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Appendix A-1

(CENTER ON
EDUCATION)

{ POLICY CEP

Pennsylvania Shows Broad, Consistent Improvement in Test
Scores
Only State with Rising Test Scores Across the Board

HARRISBURG, PA—August 19, 2009—Student achievement has risen across the
board in Pennsylvania according to a 50-state study of test results by the Center on
Education Policy (CEP), an independent nonprofit organization. From as early as 2002
to 2008, Pennsylvania showed gains on its state reading and mathematics tests at
grades 4, 8 and 11, the Washington, D.C-based group found. Pennsylvania also made
improvements at the basic, proficient and advanced levels of student achievement.

Pennsylvania was the only state in the CEP study with rising test scores across the
board—at all three grade levels and all three achievement levels in both reading and
math. Twenty-five states, including Pennsylvania, had the three or more years of
comparable test data needed to analyze trends at all the grades, achievement levels,
and subjects covered by the study. The other 25 states did not have as complete a set of
trends because they had made changes in their testing programs within the past three
years that affected the comparability of their data.

“‘Not only is it impressive that Pennsylvania’s schools have made such consistent
improvement since 2002, but they also show gains at the high school level where
nationally there is a serious problem,” said Jack Jennings, president and chief executive
officer of CEP.

While many states showed across-the-board gains at the elementary and middle school
levels, Pennsylvania was one of only five states to demonstrate gains in high school at
all three achievement levels and both subjects (out of 25 states with necessary data).
Among all states, gains were less prevalent at the high school level.

“The most important point of this analysis is that Pennsylvania has made solid progress
in test scores between 2002 and 2008,” emphasized Jennings. “Pennsylvania’s results
look good in our study, and the state is also in the top tier of states in its performance on
the National Assessment of Educational Progress.” Comparisons with other states have
to be done carefully and include information in addition to test results, Jennings noted,
because “every state has a different test, different cut scores, different curriculum
standards, and different demographics.”

For three years, CEP has been conducting a unique study of all 50 states’ test results in
reading/English language arts and math. This multi-year research, supported by
charitable foundations and advised by a diverse panel of national experts, is the most
comprehensive analysis ever done of state test results.



The full report from CEP and profiles of test score trends for all 50 states are available
on CEP’s Web site at cep-dc.org. The report, the first in a series of CEP publications on
achievement trends to be released this year, is titled, State Test Score Trends Through
2007-08, Part 1: Is the Emphasis on “Proficiency” Shortchanging Higher- and Lower-
Achieving Students?

To request a copy of the report or to speak with Jack Jennings, head of CEP, please
contact Chloe Louvouezo at 202-955-9450 ext. 320 or at
clouvouezo@communicationworks.com.
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Appendix A-2
STANDARDS ALIGNED SYSTEMS(SAS)

www.pdesas.org
The Pennsylvania Standards Aligned System (SAS) is a collaborative product
of research and good practice that identifies six distinct elements which, if
utilized together, will provide schools and districts a common framework
for continuous school and district enhancement and improvement. Much
research has been conducted as to what makes a great school. There are
many intangible components; however, research supports the notion that
great schools and school systems tend to have six common elements that
ensure Student Achievement: Clear Standards, Fair Assessments, Curriculum
Framework, Instruction, Materials & Resources, and Interventions.

Clear
Standards

Eair

Interventions
Assessments |

Materials
&
Resources

I funicilum
Eramework

Instruction

Clear Standards

Pennsylvania Standards describe what students should know
and be able to do; they increase in complexity and sophistica-
tion as students progress through school. The Assessment An-
chors clarify the Standards assessed on the Pennsylvania Sys-
tem of School Assessment (PSSA) and can be used by educators
to help prepare students for the PSSA. The metaphor of an an-
chor signals that the Assessment

Anchors clarify the relationship between state Standards and
our assessment system. Assessment Anchors are further elabo-
rated with Eligible Content. Eligible Content identifies how
deeply an Anchor should be covered and specifies the range of
the content to best prepare students for the PSSA. Not all of the
Eligible Content is assessed on the PSSA, but it shows the range
of knowledge from which we design the test.

Fair Assessments

Fair Assessment is a process used by teachers and students
before, during, and after instruction to provide feedback and
adjust ongoing teaching and learning to improve student
achievement. In Pennsylvania the four types of assessment are
summative, formative, benchmark, and diagnostic.

Summative Assessment. Seeks to make an overall judgment of
progress made at the end of a defined period of instruction.
They may occur at the end of a school level, grade, or course, or
are administered at certain grades for purposes of state or local
accountability. These are considered high-stakes assessments
and the results are often used in conjunction with No Child Left
Behind (NCLB) and Adequate Yearly Progress (AYP). They are
designed to produce clear data on the student's accomplish-
ments at key points in his or her academic career.

Formative Assessment Used by teachers and students during
instruction to provide feedback to adjust ongoing teaching

and learning to improve students’ achievement of intended
instructional outcomes. In Pennsylvania we are defining forma-

tive assessment as classroom based assessments that allow
teachers to monitor and adjust their instructional practices in
order to meet the individual needs of their students.

Diagnostic Assessment: Ascertains, prior to instruction,

each student's strengths, weaknesses, knowledge, and sKills.
Establishing these permits the instructor to remediate students
and adjust the curriculum to meet their unique needs.

Benchmark Assessment. Measures achievement of important
grade level content periodically during the year in order to pro-
vide feedback about how students are progressing toward dem-
onstrating proficiency.

Curriculum Framework

The Curriculum Framework specifies what is to be taught for
each subject in the curriculum. In Pennsylvania, Curriculum
Frameworks include Big Ideas, Concepts, Competencies, Essen-

tial Questions, Vocabulary, and Exemplars aligned to Standards
and Assessment Anchors and, where appropriate, Eligible Con-
tent.




et

Creating an Understanding of the Standards Aligned System (SAS)

Curriculum Framework Components:

¢ Big Ideas: Declarative statements that describe concepts
that transcend grade levels. Big Ideas are essential to provide
focus on specific content for all students.

* Concepts: Describe what students should know (key
knowledge) as a result of this instruction specific to
grade level.

* Competencies: Describe what students should be able to do,

key skills, as a result of this instruction, specific to grade level.

» Essential Questions: Questions connected to the SAS
framework and are specifically linked to the Big Ideas. They

should frame student inquiry, promote critical thinking, and
assist in learning transfer.

Vocabulary: Key terminology linked to the Standards, Big
Ideas, Concepts and Competencies in a specific content area
and grade level.

Exemplars: Performance tasks that can be used for
assessment and instruction as well as professional
development. An Exemplar is an example of student work
that meets the identified criteria for the task. Exemplars pro-
vide educators with a concrete example of assessing stu-
dents’ understanding of the Big |deas, Concepts and Compe-
tencies.

Instruction

Aligned Instruction comprises the following activities:

* Teaching topics alighed with the Standards.

* Ensuring the right level of challenge.

* Focusing teaching based on the learning needs of
each student.

* Implementing instructional strategjes to increase student
achievement.

Materials and Resources

* Materials and Resources includes Voluntary Model Curriculum
(VMC) incorporating learning progressions, units, lesson
plans, and content resources aligned to the Pennsylvania
Standards in curriculum frameworks for the four major con-
tent areas (mathematics, science, social studies, reading-
writing-speaking-listening).

s | earning progressions span grades K-12 and include what all
students should know and be able to do as a result of suc-
cessfully moving through grades K-8 and by taking specific
courses in grades 9-12.

*The courses are Algebra |, Algebra Il, Geometry, Biology, Chem-
istry, Physics, World History (1450 - present), US History
(1890 - present), Civics and Government, English Composi-
tion and Literature.

Interventions

Interventions ensure students are provided with supports they
need to meet/exceed grade level Standards. A comprehensive
system of Interventions involves a graduated

set of safety nets aligned to specific student needs and Stan-
dards.

Standards Aligned System Contact Information:

Ed Vollbrecht, Ph.D., Director, Bureau of Teaching and Learning Support

ra_sas(@state.pa.us, www.pdesas.org

Phone: 717-783-9530, Fax: 717-783-3946, TTY: 717-783-8445

More information on the Standards Aligned System can be found

.- pennsylvania

DEPARTMENT OF EDUCATION

on the Education Hub on the PDE website at: www.education.state.pa.us

Updated November 17, 2009

4
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Appendix A.2: SAS Portal Overview

PA’s Standards Aligned System Portal wpe“f‘sﬁ’“’m

Edward G. Rendell, Governor * Thomas E. Gluck, Acting Secretary of Education www.pde state.pa.us

www.pdesas.org

The PA Standards Aligned System portal is the vehicle delivering PA’s Standards
Aligned System (SAS) framework, our Instructional Management System, to the desktop
of all educational stakeholders in PA and beyond! The portal is operational and highly
utilized by PA educators, as well as many others interested in effective practices for ALL
students.

Through the SAS portal, teachers have access to:

o All PA academic standards, updated and revised in ‘real-time’, via a searchable
database, with the ability to drill down on each standard to the related eligible
content to strategically align all classroom activities;

o Searchable PA curriculum frameworks, linked to the academic standards, which
include the Big Ideas and related Concepts and Competencies;

o ePortfolio: a tool to organize all digital resources for curriculum and instruction
providing anywhere/anytime access for ALL educators in PA;

o Teacher Website Builder: a “point and click” website builder that allows teachers
to create their own website promoting communication between school and home.
The website builder can also be used as an instructional delivery tool in
classrooms to integrate web-based resources within SAS;

o Assessment Creator: a resource providing teachers with the ability to produce
customized assessments using a bank of aligned, released assessment items;

o The Response to Instruction and Intervention (RTII) framework: a multi-tiered
standards-aligned model that enables teachers to identify and intervene with
students at academic or behavioral risk; and

o An online Professional Learning Community (PLC) where PA teachers, parents,
and administrators can collaborate and share ideas, resources, and information.

Through the SAS portal, teachers are able to individualize instruction by using student
diagnostic assessment data to identify specific areas of students’ strength and need linked
to aligned resources and tools. Because this information is recorded using unique student
identifiers (PASecurelD), the level of educational performance, progress demonstrated,
and effective interventions used are available from year to year as long as the child
remains in PA.

The portal is operational and highly utilized by PA educations and many others interested
in maximizing the effectiveness of educational programs for ALL students.

Current use data includes:
e 31,475 registered users representing PA educational stakeholders;
e 174,509 unique, non-duplicated visitors to the SAS portal;
e 431,355 visits originating from 79 countries including: US; Canada; UK; India;
Brazil; Germany; Spain; France; Japan; Mexico; Australia; Thailand; Bosnia &
Herzegovina; Egypt; Qatar; Austria; etc.
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Appendix A-3

PENNSYLVANIA DEPARTMENT OF EDUCATION
A Framework for Continuous School Improvement Planning
(Summer 2009)

Continuous School Improvement Plan
Gen 6 - 2 Year Plan

Required for Schools in School Improvement |, Corrective Action |,
Corrective Action Il (2“"' Year and Beyond),
Making Progress in School Improvement I,
Making Progress in Corrective Action Il
Optional for Schools in Warning and Met AYP

 Please indicate your school’s most recent NCLB/AYP status:
Met AYP 8Bchool Improvement | @Corrective Action 11 (2 L year and beyond) @ Making Progress in Corrective Action |l
Warning . @ Corrective Action | @ Making Progress in School Improvement Il

o
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Bureau of Teaching and Learning Support Division of School District Planning and Continuous Improvement

Commonwealth of Pennsylvania
Edward G. Rendell, Governor

Department of Education
Dr. Gerald L. Zahorchak, Secretary

Office of Elementary and Secondary Education
Diane Castelbuono, Deputy Secretary

Bureau of Assessment and Accountability
Dr. Shula Nedley, Director

Bureau of Teaching and Learning Support
Dr. Ed Vollbrecht, Director

Division of School District Planning and Continuous Improvement
Sheri Rowe, Chief

Pennsylvania Department of Education
333 Market Street
Harrisburg, PA 17126-0333

The Pennsylvania Department of Education (PDE) does not discriminate in its educational programs, activities, or employment practices, based on race, color, national origin, sex, sexual
orientation, disability, age, religion, ancestry, union membership, or any other legally protected category. Announcement of this policy is in accordance with State law including the
Pennsylvania Human Relations Act and with Federal law, including Title VI of the Civil Rights Act of 1964, Title IX of the Education Amendments of 1972, Section 504 of the Rehabilitation Act
of 1973, the Age Discrimination in Employment Act of 1967, and the Americans with Disabilities Act of 1990.

If you have any questions about this publication, please contact:

Department of Education

Bureau of Teaching and Learning Support

Division of School District Planning and Continuous Improvement
333 Market Street, 8th Floor

Harrisburg, PA 17126-0333

The following persons have been designated to handle inquiries regarding the non-discrimination policies:

Complaints regarding discrimination in schools: Complaints against a Pennsylvania Department of Education employee:
Human Relations Representative, Intake Division, PA Human Relations Commission Pennsylvania Department of Education, Equal Employment Opportunity Representative
Harrisburg Regional Office (717) 787-9784 Bureau of Human Resources
Pittsburgh Regional Office (412) 565-5395 11" Floor, 333 Market Street
Philadelphia Regional Office (215) 560-2496 Harrisburg, PA  17126-0333
Voice Telephone: (717) 787-4417 Fax: (717) 783-9348 Text Telephone TTY: (717) 783-8445
Information on accommodations within the Department of Education for persons with General questions regarding educational law or issues:
disabilities: Pennsylvania Department of Education
Pennsylvania Department of Education, Americans with Disabilities Act Coordinator School Law, Regulations, and Policy Unit
Bureau of Human Resources 5 Floor, 333 Market Street
11" Floor, 333 Market Street Harrisburg, PA  17126-0333
Harrisburg, PA  17126-0333 Voice Telephone: (717) 783-3750 Fax: (717) 783-6802 Text Telephone TTY: (717) 783-8445

Voice Telephone: (717) 787-4417 Fax: (717) 783-9348 Text Telephone TTY: (717) 783-8445

-
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Year

Year

N

N~

INTRODUCTION

GETTING RESULTS is the continuous school improvement planning framework uniquely customized for the Commonwealth of
Pennsylvania. This version of GETTING RESULTS builds on the experiences and recommendations of Pennsylvania schools,
districts, and Intermediate Units since it was first released in fall 2003. It incorporates current thinking and priorities of the
Pennsylvania Department of Education regarding continuous school improvement.

GETTING RESUL.TS outlines the phases vital to developing a results-focused continuous school improvement plan (Figure 1).

Phase 1- ORGANIZE and REVIEW DATA - emphasizes the need for multiple data sources, including summative, formative,
and perceptual.

Phase 2 — ANALYZE DATA and DISCOVER Root Cause — offers worksheets for analyzing data from multiple data sources and
finding the underlying causes of the state of student achievement. This phase is based on the six components of
Pennsylvania’s Standard Aligned System (Figure 2) - Clear Standards, Fair Assessments, Curriculum Framework, Instruction,
Materials and Resources, Interventions.

Phase 3 — PLAN SOLUTION - aligns analysis of data and root cause with strategic action planning.

Phase 4 —IMPLEMENT the PLAN - The school improvement plan must be a living, breathing document that is routinely
revisited and monitored by the administration and leadership team of the school.

Phase 5 — ANALYZE EVIDENCE of EFFECTIVENESS - guides reflection of plan implementation. How was the plan
implemented? How do you know if it was effective?

Phase 6 — REVISE the PLAN — makes refinements and revisions after a status review of the two year plan.

Phase 7 — IMPLEMENT the REVISION - The revised school improvement plan is an addendum to your two year plan and
refines and focuses school improvement efforts.

We welcome your comments and suggestions for improvement. Please send them to: Division of School District Planning and
Continuous Improvement, Pennsylvania Department of Education at ra-sip@state.pa.us.

Q
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Division of School District Planning and Continuous Improvement

Figure 1: The Phases of Continuous Improvement Planning
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Figure 2: Pennsylvania’s Design for Continuous School Improvement

Pennsylvania’s design for continuous school improvement focuses on six core components of a standards aligned system which
are required to provide a consistent environment in which comprehensive student achievement is possible. The design provides a
common framework for work at all levels: school, district, Intermediate Unit (IU), and state levels. This common set of “organizers”
ensures state-wide consistency and coherence in the design of programs, tools, technical assistance, and targeted supports.

/ The GOAL \

Cloir STRONG RESULTS
ey FOR STUDENTS

Every student by name
s t' regardless of background,
Achlevement condition or circumstance...

1. Is proficient in the core subjects

. ?ﬂ*’%fﬁ"- | ¥ coricoum
I . | Frameworn .
Resources i 2. Graduates from high school,

ready for college and career

Instruction

( Achieves high outcomes jg

For additional information about Pennsylvania’s Standard Aligned System visit the Education Hub located at: hitp://www.edportal.ed.state.pa.us/

ENal
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TABLE OF CONTENTS
INTRODUCTION

PHASE 1: ORGANIZE and REVIEW DATA - The goal of Phase 1 is to identify, organize and review the student
achievement data you will consider as you develop your continuous improvement plan.

+ Worksheet 1: Identify School Improvement Team Members

+ Worksheet 2: AYP Results — Plan Requirements

PHASE 2: ANALYZE DATA and DISCOVER ROOT CAUSE - The goal of Phase 2 consists of two critical
exercises: 1) Analyzing the current state of student achievement, using data from multiple sources. 2)
Finding the underlying causes (root cause) of the current state of student achievement.
+ Worksheet 3 — Analyze Locally Relevant Data
Worksheet 4 — Synthesize Locally Relevant Data
Worksheet 5 — Analyze Reading Data
Worksheet 6 — Synthesize Reading Data
Worksheet 7 — Find Root Cause Using Foundational Guiding Questions for Reading
Worksheet 8 — Analyze Math Data
Worksheet 9 — Synthesize Math Data
Worksheet 10 — Find Root Cause Using Foundational Guiding Questions for Math

L IR R R R R SR 2

PHASE 3: Plan Solution - The goal of Phase 3 is to “pull everything all together” by compiling a detailed action plan
to be implemented by the school. Phase 3 begins with setting student achievement improvement goals for this
planning cycle, followed by the specific tasks that must be completed to meet those goals.
+ Worksheet 11 — Set Student Achievement Improvement Goals
Worksheet 12 — Set Locally Relevant Improvement Goals
Action Sequences — Reading
Action Sequences — Math
Action Sequences — Attendance/Graduation/Other
Action Sequence — Parental Involvement
Action Sequence — Professional Development

* S ¢ 0 o0

PHASE 4 - The goal of Phase 4 is to implement the Action Plan.
+ Action Sequence — Student Achievement Monitoring Tool

ASSURANCES
+ Title | Assurances — NCLB Requirements
+ Assurances of Quality & Accountability

PHASES 5, 6, and 7 can be found in the Getting Results — Revision Tool.

4

4
GETTING RESULTS - Gen 6 (Summer 2009) Page 6




Bureau of Teaching and Learning Support Division of School District Planning and Continuous Improvement

| Phase 1 - Organize and Review Data

Worksheet 1 IDENTIFY SCHOOL IMPROVEMENT TEAM MEMBERS

Directions: List the members of your School Improvement Team and their roles. Members must include: principal/CAO, at least one regular education teacher, and
at least one special education teacher. Other suggested members: central office staff, curriculum specialists, instructional coaches, parents, ESL teachers, support
staff.

_ Position/Role;

School Improvement Team:

N Principal/CAO

Regular Education Teacher

Special Education Teacher

49
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| Phase 1 - Organize and Review Data

Worksheet 2 AYP RESULTS - PLAN REQUIREMENTS

Directions: This worksheet helps schools identify what must be addressed in Phase 3 — Plan Solution. If the school met all target areas without special provision,
proceed to Worksheet 3, Locally Relevant Data Analysis. This information was gathered from http:/paayp.emetric.net/.
Academic Performance

e The school must address academic performance for any relevant subgroup (N 40) in any area where the school failed to make AYP (¥ ).
e The school must address academic performance for any relevant subgroup (N= 40) in any area where the school met AYP through one of Pennsylvania’s
special provisions. (ie. Harbor, Confidenc

Special Provisions
ACADEMIC

| | . Legend
PERFORMANCE . e R el
. . af Groupimet target

M Grog met target using Coiifidenscs
 dsreal

{ Group met target using Safe Harbor

Gronp met target using Safe Harkor .
o with Confldence Interval

Reading

Group met target using Growth
whdel

co Groupmel targebusing Pennsylvania

| Performance: ldex (2008 aoly)

| Gt et target ugingan Appeal

Math

| Giroupmist target using Prowy

X Groupdid et mget target

= Feiver than 40 $tudents tested

Test Participation, Attendance (K-8 Only), Graduation (High Schools Only)

o The school must address participation if the school did not ( % ) make the 95% AYP target. Participation data needs to be analyzed and addressed in
the Action Sequence.

e The school must address attendance if the school did not make the AYP target ( ¥ ). Attendance data needs to be analyzed and addressed in the Action
Sequence.

e The school must address graduation if the school did not make the AYP target ( ¥ ). Graduation data needs to be analyzed and addressed in the Action
Sequence.

49
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Phase 2 - Analyze Data/
Discover Root Cause

|Worksheet 3 || ANALYZE LOCALLY RELEVANT STUDENT DATA

% What vou need to do:
¢ As ateam, answer the Guiding Questions below relative to locally relevant data and provide evidence to support

your answer.
¢ Use the data analgsis from this worksheet to summarize areas of strength or concern on Worksheet 4.

DATA & INQUIRY SUPPORTING EVIDENCE

The school met the AYP target for Attendance.

1 (K-8 Only) . . N D

Data source: (paayp.emetric.net)

The school met the AYP target for Graduation.
2 (High School Only) D D
Data source: (paayp.emetric.net)

There is evidence that behavior referrals occur equally r
- from all times of day and locations in the school. E]

Whole School

There is evidence that students are actively engaged in

4 instruction in all curricular areas and at all times D D

- throughout the day.

There is evidence that students who are new to the
5  school score similarly on the PSSA to those students who - D D
- are not new. [

44
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DATA & INQUIRY ' SUPPORTING EVIDENCE

6 There is evidence that students in all grades have a D D
similar absentee rate.

There is evidence that students in all grades have a
: similar dropout rate. (High Schools Only) D E i

: Gradé LeVéi

s There is evidence that students in all grades have a D D
similar behavior referral rate.

There is evidence that students in all relevant subgroups D B
: have a similar absentee rate.

There is evidence that students of all relevant subgroups
have a similar graduation rate. (High Schools Only)

There is evidence that all relevant subgroups have an D E
: equally representative rate of behavior referrals.

4L
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|Worksheet 3 (optional) || ANALYZE LOCALLY RELEVANT STUDENT DATA - OTHER CONTENT AREAS

% What you need to do:

+ |dentify other locally relevant data to be included in your analysis of the current state of student
achievement (ie. writing, science, etc.).

¢ Use the data analysis from this worksheet to summarize areas of strength or concern on Worksheet 4.

Local Assessments Data Statement
Content & Data Source What do you see in the data?

(Please describe)

(Please describe)

4L
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Phase 2 - Analyze Data/
Discover Root Cause

|Worksheet 4 N

SYNTHESIZE LOCALLY RELEVANT DATA

% What you need to do:

+ Compile below the areas of strength and concern identified from the locally relevant data sets.
+ If the school did not meet the target for graduation or attendance, this must be addressed in the Action Sequence.

AREAS OF STRENGTH

AREAS OF CONCERN

Attendance/
Graduation/Behavior

Other (Optional)

47
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Phase 2 - Analyze Data/
Discover Root Cause

|Worksheet 5 N ANALYZE READING DATA

L, W-hat you need to do:
+ Read through the analysis of your READING data.

+ Use this analysis to identify READING areas of strength and concern on Worksheet 6.

DATA INQUIRY DATA STATEMENTS

- At least 63% of the students in the school were advanced :
- R1  or proficient in READING. r_—l [
Data source: (paayp.emetric.net)

The school made AYP in READING in all target areas

- R2 ° without special provisions. EI D l

Data source: (paayp.emetric.net)

. The school met or exceeded a year’s worth of growth in i ]
READING. i

R3 ' Data source: PVAAS School Value Added Report, Mean
Gain over Grades Relative to Growth Standard

(pvaas.sas.com) i i

Whole School

The school-wide trend for the past 3 years reflects an
R4 increase each year in the percent of proficient or D E::l
advanced students in READING.
Data source: eMetric (pssa.emetric.net)

19
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R5

DATA INQUIRY

The school met the AYP target for Participation in
READING for all relevant student groups.
Data Source: (paayp.emetric.net)

[]

DATA STATEMENTS

R6

Every grade in the school met or exceeded the NCLB
READING target of 63% proficient or advanced.
Data Source: eMetric — 3 Year Porirait (pssa.emetric.net)

[]

R7

Every grade in the school met or exceeded a year’s worth
of growth in READING.

Data Source: PVAAS - School Value Added Report
(pvaas.sas.com)

R8

Every grade that did NOT meet the proficiency target met
or exceeded a year’s worth of growth in READING.

Data Source: eMelric & PVAAS School Value-added
Report (pssa.emetric.net) and (pvaas.sas.com)

Grade Level

R9

Every predicted proficiency group (below basic, basic,
proficient, advanced) in each grade met or exceeded a
year’'s worth of growth in READING.

Data Source: PVAAS — School Performance Diagnostic
Summary (pvaas.sas.com)

School Name, District
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DATA STATEMENTS

DATA INQUIRY

Each tested grade has at least 63% of the students in the
70% -100% probability range of reaching proficiency in

READING at the next tested grade. D D
Data Source: PVAAS Grade Projection Summary for

Reading (pvaas.sas.com)

Every grade level trend for the past 3 years reflects an

increase each year in the percent of proficient or EI E:I
advanced students in READING.
Data source: eMetric (pssa.emetric.net)

Each relevant subgroup (N= 40) closed the achievement

gap in READING between itself and the overall student —
group. D

Data source: eMetric — 3 Year Portrait (pssa.emetric.net)

Every relevant subgroup (N2 40) met or exceeded the
NCLB READING target of 63% proficient or advanced. D D

Data Source: (paayp.emetric.net)

an
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OTHER LOCALLY RELEVANT READING DATA (OPTIONAL)

Directions: Enter data from local relevant READING assessments that provide additional information about student achievement.

Data Statement

heading Assesanents What do you see in the data?

a4
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Phase 2 - Analyze Data/
Discover Root Cause

SYNTHESIZE READING DATA

|Worksheet 6

% What you need to do:
+ Prioritize areas of strength and areas of concern identified from the analysis of READING achievement and growth

data into the chart below.
¢ Identify only the "vital few” for root cause analysis.

SUMMARIZE AND PRIORITIZE AREAS OF STRENGTH AND AREAS OF CONCERN

AREAS OF STRENGTH AREAS OF CONCERN

1. 1.
o 2. 2.
£
k=
3]
(]
14

3. 3.

Read each statement, check yes or no, and support with data from Worksheet 5.
_ . ; Supporting Evidence

_Issue

Does the data point to a whole school,
weakness in READING?

Does the data point to a grade level
weakness in READING?

Does the data point to a subgroup
weakness in READING?

Page 17
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Phase 2 - Analyze Data/
Discover Root Cause

|Worksheet 7 N FIND ROOT CAUSE USING FOUNDATIONAL GUIDING QUESTIONS for READING

% What you need to do:

+ Answer the Foundational Guiding Questions below relative to the student achievement Areas of Concern for
READING from Worksheet 6.

+ For each response to a Foundational Guiding Question, provide evidence to support your answer.

¢ Each NO answer points to a Root Cause, and each YES points to a success.

FOUNDATIONAL GUIDING QUESTIONS | Content ' SUPPORTING EVIDENCE

Area

Is there strong, observable evidence that the standards- —
1 | aligned curriculum and instructional practices are Reading D
consistently implemented across all classrooms?

Is there strong, observable evidence that school staff

regularly uses standards-aligned benchmark :
2 ) ’ . . Reading
assessments to monitor and adjust instructional

practices?

Is there strong, observable evidence that struggling
students are identified early and are supported by an
intervention infrastructure with a system for
monitoring effectiveness?

Reading

Is there strong, observable evidence that all students
(e.g. English Language Learners, students with : D D
4 disabilities etc.) have access to challenging, on- Reading

standard curriculum and rigorous assignments?

[als]
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SUPPORTING EVIDENCE

; Content

FOUNDATIONAL GUIDING QUESTIONS
Area

Is there strong, observable evidence that the
effectiveness and experience of the teacher are Reading
matched to the needs of students as equitably as D
possible?

Is there strong, observable evidence that professional
development is linked directly to the school’s r -

6 ! instructional priorities; is standards-based; and is Reading
differentiated to meet the continuous learning needs of
school staff?

Is there strong, observable evidence that school staff
and administrators meet regularly to refiect on their D

[l

7 | professional practice and the progress of student Reading
learning, through an on-going review and analysis of
a variety of data and a sharing of best practices?

Is there strong, observable evidence that new and/or
8  “struggling” teachers, staff, and administrators Reading
receive timely, effective support and intervention?

Is there strong, observable evidence that a significant
proportion of the school’s resources (e.g., money,
9 | people, time) is directed toward strategies that Reading D
enhance professional practice and the core

instructional program?

Is there strong, observable evidence that the principal is
10 | proactively involved in aligning the components of a | Reading D D
standards-aligned system?

laW.|
Scheol Name, District GETTING RESULTS %Gen 6 (Summer 2009) Page 19




Bureau of Teaching and Learning Support Division of School District Planning and Continuous Improvement

Phase 2 -Analyze Data/
Discover Root Cause

|Worksheet 8 || ANALYZE MATH DATA

% What you need to do:
+ Read through the analysis of your MATH data.

¢ Use this analysis to identify MATH areas of strength and concern on Worksheet 9.

‘ DATA STATEMENTS

DATA INQUIRY

At least 56% of the students in the school were advanced | _ _
M1 | or proficient in MATH.
Data source: (paayp.emetric.net)

The school made AYP in MATH in all target areas without
M2 | special provisions. D D
Data source: (paayp.emetric.net)

The school met or exceeded a year’s worth of growth in
MATH.

M3 | Data source: PVAAS School Value Added Report, Mean
Gain over Grades Relative to Growth Standard
(pvaas.sas.com)

Whole School

The school-wide trend for the past 3 years reflects an

M4 increase each year in the percent of proficient or e T
advanced students in MATH.

Data source: eMetric (pssa.emetric.net)

(oY =4
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M5

DATA INQUIRY

The school met the AYP target for Participation in MATH
for all relevant student groups.
Data Source: (paayp.emetric.net)

DATA STATEMENTS

Grade Level

M6

Every grade in the school met or exceeded the NCLB
MATH target of 56% proficient or advanced.
Data Source: eMetric — 3 Year Porirait (pssa.emetric.net)

M7

Every grade in the school met or exceeded a year’s worth
of growth in MATH.

Data Source: PVAAS - School Value Added Report
(pvaas.sas.com)

M8

Every grade that did NOT meet the proficiency target met
or exceeded a year’s worth of growth in MATH.

Data Source: eMetric & PVAAS School Value-added
Report (pssa.emetric.net) and (pvaas.sas.com)

Every predicted proficiency group (below basic, basic,
proficient, advanced) in each grade met or exceeded a
year’s worth of growth in MATH.

Data Source: PVAAS — School Performance Diagnostic
Summary (pvaas.sas.com)

School Name, District
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DATA INQUIRY DATA STATEMENTS

Each tested grade has at least 56% of the students in the
70% -100% probability range of reaching proficiency in

MATH at the next tested grade. D
Data Source: PVAAS Grade Projection Summary for Math

{pvaas.sas.com)

Every grade level trend for the past 3 years reflects an

increase each year in the percent of proficient or D D
advanced students in MATH.

Data source: eMetric (pssa.emetric.net)

Each relevant subgroup (N= 40) closed the achievement

gap in MATH between itself and the overall student group. D
Data source: eMetric — 3 Year Portrait (pssa.emetric.net) ' *

Every relevant subgroup (N= 40) met or exceeded the

NCLB MATH target of 56% proficient or advanced. D

Data Source: (paayp.emetric.net)

a7
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OTHER LOCALLY RELEVANT MATH DATA (OPTIONAL)

Directions: Enter data from locally relevant MATH assessments that provide additional information about student achievement.

Data Statement

HMathAedessmcnls What do you see in the data?

Phase 2 - Analyze Data/

[aYe]
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l Discover Root Cause |

|Worksheet 9 ||

SYNTHESIZE MATH DATA ‘

% What you need to do:

+ Prioritize areas of strength and areas of concern identified from the analysis of MATH achievement and growth

=

data into the chart below.

+ Identify only the "vital few” for root cause analysis.

SUMMARIZE AND PRIORITIZE AREAS OF STRENGTH AND AREAS OF CONCERN
AREAS OF STRENGTH AREAS OF CONCERN
1. 1.
2. 2.
=
=
=
3. 3.

Issue

Read each statement, check yes or no, and support with data from Worksheet 8.

' ‘SUpVbortin‘g Evidence

Does the data point to a whole school,
weakness in MATH?

Does the data point to a grade level
weakness in MATH?

Does the data point to a subgroup
weakness in MATH?

School Name, District
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Phase 2 - Analyze Data/
Discover Root Cause

|Worksheet 10 N FIND ROOT CAUSE USING FOUNDATIONAL GUIDING QUESTIONS for MATH

% What you need to do:

+ Answer the Foundational Guiding Questions below relative to the student achievement Areas of Concern for
MATH from Worksheet 9.

¢ For each response to a Foundational Guiding Question, provide evidence to support your answer.

+ Each NO answer points to a "Root Cause” and each YES points to a success

FOUNDATIONAL GUIDING QUESTIONS C%‘:;Z"t SUPPORTING EVIDENCE

Is there strong, observable evidence that the standards-

1 | aligned curriculum and instructional practices are
consistently implemented across all classrooms?

Is there strong, observable evidence that school staff
regularly uses standards-aligned benchmark
assessments to monitor and adjust instructional
practices?

10

Is there strong, observable evidence that struggling
students are identified early and are supported by an

3 intervention infrastructure with a system for Tt D
monitoring effectiveness?

Is there strong, observable evidence that all students
(e.g. English Language Learners, students with

4 disabilities etc.) have access to challenging, on- Math D

standard curriculum and rigorous assignments?

[aYal
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FOUNDATIONAL GUIDING QUESTIONS CZ’:;ZM ] SUPPORTING EVIDENGE

Is there strong, observable evidence that the
effectiveness and experience of the teacher are
matched to the needs of students as equitably as
possible?

Math

Is there strong, observable evidence that professional
development is linked directly to the school’s

6 | instructional priorities; is standards-based; and is Math
differentiated to meet the continuous learning needs of
school staff?

[]

[]

Is there strong, observable evidence that school staff and
administrators meet regularly to reflect on their

7 | professional practice and the progress of student Math
learning, through an on-going review and analysis of
a variety of data and a sharing of best practices?

Is there strong, observable evidence that new and/or
8 | “struggling” teachers, staff, and administrators Math
receive timely, effective support and intervention?

Is there strong, observable evidence that a significant
proportion of the school’s resources (e.g., money,
9 | people, time) is directed toward strategies that Math
enhance professional practice and the core
instructional program?

Is there strong, observable evidence that the principal is
10 | proactively involved in aligning the components of a Math
standards-aligned system?

NN
[]

[]

24
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[ Phase 3 - Plan Solution |

|Worksheet 11 | SET STUDENT ACHIEVEMENT IMPROVEMENT GOALS |

Directions: Set student achievement improvement goals in reading and math for each grade level and all relevant subgroups. You are setting goals for the first year
of the two year plan. These interim goals should be rigorous and attainable with the intent of moving ALL students to proficiency.

Grade Grade Grade Grade Grade Grade
Student Group
Goal-Year 1 Goal-Year 1 Goal-Year 1 Goal-Year 1 Goal-Year 1 Goal-Year 1
Students Overall
White
READING Black
2008-2010 NCLB/Ap |-L2HNO/Hispanic
Target Asian/Pacific Islander
American Indian/Native Alaskan
63% Multi-racial/ethnic
IEP-Special Education
English Language Learners
Economically Disadvantaged
Beading
Pg—g—c')g'_%ﬂ'% Set a school-wide goal for
NCLB/AYP Target | reading participation
95%
Grade Grade Grade Grade Grade Grade
Student Group s o e e — —
Goal-Year 1 Goal-Year 1 Goal-Year 1 Goal-Year 1 Goal-Year 1 Goal-Year 1
Students Overall
‘White
MATH Black
2008-2010 NCLB/AY Latino/Hispanic
i Targer " | Asian/Pacific Islander
American Indian/Native Alaskan
56% Multi-racial/ethnic
IEP-Special Education
English Language Learners
Economically Disadvantaged
Math
% Set a school-wide goal for
NCLB/AYP Target math participation
95%

School Name, District
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] Phase 3 - Plan Solution |

|Worksheet 12 R SET LOCALLY RELEVANT IMPROVEMENT GOALS

Directions: Refer back to Worksheet 4 — Locally Relevant Data to identify a strength or concern for attendance/graduation and behavior. Set a goal based upon the
strength or concern.

STRENGTH/CONCERN

(Worksheet 4) SET A GOAL

ATTENDANCE
(K-8 Only)
2008-2010 NCLB/AYP
Target
90%

4 YEAR
GRADUATION RATE
(HS Only)
2008-2010 NCLB/AYP
Target
80%

Other Locally
Relevant Data
{Optional)

WRITING, SCIENCE
{Optional)

29
Scheol Name, District GETTING RESULTS ~Gen 6 (Summer 2009) Page 28




Bureau of Teaching and Learning Support

Division of School District Planning and Continuous Improvement

] Phase 3 - Plan Solution |

| Action Sequence

R READING ACTION SEQUENCE

_ STEP 1: What is the problem?

STEP 2: What will you do?

Student Achievement Area of Concern: Underlying Root Cause: ‘ Research Based Strategies/Best Practices:
Enter the highest priority area of concern for Enter the root cause aligned to this concern from Enter what will be done to address this Root
READING from Worksheet 6 Worksheet7 Cause**
1. 1. 1.
= =5
. STFP 3: How will you get there? -
What Needs to Be Done: Describe “What needs to be done” to By By What
implement this research based strategy/best practice. Whom? When? Resources?
1.A
1.C

_ STEP 4: How will you know you are doing what you planned?
Indicators of Implementation

_ Step 5: What will you look for to determine if it is working?

Indicators of Effectiveness

**Best Evidence Encyclopedia — high-quality evaluations of educational programs. www.bestevidence.org

*What Works Clearinghouse — source of scientific evidence for what works in education. ies.ed.gov/ncee/wwc

School Name, District
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] Phase 3 - Plan Solution |

| Action Sequence

N READING ACTION SEQUENCE |

~ STEP 1: What is the pr

" STEP 2: What will you do?

Student Achlevement Area of Concern: Underlying Root Cause: Research Based Strategies/Best Practices:
Enter the next highest priority area of concern for Enter the root cause aligned to this concern from Enter what will be done to address this Root
READING from Worksheet 6 Worksheet7 Cause**
2. 2. 2.
= i 3
S — . . ’ STER S oWy ou et theres =
What Needs to Be Done Descrlbe “What needs to be done” to By By What

implement this research based strategy/best practice. Whom? When? Resources?
2.A
2B
2.C

 STEP 4: How will you know you are doing what you planned?

Indicators of Implementation

~ Step 5: What will you look for to determine if it is working?

Indicators of Effectiveness

**Best Evidence Encyclopedia — high-quality evaluations of educational programs. www.bestevidence.org
*What Works Clearinghouse — source of scientific evidence for what works in edug%tion.

ies.ed.gov/ncee/wwc

School Name, District
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] Phase 3 - Plan Solution |

|Action Sequence R MATH ACTION SEQUENCE

STEP 1: What is the problem?

STEP 2 T wullyou T

" Student A nce Underlying Root Cause:

: ese ased Str. es
Enter the highest priority area of concern for MATH Enter the root cause aligned to this concern from Enter what will be done to address this Root
from Worksheet 9 Worksheet 10 Cause™™
1. 1. 1.
== =
- STEP 3: How will you get there?
What Needs to Be Done: Describe “What needs to be done” to By By What

implement this research based strategy/best practice. Whom? When? Resources?
1.A
1.B
1.C

‘ _ STEP 4: How will you know you are doing what you planned? Step 5: What will you look for to determine if it is working?

Indicators of Implementation Indicators of Effectiveness

**Best Evidence Encyclopedia — high-quality evaluations of educational programs. www.bestevidence.org
**What Works Clearinghouse — source of scientific evidence for what works in education. _ies.ed.gov/ncee/wwc

an
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] Phase 3 - Plan Solution |

|Action Sequence R MATH ACTION SEQUENCE
o  8TEP 1: What is the problem? ... . STEP2: What will you do?
Student Achievement Area of Concern: Underlying Root Cause: Research Based Strategies/Best Practices:
Enter the next highest priority area of concern for Enter the root cause aligned to this concern from Enter what will be done to address this Root
MATH from Worksheet 9 Worksheet 10 Cause**
2. 2. 2.
= ==

Bl e ~ STEP 3: How will you get there? . -
What Needs to Be Done: Describe “What needs to be done” to By By What

implement this research based strategy/best practice. Whom? When? Resources?
2.A
2B

2C

STEP 4: How will you know you are doin 'whatm you g!ﬁamrmgd?

Stgg 5: Wha}mwill rou look for to determ'ngmifm it isﬁwgn‘j}{n ?

__ Indicators of Implementation o o Indicators of Effectiveness

**Best Evidence Encyclopedia — high-quality evaluations of educational programs. www.bestevidence.org
**What Works Clearinghouse — source of scientific evidence for what works in education. jes.ed.gov/ncee/wwc

27
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] Phase 3 - Plan Solution |

| Action Sequence

‘ ‘ ATTENDANCE/GRADUATION/PARTICIPATION/OTHER

_ STEP 1: What is the problem?

STEP 2: What willyoudo?

Student Achievement Area of Concern: Underlying Root Cause: Eﬁ;ﬁi\:ﬁggﬁﬁiﬂ ggﬁéiglzgﬁgg tl:;]:saﬁl)cot?:
Enter the area of concern from Worksheet 4 Enter the root cause aligned to this concern Cause™
1. 1. 1.
= =
- STEP 3: How will you get there? .
What Needs to Be Done: Describe “What needs to be done” to By By What
implement this research based strategy/best practice. Whom? When? Resources?
1A
1.B
1.C

Stgg 5: Wha}mygill rou look for to determ'ngwifm it isﬁwgn‘j}{n ?

_Indicators of Effectiveness _

**Best Evidence Encyclopedia — high-quality evaluations of educational programs. www.bestevidence.org

**What Works Clearinghouse — source of scientific evidence for what works in education. jes.ed.gov/ncee/wwc

School Name, District
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] Phase 3 - Plan Solution |

| Action Sequence

ATTENDANCE/GRADUATION/OTHER ‘

STEP 2: What willyoudo?

STEP 1: What is the problem?

Student Achievement Area of Concern: Underlying Root Cause se . 9 .
: . Enter what will be done to address this Root
Enter the area of concern from Worksheet 4 Enter the root cause aligned to this concern Cause**
2. 2. 2.
= [
, , - STEP 3: How will you get there? , , - ,
What Needs to Be Done: Describe “What needs to be done” to By By What
implement this research based strategy/best practice. Whom? When? Resources?
2A '
2.B
2¢C

Indicators of Implementation

Indicators of Effectivene

**Best Evidence Encyclopedia — high-quality evaluations of educational programs. www.bestevidence.org

*What Works Clearinghouse — source of scientific evidence for what works in education. _ies.ed.gov/ncee/wwc
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Phase 3 - Plan Solution

PROFESSIONAL DEVELOPMENT

| Action Sequence

List the Professional Development needed to implement the planned Action Sequences. Indicate whether the professional development is for Reading, Math, or

Other by checking the appropriate column. Complete the remaining columns.

STEP 6: What professional developmen

(=)}
Date/Time Topic/Focus/Purpose % % M Facilitator/Provider
When? 3 =8 By whom?
[v4

t is needed for implementation?

What changes in practice do you expect to see
as a result of the Professional Development?

y.¥al
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STEP 6: What professional development is needed for implementation?

(=]
Date/Time Topic/Focus/Purpose .§ % e Facilitator/Provider What changes in practice do you expect to see
When? 8= o By whom? as a result of the Professional Development?
4

44
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] Phase 3 - Plan Solution |

|Action Sequence || PARENTAL INVOLVEMENT

Directions: The School Improvement Plan must address parental involvement in the following ways:

FAMILY/PARENT NOTIFICATION

Describe the processes used for notifying parents of the school’'s AYP status. §1116(b)(3)(A)(vi) NCLB Requirements

 COMMUNICATION

Describe how school improvement efforts will be communicated to paréhts and the community. §1116(b)(3)(A)

. FAMILY SUPPORT & PARTNERSHIPS
Describe strategies to engage parents in supporting teachers to educate their children. §1116(b)(3)(A)(vi) and (viii

A9
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’ Phase 4 - Implement the Plan |

|Action Sequence

STUDENT ACHIEVEMENT MONITORING TOOL

Directions: Document how the effectiveness of the plan will be monitored using benchmark assessments (e.g-4Sight), formative assessments, or
other student data sources. Prior to plan submission, enter the monitoring tool and established checkpoint dates. Throughout implementation, enter
data and look for improvement at each checkpoint.

How will you measure effectiveness?

Checkpoint 1
Enter date

Monitoring tool:

Enter % or #

How will you measure effectiveness?

Checkpoint 1
Enter date

~Monitoring tool:

Enter % or #

How will you measure effectiveness?

Checkpoint 1
Enter date

Monitoring tool:

Enter % or #

Reading

Checkpoint 2
Enter date

Checkpoint 2
Enter date

Checkpoint 2
Enter date

Checkpoint 3 Checkpoint 4 Who will monitor?
© Enter date Enter date Name, Role
Checkpoint 3 Checkpoint 4 Who will monitor?
Enter date Enter date Name, Role
Checkpoint 3 Checkpoint 4 Who will monitor?
 Enter date Enter date Name,Role =

School Name, District
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Monitoring tool:

How will you measure effectiveness?

_ Checkpoint 1

Enter date

Enter % or #

How will you measure effectiveness?

Checkpoint 1
Enter date

Monitoring tool:

Enter % or #

How will you measure effectiveness?
M’onifo‘rin‘g tool:

Checkpoint 1

Enter date

Enter % or #

Math

Checkpoint 2
Enter date

Checkpoint 2
Enter date

Checkpoint2

- Enter date

Enter date

Checkpoint 3

. Enter date

Checkpoint4

Enter date

"""" Who will monitor?
Name, Role

Checkpoint 3

- Enter date

Enter date

Checkpoint 4

Who will monitor?
Name, Role

_ Checkpoint 3

Checkpoint 4
Enter date

Who will monitor?
Name, Role

School Name, District
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Attendance or Graduation/Participation

. - - Checkpoint 1 Checkpoint 2 Checkpoint 3 Checkpoint 4 Who will monitor?
How will you magsure sifeclivencss Enter date Enter date . Enter date Enter date Naime, Role
Monitoring tool:
Enter % or #
o : : Checkpoint 1 Checkpoint2 Checkpoint 3 Checkpoint 4 Who will monitor?
2
How will you measure effectiveness? Enter dale Enteidaie ' Enter dafe Enter date Name. Role
Monitoring tool:
Enter % or#
s . 3 Checkpoint 1 Checkpoint 2 Checkpoint 3 Checkpoint 4 Who will monitor?
2 !
= HOW Will youmeasure BHECIVere S5 ¢ Enter date Enter date Enler date Enter date Name, Role
Monitoring tool:
Enter % or #
Other
: . Checkpoint 1 Checkpoint2 =  Checkpoint 3 Checkpoint 4 Who will monitor?
?
i HOW WIII y(})qﬂmg’asure 4effer;t|veness i Enter date Enter date __Enter date Enter date Name, Role
Monitoring tool:
Enter % or #
. - - Checkpoint 1 Checkpoint 2 Checkpoint 3 Checkpoint 4 Who will monitor?
How will you measure effectiveness? Enter date Enter date - Enfer date Enter date Name, Role
Monitoring tool:
Enter % or #
. - Checkpoint 1 Checkpoint2  Checkpoint 3 Checkpoint 4 Who will monitor?
2
How will you measure effectivenessy Enter date Enter date __Enter date Enter date Name, Role
Monitoring tool:
Enter % or#
4E
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Bureau of Teaching and Learning Support Division of School District Planning and Continuous Improvement

Assurance for Additional NCLB Requirements for Title | School Improvement Plan *

The No Child Left Behind Act of 2001 requires that schools identified for Title | School Improvement include the items listed below in
their school improvement plan(s). This is a checklist to help Title | schools incorporate NCLB requirements into Getting Results!,
the state’s framework for school improvement planning. It is recommended that these components be built into the Design and
Delivery components of your school improvement plan.

The School District assures that the additional NCLB requirements for Title | School Improvement
Plans are included as indicated in the checklist below.

School District Superintendent / Designee Date

The School Improvement Plan for this Title | School, includes the following:

1. Incorporate strategies based on scientifically based research that will strengthen the core academic subjects in the school and
address the specific academic issues that caused the school to be identified for school improvement;

2. Adopt policies and practices concerning the school’s core academic subjects that have the greatest likelihood of ensuring that all
groups of students specified in Section 1111(b)(2)(C)(v) and enrolled in the school will meet the State’s proficiency level of
achievement;

3. Provide an assurance that the identified school will spend not less than 10% of the Title | funds made available to the school on
professional development activities;

4. Directly addresses the academic achievement problem that caused the school to be identified for school improvement;
5. Establish how funds will be used to remove schools from school improvement status;

6. Establish specific, annual, measurable objectives for continuous and substantial progress by each group of students specified in
Section 1111(b)(2)(C)(v) and enrolled in the school;

7. Describe how the school will provide written notice about the school improvement identification to parents of each student enrolled
in the school;

8. Specify the responsibilities of the school, the local educational agency and the State educational agency serving the school under
the plan;

9. Include strategies to promote effective parental involvement in the school;

10. Incorporate, as appropriate, activities before school, after school, during the summer, and during the extension of the school year;

11. Incorporate a teacher mentoring program.

AL
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Bureau of Teaching and Learning Support Division of School District Planning and Continuous Improvement

We (the undersigned) hereby certify that the school improvement plan for

(school name) in (school
district name) has been duly reviewed by a Quality Review Team convened by
the Superintendent of Schools and the Executive Director of our Intermediate Unit
(IU__), and formally approved by the district’'s Board of Education, per guidelines
required by the Pennsylvania Department of Education.

We hereby assure the Secretary of Education that the school improvement plan:
*Addresses all the required components prescribed by PDE;

*Reflects sound educational practices;

*Has local leadership at all levels to ensure successful implementation;

*Has a high probability of improving student performance and educational practices.

With this Assurance of Quality & Accountability declaration, we, therefore, recommend that the Secretary

of Education and PDE grant formal approval of the school improvement plan for (school name)
(school district name) for school-year.

Superintendent of Schools/CEO President, District Board of Education Executive Director, 1U__

Date Date Date

A7
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PROFESSIONAL DEVELOPMENT FOR SCHOOL LEADERS

Appendix A-4

ATIONAL INSTITUTE FOR
SCHOOL  EADERSHIP

Scientifically Rigorous Study Links Leadership Program
to Improved Student Learning

Pennsylvania Schools Led by NISL-Trained Principals Surpass Other Schools
in Student Achievement

The Effect of the Nationol Institule for School Leadership's Executive Development Program on S5chool
Performance Trends in Pennsylvania

In 2010, Old Dominion University released “The Effect of the National

Institute for School Leadership’s Executive Development Program on without good principals. It
School Performance Trends in Pennsylvania.” A quasi-experimental study

conducted by Dr. John Nunnery and colleagues, this report assesses the

effect of NISL’s Executive Development Program in 99 Pennsylvania - U.S. Secretary of Education
schools. The Executive Development Program provides job-embedded
training for principals at all stages of their careers. Researchers studied
how schools led by NISL-trained principals compared to other schools with
similar school performance and demographic profiles in mathematics and reading/English language arts
across a three-year period from 2005-06 to 2008-09. The proportion of tested students in NISL and
comparison schools that are economically disadvantaged ranged from 15.82% to 27.90%. To read the full
report, visit http: //www.nisl.net/pa-old-dominion-study-mar10.pdf

Arne Duncan

Key Findings
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PROFESSIONAL DEVELOPMENT FOR SCHOOL LEADERS

ATIONAL INSTITUTE FOR
SCHOOL  EADERSHIP

=  Schools led by NISL-trained principals outperform other schools in Pennsylvania. Researchers found that
the NISL schools had significantly higher proficiency rates in both mathematics and reading/English language
arts. For the 2008-09 school year:

N\ N\ N
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students profi
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= Program effects tend to accelerate over time. Increases in student proficiency were greater in the final year
of the analysis. Since half of the principals completed the program in 2007-08 and the other half not until 2008-
09, the impact on student achievement is likely to be even greater in subsequent years.

About NISL in Pennsylvania

To date, more than 1,500 principals have completed the program in Pennsylvania. This study looked at
the first 99 principals to complete the program. NISL is a critical component of Pennsylvania’s Inspired
Leadership Program, which is a statewide, standards-based continuing education program for school and
system leaders.

About NISL s Executive Developiment Program

To date, more than 4,500 school leaders have completed NISL's Executive Development Program in 14
states. Through online and face-to-face instruction over a 12- to 18-month period, the program emphasizes the
role of principals as strategic thinkers, instructional leaders, and creators of a just, fair, and caring culture in
which all students meet high standards. [ts primary goal is to ensure that the participating school leaders have
the knowledge, skills, and tools to be turnaround artists in low-performing schools or to be able to lead good
schools to great performance. Statewide programs are currently in place in Massachusetts, Minnesota,
Mississippi and Pennsylvania. District programs are ggrrently in place in New Hampshire, Maryland,
Texas, Colorado and Missouri. For more informationigout NISL, visit http: //www.nisl.net/about/.




Appendix A-5 May 1, 2010 - School District Update

DEPARTMENT OF EDUCATION

Q pennsylvania

Dear Superintendents:

Pennsylvania is ready to compete in the next round of Race to the Top to secure up to 5400
million for our students and our schools. While the U.S. Department of Education chose to
make just two state awards in Phase 1, Pennsylvania’s application was extraordinarily well
received. We were one of 16 states selected as finalists and invited to Washington, D.C.to
present our plan, and our proposal was ranked 7th among the 41 states that competed.

Pennsylvania is well positioned to win a Race to the Top award in Phase 2. Our strength
comes from your dedication and hard work that has produced great results for students,
and your willingness to commit to a bold agenda to deepen and accelerate our progress.
We have carefully analyzed the comments of our peer reviewers as well those of other state
applications to identify ways we can strengthen our position in Phase 2.If we work well and
closely together over the coming weeks, we can put Pennsylvania at the top of the Race

to Top list and secure resources that will make a tremendous difference in the lives of our
students.

Pennsylvania's Race to the Top Phase 2 application must be submitted by June 1,2010. As
you did this past winter, | am asking that you again lead a conversation in your community
about the opportunities Race to the Top offers.

L The requirements and expectations for participating districts in
Phase 2 will be identical to those in our Phase 1 application. The
120 participating districts from Phase 1 will not need to submit a
new MOU to evidence participation in Phase 2.

For districts which did not participate in Phase 1 by submitting
an MOU with all required signatures, we hope you will choose
to join us. The information attached explains the expectations
and requirements for participating districts. In order for us to
demanstrate to the U.S. Department of Education that we can
deliver on our commitments, MOUs for Phase 2 participation

will again require the signatures of the superintendent, school board
president and local teachers’ union president.

Since the district requirements are identical in Phase 1 as in Phase 2, there are no changes to
the addenda (including the MOU) sent to you originally on January 5, 2010,

= confinted

Race to the Top for Pennsylvania Schools 1
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May 1, 2010 - School District Update

= continued from previous page

You will see them attached again for your use and
reference.

This document outlines important next steps for
new districts that wish to join to our Race to the Top
application; here is a quick overview:

+  Fully review this document including the expectations
for participating districts outlined in Addendum 1
(see page 9);

* Set up meetings as soon as possible with your school
board and teachers'union leadership to discuss
these expectations;

« Attend and encourage your school board and union leader to participate in one or
all of the Race to the Top webinars (see schedule on page 7);

= Contact your PDE contact and/or local IU to ensure that your guestions are answered
and that you fully understand the expectations (see PDE contacts on page 8);

+  Submit your fully executed MOU to PDE for a participating district by May 21 (since
Pennsylvania's application must be submitted to the U.5. Department of Education
by June 1,2010).

In our on-going conversations with districts, we have found that many of you have
already begun planning for the reform efforts outlined in our proposal. We know that this
is the right work to do on behalf of Pennsylvania’s children. Let's make the most of this
opportunity and take the critical next steps to expand and accelerate the exceptional
work underway.

Sincerely,
= i
= T Sal~

Thomas E. Gluck
Executive Deputy Secretary

Race to the Top for Pennsylvania Schools 2
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May 1, 2010 = School District Update

Our Vision for Race to the Top

Race to the Top is an unprecedented opportunity

to accelerate our academic gains and deliver on our
commitment that all children in the commonwealth
have access to an education that prepares them to be
productive citizens and to succeed in a high-skills,
globally-competitive, and knowledge-based economy.
Pennsylvania will utilize these dramatic new resources
to implement school-based improvements never
before possible on such a broad scale and we are
prepared to hold ourselves accountable for the results
that really matter—greater student achievement,

Pennsylvania’s Race to the Top application builds
upon the sirategies and practices we have been using
in our schools that have resulted in the important

and significant gains in student achievement in recent
years. While we have learned that there is no silver
bullet in education reform, we know from our own
work that when specific behaviors and practices are
implemented and aligned in a comprehensive manner,
the result will be success for every child.

District Checklist for Race to the Top:

Fully review this document including the expectations for participating districts outlined in Addendum] (see page
9)

Set up meetings as soon as possible with your school board and teachers’ union leadership to discuss these
expectations

Atend and encourage your school board and union representative to participate in one or all of the Race to the
Top webinars (see schedule on page 7)

Contact your PDE contact and/or local IU to ensure that your questions are answered and that you fully
understand the expectations for participating districts (see PDE contacts on page 8)

Submit your fully executed MOLU to PDE for a participating district by May 21 (since Pennsylvania's application
must be submitted to the U.S. Department of Education by June 1, 2010)

Race to the Top for Pennsylvania Schools 3
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May 1, 2010 - School District Update

Commitment to Raising Student Achievement

NOTE: Participating Districts from Phase 1 will not

need to resubmit 2 new MOL for Phase 2.

School districts that choose to participate in
Pennsylvania’s Race to the Top application must
commit to implementing the set of activities and
reforms outlined in Addendum 1 (see page 9).

Most importantly, participating districts also commit
to delivering results--significant gains in student
achievement that will be measured and for which
districts will be held accountable. Pennsylvania has set
specific performance targets for schools and districts to
achieve by 2014. Targets for participating districts were
developed by extrapolating from the achievement
gains of the top 10 percent of districts in each of

the performance bands outlined below (see Table
1).This table also shows the levels of achievement that
participating districts will be expected to achieve. For
example, if a school district’s achievement is greater

than 50 percent advanced in math, its achievement
goal would be 66-90 percent. While these targets are
bold and will require significant reform efforts, they
are achievable and have been reached by many of our
districts.

Addendum 4 (see page 35) provides specific district
achievement targets. In addition, schools will be
expected to meet the school-level targets posted on the
PDE website at: http://www.portal.state.pa.us/portal/
server.pt/community/arra/17696/rttt/613085.

Upon receiving Race to the Top funds, the
participating districts will have 90 days from the date
of the award to submit a detailed, final scope of work
(SOW) describing how the district will implement
RTTT MOU requirements. It must include a detailed
budget, timeline and implementation plan. The SOW
must also outline your process for addressing changes
which might be required to your collective bargaining
agreement.

Table 1 :Delivering Results: Expected Student Achievement Improvement by 2014
Expected Improvement - Math Expected Improvement — Reading
today your In 2014, your If today your In 2014, you
hievement achievement achievement achievemen
level is* level will be level is* level will be
Advanced >50% advanced 66-90% Advanced >50% advanced 67-80%
20-50% advanced 53-69% 35-50% advanced 56-68%
<20% advanced 45-53% <35% advanced 34-57%
Above >70% proficient 86-99% Above >70% proficient 86-99%
praficlents. . so7o% proficient 79-92% pIOficients . . - 60 70% proficient 82-87%
<50% proficient 70-81% <60% proficient 66-78%
Below basic <10% below basic 0-3% Below basic <10% below basic 0-4%
10-20% below basic 2-6% 10-20% below basic 3-7%
>20% below basic 5-15% >20% below basic 3-21%
* Based on the district average for the 2009 PSSA
** Above proficient includes both proficient and advanced

Race to the Top for Pennsylvania Schools 4
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The Next Steps for Participating Districts

NOTE: Participating Districts from Phase 1 will not
need to resubmil a new MOU for Phase 2.

Superintendents of participating districts need to work
closely with the school board president and the local
teachers’ union president to review the state’s Race

to the Top goals so that these local education leaders
clearly understand the commitment that is being made
and the results that are expected.

This review should go beyond simply discussing the
mechanics of selected reforms and should also include
the academic gains that are expected as a result of

the reforms. The bottom line for our efforts must

be raising student achievement. (see district goals in
Addendum 4, page 35)

The Race to the Top proposal has outlined initiatives
and reforms that will be implemented at the state-level
and also requires activities to be implemented by:

While all participating districts must agree to
implement the set of reforms outlined in Addendum
I, you will note that participating districts with schools
in the turnaround initiative are required to implement
an additional set of activities outlined in Objective

5: Turning Around the Lowest Performing Schools
(Addendum I, see page 20).

Participating districts with one or more schools in

the turnaround initiative must agree to select and
implement one of the four school intervention models
for each of their schools in the turnaround initiative
(see Table 2 below). These models are defined in

the Race to the Top guidelines and include: (1)
turnaround; (2) transformation; (3) restart (4) school
closure (see Table 2 below).

The final scope of work for participating districts with
schools in the turnaround initiative must include in the
SOW the process and timeline to be used for selecting

the specific intervention model for each of the schools
in the turnaround initiative as well as the plan for
implementation.

* Participating districts; and

* Participating districts with schools in the turnaround
initiative.

Table 2 : Districts with Schools in the turnaround initiative must select one of four models
for turning around these schools

Overview of the required elements

Turnaround Hire a new principal-and replace at least 50% of the staff with highly effective teachers
Hire a Chief Turnaround Officer to support the principal
Implement a multi-measure evaluation system
Implement a rigorous, research-based curricula
Increase learning time
Use student data to inform and differentiate instruction
Provide appropriate socio-emotional supports
Transformation Similarto the turnaround model without the requirement of 50% staff turnover
Districts must agree to evaluate teachers using a multi-measure evaluation tool, reward school leaders,
teachers and staff who have increased student achievement and remove those who have not
Restart Convertthe schoolor close and reopen the school under a charter school operator, charter management

organization (CMO) or an education management organization (EMO)

Require the operator to meet most of the requirements under the turnaround model

School closure Close the school and send the students to a higher-performing school in the LEA

Monitor the performance of affected students

Race to the Top for Pennsylvania Schools 5
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The Benefits of Being a Participating District

Each of Pennsylvania’s 500 school districts will benefit upon the Title I Part A funding formula and ranging
from the resources and tools PDE will make available from hundreds of thousands of dollars for smaller
using Race to the Top grant funding, but only districts to millions of dollars for larger ones.
participating districts will share directly in Race to the
Top funding in exchange for implementing certain
reforms.

The table below outlines the possible range of funding
available to participating school districts, based upon
the assumption that 150 districts will formally join
Should Pennsylvania receive $400 million in Race to Pennsylvania’s application:

the Top funding, at least $200 million will be shared

among participating districts, with allocations based

Table 3 : Potential award to districts if 150 districts participate, and PDE receives a
total RTTT award of $400 million

Estimated allocation to districts based on size and Title | allocation formula

istrict Title | Par

A grant levels (current year onl

Schools inthe
Number of students Basic, Targete Basic, Targeted turnaround
in distri 1G, Concentration EFIG only Basic only S R
initiative will
Greaterthan 10,000 $3 millionto S1millionto $300,000 to receive an
$8 million $4 million $1 million Sdditional
5,000 =10,000 S1tmillion to $500,000to $150,000to 5700 = $900 per
$3 million $1 million $500,000 student not
2,500 - 5,000 $500,000 to $200,000to $100,000to included in
$1.5 million $500,000 $200,000 this table®
Lessthan 2,500 $200,000 to $100,000to $100,000to
$600,000 $300,000 $150,000

! Allocations are based on assumptions about the number of participating districts, the potential award amount to Pennsylvania
and the method PDE will use to distribute funds; allocation levels are preliminary and are subject to change

2This table does not apply for Philadelphia and Pittsburgh

3 Districts with schools in the turnaround initiative that receive school improvement funds are expected to supplement RTTT
funding with Sl funding to pay for initiatives in turnaround schools

In addition to the funding received through Race allocation are expected to supplement Race to the

to the Top, school districts will also be expected to Top funding to pay for reform efforts in schools in the
leverage other federal and state funding sources RTTT turnaround initiative. Other funds which can be
available for the same and/or complementary leveraged to support Race to the Top activities include
reform strategies targeted in the Race to the Top. Pennsylvania’s Accountability Block Grant program
In particular, districts that receive funds from and the Education Assistance Program.

Pennsylvania’s ARRA Title I School Improvement

Race to the Top for Pennsylvania Schools 6
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Mandatory Information Sessions

NOTE: Participating districis from Phase | will
not need to resubmit a new MOU for Phase 2 and

therefore are NOT required to attend the information
Sessions,

The requirements for participating disiricts are serious
and extensive. To ensure that districts are fully aware
of these requirements, the superintendent of a district
that wants to participate in Race to the Top MUST
attend one of the following:

Superintendents of districts with schools in the
turnaround initiative:

Attend an in-person session on Wednesday, May 12,
2010, This meeting will include a detailed review

of the requirements for districts with schools in the
turnaround initiative. Location and specific time will
be determined based upon the districts interested.
You may want consider inviting your teachers’ union
as well as the school board president to attend as

well, Send an email to RA-RaceMOU @state. pa.us by
Monday, May 10 so that we can schedule for the May
12 session.

Superintendents of all other districts considering
RTTT participation:

Participate in one of the following two webinar
sessions. You will access the webinars through www.
pdewebinars.org. Locate the event entitled *Race

to the Top = School District Session,” click on the
Webinar Description button, and then click on

the Register button. Advanced regisiration is not
neccﬁsar}',

Webinar #1 : May 5, 2010, 12 - 1 PM
Webinar #2: May 6, 2010, 2:30 - 3:30 PM

Race to the Top for Pennsylvania Schools 7
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Memorandum of Understanding

NOTE: Participating districts from Phase 1 will not

need to 1esubmit 2 new MU for Phase )

Districts wishing to participate in Race to the Top
must submit a formal memorandum of understanding
(MOU) no later than 5 PM on May 21. This MOU is
Addendum 2 (see page 24) for participating districts
and Addendum 3 (see page 29) for participating
districts with schools in the turnaround initiative

(see page 29). All MOUs must be signed by the
superintendent, the local school board president and
the local teachers’ union president.

The MOU includes a preliminary scope of work
that outlines the specific areas of reform the district
is committed to pursuing. For districts with schools
in the turnaround initiative, this is work described in
Exhibit 1 to Addendum 3 (see page 32). For all other
participating districts, this work is described in detail
in Exhibit 1 to Addendum 2 (see page 28).

The U.S. Department of Education has set a firm
deadline of Tuesday, June 1 for states to file their Race
to the Top applications. Each participating district’s
memorandum of understanding must be included in
the formal state application.

Remember, MOUs must be received by PDE no
later than 5 PM on May 21, 2010, The MOU can
be received by e-mail (please scan and send),
postal service or private delivery service (FedEx,
UPS, etc.).

MOls ean be e-mailed to

RA-RaceMOU(@state.pa.us or mailed to:

Jackie Achey, RTTT

PA Department of Education
303 Market Street, 10th Eloor
Harrisburg, PA 17126-0333

May 1, 2010 - School District Update

Because of this, it is critically important that you
submit your MOU to the Pennsylvania Department of
Education no later than 5 PM on May 21. There will

be no extension of this deadline.

While the Department is committed to working with
any interested districts in having them become a part
of Pennsylvania’s Race to the Top application, we will
not be able to accommodate any requests to join as a
participating district after May 21. Moreover, because
the time frame between May 21 and June 1 includes
the Memorial Day holiday weekend, districts are
encouraged to submit their MOUs as far in advance of
the May 21 deadline as possible.

Have Questions about Race to the Top?

The Pennsylvania Department of Education stands
ready to provide assistance as districts engage in local
conversations to determine whether your district will
take advantage of this tremendous opportunity. Please
call upon us with questions and let us know any way
that we can be helpful to you.

Please e-mail ra-pde@state.pa.us or call:
1Us 1 through 15: Jennifer Cleghorn at #717.214.5433
1Us 16 through 29: Beth Olanoff at #717.783.6828

Race to the Top for Pennsylvania Schools 8
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January 5,2010 - School District Update
(For use in Phase 1 and Phase 2)

Addendum 1 - Pennsylvania Race to the Top
Requirements for Participating Districts

Objective 1: SAS and the Use of Data

Pennsylvania will further strengthen and expand the
use and understanding of the standards-aligned system
(SAS) and the data systems to support it. Such a system
will enable district leaders, educators and classroom
teachers to utilize and develop a coherent set of well
aligned tools to directly target instruction to meet the
academic and the social-emotional needs of individual
students.

Effective use of SAS and a system of real time student
level data promotes educational achievement because:

Students and their parents will have an accurate
picture of students’academic and social-emotional
strengths and weaknesses;

Teachers will know exactly where to target
additional instructional and social-emotional
support and have access to high-quality tools and
resources;

Leaders will understand if there is a school-,
district-, or postsecondary institution-wide issue
that needs attention or promote an effective
practice that could be spread more broadly;

PDE and IUs will be able to provide direct
support and resources where they need to be
deployed; and

Policymakers will clearly understand where
spending is having the most impact.

The state will take appropriate action to align the
model system of assessments to the final common
core standards when adopted in Pennsylvania and will
also develop and institute a system for appropriate
assessment of all kindergarten children through the
Pennsylvania Kindergarten Early Learning Network.

The following provides the specific required activities
for participating districts to ensure that teachers and
leaders are expanding the use of SAS and making the
best use of an appropriate data system and the data
available to them.

Required Activity 1: Implement a high quality
curriculum that is aligned with standards,
assessments, curriculum framework,
instruction, materials and interventions.

Participating districts will be responsible for:

Crafting a strategic and coherent approach to
these six elements of the standards aligned

system that is consistent with the definitions and
descriptions of these elements on the SAS portal at
www.pdesas.org.

Aligning all district instructional materials and
resources to the most granular level available
(eligible content in the assessed content areas and
standards-level in the non-assessment content
areas).

Building time into the schedule for teachers to
participate in collaborative learning such as peer-
to-peer observations and teaming within and
across grade levels that includes the use of SAS
online tools; and

Providing additional supports to teachers in the
use of SAS activities such as assigning mentors to
staff needing additional assistance.

The Pennsylvania Department of Education will create
voluntary training for district staff in curriculum
mapping, delivery and evaluation of the alignment of
all resources.

Required Activity 2: Implement a system
of assessments with capacity to inform
instruction on timely and regular basis.

Participating districts will utilize a coherent multi-

level system of assessments that is fully aligned

with standards and informs instruction on a regular
basis. Levels of assessment must include summative
assessment, including but not limited to the PSSA and
Keystone Exams, when available, formative, benchmark
and diagnostic assessments. Examples of benchmark
assessments include 4Sight, Acuity, and Assess2Know.
Examples of diagnostic assessments include DRAs,
running records, GRADE and GMADE. Districts may

Race to the Top for Pennsylvania Schools 9
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January 5,2010 - School District Update
(For use in Phase 1 and Phase 2)

Addendum 1 - Pennsylvania Race to the Top
Requirements for Participating Districts - continued

Objective 1: SAS and the Use of Data - continued

utilize the tools and resources as part of their system
of assessments, which are available at PDE’s Standards
Aligned System portal or develop their own system so
long as it meets the same requirements.

Participating districts will be required to describe their
system of assessments and how data from assessment
will be collected, reviewed and used by teachers to
inform and differentiate instruction and implement
aligned interventions.

Required Activity 3: Implement a system to use
real time student data to identify students at
academic risk in grade 6 and above.

The state will develop a model Early Warning System
that collects various elements of data which are
predictive indicators of students who may be at risk for
academic failure. Participating districts may adopt the
state model or develop their own model which meets
required standards. An early warning system must do
the following:

Collect diagnostic, benchmark and summative
assessment data as well as data on attendance,
discipline, grades and credit accumulation;

Generate a“watch list” of students with at-risk
indicators before school starts in September each
year;

Update the “watch list” on a quarterly basis with
progress of students on the list and addition of
new students with at-risk indicators;

Identify and implement interventions for students
on the “watch list” to address the problems
identified by the at-risk indicators with particular
emphasis on credit recovery interventions for
high school students who fall behind in credit
accumulation;

Monitor the performance of each school in the
district at improving the performance of students
identified with at-risk indicators and identify
schools having success and schools that need
additional help;

Race to the Top for Pennsylvania Schools
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Generate automatic alerts e.g. e-mails, text
messages or phone calls to parents, teachers and
administrators when at risk indicators occur such as
specified number of unexcused absences, string of
poor test scores, second behavioral report, falling
behind in credit accumulation;

Generate weekly reports for teachers and
administrators of students showing early signs of
risk of academic failure; and

Connect output from the early warning system
to the state’s Response to Intervention (RTII)
framework to assist teachers in identifying the
most appropriate interventions based on the
reported data.

Required Activity 4: Implement a SIS that
provides real time student data and can
communicate with PIMS.

Pennsylvania will establish a voluntary statewide,
real-time model Student Information System

(SIS) which will enable efficient and effective
communication with the Pennsylvania Information
Management System (PIMS). PDE will convene a
steering committee of PDE staff, identified state-wide
organizations, and participating district representatives
to identify system requirements, assist in drafting an
RFP through which a vendor will be selected for system
development as well as training of schools, districts and
IUs on the use of the SIS. PDE will allocate Race to the
Top state funds for the one-time design and purchasing
costs of the voluntary SIS, school and district data
cleaning and conversion, and school and district staff
training. Schools and districts who choose to adopt

the voluntary SIS will be responsible for the annual
maintenance costs and service level agreements.

Required Activity 5: Provide collaborative time
for teachers to review real time student data to
drive instruction.

In addition to developing a model early warning
system, the state will also develop a set of model
routines and tools that facilitate review of data and
data informed decision making at the classroom, school
and district level and identification and implementation
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Objective 1: SAS and the Use of Data - continued

of appropriate interventions. Data routines and tools
are for the purpose of assisting teachers to differentiate
instruction and help advanced students accelerate
their learning and help struggling students catch up.
Participating schools and districts must adopt these
model data routines and tools or develop their own
routines and tools that accomplish the same purpose
of providing teachers and leaders with collaborative
time to review student data and then to use that
data to identify and implement appropriate, targeted
interventions.These routines will include:

Conduct staff data review meeting one week
before the new school year facilitated by the
leadership data team. During the meeting teachers
will:

— Review the prior-year’s summative assessment
data for their incoming students, segment their
students by performance and identify high-need
students

— Be trained on the use of the diagnostic reports
on the SAS portal so that diagnostic assessments
can be administered within the first week of
school and be used to customize instruction
for each student segment by integrating the
appropriate instructional strategies, learning
progressions, and academic interventions

- Be trained in the appropriate instructional
interventions to respond to specific deficiencies
or needs identified by the data;

— Collectively review school-level and grade-level
data to identify issues and devise and implement
action plans to address the issues.

Conduct staff data review meetings with all staff

at least quarterly during the school year led by

the school’s leadership team.The meetings will

be seminars organized each quarter (or after the

release of interim assessment results) and time for

these meetings will qualify as an ACT 80 activity.

During the meetings staff will:

- Discuss the previous quarter’s data and
evaluate the outcomes of various action plans/
interventions;

— Review the quarterly early warning system report

to assess the effectiveness of interventions in
helping at-risk students;
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— Devise new action plans for newly identified and
previously identified at-risk students;

— Review and discuss the school’s goals articulated
in its school improvement plan, and use data
to assess whether the school is on track to
achieving the goals; and

- Identify new targets and share strategies for the
upcoming quarter

Conduct bi-weekly leadership data team
meetings where the school leadership team and
instructional coaches will:

— Use the early warning system data to identify
at-risk students and devise strategies and
interventions to respond to student specific
needs;

— Focus on school-wide issues identified during
the quarterly reviews by using school-level data
to track performance; and

— Develop agendas and materials that will guide
teacher collaborative planning time and make
the time spent more effective

Provide for weekly teacher collaborative
planning time facilitated by instructional coaches
or data facilitators where:

— Grade-level teachers review at-risk students
flagged by the early warning system, discuss the
specific needs of such students and collaborate
in the development of appropriate intervention
strategies;

— Subject matter teachers discuss common
challenges they face with teaching specific
portions of the curriculum;

- Coaches help teachers with instructional
strategies for specific objectives and share
effective classroom practices that help improve
outcomes

PDE will work with a vendor that specializes in
developing tools for utilizing data in this manner.The
vendor will be identified through an RFP process.



January 5,2010 - School District Update
(For use in Phase 1 and Phase 2)

Addendum 1 - Pennsylvania Race to the Top
Requirements for Participating Districts - continued

Objective 2: Human Capital Pipeline

Pennsylvania’s strategy for ensuring the equitable
distribution of effective teachers includes activities at
both the state level and within participating districts
and charter schools. At the state level, activities will be
directed to increase the number of effective teachers,
especially in subject matter shortage areas and in high
need schools. Participating districts and charter schools
will need to ensure they have human capital plans to
attract and retain effective teachers and principals and
to distribute them equitably across all schools and
classrooms.

Required Activity 1: Develop a human capital
plan to identify strategies based on district
or school needs to attract and retain effective
teachers, limit teacher vacancies, staff hard-
to-staff subjects, and address the equitable
distribution of highly effective teachers.

Participating districts and charter schools will be
required to develop a human capital plan that identifies
the district or charter school’s strategies for attracting
and retaining effective teachers and leaders and to
report the distribution of effective teachers across
their schools and classrooms. In addition, schools

and districts which are determined to lack equity in
distribution of effective teachers among their lowest
performing schools and schools that are high minority
and high poverty will be required to develop Teacher
Equity Plans as part of their RTTT Implementation Plan
and also part of their Strategic Plan.

The human capital plan will be required to include
specific elements described in guidance to be issued by
the state, developed in collaboration with appropriate
stakeholders including representatives of teachers
unions, which elements may include:

Identification of the specific skills and
competencies incoming teachers should be able to
demonstrate;

Induction strategies for new teachers and for
teachers new to the district;

Plans to develop a career ladder and/or
compensation incentives, if any;

The hiring and placement of teams of teachers
together in a cohort model;
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Assisting teachers in taking advantage of state-
provided professional development opportunities
in hard to staff and high rigor subjects;

Incentives for teachers and leaders who pursue
specific types of professional advancement

linked to increased student achievement (e.g.
National Board Certification, Advanced Placement
certification, Reading Recovery teacher or teacher/
leader certification)

Partnerships with IHE teacher preparation
programs for districts or schools to offer enhanced
student teacher placements with highly effective
supervising teachers; and

Measurable outcomes of plan elements.

In addition, participating districts and schools will

be required to adopt a common application for
prospective teachers in order to facilitate the state wide
online marketplace to be developed by the state. (See
below under State level Activities).

Required Activity 2 (optional): Provide signing
and retention bonuses for effective teachers
and principals in hard to staff schools and
subject areas.

Strategies available to districts to enhance equitable
distribution of effective teachers include paying
bonuses to teachers in hard-to-staff subjects and

for moving to high need schools. Bonuses payments
can be back loaded to the end of four or five years to
facilitate teacher retention.

Required Activity 3 (optional): Adopt a
career ladder for promotion, compensation,
and advancement of teachers based upon
responsibility and other factors including
student growth.

Development of a career ladders allows teachers to
pursue a variety of positions throughout their careers
- teacher, mentor and master teacher — depending
upon their interests, abilities and accomplishments.
As teachers move up the ranks, their qualifications,
roles and responsibilities increase — and so does their
compensation.This allows good teachers to advance
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Objective 2: Human Capital Pipeline - continued

professionally without having to leave the classroom.
It also creates expert teacher leaders within schools to
provide support to other teachers.

Participating districts and charter schools, in
collaboration with local unions as appropriate, may
use teacher and principal evaluation results to develop
individual goals and learning plans for all educators
and link them to professional opportunities and
additional compensation along a well-specified

career ladder.

PDE will assist participating districts and charter
schools by creating a model career ladder in
collaboration with appropriate stakeholders that will
include traditional rungs, such as advancement to team
leaders, coaches, and district positions. The model will
also include non-traditional rungs such as induction
mentor, student teacher supervisor and master teacher.

State level activities:

A key strategy at the state level will be to develop
statewide recruitment and alternative certification
initiatives.The state will implement Teach for PA, a
statewide centralized program to provide schools
and districts with high-quality teachers for high-need
subjects and schools through statewide marketing, a
centralized application process, matching teachers with
schools and districts, and facilitation of certification
and program evaluation. Teach for PA will provide
seed money to the following alternative certification
programs:

Add-on certification: For certified teachers
needing additional certifications (e.g., English
teacher moving to Special Education).

Residency certification: For candidates with more
than 5 years of work experience who meet content
requirements (e.g., BA in Biology). Candidate
completes 4 months of coursework and spends
one year in residence with a highly effective
teacher.
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Internship Certification: For candidates with less
than 5 years of work experience or without content
coursework. Candidates are in classroom full-time
while earning their certification through one of

37 IHE programs around the state. Includes rural
intern certification comprised of virtual coursework
with on-site field component.

Turnaround Academies: For certified and
uncertified teachers wanting to teach in
turnaround schools. Candidates are trained
through a rigorous one-year residency program in
a turnaround school.

Scholarship Program: For high performing high
school students from high-need schools who
become certified to teach and agree to teach in
high-need schools for 4 years in exchange for
college tuition support.

Participating districts will have an opportunity to
partner with the state to implement these activities
in their district, including development of local
turnaround academies.

In addition, the state will also streamline the
certification process for out of state teachers by making
requirements more relevant, using an interactive on-
line program to guide teachers through requirements,
and expediting the process for out-of-state teachers
wanting to teach in high needs schools and subjects.

The state will also develop a state wide online
marketplace where teaching applicants can fill out
one standard application and easily apply for multiple
positions. School and district staff will be able to view
the statewide applicant pool and search by specific
requirements as positions open.The state will also
monitor the distribution of highly effective teachers
and principals and deploy supports as appropriate.
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Objective 3: Multi-measure Evaluation

Addendum 1 to Secretary Zahorchak’s letter to
superintendents on December 4, 2009 listed four
specific “proposed activities” for participating districts
relating to the primary objective of “multi-measure
evaluation.” Set forth below is additional detail about
each of these activities so participating districts and
charter schools can understand exactly what is required
by taking part in Pennsylvania’s Race to the Top
application.

Multi-measure Teacher Evaluations

Required Activity 1. Develop and implement a
multi-measure evaluation system for teachers
that takes into account data on student growth
as a significant factor and is designed and
developed with teacher involvement.

Upon the awarding of a Race to the Top grant, the
state will convene a steering committee to develop a
model teacher evaluation system which is expected
to be ready for a pilot by January 1,2011.The steering
committee will include representation of district
leadership, Intermediate Units, teachers’ unions and
other appropriate stakeholders.

Participating districts and charter schools may choose
to adopt the state model, or adapt it with variations;
participating districts and charter schools may also
choose to develop their own evaluation system which
must be approved by PDE. In the spring of the 2010-
2011 school year, the state model evaluation system will
be piloted in select districts. Professional development
on the implementation of the new evaluation system
will begin statewide for all participating districts and
charter schools in the summer of 2011.

All participating districts and charter schools must
begin implementation of a Race to the Top teacher
evaluation system beginning in September 2011, using
either the state model or a district developed model
that has been approved by PDE.
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Both the state model and district specific systems must
meet the standards for teacher evaluation systems set
forth in our Race to the Top application. For teachers,
these standards include:

Utilizing multiple measures for evaluation that

include at least the following;

- Planning and Preparation (e.g., Setting
instructional Outcomes, knowledge of resources
and planning coherent instruction)

— Classroom Environment (e.g., establishing
a culture for learning, managing classroom
procedures and managing student behavior)

- Instruction (e.g., engaging students in learning,
using assessments to inform instruction and
demonstrating flexibility and responsiveness)

- Professional Responsibilities (e.g., reflecting on
teaching and student learning, keeping accurate
records and appropriate communications with
families)

— Student Growth (student achievement gains
through a range of assessments both quantative
and qualitative)

For each measure in the evaluation system,
creating a transparent rubric by which teachers’
progress will be evaluated.

Providing for five levels of evaluation ratings.The
ratings will be aligned with years of experience and
expected performance as defined in the evaluation
system. Educators will receive one of the following
five ratings:

- Entry

- Emerging

— Achieving

- Highly Effective 1

- Highly Effective 2
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Objective 3: Multi-measure Evaluation - continued

Required Activity 2. Conduct annual
evaluations of teachers that include timely
and constructive feedback and provide data
on student growth for students, classes and
schools.

As part of the formal evaluation, teachers will be rated
as described above, and placed in one of two tracks for
the following review period: the growth track or the
improvement track.

The purpose of the growth track is to collect
information which will result in professional growth
by allowing the teacher to progress toward mutually
developed goals. For teachers in the growth track,
principals or other trained evaluators will conduct at
least two formal observations per year and complete
an annual summative evaluation. The principal and
the teacher will prepare and sign a development plan
for the teacher. As part of creating and informing the
development plan, principals will provide and discuss
appropriate student growth data with teachers.

Teachers who have underperformed the effectiveness
level expected based on their years of experience and
qualifications are put into the improvement track. For
teachers placed in the improvement track, the principal
will design an improvement plan for the teacher

with specific goals and benchmarks. For teachers in
the improvement track, principals or other trained
evaluators will conduct two formal evaluations per
year. Each evaluation period will include two formal
observations as well as informal observations as
needed.

Teachers in the improvement track will earn ratings of
“Satisfactory,” “Shows Improvement” or “Unsatisfactory”
as required in the school code. A“Satisfactory”rating
means the individual has attained the level expected
in the growth track and satisfactorily completed their
improvement plan and will return to the appropriate
growth status. If the teacher receives two consecutive
“Unsatisfactory” ratings after being placed in the
improvement track, they may be dismissed according
to State statute and collective bargaining contracts
using fair and transparent procedures.
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Required Activity 3. Provide training to all
teachers on effective use of the evaluation
system.

During the school year 2010-11, the state led evaluation
steering committee will work with Intermediate Units
to design and implement a statewide roll out of the
model evaluation systems for teachers and principals
including professional development at state expense
for teachers, principals and superintendents in how
best to implement and utilize the model system.
Participating districts and charter schools that develop
their own plan must also provide teachers and
principals with professional development on how best
to implement and use their evaluation system.The
training plans will provide for ongoing coaching and
development in addition to initial training.

Required Activity 4. Use evaluations to inform
decisions regarding professional development,
compensation, promotion and retention,
tenure and removal of ineffective teachers
after ample opportunity to improve.

Results of evaluations are to be used to inform the
professional development of teachers both individually
and in teams or groups. Evaluations will highlight

what skills need improvement; targeted professional
development can then focus on how to improve those
specific skills.

As described above, principals will work with
teachers in the growth track to create an annual
development plan, and principals will work with
teachers in the improvement track to develop an
annual improvement plan.

Districts must develop a plan for how the teacher
evaluation process will be used to identify highly
effective teachers for additional responsibilities
and/or additional compensation.
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Specific opportunities and compensation levels
for teachers designated highly effective must be
collectively bargained at the local level but may
include:

Pay supplements or increases for highly effective |
teachers and highly effective Il teachers who choose
to take on additional responsibilities, or highly
effective teachers who work in high needs schools

Group performance compensation
(e.g., grade level, school)

Multi-measure Principal Evaluation

Required Activity 1. Develop and implement a
multi-measure evaluation system for principals
that takes into account data on student growth
as a significant factor and is designed and
developed with principal involvement.

Upon the awarding of a Race to the Top grant, the
state will convene a steering committee that includes
principals and teachers to develop a model principal
evaluation system that is expected to be completed
by January 1,2011. Participating districts may choose
to adopt the state model, or adapt it with variations;
participating districts may also choose to develop their
own evaluation system which must be approved by
PDE.School year 2010-11 will be a time for training
and professional development on implementation of
a principal evaluation system. All participating districts
must begin implementation of a Race to the Top
principal evaluation system beginning in September
2011, using either the state model or a district
developed model that has been approved by PDE.

Both the state model and district specific Principal
evaluation systems must meet include the following:

Core Standards:

The leader has the knowledge and skills to think
and plan strategically, creating an organizational
vision around personalized student success.

The leader has an understanding of standards-
based systems theory and design and the ability to
transfer that knowledge to the leader’s job as the
architect of standards-based reform in the school.
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The leader has the ability to access and use
appropriate data to inform decision-making at all
levels of the system.

Corollary Standards:

The leader knows how to create a culture of
teaching and learning with an emphasis on learning.

The leader knows how to manage resources for
effective results.

The leader knows how to collaborate,
communicate, engage and empower others
inside and outside of the organization to pursue
excellence in learning.

The leader knows how to operate in a fair and
equitable manner with personal and professional
integrity.

The leader knows how to advocate for children
and public education in the larger political, social,
economic, legal and cultural context.

The leader knows how to support professional
growth of self and others through practice and
inquiry.

Required Activity 2. Conduct annual
evaluations of principals that include timely
and constructive feedback and provide data
on student growth for students, classes and
schools.

The model system and any district developed systems
will provide for at least annual formal evaluations of
principals. For principals working on an Administrative
| certificate, evaluations shall be at least twice annually.
Principal evaluations are to be conducted by their
superintendent or direct supervisor, e.g. regional
supervisor and will be based on competencies
included in the Pennsylvania Inspired Leadership
Program as well as student growth data. Evaluation
input will include progress against an individual’s
annual performance plan and goals developed jointly
between principal and superintendent, superintendent
observations, student achievement, teacher surveys
and self-assessment. Student Growth Data will include
student achievement gains through a range of
assessments both quantitative and qualitative for the
principal’s school.
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Like the teacher evaluation system, the principal
evaluation system will have multiple ratings that can be
used to identify ineffective principals as well as highly
effective principals for additional responsibilities, e.g.
leading high needs school, acting as PIL facilitators,
principal mentors and, potentially, earning higher
compensation. Evaluation will result in identification of
one of five levels of principal “effectiveness™

Residency
Induction
Emerging
Achieving
Highly effective

Principals who have underperformed the effectiveness
level expected of them are put into the improvement
track. They will receive an improvement plan with
specific goals and benchmarks. If the principal receives
two unsatisfactory ratings, they may be dismissed
according to State Statute using fair and transparent
procedures.

Required Activity 3. Provide training to all
principals on effective use of the evaluation
system.

During the school year 2010-11, the state led evaluation
steering committee will work with Intermediate

Units to design and implement a statewide roll out

of the model evaluation systems for teachers and
principals including professional development for
teachers, principals and superintendents in how

best to implement and utilize the model system.The
training plan will provide for ongoing coaching and
development in addition to initial training.

Required Activity 4. Use evaluations to inform
decisions regarding professional development,
compensation, promotion and retention.

Principals will be evaluated each year by the
superintendent, have post-evaluation conversations
with their superintendent and be required to submit an
individualized development plan. Effectiveness levels
will be based on achievement of the performance plan,
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which includes student growth objectives, and yearly
goals. Principals identified as “ineffective” will have an
improvement plan designed by their superintendent
with semi-annual goals. Principals will have quarterly
reviews and semi-annual evaluations. Principals
identified as “unsatisfactory” for two consecutive
evaluations can be dismissed. Principals working on an
Administrative | certificate whose schools fail to show
improved student growth for two consecutive years will
not be recommended for an Administrative

Il certificate.

State Collection and Publication of Teacher
Evaluation Data

Reporting requirements of the ARRA State Fiscal
Stabilization Fund grant require the state to collect data
on the evaluation systems of all LEAs and make the
following information “publicly available”:

A description of the systems used to evaluate the
performance of teachers and the use of results
from those systems in decisions regarding teacher
development, compensation, promotion, retention
and removal (This will be summary data. No data
that could identify any individual will be made
publicly available.)

Whether the systems used to evaluate the
performance of teachers include student
achievement outcomes or student growth data as
an evaluation criterion.

If the district’s teachers receive performance
ratings or levels through an evaluation system, the
number and percentage of teachers rated at each
performance rating or level.

If the district’s teachers receive performance
ratings or levels through an evaluation system,
whether the number and percentage of teachers
rated at each performance rating or level are
publicly reported for each school in the LEA.
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Objective 4: Professional Development and Training

Pennsylvania has identified the knowledge and skills
that successful teachers, principals and other school
leaders need to improve student achievement, and the
Department of Education has created a comprehensive
system of preparation, induction, and continuing
professional education to build those competencies.
Building on the success of the Pennsylvania Inspired
Leadership Program, the commonwealth will create

a coherent approach to professional development

for teachers as well as leaders. Recognizing that the
best professional development is job-embedded and
designed to change practice, Pennsylvania’s system will
ensure that all professional development activities for
teachers are linked to classroom practice and the needs
of teachers both individually and in groups as identified
by the evaluation system. Likewise, professional
development activities for principals will be linked to
those needed leadership practices identified in the
evaluations.

Required Activity 1: Provide professional
development to teachers and principals based
upon the needs evidenced by teacher and
principal evaluation results

Through the multi-measure evaluation system
described in Primary Objective 3, principals in
participating district schools and charter schools will:

In collaboration with teachers on the growth track,
create an individual development plan for teachers
on the growth track based on the results of the
teacher’s evaluation;

Create an individual improvement plan for teachers
on the improvement track based on the results of
the teacher’s evaluation;

Establish school-wide professional development
based upon the needs of the teachers as identified
in the individual development/improvement plans;
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Create a system of supports that provides teachers
with the opportunity to learn new skills and

practice them in the classroom with guidance from
the principal, mentors, master teachers or coaches;

Ensure that the professional development and
training opportunities detailed in the plans of
individual teachers and the group plan directly
meet the teachers’ needs as described in
evaluations;

Be responsible for ensuring that the professional
development plans of individual teachers and the
group plan are fully implemented; and

To the extent possible, identify effects on student
achievement, engagement or other student related
factors or particular professional development
activities.

PDE will develop an online rubric to assist teachers

and principals in matching professional development
opportunities to specific individual needs and interests
as identified in teacher professional development plans.
For principals, Act 45 core and corollary standards

are mapped to Pennsylvania Inspired Leadership

(PIL) programs via an electronic rubric, so principals

can clearly see what professional development

is suited to specific needs identified through the
evaluation process. Principals identified as “in need

of improvement” will have an improvement plan
designed by their superintendent with semi-annual
goals and a professional development plan set forth.

All professional development programs will include
job-embedded activities that are designed to address
the specific areas of improvement identified through
the evaluation. Mentors may be assigned by the district
to guide and support the principal in implementing
identified improvements.
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Objective 4: Professional Development and Training - continued

Required Activity 2: Provide professional
development to all district instructional staff

on effective instructional practices including:

the use of data and systems of assessment to

differentiate instruction; providing high rigor
coursework; SAS tools and resources; Response

to Instruction and Intervention; systems to

identify students at risk; and development of

Individual Learning Plans.

Participating districts and charter schools will:

Provide training to their instructional staff on
their systems of assessment and their use in
differentiating and customizing instruction
based upon student needs and integrating the
appropriate instructional strategies, learning
progressions, and academic interventions;

Provide training to their instructional staff on the

SAS (including the SAS portal);

Build time into the schedule for collaborative
learning such as peer-to-peer observations and
teaming within and across grade levels that
includes the use of model SAS online tools or a
similar instructional improvement system;

Provide supports such as assigning mentors to

staff needing additional assistance in utilizing the

instructional improvement system;

Implement systems to identify students at

risk and align student needs with high quality
intervention such as the Response to Instruction
and Intervention (RTII) framework;

Provide professional development to high school
teachers in providing high rigor coursework; and

Train on the development of Individual Learning
Plans.
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Required Activity 3: Ensure that district
professional development plans and policies
align with Race to the Top strategies and
requirements.

Professional development expenditures of all
participating districts will be aligned with the Race
to the Top activities and the district professional
development plan.

Review the district professional development

plan and policies to ensure there are no barriers

to teachers and principals participating in
professional development that addresses needs
identified in teacher and principal evaluations and
individual development or improvement plans and
revise as necessary;

District-sponsored professional development
beginning in the 2010-2011 school year must
focus on the implementation of Race to the Top
activities including but not limited to the use and
understanding of the standards-aligned system
(SAS) to improve student achievement and the use
of data to improve instruction based on student
needs;

The plan must ensure that all Race to the Top
professional development activities are included
in district oversight of professional development
activities; and

All school district leadership including school
board members will receive training to assure that
all district plans and policies align with Race to the
Top strategies and requirements.



January 5,2010 - School District Update
(For use in Phase 1 and Phase 2)

Addendum 1 - Pennsylvania Race to the Top
Requirements for Participating Districts - continued

Objective 5: Turn Around the Lowest Performing Schools

Turning around struggling schools is one of the four
key reform reforms of the educational initiatives

and investments of the American Recovery and
Reinvestment Act. Pennsylvania has identified these
schools and they will qualify for additional funds from
a Race to the Top award if their districts commit to be
participating districts and to implement additional
reform activities in these struggling schools.The
following requirements are for turnaround schools
in participating districts only. Participating districts
without turnaround schools specifically identified by
PDE are NOT required to implement these activities.
These requirements must be implemented in addition
to all of the other required activities outlined within
Objectives 1 to 4.

These required activities for turnaround schools are
intensive, tightly targeted and evidenced based. For
these reasons, we expect to double the rate of student
achievement in these most challenged school buildings
with focused, faithful implementation of these rigorous
reform activities.

Upon receipt of a Race to the Top award, the state will
develop the following tools and resources to support
these districts and schools.These tools and resources
include the following:
Updated, aligned and internationally benchmarked
standards

A voluntary curriculum framework aligned to the
standards

A comprehensive model system of assessments
aligned to the standards

A model multi-measure teacher and principal
evaluation system (created in collaboration with
appropriate stakeholders including teachers’
unions)

A model School Information System (SIS)

A model Early Warning System

A model career ladder

Professional development on

— the SAS instructional improvement system,

- the teacher and principal model evaluation
systems

- the model Student Information System.
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Technical assistance to turnaround schools in the
development and implementation of their plans.

Office of School Turnarounds to coordinate
technical assistance to turnaround schools and
to oversee development and implementation of
district turnaround plans.

Once the Race to the Top award is announced,

districts will have 90 days to develop a plan for each

of these turnaround schools. In the development of
their school turnaround plans, participating districts
with turnaround schools will need to consider and
incorporate the required activities described below.The
plan will begin with a root cause analysis that is also
used in the Getting Results School Improvement plans.

Selection of an Intervention Model

Four school intervention models are set forth in
extensive detail in the Race to the Top guidance.

These same four school intervention models are also
described in the recently released guidance for the
Title I School Improvement funds; Title | Sl funds and
state school improvement funds will only be made
available to eligible schools in participating districts.
These districts will be expected to leverage these funds
to help finance Race to the Top required activities. The
four school intervention models are:

Turnaround - hire new principal and replace at
least 50% of staff

Transformation - hire new principal and “transform”
staff in place

Restart as a charter school or under contract with
an EMO

School closure

New Leadership

Replace any principal who has been at the school

longer than 3 years

- The state must approve the retention of any
existing principal at a turnaround school and will
consider evidence that the existing principal is
already engaged in implementation of reforms
that advance the goals of the State plan.
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Addendum 1 - Pennsylvania Race to the Top
Requirements for Participating Districts - continued

Objective 5: Turn Around the Lowest Performing Schools - continued

- The state will provide assistance and support to
participating districts with turnaround schools
by locating highly effective principals through
a nationwide recruitment and through a state-
funded Urban Principal Academy.

Provide principals with flexibility in hiring and

retention of staff, scheduling and budget.This

would include site-based selection of teachers,
flexibility in determining the master schedule and
the ability to adjust the allocation of funds within
school budgets.

Require all principals of turnaround schools to take
the PDE Teaching Matters coursework within the
first year of the turnaround plan or the first year of
their hiring whichever is sooner.

Hire a Chief Turnaround Officer for each
turnaround school to report directly to and
support the principal in implementing required
activities. Responsibilities include (depending on
the need of the principals):

- Providing oversight for school-level required
activities with a school-level leadership team and
report progress;

— Ensuring that all required activities have clear
implementation plans and timelines;

— Assisting the principal in defining roles and
responsibilities for staff;

— Working with the principal to ensure effective,
trust-based relationships are developed between
staff member and students;

— Ensuring that staff are receiving the right
training, developing the right skills, and receiving
timely feedback and evaluations; and

- Monitoring early warning indicators such as
attendance, student behavior,and benchmark
assessment data.

+ State will provide support and technical
assistance including

- Development of detailed CTO job
description

- Conduct national search and recruitment
for CTO candidates

- Provide ongoing coordination, coaching
and technical assistance to CTOs.
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In districts with more than three turnaround
schools, identify a district director of school
turnarounds, reporting directly to the
superintendent

Provide signing bonuses or additional
compensation, as appropriate, to attract highly
effective principals, back-loaded over four year
commitment. (optional)

Effective Teachers

Develop a plan for hiring and retaining effective

teachers going forward

- The state will provide assistance and support
to participating districts with turnaround
schools in locating highly effective teachers
with nationwide recruitment support, and
establishing new sources of effective teachers
within Pennsylvania including a Teach for PA
initiative and an Urban Teachers Academy.

If Turnaround strategy is selected as school
intervention model, replace at least 50% of the
instructional staff

Ensure that new teacher induction includes side-
by-side mentoring by a highly effective teacher for
a period of at least one school year
- The state will provide technical assistance and
guidance clarifying the requirements of side
by side mentoring and identification of mentor
teachers.

Provide signing bonuses and/or additional
compensation to attract and retain highly
effective teachers, back-loaded over a multi year
commitment. (optional)

Recruit and retain highly effective teachers using

the cohort model, with signing bonuses and/or

additional compensation, back-loaded over a multi

year commitment.

— The state will assist in the creation of cohorts of
highly effective teachers to be placed as a group
in high-needs schools.
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Addendum 1 - Pennsylvania Race to the Top
Requirements for Participating Districts - continued

Objective 5: Turn Around the Lowest Performing Schools - continued

Adopt a career ladder for promotion, additional
compensation, and advancement of effective
teachers based on responsibility and other
factors including student growth to be developed
in collaboration with local teachers’ union as
appropriate.

- State will develop a model career ladder as
well as provide guidance on requirements for
alternate models; participating districts with
turnaround schools may adopt the state model
or may develop their own model in accord with
the state guidance.

Implement PDE's Response to Instruction and
Intervention (RTII) to address learning gaps and
provide RTII professional development to all
instructional staff

Provide a summer academy for teachers of seven
to ten days during the months immediately
preceding the opening of the turnaround school
with intense professional development in core
instructional practices, RTll, student data analysis
and individual learning plans.
- The state will fund technical assistance support
to turnaround schools to implement data related
reform activities.

Rigorous curriculum

Implement a rigorous research based curriculum
aligned with Pennsylvania standards, curriculum
framework, instruction, materials and interventions
(e.g., for high schools: High Schools that Work;
Talent Development; or Project Grad; elementary
and middle schools: Success for All and America’s
Choice). See also other evidence-based curricula

at What Works Clearinghouse

(see http://ies.ed.gov/ncee/wwc/).

Implement SAS as an instructional improvement

system that aligns with the curriculum selected

above

— The state will fund/supply professional
development on SAS to all leadership and
instructional staff; if another system is used,
the district must provide comparable
professional development to all leadership
and instructional staff
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Backward map district math and literacy curricula

to ensure coherence from grade level to grade level

— Align curriculum and lesson plans to standards
and instruction across grade levels to ensure
continuity of content and instruction

Implement the Adolescent Literacy Academy
model based on TALA (For further description, see
http://ritter.tea.state.tx.us/tala/about/about.html.)
in middle and high school turnaround schools
(optional)
- Training and professional development for
ELA academy for English and reading teachers
in grades 6-8 and 9-12 (as appropriate) and
content area academy for mathematics, science,
and social studies teachers in grades 6-8
and 9-12.

Use student data to inform and differentiate
instruction

Implement the state model school information

system (SIS) with capability to provide real time

student level data to teachers and administrators

- Train leaders and instructional staff in effective
use of real time data

— Provide at least twice weekly collaborative time
for teachers to review real-time student data to
drive instruction

Implement the state model Early Warning System

— An Early Warning System is a technology-based
tool that uses assessment and rapid-time
student-level data, e.g., number of unexcused
absences, behavior referrals, missed homework
or tests, or other indicators, to identify at-risk
students in elementary, middle and high schools
who need both academic and socio-emotional
interventions/support

The state will provide technical assistance through
data facilitators to turnaround schools to provide
support for a period of six months to assist schools
in how to use the SAS instructional improvement
system, and the model Early Warning System

(ratio of approximately one data facilitator to

10 turnaround schools)
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Addendum 1 - Pennsylvania Race to the Top
Requirements for Participating Districts - continued

Objective 5: Turn Around the Lowest Performing Schools - continued

Provide increased learning time and curriculum
opportunities

Increase learning time by adopting one or more of

the following:

- Extending the school day by 30 minutes of
learning time

- Extending the school year by at least 15 days of
learning time

- Extending the school year for teachers for
professional development or developing/sharing
Individual Learning Plans

All ninth grade students entering an turnaround
high school to attend a preparatory summer
academy to build basic skills (modeled on Project
Grad or GEAR UP programs)

Ensure that students entering elementary

turnaround schools are prepared for a rigorous

curriculum by providing that all students have

been enrolled in a high-quality pre-kindergarten

and full day kindergarten

- Create partnerships with childcare and early
learning providers to help ensure that all
children entering kindergarten have access to
state supported Head Start, Pre-K Counts or a
Keystone Stars 3 pre-school

Required programs in turnaround schools

Implement Reading Recovery or comparable

elementary reading intervention model for all

students below grade level in grades 1 through 3

— State will increase the number of training sites
for Reading Recovery teachers and teacher
leaders

- Provide professional development to support
model

Implement Science It's Elementary or other
evidence based elementary science program in all
turnaround elementary schools

Increase the number of advanced, high rigor

courses offered in turnaround high schools and the

number of students taking such coursework

- The state will provide professional development
for AP teacher certification
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Social/emotional and community oriented
supports for students

Create strong supports for students at high risk

transitions

— Develop a system to transfer comprehensive
student information from one school to the next
at transitions, i.e. elementary to middle, middle to
high, and for new students.

- Create a Freshman Academy for all ninth grade
students entering turnaround high schools with
small teams of teachers who teach the same
students and have collaborative planning and
data review time together every day

- Provide a three day orientation to all incoming
midyear transfer students including an
opportunity to meet all relevant adults,
diagnostic assessment, creation of an ILP
(optional), and on boarding to local data system

Connect students identified as at-risk to needed

social/emotional and community based supports

In turnaround high schools, provide multiple

opportunities for students to earn credits towards

graduation (e.g., double dosing, summer school,
after-school, twilight school)

Develop Individual Learning Plans (ILP) for all
students, updated three times per year (optional)
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Addendum 2

Pennsylvania Race to the Top
Memorandum of Understanding for Participating Districts

This Memorandum of Understanding (“MOU") is entered into by and between the Commonwealth of Pennsylvania
(“State”) and (“Participating District”). The purpose of this agreement is to
establish a framework of collaboration, as well as articulate specific roles and responsibilities in support of the State
in its implementation of an approved Race to the Top grant project.

I. SCOPE OF WORK

Exhibit 1, the Preliminary Scope of Work, indicates the Required Activities consistent with the State’s proposed
reform plans (“State Plan”), which the Participating District is agreeing to implement.

II. PROJECT ADMINISTRATION
A.PARTICIPATING DISTRICT RESPONSIBILITIES

In assisting the State in implementing the tasks and activities described in the State’s Race to the Top application,
the Participating District subgrantee will:

1) Implement the District plan as identified in Exhibit | of this agreement;

2) Actively participate in all relevant convenings, communities of practice, or other practice-sharing events that are
organized or sponsored by the State or by the U.S. Department of Education (“ED");

3) Post to any website specified by the State or ED, in a timely manner, all non-proprietary products and lessons
learned developed using funds associated with the Race to the Top grant;

4) Participate, as requested, in any evaluations of this grant conducted by the State or ED;

5) Be responsive to State or ED requests for information including on the status of the project, project
implementation, outcomes, and any problems anticipated or encountered;

6) Participate in meetings and telephone conferences with the State to discuss (a) progress of the project, (b) potential
dissemination of resulting non-proprietary products and lessons learned, (c) plans for subsequent years of the Race
to the Top grant period, and (d) other matters related to the Race to the Top grant and associated plans.

B. STATE RESPONSIBILITIES

In assisting Participating Districts in implementing their tasks and activities described in the State’s Race to the Top
application, the State grantee will:

1) Work collaboratively with, and support the Participating District in carrying out the District Plan as identified in
Exhibit | of this agreement;

2) Timely distribute the District’s portion of Race to the Top grant funds during the course of the project period and
in accordance with the District Plan identified in Exhibit I;

3) Provide feedback on the District’s status updates, annual reports, any interim reports, and project plans and
products; and

4) ldentify sources of technical assistance for the project:
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Addendum 2 - continued

Pennsylvania Race to the Top
Memorandum of Understanding for Participating Districts - continued

C.JOINT RESPONSIBILITIES
1) The State and the Participating District will each appoint a key contact person for the Race to the Top grant.

2) These key contacts from the State and the Participating District will maintain frequent communication to
facilitate cooperation under this MOU.

3) State and Participating District grant personnel will work together to determine appropriate timelines for project
updates and status reports throughout the whole grant period.

4) State and Participating District grant personnel will negotiate in good faith to continue to achieve the overall
goals of the State’s Race to the Top grant, even when the State Plan requires modifications that affect the
Participating District, or when the District Plan requires modifications.

5) Nothing in this MOU shall be construed to alter or otherwise affect the rights, remedies, and procedures
afforded under federal, state, or local laws (including applicable regulations or court orders) or under the
terms of collective bargaining agreements. By way of the signatures below, the Participating District and local
teachers’ union agree that if the State’s application is funded they will bargain in good faith regarding those
elements of the Participating District’s plan in Exhibit | that are mandatory subjects of collective bargaining or
are contrary to any provision of the collective bargaining agreement between the Participating District and the
union; and further agree that those portions of Exhibit | that are mandatory subjects of bargaining , as provided
by the Public Employee Relations Act and decisions of the PA Labor Relations Board or courts, or are contrary
to any provision of the collective bargaining agreement shall be implemented only upon agreement of the
Participating District and the union.

D. STATE RECOURSE FOR DISTRICT NON-PERFORMANCE

The State intends to conduct reviews of Participating District progress in plan implementation three times per
year. If the State determines that the District is not meeting its goals, timelines, budget, or annual targets or is not
fulfilling other applicable requirements, the State grantee will take appropriate enforcement action, which could
include a collaborative process between the State and the District, or any of the enforcement measures that are
detailed in 34 CFR section 80.43 including putting the District on reimbursement payment status, temporarily
withholding funds, disallowing costs or terminating this MOU for non-compliance.

l1l. ASSURANCES
The Participating District hereby certifies and represents that it:
1) Has all requisite power and authority to execute this MOU;

2) Is familiar with the State’s Race to the Top grant application and is supportive of and committed to working on all
or significant portions of the State Plan;

3) Agrees to be a Participating District and will implement those portions of the State Plan indicated in Exhibit I, if
the State application is funded;
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Addendum 2 - continued

Pennsylvania Race to the Top
Memorandum of Understanding for Participating Districts - continued

4) Will provide a Final Scope of Work in a form to be prescribed by the State only if the State’s application is funded;
will do so in a timely fashion but no later than 90 days after a grant is awarded; and will describe in the Final
Scope of Work the District’s specific goals, activities, timelines, budgets including budget detail by line item,
key personnel, and annual targets for key performance measures attached as an Addendum to that certain
letter from Pennsylvania Secretary of Education Gerald Zahorchak to District dated January 5,2010 which is
incorporated herein by reference (“District Plan ”) in a manner that is consistent with (i) the Preliminary Scope of
Work (Exhibit I) and (ii) the State Plan; and which Final Scope of Work will be subject to State approval and will be
incorporated by reference into this MOU; and

5) Will comply with all of the terms of the Grant, the State’s subgrant, and all applicable Federal and State laws and
regulations, including laws and regulations applicable to the Program, and the applicable provisions of EDGAR
(34 CFR Parts 75,77,79, 80, 82, 84, 85,86,97,98 and 99).

IV. MODIFICATIONS

This Memorandum of Understanding may be amended only by written agreement signed by each of the parties
involved, and in consultation with ED.In particular, the approval of State shall be required for changes in any budget
line items once a Final Scope of Work has been approved including shifting of costs between or among line items.

V. DURATION/TERMINATION

This Memorandum of Understanding shall be effective, beginning with the date of the last signature hereon and, if a
grant is received, ending upon the expiration of the grant project period, or upon mutual agreement of the parties,
whichever occurs first.

VI.SIGNATURES

District Superintendent: Local Teachers’ Union Leader:
Signature/Date Signature/Date

Print Name/Title Print Name/Title

President of Local School Board: Authorized State Official:

By its signature below, the State hereby accepts the
District as a Participating District.

Signature/Date

Signature/Date

Print Name/Title

Print Name/Title
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Addendum 2 - continued

Pennsylvania Race to the Top
Memorandum of Understanding for Participating Districts - continued

Participating District hereby agrees to participate in implementing the State Plan in each of the areas identified
below.The terms and conditions of Addendum 1 of that certain Letter from Secretary of Education Gerald
Zahorchak to superintendents of Pennsylvania School Districts dated January 5,2010 which provides additional
detail on the required activities under the Primary Objectives set forth below are hereby incorporated by reference
and made a part of this Exhibit I.

EXHIBIT | PRELIMINARY SCOPE OF WORK for Participating Districts

District hereby agrees to participate in implementing the State Plan in each of the areas identified below.

Primary Objective Required Activity

Strengthen and expand the Implement a high quality curriculum that is aligned with standards, assessments, curriculum
standards-aligned system framework; instruction, materials and interventions (B)(3)

(SAS) and develop data

Implement a system:of assessments with capacity to.inform instruction on timely and regular
systems-capable of basis (8)(3)

supporting reform
Implement a system to use real-time student data toidentify students at academic risk in grade 6

and above. (C)(3)
Implement a SIS that provides real-time student data and can communicate with PIMS (C)(3)()

Provide collaborative time for teachers to review real-time student data to drive instruction

Develop a world-class Developa human capital plan to'identify strategies based on district needs to attract and retain
human capital pipeline for effective teachers; limit teacher vacancies, staff- hard to-staff subjects; and-address the equitable
teachers and leaders distribution of highly effective teachers (D)(3)(i) and (ii)

Adopt the state-developed standard application for prospective teachers.

Provide signing and retention bonuses for effective teachers and principals in hard-to-staff schools
and subject areas (optional activity)

Develop a robust Implement a multi-measure evaluation system for teachers and principals that takes into account
multi-measure evaluation data on student growth as a significant factor and is designed and developed with teacherand
system principal involvement

Conduct annual evaluations of teachers and principals thatinclude timely and constructive feedback
and provide data on student growth for students, classes and schools

Provide training to all principals and teachers on effective use of the evaluation system

Use evaluations toinform decisions regarding professional development, compensation, promotion
and retention, tenure and removal of ineffective teachers after ample opportunity to improve

Initials: Superintendent School Board President Union President State Official
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Addendum 2 - continued

Pennsylvania Race to the Top
Memorandum of Understanding for Participating Districts - continued

EXHIBIT | PRELIMINARY SCOPE OF WORK for Participating Districts - continued

Primary Objective

Required Activity

Create a coherent
approach to professional
development

Adopta careerladderfor promotion, additional compensation and advancement of teachers based
on responsibility and other factors including student growth (optional activity)

Provide professional development to teachers based on the needs evidenced by teacher evaluation
results (D)(5)(1)

Provide professional development to all district instructional staff on effective instructional practices
including:

~ The use of data including diagnostic and formative assessment tools to differentiate classroom
instruction (C)(3)(ii)

SAS tools and resources

= Response to Instruction and Intervention (Rtll)

- Systems to identify students at risk

~Development of Individual Learning Plans {D)(5)(i)

Provide professional development to high school teachers:in providing high-rigor coursework
(e.g., AP 1B or- Dual Enrollment).

Turn around the lowest
performing:schools

N/A

Evaluate programs-and
identify and spread best
practices

Provide data and:access to PDE to evaluate-and study RTTT strategies and-activities (C)(3)(iii); (D)(5)(i)

Review available reseaich and evaluations when developing school reform plans and work with:PDE
and the State’s technical assistance network to implement best-practices

Initials: Superintendent

School Board President Union President State Official

VII. SIGNATURES:

District Superintendent:

Local Teachers’ Union Leader:

Signature/Date

Signature/Date

Print Name/Title

Print Name/Title

President of Local School Board: Authorized State Official:

By its signature below, the State hereby accepts the
District as a Participating District.

Signature/Date

Signature/Date

Print Name/Title

Print Name/Title
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Addendum 3

Pennsylvania Race to the Top Memorandum of Understanding
for Participating Districts with Schools in the Turnaround Initiative

This Memorandum of Understanding (“MOU") is entered into by and between the Commonwealth of Pennsylvania
(“State”) and (“Participating District”). The purpose of this agreement is to
establish a framework of collaboration, as well as to articulate specific roles and responsibilities in support of the
State in its implementation of an approved Race to the Top grant project.

I. SCOPE OF WORK

Exhibit 1, the Preliminary Scope of Work, indicates the Required Activities consistent with the State’s proposed
reform plans (“State Plan”), which the Participating District is agreeing to implement.

II. PROJECT ADMINISTRATION
A.PARTICIPATING DISTRICT RESPONSIBILITIES

In assisting the State in implementing the tasks and activities described in the State’s Race to the Top application,
the Participating District subgrantee will:

1) Implement the District plan as identified in Exhibit | of this agreement;

2) Actively participate in all relevant convenings, communities of practice, or other practice-sharing events that are
organized or sponsored by the State or by the U.S. Department of Education (“ED");

3) Post to any website specified by the State or ED, in a timely manner, all non-proprietary products and lessons
learned developed using funds associated with the Race to the Top grant;

4) Participate, as requested, in any evaluations of this grant conducted by the State or ED;

5) Be responsive to State or ED requests for information including on the status of the project, project
implementation, outcomes, and any problems anticipated or encountered;

6) Participate in meetings and telephone conferences with the State to discuss (a) progress of the project, (b)
potential dissemination of resulting non-proprietary products and lessons learned, (c) plans for subsequent years
of the Race to the Top grant period, and (d) other matters related to the Race to the Top grant and associated
plans.

B. STATE RESPONSIBILITIES

In assisting Participating Districts in implementing their tasks and activities described in the State’s Race to the Top
application, the State grantee will:

1) Work collaboratively with, and support the Participating District in carrying out the District Plan as identified in
Exhibit | of this agreement;

2) Timely distribute the District’s portion of Race to the Top grant funds during the course of the project period and
in accordance with the District Plan identified in Exhibit I;

3) Provide feedback on the District’s status updates, annual reports, any interim reports, and project plans and
products; and

4) ldentify sources of technical assistance for the project.
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Addendum 3 - continued

Pennsylvania Race to the Top Memorandum of Understanding
for Participating Districts with Schools in the Turnaround Initiative - continued

C.

1)
2)

3)

4)

JOINT RESPONSIBILITIES
The State and the Participating District will each appoint a key contact person for the Race to the Top grant.

These key contacts from the State and the Participating District will maintain frequent communication to
facilitate cooperation under this MOU.

State and Participating District grant personnel will work together to determine appropriate timelines for project
updates and status reports throughout the whole grant period.

State and Participating District grant personnel will negotiate in good faith to continue to achieve the overall
goals of the State’s Race to the Top grant, even when the State Plan requires modifications that affect the
Participating District, or when the District Plan requires modifications.

Nothing in this MOU shall be construed to alter or otherwise affect the rights, remedies, and procedures
afforded under federal, state, or local laws (including applicable regulations or court orders) or under the

terms of collective bargaining agreements. By way of the signatures below, the Participating District and local
teachers’ union agree that if the State’s application is funded they will bargain in good faith regarding those
elements of the Participating District’s plan in Exhibit | that are mandatory subjects of collective bargaining or
are contrary to any provision of the collective bargaining agreement between the Participating District and the
union; and further agree that those portions of Exhibit | that are mandatory subjects of bargaining , as provided
by the Public Employee Relations Act and decisions of the PA Labor Relations Board or courts, or are contrary
to any provision of the collective bargaining agreement shall be implemented only upon agreement of the
Participating District and the union.

D. STATE RECOURSE FOR DISTRICT NON-PERFORMANCE

The State intends to conduct reviews of Participating District progress in plan implementation three times per
year. If the State determines that the District is not meeting its goals, timelines, budget, or annual targets or is not

fu

Ifilling other applicable requirements, the State grantee will take appropriate enforcement action, which could

include a collaborative process between the State and the District, or any of the enforcement measures that are
detailed in 34 CFR section 80.43 including putting the District on reimbursement payment status, temporarily
withholding funds, disallowing costs or terminating this MOU for non-compliance.

l1l. ASSURANCES
The Participating District hereby certifies and represents that it:

1)
2)

3)

4)

Has all requisite power and authority to execute this MOU;

Is familiar with the State’s Race to the Top grant application and is supportive of and committed to working on all
or significant portions of the State Plan;

Agrees to be a Participating District and will implement those portions of the State Plan indicated in Exhibit I, if
the State application is funded,

Will provide a Final Scope of Work in a form to be prescribed by the State only if the State’s application is funded;
will do so in a timely fashion but no later than 90 days after a grant is awarded; and will describe in the Final
Scope of Work the District’s specific goals, activities, timelines, budgets including budget detail by line item,

key personnel, and annual targets for key performance measures attached as an Addendum to that certain

letter from Pennsylvania Secretary of Education Gerald Zahorchak to District dated January 5,2010 which is
incorporated herein by reference (“District Plan ”) in a manner that is consistent with (i) the Preliminary Scope of
Work (Exhibit I) and (ii) the State Plan; and which Final Scope of Work will be subject to State approval and will be
incorporated by reference into this MOU; and
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Addendum 3 - continued

Pennsylvania Race to the Top Memorandum of Understanding
for Participating Districts with Schools in the Turnaround Initiative - continued

5) Will comply with all of the terms of the Grant, the State’s subgrant, and all applicable Federal and State laws and
regulations, including laws and regulations applicable to the Program, and the applicable provisions of EDGAR
(34 CFR Parts 75,77,79, 80, 82, 84, 85,86,97,98 and 99).

IV. MODIFICATIONS

This Memorandum of Understanding may be amended only by written agreement signed by each of the parties
involved, and in consultation with ED. In particular, the approval of State shall be required for changes in any budget
line items once a Final Scope of Work has been approved including shifting of costs between or among line items.

V. DURATION/TERMINATION

This Memorandum of Understanding shall be effective, beginning with the date of the last signature hereon and, if a
grant is received, ending upon the expiration of the grant project period, or upon mutual agreement of the parties,
whichever occurs first.

VI.SIGNATURES

District Superintendent: Local Teachers’ Union Leader:
Signature/Date Signature/Date

Print Name/Title Print Name/Title

President of Local School Board: Authorized State Official:

By its signature below, the State hereby accepts the
District as a Participating District.

Signature/Date

Signature/Date

Print Name/Title

Print Name/Title
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Addendum 3 - continued

Pennsylvania Race to the Top Memorandum of Understanding
for Participating Districts with Schools in the Turnaround Initiative- continued

Participating District hereby agrees to participate in implementing the State Plan in each of the areas identified
below.The terms and coanditions of Addendum 1 of that certain Letter from Secretary of Education Gerald
Zahorchak to superintendents of Pennsylvania School Districts dated January 5,2010 which provides additional
detail on the required activities under the Primary Objectives set forth below are hereby incorporated by reference
and made a part of this Exhibit I.

EXHIBIT | - PRELIMINARY SCOPE OF WORK
for Participating Districts with Turnaround Schools
District hereby agrees to participate in implementing the State Plan in each of the areas identified below.
Primary Objective Required Activity
Strengthen-and expand the Implement:a:rigorous research based curriculum aligned with standards, assessments, curriculum
standards-aligned system framework, instruction, materials and interventions (B)(3)
(SAS) and develop data Implement the model system of assessments (B)(3)
systems capable of support-
ing reform. Backward map district math and literacy curricula to ensure coherence from grade level to grade
level
Implement the model Early Warning System for grades 6 and above that uses real-time student data
(O)3)
Implement the model SIS (C){3)(i)
Provide at least twice weekly:collaborative time for teachers:to review real-time:student data to
drive instruction
Develop a-world-class Develop.a human capital plan identifying strategies based on district needs to attract and retain
human capital pipeline for effective teachers, limit teacher vacancies, staff hard to-staff subjects, and address the equitable
teachers and leaders distribution of highly effective teachers(D)(3)(i)-and {ii)
Provide signing and retention bonuses for effective teachers and principals in hard-to-staff schools
and subject areas (optional activity)
Provide new teacherinduction that includes side-by-side mentoring by highly effective teachers
Develop a multi-measure Implement the model multi-measure evaluation system for teachers and principals that takes into
evaluation system account data on student growth as a significant factor (D)(2)(i), (ii)
Conduct annual-evaluations of teachers and principals thatinclude timely and constructive feedback
and provide data on student growth for students, classes and schools (D)(2)(iii)
Provide training to al I principals and teachers on effective use of the evaluation system
Use evaluations to inform decisions regarding professional development, additional compensation,
promotion and retention, tenure and removal of ineffective teachers after ample opportunity to
improve (D)}2)(ivi{a = d}
Initials: Superintendent _____ School Board President _____ Union President ______ State Official ______
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Addendum 3 - continued

Pennsylvania Race to the Top Memorandum of Understanding
for Participating Districts with Schools in the Turnaround Initiative - continued

EXHIBIT | - PRELIMINARY SCOPE OF WORK
for Participating Districts with Turnaround Schools - continued

Primary Objective Required Activity
Createa coherent Adopt a career ladder for promotion, additional compensation and advancement of
approach to-professional teachers based on responsibility:and other factors including student growth

development Provide professional development to all district instructional staff based on the needs evidenced by
teacher evaluation results (D)(5)(i)
Provide PD to all district instructional staff on effective instructional practices including:

- -The use of data including diagnostic and formative assessment tools to differentiate classroom
instruction (C)(3)ii)

= “SAS tools and resources

= Response toInstruction and Intervention (RTH)

- Early Warning System

= Development of Individual Learning Plans (D}(5)(i)

Provide professional development to high school teachers in providing high rigor coursework
(e:g. AP, 1B ordual enrollment)

Turn around the lowest Agree to selectand implement one of four school intervention models for each turnaround school
performing:schools identified by the State and implement required detailed reform activities

In‘districts with:more than three turnaround schools; identify a district turnaround leader who
reports to the superintendent

Build high quality early childhood programs in partnership with local early childhood providers

Evaluate programs and Provide data andaccess to PDE to evaluate and study RTTT strategies and-activities (C)(3)(iii); (D}5)(i)
|den:!fy and spread best Review available research and evaluations when developing school reform:-plans-and work with-PDE
practices and the State’s technical assistance network to implement best practices

Initials: Superintendent School Board President Union President State Official
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Addendum 3 - continued

Pennsylvania Race to the Top Memorandum of Understanding
for Participating Districts with Schools in the Turnaround Initiative - continued

VI.SIGNATURES

District Superintendent: Local Teachers’ Union Leader:
Signature/Date Signature/Date

Print Name/Title Print Name/Title

President of Local School Board: Authorized State Official:

By its signature below, the State hereby accepts the
District as a Participating District.

Signature/Date

Signature/Date

Print Name/Title

Print Name/Title
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Pennsylvania Race to the Top

Expected Impact and District Performance Targets

Math Reading
Xpecte xpected
xpecte above Xpecte xpected above xpected
vance roficie elow basi advance roficien elow basic
math math math eading eading eading
strict 2014 2014 2014 (2014) (2014) (2014)
ABINGTON HEIGHTS SD 75% 95% 1% 73% 95% 1%
ABINGTON SD 77% 95% 1% 68% 94% 1%
ALBERT GALLATIN-AREA SD 59% 87% 4% 50% 84% 7%
ALIQUIPPA SD 53% 79% 8% 37% 74% 9%
ALLEGHENYVALLEY SD 59% 88% 3% 58% 88% 6%
ALLEGHENY-CLARION VALLEY SD 57% 85% 4% 48% 83% 6%
ALLENTOWN CITY SD 56% 83% 5% 42% 78% 9%
ALTOONA AREA'SD 64% 90% 3% 55% 87% 5%
AMBRIDGE AREA SD 66% 90% 2% 57% 90% 4%
ANNVILLE-CLEONA SD 68% 94% 1% 60% 91% 2%
ANTIETAM SD 56% 86% 4% 44% 82% 6%
APOLLO-RIDGE SD 56% 87% 4% 50% 85% 6%
ARMSTRONG SD 66% 91% 2% 58% 89% 4%
ATHENS AREA SD 62% 89% 3% 51% 85% 6%
AUSTIN AREA SD 63% 89% 4% 58% 83% 9%
AVELLA AREA'SD 59% 86% 4% 58% 89% 5%
AVON GROVESD 80% 96% 1% 70% 93% 3%
AVONWORTH SD 73% 95% 1% 72% 95% 1%
BALD EAGLE AREA SD 62% 89% 3% 55% 88% 4%
BALDWIN-WHITEHALL SD 66% 91% 3% 56% 87% 5%
BANGOR AREA SD 60% 86% 4% 55% 87% 5%
BEAVER AREA SD 76% 96% 0% 67% 95% 1%
BEDFORD AREA SD 63% 89% 3% 55% 87% 5%
BELLE VERNON AREA SD 63% 90% 3% 57% 88% 4%
BELLEFONTE AREA SD 63% 90% 3% 59% 89% 4%
BELLWOOD-ANTIS 5D 71% 92% 2% 63% 91% 3%
BENSALEM TOWNSHIP-SD 61% 88% 3% 52% 86% 5%
BENTON AREA SD 66% 91% 2% 55% 89% 3%
BENTWORTH SD 61% 88% 3% 53% 85% 6%
BERLIN'BROTHERSVALLEY SD 72% 94% 1% 59% 89% 5%
BERMUDIAN SPRINGS SD 64% 88% 3% 54% 86% 5%
BERWICK AREA SD 63% 89% 3% 54% 86% 5%
BETHEL PARK SD 72% 96% 1% 68% 95% 1%
BETHLEHEM AREA SD 63% 88% 4% 55% 86% 5%
BETHLEHEM-CENTER SD 59% 87% 3% 54% 87% 5%
BIG BEAVER FALLS AREA SD 68% 91% 3% 55% 87% 5%
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Addendum 4 - continued

Pennsylvania Race to the Top
Expected Impact and District Performance Targets - continued

Math Reading
Xpecte xpected
xpecte above Xpecte xpected above xpected
vance roficie elow basi advance roficien elow basic
math math math eading eading eading
strict 2014 2014 2014 (2014) (2014) (2014)
BIGSPRING SD 62% 90% 3% 53% 86% 6%
BLACKHAWK SD 73% 95% 1% 64% 93% 2%
BLACKLICKVALLEY SD 60% 86% 4% 49% 83% 7%
BLAIRSVILLE-SALTSBURG SD 68% 91% 2% 58% 88% 5%
BLOOMSBURG AREA SD 72% 93% 2% 62% 91% 3%
BLUE MOUNTAIN SD 65% 90% 2% 62% 92% 2%
BLUE RIDGE SD 59% 87% 3% 54% 86% 5%
BOYERTOWN AREA'SD 73% 95% 1% 63% 92% 2%
BRADFORD AREA SD 63% 87% 3% 56% 86% 6%
BRANDYWINE HEIGHTS AREA SD 64% 90% 2% 59% 89% 4%
BRENTWOOD BOROUGH SD 63% 90% 3% 59% 90% 3%
BRISTOL BOROUGH SD 62% 89% 3% 49% 84% 7%
BRISTOL TOWNSHIP SD 61% 89% 3% 50% 84% 6%
BROCKWAY AREA SD 61% 89% 3% 52% 85% 5%
BROOKVILLE AREA SD 57% 87% 3% 55% 87% 6%
BROWNSVILLE AREA SD 54% 84% 4% 46% 81% 8%
BURGETTSTOWN AREA SD 62% 91% 2% 52% 87% 5%
BURRELL SD 63% 91% 1% 61% 92% 3%
BUTLER'AREA SD 65% 91% 2% 56% 90% 4%
CALIFORNIA AREA SD 62% 91% 2% 57% 87% 4%
CAMBRIA HEIGHTS SD 64% 90% 2% 61% 91% 3%
CAMERON COUNTY SD 57% 88% 4% 52% 88% 5%
CAMP HILL'SD 70% 93% 0% 67% 94% 1%
CANON-MCMILLAN SD 69% 93% 2% 66% 93% 2%
CANTON'AREA SD 58% 84% 4% 50% 84% 6%
CARBONDALE AREA SD 69% 92% 2% 62% 90% 3%
CARLISLE AREA SD 67% 91% 3% 62% 90% 4%
CARLYNTON SD 63% 89% 4% 54% 87% 5%
CARMICHAELS AREA SD 62% 88% 4% 50% 86% 6%
CATASAUQUA AREA SD 61% 87% 3% 51% 85% 6%
CENTENNIAL SD 66% 92% 1% 61% 91% 3%
CENTER AREA SD 69% 93% 1% 65% 94% 2%
CENTRAL BUCKS SD 84% 98% 0% 75% 97% 1%
CENTRAL CAMBRIA SD 63% 91% 3% 60% 90% 4%
CENTRAL COLUMBIA SD 69% 93% 2% 62% 89% 4%
CENTRAL DAUPHIN SD 67% 90% 3% 56% 87% 5%
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Pennsylvania Race to the Top
Expected Impact and District Performance Targets - continued

Math Reading
Xpecte xpected
xpecte above Xpecte xpected above xpected
vance roficie elow basi advance roficien elow basic
math math math eading eading eading
strict 2014 2014 2014 (2014) (2014) (2014)
CENTRAL FULTON SD 67% 92% 2% 54% 85% 6%
CENTRAL GREENE SD 62% 88% 5% 52% 84% 6%
CENTRALYORK SD 70% 94% 1% 67% 94% 2%
CHAMBERSBURG AREA SD 60% 87% 4% 53% 86% 6%
CHARLEROISD 59% 87% 4% 51% 85% 6%
CHARTIERSVALLEY:SD 65% 90% 3% 61% 89% 4%
CHARTIERS-HOUSTON SD 63% 89% 3% 59% 88% 4%
CHELTENHAM TOWNSHIP SD 72% 92% 1% 68% 92% 2%
CHESTER-UPLAND SD 46% 71% 15% 34% 68% 17%
CHESTNUT RIDGE SD 64% 90% 3% 55% 88% 5%
CHICHESTER SD 58% 84% 5% 50% 84% 6%
CLAIRTONCITY SD 50% 79% 7% 39% 73% 11%
CLARION AREA SD 67% 92% 1% 60% 92% 2%
CLARION-LIMESTONE AREA SD 65% 91% 2% 59% 90% 4%
CLAYSBURG-KIMMEL SD 61% 89% 3% 53% 87% 5%
CLEARFIELD AREA'SD 61% 88% 4% 53% 85% 6%
COATESVILLE AREA SD 60% 87% 3% 54% 85% 6%
COCALICO SD 67% 92% 1% 63% 91% 3%
COLONIAL SD 80% 97% 1% 74% 96% 1%
COLUMBIA BOROUGH SD 58% 86% 4% 49% 82% 7%
COMMODORE PERRY SD 60% 90% 2% 61% 91% 3%
CONEMAUGH TOWNSHIP AREA SD 75% 95% 1% 64% 91% 3%
CONEMAUGH VALLEY 5D 67% 91% 2% 57% 87% 4%
CONESTOGA VALLEY SD 65% 91% 2% 60% 90% 3%
CONEWAGO VALLEY SD 65% 90% 2% 54% 85% 5%
CONNEAUT SD 61% 88% 4% 54% 85% 5%
CONNELLSVILLE AREA SD 58% 86% 4% 50% 83% 7%
CONRAD WEISER AREA SD 65% 89% 3% 54% 87% 5%
CORNELLSD 64% 90% 4% 49% 86% 5%
CORNWALL-LEBANON SD 68% 94% 1% 63% 92% 2%
CORRY AREA SD 57% 86% 5% 48% 83% 7%
COUDERSPORT AREA SD 62% 89% 2% 58% 89% 4%
COUNCILROCK SD 73% 95% 1% 69% 95% 2%
CRANBERRY AREA SD 65% 91% 2% 58% 88% 5%
CRAWFORD CENTRAL SD 57% 84% 4% 53% 85% 6%
CRESTWOOD SD 67% 91% 2% 62% 93% 2%
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Pennsylvania Race to the Top
Expected Impact and District Performance Targets - continued

Math Reading
Xpecte xpected
xpecte above Xpecte xpected above xpected
vance roficie elow basi advance roficien elow basic
math math math eading eading eading
strict 2014 2014 2014 (2014) (2014) (2014)
CUMBERLANDVALLEY-SD 78% 96% 1% 71% 94% 2%
CURWENSVILLE AREA SD 68% 92% 2% 60% 90% 4%
DALLAS SD 75% 96% 1% 67% 95% 1%
DALLASTOWN AREA'SD 68% 93% 1% 67% 93% 2%
DANIEL BOONE-AREA SD 62% 90% 2% 54% 89% 4%
DANVILLE AREA SD 69% 92% 2% 63% 92% 3%
DEER LAKES SD 63% 90% 2% 63% 9% 4%
DELAWARE VALLEY SD 74% 96% 1% 70% 95% 1%
DERRY AREA SD 68% 92% 2% 62% 9% 3%
DERRY TOWNSHIP:SD 78% 96% 1% 68% 93% 2%
DONEGAL SD 63% 89% 2% 53% 87% 5%
DOVER AREA SD 59% 89% 2% 56% 88% 4%
DOWNINGTOWN AREA SD 74% 94% 1% 71% 95% 1%
DUBOIS AREA SD 66% 90% 2% 57% 88% 5%
DUNMORE SD 65% 92% 1% 60% 93% 2%
DUQUESNE CITY SD 51% 76% 12% 34% 66% 21%
EAST ALLEGHENY SD 58% 86% 3% 50% 85% 5%
EAST LYCOMING SD 77% 95% 1% 65% 91% 3%
EAST PENN SD 70% 94% 1% 65% 93% 2%
EAST PENNSBORO AREA SD 67% 92% 2% 58% 90% 3%
EAST STROUDSBURG AREA SD 60% 87% 3% 55% 87% 4%
EASTERN LANCASTER CO SD 68% 92% 2% 60% 90% 3%
EASTERN LEBANON €O SD 61% 87% 3% 54% 86% 5%
EASTERN YORK SD 64% 90% 3% 53% 88% 5%
EASTON AREA SD 64% 90% 3% 54% 85% 6%
ELIZABETH FORWARD SD 66% 92% 2% 57% 89% 4%
ELIZABETHTOWN AREA SD 66% 92% 2% 59% 90% 4%
ELK LAKE SD 65% 90% 2% 57% 89% 4%
ELLWOOD CITY AREA SD 64% 90% 3% 56% 89% 4%
EPHRATA AREA SD 67% 90% 2% 58% 88% 5%
ERIE CITY -SD 66% 92% 2% 54% 89% 3%
EVERETT AREA SD 62% 89% 2% 52% 87% 5%
EXETER TOWNSHIP SD 65% 91% 2% 61% 92% 3%
FAIRFIELD-AREA SD 63% 88% 3% 55% 87% 5%
FAIRVIEW SD 66% 92% 2% 73% 95% 2%
FANNETT-METAL SD 58% 88% 3% 44% 82% 7%
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Pennsylvania Race to the Top
Expected Impact and District Performance Targets - continued

Math Reading
Xpecte xpected
xpecte above Xpecte xpected above xpected
vance roficie elow basi advance roficien elow basic
math math math eading eading eading
strict 2014 2014 2014 (2014) (2014) (2014)
FARRELL AREA SD 50% 80% 8% 40% 75% 10%
FERNDALE AREA SD 64% 92% 2% 51% 88% 5%
FLEETWOOD AREA SD 63% 91% 2% 57% 90% 3%
FORBES ROAD SD 62% 87% 4% 54% 83% 8%
FOREST AREA SD 57% 86% 5% 52% 87% 6%
FOREST CITY REGIONAL SD 57% 85% 4% 58% 89% 4%
FOREST HILLS SD 66% 91% 2% 56% 88% 5%
FORT CHERRY.SD 60% 90% 3% 58% 2% 4%
FORT LEBOEUF SD 67% 92% 1% 63% 92% 3%
FOX CHAPEL AREA SD 80% 96% 0% 75% 926% 1%
FRANKLIN AREA SD 62% 88% 3% 52% 85% 6%
FRANKLIN REGIONAL SD 73% 97% 1% 75% 97% 2%
FRAZIER SD 71% 93% 2% 58% 9% 4%
FREEDOM AREA SD 73% 95% 0% 60% 92% 3%
FREEPORT AREA SD 68% 92% 1% 62% 94% 2%
GALETON AREA SD 66% 92% 2% 50% 87% 3%
GARNET VALLEY SD 77% 95% 1% 74% 97% 0%
GATEWAY SD 67% 91% 3% 62% 90% 4%
GENERAL MCLANE SD 65% 91% 1% 59% 90% 4%
GETTYSBURG AREA 5D 66% 92% 2% 60% 88% 4%
GIRARD SD 75% 95% 1% 57% 90% 3%
GLENDALE SD 57% 87% 4% 48% 83% 5%
GOVERNOR MIFFLIN SD 62% 89% 2% 60% 92% 3%
GREAT VALLEY SD 79% 96% 1% 77% 97% 1%
GREATER JOHNSTOWN SD 569% 85% 4% 44% 81% 7%
GREATER LATROBE SD 76% 96% 1% 66% 93% 2%
GREATER NANTICOKE AREA SD 61% 87% 4% 52% 84% 7%
GREENCASTLE-ANTRIM SD 64% 89% 3% 59% 89% 4%
GREENSBURG SALEM SD 78% 96% 1% 64% 93% 2%
GREENVILLE AREA SD 61% 89% 3% 55% 87% 5%
GREENWOOD SD 59% 89% 3% 53% 88% 4%
GROVE CITY AREA SD 71% 92% 1% 64% 92% 3%
HALIFAX AREA SD 59% 88% 2% 59% 89% 4%
HAMBURG AREA SD 64% 90% 2% 53% 87% 5%
HAMPTON TOWNSHIP:SD 81% 96% 0% 78% 98% 1%
HANOVER AREA SD 58% 86% 3% 53% 84% 5%
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Pennsylvania Race to the Top
Expected Impact and District Performance Targets - continued

Math Reading
Xpecte xpected
xpecte above Xpecte xpected above xpected
vance roficie elow basi advance roficien elow basic
math math math eading eading eading
strict 2014 2014 2014 (2014) (2014) (2014)
HANOVER PUBLIC SD 60% 87% 4% 52% 86% 5%
HARBOR CREEK SD 67% 95% 1% 62% 93% 3%
HARMONY AREA SD 58% 86% 4% 50% 82% 8%
HARRISBURG CITY.SD 45% 70% 15% 35% 66% 19%
HATBORO-HORSHAM:SD 80% 97% 1% 69% 95% 1%
HAVERFORD TOWNSHIP. SD 73% 94% 2% 65% 93% 2%
HAZLETON AREA SD 62% 88% 3% 56% 86% 6%
HEMPFIELD SD 71% 93% 1% 65% 93% 3%
HEMPFIELD AREA SD 66% 92% 2% 63% 93% 3%
HERMITAGE SD 70% 93% 1% 64% 2% 3%
HIGHLANDS SD 64% 90% 3% 52% 87% 5%
HOLLIDAYSBURG AREA SD 69% 93% 2% 64% 92% 4%
HOMER-CENTER SD 64% 91% 2% 55% 88% 5%
HOPEWELL AREA SD 69% 94% 1% 60% 2% 3%
HUNTINGDON AREA SD 65% 90% 3% 56% 87% 5%
INDIANA AREA'SD 64% 89% 3% 63% 20% 4%
INTERBORO SD 61% 90% 3% 55% 87% 4%
IROQUOIS SD 60% 89% 3% 50% 83% 6%
JAMESTOWN AREA SD 71% 93% 1% 63% 94% 2%
JEANNETTE CITY SD 58% 88% 3% 54% 87% 5%
JEFFERSON-MORGAN SD 569% 86% 5% 47% 84% 6%
JENKINTOWN SD 77% 95% 1% 75% 96% 1%
JERSEY SHORE AREA SD 67% 92% 2% 55% 88% 5%
JIMTHORPE AREA SD 59% 89% 3% 53% 87% 5%
JOHNSONBURG AREA SD 64% 89% 3% 55% 87% 4%
JUNIATA COUNTY SD 61% 89% 3% 53% 86% 6%
JUNIATAVALLEY SD 62% 90% 1% 55% 86% 5%
KANE AREA SD 60% 88% 2% 55% 87% 5%
KARNS CITY AREA-SD 63% 90% 2% 57% 91% 3%
KENNETT CONSOLIDATED SD 67% 90% 3% 62% 89% 5%
KEYSTONE CENTRAL SD 61% 88% 3% 51% 85% 6%
KEYSTONE OAKS:SD 66% 92% 3% 58% 89% 4%
KEYSTONE SD 62% 92% 2% 59% 91% 4%
KISKI-AREA SD 67% 92% 2% 64% 93% 3%
KUTZTOWN AREA SD 66% 90% 2% 60% 90% 4%
LACKAWANNA TRAIL SD 64% 90% 3% 58% 88% 4%
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Pennsylvania Race to the Top
Expected Impact and District Performance Targets - continued

Math Reading
Xpecte xpected
xpecte above Xpecte xpected above xpected
vance roficie elow basi advance roficien elow basic
math math math eading eading eading
strict 2014 2014 2014 (2014) (2014) (2014)
LAKELAND SD 61% 90% 2% 58% 89% 3%
LAKE-LEHMAN SD 65% 90% 3% 63% 91% 3%
LAKEVIEW SD 63% 91% 2% 54% 89% 4%
LAMPETER-STRASBURG SD 73% 95% 1% 69% 95% 2%
LANCASTERSD 55% 82% 6% 42% 77% 10%
LAUREL SD 61% 88% 3% 54% 87% 4%
LAUREL HIGHLANDS 5D 60% 86% 4% 54% 85% 7%
LEBANON SD 55% 84% 6% 42% 78% 9%
LEECHBURG AREA SD 60% 88% 3% 51% 86% 5%
LEHIGHTON AREA SD 64% 89% 2% 56% 89% 4%
LEWISBURG AREA SD 75% 96% 1% 73% 93% 3%
LIGONIERVALLEY SD 72% 94% 1% 63% 91% 2%
LINE MOUNTAIN SD 66% 91% 3% 58% 87% 5%
LITTEESTOWN AREA SD 60% 88% 3% 52% 86% 5%
LOWER DAUPHIN SD 72% 94% 1% 64% 92% 3%
LOWER MERION SD 83% 97% 1% 79% 98% 1%
LOWER MORELAND TOWNSHIP-SD 81% 98% 0% 74% 97% 1%
LOYALSOCK TOWNSHIP SD 73% 95% 1% 62% 89% 5%
MAHANOY AREA SD 65% 90% 3% 56% 86% 5%
MANHEIM CENTRAL SD 67% 91% 2% 58% 90% 4%
MANHEIM TOWNSHIP SD 73% 94% 1% 68% 93% 3%
MARION CENTER AREA SD 65% 93% 2% 58% 89% 5%
MARPLE NEWTOWN SD 70% 94% 1% 66% 94% 1%
MARS AREA SD 70% 95% 1% 66% 95% 1%
MCGUFFEY SD 61% 89% 3% 57% 88% 5%
MCKEESPORT AREA SD 56% 83% 6% 46% 80% 8%
MECHANICSBURG AREA SD 71% 95% 1% 63% 92% 3%
MERCER AREA SD 67% 92% 1% 64% 92% 4%
METHACTON SD 78% 95% 1% 72% 96% 1%
MEYERSDALE AREA SD 60% 87% 3% 54% 87% 5%
MID VALLEY-SD 62% 89% 3% 49% 85% 6%
MIDDLETOWN AREA SD 63% 90% 2% 51% 87% 5%
MIDD-WEST SD 62% 90% 2% 54% 87% 4%
MIDLAND BOROUGH SD 73% 93% 1% 57% 91% 4%
MIFFLIN-COUNTY-SD 62% 89% 2% 51% 85% 5%
MIFFLINBURG AREA SD 71% 92% 2% 62% 90% 4%
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Pennsylvania Race to the Top
Expected Impact and District Performance Targets - continued

Math Reading
Xpecte xpected
xpecte above Xpecte xpected above xpected
vance roficie elow basi advance roficien elow basic
math math math eading eading eading
strict 2014 2014 2014 (2014) (2014) (2014)
MILLCREEK TOWNSHIP-SD 65% 91% 2% 61% 90% 4%
MILLERSBURG AREA'SD 60% 90% 3% 57% 88% 5%
MILLVILLE-AREA SD 63% 89% 3% 62% 89% 4%
MILTON-AREA SD 61% 87% 4% 51% 85% 6%
MINERSVILLE AREA SD 63% 88% 4% 57% 88% 4%
MOHAWK AREA SD 62% 88% 2% 51% 85% 6%
MONACA SD 58% 90% 3% 49% 86% 5%
MONESSEN-.CITY SD 64% 89% 3% 47% 83% 6%
MONITEAU SD 63% 90% 2% 55% 88% 4%
MONTGOMERY AREA SD 77% 95% 1% 61% 93% 2%
MONTOUR SD 68% 92% 2% 64% 92% 3%
MONTOURSVILLE AREA SD 74% 94% 1% 64% 93% 2%
MONTROSE AREA SD 62% 89% 3% 58% 88% 4%
MOONAREA SD 73% 94% 1% 65% 95% 2%
MORRISVILLE BOROUGH SD 60% 87% 3% 52% 86% 6%
MOSHANNON VALLEY SD 58% 88% 3% 52% 87% 5%
MOUNT CARMEL AREA SD 61% 88% 3% 53% 86% 6%
MOUNT PLEASANT AREA SD 61% 88% 3% 59% 89% 5%
MOUNT UNION AREA SD 62% 88% 3% 48% 83% 7%
MOUNTAIN VIEW SD 56% 85% 3% 53% 86% 5%
MT LEBANON SD 76% 96% 0% 78% 98% 1%
MUHLENBERG SD 62% 89% 3% 54% 85% 5%
MUNCY SD 64% 89% 2% 57% 88% 4%
NAZARETH AREA SD 67% 92% 2% 61% 91% 3%
NESHAMINY-SD 69% 93% 1% 62% 92% 2%
NESHANNOCKTOWNSHIP SD 70% 94% 1% 60% 93% 3%
NEW BRIGHTON AREA SD 57% 86% 4% 52% 85% 5%
NEW CASTLE AREA SD 62% 88% 3% 51% 85% 6%
NEW HOPE-SOLEBURY SD 76% 96% 1% 72% 95% 2%
NEW KENSINGTON-ARNOLD SD 61% 87% 3% 52% 84% 7%
NEWPORT SD 59% 85% 4% 50% 85% 6%
NORRISTOWN SD 62% 87% 4% 48% 83% 8%
NORTH ALLEGHENY SD 83% 98% 0% 77% 98% 1%
NORTH CLARION COUNTY $D 63% 92% 2% 58% 90% 4%
NORTH EAST SD 66% 90% 2% 60% 90% 5%
NORTH HILLS SD 70% 94% 2% 65% 93% 2%
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Pennsylvania Race to the Top
Expected Impact and District Performance Targets - continued

Math Reading
Xpecte xpected
xpecte above Xpecte xpected above xpected
vance roficie elow basi advance roficien elow basic
math math math eading eading eading
strict 2014 2014 2014 (2014) (2014) (2014)
NORTH PENN SD 76% 96% 1% 67% 94% 2%
NORTH POCONO SD 61% 90% 2% 59% 89% 4%
NORTH SCHUYLKILL SD 61% 89% 2% 50% 85% 5%
NORTH STAR SD 64% 91% 3% 57% 87% 5%
NORTHAMPTON AREA SD 63% 90% 2% 56% 90% 4%
NORTHEAST BRADFORD SD 60% 87% 4% 48% 83% 7%
NORTHEASTERN YORK SD 65% 91% 2% 53% 88% 4%
NORTHERN BEDFORD COUNTY SD 61% 89% 2% 55% 85% 5%
NORTHERN CAMBRIA SD 66% 90% 2% 55% 87% 4%
NORTHERN LEBANON SD 54% 84% 5% 50% 85% 6%
NORTHERN LEHIGH SD 60% 87% 3% 53% 85% 5%
NORTHERN POTTER SD 63% 88% 4% 48% 83% 6%
NORTHERN TIOGA SD 61% 90% 3% 53% 85% 5%
NORTHERN YORK CO SD 67% 91% 2% 59% 91% 3%
NORTHGATE SD 65% 91% 2% 57% 90% 5%
NORTHWEST AREA SD 57% 84% 5% 54% 85% 6%
NORTHWESTERN LEHIGH SD 66% 91% 1% 64% 91% 3%
NORTHWESTERN SD 61% 88% 4% 54% 85% 6%
NORWIN SD 77% 97% 1% 69% 93% 2%
OCTORARA AREA SD 65% 91% 2% 57% 88% 4%
OILCITY AREA SD 58% 87% 4% 47% 83% 7%
OLD FORGE SD 64% 90% 2% 56% 88% 5%
OLEY VALLEY SD 63% 91% 2% 63% 92% 3%
OSWAYO VALLEY SD 63% 88% 4% 53% 86% 7%
OTTO-ELDRED SD 65% 90% 2% 58% 90% 4%
OWEN JROBERTS SD 74% 94% 1% 68% 95% 1%
OXFORD AREASD 65% 89% 2% 60% 89% 5%
PALISADES SD 68% 93% 2% 64% 92% 3%
PALMERTON-AREA SD 66% 90% 3% 58% 90% 3%
PALMYRA AREA SD 65% 91% 2% 60% 91% 3%
PANTHER VALLEY SD 53% 81% 7% 43% 79% 8%
PARKLAND SD 77% 96% 1% 68% 94% 2%
PEN ARGYLAREA SD 65% 92% 1% 59% 89% 4%
PENN-CAMBRIA SD 64% 89% 3% 56% 88% 5%
PENN-HILLS SD 54% 84% 5% 48% 82% 7%
PENN-MANORSD 63% 90% 3% 56% 88% 4%
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Addendum 4 - continued

Pennsylvania Race to the Top
Expected Impact and District Performance Targets - continued

Math Reading
Xpecte xpected
xpecte above Xpecte xpected above xpected
vance roficie elow basi advance roficien elow basic
math math math eading eading eading
strict 2014 2014 2014 (2014) (2014) (2014)
PENNCREST SD 63% 88% 3% 56% 87% 6%
PENN-DELCO'SD 70% 94% 1% 64% 93% 2%
PENNRIDGE SD 66% 93% 1% 63% 93% 2%
PENNS MANOR AREA SD 56% 85% 4% 50% 86% 5%
PENNSVALLEY AREA SD 69% 93% 1% 62% 91% 3%
PENNSBURY:SD 69% 92% 2% 66% 93% 2%
PENN-TRAFFORD SD 78% 97% 1% 70% 96% 1%
PEQUEA VALLEY SD 63% 89% 3% 56% 87% 5%
PERKIOMEN VALLEY SD 76% 96% 1% 69% 96% 1%
PETERS TOWNSHIP SD 79% 97% 0% 73% 97% 1%
PHILADELPHIA CITY SD 55% 81% 8% 43% 76% 11%
PHILIPSBURG-OSCEOLA AREA SD 57% 86% 4% 52% 85% 6%
PHOENIXVILLE AREA SD 75% 95% 1% 67% 94% 2%
PINE GROVE AREA SD 65% 91% 2% 53% 87% 4%
PINE-RICHLAND SD 72% 94% 1% 67% 94% 2%
PITTSBURGH SD 57% 84% 5% 47% 80% 8%
PITTSTON'AREA SD 65% 90% 2% 58% 88% 5%
PLEASANT VALLEY SD 59% 88% 3% 55% 88% 4%
PLUM BOROUGH SD 64% 91% 1% 64% 93% 2%
POCONO MOUNTAIN SD 62% 89% 3% 52% 86% 5%
PORT ALLEGANY SD 60% 87% 4% 52% 84% 7%
PORTAGE AREA SD 61% 89% 3% 55% 86% 6%
POTTSGROVE SD 64% 90% 3% 54% 88% 5%
POTTSTOWN SD 60% 87% 3% 47% 85% 6%
POTTSVILLE AREA SD 59% 89% 3% 55% 87% 5%
PUNXSUTAWNEY AREA SD 62% 89% 3% 56% 87% 5%
PURCHASE LINE SD 63% 87% 5% 52% 86% 6%
QUAKERVALLEY SB 76% 95% 0% 75% 95% 2%
QUAKERTOWN COMMUNITY SD 78% 95% 1% 66% 93% 2%
RADNOR TOWNSHIP SD 84% 98% 0% 80% 98% 1%
READING SD 56% 84% 5% 41% 77% 9%
RED LION AREA SD 67% 91% 2% 55% 88% 5%
REDBANKVALLEY SD 64% 90% 3% 54% 88% 4%
REYNOLDS SD 62% 91% 3% 59% 87% 4%
RICHLAND SD 69% 94% 1% 67% 94% 2%
RIDGWAY AREA SD 62% 89% 2% 54% 86% 6%
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Addendum 4 - continued

Pennsylvania Race to the Top
Expected Impact and District Performance Targets - continued

Math Reading
Xpecte xpected
xpecte above Xpecte xpected above xpected
vance roficie elow basi advance roficien elow basic
math math math eading eading eading
strict 2014 2014 2014 (2014) (2014) (2014)
RIDLEY-SD 63% 89% 3% 54% 87% 5%
RINGGOLD SD 59% 87% 4% 53% 86% 6%
RIVERSIDE SD 61% 88% 4% 53% 86% 6%
RIVERSIDE BEAVER COUNTY:SD 66% 91% 2% 58% 89% 3%
RIVERVIEW SD 71% 91% 3% 64% 91% 3%
ROCHESTER AREA'SD 60% 88% 3% 50% 85% 4%
ROCKWOOD AREA SD 65% 92% 3% 56% 90% 4%
ROSE TREE MEDIA SD 77% 95% 1% 73% 95% 1%
SAINT CLAIR AREA 5D 60% 87% 3% 52% 87% 4%
SAINT MARYS AREA SD 70% 96% 1% 58% 90% 3%
SALISBURY TOWNSHIP-SD 66% 92% 2% 66% 93% 2%
SALISBURY-ELK LICK'SD 65% 90% 3% 50% 88% 5%
SAUCON VALLEY SD 74% 96% 1% 63% 94% 2%
SAYRE AREA SD 69% 93% 1% 59% 2% 2%
SCHUYLKILL HAVEN AREA SD 63% 91% 2% 54% 88% 5%
SCHUYLKILLVALLEY:SD 66% 91% 1% 63% 91% 2%
SCRANTON SD 64% 90% 3% 56% 87% 5%
SELINSGROVE AREA SD 71% 94% 1% 65% 91% 3%
SENECA VALLEY SD 72% 95% 1% 66% 93% 2%
SHADE-CENTRAL CITY'SD 61% 88% 3% 52% 86% 6%
SHALER AREA SD 63% 88% 3% 56% 88% 5%
SHAMOKIN'/AREA SD 59% 89% 3% 52% 86% 6%
SHANKSVILLE-STONYCREEK SD 64% 92% 1% 56% 88% 4%
SHARON CITY SD 62% 88% 3% 51% 84% 6%
SHARPSVILLE AREA SD 57% 87% 4% 55% 87% 5%
SHENANDOAH VALLEY SD 59% 87% 4% 50% 85% 6%
SHENANGO AREA SD 68% 94% 2% 60% 91% 3%
SHIKELLAMY:SD 59% 86% 3% 52% 85% 6%
SHIPPENSBURG AREA SD 63% 88% 3% 54% 85% 6%
SLIPPERY ROCK AREA SD 64% 90% 3% 57% 88% 5%
SMETHPORT AREA SD 65% 91% 2% 52% 84% 7%
SOLANCO SD 67% 91% 2% 60% 90% 3%
SOMERSET AREA SD 60% 87% 4% 51% 84% 6%
SOUDERTON AREA SD 76% 95% 1% 68% 94% 2%
SOUTH ALLEGHENY SD 61% 87% 4% 52% 85% 6%
SOUTH BUTLER COUNTY:SD 66% 92% 1% 61% 91% 4%
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Pennsylvania Race to the Top

Expected Impact and District Performance Targets - continued

Math Reading
Xpecte xpected
xpecte above Xpecte xpected above xpected
vance roficie elow basi advance roficien elow basic
math math math eading eading eading
strict 2014 2014 2014 (2014) (2014) (2014)
SOUTH EASTERN SD 64% 90% 2% 58% 89% 4%
SOUTH FAYETTE TOWNSHIP SD 90% 98% 0% 77% 97% 1%
SOUTH MIDDLETON SD 64% 91% 2% 61% 91% 4%
SOUTH PARK SD 67% 91% 2% 63% 91% 4%
SOUTH SIDE-AREA SD 62% 90% 3% 57% 90% 3%
SOUTH WESTERN SD 68% 92% 2% 57% 89% 5%
SOUTH WILLIAMSPORT AREA SD 69% 94% 1% 61% 92% 2%
SOUTHEAST DELCO SD 54% 83% 5% 43% 79% 8%
SOUTHEASTERN GREENE SD 58% 88% 4% 49% 83% 7%
SOUTHERN COLUMBIA AREA SD 67% 92% 2% 59% 90% 4%
SOUTHERN FULTON SD 78% 96% 1% 68% 92% 2%
SOUTHERN'HUNTINGDON COUNTY:SD 59% 87% 4% 48% 83% 7%
SOUTHERN LEHIGH SD 72% 94% 1% 65% 95% 2%
SOUTHERN TIOGA SD 60% 89% 3% 53% 87% 5%
SOUTHERN YORK CO SD 69% 94% 1% 65% 93% 2%
SOUTHMORELAND SD 68% 93% 2% 58% 89% 5%
SPRING COVE SD 62% 88% 3% 57% 88% 5%
SPRING GROVE AREA SD 65% 91% 2% 56% 88% 4%
SPRINGFIELD SD 76% 95% 1% 67% 94% 2%
SPRINGFIELD TOWNSHIP.SD 70% 92% 2% 65% 92% 3%
SPRING-FORD AREA SD 80% 97% 1% 67% 94% 2%
STATE COLLEGE AREA SD 73% 92% 2% 72% 94% 2%
STEELVALLEY SD 63% 89% 3% 52% 84% 6%
STEELTON-HIGHSPIRE SD 53% 80% 7% 39% 75% 10%
STO-ROX SD 55% 84% 6% 42% 76% 9%
STROUDSBURG AREA SD 63% 88% 3% 58% 88% 5%
SULLIVAN COUNTY-SD 65% 89% 2% 59% 92% 3%
SUSQUEHANNA COMM SD 69% 92% 3% 59% 88% 4%
SUSQUEHANNA TOWNSHIP SD 65% 89% 3% 55% 86% 5%
SUSQUENITA SD 62% 89% 3% 54% 85% 5%
TAMAQUA AREA SD 61% 90% 2% 55% 89% 4%
TITUSVILLE AREA SD 64% 90% 2% 54% 88% 3%
TOWANDA AREA SD 61% 88% 3% 50% 86% 6%
TREDYFFRIN-EASTTOWN SD 80% 97% 0% 80% 98% 0%
TRINITY-AREA:SD 65% 90% 2% 62% 90% 4%
TRI-VALLEY SD 66% 92% 2% 57% 89% 4%
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Addendum 4 - continued

Pennsylvania Race to the Top
Expected Impact and District Performance Targets - continued

Math Reading
Xpecte xpected
xpecte above Xpecte xpected above xpected
vance roficie elow basi advance roficien elow basic
math math math eading eading eading
strict 2014 2014 2014 (2014) (2014) (2014)
TROY AREA SD 69% 92% 2% 57% 88% 4%
TULPEHOCKEN AREA SD 70% 93% 3% 57% 88% 5%
TUNKHANNOCK AREA 5D 64% 90% 3% 59% 88% 4%
TURKEYFOOTVALLEY AREA SD 54% 82% 7% 41% 77% 9%
TUSCARORA SD 58% 86% 4% 51% 84% 6%
TUSSEY MOUNTAIN SD 57% 88% 3% 48% 82% 6%
TWINVALLEY SD 72% 94% 0% 62% 9% 3%
TYRONE AREA SD 61% 88% 3% 61% 89% 5%
UNION SD 62% 88% 3% 53% 85% 5%
UNION'AREA SD 63% 89% 3% 58% 88% 3%
UNIONCITY AREA SD 61% 87% 4% 49% 83% 7%
UNIONTOWN AREA SD 61% 88% 4% 55% 85% 6%
UNIONVILLE-CHADDS FORD 5D 87% 99% 0% 79% 99% 0%
UNITED SD 65% 90% 3% 57% 88% 5%
UPPER ADAMS SD 65% 89% 3% 57% 87% 5%
UPPER DARBY SD 62% 88% 4% 50% 84% 6%
UPPER DAUPHIN AREA SD 64% 90% 2% 53% 88% 5%
UPPER DUBLIN'SD 82% 97% 1% 75% 95% 1%
UPPER MERION AREA SD 73% 95% 1% 65% 93% 2%
UPPER MORELAND TOWNSHIP 5D 69% 95% 1% 64% 93% 2%
UPPER PERKIOMEN SD 64% 92% 2% 59% 90% 3%
UPPER SAINT CLAIR SD 86% 99% 0% 80% 99% 0%
VALLEY GROVE SD 55% 86% 4% 44% 84% 5%
VALLEY VIEW SD 65% 91% 1% 58% 91% 3%
WALLENPAUPACK AREA SD 65% 91% 2% 63% 91% 2%
WALLINGFORD-SWARTHMORE SD 81% 96% 1% 78% 97% 1%
WARREN COUNTY - SD 61% 88% 3% 53% 87% 5%
WARRIOR RUN:SD 66% 91% 2% 54% 89% 4%
WARWICK SD 66% 92% 2% 62% 91% 3%
WASHINGTON SD 60% 86% 5% 47% 83% 7%
WATTSBURG AREA SD 60% 88% 1% 58% 89% 4%
WAYNE HIGHLANDS SD 69% 92% 1% 60% 90% 4%
WAYNESBORO AREA SD 65% 90% 2% 55% 87% 5%
WEATHERLY AREA SD 72% 93% 2% 63% 90% 3%
WELLSBORO AREA SD 62% 89% 2% 55% 87% 4%
WEST ALLEGHENY:SD 67% 92% 1% 62% 93% 2%
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Pennsylvania Race to the Top
Expected Impact and District Performance Targets - continued

Math Reading
Xpecte xpected
xpecte above Xpecte xpected above xpected
vance roficie elow basi advance roficien elow basic
math math math eading eading eading
strict 2014 2014 2014 (2014) (2014) (2014)
WEST BRANCH-AREA SD 56% 84% 5% 48% 83% 7%
WEST CHESTER AREA SD 74% 95% 1% 72% 96% 2%
WEST GREENE SD 56% 85% 6% 48% 81% 8%
WEST JEFFERSON HILLS SD 67% 93% 1% 69% 95% 1%
WEST MIDDLESEX AREA SD 62% 89% 1% 55% 86% 5%
WEST MIEELIN-AREA SD 63% 89% 3% 54% 86% 5%
WEST PERRY SD 55% 85% 4% 52% 84% 6%
WEST SHORE SD 61% 88% 3% 58% 88% 5%
WEST YORK AREA SD 69% 92% 1% 60% 89% 4%
WESTERN BEAVER COUNTY.SD 66% 92% 2% 58% 88% 5%
WESTERN WAYNE SD 65% 89% 2% 59% 89% 4%
WESTMONT HILLTOP SD 71% 96% 0% 67% 94% 1%
WHITEHALL-COPLAY SD 64% 91% 2% 57% 89% 4%
WILKES-BARRE AREA SD 59% 87% 3% 51% 85% 6%
WILKINSBURG BOROUGH SD 50% 77% 8% 35% 72% 11%
WILLIAM PENN SD 51% 80% 7% 40% 75% 11%
WILLIAMS VALLEY SD 54% 86% 5% 49% 83% 6%
WILLIAMSBURG COMMUNITY SD 56% 87% 4% 49% 84% 7%
WILLIAMSPORT AREA SD 66% 90% 3% 52% 86% 5%
WILMINGTON AREA SD 66% 91% 2% 61% 91% 4%
WILSON AREA SD 69% 93% 1% 61% 90% 4%
WILSON SD 75% 95% 1% 67% 94% 1%
WINDBER AREA SD 68% 89% 3% 66% 92% 4%
WISSAHICKON SD 77% 95% 1% 72% 94% 2%
WOODLAND HILLS SD 54% 83% 6% 45% 80% 8%
WYALUSING AREA SD 60% 88% 4% 54% 86% 5%
WYOMING AREA SD 72% 94% 1% 62% 92% 2%
WYOMING VALLEY WEST SD 59% 87% 3% 53% 86% 5%
WYOMISSING AREA SD 73% 92% 2% 66% 91% 4%
YORKCITY SD 54% 81% 7% 38% 74% 11%
YORK SUBURBAN SD 75% 95% 1% 69% 93% 2%
YOUGH SD 58% 87% 4% 54% 88% 5%
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pennsylvania

DEPARTMENT OF EDUCATION

Dear Charter School Leader:

Pennsylvania is ready to compete in the next round of Race to the Top to secure

up to $400 million for our students and our schools. While the U.S. Department of
Education chose to make just two state awards in Phase 1, Pennsylvania’s application
was extraordinarily well received. We were one of 16 states selected as finalists and
invited to Washington, D.C. to present our plan, and our proposal was ranked 7th
among the 41 states that competed.

Pennsylvania is well positioned to win a:Race to the Top award in Phase 2. Our
strength comes from the willingness of both districts and charters to commit to a
bold agenda to deepen and accelerate our progress. We have carefully analyzed the
comments of our peer reviewers as well those of other state applications to identify
ways we can strengthen our position in Phase 2.1f we all work well and closely
together over the coming weeks, we can put Pennsylvania at the top of the Race o
Top list and secure resources that will make a tremendous difference in the lives of
our students.

Pennsylvania’s Race to the Top Phase 2 application must be submitted by June 1,
2010. As you did this past winter,| an asking that you again lead a conversation in
your school and community about the opportunities Race to the Top offers.

The requirements and expectations for Phase 2 will be identical to those in our Phase
1-application. Charters from Phase 1 will not need to submit a new MOU to evidence
participation in Phase 2,

For charters which did not submit an MOU with the required signatures in Phase
1, we hope you will choose to join us.The information attached explains the
expectations and requirements for charter schools.

Asin Phase 1, Pennsylvania will support charter schools that are, or have the
potential to be, highly effective in improving student achievement. Charter schools
that currently have “Met AYP" status or have the ability to meet AYP by beingiin
Making Progress, Warning, School Improvement1 or School Improvement 2, will be
eligible to join in Pennsylvania's Race to the Top application. This document includes
a chart that provides a'sense of the potential Race to the Top funding your school

— continued
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= continyed ﬁom prez;z'ous page

would receive (see page xx). As in Phase 1, this amount is calculated in the same
manner as Pennsylvania calculates the estimated allacations for districts and are
predicated on the following assumptions: (1) Pennsylvania receives a $400 million
award; (2) 150 school districts choose to participate;and (3) 100-percent of eligible
charter schools choose to participate.

Since the requirements are identical in Phase 1 as.in-Phase 2, there are ho changesto
the addenda (including the MOU) sent to you originally on January 5,2010. You will
see them attached again for your use and reference.

This document outlines important next steps for charters that wish to add themselves
to the list of chart schools in Pennsylvania’s Race to the Top Phase 2 application; here
is a quick overview:

= Fully review this document including the expectations for charter schools
outlined in Addendum 1 {see page 9);

= Set up meetings as soon as possible with your board president and teachers’
union leadership (if applicable) to discuss these expectations;

= Attend and-encourage your board president and union leader (if applicable} to
participate in one or both of the Race to the Top webinars (see schedule on page 5);

= Contactyour PDE contact to-ensure that your questions are answered and that
you fully understand the expectations (see PDE contact on page 6)

+ Submit your fully executed MOU for charters to PDE by May 21 (since
Pennsylvania’s application must be submitted to the U.S. Department of Education by
June 1,2010):

Charters play an integral role in our statewide strategy to improve public education
and therefore Pennsylvania has a strong interest in supporting effective chatrters
through our Race to the Top application. Through our collective effarts, we know
that we will continue to build a world-class education system benefiting all of
Pennsylvania’s children.

Sincerely,

e

Thomas E. Gluck
Executive Deputy Secretary
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Our Vision for Race To The Top

Race to the Top is an unprecedented opportunity
to accelerate our academic gains and deliver on our Pennsylvania’s Race to the Top proposal is built
commitment that all children in the commonwealth around five objectives:

have access to an education that prepares them to be
productive citizens and to succeed in a high-skills,
globally-competitive, and knowledge-based economy.
Pennsylvania will utilize these dramatic new resources
to implement school-based improvements never
before possible on such a broad scale and we are + Developing a world-class human pipeline for
prepared to hold ourselves accountable for the results teachers and leaders

that really matter—greater student achievement.

+ Strengthening and expanding the standards-
aligned system (SAS) and developing data
systems capable of supporting reform

+ Developing a multi-measure evaluation system
Pennsylvania’s Race to the Top application builds for teachers and leaders

upon the strategies and practices we have been using
in our schools that have resulted in the important
and significant gains in student achievement in recent
years. While we have learned that there is no silver + Turning around the lowest performing schools
bullet in education reform, we know from our own
work that when specific behaviors and practices are
implemented and aligned in a comprehensive manner,
the result will be success for every child.

+ Creating a coherent approach to professional
development

Charter Checklist for Race To The Top

+ Fully review this document including the expectations for charter schools outlined in Addendum 1 (see page 9)

+  Set up meetings as soon as possible with your board president and teachers’ union leadership (if applicable) to
discuss these expectations

+ Attend and encourage your board president and union leader (if applicable) to participate in one or both of the
Race to the Top webinars (see schedule on page 5)

+ Contact your PDE contact to ensure that your questions are answered and that you fully understand the
expectations (see PDE contact on page 6)

+ Submit your fully executed MOU for charters to PDE by May 21 (since Pennsylvania’s application must be
submitted to the U.S. Department of Education by June 1, 2010)
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Commitment to Raising Student Achievement

NOILE Charters that subiited ag MO Phose | Pennsylvania has set specific performance targets
will not need to resubmit a new MOU for Phase 2. for schools to achieve by 2014. Table 1 describes

the levels of student achievement charter schools
Charter schools that choose to participate in will be expected to reach based on where student
Pennsylvania’s Race to the Top application must achievement is today in each school. Addendum 3 (see
commit to implementing the set of activities and page 25) provides specific charter school achievement
reforms outlined in Addendum 1 (see page 9). targets.

Most importantly, charter schools also commit

to delivering results--significant gains in student
achievement that will be measured and for which
charter schools will be held accountable.

Table 1: Delivering Results: Expected Student Achievement Improvement by 2014

Expected Improvement - Math Expected Improvement — Reading
If today you In 2014, your today your In 2014, your
achieveme achievement hievement achievement
level is* level will be evel is* level will be
Advanced >50% advanced 66-90% Advanced >50% advanced 67-80%
20-50% advanced 53-69% 35-50% advanced 56-68%
<20% advanced 45-53% <35% advanced 34-57%
Above >70% proficient 86-99% Above >70% proficient 86-99%
proficient - m6.7e% proficient 79-92% proficlentie . i yo% proficient 82-87%
<50% proficient 70-81% <60%:proficient 66-78%
Below basic <10% below basic 0-3% Below basic <10% below basic 0-4%
10-20% below basic 2-6% 10-20% below basic 3-7%
>20% below basic 5-15% >20% below basic 3-21%

* Based on the district average for the 2009 PSSA

** Above proficient includes both proficient and advanced

Charter schools that only serve grades 9-12 may have slightly lower 2014 performance targets and should refer to the school-level
performance targets in Addendum 3.

Upon receiving Race to the Top funds, charter schools will have 90 days from the date of the award to submit
a detailed, final scope of work (SOW) describing how the charter school will implement RTTT MOU require-
ments. It must include a detailed budget, timeline and implementation plan.
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The Next Steps for Charter Schools

NOJLE: Chacters that submitted an MOL in Phase |

will not need to resubmit a new MO {for Phase 2.

Charter school administrators need to work closely
with the president of the school’s board and the teach-
ers’ union leaders (if applicable) to review the state’s
Race to the Top goals so that these local education
leaders clearly understand the commitment that is be-
ing made and the results that are expected.

This review should go beyond simply discussing the
mechanics of selected reforms and should also include
the academic gains that are expected as a result of the
reforms. The bottom line for our efforts must be rais-
ing student achievement (see charter school goals in
Addendum 3, page 25).

Charter schools that join in Pennsylvania’s Race
to the Top application and receive funding must
agree to implement a set of reforms that are de-
tailed in Addendum 1. If Pennsylvania receives
a Race to the Top award, these schools will have
up to 90 days from the date of the award to sub-
mit a detailed, final scope of work, along with a
detailed budget and implementation plan.

Mandatory Information Sessions

NOTE: Charters that submitted an MOU in Phase
1 will not need to resubmit a new MOU for Phase 2
and therefore do not need to attend the information
sessions.

The requirements for charter schools are serious and
extensive. To ensure that charter schools are fully
aware of these requirements, the charter school admin-
istrator considering participatation in Race to the Top
MUST attend a PDE webinar on one of the following
days:

May 5, 3:30 p.m. — 4:30 p.m.
OR
May 10, 11 a.m. — 12 noon

You may access the webinars through www.pdewebi-
nars.org. Locate the event entitled “Race to the Top
— Charters,” click on the Webinar Description button,
and then click on the Register button. Advanced reg-
istration is not necessary.
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The Next Steps for Charter Schools - continued

Memorandum of Understanding

NOTE: Chaiiors that subnittcd an MO i Phase |

will not need to resubmit a new MO for Phase 2,

Any charter school wishing to join in PA’s Phase 2
Race to the Top application must submit a formal
memorandum of understanding (MOU) no later than
5 PM on May 21. This MOU is Addendum 2 (see
page 20). The MOU includes a preliminary scope

of work that outlines the specific areas of reform the
charter school is committed to pursuing.

This MOU must be signed by the charter school
administrator, the president of the school’s board
of directors, and the local teacher’s union leader (if
applicable).

Remember, MOUs must be received by PDE no
later than 5 PM on May 21, 2010. The MOU can

be received by e-mail (please scan and send), postal
service, or private delivery service (FedEx, UPS, etc.).

MOUs can be e-mailed to RA-RaceMOU@state.pa.us
or mailed to:

MOLs can be e mailed to:
RA-RaceMOU@state.pa.us or mailed to:

Jackie Achey, RTTT

PA Department of Education:
333 Market Street 10th Hoor
Harrisburg, PA 17126-0333

The U.S. Department of Education has set a firm
deadline of Tuesday, June 1 for states to file their
Race to the Top applications. All memoranda of
understanding must be included in the formal state
application. Because of this, it is critically important
that you submit your MOU to the Pennsylvania
Department of Education no later than 5 PM on May
21. There will be no extension of this deadline.

Please note that because of the time frame between
May 21 and June 1 includes the Memorial Day
holiday weekend, districts are encouraged to submit
their MOUs as far in advance of the May 21 deadline
as possible.

Have questions about Race to the Top?

The Pennsylvania Department of Education stands
ready to provide assistance as charter schools engage
in local conversations to determine whether your
charter school will take advantage of this tremendous
opportunity.

Please call upon us with questions and let us know any

way that we can be helpful to you.

Please e-mail ra-pde@state.pa.us or call:

Jennifer Waltz at #717.214.5708
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Dedicated Charter School Funding

While every charter school will benefit from the receives a $400 million award; (2) 150 school districts
resources and tools that PDE will make available choose to participate; and (3) 100 percent of eligible
using the Race to the Top grant funding, only charter charter schools choose to participate. All allocations
schools that submit an MOU as part of the Race to the are based on the Title I Part A funding that a school
Top application will share directly in Race to the Top receives. Award amounts will vary depending on
funding in exchange for implementing the reforms which, and how many charter schools submit and
detailed in Addendum 1. The chart below represents MOU. These estimates are preliminary and subject to
the approximate award levels if (1) Pennsylvania change.
Table 2: Potential Award to Pennsylvania Charter Schools
Charter School Low High Charter School Low High
Academy CS $26,988 $35,422 Graystone Academy CS $26,710 $35,056
Achievement House CS $25,495 $33,462 Green Woods CS $51.218 $67,223
Ad Prima CS $50,918 $66,829 Imani Education Circle CS $131,082 $172,046
Alliance for Progress CS $87,678 $115.077 Independence CS $209,213 $274,592
Antonia Pantoja $214,421  $281,427 Khepera €5 $94623  $124,193
Community CS KIPP Academy Charter School $91,150 $119.635
Avon Grove €S $44,932 $58,973 Lehigh Valley Academy CS $64,678 $84,890
Bear Creek Community CS $40,255 $52;835 Lehigh Valley CHS for $20.399 $26,774
Belmont CS $105908  $139,004 Performing Arts
Boys Latin of Philadelphia CS $69,448 $91,151 Lincoln CS $206670  $271,254
Career Connections CHS €46.912 $61572 Lincoln Park Performing Arts CS $35.,882 $47,095
Charter High School for §156251  $205080 Manchester Academic 3 335607 546734
Architecture and Design Maritime Academy Charter $229.178 $300,797
Chester Community CS $619,613  $813,.242 School
Christopher Columbus €S $226,574 $297.378 Mastery Charter ngh School $124.138 $162,932
City CHS $93,443 $122,644 Mastery CS-Pickett Campus $103,304 $135,587
: Mastery CS-Shoemaker Campus $132,819 $174,325
Collegium:CS $49,287 $64,689
Commonwealth Connections $232,721 $305,446 Mastery CS-Thomas Campus $135,424 $177,744
Academy CS - Math; Civics and: Sciences CS $261,298 $342,954
Crispus Attucks Youthbuild CS $23,362 $30,663
Delaware Valley CHS $180,565 $236,991 Math, Science, Technology CS $336,990 $442 300
Montessori-Regional €S 525,634 $33,644
Discovery Charter School $137,153 $180,013
Multi-Cultural Academy CS $41,669 $54,690
Eugenio Maria De Hostos CS $62,503 $82.035
: New Foundations CS $157,994 $207,368
Family CS $32,120 $42,158
New:Hope Academy €S $83,566 $109,680
Fell €S $21,613 $28,367
: - - New Media Technology €S $138,896 $182,301
First Phila CS For Literacy $227,442 $298.,518
Folk Arts-Cultural Treasures CS $125,006 $164,071 Northside Urban Pathways CS $49,695 $65,225
Franklin Towne CHS $289,946  $380,554 Northwood Academy CS $216,157  $283,706
Fraire €S $118,062 $154,956 Nueva Esperanza Academy C5S $204,871 $268,893
Global Leadership $157,126 $206,227 Pan American Academy C5 597,227 $127.611
Academy CS Pennsylvania Cyber School CS $597,405 $784,094
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The list above does not include:

1) Charter schools that are ineligible for Race to the
Top funding (charter schools in Corrective Action)

2) Charter schools that opened in 2009-10. (These
schools are eligible for Race to the Top funding.)

3) Charter schools with <2% census poor who were
not on the state’s preliminary list for Title I Part A
allocations. (These schools are eligible for Race to
the Top funding.)

Table 2: Potential Award to Pennsylvania Charter Schools - continued
Charter School Low High Charter School W igh
People for People CS $154,522 5202810 The Environmental Charter $41,617 $54,622
Philadelphia Electrical & Tech $183,170 $240,410 School at Frick Park
CHS The Laboratory Charter School $126,735 5166,340
Philadelphia Harambee Inst C5 5144973 $190.277 The Preparatory Charter School $172752  $226737
Philadelphia Performing Arts CS $129,347 $169,768 Tidioute Community CS $25,478 $33,440
Planet Abacus CS 580,733 $105,962 Truebright Science $55,558 $72.920
Pocono -Mountain Charter $27,101 $35,570 Academy CS
School Tuscarora Blended $15,609 $20,487
Propel CS-East $41,993 $55,116 Learning C5
Propel CS-Homestead $68,641 $90,091 Universal Institute CS $175,356 $230;155
Propel CS-McKeesport 57,601 $75.601 Urban League of Pittsburgh CS $38,574 $50,628
Propel CS-Montour $51.972 $68.213 Vitalistic Therapeutic CS $20,030 $26,289
Renaissance Academy Edison $46,306 $60,777 West Qaklarie C5 $209.213 3274,592
cs West Phila. Achieverment CES $110,249 $144,702
Renaissance Advantage CS $249,713 $327.748 Widener Partnership CS $52,181 $68,487
Renaissance CS $51,518 $67,618 Wissahickon €S 5116,325 $152,676
Richard Allen Preparatory C5 $117,194 $153,817 World: Communications €S $130,215 $170,907
Robert Benjamin Wiley $71,737 $94,155 Young Scholars CS $54,690 $71,781
Community €5
Young:Scholars of Central PA-CS $4,650 $6,104

Robert Ketterer C5 $7,842 $10,293 Young Scholars of Central PA C5 52,000 $4.000
Roberto Clemente CS 561,131 $80,235
Russell Byers €S $118,062 $154,956 Allch hool C e Acti

= i
<chool Lane CS $70,178 $92.108 \ C arter schools not in orreguve ction are

eligible for Race to the Top funding
Southwest Leadership $71,184 593,429 e : ‘
Academy CS - Allocation is based on the proportion of Title | Part

A funding the school receives
Sugar Valley Rural CS $18,129 $23,794 . i .
P p Stidi P - Charter schools that receive no Title | Part A funding

yvan TIeIgts oente ! ! or opened in 2009-10 school year but do not appear

on this list are still eligible to receive some RTTT
funds.

In addition to the funding received through Race

to the Top, charter schools also will be expected

to leverage other federal and state funding sources
available for the same and/or complementary reform
strategies targeted in the Race to the Top.
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Objective 1: SAS and the Use of Data

Pennsylvania will further strengthen and expand the
use and understanding of the standards-aligned system
(SAS) and the data systems to support it. Such a system
will enable district leaders, educators and classroom
teachers to utilize and develop a coherent set of well
aligned tools to directly target instruction to meet the
academic and the social-emotional needs of individual
students.

Effective use of SAS and a system of real time student
level data promotes educational achievement because:

= Students and their parents will have an accurate
picture of students’academic and social-emotional
strengths and weaknesses;

# Teachers will know exactly where to target
additional instructional and social-emotional
support and have access to high-quality tools and
resources;

# Leaders will understand if there is a school-,
district-, or postsecondary institution-wide issue
that needs attention or promote an effective
practice that could be spread more broadly;

# PDE and IUs will be able to provide direct
support and resources where they need to be
deployed; and

# Policymakers will clearly understand where
spending is having the most impact.

The state will take appropriate action to align the
model system of assessments to the final common
core standards when adopted in Pennsylvania and will
also develop and institute a system for appropriate
assessment of all kindergarten children through the
Pennsylvania Kindergarten Early Learning Network.

The following provides the specific required activities
for participating districts to ensure that teachers and
leaders are expanding the use of SAS and making the
best use of an appropriate data system and the data
available to them.

Required Activity 1: Implement a high quality
curriculum that is aligned with standards,
assessments, curriculum framework,
instruction, materials and interventions.

Participating districts will be responsible for:

# Crafting a strategic and coherent approach to
these six elements of the standards aligned
system that is consistent with the definitions and
descriptions of these elements on the SAS portal at
www.pdesas.org.

# Aligning all district instructional materials and
resources to the most granular level available
(eligible content in the assessed content areas and
standards-level in the non-assessment content
areas).

# Build time into the schedule for teachers to
participate in collaborative learning such as peer-
to-peer observations and teaming within and
across grade levels that includes the use of SAS
online tools; and

# Provide additional supports to teachers in the use
of SAS activities such as assigning mentors to staff
needing additional assistance.

The Pennsylvania Department of Education will create
voluntary training for district staff in curriculum
mapping, delivery and evaluation of the alignment of
all resources.

Required Activity 2: Implement a system
of assessments with capacity to inform
instruction on timely and regular basis.

Participating districts will utilize a coherent multi-
level system of assessments that is fully aligned

with standards and informs instruction on a regular
basis. Levels of assessment must include summative
assessment, including but not limited to the PSSA and
Keystone Exams, when available, formative, benchmark
and diagnostic assessments. Examples of benchmark
assessments include 4Sight, Acuity, and Assess2Know.
Examples of diagnostic assessments include DRAs,
running records, GRADE and GMADE. Districts may
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Objective 1: SAS and the Use of Data - continued

utilize the tools and resources as part of their system
of assessments, which are available at PDE’s Standards
Aligned System portal or develop their own system so
long as it meets the same requirements.

Participating districts will be required to describe their
system of assessments and how data from assessment
will be collected, reviewed and used by teachers to
inform and differentiate instruction and implement
aligned interventions.

Required Activity 3: Implement a system to use
real time student data to identify students at
academic risk in grade 6 and above.

The state will develop a model Early Warning System
that collects various elements of data which are
predictive indicators of students who may be at risk for
academic failure. Participating districts may adopt the
state model or develop their own model which meets
required standards. An early warning system must do
the following:

# Collect diagnostic, benchmark and summative
assessment data as well as data on attendance,
discipline, grades and credit accumulation;

¢ Generate a"watch list” of students with at-risk
indicators before school starts in September each
year;

# Update the “watch list” on a quarterly basis with
progress of students on the list and addition of
new students with at-risk indicators;

# ldentify and implement interventions for students
on the “watch list” to address the problems
identified by the at-risk indicators with particular
emphasis on credit recovery interventions for
high school students who fall behind in credit
accumulation;

# Monitor the performance of each school in the
district at improving the performance of students
identified with at-risk indicators and identify
schools having success and schools that need
additional help;

¢ Generate automatic alerts e.g. e-mails, text
messages or phone calls to parents, teachers and
administrators when at risk indicators occur such as
specified number of unexcused absences, string of
poor test scores, second behavioral report, falling
behind in credit accumulation;

# Generate weekly reports for teachers and
administrators of students showing early signs of
risk of academic failure; and

= Connect output from the early warning system
to the state’s Response to Intervention (RTII)
framework to assist teachers in identifying the
most appropriate interventions based on the
reported data

Required Activity 4: Implement a SIS that
provides real time student data and can
communicate with PIMS.

Pennsylvania will establish a voluntary statewide,
real-time model Student Information System

(SIS) which will enable efficient and effective
communication with the Pennsylvania Information
Management System (PIMS). PDE will convene a
steering committee of PDE staff, identified state-wide
organizations, and participating district representatives
to identify system requirements, assist in drafting an
RFP through which a vendor will be selected for system
development as well as training of schools, districts and
IUs on the use of the SIS. PDE will allocate Race to the
Top state funds for the one-time design and purchasing
costs of the voluntary SIS, school and district data
cleaning and conversion, and school and district staff
training Schools and districts who choose to adopt

the voluntary SIS will be responsible for the annual
maintenance costs and service level agreements.

Required Activity 5: Provide collaborative time
for teachers to review real time student data to
drive instruction.

In addition to developing a model early warning
system, the state will also develop a set of model
routines and tools that facilitate review of data and
data informed decision making at the classroom, school
and district level and identification and implementation
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of appropriate interventions. Data routines and tools
are for the purpose of assisting teachers to differentiate
instruction and help advanced students accelerate
their learning and help struggling students catch up.
Participating schools and districts must adopt these
model data routines and tools or develop their own
routines and tools that accomplish the same purpose
of providing teachers and leaders with collaborative
time to review student data and then to use that
data to identify and implement appropriate, targeted
interventions.These routines will include:

¢ Conduct staff data review meeting one week
before the new school year facilitated by the
leadership data team. During the meeting teachers
will:

— Review the prior-year’s summative assessment
data for their incoming students, segment their
students by performance and identify high-need
students

— Be trained on the use of the diagnostic reports
on the SAS portal so that diagnostic assessments
can be administered within the first week of
school and be used to customize instruction
for each student segment by integrating the
appropriate instructional strategies, learning
progressions, and academic interventions

- Be trained in the appropriate instructional
interventions to respond to specific deficiencies
or needs identified by the data;

— Collectively review school-level and grade-level
data to identify issues and devise and implement
action plans to address the issues.

# Conduct staff data review meetings with all staff
at least quarterly during the school year led by
the school’s leadership team.The meetings will
be seminars organized each quarter (or after the
release of interim assessment results) and time for
these meetings will qualify as an ACT 80 activity.
During the meetings staff will:

- Discuss the previous quarter’s data and
evaluate the outcomes of various action plans/
interventions;

— Review the quarterly early warning system report

to assess the effectiveness of interventions in
helping at-risk students;

— Devise new action plans for newly identified and
previously identified at-risk students;

— Review and discuss the school’s goals articulated
in its school improvement plan, and use data
to assess whether the school is on track to
achieving the goals; and

- Identify new targets and share strategies for the
upcoming quarter

# Conduct bi-weekly leadership data team
meetings where the school leadership team and
instructional coaches will:

— Use the early warning system data to identify
at-risk students and devise strategies and
interventions to respond to student specific
needs;

— Focus on school-wide issues identified during
the quarterly reviews by using school-level data
to track performance; and

— Develop agendas and materials that will guide
teacher collaborative planning time and make
the time spent more effective

¢ Provide for weekly teacher collaborative
planning time facilitated by instructional coaches
or data facilitators where:

— Grade-level teachers review at-risk students
flagged by the early warning system, discuss the
specific needs of such students and collaborate
in the development of appropriate intervention
strategies;

— Subject matter teachers discuss common
challenges they face with teaching specific
portions of the curriculum;

- Coaches help teachers with instructional
strategies for specific objectives and share
effective classroom practices that help improve
outcomes

PDE will work with a vendor that specializes in
developing tools for utilizing data in this manner.The
vendor will be identified through an RFP process.
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Objective 2: Human Capital Pipeline

Pennsylvania’s strategy for ensuring the equitable
distribution of effective teachers includes activities at
both the state level and within participating districts
and charter schools. At the state level, activities will be
directed to increase the number of effective teachers,
especially in subject matter shortage areas and in high
need schools. Participating districts and charter schools
will need to ensure they have human capital plans to
attract and retain effective teachers and principals and
to distribute them equitably across all schools and
classrooms.

Required Activity 1: Develop a human capital
plan to identify strategies based on district
or school needs to attract and retain effective
teachers, limit teacher vacancies, staff hard-
to-staff subjects, and address the equitable
distribution of highly effective teachers.

Participating districts and charter schools will be
required to develop a human capital plan that identifies
the district or charter school’s strategies for attracting
and retaining effective teachers and leaders and to
report the distribution of effective teachers across
their schools and classrooms. In addition, schools

and districts which are determined to lack equity in
distribution of effective teachers among their lowest
performing schools and schools that are high minority
and high poverty will be required to develop Teacher
Equity Plans as part of their RTTT Implementation Plan
and also part of their Strategic Plan.

The human capital plan will be required to include
specific elements described in guidance to be issued by
the state, developed in collaboration with appropriate
stakeholders including representatives of teachers
unions, which elements may include:

# |dentification of the specific skills and
competencies incoming teachers should be able to
demonstrate;

# Induction strategies for new teachers and for
teachers new to the district;

# Plans to develop a career ladder and/or
compensation incentives, if any;

# The hiring and placement of teams of teachers
together in a cohort model;

# Assisting teachers in taking advantage of state-
provided professional development opportunities
in hard to staff and high rigor subjects;

# |Incentives for teachers and leaders who pursue
specific types of professional advancement
linked to increased student achievement (e.g.
National Board Certification, Advanced Placement
certification, Reading Recovery teacher or teacher/
leader certification)

# Partnerships with IHE teacher preparation
programs for districts or schools to offer enhanced
student teacher placements with highly effective
supervising teachers; and

# Measurable outcomes of plan elements.

In addition, participating districts and schools will

be required to adopt a common application for
prospective teachers in order to facilitate the state wide
online marketplace to be developed by the state. (See
below under State level Activities).

Required Activity 2 (optional): Provide signing
and retention bonuses for effective teachers
and principals in hard to staff schools and
subject areas.

Strategies available to districts to enhance equitable
distribution of effective teachers include paying
bonuses to teachers in hard-to-staff subjects and

for moving to high need schools. Bonuses payments
can be back loaded to the end of four or five years to
facilitate teacher retention.

Required Activity 3 (optional): Adopt a
career ladder for promotion, compensation,
and advancement of teachers based upon
responsibility and other factors including
student growth.

Development of a career ladders allows teachers to
pursue a variety of positions throughout their careers
- teacher, mentor and master teacher — depending
upon their interests, abilities and accomplishments.
As teachers move up the ranks, their qualifications,
roles and responsibilities increase — and so does their
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Objective 2: Human Capital Pipeline - continued

compensation.This allows good teachers to advance
professionally without having to leave the classroom.
It also creates expert teacher leaders within schools to
provide support to other teachers.

Participating districts and charter schools, in
collaboration with local unions as appropriate, may
use teacher and principal evaluation results to develop
individual goals and learning plans for all educators
and link them to professional opportunities and
additional compensation along a well-specified

career ladder.

PDE will assist participating districts and charter
schools by creating a model career ladder in
collaboration with appropriate stakeholders that will
include traditional rungs, such as advancement to team
leaders, coaches, and district positions. The model will
also include non-traditional rungs such as induction
mentor, student teacher supervisor and master teacher.

State level activities:

A key strategy at the state level will be to develop
statewide recruitment and alternative certification
initiatives.The state will implement Teach for PA, a
statewide centralized program to provide schools
and districts with high-quality teachers for high-need
subjects and schools through statewide marketing, a
centralized application process, matching teachers with
schools and districts, and facilitation of certification
and program evaluation. Teach for PA will provide
seed money to the following alternative certification
programs:

= Add-on certification: For certified teachers
needing additional certifications (e.g., English
teacher moving to Special Education).

# Residency certification: For candidates with more
than 5 years of work experience who meet content
requirements (e.g., BA in Biology). Candidate
completes 4 months of coursework and spends
one year in residence with a highly effective
teacher.

# Internship Certification: For candidates with less
than 5 years of work experience or without content
coursework. Candidates are in classroom full-time
while earning their certification through one of
37 IHE programs around the state. Includes rural
intern certification comprised of virtual coursework
with on-site field component.

# Turnaround Academies: For certified and
uncertified teachers wanting to teach in
turnaround schools. Candidates are trained
through a rigorous one-year residency program in
a turnaround school.

# Scholarship Program: For high performing high
school students from high-need schools who
become certified to teach and agree to teach in
high-need schools for 4 years in exchange for
college tuition support.

Participating districts will have an opportunity to
partner with the state to implement these activities
in their district, including development of local
turnaround academies.

In addition, the state will also streamline the
certification process for out of state teachers by making
requirements more relevant, using an interactive on-
line program to guide teachers through requirements,
and expediting the process for out-of-state teachers
wanting to teach in high needs schools and subjects.

The state will also develop a state wide online
marketplace where teaching applicants can fill out
one standard application and easily apply for multiple
positions. School and district staff will be able to view
the statewide applicant pool and search by specific
requirements as positions open.The state will also
monitor the distribution of highly effective teachers
and principals and deploy supports as appropriate.
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Objective 3: Multi-measure Evaluation

Addendum 1 to Secretary Zahorchak’s letter to
superintendents on December 4, 2009 listed four
specific “proposed activities” for participating districts
relating to the primary objective of “multi-measure
evaluation.” Set forth below is additional detail about
each of these activities so participating districts and
charter schools can understand exactly what is required
by taking part in Pennsylvania’s Race to the Top
application.

Multi-measure Teacher Evaluations

Required Activity 1. Develop and implement a
multi-measure evaluation system for teachers
that takes into account data on student growth
as a significant factor and is designed and
developed with teacher involvement.

Upon the awarding of a Race to the Top grant, the
state will convene a steering committee to develop a
model teacher evaluation system which is expected
to be ready for a pilot by January 1,2011.The steering
committee will include representation of district
leadership, Intermediate Units, teachers’ unions and
other appropriate stakeholders.

Participating districts and charter schools may choose
to adopt the state model, or adapt it with variations;
participating districts and charter schools may also
choose to develop their own evaluation system which
must be approved by PDE. In the spring of the 2010-
2011 school year, the state model evaluation system will
be piloted in select districts. Professional development
on the implementation of the new evaluation system
will begin statewide for all participating districts and
charter schools.

All participating districts and charter schools must
begin implementation of a Race to the Top teacher
evaluation system beginning in September 2011, using
either the state model or a district developed model
that has been approved by PDE.

Both the state model and district specific systems must
meet the standards for teacher evaluation systems set
forth in our Race to the Top application. For teachers,
these standards include:

# Utilizing multiple measures for evaluation that
include at least the following;

- Planning and Preparation (e.g., Setting
instructional Outcomes, knowledge of resources
and planning coherent instruction)

— Classroom Environment (e.g., establishing
a culture for learning, managing classroom
procedures and managing student behavior)

- Instruction (e.g., engaging students in learning,
using assessments to inform instruction and
demonstrating flexibility and responsiveness)

- Professional Responsibilities (e.g., reflecting on
teaching and student learning, keeping accurate
records and appropriate communications with
families)

— Student Growth (student achievement gains
through a range of assessments both quantative
and qualitative)

# For each measure in the evaluation system,
creating a transparent rubric by which teachers’
progress will be evaluated.

= Providing for five levels of evaluation ratings.The
ratings will be aligned with years of experience and
expected performance as defined in the evaluation
system. Educators will receive one of the following
five ratings:

- Entry

- Emerging

— Achieving

- Highly Effective 1
- Highly Effective 2
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Objective 3: Multi-measure Evaluation - continued

Required Activity 2. Conduct annual
evaluations of teachers that include timely
and constructive feedback and provide data
on student growth for students, classes and
schools.

As part of the formal evaluation, teachers will be rated
as described above, and placed in one of two tracks for
the following review period: the growth track or the
improvement track.

The purpose of the growth track is to collect
information which will result in professional growth
by allowing the teacher to progress toward mutually
developed goals. For teachers in the growth track,
principals or other trained evaluators will conduct at
least two formal observations per year and complete
an annual summative evaluation. The principal and
the teacher will prepare and sign a development plan
for the teacher. As part of creating and informing the
development plan, principals will provide and discuss
appropriate student growth data with teachers.

Teachers who have underperformed the effectiveness
level expected based on their years of experience and
qualifications are put into the improvement track. For
teachers placed in the improvement track, the principal
will design an improvement plan for the teacher

with specific goals and benchmarks. For teachers in
the improvement track, principals or other trained
evaluators will conduct two formal evaluations per
year. Each evaluation period will include two formal
observations as well as informal observations as
needed.

Teachers in the improvement track will earn ratings of
“Satisfactory,” “Shows Improvement” or “Unsatisfactory”
as required in the school code. A“Satisfactory”rating
means the individual has attained the level expected
in the growth track and satisfactorily completed their
improvement plan and will return to the appropriate
growth status. If the teacher receives two consecutive
“Unsatisfactory” ratings after being placed in the
improvement track, they may be dismissed according
to State statute and collective bargaining contracts
using fair and transparent procedures.

Required Activity 3. Provide training to all
teachers on effective use of the evaluation
system.

During the school year 2010-11, the state led evaluation
steering committee will work with Intermediate Units
to design and implement a statewide roll out of the
model evaluation systems for teachers and principals
including professional development at state expense
for teachers, principals and superintendents in how
best to implement and utilize the model system.
Participating districts and charter schools that develop
their own plan must also provide teachers and
principals with professional development on how best
to implement and use their evaluation system.The
training plans will provide for ongoing coaching and
development in addition to initial training.

Required Activity 4. Use evaluations to inform
decisions regarding professional development,
compensation, promotion and retention,
tenure and removal of ineffective teachers
after ample opportunity to improve.

Results of evaluations are to be used to inform the
professional development of teachers both individually
and in teams or groups. Evaluations will highlight

what skills need improvement; targeted professional
development can then focus on how to improve those
specific skills.

As described above, principals will work with
teachers in the growth track to create an annual
development plan, and principals will work with
teachers in the improvement track to develop an
annual improvement plan.

Districts must develop a plan for how the teacher
evaluation process will be used to identify highly
effective teachers for additional responsibilities
and/or additional compensation.
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Specific opportunities and compensation levels
for teachers designated highly effective must be
collectively bargained at the local level but may
include:

# Pay supplements or increases for highly effective |
teachers and highly effective Il teachers who choose
to take on additional responsibilities, or highly
effective teachers who work in high needs schools

# Group performance compensation
(e.g., grade level, school)

Multi-measure Principal Evaluation

Required Activity 1. Develop and implement a
multi-measure evaluation system for principals
that takes into account data on student growth
as a significant factor and is designed and
developed with principal involvement.

Upon the awarding of a Race to the Top grant, the
state will convene a steering committee that includes
principals and teachers to develop a model principal
evaluation system that is expected to be substantially
completed by January 1,2011. Participating districts
may choose to adopt the state model, or adapt it with
variations; participating districts may also choose to
develop their own evaluation system which must

be approved by PDE. School year 2010-11 will be a
time for training and professional development on
implementation of a principal evaluation system. All
participating districts must begin implementation of a
Race to the Top principal evaluation system beginning
in September 2011, using either the state model or a
district developed model that has been approved

by PDE.

Both the state model and district specific Principal
evaluation systems must meet include the following:

Core Standards:

# The leader has the knowledge and skills to think
and plan strategically, creating an organizational
vision around personalized student success.

# The leader has an understanding of standards-
based systems theory and design and the ability to
transfer that knowledge to the leader’s job as the
architect of standards-based reform in the school.

# The leader has the ability to access and use
appropriate data to inform decision-making at all
levels of the system.

Corollary Standards:

# The leader knows how to create a culture of
teaching and learning with an emphasis on learning.

# The leader knows how to manage resources for
effective results.

# The leader knows how to collaborate,
communicate, engage and empower others
inside and outside of the organization to pursue
excellence in learning.

# The leader knows how to operate in a fair and
equitable manner with personal and professional
integrity.

# The leader knows how to advocate for children
and public education in the larger political, social,
economic, legal and cultural context.

# The leader knows how to support professional
growth of self and others through practice and
inquiry.

Required Activity 2. Conduct annual
evaluations of principals that include timely
and constructive feedback and provide data
on student growth for students, classes and
schools.

The model system and any district developed systems
will provide for at least annual formal evaluations of
principals. For principals working on an Administrative
| certificate, evaluations shall be at least twice annually.
Principal evaluations are to be conducted by their
superintendent or direct supervisor, e.g. regional
supervisor and will be based on competencies
included in the Pennsylvania Inspired Leadership
Program as well as student growth data. Evaluation
input will include progress against an individual’s
annual performance plan and goals developed jointly
between principal and superintendent, superintendent
observations, student achievement, teacher surveys
and self-assessment. Student Growth Data will include
student achievement gains through a range of
assessments both quantitative and qualitative for the
principal’s school.
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Objective 3: Multi-measure Evaluation - continued

Like the teacher evaluation system, the principal
evaluation system will have multiple ratings that can be
used to identify ineffective principals as well as highly
effective principals for additional responsibilities, e.g.
leading high needs school, acting as PIL facilitators,
principal mentors and, potentially, earning higher
compensation. Evaluation will result in identification of
one of five levels of principal “effectiveness™

# Residency
# Induction
= Emerging
= Achieving
# Highly effective

Principals who have underperformed the effectiveness
level expected of them are put into the improvement
track. They will receive an improvement plan with
specific goals and benchmarks. If the principal receives
two unsatisfactory ratings, they may be dismissed
according to State Statute using fair and transparent
procedures.

Required Activity 3. Provide training to all
principals on effective use of the evaluation
system.

During the school year 2010-11, the state led evaluation
steering committee will work with Intermediate

Units to design and implement a statewide roll out

of the model evaluation systems for teachers and
principals including professional development for
teachers, principals and superintendents in how

best to implement and utilize the model system.The
training plan will provide for ongoing coaching and
development in addition to initial training.

Required Activity 4. Use evaluations to inform
decisions regarding professional development,
compensation, promotion and retention.

Principals will be evaluated each year by the
superintendent, have post-evaluation conversations
with their superintendent and be required to submit an
individualized development plan. Effectiveness levels
will be based on achievement of the performance plan,

which includes student growth objectives, and yearly
goals. Principals identified as “ineffective” will have an
improvement plan designed by their superintendent
with semi-annual goals. Principals will have quarterly
reviews and semi-annual evaluations. Principals
identified as “unsatisfactory” for two consecutive
evaluations can be dismissed. Principals working on an
Administrative | certificate whose schools fail to show
improved student growth for two consecutive years will
not be recommended for an Administrative

Il certificate.

State Collection and Publication of Teacher
Evaluation Data

Reporting requirements of the ARRA State Fiscal
Stabilization Fund grant require the state to collect data
on the evaluation systems of all LEAs and make the
following information “publicly available”:

# A description of the systems used to evaluate the
performance of teachers and the use of results
from those systems in decisions regarding teacher
development, compensation, promotion, retention
and removal (This will be summary data. No data
that could identify any individual will be made
publicly available.)

» Whether the systems used to evaluate the
performance of teachers include student
achievement outcomes or student growth data as
an evaluation criterion.

# If the district’s teachers receive performance
ratings or levels through an evaluation system, the
number and percentage of teachers rated at each
performance rating or level.

# If the district’s teachers receive performance
ratings or levels through an evaluation system,
whether the number and percentage of teachers
rated at each performance rating or level are
publicly reported for each school in the LEA.
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Objective 4: Professional Development and Training

Pennsylvania has identified the knowledge and skills
that successful teachers, principals and other school
leaders need to improve student achievement, and the
Department of Education has created a comprehensive
system of preparation, induction, and continuing
professional education to build those competencies.
Building on the success of the Pennsylvania Inspired
Leadership Program, the commonwealth will create

a coherent approach to professional development

for teachers as well as leaders. Recognizing that the
best professional development is job-embedded and
designed to change practice, Pennsylvania’s system will
ensure that all professional development activities for
teachers are linked to classroom practice and the needs
of teachers both individually and in groups as identified
by the evaluation system. Likewise, professional
development activities for principals will be linked to
those needed leadership practices identified in the
evaluations that will impact student achievement.

Required Activity 1: Provide professional
development to teachers and principals based
upon the needs evidenced by teacher and
principal evaluation results

Through the multi-measure evaluation system
described in Primary Objective 3, principals in
participating district schools and charter schools will:

# In collaboration with teachers on the growth track,
create an individual development plan for teachers
on the growth track based on the results of the
teacher’s evaluation;

# Create an individual improvement plan for teachers
on the improvement track based on the results of
the teacher’s evaluation;

# Establish school-wide professional development
based upon the needs of the teachers as identified
in the individual development/improvement plans;

# Create a system of supports that provides teachers
with the opportunity to learn new skills and
practice them in the classroom with guidance from
the principal, mentors, master teachers or coaches;

# Ensure that the professional development and
training opportunities detailed in the plans of
individual teachers and the group plan directly
meet the teachers’ needs as described in
evaluations;

# Be responsible for ensuring that the professional
development plans of individual teachers and the
group plan are fully implemented; and

¢ To the extent possible, identify effects on student
achievement, engagement or other student related
factors or particular professional development
activities.

PDE will develop an online rubric to assist teachers

and principals in matching professional development
opportunities to specific individual needs and interests
as identified in teacher professional development plans.
For principals, Act 45 core and corollary standards

are mapped to Pennsylvania Inspired Leadership

(PIL) programs via an electronic rubric, so principals

can clearly see what professional development

is suited to specific needs identified through the
evaluation process. Principals identified as “in need

of improvement” will have an improvement plan
designed by their superintendent with semi-annual
goals and a professional development plan set forth.

All professional development programs will include
job-embedded activities that are designed to address
the specific areas of improvement identified through
the evaluation. Mentors may be assigned by the district
to guide and support the principal in implementing
identified improvements.

115



January 5 ,2010 - Charter School Update
(For use in Phase 1 and Phase 2)

Addendum 1 - Pennsylvania Race to the Top
Requirements for Charter Schools - continued

Objective 4: Professional Development and Training - continued

Required Activity 2: Provide professional Required Activity 3: Ensure that district
development to all district instructional staff professional development plans and policies
on effective instructional practices including: align with Race to the Top strategies and

the use of data and systems of assessment to requirements.

differentiate instruction; providing high rigor = Professional development expenditures of all
coursework; SAS tools and resources; Response participating districts will be aligned with the Race
to Instruction and Intervention; systems to to the Top activities and the district professional
identify students at risk; and development of development plan.

Individual Learning Plans. = Review the district professional development
Participating districts and charter schools will: plan and policies to ensure there are no barriers

to teachers and principals participating in
professional development that addresses needs
identified in teacher and principal evaluations and
individual development or improvement plans and
revise as necessary;

# Provide training to their instructional staff on
their systems of assessment and their use in
differentiating and customizing instruction
based upon student needs and integrating the
appropriate instructional strategies, learning
progressions, and academic interventions; # District-sponsored professional development

beginning in the 2010-2011 school year must

focus on the implementation of Race to the Top
activities including but not limited to the use and
understanding of the standards-aligned system

(SAS) to improve student achievement and the use

of data to improve instruction based on student

needs;

# Provide training to their instruction staff on the
SAS (including the SAS portal) or on their own
instructional improvement system;

# Build time into the schedule for collaborative
learning such as peer-to-peer observations and
teaming within and across grade levels that
includes the use of model SAS online tools or a

similar instructional improvement system: # The plan must ensure that all Race to the Top

professional development activities are included
in district oversight of professional development
activities; and

# Provide supports such as assigning mentors to
staff needing additional assistance in utilizing the

instructional improvement system; o o )
# All school district leadership including school

board members will receive training to assure that
all district plans and policies align with Race to the
Top strategies and requirements.

# Implement systems to identify students at
risk and align student needs with high quality
intervention such as the Response to Instruction
and Intervention (RTII) framework;

# Provide professional development to high school
teachers in providing high rigor coursework; and

# Train on the development of Individual Learning
Plans.
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Memorandum of Understanding for Charter Schools

This Memorandum of Understanding (“MOU") is entered into by and between the Commonwealth of Pennsylvania
(“State”) and (“RTTT Charter”). The purpose of this agreement is to establish

a framework of collaboration, as well as articulate specific roles and responsibilities in support of the State in its
implementation of an approved Race to the Top grant project.

I. SCOPE OF WORK

Exhibit I, the Preliminary Scope of Work, indicates the Required Activities consistent with the State’s proposed
reform plans (“State Plan”) which the RTTT Charter is agreeing to implement

II. PROJECT ADMINISTRATION
A.RTTT CHARTER RESPONSIBILITIES

In assisting the State in implementing the tasks and activities described in the State’s Race to the Top application,
the RTTT Charter subgrantee will:

1) Implement the RTTT Charter plan as identified in Exhibit | of this agreement;

2) Actively participate in all relevant convenings, communities of practice, or other practice-sharing events that are
organized or sponsored by the State or by the U.S. Department of Education (“ED");

3) Post to any website specified by the State or ED, in a timely manner, all non-proprietary products and lessons
learned developed using funds associated with the Race to the Top grant;

4) Participate, as requested, in any evaluations of this grant conducted by the State or ED;

5) Be responsive to State or ED requests for information including on the status of the project, project
implementation, outcomes, and any problems anticipated or encountered;

6) Participate in meetings and telephone conferences with the State to discuss (a) progress of the project, (b)
potential dissemination of resulting non-proprietary products and lessons learned, (c) plans for subsequent years
of the Race to the Top grant period, and (d) other matters related to the Race to the Top grant and associated
plans.

B. STATE RESPONSIBILITIES

In assisting RTTT Charters in implementing their tasks and activities described in the State’s Race to the Top
application, the State grantee will:

1) Work collaboratively with, and support the RTTT Charter in carrying out the Charter Plan as identified in Exhibit |
of this agreement;

2) Timely distribute the RTTT Charter’s portion of Race to the Top grant funds during the course of the project
period and in accordance with the Charter Plan identified in Exhibit [;

3) Provide feedback on the RTTT Charter’s status updates, annual reports, any interim reports, and project plans and
products; and

4) ldentify sources of technical assistance for the project:
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C.JOINT RESPONSIBILITIES
1) The State and the RTTT Charter will each appoint a key contact person for the Race to the Top grant.

2) These key contacts from the State and the RTTT Charter will maintain frequent communication to facilitate
cooperation under this MOU.

3) State and RTTT Charter grant personnel will work together to determine appropriate timelines for project
updates and status reports throughout the whole grant period.

4) State and RTTT Charter grant personnel will negotiate in good faith to continue to achieve the overall goals of
the State’s Race to the Top grant, even when the State Plan requires modifications that affect the RTTT Charter, or
when the Charter Plan requires modifications.

5) Nothing in this MOU shall be construed to alter or otherwise affect the rights, remedies, and procedures afforded
under federal, state, or local laws (including applicable regulations or court orders) or under the terms of any
applicable collective bargaining agreements. By way of the signatures below, the RTTT Charter and any local
teachers’ union agree that if the State’s application is funded they will bargain in good faith regarding those
elements of the RTTT Charter’s plan in Exhibit | that are mandatory subjects of collective bargaining or are
contrary to any provision of the collective bargaining agreement between the RTTT Charter and the union;
and further agree that those portions of Exhibit | that are mandatory subjects of bargaining , as provided by
the Public Employee Relations Act and decisions of the PA Labor Relations Board or courts, or are contrary to
any provision of the collective bargaining agreement shall be implemented only upon agreement of the RTTT
Charter and the union.

D. STATE RECOURSE FOR CHARTER NON-PERFORMANCE

The State intends to conduct reviews of RTTT Charter progress in plan implementation three times per year.If the
State determines that the Charter is not meeting its goals, timelines, budget, or annual targets or is not fulfilling
other applicable requirements, the State grantee will take appropriate enforcement action, which could include

a collaborative process between the State and the RTTT Charter, or any of the enforcement measures that are
detailed in 34 CFR section 80.43 including putting the RTTT Charter on reimbursement payment status, temporarily
withholding funds, disallowing costs or terminating this MOU for non compliance.

l1l. ASSURANCES
The RTTT Charter hereby certifies and represents that it:
1) Has all requisite power and authority to execute this MOU;

2) Is familiar with the State’s Race to the Top grant application and is supportive of and committed to working on all
or significant portions of the State Plan;

3) Is a bricks-and mortar charter school chartered by a school district in Pennsylvania that has met AYP in the most
recent year or has the ability to meet AYP by being in Warning, School Improvement 1 or School Improvement 2,
and is therefore eligible to take advantage of the dedicated charter school funding described in the State Plan;

4) Agrees to be a RTTT Charter and will implement those portions of the State Plan indicated in Exhibit |, if the State
application is funded,
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5) Will provide a Final Scope of Work in a form to be prescribed by the State only if the State’s application is funded;
will do so in a timely fashion but no later than 90 days after a grant is awarded; and will describe in the Final
Scope of Work the Charter’s specific goals, activities, timelines, budgets including budget detail by line item, key
personnel, and annual targets for key performance measures attached as an Addendum to that certain letter
from Pennsylvania Secretary of Education Gerald Zahorchak to RTTT Charter dated January 5,2010 which is
incorporated herein by reference (“Charter Plan ”) in a manner that is consistent with (i) the Preliminary Scope of
Work (Exhibit I) and (ii) the State Plan; and which Final Scope of Work will be subject to State approval and will be
incorporated by reference into this MOU; and

6) Will comply with all of the terms of the Grant, the State’s subgrant, and all applicable Federal and State laws and
regulations, including laws and regulations applicable to Race to the Top, and the applicable provisions of EDGAR
(34 CFR Parts 75,77,79, 80, 82, 84, 85,86,97,98 and 99).

IV. MODIFICATIONS

This Memorandum of Understanding may be amended only by written agreement signed by each of the parties
involved, and in consultation with ED. In particular, the approval of State shall be required for changes in any budget
line items once a Final Scope of Work has been approved including shifting of costs between or among line items.

V. DURATION/TERMINATION

This Memorandum of Understanding shall be effective, beginning with the date of the last signature hereon and, if a
grant is received, ending upon the expiration of the grant project period, or upon mutual agreement of the parties,
whichever occurs first.

VI.SIGNATURES

Charter Administrator: Teachers’ Union Leader (if applicable):
Signature/Date Signature/Date

Print Name/Title Print Name/Title

President of Charter Board of Directors: Authorized State Official:

By its signature below, the State hereby accepts the
Charter as a RTTT Charter.

Signature/Date

Signature/Date

Print Name/Title

Print Name/Title
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EXHIBIT | - PRELIMINARY SCOPE OF WORK for RTTT Charters

RTTT Charter hereby agrees to participate in implementing the State Plan in each of the areas identified

below.

Primary Objective

Required Activity

Strengthen and-expand
the standards-aligned
system (SAS) and develop
data systems capable of
supporting reform.

Implement a high quality curriculum that:is aligned with standards; assessments; curriculum
framework; instruction; materials and interventions (B)(3)

Implement a system of assessments with capacity toinform instruction on timely and regular
basis (B)(3)

Implement a system to use real-time student data toidentify students at academic risk in grade 6
and above. (C)(3)

Implement a SIS that provides real-time student data and can communicate with PIMS ((C)}(3)(i)

Provide collaborative time for teachers to review real-time student data to drive instruction

Develop a world-class
human capital pipeline for
teachers and leaders

Developa human capital plan toidentify strategies based on charter school needs to attract and re-
taineffective teachers, limit teacher vacancies, staff hard to-staff subjects,and address the equitable
distribution of highly effective teachers (D)(3)(i)-and {ii)

Adopt the state-developed standard application for prospective teachers.

Provide signing and retention bonuses for effective teachers-and principals in hard-to-staff schools
and subject areas (optional activity)

Develop a robust multi-
measure evaluation system

Implement a multi-measure evaluation system for teachers and principals that takes into account
data on student growth as a significant factor and is designed and developed with teacherand
principal involvement (D)(2)(i), (ii)

Conduct annual evaluations of teachers . and principals thatinclude timely-and constructive feedback
and provide data on student growth for students, classes and schools (D)(2){iii)
Provide training to all principals-and teachers on effective use of the evaluation system

Use evaluations toinform decisions regarding professional development, compensation, promotion
and retention, tenure and removal of ineffective teachers after ample opportunity to improve
(D)2)(iv)(a~d)

Create a coherent
approach to professional
development

Adopta career ladder for promotion; compensation and-advancement of teachers based on respon-
sibility and other factors including student growth (optional activity)

Provide professional development to teachers based on the needs evidenced by teacher evaluation
results (D)(5)(i)

Provide PD to all instructional staff on effective instructional practices including:

=Thewuse:of data including diagnostic and formative-assessment:tools to-differentiate:classroom
instruction (C)3)(ii)

= SAS tools and resources

= Response to Instruction and Intervention (RTI)

= Systems to identify students at risk

- Development of Individual Learning Plans (D}{5)(i)

Provide professional development to high school teachers in providing high-rigor coursework
(e:g.;AP:IB or-Dual Enrollment).

Initials: Charter Administrator

Board President Union President State Official __
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EXHIBIT | - PRELIMINARY SCOPE OF WORK for RTTT Charters

RTTT Charter hereby agrees to participate in implementing the State Plan in each of the areas identified
below.

Primary Objective Required Activity

Turn-around the lowest N/A
performing schools

Evaluate programs and Provide data.and access to PDE to evaluate and study RTTT strategies and activities (C)(3)(iii); (D)(5)(ii)
|den:!fy and spread best Review available research and evaluations when developing school reform plans and work with PDE
practices and the State’s technical assistance network to implement best-practices
Initials: Charter Administrator Board President Union President State Official __
VII. SIGNATURES:
Charter School Administrator: Local Teachers’ Union Leader (if applicable):
Signature/Date Signature/Date
Print Name/Title Print Name/Title
President of Board of Directors: Authorized State Official:

By its signature below, the State hereby accepts the
Charter as a RTTT Charter.

Signature/Date

Signature/Date

Print Name/Title

Print Name/Title
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Math Reading
xpecte xpected
pecte above Xpecte xpected above xpected
advanced roficie below basi advanced roficien below basic
mat| mat| mat| eading eading eading
arter Schoo 201 2014) 201 (2014) (2014) (2014)
Academy CS 14% 48% 31% 23% 49% 38%
Ad Prima CS 90% 100% 0% 62% 99% 2%
Alliance for Progress€S 53% 85% 2% 28% 72% 10%
Antonia Pantoja Community CS 50% 77% 9% 36% 71% 12%
Avon Grove €S 65% 88% 2% 56% 89% 4%
Bear Creek Community CS 71% 93% 2% 60% 92% 3%
Belmont Charter:School 56% 82% 4% 34% 72% 11%
Boys Latin of Philadelphia €S 51% 80% 6% 34% 72% 11%
Career Connections CHS 20% 61% 18% 28% 61% 24%
Center for Student Learning CS 29% 52% 28% 40% 65% 19%
at Pennsbury
Charter High School for Architecture 23% 69% 8% 32% 71% 8%
and-Design
Chester-Community CS 57% 86% 5% 39% 81% 6%
Christopher Columbus €S 60% 88% 3% 54% 90% 3%
City CHS 25% 75% 9% 42% 82% 9%
Collegium-€S 58% 87% 4% 49% 87% 5%
Delaware Valley CHS 17% 56% 16% 34% 68% 15%
Discovery Charter School 57% 87% 4% 41% 82% 6%
Environmental Charter School 67% 91% 1% 55% 93% 4%
at Frick-Park
Eugenio Maria:De Hostos €S 57% 87% 3% 31% 79% 7%
Fell €S 54% 80% 6% 44% 79% 9%
First Phila CS For Literacy 60% 86% 4% 49% 86% 4%
Folk Arts-Cultural Treasures CS 66% 91% 2% 46% 83% 5%
Franklin Towne CHS 28% 74% 8% 40% 76% 8%
Freire CS 28% 74% 9% 36% 77% 10%
Global Leadership Academy CS 55% 82% 7% 39% 78% 8%
Graystone Academy €S 55% 80% 7% 38% 76% 9%
Green Woods CS 68% 93% 1% 62% 92% 2%
Imani-Education Circle €S 51% 81% 7% 41% 81% 7%
Independence CS 68% 91% 1% 56% 87% 3%
Khepera CS 60% 87% 2% 45% 83% 6%
KIPP Academy Charter School 65% 89% 2% 48% 78% 5%
Laboratory CS 86% 100% 0% 65% 100% 0%
Lehigh Valley Academy Regional CS 65% 93% 2% 59% 92% 2%
Lehigh Valley CHS for Performing Arts 25% 74% 9% 63% 87% 0%
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Math Reading
xpecte xpected
pecte above Xpecte xpected above xpected
advanced roficie below basi advanced roficien below basic
mat mat mat eading eading eading
arter Schoo 201 2014) 201 (2014) (2014) (2014)
Lincoln CS 59% 87% 4% 34% 78% 6%
Lincoln Park Performing Arts CS 41% 76% 6% 65% 90% 2%
Manchester Academic CS 66% 91% 2% 52% 85% 5%
Maritime Academy Charter:School 61% 84% 4% 53% 85% 5%
MAST Community Charter School 75% 95% 1% 65% 94% 2%
Mastery Charter High School 48% 84% 4% 48% 77% 5%
Mastery CS-Pickett Campus 66% 88% 4% 57% 85% 6%
Mastery €S-Shoemaker-Campus 79% 96% 0% 68% 90% 3%
Mastery €S-Thomas-Campus 53% 84% 4% 49% 81% 6%
Math Civics.and Sciences CS 50% 79% 7% 38% 76% 8%
Montessori Regional CS 58% 86% 3% 47% 92% 2%
Multi-Cultural Academy CS 18% 70% 12% 31% 70% 6%
New Foundations CS 67% 96% 0% 52% 92% 0%
New Hope Academy CS 48% 69% 15% 41% 67% 11%
New Media Technology €S 47% 77% 8% 47% 78% 6%
Northside Urban Pathways CS 46% 78% 6% 49% 84% 6%
Northwood Academy CS 62% 87% 4% 51% 87% 6%
Nueva Esperanza Academy CS 16% 42% 33% 25% 44% 30%
Pan-American Academy CS 50% 82% 6% 34% 84% 9%
People for People CS 54% 83% 6% 40% 75% 11%
Philadelphia Electrical & Tech CHS 25% 70% 10% 42% 68% 13%
Philadelphia Harambee Inst CS 59% 87% 4% 48% 86% 5%
Philadelphia Performing Arts €S 68% 92% 1% 58% 91% 2%
Planet Abacus CS 91% 100% 0% 60% 100% 0%
Pocono Mountain Charter School 52% 80% 7% 40% 77% 9%
Preparatory CS 33% 79% 4% 55% 86% 4%
Propel CS-East 71% 92% 3% 55% 89% 4%
Propel CS-Homestead 63% 90% 2% 43% 81% 6%
Propel CS-McKeesport 89% 99% 0% 58% 91% 3%
Propel CS-Montouir 61% 88% 4% 48% 82% 6%
Renaissance Academy CS 67% 90% 1% 61% 91% 2%
Richard Allen Preparatory CS 50% 74% 9% 40% 73% 9%
Robert Benjamin Wiley Community CS 54% 86% 7% 33% 74% 13%
Roberto Clemente CS 46% 70% 1% 41% 73% 1%
Russell Byers €S 54% 86% 4% 37% 80% 7%
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Math Reading
xpecte xpected
pecte above Xpecte xpected above xpected
advanced roficie below basi advanced roficien below basic
mat| mat| mat| eading eading eading
arter Schoo 201 2014) 201 (2014) (2014) (2014)

School Lane CS 64% 90% 2% 53% 89% 3%
Southwest Leadership Academy CS 50% 81% 9% 33% 79% 10%
SugarValley Rural CS 47% 73% 16% 32% 73% 13%
Sylvan Heights Science €S 49% 86% 2% 31% 84% 4%
Tidioute Community €S 61% 82% 5% 46% 82% 6%
Truebright Science Academy CS 54% 76% 9% 41% 70% 9%
Tuscarora Blended Learning €S 24% 39% 45% 27% 44% 37%
Universal Institute €S 62% 89% 3% 46% 84% 4%
Urban League of Pittsburgh:CS 59% 90% 0% 32% 88% 3%
West Oak Lane €5 60% 91% 1% 39% 80% 7%
West Phila. Achievement CES 50% 80% 5% 27% 71% 10%
Widener Partnership CS 55% 91% 0% 39% 91% 6%
Wissahickon €S 60% 85% 5% 47% 84% 5%
World Communications CS 47% 83% 4% 41% 79% 4%
Young Scholars CS 66% 88% 6% 54% 81% 8%
Young Scholars of Central PA CS 71% 94% 0% 64% 95% 3%
*Only eligible charters that (A) receive Title 1 Part A funding and (B) have students who took the 2009 PSSA appear on this list.Eligible
charters who do not appear on this list and do not have students who take the PSSA will be required to meet an alternative set of targets.
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Appendix A-6
RTTT Impact Projections

L Improved Student Achievement with RTTT

PSSA

Table 1 PSSA Projections by Grade for Mathematics'

Advanced At or Above Proficient Below Basic

e [ [ o B o e e
Grade | 2006 | 2009 | 2014 | with 2009 | 2014 | with | 2006 | 2009 with
RTIT RITT RTIT

3 55.0 43.6 457 55.1 83.0 | 81.7 | 83.2 894 1.7

4 43.5 51.2 51.2 59.1 772 | 81.8 | 83.3 89.5 12 6 . . 3.5

5 38.9 443 46.0 55.6 669 | 735 | 78.7 853 13.4 9 6 6.9 3.7

6 378 4935 58.2 66.9 68.0 | 757 | 814 872 15.8 11.1 7.8 46

7 372 47.5 56.9 654 665 | 753 | 81.2 869 173 11.6 8.0 4.8

8 36.1 44.7 551 636 622 | 713 | 79.3 8§52 189 | 12.8 8.5 52
11 28.1 25.7 25.7 278 520 | 556 | 60.5 674 304 | 249 | 189 14.1

All 393 | 43.7 | 47.7 | 6.1 | 67.7 | 734 | 784 | 843 | 166 | 12.2 | 9.0 3.4

Source: Pennsylvania Department of Education

Table 2 PSSA Projections by Grade for Reading

Advanced At or Above Proficient Below Basic

2014 2014 2014
Grade | 2006 | 2009 | 2014 | with | 2006 | 2009 | 2014 | with | 2006 | 2009 | 2014 | with
RITI RIT1T RIT1T

31.0 | 262 | 271 354 [ 690 | 770 | 805 874 | 160 | 135 | 114 6.9

31.0 | 364 | 364 | 433 | 681 | 72.6 | 78.0 85.1 153 ] 128 | 11.0 6.6

324 | 371 | 483 559 | 659 | 676 | 741 809 | 156 | 14.0 [ 105 6.8

3
4
5 208 | 227 | 249 32.8 60.6 | 64.5 73.1 80.7 21.1 179 | 13.8 89
6
7

349 | 414 | 522 596 | 681 | 714 | 77.0 832 | 146 | 112 | 9.0 5.6

8 435 | 553 | 646 719 | 70.6 | 80.5 | 83.7 892 | 162 | 106 | 85 5.1

11 312 | 331 | 354 | 417 | 65.1 | 652 | 65.6 713 185 | 188 [ 187 | 142

All 323 | 362 | 41.5 | 489 | 668 | 71.3 | 76.2 | 825 | 16.7 | 14.1 | 121 77

Source: Pennsylvania Department of Education

! Projection calculated as follows: (1) For SY2009-2010 schools were projected to improve at the historical mean of
annual improvement for similar schools and grade levels between 2006 and 2009. Beginning in SY2010-2011,
schools were projected to improve at the 90th percentile of annual improvement for similar schools (2009
performance at the top, middle, or bottom of the distribution) and grade levels (high school or elementary/middle)
between 2006 and 2009.
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Exhibit 1. Projected PSSA in Math and Reading by Grade, with and without Race to the
Top Funding

PSSA Projections
Percent Advanced and Above Proficient on Math
90 Advanced
Advanced w/ RTTT 84.3%
80 - o = Above Proficient i - 78.4%
ammfm— Above Proficient w/ RTTT T - = -
__ 70 73.4%
&\°_
£ 67.7%
£ 60
e 56.1%
(3]
a
50
47.7%
40 43.7%
39.3%
30
2006 2009 2014
Year
Source: Pennsylvania Department of Education
PSSA Projections
90.0 - Percent Advanced and Above Proficient on Reading
Advanced
80.0 - Advanced w/ RTTT
= «f = Above Proficient
__700 emmgm— Above Proficient w/ RTTT
X — 71.3%
= 66.8%
S 60.0
g
&
50.0
48.9%
40.0
32.3% 41.5%
30.0 : 36.2% _
2006 2009 2014
Year

Source: Pennsylvania Department of Education
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NAEP

Exhibit 2. Projected NAEP achievement in Math and Reading by Grade, with and without
Race to the Top Funding’
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Source: PDE Analysis of the NAEP Data from the U.S. Department of Education

21 NAEP and PSSA achievement levels were compared at each grade level for the years 2005, 2007 and 2009 to
identify approximate percentile equivalencies. As reported previously, PSSA proficient corresponds closely to
NAEDP basic across reading and math at grades 4 and 8. PDE analysis indicates that PSSA advanced corresponds
closely to NAEP proficiency. NAEP scores were projected at each grade level and subject by using the
corresponding PSSA projections with PSSA advanced achievement levels used to project NAEP proficient
achievement levels and PSS A proficient achievement levels used to project NAEP basic achievement levels.

Projections were adjusted based on the difference between PSSA and NAEP achievement equivalencies in the year
for which the most recent data is available (2009 for math; 2007 for reading)
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High School Graduation and Early College Success

Exhibit 3. Projected increases in high school graduation rates’, with and without Race to

the Top Funding

High School Graduation Rates Projection

95%

93%

91%

Percent

89%

87%

s \With RTTT = M= W/O RTTT

85%

2004 2008 2009 2010 2011 2012 2013 2014 2015 2016 2017 2018 2019

Source: Pennsylvania Department of Education

Table 3. Graduation Rates Projection for Sub-group

Year

Subgroup 2004 2008 2014 baseline 2014 w/ RTTT
White N/A 94% 94% 95%
Black N/A 86% 89% 93%
Hispanic N/A 68% 71% 75%
Students with IEP N/A 84% 85% 87%
Students w/o IEP N/A 92% 92% 94%
Economically N/A 78% 80% 83%
disadvantaged
Non-Economically N/A 96% 97% 98%
disadvantaged

TOTAL 89% 90% 91% 93%

Note: Subgroup graduation rates estimated assuming the same school-level graduation rate across all student groups

within the school
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Early College Success: College Enrollment and College Retention

College enrollment: Estimation of the percentage of students who graduate from high school in
PA and attend a postsecondary institution anywhere in the U.S.

Methodology: College enrollment rates by group were calculated by adjusting overall
PA college enrollment rates (available through National Center for Higher Education
Management Services) according to relative subgroup college enrollment rates of recent
HS graduates nationwide as reported by BLS with the average rate for Black and
Hispanic subgroups used to approximate the enrollment rate for economically
disadvantaged students. Targets: The overall target for college enrollment was set as the
90th percentile for US States as reported by NCHEMS. A 20% increase was projected
for minority and economically disadvantaged students based upon the experience of
College Summit in increasing college enrollment for these groups. Targets and baselines
will be revised based upon data from the updated PA SLDS system

Table 4. Estimated College Enrollment Rate, 2006-2014

2014 without

2006 est. RTTT 2014 w/ RTTT

Total Enrolled in College 62.1 62.1 71.0
White 64.1 64.1 73.3
Black 49.7 49.7 59.7
Asian 79.2 79.2
Hispanic 57.7 57.7 69.3
Economically disadvantaged (~27% of HS 537 537 64.5

| graduates)
Non-economically disadvantaged (~73% of HS 652 652 735

| graduates)

Source: Pennsylvania Department of Education

College Retention Rate: Retention rate refers to the percentage of first-year students who persist
from the fall of their first year to the fall of their second year

Methodology: College retention rates were used as a proxy for college proficiency rates.
College retention rates by group were calculated by adjusting overall retention rates by
relative subgroup college graduation rates with the average rate for Black and Hispanic
subgroups used to approximate the retention rate for economically disadvantaged
students. 2014 targets with Race to the Top were set based on the experience of College
Summit in improving college proficiency rates for minority and low-income students
(65% proficiency rate target). Targets and baselines will be revised based upon data from
the updated PA SLDS system
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Table S. Projection of College Proficiency Rate

68.1

White 68.1 71.1
Black 46.1 46.1 65.0
Hispanic 55.8 55.8 65.0
Other 62.4 62.4 N/A
Economically 50.9 50.9 65.0
disadvantaged
Non-economically 70.3 70.3 75.5
disadvantaged

Overall 65.1 65.1 70.0

Source: Pennsylvania Department of Education
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I1.

Closing Achievement Gaps

PSSA
Exhibit 4. Projected Change in Achievement Gaps by Racial/Ethnic Group for PSSA Math
and Reading, 2014
40.0 Changes in Math Achievement Gap
2006-2014
35.0 g \\/hite-Black Proficient+Advanced
33.2% White-Black Below Basic
£ 70 White-Hispanic Proficient+Advanced
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30.0 27.6%
& 250
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c
[}
o
o 200
[~
15.0
10.0
5.0
2006 2009 2014
Year
10.0 Changes in Reading Achievement Gap
2006-2014
34.6% e \\/hite-black Proficient+Advanced
35.0 «= = \White-black Below Basic
s \White-Hispanic Proficient+Advanced
300 28.8% s » White-Hispanic Below Basic
£ 250
)
c
S 19.2%
o 200
o %
18.49
15.0 T %
e,
S 104%
10.0 e
5.0
2006 2009 2014
Year

Source: Pennsylvania Department of Education
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U. S. Department of Education, Race to the Top, CFDA # 84.395A

Table 6. Historical and Projected Performance by Sub-group (%) in Math

White 450 492 3585 93| 743 79.1| 867 76| 118 8.5 4.1 -4.4
Black 156 213[ 494 281 | 411 515| 774 259 361 | 26.1 9.1 -17.0
Hispanic 1971 252 511 259 | 471 558 | 792 234 309 227 7.9 -14.8
Asian 60.8 68 | 80.5 125 838] 892 | 988 9.6 7.1 43 0.0 -4.3
Native
American 362 | 341 [* 562 | 656 % 200 152 |*%
Multicthnic 288 | 355| 525 170 586 | 673| 815 142 230[ 154 6.7 -8.7
Economically
disadvantaged 221 274 473 199 505] 594 | 770 176 | 284 203 92 -11.1
ELL 166 | 143 | 433 290 404 412 683 271 352 336 158 -17.8
IEP 128 | 158 | 288 130 323] 39.1| 50.6 115 481 387[ 314 -73
Non-IEP 439 488 612 124 7391 7971 90.6 10.8 11.2 73 0.6 -6.7
Non-ELL 39.8| 443 566 122 683 741 | 848 107 162 11.7 5.1 -6.6
Non-
Economically
disadvantaged 480 532 616 84| 765| 815]| 38838 73 10.6 7.5 3.1 -4.4
TOTAL 393 43.7| 356.1 124 67.7| 734 843 109 | 166| 12.2 5.4 -6.8
. decl;::):lz:a in thal decrease decTr(e);:L in
Gap analysis 2006 | 2009 | 2014 2006 | 2009 | 2014 in the gap 2006 | 2009 | 2014
the gap (2006- (2006-2009) the gap
2009) (2006-2009)
White-Black 294 279 9.2 5% | 332 276 9.3 17% | 244 176 5.0 28%
White-Hispanic 253 240 74 5% | 272 233 7.6 14% | 19.1 142 3.8 26%
NonED-ED* 259 258 143 1% | 260( 221 | 119 15% | 177 128 6.2 28%
NonlEP-IEP 31,1 330[ 324 6% | 416| 40.6| 40.0 2% | 37.0( 314| 308 15%
NonELL-ELL 232 | 300] 132 -30% | 279 329| 165 -18% | 190 219 107 -15%

*ED: Economically Disadvantaged
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Table 7. Historical and Projected Performance by Sub-group (%) in Reading

White 379 | 417 | 524 741 | 77.7 | 85.9 115 | 99 | 6.1
Black 114 | 164 | 39.0 226 396 | 489 | 74.1 25.2 358 | 288 | 11.3
Hispanic 124 | 17.1 | 383 212 40.9 | 498 | 73.9 24.1 359 [ 287 [ 116
Asian 431 | 508 | 64.3 13.5 75.6 | 825 | 932 10.7 110 | 75 | 18
Native 272 | 296 | 605 | 655 | * 205 | 17.1 *
American
Multicthnic 217 | 273 | 426 15.3 56.0 | 64.1 | 77.1 13.0 243 | 181 | 106 15
Economically 15.1 | 196 | 368 172 464 | 547 | 727 18.0 30.7 | 246 | 129 -11.7
disadvantaged
ELL 5.0 4 | 274 234 23.8 | 251 | 534 28.3 528 | 504 | 294 21.0
IEP 7.9 | 101 [ 23.1 13.0 274 | 327 | 444 11.7 517 | 46 | 39.1 6.9
Non-IEP 36.5 | 41.0 | 33.6 12.6 73.6 | 784 | 89.6 11.2 107 [ 82 | 1.9 6.3
Non-ELL 328 | 369 | 494 126 677 | 7123 | 833 11.0 160 | 133 | 7.1 6.2
Non-
Economically 410 | 458 | 36.1 102 772 | 809 | 885 7.6 96 | 8.0 | 46 35
disadvantaged
TOTAL 323 | 362 | 489 12.7 67.6 | 71.3 | 82.5 11.2 167 | 141 | 77 64

. decl;::):lz:a in thal decrease decTr(e);:L in
Gap analysis 2006 | 2009 | 2014 2006 | 2009 | 2014 | inthegap | 2006 | 2009 | 2014

the gap (2006- (2006-2009) the gap
2009) (2006-2009)

White-Black 265 | 253 | 133 5% 346 | 288 | 117 17% 243 | 189 | 52 22%
White-Hispanic | 25.5 | 24.6 | 14.1 3% 332 | 279 | 120 16% 245 | 188 | 54 23%
NonED-ED* 259 | 262 [ 193 -1% 30.8 | 262 | 15.8 15% 211 | 166 | 8.3 21%
NonlEP-IEP 287 | 309 | 305 8% 416 | 406 | 40.0 2% 411 | 378 | 372 8%
NonELL-ELL 278 | 329 | 221 -18% 279 | 329 | 165 -18% 36.8 | 37.1 | 223 1%
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NAEP

Table 8. Projected Change in Achievement Gaps by Racial/Ethnic Group for NAEP 4™ Grade Math

4™ Grade Math Basic 4™ Grade Math Proficient
2014 2014 w/ RTTT 2009 2014 2014 w/ RTTT
White 91 91 94 53 33 55
Black 64 73 85 17 24 42
Hispanic 68 75 85 23 29 44
Asian 91 91 98 62 62 67
Economically disadvantaged 71 75 83 23 25 38
Not economically disadvantaged 93 93 96 60 60 62
White-Black 27 18 9 36 29 13
White-Hispanic 23 16 9 30 24 11
Non-econ vs. Econ 22 18 13 37 35 24

Source: PDE Analysis of U.S. Department of Education Data

Table 9. Projected Change in Achievement Gaps by Racial/Ethnic Group for NAEP 8™ Grade Math

8™ Grade Math Basic 8™ Grade Math Proficient

2014 2014 w/ RTTT 2009 2014 2014 w/ RTTT

White 84 89 93 45 53 60
Black 49 64 74 13 28 42
Hispanic 55 69 79 18 33 45
Asian 87 91 97 60 67 76
Economically disadvantaged 60 71 79 18 3 41
Not economically disadvantaged 87 91 96 50 58 64
White-Black 35 25 19 32 25 18
White-Hispanic 29 20 15 27 20 15
Non-econ vs. Econ 27 20 17 32 27 23

Source: PDE Analysis of U.S. Department of Education Data
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Table 10. Projected Change in Achievement Gaps by Racial/Ethnic Group for NAEP 4™ Grade Reading

4™ Grade Reading Basic 4™ Grade Reading Proficient
2007 2014 2014 w/ RTTT 2007 2014 2014 w/ RTTT
White 81 84 89 47 47 50
Black 44 57 70 13 17 31
Hispanic 43 55 67 15 18 31
Asian 72 75 83 41 41 45
Economically disadvantaged 53 62 71 19 20 30
Not economically disadvantaged 83 85 90 52 52 55
White-Black 37 27 18 34 30 19
White-Hispanic 38 28 22 32 29 19
Non-econ vs. Econ 30 23 19 33 32 24

Source: PDE Analysis of U.S. Department of Education Data

Table 11. Projected Change in Achievement Gaps by Racial/Ethnic Group for NAEP 8™ Grade Reading

8™ Grade Reading Basic 8™ Grade Reading Proficient

2007 2014 2014 w/ RTTT 2007 2014 2014 w/ RTTT

White 84 89 93 41 57 63
Black 49 64 74 14 37 49
Hispanic 55 69 79 14 34 45
Asian 87 91 97 58 78 35
Economically disadvantaged 60 71 79 20 40 49
Not economically disadvantaged 87 91 96 44 62 68
White-Black 35 25 0ed 27 21 15
White-Hispanic 29 20 15 27 23 18
Non-econ vs. Econ 27 20 17 24 22 19

Source: PDE Analysis of U.S. Department of Education Data
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High School Graduation, College Attendance, and College Attainment
Table 12. Projections of Graduation Rate Gaps by Sub-group with and without RTTT

2008 2014

White-Black Baseline 8% 5%

White-Black RTTT 18% 2%

White-Hispanic Baseline 26% 23%

White-Hispanic RTTT 26% 22%

Non IEP-IEP Baseline 7% 7%

Non IEP-IEP RTTT 7% 7%

Non Economically Disadvantaged-ED Baseline 18% 17%
Non Economically Disadvantaged -ED R1TT 18% 15%

Note: Subgroup graduation rates estimated assuming the same school-level graduation rate across all student groups within the school
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Appendix A-7

AMERICA

WORKING WITH STATES TO ACHIEVE MORE
COLLEGE DEGREES AND CREDENTIALS

1250 H Street NW, Suite 700
Washington, DC 20005

(V) 202-349-4148 / (F) 202-293-2605
COMPLETE

COLLEGE
AMERICA

www.completecollege.org
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TODAY’S HIGHER EDUCATION

* For the first time in our nation’s history, the current generation of
college-age Americans will be less educated than their parents’

generation — unless things change quickly
(National Center for Higher Education Management Systems, 2008)

* Once first in the world, America now ranks 10t in the percentage of
young adults with a college degree

(Organisation for Economic Cooperation and Development, 2009)

COMPLETE
COLLEGE
AMERICA

www.completecollege.org
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ECONOMIC IMPACT ON STATES
AND OUR NATION

¢ Increases in the proportion of a region's population with a
bachelor's degree result in wage increases for all workers in the

region, regardless of education level
(College Board, 2007)

* Nationwide, unemployment rates are twice as high for those with
just a high school diploma (9.1%) than for those with a college
degree (4.5%)

(Bureau of Labor Statistics, 2009)

* By the end of this decade, more than 60% of jobs will require college
education.

(Georgetown University Center ont Education and the Workforce, 2009)
COMPLETE

COLLEGE
AMERICA

www.completecollege.org
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EDUCATION PAYS

Unemploymentrate in 2008 Median weekly earnings in 2008

Doctoral degree

Professional degree

Master's degree $1.233

Bachelor's degree
Associate degree

High school graduate

Less than high school

(Bureau of Labor Statistics, 2008)

COMPLETE
COLLEGE
AMERICA

www.completecollege.org
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THE COMPLETE COLLEGE
SHORTFALL

College access without success is an empty
promise...and a missed opportunity with
economic consequences

COMPLETE
COLLEGE
AMERICA

www.completecollege.org
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ABOUT
COMPLETE COLLEGE AMERICA

Complete College America is a national nonprofit working to
significantly increase the number of Americans with a college
degree or credential of value and to close attainment gaps for
traditionally underrepresented populations.

The organization was founded in 2009 to focus solely on
dramatically increasing the nation’s college completion rate through
state policy change, and to build consensus for change among state
leaders, higher education, and the national education policy
community.

COMPLETE
COLLEGE
AMERICA

www.completecollege.org
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ABOUT
COMPLETE COLLEGE

AMERICA

GOALS

* 6 out of 10 of the nation’s young adults ages 25-34
having a college degree by 2020

* Significantly increase the number of Americans
with a college degree or credential of value

* Close attainment gaps for traditionally
underrepresented populations

COMPLETE
COLLEGE
AMERICA

www.completecollege.org
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ALLIANCE OF STATES

21 states are making higher education a top priority by:

Setting completion goals: Establish annual state and campus-specific degree and
credential completion goals through 2020.

Developing action plans and move key policy levers, including strategies to:
Ensure all students are ready to start and succeed in freshman credit courses.
Redesign remediation etforts to substantially improve success.

Increase the number of students completing on-time.

Develop new, shorter and faster pathways to degrees and credentials of value.

Use available financial resources to provide incentives to students and colleges
for progress and completion.

YV VVYV

Collecting and reporting common measures of progress to create a culture that
values completion.

COMPLETE
COLLEGE
AMERICA

www.completecollege.org
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5 Allignce or Stales

 ARKANSAS
_ CONNECTICUT
f HAWAII
IDAHO
1 LINOIS
INDIANA
LOUISIANA
MARYIAND

 MASSACHUSETT
| 5

NEVADA
OHIO
OKILAHOMA
- OREGON
- PENNSYLVANIA
- RHODE ISLAND
- SOUTH DAKOTA
~ TENNESSEE
TEXAS
UTAH
 VERMONT
_ WEST VIRGINIA

21 states in the Alliance of States:

fomber of the Camplote Colloge Anisrnica
lance of Blates

COMPLETE
COLLEGE
AMERICA

www.completecollege.org
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POLICY AND RESEARCH
PARTNERS

Complete College America works closely with several national
organizations to ensure collaboration among state initiatives:

Achieve, Inc.

Achieving the Dream:
Community Colleges Count
The National Association of

System Heads (NASH) -
Access to Success

National Center for Higher
Education Management
Systems (NCHEMS)
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Southern Regional Education
Board (SREB)

State Higher Education
Executive Officers (SHEEQO)

Western Interstate
Commuission for Higher
Education (WICHE)

COMPLETE
COLLEGE
AMERICA

www.completecollege.org



STATES MUST LEAD ON COLLEGE
COMPLETION

State Authority: While state-appointed or elected citizen boards directly govern public
institutions, ultimately states are responsible for public colleges and universities.

Majority Investor: B]y a wide measure, state taxpayers provide the greatest funding for
institutions, especially community colleges and open access four-year institutions.

Systemic, Scalable Change: States are the best positioned to ensure reform across systems
and campuses by setting goals, establishing uniform measures, and monitoring progress.

Accountability: States have leverage over both governance and the funding mechanisms
needed to achieve higher levels of completion.

Transparency: States are more likely than individual institutions to share and publish data
to drive reform.

Economic Development: State leadership will ensure stronger linkages between each
state’s economic needs and higher education delivery.

Mobility of Students: Coherent state policy and integrated state strategies are essential for
assuring ease of transfer and efficient completion of academic programs.
COMPLETE

COLLEGE
AMERICA

www.completecollege.org
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STATES LEADING THE WAY

Governor and Higher Education Leadership:
*Committed state to the Complete College Agenda

*Determined the State Liaison (point of contact) and State Team
members, to usher the state’s Complete College America work

Key Complete College America Dates:
*March 2010 - National Launch
*Spring 2010 — Commitment Letters

June 2010 — Alliance of States Kick-Off Meeting (convening of state
teams to share policy frameworks, build action plans)

*Fall 2010 — Completion Academy

COMPLETE
COLLEGE
AMERICA

www.completecollege.org
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OUR PARTNERS

Achieve, Inc.

Achieving the Dream: Community Colleges Count
Center on Education and the Workforce,
Georgetown University

Community College Research Center (CCRC) at
Teachers College, Columbia University

The Delta Project on Postsecondary Education
Costs, Productivity, and Accountability

The Education Trust

FutureWorks

Jobs for the Future (JFF)

Midwestern Higher Education Compact (MHEC)
The National Association of System Heads (NASH)

National Center for Higher Education Management
Systems (NCHEMS) Higher Ed Info

The National Center for Public Policy and Higher
Education

Southern Regional Education Board (SREB)
State Higher Education Executive Officers (SHEEO)

Western Interstate Commission for Higher
Education (WICHE)
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Complete College America is grateful for the support and
guidance provided by our funders.

*Bill & Melinda Gates Foundation
*Carnegie Corporation of New York
*Ford Foundation

eLumina Foundation for Education
*W.K. Kellogg Foundation

COMPLETE
COLLEGE
AMERICA

www.completecollege.org



‘ PLETE

COMPLETE
COLLEGE
AMERICA

www.completecollege.org

150



U. S. Department of Education, Race to the Top, CFDA # 84.395A

Appendix A-8

Management Tasks

Management Tasks Key Strategies

Communication and | e The RTTT Project Director coordinates communication with IUs, to minimize duplication multiple

coordination with IUs touchpoints

and LEAs e Monthly teleconference and frequent face-to-face meetings involving the PDE’s directors, PDE’s project
manager, and IUs, and Participating LEAs as appropriate

o Frequent telephone and electronic mail conversations between the PDE, IUs, and Participating LEAs
Biweekly conversations among all project team members

e Monthly progress reports that address recent developments task by task and any issues requiring attention
from partners. The monthly reports will also highlight any deviations from the proposed project schedule
and provide suggestions for overcoming obstacles. Performance measures and progress toward
benchmarks will be included in the report and funding will be contingent upon adequate progress.

Communication and | ¢ Monthly teleconference and frequent face-to-face meetings involving the Contracting Officers

Coordination with the Representative (COR), other USDE staff, PDE’s project manager, and PDE’s task leaders as appropriate
US Department of e Frequent telephone and electronic mail conversations between the COR and the Project Manager
Education (USDE) ¢ Quarterly progress reports that address recent developments task by task and any issues requiring

attention from partners. The monthly reports will also highlight any deviations from the proposed project
schedule and provide suggestions for overcoming obstacles
o Attend all required meetings in Washington, DC and elsewhere

Management of e Define clear and specific roles and responsibilities:
subcontractors and
consultants Teaming agreements or consultant agreements will specify expected roles and responsibilities of each

subcontractor. The team includes PDE, subcontractors and consultants, Advisory Committee members
and our Work Group members.

e As astandard practice, PDE ensures that all appropriate controls and legal remedies have been
incorporated into its subcontracts. The subcontracts will specify mutually agreed-upon tasks to be
performed, deliverable schedules, staffing, and subcontractor budgets. PDE also has well-established
procedures for obtaining consultants who will assist the team. There are standard consulting agreement
formats that incorporate clear specification of tasks and of fees to be paid.
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Management Tasks
Fiscal controls

Key Strategies
RTTT Project Director will conduct monthly internal review of work progress and budget status:
The key to effective control of a project’s expenditures are detailed work plans and a project budget,
coupled with systematic reviews of actual performance against those plans and the ability to make
adjustments to the plan and budget as required. Accomplishments will be compared to the planned
workflows and budgets for the month. Any variances will be noted and solutions will be proposed and
implemented.

Quality control

Shared responsibility:

While the Secretary is ultimately accountable for quality control for all aspects of the initiative, we
instill a shared responsibility for quality within all of our teams. As noted above, our internal structure
includes PDE Cabinet and expert advisors, who will provide independent oversight of all tasks and
facilitate collaboration among key stakeholders.

Tracking Progress
and Fund
Disbursement:
Participating Districts

Activities, accomplishments, and financials will be carefully tracked for this initiative. We recognize that
the Recovery Act requires accountability and transparency in the use of the funds we are seeking.
Within 90 days of award, participating districts will submit to PDE final scopes of work (SOW5s)
containing detailed work plans which are consistent with their preliminary scopes of work and
Pennsylvania’s application. SOWs will include specific goals, activities, timelines, budgets, key
personnel, and annual targets for key performance measures. Performance measures will include
implementation progress, as well as student achievement and attainment targets set by PDE.

Upon PDE approval of the SOWs, participating districts will receive the first annual allocation of funds,
per their approved budgets.

Participating districts will report and PDE will review performance measures three times a year. After
each review, PDE will assess each participating district as “behind,” “meeting,” or “exceeding”
expectations.

PDE reserves the right to withhold future payments from participating districts assessed as “behind” two
reviews in a row.

PDE will reserve a pool of Race to the Top funds to reward, on a one-time basis, participating districts
that exceed expectations on student achievement by 10 percent at the end of years 1, 2, or 3.
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District-by-District Performance Targets by 2014

Distriet L Ab ove Belqw o i Ab ove Belqw
proficient | basic proficient | basic

ABINGTON HEIGHTS 75% 95% | 1% 73% 95% 1%
2. ABINGTON SD 7% 5% | 1% 8% 94% %
3. fli%iRsTDGALLATIN 59% 87% | 4% 50% 84% | 7%
4___ALIQUIPPA SD 33% 9% | 8% 37% 7% | 9%
5. ZS*LLEGHENY VALLEY 59% 88% | 3% 58% 88% | 6%

D

6. ALLEGHENY- - . . . . .

LA L LEY SD 57% 85% | 4% 48% 3% | 6%
7. ALLENTOWN CITY SD | 56% 83% | 5% 2% 8% | 9%
8. ALTOONA AREA SD 64% 90% | 3% 33% 87% | 3%
9. AMBRIDGE AREA SD 66% 90% | 2% 57% 0% | 4%
10. SSNVILLE'CLEONA 68% 94%, 1% 60% 91% 2%
1. ANTIETAM SD 56% 86% | 4% 14% 82% | 6%
12 APOLLO-RIDGE SD 56% 87% | 4% 50% 8% | 6%
13.  ARMSTRONG SD 66% 91% | 2% 58% 89% | 4%
14, ATHENS AREA SD 62% 89% | 3% 51% 8% | 6%
15.  AUSTIN AREA SD 63% 89% | 4% 38% 83% | 9%
16, AVELLA AREA SD 39% 86% | 4% 58% 89% | 5%
7. AVON GROVE SD 80% 96% | 1% 70% 3% | 3%
18.  AVONWORTH SD 3% 95% | 1% 2% 95% | 1%
19. E’SLD EAGLE AREA 62% 89% | 3% 55% 88% | 4%
20. %ﬁ?g}fﬁ - 66% 91% | 3% 56% 87% | 5%
21. BANGOR AREA SD 60% 86% | 4% 55% 7% | 3%
22. BEAVER AREA SD 76% 96% | 0% 67% 5% | 1%
23, BEDFORD AREA SD 63% 89% | 3% 55% 87% | 5%
24. ESLLE VERNON AREA | (50, 90% | 3% 57% 88% | 4%
25. BELLEFONTE AREASD | 63% 90% | 3% 39% 89% | 4%
26. BELLWOOD-ANTISSD | 71% 2% | 2% 63% 91% | 3%
27. ?g%ﬁgw 61% 8% | 3% 52% 86% | 5%
28, BENTON AREA SD 66% 91% | 2% 55% 89% | 3%
20. BENTWORTH SD 61% 8% | 3% 33% 8% | 6%
30,  BERLIN ; ; ; ; ; .

D OTHERSVALLEY SD | 72% 04% | 1% 59% 89% | 5%
31. ESRMUDIAN SPRINGS | 40, 88% | 3% 54% 86% | 3%
32, BERWICK AREA SD 63% 89% | 3% 54% 86% | 3%
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BETHEL PARK SD 2% 9% | 1% 68% 95% 1%
 BETHLEHEM AREASD | 63% 88% | 4% 55% 86% | 5%
35. ]SETHLEHEM _CENTER oo, oo | 3o o oo | o,
D
36. iﬁiES%VER FALLS 68% 91% | 3% 55% 87% | 5%
37 BIG SPRING SD 62% 90% | 3% 33% 86% | 6%
38. BLACKHAWK SD 73% 5% | 1% 64% 3% | 2%
39. E’EACKLICK VALLEY 60% 86% | 4% 49% $3% | 7%
10, BLAIRSVILLE- . . . . . .
o LSRRG 4D 68% 01% | 2% 58% 88% | 5%
4l. EEOOMSBURG AREA 72% 93% | 2% 62% 91% | 3%
12, BLUE MOUNTAIN SD 63% 90% | 2% 62% 2% | 2%
43, BLUE RIDGE SD 359% 87% | 3% 54% 86% | 5%
14, BOYERTOWN AREASD | 73% 95% | 1% 63% 2% | 2%
15. BRADFORD AREA SD 63% 87% | 3% 56% 86% | 6%
16. BRANDYWINE ; ; ; ; ) .
D AREA SD 64% 00% | 2% 59% 89% | 4%
47. EISER%%\Z%%DD 63% 90% | 3% 59% 0% | 3%
18, BRISTOL BOROUGHSD | 62% 89% | 3% 19% 8% | 7%
49. EI%ISTOL TOWNSHIP 61% 8% | 3% 50% 84% | 6%
50. BROCKWAY AREA SD 61% 89% | 3% 32% 8% | 3%
51. BROOKVILLE AREA SD|  57% $7% | 3% 33% 87% | 6%
52.  BROWNSVILLE AREA i o | 4 » 1 "
SD 0 0 0 0 0 0
33 igggESETSTOWN 62% 01% | 2% 52% $7% | 5%
54, BURRELL SD 63% 91% | 1% 61% 2% | 3%
55. BUTLER AREA SD 63% 91% | 2% 56% 90% | 4%
56. CALIFORNIA AREA SD | 62% 91% | 2% 37% 87% | 4%
57.  CAMBRIA HEIGHTS SD | 64% 90% | 2% 61% 91% | 3%
>8. SSMERON COUNTY 57% 88% | 4% 52% 88% | 5%
59, CAMP HILL SD 70% 3% | 0% 7% 1% | 1%
60. gSNON'MCMILLAN 69% 93% 2% 66% 93% 2%
61. CANTON AREA SD 58% 8% | 4% 50% 8% | 6%
62. SSRBONDALE AREA 69% 0% | 2% 62% 0% | 3%
3. CARLISLE AREA SD 7% 91% | 3% 62% 90% | 4%
64.  CARLYNTON SD 63% 89% | 4% 54% 87% | 5%
65. SSRMICHAELS AREA 62% 88% | 4% 50% 86% | 6%
66, CATASAUQUA AREA 61% 87% | 3% 51% 8% | 6%
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. CENTENNIAL SD 66% 2% | 1% 61% 91% | 3%
68. CENTER AREA SD 69% 3% | 1% 63% 91% | 2%
69. CENTRAL BUCKS SD 84% 98% | 0% 73% 7% | 1%
70. SSNTRAL CAMBRIA 63% 91% | 3% 60% 90% | 4%
7L SSNTRAL COLUMBIA oo, or | o 2 o | an
72, CENTRAL DAUPHIN =y oon | o oo a7 i

SD 0 0 0 0 0 0
73, CENTRAL FULTON SD 7% 2% | 2% 54% 8% | 6%
74, CENTRAL GREENE SD 62% 88% | 5% 52% 84% | 6%
75, CENTRAL YORK SD 70% 94% | 1% 67% 01% | 2%
76. igﬁfgﬁRgBURG 60% §7% | 4% 53% 86% | 6%
77 CHARLEROI SD 39% 87% | 4% 51% 8% | 6%
78, ggARTIERs VALLEY . R 1o o | o
79, ggARTIERS-HOUSTON o o | 3o oo, s | an
80. CHELTENHAM . . . . . .

T ONSAD S 72% 2% | 1% 68% 2% | 2%
1. CHESTER.UPLAND SD | 46% % | 15% | 34% 8% | 17%
82, CHESTNUT RIDGE SD 64% 90% | 3% 53% 88% | 5%
$3.  CHICHESTER SD 58% 81% | 5% 50% 81% | 6%
84 CLAIRTON CITY SD 30% % | 7% 39% 3% | 11%
85.  CLARION AREA SD 67% 2% | 1% 60% 2% | 2%
86. CLARION-LIMESTONE

63% 01% | 2% 59% 00% | 4%

AREA SD
87, %AYSBURG-KIMMEL 1o o | 3o o o | o
83, CLEARFIELD AREASD | 61% 8% | 4% 33% 8% | 6%
89. SSATESVILLE AREA 60% $7% | 3% 54% 8% | 6%
90, COCALICO SD 7% 2% | 1% 63% 91% | 3%
91. COLONIAL SD 80% 97% | 1% 74% 9% | 1%
9. gl())LUMBIA BOROUGH | g, s | v o0, o |
923. SSMMODORE PERRY 60% 00% | 2% 61% 01% | 3%
94, CONEMAUGH . . . . . .

O T AREA SD 75% 05% | 1% 64% 01% | 3%
95. CONEMAUGH - . . - : .

SaliEReS 67% 01% | 2% 57% §7% | 4%
9. gl())NESTOGA VALLEY | ., on | o o oon | s
7. SSNEWAGO VALLEY 63% 00% | 2% 54% 85% | 5%
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CONNEAUT SD 61% 88% | 4% 54% 8% | 5%

iggEESII‘)LSVILLE 58% 86% | 4% 50% 3% | 7%
100. g%ﬁg WEISER 65% 8% | 3% 54% 87% | 5%
10l. CORNELL SD 4% 90% | 4% 19% 86% | 3%
102. Eggfl%%éb 68% 04% | 1% 63% 0% | 2%
103. CORRY AREA SD 57% 86% | 5% 18% 3% | 7%
104, gl())UDERSPORT AREA 2, o | <0, w0 | av
105. COUNCIL ROCK SD 3% 5% | 1% 69% 5% | 2%
106. CRANBERRY AREA SD | 65% 91% | 2% 58% 8% | 5%
107. gll){AWFORD CENTRAL | . o | ao o, o | o
108. CRESTWOOD SD 7% 91% | 2% 62% 3% | 2%
109. SX%?EE%SND 78% 96% | 1% 71% 04% | 2%
110. iggvgg SVILLE 68% 0% | 2% 60% 90% | 4%
111, DALLAS SD 75% 9% | 1% 7% 5% | 1%
112. DALLASTOWN AREA " o3, o y oo, 2o,

SD 0 0 0 0 0 0
113, ISDSNIEL BOONE AREA | .. oon | o . o | an
114, DANVILLE AREA SD 69% 2% | 2% 63% 2% | 3%
115. DEER LAKES SD 63% 90% | 2% 63% 91% | 4%
116. IS)IELAWARE VALLEY o oer | 1o oo oo | 1%
117. DERRY AREA SD 8% 2% | 2% 62% 91% | 3%
118. DERRY TOWNSHIP SD 78% 96% | 1% 68% 3% | 2%
119. DONEGAL SD 63% 89% | 2% 33% 87% | 5%
120. DOVER AREA SD 39% 89% | 2% 56% 88% | 4%
121. DOWNINGTOWN

74% 04% | 1% 71% 95% | 1%

AREA SD
122. DUBOIS AREA SD 66% 90% | 2% 37% 8% | 3%
123. DUNMORE SD 63% 2% | 1% 60% 3% | 2%
124. DUQUESNE CITY SD 51% 76% | 12% | 34% 6% | 21%
125. EAST ALLEGHENY SD | 58% 86% | 3% 50% 8% | 5%
126. EAST LYCOMING SD 7% 95% | 1% 63% 91% | 3%
127. EAST PENN SD 70% 0% | 1% 63% 3% | 2%
128. iﬁ%&%%NNSBORO 67% 0% | 2% 58% 0% | 3%
129. iﬁ%issTDROUDSBURG 60% $7% | 3% 55% §7% | 4%
130. EéssTgm\I LANCASTER | g0, on | o o oon | s
131, EASTERN LEBANON 61% 87% | 3% 54% 86% | 3%
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CO SD
132. EASTERN YORK SD 4% 90% | 3% 33% 8% | 3%
133. EASTON AREA SD 64% 90% | 3% 54% 8% | 6%
134, ELIZABETH FORWARD | .o, or | o o, w0 | av

D

133. illeZﬁ]g’lE)THTOWN 66% 0% | 2% 59% 90% | 4%
136. ELK LAKE SD 63% 90% | 2% 37% 89% | 4%
137. SBLWOOD CITY AREA | (1o, 00% | 3% 56% 89% | 4%
138. EPHRATA AREA SD 7% 90% | 2% 58% 8% | 3%
139. ERIE CITY SD 66% 2% | 2% 54% 89% | 3%
140. EVERETT AREA SD 62% 89% | 2% 32% 87% | 5%
141, EXETER TOWNSHIPSD | 65% 91% | 2% 61% 2% | 3%
142, FAIRFIELD AREA SD 63% 88% | 3% 35% 87% | 5%
143. FAIRVIEW SD 66% 0% | 2% 73% 5% | 2%
144, FANNETT-METAL SD 58% 88% | 3% 14% 82% | 7%
145. FARRELL AREA SD 50% 80% | 8% 10% 3% | 10%
146, FERNDALE AREA SD 64% 2% | 2% 51% 88% | 5%
147 FLEETWOOD AREA SD | 63% 91% | 2% 37% 90% | 3%
148, FORBES ROAD SD 62% $7% | 4% 54% 3% | 8%
149. FOREST AREA SD 37% 86% | 5% 32% 87% | 6%
150. E%%fgggg) 57% 85% | 4% 58% 8% | 4%
151, FOREST HILLS SD 66% 91% | 2% 56% 8% | 5%
152. FORT CHERRY SD 60% 90% | 3% 58% 91% | 4%
153. FORT LEBOEUF SD 67% 2% | 1% 63% 2% | 3%
154, FOX CHAPEL AREASD | 80% 96% | 0% 73% 96% | 1%
155. FRANKLIN AREA SD 62% 8% | 3% 52% 8% | 6%
136. ggANKLIN REGIONAL 73% 97% | 1% 75% 97% | 2%
157. FRAZIER SD 1% 3% | 2% 58% 01% | 4%
158. FREEDOM AREA SD 3% 95% | 0% 60% 2% | 3%
159. FREEPORT AREA SD 68% 2% | 1% 62% 94% | 2%
160. GALETON AREA SD 66% 2% | 2% 50% $7% | 3%
161. GARNET VALLEY SD 7% 5% | 1% 4% 7% | 0%
162. GATEWAY SD 7% 91% | 3% 62% 90% | 4%
163. SSNERAL MCLANE 65% 91% | 1% 59% 90% | 4%
164. SSTTYSBURG AREA 66% 0% | 2% 60% 88% | 4%
165. GIRARD SD 75% 5% | 1% 37% 90% | 3%
166. GLENDALE SD 57% 87% | 4% 8% 3% | 5%
167. SSVERNOR MIFFLIN 62% 89% | 2% 60% 0% | 3%
168. GREAT VALLEY SD 79% 9% | 1% 7% 7% | 1%
169. ?&?ﬁggw - 56% 85% | 4% 44% 81% | 7%
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GREATER LATROBE 76% 96% | 1% 66% 3% | 2%
171. ggfs%R NANTICOKE | 1o, §7% | 4% 52% 84% | 7%
172. GREENCASTLE- . - . - - .

PR 64% 89% | 3% 59% 89% | 4%
173. g}II;EENSBURG SALEM | g, oor | 1 " o |
174, GREENVILLE AREASD | 61% 89% | 3% 55% 7% | 3%
175. GREENWOOD SD 39% 89% | 3% 33% 8% | 4%
176. GROVE CITY AREASD | 71% 2% | 1% 64% 2% | 3%
177. HALIFAX AREA SD 59% 88% | 2% 59% 89% | 4%
178, HAMBURG AREA SD 64% 90% | 2% 33% 87% | 5%
179. IS{IJ;MPTON TOWNSHIP | o, oen | oo a0 o | 1o
180. HANOVER AREA SD 58% 86% | 3% 33% 8% | 3%
181. HANOVER PUBLIC SD 60% 87% | 4% 32% 86% | 5%
182. HARBOR CREEK SD 67% 95% | 1% 62% 3% | 3%
183. HARMONY AREA SD 58% 86% | 4% 50% 82% | 8%
184. HARRISBURG CITY SD | 45% 0% | 15% | 33% 66% | 19%
185, IS{IJDXTBORO-HORSHAM S0 oo | 1o o0, osr | 1o
186. ?g&%ﬁ%& 73% 04% | 2% 65% 93% | 2%
187. HAZLETON AREA SD 62% 88% | 3% 56% 86% | 6%
188. HEMPFIELD SD 1% 3% | 1% 63% 3% | 3%
189. HEMPFIELD AREA SD 66% 2% | 2% 63% 3% | 3%
190. HERMITAGE SD 70% 3% | 1% 64% 91% | 3%
191. HIGHLANDS SD 4% 90% | 3% 32% 87% | 3%
192. EgIE‘kISDSYSBURG 69% 3% | 2% 64% 0% | 4%
193. HOMER-CENTER SD 4% 91% | 2% 55% 8% | 3%
194, HOPEWELL AREA SD 69% 91% | 1% 60% 91% | 3%
193. IS{I[)JNTINGDON AREA 65% 90% | 3% 56% 87% | 5%
196. INDIANA AREA SD 4% 89% | 3% 63% 90% | 4%
197. INTERBORO SD 61% 90% | 3% 55% 87% | 4%
198. IROQUOIS SD 60% 89% | 3% 50% 83% | 6%
199. JAMESTOWN AREASD | 71% 3% | 1% 63% 91% | 2%
200. JEANNETTE CITY SD 58% 88% | 3% 54% $7% | 5%
201 é%FFERSON-MORGAN oo I o, o | o
202, JENKINTOWN SD 7% 5% | 1% 75% 9% | 1%
203. é%RSEY SHORE AREA 67% 0% | 2% 55% 88% | 3%
204, JIM THORPE AREA SD 39% 89% | 3% 33% 7% | 3%
20, é(l))HNSONBURG AREA | 40 o | s, oo | av
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206. JUNIATA COUNTY SD 61% 89% | 3% 53% 86% | 6%
207. JUNIATA VALLEY SD 62% 9% | 1% 35% 86% | 5%
208. KANE AREA SD 60% 88% | 2% 35% 87% | 5%
209. KARNS CITY AREASD | 63% 90% | 2% 37% 91% | 3%
210. KENNETT ; ; ; ; ; ;
CONSOLIDATED SD 67% 00% | 3% 62% 89% | 5%
211 IS<EYSTONE CENTRAL 1o R o, S
D
212. KEYSTONE OAKS SD 66% 2% | 3% 58% 89% | 4%
213. KEYSTONE SD 62% 2% | 2% 39% 91% | 4%
214, KISKI AREA SD 67% 2% | 2% 64% 3% | 3%
215. KUTZTOWN AREA SD 66% 90% | 2% 60% 90% | 4%
216, LACKAWANNATRAIL | o, oo | an <0, s | av
SD
217. LAKELAND SD 61% 90% | 2% 58% 89% | 3%
218, LAKE-LEHMAN SD 63% 90% | 3% 63% 91% | 3%
219. LAKEVIEW SD 63% 91% | 2% 54% 89% | 4%
220. Ig?ﬁfgﬁﬁg} <D 73% 95% | 1% 69% 95% | 2%
221. LANCASTER SD 55% 82% | 6% 2% 7% | 10%
222. LAUREL SD 61% 88% | 3% 54% §7% | 4%
223. LAUREL HIGHLANDS o s | 4 " 450, o
SD 0 0 0 0 0 0
224, LEBANON SD 55% 8% | 6% 2% 8% | 9%
225. LEECHBURG AREA SD | 60% 8% | 3% 51% 86% | 5%
226. LEHIGHTON AREA SD 64% 89% | 2% 36% 89% | 4%
227. LEWISBURG AREA SD 75% 96% | 1% 3% 3% | 3%
228. LIGONIER VALLEYSD | 72% 94% | 1% 63% 91% | 2%
229, LINE MOUNTAIN SD 66% 91% | 3% 58% 87% | 5%
230. Iéll)T TLESTOWN AREA 60% 8% | 3% 52% 86% | 5%
231. LOWER DAUPHIN SD 2% 91% | 1% 4% 2% | 3%
232. LOWER MERION SD 83% 7% | 1% 79% 98% | 1%
233. LOWER MORELAND
$1% 08% | 0% 74% 97% | 1%
TOWNSHIP SD
234, LOYALSOCK . . . . . .
OASIE SD 73% 05% | 1% 62% 89% | 5%
235. MAHANOY AREA SD 63% 90% | 3% 56% 86% | 3%
236. gg*NHEIM CENTRAL 67% 91% | 2% 58% 90% | 4%
237, gngHEIM TOWNSHIP | - o | 1o o wor | 3%
238. fﬁ&%l\éCENTER 63% 3% | 2% 58% 89% | 5%
239. g/g*RPLE NEWTOWN 70% 04% | 1% 66% 94% 1%
240. MARS AREA SD 70% 5% | 1% 66% 5% | 1%
241. MCGUFFEY SD 61% 89% | 3% 57% 88% | 5%
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MCKEESPORT AREA 56% $3% | 6% 46% 80% | 8%
243. figfgglCSBURG 71% 05% | 1% 63% 92% | 3%
244, MERCER AREA SD 7% 2% | 1% 4% 2% | 4%
245. METHACTON SD 78% 95% | 1% 2% 96% | 1%
246. g/[IfYERSDALE AREA 60% $7% | 3% 54% 87% | 5%
247. MID VALLEY SD 62% 89% | 3% 19% 8% | 6%
243, g/gDDLETOWN AREA 0, o0 | o 1o, oo | o
249, MIDD-WEST SD 62% 90% | 2% 54% 7% | 4%
250. g/gDLAND BOROUGH 0, o | 1o o, o | 4
251, MIFFLIN COUNTY SD 62% 89% | 2% 51% 8% | 5%
252. g/gFFLINBURG AREA 71% 0% | 2% 62% 90% | 4%
253. %%ggﬁfm 65% 91% | 2% 61% 90% | 4%
254. g/gLLERSBURG AREA 60% 00% | 3% 57% 88% | 5%
255, MILLVILLE AREA SD 63% 89% | 3% 62% 89% | 4%
256. MILTON AREA SD 61% 87% | 4% 51% 8% | 6%
237, VUNERSVILLE AREA 63% 88% | 4% | 57% 88% | 4%
258, MOHAWK AREA SD 62% 8% | 2% 51% 8% | 6%
259. MONACA SD 58% 90% | 3% 9% 86% | 5%
260. MONESSEN CITY SD 64% 89% | 3% 7% 3% | 6%
261. MONITEAU SD 63% 90% | 2% 35% 38% | 4%
262, lg/IDONTGOMERY AREA |, s | 1o 1o oo | o
263. MONTOUR SD 8% 2% | 2% 4% 2% | 3%
264. X[lggg (s)gRSVILLE 74% 04% | 1% 64% 3% | 2%
265. MONTROSE AREA SD 62% 89% | 3% 58% 33% | 4%
266. MOON AREA SD 73% 94% | 1% 63% 95% | 2%
267. gg&ség*s% 60% $7% | 3% 52% 86% | 6%
268. MOSHANNON . . . . - .

VAL NS 58% 8% | 3% 52% §7% | 5%
269. IXISEUEgDCARMEL 61% 88% | 3% 53% 86% | 6%
270. fﬁgﬁg LEASANT 61% 88% | 3% 59% 89% | 5%
271 Ig/II;)UNT UNION AREA o NV 5, o | 7o
272. MOUNTAIN VIEW SD 56% 8% | 3% 33% 36% | 5%
273. MT LEBANON SD 76% 96% | 0% 78% %% | 1%

160



Di
- Advanced Aboye Belqw Advanced Aboye Belqw
proficient | basic proficient | basic

274, MUHLENBERG SD 62% 89% | 3% 54% 8% | 5%
275. MUNCY SD 64% 89% | 2% 37% 88% | 4%
276. NAZARETH AREA SD 67% 2% | 2% 61% 91% | 3%
277. NESHAMINY SD 69% 3% | 1% 62% 2% | 2%
278. ?g%ﬁfscg 70% 04% | 1% 60% 93% | 3%
7. Iggw BRIGHTON AREA | 5, 86% | 4% 52% 85% | 3%
280. NEW CASTLE AREASD | 62% 8% | 3% 51% 8% | 6%
281. NEW HOPE- . ; ; ; ; .
SOLERURY <D 76% 96% | 1% 72% 05% | 2%
282, NEW KENSINGTON- . . . . . .
NN 61% $7% | 3% 52% 84% | 7%
283, NEWPORT SD 39% 8% | 4% 50% 8% | 6%
284, NORRISTOWN SD 62% §7% | 4% 18% 83% | 8%
285, Igll())RTH ALLEGHENY a0, osr | 0w o, osn | 1o
286. ggﬁﬁggémm 63% 0% | 2% 58% 90% | 4%
287. NORTH EAST SD 66% 90% | 2% 60% 90% | 5%
288. NORTH HILLS SD 70% 94% | 2% 63% 3% | 2%
289. NORTH PENN SD 76% 9% | 1% 67% 94% | 2%
200. NORTH POCONO SD 61% 90% | 2% 39% 89% | 4%
201, Igll())RTH SCHUYLKILL oL o | o, s | su
202. NORTH STAR SD 4% 91% | 3% 37% 7% | 3%
293. EQEZ%ADMPTON 63% 00% | 2% 56% 00% | 4%
204, NORTHEAST - - . . . :
R ADRGRDSD 60% §7% | 4% 48% $3% | 7%
295. ﬁg&i}é%ASTERI\I 63% 01% | 2% 53% 88% | 4%
206, NORTHERN BEDFORD . - . . . .
COUNTY D 61% 89% | 2% 55% 85% | 5%
297, Igll())RTHERN CAMBRIA | . oon | o 20, e | oo
208, Igll())RTHERN LEBANON | .. s | o o S
299. I;SRTHERI\I LEHIGH 60% $7% | 3% 53% 85% | 5%
300, Igll())RTHERN POTTER o, s | o 5 | oo
301, NORTHERN TIOGA SD 61% 90% | 3% 33% 8% | 3%
302, Igll())RTHERN YORK CO . on | o o0, e | 3n
303. NORTHGATE SD 63% 91% | 2% 37% 90% | 5%
304, NORTHWEST AREASD | 57% 81% | 5% 54% 8% | 6%
305. NORTHWESTERN 66% 91% | 1% 4% 91% | 3%
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LEHIGH SD
306. NORTHWESTERN SD 61% 8% | 4% 54% 8% | 6%
307. NORWIN SD T7% 97% | 1% 69% 3% | 2%
308. OCTORARA AREA SD 63% 91% | 2% 57% 88% | 4%
309. OIL CITY AREA SD 58% $7% | 4% 7% 3% | 7%
310. OLD FORGE SD 64% 90% | 2% 56% 88% | 5%
311. OLEY VALLEY SD 63% 91% | 2% 63% 2% | 3%
312. OSWAYO VALLEY SD 63% 8% | 4% 33% 86% | 7%
313. OTTO-ELDRED SD 63% 90% | 2% 38% 90% | 4%
314. OWEN J ROBERTS SD 74% 94% | 1% 68% 5% | 1%
315. OXFORD AREA SD 63% 89% | 2% 60% 89% | 5%
316. PALISADES SD 68% 3% | 2% 64% 2% | 3%
317. PALMERTON AREA SD | 66% 90% | 3% 58% 90% | 3%
318. PALMYRA AREA SD 63% 91% | 2% 60% 91% | 3%
319. PANTHER VALLEY SD 33% 81% | 7% 13% % | 8%
320. PARKLAND SD 7% 96% | 1% 68% 94% | 2%
321. PEN ARGYL AREA SD 63% 2% | 1% 39% 89% | 4%
322. PENN CAMBRIA SD 64% 89% | 3% 56% 88% | 5%
323. PENN HILLS SD 54% 81% | 5% 18% 82% | 7%
324, PENN MANOR SD 63% 90% | 3% 36% 88% | 4%
325. PENNCREST SD 63% 8% | 3% 56% 87% | 6%
326. PENN-DELCO SD 70% 01% | 1% 64% 3% | 2%
327. PENNRIDGE SD 66% 3% | 1% 63% 3% | 2%
328. EENNS MANOR AREA 56% 85% | 4% 50% 86% | 3%
320, ISDENNS VALLEY AREA | .. o | 1o o oor | 3%
D
330. PENNSBURY SD 69% 2% | 2% 66% 3% | 2%
331. PENN-TRAFFORD SD 78% 97% | 1% 70% 96% | 1%
332. PEQUEA VALLEY SD 63% 89% | 3% 56% 87% | 5%
333, ISDERKIOMEN VALLEY e, on | 1w o0, or | 1o
334, PETERS TOWNSHIPSD | 79% 7% | 0% 3% 7% | 1%
335, g}DHLADELPHIA CITY s, o | s o, on | 1o
336. PHILIPSBURG- - . . . . .
O CEOl A AR A SD 57% 86% | 4% 52% 8% | 6%
337, ISDPDIOENIXVILLE AREA o oor | 1o 7o or |
338. PINE GROVE AREASD | 6% 91% | 2% 33% 7% | 4%
339. PINE-RICHLAND SD 2% 91% | 1% 7% 01% | 2%
340. PITTSBURGH SD 57% 8% | 5% 17% 80% | 8%
341. PITTSTON AREA SD 65% 90% | 2% 58% 88% | 5%
342. IS)EEASANT VALLEY 59% 88% | 3% 55% 88% | 4%
343. PLUM BOROUGH SD 4% o1% | 1% 4% %B% | 2%
344, POCONO MOUNTAIN 2, o | a0 0, I

SD
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345. PORT ALLEGANY SD 60% 87% | 4% 52% 8% | 7%
346. PORTAGE AREA SD 61% 89% | 3% 33% 86% | 6%
347. POTTSGROVE SD 1% 90% | 3% 54% 88% | 5%
348, POTTSTOWN SD 60% 87% | 3% 7% 8% | 6%
349. POTTSVILLE AREASD | 3%% 89% | 3% 35% 87% | 5%
350, PUNXSUTAWNEY

62% 89% | 3% 56% $7% | 5%

AREA SD
351. PURCHASE LINE SD 63% 87% | 5% 32% 86% | 6%
352. QUAKER VALLEY SD 76% 95% | 0% 75% 9% | 2%
333. Sgﬁﬁ%ﬁg\g& 78% 95% | 1% 66% 93% | 2%
354, IS{ADNOR TOWNSHIP " o5 | on S0, o8 o
D

355. READING SD 56% 8% | 5% 1% 7% | 9%
356. RED LION AREA SD 7% 91% | 2% 35% 8% | 3%
357. REDBANK VALLEYSD | 64% 90% | 3% 54% 88% | 4%
358. REYNOLDS SD 62% 91% | 3% 39% $7% | 4%
339. RICHLAND SD 69% 01% | 1% 67% 01% | 2%
360. RIDGWAY AREA SD 62% 89% | 2% 54% 86% | 6%
361. RIDLEY SD 63% 89% | 3% 54% 87% | 3%
362. RINGGOLD SD 39% 87% | 4% 33% 86% | 6%
363. RIVERSIDE SD 61% 8% | 4% 33% 86% | 6%
364. ?g&ﬁ%DSEDBEAVER 66% 91% | 2% 58% 89% | 3%
365. RIVERVIEW SD 1% 91% | 3% 4% 91% | 3%
366. ROCHESTER AREA SD 60% 8% | 3% 50% 8% | 4%
367. ROCKWOOD AREA SD | 65% 2% | 3% 56% 0% | 4%
368. ROSE TREE MEDIA SD 7% 95% | 1% 3% 95% 1%
369. SAINT CLAIR AREA SD | 60% 87% | 3% 52% $7% | 4%
370. ggINT MARYS AREA 70% 96% | 1% 58% 0% | 3%
371. SALISBURY

66% 0% | 2% 66% 3% | 2%

TOWNSHIP SD
372, SALISBURY-ELK LK | o, e | an 0 s | o
D

373. SAUCON VALLEY SD 4% 9% | 1% 63% 91% | 2%
374, SAYRE AREA SD 69% 3% | 1% 39% 91% | 2%
375. i%%gg%mu HAVEN 63% 01% | 2% 54% 88% | 5%
376, SIC)HUYLKILL VALLEY | oo oo | 1o o, oor | o
377. SCRANTON SD 4% 90% | 3% 56% 7% | 3%
378. ggLINSGROVE AREA 71% 04% | 1% 63% 01% | 3%
379, SENECA VALLEY SD 2% 5% | 1% 66% 3% | 2%
380. g?%D;')CENTRAL 61% 88% 3% 52% 86% 6%
381. SHALER AREA SD 63% 88% | 3% 56% 8% | 3%
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382. SHAMOKIN AREA SD 59% 89% | 3% 52% 86% | 6%
383. SHANKSVILLE- ; ; ; . ; ;
Ny CRE 5D 64% 2% | 1% 56% 88% | 4%
384, SHARON CITY SD 62% 88% | 3% 51% 8% | 6%
385, ggARPSVILLE AREA 7o, I s50, oo | o
386, SHENANDOAH - - . - . .
Tty 59% §7% | 4% 50% 8% | 6%
387. SHENANGO AREA SD 68% 94% | 2% 60% 91% | 3%
388, SHIKELLAMY SD 39% 86% | 3% 32% 8% | 6%
389, ggIPPENSBURG AREA | o s | 3o o NI
390, SIISIPPERY ROCKAREA | ../ R o, NV
391, SMETHPORT AREASD | 63% 91% | 2% 32% 8% | 7%
392. SOLANCO SD 67% 91% | 2% 60% 90% | 3%
393. SOMERSET AREA SD 60% §7% | 4% 51% 81% | 6%
304, SOUDERTON AREA SD | 76% 95% | 1% 68% 01% | 2%
395. SOUTH ALLEGHENY oL oo | 4 o a5, o
SD 0 0 0 0 0 0
396. g%%ﬁ?gELER 66% 0% | 1% 61% 01% | 4%
397. SOUTH EASTERN SD 4% 90% | 2% 58% 89% | 4%
308, SOUTH FAYETTE ; ; ; ; ; ;
POWNSHID <0 90% 08% | 0% 7% 97% | 1%
399. ggUTH MIDDLETON 64% 91% | 2% 61% 01% | 4%
100, SOUTH PARK SD 7% 91% | 2% 63% 01% | 4%
101. SOUTH SIDE AREA SD 62% 90% | 3% 57% 90% | 3%
102. SOUTH WESTERN SD 68% 2% | 2% 57% 89% | 5%
103, SOUTH
WILLIAMSPORT AREA |  69% 04% | 1% 61% 2% | 2%
SD
104, ggUTHEAST DELCO o, o | o P o | s
405. E}QREUEEE[;%TERN 58% 88% | 4% 49% $3% | 7%
106, SOUTHERN - . . - - .
oL UMAIA AREA SD 67% 0% | 2% 59% 00% | 4%
407. ggUTHERN FULTON 78% 96% | 1% 68% 0% | 2%
108, SOUTHERN
HUNTINGDON 59% §7% | 4% 48% $3% | 7%
COUNTY SD
109, SOUTHERN LEHIGHSD | 72% 91% | 1% 63% 5% | 2%
410. SOUTHERN TIOGA SD 60% 89% | 3% 33% 87% | 3%
411, ggUTHERN YORK CO 69% 04% | 1% 65% 93% | 2%
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412. SOUTHMORELAND SD | 68% 3% | 2% 58% 89% | 5%
413, SPRING COVE SD 62% 88% | 3% 37% 88% | 5%
414, ggRING GROVE AREA 63% 01% | 2% 56% 88% | 4%
115, SPRINGFIELD SD 76% 5% | 1% 7% 91% | 2%
416. %%%IVNNCS}EII%LS% 70% 0% | 2% 65% 0% | 3%
417. ggRING'FORD AREA 80% 97% | 1% 67% 04% | 2%
118, STATE COLLEGE AREA | - on | o o or | 2%
D
119, STEEL VALLEY SD 63% 89% | 3% 32% 8% | 6%
10, STEELTON-HIGHSPIRE 0, o | 7 o s | 1w
D
121, STO-ROX SD 33% 8% | 6% 2% 76% | 9%
122, SEROUDSBURG AREA | 0, O <50, s | o
13, SI[)JLLIVAN COUNTY o, o | 2% o0, o | 3%
424. g%iﬁg EsgANNA 69% 2% | 3% 59% 88% | 4%
125, SUSQUEHANNA . . . . . .
ownes 63% 89% | 3% 55% 86% | 5%
426, SUSQUENITA SD 62% 89% | 3% 54% 8% | 3%
427. TAMAQUA AREA SD 61% 90% | 2% 33% 8% | 4%
128, TITUSVILLE AREA SD 4% 90% | 2% 54% 88% | 3%
129. TOWANDA AREA SD 61% 8% | 3% 50% 86% | 6%
430. Eig?%f&l\;b 80% 97% 0% 80% 98% 0%
131, TRINITY AREA SD 65% 90% | 2% 62% 90% | 4%
432, TRI-VALLEY SD 66% 2% | 2% 57% 89% | 4%
133. TROY AREA SD 69% 2% | 2% 7% 88% | 4%
134, "é"ULPEHOCKEN AREA oo oxon | o o, s | 5o
D
433. gIEEHSgNNOCK 64% 90% | 3% 59% 88% | 4%
136, TURKEYFOOT . . : . : .
VALLEY AREs SD 54% 8% | 7% 41% 7% | 9%
137. TUSCARORA SD 58% 86% | 4% 51% 8% | 6%
138, "é"ILDJSSEY MOUNTAIN o, N 5% o | oo
139, TWIN VALLEY SD 2% 91% | 0% 62% 91% | 3%
140, TYRONE AREA SD 61% 83% | 3% 61% 8% | 3%
441, UNION SD 62% 88% | 3% 33% 8% | 5%
142, UNION AREA SD 63% 89% | 3% 58% 88% | 3%
1443, UNION CITY AREA SD 61% 87% | 4% 49% 3% | 7%
144, UNIONTOWN AREA SD | 61% 8% | 4% 55% 8% | 6%
145, UNION VILLE-CHADDS | 87% 99% | 0% 79% 9% | 0%
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Distri

et Advanced Aboye Belqw Advanced Aboye Belqw
proficient | basic proficient | basic

FORD SD
146, UNITED SD 63% 90% | 3% 37% 8% | 3%
147 UPPER ADAMS SD 63% 89% | 3% 57% 87% | 5%
148, UPPER DARBY SD 62% 88% | 4% 50% 8% | 6%
449. XE%&RS%AUPHIN 64% 90% | 2% 53% 88% | 3%
150. UPPER DUBLIN SD 82% 7% | 1% 75% 5% | 1%
1. ggPER MERION AREA 73% 05% | 1% 63% 3% | 2%
452. ES%S%%RSEDLAND 69% 95% | 1% 64% 93% | 2%
153, UPPER PERKIOMEN SD | 64% 2% | 2% 39% 90% | 3%
154, ggPER SAINT CLAIR S0, o | on S0 o | o
155. VALLEY GROVE SD 55% 86% | 4% 14% 8% | 3%
156, VALLEY VIEW SD 63% 91% | 1% 58% 91% | 3%
437. ys;;ggPAUPACK 63% 01% | 2% 63% 01% | 2%
158, WALLINGFORD- . . . . . .
AL ORE SD $1% 96% | 1% 78% 97% | 1%
150, WARREN COUNTY SD | 61% 88% | 3% 33% 7% | 3%
160. WARRIOR RUN SD 66% 91% | 2% 54% 89% | 4%
161. WARWICK SD 66% 2% | 2% 62% 91% | 3%
162. WASHINGTON SD 60% 86% | 5% 17% 3% | 7%
163. WATTSBURG AREASD | 60% 88% | 1% 58% 89% | 4%
164, \SKI/)AYNE HIGHLANDS oo, o | 1o 0, R
165, \SKI/)AYNESBORO AREA o wor | 2 o o | o
166. WEATHERLY AREASD | 72% 3% | 2% 63% 90% | 3%
167. WELLSBORO AREA SD | 62% 89% | 2% 55% §7% | 4%
168. WEST ALLEGHENY SD | 67% 2% | 1% 62% 3% | 2%
469. \SNIT“ST BRANCH AREA 56% 84% | 5% 48% $3% | 7%
270, \sKgEST CHESTER AREA | ... oor | 1o o or |
171, WEST GREENE SD 56% 8% | 6% 18% 81% | 8%
472. glﬁTs JSEI;FFERSON 67% 3% | 1% 69% 95% | 1%
473. XESZ g/gDDLESEX 62% 8% | 1% 55% 86% | 3%
474, WEST MIFFLIN AREA o, o | o o, U
SD
175 WEST PERRY SD 55% 8% | 4% 32% 8% | 6%
476. WEST SHORE SD 61% 88% | 3% 38% 8% | 5%
477. WEST YORK AREA SD 69% 2% | 1% 60% 89% | 4%
478. \ggﬁ;ﬁﬂgmvm 66% 0% | 2% 58% 88% | 5%

166



Di
- Advanced Aboye Belqw Advanced Aboye Belqw
proficient | basic proficient | basic

479. WESTERN WAYNE SD 63% 89% | 2% 59% 89% | 4%
480, \SRSESTMONT HILLTOP 1o, o | ov . 040 ™
181 \sKI/)HITEHALL-COPLAY " oe | o 7o, o | o
482. \sKgLKES'BAM"E AREA 59% 87% 3% 51% 85% 6%
183, WILKINSBURG . : . . . .
B 50% 77% | 8% 359% 7% | 11%
484, WILLIAM PENN SD 51% 80% | 7% 10% 3% | 11%
485, WILLIAMS VALLEY SD | 34% 86% | 5% 19% 3% | 6%
486. ggﬁ&%ﬁ?g 1;()} 56% 87% | 4% 49% 84% | 7%
187, \sRI/)ILLIAMSPORT AREA | oo ovn | 3 o, U
488. \S‘gLMINGTON AREA 66% 91% | 2% 61% 01% | 4%
189, WILSON AREA SD 69% 3% | 1% 61% 00% | 4%
490, WILSON SD 73% 95% | 1% 67% 94%, 1%
191, WINDBER AREA SD 68% 89% | 3% 66% 0% | 4%
192, WISSAHICKON SD 7% 95% | 1% % 01% | 2%
193. WOODLAND HILLS SD | 34% 3% | 6% 15% 80% | 8%
194, WYALUSING AREA SD | 60% 88% | 4% 54% 86% | 3%
195. WYOMING AREA SD 2% 04% | 1% 62% 0% | 2%
496. gEYng\ASIgG VALLEY 59% $7% | 3% 53% 86% | 3%
497. \S%YOMISSING AREA 73% 0% | 2% 66% 01% | 4%
198, YORK CITY SD 54% 81% | 7% 38% 7% | 11%
199, YORK SUBURBAN SD 73% 95% | 1% 69% %B3% | 2%
500. YOUGH SD 58% 87% | 4% 54% 8% | 3%
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Appendix A-10

Charter School Performance Targets by 2014

Di
Bt Advanced Abm.ze Belqw Advanced AbOYe Belqw
proficient | hasic pralicient . basic

Academy CS 14% 48% 31% 23% 49% 38%

Ad Prima CS 90% 100% 0% 62% 99% 2%
3. élshance for Progress 539 85% 2% 28% 2% 10%
4. Antonia Pantoja o 0 0 0 0 0

Community CS 50% 77% 9% 36% 71% 12%
5. Avon Grove CS 65% 88% 2% 56% 89% 4%
6. ]é(e)i‘; nirlfjtky cs 71% 93% 2% 60% 92% 3%
7. g’flll‘(‘;slm Charter 56% 82% 4% 34% 72% 11%
8.  Boys Latin of o o o 0 0 0

Philadelphia CS 51% 80% 6% 34% 72% 11%
o gia;ger Connections 20% 61% 18% 28% 61% 24%
10. Center for Student 29% 52% 28% 40% 65% 19%

Learning CS at

Pennsbury
11.  Charter High School 23% 69% 8% 32% 71% 8%

for Architecture and

Design
12. gge“er Community 57% 86% 5% 39% 81% 6%
13.  Christopher o o 0 0 0 0

Columbus CS 60% 88% 3% 54% 90% 3%
14.  City CHS 25% 75% 9% 42% 82% 9%
15. Collegium CS 58% 87% 4% 49% 87% 5%
16. Delaware Valley CHS 17% 56% 16% 34% 68% 15%
17. IS);;‘(’)‘;VIGW Charter 57% 87% 4% 41% 82% 6%
18. Environmental 67% 91% 1% 55% 93% 4%

Charter School at

Frick Park
19. ﬁ‘;gsf;zocl\s/[a“a De 57% 87% 3% 31% 79% 7%
20. Fell CS 54% 80% 6% 44% 79% 9%
21 Eﬁzil;ﬂa CS For 60% 86% 4% 49% 86% 4%
22.  Folk Arts-Cultural 66% 91% 2% 46% 83% 5,

Treasures CS
23.  Franklin Towne CHS 28% 74% 8% 40% 76% 8%
24.  Freire CS 28% 74% 9% 36% 77% 10%
25. Global Leadership 535% 82% 7% 39% 78% 8%
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District Above Below Above Below
Advanced } ; Advanced ; {
praolicient | bhasic proficient | basic

Academy CS
26. grsaysme Academy 55% 80% 7% 38% 76% 9%
27.  Green Woods CS 68% 93% 1% 62% 92% 2%
28. Imani Education 51% 81% 7% 41% 81% 7%
Circle CS
29. Independence CS 68% 91% 1% 56% 87% 3%
30. Khepera CS 60% 87% 2% 45% 83% 6%
31. KIPP Academy o o 0 0 0 0
Charter School 65% 89% 2% 48% 78% 5%
32. Laboratory CS 86% 100% 0% 65% 100% 0%
33. Lehigh Valley
Academy Regional 65% 93% 2% 59% 92% 2%
CS
34. Lehigh Valley CHS o o 0 0 0 0
for Performing Arts 25% 74% 9% 63% 87% 0%
35. Lincoln CS 59% 87% 4% 34% 78% 6%
36. Lincoln Park o o o o o o
Performing Arts CS 41% 76% 6% 65% 90% 2%
37. Manchester o 0 0 0 0 0
Academic CS 66% 91% 2% 52% 85% 5%
38. Maritime Academy o 0 0 0 0 0
Charter School 61% 84% 4% 53% 85% 5%
39. MAST Community o o o o o o
Charter School 75% 95% 1% 65% 94% 2%
40. Mastery Charter High 48% 84% 49, 48% 77% 5,
School
4l lé/[aalflfz CS-Pickett 66% 88% 4% 57% 85% 6%
42. Mastery CS- 79% 96% 0% 68% 90% 3%
Shoemaker Campus
3. lé/[aalflt;z CS-Thomas 53% 84% 4% 49% 81% 6%
44. Math Civies and 50% 79% 7% 38% 76% 8%
Sciences CS
45. E/Isontesson Regional 58% 6% 30, 47% 92% 2%
46. Multi-Cultural 18% 70% 12% 31% 70% 6%
Academy CS
47. New Foundations CS 67% 96% 0% 52% 92% 0%
48. ggw Hope Academy 48% 69% 15% 41% 67% 11%
49.  New Media o 0 0 0 0 0
Technology CS 47% 77% 8% 47% 78% 6%
50. Northside Urban 46% 78% 6% 49% 84% 6%
Pathways CS
51. Ielgrthwood Academy 62% 87% 4% 51% 87% 6%
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Advanced } ; Advanced ; {
praolicient | bhasic proficient | basic

52. Nucva Esperanza 16% 42% 33% 25% 44% 30%
Academy CS
33. Pan American 50% 82% 6% 34% 84% 9%
Academy CS
54.  People for People CS 54% 83% 6% 40% 75% 11%
55. Philadelphia
Electrical & Tech 25% 70% 10% 42% 68% 13%
CHS
56. Philadelphia o 0 0 0 o o
Harambee Inst CS 59% 87% 4% 48% 86% 5%
57. Philadelphia o o o o o o
Performing Arts CS 68% 92% 1% 58% 91% 2%
58. Planet Abacus CS 91% 100% 0% 60% 100% 0%
59. Pocono Mountain o o o o 0 0
Charter School 52% 80% 7% 40% 77% 9%
60. Preparatory CS 33% 79% 4% 55% 86% 4%
61. Propel CS-East 71% 92% 3% 55% 89% 4%
62. Propel CS-Homestead 63% 90% 2% 43% 81% 6%
63. ﬁgﬁeelescp% ; 89% 99% 0% 58% 91% 3%
64. Propel CS-Montour 61% 88% 4% 48% 82% 6%
65. légnalssance Academy 67% 90% 1% 61% 91% 2%
66. gﬁ;ﬁ:ﬁi frlyleéls 50% 74% 9% 40% 73% 9%
67. Robert Benjamin
Wiley Community 54% 86% 7% 33% 74% 13%
CS
68. Roberto Clemente CS 46% 70% 11% 41% 73% 11%
69. Russell Byers CS 54% 86% 4% 37% 80% 7%
70. Southwest Leadership 50% 81% 99, 339 79% 10%
Academy CS
71.  Sugar Valley Rural CS 47% 73% 16% 32% 73% 13%
72 gzilzz‘i‘eHceéghts 49% 86% 2% 31% 84% 4%
73. Elsd“’“te Community |0, 82% 5% 46% 82% 6%
74.  Truebright Science 549 76% 9% 41% 70% 9%
Academy CS
73. Tuscarora Blended 24% 39% | 45% | 27% 44% | 37%
Learning CS
76.  Universal Institute CS 62% 89% 3% 46% 84% 4%
77. Urban League of o o o o o o
Pittsburgh CS 59% 90% 0% 32% 88% 3%
78.  West Oak Lane CS 60% 91% 1% 39% 80% 7%
79. West Phila. o o 0 0 0 0
Achicvement CES 50% 80% 5% 27% 71% 10%
80. Widener Partnership 55% 91% 0% 39% 91% 6%
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Wlssahlckon CS 60% 85% 5% 47% 84% 5%

82' World 47% 83% 4% 41% 79% 4%
Communications CS

83.  Young Scholars CS 66% 88% 6% 54% 81% 8%

84. ggﬁ;ﬁl%’k"é&gs of 71% 94% 0% 64% 95% 3%
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List of Lowest Performing Schools Participating in RTTT Turnaround Initiative

Appendix A-11

Schools AYP Overall Grade Span Locale Number of % Low % Below % Proficient
- Proceeding Level ¢ ! Students Income Basic or Above
1. Academy CS Making Progress 9-12 City 151 83% 61% 22%
2. Academy Park High Correct.lve Action 2 9-12 Suburb 1305 47% 38% 37%
School (third year)
3. Achievement House CS School Improvement 2 9-12 Suburb 267 39% 48% 34%
4. Aldan Basics School Warning K5F -6 Suburb 340 64% 30% 49%
5. Aliquippa SHS Corrective Action 2 9-12 Suburb 334 81% 519% 27%
(second year)
6. ALLEN ETHEL DR. Corrective Action 2 PKF-6 Philadelphia 325 96% 49% 239,
(first year)
7. Anderson ADD B School Making Progress PKF -7 Philadelphia 413 97% 33% 42%
8. Antonia Pantoja
Community Charter Warning K5F -8 City 726 91% 38% 35%
School
% Qrenal Elementary School Tmprovement2 | PKF -5 City 249 92% 40% 35%
10 Sowamin Franklin School Improvement2 | KSF -8 City 636 82% 33% 43%
11.  Bethune Mary McLeod Corre(;tlve Actlon 2 PKF -8 Philadelphia 621 100% 350, 399
(sixth year)
12. James G Blaine Schools Correct.lve Action 2 PKF - 8 Philadelphia 312 100% 40% 36%
(third year)
13.  Bluford Buion Corrective Action 2 . . e . o o
Elementary School (sixth year) K5F -6 Philadelphia 558 100% 48% 23%
14.  Brashear High School Corrective Action 1 9-12 City 1,155 59% 33% 48%
15.  Brownsville Area High Corrective Action 2 9-12 Town 57 58% 30% 49%
School (first year)
16.  William C Bryant School Making Progress PKF - 8 Philadelphia 503 88% 38% 39%
17.  Camp Curtin School Corrective Action 2 PKF -8 City 661 899 520, 229
(fifth year)
18.  Carcer Connections CHS School Improvement 2 9-12 City 248 73% 48% 34%
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) AYP Overall g ) . Number of % Low % Below % Proficient
Schools Proceeding Level Grade Span Locale Students Income Basic or Above
19 iz;i{‘:isdmdogy School Improvement 2 8§-12 City 337 85% 73% 10%
20.  Carnell Laura High Corrective Afcllon 2 K5F -8 Philadelphia 1,400 40% 349, 44%,
School (second year)
21.  Carroll Charles School Corrective Action 2 PKF - 12 Philadelphia 400 95% 62% 15%
(fifth year)
22.  Central Dauphin East Corrective Action 2 o o o
SHS (third vear) 9-12 Suburb 1,610 40% 34% 45%
23 Charles Kelly Elementany | ehool Improvement | 1-5 Suburb 310 42% 29% 46%
24. CHESTER A ARTHUR Making Progress K5F -8 Philadelphia 213 100% 26% 49%
25.  Chester High School Correct.lve Action 2 4-12 City 1,717 1% 71% 12%
(third year) '
26. giﬁ‘;g‘i“ Elementary Warning K5F - 5 Suburb 348 86% 30% 45%
27.  Clairton High School Making Progress 9-12 Suburb 250 76% 43% 35%
28.  Clemente Rorberto Corrective Action 2 < . . o o 5
Middle School (seventh year) 5-8 Philadelphia 674 100% 45% 30%
29.  Clymer George School Corrective Action 2 PKF -8 Philadelphia 440 100% 43% 28%
(seventh year)
30.  Columbus Elementary Correct}ve Action 2 PKF -7 City 675 93% 529 24%
School (third year)
31.  Cooke Jay Middle School Corrective Action 2 K5F -8 Philadelphia 464 100% 32% 41%
(seventh year)
32.  Cornell SHS Warning 9-12 Suburb 243 50% 39% 49%
33.  Corry Area High School School Improvement 1 9-12 Town 855 46% 35% 39%
34.  Daroff Samuel School Corrective Action 2 K5F -8 Philadelphia 638 100% 539, 229
(first year)
35. Deburgos Bilingual Corrective Action 2 PKF-8 | Philadelphia 641 100% 36% 37%
(sixth year)
36.  Dick William School Corrective Action 2 PKF - 8 Philadelphia 258 100% 359 2%
(first year)
37.  Dobbins Murrell AVT Corrective Action 2 . . o o o
High Sehool (iith soar) 9-12 Philadelphia 836 100% 44% 24%
38.  Douglass Frederick Corrective Action 2 PKF -8 Philadelphia 437 91% 47% 27%
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Schools AYP Overall Grade Span Locale Number of % Low % Below % Proficient
i Proceeding Level ade>pd ¢ Students Income Basic or Above
School (fifth year)
39.  Drew Charles R School Corrective Action 2 PKF - 8 Philadelphia 236 7% 38% 38%
(fourth vear)
40.  Dunbar Paul L School Corrective Action 2 PKF -8 Philadelphia 203 4% 61% 17%
(seventh year)
H. Quduosne Consolidated | epool Improvement 1 | KSF -8 Suburb 500 91% 48% 32%
42. gjﬁ;ﬁ“eghe“y High School Improvement 1 9-12 Suburb 690 47% 27% 49%
43. Edlsgn ngh School - Corrective Action 2 PKF - 12 Philadelphia 2,073 999 66% 16%
Fareira Skills (seventh year)
44, Edmunds Henry R Correct.lve Action 2 K5F -8 Philadelphia 946 40% 41% 31%
School (third year)
45.  Everett Area High School Warning 9-12 Rural 507 43% 30% 53%
46. if;g:niele“ § Arts School Improvement 2 |  PKF -8 City 745 93% 37% 36%
47.  Farrell Area High . <o o o
School/UMS Making Progress 7-12 Suburb 387 85% 31% 45%
48.  Fels Samuel High School Corrective Action 2 9-12 Philadelphia 1,459 40% 72% 1%
(fourth year)
c ~ - — -
49.  Feltonville Intermediate Corrective Action 2 3.5 Philadelphia 714 100% 42% 34%
School (first year)
0. gifi‘;‘j"“ Joseph C Making Progress PKF-8 | Philadclphia 389 92% 26% 52%
51.  Fitzsimons Thomas Cone(;tlwve Actlon 2 712 Philadelphia 382 100% 61% 17%
Academy (sixth year)
52.  Francis D Raub Middle Corrective Action 2 o o o o
School (third year) 6-8 City 979 83% 34% 41%
53.  Frankford High School Corrective Action 2 9-12 Philadelphia 1,880 100% 68% 1%
(fourth year)
54.  Franklin Benjamin High Corrective Action 2 PKF - 12 Philadelphia 615 98% 56% 20%
School (fifth year)
3. g;‘}lfggl Elementary Made AYP K4F - 5 City 444 92% 29% 49%
56.  Furness Horace High Corrective Action 2 9-12 Philadelphia 724 100% 55% 22%
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Schools AYP Overall Grade Span Locale Number of % Low % Below % Proficient
i Proceeding Level ade>pd ¢ Students Income Basic or Above
School (fifth year)
57.  George Washington Corrective Action 2 ) L < o o o
Elementary School (second year) K4k -3 City 298 7% 31% 48%
58.  George Washington High Corrective Action 2 9-12 Philadelphia 2,065 379% 379 40%
school (fourth year)
59.  Germantown High Corrective Action 2 PKF - 12 Philadelphia 1151 97% 73% 1%
School (fourth year)
60.  Germantown Settlement Corrective Action 2 o o o o
oS (third yor) 5-8 City 361 100% 50% 22%
61.  Gillespie Eliz D Middle Corrective Action 2 7.3 Philadelphia 160 100% 46% 30%
School (seventh year)
62.  Gratz Simon High School Corrective Action 2 9-12 Philadelphia 1319 100% 71% 13%
(fourth vear)
63.  Graystone Academy CS Made AYP K5F -8 Suburb 409 74% 30% 47%
64.  Hamilton School School Improvement 2 K5F -6 City 316 94% 65% 15%
65. Harding Warren G Corrective Action 2 . . , o o o
Middle School (seventh year) 5-8 Philadelphia 843 100% 42% 31%
66. gjﬁggm Arca High Warning 10-12 Rural 96 51% 30% 40%
67.  Harrisburg High School Corregtlve {Xctlon 2 9-12 City 1.603 30% 67% 16%
(sixth year)
68.  Harrity William F School Correc;tlve Action 2 PKF -7 Philadelphia 549 92% 48% 25%
(sixth year)
69.  Hazleton Area High Correct.lve Action 2 9-12 Suburb 3411 45% 29% 49%
School (third year)
70.  Hope CS Correct.lve Action 2 9-12 City 355 70% 89% 30
(third year) '
71 Hopkinson Francis Corrective Action 2 KSF-8 | Philadelphia 912 100% 31% 43%
School (sixth year)
72.  Hunter William EL Corrective Action 2 PKF -8 Philadelphia 499 100% 30% 48%
(fourth year)
73. John Bartram High Corrective Action 2 9-12 | Philadelphia | 1321 100% 73% 1%
School (sixth year)
74.  Jones John Paul Middle Corrective Action 2 5.3 Philadelphia 773 100% 44% 31%
School (seventh year)
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or Above

75.  Kenderton School Corrcc;tlvc {Xctlon 2 K5F -8 Philadelphia 370 100% 45% 29%
(sixth year)
76 Kensington International | gy 01 tmprovement 1 | 9-12 | Philadelphia 491 100% 78% 9%
Business Finance
77.  Keystone Education Corrective Actlon 2 312 Town 282 83% 57% 16%
Center CS (second year)
78.  King Martin Luther High Corrective Action 2 9-12 Philadelphia 1,190 100% 72% 1%
School (fourth vear)
79. La Academia CS Corrective Action 2 6-12 City 11 8% 599, 1%
(second year)
80.  Lafayette Middle School School Improvement 1 6-8 Suburb 178 77% 33% 41%
81.  Lamberton Robert E Corrective Actlon 2 K5F -8 Philadelphia 614 47% 27% 529,
School (second year)
82.  Langley High School Corrective Action 1 9-12 City 510 79% 36% 45%
83.  Lea Henry C School Corrective Action 2 PKF - 8 Philadelphia 421 100% 38% 39%
(fourth vear)
84.  Lebanon SHS Corrective Action 2 9-12 City 1101 60% 29% 44%
(second year) 7
85.  Lincoln Abraham High Corrective Action 2 PKF - 12 Philadelphia 1,730 44% 62% 19%
School (fourth year)
86.  Locke Alain School Corrective Action 2 K5F -8 Philadelphia 406 100% 42% 329
(fourth vear)
87.  Lowell James R School Corrective Action 2 PKF - 4 Philadelphia 977 98% 26% 52
(first year)
88.  Ludlow James R School Corrective Action 2 PKF -8 Philadelphia 270 100% 28% 549
(fourth year)
89.  Main Street School Correct.lve Action 2 PKF - 8 City 308 92% 29% 48%
(third year)
90. Mann William B School Corre(jt}ve Action 2 PKF -5 Philadelphia 359 100% 339, 40%
(fifth year)
91.  Marshall School Making Progress PKF - 8 City 417 79% 39% 35%
92.  Mastbaum Jules E AVTS Making Progress 9-12 Philadelphia 1,063 100% 36% 30%
93.  McCaskey Campus Correct.lve Action 2 9-12 City 2.806 1% 45% 31%
(third year)
94.  McKeesport Area SHS Corrective Action 2 9-12 Suburb 1,383 53% 37% 36%
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Schools AYP Overall Grade Span Locale Number of % Low % Below % Proficient
i Proceeding Level ade>pd ¢ Students Income Basic or Above
(third year)
9. gﬁﬁg;ley Elementary Made AYP 1-5 City 233 92% 31% 51%
96.  McKinley School Correct.lve Action 2 K5F -5 City 459 3% 329, 41%
(third year)
97.  Melrose School Corrective Action 1 PKF -9 City 315 88% 53% 23%
98.  Morrison Andrew J Conegtlx’e Action 2 K5F - 8 Philadelphia 753 100% 30% 45%
School (sixth year)
99.  Mount Union Arca SHS #N/A 9-12 Town 456 48% 30% 47%
100. New Hope Academy CS School Improvement 1 7-10 City 316 79% 46% 27%
101. Norristown Area High Correct}ve Action 2 9-12 Suburb 1,926 5% 39% 40%
School (third year)
102. Northwest Elementary Corrective Action 2 KAF -5 City 650 89% 36% 2%
School (first year)
103. Nueva Esperanza School Improvement 1 | 9-12 City 705 100% 58% 17%
Academy CS
104.  Oliver High School Correct}ve Action 2 9-12 City 625 78% 549 25%
(third year)
10. (7)(1)265’ High School West- School Improvement 1 9-12 Philadelphia 937 100% 75% 9%
106. Overbrook High School Correct.lve Action 2 PKF-12 Philadelphia 1.609 98% 68% 14%
(third year)
107.  Pa Distance Learning CS Corrective Action 1 K5F-12 n/a 432 19% 36% 41%
108. }c)asn American Academy Made AYP K5F -4 City 306 100% 31% 51%
109. Panther Valley SHS Corrective Action 1 9-12 Town 555 56% 29% 42%
110.  Park Lane EI School School Improvement 2 K5F-6 Suburb 373 83% 36% 37%
111 Pastourius Francis P Corr(escizt‘}’f}fzzg"“ 2 KSF-8 | Philadelphia 657 100% 45% 32%
112.  Peabody High School Corrective Atctlon 2 9-12 City 503 78% 539 23%
(second year)
113.  Penn Hills SHS #N/A 10-12 Suburb 1,277 35% 29% 49%
114.  Penn Treaty Middle Corrective Action 2 5.8 Philadelphia 682 100% 36% 42%
School (seventh year)
115.  Penn William High Corrective Action 2 9-12 Philadelphia 604 100% 69% 11%
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School (seventh year)
116. Penn Wood High School Correct.lve Action 2 9-12 Suburb 1,052 62% 47% 30%
- Green Ave Campus (third year)
117.  Pennell Joseph School Making Progress PKF - 6 Philadelphia 409 100% 32% 38%
118. Pepper George Middle Corrective Action 2 5.8 Philadelphia 678 100% 42% 30%
School (fifth year)
119. Perry Traditional Corrective Action 2 9-12 City 755 66% 399 37%
Academy (second year)
120, Perseus House €S of Corrective Action 1 7-12 City 375 73% 50% 22%
Excellence
121.  Phila Community Corrective Action 2 .
Y - 5 0 0 0,
Acadeny CS (third year) K5F-12 City 1,251 74% 49% 27%
122 E}gl“delphla Montessori | orrective Action 1 K5F - 6 City 162 81% 51% 24%
123.  Potter-Thomas School Correcvtlve Action 2 PKF - 8 Philadelphia 460 100% 48% 28%
(seventh vear)
124.  Price Elementary School Corrective Action 1 PKF - 6 City 419 88% 38% 44%
125. Reading SHS Correct.lve Action 2 9-12 City 4.825 829 43% 339
(third year)
126.  Rhodes E W Academy Making Progress 7-12 Philadelphia 416 100% 33% 40%
127. Rowland School Corrective Action 1 4-8 City 636 91% 55% 21%
128. Roxborough High School Correct.lve Action 2 9-12 Philadelphia 396 100% 67% 10%
(third year)
129.  Sayre William L Middle Corrective Action 2 9-12 Philadelphia 610 100% 77% 3%
School (fifth year)
130.  Schenley High School Corrective Action 1 9-12 City 710 56% 31% 52%
131.  Second District El School Made AYP K5F -6 Town 260 88% 32% 41%
132.  Shaw Anna H Middle Corrective Action 2 7.8 Philadelphia 280 100% 37% 40%
School (fourth year)
133.  Smedley Franklin School Corrective Action 2 K5F - 5 Philadelphia 568 100% 55% 23%
(fifth year)
134.  Smedley Middle School Warning 8-8 City 209 84% 43% 36%
135, South Philadelphia High Corrective Action 2 PKF - 12 Philadelphia 1,163 999 68% 12%
School (seventh year)
136.  Southwest Leadership Made AYP K5F -4 City 244 75% 34% 47%
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Academy CS
137.  Springfield El School School Improvement 1 K5F -6 Suburb 334 69% 31% 49%
138.  Spruance Gilbert School Corrective Action 2 PKF -3 Philadelphia 1284 83% 26% 539,
(first year)
139.  Sterne Allen M School Corrective Action 2 PKF - 6 Philadelphia 397 100% 28% 51%
(fourth year)
140.  Steele School School Improvement 1 PKF -5 City 251 93% 48% 27%
141.  John B Stetson Middle Corrective Action 2 5.8 Philadelphia 567 100% 56% 18%
School (seventh year)
142, Stevens EI School Made AYP K5F -5 Town 261 89% 30% 42%
143. Surong Vincent High Warning 9-12 City 1,037 66% 24% 45%
144. Sugar Valley Rural CS Warning K5F - 12 Rural 204 53% 38% 43%
145.  James J Sullivan School Corrective Action 2 K5F - 5 Philadelphia 681 100% 26% 58%
(fifth year)
146. Swenson Arts & Corrective Action 2 . . N o o
Technology High School (second year) 9-12 Philadelphia 743 41% 49% 24%
147.  Taylor Bayard School Corrective Action 2 K5F - 5 Philadelphia 587 100% 36% 40%
(first year)
148. Theodore Roosevelt . . . o o <no
Middle School Making Progress PKF -8 Philadelphia 371 99% 31% 50%
149.  Transition School Corrective Action 1 7-12 City 284 64% 42% 28%
130 Trucbright Science Made AYP 7-10 City 218 68% 37% 35%
Academy CS ’
151. JTg‘Ir{kSeyfo‘” Valley Area Made AYP 7-12 Rural 161 46% 30% 49%
152, Tuscarora Blended School Improvement 1 | KSF - 12 Rural 220 68% 59% 19%
Learning CS
153.  University City High Corrective Action 2 9-12 Philadelphia 1,085 100% 73% 10%
School (seventh vear)
154. Edwin H Vare Middle Corrective Action 2 PKF -8 Philadelphia 364 100% 41% 34%
School (seventh year)
155. Vaux Roberts High Corrective Actlon 2 9-12 Philadelphia 430 100% 81% 5%
School (seventh vear)
156.  Walnut Street El School Warning K5F - 6 Suburb 473 89% 30% 43%
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Schools Proceeding Level Grade Span Locale Students Income Basic or Above
157. \Sxé‘liitf‘mc High Warning 9-12 Rural 262 40% 34% 50%
158. West Philadelphia High Corregtlve Acllon 2 9-12 Philadelphia 391 100% 74% 10%
School (sixth year)
159.  Westinghouse High Corrective Action 2 9-12 City 350 89% 52% 19%
School (first year) /
160.  William Penn SHS Corrective Action 2 9-12 City 1414 7% 52% 30%
(fourth vear)
161.  Wister John School Making Progress PKF - 6 Philadelphia 405 95% 37% 40%
162. Xﬁﬂffa” Elementary Made AYP K5F -5 City 207 88% 29% 55%
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Appendix A-12

Tom l
Corbett

May 28, 2010

The Honorable Arne Duncan
Secretary

U.S. Department of Education
400 Maryland Avenue, SW
Washington, DC 20202

Dear Secretary Duncan:

I write today to confirm that if I am elected by the citizens of the Commonwealth of
Pennsylvania to serve as their Governor, I will work to ensure that Pennsylvania implements the
activities as described in its Phase 2 Race to the Top grant application. Meaningful educational reform is
critically important to the future of our children and our economic viability. I am encouraged by the
application’s new accountability measures for school districts and the linkage of resources to
demonstrated improvement in student performance over the three year grant period.

As a candidate for Governor, I have laid out a comprehensive education reform agenda that
would work to further enhance the scope and reach of the Race to the Top funding. I believe that we
must strengthen teacher evaluations and professional development opportunities, enhance educational
choices through strong standards for charter schools and link student achievement data to outcomes for
teachers and administrators. It is time to make Pennsylvania’s educational system child centric and
focused.

I recognize that for school districts to meet the ambitious targets for student performance
outlined in the proposal that the Pennsylvania Department of Education and the Pennsylvania State
Board of Education will need to partner with local districts and exercise important oversight and
leadership. I will support their efforts to ensure that Pennsylvania is effectively implementing the
strategies outlined in the Commonwealth’s application.

Sincerely,

. e

Tom Corbett
Pennsylvania Attorney General

Post Office Box 1145, Harrisburg PA 17108 717-238-4009  717-724-0681 (fax) www.tomcorbettforgovernor.com
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ONORATO

FOR GOVERNOR

Friends of Dan Onorato
PO Box 23205 | Pittsburgh, PA 15222
P:412-281-5678 F:412-281-0009
www.voteonorato.com

May 27, 2010

The Honorable Arne Duncan
Secretary of Education

U.S. Department of Education
400 Maryland Avenue, SW
Washington, D.C. 20202

Dear Secretary Duncan:

I am writing to support Pennsylvania’s Race to the Top application and to share
my commitment to implement it if' | am elected Governor in November.

The Race to the Top initiative will improve accountability, turn around failing
schools and expand the use of charter schools and other reforms, Pennsylvania’s
application has broad bipartisan support and has been endorsed by over 170 school
districts and charter schools.

Increasing student achievement is essential to growing our economy, and the Race
to the Top is a wise investment of federal stimulus funds. As Governor, | would ensure
that these resources achieve the intended goal of preparing Pennsylvania’s students for
success in college and the workforce.

Sincerely,

Dan Onorato
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Appendix A-13

List of Letters of Support/Commitment from Stakeholders and Selected Letters

Organization TYPe....ccuviiiuieiuiiiiniieineeiericrarsiersorsssssscssssssssssnsssnsos Number of Letters
Legislative/GOVernment. ... .. ... ... 16
Teachers” UNIONS. ... ... e e, 4
Higher Education InStitutions. .. .......... ... 23
Early Education Organizations. ...t e 8
Education Organizations. ... ... .. ... e 19
Intermediate Units. ... ... 23
Non-Participating School District Superintendents........................................co 152
Business COMMUNILY ... ... e e e 10
Community Organizations/Advocacy GroUPS. .. ..o, 18
0 0] 7 e 273

Legislative/Government

e Republican Candidate for Pennsylvania Governor, Tom Corbett
Democratic Candidate for Pennsylvania Governor, Dan Onorato
City of Lancaster, J. Richard Gray, Mayor
City of Philadelphia, Mayor Nutter, Mayor
Senate Education Committee, Andrew E. Dinniman, Minority Chair
House Education Committee, James R. Roebuck, Majority Chair
House Education Committee, John T. Yudichak, Committee Member
House Education Committee, Barbara Mcllvaine Smith, Committee Member
House Education Committee, Ken Smith, Committee Member
House Education Committee, Mike Carroll, Committee Member
House Education Committee, H. Scott Conklin, Committee Member
House Education Committee, Lawrence Curry, Committee Member
House Education Committee, Patrick Harkins, Committee Member
House Education Committee, Mark Longietti, Committee Member
House Education Committee, Mike O'Brien, Committee Member
House Education Committee, Chelsa Wagner, Committee Member

Teachers’ Unions
e American Federation of Teachers Pennsylvania, Ted Kirsch, President
e Pennsylvania State Education Association, James P. Testerman, President
e Philadelphia Federation of Teachers, Jerry T. Jordan, President
e Pittsburgh Federation of Teachers, John Tarka, President

Higher Education Institutions
e Arcadia University, Mark P. Curchack, Associate Vice President for Planning and
Assessment
¢ Bloomsburg University of Pennsylvania, Dr. David L. Soltz, President
e Butler County Community College, Nicholas Neupauer, President

e California University of Pennsylvania, Dr. Angelo Armenti, Jr., President
e Cheyney University of Pennsylvania, Dr. Michelle Howard-Vital , President
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Clarion University of Pennsylvania, Dr. Joesph P. Gruenenwald , President

Community College of Allegheny County, Alex Johnson , President

Community College of Philadelphia, Stephen M. Curtis, President

East Stroudsburg University of Pennsylvania, Dr. Robert J. Dillman, President

Edinboro University of Pennsylvania, Dr. Jeremy Brown, President

Indiana University of Pennsylvania, Dr. Tony Atwater , President

Kutztown University of Pennsylvania, Dr. F. Javier Cevallos, President

Mansfield University of Pennsylvania, Dr. Maravene S. Loeschke, President

Millersville University of Pennsylvania, Dr. Francine G. McNairy, President
Northeastern Pennsylvania Technology Institute, Christopher J. Haran, President & CEO
Pennsylvania Commission for Community Colleges, Diane C. Bosak, Executive Director
Pennsylvania State System of Higher Education, John C. Cavanaugh, Ph.D., Chancellor
PSU Prevention Research Center, Mark T. Greenburg, Ph.D., Director

Shippensburg University of Pennsylvania, Dr. William N. Rudd, President

Slippery Rock University of Pennsylvania, Dr. Robert M. Smith, President

Temple University, Jamie M. Bracey, The Intergenerational Center Assistant Director
University of Pennsylvania, Joesph Bordogna, Alfred Filter Moore Professor of
Engineering

West Chester University of Pennsylvania, Dr. Greg R. Weisenstein, President

Early Education Organizations

Cen-Clear Child Services, Inc., Eugene M. Kephart, D Ed., Executive Director
Delaware Valley AEYC, Sharon Easterling, Executive Director

Early Connections, Nancy Anne Kalista, Executive Director

Northeastern Child Care Services, Judith Graziano, President

Pennsylvania Community Providers Association, George J. Kimes, Executive Director
Sunshine and Rainbows- Daycare and Preschools, Jocelyn Kreig, Director

The Cuddle Zone Learning Center, Michele A. Mcellroy, Owner/Director

YMCA of Greater Erie, Child Care Services, Tina M. Carter, Vice President

Education Organizations

Homeless Children's Education Fund, Joseph Lagana, Founder

National Board for Teaching Standards, Joseph A. Aguerrebere, Ed.D., President/ CEO
PA Association of Intermediate Units (PAIU), James Shields, Ed.D, Executive Director
Pennsylvania Association for School Administrators, Dr. Fred Johnson, President
Pennsylvania Association For Supervision And Curriculum Development, Winston E.
Cleland, Policy Specialist

Pennsylvania Association of Career and Technical Administrators, Jacqueline L. Cullen
Executive Director

Pennsylvania Association of Intermediate Units, Robert Coad,President

Pennsylvania Association of School Business Officials, Jay Himes, Executive Director
Pennsylvania Association of School Business Officials, Laura E. Cowburn, President
Pennsylvania Coalition of Charter Schools, Guy Ciarrocchi, Executive Director
Pennsylvania Library Association, Margie Stern, President

2
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Pennsylvania Partnership for Children, Joan Benso, Executive Director

Pennsylvania School Boards Association, Thomas Gentzle, Director

Pennsylvania Training and Technical Assistance Network, Angela Kirby-Wehr, Director
Philadelphia Education Fund, Carol S. Fixman, Executive Director

Philadelphia Education Fund, Don F. McKinney, Consultant

The Pittsburgh Promise, Saleem Ghubril, Executive Director

Pennsylvania Association of Elementary and Secondary School Principals, Dr. William
R. Hartman Jr., Executive Director

e Public Citizens for Children and Youth, Shelly Yanoff, Executive Director

Intermediate Units

e Allegheny Intermediate Unit, Linda B. Hippert, Ed. D., Executive Director
ARIN Intermediate Unit, Robert Coad, Executive Director
Beaver Valley Intermediate Unit, Thomas Zelesnik, Executive Director
Berks County Intermediate Unit, John J. George, Ed. D., Executive Director
Blast Intermediate Unit, William Martens, Executive Director
Bucks County Intermediate Unit, Barry Glasso, Ed. D., Executive Director
Capital Area Intermediate Unit, Amy Morton, Executive Director
Carbon Lehigh Intermediate Unit, Elaine Eib, Executive Director
Central Intermediate Unit, J. Hugh Dwyer, Ed.D., Executive Director
Central Susquehanna Intermediate Unit, Robert Witten, Executive Director
Chester County Intermediate Unit, Joseph J. O'Brien, Executive Director
Colonial Intermediate Unit, Charlene M. Brenna, Ed. D., Executive Director
Delaware County Intermediate Unit, Lawrence J. O'Shea, Executive Director
Intermediate Unit 1, Charles Mahoney, Executive Director
Lancaster-Lebanon IU, Cynthia Burkhart, Executive Director
Lincoln Intermediate Unit, Michael Thew, Ed. D., Executive Director
Luzerne Intermediate Unit, Hal Blass, Executive Director
Midwestern Intermediate Unit, Cecelia Yauger, Executive Director
Northwest Tri-County Intermediate Unit, Marjorie Wallace, Executive Director
Pittsburgh-Mount Oliver Intermediate Unit, Linda Baehr, Executive Director
Riverview Intermediate Unit, John Cornish, Executive Director
Seneca Highlands Intermediate Unit, Mary Colf, Executive Director
Tuscarora Intermediate Unit, Richard Daubert, Executive Director

Non-Participating School District Superintendents

e Unionville-Chadds Ford SD, Dr. Sharon Parker
Mid Valley SD, Randy Parry
Burgettstown Area SD, Deborah Jackson
Conemaugh Township Area SD, Dr Joseph DiBartola
Smethport Area SD, Mr George J Romanowski
Northwestern SD, Partrick Kelley
Lakeland SD, Dr. Margaret Billings-Jones
Council Rock SD, Mr Mark J Klein
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North Penn SD, Curtis Dietrich

Easton Area SD, Susan McGinley

Altoona Area SD, Dennis Murray
Northampton Area SD, Joseph Kovalchik
Avon Grove SD, Dr Augustus Massaro
Wyoming Valley West SD, Charles Suppon
Carlisle Area SD, Mary Kay Durham
Cheltenham Township SD, Dr. William Kiefer
Baldwin-Whitehall SD, Lawrence Korchnak, PhD
Kennett Consolidated SD, Barry Tomasetti, Ed.D.
Albert Gallatin Area SD, Carl Bezjak
Mechanicsburg Area SD, Joseph L. Hood
Pennsbury SD, Dr Paul B Long

Dover Area SD, Robert Kranz

Abington Heights SD, Michael Mahon
Springfield SD, Dr. James P. Capolupo
Central Dauphin SD, Dr Luis B Gonzalez
Seneca Valley SD, Dr. Donald J. Tylinski
Tuscarora SD, Rebecca Erb, EdD

Hamburg Area SD, Steven Keifer

Saint Marys Area SD, Mrs. Anna Kearney
Boyertown Area SD, Dr Dion E Betts
Wilkes-Barre Area SD, Dr Jeffrey T Namey
Ligonier Valley SD, Dr. Christine Oldham
Dunmore SD, Richard McDonald

Washington SD, Dr. Roberta LiLorenzo
Sto-Rox SD, Fran Serenka EdD

Northwest Area SD, Nncy Tkatch
Steelton-Highspire SD, Deborah Wortham, EdD
Bentworth SD, Charles F. Baker

Mountain View SD, Andrew Chichura, D Ed
Fort Cherry SD, Robert Dinnen

Camp Hill SD, Connie Kindler

Williams Valley SD, Olga Ehrhart

Central Fulton SD, Julia Cigola, PhD

Ridley SD, Ms Lee Ann Wentzel

Otto-Eldred SD, Michele Angevine Zapel
Forbes Road SD, Fred Foster

Pocono Mountain SD, Dwight Pfennig, EdD
Parkland SD, Dr. Louise Donohue
Chambersburg Area SD, Dr. Joseph Padasak
West Shore SD, Jemry Small

Cumberland Valley SD, William Harner, PhD
North Hills SD, Dr Joseph Goodnack
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Woodland Hills SD, Mr. Wallace

Upper Dublin SD, Dr Michael J Pladus

Plum Borough SD, Dr Lillian Naccarati

Dubois Area SD, Tim Deluccia

Dallastown Area SD, Stewart Weinberg, PhD
Methacton SD, Timothy J. Quinn

Moon Area SD, Dr. Donna K. Milanovich
Nazareth Area SD, Victor Lesky, Ed D

Derry Township SD, Dr. Linda Brewer
Penn-Trafford SD, Debbie Kolonay

Governor Mifflin SD, Mary t. Weiss, Ed. D.
Whitehall-Coplay SD, John W. Corby
Ringgold SD, Gary Hamilton

West Mifflin Area SD, Dr. Janet Sardon
Gettysburg Area SD, Dr. William Hall

Berwick Area SD, Mr. Wayne Brookhart
Susquehanna Township SD, Dr Susan M Kegerise
Wallenpaupack Area SD, Michael Silsby
Lower Dauphin SD, Dr. Sherri Smith

South Eastern SD, Dr Tracy S Shank

Wayne Highlands SD, Mr. Thomas A Jenkins
Southern Lehigh SD, Mr. Joseph P Liberati
Uniontown Area SD, Dr Charles D Machesky
Shikellamy SD, Dr. James Hartman

Conrad Weiser Area SD, Dennis Roule
Bellefonte Area SD, Dr James T Masullo Jr
Manheim Central SD, William Clark

South Butler County SD, Dr Frank C Prazenica Jr.
Laurel Highlands SD, Dr. Brain

East Pennsboro Area SD, Mr Bruce M Deveney
Phoenixville Area SD, Dr. Barbara Burke-Stevenson
Grove City Area SD, Dr Robert M Post

Greater Johnstown SD, Barbara parkins, EdD
Upper Perkiomen SD, Timothy Kirby, Ed.D
Juniata County SD, Dr. Kenneth Albaugh
Valley View SD, Joseph Dalley

Eastern Lebanon County SD, Dr. Richard Nilsen
Punxsutawney Area SD, Dr. Thomas Frantz
Saucon Valley SD, Dr. Sandra Fellin

Yough SD, Dr. Denise Shipe

Middletown Area SD, Dr. Richard Weinstein
Danville Area SD, Dr. Susan Bickford
Fleetwood Area SD, Paul Eaken, EdD

Oil City Area SD, Dr. Joseph Carrico
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Mifflinburg Area SD, Mr. Dan Lichtel
Littlestown Area SD, Dr. Donald Wills
South Middleton SD, Dr Patricia Sanker
Franklin Area SD, Mr. Ron Paranick
Western Wayne SD, Andrew Falonk
Bedford Area SD, Glenn Thompson, PhD
Hanover Area SD, Mr. Anthony Podczasy
South Fayette Township SD, Dr. Bille Rondinelli
Palisades SD, Dr Francis Barnes

Beaver Area SD, Dr John C Hansen
Palmerton Area SD, Ms Carol S Boyce
Huntingdon Area SD, Jill Adams

General McLane SD, Alan Karns

Oley Valley SD, Dr Jeffrey F Zackon
Southmoreland SD, John Halfhill
Brownsville Area SD, Dr Philip J Savini Jr
Forest Hills SD, Donald Bailey

North Schuylkill SD, Andrew D. Smarkanic
Springfield Township SD, Wendy Royer
Deer Lakes SD, Dean Casello, EdD
Freedom Area SD, Dr Ronald R Sofo
Fairview SD, Erik Kincade

Troy Area SD, Mr. W. Charles Young
Cambria Heights SD, Michael Strasser
Wellsboro Area SD, Phil Waber

Mercer Area SD, Dr William D Gathers
Wyalusing Area SD, Ray Fleming
Sharpsville Area SD, Mr Mark Ferrara
Lakeview SD, Mr. Frank M. McClard
United SD, Dr. David G Blozowich
Northgate SD, Reggie Bonfield, EdD
Halifax Area SD, Mr Robert E Hassinger
Clarion-Limestone Area, John David Johnson
California Area SD, Linda Mancini
Moshannon Valley SD, Cheryl Pataky
Coudersport Area SD, Mrs. Alanna Huck
Homer-Center SD, Vincent Delconte
Southern Fulton SD, Ralph Scott

Berlin Brothers Valley SD, Margie Zorn
Forest City Regional SD, Dr. Robert Vadella
Clarion Area SD, Dr George E White
Millersburg Area SD, Sheree-Lee Knorr
Ferndale Area SD, Carole M. Kakabar
Sullivan County SD, Mr. Steven M. Gobble
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Rockwood Area SD, Mark Bower

West Greene SD, Thema J. Szarell

Millville Area SD, Kathleen Stark EdD
Jamestown Area SD, Mr. Shane S. Murry
Southeastern Greene SD, Michael Caruso
Forest Area SD, Mr. William Nichols
Williamsburg Community SD, Ms. Linda Smith
Saint Clair Area SD, Mrs. Kendy K. Hinkel
Galeton Area SD, Mr. David W. Wishard
Oswayo Valley SD, Charles Wicker

Business Community

e Berks Business Education Coalition, Robert A. Runkle. Ed. E., Executive Director
Center for eBuisness and Advanced IT, Ronald G. May,Executive Director
DVIRC, Tony Girifalco, Executive Director
Greater Hazleton Chamber of Commerce, Donna Palermo, Chairman of the Board
Pennsylvania Workforce Investment Board, Robert Garraty, Ph.D., Executive Director
Regional Center for Workforce Excellence, Michele Zieziula, CEO
Southwest Corner WIB, Linda L. Bell, Director
Team Pennsylvania Foundation, Rich Hudic, CEO/ President
Tri-County WIB, Fred Fornataro, Executive Director
Warren County Chamber of Business and Industry, James Decker, President/ CEO

Community Organizations/Advocacy Groups
e 21st Century Partnership for STEM Education, Gary Cooper, Director of Professional

Services

21st Century Partnership for STEM Education, F. Joseph Merlino, President/ CEO

ASSET Inc., Dr. Helen Sobehart, Incoming Executive Director

Economic Growth Connection, John A. Skiavo, President/ CEO

Governor's Commission for Children and Family, Ellen DiDomenico, Executive Director

Junior Achievement of Greater Reading and Lehigh Valley, Robin Costenbader-

Jacobson, President/ CEO

Learning Point Associates, Gina Burkhardt, CEO

Luzerne County-Offices of Human Services, Joesph DeVizia, Executive Director

Pennoni Associates Inc., Eric L. Flicker, PE, CFO/ Treasurer

Philadelphia Biotechnology and Life Sciences Institute, Chad Womack, President/

Executive Director

Real World Design Challenge, Ralph K. Coppola, Ed.D, Director

e Saint Francis University Science Outreach Center and the Central Pennsylvania STEM
Initiative Region, Allison Felix, Director

o Select Greater Philadelphia, Claire Marrazzo Greenwood, Director of Policy
Development

¢ Southwest Pennsylvania STEM Network, Elizabeth A. Nilsen

e The Challenge Program, Barbara Grandinetti, Executive Director
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e The Franklin Institute, Frederic Bertley, Vice President
e The Grable Foundation, Gregg S. Behr, Executive Director
e United Way of Lackawanna and Wayne Counties, Gary Drapek, President
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ONORATO

FOR GOVERNOR

Friends of Dan Onorato
PO Box 23205 | Pittsburgh, PA 15222
P:412-281-5678 F:412-281-0009
www.voteonorato.com
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B |

May 27, 2010

The Honorable Arne Duncan
Secretary of Education

U.S. Department of Education
400 Maryland Avenue, SW
Washington, D.C. 20202

Dear Secretary Duncan:

I am writing to support Pennsylvania’s Race to the Top application and to share
my commitment to implement it if' | am elected Governor in November.

The Race to the Top initiative will improve accountability, turn around failing
schools and expand the use of charter schools and other reforms, Pennsylvania’s
application has broad bipartisan support and has been endorsed by over 170 school
districts and charter schools.

Increasing student achievement is essential to growing our economy, and the Race
to the Top is a wise investment of federal stimulus funds. As Governor, | would ensure
that these resources achieve the intended goal of preparing Pennsylvania’s students for
success in college and the workforce.

Sincerely,

Dan Onorato
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Tom l
Corbett

May 28, 2010

The Honorable Arne Duncan
Secretary

U.S. Department of Education
400 Maryland Avenue, SW
Washington, DC 20202

Dear Secretary Duncan:

I write today to confirm that if I am elected by the citizens of the Commonwealth of
Pennsylvania to serve as their Governor, I will work to ensure that Pennsylvania implements the
activities as described in its Phase 2 Race to the Top grant application. Meaningful educational reform is
critically important to the future of our children and our economic viability. I am encouraged by the
application’s new accountability measures for school districts and the linkage of resources to
demonstrated improvement in student performance over the three year grant period.

As a candidate for Governor, I have laid out a comprehensive education reform agenda that
would work to further enhance the scope and reach of the Race to the Top funding. I believe that we
must strengthen teacher evaluations and professional development opportunities, enhance educational
choices through strong standards for charter schools and link student achievement data to outcomes for
teachers and administrators. It is time to make Pennsylvania’s educational system child centric and
focused.

I recognize that for school districts to meet the ambitious targets for student performance
outlined in the proposal that the Pennsylvania Department of Education and the Pennsylvania State
Board of Education will need to partner with local districts and exercise important oversight and
leadership. I will support their efforts to ensure that Pennsylvania is effectively implementing the
strategies outlined in the Commonwealth’s application.

Sincerely,

. e

Tom Corbett
Pennsylvania Attorney General

Post Office Box 1145, Harrisburg PA 17108 717-238-4009  717-724-0681 (fax) www.tomcorbettforgovernor.com
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May 26, 2010 108, Lih Strees
Pushurgh, PA 15208
P A12/431-5800

The Honorable Thomas Gluek I 412/390-2491

Acting Secretary of Education

333 Market Street., 10" Floor -

Harrisburg, PA 17126 [,

S

wwwiilipa.orng

:TEd Kirsch
PHESIENY
Dear Secretary Gluck:
Johin Tavks

AFT Pennsylvania fully supports the Pennsylvania Depariment of Education’s RAGCATTIVE VICE RIS

application for Race to the Top funding, ‘We helieve that Pennsylvania's historic
investments in education, ifs proven dedication to quality education and the broad-
based support of AFT Pennsylvania and similar organizations make Pennsylvania
uniquely equipped for this grant opportunity.

Several of AFT Pennsylvania locals, including three of the largest school districts in the
state of Pennsylvania (Philadelphia, Pittsburgh and Scranton), are participating in
Pennsylvania’s application. We support their efforts to make RTTT opportunities
available to the students, schools and communities that could benefit from the RTIT
grants.

AFT nationally and AFT Pennsylvania worked very hard to fashion an application
process for RTTT that understood, acknowledged and respected collective bargaining.
The Memorandum of Understanding that major stakeholdets (superi ntendent, teacher
union president and schoo! board) signed signaled their understanding that meaningful
educational fmprovement must be a joint effort. As AFT?s president, Randi
Weingarten says, education reform must be done with teachers not to teachers,

We understand that Pennsylvania seeks a grant from the U.S. Depariment of Education
to build upon strategies and practices the state has been using in our schools that have
resulted in the important and significant gaitis in student achievement of recent years.
We agree that these strategies will accolerate the state’s academio gains and deliver on
the commitment that all children in the commonwealth have access to an education that
prepares them to be productive citizens and to succeed in a high-skills globally-
competitive, knowledge-based economy.

We are committed to supporting the state’s efforts in this area. We believe that this
ground-breaking opportunity will help position Pennsylvania to be a leader in
education and prepare every commonwealth student for suceess.

Sin‘zeraly' z
Ted Kirsch, President
AFT Pennsylvania

TK/hmg,usw10-286,afl-cio .
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June 1, 2010 400 North Third Strest
PO Box 1724

The Honorable Tom Gluck Harrisburg, PA17105-1724

Acting Secretary

Department of Education
Tenth Floor, 333 Market Street
Harrishurg, PA

WWW D§sR/0rE

James P Testerman, President

W. Gerard Oleksiak, Treasurer

lohm F. Sgringer, Executive Direcior

Dear Secretary Gluck:

Please ‘accept this letter as an addendum to Pennsylvania’s application for federal funding through the
U.S: Department of Education’s Race 1o the Top (RTTT} program. This letter reflects the position of the
Pennsylvania State Education Assodiation [PSEAL

As you know, PSEAs 191,000 members are committed to providing the very best education to the
Commonwealth’s students. ' This is 8 goal we strive to achieve each day in our classrooms and it is an
objective that reflects cur members’ view that their work as educators is not just a career, but 2
vocation that contributes to the creation of successful students; strong schools and wvibrant
communities,

In an effort to make RTTT opportunities available to the students, schools and communities that could
benefit from them, PSEA has worked with you and your staff in the best spirit of cooperation. We
commend your staff for their willingness to listen to our concerns and suggestions and for fashioning
reasonable solutions to the issues we have brought 1o your attention. Should Pennsylvania’s application
for RTTT funding be approved, successful implementation of the program will hinge upon the continued
understanding that key stakeholders must be fully engaged in the conversation and program design.

A -good example of an innovation that must be implemented collaboratively is the alternative
compensation career ladder plan that is new 1o this application and which PSEA sees as a positive
addition. After completing a two-year project reviewing the research on alternative compensation
systems, PSEA developed this innovative alternative compensation and caresr ladder framework that
incorporates research on effective practices and knowledge of what works, as well as requirements of
RTTT. 1t preserves the current single salary schedule, but creates two additional salary levels to be
funded with alternative revenue sources, Based on our research, we believe that this framework avoids
the pitfaills that caused the failure of many alternative compensation plans that have been tried in the
past. As we noted in our formal comments onthe RTTT draft regulations, however, teacher acceptance
of compensation structure changes is necessary for such changes to be successful. That is why PSEA has
commitied to finglize a state-level career ladder framework that will provide guidance for school
districts and local associations to reach agreement. In addition, PSEA will provide support to local
associations in developing and implementing the career ladder compensation plan.

The RTTT program and Pennsylvania’s application involve many other laudable ideas that can, in certain
schools and communities, make important contributions to the goals that PSEA members have long
held. In addition, we believe that the ideas espoused in RTTT must be combined with ideas that

The PSEA Mission
T advocaie ferguality puiblic édiication and our members through colleciive action,

Afliated with the Natich@ sucation Association

(717} 255-7000 « (300) 944-PSEA (7732)
Pax: (717)255-7128 « (717) 255-7124

Michae! I Crossey, Vice President



research has consistently proven to increase student achievement. PSEA’s 20/20 Vision for the Future
of Public Education will be an excellent resource for PDE, districts, and local associations to reference as
they develop local implementation plans.

I must make clear PSEA’s expectations that, should PDE’s application be approved, the dollars school
districts receive for RTTT programs be used appropriately. The education funding increases witnessed in
Pennsylvania during the last eight years, and the last two in particular, have demonstrated that more
adequate resources, directed toward proven programs, can positively affect student achievement levels.
Therefore, it is imperative that RTTT funds not be used by school districts to supplant funding or
otherwise fill budget gaps. To permit this would guarantee failure of the program. In addition, success
of the program hinges on the state maintaining its multi-year commitment to closing adequacy funding
gaps as set forth in the basic education funding formula.

PSEA has been pleased to cooperate with PDE to craft language in the RTTT memorandum of
understanding (MOU) that protects cur members’ cellective bargaining and contractual rights. - As you
know, the conditions under which PSEA members work also are the conditions under which children
learn. It is imperative that we use this opportunity to ensure that optimal conditions for teaching and
learning are present in each classroom and school setting.

While PSEA is satisfied that the language in the RTTT MOU provides satisfactory protection of our
members’ legal rights, PSEA’s position on the merits of the program itself is based on the needs of each
of its local associations. The determinations of each local association on this important question were
hased on its members’ analysis of the impact RTTT could have on the students they serve.

PSEA has been very clear on this question. There were situations where it made sense to signh on and
cther situations where the circumstances were very different and choosing not to participate was an
equally sound decision. We remain committed in our support of each local’s decision and will provide
thern withour best advice and counsel as we move forward with the implementation of the program.

As an organization that includes local associations in 490 Pennsylvania school districts, we know well
that the educational needs of our Commonwealth’s students and communities are varied. In some
school districts, RTTT resources and supports could make a difference in delivering the power of & great
education to students. in others, RTTT could become a needless distraction from current programs that
already are sérving children well.

PSEA supports the professional judgments of its members and defers to their unique analysis of the
needs of their students, schools and comimunities. For local associations that have determined RTTT
could make a positive difference in their schools, PSEA will partner with them to ensure that the RTTT
grant program is developed and implemented in accordance with existing federal, state, and local laws
{including applicable regulations or court orders} and under the terms of collective bargaining
agreements.

Again, cooperation among stakeholders will ‘be fundamental to the success of this initiative, because
many of the important programmatic details have yet to be decided or even discussed at length.
Fundamental questions remain that, if Pennsylvania’s application is successful, will need to be answered
with clarity, with balanced, well-rounded analysis and with a ciear eye toward what will work in-our
schools.
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The speed at which this initiative has moved has not allowed sufficient time to resolve many of these
issues. So, we have agreed, again in the spirit of cooperation, to defer those conversations.

The membership of PSEA remains committed to delivering the power of a great education to each of our
students. However, if the need for collaboration has not been made sufficiently clear to date, | will
make it so now. No education initiative of the breadth and scope of RTTT will succeed without a strong
partnership between educators, administrators, community leaders and state policy makers. PSEA
stands ready to partner with all of these stakeholders. Without this kind of cooperation, the RTTT
initiative likely will fall short of its intended outcomes. Yet, by working together in a deliberative,
respectful and reasoned manner, we have an opportunity to further the success of the students we
serve.

Siricerely,

4 an
S X Sy S
I oy i /
W‘éﬁ{? ¥ S 4 Ao, it
i
/

Idmes P. Testerman
President
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PHILADELPHIA

FEDERATION of TEACHERS Jerry T. Jordan, Presiden

Local 3, American Federation

May 28, 2010

The Honorable Thomas Gluck
Acting Secretary of Education
Commonwealth of Pennsylvania
Department of Education

333 Market Street

Harrisburg, PA 17126-0333

Dear Secretary Gluck:

| write this letter in support of Pennsylvania’s application for the U.S.
Department of Education’s Race to the Top (RTTT) grant competition.

The School District of Philadelphia and the Philadelphia Federation of
Teachers reached an historic contract agreement in January that aligns with
RTTT. The agreement includes the following programs for teachers: a rigorous
evaluation, a peer assistance and review program and the transformation model
to turn around low performing schools. Also, a value added program that
measures student growth and encourages school staff to work harmoniously to
improve student achievement, are only a few examples.

RTTT represent a unique opportunity for advancement in student learning
and achievement as long as a strong partnership among superintendents, union
presidents, and local school boards flourish. Such a partnership for our children
is essential. The members of the Philadelphia Federation of Teachers intend to
work hard to improve the life chances of our students.

Sincerely,
o . ¥

CX

JERRY T. JORDAN
President

JTJ*jdf
usw 10-286
afl-cio




Prttshurgh Federation of Teachers

AFT Pennsyivania « American Federation of Teachers + AFL-CIO
10 South Nineteenth Street at the Rever « Prttsburgh, Pennsyloania 15203-1842
Phone: (¢12]) 431-5900; (412) 4314755 » Fax: (g12) 4316882 « Website: worm.pfigoo.org

Thursday, May 27, 2010

Mr. Tom Gluck

Acting PA Secretary of Education
Department of Education

333 Market Street

Harrisburg, PA 17126-0333

Dear Mr. Gluck,

I write today to confirm my support for Pennsylvania’s application
to the US Department of Education for access to Race to the Top federal
grant funds. Without question, such funding, if attained, will provide vital
support to us as we continue in our determination to improve dramatically
the achievement of students in Pittsburgh and across the Commonweaith.

While I may not agree with some provisions contained in the
application, I fully support the large goals of the application, and I look
forward fo continued work with the Pittsburgh Public Schools and the
Commonwealth to accomplish these goals in @ manner that will benefit
our students and be fair to teachers.

Sincerely,

John Tarka, President
ittsburgh Federation of Teachers

JT:pjtopeiud57afi-cio

cc: PFT Executive Board members
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Fax® GI0E30-172]

May 26, 2010

Thomas E. Gluck, Acting Secretary
Pennsylvania Department of Education
10" Floor, Harristown

333 Market Street

Harrisburg, PA 17126-0333

Dear Acting Secretary Gluck:

As Minority Chairman of the Senate Education Committee, [ am writing to
express my support for the Commonwealth’s application for the second round of Race to
the Top (RTTT) funds. I believe Pennsylvania has demonstrated its commitment to being
a leader in education reform for the past 8 years under the leadership and guidance of
Governor Edward G. Rendell, and the efforts of you and your predecessors at the
Pennsylvania Department of Education. While other states have proposed decreasing
funding for education, the Commonwealth has remained steadfast in continuing its
investments and was one of only a few states to increase funding for public education
during the past fiscal year,

Pennsylvania continues to dedicate itself to providing each student a quality
education and believes that every student can be taught to the top of the curriculum. The
strategies and goals put forth in the Commonwealth’s second round RTTT application
build on the successes of the past decade. The state’s investment has led to increased
investments to provide the need resources for our struggling school districts to implement
programs that provide a first class education for all of our students.

As was noted in the previous letter of support for the first round of RTTT funding,
our state’s leadership in education reform resulted from a willingness to work in the spirit
of collaboration, oftentimes in a bi-partisan manner. Democrats and Republicans, urban,
suburban and rural leaders, and many other officials and diverse stakeholder groups
worked together on initiatives that align with the current goals of RTTT. The United
States Department of Education can be assured of these continued efforts even after the
election of a new governor in November.
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Thomas E. Gluck, Acting Secretary
Page 2
May 26, 2010

The initiatives and accomplishments of the past decade and the plans, strategies
and goals outlined in the round 2 RTTT application show why the Commonwealth is well
situated and qualified to receive funding during the second round of RTTT. Many of the
reforms undertaken by the State and even those under consideration for implementation
in the coming year compliment and align with the goals of RTTT.

Pennsylvania’s investments in education, as well as the Commonwealth’s
commitment to quality education and accountability make the State uniquely qualified for
funding under the second round of RTTT funding. We will continue to build upon the
strong foundation of education reform and will rise to the challenge of bold and
innovative reform. Thank you for your efforts.

Sincerely,

Senator Andrew E. Dinniman
State Senator — 19" District

AED/fekf

Ce: Senator Jeffrey Piccola
Majority Chair, Senate Education Committee
Representative James Roebuck, Jr.
Majority Chair, House Education Committee
Representative Paul Clymer, Minority Chair, House Education Committee
Teresa Colarusse, Pennsylvania Department of Education
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JAMES R. ROEBUCK, MEMBER
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208 IRVIS OFFICE BUILDING
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HOUSE OF REPRESENTATIVES
COMMONWEALTH OF PENNSYLVANIA
HARRISBURG

PHONE: (215) 724-2227
FAX: (215) 724-2230

DISTRICT OFFICE

4712 BALTIMORE AVENUE
PHILADELPHIA PA 19143

MAY 2 %ﬂlﬂ

Government Relatlons
May 26, 2010

Thomas E. Gluck, Acting Secretary
Pennsyivania Department of Education
Tenth Floor, Harristown 2

333 Market Street

Harrisburg, PA 17126-0333

Dear Secretary Gluck:

As members of the Democratic Pennsylvania House Education Committee, we fully
support the Pennsylvania Department of Education’s application for Race to the Top funding and
Pennsylvania’s plans described therein to accelerate student achievement for all of
Pennsylvania’s children. Pennsylvania’s historic investments in education, our dedication to
quality education and our commitment to accountability make our commonwealth uniguely
qualified for this unprecedented opportunity. In this time of great financial distress, our state is
one of only a few states that have continued to increase funding for public education.

Pennsylvania has transformed its education landscape in recent years, moving us closer
to our goal of a first-class education for every student in every school district. Our efforts have
focused on increasing the resources for basic education and driving those resources to
strategies that work, including early childhood education, highly qualified teachers, clear
standards and strong supports. As members of the state legislature, we will continue our
commitment to ensure adequate, equitable funding to all school districts. This commitment also
demonstrates our state’s continuing efforts to address the problems and needs of our
academically and financially challenged schools.

A further sign of our state’s commitment to a quality education for all our students is
legislation enacted since the first round of Race to the Top funding that provides for greater
alternative pathways for teacher certification and recruitment that will increase the number of
highly qualified teachers in academic shortage areas and in academically distressed schools.
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The Ragce to the Top grant will accelerate strategies currently in place and provide
additional resources for further innovation while ensuring every school district uses its funding
wisely. We strongly support the state’s approach of tying expenditures to performance, and,
through the revision of our state Empowerment Act, we will continue to hold schools
accountable.

The Democratic members of the House Education Committee are committed to
supporting the implementation of Pennsylvania’s strategies as described in this application. We
believe the Commonwealth of Pennsylvania is prepared for the challenge of bold and innovative
reform, and the students of Pennsylvania will be well served by your investment in their future.

Sincerely,

(2

tivJames R. Roebuck
Majofity Chairman; House Education Committee

Representative Bay ara Mcflvaine Smith Representative Ken Smith
Subcommittee Chairman on Special Ed. Secretary; House Education Committee
Répresentative Mike Carroll Representative H. Scott Conklin
Representative Lawrence Curry Repre entative Patrick Harkins
AUl (R |

Representative Miti R pre/sentative Vit
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CITY OF PHILADELPHIA

Office of the Mayor
215 City Hall RAAaEEQTAEL A. NUTTER

Phitadelphia, PA 19107
(215) 686-2181
FAX (215) 686-2180

May 26, 2010

Thomas E. Gluck

Acting Secretary of Education
Pennsylvania Department of Education
333 Market Street

Harrisburg, PA 17126-0333

Dear Secretary Gluck:

The City of Philadelphia fully supports the Pennsylvania Department of Education’s application for
Race to the Top funding. We believe that Pennsylvania’s historic investments in education, its proven
dedication to quality education and the broad-based support of Philadelphia and cities around the
commonwealth make Pennsylvania uniquely equipped for this grant opportunity.

When 1 first took office in 2008, I pledged to cut Philadelphia’s dropout rate of 45% in half in 5 ~ 10
years and double our city’s baccalaureate attainment rate in 7 ~ 10 years—from 18% to 36%. While
these goals are ambitious, they are critical to making Philadelphia a safe, economically vibrant city.

Philadelphia is fortunate to have the leadership of Superintendent Arlene Ackerman, a nationally
recognized instructional [eader for our city’s schools. During her tenure, academic achievement across
all grades has continued to increase and high school graduation rates have continued to climb. Moving
forward, the School District’s Imagine 2014 strategic plan lays out a framework for improving teacher
effectiveness, turning around low performing schools, and creating early warning systems to identify
students on the path to dropping out. This work is critical to the achievement of my goals and to the
future prosperity of our city.

I am happy to hear that the School District of Philadelphia was a key partner in the creation of the Race
to the Top application. As the largest municipality in the commonwealth, which educates one out of
every ten Pennsylvania students, there is no doubt that our city’s educational gains will help move the
entire commonwealth in the right direction. The strategies outlined in the Pennsylvania Department of
Education’s application will accelerate the city and state’s academic gains and deliver on the
commitment that all children in the commonwealth have access to an education that prepares them to be
productive citizens and to succeed in our global economy.
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Thomas E. Gluck
May 26, 2010
Page Two -

I am committed to supporting the state’s efforts to secure Race to the Top funding. 1 believe that this
ground-breaking opportunity will better equip Philadelphia—and the entire commonwealth-—to
dramatically improve our schools for all of our students.

Sincerely,
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Citv.of
>Lancaster*

May 24, 2010

Acting Secretary of Education Thomas E. Gluck
333 Market Street
Harrisburg, PA 17126-0333

Dear Secretary Gluck:

The City of Lancaster fully supports the Pennsylvania Department of Education’s
application for Race to the Top funding. We believe that Pennsylvania’s historic myvestments m
education, its proven dedication to quality education and the broad-based support of the C ity of
Lancaster and other cities make Permsylvania uniquely equipped for this grant opportunity.

The City of Lancaster recognizes that it will only flourish when our City’s schools
flourish. In recognition of this the Lancaster %Lspem}tu}&erﬂ of Schools and I meet on a regular
basis to discuss common problemis and solutions.

We understand that Pennsylvania seeks a grant from the U.S. Department of Education to
build upon strategies and practices the state has been using in our schools that have resulted in
the important and significant gains in student achievement of recent years. We agree that these
strategies will accelerate the state’s academic gains and deliver on the commitment that all
children in the commonwealth have aceess to an-education that prepares them to be productive
citizens and to succeed in a high-skills globally-competitive, knowledge-based economy.

We are commitied to supporting the state’s efforts in this area. We believe that this
ground-breaking opportunity will help position Pennsylvania to be a leader in education and

prepare every commonwealth student for success.

Sine

creby,

J. Richard Gray

JRG/blb

(T)717-291-4701 ¢ 113131 7206



June 1, 2010

The Honorable Arne Duncan
Secretary of Education

U.S. Department of Education
400 Maryland Avenue, S.W.
Washington, DC 20202

Dear Secretary Duncan:

The undersigned superintendents of school districts in Pennsylvania are writing to express our strong support
for the goals and strategies set forth in Pennsylvania’s Race to the Top application. In each of our districts, we
have participated in numerous and substantive conversations with our school board members, educators, local

union leadership and key groups within our communities.

Pennsylvania’s application builds upon the strong progress in academic achievement we have made over the
last several years due in part to the strong financial and programmatic support we have received from the state
as well as to the hard and smart work of our local school boards, educators, students and parents. Working
together, Pennsylvania was the only state to show academic improvement in all grade levels in an independent
report issued last summer by the Center for Education Policy. All of us are proud of that achievement and we
believe Pennsylvania’s strategies for Race to the Top will help us continue down that bright path of

achievement for all of Pennsylvania’s children.

While our districts were not able to join as a participating district in Pennsylvania’s application, we look
forward to taking advantage of the tools, resources, training and supports that Pennsylvania will make available
to all districts with Race to the Top funding. We believe that the plan outlined in Pennsylvania’s application
provides a road map for school districts to follow to significantly improve the quality of education of every
child in the Commonwealth and are confident that as Pennsylvania implements its Race to the Top agenda,

there will be lessons learned from which we can all benefit.

It is with great enthusiasm that we express our support for Pennsylvania’s application for Race to the Top and

our continued commitment to work together to prepare every student in the commonwealth for success.

Sincerely,

Pennsylvania School District Superintendents
(152 Non-Participating Superintendents, see List of Letters of Support)
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The Greater Philadelphia Regional Compact for STEM Education Steering Group
&
Southeastern Pennsylvania STEM Network

May18, 2010

Thomas E. Gluck

Acting Secretary

Pennsylvania Department of Education
Commonwealth of Pennsylvania

333 Market Street

Harrisburg, PA 17126-0333

Dear Acting Secretary Gluck,

The Greater Philadelphia Regional Compact for STEM (Science, Technology, Engineering,
Math) Education Steering Group and the Southeastern Pennsylvania STEM Network are
pleased to offer this letter of support for the Pennsylvania Department of Education’s application
for Race to the Top funding.

We are pleased that the Department has included STEM as part of its Race to the Top strategy.
The department’s work on STEM education over the past 2 2 years in partnership with the
National Governors Association (NGA) and the Team Pennsylvania Foundation has positioned
Pennsylvania to make meaningful progress in its efforts to improve student achievement,
particularly in STEM disciplines. When combined with the energy and activity going on in
regions throughout the commonwealth around education, Pennsylvania is uniquely equipped for
this grant opportunity.

Our Regional Compact for STEM Education (now with over 100 signatories) led directly to the
commonwealth’s award for a planning grant from the NGA, and set the stage for the
development of the state’s five STEM regions, which are now experiencing a new level of
collaboration around educational reform.

We strongly support and commit to Pennsylvania's Race to the Top application to the U.S.
Department of Education and are hopeful that these strategies will accelerate the state’s
academic gains and deliver on the commitment that all children in the commonwealth have
access to an education that prepares them to be productive citizens and to succeed in a high-
skills, globally-competitive, knowledge-based economy. We are pleased to offer our support
and look forward to working with the department on its STEM components.

Sincerely,

The Greater Philadelphia Regional Compact for STEM Education Steering Group
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| TEMPLE

UNIVERSITY?

Jamie M. Bracey

Assistant Director Training
The Intergenerational Center
Temple University

A
R‘* U\kaﬁﬁbITY R

sk

Mark P. Curchack

Associate Vice President for Planning and
Assessment
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Joseph Bordogna
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University of Pennsylvania
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Pennsylvania Association For Supervision And Curriculum Development

Mr. Thomas E. Gluck

Acting Secretary of Education
Pennsylvania Department of Education
333 Market Street

Harrisburg, PA 17126-0333

May 18, 2010
Dear Mr. Gluck,

The Pennsylvania Association for Supervision and Curriculum Development (PASCD)
strongly supports the revised Race to the Top Application being submitted by the
Pennsylvania Department of Education (PDE). This application is comprehensive and
the goals and activities will improve learning for students throughout the Commonwealth.

The requirement that the school board president, the superintendent and the union
president all sign the memorandum of agreement will maximize the possibility for the
collaboration necessary to complete activities such as creating a robust multi-measure
staff evaluation system, developing a coherent approach to professional development and
implementing “ best practices”.

PASCD strongly supports the goal of creating a coherent approach to professional
development. Our members stand ready to help school districts in this effort.

PASCD members believe that there should be a multi-measure evaluation for staff and
students. We also believe that programs should be evaluated and those that help turn
around schools should be identified and shared with all schools. All students should have

access to “‘best practice” programs.

PASCD supports this application and hopes that the U.S. Department funds this proposal.
Pennsylvania’s children will reap the rewards of a successful application.

Sincerely,

Winston E. Cleland
PASCD Policy Specialist
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Pennsylvania School Boards Association
Thomas J. Gentzel

Executive Director

May 24, 2010

The Honorable Thomas E. Gluck
PA Secretary of Education

333 Market Street

Harristown 2

Harrisburg, PA  17126-0333

Dear Secretary Gluck:

The Pennsylvania School Boards Association would like to express its support of
Pennsylvania’s application for the federal Race to the Top funds. The plan provides the
tools and resources that Pennsylvania’s school districts need to provide the kinds of
reform that will improve the lives of the children they serve. Additionally, the plan
recognizes the important role that school boards play in implementing those reforms.

By initiating practices that will help ensure the continued availability of highly qualified
individuals to teach and lead our schools and turning around those school buildings that
need the most assistance, Pennsylvania’s plan will serve students well for generations to
come.

We thank you and all of those at the Pennsylvania Department of Education who worked
so diligently on the commonwealth’s Race to the Top application for their strong
leadership on this issue.

Sincerely,

Thomas J.
Executive Director

212
P.O. Box 2042, Mechanicsburg, PA 17055-0790

(717) B08-2450 (800) £32-0688 Fax: (717) 506-2451 www.psba.org
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PENNSYLVANIA

Association of Career & Technical
Administrators

www.pacareertech.org
May 25,2010

Mer. Thomas Gluck, Acting Secretary of Education
333 Market Street
Harrisburg, PA 17126-0333

Dear Secretary Gluck:

The Pennsylvania Association of Cateer and Technical Administrators (PACTA) fully supports
the Pennsylvania Department of Education’s second round application for Race to the Top
funding. We believe that Pennsylvania’s historic investments in education, its proven dedication
to quality education and the broad-based support of PACTA and similar organizations make

Pennsylvania uniquely equipped for this grant opportunity.

PACTA has partnered with the Pennsylvania Department of Education for the lasi two yearson a
Technical Assistance Program, the purpose of which is too increase the academic achievement
levels of students in career and technical education centers. Through that program we have
provided on-site technical assistance, professional development and resources o the teachers and
administrators of the career and technical education centers. Other partners in this effort are the
Southern Regional Education Board and the Education Trust. The program is reforming career
and technical education and the way it educates students to increase the emphasis on academic
achicvement.

We understand that Pennsylvania seeks a grant from the U.S. Department of Education to build
upon strategies and practices the state has been using in our schools that have resulted in the
important and significant gains in student achievement of recent years. We agree that these
strategies will accelerate the state’s academic gains and deliver on the commitment that all
children in the commonwealth have access to an education that prepares them to be productive
citizens and to succeed in a high-skills globally-competitive, knowledge-based economy.

We are committed to supporting the state’s offorts in this area. We belicve that this ground-
breaking opportunity will help position Pennsylvania to be a leader in education and prepare
every commonwealth student for success.

S, (oller

incerely,

, Cullen
Eflecutive Director

23 Meadow Drive, Camp Hill, PA 17011-8331 ¢ 717-761-3381 ¢ TFAX 717-761-5811
213



Pennsylvania Association of School Business Officials

Mailing Address: Office Location:
P.O. Box 6993 2579 Interstate Drive
Harrisburg, PA 17112-0993 Harrisburg, PA 17110

May 24, 2010

Mr. Thomas Gluck

Acting Secretary

Pennsylvania Department of Education
333 Market Street

Harrisburg, PA 17126-0333

Dear Secretary Gluck:
Subject: Race to the Top Application

The Pennsylvania Association of Schoo! Business Officials commends you and your staff for
the significant effort in developing the Race to the Top Application. These potential federal
funds will provide additional resources to enhance Pennsylvania’s proven commitment to
increasing student achievement. :

The outreach by the department’s staff in developing the application is greatly appreciated.
We urge the department to continue its dialogue with stakeholders during the
implementation stage. As you know, we want to work closely with PDE staff on the
significant initiative of developing a statewide student information system and on financial
reporting requirements.

We support investments in the education of all students across the Commonwealth. We
believe that this ground-breaking opportunity will help sustain Pennsylvania’s position as a
national leader in education and prepare every commonwealth student for success.

Thank you for your leadership in pursuing this opportunity.

Sincerely,

Laura E. Cowburn, PRSBA
President

PARTTT\10May24RTT.docx
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Pennsylvania
Joan L. Benso, Prasident and CEQ Pannershms f[};‘ Chlmren David 5. Feinberg, Chair of the Hoard

o Ploe Street, Suite 430, Harvisburg, PA 17101-1 244

May 20, 2010

Mr. Thomas E. Gluck, Acting Secretary of Education
Pennsylvania Department of Education

333 Market Street

Harrisburg, PA 17126-0333

Dear Secretary Gluck:

Pennsylvania Partnerships for Children (PPC) fully supports the Pennsylvania Department of
Education’s application for Race to the Top (RTTT) funding. In recent years, Pennsylvania’s keen
focus on student achievement strategies and commitment to targeted investments to foster our
children’s academic success has resulted in unprecedented gains. We feel that Pennsylvania is well
prepared for the challenge afforded us in RTTT and this grant opportunity will allow us to continue to
build on our state’s education reform that is focused on improving student achievement.

PPC has helped lead strategic education reform efforts in Pennsylvania as part of sustained-mullti
year efforts to focus state policy and investments on preparing children and youth for the rigors of the
21% century global economy. The scope of PPC’s work in education extends from pre-kindergarten
through post-secondary access. As a result, PPC has been a leader and partner in securing: high
standards and dedicated state funding for the Commonwealth’s nationally recognized Pre-K Counts
program; a basic education school funding formula built on the principles of adequacy, equity and
accountability; a consistent assessment system for all Pennsylvania students; and academic supports
to help teachers and students, including end-of-course assessments, diagnostics to identify struggling
students, and requirement for supplemental instruction for those students not meeting academic
standards, dropout prevention efforts and more.

PPC — uniquely positioned as the state’s leading child advocacy organization — is fully committed to
supporting the Commonwealth in this effort. We look forward to working together to assure that every
Pennsylvania child is prepared for the rigors of the 21 century and leaves our preK-12 system
prepared for post-secondary education, work and life.

Sincerely,

Joan L. Benso
President & CEO

Telephone TIT-236-5080 » BO0Z5V2000 ¢ Pax V1T206-7745 « info@paparinerships org ¢ wwwpaparinerships.org



PENNSYLVANIA

Svem

N E 1T W O R K

SOCUTHWEST REGION

May 21, 2010

Mr. Thomas Gluck, Acting Secretary of Education
333 Market Street
Harrisburg, PA 17126-0333

Dear Secretary Gluck:

The Southwest Pennsylvania STEM Network fully supports the Pennsylvania Department of Education’s
application for Race to the Top funding. We believe that Pennsylvania’s historic investments in education
and its proven dedication to quality education make Pennsylvania uniquely equipped for this grant
opportunity.

The Southwest Pennsylvania STEM Network is focused on expanding opportunities for the region’s
young people and incumbent workers to be fully qualified for emerging careers in science, technology,
engineering, and mathematics. Key to our efforts are several areas addressed by the state’s Race to the
Top application: ensuring that student learn fundamental skills in science and mathematics, improving
teacher quality, and providing opportunities for advanced learning through such programs as Advanced
Placement. We are particularly pleased that the Pennsylvania application will build on our work by
partnering with the statewide Pennsylvania STEM Initiative and look forward to working with the
Department to that end.

We are committed to supporting the state’s efforts in strengthening educational opportunities for all
students. We believe that this ground-breaking opportunity will help position Pennsylvania to be a leader

in education and prepare every commonwealth student for success.

Sincerely,

C?\é«:a/ww
Elizabeth A. Nilsen
Coordinator, Southwest Pennsylvania STEM Network

216



1A ABS,

pd Opy

AV 4

2 o,

)
Gp&

PIONINITy

o
A
&

(7 AN
A o
Pary sonoon®

Pennsylvania
Association of
Elementary

and Secondary
School Principals

Prasident
REBEGCA L, STANFIELD
Troy Area 8.0,

President-Eiect
LARGARET 5. FOSTER
Bear Cresk Comm. Charlar Sch.

Past President
DAVID G. BIER]
Seranton 8.0,

Treasurer
MICHAEL E. ALLISON
Hopewell Area 8.D.

Secrelary
DR. LINDA W. $IARCINCIH
Northern Lehigh S.0.

NABSP Coordinator
BRIAN L. CASHMAN, &R,
Southe:n York Co, S.0.
MARK A, KORCINSKY
Soneca Valley 8.D.

NAESP Representalive
THOMAS W. SIGAF00S, JR.
Upper Dublin 8.0,

Alterpative Funding

FRANK P. GALICKI

Callas 5.0,

RICHARD P. HOUSEKNECHT
Pannsbury S.D.

Executhve Directar
DR, WILLIAM R, HARTMAN, JR,

Asst. Execulive D¥reclor
JOSEPH P. ACRI

122 Vatley Bd., P.O. Sox 3%
Summerdafe. PA §7053

Manager, Westem Region Office
JOSEPH J, FORISKA
1028 Fox Tewier Drive
Bethsl Park, PA 15102

WEST REGION

Delta Zahnises, Crawford Cenlral 8.0,
Jossph Neuch, tUnion Area 5.0.
Joyce Depenhan, Cenfral Valley 5.0.
Leonard Rich, Sharon Gily 5.0,
Janet O'Hourko, Bethel Park 8.0,

O, Zeb Jansanto, Bathel Park 8.0,
Elaing Wallace, Prisbugh 5.0,

D:. Jeflrey Spadalore, Pitsbirgh 5.0.

CENTRAL REGION

Br, Kimbaty Hamilion, AMuncy 8.0,

Cudls Johnson, Stale College Arsa 8.0,
Br. Joshua Boll, Dalfasiown Area 8.0,

Br. Barry Punvis, Chambersburg Area 5.0.
Robe:t Gildea, Hollidaysburg Area 5.0.
Dr. Bavid Crumtine, Spring Cove 5.0.

EAST REGION

Paul Stefanl, Scranfon 8.0,

Vite Quagha, Wyoming Area 5.0,

Jalliey Walters, Stroudsburg Area 5.0
Deannls Nemes, Northwestent Lehiph 8.0.
1. Melissa Patsehke, Spring-Ford Area S.0.
Br. William Zieglar, Potisgrove 5.0.

May 25, 2010

Mr. Thomas E. Gluck

Acting Secretary

Department of Education
Commonwealth of Pennsylvania
333 Market Street, 10™ Floor
Harrisburg, PA 17126-0333

Dear Secretary Gluck:

The Pennsylvania Association of Elementary and Secondary School Principals
(PAESSP) recognize the effort of the Pennsylvania Department of Education in
securing additional federal funding for Pennsylvania schools through the Race
to the Top program. While we are supportive of efforts to create a state-of-the-
att standards aligned system (SAS), we have real concerns about how realistic
the time commitments required of principals are, given the myriad duties each
principal faces daily. We also oppose the rigid requirement of removing the
principal in various turnaround models and believe it may violate the
employment rights of our members, based largely upon unfounded assumptions
about the principal.

We are committed to working with the Department and school districts to make
improvements in our system and we strongly support PDE efforts to increase
funding for Pennsylvania schools. Again, thank you for p10v1d1ng us with the
opportunity to share information on this endeavor.

Sincerely,
Wibllian R, Hoslirzies Q.

Dr. William R. Hartman, Jr.
Executive Ditector PAESSP

122 Valley Road ¢ 120. Box 39 + Summerdale, PA 17093
phone: (717} 732-4999 v fax: (717) 732-1890 + e-mnil: pacssp@paessp.org © web site: www.pnessp. mg
Affliate of the Nalicnal Association of Elementary School Principals and the Nationat Association of Secondary School Principals
S'z.'n'iuv}zf}nz wle, dssistamt Principals and Other Educationaf Leaders
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ennsylvania Association [ames E Shields, ED.D., Executive Director
of Intermediate Units :

Thomas E. Gluck, Acting Secretary of Education
333 Market Street
Harrisburg. PA 17126-0333
May 24, 2010
Dear Secretary Gluck, ‘

The Pennsylvania Association of Intermediate Units (PAIU) fully supports the
Pennsylvania Department of Education’s application for Race to the Top funding. We believe
that Pennsylvania’s historic investments in education, its proven dedication to quality education
and the broad-based support of PAIU and other education organizations make Pennsylvania
uniguely equipped for this grant opporiunity.

The 29 intermediate units {IUs) in Pennsylvania have been active partners supporting
PDE and our 500 school districts in imptementing many of the reform initiatives that have
resulted in Improved student achievement in the state. 1Us have played an integral role in
helping develop statewide academic standards, in improving student data collection and
interpretation and in providing effective professional development activities for teachers and
administrators. Many (Us have worked closely with the staffs of struggling schools, utilizing
tools like “Getting Resuits”, in efforts to turn around student performance.

We understand that Pennsylvania seeks a grant from the U.S. Department of Fducation
to build upon strategies and practices the state has been using in our schools that have resuited
in important and significant gains in student achievement in recent years. We agree that these
strategies will accelerate the state's academic gains and deliver on the commitment that all
children have access to an education that prepares them to be productive citizens and to
succeed in a high-skills, globally-competitive, knowledge-based economy.,

We are committed to supporting the state’s efforts in this area. We believe that this
opportunity will help position Pennsylvania to be a leader in education and prepare every
commonwealth student for success,

Sincerely,
Dr. Robert H. Coad, ir

Robet 7 - Coall, Jor

President, Pa Association of Intermediate Units

190 Andrien Road, Glen Mills, PA 19342 » (610) 358-1129 * Eax: (610) 558—0563 + jamesfshields@comcast.net
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May 18, 2010

Mr. Thomas Gluck

Acting Secretary of Education
PA Department of Education
333 Market Street
Harrisburg, PA 17126-0333

Dear Acting Secretary Gluck:

The Pennsylvania Association of School Administrators (PASA) supports the Pennsylvania Department of
Education's application for "Race to the Top" funding.

We believe that this application will assist Pennsylvania and local school districts as they continue their
efforts to raise student achievement. The application builds on Pennsylvania's many initiatives in recent
years, including a focus on high-quality academic standards and assessment and professional
development for administrators that emphasizes leadership in both school management and
instruction. In addition, the state's recent revisions to certification requirements for professional
educators, ongoing commitment to appropriate instruction for all students in an inclusive classroom,
and professional development focused on instructional excellence evidence Pennsylvania's commitment
to raising student achievement. Race to the Top will allow the state and participating local school
districts to continue that effort.

The Center on Educational Policy in Washington DC has recognized the Commonwealth as the only state
in the nation to show gains on both the National Assessment of Education Progress (NAEP) and
Pennsylvania's System of School Assessment (PSSA) tests at every grade level. The Race to the Top grant
from the U.S. Department of Education would allow the state to build upon the policy goals and
practices already in place that have resulted in these important and significant gains in student
achievement. The strategies outlined in the Race to the Top initiative will assist Pennsylvania's
education leaders and professional educators to continue a commitment to providing all children in the
Commonwealth access to an education that prepares them to be productive citizens and to succeed in a
high-skills, globally-competitive, and knowledge-based economy.

For these reasons, we believe that the opportunities provided in this Race to the Top application will
help to position Pennsylvania to continue as a leader in education and to prepare every commonwealth
student for success.

Sincerely,
- . / : i ;:.“;
Dr. Fred Johnson, 2009-10 ASA President
Superintendent — Selinsgrove Area SD

FLAA AT i

Proud Leadership farifgnnsylvania Schools
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May 25, 2010

Thomas E. Gluck, Secretary of Edacation
}* }‘ ‘; L‘ 1(11 st \hvc
Harrisburg, PA 17126-0333

Dear Seeretary Gluek:

The Pesnsylvania Coalition of Public Charter Schools fully Ly supports the Pennsyvivania Depa mncrl of
E:’ducym, s application for Race to the Top funding. We believe that Penn sylvania’s historic investments in
education its proven dedication to quality education and the broad-based support of Pennsylvanid Coalition of
Puhlzc( narter Schools and similar organizations make Pes nsylvania uniquely equipped for this grant
opportunity. PCPCS particularly recognizes and appreciates the support provided by the Pennsvivania
Department of Education in this application,

Charter Schools and PCPCS: the Pennsyivania Context

rer parts of the country, has been fueled by parents and
1¢ schools. They are

rter school growth in Pennsylvania, as in of
cominunities that are frustrated with underperforming, inflexible or umafu ?1.112!1?1011“ 1 pubi
looking for b mOx ative educational choices and alternatives, especially within urban communities. Tn many
arcas, growth has been accompanied by strong results achieved by charters. For example, in Philadelphia, 739%
of charter schools made Adequaie Yea Ty Progress (AYP) goals during the 2008 to 2009 academic vear
compared to just 41% ot traditional pvhhg schoals. That said, overall demand in the state is much greater than
<zr~~p“~f leaving charter schools with long waitin g lists each year, and making schools with strons mpvtutmns

ceedingly difficult to get into. There is gnod reason to expect that the demand for high —quairtw educational
SCYTI,.,._\ will continue to ncrease. Given the wmmmd demand, Pennsylvania’s charter movement has grown
Teantly since the adoption of charter school legislation in 1997, During the 2008 1o 2009 school vear, 129
wHOOLS Were operating, representing 4.1% of &H public schools in the Commonwealth. Nea vy half the
mm‘ schools are in the City oan ladelphia, where charters serve 15% of the student popuiation, Nearly t\\»'a»
of all charter schools arc in urban arcas, with many serving student populations Jargely from
ceanomneally disadvantaged backerounds,

of'the Pennsylvania Coalition of Public Charter Schools is fo provide information and guidzfmcc fo

vishing to start @ charter public school: to act in an adv 1sory capacity 1o the Pennsylvania State
artment of Education i maticrs concernin ¢ charter public schools; to act a8 a manitor to charter public
cerslation; and, 1o focus and promote effors to stren ghm charter public school legislation.

PCPCS Support for PDE Race to Top Recommendation

Withmn this Pennsylvania charter school context, we understand that Pennsylvania sceks a grant from the 1€,
Departmeni of Education to build upon strategies and practices the state has been using in our schools that have
resulted 1 the mpwtq it and signtficent gains in stud wt achievement of recent years, We agree that these
cgies will aecclerate the state’s academic gains and deliver on the commitme<ns1:XMLFault xmlns:ns1="http://cxf.apache.org/bindings/xformat"><ns1:faultstring xmlns:ns1="http://cxf.apache.org/bindings/xformat">java.lang.OutOfMemoryError: Java heap space</ns1:faultstring></ns1:XMLFault>