
States will approach incorporat‐
ing principles of scientifically 
based reading instruction into 
policy from different starting 
points.  The most fortunate may 
have well‐defined and well‐
funded comprehensive state 
literacy programs that include 
elements that are very similar to 
Reading First, such as Just Read, 
Florida! and the Alabama Read‐
ing Initiative.  Other states may 
have reading legislation that is 
supportive of scientifically based 
reading instruction, or have de‐
veloped supportive policies and 
procedures for all schools, but 
not provided funding for imple‐
mentation.  Furthermore, other 
states might lack supportive 
reading legislation or even have 
legislation or policy that is con‐
trary to the principles of evi‐
dence‐based reading programs.  
Start by assessing where your 
state currently stands and strate‐
gize ways to make changes that 
are needed.  

States work differently with re‐
gard to how legislation, regula‐
tions, and policies are developed.  
In general, every state has some 
way of framing what is required 

(e.g., either the legislature 
enacts statutes and regula‐
tions, or operating procedures 
are specified by a state board 
or the chief state school offi‐
cer) and a way that the proc‐
ess is communicated to practi‐
tioners (in the form of require‐
ments, incentives, or other 
supports).  For example, in 
Texas the state legislature 
approves statutes governing 
education, which become part 
of the Texas Education Code 
(TEC).  These statutes identify 
whether the Chief State School 
Officer or State Board of Edu‐
cation is to develop rules to 
enact the legislation.  The rules 
adopted by the Chief State 
School Officer or State Board 
become part of the Texas Ad‐
ministrative Code (TAC).  Local 
school boards and administra‐
tors must follow all laws in TEC 
and rules outlined in the TAC.  
Local boards may also develop 
additional rules, called poli‐
cies, that are specific to the 
individual district. These local 
policies as well as appropriate 
statutes and TAC rules are 
combined to make the local 
district policy manual.   
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• State Legislation and 
Policy 

• How do we get the 
process started? 
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Virginia 
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State’s Legislative 
System 

• How Some States 
Have Done It 
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S t a t e  L e g i s l a t i o n  a n d  P o l i c y   

E x a m p l e s  a n d  
T o o l s  

• WV Laws, Policies, and 
Initiatives to Support 
Reading 

•  AZ Research-based As-
sessment Practices 

• TX State Legislation on 
Diagnostic Reading Assess-
ments 

• CA Reading Instruction 
Competence Assessment 

• WV State Legislation on 
the 90-minute  Reading 
Block 

• AK State Legislation on 
Intervention Plans 

• WV State Legislation on 
Aligning Reading First 
tenets to RTI  

• WV State Legislation on 
Curriculum and Instruction 
for Reading 

• OR State Legislation on a 
Scientifically Based State-
wide Reading Initiative 

• CA State Legislation that 
Provides Reading Profes-
sional Development 

 

In order to sustain and scale up evidence‐based reading programs at the state  level, there must be 
support  from  the  top  (the governor, state  legislators,  the state board of education, and chief state 
school officer)  recognizing  the value of evidence‐based  reading programs as  the best way  to meet 
state goals in reading.  Top‐level support makes it possible to create a supportive, cohesive policy en‐
vironment  that provides  focus and minimizes competing  initiatives and efforts.   A supportive policy 
environment  provides  a  foundation  for  educators  as  they  implement  and  sustain  evidence‐based 
reading models.    In  the words of one Reading First director:   “So when  teachers say,  ‘Why would  I 
have to do professional development?’ or ‘Why do I have to do this?’  Well, then, you know, I can say, 
it’s in policy and point them right to it.” 

 

How do we get the process started? 

 It is never too late to 

begin the process of 

supporting state agency 

leaders; guiding state 

boards of education; and 

assisting governors, 

legislators and other policy 

developers as they 

incorporate the principles 

of scientifically‐based 

reading instruction into 

state policy.   

Excellent examples already 

exist where states have 

well‐defined and well‐

funded state literacy 

programs.  Sharing these 

examples with lawmakers 

and policy makers can be 

your starting point.  

FOR STATE LEADERS 

Institutionalizing Your Evidence-based Reading Model in 
State Legislation and Policy 
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Sustainability is the 
ability of a program 
to operate on its 
core beliefs and 
values (its reading 
culture) and use 
them to guide 
essential and 
inevitable program 
adaptations over 
time while 
maintaining 
improved outcomes. 

Adapted from Century 
and Levy, 2002  

One Example: West Virginia 
How they integrated Reading First into State Legislation and Policy 

As an example of one approach, here is 
West Virginia’s story, summarized from 
a recorded panel discussion on April 30, 
2007. 

First Steps 

The first step West Virginia Reading First 
leadership took was analyzing what was 
currently in legislation and policy and 
what needs to be changed.  The state 
Reading First staff started with the end 
in mind and asked:  What laws, policies, 
and initiatives will promote and sustain 
K‐3 reading?  This list identifies the 
state statutes, state board policies, and 
Department of Education initiatives that 
the West Virginia Reading First team felt 
could be revised to strengthen support 
for evidence‐based reading in West Vir‐
ginia.  Then they turned to what is cur‐
rently in law or policy and identified 
where changes were needed. 
Next Steps 

Next, West Virginia strategically planned 
how they would make the desired 
changes.   

West Virginia created interest in scien‐
tifically based reading instruction by 

linking Reading First with other state 
initiatives and the professional develop‐

ment provided through Reading First to 
all schools.  By publicizing the supports 
Reading First schools were receiving—
and  later, the gains Reading First 
schools were making—they created 
demand for similar services in other 
schools.  

Taking Ownership 

Another positive thing West Virginia did 
was referring to what they were sup‐
porting as the “K‐3 Reading Model.”  
Reading First is a federal program and a 
federal funding stream—it provided 
seed money to establish evidence‐based 
reading programs.  Institutionalizing 
evidence‐based reading programs is 
facilitated when a more neutral or state‐
developed name is used, thereby facili‐
tating ownership of the approach to 
teaching reading throughout the state. 

In addition, West Virginia actively 
sought to influence people who had the 

control or authority to make changes.  
For example, they chose influential indi‐
viduals for the state literacy leadership 
committee and involved them in a dia‐
log so they would understand the value 
of scientifically based reading instruc‐
tion and would want to act as advocates 

“We were very meticulous to make 
sure when we introduced Reading 
First, how we introduced it at 
different meetings and workshops 
and then the teachers that were in 
non-Reading First schools who didn’t 
have it, wanted it.  Then they started 
putting pressures here, putting 
pressures there, so all we had to do 
was just sit back and watch the ball 
game at that point.” 

“And on our state Reading First 
leadership team … about half the folks 
have some direct connection with 
Reading First, while the other half do 
not—state leaders, state legislators, the 
president of our NEA organization, the 
president of our AFT organization, and 
the First Lady…We talk about 
[sustainability and capacity building] at 
our state leadership team meetings.  And 
we always talk about the connection, 
correlation, and relationship between our 
screening assessment and WESTEST, our 
state test.” 

Learn About Your State’s 
Legislative System 

To find out how your state works, 
begin with questions like the ones 
below.  Once you understand how 
your system works, you are ready to 
consider specific strategies. 

• What is the impetus for 
development of legislation or 
policy? 

• What is the process for 
development or revision of 
legislation? 

• Who are the key individuals 
with influence? 

• When a law is passed, how is it 
translated into regulation or 
policy and ultimately action?   

• What are leverage points where 
you could exert influence? 

• What are the implications for 
timeframe? 
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Any or all of the foundational 
Reading First elements are appro‐
priate to address in legislation or 
policy.  Here are some examples of 
how various elements have been 
included in particular state legisla‐
tion and policies: 

Assessment and Data 

Use of research‐based assessment 
practices :  Arizona Revised Stat‐
utes section 15‐704 directs schools 
to use research based reading 
principles and assessment sys‐
tems.  This example includes the 
statutory language and definitions 
used to implement the new policy. 

Selection and use of diagnostic 
reading assessments :  This sec‐
tion of the Texas Education Code 
(Title 2. Section 28.006 Reading 
Diagnosis Assessment) describes 
the requirements for schools to 
diagnose student reading develop‐
ment and report the results. 

Teacher Testing/Instructional 

Competencies 

Reading instruction competence 
assessment : California recog‐
nized that teacher competence in 
reading instruction is essential to 
the progress and achievement of 
pupils learning to read.  This legis‐
lation requires a reading instruc‐
tion competence assessment to 

measure the knowledge, skill, and 
ability of first‐time teaching credential 
applicants who will be responsible for 
reading instruction in the state. 

Instructional Time 

Devoting at least 90‐minutes daily to 
reading instruction :  West Virginia 
Board of Education Policy 2510 re‐
quires that all schools with grades K‐2 
must have an uninterrupted reading 
block of not less than 90 minutes each 
day. 

Professional Development and 

Coaching 

Comprehensive state legislation to 
provide state funding for reading pro‐
fessional development for teachers 
and instructional aides :  This Califor‐
nia legislation (CA AB 466 and Reau‐
thorization of SB 472) cited as the 
Mathematics and Reading Profes‐
sional Development Program, 
awarded funding to provide teachers 
and instructional aides and parapro‐
fessionals who directly assist with 
classroom instruction in mathematics 
and reading with instruction and 
training in the areas of mathematics 
and reading. 

Interventions 

Section of state accountability law 
requiring individual intervention plans 
for students : Arkansas Act 35 is the 
state law establishing the state’s ac‐
countability and assessment system.  
Section 5 (pp. 11‐14) requires devel‐
opment of individual  

How Some States Have Done It 
Embedding Evidence-based Reading Programs into Statute, Regulation and Policy  

intervention plans for students.  
Data show student achievement is 
improving as a result of this legisla‐
tion. 

State rules for students with disabili‐
ties revised to integrate RTI and the 
five components of effective reading 
instruction :  West Virginia Legisla‐
tive Rules (WV Policy 2419) describe 
the alignment of the Reading First 
plan and the Response to Interven‐
tion (RTI ) plan for the state on 
pages 34‐42. 

Curriculum and Instruction 

State rules detailing curriculum stan‐
dards and objectives revised to in‐
corporate the five components of 
effective reading instruction :  West 
Virginia Legislative Rules (WV Policy 
2520.1) describe the process used to 
revise the state’s Reading and Eng‐
lish Arts Curriculum Standards, in‐
corporating the five components of 
effective reading instruction. 

State legislation establishing a state‐
wide reading initiative incorporating 
the components of effective reading 
instruction :  Oregon House Bill 
3941 created the Early Success 
Reading Initiative, which required 
elementary schools to use research‐
based teaching practices and learn‐
ing strategies as well as provided 
funds to support the development 
of pilot sites. 

RMC Research Corporation 
1501 Wilson Boulevard, Suite 1250 
Arlington, VA 22209 

This publication was created by RMC Research Corporation under contract ED04CO0041 
with the U.S. Department of Education. The views expressed herein do not necessarily 
represent the policies of the U.S. Department of Education. No official endorsement by the 
U.S. Department of Education of any product, commodity, or enterprise in this publication 
is intended or should be inferred. 
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ACT 35 
 


(Second Extraordinary Session of 2003) 
 


The Arkansas Student Assessment And Education 
Accountability Act Of 2004 


 
SECTION 5. Arkansas Code Title 6, Chapter 15, is amended to add an additional 
subchapter to read as follows: 
6-15-1801. Public school student progression — Remedial instruction —Reporting 
requirements — Intent. 
It is the intent of the General Assembly subsequent to §§ 6-15-1804 that: 


(1) Each student's progression from one (1) grade to another be 
determined, in part, upon proficiency in reading, writing, and mathematics; 


(2) District school board policies facilitate such proficiency; and 
(3) Each student and his or her parent be informed of the student's 


academic progress. 
6-15-1802. Public school student progression — Remedial instruction — 


Reporting requirements — Comprehensive program. 
The State Board of Education shall establish a comprehensive program for student 


progression that shall include: 
(1) Standards for evaluating each student's performance, including the 


student's mastery level with respect to the academic content standards; 
(2) Specific levels of performance in reading, writing, and mathematics for 


each grade level and specific proficiency levels of performance on statewide 
assessments including End of Course exams, below which a student shall be 
remediated within an intensive program that is different from the previous year's 
program and that takes into account the student's learning style; and 


(3) Appropriate alternative education intervention programs as developed 
by the local school district in compliance with state and federal law and approved 
by the Department of Education for a student who has been retained two (2) 
consecutive years. 


 
6-15-1803. Public school student progression — Remedial instruction — 


Reporting requirements — Assessment and remediation. 
(a)(1) Each student shall participate in the statewide program of educational 


assessment required by § 6-15-433 and shall participate in an academic improvement 
plan when required as a result of the assessments. The 
Department of Education shall determine satisfactory proficiency levels and shall 
promulgate rules and regulations of the student's academic improvement plan. 


(2) After the development of the plan, each student identified not meeting 
satisfactory proficiency levels in the previous spring test shall participate in his or 
her activities outlined in his or her academic improvement plan. The district shall 
notify the student’s parent of the parent’s role and responsibilities as well as the 
consequences for the student’s failure to participate in the plan. Beginning with 
the 2005-2006 school year, students in grades one through six (1-6) identified for 
an academic improvement plan who do not participate in the program shall be 
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retained. Retention for failure to participate in the academic improvement plan 
shall expand by at least one (1) grade level for each subsequent academic year 
after implementation. The Department of Education shall submit a report to the 
House Interim Committee on Education and the Senate Interim 
Committee on Education prior to September 2004 of the established additional 
course requirements for failure to achieve proficiency on End of Course exams. 
These requirements shall become effective beginning with the 2009-2010 school 
year. Multiple opportunities to pass End of Course exams shall be provided as 
defined by the Department of Education. Prior to the 2009-2010 school year, 
students who are not proficient on the End of Course exams shall participate in a 
remediation program to receive credit for the corresponding course. 


(3) If the student has been identified as having a deficiency in literacy or 
mathematics, the academic improvement plan shall identify the student's specific 
areas of deficiency in these subjects, the desired levels of performance in these 
areas, and the instructional and support services to be provided to meet the desired 
levels of performance. 


(4) Schools shall also provide for the frequent monitoring of the student's 
progress in meeting the desired levels of performance. Remedial instruction 
provided during high school may not be in lieu of English, mathematics, science, 
or history core courses required for graduation. 
(b) Each student who does not meet the minimum performance expectations 


defined by the state board for the statewide assessment tests in reading, writing, and 
mathematics shall continue to be provided with remedial or supplemental instruction until 
the expectations are met or the student is not subject to compulsory school attendance. 


(c) In the event this section is construed to conflict with or violate any federal 
regulations or guidelines, its enforcement shall be suspended pending compliance with the 
federal regulations or guidelines. 


6-15-1804. Public school student progression — Remedial instruction — 
Reporting requirements —Reading deficiency and parental notification. 


(a) It is the ultimate goal of the General Assembly that every student read at or 
above his or her grade level. Any student who exhibits a substantial deficiency in reading, 
based upon statewide assessments conducted in grades kindergarten through two (K-2), 
or through teacher observations, shall be given intensive reading instruction utilizing a 
reading program approved by the State Board of Education as soon as practicable 
following the identification of the reading deficiency. The student's reading proficiency 
shall be reassessed by utilizing assessments within the state board approved reading 
program. The student shall continue to be provided with intensive reading instruction 
until the reading deficiency is corrected. 


 
(b) Beginning with the 2005-2006 school year, the parent or guardian of any 


student who exhibits a substantial deficiency in reading, as described in subsection (a) of 
this section, shall be notified in writing of the following: 


(1) That his or her child has been identified as having a substantial 
deficiency in reading; 


(2) A description of the current services that are provided to the child; and 
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(3) A description of the proposed supplemental instructional services and 
supports that will be provided to the child that are designed to remediate the 
identified area of reading deficiency. 
6-15-1805. Public school student progression — Remedial instruction — 


Reporting requirements — Elimination of social promotion. 
No student may be assigned to a grade level based solely on age or other factors 


that constitute social promotion, except as provided by applicable federal and state law. 
6-15-1806. Public school student progression — Remedial instruction — 


Reporting requirements — Annual report. 
(a) In addition to the requirements in § 6-15-1804(b), each district school board 


shall annually report to the parent or guardian of each student the progress of the student 
toward achieving state expectations for proficiency in reading, writing, and mathematics. 
The district school board shall report to the parent, guardian, or the student, if the student 
is eighteen (18) years of age or older, the student's results on each statewide assessment 
test. The evaluation of each student's progress shall be based upon the student's classroom 
work, observations, tests, state assessments, and other relevant information. Progress 
reporting shall be provided to the parent, guardian, or the student, if the student is 
eighteen (18) years of age or older, in writing in a format adopted by the district school 
board which is consistent with § 6-15-1901(b). 


(b) Beginning with the 2004-2005 school year, each district school board shall 
annually publish in the local newspaper the school performance report required by § 6- 
15-1402 and report in writing to the State Board of Education by October 15 of each 
year, the following information on the prior school year or the latest information 
available: 


(1) By grade level, economic status, and ethnicity, the number and 
percentage of all students in grades kindergarten through twelve (K-12) 
performing at each category level on the Benchmark exams, on End of Course 
exams, and the percentile rankings by school and grade level on norm-referenced 
exams, any other assessments as required by the State Board of Education, the 
number of students taking advanced placement courses, the number taking the 
advanced placement exams, and the percent of students making a 3.0, 4.0, or 5.0 
on advanced placement exams; 


(2) By grade level the number and percentage of all student retained in 
grades one through eight (1-8); 


(3) The graduation rate, grade inflation rate, drop-out rate for grades nine 
through twelve (9-12) and college remediation rate; 


(4) Number of students transferring pursuant to the unsafe school 
provision of § 6-15-439; and 
(5) Number of students transferring pursuant to the Arkansas Opportunity 
Public School Choice Act of 2003 § 6-18-227 et seq. 


 
(c) This section shall apply to the extent that it is not in violation of applicable 


state or federal law. 
6-15-1807. Public school student progression — Remedial instruction — 


Reporting requirements — State Board of Education authority and responsibilities. 
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The state board shall adopt rules for the administration of this subchapter pursuant 
to the Arkansas Administrative Procedure Act, § 25-15-201 et seq. 


6-15-1808. Public school student progression — Remedial instruction — 
Reporting requirements — Technical assistance. 


(a) The Department of Education shall provide technical assistance as needed to 
aid school districts in administering this subchapter. 


(b)(1) The Department of Education shall, at least semi-annually, provide a report 
to the House Interim Committee on Education and the Senate Interim Committee on 
Education setting forth the districts requesting assistance, the date of the requests, the 
dates and actions taken. 


(2) The Department of Education shall further report the results of the 
action taken or assistance provided. 


 
 
 
 
 
 
 


 


Arkansas Student Assessment And Education Accountability Act Of 2004. (2004). Arkansas Codes Revised. 
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A.R.S. §15-704. Reading proficiency; definitions


A. Each school district or charter school that provides instruction in kindergarten programs and 
grades one through three shall select and administer screening, ongoing diagnostic and classroom 
based instructional reading assessments, including a motivational assessment, as defined by the 
state board of education, to monitor student progress. Each school shall use the diagnostic 
information to plan appropriate and effective intervention. 


B. Each school district or charter school that provides instruction for pupils in kindergarten 
programs and grades one through three shall conduct a curriculum evaluation and adopt a 
scientifically based reading curriculum that includes the essential components of reading 
instruction. All school districts and charter schools that offer instruction in kindergarten 
programs and grades one through three shall provide ongoing teacher training based on 
scientifically based reading research.  


C. Each school district or charter school that provides instruction in kindergarten programs and 
grades one through three shall devote reasonable amounts of time to explicit instruction and 
independent reading in grades one through three.  


D. A pupil in grade three who does not meet or exceed the reading standards measured by the 
Arizona instrument to measure standards test administered pursuant to section 15-741 shall be 
provided intensive reading instruction as defined by the state board of education until the pupil 
meets these standards.  


E. The governing board of each school district and the governing body of each charter school 
shall determine the percentage of pupils at each school in grade three who do not meet the 
reading standards prescribed by the state board of education and measured by the Arizona 
instrument to measure standards test administered pursuant to section 15-741. If more than 
twenty per cent of students in grade three at either the individual school level or at the school 
district level do not meet the standards, the governing board or governing body shall conduct a 
review of its reading program that includes curriculum and professional development in light of 
current, scientifically based reading research. 


F. Based on the review required in subsection E of this section, the governing board or 
governing body and the school principal of each school that does not meet the reading standards, 
in conjunction with school council members, if applicable, shall develop methods of best 
practices for teaching reading based on essential components of reading instruction and 
supported by scientifically based reading research. These methods shall be adopted at a public 
meeting and shall be implemented the following academic year.  


G. Subsections E and F of this section shall be coordinated with efforts to develop and 
implement an improvement plan if required pursuant to section 15-241. 


H. For the purposes of this section: 







1. "Essential components of reading instruction" means explicit and systematic instruction in the 
following: 


(a) Phonemic awareness. 


(b) Phonics. 


(c) Vocabulary development. 


(d) Reading fluency. 


(e) Reading comprehension. 


2. "Reading" means a complex system of deriving meaning from print that requires all of the 
following: 


(a) The skills and knowledge to understand how phonemes or speech sounds are connected to 
print. 


(b) The ability to decode unfamiliar words. 


(c) The ability to read fluently. 


(d) Sufficient background information and vocabulary to foster reading comprehension. 


(e) The development of appropriate active strategies to construct meaning from print. 


(f) The development and maintenance of a motivation to read. 


3. "Scientifically based reading research" means research that meets all of the following: 


(a) Applies rigorous, systematic and objective procedures to obtain valid knowledge relevant to 
reading development, reading instruction and reading difficulties. 


(b) Employs systematic empirical methods that draw on observation or experiment. 


(c) Involves rigorous data analyses that are adequate to test the stated hypotheses and justify the 
general conclusions drawn. 


(d) Relies on measurements or observational methods that provide valid data across evaluators 
and observers and across multiple measurements and observations. 


(e) Has been accepted by a peer reviewed journal or approved by a panel of independent experts 
through a comparably rigorous, objective and scientific review. 


(f) Contains all of the elements of the essential components of reading instruction. 







Sec. 5. Laws 1998. Chapter 231 section 5 is amended to read: 


Sec. 5  Appropriation:  purpose


A.  the sum of $1,000,000.00 is appropriated from the state general fund to the sate board of 
education in fiscal year 2002-2003 to assist school districts in the initial training and continued 
development of teachers in reading instruction and scientifically based reading research pursuant 
to section 15-704. 
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Professional Development:  Legislation AB 466 (2002) and Reauthorization SB 
472 (2007) 
 
A.  Description and the Professional Development “Training Criteria”  
 
To find online go to http://www.cde.ca.gov/pd/ca/rl   Mathematics and Reading Professional 
Development Program (SB 472) 
 
 
B.  California Education Codes 99230-99241   
 
99230.  This article shall be known and may be cited as the Mathematics and Reading 
Professional Development Program. 
 
99231.  For the purpose of this article, the following terms have the following meanings: 
   (a) "Instructional aide" means a person who is employed on either a full-time or a part-
time basis for the purpose of directly assisting with classroom instruction in mathematics 
or reading in a California public school in which kindergarten or any of grades 1 to 
12, inclusive, are taught and who does not possess a valid teaching credential, certificate, 
authorization, or permit issued by the Commission on Teacher Credentialing and does not 
include a paraprofessional, as defined in subdivision (b). 
   (b) "Paraprofessional" means a teacher aide, a teacher assistant, or a speech language 
pathology assistant who is employed on either a full-time or a part-time basis for the 
purpose of directly assisting with classroom instruction in mathematics or reading in a 
California public school in which kindergarten or any of grades 1 to 12, inclusive, are 
taught and who does not possess a valid teaching credential, certificate, authorization, or 
permit issued by the Commission on Teacher Credentialing. 
   (c) "Instructional materials that are aligned to state standards" means, for kindergarten 
and grades 1 to 8, inclusive, materials adopted by the state board after January 1, 2001, 
unless otherwise authorized by the state board.  For grades 9 to 12, inclusive, 
"instructional materials that are aligned to state standards" means materials that the 
governing board of the local education agency has, after careful review, certified are 
aligned to the state mathematics or reading content standards and the curriculum 
frameworks for these subjects. 
   (d) "Local education agency" means a school district, county office of education, state 
special school, or charter school. 
   (e) "Teacher" means a person who holds a valid teaching credential, certificate, 
authorization, or permit issued by the Commission on Teacher Credentialing and is 
employed on either a full-time or a part-time basis in a California public school in which 
kindergarten or any of grades 1 to 12, inclusive, are taught.  
 
 
 
 







99232.  (a) The Mathematics and Reading Professional Development Program is hereby 
established and shall be administered by the Superintendent of Public Instruction with the 
approval of the State Board of Education. 
   (b) A local education agency that maintains kindergarten or any of grades 1 to 12, 
inclusive, is eligible to apply for and receive incentive funding from funds appropriated 
for the purpose of this article. 
   (c) From funds appropriated for the purpose of this article, the Superintendent of Public 
Instruction shall award funding to provide teachers and instructional aides and 
paraprofessionals who directly assist with classroom instruction in mathematics and 
reading with instruction and training in the areas of mathematics and reading. 
 
99233.  (a) This program is intended to serve the following categories of staff: 
   (1) Teachers employed in a public school for the purpose of teaching in a self-contained 
classroom that serves pupils in kindergarten or any of grades 1 to 8, inclusive. Teachers 
described in this paragraph are eligible to receive instruction in both mathematics and 
reading. 
   (2) Teachers employed in a public school for the purpose of providing mathematics or 
reading instruction to pupils with exceptional needs. Teachers described in this paragraph 
are eligible to receive instruction in both mathematics and reading. 
   (3) Teachers who hold a single-subject teaching credential, certificate, or authorization 
issued by the Commission on Teacher Credentialing that authorizes them to teach English 
or social science in a classroom that is not self-contained and who are employed in a 
public school. Teachers described in this paragraph are eligible to receive instruction in 
reading. 
   (4) Holders of one-year emergency teaching permits and emergency career substitute 
teaching permits who are employed in a public school and assigned to teach English or 
social science courses in a classroom that is not self-contained. Teachers described in this 
paragraph are eligible to receive instruction in reading. 
   (5) Teachers who hold a single-subject teaching credential, certificate, or authorization 
issued by the Commission on Teacher Credentialing that authorizes them to teach 
mathematics or science in a classroom that is not self-contained and who are employed in 
a public school. Teachers described in this paragraph are eligible to receive instruction in 
mathematics. 
   (6) Holders of one-year emergency teaching permits and emergency career substitute 
teaching permits who are employed in a public school and assigned to teach mathematics 
or science courses in a classroom that is not self-contained. Teachers described in this 
paragraph are eligible to receive instruction in mathematics. 
   (7) Instructional aides and paraprofessionals who directly assist with classroom 
instruction in mathematics or reading who are employed in a public school for the 
purpose of assisting teachers in the instruction of pupils in kindergarten or any of grades 
1 to 12, inclusive. Instructional aides and paraprofessionals who directly assist with 
classroom instruction in mathematics or reading, as described in this subdivision, are 
eligible to receive instruction in mathematics or reading. 







   (b) Holders of emergency 30-day substitute teaching permits issued by the Commission 
on Teacher Credentialing are not eligible to receive training offered pursuant to this 
article. 
 
99234.  (a) (1) The Superintendent shall notify local educational agencies that they are 
eligible to receive an incentive award based on the percentage of eligible teachers 
calculated in accordance with provisions of an item of appropriation in the annual Budget 
Act. It is the intent of the Legislature that a local educational agency give highest priority 
to training teachers who are new to the teaching profession, who are assigned to high-
priority schools, who are assigned to schools that are under state sanctions as specified 
under Section 52055.5 or 52055.650, or who have recently changed teaching 
assignments. 
   (2) It is also the intent of the Legislature that funding appropriated in one fiscal year 
that is not expended by a local educational agency be redirected to local educational 
agencies that have trained more eligible teachers than the percentage funded. If a 
redirection of funding occurs, funding in subsequent fiscal years for the local educational 
agencies involved shall be adjusted to reflect the redirection of funding. 
   (b) A school district that cannot make the certification required pursuant to paragraph 
(3) of subdivision (a) of Section 99237 for all the grade levels it maintains in 
mathematics or reading may apply for and receive incentive funding for the grade levels 
and subjects for which it can make the certification required pursuant to paragraph (3) of 
subdivision (a) of Section 99237, in which case the certified assurance submitted 
pursuant to Section 99237 applies only to the professional development provided to 
teachers, instructional aides, and paraprofessionals who directly assist with classroom 
instruction in mathematics or reading in the grade levels and subjects for which it can 
make the certification required pursuant to paragraph (3) of subdivision (a) of Section 
99237. 
   (c) Of the incentive provided pursuant to subdivision (a), a local educational agency 
may use not more than one thousand dollars ($1,000) of the per teacher per subject 
amount to provide an individual teacher stipend. 
   (d) The Superintendent shall notify local educational agencies that the maximum 
funding for the purpose of this article for which they are eligible each year is equal to the 
percentage calculated in accordance with provisions of an item of appropriation in the 
annual Budget Act, multiplied by the sum of the following two factors multiplied by two 
thousand five hundred dollars ($2,500): 
   (1) Twice the number of multiple subjects teachers teaching in a self-contained 
classroom and special education teachers, as specified in paragraphs (1) and (2) of 
subdivision (a) of Section 99233, that provide direct instruction in mathematics or 
reading as reported in the most recent available CBEDS data, who have not received 
training pursuant to either this article or Article 2 (commencing with Section 
99220). 
   (2) The number of mathematics, English, science, and social science teachers, as 
specified in paragraphs (3) to (6), inclusive, of subdivision (a) of Section 99233 that were 







reported in the most recent available CBEDS data, who have not received training 
pursuant to either this article or Article 2 (commencing with Section 99220). 
   (e) The Superintendent shall allocate funding appropriated for the purposes of this 
article in the following order of priority: 
   (1) Two thousand five hundred dollars ($2,500) for each qualifying teacher who was 
provided training pursuant to subdivision (a) in the prior year for whom the local 
educational agency did not receive funding due to insufficient availability of funds in the 
prior fiscal year. 
   (2) Two thousand five hundred dollars ($2,500) for each qualifying teacher who was 
provided training pursuant to this article, subject to the limitations in subdivision (d). 
   (3) Two thousand five hundred dollars ($2,500) for each qualifying teacher who was 
provided training pursuant to this article in excess of limitations in subdivision (d). 
   (f) Funding may not be provided to a local educational agency until the state board 
approves the certified assurance of the agency submitted pursuant to subdivision (a) of 
Section 99237. 
   (g) Of the funding a local educational agency is eligible to receive pursuant to this 
section for each eligible teacher, 50 percent shall be awarded following the provision of 
40 hours of professional development based on the statewide academic content 
standards adopted pursuant to Section 60605, the Mathematics and Reading/English 
Language Arts frameworks adopted by the State Board of Education, and instructional 
materials adopted by the state board or standards-aligned instructional materials, as 
specified in subdivision (b) of Section 99237, with the remaining funding to be awarded 
following certification of the provision of the 80 hours of follow up instruction as 
specified in subdivision (b) of Section 99237. The 80 hours of training may be completed 
over a two-year period. 
   (h) A local educational agency may not receive funds pursuant to this article for 
teachers who receive training pursuant to Article 2 (commencing with Section 99220) 
using funding provided pursuant to that article. 
 
99235.  (a) The Superintendent of Public Instruction shall notify local educational 
agencies that they are eligible to receive funding to provide instructional aides and 
paraprofessionals who directly assist with classroom instruction in mathematics or 
reading with professional development training in mathematics or reading, in an 
amount equal to one thousand dollars ($1,000) per qualifying instructional aide. Funding 
will be provided to local educational agencies on a first-come-first-served basis. A local 
educational agency that chooses to participate in the program is eligible to receive 
funding for no greater than the percentage calculated in accordance with provisions of an 
item of appropriation in the annual Budget Act for its instructional aides and 
paraprofessionals. However, the statewide total number of instructional aides and 
paraprofessionals who directly assist with classroom instruction in mathematics and 
reading served under this program may not exceed 9,600 over two consecutive fiscal 
years. 
   (b) Of the incentive provided pursuant to subdivision (a), a local educational agency 







may not use more than five hundred dollars ($500) of the amount per instructional aide or 
paraprofessional who directly assists with classroom instruction in mathematics or 
reading to provide an individual instructional aide stipend. 
 
99236.  The State Board of Education shall authorize the Superintendent of Public 
Instruction to design, and the board shall approve regulations for the implementation and 
monitoring of the program.  The Superintendent of Public Instruction shall provide 
funding to a local education agency in accordance with the funding methodology 
specified in Sections 99234 and 99235 and with regulations adopted by the State Board 
of Education. 
 
99237.  (a) As a condition of receipt of funds for purposes of Section 99234 or 99235, a 
local educational agency shall submit a certified assurance signed by the appropriate 
agency official and approved in a public session by the governing body of the agency to 
the state board that contains its proposal to satisfy the following: 
   (1) It contracted with a provider whose training curriculum was based upon one of the 
training models outlined in guidelines and criteria for approval of training providers 
established by the state board, and was approved by the state board, or the training 
curriculum of the local  educational agency was based upon one of the training models 
outlined in guidelines and criteria for approval of training providers established by the 
state board and approved by the state board. Approval by the state board of the training 
curriculum shall be based on the criteria contained in paragraph (4) and in 
subdivision (b). 
   (2) It or the provider with whom it contracted provided professional development 
training focused primarily on the following: 
   (A) The mathematics or English language arts content standards adopted by the state 
board pursuant to Section 60605. 
   (B) The curriculum frameworks adopted by the state board for mathematics and 
English language arts. 
   (C) The use of instructional materials that will be used by pupils and are aligned to the 
mathematics or English language arts content standards adopted by the state board 
pursuant to Section 60605. 
   (D) The training shall include instructional strategies designed to help all pupils gain 
mastery of the California academic content standards with special emphasis on English 
language learners and pupils with exceptional needs. 
   (3) (A) It provides each pupil with instructional materials that are aligned to the state 
content standards in mathematics and English language arts no later than the first day of 
the first school term that commences 12 months or less after those materials are adopted 
by the state board in the case of instructional materials for kindergarten and grades 1 to 8, 
inclusive, or by the governing board of the school district in the case of instructional 
materials for grades 9 to 12, inclusive. 
   (B) For local educational agencies that are piloting or evaluating instructional materials 
that are aligned to the state content standards in mathematics and English language arts, 







those materials shall be provided to each pupil no later than the first day of the first 
school term that commences 24 months or less after those materials were adopted by the 
state board in the case of instructional materials for grades 1 to 8, inclusive, or by the 
governing board of the school district in the case of instructional materials for grades 9 to 
12, inclusive. 
   (C) If a local educational agency has not adopted instructional materials as required by 
subparagraph (A) for one or more grade levels because it is piloting or evaluating those 
instructional materials, the local educational agency may only claim funding pursuant to 
Section 99234 for grade levels and subjects where the local educational agency is in 
compliance with subparagraphs (A) and (B). 
   (D) For each teacher, in each core area for which funding is claimed pursuant to this 
article and for which there are not standards-aligned textbooks for each pupil, as 
determined through an audit, the Superintendent, on a one-time basis, shall adjust the 
next principal apportionment to withhold from the local educational agency an amount 
equal to one hundred dollars ($100) for each of those pupils. The funds withheld are 
deemed to be an offset against the training funds provided pursuant to this article. 
   (4) It provides in-house professional development that focuses primarily on the 
following: 
   (A) The mathematics or English language arts content standards adopted by the state 
board pursuant to Section 60605. 
   (B) The curriculum frameworks adopted by the state board for mathematics and 
English language arts. 
   (C) The use of instructional materials that will be used by pupils and are aligned to the 
mathematics or English language arts content standards adopted by the state board 
pursuant to Section 60605. 
   (D) The training shall include instructional strategies designed to help all pupils gain 
mastery of the California academic content standards, with special emphasis on English 
language learners and pupils with exceptional needs. 
   (5) It provides the data elements required pursuant to Section 99240. 
   (b) As an additional condition of receipt of funds for purposes of Section 99234, a local 
educational agency shall certify that: 
   (1) Forty hours of professional development based on the statewide academic content 
standards adopted pursuant to Section 60605, the Mathematics and Reading/English 
Language Arts frameworks adopted by the state board, and instructional materials 
adopted by the state board or standards-aligned instructional materials and 80 hours of 
follow up instruction, coaching, or additional school site assistance, in mathematics or 
reading, based upon the individual school needs, as appropriate, was provided to teachers 
who meet the criteria specified in paragraphs (1) and (2) of subdivision (a) of Section 
99233. 
   (2) Forty hours of reading or English language arts professional development that 
includes strategies to help all pupils gain mastery of the California content standards and 
based on the statewide academic content standards adopted pursuant to Section 60605, 
the Reading/English Language Arts framework adopted by the state board, and 







instructional materials adopted by the state board or standards-aligned instructional 
materials, and 80 hours of follow up instruction, coaching, or additional school site 
assistance, based upon the individual teacher or school needs, was provided to teachers 
who meet the criteria specified in paragraphs (3) and (4) of subdivision (a) of Section 
99233. 
   (3) Forty hours of professional development in mathematics based on the statewide 
academic content standards adopted pursuant to Section 60605, the Mathematics 
framework adopted by the state board, instructional strategies designed to help all pupils 
gain mastery of the California academic content standards, and instructional materials 
adopted by the state board or standards-aligned instructional materials, and 80 hours of 
follow up instruction, coaching, or additional school site assistance, based upon the 
individual teacher or school needs, was provided to teachers who meet the criteria 
specified in paragraphs (5) and (6) of subdivision (a) of Section 99233. 
   (c) If, as the result of a program audit, it is found that the participating local educational 
agency served fewer participants than it was funded to serve, the Superintendent shall 
adjust the next principal apportionment to withhold from the local educational agency 
an amount proportional to the amount of funding associated with the number of teachers 
that were not served. 
   (d) If, as the result of a program audit, it is found that the training provided by the local 
educational agency or the provider with whom it contracted did not meet the 
requirements of paragraph (4) of subdivision (a), the Superintendent shall withhold from 
the next monthly principal apportionment payment to the local educational  agency an 
amount equal to the amount of funding associated with the training that was not aligned 
to state standards and curriculum frameworks. 
   (e) It is the intent of the Legislature that audits referenced in subdivisions (c) and (d) be 
conducted as part of a compliance audit performed in accordance with Sections 14503, 
14508, and 41020. 
 
99237.5.  (a) (1) For the purposes of this section, the Superintendent of Public Instruction 
shall provide funding to local education agencies, with the approval of the State Board of 
Education, to provide professional development in reading language arts and 
mathematics to teachers of English language learner pupils. The criteria for the provision 
of funding shall include quality standards for the persons who train others to perform 
professional development training and for those who provide the training. Training 
providers shall have knowledge of the English language arts content standards, the 
mathematics content standards, the English language development standards, and second 
language acquisition skills. All providers shall have a thorough knowledge of all of the 
following instructional materials: 
   (A) The required state board adopted programs for kindergarten to grade 8, inclusive. 
   (B) The English language development components of the state board adopted 
programs for kindergarten and grades 1 to 8, inclusive. 
   (C) The standards-aligned programs purchased by local education agencies for grades 
9 to 12, inclusive. 







   (D) A means of incorporating the supplemental instructional materials adopted pursuant 
to the Budget Act of 2004 and pursuant to Chapter 79 of the Statutes of 2006, designed to 
assist English learner pupils become proficient in reading, writing, and speaking 
English. 
   (2) For purposes of this section, "trainer provider" is defined as a currently or 
prospectively approved provider who may contract with a local education agency to 
offer any of the following: 
   (A) The 40 hours of training as authorized in Section 99237. 
   (B) The 40 hours of training authorized in Section 99237, in addition to the 40 hours of 
training for teachers of English learner pupils authorized in this section. 
   (C) The 40 hours of training authorized in Section 99237, in addition to the 40 hours of 
training for teachers of English learner pupils authorized in this section and the follow up 
training authorized in Section 99237. 
   (3) Nothing in this section shall be construed to preclude training providers to apply to 
only offer the 40 hours of training for teachers of English language learner pupils. 
   (4) The State Department of Education, no later than January 1, 2007, shall establish 
the criteria for the professional development offered pursuant to this section. The 
professional development training shall include, but not necessarily be limited to, all of 
the following characteristics: 
   (A) It shall be sufficient in scope, depth, and duration to fully equip teachers with 
comprehensive instructional strategies using state board adopted instructional materials, 
including the universal access components of the state board adopted programs. 
   (B) It shall include English Language Development components of the state board 
adopted programs, and also provide strategies to differentiate instruction as needed in the 
basic programs, including, but not necessarily limited to, English language proficiency 
levels as measured by the California English Language Development Test. 
   (C) It shall include strategies to use supplementary materials with the state board 
adopted program to meet the needs of English language learner pupils. 
   (D) It shall be capable of delivering a thorough knowledge of the core academic content 
standards using the English language development standards to deliver instruction, as 
applicable. 
   (b) From funds appropriated pursuant to Provision (2) of Item 6110-137-0001 of 
Section 2.00 of the Budget Act of 2006 (Ch. 47, Stats. 2006) for the purposes of this 
section, the Superintendent of Public Instruction shall award funding to provide eligible 
elementary and secondary teachers with 40 hours of instruction, follow up instruction, 
and support in areas including, but not necessarily limited to, all of the following: 
   (1) Vocabulary development. 
   (2) Writing development. 
   (3) Core academic standards and English Language Development Standards. 
   (4) Comprehensive instructional strategies using state board adopted instructional 
materials, including the universal access components of the state board adopted 
programs. 
   (5) Analyzing achievement of English learners to improve pupil performance through 







the use of multiple measures including state and local pupil assessment instruments and 
the Standardized Testing and Reporting (STAR) Program. 
   (6) English Language Development targeted to the pupils' English language proficiency 
level as measured by the California English Language Development Test. 
   (7) Early intervention techniques for pupils experiencing difficulty. 
   (8) Instructional strategies to teach essential content to address the varied learning 
needs of English learner pupils, including the different proficiency levels of English 
language learner pupils as determined by the California English Language Development 
Test. 
   (9) Any additional instruction and training areas that may be considered to improve 
pupil learning and achievement based upon the needs of participating teachers. 
   (c) All local education agencies are eligible to participate in the professional 
development training for teachers of English language learner pupils authorized pursuant 
to this section. Priority in funding shall be awarded to any local education agency that 
meets one or more of the following criteria: 
   (1) Twenty percent or more of its total enrollment is English language learner pupils. 
   (2) It has one or more schools identified as in program improvement under the federal 
No Child Left Behind Act of 2001 (20 U.S.C. Secs. 6301 et seq.). 
   (3) It has one or more schools that have not met their English language learner 
subgroup targets pursuant to Section 52052. 
   (d) In order to be eligible to participate in the training described under this section, a 
teacher shall have completed 40 hours of professional development training pursuant to 
Section 99237, at any prior time. As a condition of receipt of funding to provide the 
professional development described in this section, a local education agency shall submit 
a certified assurance to the State Board of Education, signed by the appropriate agency 
official and approved in a public session by the governing body of the agency, declaring 
that the teachers who participated in the professional development for teachers of English 
language learner pupils described in this section have previously completed 40 hours of 
professional development pursuant to Section 99237. 
   (e) A teacher who has completed 40 hours of professional development for teachers of 
English learner pupils described in this section shall have the option of allowing this 
participation to fulfill 50 percent of the 80 hours of follow up training required 
pursuant to Section 99237. 
   (f) The Superintendent of Public Instruction shall allocate funding appropriated for the 
purposes of professional development training for teachers of English language learner 
pupils, as described in this section, in the amount of one thousand two hundred 
fifty dollars ($1,250) per qualifying teacher. The Superintendent of Public Instruction 
shall provide the funding to eligible local education agencies upon the provision, to 
qualified teachers, of the 40 hours of training described in this section. Of the funding 
allocated pursuant to this subdivision, a local educational agency may not use more than 
five hundred dollars ($500) of the per-teacher amount to provide an individual teacher 
stipend. 
   (g) (1) On or before April 1, 2007, the Superintendent of Public Instruction shall submit 







estimates of both of the following to the Department of Finance and the Legislature: 
   (A) The number of teachers who intend to participate in the professional development 
for teachers of English language learner pupils as described in this section, but who have 
not already participated in professional development offered pursuant to Section 
99234. 
   (B) The number of teachers who intend to participate only in the professional 
development offered pursuant to Section 99234. 
   (2) The report prepared under this subdivision shall estimate the cost of accommodating 
the teachers referenced in subparagraphs (A) and (B) of paragraph (1). If the 
Superintendent of Public Instruction finds that the cost of accommodating the numbers 
estimated in the report exceeds the amount of funding available pursuant to the Budget 
Act of 2006 for the professional training authorized pursuant to Section 99234, the 
Superintendent of Public Instruction shall notify the Department of Finance and the 
Legislature of the need to transfer funds from those appropriated for professional 
development for teachers of English language learner pupils under Provision 2 of Item 
6110-137-0001 of Section 2.00 of the Budget Act of 2006 in order to accommodate 
providing the 40 hours of training authorized pursuant to Section 99237 for teachers of 
English language learner pupils. 
   (h) (1) The Superintendent of Public Instruction shall appoint an advisory committee, 
consisting of at least eight members, in order to ensure the quality and effectiveness of 
the training provided pursuant to this section. The advisory committee shall be made up 
of elementary and secondary teachers and teachers of English language learner pupils, 
school site and school district administrators, representatives from higher education, 
researchers, and representatives from county offices. The majority of advisory committee 
members shall have expertise in second language acquisition and experience in teaching 
the academic content standards and English Language Development standards. 
   (2) The advisory committee shall make recommendations to the Superintendent of 
Public Instruction, including, but not necessarily limited to, all of the following: 
   (A) Training criteria. 
   (B) Training providers. 
   (C) Implementation of the program. 
   (D) Whether or not this type of training to teachers of English learners in other subjects 
besides reading and mathematics is appropriate. 
   (3) The Superintendent of Public Instruction shall make any recommendations made by 
the advisory committee available to the Legislature and the Governor upon request. To 
the extent practicable, the Superintendent of Public Instruction shall use the advisory 
committee established under the English Language Learner Acquisition and 
Development Pilot Program pursuant to Section 420, if that section is added in the 2005-
06 Regular Session of the Legislature. 
   (i) The Superintendent of Public Instruction shall include information on this training in 
the reports provided to the Legislature pursuant to Section 99240. 
 
 







99239.  A local education agency or postsecondary institution that offers an accredited 
program of professional preparation may consider providing partial and proportional 
credit toward satisfaction of the course requirements to an enrolled candidate who 
satisfactorily completes a mathematics or reading professional development program 
as described in this article if the program has been certified by the Commission on 
Teacher Credentialing as meeting preparation standards. 
 
99240.  (a) By June 30, 2008, the department shall submit, subject to review and approval 
by the state board, a report to the Legislature regarding the program established pursuant 
to this article. The report shall, at a minimum, detail all of the following: 
   (1) The number of teachers, by credential type, who have received training offered 
pursuant to this article. 
   (2) The number of instructional aides and paraprofessionals who directly assist with 
classroom instruction in mathematics or reading who have received training offered 
pursuant to this article. 
   (3) The entities that have received funds for the purpose of offering training pursuant to 
this article, and the number of teachers, instructional aides, and paraprofessionals who 
directly assist with classroom instruction in mathematics or reading, respectively, that 
each has trained. 
   (4) Information detailing the effectiveness of the program established pursuant to this 
article. This information shall, at a minimum, incorporate survey data concerning 
program effectiveness and preprogram and post program pupil achievement that has been 
gathered from program participants and school principals. 
   (5) To the extent that information is available, information detailing, by credential type, 
the retention rate of teachers who participated in training offered pursuant to this article. 
The information shall, at a minimum, incorporate sample data concerning teachers who 
are no longer in the profession. 
   (6) To the extent that information is available, information detailing the retention rate 
of instructional aides and paraprofessionals who directly assist with classroom instruction 
in mathematics, reading, science, or social science who participated in training offered 
pursuant to this article. The information shall, at a minimum, incorporate sample data 
concerning aides who are no longer in the profession, as well as aides who have obtained 
a teaching credential subsequent to the training. 
   (b) By December 31, 2012, the department shall submit, subject to review and approval 
by the state board, a report to the Legislature regarding the program established pursuant 
to this article. The report shall, at a minimum, detail the following: 
   (1) The number of teachers, by credential type, who received training offered pursuant 
to this article.  
   (2) The number of instructional aides and paraprofessionals who directly assist with 
classroom instruction in mathematics or reading who received training offered pursuant 
to this article. 
   (3) The entities that received funds for the purpose of offering training pursuant to this 
article and the number of teachers, instructional aides, paraprofessionals who directly 







assist with classroom instruction in mathematics or reading, respectively, that 
each has trained. 
   (4) Information detailing the effectiveness of the program established pursuant to this 
article. This information shall, at a minimum, incorporate survey data concerning 
program effectiveness and preprogram and post program pupil achievement that has been 
gathered from program participants and school principals. 
   (5) To the extent that information is available, information detailing, by credential type, 
the retention rate of teachers who participated in training offered pursuant to this article. 
The information shall, at a minimum, incorporate sample data concerning teachers who 
are no longer in the profession. 
   (6) To the extent that information is available, information detailing the retention rate 
of instructional aides and paraprofessionals who directly assist with classroom instruction 
in mathematics or reading who participated in training offered pursuant 
to this article. The information shall, at a minimum, incorporate sample data concerning 
aides who are no longer in the profession, as well as aides who have obtained a teacher 
credential subsequent to training. 
 
99242.  This article shall become inoperative on July 1, 2012, and, as of January 1, 2013, 
is repealed, unless a later enacted statute, that becomes operative on or before January 1, 
2013, deletes or extends the dates on which it becomes inoperative and is repealed. 
 
 
 



sudnickb

Text Box

Mathematics and Reading Professional Development Program. (2007). California Education    Code §§99230-99241. Retrieved on July 18, 2008 from www.cde.ca.gov/pd/ca/rl 












 
  
  
     71st OREGON LEGISLATIVE ASSEMBLY--2001 Regular  Session 
   


House Bill 3941 
  
Sponsored by Representative KRUSE; Representatives CARLSON, 
  NELSON 
   
                     CHAPTER ................ 
  
                              AN ACT 
   
Relating to reading; and declaring an emergency. 
  
Be It Enacted by the People of the State of Oregon:  
  
  SECTION 1.  { + The Legislative Assembly finds th at: 
  (1) Reading is the gateway to learning and a key to building a child's 
self-esteem. 
  (2) Children who read below grade level after thi rd grade are at 
significantly greater risk of truancy, school failu re, criminal and at-risk 
behaviors, early pregnancy and substance abuse. 
  (3) Research shows that children who have academi c problems and exhibit at-
risk behavior can be helped most effectively throug h prevention programs 
designed specifically to strengthen the collaborati ve and collective 
decision-making skills of kindergarten through grad e three teachers and 
administrators within each individual school. 
  (4) Scientifically based assessment methods can i dentify as early as 
kindergarten those children needing extra help to s uccessfully learn to read. 
  (5) Scientifically based instructional reading ma terials can provide the 
reading skills children need to successfully learn to read. + } 
   
  SECTION 2.  { + (1) There is created the Early Su ccess Reading Initiative 
for the State of Oregon. 
  (2) The purpose of the initiative is to recognize  the essential need of 
elementary schools to effectively use research-base d teaching practices and 
learning strategies. 
  (3) The components of the Early Success Reading I nitiative include, but are 
not limited to: 
  (a) Providing research-based assessment systems t o administrators, teachers 
and the public in order to provide the decision-mak ing and accountability 
information needed to monitor children's progress a s they learn to read. 
  (b) Screening and continuously monitoring the rea ding progress of all 
children from kindergarten through the completion o f the third grade. 
  (c) Using scientific, research-based reading syst ems to create school 
cultures and processes that enable all children to read successfully, 
including children with disabilities and children w ith linguistic and 
cultural diversity and other learning needs. 
  (d) Enabling administrators and teachers within e ach individual school to 
collect, interpret and use student learning data to : 
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  (A) Guide kindergarten through grade three teache rs and administrators in 
instructional decisions; 
  (B) Implement a kindergarten through grade three schoolwide reading action 
plan; 
  (C) Provide strategies for student groups; and  
  (D) Provide structured interaction with parents. 
  (e) Establishing a relationship between school di stricts and the University 
of Oregon to provide instructional and research sup port to assist school 
administrators, teachers and parents to enable stud ents in kindergarten 
through grade three to learn to read effectively an d successfully through 
means that are in congruence with state standards f or reading and common 
curriculum goals. 
  (4) The University of Oregon may design, implemen t and monitor the Early 
Success Reading Initiative. The University of Orego n may provide consultation 
services to school districts that establish early s uccess reading sites. 
  (5) The goal of the initiative Is to enable each school district to 
establish early success reading sites at individual  elementary schools. An 
elementary school that is initially selected as an early success reading site 
shall serve as a model and as a resource to other e lementary schools within 
its school district as those schools implement the initiative. + } 
  SECTION 3.  { + The University of Oregon shall re port annually on the 
implementation, longitudinal progress and results o f the Early Success 
Reading Initiative to the Governor, the Superintend ent of Public Instruction 
and the appropriate legislative committees. + } 
  SECTION 4.  { + During the 2001-2003 and 2003-200 5 biennia, the University 
of Oregon shall include in the reports required by section 3 of this 2001 Act 
a review of the pilot project created pursuant to s ection 5 of this 2001 Act.  
  SECTION 5.  { + (1) During the 2001-2003 and 2003 -2005 biennia, as part of 
the Early Success Reading Initiative, the Departmen t of Education may award 
grants to school districts for a pilot project to e stablish early success 
reading sites in individual schools as provided und er section 2 of this 2001 
Act. 
  (2) If grants are awarded, the grants shall be aw arded to the 30 school 
districts with the lowest scores on the statewide a ssessment in reading 
administered to third grade students during the 200 0-2001 school year. Each 
school district that receives a grant shall use the  grant to establish one 
early success reading site at an elementary school in the district. 
  (3) The State Board of Education may adopt any ru les necessary for the 
implementation of this section. 
  (4) The Department of Education may seek and acce pt gifts, grants and 
donations from any source and federal funds to supp ort the Early Success 
Reading Initiative. + } 
  SECTION 6.  { + This 2001 Act being necessary for  the immediate 
preservation of the public peace, health and safety , an emergency is declared 
to exist, and this 2001 Act takes effect on its pas sage. + } 
                         ---------- 
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California Reading Initiatives 
 
 Related to Pre-service [Institutions of Higher Education] 
 
 RICA:  Reading Instruction Competence Assessment 
 
Education Code Section 44283   
 
44283.1 (a) The Legislature hereby recognizes that teacher competence in reading 
instruction is essential to the progress and achievement of pupils learning to read in 
elementary and secondary schools.  It is the intent of the Legislature that the commission 
develop a reading instruction competence assessment to measure the knowledge, skill, 
and ability of first-time credential applicants who are not credentialed in any state who 
will be responsible for reading instruction. 
    (b) The commission shall develop, adopt, and administer a reading instruction 
competence assessment consisting of one or more instruments to measure an individual's 
knowledge, skill, and ability relative to effective reading instruction.  The reading 
instruction competence assessment shall measure the knowledge, skill, and ability of 
first-time credential applicants who are not credentialed in any state that the commission 
determines to be essential to reading instruction and shall be consistent with the state's 
reading curriculum framework adopted after July 1, 1996, and the Reading Program 
Advisory published by the State Department of Education in 1996.  The commission 
shall perform the following duties with respect to the reading instruction competence 
assessment: 
   (1) Develop, adopt, and administer the assessment. 
   (2) Initially and periodically analyze the validity and reliability of the content of the  
        assessment. 
   (3) Establish and implement appropriate passing scores on the assessment. 
   (4) Analyze possible sources of bias on the assessment. 
   (5) Collect and analyze background information provided by first-time credential  
        applicants who are not credentialed in any state who participate in the assessment. 
   (6) Report and interpret individual and aggregated assessment results. 
   (7) Convene a task force to advise the commission on the design, content, and   
        administration of the assessment.  Not less than one-third of the members of the task  
        force shall be classroom teachers with recent experience in teaching reading in the 
        early elementary grades. 
   (8) Prior to requiring successful passage of the assessment for the preliminary multiple  
        subject teaching credential, certify that all of the teacher education programs  
        approved by the commission pursuant to Section 44227 offer instruction in the  
        knowledge, skills, and abilities required by the assessment. 
   
 (c) Commencing on the earliest feasible date, as determined by the commission, 
the requirements for issuance of the preliminary multiple subject teaching credential, as  







set forth in subdivision (b) of Section 44259, shall include successful passage of one         
of the following components of the reading instruction competence assessment: 
   (1) A comprehensive examination of the knowledge and skill pertaining to effective  
         reading instruction of the credential applicant. 
   (2) An authentic assessment of teaching skills and classroom abilities of the credential  
         applicant pertaining to the provision of effective reading instruction. 
    
 (d) The reading instruction competence assessment is subject to 
the provisions of Sections 44235.1 and 44298. 
 
44283.2. (a) Commencing on January 1, 2000, prior to the initial issuance of a specialist 
teaching credential in special education pursuant to Section 44265, except as provided in 
subdivision (b) a first time credential applicant who is not credentialed in any state 
shall be required to demonstrate that he or she passed the reading instruction competence 
assessment developed pursuant to Section 44283.      
 (b) This section shall not apply to an applicant for an Early Childhood Special 
Education Certificate or Early Childhood Special Education Credential, which 
authorizes the holder to provide educational services to children from birth through pre-
kindergarten who are eligible for early intervention special education and related 
services. 
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EDUCATION CODE 
 


SUBTITLE F. CURRICULUM, PROGRAMS, AND SERVICES 
 


CHAPTER 28. COURSES OF STUDY; ADVANCEMENT 
 


SUBCHAPTER A. ESSENTIAL KNOWLEDGE AND SKILLS; CURRI CULUM 
 
 
 § 28.001.  PURPOSE.  It is the intent of the legis lature 
that the essential knowledge and skills developed b y the State 
Board of Education under this subchapter shall requ ire all 
students to demonstrate the knowledge and skills ne cessary to 
read, write, compute, problem solve, think critical ly, apply 
technology, and communicate across all subject area s.  The 
essential knowledge and skills shall also prepare a nd enable all 
students to continue to learn in postsecondary educ ational, 
training, or employment  
settings. 
 
Added by Acts 1995, 74th Leg., ch. 260, § 1, eff. M ay 30, 1995.            
 
 § 28.006.  READING DIAGNOSIS.  (a)  The commissioner  
shall develop recommendations for school districts for: 
  (1)  administering reading instruments to diagnos e  
       student reading development and comprehensio n; 
  (2)  training educators in administering the read ing  
       instruments;  and       
  (3)  applying the results of the reading instrume nts  
       to the instructional program. 
 (b)  The commissioner shall adopt a list of readin g  
instruments that a school district may use to diagn ose student  
reading development and comprehension.  A district- level 
committee established under Subchapter F, Chapter 1 1, may adopt 
a list of reading instruments for use in the distri ct in 
addition to the reading instruments on the commissi oner's list.  
Each reading instrument adopted by the commissioner  or a 
district-level committee must be based on scientifi c research 
concerning reading skills development and reading c omprehension.  
A list of reading instruments adopted under this su bsection must 
provide for diagnosing the reading development and comprehension 
of students participating in a program under Subcha pter B, 
Chapter 29. 
 (c)  Each school district shall administer, at the   







kindergarten and first and second grade levels, a r eading 
instrument on the list adopted by the commissioner or by the  
district-level committee.  The district shall admin ister the  
reading instrument in accordance with the commissio ner's  
recommendations under Subsection (a)(1). 
 (c-1)  Each school district shall administer at th e  
beginning of the seventh grade a reading instrument  adopted by 
the commissioner to each student whose performance on the 
assessment instrument in reading administered under  Section 
39.023(a) to the student in grade six did not demon strate 
reading proficiency, as determined by the commissio ner.  The 
district shall administer the reading instrument in  accordance 
with the commissioner's recommendations under Subse ction (a)(1). 
 (d)  The superintendent of each school district sha ll:                         
  (1)  report to the commissioner and the board of  
       trustees of the district the results of the  
       reading instruments; 
  (2)  report, in writing, to a student's parent or   
       guardian the student's results on the readin g  
       instrument; and 
  (3)  using the school readiness certification sys tem  
       provided to the school district in accordanc e  
       with Section 29.161(e), report electronicall y  
       each student's raw score on the reading  
         instrument to the agency for use in the sc hool  
       readiness certification system. 
 (d-1)  The agency shall contract with the State Ce nter for  
Early Childhood Development to receive and use scor es under  
Subsection (d)(3) on behalf of the agency. 
 (e)  The results of reading instruments administer ed under  
this section may not be used for purposes of apprai sals and  
incentives under Chapter 21 or accountability under  Chapter 39. 
 (f)  This section may be implemented only if funds  are  
appropriated for administering the reading instrume nts.  Funds,  
other than local funds, may be used to pay the cost  of 
administering a reading instrument only if the inst rument is on 
the list adopted by the commissioner. 
 (g)  A school district shall notify the parent or guardian 
of each student in kindergarten or first or second grade who is  
determined, on the basis of reading instrument resu lts, to be at  
risk for dyslexia or other reading difficulties.  T he district  
shall implement an accelerated reading instruction program that  
provides reading instruction that addresses reading  deficiencies  
to those students and shall determine the form, con tent, and 
timing of that program.  The admission, review, and  dismissal 
committee of a student who participates in a distri ct's special 
education program under Subchapter B, Chapter 29, a nd who does 







not perform satisfactorily on a reading instrument under this 
section shall determine the manner in which the stu dent will 
participate in an accelerated reading instruction p rogram under 
this subsection. 
 (g-1)  A school district shall provide additional reading  
instruction and intervention to each student in sev enth grade  
assessed under Subsection (c-1), as appropriate to improve the  
student's reading skills in the relevant areas iden tified 
through the assessment instrument.  Training and su pport for 
activities required by this subsection shall be pro vided by 
regional education service centers and teacher read ing academies 
established under Section 21.4551, and may be provi ded by other 
public and private providers. 
 (h)  The school district shall make a good faith e ffort to  
ensure that the notice required under this section is provided  
either in person or by regular mail and that the no tice is clear 
and easy to understand and is written in English an d in the 
parent or guardian's native language. 
 (i)  The commissioner shall certify, not later tha n July 1 
of each school year or as soon as practicable there after, 
whether sufficient funds have been appropriated sta tewide for 
the purposes of this section.  A determination by t he 
commissioner is final and may not be appealed.  For  purposes of 
certification, the commissioner may not consider Fo undation 
School Program funds. 
 (j)  No more than 15 percent of the funds certifie d by the  
commissioner under Subsection (i) may be spent on i ndirect 
costs.  The commissioner shall evaluate the program s that fail 
to meet the standard of performance under Section 3 9.051(b)(8) 
and may implement sanctions under Subchapter G, Cha pter 39.  The  
commissioner may audit the expenditures of funds ap propriated 
for purposes of this section.  The use of the funds  appropriated 
for purposes of this section shall be verified as p art of the 
district audit under Section 44.008. 
 (k)  The provisions of this section relating to pa rental  
notification of a student's results on the reading instrument 
and to implementation of an accelerated reading ins truction 
program may be implemented only if the commissioner  certifies 
that funds have been appropriated during a school y ear for 
administering the accelerated reading instruction p rogram 
specified under this section. 
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