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Executive Summary for the Ohio Striving Readers Year 1 Implementation Study

The time period covered by this report is September 2006 through August of 2007.  The Ohio Department of Youth Services (ODYS) operates as a public school educational district in the state of Ohio.  It operates a total of seven high schools, each located at one of the juvenile correction facilities geographically dispersed across the state.  These schools operate year-round and offer four terms of schooling in each academic year.  Each term has approximately 45 instructional days and across the four terms delivers approximately 180 days of instruction.  These 180 days of instruction are comparable to the number of days offered by other schools in the state where the instructional days are delivered between September and June.  The ODYS academic year begins in July and ends in June.  For the data being reported herein, the timeframe cuts across two academic years.  This situation has no impact on the delivery of the instruction in either the Read 180 or the traditional classes, but does have ramification for the timing of assessments like the California Achievement Test (CAT), which is administered at admission into the facility and at the end of each academic year (June) or as the youth exits from the facility, if prior to the end of the academic year.  

One of the things that make this research interesting and challenging is that the youth are constantly entering and exiting from the facility, often with little advance notice to the teachers and support staff at each facility.  Decisions on placement into and release from the facility are made by juvenile court judges who are outside of the auspices of ODYS.   Further, each youth is given a planned release date (PRD) at sentencing.  The actual release date may be shorter, longer or the same as the PRD depending on the behavior of the youth and the ruling of the juvenile court judge during the time of incarceration of the youth.  This constant entry into and egress from each school present unique challenges to the teaching staff and thorny data collection and analysis issues for the evaluator.  

There is a good, but arms length relationship between the ODYS and the evaluation team at The Ohio State University.  The staff at ODYS has been instrumental in helping the evaluation team gain timely entry into each of the youth facilities.  They have also provided de-identified data of each youth in the schools in a timely fashion on a quarterly basis.  This occurs through ODYS personnel working at the State of Ohio Computer Center (SOCC).  The ODYS staff at the SOCC supply the evaluators with an electronic, encrypted, de-identified longitudinal data file containing student achievement, treatment assignment, daily class attendance, and student movement records.  Additional coded data are also provided on an as need or as available basis, e.g., listing of identified youth included in the Governor’s early release program.

Description of the Targeted Intervention

Read180, developed by Scholastic, is a reading intervention program that focuses on improving reading ability for youth who are reading below grade level expectation for youth in grades four to 12.   Read180 encompasses 90 minutes of daily instruction, broken down into five components – whole group, individualized learning, computer activities, small group, and wrap up. The first and last segments, 20 and 10 minutes respectively, include the teacher and student together. The remaining three components provide 20 minute rotations of students in small groups. Scholastic provides teaching materials to the teachers and curriculum specific books to students. Read180 teachers are initially provided with 2 days of training on the Scholastic material and then provided with additional days of inservice each year.

ODYS implemented Read180 as an alternative to the traditional English classes offered at the seven high school facilities. Targeted students must be: 1) assigned to the care of ODYS for more than six months beyond October 2006; 2) below proficient in reading level (as assessed by the Scholastic Reading Inventory (SRI)), but above the below basic category; and, 3) a non-high school graduate. In ODYS, female students are allocated to one facility, and male students are allocated to one of six male-only facilities based, in part, on the type of offense, available space, and on programming needs. Eligible students were randomly assigned within each facility to the intervention or to the comparison condition using a computer-based random number generator specified by the evaluator. Ineligible youth still enrolled in school were placed in the traditional English class along side the eligible youth randomly assigned to the traditional classes. 

Youth move through the ODYS – from in-take, to home facility, to classroom assignment. Table 1 summarizes the number of youth entering ODYS in a given quarter. In addition the table presents the number of youth assigned to Read 180 or traditional English and, once assigned, how many youth received at least one class session in either the treatment (e.g., R180 instruction) or the comparison group (e.g., English classes) in the quarter they entered ODYS. Although youth are in ODYS and assigned to Read180 or traditional English in a relatively short amount of time (average two week time lapse) there are a substantial number of youth who do not receive treatment in the quarter they arrive. This is partially due to the fact that some youth arrive at the end of a quarter or during intersession and therefore do not have an opportunity to receive instruction in a particular quarter. Although this occurred in each quarter, this helps to explain why youth in fall 2006 might not have received any classroom instruction. After the project took hold (e.g., Winter 2007 and after) and youth were assessed as they entered ODYS for eligibility and assigned accordingly, a substantial number of youth assigned to Read 180/Traditional did not receive treatment partially because of the average 40-60 days at in-take.  Youth entering the ODYS system are first assigned to the in-take facility.  There they are screened, assessed and assigned to one of the seven high schools.  Treatment in Read 180 does not begin until the youth is transferred from the in-take facility to one of the seven high schools as their home facility.  Once at their home facility, they are placed into the Read 180 or Traditional English class according to the specified random assignment allocation.

The number of youths displayed in Table 1 represents a non-duplicated count of youth assigned to the various conditions.  This table does not display the number of youths in the Read 180 or traditional assignment at a given point in time as youths constantly enter and exit the ODYS system, which we discuss next.

Table 1. Eligible Youth Defined, Assigned to R180 or Traditional, and Treatment Received by Quarter

	 Quarter
	Youth Entering ODYS
	Ineligible
	Assigned to R180 Classes
	Received R180 Treatment
	Assigned to Traditional Classes
	Received Traditional Treatment

	Fall Quarter 06 

or Before
	2103
	1633
	257
	218
	213
	149

	Winter Quarter 07
	410
	294
	62
	14
	54
	38

	Spring Quarter 07
	372
	269
	58
	0
	45
	0

	Summer Quarter 07
	374
	268
	45
	2
	61
	40


Incarcerated youth are also known to move across schools given the school level needs and constraints. Therefore Table 2 presents youth who have been released from ODYS and have returned as well as the number of youth who moved across schools while at their ODYS stay. In the table below, the movement is defined to be after the youth arrives at the placement facility, i.e., moving from intake to the placement facility is not defined as a move; only movement after they arrive at their initial placement is considered as movement for the purposes of this report.  If a student has been assigned to Read 180 or to the traditional English class, they remain in that assignment as they move to a new facility.

Table 2. Youth Movement: Released and Returned to ODYS and Mobility Across Schools

	Movement Type
	# of Movements
	Ineligible
	Read180
	Traditional

	
	
	Frequency
	%
	Frequency
	%
	Frequency
	%

	ODYS Released and Returned 
	0
	2084
	84.6
	384
	88.5
	312
	86.4

	
	1
	203
	8.20
	13
	03.0
	6
	01.7

	
	2
	5
	0.20
	0
	00.0
	0
	00.0

	School Mobility
	0
	1949
	79.1
	340
	78.3
	273
	75.6

	
	1
	328
	13.0
	53
	12.2
	42
	11.6

	
	2
	23
	0.9
	6
	1.3
	3
	00.8


The proportion of youth moving in and out of ODYS and moving across schools are relatively similar across all groups (e.g., ineligible, Read180, and traditional). Despite their similarities, it does show that some youth do leave and return which influences the impact analyses and results. 

A central component to the Read 180 intervention is the literacy coach. The Literacy Coach position requires administrative certification.  This design allowed for the Coach to be the immediate supervisor of the targeted intervention staff (i.e.,-Read 180 teacher and classroom aide).  At the beginning of the implementation of the targeted intervention program Scholastic Read 180, the Literacy Coach was active in supporting and overseeing that the fidelity of the program was maintained.  As the targeted portion of the project has become established, the Literacy Coaches have become less active in the daily Read 180 classroom activities and concentrated on their part of the whole school intervention (see below).  The Literacy Coach will continue to supervise and evaluate the Read 180 classroom staff throughout the project.

Logic Model for the Targeted Intervention

The logic model for the Read 180 targeted intervention is presented in Figure 1. The targeted intervention logic model has three main components.  The Program Inputs/Activities are events related to the classroom but do not take place in the classroom.  These components mainly consist of making sure that program staff are properly trained to perform their appropriate duties.  

The Classroom Practices: Intermediate Outcomes, includes a list of the main programmatic components that are provided as treatment to the students.  This specifically addresses the five components of the Read180 design (whole group, 3 rotations, and wrap up) the strategies anticipated to be acquired by the students, and the resources needed to accomplish these goals.

The final heading is Student Outcomes.  In general these are the desired goals of the project, short and long term. Specifically, this model shows how the theoretical implementation is designed to enhance the reading achievement of the eligible youth.  The key long-term outcome variable is the reading achievement of the youth as assessed by the Scholastic Reading Inventory (SRI).  Secondary outcome variables are the reduction of recidivism of the incarcerated youth after release from the ODYS program, the California Achievement Test (CAT) and the Ohio Graduation Test (OGT). The OGT is only taken by a relatively small percent of the students at ODYS.  Short term outcome variables of increased vocabulary, self efficacy and literacy fluency are also specified in the model.  

Design of the Year 1 Targeted Intervention Implementation Study

ODYS’s targeted intervention implementation study centers on two over-arching research questions: 

(1) What was the level of implementation and variability of professional development/support for coaches, Read180 teachers/Aids, and principals in Year 1?

(2) What was the level of implementation and variability of classroom instruction in Year 1?

The first research question is answered through Professional Development (PD) attendance records provided by ODYS. The second research question is addressed by: (a) the teacher logs recording daily time allocations per class, (b) weekly observations by the project evaluators, and (c) quarterly visits by a representative from Scholastic who visits each of the seven high schools to provide technical assistance to the instructional staff and observe how the program is being implemented.  

Figure 1 Read 180 Targeted Intervention Logic Model 


[image: image1]

Table 3 presents the type of professional development activity provided to the literacy coaches along with the number and percentage of coaches present. Since there is a coach at each facility and there are seven facilities all coaches received the day one and day two Read 180 training. These sessions were provided by Scholastic. Two literacy coaches did not receive the Leadership Training and the First Three Weeks Training. These two literacy coaches had not yet been hired and were never provided with make-up sessions.  

Table 3a Literacy Coach Professional Development Activity: Year 1 

	PD Activity
	# of hours
	# of Coaches present
	% of Coaches present

	Literacy Coach Leadership Training
	5
	5
	71.4

	Read 180 Implementation Day One
	5
	7
	100

	Read 180 Implementation Day two
	5
	7
	100

	Read 180: The First Three Weeks
	5
	5
	71.4


The latter three PD activities were also provided to the Read180 teachers and Aides. All seven teachers and aides participated in these PD activities. Since there is one teacher and aide assigned to each facility the attendance for these three PD activities was 100%. Classroom teachers and aides received 15 hours of PD on the Read 180 program prior to implementation. 

In most successful school enhancement programs, it is necessary for there to be strong leadership support from the principal.  In the present situation, the principal at each facility was provided with five hours of leadership training associated with the Read 180 program but also applicable to other instructional situations as well.  All seven (100%) principals attended the training.

Table 3b summarizes the percentage of professional development activities with all applicable participants in attendance for each type of targeted intervention participant (teachers, aids, coaches and principals) across the seven facilities. Each facility had all Read180 teachers, aids, and building principals participate in the respective PD activities offered. Facilities three and four had half (n = 2) of the literacy coach PD activities with 100% attendance. This was due to two literacy coaches missing the leadership training and first three weeks training, as was mentioned previously. Overall PD participation was evaluated using the following scale:

High = 75-100% of PD activities for the lowest participant type with all participants in attendance 

Moderate = 50-74% of PD activities for the lowest participant type with all participants in attendance

Low = less than 50% of PD activities for the lowest participant type with all participants in attendance

Therefore, five of the seven facilities were high in PD participation while the remaining two facilities were moderate.

Classroom instruction was primarily measured by teacher log start time and amount of time spent on each portion of the daily lesson.  These data were recorded on daily logs maintained by the classroom teacher or aid and monitored by the literacy coach.  Each literacy coach across the seven facilities requested that either the Read180 teacher or Aide record the time they started Read180 instruction and the amount of time each day allocated to the five components that make up the class. 

Table 3b Percentage of Targeted Intervention Professional Development activities with Attendance by Facility

	Facility
	Teachers/Aides

(3 PD types)
	Coach

(4 PD types)
	Principal

(1 PD Type)
	Overall

	1
	100
	100
	100
	High

	2
	100
	100
	100
	High

	3
	100
	50*
	100
	Moderate

	4
	100
	50*
	100
	Moderate

	5
	100
	100
	100
	High

	6
	100
	100
	100
	High

	7
	100
	100
	100
	High

	Total 
	100
	86
	100
	High

	* Two coaches hired too late for literacy coach leadership training and The First Three Weeks Training. 


Table 3c summarizes the amount of Read180 instruction for each facility disaggregated by quarter. Although each facility has between one and four sections of Read180 (taught by the same teacher and aid) this table aggregates instructions across these sections. Due to institutional issues at many sites, maintaining the 90 minute model proved difficult because students were either late being brought to class or had to leave early, situations beyond the teacher’s control. In addition, instruction was cut short by facility specific events (absent teacher for two months in facility 1; water pipe burst leaving 3 weeks of no instruction for facility 3) and general events that spanned across facilities (fire drills, weather emergences, and security threats). 

Table 3c Average Minutes of Instruction Aggregated Across Blocks by Quarter and Facility.

	Facility
	Q1
	Q2
	Q3
	Q4
	Average
	Level

	1
	77
	47
	83
	77
	71
	Needs Improvement

	2
	73
	71
	74
	87
	76
	Moderate

	3
	86
	71
	66
	83
	76
	Moderate

	4
	89
	83
	72
	79
	81
	High

	5
	70
	81
	82
	78
	78
	Moderate

	6
	73
	73
	79
	79
	76
	Moderate

	7
	77
	78
	71
	84
	77
	Moderate

	Total
	79
	70
	75
	81
	77
	Moderate


Facility 1 had the least amount of average reported instruction in Year 1 (71 minutes) where as facility four had the most (81 minutes). Facility 1’s read180 teacher was absent for two months in quarter one, limiting the amount of instruction. All other facilities had roughly 13/14 minutes of average instruction missing from the 90 possible minutes. Average minutes of instruction were scaled using the following rubric:

High = 80 minutes or more of instruction

Moderate = 74-79 minutes

Needs improvement = 73 and below

This scale was created with the knowledge that most missing instruction occurred during wrap up. If an average of 10 minutes of instruction was missing most of that time was because of wrap up with a possible additional few minutes in one of the other Read180 components. Therefore, it is believed that 10 minutes of missing instruction still illustrates a high level of program implementation. The amount of missing instruction after these 10 minutes becomes more problematic because the time missing approaches the potential for missing an entire rotation of instruction. Therefore, the “Moderate” categorization allowed for only five more missing minutes of instruction and “Needs Improvement” was defined by 17 minutes of average instruction.

Despite these categorizations, data were aggregated across blocks and only included one measure collected in the logs, the total amount of instruction.  Therefore, Appendix A presents all variables collected in the log disaggregated by block and facility. Tables A1 through A8 present data regarding the average instructional time, time-in-rotation, and the summed amount of time in all five components by quarter and by facility. Presented also is the average amount of time allocated to each component (e.g., whole group, small group, independent reading, computers, and wrap up) that comprises this 90-minute Read 180 instructional model. It should be noted that the reported amount of instruction includes those days where no instruction occurred where as the summed five components includes Read180 time only when instruction did occur. As such, the mean instruction time for the summed components is always larger than the quarterly average amount of instruction. In addition, although each quarter the total possible number of days of instruction vary slightly (42 to 49), the data presented in Appendix A very rarely reach these values. Missing data occurred when a date was not recorded in the log or a date was recorded but no data was available. Only when it was explicitly indicated by the log recorder (e.g., Read 180 teacher/aid) that instruction did not occur did we record that day’s instruction as zero. 

Most of the facilities are allocating the intended amount of time to the rotations. Therefore, whole group, small group, independent reading, and computers generally received an average of 18-19 minutes, which is close to the intended 20 minutes of instruction. Facility 2, however, had less time allocated to whole group in quarters one through three (7 to 9 minutes on average) but improves in quarter four (19 minutes). Most often in the first three quarters, the wrap-up portion of the model had to be reduced or skipped due to the shortened class lengths, so that the rest of the rotations in the model could be completed. Facility 4 appears to be an exception; as the 10 minute wrap up was completed more frequently. To note, beginning in Summer, the facilities went to the new schedule, which had time built in for class changes. As a consequence, most facilities had more time for the wrap up. Facility four however allocated more time than what was required and Facilities one, five, and six, depending on the block, still had difficulty allocating 10 minutes to wrap up.

The first term of implementation started October 2, 2006.  This was the second term of the ODYS school year.  As addressed above, most sites were not able to implement the full 90 minute model, primarily due to institution-specific logistical issues involving getting the youth to class on time and not having any time scheduled for movement between classes, particularly the first block in the morning and the first block after lunch.  Other institutional situations also presented some loss of class time; these would include fire drills, weather emergencies, security threats, etc, as was mentioned previously.  Tables 22 to 28 present data regarding the lag times between when the Read 180 class was scheduled to start relative to when the class actually started from Fall 2006 to Spring 2007. In Summer, class time was often longer than the 90 minutes allocated for Read180; therefore start time could not be calculated. These data, along with the amount of instructional time completed for all quarters, are presented for each facility. 

Aggregating data across all facilities (Table A8) shows that the amount of instructional time varies across quarters, with an average of 70 minutes in quarter 1 and 75 minutes in quarter 3. This is slightly less then the intended 90 minutes of instruction a day.  Omitted instruction minutes were often due to delays in class start times (roughly 7 minutes) as detailed above, and affected all of the facilities (see Tables A1 through A7). Delayed start times were most prevalent during the first block in the morning and the first block after lunch. Based upon this start time data ODYS changed the district class schedule to allow time for student movement between classes; this change was implemented during summer term 2007. 

While the less-than-90-minute model and the class start time delays were consistently issues for all facilities, the degree of effect varied across schools, as well as across quarters and blocks within a given school. For example, Facility 1 had an average amount of instruction of 40-55 minutes in quarter 2, depending on the block.  This increased substantially in quarter 3, to 78-85 minutes of instruction. Students enrolled in Facility 4, quarter 1 had exposure to almost the entire 90 minutes of instruction and continued to have a substantial amount of instruction (roughly 80 minutes) through quarter 2.  

In addition to the time logs provided by each institution, a quarterly report from the representative from Scholastic was obtained for each facility and each quarter. In the start-up stage of the Scholastic Read 180 program, each classroom was formally visited by the Project Director and a Scholastic Support Trainer on a quarterly basis.  The reason for these visits was to ensure the fidelity of the program through support from the Scholastic Trainer.  As the Read 180 Teachers gained experience, these visits have become semi-annual.  The Project Director also makes more frequent informal visits to each site.   The Scholastic representative reported that the program was consistently being implemented and on model at each site. 

Finally, the weekly log completed by the project evaluator at each facility was compared with the logs supplied by each facility.  Two specific things were examined.  First, the evaluator class log was compared with the log data supplied by the teacher for that day and class.  There was good consistency between the two logs.  Second, the teacher reported times on the class being observed were compared for consistency with non-observed times for classes for that teacher.  There was also good consistency across teachers and facilities.  

Summary of Level of Implementation Attained for Targeted Intervention

The Read180 intervention included a teacher and aid for each of the seven facilities along with a literacy coach and principal. The literacy coaches were required to attend four – 5 hour professional development activities. Five literacy coaches attended all of the sessions; two literacy coaches attended half of their required PD sessions. Read180 teachers and aids were required to attend three of the four PD sessions required by the literacy coaches while principals were to attend one of the four required literacy coach PD activities. All principals, teachers and aids were in 100% attendance across all PD activities. Therefore, we conclude that while two of the facilities were categorized as “moderate” in support implementation, the remaining five facilities implemented a high amount of personnel support. 

Read 180 instruction was consistently implemented across the seven facilities. While there were perturbations, variations across facilities were not unusual for most school settings.  Further, the perturbations lessoned over time and were addressed by whole school policy changes in class change time allocations after the spring quarter of 2007.  There were, however, local variations that will be monitored over time, e.g., the regular Read 180 classroom teacher at facility 1 was absent for two months in the spring quarter.; and, in the winter quarter at facility 3, a broken water pipe caused the program not to be implemented for a three week time frame.  While not expected, these are situations that impact school implementation.  Sub analyses will be conducted to see what potential effect these events had on the learning at these particular facilities.    

Description of the Striving Readers Project Whole School Intervention

The ODYS School District used the scientifically based research model of the State Institute for Reading Instruction – Adolescent Literacy (SIRI-AL) and a modified version of the English Language Arts Writing Academy. As a 45 hour based professional development program (with participants receiving between 28 and 22 of those hours in Year 1), SIRI-AL is to improve teaching quality in classroom reading and writing instruction by providing teachers with research based national knowledge and skills in these areas. A modified version of the Writing Academy was 18 hours in total and focused to build capacity for teachers to use Ohio’s Writing Academic Content Standards to inform instruction.  It is the intent that exposure to these teacher professional development activities will enhance the instruction of the teacher and ultimately improve student achievement in reading and writing. 

Both SIRI-Al and the Writing Academy were implemented across the curriculum.  Within the SIRI-AL model are four factors that affect adolescent literacy: orthographic knowledge, vocabulary knowledge, fluency, and comprehension.  The Writing Academy is designed so that teachers: understand the relationship between writing and learning, learn strategies for before, during, and after lessons, and analyze rubrics and other methods of assessing writing.

Both professional development components overlap such that both intend to provide: (a) direct instruction and scaffold learning, (b) students time to practice reading and writing, and (c) practice comprehension strategies in a meaningful context. The two program’s intent is to highlight key points with texts in small group discussion. In addition, both programs provided templates, resources, and assessment techniques to help each teacher incorporate the learning strategies into each classroom.  The SIRI-AL PD was provided in the summer of 2006 and the Writing academy information was presented in a series of on-going workshops in the Spring of 2007.

All teachers in each of the seven facilities were provided SIRI-AL and Writing Academy. This includes the English Language Arts teachers (ELA), Read180 teachers, and non ELA teachers. Non-ELA teachers taught such subjects as: Math, Science, History, and technical trades. 

The Literacy Coach position requires administrative certification.  This design allowed for the Coach to be the immediate supervisor of the targeted intervention staff (i.e.,-Read 180 teacher and classroom aide).  After the targeted intervention program was implemented, the Literacy Coach position transitioned to focus more on the whole school intervention.  The literacy coach position supports both the Read180 as well as the whole school intervention. 

Starting in November 2006, the Literacy Coaches received specific training on how to work with and coach the teaching staff.  The training was provided by the Ohio Department of Education.  The literacy coach training provided background knowledge in literacy and specifically taught strategies and methods to work with the teaching staff.  The Literacy Coaches gradually increased involvement with the teachers to assist and increase the integration of the literacy strategies that were part of the whole school intervention professional development (SIRI-AL and The Writing Academy).  The literacy Coach’s work with the teaching staff will continue throughout the duration of the project in addition to supervising and evaluating the Read 180 classroom staff.

Logic Model for the Whole School Intervention

The whole school intervention logic model, presented in Figure 2, has three main components.  The Program Inputs/Activities are events that relate to the classroom but are not taking place in the room.  They mainly consist of making sure that staff are trained in the literacy strategies so these methods can be incorporated into their classrooms/lesions.

The next heading is Classroom Practices: Intermediate Outcomes.  This briefly discusses what each of the literacy programs included and addresses.  The final heading is Student Outcomes.  In general these are the desired goals of the project, short and long term.  This project’s goal is to increase reading/learning capacity and thus reducing the chance of recidivism and improving students’ self-efficacy.

Design of the Year 1 Implementation Study for the Whole School intervention

The research design of assessing the implementation of whole school intervention centers around three general research questions, each specific to the three professional development programs implemented in Year 1: SIRI, Writing Academy and literacy coach’s role in whole school. These questions include:

What was the level of implementation and variability of SIRI-AL professional development for teachers, coaches, and building principals in Year 1?

What was the level of implementation and variability of Writing Academy professional development for teachers, coaches, and building principals in Year 1?

What was the level of implementation and variability of Literacy Coach professional development Year 1?

The primary data source linked to these research questions are PD attendance records. For research questions 1 and 2, a secondary source of information was the weekly observations by a member of the project evaluation staff.  These observations were not limited to the traditional English classes; each day of observation at a facility included an observation in at least one class outside of Read 180.  The observers were looking for evidence of concepts from SIRI-AL and/or the writing academy as they observed the teachers.  

Table 4a presents the average number and percentage of SIRI-AL hours attended by facility and Personnel type (e.g., teacher, LC, principal) and overall. Facility 2 has the highest percentage of teacher participation with teachers participating in roughly 70% of the total 28 PD hours. Facility 6 had the highest level of principal participation with principals in this facility participating in almost 81% of the total 22.75 hours. Facility 3 showed the highest total participation (62.9%) followed closely by facility 6 (61.7%). Low participation was consistent across personnel types for facility 1.  Average percentage of hours was scaled for teacher participation and the total participation. This scale includes:

High = 75% - 100%

Moderate = 50% - 74%

Needs Improvement = < 50%

At the teacher level, six facilities are moderately participating in the SIRI-AL professional development where one facility was rated “needs Improvement”. At the total building level, aggregating across all personnel types resulted in facility one shifting from moderate at the teacher level to “needs improvement” at the total level. The level of PD participation is largely due to the teacher and principal turn over. When a teacher leaves and a new teacher replacement is hired, the new teachers did not receive supplemental SIRI-AL training. Therefore, participation is limited for this PD activity.

Figure 2 Whole School Logic Model 
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Table 4a. Average Number and Percentage of SIRI-AL sessions attended by facility and Personnel type

	
	Teacher
	LC*
	Principal
	Total
	
	

	Facility
	N
	Average # of hours
	% of hours
	Average # of hours
	% of hours
	N
	Average # of hours
	% of hours
	N
	Average # of hours
	% of hours
	Teacher Level
	Total Level

	1
[image: image3.wmf]a


	24
	14.0
	50.0%
	17.5
	62.5%
	2
	1.8
	6.3%
	27
	13.0
	46.3%
	Moderate
	Needs Improvement

	2
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	26
	18.3
	70.4%
	28.0
	100.0%
	4
	8.8
	31.3%
	31
	16.5
	58.9%
	Moderate
	Moderate

	3
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	30
	17.8
	63.5%
	28.0
	100.0%
	3
	12.3
	43.8%
	34
	17.6
	62.9%
	Moderate
	Moderate

	4
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	38
	13.2
	47.2%
	22.75
	81.3%
	3
	16.3
	58.3%
	42
	13.7
	48.8%
	Needs Improvement
	Needs Improvement

	5
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	20
	15.8
	56.3%
	21
	75.0%
	2
	9.6
	34.4%
	23
	15.4
	55.2%
	Moderate
	Moderate

	6
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	35
	13.6
	59.8%
	21
	92.3%
	2
	18.4
	80.8%
	38
	14.0
	61.7%
	Moderate
	Moderate

	7
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	21
	16.5
	62.9%
	26.3
	100.0%
	2
	8.8
	33.3%
	24
	15.2
	57.8%
	Moderate
	Moderate
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 One teacher participated in preservice training instead of SIRI-AL; 4 additional teachers were hired after SIRI-AL was implemented
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 Three teachers and 2 principals had not yet been hired at the time of SIRI-AL training


[image: image12.wmf]c

  Four teachers and 1 principal not yet hired at time of SIRI-AL training
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 Three teachers had not yet been hired; one teacher was in preservice training instead of SIRI-AL
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 Four teachers had not been hired yet
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10 teachers had not yet been hired; 3 teachers missed 6 sessions due to preservice training. 
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 Five teachers and 1 principal had not yet been hired 

* Each facility has one LC

** Total number hours possible for facilities 1-5 is 28; total possible of PD hours for facilities 6 and 7 is 22.75 and 26.25, respectively. 

Table 4b. Average Number and Percentage of Writing academy sessions attended by facility and Personnel type

	
	Teacher
	LC*
	Principal
	Total
	
	

	Facility 
	N
	Average # of hours
	Avg.% of hours
	Average # of hours
	% of hours
	N
	Average # of hours
	Avg. % of hours
	N
	Average # of hours
	Avg. % of hours
	Teacher

Level
	Total

Level

	1
	19
	15.2
	84.21%
	15.0
	83.3%
	2
	0.0
	0.00%
	22
	13.8
	76.52%
	High
	High

	2
	18
	18.8
	99.12%
	17.5
	92.1%
	3
	9.2
	48.25%
	22
	17.5
	91.87%
	High
	High

	3
	28
	16.9
	93.65%
	18.0
	100.0%
	3
	6.7
	37.04%
	32
	15.9
	88.54%
	High
	High

	4
	27
	15.4
	85.49%
	16.5
	91.7%
	3
	4.5
	25.00%
	31
	14.4
	79.84%
	High
	High

	5
	18
	16.5
	91.67%
	18.0
	100.0%
	2
	3.8
	20.83%
	21
	15.4
	85.32%
	High
	High

	6
	31
	15.5
	86.02%
	15.0
	83.3%
	1
	12.0
	66.67%
	33
	15.4
	85.35%
	High
	High

	7
	17
	15.9
	88.24%
	18.0
	100.0%
	2
	12.0
	66.67%
	20
	15.6
	86.67%
	High
	High


* Each facility has one LC

Table 4b presents the average number of Writing Academy hours and percentage of participation hours by personnel type. High participation occurred across all facilities. Writing academy PD participation was scaled like the SIRI participation. All facilities rated high. 

The observers did not have an opportunity to observe pre-baseline teacher behavior for the SIRI-AL material, but were able to observe for pre teacher behavior for the writing academy.  There are generic instructional strategies embedded into the SIRI-AL material.  The observers occasionally saw evidence of a SIRI-AL strategy being used in the traditional classrooms, but cannot necessarily attribute this to the SIRI –AL training because these strategies are generic and could have been part of the teacher’s repertoire prior to receiving the training.  Further, the level of writing activity did not seem to change after the training on writing.  The potential impact of SIRI-AL and writing academy training appears to be relatively weak.  

Table 4c illustrates the type of Literacy Coach PD Activity, the number of hours for each activity and the number of literacy coaches in attendance. Remember that there is one coach per facility and there are seven facilities. Regardless of the PD activity there was a 100% attendance rate; all literacy coaches received all of their attended PD.

Table 4c Literacy Coach Whole School Professional Development

	PD Activity
	# of hours
	# of Coaches present
	% of Coaches present
	Level

	Getting to know each other, what does a Literacy Coach do? Coaching Activities (Level 1: informal, 2: more formal, 3: formal), Principled Practices Survey
	3
	7
	100
	High

	Defining a Coach; Standards for Literacy Coaches: required, discretionary; Coaching for Effective Reading and Writing Instruction
	3
	7
	100
	High

	Adolescent Literacy Across the Content Areas,  Observation tool
	3
	7
	100
	High

	Writing Academy Facilitator Training
	6
	7
	100
	High

	Adult/Adolescent Learning, Coaching Activities
	3
	7
	100
	High

	Context of Literacy, Coaching Conversations
	4
	7
	100
	High

	Literacy Context, Using assessment to guide instruction
	5
	7
	100
	High

	Adolescent Learners
	5
	7
	100
	High

	Define the Role of the LC
	5
	7
	100
	High


Summary of Level of Implementation Attained for Whole School

Intervention

The whole school implementation includes SIRI-AL, Writing Academy and Literacy Coach professional development. The latter two professional development types had high participation. The literacy coach professional development included all seven literacy coaches participating in each of the nine activities. The level of Writing Academy PD participation was also rated high regardless of the personnel type and facility. SIRI-AL had less teacher, principal and LC participation particularly due to the fact that it was implemented prior to Read180 implementation. There were several teachers and a few principals either hired right after SIRI-AL implementation or who were hired during Year 1 to replace teacher’s who had left. 

There was little facility variation in PD participation. Each facility had high literacy coach and writing academy participation while facility 2 had slightly less SIRI-AL participation relative to the other six facilities.

APPENDIX A

Table A1 High School 1: Quarter 1-4 Start Time and Instructional Time 

	
	
	Quarter 1 - Fall 06
	Quarter 2 - Winter 07
	Quarter 3 - Spring 07
	Quarter 4 - Summer 07

	R180 Measure
	Block
	N
	Min
	Max
	Mean
	SD
	N
	Min
	Max
	Mean
	SD
	N
	Min
	Max
	Mean
	SD
	N
	Min
	Max
	Mean
	SD

	LC Reported Amount of Instruction
	1
	40
	0
	86
	76.83
	13.27
	42
	0
	90
	42.05
	40.68
	32
	72
	90
	81.94
	4.70
	36
	0
	90
	73.47
	27.22

	
	2
	40
	85
	90
	87.20
	1.26
	42
	0
	90
	55.88
	42.23
	32
	70
	90
	85.44
	3.95
	36
	0
	90
	73.19
	22.57

	
	3
	40
	0
	87
	76.37
	20.06
	40
	0
	90
	47.50
	41.48
	32
	20
	90
	78.59
	13.60
	34
	0
	100
	85.41
	22.02

	
	4
	40
	0
	90
	69.33
	35.13
	40
	0
	90
	40.83
	43.53
	28
	60
	90
	85.07
	5.62
	
	
	
	
	

	LC Difference Between R180 Scheduled and Actual Start
[image: image17.wmf]a


	1
	39
	4
	21
	11.21
	4.63
	21
	5
	16
	9.95
	3.34
	31
	0
	15
	7.74
	4.15
	
	
	
	
	

	
	2
	40
	0
	5
	2.80
	1.26
	25
	0
	10
	2.84
	2.62
	32
	0
	23
	5.09
	4.39
	
	
	
	
	

	
	3
	38
	3
	65
	9.61
	9.61
	24
	0
	15
	7.04
	3.70
	29
	0
	53
	10.00
	11.37
	
	
	
	
	

	
	4
	32
	0
	6
	3.34
	1.62
	20
	0
	13
	4.35
	3.17
	28
	0
	10
	3.96
	2.67
	
	
	
	
	

	Actual Whole Group Length
[image: image18.wmf]b


	1
	
	
	
	
	
	21
	15
	30
	19.52
	3.12
	30
	12
	20
	18.87
	2.22
	33
	0
	20
	17.12
	5.59

	
	2
	
	
	
	
	
	25
	16
	30
	20.32
	2.21
	31
	20
	20
	20.00
	0.00
	34
	0
	50
	14.97
	10.29

	
	3
	
	
	
	
	
	22
	15
	30
	19.55
	3.05
	31
	0
	20
	17.65
	5.37
	32
	0
	30
	19.69
	4.00

	
	4
	
	
	
	
	
	18
	20
	30
	20.78
	2.49
	27
	0
	20
	19.26
	3.85
	
	
	
	
	

	Actual Wrap Up Length
[image: image19.wmf]b


	1
	
	
	
	
	
	21
	0
	9
	1.57
	2.64
	30
	0
	10
	2.70
	3.02
	33
	0
	10
	5.91
	4.41

	
	2
	
	
	
	
	
	25
	0
	10
	6.92
	3.26
	31
	0
	10
	5.29
	2.96
	34
	0
	20
	4.88
	5.32

	
	3
	
	
	
	
	
	22
	0
	10
	3.09
	3.26
	31
	0
	10
	2.94
	3.18
	32
	0
	20
	8.88
	3.90

	
	4
	
	
	
	
	
	18
	0
	10
	5.50
	3.29
	27
	0
	10
	5.48
	2.75
	
	
	
	
	


Table A1. High School 1: Quarter 1-4 Start Time and Instructional Time (Continued)

	
	
	Quarter 1 - Fall 06
	Quarter 2 - Winter 07
[image: image20.wmf]c


	Quarter 3 - Spring 07
	Quarter 4 - Summer 07

	R180 Measure
	Block
	N
	Min
	Max
	Mean
	SD
	N
	Min
	Max
	Mean
	SD
	N
	Min
	Max
	Mean
	SD
	N
	Min
	Max
	Mean
	SD

	Actual 1st Small Group Rotation Length
[image: image21.wmf]b


	1
	
	
	
	
	
	21
	13
	20
	19.67
	1.53
	30
	15
	23
	19.93
	1.08
	33
	0
	20
	18.18
	5.84

	
	2
	
	
	
	
	
	25
	20
	20
	20.00
	0.00
	31
	13
	20
	19.77
	1.26
	34
	0
	30
	18.53
	6.91

	
	3
	
	
	
	
	
	22
	20
	22
	20.09
	0.43
	31
	0
	20
	18.94
	3.97
	32
	0
	40
	19.38
	6.19

	
	4
	
	
	
	
	
	18
	17
	28
	20.28
	2.05
	27
	20
	22
	20.07
	0.38
	
	
	
	
	

	Actual 1st Independent Reading Rotation Length
[image: image22.wmf]b


	1
	
	
	
	
	
	21
	20
	20
	20.00
	0.00
	30
	20
	23
	20.13
	0.57
	33
	0
	20
	17.58
	6.63

	
	2
	
	
	
	
	
	25
	20
	25
	20.20
	1.00
	31
	17
	20
	19.90
	0.54
	34
	0
	30
	17.35
	7.51

	
	3
	
	
	
	
	
	22
	20
	25
	20.23
	1.07
	31
	0
	20
	19.35
	3.59
	32
	0
	60
	20.00
	8.80

	
	4
	
	
	
	
	
	18
	20
	25
	20.28
	1.18
	27
	20
	22
	20.07
	0.38
	
	
	
	
	

	Actual 1st Computer Rotation Length
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	1
	
	
	
	
	
	21
	0
	20
	19.05
	4.36
	30
	20
	23
	20.13
	0.57
	33
	0
	85
	21.36
	11.94

	
	2
	
	
	
	
	
	25
	0
	20
	19.20
	4.00
	31
	20
	20
	20.00
	0.00
	34
	10
	85
	21.76
	11.87

	
	3
	
	
	
	
	
	22
	0
	20
	19.09
	4.26
	31
	10
	20
	19.68
	1.80
	32
	10
	100
	22.81
	14.64

	
	4
	
	
	
	
	
	18
	0
	20
	18.89
	4.71
	27
	20
	20
	20.00
	0.00
	
	
	
	
	

	Total Time in 5 Read 180 components 
[image: image24.wmf]b


	1
	
	
	
	
	
	21
	73
	85
	79.81
	3.53
	32
	72
	90
	81.94
	4.70
	33
	20
	90
	80.15
	16.08

	
	2
	
	
	
	
	
	26
	80
	90
	86.77
	3.22
	32
	70
	90
	85.44
	3.95
	34
	50
	90
	77.50
	14.01

	
	3
	
	
	
	
	
	22
	75
	90
	82.05
	4.09
	32
	20
	90
	78.59
	13.60
	32
	80
	100
	90.75
	3.99

	
	4
	
	
	
	
	
	18
	77
	90
	85.72
	3.44
	28
	60
	90
	85.07
	5.62
	
	
	
	
	



[image: image25.wmf]a

Start Time data were not collected in Quarter 4 given that more than 90 minutes were allocated to each block.
[image: image26.wmf]b

 Minutes for each Read 180 rotation were not collected for Quarter 1. 
[image: image27.wmf]c

 An instructor was absent for extended period of time resulting in a small number of days with start time and instructional data available. Note: Total Time in Rotation N’s will be smaller then LC reported amount of Instruction. This is due to current calculation of each variable by the OSU evaluation team

Table A2. High School 2: Quarter 1-4 Start Time and Instructional Time 

	
	
	Quarter 1 - Fall 06
	Quarter 2 - Winter 07
	Quarter 3 - Spring 07
	Quarter 4 - Summer 07

	R180 Measure
	Block
	N
	Min
	Max
	Mean
	SD
	N
	Min
	Max
	Mean
	SD
	N
	Min
	Max
	Mean
	SD
	N
	Min
	Max
	Mean
	SD

	LC Reported Amount of Instruction
	1
	35
	35
	90
	74.03
	11.66
	35
	45
	85
	77.14
	7.70
	28
	30
	110
	75.36
	15.92
	36
	50
	90
	88.89
	6.67

	
	2
	35
	0
	87
	76.14
	23.77
	35
	55
	90
	78.23
	5.97
	29
	30
	90
	74.66
	11.25
	36
	20
	90
	85.14
	14.61

	
	3
	35
	0
	80
	67.89
	17.66
	35
	50
	85
	70.43
	7.80
	23
	50
	95
	72.61
	12.05
	36
	0
	90
	86.53
	15.39

	
	4
	
	
	
	
	
	35
	0
	90
	60.00
	28.67
	23
	60
	90
	74.57
	7.96
	
	
	
	
	

	LC Difference Between R180 Scheduled and Actual Start
[image: image28.wmf]a


	1
	35
	0
	55
	15.97
	11.66
	35
	10
	45
	14.43
	6.39
	28
	0
	60
	18.39
	12.91
	
	
	
	
	

	
	2
	32
	3
	10
	6.72
	2.47
	35
	5
	10
	8.00
	2.41
	29
	0
	45
	10.86
	7.68
	
	
	
	
	

	
	3
	33
	10
	30
	18.00
	5.08
	35
	5
	55
	18.00
	8.68
	22
	0
	35
	15.91
	11.09
	
	
	
	
	

	
	4
	
	
	
	
	
	27
	0
	10
	4.44
	2.12
	21
	0
	15
	7.86
	4.05
	
	
	
	
	

	Actual Whole Group Length
[image: image29.wmf]b


	1
	
	
	
	
	
	35
	0
	15
	6.57
	3.98
	26
	0
	20
	4.81
	6.85
	36
	0
	20
	19.44
	3.33

	
	2
	
	
	
	
	
	35
	10
	15
	11.71
	2.33
	27
	0
	15
	9.44
	4.46
	36
	20
	20
	20.00
	0.00

	
	3
	
	
	
	
	
	35
	0
	15
	4.57
	4.75
	21
	0
	20
	6.67
	8.56
	35
	0
	20
	19.43
	3.38

	
	4
	
	
	
	
	
	31
	0
	20
	13.39
	5.54
	21
	0
	20
	10.71
	5.76
	
	
	
	
	

	Actual Wrap Up Length
[image: image30.wmf]b


	1
	
	
	
	
	
	35
	5
	15
	11.71
	3.20
	26
	0
	50
	13.27
	9.89
	36
	10
	10
	10.00
	0.00

	
	2
	
	
	
	
	
	35
	0
	20
	6.77
	4.52
	27
	0
	15
	6.11
	4.67
	36
	0
	10
	9.03
	2.88

	
	3
	
	
	
	
	
	35
	0
	10
	7.57
	4.09
	21
	0
	20
	8.10
	5.58
	35
	10
	10
	10.00
	0.00

	
	4
	
	
	
	
	
	31
	0
	10
	3.06
	4.02
	21
	0
	15
	3.33
	4.56
	
	
	
	
	


Table A2. High School 2: Quarter 1-4 Start Time and Instructional Time (Continued)

	
	
	Quarter 1 - Fall 06
	Quarter 2 - Winter 07
	Quarter 3 - Spring 07
	Quarter 4 - Summer 07

	R180 Measure
	Block
	N
	Min
	Max
	Mean
	SD
	N
	Min
	Max
	Mean
	SD
	N
	Min
	Max
	Mean
	SD
	N
	Min
	Max
	Mean
	SD

	Actual 1st Small Group Rotation Length
[image: image31.wmf]b


	1
	
	
	
	
	
	35
	0
	20
	18.86
	4.71
	26
	0
	20
	18.08
	4.91
	36
	0
	20
	19.44
	3.33

	
	2
	
	
	
	
	
	35
	20
	20
	20.00
	0.00
	27
	20
	20
	20.00
	0.00
	36
	0
	20
	19.44
	3.33

	
	3
	
	
	
	
	
	35
	10
	20
	19.00
	2.66
	21
	5
	20
	18.57
	3.92
	35
	20
	20
	20.00
	0.00

	
	4
	
	
	
	
	
	31
	0
	20
	16.77
	7.48
	21
	20
	20
	20.00
	0.00
	
	
	
	
	

	Actual 1st Independent Reading Rotation Length
[image: image32.wmf]b


	1
	
	
	
	
	
	35
	20
	20
	20.00
	0.00
	26
	10
	20
	19.62
	1.96
	36
	20
	20
	20.00
	0.00

	
	2
	
	
	
	
	
	35
	20
	20
	20.00
	0.00
	27
	10
	20
	19.63
	1.92
	36
	0
	20
	18.33
	5.61

	
	3
	
	
	
	
	
	35
	20
	20
	20.00
	0.00
	21
	20
	20
	20.00
	0.00
	35
	20
	20
	20.00
	0.00

	
	4
	
	
	
	
	
	31
	0
	20
	17.10
	6.80
	21
	20
	20
	20.00
	0.00
	
	
	
	
	

	Actual 1st Computer Rotation Length
[image: image33.wmf]b


	1
	
	
	
	
	
	35
	20
	20
	20.00
	0.00
	26
	20
	20
	20.00
	0.00
	36
	20
	20
	20.00
	0.00

	
	2
	
	
	
	
	
	35
	0
	20
	19.43
	3.38
	27
	0
	20
	18.70
	4.72
	36
	0
	20
	18.33
	5.61

	
	3
	
	
	
	
	
	35
	5
	20
	19.29
	3.01
	21
	20
	20
	20.00
	0.00
	35
	5
	20
	19.57
	2.54

	
	4
	
	
	
	
	
	31
	0
	20
	17.42
	6.82
	21
	20
	20
	20.00
	0.00
	
	
	
	
	

	Total Time in 5 Read 180 components 
[image: image34.wmf]b


	1
	
	
	
	
	
	35
	45
	85
	77.14
	7.70
	28
	30
	110
	75.36
	15.92
	36
	50
	90
	88.89
	6.67

	
	2
	
	
	
	
	
	35
	55
	90
	77.91
	5.96
	29
	30
	90
	74.66
	11.25
	36
	20
	90
	85.14
	14.61

	
	3
	
	
	
	
	
	35
	50
	85
	70.43
	7.80
	23
	50
	95
	72.61
	12.05
	35
	70
	90
	89.00
	4.17

	
	4
	
	
	
	
	
	31
	15
	90
	67.74
	19.74
	23
	60
	90
	74.57
	7.96
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Start Time data were not collected in Quarter 4 given that more than 90 minutes were allocated to each block.
[image: image36.wmf]b

 Minutes for each Read 180 rotation were not collected for Quarter 1. Note: Total Time in Rotation N’s will be smaller then LC reported amount of Instruction. This is due to current calculation of each variable by the OSU evaluation team

Table A3. High School 3: Quarter 1-4 Start Time and Instructional Time 

	
	
	Quarter 1 - Fall 06
	Quarter 2 - Winter 07
	Quarter 3 - Spring 07
	Quarter 4 - Summer 07

	R180 Measure
	Block
	N
	Min
	Max
	Mean
	SD
	N
	Min
	Max
	Mean
	SD
	N
	Min
	Max
	Mean
	SD
	N
	Min
	Max
	Mean
	SD

	LC Reported Amount of Instruction
	1
	38
	84
	88
	85.89
	1.61
	41
	0
	90
	67.32
	35.14
	43
	0
	89
	69.67
	32.63
	41
	0
	90
	82.68
	23.98

	
	2
	38
	85
	88
	87.39
	0.97
	41
	0
	89
	75.59
	27.58
	44
	0
	90
	66.86
	33.58
	41
	0
	90
	83.41
	23.73

	
	3
	15
	82
	87
	83.93
	1.62
	41
	0
	88
	71.56
	29.30
	43
	0
	88
	60.77
	36.91
	40
	0
	90
	83.25
	24.01

	
	4
	38
	83
	87
	85.03
	1.53
	41
	0
	88
	69.98
	31.94
	42
	0
	88
	67.55
	36.45
	
	
	
	
	

	LC Difference Between R180 Scheduled and Actual Start
[image: image37.wmf]a


	1
	38
	2
	6
	4.11
	1.61
	33
	0
	10
	4.42
	2.29
	35
	1
	10
	3.97
	2.06
	
	
	
	
	

	
	2
	38
	2
	5
	2.61
	0.97
	37
	1
	53
	4.22
	8.35
	37
	0
	10
	2.86
	1.62
	
	
	
	
	

	
	3
	15
	3
	8
	6.07
	1.62
	37
	2
	7
	3.41
	1.48
	29
	2
	49
	5.38
	8.52
	
	
	
	
	

	
	4
	38
	3
	7
	4.97
	1.53
	36
	2
	46
	5.44
	9.74
	33
	2
	5
	2.58
	0.71
	
	
	
	
	

	Actual Whole Group Length
[image: image38.wmf]b


	1
	
	
	
	
	
	33
	15
	20
	19.85
	0.87
	36
	0
	20
	18.61
	4.87
	38
	0
	20
	19.47
	3.24

	
	2
	
	
	
	
	
	34
	20
	20
	20.00
	0.00
	37
	0
	20
	16.76
	7.47
	38
	20
	20
	20.00
	0.00

	
	3
	
	
	
	
	
	37
	0
	20
	18.57
	4.38
	33
	0
	20
	16.97
	7.28
	37
	20
	20
	20.00
	0.00

	
	4
	
	
	
	
	
	31
	10
	20
	18.87
	3.08
	30
	0
	20
	18.67
	5.07
	
	
	
	
	

	Actual Wrap Up Length
[image: image39.wmf]b


	1
	
	
	
	
	
	33
	0
	10
	5.61
	2.28
	36
	0
	17
	5.72
	3.23
	38
	0
	10
	9.74
	1.62

	
	2
	
	
	
	
	
	34
	0
	9
	6.68
	2.18
	37
	0
	10
	6.00
	3.09
	38
	10
	10
	10.00
	0.00

	
	3
	
	
	
	
	
	37
	0
	8
	5.59
	2.82
	33
	0
	8
	5.24
	2.63
	37
	10
	10
	10.00
	0.00

	
	4
	
	
	
	
	
	35
	0
	8
	6.46
	2.28
	30
	0
	27
	7.83
	3.93
	
	
	
	
	


Table A3. High School 3: Quarter 1-4 Start Time and Instructional Time (Continued)

	
	
	Quarter 1 - Fall 06
	Quarter 2 - Winter 07
	Quarter 3 - Spring 07
	Quarter 4 - Summer 07

	R180 Measure
	Block
	N
	Min
	Max
	Mean
	SD
	N
	Min
	Max
	Mean
	SD
	N
	Min
	Max
	Mean
	SD
	N
	Min
	Max
	Mean
	SD

	Actual 1st Small Group Rotation Length
[image: image40.wmf]b


	1
	
	
	
	
	
	33
	0
	20
	19.39
	3.48
	36
	0
	20
	18.89
	4.65
	38
	20
	20
	20.00
	0.00

	
	2
	
	
	
	
	
	34
	0
	20
	19.41
	3.43
	37
	0
	20
	16.76
	7.47
	38
	20
	20
	20.00
	0.00

	
	3
	
	
	
	
	
	37
	0
	20
	17.84
	5.84
	33
	0
	20
	16.97
	7.28
	37
	20
	20
	20.00
	0.00

	
	4
	
	
	
	
	
	35
	0
	20
	18.57
	4.30
	30
	0
	20
	18.67
	5.07
	
	
	
	
	

	Actual 1st Independent Reading Rotation Length
[image: image41.wmf]b


	1
	
	
	
	
	
	33
	0
	20
	19.39
	3.48
	36
	20
	20
	20.00
	0.00
	38
	20
	20
	20.00
	0.00

	
	2
	
	
	
	
	
	34
	0
	20
	18.82
	4.78
	37
	20
	20
	20.00
	0.00
	38
	20
	20
	20.00
	0.00

	
	3
	
	
	
	
	
	37
	0
	20
	18.38
	5.01
	33
	20
	20
	20.00
	0.00
	37
	20
	20
	20.00
	0.00

	
	4
	
	
	
	
	
	35
	0
	20
	18.57
	4.30
	30
	20
	30
	20.33
	1.83
	
	
	
	
	

	Actual 1st Computer Rotation Length
[image: image42.wmf]b


	1
	
	
	
	
	
	33
	0
	20
	19.39
	3.48
	36
	20
	20
	20.00
	0.00
	38
	20
	20
	20.00
	0.00

	
	2
	
	
	
	
	
	34
	20
	20
	20.00
	0.00
	37
	20
	20
	20.00
	0.00
	38
	20
	20
	20.00
	0.00

	
	3
	
	
	
	
	
	37
	0
	20
	18.92
	3.93
	33
	20
	20
	20.00
	0.00
	37
	20
	20
	20.00
	0.00

	
	4
	
	
	
	
	
	35
	10
	20
	19.37
	2.37
	30
	20
	30
	20.33
	1.83
	
	
	
	
	

	Total Time in 5 Read 180 components 
[image: image43.wmf]b


	1
	
	
	
	
	
	33
	20
	90
	83.64
	11.65
	36
	40
	89
	83.22
	10.86
	38
	60
	90
	89.21
	4.87

	
	2
	
	
	
	
	
	37
	37
	89
	83.76
	11.92
	37
	40
	90
	79.51
	17.69
	38
	90
	90
	90.00
	0.00

	
	3
	
	
	
	
	
	37
	20
	88
	79.30
	17.99
	33
	40
	88
	79.18
	16.87
	37
	90
	90
	90.00
	0.00

	
	4
	
	
	
	
	
	35
	40
	88
	81.97
	13.70
	33
	40
	88
	85.97
	8.28
	
	
	
	
	



[image: image44.wmf]a

Start Time data were not collected in Quarter 4 given that more than 90 minutes were allocated to each block.
[image: image45.wmf]b

 Minutes for each Read 180 rotation were not collected for Quarter 1. Note: Total Time in Rotation N’s will be smaller then LC reported amount of Instruction. This is due to current calculation of each variable by the OSU evaluation team

Table A4. High School 4: Quarter 1-4 Start Time and Instructional Time 

	
	
	Quarter 1 - Fall 06
	Quarter 2 - Winter 07
	Quarter 3 - Spring 07
	Quarter 4 - Summer 07

	R180 Measure
	Block
	N
	Min
	Max
	Mean
	SD
	N
	Min
	Max
	Mean
	SD
	N
	Min
	Max
	Mean
	SD
	N
	Min
	Max
	Mean
	SD

	LC Reported Amount of Instruction
	1
	33
	89
	89
	89.00
	0.00
	41
	80
	90
	86.80
	2.97
	43
	0
	90
	81.74
	22.79
	34
	0
	97
	82.88
	26.90

	
	2
	34
	89
	89
	89.00
	0.00
	41
	80
	89
	87.02
	2.44
	44
	0
	90
	79.14
	26.36
	34
	0
	100
	72.26
	28.42

	
	3
	33
	85
	89
	88.76
	0.87
	41
	73
	89
	85.20
	4.92
	44
	0
	88
	63.41
	37.18
	34
	0
	100
	81.62
	31.10

	
	4
	33
	89
	89
	89.00
	0.00
	41
	0
	89
	72.80
	33.49
	44
	0
	90
	62.43
	39.87
	
	
	
	
	

	LC Difference Between R180 Scheduled and Actual Start
[image: image46.wmf]a


	1
	33
	1
	1
	1.00
	0.00
	41
	0
	10
	3.20
	2.97
	40
	0
	7
	2.00
	2.31
	
	
	
	
	

	
	2
	34
	1
	1
	1.00
	0.00
	41
	1
	10
	2.98
	2.44
	40
	0
	38
	2.55
	6.11
	
	
	
	
	

	
	3
	33
	1
	5
	1.24
	0.87
	41
	1
	17
	4.80
	4.92
	33
	2
	19
	5.55
	3.94
	
	
	
	
	

	
	4
	33
	1
	1
	1.00
	0.00
	34
	1
	9
	2.21
	1.92
	32
	0
	7
	1.97
	2.19
	
	
	
	
	

	Actual Whole Group Length
[image: image47.wmf]b


	1
	
	
	
	
	
	
	
	
	
	
	40
	10
	20
	17.85
	2.65
	31
	0
	20
	18.97
	3.67

	
	2
	
	
	
	
	
	
	
	
	
	
	40
	12
	20
	18.90
	1.41
	31
	0
	20
	16.90
	6.81

	
	3
	
	
	
	
	
	
	
	
	
	
	32
	6
	18
	14.88
	3.16
	30
	0
	20
	19.17
	3.66

	
	4
	
	
	
	
	
	
	
	
	
	
	32
	15
	20
	18.88
	1.41
	
	
	
	
	

	Actual Wrap Up Length
[image: image48.wmf]b


	1
	
	
	
	
	
	
	
	
	
	
	40
	9
	12
	10.03
	0.36
	31
	0
	20
	11.94
	4.08

	
	2
	
	
	
	
	
	
	
	
	
	
	40
	0
	10
	8.90
	2.90
	31
	0
	20
	8.39
	7.35

	
	3
	
	
	
	
	
	
	
	
	
	
	32
	5
	10
	9.66
	1.12
	30
	0
	20
	14.33
	5.68

	
	4
	
	
	
	
	
	
	
	
	
	
	32
	0
	10
	8.53
	2.86
	
	
	
	
	


Table A4.  High School 4: Quarter 1-4 Start Time and Instructional Time (Continued)

	
	
	Quarter 1 - Fall 06
	Quarter 2 - Winter 07
	Quarter 3 - Spring 07
	Quarter 4 - Summer 07

	R180 Measure
	Block
	N
	Min
	Max
	Mean
	SD
	N
	Min
	Max
	Mean
	SD
	N
	Min
	Max
	Mean
	SD
	N
	Min
	Max
	Mean
	SD

	Actual 1st Small Group Rotation Length
[image: image49.wmf]b



 EMBED Equation.3  [image: image50.wmf]c


	1
	
	
	
	
	
	
	
	
	
	
	40
	20
	20
	20.00
	0.00
	31
	20
	20
	20.00
	0.00

	
	2
	
	
	
	
	
	
	
	
	
	
	40
	15
	20
	19.88
	0.79
	31
	0
	20
	18.52
	4.02

	
	3
	
	
	
	
	
	
	
	
	
	
	32
	20
	20
	20.00
	0.00
	30
	10
	20
	19.00
	3.05

	
	4
	
	
	
	
	
	
	
	
	
	
	32
	10
	20
	19.69
	1.77
	
	
	
	
	

	Actual 1st Independent Reading Rotation Length
[image: image51.wmf]b



 EMBED Equation.3  [image: image52.wmf]c


	1
	
	
	
	
	
	
	
	
	
	
	40
	20
	20
	20.00
	0.00
	31
	20
	20
	20.00
	0.00

	
	2
	
	
	
	
	
	
	
	
	
	
	40
	15
	20
	19.88
	0.79
	31
	0
	20
	19.35
	3.59

	
	3
	
	
	
	
	
	
	
	
	
	
	32
	20
	20
	20.00
	0.00
	30
	20
	20
	20.00
	0.00

	
	4
	
	
	
	
	
	
	
	
	
	
	32
	0
	20
	19.38
	3.54
	
	
	
	
	

	Actual 1st Computer Rotation Length
[image: image53.wmf]b


	1
	
	
	
	
	
	
	
	
	
	
	40
	20
	20
	20.00
	0.00
	31
	20
	20
	20.00
	0.00

	
	2
	
	
	
	
	
	
	
	
	
	
	40
	0
	20
	19.50
	3.16
	31
	0
	20
	17.42
	6.82

	
	3
	
	
	
	
	
	
	
	
	
	
	32
	20
	20
	20.00
	0.00
	30
	20
	20
	20.00
	0.00

	
	4
	
	
	
	
	
	
	
	
	
	
	32
	0
	20
	19.38
	3.54
	
	
	
	
	

	Total Time in 5 Read 180 components 
[image: image54.wmf]b


	1
	
	
	
	
	
	41
	80
	90
	86.80
	2.97
	40
	80
	90
	87.88
	2.59
	31
	60
	97
	90.90
	6.51

	
	2
	
	
	
	
	
	41
	80
	89
	87.02
	2.44
	40
	42
	90
	87.05
	7.72
	31
	40
	100
	80.58
	16.20

	
	3
	
	
	
	
	
	41
	73
	89
	85.20
	4.92
	33
	1
	88
	81.97
	15.20
	30
	60
	100
	92.50
	7.70

	
	4
	
	
	
	
	
	34
	81
	89
	87.79
	1.92
	32
	25
	90
	85.84
	11.40
	
	
	
	
	



[image: image55.wmf]a

Start Time data were not collected in Quarter 4 given that more than 90 minutes were allocated to each block.
[image: image56.wmf]b

 Minutes for each Read 180 rotation were not collected for Quarter 1. 
[image: image57.wmf]c

 For quarter 2 an older start time form was used and therefore no information on rotation minutes were available. Note: Total Time in Rotation N’s will be smaller then LC reported amount of Instruction. This is due to current calculation of each variable by the OSU evaluation team

Table A5.  High School 5: Quarter 1-4 Start Time and Instructional Time 

	
	
	Quarter 1 - Fall 06
	Quarter 2 - Winter 07
	Quarter 3 - Spring 07
	Quarter 4 - Summer 07

	R180 Measure
	Block
	N
	Min
	Max
	Mean
	SD
	N
	Min
	Max
	Mean
	SD
	N
	Min
	Max
	Mean
	SD
	N
	Min
	Max
	Mean
	SD

	LC Reported Amount of Instruction
	1
	30
	0
	90
	71.57
	17.53
	24
	60
	85
	79.29
	5.47
	39
	35
	100
	75.18
	19.37
	39
	0
	90
	78.08
	20.67

	
	2
	27
	0
	88
	69.11
	33.61
	22
	0
	90
	81.77
	19.74
	39
	36
	100
	83.38
	11.17
	39
	0
	90
	77.82
	24.78

	
	3
	
	
	
	
	
	
	
	
	
	
	29
	82
	88
	87.59
	1.32
	
	
	
	
	

	LC Difference Between R180 Scheduled and Actual Start
[image: image58.wmf]a


	1
	29
	0
	60
	15.97
	11.36
	23
	5
	25
	11.30
	4.58
	39
	3
	55
	16.03
	19.22
	
	
	
	
	

	
	2
	22
	2
	10
	5.18
	1.71
	21
	0
	8
	1.38
	2.71
	39
	1
	54
	6.77
	10.85
	
	
	
	
	

	
	3
	
	
	
	
	
	
	
	
	
	
	29
	2
	2
	2.00
	0.00
	
	
	
	
	

	Actual Whole Group Length
[image: image59.wmf]b


	1
	
	
	
	
	
	23
	0
	25
	18.22
	5.98
	39
	0
	25
	16.54
	8.59
	38
	0
	20
	17.37
	6.85

	
	2
	
	
	
	
	
	21
	0
	25
	18.76
	4.71
	39
	0
	30
	19.82
	5.01
	37
	0
	20
	17.16
	6.93

	
	3
	
	
	
	
	
	
	
	
	
	
	29
	20
	23
	20.79
	1.05
	
	
	
	
	

	Actual Wrap Up Length
[image: image60.wmf]b


	1
	
	
	
	
	
	23
	0
	5
	1.52
	2.35
	39
	0
	20
	2.00
	3.78
	38
	0
	10
	5.39
	4.85

	
	2
	
	
	
	
	
	21
	0
	10
	6.43
	4.23
	39
	0
	20
	3.05
	4.34
	37
	0
	10
	7.57
	4.02

	
	3
	
	
	
	
	
	
	
	
	
	
	29
	0
	8
	4.83
	3.68
	
	
	
	
	


Table A5. High School 5: Quarter 1-4 Start Time and Instructional Time (Continued)

	
	
	Quarter 1 - Fall 06
	Quarter 2 - Winter 07
[image: image61.wmf]c


	Quarter 3 - Spring 07
	Quarter 4 - Summer 07

	R180 Measure
	Block
	N
	Min
	Max
	Mean
	SD
	N
	Min
	Max
	Mean
	SD
	N
	Min
	Max
	Mean
	SD
	N
	Min
	Max
	Mean
	SD

	Actual 1st Small Group Rotation Length
[image: image62.wmf]b


	1
	
	
	
	
	
	23
	0
	22
	17.17
	5.86
	39
	0
	23
	16.77
	8.03
	38
	0
	20
	17.37
	6.85

	
	2
	
	
	
	
	
	21
	0
	20
	18.00
	4.69
	39
	0
	23
	19.49
	4.67
	37
	0
	20
	17.30
	6.93

	
	3
	
	
	
	
	
	
	
	
	
	
	29
	20
	25
	20.83
	1.20
	
	
	
	
	

	Actual 1st Independent Reading Rotation Length
[image: image63.wmf]b


	1
	
	
	
	
	
	23
	15
	45
	20.91
	6.47
	39
	15
	22
	19.62
	1.76
	38
	20
	20
	20.00
	0.00

	
	2
	
	
	
	
	
	21
	15
	45
	21.19
	5.90
	39
	16
	22
	20.36
	1.04
	37
	20
	20
	20.00
	0.00

	
	3
	
	
	
	
	
	
	
	
	
	
	29
	20
	23
	20.55
	0.99
	
	
	
	
	

	Actual 1st Computer Rotation Length
[image: image64.wmf]b


	1
	
	
	
	
	
	23
	15
	45
	21.74
	6.68
	39
	16
	22
	20.26
	0.97
	38
	20
	20
	20.00
	0.00

	
	2
	
	
	
	
	
	21
	20
	45
	21.19
	5.46
	39
	20
	23
	20.67
	0.98
	37
	20
	20
	20.00
	0.00

	
	3
	
	
	
	
	
	
	
	
	
	
	29
	20
	24
	20.59
	1.09
	
	
	
	
	

	Total Time in 5 Read 180 components 
[image: image65.wmf]b


	1
	
	
	
	
	
	23
	60
	85
	79.57
	5.42
	39
	35
	100
	75.18
	19.37
	38
	40
	90
	80.13
	16.42

	
	2
	
	
	
	
	
	21
	63
	90
	85.57
	7.66
	39
	36
	100
	83.38
	11.17
	37
	40
	90
	82.03
	17.14

	
	3
	
	
	
	
	
	
	
	
	
	
	29
	82
	88
	87.59
	1.32
	
	
	
	
	



[image: image66.wmf]a

Start Time data were not collected in Quarter 4 given that more than 90 minutes were allocated to each block.
[image: image67.wmf]b

 Minutes for each Read 180 rotation were not collected for Quarter 1.
[image: image68.wmf]c

A water pipe broke and several days of instruction did not occur, resulting in a small number of days with start time and instructional data available.  Note: Total Time in Rotation N’s will be smaller then LC reported amount of Instruction. This is due to current calculation of each variable by the OSU evaluation team.

Table A6. High School 6: Quarter 1-4 Start Time and Instructional Time 

	
	
	Quarter 1 - Fall 06
	Quarter 2 - Winter 07
	Quarter 3 - Spring 07
	Quarter 4 - Summer 07

	R180 Measure
	Block
	N
	Min
	Max
	Mean
	SD
	N
	Min
	Max
	Mean
	SD
	N
	Min
	Max
	Mean
	SD
	N
	Min
	Max
	Mean
	SD

	LC Reported Amount of Instruction
	1
	38
	60
	80
	72.84
	5.85
	27
	15
	85
	72.78
	17.08
	37
	39
	84
	80.35
	12.45
	31
	0
	91
	76.77
	19.33

	
	2
	43
	40
	86
	77.37
	8.88
	28
	0
	103
	74.29
	22.45
	37
	39
	84
	77.65
	15.57
	31
	40
	102
	83.32
	14.10

	
	3
	33
	0
	85
	70.00
	18.63
	28
	30
	85
	73.11
	15.77
	37
	39
	85
	80.35
	12.45
	31
	20
	87
	76.45
	14.64

	LC Difference Between R180 Scheduled and Actual Start
[image: image69.wmf]a


	1
	38
	10
	30
	17.16
	5.85
	27
	5
	29
	11.30
	6.64
	37
	6
	16
	6.27
	1.64
	
	 
	 
	 
	 

	
	2
	43
	4
	50
	12.63
	8.88
	27
	4
	12
	6.93
	2.60
	36
	6
	6
	6.00
	0.00
	
	 
	 
	 
	 

	
	3
	31
	5
	30
	15.48
	4.72
	28
	5
	45
	11.93
	8.94
	36
	4
	7
	5.94
	0.41
	
	 
	 
	 
	 

	Actual Whole Group Length
[image: image70.wmf]b


	1
	
	 
	 
	 
	 
	27
	0
	45
	18.85
	8.73
	37
	0
	36
	20.24
	10.19
	29
	6
	30
	19.83
	3.31

	
	2
	
	 
	 
	 
	 
	27
	0
	38
	19.37
	9.41
	37
	0
	36
	19.73
	11.20
	30
	0
	30
	19.27
	5.09

	
	3
	
	 
	 
	 
	 
	28
	0
	39
	18.93
	8.51
	36
	0
	35
	20.06
	9.92
	30
	4
	30
	19.53
	4.38

	Actual Wrap Up Length
[image: image71.wmf]b


	1
	
	 
	 
	 
	 
	27
	0
	8
	0.70
	1.92
	37
	0
	12
	1.97
	2.96
	27
	0
	10
	4.37
	3.30

	
	2
	
	 
	 
	 
	 
	27
	0
	9
	1.15
	2.36
	37
	0
	11
	1.57
	2.68
	30
	0
	10
	6.53
	3.90

	
	3
	
	 
	 
	 
	 
	28
	0
	7
	0.71
	1.86
	36
	0
	10
	1.81
	2.70
	29
	0
	7
	1.79
	2.01


TableA6.  High School 6: Quarter 1-4 Start Time and Instructional Time (Continued)

	
	
	Quarter 1 - Fall 06
	Quarter 2 - Winter 07
	Quarter 3 - Spring 07
	Quarter 4 - Summer 07

	R180 Measure
	Block
	N
	Min
	Max
	Mean
	SD
	N
	Min
	Max
	Mean
	SD
	N
	Min
	Max
	Mean
	SD
	N
	Min
	Max
	Mean
	SD

	Actual 1st Small Group Rotation Length
[image: image72.wmf]b


	1
	
	
	
	
	
	27
	0
	20
	10.85
	7.73
	37
	0
	25
	8.68
	9.87
	29
	10
	30
	19.59
	2.95

	
	2
	
	
	
	
	
	27
	0
	21
	12.07
	8.58
	36
	0
	21
	7.61
	8.56
	30
	5
	30
	19.93
	3.53

	
	3
	
	
	
	
	
	28
	0
	20
	10.61
	7.99
	36
	0
	22
	8.31
	9.21
	29
	0
	21
	18.38
	5.30

	Actual 1st Independent Reading Rotation Length
[image: image73.wmf]b


	1
	
	
	
	
	
	27
	0
	28
	20.70
	5.12
	37
	15
	39
	24.05
	4.24
	30
	0
	25
	18.77
	5.24

	
	2
	
	
	
	
	
	27
	18
	38
	22.26
	3.84
	37
	17
	39
	24.24
	4.97
	31
	0
	26
	19.87
	3.88

	
	3
	
	
	
	
	
	28
	15
	27
	21.07
	2.93
	36
	20
	38
	24.75
	4.25
	31
	0
	39
	19.84
	5.18

	Actual 1st Computer Rotation Length
[image: image74.wmf]b


	1
	
	
	
	
	
	27
	15
	30
	21.67
	3.58
	37
	17
	49
	25.41
	6.35
	29
	0
	31
	19.17
	5.81

	
	2
	
	
	
	
	
	27
	15
	35
	22.19
	4.02
	37
	14
	47
	24.70
	5.95
	30
	0
	42
	19.83
	6.81

	
	3
	
	
	
	
	
	28
	15
	32
	21.86
	4.22
	36
	18
	48
	25.33
	6.31
	30
	0
	40
	19.47
	5.93

	Total Time in 5 Read 180 components 
[image: image75.wmf]b


	1
	
	
	
	
	
	27
	15
	85
	72.78
	17.08
	37
	39
	84
	80.35
	12.45
	30
	37
	91
	79.33
	13.29

	
	2
	
	
	
	
	
	27
	33
	103
	77.04
	17.42
	37
	39
	84
	77.65
	15.57
	31
	40
	102
	83.32
	14.10

	
	3
	
	
	
	
	
	28
	30
	85
	73.18
	15.83
	37
	39
	85
	80.35
	12.45
	31
	20
	87
	76.45
	14.64



[image: image76.wmf]a

Start Time data were not collected in Quarter 4 given that more than 90 minutes were allocated to each block.
[image: image77.wmf]b

 Minutes for each Read 180 rotation were not collected for Quarter 1. Note: Total Time in Rotation N’s will be smaller then LC reported amount of Instruction. This is due to current calculation of each variable by the OSU evaluation team

Table A7. High School 7: Quarter 1-4 Start Time and Instructional Time 

	
	
	Quarter 1 - Fall 06
	Quarter 2 - Winter 07
	Quarter 3 - Spring 07
	Quarter 4 - Summer 07

	R180 Measure
	Block
	N
	Min
	Max
	Mean
	SD
	N
	Min
	Max
	Mean
	SD
	N
	Min
	Max
	Mean
	SD
	N
	Min
	Max
	Mean
	SD

	LC Reported Amount of Instruction
	1
	7
	0
	86
	72.86
	32.13
	46
	0
	92
	76.46
	20.22
	
	
	
	
	
	37
	0
	97
	83.54
	27.20

	
	2
	24
	0
	90
	80.54
	17.26
	46
	41
	90
	80.35
	10.81
	39
	0
	90
	71.64
	27.08
	
	
	
	
	

	
	3
	
	
	
	
	
	
	
	
	
	
	39
	0
	98
	70.08
	26.69
	
	
	
	
	

	LC Difference Between R180 Scheduled and Actual Start
[image: image78.wmf]a


	1
	6
	4
	6
	5.00
	0.63
	45
	0
	38
	5.33
	5.29
	
	
	
	
	
	
	
	
	
	

	
	2
	23
	0
	10
	5.96
	1.89
	46
	0
	20
	6.35
	3.28
	35
	0
	8
	4.23
	1.83
	
	
	
	
	

	
	3
	
	
	
	
	
	
	
	
	
	
	35
	0
	25
	8.17
	4.24
	
	
	
	
	

	Actual Whole Group Length
[image: image79.wmf]b


	1
	
	
	
	
	
	43
	0
	25
	17.72
	6.75
	
	
	
	
	
	34
	0
	26
	20.18
	4.19

	
	2
	
	
	
	
	
	44
	0
	30
	18.80
	5.77
	35
	0
	54
	17.34
	10.03
	
	
	
	
	

	
	3
	
	
	
	
	
	
	
	
	
	
	35
	0
	31
	17.00
	8.02
	
	
	
	
	

	Actual Wrap Up Length
[image: image80.wmf]b


	1
	
	
	
	
	
	43
	0
	7
	1.37
	2.35
	
	
	
	
	
	34
	0
	13
	7.24
	3.32

	
	2
	
	
	
	
	
	44
	0
	9
	1.36
	2.33
	35
	0
	8
	0.54
	1.75
	
	
	
	
	

	
	3
	
	
	
	
	
	
	
	
	
	
	35
	0
	4
	0.17
	0.75
	
	
	
	
	


Table A7. High School 7: Quarter 1-4 Start Time and Instructional Time (Continued)

	
	
	Quarter 1 - Fall 06
	Quarter 2 - Winter 07
	Quarter 3 - Spring 07
	Quarter 4 - Summer 07

	R180 Measure
	Block
	N
	Min
	Max
	Mean
	SD
	N
	Min
	Max
	Mean
	SD
	N
	Min
	Max
	Mean
	SD
	N
	Min
	Max
	Mean
	SD

	Actual 1st Small Group Rotation Length
[image: image81.wmf]b


	1
	
	
	
	
	
	43
	0
	25
	16.35
	8.17
	
	
	
	
	
	34
	0
	27
	20.09
	3.98

	
	2
	
	
	
	
	
	44
	0
	30
	17.52
	6.71
	35
	0
	23
	14.83
	8.48
	
	
	
	
	

	
	3
	
	
	
	
	
	
	
	
	
	
	35
	0
	25
	13.23
	9.00
	
	
	
	
	

	Actual 1st Independent Reading Rotation Length
[image: image82.wmf]b


	1
	
	
	
	
	
	43
	0
	55
	22.26
	9.25
	
	
	
	
	
	34
	15
	27
	21.68
	2.10

	
	2
	
	
	
	
	
	44
	2
	42
	21.02
	6.68
	35
	5
	44
	24.31
	6.98
	
	
	
	
	

	
	3
	
	
	
	
	
	
	
	
	
	
	35
	18
	43
	25.14
	5.90
	
	
	
	
	

	Actual 1st Computer Rotation Length
[image: image83.wmf]b


	1
	
	
	
	
	
	43
	0
	40
	19.98
	7.55
	
	
	
	
	
	34
	17
	27
	21.74
	2.03

	
	2
	
	
	
	
	
	44
	0
	42
	21.34
	6.40
	35
	14
	43
	22.80
	5.70
	
	
	
	
	

	
	3
	
	
	
	
	
	
	
	
	
	
	35
	15
	43
	22.54
	6.16
	
	
	
	
	

	Total Time in 5 Read 180 components 
[image: image84.wmf]b


	1
	
	
	
	
	
	45
	1
	92
	74.22
	23.22
	
	
	
	
	
	34
	32
	97
	90.91
	10.80

	
	2
	
	
	
	
	
	46
	1
	90
	76.57
	19.66
	35
	39
	90
	79.83
	12.11
	
	
	
	
	

	
	3
	
	
	
	
	
	
	
	
	
	
	35
	39
	98
	78.09
	12.33
	
	
	
	
	



[image: image85.wmf]a

Start Time data were not collected in Quarter 4 given that more than 90 minutes were allocated to each block.
[image: image86.wmf]b

 Minutes for each Read 180 rotation were not collected for Quarter 1. Note: Total Time in Rotation N’s will be smaller then LC reported amount of Instruction. This is due to current calculation of each variable by the OSU evaluation team

Table A8. Quarter 1-4 Start Time and Instructional Time: Aggregated Across Facilities

	
	Quarter 1 - Fall 06
[image: image87.wmf]b


	Quarter 2 - Winter 07
	Quarter 3 - Spring 07
	Quarter 4 - Summer 07
[image: image88.wmf]a



	
	N
	Min
	Max
	Mean
	SD
	N
	Min
	Max
	Mean
	SD
	N
	Min
	Max
	Mean
	SD
	N
	Min
	Max
	Mean
	SD

	LC Reported Amount of Instruction
	729
	0
	90
	79.27
	17.11
	853
	0
	103
	70.25
	29.23
	870
	0
	110
	74.60
	25.18
	646
	0
	102
	80.89
	22.68

	LC Difference Between R180 Scheduled and Actual Start
	703
	0
	65
	7.80
	7.88
	739
	0
	55
	6.59
	6.53
	785
	0
	60
	6.50
	8.21
	
	
	
	
	

	Actual Whole Group Length
	
	
	
	
	
	570
	0
	45
	16.68
	6.96
	781
	0
	54
	17.13
	7.48
	609
	0
	50
	18.80
	5.00

	Actual Wrap Up Length
	
	
	
	
	
	574
	0
	20
	4.50
	4.25
	781
	0
	50
	5.08
	4.83
	606
	0
	20
	8.18
	4.61

	Actual 1st Small Group Rotation Length
	
	
	
	
	
	574
	0
	30
	17.49
	6.07
	780
	0
	25
	17.10
	6.89
	608
	0
	40
	19.17
	4.31

	Actual 1st Independent Reading Rotation Length
	
	
	
	
	
	574
	0
	55
	20.09
	4.86
	781
	0
	44
	20.99
	3.45
	612
	0
	60
	19.61
	4.04

	Actual 1st Computer Rotation Length
	
	
	
	
	
	574
	0
	45
	19.99
	4.68
	781
	0
	49
	20.94
	3.76
	609
	0
	100
	20.09
	6.13

	Total Time in 5 Read 180 components 
[image: image89.wmf]b


	
	
	
	
	
	739
	1
	103
	80.00
	13.60
	799
	1
	110
	81.13
	12.64
	612
	20
	102
	85.46
	12.46



[image: image90.wmf]a

Start Time data were not collected in Quarter 4 given that more than 90 minutes were allocated to each block.
[image: image91.wmf]b

 Minutes for each Read 180 rotation were not collected for Quarter 1. Note: Total Time in Rotation N’s will be smaller then LC reported amount of Instruction. This is due to current calculation of each variable by the OSU evaluation team.

Literacy Coach on classroom practices 





Program Inputs/Activities





Students are assessed using R-skills and Scholastic Reading Inventory





Increased engagement in educational tasks.





Reading at Grade Level





Increased literacy, fluency, comprehension and confidence.





Reduce recidivism





Use of strategies to increase comprehension/


vocabulary





Positive impact upon return to home/community





Targeted Strategies Used include:


-Sequencing


-Identifying main idea/detail


-Summarizing


-Identifying cause/effect


-Making Inferences





A Maximum of 15 students are scheduled for 2-45 minute periods consisting of the 5 components of Read180: whole group, individualized learning, computer activities, small group (each 20 min), wrap up (10 min)





Site Visits from Scholastic Trainer and Project Director.  On site support from Literacy Coach (as needed by teacher).





Scholastic R180 Software Adapts instruction for Students needs





Scholastic Software for classroom including supplemental materials. [including Classroom supplies/materials]





R180 Training for Teachers/Teacher Aides [initial 2 days and Semi-annual follow-up; 15 hours total]





Leadership Training provided for Principals, Literacy Coaches, and District Staff [Initial and follow-up; 5 hours total]





Student Outcomes





Long Term





Short-Term





Classroom Practices: Intermediate Outcomes 





Program Inputs/Activities





Classroom Practices: Intermediate Outcomes 





Short-Term





Long Term





Student Outcomes





All school staff (literacy coaches, principals, and teachers) receive SIRI-AL (18 total hours) & Writing Academy (45 total hours)





Program materials for SIRS-AL are provided by Ohio Department of Education.  Writing Academy materials are grant funded.





Literacy Coaches received training (37 total hours) and informal support from the Ohio Department of Education





SIRI-AL addresses 4 areas of adolescent literacy: Orthographic Knowledge, Vocabulary Knowledge, Fluency, and Comprehension.





All teachers will incorporate literacy strategies into their instruction.





Both professional development models incorporate before, during and after reading/writing strategies.





Positive impact upon return to home/community





Use of strategies to increase comprehension/


vocabulary





Reduce recidivism





Increased literacy, fluency, comprehension and confidence.





Reading at Grade Level





Increased engagement in educational tasks.





Writing Academy is designed so that teachers understand the relationship between reading and writing and analyze rubrics and other methods of assessing rubrics.





Literacy Coaches on site to support and provide assistance with the integration of literacy strategies from the professional development.





Increased student self-efficacy





Increased student self-efficacy perceptions
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