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EXECUTIVE SUMMARY



Introduction

In 2005, the Office of Elementary and Secondary Education in the U.S. Department of Education issued a request for proposals (RFP) for programs to improve adolescent literacy. The RFP stated the following: 

This program is aimed at improving the reading skills of middle school- and high school-aged students who are reading below grade level. Striving Readers supports the implementation and evaluation of research-based reading interventions for struggling middle and high school readers in Title I eligible schools that are at risk of not meeting or are not meeting adequate yearly progress (AYP) requirements under the No Child Left Behind Act, or that have significant percentages or number of students reading below grade level, or both.

The stated goals of the program are to improve the performance of struggling adolescent readers and to help build a strong scientific research base around specific strategies to help struggling readers (U.S. Department of Education, 2007). 

In response to this RFP, the Chicago Public Schools (CPS) proposed and had approved the Chicago Striving Readers program. This five-year program aims to transform teaching and learning through a seamless, aligned approach to literacy instruction for Grades 6, 7, and 8 across 31 schools. The first group of 16 schools (Cohort I) began implementation in the summer of 2006. Cohort 2, comprised of 15 schools, was brought into the program during the summer of 2007.
The CPS Striving Readers (CPS-SR) project framework was designed to transform the teaching and learning of middle-grade comprehension-focused literacy strategies; and to drive long-term, systemic adolescent literacy improvement in the district through a research-based model of prevention and intervention. The CPS-SR model, based on a systematic analysis of data and research reviews, encompasses the optimal model for instruction strategies and infrastructural support services that will improve the reading achievement needs for CPS middle grades students. The framework provides a seamless, unifying, yet flexible system that redesigns how reading instruction is taught in grades 6, 7, and 8.  

Under the program model, students in Grades 6, 7, and 8 are to be assessed early in the school year and divided into tiers based on their reading skills, with the strongest students identified as Tier 1 and the weakest students identified as Tier 3. Tier 1 students receive all of the benefits of the general program (such as improved instruction from teachers receiving professional development and access to high quality learning materials). Within a 60 to 90 minute block of English language arts instruction, the Tier 2 and Tier 3 students receive 20 minutes of targeted instruction in small groups four days a week. In Grade 6, this targeted instruction is provided by the literacy intervention teacher (LIT), and in Grades 7 and 8, it is provided by the classroom teacher and depending on the school size and student population, also by the literacy intervention teacher. During whole group and targeted instruction, Tier 3 students receive the same intervention as Tiers 1 and 2, and also take part in 240 minutes of after school instruction per week.

The Chicago Striving Readers program has six key components, which are as follows:

1. Reading comprehension instruction for whole school, blended intervention that includes:

· A 60-90 minute literacy block with a whole-part-whole instructional framework that provides differentiated literacy instruction for all students, grades 6-8. 

· A specific set of focused comprehension strategies and techniques used with all students across content areas. 

· Gradual release model.

· Use of Partner Reading in the Content Areas Too (PRC2) framework, text sets and technology.

· Direct, explicit instruction in academic content vocabulary in all subjects using Robert Marzano’s Building Academic Content Vocabulary.  
2. Reading comprehension instruction for targeted intervention model for Tier 2 and 3 students, grades 6-8

· Targeted intervention for Tier 2 and Tier 3 students is provided by literacy intervention teachers (LITs) for students in Grade 6, and depending on school size, for students in Grades 7 and 8.    

· Teachers and Literacy Intervention Teacher collaboration in instructional planning and progress monitoring.
· Increased explicit and supported instruction—for approximately 20-30 minutes per day during the language arts block, four days a week. 
· Explicit and scaffolded instruction in core comprehension strategies and techniques, vocabulary and word knowledge.

·  [This will be measured beginning in Year III] Technology integration:  Handheld software designed to support small group differentiated instruction and assessment. 
3. Reading comprehension instruction for intensive intervention model for Tier 3 students, grade 6

· Intensive intervention for Tier 3 students for 240 minutes a week of additional instructional time after school, using the Achieving Maximum Potential (AMP) program. This intervention is provided by the LIT for students in Grade 6 and by classroom teachers for students in Grade 7 and Grade 8. 
· Small groups setting: 15 to 1 teacher student ratio.
· Explicit and systematic instruction in seven core comprehension strategies: summarization, predicting, inferring, metacognition, visualization, questioning, and text structure (strategies introduced one at a time) during the additional 240 minutes of supported instruction.
· Teaching of high volume and depth of academic vocabulary. 

· Guided fluency practice

4. Purposeful assessment that includes screening, diagnostic, and progress-monitoring tools and data driven instruction structured through a team-based system of leadership and support.

5. Highly motivating reading materials integrated with engaging technology and audio resources.

6. Integrated, progressive, high quality professional development

Demographics

The literacy achievement gaps of middle-grade students in the CPS-SR project are an outgrowth of complex socio-economic and educational factors endemic to large urban areas such as Chicago. Research in adolescent literacy has established that the most common problem of adolescent struggling readers is that they are not able to comprehend what they read (Reading Next, 2004). In the 16 schools (Cohort 1), over one-half (53%) of the students, do not meet the reading standards at the end of 5th grade. By the end of 8th grade, this deficit is reduced to 41%, but not until it has taken a large toll on student achievement in other subject areas. The following chart highlights salient features related to the context of the CPS-SR project and the needs of adolescent learners in grades 6 to 8.  

Overview of Context and Needs of CPS Striving Readers Treatment Schools – Cohort 1

Table 1 Number and Percentages of Students in CPS-SR Project

  (Projected from 2005-2006 district data)

	Number of schools
	Grades served by project
	Number of students
	  Number of Hispanic Students
	Number of Black Students
	Number of students of other ethnic groups

	16
	6-8
	3,075
	1992
	816
	267


Table 2 Number and Percentages of Students in Special Groups

	Average Title I Poverty Index
	Number of Struggling Readers* 
	Number  of  ELL students
	Number of students with disabilities
	Number of 6-8 Grade Teachers

	57.8%
	1,734
	374
	381
	189



*Students that do not meet ISAT standards, and those taking IMAGE or IAA

The vast majority of the schools in the CPS-SR project are located in communities that are economically disadvantaged and racially segregated. An average of 90% of students in these schools receives Free or Reduced Price Lunch and the NCLB Title I Poverty Indices range from 49% to 68%. Fifteen of the schools are (or are almost) 100% non white, and the remaining school has a non-white student population of over 70%. All CPS Striving Readers schools are comprised of one predominant racial or ethnic group. 13 of the schools were identified as having nearly 90% of the population from one racial or ethnic group. In the remaining three schools, over 50% of the students come from one ethnic group.   

Geographic isolation by race and ethnicity compounds the pedagogical challenges of educating students with learning disabilities and those who come from homes where English is not always spoken at home. In Cohort 1, the CPS-SR project served 23.79% of students who were English language learners (ELLs). Ten of these schools had a high number of ELLs (in the double digits). In addition 11.9% of students in Cohort 1 had an Individual Education Plan—IEP.  

Overall, the sample included 6,090 students in the three grades as detailed in Table 3.

Table 3 Number of Students in Each Grade

	Grade 
	Control
	Striving Readers
	Total

	Grade 6
	1030
	1044
	2074

	Grade 7
	1040
	1038
	2078

	Grade 8
	945
	993
	1938

	Total
	3015
	3075
	6090


The racial and ethnic makeup of the sample was roughly even between Striving Readers and control schools with the majority of the sample being African American or Hispanic, as shown in Table 4. 

Table 4 Ethnic Makeup

	Race or Ethnicity
	Control
	Striving Readers
	Total

	White
	167
	192
	359

	African American
	1532
	816
	2348

	Native American
	3
	5
	8

	Asian/Pacific Islander
	29
	70
	99

	Hispanic
	1284
	1992
	3276

	Total
	3015
	3075
	6090


Most of the students were classified as low socioeconomic status (SES), using the free and reduced-price lunch indicator, as shown in Table 5.

Table 5 SES Status

	SES Status
	Control
	Striving Readers
	Total

	Not low SES
	215
	216
	431

	Low SES
	2800
	2859
	5659

	Total
	3015
	3075
	6090


Table 6 shows that about half of the sample was classified with a bilingual program year code. 

Table 6 Bilingual Program Year
	Students Classified by Bilingual Program Status
	Control
	Striving Readers
	Total

	No Program Year Code
	1789
	1214
	3003

	With Code (3–9)
	1226
	1861
	3087

	Total
	3015
	3075
	6090


The number of students classified as having a learning disability (LD) was approximately equal across Striving Readers and control schools (see Table 7). 

Table 7 Disability Status

	Disability Status
	Control
	Striving Readers
	Total

	No Disability Code
	2690
	2694
	5384

	With LD Code
	325
	381
	706

	Total
	3015
	3075
	6090


Chicago Striving Readers Program Model

The Chicago Striving Readers program model is designed to increase teachers’ use of scientifically based reading research to inform instruction, strengthen curricular coherence for teaching literacy skills, and ultimately raise student achievement so that more students are categorized as meeting or exceeding expectations on the Illinois Standards Assessment Test (ISAT). To meet these goals, Chicago Striving Readers schools are asked to implement both a whole school approach to improving literacy instruction and a targeted intervention aimed at improving the reading comprehension of the schools’ struggling readers. To support these efforts, each Chicago Striving Readers school is expected to implement a comprehensive assessment system along with an intensive professional development program for middle grade teachers as well as other program staff. This next section briefly describes the key components of the Chicago Striving Readers instructional and infrastructural framework: comprehensive reading instruction, purposeful assessment, data-driven instruction, high quality, high interest materials, and on-going professional development.

Chicago Striving Readers Instructional and Infrastructural framework  


Comprehensive Reading Instruction that focuses on core teacher techniques and strategies in relation to reader strategies and skills. The CPS-SR project equips teachers with the knowledge and skills required to provide varying degrees of direct, explicit instruction and to demonstrate application to students through modeling and scaffolded instruction. Teachers are expected to redesign the reading comprehension instruction for all students (Tiers 1, 2, and 3) based on scientifically based reading research (SBRR), with increasing extension over the time of the grant to all subject areas. Teachers pursue this goal by guiding and accommodating students’ literacy needs through whole and small group instruction, collaborative learning, and independent practice. 


Purposeful Assessment that is administered and effectively interpreted. Diagnostic assessments are administered by Literacy Intervention Teachers (LITs) for the purpose of getting a deeper analysis of Tier 3 students’ reading abilities. Weekly and monthly progress monitoring as well as benchmark data collected three times a year helps teachers and LITs modify instruction as needed. Students overall outcomes are assessed through the state wide assessment (ISAT). The opportunity to monitor and analyze student performance on an ongoing basis enables teachers and LITs to meet the needs of all learners. 


Data Driven Instruction is differentiated and layered, and is determined by screening, diagnostic, and progress monitoring data. Data-driven instruction is structured through a team-based system of leadership and support at the school level. Teachers are able to adjust the level of instruction based on students’ performance, group students according to their most urgent needs, and provide two levels of tiered intervention for students at risk of failure. Students participating in Tier 2 and Tier 3 interventions will continue to improve their reading achievement by receiving the different levels of targeted and differentiated instruction.  


Materials that are high quality, high interest, and leveled by reader ability. These materials ensure high levels of student engagement and motivation. Engaging materials encourage interactive and independent learning. They also provide a venue for teachers to guide the development of essential reader strategies and skills in all content areas. Classroom libraries that are filled with a variety of selections that represent student interest and teachers’ curricular needs provide students the opportunity to engage and benefit from wide reading activities. Audio books and software provide alternative options for students who learn best from visual or auditory information or for those who need different levels of complexity.


Professional Development that is differentiated according to roles and responsibilities of project staff. The progressive professional development plan effectively translates knowledge into classroom practice and helps leaders establish a culture that values research-based literacy practices. As a result of high levels of participation in professional development, project staff will overtime demonstrate mastery of the program’s research based principles. 

 Chicago Striving Readers Staff

The Chicago Striving Readers staff consists of a project director and five district coordinators. Essential staff in the Chicago Striving Readers schools includes the following: the principal, the literacy intervention teacher (LIT), classroom teachers (including bilingual and special education), the lead literacy teacher or LLT, the technology coordinator, and the librarian (if the latter three are available at the schools). Part of the district level team is the senior literacy advisor, who provides additional expertise to the project. The role and responsibilities of each Striving Readers personnel, as written in the proposal approved by the U.S. Department of Education, are detailed in Appendix A. 

Comprehensive whole school model blended instruction

Tiered Support

The Chicago Striving Readers program has a tiered approach to working with adolescent readers. At the start of the school year, students are to be tiered into three groups: good readers (Tier 1), struggling readers who could reach grade level with focused support in the classroom (Tier 2); and struggling readers who require long-term intensive support and customized instruction (Tier 3). All three tiers are expected to receive the benefits of whole school blended intervention. Tiers 2 and 3 are to benefit from whole school and targeted intervention, and Tier 3 students are to benefit from the whole school, targeted, and intensive interventions. Descriptions of all three levels follow.
Intervention within the whole school model starts soon after students have been identified and continues for the duration of the school year. It involves differentiated instruction and scaffolding within regular classroom settings and increased individualized in-class support during the crucial sixth grade year when students are laying the foundation for middle grade and future academic success. 

Table 8 Whole School (grades 6-8) Blended Intervention: Tier 1, 2 and 3 Students

	Literacy intervention model and professional development provider

	Literacy intervention model:  
	Designer/developer of intervention model
	Professional development provider

	Whole School, grades 6-8
	Chicago Public Schools
	District Coordinators

National-Louis University Consultants

Literacy experts

	Basic features of whole school literacy intervention model:

	1. Direct / explicit vocabulary instruction: Systematic approach to teaching academic content vocabulary in all subjects using Robert Marzano’s Building Background Knowledge.
2. Partner reading (PRC2): a reading instructional framework developed by Dr. Donna Ogle to support reading comprehension and fluency of nonfiction text.

3. Text Sets: high interest books used to help students read strategically, promote engagement and motivation and deepen their content knowledge. 

4. Aligned library support: aligning library materials and resources to support students in wide reading.
5. Technology integration:  use of classroom computers, listening centers and AMP technology materials designed to support small group differentiated instruction.



Targeted, differentiated and scaffolded instruction within regular classroom settings

Central to targeted intervention component is the role of the Literacy Intervention Teacher (LIT) during the language arts block in grades 6-8. Literacy Intervention Teachers divide their time equally within up to four sixth grade classrooms to assist in providing preplanned components of differentiated literacy instruction. Depending on school size and student population, the LITs may need to support students in 7th and 8th grade classrooms. The classroom teacher is responsible for the overall literacy instruction in the classroom, assigning grades, and collaborating with the LITs to create weekly lesson and intervention plans. The focus on targeted, differentiated instruction to meet the needs of all students within the regular classroom is of particular benefit to Tier 2 and Tier 3 students who are struggling, including ELLs and students with learning disabilities. Critical to targeted intervention is the use of differentiated materials and progress monitoring of students by LITs and classroom teachers. The LITs and the 6th grade classroom teachers meet regularly to prioritize and coordinate instruction (e.g., skill review, assessment, explicit teaching, responsibilities and student groupings) and in small schools LITs meet with 7th and 8th grade classroom teachers as well. Identification of specific literacy needs for Tier 2 and Tier 3 students enable LITs and teachers to focus literacy instruction on discrete reading comprehension and vocabulary needs of these groups of students.  

Table 9 Targeted Intervention Design: Tier 2 and Tier 3 Students

	Literacy intervention model and professional development provider

	Literacy intervention model: targeted 
	Designer/developer of intervention model
	Professional development provider

	Targeted Intervention
	Chicago Public Schools
	District Coordinators

National Louis-University

Consultants

Lead literacy experts

	Basic features of literacy intervention model for Tier 2 and 3 students, grades 6-8

	1. Teachers and Literacy Intervention Teachers collaboration in instructional planning and progress monitoring.
2. Frequent assessment and adjustment of instruction.
3. Highly motivating reading materials integrated with engaging technology and audio resources.
4. Increased direct and supported instruction—approximately 20-30 minutes per day within 60-90 minute language arts block. 
5. Explicit instruction in 7 core comprehension strategies: summarization, predicting, inferring, metacognition, visualization, questioning, and text structure. 

6. Systematic approach to teaching academic content vocabulary in all subjects using Robert Marzano’s Building Academic Content Vocabulary. 
7. PRC2 with content materials at students’ instructional or independent levels. 
8. Small group instruction utilizing a whole-part-whole instructional model.

9. Technology integration: use of classroom computers, listening centers and AMP technology materials designed to support small group differentiated instruction.



Intensive Intervention: Extended Day Program—Tier 3 students

Tier 3 students in grades 6, and in some schools in grades 7 and 8, receive intensive intervention support during extended day program.  For the pivotal sixth grade year, full-time literacy intervention teachers provide and additional 240 minutes of direct and supported instruction beyond the intervention that occurs during the blended and targeted intervention models. In a smaller group setting, LITs provide Tier 3 students explicit and systematic reading instruction through the Achieving Maximum Potential (AMP) program. During this intensive, extended support Tier 3 students also receive direct and explicit instruction in academic vocabulary and guided fluency practice. AMP technology, on-line support and at level reading materials give Tier 3 students the opportunity to strengthen their reading and vocabulary needs in varied learning modalities.  Literacy Intervention Teachers monitor students’ performance through the use of fluency snapshots and AMP end-of-unit tests.   

Table 10 Intensive Intervention: Tier 3 Students
	Literacy intervention model and professional development provider

	Literacy intervention model: Intensive 
	Designer/developer of intervention model
	Professional development provider

	AMP Reading System
	Pearson Learning Group -Dr. Timothy Shanahan
	Pearson Learning Group and the CPS Office of Literacy’s Striving Readers coordinators

	Basic features of literacy intervention model for Tier 3 students:

	1. Increased time—an additional 240 minutes of direct and supported instruction beyond the intervention that occurs during the regular school day.
2. Small group setting: 15 to 1 teacher student ratio.
3. Explicit and systematic instruction in seven core comprehension strategies: summarization, predicting, inferring, metacognition, visualization, questioning, and text structure (strategies introduced one at a time).

4. Content-area support. 

5. Teaching of high volume and depth of academic vocabulary. 

6. Guided fluency practice.

7. Ongoing assessments. 




 Data Driven Instruction Model

CPS-Striving Readers data driven instruction model design is structured through a team-based system of leadership and support and it serves distinct purposes. Data driven instruction approach is used for planning and monitoring literacy instruction, performance of students, and implementation of core project components. It also helps determine district level support to school teams and their members. Classroom and school assessment data allow school teams and members to identify needs and strengths in literacy instructional practices and to adjust instruction based on teachers’ needs and on the students’ level of performance. District level and advisory teams use classroom and school data to adjust fidelity of project implementation and to coordinate project modifications with teachers, principals and external evaluation team. Table 11 below exemplifies this instructional model.

Table 11 Data Driven Instruction Model
	Teams
	Members
	Planning
	Monitoring

	Grade level

Horizontal and vertical
	· Grade 6 classroom/ subject-area teachers/ Literacy Intervention Teacher (LIT)  

· Grades 7-8 classroom/ subject-area teachers 
	Use classroom assessment data to:

· Identify levels of students’ mastery

· Identify groups.

· Identify teaching/learning strategies

· Formalize lesson plans 
	Submit monthly status reports 

· Progress, concerns and training needs to principal and district field coordinator



	Literacy Leadership
	· Principal

· Lead Literacy Teacher (LLT)*

· Representative grade-level teachers

· Literacy intervention teacher

· Special Ed teacher 

· Bilingual resource teacher

· School librarian

· District field coordinator
	Use school assessment data to:

· Adjust local training activities 

· Analyze formative evaluation reports

· Discuss solutions to concerns reported by grade level teams

· Coordinate project modifications with external evaluation team
	Determine if project is meeting scheduled benchmarks 

· Identify causes for  gaps in progress 

· Coordinate plan of action with principal and district field coordinator

· Take appropriate action to bring school alignment of SR core components

	District Level
	· Project director

· Field coordinators

· Director of Literacy


	Use implementation and professional development data to:

· Identify implementation slippage for project schools

· Design appropriate adjustments

· Discuss formative reports with external evaluation team

· Provide needs based support 

· Collaborate with leadership teams to ensure project implementation 
	Determine if district schools are meeting benchmarks.

· Monitor fidelity of project implementation 

· Take appropriate action to bring project in line



	Advisory Committee
	· Senior executive advisor 

· Project director

· Dir. Dept. of Language and Culture

· Dir. Specialized Services
	Use citywide formative evaluation data to:

· Discuss major problems

· Discuss ideas and solutions

· Discuss goal progress with principal evaluator
	· Analyze trends and progress across schools

· Provide guidance to district team to drive project forward


Theory into Practice Model

As defined in the proposal, Chicago Striving Readers professional development is a theory-into-practice model that specifically calls for sequential pacing of content, starting with the introduction of the foundational theory and continuing through the development of advanced levels of theory-based expertise. The implementation timeline reflects the importance of facilitating in-depth understanding, using flexible activities that are differentiated to the needs of the participants, and providing follow-up support. 

The CPS-SR professional development model provides theory along with practical methods to apply theory in the classroom. It also includes follow up by the district coordinators to determine what is working and what areas need more support. The program is designed to allow for the gradual release of responsibility and gradual transition—from reliance on external expertise to increased levels of participant self-competency—to meet project goals and to coach others. This change is to be achieved by providing LITs with graduate-level coursework in literacy related topics and by establishing strong literacy leadership teams at each of the program schools. The project director, the senior literacy advisor, and the district coordinators expect to achieve the objectives of theory-driven practice by following the project implementation goals.

Comprehensive Professional Development

As outlined in the original approved proposal, the Chicago Striving Readers project “requires a serious paradigm shift in the way teachers think about instruction,” and professional development is essential in helping them make that shift. The Chicago Striving Readers professional development model works to achieve this goal by presenting a set of comprehensive professional development activities to Chicago Striving Readers teachers, staff, and principals. This professional development model is designed to provide a series of formal and informal professional development activities including Summer Institutes, Follow-up Institutes, Principals’ Seminars and weekly workshops for LITs. These professional development activities are always focused on key components of the CPS-SR project. The Chicago Striving Readers professional development is developed under the supervision of Dr. Ogle, Professor of Reading and Language at National Louis University and a developer of several of the key elements of the Chicago Striving Readers program model.

The approved proposal also states that “Striving Readers will include professional development that is long-term and continuous, differentiated for staff and leaders.” These efforts are being implemented by differentiating the delivery to the unique needs of each school and participant group, following a sequence of delivery from the introduction of theory through to theory-based practices, and systematically involving many project staff members across all roles to establish schoolwide integration of the Striving Readers model and practices. In addition, the project principals meet for a half day of training every month with district coordinators. These leadership seminars are designed to make cross-curricular literacy leadership a school priority. Other professional development activities are intended to support the intervention component of the Chicago Striving Readers project. Literacy intervention teachers (LITs) who didn’t have a reading endorsement when they were hired are enrolled in graduate level courses at National Louis University in a special cohort group for Chicago Striving Readers. Additionally, the LITs, the teachers in the extended day program, and district coordinators receive training in the use of the AMP assessment, materials, and software for use with Tier 3 students in the after school program 

Table 12 Professional Development Plan

	Method of delivery
	Targeted Audience
	Provider 
	Frequency 
	Hrs.

	Summer Institute

(Presents key components and focus for annual study 
	All classroom teachers

Principals

Literacy Leadership Teams

District Coordinator/coaches
	Coordinators/

Coaches

National-Louis University 

Other Literacy Experts


	5 full days in year one for each cohort
	30

	
	
	
	2 additional days for Cohort 2 in year one
	12

	
	
	
	3 days for both cohorts in years two through four
	18

	Follow up-Institute Days & Saturday Seminars

(Extends topics from Summer Institute
	All classroom teachers

Literacy Leadership Teams


	Coordinators/

Coaches

National-Louis University 

Other Literacy Experts
	1 day each quarter
	24

	Site Based Professional Development 

(Focused on individual school needs
	All classroom teachers

Literacy Leadership Teams


	District Coordinators/coaches
	Ongoing
	As needed

	AMP Intensive Intervention Program 

(Provides publisher training on use of AMP assessment, materials, and software
	Literacy Intervention Teachers

Extended-day teachers

Lead Literacy Teachers

District coordinators/coaches
	District coordinators/coaches

Pearson Publishing Group
	3 half-days 
	9

	Targeted Intervention Workshops

(provides continuous professional development and support to Literacy Intervention Teachers
	Literacy Intervention Teachers


	Coordinators/

Coaches

National-Louis University 

Other Literacy Experts Publishing Group
	6 hours weekly 
	144

	Graduate-level Courses (National-Louis University)

(Leads to Reading Endorsement   
	Literacy Intervention Teachers Literacy Intervention Teachers

Extended-day teachers

Lead Literacy Teachers

District coordinators/coaches
	National-Louis University 


	3 courses Yr 1

2 courses Yr 2

2 courses Yr.3

3 half-day courses

(Cohort 2 begins Yr 2 and  finishes Yr 4)
	Credit hrs

9

9

6

9

	Train the Trainer 

(Provides continuous professional development around SBRR practices
	District Coordinators

	National-Louis University 

Other Literacy Experts
	8 6-hour sessions per year

8 3-hour session per year 
	48

24

	Leaders Seminar  

(Focuses on comprehensive coverage of cross-curricular literacy leadership as a school priority. 
	Principals

Lead Literacy Teachers

District coordinators Literacy Intervention Teachers
	Coordinators/

Coaches

National-Louis University 

Other Literacy Experts
	1 half-day each month –Yrs 1 & 2

1 half-day each bi-monthly–Yr 3  

1 half-day 
	27

15

 3

 


Summary of Design

Research questions and data sources

Evaluation of the Striving Readers initiative utilizes a mixed-method approach to obtaining evidence of program implementation as well as program impact.  This approach capitalizes on the different relative advantages of qualitative and quantitative methods so that the findings from parallel measures can be triangulated in order to maximize confidence in the validity of the study’s conclusions.  

The data collection methods that were utilized in the first year of the study are summarized in the Matrix of Research Questions and Data Collection Methods, which is presented in the table on the following pages.  As this table shows, the Chicago Striving Readers initiative has relied on a broad spectrum of data sources since the beginning of the evaluation.  However, our experience from the first year of the evaluation has underscored the importance of maintaining all records at the most disaggregated level possible in order to accommodate correlational analyses of patterns of fidelity of program implementation.  Thus, moving forward, documentation of program activities such as attendance at professional development sessions will be maintained at the unit record level wherever possible, linked to associated demographic information (such as participant’s school, grade level, role, etc.) to facilitate analyses of variations in implementation for different program components and under different circumstances.

Matrix of Research Questions and Data Collection Methods

	Research Questions
Implementation of Treatment
	Data Sources

	
	Classroom Observations  (F/w/S) 
	Extended Day Observations (F/w) 
	Staff Interviews (F/S)
	Teacher Lesson Plans
	SEC Survey  (S)
	LIST Survey (S)
	AMP (after school program) Attendance
	Principal Meeting attendance
	Literacy Team Agendas
	 LIT Team Meeting Reflections
	Grade Level Meeting Agendas
	Professional Development Schedule
	Teacher PD Attendance
	PD Agendas
	LIT Time & Effort reporting log 
	School Improvement Plans (SIPAAs)
	Literacy Rich Classrooms
	Needs Assessment: Coordinator Observations of Classrooms
	 “Fidelity of Implementation Form – Instrument”
	Summer school students

	Was Chicago Striving Readers program faithful in its implementation of the proposed program with regard to…  

	1. …professional development?
	 
	 
	X
	 
	X
	X
	 
	X
	 
	+
	 
	X
	X
	X
	 
	+
	+
	 
	X
	 

	2. …comprehensive assessments?
	X
	X
	X
	+
	X
	X
	 
	 
	+
	+
	+
	 
	 
	 
	X
	+
	 
	 
	X
	 

	3. …data driven decision making?
	 
	 
	X
	+
	X
	X
	 
	 
	+
	+
	+
	 
	 
	 
	X
	+
	 
	 
	X
	 

	4. …high quality, high interest materials?
	X
	X
	X
	+
	X
	X
	 
	 
	+
	+
	+
	 
	 
	 
	X
	+
	 
	+
	X
	 

	5. …comprehensive instruction?
	X
	X
	X
	+
	X
	X
	X
	 
	+
	+
	+
	 
	 
	 
	X
	+
	 
	+
	X
	+


X = data used to answer research questions





















+ = items used to inform the research questions but not a direct part of primary analyses





















Summary of Level of Implementation

Implementation of the Professional Development and Classroom Models

While the program model is differentiated by design to meet the varying needs of different schools, classrooms, staff and students, successful implementation of the Striving Readers Initiative requires that participating schools implement certain critical components of the model at least at a minimum level of implementation.  The role that these key components play in moving towards programmatic goals and objectives is represented graphically in the attached logic model. These components of the professional development model and the classroom model, respectively, were summarized in the introduction above, and are reiterated below.

The program’s six key components are as follows:
Classroom Model

1. Reading comprehension instruction for whole school, blended intervention
a. Small group instruction utilizing a whole-part-whole instructional model.

b. Gradual release model.

c. Instruction focused on comprehension.

d. Use of PRC2 framework, text sets and technology.

e. Direct, explicit instruction in academic content vocabulary in all subjects using Robert Marzano’s Building Academic Content Vocabulary. 
2. Reading comprehension instruction for targeted intervention model for Tier 2 and 3 students, grades 6-8
a. Teachers and Literacy Intervention Teacher collaboration in instructional planning and progress monitoring
b. Increased direct and supported instruction—for approximately 20-30 minutes per day during the language arts block
c. Explicit instruction in 7 core comprehension strategies: summarization, predicting, inferring, metacognition, visualization, questioning, and text structure. 

d.  [This will be measured beginning in Year III] Technology integration:  Handheld software designed to support small group differentiated instruction and assessment 
3. Reading comprehension instruction for intensive intervention model for Tier 3 students
8. Increased time—an additional 240 minutes of direct and supported instruction beyond the intervention that occurs during the regular school day.
9. Small groups setting: 15 to 1 teacher student ratio.
10. Explicit and systematic instruction in seven core comprehension strategies: summarization, predicting, inferring, metacognition, visualization, questioning, and text structure (strategies introduced one at a time) during the additional 240 minutes of supported instruction..

11. Teaching of high volume and depth of academic vocabulary. 

12. Guided fluency practice.

4. Frequent, purposeful assessment and adjustment of instruction with screening, diagnostic, and progress-monitoring tools AND Data-driven instruction structured through a team-based system of leadership and support

5. Highly motivating reading materials integrated with engaging technology and audio resources.

Professional Development Model

6. Integrated, progressive, high quality professional development
a. LITs: meetings with Coordinators – weekly  (Years I and II); bi-weekly (Years III-V)

b. Principals: Monthly PD with focus on learning to observe in classrooms and support literacy teams – monthly (Years 1 and II); bi-monthly (Years III-V) 

c. Teachers and LITs:

· Summer Institute – yearly

· Saturday Seminar – monthly (Years I and II)

· Follow-Up Institute – quarterly

Broad arrays of data collection instruments and procedures, producing both quantitative and qualitative data, have been administered in order to obtain evidence of the extent to which these program features are being implemented. A detailed summary of the data collection instruments that were administered are shown in Appendix B.
Based on the above sources of data on these key program features, a series of rubrics were created that are being used to generate scores representing level of program implementation.
  These scores represent the adequacy with which the program has been implemented for a particular school, classroom, or demographic group relative to the original program model. They are generated by comparing actual vs. intended levels of implementation on factors such as the following:

· Professional development model – proportion of targeted staff attending trainings and amount of different types of training received

· Classroom model – degree of emphasis on key instructional and assessment components, proportion of targeted students receiving targeted instruction, amount of time receiving intensive instruction (AMP after-school program attendance), availability of resources, extent of librarian support, extent of integration of technology and other subject areas into literacy instruction, etc. 

It should be noted that, depending on the source of implementation data, it is possible to calculate some scales at the grade, tier or classroom level, but others can only be measured at the school level.  However, since total scores for each major program component are derived by aggregating across data sources (as described further below), these scores will only be calculated at the school level. 

The specific program fidelity scores are defined in the following tables.  For each of the six key components, a table is presented that outlines (where applicable) the particular characteristics or “sub-components” that define the main component.  For each component or subcomponent, in the second column the tables present specific items (interview or survey questions, observation codes, etc.), organized by data collection instrument, that address that sub-component.  In the third column, scales are defined to provide a rating from each item of each instrument for each component by assigning scores to the applicable response scales of each item.  Scores are then aggregated across items and instruments to create total summary scores by sub-component and ultimately by component.  All sub-component and component scores are converted to a 10-point scale so that they are equally weighted.

Fidelity of classroom model scales

COMPONENT 1: Reading comprehension instruction for WHOLE SCHOOL, BLENDED INTERVENTION

	Sub-Components
	Individual/Summary Items
	Scores 

	Whole-part-whole instructional framework
	Observation Codes

	
	2-Grouping
Whole class/Large group (w)

Small Group (s)

Pairs (p)
	Calculate % of observations for each school (up to 9: 3 ELA classes X 3 waves) in which WPW can be inferred from observation. (100%=score of 10)

	
	LIST Survey

	
	Q1. How often do you use the following practices to help struggling readers develop better reading strategies and skills? 

· Using whole-part-whole classroom instruction model
	Never=0; Less than once a month=2.5; 1-3 times a month=5; 1-3 times a week=7.5; 4-5 times a week=10; Don’t know=0



	
	Total Score WPW
	Sum of the Above Items/2= Range from 0 to 10

	Use of gradual release model to provide direct, explicit instruction and scaffold learning for students.
	LIST Survey

	
	Q1. How often do you use the following practices to help struggling readers develop better reading strategies and skills? 

· Scaffolding

· Differentiating Instruction

· Using Guided Reading 

· Monitoring comprehension through questioning.
	Never=0; Less than once a month=2.5; 1-3 times a month=5; 1-3 times a week=7.5; 4-5 times a week=10; Don’t know=0

	
	SEC Survey

	
	How much of the English, language arts, and reading instructional time in the target class do students use to engage in the following tasks?

Q25. Watch the teacher demonstrate/model English, language arts and reading processes (e.g., reading, writing, and speaking)
	None=0; Little=2.5; Some=5; Moderate=7.5; Considerable=10

	
	Total Gradual Release Model Setting Score
	Sum of the Above/4 (Scale from 0 to 10)

	Instruction anchor for all classrooms and content areas is focused on comprehension.


	LIST Survey

	
	Q1. How often do you use the following practices to help struggling readers develop better reading strategies and skills? 

· Using guided reading.

· Using PRC2 for comprehension.

· Making connections to background knowledge.

· Understanding the arrangement of text.

· Making connections between texts.

· Monitoring comprehension through questioning.

· Synthesizing information within text or across texts.
	Never=0; Less than once a month=2.5; 1-3 times a month=5; 1-3 times a week=7.5; 4-5 times a week=10; Don’t know=0



	
	Q2. How often do you use the following techniques to help struggling readers develop better reading strategies and skills? 

· Everybody Reads To (ERT)

· Exclusion Brainstorming

· List-Group-Label

· Predict-Locate-Add-Note (PLAN)

· ReQuest

· Interactive Notation System for Effective Reading and Thinking (INSERT)

· Reciprocal teaching

· ABC Graffiti

· Guided Reading and Summarizing Procedure (GRASP)
	Never/ Not Familiar=0; Less than once a month=2.5; 

1-3 times a month=5; 1-3 times a week=7.5; 4-5 times a week=10

	
	SEC Survey

	
	How much of the English, language arts, and reading instructional time in the target class do students use to engage in the following tasks?
Q27. Collect, summarize, and/or analyze information from multiple sources 

Q38. Work with teacher in guided reading or writing practice

Q47. Use graphic organizers 
	None=0; Little=2.5; Some=5; Moderate=7.5; Considerable=10



	
	When students in the target class are engaged in constructing meaning from text activities as part of English, language arts, and reading instruction, how much of that time do they use to engage in the following tasks?
Q51. Respond creatively to texts
Q52. Relate text to personal experience or prior learning
Q53. Use reading and writing to solve real-world problems

Q54. Analyze information to make inferences or draw conclusions
	Time on Topic: 0 = None; 3.33 = Slight coverage; 6.67 = Moderate coverage; 10 = Sustained coverage  



	
	For each of the items below, teachers must indicate amount of time spent on each topic covered in this class.
Comprehension:

601 Word meaning from context 

602 Phrase 

603 Sentence 

604 Paragraph 

605 Main idea(s), key concepts, and sequences of events 

606 Descriptive elements (e.g., detail, color, and condition) 

607 Narrative elements (e.g., events, characters, setting, and plot) 

608 Persuasive elements (e.g., propaganda, advertisement, and emotional appeal) 

609 Expository or informational elements (e.g., explanation, lists, and organizational patterns such as description, cause-effect, and compare-contrast)

610 Technical elements (e.g., bullets, instruction, form, sidebars) 

611 Electronic elements (e.g., hypertext links, animations, etc.) 

612 Strategies (e.g., activating prior knowledge, questioning; making connections, predictions; inference, imagery, summarization, retelling)

613 Self-correction strategies (e.g., monitoring, cueing systems, and fix up)

614 Metacognitive processes (i.e., reflecting about one's thinking) 

615 Interpret maps, graphs, and charts 

616 Test-taking strategies
	Time on Topic: 0 = None; 3.33 = Slight coverage; 6.67 = Moderate coverage; 10 = Sustained coverage  



	
	Total Systematic Comprehension Score
	Sum of the Above/39 (Scale from 0 to 10)

	PRC2 instructional framework, text sets, and technology are used fluidly and alternately to support differentiated instruction and increase student motivation, engagement, and understanding.
	LIST Survey

	
	Q1. How often do you use the following practices to help struggling readers develop better reading strategies and skills? 

· Differentiating instruction

· Using PRC2 for fluency.

· Using PRC2 for comprehension.

· Using PRC2 for vocabulary development.
	Never=0; Less than once a month=2.5; 1-3 times a month=5; 1-3 times a week=7.5; 4-5 times a week=10; Don’t know=0

	
	Q16a. For each of the materials listed below, indicate how frequently you currently use the materials to teach literacy.  
· Listening centers

· Media centers (three computers and a printer)

· Text sets

· Software
	N/A (Do Not Have)=0; Not Currently Using=0; Less than once a month=2.5; 1 to 3 times a month=5; 1 to 3 times a week=7.5; 4 to 5 times a week=10

	
	Q16b. For each of the materials listed below, for those that you are using, rate how effective they are in supporting student learning in language arts. 

· Listening centers

· Media centers (three computers and a printer)

· Text sets

· Software
	Not at all Effective=0; Minimally Effective=2.5; Somewhat Effective=5; Effective=7.5; Very Effective=10; Don’t Know= missing

	
	Principal Interview

	
	Q5. Do you have school-wide text sets (i.e., supplemental reading materials designed to improve student literacy in other subject area classes) 
	Yes=10; No=0

	
	Q5b. Are the school-wide text sets being used in the content area classrooms? 

· Social Studies

· Science

· Mathematics
	Not Used=0; Used=10; Don’t Know=missing

	
	SEC Survey

	
	For each of the items below, teachers must Indicate amount of time spent on each topic covered in this class.
Instructional Sources -  Forms of Text

1507 Public documents

1508 Consumer, technical, and business writing (e.g., manuals, how-to texts, ads, memos

1509 Newspaper or magazine articles

1515 Content area materials 

Sources of Text 

1706 Young adult trade books

1707 Other supplementary texts

1708 Periodicals 
	For Items 1507-1509, 1515 and 1706-1708, , count number for which Time on Topic rated as at least Moderate coverage.  Score = Total Count X 10/7

	
	Pre-Observation Literacy Environment Checklist

	
	Q1. Media Center: How many computers?

and printers?
	3 or more = 10, 2 = 6.66, 1 = 3.33, 0=0; 

1 or more=10, 0=0.

	
	Q1b. Are at least 3 computers and 1 printer in working order and easily accessible to students for individual and small group work?  
	Yes=10; No=0

	
	Q2a. Listening Center: In working order? 
	Yes=10; No=0

	
	Q2b. Listening Center: Several sets of headphones? 
	

	
	Q2c. Listening Center: Audio materials for use by students? 
	

	
	Q4. Text Sets 
	Yes=10; No=0

	
	Total PRC2 Score
	(Sum of above items)/23 items = Range from 0 to 10

	Systematic approach to teaching academic content vocabulary in all subjects using Robert Marzano’s Building Academic Content Vocabulary
	Classroom Observation Codes

	
	4-Activity
Vocabulary (v) 

Word parts (Letter ID, Phonemic Awareness, Phonics, Decoding)  (wp) 
Word recognition strategy, Word ID, Sight words (wr) 
6-Interaction Style
Telling (t)

Modeling (m)

Coaching/scaffolding (c)

Listening/watching (l)
	Proportion of class time that includes evidence of direct instruction in Vocabulary

Average proportion across all ELA class observations within a school (up to 9: 3 ELA classes X 3 waves) 

Score = (Average Proportion)/3, max = 10 

(i.e.,  maximum score for 30% or more class time on vocabulary)

	
	LIST Survey

	
	Q1 How often do you use the following practices to help struggling readers develop better reading strategies and skills? 

Employing direct vocabulary instruction.
	Never=0; Less than once a month=2.5; 1-3 times a month=5; 1-3 times a week=7.5; 4-5 times a week=10; Don’t know=0



	
	Q16 For each of the materials listed below, for those that you are using, rate how effective they are in supporting student learning in language arts. 
Vocabulary notebooks
	Not at all Effective=0; Minimally Effective=2.5; Somewhat Effective=5; Effective=7.5; Very Effective=10; Don’t Know= missing

	
	SEC Survey

	
	For each of the items below, teachers must Indicate amount of time spent on each topic covered in this class AND Indicate relative emphases of each student expectation for every topic.  Topics include Memorize/Recall; Perform Procedures/Explain; Generate/Create/Demonstrate; Analyze/Investigate; Evaluate

Vocabulary

301 Compound words and contractions 

302 Inflectional forms (e.g., -s, -ed, and -ing)

303 Suffixes, prefixes, and root words 

304 Word definitions (including new vocabulary) 

305 Word origins 

306 Synonyms, antonyms, and homonyms 

307 Word or phrase meaning from context 

308 Denotation and connotation 

309 Analogies 

310 Sight words 

311 Use of references
	Time on Topic

None=0; Slight coverage=3.33; Moderate coverage=6.67; Sustained coverage=10

	
	Total Vocabulary Score
	Sum of the Above/14 (Score from 0 to 10)

	Total Blended Intervention Score:
	(Sum of above Sub-component Scores)/5 = Range from 0 to 10 


COMPONENT 2: Reading comprehension instruction for TARGETED intervention model for Tier 2 and TIER 3 students

	Sub-Components
	Individual/Summary Items
	Scores 

	Teachers and Literacy Intervention Teachers collaboration in instructional planning and progress monitoring.
	 LIT Interview

	
	Q11 Now I want to ask you a few questions about the specifics of when you meet with classroom teachers to plan, prioritize and coordinate instruction, responsibilities, and student groupings. 
· How often do you meet with classroom teachers? 
	Once a month or less=2; Several times a month=4; Once a week=6; Several times a week=8; Daily or almost daily=10

	
	Total Collaboration Score
	Scale from 2 to 10

	Explicit instruction in small group setting for Tier 2-3 students for approximately 20-30 minutes per day, in 7 core comprehension strategies: summarization, predicting, inferring, metacognition, visualization, questioning, and text structure.
	SEC Survey

	
	How much of the English, language arts, and reading instructional time in the target class do students use to engage in the following tasks?

Q27 Collect, summarize, and/or analyze information from multiple sources 

Q38 Work with teacher in guided reading or writing practice

Q47 Use graphic organizers 
	None=0; Little=2.5; Some=5; Moderate=7.5; Considerable=10

	
	When students in the target class are engaged in constructing meaning from text activities as part of English, language arts, and reading instruction, how much of that time do they use to engage in the following tasks? 
Q51 Respond creatively to texts

Q52 Relate text to personal experience or prior learning

Q53 Use reading and writing to solve real-world problems

Q54 Analyze information to make inferences or draw conclusions
	None=0; Little=2.5; Some=5; Moderate=7.5; Considerable=10



	
	Comprehension 

601 Word meaning from context 

602 Phrase 

603 Sentence 

604 Paragraph 

605 Main idea(s), key concepts, and sequences of events 

606 Descriptive elements (e.g., detail, color, and condition) 

607 Narrative elements (e.g., events, characters, setting, and plot) 

608 Persuasive elements (e.g., propaganda, advertisement, and emotional appeal) 

609 Expository or informational elements (e.g., explanation, lists, and organizational patterns such as description, cause-effect, and compare-contrast)

610 Technical elements (e.g., bullets, instruction, form, sidebars) 

611 Electronic elements (e.g., hypertext links, animations, etc.) 

612 Strategies (e.g., activating prior knowledge, questioning; making connections, predictions; inference, imagery, summarization, retelling)

613 Self-correction strategies (e.g., monitoring, cueing systems, and fix up)

614 Metacognitive processes (i.e., reflecting about one's thinking) 

615 Interpret maps, graphs, and charts 

616 Test-taking strategies
	Time on Topic

0 = None; 3.33 = Slight coverage; 6.67 = Moderate coverage; 10 = Sustained coverage  



	
	LIST Survey

	
	Q1 How often do you use the following practices to help struggling readers develop better reading strategies and skills? 

· Using guided reading.

· Using PRC2 for comprehension..

· Making connections to background knowledge.

· Understanding the arrangement of text.

· Making connections between texts.

· Monitoring comprehension through questioning.

· Synthesizing information within text or across texts.
	Never=0; Less than once a month=2.5; 1-3 times a month=5; 1-3 times a week=7.5; 4-5 times a week=10; Don’t know=0

	
	Q2 How often do you use the following techniques to help struggling readers develop better reading strategies and skills?

· Everybody Reads To (ERT)

· Exclusion Brainstorming

· List-Group-Label

· Predict-Locate-Add-Note (PLAN)

· ReQuest

· Interactive Notation System for Effective Reading and Thinking (INSERT)

· Reciprocal teaching

· ABC Graffiti

· Guided Reading and Summarizing Procedure (GRASP)
	Never/ Not Familiar=0; Less than once a month=2.5; 

1-3 times a month=5; 1-3 times a week=7.5; 4-5 times a week=10

	
	Total Comprehension Score
	Sum of the Above/39 items (Score 0 to 10)

	Total Targeted Intervention Score:
	(Sum of above Sub-component Scores)/3 = Range from 0 to 10 


COMPONENT 3: Reading comprehension instruction for intensive intervention model for Tier 3 students
	Sub-Components
	Individual/Summary Items
	Scores 

	Increased time—an additional 240 minutes of direct and supported instruction beyond the intervention that occurs during the regular school day.
	AMP Schedule

	
	Total # minutes AMP Classes meet per week
	Sore = # Minutes/24, max=10

	
	AMP Attendance Records

	
	Attendance data by student by day
	Minutes per week attending AMP, average for the year across all Tier 3 students.   

Score = (average weekly attendance)/24, max=10 

	
	Total Increased Time Score
	 Sum of the Above Items/2= Range from 0 to 10

	Small groups setting: 15 to 1 teacher student ratio.
	AMP Enrollment Records

	
	Number of Students Per Class
	(# Teachers)/(# Students) X 150, max=10

	
	Total Small Group Setting Score
	Scale from 0 to 10

	Explicit and systematic instruction in seven core comprehension strategies: summarization, predicting, inferring, metacognition, visualization, questioning, and text structure (strategies introduced one at a time) during the additional 240 minutes of supported instruction.
  
	Classroom Observations of AMP After-School Program

	
	3-Major academic focus
Comprehension (c)

4-Activity
Comprehension skill (c)

Summarizing (sm)

Questioning (qu)

Predicting (pr)

Text Structure (ts)

Visualizing (vz)

Inferring  (in)

Metacognition (mcg)
	Proportion of class time that includes evidence of comprehension instruction (activity or focus)

Average proportion across all AMP observations within a school (up to 9: 3 ELA classes X 3 waves) 

Score = (Average Proportion)/3, max = 10 

(i.e.,  maximum score for 30% or more class time on comprehension)



	
	Total Systematic Comprehension Score
	Scale from 0 to 10

	Teaching of high volume and depth of academic vocabulary.
	Classroom Observations of AMP After-School Program

	
	4-Activity
Vocabulary (v)


	Proportion of class time that includes evidence of instruction in Vocabulary

Average proportion across all AMP observations within a school (up to 9: 3 ELA classes X 3 waves) 

Score = (Average Proportion)/3, max = 10 

(i.e.,  maximum score for 30% or more class time on vocabulary)

	
	Total Vocabulary Score
	Scale of 0 to 10

	Guided fluency practice.
	Classroom Observations of AMP After-School Program

	
	4 Activity
Word parts (Letter ID, Phonemic Awareness, Phonics, Decoding) (wp)

Word recognition strategy, Word ID, Sight words (wr)
	Proportion of class time that includes evidence of instruction in Fluency

Average proportion across all AMP observations within a school (up to 9: 3 ELA classes X 3 waves) 

Score = (Average Proportion)/3, max = 10 

(i.e.,  maximum score for 30% or more class time on Fluency)

	
	SEC Survey

	
	For each of the items below, teachers must Indicate amount of time spent on each topic covered in this class 
Fluency

501 Prosody (e.g., phrasing, intonation, and inflection) 

502 Automaticity of words and phrases (e.g., sight and decodable words) 

503 Speed and pace 

504 Accuracy Independent reading (e.g., repeated/silent reading for fluency)
	For Items 501-504, count number for which Time on Topic rated as at least Moderate coverage.  Score = Total Count X 10/4

	
	Phonemic Awareness

101 Phoneme isolation (e.g., the distinct sounds /c/, /a/, and /t/) 

102 Phoneme blending (e.g., c/a/t=cat) 

103 Phoneme segmentation 

104 Onset-rime 

105 Sound patterns 

106 Rhyme recognition 

107 Phoneme deletion, substitution, and addition 

108 Identification of syllables
	Time on Topic

None=0; Slight coverage=3.33; Moderate coverage=6.67; Sustained coverage=10



	
	Phonics

201 Alphabetic principle (includes alphabet recognition and order) 

202 Consonants 

203 Consonant blends 

204 Consonant digraphs (e.g., ch, sh, th, etc.) 

205 Diphthongs (e.g., oi, ou, ow, oy [as in "boy"], etc.) 

206 R-controlled vowels (e.g., farm, torn, turn, etc.) 

207 Patterns within words 

208 Vowel letters (a, e, i, o, u, y) 

209 Vowel phonemes (15 sounds) 

210 Sound and symbol
	Time on Topic

None=0; Slight coverage=3.33; Moderate coverage=6.67; Sustained coverage=10



	
	Total guided fluency practice score
	Sum of Scores/20 (Range of 0 to 10)

	Total Intensive Intervention Score:
	(Sum of above Sub-component Scores)/5 = Range from 0 to 10 


COMPONENT 4: FREQUENT, PURPOSEFUL ASSESSMENT AND ADJUSTMENT OF INSTRUCTION WITH SCREENING, DIAGNOSTIC, AND PROGRESS-MONITORING TOOLS AND DATA-DRIVEN INSTRUCTION STRUCTURED THROUGH A TEAM-BASED SYSTEM OF LEADERSHIP AND SUPPORT
	Components
	Individual/Summary Items
	Scores 

	Purposeful assessments with screening, diagnostic, and progress-monitoring tools and data-driven instruction structured through a team-based system of leadership and support
	Principal Interviews

	
	Q2e Does Literacy Leadership Team use assessment data?
	Not Used=0; Used=10

	
	Q3a Do you use assessment data?
	

	
	LIST Surveys

	
	Q6/7 Does your school have a lead literacy teacher or literacy coach? If YES:  To what extent do you work with your lead literacy teacher/literacy coach to use assessment data for instructional planning?
	No coach or Not at all=0; To a small extent=3.3; To a moderate extent=6.7; To a large extent=10

	
	Q8  Indicate how you use the data from the following assessments:
	[From Not used=0 to Used in all intended ways=10.  No extra points for additional applications.]

	
	a) ClassViews
	Not using=0; Benchmarking=+5; Assess outcomes=+5

	
	c) mClass Running Records
	Not Using=0; Diagnostic=+5; Progress monitoring=+5

	
	d) ISAT
	Not Using=0; Outcome=10

	
	e) BRI
	Not Using=0; Diagnostic=10

	
	f) Informal assessments
	Not Using=0; Progress monitoring=10

	
	Q9a-e Indicate extent you use student assessment data for each of the following purposes: 

a) Placing students in intervention programs; 

b) Differentiating instruction; 

c) Identifying skills that need to be re-taught; 

d) Monitoring student reading progress; 

e) Creating instructional groups
	Not at all=0; To a small extent=3.3; To a moderate extent=6.7; To a large extent=10

	
	Q10/Q11a-f Do you currently have grade-level teams at your school? If YES: Overall, rate the grade-level team’s ability to use classroom assessment data in the following ways: 

a) Address the needs of struggling readers; 

b) Formalize lesson plans; 

c) Identify students who are eligible for targeted interventions; 

d) Identify strengths; 

e) Identify teaching and learning strategies 

f) Improve classroom practice
	No grade-level team= 0 on all items;  or Poor=0;  Fair=3.3;  Good=6.7; Excellent=10; Not sure=missing

	
	Q13/14 Do you currently have a literacy team in place at your school? If YES:  Overall, rate the quality of the literacy team’s performance in: 

Using assessment data to pinpoint the staff’s professional development needs.
	No literacy team= 0;  or Poor=0;  Fair=3.3;  Good=6.7; Excellent=10; Not sure=missing

	
	SEC Surveys

	
	Please indicate how often you use each of the following strategies when assessing students in the target English, language arts, and reading class?
	

	
	Q85 Students answer objective questions (e.g., multiple-choice, true/false, or matching)
	Not at all=0; 1-4 times per year=5; 1-3 times per month=10; 1-3 times per week=10; 4 or 5 times a week=5

	
	Q86 Students perform on-demand literacy tasks (e.g., writing to a prompt, reading aloud, giving a presentation, etc.)
	Not at all=0; 1-4 times per year=2.5; 1-3 times per month=5; 1-3 times per week=7.5; 4 or 5 times a week=10

	
	Q87 Students assess their own work and progress (e.g., using rubrics, checklists, or reflective journals)
	

	
	Q88 Teacher monitors student responses and interactions during discussion
	

	
	Please indicate the degree to which each of the following influences what you teach in the target English, language arts, and reading class.

Q92 State test or results from test
	Negative Influence=-5; Somewhat Negative Influence=-2.5; Little or No Influence”=0; Somewhat Positive Influence=2.5; Strong Positive Influence=10

	
	Q93 District test or results from test
	

	
	Q101 Screening, diagnostic, or classroom assessment results
	

	
	Total Score: Purposeful Assessments
	(Sum of above items)/27 items = Range from 0 to 10 


COMPONENT 5: HIGH QUALITY, HIGH INTEREST MATERIALS

	Components
	Individual/Summary Items
	Scores

	Highly motivating reading materials integrated with engaging technology and audio resources.
	Principal Interviews

	
	Q5. Do you have school-wide text sets (i.e., supplemental reading materials designed to improve student literacy in other subject area classes) 
	Yes=10; No=0



	
	Q5b. Are the school-wide text sets being used in the content area classrooms? 
	

	
	· Social Studies
	No or Not Used=0; Used=10; Don’t Know=0?

	
	· Science
	

	
	· Mathematics 
	

	
	Pre-Observation Literacy Environment Checklist

	
	Q1. Media Center: How many computers? 

and printers?
	3 or more = 10, 2 = 6.66, 1 = 3.33, 0=0; 

1 or more=10, 0=0.

	
	Q1b. Are at least 3 computers and 1 printer in working order and easily accessible to students for individual and small group work? 
	Yes=10; No=0



	
	Q2a. Listening Center: In working order?
	Yes=10; No=0

	
	Q2b. Listening Center: Several sets of headphones?
	

	
	Q2c. Listening Center: Audio materials for use by students?
	

	
	Q3a. Classroom library: Is it easily accessible to students?
	Yes=10; No=0

	
	Q3b. Classroom library: Is it organized and in good shape?
	

	
	Q3c. Classroom library: Is there a checkout system in place?
	

	
	Q3d. Classroom library: Are there a variety of texts that appeal to readers of differing abilities and interests?
	

	
	Q3e. Classroom library: Are books grouped by genre?
	

	
	Q3f. Classroom library: Are materials clearly labeled?
	

	
	Q3g. Classroom library: Are there both NF and Fiction books
	

	
	Q4. Text Sets
	Yes=10; No=0

	
	Q6a. Other materials: Newspapers
	Yes=10; No=0

	
	Q6b. Other materials: Magazines
	

	
	Observation Codes Checklist

	
	Q5a1. Type of Material: Literary Text
	Check=10/Not-checked=0

	
	Q5a2. Type of Material: Informational Text
	

	
	Q5b1. Specific Material: Board/Chart
	

	
	Q5b2. Specific Material: Computer-Web based
	

	
	Q5b3. Specific Material: Computer Software
	

	
	Q5b4. Specific Material: Computer to write on
	

	
	Q5b5. Specific Material: Listening Center
	

	
	Q5b6. Specific Material: Text book
	

	
	Q5b7. Specific Material: Text sets
	

	
	LIST Surveys

	
	Q16a. For each of the materials listed below, indicate how frequently you currently use the materials to teach literacy.  
	

	
	· Listening centers
	N/A (Do Not Have)=0; Not Currently Using=0; Less than once a month=2.5; 1 to 3 times a month=5; 1 to 3 times a week=7.5; 4 to 5 times a week=10

	
	· Media centers (three computers and a printer)
	

	
	· Text sets
	

	
	· Software
	

	
	· Classroom library
	

	
	· Vocabulary notebooks
	

	
	· Textbooks
	

	
	· Reading response notebooks
	

	
	Q16b. For each of the materials listed below, for those that you are using, rate how effective they are in supporting student learning in language arts.
	

	
	· Listening centers
	Not at all Effective=-0; Minimally Effective=2.5; Somewhat Effective=5; Effective=7.5; Very Effective=10; Don’t Know=0

	
	· Media centers (three computers and a printer)
	

	
	· Text sets
	

	
	· Software
	

	
	· Classroom library
	

	
	· Vocabulary notebooks
	

	
	· Textbooks
	

	
	· Reading response notebooks
	

	
	Q20. To what extent do the library resources support the Striving Readers program?
	Not at all=0; To a small extent=3.33; To a moderate extent=6.67; To a large extent=10; Don’t know=0

	
	SEC Surveys

	
	How much of the English, language arts, and reading instructional time in the target class do students use to engage in the following tasks?
	

	
	Q26. Silently read books
	For Items Q26, Q30, Q31, Q34, Q42, Q45 and Q47, count number for which Time on Topic rated as at least Some.  Score = Total Count X 10/7

	
	Q30. Learn to use resources (e.g., dictionary, thesaurus, speller)
	

	
	Q34. Use computers or other technology (e.g., cameras, tape recorders, etc.) to learn/practice/explore language arts content
	

	
	How much of the English, language arts, and reading instructional time in the target class do students use to engage in the following tasks?
	

	
	Q42. View slides, overheads, films, videos, or DVDs or listen to recordings
	

	
	Q45. Use a work center/station
	

	
	Q47. Use graphic organizers
	

	
	When students in the target class are engaged in constructing meaning from text activities as part of English, language arts, and reading instruction, how much of that time do they use to engage in the following tasks?

Q49. Complete English, language arts, and reading exercises from a text or worksheet
	None=0; Little=2.5; Some=5; Moderate=7.5; Considerable=10

	
	When students in the target class are engaged in activities that involve the use of hands-on materials as part of English, language arts, and reading instruction, how much of that time do they use to engage in the following tasks?

Q63. Build models or charts that support the text
	None=0; Little=2.5; Some=5; Moderate=7.5; Considerable=10

	
	When students in the target class are engaged in activities that involve the use of computer or other educational technology as part of English, language arts, and reading instruction, how much of that time do they use to engage in the following tasks?
	

	
	Q64. Learn facts or practice procedures, skills, or conventions
	For Qs 66-71, count number for which Time on Topic rated as at least Some.  Score = Total Count X 10/6

	
	Q65. Engage in a writing process (e.g., prewriting, drafting, editing, or revision
	

	
	Q66. Research and collect information (e.g., internet, CD-ROM, etc.)
	

	
	Q67. Display and analyze data/information
	

	
	Q68. Create multi-media presentations (e.g., website, PowerPoint, etc.)
	

	
	Q69. Take a test, quiz, online assessment, or diagnostic inventory
	

	
	Q70. Use individualized instruction or tutorial software
	

	
	Q71. Communicate through e-mail
	

	
	When students in the target class participate in instruction about the processes of inquiry as part of English, language arts, and reading, how much of that time do they use to engage in the following tasks
	

	
	Q78. Working with reference sources (e.g., dictionary, encyclopedia, and internet sites)
	None=0; Little=5; Some= to Considerable=10

	
	Q79. Examining secondary or primary sources
	

	
	Sources of Text: Please mark only the amount of time you use any of these sources of textual material. 
	

	
	Q 1701 Basal readers
	For Items Q1701 through Q1709, count number for which Time on Topic rated as at least Moderate coverage.  Score = Total Count X 10/9

	
	Q 1702 Anthologies
	

	
	Q 1703 "Leveled" books
	

	
	Q 1704 Textbooks
	

	
	Q 1706 Young adult trade books
	

	
	Q 1707 Other supplementary texts
	

	
	Q 1708 Periodicals
	

	
	Q 1709 Non-print media
	

	
	Total Score: HQ Materials
	(Sum of above items)/53 = Range from 0 to 10 


Fidelity of professional development scale

COMPONENT 6: Integrated, progressive, high quality professional development

	Components
	Individual/Summary Items
	Scores 

	Integrated, progressive, high quality professional development


	Professional Development Attendance Records

	
	
	The percents below refer to the percent of meetings attended by LIT or principals, respectively.

	
	LIT Weekly Meetings with Coordinators
	[<60%]=0; [60-74%]=1; [75-89%]=2; [90-100%]=3

	
	Principals’ Monthly  Professional Development
	[<30%]=0; [30-59%]=1; [60-79%]=2; [80-100%]=3

	
	
	The percents below refer to  the session attendance rates averaged across teachers

	
	Teachers’ Summer Institute (Yearly) 
	[<25%]=0; [25-50%]=1; [51-79%]=2; [80-100%]=3 

	
	Teachers’ Saturday Seminar (Monthly, Years 1-2)
	[<25%]=0; [25-50%]=1; [51-79%]=2; [80-100%]=3

	
	Teachers’ Quarterly Follow-Up Institutes
	[<25%]=0; [25-50%]=1; [51-79%]=2; [80-100%]=3

	
	Total Score Professional Development
	Sum of the Above Items (Scale of 0 to 15)


For the Classroom Model, a total fidelity score is then calculated as follows:

Classroom Model score = total Blended Model score + total Targeted Intervention score + total Intensive Intervention score + total Purposeful Assessment/ Data-Driven Instruction score + total High Interest, High Quality Materials score = [0 to 50]  

CPS interprets the total Classroom Model score as follows:
 

High Implementation = Total score of 40-50

Medium Implementation = Total score of 26-39

Low Implementation = Total score < 26

For the Professional Development model, we interpret the scores as follows:

High Implementation = Total score 13-15

Medium Implementation = Total score of 8-12.9

Low Implementation = Total score < 8
Implications and Lessons Learned from the Fidelity Scale Development

Ideally, data on the status of program implementation during Year 1 would be used to obtain values for each of the above scales for specific staff and students, which would then be used to analyze variations by school.   Because of the transition to a new evaluator and the resulting complications with re-analyzing Year 1 data however, the Department of Education has agreed that these analyses should begin in Year 2.  Based on lessons learned from the development of the scales themselves, the following considerations will be incorporated into this process moving forward.
Fidelity scales were calculated with conversion factors such that all sources contributed equally to the fidelity measures:  no single item contributed to a scale more than any other item, no program sub-component scale (where applicable) contributed more to the program component scale than any other sub-component, and no program component scale contributed more to the overall program fidelity rating than any other component.
  Moving forward, further refinement of these scales may be made by determining weighting factors to reflect the relative importance of different program characteristics.  For example, survey items that capture specific program characteristics more precisely might receive greater weight than items that address more general themes.  In addition, it might make sense to give greater weight to data sources that are “closer to the student” (e.g. class observations vs. surveys, or teacher surveys vs. interviews of school-wide staff), or to sources derived from more representative samples (e.g. teacher surveys vs. classroom observations).  As the last two examples make clear, however, different weighting factors may at times have contradictory implications, and decisions would need to be made about how to resolve them.

There are some aspects of the CPS Striving Readers program that proved difficult to capture in a fidelity scale.  For example, some program components, such as the gradual release model, are defined in terms of change over time.  Since most of the data collection instruments collect evidence about program status at a single point in time, they do not capture dynamic features of the program.

We also encountered challenges in isolating the unique characteristics of instruction intended for students at different tiers or reading levels.  The CPS Striving Readers program is designed to provide a continuum of related services to students at different levels, and the instructional design may vary among tiers through subtle differences in emphasis, amount of time and/or grouping strategies.  Since many of the data sources that were used to assess the implementation of instruction in comprehension did not tap into these distinctions (for example, because they provide data on the implementation of comprehension instruction but are not specific about which tiers it is provided to, or what grouping strategies are used to deliver it), it was necessary to use some of the same data items for the fidelity scores for both the blended model and the targeted intervention program components.  As a result, the constructs represented in the fidelity scales for these two components are not entirely unique.  In the future, to the extent that resources allow, the Striving Readers evaluation in Chicago could be further improved if data collection instruments were refined and revised so that they better capture the characteristics that are unique to each of the intervention models.

In addition, in order to further facilitate rigorous analysis of patterns of implementation fidelity moving forward, it is clear that some changes in our approach to documentation will be needed.  Most notably, more reliable documentation of staff participation in all professional development activities, and student attendance in program activities, will be required.  To the extent possible – especially for attendance records – this documentation will be maintained at the unit record level, and will be connected to key information about the participant (such as school, grade level, role, tier, etc.) in order to facilitate analyses of variations in implementation for various subgroups.  

Although additional qualitative program documentation, such as school improvement plans, lesson plans and meeting agendas/reflections, as well as open-ended comments from interviews, surveys and observation notes, are not practical for use in computing quantitative implementation scales, they can nevertheless provide valuable insight into the nature of program implementation that can not be captured from quantitative sources.  

Further discussions with our evaluator, Abt and IES, and ultimate approval by Office of Elementary and Secondary Education (OESE), are needed to determine the relative value-added from these types of data and from modifications of existing instruments, and the extent to which modifications in our approach to collecting these data need to be considered.

Implications for CPS-SR Program Implementation

Several Implications from Year 1 are worth sharing. The first year in most grants involves many implementation challenges, and Chicago Striving Readers is no exception. 

Among these implications were issues initiated during the initial stages of the grant implementation.  The delay in the hiring process prompted Project Director and Coordinators to plan major initiation measures within a short period of time or made it impossible to complete them (school audits).  It was not possible to establish a baseline of each school’s program and literacy curriculum needs, which affected the ability of the team to develop cohesive needs-based professional development as intended. The delay in the hiring of the LITs led to a lack of familiarity in the use of Basic Reading Inventories (BRIs) and to a prolonged window of assessment. Coupled with delays in hiring, tiering of students also presented some difficulties: ISAT (Illinois Standards Assessment Test) results were not available early enough to identify students appropriately, so the SAT 10 portion of the test was used to tier students. In Year One, special considerations for ELLs (English language learners) and for students in special education were not specified. 

Even though key program developers had a late start, the planning and implementation of the summer institute was successful because attendance of school personnel was high, schools seemed eager to participate in the project, and initial feedback was positive.  Several sessions were targeted to different groups of participants based on the key grant aspects of: comprehension, vocabulary, and intervention.  Besides the summer institute, summer LIT training was also planned and implemented.  The initial LIT training involved the course in Diagnosis and Instruction of Older Readers through National-Louis University.

LITs also had an initial introduction to the roles and responsibilities as LITs.  Due to the late start of LITs, a strong knowledge base of roles and in conducting diagnostic reading assessments was not sufficiently established. 

Central to the successful implementation of the CPS-SR project at the school level is the idea of building cohesive, school-based leadership teams.  Some barriers to implementation occurred at the LIT and teacher level. Cooperation and coordination of teachers and LITs was tenuous because of differences in instructional practices and philosophies. The flexibility of implementing targeted intervention, when creating teacher and LIT schedules to support Tier 2 & 3 students, presented a challenge since a differentiated model of instruction was not present in many of the schools. The initial focus on collaborative teaching led to issues of LITs developing into roles as interventionists. The role of LITs as interventionists is essential to implementation in Year 2 and beyond.  In Year 1, initial establishment of literacy teams was accomplished.  Key to the success of literacy teams is the refinement of team roles and the establishment of clear goals and tools to accomplish project goals. 
Principals as instructional leaders play an essential role in the building of school-based leadership teams.  Principal involvement in the grant has been positive and administrators have been supportive and involved from the start.  Administrators played an integral role in the hiring of the LIT that would meet the needs of their school and represent student and teacher population of the school. 
Principals are actively involved in their professional development and also attend teacher professional development. Their role as literacy leaders could be strengthened if they had a more active role in the literacy team meetings at their schools.  As the school literacy teams evolve this is a possibility that will be considered and monitored.   
The final set of implications from Year 1 center on the role of the Project Coordinators.  In Year 1, professional development for principals, teachers, and LITs was coordinated and conducted by the CPS-SR Project Team.  Coordinators provided instructional support at the school level, promoted teambuilding at the school level, and established themselves as a presence to schoolwide staff to function as a liaison between the district, project, and school.  However, coordinators were to be receiving specialized training in core project components.  Due to late start and additional urgent implementation needs, that goal never materialized.  Expectations for the Coordinators for Year 2 and beyond focus on receiving at least 70 hours of training each year in order to follow the train-the-trainer model of professional development as intended in the grant proposal.  Additionally, the Coordinators will focus on providing reflective coaching for LITs on intervention and assessments as intended in the proposal.  The Coordinators will also assist with data collection and conduct data analysis at the project, LIT and school-based levels in a more systematic manner.  Coordinators will provide focused instructional support based on school needs and monitor those supports and the fidelity of implementation of the project, using implementation rubrics and fidelity scales.  They will also assist and support technology integration.  Monitoring the implementation of the extended-day program (AMP) will also expand on the part of the Coordinators. 

Implications for Year Two and Beyond 

Year One implementation highlights the need to provide more comprehensive understanding of roles and responsibilities. Some of the challenges from Year One related to not having a firm understanding of project goals and expectations for all stakeholders. The fidelity of the implementation deviated from the intended project model because of misconceptions and information gaps about the project. CPS-SR’s goal is to ensure high fidelity of implementation of the key components of the project. The approach to data collection methods needs to reflect the implementation needs of key components.  Key project personnel will work with project evaluators to determine what data sources needs to be collected and disaggregated in addressing research questions. 

Another barrier is in determining an appropriate approach to tiering students. Not having access to standardized testing data in a timely manner creates immediate roadblocks. The different populations at schools present issues when administering BRIs, especially for schools with large student enrollment. A major roadblock is the special considerations given to ELL students, special education students and students who perform more than thee years below grade level, which were not clearly defined from the beginning.  This has prompted us to establish procedures to ensure proper tiering and instructional support to these student groups. 

A systematic and consistent monitoring of project implementation needs to be established across schools.  Also, the fidelity of student participation and teachers’ instructional approaches need to be monitored more effectively and efficiently.

APPENDIX A

Chicago Striving Readers Staff Roles and Responsibilities

Project Director

At the district level, the full-time project director is responsible for providing on- and off-site support to ensure rigorous implementation of the Chicago Striving Readers project. The project director coordinates the work of partners, supervises the six coordinators, and ensures fiscal integrity and adherence to grant requirements. She is part of the Chicago Striving Readers Advisory Council and district level team, and meets regularly with the external evaluation team. 

District Coordinator

Each of five coordinators is to serve as a field liaison to teachers and principals. They should provide on-site training of teachers, model instructional strategies in the classroom, participate as members of the literacy leadership team, and assist with assessment training and data collection. The district coordinators serve as mentors and coaches to the teachers and other support staff by complementing the systematic professional development and providing a link between formal training and classroom practice. District coordinators themselves receive training from university faculty to better prepare them to serve as reflective coaches for teachers in their schools. The proposal called for them to observe teachers as they practice new instructional techniques and involve them in conferences afterward to discuss observation and give feedback regarding their implementation. The reflective coaching is also intended to provide opportunities for teachers to reflect on current practices and the change in those practices over time. 

Each district coordinator is assigned to advise up to four schools in the Striving Readers treatment group during Year 1 of the program, and eight schools during Year 2. They are responsible for developing a professional development plan, combining training and reflective coaching for the individual schools that is based on in-depth needs assessment conducted early in the year. The district coordinators are part of the district level team and each Chicago Striving Readers school’s literacy leadership team.

Lead Literacy Teacher

Independent of the program, eight of the 16 Chicago Striving Readers cohort 1 schools had lead literacy teachers who possess either a reading endorsement or are in the process of completing the requirements. To integrate this resource into the program the proposal calls for the lead literacy teacher attend the monthly professional development sessions on how to enhance classroom instruction and take part in the literacy leadership team. 
Literacy Intervention Teacher (LIT)

The LIT is responsible for supporting their school’s struggling readers and providing them with individualized attention. One LIT is assigned to each Chicago Striving Readers school. The proposal calls for LIT to have at least three years of superior teaching at the middle grade level, have knowledge and experience in using research-based instructional strategies, be able to work collaboratively with another teacher in the same classroom, and possess a high level of interpersonal and communication skills that promote participation as a strong team member.

The LIT is responsible for conducting diagnostic assessments of Tier 3 students; targeting instruction to individualized needs that seamlessly blends into the school-wide model; focusing intensively on priority weaknesses during the extended-day class; and collaborating with school-based literacy teams. 

Specifically, LIT collaborate with teachers to provide targeted, small group instruction for Tier 2 and Tier 3 students that is integrated into the language arts and subject area classes. According to the proposal, each Chicago Striving Readers schools LIT should provide after school, intensive, strategic, focused instruction for Tier 3 students in Grade 6. The LIT is also part of the grade-level teams and the literacy leadership team at the Chicago Striving Readers schools.

In addition, the LIT takes part in ongoing professional development and attends weekly professional development sessions offered by the district coordinators. The LIT should be enrolled at National-Louis University to pursue a reading endorsement (24 credit hours of reading course), if they don’t yet hold a State of Illinois certification in reading. 

Technology Coordinator

The technology coordinators at the schools support the technological aspects of the program by assisting in the implementation and ongoing maintenance of these components which are described in the discussion of High-Quality, High-Interest Materials. The technology coordinators should insure that adequate software is installed on the computers, including the software that accompanies the after school targeted intervention (AMP). The technology coordinators should insure that the curriculum is mobilized to integrate technology, and to mediate hardware and software issues related to technology mobilization.

Librarian

The librarians support implementation of the Chicago Striving Readers program and help align the library curriculum to the program. The librarian should work in partnership with grade-level teams and individual classroom teachers to provide needed resources and assistance for class projects such as literature circles and book clubs. It was also proposed that the librarians give instruction on using electronic and print information resources during assigned library time and maintain a middle-grade area in the library that highlights high-quality fiction and nonfiction texts for recreational and assigned readings. The Chicago Striving Readers grant provides funds for the librarian to purchase middle grade resources to be housed in the school library.

The school librarian is a member of the Literacy Leadership Team and is to fully share in collaborative decision-making and participate in all professional development activities planned for the team. The librarian is responsible for working with the Literacy Leadership Team to provide flexible library scheduling so that students can use the library during small group activities and to develop summer reading activities for those struggling readers who do not attend summer school.

Senior Literacy Advisor

The Senior Literacy Advisor serves on both the Chicago Striving Readers Advisory and the district level team providing additional expertise to the project. This person consults on the project, providing guidance and support for effecting change in project schools. This position is held by Donna Ogle, Ph.D., Professor at National-Louis University and specialist in instructional strategies that support literacy and instructional change in schools.

Appendix B

Data Sources by Program Components

Data Sources to Assess Key Components

	A literacy block with a whole group-small group-whole group structure for all students. 

	Source/

Item #
	Item Content
	Scale

	Observation field notes
	· Notes on grouping practices 
	[open-ended]

	Classroom Observation Codes
	· Observation Grouping Codes

2-Grouping
Whole class/Large group (w)

Small Group (s)

Pairs (p)

2a-Small Groups Code
Individual Reading (ir)

Partner Reading (pr)
	Observed; Not Observed

	LIST Survey


Q1
	How often do you use the following practices to help struggling readers develop better reading strategies and skills? 

· Using whole-part-whole classroom instruction model
	Never; Less than once a month; 1-3 times a month; 1-3 times a week; 4-5 times a week; Don’t know

	LIT Interview

Q11b

Q11c
	Now I want to ask you a few questions about the specifics of when you meet with classroom teachers to plan, prioritize and coordinate instruction, responsibilities, and student groupings.
b. Please describe the topics you discuss when meeting with classroom teachers. 

c. Please describe the specifics of how you work with teachers to promote Striving Readers related practices (differentiated instruction/grouping, use of SR materials, etc.). 
	[open-ended]

[open-ended]

	SEC Survey

Q25

Q26

Q32

Q38

Q41

Q43

Q45
	How much of the English, language arts, and reading instructional time in the target class do students use to engage in the following tasks?* 

· Watch the teacher demonstrate/model English, language arts and reading processes (e.g., reading, writing, and speaking)

· Silently read books, magazines, articles, or other written material of their own choice.

· Work in pairs or small groups

· Work with teacher in guided reading or writing practice

· Read aloud (e.g., pair sharing)

· Listen to the teacher read aloud

· Use a work center/station


	0 – None; 1 - Little (Less than 10% of instructional time for the school year); 2 - Some (10-25% of instructional time for the school year); 3 - Moderate (26-50% of instructional time for the school year); 4 - Considerable (More than 50% of instructional time for the school year)




	A specific set of focused, instructional practices used with all students/Implementation of targeted instructional practices across groups (WHOLE SCHOOL, BLENDED INTERVENTION)

	1. Use of gradual release model to provide direct, explicit instruction and scaffold learning for students.

	Source/ Item #
	Item Content
	Scale

	LIST Survey

Q1


	· How often do you use the following practices to help struggling readers develop better reading strategies and skills? 
· Scaffolding.

· Using whole-part-whole classroom instruction model [See also Reading Comprehension: Whole-Part-Whole component.]
· Making connections to background knowledge.

· Making connections between texts.

· Monitoring comprehension through questioning.
	Never; Less than once a month; 1-3 times a month; 1-3 times a week; 4-5 times a week; Don’t know



	Classroom Observations
	6-Interaction Style
Modeling (m)

Coaching/scaffolding (c)
	Observed; Not Observed

	LIT Interview

Q10b-c
	I would like to learn more about the work that you do with students during the regular school day.
b). In what ways, does your work address their needs?

c). What types of activities and resources do you use when you meet with them?
	[open-ended]

[open-ended]

	SEC Survey

Q25

Q38


	How much of the English, language arts, and reading instructional time in the target class do students use to engage in the following tasks?

· Watch the teacher demonstrate/model English, language arts and reading processes (e.g., reading, writing, and speaking) 

· Work with teacher in guided reading or writing practice


	0 – None; 1 - Little (Less than 10% of instructional time for the school year); 2 - Some (10-25% of instructional time for the school year); 3 - Moderate (26-50% of instructional time for the school year); 4 - Considerable (More than 50% of instructional time for the school year)

	2. Instruction anchor for all classrooms and content areas is focused on comprehension. 

	LIST Survey

Q1

Q2
	How often do you use the following practices to help struggling readers develop better reading strategies and skills? 

· Using guided reading.

· Using PRC2 for comprehension..

· Making connections to background knowledge.

· Understanding the arrangement of text.

· Making connections between texts.

· Monitoring comprehension through questioning.

· Synthesizing information within text or across texts.

How often do you use the following techniques to help struggling readers develop better reading strategies and skills? 

· Everybody Reads To (ERT)

· Exclusion Brainstorming

· List-Group-Label

· Predict-Locate-Add-Note (PLAN)

· ReQuest

· Interactive Notation System for Effective Reading and Thinking (INSERT)

· Reciprocal teaching

· ABC Graffiti

· Guided Reading and Summarizing Procedure (GRASP)


	Never; Less than once a month; 1-3 times a month; 1-3 times a week; 4-5 times a week; Don’t know

Never/ Not Familiar; Less than once a month; 

1-3 times a month; 1-3 times a week; 4-5 times a week

	Classroom Observations
	3-Major academic focus
Comprehension (c)

4-Activity
Comprehension skill (c)

Summarizing (sm)

Questioning (qu)

Predicting (pr)

Text Structure (ts)

Visualizing (vz)

Inferencing (in)

    Metacognition (mcg)
	Observed; Not Observed

	LIT Interview

Q10b-c
	I would like to learn more about the work that you do with students during the regular school day.
d. In what ways, does your work address their needs?

e. What types of activities and resources do you use when you meet with them?
	[open-ended]

[open-ended]

	SEC Survey

Q27

Q38

Q47

Q51

Q52

Q53

Q54

Q601-616


	How much of the English, language arts, and reading instructional time in the target class do students use to engage in the following tasks?

· Collect, summarize, and/or analyze information from multiple sources 

· Work with teacher in guided reading or writing practice

· Use graphic organizers [See also High Quality Materials component]
When students in the target class are engaged in constructing meaning from text activities as part of English, language arts, and reading instruction, how much of that time do they use to engage in the following tasks?
· Respond creatively to texts

· Relate text to personal experience or prior learning

· Use reading and writing to solve real-world problems

· Analyze information to make inferences or draw conclusions

For each of the items below, teachers must Indicate amount of time spent on each topic covered in this class AND Indicate relative emphases of each student expectation for every topic.  Topics include Memorize/Recall; Perform Procedures/Explain; Generate/Create/Demonstrate; Analyze/Investigate; Evaluate

Comprehension 

601 Word meaning from context 

602 Phrase 

603 Sentence 

604 Paragraph 

605 Main idea(s), key concepts, and sequences of events 

606 Descriptive elements (e.g., detail, color, and condition) 

607 Narrative elements (e.g., events, characters, setting, and plot) 

608 Persuasive elements (e.g., propaganda, advertisement, and emotional appeal) 

609 Expository or informational elements (e.g., explanation, lists, and organizational patterns such as description, cause-effect, and compare-contrast)

610 Technical elements (e.g., bullets, instruction, form, sidebars) 

611 Electronic elements (e.g., hypertext links, animations, etc.) 

612 Strategies (e.g., activating prior knowledge, questioning; making connections, predictions; inference, imagery, summarization, retelling)

613 Self-correction strategies (e.g., monitoring, cueing systems, and fixup)

614 Metacognitive processes (i.e., reflecting about one's thinking) 

615 Interpret maps, graphs, and charts 

616 Test-taking strategies 
	0 – None; 1 - Little (Less than 10% of instructional time for the school year); 2 - Some (10-25% of instructional time for the school year); 3 - Moderate (26-50% of instructional time for the school year); 4 - Considerable (More than 50% of instructional time for the school year)

Time on Topic

0 = None (Not covered) ; 1 = Slight coverage (Less than one class/lesson); 2 = Moderate coverage One to five classes/lessons); 3 = Sustained coverage (More than five classes/lessons) 

Expectations for Students
0 = No emphasis (Not a performance goal for this topic); 1 = Slight emphasis (Less than 25% of time on this topic); 2 = Moderate emphasis  (25% to 33% of time on this topic); 3 = Sustained emphasis (More than 33% of time on this topic)



	3. The core assessments (screening, diagnostic, progress monitoring, and outcome) are used flexibly and fluidly to plan and target instruction. [See also Assessment component]  

	Classroom Observations
	6-Interaction Style
Assessment (a)
	Observed; Not Observed

	Principal . Interview

Q2e

Q3
	Does the Literacy Leadership Team use assessment data? 


· What types of assessment data does the team use? For what 

        purposes?

In addition to the Literacy Leadership Team’s use of assessment data [if the school has a Literacy Leadership Team], please describe your role and responsibilities as a Principal in using student assessment data. 

Do you use assessment data? 
When do you use assessment data? For what decisions or 

        information needs?
	Yes; No

[open-ended]

Yes; No

[open-ended]

	LIT Interview

Q12


	Describe your role and responsibilities in using student data. 

· Which assessment data are you using? For what purposes?
	[open-ended]

	LLT Interview

Q7

Q7g

Q10
	Does your school have Grade-Level Teams?

What types of student data do the teams review? For what purposes? 
We would like to know how grade 6-8 literacy teachers in your school are using data.

Which assessment data are they using? For what purposes? 
	Yes; No

[open-ended]
[open-ended]

	LIST Survey

Q6

Q7

Q8

Q9

Q10

Q11


	Does your school have a lead literacy teacher or literacy coach 

To what extent do you work with your lead literacy teacher/literacy coach to use assessment data for instructional planning? 
Indicate how you use the data from the following assessments [See Assessment component]
· Learning First ClassViews

· Learning First ClassLinks

· mClass Running Records

· Illinois Standards Achievement Test

· Basic Reading Inventory (BRI)

· Informal assessments

· Other [open-ended]

Please indicate the extent to which you use student assessment data for each of the following purposes.  [See Assessment component]
· Placing students in intervention programs

· Differentiating instruction

· Identifying skills that need to be re-taught

· Monitoring student reading progress

· Creating instructional groups (in-class)

Do you currently have grade-level teams at your school?  If Yes: 

Overall, rate the grade-level team’s ability to use classroom assessment data in the following ways. [See Assessment component]
· Address the needs of struggling readers
· Formalize lesson plans
· Identify students who are eligible for targeted interventions
· Identify strengths
· Identify teaching and learning strategies
· Improve classroom practice

	Yes; No

Not at all; To a small extent; To a moderate extent; To a large extent

Not Using; Screening; Diagnostic; Benchmarking; Progress Monitoring; Assess Outcomes

Not at All; To Some extent; To a Moderate Extent; To a Large Extent

Yes; No

Poor; Fair; Good; Excellent; Not Sure

	SEC Survey

Q85

Q86

Q87

Q88

Q92

Q93

Q101
	Please indicate how often you use each of the following strategies when assessing students in the target English, language arts, and reading class? [See Assessment component]
· Students answer objective questions (e.g., multiple-choice, true/false, or matching)

· Students perform on-demand literacy tasks (e.g., writing to a prompt, reading aloud, giving a presentation, etc.)

· Students assess their own work and progress (e.g., using rubrics, checklists, or reflective journals)

· Teacher monitors student responses and interactions during discussion
Please indicate the degree to which each of the following influences what you teach in the target English, language arts, and reading class.

· State test or results from test

· District test or results from test

· Screening, diagnostic, or classroom assessment results
	Not at all;  1 - 4 times per year; 1 - 3 times per month; 1 - 3 times per week; 4 - 5 times per week

Negative Influence; Somewhat Negative Influence; Little or No Influence; Somewhat Positive Influence; Strong Positive Influence

	4. PRC2 instructional framework, text sets, and technology are used fluidly and alternately to support differentiated instruction and increase student motivation, engagement, and understanding.

	Source/ Item #
	Item Content
	Scale

	LIST Survey

Q1

Q9

Q16a

Q16b


	How often do you use the following practices to help struggling readers develop better reading strategies and skills? 

· Differentiating instruction

· Using PRC2 for fluency.

· Using PRC2 for comprehension.

· Using PRC2 for vocabulary development.

Please indicate the extent to which you use student assessment data for each of the following purposes.  [See Assessment component]
· Placing students in intervention programs

· Differentiating instruction

· Creating instructional groups (in-class)

For each of the materials listed below, indicate how frequently you currently use the materials to teach literacy.  [See Materials component]
· Listening centers

· Media centers (three computers and a printer)

· Text sets

· Software
For each of the materials listed below, for those that you are using, rate how effective they are in supporting student learning in language arts. [See Materials component]
· Listening centers

· Media centers (three computers and a printer)

· Text sets

· Software
	Never; Less than once a month; 1-3 times a month; 1-3 times a week; 4-5 times a week; Don’t know

Not at All; To Some extent; To a Moderate Extent; To a Large Extent

N/A (Do Not Have); Not Currently Using; Less than once a month; 1 to 3 times a month; 1 to 3 times a week; 4 to 5 times a week

Not at all Effective; Minimally Effective; Somewhat Effective; Effective; Very Effective; Don’t Know



	Principal  Interview

Q5

Q5b


	We would like to know more about your school’s efforts to integrate literacy into the content areas. [See Materials component]
· Do you have school-wide text sets (i.e., supplemental reading materials designed to improve student literacy in other subject area classes) 

· Are the school-wide text sets being used in the content area classrooms? 

· Social Studies

· Science

· Mathematics 


	Yes; No

Not Used; Used; Don’t Know

Not Used; Used; Don’t Know

Not Used; Used; Don’t Know



	LIT Interview

Q2c-d

Q3c-d

Q10d-e
	How are you using Listening Centers?

· For which type of activities?

· Are you using the Listening Centers with all students or subgroups of students? 

How are you using Media Centers?

· For which type of activities?

· Are you using the Media Centers with all students or subgroups of students? 

I would like to learn more about the work that you do with students during the regular school day.
d) In what ways, does your work address their needs?

e) What types of activities and resources do you use when you meet with them?
	Yes; No

[open-ended]

[open-ended]

Yes; No

[open-ended]

[open-ended]

[open-ended]

[open-ended]

	LLT Interview

Q2c-d

Q3c-d


	How are you using Listening Centers?

· For which type of activities?

· Are you using the Listening Centers with all students or subgroups of students? 

How are you using Media Centers?

· For which type of activities?

· Are you using the Media Centers with all students or subgroups of students? 
	Yes; No

[open-ended]

[open-ended]

Yes; No

[open-ended]

[open-ended]

	SEC Survey

Q25

Q27

Q38

Q41

Q43

Q55

Q56

Q92

Q93

Q96

Q101

Q405

Q406

Q407

Q1507

Q1508

Q1509

Q1515

Q1706

Q1707

Q1708
	How much of the English, language arts, and reading instructional time in the target class do students use to engage in the following tasks?

· Watch the teacher demonstrate/model English, language arts and reading processes (e.g., reading, writing, and speaking)

· Collect, summarize, and/or analyze information from multiple sources 

· Work with teacher in guided reading or writing practice

· Read aloud (e.g., pair sharing)

· Listen to the teacher read aloud

When students in the target class work in pairs or small groups as part of English, language arts, and reading instruction, how much of that time do they use to engage in the following tasks?* 
· Discuss how they read and how they write

· Discuss what they read and what they write

Please indicate the degree to which each of the following influences what you teach in the target English, language arts, and reading class. [See Assessment component]
92. State test or results from test

93. District test or results from test

96. Students' special needs

101. Screening, diagnostic, or classroom assessment results
For each of the items below, teachers must Indicate amount of time spent on each topic covered in this class AND Indicate relative emphases of each student expectation for every topic.  Topics include Memorize/Recall; Perform Procedures/Explain; Generate/Create/Demonstrate; Analyze/Investigate; Evaluate

Text and print features

405 Structural elements (e.g., index, glossary, table of contents, subtitles, and headings) 

406 Graphical elements (e.g., graphs, charts, images, illustrations) 

407 Technical elements (e.g., bullets, instructions, forms, sidebars) 

Instructional Sources -  Forms of Text

1507 Public documents

1508 Consumer, technical, and business writing (e.g., manuals, how-to texts, ads, memos

1509 Newspaper or magazine articles

1515 Content area materials [See Materials component]
Sources of Text

1706 Young adult trade books

1707 Other supplementary texts

1708 Periodicals [See Materials component]
	0 – None; 1 - Little (Less than 10% of instructional time for the school year); 2 - Some (10-25% of instructional time for the school year); 3 - Moderate (26-50% of instructional time for the school year); 4 - Considerable (More than 50% of instructional time for the school year)

(Scale is the same as above.)

Strong Negative Influence; Somewhat Negative Influence; Little or No Influence; Somewhat Positive Influence; Strong

Positive Influence

Time on Topic

0 - None (Not covered) ; 1 - Slight coverage (Less than one class/lesson); 2 - Moderate coverage One to five classes/lessons); 3 - Sustained coverage (More than five classes/lessons) 

Expectations for Students
0 - No emphasis (Not a performance goal for this topic); 1 - Slight emphasis (Less than 25% of time on this topic); 2 - Moderate emphasis  (25% to 33% of time on this topic); 3 - Sustained emphasis (More than 33% of time on this topic)

	Pre-Observation Literacy Environment Checklist

Q1

Q2

Q3

Q5

Q6
	[See Materials component]
Media Center: How many computers and printers?

· Are at least 3 computers and 1 printer in working order and easily accessible to students for individual and small group work? 
Listening Center: In working order,?

· Several sets of headphone

· Audio materials for use by students?

Classroom library (books grouped by genre, leveling, a checkout system, labels)

· Is it easily accessible to students?

· Is it organized and in good shape?

· Is there a checkout system in place?

· Are there a variety of texts that appeal to readers of differing abilities and interests?

· Are books grouped by genre?

· Are materials clearly labeled?

· Are there both NF and Fiction books?

Text Sets

Other materials

· Newspapers

· Magazines

· Other?
	Number; Number

Yes; No

Yes; No

Yes; No

Yes; No

Yes; No

Yes; No

Yes; No

Yes; No

Yes; No

Yes; No

Yes; No

Yes; No

Yes; No

Yes; No

Yes; No

	Classroom Observations
	2-Grouping
Pairs (p)

2a-Small Groups Code
Partner Reading (pr)
5a-Type of Material [See Materials component]
Informational Text (l)

Specific Material [See Materials component]
· Computer-Web based (wb)

· Computer Software (cs)

· Listening Center (lc)

· Newspapers, magazines (nm)

· Text sets (ts)

#of Students on Task
	Observed; Not Observed

(%)


	A targeted intervention for Tier 2 and Tier 3 students—provided by an LIT for students in Grade 6 and by the classroom teacher for students in Grades 7 and 8—for 20 minutes a day, four days a week.  -- Basic features of Targeted Intervention model as indicated below.

	Source/

Item #
	Item Content
	Scale

	1. Teachers and Literacy Intervention Teachers collaboration in instructional planning and progress monitoring

	LLT Interview

Q9


	We would like to know how grade 6-8 literacy teachers in your school are using data.

· Which assessment data are they using? [See Assessment and Data-Driven component]
	[open-ended]

	LIT Interview

Q11
	Now I want to ask you a few questions about the specifics of when you meet with classroom teachers to plan, prioritize and coordinate instruction, responsibilities, and student groupings. 
· How often do you meet with classroom teachers? When do you have these meetings?

· Please describe the topics you discuss when meeting with classroom teachers. 

· Please describe the specifics of how you work with teachers to promote Striving Readers related practices (differentiated instruction/grouping, use of SR materials, etc.).
	Once a month or less; Several times a month; Once a week; Several times a week; Daily or almost daily

[open-ended]

[open-ended]

	LIT Time & Effort
	Log Records
	

	2. Frequent assessment and adjustment of instruction.

	LIST Survey

Q6/Q7

Q8

Q9

Q10

Q11
	Does your school have a lead literacy teacher or literacy coach? 

If YES:  To what extent do you work with your lead literacy teacher/literacy coach to use assessment data for instructional planning? [See Assessment and Data-Driven component]
Indicate how you use the data from the following assessments [See Assessment and Data-Driven component]
· Learning First ClassViews

· Learning First ClassLinks

· mClass Running Records

· Illinois Standards Achievement Test

· Basic Reading Inventory (BRI)

· Informal assessments

· Other [open-ended]

Please indicate the extent to which you use student assessment data for each of the following purposes.  [See Assessment and Data-Driven  component]
· Placing students in intervention programs

· Differentiating instruction

· Identifying skills that need to be re-taught

· Monitoring student reading progress

· Creating instructional groups (in-class)

Do you currently have grade-level teams at your school? 

If YES: Overall, rate the grade-level team’s ability to use classroom assessment data in the following ways. [See Assessment and Data-Driven  component]
· Address the needs of struggling readers.

· Formalize lesson plans.

· Identify students who are eligible for targeted interventions.

· Identify strengths.

· Identify teaching and learning strategies.

· Improve classroom practice.
	No Coach; Not at all; To a small extent; To a moderate extent; To a large extent

Not Using; Screening; Diagnostic; Benchmarking; Progress Monitoring; Assess Outcomes

Not at all; To a small extent; To a moderate extent; To a large extent

Yes; No

Not Sure; Poor; Fair; Good; Excellent



	SEC Survey

Q85

Q86

Q87

Q88

Q92

Q93

Q101
	Please indicate how often you use each of the following strategies when assessing students in the target English, language arts, and reading class? [See Assessment and Data-Driven  component]
· Students answer objective questions (e.g., multiple-choice, true/false, or matching)

· Students perform on-demand literacy tasks (e.g., writing to a prompt, reading aloud, giving a presentation, etc.)

· Students assess their own work and progress (e.g., using rubrics, checklists, or reflective journals)

· Teacher monitors student responses and interactions during discussion
Please indicate the degree to which each of the following influences what you teach in the target English, language arts, and reading class. [See Assessment and Data-Driven  component]
· State test or results from test

· District test or results from test

· Screening, diagnostic, or classroom assessment results
	Not at all;  1 - 4 times per year; 1 - 3 times per month; 1 - 3 times per week; 4 - 5 times per week

Strong Negative Influence; Somewhat Negative Influence; Little or No Influence; Somewhat Positive Influence; Strong

Positive Influence

	3. Highly motivating reading materials integrated with engaging technology and audio resources. [See Materials  component]

	LLT Interview

Q2

Q2a

Q3

Q3a

Q5

Q5a

Q2b/3b/4c/5b

Q2c/3c/4d/5c

Q2d/3d/4e/5d

Q7f
	Do grade 6-8 literacy teachers in your school have Listening Centers (where students can access models of fluency and record themselves to assess their own fluency)?

· To what extent are teachers using the Listening Centers?

Do grade 6-8 literacy teachers in your school have Media Centers (i.e., 3 computers and 1 printer)?
· To what extent are teachers using the Media Centers?

Has the AMP intervention software been installed in your school’s computers?

a. To what extent is the software being used by grade 6-8 literacy teachers in your school?

(If not used) Why not?

(If used) How are they being used?

· For which type of activities do teachers use the [Listening Centers, Media Centers, AMP software]?

· Are the [Listening Centers, Media Centers, AMP software] being used with all students or subgroups of students? Which subgroups?

In what ways, if any, has this technology improved instruction and student learning in language arts? 
To what extent do the teams use Striving Readers materials? For what purposes? 
	Yes; No

Not used at all; Somewhat used; Extensively used

Yes; No

Not used at all; Somewhat used; Extensively used

Yes; No

Not used at all; Somewhat used; Extensively used

[open-ended]
[open-ended]
[open-ended]

[open-ended]

[open-ended]

	LIT Interview

Q2

Q2a

Q3

Q3a

Q5

Q5a

Q2b/3b/5b

Q2c/3c/5c

Q2d/3d/4e/5d

Q7f
	Do grade 6-8 literacy teachers in your school have Listening Centers (where students can access models of fluency and record themselves to assess their own fluency)?

· To what extent are teachers using the Listening Centers?

Do grade 6-8 literacy teachers in your school have Media Centers (i.e., 3 computers and 1 printer)?
· To what extent are teachers using the Media Centers?

Has the AMP intervention software been installed in your school’s computers?

a. To what extent is the software being used by grade 6-8 literacy teachers in your school?

(If not used) Why not?

(If used) How are they being used?

· For which type of activities do teachers use the [Listening Centers, Media Centers, Handheld Computers, AMP software]?

· Are the [Listening Centers, Media Centers, Handheld Computers, AMP software] being used with all students or subgroups of students? Which subgroups?

In what ways, if any, has this technology improved instruction and student learning in language arts?

To what extent do the teams use Striving Readers materials? For what purposes? [open-ended]
	Yes; No

Not used at all; Somewhat used; Extensively used


Yes; No

Not used at all; Somewhat used; Extensively used

Yes; No

Not used at all; Somewhat used; Extensively used

[open-ended]
[open-ended]
[open-ended]

[open-ended]

[open-ended]

	Technology Coordinator Interview

Q1

Q2

Q4

Q1a/2a/3a/4a

Q1b/2b/3b/4b

Q5

Q5a

Q5b

Q5c
	Do grade 6-8 literacy teachers in your school have Listening Centers (where students can access models of fluency and record themselves to assess their own fluency)?

Do grade 6-8 literacy teachers in your school have Media Centers (i.e., 3 computers and 1 printer)?
Has the AMP intervention software been installed in your school’s computers?

Are they currently in use?

If not, why not?

What issues or barriers have you encountered in using the Striving Readers intervention materials in your school?

· Did you receive all of the materials when they were needed? 
· Did you have enough information and training to use the materials effectively?
· Are there any other issues or barriers?
	Yes; No

Yes; No

Yes; No

[open-ended]

[open-ended]

[open-ended]

[open-ended]

[open-ended]

	Principal  Interview

Q5

Q5b


	We would like to know more about your school’s efforts to integrate literacy into the content areas.

· Do you have school-wide text sets (i.e., supplemental reading materials designed to improve student literacy in other subject area classes) 

· Are the school-wide text sets being used in the content area classrooms? 

· Social Studies

· Science

· Mathematics 
	Yes; No

Not Used; Used; Don’t Know

Not Used; Used; Don’t Know

Not Used; Used; Don’t Know

	Pre-Observation Literacy Environment Checklist

Q1

Q2

Q3

Q5

Q6
	[See Materials component]
Media Center: How many computers and printers?

· Are at least 3 computers and 1 printer in working order and easily accessible to students for individual and small group work? 
Listening Center: In working order,?

· Several sets of headphone

· Audio materials for use by students?

Classroom library (books grouped by genre, leveling, a checkout system, labels)

· Is it easily accessible to students?

· Is it organized and in good shape?

· Is there a checkout system in place?

· Are there a variety of texts that appeal to readers of differing abilities and interests?

· Are books grouped by genre?

· Are materials clearly labeled?

· Are there both NF and Fiction books?

Text Sets

Other materials

· Newspapers

· Magazines

· Other?
	Number; Number

Yes; No

Yes; No

Yes; No

Yes; No

Yes; No

Yes; No

Yes; No

Yes; No

Yes; No

Yes; No

Yes; No

Yes; No

Yes; No

Yes; No

Yes; No

	Classroom Observation Codes

Q5a

Q5b
	Type of Material

· Literary Text

· Informational Text

Specific Material

· Board/Chart

· Computer-Web based

· Computer Software

· Computer to write on

· Listening Center

· Text book

· Text sets
	Observed; Not Observed

	SEC Survey

Q26-37

Q26

Q30

Q31

Q34

Q38-48

Q42

Q45

Q47

Q49

Q62-63

Q64-71

Q64

Q65

Q66

Q67

Q68

Q69

Q70

Q71

Q78

Q79

Q1701 

Q1702 

Q1703

Q1704 

Q1706 

Q1707 

Q1708 

Q1709 
	How much of the English, language arts, and reading instructional time in the target class do students use to engage in the following tasks?

· Silently read books, magazines, articles, or other written materials of their own choice

· Learn to use resources (e.g., dictionary, thesaurus, speller)

· Use hands-on materials or manipulatives (e.g., letter tiles, boxes, puppets, or costumes)

· Use computers or other technology (e.g., cameras, tape recorders, etc.) to learn/practice/explore language arts content

How much of the English, language arts, and reading instructional time in the target class do students use to engage in the following tasks?

· View slides, overheads, films, videos, or DVDs or listen to recordings
· Use a work center/station
· Use graphic organizers
When students in the target class are engaged in constructing meaning

from text activities as part of English, language arts, and reading

instruction, how much of that time do they use to engage in the following tasks?

· Complete English, language arts, and reading exercises from a text or worksheet

When students in the target class are engaged in activities that involve the use of hands-on materials as part of English, language arts, and reading instruction, how much of that time do they use to engage in the following tasks?

· Work on projects such as puppet shows, plays, or dioramas
· Build models or charts that support the text
When students in the target class are engaged in activities that involve the use of computer or other educational technology as part of English,

language arts, and reading instruction, how much of that time do they use to engage in the following tasks?

· Learn facts or practice procedures, skills, or conventions
· Engage in a writing process (e.g., prewriting, drafting, editing, or revision
· Research and collect information (e.g., internet, CD-ROM, etc.)
· Display and analyze data/information
· Create multi-media presentations (e.g., website, PowerPoint, etc.)
· Take a test, quiz, online assessment, or diagnostic inventory
· Use individualized instruction or tutorial software
· Communicate through e-mail
When students in the target class participate in instruction about the processes of inquiry as part of English, language arts, and reading, how much of that time do they use to engage in the following tasks?

· Working with reference sources (e.g., dictionary, encyclopedia, and internet sites)

· Examining secondary or primary sources

Sources of Text

· Basal readers

· Anthologies

· "Leveled" books

· Textbooks

· Young adult trade books

· Other supplementary texts

· Periodicals

· Non-print media
	None; Little; Some; Moderate; Considerable

None; Little; Some; Moderate; Considerable

None; Little; Some; Moderate; Considerable

None; Little; Some; Moderate; Considerable

None; Little; Some; Moderate; Considerable

None; Little; Some; Moderate; Considerable

None; Little; Some; Moderate; Considerable



	4. Increased direct and supported instruction—an additional 20-30 minutes per day

	LIT Interview

Q10
	I would like to learn more about the work that you do with students during the regular school day.

· What needs do the students have?

· In what ways, does your work address their needs?

· What types of activities and resources do you use when you meet with them?
	[open-ended]

[open-ended]

[open-ended]

	LIST Survey

Q3
	Overall, how effective has the literacy intervention teacher (LIT) push-in been in improving the reading skills of struggling readers in your classroom?
	Not at all effective;  Minimally effective; Somewhat effective; Effective; Very effective



	5. Explicit instruction in 7 core comprehension strategies: summarization, predicting, inferring, metacognition, visualization, questioning, and text structure. 

	Classroom Observations
	3-Major academic focus
Comprehension (c) [See Blended Intervention component]
4-Activity
Comprehension skill (c) [See Blended Intervention component]
Summarizing (sm)

Questioning (qu)

Predicting (pr)

Text Structure (ts)

Visualizing (vz)

Inferencing (in)

    Metacognition (mcg)
	Observed; Not Observed

	SEC Survey

Q27

Q38

Q47

Q51

Q52

Q53

Q54

Q601-616


	How much of the English, language arts, and reading instructional time in the target class do students use to engage in the following tasks?

· Collect, summarize, and/or analyze information from multiple sources 

· Work with teacher in guided reading or writing practice

· Use graphic organizers [See also Blended Intervention, High Quality Materials components]
When students in the target class are engaged in constructing meaning from text activities as part of English, language arts, and reading instruction, how much of that time do they use to engage in the following tasks? [See Blended Intervention component]
· Respond creatively to texts

· Relate text to personal experience or prior learning

· Use reading and writing to solve real-world problems

· Analyze information to make inferences or draw conclusions

For each of the items below, teachers must Indicate amount of time spent on each topic covered in this class AND Indicate relative emphases of each student expectation for every topic.  Topics include Memorize/Recall; Perform Procedures/Explain; Generate/Create/Demonstrate; Analyze/Investigate; Evaluate 

Comprehension  [See Blended Intervention component]
601 Word meaning from context 

602 Phrase 

603 Sentence 

604 Paragraph 

605 Main idea(s), key concepts, and sequences of events 

606 Descriptive elements (e.g., detail, color, and condition) 

607 Narrative elements (e.g., events, characters, setting, and plot) 

608 Persuasive elements (e.g., propaganda, advertisement, and emotional appeal) 

609 Expository or informational elements (e.g., explanation, lists, and organizational patterns such as description, cause-effect, and compare-contrast)

610 Technical elements (e.g., bullets, instruction, form, sidebars) 

611 Electronic elements (e.g., hypertext links, animations, etc.) 

612 Strategies (e.g., activating prior knowledge, questioning; making connections, predictions; inference, imagery, summarization, retelling)

613 Self-correction strategies (e.g., monitoring, cueing systems, and fixup)

614 Metacognitive processes (i.e., reflecting about one's thinking) 

615 Interpret maps, graphs, and charts 

616 Test-taking strategies 
	0 – None; 1 - Little (Less than 10% of instructional time for the school year); 2 - Some (10-25% of instructional time for the school year); 3 - Moderate (26-50% of instructional time for the school year); 4 - Considerable (More than 50% of instructional time for the school year)

Time on Topic

0 = None (Not covered) ; 1 = Slight coverage (Less than one class/lesson); 2 = Moderate coverage One to five classes/lessons); 3 = Sustained coverage (More than five classes/lessons) 

Expectations for Students
0 = No emphasis (Not a performance goal for this topic); 1 = Slight emphasis (Less than 25% of time on this topic); 2 = Moderate emphasis  (25% to 33% of time on this topic); 3 = Sustained emphasis (More than 33% of time on this topic)

	LIST Survey

Q1

Q2
	How often do you use the following practices to help struggling readers develop better reading strategies and skills? [See Blended Intervention component]
· Using guided reading.

· Using PRC2 for comprehension..

· Making connections to background knowledge.

· Understanding the arrangement of text.

· Making connections between texts.

· Monitoring comprehension through questioning.

· Synthesizing information within text or across texts.

How often do you use the following techniques to help struggling readers develop better reading strategies and skills? [See Blended Intervention component]
· Everybody Reads To (ERT)

· Exclusion Brainstorming

· List-Group-Label

· Predict-Locate-Add-Note (PLAN)

· ReQuest

· Interactive Notation System for Effective Reading and Thinking (INSERT)

· Reciprocal teaching

· ABC Graffiti

· Guided Reading and Summarizing Procedure (GRASP)
	Never; Less than once a month; 1-3 times a month; 1-3 times a week; 4-5 times a week; Don’t know

Never/ Not Familiar; Less than once a month; 

1-3 times a month; 1-3 times a week; 4-5 times a week

	6. Systematic approach to teaching academic content vocabulary in all subjects using Robert Marzano’s Building Academic Content Vocabulary.

	Classroom Observations
	· Observation Activity Codes 

· Observation Interaction Style Codes 

4-Activity
Vocabulary (v)

Word parts (Letter ID, Phonemic Awareness, Phonics, Decoding)  (wp)

  Spelling (S)

Word recognition strategy, Word ID, Sight words (wr)

6-Interaction Style
Telling (t)

Modeling (m)

Coaching/scaffolding (c)

Listening/watching (l)
	Observed; Not Observed

	LIST Survey


Q1

Q16a/16b
	How often do you use the following practices to help struggling readers develop better reading strategies and skills? 

· Employing direct vocabulary instruction.

For each of the materials listed below, for those that you are using, rate how effective they are in supporting student learning in language arts. [See Materials component]
· Vocabulary notebooks
	Never; Less than once a month; 1-3 times a month; 1-3 times a week; 4-5 times a week; Don’t know

Not at all Effective; Minimally Effective; Somewhat Effective; Effective; Very Effective; Don’t Know

	LIT Interview

Q11b

Q11c
	Now I want to ask you a few questions about the specifics of when you meet with classroom teachers to plan, prioritize and coordinate instruction, responsibilities, and student groupings. [See also Reading Comprehension: Whole-Part-Whole component.]
· Please describe the topics you discuss when meeting with classroom teachers. 

· Please describe the specifics of how you work with teachers to promote Striving Readers related practices (differentiated instruction/grouping, use of SR materials, etc.). 
	[open-ended

[open-ended]]

	SEC Survey

Q301-311


	For each of the items below, teachers must Indicate amount of time spent on each topic covered in this class AND Indicate relative emphases of each student expectation for every topic.  Topics include Memorize/Recall; Perform Procedures/Explain; Generate/Create/Demonstrate; Analyze/Investigate; Evaluate

Vocabulary

301 Compound words and contractions 

302 Inflectional forms (e.g., -s, -ed, and -ing)

303 Suffixes, prefixes, and root words 

304 Word definitions (including new vocabulary) 

305 Word origins 

306 Synonyms, antonyms, and homonyms 

307 Word or phrase meaning from context 

308 Denotation and connotation 

309 Analogies 

310 Sight words 

311 Use of references 


	Time on Topic

0 = None (Not covered) ; 1 = Slight coverage (Less than one class/lesson); 2 = Moderate coverage One to five classes/lessons); 3 = Sustained coverage (More than five classes/lessons) 

Expectations for Students
0 = No emphasis (Not a performance goal for this topic); 1 = Slight emphasis (Less than 25% of time on this topic); 2 = Moderate emphasis  (25% to 33% of time on this topic); 3 = Sustained emphasis (More than 33% of time on this topic)

	7. Small group instruction utilizing a whole-part-whole instructional model.

	Classroom Observations
	· Notes on grouping practices [See also Whole-Part-Whole component]
	[open-ended]

	Observation Codes
	· Observation Grouping Codes [See also Whole-Part-Whole component]
2-Grouping
Whole class/Large group (w)

Small Group (s)

Pairs (p)

2a-Small Groups Code
Individual Reading (ir)

Partner Reading (pr)
	Observed; Not Observed

	LIST Survey


Q1
	How often do you use the following practices to help struggling readers develop better reading strategies and skills? [See also Whole-Part-Whole component]
· Using whole-part-whole classroom instruction model
	Never; Less than once a month; 1-3 times a month; 1-3 times a week; 4-5 times a week; Don’t know

	LIT Interview

Q11b

Q11c
	Now I want to ask you a few questions about the specifics of when you meet with classroom teachers to plan, prioritize and coordinate instruction, responsibilities, and student groupings. [See also Reading Comprehension: Whole-Part-Whole component.]
· Please describe the topics you discuss when meeting with classroom teachers. 

· Please describe the specifics of how you work with teachers to promote Striving Readers related practices (differentiated instruction/grouping, use of SR materials, etc.). 
	[open-ended

[open-ended]]

	SEC Survey

Q25

Q26

Q32

Q38

Q41

Q43

Q45
	How much of the English, language arts, and reading instructional time in the target class do students use to engage in the following tasks?* [See also Whole-Part-Whole component]
· Watch the teacher demonstrate/model English, language arts and reading processes (e.g., reading, writing, and speaking)

· Silently read books, magazines, articles, or other written material of their own choice.

· Work in pairs or small groups

· Work with teacher in guided reading or writing practice

· Read aloud (e.g., pair sharing)

· Listen to the teacher read aloud

· Use a work center/station
	0 – None; 1 - Little (Less than 10% of instructional time for the school year); 2 - Some (10-25% of instructional time for the school year); 3 - Moderate (26-50% of instructional time for the school year); 4 - Considerable (More than 50% of instructional time for the school year)

	8. Technology integration:  Handheld software designed to support small group differentiated instruction and assessment

	[This component not applicable to Year 2]


	Basic features of Intensive intervention model for Tier 3 students:

	1. Increased time—an additional 240 minutes of direct and supported instruction beyond the intervention that occurs during the regular school day.

	Source/

Item #
	Item Content
	Scale

	AMP Attendance record
	Names & Dates
	Names & dates by school by grade/class

	AMP Schedule
	AMP Program schedule by school
	Days & Times by school

	2. Small groups setting: 15 to 1 teacher student ratio.

	Classroom Observation 

Codes – AMP Observations
	B-Total # of Students
	[open-ended]

	AMP Enrollment

record


	Names 
	Names by school by grade/class

	3. Explicit and systematic instruction in seven core comprehension strategies: summarization, predicting, inferring, metacognition, visualization, questioning, and text structure (strategies introduced one at a time).  [Same topics as for Blended Intervention component: Reading Comprehension – but note that only the Classroom observations, and in some cases the interview responses, can be explicitly associated with Intensive Intervention.]

	Classroom Observations

Codes – AMP Observations
	3-Major academic focus
Comprehension (c)

4-Activity
Comprehension skill (c)

Summarizing (sm)

Questioning (qu)

Predicting (pr)

Text Structure (ts)

Visualizing (vz)

Inferencing (in)

Metacognition (mcg)


	Observed; Not Observed

	
	[Remaining topics from LIST Survey, SEC, LIT Interview same as for Blended Intervention component: Reading Comprehension – but note that these items can not be specifically associated with Intensive Intervention.]

	

	4. Content-area support. 

	LIT Time & Effort Reporting
	Log Records


	

	LIT Interview

Q11
	Now I want to ask you a few questions about the specifics of when you meet with classroom teachers to plan, prioritize and coordinate instruction, responsibilities, and student groupings. 
· How often do you meet with classroom teachers? When do you have these meetings?

· Please describe the topics you discuss when meeting with classroom teachers. 

· Please describe the specifics of how you work with teachers to promote Striving Readers related practices (differentiated instruction/grouping, use of SR materials, etc.).
	Once a month or less; Several times a month; Once a week; Several times a week; Daily or almost daily

[open-ended]

[open-ended]

	5. Teaching of high volume and depth of academic vocabulary. 

	Classroom Observations

Codes – AMP Observations
	4-Activity
Vocabulary (v)


	Observed; Not Observed

	LIST Survey


Q1

Q16b


	How often do you use the following practices to help struggling readers develop better reading strategies and skills? [See also Reading Comprehension: Whole-Part-Whole component.]
· Employing direct vocabulary instruction.

· Using PRC2 for vocabulary development.

For each of the materials listed below, for those that you are using, rate how effective they are in supporting student learning in language arts. [See Materials component]
· Vocabulary notebooks
	Never; Less than once a month; 1-3 times a month; 1-3 times a week; 4-5 times a week; Don’t know

Not at all Effective; Minimally Effective; Somewhat Effective; Effective; Very Effective; Don’t Know

	LIT Interview

Q11
	Now I want to ask you a few questions about the specifics of when you meet with classroom teachers to plan, prioritize and coordinate instruction, responsibilities, and student groupings. 
· Please describe the topics you discuss when meeting with classroom teachers. 

· Please describe the specifics of how you work with teachers to promote Striving Readers related practices (differentiated instruction/grouping, use of SR materials, etc.).
	[open-ended]

[open-ended]

	SEC Survey

Q301-311


	For each of the items below, teachers must Indicate amount of time spent on each topic covered in this class AND Indicate relative emphases of each student expectation for every topic.  Topics include Memorize/Recall; Perform Procedures/Explain; Generate/Create/Demonstrate; Analyze/Investigate; Evaluate

Vocabulary

301 Compound words and contractions 

302 Inflectional forms (e.g., -s, -ed, and -ing)

303 Suffixes, prefixes, and root words 

304 Word definitions (including new vocabulary) 

305 Word origins 

306 Synonyms, antonyms, and homonyms 

307 Word or phrase meaning from context 

308 Denotation and connotation 

309 Analogies 

310 Sight words 

311 Use of references


	Time on Topic

0 = None (Not covered) ; 1 = Slight coverage (Less than one class/lesson); 2 = Moderate coverage One to five classes/lessons); 3 = Sustained coverage (More than five classes/lessons) 

Expectations for Students
0 = No emphasis (Not a performance goal for this topic); 1 = Slight emphasis (Less than 25% of time on this topic); 2 = Moderate emphasis  (25% to 33% of time on this topic); 3 = Sustained emphasis (More than 33% of time on this topic)

	6. Guided fluency practice.

	Classroom Observations – AMP Observations
	4 Activity
Word parts (Letter ID, Phonemic Awareness, Phonics, Decoding) (wp)

Word recognition strategy, Word ID, Sight words (wr)
	Observed; Not Observed



	SEC

Q501-Q504

Q101-Q108

Q201-Q210
	For each of the items below, teachers must Indicate amount of time spent on each topic covered in this class AND Indicate relative emphases of each student expectation for every topic.  Topics include Memorize/Recall; Perform Procedures/Explain; Generate/Create/Demonstrate; Analyze/Investigate; Evaluate

Fluency

501 Prosody (e.g., phrasing, intonation, and inflection) 

502 Automaticity of words and phrases (e.g., sight and decodable words) 

503 Speed and pace 

504 Accuracy Independent reading (e.g., repeated/silent reading for fluency)

Phonemic Awareness

101 Phoneme isolation (e.g., the distinct sounds /c/, /a/, and /t/) 

102 Phoneme blending (e.g., c/a/t=cat) 

103 Phoneme segmentation 

104 Onset-rime 

105 Sound patterns 

106 Rhyme recognition 

107 Phoneme deletion, substitution, and addition 

108 Identification of syllables
Phonics

201 Alphabetic Principal (includes alphabet recognition and order) 

202 Consonants 

203 Consonant blends 

204 Consonant digraphs (e.g., ch, sh, th, etc.) 

205 Diphthongs (e.g., oi, ou, ow, oy [as in "boy"], etc.) 

206 R-controlled vowels (e.g., farm, torn, turn, etc.) 

207 Patterns within words 

208 Vowel letters (a, e, i, o, u, y) 

209 Vowel phonemes (15 sounds) 

210 Sound and symbol
	Time on Topic

0 = None (Not covered) ; 1 = Slight coverage (Less than one class/lesson); 2 = Moderate coverage One to five classes/lessons); 3 = Sustained coverage (More than five classes/lessons) 

Expectations for Students
0 = No emphasis (Not a performance goal for this topic); 1 = Slight emphasis (Less than 25% of time on this topic); 2 = Moderate emphasis  (25% to 33% of time on this topic); 3 = Sustained emphasis (More than 33% of time on this topic)

	7. Ongoing assessments. 

	Classroom Observations – AMP Observations
	6-Interaction Style

Assessment
	Observed; Not Observed



	LIST Survey

Q6

Q7

Q8

Q9

Q10

Q11

Q13

Q14
	Does your school have a lead literacy teacher or literacy coach? 

To what extent do you work with your lead literacy teacher/literacy coach to use assessment data for instructional planning? 
Indicate how you use the data from the following assessments [See also Assessment  component.]
Learning First ClassViews

Learning First ClassLinks

mClass Running Records

Illinois Standards Achievement Test

Basic Reading Inventory (BRI)

Informal Assessments

Other
Please indicate the extent to which you use student assessment data for each of the following purposes.  [See Assessment component]
· Placing students in intervention programs

· Differentiating instruction

· Identifying skills that need to be re-taught

· Creating instructional groups (in-class)

Do you currently have grade-level teams at your school?

Overall, rate the grade-level team’s ability to use classroom assessment data in the following ways. [See Assessment component]
· Address the needs of struggling readers
· Identify students who are eligible for targeted interventions
· Identify teaching and learning strategies
Do you currently have a literacy team in place at your school?

If YES:  Overall, rate the quality of the literacy team’s performance in: 

Using assessment data to pinpoint the staff’s professional development needs.

	Yes; No

Not at all; To a small extent; To a moderate extent; To a large extent

Not Using; Screening; Diagnostic; Benchmarking; Progress Monitoring; Assess Outcomes

Not at All; To Some extent; To a Moderate Extent; To a Large Extent

Yes; No

Poor; Fair; Good; Excellent; Not Sure

Yes; No

Poor;  Fair; Good; Excellent; Not sure

	LLT Interview

Q7

Q7g

Q10
	Does your school have Grade-Level Teams?

What types of student data do the teams review? For what purposes? [See also Data Driven component]
We would like to know how grade 6-8 literacy teachers in your school are using data.

Which assessment data are they using? For what purposes? [See also Data Driven component]

	Yes; No

[open-ended]
[open-ended]


	Purposeful assessment with screening, diagnostic, and progress-monitoring tools.

	Source/

Item #
	Item Content
	Scale

	LIT Interview

Q7

Q9

Q12
	Does your school have Grade-Level Teams?
We would like to know how grade 6-8 literacy teachers in your school are using data.

Which assessment data are they using? For what purposes? [See also Data Driven component]

Describe your role and responsibilities in using student data. 
Which assessment data are you using?
	Yes; No

[open-ended]

[open-ended]

	LLT Interview

Q7

Q7g

Q10
	Does your school have Grade-Level Teams?

· What types of student data do the teams review? For what purposes? 

We would like to know how grade 6-8 literacy teachers in your school are using data.

· Which assessment data are they using? For what purposes?

· What other types of data are they using? For what purposes?
	Yes; No

[open-ended]
[open-ended]



	Principal  Interview

Q2e

Q2e1.

Q2e2.

Q3. 


	Does the Literacy Leadership Team use assessment data?  

i. What types of assessment data does the team use? For what purposes?

ii. Does the team use assessment data to inform professional development? how?

 Please describe your role and responsibilities as a principal in using student assessment data
	[open-ended]

Yes; No

[open-ended]

[open-ended]

[open-ended]

	LIST Survey

Q6

Q7

Q8

Q9

Q10

Q11

Q13

Q14
	Does your school have a lead literacy teacher or literacy coach? 

To what extent do you work with your lead literacy teacher/literacy coach to use assessment data for instructional planning?
Indicate how you use the data from the following assessments.
· ClassViews

· ClassLinks

· mClass Running Records

· ISAT

· BRI

· Informal assessments

Please indicate the extent to which you use student assessment data for each of the following purposes.

· Placing students in intervention programs

· Differentiating instruction

· Identifying skills that need to be re-taught

· Monitoring student reading progress

· Creating instructional groups (in-class)

Do you currently have grade-level teams at your school? 

Overall, rate the grade-level team’s ability to use classroom assessment data in the following ways.
· Address the needs of struggling readers.

· Formalize lesson plans.

· Identify students who are eligible for targeted interventions.

· Identify strengths.

· Identify teaching and learning strategies.

· Improve classroom practice.

Do you currently have a literacy team in place at your school?

Overall, rate the quality of the literacy  team’s performance in the following areas:

· Using assessment data to pinpoint the staff’s professional development needs.
	Yes; No

Not at all; To a small extent; To a moderate extent; To a large extent

Screening; Diagnostic; Benchmarking; Progress Monitoring; Assess Outcomes

Not at all; To a small extent; To a moderate extent; To a large extent

Yes; No

Not Sure;  Poor; Fair; Good; 

Excellent

Yes; No

Not Sure;  Poor; Fair; Good; 

Excellent



	SEC Survey

Q85

Q86

Q87

Q88

Q92

Q93

Q101
	Please indicate how often you use each of the following strategies when assessing students in the target English, language arts, and reading class?

· Students answer objective questions (e.g., multiple-choice, true/false, or matching)

· Students perform on-demand literacy tasks (e.g., writing to a prompt, reading aloud, giving a presentation, etc.)

· Students assess their own work and progress (e.g., using rubrics, checklists, or reflective journals)

· Teacher monitors student responses and interactions during discussion
Please indicate the degree to which each of the following influences what you teach in the target English, language arts, and reading class.

· State test or results from test

· District test or results from test

· Screening, diagnostic, or classroom assessment results
	Not at all;  1 - 4 times per year; 1 - 3 times per month; 1 - 3 times per week; 4 - 5 times per week

Strong Negative Influence; Somewhat Negative Influence; Little or No Influence; Somewhat Positive Influence; Strong

Positive Influence



	Classroom Observations
	6-Interaction Style
Assessment (a)
	Observed; Not Observed


	Data-driven instruction structured through a team-based system of leadership and support

	Source/

Item #
	Item Content
	Scale

	Principal  Interview

Q2e

Q2e1.

Q2e2.

Q3. 


	Does the Literacy Leadership Team use assessment data?  

iii. What types of assessment data does the team use? For what purposes?

iv. Does the team use assessment data to inform professional development? how?

 Please describe your role and responsibilities as a principal in using student assessment data
	[open-ended]

Yes; No

[open-ended]

[open-ended]

[open-ended]

	LIT Interview

Q7

Q9

Q12
	Does your school have Grade-Level Teams?
We would like to know how grade 6-8 literacy teachers in your school are using data.

Which assessment data are they using? For what purposes? [See also Data Driven component]

Describe your role and responsibilities in using student data. 
Which assessment data are you using?
	Yes; No

[open-ended]

[open-ended]

	LLT Interview

Q7

Q7g

Q10
	Does your school have Grade-Level Teams?

· What types of student data do the teams review? For what purposes? 

We would like to know how grade 6-8 literacy teachers in your school are using data.

· Which assessment data are they using? For what purposes?

· What other types of data are they using? For what purposes?


	Yes; No

[open-ended]
[open-ended]



	LIST Survey

Q7

Q8

Q9

Q11


	To what extent do you work with your lead literacy teacher/literacy coach to use assessment data for instructional planning? 
Indicate how you use the data from the following assessments [See Assessment component]
· Learning First ClassViews

· Learning First ClassLinks

· mClass Running Records

· Illinois Standards Achievement Test

· Basic Reading Inventory (BRI)

· Informal assessments

· Other [open-ended]

Please indicate the extent to which you use student assessment data for each of the following purposes.  [See Assessment component]
· Placing students in intervention programs

· Differentiating instruction

· Identifying skills that need to be re-taught

· Monitoring student reading progress

· Creating instructional groups (in-class)

Overall, rate the grade-level team’s ability to use classroom assessment data in the following ways. [See Assessment component]
· Address the needs of struggling readers
· Formalize lesson plans
· Identify students who are eligible for targeted interventions
· Identify strengths
· Identify teaching and learning strategies
· Improve classroom practice
	Not at all; To a small extent; To a moderate extent; To a large extent

Not Using; Screening; Diagnostic; Benchmarking; Progress Monitoring; Assess Outcomes

Not at All; To Some extent; To a Moderate Extent; To a Large Extent

Poor; Fair; Good; Excellent; Not Sure

	SEC Survey

Q92

Q93

Q101
	Please indicate the degree to which each of the following influences what you teach in the target English, language arts, and reading class. [See Assessment component]
92. State test or results from test

93. District test or results from test

101. Screening, diagnostic, or classroom assessment results
	Strong Negative Influence; Somewhat Negative Influence; Little or No Influence; Somewhat Positive Influence; Strong

Positive Influence




	High quality, high-interest materials [See also Targeted Intervention Model]

	Source/

Item #
	Item Content
	Scale

	LLT Interview

Q2

Q2a

Q3

Q3a

Q5

Q5a.

Q2b/3b/4c/5b

Q2c/3c/4d/5c

Q2d/3d/4e/5d

Q7f
	Do grade 6-8 literacy teachers in your school have Listening Centers (where students can access models of fluency and record themselves to assess their own fluency)?

· To what extent are teachers using the Listening Centers?

Do grade 6-8 literacy teachers in your school have Media Centers (i.e., 3 computers and 1 printer)?
· To what extent are teachers using the Media Centers?

Has the AMP intervention software been installed in your school’s computers? 

a. To what extent is the software being used by grade 6-8 literacy teachers in your school?

(If not used) Why not?

(If used) How are they being used?

· For which type of activities do teachers use the [Listening Centers, Media Centers, AMP software]?

· Are the [Listening Centers, Media Centers, AMP software] being used with all students or subgroups of students? Which subgroups?

In what ways, if any, has this technology improved instruction and student learning in language arts? 
To what extent do the teams use Striving Readers materials? For what purposes? 
	Yes; No

Not used at all; Somewhat used; Extensively used

Yes; No

Not used at all; Somewhat used; Extensively used

Yes; No

Not used at all; Somewhat used; Extensively used

Yes; No

[open-ended]

[open-ended]

[open-ended]

[open-ended]

	LIT Interview

Q2

Q2a

Q3

Q3a

Q5

Q5a.

Q2b/3b/5b

Q2c/3c/5c

Q2d/3d/4e/5d

Q7f
	Do grade 6-8 literacy teachers in your school have Listening Centers (where students can access models of fluency and record themselves to assess their own fluency)?

· To what extent are teachers using the Listening Centers?

Do grade 6-8 literacy teachers in your school have Media Centers (i.e., 3 computers and 1 printer)?
· To what extent are teachers using the Media Centers?

Has the AMP intervention software been installed in your school’s computers?

a. To what extent is the software being used by grade 6-8 literacy teachers in your school?

(If not used) Why not?

(If used) How are they being used?

· For which type of activities do teachers use the [Listening Centers, Media Centers, Handheld Computers, AMP software]?

· Are the [Listening Centers, Media Centers, Handheld Computers, AMP software] being used with all students or subgroups of students? Which subgroups?

In what ways, if any, has this technology improved instruction and student learning in language arts?

To what extent do the teams use Striving Readers materials? For what purposes? 
	Yes; No

Not used at all; Somewhat used; Extensively used


Yes; No

Not used at all; Somewhat used; Extensively used

Yes; No

Not used at all; Somewhat used; Extensively used

[open-ended]
[open-ended]
[open-ended]
[open-ended]
[open-ended]

	Principal  Interview

Q5

Q5b


	We would like to know more about your school’s efforts to integrate literacy into the content areas.

· Do you have school-wide text sets (i.e., supplemental reading materials designed to improve student literacy in other subject area classes) 

· Are the school-wide text sets being used in the content area classrooms? 

· Social Studies

· Science

· Mathematics 
	Yes; No

Not Used; Used; Don’t Know

Not Used; Used; Don’t Know

Not Used; Used; Don’t Know

	Technology Coordinator Interview

Q1

Q2

Q4

Q5

Q5a

Q5b

Q5c


	Do grade 6-8 literacy teachers in your school have Listening Centers (where students can access models of fluency and record themselves to assess their own fluency)?

· Are they currently in use?

· If not, why not?

Do grade 6-8 literacy teachers in your school have Media Centers (i.e., 3 computers and 1 printer)?
· Are they currently in use?

· If not, why not?

Has the AMP intervention software been installed in your school’s computers?

· Are they currently in use?

· If not, why not?

What issues or barriers have you encountered in using the Striving Readers intervention materials in your school?

· Did you receive all of the materials when they were needed? 
· Did you have enough information and training to use the materials effectively?
· Are there any other issues or barriers?
	Yes; No

Yes; No

[open-ended]

Yes; No

Yes; No

[open-ended]

Yes; No

Yes; No

[open-ended]

[open-ended]

[open-ended]

[open-ended]

[open-ended]

	Technology Coordinator & Librarian Interview

Q6

Q14

Q15

Q17

Q18

Q18a

Q18b

Q18c
	Have you ordered any new materials as a part of the SR program? 


· If so, please list and describe them.

· In what ways are the 6th – 8th grade students using these additional materials? Describe.
Do grade 6-8 literacy teachers in your school have Listening Centers (where students can access models of fluency and record themselves to assess their own fluency)?

· Are they currently in use?

· If not, why not?

Do grade 6-8 literacy teachers in your school have Media Centers (i.e., 3 computers and 1 printer)?
· Are they currently in use?

· If not, why not?

Has the AMP intervention software been installed in your school’s computers?

· Are they currently in use?

· If not, why not?

What issues or barriers have you encountered in using the Striving Readers intervention materials in your school?

· Did you receive all of the materials when they were needed? 
· Did you have enough information and training to use the materials effectively?
· Are there any other issues or barriers?
	Yes; No

[open-ended]

[open-ended]

Yes; No

Yes; No

[open-ended]

Yes; No

Yes; No

[open-ended]

Yes; No

Yes; No

[open-ended]

[open-ended]

[open-ended]

[open-ended]

[open-ended]

	Librarian

Q6

Q6a

Q6b
	Have you ordered any new materials as a part of the SR program? 


· If so, please list and describe them.

· In what ways are the 6th – 8th grade students using these additional materials? Describe.
	Yes; No

[open-ended]

[open-ended]

	Pre-Observation Literacy Environment Checklist

Q1

Q2

Q3

Q5

Q6
	Media Center: How many computers and printers?

· Are at least 3 computers and 1 printer in working order and easily accessible to students for individual and small group work? 
Listening Center: In working order,?

· Several sets of headphone

· Audio materials for use by students?

Classroom library (books grouped by genre, leveling, a checkout system, labels)

· Is it easily accessible to students?

· Is it organized and in good shape?

· Is there a checkout system in place?

· Are there a variety of texts that appeal to readers of differing abilities and interests?

· Are books grouped by genre?

· Are materials clearly labeled?

· Are there both NF and Fiction books?

Text Sets

Other materials

· Newspapers

· Magazines

· Other?
	Number; Number

Yes; No

Yes; No

Yes; No

Yes; No

Yes; No

Yes; No

Yes; No

Yes; No

Yes; No

Yes; No

Yes; No

Yes; No

Yes; No

Yes; No

Yes; No

	Classroom Observation Codes

Q5a

Q5b
	· Observation Materials Codes

Type of Material

· Literary Text

· Informational Text

Specific Material

· Board/Chart

· Computer-Web based

· Computer Software

· Computer to write on

· Listening Center

· Text book

· Text sets
	Observed; Not Observed

	LIST Survey

Q16a

Q16b

Q20
	For each of the materials listed below, indicate how frequently you currently use the materials to teach literacy.  

· Listening centers

· Media centers (three computers and a printer)

· Text sets

· Software

· Classroom library

· Vocabulary notebooks

· Textbooks

· Reading response notebooks

For each of the materials listed below, for those that you are using, rate how effective they are in supporting student learning in language arts.

· Listening centers

· Media centers (three computers and a printer)

· Text sets

· Software

· Classroom library

· Vocabulary notebooks

· Textbooks

· Reading response notebooks

To what extent do the library resources support the Striving Readers program?
	N/A (Do Not Have); Not Currently Using; Less than once a month; 1 to 3 times a month; 1 to 3 times a week; 4 to 5 times a week

Not at all Effective; Minimally Effective; Somewhat Effective; Effective; Very Effective; Don’t Know

Not at all; To a small extent; To a moderate extent; To a large extent; Don’t know

	SEC Survey

Q26-37

Q26

Q30

Q31

Q34

Q38-48

Q42

Q45

Q47

Q49

Q62-63

Q64-71

Q64

Q65

Q66

Q67

Q68

Q69

Q70

Q71

Q78

Q79

Q 1701 

Q 1702 

Q 1703

Q 1704 

Q 1706 

Q 1707 

Q 1708 

Q 1709 
	How much of the English, language arts, and reading instructional time in the target class do students use to engage in the following tasks?

· Silently read books, magazines, articles, or other written materials of their own choice

· Learn to use resources (e.g., dictionary, thesaurus, speller)

· Use hands-on materials or manipulatives (e.g., letter tiles, boxes, puppets, or costumes)

· Use computers or other technology (e.g., cameras, tape recorders, etc.) to learn/practice/explore language arts content

How much of the English, language arts, and reading instructional time in the target class do students use to engage in the following tasks?

· View slides, overheads, films, videos, or DVDs or listen to recordings
· Use a work center/station
· Use graphic organizers
When students in the target class are engaged in constructing meaning

from text activities as part of English, language arts, and reading

instruction, how much of that time do they use to engage in the following tasks?

· Complete English, language arts, and reading exercises from a text or worksheet

When students in the target class are engaged in activities that involve the use of hands-on materials as part of English, language arts, and reading instruction, how much of that time do they use to engage in the following tasks?

· Work on projects such as puppet shows, plays, or dioramas
· Build models or charts that support the text
When students in the target class are engaged in activities that involve the use of computer or other educational technology as part of English,

language arts, and reading instruction, how much of that time do they use to engage in the following tasks?

· Learn facts or practice procedures, skills, or conventions
· Engage in a writing process (e.g., prewriting, drafting, editing, or revision
· Research and collect information (e.g., internet, CD-ROM, etc.)
· Display and analyze data/information
· Create multi-media presentations (e.g., website, PowerPoint, etc.)
· Take a test, quiz, online assessment, or diagnostic inventory
· Use individualized instruction or tutorial software
· Communicate through e-mail
When students in the target class participate in instruction about the processes of inquiry as part of English, language arts, and reading, how much of that time do they use to engage in the following tasks?

· Working with reference sources (e.g., dictionary, encyclopedia, and internet sites)

· Examining secondary or primary sources

Sources of Text

· Basal readers

· Anthologies

· "Leveled" books

· Textbooks

· Young adult trade books

· Other supplementary texts

· Periodicals

· Non-print media
	None; Little; Some; Moderate; Considerable

None; Little; Some; Moderate; Considerable

None; Little; Some; Moderate; Considerable

None; Little; Some; Moderate; Considerable

None; Little; Some; Moderate; Considerable

None; Little; Some; Moderate; Considerable

None; Little; Some; Moderate; Considerable




	Integrated, progressive, high-quality professional development

	Source/

Item #
	Item Content
	Scale

	Technology Coordinator Interview 

Q6

Q6a

Q6b

Q6c
	Have you participated in Striving Readers professional development? (Examples include the summer institute, school year institutes, and other PD opportunities related to literacy and/or struggling readers) 
 
· What topics were covered in these trainings?

· How useful do you feel the Striving Readers professional development is in providing you with the skills and tools needed to effectively implement the Striving Readers program? Would you say it is:

· Please explain your rating. 
	Yes; No

[open-ended]
Not at all useful:1

Somewhat useful: 2

Very useful: 3

[open-ended]

	Librarian Interview

Q 11

Q11a

Q11b
	Have you participated in Striving Readers professional development? (Examples include the summer institute, school year institutes, and other PD opportunities related to literacy and/or struggling readers)
· What topics were covered in these trainings? 

· How useful do you feel the Striving Readers professional development is in providing you with the skills and tools needed to effectively implement the Striving Readers program? Would you say it is:
	Yes; No

[open-ended]
Not at all useful:1

Somewhat useful: 2

Very useful: 3

	Principal  Interview

Q5

Q8


	Are non-literacy staff involved in professional development for the Striving Readers project? (Includes: Bilingual, SPED, Math, Science, Social Studies teachers)                                                                         

· If yes, who has received professional development? Please specify staff positions. 

· What topics were covered? 

Have you participated in the Striving Readers professional development related to literacy this school year or last summer?  (Some examples of Striving Readers professional development include the Summer Institute, the school-year institutes, the leaders seminars, and the NLU coursework)


· How useful would you say the Striving Readers professional development has been in providing you with the skills and tools needed to effectively implement the Striving Readers program? 


· Please explain your rating. 


	Yes; No

[open-ended]
[open-ended]
Yes; No

Not at all useful:1

Somewhat useful: 2

Very useful: 3

[open-ended]

	Technology Coordinator/Librarian Interview

Q11


	Have you participated in Striving Readers professional development? (Examples include the summer institute, school year institutes, and other PD opportunities related to literacy and/or struggling readers) 

· What topics were covered in these trainings? 

· How useful do you feel the Striving Readers professional development is in providing you with the skills and tools needed to effectively implement the Striving Readers program? Would you say it is:

· Please explain your rating. [open-ended]
	Yes; No

[open-ended]
Not at all useful; Somewhat useful; Very useful

[open-ended]

	LIST Survey

Q23a

23b

Q24a

Q24b


	For each of the following professional development sessions, please indicate whether you participated, and

If so, how useful the session was in helping you support student learning in language arts:

· AMP Intensive Intervention Program

· Summer institute

· School-year follow-up institutes

· Saturday seminars

· School-based professional development

· Graduate courses

For each of the following topics, indicate:

Did you receive professional development during the current year? 

· Building academic vocabulary

· Classroom libraries

· Creating literacy-rich classroom environments

· Differentiating instruction

· Direct vocabulary instruction

· Guided reading

· Incorporating text sets in your instruction

· Increasing student motivation

· Lesson planning

· Organizing the classroom to support instruction and practice

· Parent meeting

· Support students’ self-directed learning

· Team teaching

· Using before, during, and after reading strategies

· Using formal assessments to guide instruction

· Using informal assessments to guide instruction

· Using technology to support literacy instruction

· Using handheld computers (palm pilots)

· Using literacy-based software

· Using media centers and listening centers

· Using the PRC2 model

· Using the whole-part-whole classroom instruction model

· Working with librarians
If so, rate the extent to which the professional development you received has improved your teaching practices.

· (Same list as above)
	Yes; No

Not useful; Somewhat useful; Moderately useful; Extremely useful

Yes; No

No Improvement; Slight Improvement; moderate Improvement; Major Improvement



	SEC Survey

Q100

Q139-141

Q139

Q140

Q141

Q142-146

Q142

Q143

Q144

Q146

Q147-154

Q147

Q148

Q149

Q150

Q151

Q152

Q153

Q154

Q155-159

Q155

Q156

Q157

Q158

Q159

Q160-163

Q160

Q161

Q162

Q163

Q164-173

Q164

Q165

Q166

Q167

Q168

Q169

Q170

Q171

Q172

Q173
	Please indicate the degree to which each of the following influences what you teach in the target English, language arts, and reading class….Your professional development experiences

Since June 1st of last year, how much time have you spent engaged in professional development activities focused on English, language arts, reading, or literature?

Workshops or in-service training about teaching or learning English, language arts, reading, or literature

Summer institutes or conferences about teaching or learning English, language arts, reading, or literature

College courses that supported the teaching or learning of English, language arts, reading, or literature (indicate number of hours in class
Since June 1st of last year, how frequently have you engaged in each of the following activities focused on English, language arts, reading, or literature?

Attended conferences related to English, language arts, reading, or Literature

Participated in teacher study groups, networks, or collaboratives 

Used teacher resource centers or internet resources to enrich your knowledge and skills

Engaged in informal self-directed learning (e.g., discussions with colleagues about English, language arts, reading, or literature)

Thinking again about your professional development activities in English, language arts, reading, or literature since June 1st of last year, how often has the following occurred for you?
Observed demonstrations of teaching techniques

Received coaching or mentoring about my instruction from an activity leader, coach, or mentor

Led group discussions

Conducted a demonstration of a lesson, unit, or skill

Developed curricula or lesson plans with others

Reviewed student work or scored assessments

Developed assessments or tasks

Given a lecture or presentation to colleagues

Still thinking about your professional development activities since June 1st of last year, indicate how often they have been:

Designed to support the school’s improvement plan

Consistent with your department’s or grade level’s plan to improve teaching

Consistent with your personal goals for your professional development

Built on what you learned in previous professional development activities

Provided follow-up activities that related clearly to what you learned

Since June 1st of last year, have you participated in professional development activities in the following ways?
I participated in professional development activities along with most or all of the teachers from my school 

I participated in professional development activities along with most or all of the teacher from my department or grade level

I participated in professional development activities NOT attended by other staff from my school

I discussed what I learned with other teachers in my school or department who did NOT attend the activity

Since June 1st of last year, how much emphasis have your professional development activities placed on the following topics?

State content standards

Alignment of instruction to curriculum

Instructional approaches

In-depth study of a specific area in English, language arts, or reading

Study of how children learn particular topics in English, language arts, or reading

Individual differences in student learning

Meeting the learning needs of special populations of students (e.g., English language learners, students with disabilities)

Classroom assessment (e.g., diagnostic, textbook-linked tests, teacher-developed tests)

State or district assessment (e.g., preparing, understanding, interpreting assessment data)

Technology to support student learning
	Strong Negative Influence; Somewhat Negative Influence; Little Negative Influence; Somewhat Positive Influence; Strong Positive Influence

0 = N/A 1 = 1-5 hrs. 2 = 6-15 hrs. 3 = 16-35 hrs. 4 = 36-60 hrs. 5 = 60+ hrs.

Never; Once or twice a year; Once or twice a term; Once or twice a month; Once or twice a week; Almost daily

Never, Rarely, Sometimes, Often

Never, Rarely, Sometimes, Often

Yes; No

None; Minor; Moderate; Major



	PD Attendance
	
	The percents below refer to the percent of meetings attended by LITs or Principals, respectively.

	
	LIT Weekly Meetings with Coordinators
	[<60%]=0; [60-74%]=13.3; [75-89%]=2; [90-100%]=3

	
	Principals' Monthly  Professional Development
	[<30%]=0; [30-59%]=1; [60-79%]=2; [80-100%]=3

	
	
	The percents below refer to  the session attendance rates averaged across teachers

	
	Teachers’ Summer Institute (Yearly) 
	[<25%]=0; [25-50%]=1; [51-79%]=2; [80-100%]=3 

	
	Teachers’ Saturday Seminar (Monthly, Years 1-2)
	[<25%]=0; [25-50%]=1; [51-79%]=2; [80-100%]=3

	
	Teachers’ Quarterly Follow-Up Institutes
	[<25%]=0; [25-50%]=1; [51-79%]=2; [80-100%]=3


� Note that purposeful assessment and data-driven instruction, while related, have unique meanings in the CPS Striving Readers model; however, since our existing data collection instruments do not adequately distinguish these features, we are temporarily treating this as a single component.


� Because of complications arising from the transition to a new evaluator during the second program year, these scores have not been calculated for Year 1; fidelity rubrics will be implemented beginning with Year 2 data.


� Note that the second sub-component of the Targeted Intervention model, “Increased direct and supported instruction—an additional 20-30 minutes per day,” could not be directly measured through existing data sources and is not included in the fidelity scale.





� As discussed further under Implications below, it should be noted that there is some redundancy in the data sources used to measure the components of the Classroom Model.  In particular, the aspect of comprehension instruction that is unique to the targeted intervention model is the fact that it is provided for an additional 20-30 minutes (during the 60-90 minute language arts block) per day in small group settings working with Tier 2 and 3 students.  However, existing data sources that provide evidence about the implementation of comprehension instruction do not always make that distinction.  As a result, aspects of the fidelity scale for the blended model and the targeted intervention model representing comprehension instruction overlap in part.  In future years, it is hoped that data collection instruments can be refined so that they capture the unique characteristics of each intervention model more precisely. 


� Note however that some of the comprehension instruction items that were used in both the blended model and the targeted intervention scores did contribute more heavily to the overall total fidelity score, because they were counted for each component in which they appear.  This is discussed further below. 
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