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	BACKGROUND

	Overview of SIG Schools in Puerto Rico   FY 2009
Tier
Number of FY 2009 Eligible SIG Schools
Number of FY 2009 Served SIG Schools
Tier I
63
23
Tier II
0
0
Tier III
1193
0
Implementation of FY 2009
SIG School Intervention Models
Models
Number of Schools implementing the Model
Turnaround
0
Transformation
23
Restart
0
Closure
0



MONITORING TRIP INFORMATION 
Monitoring Visits

	LEA Visited
	Bayamón School District

	School Visited
	Intermedia Escuela Cacique Aqüeybaná

	Model Implemented
	Transformation

	FY 2009 Funding Awarded

(for one year)
	District Award (for 1 SIG school): $1,464,931
School-level funding: $1,464,931

	LEA Visited
	Ponce School District

	School Visited
	Intermedia Escuela Dr. Pedro Albizu Campos 

	Model Implemented
	Transformation

	FY 2009 Funding Awarded 

(for one year)
	District Award (for 4 SIG schools): $4,602,438
School-level funding: $952,847

	SEA Visited
	Puerto Rico Department of Education

	FY 2009 SIG Award
	$20,422,643ARRA $112,421,246

	Cohort 1 Awards to 13 Districts
	$29,888,350


	Staff Interviewed

	· Puerto Rico Department of Education: Secretary of PRDE, Undersecretary for Administration, Under Secretary of Academic Affairs, 2 Governor’s Office representatives, Director Office of School Improvement & staff, Director Office of Federal Affairs & staff, Human Resources Director
· Bayamón School District: District Superintendent, 3 Auxiliary. Superintendents, 5 District TA staff, 6 facilitators, 2 statisticians, 2 technology specialists
· Intermedia Escuela Cacique Aqüeybaná: School Director, 5 teachers, 8 parents, students, and 3 classroom visits
· Ponce School District: District Superintendent, 2 Auxiliary Superintendents, 1 School Superintendent, 7 facilitators, 6 district TA specialists
· Intermedia Escuela Dr. Pedro Albizu Campos: School Director, 6 teachers, 6 parents, students, and 3 classroom visits 
· All Interviews included translation by staff from Florida and the Islands Comprehensive Center


U.S. Department of Education Staff

	Group Leader
	Carlas McCauley

	Staff Onsite
	Michael Wells. Mike Lamb


OVERVIEW OF MONITORING REPORT

The following report is based on U.S. Department of Education’s (ED) on-site monitoring visit to Puerto Rico from Match 26-29, 2012, and review of documentation provided by the Puerto Rico Department of Education (PRDE), local educational agencies (Districts), and schools.  The report consists of three sections: Summary and Observations, Technical Assistance Recommendations, and Monitoring Findings.  The Summary and Observations section describes the implementation of the SIG program by the PRDE, Districts, and schools visited, initial indicators of success, and outstanding challenges being faced in implementation.  This section focuses on how the PRDE, districts, and schools visited are implementing the SIG program with respect to the following five areas: school climate, staffing, teaching and learning, use of data, and technical assistance.  The Technical Assistance Recommendations section identifies strategies and resources for addressing technical assistance needs.  The Monitoring Findings section identifies areas where the PRDE is not in compliance with the final requirements of the SIG program and indicates required actions that the PRDE must take to resolve the findings. 
Please Note: The observations and descriptions included in this report reflect the specific context of the limited number of classrooms visited and interviews conducted at a small number of schools and Districts within Puerto Rico.  As such, they are a snapshot of what was occurring at the District and school levels, and are not meant to represent a school’s, District’s, or PRDE’s entire SIG program.  Nor are we approving or endorsing any particular practices or approaches by citing them.

SUMMARY AND OBSERVATIONS

School Climate

Bayamón

Students, parents and teachers interviewed at Intermedia Escuela Cacique Aqüeybaná School noted that since the new director began in January the school has been more orderly with less disruption, fewer students have been out of the classrooms during classes, and there have been fewer fights on campus. Students and parents expressed appreciation for recent efforts to make the school, the hallways, and the classroom more attractive with new paint and student work displays on the walls. Students said they wish the building was in better repair and noted the leaking roof immediately following a rain shower that occurred during the monitoring team’s visit. 

Ponce

Students at Int. Dr. Pedro Albizu Campos School reported that the campus is more orderly and calmer since the new director started in February.  One student said that he “felt very safe at school now,” compared to earlier in the current school year. Parents and students noted that the new director had made an effort to significantly clean up the campus and the school. The director pointed out recent colorful banners, landscaping, and newly painted walls on the campus. Students also noted the banners, newly painted walls, and new paint on the outdoor basketball court. Students, teachers and parents report a lack of basic educational materials such as books and science labs as well as some basic facility needs such as water for the drinking fountains and paper in the rest rooms.
Teachers and Leaders
Bayamón

A new director started in January at Int. Cacique Agüeybana School.  Students, parents, and teachers all noted that the new director was a “better” fit for the school than had been the case previously.  They explained that she has repeatedly emphasized the importance of communication and collaboration with all parties. Teachers and the director indicated that the local school community had provided input into the director selection process, but PRDE ultimately made the selection decision.

The school has been working to reduce teacher absenteeism.  The new director stated that on average, seven of twenty-three teachers were absent on any given day, and students reported that parents were asked to pick up their children from school early as a result of teacher absences. The director noted that she will now be using the removal flexibility provided to SIG directors that was not afforded other school directors. All groups reported that teacher absenteeism had decreased greatly since the new director began in January.
Teachers reported a general lack of collaboration and professional development to improve instruction. Teachers indicated during their interview that they were not required to submit lesson plans for review.  Teachers interviewed further indicated that they had hopes that this would change and reported that the director had established new committees to improve teaching and learning.  Specifically, the committee advises the director regarding changes being implemented as part of the SIG transformation model and particular professional development needs of teachers.
Ponce

The new director at Int. Dr. Pedro Albizu Campos School started at the beginning of February.  It was reported by staff that there had been at least three other interviews of potential directors, but none of them gained approval by PRDE or the local committee providing input. The new director indicated that she did not live in the Ponce region, but was committed to engaging the community in a more active way than had previously been the case. Staff and parent comments confirmed her efforts in this regard already.  The teachers reported being cautiously optimistic that the new director would be able to change the school culture, increase parent engagement, and support student achievement and quality instruction. Staff reported that the previous director was not only uninvolved in the school community but also did not communicate regularly with the staff.

Like with Bayamón, teacher absenteeism was noted as a priority need by the Ponce district. To address this issue the district proposed to provide certificates of attendance (as a positive recognition) and to begin addressing staff attendance as indicated in PRDE’s Personnel Regulation.  It will also request directors to evaluate the teachers based on the documentation established by PRDE. 
The director reported that no teachers had been removed as part of the transformation so far, and it was unclear whether that would be done in the future given her short tenure in the position thus far.  There was also no indication from the director or staff of the existence of a reward or incentive system for effective teachers.
The Ponce SIG application identified needs for training staff in planning and alignment of standards and curriculum and formative and summative assessments, as well as use of technology and instructional strategies for students with disabilities. The district hopes to use external providers to provide staff with sustained coaching. It also plans to incorporate technology in the classroom, include teaching modules in math, acquire manipulatives, address the reading and writing deficiencies, and provide professional development to teachers on the use of the technology. Teachers also reported that they felt like critical instructional support was not being given to them, particularly for working with special education students, which made up a large portion of the student body.

PRDE

PRDE reportedly undertook a number of procedural changes to remove directors from their positions in SIG schools.  Six additional schools were expected to be implementing a SIG model this school year according to PRDE staff, but acceptable, qualified replacements could not be found for their current directors. PRDE reported that the hiring process for the twenty-three new directors was managed at the SEA level, and staff indicated they felt that they had chosen the right people.  Instead of using the normal hiring process that required very specific guidelines, including residence in the region of the vacancy, PRDE used a SIG-specific process, including establishing a community committee for conducting interviews, making recommendations, and waiving the residency requirements.  This approach allowed PRDE to be more flexible with directors who may not have fit into the typical criteria used elsewhere, but who were highly qualified to lead school transformation.  PRDE reported that this approach was critical to placing the best leaders in SIG schools.

All parties interviewed maintained that no real changes to teacher staffing could be made until PRDE finalized its new teacher evaluation system.  Currently, teachers are not evaluated or provided ratings, except when deciding whether a teacher should be offered a permanent position after three years of teaching. It was not yet clear the extent to which the teacher evaluation system would be used to transfer, remove, or remediate ineffective teachers at SIG schools and inform the rewards and incentives for effective teachers.

Instructional Strategies and Time
Bayamón

The director indicated that she plans to strengthen the school’s cinematography focus during the next school year.  The school had been promoted for a number of years as a school focused on cinematography, much like a magnet school, and parents reported sending their students to the school because of this focus.  However, supplies had never been purchased and the cinematography program had not been implemented in years. 

The director reported that the school had not implemented increased learning time, though she referenced plans to extend the day using a staggered teacher schedule.  It was unclear how the additional time would be used for at this point in the planning.
Students and teachers also noted a lack of educational materials. Students pointed out that there are only a few computers in the school library that are kept locked in wire fencing to prevent theft, however reportedly only one of those worked. Students, teachers and parents all mentioned a need for more books, both in the library and classrooms. 

Ponce

Teachers and students alike noted a lack of instructional materials, books, and curricula.  One classroom teacher noted that he did not have enough textbooks for the whole class and that the texts are several years out of date.

The school had not implemented increased learning time and did not have specific plans to increase the school day or year next year.

Use of Data
Bayamón

The Bayamón District Superintendent indicated that the district needed to strengthen data use in all of its schools.  The district superintendent acknowledged that many of the indicators needed to make decisions, such as teacher attendance and student attendance, were incomplete or unreliable. Despite these current limitations, the superintendent emphasized that she wanted the Bayamón District to be known as the “data driven decision district” and explained that efforts were underway to improve the completeness and reliability of the data.
The school director and staff at Int. Cacique Agüeybana School reported that they are not currently using achievement data to inform instructional decisions or resource allocations.  In fact, the director noted that the school did not have access to data for students who were in their first year at the school, because data does not follow students from one school to the next. The new director indicated that she has begun to use teacher attendance data to inform personnel decisions. Teachers reported that they have not routinely used data, whether individually or in collaboration with other teachers, to inform their classroom preparation or instruction.
Ponce

The Ponce District Superintendent presented several examples of data being collected by the SIG schools and the district, but indicated that the data was not currently being used for planning programs, determining needed resources, or informing instruction. District staff was concerned that existing data was not reliable and acknowledged that it needed to collect additional types of data. 
Teachers at Dr. Pedro Albizu Campos School reported that they are not using data to inform their instruction.  They believe that assessments are not taken seriously by students, parents, or many teachers, because student achievement assessments do not have consequences for students whether they scored well or failed.  They were also concerned that they did not have access to assessment data for students who were at the school for the first year. The new director indicated that she had begun to look at teacher and student absenteeism, but had not made any decisions based on that data.

PRDE

PRDE noted it is developing a data system that incorporates leading and lagging indicators, but is not currently confident in the quality or reliability of its data.  PRDE’s statistics personnel reported that they are unable to collect and report some of the indicators as required by SIG.  To improve use of data, PRDE intends to launch a dashboard, designed by PRDE’s statistics professionals that would allow schools and districts to view this data for the first time online.  The dashboard would also allow PRDE to better monitor the data and ensure more accuracy and consistency in data reporting. 
Technical Assistance
Bayamón 

Most of Bayamón District’s technical assistance has been focused on school operations, such as budget and finance. The technical assistance staff at the district also indicated that they intend to provide further support for any needed corrective action when the region conducts monitoring. They also noted that not being a part of the region staff’s monitoring process makes it more difficult for them to develop the best possible corrective action plans.

Cacique Agüeybana School staff indicated that they had received little technical assistance support relating to implementation of the transformation model. However, the director was scheduled to attend a leadership academy sponsored by PRDE’s central office to support transformation implementation. They further expressed the expectation that they would be getting some support themselves soon.  Teachers indicated a need for technical assistance to help them improve instructional methods, use data to develop lesson plans and modify classroom instruction, and build collaboration among teachers. 
Ponce

The Ponce district leadership team included several technical assistance specialists and content facilitators as well as an auxiliary superintendent for technical assistance; however, they indicated that they are primarily responsible for issues of compliance and school operations. The TA staff noted that they had provided assistance to SIG school directors on initial completion of their SIG application as well as subsequent adjustments and refinements requested by PRDE. 

Teachers at Dr. Pedro Albizu Campos School indicated that they had received little direct technical assistance from the district, region, or PRDE regarding SIG implementation.  As in Bayamón, the director was scheduled to attend a PRDE leadership academy.  The teachers expressed interest in receiving help to improve their classroom instruction and use data to inform instruction.
PRDE

PRDE reported that central office staff provided training and support to districts in writing applications, including how to conduct a needs assessment and to budget for transformation implementation. Further the PRDE noted that districts have provided some support regarding how to comply with SIG requirements, use of standard test data, and budgeting and purchasing. A PRDE Leadership Academy has reportedly been developed for all newly assigned directors.

PRDE staff plans to provide additional support and training for SIG schools, including support for fiscal planning and budgeting; community outreach and family engagement; development of peer-to-peer support structure for SIG Staff; and planning for sustainability. They noted this additional support would be provided by the central office as well as by the region, district, and external providers.
TECHNICAL ASSISTANCE RECOMMENDATIONS
This section addresses areas where additional technical assistance may be needed to improve the quality of implementation of the SIG program.

Issue 1: As noted above, the districts and schools have had difficulty collecting reliable and complete data and using data to inform instruction. 
Technical Assistance Strategies:

· PRDE should provide professional development to directors and teachers on how to use the final data dashboard to facilitate use of data by schools, districts, regions, and the PRDE.  Teachers should also receive professional development in the interpretation and analysis of the data, especially so they can use the data for planning for instruction and further assessment of their students (Responsibility: PRDE with support from ED and Comprehensive Center).
Issue 2:  While SIG school directors have some operational flexibility around staffing, budgets, and scheduling, PRDE should explore ways to provide SIG school directors with additional flexibility.
Technical Assistance Strategies:

· Include PRDE in U.S. Department of Education’s Office of School Turnaround’s Turnaround Peer-to-Peer Initiative, so that PRDE has the opportunity to interact with other SEA-level school turnaround offices that face a similar challenge around operational flexibility in their schools (Responsibility: ED with support from Comprehensive Centers).
Issue 3: Directors and school staff could benefit from specific professional development regarding how best to engage the variety of stakeholders in their communities, including families.

Technical Assistance Strategies:

· Use the School Turnaround Learning Community (STLC) to access resources and connect with other SEAs that have helped improve community and family engagement in their state’s turnaround schools (Responsibility: PRDE and ED). 

· Contact the Comprehensive Center for assistance in developing trainings or resources for family and community engagement (Responsibility: PRDE). 
Issue 4: PRDE schools continue to face challenges in building strong school climates, despite making good progress. 
Technical Assistance Strategies: 

· Use the School Turnaround Learning Community (STLC) to access resources for helping schools improve school climate and increase expectations for students, staff, and families (Responsibility: PRDE).
· Contact Comprehensive Centers for assistance in identifying and using other resources to help schools improve school climate (PRDE and Comprehensive Center).
MONITORING FINDINGS 

Summary of Monitoring Indicators
	Critical Element
	Requirement
	Status
	Page

	1. Application Process
	The SEA ensures that its application process was carried out consistent with the final requirements of the SIG program.  [Sections I and II of the final requirements for the School Improvement Grants authorized under section 1003(g) of Title I of the Elementary and Secondary Education Act of 1965, as amended (75 FR 66363 (October 28, 2010)]
	N/A
	

	2. Implementation
	The SEA ensures that the SIG intervention models are being implemented consistent with the final requirements of the SIG program.  [Sections I and II of the final requirements for the School Improvement Grants authorized under section 1003(g) of Title I of Elementary and Secondary Education Act of 1965, as amended (75 FR 66363 (October 28, 2010))] 
	Findings
	10

	3. Fiscal
	The SEA ensures LEAs and schools are using funds consistent with the final requirements of the SIG program. [Section II of the final requirements for the School Improvement Grants authorized under section 1003(g) of Title I of Elementary and Secondary Education Act of 1965, as amended (75 FR 66363 (October 28, 2010)) ; §1114 of the ESEA; and Office of Management and Budget (OMB) Circular A-87]
	Finding
	12

	4. Technical Assistance
	The SEA ensures that technical assistance is provided to its LEAs consistent with the final requirements of the SIG program.  [Section II of the final requirements for the School Improvement Grants authorized under section 1003(g) of Title I of Elementary and Secondary Education Act of 1965, as amended (75 FR 66363 (October 28, 2010))] 
	N/A
	

	5. Monitoring
	The SEA ensures that monitoring of LEAs and schools is being conducted consistent with the final requirements of the SIG program.  [Section II of the final requirements for the School Improvement Grants authorized under section 1003(g) of Title I of Elementary and Secondary Education Act of 1965, as amended (75 FR 66363 (October 28, 2010))] 

	N/A
	

	6.  Data Collection 
	The SEA ensures that data are being collected consistent with the final requirements of the SIG program.  [Sections II and III of the final requirements for the School Improvement Grants authorized under section 1003(g) of Title I of Elementary and Secondary Education Act of 1965, as amended (75 FR 66363 (October 28, 2010))] 
	Findings
	12


Monitoring Area: School Improvement Grants Program
Critical Element 2:  The SEA ensures that the SIG intervention models are being implemented consistent with the final requirements of the SIG program.
Finding 1:  There is no evidence that either Intermedia Escuela Cacique Aqüeybaná or Intermedia Escuela Dr. Pedro Albizu Campos has implemented a teacher and principal evaluation system that takes into account data on student growth as a significant factor and includes, for appropriate grades, a student’s score on the State assessment. PRDE has made progress in working with districts and schools as well as the local teacher association to develop an evaluation system that meets the final requirements for implementation of the transformation model; however, no evaluation system is yet complete.
Citation: Citation:  Section I.A.2 (d) (1) (B) (1) of the final requirements stipulates, as part of the transformation model, that an LEA must “Use rigorous, transparent, and equitable evaluation systems for teachers and principals that take into account data on student growth (as defined in [the] notice) as a significant factor as well as other factors such as multiple observation-based assessments of performance and ongoing collections of professional practice reflective of student achievement and increased high school graduation rates…”  Section I.A.3 (b) (ii) of the final requirements defines student growth as “the change in achievement for an individual student between two or more points in time. For grades in which the state administers summative assessments in reading/language arts and mathematics, a state may also include other measures that are rigorous and comparable across classrooms.”
Further action required: The PRDE must continue to work with SIG schools and districts to develop and implement a teacher and principal evaluation system that takes into account data on student growth, including student growth data that is based on a student’s score on the State assessment under section 1111 (3) of the ESEA. PRDE must submit this evaluation tool to ED within 60 days of receipt of this report. Further PRDE must provide evidence to ED that a pilot of the evaluation plan has been implemented as planned in SIG schools by the beginning of the 2012-2013 school year.
Finding 2: PRDE has not ensured that a system of rewards is in place at SIG-awarded schools that is based in part on student achievement.
Citation: 75 C.F.R. § I.A.2.(d)(1)(i)(C) requires that an LEA must identify and reward school leaders, teachers, and other staff who, in implementing this model, have increased student achievement and high school graduation rates and identify and remove those who, after ample opportunities have been provided for them to improve their professional practice, have not done so. In the 2010-2011 school year, GLA, in the EVSC, offered a financial reward for each teacher that completes the teacher’s self-developed professional development plan. The reward is not related to student performance or instructional practices intended to improve student performance.
Further action required: PRDE must provide a plan to ED for how it will assist districts and schools to develop and implement a tool or rubric, for implementation during the 2012-2013 school year, to identify and reward school leaders, teachers, and other staff who, in implementing the transformation model, have increased student achievement. The tool or rubric must be based in part on student performance and include other indicators such as observations of classroom instruction and attendance.  PRDE must submit this tool to ED and provide evidence of the implementation of the reward system during the 2012-2013 school year.
Finding 3: PRDE has not ensured that schools or districts have implemented strategies designed to recruit, place, and retain staff with the skills necessary to meet the needs of the students in a school implementing the transformation model. 

Citation: 75 C.F.R. § I.A.2.(d)(1)(i)(E) requires that an LEA must implement such strategies as financial incentives, increased opportunities for promotion and career growth, and flexible work conditions that are designed to recruit, place, and retain staff with the skills necessary to meet the needs of students in a transformation school. 
Further action required: The PRDE must work with schools and districts to develop and implement a plan including such things as incentives, increased opportunities for promotion and career growth, and more flexible work conditions that are designed to recruit, place, and retain staff with the skills necessary to meet the needs of the students in a transformation school. PRDE must submit this plan to ED and provide evidence of the implementation of the system during the 2012-2013 school year. As a part of this evidence PRDE must submit the guidance it provided to districts and a copy of the strategy that each district developed to recruit, place, and retain staff in its SIG schools
Finding 4: PRDE did not ensure that SIG schools or districts have established schedules and implemented strategies that significantly increased learning time for all students as specified in the SIG final requirements.  It is noted that both schools visited are making plans to increase student time in class, including plans at Intermedia Escuela Cacique Aqüeybaná to add an additional hour to the student day by allowing teachers to work one of two shifts (8:00 am to 3:00 pm or 9:00 am to 4:00 pm).  Other efforts are also planned to address the issue of increased learning time, but none of these had been implemented at the time of the monitoring visit. 

Citation:  Section I.A.2 (d) (3) (A) of the final requirements stipulates, as part of the transformation model, that an LEA must “establish schedules and implement strategies that provide increased learning time.”  Section I.A.3 of the final requirements defines “increased learning time” as “using a longer school day, week, or year schedule to significantly increase the total number of school hours to include additional time for: (a) instruction in core academic subjects including English, reading or language arts, mathematics, science, foreign languages, civics and government, economics, arts, history, and geography; (b) instruction in other subjects and enrichment activities that contribute to a well-rounded education, including, for example, physical education, service learning, and experiential and work-based learning opportunities that are provided by partnering, as appropriate, with other organizations; and, (c) teachers to collaborate, plan, and engage in professional development within and across grades and subjects.”(75 FR 66363 (October 28, 2010)).
Further action required: PRDE must work with SIG schools and districts to ensure that all schools implementing the transformation model have significantly increased the number of school hours, all students have the opportunity to participate in the additional time, and the additional time is being used for core instruction, enrichment activities, and teacher planning, collaboration, and professional development.

Additionally, PRDE must submit evidence to ED that it has reviewed each school receiving SIG funds to determine if increased learning time is being implemented consistent with the SIG final requirements and  evidence that increased learning time occurred at the beginning of the 2012-2013 school year.   For each school implementing transformation model, PRDE must submit to ED documentation demonstrating the increase in learning time under the school intervention model and evidence that the time is being increased in accordance with the definition of “increased learning time” in the final requirements and Guidance on Fiscal Year 2010 School Improvement Grants Under Section 1003(g) of the Elementary and Secondary Education Act of 1965 (including the addendum added January 6, 2010). 
Critical Element 3:  The SEA ensures LEAs and schools are using funds consistent with the final requirements of the SIG program. 
Finding: PRDE has not ensured that SIG funds are awarded and allocated to districts and SIG Schools in a timely manner to support the full and effective implementation of each school’s SIG plan.   Although districts received notification in June 2011 that their SIG applications were approved, at the time of ED’s monitoring visit PRDE had not allocated SIG funds to all schools or all of the districts which were determined to receive SIG awards in Cohort 1. At the time of the monitoring visit, PRDE reported that they had allocated SIG funds to 23 of the 29 schools with approved SIG applications. Moreover, districts had not implemented most requirement of the transformation model.
Citation:  Section 80.40(a) of EDGAR requires that grantees are responsible for managing the day-to-day operations of grant and sub-grant supported activities.

Further action required: PRDE must submit to ED evidence that its districts have received their 2011-2012 SIG allocations prior to the beginning of the school year.  Further, PRDE must develop procedures for allocating funding to districts in a timely fashion and submit those procedures to ED.  Along with the identified procedures, PRDE must provide documentation that the revised process will ensure timely funding of its districts/schools for the 2013-2014 school year and comply with any conditions included by ED regarding the award of the FY 2011 SIG funds.
Critical Element 6: The SEA ensures that data are being collected consistent with the final requirements of the SIG program.
Finding 1: The PRDE has not ensured that districts are using data to implement instructional strategies as indicated in the final requirements. 
Citation:  75 C.F.R. § I.A.2.(d)(2)(i)(A) requires the use of comprehensive instructional reform strategies including the use of data to identify and implement an instructional program that is research-based and vertically aligned from one grade to the next as well as aligned with State academic standards.
Further action required: PRDE must work with districts and SIG schools to ensure that necessary data is collected, and made available to be used to inform identification and implementation of instructional reform strategies appropriate for each individual school. PRDE must provide evidence to ED that data is being collected and is made available as prescribed in the final requirements within 60 days of receipt of this report school year for all SIG schools (see also Critical element 6, finding 2).
Finding 2: The PRDE has not ensured that districts and SIG Schools are using student data (such as formative, interim and summative assessments) to inform and differentiate instruction in order to achieve gains in individual student performance. 
Citation: 75 C.F.R. § I.A.2.(d)(2)(i)(B) requires the use of comprehensive instructional reform strategies that promote the continuous use of student data (such as formative, interim, and summative assessments) to inform and differentiate instruction in order to meet the academic needs of individual students. 

Further action required: The PRDE must work with districts and SIG schools to ensure that all necessary data are collected and made available to be used to inform and differentiate classroom and individual instruction. PRDE must provide evidence to ED that data is being collected and is made available as prescribed in the final requirements within 60 days of receipt of this report school year for all SIG schools (see also Critical element 6, finding 2).
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