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NC STATE BOARD OF EDUCATION
FUTURE-READY GOALS

The guiding mission of the North Carolina State Board of Education is that every public
school student will graduate from high school, globally competitive for work and
postsecondary education and prepared for life in the 21st Century.

Goal 1: NC public schools will produce globally competitive students.

* Every student excels in rigorous and relevant core curriculum that reflects what
students need to know and demonstrate in a global 21st Century environment,
including a mastery of languages, an appreciation of the arts, and competencies in
the use of technology.

* Every student’s achievement is measured with an assessment system that informs
instruction and evaluates knowledge, skills, performance, and dispositions needed
in the 21st Century.

* Every student will be enrolled in a course of study designed to prepare them to stay
ahead of international competition.

* Every student uses technology to access and demonstrate new knowledge and skills
that will be needed as a life-long learner to be competitive in a constantly changing
international environment.

* Every student has the opportunity to graduate from high school with an Associates
Degree or college transfer credit.

Goal 2: NC public schools will be led by 21st Century professionals.

* Every teacher will have the skills to deliver 21st Century content in a 21st Century
context with 21st Century tools and technology that guarantees student learning.

* Every teacher and administrator will use a 21st Century assessment system to
inform instruction and measure 21st Century knowledge, skills, performance, and
dispositions.

* Every education professional will receive preparation in the interconnectedness of
the world with knowledge and skills, including language study. Every education
professional will have 21st Century preparation and access to ongoing high quality
professional development aligned with State Board of Education priorities.

* Every educational professional uses data to inform decisions.
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Goal 3:NC public school students will be healthy and responsible.

* Every learning environment will be inviting, respectful, supportive, inclusive, and
flexible for student success.

* Every school provides an environment in which each child has positive, nurturing
relationships with caring adults.

* Every school promotes a healthy, active lifestyle where students are encouraged to
make responsible choices.

* Every school focuses on developing strong student character, personal
responsibility, and community/world involvement.

* Every school reflects a culture of learning that empowers and prepares students to
be life-long learners.

Goal 4: Leadership will guide innovation in NC public schools.

* School professionals will collaborate with national and international partners to
discover innovative transformational strategies that will facilitate change, remove
barriers for 21st Century learning, and understand global connections.

* School leaders will create a culture that embraces change and promotes dynamic
continuous improvement.

* Educational professionals will make decisions in collaboration with parents,
students, businesses, education institutions, and faith-based and other community
and civic organizations to impact student success.

* The public school professionals will collaborate with community colleges and
public and private universities and colleges to provide enhanced educational
opportunities for students.

Goal 5: NC public schools will be governed and supported by 21st Century systems.

* Processes are in place for financial planning and budgeting that focus on resource
attainment and alignment with priorities to maximize student achievement.

* Twenty-first century technology and learning tools are available and are supported
by school facilities that have the capacity for 21st Century learning.

* Information and fiscal accountability systems are capable of collecting relevant
data and reporting strategic and operational results.

* Procedures are in place to support and sanction schools that are not meeting state
standards for student achievement.

Goals approved by the North Carolina State Board of Education on September 7, 2006.
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Sub-Group Targets and Gap Closure

2013
Baseline 2010 2011 2012 Target 2014 2015 Target

NAEP Categories
NAEP reading,
grade 4
(Baseline=2009)

NAEP reading,

grade 8

(Baseline=2009)
Asian/ Pacific Island

NAEP math, grade
4
(Baseline=2009)

Students with Disabilities

NAEP math, grade
8
(Baseline=2009)

Economically Disadvantaged

Students with Disabilities

Sub-Group Targets and Gap Closure, Cont.
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Sub-Group Targets and Gap Closure, Cont.
1

Baseline |
immmmm—mm—mm—oo—oooo oo - _Gap _ 2013 Targett 2015 Turget
" TNAEP Categories 77 e

NAEP reading, 1
grade 4 White-Black Gap 26 21 | 16

(Baseline=2009)

NAEP reading,
grade 8 White-Black Ga 27 22
(Baseline=2009)

17

White-Asian Gap

NAEP math, grade
4 White-Black Gap 28 23
(Baseline=2009) |

18

Non-ED-ED Gap 23 18 ! 13

NAEP math, grade
8 White-Black Gap 35 30
(Baseline=2009) W ispan !

25

Sub-Group Targets and Gap Closure, Cont.
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2013-14 2016-17

Baseline  2010-2011 _ 2011-2012

College Readiness
SAT & AP
Average SAT
composite

pa
Asian/ Pacific Island 1083 1087 1089 1091

Economically Disadvantaged

Graduates scoring Black

3 or above on one

or more AP exams Asian/ Pacific Island
= e

Economically Disadvantaged

Proportion of freshmen enrolled in at least one remedial

course - N/A -- -~ N/A --
College Enrollment
Percentage of high school graduates - N/A -- - N/A --

Note: N/A = Baseline data for sub-groups not available
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Model Participating LEA Memorandum of Understanding

This Memorandum of Understanding (“MOU”) is entered into by and between the State of North
Carolina and (“Participating LEA”). The purpose of this
agreement is to establish a framework of collaboration, as well as articulate specific roles and

responsibilities in support of the State in its implementation of an approved Race to the Top grant
project.

I. SCOPE OF WORK

Exhibit I, the Preliminary Scope of Work, indicates which portions of the State’s proposed reform
plans (“State Plan”) the Participating LEA is agreeing to implement. (Note that, in order to
participate, the LEA must agree to implement all or significant portions of the State Plan.)

II. PROJECT ADMINISTRATION

A. PARTICIPATING LEA RESPONSIBILITIES

In assisting the State in implementing the tasks and activities described in the State’s Race to the Top
application, the Participating LEA subgrantee will:

1) Implement the LEA plan as identified in Exhibits I and II of this agreement;

2y Actively participate in all relevant convenings, communities of practice, or other practice-sharing
events that are organized or sponsored by the State or by the U.S. Department of Education (“ED”);
3) Post to any website specified by the State or ED, in a timely manner, all non-proprietary
products and lessons learned developed using funds associated with the Race to the Top grant;

4) Participate, as requested, in any evaluations of this grant conducted by the State or ED;

5) Be responsive to State or ED requests for information including on the status of the project,
project implementation, outcomes, and any problems anticipated or encountered;

6) Participate in meetings and telephone conferences with the State to discuss (a) progress of the
project, (b) potential dissemination of resulting non-proprietary products and lessons learned, (c)
plans for subsequent years of the Race to the Top grant period, and (d) other matters related to the
Race to the Top grant and associated plans.

B. STATE RESPONSIBILITIES
In assisting Participating LEAs in implementing their tasks and activities described in the State’s Race
to the Top application, the State grantee will:

1) Wortk collaboratively with, and support the Participating LEA in carrying out the LEA Plan as
identified in Exhibits I and 11 of this agreement;

2) Timely distribute the LEA’s portion of Race to the Top grant funds during the course of the
project period and in accordance with the LEA Plan identified in Exhibit 11;

3) Provide feedback on the LEA’s status updates, annual reports, any interim reports, and project
plans and products; and

4y Identify sources of technical assistance for the project.

C. JOINT RESPONSIBILITIES

1) The State and the Participating LEA will each appoint a key contact person for the Race to the
Top grant.

2) These key contacts from the State and the Participating LEA will maintain frequent
communication to facilitate cooperation under this MOU.
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3) State and Participating LEA grant personnel will work together to determine appropriate
timelines for project updates and status reports throughout the whole grant period.

4) State and Participating LEA grant personnel will negotiate in good faith to continue to achieve the
overall goals of the State’s Race to the Top grant, even when the State Plan requires modifications
that affect the Participating LEA, or when the LEA Plan requires modifications.

D. STATE RECOURSE FOR LEA NON-PERFORMANCE

It the State determines that the LEA is not meeting its goals, timelines, budget, or annual targets or is
not fulfilling other applicable requirements, the State grantee will take appropriate enforcement
action, which could include a collaborative process between the State and the LEA, or any of the
enforcement measures that are detailed in 34 CFR section 80.43 including putting the LEA on
reimbursement payment status, temporarily withholding funds, or disallowing costs.

III. ASSURANCES

The Participating LEA hereby certifies and represents that it:

1) Has all requisite power and authority to execute this MOU;

2) Is familiar with the State’s Race to the Top grant application and is supportive of and committed
to working on all ot significant portions of the State Plan;

3) Agrees to be a Participating LEA and will implement those portions of the State Plan indicated in
Exhibit 1, if the State application is funded,

4y Will provide a Final Scope of Work to be attached to this MOU as Exhibit II only if the State’s
application is funded; will do so in a timely fashion but no later than 90 days after a grant is awarded,;
and will describe in Exhibit I the LEA’s specific goals, activities, timelines, budgets, key personnel,
and annual targets for key performance measures (“LEA Plan ) in a manner that is consistent with
the Preliminary Scope of Work (Exhibit I) and with the State Plan; and

5) Will comply with all of the terms of the Grant, the State’s subgrant, and all applicable Federal and
State laws and regulations, including laws and regulations applicable to the Program, and the
applicable provisions of EDGAR (34 CFR Parts 75,77, 79, 80, 82, 84, 85, 86, 97, 98 and 99).

IV. MODIFICATIONS
This Memorandum of Understanding may be amended only by written agreement signed by each of
the parties involved, and in consultation with ED.

V. DURATION/TERMINATION

This Memorandum of Understanding shall be effective, beginning with the date of the last signature
hereon and, if a grant is received, ending upon the expiration of the grant project period, or upon
mutual agreement of the parties, whichever occurs first.

VI. SIGNATURES

LEA Superintendent (or equivalent authorized signatory) - required:

Signature/Date

Print Name/Title

President of Local School Board (or equivalent, if applicable):
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Signature/Date

Print Name/Title

Local Teachers’ Union Leader (if applicable):

Signature/Date

Print Name/Title

Authorized State Official - required:
By its signature below, the State hereby accepts the LEA as a Participating LEA.

Signature/Date

Print Name/Title
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Signatures on | MOU
LEA Demographics Preliminary Scope of Work — Participation in each applicable Plan Criterion
Erap MOUs Terms Y Peop P PR
s L
o o) ; ral e B |
s - Ll iisinis el .
Gmmmbel e e s R e e
LEAs 4 = Sp g 2le mlonl Boo b= L B LG L LR LD L L LT L L L LG =
= @ g w |laPlyg 22 8 gl Kolisd e RN g —_ 2 = Z) = =2 =135 ~
2 2 22 |ED|lEmElEE s 2 & E = e b=l =2 =)= e e e = ®
= = o (a8 el B~ = e lE e |2
@ 3 g = o'z A =8 % o &
Lincoln 23 12,039 5,398 Y Y Y Yes Y| Y|[Y|Y|Y|Y|[Y|Y|Y|[Y|Y|Y|Y|[Y]|]Y]|NA
Macon 12 4,315 2,754 Y Y Y Yes Y| Y|[Y|Y|Y|Y|[Y|Y|Y|[Y|Y|Y|Y|[Y]Y]|NA
Madison 7 2,592 1,422 Y Y Y Yes Y| Y[ Y|Y|Y|Y|[Y|Y|Y|[Y|Y|Y|Y|[Y]Y]|NA
Martin 12 3,902 2,501 Y Y Y Yes Y| YI[Y|Y|Y|[Y|[Y|Y|Y]|Y Y|Y|Y Y |Y Y
McDowell 12 6,444 4,088 Y Y Y Yes Y| Y[ Y| Y| Y|[Y|[Y|Y]|Y]|Y Y|Y|Y Y | Y | NA
Charlotte- 166 | 132,042 [ 63293 | Y | Y| Y| Yes | Y| Y |Y|Y|Y|Y|Y|Y|Y|Y|Y|Y|Y|Y]|Y] Y
Mecklenburg
Mitchell 8 2,121 1,222 Y Y Y Yes Y[ Y| Y| Y|[Y|Y|[Y|Y|Y|Y|]Y|[Y|Y|[Y|Y]|NA
Montgomery 11 4,330 3116 | Y | Y | Y Yes Y| Y| YI[Y|Y|Y|Y[Y|Y|Y|[Y|Y|Y|Y|Y]|NA
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Northampton 11 2,537 2,251 Y Y Y Yes Y| Y|[Y|Y|Y|Y|[Y|Y|Y|[Y|[Y|Y|Y|[Y]|Y Y
Onslow 34 23,361 | 10,087 | Y Y Y Yes Y| Y| Y| Y|[Y|Y|[Y|Y|Y|Y|Y|[Y|Y|[Y|Y]|NA
Orange 13 6,971 2,463 Y Y Y Yes Y[ Y| Y| Y|[Y|Y|[Y|Y|Y|Y|Y|[Y|Y|[Y|Y]|NA
hapel Hill,
Chapel Hill/ 18 | 11614 [ 2946 | Y | Y| Y| Yes | Y| Y |Y|Y|Y|Y|Y|Y|Y|Y|Y|Y|Y]|Y]|Y]|NA
Carrboro City
Pamlico 4 1,402 745 Y Y Y Yes Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y | N/A
Elizabeth Cit
izabeth City/ 0 1 63 |32 [y [y |y | ves | Y| Y|y | Y|y |Y|Y|Y|vY|Y|Y|Y|Y|Y|Y] Y
Pasquotank
Pender 16 8,146 4,459 Y Y Y Yes Y| Y| Y| Y|[Y|Y|[Y|Y|Y|Y|]Y|[Y|Y|[Y|Y]|NA
Perquimans 4 1,718 1,29 | Y | Y | Y Yes Y| Y|[Y|Y|Y|Y|[Y|Y|Y|[Y|[Y|Y|Y|[Y]|Y Y
Person 10 5,209 2,704 Y Y Y Yes Y| Y| Y| Y|[Y|Y|[Y|Y|Y|Y|]Y|[Y|Y|[Y|Y]|NA
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Signatures on | MOU
LEA Demographics Preliminary Scope of Work — Participation in each applicable Plan Criterion
Erap MOUs Terms Y Peop P PR
= c
Participati : = - s E|EE|EE] oo Aol laleiB B 810 -
articipating = e e lEEs oo o B a3 O e | T = S5 15|18 1¢E © T |8 B
LEAs & = go Sl o AR IS IS IS B IZ 2 2|28l lals] B
= 1% s » |agg|s2l2z] 28 | @ | =2 12| 4|2 — | = 2 2 Bl EE e ~
2 2 22 |ED|lEmElEE s 2 & Ele B El=l=xl=l=21e2 e e & ®
= = o (a8 el B~ = e lE e |2
= ] 3 TIEELER] R -
z 2 = 5
Wake 156 | 137,092 | 44,401 | Y Y Y Yes Y| Y|[Y|Y|Y|Y|[Y|Y|Y|[Y|[Y|Y|Y|[Y]|Y Y
Warren 8 2,590 2,026 Y Y Y Yes Y| Y|[Y|Y|Y|Y|[Y|Y|Y|[Y|[Y|Y|Y|[Y]|Y Y
Washington 5 1,940 1,584 Y Y Y Yes Y| Y|[Y|Y|Y|Y|[Y|Y|Y|[Y|[Y|Y|Y|[Y]|Y Y
Watauga 9 4,430 1,479 Y Y Y Yes Y| YI[Y|Y|Y|[Y|[Y|Y|Y]|Y Y|Y|Y Y | Y | NA
Wayne 33 19,119 | 11,677 | Y Y Y Yes Y| Y[ Y| Y| Y|[Y|[Y|Y]|Y]|Y Y|Y|Y Y |Y Y
Wilkes 22 9,969 5,875 Y Y Y Yes Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y
Wilson 23 12,395 8,157 Y Y Y Yes Y| Y|[Y|Y|Y|Y|[Y|Y|Y|[Y|[Y|Y|Y|[Y]|Y Y
Yadkin 12 5,918 2,897 Y Y Y Yes Y| Y[ Y|Y|Y|Y|[Y|Y|Y|[Y|Y]|Y|Y|[Y]Y]|NA
Yancey 9 2,462 1,318 Y Y Y Yes Y| YI[Y|Y|Y|[Y|[Y|Y|Y]|Y Y|Y|Y Y | Y | NA

*In 2009-2010, only 48 LEAs contained lowest-achieving schools eligible for the supports detailed in Section E2.

NC Race To The Top Application
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North Carolina State Board of Education
January 6, 2010

As a part of approving the Race to the Top application:

The North Carolina State Board of Education agrees to commit North Carolina to using
student achievement growth data as a significant part of teacher and principal evaluation,
after undergoing a process engaging all stakeholders to determine a valid, fair, and

reliable way to do so.

The North Carolina State Board of Education approves of the Regional Leadership
Academies for principal certification.

The North Carolina State Board of Education endorses North Carolina working in
collaboration with other states on formative, benchmark, diagnostic, and summative
assessments based upon the Common Core standards.

/AA &eéuw— //(,//’o Qlwg J( (pdu Db 1 j(a/fd

Chairman tate Superintendent
North Carolina State Board of Education North Carolina Department of Public
Instruction
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NC Race to the Top Management Team

Patricia Ashley, Ed.D., is Director of District and School Transformation for NCDPI.
Before assuming this position, she was Assistant Superintendent for Instruction for the
Owensboro Public Schools, Owensboro, KY, a district identified by Standard and Poor’s
as an “out-performing” district as a result of student achievement far exceeding predictive
variables. She previously served as a teacher in Durham schools, counselor in Wake
County, and school psychologist and middle school principal as well as director of social
studies and director of student services for the Charlotte-Mecklenburg Schools. She was
principal of State College Area High School in State College, PA, and principal of
Masonville/Deer Park Elementary in Davies County, KY, both recognized as national
Blue Ribbon Schools by the US Department of Education Deer Park Elementary, a Title
1 school in Owensboro, KY, although initially low-performing, became the highest
achieving school in KY based on statewide assessment for multiple years and was
featured on the Today Show for innovation in education. She received her Bachelor’s
degree from Duke University in history, a Master’s degree and doctorate in counseling
from NC State University, and did post-doctoral work in education leadership. She has
served as adjunct professor of psychology at Winthrop College and of educational
leadership at Western Kentucky University.

June St. Clair Atkinson, Ed.D., was elected as the NC State Superintendent of Public
Instruction in November 2004 and re-elected in 2008. Dr. Atkinson is the first woman in
NC elected to this position. She heads the NC Department of Public Instruction, an
agency in which she served for nearly 28 years as a chief consultant and director in the
arcas of business education, carcer and technical education, and instructional services. As
a former business education teacher, Dr. Atkinson has been involved in instruction and
curriculum development throughout her career. She is past president of the National
Business Education Association, Southern Regional Education Board's High Schools that
Work, and the National Association of State Directors of Career and Technical Education
Consortium. Dr. Atkinson is a member of Delta Kappa Gamma and Phi Delta Kappa and
was inducted into East Carolina University's College of Education Educator Hall of Fame
in 2008. She received a Bachelor's degree in Business Education from Radford
University in 1969, a Master's degree in Vocational and Technical Education from
Virginia Tech in 1974, and a Doctorate degree in Educational Leadership and Policy
from NC State University in 1996.

Rebecca Garland, Ed.D., is the Chicf Academic Officer for the NCDPI. Before
assuming this position, she served as the executive director for the NC State Board of
Education. In her 30-plus years in education, she has served as a teacher with Harnett
County Public Schools, a consultant for the NCDPI in content and gifted education, a
director of Middle Schools/Arts/and Gifted Education for Alamance-Burlington Schools,
and an associate superintendent for Curriculum and Instruction for Orange County
Schools. She holds a Bachelor’s degree in History from UNC-Greensboro, a Master's
degree in Education from Campbell University, and a Doctorate in Education Leadership
from NC State University.

William Harrison, Ed.D., was appointed to the State Board of Education by Governor
Beverly Perdue in March 2009. A native of Pennsylvania, Dr. Harrison has served North
Carolina public schools throughout his career. In addition to more than 11 years as
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Superintendent in Cumberland County, he also has served as Superintendent in Orange
County and in Hoke County. He has also served as an Assistant Superintendent in
Brunswick County Schools and as a principal and teacher. Dr. Harrison is an adjunct
assistant professor at North Carolina State University. His experience includes serving on
numerous state commissions, most recently as Co-Chair of the Education Lottery
Oversight Committee and as Vice-Chair of the Military Child Education Coalition. Dr.
Harrison holds a bachelor's degree in Intermediate Education from Methodist College -
Fayetteville, a master's degree in Educational Administration and an Education Specialist
degree in Education Administration from East Carolina University, and an Educational
doctorate in Education Administration from Vanderbilt University.

Lynne Johnson, Ed.D., has served North Carolina for over 20 years as a teacher,
assistant principal, principal, Executive Director for Curriculum and Professional
Development and Chief Personnel Officer, earning undergraduate and graduate degrees
from UNC-Chapel Hill and a doctoral degree from UNC-Greensboro. Dr. Johnson has
worked with educators in the Guilford, Wake, Chapel Hill-Carrboro, Durham, Chatham
and Northampton County school systems. Developing and directing Leadership Programs
for Aspiring Principals and New Principals, she served as a Program Director for the
Principals’ Executive Program at the UNC Center for School Leadership Development.
Currently, Dr. Johnson is the Director for Educator Recruitment and Development
Division at NCDPI.

Adam Levinson, Director, Policy & Strategic Planning, is a member of the State
Superintendent’s Cabinet and leads, on behalf of the Superintendent, agency efforts to
continuously improve organizational effectiveness and efficiency. This work includes
efforts to establish, monitor, and manage agency strategic priorities and promote
allocation of agency human and financial resources consistent with those priorities. Mr.
Levinson counsels the Superintendent and State Board of Education chairman regarding a
broad array of policy, strategic, and operational decisions. He created a new division of
the Superintendent’s Office and currently manages seven direct reports, several of whom
are responsible for development of policies and procedures for agency data management.
Mr. Levinson has also led and/or managed a number of large, cross-agency projects,
including redesign of core business processes and agency reorganization. He is the
Project Director for the IES SLDS grant-funded Common Education Data Analysis &
Reporting System (CEDARS). He represents NCDPI in collaborations with various
external stakeholders, including the legislature, Governor’s office, NC Education
Cabinet, other State agencies, local education agencies, vendors, and private non-profit
entities. He is a member of the Council of Chief State Schools Officers Education
Information Management Advisory Council (CCSSO EIMAC). On the NC P20+ project
(NC’s proposed ARRA P20 SLDS project), Mr. Levinson’s anticipated responsibilities
will include management of the overall project and management of NCDPI’s sector-
specific sub-project.

Angela Hinson Quick, Ed.S., is the Deputy Chief Academic Officer for the NCDPI. In
this position, she has been charged with implementing the Framework for Change, which
includes reforming North Carolina’s accountability model, standards and assessments,
and DPI’s ACRE (Accountability and Curriculum Reform Effort) Project. Prior to joining
the agency, Ms. Quick served as a high school biology teacher, a director/principal at two
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math/science magnet high schools and a high school principal. She has experience in
school districts in North and South Carolina and in Georgia. Ms. Quick holds a B.S.
from Appalachian State University, an M.S. from the University of South Carolina, and
an Ed.S. from Cambridge College in Boston. Ms. Quick is also a North Carolina
Teaching Fellow.
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Examples of North Carolina Professional Development Programs

All Kinds of Minds

All Kinds of Minds develops and delivers professional development programs for educators that
integrate the latest research-based principles into a framework for better understanding and
managing learning variation among students. Over the past ten years, All Kinds of Minds has
trained more than 4,300 K-12 educators in 500 schools and 64 LEAs throughout NC, primarily
through its five-day Schools Attuned course.

Center for Teaching Quality

The Center for Teaching Quality seeks to improve student learning and advance the teaching
profession by cultivating teacher leadership. The Center has designed a unique professional
learning initiative that taps the expertise of National Board Certified Teachers. During the 2008-
09 school year, more than 500 teachers across the state and nation received the opportunity for
sustained professional development and support through their virtual learning communities.

Hill Center

The Hill Center is well-practiced in the delivery of best practices professional development for
teachers, as well as large, systemic professional development project implementation to improve
student achievement. Since establishment of its professional development programs, Hill has
trained thousands of educators from 80 NC counties.

Kenan Fellows Program

Established in 2000, the Kenan Fellows Program at NC State University promotes teacher
leadership through a prestigious two-year fellowship. Teachers selected as fellows engage in
two-year partnerships with distinguished scientists to update teacher content knowledge, gain an
understanding of the significance of current research and scientific practice for students, and
develop curriculum materials.

LEARN NC

LEARN NC, a program of the UNC-Chapel Hill School of Education, has provided high-quality,
cohort-based, online professional development courses to more than 4,000 NC educators. It has
trained more than 900 NC educators to lead online professional development workshops and
over 100 NC educators to develop courses.

North Carolina Center for the Advancement of Teaching (NCCAT)

The NCCAT was established in 1985 to retain high-quality teachers by providing a continuum of
research-based professional development programs for beginning teachers, National Board
candidates, teacher leaders, and teachers focused on core content areas. NCCAT provides
programming to over 4,000 teachers yearly.

North Carolina Mathematics and Science Education Network (NC-MSEN)

Established more than 20 years ago, the NC-MSEN leverages the faculty and other resources on
its 11 UNC campuses to ensure that high-quality, standards- and research-based professional
development opportunities are available for NC’s science and mathematics teachers.
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North Carolina New Schools Project

The NC New Schools Project provides a comprehensive system of support services, including
coaching, teacher professional development, principal professional development, and ongoing
counsel to more than 100 redesigned and early-college high schools across the state.

North Carolina Teacher Academy

The NC Teacher Academy was established in 1994 by the NC General Assembly to design and
deliver staff development in the areas of school improvement, core content, instructional
pedagogy, and the use of technology. The Teacher Academy has trained over 45,000 teachers in
summer academies, as well as 32,000 participants in local and school-level staff development
programs.

Science House

The Science House, a learning outreach program of NC State University, annually reaches over
5,000 teachers and over 36,000 students from six offices spread across the state. Their mission is
to work in partnership with K-12 teachers and students to promote the use and impact of hands-
on inquiry based learning in science and math.
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Evaluation Matrices for Selected Initiatives’

A. State Success Factors
Studies of Overall Impacts and Effectiveness of NC RttT Statewide

B. Standards and Assessment

B3: Supporting the Transition to Enhanced Standards
and High Quality Assessments Evaluation Matrix

C. Data Systems to Support Instruction

C3: Instructional Improvement System Evaluation Matrix

D. Great Teachers and Leaders

D2: Improving Teacher and Principal
Effectiveness Based on Performance Evaluation Matrix

D3: Ensuring Equitable Distribution of
Effective Teachers and Principals Evaluation Matrix

DS: Providing Effective Support to
Teachers and Principals Evaluation Matrix

E: Turning Around the Lowest-Achieving Schools

E2: TALAS Evaluation Matrix

! The evaluation matrices in this appendix are provided as examples of the types of questions and data sources we
will include in RttT evaluation efforts.
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A. State Success Factors

Studies of Overall Impacts and Effectiveness of RttT Statewide
In addition to monitoring implementation and progress towards specified RttT Targets (to be
overseen by the RttT leadership team), North Carolina will conduct evaluations that will provide
information about the implementation, outcomes, and sustainability of strategies, policies, and
programs related to individual RttT initiatives (see Evaluation Matrices, below). The Evaluation
Team also will conduct studies of overall, cross-initiative impacts, with an eye toward
understanding variations in the implementation of combinations of strategies across the 115
LEAs and the relationship between these variations and improved student outcomes. Evaluation
staff will plan and conduct studies annually to inform statewide progress in each of the five areas
below. The focus is on describing the extent to which key projected statewide RttT impacts occur
and, where possible, understanding the factors that facilitate progress. At the end of the grant

period, a final evaluation report will summarize studies conducted in the following areas:

1. Enhancing LEA Capacity in ARRA areas and Overall Progress toward Measurable Goals:
Studies will examine relationships between the perceived utility of state support provided,
the extent of LEA buy-in and implementation of initiatives (as described in Sections B, C, D,
and E), and the amount of progress made across all 115 LEAs toward the RttT Targets
identified in Table 1 (Section A) and Appendix 3;

2. Strengthening the Education Workforce: Studies will describe longitudinal data related to
teacher and principal preparation, induction, working conditions, retention, and evaluation at

both the LEA and State levels;

3. Improving the Lowest-Achieving Schools and Districts: Studies will describe the
longitudinal achievement gains for all schools statewide that scored below the 50%

composite performance level either at the start of the grant period or during that period,;

4. Reducing Inequities Between High- and Low-Poverty LEAs (and Schools within LEAs):
Studies will examine the relationship between policies and strategies used and progress made
in alleviating the inequitable distribution of resources across LEAs, as well as within LEAs
(such as distribution of effective teachers and leaders, distribution of shortage area teachers,

efc.); and
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5. Reducing the Achievement Gap: Studies will examine the extent of progress toward RttT
targets (NAEP achievement in math and reading, high school graduation rates, college
readiness/remediation, college enrollment) by subgroups of students (e.g., African-American,
Hispanic, low income), where significant progress by subgroups is occurring, and what

strategies are in place in those locations.
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B. Standards and Assessment
B.3. Supporting the Transition to Enhanced Standards and High-Quality Assessments
Evaluation Matrix

Evaluation Questions

Data Sources

Timeline

Implementation/Process

To what extent do teachers in various

grade levels/subject areas report
having accessed or received useful,

high-quality tools (e.g., rich examples

of assessment tasks and items,
classroom examples/video vignettes)
and/or having participated in useful
state-offered professional
development to support them in
developing a deep, specific
understanding of the standards and
effective use of assessments?

Quantitative: Teacher Survey about
experiences in implementing new
standards

Qualitative: Interviews in random
sample of low achieving schools

Based on
initiative
timeline

How effective are the state’s role-
differentiated professional
development approaches in meeting
the varied needs of LEA staff,
principals, and instructional leaders
who work with teachers?

Outcomes

To what extent do teachers teach to
and assess students’ performance on
the new Common Core Standards?

Cost-Benefit/Sustainability

Is there evidence that LEAs in the
state have developed the capacity to

support their schools, including their

lowest-performing schools, in
implementing the state standards?

Quantitative: Online questionnaires
Qualitative: Interviews in stratified,
random sample of LEAs

Quantitative: Teacher and Principal
Survey about experiences in
implementing new standards and
other TBD (curricular monitoring)
measures of teachers’
implementation of standards
Qualitative: Interviews in random
sample of low-performing
LEAs/schools

Surveys and site visits/interviews
(random sample of LEAs)
Online questionnaires

Based on
initiative
timeline

Based on
initiative
timeline

Year 4

What are the costs of developing the

tools and delivering the training, and

what are the benefits?

NC Race To The Top Application

Project and state budget allocations
Evaluation data over time
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C. Data Systems to Support Instruction
C.3: Impact of Instructional Improvement Systems Evaluation Matrix

Evaluation Questions Data Sources Timeline

Implementation/Process

What is the evidence that the Quantitative and Qualitative: To be

components of the Instructional Surveys and interviews/focus groups collected

Improvement System are being used with networked database system both in pilot

as intended by those piloting and users’ (principals, teachers, parents) and full

initially implementing? implementat

ion stages

What do users perceive as the relative

strengths and weaknesses of the tools

(e.g., ease of use) and professional

development in supporting student

progress toward standards?

Outcomes

What is the impact of Statewide Quantitative: Experimental study of  Based on

professional development on the use the impact of the professional initiative

of the Instructional Improvement development on reading and math timeline

System on teachers and students? teachers’ proficient use of the (projected
system, changes in instructional for Year
practices and student engagement Three/Four)
and math achievement?

What unintended outcomes, if any, Quantitative and Qualitative: Based on

are associated with this project, and Surveys and interviews during initiative

how are they addressed (if piloting and full implementation timeline

identified)? phases

Cost-Benefit/Sustainability

What is the evidence that LEAs in the Surveys and interviews (random Year 4

state have developed the capacity to sample of LEAs and schools)

support their schools, including their Budget allocations

lowest-performing schools, in using Interviews (state staff)

data to improve instruction?

Are there sufficient financial and

human resources to continue support

in this area?

What are the costs of developing the Project and state budget allocations ~ Year 4

networked database and professional Evaluation data over time

development tools and what are the

benefits?
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D. Great Teachers and Leaders
D.2: Improving Teacher and Principal Effectiveness Based on Performance Evaluation

Matrix
Evaluation Questions Data Sources Timeline
Implementation/Process ... _ _
What are the measurable outcomes of ¢ Educator Evaluation results in Annually
the Teacher Evaluation Process (and sample LEAs

Principal Evaluation Process and how

do they vary across LEAs/schoolsin  « CEDARS data (student and teacher
the state? data)

How differentiated are the scores « Educator Evaluation results

(e.g., are they clustered at the top)?

How are the Educator Evaluation

results related to student achievement Annually
and other indicators of teacher and

principal quality?

How do teachers, principals, and « Quantitative and qualitative: Annually
LEA administrators perceive the Surveys and interviews (random

usefulness of the evaluation sample of teachers, principals, and

processes? How are results used to LEA staft)

make assignments, work with less
effective teachers and principals,

etc.?

Outcomes

Is there evidence of improved « CEDARS data (teacher data only) Trends over
retention rates for effective teachers « Educator Evaluation results time

and principals and increased leaving
rates for less effective teachers and
principals over the four years?

What unintended outcomes are * Quantitative and qualitative: Annually
reported relative to the Educator Surveys and interviews (random
Evaluation system? sample of teachers, principals, and
LEA staft)
Cost-Benefit/Sustainability
For the Teacher and Principal * Quantitative and qualitative: Years 3 and
evaluations, what is the evidence that Surveys and interviews (random 4
the ongoing training and support sample of LEA staff)

needed to continue will be available? State budget allocations
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D. Great Teachers and Leaders
D.3: Ensuring Equitable Distribution of Effective Teachers and Principals
Evaluation Matrix

Induction Program results in
improved retention and effectiveness
of the teachers involved?

State end-of-course student data and
other student achievement measures

Evaluation Questions Data Sources Timeline
Implementation/Process
Who trains in Regional Leadership » Project records Annually
Academies, and to what extent are
graduates placed and retained in high-
poverty/high-minority/low-
performing school settings?
NC Teacher Corps: How effective are + Quantitative and qualitative: Project ~ Years 2-4
the various strategies used in records, surveys, participant data,
recruiting, preparing, and supporting and interviews.
candidates from NC colleges and
universities to teach in rural LEAs
with low-achieving schools?
Induction Program: How effectiveis  « Quantitative and qualitative: Project  Years 2-4
each component in preparing the new records, surveys, participant data,
teachers to address the learning needs and interviews.
of their students?
Outcomes
Regional Leadership Academies: Do+ Quasi-experimental study Year 3
principals trained in an RLA lead comparing principals trained to
high-poverty, high-minority schools principals not trained in similar
toward higher achievement than do school settings
new principals in similar schools?
NC Teacher Corps: What proportion « CEDARSteacher data Year 4
of recruited teachers in targeted LEAs + Project records
remains after two or more years, and ¢  State end-of-course student data and
how does the retention rate and other student achievement measures
effectiveness compare to that of
teachers in the same LEAs who enter
via other routes?
Induction Program: Does the « CEDARS teacher data Years 2-4

To what extent are effective teachers
and principals and positive Teacher
Working Conditions more equitably
distributed across LEAs and schools
over time?

NC Race To The Top Application

CEDARS data (teacher data)

TEP and PEP results

Teacher Working Conditions Survey
State end-of-course student data and
other student achievement measures
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Cost-Benefit/Sustainability

What is the evidence that strategic « Quantitative and qualitative: Years 3 and
staffing efforts (providing Surveys and interviews with high 4
experienced, highly qualified staff poverty, low achieving school/LEA

where they are needed most) and leaders and their collaborative

targeted recruitment and training partners

initiatives for high-poverty schools « State and LEA budget allocations

will be maintained after the grant « State end-of-course student data and

ends? Are there sufficient financial other student achievement measures

and human resources to continue?
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D. Great Teachers and Leaders
D.S: Providing Effective Support to Teachers and Principals Evaluation Matrix

Evaluation Questions Data Sources Timeline
Implementation/Process
To what extent is the State Quantitative and qualitative: Annually
establishing a sustainable Surveys of state PDI staff, recruited
professional development Professional Development Leaders,
infrastructure (including a leadership and LEA PD staff and principals
cadre distributed in eight regional receiving services; interviews in
settings across the state, training of stratified random sample of LEAs;
Professional Development Leaders, artifact review.
conducting principal institutes, a
technology infrastructure, and regular
evaluations of the impact of
professional development activities)?
To what extent are state offerings
perceived as focused, strategic, and
coordinated by LEA staff?
Outcomes
To what extent have LEAs increased Qualitative: Review of professional ~ Annually
their capacity to coordinate and development action plans and
support professional development as interviews with staff in LEAs with
a result of R#t1 activities? low-performing schools
How effective are selected, highly Quantitative: Small experimental TBD
valued, state-provided professional studies comparing outcomes for
development programs in obtaining participants randomly assigned to
desired outcomes? participate/not participate
Cost-Benefit/Sustainability
What evidence is there that LEAs can + Quantitative and qualitative: Years 3 and

Surveys and interviews with random 4
sample of high poverty, low
achieving LEA/school staff

continue planning effectively for
professional development?

Are additional resources needed to
address unmet priorities?
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E2: Turning Around Lowest-Achieving Schools (TALAS)
Evaluation Matrix

Evaluation Questions Data Sources Timeline

Implementation/Process

How effectively implemented were the « Project records Annually
strategies and options available through the « Interviews/surveys
District and School Turnaround process? with targeted schools

and their LEAs
How many Anchor Schools for the STEM « Quantitative and As timeline
Schools Network were developed, in what qualitative: CEDARS  indicates
theme areas, and serving how many high- student data, project
poverty or other high-need students? records,

interviews/surveys

What types and levels of support for peer
schools did Anchor Schools provide?

Outcomes

Which strategies and options for the targeted  « Interviews/surveys of  Years 2, 3 and 4
turnaround schools were most and least principals/other key

effective, in terms of raising student stakeholders

achievement and other success indicators? « CEDARS student data

What percent of the schools that met the « CEDARS student data  Year 4

persistently lowest-achieving criterion (i.e.,
more than 50% of students’ test scores on
state assessment are below proficient) are well
above the 50% composite measure by SY

2013-14?

What unintended outcomes, if any, are * Interviews and other Annually
associated with this initiative? data sources
Cost-Benefit/Sustainability

What funds will sustain the Anchor Schools « Interviews Years 3 and 4
after RttT?

To what extent has capacity in the LEAs with « Interviews/surveys in Years 3 and 4
low-performing schools been established such targeted LEAs

that school performance, if improved, can be

maintained?
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NC Education Cloud Feasibility Report

1. Problem Definition and rationale
North Carolina districts are generally ill-equipped to manage production server infrastructure.

Server infrastructure is most often housed in facilities that lack sufficient space, power, and
cooling. Further, as district servers are typically located in school buildings that are frequented
by thousands of people on a daily basis, security exposure is high. Backup systems for power,
cooling, storage, and the like are essentially non-existent. Finally, districts have little luck
recruiting or retaining qualified information technology professionals trained in server
administration.

Recent advances in virtualization and cloud computing have led to competitive service provider
offerings of infrastructure as a service (IaaS). Amazon, AT&T, IBM, Microsoft and a number of
others have public cloud solutions that provide for both persistent (24x7x365) and on-demand
hosted infrastructure services. A comprehensive statewide migration to laaS would provide
equity of access to highly available services. By aggregating demand from across the K-12
enterprise and taking advantage of usage-based cloud offerings the state can realize dramatic cost
savings in infrastructure support.

While this set of circumstances is not unique to North Carolina, as a state we are in a unique
position to deploy a statewide education cloud solution. In order to successfully deploy
infrastructure as a service, each school must enjoy reliable, high-bandwidth, low-latency network
connectivity. Fortunately, the $22M annual recurring investment by the state of NC in the
School Connectivity Initiative provides exactly that.

2. Introduction and Objective

We propose the creation of the NC Education Cloud (NCEdCloud) to provide a highly reliable,
highly available, server infrastructure supporting the K-12 education enterprise statewide.
Specifically, we recommend a migration from LEA-hosted server infrastructure to cloud-hosted
infrastructure as a service. The primary objective of the NCEdCloud is to provide a world-class
IT infrastructure as a foundational component of the NC education enterprise. Moreover, the
NCEdCloud will provide for:

* Equity of access to compute and storage resources;

» Efficient scaling according to aggregate NC K-12 usage requirements;
* Consistently high availability, reliability and performance;

* A common infrastructure platform to support emerging data systems;
* Sustainable and predictable operational cost.
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Cloud Storage
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It is difficult to reconcile a sustainable RttT proposal that does not invest in a contemporary IT
infrastructure. Robust technology infrastructure will be required to support data-driven decision-
making, for the development of and access to online instructional resources, and to transition the
focus of district technical resources from infrastructure to users and instruction. Furthermore,
prudent one-time investments in technology infrastructure service platforms buy down long-term
IT costs, providing sustainable funding for new instructional and leadership programs that speak
directly to RttT guidelines.

3. Goals and Target Outcomes

In creating the NCEdCloud we aim to improve service reliability, increase efficiency, and
decrease long-term IT costs, while re-aligning local technical resources away from supporting
and managing infrastructure. As this recommendation is related to the deployment and support
of technology infrastructure, we make no claims related to educational outcomes. We do
however enumerate project outcomes here.

Increase IT reliability All servers hosted in data 99.9% server uptime
centers with reliable and
resilient power, cooling, and

network.

Data backed up and All Critical data recoverable
distributed across at least 2 according to backup/recovery
data centers SLA.
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All server infrastructure
secured physically and
logically

Monthly security audits of all
compute and storage
resources.

Increase IT efficiency

Leverage server virtualization
to deploy logical servers

Provide single server instances
to support common services
across LEAs

Automatically scale server and
storage resources to meet
demand.

80% utilization of

infrastructure resources

Decrease cost

Purchase infrastructure as a
service

Pay based on usage for all
non-persistent services

Shift power, cooling, backup
and the like to the cloud

Cut aggregate server
infrastructure costs in half

Increase number of LEA
technical staff supporting
instruction

Transition server hosting and
management to cloud
providers

Transition infrastructure
planning and provider
management to MCNC

Free up on average one
technical FTE per LEA

The target completion for the measurable goals outlined here is 36 months from the initiation of
the project. More granular interim milestones will be defined during the project planning

Process.

4. Key Elements, Roles and Partners
The NCEdCloud initiative is at its core an outsourcing program. The NCEdCloud program
transitions LEA server and storage infrastructure to commercial cloud providers and establishes
an NCEdCloud administrator to oversee the commercial providers and to manage the process of
moving services into and out of the cloud. The key elements of the program are:

* Planning

Cloud Deployment

Pilot Migrations

Statewide Migration
Measurement and Monitoring
Cloud Administration

NC Race To The Top Application
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The NC School Connectivity Initiative built the foundation for the NCEdCloud program both in
terms of providing network infrastructure to all LEAs and in terms of establishing a rigorous
project planning and deployment methodology. In the paragraphs that follow we summarize
cach of the program elements.

Planning
As with all IT initiatives the deployment of the NCEdCloud will require careful planning. The

planning team will comprise a group of infrastructure experts led by the Manager of
Connectivity Services at the NC Department of Public Instruction and supported by the MCNC
Client Network Engineering Group. The planning team will be tasked with developing an
implementation and operating plan for the NCEdCloud. The planning process will include an
onsite assessment of infrastructure and infrastructure support resources at each of the 115 NC
LEAs." Project planning will begin immediately upon funding of the proposal and will require
6-9 months to complete. The estimated cost of the planning is $1.65M.

Cloud Deployment

Upon completion of the planning process, the planning team will present the community-vetted
implementation and operating plan to the NC State Board of Education for review and approval.
Upon approval of the plan DPI will establish deployment support contracts with MCNC and
other state partners as specified in the plan. MCNC is the logical NCEdCloud administrator
given that the not-for-profit has served as the de facto education service provider in NC for over
two decades. MCNC operates the NC Research and Education Network (NCREN) that connects
all NC LEAs in a high-speed statewide education backbone that includes universities and tier one
network service providers. The initial execution elements will be related to building a
relationship with one or more commercial cloud providers. The cloud deployment phase will
likely require a competitive procurement process and as such the development of a request for
proposal. The data collected during the LEA infrastructure assessment will serve as the basis for
the scope of the cloud RFP in terms of types and numbers of server instances. MCNC will work
with the selected cloud provider(s) to roll out combination of reserved (persistent) and on-
demand server instances and storage resources to meet the aggregate needs of the NC K-12
education enterprise. As part of the rollout process MCNC will manage the development of any
middleware required to integrate the cloud with LEA directory, authorization, and authentication
systems”. We estimate that the cloud deployment phase will require 6 months and on the order
of $7.5M. Costs include deployment administration by MCNC, middleware development, and
one-time costs for initial server instantiation.

Pilot Migrations
In parallel with cloud deployment and based on the implementation plan DPI will orchestrate a
group of carefully selected pilot migrations of LEA and DPI infrastructure to the NCEdCloud.

! How do we address the 100 Charter Schools?

> MCNC has done some initial work on federated identity management that will prove useful
here.
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The pilots will include representative hardware platform types, persistent and on-demand
resource allocations, and services that extend across LEA boundaries. The primary goal of the
pilots is to validate planning assumptions and to fine-tune migration and steady-state support
processes. We estimate that pilot migrations will require 3 months and $1M. Costs include DPI
pilot administration, MCNC cloud administration, and one-time cloud provider migration fees.

Statewide Migration

With lessons learned from the pilot migrations, DPI will manage a 30-36 month statewide
migration of LEA server and storage infrastructure to the NCEdCloud. MCNC, as the
NCEdCloud administrator, will facilitate directory integration and network provisioning to
support the unique requirements of each infrastructure and service migration. In some cases
shared applications will be migrated to the cloud and users will be transitioned to the cloud
service together. In other cases individual resources will be turned up, tested, and transitioned on
an LEA-by-LEA basis. During the migration project it is also likely that new data systems
supporting innovation in instruction and leadership will be designed from the beginning as cloud
services. Existing LEA infrastructure arrangements, licensing agreements, and federal e-rate
guidelines, may impact the migration timeline and schedule. We estimate that the 30-36 month
statewide migration will cost $6M. Direct costs include DPI project management, MCNC cloud
administration, and cloud provider one-time migration fees.

Measurement and Monitoring

A significant benefit of procuring infrastructure-as-a-service is that the provider will be held to
account through a service level agreement (SLA) that specifies commitments related to service
availability, performance, and support responsiveness. The NC Education Cloud will be
instrumented for measurement and monitoring in order to manage to the SLA. Data collected
through this instrumentation will also be used to scale resource allocations for both new and
existing services. Finally, the NCEdCloud will also collect data related to user access. User
access data can inform assessment systems developed in support of core RttT proposals. MCNC
will coordinate instrumentation of the NCEdCloud with the cloud service provider during cloud
deployment and service migration, as appropriate. Instrumentation costs are included in
deployment and migration project budgets.

Cloud Administration

DPI will manage a contract with MCNC as the cloud administrator. DPI and MCNC will review
the details of the NCEdCloud service with the NC K-12 community at least annually to optimize
offerings, support opportunities for federal e-Rate support, and to add or remove cloud providers.
In order to provide for sustainability of the NCEdCloud moving forward DPI will expand the
existing Client Network Engineering support contract with MCNC by $500,000 per year to cover
LEA engineering support and will expand the existing NC Research and Education Network
contract with MCNC by $1.5M annually to cover cloud operations. MCNC may expand the
NCEdCloud offering to the broader K-20 public education community in NC. While it is beyond
the scope of this proposal it is worth noting that such expansion would benefit the K-12
community and MCNC is well positioned to facilitate such an expansion given their role as a
network services provider to K-20.
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5. Implementation Setting

We offer the NCEdCloud as a statewide implementation deployed as a partnership between the
Department of Public Instruction, MCNC, and the Local Education Agencies. By its very nature
the benefits of a cloud grow with the size of the cloud and as such we will seek opportunities to
expand the scope of the NCEdCloud to K-20. We anticipate developing partnerships with

industry cloud providers including AT&T, IBM, Amazon, Google, and Microsoft.

6. Implementation Plan
See Section 4 above.

7. Implementation Timeline
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0171172010 16:28 FAX 9199671050 PARMAIL

AFT, AFL-CIO

American Federation of Teachers / North C@_{olina

Dianne Jackson Donna Parke Thomas Brown Thomas Hefner

President Vice President Treasurer Secretary

January 8, 2010

Dear North Carolina Education Leaders,

As president of American Federation of Teachers/North Carolina, | am writing to
support North Carolina’s Race to the Top application. | believe that this grant
has the potential to greatly improve education for the children of North Carolina.

Our organization is fully supportive of the principles of Race to the Top, including
the focus on improving standards and assessments; building data systems;
recruiting, developing, and retaining high quality principals and teachers, and
turning around the lowest achieving schools. Of course, we also appreciate that
the U.S. Department of Education’s acknowledgement that in order for reforms to
succeed, they must be designed and developed with full partnership with
teachers. Thus, as a state federation president, | am happy to sign onto a MOU
that indicates that if North Carolina is awarded a Race to the Top grant, the

leadership of AFT/NC will collaborate in good faith with local superintendents to
develop and implement these initiatives.

Sincerely,

ST

NC Race To The Top Application  Section At @¥pendix 9

Dianne J. Jackson, PreSident
American Federation of Teachers/North Carolina

P.O. Box 5235 » Chapel Hill, NC 27514-5002
Phone (919) 933-7598 « Fax (919) 542-4922
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m 700 South Salisbury Street

PO. Box 27347
‘ Raleigh, NC 27611-7347
North‘ quofma [919) 832-3000 - 1-800-662-7924
Association of Educators

Wwww.neae.org

President

Sheri M. Strickland January 14, 2010

Vice President

Rodney Eliis Sr.

Exccative Director The Honor-able B_everly Perdue
Scott Anderson 20301 Mail Service Center
Associate Raleigh, NC 27699-0301

Executive Director
Dr. Kelvin L. Spragley
Depirty Dear Governor:
Executive Director
Dr. Richard Miller

As you know, the North Carolina Association of Educators (NCAE) has long fought to
improve the quality of public schools and the quality of teaching in the state of North
Carolina. We have embraced the collaborative effort in putting together the Race to

the Top (RTTT) grant application and the honest dialogue about how provisions in the
grant impact the classroom.

The NCAE believes that all education stakeholders should constantly be engaged in a
conversation about how we transform our public schools so that we are meeting the
needs of our citizenry and the demands of an interconnected global economy. We
believe that every child has value and that a child and a teacher are more than just a
test score. NCAE has long embraced the four key goals in Race to the Top; great
teachers and leaders, strong assessments, innovation in the classroom, and turning
around low performing schools. In order to truly transform our schools North

Carolina must continue to listen to the great educators across our state and to provide
them the tools they need to be successful.

The application process has been very collaborative and has included over 20 state
NCAE leaders and the engagement of over 100 local affiliate presidents. We are

encouraged by the guarantee that we will continue to be at the table as decision are
made.

The NCAE has long struggled with issues surrounding tying educator compensation to
test scores. We believe that viewing teacher performance only through the lens of a
test is unfair to both the student and the teacher. We appreciate the guarantee from
you and the State Board of Education that any proposed compensation system will

look at multiple measures and will continue to tie compensation to skills,
responsibilities, and education level.

We support your work to improve our public school system and with the promise of
continued collaboration we support the framework that is outlined in this grant.

Sincerely,
Sheri Strickland
NCAE President

NC Race To The Top Application
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January 11, 2010

The Honorable Beverly Perdue
Governor of North Carolina
20301 Mail Service Center
Raleigh, NC 27699-0301

Dear Govermnor Perdue;

On behalf of the North Carolina Association of School Administrators {(NCASA) and our 6,000
members who are leading the daily operations in our state’s 115 school districts, we are pleased to
continue our partnership with you as we embark upon a “Race to the Top” with our public schools

and work to bring our state some well deserved national acclaim and funding from the federal grant
program beaning that name.

Our organization shares your deep commitment to ensuring that North Carolina public schools excel
with the four priority goals that are a hallmark of our state’s Race to the Top (RttT) application:

» Raising achievement and closing gaps,

* Implementing a statewide longitudinal data system,

= Improving teacher and principal effectiveness, and

= Turning around our lowest-achieving schools.
We are convinced that North Carolina is uniquely qualified to succeed with each of these priorities
and to thereby be deemed as a Race to the Top recipient. Qur state’s unparalleled success includes,
but is not limited to, our history of innovation and progress in public schools, our centralized state
role in ensuring commitment to academic success in every community, our long-standing tradition
of state leaders who make public school progress a top priority, and the unquestionable strength of
the framework we already have in place for taking our schools and students to the next level.

We are pleased to offer our organization’s support for the goals and commitments of North
Carolina’s application for the Race to the Top funding, and we stand ready to assist you and other

state and local education leaders in meeting our state’s obligations to ensure that any RuT
investment in North Carolina will be a true success.

Again, we commend your ongoing commitment to strong and thriving public schools in North

Carolina, and we look forward to working with you as we continue our state’s “Race to the Top” in
educational excellence.

Sincerely,
) ,
J‘ﬁWZ’M BU end
Larry E. Price Bill McNeal
President

Executive Director

P.0. Box 27711 = Raleigh, NC 27611 Office: 919-828-1426 + Fax: 919-828-6099
http:/www.ncasa.net E-mail: info@ncasa.net
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North Carolina Association of Teacher Assistants
PO Box 893

Lewisville, NC 27023

Governor Bev Perdue
Office of the Governor
20301 Mail Service Center
Raleigh, NC 27699-0301

Dear Governor Perdue:

As President of the North Carolina Association of Teacher Assistants, I warit to express
NCATA’s support of North Carolina’s application for the federal Race to the Top funds.
We understand that the state is applying for a grant from the U.S. Department of

Education to improve the quality of education and increase student achievement for all
students.

We agree that Race to the Top will provide opportunities for important reforms in North
Carolina’s educational system that will lead to innovation and strengthen academic
growth. Teacher assistants are valuable members of our educational teams. We are
conscientious and dedicated educators who desire and deserve professional development
in order to better serve our students. Therefore, NCATA appreciates that the funding for

professional development will include professional development for teacher assistants as
well as for teachers and principals.

We recognize the importance of our state receiving the Race to the Top grant and
understand that this must be a collaborative effort. The North Carolina Association of
Teacher Assistants thanks you for your recognition of teacher assistants and our
organization. We are thankful to have been given the opportunity to be included in the
application process and look forward to being a part of the implementation phase as well.

Sincerely,

Ghctey Brvpea

Judy Barnes
President, North Carolina Association of Teacher Assistants
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NORTH CAROLINA COMMUNITY COLLEGE SYSTEM

R. SCOTT RALLS, Ph.D.

PRESIDENT

As AMANCE COMMUNITY COLLEGE

ASHEVILLE-BUNCOMBE TECHNICAL COMMUNITY

COUEGE
BEAIFORT COUNTY COMMUNITY COUEGE
BLADEN COMMUNITY COLIEGE
BLUE RIDGE COMMUNITY COLLEGE
BRUNSWICK COMMUNTY COLLEGE
CAIDWELL COMMUNITY COILEGE
& TECHNKCAL INSTITUTE
APE FEAR COMMUNITY COUEGE
TARTERET COMMUNITY COLLEGE
CATAWRA. VALLEY COMMUNITY COLLEGE
CENTRAL CARCUNA COMMUMITY COUEGE
CENTRAL PIEDIMONT COMMUNITY COLEGE
CEVELAND COMMUNITY COLIEGE
CCASTAL CARDUNA COMMUNITY COUEGE
COUEGE OF THE ALBEMARLE
CRAVEN COMMUNITY COLLEGE
DAVIDSON COUNTY COMMUNITY COLLEGE
DR A TECHNICAL COMMUNITY COLLEGE
EDGECOMBE COMMUNITY COUEGE
FAYETTEVILLE TECHMICAL COMMUNITY
COLEGE
FORSYTH TECHNICAL COMMUNITY COLLEGE
GASTON COLLEGE
GUILFORD TECHNICAL COMMUNITY COUEGE
HALFAX COMMIUNITY COLIEGE
HAYWOOD COMMUNITY COUEGE
ISOTHERMAL COMMUNITY COLLEGE
JAMES SPRUNT COMMUNITY COLLEGE
FOHRSTON COMMUNITY COLEGE
LENOIR COMUNITY COLLEGE
MARTIN COMMUNETY COLLEGE
MAYLAND COMMUNITY COLLEGE
MCEDOWELL TECHNICAL COMMUNITY COUEGE
MITCHELL COMMUNITY COLLEGE
MONTGOMERY COMMUNITY COLLEGE
NASH COMMUNITY COREGE
PAMUIKCO COMMUNITY COLEGE
PIEDMONT COMMUNITY COLLEGE
BT COMMUNITY COLLEGE
RANDOUPH COMMUNITY COUEGE
RICHMOND: COMMUNITY COLLEGE
ROANOKE-CHOWAN COMMUNITY COLLEGE
ROBESON COMMUNITY COLLEGE
ROCKINGHAM COMMUNITY COLLEGE
ROWAN-CABARRUS COMMUNITY COLLEGE
SAMPEOMN COMMUNITY COLLEGE
SANDHILLS COMMUNITY COLLEGE
SOUTH MEDMONT COMMUNITY COLLEGE
SOUTHEASTERN COMMUNITY COLLEGE
SOUTHWESTERN COMMUNITY COLLEGE
STANLY COMMUNTY COUFGE
SURRY COMMUNITY COUEGE
TRICOUNTY COMMUNITY COLLEGE
VANCE-GRANVILLE COMMUNITY COUEGE
WAKE TECHNICAL COMMUNITY COXUEGE
WIRYNE COMMUNITY COLLEGE
WESTERN PIEDMOINT COMMUNITY COLEGE
WIKES COMMUNITY CCHIEGE
WILSON COMMUNITY COULEGE

January 14, 2010

The Honorable Beverly Eaves Perdue
Governor, State of North Carolina
Office of the Governor

20301 Mail Service Center

Raleigh, North Carolina 27699-0301

Dear Governor Perdue:

On behalf of the North Carolina Community College System, I am more than
pleased to provide my support for the State’s application for federal tunding for
the Race to the Top initiative. Our 58 local colleges have been long standing
partners with the Department of Public Instruction and the University of North
Carolina System and that spirit of collaboration is stronger than ever as we work
towards your commitment to ensure that every child in this great State graduates

from high school with the necessary skills to succeed in a career, a two- or four-
year college, or in technical training.

You have laid out a bold and challenging call to action in your “Career and
College — Ready, Set, Go!” agenda, one which the Community College System
wholly embraces. We have begun a “SuccessNC” initiative that focuses upon
student access, program quality, and student success. Consistent with the Race
to the Top initiative, and in collaboration with our public education and higher
education partners, we will place a strengthened emphasis on students
graduating from high school ready to be successful. We will strengthen our
already strong association with high schools through our concurrent enrollment
and cooperative and innovative high schools; we will work with public schools
to implement student assessment and course alignment opportunities; we will
embrace common course standards that will focus upon students being ready for
college. That is an access issue, and one that should result in significantly
diminished requirements for remediation at the college level.

Further, program quality in community colleges will be a companion piece to
common core standards, which means that students are sufficiently prepared in
high school for the challenges of college-rigor work — work in college that leads
high school graduates to obtain marketable credentials.

MAILING ADDRESS: 5001 MAIL
Street Address: 200 West Jones Street ~

SERVICE CENTER ~ RALEIGH, NC 27699-5001
Raleigh, NC 27603 ~919-807-7100 ~ Fax 919-807-7164

NC Race To The Top Application ¥SeetionmAwitkppendiz,9 Page 41

AN EQUAL OPPORTUNITY EMPLOYER



The Honorable Beverly Eaves Perdue
Page 2
January 14, 2010

Finally, the ultimate prize in a race is to reach the goal

completion, leading to a career in one’s chosen field. High school graduates who arrive
prepared for college, who are challenged when they arrive with program quality, and who
leave college with a meaningful college credential that has market value, will reach their

goal of employability in a career that enables them to support themselves and their
family.

, that of successful student

Governor, what you have proposed in the Race to the Top,
high school students in Career and College Ready,
Community College System is headed. As the sea
have our shoulder to the wheel with you, the Depa
University of North Carolina System to break do
the success of high school students.

along with your focus upon
is exactly where the North Carolina
m in seamless education, we already
rtment of Public Instruction and the

wn silos and put ourselves to work for

As such, I am joined by the community college family in strongly supporting the Race to
the Top application that you are submitting.

With highest regards, [ am

Sincerely,

1O,

R. Scott Ralls
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Barton College
Wilson

Belmant Abbey College
Belmont

Bennett College for Women
Greenshoro

Brevard College
Brevard

Cabarrus College of Health Sciences

Loncord

Campbell University
Buies Creek

Catawba College
Salisbury

Chowan University
Murfreesboro

Davidson College
Davidson

Duke University
Lurham

Elen University
Efon

Gardner-Webb University
Boiling Springs

Greensbore College
Greensbore

Guilford College
Greenshoro

High Point University
High roint

Jehnson C. Smith University

Charlotte

Lees-McRae College
Banner Elk

Leneir-Rhyne University
Hickory

Livingstone College
Salisbury

Louishurg College
Louisburg

Mars Hill College
Mars Hilt

Meredith College
Raleigh

Methodist University
Favettevitle

Montreat College
Montreat

Mount Olive College
Mount Olive

N.C. Weslevan College
Rocky Mount

Peace College
Raleigh

Pleiffer University
Misenheimer

Queens University of Charlotie

Charlotte

5t Andrews Presbyterian College

Laurinburg

3aint Augustine’s College
Raleigh

Salem College
Winston-Salem

Shaw University
Raleigh

Wake Forest University
Winston-Salem

Warren Wilson College
Asheviile

Wingate University
Wingate

530 N. Blount Street

RaceTo T

th Carolina

PENDENT

5 & Universities

jaliss!

A. Hope Williams
President

January 15, 2010

The Honorable Beverly Eaves Perdue
Governor, State of North Carolina
Office of the Governor

20301 Mail Service Center

Raleigh, NC 27699-0301

Dear Governor:

North Carolina Independent Colleges and Universities (NCICU) and the 36
individual private colleges and universities across the state are proud to endorse
the excellent collaborative work that has been done to produce an outstanding
application for Race to the Top funds. Other members of the NCICU staff and I
have participated as a part of the working group that developed the various
components of this proposal. Two of the most important areas in higher
education are teacher education and development and longitudinal data system.

All 35 four year private colleges and universities have teacher education programs

and are committed to working with the state to strengthen these programs to

produce even more effective teachers. In addition, individual campuses provide

professional development that is so important in keeping veteran teachers up to
date in areas such as technology. These campuses look forward to increasing
professional development opportunities through the Race to the Top funding.

The proposal for the longitudinal data system for North Carolina has been
developed in concert with the 3 public sectors of education, NCICU and the
Employment Security Commission. Representatives of each sector havé worked
together closely to recommend the system with a common identifier other than a
Social Security number and ways for foltowing students throughout their
educational careers and into the work force. The information provided by the
system will be a great resource for North Carolina policymakers as they strive to
continue to improve education opportunities for the citizens of North Carolina.

NCICU applauds you and the members of your staff who have worked so long
and so hard in collaboration with all sectors of education and members of the
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The Honorable Beverly Eaves Perdue
January 15, 2010
Page Two

business community to develop a Race to the Top proposal that the entire state
can work together to implement. NCICU and L, specifically, stand ready, as

always, to work with you on this proposal and to produce more teachers and
better educated students in our great state.

Sincerely,

WM—
A. Hope Williams

AHW/ghh
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North Carolina Kyle R. Robertson, President
P ’ H’ 3301 Glenwood Avenue, Raleigh, NC 27612
(919) 787-0534, (800) 255-0417 (NC)
everychild. onevoice, Fax: (919) 787-0569, www.ncpta.org
E-mail: office@uncpta.org

January 13, 2010

The Honorable Beverly Perdue
Governor of North Carolina
20301 Mail Service Center
Raleigh, NC 27699-0301

Dear Governor Perdue:

North Carolina PTA is pleased to support the goals of North Carolina's application for
Race to the Top funding. We believe the goals of this application and your education

agenda for the state of North Carolina align perfectly with PTA's vision of “making every
child’s potential a reality.”

| want to thank you for including North Carolina PTA (representing parents and
caregivers of NC) in the application process. Parent involvement is key to student

success, and we hope to continue to be involved in the implementation of the Race to
the Top goals.

We look forward to working with you and other education leaders and organizations as
we all strive to make sure that every child in North Carolina receives a quality education
in a safe environment with highly qualified teachers and the technology and tools
necessary to be successful in their educational endeavors and in life.

Sincerely,

A’@& £ b Ttz

Mrs. Kyle R. Robertson
NCPTA President
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North Carolina Principals & Assistant Principals Association
CAPITAL BANK PLAZA + 333 FAYETTEVILLE STREET » SUITE 1410
P.0. BOX 27711 » RALEIGH, NORTH CAROLINA + 27611
email: info@ncpapa.net  1-800-766-1632
website: www.ncpapa.org Fax: 919-828-6099

- January 14, 2010

Governor Bev Perdue
Office of the Governor
20301 Mail Service Center
Raleigh, NC 27699-0301

Dear Honorable Governor Perdue,

The North Carolina Principals and Assistant Principals’ Association is pleased to
express its full support for our state’s Race to the Top grant proposal. We are
especially supportive of your ongoing commitment to the professional development

of our state’s principals and your systemic, innovative and comprehensive approach
to improving student results.

We are optimistic about the future of education in our great state under your
leadership. North Carolina’s educational vision, guided by a history of highly
enlightened leadership, is in direct alignment to the vision and mission of our
professional association. We commend you for involving us throughout the
development of our state’s Race to the Top proposal. You have called upon our
association to help build and respond to the basic premises of the proposal, and you
have gone above and beyond to assure us that we will be involved in developing the
implementation details of potentially controversial issues such as those affecting

teacher evaluations. We applaud you and your leadership team for their sincere and
deliberate efforts to engage all stakeholders.

Our professional association stands ready to work in concert with our state’s
educational community to realize North Carolina’s Race to the Top goals.

Vi

Shirley B. €rince] Ed.D.
NCPAPA Ex ve Director

Sincerely,

N Q “United to Serve Children”
ATIONAL ASSOQOCIATION
or SECONDARY SCHOOL
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NORTH CARDLINA SCHOOL

PuBLIC EDUCATION: NORTH CAROLINA’S BEST INVESTMENT

EDWIN E. DUNLAP, JR., PH.D.
Executive Director

January 8, 2010

The Honorable Beverly Perdue
Governor of North Carolina

20301 Mail Service Center

Raleigh, North Carolina 27699-0301

Dear Governor Perdue:

On behalf of the North Carolina School Boards Association (NCSBA) and its 115
member school boards, I am pleased to endorse North Carolina’s proposal for Race
to the Top funding. The development of this proposal was accomplished due to a

successful collaboration between education interest groups and the various offices
of state government.

I want to fully acknowledge and express my thanks to you and your leadership in
setting the stage for the public engagement activities that enabled this application to
go forward. The development team consistently engaged and encouraged
participation from NCSBA and individual school board members, administrators,

teachers, and parents. The environment for this project’s development was made
possible because of your strong executive leadership.

What began as a healthy exchange of ideas evolved into a powerful framework for
taking our schools forward into the future. The exhaustive work and bold new ideas

reflected in North Carolina’s proposal give me every confidence that we are
definitely on the right track.

Please know that you can count on my total support as we move forward.

Sincerely,

G iy~

Edwin Dunlap, Jr., Ph.D.

Dr. Christine Fitch, 1996-97 ¢c; Board of Directors

NC Race To The Top Application

P.0. Box 97877 @ Raleigh, NC 27624-7877 @ (919) 747.6679 Office ® (919) 8414020 Fax ® edunlap@ncsba.org
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119 Brevard Road Phone: (828) 236-9441
Asheville, NC 28806 Fax: (828)236-09442

May 18,2010

The Honorable Beverly Eaves Perdue
Governor of North Carolina

Office of the Governor

20301 Mail Service Center

Raleigh, North Carolina 27699-0301

Dear Governor Perdue:

On behalf of Francine Delany New School for Children, we are pleased to support our
State’s application for federal Race to the Top funding. We believe our vision and goals
reflect those in this forward thinking document.

At Francine Delany New School for Children we strive to incorporate innovative
teaching methods in order to help each child reach the potential of becoming a successful
and engaged citizen.

Thank you for your continued support and attention to educating North Carolina’s young
people. '

Sincerely,
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May 20, 2010

Dr. June S§t. Clair Atkinson

State Superintendent of Public Instruction
NC Education Building

301 North Wilmington Street

6301 Mail Service Center

Raleigh, NC 27699-6301

Dear Dr. Atkinson:

We are pleased with the opportunity to express our strong support for North Carolina’s
application for the Race to the Top grant with the Uniled Staics Department of Education.
The provision of these prant dollars will allow North Carolina to further acoelerate its efforts
to improve schools and to ensure access to high quality learning for all children.

Our charter school is excited to be a part of the significant progress the State has made in
public education and we look forward to participating in the Race 1o the Top project.

Again, thank you for the opportunity to support this very important project. We look forward
to a positive outcome from your proposal on behalf of the Public Schools of North Carolina.

Sincerely,

B ok P R A o W, 21
Dr. Derrick Boone, Sr., Board President Lori W. Hill, Principal
ForsythAcademy Forsyth Academy
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May 20, 2010

Dr. June 8t. Clair Atkinson

State Superintendent of Public Instruction
NC Education Building

301 North Wilmington Street

6301 Mail Service Center

Raleigh, NC 27699-6301

Dear Dr. Atkinson:

We are pleased with the opportunity to express our strong support for North Carolina’s
application for the Race to the Top grant with the United States Department of Education.
The provision of these grant dollars will allow North Carolina to further accelerate its efforts
to improve schools and to ensure access to high quality learning for all children.

Our charter school is excited to be a part of the significant progress the State has made in
public education and we look forward to participating in the Race to the Top project.

Again, thank you for the opportunity to support this very important project. We look forward
10 a positive outcome from your proposal on behalf of the Public Schools of North Carolina.

Sincerely,

NRdy SEN /ngﬁﬁ-{’
Rudy Binder, Board President Rudy Swofford, Principal
Greensboro Academy Greensboro Academy
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May 20, 2010

Dr. June St. Clair Atkinson

State Superintendent of Public Instruction
NC Education Building

301 North Wilmington Street

6301 Mail Service Center

Raleigh, NC 27699-6301

Dear Dr. Atkinson:

We are pleased with the opportunity to express our strong support for North Carolina’s
application for the Race to the Top grant with the United States Department of Education.
The provision of these grant dollars will allow North Carolina to firther accelerate its efforts
to improve schools and to ensure access to high quality learning for all children.

Our charter school is excited 1o be a part of the significant progress the State has made in
public education and we look forward to participating in the Race to the Top project.

Apgain, thank you for the opportunity to support this very important project. We look forward
to a positive outcome from your proposal on behalf of the Public Schools of North Carolina.

Sincerely,
‘f %
; ’E’ ; L
Paulette Jones Leaven, Board President Michael Stack, Principal
PreEminent Charter School PreEminent Charter School
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May 20, 2010

Dr. June St. Clair Atkinson

State Superintendent of Public Instruction
NC Education Building

301 North Wilmington Street

6301 Mail Service Center

Raleigh, NC 27699-6301

Dear Dr. Atkinson:

We are pleased with the opportunity to express our strong support for North Carolina’s
application for the Race to the Top grant with the United States Department of Education.
The provision of these grant dollars will allow North Carolina to further accelerate its efforts
to improve schools and o ensure access to high quality leaming for all children.

Our charter school is excited to be a part of the significant progress the State has made in
public education and we look forward to participating in the Race to the Top project.

Again, thank you for the opportunity to support this very important project. We look forward
to a positive outcome from your proposal on behalf of the Public Schools of North Carolina.

Sincerely,
Ted H. Bxggers, Jr., Board President Christy L. Morrin, Principal
Queen’s Grant Community School Queen’s Grant Community School
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May 20, 2010

Dr. June St. Clair Atkinson

State Superintendent of Public Instruction
NC Education Building

301 North Wilmington Street

6301 Mail Service Center

Raleigh, NC 27699-6301

Dear Dr. Atkinson:

We are pleased with the opportunity to express our strong support for North Carolina’s
application for the Race to the Top grant with the United States Department of Education.
The provision of these grant dollars will allow North Carolina to further accelerate its efforts
to improve schools and to ensure access to high quality learning for all children.

Our charter school is excited to be a part of the significant progress the Stare has made in
public education and we look forward to participating in the Race to the Top project.

Again, thank you for the opportunity to support this very important project. We look forward
to a positive outcome from your proposal on behalf of the Public Schools of North Carolina.

Sincerely,

Elizabeth Gnatek-Morey, Board President Terri L. Gullick, Principal
Research Triangle Charter Academy Research Triangle Charter Academy
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3012-D Lansing Drive Winston-Salem, NC 27105
Phone: (336) 744-7138 Fax: (336) 744-1538

Website: www.geschools.org
Email: qualityeducation@geschools.org

May 19, 2010

Governor Beverly Perdue
Office of the Governor
20301 Mail Service Center
Raleigh, NC 27699-0301

Dear Govemor Perdue:

Quality Education Academy, a North Carolina Charter School since 1997, supports the State of
North Carolina’s application for the Race to the Top grant.

Our school recognizes the value of the following objectives aimed in the proposal:

(a) Increasing student achievement in (at 2 minimum) reading/language arts and mathematics
(b) Decreasing achievement gaps between subgroups in reading/language arts and mathematics
(c) Increasing high school graduation rates and

(d) Increasing college enrollment and increasing the number of students who complete at least
a year’s worth of college credit that is applicable to a degree within two years of enrollment in
an institution of higher education.

Quality Education Academy, a small but effective k-12 charter school, has a student population
of 290 students, of which 80% receive free/reduced lunch, 80% African American and 20%
Latino. Our school operates a school-wide Title 1 program. Academically, we are proud that
our school ranks as a “high growth” school and is not in “school improvement” status. A
disproportion number of minorities, just like the faces we see every day in our school, are
failing in school at an alarming rate. Obviously, these poor and minority families are at the
highest risk of failure in school, and in life. As a nation, we must be proactive in our quest to
keep our children in school, out of prisons, safe from abuse, and in the main stream of
productive American citizenship.

We have worked with the NC Department of Public Instruction over 12 years and are
impressed with their ability to set goals and achieve them consistently.

We look forward with great enthusiasm to the great achievements that our students will make
with the implementation of this grant.

Si urs,
Simeh S. Johnson
Chief Executive Officer
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Clover ga tder Sehool

A FREE PUELIC DHARTER SLHOOL

May 19, 2010

To: Vanessa Jeter
Director of Communications
North Carolina Department of Public Instruction

RE: RTIT

Please allow this letter to serve as hearty support of our state’s application
for the Race to the Top. As a state charter school, we feel that through a
combination of innovation and state support, our students will gain the
necessary skills to highly function in the 21* century. We also believe a
connection must exist between innovation and the services and resources
provided by our state department of education. This partnership is the
ingredient to make innovation work to our students’ advantages.

North Carolina has a history of success in making educational progress. Our
state is serious about accountability and student success. Our charter school
views the RTTT as the necessary next step to keep us pointed in the right
direction.

Thank you for your serious consideration.
_ Respectfully, -
@»Q‘é 7
Dr. David Pugh

Director, Clover Garden School
Burlington, N.C. 27217

2454 ALTAMARAW-UNION RIDGE ROAD ® BURLINGTON, NODRTH CARDLING 27217
PHONG. 226-586-9440
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@l 1irATTHY START ACADEMY

May 18, 2010

Dr. June St. Clalr Atkinson, Superintendent
North Carolina Department of Public Instruction
6301 Mail Service Center

Raleigh, NC 27693-6301

Dear Dr, Atkinson:

As we move to instlil higher levels of academic rigor into the instructional activities available to the
students in our schools, it is encouraging that we are seeking funds to support the expansion of those

instructional activities, At Mealthy Start Academy, we have supported your expansion efforts. The
Department, through its consultants, has stressed the application of relevant experiences for students and
communicated the need to continue developing and adopting instructional programs that stress academic

rigor.

During the past school year, the faculty and staff, along with the parents and members of our
communlty, have been excited about the academic successes achieved at the Academy. We have éxpanded
technology offerings for the students, purchased new textbooks, upgraded our pacing guides, conducted in-
house professional development activities and explored various methods of differentiated instructional
activities for our students. Our efforts have been driven by the North Carclina Standard Course of Studles,
and we have recelved support and encouragement from members of the staff at the Department.

With leadership from the Department and your personal encouragement, the faculty and staff at the
Academy, along with the students, parents and community welcome future opportunities to exparid upon
our recent academic successes, The Department, and you, have challenged us to establish high
expectations for students, as well as develop and adopt instructional programs that prepare our students
for personal successes in life beyond the schaol house.

Given that the Department of Public instruction and you are striving to provide resources that halp
schools expand world-class instructional experiences for students across North Carolina, | offer support on
behalf of Healthy Start Academy for the State’s application for funding through the Race to the Top feders]
funding program.

if | can provide information, or respond to guestions, please contact me. Thank you,
Sincerely;
TN T
ames 1. McCormick
Principal
Ce: Board of Directors, Healthy Start Academy

RO7 West Chapel Hill Srroer, Durham NC 27701 PHONE [919)956-5500  FAX 91906889027 WEB healthystartseademycom
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Children’s Village Academy
701 North Adkin Street
Kinston, NC 28501

Tﬂou: 252.939.1958 Fax: 252.939.1168

May 17, 2010

Attn: June St. Clair Atkinson, State Superintendent
of Public Instruction

6330 Mail Service Center

Raleigh, NC 27699-6330

Dear Ms. Atkinson:

On the behalf of The Children’s Village Academy 54A Board of Directors, we like to
acknowledge our support for the North Carolina’s Race to the Top application. Due to fact,
charters are in great need of this grant to ensure quality education to our future youth.

The Children’s Village Academy (CVA) is a small charter school currently K-8® grade serving
167 students in rural Lenoir County, Kinston with 95% free and reduced student population. In
addition, our school is eligible for Title I funds in the 2010-2011 school year too, Qur mission is
to establish & mode] learning institution for the advancement of outstanding academic
performance among children at risk for failure. Our primary goal is to provide a positive learning
environment, which will produce students who are well grounded in their psycho-social and
cultural well-being, and who are known for their upstanding moral fiber, citizenship, and passion
for learning.

CVA is one of very few schools in Lenoir County, at any grade level, that has consistently made
AYP since NCLB was enacted in 2002. Most schools in the county have never made AYP,
including the city's only public school. The North Carolina’ Race to the Top grant application
will help all schools improve the quality of education statewide for North Carolina.

. |

Finange Officer
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KiIPP3Gaston College Our mission continues at
Preparatory RIPP Pride High School

Leadership. Excellence. integrity. Community. Humility.

May 20, 2010

Vanessa.Jeter
Director of Communications and Information

919 807 3481 Fax
DPI

Gaston College Preparatory KIPP Pride High Charter Schoel is extremely supportive of North Carolina’s
Race to the Top application.

Susan Goertemiller

Gaston College Preparatory
KIPP Pride High

CO0

KIPP Gaston College Preparatory 320 Plessant HIll 1 R Tel. 252-308-010§ Emall: info@pridehioh.or
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State of North Carolina
Office of the Lieutenant Governor

WALTER H. DALTON 20401 MAIlL SERVICE CENTER
LIEUTENANT GOVERNOR RALRIGH, NC 27699-0401
It.gov@nc.gov

TELEPHONE: (919) 733-7350
January 14, 2010

The Honorable Beverly Perdue
Governor, State of North Carolina
20301 Mail Service Center
Raleigh, NC 27699-0301

Dear Governor Perdue,

It is with great pleasure that I endorse and lend my support to North Carolina’s Race to the Top proposal to
strengthen our public schools. With this effort, you join a line of great education governors who have made
North Carolina a national leader in educational reform. Ibelieve the proposal you have so skillfully assembled

will strengthen a system of public education that already has come a long way toward delivering a sound
education to all of its public school students.

I am particularly pleased with the commitment in this proposal to reducing the dropout rate, enhancing science,
technology, engineering and math education, and turning around our lowest-performing schools. All of these
efforts are going to help prepare our young people more fully for 21* Century jobs.

As you know, 1 am a strong believer in early college high schools that enable our young people to earn an
advanced technical degree at an accelerated pace or get a head start on their four-year college degree. I was
pleased to see this concept recognized and supported in the state’s proposal. I also wholeheartedly support
efforts to close the achievement gap, support teachers in our hard to staff rural schools and improve the state’s
ability to recognize and reward excellent teaching and leadership. Iam pleased to see that all of these

objectives are advanced in our state’s Race to the Top proposal, and I'm confident that if funded, this endeavor

will be of benefit to North Carolina citizens for many years to come. Please let me know if there is anything I
can do to help advance this proposal.

Most Sincerely,

Fpraz

Walter Dalton
Lieutenant Governor

1&%‘ Race To The Top Apiphivation3 10 Seetiosy dund ppemdin 2 Ficu, NC 27601
FAX: 919.733-6595
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NORTH CAROLINA GENERAL ASSEMBLY
PRESIDENT PRO TEMPORE
SENATOR MARC BASNIGHT
RALEIGH 27601-2808

January 13,2010

The Honorable Beverly Perdue
Governor of North Carolina
20301 Mail Service Center
Raleigh, NC 27699-0301

Dear Governor Perdue:

As President Pro Tempore of the North Carolina Senate, I am writing to express my full support
for North Carolina’s Race to the Top application. As you know, improving educational and
economic opportunities for the people of our state has been a top prionity for the Senate. I am
certain that this grant will greatly enrich the education of every child in North Carolina, and will

better prepare our students to succeed in college and the workplace, and enhance our ability to
compete in the global economy.

The General Assembly remains unwavering in our dedication to funding public education in

North Carolina, and Race to the Top will provide North Carolina with further framework to
move our schools forward into the 21 century.

I join you in the commitment to North Carolina’s development of an innovative and
comprehensive approach to improving education through Race to the Top initiatives.

Sincerely yours,

Y

Ztrse oog bl

Marc Basnight
President Pro Tempore

or DRI Lo A BBLSRE R SRR AL ARSI Pase 0

A 27601-2808 «» TEL (219} 733-6854 FAX%QIQ) 733-8740



Dffice of the Speaker

North Qarolina House of Representatices

Raleigh 27601 - 1096

January 15, 2010
JoE HACKNEY

SPEAKER

The Honorable Beverly Perdue
Govemor, State of North Carolina
20301 Mail Service Center

Raleigh, North Carolina 27699-0301

Dear Governor Perdue;

On behalf of the North Carolina House of Representatives, [ am pleased to offer enthusiastic support for
our State’s application for federal Race to the Top funding.

Education has, for years, been a top priority in the North Carolina House of Representatives. In our current
weak economy, education is even more important because jobs are at a premium and employers have a
greater pool of workers from which to choose. While our smaller budget in 2009 prevented us from
investing more this year than we had in previous years, we were still able to address many important issues.
Providing our children with a world class education is the best way to build a strong economy that will be
sustainable in the long term, so we worked diligently this year to pass legislation that will improve the
quality of education across the state, keep our children safe at school, and decrease the dropout rate.

You and I know that North Carolina has been a national leader in education. We were one of the first states
to adopt an accountability model that provides student performance data. This data has allowed educators
and policy makers to make smart decisions about where to focus dollars and attention in order to improve
classroom instruction and teacher performance in every school and every school system. The North
Carolina Dropout Prevention grants, now in their third year, have funneled $35 million to comrmunity
stakeholders, education agencies, and school systems to increase our high school graduation rate. We have

the most teachers who are nationally board certified. And The University of North Carolina and the State
Community College System are proven partners with our public schools.

North Carolina’s application for Race fo the Top funding will enable us to move to the next level by taking
bold, innovative steps so that all of our children, no matter where they five or what their circumstances, will

complete high school and be well-prepared to enter 21* Century careers or further their education.

Thank you for your passionate commitment to public education in North Carolina. I look forward to

continuing to work with you in this endeavor.
) %&Z

Joe Hackney ’

JH:erf
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HOWARD E. MANNING, JR.
SUPERIOR COURT JUDGE
WAKE COUNTY COURTHOUSE

P.O. Box 351
RALEIGH, N.C. 27602
(919)792-4955 (direct)

(919)792-4951 (f

January 12, 2010

Honorable Beverly Perdue
Governor

State of North Carolina
State Capitol

Raleigh, North Carolina

Re: North Carolina Race to the Top Application

Dear Governor Perdue;

Thank you for giving me the opportunity to review the proposed North Carolina
Race to the Top Application. | have read all 167 pages minus the appendices
with a view towards measuring the comprehensive reform agenda set forth in the
application against the requirements of the Leandro decision and the North
Carolina Constitution’s guarantee that each child in North Carolina be provided

with the equal opportunity to obtain a sound basic education as hereafter set
forth:

The North Carolina Supreme Court's decisions in Leandro I (346 N.C. 336) on
July 24, 1997 and Leandro #f (358 N.C. 605) on July 30, 2004, set in stone, once
and for all, the following tenets relating to the Constitutional guarantee to each
child of the right to an equal opportunity to obtain a sound basic education:

FIRST: We conclude that Article |, Section 16 and Article IX, Section 2 of the

North Carolina Constitution combine to guarantee every child of this state an
opportunity to receive a sound basic education i i

purposes of our Constitution, a ‘sound basic education’ i
the student with at least:

changing society;
2. sufficient fundamental knowledge of geography, history and basic
economic and political systems to enable the student to make

i i Page 62
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informed choices with regard to issues that affect the student
Personally or affect the student’s community, state and nation;

3. sufficient academic and vocational skills to enable the student to
successfully engage in post-secondary education and training; and

4. sufficient academic and vocational skills to enable the student to
compete on an equal basis with others in further formal education or

gainful employment in contemporary society..” emphasis added;
(Leandro I p. 347)...... :

SECOND: Article |, Section 15 and Article X, Section 2 of the North Carolina
Constitution, as interpreted by Leandro, guarantee to each and every child the
right to an equal opportunity to obtain a sound basic education requires that each

child be afforded the opportunity to attend a public school which has the following
educational resources, at a minimum:

First, that every classroom be staffed with a competent, certified,
well-trained teacher who is teaching the standard course of study by
implementing effective - educational methods that provide
differentiated, individualized instruction, assessment and
remediation to the students in that classroom.

Second, that every school be led by a well-trained competent
Principal with the leadership skills and the ability to hire and retain
competent, certified and well-trained teachers who can implement an
effective and cost-effective instructional program that meets the
needs of at-risk children so that they can have the equal opportunity

to obtain a sound basic education by achieving grade level or above
academic performan_ce.

Third, that every schoot be provided, in the most cost effective
manner, the resources necessary to support the effective
instructional program within that school so that the educational
needs of all children, including at-risk children, to have the equal
opportunity to obtain a sound basic education, can be met.

THIRD: The State of North Carolina is ultimately responsible for ensuring that
the foregoing minimum educational opportunities are available for each and
every child in the public schools of North Carolina regardless of where the
children are located and the failure of a local school district (LEA) to provide the
foregoing minimal educational assets to its children does not diminish or
relieve the State of North Carolina of its ultimate responsibility for ensuring
every child have the equal opportunity to obtain a sound basic education.

FOURTH: That in school distficts (LEAs) where children are not being provided

with the equal opportunity to obtain a sound basic education, the State must
assume responsibility for, and correct, those educational methods and practices
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that contribute to the failure

to provide children with a constitutionally —
conforming education.

FIFTH: That when the State assesses and implements plans to correct
educational obligations in the face of a constitutional defi
particular school, the solution proposed must ensure co

classrooms, competent principals in schools and adequate resources to support

the instructional and Support programs in that school so as to be Leandro
compliant.

The North Carolina Race to the Top Application contains, in my opinion, an
excellent, comprehensive plan, that if effectively implemented in its entirety, can

bring about substantial educational benefits to North Carolina’s children,
including those at-risk

Without re-inventing the wheel. | am particularly impressed with the Race to the
Top Application’s reform areas and guidelines that are focused on:

1. 21" Century curriculum standards.

2. Emphasis and insistence on the universal use of formative, diagnostic,
benchmark and Summative assessments and data to drive instruction.

3. The implementation, already in process in North Carolina, of new
professional standards and evaluation for tea
which will ultimately be tied to accountability for student performance.

4. Utilization of 21* Century data systems statewide

5. Utilization of technology and evaluations which will improve teaching,
individuat learning by children, policy decisions, and evaluations.

6. Emphasis on improving teacher quaiity, teacher education and thereby
improving student achievement for children.

7. Emphasis on improving low performing schoois whether they are urban or
suburban schools by increasing the quality of teaching and the quality of

leadership in those schools — which is a problem that | am having to deal
with on an on-going basis.

Hovoel D

Howard E. Manning, Jr. 2

i i Pagep4
NC Race To The Top Application  Section A: Appendix 9 gePp



1t 033S Edre .

T Rdd/e

l/\C\deO(Jv]
5 -pOLK-f{\7

CHIEF JUSTICE BURLEY B. MITCHELL, JR. (Ret’d)
State of North Carolina
4301 City of Oaks Wynd
Raleigh, NC 27612

January 5, 2010
Governor Beverly E. Perdue
20301 Mail Service Cener RECEIVED
Raleigh, NC 27699-0301 J AN 07700
Dear Governor Perdue: Fenns AT IR EpATT

Our state 1s poised to make major strides as a result of your proposal to the U.S. Departrent of
Education Race to the Top initiative. As the Chairman of the NC New Schools Project, our state’s
leading secondary school innovation intermediary, I am honored to lend my support to this far reaching
effort. During the past six months more than a hundred leaders have participated in the development of an
integrated set of strategies that will simultaneously strengthen the capacity of teachers and principals

while also building upon North Carolina’s early success with school innovation especially in communities
and schools serving high needs students.

Over the past six years as the NC New Schools Project has collaborated with the Office of the
Governor and the State Board of Education to establish one of the country’s leading secondary school
imnovation and early college high school initiatives. The creation of these schools provides more than
ample evidence that building a stronger corps of administrators and teachers is essential for our state to
realize high levels of achievement in every community. Further, the use of data and technology for

enhanced school accountability and to almost surgically align new approaches to professional
development with targeted needs is unprecedented.

Your Race to the Top proposal accomplishes these significant steps and much more. We are
especially gratified to see how the proposal will accelerate the next phase of secondary school mnnovation
with an enhanced emphasis on economic and workforce development in those communities with great

need. The NC New Schools Project stands ready to support you in moving this effort forward with great
enthusiasm. Thank you.

NC Néw Schools Project, Inc.
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DUKE UNIVERSITY MEDICAL CENTER & HEALTH SYSTEM

Victor J. Dzau, MLD.
Changellor far Heaith Affairs, Duke University
President and Chief Executive Officar, Duke University Health System

December 22, 2009

Govemnor Beverly Eaves Perdue
Office of the Governor

20301 Mail Service Center
Raleigh, NC 27699-0301

Dear Gove?ofﬁardue:

Duke Medicinc is a proud partner in cfforts to transform secondary education in Notth
Carolina and your Race to the Top proposal offers promise for accelerating progress in every
corner of the state. As a global leader for quality healthcare, Duke Medicine recognizes the
vital importance of human capital development to quality healthcare gnd quality education.
The Race to the Top proposal will build a powerful new pipeline for teacher and adminjstrator
quality based upon data and effective school-based prefessional development as part of a
comprehensive approach to creating highly effective schools in every community.

Duke Medicine is proud to partner with you and your education agenda. For five years we
have been involved with the Durham Public Schools’ City of Medicine Academy (CMA).
Duke Medicine has funded scholarships for students who have graduated from the academy
and enrolled in a four-year college. OQur faculty and staff are volunteering at the academy. It
was my pleasure to work with the Durham County and Durham Public Schools to provide
land lacated on the campus of Durham Regional Hospital for the building of a new high
school that will house the CMA. This location will afford a greater opportunity for the
students to have internships at the hospital and for staff to spend time at the school. We are
proud that twelve of the students had internships at our hospitals this past summer. The North
Carolina New Schools Project will enhance the CMA’s goals to educate and train a guality
health care workforce. The school will have the opportunity to incorporate leading STEM
practices, including the National Academy of Engineers “Grand Challenges” initiative, which
will support the creation of health- themed secondary schools across the state. In coming
years a robust network of health and life sciences schools in each of the state’s economic
devclopment regions will be connected to higher education, medical centers, research
organizations, and other health related indusiries. These schools will also benefit from your

DUMC 3701 » Durham, NC 27700 » tel (319) 684-2255 » fax (913} 621-7020 = victordiau@duke.edu
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considerable leadership for

internet connectivity to ensure that every teacher and student wiil
have access to the best avai

lable curricutum and peer support.

The Race to the Top proposal will facilitate a broad range of school quality and STEM-related
initiatives that will all intersect with your agenda for e

conomic development. The proposal
will ultimately create jobs and a new generation of entrepreneurs fully prepared to lead in the
years to come.

On behalif of Duke Medicine,

1 am pleased to join in endorsing your Race to the Top proposal
and to assist with advaneing s

chool innovation in North Carolina.

Sincerely,

A

Victor J. Dzay, M.D.

Eﬂ}'m‘dm&& /

Cc: MaryAnn Black
Tony Habit (CMA)
Hank Hurd (DPS)
Elizabeth Shearer (CMA)

. . 67
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Constituent Universities
Appalachianr State
University

East Carolina
University

Elizabeth City
State University

Fayetteviile State
University

North Carolina
Agricultural and
Technical State
University

North Carolina
Central University

North Carolina
State University
at Raleigh

University of
North Carolina
at Asheville

University of
North Carolina
at Chapel Hill

University of
North Carolina
al Charlotte

University of
North Carolina
at Greensboro

Universily of
North Carolina
at Pembroke

University of
North Carolina
al Wilmington

Iniversity of
North Carvlina
School of the Arts

Weslern Carolina
University

Winston-Salem
State Universily

Conxtituent High School
North Carolina
Schoaol of Science
and Mathematics

icati
An Equal (,ppl'}{l%@ace To The Top Application

AflirMmative Aclion Enmpioyer

The University of North Carolina

POST OFFICE BOX 2688, CHAPEL HILL, NC 27515-2688

ERSKINE B. BOWLES, President

Telephone; (919) 962-1000 FAX: (819) 843-9695
Frmail: ebowles@northearolina.edu

January 14, 2010

The Honorable Beverly E. Perdue
Governor, State of North Carolina
Office of the Governor

20301 Mail Service Center
Raleigh, North Carolina 27699-0301

Dear Governor Perdye:

On behaif of the 17-campus University of North Carolina, I am writing to offer
my enthusiastic support of North Carolina’s application for federal funding
under the Race to the Top Initiative. I assure

you that the University and each
of its campuses stand ready to be full partners in achieving the ambitious goals
you have set out for public education in North Carolina.
Throughout my tenure as UNC Pre
all it possibly can to improve and
convinced that nothing is more i

sident, [ have insisted that our University do
strengthen our public schools. Iremain
mportant to North Carolina’s social and
economic future. In classrooms all across the state, for example, we have a

crying need for more and better teachers. We also have a chronic need for better
prepared principals and superintendents. We have accepted this as our
responsibility and are determined to be an active part of the solution.

While we have made strides in
focus on high
is critical that
make informe
When I arrive
showing how
achievement i
education sec

producing more classroom teachers-—with a
-need areas such as math, science, and middle-grades education—it
we have better longitudinal data and the analytical tools needed to
d choices about how to strategically invest scarce resources.

d as UNC president, I was surprised to learn that there was no data
individual teachers or teacher education programs impact student
n our schools. While we had voluminous data in each of our

tors, it was difficult to track and correlate across systems.

In cooperation with the NC Department of Public Instruction, UNC is now
conducting a major longitudinal study to identify teacher education programs
and best practices that produce classroom teachers who improve student
achievement, differentiated by elementary, middle, and high school. We are
already using the early findings of that work to bring about improvements in our
15 teacher education programs and are embarking on companion research to
identify those programs that produce school leaders who have the greatest
impact on teacher and student achievement. As you know, we were an
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enthusiastic participant in a recent federal grant proposal to support the development of a
broader North Car

olina B-20+ Statewide Longitudinal Data System. I am convinced that
both of these collaborative research efforts are absolutely

long-term goals for our public schools.

In closing, please know that the University fully supports North Carolina’s participation
in the national Common Core State Standards Initiative. We pledge to do our part to help

Sincgtely,

Erskine Bowles

i i Page 69
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Golden LEAF

FOUNDATION

{LONG-TERM ECONOMIC ADVANCEMENT FOUNDATION)

JESSIE THOMAS BUNN

DAN GERLACH
CHAIRMAN OF THE BOARD January 14, 2010 PRESIDENT

‘The Honorable Beverly Perdue
Governor, State of North Caroling
20301 Mail Service Center
Raleigh, NC 27699-301

Dear Governor Perdue:

The Golden LEAF Foundation is pleased to show our support through this endorsement for
North Carolina’s Race to the Top proposal. We are pleased to have participated in the process used to

craft North Carolina’s proposal and feel it builds on several innovative efforts undestaken by the State,
including the NC Learning Technology Initiative.

Please share our appreciation to the many folks and organizations that contributed to the effort
over the past 9 months, especially those that did much of the heavy lifting like the staff of NC State
University’s Friday Institute for Educational Innovation. The development team consistently offered
opportunities for participation in the process and input into the design of the document from a broad

group of stakeholders. We greatly appreciate the level of engagement offered to Golden LEAF and
other organizations working to improve education here in NC.

The proposal draws on innovative practices that we feel are important to the creation of a 21
Century skilled workforce critical to sustaining and growing economically competitive communities
across our great state, especially in rural areas that are of great interest to the foundation. Golden
LEAF is also pleased that the work proposed in the Race to the Top application is an extension of our

investment of more than $10 million to support the development of effective models for deploying
technology to students and teachers through the One-to-One initiative.

Thank you for the strong leadership you displayed in assembling such a strong and diverse
team of leaders to speathead the effort. We look forward to working with you to carry out thls and
other efforts to produce a globally competitive workforce to drive economic growth.

With kindest regards,
DB bty
Lt -
Dan Gertach Mark Sorrells
President Senjor Vice President

301 NORTH WINSTEAD AVENUE » ROCKY MOUNT, NC 27804 » (252) 442-7474 » (888) 684-8404 » FAX (252) 442-7404
www.goldenleaf.org ¢ Email: info@goldenleaf.org
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JAMES B. HUNT, UR.

GOVERNOR OF NORTH CAROULINA
1977-1985 1993-200 1

January 14, 2010

The Honorable Beverly Eaves Perdue
Governor of North Carolina

Office of the Governor

20301 Mail Service Center

Raleigh, NC 27699-0301

Re: North Carolina Race to the Top Proposal

Dear Governor Perdue:

I'have gone through our North Carolina Race to the Top (RHT)
proposal and endorse it enthusiastically!

The document you have prepared has big and determined plans for

North Carolina to achieve our goals in all four areas. You have said that we

intend to be the first state to adopt the common core standards. Our Plan has a

strong, practical approach to increasing teacher and principal effectiveness
and we are committed to see that our underperforming schools get better
teaching. After several years of planning, we will finally now have an
effective data system that js €asy {o use by teachers, principals,
superintendents and public policy makers and we will use it to increase
student learning, including relating teacher and principal compensation to
student achievement. And, you have in our Plan a strong commitment to turn

i i Page 71
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The Honorable Beverly Eaves Perdue

January 14, 2010
Page 2

around low-performing schools led by the Chairman of our State Board of
Education himself,

i Page 72
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Cynthia G. Marshall  Suite 800 T: 915 835-1267
at&t President 150 Fayetteville St. Mali F: 919 835 1653

AT&T North Carolina Raleigh, NC 27601-1395 cynthia.marshall @att.com

January 13,2010

The Honorable Beverly Perdue
Governor of North Carolina
20301 Mail Service Center
Raleigh, NC 27699-0301

Dear Governor Perdue:

AT&T haslong had a strong and unwav
improve education, opening doors of o
achieve academic and personal succes
lasting and life-changing benefits of e
leadership and look forward to conti
Race to the Top initiative.

ering commitment to supporting efforts to
pportunity for all students and helping them

s. We share your belief in young people and in the
ducation. We have been excited by your vision and
nuing to partner with you and your team in the

The four priority goal areas covered b
elements to the education reform and
predecessors have cham
North Carolina has look

y the Race to the Top application are foundational
improvement initiatives which you and your
pioned. It was encouraging to see that indicators to which

ed will now be benchmarks on the nationa] stage.

At AT&T, we believe that investing in a well-educated workforce may be the single most
important thing we can do to help America remain the leader in a digital, global
economy. There is no better way to impact a community than through the education of
its children. That is why we launched AT&T Aspire, a philanthropic program to help
strengthen student success and workforce readiness, connecting the dots between what
students learn in school and the skills they need in the workplace. It is why we have
adopted a Charlotte Elementary school where nearly 100% of the students were below
the poverty line and where our employees, alongside Communities in Schools, are
helping build a culture of learning and academic excellence. It is why we work with

your administration in sponsoring the AT&T Teacher of the Year program and why we
Support many other initiatives around the state,

Of all the states which will submit funding applications,
and exciting opportunity for the Race to the Top program. You are the most recent in a
long line of visionary North Carolina leaders, including former Governor Jim Hunt and
former UNC President Bill Friday. We have a track record of “out-of-the-box” thinking
leading to innovative programs such as the New Schools Project. We have exceptional
teachers and administrators. And we are committed to public-private partnerships that
bring together the public and private sectors to address issues, implement solutions
and positively impact the lives of a]| citizens.
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Governor, on behalf of AT&T North Carolina, I am pleased to assure you of our support
for the goals and commitments of North Carolina’s application for the Race to the Top
funding. We want to help ensure that Race to the Top investment in North Carolina is a
success and we are ready to assist you in bringing that about. We believe you are right
on track and are providing precisely the policy our state needs now.

As you have heard me say in many settings, I firmly believe we must consider every

child “at risk,” for they are “at risk” of achieving something great. That is why I hope

that North Carolina will not think of this opportunity simply as Race to the Top, but
instead think of it as the Race to the Top... and BEYOND!

Thank you for your leadershi
This is a tremendous oppo
students to a new level. W
we are set - let’s go.

p and your dedication to education reform and excellence.
rtunity to take North Carolina’s education processes and our
€ are anxious to be with you on the journey. We are ready -

Sincerely,

It

Cynthia G. Marshall

i i 74
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North Carolina
Chamber

A forca for husiness.

nc~

January 14, 2010

Honorable Beverly M. Perdue.
Governor

State of North Carolina

20301 Mail Service Center
Raleigh, NC 27699

Dear Governor Perdue:

The organized business community’s long-standing commitment to education in North

Carolina has played a critical role in making our state among the best places in the
world in which to do business.

On behalf of our leadership, the North Carolina Chamber is proud io endorse our state’s
application to be considered for the ‘RACE TO THE TOP’ funding program.

In these difficult and challenging times, investing in our future has never been more

important.
Sincerely,
S. is Eberi
President & CEO
SLE/cab
ncchamber.net | p> 919-836.1400
701 Corporate Centar Drive P> 919.836-1425
Suite 400
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Osas

January 14, 2010

The Honorable Beverly Perdue
Governor

State of North Carolina

20301 Mail Service Center
Raleigh, NC 27699

Dear Governor Perdue:

Congratulations on putting together a solid Race to the Top application for North Carolina. You and the

many team members who have worked on this project are to be commended for producing a document
that outlines a strong plan to address the Fund'’s four reform goals.

| offer my enthusiastic support for this proposal, because | believe the application’s programs will
prepare our students for college, work, and success in the 21* century. Having an educated citizenry is

the key to a prosperous economy, and the programs you propose will help to provide the workforce we
need.

North Carolina has a long and proud history of making education a priority. This application builds upon
that strong history by leveraging current reform efforts and proposing new models for teaching and
learning with a 21" century delivery system. 1am especially impressed with your success in bringing
together an unprecedented number of foundations, businesses, education organizations and
government entities to support our schoocls. Because of this broad-based support, your proposal
describes a strong, sustainable plan for 21* century education throughout the state.

As you know, | am passionate about excellence in K-12 education and the power that technology brings
to the classroom. | believe North Carelina’s economy is at a significant crossroad, and our destiny is
inextricably linked to the guality of cur workforce. To remain competitive in the global economy, we
must engage students with technology, increase our high school graduation rates and graduate students

prepared to compete globally. | believe your proposal has the potential to bring us much closer to these
essential goals.

The programs in the Race to the Top application will lay the groundwork for exciting possibilities
afforded by the “!nvesting in Innovation Fund”. As North Carolina moves forward with this application

process, please let me know how SAS and other businesses in North Carolina can ensure the success of
these efforts.

Sincerel
6Jk " o)

SAS INSTITUTE INC. WORLD HEADQUARTERS SAS CAMPUS DRIVE CARY, NC 27513 USBA
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One day, all children in this nation will have the opportunity to attain an excellent education.

TEACHFORAMERICA

May 24, 2010

William C. Harrison, EdD

Chairman

North Carolina State Board of Education
6302 Mail Service Center

Raleigh, NC 27699

Dear Dr. Harrison:

Thank you for including Teach For America in North Caralina's Race to the Top proposal. We look
forward to being a part of North Carolina’s plans to increase the number of exceptional teachers and
leaders in our state’s highest-need urban and rural public schools.

The partnership between Teach For America and the state of North Carolina began in 1990, when the first
cohort of Teach For America corps members was placed in the rural northeastern region of the state,
Since then, we have recruited, trained, and supported over 1500 teachers for Charlotte, Durham, and
northeastern North Carolina. Over 500 Teach For America alumni are currently working from every
sector to ensure students in North Carolina have access to an excellent education.

If Race to the Top funding is awarded to the state of North Carolina, Teach For America will work in
collaboration with the state to increase the number of corps members teaching in Durham, Charlotte,
and northeastern North Carolina, and therefore the number of leaders working to effect systemic change
in our educational system. We are grateful for this opportunity and look forward to our expanded work
together.

Sincerely,
(o A ot i ok —
Erin Swanson Oschwald Tim Hurley
Executive Director Executive Director
Teach For America - Eastern North Carolina Teach For America - Charlotte

AN AMERICORPS PROGRAM

324 Blackwell Street, Bay 11, Suite 1160 = Durham, NC 27701 « p919.597.7200 F919.597.7272 « www.teachforamerica.crg
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LEADERSHIP
ACADEMY

Because School Leadership Matters

44-02 23" Street
2" floor, Suite 206
Long Island City, NY 11101

January 12, 2010

William C. Harrison, Ed.D.

Chairman

North Carolina State Board of Education
6302 Mail Service Center

Raleigh, NC 27699-6302

Dear Dr. Harrison,

Thank you for including the NYC Leadership Academy in North Carolina’s Race to the Top
proposal. We strongly support, and look forward to being part of, North Carolina’s plan to
accelerate school improvement and increase student access to high quality learning
opportunities. In particular, we look forward to working closely with North Carolina as it
develops its new Regional Leadership Academies, which will recruit, prepare, and retain school
leaders, particularly for historically low achieving schools.

Founded as a key component of New York City’s Children First education reforms, the NYC
Leadership Academy is an independent nonprofit organization that prepares aspiring school
leaders to turn around low-performing schools and offers current school leaders competency-
based coaching to build their capacities to lead school improvement efforts. Like North
Carolina, we see school leadership as a critical lever for improving students’ academic
performance and closing the achievement gap.

Since 2003, our Aspiring Principals Program (APP) has graduated 392 educators committed to
closing the achievement gap through service in New York City’s lowest performing schools.
Today, 90% of APP graduates are New York City principals, assistant principals, program
directors and district administrators. Recently, NYU's Institute for Education and Social Policy
conducted the first independent evaluation of APP and found a positive program effect in
elementary and middle school students’ English Language Arts gains. We also coach and
support new and experienced New York City public school principals and our coaching
programs have reached more than half of the district’s 1600+ principals.

We also work with school districts and states on a wide variety of school leadership projects
and, as you know, have previously collaborated with North Carolina on a school leadership
strategy project, shared our lessons learned at the Public School Forum of North Carolina and
hosted visiting colleagues from North Carolina interested in observing our work firsthand. We
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look forward to continue this collaboration by providing customized consulting, training and
program and curricular design support to help launch North Carolina’s Regional Leadership
Academies.

Sincerely,

Executive Vice President
NYC Leadership Academy
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To Whom it May Concern:

As teacher leaders in the state of North Carolina, we support our state’s goal of
preparing all students to graduate from high school being college and career ready. In
addition, we recognize that North Carolina is on the forefront in reference to many
education initiatives including, but not limited to, aligned educator evaluation
instruments, the Accountability and Curriculum Reform Effort (ACRE), and our efforts
in turning around the lowest achieving schools.

Therefore, as Regional and State Teachers of the Year and Milken Educators, we
enthusiastically support North Carolina’s application for the Race to the Top Grant. We
are excited about the possibilities that these funds will afford our students and the impact
this type of support will have on student achievement in our state.

Do not hesitate to contact us if you would like further evidence of our support for
our Superintendent, Dr. June Atkinson, and our Department of Public Instruction as we
work diligently in North Carolina to make a difference in the lives of children.

Sincerely,

Cindi Rigsbee Jessica Garner

08-09 North Carolina Teacher of the Year 09-10 North Carolina Teacher of the Year
Gravelly Hill Middle School Porter Ridge High School

Orange County Schools Union County Schools

Martha Anderson Paige Elliott

09-10 Sandhills/South Central Region Teacher of the Year (8-09 North Central Region Teacher of the Year
Washington Street Elementary Fuquay-Varina High School

Richmond County Schools ] Wake County Schools

Nicole Murray Trisha Muse

09-10 Southeast Regional Teacher of the Year 08-09 Sandhills/South Central Region Teacher of the Year
James Kenan School of Engineering Page Street Elementary

Duplin County Schools Montgomery County Schools

Ruth Ann Parker

Renee Peoples

08-09 Southeast Region Teacher of the Year 08-09 West Region Teacher of the Year

Clinton High School West Elementary
Clinton City Schools Swain County Schools
Janice Raper Sonya Rinchart

08-09 Northwest Region Teacher of the Year

08-09 Northeast Region Teacher of the Year
Hurley Elementary School

John Holmes High School
Rowan-Salisbury Schools Edenton-Chowan Public Schools
Robert Turner Bernard Waugh
09-10 Northwest Region Teacher of the Year 08-09 Southwest Region Teacher of the Year
Grandview Middle School Kannapolis Intermediate School
Hickory Public Schools Kannapelis City Schools
Bryan Holley Cynthia Rudolph
2008 Milken Educator 2009 Milken Educator

Corinth Holder Elementary School

Hopewell High School
Johnston County Schools

Charlotie Mecklenburg Schools
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Summary of NAEP results for North Carolina

Assessment Average Scale Score H Achievement Level

'
'

National ' At or Above At or Above At
'

State Public H Basic Proficient Advanced
—_ —mmmmek — — J —
Subject Grade Year Avg.  SE Avg. SE t Pt SE Pct. SE Pet. SE

Mathematics 4

1992 213 (1.1 219 (0.8) V50 (1.6) 13 (0.8) 1 (0.3)

2007 284 (1.1) 280 (03) 73 (1.4) 34 (1.3) 8 (0.9
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Summary of NAEP results for North Carolina, cont.

Assessment Average Scale Score H Achievement Level
'
'
National ' At or Above At or Above At
'
State Public H Basic Proficient Advanced
———— - ———— ———— J. ————
Subject Grade Avg.  SE Avg. SE t Pet SE Pct. Pet.
Reading 4
8

NC Race To The Top Application

Section A: Appendix 10
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Summary of NAEP results for North Carolina, cont.

Assessment Average Scale Score E Achievement Level
National E At or Above At or Above At
'
State Pulzli_c_ ) H B ?fﬁc L Proﬂcien_t_ . A(_izz:n_ced
Subject Crade Avg.  SE Avg. Pt SE Pet. SE pet.  SE

Science’ 4
8

1996' 147 (12) 148 (0.9) V56 (1.5) 24 (1.4) 2 0.3)
Writing® 4
8

! Accommodations were not permitted for this assessment.
* See below for State Policy and Practice for Participation in NAEP Testing
3 NAEP has not produced inclusion/exclusion rates for SD and ELL student groups for the science and writing tests; these rates were added only recently to reports for 2009.

1 Reporting standards not met.

1 Not applicable.

— Not available.

Note: Standard Errors (SE) are shown in parentheses.

Note: Black includes African American, Hispanic includes Latino, Pacific Islander includes Native Hawaiian, and American Indian includes Alaska Native. Race categories exclude

Hispanic origin unless specified. The NAEP Mathematics scale ranges from 0 to 500. Some apparent differences between estimates may not be statistically significant.

SOURCE: U.S. Department of Education, Institute of Education Sciences, National Center for Education Statistics, National Assessment of Educational Progress (NAEP)
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Summary of NAEP results for North Carolina, cont.

Assessment
. White-Black . . white- | Asian/ Pacific 1 White-Asian
Male Female ‘White Black Gap Hispanic Hispanic Gap Island Gap
Subject Grade  Year Avg. SE Avg. SE Avg. SE Avg. SE Avg. SE Avg. SE

Mathematics 4
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Summary of NAEP results for North Carolina, cont.

Assessment
. White-Black . . white- | Asian/ Pacific 1 White-Asian
Male Female ‘White Black Gap Hispanic Hispanic Gap Island Gap
Subject Grade  Year Avg. SE Avg. SE Avg. SE Avg. SE Avg. SE Avg. SE
Reading 4
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Summary of NAEP results for North Carolina, cont.

Assessment
. White-Black . . white- | Asian/ Pacific | White-ast
Male Female ‘White Black (f e Hispanic a6 o
Sap Hispanic Gap Island Gap
Avg. SE Avg. SE Avg. SE Avg. SE Avg. SE Avg. SE

Science’

1996'

Writing’ 4

' Accommodations were not permitted for this asscssment.
?Sce below for State Policy and Practice for Participation in NAEP Testing

 NAEP has not produced inclusion/cxclusion rates for SD and ELL student groups for the science and writing tests; these rates were added only recently to reports for 2009

+ Reporting standards not met.

+ Not applicablc.

— Not availablc.

Note: Standard Errors (SE) are shown in parentheses.

Note: Black includes African American, Hispanic includes Latino, Pacific Islander includes Native Hawaiian, and American Indian includes Alaska Native. Race categories exclude

Hispanic origin unless specified. The NAEP Muthematics scale ranges from 0 to 500. Some apparent differences between estimates may not be stutistically significant.

SOURCE: U.S. Department of Education, Institutc of Education Scicnces, National Center for Education Statistics, National Asscssment of Educational Progress (NAEP)
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Summary of NAEP results for North Carolina, cont.
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Summary of NAEP results for North Carolina, cont.
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Summary of NAEP results for North Carolina, cont.
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' Accommodations were not permitted for this asscssment.
?Sce below for State Policy and Practice for Participation in NAEP Testing

 NAEP has not produced inclusion/cxclusion rates for SD and ELL student groups for the science and writing tests; these rates were added only recently to reports for 2009
+ Reporting standards not met.

+ Not applicablc.

— Not availablc.

Note: Standard Errors (SE) are shown in parentheses.

Note: Black includes African American, Hispanic includes Latino, Pacific Islander includes Native Hawaiian, and American Indian includes Alaska Native. Race categories exclude

Hispanic origin unless specified. The NAEP Muthematics scale ranges from 0 to 500. Some apparent differences between estimates may not be stutistically significant.

SOURCE: U.S. Department of Education, Institutc of Education Scicnces, National Center for Education Statistics, National Asscssment of Educational Progress (NAEP)
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Adequate Yearly Progress Performance Gaps

White- White- White- White- ‘White-
Year Reading Grades 3-8 Black Gap Hispanic Gap Asian Gap Amerlnd Gap Other Gap
2002-03 Percent Proficient (At or Above Grade Level) 17.9% 22.5% 4.1% 14.2% 3.2%
2003-04 Percent Proficient (At or Above Grade Level) 16.9% 18.4% 2.3% 13.2% 3.1%
2004-05 Percent Proficient (At or Above Grade Level) 16,5% 17.9% 1.9% 13.0% 4.0%
2005-06! Percent Proficient (At or Above Grade Level) 16.1% 17.5% 0.7% 14.7% 3.6%
Percent Proficient with Growth 15.5% 16.1% 0.3% 13.9% 3.3%
2006-07' Percent Proficient (At or Above Grade Level) 15.6% 16.1% 0.4% 13.3% 4.1%
e e et SR S D e e e e e e e e e ..
2007-08' Percent Proficient (At or Above Grade Level)  33.1% 30.0% 1.0% 29.6% 11.0% New Standards Introduced
Percent Proficient with Growth 32.3% 28.4% 0.6% 28.6% 10.4%
2008 09! Percent Proficient (At or Above Grade Level) 303% 27.4% 1.9% 27.1% 9.6%
Percent Proficient with Growth 26.7% 22.3% 1.3% 23.9% 7.5%
White- White- White- White- White-
Year Mathematics Grades 3-8 Black Gap Hispanic Gap Asian Gap Amerlnd Gap Other Gap
2002-03 Percent Proficient (At or Above Grade Level) 15.4% 14.4% 0.1% 10.5% 2.1%
2003-04 Percent Proficient (At or Above Grade Level) 14.3% 10.5% -1.2% 8.8% 2.5%
R L e i e ek ) - B L i s
2005-06! Percent Proficient (At or Above Grade Level) 32.6% 21.6% -6.9% 26.1% 10.6% New Standards Introduced
Percent Proficient with Growth 31.5% 19.6% -7.1% 25.0% 10.0%
2006 07! Percent Proficient (At or Above Grade Level) 31.3% 20.4% -6.6% 24.1% 10.7%
Percent Proficient with Growth 28.7% 17.5% -6.5% 21.8% 9.2%
2007-08! Percent Proficient (At or Above Grade Level) 29.7% 18.7% -5.8% 23.2% 10.2%
Percent Proficient with Growth 26.9% 15.9% -5.8% 20.9% 8.8%
2008-09! Percent Proficient (At or Above Grade Level) 23.9% 13.7% -3.0% 18.5% 7.6%
Percent Proficient with Growth 20,5% 10.8% -3.2% 15.7% 6.0%

1 In 2006, the US Department of Education approved a North Carolina proposal to include students who are on a growth trajectory to be proficient

within a four-year period of time in the total number proficient: http://www.ncpublicschools.org/newsroom/news/2005-06/20060517
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Adequate Yearly Progress Performance Gaps, cont.

White- White- White- White- White-
Year Reading Grade 10 Black Gap Hispanic Gap Asian Gap Amerlnd Gap Other Gap

2002-03 Percent Proficient (At or Above Grade Level) 31.7% 29.8% 8.6% 25.8% 1.1%
2003-04 Percent Proficient (At or Above Grade Level) 29.8% 30.3% 6.0% 28.3% 6.9%
2004-05 Percent Proficient (At or Above Grade Level) 27.0% 30.2% 5.3% 28.9% 4.8%
2005-06! Percent Proficient (At or Above Grade Level) 24.5% 26.8% 2.0% 28.7% 3.5%
Percent Proficient with Growth 24.5% 26.8% 2.0% 28.7% 3.5%
2006-07' Percent Proficient (At or Above Grade Level) 22.6% 24.3% 0.5% 26.1% 1.3%
iSSacninnEmraE LEeRR e Ee=c: e B ns = N
2007-08! Percent Proficient (At or Above Grade Level) 28.4% 25.1% 2.6% 28.5% 5.0% New Standards Introduced
Percent Proficient with Growth 28.4% 25.1% 2.6% 28.5% 5.0%
2008 09! Percent Proficient (At or Above Grade Level) 273% 25.9% 23% 28 4% 5.1%
Percent Proficient with Growth 27.3% 25.9% 2.3% 28.4% 5.1%
White- White- White- White- White-
Year Mathematics Grade 10 Black Gap Hispanic Gap Asian Gap Amerlnd Gap Other Gap

2002-03 Percent Proficient (At or Above Grade Level)

2003-04 Percent Proficient (At or Above Grade Level)
2004-05 Percent Proficient (At or Above Grade Level)
2005-06! Percent Proficient (At or Above Grade Level)

Percent Proficient with Growth
2006 07!

Percent Proficient (At or Above Grade Level) ()

25.1%

Percent Proficient with Growth
2008-09! Percent Proficient (At or Above Grade Level) 18.5% 5.9%
Percent Proficient with Growth 18.5% 5.9%

1 In 2006, the US Department of Education approved a North Carolina proposal to include students who are on a growth trajectory to be proficient

within a four-year period of time in the total number proficient: http://www.ncpublicschools.org/newsroom/news/2005-06/20060517
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The Council of Chief State School Officers and
The Natlonal Governars Association Center for Best Practices

Common Core Standards
Memorandum of Agicement

Purpose. This document commits states (o a state-led process ‘that will draw on evidence and lead 1o
development and adoption of a common core of state standerds (common core) in English language aris
and mathematics for grades K-12. These standards will be aligned with college and work expectations,
include rigorous content and skills, and be intemationally benchmarked. The intent is that these standards
will be aligned to state assessment and clagsroom praclice. The second phase of this initiative will be the

deveIOpmen! of common assessments aligned 10 the core standards developed through this process,

Background. Qur state education leaders are committed to ensuring all students graduate from high
e schoo! ready for college, work, and success iy the global economy and society, State standards provide a
key foundation to drive this reform, Today, however, state standards differ significantly in terms of the
increrental content and skills expected of students.

Over the last several years, many individual states have made great strides in devetoping high-quality
standards and sssessments. These offorts provide a strong foundatiou for further action. For example, a
majority of siates (35) have joined the American Diploma Project (ADP) and have worked individually to
align their state standards with college and work expectaiions. Of the 15 sfates that have completed this
wark, studles show significant similarities in core standards across the states. States also have made
progress through initiatives to upgrade standards and assessments, for example, the New England
Common Assessment Prograrn, :

Benefits to States, The time is right for a state-led, nation-wide effort to establish a common core of
standards that raises the bar for all students, This initiative presents a significant opportunity to aceelerate
and drive education reform tosward the goal of ensuring that all children graduate from high school roady
for college, work, and competing in the global economy and society. With the adoption of this common
core, participating states will be able to:

A r!l‘m%ﬂremr,wau}m,—mtnw—genml Public expectations for students;

Align textbooks, digital media, and curricula to the intemationelly benchmarked standards,;

Ensure professional development to educators is based on identified need and best practices;

Develop and implement an assessment System to measure student performance against the

common ¢ore; and

* Evaluate policy changes needed to help students and educators mest the common core standards
and “end-of-high-sehool” expectations,

* o s

An important tenet of this work will be to increase the rigor and relevance of state standards across all
participating states; therefore, no state will see a decrease in the level of student expectations that exist in

—.their urrent state standardg, - .o .. ...

Process and Structure

- Common Core State-Based Leadership. The Council of Chief State School Officers (CCS8Q)
and the National Govemnors Association Center for Best Practices (NGA Cener) shall assume

i i Page 92
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As such, these organizations will facilitate a state-led process to develop commion core standards
in English language arts and mathematics that are: '

- Fewer, clearer, and higher, 1o best drive effective policy and practice;
- __Aligned with college and work expectations, so that all students are prepared for success
T T 7T Tupon graduating from high school; o
- Inclusive of rigorous content and.application-of knowledge throu gir high-ider skills, 56—
T  that all students are prepared for (he 31* century;
- Intemationally benchmarked, so hat all Students are. prepared for succeeding in our
global economy and society! and

Research and evidence-based, -

« National Validation Committee. CCSS0 and the NGA Center wil create an expert validation
group that will serve a several purposes, including validating end-of-course expectations,
providing leadership for the development of K-12 standards, and certifying state adoption of the
comrmon core standards, The group will be comptised of national and international experts on

standards. The national validation committes will review the common core as it is developed and
offer comments, suggestions, and validation of the prodess and products developed by the
standards development group. The group will use evidence as the driving factor in validating the
eommon core standards,

3 Develop End-of-High-School Expectations. CCSSO and the NGA Center will convene
Achieve, ACT and the College Board in an apen, inclusive, and efficient process to develop a set
of end-of-high-schoo! expectations in English language arts and mathemari¢s based on evidence.
We will ask all participating states to reviey and provide input on these expectations. Tiis work
will be completed by July 2009.

J  Develop K-12 Standards in English Language Arts and Math. CCSS0 and the NGA Center

will canvene Achieve, ACT, and the Colle n 1]
velop K12 standards that are grounded in empirical research and draw on best practices in
standards development. We will ask participating states to provide input into the drafting of the
common corg and work as partmers in the common core standards development process. This
work will be completed by December 2009,

- ~— This e, and TC 18 Tilly Tntended that staies adopting the common core
standards may choose to include additional state standards beyond the common core standards,
States that choose to align their standards 1o the common core standards agree to ensure that the
common core represents at least 85 percent of the state's standards in English languege arts and
mathematics,

Further, the goal is to esiablish an ongoing development process that can support continuous
improvement of this fitst version of the commen core standards based on research and evidence-
based leaming and can support the development of assessments that are aligned to the common
core standards across the states, for accountability and other appropriate purposes.

ha
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3 Nations) Policy Forem. CCSSO angd the NGA Center will convene a National Policy Forum
(Forum) comprised of signatory national organizations (e.g, the Alliance for Excellent
Education, Business Roundtable, National School Boards Association, Council of Great City
Schools, Hunt Institute, National Association of State Boards of Education, National Education
Association, and others) to share ideas, gather input, and inform the common core standards

414

initiative, TMmmJ.Lintended-aH—placrforTefmhrg—om- shared

and elements of a common core; sharing and coordinating the vario

understanding of the scope
us forms of implementation

of a common core; providing a means to develop common messaging between and among

patticipating organizations; and building public will and support.

tl

Federal Role, The parties Support a state-led effort and not a federal effort o develop a common

core of state standards: there is, however, an appropriate federal role in supporting this state-led
effort, In particular, the federal Bovermment can provide key financial support for this effort jn
developing a cotumon cors of state standards and in moving toward common assessments, such
es through the Race to the Top Fund suthorized in the American Recovery and Reinvestment
Act of 2009, Further, thé federal Bovemment can incontivize this effort through a range of tiered
incentives, such ag providing states with greater flexibility in the use of existing fedoral funds,
supporting a revised state accountability structurs, and offering financial support for states to
effectively implement the standards, Additionally, the federal govemment can provide additional
long-term financiat support for the development of cormmon assessments, teacher and principal
professional development, other rejated common core gtandardsy supports, and a research agenda
that can help continually improve the common core standards over time. Finally, the federal
government can revise and align existing federal education laws with the lessons leamed from

slates’ international benchmarking efforts and from federal research.

Agreement. The undersigned state leaders agree to the process and structure as described above and attest

accordingly by our signature(s) below.

L3 u [ e A 'Sig'rl_gtures ] "
Governor: ', - NG .
cnog cer: -

S

MA— e T F T o oq

Y -deue

n“””\ Caro ll'r\._.z '

k|
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States Participating in the Common Core consortium:

Alabama; Arizona; Arkansas; California; Colorado; Connecticut; Delaware; District of
Columbia; Florida;, Georgia; Hawaii; Idaho; Illinois; Indiana; lowa; Kansas; Kentucky;
Louisiana; Maine; Maryland; Massachusetts; Michigan, Minnesota; Mississippi;
Missouri; Montana; Nebraska; Nevada, New Hampshire; New Jersey; New Mexico;, New
York; North Carolina; North Dakota; Ohio; Oklahoma; Oregon; Pennsylvania; Puerto
Rico; Rhode Island; South Carolina; South Dakota; Tennessee; Utah; Vermont; Virgin
Islands; Virginia; Washington; West Virginia; Wisconsin; Wyoming,

NC Race To The Top Application  Section B: Appendix 12 Page 95



Reading Standards for Informational Text K-5

Heyldeasand Details

1.

Grade 3 students:

Grade 4 students:

Grade 5 students:

Ask and answer questions to demonstrate understanding of
a text, referring explicitly to the text as the basis for the
answers.

Determine the main idea of a text; recount the key details
and explain how they support the main idea.

Describe the relationship between a series of historical
events, scientific ideas or concepts, or steps in technical
procedures in a text, using language that pertains to time,
sequence, and cause/ effect.

Craft and Structure

4.

Determine the meaning of general academic and domain-
specific words and phrases in a text relevant to a grade 3
topic or subjecl area.

Use text features and search tools (e.g., key words,
sidebars, hyperlinks) to locate information relevant to a
given topic quickly and efﬁcienl]y.

Distinguish their own point of view from that of the author
of a text.

Integration of Knowledge and Ideas

7.

Use information gained from illustrations, other visual
elements (e.g., maps, photographs), and the words in a
text to demonstrate understanding of the text (e.g.,

where, when, \?Vhy, and how key events occur).

Describe the logical connection between particular
sentences and paragraphs in a text (e.g., comparison,
cause/ effect, first/second/third in a sequence).

Compare and contrast the most important points and key

details Prcscnted in two texts on the same topic.

Refer to details and examples in a text when explaining

what the text says explicitly and when drawing inferences
from the text.

Determine the main idea of a text and explain how it is
supported by key details; summarize the text.

Explain events, procedures, ideas, or concepts in a
historical, scientific, or technical text, including what
happened and why, based on specific information in the
text.

Determine the meaning of general academic and domain-
specific words or phrases in a text relevant to a grade 4

topic or subjecl area.

Describe the overall structure of events, ideas, concepts,
or information (e.g., chronology, ¢omparison,

cause/effect) in a text or part of a text.

Compare and contrast a firsthand and secondhand account
of the same event or topic; describe the differences in

focus and the information l)rovided.

Interpret factual information presented graphically or
visually (e.g., in charts, graphs, diagrams, time lines,
animations, or interactive elements on Web pages) and
explain how the information contributes to underslanding

the text in which they appear.

Explain how an author uses reasons and evidence to
support pa.rticu]a.r points in a text.

Integrate information from two texts on the same topic in
order to write or speak about the subjecl knowledgeably.

Quote accurately from a text when explaining what the
text says explicitly and when drawing inferences from the
text.

Determine two or more main ideas of a text and explain
how they are supported by key details; summarize the
text.

Explain the relationships or interactions between two or
more individuals, events, ideas, or concepts in a historical,
scientific, or technical text based on specific information in
the text.

Determine the meaning of general academic and domain-
specific words and phrases in a text relevant to a grade 5

topic or subject area.

Compare and contrast the organizational structure of
events, ideas, concepts, or information (e.g., chronology,
comparison, cause/ effect, proh](‘.m/so]ution) in two or

more texts.

Analyze multiple accounts of the same event or topic,
noting important similarities and differences in the point of

view they represent.

Draw on information from multiple print or digital
sources, demonstrating the ability to locate an answer to a
question quickly or to solve a problem efficiently.

Explain how an author uses reasons and evidence to
support particular points in a text, identifying which
reasons and evidence supports which point(s).

Integrate information from several texts on the same topic

in order to write or speak about the subject knowledgeably.
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Reading Standards for Informational Text K-5 [RI]

Grade 3 students: Grade 4 students: Grade 5 students:
10. BY the end of the year, read and COmPrehend informational 10. By the end of year, read and comprehend informational 10. By the end of the year, read and comprehend
texts, including historical, scientific, and technical texts, in texts, including historical, scientific, and technical texts, in informational text, including historical, scientific, and
the grades 2-3 text complexity band independenﬂy and the grades 4—5 text complexity band proficiently, with technical texts, in the grades 4—5 text complexity band
. 3 P ) P ) 3 P Y
Pmﬁmmﬂy- scaffolding as necessary at the high end of the range. level indcpcndcnﬂy and proﬁcicntly.
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Writing Standards K-5

TetTypssandPurposes

1.

Grade 3 students:

Write opinion pieces on familiar topics or texts, supporting

a point of view with reasons.

a.  Introduce the topic or book they are writing about,
state an opinion, and create an organizalional
structure that lists reasons.

b.  Provide reasons that support the opinion.

c. Use linking words and phrases (e.g., because, therefore,
since,fnr examp[e) to connect Opinion and reasons.

d.  Provide a concluding statement or section.

Write informative/explanatory texts to examine a topic

and convey ideas and information clearly.

a. Introduce a topic and group related information
togcthcr; include illustrations when useful to aiding
comprehension.

b.  Develop the topic with facts, definitions, and details.

c. Use linking words and phrases (e.g., also, another, and,
more, but) to connect ideas within categories of
information.

d.  Providea conc|u(|ing statement or section.

‘Write narratives to dcvclop real or imagincd experiences
or events using effective tcclmicluc, dcscriptivc details, and
clear event sequences.

a.  Establish a situation and introduce a narrator. and/or
characters; organize an event sequence that unfolds
naturally.

b.  Use dialogue and descriptions of actions, thoughts,
and Feelings to develop experiences and events or
show the response of characters to situations.

N

Use lcmporal words and phrases to signal event order.
d.  Provide a sense of closure.

2.

3.

Grade 4 students:

1.

Write opinion pieces on topics or texts, supporting a point

of view with reasons and information.

a. Introduce a topic or text Clcarly, state an opinion, and
create an organizational structure in which related ideas
are grouped to support the writer’s purpose.

b.  Provide reasons that are supported by facts and details.

c.  Link opinion and reasons using words and phrases (e.g.,

far instance, in order to, in addition).

d.  Provide a concluding statement or section related to
the opinion presentcd.

‘Write informative/ explana.tory texts to examine a topic

and convey ideas and information clearly.

a. Introduce a topic Clcarly and group related information
in paragraphs and sections; include formatting (c.g.,
headings), illustrations; and multimedia when useful to
aiding comprehension.

b.  Develop the topic with facts, definitions, concrete
details, quotations, or other information and examples
related to the topic.

c.  Link ideas within categories of information using words
and phrases (t‘..g., an(}Lher,Jbr emmple, al.m, becauxe).

d. itlse precise language and domain—spcciﬁc vocabu]ary to
inform about or explain the topic.

e.  Provide a concluding statement or section related to the
information or explanation presented.

‘Write narratives to deve]op real or imagined experiences
or events using effective technique, descriptive details, and
clear event sequences.

a. Orient the reader by establishing a situation and
introducing a narrator and/or characters; organize an
event sequence that unfolds naturally.

b. Use dialoguc and dcsnription to dcvc|op experiences
and events or show the responses of characters to
situations.

c.  Use a variety of transitional words and phrases to
manage the sequence of events.

d.  Use concrete words and phrases and sensory details to
convey experiences and events precisely.

e. Provide a conclusion that follows from the narrated
experiences or events.

1.

W]

Grade 5 students:

Write opinion pieces on topics or texts, supporting a point

of view: with reasons and information.

a. Introducea topic or text clearly, state an opinion, and
creatéan urganizalional structure in which ideas are
logically grouped to support the writer’s purpose.

b. Provide logically ordered reasons that are supported
by facts and details.

c. Link opinion and reasons using words, phrascs, and
clauses (e.g., consequently, specifically).

d. Providea éoncluding statement or section related to

the opinion presented.

‘Write informative/ explana.tory texts to examine a topic

and convey ideas and information clearly.

a. Introduce a topic Clcarly, providc a gcncral observation
and focus, and group related information logically;
include formatting (e.g., headings), illustrations, and
multimedia when useful to aiding comprehension.

b.  Develop the topic with facts, definitions, concrete
details, quotations, or other information and examples
related to the topic.

c.  Link ideas within and across categories of information
using words, phrases, and clauses (e.g., in contrast,
especially).

d.  Use precise language and domain-specific vocabulary
to inform about or explain the topic.

e.  Provide a concluding statement or section related to
the information or explanation presented.

3. Write narratives to dcvclop real or imagincd experiences or

events using effective tcchnicluc, dcscriptivc details, and

clear event sequences.

a.  Orient the reader by establishing a situation and
introducing a narrator and/or characters; organize an
event sequence that unfolds naturally.

b. Use narrative techniques, such as dialogue, description,
and pacing, to develop experiences and events or show
the responses of characters to situations.

c. Usea variety of transitional words, phrast‘s7 and
clauses to manage the sequence of events.

d. Use concrete words and phrases and sensory details to
convey experiences and events precisely.

e. Provide a conclusion that follows from the narrated
experiences or events.
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Writing Standards K-5

Grade 3 students:

Grade 4 students:

W]

Grade 5 students:

Production and Distribution of Writing

4,  With guidance and support from adults, produce writing in
which the development and organization are appropriate to
task and purpose. (Grade-specific expectations for writing
types are defined in standards 1-3 above.)

5. With guidance and support from peers and adults, develop
and strengthen writing as needed by planning, revising, and
editing.

6. With guidance and support from adults, use technology to
produce and publish writing (using keyboarding skills) as

well as to interact and collaborate with others.

| Researchto Build Knowledge
7. Conduct short research projects that build knowledge

about a topic.

Produce clear and coherent writing in which the 4,

development and organization are appropriate to task,
purpose, and audience. (Grade-specific expectations for
writing types are defined in standards 1-3 above.)

With guidance and support from peers and adults, develop -+ 5.
and strengthen writing as needed by planning, revising, and

editing.

With some guidance and support from adults, use 6.
technology, including the Internet, to produce and publish
writing (using the keyboard) as well as to interact and
collaborate with others.

Conduct short research projects that build knowledge
through investigation of different aspects of a topic.

Produce clear and coherent writing in which the
development and organization are appropriate to task,
purpose, and audience. (Grade-specific expectations for
writing types are defined in standards 1-3 above.)

With guidance and support from peers and adults, develop
and strengthen writing as needed by planning, revising,
editing7 rewriting, or trying a new approach.

With some guidance and support from adults, use

technology, including the Internet, to produce and publish
a minimum of two pages of writing (using the keyboard) as
well as to interact and collaborate with others.

Conduct short research projects that use several sources to

build knowledge through investigation of different aspects
of a topic.

8. Recall information from experiences or gather information 8. Recall relevant information from experiences or gather 8. Recall relevant information from experiences or gather
from print and digital sources; take brief notes on sources relevant information fromi print and digital sources; take rcicvant-infonnation frorn print and di.giml sources; )
and sort evidence into provided categories. notes and categorize information, and provide a list of summarize or paraphrase 1nformation in notes and finished
sources. work, and provide a list of sources.
9. (Begins in grade 4) 9. Draw evidence from literary or informational texts to 9. Draw evidence from literary or informational texts to
support analysis, reflection, and research. support analysis, reflection, and research.
a. Apply grade 4 Reading standards to literature (e.g., a.  Apply grade 5 Reading standards to literature (e.g.,
“Describe in dcpth a character, setting, or event in a ¢ Compare and contrast two or more characters,
story or drama, drawing on speciﬁc details in the settings, or events in a story or a drama, drawing on
text’). specific details in the text”).
b, Apply grade 4 Reading standards to informational texts b.  Apply grade 5 Reading standards to informational texts
(e.g., “Explain how an author uses reasons and (e.g., “Explain how an author uses reasons and
evidence to support particular points in a text”). evidence to support particular points in a text,
identifying which reasons and evidence supports which
point[s]”).
_Range of Writing s = ... _____ ____ _ _ _« ... . _ = = == = == @ & === == @ <@
10. Write routinely over extended time frames (time for 10. Write routinely over extended time frames (time for 10.  Write routinely over extended time frames (time for

research, reflection, and revision) and shorter time frames
(a single sitting or a day or two) for a range of discipline-

specific tasks, purposes, and audiences.

research, reflection, and revision) and shorter time frames
(a single sitting or a day or two) for a range of discipline-

speciﬁc tasks, purposes, and audiences.

research, reflection, and revision) and shorter time frames
(a single sitting or a day or two) for a range of discipline-

spcciﬁc tasks, purposes, and audiences.
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Speaking and Listening Standards K-5

Grade 3 students:

 Comprehension and Collaboration

1.

3.

Engage effectively in a range of collaborative discussions

(one-on-one and in groups) on grade 3 topics and texts,

buiiding on others’ ideas and expressing their own cicariy.

a. Follow agrt‘cd—upon rules for discussions (e.g., gaining
the floor in resper?tfui ways, iis‘rening to others with
care, speaking one at a time about the topics and texts
under discussion).

b. Ask questions to check understanding of information
presented, stay on topic, and link their comments to
the remarks of others.

c.  Explain their own ideas and understanding in light of
the discussion.

Idenlify the main ideas and supporting details of written
texts read aloud or information presented graphically,
orally, visually, or multimodally.

Ask and answer questions about information from a

speakcr’s, offcring appropriate elaboration and detail.

 Presentation of Knowledge and ldeas

4.

Report ona topic or text, tell a story, or recount an
experience with appropriate facts and relevant, descriptive
details, speaking clearly at an understandable pace.

Create engaging audio recordings of stories or poems that
demonstrate fluid reading at an understandable pace; add
visual displays when appropriate to emphasize or enhance
certain facts or details.

Speak in complete sentences when appropriate to task and
situation in order to provide requested detail or
clarification. (See standards 1-3 in Lemguage, pages 2631,
for specific expectations.)

Grade 4 students:

Engage effectively in range of collaborative discussions

(one-on-one and in groups) on grade 4 topics and texts,

buiiding on others’ ideas and expressing their own Cicariy.

a. Come to discussions l)repared, having read or studied
recluired material; explici‘riy draw on that preparation
and other information known about the topic to
expiore ideas under discussions.

b.  Follow agreed-upon rules for discussions and carry out
assigned roles.

c. Pose and respond to specific questions to:clarify or
follow up on information, and make comments that
contribute to the discussion and link to the remarks of
others.

d. Review the key ideas expressed and explain their own
ideas and understanding in light of the discussion:

Paraphrase Porlions of written texts read aloud or
information presented graphically, orally, visually, or
multimodally.

Identify the reasons and evidence a speaker provides to

support Particular points!

Report on a topic or text, tell a story, or recount an
experience in an organized manner, using appropriate
facts and relevant, descriptive details to support main

ideas or themes; spcak cicariy at an understandable pace.

Add audio recordings and visual displays to presentations
when appropriate to enhance the development of main
ideas or themes.

Differentiate between contexts that call for formal English
(e.g., presenting ideas) and situations where informal
discourse is appropriate (e.g., small-group discussion); use
formal English when appropriate to task and situation.
(See standards 1-3 in Language, pages 2631, for specific

expectations.)

1.

(st

Grade 5 students:

Engage effectively in a range of collaborative discussions

(one-on-one and in groups) on grade 5 topics and texts,

buiiding on others’ ideas and expressing their own Cicariy.

a. Come t6 discussions l)repared, having read or studied
recluired material; expiici‘riy draw on that preparation
and other information known about the ‘ropirr to
eXPiore ideas under discussion.

b.  Follow agreed-upon rules for discussions and carry
out assigned roles.

c. Pose and respond to specific questions by making
comments that contribute to the discussion and
elaborate on the remarks of others.

d.  Review the key ideas expressed and draw conclusions
in light of information and knowledge gained from the
discussions.

Summarize written texts read aloud or information

presented graphically, orally, visually, or multimodally.

Summarize the points a speaker makes and explain how

each claim is supporlcd by reasons and evidence.

Report on a topic or text or present an opinion, sequencing

ideas logically and using appropriate facts and relevant,
descriptive details to support main ideas or themes; speak

cieariy at an understandable pace.

Include multimedia components (e.g., graphics, sound) and
visual displays in presentations when appropriate to enhance
the development of main ideas or themes.

Adapt speech to a variety of contexts and tasks, using
formal English when appropriate to task and situation. (See
standards 13 in Language, pages 26-31, for specific
expectations. )
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Mathematics | Grade 5

In Grade 5, instructional time should focus on four critical areas: (1) developing fluency with addition and subtraction of

operations; (3) integrating decimal fractions into the place value system and developing understanding of operations with
decimals to hundredths; and (4) developing understanding of volume.

(1) Students apply their understanding of fractions and fraction models to represent the addition and subtraction of fractions
with unlike denominators as equivalent calculations with like denominators. They develop fluency in calculating sums and
differences of fractions, and make reasonable estimates of them. Students also use the meaning of fractions, of multiplication and
division, and the relationship between multiplication and division to understand and explain why the procedures for multiplying
and dividing fractions make sense. (Note: this is limited to the case of dividing unit fractions by whole numbers and whole
numbers by unit fractions.)

(2) Students develop fluency with multi-digit addition, subtraction, and multiplication, and develop understanding of why
division procedures work based on the meaning of base-ten numerals and properties of operations.

(3) Students apply their understandings of models for decimals, decimal notation, and properties of operations to add and
subtract decimals to hundredths. They develop fluency in these computations, and make reasonable estimates of their results.
Students use the relationship between decimals and fractions, as well as the relationship between finite decimals and whole
numbers (i.e., a finite decimal multiplied by an appropriate power of 10 is a whole number), to understand and explain why the
procedures for multiplying and dividing finite decimals make sense. They compute products and quotients of decimals to
hundredths efficiently and accurately.

(4) Students recognize volume as an attribute of three-dimensional space. They understand that volume can be measured by
finding the total number of same-size units of volume required to fill the space without gaps or overlaps. They understand that a
1-unit by 1-unit by 1-unit cube is the standard unit for measuring volume. They select appropriate units, strategies, and tools for

solving problems that involve estimating and measuring volume. They decompose three-dimensional shapes and find volumes of

right rectangular prisms by viewing them as decomposed into layers of arrays of cubes. They measure necessary attributes of

shapes in order to determine volumes to solve real-world and mathematical problems.

Grade Level Overview

Operations and
Algebraic Thinking

Number and
Operations in Base
Ten

Number and

Data

Geometry

Write and interpret numerical expressions.

Analyze patterns and relationships.

Understand the place value system.
Perform operations with multi-digit whole numbers

and with decimals to hundredths.

Make sense of problems and
persevere in solving them.

Reason abstractly and

quantitatively.

Construct viable arguments

and critique the reasoning of ;
Use equivalent fractions as a strategy to add and th 9 g Math_ematlcal
subtract fractions. others. Practices
Operations—Fractions Apply and extend previous understandings of Model with mathematics.
multiplication and division to multiply and divide Use appropriate tools
fractions. .
strategically.
Convert like measurement units within a given Attend to precision.
Measurement and measurement system. Look for and make use of
Represent and interpret data.
structure.
Geometric measurement: understand concepts of K
volume and relate volume to multiplication and to Look for and express reglﬂarlty
addition. in repeated reasoning.
Graph points on the coordinate plane to solve real-
world and mathematical problems.
Classify two-dimensional figures into categories
based on their properties.
Mathematics | Grade 5 18
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Operations and Algebraic Thinking s.0a

Write and interpret numerical expressions.

1. Interpret grouping symbols in numerical expressions and evaluate expressions with grouping symbols.

2. Write simple expressions that record calculations with numbers, and interpret numerical expressions without evaluating
them. For example, express the calculation “add 8 and 7, then mu]tip]y b)/ 2%as 2 x (8 + 7); recognize that 3 x (18932 + 921) is three
times as large as 18932 + 921, without having to calculate the indicated sum or product.

Analyze patterns and relationships.

3. Generate two numerical patterns using two given rules. Graph pairs of corresponding terms on a coordinate plane, and
identify apparent relationships between corresponding terms. For example, given the rule “Add 3” and the starting number 0, and
given the rule “Add 6” and the starting number 0, generate terms in the resulting sequences, and observe that the terms in one sequence are

twice the corresponding terms in the other sequence. Explain ity[brma]])/ why this is so.

Number and Operations in Base Ten sasr

Understand the place value system.

1. Recognize that in a multi-digit number, a digit in one place represents 10 times as much as it represents in the place to its
right and 1/ 10 of what it represents in the place to its left.

2. Explain patterns in the number of zeros of the product when multiplying a number by powers of 10, and explain patterns
in the placement of the decimal point when a decimal is multiplied or divided by a power of 10. Use positive integer
exponents to denote powers of 10.

3. Read, write, and compare decimals to thousandths.

a. Read and write decimals to thousandths using base-ten numerals, number names, and
347.392 = 3x 100 + 4x 10 + Tx 1 + 3x(1/10) + 9x(1/ 100) + 2x(1/ 1000)-

b. Compare two decimals to thousandths based on meanings of the digits, using >, =, and < symbols to record the

results of comparisons.

4. Use place value understanding to round decimals to any place.

Perform operations with multi-digit whole numbers and with decimals to hundredths.

5. Fluently add, subtract, and multiply multi-digit whole numbers using the standard algorithm for each operation.

6. Find quotients of whole numbers with up to four-digit dividends and two-digit divisors, using strategies based on place
value, the properties of operations, and/or the relationship between multiplication and division; express the quotient as a
fraction or mixed number. Illustrate and explain the calculation by using equations, rectangular arrays, and/or area
models.

7. Add, subtract, multiply, and divide decimals of one or two digits, using concrete models or drawings and strategies based
on place value, properties of operations, and/or the relationship between addition and subtraction; relate the strategy to a

written method and explain the reasoning used.

Number and Operations—Fractions snr

Use equivalent fractions as a strategy to add and subtract fractions.

1. Add and subtract fractions with unlike denominators (including mixed numbers) by replacing given fractions with
equivalent fractions in such a way as to produce an equivalent sum or difference of fractions with like denominators. For
example, 2/3+°/4 =8/ 15+ 15/, =23/ 5 (In general, @/ 5 + </ 7= (ad Tb)/ 11}

2. Solve word problems involving addition and subtraction of fractions referring to the same whole, including cases of unlike
denominators, e.g., by using visual fraction models or equations to represent the problem. Use benchmark fractions and

number sense of fractions to estimate mentaﬂy and assess the reasonableness of answers. For example, recognize an incorrect
result 2/ 5+ 1/, = 3/7 by observing that 3/7 <1/,

Apply and extend previous understandings of multiplication and division to multiply and divide fractions.

3. Interpret a fraction as the result of dividing the numerator by the denominator (4/5 = a + b); solve word problems involving
division of whole numbers leading to fractional answers, e.g., by using visual fraction models or equations to represent the

problem. For example, interpret 3/ 4 as the result czf‘dividing 3 b)/ 4, noting that 3/4 multiplied b)/ 4 equals 3 and that when 3 wholes are
shared equally among 4 people each person has a share of size 3/4. If'9 people want to share a 50-pound sack of rice equally by weight, how

many pounds of rice should each person get? Between what two whole numbers does your answer lie?

Mathematics | Grade 5 19
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4. Apply and extend previous understandings of multiplication to multiply a fraction or whole number by a fraction.

a. Interpret the product (7/ ) x q as a parts of a partition of g into b equal parts; equivalently, as the result of a sequence of
operations a x ¢ = b. For example, use a visual fraction model to show (2/3) x4 =8/3, and create a story context for this equation;
do the same with (2/3) x (*/5) = 8/ 5. (In general, (/p) x(¢/g) = */pq.)

b. Find the area of a rectangle with fractional side lengths by tiling it, and show that the area is the same as would be found
by multiplying the side lengths; multiply fractional side lengths to find areas of rectangles, and represent fraction
products as rectangular areas.

5. Interpret multiplication as scaling (resizing), including by:

a. Comparing the size of a product to the size of one factor on the basis of the size of the other factor, without
performing the indicated multiplication.

b. Explaining why multiplying a given number by a fraction greater than 1 results in a product greater than the given
number (recognizing multiplication by whole numbers greater than 1 as a familiar case); explaining why multiplying a
given number by a fraction less than 1 results in a product smaller than the given number; and relating the principle of
fraction equivalence 9/, = (2X0)/ (333 to the effect of multiplying /5 by 1.

6. Solve real-world problems involving multiplication of fractions and mixed numbers, e.g., by using visual fraction models
or equations to represent the problem.

7. Apply and extend previous understandings of division to divide unit fractions by whole numbers and whole numbers by
unit fractions.

a. Interpret division of a unit fraction by a non-zero whole number, and compute such quotients. For example, create a story
contextjbr (1 /3) =4 and use a visua]ﬁraction model to show the quotient; use the relationship between multiplication and division to
explain that (1/3) +4 = 1/ 5 because (1/ 15y x4 = 1/3.

b. Interpret division of a whole number by a unit fraction, and compute such quotients. For example, create a story context for
4 - (1 /5) and use a visua]ﬁraction model to show the quotient; use the relationship between multiplication and division to explain that
4 +(1/5) = 20 because 20 x (1/5) = 4.

c. Solve real-world problems involving division of unit fractions by non-zero whole numbers and division of whole
numbers by unit fractions, e.g., by using visual fraction models and equations to represent the problem. For example, How

much chocolate will each person get if 3 people share 1/, Ib of chocolate equally? How many 1/ 3-cup servings are in 2 cups of raisins?

Measurement and Data swmp

Convert like measurement units within a given measurement system.
1. Convert among different-sized standard measurement units within a given measurement system (e.g., convert 5 cm to

0.05 m), and use these conversions in solving multi-step real-world problems.

Represent and interpret data.
2. Make aline plot to display a data set of measurements in fractions of a unit (1/,, 174, 1/g). Use operations on fractions for

this grade to solve problems involving information presented in line plots. For example, given different measurements of liquid in
identical beakers, find the amount of liquid each beaker would contain if the total amount in all the beakers were redistributed equally.
Geometric measurement: understand concepts of volume and relate volume to multiplication and to addition.
3. Recognize volume as an attribute of solid figures and understand concepts of volume measurement.
a. A cube with side length 1 unit, called a “unit cube,” is said to have “one cubic unit” of volume, and can be used to
measure volume.
b. A solid figure which can be packed without gaps or overlaps using n unit cubes is said to have a volume of n cubic
units.
4. Measure volumes by counting unit cubes, using cubic cm, cubic in, cubic ft, and improvised units.
5. Relate volume to the operations of multiplication and addition and solve real-world and mathematical problems involving
volume.
a. Find the volume of a right rectangular prism with whole-number side lengths by packing it with unit cubes, and show
that the volume is the same as would be found by multiplying the edge lengths, equivalently by multiplying the height
by the area of the base. Represent three-fold whole-number products as volumes, e.g., to represent the associative

property of multiplication.

* Students able to multiply fractions in general can develop strategies to divide fractions in general, by reasoning about the relationship between multiplication

and division. But division of a fraction by a fraction is not a requirement at this grade.
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b. Apply the formulas ¥ = €w hand V = b h for rectangular prisms to find volumes of right rectangular prisms with
whole-number edge lengths in the context of solving real-world and mathematical problems;
c. Recognize volume as additive; find volumes of solid figures composed of two non-overlapping right rectangular

prisms by adding the volumes of the non-overlapping parts, applying this technique to solve real-world problems.

Geometry s¢

Graph points on the coordinate plane to solve real-world and mathematical problems.

1. Use a pair of perpendicular number lines, called axes, to define a coordinate system, with the intersection of the lines (the
origin) arranged to coincide with the 0 on each line and a given point in the plane located by using an ordered pair of
numbers, called its coordinates. Understand that the first number indicates how far to travel from the origin in the
direction of one axis, and the second number indicates how far to travel in the direction of the second axis, with the
convention that the names of the two axes and the coordinates correspond (e.g., x-axis and x-coordinate, y-axis and y-
coordinate).

2. Represent real-world and mathematical problems by graphing points in the first quadrant of the coordinate plane, and

interpret coordinate values of points in the context of the situation.

Classify two-dimensional figures into categories based on their properties.

3. Understand that attributes belonging to a category of two-dimensional figures also belong to all subcategories of that

category. For example, all rectangles have jbur right angles and squares are rectangles, so all squares have jbur right angles.

4. Classify two-dimensional figures in a hierarchy based on properties.
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FRAMEWORK FOR CHANGE:

The Next Generation of Assessments and Accountability

Background

North Carolina is known as a leader in innovations in
public education. The state pioneered the use of school-
based accountability and school assistance in the late
1980s and early 1990s. North Carolina was the first state
to administer a teacher working conditions survey for
every educator and the first state to partner with the
federal Partnership for 21st Century Skills to create a
Center for 21st Century Skills focused on revising
standards, assessments, and professional development.
One out of every four early colleges in the United States
now resides in North Carolina, and the state is poised to
add over 30 more in the next two years under the state’s
Learn and Earn initiative. North Carolina has become a
leading state in virtual education with both online high
school courses and free online college courses for credit

offered to any North Carolina high school student.

Today, public education stands at the threshold of
major innovations in teaching and learning. As the
pace of technological and economic change
accelerates, the system of public schooling is being
called upon to quicken its response to these changes
and ensure our students are well-equipped to find

success in 2Ist century work and life.

Few would challenge that our systems of standards,
assessments, and accountability are the most important
drivers for accelerating that change and creating fertile
ground for major innovations in how we do business in
our schools and classrooms. After over a decade of
experience with a system of standards and accountability,
North Carolina is positioned to once again lead the

nation in this arena.

Our system of assessments and accountability has served
North Carolina well for over a decade. Achievement in
reading and math on state and national tests has risen

since school-based accountability began in the state in

the mid-1990s. In fact, North Carolina has made more
gains in mathematics since the inception of the National
Assessment of Educational Progress (NAEP) than any

other state.

Today, it is time to build on the solid foundation that has
been laid and construct the next generation of assessments
and accountability. This next generation of assessments
and accountability must build on what we have learned
from more than a decade of experience. Teaching and
learning today must be aligned with the 21st century skills
that students need for success in their educational, work,
and life pursuits. The State Board of Education has a deep
commitment to school accountability, to high standards,

and to success for all students.

The State Board of Education’s 21st Century
Mission and Goals & the Blue Ribbon

Commission on Testing and Accountability

In September 2006, the State Board of Education
adopted a mission that every public school student will graduate
from high school, globally competitive for work and postsecondary
education, and prepared for life in the 21st century. To support that
mission, the Board articulated five goals and a series of
strategies’. Included in those strategies were a number
that reflected a vision for a next generation system of

standards, assessments, and accountability such as:

- Every student excels in rigorous and relevant
core curriculum that reflects what students need
to know and demonstrate in a global 21st

century environment.

- Every student’s achievement is measured with an
assessment system that informs instruction and
evaluates knowledge, skills, performance, and

dispositions needed in the 2Ist century.
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- Every teacher and administrator will use a 2Ist
century assessment system to inform instruction
and measure 2Ist century knowledge, skills,

performance, and dispositions.

- Every education professional will use data to

inform decisions.

In May 2007, the State Board of Education convened a
Blue Ribbon Commission on Testing and Accountability
to begin the process of assisting the Board in charting a
course for realizing these and other goals. The State
Board charged the Commission with conducting a
comprehensive review of the current assessment and
accountability system and offering recommendations for
modifications to the current testing program as well as
identifying next steps for meaningful change. The State
Board asked that the Commission’s work be “visionary
and in-depth, searching for credible and practical

solutions that will serve us well in public education.”

The 26-member Commission, chaired by Dr. Sam
Houston, was comprised of representatives of education,
business and government. Teachers, principals, central
office administrators, superintendents, legislators,
representatives of higher education, and business/
community leaders met regularly over a seven-month
period and heard from a large number of stakeholders,
including teachers, administrators, parents, and national

experts on assessment and accountability.

In January 2008, the Commission presented a report to
the State Board that recommended improvements in the
current system of testing and accountability and steps
toward a next generation of standards, assessments, and

accountability for North Carolina’s public schools.

The Commission’s findings and recommendations
have helped to isolate the major next steps needed to
transform our approach to standards, assessments, and
accountability in North Carolina. The Commission’s
recommendations for dramatic changes in testing and

accountability called for:

- deepening the curriculum and defining more
specifically the essential content standards in the
core subjects and reflecting 21st century skills in

both content standards and aligned assessments;

- moving to a system that includes formative
assessments (not just summative assessments or

end-of-grade and course tests) which will equip

2

teachers and administrators with data and
feedback needed to align instruction to

individual student’s needs;

- revising the K-8 accountability model and
transforming the high school accountability
model to focus on graduation rates and student
readiness for college and work, not just on

performance in core subject areas; and

- providing much greater transparency for
educators, parents and the public about

expectations, assessments, and results.

The State Board of Education believes that critical
improvements can be made immediately to the
current system that will lead to greater effectiveness,
understanding, and transparency for students,
educators and the public at large. In addition, the
Board is committed to building a next generation of
standards, assessments, and accountability to support
student learning and quality teaching that reflect the
2Ist century assessment and accountability systems
outlined in the Partnership for 21st Century Skills Milestones for
Improving Learning and Education® and serve as a model for
other states and the nation. This next generation must
be characterized by: I) assessments that are learner-
centered, diagnostic, performance-based, and that
provide evidence of student performance in core
subjects and 21Ist century skills; 2) accountability
measures that focus on both student achievement and
learning outcomes; and 3) transparency that provides
parents, teachers, and other stakeholders with
meaningful information about the expectations,

assessments, and performance of students.

Action Steps for Immediate Improvement
& Development of the Next Generation of
Standards, Assessments, and Accountability

What follows are actions that the State Board of
Education is directing the Department of Public
Instruction (DPI) to implement. These actions fall
into two categories: I) immediate improvements to our
current system, and 2) steps to build the next generation

of standards, assessments, and accountability.

Progress in implementing the action steps adopted by the
Board will be monitored monthly through the Board’s
Globally Competitive Students (GCS) Committee.
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IMMEDIATE IMPROVEMENTS
The State Board of Education directs DPI to take the

following actions to modify and improve assessments

and accountability:

I.

Release one form of each test on an annual
basis. DPI will release one form of the test for
each grade level and subject tested to the school
districts and the public to provide transparency on
the state’s assessment program.

Effective: 2008-09 school year.

Enact a moratorium on the content
standards revision/test development cycle.
DPI will suspend the revision cycle of content
standards and development of new tests based on
the revised standards. As reflected in the next
section of this report, DPI is to undertake a
comprehensive revision of content standards.

Effective: immediately.

Make results from new tests comparable to
prior tests. When a test is rescaled to meet higher
standards, scale scores and proficiency in both the
old standard and the new standard are to be
provided for a one-year transition period.

Effective: 2007-08 school year.

Move to a five-year graduation rate for
Adequate Yearly Progress (AYP) purposes.
North Carolina will continue to report four-year
cohort graduation rates as agreed to in the
compact with the National Governors Association.
However, if approval is granted by the US
Department of Education (USED), for AYP
purposes, the high school cohort graduation rate
is to be redefined so that it includes students who
graduate in five years or less.

Effective: 2007-08 school year.

Count retest scores in performance composites.
Any student who scores at Achievement Level 111
on a retest of an end of-grade test (EOG) or end-
of-course (EOC) test for grades or courses
included in the Student Accountability Standards
is to be counted as proficient for the school’s
ABCGCs performance composite and Adequate
Yearly Progress (AYP) purposes.

Effective: 2008-09 school year.

Eliminate the redundancy in EOC (End of
Course) and EOG (End of Grade) testing by
allowing EOC scores to count as EOG scores
in middle grades. Middle school students who
score proficient on an EOC test are to be counted
proficient on the comparable EOG test without
having to take the EOG test (e.g., middle school
students taking Algebra I and scoring proficient
on the Algebra I EOC are to be counted as
proficient on the math EOG).

Effective: 2008-09 school year.

Change the current approach to writing
assessment, To elevate the importance of writing
throughout the curriculum, the current 4th, 7th,
and 10th grade writing assessments are to be
replaced with a K-12 writing assessment system that
includes authentic and on demand writing
assignments, appropriate to each grade level and
backmapped from the graduation project. The DPI
is to provide rubrics, aligned with the writing
rubric used for the graduation project, for LEAs to
use in assessing these K-12 writing assignments.
Writing samples will be housed and scored locally,
and DPI staff will conduct random audits to ensure
compliance with on-going writing assessments.
The DPI is to provide training and professional
development to educators to ensure fidelity to the
writing assessment process at each grade level.
Effective: Transition in the 2008-09 school year; Full
implementation in the 2009-10 school year.

Replace the current English I EOC with a
high school English assessment given in grade
10. The test will be used for ABCs and No Child
Left Behind AYP accountability purposes and
reflect the communication skills that high school
students should have. The assessment is to include
performance-based and authentic, real-world tasks.

Effective: 2010-11 school year.

Revamp the current Computer Skills Test to
ensure it measures 21Ist century Information
Communication Technology (ICD literacy.
The current computer skills test is to be reviewed and
revised to ensure it measures 2Ist century ICT
literacy, including understanding of systems of
technology. The testing window for students to take

the test is to be expanded to allow administration
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anytime between the sixth and eighth grades,
depending on student readiness. Scores are to be
banked for accountability purposes.

Effective: 2008-09 school year.

10. Eliminate the misalignment of assessment for
the integrated math courses. The DPI is to
develop appropriate EOC assessments for integrated
math courses. The assessments are to include
performance-based and authentic, real-world tasks.
Effective: Development is to begin in the 2008-09 school year.
The assessments are to be available for use by the 2010-2011

school year.

11. Shorten the timeframe for reporting results
after new tests are administered. The DPI is to
explore options for setting “cut” scores in the
most timely manner possible and report to the
Board on options.

Effective: Report due by October 2008.

Developing the Next Generation of
Standards, Assessments, & Accountability

The State Board of Education directs the DPI to begin
immediately the development of a detailed implemen-
tation plan for the action steps detailed in this section.
The plan is to include timelines, resources needed, and
strategies for involving appropriate stakeholders,
including the business community, in the development
process. In developing the next generation of standards,

assessments, and accountability, the DPI is directed to:

- include the participation of teachers, content
specialists, and technical experts in the

development of the actual assessments;

- provide for the development of briefs/guides for
each assessment and release of sample questions

before new assessments are administered; and

- provide for the release of at least one form of

each assessment on an annual basis.

The comprehensive implementation plan is to be presented to the
State Board by October 2008.

I. Overhaul the PreK-12 Standard Course of
Study (SCOS) to focus on essential standards
in order to narrow and deepen the state’s

curriculum. The DPI is directed to conduct a

4

comprehensive review of the PreK-12 content
standards. This should include:

- articulation of the skills, understandings, and

learning experiences critical at each grade level;

- inclusion of the skills, understandings, and
learning experiences necessary to satisfactorily

complete the graduation project;

- infusion of writing, 21Ist century content,
thinking and learning skills, and life skills®
throughout the content standards; and

- reflection of rigor, relevance, and relationships

between and among subject areas.

Upon adoption of the essential standards by the Board,
the Department is to develop appropriate curriculum
support materials and professional development,

utilizing appropriate technological tools for delivery.

2. Develop a next generation assessment system
which includes formative, benchmark and
summative assessments based on the new
standards. The DPI is directed to develop new and
aligned assessments based on the essential standards.
This includes appropriate extensions for students

with disabilities. The new assessment system must:
- be aligned with the graduation project;

- include performance-based, authentic,

real-world tasks; and

- provide diagnostic information to teachers

on individual students.

3. Allow LEAs to develop and pilot 21st century
assessment models. The DPI is to present a plan
for approving assessment pilots that allow LEAs to
develop alternative approaches to assessment that
are consistent with the Board’s 2Ist century

mission and goals.

4. Create a comprehensive, customized
professional development system to provide
teachers and administrators with the skills
and understandings needed to use data to
inform instructional practice and make
formative assessments a daily practice in the
classroom. The system is to include professional
development on the essential standards, diagnostic

and formative assessment, and technical assistance

s DefindNfapagesl'0 The Top Application

Section B: Appendix 15

Page 108



on using data to inform instruction. The plan for
the professional development system is to include

an assessment of resources currently available,

5. Update the analysis of the technology
infrastructure needed to support a 21st
century curriculum and assessment system
and to move additional testing to appropriate
technology formats. This analysis will allow the
transition from a paper-based assessment system
to one that takes greater advantage of technology.

6. Examine the K-8 accountability model with
a 21st century focus. This examination should
include consideration of whether the model
appropriately reflects 21st century skills and
understandings and how the model affects school
designations and recognition. While additional
components may be considered, the focus must

remain on student achievement and academic growth.

7. Develop a new high school accountability model
that includes the high school graduation rate,
participation in the high school Future-Ready
Core, student performance in core subjects,
and other measures of readiness for post-
secunﬂ.arr education and skilled work. To more
meaningfully and transparently reflect progress
toward graduating students who are future-ready
and prepared for life in the 21st century, the DPl is
directed to develop a new accountability model for
high schools. An advisory committee with
appropriate technical expertise should guide the
development of the model. ﬂwfarm of the new model
must remain on student achievement and amﬂem{‘gmu?ﬂi.

The State Board of Education’s
Commitment to High Standards for
Students and Schools

As North Carolina moves to the next generation of
assessments and accountability, the State Board of
Education's commitment to high standards for
students is unwavering. The Board recognizes that
today's students live in an ever-changing, global
economy. Without a doubt, students will enter a
workforce and a world that is different than the one

5

that exists today. It is clear to the State Board of
Education that the state's expectations for student

learning must increase accordingly.

The Board understands that North Carolina's system of
assessments and accountability must support the kind
of teaching and learning that prepare students for the
future. As the Board and the DPI implement the action
steps described in this document, it may also consider
and identify additional steps to be implemented in
moving to the next generation of assessments and
accountability, For example, it may consider ways to
provide students, parents, and other stakeholders with
more meaningful information about how North
Carolina's students p&fform in comparison to other
students globally. In all deliberations, the Board will be
guided by its mission. It will seek input from and the
invalvement of stakeholders, including the business
community, which is a critical partner as we develop the

next generation of assessments and accountability,

(B){E)
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International Benchmarking and the Common Core

The Common Core State Standards (CCSS) are designed to be college- and career-ready and
internationally benchmarked. To that end, the development process included the review and
consideration of many sources, including research studies, existing standards from the U.S and abroad,
and the professional judgment of teachers, content area experts, and college faculty. This paper will
briefly describe how international benchmarking was used to develop the CCSS.

What documents were used to ensure that the CCSS were internationally benchmarked?

To ensure that the standards prepare students to be globally competitive, the development team used a
number of sources, including: the frameworks for PISA and TIMSS; the International Baccalaureate
syllabi; the American Institutes for Research report, Informing Grades 1-6 Mathematics Standards
Development: What Can Be Learned From High-Performing Hong Kong, Korea, and Singapore and; the
A+ Composite found in A Coherent Curriculum: The Case for Mathematics by Bill Schmidt, Richard

Houang, and Leland Cogan.

In addition, the development team looked to the standards of a number of individual countries and
provinces to inform the content, structure and language of the CCSS. In mathematics, twelve set of
standards were selected to help guide the writing of the standards: Belgium, Canada [Alberta], China,
Chinese Taipei, England, Finland, Hong Kong, India, Ireland, Japan, Korea, and Singapore.' In English
language arts, the writing team looked closely at ten sets of standards from Australia (New South Wales
and Victoria), Canada (Alberta, British Columbia, and Ontario), England, Finland, Hong Kong, Ireland, and

Singapore.”
How were the international benchmarks used to inform the development of the CCSS?

The goal of the international benchmarking in the common core state standards development process
was to ensure that the CCSS are as rigorous as comparable standards in the high-performing and other
countries. However, the use of international benchmarks as evidence is no easy feat; it is not simply a
matter of identifying the “best” source and copying it, or of aggregating all viable sources to find some
set of shared expectations. Rather, international benchmarks were used to guide critical decisions in the
following areas:

*  Whether particular content should be included: One of the principal ways international
standards were used in this development process was as a guide when making tough decisions
about whether content should be included or excluded.

*  When content should be introduced and how that content should progress: The progression of
topics in the international mathematics standards helped the development team make decisions
about when to introduce topics in the CCSS as well as when to stop focusing on them.

* Ensuring focus and coherence: Standards from other countries tend to be very focused,

including only what is absolutely necessary.
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* Organizing and formatting the standards: Certain organizational aspects or characteristics of
international standards that promoted clarity and ease of reading and use served as a model for
the CCSS.

* Determining emphasis on particular topics in standards: Where emphasis on particular topics
was found repeatedly in international standard, this was instructive in determining their
importance for inclusion in the CCSS.

k k k k k

When the final version of the K-12 Common Core State Standards is released, it will be accompanied by
a discussion of the evidence that was used in their development. In the meantime, the evidence from
the September 2009 draft of the College and Career Ready Standards is available: The URL for the ELA
document is http://www.corestandards.org/Files/ELAEvidence.pdf, and the URL for the mathematics

document is http://www.corestandards.org/Files/MathEvidence.pdf.

i Eight of these were high-performers on either TIMSS, PISA or both: Belgium, Canada [Alberta], Chinese Taipei,
Finland, Hong Kong, Japan, Korea, and Singapore. England and Ireland, which have uneven performances on
international assessments, were included because of their cultural links to the United States. China and India were
included because of their growing global competitiveness.

" Differences in language have a greater impact on the teaching and learning of language arts than of mathematics,
so the teams looked primarily at English-speaking countries. All were high-performers on PISA except Singapore,
which did not participate, and England, which as in mathematics was selected partly for its cultural links to the
United States.
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Evidence for (B)(1)(ii):
Description of the legal process within North Carolina for standards adoption.

In North Carolina, the State Board of Education is granted the power to adopt standards
by NC General Statute 115C-12 (9¢) below. This process will be used (as demonstrated
in the time line in section (B)(1)(i1)).

§ 115C-12. Powers and duties of the Board generally.

Miscellaneous Powers and Duties. — All the powers and duties exercised by the State
Board of Education shall be in conformity with the Constitution and subject to such laws
as may be enacted from time to time by the General Assembly. Among such duties are:

(9¢) Power to develop content standards and exit standards. — The Board shall
develop a comprehensive plan to revise content standards and the standard
course of study in the core academic areas of reading, writing, mathematics,
science, history, geography, and civics. The Board shall involve and survey a
representative sample of parents, teachers, and the public to help determine
academic content standard priorities and usefulness of the content standards. A
full review of available and relevant academic content standards that are
rigorous, specific, sequenced, clear, focused, and measurable, whenever
possible, shall be a part of the process of the development of content standards.
The revised content standards developed in the core academic areas shall (i)
reflect high expectations for students and an in-depth mastery of the content; (ii)
be clearly grounded in the content of each academic area; (iii) be defined grade-
by-grade and course-by-course; (iv) be understandable to parents and teachers;
(v) be developed in full recognition of the time available to teach the core
academic areas at each grade level; and (vi) be measurable, whenever possible,
in a reliable, valid, and efficient manner for accountability purposes. High school
course content standards shall include the knowledge and skills necessary to
pursue further postsecondary education or to attain employment in the 21*
century economy. The high school course content standards also shall be aligned
with the minimum undergraduate course requirements for admission to the
constituent institutions of The University of North Carolina. The Board may
develop exit standards that will be required for high school graduation. The
Board also shall develop and implement an ongoing process to align State
programs and support materials with the revised academic content standards for
each core academic area on a regular basis. Alignment shall include revising
textbook criteria, support materials, State