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This application was generated using the PDFE functionality. The PDF functionality automatically numbers the pages 1n this application.
Some pages/sections of this application may contain 2 sets of page numbers, one set created by the applicant and the other set created by

e-Application’s PDF functionality. Page numbers created by the e-Application PDF functionality will be preceded by the letter e (for
example, el, e2, 3, etc.).
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OMB Number: 4040-0004
Expiration Date: 01/31/2009

Application for Federal Assistance SF-424 Version 02
*1. Type of Submission: * 2. Type of Application: * |f Revision, select appropriate letter(s):

j Preapplication Z New

E Application | Continuation * Other (Specify)

j Changed/Corrected Application : Revision

* 3. Date Received: 4. Applicant Identifier:

05/09/2011

5a. Federal Entity Identifier: * 5b. Federal Award |dentifier:

State Use Only:

6. Date Received by State: 7. State Application ldentifier:

8. APPLICANT INFORMATION:

“a.Legal Name: [gouth Dakota Department of Education

* b. Employer/Taxpayer ldentification Number (EIN/TIN): * ¢. Organizational DUNS:

466000364 809791692

d. Address:

* Street1: 800 Governors Drive

Street2:

* City: Pierre

County:

* State: SD: South Dakota

Province:

* Country: USA: UNITED STATES

* Zip / Postal Code: |57501

e. Organizational Unit:

Department Name: Division Name:

South Dakota Department of Ed Office of Curriculum, Career a

f. Name and contact information of person to be contacted on matters involving this application:

Prefix: * First Name: Becky

Middle Name:

*Last Name: |nelson

Suffix;

Title: |[Education Program Specialist IT

Organizational Affiliation:

* Telephone Number: |so5-773-4681 Fax Number: |605-773-423¢6

*Email: |becky.nelson@state.sd.us

R/ S371C11 e
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OMB Number: 4040-0004
Expiration Date: 01/31/2009

Application for Federal Assistance SF-424 Version 02

9. Type of Applicant 1: Select Applicant Type:

A: State Government

Type of Applicant 2: Select Applicant Type:

Type of Applicant 3: Select Applicant Type:

* Other (specify):

*10. Name of Federal Agency:

U.S. Department of Education

11. Catalog of Federal Domestic Assistance Number:

84 .371

CFDA Title:

Striving Readers

*12. Funding Opportunity Number:

ED-GRANTS-031011-002

* Title:

Office of Elementary and Secondary Education {(OESE); Striving Readers Comprehensive Literacy Grant
Program CFDA Number 84.371C

13. Competition Identification Number:

864-371C2011-1

Title:

14. Areas Affected by Project (Cities, Counties, States, etc.):

South Dakota’s Comprehensive Literacy Program 1s designed to respond to the needs of all South
Dakota students to attain rigorous and relevant language and literacy skills that will provide a
solid foundation for their education from early child h

*15. Descriptive Title of Applicant’'s Project:

SOUTH DAKOTA COMPREHENSIVE LITERACY PROGRAM:
Readiness and Success i1in School, College and Careers

Attach supporting documents as specified in agency instructions.

R/ S371C11 e2
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Application for Federal Assistance SF-424

16. Congressional Districts Of:

* a. Applicant 00

Attach an additional list of Program/Project Congressional Districts if needed.

17. Proposed Project:

*a. Start Date: |10/01/2011

18. Estimated Funding ($):

* a. Federal 7,999,527 .00
* b. Applicant 0.00
* ¢c. State 0.00
*d. Local 0.00
*e. Other 0.00
*f. Program Income 0.00
*g. TOTAL 7,999,527.00

* b. Program/Project

*b. End Date:

*19. Is Application Subject to Review By State Under Executive Order 12372 Process?

E c. Program is not covered by E.O. 12372.

* 20. Is the Applicant Delinquent On Any Federal Debt? (If "Yes", provide explanation.)

:| Yes % No

00

09/30/2016

j a. This application was made available to the State under the Executive Order 12372 Process for review on

:| b. Program is subject to E.O. 12372 but has not been selected by the State for review.

OMB Number: 4040-0004
Expiration Date: 01/31/2009

Version 02

21. *By signing this application, | certify (1) to the statements contained in the list of certifications™ and (2) that the statements
herein are true, complete and accurate to the best of my knowledge. | also provide the required assurances™ and agree to
comply with any resulting terms if | accept an award. | am aware that any false, fictitious, or fraudulent statements or claims may
subject me to criminal, civil, or administrative penalties. (U.S. Code, Title 218, Section 1001)

** | AGREE

** The list of certifications and assurances, or an internet site where you may obtain this list, is contained in the announcement or agency

specific instructions.

Authorized Representative:

Prefix: Mrs .

* First Name:

Tamara

Middle Name: |L

*Last Name: |Darnall

Suffix;

" Title: Director Office of Finance and Management

* Telephone Number: |so057736231

Fax Number: |s057736139

*Email: |Tamara.darnalle@estate.sd.us

* Signature of Authorized Representative:

Authorized for Local Reproduction

T Nimber- GRANT 10865197

Tamara Darnall

* Date Signed:

05/09/2011

Standard Form 424 (Revised 10/2005)
Prescribed by OMB Circular A-102

e3
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OMB Number: 4040-0004
Expiration Date: 01/31/2009

Application for Federal Assistance SF-424 Version 02

* Applicant Federal Debt Delinquency Explanation

The following field should contain an explanation if the Applicant organization is delinquent on any Federal Debt. Maximum number of
characters that can be entered is 4,000. Try and avoid extra spaces and carriage returns to maximize the availability of space.

R/ S371C11 e4
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U.S. DEPARTMENT OF EDUCATION OMB Control Number: 1890-0004

BUDGET INFORMATION

Expiration Date: 06/30/20035

NON-CONSTRUCTION PROGRAMS

Applicants requesting funding for only one year should complete the
Name of Institution/Organization: column under "Project Year 1." Applicants requesting funding for multi-
South Dakota Department of Educa... year grants should complete all applicable columns. Please read all
instructions before completing form.

SECTION A - BUDGET SUMMARY
U.S. DEPARTMENT OF EDUCATION FUNDS

(b) (C) (d) ()
S 15728 |3 16,200 |$ 16,686 |$ 17186 |$ 17,702
9. Total Direct Costs  |S 7,986,549 s 79865498 79865498  7986549|s  7986549|s 39,932,745
(lines 1-8)
11. Training Stipends
1)

*Indirect Cost Information (To Be Completed by Your Business Office):

If you are requesting reimbursement for indirect costs on line 10, please answer the following questions:

(1) Do you have an Indirect Cost Rate Agreement approved by the Federal government? IXI ves ] No

(2) If yes, please provide the following information:
Period Covered by the Indirect Cost Rate Agreement: From: 7/1/2010 To: 6/30/2011 (imm/dd/yyyy)

Approving Federal agency: [X] ED L[] Other (please specity):
(3) For Restricted Rate Programs (check one) -- Are you using a restricted indirect cost rate that:

[X] 15 included in your approved Indirect Cost Rate Agreement? or, [ ] Complies with 34 CFR 76.564(c)(2)?

ED Form No. 524

PR/Award # S371C110036 ed



U.S. DEPARTMENT OF EDUCATION OMB Control Number: 1890-0004

BUDGET INFORMATION

NON-CONSTRUCTION PROGRAMS Expiration Date: 06/30/2005

Applicants requesting funding for only one year should complete the
Name of Institution/Organization: column under "Project Year 1." Applicants requesting funding for multi-
South Dakota Department of Educa... year grants should complete all applicable columns. Please read all
instructions before completing form.

SECTION B - BUDGET SUMMARY
NON-FEDERAL FUNDS

(b) (c) (d) (€)
(lines 1-8)

11)
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OMB Approval No.: 4040-0007
Expiration Date: 07/30/2010

ASSURANCES - NON-CONSTRUCTION PROGRAMS

Public reporting burden for this collection of information is estimated to average 15 minutes per response, including time for reviewing
instructions, searching existing data sources, gathering and maintaining the data needed, and completing and reviewing the collection of

information. Send comments regarding t
reducing this burden, to the Office of Ma

ne burden estimate or any other aspect of this collection of information, including suggestions for
nagement and Budget, Paperwork Reduction Project (0348-0040), Washington, DC 20503.

PLEASE DO NOT RETURN YOUR COMPLETED FORM TO THE OFFICE OF MANAGEMENT AND BUDGET. SEND

IT TO THE ADDRESS PROVIDED BY THE SPONSORING AGENCY.

NOTE.:

As the duly authorized representative of the applicant, | certify that the applicant:

Certain of these assurances may not be applicable to your project or program. If you have questions, please contact the
awarding agency. Further, certain Federal awarding agencies may require applicants to certify to additional assurances.

If such is the case, you will be notified.

1. Has the legal authority to apply for Federal assistance Act of 1973, as amended (29 U.S.C. §794), which
and the institutional, managerial and financial capability prohibits discrimination on the basis of handicaps; (d)
(including funds sufficient to pay the non-Federal share the Age Discrimination Act of 1975, as amended (42 U.
of project cost) to ensure proper planning, management S.C. §§6101-6107), which prohibits discrimination on
and completion of the project described in this the basis of age; (e) the Drug Abuse Office and
application. Treatment Act of 1972 (P.L. 92-255), as amended,
relating to nondiscrimination on the basis of drug
2. Wil give the awarding agency, the Comptroller General abuse; (f) the Comprehensive Alcohol Abuse and
of the United States and, if appropriate, the State, Alcoholism Prevention, Treatment and Rehabilitation
through any authorized representative, access to and Act of 1970 (P.L. 91-616), as amended, relating to
the right to examine all records, books, papers, or nondiscrimination on the basis of alcohol abuse or
documents related to the award; and will establish a alcoholism; (g) §8§523 and 527 of the Public Health
proper accounting system in accordance with generally Service Act of 1912 (42 U.S.C. §§290 dd-3 and 290
accepted accounting standards or agency directives. ee- 3), as amended, relating to confidentiality of alcohol
and drug abuse patient records; (h) Title VIII of the Civil
3. Will establish safeguards to prohibit employees from Rights Act of 1968 (42 U.S.C. §§3601 et seq.), as
using their positions for a purpose that constitutes or amended, relating to nondiscrimination in the sale,
presents the appearance of personal or organizational rental or financing of housing; (i) any other
conflict of interest, or personal gain. nondiscrimination provisions in the specific statute(s)
under which application for Federal assistance is being
4. Will initiate and complete the work within the applicable made; and, ()) the requirements ot any other
time frame after receipt of approval of the awarding nonc.ilscrlmlnatlon statute(s) which may apply to the
agency. application.
. . Will comply, or has already complied, with the
2 \1/\325 i?ng g Ig' t§h§e 4|;I;ZE?I$E§3nrrSIZ?i?| I:’Oersonngleé:t of requirements of Titles Il and Il of the Uniform
S J 10 Prestlibe Relocation Assistance and Real Property Acquisition
Sta”d?rds for merit systems for programs .;‘.md?d unaer Policies Act of 1970 (P.L. 91-646) which provide for
Enegn;?: ; ifsg)aliul\tl?ss g;arﬁc?;:gg?gf:ﬁgi;eg Is?tem of fair and equitable treatment of persons displaced or
szsonnel Administration (5 C.F.R. 900, Sub yart F) whose property is acquired as a result of Federal or
T ’ P ' federally-assisted programs. These requirements
| | | apply to all interests in real property acquired for
6. Will comply with all Federal statutes relating to

nondiscrimination. These include but are not limited to:
(a) Title VI of the Civil Rights Act of 1964 (P.L. 88-352)
which prohibits discrimination on the basis of race, color

project purposes regardless of Federal participation in
purchases.

8. Will comply, as applicable, with provisions of the
Hatch Act (5 U.S.C. §§1501-1508 and 7324-7328)
which limit the political activities of employees whose
principal employment activities are funded in whole
or in part with Federal funds.

or national origin; (b) Title X of the Education
Amendments of 1972, as amended (20 U.S.C.§§1681-
1683, and 1685-1686), which prohibits discrimination on
the basis of sex; (c) Section 504 of the Rehabilitation

Previous Edition Usable Standard Form 424B (Rev. 7-97)

Authorized for Local Reproduction Prescribed by OMB Circular A-102

T Nimber- GRANT 10865197
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9. Will comply, as applicable, with the provisions of the Davis- 12. Will comply with the Wild and Scenic Rivers Act of
Bacon Act (40 U.S.C. §§276a to 27/6a-7), the Copeland Act 1968 (16 U.S.C. §8§1271 et seq.) related to protecting
(40 U.S.C. §276c and 18 U.S.C. §874), and the Contract components or potential components of the national
Work Hours and Safety Standards Act (40 U.S.C. §§327- wild and scenic rivers system.
333), regarding labor standards for federally-assisted
construction subagreements. 13. Will assist the awarding agency in assuring compliance
with Section 106 of the National Historic Preservation
10. Will comply, if applicable, with flood insurance purchase Act of 1966, as amended (16 U.S.C. §470), EO 11593
requirements of Section 102(a) of the Flood Disaster (identification and protection of historic properties), and
Protection Act of 1973 (P.L. 93-234) which requires the Archaeological and Historic Preservation Act of
recipients in a special flood hazard area to participate in the 1974 (16 U.S.C. §8469a-1 et seq.).
program and to pur.chase flood ipggrar!ce if the total cost of 14.  Will comply with P.L. 93-348 regarding the protection of
insurable construction and acquisition is $10,000 or more. human subjects involved in research, development, and
11. Wil comply with environmental standards which may be related activities supported by this award of assistance.
prescribed pursuant to the following: (a) institution of 15. Will comply with the Laboratory Animal Welfare Act of

environmental quality control measures under the National
Environmental Policy Act of 1969 (P.L. 91-190) and
Executive Order (EO) 11514; (b) notification of violating
facilities pursuant to EO 11738; (c) protection of wetlands
pursuant to EO 11990; (d) evaluation of flood hazards in
floodplains in accordance with EO 11988; (e) assurance of

1966 (P.L. 89-544, as amended, 7 U.5.C. §§2131 et
seq.) pertaining to the care, handling, and treatment of
warm blooded animals held for research, teaching, or
other activities supported by this award of assistance.

16. Will comply with the Lead-Based Paint Poisoning
project consistency with the approved State management Prevention Act (42 U.S.C. §84801 et seq.) which
program developed under the Coastal Zone Management prohibits the use of lead-based paint in construction or
Act of 1972 (16 U.S.C. §§1451 et seq.); () conformity of rehabilitation of residence structures.

Federal actions to State (Clean Air) Implementation Plans
under Section 176(c) of the Clean Air Act of 1955, as 17. Will cause to be performed the required financial and

amended (42 U.S.C. §§7401 et seq.); (g) protection of
underground sources of drinking water under the Safe
Drinking Water Act of 1974, as amended (P.L. 93-523);
and, (h) protection of endangered species under the
Endangered Species Act of 1973, as amended (P.L. 93-
205).

18.

compliance audits in accordance with the Single Audit
Act Amendments of 1996 and OMB Circular No. A-133,
"Audits of States, Local Governments, and Non-Profit
Organizations.”

Will comply with all applicable requirements of all other
Federal laws, executive orders, regulations, and policies
governing this program.

* SIGNATURE OF AUTHORIZED CERTIFYING OFFICIAL *TITLE

Tamara Darnall

Director Office of Finance and Management

* APPLICANT ORGANIZATION *DATE SUBMITTED

South Dakota Department of Education 05/09/2011

Standard Form 424B (Rev. 7-97) Back

T Nimber- GRANT 10865197
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DISCLOSURE OF LOBBYING ACTIVITIES
Approved by OMB

Complete this form to disclose lobbying activities pursuant to 31 U.S5.C.1352 0348-0046

1. * Type of Federal Action: 2. * Status of Federal Action: 3. * Report Type:

[I a. contract [I a. bid/offer/application E a. initial filing
% b. grant g b. initial award I: b. material change

I:I C. cooperative agreement [I c. post-award

I:I d. loan
I:I e. loan guarantee
|:| f. loan insurance

4. Name and Address of Reporting Entity:

& Frime SubAwardee
* Name
Tamara Darnall
* Street 1 | Street 2
800 Gowvernors Drive
* City | State Zip
Pierre SD: South Dakota 57501

Congressional District, if known: |00

5. If Reporting Entity in No.4 is Subawardee, Enter Name and Address of Prime:

6. * Federal Department/Agency: 7. * Federal Program Name/Description:

US Department of Education Striving Readers

CFDA Number, if applicable: 84.371

8. Federal Action Number, if known: 9. Award Amount, if known:

$

10. a. Name and Address of Lobbying Registrant:

Prefix * First Name Middle Name
N/A
* [ ast Name Suffix
N/A
* Street 1 Streef 2
* City State Zip

b. Individual Performing Services (including address if different from No. 10a)

Prefix First Name N/A Middle Name
* [ ast Name Stffix
N/A
* Street 1 Street 2
* City State Zip

11 . Information requested through this form is authorized by title 31 U.S.C. section 1352. This disclosure of lobbying activities is a material representation of fact upon which
reliance was placed by the tier above when the transaction was made or entered into. This disclosure is required pursuant to 31 U.S.C. 1352. This information will be reported to

the Congress semi-annually and will be available for public inspection. Any person who fails to file the required disclosure shall be subject to a civil penalty of not less than
$10,000 and not more than $100,000 for each such failure.

% Qe .
Slgnature. Tamara Darnall

*Name: Prefix * First Name Middle Name
Tamara L
* [ ast Name Suffix
Darnall
Title: |pirector Office of Finance and Management Telephone No.: |g05-773-6231 Date: [05/09/2011

Authorized for Local Reproduction
Standard Form - LLL {Rev. 7-97)

R/ S371C11 €9
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T Nimber- GRANT 10865197

OMB Control No. 1894-0005 (Exp. 01/31/2011)

NOTICE TO ALL APPLICANTS

The purpose of this enclosure is to inform you about a new
provision in the Department of Education’'s General
Education Provisions Act (GEPA) that applies to applicants
for new grant awards under Department programs. This
provision is Section 427 of GEPA, enacted as part of the
Improving America’'s Schools Act of 1994 (Public Law (P.L.)
103-382).

To Whom Does This Provision Apply?

Section 427 of GEPA affects applicants for new grant
awards under this program. ALL APPLICANTS FOR
NEW AWARDS MUST INCLUDE INFORMATION IN
THEIR APPLICATIONS TO ADDRESS THIS NEW
PROVISION IN ORDER TO RECEIVE FUNDING UNDER
THIS PROGRAM.

(If this program is a State-formula grant program, a State
needs to provide this description only for projects or
activities that it carries out with funds reserved for State-level
uses. In addition, local school districts or other eligible
applicants that apply to the State for funding need to provide
this description in their applications to the State for funding.
The State would be responsible for ensuring that the school
district or other local entity has submitted a sufficient

section 427 statement as described below.)

What Does This Provision Require?

Section 427 requires each applicant for funds (other than an
individual person) to include in its application a description
of the steps the applicant proposes to take to ensure
equitable access to, and participation in, its
Federally-assisted program for students, teachers, and
other program beneficiaries with special needs. This
provision allows applicants discretion in developing the
required description. The statute highlights six types of
barriers that can impede equitable access or participation:
gender, race, national origin, color, disability, or age.

Based on local circumstances, you should determine
whether these or other barriers may prevent your students,
teachers, etc. from such access or participation in, the
Federally-funded project or activity. The description in your
application of steps to be taken to overcome these barriers
need not be lengthy; you may provide a clear and succinct

description of how you plan to address those barriers that are
applicable to your circumstances. |n addition, the information
may be provided in a single narrative, or, if appropriate, may
be discussed in connection with related topics in the
application.

Section 427 i1s not intended to duplicate the requirements of
civil rights statutes, but rather to ensure that, in designing
their projects, applicants for Federal funds address equity
concerns that may affect the ability of certain potential
beneficiaries to fully participate in the project and to achieve
to high standards. Consistent with program requirements and
its approved application, an applicant may use the Federal
funds awarded to it to eliminate barriers it identifies.

What are Examples of How an Applicant Might Satisfy the
Requirement of This Provision?

The following examples may help illustrate how an applicant
may comply with Section 427.

(1) An applicant that proposes to carry out an adult literacy
project serving, among others, adults with limited English
proficiency, might describe in its application how it intends to
distribute a brochure about the proposed project to such
potential participants in their native language.

(2) An applicant that proposes to develop instructional
materials for classroom use might describe how it will make
the materials available on audio tape or in braille for students
who are blind.

(3) An applicant that proposes to carry out a model science
program for secondary students and is concerned that girls
may be less likely than boys to enroll in the course, might
indicate how it intends to conduct "outreach” efforts to girls,
to encourage their enrollment.

We recognize that many applicants may already be
implementing effective steps to ensure equity of
access and participation in their grant programs, and
we appreciate your cooperation in responding to the
requirements of this provision.

Estimated Burden Statement for GEPA Requirements

According to the Paperwork Reduction Act of 1995, no persons are required to respond to a collection of information

unless such collection displays a valid OMB control number. The valid OMB control number for this information collection

Is 1894-0005. The time required to complete this information collection is estimated to average 1.5 hours per response,

including the time to review instructions, search existing data resources, gather the data needed, and complete and review

the information collection. If you have any comments concerning the accuracy of the time estimate(s) or suggestions

for improving this form, please write to: U.S. Department of Education, 400 Maryland Avenue, S.W., Washington, D.C.

20202-4537.

Optional - You may attach 1 file to this page.

SRCL-GEPA (2) .pdf
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STRATEGIES FOR ENSURING EQUAL ACCESS--GEPA PROVISION

The South Dakota Department of Education and its partners in the South Dakota
Comprehensive Literacy Programs are committed to ensuring equal access and active
participation of all qualified applicants i project activities. SDDOE 1s keenly interested
in recruiting the participation of Native American schools and educators. As the greatest
need for highly qualified teachers and student achievement occurs 1n schools with
significant populations of Native American students, the benefits of developing and
rewarding elfective teachers and principals from this underrepresented group has many
advantages for schools and students.

SDDOE and 1ts subgrantees will ensure that accommodations are made for any
participant with disabilities. Professional development content, instruction and
assessment will be revised to allow for necessary accommodations and ensure full
participation. The majority project activity occurs 1n school sites, all program facilities
will be free of any physical or communication barriers.

Staff training will include strategies for effective instruction and intervention in
consideration of learning styles or characteristics of individual disabilities.

SDDOE and its partner organizations are all Equal Employment Opportunity
Employers. Discrimination because of sex, race, color, religion, nation origin, age,
disability or veteran status 1s prohibited. SDDOE will recruit, hire, train and promote the
most qualified persons into all job levels without regard to race color, religion, national
origin, sex or disability. Job descriptions for unfilled or vacated project positions will be

advertised following affirmative action procedures and policies.

PR/Award # S371C110036 el



CERTIFICATION REGARDING LOBBYING

Certification for Contracts, Grants, Loans, and Cooperative Agreements

The undersigned certifies, to the best of his or her knowledge and belief, that:

(1) No Federal appropriated funds have been paid or will be paid, by or on behalf of the undersigned, to any
person for influencing or attempting to influence an officer or employee of an agency, a Member of
Congress, an officer or employee of Congress, or an employee of a Member of Congress in connection with
the awarding of any Federal contract, the making of any Federal grant, the making of any Federal loan, the
entering into of any cooperative agreement, and the extension, continuation, renewal, amendment, or
modification of any Federal contract, grant, loan, or cooperative agreement.

(2) If any funds other than Federal appropriated funds have been paid or will be paid to any person for
influencing or attempting to influence an officer or employee of any agency, a Member of Congress, an
officer or employee of Congress, or an employee of a Member of Congress in connection with this Federal
contract, grant, loan, or cooperative agreement, the undersigned shall complete and submit Standard
Form-LLL, "Disclosure of Lobbying Activities,” in accordance with its instructions.

(3) The undersigned shall require that the language of this certification be included in the award documents
for all subawards at all tiers (including subcontracts, subgrants, and contracts under grants, loans, and
cooperative agreements) and that all subrecipients shall certify and disclose accordingly. This certification
Is a material representation of fact upon which reliance was placed when this transaction was made or
entered into. Submission of this certification is a prerequisite for making or entering into this transaction
iImposed by section 1352, title 31, U.S. Code. Any person who fails to file the required certification shall be
subject to a civil penalty of not less than $10,00 O and not more than $100,000 for each such failure.

Statement for Loan Guarantees and Loan Insurance

he undersigned states, to the best of his or her knowledge and belief, that:

If any funds have been paid or will be paid to any person for influencing or attempting to influence an officer
or employee of any agency, a Member of Congress, an officer or employee of Congress, or an employee of
a Member of Congress in connection with this commitment providing for the United States to insure or
guarantee a loan, the undersigned shall complete and submit Standard Form-LLL, "Disclosure of Lobbying
Activities,” in accordance with its instructions. Submission of this statement is a prerequisite for making or
entering into this transaction imposed by section 1352, title 31, U.S. Code. Any person who fails to file the
required statement shall be subjec t to a civil penalty of not less than $10,000 and not more than $100,000
for each such failure.

* APPLICANT'S ORGANIZATION

South Dakota Department of Education
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Prefix: [Mrs. * First Name: [lamara Middle Name: |-
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*Title: |IPirector Cffice of Finance and Management
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Mra Becky Nelson
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SOUTH DAKOTA COMPREHENSIVE LITERACY PROGRAM:

Readiness and Success in School, College and Careers
South Dakota Department of Education

ABSTRACT

The South Dakota Department of Education (SDDOE) presents this proposal in response
to the Striving Readers Comprehensive Literacy (SRLC) Grant Program. South Dakota’s
Comprehensive Literacy Program 1s designed to respond to the needs of all South Dakota
students to attain rigorous and relevant language and literacy skills that will provide a solid
foundation for their education from early child hood to college and careers.

The SDDOE and the State Legislature have adopted the State Common Core Standards
which will guide improvements 1n practice and student outcomes in English Language Arts. The
SRLC program provides an opportunity for South Dakota schools and educators to enhance and
expand current efforts toward the implementation of a comprehensive and coherent approach to
the instruction of language and literacy that results in all students attaining the ELA knowledge
and skills necessary for educational and lifelong success.

Lead by the South Dakota Secretary of Education, the SD Comprehensive Literacy Program 1s a
collaborative effort across SDDOE Offices and programs, the Governor’s Office and educational
stakeholders throughout South Dakota. Their shared vision and overarching Goal for the SD
Comprehensive Literacy Program 1s:
GOAL: To develop a statewide system of support for schools, educators and students
that will lead to measureable advancement in language and literacy skills as an
essential foundation for school readiness, academic success and preparedness for
college and careers.

In achieving this goal, project activities will focus on state level activities and local
implementation of comprehensive literacy programs. The project’s two objectives address state
and local level activities.

Objective 1: To provide guidance and support for the alignment of comprehensive and
coherent local literacy plans, curriculum, instructional practices and assessment designed
to improve student outcomes and align to the EL A State Common Core Standards and the
SD Early Learning Guidelines.

Performance Objectives:

1.1 State Literacy Team meets four times annually to refine, disseminate and finalize the
Comprehensive State Literacy Plan.
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1.2 Annually, 1500 educators will participate in state level sponsored professional development
in arcas of Common Core Standards, Reading Up, Literacy Integration, Response to
Intervention, Advanced Applications in Reading Instruction; student assessment and/or Early
Leaning Guideline strategies.

1.3 South Dakota students will reach the state’s annual intermediate reading goals with 100%
proficiency 1n reading by 2014,

Objective 2: To subgrant funds to LEASs, consortium of LEAs and/or early intervention
private non-profit organizations that support the implementation of comprehensive and
coherent literacy programs that lead to significant improvements in student achievement in
English/Language Arts.

Performance Objectives:
2.1 Subgrants awarded to LEA’s or consortium of LEA’s will collectively impact 70% of South

Dakota’s K-12" grade students and their teachers.

2.2 Subgrants to providers of early childhood education will collectively impact 50% of children
0-5 years of age in South Dakota.

2.3 80% of four year olds served by early education subgrantees will achieve Early Learning
standards for school readiness 1n oral language and carly literacy.

2.4 70% of fifth, eighth, and 11" grade students served by LEA subgrantees will achieve or
cxceed proficiency on Dakota STEP reading/ELA standards and/or show more than a year’s
growth 1n ELA standards.

2.5 60% of students disadvantaged by income, cthnicity, disability or proficiency in English
served by LEA subgrantees who have not reached proficiency in reading/ELA will demonstrate a
minimum of a year’s growth 1n reading/ELA skills annually.
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SOUTH DAKOTA COMPREHENSIVE LITERACY PROGRAM:

Readiness and Success in School, College and Careers
South Dakota Department of Education

(A) Quality of State-level activities
(1) How the SEA will carry out the required State-level activities and how 1t will align

those activities with 1ts comprehensive State literacy plan

The South Dakota Department of Education (SEA) presents this proposal for the South
Dakota Comprehensive Literacy Program in response to the US Department of Education’s
Striving Readers Comprehensive Literacy Discretionary Program (SRCL). While South Dakota
was not able to capitalize upon the Striving Readers formula funding, a new Governor and
Secretary of Education have refocused the efforts of the SEA and local schools on the critical
need for improvements 1n language and literacy instruction as the foundation for all children to
be ready to enter school; be successtul in school; and be prepared for college and careers in the
21% Century.

In November, 2010, the SD State Board of Education adopted the Common Core
Standards as SD State Content Standards for English Language Arts (ELA) and Mathematics.
The Common Core Standards (to be fully implemented by 2014) will frame the rigor, relevance
and results that all South Dakota students require for competent performance and economic
opportunities in the 21* Century. With a constancy of purpose toward that destination, SDDOE
has consolidated resources across categorical programs at the state level to support the
implementation of the Common Core Standards; build capacity for aligning standards,
instructional practices and assessment; and improve opportunities for struggling learners.

The continuation and enhancement of the current efforts of SDDOE, along with state and

local partners, serve as a springboard for a statewide system of support designed to increase

South Dakota Comprehensive Literacy Program
1
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literacy skills of children leading to proficient performance of all students in the ELA State

Standards by 2014-20135.

The SD State Literacy Team will provide leadership for the refinement and full

implementation of the state’s Comprehensive Literacy Plan. The Literacy Team is initially

comprised of key stakeholders at the state level. Additional members, representing LEAs and

local providers will be added to the state team once subgrants from have been solicited and

awarded from the successful South Dakota’s SRCL grant application.

Lead by South Dakota’s Secretary of Education, Dr. Melody Schopp, the State Literacy

Team 1s comprised of the leaders and/or their designees from the following SDDOE Offices and

Initiatives and other key state level partners.

Representation

Office of the Governor
The Honorable Dennis Daugaard, Governor
First Lady Linda Daugaard , Literacy Initiative

Office of the Secretary
Dr. Melody Schopp, Secretary
Roger Campbell, Director of Indian Education

Office of Curriculum, Career and Technical
Education

Mark Wilson, Director

Becky Nelson, Team Leader, Common Core
Standards and High School 2025

Marta Stirling, Team Leader,
Reading/Language Arts

Office of Educational Services and Supports
Janet Rickets, Director

Dr. Kristine Harms, Title I Director

Shannon Malone, ELL Program Specialist
Jennifer Palmer, Migrant Program Specialist
Anne Larson, Special Education Director
Susan Sheppick, Birth to 3 Director

Rayne Dosch, Head Start Collaborative
Director

Oftfice of the State Library
Dan Siebersma, State Librarian
Joan Upell

School Library Coordinator,

Oftfice of Assessment and Technology
Systems

Wade Pogany, Director

Gaye Pickner, Assessment Director

Jan Martin, NAEP Director

South Dakota Department of Social Services
Kim Malsam-Rysdon, Secretary

Patricia Monson, Director of Child Care
Services

Office of Accreditation and Teacher Quality
Deb Barnett, Director
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The Literacy Team has drawn upon various streams of information and evidenced based
practice to provide the foundation and continuous improvement of a Comprehensive State
Literacy Plan. Four primary pillars provide the framework for the state plan:
1. High expectations and rigor through the adoption of the Common Core Standards and
promotion of the SD Early Learning Guidelines;
2. Building capacity at the local level for the development of relevant curriculum and
instructional practice that are coherent across the grade span and result in the attainment
of ELA Common Core Standards and Early Learning Guidelines;
3. Improving instructional opportunities and outcomes for disadvantaged and struggling
learners; and
4. Developing and implementing appropriate assessment measures that will reflect and
inform practice and progress at all levels: state, school, classroom and individual learner.
The collaborative efforts across federal, state and local initiatives with a shared mission
for improving literacy and learning serves to leverage resources toward a coherent approach to
language and literacy development that spans from birth through graduation and improves
outcomes for all children. Towards that end, the South Dakota Comprehensive Literacy
Program builds upon existing, coordinated efforts for literacy development in South Dakota.
Current and planned efforts associated with each of the four pillars are described below.
High Expectations/Improved Student Outcomes
Common Core Standards

Following a process of review and input from educators regarding content, rigor,
developmental appropriateness and alignment with current SD standards, the South Dakota
Board of Education moved to adopt the Common Core State Standards for English language arts
and mathematics as the academic content standards for South Dakota. The Common Core

South Dakota Comprehensive Literacy Program
3
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Standards, including the alignment of curriculum, instruction and implementation of the New
Common Core State Assessment, will be fully implemented by 2014-15.

In preparation for full implementation, The SDDOE will launch the “Common Core
Professional Development” series. This three year process will provide South Dakota educators
with a systemic model to implement the ELA Common Core within a learning environment rich
in collaboration, communication, creativity and critical thinking. The underlying outcomes for

this 1initiative are:

e Provide teachers with a hands on experience to gain a deeper understanding of the

standards;

e Investigate how the Common Core standards impact teaching practices;

e [carn about the Common Core standards starting with the end in mind, how the standards
can be assessed, working through curriculum planning;

e (ive teachers opportunities to collaborate with other teachers from their grade levels as

they understand Common Core standards;
e Emphasize standards-driven curriculum;

e Utilize Standards 1n Practice theory and Understanding by Design model to gain model

units of how to teach the standards that 1llustrate the vision; and

e (Connect relevant initiatives with the 4 Rs (rigor, relevance, relationships, and results).
During the coming summer, 2011, a pilot training will be conducted 1n three phases for
three cohort groups—80 grades K-6 teachers, 40 grades 6-8 ELA teachers and 40 grades 9-12
ELA teachers. The pilot program will provide feedback for the refinement of the training series
to be mnitiated during the 2011-12 school year, as well as, prepare and install 160 mentor teachers

to support subsequent cohorts of educators in training.

South Dakota Comprehensive Literacy Program
4
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A series of on-line and face-to-face workshop experiences will focus on specific strands
of the Common Core ELA standards in each year of a three year cycle. Educators selected for
participation will be required to complete all three phases of professional development related to
the focus ELA strands 1dentified for the year. The three phases of professional development are
scheduled to occur in October, November and February of each year, with a capacity of 150
clementary, 75 middle level, and 75 high school ELA teachers. While SDDOE has committed
necessary resources to mitiate the Common Core Professional Development series, resources
from the SRCL Program would expand the series to serve greater numbers of teachers and build
a system for local support and mentoring through state level and subgrantee activities.

The three phase approach to the Common Core professional development have the
following objectives:

Phase 1

Online Objectives: (approximately one hour of time)

[. Become familiar with the assigned standards and Google site that will be used through-out
the year

Workshop Objectives: (one-day face-to-face workshop)

[. Become familiar with common core standards layout, design, concepts, terminology, etc.

2. Compare SD standard to common core standards

3. Learn how common core standards will impact teaching practices

4. Engage in unpacking process for the designated focus standards for major concepts and
cognitive level

Phase 11

Online Objectives: (approximately two hours of time)

[. Review the basics of Understanding by Design process

South Dakota Comprehensive Literacy Program
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2. Review the basics of formative assessment
Workshop Objectives: (two-day face-to-face workshop)
[. Investigate how to teach the common core standards using sound instructional
[. practices and 21st century skills
2. Begin to develop effective units and lessons utilizing understanding by design
3. model including the following essential components:

a. Clear learning objectives

b. Teaching/modeling/demonstrating

c. Guided practice

d. Checking for understanding/formative assessment
Phase 111
Online Objectives: (approximately two hours of time)
[. Build a common understanding of assessment vocabulary and best assessment practices
Workshop Objectives: (two-day face-to-face workshop)
[. Gain a deeper understanding of the focus standards by developing strong assessment

questions

2. Learn a process to ensure assessment questions align with standards and curriculum
Early Learning Guidelines

The South Dakota Early Learning Guidelines provide standards for knowledge and skills
for preschool age children to ensure readiness and a smooth transition to school. The South
Dakota Early Learning Guidelines were developed by a panel of professionals and parents from
the early childhood community throughout the state, including: childcare, Head Start, private and
public preschool, kindergarten, special education, university early childhood programs, state
agencies, and representatives from the South Dakota Association for the Education of Young

South Dakota Comprehensive Literacy Program
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Children, the South Dakota Alliance for Children, and The South Dakota Early Childhood
Council.

The document that resulted provides guidelines for what preschool children should know,
understand, and be able to do 1n the areas of literacy, mathematics, social-emotional
development, approaches to learning, science, health and physical development, social studies
and the arts. Although each domain 1s discussed separately in the guidelines, the domain areas
arc all inter-related. Guidelines 1n one area help to support growth 1n other areas of development.

Each major domain arca contains:

e Standards- general statements that represent the information and/or skills that children

should know and be able to do.

e Benchmarks - sub-components of standards that describe more concretely what children
should know and be able to do at specific developmental levels.

Each of the Standard arecas includes 1deas on how to set up the environment, or room, to
enhance play and learning. There are teaching strategies that can be used by all who work with
young children, including families. Although all children can learn from these activities, there
are additional adaptations for individual learners. These individual learners include children with
special needs, children with limited English proficiency, and any other children who will benefit
from modifications in order to learn successfully. The following standards guide early learning
in language and literacy.

South Dakota Early Learning Guidelines for Language and Literacy
STANDARD 1 — Reading
Through their explorations, play, and social interactions, children use skills and strategies to get

meaning from print.

STANDARD 2 — Writing

South Dakota Comprehensive Literacy Program
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Through their explorations, play, and social interactions, children use writing and drawing as
means of communication.

STANDARD 3 — Listening and Phonological Awareness

Through their explorations, play, and social interactions, children listen, identify, and respond to
environmental sounds, directions and conversations, and have phonological awareness.
STANDARD 4 — Speaking/Communicating and Oral Language Development

Through their explorations, play, and social interactions, children successfully communicate for
multiple purposes.

STANDARD 5 — Learning New Languages

Through their explorations, play, and social interactions children demonstrate an understanding
that there are multiple languages and begin to communicate in a language other than their home
language.

The appendixes to the Guidelines contain a chart listing the standards and benchmarks, as
well as, therr relationship to the Head Start Outcomes and the South Dakota Kindergarten
Standards.

The South Dakota Department of Social Services (DSS), Child Care Assistance 1in
partnership with the SDDOE, Offices of Special Education and Head Start Collaboration has
provided leadership in the roll out of the Guidelines for Early Learning to all public and private
providers of preschool and child care experiences for young children. Professional development
experiences have been delivered through the Head Start Collaborative, the DSS Early Childhood
Enrichment Centers (SD regional early childhood training and support providers of early

childhood care and education), and the Center for Early Literacy Learning (CELL).

South Dakota Comprehensive Literacy Program
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The South Dakota Comprehensive Literacy Program will provide an opportunity to
enhance training and support opportunities that will continue to promote evidenced-based
practices aligned with the Early Learning/Language and Literacy Standards through state level
activities and subgrants for non-profit early childhood care and education providers or
consortium of providers.

Building Capacity

Building capacity 1s the second pillar of South Dakota’s Comprehensive Literacy Plan
and Program. In addition to the Common Core Professional Development series discussed
above, state level activities include a variety of approaches to build the capacity of educators to
improve literacy skills among all learners. Four additional initiatives which are underway in
South Dakota that impact teacher effectiveness and student outcomes will be expanded through a
successful SRCL grant application. South Dakota’s Response to Intervention (Rtl) pilot program
will be discussed at length 1n the next section 1n relation to the Comprehensive Literacy Plan and
Program’s third pillar, Struggling Learners. The other three initiatives are: READING Up-
Standards 1n Practice; High Schools 2025/Literacy Integration; and Lexile Framework for
Reading

READING Up 1s a statewide professional development initiative that takes aim at student

performance on specific English language arts content standards. Using Dakota STEP data, the
Department of Education has 1dentified the two standards at each grade level with which students
struggle the most. Through this targeted professional development, participating teachers zero 1n
on the targeted standards — revising lesson plans and student assignments, and teaching to a
deeper level of understanding. In many — but not all grades — the targeted standards fall under the

following two indicators:

South Dakota Comprehensive Literacy Program
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 Indicator 3: text structures, literary devices, and literary elements to develop

interpretations and form responses

» Indicator 5: access, analyze, synthesize, and evaluate informational texts

The READING Up professional development 1s designed for Curriculum Directors
clementary teachers and teams of middle and high school ELA teachers focused on improving
reading across the curriculum. The professional development follows the Standards 1n
Practice™ model. Trainers demonstrate how this model can be used to review, revise and align
lessons and student assignments to grade-specific standards at the appropriate Bloom’s
Taxonomy level. The SIP™ model details the implementation of a higher level of rigor 1n
classroom instruction.

Educators participate 1n a one-day face-to-face training this 1n the fall of each year— with
follow-up webinars 1n the winter and spring. Approximately 50 face-to-face trainings will be
provided at locations statewide. Teams who participate in the READING Up 1nitiative will be
required to do the following:

» Participate 1n a face-to-face READING Up workshop

» Bring on¢ current lessons/assignments to the workshop

» Administer a diagnostic (pre) assessment before implementing SIP™ process — using
Achievement Series

» Apply the SIP™ process to a minimum of four lessons and/or assignments over a four-
month period

» Administer a formative (post) assessment after implementing SIP™ process — using
Achievement Series

» Participate 1n follow-up webinars

South Dakota Comprehensive Literacy Program
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» Submit two SIP™ |essons/assignments and Process Self-Reflections, and a final summary
ol pre- and post- data

High School 2025 1s a framework to design a student-focused educational experience that

prepares students to accomplish their carcer goals and be successful 1n a global society. The
framework 1s designed around the four R’s: relevance, relationships, rigor, and results. Through
research, these four R’s have been shown to produce positive results for students.

South Dakota’s approach for High Schools 2025 1s based on the research and work of
High Schools That Work: "Ten Key Practices”; The International Center for Leadership and
Education: Three R's Framework; National Association of Secondary School Principals:
Breaking Ranks II & High School Reform; and Partnership for 21st Century Skills. As a key
component of the State Comprehensive Literacy Plan and Program, the professional
development opportunities and local implementation present a key component for improving
literacy and learning at the secondary level.

The approach to “rigorous instruction” within High Schools 2025 promotes standards-
based curriculum that prepares all students for success in school, college and careers.

All students complete real-world application assignments 1n all classrooms. Real-world
application includes a balance of application of current knowledge, acquisition of new
knowledge, and ability to solve problems and create solutions.

Student-centered learning 1s implemented across the curriculum 1n all courses to address
students’ different learning styles, interests, and needs. Student-centered learning may include
cooperative learning, project-based learning, inquiry-based learning, or independent research.
As literacy skills provide the foundation for all secondary coursework and postsecondary
pursuits, all teachers are provided training to incorporate and integrate literacy strategies across
the curriculum.

South Dakota Comprehensive Literacy Program
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The relevance of curriculum and 1nstruction within High Schools 2025 begins with a

Personal Learning Plan for each student. While the plan addresses career goals and paths, it also

draws upon academic skills assessment to guide instructional needs and learning outcomes that

support student goals for college and careers. While embedded in all 21* Century Skills, the

arcas of Learning and Innovation and Information, Media and Technology Skills are steeped 1n

learning and application of literacy skills.

Learning and Innovation Skills

Information, Media and Technology Skills

» Creativity and Innovation: Students use a

wide range of 1dea creation techniques

(braimnstorming, mind mapping, etc), and refine,

analyze and evaluate their own 1deas and the
1deas of others 1n all classrooms.

» Critical Thinking and Problem Solving:

Students complete activities or authentic
projects that allow for effective reasoning,
analyze and evaluate information to make
judgments and decisions, and solve problems
in all classrooms.

« Communication and Collaboration: Students

practice effective listening and verbal,
nonverbal and written communication skills in
all classrooms. Students complete group work

demonstrating flexibility, assuming shared

* Information Literacy: Students complete

assignments/projects in which they have to
access information and evaluate credibility of
information.

» Media Literacy: Students complete

assignment/projects in which they access and
organize, analyze and create for a variety of
media.

e Information., Communications and

Technology Literacy: Students utilize a variety

of technology to research, organize, evaluate,
communicate and create information 1n all

classrooms
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responsibility and showing respect for others.

The Lexile Framework for Reading 1s an educational tool that connects readers with
reading materials using a common measure called a Lexile. Recognized as the most widely
adopted reading measure, a Lexile denotes both reading ability and text difficulty on the same
scale. When used together, Lexile reader measures and Lexile text measures enable educators,
parents and students to select books and other targeted reading materials that meet and challenge
a reader's unique abilities and interests.

SDDOE works closely with the State Library to assist educators in conducting student
assessment to determine the Lexile reader measure. The State Library, utilizing the Lexile
Analyzer, works with educators and librarians to determine Lexile text measures for all students
reading material. When used together, these measures can help match a reader with reading
material that 1s at an appropriate difficulty and predict how well a reader will comprehend a text.
The Lexile reader measure can also be used to monitor a reader's growth 1n reading ability over
time.

Struggling Learners

The Response to Intervention (Rtl) model has the capacity to improve outcomes and
provide support for all students, including students who are struggling academically and/or
behaviorally for a variety of reasons. The model 1s based on three components: 1) multiple tiers
of intervention, 2) a problem-solving method, and 3) an integrated data collection and
assessment system.

The multi-tiered intervention system uses three tiers for service delivery. Tier one takes
place 1n the general classroom by providing high quality, research-based instruction for all

students. It 1s estimated that 80% of all students will be successtul with this type of instruction.

South Dakota Comprehensive Literacy Program
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Children who struggle 1n the classroom with core mstruction are provided additional support 1n
tier two. These 1nterventions are often provided in small groups and are targeted, short term
interventions. It 1s estimated that approximately 15% of students can benefit from tier two
interventions. Intensive instructional interventions are provided in tier three for students who fail
to show meaningful progress upon receiving the interventions provided 1n tier two. Students may
be 1dentified for special education services 1t acceptable rates of progress or performance are not
seen 1n a timely manner once these intensive interventions are provided.

The second component of the Rtl model involves a problem-solving method that informs
decisions about the interventions to be provided at each of the tiers. Programs are designed for
individual children, or groups of children, based upon their needs. The problem-solving process
follows the scientific method. The problem 1s defined based on data and then analyzed to
determine the possible cause. A plan 1s then developed and implemented with evaluation of the
plan conducted periodically using the progress monitoring data to check for progress and
performance trends. The intervention plan 1s modified as needed.

Screening, assessments, and progress monitoring are part of the integrated data collection
system used 1n the Rtl model. Assessment instruments chosen for use must be able to measure
small increments of growth, be efficient to administer, may be given repeatedly, provide data
that teachers can interpret, and can be used to assess individual child progress as well as
performance across a group of students. These assessments are generally curriculum-based
measures that assess specific skills and which have been used across various content areas and
grade levels.

South Dakota Pilot RtI schools have used the Dynamic Indicators of Basic Early Literacy
Skills (DIBELS) at the elementary level as a progress measure to guide individual instruction
and to serve the need for summative information across program sites. DIBELS provides a set of

South Dakota Comprehensive Literacy Program
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standardized, individually administered measures of early literacy development. Test items are
designed to be short (one minute) fluency measures used to regularly monitor the development of
pre-reading and early reading skills. Assessments are generally given three times a year for tier
one 1n order to identify early on students who are not making expected progress. Progress
monitoring 1s conducted more frequently, once or twice a week, at tier two to assess the
ciiectiveness of the intervention. Tier three students generally perform well below their peers
and/ or show slow progress.

Formal professional development experiences for educators and related service personnel
have been provided on a regional basis for the current 53 model Rtl schools (22

Districts/LEA’s). Initial Rtl training occurs over 2 days with the following participant outcomes:

e Understand the Reading Challenge and how it relates to struggling readers.

e Recognize how the brain reads and which areas of the brain are activated by good
readers.

e Know what 1s meant by the term scientifically based research.

e Be able to discern the difference between practices that are scientifically based and those
that are not.

e Be committed to the fact that evidenced based reading instruction can change brain
activity 1n struggling readers.

e Decvelop a working understanding of the five major concepts of reading instruction
(fluency, comprehension, phonics, phonemic awareness, vocabulary)

e Apply knowledge of brain research and the five major concepts of reading instruction to

classroom 1nstruction.

e Decvelop a working understanding of reading assessments.

South Dakota Comprehensive Literacy Program
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e Use recading assessments to make data-based decisions about students’ needs and
1dentify and implement appropriate evidenced based instructional

strategies/interventions with students.

e Participate in bi-monthly coaching sessions which will involve classroom
observation of the participant, modeling for the participant, and follow up
conversations between participant and coach.

The South Dakota Rtl Model utilizes the Teaching Reading Sourcebook and Assessing
Reading: Multiple Measures as the basis for teacher training in effective reading instruction for
South Dakota teachers. Both publications are the work of the Consortium on Reading
Excellence, Inc. (CORE). CORE instruction relies solely on scientifically research based
practices as defined 1n the Reading Excellence Act of 1998 and cites the work of 520 separate
research studies throughout the Teaching Reading Sourcebook.

The South Dakota Rtl model has titled the class Advanced Applications in Reading
Instruction and follows the CORE 1nstructional materials cited above as a basis for teacher
training. All South Dakota trainers have completed rigorous training to ensure they are well
qualified, competent and confident tramners. This training 1s centered on three fundamental

pieces; essential components of reading instruction, coaching for support and sustainability, and

reading assessment.

Reading Instruction:

All teacher training begins with an overview of the brain and how it learns to read. In
addition to CORE materials the Children of the Code Project informs this instructional piece.

The brain and reading 1s followed by exposure to scientifically based reading instruction and

how to recognize effective research.
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In addition, the use of academic language 1s infused throughout the training. Academic
language 1s modecled for teachers throughout the training and teachers are required to use
academic language as they learn together. Scaffolded instruction gives teachers ample
opportunity to practice the use of protocols that will be used with their students to encourage
increased student knowledge and use of academic language (Francis et al. 2006).

Since the National Reading Panel (2000) recommends that student instruction be focused
on the five essential components of reading instruction: phonemic awareness, phonics, fluency,
vocabulary, and comprehension, CORE instruction uses the five essential components of reading
instruction for teacher training. This 1s accomplished using a highly explicit format. All
instruction for participants 1s based on the elements of explicit instruction (what? why? when?
and how?) and closely follows the organization of the Sourcebook which includes both a
research-informed knowledge base and practical sample lesson models (CORE 2008).
Assessment and Evaluation

Assessment and evaluation represents the fourth pillar of South Dakota’s Comprehensive
Literacy Plan and Program. Assessment and evaluation focuses on progress and outcomes at
multiple levels: 1ndividual learner; disaggregated/special population groups; schools;
subgrantee; and overall SRLC project level. South Dakota’s Comprehensive Literacy Program’s
goals, objectives and performance objectives provide a foundation for assessment and evaluation
considerations.

GOAL: To develop a statewide system of support for schools, educators and students
that will lead to measureable advancement in language and literacy skills as an
essential foundation for school readiness, academic success and preparedness for
college and careers.

In achieving this goal, project activities will focus on state level activities and local

implementation of comprehensive literacy programs. The project’s two objectives and related
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performance objectives address state and local level performance and respond to the GPRA

measures for the federal Striving Readers Comprehensive Literacy Program.

Objective 1: To provide guidance and support for the alignment of comprehensive and
coherent local literacy plans, curriculum, instructional practices and assessment designed
to improve student outcomes and align to the ELA State Common Core Standards and the
SD Early Learning Guidelines.

Performance Objectives:

1.1 State Literacy Team meets four times annually to refine, disseminate and finalize the
Comprehensive State Literacy Plan.

1.2 Annually, 1500 educators will participate in state level sponsored professional development
in arcas of Common Core Standards, Reading Up, Literacy Integration, Response to
Intervention, Advanced Applications in Reading Instruction; student assessment and/or Early
Leaning Guideline strategies.

1.3 South Dakota students will reach the state’s annual intermediate reading goals with 100%

proficiency 1n reading by 2014,

Objective 2: To subgrant funds to LEASs, consortium of LEAs and/or early intervention
private non-profit organizations that support the implementation of comprehensive and
coherent literacy programs that lead to significant improvements in student achievement in
English/Language Arts.

Performance Objectives:
2.1 Subgrants awarded to LEA’s or consortium of LEA’s will collectively impact 70% of South

Dakota’s K-12" grade students and their teachers.

2.2 Subgrants to providers of early childhood education will collectively impact 50% of children
0-5 years of age in South Dakota.

2.3 80% of four year olds served by early education subgrantees will achieve Early Learning

standards for school readiness 1n oral language and early literacy.
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2.4 70% of fifth, eighth, and 11" grade students served by LEA subgrantees will achieve meet or
exceed proficiency on Dakota STEP reading/ELLA standards. and/or show more than a year’s
growth in ELA standards.
2.5 60% of students disadvantaged by income, ethnicity, disability or proficiency in English
served by LEA subgrantees who have not reached proficiency in reading/ELA will demonstrate a
minimum of a year’s growth 1n reading/ELA skills annually.

The South Dakota Comprehensive Literacy Program’s approach to individual assessment,
project evaluation and data compilation and analysis 1s discussed 1n detail in Section (A) (1v).

11) The SEA’s goals for improving student literacy outcomes for all students including a
description of the data that the SEA has considered or will consider and a clear and credible path

that the SEA will take to achieve these goals with the support of its LEAS.

The State Literacy Team draws upon various streams of information and evidenced based
practice to provide a foundation for the continuous improvement of the Comprehensive Literacy
Plan. This data driven plan looks first to the current performance and needs of South Dakota
students 1n relation to proficiency in reading/language arts as documented by the state Dakota
STEP assessment. Results of the spring 2010 administration of Dakota STEP demonstrates the
continuing need 1n South Dakota to improve academic outcomes among students 1n
Reading/English language arts. While overall South Dakota students met the state’s annual goal
for reading proficiency at tested grade spans, disaggregation of data presents a different picture
for students who are economically disadvantaged; represent ethnic minorities; present disabilities

or have limited English proficiency. This data 1s summarized below.

% Proficient and | % Proficient and | % Proficient and
Advanced Advanced Advanced
Grades 3-5 Grades 6-8 Grades 9-11

SD AMO Target/2010 Goal 69% 69% 62%

All Students 78 75 70

White 82 80 73
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Black or African American 61 62 56
Asian/Pacific Islander 77 71 67
Native American 53 48 45
Hispanic 65 64 53
Economically Disadvantaged 66 62 35
Students with Disabilities 50 35 24
Limited English Proficiency 33 16 3

Male 75 71 68
Female 80 30 73
Migrant Students 46 11 0

The South Dakota State Accountability Workbook has established intermediate goals for
reading that will stair-step students to 100% proficiency by the year 2013-2014. These
intermediate goals also provide incremental goals for the state’s Comprehensive Literacy Plan.

Intermediate Goals for Reading:

> o

9-12
Reading
50%
66%
72%
62%
71%
80%
90%
100%

School Year
2002-2003
2004-2005
2006-2007
2009-2010
2010-2011
2011-2012
2012-2013
2013-2014

Reading
65%
78%
82%
69%
76%
84%
92%
100%

In order to meet these goals and achieve 100% proficiency by 2013-14, South Dakota
clearly has much to do to support the learning needs and improved outcomes of the state’s
students with the greatest disadvantages to learning and literacy.

South Dakota’s Comprehensive Literacy Plan must also take into account unique
challenges of meeting the needs of all children 1n this extremely rural and sparsely populated
state. With a population of 814,180 (2010 Census) people and a landmass of 76,000 square
miles the state averages some 11 people per square mile. There are only 2 urban areas in South

Dakota: Sioux Falls on the eastern edge with 140,000 people; and Rapid City on the western
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cdge with some 70,000 people. Only one other city, Aberdeen 1n the northeast, exceeds a
population of 25,000. All other communitics with a population greater than 12,000 are located in
the eastern part of the state.

The schools and school districts in South Dakota reflect the population demographics of
the state. South Dakota communities struggle to maintain their local school districts as a
measure of community vitality and local control. Local hesitation for consolidation 1s
demonstrated by the presence of 156 public school districts and 59 non-public schools in South
Dakota. Only two public school districts have a PreK-12 student population that exceeds 4000
students (Si1oux Falls-20,006, Rapid City-13,405). Twenty-two school districts have populations
over 1000 students, with only 13 exceeding 2000 students. Almost 70% of South Dakota public
school districts (109 districts) have fewer than 500 total students—40 of these have fewer than
200 students.

South Dakota encompasses nine Native American Reservations. All but one of the
reservations 1s located 1n the most rural and remote parts of the state. 13.3% of South Dakotans
under the age of 20 years are Native American. Children living on the reservations are served by
public schools, as well as, parochial, Burcau of Indian Education, and Tribal contract schools.
Eighteen BIE/Tribal local education agencies serve approximately 7400 students 1n 45
school/attendance centers located on reservation lands. There are also significant numbers of
Native American families and students who live and/or attend school in communities that lie
adjacent to the reservations.

South Dakota public schools report that 38.7% of their students are economically
disadvantaged, qualifying for free or reduced lunch. Additional indicators of childhood poverty
in South Dakota are reported in the 2010 South Dakota KIDS COUNT Factbook, with 17.6% of
children under the age of 18 living in poverty. This figure increases to 20.4% for children under
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the age of 5 years. Native American children are far more likely to live in poverty with school
districts serving Native American reservations having up to 98% of their students eligible for
free/reduced lunch and the counties comprised of reservation lands having up to 67% of children
under 18 living 1n poverty.

With an incidence of 14.3%, children with disabilities present additional barriers to
educational success, as do the 4.6% of South Dakota children who have limited proficiency in
English. There are 4386 students speaking 84 languages other than English that qualify as LEP
in South Dakota. In addition to these children, 1446 children come from environments where
Lakota or Dakota languages have had a significant impact on their level of English language
proficiency.

In addition to the 123,416 preK-12 students served in public LEAs 1n 2009-10 (last
complete data set), 16,639 students were served by non-public schools (inclusive of BIE and
Tribal schools). While the 2009 population estimate (as reported by the 2010 South Dakota
KIDS COUNT Factbook) has 59,640 children under the age 5 in South Dakota, only 1959 (1.4%)
of these 140,055 students served by public and non public schools were preschool age. Many of
the children under the age of five served by LEAs were students with disabilities or delays
cligible under IDEA Part B, 619 or Part C, however, a few LEAs also extend services to low-
income children or have other opportunities for integrated preschools. Head Start/Early Head
Start programs served 5517 preschool age children 1n 2009-10 accounting for an additional 9.3%
of the population under 5 years. With 77.5% of women with children under the age of 6 years 1n
the workforce, it 1s likely the 1193 licensed and registered child care centers and family homes
that provide additional support for preschool age children 1n South Dakota.

The disaggregated data from the Dakota STEP presented above demonstrates convincing
cvidence of the correlation between poverty, ethnicity, disability and English proficiency with
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academic achievement among South Dakota students. This correlation begins early 1n their
cducational experience and continues to impact them through high school. Early Warning! Why
Reading by the End of Third Grade Matters: A KIDS COUNT Special Report from the Annie E.
Cascy Foundation notes that children who read on grade level by the end of third grade are more
successful in school, work, and 1n life. This KIDS COUNT Special Report found that 67% of
South Dakota fourth graders are not yet proficient in reading (NAEP results), ranking South
Dakota 25" in the nation for reading readiness. For children in special population groups the
percentage not proficient soars: low income 80%; Native American 89%; and children with

disabilities 83%.

111) How the SEA will provide technical assistance and support to 1ts SRCL subgrantees
to enable them to implement a high-quality comprehensive literacy program and to improve

student achievement in core academic subjects.
The extensive professional development efforts that currently exist and/or will be

cxpanded through South Dakota’s Comprehensive Literacy Program have been discussed 1n
previous sections of this proposal. Common Core Standards, Reading Up, Literacy Integration,
Response to Intervention, Advanced Applications 1n Reading Instruction; student assessment
and/or Early Leaning Guideline strategies will cach support subgrantees efforts to implement
comprehensive literacy programs and improve learning and literacy among children served.

In designing and implementing support and technical assistance to subgrantees, 1t 1s
imperative that the SDDOE respond to the enormous impact that 1ts geography and sparcity of
population have on LEAs and early childhood providers 1n this extremely rural state. Two
strategies are critical to effective delivery of professional development, technical assistance and
support to subgrantees: regional delivery and effective use of technology.

South Dakota has historically called upon regional Education Service

Agencies/Educational Cooperatives to deliver services and supports to schools, educators and
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organizations throughout South Dakota. By statute, Educational Cooperatives/ESAs are legal
entity intermediate education agencies and qualified LEAs. The ESAs provide a means for
small, rural schools districts to convene their resources to support improvements in services and
instruction that could not be accomplished by small schools working alone.

The capacity and staff expertise of the ESAs has been built as a result of shared services
by local districts and contractual arrangements with the SEA to provide a vehicle for regional
professional development and technical assistance. In response to budget concerns, the state has
frozen the number of FTEs, hiring and salaries within state departments, including the
Department of Education. Over the past years, SDDOE has partnered with the ESAs as an
ctiective means to fulfill the need for human resources and the delivery of support and TA to
local districts throughout the state.

Many of the “trainers” that the state has developed for delivering Common Core,
READING Up, Rtl, Advanced Applications in Reading Instruction and other training and
program implementation have been contracted with and housed within the ESAs. Not only does
this approach effectively build and share expertise, but also, provides a delivery mechanism that
1s responsive to and can be accessed with less time and fewer miles away from home local
schools.

Technology has also served as an equalizer for supporting schools, educators and
students 1n this very rural state. Over the past decade, South Dakota has assisted local school
districts to build technology infrastructure and resources. The Governor’s Wiring the Schools
program connected every school and every classroom in the state to broadband lines for internet
access. From that point to today’s One-on-One Laptop initiative, schools, educators and students
have received the training and accessed the technology resources necessary to capitalize on on-
line learning environments.
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Much of the professional development delivered by SDDOE has become a hybrid of on-
line resources and supports and face-to-face events. The ability to support and supplement
learning away {rom the face-to-face events provides an opportunity to continually reinforce and
practice new skills and knowledge in contextual situations and within networked environments.
As an example, educators involved in READING Up return to their classrooms to develop grade
level instructional lessons directly aligned with the standards they have unpacked during the
face-to-face training. They access internet resources to enhance instruction and work together
with colleagues from across the state to enrich their work. SDDOE then provides an on-line
environment where lessons developed and approved are made available to every teacher in the
state.

Students also benefit significantly from web-based resources. In rural areas, web based
resources connect students to the world, provide opportunities for research, expose students to
arts and literature, offer supplemental instruction and provide a vehicle for to access high-level
coursework that may not be available 1n their local school.

(iv) How the SEA will evaluate the State’s progress 1n improving achievement 1n literacy

for children and youth from birth through grade 12, including disadvantaged students, including:

1) whether the evaluation will be conducted by an independent evaluator (whose role 1n the
sroject 1s limited solely to conducting the evaluation):; (2) whether the evaluation will use
methods that are thorough, feasible, and appropriate to the objectives of the proposed project;
and (3) how the SEA will use evidence to inform and continuously improve the design and

implementation of its activities

SDDOE will contract with an agency such as Midwest Alliance for Professional
Leadership and Learning (MAPLE) for the provision of external evaluation of the South Dakota
Comprehensive Literacy Program. The MAPLE organization was formed 1n 2001 by
cducational leaders from K-12 and higher education. MAPLE partners had worked
collaboratively toward the implementation of a statewide Technology Challenge Grant and

believed that continued association, leadership and collegial activity had value beyond the scope
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of a single project. If chosen, Dr. James Parry would serve as the lead evaluator through
MAPLE. Dr. Parry holds a Ph.D. in Technology from Utah State University, with emphasis for
his dissertation and study in Artificial Intelligence. Prior to pursuing his degree at Utah State,
Dr. Parry served as Assistant Director of the South Dakota Office of Special Education. Dr.
Parry has provided the leadership and evaluation for many key education reform and technology
initiatives in South Dakota including: Technology Challenge Grants, NSF Math and Science
Partnership Grant, and Dakota ASSETS (TQE and Transition to Teaching), Advanced Placement
Incentive Program, School Leadership the South Dakota Teacher Incentive Fund.

In conducting evaluation, the external evaluator and project leaders will access data
sources at the state, school and individual level.

The development of the South Dakota State Test of Educational Progress (Dakota STEP)
began 1n 2002 with the first operational administration in the spring of 2003. Its foundation 1s
the Stanford Achievement Test Series, Tenth Edition, Abbreviated Battery, Form D (Stanford 10),
which 1s augmented with 1tems to assess the Dakota State Academic Standards 1n both reading
and mathematics. With each 1teration of state testing, SDDOE, Harcourt Assessment, Buros
Institute and South Dakota constituents reviewed, analyzed and refined administration and
scoring of the Dakota STEP. This process has enhanced the validity and reliability of the
instrument; aligned the criterion-referenced test items with SD Academic Standards; and
vertically scaled test scores to academic performance levels across the grade span for the
standards-based criterion-referenced (CRT) test.

Currently, South Dakota has joined with 30 states in the Smarter Balance Assessment
Consortium (SBAC). Through the SBAC, South Dakota will provide input and have access to a
set of comprehensive and innovative assessments, including state-of-the-art adaptive online
cxams, for grades 3-8 and high school in English language arts aligned to the Common Core
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State Standards. These instruments will be available 1n 2015 and will be incorporated with the
Dakota STEP state assessment, as well as, serve as a supplement to for summative and formative
assessment at the local level.

Data management 1s supported within the Student Information Management System
(SIMS) which provides a unique 1dentification number for every individual student in South
Dakota. The SIMS 1s able to follow students from grade to grade and school to school even as
the student moves between districts. Even though the Accountability System only effects public
schools, third through eighth grade and eleventh grade students in all accredited public, non-
public and BIA/Tribal schools currently participate in the Dakota STEP assessment with all
students from kindergarten to 12" grade identified in the SIMS information system.

In addition to data analysis of district and school level data, SDDOE has work closely
with Technology and Innovations in Education, a statewide research and development
organization, to develop a data analysis methodology that mines Dakota STEP results to provide
student achievement data at the classroom level and for individual student learners that tracks
progress across multiple years. This data analysis 1s also able to produce data related to specific
content standards and student success or needs related to specific knowledge and skills. This
level of information has been valuable for schools and educators 1n developing specific school
improvement goals and 1n focusing staff development efforts toward the most pressing needs.
This value added growth model has been used within the state’s Teacher Incentive Fund program
as a means to assess student growth and improvement even though they may not have progressed
a full proficiency level.

Local educators, particularly those in Rtl schools, have recetved extensive training in
administration and analysis of both DIBELS and AIMSweb assessment. DIBELS has become
the recommended tool for assessing reading improvement for students in K-6" grade with
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AIMSweb providing a preferred measure for 6-12" grade. These assessment instruments will
provide a consistent means of assessing student progress for purposes of the project, as well as,
for improving instruction within the classroom.

The external evaluator will work with SDDOE and subgrantees to 1dentify, gather,
analyze, and report descriptive, qualitative, and quantitative data. Data collection will occur on a
continuous and systemic basis. It will become a part of a regular feedback loop to project staff
through ongoing email/phone calls, quarterly meetings, and quarterly reports. This process
ensures the continuous integration of data for decision-making. Also, 1t allows for the analysis of
project functioning to feed into decisions about what data are needed and if adjustments with the
cvaluation methodology are required.

The operational mode for this evaluation has been aligned with the principles of
Empowerment Evaluation as described by Fetterman, Kaftarian, and Wandersman. That 1s,

evaluation:

Promotes organizational learning.

Provides feedback for decision-making.

Promotes collaboration and communication among grant leaders and evaluators.

Y V. V V

Represents an ongoing, continuous process that utilizes spiraling cycles of planning,

acting, observing, and reflection.

Y

Becomes an embedded process within the day-to-day operations of the grant.

\%

Becomes the responsibility of everyone and serves as a tool toward successiul
implementation of the grant.

The evaluation 1s designed to be rigorous 1n order to ensure that the goal and performance
objectives are achieved. The approach to the evaluation entails ongoing collaborative action
research. It demands frequent and open communication and a partnership that promotes

collaboration among grant leaders and evaluators. It uses spiraling cycles of planning, acting,
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observing and reflection. And, 1t strives to create and maintain positive relationships in the
context within which the grant occurred. The focus of the evaluation will be analyzed through

cach of the following lenses:

(1) A “grant-wide” view—This cvaluation arena examines the grant’s governance and its
related policies and practices. Grant governance 1s generally thought of as (a) the
management and relationships of grant personnel and key consultants—their respective
contributions to the grant’s work planning process and implementation, (b) grant resource
management—the grant budget allocations across respective activities and actual
expenditures, and (¢) the grant’s communications infrastructure.

(2) The grant’s implementation—This ¢valuation arena 1s focused on the grant activitics
and services that were actually delivered. Grant implementation 1s generally described as (a)
the extent to which the grant activities facilitate the achievement of grant outcomes, (b) the
extent to which the intended target audience receives the intended services, and (¢) the level
of satisfaction or success of received services.

(3) The grant’s impact—This evaluation 1s directed at analyzing the “value added” as a
result of the grant’s implementation. Usually, such impacts are not immediately observed but
emerge with the passage of time. Sometimes 1t 1s easier to ask 1f this grant had not happened,
what would have occurred? Guiding questions addressed at grant impact are: (a) In what
ways was the target audience impacted by their participation in the grant? (b) In what ways
arc the targeted activities or programs sustained after the grant’s closure? And, (¢) In what

ways was the “system” impacted by this grant’s operation?

(v) How the SEA will disseminate information on project outcomes, disaggregated by
student subgroup, and 1n formats that are easily understood by, and accessible to, the public, and

how the SEA will make that information useful to varied groups.
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The strategies and results utilized within the South Dakota Comprehensive Literacy
Program will be disseminated and discussed among the State Literacy Team which represents
primary literacy initiatives across state programs to inform and improve all state-level literacy
ctforts. Results will also be shared among all subgrantees and LEAs in South Dakota n order to
share and learn from most successful applications and approaches.

In addition to educators, SDDOE believes that parents/families have a vital interest in
information regarding process, implementation and results of the project. The South Dakota
Parent Information and Resource Center (SDPIRC) has been a critical partner with SDDOE 1n
developing family friendly materials and assisting schools and families develop effective
partnerships that improve educational outcomes for children. SDPIRC has developed print and
web-based guides and training events to introduce families to Academic Content Standards and
strategies to support their child’s learning the associated knowledge and skills at home. SDPIRC
will update the Parent Guides and training opportunities to align with the newly adopted
Common Core Standards. SDPIRC has also developed parent guides which are aligned to the
SD Early Learning Guidelines to promote language and literacy development at home.

The Comprehensive Literacy Program will also disseminate project information and
findings through Communities of Interest organized through the US Department of Education for
Striving Readers projects. Comprehensive Literacy Program staff will be available to present at
state and national level events. Electronic communication and social networks will be used

extensively to disseminate project information and resources.

(B) Quality of the State subgrant competition.
1) The extent to which the SEA will run a rigorous, high-quality competition for

subgrants, including how it will review and judge:
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a) The LEA’s or early childhood education provider’s capacity to successfull

implement 1ts proposal
SDDOE will hold two competitions for subgrants under the Comprehensive Literacy

Program. Eligible applicants for the first competition, K-12 Comprehensive Literacy, will be
LEAs and consortium of LEAs. The range of monetary awards for subgrants for K-12 subgrants
will be based on approximately $50/student across the district or consortium of districts served.
LEAs with a student population of 3000 or more will be eligible to apply for a grant for the LEA.
LEAs with fewer than 3000 students will need to apply with a regional consortium of schools

through their Educational Cooperative/ESA (qualified LEA).

LEAs applying for K-12 subgrants, either alone or within a consortium will be required
to address the K-12 continuum. In this way, LEAs will be able to map and align their K-12
curriculum to the state standards and ensure a consistent path of instruction and smooth
transitions across the grade span; developing a truly comprehensive and coherent literacy plan.

The second subgrant competition will focus on improving early literacy and learning for
preschool age children. Eligible applicants will include LEAs, non-profit early childhood
education providers or consortiums of providers. SDDOE has not established a formula for
range of awards 1n the early childhood area, as the applications and scope of projects will likely
vary broadly. An LEA might want to establish an integrated pre-school for disadvantaged
children. An Early Childhood Enrichment Center may propose providing training,
environmental redesign and materials for a group of child care providers to immerse their
children 1n a oral language and print rich environments. An LEA and a Head Start provider may

propose to partner to jointly provide a preschool program for young children.
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Regardless of the project design, it will be necessary for each of these subgrantees to
demonstrate capacity and experience 1n early learning and literacy either through internal
resources or by working within a consortia or partnership with entities that bring necessary
expertise.

b} The extent to which each SRCL subgrant applicant has proposed a comprehensive
hieh-quality literacy program that meets all of the reqguirements set out 1n parageraph (d) of the

Additional Requirements section 1n this notice and that:
(1) Addresses the needs of disadvantaged students and proposes to implement activities in

schools and early learning programs with the highest levels of need and capacity for
Improvement.

(2) Is informed by a needs assessment described in the application and is designed to
support effective teaching and to improve student achievement of struggling readers.

(3) Involves other agencies, nonprofit organizations, community-based organizations, and
families in activities that promote the implementation of effective literacy instruction for
disadvantaged students.

The subgrant competition will incorporate priorities and requirements that are correspond
to those of the SRCL notice and the South Dakota Comprehensive Literacy Plan. The four
pillars of the state plan were presented previously and appear below with a discussion of
expectations for successful subgrantees:

1. High expectations and rigor through the adoption of the Common Core Standards and
promotion of the SD Early Learning Guidelines

Requirements of the applicants for LEAs, K-12 subgrants will be a commitment to the
full implementation of the ELA Common Core Standards. A successful applicant will describe
their plan and approach to developing and implementing a coherent literacy plan that will align
curriculum, instruction and assessment with the ELA standards. They may opt to utilize
collaborative work groups for curriculum mapping from kindergarten through graduation. They
may have a process for curriculum review and adoption that will respond to the ELA standards.

Successful applicants will discuss their instructional approach and process to design rigorous and
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relevant mstruction aligned with achievement of the ELA standards and the integration of
literacy across the curriculum.

Successful early childhood applicants will demonstrate knowledge of early learning and
literacy 1nstruction and the standards and benchmarks associated with the Early Learning
Guidelines. They will demonstrate familiarity and a plan to incorporate the recommendations of
the National Reading Panel and the National Association of Young Children for key elements of
carly literacy programs: oral language, phonological awareness, print awareness, and

alphabet knowledge.

2. Bulding capacity at the local level for the development of relevant curriculum and
instructional practice that are coherent across the grade span and result in the attainment
of ELA Common Core Standards and Early Learning Guidelines
Applicants in both competitions will provide information regarding previous efforts for

building capacity to support improved student instruction, experiences and acquisition of
language and literacy skills that are aligned with standards and developmental and grade level
benchmarks. Successful applicants will offer an assessment of student and educator needs and
present an effective and efficient plan to build capacity in response to student needs and
improving performance.

Successtul applicants will draw upon a combination of participation in state level
professional development opportunities, as well as, opportunities for local/regional response to
1dentified need 1n areas of curriculum, instructional practice—including integration of
technology, student assessment and data analysis. Local/regional response to professional
development needs will use evidenced-based content and strategies that support attainment of

ELA Common Core standards or Early Learning Guidelines.
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Additionally, successtul applicants will present a plan to support educators through on-
site follow-up, coaching and mentoring. The highest rated applications will make a provision for
dedicated personnel and time to fulfill those support functions.

Finally, applicants should have a plan to meaningfully engage families as partners 1n
improving learning and literacy. Plans to improve communication, build family capacity and
confidence, and capitalize on learning at home should be a component of local literacy plans.

3. Improving instructional opportunities and outcomes for disadvantaged and struggling
learners; and

Applicants for SRLC subgrants must present a plan and approach to meeting the needs of
children who have not yet reached grade level proficiency in English language arts. Pilot schools
and educators across So<ns1:XMLFault xmlns:ns1="http://cxf.apache.org/bindings/xformat"><ns1:faultstring xmlns:ns1="http://cxf.apache.org/bindings/xformat">java.lang.OutOfMemoryError: Java heap space</ns1:faultstring></ns1:XMLFault>