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Mississippi Board of Education
Comprehensive Mission Statement.

The Mississippi Board of Education has established a bold vision and mission for the Mississippi
Department of Education that will dramatically improve K-12 education in Mississippi over the
next five years. The Board has outlined the following three overarching goals that will serve to
measure the fulfillment of this vision and mission and has identified five strategies to achieve
these goals.
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The Human Context for the National Day
on Writing

A few years ago, | shared an eye-opening encounter with some teachers
in a large urban high school, an encounter that affected my perspective
and provided the foundation for the scene [ am about to set. The memory
of that experience is vivid as the National Council of Teachers of English
prepares for the National Day on Writing (October 20, 2009). Writing,
more than any other intellectual endeavor, sharpens our thinking. Yet, in
too many schools, especially schools overwhelmed by poverty, writing

is not about thinking but about copying; not about creating but about
editing; not about persuading or telling or sharing or clarifying but about
completing fill-in-the-blank activities or circling verbs in blue and nouns
in red or counting the number of sentences in a paragraph to make sure
the requisite three (or four or five) are there.

As President of the National Council of Teachers of English, I hold many
expectations for the National Day on Writing and cur National Gallery of
Writing; the highest and most ambitious expectations are connected to
how this day will give all students—not some, not many, not most, but
all students—the opportunity to show the nation a part of themselves
through their writing. Assistive pieces for teachers and parents will be
found at the National Day on Writing site (http://www.ncte.org/action/
dayonwriting ) so that everyone has access to tools that will help each stu-
dentwrite well. It has been said that reading can serve as a window to the
world; if that is true, then writing is what opens the window. That window
must be opened for all.

The Scene: One Large, Inner-City High
School

This particular window looks cut on a large, inner-city high school where |
observed instruction several years ago. Too many students crowded into
too small classrooms that held too few books and offered too little sup-
port created a climate that was at best depressed and at worst oppressive.
The teachers’ parking lot was surrounded by an eight-foot cyclone fence
looped with barbed wire. The gate into the lot was locked after the last
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car arrived. Students and teachers entered the fifty-year-
old building through front doors framed by ten-year-old
metal detectors. Hallways were bare except for the occa-
sional poster that reminded students “Truancy Is a Crime”
or “A One-Two Punch Is a One-Way Ticket to Suspension.”
Classrooms all locked the same: graffiti-covered desks

in long straight rows; battered blackboards etched with
profanity; worn-out overhead projectors on wobbly stools
sending dim images toward screens hung precariously
from crumbling ceilings; windows covered by broken
blinds; faded green walls reflecting fluorescent lights . ..
when they worked.

Each day as students entered the building, security
guards instructed them to empty their pockets, empty
their backpacks, empty their purses, stand over here
for pat downs, hurry up and
gather materials, stop push-
ing, stop velling, stop cursing,
get to class. Atthe same time,
feachers were arriving in the
main workroom 1o sign in and
check their mailboxes, only to
hear the principal reminding
them how many days remained
before the test, meaning, of
course, the state assessment.

“Make today count,” he said each day, as teachers filled
Styrofoam cups from one of three stained Mr. Coffee
Makers. “If | walk by your room, | want to see standards
written out on the blackboard and students in their seats
and working. In their seats and working” One day, not
able to listen to his admonition yet again, | asked if he was
serious—that students always needed to be in their desk
seats to work.

“Yep," he replied.

“Why?”1 asked. “What if they need to be standing up,
say, to give a report?”

“Not our kids,” he said. “Our kids stay in their seats”

“You're kidding,”| said, sure that he was going to break
outin a smile, and we'd laugh at his comment.

He stared at me with no hint of a smile, noteven a
twitch. “Some kids,” he said, nodding out toward the bus
lot teeming with students, “like those out there heading to
class right this minute so they aren't late, learn best with
rules. Rules and structure. We give it to them.” And then
he walked away.
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The Cast: “Those” Kids

He didn't say it unkindly, that comment about “those”kids.
Upon reflection, | realized he said it with sincerity, perhaps
concern, and certainly with conviction. Somehow along
the way, he had concluded that those kids, those kids
whose lives are lived in the gaps—the poverty gap, the
health care gap, the nutrition gap, to name but a few—
and whose lives are spent wondering—wondering where
dinner will come from, where they'll sleep tomorrow, what
they’ll do when they're approached about joining a gang,
what they'll do when someone in their family is sick and
no one can pay for a visit to the doctor, what will happen
when there’s no money for rent or the paperback novel for
English class or the poster board for their history projector
even the bus fare to get to the
store——those kids will do better
if we just require that they stay
in their seats. Those kids just
need some structure. And we

g
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e security | watched teachers in the
building use instructional
material that required chanted
replies; | saw them distribute
photocopied packets thatre-
duced complex topics such as the Holocaust to a series of
questions requiring only literal thinking and written an-
swers in complete sentences, black ink only. | asked teach-
ers if they thought classroom discussions might be helpful.
All answered no, not for their students.

“Those kids, well, they live in such turmoil at home that
we provide structure, quiet, orderliness, here at school,”
one social studies teacher explained to me. An English
teacher echoed his sentiments, “Students here need to get
the basics; we don’t have much time with them when you
lock at all they need to learn, so we must drill the basics
into them. They do better with strong discipline!” The sci-
ence teacher chimed in: “Some kids can handle the higher-
level thinking discussions you might see in other schools,
but not the kids here; the kids here haven't had anyone
show them how to act, so we do. We demand they sit still
and answer questions, and they learn how to do that. We
demand that they memorize information that they would

2 The Genteel Unteaching of America’s Poor B A Report from NCTE



Kylene Beers, NCTE President

otherwise never learn. In fact, if we can get them to mem-
orize facts, we believe we've come a long way. That's what
those kids need”

[ looked out into the hallway as students walked past.
“Those kids?”l asked. They nodded. “Don't you think
they'd enjoy conversation? Discussion? Ideas to debate?
Sitting in groups and figuring things out? Making con-
nections to their own lives? Speculating and wonder-
ing? Don't you think they would benefit from learning
that memorizing isn't enough, that experimenting and
doubting and revising and debating options and thinking
through multiple solutions is critical?”

3,.

The Theme: Segregation by
Intellectual Rigor

One woman teacher leaned toward me, patted my arm,
and interrupted my litany: “You mean well, I'm sure,” she
said, “but you just don’t understand what those kids need.
It’s a little hard at first,” she continued, “but then you realize
that those kids, well, they need you
to treat them differently if they're
going to make good grades”

“Differently from what?"| asked.

She stared for a moment before
answering, “You know, from other
kids, other kids who don't need
this type of structured education””

“What type of education do other kids need?”l asked.

She bristled through her smile and said it was obvi-
ous to her that some kids could handle the freedom that
allowed them to do more creative things, to “handle the
higher levels of Bloom's taxonomy,” to interact more with
their peers, and if  understood more about the students in
their high school, I'd understand that.

And there it was—that declaration that those kids,
those kids whose lives are limited not by their potential
and not by their poverty but by the interpretation of what
that poverty means they can achieve, those kids require an
education that does not look like the education of children
whose lives are lived in the security of abundance, or if not
abundance, then at least the security of enough. That as-
sertion was accompanied by the genteel smile of someone
assured that |, too, would see the value of this diminished
educational experience once | had spent time with those
kids.

e
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We are left with an education of America’s
3t e seen as anything

muore than a segregation by infellectunal
rigor, something every bit as shameful and student, especially students of

harmful as segregation by color,

That declaration has guided too many instructional
decisions in too many schools. Too many school boards,
superintendents, principals, and even teachers choose
instructional materials and strategies for those kids that in
all likelihood would not be offered to the gifted kids or the
kids whose parents know how to demand and can afford
better technology, libraries, textbooks, teachers, supplies,
futors, playgrounds, gyms, and . .. well, anything that can
be bought with the money these parents will willingly, can
easily, supply. No one would ever suggest that a scripted
program be used to teach these kids; that’s the curriculum
for those kids, because those kids need that help, that kind
of education.

That declaration, that genteel declaration, so easily ac-
cepted as wisdom, hides behind the well-intentioned and
soft-spoken statements of “they need structure” and “they
need discipline” and “they need the basics” In the end, we
are left with an education of America’s poor that cannot
be seen as anything more than a segregation by intellec-
tual rigor, something every bit as shameful and harmful as
segregation by color.

These are harsh indictments
from me, | realize, and | know
that many would never teach any

poverty, in such a way. You are as
dismayed as | am at the attitudes
and comments of some of the
teachers and the principal in that high school. This seg-
regation by intellectual rigor under the guise of “helping
those kids find some sort of success”is an appalling injus-
fice that must be addressed.

I should mention that as I spent more time in the school
described here, | did find some more reflective thinking.
Many teachers believed that the educational experiences
they offered to students at this school were forced on them
by district-level administrators who, in turn, felt pressure
from state and federal policies. Others eventually reported
that they lacked needed knowledge on how to help un-
derachieving students, explaining that while they didn'’t
like what they were doing, they lacked the research base
and practical experience to try a different approach them-
selves, let alone to encourage administrators or colleagues
o try something else.

While | remain dismayed at the number of schools that
turn to scripted programs and highly structured class
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routines—sometimes almost militaristic environments—
guided by the belief that “those” kids require an education
that is mostly about learning to follow rules, | am always
heartened by teachers who stand in opposition to such
practices and offer students, all students, rich, exciting, and
powerful educational experiences. | find those teachers in
cities and towns across the nation, and know that they are
changing the lives of the students they teach.

The Ongoing Denouement:
Our Journey

Any story has its heroes, its strong characters who lead us
on a journey to a satisfying conclusion. Our story has those
heroes, too. We have leaders out

there right now, talking to teach- It might be the
ers, to media, to politicians and ey |
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administrators and parents, and

Unlike assembly lines that discard materials that can’t
guarantee a predetermined uniform result, public schools
don’tdiscard any child. Children can come hungry or
filthy; they can speak English or Spanish or Vietnamese or
Hmong; they can be athletic or clumsy, artistic or musical;
they can be black or white, Latino or Asian; they can be gay
or straight, rich or poor; Muslim or Jewish or Christian or
Hindu or atheist. They can know a lot or a little. In public
schools, teachers take students as they are, respect all as
they are, and promise fo teach all, as they are. It might be
the plague on the Statue of Liberty that says, “Give me your
tired, your poor/Your huddled masses yearning to breathe
free” but it’s public schools that live that message daily.
Somewhere along the way, we've forgotten that the
teachers in our midst do live that

0 plague on the b sé’m af '5 message daily. We've forgotten that
' that says, “Give me your tived, yo
gddied mosses ,}%mg § 1 s

Hi the best teachers are thoughtful,
creative, independent thinkers, not

they are working hard to institute  Greaihe free,” bul it's public schools thal  passive, restrained script-followers;

change based on research, expe- tive I
rience, and common sense. But

our story of educational reform is not complete. It requires
what is likely to be a long and difficult journey. We have

a lot to fixin education, bigger things than we've dared
imagine.

Not too long ago, we had a Secretary of Education who
wrote that Ford’s assembly line factory model is the right
one for our schools. { am ashamed of such a statement.
Schools aren’t about the mass production of the exact
same product. Some of our students will emerge as writers,
others as mathematicians, and others as artists or scientists
or athletes or mechanics or homemakers or oratorsor. ..
well, the list is as divergent as our students.

Additionally, in public schools—and this is what | like
the most about public schools—everyone is welcome.

hat message daily,

these teachers teach from a cornu-
copia of pedagogy, choosing the
right instructional strategy for each student; these teach-
ers value the probing question from the curious-—even
angry—student far more than the right answer from the
passive one. The best teachers and principals demand that
those kids receive the same rigorous education we want for
afl kids, the rich education each student deserves. Those
teachers and principals—the ones | see far more often than
not—stand boldly against such bigotry, such racism, such
low expectations. Those educators will lead this nation in
true educational reform. In so doing, they will remind us

of all that is lost with the genteel unteaching of America’s
poor.
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Quick Facts About Dropouts
* Mississippi’s goal is to cut the dropout rate in half by 2013.
 The state’s current dropout rate is 15.9 percent.
+ Imagine a school bus full of students — that’'s about how many Mississippi students
drop out, on average, each school day.
» Approximately 10,000 students drop out of Mississippi schools each year.
« The cost of dropouts to our state is $458 million annually.

What is the economic and social impact when students drop out of school?
» Studies show that dropouts are more than twice as likely as high school graduates to
slip into poverty in any given year.

» Approximately 168,000 high school dropouts are on Medicaid in Mississippi,

costing the state more than $208 million annually.

« If the male high school graduation rate increased just 5%, the reduced crime rate and
increased earnings would give Mississippi a combined savings and revenue of more
than $93 million annually.

» School dropouts are more likely than graduates to go to jail. Past studies have shown
that high school dropouts account for 75% of inmates in state prisons, 59% of federal
prisoners and 69% of local jail inmates.

« Overall, high school dropouts cost the state of Mississippi more than $458 million
annually in lost revenue and added public assistance and incarceration costs.

What are the solutions?

Each school district in the state has its own dropout prevention plan and a team dedicated to
implementing the plan. The dropout prevention team is designed to work as a school-
community partnership and includes school personnel as well as representatives from local
businesses, faith-based organizations and the community at large.

Although there is no single solution to the dropout problem, there are some proven strategies
that can make a positive impact:
« Early childhood education. Starting kindergarten ready to learn is the best way to set
students on a path to graduation. Students who start out behind typically stay behind.
More students are retained in kindergarten and first grade than at any other time.
» Parental involvement. When parents monitor their children’s grades and
communicate with their teachers and schools, students attend school more regularly
and perform better academically.
 High quality teachers and classroom instruction that makes learning relevant.

- over -



» Successful transitions. Giving extra support to students during key transition points
(elementary to middle school, middle school to high school) can help them adjust to
changes and make a positive start in their new environment.

» Opportunities for real-world learning, such as internships, job shadowing and service
learning. Exposure to the workplace helps students understand the role of work in
adult life and encourages them to explore future employment possibilities.

* Relationships with caring adults. Having a mentor helps at-risk students feel valued
and motivated to stay in school. A mentor who contributes even a small amount of
time can have a significant impact on an individual child.

Who can address the problem?

Schools can’'t do it alone. We need parents, businesses, non-profit and faith-based groups,
churches and community leaders to get on the bus and help students stay on the bus
toward graduation.

Some current school-community initiatives include:
* A mentoring and tutoring program pairs at-risk seventh graders with high school
juniors and seniors. The older students are paid as a part-time job (through a business
donation) to help younger students with school work and to serve as role models.
» One organization provides community and faith-based outreach to at-risk students by
recruiting former teachers to offer tutoring services and members of participating
churches to serve as mentors. Students meet weekly with tutors and mentors.
» A middle school hosted an official eighth grade pledge ceremony in which students
made a public commitment to graduate in the Class of 2012. Families, friends and
other students watched as a caring adult escorted each eighth grader to sign the
pledge. Each student received a necklace with the inscription PLEDGE 2012.
» One large company identified the 10 school districts in which most of its employees
live and gave dropout prevention grants to those schools.
+ A high school hosted a ‘Reality Fair’ during school hours, with participation by local
businesses. Students were assigned a salary based on a fictitious educational level
and then used their “paycheck” to pay taxes, buy food and other essentials, pay their
rent or mortgage and utility bills, and purchase cell phones, clothes and other items.
» One company promotes the importance of afterschool programs by sponsoring an
annual event highlighting the need for afterschool programs and the positive results
achieved by youth who spend afterschool hours in constructive, organized activities.

To learn more, visit www.onthebus.ms. There, you'll find guidance and resources designed for
parents, community leaders, faith-based organizations, businesses and others who are interested in
getting On the Bus to help keep students in school.

On the Bus is a campaign funded by a $1.5 million grant from State Farm®, in partnership with the
Mississippi Department of Education and the Public Education Forum of Mississippi.
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§ 37-18-5. School improvement plan; local parent advisory committee; assistance team;
community-based prekindergarten through higher education council.

(1) Based on the findings of the evaluation report and the results of the public meeting, the State
Department of Education and the evaluation team leader shall assist the school principal and
other local school officials in the development of a school improvement plan to improve its
deficiencies. A local parents/citizens advisory council shall be established by the evaluation
team at the school in order to provide input and guidance into the development of the school
improvement plan and its evaluation during the implementation period. Local parent-teacher
associations and other community-based organizations shall have input in the selection of the
parents/citizens advisory council. Where no active local parent-teacher group exists, the State
Department of Education may request assistance from the Mississippi Parent-Teacher
Association and other community-based organizations in the selection of the local
parents/citizens advisory council. The local parents/citizens advisory council shall consist of
representatives from each of the following local groups: (a) five (5) representatives of the local
PTA, PTSA or other parent organization, (b) two (2) local elected officials or community
activist, (¢) two (2) students, (d) two (2) local business leaders. Persons who are employed by
the local school district are not eligible for membership on the parents/citizens advisory council.

(2) The school improvement plan shall be developed and approved by the principal of the
School At-Risk, the superintendent of the local school district, the local school board and a
majority of the teachers of the school, within a time period to be determined by the evaluation
team. If the plan is not approved, the State Board of Education may approve and implement the
plan in the school.

(3) The State Department of Education shall provide technical assistance and shall assist in
identifying funding to the School At-Risk in the implementation of the school improvement
plan, including the implementation of any recommended professional development plan, and the
department may contract with the institutions of higher learning to provide such technical
assistance. The assistance team shall collaborate with school and school district employees in the
implementation and monitoring of the school improvement plan and the State Department of
Education shall ensure that a report is issued monthly to the local school board and the local
parents/citizens advisory council.

(4) A school district that has been designated as failing as defined by the State Board of
Education shall also establish a community-based prekindergarten through higher education
council comprised of a broad spectrum of the community, including economic developers,
elected officials, civic leaders, business leaders, faith-based leaders, social services, nonprofit
organizations, school attendance officers, law enforcement officials, health department officials,
day care providers, librarians, parents and others with the knowledge and resources that can be
leveraged to build strong communities. The State Board of Education shall develop procedures
for appointments to the council, which shall not be appointed solely by the school board. The
council will serve as a community-led group that is inclusive, accountable and required to
publicly report progress to the community as a whole.



Sources: Laws, 2000, ch. 533, § 3; Laws, 2000, ch. 610, §§ 3, 7; Laws, 2008, ch. 462, § 3;
Laws, 2009, ch. 516, § 9, eff from and after passage (approved Apr. 8, 2009.)



§ 37-18-7. Professional development plan for educators identified as needing improvement;
sanctions.

(1) As part of the school improvement plan for a School At-Risk, a professional development
plan shall be prepared for those school administrators, teachers or other employees who are
identified by the evaluation team as needing improvement. The State Department of Education
shall assist the School At-Risk in identifying funds necessary to fully implement the school
improvement plan.

(2) (a) If a principal is deemed to be in need of improvement by the evaluation team, a
professional development plan shall be developed for the principal, and the principal's full
participation in the professional development plan shall be a condition of continued
employment. The plan shall provide professional training in the roles and behaviors of an
instructional leader and shall offer training specifically identified for that principal's needs. The
principal of a School At-Risk may be assigned mentors who have demonstrated expertise as an
exemplary-performing principal. Mentors shall make a personal time commitment to this process
and may not be evaluators of the principals being mentored. The local school administration
shall continue to monitor and evaluate all school personnel during this period, evaluate their
professional development plans and make personnel decisions as appropriate.

(b) At the end of the second year, if a school continues to be a School At-Risk and a principal
has been at that school for three (3) or more years, the administration shall recommend and the
local school board shall dismiss the principal in a manner consistent with Section 37-9-59, and
the State Board of Education may initiate the school district conservatorship process authorized
under Section 37-17-6. If extenuating circumstances exist, such as the assignment of a principal
at a School At-Risk for less than two (2) years, other options may be considered, subject to
approval by the State Board of Education.

(3) (a) If a teacher is deemed to be in need of professional development by the independent
evaluation team, that teacher shall be required to participate in a professional development plan.
This plan will provide professional training and will be based on each teacher's specific needs
and teaching assignments. The teacher's full participation in the professional development plan
shall be required. This process shall be followed by a performance-based evaluation, which shall
monitor the teacher's teaching skills and teaching behavior over a period of time. This
monitoring shall include announced and unannounced reviews. Additionally, the teacher also
may be assigned a mentor who has demonstrated expertise as a high-performing teacher.

(b) If, after one (1) year, the teacher fails to perform, the local school administration shall
reevaluate the teacher's professional development plan, make any necessary adjustments to it,
and require his participation in the plan for a second year.

(c) If, after the second year, the teacher fails to perform, the administration shall recommend and
the local school shall dismiss the teacher in a manner consistent with Section 37-9-59.

(4) (a) If the evaluation report reveals a school district central office problem, a superintendent
of the school district having a School At-Risk shall be required to participate in a professional
development plan. Additionally, the superintendent may be assigned mentors who are high-



performing superintendents and have demonstrated expertise and knowledge of high-performing
schools. The local school board will continue to evaluate the performance of the superintendent
and his participation in a professional development plan, making appropriate revisions to the
plan as needed.

(b) If a school continues to be a School At-Risk after a second year, the local school board may
take one (1) of the following actions:

(1) Impose a cap on the superintendent's salary; or

(11) Make any necessary adjustments to his professional development plan and require his
continued participation in a plan.

(c) If a school continues to be designated a School At-Risk after three (3) years of implementing
a school improvement plan the State Board of Education shall, or if more than fifty percent
(50%) of the schools within the school district are designated as Schools At-Risk in any one (1)
year the State Board of Education may, issue a written request with documentation to the
Governor asking that the office of the superintendent of such school district be subject to recall.
Whenever the Governor declares that the office of the superintendent of such school district is
subject to recall, the local school board or the county election commission, as the case may be,
shall take the following action:

(1) If the office of superintendent is an elected office, in those years in which there is no general
election, the name shall be submitted by the State Board of Education to the county election
commission, and the county election commission shall submit the question at a special election
to the voters eligible to vote for the office of superintendent within the county and such special
election shall be held within sixty (60) days from notification by the State Board of Education.
The ballot shall read substantially as follows:

"Shall County Superintendent of Education (here the name of the superintendent shall
be inserted) of the (here the title of the school district shall be inserted) be retained in
office? Yes No "

If a majority of those voting on the question votes against retaining the superintendent in office,
a vacancy shall exist which shall be filled in the manner provided by law; otherwise, the
superintendent shall remain in office for the term of such office, and at the expiration of such
term shall be eligible for qualification and election to another term or terms.

(11) If the office of superintendent is an appointive office, the name of the superintendent shall be
submitted by the president of the local school board at the next regular meeting of the school
board for retention in office or dismissal from office. If a majority of the school board voting on
the question vote against retaining the superintendent in office, a vacancy shall exist which shall
be filled as provided by law, otherwise, the superintendent shall remain in office for the duration
of his employment contract.

(5) Inthe event a school continues to be designated a School At-Risk after three (3) years of
implementing a school improvement plan the State Board of Education shall, or in the event that



more than fifty percent (50%) of the schools within the school district are designated as Schools
At-Risk in any one (1) year the State Board of Education may, issue a written request with
documentation to the Governor that the membership of the school board of such school district
shall be subject to recall. Whenever the Governor declares that the membership of the school
board shall be subject to recall, the county election commission or the local governing
authorities, as the case may be, shall take the following action:

(a) If the members of the local school board are elected to office, in those years in which the
specific member's office is not up for election, the name of the school board member shall be
submitted by the State Board of Education to the county election commission, and the county
election commission at a special election shall submit the question to the voters eligible to vote
for the particular member's office within the county or school district, as the case may be, and
such special election shall be held within sixty (60) days from notification by the State Board of
Education. The ballot shall read substantially as follows:

"Members of the (here the title of the school district shall be inserted) School Board
who are not up for election this year are subject to recall because of the school district's
continued designation as a School At-Risk. Shall the member of the school board representing
this area, (here the name of the school board member holding the office shall be
inserted), be retained in office? Yes No "

If a majority of those voting on the question vote against retaining the member of the school
board in office, a vacancy in that board member's office shall exist which shall be filled in the
manner provided by law; otherwise, the school board member shall remain in office for the term
of such office, and at the expiration of the term of office, the member shall be eligible for
qualification and election to another term or terms of office. However, if a majority of the school
board members are recalled in the special election, the Governor shall authorize the board of
supervisors of the county in which the school district is situated to appoint members to fill the
offices of the members recalled. The board of supervisors shall make such appointments in the
manner provided by law for filling vacancies on the school board, and the appointed members
shall serve until the office is filled at the next regular special election or general election.

(b) If the local school board is an appointed school board, the name of all school board members
shall be submitted as a collective board by the president of the municipal or county governing
authority, as the case may be, at the next regular meeting of the governing authority for retention
in office or dismissal from office. If a majority of the governing authority voting on the question
vote against retaining the board in office, a vacancy shall exist in each school board member's
office, which shall be filled as provided by law; otherwise, the members of the appointed school
board shall remain in office for the duration of their term of appointment, and such members
may be reappointed.

(c) If the local school board is comprised of both elected and appointed members, the elected
members shall be subject to recall in the manner provided in paragraph (a) of this subsection.
Appointed members shall be subject to recall in the manner provided in paragraph (b).

(6) Inthe event a school continues to be designated a School At-Risk after three (3) years of



implementing a school improvement plan, or in the event that more than fifty percent (50%) of
the schools within the school district are designated as Schools At-Risk in any one (1) year, the
State Board of Education may request that the Governor declare a state of emergency in that
school district. Upon the declaration of the state of emergency by the Governor, the State Board
of Education may take all such action for dealing with school districts as is authorized under
subsection (11) or (14) of Section 37-17-6, including the appointment of an interim conservator.

(7) The State Department of Education shall make a semiannual report to the State Board of
Education identifying the number and names of schools classified as Schools At-Risk, which
shall include a description of the deficiencies identified and the actions recommended and
implemented. The department shall also notify the State Board of Education of any School At-
Risk which has successfully completed their improvement plans and shall notify the Governor
and the Legislature of such school's progress.

(8) The State Board of Education shall direct and provide comprehensive staff development
training for school administrators and teachers on the new requirements of this chapter. Any new
assessment instruments to be used in conjunction with any evaluation required by this chapter
shall be made available for review by teachers, administrators and other staff. Prior to evaluation
of individual teachers, administrators and other staff pre-evaluation interviews will be
conducted. Likewise, after any evaluation is complete, post-evaluation interviews will be
conducted. During such post-interviews, evaluators shall identify and discuss the following:
teaching techniques used, teaching strengths and weaknesses and an overall assessment of
performance.

(9) No later than July 1 of each year the State Board of Education shall report to the State
Legislature and the public at large:

(a) An itemized accounting of the use of state funds to provide technical, legal and financial
assistance to each School At-Risk, and to such schools which had been designated as Schools
At-Risk within the previous three (3) years, if such schools received such assistance at any time
during the previous three (3) years;

(b) An explanation of the problems sought to be addressed in each such school receiving this
assistance and for which such expenditure of funds was undertaken;

(c) The actions taken in each school district to utilize the funds to address the problems
identified in paragraph (b) immediately above;

(d) An evaluation of the impact of the effort to address the problems identified,;

(e) An assessment of what further actions need to be undertaken to address these problems, if
such problems have not been entirely alleviated; and

(f) An assessment of the impact which Chapter 421, Laws of 1999, and Chapter 610, Laws of
2000, are having on the educational goals which these statutes sought to address.

Sources: Laws, 2000, ch. 533, § 4; Laws, 2000, ch. 610, §§ 4, 7; Laws, 2007, ch. 518, § 3;
Laws, 2008, ch. 462, § 4, eff from and after July 1, 2008.
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HOUSE BILL NO. 1078
(As Sent to Governor)

AN ACT TO CREATE NEW SECTION 37-11-8, MISSISSIPPI CODE OF
1972, TO REQUIRE THE OFFICE OF HEALTHY SCHOOLS OF THE STATE
DEPARTMENT OF EDUCATION TO DEVELOP AND IMPLEMENT THE HEALTHIER
SCHOOL INITIATIVE TO PROMOTE HEALTHIER SCHOOL ENVIRONMENTS, TO
REQUIRE THE OFFICE TO PROVIDE FINANCIAL INCENTIVES TO SCHOOLS
RECEIVING RECOGNITION THROUGH THE HEALTHIERUS SCHOOL CHALLENGE, TO
PROVIDE FINANCIAL AWARDS, SUBJECT TO LEGISLATIVE APPROPRIATION,
FOR SCHOOLS RECEIVING CERTAIN LEVELS OF RECOGNITION, TO REQUIRE
LOCAL SCHOOL DISTRICTS TO INCLUDE INFORMATION RELEVANT TO THE
HEALTHIERUS SCHOOL CHALLENGE ON THEIR DISTRICT WEB SITES, TO
REQUIRE THE OFFICE TO PROVIDE TECHNICAL ASSISTANCE TO SCHOOLS THAT
ELECT TO PARTICIPATE IN THE CHALLENGE TO BECOME A HEALTHIERUS
SCHOOL, TO ESTABLISH THE CRITERIA REQUIRED TO BE MET BY SCHOOLS
PARTICIPATING IN THE CHALLENGE, TO REQUIRE AN APPLICATION FOR
CERTIFICATION AS A HEALTHIERUS SCHOOL TO BE SUBMITTED TO THE STATE
DEPARTMENT OF EDUCATION FOR REVIEW BY THE OFFICE OF HEALTHY
SCHOOLS, TO REQUIRE THE OFFICE TO FORWARD APPROVED APPLICATIONS TO
THE UNITED STATES DEPARTMENT OF AGRICULTURE FOR CONSIDERATION, AND
TO AUTHORIZE SCHOOLS TO MODIFY AN APPLICATION THAT IS NOT APPROVED
BY THE OFFICE; AND FOR RELATED PURPOSES.

WHEREAS, the United States Department of Agriculture's Food
and Nutrition Service (FNS) recognizes schools that take a
leadership role in helping students learn to make healthy eating
and active lifestyle choices through the HealthierUS School
Challenge (HUSSC); and

WHEREAS, the HealthierUS School Challenge (HUSSC) was
established to recognize schools that are creating healthier
school environments through their promotion of good nutrition and
physical activity on four (4) levels of superior performance:
Bronze, Silver, Gold, and Gold Award of Distinction; and

WHEREAS, to qualify for the awards, a school must submit a
formal application and meet basic criteria set forth by the Food

and Nutrition Service reflecting the HUSSC criteria recommended in
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Medicine's (IOM) recommendations published in April 2007 for foods
that should be served in schools, outside of the organized school
lunch meals; and

WHEREAS, HealthierUS Schools also must have a local school
wellness policy as mandated by the United States Congress which
supports the HUSSC initiative and affirms that the school plays a
critical role in promoting student health, preventing childhood
obesity, and combating problems associated with poor nutrition and
physical inactivity; NOW, THEREFORE,

BE IT ENACTED BY THE LEGISLATURE OF THE STATE OF MISSISSIPPI:

SECTION 1. The following shall be codified as Section
37-11-8, Mississippi Code of 1972:

37-11-8. (1) The Office of Healthy Schools of the State
Department of Education shall develop and implement the Healthier
School Initiative, consistent with the HealthierUS School
Challenge developed by the United States Department of Agriculture
and administered through its Food and Nutrition Service, to
facilitate healthy choices and practices by local school districts
through the promotion of healthier school environments. The
office shall establish standard procedures to be adhered to by
schools electing to participate in the program and shall establish
a deadline for the submission of applications for participation in
the initiative.

(2) Subject to the availability of funds whether
appropriated by the Legislature, in an amount not to exceed Two
Hundred Thousand Dollars ($200,000.00), or received as gifts,
bequests, endowments or grants from any public or private source,
the Office of Healthy Schools shall provide financial incentives
to schools receiving recognition through the HealthierUS School
Challenge for purposes of funding the resources and staff training

needed to meet healthy eating, nutrition education and physical
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(a) Two Thousand Dollars ($2,000.00) shall be awarded

to schools receiving the Bronze Award level of recognition;

(b) Four Thousand Dollars ($4,000.00) shall be awarded

to schools receiving Silver Award level of recognition;

(c) Six Thousand Dollars ($6,000.00) shall be awarded

to schools receiving Gold Award level of recognition; and

(d) Eight Thousand Dollars ($8,000.00) shall be awarded

to schools receiving Gold Award of Distinction level of
recognition.

(3) The Office of Healthy Schools shall require local school
districts to include information relevant to the HealthierUS
School Challenge on their district Web sites and shall provide
technical assistance to schools that elect to participate in the
challenge to become a HealthierUS School. The office shall
require participating schools to:

(a) Enroll as a Team Nutrition School;

(b) Offer reimbursable lunches that demonstrate healthy
menu planning practices and principles of the Dietary Guidelines
for Americans and that meet United States Department of
Agriculture nutrition standards;

(c) Provide nutrition education to students;

(d) Provide students with physical education and the
opportunity for physical activity;

(e) Maintain an average daily participation of school
enrollment for reimbursable lunches; and

(f) Adhere to guidelines established by Food and
Nutrition Service for foods served and/or sold in schools outside
the National School Lunch Program.

(4) To be eligible for participation, a school must:

(a) Be a public elementary or secondary school;

(b) Participate in the National School Lunch Program;
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(d) Submit an application to the United States
Department of Agriculture.

(5) Application for certification as a HealthierUS School
must be submitted to the State Department of Education for review
by the Office of Healthy Schools, which, upon its approval, shall
forward the applications to the United States Department of
Agriculture for consideration. Any application that is not
approved based on standards for submission established by the
Office of Healthy Schools shall be returned with instructions for
modification and resubmission by the submitting school.

SECTION 2. This act shall take effect and be in force from

and after July 1, 2010.



§ 37-21-51. Legislative findings; Early Learning Collaborative Act of 2007; implementation
of voluntary early care and education grant program; application for and use of funds;
grant application oversight committee; application criteria; administration of program.

(1) Asused in Sections 37-21-51 through 37-21-55, the term "preschool or prekindergarten

[ e et

children" means any children who have not entered kindergarten.

(2) To ensure that all children have access to quality early childhood education and
development services, the Legislature finds and declares the following:

(a) Parents have the primary duty to educate their young preschool children;

(b) The State of Mississippi can assist and educate parents in their role as the primary caregivers
and educators of young preschool children; and

(c) There is a need to explore innovative approaches and strategies for aiding parents and
families in the education and development of young preschool children.

(3) (a) This subsection shall be known and may be cited as the "Early Learning Collaborative
Act of 2007."

(b) The Mississippi Department of Human Services shall implement a voluntary early care and
education grant program, which shall be a collaboration among the entities providing
prekindergarten programs including Head Start, licensed child care facilities and licensed public,
parochial and private school prekindergarten programs. Enrollment in the preschool or
prekindergarten program shall be coordinated with the Head Start agencies in the local areas and
shall not be permitted to cause a reduction in children served by the Head Start program. Under
this program, eligible entities may submit an application for funds to (i) defray the cost of
additional teaching staff, appropriate educational materials and equipment and to improve the
quality of educational experiences offered to four-year-old children in existing licensed early
care and education programs, and/or to (i) extend developmentally appropriate education
services at such existing licensed programs currently serving four-year-old children to include
practices of high quality instruction, and to (iii) administer, implement, monitor and evaluate the
programs. Grant funds shall be provided on a local entity matching fund basis to be determined
by the Department of Human Services.

(c) The Department of Human Services shall contract with an appropriate early care and
education program entity to serve as the fiscal agent for the program. All grant applicants shall
be required to collaborate with other early care and education programs, provide a local
community match to the grant award, designate one (1) entity as fiscal agent for the grant, and
meet teacher qualifications.

(d) The early care and education program grants shall be awarded to successful applicants who
meet the criteria developed by a committee appointed by the Governor, consisting of, but not
limited to, representatives of the Mississippi Department of Human Services Office for Children
and Youth, the Mississippi Head Start Association, the Mississippit Head Start Collaboration
Office, the Mississippi Department of Education, the Mississippi State Department of Health
Child Care Licensure Division and licensed child care facilities, one (1) of which must have a



majority low-income population, in the state. The committee shall meet upon call of the
Governor and shall organize for business by electing a chairman. Administrative and clerical
support for the committee shall be provided by the Department of Human Services. The
committee shall establish grant application criteria, procedures and deadlines. The criteria must
include all conditions prescribed in paragraph (c), and shall include, but not be limited to:
voluntary enrollment of children, qualifications for teachers and assistant teachers, allowed
expenses, children with special needs, use of a research-based curriculum aligned with the
learning objectives/milestones in the Mississippi Early Learning Guidelines for Four-Year-Old
Children, teacher/child ratios, child care facility licensure requirements, and collaboration with
other early childhood programs.

(e) Any teacher, assistant teacher or other employee whose salary and fringe benefits are paid
from early care and education grants under this act shall not be deemed to be classified as state
or local school district employees and shall not be eligible for state health insurance benefits or
membership in the Public Employees' Retirement System.

(f) Subject to the availability of funds appropriated therefor, the Department of Human Services
shall administer the implementation, monitoring and evaluation of the early care and education
grant program including the awards and the application process. The State Department of
Education, Office of Reading, Early Childhood and Language Arts, in partnership with the
Mississippi Department of Human Services, Office for Children and Youth, shall develop
educational criteria regarding research-based curriculum, the state's early learning guidelines and
developmentally appropriate educational services. Funding shall be provided subject to
appropriation beginning with the 2008 fiscal year. The department shall make an annual report
to the Legislature and the Governor regarding the effectiveness of the program.

Sources: Laws, 2000, ch. 510, § 1; Laws, 2007, ch. 440, § 1, eff from and after July 1, 2007,
reenacted and amended, Laws, 2009, ch. 345, § 27, eff from and after June 30, 2009.



§ 37-18-1. Superior-Performing and Exemplary Schools Programs; designation as
Superior-Performing, Exemplary, or School At-Risk School; growth expectations and
proficiency measurements; monetary incentives; special recognition for schools receiving
Superior-Performing or Exemplary School designation.

(1) The State Board of Education shall establish, design and implement a Superior-Performing
Schools Program and an Exemplary Schools Program for identifying and rewarding public
schools that improve. The State Board of Education shall develop rules and regulations for the
program, establish criteria and establish a process through which Superior-Performing and
Exemplary Schools will be identified and rewarded. Upon full implementation of the statewide
testing program, Superior-Performing, Exemplary or School At-Risk designation shall be made
by the State Board of Education in accordance with the following:

(a) A growth expectation will be established by testing students annually and, using a
psychometrically approved formula, by tracking their progress. This growth expectation will
result in a composite score each year for each school.

(b) A determination will be made as to the percentage of students proficient in each school. This
measurement will define what a student must know in order to be deemed proficient at each
grade level and will clearly show how well a student is performing. The definition of proficiency
shall be developed for each grade, based on a demonstrated range of performance in relation to
content as reflected in the Mississippi Curriculum Frameworks. This range of performance must
be established through a formal procedure including educators, parents, community leaders and
other stakeholders.

(c) A school has the following two (2) methods for designation as either a Superior-Performing
or an Exemplary School, to be determined on an annual basis:

(1) A school exceeds its growth expectation by a percentage established by the State Board of
Education; or

(1) A school achieves the grade level proficiency standard established by the State Board of
Education.

Any school designated as a School At-Risk which exceeds its growth expectation by a
percentage established by the State Board of Education shall no longer be considered a School
At-Risk and shall be eligible for monetary awards under this section.

(2) Superior-Performing and Exemplary Schools may apply to the State Board of Education for
monetary incentives to be used for selected school needs, as identified by a vote of all licensed
and instructional personnel employed at the school. These incentive funds may be used for
specific school needs, including, but not limited to:

(a) Funding for professional development activities. Staff participating in such activities will
report to the school and school district about the benefits and lessons learned from such training;

(b) Technology needs;



(c) Sabbaticals for teachers or administrators, or both, to pursue additional professional
development or educational enrichment;

(d) Paid professional leave;

(e) Training for parents, including, but not limited to, the following:
(1) Curriculum;

(i1) Chapter 1;

(1i1) Special need students;

(iv) Student rights and responsibility;

(v) School and community relations;

(vi) Effective parenting.

All funds awarded under this subsection shall be subject to specific appropriation therefor by the
Legislature.

(3) The State Board of Education shall provide special recognition to all schools receiving
Superior-Performing or Exemplary designation and their school districts. Examples of such
recognition include, but are not limited to: public announcements and events; special recognition
of student progress and effort; certificates of recognition and plaques for teachers, principals,
superintendents, support and classified personnel and parents; and media announcements
utilizing the services of Mississippi Educational Television.

Sources: Laws, 2000, ch. 533, § 1; Laws, 2000, ch. 610, §§ 1, 7; Laws, 2008, ch. 462, § 1, eff
from and after July 1, 2008.



§ 37-18-3. School At-Risk designation for schools deficient in educating students;
appropriation of adequate funds to provide assistance; evaluation team and report.

(1) Upon full implementation of the statewide testing programs developed by the State Board of
Education pursuant to Chapter 16, Title 37, Mississippi Code of 1972, not later than December
31, 2002, the board shall establish for those individual schools failing to meet accreditation
standards established under this chapter for Schools At-Risk, a program of development to be
complied with in order to receive state funds. The Legislature shall, subject to the availability of
funds, annually appropriate adequate funds to implement the provisions of this chapter. The
State Board of Education may, in its discretion, assess local school districts for the costs of
implementing the provisions of this chapter.

(2) Following a thorough analysis of school data each year, the State Department of Education
shall identify those schools that are deficient in educating students and are in need of
improvement. This analysis shall measure the individual school performance by determining if a
school met its assigned yearly growth expectation and by determining what percentage of the
students in the school are proficient. A school shall be identified as a School At-Risk and in need
of assistance if the school: (a) does not meet its growth expectation and has a percentage of
students functioning below grade level, as designated by the State Board of Education; (b) is
designated as a Level 1 school, or other future comparable performance designation by the State
Board of Education; or (c) is designated as a Level 2 school, or other future comparable
performance designation by the State Board of Education, for two (2) consecutive years.

(3) Within fifteen (15) days after a School At-Risk has been identified, written notice shall be
sent by the State Board of Education by certified mail to both the school principal and the local
board of education. Within fifteen (15) days after notification the State Board of Education shall
assign an evaluation team to the school. The evaluation team shall consist of a minimum of
seven (7) trained members appointed by the State Superintendent of Education and approved by
the State Board of Education from the following categories: (a) school superintendents; (b)
school principals; (¢) curriculum coordinators; (d) at least two (2) teachers; (e) local school
board members; (f) community leaders; (g) parents; and (h) institutions of higher learning
personnel. Optional evaluation team members in specialized areas may be utilized by the State
Department of Education if needed. These additional members may include individuals with
expertise and knowledge in such areas as vocational-technical education, special education,
federal programs and school technology. Evaluation team members shall be independent of the
school being evaluated and shall not be employees of the State Department of Education. The
team may include retired educators who have met certain standards and have completed all
necessary training. All evaluation team members shall be trained, at a minimum, in the
following: (a) school accreditation legal requirements; (b) data analysis; (¢) curriculum
alignment; (d) effective curriculum and instructional strategies; (e) the State Department of
Education school improvement plan process; (f) personnel appraisal; (g) effective community
involvement; (h) public relations; (i) safe and orderly school climate; (j) policy development and
implementation; (k) effective school resource allocation; and (1) effective school management. A
team leader shall be chosen by the department for each evaluation team to provide overall
guidance to the team. The State Department of Education shall assist each evaluation team by
providing administrative and clerical support.



(4) An approved evaluation team shall have the following powers and duties:

(a) The evaluation team may request any financial documentation that it deems necessary, and
the School At-Risk, with the assistance and cooperation of the school district central office, shall
submit such requested financial information to the evaluation team.

(b) The evaluation team shall analyze the School At-Risk data to determine probable areas of
weakness before conducting an on-site audit. The evaluation team shall proceed to conduct an
on-site audit and shall prepare an evaluation report. If necessary, the evaluation team may
request additional individuals in specialty areas to participate as team members in preparing the
evaluation. After completing the evaluation of the School At-Risk, the team shall prepare and
adopt its school evaluation report, which shall be submitted to the State Superintendent of Public
Education for approval within forty-five (45) calendar days. The school evaluation report shall
identify any personnel who were found by the evaluation team to be in need of improvement and
need to participate in a professional development plan. Evaluation instruments used to evaluate
teachers, principals, superintendents or any other certified or classified personnel will be
instruments which have been validated for such purposes.

(5) Following the approval of the evaluation report by the State Superintendent of Public
Education, a representative from the State Superintendent of Education and the evaluation team
leader shall present the evaluation report to the principal of the School At-Risk and to the
superintendent and school board members of the local school district. Following this
presentation, the evaluation report shall be presented to the community served by the School At-
Risk at an advertised public meeting.

Sources: Laws, 2000, ch. 533, § 2; Laws, 2000, ch. 610, §§ 2, 7; Laws, 2008, ch. 462, § 2, eff
from and after July 1, 2008.



MISSISSIPPI LEGISLATURE

1998 Regular Session

To: Education; Appropriations

By: Representatives Manning, Morris, Livingston, Bailey

House Bill 609
(As Sent to Governor)

AN ACT ENTITLED THE "MISSISSIPPI CRITICAL TEACHER SHORTAGE ACT OF
1998"; TO ESTABLISH THE CRITICAL NEEDS TEACHER SCHOLARSHIP PROGRAM
FOR THE PURPOSE OF AWARDING FULL SCHOLARSHIPS TO FULL-TIME AND
PART-TIME COLLEGE STUDENTS AGREEING TO TEACH IN A GEOGRAPHICAL
CRITICAL TEACHER SHORTAGE AREA OF THE STATE; TO AMEND SECTION 37-143-
11, MISSISSIPPI CODE OF 1972, TO PROVIDE THAT THE WILLIAM F. WINTER
TEACHER SCHOLAR LOAN PROGRAM SHALL BE A PROGRAM FOR PERSONS WHO
WISH TO TEACH IN ANY AREA IN THE STATE; TO CLARIFY THAT THE
CONVERSION OF LOANS INTO SCHOLARSHIPS UNDER THE WILLIAM F. WINTER
TEACHER SCHOLAR LOAN PROGRAM SHALL BE AT A RATE OF TWO SEMESTERS
SERVICE FOR EACH YEAR A LOAN WAS RECEIVED, EXCEPT WHERE THE
PARTICIPANTS RENDER SERVICE IN A GEOGRAPHICAL CRITICAL TEACHER
SHORTAGE AREA, IN WHICH CASE THE CONVERSION MAY BE AT THE SAME
RATIO AS UNDER THE CRITICAL NEEDS TEACHER SCHOLARSHIP PROGRAM; TO
AMEND SECTION 37-149-1, MISSISSIPPI CODE OF 1972, TO ESTABLISH THE
POSITION OF PROFESSIONAL TEACHER RECRUITER WITHIN THE MISSISSIPPI
TEACHER CENTER; TO CREATE NEW SECTION 37-149-7, MISSISSIPPI CODE OF 1972,
TO PRESCRIBE THE DUTIES OF PROFESSIONAL TEACHER RECRUITERS; TO
REQUIRE THE STATE DEPARTMENT OF EDUCATION TO PROVIDE FUNDS TO
LOCAL SCHOOL DISTRICTS TO REIMBURSE LICENSED TEACHERS FOR MOVING
EXPENSES WHEN SUCH TEACHERS RELOCATE IN ORDER TO TEACH IN A
GEOGRAPHICAL CRITICAL TEACHER SHORTAGE AREA OF THE STATE; TO
AUTHORIZE LOCAL SCHOOL BOARDS IN GEOGRAPHICAL CRITICAL TEACHER
SHORTAGE AREAS TO REIMBURSE TEACHER APPLICANTS FOR TRAVEL
EXPENSES TO AND FROM THEIR INTERVIEW; TO AMEND SECTION 37-9-77,
MISSISSIPPI CODE OF 1972, TO REQUIRE THE STATE DEPARTMENT OF EDUCATION
TO REIMBURSE SCHOOL DISTRICTS FOR A PORTION OF THE SALARIES PAID BY
THE DISTRICTS TO TEACHERS PARTICIPATING IN THE SCHOOL ADMINISTRATOR
SABBATICAL PROGRAM; TO AMEND SECTION 37-17-8, MISSISSIPPI CODE OF 1972,
TO REQUIRE A PORTION OF SCHOOL DISTRICTS' IN-SERVICE TRAINING FOR
ADMINISTRATORS AND TEACHERS TO BE DEDICATED TO SCHOOL DISCIPLINE
TECHNIQUES AND TO PROVIDE THAT SCHOOL DISTRICTS SHALL NOT BE
REQUIRED TO SUBMIT STAFF DEVELOPMENT PLANS TO THE COMMISSION ON
SCHOOL ACCREDITATION; TO REQUIRE ALL TEACHER EDUCATION PROGRAMS



TO INCLUDE MANDATORY COURSES ON SCHOOL DISCIPLINE AND CLASSROOM
MANAGEMENT; TO REQUIRE EACH STATE INSTITUTION OF HIGHER LEARNING
TO SUBMIT AN ANNUAL PERFORMANCE REPORT ON THE INSTITUTION'S
TEACHER EDUCATION PROGRAM AND TO SPECIFY THE COMPONENTS OF THE
REPORT; TO AUTHORIZE THE DEPARTMENT OF EDUCATION TO ESTABLISH
REGIONAL BEHAVIORAL INSTITUTES TO PROVIDE TRAINING TO TEACHERS AND
ADMINISTRATORS IN DISCIPLINES AND CLASSROOM MANAGEMENT
STRATEGIES; TO ESTABLISH THE UNIVERSITY ASSISTED TEACHER
RECRUITMENT AND RETENTION GRANT PROGRAM TO PROVIDE SCHOLARSHIPS
TO PERSONS PURSUING A MASTER OF EDUCATION DEGREE OR EDUCATIONAL
SPECIALIST DEGREE WHILE SUCH PERSONS RENDER SERVICE TO THE STATE AS
A LICENSED TEACHER IN A GEOGRAPHICAL CRITICAL TEACHER SHORTAGE
AREA; TO ESTABLISH THE MISSISSIPPI EMPLOYER-ASSISTED HOUSING TEACHER
PROGRAM TO PROVIDE SPECIAL HOME LOANS TO TEACHERS RENDERING
SERVICE IN A GEOGRAPHICAL CRITICAL TEACHER SHORTAGE AREA; TO
ESTABLISH A PILOT PROGRAM IN ONE SCHOOL DISTRICT FOR THE
CONSTRUCTION OF RENTAL HOUSING UNITS FOR TEACHERS AND OTHER
SCHOOL DISTRICT EMPLOYEES; TO REQUIRE THE DEPARTMENT OF EDUCATION
AND THE BOARD OF TRUSTEES OF STATE INSTITUTIONS OF HIGHER LEARNING
TO JOINTLY PREPARE AN ANNUAL REPORT FOR THE LEGISLATURE TO ASSESS
THE IMPACT OF TEACHER RECRUITMENT INCENTIVE PROGRAMS ESTABLISHED
IN THIS ACT ON THE EMPLOYMENT OF TEACHERS IN CRITICAL SHORTAGE
AREAS; TO ESTABLISH A SPECIAL FUND IN THE STATE TREASURY TO BE KNOWN
AS THE "MISSISSIPPI CRITICAL TEACHER SHORTAGE FUND" FOR THE PURPOSE OF
IMPLEMENTING THE PROGRAMS ESTABLISHED UNDER THIS ACT; TO
REESTABLISH A CENTER FOR EDUCATION ANALY SIS WHICH SHALL BE
ADMINISTRATIVELY ATTACHED TO THE PUBLIC EDUCATION FORUM OF
MISSISSIPPI; TO DIRECT THE CENTER FOR EDUCATION ANALYSIS TO DEVELOP
AND SUBMIT TO THE LEGISLATURE AN ANNUAL REPORT ON THE
IMPLEMENTATION OF THE MISSISSIPPI ADEQUATE EDUCATION FUNDING
FORMULA, INCLUDING SCHOOL DISTRICT CAPITAL EXPENDITURES FUNDED BY
THE INTERIM SCHOOL DISTRICT CAPITAL EXPENDITURE FUND PROGRAM; TO
REQUIRE THAT THE ANNUAL MISSISSIPPI REPORT CARD SHALL INCLUDE A
SPECIAL REPORT ASSESSING THE IMPLEMENTATION OF THE MISSISSIPPI
ADEQUATE EDUCATION PROGRAM IN ALL SCHOOL DISTRICTS AFTER FULL
IMPLEMENTATION; AND FOR RELATED PURPOSES.

WHEREAS, in many rural areas and communities in the State of Mississippi, particularly in the
Mississippi Delta, there exists a critical shortage of qualified teachers that continues to grow at
an increasing rate as the number of teachers in those areas who are eligible for retirement
escalates while fewer college students aspire to a career in teaching; and

WHEREAS, the absence of a qualified teacher in every classroom in the state contributes to
overall lower test scores for the State of Mississippi and will negatively impact the state's work
force of tomorrow, made of our children of today; and WHEREAS, it is the intent of the
Legislature, in passing this act, to immediately reverse this teacher shortage trend by offering



attractive incentives to qualified persons who pursue a profession in teaching and agree to serve
in those communities wherein the greatest need for teachers exists, thereby enabling every child
in the State of Mississippi to receive a quality education: NOW, THEREFORE,

BE IT ENACTED BY THE LEGISLATURE OF THE STATE OF MISSISSIPPI:

SECTION 1. This act shall be known and may be cited as the "Mississippi Critical Teacher
Shortage Act of 1998."

SECTION 2. (1) There is established the "Critical Needs Teacher Scholarship Program," the
purpose of which is to attract qualified teachers to those geographical areas of the state where
there exists a critical shortage of teachers by awarding full scholarships to persons declaring an
intention to serve in the teaching field who actually render service to the state while possessing
an appropriate teaching license.

(2) Any individual who is enrolled in or accepted for enrollment at a baccalaureate degree-
granting institution of higher learning whose teacher education program is approved by the State
Board of Education or at an accredited, nonprofit community or junior college in the State of
Mississippi who expresses in writing an intention to teach in a geographical area of the state in
which there exists a critical shortage of teachers, as designated by the State Board of Education,
shall be eligible for a financial scholarship to be applied toward the costs of the individual's
college education. The annual amount of the award shall be equal to the total cost for tuition,
room and meals, books, materials and fees at the college or university in which the student is
enrolled, not to exceed an amount equal to the highest total cost of tuition, room and meals,
books, materials and fees assessed by a state institution of higher learning during that school
year. Awards made to nonresidents of the state shall not include any amount assessed by the
college or university for out-of-state tuition.

(3) Awards granted under the Critical Needs Teacher Scholarship Program shall be available to
both full-time and part-time students. Students enrolling on a full-time basis may receive a
maximum of four (4) annual awards. The maximum number of awards that may be made to
students attending school on a part-time basis, and the maximum time period for part-time
students to complete the number of academic hours necessary to obtain a baccalaureate degree in
education, shall be established by rules and regulations jointly promulgated by the Board of
Trustees of State Institutions of Higher Learning and the State Board of Education. Critical
Needs Teacher Scholarships shall not be based upon an applicant's eligibility for financial aid.

(4) Except in those cases where employment positions may not be available upon completion of
licensure requirements, at the beginning of the first school year in which a recipient of a Critical
Needs Teacher Scholarship is eligible for employment as a licensed teacher, that person shall
begin to render service as a licensed teacher in a public school district in a geographical area of
the state where there is a critical shortage of teachers, as approved by the State Board of
Education. Any person who received four (4) annual awards, or the equivalent of four (4) annual
awards, shall render three (3) years' service as a licensed teacher. Any person who received
fewer than four (4) annual awards, or the equivalent of four (4) annual awards, shall render one
(1) year's service as a licensed teacher for each year that the person received a full-time student



scholarship, or for the number of academic hours equivalent to one (1) school year, as
determined by the Board of Trustees of State Institutions of Higher Learning, which a part-time
student received a scholarship. (5) Any person failing to complete a program of study which will
enable that person to become a licensed teacher shall become liable immediately to the Board of
Trustees of State Institutions of Higher Learning for the sum of all Critical Needs Teacher
Scholarship awards made to that person, plus interest accruing at the current Stafford Loan rate
at the time the person abrogates his participation in the program. Any person failing to complete
his teaching obligation, as required under subsection (4) of this section, shall become liable
immediately to the board for the sum of all scholarship awards made to that person less the
corresponding amount of any awards for which service has been rendered, plus interest accruing
at the current Stafford Loan rate at the time the person discontinues his service, except in the
case of a deferral of debt for cause by the State Board of Education when there is no employment
position immediately available upon a teacher's completion of licensure requirements. After the
period of such deferral, such person shall begin or resume teaching duties as required under
subsection (4) or shall become liable to the board under this subsection. If a claim for payment
under this subsection is placed in the hands of an attorney for collection, the obligor shall be
liable for an additional amount equal to a reasonable attorney's fee.

(6) The obligations made by the recipient of a Critical Needs Teacher Scholarship award shall
not be voidable by reason of the age of the student at the time of receiving the scholarship.

(7) The Board of Trustees of State Institutions of Higher Learning and the State Board of
Education shall jointly promulgate rules and regulations necessary for the proper administration
of the Critical Needs Teacher Scholarship Program. The Board of Trustees of State Institutions
of Higher Learning shall be the administering agency of the program.

(8) If insufficient funds are available to fully fund scholarship awards to all eligible students, the
Board of Trustees of State Institutions of Higher Learning shall make the awards to first-time
students on a first-come, first-served basis; however, priority consideration shall be given to
persons previously receiving awards under the Critical Needs Teacher Scholarship Program.

(9) All funds received by the Board of Trustees of State Institutions of Higher Learning from the
repayment of scholarship awards by program participants shall be deposited in the Mississippi
Critical Teacher Shortage Fund.

SECTION 3. Section 37-143-11, Mississippi Code of 1972, is amended as follows:

37-143-11. (1) * * * It is * * * the intention of the Legislature to attract and retain qualified
teachers by awarding incentive loans to persons declaring an intention to serve in the teaching
field and who actually render service to the state while possessing an appropriate teaching
license.

(2) There is * * * established the "William F. Winter Teacher Scholar Loan Program."

(3) To the extent of appropriations available, students who are enrolled in any baccalaureate
degree-granting institution of higher learning in the State of Mississippi accredited by the



Southern Association of Colleges and Schools and approved by the Mississippi Commission on
College Accreditation, or any accredited nonprofit community or junior college, and who have
expressed in writing a present intention to teach in Mississippi, shall be eligible for student loans
to be applied to the costs of their college education. Persons who have been admitted to a teacher
education program * * * as approved by the State Board of Education shall also qualify for loans
at approved institutions.

(4) A freshman establishing initial eligibility shall be eligible for a maximum of four (4) annual
loans and a senior shall be eligible for one (1) annual loan.

(5) The maximum annual loan shall be set by the Board of Trustees of State Institutions of
Higher Learning at an amount not to exceed the cost of attendance at any baccalaureate degree-
granting institution of higher learning in the State of Mississippi. However, it is the intent of the
Legislature that the maximum annual loan amounts under the William F. Winter Teacher Scholar
Loan Program shall not be of such amounts that would compete with the Critical Needs Teacher
Scholarship Program.

(6) The loans of persons who actually render service as licensed teachers in a public school in
Mississippi for a major portion of the school day for at least seventy-eight (78) school days
during each of eight (8) school semesters of the ten (10) immediately after obtaining a
baccalaureate degree, shall be converted to interest-free scholarships. Conversion shall be based
on two (2) semesters of service for each year a loan was received, and the Board of Trustees of
State Institutions of Higher Learning shall not authorize the conversion of loans into interest-free
scholarships at any other ratio, except as follows: Participants in the William F. Winter Teacher
Scholar Loan Program may have their loans converted into interest-free scholarships at the same
ratio as under the Critical Needs Teacher Scholarship Program if they render service as a
licensed teacher in a public school district in a geographical area of the state where there is a
critical shortage of teachers, as designated by the State Board of Education.

(7) Persons failing to complete an appropriate program of study shall immediately become liable
to the Board of Trustees of State Institutions of Higher Learning for the sum of all outstanding
loans, except in the case of a deferral of debt for cause by the board, after which period of
deferral, study may be resumed. Persons failing to meet teaching requirements in any required
semester shall immediately be in breach of contract and become liable to the board for the
amount of the corresponding loan received, with interest accruing at the current Stafford Loan
rate at the time the breach occurs, except in the case of a deferral of debt for cause by the board,
after which period of deferral, teaching duties required hereunder will be resumed. If the claim
for payment of such loan is placed in the hands of an attorney for collection after default, then
the obligor shall be liable for an additional amount equal to a reasonable attorney's fee.

(8) A loan made pursuant to this section shall not be voidable by reason of the age of the
borrower at the time of receiving the loan.

(9) Failure to repay any loan and interest that becomes due shall be cause for the revocation of a
person's teaching license by the State Department of Education.




(10) All monies repaid to the Board of Trustees of State Institutions of Higher Learning
hereunder shall be added to the appropriations made for purposes of this section, and those
appropriations shall not lapse.

(11) The Board of Trustees of State Institutions of Higher Learning with the concurrence of the
State Board of Education shall jointly promulgate regulations necessary for the proper
administration of this section.

(12) If insufficient funds are available for requested loans to a qualified student during any fiscal
year, the Board of Trustees of State Institutions of Higher Learning shall make pro rata
reductions in the loans made to qualifying applicants. Priority consideration shall be given to
persons receiving previous loans and participating in the program.

(13) The Board of Trustees of State Institutions of Higher Learning shall make an annual report
to the Legislature. Each * * * report shall contain a complete enumeration of the board's
activities, loans or scholarships granted, names of persons to whom granted and the institutions
attended by those receiving the same, the teaching location of applicants who have received their
education and become licensed teachers within this state as a result of the loans and/or
scholarships. The board shall make a full report and account of receipts and expenditures for
salaries and expenses incurred under the provisions of this section. The board shall, upon its
records and any published reports, distinguish between those recipients who have breached their
contracts but with the board's permission who have paid their financial obligations in full, and
those recipients who have breached their contracts and remain financially indebted to the state.

SECTION 4. Section 37-149-1, Mississippi Code of 1972, is amended as follows:

37-149-1. (1) There is * * * established within the State Department of Education, the
Mississippi Teacher Center for the purpose of insuring that the children of our state are taught by
quality professionals. The center shall serve as an interagency center focused on teacher
recruitment, enhanced training and initial instructional support.

(2) The center shall have a staff which shall consist of one (1) director, one (1) administrative
assistant and professional teacher recruiters. A steering committee shall be established which
shall consist of one (1) member from each of the following: the Board of Trustees of State
Institutions of Higher Learning, the State Board for Community and Junior Colleges, the State
Board of Education, the Board of the Mississippi Association of Independent Colleges, the
Board of the Mississippi Association of Colleges of Teacher Education, trustees of the local
school boards, teachers and the private sector. The members of the steering committee shall be
appointed by the State Superintendent with the approval of the board. The steering committee
shall direct the work and establish policies for the purpose of operating the center.

(3) The center shall provide leadership for the following initiatives:
(a) The initiation and monitoring of high school programs for teacher recruitment;

(b) The initiation and monitoring of college level programs for teacher recruitment;



(c) The establishment of a Beginning Teacher/Mentoring program, as authorized in Sections 37-
9-201 through 37-9-213;

(d) The sponsorship of a teacher renewal institute;

(e) The continuation of the Teacher Corps program;

(f) The enhancement of the William Winter Scholarship program;

(g) Research for the development of professional teaching standards;

(h) Provide additional scholarships for any targeted populations needing potential teachers; and
(1) Provide assistance to local school districts in identifying and locating specific teacher needs.
SECTION 5. The following shall be codified as Section 37-149-7, Mississippi Code of 1972:

37-149-7. The State Superintendent of Public Education shall appoint three (3) persons to serve
as professional teacher recruiters, who shall have the following duties:

(a) To educate high school students, through oral presentations made on the campuses of all
public high schools and the distribution of written materials, on the importance of teaching as a
profession, emphasizing the critical need for teachers in certain geographical areas of the state
and the availability of financial scholarships to college students in exchange for service as a
licensed teacher in such geographical areas under the Critical Needs Teacher Scholarship
Program;

(b) To encourage assistant teachers in the public schools to pursue a college education that will
enable them to become licensed teachers, informing all assistant teachers of the availability of
financial scholarships to both full-time and part-time college students under the Critical Needs
Teacher Scholarship Program;

(c) To actively recruit, both within the state and out-of-state, teachers to render service to the
state as a licensed teacher in a geographical area of the state where there exists a critical shortage
of teachers, as designated by the State Board of Education, while receiving a scholarship to
pursue a Master of Education degree or Educational Specialist degree at an institution of higher
learning under the University Assisted Teacher Recruitment and Retention Grant Program;

(d) To actively recruit, both within the state and out-of-state, nonpracticing licensed teachers to
return to the teaching profession to render service as a licensed teacher in a public school district
in a geographical area of the state where there is a critical shortage of teachers, as designated by
the State Board of Education;

(e) To actively recruit, both within the state and out-of-state, persons holding a baccalaureate
degree in a field other than education who exhibit potential for a career in teaching to pursue a
standard teaching license through the alternate teaching route; and



() To notify teachers of the availability of special home loans, subject to eligibility for persons
who render service to the state as a licensed teacher in a geographical area of the state where
there exists a critical shortage of teachers, as designated by the State Board of Education.

SECTION 6. The State Board of Education shall prescribe rules and regulations which, subject
to available appropriations, allow for reimbursement to the state licensed teachers, from both in-
state and out-of-state, who enter into a contract for employment in a school district situated
within a geographical area of the state where there exists a critical shortage of teachers, as
designated by the State Board of Education, for the expense of moving when the employment
necessitates the relocation of the teacher to a different geographical area than that in which the
teacher resides before entering into such contract. In order to be eligible for the reimbursement,
the teacher must apply to the local district and the district must obtain the prior approval from the
department for reimbursement before the relocation occurs. If the reimbursement is approved,
the department shall provide funds to the school district to reimburse the teacher an amount not
to exceed One Thousand Dollars ($1,000.00) for the documented actual expenses incurred in the
course of relocating, including the expense of any professional moving company or persons
employed to assist with the move, rented moving vehicles or equipment, mileage in the amount
authorized for state employees under Section 25-3-41 if the teacher used his personal vehicle or
vehicles for the move, meals and such other expenses associated with the relocation in
accordance with the department's established rules and regulations. No teacher may be
reimbursed for moving expenses under this section on more than one (1) occasion.

Nothing in this section shall be construed to require the actual residence to which the teacher
relocates to be within the boundaries of the school district which has executed a contract for
employment with the teacher or within the boundaries of the area designated by the State Board
of Education as the critical teacher shortage area in order for the teacher to be eligible for
reimbursement for his moving expenses. However, teachers must relocate within the boundaries
of the State of Mississippi.

SECTION 7. The school board of any school district situated within a geographical area of the
state where there exists a critical shortage of teachers, as designated by the State Board of
Education, in its discretion, may reimburse persons who interview for employment as a licensed
teacher with the district for the mileage and other actual expenses incurred in the course of travel
to and from the interview by such persons at the rate authorized for county and municipal
employees under Section 25-3-41. Any reimbursement by a school board under this section shall
be paid from nonminimum education program funds.

SECTION 8. Section 37-9-77, Mississippi Code of 1972, is amended as follows:

37-9-77. (1) There is * * * established the Mississippi School Administrator Sabbatical Program
which shall be available to licensed teachers employed in Mississippi school districts for not less
than three (3) years, for the purpose of allowing such teachers to become local school district
administrators under the conditions set forth in this section. The State Board of Education, in
coordination with the Board of Trustees of State Institutions of Higher Learning, shall develop
guidelines for the program. Application shall be made to the State Department of Education for
the Mississippi School Administrator Sabbatical Program by qualified teachers meeting the



criteria for a department-approved administration program and who have been recommended by
the local school board. Administration programs that are eligible for the administrator sabbatical
program shall be limited to those that have been approved by the department by the January 1
preceding the date of admission to the program. Admission into the program shall authorize the
applicant to take university course work and training leading to an administrator's license * * * .

(2) The salaries of the teachers approved for participation in the administrator sabbatical program
shall be paid by the employing school district from nonminimum education program funds.
However, the State Department of Education shall reimburse the employing school districts for
the cost of the salaries and paid fringe benefits of teachers participating in the administrator
sabbatical program for one (1) contract year. Reimbursement shall be made in accordance with
the then current minimum education program salary schedule under Section 37-19-7. except that
the maximum amount of the reimbursement from state funds shall not exceed the minimum
education program salary for a teacher holding a Class A license and having five (5) years'
experience. The local school district shall be responsible for that portion of a participating
teacher's salary attributable to the local supplement and for any portion of the teacher's salary
that exceeds the maximum amount allowed for reimbursement from state funds as provided in
this subsection, and the school board may not reduce the local supplement payable to that
teacher. Any reimbursements made by the State Department of Education to local school districts
under this section shall be subject to available appropriations and may be made only to school
districts determined by the State Board of Education as being in need of administrators.

(3) Such teachers participating in the program on a full-time basis shall continue to receive
teaching experience and shall receive the salary prescribed in Section 37-19-7, including the
annual experience increments. Such participants shall be fully eligible to continue participation
in the Public Employees Retirement System and the Public School Employees Health Insurance

Plan during the time they are in the program on a full-time basis.

(4) As a condition for participation in the School Administrator Sabbatical Program, such
teachers shall agree to employment as administrators in the sponsoring school district for not less
than five (5) years following completion of administrator licensure requirements. Any person
failing to comply with this employment commitment in any required school year, unless the
commitment is deferred as provided in subsection (5) of this section, shall immediately be in
breach of contract and become liable to the State Department of Education for that amount of his
salary and paid fringe benefits paid by the state while the teacher was on sabbatical, less twenty
percent (20%) of the amount of his salary and paid fringe benefits paid by the state for each year
that the person was employed as an administrator following completion of the administrator
licensure requirements. In addition, the person shall become liable to the local school district for
any portion of his salary and paid fringe benefits paid by the local school district while the
teacher was on sabbatical that is attributable to the local salary supplement or is attributable to
the amount that exceeds the maximum amount allowed for reimbursement from state funds as
provided in subsection (2) of this section, less twenty percent (20%) of the amount of his salary
and paid fringe benefits paid by the school district for each year that the person was employed as
an administrator following completion of the administrator licensure requirements. * * * Interest
on the amount due shall accrue at the current Stafford Loan rate at the time the breach

occurs * * *_If the claim for repayment of such salary and fringe benefits is placed in the hands




of an attorney for collection after default, then the obligor shall be liable for an additional
amount equal to a reasonable attorney's fee.

(5) If there is not an administrator position immediately available in the sponsoring school
district after a person has completed the administrator licensure requirements. or if the
administrator position in the sponsoring school district in which the person is employed is no
longer needed before the completion of the five-year employment commitment. the local school
board shall defer any part of the employment commitment that has not been met until such time
as an administrator position becomes available in the sponsoring school district. If such a
deferral is made, the sponsoring school district shall employ the person as a teacher in the school
district during the period of deferral, unless the person desires to be released from employment
by the sponsoring school district and the district agrees to release the person from employment.
If the sponsoring school district releases a person from employment. that person may be
emploved as an administrator in another school district in the state that is in need of
administrators as determined by the State Board of Education, and that employment for the other
school district shall be applied to any remaining portion of the five-year employment
commitment required under this section. Nothing in this subsection shall prevent a school district
from not renewing the person's contract before the end of the five-yvear employment commitment
in accordance with the School Employment Procedures Law (Section 37-9-101 et seq.).
However, if the person is not emploved as an administrator by another school district after being
released by the sponsoring school district, or after his contract was not renewed by the
sponsoring school district, he shall be liable for repayment of the amount of his salary and fringe
benefits as provided in subsection (4) of this section.

(6) All funds received by the State Department of Education from the repayment of salary and
fringe benefits paid by the state from program participants shall be deposited in the Mississippi
Critical Teacher Shortage Fund.

(7) This section shall stand repealed from and after July 1, 2001.
SECTION 9. Section 37-17-8, Mississippi Code of 1972, is amended as follows:

37-17-8. (1) The State Board of Education * * *  through the Commission on School
Accreditation, shall establish criteria for comprehensive in-service staff development plans.
These criteria shall: (a) include, but not be limited to, formula and guidelines for allocating
available state funds for in-service training to local school districts; * * * (b) require that a * * *
portion of the * * * plang be devoted exclusively for the purpose of providing staff development
training for beginning teachers within that local school district and for no other purpose; and (c)
require that a portion of the school district's in-service training for administrators and teachers be
dedicated to the application and utilization of various disciplinary techniques. The board shall
each year make recommendations to the Legislature concerning the amount of funds which shall
be appropriated for this purpose.

(2) Beginning with the 1998-1999 school year, school districts shall not be required to submit
staff development plans to the Commission on School Accreditation for approval. However, any
school district accredited at Level 1 or Level 2 shall include, as a part of any required corrective




action plan, provisions to address staff development in accordance with State Board of Education
requirements. All school districts, unless specifically exempt from this section, must maintain on
file staff development plans as required under this section. The plan shall have been prepared by
a district committee appointed 