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Evidence-based reading programs are most likely to be sustained over time when the state, district, and
school levels each play their appropriate role in supporting and implementing effective reading instruc-
tion. States can embed the five components of effective reading instruction into content standards and
related resources that clarify what teachers are expected to teach and what students are expected to
learn. Districts can support implementation by providing the professional development, instructional
programs and materials, assessments, databases, and staffing that enable school level staff to carry out
effective instruction. A Reading First grant may have provided seed money to get effective instruction in
place—and student outcomes may be on the rise as a result. As the grant expires, the district role in
supporting reading instruction that is scientifically based and that addresses state standards becomes
ever more important. A key question for district leaders is: How can we ensure that K-3 teachers con-
tinue to focus their reading instruction on helping students to learn to read at proficient or higher levels
as measured by state standards?

Strategies to Maintain High Quality Instruction

One strategy is to fully articulate
what high quality reading instruc-
tion is and to share this under-
standing in a very public way. This
can provide a shared conceptual
understanding of what teachers are
expected to know and be able to
do. Alexander and Fives (2000)
provide a useful description of the
types of teacher knowledge that
each develop through a series of
stages. We can easily derive impli-

cations for sustaining instruction
that continues to push to higher
student reading achievement.

Another general strategy is to en-
sure that teachers have access to
curricula-related resources that
are organized in relation to the
components of effective reading
instruction and related state stan-
dards. One resource from the
University of Oregon’s Big Ideas in
Beginning Reading is Mapping

Instruction to Achieve Instructional
Priorities in Beginning Readingl). It
spells out for each grade and for
each component “instructional pri-
orities” and the months during
which they should be addressed in
teacher instruction. This resource
can serve as a conversation starter
by comparing the scope and se-
quence presented with district ELA
curriculum guides or core reading
programs.

Case Study: Vancouver School District, WA State

In practice, encouraging K-3
teachers to focus their instruction
on helping students reach higher
outcomes requires an integrated,
purposeful effort on the part of a
district. The Vancouver School
District in the state of Washington
has 21 elementary schools, six of
which have benefitted from Read-
ing First grants. Their efforts be-
gan before the inception of the
Reading First program, however.
Examining their state assessment
data, and knowing that eventually
students would need to meet

standards to graduate, they heard
the call to retool and improve. An
instructional audit by outside ex-
perts helped them craft a plan that
built on their previous efforts and
provided a path into the future.

Sustainability in Vancouver is facili-
tated by the fact that Reading First
was embedded within their larger
improvement goals and strategies.
As the grant comes to a close, it is
only natural that they will continue
and expand the strategies that have
worked for them. Below are some

of the steps that have worked for
them:

Step 1: Build on Resources from
the State The Washington Office of
the Superintendent of Public Instruc-
tion has developed many useful re-
sources that support teaching to
state reading standards. Staff from
Vancouver has served on state com-
mittees that developed, for example,
the Essential Academic Learning Re-
quirements, Washington state con-
tent

(Cont. page 2)



Sustainability is the
ability of a program
to operate on its
core beliefs and
values (its reading
culture) and use
them to guide
essential and
inevitable program
adaptations over
time while
maintaining
improved outcomes.

Adapted from Century
and Levy, 2002
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standards and the Grade Level Expectations that
describe the precise skills student must learn at each
grade level. This experience has given district staff a
deep grounding in state infrastructures and prepared
them to take support for instruction to a fine grained
level within the district.

Step 2: Develop a Literacy Framework

Early on, Vancouver determined that they needed a
more systematic program to teach early reading skills
to their students. They were beginning to find lots of
pieces of a whole and felt the need to make connec-
tions. How do you show how each effort—whether it
is professional development, bringing in a speaker, or
the purchase of a supplemental program—connects
to a larger district vision of literacy development in K-
12? Their answer was to involve educators at all
levels from across the district in developing a K-12
literacy framework().

The framework included: (1) Dimensions of Engaged
and Effective Reading (i.e., motivation, cognition, and
knowledge); (2) Building Blocks for Reading with Ease
(the five components of reading instruction); (3) Di-
mensions of Readiness to Learn (historically, the
district had thought of readiness as birth-five, but
concluded it is much more; the framework builds in
issues of readiness as students
transition from elementary to
middle school, middle to high
school, post secondary readiness
and issues of readiness having to
do with professional development
for their teachers). The frame-
work is interesting for its K-12
approach and as an illustration of
how the components of reading
instruction from the National
Reading Panel Report can be em-
bedded within structures that also
include other areas of emphasis
that have locally defined impor-
tance.

Step 3: Take the Framework
into Practice

Having a framework with broad-
based support enabled Vancouver
district leaders to take certain actions and set certain
expectations, which answer the question: What do
all teachers need to do if they are to be successful in
helping students learn to read?

over time.

Consistent Core Reading Program The district moved
to using the same core reading program in all 21
elementary schools. Starting with state resources on
core programs, teachers reviewed materials and

Sustainability Strategies

It is this fine grained understanding
of improving instruction that will
make it possible to continue to
increase student reading outcomes

reached a consensus decision. Interestingly, the
group selected a core program that was different
from the one used in RF cohort one and two schools.
Beyond selecting a common core program, the dis-
trict established that there will be 180 instructional
days and 90 minutes of reading instruction per day.
They were explicit about what should and should not
happen during the reading block to ensure fidelity of
implementation.

A Three Tiered Approach The district specified
which interventions should be used and aligned the
framework with Response to Intervention (RTI). In
order to clarify the progress monitoring process for
teachers, they developed the Reading Placement
Pathwayl). For each grade level K-12, the Reading
Placement Pathway identifies screening instruments
to be used. For each performance level (intensive,
strategic, benchmark, and advanced) the criteria for
the level based on assessment results, interventions,
delivery strategies, and ways of verifying progress
are presented. Then, methods for certifying progress
overall in the grade level are presented. In addition
to using the Pathway as a common “map,” the dis-
trict expects that schools will convene a Collaborative
Academic Support Team three times a year to use
data to look at every child and make recommenda-
tions about instruction
and placement.

The Vancouver School District story
illustrates that even when state
infrastructures are well developed,
local districts have considerable
work to do in clarifying what
teachers are expected to do and
what students are expected to
learn on a day to day basis.

Incentives for Profes-
sional Development
Recognizing the need for
professional develop-
ment, every teacher in
the district receives
$875 in professional
development money.
They can either pay for
courses with these funds
or pay themselves to
attend additional district
courses. There is an
extensive catalogue of
courses including train-
ing in the core and sup-
plemental programs and
assessments. In addi-
tion, up to $2000 is available for each teacher to take
courses outside the district working toward a reading
endorsement.

Implementation Costs District funds were used to
cover costs related to the core curriculum, interven-
tions, assessments, and professional development.
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Stages of Knowledge: the Reading Teacher

Below is a chart indicating the stages of teacher knowledge, as described by Alexander and Fives (2000), as
they apply to evidence-based reading programs, such as Reading First.

Types of Teacher
Knowledge

Declarative Knowledge

“knowing what”
Content knowledge of liter-
acy and pedagogy

Application in an Evidence-based Reading Program

Teachers continue to deepen knowledge of the five components of effective reading
instruction and of how students learn the knowledge and skills described by those
components within their state’s standards-based system.

In sustaining, this may require a flexible repertoire of professional development to
address the needs of teachers beginning their careers and those that need targeted
professional development in specific aspects of instruction.

Procedural Knowledge

“knowing how”

Teachers plan and smoothly implement daily learning activities and experiences.
They continue to expand their repertoire of instructional methodologies over time
and have fluid delivery of these methodologies.

Conditional Knowledge

“knowing where and when”

Students from different SES groups may bring different levels of language and liter-
acy development to school—one source of student variation. Conditional knowl-
edge informs teachers of where they need to scaffold skills for particular students —
when and where in the core reading program instruction can be modified to bring
reading skills of all students to a uniformly high level.

Teacher Motivation

Teachers believe that each child can learn to read at proficiency or higher; they are
committed to evidence-based practices; and they take pride in being able to meet
each student’s needs.

Strategic Processing

Some student reading difficulties will require more than differentiation within the
core reading program. Using strategic processing, teachers provide supplementary
or intensive interventions. This is the engine that drives relentless pursuit of each
child’s reading achievement. It comes into high visibility in sustainability phases,
when the focus is increasingly on solving the challenge of moving every child to pro-
ficiency.
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Mapping of Instruction To Achieve Instructional Priorities
Kindergarten

Instructional Priority: Phonemic Awareness

Focus 1: Sound and Word Discrimination

1a: Tells whether words and sounds are the
same or different

1b: Identifies which word is different

1c: ldentifies different speech sound

Focus 2: Rhyming®

2a: Identifies whether words rhyme

2b: Produces a word that rhymes

Focus 3: Blending

3a: Orally blends syllables or onset-rimes

* 3b: Orally blends separate phonemes

Focus 4: Segmentation

4a: Claps words in sentences

4b: Claps syllables in words

4c: Says syllables

* 4d: Identifies 1% sound in 1-syllable words

25

* 4e: Segments individual sounds in words

35%

*. high-priority skill
a. sounds per minute
b. optimal time for rhyme instruction not established

Mapping of Instruction To Achieve Instructional Priorities
Kindergarten

Instructional Priority: Alphabetic Principle

Focus 1: Letter-Sound Correspondence

1a: ldentifies letter matched to a sound

*1b: Says the most common sound associated
with individual letters

Focus 2: Decoding (Sounding Out Words)

* 2a: Blends letter sounds in 1-syllable words

20

Focus 3: Sight-Word Reading

3a: Recognizes some words by sight

xl:

*. high-priority skill

a. sounds per minute

b. # correct sounds in words
c. see attached list





Mapping of Instruction To Achieve Instructional Priorities
Kindergarten

Instructional Priority: Passage Understanding

Focus 1: Predicting

1a: Uses pictures and information about the
story to predict what will happen next

Focus 2: Identifying Information From Stories

*2a: Answers who', where?, and what® questions
after listening to a sentence or short
paragraph

1,3 (1,3

2b: Responds to stories by answering and
asking questions, discussing ideas, and

relating events to personal experiences

Focus 3: Retelling and Summarizing

* 3a: Retells a familiar story with a book

3b: Retells a familiar story without a book

including beginning, middle, and end

3c: Retells a story and includes characters,

settings, and important events

3d: Identifies the correct sequence of events in a

story read orally by someone

Focus 4: Making Connections

4a: Connects events, characters, and actions in
the story to specific life experiences

X X | X | X | X | X | X | X | X

*. high-priority skill

Mapping of Instruction To Achieve Instructional Priorities
Kindergarten

Instructional Priority: Oral Vocabulary®

Focus 1: Concept Naming and Use

*1a: Names pictures of common concepts

*1b: Uses words to describe location, size, color,
and shape

*1c: Uses names and labels of basic concepts

Focus 2: Categorization

2a: ldentifies and sorts pictures of common
words into basic categories

Focus 3: Vocabulary Development and Use

*3a: Learns new vocabulary through stories and
instruction

3b: Listens to new vocabulary in multiple
contexts to understand its use

3c: Uses newly learned vocabulary on multiple
occasions to reinforce meaning

*. high priority skill

a.

Skills in this category are not sequenced
according to prerequisites and should be given
ongoing emphasis.






Mapping of Instruction To Achieve Instructional Priorities

Grade 1
Instructional Priority: Alphabetic Principle 1,23 4|5 6|7 8|9
Focus 1: Letter & Letter Combinations
*1a: Produces L-S correspondences (1/sec) X X X X | 50
1b: :;?T::l;ﬁszs)z:nds to common letter X X X X
Focus 2: Decoding (Sounding Out)
* 2a: Decodes words with consonant blends X X X
*2b: Decodes words with letter combinations X X X X X
*2c: Reads regular 1-syllable words fluently X X X X X X
*2d: Reads words with common word parts X X X X
Focus 3: Sight-Word Reading
* 3a: Reads common sight words automatically X X X X X X X X X
Focus 4: Reading Connected Text
* 4a: Read accurately (1 error in 20 words) X X X X X X X
o Seade ety (1 wordpr 23 seemitrems [ [y [ [ [ [ x [ x [ |
4c: Phrasing attending to ending punctuation X X X X
4d: Reads and rereads to increase familiarity X X X X
4e: Rereads and self-corrects while reading X X X X
*. high-priority skill
Mapping of Instruction To Achieve Instructional Priorities
Grade 1
Instructional Priority: Phonemic Awareness |1 |2 |3 |4 | 5|6 |7 8|9
Focus 1: Sound Isolation
1a: ldentifies initial sound in 1-syllable words X X
1b: Identifies final sound in 1-syllable words X X X
1c: Identifies medial sound in 1-syllable words X X X
Focus 2: Sound Blending
* 2a: Blends 3-4 phonemes into a whole word X X X X X
Focus 3: Sound Segmentation
* 3a: Segments 3- and 4-phoneme, 1-syllable 35
words

*. high-priority skill

a. Skills in this category should be established by
mid-year.

b. # of phoneme segments per minute






Mapping of Instruction To Achieve Instructional Priorities
Grade 1

Instructional Priority: Oral Vocabulary?®

Focus 1: Concept Categorization

1a: Sorts grade-appropriate words with or
without pictures into categories

Focus 2: Vocabulary Development and Use

*2a: Learns and uses unfamiliar words
introduced in stories and informational
passages

*2b: Increases knowledge of word meanings and
uses new vocabulary in speaking and writing

*. high priority skill

a.

Skills in this category are not sequenced
according to prerequisites and should be given
ongoing emphasis.

Mapping of Instruction To Achieve Instructional Priorities
Grade 1

Instructional Priority: Spellinga

Focus 1: Word Spelling

Writes letter associated with each sound in
1-syllable, phonetically regular words

*1a:

*1b: Spells single-syllable regular words
- X | X | X | X
correctly and independently
1c: Spells studied sight words accurately X X X X X X X X X

*. high-priority skill

a.

Once students can read phonetically-regular
words, they should be taught how to spell those
words.






Mapping of Instruction To Achieve Instructional Priorities
Grade 1

Instructional Priority: Passage Understanding | 1 | 2 | 3 |4 | 5| 6 | 7

Focus 1: Identifying Information From Stories

*1a: Answers who', what’, when®, where*, and
how® questions after listening to or reading 1,2 (1,2 34 (34|34 5
paragraph(s)

*1b: Tells the main idea of a simple story' or topic
of an informational passage?

*1c: ldentifies and answers questions about

characters®, setting®, and events® S,E

Focus 2: Making Inferences

2a: Makes and verifies predictions based on
information from the story

2b: Draws conclusions about information or
stories read

Focus 3: Retelling and Summarizing

* 3a: Retells the main ideas of simple stories X X X

3b: Retells a story and includes characters,
settings, and important events

3c: Retells correct sequence of events in a story
or a chronological passage

3d: Summarizes main ideas learned about a
topic from an informational passage

Instructional Priority: Passage Understanding | 1 | 2 | 3 |4 |5 | 6 | 7

Focus 4: Monitoring Comprehension

4a: Stops while reading to assess
understanding and clarify

Focus 5: Making Connections

5a: Connects events, characters, and actions in

the story to specific life experiences 2 2 2 2 2 2

5b: Uses prior knowledge to clarify

understanding X | X | X | X | X|X

*. high-priority skill
f. Integrated






Mapping of Instruction To Achieve Instructional Priorities

Instructional Priority: Alphabetic Principle

Focus 1: Letter-Sound Knowledge

*1a: Produces diphthongs and digraphs

Focus 2: Decoding and Word Recognition

*2a: Uses advanced phonic elements to
recognize words

2b: Reads compound words, contractions,
possessives, inflectional endings

Reads multisyllabic words
Focus 3: Sight-Word Reading

*3a: Reads more sight words accurately

Focus 4: Reading Connected Text

: Reads 90-100 wpm

4b: Reads with phrasing and expression

4c: Listens to fluent oral reading and practices
increasing oral reading fluency

4d: Reads and rereads to increase familiarity

4e: Self-corrects word recognition errors

high-priority skill
a. minutes of practice per day

Mapping of Instruction To Achieve Instructional Priorities

Instructional Priority: Spelling

Focus 1: Word Spelling

*1a: Spells previously-studied phonetically
regular words correctly

*1b: Uses phonetic strategies to spell unfamiliar
words

1c: Spells frequently used sight words
accurately

1d: Uses dictionary to check spellings

*. high-priority skill





Mapping of Instruction To Achieve Instructional Priorities

Instructional Priority: Passage Understanding

Focus 1: Comprehending Stories

*1a: Answers questions about main characters"c,
setting®, and events®

1b: Identifies characters’ actions, motives,
emotions, traits, and feelings

1c: Makes and confirms predictions based on
information from the story

*1d: Answers what-if, why, and how questions

* 1e: Distinguishes main idea/details"";
fact/opinion™®; cause/effect‘t

2:

: Uses text structure to aid understanding

Comprehending Informational Text

2b: Uses information from simple tables, maps,
and charts to learn about a topic

2c: Uses titles, table of contents, and chapter
headings to locate information

Focus 3: Comprehension Monitoring

3a: Reads for understanding

3b: Interacts with stories® and informational text'
to clarify and extend comprehension

Instructional Priority: Passage Understanding

Focus 4: Retelling, Summarizing, Synthesizing

: Retells explicit® and implicit' main ideas

* 4b: Identifies the correct sequence of events

*4c: Draws conclusions based on content

4d: ldentifies/discusses themes of the text

Focus 5: Making Connections

5a: Connects events, characters, actions, and
themes to specific life experiences

5b: Uses prior knowledge to clarify
understanding

5c: Makes comparisons across reading
selections

*. high-priority skill





Mapping of Instruction To Achieve Instructional Priorities

Instructional Priority: Oral Vocabulary?

Focus 1: Concept Categorization

1a: Classifies and categorizes words into sets
and groups

Focus 2: Vocabulary Development and Use

*2a: Learns and uses unfamiliar words that are
introduced in stories and texts

2b: Understands and explains common
antonyms and synonyms

* 2c: Increases knowledge of vocabulary through
independent reading

2d: Uses new vocabulary

2e: Examines words usage and effectiveness to
expand descriptive vocabulary

2f: Makes inferences about the meaning of a
word based on its use in a sentence

2g: Uses word structure to learn meaning

2h: Identifies simple multiple-meaning words

*. high-priority skill

Skills in this category are not sequenced
according to prerequisites and should receive
ongoing emphasis.






Mapping of Instruction To Achieve Instructional Priorities

Instructional Priority: Alphabetic Principle| 1 | 2 | 3 |4 |5 |6 |7 | 8 9

Focus 1:

Decoding and Word Recognition

: Produces common word parts

*1b: Reads regular multisyllabic words

1c: Reads compound words, contractions,
possessives, inflectional endings

1d: Uses word meaning and order in the
sentence to confirm decoding efforts

1e: Uses word structure knowledge to
recognize multisyllabic words

Focus 2: Sight-Word Reading

2a: Increases sight words read fluently

Focus 3: Reading Connected Text

94

102 | 106 110 112 116

*3a: Reads 120 wpm

3b: Reads with phrasing, expression,
inflection

30 minutes
per day

*3c: Increases independent reading

*. high-priority skill

Mapping of Instruction To Achieve Instructional Priorities

Instructional Priority: Spelling 112, 3|45 ,6 |7/ 8|9

Word Spelling

Focus 1:

*1a: Spells phonetically regular words correctly

1b: Spells previously studied contractions,
possessives, compound words, and words
with inflectional endings

1c: Organizes words in alphabetical order

1d: Uses the dictionary or glossary to confirm
and correct uncertain spellings

*. high-priority skill





Mapping of Instruction To Achieve Instructional Priorities

Instructional Priority: Passage Understanding

Focus 1: Comprehending Stories

*1a: Answers literal', inferential', and evaluative®
questions

1b: Makes, confirms, and modifies predictions
based on text information

*1c¢: Answers questions about main characters"®,
setting®, theme', and plot®

1d: Identifies characters’ actions, motives,
emotions, traits, and feelings

*1e: Distinguishes between main idea/ details"®;
fact/opinion™; cause/effect°t

Focus 2: Comprehending Informational Text

*2a: Uses structure of informational text to aid
understanding

*2b: Uses information in tables, graphs,
diagrams, maps, and charts

2c: Follows multiple-step written instructions

Instructional Priority: Passage Understanding

Focus 3: Comprehension Monitoring

3a: Checks and adjusts for understanding while
reading

3b: Interacts with stories and text to clarify and
extend comprehension

Focus 4: Retelling, Summarizing, Synthesizing

Retells the main ideas of stories or
informational text

4b: Recalls the correct sequence of events in a
story® or informational passage'

4c: Draws conclusions® and generalizations®

4d: Identifies important themes from readings
and examines from multiple points of view

Focus 5: Making Connections

5a: Connects events, characters, actions, and
themes to life experiences

5b: Uses prior knowledge to clarify
understanding

5c: Makes comparisons across reading
selections

*. high-priority skill





Mapping of Instruction To Achieve Instructional Priorities

Instructional Priority: Oral Vocabulary?® 1,2 3,456 |7 ,|8)|9

Focus 1: Concept Categorization

1a: Classifies and categorizes increasingly
complex words into sets and groups

1b: Categorizes words hierarchically

1c: Draws and uses semantic maps and
organizers to convey word relations

Focus 2: Vocabulary Development and Use

*2a: Learns and uses unfamiliar words that are
introduced in stories and passages

*2b: Increases knowledge of vocabulary through
independent reading

2c: Uses new vocabulary

2d: Uses more descriptive vocabulary

2e: Determines the meaning of a word based on
its use in a sentence

2f: Uses dictionary to determine word meaning

2g: Uses knowledge of prefixes and suffixes to
determine word meaning

*. high-priority skill

a. Skills in this category are not sequenced
according to prerequisites and should receive
ongoing emphasis.

SimmonsDeborahC., andKame’enui,EdwardJ. (1999).MappingInstructionto AchievelnstructionalPrioritiesin BeginningReadingKindergarten
Grade3. EugeneOR: Institutefor the Developmenbf EducationaAchievement.
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DIMENSIONS OF ENGAGED AND EFFECTIVE READING

Knowledge

Motivation

. Reading with enthusiasm

Believing that learning is purposeful/useful

Having opportunities to choose reading material

Responding affectively to reading

Developing positive relationships to foster enjoyment of reading a variety of genre

Cognition

. Constructing meaning from text

Metacognitive processing of reading

Monitoring comprehension and applying fix-up strategies as appropriate
Strategic thinking and synthesis of text

Thinking beyond the text

Knowledge

. Transfer of learning/useable content knowledge

. Making connections between what is known and new information that is read
. Acquiring content vocabulary, information and concepts through reading

. Understanding the unique attributes of text forms and features






BUILDING BLOCKS FOR READING WITH EASE

Phonological
Comprehension

Awareness

Phonemic Awareness

. Hearing individual sounds in spoken words
. Recognizing and producing rhyme
. Manipulating the sounds in spoken words (blending, segmenting, substituting)

Phonics / The Alphabetic Principle

. Knowing the relationships between the letters of written language and the sounds of spoken language
. Knowing regular spelling patterns and word families

. |dentifying root words

Fluency

. Reading text across genre with accuracy and efficiency

. Concentrating on meaning, not struggling with decoding

. Reading expressively

Vocabulary

Developing an extensive vocabulary to communicate effectively
Using text cues for word identification

Using word parts to learn the meaning of new words

Using language structure/syntax to read with accuracy

Using dictionaries and other reference aids

Comprehension

. Understanding what is read
. Retelling after reading
. Understanding the elements of story structure

Asking questions, making predictions, and summarizing before, during and after reading






DIMENSIONS OF READINESS TO LEARN

Conceptual Linguistics Social Physical

Attention/
Memory

Motor
Skills

Interaction
Skills

(Speech/
Language)

Conceptual Readiness

. Sustaining attention on learning tasks

. Remembering previous learning and building new learning upon it
. Engaging in higher order and creative thinking skills

Linguistic Readiness

. Engaging in rich language experiences

. Developing extensive oral language skills
. Communicating effectively with others

Social Readiness

. Establishing positive relationships with others
. Being comfortable with peer group

. Having positive role models

. Collaborating with others to complete projects

Physical Readiness

. Developing necessary gross and fine motor skills to accomplish tasks
. Maintaining sufficient stamina to complete learning activities

. Providing support for health concerns (e.g., glasses, hearing aids, etc.)
. Supporting basic needs so that students can focus on learning

Vancouver WA PublicSchools(n.d.).VancouverSchoolDistrict Reading-ramework.VancouvelVA: Author.
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Fall Kindergarten Reading Placement Pathway

| SCREENING Teacher administers Read Well K Placement Inventory.
Di ag nosis: Scores on subtests A & B less than Scores on subtests A -D Scores on subtests Met goals on at least 4 subtests on
Lo 16. between 17 and 25. A-D greater than 25. Unit 5 assessment.
Criteria OR Lang. Acquisition Stage OR Lang. Acquisition Stage Speech
Preproduction/Early Production Emergence or early Intermediate
Fluency
Intensive Strategic Benchmark Advanced
Focus Instructional emphasis on oral Instructional emphasis on Instructional emphasis on Instructional emphasis on phonics,

Core Placement

Intervene:
Program
Placement

Delivery

Verify Progress
Monitor response to
intervention/instruction

Certify Progress

language development, phonemic
awareness and phonics/decoding
and including specially designed
instruction to meet the needs of
students with special needs

continued oral language
development, phonemic
awareness, phonics, fluency,
vocabulary and comprehension
and including specially designed
instruction to meet the needs of
students with special needs

phonemic awareness, phonics,
fluency, vocabulary,
comprehension and grade level
GLEs

fluency, vocabulary,
comprehension, motivation,
cognition and knowledge

Read Well K Preludes with oral
language development activities

Read Well K Preludes

Read Well K Unit 1

Read Well K Unit 6+

e« HOSTS ELD
* Prentice Hall Newcomer
Program

+ Oxford Picture Dictionary

+ Earobics with Classroom
Connection
+ Oxford Picture Dictionary

* Read Well K Prelude
Three Day Plan

* Read Well K Unit 1 or above
dependent on Unit assessment
scores

Additional 30 minutes oral
language development (small
group or individual; 1:4 ratio
optimal; 1:8 maximum)

Small groups/individual
intervention (1.4 ratio optimal; 1:8
maximum)

Whole class and small group
instruction.

Whole class and small group
instruction.

+ Wa State English Lang.
Development Standards

* Preludes Assessments

* L2 Descriptors/Proficiency
Levels

+ Earobics Report

+ Preludes Assessments
+ Wa State English Lang.
Development Standards

+ Read Well K Unit Assessment

* Read Well K Unit Assessment

DIBELS Benchmark Assessment: Instructional Level- Benchmark OR Completes Read Well Unit 12 or higher (FDK completes RW)

These materials shall serve as guidelines for reading placement, instruction, and resources, but should not substitute for informed teacher judgment. Placement in Reading Pathway intervention settings
requires alignment of individual student needs with specific program design. Based on continuous progress monitoring, students who have not responded successfully over time to multiple and varied academic
instructional methods and materials (Response to Intervention—RT]I) per the above reading placement pathway may be referred for more strategic or intensive services and/or referred for special education services. At any

time during this process a student may be referred for consideration for a 504 and/or a special education evaluation. Cohort 1 & 2 Reading First schools use Harcourt materials. 9/2008
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Fall Grade 1 Reading Placement Pathway

SCREENING Teacher administers Read Well Placement Inventory.
Di ag nosis: Scores on tasks 2 and 3 less than 10. | Scores on tasks 2 and 3 greater than | Scores on tasks 2 and 3 greater than | Scores on tasks 2 and 3 greater than
Lo OR Lang. Acquisition Stage 9 AND 9; scores on tasks 4 and 5 at least 8; | 9; scores on tasks 4 and 5 at least 8;
Criteria Preproduction/Early Production Scores on tasks 4 and 5 below 8 OR | AND meets fewer than 3 goals on Unit | AND meets 3 or more goals on Unit 9
Lang. Acquisition Stage Speech 9 Subtest. Subtest.
Emergence or early Intermediate
Fluency
Intensive Strategic Benchmark Advanced
Focus Instructional emphasis on oral Instructional emphasis on continued Instructional emphasis on phonemic Instructional emphasis on phonics,

Core Placement

Intervene:
Program
Placement

Delivery

Verify Progress
Monitor response to
intervention/instruction

Certify Progress

language development, phonemic
awareness and phonics/decoding and
including specially designed
instruction to meet the needs of
students with special needs

oral language development, phonemic
awareness, phonics, fluency,
vocabulary and comprehension and
including specially designed
instruction to meet the needs of
students with special needs

awareness, phonics, fluency,
vocabulary, comprehension and grade
level GLEs

fluency, vocabulary, comprehension,
motivation, cognition and knowledge

Read Well Unit 1 with double dose

Read Well Unit 1

Read Well Unit 10

Read Well Unit 16 or above

+ HOSTSELD

+  Earobics with Classroom
Connection

+ Read Well

+ Prentice Hall Newcomer Program
¢+ Oxford Picture Dictionary

+  Earobics with Classroom
Connections

+ Read Well Unit 1 (with double
dose and extra practice as
needed)

+  Oxford Picture Dictionary

¢+ Read Well Unit 1
+ Houghton Mifflin Reading

+ Read Well Unit 10 or beyond
+ Houghton Mifflin Reading
+ Junior Great Books

Students should receive targeted
intervention with fidelity to research-
based implementation.

Core program with scaffolded
instruction and flexible small groups at
students’ instructional levels. (1:7 ratio
optimal; 1:8 maximum)

All students in shared, guided, or
independent reading and small groups
working at instructional levels for 120
minutes in a balanced Language Arts
block.

Independent reading with focused
mini-lessons to extend whole class
reading and writing activities.

+  Earobics Report

+  Read Well Unit Assessments

+ Wa State English Lang.
Development Standards

+ L2 Descriptors/Proficiency Levels

+ Earobics Report

+ Read Well Unit Assessments
+ Wa State English Lang.
Development Standards

+ Read Well Unit Assessments

+ Read Well Unit Assessments
* Integrated Theme
Assessments (HM)

DIBELS Benchmark Assessment: Instructional Level- Benchmark OR Completes Read Well Unit 38

These materials shall serve as guidelines for reading placement, instruction, and resources, but should not substitute for informed teacher judgment. Placement in Reading Pathway intervention settings
requires alignment of individual student needs with specific program design. Based on continuous progress monitoring, students who have not responded successfully over time to multiple and varied academic
instructional methods and materials (Response to Intervention—RT]I) per the above reading placement pathway may be referred for more strategic or intensive services and/or referred for special education services. At any
time during this process a student may be referred for consideration for a 504 and/or a special education evaluation. Cohort 1 & 2 Reading First schools use Harcourt materials. 9/2008
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Fall Grade 2 Reading Placement Pathway

SCREENING Teacher administers QRI passage.
Di ag nosis: Completed fewer than 20 Read Well Completed Read Well Unit 20. Completed Read Well in first grade. Reads QRI Level 3 passage with at
Lo Units. Reads QRI Level 2 passage with at Reads QRI Level 2 passage with at least 90+ WCPM and 4/5 correct on
Criteria Reads QRI Level 2 passage with 25 least 26-44 WCPM OR Lang. least 45-89 WCPM and 4/5 correct on | comprehension questions.
or fewer words correct per minute. Acquisition Stage Speech Emergence | comprehension questions.
(WCPM) OR Lang. Acquisition Stage | or early Intermediate Fluency.
Preproduction/Early Production.
Intensive Strategic Benchmark Advanced

Focus Instructional emphasis on oral Instructional emphasis on continued Instructional emphasis on phonemic Instructional emphasis on phonics,
language development, phonemic oral language development, phonemic | awareness, phonics, fluency, fluency, vocabulary, comprehension,
awareness and phonics/decoding and | awareness, phonics, fluency, vocabulary, comprehension and grade | motivation, cognition and knowledge
including specially designed vocabulary and comprehension and level GLEs
instruction to meet the needs of including specially designed
students with special needs instruction to meet the needs of

students with special needs

Intervene: * HOSTS ELD + Read Well (in addition to core) +  Houghton Mifflin Reading + Houghton Mifflin Reading with
+ Read Well (in addition to core) + Early Success Level 2 extension

Program + Earobics with Classroom +  Oxford Picture Dictionary *  Junior Great Books

Placement Connections + Instructional Strategies for English
+ Prentice Hall Newcomer Program Language Learners (HM)

+  Oxford Picture Dictionary +  Extra Support Handbook (HM)
+ Instructional Strategies for English

Language Learners (HM)
+  Extra Support Handbook (HM)

Delivery May be a partial replacement of core Core program with scaffolded 120 min. balanced Language Arts Independent reading and focused
program. Students should receive instruction and flexible small groups at | block to include whole group mini-lessons to expand reading across
targeted intervention with fidelity to students’ instructional levels. (1:7 ratio | instruction on grade level and small genre and extend reading and writing
research-based implementation. optimal; 1:8 maximum) groups at instructional levels. activities.

Verify PI’OQI’GSS + Earobics Rep(_)rt + DIBELS ORF . + Integrated Theme . + Integrated Theme .

Monitor response to + Read Well Unit Test + Read Well Unit Test Assessments (HM, min. 3) Assessments (HM, min. 3)

X o i + DIBELS ORF + Wa State English Lang.

intervention/instruction | . wa state English Lang. Development Standards
Development Standards
+ L2 Descriptors/Proficiency Levels

Certify Progress DIBELS Benchmark Assessment: Instructional Level- Benchmark

These materials shall serve as guidelines for reading placement, instruction, and resources, but should not substitute for informed teacher judgment. Placement in Reading Pathway intervention settings
requires alignment of individual student needs with specific program design. Based on continuous progress monitoring, students who have not responded successfully over time to multiple and varied academic
instructional methods and materials (Response to Intervention—RT]I) per the above reading placement pathway may be referred for more strategic or intensive services and/or referred for special education services. At any
time during this process a student may be referred for consideration for a 504 and/or a special education evaluation. Cohort 1 & 2 Reading First schools use Harcourt materials. 9/2008
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Fall Grade 3 Reading Placement Pathway

SCREENING

Teacher administers QRI passage.

Diagnosis: Criteria

Focus

Intervene:
Program
Placement

Delivery

Verify Progress
Monitor response to
intervention/instruction

Certify Progress

: !

: i

: !

:

If student reads QRI passage below Level 3 or reads Level 3 passage with
fewer than 75 WCPM, administer Houghton Mifflin Phonics/Decoding Screening

Test.

Scores below 80% correct on all tasks
OR Lang. Acquisition Stage
Preproduction/Early Production

Scores above 80% correct on all tasks
OR Lang. Acquisition Stage Speech
Emergence or early Intermediate Fluency

Reads Level 3+ passage with at least
75-100 WCPM and 4/5 correct on
comprehension questions.

Majority of scores for comprehension
reflect good progress (HM)

Reads Level 4 passage with at least
100+ WCPM and 4/5 correct on
comprehension questions.

Majority of scores for comprehension
excellent progress (HM).

. !

: !

Intensive

Strategic

Benchmark

Advanced

Primary focus of instruction is oral
language development, phonological
awareness and phonics/decoding and
including specially designed
instruction to meet the needs of
students with special needs

Primary focus of instruction is fluency,
vocabulary and comprehension and
including specially designed
instruction to meet the needs of
students with special needs

Primary focus of instruction is
vocabulary, comprehension, cognition
and grade level GLEs

Primary focus of instruction is
vocabulary, comprehension and
cognition

HOSTS ELD

Phonics Intervention

Earobics with Classroom Connections
Prentice Hall Newcomer Program
Oxford Picture Dictionary

Instructional Strategies for English
Language Learners (HM)

+  Extra Support Handbook (HM)

Soar to Success

Read Naturally

Oxford Picture Dictionary
Instructional Strategies for English
Language Learners (HM)

+  Extra Support Handbook (HM)

+ Houghton Mifflin Reading

+ Houghton Mifflin Reading with
extensions
¢ Junior Great Books

May be a partial replacement of core
program. Students should receive
targeted intervention with fidelity to
research-based implementation.

Core program with scaffolded
instruction and flexible small groups at
students’ instructional levels. (1.7 ratio
optimal; 1:8 maximum)

120 min. balanced Language Arts block
to include whole group instruction on
grade level and small groups at
students’ instructional levels.

Independent reading and focused
mini-lessons to expand reading across
genre and extend reading and writing
activities.

+  Earobics Report

+ DIBELS ORF
+  Wa State English Lang.
Development Standards

+ L2 Descriptors/Proficiency Levels

+ DIBELS ORF

+ Read Naturally

+ Soar to Success Retelling
Protocol (min. 3)

* Wa State English Lang.

Development Standards

* Integrated Theme
Assessments (HM, min. 3)

* Integrated Theme
Assessments (HM, min. 3)

DIBELS Benchmark Assessment: Instructional Level- Benchmark OR Meets state reading standard on WASL

These materials shall serve as guidelines for reading placement, instruction, and resources, but should not substitute for informed teacher judgment. Placement in Reading Pathway intervention settings
requires alignment of individual student needs with specific program design. Based on continuous progress monitoring, students who have not responded successfully over time to multiple and varied academic
instructional methods and materials (Response to Intervention—RT]I) per the above reading placement pathway may be referred for more strategic or intensive services and/or referred for special education services. At any
time during this process a student may be referred for consideration for a 504 and/or a special education evaluation. Cohort 1 & 2 Reading First schools use Harcourt materials. 9/2008
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Fall Grade 4 Reading Placement Pathway

SCREENING

Teacher administers QRI passage.

Diagnosis: Criteria

Focus

Intervene:
Program
Placement

Delivery

Verify Progress
Monitor response to
intervention/instruction

Certify Progress

i 1

1 1

1 1

1 |

If student reads QRI passage below Level 4 or reads Level 4 passage with
fewer than 90 WCPM, administer Houghton Mifflin Phonics/Decoding Screening

Test.

Scores below 80% correct on all tasks
OR Lang. Acquisition Stage
Preproduction/Early Production

Scores above 80% correct on all tasks
OR Lang. Acquisition Stage Speech
Emergence or early Intermediate Fluency

Reads at least 90-114 WCPM in Level
4+ passage and 4/5 correct on
comprehension questions.

Previous winter MAP 197-203
Majority of scores for comprehension
reflect good progress (HM).

Reads at least 115+ WCPM in Level 5
passage and 4/5 correct on
comprehension questions.

Previous winter MAP 204+

Majority of scores for comprehension
excellent progress (HM).

: 3

: i

! i

: 1

Intensive

Strategic

Benchmark

Advanced

Primary focus of instruction is oral
language development, phonological
awareness and phonics/decoding and
including specially designed instruction to
meet the needs of students with special
needs

Primary focus of instruction is fluency,
vocabulary and comprehension and
including specially designed
instruction to meet the needs of
students with special needs

Primary focus of instruction is
vocabulary, comprehension, cognition
and grade level GLEs

Primary focus of instruction is
vocabulary, comprehension and
cognition

HOSTS ELD

Earobics with Classroom Connections
Phonics Intervention

Prentice Hall Newcomer Program
Oxford Picture Dictionary
Instructional Strategies for English
Language Learners (HM)

+ Extra Support Handbook (HM)

+ Soar to Success

¢+ Read Naturally

+ Oxford Picture Dictionary

+ Instructional Strategies for English
Language Learners (HM)

+ Extra Support Handbook (HM)

+ Houghton Mifflin Reading

+ REWARDS

+ The Washington Adventure (to be
used with Tools for Teaching Content
Literacy)

+ Houghton Mifflin Reading with
extensions

+ REWARDS

+ The Washington Adventure (to be

used with Tools for Teaching Content

Literacy)

+ Junior Great Books

May be a partial replacement of core
program. Students should receive
targeted intervention with fidelity to
research-based implementation.

Core program with scaffolded instruction
and flexible small groups at students’
instructional levels. (1:7 ratio optimal; 1:8
maximum)

120 min. balanced Language Arts block to
include whole group instruction on grade
level and small groups at instructional
levels.

Independent reading and focused mini-
lessons to expand reading across genre
and extend reading and writing activities.

+ Earobics Report

+ San Diego Quick

+ Wa State English Lang.
Development Standards

+ L2 Descriptors/Proficiency Levels

+ DIBELS ORF

+ Read Naturally

+ Soar to Success Retelling
Protocol (min. 3)

* Wa State English Lang.

Development Standards

* Integrated Theme
Assessments (HM, min. 3)

¢ Integrated Theme
Assessments (HM, min. 3)

Meets state reading standard on WASL

These materials shall serve as guidelines for reading placement, instruction, and resources, but should not substitute for informed teacher judgment. Placement in Reading Pathway intervention settings
requires alignment of individual student needs with specific program design. Based on continuous progress monitoring, students who have not responded successfully over time to multiple and varied academic
instructional methods and materials (Response to Intervention—RT]I) per the above reading placement pathway may be referred for more strategic or intensive services and/or referred for special education services. At any
time during this process a student may be referred for consideration for a 504 and/or a special education evaluation. Cohort 1 & 2 Reading First schools use Harcourt materials. 9/2008
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Fall Grade 5 Reading Placement Pathway

SCREENING

Teacher administers QRI passage.

Diagnosis: Criteria

Focus

Intervene:
Program
Placement

Delivery

Verify Progress
Monitor response to
intervention/instruction

Certify Progress

i 1

1 1

i 1

1 |

If student reads QRI passage below Level 5 or reads Level 5 passage with
fewer than 105 WCPM, administer Houghton Mifflin Phonics/Decoding

Screening Test.

Scores below 80% correct on all tasks
OR Lang. Acquisition Stage
Preproduction/Early Production

Scores above 80% correct on all tasks
OR Lang. Acquisition Stage Speech
Emergence or early Intermediate

Reads at least 105 WCPM in Level 5+
passage and 4/5 correct
comprehension questions.

Met standard on 4th grade WASL.
Previous winter MAP 204-209
Majority of scores for comprehension
reflect good progress (HM)

Reads at least 125+ WCPM in Level 6
passage and 4/5 correct on
comprehension questions.

Scored at level 4 on the 4th grade
WASL.

Previous winter MAP 210+

Majority of scores for comprehension
excellent progress (HM).

.

Fluency

.

Intensive

Strategic

Benchmark

Advanced

Primary focus of instruction is oral
language development, phonological
awareness and phonics/decoding and
including specially designed instruction to
meet the needs of students with special
needs

Primary focus of instruction is fluency,
vocabulary and comprehension and
including specially designed
instruction to meet the needs of
students with special needs

Primary focus of instruction is
vocabulary, comprehension, cognition
and grade level GLEs

Primary focus of instruction is
vocabulary, comprehension and
cognition

HOSTS ELD

Phonics Intervention

Earobics with Classroom Connections
Prentice Hall Newcomer Program
Oxford Picture Dictionary

Instructional Strategies for ELL (HM)
Extra Support Handbook (HM)

+  Soar to Success

+ Read Naturally

+  Oxford Picture Dictionary

 Instructional Strategies for
English Language Learners (HM)

+  Extra Support Handbook (HM)

+ Houghton Mifflin Reading
+ History Alive! (to be used with
Tools for Teaching Content Literacy)

+ Houghton Mifflin Reading with
extensions

* History Alive! (to be used with

Tools for Teaching Content Literacy)

+ Junior Great Books

May be a partial replacement of core
program. Students should receive
targeted intervention with fidelity to
research-based implementation.

Core program with scaffolded
instruction and flexible small groups at
students’ instructional levels. (1:7 ratio
optimal; 1:8 maximum)

120 min. balanced Language Arts block
to include whole group instruction on
grade level and small groups at
students’ instructional levels.

Independent reading and focused
mini-lessons to expand reading across
genre and extend reading and writing
activities.

+ Earobics Report

+ DIBELS ORF

+ Wa State English Lang.
Development Standards

+ L2 Descriptors/Proficiency Levels

+ DIBELS ORF

* Read Naturally

+  Soar to Success Retelling
Protocol (min. 3)

+ Wa State English Lang.

Development Standards

* Integrated Theme
Assessments (HM, min. 3)

* Integrated Theme
Assessments (HM, min. 3)

Meets state reading standard on WASL

These materials shall serve as guidelines for reading placement, instruction, and resources, but should not substitute for informed teacher judgment. Placement in Reading Pathway intervention settings

requires alignment of individual student needs with specific program design. Based on continuous progress monitoring, students who have not responded successfully over time to multiple and varied academic
instructional methods and materials (Response to Intervention—RT]I) per the above reading placement pathway may be referred for more strategic or intensive services and/or referred for special education services. At any

time during this process a student may be referred for consideration for a 504 and/or a special education evaluation. Cohort 1 & 2 Reading First schools use Harcourt materials. 9/2008
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Fall Grade 6 Reading Placement Pathway

SCREENING

Teacher administers MAP or SRI Assessment or checks prior MAP & STAR scores.

Diagnosis: Criteria

Focus

Intervene:
Program
Placement

Delivery

Verify Progress
Monitor response to
intervention/instruction

Certify Progress

: !

: !

: !

: 3

Lexile range: TBD

Reading level GE below 3.0.

Level 1 on 5t grade reading WASL
Previous spring MAP reading
percentile rank below 21

OR Lang. Acquisition Stage
Preproduction/Early Production

Lexile range: TBD

Reading level GE: 3.0 and 4.9

Level 2 on 5t grade reading WASL
Previous spring MAP reading
percentile rank 21-44 OR Lang.
Acquisition Stage Speech Emergence
or early Intermediate Fluency

Reading level GE: 5.0 and 7.0.

Met standard on 5t grade WASL
Majority of scores for comprehension
reflect good progress (HM)

Previous spring MAP reading
percentile rank 45-80

Reading level GE above 7.0.

Scored at level 4 on 5" grade reading
WASL

Majority of scores for comprehension
excellent progress (HM).

Previous spring MAP reading
percentile rank above 80

:

. B

:

Intensive

Strategic

Benchmark

Advanced

Instructional emphasis on oral
language development, phonemic
awareness, phonics/decoding and
motivation and including specially
designed instruction to meet the
needs of students with special needs

Instructional emphasis on fluency,
vocabulary, comprehension,
motivation, cognition and knowledge
and including specially designed
instruction to meet the needs of
students with special needs

Instructional emphasis on vocabulary,
comprehension, motivation, cognition,
knowledge and grade level GLEs

Instructional emphasis on vocabulary,
comprehension, motivation, cognition
and knowledge

+  System 44/ReadAbout
«  Earobics with Classroom
Connections

*  Reading Apprenticeship
* Soar to Success

+ Read Naturally

+ Jamestown Readers

« REWARDS

« Language of Literature
(McDougal Littell)

+ Language of Literature
(McDougal Littell) with
extensions

Two period block of intensive
instruction in lieu of benchmark
instruction. (maximum ratio 1:24)

Differentiated instruction in English 6
1 period Lit Focus class with flexible
groups at students’ instructional levels
(1:6 ratio optimal; 1:8 maximum)

Differentiated instruction in English 6
1 period Literature with flexible
groups at students’ instructional levels
(1:6 ratio optimal; 1:8 maximum)

Independent reading and focused
mini-lessons to expand reading across
genre and extend reading and writing
activities.

+  STAR as needed

+  System 44 Assessments

«  Scholastic Reading Inventory
(SRI)

+ Earobics Report

QR

+ Wa State English Lang.
Development Standards

+ L2 Descriptors/Proficiency Levels

¢+ STAR as needed

+ Read Naturally

+ Soar to Success Retelling
Protocol (minimum 3)

* QRI

+ Wa State English Lang.

Development Standards

+  STAR as needed
+  Extended Reading
Response (LA checklist)

¢+ STAR as needed
+ Extended Reading
Response (LA checklist)

Meets state reading standard on WASL

These materials shall serve as guidelines for reading placement, instruction, and resources, but should not substitute for informed teacher judgment. Placement in Reading Pathway intervention settings

requires alignment of individual student needs with specific program design. Based on continuous progress monitoring, students who have not responded successfully over time to multiple and varied academic
instructional methods and materials (Response to Intervention—RT]I) per the above reading placement pathway may be referred for more strategic or intensive services and/or referred for special education services. At any

time during this process a student may be referred for consideration for a 504 and/or a special education evaluation. Cohort 1 & 2 Reading First schools use Harcourt materials. 9/2008

Vancouver Public Schools






Fall Grade 7 Reading Placement Pathway

| SCREENING

Teacher administers MAP or SRI Assessment or checks prior MAP & STAR scores.

Diagnosis: Criteria

Focus

Intervene:
Program
Placement

Delivery

Verify Progress
Monitor response to
intervention/instruction

Certify Progress

..

..

..

.

Lexile range: TBD

Reading level GE below 3.0.

Level 1 on 6t grade reading WASL
Previous spring MAP reading
percentile rank below 21

OR Lang. Acquisition Stage
Preproduction/Early Production

Lexile range: TBD

Reading level GE: 3.0 and 5.9.

Level 2 on 6t grade reading WASL
Previous spring MAP reading
percentile rank 21-44 OR Lang.
Acquisition Stage Speech Emergence
or early Intermediate Fluency

Reading level GE: 6.0 and 8.0.
Met standard on 6t grade reading
WASL

Previous spring MAP reading
percentile rank 45-80

Reading level GE above 8.0.

Scored at level 4 on 6t grade reading
WASL

Previous spring MAP reading
percentile rank above 80

8

.

. .

8

Intensive

Strategic

Benchmark

Advanced

Instructional emphasis on oral language
development, phonemic awareness,
phonics/decoding and motivation and
including specially designed instruction to
meet the needs of students with special
needs

Instructional emphasis on fluency,
vocabulary, comprehension, motivation,
cognition and knowledge and including
specially designed instruction to meet the
needs of students with special needs

Instructional emphasis on vocabulary,
comprehension, motivation, cognition,
knowledge and grade level GLEs

Instructional emphasis on vocabulary,
comprehension, motivation, cognition and
knowledge

+  System 44/ReadAbout
+  Earobics with Classroom
Connections

*  Reading Apprenticeship
* Soar to Success

+ Read Naturally

+ Jamestown Readers

+ REWARDS

+ Language of Literature
(McDougal Littell)

+ Language of Literature
(McDougal Littell) with
extensions

Two period block of intensive
instruction in lieu of benchmark
instruction. (maximum ratio 1:24)

1 period English 7

1 period Lit Focus class using flexible
groups at students’ instructional
levels. (1:6 ratio optimal; 1:8
maximum)

One period English 7

One period English 7
(Challenge sites offer Honors English)

+  STAR as needed
o System 44 Assessments

«  Scholastic Reading Inventory
(SRI)

*  QRI

+ Earobics Report

+ Wa State English Lang.
Development Standards

+ L2 Descriptors/Proficiency Levels

+ STAR as needed

+ Read Naturally

+ Soar to Success Retelling
Protocol (minimum 3)

* QRI

+ Wa State English Lang.

Development Standards

+ STAR as needed
+  Extended Reading
Response (LA checklist)

+ STAR as needed
+ Extended Reading
Response (LA checklist)

Meets state reading standard on WASL

These materials shall serve as guidelines for reading placement, instruction, and resources, but should not substitute for informed teacher judgment. Placement in Reading Pathway intervention settings
requires alignment of individual student needs with specific program design. Based on continuous progress monitoring, students who have not responded successfully over time to multiple and varied academic
instructional methods and materials (Response to Intervention—RT]I) per the above reading placement pathway may be referred for more strategic or intensive services and/or referred for special education services. At any

time during this process a student may be referred for consideration for a 504 and/or a special education evaluation. Cohort 1 & 2 Reading First schools use Harcourt materials. 9/2008
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Fall Grade 8 Reading Placement Pathway

SCREENING

Teacher administers MAP or SRI Assessment or checks prior MAP & STAR scores.

Diagnosis: Criteria

Focus

Intervene:
Program
Placement

Delivery

Verify Progress
Monitor response to
intervention/instruction

Certify Progress

: !

: !

: !

:

Lexile range: TBD

Reading level GE (grade equivalent)
below 3.0.

7t grade WASL reading score level 1.
Previous spring MAP reading
percentile rank below 21

OR Lang. Acquisition Stage
Preproduction/Early Production

Lexile range: TBD

Reading level GE between 3.0 and
6.9.

7t grade WASL reading score level 2
Previous spring MAP reading
percentile rank 21-44 OR Lang.
Acquisition Stage Speech Emergence
or early Intermed Fluency

Reading level GE between 7.0 and
9.0.

7th grade WASL reading score ievel 3.
Previous spring MAP reading
percentile rank 45-80

Reading level GE above 9.0.

Scored at level 4 on 7t grade reading
WASL

Previous spring MAP reading percentile
rank above 80

. 2

. 5

. 5

. 2

Intensive

Strategic

Benchmark

Advanced

Instructional emphasis on oral
language development, phonemic
awareness, phonics/decoding and
motivation and including specially
designed instruction to meet the
needs of students with special needs

Instructional emphasis on fluency,
vocabulary, comprehension,
motivation, cognition and knowledge
and including specially designed
instruction to meet the needs of
students with special needs

Instructional emphasis on vocabulary,
comprehension, motivation, cognition,
knowledge and grade level GLEs

Instructional emphasis on vocabulary,
comprehension, motivation, cognition
and knowledge

+  System 44/ReadAbout
+  Earobics with Classroom
Connections

+  Reading Apprenticeship
* Soar to Success

+ Read Naturally

+ Jamestown Readers

+ REWARDS

+ Language of Literature
(McDougal Littell)

+ Language of Literature
(McDougal Littell) with
extensions

Two period block of intensive
instruction in lieu of benchmark
instruction. (maximum ratio 1:24)

1 period English 8

1 period Lit Focus class using flexible
groups at students’ instructional
levels. (1:6 ratio optimal; 1:8 max)

One period English 8

One period English 8
(Challenge sites offer Honors English)

+ STAR as needed

+  System 44 Assessments

+  Scholastic Reading Inventory
(SRI)

+ QRI

+  Earobics Report

+ Wa State English Lang.
Development Standards

+ L2 Descriptors/Proficiency Levels

+ STAR as needed

* Read Naturally

+ Soar to Success Retelling
Protocol (minimum 3)

*+ QRI

+ Wa State English Lang.

Development Standards

+ STAR as needed
+ Extended Reading
Response (LA checklist)

+ STAR as needed
+  Extended Reading
Response (LA checklist)

Meets state reading standard on WASL

These materials shall serve as guidelines for reading placement, instruction, and resources, but should not substitute for informed teacher judgment. Placement in Reading Pathway intervention settings
requires alignment of individual student needs with specific program design. Based on continuous progress monitoring, students who have not responded successfully over time to multiple and varied academic
instructional methods and materials (Response to Intervention—RT]I) per the above reading placement pathway may be referred for more strategic or intensive services and/or referred for special education services. At any

time during this process a student may be referred for consideration for a 504 and/or a special education evaluation. Cohort 1 & 2 Reading First schools use Harcourt materials. 9/2008
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Fall Grade 9 Reading Placement Pathway

SCREENING

Teacher administers MAP or SRI Assessment or checks prior MAP & STAR scores.

Diagnosis: Criteria

Focus

Intervene:
Placement/
Delivery

Verify Progress
Monitor response to
intervention/instruction

Certify Progress

. :

. :

. :

. 3

Lexile range: TBD

Reading level GE (grade equivalent)
below 3.9.

8th grade WASL reading score level 1
Previous spring MAP reading
percentile rank below 21

OR Lang. Acquisition Stage
Preproduction/Early Production

Lexile range: TBD

Reading level GE between 4.0 and
7.0.

8th grade WASL reading score level 2
Previous spring MAP reading
percentile rank 21-44 OR Lang.
Acquisition Stage Speech Emergence
or early Intermediate Fluency

Reading level GE between 7.1 and
10.0.

8th grade WASL reading score level
2+/3

Previous spring MAP reading
percentile rank 45-80

Reading level GE above 10.0.

8 grade WASL reading score level
3/4

Previous spring MAP reading
percentile rank above 80

.

..

.

.

Intensive

Strategic

Benchmark

Advanced

Instructional emphasis on oral
language development, phonemic
awareness, phonics/decoding and
motivation and including specially
designed instruction to meet the
needs of students with special needs

Instructional emphasis on fluency,
vocabulary, comprehension,
motivation, cognition and knowledge
and including specially designed
instruction to meet the needs of
students with special needs

Instructional emphasis on vocabulary,
comprehension, motivation, cognition,
knowledge and grade level GLEs

Instructional emphasis on vocabulary,
comprehension, motivation, cognition
and knowledge

Two period intervention block in lieu of
English
. Comprehensive Literacy

Academic Literacy Block (two period
block including Academic Literacy and
English 9)

Freshman English with approved
supplemental tradebooks and reading
strategies

Pre-AP English with approved
supplemental tradebooks and reading
strategies

+ STAR as needed + STAR as needed +  STAR as needed +  STAR as needed
* READ 180 Assessments +  Six Minute Solution + Extended Reading + Extended Reading
+ ORI + San Diego Quick Response (LA checklist) Response (LA checklist)
+ Wa State English Lang. +  WASL released items
Development Standards « QRI
+ L2 Descriptors/Proficiency Levels | «  Wa State English Lang.
Development Standards

Meets state reading standard on WASL

These materials shall serve as guidelines for reading placement, instruction, and resources, but should not substitute for informed teacher judgment. Placement in Reading Pathway intervention settings
requires alignment of individual student needs with specific program design. Based on continuous progress monitoring, students who have not responded successfully over time to multiple and varied academic
instructional methods and materials (Response to Intervention—RT]I) per the above reading placement pathway may be referred for more strategic or intensive services and/or referred for special education services. At any

time during this process a student may be referred for consideration for a 504 and/or a special education evaluation. Cohort 1 & 2 Reading First schools use Harcourt materials. 9/2008
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Fall Grade 10 Reading Placement Pathway

SCREENING

Teacher administers SRl Assessment and checks prior MAP & other student data.

Diagnosis: Criteria

Focus

Intervene:
Placement/
Delivery

Verify Progress
Monitor response to
intervention/instruction

Certify Progress

8

8

. .

8

Lexile range: TBD

Previous spring MAP reading
percentile rank below 21

Previous WASL level 1 OR Lang.
Acquisition Stage Preproduction/Early

Lexile range: TBD

Previous spring MAP reading
percentile rank 21-44

Previous WASL level 2 OR Lang.
Acquisition Stage Speech Emergence
or early Intermediate Fluency

Reading level GE between 7.1 and
11.0.

Previous spring MAP reading
percentile rank 45-80

Previous WASL level 2+/3

Reading level GE above 11.0.
Previous spring MAP reading
percentile rank above 80
Previous WASL level 3/4

Production

.

.

..

Intensive

Strategic

Benchmark

Advanced

Instructional emphasis on oral
language development, phonemic
awareness, phonics/decoding and
motivation and including specially
designed instruction to meet the
needs of students with special needs

Instructional emphasis on fluency,
vocabulary, comprehension,
motivation, cognition and knowledge
and including specially designed
instruction to meet the needs of
students with special needs

Instructional emphasis on vocabulary,
comprehension, motivation, cognition,
knowledge and grade level GLEs

Instructional emphasis on vocabulary,
comprehension, motivation, cognition
and knowledge

Two period intervention block in lieu of
English

. Comprehensive Literacy
Academic World Studies/Washington
History

One period Academic Literacy Il in
addition to English

Sophomore English with approved
supplemental tradebooks and reading
strategies

Pre-AP English with approved
supplemental tradebooks and reading
strategies

+  STAR as needed

*  READ 180 Assessments

¢ System 44 Assessments (where
available)

+  Scholastic Reading Inventory

*« QORI

+ Wa State English Lang.
Development Standards

+ L2 Descriptors/Proficiency Levels

+  STAR as needed
+  Six Minute Solution
San Diego Quick
Scholastic Reading Inventory
WASL released items
QRI
Wa State English Lang.
Development Standards

+  STAR as needed
+  Extended Reading
Response (LA checklist)

+  STAR as needed
+  Extended Reading
Response (LA checklist)

Meets state reading standard on WASL

These materials shall serve as guidelines for reading placement, instruction, and resources, but should not substitute for informed teacher judgment. Placement in Reading Pathway intervention settings
requires alignment of individual student needs with specific program design. Based on continuous progress monitoring, students who have not responded successfully over time to multiple and varied academic
instructional methods and materials (Response to Intervention—RT]I) per the above reading placement pathway may be referred for more strategic or intensive services and/or referred for special education services. At any

time during this process a student may be referred for consideration for a 504 and/or a special education evaluation. Cohort 1 & 2 Reading First schools use Harcourt materials. 9/2008
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Fall Grade 11 Reading Placement Pathway

SCREENING

Teacher reviews assessment data including high school WASL

Diagnosis: Criteria

Focus

Intervene:
Placement/
Delivery

Verify Progress
Monitor response to
intervention/instruction

Certify Progress

8

.

..

8

Lexile range: TBD
Reading level GE (grade equivalent)

Lexile range: TBD
Reading level GE between 5.0 and

Reading level GE between 8.1 and
12.0.

Reading level GE above 12.0.
Met state reading and writing

below 4.9 OR Lang. Acquisition Stage | 8.0. Met state reading and writing standards on WASL
Preproduction/Early Production Did not meet high school WASL standards on WASL
reading/writing standard.
Intensive Strategic Benchmark Advanced

Instructional emphasis on oral
language development, phonemic
awareness, phonics/decoding and
motivation and including specially
designed instruction to meet the
needs of students with special needs

Instructional emphasis on fluency,
vocabulary, comprehension,
motivation, cognition and knowledge
and including specially designed
instruction to meet the needs of
students with special needs

Instructional emphasis on vocabulary,
comprehension, motivation, cognition,
knowledge and grade level GLES

Instructional emphasis on vocabulary,
comprehension, motivation, cognition
and knowledge

Two period intervention block in lieu of
English
. Comprehensive Literacy

One period Benchmark Literacy
intervention

Junior English with approved
supplemental tradebooks with reading
strategies

AP English with approved
supplemental tradebooks and
reciprocal reading across genre.

* READ 180 Assessments

¢ System 44 Assessments (where
available)

+ Scholastic Reading Inventory

+ QR

+ Wa State English Lang.
Development Standards

+ L2 Descriptors/Proficiency Levels

*  Six Minute Solution
San Diego Quick
Scholastic Reading Inventory
WASL released items
QRI

COE work samples

+  Extended Reading
Response (LA checklist)

+  Extended Reading
Response (LA checklist)

Meets state reading standard on WASL

Vancouver, WA Public Schools. (2007). Vancouver School District Reading Placement Pathway. Vancouver, WA: Author.

These materials shall serve as guidelines for reading placement, instruction, and resources, but should not substitute for informed teacher judgment. Placement in Reading Pathway intervention settings
requires alignment of individual student needs with specific program design. Based on continuous progress monitoring, students who have not responded successfully over time to multiple and varied academic
instructional methods and materials (Response to Intervention—RT]I) per the above reading placement pathway may be referred for more strategic or intensive services and/or referred for special education services. At any

time during this process a student may be referred for consideration for a 504 and/or a special education evaluation. Cohort 1 & 2 Reading First schools use Harcourt materials. 9/2008
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