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California State-determined Intervention Model

California has a vibrant, diverse student population that represents people from all parts of the world.
 This diversity brings with it innovative thinking, rich cultural perspectives, and unique challenges. The California Department of Education (CDE) recognizes that each school in California comes with distinct local needs based in part on demographics and geography. To address the needs of California’s schools and students, the CDE, in partnership with the California Comprehensive Center at WestEd, the Center on School Turnaround at WestEd, and the American Institutes for Research, developed a State-determined Intervention Model (SDIM) that allows School Improvement Grant (SIG) local educational agencies (LEAs) the flexibility to implement whole-school reforms consistent with their locally identified needs. 

The SDIM comes at a significant time in California history. As California advances in the development of its new accountability system, a rich opportunity to more expressively target coordinated, systemic, and sustainable supports and interventions to the schools most in need is provided. California’s SDIM is more than a one-size-fits-all solution. It provides a framework for linking student growth and achievement outcomes to impactful decisions that drive continuous improvement for all students, including but not limited to, socio-economically disadvantaged students, English language learners, and students who receive special education services.

The strength of California’s SDIM lies in the flexibility afforded to SIG LEAs to address student needs locally, via implementation of strategies consistent with both school improvement research and the SIG. In fact, SIG LEAs can now tailor much of their reform efforts to suit the identified needs of eligible SIG schools. 

The CA SDIM is a Whole-school Reform Model designed to:

1. Improve student academic achievement or attainment;

SIG funds are for approved LEAs and schools that demonstrate the greatest need and the strongest commitment to use the funds. These sub-grants provide resources that enable schools to raise substantially the achievement of students to exit improvement status.

2. Be implemented for all students in a school; and

A schoolwide comprehensive reform strategy designed to upgrade the entire educational program to ensure that all students, particularly those who are low achieving, demonstrate proficient and advanced levels of achievement on California content standards.


3. Address, at a minimum and in a comprehensive and coordinated manner, each of the Focus Areas described below.

Focus Area I: School Leadership

Principals, as instructional leaders, are critical to the success of school turnaround efforts. Those who have worked to improve schools have found that every aspect of school reform—the creation of more challenging curriculum, the use of more thoughtful assessments, the invention of new model schools and program—depends, in part, on well-supported and highly skilled school principals in school organizations.
 

Develop and increase LEA school leadership effectiveness
Required

1. Develop or adopt a set of local competencies and use them to conduct a rigorous selection process to identify school leaders who possess the knowledge, ability, and skills necessary to lead school turnaround efforts. 

Implement one of the following strategies: 

a. Replace the current principal with a leader who demonstrates the competencies prior to the start of the intervention model.


b. Retain the current principal if they demonstrate the competencies.
At a minimum, the locally developed or adopted leadership competencies must address the following five categories: (1) systems thinking and sustainable outcomes; (2) capacity building and community; (3) results-oriented problem solving; (4) influence and team development; and (5) personal effectiveness.

At a minimum, the rigorous selection process used to identify a high performing school turnaround leader must be competency based and must include a variety of strategies, methods, and tools that may include assessing the candidate’s potential fit with the school and success with prior turnaround efforts; implementing multiple steps in the selection process; developing new recruitment strategies and a new leadership job description that aligns with the school’s improvement goals and expectations; developing a prioritized set of selection criteria and rubrics; utilizing competency-based and job-characteristic interview questions, etc.

2. Provide customized and ongoing, outcome-driven professional development opportunities to strengthen leadership practice and build leadership capacity.


3. Promote the use of continuous feedback that is connected to professional learning opportunities and supports ongoing learning and improvement for school principals.

Optional

An LEA may also implement one or more of the following strategies based on identified needs:

1. Create and implement career pathways for leadership to expand leadership capacity and set the stage for sustainability.


2. Promote opportunities for sharing leadership expertise to strengthen teamwork, process lessons learned, and identify successful approaches to needed change and continuous improvement.


3. Promote labor-management collaboration to enable innovation in educator roles, responsibilities, and compensation systems.
Focus Area II: Teaching and Learning

Expert teachers are an important resource for improving student learning. To implement the California State Standards, teachers will need to learn new pedagogical strategies, integrate formative assessments into their teaching, and participate in professional development that builds capacity for all educators at the preschool, elementary, and secondary levels.
 

Implement an instructional program aligned with California State Standards in at least one full academic content area (including professional learning for all educators) that meets the needs of all students in the school, including but not limited to, socio-economically disadvantaged students, English language learners, and students who receive special education services.
Required

Complete a comprehensive local needs assessment of the instructional program. At a minimum, the needs assessment should include an identification of instructional program goals and objectives; assessment of current and actual levels of implementation, including analysis of different types of teaching and learning data; a determination of discrepancies or gaps in program effectiveness; and a prioritization of needs. 

Based on the identified needs, complete the following:

1. Use student data (such as from formative, interim, and summative assessments) to inform and differentiate instruction in order to meet the academic needs of individual students.

2. Provide and ensure staff attend ongoing, high-quality, job-embedded professional development (e.g., regarding subject-specific pedagogy, instruction that reflects a deeper understanding of the community served by the school, or differentiated instruction) that: 

a. Is aligned with the school’s comprehensive instructional program; and

b. Is designed with school staff to ensure they are equipped to facilitate effective teaching and learning; and

c. Promotes continuous improvement and feedback that supports ongoing learning.

3. Implement, to the extent practicable, in accordance with this model, one or more evidence-based strategies as defined in Title 34, CFR Section 77.1.

Optional

An LEA may also implement one or more of the following strategies based on identified needs:

1. Develop or adopt a set of local competencies and use them to conduct a rigorous selection process to identify teachers and staff who possess the knowledge, ability, and skills necessary to support all students in a school turnaround environment. Using the set of competencies, conduct all of the following activities:


a. Screen all existing teachers and staff.

b. Retain teachers and staff who exemplify the competencies.

c. If necessary, hire new teachers and staff.
At a minimum, the locally developed, or adopted, competencies must include the following four categories: (1) commitment to students and improved teaching and learning; (2) results-oriented outcomes and problem solving; (3) developing community; and (4) personal effectiveness.  

At a minimum, the rigorous selection process used to identify teachers and staff with the ability to successfully support students in a turnaround environment must be competency based and include a variety of strategies, methods, and tools, that may include assessing the candidate’s potential fit with the school and success with prior turnaround efforts; implementing multiple steps in the selection process; developing new recruitment strategies and new job descriptions and duty statements that aligns with the school’s improvement goals and expectations; developing a prioritized set of selection criteria and scoring rubrics; utilizing competency-based and job-characteristic interview questions, etc.

2. Provide high quality, relevant increased learning time opportunities that are collaborative and meaningful, and help foster student achievement and content mastery.
Focus Area III: Student Non-Academic Support
Schools that provide a comprehensive web of support for the whole child ensure that students become successful. This includes addressing barriers to learning that challenge many students, including health, social, emotional, and behavioral.
 

Required

Provide appropriate social-emotional and community-oriented services and supports for students.

Based on identified needs, choose three or more of the following:

1. Implement an integrated social support network. Examples of a social support network may include, but are not limited to:

a. “Targeted” group interventions.
b. Mentoring and peer mentoring.
c. Team building that promotes social and emotional learning to complement academic skills and encourage positive behavior.

2. Develop regular communication and implement a check in system that addresses students’ needs. 
3. Implement strategies and opportunities for ongoing student engagement. Examples of strategies and opportunities for ongoing student engagement may include, but are not limited to:

a. Developing non-cognitive student competencies such as self-awareness, self-management, resilience, social agility, and responsible decision-making. Provide opportunities for student practice.

b. Minimizing removal of students from the classroom and ensuring, when necessary, that alternative settings provide appropriate and equal access to learning.
c. Differentiate supports, services, and resource allocation to address barriers to learning.
d. Sponsoring before, during, and after-hours school events.
 
4. Implement social and emotional program(s) and services.

5. Implement strategies to improve school climate.

6. Implement ways to improve school discipline.
Focus Area IV: Family and Community Engagement

Successful approaches to student learning include robust family and community engagement. Such engagement allows schools and districts, with community input, to make appropriate informed decisions on behalf of their linguistically, culturally, and academically diverse students.
 

Required

Provide ongoing mechanisms for family and community engagement.

Based on identified needs, choose three or more of the following:

1. Implement or improve a system of regular communication with parents/guardians. 

2. Foster a welcoming school environment. 

3. Develop a family engagement team of administrators, staff, and teachers.
4. Develop a partnership culture with families and students. Examples of partnership cultures may include, but are not limited to:

a. Utilizing families and students as partners in school engagement and discipline processes.

b. Strengthening the availability of and access to school data.
 

c. Creating a shared vision of the desired school climate.
 

5. Identify communication barriers and implement strategies for removing the identified barriers.

Focus Area V: Support and Oversight
The institutional capacity of schools and districts through staffing, instructional guidance, well-directed resources, and helpful data ensures that the instructional system serves every child and meets the needs of the school community as well as state and federal requirements.
 

Required

1. Update an existing or adopt a new governance structure which may include, but is not limited to, requiring the school to report to a new “Turnaround Office” with a newly hired “Turnaround Leader” in the LEA that directly supports SIG implementation.

2. Grant the principal sufficient operational flexibility to implement fully a comprehensive approach in order to substantially improve student achievement outcomes and, if applicable, increase high school graduation rates.

3. Ensure that the school receives ongoing, intensive technical assistance and related support from the LEA or a designated external Lead Partner organization.
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