of headphones ⁭ Yes  ⁭ No
· audio materials for use by students  ⁭ Yes  ⁭ No
3. Classroom Library (books grouped by genre, leveling, a checkout system, labels)

· Is it easily accessible to students? ⁭ Yes  ⁭ No
· Is it organized and in good shape? ⁭ Yes  ⁭ No
· Is there a checkout system in place? ⁭ Yes  ⁭ No
· Variety of texts that appeal to readers of differing abilities and interests? ⁭ Yes  ⁭ No
· Are books grouped by genre? ⁭ Yes  ⁭ No
· Are materials clearly labeled? ⁭ Yes  ⁭ No
· Are there both NF and Fiction books? ⁭ Yes  ⁭ No
4. Text Sets ⁭ Yes  ⁭ No
5. Handhelds ⁭ Yes  ⁭ No
6. Other materials
· Newspapers ⁭ Yes  ⁭ No
· Magazines ⁭ Yes  ⁭ No
· Other: _________________________________________________________________
Chicago Public Schools

Checklist of Observation Codes
	School:
	Class/Grade:                                  /
	Date:

	Teacher:
	Observer:

	Time (5-minute Interval) START:  ______________         END: ______________

	Level
	Code
	Activity
	Level
	Code
	Activity

	
	
	1
	2
	3
	4
	5
	6
	7
	8
	
	
	1
	2
	3
	4
	5
	6
	7
	8

	1-Who
	5a-Type of Material

	Classroom Teacher
	c
	
	
	
	
	
	
	
	
	Literary Text
	lt
	
	
	
	
	
	
	
	

	Reading Specialist
	s
	
	
	
	
	
	
	
	
	Informational Text 
	i
	
	
	
	
	
	
	
	

	Other special teacher
	sp
	
	
	
	
	
	
	
	
	Poetry
	p
	
	
	
	
	
	
	
	

	Literacy Intervention Teacher
	lit
	
	
	
	
	
	
	
	
	5b-Specific Material

	Aide
	a
	
	
	
	
	
	
	
	
	Board/Chart
	bc
	
	
	
	
	
	
	
	

	Librarian
	lb
	
	
	
	
	
	
	
	
	Computer – Web based
	wb
	
	
	
	
	
	
	
	

	No one
	n
	
	
	
	
	
	
	
	
	Computer Software
	cs
	
	
	
	
	
	
	
	

	Not applicable
	9
	
	
	
	
	
	
	
	
	Computer to write on
	cw
	
	
	
	
	
	
	
	

	2-Grouping
	Listening Center
	lc
	
	
	
	
	
	
	
	

	Whole class/Large group
	w
	
	
	
	
	
	
	
	
	Newspapers, magazines
	nm
	
	
	
	
	
	
	
	

	Small Group
	s
	
	
	
	
	
	
	
	
	Other Books
	ob
	
	
	
	
	
	
	
	

	Pairs
	p
	
	
	
	
	
	
	
	
	Palm
	pm
	
	
	
	
	
	
	
	

	Other
	o
	
	
	
	
	
	
	
	
	Paper and pen/pencil 
	pp
	
	
	
	
	
	
	
	

	Not Applicable
	9
	
	
	
	
	
	
	
	
	Student Writing
	sw
	
	
	
	
	
	
	
	

	2a-Small Groups Code
	Text book
	tb
	
	
	
	
	
	
	
	

	Individual Reading
	ir
	
	
	
	
	
	
	
	
	Text sets
	ts
	
	
	
	
	
	
	
	

	Partner Reading
	pr
	
	
	
	
	
	
	
	
	Worksheet
	w
	
	
	
	
	
	
	
	

	Teacher Guided Reading
	tg
	
	
	
	
	
	
	
	
	Other
	o
	
	
	
	
	
	
	
	

	Written Response
	wr
	
	
	
	
	
	
	
	
	Not Applicable
	9
	
	
	
	
	
	
	
	

	Book Clubs
	bc
	
	
	
	
	
	
	
	
	6-Interaction Style

	Media Center
	mc
	
	
	
	
	
	
	
	
	Telling
	t
	
	
	
	
	
	
	
	

	Other
	o
	
	
	
	
	
	
	
	
	Modeling
	m
	
	
	
	
	
	
	
	

	3-Major academic focus
	Recitation
	r
	
	
	
	
	
	
	
	

	Reading
	r
	
	
	
	
	
	
	
	
	Coaching/scaffolding
	c
	
	
	
	
	
	
	
	

	Comprehension
	c
	
	
	
	
	
	
	
	
	Listening/watching
	l
	
	
	
	
	
	
	
	

	Composition/Writing
	w
	
	
	
	
	
	
	
	
	Reading aloud
	ra
	
	
	
	
	
	
	
	

	Other Language
	l
	
	
	
	
	
	
	
	
	Assessment
	a
	
	
	
	
	
	
	
	

	Other/ Not Applicable
	o/9
	
	
	
	
	
	
	
	
	Discussion
	d
	
	
	
	
	
	
	
	

	4-Activity
	Other/ Not Applicable
	o/9
	
	
	
	
	
	
	
	

	Reading connected text
	r
	
	
	
	
	
	
	
	
	7-Expected Pupil Response

	Listening to connected text
	l
	
	
	
	
	
	
	
	
	Reading
	r
	
	
	
	
	
	
	
	

	Comprehension skill
	c
	
	
	
	
	
	
	
	
	Reading, turn-taking
	r-tt
	
	
	
	
	
	
	
	

	Comprehension Strategy::
	
	
	
	
	
	
	
	
	Orally responding
	or
	
	
	
	
	
	
	
	

	Summarizing
	sm
	
	
	
	
	
	
	
	
	Oral turn-taking
	or-tt
	
	
	
	
	
	
	
	

	Questioning
	qu
	
	
	
	
	
	
	
	
	Listening
	l
	
	
	
	
	
	
	
	

	Predicting
	pr
	
	
	
	
	
	
	
	
	Writing – long response
	we
	
	
	
	
	
	
	
	

	Text Structure
	ts
	
	
	
	
	
	
	
	
	Writing – short response
	ws
	
	
	
	
	
	
	
	

	Visualizing
	vz
	
	
	
	
	
	
	
	
	Manipulating
	m
	
	
	
	
	
	
	
	

	Inferencing
	in
	
	
	
	
	
	
	
	
	Multi-modal representation
	mr
	
	
	
	
	
	
	
	

	Metacognition
	mcg
	
	
	
	
	
	
	
	
	Other/ Not applicable
	o/9
	
	
	
	
	
	
	
	

	Writing
	w
	
	
	
	
	
	
	
	
	

	Vocabulary 
	v
	
	
	
	
	
	
	
	
	

	Word parts 

(Letter ID, Phonemic Awareness, Phonics, Decoding) 
	wp
	
	
	
	
	
	
	
	
	(A)
# of Students on Task:
	

	  Spelling 
	S
	
	
	
	
	
	
	
	
	(B)
Total # of Students:
	

	Grammar
	g
	
	
	
	
	
	
	
	
	
	

	Word recognition strategy, Word ID, Sight words
	wr
	
	
	
	
	
	
	
	
	
	

	Other/ Not applicable
	o/9
	
	
	
	
	
	
	
	
	
	


Observation Code Definitions
1. Media Center: How many computers and printers: Computers_____ Printers_____

Are at least 3 computers and 1 printer in working order and easily accessible to students for individual and small group work? ⁭ Yes ⁭ No
2. Listening Center: in working order, several sets of headphones, audio materials for use by students  ⁭ Yes  ⁭ No
3. Classroom Library (books grouped by genre, leveling, a checkout system, labels)
· Is it easily accessible to students? ⁭ Yes  ⁭ No
· Is it organized and in good shape? ⁭ Yes  ⁭ No
· Is there a checkout system in place? ⁭ Yes  ⁭ No
· Are there a variety of texts that appeal to readers of differing abilities and interests? ⁭ Yes  ⁭ No
· Are books grouped by genre? ⁭ Yes  ⁭ No
· Are materials clearly labeled? ⁭ Yes  ⁭ No
· Are there both NF and Fiction books? ⁭ Yes  ⁭ No
4. Text Sets ⁭ Yes  ⁭ No
5. Handhelds ⁭ Yes  ⁭ No
6. Other materials

· Newspapers ⁭ Yes  ⁭ No
· Magazines ⁭ Yes  ⁭ No
· Other? ⁭ Yes  ⁭ No
Level 1 –Who in the classroom is providing instruction/working with students?

Observer will need to ask about the adults in the room

	Who
	Codes
	Definition

	Classroom teacher
	c
	Classroom teacher

	Reading Specialist
	s
	Reading teacher, Title 1 teacher, reading resource teacher, literacy lead

	Other special teacher
	sp
	Speech and language teacher, ESL teacher, bilingual teacher, Special Education teacher

	LIT
	li
	Literacy intervention teacher 

	Aide
	a
	Paraprofessional or instructional aid

	Librarian
	lb
	

	No one
	n
	No one is in the room, or no one is directly working with the students (e.g., the students are working in their seats independently and no one is circulating.)

	Not applicable
	9
	No instruction is occurring


Level 2 – What instructional groupings do you see?

If grouping patterns for an adult change during 5 minutes, code all that apply.

	Grouping
	Codes
	Definition

	Whole class/Large group
	w
	All of the students in the class (except for 1 or 2 individuals working with someone else), or a group of more than 10 students.  If there are 10 or less in the room, code this as a small group.

	Small Group
	s
	Students are working in 2 or more groups of 3-10 students each.  If there are more than 10 students in a group, call this a large group.

	Pairs
	p
	Students are working in pairs

	Other
	o
	Some other grouping practice is in place

	Not Applicable
	9
	None of the above seem to apply; no instruction is taking place


Level 2a—If small group was selected as an instructional grouping, what activities are taking place in the small groups?

	Small Groups
	Codes
	Definition

	Individual Reading
	ir
	Students are reading independently.

	Partner Reading
	pr
	Students are reading and discussing collaboratively with a partner.

	Teacher Guided Reading
	tg
	Students are grouped with others at a similar reading level and supported by the teacher to use effective reading strategies.  There may be “before, during, and after” activities where students talk about, think about, and read through text.

	Written Response
	wr
	Students are writing in response to text they have read.

	Book Clubs
	bc
	A student led discussion about one book. Teachers use book clubs for grouping students along common interest or common reading level. 

	Media Center
	mc
	Students are using the media center.

	Other
	o
	Other


Level 3 – What major academic area is being covered?

	Who
	Codes
	Definition

	Reading
	r
	Reading, word recognition, vocabulary, fluency practice. 

	Comprehension
	c
	Reading comprehension, answering oral comprehension questions, literature study(discussion groups), writing response to reading (where this is the major purpose for the writing is to demonstrate comprehension)

	Composition/Writing
	w
	Writing for the purpose of expressing or communicating ideas (but not writing in which major purpose is to respond to reading); learning how to write; writers workshop, creative writing, report writing.

	Other Language
	l
	Aspect of language arts other than the above; grammar, mechanics, oral expression, etc.

	Other
	o
	Focus is academic but not in literacy

	Not Applicable
	9
	None of the above seem to apply; no instruction is taking place


Level 4 – What is the specific literacy activity or activity of the classroom teacher? (can choose up to four, recording number of minutes as we go.)  
Code levels 5, 6, 7 at the same time for each literacy event observed during the 5-minute observation.

Code each literacy activity or event that has one of the specific foci below.  For example, students are reading silently (r) and then switch to taking about lower-level meaning of text (m1); students stop to talk about the meaning of a word (v); they go back to talking about lower-level meaning of text.  Each event or activity should be coded as having one particular focus.  Code each literacy activity only ONCE as opposed to multiple times during a 5-minute segment.  Hence, for the above, “r”, “m1”, and “v” would be coded.

	Activity
	Codes
	Definition

	Reading connected text
	r
	Students are engaged in reading text. This includes silent reading, choral reading, and oral turn-taking reading.

	Listening to connected text
	l
	Students are engaged in listening to text. (If teacher is reading to students, code even if students are following along.)

	Comprehension skill
	c
	Comprehension activity other than a comprehension strategy which is at a lower level of thinking (e.g. traditional skill work such as identifying main idea, cause-effect, fact-opinion) This differs from comprehension strategies in that it is more likely to be a decontextualized lesson than tied to a particular text. 

Example: A lesson about identifying main idea or distinguishing between facts and opinions.

	Comprehension Strategy:  Summarizing
	sm
	Students are asked to identify the topic and main idea of the text, and then, either verbally or in writing, tell (in their own words) what they just read.

	Comprehension Strategy:  Questioning
	qu
	Students ask a goal setting question prior to reading, use question statements or words as they read (i.e., Who? What? Where? etc.), or ask questions that go beyond the text.  

	Comprehension Strategy: Predicting
	pr
	Students preview the text and then make predictions about what might happen next.

	Comprehension Strategy: Text Structure
	ts
	Text structure is the framework that helps students organize their thinking about the text.  Examples include description, sequential text, compare and contrast, problem and solution, or cause and effect.

	Comprehension Strategy : Visualizing
	vz
	Visualizing consists of making mental pictures while reading in a way that helps students see “in their mind’s eye” what is happening in the text.  Teachers may ask, “What pictures do these words or phrases create in your mind?”

	Comprehension Strategy:   Inferencing
	in
	Inferencing consists of using previous knowledge to go beyond what students already know.  Students may be asked to use their experience or clues in the text to make inferences, to identify cause and effect, or to distinguish between fact and fiction.  The teacher may ask, “How does what you have just read add to what you already know about this topic?”

	Comprehension Strategy:  Metacognition
	mcg
	Students are asked to monitor their comprehension and use strategies that are most helpful to them.

	Writing
	w
	Students are engaged in writing ideas, not words or a sentence or two.  The focus of this task is comprehension 

	Vocabulary 
	v
	Students are engaged in work around the meaning of words. Students may record words, define or explain them, use symbols to represent their meaning or be engaged in activities with vocabulary.  

	Word parts 

(Letter ID, Phonemic Awareness, Phonics, Decoding) 
	wp
	Students are focused on letter name and letter sound.  They maybe learning letters names or sounds in isolation or blending sounds to make words. 

	Spelling 
	s
	Students are focused on how to spell word(s). May include learning about patterns or word families. 

	Grammar
	g
	Students are focused on learning to define or use the parts of language.  They may be diagramming sentences, or working with a variety of sentence structures. 

	Word recognition strategy, Word ID, Sight words
	wr
	Students are asked to read words they already know or learned (this may include sight words).   Any word wall work should be coded in this category.

	Other
	o
	Literacy focus other than above

	Not applicable
	9
	None of the above apply


Level 5 - What type of materials are the classroom teacher and students using for this event?

	Type of Material
	Codes
	Definition

	Literary Text
	lt
	Narrative text (e.g. novel, short stories,  trade books, realistic fiction)

	Informational Text 
	i
	Informational text, trade book, reference book (e.g. encyclopedia, etc.), newspapers, magazines, weekly readers.

	Poetry
	p
	All forms of poetry (rhyming, verse, etc.)


Level 5b - What are the materials the classroom teacher and students are using for this event?

Code for each specific literacy activity or event coded.  If more than one type of material is used for a specific level 4 activity, code all that apply (e.g. students switch from the listening center to a worksheet).

	Material
	Codes
	Definition

	Board/Chart
	bc
	Board, chart, or card is being used (e.g. blackboard, pocket chart, hanging chart, flashcards)

	Computer – Web based
	wb
	

	Computer Software
	cs
	(for example, AMP)

	Computer to write on
	cw
	Word processing

	Listening Center
	lc
	Students are listening to books on audiotape or CD

	Newspapers, magazines
	nm
	

	Other Books
	ob
	

	Palm
	pm
	

	Paper and pen/pencil 
	pp
	(for writing)

	Student Writing
	sw
	Student writing (more than words or disconnected sentences) is being used (finished or in progress) 

	Text book
	tb
	Include science, social studies or other content areas

	Text sets
	ts
	All materials will be about one topic. Students maybe reading different books at different levels on one topic. One group of students maybe reading about one title, while another reads a different book on the same topic.

	Worksheet
	w
	Worksheet, workbook page, sheet of paper, individual white boards for one-word or one-sentence answers.

	Other
	o
	Something other than the above is being used

	Not Applicable
	9
	None of the above seem to apply


Level 6 – What is the interaction style being used by the classroom teacher during this level 4 event?
For each literacy activity or event, code each style that is observed during the 5 minute period, but code each style only once.

	Interaction Style
	Codes
	Definition

	Telling
	t
	Telling or giving students information, explaining how to do something

	Modeling
	m
	The teacher is coded as explicitly showing/demonstrating the steps of how to do something or how to do a process as opposed to simply explaining it. 

Example: The teacher is reading aloud to the students.  Every time she places a sticky note in the book, she stops and makes a prediction.  After reading the prediction, she explains to her students what information she used to make this prediction.  

	Recitation
	r
	The teacher is coded as engaging the students in answering questions, or responding, usually low-level q-a-q-a.  The purpose primarily appears to be getting the students to answers the questions rather than engaging them in a formal discussion or fostering independence in terms of answering questions with more complete thinking.

	Coaching/scaffolding
	c
	The teacher is coded as prompting/providing support which will transfer to other situations as students are attempting to perform a strategy or activity or to answer a question.  The teacher’s apparent purpose is to foster independence to get a more complete action or to help students elaborate on an answer (rather than to simply get a student to answer a question).

	Listening/watching
	l
	Teacher is listening or watching and giving feedback as students are engaged in activity. Do not code as listening if the listening is only part of recitation.

	Reading aloud
	ra
	Teacher is reading aloud to students.

	Assessment
	a
	Engaging in questioning/explaining/providing of directions for the purpose of assessing student performance.  Typically this would involve record keeping.

	Discussion
	d
	Students engaged in a discussion, which may or may not be led by the teacher, in which formal conventions of a discussion apply. Discussion is thought-provoking, getting students to express their ideas.  Even if led by the teacher, students start to offer their own ideas rather than simply respond to the teacher.  Exchange may be t-s-s-s rather than t-s-t-s.

	Other
	o
	Interaction style other than what is listed above.  Listening or watching without giving feedback would be coded as “other”.

	Not Applicable
	9
	None of the above seem to apply


Level 7 – Expected Students Activity

Code all that apply.

	Type of expected pupil response
	Codes
	Definition

	Reading
	r
	Students are to be reading (individually or in pairs)

	Reading, turn-taking
	r-tt
	Students in group are to be reading by taking turns

	Orally responding
	or
	Students are to be orally responding.  Oral responding is coded when there is choral responding, partners sharing ideas, or a majority or students in the group responding at the same time (include choral readings)

	Oral turn-taking
	or-tt
	Students in a group either wait to be called on or wait to take turns as the orally respond.  Recitation most likely would have been coded at level 6.

	Listening
	l
	Students in a group are listening (and no students is reading or orally responding).  Typically this is coded when the teacher is telling students information (at level 6) or is reading aloud to the students (at level 4 and 6).  Audio books, on computer.  

	Writing – long response
	we
	Students are writing a paragraph or longer.  

	Writing – short response
	ws
	Students are note taking, or writing a short answer.

	Manipulating
	m
	Students are to be manipulating, using their hands  ( Examples include: any type of typing, word cards or letters ) 

	Multi-modal representation
	mr
	Projects, drawing, bulletin boards, video clips, scrapbooks, computer based projects

	Other
	o
	Some form of responding other than what is listed above is expected.

	Not applicable
	9
	None of the above seem to apply


Chicago Public Schools

Literacy Instruction Observation Field Notes Form
	School:
	Class/Grade:                                  /
	Date:

	Teacher:
	Observer:

	Time Interval START:  ______________         END: ______________

	NOTES:



	Time Interval START:  ______________         END: ______________

	NOTES:




Observation Summary Form

School __________   Teacher ___________   Date __________
Overall Impressions and Emphases in this Classroom/Lesson (e.g. focus on literature/skills/strategies, child/curriculum, centered, integrated/discrete subjects, instructional balance, etc.) – 

Instruction: a) type(s) of lesson (s) and content (introduction, new content, review, application, b) discussion of purpose, c) clarity of explanations/directions, d) type of interaction with the students (e.g., telling them information, using recitation, engaging students in an authentic discussion, providing coaching/scaffolding, providing modeling, having students initiate the talk, e) encouragement of self-regulation, f) teacher expectations, g) instructional density – 

Grouping Practices, Auxiliary Personnel, and instructional Activities of Other Students in the Room –

Materials Used During the Observation (including the teacher being observed and the other students in the room) - 

Student Participation and Engagement: What were the students doing? Were they actively engaged in the activities? How successful were the students in achieving the goals of the activities? - 

Classroom Management: How did the teacher maintain academic focus during her lesson, maintain pupil engagement, handle behavioral disruptions, establish classroom routines and use organizational techniques? – 

Classroom Environment and Other: Comment on any other aspects of the environment or other factors you think might be helpful in analysis - 

Pre-Observation Form for Teachers

School __________   Teacher ___________   Date __________
1.   What will you be doing during the observation?

2.   What are the purposes of the lesson that will be observed?

3.   How do today’s activities fit in with your overall reading program?

4.   Is there anything special that I need to understand about today’s activities?

Literacy Intervention Teacher Interview Protocol – Treatment Schools

	Interviewee Name:
	
	Date:
	

	Interviewee Title:
	

	School:
	
	Start Time:
	
	End Time:
	

	Interviewer:
	

	
	
	
	
	
	


Introduction: I'm ______________ and I am one of the interviewers with the Chicago Public Schools Striving Readers external evaluation team.  For this study, we are visiting both schools that are using the Striving Readers curriculum and a comparison sample of schools that are not using Striving Readers.  Please note that we are asking many of the same questions as in the fall because we are interested in understanding whether there have been any changes since then. We are interested in learning about the literacy interventions for grades 6 through 8, so please respond to all of the questions as they relate to those grades only. Since we are requesting a lot of information and we have a limited period of time, please be as succinct as you can in your answers. You will have an opportunity to elaborate further at the end of the interview. 

This interview will take about 60 minutes. Your responses will be kept confidential. We don't identify individual respondents or their schools. I would like to tape this interview to be sure I have recorded it accurately. Is this all right?
1. Has your role as the Literacy Intervention Teacher (LIT) in the Striving Readers Initiative changed since the last fall?
a. If so, how?
We would like to know more about your use of Striving Readers classroom-based intervention materials. 

2. Does your school have Listening Centers (where students can access models of fluency and record themselves to assess their own fluency)? 
⁭Yes 
⁭No (IF NO SKIP TO Q3)
a. To what extent are you using the Listening Centers?

	___ Not used at all 
	___ Somewhat used
	___ Extensively used


b. (If not used) Why not?

c. (If used) How are you using them?

· For which type of activities?

· Are you using the Listening Centers with all students or subgroups of students? 

d. In what ways, if any, has this technology improved instruction and student learning in language arts?
3. Does your school have Media Centers (3 computers and 1 printer in the classroom)? ⁭Yes    ⁭No (IF NO SKIP TO Q4)
a. To what extent are you using the Media Centers?

	___ Not used at all 
	___ Somewhat used
	___ Extensively used


b. (If not used) Why not?

c. (If used) How are you using them?

· For which type of activities?

· Are you using the Media Centers with all students or subgroups of students? 

d. In what ways, if any, has this technology improved instruction and student learning in language arts?
4. Do you and/or students in your school have Handheld Computers? 
⁭Yes 
No (IF NO SKIP TO Q5)
a. To what extent are you using the Handheld Computers?

	___ Not used at all 
	___ Somewhat used
	___ Extensively used


b. To what extent are students using the Handheld Computers?

	___ Not used at all 
	___ Somewhat used
	___ Extensively used


c. (If not used either by LIT or by Students) Why not?

d. (If used) How are they being used?

· For which type of activities do teachers use the Handheld Computers?

· Are the Handheld Computers being used with all students or subgroups of students? 

e. In what ways, if any, has this technology improved instruction and student learning in language arts?
5. Has the Achieving Maximum Potential (AMP) intervention software been installed in your school’s computers?
⁭Yes 
No (IF NO SKIP TO Q6)
a. To what extent are you using the software?

	___ Not used at all 
	___ Somewhat used
	___ Extensively used


b. (If not used) Why not?

c. (If used) How is it being used?

· For which type of activities?

· Are you using it with all students or subgroups of students? 

d. In what ways, if any, has this technology improved instruction and student learning in language arts?
6.  Have you used the Striving Readers website (chicagostrivingreaders.org)? ⁭ Yes  ⁭ No
a. If so, please describe how you have used it.

b. If not, why not? 

7. Does your school have Grade-Level Teams?
⁭Yes 
⁭No (IF NO, SKIP TO Q8)
a. Are you involved in these teams? 
⁭Yes 
⁭No (IF NO, SKIP TO Q8)
b. Please describe your role in these teams, including your role in addressing the needs of struggling readers.
8. Does your school have a Literacy Leadership Team?
⁭Yes 
⁭No (IF NO, SKIP TO Q9)
a. Are you involved in this team? 
⁭Yes 
⁭No (IF NO, SKIP TO Q9)
b. Please describe your role on this team in general, including your role in addressing the needs of struggling readers.
9. Please describe the structure of your after school programming for struggling readers.
a. What is your role in the after school component of Striving Readers?
b. What successes have you had with the after school component of Striving Readers?
c. What challenges have you encountered with the after school component of Striving Readers?
10. I would like to learn more about the work that you do with students during the regular school day.

a. What kinds of needs do your students have that might impact on their literacy development?

b. In what ways does your work address their needs?

c. What types of activities and resources do you use when you meet with them?
11. Now I want to ask you a few questions about the specifics of when you meet with classroom teachers to plan, prioritize and coordinate instruction, responsibilities, and student groupings.
a. How often do you meet with classroom teachers? When do you have these meetings?
	___ Once a month or less
	___ Several 

times a month
	___ Once

a week
	___ Several times a week
	___ Daily or almost daily


b. Please describe the topics you discuss when meeting with classroom teachers. 

c. Please describe the specifics of how you work with teachers to promote Striving Readers related practices (differentiated instruction/grouping, use of Striving Readers materials, etc.).
12. Describe your role and responsibilities in using student data. 
a. Which assessment data are you using? For what purposes?
b. What other types of data are you using? For what purposes?
13. Overall, what are the strengths of your school’s literacy curriculum?
14. Please rate the impact you think the Striving Readers program has had on the reading achievement of students in general and struggling readers in particular. 
a. Reading achievement – all students


⁭ No impact  ⁭ Some impact  ⁭ Moderate impact  ⁭ Large impact

Please explain your rating.
b. Reading achievement – struggling readers


⁭ No impact  ⁭ Some impact  ⁭ Moderate impact  ⁭ Large impact

Please explain your rating.
15. Overall, what are the challenges to your school’s literacy curriculum?
16. What do you or your school need to better support literacy instruction?

17. Is there anything else you would like to add regarding the literacy activities in your school?
Thank you for your time today.
Principal Interview Protocol – Control Schools

	Interviewee Name:
	
	Date:
	

	Interviewee Title:
	

	School:
	
	Start Time:
	
	End Time:
	

	Interviewer:
	

	
	
	
	
	
	


Introduction: I'm ______________ and I am one of the interviewers with the Chicago Public Schools Striving Readers external evaluation team.  For this study, we are visiting both schools that are using the Striving Readers curriculum and a comparison sample of schools that are not using Striving Readers.  Please note that we are asking many of the same questions as in the fall because we are interested in understanding whether there have been any changes since then. We are interested in learning about the literacy interventions for grades 6 through 8, so please respond to all of the questions as they relate to those grades only. This interview will take about 60 minutes. Since we are requesting a lot of information and we have a limited period of time, please be as succinct as you can in your answers. You will have an opportunity to elaborate further at the end of the interview. 

Your responses will be kept confidential. We don't identify individual respondents or their schools. I would like to tape this interview to be sure I have recorded it accurately. Is this all right?
1. As principal of your school, has your role in supporting the literacy curriculum in your school changed since the fall? 
a. If so, please explain.
2. We would like to know more about your school’s literacy curriculum. 
a. Is your school currently participating in any formal initiative or intervention to improve literacy? 
⁭Yes 
⁭No 
· If so, please provide the name of the initiative and briefly describe it, including materials and resources.
b. Does your school have specific literacy resources for struggling readers? 
⁭Yes 
⁭No
· If yes, please describe.
c. Please rate the impact you think the school’s literacy curriculum and/or literacy initiatives have had on the reading achievement of students in general and struggling readers in particular. 

· Reading achievement – all students



No impact  ⁭ Some impact  ⁭ Moderate impact  ⁭ Large impact


Please explain your rating.
· Reading achievement – struggling readers



No impact  ⁭ Some impact  ⁭ Moderate impact  ⁭ Large impact


Please explain your rating.

3. We would like to know more about your school’s efforts to integrate literacy into the content areas.
a. Please describe your school’s efforts, if any, to integrate literacy into the content areas.

b. Do you have school-wide text sets (i.e., sets of reading materials of different structures and levels, centered around specific content area themes, designed to improve student literacy in other subject area classes)? 

⁭Yes 
⁭No (IF NO SKIP TO Q4)

· Are the school-wide text sets being used in the content area classrooms?


Social Studies □ Not Used—why? □ Used—how? □ Don’t Know


Science □ Not Used—why? □ Used—how? □ Don’t Know


Mathematics □ Not Used—why? □ Used—how? □ Don’t Know

c. Are non-literacy staff involved in professional development related to literacy? (Includes: Bilingual, SPED, Math, Science, Social Studies teachers) ⁭Yes ⁭No
· If yes, who has received professional development? Please specify staff positions.

· What topics were covered?

4. Does your school have a Literacy Leadership Team? ⁭Yes  ⁭No (IF NO, SKIP TO Q5)  
a. Which of your staff are members of the Literacy Leadership Team?
Grade level teacher(s)

Literacy Intervention Teacher ⁭

Librarian

Lead Literacy Teacher

Principal  

ELL/ESL Teacher(s)

Special education teacher(s)  ⁭

Other:______________
b. How often does the Literacy Leadership Team meet?
Has not met  ⁭Less than once per month  ⁭Once per month  ⁭Biweekly  ⁭
Weekly     
Several times a week or more
c. What role does the Literacy Leadership Team play at your school?
d. How does the team address the needs of struggling readers?
e. Does the Literacy Leadership Team use assessment data? 
⁭Yes 
⁭No
· What types of assessment data does the team use? For what purposes?
· Does the team use assessment data to inform PD? If yes, how?
f. What other data sources does the team consider in addressing student needs?

5. Please describe your role and responsibilities as a principal in using student assessment data…
[INTERVIEWER: If the school has a Literacy Leadership Team, add the following:] 

…in addition to the Literacy Leadership Team’s use of assessment data.
a. Do you use assessment data? ⁭Yes ⁭No (IF NO, SKIP TO Q6)
b. When do you use assessment data? For what decisions or information needs?

6. Does your school currently offer after school programming specifically targeting struggling readers? ⁭Yes or ⁭No (IF NO, SKIP TO Q7)
a. Was the after school program in place in the fall? ⁭Yes  ⁭No 
If program was in place in the fall:
· Have there been any changes in the structure, scheduling, and enrollment since the fall? ⁭Yes or ⁭No 
· If so, please explain. 

If program was NOT in place in the fall:
· When did the after school program start (date)?
· What staff members are involved and what role do they play?
· Are the students who attend the after school program of a specific grade or ability level?
· How many students are involved?
· What activities and materials do you use in the after school program?
b. What successes has the school had with the after school component?
c. What challenges has the school encountered with the after school component?
7. How well is technology integrated into the literacy curriculum? Would you say it is:
Not at all integrated
⁭Somewhat integrated   ⁭Thoroughly integrated
Please explain your rating.
8. What impact would you say technology has had on the reading achievement of struggling readers in your school? Would you say it had:

No impact  ⁭ Some impact  ⁭ Moderate impact  ⁭ Large impact
Please explain your rating.
9. Overall, what are the strengths of your school’s literacy curriculum?
10. Have you participated in professional development related to literacy this school year or last summer? 
⁭Yes 
⁭No (IF NO, SKIP TO Q11)
a. Who sponsored each professional development activity? 

b. What topics were covered?

c. How useful would you say the professional development has been in providing you with the skills and tools needed to support your school’s literacy efforts? 


⁭Not at all useful 
⁭Somewhat useful 
⁭Very useful
Please explain your rating.
11. Overall, what are the challenges to your school’s literacy curriculum?
12. What does your school need to better support literacy instruction?

13. Is there anything else you would like to add regarding the literacy activities in your school?
Thank you for your time today.
Principal Interview Protocol – Treatment Schools

	Interviewee Name:
	
	Date:
	

	Interviewee Title:
	

	School:
	
	Start Time:
	
	End Time:
	

	Interviewer:
	

	
	
	
	
	
	


Introduction: I'm ______________ and I am one of the interviewers with the Chicago Public Schools Striving Readers external evaluation team.  For this study, we are visiting both schools that are using the Striving Readers curriculum and a comparison sample of schools that are not using Striving Readers.  Please note that we are asking many of the same questions as in the fall because we are interested in understanding whether there have been any changes since then. We are interested in learning about the literacy interventions for grades 6 through 8, so please respond to all of the questions as they relate to those grades only. Since we are requesting a lot of information and we have a limited period of time, please be as succinct as you can in your answers. You will have an opportunity to elaborate further at the end of the interview. 

This interview will take about 60 minutes. Your responses will be kept confidential. We don't identify individual respondents or their schools. I would like to tape this interview to be sure I have recorded it accurately. Is this all right?
1. Has your role in the Striving Readers Initiative changed since the beginning of the school year? ⁭Yes  ⁭No (IF NO, SKIP TO Q2)  
a. If so, how? 

2. Does your school have a Literacy Leadership Team? ⁭Yes  ⁭No (IF NO, SKIP TO Q3)  
a. Which of your staff are members of the Literacy Leadership Team?
Grade level teacher(s)

Literacy Intervention Teacher ⁭

Librarian

Lead Literacy Teacher

Principal  

ELL/ESL Teacher(s)

Special education teacher(s)  ⁭

Other:______________
b. How often does the Literacy Leadership Team meet?
Has not met  ⁭
Less than once per month  ⁭
Once per month  ⁭
Biweekly  ⁭
Weekly     
Several times a week or more
c. What role does the Literacy Leadership Team play at your school?
d. How does the team address the needs of struggling readers?
e. Does the Literacy Leadership Team use assessment data? 
⁭Yes 
⁭No
· What types of assessment data does the team use? For what purposes?
· Does the team use assessment data to inform professional development? how?
f. What other data sources does the team consider in addressing student needs?
3. Please describe your role and responsibilities as a principal in using student assessment data…

[INTERVIEWER: If the school has a Literacy Leadership Team, add the following:] 

…in addition to the Literacy Leadership Team’s use of assessment data. 

a. Do you use assessment data? ⁭Yes ⁭No (IF NO, SKIP TO Q4)
b. When do you use assessment data? For what decisions or information needs?

4. We would like to know more about the after school programming for struggling readers. 
a. Was the after school program in place in the fall? ⁭Yes   ⁭No 
If program was in place in the fall:
· Have there been any changes in the structure, scheduling, and enrollment since the fall? ⁭Yes   ⁭No 
· If so, please explain. 

If program was NOT in place in the fall:
· When did the after school program start (date)?
· What staff members are involved and what role do they play?
· Are the students who attend the after school program of a specific grade or ability level?
· How many students are involved?
· What activities and materials do you use in the after school program?
b. What successes has the school had with the after school component of Striving Readers?
c. What challenges has the school encountered with the after school component of Striving Readers?
5. We would like to know more about your school’s efforts to integrate literacy into the content areas.

a. Please describe your school’s efforts, if any, to integrate literacy into the content areas.

b. Do you have school-wide text sets (i.e., sets of reading materials of different structures and levels, centered around specific content area themes, designed to improve student literacy in other subject area classes)?  ⁭Yes 
⁭No (IF NO SKIP TO Q6)

· Are the school-wide text sets being used in the content area classrooms? 

Social Studies □ Not Used—why? □ Used—how? □ Don’t Know


Science □ Not Used—why? □ Used—how? □ Don’t Know


Mathematics □ Not Used—why? □ Used—how? □ Don’t Know

c. Are non-literacy staff involved in professional development for the Striving Readers                                                                                                project? (Includes: Bilingual, SPED, Math, Science, Social Studies teachers) ⁭Yes ⁭No
· If yes, who has received professional development? Please specify staff positions.

· What topics were covered?

6. How well is technology integrated into the literacy curriculum? Would you say it is:

⁭Not at all integrated
⁭Somewhat integrated   ⁭Thoroughly integrated
Please explain your rating.
7. What impact would you say technology has had on the reading achievement of struggling readers in your school? Would you say it had:

⁭ No impact  ⁭ Some impact  ⁭ Moderate impact  ⁭ Large impact
Please explain your rating.
8. Have you participated in the Striving Readers professional development related to literacy this school year or last summer?  (Some examples of Striving Readers professional development include the Summer Institute, the school-year institutes, the leaders seminars, and the NLU coursework)

⁭Yes 
⁭No (IF NO, SKIP TO Q9)
a. How useful would you say the Striving Readers professional development has been in providing you with the skills and tools needed to effectively implement the Striving Readers program? 


⁭Not at all useful 
⁭Somewhat useful 
⁭Very useful
Please explain your rating.
9. Overall, what are the strengths of your school’s literacy curriculum?
10. Please rate the impact you think the Striving Readers program has had on the reading achievement of students in general and struggling readers in particular. 
a. Reading achievement – all students


⁭ No impact  ⁭ Some impact  ⁭ Moderate impact  ⁭ Large impact

Please explain your rating.
b. Reading achievement – struggling readers


⁭ No impact  ⁭ Some impact  ⁭ Moderate impact  ⁭ Large impact
       
Please explain your rating.
11. Overall, what are the challenges to your school’s literacy curriculum?
12. What does your school need to better support literacy instruction?

13. Is there anything else you would like to add regarding the literacy activities in your school?
Thank you for your time today.
Lead Literacy Teacher Interview Protocol – Control Schools

	Interviewee Name:
	
	Date:
	

	Interviewee Title:
	

	School:
	
	Start Time:
	
	End Time:
	

	Interviewer:
	

	
	
	
	
	
	


Introduction: I'm ______________ and I am one of the interviewers with the Chicago Public Schools Striving Readers external evaluation team.  For this study, we are visiting both schools that are using the Striving Readers curriculum and a comparison sample of schools that are not using Striving Readers.  Please note that we are asking many of the same questions as in the fall because we are interested in understanding whether there have been any changes since then. We are interested in learning about the literacy interventions for grades 6 through 8, so please respond to all of the questions as they relate to those grades only. Since we are requesting a lot of information and we have a limited period of time, please be as succinct as you can in your answers. You will have an opportunity to elaborate further at the end of the interview. 

This interview will take about 60 minutes. Your responses will be kept confidential. We don't identify individual respondents or their schools. I would like to tape this interview to be sure I have recorded it accurately. Is this all right?
1. Please describe your role as [state interviewee’s title] at your school.
a. Has your role changed since the fall? ⁭Yes 
⁭No
· If so, how?
2. We would like to know more about your school’s grade 6-8 literacy curriculum. 

a. Is your school currently participating in any formal initiative or intervention to improve literacy? 
⁭Yes 
⁭No 
· If so, please provide the name of the initiative and describe it briefly, including materials and resources used.
b. Does your school have specific resources for struggling readers? 
⁭Yes 
⁭No
· If yes, please describe.
c. Please rate the impact you think the school’s literacy curriculum and/or literacy initiatives have had on the reading achievement of students in general and struggling readers in particular. 

· Reading achievement – all students



⁭ No impact  ⁭ Some impact  ⁭ Moderate impact  ⁭ Large impact


Please explain your rating.
· Reading achievement – struggling readers



⁭ No impact  ⁭ Some impact  ⁭ Moderate impact  ⁭ Large impact


Please explain your rating.

We would like to know more about literacy-based intervention materials that are being used in the classrooms to support literacy instruction.  
3. Do grade 6-8 literacy teachers in your school have Listening Centers (where students can access models of fluency and record themselves to assess their own fluency)? 
⁭Yes 
No (IF NO SKIP TO Q4)
a. To what extent are teachers using the Listening Centers?

	___ Not used at all 
	___ Somewhat used
	___ Extensively used


b. (If not used) Why not?

c. (If used) How are they being used?

· For which type of activities do teachers use the Listening Centers?

· Are the Listening Centers being used with all students or subgroups of students? 

d. In what ways, if any, has this technology improved instruction and student learning in language arts?
4. Do grade 6-8 literacy teachers in your school have Media Centers (computers and printer in the classroom)? ⁭Yes    ⁭No (IF NO SKIP TO Q5)
a. To what extent are teachers using the Media Centers?

	___ Not used at all 
	___ Somewhat used
	___ Extensively used


b. (If not used) Why not?

c. (If used) How are they being used?

· For which type of activities do teachers use the Media Centers?

· Are the Media Centers being used with all students or subgroups of students? 

d. In what ways, if any, has this technology improved instruction and student learning in language arts?
5. Do grade 6-8 literacy teachers and/or students in your school have Handheld Computers? 
⁭Yes 
No (IF NO SKIP TO Q6)
a. To what extent are teachers using the Handheld Computers?

	___ Not used at all 
	___ Somewhat used
	___ Extensively used


b. To what extent are students using the Handheld Computers?

	___ Not used at all 
	___ Somewhat used
	___ Extensively used


c. (If not used) Why not?

d. (If used) How are they being used?

· For which type of activities do teachers use the Handheld Computers?

· Are the Handheld Computers being used with all students or subgroups of students? 

e. In what ways, if any, has this technology improved instruction and student learning in language arts?
6. Does your school use literacy-based computer software designed for grade 6-8 students?
⁭Yes 
⁭No (IF NO SKIP TO Q7)
a. Please provide a name and describe briefly.

b. To what extent is the software being used?

	___ Not used at all 
	___ Somewhat used
	___ Extensively used


c. (If not used) Why not?

d. (If used) How is it being used?

· For which type of activities?

· Is it being used with all students or subgroups of students? 

e. In what ways, if any, has this technology improved instruction and student learning in language arts?
7. Do grade 6-8 literacy teachers in your school use any other technology component to support literacy instruction? ⁭Yes 
⁭No
a. If so, please describe.

8. Does your school currently offer after school programming specifically targeting struggling readers in grades 6-8? 
⁭Yes ⁭No (If NO, SKIP TO Q9)
a. Are you involved in the afterschool programming? ⁭Yes ⁭No (If NO, SKIP TO Q10)
b. Please describe your role and responsibilities. 
c. What successes has the school had with the after school component?
d. What challenges has the school encountered with the after school component?
9. Does your school have Grade-Level Teams?
 ⁭Yes 
⁭No (IF NO, SKIP TO Q10)
a. Are you involved in those teams? 
⁭Yes 
⁭No (IF NO, SKIP TO Q10)
b. What are the roles/positions of the staff members who comprise each grade-level team?
     
Grade level teachers   ⁭

Literacy Intervention Teacher ⁭Librarian   

Lead Literacy Teacher   ⁭
Principal  ⁭

ESL/ELL Teacher   

Special education teacher   ⁭

Other:______________
c. How often do the grade-level teams meet?
      ⁭
Has not met  ⁭

Less than once per month  ⁭
Once per month  ⁭
Biweekly  

Weekly           ⁭Several times a week or more
d. What are the responsibilities of the teams?

e. How do the teams address the needs of struggling readers?

f. What types of student data do the teams review? For what purposes?

g. Do the grade-level teams review lesson plans? 
⁭Yes 
⁭No
· If so, how frequently do they review lesson plans? What is their purpose in reviewing the plans?

· If not, why not?

10. Does your school have a Literacy Leadership Team? 
⁭Yes 
⁭No (IF NO, SKIP TO Q11)
a. Are you involved in those teams? 
⁭Yes 
⁭No (IF NO, SKIP TO Q11)
b. Please describe your role in general, as well as your role as it relates to addressing the needs of struggling readers.
11. Please describe how grade 6-8 literacy teachers in your school are using data.
a. Which assessment data are they using? For what purposes?
b. What other types of data are they using? For what purposes?
12. Overall, what are the strengths of your school’s literacy curriculum?
13. Overall, what are the challenges to your school’s literacy curriculum?
14. What do you or your school need to better support literacy instruction?
15. Is there anything else you would like to add regarding your school’s literacy curriculum?
Thank you for your time today.

Lead Literacy Teacher Interview Protocol – Treatment Schools

	Interviewee Name:
	
	Date:
	

	Interviewee Title:
	

	School:
	
	Start Time:
	
	End Time:
	

	Interviewer:
	

	
	
	
	
	
	


Introduction: I'm ______________ and I am one of the interviewers with the Chicago Public Schools Striving Readers external evaluation team.  For this study, we are visiting both schools that are using the Striving Readers curriculum and a comparison sample of schools that are not using Striving Readers.  Please note that we are asking many of the same questions as in the fall because we are interested in understanding whether there have been any changes since then. We are interested in learning about the literacy interventions for grades 6 through 8, so please respond to all of the questions as they relate to those grades only. Since we are requesting a lot of information and we have a limited period of time, please be as succinct as you can in your answers. You will have an opportunity to elaborate further at the end of the interview. 

This interview will take about 60 minutes. Your responses will be kept confidential. We don't identify individual respondents or their schools. I would like to tape this interview to be sure I have recorded it accurately. Is this all right?
1. Please describe your role as the [state interviewee’s title] at your school. 
a. Has your role changed since the fall? ⁭Yes 
⁭No 
· If so, how?
We would like to know more about the use of Striving Readers classroom-based intervention materials by the middle school grade literacy teachers in your school.

2. Do grade 6-8 literacy teachers in your school have Listening Centers (where students can access models of fluency and record themselves to assess their own fluency  

Yes 
No (IF NO SKIP TO Q3)
a. To what extent are teachers using the Listening Centers?

	___ Not used at all 
	___ Somewhat used
	___ Extensively used


b. (If not used) Why not?

c. (If used) How are they being used?

· For which type of activities do teachers use the Listening Centers?

· Are the Listening Centers being used with all students or subgroups of students? Which subgroups?

d. In what ways, if any, has this technology improved instruction and student learning in language arts?
3. Do grade 6-8 literacy teachers in your school have Media Centers (i.e., 3 computers and 1 printer)? ⁭Yes    ⁭No (IF NO SKIP TO Q4)
a. To what extent are teachers using the Media Centers?

	___ Not used at all 
	___ Somewhat used
	___ Extensively used


b. (If not used) Why not?

c. (If used) How are they being used?

· For which type of activities do teachers use the Media Centers?

· Are the Media Centers being used with all students or subgroups of students?  Which subgroups?

d. In what ways, if any, has this technology improved instruction and student learning in language arts?
4. Do grade 6-8 literacy teachers and/or students in your school have Handheld Computers? 
⁭Yes 
No (IF NO SKIP TO Q5)
a. To what extent are teachers using the Handheld Computers?

	___ Not used at all 
	___ Somewhat used
	___ Extensively used


b. To what extent are students using the Handheld Computers?

	___ Not used at all 
	___ Somewhat used
	___ Extensively used


c. (If not used by teachers or students) Why not?

d. (If used) How are they being used?

· For which type of activities are the Handheld Computers used?

· Are the Handheld Computers being used with all students or subgroups of students? Which subgroups?

e. In what ways, if any, has this technology improved instruction and student learning in language arts?
5. Has the Achieving Maximum Potential (AMP) intervention software been installed in your school’s computers?
⁭Yes 
No (IF NO SKIP TO Q6)
a. To what extent is the software being used by grade 6-8 literacy teachers in your school?

	___ Not used at all 
	___ Somewhat used
	___ Extensively used


b. (If not used) Why not?

c. (If used) How is it being used?

· For which type of activities?

· Is it being used with all students or subgroups of students? Which subgroups?

d. In what ways, if any, has this technology improved instruction and student learning in language arts?
6. Are you involved in the after school component of the Striving Readers? 
⁭Yes 
⁭No (IF NO, SKIP TO Q7)
a. Please describe your role and responsibilities.
b. What successes has the school had with the after school component?
c. What challenges has the school encountered with the after school component?
7. Does your school have Grade-Level Teams?
⁭Yes 
⁭No (IF NO, SKIP TO Q8)
a. Are you involved in these teams? 
⁭Yes 
⁭No (IF NO, SKIP TO Q8)
b. What are the roles/positions of the staff members who comprise each grade-level team?
      Grade level teachers   ⁭
Literacy Intervention Teacher (LIT)⁭
Librarian 

Lead Literacy Teacher ⁭
Principal  ⁭

ELL/ESL Teacher

Special education teacher   ⁭
Other:______________
c. How often do the grade-level teams meet?
      ⁭
Have not met  ⁭
Less than once per month  ⁭Once per month  ⁭
Biweekly  ⁭

Weekly     
      ⁭Several times a week or more
d. What are the responsibilities of the teams?

e. How do the teams address the needs of struggling readers?

f. To what extent do the teams use Striving Readers materials? For what purposes? 

g. What types of student data do the teams review? For what purposes? 

h. Do the grade-level teams review lesson plans? 
⁭Yes 
⁭No
· If so, how frequently do they review lesson plans? What is their purpose in reviewing the plans?

· If not, why not?

8. Does your school have a Literacy Leadership Team?
⁭Yes 
⁭No (IF NO, SKIP TO Q9)
a. Are you involved in this team? 
⁭Yes 
⁭No (IF NO, SKIP TO Q9)
b. Please describe your role in this team, including your role as it relates to addressing the needs of struggling readers.
9. We would like to know how grade 6-8 literacy teachers in your school are using data.
a. Which assessment data are they using? For what purposes?
b. What other types of data are they using? For what purposes?
10. Overall, what are the strengths of your school’s grade 6-8 literacy curriculum?
11. Please rate the impact you think the Striving Readers program has had on the reading achievement of students in general and struggling readers in particular. 
a. Reading achievement – all students

      ⁭ No impact  ⁭ Some impact  ⁭ Moderate impact  ⁭ Large impact
       Please explain your rating.
b. Reading achievement – struggling readers

      ⁭ No impact  ⁭ Some impact  ⁭ Moderate impact  ⁭ Large impact
      Please explain your rating.
12. Overall, what are the challenges to your school’s grade 6-8 literacy curriculum?
13. What does your school need to better support grade 6-8 literacy instruction?
14. Is there anything else you would like to add regarding the implementation of the Striving Readers initiative?
Thank you for your time today.

Librarian Interview Protocol – Control Schools

[INTERVIEWER: If the librarian is also responsible for the technology in the school, please use the combined protocol]

	Interviewee Name:
	
	Date:
	

	Interviewee Title:
	

	School:
	
	Start Time:
	
	End Time:
	

	Interviewer:
	

	
	
	
	
	
	


Introduction. I'm ______________ and I am one of the interviewers with the Chicago Public Schools Striving Readers external evaluation team.  For this study, we are visiting both schools that are using the Striving Readers curriculum and a comparison sample of schools that are not using Striving Readers.  Please note that we are asking many of the same questions as in the fall because we are interested in understanding whether there have been any changes since then. We are interested in learning about the literacy interventions for grades 6 through 8, so please respond to all of the questions as they relate to those grades only. Since we are requesting a lot of information and we have a limited period of time, please be as succinct as you can in your answers. You will have an opportunity to elaborate further at the end of the interview. 

This interview will take about 30 minutes. Your responses will be kept confidential. We don't identify individual respondents or their schools. I would like to tape this interview to be sure I have recorded it accurately. Is this all right?
1. Do you currently work as a full-time or part-time librarian? ⁭Full-time 
⁭Part-time
2. Have you been endorsed as a librarian?
⁭Yes 
⁭No
3. Are there any other librarians on staff?
⁭Yes 
⁭No
a. If yes, how many? _____

4. Are there any library aides on staff? 
⁭Yes 
⁭No
a. If yes, how many? _____

5. We would like to know more about you’re the library’s role in supporting class projects and literacy activities.
a. Please describe the nature of your collaboration with individual classroom teachers.

b. What are the major resources that you and the other librarians provide for class projects and literacy activities? Please list these resources.
c. Do you play a role in supporting the integration of technology into instruction? ⁭Yes ⁭No
· If so, please describe.
6. Does your school have grade-level teams? 

⁭Yes 
⁭No
a. Do you work with these teams?  
⁭Yes 
⁭No
b. If so, please describe your role in these teams.

7. Does your school have a literacy leadership team? 
⁭Yes 
⁭No
a. Do you work with this team?  
⁭Yes 
⁭No
b. If so, please describe your role in this team.

8. Please describe the schedule of student access to the library.

a. What are the scheduled times during the school day when students have access to the library?
b. Are there open times during the regular school day and/or afterschool hours? If so, please describe.
9. Do you or other librarians participate in any after school component targeting struggling readers? 
⁭Yes 
⁭No
a. If so, please describe your role and responsibilities.
10. Have you received any professional development related to literacy this school year or last summer?
⁭Yes 
⁭No (IF NOT, SKIP TO Q11)
a. Who sponsored each professional development? 

b. What topics were covered?
c. How useful do you feel these professional development activities were in providing you with the skills and tools needed to support your school’s literacy efforts? Would you say:

⁭Not at all useful 
⁭Somewhat useful 
⁭Very useful
Please explain your rating.
11. Does the library role in supporting the school’s literacy curriculum work well? Please explain.
12. Overall, what are the challenges to your role in supporting the school’s literacy curriculum?

13. What do you need to better support literacy instruction?
14. Is there anything else you would like to add regarding literacy activities in your school?

Thank you for your time.

Librarian Interview Protocol – Treatment Schools

[INTERVIEWER: If the librarian is also responsible for the technology in the school, please use the combined protocol]

	Interviewee Name:
	
	Date:
	

	Interviewee Title:
	

	School:
	
	Start Time:
	
	End Time:
	

	Interviewer:
	

	
	
	
	
	
	


Introduction. I'm ______________ and I am one of the interviewers with the Chicago Public Schools Striving Readers external evaluation team.  For this study, we are visiting both schools that are using the Striving Readers curriculum and a comparison sample of schools that are not using Striving Readers. Please note that we are asking many of the same questions as in the fall because we are interested in understanding whether there have been any changes since then. We are interested in learning about the literacy interventions for grades 6 through 8, so please respond to all of the questions as they relate to those grades only. Since we are requesting a lot of information and we have a limited period of time, please be as succinct as you can in your answers. You will have an opportunity to elaborate further at the end of the interview. 

This interview will take about 30 minutes. Your responses will be kept confidential. We don't identify individual respondents or their schools. I would like to tape this interview to be sure I have recorded it accurately. Is this all right?
1. Do you currently work as a full-time or part-time librarian? ⁭Full-time 
⁭Part-time
2. Have you been endorsed as a librarian?
⁭Yes 
⁭No
3. Are there any other librarians on staff?
⁭Yes 
⁭No
a. If yes, how many? _____

4. Are there any library aides on staff? 
⁭Yes 
⁭No
b. If yes, how many? _____

5. We would like to know more about the library’s role in supporting class projects and literacy activities.
a. Please describe the nature of your collaboration with individual classroom teachers.

b. What are the major resources that you and the other librarians provide for class projects and literacy activities? Please list these resources.
c. Has your relationship with them changed as a result of the Striving Readers program? If so, how?

d. Do you play a role in supporting the integration of technology into instruction? ⁭Yes ⁭No
· If so, please describe.
6. Have you ordered any new materials as a part of the Striving Readers program?   Yes 
⁭No
a. If so, please list and describe them.

b. In what ways are the 6th – 8th grade students using these additional materials? Describe.

7. Do you work with grade-level teams at your school? 
⁭Yes 
⁭No
a. If so, please describe your role in these teams. 

8. Do you work with the literacy leadership team at your school? 
⁭Yes 
⁭No
a. If so, please describe your role in this team. 

9. Please describe the library schedule.

a. What are the scheduled times during the school day when students have access to the library?
b. Are there open times during the regular school day and/or afterschool hours? If so, please describe.
10. Are you involved in the after school component of the Striving Readers? 
⁭Yes 
⁭No
a. If so, please describe your role and responsibilities.
11. Have you participated in Striving Readers professional development? (Examples include the summer institute, school year institutes, and other PD opportunities related to literacy and/or struggling readers)
⁭Yes 
⁭No (IF NO SKIP TO Q12)
a. What topics were covered in these trainings?

b. How useful do you feel the Striving Readers professional development is in providing you with the skills and tools needed to effectively implement the Striving Readers program? Would you say it is:

⁭Not at all useful 
⁭Somewhat useful 
⁭Very useful
Please explain your rating.
12. Does the library role in supporting the Striving Readers initiative work well? Please explain.
13. Overall, what are the challenges to your role in supporting the school’s literacy curriculum?

14. What do you need to better support literacy instruction?
15. Is there anything else you would like to add regarding literacy activities in your school?

Thank you for your time.

Technology Coordinator Interview Protocol – Control Schools

[INTERVIEWER: If the librarian also acts as the technology coordinator in the school, please use the combined protocol in place of this one.]

	Interviewee Name:
	
	Date:
	

	Interviewee Title:
	

	School:
	
	Start Time:
	
	End Time:
	

	Interviewer:
	

	
	
	
	
	
	


Introduction. I'm ______________ and I am one of the interviewers with the Chicago Public Schools Striving Readers external evaluation team.  For this study, we are visiting both schools that are using the Striving Readers curriculum and a comparison sample of schools that are not using Striving Readers.  Please note that we are asking many of the same questions as in the fall because we are interested in understanding whether there have been any changes since then. We are interested in learning about the literacy interventions for grades 6 through 8, so please respond to all of the questions as they relate to those grades only. Since we are requesting a lot of information and we have a limited period of time, please be as succinct as you can in your answers. You will have an opportunity to elaborate further at the end of the interview. 

This interview will take about 20 minutes. Your responses will be kept confidential. We don't identify individual respondents or their schools. I would like to tape this interview to be sure I have recorded it accurately. Is this all right?
We would like to know more about the types of technology, if any, that are being used in the classrooms to support literacy instruction. 
1. Do grade 6-8 literacy teachers in your school have Listening Centers (where students can access models of fluency and record themselves to assess their own fluency)? 
⁭Yes 
⁭No (IF NO SKIP TO Q2)
a. Are they currently in use?
  ⁭Yes 
⁭No
b. If not, why not?
2. Do grade 6-8 literacy teachers in your school have Media Centers (computers and printer) in their classrooms? ⁭Yes  ⁭No (IF NO SKIP TO Q3)
a. Are they currently in use?
  ⁭Yes 
⁭No
b. If not, why not?
3. Do grade 6-8 literacy teachers and/or students in your school have Handheld Computers? 
⁭Yes 
⁭No (IF NO SKIP TO Q4)
a. Are they currently in use?
  ⁭Yes 
⁭No
b. If not, why not?
4. Do grade 6-8 literacy teachers in your school have Literacy-Based Software?  ⁭Yes   ⁭No (IF NO SKIP TO Q5)
a. Is it currently in use?
  ⁭Yes 
⁭No
b. If not, why not?
5. Have you received any professional development related to literacy this school year or last summer?
⁭Yes 
⁭No  (IF NO SKIP TO Q6)
a. Who sponsored each professional development? 

b. What topics were covered?
c. How useful do you feel these professional development activities were in providing you with the skills and tools needed to support the school’s literacy efforts? Would you say the professional development has been:

⁭Not at all useful 
⁭Somewhat useful 
⁭Very useful
Please explain your rating.
6. What would you need to better support the integration of technology into literacy instruction in your school?
7. Is there anything else you would like to add regarding the technology in your school?

Thank you for your time.

Technology Coordinator Interview Protocol – Treatment Schools

[INTERVIEWER: If the librarian also acts as the technology coordinator in the school, please use the combined protocol in place of this one.]

	Interviewee Name:
	
	Date:
	

	Interviewee Title:
	

	School:
	
	Start Time:
	
	End Time:
	

	Interviewer:
	

	
	
	
	
	
	


Introduction. I'm ______________ and I am one of the interviewers with the Chicago Public Schools Striving Readers external evaluation team.  For this study, we are visiting both schools that are using the Striving Readers curriculum and a comparison sample of schools that are not using Striving Readers.  Please note that we are asking many of the same questions as in the fall because we are interested in understanding whether there have been any changes since then. We are interested in learning about the literacy interventions for grades 6 through 8, so please respond to all of the questions as they relate to those grades only. Since we are requesting a lot of information and we have a limited period of time, please be as succinct as you can in your answers. You will have an opportunity to elaborate further at the end of the interview. 

This interview will take about 20 minutes. Your responses will be kept confidential. We don't identify individual respondents or their schools. I would like to tape this interview to be sure I have recorded it accurately. Is this all right?
We would like to know more about the types of technology, if any, that are being used in the classrooms to support literacy instruction. 
1. Have grade 6-8 literacy teachers received the Listening Centers (where students can access models of fluency and record themselves to assess their own fluency)? 
⁭Yes 
⁭No (IF NO SKIP TO Q2)
a. Are they currently in use?
  ⁭Yes 
⁭No
b. If not, why not?
2. Have grade 6-8 literacy teachers received Media Centers (3 computers and 1 printer) for their classrooms? ⁭Yes  ⁭No (IF NO SKIP TO Q3)
a. Are they currently in use?
  ⁭Yes 
⁭No
b. If not, why not?
3. Have grade 6-8 literacy teachers and/or students received Handheld Computers? ⁭Yes 
⁭No (IF NOT SKIP TO Q4)
a. Are they currently in use?
  ⁭Yes 
⁭No
b. If not, why not?
4. Is the Achieving Maximum Potential (AMP) software installed in the school’s computers? 
⁭Yes 
⁭No (IF NO SKIP TO Q5)
a. Is it currently in use?
  ⁭Yes 
⁭No
b. If not, why not?
5. What issues or barriers have you encountered in using the Striving Readers intervention materials in your school?

a. Did you receive all of the materials when they were needed? 
b. Did you have enough information and training to use the materials effectively?
c. Are there any other issues or barriers?
6. Have you participated in Striving Readers professional development? (Examples include the summer institute, school year institutes, and other PD opportunities related to literacy and/or struggling readers) 
⁭Yes 
⁭No (IF NO SKIP TO Q7)
a. What topics were covered in these trainings?

b. How useful do you feel the Striving Readers professional development is in providing you with the skills and tools needed to effectively implement the Striving Readers program? Would you say it is:

⁭Not at all useful 
⁭Somewhat useful 
⁭Very useful
Please explain your rating.
7. What would you need to better support the integration of technology into literacy instruction in your school?

8. Is there anything else you would like to add regarding implementation of Striving Readers materials in your school?
Thank you for your time.

Librarian/Technology Coordinator Interview Protocol – Control Schools

	Interviewee Name:
	
	Date:
	

	Interviewee Title:
	

	School:
	
	Start Time:
	
	End Time:
	

	Interviewer:
	

	
	
	
	
	
	


Introduction. I'm ______________ and I am one of the interviewers with the Chicago Public Schools Striving Readers external evaluation team.  For this study, we are visiting both schools that are using the Striving Readers curriculum and a comparison sample of schools that are not using Striving Readers.  Please note that we are asking many of the same questions as in the fall because we are interested in understanding whether there have been any changes since then. We are interested in learning about the literacy interventions for grades 6 through 8, so please respond to all of the questions as they relate to those grades only. Since we are requesting a lot of information and we have a limited period of time, please be as succinct as you can in your answers. You will have an opportunity to elaborate further at the end of the interview. 

This interview will take about 45 minutes. Your responses will be kept confidential. We don't identify individual respondents or their schools. I would like to tape this interview to be sure I have recorded it accurately. Is this all right?
The first questions in this interview relate to library’s role in supporting the curriculum. At the end of the interview, I will also ask you a few questions about the technology component in your school.

1. Do you currently work as a full-time or part-time librarian? ⁭Full-time 
⁭Part-time
2. Have you been endorsed as a librarian?
⁭Yes 
⁭No
3. Are there any other librarians on staff?
⁭Yes 
⁭No
a. If yes, how many? _____

4. Are there any library aides on staff? 
⁭Yes 
⁭No
a. If yes, how many? _____

5. We would like to know more about you’re the library’s role in supporting class projects and literacy activities.
a. Please describe the nature of your collaboration with individual classroom teachers.

b. What are the major resources that you and the other librarians provide for class projects and literacy activities? Please list these resources.
c. Do you play a role in supporting the integration of technology into instruction? ⁭Yes ⁭No
· If so, please describe.
6. Does your school have grade-level teams? 

⁭Yes 
⁭No
a. Do you work with these teams?  
⁭Yes 
⁭No
b. If so, please describe your role in these teams.

7. Does your school have a literacy leadership team? 
⁭Yes 
⁭No
a. Do you work with this team?  
⁭Yes 
⁭No
b. If so, please describe your role in this team.

8. Please describe the library schedule. 

a. What are the scheduled times during the school day when students have access to the library?
b. Are there open times during the regular school day and/or afterschool hours? If so, please describe.
9. Do you or other librarians participate in any after school component targeting struggling readers? 
⁭Yes 
⁭No
a. If so, please describe your role and responsibilities.
10. Have you received any professional development related to literacy this school year or last summer?
⁭Yes 
⁭No (IF NO, SKIP TO Q11)
a. Who sponsored each professional development? 

b. What topics were covered?
c. How useful do you feel these professional development activities were in providing you with the skills and tools needed to support your school’s literacy efforts? Would you say:

⁭Not at all useful 
⁭Somewhat useful 
⁭Very useful
Please explain your rating.
11. Does the library role in supporting the school’s literacy curriculum work well? Please explain.
12. Overall, what are the challenges to your role in supporting the school’s literacy curriculum?

The next few questions relate to your school’s use of technology to support literacy instruction.

13. Do grades 6-8 literacy teachers in your school have Listening Centers (where students can access models of fluency and record themselves to assess their own fluency)? 
⁭Yes 
⁭No (IF NO SKIP TO Q14)
a. Are they currently in use?
  ⁭Yes 
⁭No
b. If not, why not?
14. Do grades 6-8 literacy teachers in your school have Media Centers (computers and printer) in their classrooms? ⁭Yes  ⁭No (IF NO SKIP TO Q15)
a. Are they currently in use?
  ⁭Yes 
⁭No
b. If not, why not?
15. Do grades 6-8 literacy teachers and/or students in your school have Handheld Computers? 
⁭Yes 
⁭No (IF NO SKIP TO Q16)
a. Are they currently in use?
  ⁭Yes 
⁭No
b. If not, why not?
16. Do grades 6-8 literacy teachers in your school have Literacy-Based Software?  ⁭Yes   ⁭No (IF NO SKIP TO Q17)
a. Is it currently in use?
  ⁭Yes 
⁭No
b. If not, why not?
17. What other types of technology, if any, are teachers in your school using to support literacy instruction? Please describe.

18. What would you need to better support the integration of technology into literacy instruction in your school?
19. Is there anything else you would like to add regarding literacy activities and/or technology in your school?
Thank you for your time.

Librarian/Technology Coordinator Interview Protocol – Treatment Schools

	Interviewee Name:
	
	Date:
	

	Interviewee Title:
	

	School:
	
	Start Time:
	
	End Time:
	

	Interviewer:
	

	
	
	
	
	
	


Introduction. I'm ______________ and I am one of the interviewers with the Chicago Public Schools Striving Readers external evaluation team.  For this study, we are visiting both schools that are using the Striving Readers curriculum and a comparison sample of schools that are not using Striving Readers. Please note that we are asking many of the same questions as in the fall because we are interested in understanding whether there have been any changes since then. We are interested in learning about the literacy interventions for grades 6 through 8, so please respond to all of the questions as they relate to those grades only. Since we are requesting a lot of information and we have a limited period of time, please be as succinct as you can in your answers. You will have an opportunity to elaborate further at the end of the interview. 

This interview will take about 45 minutes. Your responses will be kept confidential. We don't identify individual respondents or their schools. I would like to tape this interview to be sure I have recorded it accurately. Is this all right?
The first questions in this interview relate to your role as librarian in supporting the curriculum. At the end of the interview, I will also ask you a few questions about the technology component in your school.

1. Do you currently work as a full-time or part-time librarian? ⁭Full-time 
⁭Part-time
2. Have you been endorsed as a librarian?
⁭Yes 
⁭No
3. Are there any other librarians on staff?
⁭Yes 
⁭No
a. If yes, how many? _____

4. Are there any library aides on staff? 
⁭Yes 
⁭No
a. If yes, how many? _____

5. We would like to know more about the library’s role in supporting class projects and literacy activities.
a. Please describe the nature of your collaboration with individual classroom teachers.

b. What are the major resources that you and the other librarians provide for class projects and literacy activities? Please list these resources.
c. Has your relationship with them changed as a result of the Striving Readers program? If so, how?

d. Do you play a role in supporting the integration of technology into instruction? ⁭Yes ⁭No
· If so, please describe.
6. Have you ordered any new materials as a part of the SR program? 
⁭Yes 
⁭No
a. If so, please list and describe them.

b. In what ways are the 6th – 8th grade students using these additional materials? Describe.

7. Do you work with grade-level teams at your school? 
⁭Yes 
⁭No
a. If so, please describe your role in these teams. 

8. Do you work with the literacy leadership team at your school? 
⁭Yes 
⁭No
a. If so, please describe your role in this team. 

9. Please describe the library schedule. 

a. What are the scheduled times during the school day when students have access to the library?
b. Are there open times during the regular school day and/or afterschool hours? If so, please describe.
10. Are you involved in the after school component of the Striving Readers? 
⁭Yes 
⁭No
a. If so, please describe your role and responsibilities.
11. Have you participated in Striving Readers professional development? (Examples include the summer institute, school year institutes, and other PD opportunities related to literacy and/or struggling readers) 
⁭Yes 
⁭No (IF NO SKIP TO Q12)
a. What topics were covered in these trainings?

b. How useful do you feel the Striving Readers professional development is in providing you with the skills and tools needed to effectively implement the Striving Readers program? Would you say it is:

⁭Not at all useful 
⁭Somewhat useful 
⁭Very useful
Please explain your rating.
12. Does the library role in supporting the Striving Readers initiative work well? Please explain.
13. Overall, what are the challenges to your role as a librarian in supporting the school’s literacy curriculum?

The next few questions relate to your school’s use of technology to support literacy instruction.

14. Have grades 6-8 literacy teachers received the Listening Centers (where students can access models of fluency and record themselves to assess their own fluency)? 


⁭Yes 
⁭No (IF NO SKIP TO Q15)
a. Are they currently in use?
  ⁭Yes 
⁭No
b. If not, why not?
15. Have grades 6-8 literacy teachers received Media Centers (3 computers and 1 printer) for their classrooms? ⁭Yes  ⁭No (IF NO SKIP TO Q16)
a. Are they currently in use?
  ⁭Yes 
⁭No
b. If not, why not?
16. Have grades 6-8 literacy teachers and/or students received Handheld Computers? 

⁭Yes 
No (IF NO SKIP TO Q17)
a. Are they currently in use?
  ⁭Yes 
⁭No
b. If not, why not?
17. Is the Achieving Maximum Potential (AMP) software installed in the school’s computers? 
⁭Yes 
⁭No (IF NO SKIP TO Q18)
a. Is it currently in use?
  ⁭Yes 
⁭No
b. If not, why not?
18. What issues or barriers have you encountered in using the Striving Readers intervention materials in your school?

a. Did you receive all of the materials when they were needed? 
b. Did you have enough information and training to use the materials effectively?
c. Are there any other issues or barriers?
19. What would you need to better support the integration of technology into literacy instruction in your school?
20. Is there anything else you would like to add regarding literacy activities and/or technology in your school?

Thank you for your time.

Appendix B:  
Definitions of Implementation Fidelity Scales
Program fidelity scales are defined in the following tables.  For each of the key program components,
 a table is presented that outlines (where applicable) the particular characteristics or “sub-components” that define the main component.  For each component or subcomponent, in the second column the tables present specific items (interview or survey questions, observation codes, etc.), organized by data collection instrument, that address that sub-component.  In the third column, scales are defined to provide a rating from each item of each instrument for each component by assigning scores to the applicable response scales of each item.  Scores are then aggregated across items and instruments to create total summary scores by sub-component and ultimately by component.  All sub-component and component scores are converted to a 10-point scale so that they are equally weighted, and a total fidelity score is computed as the mean of the six component scores.  Missing data was imputed by using the mean value for all other non-missing cases.

Fidelity of classroom model scales
Component 1: Reading comprehension instruction for whole school, blended intervention
	Sub-Components
	Individual/Summary Items
	Scores

	Sub-Component 1: Whole-part-whole instructional framework
	LIST Survey

	
	Q1. How often do you use the following practices to help struggling readers develop better reading strategies and skills? 

· Using whole-part-whole classroom instruction model
	Never=0; Less than once a month=2.5; 1-3 times a month=5; 1-3 times a week=7.5; 4-5 times a week=10; Don’t know=0

	
	Total Score WPW
	Sum of the Above Items/1= Range from 0 to 10

	Sub-Component 2: Use of gradual release model to provide direct, explicit instruction and scaffold learning for students.
	LIST Survey

	
	Q1. How often do you use the following practices to help struggling readers develop better reading strategies and skills? 

· Scaffolding

· Differentiating Instruction

· Using Guided Reading 

· Monitoring comprehension through questioning.
	Never=0; Less than once a month=2.5; 1-3 times a month=5; 1-3 times a week=7.5; 4-5 times a week=10; Don’t know=0

	
	Total Gradual Release Model Setting Score
	Sum of the Above/4 (Scale from 0 to 10)

	Sub-Component 3: Instruction anchor for all classrooms and content areas is focused on comprehension.


	LIST Survey

	
	Q1. How often do you use the following practices to help struggling readers develop better reading strategies and skills? 

· Using guided reading.

· Using PRC2 for comprehension.

· Making connections to background knowledge.

· Understanding the arrangement of text.

· Making connections between texts.

· Monitoring comprehension through questioning.

· Synthesizing information within text or across texts.


	Never=0; Less than once a month=2.5; 1-3 times a month=5; 1-3 times a week=7.5; 4-5 times a week=10; Don’t know=0



	
	Q2. How often do you use the following techniques to help struggling readers develop better reading strategies and skills? 

· Everybody Reads To (ERT)

· Exclusion Brainstorming

· List-Group-Label

· Predict-Locate-Add-Note (PLAN)

· ReQuest

· Interactive Notation System for Effective Reading and Thinking (INSERT)

· Reciprocal teaching

· ABC Graffiti

· Guided Reading and Summarizing Procedure (GRASP)
	Never/ Not Familiar=0; Less than once a month=2.5; 

1-3 times a month=5; 1-3 times a week=7.5; 4-5 times a week=10

	
	Total Systematic Comprehension Score
	Sum of the Above/16 (Scale from 0 to 10)

	Sub-Component 4: PRC2 instructional framework, text sets, and technology are used fluidly and alternately to support differentiated instruction and increase student motivation, engagement, and understanding.
	LIST Survey

	
	Q1. How often do you use the following practices to help struggling readers develop better reading strategies and skills? 

· Differentiating instruction

· Using PRC2 for fluency.

· Using PRC2 for comprehension.

· Using PRC2 for vocabulary development.
	Never=0; Less than once a month=2.5; 1-3 times a month=5; 1-3 times a week=7.5; 4-5 times a week=10; Don’t know=0

	
	Q16a. For each of the materials listed below, indicate how frequently you currently use the materials to teach literacy.  
· Listening centers

· Media centers (three computers and a printer)

· Text sets

· Software
	N/A (Do Not Have)=0; Not Currently Using=0; Less than once a month=2.5; 1 to 3 times a month=5; 1 to 3 times a week=7.5; 4 to 5 times a week=10

	
	Q16b. For each of the materials listed below, for those that you are using, rate how effective they are in supporting student learning in language arts. 

· Listening centers

· Media centers (three computers and a printer)

· Text sets

· Software
	Not at all Effective=0; Minimally Effective=2.5; Somewhat Effective=5; Effective=7.5; Very Effective=10; Don’t Know= missing

	
	Principal Interview

	
	Q5. Do you have school-wide text sets (i.e., supplemental reading materials designed to improve student literacy in other subject area classes) 
	Yes=10; No=0

	
	Q5b. Are the school-wide text sets being used in the content area classrooms? 

· Social Studies

· Science

· Mathematics
	Not Used=0; Used=10; Don’t Know=missing

	
	Pre-Observation Literacy Environment Checklist

	
	Q1. Media Center: How many computers?

and printers?
	3 or more = 10, 2 = 6.66, 1 = 3.33, 0=0; 

1 or more=10, 0=0.

	
	Q1b. Are at least 3 computers and 1 printer in working order and easily accessible to students for individual and small group work?  
	Yes=10; No=0

	
	Q2a. Listening Center: In working order? 
	Yes=10; No=0

	
	Q2b. Listening Center: Several sets of headphones? 
	

	
	Q2c. Listening Center: Audio materials for use by students? 
	

	
	Q4. Text Sets 
	Yes=10; No=0

	
	Total PRC2 Score
	(Sum of above items)/23 items = Range from 0 to 10

	Sub-Component 5: Systematic approach to teaching academic content vocabulary in all subjects using Robert Marzano’s Building Academic Content Vocabulary
	Classroom Observation Codes

	
	Any of the following codes: 

4-Activity
Vocabulary (v) 

Word parts (Letter ID, Phonemic Awareness, Phonics, Decoding)  (wp) 
Word recognition strategy, Word ID, Sight words (wr) 

Combined with one of the following: 

6-Interaction Style
Telling (t)

Modeling (m)

Coaching/scaffolding (c)
	Proportion of class time that includes evidence of direct instruction in Vocabulary

Average proportion across all ELA class observations within a school 

Score = (Average Proportion)/3, max = 10 

(i.e.,  maximum score for 30% or more class time on vocabulary)

	
	LIST Survey

	
	Q1 How often do you use the following practices to help struggling readers develop better reading strategies and skills? 

Employing direct vocabulary instruction.
	Never=0; Less than once a month=2.5; 1-3 times a month=5; 1-3 times a week=7.5; 4-5 times a week=10; Don’t know=0



	
	Q16 For each of the materials listed below, for those that you are using, rate how effective they are in supporting student learning in language arts. 
Vocabulary notebooks
	Not at all Effective=0; Minimally Effective=2.5; Somewhat Effective=5; Effective=7.5; Very Effective=10; Don’t Know= missing

	
	Total Vocabulary Score
	Sum of the Above/3 (Score from 0 to 10)

	Total Component 1 - Blended Intervention Score:
	(Sum of above Sub-component Scores)/5 = Range from 0 to 10 


Component 2: Reading comprehension instruction for targeted intervention model for Tier 2 and Tier 3 students

	Sub-Components
	Individual/Summary Items
	Scores 

	Sub-Component 6: Teachers and Literacy Intervention Teachers collaboration in instructional planning and progress monitoring.
	 LIT Interview

	
	Q11 Now I want to ask you a few questions about the specifics of when you meet with classroom teachers to plan, prioritize and coordinate instruction, responsibilities, and student groupings. 
· How often do you meet with classroom teachers? 
	Once a month or less=2; Several times a month=4; Once a week=6; Several times a week=8; Daily or almost daily=10

	
	Total Collaboration Score
	Scale from 2 to 10

	Sub-Component 7: Explicit instruction in small group setting for Tier 2-3 students for approximately 20-30 minutes per day, in 7 core comprehension strategies: summarization, predicting, inferring, metacognition, visualization, questioning, and text structure.
	LIST Survey

	
	Q1 How often do you use the following practices to help struggling readers develop better reading strategies and skills? 

· Using guided reading.

· Using PRC2 for comprehension..

· Making connections to background knowledge.

· Understanding the arrangement of text.

· Making connections between texts.

· Monitoring comprehension through questioning.

· Synthesizing information within text or across texts.
	Never=0; Less than once a month=2.5; 1-3 times a month=5; 1-3 times a week=7.5; 4-5 times a week=10; Don’t know=0

	
	Q2 How often do you use the following techniques to help struggling readers develop better reading strategies and skills?

· Everybody Reads To (ERT)

· Exclusion Brainstorming

· List-Group-Label

· Predict-Locate-Add-Note (PLAN)

· ReQuest

· Interactive Notation System for Effective Reading and Thinking (INSERT)

· Reciprocal teaching

· ABC Graffiti

· Guided Reading and Summarizing Procedure (GRASP)
	Never/ Not Familiar=0; Less than once a month=2.5; 

1-3 times a month=5; 1-3 times a week=7.5; 4-5 times a week=10

	
	Total Comprehension Score
	Sum of the Above/16 items (Score 0 to 10)

	Total Component 2 - Targeted Intervention Score:
	(Sum of above Sub-component Scores)/2 = Range from 0 to 10


Component 3: Reading comprehension instruction for intensive intervention model for Tier 3 students
	Sub-Components
	Individual/Summary Items
	Scores 

	Sub-Component 8: Increased time—an additional 240 minutes of direct and supported instruction beyond the intervention that occurs during the regular school day.
	AMP Schedule and Attendance Records

	
	Total # minutes AMP Classes should meet per week (240) * Number of Weeks (26) = 6240 minutes

Total number of minutes attended by each student . 
	Average attendance in AMP for the year across all Tier 3 students, using full annual attendance (6240 minutes) as baseline.   

Score = (average attendance)/26, max=10

	
	Total Increased Time Score
	 Range from 0 to 10

	Sub-Component 9: Small groups setting: 15 to 1 teacher student ratio.
	AMP Enrollment Records

	
	Number of Students Per Class
	(# Teachers)/(# Students) X 150, max=10

	
	Total Small Group Setting Score
	Scale from 0 to 10

	
	Classroom Observations of AMP After-School Program

	Sub-Component 10: Explicit and systematic instruction in seven core comprehension strategies: summarization, predicting, inferring, metacognition, visualization, questioning, and text structure (strategies introduced one at a time) during the additional 240 minutes of supported instruction.
	Total Systematic Comprehension Score
	(Only 10 observations were conducted of AMP classes during Wave 3 because of scheduling difficulties.  As a result, these data were considered a non-representative sample of AMP classes and were excluded from the Component 3 score. )

	Sub-Component 11: Teaching of high volume and depth of academic vocabulary.
	Total Vocabulary Score
	

	Sub-Component 12: Guided fluency practice.
	Total guided fluency practice score
	

	Total Component 3 - Intensive Intervention Score:
	(Sum of above Sub-component Scores)/2 = Range from 0 to 10 


Component 4: Frequent, purposeful assessment and adjustment of instruction with screening, diagnostic, and progress-monitoring tools and data-driven instruction structured through a team-based system of leadership and support
	Components
	Individual/Summary Items
	Scores 

	Purposeful assessments with screening, diagnostic, and progress-monitoring tools and data-driven instruction structured through a team-based system of leadership and support
	Principal Interviews

	
	Q2e Does Literacy Leadership Team use assessment data?
	Not Used=0; Used=10

	
	Q3a Do you use assessment data?
	

	
	LIST Surveys

	
	Q6/7 Does your school have a lead literacy teacher or literacy coach? If YES:  To what extent do you work with your lead literacy teacher/literacy coach to use assessment data for instructional planning?
	No coach or Not at all=0; To a small extent=3.3; To a moderate extent=6.7; To a large extent=10

	
	Q8  Indicate how you use the data from the following assessments:
	[From Not used=0 to Used in all intended ways=10.  No extra points for additional applications.]

	
	a) ClassViews
	Not using=0; Benchmarking=+5; Assess outcomes=+5

	
	c) mClass Running Records
	Not Using=0; Diagnostic=+5; Progress monitoring=+5

	
	d) ISAT
	Not Using=0; Outcome=10

	
	e) BRI
	Not Using=0; Diagnostic=10

	
	f) Informal assessments
	Not Using=0; Progress monitoring=10

	
	Q9a-e Indicate extent you use student assessment data for each of the following purposes: 

a) Placing students in intervention programs; 

b) Differentiating instruction; 

c) Identifying skills that need to be re-taught; 

d) Monitoring student reading progress; 

e) Creating instructional groups
	Not at all=0; To a small extent=3.3; To a moderate extent=6.7; To a large extent=10

	
	Q10/Q11a-f Do you currently have grade-level teams at your school? If YES: Overall, rate the grade-level team’s ability to use classroom assessment data in the following ways: 

a) Address the needs of struggling readers; 

b) Formalize lesson plans; 

c) Identify students who are eligible for targeted interventions; 

d) Identify strengths; 

e) Identify teaching and learning strategies 

f) Improve classroom practice
	No grade-level team= 0 on all items;  or Poor=0;  Fair=3.3;  Good=6.7; Excellent=10; Not sure=missing

	
	Q13/14 Do you currently have a literacy team in place at your school? If YES:  Overall, rate the quality of the literacy team’s performance in: 

Using assessment data to pinpoint the staff’s professional development needs.
	No literacy team= 0;  or Poor=0;  Fair=3.3;  Good=6.7; Excellent=10; Not sure=missing

	
	Total Score: Component 4 - Purposeful Assessments
	(Sum of above items)/20 items = Range from 0 to 10 


Component 5: High-quality, high-interest materials
	Components
	Individual/Summary Items
	Scores

	Highly motivating reading materials integrated with engaging technology and audio resources.
	Principal Interviews

	
	Q5. Do you have school-wide text sets (i.e., supplemental reading materials designed to improve student literacy in other subject area classes) 
	Yes=10; No=0

	
	Q5b. Are the school-wide text sets being used in the content area classrooms? 
	

	
	· Social Studies
	No or Not Used=0; Used=10; Don’t Know=Missing

	
	· Science
	

	
	· Mathematics 
	

	
	Pre-Observation Literacy Environment Checklist

	
	Q1. Media Center: How many computers? 

and printers?
	3 or more = 10, 2 = 6.66, 1 = 3.33, 0=0; 

1 or more=10, 0=0.

	
	Q1b. Are at least 3 computers and 1 printer in working order and easily accessible to students for individual and small group work? 
	Yes=10; No=0

	
	Q2a. Listening Center: In working order?
	Yes=10; No=0

	
	Q2b. Listening Center: Several sets of headphones?
	

	
	Q2c. Listening Center: Audio materials for use by students?
	

	
	Q3a. Classroom library: Is it easily accessible to students?
	Yes=10; No=0

	
	Q3b. Classroom library: Is it organized and in good shape?
	

	
	Q3c. Classroom library: Is there a checkout system in place?
	

	
	Q3d. Classroom library: Are there a variety of texts that appeal to readers of differing abilities and interests?
	

	
	Q3e. Classroom library: Are books grouped by genre?
	

	
	Q3f. Classroom library: Are materials clearly labeled?
	

	
	Q3g. Classroom library: Are there both NF and Fiction books
	

	
	Q4. Text Sets
	Yes=10; No=0

	
	Q6a. Other materials: Newspapers
	Yes=10; No=0

	
	Q6b. Other materials: Magazines
	

	
	Observation Codes Checklist

	
	Q5a1. Type of Material: Literary Text
	Check=10/Not-checked=0

	
	Q5a2. Type of Material: Informational Text
	

	
	Q5b1. Specific Material: Board/Chart
	

	
	Q5b2. Specific Material: Computer-Web based
	

	
	Q5b3. Specific Material: Computer Software
	

	
	Q5b4. Specific Material: Computer to write on
	

	
	Q5b5. Specific Material: Listening Center
	

	
	Q5b6. Specific Material: Text book
	

	
	Q5b7. Specific Material: Text sets
	

	
	Q5b7. Specific Material: Newspapers/Magazines 
	

	
	LIST Surveys

	
	Q16a. For each of the materials listed below, indicate how frequently you currently use the materials to teach literacy.  
	

	
	· Listening centers
	N/A (Do Not Have)=0; Not Currently Using=0; Less than once a month=2.5; 1 to 3 times a month=5; 1 to 3 times a week=7.5; 4 to 5 times a week=10

	
	· Media centers (three computers and a printer)
	

	
	· Text sets
	

	
	· Software
	

	
	· Classroom library
	

	
	· Vocabulary notebooks
	

	
	· Textbooks
	

	
	· Reading response notebooks
	

	
	Q16b. For each of the materials listed below, for those that you are using, rate how effective they are in supporting student learning in language arts.
	

	
	· Listening centers
	Not at all Effective=-0; Minimally Effective=2.5; Somewhat Effective=5; Effective=7.5; Very Effective=10; Don’t Know=0

	
	· Media centers (three computers and a printer)
	

	
	· Text sets
	

	
	· Software
	

	
	· Classroom library
	

	
	· Vocabulary notebooks
	

	
	· Textbooks
	

	
	· Reading response notebooks
	

	
	Q20. To what extent do the library resources support the Striving Readers program?
	Not at all=0; To a small extent=3.33; To a moderate extent=6.67; To a large extent=10; Don’t know=0

	
	Total Score: Component 5 - HQ Materials
	(Sum of above items)/46 = Range from 0 to 10 


Component 6: Integrated, progressive, high-quality professional development

	Components
	Individual/Summary Items
	Scores 

	Integrated, progressive, high quality professional development


	Professional Development Attendance Records

	
	
	The percents below refer to the percent of meetings attended by LIT or principals, respectively.

	
	LIT Weekly Meetings with Coordinators
	[<60%]=0; [60-74%]=1; [75-89%]=2; [90-100%]=3

	
	Principals’ Monthly  Professional Development
	[<30%]=0; [30-59%]=1; [60-79%]=2; [80-100%]=3

	
	
	The percents below refer to  the session attendance rates averaged across teachers

	
	Teachers’ Summer Institute (Yearly) 
	[<25%]=0; [25-50%]=1; [51-79%]=2; [80-100%]=3 

	
	Teachers’ Saturday Seminar (Monthly, Years 1-2)
	[<25%]=0; [25-50%]=1; [51-79%]=2; [80-100%]=3

	
	Teachers’ Quarterly Follow-Up Institutes
	[<25%]=0; [25-50%]=1; [51-79%]=2; [80-100%]=3

	
	Total Score Component 6 - Professional Development
	Sum of the Above Items (Scale of 0 to 15)/ * 10


Appendix C:  
Fidelity Scale Results by School
Table C-1

Results of Year 2 Implementation Fidelity Scales by School

Major Program Components
	Cohort
	School Number
	Mean Score

	
	
	Overall
	Component 1

Blended Intervention
	Component 2

Targeted Intervention
	Component 3

Intensive Intervention
	Component 4 & 5

Data-Driven Instruction & Assessment
	Component 6

Materials
	Component 7

Professional Development

	  Cohort 1
	4
	6.4
	7.5
	5.2
	5.7
	5.9
	6.9
	5.3

	
	5
	6.4
	6.9
	5.5
	9.9
	7.0
	5.3
	4.0

	
	6
	7.2
	7.6
	5.4
	9.1
	7.2
	7.8
	6.0

	
	8
	6.4
	7.4
	6.6
	6.9
	6.7
	6.2
	4.7

	
	11
	6.3
	7.4
	5.5
	8.0
	7.4
	6.6
	2.7

	
	13
	7.1
	7.4
	7.6
	7.7
	8.6
	6.2
	5.3

	
	16
	6.4
	7.7
	3.9
	7.6
	7.3
	6.4
	5.3

	
	17
	7.2
	8.8
	6.4
	8.5
	7.5
	7.3
	4.7

	
	19
	6.0
	7.6
	4.1
	9.0
	5.8
	6.6
	2.7

	
	20
	6.6
	7.6
	6.3
	8.1
	6.6
	6.7
	4.0

	
	22
	6.7
	8.2
	4.9
	8.5
	7.4
	6.9
	4.0

	
	24
	6.4
	7.1
	6.6
	8.8
	5.7
	5.5
	4.7

	
	27
	6.8
	7.7
	5.8
	8.4
	7.3
	7.4
	4.0

	
	29
	6.7
	7.2
	6.2
	7.2
	6.8
	5.9
	6.7

	
	30
	6.4
	7.3
	7.6
	6.6
	5.8
	5.8
	5.3

	
	31
	7.0
	7.9
	5.9
	8.0
	6.7
	6.8
	6.7

	
	Cohort 1
	6.6
	7.6
	5.9
	8.0
	6.9
	6.5
	4.8

	Cohort 2
	1
	6.6
	7.3
	7.8
	7.7
	5.0
	5.6
	4.0

	
	2
	6.5
	6.6
	5.1
	7.2
	6.8
	5.8
	7.3

	
	3
	6.7
	6.7
	6.3
	7.9
	6.3
	5.2
	8.0

	
	7
	6.0
	6.9
	6.1
	4.9
	7.6
	5.4
	5.3

	
	9
	6.3
	7.0
	5.5
	6.5
	6.7
	6.2
	6.0

	
	10
	6.5
	7.1
	5.7
	6.4
	6.4
	6.7
	6.7

	
	12
	5.7
	7.0
	6.2
	6.1
	5.9
	5.0
	4.0

	
	14
	6.9
	7.5
	5.6
	7.7
	6.6
	6.9
	7.3

	
	15
	7.4
	8.5
	7.8
	6.3
	8.0
	6.4
	7.3

	
	18
	7.0
	7.6
	5.9
	7.5
	7.1
	7.2
	6.7

	
	21
	6.3
	6.7
	4.2
	7.8
	6.0
	5.6
	7.3

	
	23
	6.8
	6.8
	6.4
	7.5
	8.3
	6.1
	5.3

	
	25
	6.8
	7.4
	4.4
	8.6
	6.5
	6.5
	7.3

	
	26
	6.3
	5.8
	6.0
	8.4
	6.8
	5.8
	4.7

	
	28
	6.7
	6.7
	5.2
	9.1
	7.3
	5.9
	6.0

	
	Cohort 2
	6.6
	7.1
	5.9
	7.3
	6.8
	6.0
	6.2

	Overall
	6.6
	7.3
	5.9
	7.8
	6.8
	6.3
	5.5


Table C-2

Results of Year 2 implementation fidelity scales by school

Component 1: Blended intervention
	Cohort
	School Number
	Mean Score

	
	
	Component 1
	Sub-Component

1
	Sub-Component

2
	Sub-Component

3
	Sub-Component

4
	Sub-Component  5

	
	
	Blended Intervention
	Whole-Part-Whole
	Gradual Release Model
	Comprehension

Focus
	PRC2
	Marzano’s Vocabulary

	Cohort 1
	4
	7.5
	9.6
	8.0
	4.4
	7.7
	7.6

	
	5
	6.9
	7.5
	8.4
	5.0
	5.9
	7.8

	
	6
	7.6
	8.9
	8.4
	4.9
	8.5
	7.3

	
	8
	7.4
	9.1
	8.9
	5.3
	6.9
	7.1

	
	11
	7.4
	9.7
	7.7
	4.9
	7.7
	7.0

	
	13
	7.4
	10.0
	9.1
	5.2
	7.1
	5.4

	
	16
	7.7
	9.1
	8.8
	5.9
	7.1
	7.6

	
	17
	8.8
	10.0
	9.5
	6.2
	8.6
	9.4

	
	19
	7.6
	9.3
	8.0
	4.2
	7.7
	8.7

	
	20
	7.6
	8.5
	8.6
	6.0
	7.1
	7.9

	
	22
	8.2
	10.0
	8.7
	5.8
	7.9
	8.7

	
	24
	7.1
	10.0
	9.4
	5.2
	6.3
	4.9

	
	27
	7.7
	8.8
	8.8
	5.6
	7.4
	8.1

	
	29
	7.2
	8.8
	8.8
	4.4
	6.3
	7.6

	
	30
	7.3
	9.2
	8.1
	5.2
	6.5
	7.4

	
	31
	7.9
	7.9
	8.7
	5.7
	8.5
	8.6

	
	Cohort 1
	7.6
	9.1
	8.6
	5.3
	7.3
	7.6

	Cohort 2
	1
	7.3
	9.4
	8.8
	5.6
	5.9
	6.7

	
	2
	6.6
	10.0
	8.8
	4.2
	6.2
	3.8

	
	3
	6.7
	6.3
	8.2
	6.0
	5.6
	7.6

	
	7
	6.9
	8.5
	8.1
	6.2
	5.7
	5.9

	
	9
	7.0
	8.3
	8.3
	5.1
	6.4
	7.0

	
	10
	7.1
	9.3
	8.8
	5.4
	7.6
	4.5

	
	12
	7.0
	8.8
	8.1
	4.4
	6.0
	7.9

	
	14
	7.5
	9.3
	8.4
	5.1
	7.6
	7.2

	
	15
	8.5
	10.0
	9.1
	5.7
	8.1
	9.7

	
	18
	7.6
	8.0
	8.8
	5.7
	8.2
	7.1

	
	21
	6.7
	8.3
	8.5
	4.4
	6.3
	6.1

	
	23
	6.8
	9.2
	7.5
	4.8
	7.5
	5.2

	
	25
	7.4
	8.0
	7.9
	4.8
	7.6
	8.5

	
	26
	5.8
	6.9
	7.5
	4.1
	6.0
	4.8

	
	28
	6.7
	9.0
	8.3
	4.4
	6.8
	4.8

	
	Cohort 2
	7.1
	8.6
	8.3
	5.1
	6.8
	6.5

	Overall
	7.32
	7.3
	8.9
	8.5
	5.2
	7.1


Table C-3

Results of Year 2 implementation fidelity scales by school

Component 2: Targeted intervention

	Cohort
	School Number
	Mean Score

	
	
	Component 2
	Sub-Component

6
	Sub-

Component

7

	
	
	Targeted Intervention
	Teacher/LIT Collaboration
	Explicit Instruction in Comprehension

	Cohort 1
	4
	5.2
	6.0
	4.4

	
	5
	5.5
	6.0
	5.0

	
	6
	5.4
	6.0
	4.9

	
	8
	6.6
	8.0
	5.3

	
	11
	5.5
	6.0
	4.9

	
	13
	7.6
	10.0
	5.2

	
	16
	3.9
	2.0
	5.9

	
	17
	6.4
	6.6
	6.2

	
	19
	4.1
	4.0
	4.2

	
	20
	6.3
	6.6
	6.0

	
	22
	4.9
	4.0
	5.8

	
	24
	6.6
	8.0
	5.2

	
	27
	5.8
	6.0
	5.6

	
	29
	6.2
	8.0
	4.4

	
	30
	7.6
	10.0
	5.2

	
	31
	5.9
	6.0
	5.7

	
	Cohort 1
	5.9
	6.5
	5.3

	Cohort 2
	1
	7.8
	10.0
	5.6

	
	2
	5.1
	6.0
	4.2

	
	3
	6.3
	6.6
	6.0

	
	7
	6.1
	6.0
	6.2

	
	9
	5.5
	6.0
	5.1

	
	10
	5.7
	6.0
	5.4

	
	12
	6.2
	8.0
	4.4

	
	14
	5.6
	6.0
	5.1

	
	15
	7.8
	10.0
	5.7

	
	18
	5.9
	6.0
	5.7

	
	21
	4.2
	4.0
	4.4

	
	23
	6.4
	8.0
	4.8

	
	25
	4.4
	4.0
	4.8

	
	26
	6.0
	8.0
	4.1

	
	28
	5.2
	6.0
	4.4

	
	Cohort 2
	5.9
	6.7
	5.1

	Overall
	5.87
	5.9
	6.6


Table C-4

Results of Year 2 implementation fidelity scales by school

Component 3: Intensive intervention
	Cohort
	School Number
	Mean Score

	
	
	Component 3
	Sub-Component

8
	Sub-

Component

9

	
	
	Intensive Intervention
	Increased Instructional Time
	Small Group Setting (15:1)

	Cohort 1
	4
	5.7
	1.5
	10.0

	
	5
	9.9
	9.7
	10.0

	
	6
	9.1
	8.9
	9.4

	
	8
	6.9
	5.4
	8.3

	
	11
	8.0
	6.0
	10.0

	
	13
	7.7
	5.4
	10.0

	
	16
	7.6
	7.8
	7.3

	
	17
	8.5
	8.1
	8.8

	
	19
	9.0
	8.0
	10.0

	
	20
	8.1
	6.2
	10.0

	
	22
	8.5
	7.0
	10.0

	
	24
	8.8
	7.5
	10.0

	
	27
	8.4
	6.8
	10.0

	
	29
	7.2
	6.4
	7.9

	
	30
	6.6
	3.2
	10.0

	
	31
	8.0
	6.0
	10.0

	
	Cohort 1
	8.0
	6.5
	9.5

	Cohort 2
	1
	7.7
	5.7
	9.6

	
	2
	7.2
	4.4
	10.0

	
	3
	7.9
	5.8
	10.0

	
	7
	4.9
	1.9
	7.9

	
	9
	6.5
	3.6
	9.4

	
	10
	6.4
	2.8
	10.0

	
	12
	6.1
	2.1
	10.0

	
	14
	7.7
	5.3
	10.0

	
	15
	6.3
	2.6
	10.0

	
	18
	7.5
	5.0
	10.0

	
	21
	7.8
	5.6
	10.0

	
	23
	7.5
	4.9
	10.0

	
	25
	8.6
	7.2
	10.0

	
	26
	8.4
	6.8
	10.0

	
	28
	9.1
	8.1
	10.0

	
	Cohort 2
	7.3
	4.8
	9.8

	Overall
	7.8
	7.8
	6.0


Appendix D:   
Qualitative Implementation Summary of Year 2 Program Implementation Findings from Staff Interviews

The findings discussed herein are based on interviews with principals, LITs, LLTs, librarians and technology coordinators, which were conducted as part of school visits that took place in spring 2008.

Component 1: Reading Comprehension Instruction for Whole-School, Blended Intervention
As a result of their participation in the Striving Readers Initiative, all treatment schools are involved in a formal initiative to improve students’ literacy.  In comparison, fewer control schools (54% according to principals, 45% according to LITs) are participating in formal literacy initiatives.  Despite this variation in involvement, there were few differences between Striving Readers and control school staff’s responses when asked about their school’s efforts to integrate literacy into content areas, and concerning the strengths and weaknesses of their school’s literacy curricula.   

Literacy Initiatives in Control Schools

Approximately half of the principals (54%) and LLTs (45%) at control schools reported that their school was participating in a formal initiative to improve students’ literacy.  Two principals specified that their schools have Supported Core Reading Material Adoption (SCRMA), which provides CPS elementary schools an opportunity to adopt a comprehensive district-supported and endorsed PreK–5 basal reading program.  Other programs mentioned included the Chicago Reading Initiative, READ 180, Targeted Intervention Plan (TIP), Glencoe Reading Series, and DePaul Connected Curriculum.  One LLT described a grant that their school had received to support teams of teachers holding book discussions with students.  One principal described their school’s partnership with National-Louis University through which classroom teachers are obtaining Master’s degrees in reading, and worked collaboratively with their school to improve literacy instruction.  Several LLTs and principals described materials or curricula that their school was using; however, it was unclear if the materials were part of a formal literacy initiative.

Integrating Literacy into Content Areas

Principals had much to say when asked to describe their school’s efforts at integrating literacy into the content areas.  Those from Striving Readers schools described professional development around integration as being important (including the summer workshop and other Striving Readers-related professional development), as well as common planning time for teachers.  Others said that personnel, such as the Striving Readers Coach and/or LLTs, have been important in supporting teachers with integration and demonstrating that integration is possible.  Others mentioned the PRC2 process, having more content area books and materials available, assigning projects that link literacy skills to content, AMP strategies, and school standards that cut across content areas.  

Similar to Striving Readers schools, several principals at control schools noted that professional development on the topic of literacy integration had been important and that their schools had purchased additional subject-related materials and books.  A few interviewees said that vocabulary study, reading aloud, and writing had been integrated into science, social studies, and math classes, as had projects that tie together literacy and content area knowledge.  In one school, the principal modeled how to teach reading in content area classrooms.  One control school had a faculty book club that studied the use of literacy strategies to improve mathematics, and the club reported out to the entire faculty the strategies they reviewed.  

Strengths and Challenges of the Literacy Curriculum

The responses of Striving Readers and control school staff were similar when asked about the strengths of the literacy curriculum.  The strength of personnel was one common theme.  Classroom teachers, literacy teachers, and coaches were praised for creating an environment of collaboration, for their willingness to teach and learn new strategies, and for their creativity and engagement.  In addition, many staff noted high-quality materials and technology resources, the use of data to drive instruction, and differentiated instruction as strengths.  Principals, LLTs, and LITs at Striving Readers schools in particular mentioned professional development as a main strength of the literacy curriculum.  

Challenges to the reading curriculum in both Striving Readers and control schools were related to the need—or perceived need—for more resources.  Interviewees said that they would like to have more staff (e.g., more reading coaches) to enable the provision of individualized instruction to struggling readers.  Several mentioned that they have too many students to facilitate a high degree of differentiation.  

Although materials and professional development were mentioned as strengths of the reading curriculum, some respondents from both Striving Readers and control schools clearly felt challenged by a need for more materials and resources, as well as for teacher training and support.  More than one respondent characterized a lack of motivation and buy-in among teachers as a challenge.  A shortage of time was another theme, including too little time for collaboration and planning among teachers and too little time in the classroom with students.  Several interviewees mentioned parental involvement as a challenge and felt that it was important for parents to reinforce literacy practices at home.

When staff from Striving Readers and control schools were asked what they or their schools would need to better support literacy instruction, responses reflected their opinions concerning the main challenges to the literacy program (described above).  In both Striving Readers and control schools, the most common responses were: more staff, more training for the staff, literacy materials and technology resources, more time, and more parental involvement.  Principals in particular tended to focus on staffing issues when discussing what they needed to better support literacy instruction.  Control school principals said that they would like to have additional teachers, LLTs, literacy coaches, and tutors.  Striving Readers principals said that they would like more librarians and LITs.  The responses of LLTs tended to focus on professional development as well as materials and resources, such as handheld computers, listening centers, books, and computers.  They also mentioned that having additional staff would create more opportunities for individualized and differentiated instruction.  In addition, LITs at Striving Readers schools mentioned that more common planning time, collaboration, and coordination was needed among staff.

Component 2: Reading Comprehension Instruction for Targeted Intervention Model for Tier 2 and Tier 3 Students

The LIT staff position is unique to Striving Readers schools.  Because LITs are a resource that control schools do not have, they and the work that they perform can be considered a direct impact of the initiative.  Interviews with LITs revealed that the majority of these staff members met with teachers on a weekly basis (or more often) and helped teachers plan lessons and literacy strategies.  Other roles that they played included helping to facilitate assessment processes and use assessment results, working one-on-one or in small groups with students, and teaching or coordinating the targeted after-school intervention.   

Meetings with Teachers

Almost all LITs reported meeting with classroom teachers on a regular basis.  Specifically, 80% reported meeting with teachers at least once a week, and 14% reported meeting with teachers several times a month.  Only 3% reported meeting with classroom teachers less than once a month, and another 3% of LITs said that they never met with teachers.  

According to many LITs, their meetings with teachers focused on reviewing and planning lessons, strategies, and materials.  A few LITs noted that they discussed with teachers the needs of specific students and planned strategies for providing individualized attention to these students.  A few also mentioned that they discussed student progress and findings from assessments.  One LIT said that they planned extension activities to help students connect reading to other aspects of their life, and another said that they discussed behavioral issues and student grouping with teachers.     

Student Needs

When asked to describe the needs of students that might impact literacy development, several LITs explained that many students are behind grade level in terms of their literacy development.  As a consequence, these students have many needs.  Those that were mentioned several times include the need to build vocabulary, background knowledge, comprehension strategies, de-coding skills, greater fluency, and pronunciation.  A few LITs mentioned that, for many of their students, English is a second language, and these students need more exposure to English at home or through extracurricular activities.  A few LITs noted that their students need support and encouragement because they have low motivation.  

How the LITs Address Students’ Needs

When describing their work and how it addresses the student needs described above, several LITs explained that they help to facilitate assessment processes.  In particular, the results of assessments are used by LITs to provide appropriate support to students.  A few LITs said that they work one-on-one or in small groups with students.  Some specified that they help students to develop and strengthen their strategies for comprehension, de-coding, and vocabulary building, and others said that they model the use of comprehension strategies and fluency.  

Specifically related to Striving Readers practices, several LITs said that they help teachers to remember Striving Readers strategies and model the strategies for them.  Strategies mentioned included whole-part-whole instruction, differentiation, PRC2, and grouping students.  LITs also said that they discuss and review with teachers the Striving Readers strategies that have been covered during professional development, and help teachers plan how they can use these strategies in the classroom.  A few LITs said that they help teachers think about what types of assessment strategies are appropriate to use, and when to administer assessments.  One LIT said that every time the school receives Striving Readers materials, they think about how to best use the materials with students.  One LIT said that they co-teach using Striving Readers strategies, and one allows teachers to observe each other using these strategies (while the LIT is covering their class).    

Most LITs reported that they are a teacher for the after-school component of Striving Readers, and many specified that they teach Grade 6 students using AMP.  One LIT specified that they coordinate the program, including making sure that teachers have supplies, rotating to observe the various classes, and substituting for absent teachers as needed.

Component 3: Reading Comprehension Instruction for Intensive Intervention Model for Tier 3 Students

As part of the Striving Readers Initiative, all Striving Readers schools have an after-school component for Tier 3 students who struggle with literacy.  This after-school component uses AMP literacy-based software.  Most control schools reported that they, too, have after-school programming targeting struggling readers in Grades 6–8; however, fewer reported having literacy-based software.  Staff from Striving Readers schools were more confident than those from control schools about the perceived successes of their after-school literacy program and believe the program has improved student achievement and literacy skills.  

Description of the After-School Component

Compared to Striving Readers schools, which all have an after-school component, most principals (85%) and LLTs (85%) at control schools reported that their school offers after-school programming targeting struggling readers in Grades 6–8.  All Striving Readers principals (100%) and almost all control school principals (96%) said that their after-school program has been in place since the fall.  Similar percentages of principals (38% at Striving Readers schools and 42% at control schools) reported that changes in the structure, scheduling, and enrollment of the after-school component have occurred since the fall.

Concerning staffing of the after-school program, school librarians and LLTs from Striving Readers schools were less likely to be involved in the after-school program than librarians and LLTs in control schools.  In Striving Readers schools, 12% of librarians and 20% of LLTs reported that they (or another librarian) participated in the after-school program.  In control schools, these percentages were 32% and 44%, respectively.

Successes and Challenges of the After-School Component

When asked to describe the successes of their after-school component, several principals and LITs from Striving Readers schools said that student achievement and reading abilities have improved, as evidenced by test scores, grades, and teacher feedback.  Several LITs specified that the program has increased students’ fluency, vocabulary, and comprehension.  Striving Readers principals and LITs also noted that motivation and confidence have increased among students who participate in the program.  A few Striving Readers school staff noted that the program created opportunities for the LIT to build stronger, closer relationships with students, and that some parents have also become engaged in the program.  

Control school principals were less certain than Striving Readers principals about the success of their after-school program.  Several said that their program has led to improved achievement and test scores; however, several others said that they were not certain because they do not yet have data.  Those who cited improvement based their assessment on Learning First data, grades of participating students, and the school’s attainment of adequate yearly progress.  Similar to Striving Readers principals, a few control school principals said that some students and parents seem to be engaged in and satisfied with the program.  

Very few LLTs at Striving Readers or control schools commented on the success of the after-school component, although a few LLTs at control schools noted that the after-school program has good materials, promotes student self-esteem, and provides a safe environment for students.  

Concerning challenges to the after-school component, staff at both Striving Readers and control schools characterized attendance as the main challenge (indeed, as discussed in Section III of the report, increased instructional time was among the lowest rated items on the fidelity scales).  Some specified that it is difficult to get the students who need the program to attend; others said that students attend the program but that attendance is erratic.  Issues that contribute to attendance problems include a lack of parental support, competition with other after-school activities that students find more appealing (e.g., sports), transportation issues, safety concerns, and inclement weather.  Discipline and finding enough qualified staff to teach the program were also mentioned as challenges by staff at both Striving Readers and control schools.  

Several LITs at Striving Readers schools also commented that the AMP program presents unique challenges.  They said that students find the program boring and that it doesn’t include incentives to motivate students.  A few LITs mentioned that AMP is difficult for struggling readers who do not have a lot of background knowledge and are already tired upon arriving at the program at the end of the day.  One LIT said that implementing the technical component of AMP is a challenge because the technology works only intermittently.  

AMP and Literacy-Based Software

Most staff members at Striving Readers schools (100% of LLTs, 93% of LITs, and 86% of technology coordinators) reported that AMP software is installed on the school’s computers.  In comparison, fewer staff in control schools (79% of technology coordinators and 47% of LLTs) reported that Grade 6–8 literacy teachers have literacy-based software on school computers.  When asked if AMP software (or literacy-based software) was currently in use in their school, 80% of technology coordinators at Striving Readers schools and 100% of technology coordinators at control schools responded affirmatively.

Reports concerning the frequency with which the software is used varied widely by staff position in Striving Readers schools, making it difficult to get a clear idea of the frequency of use.  Half (50%) of LLTs reported that they or other literacy teachers use the AMP software extensively; the other half said that the software is used somewhat.  However, only 11% of LITs reported that the AMP software is used extensively.  Approximately half (52%) said that it is used somewhat, and more than one third (37%) said that it is not used at all.  In control schools, the responses of LLTs were similar to those of LLTs in Striving Readers schools.  Slightly more than half (56%) reported that literacy software is used extensively, and 44% reported that it is used somewhat.  

To gather more information about the challenges of using AMP software in Striving Readers schools, LLTs and LITs who reported that the software is not used extensively were asked why.  One LLT reported a high rate of turnover among LITs in the school, which has resulted in difficulties with getting the new LIT trained on AMP.  A few LITs reported having problems with computers, not having enough computers for the students in the program, or having difficulties with the AMP software itself.  In particular, one LIT said that the software is not working, and one reported that the school could not figure out how to use the software.  A few LITs reported that students do not like the software, including one who believed that it was too difficult for the students and one who said that students do not stay on task when using AMP.  Two LITs mentioned that they use other media (including listening centers and MP3 players) instead of AMP.

Uses of AMP and Literacy-Based Software

LLTs and LITs were asked how AMP (or literacy-based software) was being used, including for which activities and by which groups or subgroups of students.  In Striving Readers schools, LLTs and LITs reported that AMP is being used for individualized instruction, and to support standards, review books with students, read story selections, and reinforce reading skills.  One LIT said that AMP software is also used for assessment purposes.  Most LLTs and LITs at Striving Readers schools said that AMP is being used with those students who attend the after-school program. 

In control schools, LLTs said that literacy-based software is used for drills and practice; learning games; to improve student understanding of texts; to promote comprehension, fluency, word knowledge, and writing; and for guided independent reading.  Some LLTs reported that all students use literacy-based software, and some said that only struggling readers use the software. 

When LLTs and LITs were asked if and how AMP or literacy-based software had improved instruction, responses were similar across Striving Readers and control schools.  A few staff interviewed at Striving Readers schools said that AMP allows students to have more individualized instruction, and that it allows teachers to work one-on-one with students while others are engaged in their own work.  Two staff noted that students prefer to work on computers than with pencil and paper, and that using computers helps to engage and motivate the students.  A few staff said that AMP reinforces skills learned in the classroom.  Similarly, LLTs from control schools said that literacy-based software allows for individualized instruction and allows teachers to work with small groups and one-on-one with students.  One LLT from a control school said that literacy-based software does not improve instruction.

LLTs in control schools only were asked to describe any other technology used to support literacy instruction in their school.  Several mentioned overheads, LCD projectors, DVDs, computers, and Power Point presentations.  A few mentioned classroom Jeopardy, smart boards, audio tapes of stories, and listening centers. 

Component 4: Frequent, Purposeful Assessment and Adjustment of Instruction with Screening, Diagnostic, and Progress-Monitoring Tools

The vast majority of Striving Readers and control school principals reported that they and their school’s Literacy Leadership Team use assessment data to plan and differentiate instruction, determine when additional instruction is needed, and plan professional development and teacher supports.  The Lead Literacy Teachers reported that literacy teachers use assessment data for similar purposes.

Sources and Uses of Data

All principals (100%) at Striving Readers schools and control schools reported using assessment data.  In addition, almost all Striving Readers principals (97%) and all control school principals (100%) said that the school’s Literacy Leadership Team uses assessment data.  When asked what types of assessment data the Literacy Leadership Team uses, principals at Striving Readers and control schools responded similarly—mentioning data from Learning First, the ISAT, the BRI, reading fluency snapshots, DIBELS, classroom assessments, and observations.  

Striving Readers and control school principals specified that assessment data are used to plan and differentiate instruction and determine areas where additional instruction is needed.  Some principals in Striving Readers schools said that assessment data are used to identify students for the after-school program and to group students according to their literacy abilities.  Most principals at Striving Readers schools responded affirmatively when asked if the Literacy Leadership Team uses assessment data to inform professional development, and they explained that assessment data helps the team pinpoint areas where training and support (or additional training and support) is needed.  A few principals said that professional development has occurred around how teachers can use assessment data to inform their practice, and that interpreting data is often a topic addressed at Saturday sessions, literacy coaches’ meetings, and principals’ meetings.

Principals were also asked what other data sources the Literacy Leadership Team considers in addressing student needs.  Here again, responses were similar between Striving Readers and control schools.  In both cases, many principals mentioned data from teacher-made exams and observations, students’ grades, assessments of student projects and performances, and data relating to attendance, behavior, and retention.  A few principals mentioned that they look at students’ needs and backgrounds, including social and physical issues, although they did not specify their data source.  One principal reported looking at social and emotional development data from parent reports and from the school nurse.  Two principals in Striving Readers schools mentioned survey data, including parent and student surveys as well as a University of Chicago survey of parents and teachers that is new to CPS.

Principals discussed when (how often) they use assessment data and for what decisions or informational needs, and here again, responses were similar among those from Striving Readers and control schools.  Answers concerning frequency of data use varied considerably among both groups.  Very few principals reported infrequent use of data, and many reported using it on an ongoing or even a constant basis.  Some specified that they tend to use data a lot over the summer, at the beginning of the school year, or when data become available.  

Many principals in both Striving Readers and control schools described using data to determine students’ strengths and needs and to make decisions about instruction based on that information.  Many said that they use data to help them make decisions about professional development and the types of supports that teachers need.  Several mentioned that data are used to group students and strategize about what different groups need, and others said that data are used to determine teachers’ strengths and needs, to plan what types of books and resources are needed in the school, and to identify students for tutoring or special programming (for example, the after-school program).  Some principals said that they use data to help them make decisions about classroom and teacher assignments, and a few use data to help determine priorities and future programming needs for their school, as well as decisions about promotions.  

Although answers among Striving Readers and control school principals were generally very similar, principals at Striving Readers schools mentioned a few uses that were not mentioned by those at control schools.  Specifically, they said that data are used to help them identify Tier 3 students, for SIPAA school improvement planning, to set improvement or growth goals, and to inform parents about how they can support their child’s learning at home.  

Data Use among Literacy Teachers

LLTs at Striving Readers and control schools were also asked what types of assessment data are being used by Grade 6–8 literacy teachers, and for what purposes.  LLTs at Striving Readers schools mentioned the ISAT, Learning First, BRI, fluency snapshots, and formative classroom assessments as their main data sources.  These data are used in Striving Readers schools to pinpoint areas where students need help and to target instruction to those needs.  Data are also used to group students, provide feedback to students, and measure progress.  Responses among LLTs in control schools were similar; however, they also mentioned data from sources including reading benchmarks, extended response prompts, Go for the Green, and the new ELL Enlgish assessment, the Assessing Comprehension and Communication in English State-to-State (ACCESS) test.  

In addition to assessment data, LLTs at Striving Readers schools said that literacy teachers use data collected from handheld computers, data from other teachers, conversations with students, and their own knowledge of students.  LLTs at control schools use data from student portfolios, the KTEA (for special education students), Buckle-down assessment books, teacher-made tests, and student journals, and LLTs at Striving Readers and control schools mentioned using data from student observations.  LLTs at both Striving Readers and control schools use these additional data sources to inform and improve their instruction.

Component 5: Data-Driven Instruction Structured through a Team-Based System of Leadership and Support

All Striving Readers schools have a Literacy Leadership Team, which is a resource that only some control schools have.  The role of these teams includes providing support to school staff around literacy strategies; observing classes; and planning and providing professional development.  Staff reported that Literacy Leadership Teams at Striving Readers schools met more frequently than those at control schools.  In addition to the Literacy Leadership Team, grade-level teams are another type of school resource.  Most Striving Readers and control schools report having grade-level teams, and staff from Striving Readers schools reported that their teams meet less frequently than teams at control schools.  Grade-level teams share and collaborate about strategies and materials, exchange information, create common lessons, map curricula, and review individual student work.

Literacy Leadership Teams

All principals, Lead Literacy Teachers, and LITs in Striving Readers schools reported having a Literacy Leadership Team in their school.  In comparison, three quarters (76%) of control school principals and slightly more than two thirds of librarians (68%) and Lead Literacy Teachers (65%) at control schools reported having a Literacy Leadership Team.  Almost all LITs (97%) and most Lead Literacy Teachers (90%) and librarians (84%) reported being involved in or working with the Literacy Leadership Team at Striving Readers schools.  At control schools, all Lead Literacy Teachers (100%) and the majority of librarians (79%) reported being involved or working with the Literacy Leadership Team.

When Striving Readers principals were asked which staff members participated in the Literacy Leadership Team at their school, the most common answers were: the LIT (93% of principals gave this response), grade-level teachers (86%), the principal (69% of principals said that they were involved in the team), librarians, (66%), and special education teachers (59%).  In control schools, the most common answers were: the principal (66% said that they were involved in the team), other
 (66%), grade-level teachers (59%), and special education teachers (52%).  Slightly less than half of principals in both Striving Readers and control schools (48% and 45%, respectively) said that the Lead Literacy Teachers was involved in the Literacy Leadership Team. 

According to principals, the Literacy Leadership Teams at Striving Readers schools met more frequently than those at control schools: 41% of Striving Readers principals said that their school’s team met weekly, another 26% said that their team met biweekly, and another 26% said that the team met once a month.  In comparison, more than half (55%) of control school principals reported that their team met once a month, another 20% reported that it met weekly, and another 15% reported that the team met biweekly.

Principals were queried about the role that the Literacy Leadership Team plays at their school.  Responses among principals at Striving Readers schools were similar to but slightly more expansive than those at control schools.  Striving Readers principals said that the Literacy Leadership Team in their school makes sure that the Striving Readers Initiative is fully implemented and well-coordinated, holds monthly book clubs (for teachers), discusses research-based practices related to literacy instruction, makes sure that teachers are well-informed about upcoming student assessments, takes part in school improvement planning, and evaluates the ongoing success of literacy instruction.  Striving Readers and control school principals said that the Literacy Leadership Team recommends and provides support to school staff around literacy strategies.  Team members observe classes, support teachers, and plan and provide professional development.  Some control school principals said that the team makes decisions about materials needed by the school, plans literacy-focused activities, and communicates with parents.  Some responded that the team looks at student assessment instruments and assessment data.  

Principals at Striving Readers and control schools responded similarly when asked how the Literacy Leadership Team addresses the needs of struggling readers.  Many said that the team uses data to assess the needs of struggling readers and to offer them appropriate support, for example through the after-school program, tutoring, before-school assistance, or small-group instruction.  Many principals also said that the team works with teachers around using strategies that are appropriate for struggling readers.  Principals in Striving Readers schools specifically mentioned whole-part-whole instruction and differentiated instruction.

Lead Literacy Teachers in control schools, and Lead Literacy Teachers and LITs at Striving Readers schools, were asked to describe their role on the Literacy Leadership Team.  Many respondents from both Striving Readers and control schools said that they chaired or coordinated the team and that their role included holding team meetings, facilitating meetings, planning meeting agendas, and making sure that teachers attend and participate.  Many described their role as that of an information conduit; for example, they share information from other meetings or from professional development sessions with team members and bring up for discussion issues that teachers are encountering in classrooms.  Other roles mentioned by both Striving Readers and control school staff included looking at student data, making decisions about strategies and materials being used, reviewing instructional materials, and making sure that teachers are implementing research-based strategies. 

Grade-Level Teams

All LLTs (100%) and almost all LITs (97%) at Striving Readers schools reported that their school has grade-level teams, and most LLTs (95%) and librarians (91%) at control schools reported the same.  Concerning their involvement with these teams, all LLTs (100%), most LITs (97%), and two thirds of librarians (64%) at Striving Readers schools reported being involved with or working with grade-level teams.  At control schools, 89% of LLTs and 60% of librarians reported involvement with grade-level teams.

LLTs were asked which staff members comprise grade-level teams.  The most popular responses, which were given by at least half of LLTs at Striving Readers schools, were: grade-level teachers (90% of LLTs gave this response), LITs (80%), LLTs (70%), other (70%), the principal (60%), and special education teachers (60%).  Responses among LLTs at control schools were slightly different.  The responses given by at least half of LLTs at control schools were: grade-level teachers (88%), special education teachers (82%), the principal (65%), and other (65%).  In both Striving Readers and control schools, literacy coaches and assistant or vice principals were common responses in the “other” category.

The frequency of grade-level team meetings at Striving Readers and control schools varied.  Half of LLTs at Striving Readers schools said that grade-level teams met weekly, 20% reported that the teams met biweekly, 20% said they met once per month, and 10% said that teams met several times a week or more.  In comparison, most (88%) LLTs at control schools said that grade-level teams met weekly, and 6% each said that teams met biweekly or less than once per month.  

Although half (50%) of LLTs at Striving Readers schools said that the grade-level teams review lesson plans, 87% of LLTs at control schools reported that the teams perform this function.  Overall, LLTs at Striving Readers and control schools described the responsibilities of grade-level teams similarly.  LLTs from Striving Readers schools said that the teams’ responsibilities include sharing and collaborating about strategies and materials used in the classroom; exchanging information from workshops, book talks, and other professional development events; creating common lessons to ensure consistency across the grade level; mapping the curriculum for next year; and reviewing individual student work.  In addition to these responsibilities, LLTs from control schools said that grade-level teams also plan grade-wide activities, provide updates to teachers, look at data, read articles, and have a study group.  Only a few LLTs from Striving Readers schools said that grade-level teams in their school review lesson plans.  They said this is a role that generally falls outside of the teams, usually to an assistant principal or other administrator.  In control schools, many LLTs said that their school’s grade-level teams review lesson plans; however, their comments suggest that the teams talk about lessons or plan lessons during meetings but do not necessarily look at written lesson plans.  
When asked how grade-level teams address the needs of struggling readers, both groups of LLTs said that the teams review and assess the needs of particular students and determine how to address those needs, share successes and challenges in working with struggling readers, discuss the implementation of strategies for struggling readers, look at data, and share ideas about structuring student groups.  Control school LLTs mentioned pairing struggling teachers with experienced teachers on the teams to ensure that modeling takes place, and said that coaching from the Literacy Coach is an important aspect of the teams’ efforts to address struggling readers.  LLTs from Striving Readers schools mentioned that teams discuss differentiated instruction and how it can be used with struggling readers.

Striving Readers and control school LLTs reported that grade-level teams review several types of data, including data from the ISAT, fluency snapshots, Learning First, teacher-made assessments, and extended response writing prompts.  LLTs at Striving Readers schools also reported using data from the BRIs and observations of students.  Data are used to identify student strengths and areas of weakness, target instruction to areas where students are struggling, group students, set the pace of instruction, assess progress, and identify students for the after-school program.  

Component 6: High-Quality, High-Interest Materials
Striving Readers encourages the use of high-quality, high-interest materials such as text sets, listening centers, media centers, and handheld computers.  Most Striving Readers and control schools reported having text sets.  Interestingly, control school staff were slightly more likely than Striving Readers staff to report that text sets were being used in content area classrooms.  Regarding listening centers and media centers, Striving Readers schools were slightly more likely than control schools to report having these resources.  Striving Readers schools appear to be using listening centers for a greater variety of purposes, including differentiating instruction.  Finally, although the majority of Striving Readers schools reported having handheld computers, very few reported that teachers and students are using these resources.  Overall, principals in both Striving Readers and control schools felt that technology was somewhat integrated into their literacy curriculum.        

Text Sets

Most principals at both Striving Readers (89%) and control schools (89%) reported having school-wide text sets.  A higher percentages of control school principals reported that the text sets were being used in content area classrooms.  For example, 88% of control school principals, compared to 79% of Striving Readers principals, said that text sets were being used in social studies classrooms, 88% of control school principals and 71% of Striving Readers principals said that text sets were being used in science classrooms, and 65% of control school principals and 57% of Striving Readers principals said that text sets were being used in mathematics classrooms.   

Listening Centers

Control school staff were slightly less likely than Striving Readers school staff to report that their school had listening centers.  Specifically, at Striving Readers schools, all technology coordinators and LLTs and almost all (97%) LITs said that Grade 6–8 literacy teachers in their school had listening centers.  In comparison, 89% of technology coordinators and 85% of LLTs in control schools reported the same.  Most (94%) of the technology coordinators in both Striving Readers and control schools said that the listening centers were currently in use.  Concerning the frequency of use, 89% of LLTs at Striving Readers schools reported that teachers use the listening centers somewhat, and the other 11% reported that teachers use the centers extensively.  At control schools, responses were more varied.  Approximately two thirds of LLTs (65%) reported that teachers use the listening centers somewhat, 24% reported that teachers use the centers extensively, and 12% reported that teachers do not use the centers at all.  Slightly more than two thirds (68%) of LITs at Striving Readers schools reported that they personally use the centers somewhat. 

LLTs and LITs were asked how listening centers are being used, and with which students.  In both Striving Readers and control schools, some staff reported that the centers are used with all students and some reported that they are used primarily for subgroups, including struggling readers, special education students, and ELL students.  A few staff specified that the centers are used by small groups of students on a rotating basis.  LLTs from control schools said that the centers are primarily used for listening to books and to enhance students’ comprehension and fluency.  One LLT said that students record themselves and listen to themselves read.  Responses among LLTs and LITs in Striving Readers schools were more varied.  In addition to read-alouds and as a means to improve fluency and comprehension, these staff said that the centers are used to implement Striving Readers strategies, for AMP, to help teachers differentiate instruction, as a way to review science lessons (one staff said that a science teacher records lessons for those students who need review), and to help students who were absent to catch up.

When asked how listening centers have improved instruction, LLTs and LITs from Striving Readers and control schools said that the centers and the technology improve student engagement and motivation, which they believe has an impact on the effectiveness of instruction.  They also said that the listening centers allow students to hear fluent readers.  LLTs and LITs in Striving Readers schools also said that listening centers help them to differentiate instruction. 

Media Centers

All staff (100%) at Striving Readers schools (technology coordinators, LLTs, and LITs) reported that Grade 6–8 literacy teachers in their school have media centers, and all technology coordinators reported that these centers are currently in use.  In comparison, 92% of technology coordinators and 79% of LLTs in control schools reported having media centers, and 96% of technology coordinators said that they are currently in use.  Striving Readers staff also reported that teachers use the media centers more frequently than control school staff.  Specifically, 100% of LLTs at Striving Readers schools reported that teachers use the media centers extensively, and 61% of LITs reported that they themselves use the media centers extensively.  Of those LITs who use the media centers less frequently, most said that this was due to the fact that they do not have good materials to use in the centers, or that there is not enough time.  In control schools, less than half (41%) of LLTs reported that teachers use the media centers extensively.  Approximately half (47%) said that they are used somewhat, and 12% said that they are not used at all.  One LLT who said that they do not use the media centers at all said that the technology is challenging, teachers don’t have enough time, and that there are too many students for the number of computers available.

When LLTs and LITs in Striving Readers schools were asked how and with whom media centers are used, many said that the centers are used to allow students to listen to books, novels, or passages before, during, or after reading them directly.  Several Striving Readers staff mentioned that students listen to readings and then ask and answer questions about it; that the centers are set up as literacy stations that students rotate through; that they help with differentiated instruction; and that they are used to improve fluency, intonation, and comprehension.  A few staff said that they are used for AMP, to allow students to catch up on work that they have missed, for literacy circles or groups, and for PRC2 (to allow students to listen to their conversations).  Staff at Striving Readers schools had varying responses regarding which students the media centers are used with/for—some said all students, others said small groups of students, and others specified struggling readers (particularly in the after-school program), ELL students, and/or special education students.  Some said that the centers are used with different groups of students at different times of the day (e.g., with all students during classes, but with struggling readers during the after-school program).

Answers given by LLTs in control schools were slightly different.  Some said that students use the centers to do research and projects, and others said that the centers are used to reinforce skills and learning, prepare for tests, and measure comprehension.  A few said that the centers are used as a means of providing support for struggling readers.  In terms of who uses the centers, responses varied between all students and struggling readers.  A few mentioned that teachers use the media centers to plan and prepare lessons, print papers, and keep records.  

When staff were asked in what ways media centers have improved instruction, responses were similar among Striving Readers and control school staff.  Both groups said that media centers help teachers to differentiate instruction for students and help to engage and motivate students.  They also said that having media centers allows teachers to provide many models of fluency to students, who hear different voices reading text selections.  A few said that media centers help to facilitate student reading of nonfiction for informational purposes.

Handheld Computers
Grade 6–8 literacy teachers in Striving Readers schools were supposed to receive handheld computers late in the second year of the initiative and are expected to begin using the handheld computers in Year 3.  Because the interview data discussed in this section are from Year 2 of the initiative, the teachers were not yet expected to be actively using the handheld computers. 

In Striving Readers schools, 76% of technology coordinators and 40% of LLTs reported that Grade 6–8 literacy teachers have handheld computers.  In addition, 76% of LITs reported that they and/or students in their school have handheld computers.  In control schools, only 8% of technology coordinators and 10% of LLTs reported that literacy teachers have handheld computers.  

Although the majority of Striving Readers staff reported having handheld computers, 67% of LLTs reported that teachers were not using them, and 71% of LITs reported that they themselves were not using them.  All LLTs (100%) and most (91%) LITs also said that students in Striving Readers schools were not using the handheld computers.  When these staff were asked why the handheld computers were not being used, many said that the school had just received the computers and that staff and/or students needed training on how to use them.  One said that there was a problem with the software.  Very few staff answered questions about how the handheld computers were being used or how they may improve instruction.  Two respondents said that, at this point, the handheld computers are for personal use (e.g., to keep their calendar or contact information).  One staff said that they are being used in AMP, and one said that they are being used for developing stories with pictures and for getting novels online.  

Integration of Technology 

Principals at Striving Readers and control schools were asked how well they believe technology is integrated into the literacy curriculum of their school.  In both Striving Readers and control schools, the majority of principals (75% in Striving Readers schools and 79% in control schools) reported that technology is somewhat integrated.  Approximately one fifth (21% in Striving Readers schools and 17% in control schools) reported that it is thoroughly integrated, and the remainder (4% in Striving Readers schools and 3% in control schools) said that technology is not integrated at all.  

When asked to explain their answers, Striving Readers and control school principals responded similarly.  Many simply described the technology resources available at their school.  As an example, one principal (each) said that every classroom in their school has four to five computers, their school just got 18 laptops, or that all classrooms in their school have computers with Internet.  In general, principals considered the level of technology resources at their school to be good but not great, and thought that it would be ideal to have even more technology available.  Some principals—particularly in Striving Readers schools—were more specific and said that although the school has adequate technology, teachers need to make better use of it for instruction.  They said that right now the students mainly use computers to do research, look at web sites, and produce (type and print) papers, and that only a few teachers are using technology for instructional purposes.  Several principals said that additional professional development is needed to facilitate teachers using technology effectively.      

When asked to rate the impact of technology on the reading achievement of struggling readers in their school, principals from Striving Readers schools rated the impact higher than those from control schools.  In particular, 70% of Striving Readers principals rated the impact of technology as moderate or large, but only 34% of control school principals rated it the same way.  The majority of principals in control schools (62%) said that the technology had had some impact on the achievement of struggling readers. 

Other Resources in Control Schools

Because the Striving Readers Initiative provides participating schools with resources for struggling readers, principals and LLTs in control schools only were asked whether their schools have specific literacy resources for struggling readers.  Approximately three quarters of principals (79%) and LLTs (74%) said yes.  When asked to describe these resources, they listed a wide range of strategies, materials, and programs.  Examples include classroom libraries or book rooms, teacher resource rooms, leveled books, an online program for struggling readers, tutoring/mentoring programs, before-school and after-school reading programs, one-on-one coaching by a literacy teacher or paraprofessional, and reduced class sizes for literacy instruction.  No one resource was cited by more than a few respondents at control schools.  
Component 7: Integrated, Progressive, and High-Quality Professional Development

Higher percentages of staff from Striving Readers schools, including librarians, technology coordinators, and principals, reported participating in professional development related to Striving Readers or literacy in general either this school year or last summer.  Specifically, 92% of librarians, 95% of technology coordinators, and all principals (100%) at Striving Readers schools reported participating in such professional development, compared to 68% of librarians, 73% of technology coordinators, and 96% of principals at control schools.  Most principals in Striving Readers schools (89%) and all principals in control schools (100%) said that non-literacy staff were involved in professional development related to literacy.  When asked to list the staff members involved in professional development, many principals from both Striving Readers and control schools said that all staff who are involved with students in Grades 6–8 participate in professional development.  They named staff positions including teachers of all subject areas, paraprofessionals, assistant teachers, principals, assistant principals, computer/technology staff, librarians, gym teachers, art teachers, counselors, and math specialists.  Many principals from both Striving Readers and control schools said that there are no staff members in their school who do not deal with literacy. 

Principals were also asked what topics had been covered in professional development sessions.  In most cases, responses of principals from Striving Readers and control schools were similar.  They both mentioned topics such as building and using classroom libraries, differentiating instruction, using small group instruction, using data to inform instruction, using technology, developing strategies for use with low-performing students or ELL students, using extended response, building vocabulary, and writing activities.  Principals from Striving Readers schools mentioned a few topics not covered by those from control schools, including creating literacy stations, using handheld computers, and PRC2.
The majority of staff members in both Striving Readers and control schools who participated in professional development said that it was very useful in providing the skills needed to effectively implement Striving Readers or the school’s literacy efforts.  Three fifths (61%) of librarians, half of technology coordinators, and more than three quarters (76%) of principals in Striving Readers schools said that the professional development was very useful.  In control schools, 69% of librarians, 75% of technology coordinators, and 70% of principals said that the professional development was very useful.   

When asked to explain their ratings of the usefulness of the professional development, Striving Readers principals had many positive things to say.  In particular, they said that the professional development sessions provided knowledge about literacy strategies and techniques, allowed principals to observe in classrooms, provided the research basis behind the strategies used in Striving Readers, and allowed them to know what the expectations were of the initiative and what they should look for in their schools in terms of literacy instruction.  A few mentioned that the networking opportunities were very valuable, and a few said that it was valuable to attend professional development with other staff from their school.  A few principals commented on aspects of the professional development that they did not find useful.  One said that they do not believe that principals need to know about Striving Readers in such great detail.  Another felt similarly and did not think that principals need to observe classrooms in other schools.

Principals in control schools felt that professional development was useful in helping them understand what should be covered—and how—in each grade level.  They felt that the professional development helped them to become better instructional leaders and know what to look for when observing classrooms.  They also felt that the professional development helped them to stay current on best practices and procedures that are currently being used in classrooms. 
Appendix E:  Impact Analysis Methods
Hierarchical linear modeling (HLM) was used for impact analysis because the method takes into account the multi-level structure of the data (i.e., students are nested within schools) while allowing statistical control of multiple covariates.  All HLM analyses were conducted using HLM 6.0 software.  The estimation approach was Restricted Maximum Likelihood (REML).

Targeted Intervention

Cross-sectional hierarchical linear modeling analyses were conducted to assess the impact of the program on 6th-grade Tier 2 students (who received the targeted intervention) and 6th-grade Tier 3 students (who received both the targeted and intensive interventions).  Specifically, six models were built to assess the impact of the program on these groups of students:

· Model 1: Impact of the program on 6th-grade Tier 2 students (FULL MODEL); did not include interaction between treatment and subgroups of students (e.g., NCLB, grade)

· Model 2: Impact of the program on 6th-grade Tier 2 students (FINAL MODEL); did not include interaction between treatment and subgroups of students (e.g., NCLB, grade)

· Model 3: Impact of the program on 6th-grade Tier 3 students (FULL MODEL); did not include interaction between treatment and subgroups of students (e.g., NCLB, grade)

· Model 4: Impact of the program on 6th-grade Tier 3 students (FINAL MODEL); did not include interaction between treatment and subgroups of students (e.g., NCLB, grade)

· Model 5: Impact of the program on 6th-grade Tier 3 students (FULL MODEL); included interactions between treatment and NCLB subgroups of students

· Model 6: Impact of the program on 6th-grade Tier 3 students (FINAL MODEL); included interactions between treatment and NCLB subgroups of students
The specifications for all six models, the selection and centering of covariates, and the treatment of missing data are discussed in greater detail below. 
Model Specifications

Model 1: Impact of Program on 6th-Grade Tier 2 Students (FULL MODEL)
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Where:
ISAT08ij represents the 2008 ISAT reading scale score for student i in school j
β0j represents the mean for school j adjusted for the student-level covariates
β1j – β7j represent the regression coefficients for school j, associated with the different student-level covariates 
rij represents the random error associated with the achievement score of student i in school j
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Where:

γ00 represents the average 2008 ISAT score for control schools 

γ01 – γ08 represent the regression coefficients associated with the different school-level covariates 

γ10 – γ70 represent the common regression coefficients associated with the different student-level covariates for each school
u0j represents the random error associated with school j
Model 2: Impact of Program on 6th-Grade Tier 2 Students (FINAL MODEL)
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Where:
ISAT08ij represents the 2008 ISAT reading scale score for student i in school j
β0j represents the mean for school j adjusted for the student-level covariates

β1j – β3j represent the regression coefficients for school j, associated with the different student-level covariates

rij represents the random error associated with the achievement score of student i in school j
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Where:

γ00 represents the average 2008 ISAT score for control schools 

γ01 – γ02 represent the regression coefficients associated with the different school-level covariates 
γ10 – γ30 represent the common regression coefficients associated with the different student-level covariates for each school
u0j represents the random error associated with school j
Model 3: Impact of Program on 6th-Grade Tier 3 Students (FULL MODEL)
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Where:
ISAT08ij represents the 2008 ISAT reading scale score for student i in school j
β0j represents the mean for school j adjusted for the student-level covariates
β1j – β7j represent the regression coefficients for school j, associated with the different student-level covariates

rij represents the random error associated with the achievement score of student i in school j
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Where:

γ00 represents the average 2008 ISAT score for control schools 

γ01 – γ08 represent the regression coefficients associated with the different school-level covariates 

γ10 – γ70 represent the common regression coefficients associated with the different student-level covariates for each school 
u0j represents the random error associated with school j
Model 4: Impact of Program on 6th-Grade Tier 3 Students (FINAL MODEL)
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Where:
ISAT08ij represents the 2008 ISAT reading scale score for student i in school j
β0j represents the mean for school j adjusted for the student-level covariates
β1j – β5j represent the regression coefficients for school j, associated with the different student-level covariates

rij represents the random error associated with the achievement score of student i in school j
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Where:

γ00 represents the average 2008 ISAT score for control schools 

γ01 – γ03 represent the regression coefficients associated with the different school-level covariates 

γ10 – γ50 represent the common regression coefficients associated with the different student-level covariates for each school

u0j represents the random error associated with school j
Model 5: Impact of Program on 6th-Grade Tier 3 Students with Interactions (FULL MODEL)
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Where:
ISAT08ij represents the 2008 ISAT reading scale score for student i in school j
β0j represents the mean for school j adjusted for the student-level covariates
β1j – β7j represent the regression coefficients for school j, associated with the different student-level covariates

rij represents the random error associated with the achievement score of student i in school j
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Where:

γ00 represents the average 2008 ISAT score for control schools 

γ01 – γ08 represent the regression coefficients associated with the different school-level covariates 
γ10 – γ70 represent the intercepts for the regression coefficients associated with the different student-level covariates across schools

γ11 – γ71 represent the coefficients for the interactions between the different student-level covariates and school treatment  
u0j represents the random error associated with school j
Model 6: Impact of Program on 6th-Grade Tier 3 Students with Interactions (FINAL MODEL)
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Where:
ISAT08ij represents the 2008 ISAT reading scale score for student i in school j
β0j represents the mean for school j adjusted for the student-level covariates
β1j – β5j represent the regression coefficients for school j, associated with the different student-level covariates

rij represents the random error associated with the achievement score of student i in school j
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Where:

γ00 represents the average 2008 ISAT score for control schools 

γ01 – γ03 represent the regression coefficients associated with the different school-level covariates 

γ10 – γ50 represent the common regression coefficients associated with the different student-level covariates for each school

u0j represents the random error associated with school j
Selection of Covariates

Table E-1, below, shows the covariates that were included in Models 1 and 3.  All covariates, with the exception of treatment at level 2, were grand mean centered.  For the final model, covariates with p values of .200 and above were excluded from the analysis.

Table E-1
Variables included in models 1 and 3 (full models)

	Variable Type
	Abbreviation
	Variables

	Dependent variable
	ISAT08
	Spring 2008 ISAT scale score

	Level 1 predictors
	BLACK
	Black (N/Y)

	
	HISPANIC
	Hispanic (Y/N)

	
	BASEREAD
	Spring 2006 ISAT reading scale scores (for Cohort 1 students)

Spring 2007 ISAT reading scale scores (for Cohort 2 students)

	
	BASEMATH
	Spring 2006 ISAT math scale scores (for Cohort 1 students)

Spring 2007 ISAT math scale scores (for Cohort 2 students)

	
	GENDER
	Gender (male/female)

	
	IEP 
	Individualized education plan/special education status (N/Y)

	
	LUNCH
	Free/reduced-price lunch eligibility (N/Y)

	Level 2 predictors
	PMIN
	Proportion of minority students (non-White)

	
	PREAD07
	Proportion of students at or above grade level in reading

	
	PSPED
	Proportion of special education students

	
	PLEP
	Proportion of limited English proficiency students

	
	PLUNCH
	Proportion of free/reduced-price lunch students

	
	SIZE08
	School size in targeted grades

	
	COHORT
	Cohort (Cohort 1/Cohort 2)

	
	TRT
	Treatment (control/treatment)


Table E-2 shows the covariates that were included in Model 5.  All covariates, with the exception of treatment at level 2, were grand mean centered.  For the final model, covariates with p values of .200 and above were excluded from the analysis.

Table E-2
Variables included in model 5 (full model)

	Variable Type
	Abbreviation
	Variables

	Dependent variable
	ISAT08
	Spring 2008 ISAT scale score

	Level 1 predictors
	BLACK
	Black (N/Y)

	
	HISPANIC
	Hispanic (Y/N)

	
	BASEREAD
	Spring 2006 ISAT reading scale scores (for Cohort 1 students)

Spring 2007 ISAT reading scale scores (for Cohort 2 students)

	
	BASEMATH
	Spring 2006 ISAT math scale scores (for Cohort 1 students)

Spring 2007 ISAT math scale scores (for Cohort 2 students)

	
	GENDER
	Gender (male/female)

	
	IEP 
	Individualized education plan/special education status (N/Y)

	
	LUNCH
	Free/reduced-price lunch eligibility (N/Y)

	Level 2 predictors
	PMIN
	Proportion of minority students (non-White)

	
	PREAD07
	Proportion of students at or above grade level in reading

	
	PSPED
	Proportion of special education students

	
	PLEP
	Proportion of limited English proficiency students

	
	PLUNCH
	Proportion of free/reduced-price lunch students

	
	SIZE08
	School size in targeted grades

	
	COHORT
	Cohort (Cohort 1/Cohort 2)

	
	TRT
	Treatment (control/treatment)

	Interaction terms
	BLACKxTRT, HISPANICxTRT, BASEREADxTRT, GENDERxTRT, IEPxTRT, LUNCHxTRT
	Interaction of treatment and covariates


Treatment of Missing Data

A total of 471 6th-grade Tier 2 students were included in the analyses for models 1 and 2
, and 1,110 6th-grade Tier 3 students were included in the analyses for models 3 through 6.  The analyses did not include 119 6th-grade Tier 2 students and 85 6th-grade Tier 3 students who had missing baseline reading or math scores or who left the district before the end of the school year and therefore did not have outcome data (spring 2008 ISAT reading scores). 

Overall Program Impact

Four models were built to assess the overall impact of the program on students:

· Model 7: Overall program impact simple model (FULL MODEL); did not include interaction between treatment and subgroups of students (e.g., NCLB, grade)

· Model 8: Overall program impact simple model (FINAL MODEL); did not include interaction between treatment and subgroups of students (e.g., NCLB, grade)

· Model 9: Overall program impact complex model (FULL MODEL); included interaction between treatment and subgroups of students (e.g., NCLB, grade)

· Model 10: Overall program impact complex model (FINAL MODEL); included interaction between treatment and subgroups of students (e.g., NCLB, grade)

The specifications of the four models, the selection and centering of covariates and the treatment of missing data are discussed in greater detail in this section.
Model Specifications
Model 7: Overall Program Impact Simple Model (FULL MODEL)

Level 1:

ISAT08ij = β0j + β1j (BLACKij – 
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BLACK
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[image: image62.wmf]..)
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[image: image66.wmf]..)
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[image: image68.wmf]..)

INTENSIVE

+ β9j (GENDERij – 
[image: image69.wmf]..)

GENDER

+ β10j (IEPij – 
[image: image70.wmf]..)

IEP

+ β11j (LUNCHij – 
[image: image71.wmf]..)

LUNCH

+ rij
Where:
ISAT08ij represents the 2008 ISAT reading scale score for student i in school j
β0j represents the mean for school j adjusted for the student-level covariates
β1j – β11j represent the regression coefficients for school j, associated with the different student-level covariates

rij represents the random error associated with the achievement score of student i in school j
Level 2:

β0j = γ00 + γ01 (PMINj – 
[image: image72.wmf].)

PMIN

+ γ02 (PREAD07j – 
[image: image73.wmf].)
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+ γ04 (PLEPj – 
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+ γ08 (TRTj) + u0j,
β1j = γ10
β2j = γ20
β3j = γ30
β4j = γ40
β5j = γ50
β6j = γ60
β7j = γ70

β8j = γ80

β9j = γ90

β10j = γ100

β11j = γ110

Where:

γ00 represents the average 2008 ISAT score for control schools 

γ01 – γ08 represent the regression coefficients associated with the different school-level covariates 

γ10 – γ110 represent the common regression coefficients associated with the different student-level covariates for each school

u0j represents the random error associated with school j
Model 8: Overall Program Impact Simple Model (FINAL MODEL)

Level 1:

ISAT08ij = β0j + β1j (BLACKij – 
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Where:
ISAT08ij represents the 2008 ISAT reading scale score for student i in school j
β0j represents the mean for school j adjusted for the student-level covariates
β1j – β9j represent the regression coefficients for school j, associated with the different student-level covariates

rij represents the random error associated with the achievement score of student i in school j
Level 2:

β0j = γ00 + γ01 (PREAD07j – 
[image: image88.wmf].)
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PREAD
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COHORT

+ γ06 (TRTj) + u0j,
β1j = γ10
β2j = γ20
β3j = γ30
β4j = γ40
β5j = γ50
β6j = γ60
β7j = γ70

β8j = γ80

β9j = γ90

Where:
γ00 represents the average 2008 ISAT score for control schools 

γ01 – γ06 represent the regression coefficients associated with the different school-level covariates 

γ10 – γ90 represent the common regression coefficients associated with the different student-level covariates for each school

u0j represents the random error associated with school j
Model 9: Overall Program Impact Model with Interactions (FULL MODEL)

Level 1:
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Where:
ISAT08ij represents the 2008 ISAT reading scale score for student i in school j
β0j represents the mean for school j adjusted for the student-level covariates
β1j – β11j represent the regression coefficients for school j, associated with the different student-level covariates

rij represents the random error associated with the achievement score of student i in school j
Level 2:

β0j = γ00 + γ01 (PMINj – 
[image: image104.wmf].)

PMIN

+ γ02 (PREAD07j – 
[image: image105.wmf].)
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COHORT

+ γ08 (TRTj) + u0j,
β1j = γ10 + γ11 (TRTj)
β2j = γ20 + γ21 (TRTj)
β3j = γ30 + γ31 (TRTj)
β4j = γ40 + γ41 (TRTj)
β5j = γ50 + γ51 (TRTj)
β6j = γ60 + γ61 (TRTj)
β7j = γ70 + γ71 (TRTj)
β8j = γ80 + γ81 (TRTj)
β9j = γ90 + γ91 (TRTj)
β10j = γ100 + γ101 (TRTj)
β11j = γ110 + γ111 (TRTj)
Where:

γ00 represents the average 2008 ISAT score for control schools 

γ01 – γ08 represent the regression coefficients associated with the different school-level covariates 

γ10 – γ110 represent the intercepts for the regression coefficients associated with the different student-level covariates across schools

γ11 – γ111 represent the coefficients for the interactions between the different student-level covariates and school treatment
u0j represents the random error associated with school j
Model 10: Overall Program Impact Model with Interactions (FINAL MODEL)

Level 1:
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Where:
ISAT08ij represents the 2008 ISAT reading scale score for student i in school j
β0j represents the mean for school j adjusted for the student-level covariates
β1j – β9j represent the regression coefficients for school j, associated with the different student-level covariates

rij represents the random error associated with the achievement score of student i in school j
Level 2:

β0j = γ00 + γ01 (PREAD07j – 
[image: image120.wmf].)
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β1j = γ10 
β2j = γ20 + γ21 (TRTj)
β3j = γ30 + γ31 (TRTj)
β4j = γ40 
β5j = γ50 
β6j = γ60 
β7j = γ70 
β8j = γ80 + γ81 (TRTj)
β9j = γ90 
Where:
γ00 represents the average 2008 ISAT score for control schools 

γ01 – γ06 represent the regression coefficients associated with the different school-level covariates 

γ10, γ40 – γ70, and γ90 represent the common regression coefficients associated with the corresponding student-level covariates for each school

γ20, γ30, and γ80 represent the intercepts for the regression coefficients associated with the corresponding student-level covariates across schools

γ21,  γ31, and γ81 represent the coefficients for the interactions between the corresponding student-level covariates and school treatment
u0j represents the random error associated with school j
Selection of Covariates

Table E-3 shows the covariates that were included in model 7 (full model).  All covariates, with the exception of treatment at level 2, were grand mean centered.  For the final model, covariates with p values of .200 and above were excluded from the analysis.
Table E-3
Variables included in model 7 (full model)

	Variable Type
	Abbreviation
	Variables

	Dependent variable
	ISAT08
	Spring 2008 ISAT scale score

	Level 1 predictors
	BLACK
	Black (N/Y)

	
	HISPANIC
	Hispanic (Y/N)

	
	GRD7
	Grade 7 (Y/N)

	
	GRD8
	Grade 8 (Y/N)

	
	BASEREAD
	Spring 2006 ISAT reading scale scores (for Cohort 1 students)

Spring 2007 ISAT reading scale scores (for Cohort 2 students)

	
	BASEMATH
	Spring 2006 ISAT math scale scores (for Cohort 1 students)

Spring 2007 ISAT math scale scores (for Cohort 2 students)

	
	TARGETED
	Tiers 2 or 3 (Y/N)

	
	INTENSIVE
	Tier 3 (Y/N)

	
	GENDER
	Gender (male/female)

	
	IEP 
	Individualized education plan/special education status (N/Y)

	
	LUNCH
	Free/reduced-price lunch eligibility (N/Y)

	Level 2 predictors
	PMIN
	Proportion of minority students (non-White)

	
	PREAD07
	Proportion of students at or above grade level in reading

	
	PSPED
	Proportion of special education students

	
	PLEP
	Proportion of limited English proficiency students

	
	PLUNCH
	Proportion of free/reduced-price lunch students

	
	SIZE08
	School size in targeted grades

	
	COHORT
	Cohort (Cohort 1/Cohort 2)

	
	TRT
	Treatment (control/treatment)


Table E-4 shows the covariates that were included in model 9 (full model).  All covariates, with the exception of treatment at level 2, were grand mean centered.  For the final model, covariates with p values of .200 and above were excluded from the analysis.
Table E-4
Variables included in model 9 (full model)

	Variable Type
	Abbreviation
	Variables

	Dependent variable
	ISAT08
	Spring 2008 ISAT scale score

	Level 1 predictors
	BLACK
	Black (N/Y)

	
	HISPANIC
	Hispanic (Y/N)

	
	GRD7
	Grade 7 (Y/N)

	
	GRD8
	Grade 8 (Y/N)

	
	BASEREAD
	Spring 2006 ISAT reading scale scores (for Cohort 1 students)

Spring 2007 ISAT reading scale scores (for Cohort 2 students)

	
	BASEMATH
	Spring 2006 ISAT math scale scores (for Cohort 1 students)

Spring 2007 ISAT math scale scores (for Cohort 2 students)

	
	TARGETED
	Tiers 2 or 3 (Y/N)

	
	INTENSIVE
	Tier 3 (Y/N)

	
	GENDER
	Gender (male/female)

	
	IEP 
	Individualized education plan/special education status (N/Y)

	
	LUNCH
	Free/reduced-price lunch eligibility (N/Y)

	Level 2 predictors
	PMIN
	Proportion of minority students (non-White)

	
	PREAD07
	Proportion of students at or above grade level in reading

	
	PSPED
	Proportion of special education students

	
	PLEP
	Proportion of limited English proficiency students

	
	PLUNCH
	Proportion of free/reduced-price lunch students

	
	SIZE08
	School size in targeted grades

	
	COHORT
	Cohort (Cohort 1/Cohort 2)

	
	TRT
	Treatment (control/treatment)

	Interaction terms
	BLACKxTRT, HISPANICxTRT, GRD7xTRT, GRD8xTRT, BASEREADxTRT,

TARGETEDxTRT, INTENSIVExTRT, GENDERxTRT, IEPxTRT, LUNCHxTRT
	Interaction of treatment and each covariate


Treatment of Missing Data

Out of 11,838 eligible students enrolled in treatment and control schools
 (the “intent to treat” sample), a total of 9,343 students in Tiers 1–3 were included in these analyses.  The breakdown of the missing 2,495 students who were not included in the analyses is described in the figure below. 
Key:

ELL – English language learners

S.E. – Special Education


Appendix F:  
Detailed HLM Analysis Results
Table F-1
Impact of Striving Readers on ISAT reading scores

	Population Group
	Unadjusted Means
	Regression-Adjusted Means
	Estimated Impact
	Effect Size
	p Value

	
	Control
	Treatment
	Control
	Treatment
	
	
	

	All students
	232.35
	235.47
	233.23
	234.37
	1.14
	0.05
	.099

	Grade 6 Tier 2 students
	224.33
	225.85
	223.92
	226.61
	2.69
	0.20
	.085

	Grade 6 Tier 3 students
	206.35
	209.01
	207.48
	209.21
	1.74
	0.10
	.168


Table F-2

Model 1: Impact on Grade 6 Tier 2 students (FULL MODEL)

	Fixed Effects
	Coefficient 
	SE
	p
	Effect Size

	Model for mean school reading achievement (B0)
	

	     Intercept (G00)
	224.215
	1.172
	.000
	--

	     PMIN (G01)
	–16.840
	22.288
	.453
	–1.254

	     PREAD07 (G02)
	4.275
	9.830
	.665
	0.318

	     PSPED (G03)
	10.457
	21.184
	.623
	0.778

	     PLEP (G04)
	–11.332
	19.370
	.561
	–0.843

	     PLUNCH (G05)
	–30.077
	18.248
	.105
	–2.239

	     SIZE08 (G06)
	–0.004
	0.010
	.645
	0.000

	     COHORT (G07)
	–0.960
	2.277
	.675
	–0.071

	     TRT (G08)
	2.226
	1.729
	.204
	0.166

	Model for BLACK Slope (B1)
	

	     Intercept (G10)
	–1.422
	3.480
	.683
	–0.106

	Model for HISPANIC Slope (B2)
	

	     Intercept (G20)
	–0.997
	3.038
	.743
	–0.074

	Model for BASEISAT Slope (B3)
	

	     Intercept (G30)
	0.317
	0.049
	.000
	0.024

	Model for BASEMATH Slope (B4)
	

	     Intercept (G40)
	0.155
	0.035
	.000
	0.012

	Model for GENDER Slope (B5)
	

	     Intercept (G50)
	0.205
	1.131
	.857
	0.015

	Model for IEP Slope (B6)
	

	     Intercept (G60)
	–5.194
	2.312
	.025
	–0.387

	Model for LUNCH Slope (B7)
	

	     Intercept (G70)
	1.843
	2.735
	.501
	0.137

	Random Effects
(Var. Components)
	Variance
	df
	Chi-Square (p)
	ICC

	Var. in school means (U0)
	18.723
	53
	106.940 (.000)
	0.121

	Var. within schools (R)
	136.181
	
	
	


Table F-3

Model 2: Impact on Grade 6 Tier 2 students (FINAL MODEL)

	Fixed Effects
	Coefficient 
	SE
	p
	Effect Size

	Model for mean school reading achievement (B0)
	

	     Intercept (G00)
	223.922
	1.062
	.000
	--

	     PLUNCH (G01)
	–39.817
	12.735
	.003
	–2.964

	     TRT (G02)
	2.690
	1.540
	.085
	0.200

	Model for BASEISAT Slope (B1)
	

	     Intercept (G10)
	0.312
	0.047
	.000
	0.023

	Model for BASEMATH Slope (B2)
	

	     Intercept (G20)
	0.160
	0.033
	.000
	0.012

	Model for IEP Slope (B3)
	

	     Intercept (G30)
	–4.918
	2.235
	.028
	–0.366

	Random Effects
(Var. Components)
	Variance
	df
	Chi-Square (p)
	ICC

	Var. in school means (U0)
	16.329
	59
	112.309 (.000)
	0.108

	Var. within schools (R)
	134.786
	
	
	


Table F-4

Model 3: Impact on Grade 6 Tier 3 students (FULL MODEL)

	Fixed Effects
	Coefficient 
	SE
	p
	Effect Size

	Model for mean school reading achievement (B0)
	

	     Intercept (G00)
	207.486
	0.945
	.000
	--

	     PMIN (G01)
	5.237
	18.457
	.778
	0.303

	     PREAD07 (G02)
	16.931
	7.530
	.029
	0.980

	     PSPED (G03)
	7.756
	16.088
	.631
	0.449

	     PLEP (G04)
	–5.823
	13.101
	.658
	–0.337

	     PLUNCH (G05)
	–21.004
	13.492
	.125
	–1.216

	     SIZE08 (G06)
	0.002
	0.008
	.837
	0.000

	     COHORT (G07)
	–1.991
	1.767
	.265
	–0.115

	     TRT (G08)
	1.614
	1.332
	.231
	0.093

	Model for BLACK Slope (B1)
	 
	 
	
	

	     Intercept (G10)
	–0.261
	2.725
	.924
	–0.015

	Model for HISPANIC Slope (B2)
	
	
	
	

	     Intercept (G20)
	0.201
	2.712
	.941
	0.012

	Model for BASEISAT Slope (B3)
	
	
	
	

	     Intercept (G30)
	0.450
	0.032
	.000
	0.026

	Model for BASEMATH Slope (B4)
	
	
	
	

	     Intercept (G40)
	0.168
	0.032
	.000
	0.010

	Model for GENDER Slope (B5)
	
	
	
	

	     Intercept (G50)
	–2.102
	0.860
	.015
	–0.122

	Model for IEP Slope (B6)
	
	
	
	

	     Intercept (G60)
	–9.896
	1.097
	.000
	–0.573

	Model for LUNCH Slope (B7)
	
	
	
	

	     Intercept (G70)
	5.109
	2.250
	.023
	0.296

	Random Effects
(Var. Components)
	Variance
	df
	Chi-Square (p)
	ICC

	Var. in school means (U0)
	12.097
	54
	117.988  (.000)
	0.061

	Var. within schools (R)
	187.852
	
	
	


Table F-5

Model 4: Impact on Grade 6 Tier 3 students (FINAL MODEL)

	Fixed Effects
	Coefficient 
	SE
	p
	Effect Size

	Model for mean school reading achievement (B0)
	

	     Intercept (G00)
	207.475
	0.885
	.000
	--

	     PREAD07 (G01)
	18.707
	5.510
	.002
	1.083

	     PLUNCH (G02)
	–23.833
	11.548
	.043
	–1.380

	     TRT (G03)
	1.739
	1.246
	.168
	0.101

	Model for BASEISAT Slope (B1)
	 
	 
	
	

	     Intercept (G10)
	0.451
	0.032
	.000
	0.026

	Model for BASEMATH Slope (B2)
	
	
	
	

	     Intercept (G20)
	0.160
	0.032
	.000
	0.009

	Model for GENDER Slope (B3)
	
	
	
	

	     Intercept (G30)
	–2.072
	0.857
	.016
	–0.120

	Model for IEP Slope (B4)
	
	
	
	

	     Intercept (G40)
	–9.958
	1.080
	.000
	–0.576

	Model for LUNCH Slope (B5)
	
	
	
	

	     Intercept (G50)
	5.077
	2.242
	.024
	0.294

	Random Effects
(Var. Components)
	Variance
	df
	Chi-Square (p)
	ICC

	Var. in school means (U0)
	10.869
	59
	121.669 (.000) 
	0.055

	Var. within schools (R)
	187.422
	
	
	


Table F-6

Model 5: Impact on Grade 6 Tier 3 students with interactions (FULL MODEL)

	Fixed Effects
	Coefficient 
	SE
	p
	Effect Size

	Model for mean school reading achievement (B0)
	

	     Intercept (G00)
	207.509
	0.942
	.000
	--

	     PMIN (G01)
	6.611
	18.462
	.721
	0.383

	     PREAD07 (G02)
	17.578
	7.525
	.023
	1.018

	     PSPED (G03)
	7.609
	16.056
	.637
	0.440

	     PLEP (G04)
	–4.991
	13.110
	.705
	–0.289

	     PLUNCH (G05)
	–20.341
	13.486
	.137
	–1.177

	     SIZE08 (G06)
	0.002
	0.008
	.762
	0.000

	     COHORT (G07)
	–1.988
	1.762
	.265
	–0.115

	     TRT (G08)
	1.731
	1.329
	.199
	0.100

	Model for BLACK Slope (B1)
	
	
	
	

	     Intercept (G10)
	–0.154
	4.161
	.971
	–0.009

	     TRT (G11)
	0.211
	5.203
	.968
	0.012

	Model for HISPANIC Slope (B2)
	
	
	
	

	     Intercept (G20)
	1.852
	4.281
	.665
	0.107

	     TRT (G21)
	–3.308
	5.490
	.547
	–0.191

	Model for BASEISAT Slope (B3)
	
	
	
	

	     Intercept (G30)
	0.428
	0.044
	.000
	0.025

	     TRT (G31)
	0.050
	0.065
	.447
	0.003

	Model for BASEMATH Slope (B4)
	
	
	
	

	     Intercept (G40)
	0.159
	0.045
	.001
	0.009

	     TRT (G41)
	0.011
	0.064
	.860
	0.001

	Model for GENDER Slope (B5)
	
	
	
	

	     Intercept (G50)
	–1.616
	1.198
	.178
	–0.094

	     TRT (G51)
	–0.969
	1.730
	.575
	–0.056

	Model for IEP Slope (B6)
	
	
	
	

	     Intercept (G60)
	–9.746
	1.517
	.000
	–0.564

	     TRT (G61)
	–0.151
	2.185
	.945
	–0.009

	Model for LUNCH Slope (B7)
	
	
	
	

	     Intercept (G70)
	3.028
	3.478
	.384
	0.175

	     TRT (G71)
	4.078
	4.514
	.367
	0.236

	Random Effects
(Var. Components)
	Variance
	df
	Chi-Square (p)
	ICC

	Var. in school means (U0)
	11.804
	54
	114.554  (.000)
	0.059

	Var. within schools (R)
	188.482
	
	
	


Table F-7

Model 6: Impact on Grade 6 Tier 3 students with interactions (FINAL MODEL)

	Fixed Effects
	Coefficient 
	SE
	p
	Effect Size

	Model for mean school reading achievement (B0)
	

	     Intercept (G00)
	207.475
	0.885
	.000
	--

	     PREAD07 (G01)
	18.707
	5.510
	.002
	1.083

	     PLUNCH (G02)
	–23.833
	11.548
	.043
	–1.380

	     TRT (G03)
	1.739
	1.246
	.168
	0.101

	Model for BASEISAT Slope (B1)
	
	
	
	

	     Intercept (G10)
	0.451
	0.032
	.000
	0.026

	Model for BASEMATH Slope (B2)
	
	
	
	

	     Intercept (G20)
	0.160
	0.032
	.000
	0.009

	Model for GENDER Slope (B3)
	
	
	
	

	     Intercept (G30)
	–2.072
	0.857
	.016
	–0.120

	Model for IEP Slope (B4)
	
	
	
	

	     Intercept (G40)
	–9.958
	1.080
	.000
	–0.576

	Model for LUNCH Slope (B5)
	
	
	
	

	     Intercept (G50)
	5.077
	2.242
	.024
	0.294

	Random Effects
(Var. Components)
	Variance
	df
	Chi-Square (p)
	ICC

	Var. in school means (U0)
	10.869
	59
	121.669 (.000)
	0.055

	Var. within schools (R)
	187.422
	
	
	


Table F-8

Model 7: Overall program impact (FULL MODEL)

	Fixed Effects
	Coefficient 
	SE
	p
	Effect Size

	Model for mean school reading achievement (B0)
	

	     Intercept (G00)
	233.237
	0.490
	.000
	--

	     PMIN (G01)
	5.505
	9.009
	.543
	0.240

	     PREAD07 (G02)
	6.221
	3.915
	.118
	0.271

	     PSPED (G03)
	0.141
	8.184
	.986
	0.006

	     PLEP (G04)
	8.431
	5.264
	.115
	0.367

	     PLUNCH (G05)
	–11.278
	6.957
	.110
	–0.491

	     SIZE08 (G06)
	–0.007
	0.004
	.082
	0.000

	     COHORT (G07)
	–5.281
	0.955
	.000
	–0.230

	     TRT (G08)
	1.124
	0.713
	.121
	0.049

	Model for BLACK Slope (B1)
	 
	 
	
	

	     Intercept (G10)
	–1.335
	0.751
	.075
	–0.058

	Model for HISPANIC Slope (B2)
	
	
	
	

	     Intercept (G20)
	–0.143
	0.629
	.820
	–0.006

	Model for GRD7 Slope (B3)
	
	
	
	

	     Intercept (G30)
	–0.266
	0.352
	.450
	–0.012

	Model for GRD8 Slope (B4)
	
	
	
	

	     Intercept (G40)
	1.310
	0.368
	.001
	0.057

	Model for BASEISAT Slope (B5)
	
	
	
	

	     Intercept (G50)
	0.425
	0.010
	.000
	0.018

	Model for BASEMATH Slope (B6)
	
	
	
	

	     Intercept (G60)
	0.195
	0.009
	.000
	0.008

	Model for TARGETED Slope (B7)
	
	
	
	

	     Intercept (G70)
	–3.269
	0.427
	.000
	–0.142

	Model for INTENSIVE Slope (B8)
	
	
	
	

	     Intercept (G80)
	–3.120
	0.444
	.000
	–0.136

	Model for GENDER Slope (B9)
	
	
	
	

	     Intercept (G90)
	–1.547
	0.273
	.000
	–0.067

	Model for IEP Slope (B10)
	
	
	
	

	     Intercept (G100)
	–7.644
	0.446
	.000
	–0.333

	Model for LUNCH Slope (B11)
	
	
	
	

	     Intercept (G110)
	–0.974
	0.527
	.064
	–0.042

	Random Effects
(Var. Components)
	Variance
	df
	Chi-Square (p)
	ICC

	Var. in school means (U0)
	5.834
	54
	352.912  (.000)
	0.034

	Var. within schools (R)
	165.810
	
	
	


Table F-9

Model 8: Overall program impact (FINAL MODEL)

	Fixed Effects
	Coefficient 
	SE
	p
	Effect Size

	Model for mean school reading achievement (B0)
	

	     Intercept (G00)
	233.230
	0.473
	.000
	--

	     PREAD07 (G01)
	6.176
	3.726
	.103
	0.269

	     PLEP (G02)
	7.417
	4.900
	.136
	0.323

	     PLUNCH (G03)
	–9.797
	6.277
	.124
	–0.426

	     SIZE08 (G04)
	–0.008
	0.004
	.028
	0.000

	     COHORT (G05)
	–5.298
	0.934
	.000
	–0.230

	     TRT (G06)
	1.138
	0.678
	.099
	0.050

	Model for BLACK Slope (B1)
	
	
	
	

	     Intercept (G10)
	–1.193
	0.587
	.042
	–0.052

	Model for GRD8 Slope (B2)
	
	
	
	

	     Intercept (G20)
	1.467
	0.304
	.000
	0.064

	Model for BASEISAT Slope (B3)
	
	
	
	

	     Intercept (G30)
	0.424
	0.010
	.000
	0.018

	Model for BASEMATH Slope (B4)
	
	
	
	

	     Intercept (G40)
	0.194
	0.008
	.000
	0.008

	Model for TARGETED Slope (B5)
	
	
	
	

	     Intercept (G50)
	–3.327
	0.421
	.000
	–0.145

	Model for INTENSIVE Slope (B6)
	
	
	
	

	     Intercept (G60)
	–3.111
	0.444
	.000
	–0.135

	Model for GENDER Slope (B7)
	
	
	
	

	     Intercept (G70)
	–1.548
	0.273
	.000
	–0.067

	Model for IEP Slope (B8)
	
	
	
	

	     Intercept (G80)
	–7.679
	0.443
	.000
	–0.334

	Model for LUNCH Slope (B9)
	
	
	
	

	     Intercept (G90)
	–0.989
	0.523
	.058
	–0.043

	Random Effects
(Var. Components)
	Variance
	df
	Chi-Square (p)
	ICC

	Var. in school means (U0)
	5.609
	56
	353.199 (.000)
	0.033

	Var. within schools (R)
	165.787
	
	
	


Table F-10

Model 9: Overall program impact with interactions (FULL MODEL)

	Fixed Effects
	Coefficient 
	SE
	p
	Effect Size

	Model for mean school reading achievement (B0)
	

	     Intercept (G00)
	233.266
	0.492
	.000
	--

	     PMIN (G01)
	5.792
	9.032
	.524
	0.252

	     PREAD07 (G02)
	6.507
	3.921
	.102
	0.283

	     PSPED (G03)
	1.013
	8.193
	.903
	0.044

	     PLEP (G04)
	8.457
	5.268
	.114
	0.368

	     PLUNCH (G05)
	–11.084
	6.965
	.117
	–0.482

	     SIZE08 (G06)
	–0.007
	0.004
	.085
	0.000

	     COHORT (G07)
	–5.305
	0.956
	.000
	–0.231

	     TRT (G08)
	1.084
	0.715
	.135
	0.047

	Model for BLACK Slope (B1)
	 
	 
	
	

	     Intercept (G10)
	–2.370
	1.036
	.022
	–0.103

	     TRT (G11)
	1.947
	1.402
	.165
	0.085

	Model for HISPANIC Slope (B2)
	
	
	
	

	     Intercept (G20)
	–1.148
	0.948
	.227
	–0.050

	     TRT (G21)
	1.754
	1.260
	.164
	0.076

	Model for GRD7 Slope (B3)
	
	
	
	

	     Intercept (G30)
	–0.018
	0.492
	.971
	–0.001

	     TRT (G31)
	–0.522
	0.704
	.459
	–0.023

	Model for GRD8 Slope (B4)
	
	
	
	

	     Intercept (G40)
	2.865
	0.514
	.000
	0.125

	     TRT (G41)
	–3.163
	0.736
	.000
	–0.138

	Model for BASEISAT Slope (B5)
	
	
	
	

	     Intercept (G50)
	0.412
	0.014
	.000
	0.018

	     TRT (G51)
	0.026
	0.020
	.194
	0.001

	Model for BASEMATH Slope (B6)
	
	
	
	

	     Intercept (G60)
	0.195
	0.012
	.000
	0.009

	     TRT (G61)
	0.001
	0.017
	.940
	0.000

	Model for TARGETED Slope (B7)
	
	
	
	

	     Intercept (G70)
	–2.839
	0.605
	.000
	–0.123

	     TRT (G71)
	–0.825
	0.852
	.333
	–0.036

	Model for INTENSIVE Slope (B8)
	
	
	
	

	     Intercept (G80)
	–3.772
	0.623
	.000
	–0.164

	     TRT (G81)
	1.246
	0.888
	.161
	0.054

	Model for GENDER Slope (B9)
	
	
	
	

	     Intercept (G90)
	–1.430
	0.385
	.000
	–0.062

	     TRT (G91)
	–0.162
	0.545
	.767
	–0.007

	Model for IEP Slope (B10)
	
	
	
	

	     Intercept (G100)
	–8.251
	0.626
	.000
	–0.359

	     TRT (G101)
	1.333
	0.891
	.134
	0.058

	Model for LUNCH Slope (B11)
	
	
	
	

	     Intercept (G110)
	–0.629
	0.729
	.389
	–0.027

	     TRT (G111)
	–0.712
	1.050
	.498
	–0.031

	Random Effects

(Var. Components)
	Variance
	df
	Chi-Square (p)
	ICC

	Var. in school means (U0)
	5.838
	54
	350.211 (.000) 
	0.034

	Var. within schools (R)
	165.526
	
	
	


Table F-11

Model 10: Overall program impact with interactions (FINAL MODEL)

	Fixed Effects
	Coefficient 
	SE
	p
	Effect Size

	Model for mean school reading achievement (B0)
	

	     Intercept (G00)
	233.223
	0.473
	.000
	--

	     PREAD07 (G01)
	6.161
	3.725
	.103
	0.268

	     PLEP (G02)
	7.406
	4.898
	.136
	0.322

	     PLUNCH (G03)
	–9.984
	6.275
	.117
	–0.434

	     SIZE08 (G04)
	–0.008
	0.004
	.025
	0.000

	     COHORT (G05)
	–5.295
	0.934
	.000
	–0.230

	     TRT (G06)
	1.144
	0.678
	.097
	0.050

	Model for BLACK Slope (B1)
	 
	 
	
	

	     Intercept (G10)
	–1.201
	0.587
	.041
	–0.052

	Model for GRD8 Slope (B2)
	
	
	
	

	     Intercept (G20)
	2.773
	0.418
	.000
	0.121

	     TRT (G21)
	–2.663
	0.583
	.000
	–0.116

	Model for BASEISAT Slope (B3)
	
	
	
	

	     Intercept (G30)
	0.414
	0.012
	.000
	0.018

	     TRT (G31)
	0.020
	0.013
	.123
	0.001

	Model for BASEMATH Slope (B4)
	
	
	
	

	     Intercept (G40)
	0.195
	0.008
	.000
	0.008

	Model for TARGETED Slope (B5)
	
	
	
	

	     Intercept (G50)
	–3.330
	0.421
	.000
	–0.145

	Model for INTENSIVE Slope (B6)
	
	
	
	

	     Intercept (G60)
	–3.136
	0.444
	.000
	–0.136

	Model for GENDER Slope (B7)
	
	
	
	

	     Intercept (G70)
	–1.507
	0.273
	.000
	–0.066

	Model for IEP Slope (B8)
	
	
	
	

	     Intercept (G80)
	–8.284
	0.617
	.000
	–0.360

	     TRT (G81)
	1.342
	0.872
	.124
	0.058

	Model for LUNCH Slope (B9)
	
	
	
	

	     Intercept (G90)
	–0.976
	0.523
	.062
	–0.042

	Random Effects

(Var. Components)
	Variance
	df
	Chi-Square (p)
	ICC

	Var. in school means (U0)
	5.605
	56
	353.128 (.000) 
	0.033

	Var. within schools (R)
	165.500
	
	
	


Professional Development Model
Summary of Professional Development Sessions

	Target Population
	Session
	Duration

	Principals
	Monthly sessions
	3-3.5 hrs./session X 8 sessions + 1 7-hr. session + 1 4-day conference

	Cohort I & II LITs
	weekly meetings with coordinators
	6 hrs./session X 20 sessions

	Cohort II LITs
	weekly meetings with coordinators
	6 hrs./session X 4 sessions

	District Coordinators &

LITs
	GoKnow software training
	One 6-hr. session

	Teachers
	GoKnow, Palm Pilot and GoManage training
	6 hrs./session X 2sessions per participant

	Teachers
	Teachers’ summer institute  
	3 days

	Teachers & Administrators
	Monthly Saturday seminars
	3 hrs./session X 5 sessions

	Teachers, LITs & Administrators
	Quarterly follow-up institutes
	3 hrs./session X 4 sessions

	LITs, Coordinators
	AMP Training
	6 hrs./session X 1 session

	District Coordinators &

LITs
	Technology Training
	6 hrs./session X 1 sessions

	Teachers
	Technology Training
	6 hrs./session X 2 sessions

	Teachers
	School-based Training
	Multiple sessions; 

approx. 2-10 hrs./school

	LITs
	NLU Graduate Courses
	8 courses offered between summer ’07 and spring ’08, 2-3 semester hours each


Professional Development Activities

Literacy Intervention Teachers (LITs)

2007-2008 School Year
	Date
	Duration
	Topic
	Intended recipients
	# of eligible participants
	# attending

	9-6-2007
	6 hours
	Roles & Responsibilities; Student Data Collection; Work Plan
	Cohorts I & II
	31
	28

	9-7-2007
	6 hours
	M-Class training
	Cohorts I & II
	31
	27

	9-14-2007
	6 hours
	Co-teaching; BRI; Creating Student Folders
	Cohort II
	16
	15

	9-21-2007
	6 hours
	Scheduling; Effective Literacy Teams; 

Palm Pilot Practice; BRI implications and analysis
	Cohorts I & II
	31
	29

	9-28-2007
	6 hours
	Achieving Maximum Potential AMP Training
	Cohort II
	16
	13

	10-5-2007
	6 hours
	Literacy Intervention; Analyzing BRI data
	Cohorts I & II
	31
	28

	10-12-2007
	6 hours
	Literacy Intervention; Data analysis
	Cohorts I & II
	31
	24

	10-26-2008
	6 hours
	Summarizing & Synthesizing with non-fiction texts
	Cohorts I & II
	31
	24

	10-31-2007
	6 hours
	Continued with Summarizing & Synthesizing with non-fiction texts
	Cohorts I & II
	31
	28

	11-2-2007
	6 hours
	Lessons That Change Writers, Grades 5-9; Nancie Atwell
	Cohorts I & II
	31
	24

	11-7-2008
	6 hours
	Interpreting Data, BRIs, Fluency Snapshots, Spelling Inventories
	Cohorts I & II
	31
	28

	11-9-2007
	6 hours
	Completing Data Analysis, instructional implications & developing interventions; Diagnostic Decision Making Model
	Cohorts I & II
	31
	27

	11-16-2007
	6 hours
	Words Their Way Analysis; Model Intervention Plan; Intervention Strategies
	Cohorts I & II
	31
	27

	11-30-2007
	6 hours
	Vocabulary Across the Curriculum
	Cohorts I & II
	31
	28

	12-14-2007
	6 hours
	Morphology; Developing Intervention Plans
	Cohorts I & II
	31
	27

	12-21-2007
	6 hours
	Guided Reading for ELL; What Good Morphology Teaching Looks Like; Short & Long term implementation plans
	Cohorts I & II
	31
	28

	1-18-2008
	6 hours
	Intervention; Analyze student work, spelling inventories & Learning First data
	Cohort II
	16
	13

	1-10-2008
	6 hours
	PRC2
	 Cohort II
	16
	14

	2-15-2008
	6 hours
	PRC2 workshop; Formative assessments with text sets
	Cohorts I & II
	31
	27

	2-22-2008
	6 hours
	Word Sorts With Donald Bear
	Cohorts I & II
	31
	30

	2-29-2008
	6 hours
	Word Knowledge – Word study strategies in classroom intervention
	Cohorts I & II
	31
	26

	3-24-2008
	6 hours
	Intervention Plan Components; Word study & comprehension intervention plan; Checking for understanding

Identifying progress monitoring tools

Book talk
	Cohorts I & II
	31
	25

	3-28-2008
	6 hours
	Learning to look at classroom observations; Debrief and share experiences
	Cohorts I & II
	31
	26

	4-18-2008
	6 hours
	Intervention Plans/Assessment Tools, student artifacts; considering evidence of learning in diverse classrooms; checking for understanding
	Cohorts I & II
	31
	26

	4-25-2008
	6 hours
	Evidence of comprehension strategies, assessment, and components being utilized at schools
	Cohorts I & II
	31
	23


Technology Professional Development Activities

All 6-8 Grade Classroom Teachers, Literacy Intervention Teachers and District Coordinators

2007-2008 School Year
	Date
	Duration
	Topic
	Intended recipients
	# of eligible participants
	# attending

	11-27-2007
	6 hours
	GoKnow Software Applications
	Coordinators and LITs
	10
	10

	11-28-2007
	6 hours
	GoKnow Software Applications
	Coordinators and LITs
	10
	10

	11-29-2007
	6 hours
	GoKnow Software Applications
	Coordinators and LITs
	10
	10

	1-14-2008
	6 hours
	GoKnow Software Applications
	Teachers
	28
	28

	1-15-2008
	6 hours
	GoKnow Software Applications
	Teachers 
	34
	34

	1-16-2008
	6 hours
	GoKnow Software Applications
	Teachers
	38
	38

	1-17-2008
	6 hours
	GoKnow Software Applications
	Teachers
	33
	33

	1-18-2008
	6 hours
	GoKnow Software Applications
	Teachers
	35
	35

	4-11-2008
	6 hours
	Palm Pilot Training and GoManage  Software
	Teachers
	20
	20

	5-22-2008
	6 hours
	Palm Pilot Training and GoManage Software
	Teachers
	20
	20


 Professional Development Activities

All Striving Readers Treatment Schools Principals

2007-2008 School Year

	Date
	Time allotted to the session
	Topic
	# of eligible participants
	# attending

	9-20-2007
	3.5 hours
	Create a community of learners with a coherent vocabulary related to adolescent learners.
	30
	26

	10-18-2007
	3.5 hours
	To realize the need to have students Asking Better Questions within the classroom. Begin to discuss the book study for the year Results, Now.
	31
	27

	11-14-2007
	3 hours
	Experience writing in response to the text.  Look closely at data analysis.  
	31
	22

	12-19-2007
	3 hours
	Explore various ways to observe high quality vocabulary instruction.
	31
	25

	1-16-2008
	3.5 hours
	Learning to look closely at the Striving Readers components with an emphasis on PRC2.
	31
	30

	2-20-2008
	7 hours
	Learning to Look:  Observing Components of the Striving Readers Grant in Classroom Instruction.
	31
	28

	4-16-2008
	3.5 hours
	Learning to Look:  Observing Components of the SR Grant in classroom instruction
	31
	29

	4-16-2008
	3 hours
	Progress Monitoring
	31
	29

	5/3-7/2008
	4 days
	International Reading Association (various topics were presented to the recipients)
	28
	24

	5-21-2008
	3.5 hours
	Coming Together as Readers  was the topic for discussion.

Share experiences and topics covered at the International Reading Association.  Explore GoKnow training for the administrators.
	31
	23


Saturday Seminars - Professional Development  

 All 6-8 Grade Classroom and Resource Teachers, Literacy Intervention Teachers, Principals and District Coordinators

2007-2008 School Year

	Date
	Time allotted to the Session
	Topic
	Intended recipients
	# of eligible participants
	# attending

	9-15-2007
	3 Hours
	Lesson Planning

Classroom Libraries

Fluency Snapshots
	All Striving Readers Teachers and

Administrators
	159
	159

	10-27-2007
	3 Hours
	Summarizing

Readers’ Response

Handheld Training
	All Striving Readers Teachers and

Administrators
	86
	86

	11-17-2007
	3 hours
	Reading Response

Handheld Training

Summarizing
	All Striving Readers Teachers and

Administrators
	67
	67

	12-01-2007
	3 Hours
	ISAT

Jeopardy

Questioning/Summarizing


	All Striving Readers Teachers and

Administrators
	83
	83

	2-23-2008
	3 Hours
	Word Study
	All Striving Readers Teachers and

Administrators
	         111
	111


 Follow up Institutes - Professional Development  

 All 6-8 Grade Classroom and Resource Teachers, Literacy Intervention Teachers, Principals and District Coordinators

2007-2008 School Year

	Date
	Place
	Time allotted to the session
	Topic
	Intended recipients
	Number of eligible participants
	Actual number of participants

	10-19-2007
	Henson
	3 Hours
	Questioning
	All Striving Readers Teachers, LITs, and Administrators
	139
	139

	12-7-2007
	Price
	3 Hours
	Academic Vocabulary
	All Striving Readers Teachers, LITs, and Administrators
	98
	98

	1-12-2008
	Burroughs
	3 Hours
	PRC2
	All Striving Readers Teachers, LITs, and Administrators
	125
	125

	3-29-2008
	Smyth
	3 Hours
	Text Structure
	All Striving Readers Teachers, LITs, and Administrators
	106
	106


School Based Professional Development Activities

All 31 Striving Readers Treatment Schools

2007-2008 School Year
	Date
	Place
	Time allotted to the session
	Topic
	Intended recipients
	# of eligible participants
	# attending

	9/18/2007
	Bethune
	1 hour
	Components of Striving Readers Project
	6th, 7th 8th and Special Ed Teachers
	7
	7

	9/26/2007
	Bethune
	1 hour
	Summarization Strategy Demonstration lesson Using a variety of techniques.
	6th, 7th 8th and Special Ed Teachers
	7
	14

	8/28/2007
	Carson 
	6 hours
	Components of Striving Readers Project
	New Striving Readers Teachers
	6
	6

	3/27/2008
	Carson 
	1 hour
	PRC2
	Literacy Team/Striving Readers Teachers
	12
	12

	10/20/2007
	Colemon School 
	3 hours
	Utilizing Whole-Part-Whole Framework
	6th, 7th 8th and Special Ed Teachers
	6
	6

	12/18/2007
	Coles
	1 hour
	Parent Seminar
	6th, 7th 8th and Special Ed Teachers
	10
	10

	1/15/2008
	Coles
	1 hour
	Summarization Strategy, PRC2
	6th, 7th 8th and Special Ed Teachers
	10
	6

	4/1/2008
	Coles
	1 hour
	Text Structure, PRC2
	6th, 7th 8th and Special Ed Teachers
	10
	8

	11/13/2008
	Coles
	1 hour
	Progress Monitoring Summarization
	6th,7th,8th, and Special Ed Teachers
	10
	10

	1/17/2008
	Cook
	1 hour
	PRC2
	6th, 7th 8th and Special Ed Teachers
	10
	16

	1/17/2008
	Cook
	1 hour
	PRC2
	6th, 7th 8th and Special Ed Teachers
	10
	16

	4/8/2008
	Cook
	1 hour
	PRC2
	6th, 7th 8th and Special Ed Teachers
	10
	6

	10/3/2007
	Cook School 
	1 hour
	Literacy Team Overview
	6th, 7th 8th and Special Ed Teachers
	10
	16

	8/30/2007
	Eberhart
	3 hours
	Writing About Reading
	6-7-8 grade teachers
	15
	15

	11/19/2007
	Eberhart
	1 hour
	Fluency Snapshots
	6-7-8 grade teachers
	13
	13

	4/24/3008
	Eberhart School 
	1 hour
	PRC2 reflection and review
	6-7-8 grade teachers
	13
	13

	9/12/2007
	Fiske
	1 hour
	Components of Striving Readers Project
	6-7-8 grade teachers and principal
	6
	6

	10/3/2007
	Fiske
	1 hour
	AMP Parent Meeting
	Parents
	10
	2

	2/13/2008
	Gale
	1 hour
	Writing to Explore Meaning
	Literacy Team
	10
	10

	1/28/2008
	Gompers
	1 hour
	Summarizing/ Questioning Strategies
	6th, 7th 8th and Special Ed Teachers
	12
	8

	2/4/2008
	Gompers
	1 hour
	Using Data/Morphology
	6th, 7th 8th and Special Ed Teachers
	12
	5

	4/11/2008
	Gompers
	1.5 hours
	PRC2
	6th, 7th 8th and Special Ed Teachers
	12
	14

	10/15/2007
	Gompers School 
	1 hour
	Literacy Team Overview
	6th, 7th 8th and Special Ed Teachers
	12
	12

	9/26/2007
	Henson
	1 hour
	Components of Striving Readers Project
	6-7-8 grade teachers
	6
	6

	11/28/2007
	Henson
	1 hour
	Fluency Snapshots
	6-7-8 grade teachers
	6
	6

	12/19/2007
	Henson
	1 hour
	Spelling Inventories
	6-7-8 grade teachers
	8
	8

	1/10/2008
	Henson
	1 hour
	Technology in the classroom
	6-7-8 grade teachers
	8
	8

	1/30/2008
	Henson
	1 hour
	Read Alouds
	6-7-8 grade teachers
	8
	8

	1/30/2008
	Henson
	2 hours
	PRC2 demonstration lesson
	6-7-8 grade teachers observing lesson
	8
	8

	3/12/2008
	Henson
	1 hour
	PRC2
	6-7-8 grade teachers
	8
	8

	4/11/2008
	Henson School 
	2 hours
	PRC2 demonstration lesson
	6-7-8 grade teachers observing lesson
	3
	3

	10/2/2007
	Linne
	1 hour
	AMP Parent Meeting
	Parents
	15
	10

	10/11/2007
	Linne
	1 hour
	Parent Reading Night & Independent Reading
	6-7-8 grade teachers
	10
	10

	10/25/2007
	Linne
	1 hour
	Data Analysis
	6-7-8 grade teachers
	10
	10

	12/13/2007
	Linne
	1 hour
	Spelling Inventories
	6-7-8 grade teachers
	10
	10

	5/1/2008
	Linne
	1 hour
	PRC2
	6-7-8 grade teachers
	10
	10

	4/26/2007
	Lovett
	1 hour
	PRC2
	6-7-8th grade teachers
	9
	8

	4/11/2008
	Lovett
	1 hour
	Progress Monitoring
	Literacy Team and 6th-8th grade teachers
	9
	5

	10/10/2007
	Price
	1 hour
	Purpose of Literacty Teams-Questioning
	6-7-8 grade teachers
	7
	7

	10/24/2007
	Price
	1 hour
	Fluency Snapshots & Spelling Inventories
	6-7-8 grade teachers
	7
	7

	12/5/2007
	Price
	1 hour
	Fluency Snapshot
	6-7-8 grade teachers
	7
	7

	1/29/2008
	Price
	1 hour
	Read Alouds, independent reading
	6-7-8 grade teachers
	10
	10

	4/9/2008
	Price
	2 hours
	PRC2 demonstration lesson
	6-7-8 grade teachers observing lesson
	7
	7

	4/23/2008
	Price
	1 hour
	PRC2
	6-7-8 grade teachers
	7
	7

	4/30/2008
	Price
	1 hour
	Rubrics
	6-7-8 grade teachers
	7
	7

	5/21/2008
	Price
	1 hour
	LIST & SEC surveys
	6-7-8 grade teachers
	7
	7

	2/13/2008
	Price School 
	2 hours
	PRC2 demonstration lesson
	6-7-8 grade teachers observing lesson
	5
	5

	10/23/2007
	Reavis
	1 hour
	Academic Vocabulary
	6th, 7th 8th and Special Ed Teachers
	5
	5

	2/28/2008
	Reavis
	1 hour
	PRC2
	6th, 7th 8th and Special Ed Teachers
	5
	5

	3/27/2008
	Reavis
	1 hour
	PRC2
	6th, 7th 8th and Special Ed Teachers
	6
	4

	12/13/2007
	Salazar
	1 hour
	Readers’ Notebooks
	6-7-8 grade teachers
	10
	10

	2/6/2008
	Sheraton Hotel
	2 hours
	Components of Striving Readers Project
	NCLB participants
	22
	22

	 2-8-2008
	Sheraton Hotel
	2 hours
	Components of Striving Readers Project
	NCLB participants
	25
	25

	10/1/2007
	Smyth
	1 hour
	AMP Parent Meeting
	Parents
	20
	15

	10/22/2007
	Smyth
	1 hour
	Reading Workshop
	6-7-8 grade teachers
	7
	7

	1/11/2008
	Smyth
	1 hour
	Getting Started on the First 20 days of independent reading
	6-7-8 grade teachers
	7
	7

	5/19/2008
	Smyth
	1 hour
	LIST & SEC surveys
	6-7-8 grade teachers
	7
	7

	10/1/2007
	Talcott
	2 hour
	PRC2
	Literacy Team/Striving Readers Teachers
	12
	12

	10/29/2007
	Talcott
	1 hour
	Learning Point Lesson Plans
	Literacy Team/Striving Readers Teachers
	12
	12

	9/19/2007
	Telpochcalli
	1 hour
	AMP Parent Meeting
	Parents
	10
	8

	1/11/2008
	Telpochcalli
	1 hour
	Words Their Way
	6-7-8 grade teachers
	6
	6

	1/18/2008
	Telpochcalli
	1 hour
	Strategy instruction
	6-7-8 grade teachers
	6
	6

	2/15/2008
	Telpochcalli
	1 hour
	PRC2
	6-7-8 grade teachers
	6
	6

	3/28/2008
	Telpochcalli
	1  hour
	Writing About Reading
	6-7-8 grade teachers
	6
	6

	10/3/2007
	Volta 
	1 hour
	New Teacher Orientation
	All new Striving Readers Teachers
	5
	5

	10/17/2007
	Volta 
	1 hour
	Progress Monitoring Students
	Literacy Team and Striving Readers Teachers
	15
	15

	10/30/2007
	Volta 
	1 hour
	Palm Pilots
	Literacy Team/Striving Readers Teachers
	15
	15

	11/14/2007
	Volta 
	1 hour
	Response to Reading
	6-7-8 grade teachers
	12
	12








Analyzed (n=4,688)


Tier 1 (n=2,197)


Tier 2 (n=724)


Tier 3 (n=1,767)





Not Analyzed (n=1,180)





Not assigned to a tier (missing 2007 ISAT; ELLs also missing 2007 IMAGE) (n=353)





52 students were ELL


38 students were S.E.


5 students were both ELL and S.E.


249 students were neither ELL nor S.E. (missing 2007 ISAT score)


9 students were missing ELL/S.E. status.





Assigned to a tier but not analyzed for other reasons (n=827)





Cohort 1 students with valid 2007 ISAT but missing baseline ISAT reading score (n=672)


244 students were ELL and not tested on the ISAT (may have been assigned based on IMAGE score)


12 students were S.E..


59 students were both ELL and S.E.


304 students were neither ELL nor S.E.


53 students were missing ELL and S.E. status. 





Missing ISAT 08 score (n=144)


4 students were S.E. students


1 student was neither ELL nor S.E.


139 students had no data for 2008





Missing baseline ISAT math score  (n=11)


6 students were S.E. students 


5 students were neither ELL nor S.E.











Analyzed (n=4,655)


Tier 1 (n=2,351)


Tier 2 (n=750)


Tier 3 (n=1,554)





Not Analyzed (n=1,315) 





Not assigned to a tier (missing 2007 ISAT; ELLs also missing 2007 IMAGE) (n=339)





47 students were ELL 


34 students were S.E.


3 students were both ELL and S.E.


190 students were neither ELL nor S.E. (missing 2007 ISAT score)


65 students were missing ELL/S.E. status.





Assigned to a tier but not analyzed for other reasons (n=976)





Cohort 1 students with valid 2007 ISAT but missing baseline (2006) ISAT reading score  (n=776)


270 students were ELL and not tested on the ISAT (may have been assigned based on IMAGE score)


36 students were S.E. students


87 students were both ELL and S.E.


330 students were neither ELL nor S.E.


53 students were missing ELL and S.E. status. 





Missing ISAT 08 score (n=192)


192 students had no data for 2008





Missing baseline ISAT math score  (n=8)


4 students were S.E. students 


4 students were neither ELL nor S.E.




















Control Schools (n=32)


Students (n=5,868)








Treatment Schools (n=31)


Students (n=5,970)








Eligible Schools (n=63)


Students (n=11,838)








� Note that these scales combine program components 4 (purposeful assessment) and 5 (data driven instruction) into a single scale, since data sources that were used during Year 2 did not adequately distinguish these concepts.


� Note that the second sub-component of the Targeted Intervention model, “Increased direct and supported instruction—an additional 20-30 minutes per day,” could not be directly measured through existing data sources and is not included in the fidelity scale.





� Among the “other” responses, assistant principal was most common.  


� It should be noted that the final model obtained for the 6th-grade Tier 3 students model with interactions is the same as the one obtained for the final model without interactions terms (see model 4).


� It should be noted that one of the schools was not included in these analyses because there were no students in that school with complete data.


� This figure includes 0.6% “crossover” students who moved between treatment school and control schools since the program began—including 41 students moving from a treatment school to a control school, and 36 students moving from a control school to a treatment school.


� Since none of the interactions were significant, this final model is the same as model 5 (without interactions).
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