*Note: Positive Action submitted these responses to address follow-up questions the US Department of Education sent to it.
1.
... Could you elaborate on how the system implements these standards?
I began my career in education as a high school English teacher. Very early in my career it became apparent to me that reading/English language arts (R/ELA) was such a critical content area for educational and life success that I felt compelled to find a way to motivate students to embrace the subject, and thus discover and develop their potential. I wanted to empower students not only with information and academic skills, but with the knowledge that they were meant for accomplishment and that they could gain the skills needed to become achievers. It was a dual approach: Students would learn the fundamentals of R/ELA and the relevance to their academic pursuits. 

I started by identifying the concepts from my courses that seemed most relevant to students and their success and happiness, as well as those that predicted failure. I noticed which ideas resonated the most and began developing effective lessons. Literature always contains tension between good and evil, which applies to individuals, social groups and/or societies. I wanted to link that dichotomy to students’ own thoughts, actions and feelings, so they would recognize those that worked for them—the positive—and those that worked against them—the negative. I posited that students could be taught to identify the positive and negative through their R/ELA learning experience and apply this knowledge to their understanding of themselves and their behavior, which would enable them to become more proficient learners.

I designed the lessons to be dual-purpose; to teach R/ELA content by immersing students in a variety of effective learning strategies, and to further develop each student’s basic interest in learning. The context is defined by an overarching philosophy and six main concepts, which have been drawn from the main themes of literature. To illustrate the prominence of R/ELA content in the Positive Action System for customers and other interested parties, Positive Action has commissioned three different standards alignment analyses. 
The most recent independent contractor, EdGate Correlation Services, has completed their alignment analysis of the K-5 component and found that each lesson contained an average of seven R/ELA content standard objectives.
 This builds upon two other analyses completed in 2006 and 2010, which also found a high-level of alignment to R/ELA content standards. Positive Action has now been evaluated for alignment on a total of 59 different sets of R/ELA content standards, including the Common Core. The most recent contractor provided the following statement upon the conclusion of their efforts:

“EdGate analyzed 837 lessons for language arts correlation purposes in 2014. We looked at these lessons from the teacher's perspective as well as from the student's perspective in order to align to Language Arts Standards for Common Core National as well as individual U.S. States and Washington DC. What we consistently found throughout the K-5 curriculum was ample opportunity to discuss, speak, listen and ask and answer questions. In all aspects of the program we found lessons that incorporated reading comprehension, word work, writing, planning and research.” 
The most recent analysis is now available on our website.
 It will also be included in each teacher’s kit for 2015/16, in the form of a short booklet that details the alignment information for each lesson. The effectiveness of R/ELA content in Positive Action is also evident in the robust research outcomes. Each of the three studies submitted for consideration report effects on academic achievement that demonstrate the Positive Action System’s effectiveness in teaching R/ELA content and providing professional learning opportunities for educators. Professional learning for educators is a system-wide process, since the lessons provide educators with a model for adopting the framework for all academic content. They learn how these concepts and skills relate to them personally and professionally, and how to use them to engage students in a lively, transformative way so that students become proficient in R/ELA. This model is coupled with a traditional training component that integrates system instruction with professional development.  
To better demonstrate how Positive Action immerses students in R/ELA content and provides professional learning for educators, I have included an abridged version of Lesson 40 from Grade 1. Following the sample lesson is the content standards alignment information for that specific lesson. 
SAMPLE LESSON

Purpose:    To introduce the positive action of strengthening your memory. 

Teacher:  
Before the lesson, cut out “Problem-Solving Thought Cloud” Visual Aid 39 and adhere it above Maurice’s head near the “Maurice the Mouse” Poster 112. 

Say: 
We have seen Maurice and Marrott use curiosity, creative thinking, learning new things, decision-making, and problem-solving to learn to read. But there’s one more thing they’ll need. If Maurice forgets what he learns every night, he’ll have to start all over the next day. So, they need strong memories to remember everything they learn so they can keep learning more—just like some first graders I know! Your memory is the part of your mind that keeps or holds onto things you have learned. It is a positive action to strengthen your memory, and it helps you feel good about yourself. Can you think of some things you have memorized? (Wait for responses: Math facts, telephone numbers, names of friends, street addresses.) 

Teacher: 
Point to the “Memory Thought Cloud” Visual Aid 40 and read it to students.

Say: 
Let’s see how memory helps Maurice and Marrott learn to read.

Maurice and Marrott’s Learning Adventure


Maurice went on some frightening journeys during the next few days. Sometimes Mary didn’t come over to read with Davey Doddle, and Maurice was left clinging to the lamp shade for a long time. Other times Davey moved the lamp over but not quite close enough and Maurice had to stretch way out to see. Worst of all, sometimes he would look up rather suddenly, without warning, and Maurice was lucky to slip his little nose back in time. 


But Maurice was up to the challenge of gaining this new knowledge. Every afternoon he went for his lesson, and he listened very closely while he watched those funny black squiggles become letters and the letters become words. He paid even closer attention when Mary or Davey pointed at a letter and said what it was. He learned that the stick with the ball stuck in front of it was a “b” (write on the board for the students to see) and it sounded like (elicit students’ response) as in (elicit a couple of “b” words: boy, beach). However, if it was a stick with the ball stuck behind it, that was a “d” and sounded like (elicit students’ response) as in (elicit a couple of “d” words: dog, drum). Learning to read wasn’t easy.


When Maurice scooted down the lamp pole after his lesson, he met Marrott, who stood guard in the hall, and they climbed inside the wall and up to the attic. Then Maurice told Marrott what he had learned. The cousins were both glad they could memorize, and they practiced the letters and sounds to strengthen their memories. Since they didn’t have pencils and paper, Maurice and Marrott had to scratch in the dust to form their letters and words. It was a good thing that attics are very dusty. 


“This is a d,” he would tell Marrott, and he would show him what it looks like. “It makes the sound in words like doll and drip and dog, d-o-g.” 


“What’s a d-o-g?” 


“It is a huge animal with big teeth. I saw a picture in one of Mary’s books.” Marrott shuddered at the thought. 


Some nights Maurice was discouraged, “Oh, I have bad news, Marrott. Some letters make more than one sound, and some make no sound at all. It’s very confusing.” 


“It’s hard alright, but I feel good every time I learn new knowledge and can remember it. That just makes me want to learn more! I am proud of us.” 


The two mice learned letters, and then they learned words, and they just kept remembering everything they knew and building on it. Soon they were able to read parts of old newspapers in the attic.

Say: 
What is your memory? (Wait for responses: The part of your mind that keeps or holds onto things you have learned.) To memorize means to learn something so well that you don’t have to look it up or read it. You know it “by heart.” Does everyone have the ability to memorize? (Wait for responses: Yes.) What kind of things do Maurice and Marrott have to memorize to keep learning how to read? (Wait for responses: What the letters look like; what sounds they make; how they go together to form words.)


Strengthening your memory is a positive action that meets a need for a healthy, happy mind. You can strengthen your memory just like Maurice and Marrott did. For example, you have the thought that you want to learn your friend’s phone number (point to head). You take the positive action of saying it over and over to memorize it (wiggle fingers). You feel good about yourself for learning the phone number (hand over heart), and that makes you think of more things you want to learn (point to head).
R/ELA COMMON CORE CONTENT STANDARD ALIGNMENT ANALYSIS FOR THE SAMPLE LESSON

	STANDARD
	Description

	CCSS.ELA-Literacy.RL.1.1
	Ask and answer questions about key details in a text.

	CCSS.ELA-Literacy.RL.1.2
	Retell stories, including key details, and demonstrate understanding of their central message or lesson.

	CCSS.ELA-Literacy.RL.1.3
	Describe characters, settings, and major events in a story, using key details.

	CCSS.ELA-Literacy.RL.1.7
	Use illustrations and details in a story to describe its characters, setting, or events.

	CCSS.ELA-Literacy.RF.1.3
	Know and apply grade-level phonics and word analysis skills in decoding words.

	CCSS.ELA-Literacy.RF.1.3b
	Decode regularly spelled one-syllable words.

	CCSS.ELA-Literacy.RF.1.4
	Read with sufficient accuracy and fluency to support comprehension.

	CCSS.ELA-Literacy.RF.1.4a
	Read on-level text with purpose and understanding.

	CCSS.ELA-Literacy.SL.1.1
	Participate in collaborative conversations with diverse partners about grade 1 topics and texts with peers and adults in small and larger groups.

	CCSS.ELA-Literacy.SL.1.1a
	Follow agreed-upon rules for discussions (e.g., listening to others with care, speaking one at a time about the topics and texts under discussion).

	CCSS.ELA-Literacy.SL.1.1b
	Build on others' talk in conversations by responding to the comments of others through multiple exchanges.

	CCSS.ELA-Literacy.SL.1.1c
	Ask questions to clear up any confusion about the topics and texts under discussion.

	CCSS.ELA-Literacy.SL.1.2
	Ask and answer questions about key details in a text read aloud or information presented orally or through other media.

	CCSS.ELA-Literacy.SL.1.3
	Ask and answer questions about what a speaker says in order to gather additional information or clarify something that is not understood.

	CCSS.ELA-Literacy.SL.1.4
	Describe people, places, things, and events with relevant details, expressing ideas and feelings clearly.

	CCSS.ELA-Literacy.SL.1.5
	Add drawings or other visual displays to descriptions when appropriate to clarify ideas, thoughts, and feelings.

	CCSS.ELA-Literacy.L.1.5
	With guidance and support from adults, demonstrate understanding of word relationships and nuances in word meanings.

	CCSS.ELA-Literacy.L.1.5c
	Identify real-life connections between words and their use (e.g., note places at home that are cozy).

	CCSS.ELA-Literacy.L.1.6
	Use words and phrases acquired through conversations, reading and being read to, and responding to texts, including using frequently occurring conjunctions to signal simple relationships (e.g., because).


2.
More specifically, could you describe in more detail the system’s grade-level curriculum kits and how these or other elements of the model specifically address teaching and learning objectives in reading/English language arts?
R/ELA activities are integrated into the lessons, immersing students in the content through a variety of engaging methodologies and strategies. Students are taught directly a full spectrum of literary activities: stories (fiction and nonfiction), poetry, plays, prose and research. They study and participate in reading and engaging in all literary forms by personally doing them and by creating and sharing them with each other and others. They experience reading to themselves, out loud, being read to, listening, speaking, writing, researching, and completing projects such as producing newsletters, posters, and other literary pieces. In doing so, they continually learn more about every aspect of R/ELA content. The content and literary creations of the Positive Action System are original with more than 2,000 lessons, 200 posters, 400 activity sheets, personal writing journals (for grades 4-12), 100 manipulatives, 28 songs, and hundreds of characters in original stories, plays, poetry, role-playing scenarios and prose.

Each grade-level kit includes a teacher’s manual containing 15—20-minute, scripted lessons. Positive Action recommends teaching a lesson in the morning and reinforcing its concepts throughout the day. Each lesson begins with its purpose statement or goal, followed by a Materials box listing the materials for that lesson and indicating which are found in the kit (such as a poster) and which the teacher must provide (such as paper and pencils). Then the lesson plan explains the procedure: “Say” suggests what teachers can say; “Teacher” describes what they would do. The lessons teach the overall philosophy through the six unit concepts which include positive actions for the physical, intellectual, social and emotional domains. Each lesson expands and details the philosophy and the specific lesson concepts. 

The kits contain many materials (posters, games, activity sheets or booklets, journals, music, puppets) and hands-on items. They include all the program-specific materials used by students and are prepared for classrooms of 30 students. Many lessons have strategies or stories that continue on through several lessons, such as reading a story, enacting a play, or some other activity. Each lesson is discrete and can stand by itself, but an extended storyline builds depth and breadth of understanding of the unit concept. This develops richness in plot, character development, and meaning which brings more realism to each lesson.

The same six unit concepts are applied throughout the curriculum. This enables a school to unify their implementation efforts and content messages. Students in Grade 5 are learning the same concepts at the same time, at a graduated level, as students in Kindergarten. This scope and sequence provides educators a common language that goes beyond the walls of the individual classrooms and infuses Positive Action principles throughout the whole school. Combining these efforts with the whole-school climate activities found in the Climate Development kits, learning Positive Action and R/ELA becomes a whole-school effort.

3.
… the school would have to purchase most, if not all, of the kits in order to satisfy all elements of the Whole-School Reform Model definition.  Is this correct?  Could you provide more information to clarify this?

The Positive Action System consists of 2,000 lessons. Given the large amount of content, the system has to feature a modular design. The modularity is based on individual grade levels and other independent content areas. There are core kits that are necessary to the whole-school reform model and others are optional. The following kits and materials are required for implementing the whole-school reform model: Pre-K—12 Classroom Kits, Climate Development Kit (elementary or secondary or both), Family Kits, Community Kit, Counselor Kit, and the Support Staff Manual. Depending on local conditions and the outcome of a comprehensive needs assessment based on the whole-school reform model, the following supplementary kits may also be added to the implementation: Bullying Prevention Kit, Drug Education Kit, Conflict Resolution Kit, and the Parenting Classes Kit. 

The core model is a universal program that teaches the classroom lessons to everyone in the school, develops the whole-school climate and culture around the classroom lessons and extends those concepts to families and communities. Climate Development (or Principal’s) kits are built around the Positive Action Committee, consisting of a teacher representing each grade level, plus representatives of administration, support staff, parents, and members of the community and, in the higher grades, students. 
The Committee meets at least once for every unit (six times) throughout the school year. It is responsible for successfully implementing the system by developing a positive whole-school climate and linking the school to students’ families and community partners. It coordinates and customizes the overall Positive Action implementation to ensure that activities are engaging, unifying and provide opportunities to everyone to be involved and to contribute. There is a kit for everyone on the committee as described above. Using these materials, the committee members are equipped with tools to coordinate, involve and unify all players into a proactive group. The Committee Handbook, found in the Climate Development kits, provides a complete guide to conducting the committee meetings. 
The cost of the materials and training for a typical whole-school reform model implementation are within the budgetary requirements set forth by Congress. Two separate cost-benefit analyses have recently examined the cost-benefit ratio for implementing various school-based programs. Positive Action was included in each, and both analyses found a positive economic impact from implementing the Positive Action System in a whole-school setting.
 

4.
Does the Positive Action System necessarily require implementation for all students in the school, as required under (2)(B) above?

Yes, the core program requires implementation for all students and is the basis of the outcomes found in the research. It is essential that all students participate in order to build the common language and shared vision for the whole school and to connect the concepts and activities to families and community members. Positive Action includes everyone. 
Summary
I have offered a pedagogical theory for effective R/ELA instruction, an independent analysis that confirms the prevalence of R/ELA content and professional learning opportunities for educators, and three robust research studies that affirm the effectiveness, replicability and sustainability of the Positive Action System for teaching R/ELA content and improving overall academic achievement. I believe this body of evidence exceeds the regulatory threshold set forth in (2)(C)(2). Furthermore, the Positive Action System was conceived, and designed, to be implemented for all students, as required by (2)(B). As evidenced by my previous narrative and the response to these questions, I strongly believe that the Positive Action System is congruent with Congressional intent for whole-school reform and should be included among the approved whole-school reform models eligible for School Improvement Grants.
� Positive Action is currently preparing the rest of the curriculum for alignment analysis. The analysis requires extensive preparation in order for the contractor to perform their tasks in an efficient and cost-effective manner. The remaining analysis is scheduled to be completed in Q4 2015.


� For the complete set of the alignment data, please visit https://pos.ac/acst. 


� Washington State Institute for Public Policy; http://www.wsipp.wa.gov/ReportFile/1602/Wsipp_What-Works-and-What-Does-Not-Benefit-Cost-Findings-from-WSIPP_Report.pdf. Accessed February 28, 2015.


� Education Week; http://www.edweek.org/ew/articles/2015/02/26/social-emotional-learning-pays-off.html. Accessed February 30, 2015.
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