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Fall Enroliment - Maryland Public
Schools: September 30, 2008

Pre-

kinder- Kinder- Grades Grades
Local Unit Total garten garten 1-6 712
Total State 843,861 26,821 60,530 363,120 383,390
Allegany 9,232 471 611 3,934 4,216
Anne Arundel 73,653 1,684 5430 32,640 33,899
Baltimore City 82,266 3,999 6,353 36,605 35309
Baltimore 103,180 3,505 7571 44394 47710
Calvert 17,052 325 1,121 7176 8,430
Caroline 5513 258 436 2,366 2,453
Carroll 27,964 316 1,890 11,795 13,963
Cecil 16,209 578 1129 7,006 7,496
Charles 26,727 840 1,640 10,754 13,493
Dorchester 4,560 229 343 1,828 2,059
Frederick 40,070 918 2,835 17,325 18,892
Garrett 4,425 122 310 1.812 2181
Harford 38,610 879 2,710 16,937 18,084
Howard 49,905 1,019 3,309 21,309 24,268
Kent 2,219 138 155 944 982

Montgomery 139,282 3167 10,273 60,060 65782
Prince George's 127977 5770 8,836 53274 60,097

Queen Anne's 7,859 292 531 3,274 3,762
St. Mary's 16,752 677 1,195 7149 7,731
Somerset 2,912 106 225 1,213 1,278
Talbot 4,419 150 315 1,804 214
Washington 21,734 469 1,656 9,838 9770
Wicomico 14,580 457 1,191 6,776 6,166
Worcester 6,671 353 465 2,725 3,128
SEED School 80 0 0 80 0

NOTE: SEED School of Maryland is a publicly-funded residential
boarding school.



Maryland Public School Students

by Race: September 30, 2008
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African American Hispanic White
Per- Per- Per-
Number cent Number cent Number cent

320,747 38.0 80,445 8.5 389,621 46.2

150,868 40.2 16,859 4.5 187,402 49.9
16,836 229 4,836 66 48,717 66.1

72,755 88.4 2,305 2.8 6,391 7.8
41,639 40.4 4,847 47 50,223 487
1124 4.0 680 2.4 25516 01.2

7,789 20.2 1,435 3.7 21977 72.5
10,649 213 2,754 55 28,576 573
76 95.0 2 25 2 2.5

126,065 47.2 54,430 204 60,460 22.6
32172 2341 30,747 2241 54,413 3941

American
Indian/Alaskan Asian/Pacific
Native Islander

Total Per- Per-
Region/Local Unit Students Number cent Number cent
Total State 843,861 3,303 04 49745 58
Baltimore Metropolitan 375,658 1517 04 18,012 &1
Anne Arundel 73,653 327 04 2937 40
Baltimore City 82,266 209 03 606 07
Baltimore 103,180 57 05 5954 58
Carroll 27964 102 04 542 19
Harford 38,610 218 0.6 1191 31
Howard 49905 144 0.3 7782 156
SEED School 80 0 00 0 00
National Capital 267,259 807 0.3 25,387 95
Montgomery 139,282 401 0.3 21548 155
Prince George's 127977 506 04 3848 30
Western Maryland 75,461 252 03 2,430 3.2
Allegany 9,232 47 05 79 09
Frederick 40,070 148 0.4 1,913 48
Garrett 4,425 3 01 15 03
Washington 21,734 54 02 423 19
Upper Shore 36,219 132 04 466 1.3
Caroline 5513 23 04 43 08
Cecil 16,208 57 04 202 1.2
Kent 2,218 9 04 15 07
Queen Anne’s 7,859 33 0.4 120 15
Talbot 4419 10 02 86 19
Lower Shore 28,733 % 03 720 2.6
Dorchester 4560 16 04 58 13
Somerset 2,912 3 041 26 09
Wicomico 14,590 22 02 51 35
Worcester 6,671 34 05 125 18
Southern Maryland 60,531 420 0.7 1,720 2.8
Calvert 17,052 104 06 338 2.0
Charles 26,727 221 0.8 891 33
St. Mary’s 16,752 95 06 480 29

NOTE: SEED School of Maryland is a publicly-funded residential

boarding school.

2

93,893 73.4 23,683 18.5 6,047 47
8,404 114 4,323 5.7 60,052 79.5
516 56 69 0.7 8,518 92.3
4,928 12.3 3,291 8.2 29,790 743
21 0.5 12 0.3 4,374 98.8
2,936 13.5 051 44 17,370 79.9
4,750 134 1,546 43 29,325 81.0
1,022 18.5 358 6.5 4,067 73.8
1,643 101 545 34 13,762 84.9
527 237 116 52 1,552 69.9
644 8.2 224 29 6,838 87.0
914 207 303 6.9 3,106 70.3
10,022 34.8 1,360 4.7 16,5586 §7.6
1,785 391 192 4.2 2,509 55.0
1,313 451 172 59 1,308 48.0
5,367 36.8 738 51 7,952 545
1,557 233 258 3.9 4,697 70.4
20,638 341 1,827 3.2 36,826 §9.2
2,881 16.9 47 24 13,311 781
14,236 533 957 3.6 10,422 38.0
3,521 21.0 553 3.3 12,083 72.2
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Fall Enroliment Trends - Prekindergarten Fall Enroliment Trends - Public and
through Grade 12: 2003, 2007, 2008 Nonpublic Schools: 2003, 2007, 2008
Percent Change Percent Change
Local Unit 2003 2007 2008 Five-Yr. One-Yr. 2003 2007 2008 Five-Yr. One-Yr.
Total State 869,113 845,700 843,861 2.9 -0.2 Total Pub/Monpub 1,056,520 1,024,803 9875176 -7.7 -4.8
Allegany 9,026 9,436 9,232 -7.0 2.2 Total Public 869,113 845,700 843,861 -29 -0.2
Anne Arundel 74,508 73,400 73,653 14 03 Prekindergarten 21,391 27179 26821 254 13
Baltimore City 91,738 81,284 82266 -103 1.2 Kindergarten 55,485 59455 60,530 94 18
Edison Schools 2,311 0 0 -1000 n/a Grade 1 62,341 58611 61447 14 48
Baltimore 108,523 104,283 103,180 -4.9 -1 Grade 2 61,767 60105 59409 -38 12
Calvert 17,423 17,394 17,052 =21 2.0 Grade 3 63195 58906 60620 -41 29
Caroline 5,400 5,658 5513 241 2.6 Grade 4 65119 60,281 59512 -86 13
Carroll 28,832 28,320 27964 -3.0 -1.3 Grade 5 66,227 61239 60905 -80 -05
Cecil 16,475 16,290 16,209 16 -0.5 Grade 6 69,007 61,908 61227 113 11
Charles 25,610 26676 26,727 44 0.2 Ungraded Elementary 2,116 0 0 -100.0 n/a
Dorchester 4,803 4,654 4,560 -51 2.0 Grade 7 70,013 63,706 62363 -108  -21
Frederick 38,950 40,487 40,070 29 -1.0 Grade 8 68,967 65088 63638 77 22
Garrett 4,810 4510 4,425 -8.0 -1.9 Grade 9 78,690 76188 75743 -37 -08
Harford 40,200 39172 38610 -4.0 -1.4 Grade 10 66,269 68452 67829 24 -09
Howard 47,833 49542 49,905 43 0.7 Grade 11 59,670 62814 62900 54 01
Kent 2,565 2,274 2,219 4135 2.4 Grade 12 55,897 61,767 60916 90 -4
Montgomery 139,201 137717 138,282 04 14 Ungraded Secondary 2,959 0 0 1000 n/a
Prince George's 137,285 129,752 127977 -6.8 -1.4 Total Nonpublic 187,407 179,103 131,316 -29.9 -26.7
Queen Anne’s 7,526 7,808 7,859 44 0.7 Prekindergarten 43940 47662 27285 -379 -428
St. Mary's 16,261 16,890 16,752 3.0 -0.8 Kindergarten 15,304 12138 8560 -441 -285
Somerset 2,951 2910 2912 -1.3 01 Grade 1 11,662 9972 7281 -376 -270
Talbot 4,459 4,396 4,419 -0.9 0.5 Grade 2 11,388 9576 7149 372 -253
Washington 20,338 21,703 21,734 6.9 041 Grade 3 1,119 9551 7267 -346 -239
Wicomico 14,402 14,399 14,590 1.3 1.3 Grade 4 10,845 9678 7186 -337 -257
Worcester 6,783 6,745 6,671 A7 -1 Grade 5 10,673 9451 7262 -320 -232
SEED Schoaol 0 0 80 1000 1000 Grade 6 11,307 10,508 7,800 -309 -257
_ _ _ Ungraded Elementary 636 620 1,703 1678 1747
gggz]tli%?g:ﬁ;(igﬂ?f' the three Edison Schools are included in Grade 7 11143 10703 8302 255 -224
Grade 8 11,188 10776 8421 -247 218
NOTE: SEED School of Maryland is a publicly-funded residential Grade 9 9996 10203 8667 133 54
boarding school. Grade 10 9,318 9579 8406 -98 -122
Grade 11 8725 9039 7690 -119 1498
Grade 12 8,038 8623 7581 57 121

Ungraded Secondary 2,125 1,024 746 -64.9 -271




Appendix 1 Page 7

Preschool Enroliment by Number of Public and Nonpublic
Location: 2008-2009 Schools in Maryland: 2008-2009
Judy Head Accredi- Public Schools
Local Unit Centers* Start tations** ot Nor.
Total State 8,020 1,275 523 Local Unit :r:(te;nr; l\giI:- Hsig;.h Igicr:r:(; Other Siﬁtc))g(l:s S?:%I:)Ici:lzs
Allegany 316 387 16
Anne Arundel n/a 451 26 Total State 806 234 181 85 153 1459 1,395
Baltimore City 1158 4,203 VY, Allegany 14 4 3 0 7 28 11
Baltimore 47 644 47 Anne Arundel 79 18 12 O 14 124 128
Calvert 975 136 17 Baltimore City 52 22 21 63 36 194 148
Caroline 134 179 3 Baltimore 105 27 2 0 19 172 221
carroll 348 145 10 Calvert 13 8 4 0 5 28 15
Cecil 387 155 8 Caroline 5 2 2 0 1 10 5
Charles 997 282 16 Carroll 24 9 7 0 7 47 29
Dorchester 131 178 3 Ceil 7 6 5 0 1 29 22
Frederick 471 297 30 Charles 21 8 6 O 2 37 28
Garrett 211 204 17 Dorchester 6 2 2 1 2 13 7
Harford nla 189 13 Frederick 36 13 g 0 6 64 39
Howard 317 321 25 Garrett $ 2 2 2 16 7
Kent 141 34 3 Harford 32 9 g 0 4 54 50
Montgomery 699 738 112 Howard 3 18 12 1 3 73 83
Prince George's 808 1,132 54 Kent 3 o 1 4 0 8 6
Queen Anne's 282 80 8 Montgomery 130 38 25 0 1 204 286
St. Mary's 285 175 Prince George's 138 27 22 5 22 215 181
Somerset n/a 182 16 Queen Anne’s 8 4 2 0 0 14 11
Talbot 703 71 13 St. Mary's 16 4 3 0 4 27 36
Washington 250 506 14 Somerset 4 1. 003 o 4
Wicomico 204 330 9 Talbot 5 1 1 0 12
Worcester 235 186 14 Washington 27 7 [¢] 1 4 45 38
Wicomico 16 3 3 2 1 25 19
* Includes children in prekindergarten plus other children Worcester 6 1 3 2 2 14 9
being served by the Judy Centers and their partnerships. SEED School 0 1 0 0 0 1

The 3,145 children in kindergarten and the 1,748 children in

Head Start at the Judy Centers are not included.
NOTE_: SEED School of Maryland is a publicly-funded residential
** Number of accreditations for prekindergarten, Head Start, boarding school.

and child care centers. Kindergarten accreditations are not
included.
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Full-Time Equivalent Staff
Maryland Public Schools: 2008-2009

Instructional Non-Instructional
Media,
Teacher Guid- Central Direct., Principal,
Total & ance, & Other Total Non-  Office Coord., Vice Prin., Other

Grand Instruc- Thera- Psych. Profes- Instruc- Leader- Super- Other Sch. Profes- Support
Local Unit Total  tional pist Personnel sional* Aide tional ship** visor*** Admin. sional® Staff A~
Total State 117,221 79,945 59,924 4,355 2,708 12,959 37,275 150 2,241 3,597 3,848 27,438
Allegany 1,385 087 718 55 37 177 398 2 35 43 14 304
Anne Arundel 9307 6,751 5205 383 209 954 2,555 6 133 295 234 1,887
Baltimore City 11,793 8157 5,958 376 462 1,361 3,637 16 330 501 553 2,237
Baltimore 14,252 9183 7512 544 88 1,048 5,080 24 233 438 524 3,841
Calvert 2248 1591 1144 83 29 336 657 3 53 74 55 472
Caroline 787 553 408 31 10 106 234 3 22 21 21 168
Carroll 3,498 2,445 1916 134 37 358 1,053 3 90 104 121 735
Cecil 2,262 1618 1,190 87 63 280 642 3 47 68 53 472
Charles 3,372 2480 1,764 139 131 446 893 5 56 110 73 649
Dorchester 656 431 343 24 4 60 225 4 18 27 18 158
Frederick 5372 3719 2758 187 73 0 1,653 9 118 150 56 1,318
Garrett 639 440 351 14 7 68 189 1 22 19 14 143
Harford 5234 3817 2778 189 105 745 1,417 6 114 140 107 1,050
Howard 7,693 5794 4,012 302 205 1,276 1,899 6 173 184 216 1,320
Kent 354 240 177 14 3 46 114 3 9 15 5 82
Montgomery 20176 13,467 9,730 765 723 2,249 5,709 17 274 486 870 5,062
Prince George's 17,724 10,910 8,640 644 224 1,402 6,815 17 221 623 626 5328
Queen Anne’s 970 710 534 39 30 107 261 2 28 23 4 167
St. Mary's 2076 1451 1,044 77 77 253 625 3 65 66 67 424
Somerset 476 338 231 17 21 69 138 2 21 14 10 92
Talbot 614 378 308 27 2 4 236 3 32 18 23 160
Washington 2,885 1,983 1,509 103 87 284 902 6 68 o1 42 695
Wicomico 2254 1614 1,096 86 41 390 640 3 52 59 57 468
Worcester 1,156 87 594 36 41 201 285 3 24 29 28 201
SEED School 40 10 9 1 0 0 30 0 4 0 22 4

. . ** Includes § intendents and Assistant Superintendents.
* Includes staff developers, teacher trainers, athletic coaches, neludes sUperinien P

remedial specialists, and other school-level instructional ** Also includes pupil personnel workers, school social workers, and
professionals. other administrators.

i . ) . * Includes nurses, admission officers, research specialists, etc.
NOTE: SEED School of Maryland is a publicly-funded residential

boarding school. A Includes technicians, service workers, secretaries and clerks,
drivers, crafts and trades personnel, laborers, non-instructional aides,
etc.

8 9



Maryland Public School Teachers by
Race and Gender: 2008-2009
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African American

Grand Per-
Local Unit Total Total cent Male Female
Total State §9,321 11,101 8.7 2,624 8,577
Allegany 696 7 1.0 1 6
Anne Arundel 5073 450 8.9 87 363
Baltimore City 5,844 2,683 459 581 2,102
Baltimore 7,504 830 11 209 621
Calvert 1,130 76 6.7 18 58
Caroline 402 32 8.0 1 21
Carroll 1,904 23 1.2 6 17
Cecil 1,173 44 3.8 13 3
Charles 1,737 255 147 52 203
Dorchester 346 29 84 6 23
Frederick 2,755 77 2.8 15 62
Garrett 346 0 0.0 o 0
Harford 2,732 137 50 3 106
Howard 3,886 432 11 87 345
Kent 175 15 8.6 4 11
Montgomery 9,728 1,182 12.2 261 921
Prince Geocrge's 8,612 4534 526 1,084 3450
Queen Anne's 528 28 53 S 19
St. Mary's 1,036 67 6.5 6 61
Somerset 228 32 14.0 8 24
Talbot 307 16 52 1 15
Washington 1,486 13 0.9 6 7
Wicomico 1,088 100 92 20 80
Worcester 583 38 6.5 8 30
SEED School 5 1 14 0 1

NOTE: SEED School of Maryland is a publicly-funded residential

boarding school.

White Other*
Per- Per-
Total cent Male Female Total cent Male Female
44779 765 10,165 34614 3441 58 871 2,770
689 98.0 190 499 0 00 0 0
4543 896 834 3,709 80 16 19 61
2,399 411 736 1,663 762 13.0 171 591
6,493 865 1,417 5,076 181 24 44 137
1,043 923 221 822 1M1 1.0 0 11
369 918 84 285 1 02 0 1
1,864 G79 414 1,450 17 08 2 15
1110 946 248 862 19 16 2 17
1,454 837 401 1,053 28 186 7 21
310 896 70 240 7 20 2 5
2613 948 601 2,012 65 24 15 50
346 1000 86 260 0 00 0 0
2566 939 560 2,006 26 14 7 22
3,280 844 746 2,534 174 45 37 137
159 909 34 125 1 06 0 1
7660 787 1619 6,041 886 91 163 723
2954 343 777 2477 1124 134 192 932
495 0936 110 385 6 1i 0 6
944 911 198 746 25 24 6 19
197 86.0 47 150 0 00 0 0
288 938 59 228 1.0 2 1
1,475 ©O86 375 1,100 0.5 1 7
978 89.8 217 761 11 1.0 1 10
542 930 118 424 05 0 3
8 889 3 5 0.0 0

* Includes American Indian/Alaskan Native, Asian/Pacific Islander,

and Hispanic.

"



Average Salaries for Instructional
Positions in Public Schools: 2008-2009

Professional

Instructional Assistant
Local Unit Staff Principal Principal Teacher*
State Average $66,375 $114,547  $96,518 $64,462
Allegany 60,053 93,993 78,335 58,661
Anne Arundel 68,853 122,212 105110 66,780
Baltimore City 61,631 105,745 91,675 59,260
Baltimore 60,762 113,048 89,752 58,758
Calvert 72,013 114,509 94,382 70,497
Caroline 57,428 100,368 89,408 55,652
Carroll 62,226 108,130 91,388 60,447
Cecil 58177 89,544 86,133 56,382
Charles 62,386 117,947 92724 60,327
Dorchester 57102 93,157 76,202 55,099
Frederick 65,625 113,875 95,002 63,774
Garrett 58,575 82,298 70,299 58,527
Harford 59,980 109,433 89,741 58,261
Howard 68,827 128,889 104,068 66,921
Kent 59,977 90,429 84198 58,045
Montgomery 77,742 131,269 116,203 75,867
Prince George's 68,701 116,255 95,765 66,711
Queen Anne's 58,876 111,866 93,108 57113
St. Mary's 63,804 120,135 95,696 61,422
Somerset 56,478 88,401 68,932 55,085
Talbot 56,736 98,085 88,158 54,833
Washington 58,781 101,653 82,498 57111
Wicomico 58,080 93192 78,206 57,813
Worcester 63,439 111,477 82,923 61,678
SEED School 55,013 0 0 55,013

* Includes classroom and other teachers, therapists, librarians,
guidance counselors, and school psychologists.

NOTE: SEED School of Maryland is a publicly-funded residential

boarding school.
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Salary Range for Ten-Month Teachers

in Public Schools: 2008-2009

Salary Annual
Beginning Mid-level Percentage

(Bach-  (Master’s Increase

elor’s & APC - Maxi- Begin- Mid-
Local Unit Step1)  Step 11) mum* ning Ilevel
State Average  $42,537  $58,955 $82,376 4.0 3.4
Allegany 40,697 57,203 73,879 6.0 6.0
Anne Arundel 43,452 63,161 80,520 50 50
Baltimore City 44,820 59,687 80,596 4.0 4.0
Baltimore 42,000 55,536 80,762 0.0 0.0
Calvert 44,600 70,633 102,425 46 45
Caroline 41,310 54,211 73,911 20 2.0
Carroll 40,400 58,000 81,355 1.0 1.0
Cecil 41,674 56,409 75,284 40 4.4
Charles 43724 60,301 84,842 35 35
Dorchester 40,640 53,876 74,630 16 1.6
Frederick 40,706 57,964 94,846 20 2.0
Garrett 42,043 55,515 71,220 6.0 58
Harford 4171 58,699 80,188 1.6 1.6
Howard 44527 65,780 91,521 5.0 5.0
Kent 4,242 53,991 78,176 3.0 3.0
Montgomery 46,410 73,038 103,634 5.0 5.0
Prince Geocrge's 44 355 63,161 90,844 20 2.0
Queen Anne's 43,000 55,441 81,969 6.8 4.0
St. Mary's 43,240 59,790 86,005 40 40
Somerset 41,300 55,277 73,862 3.3 47
Talbot 42,400 56,400 73,800 3.4 35
Washington 42,807 59123 74,927 2.0 2.0
Wicomico 42140 54,700 76,750 6.4 3.0
Worcester 42,222 57,022 81,073 45 45

* Educational level and years of experience required to reach
maximum vary among local units.

NOTE: SEED School of Maryland is a publicly-funded residential
boarding school. This School follows the Baltimore City Public
Schools terms of compensation for teachers.
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Maryland School Assessment Maryland High School Assessment
Results: 2007, 2008, 2009 Results: 2009
Reading* Mathematics** Percent of HSA Requirement

Met by Students Who Have
Taken All Four Tests

2009 Profi- Ad- Profi- Ad-

Basic cient vanced Basic cient vanced Grade 12
Grade 3 151 63.0 21.9 157 55.5 28.8 All Students 99.9
Grade 4 134 599 2638 10.8 443 44.9 American indian/Alaskan Native 988
Grade 5 10.5 39.9 49.6 18.8 56.1 251 African American go7
Grade 6 155 43.6 40.9 229 47.6 29.5 Asian/Pacific Islander 999
Grade 8 185 437 37.7 328 37.8 29.4 Hispanic 097

Special Education 996

2008 Profi- Ad- Profi- Ad- L . -

Basic cient vanced Basic cient vanced Limited English Proficient (LEP) 98.4
Grade 3 170 661 169 174 559 267 Free and Reduced Meals (FARMS) 99.6
Grade 4 11.5 60.5 27.9 1.4 46.2 42.4 Grade 11
Grade 5 13.3 357 51.0 195 551 254 All Students 89.5
Grade 6 18.2 388 429 242 44.0 31.8 American indian/Alaskan Native 890
Grade 7 18.8 38.3 429 31.8 46.5 21.7 African American 787
Grade 8 27.2 38.7 341 38.1 32.8 29.0 Asian/Pacific Islander 06.4

White (non-Hispanic) 959

2007 Profi- Ad- Profi- Ad- : :

Basic cient vanced Basic cient vanced Hispanic 84.4
Grade 3 195 603 202 214 538 248 Special Education 58.2
Grade 4 14.0 612 248 14.0 48.0 38.0 Limited English Proficient (LEP) 547
Grade 5 233 436 331 217 57.6 20.7 Free and Reduced Meals (FARMS) 770
Grade 6 234 436 329 281 483 236 Grade 10
Grade 7 29.8 40.7 29.5 38.7 43.3 17.9 All Students 855
Grade 8 1.7 443 239 433 1.7 25.0 American Indian/Alaskan Native 86.4
Grade 10 291 411 29.8 36.5 38.4 251 African American 720
* Beginning in 2005, the end of course English 2 exam serves as the Asian/Pacific Islander 95.6
Grade 10 Reading MSA and the HSA graduation requirement. White (non-Hispanic) 929
** Beginning in 20086, the end of course Algebra/Data Analysis exam Hispanic 803
serves as the Grade 10 Math MSA and the HSA graduation . .
requirement. Prior to 2006, the end of course Geometry exam Special Education 51.9
served as the Grade 10 Math MSA. Limited English Proficient (LEP) 5586
Note: For disaggregated test scores at the State, local school Free and Reduced Meals (FARMS) 713

system, and local school levels, please visit the Maryland Public

Schools Report Card website at www.mdreportcard.org.
P P g Note: HSA status shows the number of students by grade and

subgroup who have taken all four HSA tests—Algebra/Data
Analysis, Biology, Government, and English—and met the Maryland
High School Assessment requirement for graduation. Please note
that to graduate, students must also meet additional state and local
requirements.
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Post-Graduation Plans - Maryland

Public School Graduates: 2009

Appendix 1 Page 12

Number of Graduates

Special Early
High School Education College

Local Unit Total Diploma Completion Admission
Total State §9,002 68,200 698 104
Allegany 713 693 20 0
Anne Arundel 4 956 4907 48 1
Baltimore City 4,348 4,285 63 0
Baltimore 7,381 7,297 82 2
Calvert 1,361 1,355 5 1
Caroline 372 361 4 7
Carroli 2,387 2,359 28 0
Cecil 1,095 1,076 15 4
Charles 2,191 2172 19 0
Dorchester 318 3 6 2
Frederick 3,048 3,022 26 0
Garrett 364 357 5 2
Harford 2,703 2,666 37 0
Howard 3,730 3,705 19 6
Kent 163 161 2 0
Montgomery 10,271 10,124 142 5
Prince George's 8,345 8,266 78 0
Queen Anne’s 602 596 8 0
St. Mary's 1,107 1,093 14 0
Somerset 181 169 12 0
Talbot 354 344 10 0
Washington 1,578 1,474 33 72
Wicomico 937 914 21 2
Worcester 485 493 2 0
16

Graduation Plans

Trade/
Bus.
Total College College School Work Military
Gradu- Full- Part- Full- Full- Full-  Other/
ates” time time time time time NR**
60,490 38,024 3132 2,284 7,508 1,869 1,484
646 440 241 23 118 28 12
4,430 3191 345 187 770 203 146
2577 1,915 95 173 384 66 137
5723 4105 301 288 851 184 296
1,295 950 109 68 253 59 29
363 226 33 19 88 25 7
2190 1,676 100 82 384 88 47
975 597 144 55 212 51 1
2,018 1,431 211 98 319 102 41
291 180 24 3 86 19 5
2,778 2,189 143 86 418 92 56
34 244 13 23 81 17 1
2,559 1,838 199 132 451 18 43
3,451 3,036 33 83 262 88 45
152 79 17 17 26 12 3
8,711 7519 125 187 759 190 242
7,327 5,364 496 553 1,027 342 199
563 389 12 21 93 24 41
868 572 101 38 214 79 20
177 88 28 5 54 8 1
156 104 12 10 20 13 3
1,552 972 174 59 351 90 50
877 565 137 38 208 48 21
470 354 39 13 78 23 8

* Number of students who responded to the MSDE Class of 2009
High School Graduate Questionnaire.

** Students’ survey responses include “other” or no response.

17



Scholastic Aptitude Test Results*
Trends: 2007 to 2009

Critical Reading Math Writing
Year MD us MD us MD us
2008 500 501 502 515 485 493
2008 489 502 502 515 497 484
2007 500 502 502 515 496 494

2009 MD Resuits by Gender/Ethnic Group {Average Scores)
Gender/Ethnic Group Critical Reading Math  Writing

Male 501 520 487
Female 458 487 502
American Indian/Alaskan Native 473 462 465
Asian/Pacific Islander 538 581 545
African American 427 414 422
Hispanic 498 490 485
White 540 546 534
2009 MD Results Compared to Nearby States (Average Scores)
State Critical Reading Math  Writing
Maryland 500 502 495
Delaware 495 488 484
Pennsylvania 493 501 483
District of Columbia 466 451 461
Virginia 511 512 498
New York 485 502 478
New Jersey 496 513 496

2008 MD Resuits by Gender/Ethnic Group {Average Scores)
Gender/Ethnic Group Critical Reading Math  Writing

Male 501 521 489
Female 497 487 504
American Indian/Alaskan Native 473 476 465
Asian/Pacific Islander 531 584 538
African American 423 41 423
Hispanic 480 479 473
White 540 547 536
2008 MD Results Compared to Nearby States (Average Scores)
State Critical Reading Math  Writing
Maryland 499 502 497
Delaware 499 498 480
Pennsylvania 494 501 483
District of Columbia 470 455 465
Virginia 511 512 499
New York 488 504 481
New Jersey 495 513 496

* Scores range from 200 to 800.
NOTE: Includes public and nonpublic test-takers.
Source: College Board
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GED Testing by Test Center:

2008-2009

Appendix 1 Page 13

Test Center

Total Number Percent
Tested Passed Passed* Testing Passed

Incom- Number

plete Not

Total State 10,400 5474 5841 1,028 3,898
Baltimore Metropolitan Area

Baltimore 1510 517 40 204 789
Bel Air 404 239 66 39 126
Catonsville 703 328 54 95 280
Dundalk 392 216 60 32 144
Severn 592 365 68 56 171
Essex*” 824 384 52 88 352
Westminster 214 136 7 21 57
Northwest

Frederick 201 207 76 20 64
Cumberland 123 91 77 4 28
Hagerstown 162 96 68 20 46
Garrett 50 34 68 0 16
National Capital Area

Riverdale 737 306 48 97 334
Rockville 754 379 61 131 244
Southern Maryland

St. Mary's 206 195 76 39 62
Waldorf 40 208 56 37 165
Eastern Shore

Chesapeake College 186 119 66 6 61
Salisbury 293 179 68 30 84
North East 297 174 65 29 94
Special Testing

Correctional Institutions™* 1715 1,047 64 66 602
Job Corps Centers 235 77 34 1 147
Office-MSDE 69 34 52 3 32
Other* 143 143 100 0 0

*  Pass rate computed without regard to incomplete testing.

**Includes Military Youth Corp program.

*** Includes State, local and juvenile institutions.

* Includes diplomas issued to Maryland residents who tested out-of-

state or in the military.

NOTE: A Maryland High School Diploma is awarded upon
successful completion of the test.



High School Dropouts and
Retentions, Grades 9-12: 2008-2009

Appendix 1 Page 14

Financial Resources
Maryland Public Schools: FY 2008

Where the Money Comes

Federal Other Sources

From

Number of Dropout
Local Unit Dropouts* Rate
Total/Average State 7.920 2.80
Allegany 80 2.89
Anne Arundel 695 283
Baltimore City 1,640 6.20
Baltimore 1,347 374
Calvert 85 1.60
Caroline 69 3.80
Carroll 105 1.07
Cecll 192 3.49
Charles 269 2.60
Dorchester 53 352
Frederick 226 1.65
Garrett 34 215
Harford 305 232
Howard 239 1.39
Kent 23 299
Montgomery 1,319 272
Prince George’s 586 1.34
Queen Anne's 56 207
St Mary's 119 213
Somerset 4 444
Talbot 4 256
Washington 110 156
Wicomico 244 515
Worcester 22 0.87

* Excludes re-entries.

20

State Govléer?\?"rlxent
Local Government $5,226,557,761 47.21%
State $5,122,604,803 46.27%
Federal $701,587,013 6.34%
Other Sources $19593169 018%
Where the Money Goes
Other™  Administration
Fixed
Charges
Instructional
Salaries

Operation/
Maintenance

Student
Transportation

Other Instructional

o i
Administration $296 538,303 27%
instructional Salaries $4,004,422 649 371%
Other Instructional Costs $383,165,875 35%
Special Education $1,102,625,701 10.2%
Mid-level Administration® $717 548 067 65.6%
Student Transportation $500,378,276 4.6%
Operation/Maintenance $920 537769 8.5%
Fixed Charges $2,427008163  225%
Other™ $447 438 908 41%

*Includes Office of the Principal and Instructional Supervision.

**Includes Student Personnel and Health Services, Adult Education,
Community Services, Net Food Service, and current equipment.
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Maintenance of Effort (MOE) Education Effort Index:

Maryland Public Schools: FY 2009 FY 2009
Percent FY
Net Local Over Local Local Education 2009
Appro- MOE Diff- Required Local Unit Appropriation Wealth Effort Index
L I Unit jation* R ired MOE
ocar priafion cquire  erence Total State  $5,394,004.617 $412,548792,450 0013  1.00
Allegany 28,450,000 28105014 344986 123 Allegany 28450000 2220989148 0013 098
Anne Arundel 551206500 513791653 37414847  7.28 Anne Arundel 551206500 45767993145 0012 092
Baltimore City 197,848,545 189,500,860 8,347,685  4.41 Baltimore City ~ 207940795 21179186415 0010 075
Baltimore 634,036,045 600143502 33892543 565 Baltimore 646202500 500847254 0013 0.97
Calvert 99,996,747  93,978574 6018173 6.40 Calvert 100656137 7173848526 0014 107
Caroline 12367676 12,342,283 25395  0.21 Caroline 12367678 1607898659 0008 059
Carrol 157208822 144666566 12632256 873 Carroll 152678000 11888917138  0.014 105
Ceail 68985106 63,756,559 5,228,547  8.20 Ceci 69915162 5942054677 0012 090
Charles 144,995,000 135,779,309 9215691 679 Charles 145316000 10188275518 0014 1.09
Dorchester 17,473,300 16576068 895232 5.40 Dorchester 17473300 1748729592 0010 076
Frederick 23042164 218842212 11569952 529 S 37 O3 364 17934542806 0.014 105
Garrett 23159,000 21,455,660 1,703,340  7.94 Garrett 23159000 2160158865 0011 082
Harford 210,914,800 197200940 13713.860 6.95 Harford 10914800 15668790562 0,013 103
Howard 447724210 424284301 23439900 552 Howard 54794610 27504160937 0017 126
Kent 17217000 15,720,252 1,496,748 9.52 Kent 17217000 1542750904 0011 085
Montgomery 1513555147 1445024 414 68530,733 474 Monigomery 1513556147 103887107105 0015 111
Prince George's 542,479.236 528204981 14184255 2.68 Prince George's 614502036 48132950478 0.013 0,08
Queen Anne's 47168270 44048286 3119084  7.08 Queen Ame's 47168270 4418443744 001 082
St. Mary's 74331048 71785224 2545824 355 St Mary's 60136192 6604861997 0012 093
Somerset 8624324 8521132 103192 1.21 Somerset 8,094 324 885521249 0010 078
Talbot 33,988,148 31724740 2263406 713 Talbot 34053966 4648015080 0007 056
Washington 86,010,700 84732576 1278124 1.5 Washington 876590650 7004555634 0011 085
Wicomico 50,204,655 49,497,509 707146  1.43 Wicomico 50204655 4325142980 0012 0.89
Worcester 72614611 65572687 7041924 1074 Worcester 61461 0155038137 0.008 061

*Net Local Appropriation equals Operating budget appropriation

plus supplemental appropriations, less approved nonrecurring

costs, less program shifts between county and board budgets, and
less other reconciling items.

22

1. Education effort is calculated by dividing local education appropriation by
local wealth and indexing to State average.

2. Local education appropriations reflect actual numbers reported to MSDE by
the LEAs in their Annual Budget reports in accordance with Appendix B of the
Financial Reporting Manual, Maryland Public Schools. The appropriations
include monies received out of funds set aside for school purposes, but do

not include funds received by the LEA from other sources, such as gifts and

bequests or funds generated by the LEA through rental of LEA facilities,

user fees, tuition, earnings from investments, loans, debt proceeds or sale of

assets.

3. Local wealth is the amount used in the foundation formula (Section 5-202
of the Education Article) and includes county assessable base for fiscal year
2009 (July 1, 2008) and net taxable income for tax year 2007 (September 1,

2008).
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Major State Aid Programs for Maryland
Public Schools: FY 2009 (Thousands of Dollars)

Appendix 1 Page 16

Bridge to Excellence (BTE) *

Bridge to Excellence (BTE) *

Compen- Limited
Total BTE Foundation satory English
Local Unit Funds Program Education Proficient
Total State $4,477,368 $2,784,713  $914,367 $143,946
Allegany 84,518 44 991 21,837 165
Anne Arundel 264,536 184,608 39,904 4,460
Baltimore City 801,331 387,851 268,143 9,355
Baltimore 492,698 340,426 88,843 10,344
Calvert 83,647 65,785 7,326 618
Caroline 42,038 25,612 10,215 861
Carroll 138,244 110,491 9,559 772
Cecil 95,895 67197 14,746 546
Charles 148197 108,600 19,544 776
Dorchester 29,900 18,437 7,376 370
Frederick 198,872 153,064 19,681 4,658
Garrett 24 567 15,282 4,806 3
Harford 204150 152,882 24,815 2,040
Howard 189,937 146,787 14,869 5,666
Kent 9,401 4,500 2192 170
Montgomery 378,307 175,248 85,773 42,610
Prince George's 871,990 528,085 189,185 55,117
Queen Anne’s 28,461 21,340 2,956 371
St. Mary's 92,843 65,718 13,701 598
Somerset 23,245 12,548 5,899 454
Talbot 0,884 4,249 312 429
Washington 137,317 90,407 27793 1,555
Wicomico 108,817 64,102 26,676 1,512
Worcester 16,474 6,402 5,616 496

* Excludes funding for aging schools. Totals may not sum due to

rounding.

24

Special
Education Transportation Guaranteed Tax Supplemental

Formula Aid Base Grants
$272,742 $225,078 $89,883 $36,638
6,034 4,008 7,683 0
16,844 18,719 0 0
55,672 17,241 37,894 25,077
28,566 24519 0 o
4,925 4,894 0 0
2,254 2,264 832 0
8,787 8,634 0 0
6,347 4,432 2,626 0
6,235 8,990 4,052 o
1,352 2,066 300 0
11,987 10,582 0 0
1,388 2,573 0 514
13,597 10,815 0 0
9,109 13,506 0 o
690 1,367 0 483
33,154 31,482 0 10,039
40,499 34,237 24,868 0
1,934 2,859 0 0
6,050 5,701 1,075 o
1,309 1,617 882 526
749 1,345 0 0
8,057 5,979 3,527 0
5,824 4,568 6,135 0
1,379 2,581 0 o

25
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FY 2008

Cost per Pupil Belonging* Maryland

Public Schools
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FY 2009

Local Wealth* Per Pupil and State
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Title | Statistics, Maryland Public Language Minority Student
Schools: 2008-2009 Populations in Public Schools: 2008
Number of Schools and
Program Types Operated Geographic Distribution of Limited English Proficient
Total Title | Number Targeted Students in Maryland Public Schools
Alloca- of Partici- School- Assis-
Local Unit tions pants Total wide tance Number of Students Percent
Total State $181,631,045 137,826 360 315 45 Total 42,632 100.0
Allegany 2,592,073 3,303 10 10 0 Western Maryland 1788 12
Anne Arundel 10,106,701 4,407 15 11 4 National Capital 29,272 68.6
Baltimore City 66,238121 42,631 12 109 3 Southern Maryland 505 12
Baltimore 20,428,440 17586 2 37 5 Lower Shore 715 17
Calvert 1,204,678 438 7 0 7 Upper Shore 67 15
Caroline 981,691 2,661 5 5 0 Baltimore Metropolitan 9,580 25
Carroll 1,261,142 540 6 0 6
Cecil 2,354,398 3,079 6 6 0
Charles 2757731 2517 6 6 0
Dorchester 1419125 1548 4 4 0 i .
- Trends in Populations

Frederick 3165975 1,527 3 3 0 by Primary Home Language
Garrett 1284657 1,463 7 7 0
Harford 4257970 3192 6 6 0 45,000 DFrench*
Howard 2041815 1009 10 0 10 40,000 . BVietnamese
Kent 455,706 780 4 4 0 aKorean
Montgomery 20,049271 13270 28 28 0 g *ow - DChinese
Prince George's 27,050,212 24,084 53 52 1 § 30,000 A - E0ther
Queen Anne's 683,011 572 3 1 2 §
St. Mary's 2145199 2,068 4 4 0 g RN
Somerset 1248088 1,307 3 3 0 S 20000 4 . BSpanish
Talbot 673788 1134 2 1 1 5
Washington 3695501 3848 8 8 0 g o T
Wicomico 3975546 3,510 12 7 5 Z 10,000
Worcester 1,508,279 1,241 3 3 0 5000
SEED School 53,837 21 1 0 1

o

NOTE: SEED School of Maryland is & publicly-funded residential o o < © 0
boarding school. = 8 ] ] 3
o [a] od ™~ o

Year

* For 2008, French replaced Chinese as a fop four language count.
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Students Receiving Special Education
Services by Location: 2008-2009

Regular School* Special School**
inthe inthe Inthe
Regular Regular Regular . . .
Total Education Education Education Day Residential Other Location
Local Unit Speci?l Classroom Classroom Classroom ) ) ) ) )
Education 80% or More 40to79% Under 40% Public Private Public  Private Home Hospital
Total State 91,243 £8,399 11,026 13,780 2,988 3,798 18 199 275 10
Allegany 1,188 994 31 10 1 41 0 0 3 0
Anne Arundel 6,781 4,491 883 819 223 3N 0 9 14 0
Baltimore City 12,674 5,895 2125 3,258 575 752 2 18 45 6
Baltimore 11,591 7,353 1,355 1,660 428 494 0 6 77 1
Calvert 1,580 849 500 132 59 39 0 2 8 0
Caroline 488 408 20 48 0 2 0 6 4 0
Carrall 2,870 2123 326 246 27 130 0 2 3 0
Ceall 1,850 1,660 48 54 2 65 0 1 13 0
Charles 1,096 1,236 321 360 14 49 1 4 2 0
Dorchester 420 313 73 28 0 2 1 3 0 0
Frederick 4116 3,314 355 239 86 88 0 2 21 0
Garrett 520 405 45 47 1 17 2 0 6 0
Harford 4,863 3,947 N7 224 125 139 2 8 13 0
Howard 3795 2,885 450 255 97 94 0 1 3 0
Kent 316 240 47 21 0 2 0 3 1 0
Montgomery 14,496 9,665 1,896 2,050 395 390 10 8 19 0
Prince George's 13,117 6,356 1,645 3,619 485 986 0 15 11 1
Queen Anne's 806 757 15 32 0 0 0 0 2 0
St. Mary's 1,858 1,437 196 167 2 18 0 10 13 1
Somerset 356 298 15 40 1 1 0 0 0 0
Talbot 315 242 53 18 0 1 0 0 1 0
Washington 2,302 1,815 135 183 50 104 0 2 10 0
Wicomico 1,537 1192 156 162 0 8 0 4 2 1
Worcester 580 508 17 5 42 0 0 0 3 0
State Operated 805 5 0 3 386 65 0 95 1 0
SEED School 13 11 2 0 0 0 0 0 0 0
* Students with disabilities, ages 6 to 21. ** Students with disabilities, ages 3 -21.
NOTE: SEED School of Maryland is a publicly-funded residential Special School - students receiving special education services more
boarding school. than 50% of the school day in a separate facility.

Home/Hospital - students receiving special education services in
hospital programs or homebound programs.
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Preschool Students* Receiving
Special Education Services: 2008-2009

In Early Childhood

Local Unit Home o Location " Program at Least Separate In Barly Childhood
Total State 98 1,369 6,486 2,321 723
Allegany 4 7 102 6 22
Anne Arundel 12 111 682 316 33
Baltimore City 13 169 680 208 37
Baitimore 2 205 1,016 299 90
Calvert 2 40 133 44 25
Caroline i 5 44 0 0
Carroll 10 18 166 75 21
Cecill 1 59 238 0 0
Charles i 25 271 9 1
Dorchester 1 8 55 1 0
Frederick 6 73 316 13 37
Garrett 5 12 39 0 1
Harford 4 110 247 59 15
Howard 4 109 319 44 106
Kent 0 0 26 0 1
Montgomery 13 170 889 523 159
Prince George's 1 2 590 641 136
Queen Anne's 1 23 57 21 1
St. Mary’s 2 38 150 33 6
Somerset 0 3 8 3
Talbot 0 0 45 5
Washington 5 60 217 2
Wicomico 0 13 145 10 7
Worcester 0 ] 48 10 13
State Operated 0 1 4 2

* Students with disabilities, ages 310 5.

34 35



Conditions of Students™ Receiving
Special Education Services: 2008-2009

Appendix 1 Page 22

Vis- Emo- Orthope- Other Mul- Devel-
ually tionally dically Health Specific tiple op-
Im- Dis- Im- Im- Learning Disa- Deaf/ mental

paired turbed paired paired Disability bilities*™ Blind Delay

Trau-
Total Men- Deaf/ matic Speech/
Special tally Re- Hearing Brain Au- Lan-

Local Unit Education tarded Impaired Injury tism guage
Total State 103,446 5714 1,233 32 7,510 22,087
Allegany 1,342 87 5 3 51 339
Anne Arundel 8,010 412 54 3 767 1,648
Baltimore City 13,803 1,241 89 44 5711 2,647
Baltimore 13,322 603 99 41 1,076 2783
Calvert 1,870 77 21 1 165 606
Caroline 549 46 6 0 37 189
Carroll 3284 105 20 10 203 1,085
Cecil 2149 98 9 12 75 530
Charles 2314 183 7 10 150 685
Dorchester 488 65 6 1 24 1M
Frederick 4,648 151 45 12 437 1,345
Garrett 579 46 2 0 15 148
Harford 5,353 186 33 15 360 1,316
Howard 4,501 199 38 12 593 1,268
Kent 343 15 1 4 19 48
Montgomery 16,485 649 262 31 1,308 3,838
Prince George's 14,651 1,014 128 53 1122 1,390
Queen Anne’s M 21 6 0 44 143
St. Mary’s 2138 84 18 8 132 623
Somerset 391 34 1 0 21 61
Talbot 365 33 2 0 18 127
Washington 2,589 198 10 10 164 573
Wicomico 1,721 133 17 ik 120 393
Worcester 664 27 3 1 38 188
State Operated 853 7 351 2 0 2
SEED School 13 0 o 0 0 1

* Students with disabilities, ages 3 to 21.

NOTE: SEED School of Maryland is a publicly-funded residential
boarding school.
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445 8,394 449 15,207 33,386 2,602 25 6113
1 00 2 230 425 30 0 79
17 680 17 1,023 2,358 43 0 572
56 2,042 71 2,624 3936 183 0 399
21 1172 36 1,860 4271 444 2 914
08 0 283 540 26 0 48

23 0 24 200 21 0 0

13 196 19 352 967 108 0 206
89 17 293 864 70 0 90

9 211 8 323 525 43 0 160
47 2 23 156 18 0 28

23 305 17 678 1,449 91 0 95
3 120 1 44 195 4 0 1
30 344 22 1,189 1,575 130 2 142
20 216 26 659 946 173 1 350
1 12 0 37 175 6 0 25
73 635 62 2593 5615 220 2 1197
47 1,429 123 1683 5831 339 5 1477
1 4 1 93 493 17 0 51
8 121 3 246 777 15 0 103
0 13 4 54 165 8 0 30
0 21 8 35 110 il 0 0
7 268 5 383 869 37 1 74
10 92 4 299 556 21 0 65
4 9 1 120 232 34 0 7
84 120 0 44 18 13 12 0
0 0 0 5 7 0 0 0

** A revision of the definition of multiple disabilities in 2008 resulted
in fewer students with that disability code.
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Career and Technology Education

Programs in Public Schools: 2008-2009

Appendix 1 Page 23

Total Arts,
Career Consumer Health Business Media,
& Tech- Services, & Bio Mgmt., & Com-
nology Hosp.& Scien- Mktg.& muni-
Local Unit Education Tourism ces Finance cation
Total State 107,615 15,257 3,334 34919 4111
Allegany 1,249 222 32 285 41
Anne Arundel 12,362 4,344 252 1,212 87
Baltimore City 5,350 679 843 1,158 504
Baltimore 11,798 1,047 430 4,891 685
Calvert 1,521 189 97 388 43
Caroline 833 93 46 171 63
Carroll 8,931 1,380 149 2,308 1,213
Cecil 2,476 302 136 651 0
Charles 2,298 78 48 680 23
Dorchester 492 44 27 12 0
Frederick 4,618 80 0 667 0
Garrett 1,428 10 37 429
Harford 6,538 1,788 199 2115 49
Howard 5,610 1,970 170 1,123 119
Kent 32 64 38 9 44
Montgomery 17172 1,381 478 6,697 329
Prince George's 13,800 640 45 9,000 55
Queen Anne’s 2,077 43 47 563 448
St. Mary's 1,494 83 100 275 90
Somerset 164 26 26 16 0
Talbot 1,023 148 0 108 245
Washington 4185 468 66 1,362 42
Wicomico 855 73 31 408 0
Worcester 828 105 37 390 21

38

Manufac-
Environ-  turing, Trans- Con-
Human mental & Engi- por- struction Infor-

Re- Natural neering tation & mation
sources Resource & Tech- Tech- Develop- Tech-
Services Systems nology nologies ment nology Co-op
17,589 4,814 7.427 2,334 4,237 7187 6,406

229 50 44 40 73 233 0
2,254 23 748 310 375 1,472 1,275
692 0 280 149 281 714 50
2,589 123 293 172 562 172 834
467 0 62 58 162 44 1
81 94 124 90 71 0 0
999 1,726 125 179 736 92 23
557 24 486 31 13 85 9
688 15 227 51 56 244 189

0 25 0 104 130 150 0
1,224 1,033 611 8 0 611 384
74 13 34 81 156 169 0
1,371 338 114 73 157 138 196
522 0 442 106 18 432 708

4 18 3 60 35 9 0
2178 55 2,511 332 188 2,014 1,009
2,571 0 132 108 155 150 1,044
9 171 330 34 177 255 0
362 43 132 128 82 110 89
26 11 0 22 24 13 0
44 71 108 35 121 0 142
480 826 193 56 377 24 291
108 19 32 63 126 25 70
60 18 60 44 62 31 0
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Adult Education and Literacy Services Education Programs in Maryland
Program Participation: 2008-2009 Correctional Institutions: 2008-2009
Number Completing Programs Number Completing Programs
Total High _ English Proficiency* Enroll- High Oggﬂgla'
Program School Pre- Be- Inter- ment Literacy  School Certi-
Partici- Dip- lit- gin- medi- Ad- Local Unit 7/1/09 Certificates Diploma* ficates

Local Unit pation loma* eracy ning ate vanced

Jessup Correctional
Total State 43,127 2,865 782 3,118 2,541 38 mSmufion 167 101 28 nfa
Allegany 592 116 0 0 0 0 ]
Anne Arundel 2247 271 1 14 18 0 mgt?t’l'ft‘gi Cﬁlgzgtr'gtmn 307 229 45 53
Baltimore City 6,486 159 92 255 236 0

. Maryland Correctional
Baltimore 3,099 374 16 185 268 0 Institution for Women 272 145 32 70
Calvert 490 15 4 4 4 0
Caroli 287 19 18 9 2 0 Maryland Correctional
Caro IITe 728 64 15 38 33 0 Training Center i 425 " .
arro

Cecil 895 67 0 4 1 0 Maryland Correctional
Charles \M7 242 27 49 48 1 Pre-Release System *°° = ™ “
Dorchester 26 14 3 2 10 Patuxent Institution 159 22 18 96
Frederick 1,789 212 62 135 139 0
Garrett 147 H 0 0 0 0 Roxbury Correctional

Institution 380 231 88 120
Harford 1,681 231 34 30 43 0
Howard 2,590 81 87 318 279 33 Eastern Correctional
Kent 27 16 12 7 2 0 Institution -
Montgomery 6,494 61 151 1,428 889 0 East M7 321 62 39
Prince George's 5,687 140 215 475 378 o West 383 259 25 82
Queen Anne's 337 25 3 43 29 3
St Mary’ 418 43 1 3 8 0 Western Correctional
. afyts on " 1 ; . institution 144 192 29 n/a

omerse

Talbot 254 18 22 12 15 1 I\Cnetrtopolitan Transition , o¢ 89 31 45
Washington 871 97 5 4 61 0 emer
Wicomico 627 54 2 29 48 0 Occupational Skills

Training Center 210 42 10 167
Worcester 296 42 1 25 22 0
Correctional Education 4,358 343 10 9 2 0 North Branch

Correctional Institution 57 38 12 n/a
* Includes high school diplomas earned through GED and Maryland .
Adult High School External Diploma Program. Data include the last Maryland Correctional 245 130 40 70

Institution - Jessup

reporting period of the year. For complete data, please visit the Fact
Book on the MSDE website at www.marylandpublicschools.org. .
Click on Newsroom, Publications, then the Fact Book icon. July 2008-May 2009

** These numbers represent only the English as a Second Language
(ESL) learners who completed an educational level. An additional
36% continued instruction.
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School Library Media Centers in
Maryland Public Schools: 2008-2009

Percent of Schools Materials Collection *** Internet Connections
Meeting Staffing
Number of Standards* Central Centers Meeting Number of  Percent of

Library Office Collection Guidelines Items at Centers

Media Profes- Clerical/ Profes- the Central with Central
Local Unit Centers sional  Technical sionals** Number Percent Office” Connections Office
Total State 1,351 72.5 395 14.20 647 44.5 89,688 99.8 100.0
Allegany 21 71.4 0.0 0.40 6 28.6 4,084 100.0 Yes
Anne Arundel 15 85.2 409 1.00 64 55.6 4,967 100.0 Yes
Baltimore City 170 347 76 1.00 6 35 3,999 958 Yes
Baltimore 157 873 140 1.00 19 75.8 3,383 100.0 Yes
Calvert 23 100.0 86.9 0.20 12 522 2,876 100.0 Yes
Caroline 9 88.9 141 0.20 5 555 9 100.0 Yes
Carroll 40 950 40.0 1.00 22 55.0 2,026 100.0 Yes
Cecil 28 50.0 0.0 0.80 10 357 19,096 100.0 Yes
Charles 36 944 94 4 1.00 24 66.6 23 100.0 Yes
Dorchester 11 545 0.0 0.20 4 36.4 S 100.0 Yes
Frederick 62 91.9 548 1.00 4 66.1 4,821 100.0 Yes
Garrett 15 13.3 733 0.80 5 333 1,200 100.0 Yes
Harford 54 926 777 1.00 30 555 4,524 100.0 Yes
Howard 73 986 972 0.40 49 671 3,435 100.0 Yes
Kent 8 00 250 0.00 0 0.0 11 100.0 Yes
Montgomery 199 975 70.3 1.00 152 76.4 27673 100.0 Yes
Prince George's 198 62.1 19.9 1.00 39 19.7 6,260 100.0 Yes
Queen Anne’s 14 92.8 385 0.40 8 571 1,208 100.0 Yes
St. Mary's 25 80.0 52.0 0.20 22 88.0 10 100.0 Yes
Somerset 7 42.8 0.0 0.40 0 0.0 11 100.0 Yes
Talbot 9 66.6 222 0.20 2 222 9 100.0 Yes
Washington 43 86.0 0.0 0.60 1 256 29 100.0 Yes
Wicomico 22 636 59.0 0.20 1 50.0 14 100.0 Yes
Worcester 12 9186 63.6 0.20 5 4156 1 100.0 Yes
* The full report, Facts about Maryland’s School Library *** Includes print and nonprint materials; i.e., bocks, pericdicals,
Media Programs 2008-2009, is available at http://iwww. videocassettes/DVDs, CDs, efc.
marylandpublicschools.org/MSDE/programsitechnology/library _
media. * The increased use of databases, including streaming video

in schools and online professional development collections,
has led to a decrease of support for professional library/
video collections at the central office level that have included
traditional materials like microfiche, journals, periodicals,
videos, and books.

** Fuli-time equivalent; 62.5% of the system level school library
media administrators are certified educational media administrators.
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Meals Served in Maryland Public
Schools: 2008-2009
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School Lunch

Reduced
Local Unit Total Paid Free Price
Total State 70,039,139 31,294,631 31,032,680 7,711,828
Allegany 1,091,316 447736 501,579 142,001
Anne Arundel 480264 2757544 1561025 484,072
Baltimore City 8,271,842 965695 6,569,443 736,704
Baltimore 7997598 3,089,338 3,730,032 1,178,228
Calvert 908,405 588,046 247039 73,320
Caroline 576,824 217,822 282,824 76,178
Carroll 1,828,059 1,364,253 343,589 120,207
Cecil 1,369,023 696,559 550,019 122,445
Charles 2,533,661 1627872 694,386 211,403
Dorchester 517,569 176,982 296,996 43,591
Frederick 2,787,056  1,807826 732,647 246,483
Garrett 454,213 190,175 182,614 81,424
Harford 3,533,566 2,208,838 927625 307103
Howard 3,049,028 2,129,236 596,651 223142
Kent 243,875 108,526 107,778 27570
Montgomery 9,632,717 4585118 3,718,639 1,328,960
Prince George's 13,607 477 5,018,703 6,921,871 1,665,903
Queen Anne's 578,445 394,287 143,320 40,838
St. Mary's 1,493,480 853,296 426654 113,540
Somerset 278,985 58175 199,696 21124
Talbot 400127 211,489 152,410 36,248
Washington 2,238,831 1,081,238 897,274 260,319
Wicomico 1,291,867 296,334 877,730 117,803
Worcester 552,513 228,463 270,828 53,222

44

School Breakfast S’;::z:)l
Reduced Summer Care

Total Paid Free Price Food Snacks
24,341,610 6,694,620 14,821,692 2,825,298 802,550 1,662,187
522,652 177404 280,497 64,751 2,463 34,078
1,503,442 547073 785,418 170,951 0 36,063
4,031,871 610,022 3,051,722 370127 0" 746,054
2,780,991 626,367 1,746,023 408,601 141,370 65,077
151,519 46,750 89,841 14928 2008 0
185,449 26,990 138,245 19,214 0 22,323
205,632 71,678 112,816 21138 0 0
632,926 269,706 310,981 52,238 0 3,626
527159 204,327 268,941 53,881 32179 39,480
331,587 95,893 210,533 25161 1,381 1,838
637104 206,520 350,821 79,763 0 0
228107 94,235 97,335 37537 0 6,775
807,347 338,510 459618 108,219 35693 100,630
194,377 20,792 154,438 19,147 0 3,981
157,753 67,811 75193 14740 6,879 21,968
3160,843 958,957 1,731,084 470,802 288911 154110
4,819,082 1,120,288 3135614 563180 190,885 177,077
130,220 55,026 63,341 11,853 2,562 43,574
565,652 244611 265191 55,850 0 40,672
241,345 75,289 149,870 16,186 10,462 12,379
199,07 93,448 87,863 17,760 0 0
1,254,544 476,785 616,561 161,198 17,440 25,083
679,238 154,490 479,073 45675 48,082 71,675
292,689 110,648 159,673 22378 22235 55,724

* In 2008-2008, the Summer Food Program was operated by the
Housing Authority of Baltimore City, which is not affiliated with
Baltimore City Public Schools.

45



Food Service Revenue in Maryland
Public Schools: FY 2008
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Local Revenue

State

Local Unit Sales* Other* Revenue

Total State $129,546,422  $17,460,285 $7,204,459
Allegany 1,170,441 543,439 222,582
Anne Arundel 11,716,935 270,955 429,768
Baltimore City 2,542 050 0 919,990
Baltimore 17,060,736 270,855 906,977
Calvert 1,399,657 3,017,025 33,67
Caroline 960,520 6,220 47618
Carroll 4,217.758 74,455 58117
Cecil 2,833,814 57,037 272,036
Charles 5,976,012 232,538 166,431
Dorchester 692,150 19,457 108,230
Frederick 6,968,193 806,011 155,791
Garrett 1,182,920 2,794 104,109
Harford 8,348,372 85,235 320,785
Howard 8,416,043 66,277 99,773
Kent 513,036 0 68,389
Montgomery 22,219,798 595,610 1,010,545
Prince George's 19,689,474 10,885,038 1,511,837
Queen Anne’s 1,483,692 161,958 38,000
St. Mary's 3,304,929 16,295 178,756
Somerset 335,482 13,503 81,654
Talbot 857,697 17,118 111,748
Washington 4,721,358 858 122,446
Wicomico 1,898,645 26,503 195,687
Worcester 935,700 181,104 36,419

NOTE: Information for nonprofit private schools and State
institutions are excluded.

NOTE: Special Milk - Queen Anne's served half-pints in value of

$4,220.43.

* Local sales & local revenue are from school year 2007-2008.
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Federal Revenue

U.S.D.A.
School School Summer Commodities
Lunch Breakfast Food Snacks Issued

$96,437,503 $26,130,471 $1,949,242 $869,571 $15,197,638
1,646,796 611,438 6,298 25,469 279,005
5,205,619 1,443,595 0 19,479 1,224,001
17,602,217 4,314,694 0** 398,069 1,478,660
12,013,614 3,369,566 323525 20,729 1,725,252
860,612 147,922 4,886 0 212,000
866,161 238,242 0 11,380 110,438
1,379,820 177,557 0 0 436,617
1,588,904 549552 0 180 243,366
2,330,316 420,532 78,561 11,316 487,999
815,606 374857 4195 1,652 97,228
2,560,372 660,138 0 0 606,425
666,861 238,752 0 3,621 86,324
3,267,524 835,050 82,799 35,679 807,453
2,528,257 249,922 0 0 714726
333,185 150,256 16,324 9,789 51,345
12,443,447 3,234,689 717,063 65,608 2,521,355
21,444 844 5,901,244 476,149 151,320 2,752,551
484 517 107,923 477 7,052 899,372
1,430,675 455 671 0 23,727 225,445
542,948 256,974 21,900 7589 63,844
447758 146,625 5,725 0 64,604
2,821,906 1,192,621 39,243 16,351 464,505
2,373,707 808,212 118,842 36,193 320,354
781,857 244339 53,255 24,368 124,769

** In 2008-2008, the Summer Food Program was operated by the
Housing Authority of Baltimore City, which is not affiliated with

Baltimore City Public Schools.
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Maryland Pupil Transportation:
2008-2009
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Number of Vehicles

Total Miles Traveled

Publicly-

Local Unit Owned Contract Regular Disabled
Total State 3,888 3,312 80,259,290 43,015,126
Allegany 21 98 1,295,712 310,230
Anne Arundel 57 456 6,259,857 3,486,043
Baltimore City 31 255 345600 2,687,400
Baltimore 769 81 8,635,065 5,559,269
Calvert 0 145 2,436,372 738,739
Caroline 11 43 981,000 167,400
Carroll 8 294 3,408,678 1942119
Cecil 13 171 1,937,600 442 527
Charles 0 272 4684310 1,489,657
Dorchester 6 48 814,140 119,760
Frederick 360 6 5,190,273 1,825,258
Garrett 2 74 1,055,435 50,229
Harford 86 341 5457835 2077767
Howard 0 428 3,212,424 1,794,801
Kent 0 29 512,874 94,091
Montgomery 1137 0 10,338,701 9,208,688
Prince George's 1,199 14 12,009,721 8,159,034
Queen Anne's 13 77 1,727,880 543,780
St. Mary's 10 173 3,081,850 893,254
Somerset 0 35 693,797 122,944
Talbot 40 0 767,394 34,236
Washington 125 68 2,450,317 623,230
Wicomico 0 130 1,656,900 314,820
Worcester 0 73 1,305,555 211,050
48

Pupils Eligible for

Transportation Expenditures®

Dis- Per- Per
Regular abled* Total cent** Total*** Pupil

73 $588,667,383 $951 $216,023,786

State Aid

694,379 24,363 618,742

5,047 199 6146 67 6,370,752 1,037 3,902,316
54,207 1661 55868 76 38905800 696 18,224270
24885 3275 28160 34 35504539 1,261 17,083,672
59,438 2947 62385 60 59,860,360 960 23845320
13,726 315 14,041 82 11,044,320 851 4,840,020
4,626 70 4696 85 4,005,317 853 2,211,982
27124 612 27736 98 19,497,000 703 8,359,000
14596 222 14818 91 0,419,013 636 4,338,673
24,788 474 25262 95 21,119,495 836 8,733,681
4,241 86 4327 95 3195808 739 2,008,761
30,781 884 31,665 79 24,716,229 781 10,242,062
4,287 46 4343 98 4224136 973 2,498,095
33,061 741 33,802 88 29615432 876 10,625,002
40,670 1,295 41965 84 31,346,754 747 13,001,103
1,927 37 1864 89 2,289,417 1166 1,325,591
91913 4808 96,721 69 111,208,844 1151 30,678,135
01,382 5338 06,720 76 125,440,654 1,297 33,443,356
7737 77 7814 99 6,137,202 785 2,766,865
16,380 381 16,761 100 13,632,533 807 5,471,378
2,834 77 2911 100 2,639,837 907 1,560,486
2,806 13 2819 64 2,872,926 1,019 1,305,030
18,672 408 19,080 88 11,256,902 580 5,788,560
12128 330 12458 85 7976167 640 4,362,759
6,213 67 6,280 94 5497753 875 2,504,779

* Count includes disabled students in nonpublic schools as of 2008.
** Percent of 2008 enroliment.
*** Includes expenditures for equipment and fixed charges.

4 Expenditure data is from school year 2007-2008.
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Public Library Statistics:
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2008-2009
Staff Operating Income
Librarians
Total Pro- Asso- (:’trhoe-r CI::gal Total Ar.[F]’(()alrmt Source
Local Unit Staff fessional ciate fessional Other® Income Capita** Federal Special*** State Local
Total State 3,506 681 637 161 2,031 269,910,301 44.58 2,806,312 43,070,212 33,816,230 180,191,426
Allegany 41 2 9 4 27 2210701 2956 34,225 507062 764,414 905,000
Anne Arundel 292 59 52 9 172 17,867717 3486 57688 1,874,387 1,927042 14,008,600
Baltimore City 459 117 32 15 205 41,571,800 6484 345,204 19,025,367 6,594,429 15,606,800
Baltimore 476 73 89 43 272 42,436,201 53.36 486,015 5391312 5,222,459 31,336,415
Calvert 51 8 33 1 8 3,587109 4070 8,500 454820 423182 2,700,807
Caroline 24 5 9 0 11 1994518 6179 28,162 248,870 267486 1,450,000
Carroll 149 20 39 5 85 10,109,710 5748 420,010 1572928 980,771 7,136,000
Cecil 72 1 30 4 27 6,169,673 62.01 105,000 1,391,878 695482 3977313
Charles 55 3 23 5 24 3,676,736 26.41 10,591 223382 838570 2,604,183
Dorchester 25 4 4 0 18 1,022,374 31.25 41143 164,220 245478 571,535
Frederick 143 27 48 4 64 11,373,801 5120 73,261 2173,240 1104749 8,022,651
Garrett 22 3 4 2 14 1,290,305 4294 6,000 183,640 159,665 941,000
Harford 251 46 32 20 153 19,046,431 79.40 49,800 1,747,275 1,543,805 15705461
Howard 400 40 61 8 291 17185,254 6244 358167 1697486 754,480 14374121
Kent 18 5 3 0 10 773178 38.43 8,500 100,258 101,420 563,000
Montgomery 431 135 38 12 246 44726546 4810 109,600 1683782 2,597,232 40,335932
Prince George's 339 82 65 15 178 28,064,077 3311 45302 2,800,477 6,566,298 18,652,000
Queen Anne’s 23 8 0 0 15 1,568,203 35.87 6,000 283,714 127714 1,224,654
St. Mary's 55 7 19 0 28 3156,664 3203 65100 214,382 626,436 2,250,746
Somerset 14 2 0 2 10 1,066,510 33.34 204,800 140,731 264,979 456,000
Talbot 23 7 4 0 12 1,411,906 3884 25823 315,693 99,912 970,478
Washington 59 1 12 3 34 4,077,070 2853 28123 458,883 1,103,324 2,486,740
Wicomico 42 4 13 4 20 2774877 2790 252,308 153,544 770,405 1,598,620
Worcester 42 2 18 5 17 2,748 840 5565 35,900 263,070 136500 2,313,370
All personnel figures are rounded to the nearest whole number. ** Excludes federal revenue.
* Includes clerical and circulation staff. *** Includes State contributions to retirement.
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Rehabilitation Services: Characteristics of Persons Served in the
2008-2009 Vocational Rehabilitation Program: 2009
Number of Persons Number Percent
Local Unit Served Rehabilitated Gender
Total State 21,450 2,309 Male 11,770 55
Allegany 485 58 Female 5,680 45
Anne Arundel 1,556 154 Not Identified 0 0
Baltimore City 4,033 429 Race
Baltimore 3,104 310 White 10,398 47
Calvert 334 30 African American 10,037 45
Caroline 127 14 Other 1,203 5
Carroll 858 84 Not Identified 588
Cecil 435 53 Age at Referral
Charles 503 54 Younger than 20 5,423 25
Dorchester 148 16 20t0 21 1,599 8
Frederick 1,015 100 2210 34 4,320 20
Garrett 153 21 3510 44 3,829 18
Harford 551 45 4510 64 6,057 28
Howard 805 90 65 and older 222 1
Kent 80 8 Years of Education Attained at Referral
Montgomery 2,185 319 1-8 897 4
Prince George's 2,498 230 9-1 5,932 28
Queen Anne's 128 14 12 7,521 35
St. Mary's 421 50 13-15 3,863 18
Somerset 108 12 16 or more 1,614
Talbot 195 13 Special Education 1,623
Washington 757 51 Not Identified 0
Wicomico 745 96 Referral Sources
Worcester 168 25 Individual Self Referral 6,854 32
Unknown, Out-of-State 148 25 Educational Institutions 4,819 22
Community Rehabilitation Programs 2,580 12
Physicians, Other Medical Personnel 1,398
Federal/State Public Assistance 1,128
One-Stop Centers 561
Other Sources, Unknown 4110 19

NOTE: The MSDE Division of Vocational Rehabilitation’s Workforce
Technology Center (WTC) provides multi-disciplinary services to
address the needs of persons who require multiple rehabilitation
services over an extended period of time to achieve independence and
employment.
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Rehabilitated Persons Served: Selected Statistics About Maryland’s
2008-2009 Educational Community: 2008-2009
Number . .
Rehabilitated Population of Maryland, July 1, 2008 (estimated) 5,633,597
Persons Rehabilitated by Primary Disability Local operating budget from federal, state, and  $11.4 Billion
Psychiatric Disability 835 local sources (includes state-paid retirement)
Cognitive Disability 637 Cost | belongi $12500
Orthopedic 190 0st per puplibelonging :
Deaf & Hard of Hearing 210 Average 10-month teacher salary $63,436
Other Physical Disabilities 255
Blind & Visual Impairments 151 Percent of teachers with:
Communication Disabilities 20 5 years or less experience 358
Respiratory Impairments 11 6-10 years of experience 22.3
Total 2,309 11-15 years of experience 14.1
16-20 years of experience 8.9
Persons Rehabilitated by Occupation at Case Closure more than 20 years of experience 18.9
Service 1,043 _ -
Clerical, Sales 515 Standard Professu.ana! Certn‘.l?ate (SPC) 296
Professional, Technical, Managerial 344 Advanced Professional Certificate (APC) 645
Production, Construction, Operating, Materials Handling 205 Less than Bachelor's Degree 05
Home.,mak@fr 167 Bachelor's Degree 493
Farml.ng, F;s.hery, & Forestry 28 Master's or Master's Equivalent 34.0
Unpaid Family Worker 4 Master's Degree + 30 hours or more 16.3
Vending Operator/Worker 3
Miscellanecus, NEC 0 Minimum number of required school days 180
Total 2,309
Average Daily Membership (ADM) 843161
NOTE: The Division of Rehabilitation Services (DORS) provides )
statewide rehabilitative services to assist disabled Maryland Average Daily Attendance (ADA) 793,333
citizens in becoming employed.
Percent Promoted, PreK-12 96.7
“Persons Rehabilitated” refers to those individuals who have
achieved gainful employment as a result of DORS services. Average Percent Attending 941
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Maryland’s Rank Among the States
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Education Superlatives

MD u.s.
Category Amount  Avg. Rank
Population per Square Mile of Land Area, 575 85 6
2006
Population Age 5-17 as Percent of Total 17.7 178 19*
Population, 2006
Average Daily Attendance as Percent of Fall 941 939 15*
Enroliment 2007-2008
Pupils Enrolled per Teacher in Public 141 154 31*
Elementary and Secondary Schools, Fall
2007
Average Salaries of Public School $60,069 $52,308 8
Teachers, 2007-2008
Percent Change in Average Salaries of 55 31 6
Public School Teachers, 2006-2007 to
2007-2008
Per Capita Personal Income, 2006 $43,774 $36,629 6
Percent of Revenue, by Source, for Public
Elementary/Secondary Schools, 2007-2008
Local Government 531 433 13
State Government 401 479 37
Federal Government 6.8 88 4

Per Capita State Government Expenditures  $1,581 $1,609 31
for All Education, 2005-2006

Per Capita Expenditures of State and Local $2,563 $2,431 14
Government for all Education, 2005-2006

Current Expenditures for Public Elementary/Secondary Schools per
pupil in:
Average Daily Attendance, 2007-2008  $12,706 $10,615 10

Fall Enroliment, 2007-2008 $11,962 $9,963 10

*Tied with other states.
Source: National Education Association
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« In 2008, Maryland public schools were ranked #1 by Education
Week. Maryland earned the nation's highest score (96.4%) in
Transitions & Alignment—how well preK-12 education is aligned
with early learning and college and career expectations. Maryland
earned a B+ (88.2%) on children's Chance for Success—based on
a variety of educational and economic outcomes—for a national
rank of 5. On the third graded category, School Finance, Maryland
earned a B (85.4%) and a rank of 9. When these indicators were
combined with Maryland's 2008 scores for K-12 Achievement;
Standards, Assessments, and Accountability;, and Teacher Quality,
Maryland was judged to be the nation's best state for education.

« Newsweek Magazine’s America’s Top Public High Schools List
for 2009 ranked Maryland as #1 in the percentage of high schools
offering and students taking college-level courses. Maryland has
the highest percentage of rigorous high schools on the list, and
almost 32% of Maryland high school students attend one of the 83
Maryland schools on the list.

+ In 2008, Maryland was ranked 1st in the nation by Coflege Board in
the percentage of high school students who earn a college-mastery
score on at least one AP exam. Nearly a quarter ofthe class of 2008
(23.4 percent) earned a score of 3-5 on at least one AP (Advanced
Placement) exam, a jump of 5.7 percent over the past five years.

» Graduates of Maryland's high school class of 2009 were offered
a record $802 million in scholarship funding to continue their
pursuit of knowledge at the college of their choice, compared to
$576 million in 2008. Approximately one in every three graduates
received scholarship offers, including 250 National Merit Finalists
and 450 offers from lvy League institutions.

« Maryland students continue to excel on the ACT test, improving
last year while the national scores were flat. Maryland’s composite
score has increased from 21.0 on a 36-point scale in 2005 to 22.1
last year—even as participation has been increasing. The national
average is 21.1. Maryland's composite score ranks 15th in the
nation.

+ Maryland elementary and middle schools significantly improved in
2009 in meeting federally mandated achievement targets, known
as Adequate Yearly Progress (AYP). Additionally, the number
of schools in improvement fell from 170 in 2008 o 158 with 19
schools exiting the rigorous school improvement process and
fewer Maryland schools being cited as “in improvement” overall.
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Maryland Local School System
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Maryland State Department of
Education Publications

Superintendents

Local Unit Superintendent Telephone

Allegany Dr. David Cox 301-759-2037
Anne Arundel Dr. Kevin M. Maxwell 410-222-5303
Baltimore City Dr. Andrés Alonso, CEO 410-396-8803
Baltimore Dr. Joe A. Hairston 410-887-4281
Calvert Dr. Jack R. Smith 410-474-0285
Caroline Dr. Edward W. Shirley 410-479-1460
Carroll Dr. Charles |. Ecker 410-751-3128
Cedcll Mr. Henry Shaffer 410-996-5499
Charles Mr. James E. Richmond 301-934-7223
Dorchester Dr. Frederic Hildenbrand 410-221-1111

Frederick Dr. Linda D. Burgee 301-696-6910
Garrett Dr. Wendell D. Teets 301-334-8901
Harford Dr. Robert M. Tomback 410-588-5204
Howard Dr. Sydney L. Cousin 410-313-6677
Kent Dr. A. Barbara Wheeler 410-778-7113
Montgomery Dr. Jerry D. Weast 301-279-3383

Prince George'’s

Queen Anne’s
St. Mary’s
Somerset
Talbot
Washington
Wicomico
Worcester
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Dr. William R. Hite

Dr. Carol A. Williamson
Dr. Michael J. Martirano
Dr. Karen-Lee Brofee
Dr. Karen Salmon

Dr. Elizabeth M. Morgan
Dr. John Fredericksen
Dr. Jon Andes

301-952-6008
410-758-2403
301-475-5511
410-621-6226
410-822-0330
301-766-2815
410-677-4596
410-632-5020

Division of Certification and Accreditation
Maryland Teacher Staffing Report

Division of Instruction
Facts About Maryland’s School Library Media Programs

Division of Library Development and Services
Maryland Public Library Statistics

Division of Accountability and Assessment

Analysis of Professional Salaries

Characteristics of Professional Staff

Grade Organization: Enroliment by Race/Ethnicity and
Professional Staff at School Levels

Maryland Adolescent Survey

Maryland Public School Enroliment by Race/Ethnicity and
Gender and Number of Schools

Maryland School Performance Report

Nonpublic School Enrollment

Professional Salary Schedules

Professional Staff by Assignment, Race and Gender

Staff Employed at School and Central Office Levels

Summary of Attendance

Suspensions, Expulsions, and Health-Related Exclusions

Division of Special Education/Early Intervention Services
Maryland Special Education Census Data

Division of Business Services
Sefected Financial Data, Part 1 - Revenue, Wealth, & Effort
Selected Financial Data, Part 2 - Expenditures
Selected Financial Data, Part 3 - Analysis of Costs
Selected Financial Data, Part 4 - Ten-Year Summary

Other publications can be found at marylandpublicschools.org

This Fact Book contains the latest data available as of December 7,
2009. For updated data, please visit the Maryland State Department
of Education’s website at www.marylandpublicschools.org. Click on
Newsroom, Publications, then the Fact Book icon.
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Maryland’s Race to the Top
Participating Local Education Agency
Memorandum of Understanding

This Memorandum of Understanding (“MOU”) is entered into by and between the Maryland
State Department of Education (MSDE) and (“Participating
LEA”). The purpose of this agreement is to establish a framework of collaboration, as well as
articulate specific roles and responsibilities in support of MSDE in its implementation of an
approved Race to the Top grant project.

MSDE and the Participating LEA are committed to adopting high quality standards and
assessments; developing data systems to support instruction; hiring, training, and retaining great
teachers and leaders; and turning around our lowest-achieving schools.

I. SCOPE OF WORK

Exhibit I, the Preliminary Scope of Work, indicates that the Participating LEA is agreeing to
participate in the implementation of all of the MSDE’s State Plan if MSDE’s application is
approved by the U.S. Department of Education (ED).

In order to participate, the LEA must submit a statement of intent to participate on or about
March 15, 2010, and return the executed MOU on or April 21, 2010.

II. PROJECT ADMINISTRATION

A. PARTICIPATING LEA RESPONSIBILITIES

The Participating LEA will assist MSDE in implementing the projects described in MSDE’s
Race to the Top plan, if the application is approved by the ED. To this end, the Participating
LEA will:

1) Agree to the Preliminary Scope of Work (Exhibit I) of this agreement;

2) Develop a Final Scope of Work (new Exhibit IT) within 90 days to be approved by MSDE, if
MSDE is approved for a Race to the Top grant;

3) Actively participate in all relevant convenings, communities of practice, or other practice-
sharing events that are organized or sponsored by the MSDE or by ED;

4) Post to any website specified by MSDE or ED, in a timely manner, all non-proprietary
products and lessons learned and developed using funds associated with the Race to the Top
grant;

5) Participate, as requested, in any evaluations of the Race to the Top grant conducted by MSDE
or ED or their representatives;

6) Respond to MSDE or ED requests for information including the status of the project, project
implementation, outcomes, and any problems anticipated or encountered,;

7) Participate in meetings and telephone conferences with MSDE to discuss (a) progress of the
project; (b) potential dissemination of resulting non-proprietary products and lessons learned; (c)
plans for subsequent years of the Race to the Top grant period; and (d) other matters related to
the Race to the Top grant and associated plans.
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B. MSDE RESPONSIBILITIES
In assisting Participating LEAs in implementing their tasks and activities described in the
MSDE’s Race to the Top application, MSDE will:

1) Review LEA MOUs and Exhibit 1 to identify the Participating LEAs;

2) Review and approve Participating LEA’s Final Scope of Work (new Exhibit II);

3) Award a sub grant to Participating LEAs following the approval of the Final Scope of Work;
such approval of the sub grant will be based on the scope and quality of the LEA’s proposed
work plans and its capacity to implement those plans;

4) Work collaboratively with, and support the Participating LEA in carrying out the LEA Race
to the Top Plan as identified in Exhibits I and II of this agreement;

5) Distribute in a timely manner the LEA’s portion of Race to the Top grant funds during the
course of the project period in accordance with the LEA Race to the Top Plan and with federal
and state requirements;

6) Provide feedback on the LEA’s status updates, annual reports, any interim reports, and
project plans and products; and

7) ldentify sources of technical assistance for the MSDE’s and LEAs’ Race to the Top Plans.

C. JOINT RESPONSIBILITIES

1) MSDE and the Participating LEA will each appoint a key contact person for the Race to the
Top grant and associated plan.

2) These key contacts from MSDE and the Participating LEA will maintain frequent
communication to facilitate cooperation under this MOU.

3) MSDE and Participating LEA key contact person will work together to determine appropriate
timelines for project updates and status reports throughout the grant period.

4) MSDE and Participating LEA key contact person will cooperate in achieving the overall goals
of MSDE’s Race to the Top Plan, even when the MSDE Plan requires modifications that affect
the Participating LEA, or when the Participating LEA Race to the Top Plan requires
modifications.

D. COLLECTIVE BARGAINING RESPONSIBILITIES

Nothing in this Memorandum of Understanding shall be construed to alter or otherwise affect the
rights, remedies, and procedures afforded school and school district employees under Federal,
State, or local laws (including applicable regulations or court orders) or under the terms of
collective bargaining agreements, memoranda of understanding, or other agreements between
such employers and their employees. By way of the signatures below, the LEA and local
collective bargaining representative agree to confer in good faith over matters within the scope of
the MOU and agree further that those portions of the MOU subject to collective bargaining shall
be implemented only upon the agreement of the LEA and the local collective bargaining
representative.

E. MSDE RECOURSE FOR LEA NON-PERFORMANCE

If MSDE determines that the LEA is not meeting its goals, timelines, budget, or annual targets or
is not fulfilling other performance requirements, MSDE will take appropriate enforcement
action, which could include any of the enforcement measures that are detailed in 34 CFR section
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80.43 (see attachment) including putting the LEA on reimbursement payment status, temporarily
withholding funds, or disallowing costs.

II1. ASSURANCES

The Participating LEA hereby certifies and represents that it:

1) Has all requisite power and authority to execute this MOU;

2) Is familiar with MSDE’s Race to the Top Plan and is willing to participate in the
implementation of the State Plan as indicated in Exhibit L, if the State application is funded;

3) Will provide a Final Scope of Work to be attached to this MOU in a format provided by
MSDE only if the State’s application is funded; will do so in a timely fashion but no later than 90
days after a grant is awarded; and will describe the LEA’s specific goals, activities, timelines,
budgets, key personnel, and annual targets for key performance measures (“LEA Race to the Top
Plan ”) in a manner that is consistent with the Preliminary Scope of Work (Exhibit I) and with
the MSDE Race to the Top Plan; and

4) Will include in its annual Master Plan update specific language showing the alignment of its
sub grant under this program and all other federal, state, and local resources in achieving the
goals of this grant.

5) Will comply with all of the terms of the MSDE Race to the Top Plan, MSDE’s sub grant to
the Participating LEA, and all applicable Federal and State laws and regulations, including laws
and regulations applicable to the Race to the Top Program, and the applicable provisions of
EDGAR (34 CFR Parts 75, 77, 79, 80, 82, 84, 85, 86, 97, 98 and 99).

IV. MODIFICATIONS
This Memorandum of Understanding may be amended only by written agreement signed by each
of the parties involved, and in consultation with ED.

V. DURATION/TERMINATION

This Memorandum of Understanding shall be effective, beginning with the date of the last
signature hereon and, if a grant is received, ending upon the expiration of the grant project
period, or upon mutual agreement of the parties, whichever occurs first. If no grant is received
by MSDE, this MOU is null and void.

During the term of this MOU, if an LEA determines that it cannot comply with all the terms of
the MSDE Race to the Top Plan, or the LEA Race to the Top Plan, it shall notify MSDE in
writing explaining the reasons it cannot comply. After consultation with MSDE, the LEA may
terminate this MOU 90 days after the date of the written notification to MSDE.

Please submit a copy of the signed MOU in PDF format by email to Dr. James Foran, at the
Maryland State Department of Education <jforan@msde.state.md.us> or by facsimile <410-333-
3867> on or before April 21, 2010.
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VI. SIGNATURES

LEA Superintendent or CEO:

Signature/Date

Print Name/Title

President of Local School Board:

Signature/Date

Print Name/Title

Local Teachers’ Union Leader:

Signature/Date

Print Name/Title

State Superintendent:
By its signature below, MSDE hereby accepts the LEA as a Participating LEA.

Signature/Date

Print Name/Title
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LEA hereby agrees to participate in implementing the State Plan in each of the areas identified

below.

Elements of State Reform Plans LEA Participation

B. Standards and Assessments

(B)(3) Supporting the transition to enhanced standards and high-quality v
assessments
(C)(3) Using data to improve instruction:
(1) Use of local instructional improvement systems Y
(i1) Professional development on use of data Y
(ii1) Availability and accessibility of data to researchers Y
(D)(2) Improving teacher and principal effectiveness based on performance:
(1) Measure student growth Y
(i1) Design and implement evaluation systems Y
(ii1) Establish a rigorous evaluation process Y
(iv)(a) Use evaluations to inform professional development Y
(iv)(b) Use evaluations to inform promotion, retention, and
compensation for the equitable distribution of teachers and principals in v
the lowest-achieving schools
(iv)(c) Use evaluations to inform tenure and/or full certification Y
(iv)(d) Use evaluations to inform removal Y
(D)(3) Ensuring equitable distribution of effective teachers and principals:
(1) High-poverty and/or high-minority schools Y
(i1) Hard-to-staff subjects and specialty areas Y
(D)(5) Providing effective support to teachers and principals:
(1) Quality professional development Y
(i1) Measure effectiveness of professional development Y

E. Turning Around the Lowest-Achieving Schools

(E)(2) Tuming around the lowest-achieving schools Y

For the Participating LEA For the State

Authorized LEA Signature/Date Authorized State Signature/Date
Print Name/Title Print Name/Title
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Race to the Top
Executive Steering Committee

James H. DeGraffenreidt, Jr.
President, Maryland State Board of
Education

Nancy S. Grasmick
Maryland State Superintendent of
Schools

College and University Association

Co-chair Co-chair

Cathy Allen Sam Macer
President, Maryland Association of President,

Boards of Education Maryland PTA
Tina M. Bjarekull John Ratliff
President, Maryland Independent Director of Policy

Office of the Governor

Marietta English
President,
Baltimore Teachers’ Union

Edward W. Shirley

President, Public School
Superintendents Association of
Maryland

Clara B. Floyd
President, Maryland State Education
Association

June E. Streckfus

Executive Director

Maryland Business Roundtable for
Education

Christine Handy-Collins
President, Maryland Association of
Secondary School Principals

Judith Walker
President, Maryland Association of
Elementary School Principals

Loretta Johnson

Executive Vice President

American Federation of Teachers, AFL-
CIO

H. Clay Whitlow
Executive Director, Maryland
Association of Community Colleges

William E. Kirwan
Chancellor
University System of Maryland




Appendix 4 Page 42

HOUSE BILL 1263

F2 EMERGENCY BILL (0Ir0193)
ENROLLED BILL
— Ways and Means/Education, Health, and Environmental Affairs —

Introduced by The Speaker (By Request — Administration) and Delegates
Busch, Hixson, Kaiser, and Rosenberg

Read and Examined by Proofreaders:

Proofreader.

Proofreader.

Sealed with the Great Seal and presented to the Governor, for his approval this

day of at o’clock, M.

Speaker.

CHAPTER ‘ 3 l

AN ACT concerning
Education Reform Act of 2010

FOR the purpose of altering the probationary period of employment of a certificated
employee in a publie local school system; altering certain procedures related to
the probationary period of a certificated employee; requiring a county board of
education to evaluate annually a nontenured certificated employee based on

established performance evaluation criteria; requiring certaln certificated
employees to be assigned a mentor and provided eertsin—eguidance—and
msteuction—and add1t10na1 professmnal development under certam
circumstances; reguiring-that-a—serformane siuatien-ofa-—certificatedteac

EXPLANATION: CAPITALS INDICATE MATTER ADDED TO EXISTING LAW.
[Brackets] indicate matter deleted from existing law.
Underlining indicates amendments to bill.
Sérike-out indicates matter stricken from the bill by amendment or deleted from the law by
amendment.
Italics indicate opposite chamber/conference committee amendments
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3 : regulrmg the State Board of Educatmn to adop
_ggula__,tmmw to estabhsh certain stnar or-ehestive—rentorng.

peeipt-efcortain-foderel-funds hat anlude certaLn DProuvisions. reguzrmg certain
leoyees to be tenured under certain circumstances; authorizing certain local
school systems to extend a certain probationary period for certain employees
under certain circumstances; requiring the State Board to adopt certain
regulations that establish general standards for certain performance evaluations,
including certain model performance evaluation criteria; requiring the State
Board to solicit certain _information and recommendations from local school

systems before proposing certain regulations and convene a certain meeting:
requiring certain county boards to establish certain performance evaluation
criteria that are mutually agreed upon by certain local school systems and
certain exclusive employee representatives for certain teachers and principals
based on certain standards; requiring certain performance evaluation criteria to
include certain data as a certain component of the evaluation; requiring that a

certain component of an evaluation be one of multiple measures: prohibiting
certain performance evaluation criteria from being based_solely on certain

examinations or assessments: requiring certain model performance evaluation
criteria_adopted by the State Board to take effect in a local jurisdiction at a
certain time under certain circumstances: requiring the State Board to establish
a certain program to support certain incentives for certain teachers and
principals that meets certain requirements; authorizing the program to include
certain incentives: requiring the State Board to adopt certain guidelines to
implement a_certain program. authorizing the award of certain stipends in
certain years to be based on obtainment of National Board Certification:
requiring each local school system. on or before a certain_date, to submit to the
State Board certain information relating to the local system’s teacher mentoring
program; providing for the construction of certain prouvisions of this Act; defining

e-eexrtain-term certain terms; providing for the application of a certain provision
of this Act; making this Act an emergency measure; and generally relating to the
employment of certificated employees in a publie local school system.

BY repealing and reenacting, with amendments,

Article — Education



W ~3 O U [SEIN T

©

11
12
13
14
15
16

17
18

19
20
21
22
23
24
25
26
27
28

29
30

31
32

Appendix 4 Page 44

HOUSE BILL 1263 3

Section 6-202
Annotated Code of Maryland
(2008 Replacement Volume and 2009 Supplement)

BY adding to
Article — Education
Section 6-306(b)(5)

Annotated Code of Maryland
(2008 Replacement Volume and 2009 Supplement)

SECTION 1. BE IT ENACTED BY THE GENERAL ASSEMBLY OF
MARYLAND, That the Laws of Maryland read as follows:

Article - Education
6-202.
(a) D On the recommendation of the county superintendent, a county
board may suspend or dismiss a teacher, principal, supervisor, assistant
superintendent, or other professional assistant for:

6)) Immorality;

()  Misconduct in office, including knowingly failing to report
suspected child abuse in violation of § 5~704 of the Family Law Article;

(iii) Insubordination;
(iv) Incompetency; or
(v)  Willful neglect of duty.
(2) Before removing an individual, the county board shall send the
individual a copy of the charges against him and give him an opportunity within 10
days to request a hearing.

(3)  Ifthe individual requests a hearing within the 10~day period:

@) The county board promptly shall hold a hearing, but a
hearing may not be set within 10 days after the county board sends the individual a
notice of the hearing; and

(i)) The individual shall have an opportunity to be heard before
the county board, in person or by counsel, and to bring witnesses to the hearing.

(4)  The individual may appeal from the decision of the county board to
the State Board.
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) Notwithstanding any provision of local law, in Baltimore City the
suspension and removal of assistant superintendents and higher levels shall be as
provided by the personnel system established by the Baltimore City Board of School
Commissioners under § 4-311 of this article.

® (D) spt—as=provided—in SUBJECT-TO EXCEPT AS PROVIDED IN
paragraph & (3) of th1s subsectlon the probationary period of employment of a
certificated employee in a publie LOCAL school system shall cover a period of [2 years]
3 YEARS from the date of employment and shall consist of a l-year employment
contract that may be renewed by the county board.

[(@ @ A probationary period for a certificated employee in a public
school system may be extended for a third year from the date of employment if the
certificated employee does not qualify for tenure at the end of the second year based on
established performance evaluation criteria and the employee demonstrates a strong
potential for improvement.

(i) If the probationary period of a certificated employee is
extended as provided in this paragraph, a mentor shall be assigned to the employee
and the employee shall be evaluated at the end of the third year based on established
performance evaluation criteria.]

(2) (@O A COUNTY BOARD SHALL EVALUATE ANNUALLY A
NONTENURED CERTIFICATED EMPLOYEE BASED ON ESTABLISHED
PERFORMANCE EVALUATION CRITERIA.

(1) = SUBJECT TO SUBPARAGRAPH (III) OF THIS
PARAGRAPH, IF THE NONTENURED CERTIFICATED EMPLOYEE IS NOT ON TRACK
TO QUALIFY FOR TENURE A :
FORMAL EVALUATION POINT:

1. A MENTOR PROMPTLY SHALL BE ASSIGNED TO
THE EMPLOYEE TO PROVIDE THE EMPLOYEE COMPREHENSIVE GUIDANCE AND
INSTRUCTION; AND #NB-ABBEFISNAL

2. ADDITIONAL PROFESSIONAL DEVELOPMENT
SHALL BE PROVIDED TO THE EMPLOYEE, AS APPROPRIATE.

(111) NOTHING IN THIS PARAGRAPH SHALL BE CONSTRUED
TO PROHIBIT A COUNTY BOARD FROM ASSIGNING A MENTOR AT ANY TIME
DURING A NONTENURED CERTIFICATED EMPLOYEE’S EMPLOYMENT.

(8) (1) SUBJECT TO SUBPARAGRAPH (II) OF THIS PARAGRAPH,

IF A CERTIFICATED EMPLOYEE HAS ACHIEVED TENURE IN 45 A LOCAL SCHOOL
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SYSTEM IN THE STATE AND MOVES TO ANOTHER LOCAL SCHOOL SYSTEM IN THE

STATE, THAT EMPLOYEE SHALL BE TENURED IF THE EMPLOYEE’S CONTRACT IS
RENEWED AFTER 1 YEAR OF PROBATIONARY EMPLOYMENT IN THE LOCAL

SCHOOL SYSTEM TO WHICH THE EMPLOYEE RELOCATED IF:

1. THE EMPLOYEE’S FINAL EVALUATION IN THE
LOCAL SCHOOL SYSTEM FROM WHICH THE EMPLOYEE DEPARTED IS
SATISFACTORY OR BETTER; AND

2. THERE HAS BEEN NO BREAK IN THE EMPLOYEE’S
SERVICE BETWEEN THE TWO SYSTEMS OF LONGER THAN 1 YEAR.

(1) A LOCAL SCHOOL SYSTEM _MAY EXTEND THE
PROBATIONARY PERIOD FOR A CERTIFICATED EMPLOYEE SUBJECT TO
SUBPARAGRAPH (I) OF THIS PARAGRAPH FOR A SECOND YEAR FROM THE DATE
OF EMPLOYMENT IF:

1 THE EMPLOYEE DOES NOT QUALIFY FOR TENURE
AT THE END OF THE FIRST YEAR BASED ON ESTABLISHED PERFORMANCE
EVALUATION CRITERIA; AND

2. THE EMPLOYEE DEMONSTRATES A STRONG
POTENTIAL FOR IMPROVEMENT.

& (4) (1) The State Board shall adopt regulations that implement the
provisions of paragraphs (1) and (2) of this subsection and define the scope of a
mentoring program AND PROFESSIONAL DEVELOPMENT that will be aligned with
the [2-year] 3-YEAR probationary period [and the 1-year extension as provided in
paragraph (2) of this subsection].

(1I1) THE STATE BOARD SHALL ADOPT REGULATIONS TO
ESTABLISH STANDARDS FOR EFFECTIVE MENTORING, INCLUDING PROVISIONS

TO ENSURE THAT N[ENTORS PROVIDE MENTORING THAT w

1. IS FOCUSED:;

. IS SYSTEMATIC;
3. IS ONGOING;

4. IS OF HIGH QUALITY:;
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8. IS GEARED TO THE NEEDS OF EACH EMPLOYEE

BEING MENTORED;

6. INCLUDES OBSERVATIONS; AND

7. INCLUDES FEEDBACK.

11
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(©) (1) IN THIS SUBSECTION, “STUDENT GROWTH” MEANS STUDENT

(2) (1) SUBJECT TO SUBPARAGRAPH (III) OF THIS PARAGRAPH,

THE STATE BOARD SHALL ADOPT REGULATIONS THAT ESTABLISH GENERAL
STANDARDS FOR PERFORMANCE EVALUATIONS FOR CERTIFICATED TEACHERS
AND PRINCIPALS THAT INCLUDE OBSERVATIONS, CLEAR STANDARDS, RIGOR,
AND CLAIMS AND EVIDENCE OF OBSERVED INSTRUCTION.
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(1) THE REGULATIONS ADOPTED UNDER SUBPARAGRAPH
(1) OF THIS PARAGRAPH SHALL INCLUDE MODEL PERFORMANCE EVALUATION
CRITERIA.

(111) BEFORE THE PROPOSAL OF THE REGULATIONS
REQUIRED UNDER THIS PARAGRAPH, THE STATE BOARD SHALL SOLICIT
INFORMATION AND RECOMMENDATIONS FROM EACH LOCAL SCHOOL SYSTEM
AND CONVENE A MEETING WHEREIN THIS INFORMATION AND THESE
RECOMMENDATIONS ARE DISCUSSED AND CONSIDERED.

(3) SUBJECT TO PARAGRAPH (6) OF THIS SUBSECTION:

{) A COUNTY BOARD SHALL ESTABLISH PERFORMANCE
EVALUATION CRITERIA FOR CERTIFICATED TEACHERS AND PRINCIPALS IN THE
LOCAL SCHOOL SYSTEM BASED ON THE GENERAL STANDARDS ADOPTED UNDER
PARAGRAPH (2) OF THIS SUBSECTION THAT ARE MUTUALLY AGREED ON BY THE
LOCAL SCHOOL SYSTEM AND THE EXCLUSIVE EMPLOYEE REPRESENTATIVE,

(1I1) NOTHING IN THIS PARAGRAPH SHALL BE CONSTRUED
TO REQUIRE MUTUAL AGREEMENT UNDER _SUBPARAGRAPH (I) OF THIS
PARAGRAPH TO BE GOVERNED BY SUBTITLES 4 AND 5 OF THIS TITLE.

(4) THE PERFORMANCE EVALUATION CRITERIA DEVELOPED
UNDER PARAGRAPH (3) OF THIS SUBSECTION:

() SHALL INCLUDE DATA ON_STUDENT GROWTH AS A
SIGNIFICANT COMPONENT OF THE EVALUATION AND AS ONE_OF MULTIPLE
MEASURES; AND

(I1) MAY NOT BE BASED SOLELY ON AN EXISTING OR NEWLY
CREATED SINGLE EXAMINATION OR ASSESSMENT,

(5) (1) ANEXISTING OR NEWLY CREATED SINGLE EXAMINATION
OR ASSESSMENT MAY BE USED AS ONE OF THE MULTIPLE MEASURES.

(1) NO SINGLE CRITERION SHALL ACCOUNT FOR MORE
THAN 35% OF THE TOTAL PERFORMANCE EVALUATION CRITERIA.,

(6) IF A LOCAL SCHOOL SYSTEM AND THE EXCLUSIVE EMPLOYEE
REPRESENTATIVE FAIL TO MUTUALLY AGREE UNDER PARAGRAPH (3) OF THIS
SUBSECTION, THE MODEL PERFORMANCE EVALUATION CRITERIA ADOPTED BY
THE STATE BOARD UNDER PARAGRAPH (2)(II) OF THIS SUBSECTION SHALL
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=

TAKE EFFECT IN THE LOCAL JURISDICTION 6 MONTHS FOLLOWING THE FINAL
2 ADOPTION OF THE REGULATIONS.

3 6-306.

21 a 1 THE STATE BOARD SHALL ESTABLISH A PROGRAM
22 TO SUPPORT LOCALLY NEGOTIATED INCENTIVES, GOVERNED UNDER SUBTITLES
23 4 AND 5 OF THIS TITLE, FOR HIGHLY EFFECTIVE CLASSROOM TEACHERS AND
24 PRINCIPALS TO WORK IN PUBLIC SCHOOLS THAT ARE:

25 A. IN IMPROVEMENT, CORRECTIVE ACTION, OR
26 RESTRUCTURING;

27 B. CATEGORIZED BY THE LOCAL SCHOOL SYSTEM AS
28 ATITLE I SCHOOL; OR

29 C. IN THE HIGHEST 25% OF SCHOOLS IN THE STATE
30 BASED ON A RANKING OF THE PERCENTAGE OF STUDENTS WHO RECEIVE FREE
31 AND REDUCED PRICED MEALS.

32 . 2. THE PROGRAM ESTABLISHED UNDER
33 SUBSUBPARAGRAPH 1 OF THIS SUBPARAGRAPH MAY INCLUDE FINANCIAL
34 INCENTIVES, LEADERSHIP CHANGES, OR OTHER INCENTIVES.
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(an 1. THE STATE BOARD SHALL ADOPT GUIDELINES TO
IMPLEMENT THIS PARAGRAPH,

2. NOTHING IN THIS PARAGRAPH SHALL BE
CONSTRUED TO PROHIBIT A LOCAL SCHOOL SYSTEM FROM EMPLOYING MORE
STRINGENT STANDARDS THAN THE GUIDELINES ADOPTED UNDER THIS
SUBPARAGRAPH.

SECTION 2. AND BE IT FURTHER ENACTED, That during the 2010-2011
and 2011-2012 school vears, stipends awarded under § 6-306(b)(5) of the Education
Article, as enacted by Section 1 of this Act, may be based on whether the teacher has
obtained certification by the National Board for Professional Teaching Standards.

SECTION 3. AND BE IT FURTHER ENACTED, That, on or before December
31, 2010, each local school system shall submit to the State Board of Education a
description of the local school system’s teacher mentoring program. including data
relating to the number of mentors who have been assigned, the number of teachers to
whom the mentors have been assigned. and how, if at all, the effectiveness of the
mentoring program is measured.

SECTION £ 4 AND BE IT FURTHER ENACTED, That the probationary
period of employment specified in § 6—202(b) of the Education Article, as enacted by
Section 1 of this Act, shall be applicable to a certificated employee in a publie local
school system with a date of employment starting on or after July 1, 2010.

SECTION 8- 5. AND BE IT FURTHER ENACTED, That this Act shall=take
effeet—dudy—=l==00L0 s an emergency measure, is_necessary for the immediate

preservation of the public health or safety, has been passed by a yea and nay vote
supported by three—fifths of all the members elected to each of the two Houses of the

General Assembly, and shall take effect from the date it is enacted.

Approved:

Governor.

Speaker of the House of Delegates.

President of the Senate.
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134.07.04.01
.01 Definitions.
A. APPLICABILITY.

(1) UNTIL SCHOOL YEAR 2012, THE FOLLOWING REGULATORY
STANDARDS WILL CONTINUE TO APPLY TO EVALUATIONS OF
PROFESSIONALLY CERTIFIED PERSONNEL.

B. A- In this chapter, the following terms have the meanings indicated.
C. B- Terms Defined.

(1) "Evaluation" means a written appraisal of professional performance for a
school year based on written criteria and procedures.

(2) "Professionally certificated personnel" means individuals holding a
professional certificate as defined in COMAR 13A.12.01.02B.

.02 Minimum Requirements for Evaluation of Professionally Certificated Personnel.
A. General Standards.

(1) An evaluation shall be based on written criteria established by the local board of
education, including but not limited to scholarship, instructional effectiveness, management
skills, professional ethics, and interpersonal relationships.

(2) An evaluation shall provide, at a minimum, for an overall rating.
(3) An overall rating that is not satisfactory or better is considered unsatisfactory.
(4) An evaluation shall be based on at least two observations during the school year.

(5) An unsatisfactory evaluation shall include at least one observation by an individual
other than the immediate supervisor.

(6) The written evaluation report shall be shared with the certificated individual who is
the subject of the evaluation.

(7) The certificated individual shall receive a copy of and sign the evaluation report.

(8) The signature of the certificated individual does not necessarily indicate agreement
with the evaluation report.

(9) An evaluation shall provide for written comments and reactions by the individual
being evaluated, which shall be attached to the evaluation report.

B. Frequency of Evaluations.

(1) Standard Professional Certificate. An individual holding a Standard Professional
Certificate shall be evaluated at least once annually.

(2) Advanced Professional Certificate.

(a) An individual holding an Advanced Professional Certificate shall receive an
evaluation at least twice during the validity period of each certificate. The first evaluation
shall occur during the initial year of the certificate.
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(b) An individual holding an Advanced Professional Certificate who receives an
unsatisfactory overall rating shall be evaluated at least once annually until receiving a
satisfactory rating.

(c) If an individual holding an Advanced Professional Certificate receives an
overall rating of satisfactory or better, subsequent annual performance shall be considered
satisfactory in the absence of an annual evaluation.

.03 Minimum Requirements for Observation of Professionally Certificated
Personnel.

A. An observation, announced or unannounced, shall be conducted with full knowledge
of the certificated individual.

B. A written observation report shall be shared with the certificated individual within a
reasonable period of time.

C. An observation shall provide for written comments and reactions by the individual
being observed, which shall be attached to the observation report.

.04 Appeal of an Evaluation.

A. In the event of an overall rating of unsatisfactory, the local school system shall, at a
minimum, provide certificated individuals with a meaningful appeal in accordance with
Education Article, §4-205(c)(4), Annotated Code of Maryland.

B. If an observation report is a component of an unsatisfactory evaluation, the
observation report may be appealed along with the unsatisfactory evaluation.

C. The burden of proof'is on the certificated individual appealing an overall rating of
unsatisfactory.

.05 STAKEHOLDER INPUT.

A. THE DEPARTMENT SHALL SOLICIT INFORMATION AND
RECOMMENDATIONS FROM EACH LOCAL EDUCATION AGENCY AND
OTHER STAKEHOLDERS ON GENERAL EVALUATION STANDARDS,
MODEL PERFORMANCE EVALUATION CRITERIA, AND A RATING SCALE
THAT INCLUDES, AT A MINIMUM, DEFINITIONS OF HIGHLY EFFECTIVE,
EFFECTIVE, AND INEFFECTIVE.

B. THE DEPARTMENT SHALL PRESENT THE INFORMATION
GATHERED FROM THE LOCAL EDUCATION AGENCIES AND
STAKEHOLDERS TO THE STATE BOARD FOR CONSIDERATION IN
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PROMULGATING A COMPREHENSIVE SET OF EVALUATION
REGULATIONS BY JANUARY 30,2011 TO BE EFFECTIVE ON JULY 1, 2012.

.06 REQUIREMENTS FOR EVALUATION OF TEACHERS AND PRINCIPALS.
A. APPLICABILITY.

1) EFFECTIVE IN SCHOOL YEAR 2012, IN ADDITION TO ANY
OTHER GENERAL STANDARDS AND THE MODEL PERFORMANCE
EVALUATION CRITERIA ADOPTED BY REGULATION, THE FOLLOWING
MINIMUM GENERAL STANDARDS SHALL APPLY TO EVALUATIONS OF
TEACHERS AND PRINCIPALS.

B. DEFINITIONS.

FOR THE PURPOSE OF THIS SECTION OF THE REGULATION THE
FOLLOWING TERMS HAVE THE MEANINGS INDICATED.

1) “GENERAL STANDARDS” MEAN THE REQUIREMENTS
FOR A RIGOROUS EVALUATION SYSTEM FOR TEACHERS AND
PRINCIPALS APPLICABLE STATEWIDE.

() “MULTIPLE MEASURES” MEAN THE APPROPRIATE
ASSESSMENTS, TOOLS AND PROCESSES FOR MEASURING WHETHER
A GENERAL STANDARD HAS BEEN MET.

3) “PERFORMANCE EVALUATION CRITERIA” MEAN THE
QUANTIFIABLE AND DATA DRIVEN MEANS, BASED ON THE GENERAL
STANDARDS AND MULTIPLE MEASURES, TO EVALUATE WHETHER A
TEACHER OR PRINCIPAL IS HIGHLY EFFECTIVE, EFFECTIVE, OR
INEFFECTIVE.

“4) “STUDENT GROWTH” MEANS STUDENT PROGRESS
ASSESSED BY MULTIPLE MEASURES AND FROM A CLEARLY
ARTICULATED BASELINE TO ONE OR MORE POINTS IN TIME.

C. GENERAL STANDARDS.

(1) THE EVALUATION OF TEACHERS AND PRINCIPALS SHALL USE
MULTIPLE MEASURES AND BE BASED ON GENERAL STANDARDS AND
WRITTEN PERFORMANCE EVALUATION CRITERIA.

(2) THE EVALUATION OF TEACHERS SHALL HAVE, AT MINIMUM,
THE FOLLOWING COMPONENTS:
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(A) STUDENT GROWTH;

(B) PLANNING AND PREPARATION;
(C) CLASSROOM ENVIRONMENT;

(D) INSTRUCTION; AND

(E) PROFESSIONAL RESPONSIBILITY.

(3) THE EVALUATION OF PRINCIPALS SHALL HAVE, AT MINIMUM,
THE FOLLOWING COMPONENTS:

(A)STUDENT GROWTH;

(B)THE INSTRUCTIONAL LEADERSHIP OUTCOMES SET
FORTH IN THE MARYLAND INSTRUCTIONAL LEADERSHIP FRAMEWORK.

(4) THE STUDENT GROWTH COMPONENT OF THE EVALUATION
FOR TEACHERS AND PRINCIPALS:

(A) SHALL BE A SIGNIFICANT COMPONENT OF THE
EVALUATION WHICH MEANS THAT AT LEAST 50% OF THE EVALUATION
SHALL BE BASED ON STUDENT GROWTH.

(B) MAY NOT BE BASED SOLELY ON AN EXISTING OR
NEWLY CREATED EXAMINATION OR ASSESSMENT.

(5) NO SINGLE PERFORMANCE EVALUATION CRITERION SHALL
ACCOUNT FOR MORE THAN 35% OF THE TOTAL PERFORMANCE
EVALUATION CRITERIA.

(6) BEGINNING IN SCHOOL YEAR 2012, AN EVALUATION OF A
TEACHER OR PRINCIPAL SHALL PROVIDE, AT A MINIMUM, FOR AN OVERALL
RATING OF HIGHLY EFFECTIVE, EFFECTIVE, OR INEFFECTIVE.

(7) BEGINNING WITH SCHOOL YEAR 2012, EVERY TEACHER AND
PRINCIPAL SHALL BE EVALUATED AT LEAST ONCE ANNUALLY BASED ON
STUDENT GROWTH.

(8) AT A MINIMUM, EVERY OTHER YEAR EVERY TEACHER SHALL
BE EVALUATED BASED ON ALL THE EVALUATION COMPONENTS SET FORTH
IN SECTION .06(C)(2) OF THIS REGULATION.
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(9) EACH ANNUAL EVALUATION OF A PRINCIPAL SHALL INCLUDE
ALL OF THE COMPONENTS OF THE EVALUATION SYSTEM SET FORTH IN
SECTION .06(C)(3) OF THIS REGULATION.

G:/Santiago/Wpdata/Liz/Regulations/13A.07.04.02. MinimumRequirementsforEvaluationofCertificatedPersonnel.
withoutREDLINE.4.28.10
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Executive Summary
Higher levels of education benefit the health and economic and social well-being of individuals and their communities, yet
many students leave high school unprepared for college or careers. Many students who are academically prepared begin
a degree at a two- or four-year college but fail to complete a credential either because they lack the financial resources to
do so or encounter non-academic challenges that discourage them. Despite Maryland’s successes in education, every
year, thousands of students who enter a two- or four-year college must take at least one remedial course, at significant
cost to the student, counties, and State. Gaps in achievement and educational attainment linked to race, income, and
parental education are evident in secondary and postsecondary education. Maryland’s high school population is now
majority minority and has an increasing number of students from households in which there is no one with a college
degree. If Maryland is to continue to have an internationally competitive workforce and to meet Governor O’Malley’s
goal of increasing its percentage of college degree holders to at least 55 percent by 2020, then the achievement gap
throughout P-20 must be eliminated. Lifelong learning is increasingly important, but young people who earn a college
degree are much more likely to be employed. To prepare more students to choose their postsecondary path with
confidence, and to help those who choose college succeed once there, PreK-12 and postsecondary educators have to do
more to prepare and support students for college and career success. Parents, communities, businesses, and the State
must partner with educators if all students are truly going to be ready to be independent adults and informed citizens.

To address these interrelated challenges, the College Success Task Force was charged by Governor Martin O’Malley’s P-20
Leadership Council of Maryland to examine current Maryland policies and practices related to the alignment of public
secondary and postsecondary expectations, standards, and student learning outcomes. The task force was to identify
gaps between standards for high school exit and college entrance, identify national benchmark educational achievement
standards, and make recommendations for appropriate governing boards. The task force charge coincided with the work
of the Common Core State Standards Initiative, and the task force used the Common Core work on benchmarked
standards to guide some recommendations. The task force was also to identify strategies for college success and, in
response to the Commission to Develop the Maryland Model for Funding Higher Education, to define “college readiness.”

A few key themes emerged in the task force work. Repeatedly, it was clear that collaboration across the Pre-Kindergarten
through graduate/professional school (P-20) educational system is needed to make real change. Using a data-driven
approach is also prerequisite to implementing strategies to help students succeed. To help all students, not just those on
certain career pathways, the task force focused on core academic skills—those required for entry into all two-year and
four-year degrees, as well as for rigorous postsecondary training in the military or certificate programs. Academic skills
are not the only core skills of readiness, which is why the task force also addressed building structures of support to help
students succeed and emphasized that P-20 educational institutions have flexibility to work with individuals’ needs.
Academically and socially, some students will need extra support to meet their goals, such as through extended time in
school, enrichment activities, and learning communities. Having such additional supports available in schools and colleges
should not be seen as an anomaly but as a standard component of the education provided by all schools and colleges.

Although it is just one element of success after high school, a key step is to ensure that high school graduates have the
reading, writing, and mathematics skills needed to place them in credit-bearing college courses. This point has
implications for the non-college-bound, too. Achieve, the National Skills Coalition, and other policy organizations argue
that these core skills are also key to entering training for middle-skill jobs, which require more preparation than a high
school degree and less than a bachelor’s, wherever that instruction takes place. (While most careers that pay a family-
sustaining wage require at least an associate degree, some may require only a certificate; all require strong core skills.)
Because these core academic skills are necessary for all students’ success, the task force made recommendations focused
on aligning expectations for high school graduation with expectations for entry into higher education, with close attention
to language arts and mathematics. Because of the importance of science, technology, engineering, and mathematics
(STEM) education to the state’s economy, and because many students with an initial interest in STEM do not complete a
STEM degree, the task force has also called for content experts to identify what specific skills are needed to prepare for a
STEM major in a two-year or four-year degree program. This does not mean that non-STEM majors are any less
important, but non-STEM majors generally do not require as much specific preparation to enter introductory courses.
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Economics majors, for example, will need calculus, but they may not need it in the very first year of college; engineering
majors do, if they are to graduate in four years with a bachelor’s degree.

While it is the expectation that all students should be prepared for college and the workforce, it is important the
performance level expected for college readiness be high enough to meaningfully predict success in most introductory
general education college courses. The task force wants there to be a realistic understanding of college readiness and
strategies in place to encourage more students to meet that standard, but recognizes that not all students will do so.
Currently, many students who are not college-ready enter college—and supports of different kinds help many succeed.
Students in Maryland community colleges who complete recommended remediation graduate or transfer at slightly
higher rates than students who did not need remediation, so leaving high school not college-ready does not mean college
is out of reach. The task force wants all students to aspire to and plan for college and does not wish to discourage
students who are not college-ready from embarking on a college path. There is a communications challenge to wrestle
with here: How can we let all students clearly know if they are college-ready without discouraging those who need to do
more work to be fully ready? Several of the recommendations address themselves directly or indirectly to this challenge.

Helping students identify their career interests early and making it clear how to achieve career goals are important parts
of engaging students and their families in aiming at and above college-readiness benchmarks throughout PreK-12. Career
planning remains important throughout a college education as well so that students leave college with direction and
know how to make the most of their interests and skills. Various kinds of student supports are needed, including career
exploration, to strengthen our system of education. Academic supports are not the only elements of college success.
Other supports include helping students and families identify student financial assistance, building student communities
to create peer supports, structured work experiences, and raising awareness of the variety of student services available.
Teachers need support, too, if they are to prepare all students well, including strong content preparation, training to work
with diverse students, and ongoing professional development to deliver a college-readiness curriculum to all students.

To deliver a college-readiness curriculum, it must be clear what college-ready means. Ready for one college major may
not mean ready for another; ready to enter a credit-bearing course may not mean ready to succeed in such a course; and
intellectually ready does not mean socially, emotionally, and financially ready. Since most career-training requires at least
an associate degree or a postsecondary certificate program, there is a clear connection between being college-ready and
career-ready: the same core academic skills in reading, writing, and mathematics are needed. A career-ready student
must be college-ready, even if the student chooses a pathway other than college. The task force believes ongoing
communication efforts will be needed to refine the definition of college readiness to include performance levels and
other specific indicators, but that a college-ready student has these characteristics:

e Prepared to succeed in credit-bearing introductory general education college courses or in an industry
certification program without needing remediation;

e Competent in the Skills for Success, which are a component of the Core Learning Goals identified in the late 1990s
by the Maryland Business Roundtable for Education and educators as identifying skills for workplace readiness;
these skills include learning skills, thinking skills, communication skills, technology skills, and interpersonal skills.
While the particular technologies that students need will change, the general skills remain the same. Skills for
Success is a Maryland model that resembles significant portions of the more recently developed Partnership for
21°" Century Skills, which also includes these skill sets to prepare students to work in a diverse, innovation-driven
economy;

e Has identified career goals and understands the steps to achieve them; and

e Mature enough and skilled enough in communication to seek assistance as needed, including student financial
assistance.

In addition, the task force distinguishes between general college readiness, which includes the characteristics above, and
STEM-readiness. For a student to be prepared to succeed in science, technology, engineering, and mathematics (STEM)
programs without needing additional time or help, specific training in mathematics and science courses is essential.

The task force recommendations in this report are sometimes technical or highly specific in the language they use. To
provide a summary of the recommendations for a general audience, they are summarized below in the

i
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“recommendations at a glance.” The extent to which these recommendations can be implemented depends on the
resources, will, and collaboration of the State, school districts, and colleges.
Recommendations at a glance:

1. Change curricula and high school graduation requirements to meet higher standards: Adopt the Common Core
Standards and create P-20 discipline-based groups to back-map PreK-12 curricula from college-ready standards;

change high school graduation requirements so students must earn at least one credit of math in each year of
high school, to include study at least through Algebra 2; regularly convene P-20 State and local alighment groups;
increase the number of career and technology education program completers who are also college-ready.
Responsibility: MSBE, local school boards and districts, MSDE, MHEC, colleges, governing boards

2. Identify and adopt college/career-readiness assessments to be used statewide: Use Maryland P-20 discipline-
based groups to identify assessments and college-readiness performance levels for language arts and
mathematics. Administer benchmark assessments throughout students’ school careers, and administer college-
readiness tests to all students no later than 11" grade as part of that coherent sequence of measures to keep
students on track for graduating from high school ready for college and career training.
Responsibility: MSBE, MSDE, MHEC, General Assembly, Governor, colleges and their governing boards

3. Adopt diploma endorsements for college/career-readiness: Identify on their diplomas students who achieve
basic college readiness (reading, writing, mathematics) and those who are college-ready for STEM majors; work
on a communications strategy that (1) describes the rationale for endorsements; (2) provides guidance to
students seeking endorsements; and (3) honors other choices.
Responsibility: MSBE, MSDE, MHEC, local school districts, institutions of higher education

4. Rethink how schools and colleges deliver education: Prioritize and expand supplemental education, including
such efforts as transition courses, bridge programs, and learning communities; provide more flexibility to
differentiate instruction and pathways; explore ways to reshape or extend school calendars; expand access to
early college options (e.g., dual or parallel enroliment, AP, IB); redesign courses; strengthen early childhood
learning; use technology more effectively.
Responsibility: MSDE, MSBE, MHEC, institutions of higher education and their governing boards, local school boards and
school districts, Governor’s Office, General Assembly, MID Lumina State Grant Leadership Team

5. Develop a statewide system of support to increase college and career success: PreK-12 schools and colleges
need more systemic supports so all students receive needed guidance; ensure each student has an individual plan
for pathways/completion in PreK-12 and higher education; expand programs for diversity and for first-generation
and low-income college students; communicate to all students and families about available supports.
Responsibility: MHEC, MSDE, higher education institutions and their governing boards, local school systems and schools,
PTA, MIBRT

6. Make changes to teacher preparation and professional development: Adapt teacher preparation and
professional development so, as support to higher education allows, P-20 partnerships can expand professional
development networks and involve higher education in teacher development to the Advanced Professional
Certificate. Have a statewide professional development plan to support a college/career-ready curriculum.
Responsibility: MSDE, MHEC, institutions of higher education, local school systems

7. Communicate more effectively about college-readiness and financial assistance for college: Greatly enhance
statewide efforts to inform low-income and first-generation-college families of what students need to do to be
college-ready and how to apply for financial aid; expand communications about saving for college and about how
much aid can be provided by the State’s Rawlings Educational Excellence Awards (FARMS-eligible students are
entitled to an award that covers expenses at a public two- or four-year college); expand guidance and mentoring;
colleges should clearly post minimum admission requirements and information about students accepted.
Responsibility: General Assembly, Governor, MHEC, MSDE, MPT, higher education institutions, local school systems, PTA,
MBRT, community organizations

8. Make high schools and colleges accountable for college/career-ready graduates: Make high schools accountable
for graduating more students prepared for college and careers, and hold colleges accountable for students
succeeding in gateway courses. Develop an accountability model with a growth component so improvement is
rewarded.
Responsibility: MSDE, MIHEC, institutions of higher education and their governing boards

il
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Acronyms & Abbreviations in this Report

ACT No longer an abbreviation (formerly American College Testing); national test of basic content
developed by ACT, Inc. used by some colleges to estimate possibility of first-year college success

ADP  American Diploma Project; high school reform led by Achieve, Inc. to raise standards

GPA  Grade point average

K-12  Kindergarten through 12% grade

KIPP  Knowledge is Power Program, a national network of public (and free), open-enrollment, college-
preparatory schools focused on serving educationally underserved communities

MBRT Maryland Business Roundtable for Education, a nonprofit organization

MSBE Maryland State Board of Education, a governing board

MSDE Maryland State Department of Education, the State agency overseeing PreK-12 education

MHEC Maryland Higher Education Commission, the State coordinating board for postsecondary education

MPT  Maryland Public Television

OECD Organisation of Economic Co-operation and Development; 30 member nations, based in Paris

P-20  Pre-Kindergarten through graduate/professional school

PreK-12Pre-Kindergarten through 12% grade

SAT No longer an abbreviation (was Scholastic Aptitude Test); national test of verbal and
mathematics aptitudes developed by the College Board and used by some colleges to estimate
possibility of first-year college success

SREB  Southern Regional Education Board, a consortium of 16 states focused on helping the Southeastern
US lead the nation in educational achievement

STEM Science, Technology, Engineering, and Mathematics

USM  University System of Maryland; includes 11 public degree-granting institutions of higher education
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INTRODUCTION
Background

People with more education enjoy higher salaries and better health than those with less education,’
education has been linked to civic participation,” and 90 percent of the fastest-growing occupations in the
U. S. require at least two years of postsecondary education.? Yet even though the personal and public
benefits of higher education are undisputed, there is evidence that the U. S. has not been progressing as
fast as other developed nations in ensuring that its young adults complete high school and a postsecondary
credential.* According to data published by the Organisation for Economic Co-operation and Development
(OECD) in 2009, the U.S. ranks 18" in secondary education attainment and 10" in “tertiary” attainment (a
certificate or degree after secondary school) for people aged 25-34. By contrast, for adults 55-64, the U. S.
ranks first in tertiary education.

Figure 1: Postsecondary Educational Attainment in OECD Countries, By Age Group (2007)

% of Identified Population
Canada MW 399, 56%
Korea _ 11% 56%
Japan M 4% 54%
New Zealand w 359, 47%
Ireland _ 17% 44%
Norway W 26% 43% Postsecondary degrees,
Australia _ 27% 41% 25-34 yrs old
. o
Belgium M 22% 41% B Postsecondary degrees,
France j— 17% 41% 55-64 yrs old
uUs _ 390(?0%
Denmark W 24% 40%
Finland _ 28% 39%
OECD AVG W 20% 34%

Source: Education at a Glance 2009: OECD Indicators (Table Al.3a)

This downward trend appears poised to continue as the demographic composition of the U.S. and Maryland
is changing, with greater numbers of high school graduates coming from populations traditionally
underrepresented among postsecondary degree holders.”> As of 2005, 26 percent of Maryland African
Americans held a bachelor’s degree, compared to 42 percent of whites.® For various reasons, including
availability of financial assistance resources, Maryland college completion rates vary by race/ethnicity for
both two- and four-year institutions. McKinsey & Company argue in a 2009 study that had the U. S. closed
the achievement gap between low-income students and others, the 2008 gross domestic product (GDP)
could have been 3 to 5 percent higher; between white students and students who are African American or
Latino, 2 to 4 percent higher; and between the U. S. and the highest-achieving countries (Korea, Finland), 9
to 16 percent higher. (Maryland accounts for approximately 2 percent of U. S. GDP.”) McKinsey also
identified wide variation in how students perform in different schools, indicating that these gaps can be
closed. And they must be—for reasons of social justice as much as for economics.

Maryland’s public schools have been ranked first in the country for the past two years by Education Week
and scored an A- for college preparation in Measuring Up 2008. Nonetheless, data collected from Maryland
2- and 4-year colleges show that thousands of high school graduates are placed into at least one
developmental/ remedial® course in reading, English, or mathematics when they enter college the following
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Figure 2:
Six-Year Graduation Rates for

Public Four-Year Institutions in MD by
Race: 2008
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year. Placement rates into developmental education in English and reading have been relatively stable over
the past 10 years and are considerably lower than developmental mathematics rates (Gerald, pp. 8-9). On
the other hand, developmental mathematics rates at community colleges have been increasing, and now
more than half of all high school graduates entering community colleges are placed into at least one
developmental math course (Gerald, p. 8). It should be kept in mind that there are more students attending
college than before, and community colleges have open enrollment, so they accept many students who did
not follow a college-ready curriculum and who consequently are much less likely to enter credit-bearing
courses. Overall remediation rates are lower in 4-year schools, and vary considerably by institution.
Nationally, 25 percent of all 4-year students take at least one remedial course.’ Students who enter a 4-year
institution directly out of high school are more likely to complete a bachelor’s degree than those who do
not (Adelman 1999), so remediation in 4-year institutions has a place.'® Also pertinent here are questions of
best fit: some students benefit more from the 2-year environment, others from that of a 4-year college.
Students who require a developmental/remedial course are less likely to complete a bachelor’s degree than
those who do not (Adelman 1999), so better preparation is critical.

Good instruction in developmental/remedial courses is also critical: Maryland data show that community
college students who complete required remediation, transfer or graduate at slightly higher rates than their
peers who began college-ready.'’ Finding ways to help students enter credit-bearing courses quickly is
essential to improving college success and more than a matter of PreK-12 preparation. Students who have
been out of school for years may increase remediation rates, especially in mathematics; enrollment data
submitted to MHEC in 2008 show that 42 percent of all Maryland undergraduates are 25 or older (MHEC
2009a; 38.7 percent of degree-seeking 2-year students are that age, 26.5 percent of 4-year degree-seekers).
Students who have been recent English language learners may require developmental work in language
arts, even if they are otherwise very advanced in other areas of study. These principles hold true for entries
to both 2-year and 4-year institutions. It should be said that not all remediation is the same, even in a single
field of study. Some students might need refresher modules, not a whole course, and recent research on
remediation also points to issues about sequencing (Bailey, Jeong, and Cho).

Maryland is now among the top five states for the highest percentage of residents who hold at least a
bachelor’s degree."” This is true even though Maryland is a net exporter of college students (NCES, 2008)."
But neither Maryland PreK-12 nor higher education can afford to rest on their laurels while other states and
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Figure 3: Success Rates of Community College Students in Maryland by Entering Status (Needs/Does Not Need
Developmental Education)

Success Rate

College Ready Dev. Completers Dev. Non-
Completers

Entering Status

Source: Student Information Systems, National Clearinghouse Enrollment Search and Degree Verify, MCCH Transfer
Student System (2008)

nations take aggressive steps to improve education outcomes. For one, Maryland can improve its degree
completion rates. While President Barack Obama has challenged all Americans to complete at least one
year of postsecondary education'® and set a national goal of leading the world again in postsecondary
education, > Governor Martin O’Malley has set a goal for Maryland to lead the nation in the percentage of
students who hold a postsecondary degree, with at least 55 percent by 2020. This goal is incorporated in
the State’s Lumina grant and in the 2009 Maryland State Plan for Postsecondary Education. In 2009, the
blue-ribbon Commission to Develop a Maryland Model for Funding Higher Education (Funding Commission)
made several recommendations related to improving college completion rates. One recommendation was
that the Maryland Higher Education Commission and the Governor’s P-20 Leadership Council define what it
means to be college-ready. Both the Funding Commission report and the College Board’s Coming to Our
Senses report—produced under the chairmanship of Chancellor William E. “Brit” Kirwan—were presented
to Governor Martin O’Malley and the Governor’s P-20 Leadership Council. Coming to Our Senses calls for 55
percent of all Americans to have a postsecondary degree by 2025. Governor O’Malley and Council members
expressed a sense of urgency to do more to increase the success of students moving from high school into
and through college.

Figure 4: Educational Attainment of Maryland Residents, Aged 25-34 (Census 2000)
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Charge to the Task Force

Governor Martin O’Malley convened the College Success Task Force and charged it with examining current
Maryland policies and practices related to the alignment of secondary and postsecondary expectations,
standards, and student learning outcomes, with particular attention to be paid to reading, writing, and
mathematics. The task force was to identify gaps between standards for high school exit and for entrance
to college, identify national benchmark educational achievement standards, and make recommendations
for appropriate governing boards aimed at ensuring a smooth transition for students moving from 12%
grade to the first year of college. The Governor also asked that the task force move beyond issues of
preparation to look more broadly at strategies for students to be successful in college.

Description of the Task Force Process

Task force members were selected to include leaders from different sectors of Maryland public education
and workforce representatives. The task force met eight times from May 2009 to March 2010. All meetings
were public. Relevant research, meeting agendas and notes, and testimony submitted for a public hearing
were posted on a website so members and the public could access information easily
(http://www.marylandpublicschools.org/MSDE/divisions/leadership/programs/cstf/).

The task force began its work just as the state-led Common Core State Standards initiative was kicked off by
the National Governors Association Center for Best Practices and the Council of Chief State School Officers.
These two organizations are partnering with Achieve, Inc., ACT, and the College Board to coordinate the
development of voluntary state standards in mathematics, reading, writing, and listening and speaking for
K-12 and high school exit. The standards are to be rigorous, internationally benchmarked, and aimed at
graduating students prepared for college and workforce training; the exit standards are called the “college-
and career-ready standards.” The Common Core effort overlaps with the task force charge, and the task
force concurred with the Governor and the Superintendent that Maryland would benefit from participating
in this Common Core initiative, so long as the standards are at least as rigorous as existing standards.

Representatives of Achieve, institutions of higher education, the Southern Regional Education Board (SREB),
and other stakeholders made presentations to the task force. SREB interviewed nearly 50 education leaders
in Maryland to assess the college readiness work here, and its president presented a report with
recommendations for Maryland. The task force recommendations are informed by this report. An
invitation to offer testimony was distributed statewide, and many of the submissions are also reflected in
the task force report. After the hearing, the task force split into committees, each with a PreK-12 and a
higher education co-chair, and each charged to look at a different set of issues: (1) assessments and
accountability; chairs: Joe Hairston and Guy Altieri; (2) communications and structures of support; chairs:
Christine Handy-Collins and Barbara Gill; and (3) P-20 curriculum and graduation requirements; chairs: Carl
Roberts and Brit Kirwan. The groups met separately, and the task force reconvened in January to review
and refine the subcommittee recommendations over the following two months.

Defining College Readiness
Challenges

What does it mean to be college-ready? Educators, policy organizations, analysts, and legislators all over
the U. S. have been grappling with this question. This question is now inseparable in policy discussions from
that of how college readiness is related to workplace readiness. Confounding these discussions are
misplaced beliefs that certain students could never be “college material,” that students who enter career
training pathways in the military or in industry do not need rigorous preparation for those pathways, and
that “college” only references a 4-year institution. There is a strong body of evidence about predictors of
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college readiness and success, but less research has been done to define “career readiness.” Achieve and
ACT have both done research on this topic with employers and see a convergence of the skills needed in
language arts and mathematics to be successful in entry-level college courses and workforce training
programs that lead to careers that provide a family-sustaining wage (i.e., middle-skill jobs).*

While some states have worked to provide a definition of college readiness, debate continues as to what it
means to be college-ready, and states are finding that their definitions are not necessarily clear to students
and families.”” Furthermore, it can be a complex process to measure things like social readiness, and such
concepts are sometimes left out of college and workplace readiness definitions. Discussions within the task
force over the course of several meetings mirrored national debates. As on the national level, some key
concepts emerged as significant, and the task force identified some concrete steps that can be taken to
work toward a comprehensive definition of college readiness. That said, there are simultaneous challenges
within Maryland and nationally to continue to develop a data-driven approach to understanding what helps
students succeed after high school and describe in a compelling way for a broad audience what it means to
be college-ready and why it matters. The Gates Foundation, the Education Trust, and Achieve, Inc. have
been researching how to communicate the importance and meaning of college/career readiness for all.
States continue to try to learn more about how to communicate most effectively as they work to improve
their outreach, especially to families in which there have been no college graduates.

Defining College (and Career) Readiness: Academic Skills

The task force reviewed numerous definitions of college readiness and heard presentations from SREB and
Achieve that highlighted the central importance of expository reading, writing, and mathematics to college
success. The group discussed parallels between college and career readiness, while recognizing that
preparation for different careers varies, just as the preparation for different college majors often does.
They sought to identify a common baseline standard of readiness. Such a standard is not a college
admission standard, and meeting it does not mean ready a student will be ready for all majors or smoothly
transition into all college courses at all colleges (or all workplace situations). But achieving that standard
should mean that the student is intellectually ready to enter credit-bearing, introductory general education
courses. The student should not need remediation in English, reading, or mathematics, at either a two-year
or a four-year college. The task force began referring to this kind of academic readiness as part of “general
college readiness.” Several recommendations are addressed to identifying the particular skills and
performance levels that describe general college readiness and how a specific definition of readiness can
help guide students, families, and schools. Work to implement the college- and career-ready Common Core
State Standards and to identify common assessments and performance standards will, over time, produce
one concrete way of academically defining general college readiness. Because general college readiness will
prepare students for all majors, the task force also calls for further work to be done to specify what STEM
readiness requires.

College and Career Readiness beyond Academic Knowledge and Skills
Task force members agreed that “college readiness” more broadly conceived includes not only solid
academic preparation, but also personal knowledge, skills, and abilities such as social and emotional
readiness, a good work ethic, curiosity, time management, and an ability to work in teams of diverse
individuals. These are also important characteristics in the workplace. A college-ready student must also
have some knowledge about college processes and college life, such as how to apply for admission and
financial aid and how to live with others. The task force saw value in the Partnership for 21°* Century Skills
model, which includes academic and nonacademic criteria, but did not adopt it as its definition of readiness.
Some commonalities appear between the interpersonal, communication, critical thinking, and technology
skills in that model and the existing Maryland Core Learning Goals—Skills for Success. (More information on
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the relationship between college and career readiness is found in the 2009 Maryland P-20 Career and
Technology Education Task Force Report.) The range and type of skills involved in becoming ready for
college and careers point to the need to have strong partnerships between and among schools, colleges,
families, community organizations, faith organizations, and other institutions and groups that serve
students and families. Schools alone cannot prepare students for college, careers, and life.

As Maryland content experts work on refining the academic understanding of college-readiness, efforts
should also be made to articulate other elements of readiness. Some guidance is available in the October
2009 American Youth Policy Forum (AYPF) report Success at Every Step: Support Youth on the Path to
College and Beyond. The report presents a logic model for college- and career-readiness and success and
profiles 23 programs that valid evaluations determined to be successful in building students’ foundation for
learning and growth based on short-, intermediate-, or long-term outcomes. The authors offer a
comprehensive definition of college and career readiness for success that speaks to a broad set of
developmental concerns and includes financial resources in “personal resources.” The definition is offered
for the purposes of one report, and like many definitions, it is aimed at policy-makers, not families. But it
captures many of the task force concerns and links the worlds of academics and work. College is not an
end-point, after all, but a pathway to a career and lifelong learning.

Readiness means being prepared to successfully complete credit-bearing college coursework

or industry certification without remediation, having the academic skills and self-motivation

necessary to persist and progress in postsecondary education, and having identified career goals

and the necessary steps to achieve them. Readiness also requires the developmental maturity

to thrive in the increasingly independent worlds of postsecondary education and careers, the

cultural knowledge to understand the expectations of the college environment and labor

market, and the employer-based skills to succeed in an innovation-based economy. (p. 8)
The communications and support system recommendations in this report are addressed in part to this
broad set of skills needed to be successful after high school and in college. This definition from AYPF helped
the task force shape its definition of college readiness.

The task force agreed that a college- and career-ready student has the following characteristics:

e Prepared to succeed in credit-bearing introductory general education college courses or in an
industry certification program without needing remediation;

e Competent in the Skills for Success, which are the Core Learning Goals identified in the late
1990s by the Maryland Business Roundtable for Education and educators as identifying skills for
workplace readiness; these skills include learning skills, thinking skills, communication skills,
technology skills, and interpersonal skills. While the particular technologies that students need
will change, the general skills remain the same. Skills for Success is a Maryland model that
resembles significant portions of the more recently developed Partnership for 21°* Century Skills,
which also includes these skill sets to prepare students to work in a diverse, innovation-driven
economy;

e Has identified career goals and understands the steps to achieve them; and

e Mature enough and skilled enough in communication to seek assistance as needed, including
student financial assistance.

As performance levels on college readiness assessments and other specific indicators are identified, this
definition should reference them. In addition, the task force distinguishes between general college
readiness, which includes the characteristics above, and STEM-readiness. For a student to be prepared to
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succeed in science, technology, engineering, and mathematics (STEM) programs without taking additional
time or needing additional help, specific training in mathematics and science courses is needed.

Figure 5: Postsecondary Graduates in Science Fields, Aged 25-34 (2007)
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Key Themes
In both group and committee discussions, key themes emerged repeatedly. Some are explicit in the

recommendations, while others are principles that the task force would like to see guide action going
forward at both the State and local levels.

Collaborate, P-20

All of the task force recommendations speak to the need for alignment—of curriculum, of expectations, and
of support--to help students progress on their chosen career path. Creating aligned systems is an ongoing
process that requires regular, periodic communication at both state and local levels. PreK-12 and
postsecondary education are intricately linked, and only if both sides continue to communicate and act on
their mutual needs can both systems improve. Institutionalizing alignment discussions at a high level is
necessary to emphasize the importance of this collaboration. Furthermore, too often teachers, faculty, and
administrators are not rewarded for engaging in this kind of activity, yet without it, alignment efforts are
doomed to fall short of what’s needed for systemic change.

Use a Data-Driven Approach
Educators cannot verify what does and does not work without data. Data has helped demonstrate that
students who go directly from high school to college perform better in college mathematics if they took
rigorous mathematics throughout high school (Adelman 2006). Montgomery County Public Schools used
data from a period of years to see what K-12 benchmarks corresponded to success in college for their
students. The district then used that information to create a preparation and communications plan called 7
Keys to College Success, which helps teachers and families understand in what areas they can help a student
in order to improve his or her chances for college success—beginning in kindergarten. Data can help
identify scalable strategies and also demonstrate that a one-size-fits-all approach does not work. Having
good data and understanding how it can be used to improve outcomes has led the U. S. Department of
Education to make a P-20 longitudinal data system a prerequisite for competing for $4 billion of Race to the
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Top grants. As recommendations are translated into concrete, sometimes local actions, data should shape
next steps.

Focus on Core Skills to Prepare All Students for Postsecondary Success

Different career pathways require different steps. A prospective architecture major should not necessarily
take the same high school courses as a student who wishes to become a registered nurse, an electrician, a
computer programmer, or a translator. But all students need strong verbal and numeric literacy. SREB and
the Common Core State Standards Initiative focus on mathematics and language skills for good reason: they
are the foundation for further work in all fields. The task force values secondary and postsecondary study in
foreign languages, sciences, and social sciences, but put the focus on Core skills first. Standards, curriculum,
assessments shared by PreK-12 and higher education, teacher development, student supports, and P-20
accountability are tied in some ways to Core skills. But the application of these skills should be broad—
focused standards and goals should not interfere with a rich and diverse educational experience.

Ensure Multiple Pathways, Flexibility, and Supports to Meet Individual Student Needs

Task force members agreed that from elementary school onward, all students should be guided to
understand the benefits of college and to understand what steps they should take to be college-ready.
Research at the national level shows low-achieving students learn more and fail /ess often in rigorous
courses than in courses that are low-level.” This is an important point because too often standards are not
raised out of fear that graduation rates will decline. Schools and communities have to work together to
raise graduation rates, but low standards, or low standards for some students, is not part of the solution.
Clifford Adelman’s research has shown that an academically intense, high-quality high school curriculum,
with mathematics beyond Algebra 2, is the greatest predictor of college completion; the impact of such a
curriculum on African-American and Latino students is even stronger than on white students (1999).

All students should also be guided to thinking about careers from an early age, so that as they begin high
school, they make appropriate choices about courses and activities that can help them prepare for their
desired career and, as they leave high school, they are prepared to enter a career pathway that will lead
them to a family-sustaining wage. College may not be necessary for some career pathways, but some
postsecondary training is needed for most careers,' and students should be able to enter training without
remediation. An example from Hawaii is pertinent here. There, to encourage more students to earn a higher
standards college- and career-ready diploma, students who wish to enter a carpenter or drywall
apprenticeship are exempted from the entrance math exam and proceed to the interview process if they
meet the college/career-ready requirements.”> Multiple pathways are an important part of providing a
valuable and relevant secondary education to students and can include options such as rigorous career
technology education, early college access, and transition courses in middle or high school.

Students need different supports, academic and personal, and may need to take different steps to reach
their high school or college diploma. To meet students where they are, there has to be flexibility in systems
so faculty and schools can meet individuals’ needs. Students come to school with very different levels of
preparation and resources from home. Schools, teachers, and colleges need options for addressing each
student’s needs. Some students may need supplemental instruction to accelerate them in a particular area
of study; this need should not be read as an anomaly, but as a regular feature of education. Supports that
address the whole student, not just academic needs, are important, too. For example, mentoring and peer
advising are supports that have been used successfully in both secondary and postsecondary settings.



Appendix 6 Page 70

Financial Implications

Given the impact of the economic downturn on State, local, and institutional budgets, the spending that will
take place in all budgets will reflect priorities. College success has to be a priority. Much of the work
recommended here will be implemented in stages, as financial and human resources allow. It is clear that
for at least a year, any new resources for reform would have to be from grants or other outside funds, not
State coffers. Efficiencies should be sought among responsible parties to keep down costs as much as
possible. But ultimately, the major reforms called for will require some new resources. These reforms are
consistent with those called for by the Obama administration, and for which the administration has
reserved $4.35 billion in competitive state grant funds, recognizing that major reforms require substantial
resources. Additional federal funds are available through formula funding to support activities consonant
with many of those identified in this report, though many of these formula grants will likely have a
competitive component in the future.

Long-Term Savings

Over the long term, preparing more students for college and the workplace will boost tax revenues and save
the State and businesses money by reducing remediation costs. More educated workers bring the State and
local jurisdictions increased tax revenues: The Bureau of Labor Statistics indicates that for 2008, median
weekly earnings of a person with a less than a high school degree are $467; with a high school degree, 5618;
with an associate degree, $757; and with a bachelor’s degree, $1,233. The Mackinac Center for Public Policy
estimates that remediation costs Michigan businesses and colleges $600 million per year. Maryland costs
would be less, given population differences but still substantial. The Alliance for Excellent Education
estimated in 2006 that Maryland could save $37,973,289 on annual remediation costs and gain additional
annual earnings of $42,012,478 if students who needed remediation graduated at the same rate as those
who did not.”" To the extent that stronger teacher development helps retain teachers, additional savings
can be realized by local school districts since, according to one estimate, Maryland spends $42 million per
year on costs associated with teacher turnover.? Savings to students can be measured not only in money
saved, but also in time. For low-income students in particular, savings of time and money linked to
remediation could be life-altering and mean the difference between a degree and no degree. All these
important savings should be kept in mind as the costs of reform are considered.

Short-Term Costs

Convening alighment groups to work on revising the State and, as needed, local curricula will require travel
time and costs, release time for teachers and college faculty, substitutes as needed for that release time,
and State and central office administrators’ staff time. Similar costs apply for convening experts to develop
an accountability model for Maryland and for reviewing the Maryland models of teacher preparation and
professional development. Participating in a multi-state consortium to identify appropriate assessments
will be less expensive than if Maryland developed its own assessments, but there must still be some
convening in Maryland to decide if the tests and performance indicators are appropriate for Maryland
schools, colleges, and universities. If some of these activities take place before September 2010, it is
possible that the State may be able to secure grant funds from SREB to assist with some of the meeting and
travel costs; however, the State, districts, and colleges sending representatives may be asked to cover these
costs for their employees. Professional development workshops tied to college readiness might be
organized relatively soon at the State level, but some support has to be provided to higher education to
offer them.

Costs over 1-2 Years
Changing and implementing curricula is much more expensive than designing curricula and entails buying
books, instructional aids, and possibly technology, plus providing professional development and a host of
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other costs that amount to millions statewide. Similarly, implementing an assessment system is a multi-
million dollar project. Working with higher education to identify assessments of readiness that can be used
by high schools, community colleges, and four-year colleges is a challenging project but of itself less costly
than implementing those assessments in schools and colleges. Economies of scale can be achieved by
working through a multi-state consortium, but there are still added costs to changing assessment practices
that institutions of higher education and schools are ill-prepared to bear at this moment. Maryland has
applied for a multi-million dollar grant to help develop its P-20 education longitudinal database, which, if
won, could help cover significant costs related to connecting data sets. Maryland will also apply for Race to
the Top grant funds, and there may be some limited overlap between that State application and the
curriculum and assessment efforts noted here.

Adopting or expanding best practice models in higher education such as course redesign, accelerated
learning programs, bridge programs, learning communities, first-year experience seminars, revamped
advising practices, honors programs, and supplemental instruction have start-up costs but in some cases
can lower institutional costs over the long run. Some course redesign costs will be supported by the State’s
Making Opportunity Affordable grant through the Lumina Foundation, but institutions will also be
challenged to support these efforts. Recent course redesign in the University System of Maryland have
matched $20,000 in grant funding with $20,000 from the institution to pilot redesign in one or two large
gateway courses (high enrollment introductory general education courses that usually have relatively low
pass rates). New competitive grants from the Gates Foundation for course redesigh in community colleges
award winners $40,000 per campus. Redesigned courses should improve learning and ultimately repay the
investment in them. Campuses may also need additional State and local support to implement new
methods of delivering developmental education, accelerated learning strategies, and programs that support
first-generation, low-income, and minority students from entry through graduation. Resources are needed
over the next two years and over the long term for academic services and student services that support
student success.

Developing an effective statewide communications campaign linked to college readiness and college
financial assistance will require resources. Existing web-based programs like mdgo4it.org, the MPT-MHEC
production You Can Afford College, bilingual print publications, and the more than 100 financial aid
presentations offered in high schools by MHEC staff are useful but not enough—and these have been
supported by resources no longer available. To develop an effective statewide campaign that encompasses
the efforts of both PreK-12 and higher education, a centralized effort—perhaps out of the Governor’s
Office—will have to be developed to ensure there is a truly statewide focus to the campaign. That
centralized effort should have dedicated staff who can identify existing resources, seek grant funds and
other new resources, and work with agencies, colleges, school districts, and vendors to coordinate a major
campaign like that described here. An effective communications firm could usefully be engaged in this
work, but in the absence of resources for sub-contracting to private firms, additional staff resources will be
needed.

Long-Term Costs
Expanding the role of higher education in teacher professional development will have significant costs,
which cannot be borne primarily by higher education. Districts should have flexibility to provide support to
higher education for locally delivered professional development and other activities related to teacher
development (e.g., professional development school networks), but some State support would also be
appropriate to ensure equity across districts with varying resources.

10
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Adapting school calendars so that all students receive the instruction they need may have some costs, but
KIPP schools have shown it is possible to extend calendars. Other strategies to deliver instruction more
effectively to more students might have start-up costs and then long-term maintenance costs (e.g., for
technology maintenance, staffing for instructional coaches etc.). Funds to make such adaptations should be
directed first to those schools with the greatest need, such as those with higher dropout rates and schools
that feed to schools with high dropout rates.

One of the greatest returns on investment is available through universal pre-school education, but it is a
substantial investment. Again, it would be prudent to focus funds on those geographic areas where data
show the need is greatest and children are less likely to have existing pre-school education. Implementing
the College Readiness Outreach Program, which calls for expanded availability of guidance staff and
implementing early qualification for financial assistance, could help steer thousands of students toward a
better future, but significant resources would be needed to expand guidance staff. Mentoring programs can
be implemented locally and primarily require staff time or a new staff person, depending on how many
students are involved, to coordinate mentors and students.

One of the smaller long-term costs is maintaining the statewide communication plan. The most modest
costs are associated with maintaining and updating websites and media content. More costly but just as
important is providing staff who can stay in touch with the wide variety of school, college, church, social
service, mentoring, and neighborhood organizations positioned to deliver the college-readiness message to
students who need to receive that message.

Convergence with Other State Efforts

To the extent that recommendations described in this report are aligned to Race to the Top efforts, it is
possible that Maryland could defray some of these costs with federal grant funds. The Obama
administration’s budget of at least $350 million for multiple state assessments will also provide some relief
on the assessments front, if the multi-state consortium that Maryland joins successfully competes for
assessment grants. Lumina grant funds will support some college-based efforts to promote completion and
build success. Through Complete College America, which Maryland has joined, technical assistance might
be available for implementing best practices for having more students complete college degrees. Federal
Gaining Early Awareness and Readiness for Undergraduate Programs (GEAR UP) funds available through a
competitive grant and the State match for those funds should continue to be leveraged to support not only
the specific cohorts being assisted through direct services, but also additional students who can benefit
from communications and program models used at GEAR UP sites. The work being done through the USM
Closing the Achievement Gap initiative overlaps with the recommendation to create a statewide system of
supports for students and can provide information to other institutions about best practices. PreK-12 and
higher education will work to be as efficient as possible with resources available, but additional resources
will be needed to fully implement these recommendations.

Action Plans, Timelines, and Budgets

The P-20 Council has determined in regard to previous task force reports that once recommendations are
accepted by the Council and the Governor, the responsible party(ies) identified in each recommendation
should prepare a detailed action plan to implement that recommendation that includes strategies, a
timeline, and a budgetary impact statement. These detailed action plans should be prepared in a timely
fashion after acceptance of the recommendations for this task force report and adoption of the
recommendations by the relevant boards.

11
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Recommendations

Change curricula and high school graduation requirements to meet higher standards

Recommendation 1: Ensure that by 2011 all districts have PreK-12 curricula and graduation
requirements aligned to the Common Core Standards and back-mapped from the college- and
career-ready standards.

Responsibility: MSBE, local school boards, MSDE, MHEC, school districts, and colleges

Rationale: A central component in graduating high school students who are college-ready is an aligned
curriculum that prepares students for the content, assighments, and rigor they encounter in introductory
college courses. The Common Core Standards will include college- and career-readiness exit standards and
K-12 standards in mathematics and “language arts,” defined as reading, writing, and speaking and listening.
The K-12 standards will also have literacy standards within history and science for grades 6-12. Standards,
however, are not curriculum but the framework for it.

State and local collaboration will be essential to move from standards to delivering a college-ready
curriculum to all students. The State must lead this effort, calling upon P-20 content experts to ensure that
the next generation of the PreK-12 State Curriculum is aligned to college/career-ready standards. In
agreeing to participate in the Common Core, states agree that their curriculum will not exceed the breadth
of the Core by more than 15 percent, to be consistent with the Core themes of fewer, clearer, higher. By
implication, districts will have curricula that are at least 85 percent the same.” Each district could therefore
save resources by collaborating with the State on that 85 percent. Using Race to the Top funds and/or
prioritizing other State funds could ensure timely implementation of this major reform, as well as provide
districts with the support they need to translate the new standards for their local needs. Local alignment
teams can determine how to make the most of local resources in delivering a college-ready curriculum.

In 2009, the Maryland State Board of Education adopted high school English and Algebra Il curricula that
Achieve approved for inclusion in its American Diploma Project (ADP).** Achieve, a partner in developing
the Common Core, has noted that its ADP benchmarks for high school exit in Algebra 2 and language arts
are closely aligned with the Common Core, despite some differences.” It therefore stands to reason that all
students will need strong language arts training and Algebra 2 if they are to be educated by the standards of
the Common Core and the State Curriculum. Achieve has produced a series of fact sheets titled “Math
Works,” which show how advanced math is needed in a variety of postsecondary pathways other than
college (www.achieve.org/mathworks), including manufacturing (e.g., automobile plants). The Governor’s
P-20 Career Technology Education Task Force also recommended aligning high school requirements with
those needed to be college- and career-ready. Although the State Curriculum includes Algebra 2, current
minimum high school graduation requirements are more general and do not require mathematics beyond
geometry. Minimum graduation requirements should be changed to include more and higher-level
mathematics as well as rigorous preparation in reading and writing so more students will have a better
chance of being prepared for their choice of postsecondary pathways.

Furthermore, Maryland secondary and postsecondary requirements cannot be aligned without strong
language arts and at least Algebra 2 being required in high school. College-level reading, writing, and
mathematics are required for all degrees offered by public institutions, including workforce-oriented
associate of applied science (AAS) programs. State regulation requires that college-level mathematics be at
or above the level of college algebra: in other words, at one level beyond a rigorous Algebra 2 course—that
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is, the type of Algebra 2 course that would prepare a student to perform well on the Achieve-led, multi-
state Algebra 2 exam. (This assessment is discussed more in recommendation 2.) Both the Maryland
Business Roundtable for Education and Morgan State University called for requiring Algebra 2 and a
generally more rigorous K-12 education that is better aligned to college expectations and rich in STEM.®
The University System of Maryland already requires at least Algebra 2 for admission to all of its institutions,
and its Board of Regents recently approved new admission requirements that call for four units of math. As
of the 9th—grade class of 2011, if a student successfully completes Algebra 2 before senior year, the student
must nonetheless take mathematics through senior year, including courses after Algebra 2 that are algebra-
rich in content, though not necessarily algebraically sequential after Algebra 2.

In the area of language arts, the State Curriculum for high school was reviewed by higher education
representatives through the P-20 English Language Arts Alignment Committee (2008). It appears that the
principal difference between the Common Core and the current State standards is the Core’s focus on
developing communication skills across disciplines, which is evident in the draft language arts standards and
by having draft literacy standards in history and science for grades 6-12. The statewide PreK-16 English
Composition Task Force Report (2007), however, reflects this interest in ensuring that literacy skills are
emphasized across fields and not isolated in English, so there is already documented interest within
Maryland of preparing students for discipline-specific literacy. Implementing literacy standards across
disciplines will require sustained effort, a new way of developing and evaluating assignments, and
additional professional development targeted at these skills. The English Composition Task Force Report
already made related recommendations, calling for the development of clearer expectations for writing at
the level of college entrance, preparing K-12 teachers to teach writing and reading in their respective
disciplines, strengthening regional P-16 partnerships to deliver professional development, and expanding
job-embedded professional development in literacy skills across disciplines, P-20. The strategies in that task
force can be used as part of implementing the new higher standards curriculum.

Because taking an Algebra 2 course or series of high school English courses has not meant that all students
who pass necessarily perform at a college-ready level,”” schools and colleges will continue to work on
strategies to bring students to college-level readiness before entry into college. In some Maryland school
districts, community colleges and high schools have developed mathematics transition courses to ensure
students graduate college-ready,” either designing a new high school course or having college faculty train
high school faculty to offer the college’s highest-level developmental course. In California, higher education
and secondary faculty collaborated to develop transition courses not only in mathematics, but also in
expository reading and writing. Texas, South Carolina, and other states are also developing such courses.
Since students who enroll in a remedial reading course are 41 percent more likely to drop out of college
than those who needed no remediation, a focused course on expository reading could have particularly
significant impact on students.”® This course is in addition to senior year English. The Common Core, with its
emphasis on literacy within disciplines, provides a focus for stimulating efforts to develop transition courses
for expository reading and writing. All transition courses should be developed by higher education and high
school faculty working together to help more students graduate truly ready for college and to help high
schools better and colleges better understand each other’s needs. As the Common Core is implemented in
Maryland and across the country, performance levels to indicate a threshold level of college readiness may
rise from current levels; transition courses could mitigate a possible spike in remediation rates.

Establishing college-ready standards does not guarantee that those standards remain current indefinitely—
far from it. Periodic review is necessary, and more frequent P-20 communication is necessary for consistent
and successful implementation of curricula, with strong skills preparation. Institutionalizing local alighnment
teams provides a way to review and communicate about standards, skills, and curricula across P-20. Having
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such local teams meet regularly can also serve as a lever to align other services for students and ensure
appropriate professional development is available. Statewide alignment teams could provide informed
input to policymakers. With respect to other areas of STEM college-readiness besides mathematics, the
College Success Task Force is calling for one or more P-20 alighment teams to be convened to offer more
specific, data-driven advice (see recommendation 3). Given the rapid pace of change in STEM fields, regular
communication among P-20 faculty in these areas may be especially critical.

STEM standards developed at the national level may also be on the horizon. In February 2010, the National
Research Council (NRC), with support from the Opportunity Equation Initiative of the Carnegie Corporation
of New York, convened an expert committee in public session to discuss how to improve science education
and understanding among students and the general public. The Conceptual Framework for New Science
Education Standards Committee includes several leading academics and is chaired by Dr. Helen Quinn, a
professor of physics from the Stanford Linear Accelerator Center, National Accelerator Laboratory. The
group is using a public process, and information and feedback options are available at the NRC site. The
Carnegie Corporation of New York has provided grants to support Achieve and the Council of Chief State
School Officers, among others. This committee is also charged with using the principles of “fewer, clearer,
higher” that has informed the Common Core Standards Initiative to date. Maryland will watch the
developments from this important group as its discipline groups begin to meet.

Summary of Strategies for Recommendation 1 [change curriculum and H.S. graduation requirements]

v" The State should use Race to the Top or other funds to have all 24 school districts and higher
education work together to have a Maryland-Common Core curriculum aligned grade-by-grade to
the new K-12 standards and back-mapped from college-ready standards. Standards in mathematics
and communication skills should be reinforced across disciplines.

v Once the State Board of Education acts on the Common Core high school exit standards, MSDE and
MHEC should convene discipline-based alighment teams with faculty and staff from across P-20 to
participate in the development and implementation of aligned curricula and student performance
benchmarks to ensure P-20 alignment in core areas. Local P-20 alignment teams should also be
convened once State standards are clear to assist with local curricula review and implementation.

v State and local alignment teams should be institutionalized (i.e., with formal structures in place) to
monitor alignment at regular intervals, helping to ensure that college-ready skills are clear to
teachers and students. It is especially important that these teams operate regularly at the local
level since that is where alighment or lack thereof affects classroom practice.

v' As part of adopting a college-ready curriculum, school districts and alighment teams should
determine if appropriate transition courses are available in the senior year of high school in
expository reading, writing, and mathematics to assist students who are not college-ready in
becoming college-ready prior to graduation. If such courses are deemed necessary but not
available, districts should partner with MSDE and higher education, as well as the State and local
alignment teams, to help develop, share, or adapt existing transition courses. (Some states have
expository reading courses that could be models.)

v' The State Board of Education should require students to earn at least one credit of mathematics
each year of high school to be awarded a Maryland high school diploma and those credits should
include courses through at least Algebra Il. The 4-year requirement should begin with the 9th—grade
class of 2011, and the Algebra Il requirement should begin then or as soon thereafter as the
necessary PreK-8 supports can be in place to make this requirement feasible (but no later than the
9th—grade class of 2015). After Algebra Il, students should continue in rigorous mathematics.

v" School districts should monitor Career and Technology Education (CTE) completers to ensure an
increasing percentage of CTE completers who are also college-ready.
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Identify and adopt college-readiness assessments to be used statewide

Recommendation 2: Based on the Common Core Standards, develop by June 2012 college/career
readiness assessments with an agreed-upon readiness score.

Responsibility: MSDE; MHEC; Maryland General Assembly (if funding is required for assessments); Governor
(to participate in multi-state initiative and link to Race to the Top); institutions of higher education and their
governing boards

Rationale: New standards and curriculum will not automatically result in the needed change for the college-
and career-ready initiative. Instruction plays an essential role, of course, and assessments are also an
important component in an overall system of reform aimed at ensuring higher standards for more students.
Assessments can help states and districts identify where additional supports may be needed to help move
more students toward college- and career-readiness. To be effective, such assessments should be
meaningful in their relationship to standards, to what is taught, and to what students need to know for
success after high school. To be truly effective in instituting a college-readiness agenda, these assessments
have to have meaning for both schools and colleges.

Race to the Top funds include $350 million for consortia of states to apply for competitive grants to support
the development of multi-state assessments that support college- and career-readiness. A few consortia of
states are now voluntarily coming together to develop appropriate assessments linked to the Common Core
Standards. Such a system will likely include multiple forms of assessment addressed to different
benchmarks in students’ K-12 experience. At the outset of the consortium work, it seems likely the focus
will be on measuring college- and career- readiness. In January 2010, Maryland and 25 other states joined
with Achieve to make a commitment to developing a multi-state consortium to compare performance
against the new standards with a maximum number of states; see http://achieve.org/node/1179. Maryland
also belongs to another consortium along with 12 other states (Arizona, Colorado, District of Columbia,
Florida, lllinois, Indiana, Kentucky, Louisiana, New Jersey, North Carolina, Pennsylvania, and South Carolina)
that will work collaboratively to build a balanced assessment system that advances the quality,
effectiveness, and efficiency of measures of achievement to improve learning and instruction, resulting in a
significant increase in the percent of career and college-ready graduates.

The task force is pleased that Maryland has moved aggressively to be part of a consortium of states
committed to common assessments. Furthermore, the task force believes that this assessment system
should not simply be one set of college readiness measures near the end of high school. Rather, in addition
to such a late measure, it should include multiple and varied assessments at various stages of students’ K-12
careers. In this way, students and their families will know at critical intervals where the student’s
performance is as compared to clearly established benchmarks. It will be the responsibility of educators
along the way to respond to these benchmark assessments by providing appropriate support so that, as
necessary, students have the opportunity to get back on track to graduating college- and career-ready.

The task force is nonetheless particularly concerned about the benchmark at the end of the 117 grade year.
In addition to previous assessments to determine if students are meeting benchmarks for graduating ready
for college and careers, an assessment near the end of the 117 grade would help identify the need for
specific interventions, including transition courses in the 12% grade, for those students who are within reach
of being college- and career-ready but who need targeted help in identified areas. This junior year
assessment can also serve as the final “wake-up call” for students who have not taken their studies

I”
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seriously or who have inflated views of their readiness. It is clear that remediation in college will not
disappear, especially since there are so many variables affecting it (e.g., students returning to school after a
long absence; students who see far too late that they have not put forth the required effort). In such cases,
remediation can be an important opportunity for students to get back on track. But that does not diminish
the need to prevent such remediation whenever possible.

If such an assessment system is to be put in place, it must be accompanied by strong incentives for students
to take readiness tests seriously. The task force believes that, contingent on admission to an institution, the
incentive should be that the students who perform at the agreed-upon readiness level would be allowed to
take the appropriate credit- bearing courses at that institution as long as they continued in a rigorous
program of studies during the 12th grade. The performance level should be set high enough that it would
indicate if a student is prepared to enter and succeed in credit-bearing college courses in core general
education subjects. Universities may also administer placement tests to determine which credit-bearing
course is most appropriate for a given student. Providing students with this knowledge can help them, their
families, and their teachers make good choices about their remaining time in high school. Although a few
introductory college courses might require more specialized preparation (e.g., calculus-based physics), the
great majority of college introductory courses require strong skills in reading, writing, and/or college-level
mathematics, plus research skills—not more advanced and specialized skills. Using the college-readiness
assessment system, students who earn a college-ready score would be eligible to take a credit-bearing
course. This strategy could help recruit to college some students who are on the fence about going—a
potentially valuable recruitment tool since students who enter college directly after high school are more
likely to complete a degree (Adelman 2006).

It is important to note, however, that simply having an assessment at the 11" grade is insufficient. Students
must be high-school ready as they enter high school if we want those students to be college-ready upon
exit. Likewise, students need to be middle-school ready as they enter middle school if we want them to be
high-school ready upon exit. Technical experts will have to be brought together by discipline to assist in the
identification and development of this assessment system. Validity testing will need to take place and
adjustments may need to be made over time to ensure that performance levels identified with college
readiness, high-school readiness, and other benchmarks on the path to college readiness are appropriately
set to ensure college success. Parents, students, and teachers will need to be educated about these PreK-
12 benchmarks and what can be done to help students stay on track, or get back on track, to graduate
college- and career-ready. (See also recommendation 7 for a discussion about communications.)

The task force and policy leaders across the country believe that it is extraordinarily important for all sectors
of education to embrace common assessments. The PreK-12 community must focus its attention on
meeting the standards as measured by the appropriate assessments. The higher education community
must help determine what those assessments and performance levels are, but then must also find the best
ways to use them. The practice of using multiple assessments to identify if a student is college-ready must
end if PreK-12 is to have a clear idea of the knowledge and skills associated with college readiness. To truly
align high school exit with the entry point for general college readiness, there must be shared standards and
shared assessments for those standards. There can be only one college readiness goal for K-12, and that
target should be the one established by the common assessments with the agreed- upon readiness score
(or scores, if there is a set of tests by discipline or skills area), which are in turn linked to shared standards.
Students who achieve the appropriate performance level will be deemed ready for college in the State of
Maryland. For the purposes of accountability for high schools, and moreover for identifying standards for
students and teachers, there should be one assessment metric that determines individual high schools’
success in preparing students for college.
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Saying a student has achieved general college readiness is very different from saying a student has met the
admission standard for an institution. Each institution will still maintain its own admissions standards based
on its institutional mission. Students who wish to matriculate at that institution must, at a minimum, meet
that institution’s admission standards. Another distinction to be made is that the college-ready assessments
should be linked to placement into credit-bearing courses, but colleges may still need to administer tests
that determine which credit-bearing course is appropriate for an individual student.

To ensure mutual understanding and effective use of high school exit assessments and any other criteria of
college readiness, the state’s chief academic officers should endorse or otherwise engage in a process of
formal acceptance of the assessment system and the criteria identified for college readiness. Some within
the higher education community may wish to maintain the current system of each institution of higher
education having its own preferred assessment, or perhaps to limit the number of assessments to two or
three. According to Achieve and the Education Trust, such practices “make little sense in an era when so
many students are transferring credits between institutions, and it makes it impossible for K-12 leaders to
know what they are aiming for . . . . Imagine how frustrating it is for high school faculty members . . .They
are told that we want them to prepare students for success in college, but there are many different
definitions of ‘ready’ depending upon which colleges their students attend” (Making College and Career
Readiness the Mission for High Schools, p. 25). David Spence, president of SREB, is also on record as being in
favor of “one assessment with one passing score,” where “passing” means “college-ready.”

Summary of Strategies for Recommendation 2 [identify & adopt college-readiness assessments]

v" Maryland PreK-12 should participate in a multi-state assessment consortium and compete for
federal grants to develop assessments to be shared by the consortium state partners. In this effort,
PreK-12 teachers and faculty from higher education should work in collaboration to develop a
system of assessment that is linked to standards and provides teachers, students, and families with
information on how students are performing relative to identified K-12 benchmarks so that
students may be assisted in staying on track for graduating college-and career-ready.

v" Maryland PreK-12 should work with the multi-state consortium and also with higher education
partners within the state to identify appropriate assessments for identifying college- and career-
readiness, as well as for benchmarks leading to readiness. Part of the assessment system to be
adopted should include testing no later than 117 grade to identify if students are college-ready in
key areas (Core skills and/or disciplines, as decided by the assessment experts) or approaching
readiness or not ready. Schools should use the information to guide students and families in
planning the senior year (transition courses, dual enrollment, supplemental instruction and then
transition course etc.).

v" Maryland higher education content and assessment experts should be closely involved in identifying
college-ready performance levels and other criteria for high school exit that are strong predictors of
success in credit-bearing, introductory general education courses.

v" Higher education should help provide incentives to students for taking the college readiness
assessment {(or assessment system) seriously. One important incentive would be for students to
know that achieving college-ready scores on these assessments would qualify students to enroll in
credit-bearing introductory college-level courses in these disciplines upon admission to the college
or university.

v The agreed-upon criteria used to identify college-readiness should be developed by K-12 teachers
and higher education faculty working collaboratively and should be used by schools and colleges in
accountability processes (see recommendation 8).
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Adopt diploma endorsements for college-readiness

Recommendation 3: To help encourage more students to graduate college-ready, include a
general college/career-ready endorsement and a STEM-specific endorsement for qualified
students on the high school diploma beginning with the incoming 9™-grade class of 2011.

Responsibility: MSBE, MSDE, MHEC, local school districts, institutions of higher education

Rationale: The State of Maryland has a long history of looking at the diploma endorsement issue. Local
school systems have created their own endorsements based on local criteria. The former Certificate of
Merit was, for all practical purposes, an endorsement of a student’s academic performance. In August
1998, Dr. Nancy S. Grasmick, State Superintendent, charged a workgroup with looking at the concept of
endorsements in response to the then State Board of Education’s interest in this concept in conjunction
with the evolving high school assessment program. The State Board said that “endorsements are desirable
to provide additional opportunities for students to be recognized beyond minimum requirements.” During
its discussions, the workgroup defined an endorsement as “a recognition of academic excellence through
demonstrated superior knowledge of the content of a course, a discipline, or overall academic
achievement.” This workgroup decided that it was not appropriate at that time to recommend a state level
endorsement program since the high school assessments were still being field tested. It went further in
saying that if an endorsement program was ultimately recommended, the endorsement should reflect
multiple criteria and not be based on a single test score.

In June of 2000, Dr. Grasmick asked another workgroup to revisit the issue of diploma endorsements as well
as the notion of differentiated diplomas. In February 2001, that group also recommended against
additional endorsements for the high school diploma. The group was concerned that the level of the
assessments did not match the level of rigor one would want for an endorsement on the diploma because
the high school assessments are not exit tests. Rather, they measure content that can be characterized as
the “floor” of what students should know and be able to do. As such, they would not be appropriate
measures upon which to base an endorsement. This workgroup also recommended that Maryland continue
with a single high school diploma.

The current situation is different in that assessments under consideration are for high school exit and point
to a much higher “floor.” (Many students will exceed the threshold requirements of general college
readiness—and such excellence should be supported, not dampened, by efforts to move the curve
forward.) If the K-12 and higher education communities can come to agreement on a common assessment
system based on nationally developed standards and a common readiness score, then there should be an
opportunity for students to receive a diploma endorsement certifying that status. That endorsement
should also be based on the student taking appropriate courses in addition to scoring at the desired level on
the assessment. Students achieving a diploma endorsement would also have the endorsement noted on
their high school transcripts. Two- and four-year colleges, as well as employers (to the extent that college
readiness is essential to the job for which the student is applying), would be able to determine that the
student took a rigorous course of studies and that there was evidence to substantiate that the student
achieved performance expectations with respect to general college readiness.

Additionally, the task force believes that STEM disciplines are critical to the future economic well-being of
the State. The task force wants criteria to be developed for readiness in the various STEM disciplines or,
preferably, in STEM generally. To create an incentive for students to take a rigorous STEM course of studies
based on the identified criteria, students who satisfy the criteria should also have an endorsement placed

18




Appendix 6 Page 80

on their diplomas signifying STEM readiness. The task force believes that this would send a very strong
message about the program of studies chosen by students who take this route, and it would showcase to
institutions of higher education and employers those students who have successfully completed such a
program. It will also be important to have a communications plan in place that (1) describes the rationale
for such a diploma endorsement, linking it to the importance of STEM to the economic well-being of the
state and (2) provides guidance to students in their pursuit of such an endorsement. This communications
plan will have to highlight STEM while not devaluing other career choices that students might make.

In August 2009, The Governor’s STEM (Science, Technology, Engineering, and Mathematics) Task Force
submitted its final report. The task force had several recommendations that impact the work of the College
Success Task Force. Among the report’s seven recommendations are the following five:

e Align PreK-12 STEM curriculum with college requirements and workplace expectations in order to
prepare all students for postsecondary success.

e Triple the number of teachers in STEM shortage areas who are prepared in Maryland programs,
increase their five-year retention rate from an estimated 50% to 75%, and enhance the STEM
preparation and aptitudes for elementary and early childhood teachers.

e Ensure that all P-20 mathematics and science teachers have the knowledge and skills to help all
students successfully complete the college- and career-ready curriculum.

e Provide STEM internships, co-ops, or lab experiences for all interested high school and college
students to jump-start their successful transition to the workplace.

® Increase the number of STEM college graduates by 40% from the present level of 4,400 graduates
by 2015.

The STEM initiative in Maryland is extremely important for the economic well being of our state. The above
recommendations make it very clear that it is critical for Maryland public schools to prepare a significant
number of students who are deemed STEM-ready in addition to being college- and career-ready. Likewise,
colleges and universities must graduate these students from STEM disciplines.

To graduate more students STEM-ready, it will be important for K-12 and higher education to come to
agreement on the courses that would be required to prepare students for STEM disciplines. These courses
might differ by discipline, but in each instance would go beyond the college-readiness course requirements
that students would take to be deemed college-ready. Some STEM disciplines require different levels of
mathematics and science course-taking patterns than other disciplines. Technical committees by discipline
would need to be formed to establish these course requirements and to determine if there are key
commonalities that exist among the disciplines. For example, a pre-engineering student would do well to
participate in Project Lead the Way, but both students in engineering and chemistry should have a rigorous
physics course and would benefit from taking math through at least pre-calculus. (Adelman has shown that
the higher a student continues in math in high school, the more likely it is that the student will graduate
from college.) At the end of the process, there might be one or more sets of STEM recommendations,
although there would be just one STEM endorsement for the diploma, not an endorsement for each
discipline. The STEM requirements would then need to be made known to students, teachers, principals,
other administrators, parents, colleges and universities, and the general public.

Once the course-taking requirements were established, it would be important to determine how to
measure student performance in these courses. An Advanced Placement (AP) or an International
Baccalaureate (IB) exam might serve this purpose in certain cases; in others, exams might have to be
created. It would be important for colleges and universities to establish a common score for determining
college readiness on these assessments. In the case of AP and IB, it would also be clearer to students and
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their parents if a common standard existed for the awarding of credit based on the national course exams.
The same committee of technical experts working on course-taking patterns could make recommendations
on the appropriate assessments for the higher- level courses.

Summary of Strategies for Recommendation 3 [adopt diploma endorsements for college-readiness]

v Use the multi-state assessments as part of determining if a student is eligible for a general college-
ready endorsement on the high school diploma. Convene appropriate parties to identify
assessments and performance levels indicating college readiness.

v" Maryland P-20 faculty and administrators should be convened to develop by June 2011 criteria for
STEM college/career-readiness in STEM and determine the most appropriate manner in which to
measure such readiness. The group should work for one definition of STEM readiness and indicate
readiness differences by discipline only as necessary. The group should remain apprised of work
being done through the National Research Council to determine if efforts can be dovetailed or
consolidated.

v" Develop a communications plan that (1) describes the rationale for endorsements; (2) provides
guidance to students seeking such an endorsement; and (3) honors other career choices.

Rethink how schools and colleges deliver education

Recommendation 4: Redesign as needed P-20 instructional delivery models to embrace
innovative concepts and flexible structures that meet the diverse learning needs of the state’s
students.

Responsibility: MSDE, MSBE, MHEC, institutions of higher education and their governing boards, local school
boards, Governor’s Office, General Assembly; local school systems, Maryland Lumina State grant leadership
team (includes MACC, MHEC, MICUA, USM, Governor’s Office, legislature)

Rationale: In the spring of 2009, President Obama and Secretary Duncan each commented on the need to
extend the K-12 school year if the U. S. is to be internationally academically competitive. According to data
from the Organisation for Economic Co-operation and Development (OECD), top-performing education
countries include South Korea, Finland, and Japan. Schools in those regions all have at least 90 percent of
the population enrolled until at least age 17 (age 16 in the U. S.) and have generally longer school days
and/or more days in school than Maryland requires (OECD). In Finland, the school year is at least 190 days
(180 in Maryland), with five-day weeks, and each day 5 to 7 hours long, depending on the education level.*°
In South Korea, students attend school for 220 days, approximately 8 am to 4 pm and some Saturday
mornings.’ More time does not always equate to better results, but in combination with other factors,
more time on task can produce better results.

With this context in mind, this recommendation calls for PreK-12 and higher education to re-think how the
school year and school day are defined; what the most effective means of instruction are; how technology
can be put to the most effective use to improve student learning; and how data can be used to verify that
best practices are being used. In Graduating America: Meeting the Challenge of Low Graduation-Rate High
Schools, Robert Balfanz of the Johns Hopkins University and his co-authors make the case that effective
reform has to avoid both “one size fits all” and “every school is unique” approaches (2009, p. 8). The latest
research on brain function, patterns of college success, accelerated learning programs, technology use, and
learning styles, among other issues, should weigh heavily in the evaluation and revision of how schools and
colleges educate Maryland students.
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Brain research over the past generation, and especially over the past 10 years, has burgeoned and points
toward new ways of enhancing instruction. During this period, related journals have been launched, and, to
select just one example, the OECD has supported a Brain and Learning project within its Centre for
Educational Research and Innovation.*> Among other things, this research speaks to ways that classrooms
and curricula can be shifted to better support how people of different ages learn, how different
environments and emotional states can impact learning, and how instruction related to numeracy and
literacy should be tailored to developmental stages. The OECD is a strong supporter of early childhood
(PreK) education. Maryland has data on every cohort of 3'd—grade students since 1992 with related data on
the relative performance of students with and without pre-school education. There is no question that high-
quality pre-school education goes far in closing linguistic attainment gaps and other learning gaps already
evident in early elementary school.

Some research on learning points to the negative impact of long summer breaks on achievement gaps (e.g.,
Cooper). This research suggests why Secretary of Education Arne Duncan has called for schools to
experiment with longer days and longer school years, as well as with various ways of making schools the
center of communities.”> The agrarian schedule and calendar developed more than a century ago bear little
resemblance to the way most children live and most families work—and it was not a calendar or schedule
that benefited in its design from neuroscience research. In some communities, such as rural communities
where children face long bus rides, Saturday instruction might not be accepted, but in others, it may have a
more positive impact. KIPP Schools—the Knowledge is Power Program—have had success using extended
schedules, including some Saturday instruction. The KIPP network, with schools in 19 states including
Maryland, serves largely low-income and minority students, and the schools have a record of outperforming
other schools in their districts.>® Flexibility with regard to school district schedules already exists in
Maryland law, but few schools or districts use it; KIPP schools do.

In higher education as well, the traditional academic calendar is becoming dated. According to Clifford
Adelman’s analysis of data that begins with a 1988 sample of Sth—graders and follows them to 2000, more
than 60 percent of the cohort enrolled in summer term classes, and earning more than 4 credits through
summer terms had a consistently positive relationship to college completion, with a stronger impact on
African American graduation rates (2006). Colleges in Maryland have been developing concentrated terms,
such a winter terms and eight-week concentrated semesters, especially for part-time, working students.
Continued efforts to find calendars (and financial aid tailored to those calendars) can be part of a set of
strategies employed to help more students persist and graduate.

Extending schedules is one means of providing students with additional learning opportunities to accelerate
them. Traditional methods of remediation like summer school can seem like a punishment to students.
This holds true for students in higher education, too. Finding ways to enrich students’ learning experiences
is a better alternative to helping students progress in both PreK-12 and higher education. Carefully
designed transition courses, as discussed under recommendation 1, and bridge programs can be developed
for high school seniors and rising first-year college students by schools and colleges. These courses and
programs strengthen students’ academic skills and help build confidence in using those skills. Bridge
programs especially help introduce students to both academic and non-academic elements of college.
Transition courses and bridge programs help students better understand the expectations in the next level
of education and can help mitigate the need for remediation in college, as well as provide students with
skills that help them persist when they encounter challenges. In some locales, bridge programs and
transition courses are also offered to rising 9th—graders and might also be appropriate for the transition into
middle school or even earlier.* Early college programs and other means of parallel enrollment in high
school and college are other ways of accelerating students and starting them on the path toward a college
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degree. Such options should not be seen as the exclusive domain of the gifted. Results of a study of dual
enrollment programs in Florida and New York show that parallel enrollment works well for average-
achieving students, not just high-performing students, and helps make college a tangible option for them
(Karp et al.).

Research is also showing ways to help more students successfully move past remediation. Doing so is
critical: The 2008 and 2010 performance accountability reports from Maryland community colleges indicate
that students who enter remediation in college are not likely to leave remediation before they leave college
(v.1, p. 5); but if students complete their remedial sequence, the rate at which they transfer to a 4-year
program or complete an associate degree is comparable to, or even slightly higher than, those of students
who did not need remediation—most recently, 84 percent versus 82.7 percent (MHEC 2008, 2010; and see
figure 3). The Community College of Baltimore County (CCBC) is a national leader in accelerated learning
programs. These programs identify a cohort of students and co-enroll them in developmental reading and a
credit-bearing writing course, both taught by the same instructor, who has had special preparation for this
work. Results from the college show that pass rates in English 101 increased 250 percent over three years
using this program—and students passed the course in one semester instead of having to wait another
semester to be promoted past 101.>° CCBC is now implementing and studying the effectiveness of learning
communities, in which a group of students is co-enrolled in the remedial reading course and an introductory
general education course such as Psychology 101. Results so far are promising, with pass rates in the paired
classes both up about 30 percent.

Honors programs are another type of learning community demonstrated to be successful in helping more
students complete college (MHEC 2009b). Four-year colleges and universities are also finding ways to
accelerate large numbers of students. Course redesign is aimed at improving student performance in
gateway courses, especially the large introductory general education courses that have traditionally high
rates of failure and otherwise poor performance. In an effort to bring successful strategies to scale, the
State of Maryland has just begun work on a Lumina Foundation State grant to use course redesign to
improve student success. Course redesign, developed through the National Center on Academic
Transformation, makes effective use of technology, peer-to-peer work, and other strategies to improve
student learning and increase student completion rates. The University of Maryland Eastern Shore
redesigned its introductory chemistry class, and in one year the pass rate jumped 14 percentage points.

Summary of Strategies for Recommendation 4 [Rethink how schools and colleges deliver education]

v" Schools and colleges should provide students with enhanced learning opportunities to accelerate
progress and completion, especially but not only when students perform below expectations (e.g.,
pre-school education, summer academic enrichment and bridge programs, early college access,
accelerated learning programs). These programs may require additional time in school or time
devoted to a particular subject.

v Transition courses should be developed for high school seniors in mathematics, expository reading,
and writing; these may be especially helpful if validated college-ready performance levels cause a
temporary spike in remediation rates. (See also recommendation 1 and strategy on p. 12.)

v' Local school boards should explore what flexibility is available to them through section 7-103 of the
Education Article to extend school calendars as appropriate to ensure all students receive a high-
quality college-ready education.

v' Colleges and universities should explore how course redesign, effective use of technology,
alternative calendars, and other successfully piloted strategies can be brought to scale to support
both access to higher education and quality within it.

22



Appendix 6 Page 84

Develop a statewide system of support to increase college success

Recommendation 5: By July 2011, develop a plan for a collaborative statewide system of support
for PreK-12 and higher education to ensure both a smooth transition from high school to
college/career and success in college.

Responsibility: MHEC; MSDE; higher education institutions and their governing boards; local school systems
and schools; PTA; MBRT

Rationale: As Maryland expands access to college and career preparation opportunities, it is imperative
that a statewide system of support be created to ensure success. To accomplish this, there are steps that
must be taken by PreK-12 and higher education, both independently of each other and collaboratively.
Some of the academic steps have been discussed earlier in this report. Academic programming should be
coordinated with other student services to ensure students receive the support they need to succeed.

It is incumbent upon PreK-12 to guide students toward thinking about college as early as possible. A system
should be established by 10" grade to take the following steps to help guide students to college:
» assess student progress toward achieving college readiness;
o develop an individualized student plan to ensure college readiness by the end of 12" grade;
o identify and use clearly articulated benchmarks marking the path to college throughout PreK-12; and
» provide intervention and acceleration strategies to help more students graduate college- and career-
ready.

Career planning, such as MSDE’s Career Development Framework provides, can also be used to direct
students toward college- and career-readiness. (Maryland regulation—COMAR 13A.04.10A(2)—now
requires students to develop an individual and academic career plan by grade 9 and to update that plan in
subsequent years.) To accomplish these steps to guide students toward college readiness, teachers,
guidance staff, administrators, and parent and community groups should be involved in plans to implement
them. It is the responsibility of PreK-12 to communicate this “big picture” pathway to families to help
parents and guardians guide their children to success. By building capacity for administrators, these target
benchmarks can be used to raise expectations and help close racial/ethnic, income, and parental education
gaps in achievement towards success for college.

Higher education has its own responsibilities in promoting student success in the smooth transition from
high school to college/career as well as success in college. Students in higher education should have explicit
completion plans, as should all students in PreK-12. As with PreK-12, integrating academic services and
student services in higher education can help leverage resources for maximum student success. For
example, based on student results in a pilot, all first-time, degree-seeking CCBC students are now required
to take a one-credit Academic Development course that addresses college skills such as time management,
note-taking, and computer basics. The course also embeds academic advising. Other Maryland community
colleges offer a similar course but not all require it. College and school districts can also partner to create
innovative programs. Chesapeake College offers their course to local high school students, and staff reports
that 58 of 105 students who recently took the course changed their schedules to take an additional
mathematics course.>’ Some students decided they wanted to go to college who previously had not been
interested.

Support strategies should not be limited to late high school or early college, however. In higher education,
more effective models of integrated support services in higher education must also be identified to ensure
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student success. Towson University’s Pathway to Success is a good example of working with students and
families in this regard. It offers multiple interventions and integrated support throughout a student’s
college career. The university has coordinated 25 different programs under Pathway to Success, some
focusing on different sub-populations of students, to support success. It should be noted that at Towson,
minority students graduate at comparable rates to white and Asian students; indeed, African-American
students have a graduation rate that is over 4 percentage points higher than that of the general student
population. (Despite Towson’s commendably strong achievement relative to its peers in closing gaps, a
double-digit low-income achievement gap remains; this point speaks to the persistence of those gaps even
when institutions have developed many successful strategies for meeting student needs.)

It is further suggested that all college strategic plans should include or expand upon strategies to ensure
student success. As part of the strategic plans, higher education is encouraged to institute new models for
developmental courses that address multiple learning styles, differing cognitive levels, and content mastery.
Higher education administrators should not only themselves be aware of Maryland college readiness
standards, but they should also share information about the State Curriculum with college faculty through
professional development efforts.

Both PreK-12 and higher education should work collaboratively on several fronts to ensure student success.
There needs to be agreement upon a clear set of minimum expectations for general college readiness,
aimed at preparing many more students for credit-bearing college work. Colleges also need to be very clear
about admission criteria for their institutions (coursework, SAT, GPA, and class rank) and to specific
programs or majors that may have additional criteria to help guidance counselors steer students in an
appropriate direction both for course selection in high school, as well as for selection of an appropriate
institution of higher learning and/or career path. In addition, PreK-12 and higher education are urged to
develop new partnerships (and continue those already developed) to create smooth transitions from
secondary education to higher education. Partnerships can be developed to increase dual enrollment, to
explore and increase early college enrollment opportunities for high school students, and to explore funding
options for such enrollment strategies. To bridge the gap between high school and higher education,
students should be provided with transition courses in both environments, and counselors, teachers, and
parents should be broadly informed about these opportunities. To ensure the collaboration between PreK-
12 and higher education, it is recommended that a series of regular local and regional conferences be held
to facilitate communication and provide staff development, Pre-K through college {and cf. recommendation
6).

Summary of Strategies for Recommendation 5 [a statewide system of support to increase college success]

v Build capacity for administrators to help them communicate the “big picture” of college readiness
to students and families throughout PreK-12.

v' Coordinate academic and student services to provide appropriate supports to ensure student
success.

v" Have each student in PreK-12 and in higher education, in collaboration with appropriate staff
and/or faculty, develop a completion and career plan and update it at intervals.

v’ Support colleges using their strategic plans to identify ways to improve developmental education,
as well as to generate greater overall student success by coordinating programs.

v Continue to develop State and local P-20 partnerships to develop programs to support students and
to ensure good communication between PreK-12 and higher education with respect to college
readiness standards, high school curriculum, and how to smooth students’ transition from high
school to college.
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v' Address the shortages of staff and resources in both PreK-12 and higher education that are needed
to implement appropriate programs to support students.

v' Expand efforts to include parents and families in P-20 partnership efforts as a means of
strengthening support services being developed.

v' Develop a plan for showing the alighment of support systems P-20, similar to the alignment we
show for standards, assessments, and curriculum, with particular emphasis on supports for students
with disabilities (including parental release for the sharing of information between PreK-12 and
higher education).

Make changes to teacher preparation and professional development

Recommendation 6: Convene during the 2010-11 school year a group of P -20 stakeholders--to include
the deans and directors of teacher education and appropriate PreK-12 staff—to examine how the State
and education institutions can best address challenges for teacher preparation and professional
development in the 21* century.

Responsibility: MSDE, MHEC, institutions of higher education, local school systems

Rationale: Committing to college and career readiness remains only an idea if teachers are ineffective. The
Southern Regional Education Board recommends that states engaging in a systemic college readiness
initiative provide statewide guidance on for teacher development (pre- and in-service) on the State’s
college readiness standards.’® The Alliance for Excellent Education has argued that preparing teachers to
deliver a college- and career-ready curriculum requires more than professional development; it also call for
pre-service changes.’® Implementing new curricula on a statewide scale tied to college readiness calls for
coordinated and focused teacher development to communicate the standards consistently and clearly.

Maryland requires its pre-service preparation programs to include the State Curriculum in its instruction,
and candidates have to demonstrate knowledge of it, which will be part of this effort. In-service
professional development is less closely evaluated at the State level, but the Maryland Professional
Development Advisory Council has developed statewide standards and resources available to support high-
quality, school-based development activities. That Council includes PreK-12, higher education, and State
experts. To ensure that teacher development and other elements of higher education are coordinated,
higher education should be involved with developing statewide strategies to address the new readiness
standards. Although the involvement of higher education should extend beyond membership in the
advisory council, the council could provide guidance about how higher education can provide input in
developing professional development targeted to the new readiness standards. The many local
partnerships between schools, districts, and colleges and universities that are in place across the state will
surely provide a foundation for this professional development focus.

Accountability processes ensure that Maryland-prepared teachers will be taught the State standards,
including the readiness standards once they are identified. But it is not just Maryland colleges that train
Maryland teachers; most new teachers were trained elsewhere. Maryland institutions of higher education
are projected to prepare 2,865 new teachers for academic year 2008-09."° This is the largest number of
candidates produced in the state during the years for which the data are available (since 1993-94, when the
total was 2,337). But trend data shows just under half of Maryland-trained teachers become teachers in
Maryland public schools, and that roughly twice as many new teachers were prepared elsewhere. Looking
beyond the supply and demand issues (which are well documented and addressed in other State reports), it
is clear that most new teachers are likely to need professional development related to Maryland standards.
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There is a clear challenge in finding ways of delivering high-quality professional development to the
thousands of new teachers. The State and districts have expanded mentoring during the first-year
induction period, which is consistent with research on what helps teachers.*" Still, the recent TELL Maryland
survey pointed to lower rates of new teacher mentoring in Maryland than in some other states, including
North Carolina.*> As Maryland continues to expand its mentoring, it could enhance this experience with
more higher education-based professional development than is currently available, understanding that
higher education and PreK-12 must be accountable for the professional development they provide.

Teacher development related to the new college- and career-ready standards should be a priority and could
begin with a series of regional professional development workshops organized at the state level and
involving higher education. In broader terms, if teacher development were fully to implement a professional
training model, higher education and district professionals would provide structured professional
development to new teachers through their attainment of an Advanced Professional Certificate, which may
be earned by completing a master’s degree (among other requirements). This fully implemented teacher
development model implies a major expansion of professional development networks that would require
more human and financial resources than are now available to higher education institutions. Existing
funding models are inadequate to providing much less than that. To enhance the professional development
offered, creative solutions are needed—for delivery, for funding, and for building sustainable partnerships.
How can local school board funding enhance partnership efforts? How could this professional development
be delivered most effectively (hoting the means may vary from district to district, as needs and resources
dictate)? What continuous improvement models would be most useful to teacher development programs,
for pre- and in-service?

The challenges of meeting the needs of new teachers, especially under the pressure of new standards,
coincide with growing attention to incipient changes in the teaching profession. The National Council for
Accreditation of Teacher Education convened a national blue-ribbon panel in January 2010 to develop
recommendations related to clinical training in teaching; these recommendations are to be released by
summer and stand to change how teacher education programs are accredited. In its 2009 annual report,
the Maryland Professional Development Advisory Council recommends that new teaching standards to be
developed, and the Funding Commission report calls for a review of STEM teacher training. Elementary
school teachers play a pivotal role in attracting students to STEM and preparing all students for higher
math—they have to have enough math and science knowledge to be comfortable teaching those subjects in
a way that engages students. Maryland has a strong system of teacher preparation, but the time is ripe for
a series of organized conversations about how its higher education institutions can best work with its PreK-
12 partners to address contemporary and statewide challenges. Any recommendations for changes to
performance criteria, other elements of policy implementation, or State, local, or institutional policies and
practices should be shared with the P-20 education community.

Summary of Strategies for Recommendation 6 /make changes to teacher preparation and professional
development
v The State, school districts, colleges, and governing boards must prioritize professional development
funds to support instructional changes necessary to implementing K-12 college- and career-ready
curricula and using research on learning. If Maryland receives Race to the Top funding, some funds
should be directed toward P-20 collaborative professional development to support these changes
statewide.
v" MSDE, working with the deans and directors of teacher education and local districts, should
organize regional professional development workshops to address college-readiness. Topics would
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include the State Curriculum, minimum first-year expectations for college, college course syllabi,
statewide minimum standards for a “C” paper, and philosophy and implementation of student
portfolios in both high school and higher education.

v Technical experts, including the deans and directors of teacher education, should be convened in
2010 to consider NCATE changes and other topics. This group should consider work from the
Teacher Shortage Task Force and the STEM Task Force, along with the 2009 State Plan for
Postsecondary Education and recent reports from MSDE and P-20, in formulating next steps.
Among other topics it considers relevant, this group should consider the following:

o The existing and potential role of professional development networks in maximizing the
professional development resources of school districts, community colleges, and public and
independent 4-year institutions;

o How teacher development can offer teachers the differentiated professional development
needed for their success and that of their students in a college-ready curriculum;

o How collaborative professional development might be expanded statewide so higher
education is more involved in staff development through a teacher’s induction and
“residency” (the period through the achievement of an Advanced Professional Certificate);

o An assessment of current resources and the need for further resources to support existing
and enhanced professional training and development—and how fiscal responsibility can be
shared appropriately for joint work in teacher preparation and professional development;

o How Race to the Top plans and possible funding can catalyze these efforts;

Instructional shortage areas and recommendations from recent related reports; and

o What incentives can be built into PreK-12 and higher education to institutionalize effective
P-20 partnerships in teacher professional development.

O

Communicate more clearly about college-readiness and student financial assistance

Recommendation 7: By July 2011, develop a communications campaign for college and career
readiness that focuses on (a) the expectation that every child in Maryland will be ready for
college, (b) students’ and families” awareness of the availability of state, federal, college-based,
and private financial aid programs and scholarship opportunities, and (c) families’ awareness of
savings strategies and of the importance of saving for college many years before college begins.

Responsibility: MD General Assembly and Governor; MHEC; MISDE; MPT; higher education institutions; local
school systems; MIBRT; PTA; community organizations

Rationale: For Governor O’Malley’s and President Obama’s ambitious postsecondary completion goals to
be met, many more students in Maryland and across the country must attend and graduate from college (or
another post-secondary education program). Maryland needs to communicate to every parent and student
the belief and expectation that every student can be ready for college — and can be successful in college.
More than three-quarters of the students who responded to the MSDE survey of 2009 high school
graduates (50,490 of the 59,002 graduates) stated their intention to go to college full-time; another 6
percent indicated they would attend part-time. With so many students intending to go to college, they have
to know what is expected of them to be ready for college (MSDE 2009). As stated in the SREB’s Maryland
Progress Report (2009), “Readiness Standards . . . need to be readily identifiable and specifically
understandable.” The State communication campaign needs to be comprehensive and universal and should
be consistent from state government levels to higher education institutions to local school systems to
business and community organizations.
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Specific strategies need to be implemented to ensure that students and parents are better informed about
college and workplace expectations, requirements, and opportunities. The involvement of PTAs, business
organizations, and community organizations (churches, boys’ and girls’ clubs, after-school programs) is
crucial to the campaign’s success, as is the use of electronic means of information distribution such as
websites and social media. Communication to parents and students about readiness and student financial
aid needs to begin prior to high school, preferably in the pivotal transition years between elementary and
middle school, and continue through middle and high school. Efforts such as MDgod4it and way2gomd
address this need; promotion and consideration of these and similar efforts are strongly recommended. As
the testimony of Allegany College to the task force put it, this kind of effort can help “students envision the
possibility of college prior to high school and in that way, put them in a better position to make college-
bound course selections throughout high school.” Achieve has developed a toolkit (“Taking Root”) to help
states develop communications campaigns, which could be helpful in this effort, though staff resources
would still be needed at the state level to enhance efforts to the level desired.

To acknowledge and address the diversity of students throughout the state, plans and strategies for
communicating the expectations of readiness for college and careers should be made an integral part of
state and local system master plans, as well as individual school improvement plans. Materials from state
and local organizations, as well as institutions of higher learning, should be addressed to non-English
speaking students and their families. Programs such as Montgomery County Public Schools’ 7 Keys to
College Readiness can serve as models for the rest of the state in this regard. That school system partnered
with organizations that serve the Spanish-speaking community to ensure that material reached families and
communities serving them. As one piece of this statewide strategy, the State should continue such efforts
as the federally funded GEAR UP (Gaining Early Awareness and Readiness for Undergraduate Programs)
initiative and the State College Preparation Intervention Program, both of which not only work to
communicate with students, teachers, and families through direct services, but can also be leveraged to
help support broader communications efforts.

The cost of college is a primary barrier for many parents and students in believing that a two- or four-year
college is a realistic option for them. It is therefore imperative that communication from a variety of sources
be available to parents and students early in a child’s education to help reduce their anxieties and to
increase their awareness of the possibilities available to them. Parents and students should be made aware
of the financial aid available as early as possible for various venues for success including 2-year and 4-year
higher education institutions, apprenticeships, and bridge programs. They should also be well informed
about opportunities for college financial assistance starting in a child’s early school years. Parents need to
understand the value of higher education and why it is a worthwhile savings goal. They also need to be
prepared financially and intellectually for the large expenditure that a college education may bring. At the
same time, however, they should also be confident that college can be affordable. This recommendation
calls for helping both parents and students acquire the financial literacy to make this so. The
communications strategy should include the use of print, website, and electronic materials, in addition to
programs and events designed for specific audiences.

As early as middle school, guidance counselors can help make the financial aid process more transparent by
educating parents and students to the availability of opportunities such as State financial aid programs,
including need-based programs like the Guaranteed Access Grant and the Educational Assistance Grant
(both part of the of the Howard P. Rawlings Educational Excellence Awards program), and the Maryland
College Savings Plan. Students eligible for free and reduced meals are almost always eligible for the
Guaranteed Access (GA) Grant, which in combination with the Federal Pell grant can cover up to all
educational costs at a public college—but they must fill out a FAFSA and apply for the GA grant. Websites
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such as MDgod4it are designed for the purpose of reaching a middle school audience and informing them
about opportunities like this grant. Schools, colleges and universities, and community outreach programs
can target specific families and students whose needs may be extraordinary and can educate all students
and families to the opportunities available for financial assistance. Maryland has created a program
modeled on successful programs in Oklahoma and Indiana that combine early intervention for college
preparation and financial aid awareness to encourage traditionally underserved student populations to
aspire to college and be prepared to be successful in college. Maryland’s College Readiness Outreach
Program, which calls for expanded guidance and includes the option of State financial aid pre-qualification
for the neediest students in 9" or 10™ grade, provides college readiness preparation and financial aid
awareness for first-generation college students. Although the program has not been funded due to fiscal
constraints, it has the potential to be a valuable tool to increase college aspirations — and ultimately college
readiness and completion — for Maryland students.

Summary of Strategies for Recommendation 7 [communicate more clearly about college readiness &
student financial assistance]

v Develop a comprehensive statewide communications plan that uses all partners to provide a unified
message about the need to be college-ready, what it takes to be college-ready, and how financial
aid is widely available to help all students enter college.

v Ensure that communications from the State and local levels are addressed to families from a child’s
earliest years in school, to include strategies for saving for a child’s college education from well
before college would begin.

v" Promote web-based programs such as MDgo4it and use social media as part of the campaign.

v' Use district master plans and school improvement plans to help implement a statewide

communications strategy related to college readiness and student financial assistance.

Provide communications to families in languages other than English.

As resources allow, consider funding the College Readiness Outreach Program.

Teach students how to budget and finance a 4- to 6-year undergraduate education and to be
financially literate prior to entering graduate school, professional school, or the workforce.

BRI

Make high schools and colleges accountable for college-ready graduates

Recommendation 8: Establish by July 2012 agreed-upon growth models for college/career
readiness that require: (a) high schools to publish according to the defined model the percentage
of students who graduate college/career-ready; and (b) colleges and universities to publish
according to the defined model the percentage of full-time students who are retained each year
and who were previously declared college/career-ready.

Responsibility: MSDE; MHEC; institutions of higher education and their governing boards

Rationale: Increasingly, both high schools and colleges are being asked to focus on completion and on
student learning outcomes, and a deliberate statewide plan for college success should have an
accountability component that indicates how the multi-step plan is succeeding. Central to the task force
college- and career-readiness initiative is an accountability system that ensures the public that we are doing
what needs to be done in preparing students for college and then having them be successful in college. This
accountability extends to students, parents, and the general public, especially taxpayers.

29




Appendix 6 Page 91

Developing students who are college- and career-ready will be a long-term effort by all sectors of education.
To determine its success, the statewide longitudinal database will be key in providing appropriate data to
students, parents, schools, colleges and universities, and policymakers. It is critical that high schools
continue to improve their college-ready rate of students over time. Likewise, it is critical that colleges and
universities improve their retention rate of those college- and career-ready students over time. Campus-
based data should be evaluated to determine if financial assistance, student academic performance, or
other factors is impacting retention.

The question remains: what is the best way of measuring school and institutional success? According to the
Council of Chief State School Officers, there are two general approaches to monitoring school performance:
status models and growth models. Status models use a single year’s data as an indicator of school
performance. Growth models use two or more years of data as an indicator of school performance. A
growth model implies a promise that the playing field can be leveled for schools, districts, institutions of
higher education, and states, if individual student growth is used to generate overall school growth
estimates. Growth models also allow for demographic variations among populations specific to a school,
while not allowing the school off the hook for said demographic characteristics, income levels, etc. High-
performing schools and institutions will, by definition, in an accountability model have a difficult time
showing significant improvement. Alternatively, low-performing schools often face enormous challenges in
terms of socio-economic conditions in the community that make it difficult to show growth. Neither end of
the spectrum should be disadvantaged in an appropriately designed growth model.

As such, the task force believes that a growth model of accountability best serves this initiative with specific
targets set for periods of time. Technical experts will need to be convened to establish the parameters of
the growth models. This work should be done prior to the first administration of the planned college- and
career-ready assessments. Among other reasons, appropriate baseline data has to be identified. Once
established, the growth model developed will serve as the basis for reporting data to appropriate parties.
That part of the model that pertains to community colleges will have to determine how to account for the
many and varied reasons that students enter community colleges. Many do not seek a degree, for example,
but wish to earn a certificate or participate in workforce training programs.

Summary of Strategies for Recommendation 8 /make high schools and colleges accountable for college-
ready graduates]

v' MSDE and MHEC, working with their district and segment partners, as well as other parties as
appropriate, should convene P-20 technical experts to develop an accountability model that
rewards growth in terms of developing and retaining college- and career-ready students.

v The accountability model should be developed prior to the administration of statewide college- and
career-ready assessments.

v" The process of developing a growth model of accountability should also involve consideration of
some elements of performance other than growth.
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Endnotes

' For information about education and earnings, see OECD 2009, and the Bureau of Labor Statistics (e.g.,
http://www.bls.gov/news.release/pdf/wkyeng.pdf). Regarding education and health, see the 2004 study by the
National Center on Education Statistics, which found that regardless of income, the higher a person’s level of
education, the more likely the person was to report being in “excellent” or “very good” health. For a summary of
these topics, see Education Pays: The Benefits of Higher Education for Individuals and Society, published in 2004 by the
College Board, and updates that have appeared since then. The McKinsey achievement gap study (2009) also identifies
higher rates of incarceration for those with less education.

’See Sidney Verba, Kay Lehman Scholozman, and Henry E. Brady, Voice and Equality: Civic Voluntarism in American
Politics (Cambridge, MA: Harvard UP, 1995) for a major study on the topic.

3 see http://www.uschamber.com/issues/index/education/default, accessed January 26, 2010. The U. S. Chamber of
Commerce information about fastest-growing occupations comes from data available through the Bureau of Labor
Statistics. According to an analysis by the National Skills Coalition that was shared with the Governor’s P-20 Leadership
Council on February 26, 2010, about 47 percent of Maryland’s jobs are middle-skill jobs {2007 data). Additional
Maryland data can be found online through the website of the Department of Labor, Licensing, and Regulation,
Governor’'s Workforce Investment Board.

4 OECD (2009), Education at a Glance 2009, Tables A1.4 and A1.5, at http://dx.doi.org/10.1787/664024334566. The
general pattern is that certain countries are accelerating their educational attainment significantly faster than the U. S.
> For Maryland demographic data, see the Maryland Department of Planning State Data Center and the U.S. Census.
According to several studies, first-generation college-bound students, students from low-income families, and students
from African-American and Latino families graduate from high school and earn postsecondary credentials at lower
rates than their peers from white and Asian households and from households with more wealth and greater
educational attainment. See, for example, McKinsey and Company (2009) and Adelman {(2006). Towson University
presented testimony to the task force showing that the university has closed its racial achievement gap with respect to
graduation rates, but a significant gap remains between the graduation rates of Pell-eligible students and those of
other students. Eligibility for federal Pell grants indicates a student’s household income is relatively low for the
number of people in the household and other factors. It should be noted that an important element of Adelman’s
research is focused on following the student, not the institution, to identify factors impacting bachelor’s degree
completion. The 2009 book Crossing the Finish Line: Completing College at America’s Public Universities looks at the
plateau in educational attainment and describes disparities linked to socioeconomic status, race, and ethnicity.

® For the specific web page consulted, see Measuring Up: The National Report Card on Higher Education, online state
report card for Maryland, accessed March 10, 2010,
http://measuringup2008.highereducation.org/states/report_cards/index.php?state=MD&myYear=2006&cat=10yr.
Grades for all categories are summarized on this page. Note that nearly all states received an “F” for affordability.

" See the U. S. Department of Commerce, Bureau of Economic Analysis, Regional Economic Accounts, 2008, using all
industry total in millions of current dollars {(www.bea.gov/regional/gsp/action.cfm): MD $273,333, U. S. $14,165,565.

8 “Developmental” and “remedial” are used interchangeably in this report. “Developmental” suggests the student is
encountering material for the first time rather than revisiting it. Data submitted to MHEC show that in the 2006-07
academic year, 12,664 students statewide were enrolled in at least one remedial/developmental course in a Maryland
college in the year following their graduation from a Maryland high school.

’U.s. Department of Education, Institute of Education Sciences, National Center for Education Statistics (2004), “The
Condition of Education 2004, Indicator 18,” nces.ed.gov/programs/coe/2004/section3/indicator18.asp.

' There are a number of different reasons why students who enroll in college right out of high school and begin in 4-
year institutions earn bachelor’s degrees at higher rates than other students, including but not limited to the fact that
they have a greater likelihood of being enrolled at a single institution. Students with greater resources (socioeconomic
and academic) are more likely to enroll in 4-year institutions, too. The point holds, however, when similar students
from 2-year and 4-year schools are compared. See Long and Kurlaender. Adelman {1999 and 2006) also shows that
students who transfer from 2-year to 4-year schools earn bachelor’s degrees at relatively high rates.

" The 2010 Accountability Report shows a transfer or graduation rate of 82.7 percent for those who did not require
remediation and an 84 percent transfer or graduation rate for those who completed recommended remediation (one
or more courses). The previous report showed comparable success rates; see the Accountability Report (2008), volume
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1, p. 5. It should be noted that many students who begin in developmental/remedial education do not complete the
course or courses recommended for them.

2 U.s. Census Bureau, American Community Survey; see
http://www.census.gov/acs/www/Products/Ranking/2002/R02T040.htm. For degree production data, see Measuring
Up. Maryland scored a B- for completion in 2008, which puts it about middle of the pack for degree production.
http://measuringup2008.highereducation.org/compare/graded_performance_index_result.php

3 The “Participation in Education” table shows residence and migration of all first-year college students (at a public or
private non-profit institution) for Fall 2006 who had graduated in the preceding year. Maryland had a net difference of
-7,520 students, with 46.4 percent of college-going students enrolled in the state. lllinois and New Jersey were the
only states with larger net differences, though Connecticut, Georgia, Hawaii, New Hampshire, and Vermont also have a
lower percentage of in-state students in their colleges. See
http://nces.ed.gov/programs/coe/2008/section1/table.asp?tablelD=871.

1 February 24, 2009, speech to a joint session of Congress. “l ask every American to commit to at least one year or
more of higher education or career training. This can be community college or a four-year school; vocational training
or an apprenticeship. But whatever the training may be, every American will need to get more than a high school
diploma.” See http://www.whitehouse.gov/the_press_office/remarks-of-president-barack-obama-address-to-joint-
session-of-congress/.

© February 24, 2009, speech to joint session of Congress. In Coming to Our Senses, the College Board’s Committee on
Access, Success, and Admission argues that if the U. S. is to lead the world again in education, then by 2025, 55 percent
of Americans must hold at least an associate degree.

1 See Achieve’s “Ready or Not: Creating a High School Diploma That Counts” (2004); for more information on studies
used to support the report, see www.achieve.org/Research. Part of that research is a 2002 report by researchers
Anthony Carnevale and Donna M. Desrochers of Educational Testing Service, Connecting Education Standards and
Employment: Course-Taking Patterns of Young Workers. Based on this research, Achieve argues that there is
convergence between workplace and entry-level college expectations. See also information from the National Skills
Coalition and Skills2Compete.

Achieve has a wealth of information on its website, including research on what people think about the
college- and career-ready agenda, bibliographies on the research about high standards and student retention,
crosswalks between the Common Core college- and career-ready standards and the existing American Diploma Project
benchmarks, and numerous other topics related to the work of this task force. It has a one-page summary of its
perspective on college- and career-ready at www.postsecconnect.org/files/CollegeandCareerReadyFINAL31809.pdf.

' The task force looked at definitions from Colorado and Texas, for example. They also looked at the definition that
the Community College of Baltimore County uses and that of Achieve, Inc. Research that includes additional
definitions were posted on the task force website. No other state’s definition was wholly accepted. At the September
2009 Achieve meeting of state teams, it was clear that Achieve, the Gates Foundation, and the Education Trust are
among the organizations with a national scope that have been working on ways to speak about college readiness in an
encouraging and compelling way for various audiences.

¥ Achieve has gathered some of this research in a one-page summary titled “Requiring Readiness: Can All Students
Benefit?” See http://achieve.org/files/CanAllBenefit.pdf. The research in question was done by the U. S. Department
of Education National Center for Education Statistics, the San Jose Unified School District, and Sondra Cooney and
Gene Bottoms of the Southern Regional Education Board.

8 According to the Bureau of Labor Statistics, only 21 percent of jobs require no previous experience or training.
These are low-skill jobs, few of which pay a family-sustaining wage. At the February 26, 2010, P-20 Leadership Council
meeting, Secretary Sanchez presented data showing that 19 percent of Maryland jobs in 2007 were low-skill.

* http://www.stepuphawaii.org/?q=incentives.html. Representatives from Hawaii have presented on this topic at
Achieve state team meetings. Part of the state strategy for encouraging more students to succeed in Algebra 2—and
on Achieve’s common Algebra 2 assessment—is to identify incentives for students. Colleges and business have been
part of this effort.

*! See the Alliance for Excellent Education issue brief ”Paying Double” The publication includes a lengthy explanation
of how the estimates were derived.
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*> National Commission on Teaching and America’s Future, “The High Cost of Teacher Turnover,” Policy Brief, 2007.
The brief offers estimates for two large districts. The Alliance for Excellent Education suggests a much higher
statewide figure in the issue brief “Teacher Attrition: A Costly Loss to the Nation and to the States” (2005).

% http://opi.mt.gov/PDF/CCSSO/Common_Standards_MOA.pdf. See page 2 of the memorandum of agreement.
There are challenges with the 85 percent rule: language arts as a field is far broader than communication skills, and
communication skills are less likely to stick in other curricula if they are focused in language arts.

* See www.achieve.org for more information about the mission, history, and goals of Achieve, Inc.

* Achieve posted a side-by-side comparison of the ADP benchmarks and the September 2009 draft of the Common
Core standards at www.achieve.org/SidebySideADPandCommonCoreStandards%20.

* Task force testimony is posted at www.marylandpublicschools.org/MSDE/divisions/leadership/programs/cstf/si. St.
Mary’s College of Maryland is the State’s designated honors college, and no remediation is offered there.

*” One demonstration of this point is the percentage of students scoring in the “prepared” or “well prepared” ranges
on the multi-state Algebra 2 examination: about 15 percent across 13 participating states in 2009. In Maryland, the
test has been piloted in some districts—and in some colleges for validity testing—but the test is not now required
statewide as an end-of-course exam. So far, Maryland results are similar to those in other states. This examination
and its performance levels were developed by content experts from K-12 and higher education, including some from
Maryland. For a discussion of the test and results, see Achieve’s American Diploma Project (ADP) End-of-Course
Exams: 2009 Annual Report. The number of students participating per state is small, except in Indiana and Arkansas,
which account for over 69,000 of the more than 100,000 exams administered in 2009. Maryland had 1,295
participants.

* The Community College of Baltimore County and Baltimore County Public Schools have developed a college-
readiness mathematics course that is offered in some high schools, and Chesapeake College has worked with a high
school in its region to train high school teachers so that its highest-level remedial mathematics course is now offered
by the teachers to their high school students (in the high school). Such courses focus on students who passed Algebra
2 but need additional work on topics to be fully college-ready.

* Referenced in the Alliance for Excellent Education, Issue Brief (August 2006), “Paying Double: Inadequate High
Schools and Community College Remediation,” p. 3 The data is from the National Center for Education Statistics, The
Condition of Education 2004, indicator 18: Remediation and degree completion (Washington, DC: US Department of
Education). After 8 years, 58 percent of students who took any remedial education had earned a bachelor’s degree,
but only 11 percent of those who took remedial reading had graduated in that time period.

30 http://tucs.fi/education/graduate/finland.pdf; see also information from the OECD’s Education at a Glance.

* see http://www.inca.org.uk/Table15.pdf, “Organisation of the School Year,” from the International Review of
Curriculum and Assessments Framework Internet Archive. Information is updated regularly.

*2 For a summary, see www.oecd.org/document/63/0,3343,en_2649_35845581_38792447_1 1_1_1,00.html.

33 See, for example, Secretary Duncan’s interview with Charlie Rose on March 11, 2009 (PBS).

** KIPP makes a public annual report, and since most of the schools are public charters, the records are in other
accountability systems as well. See www.kipp.org/reportcard/2008/. See also Hooker and Brand’s Success at Every
Step: How 23 Programs Support Youth and the Path to College and Beyond from the American Youth Policy Forum.
KIPP schools are one of the featured programs. In addition to KIPP’s data, Hooker and Brand relied on five studies of
KIPP, including one by Mac Iver and Farly-Ripple that studied Baltimore KIPP and was published by the Center for the
Social Organization of Schools at the Johns Hopkins University.

* See Henry M. Levin and the Accelerated Schools Project (ASP). In the late 1990s, Levin and William S. Koski also
studied acceleration vs. remediation in higher education. See also T. Bailey, D. W. Jeong, and S. Cho, “Referral,
Enrollment, and Completion in Developmental Education Sequences in Community Colleges” in the Economics of
Education Review. Bailey et al. discuss the ASP approach within postsecondary education.

* See President Sandra Kurtinitis’s “CCBC’s College Readiness Initiative” PowerPoint presentation to the College
Success Task Force on July 31, 2009. Dr. Kurtinitis, Dr. Mark McColloch, the chief academic officer, and the Dean of
Development Education, Dr. Donna McKusick, can provide more detail about the strategies employed and the
institutional research done to evaluate their effectiveness.

3" This information was provided to the task force at one of its meetings by a Chesapeake College staff member, Pat
Cheek.
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*® See documents from the SREB College and Career Readiness Initiative available on the task force website. See also
SREB President David Spence’s chapter in the 2009 National Center for Public Policy and Higher Education report
States, Schools, and Colleges: Policies to Improve Student Readiness for College and Strengthen Coordination between
Schools and College.

**In November 2009, the Alliance for Excellent Education released “Teaching for a New World: Preparing High School
Educators to Deliver College- and Career-Ready Instruction.”

“© see page 58 of the Maryland State Department of Education (2008), Maryland Teacher Staffing Report, 2008-2010
(Revised), Baltimore: the Author. MSDE surveys the deans and directors to arrive at graduation data. Because not all
secondary education teachers earn an education degree even when they complete the requirements for certification,
MHEC graduation data will not indicate the number of new teacher candidates. The report data was collected prior to
the end of the 2009 school year.

41 See, for example, the literature survey by Ingersoll and Kralik {2004).

* See Eric Hirsch’s presentation to P-20 Council in summer 2009, in which the comparison was mentioned, and results
of the TELL Maryland and North Carolina surveys, which are online and in print. Information on the Maryland survey,
including the survey itself, can be found at http://tellmaryland.org/.
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May 14, 2010

The Honorable Arne Duncan
Secretary

U.S. Department of Education
400 Maryland Avenue
Washington, DC 20202

Dear Secretary Duncan:
| am writing in support of Maryland State Department of Education’s Race to the Top application.

While Maryland has been at the forefront of educational reform and advancement, there is more
that can be done to ensure that all of our students have the best education possible. in orderto
successfully compete in our diverse, ever changing world in this millennium, our students must
have every opportunity to obtain a quality education and focus on attaining academic excellence.
Federal funds from the Race to the Top program would facilitate our continuous reforms and
increase the progress we have made.

| commend the Maryland State Department of Education’s commitment to revise the State
curriculum, assessments and accountability system; to build a statewide technology infrastructure
to inform teachers and principals how they can improve instruction; to recruit, develop, reward
and retain effective teachers and principals in our school - especially those in most need of
intervention; and to develop and apply innovative ways to transform low-achieving schools and
districts.

| am a strong supporter of preparing our students for higher education and the modern workforce.
The reforms proposed by the Maryland State Department of Education would be greatly
enhanced by funding through the Race to the Top program. | am looking forward to the
implementation of Maryland State Department of Education’s plan for reform, which is crucial for
the future success of our students and for our global competitiveness.

With all due respect to your discretion in these matters, | hope that every reasonable
consideration will be given to Maryland State Department of Education’s application for funding
through the Race to the Top program.

Sincerely

B g
s

Elija . Cummings Y
Member of Congress

EEC/dg
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May 13, 2010

The Honorable Arne Duncan

Secretary

United States Department of Education
400 Maryland Avenue, §W
Washington, D.C. 20202

Dear Mr. Secretary:
Thank you for your commitment to our nation’s education system.

[write to offer my strong support for the Maryland State Department of
Education and their efforts to build upon existing and ongoing education reforms through
the Race to the Top grant program. Asa father of four young boys, all in the Maryland
Public School system, I know how important these funds are for all of our children.

As you know, Maryland has consistently lead the nation in student achievement,
the state has begun to enact further reforms in the educational system to ensure Maryland
continues to place among the best performing school districts in the nation. This process
would be greatly enhanced and accelerated through Race 7o the Top grant funding.

In their proposal for grant funding, the Maryland State Department of Education
has proposed and already started to enact some of the following reforms:

¢ Revise the State Curriculum, assessments, and accountability system
to be based on the Common Core Standards

e Create a statewide technology infrastructure to help inform instruction

e Re-design how Marvliand prepares, supports, and evaluates teachers
and principals

e Revitalize and transform low-achieving schools and districts

I stand with Maryland leaders, educators, parents, and students as they aim to
achieve the highest standards for our students and ensure that all Maryland children have
access to a high quality education. As a key leader in our nation’s education system, I
know that vou, as an educator yourself, understand these reforms are necessary to
undertake and the right choice for Marviand’s children.
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I look forward to continue working with you on issues of mutual concern. If you have
any questions or need additional information, please do not hesitate to contact me. Thank

you for the consideration of the Maryland State Department of Fiducation’s Race to the
Top grant application.
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The Honorable Arne Dunican
Secretary
U.S. Department of Education
400 Maryland Avenue, SW
Washington, DC 20202

Dear Mr. Secretary:

I am writing in support of the Maryland State Department of Education’s {MSDE)
application for the Race to the Top Assessment (RTTT) Program.

MSDE and I believe that RTTT provides a significant opportunity for Maryland to
solidify its long history of education reform efforts to improve opportunities for all Maryland’s
students. In utilizing these federal funds, Maryland seeks to:

®  Revise the State Curriculum, assessments, and accountability system based on
the Common Core Standards

= Build a statewide technology infrastructure to help inform instruction

m  Redesign how Maryland prepares, supports, and evaluates teachers and principals

s Engage in innovative ways to transform low-achieving schools and districts

Asyou know, Maryland has one of the nation’s most honored systems of public
education, and for my State to continue to be competitive our schools must continue to improve.
President Barack Obama, in anncuncing the $4.35 billion Race to the Top initiative last year, said
the program is based on a simple principle: “whether a state is ready to do what works.”
Maryland is not only ready, but willing and gble to continue the progress that has been made. I
strongly believe that these reforms are the right things to do for Maryland’s children.

I hope that you will give full consideration to this application. I look forward to
continuing to work with the Maryland State Department of Education in implementing its reform
plan. If you should need any additional information please do not hesitate to contact Jobina C.
Brown, in my Washington, D.C. office.
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May 13, 2010

The Honorable Arne Duncan
Secretary of Education

U.S. Department of Education
400 Maryland Avenue, SW
Washington, DC 20202-0008

Dear Secretary Duncan:

I am writing to offer my strong support of the application being submitted to the U.S.
Department of Education by the Maryland State Department of Education for funding through
the Race to the Top Grant Program (RTTT).

The Maryland State Department of Education has a long history of school reform,
having made great strides in student achievement over the vears. Their efforts will continue;
however, the RTTT Program is an important opportunity to accelerate reforms necessary to
support educational achievement. The Maryland State Department of Education proposes to use
the funds to revise the State curriculum, assessments and accountability system based on
common core standards; build a statewide technology infrastructure to help inform instruction;
redesign how Maryland prepares, supports and evaluates teachers and principals; and to engage
in innovative ways to transform low-achieving schools and districts. As presented by the State
Superintendent of Schools and the President of the Marvland State Board of Education, the
Departrnent’s plan to reform and strengthen our schools will significantly benefit Maryland’s
students and their families, teachers and administrators as well as ensure that all students,
regardless of their background, achieve at high levels.

Before coming to Congress, [ worked for seven years with the Maryland State
Department of Education as a liaison to the City of Baltimore. During that time, I came to know
State Superintendent of Schools, Dr. Nancy S. Grasmick, as a visionary leader with
extraordinary experience and talent. [ am confident that if this request is funded, she will put
these resources to terrific use, further strengthening Maryland schools.

[ ask that you give the application of the Maryland State Department of Education for the
RTTT Grant Program favorable consideration.

With best regards,
Sincerely,

(/ ohn P. Sarbanes
Member of Congress

JPS:cy
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May 14, 2010

The Honorable Armme Duncan
Secretary

U.S. Department of Education
400 Maryland Avenue, SW
Washington, DC 20202

Dear Secretary Duncan:

I am writing in strong support of the Maryland Department of Education’s application for a Race
to the Top (“RTTT”) grant from the U.S. Department of Education.

The State of Maryland has a long and distinguished history of education reform efforts. The
RTTT grant program provides an important opportunity for Maryland to build on the great
strides that it has made in boosting student achievement.

The RTTT grant would allow Maryland to accelerate its reform efforts. It would help the State
revise its curriculum and systems for assessments and accountability, build a statewide
technology infrastructure to aid instruction, and redesign its strategies for preparing and
supporting its teachers and principals. Moreover, the grant would permit Maryland to engage in
innovative ways to transform low-achieving schools.

I strongly support the State of Maryland’s leaders and educators as they pursue this opportunity
and in their ongoing efforts to implement sustainable solutions that will benefit Maryland
students. [urge you to give all due consideration to this application.

.;f f L &é"t ;
fi Chris Van Hollen
! MEMBER OF CONGRESS

TFIS STATHONERY FRINTED GN FAVER MADE OF RECYCLED FIRERS
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THE MARYLAND (GENERAL ASSEMBLY
ANNAPOLIS, MARYLAND 2140}1-1991

May 18, 2610

The Honorable Arne Duncan
Secretary

U.S. Department of Education
400 Maryland Avenue, SW
Washington, D.C. 20202

Dear Secretary Duncan:

We write in strong support of Maryland’s application for federal funding under the Race to the
‘Top program.

Maryland has historically been a leader in educational excellence, a commitment notably
recognized by Education Week Magazine that has, for two years in a row, named Maryland the
nation’s top public school system. Maryland has also been recognized as having the highest

~ percentage of students in the nation for achievement and participation in Advanced Placement
courses, according to Newsweek magazine and the College Board.

Even through the recent global recession, as federal and state revenues have declined
precipitously and deep budget cuts have been made, Governor O’Malley and the General
Assembly have prioritized and even increased funding to the state’s public school system.
Maryland’s 24 local jurisdictions through county leaders and boards of education, demonstrate
the same fiscal commitment to the children of our state.

This priority is shared at every level of the public and private sector, as evidenced by the many
innovative partnerships that have been created among the state’s public school system, the
private sector and the State’s higher education system. Maryland deeply values its knowledge-
based economy and recognizes the K-12 school system as the comerstone of a competitive and
skilled workforce.

Beyond the financial commitment of Maryland’s state and local leaders, we are focused on
innovative and evolving education policy that is geared toward improving student achievement at
all levels, Years ago, we were among the first states to implement a robust and standardized
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Secretary Arne Duncan
May 18, 2010
page 2

assessment tool for students and this session, we positioned Maryland to continue such progress
by implementing a third wave of state education reform.

Under the leadership of Governor O’Malley, the General Assembly passed several pieces of
legislation that are in line with the Obama Administration’s goals for K-12 education nationally.
These include:

o the Education Reform Act of 2010 which lengthens the time required for a teacher to
obtain tenure, requires student growth to be a significant component of teacher
performance evaluations, and establishes locally negotiated incentives for highly
effective teachers and principals to work in low-performing schools.

e legislation codifying the Governor’s P-20 Leadership Council of Maryland, an innovative
program to improve college readiness by partnering higher education and business
leaders with public school officials to ensure that we produce and maintain a competitive
workforce.

e legislation that furthers the state’s efforts to develop a comprehensive statewide
longitudinal data system, in part establishing a Maryland Longitudinal Data System
Center within state government to serve as a central repository for data, ensure
compliance with federal privacy laws, perform research on data sets, and fulfill education
reporting requirements.

o legislation that requires the State Board of Education to explore the use of innovative
scheduling models that maximize learning time in low-performing or at-risk schools.

Our state has and will continue to implement cutting edge reforms that help propel our 849,000
public school students to be among the best in the country. We again offer our strongest
endorsement of the state’s efforts to obtain Race to the Top funding and urge your favorable
consideration of Maryland’s application.

Sincerely,

%Wm%ﬁ/ el Toul

Thomas V., Mike Miller, Jr. ichael E. Busch
President of the Senate Speaker of the House of Delegates
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45 Columbus Avenue, New York, NY 10023-6882 T 212 713-8000 F 212713-8282  www.oollegeboard.com

Gaston Caperton
PRESIDENT

May 14,2010

Dr. Nancy S. Grasmick
Superintendent of Schools
Maryland Department of Education
200 West Baltimore Street
Baltimore, MD 21201-2595

Dear Dr. Grasmick:

Please accept this letter as evidence of our full support for Maryland’s Race to the Top (RttT)
application. The College Board has worked with you and your leadership team for many years as you
advocated for students’ college readiness and increased the rigor in Maryland classrooms to transform
public education. During the past 10 years, we have supported your efforts with dedicated staff working

hand in hand with your 24 district superintendents and their teams to collaboratively drive reform across
the state.

Maryland has a long history of school reform, and we are energized by the great strides made in student
achievement in the past several years. I share your pride that Maryland’s public schools have been ranked
#1 in the nation by Education Week for two years in a row. The progress of Maryland students is also
evident in that, for the second year in a row, your state leads the nation in the percent of public school
students achieving success in AP course work and exams, with 24.8 percent of the Maryland public
school class of 2009 earning a 3 or higher on one or more AP exams during high school, versus 15.9
percent for the nation. I share your conviction that the Race to the Top grant would accelerate
Maryland’s reform efforts.

The College Board has long supported Maryland’s efforts to be a leader in reform. We have worked with
you to:

» revise the state curriculum, assessments, and ascountability system based on the Common Core
Standards;

interpret and use data to inform and adjust curricular decisions;

e redesign the model Maryland uses to prepare and support teachers and principals through training
and professional development; and

e engage in innovative ways to transform low-achieving schools and districts.
We believe these reforms are the right things to do for Maryland’s students. Please know that the College

Board will continue to be a resource and collaborate with you to drive these reforms, regardless of
funding.

CéollegeBoard

connect to college success
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We are confident this plan will result in improved student achievement and closing achievement gaps
through greater teacher effectiveness. The College Board's depth of experience in curriculum,
assessments and professional development makes us an optimal colleague for this state-wide initiative.
We look forward to continuing to work closely with you and your colleagues to build on your record of
success on behalf Maryland students as you implement vour reform plan.
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May 11, 2010

Dr. Nancy S. Grasmick

State Superintendent of Schools
200 West Baltimore Street
Baltimore, Manyland 21201

Dear Dr. Grasmick:

The Maryland Association of Boards of Education (MABE) supports Maryland's application for'a
Race to the Top (RTTT) grant funded by the American Recovery and Reinvestment Act (ARRA).

The RTTT grant could provide as much as $250 million to sustain and advance Maryland's already
highly successful standards-based reforms. MABE believes that Maryland is well-positioned to
secure its share of this highly competitive funding due to our extraordinary success in achieving
statewide funding increases and performance accountability reforms. The RTTT grant program is
intended o reward siates for just such success, as well as to promote further educational
innovation.

Specifically, states must create a detailed plan for implementing reforms in four key areas:

o Standards and Assessments — Adopt internationally benchmarked standards and
assessments that prepare students for success in college and in the workplace;

e Data Systems to Support Instruction — Build data systems that measure student success
and inform teachers and principals about how they can improve their practices;

e Great Teachers and Leaders — Recruit, develop, retain, and reward effective teachers and
privicipals; and

o Low-Performing Schools — Tutn around the persistently lowest-performing schools.

MABE is uncompromisingly committed to the academic success of all students. The RTTT grant
funding would significantly: contribute to the ongoing work of local boards to achieve this most
important goal.

Sinc;erely
Cathy Allen

President
CAkwh

¢ MABE Board of Directors
President DeGraffenreid!, State Board
John Ratiiff. Governor's Office
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MARYLAND ASSOCIATION

'F OF COUNTIES, INC.

Dr. Nancy Grasmick

State Superintendent of Schools
200 West Baltimore St.
Baltimore, MID 21201

May 5, 2010
Dear Dr. Grasmick:

The Maryland Association of Counties (MACo) supports the application of the Maryland State
Department of Education (MSDE) for available Race to the Top funds. Obtaining such funding will
assist in the implementation of ongoing reform efforts to the State Curriculum, school technology
infrastructure, teacher evaluation and support, and low-achieving schools and districts.

As you are aware, Maryland has a long and successful history of school reform. The Bridge to
Excellence in Public Schools Act of 2002 (Thornton Act) signaled a commitment of the State to
match county funding efforts and the additional funding for teachers and programs has resulted in
student assessment gains in all categories. State and county capital budget commitments to school
construction, based on the 2004 recommendations of the Task Force to Study Public School
Facilities, has resulted in newer and refurbished school facilities. Cumulatively, these factors have
made Maryland’s schools ranked #1 for two years in a row.

County commitment has been critical to that success. Unlike many other states, education support is
a significant component of each county’s budget in Maryland, sometimes comprising as much as 60
percent of a county’s budget. From FY 1995 to 2009, counties have spent nearly $55 billion on K-12
education under the State’s maintenance of effort (MOE) requirement, usually in excess of the
annually required amount. Additionally, counties spend money on public schools that is not counted
under MOE. According to the Department of Legislative Services, in FY 2010 counties spent an
additional $81 million outside of MOE.

Reform efforts could be accelerated if MSDE were able to tap into Race to the Top monies. MACo
has and will continue to support those efforts. Having a high performing but cost effective
education system is a benefit to Maryland’s local governments, citizens, and children. MACo
believes Race to the Top funding will help achieve that goal and therefore supports MSDE’s
application and its reform efforts.

Sincerely,

Michael Sandersan
Executive Director

Maryland Association of Counties

169 CONDUIT STREET, ANNAPOLIS, MD 21401
(410) 269-0043 BALTIMORE
(301) 261-1140 DC Mrrro
(410) 268-1775 Fax
WWW. MDCOUNTIES. ORG



Caroline County Pﬁié)élie Schoeﬁ§

204 Franklin Street
Denton, Maryland 21629

TELEPHONE: 410-479-1480
EDWARD W. SHIRLEY, Ed.D. FAX: 410-479-0108
SUPERINTENDENT OF SCHOOLS HOME PAGE: clk12.md.us

April 16, 2010

Dr. Nancy S. Grasmick

State Superintendent of Schools
Maryland State Department of Education
200 West Baltimore Street

Baltimore, MD 21201

Dear Dr. Grasmick:

The purpose of this letter is to advise you that at its regular meeting on April 16, 2010,
the Public School Superintendents Association of Maryland (PSSAM) voted
unanimously to support Maryland’s Race to the Top Application.

Maryland has a long history of school reform and the superintendents in our state are
proud to have played a major role in these efforts. We are especially proud of the student
achievement that is a direct result of many of these reforms. In spite of our successes,
administrators and teachers have never been satisfied or content. Indeed, it has been our
historic ability to continue to expand our successes that has contributed so much to our
comparative rankings.

As we look to the future, PSSAM supports Maryland’s efforts to:

°  Revise the State Curriculum, assessments, and accountability system based on the
Common Core Standards.

° Build a statewide technology infrastructure to help inform instruction.

° Redesign how Maryland prepares, supports and evaluates teachers and principals.

° Engage in innovative ways to transform low-achieving schools and districts.

Overall, we believe that these reforms are the right things to do for Maryland’s children
and we look forward to working with our colleagues throughout the state as we
implement this reform plan.

Smcerely, N

QK, “‘g‘vk .
Edward Shlrley, Ed.D.
Superintendent of Schools
President, Public School Superintendents’ Association of Maryland

- PARTNERSHIPS FOR EXCELLENCE -
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May 10, 2010

Dr. Nancy S. Grasmick

State Superintendent of Schools
Marylarnd State Department of Education
200 West Baltimore Street

Baltimore, MD 21281

Dear Dr. Grasmick:

The Maryland Association of Secondary Scheol Principals supports your efforts and those of MSDE in the
pursuit of federal funds through the Race Te The Top application. We strongly believe that where there is an
outstanding secondary school, there is an outstanding principal. The parts of the application that we have examined most
closely are based upon the MSDE Maryland Instructiona! Leadership Framework which we have supported since its
inception. As secondary administrators, we want to be accountable for student achievement and we realize that we must
look more closely at the manner in which we observe and evaluate teachers, examine the results of teaching rather than
the process and value the potential for receiving more constructive feedback as instructional leaders. We feel that the
ideas expressed in the application are leading us in that direction.

Maryland has had marvelous success with the implementation of the Marylaad State curriculum and the
accompanying High School Assessments. The next logical siep for us is to embrace the Common Core Standards and
meodify our curriculum to match the national standards. This will be another measure which will demonstrate that we are
indeed, the Education State. With this, comes the development of a state-wide technology infrastructure which will allow
us to comstantly examine the multitudes of data which we will use to enhance instructional and assessment practices on a
more frequent basis and thus continvally improve the guality of what we and our respective staffs do each day.

Finally, we believe there are schools that are low-achieving and do need intensive assistance. We are confident
that the MSDE Breakthreugh Center will play a vital role in assisting these schoels as they implement practices and
procedures that will result in dramatically increased student achievement.

As has been the case in the past, MASSP looks forward te working with you and the staff of MSDE to continue
to provide an excellent education for all of the Maryland studeats we serve.

Sincegély,

¢ Gene Streagle

Executive Director, MASSP

W Wb massnore
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Maryland Association of Elementary School Principals
Service, Support and Advocacy for Maryland Principals
Judith Walker, President
505 North Center Street
Westminster, Maryland 21157
410-386-4440 FAX 410-386-4444

Dr. Nancy Grasmick

State Superintendent of Schools
Maryland State Department of Education
200 West Baltimore Street

Baltimore, Maryland 21201

Dear Dr. Grasmick,

As a member of the Executive Steering Committee for Race to the Top and as the
current president of the Maryland Association of Elementary School Principals, I would
like to inform you of my support for Maryland’s newest reform effort. This is an
impressive and bold undertaking and I am proud to be a part of this process. 1 will
continue to share our committee updates with our members as well as communicate their
suggestions and questions to the committee. Our organization appreciates being included
in this important process.

Sincerely,

. Y
L — 7

T TR e NN A SN ST 0

o
[
3

Ms. Judith%. Walker
MAESP President
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April 23, 2010

Dear Race to the Top Review Committee:

As Teachers of the Year, we know that Maryland education, applauded as innovative and
trendsetting, consistently strives for improvement and excellence. We are proud of the great
strides made in student achievement, and we also recognize that we have a distance to go to
reach our goal of closing all achievement gaps. For two decades, Maryland education has
been on the forefront of reform in setting standards and requiring accountability and the
State’s rationale has been the same one that underlies “Race to the Top.” We support
Maryland’s efforts to improve educational achievement and student success and believe that
continued high expectations and rigor in evaluating teachers will ultimately elevate the
teaching profession as a whole.

We pledge our support to advising the Maryland State Department of Education on its
reform efforts and, as Teacher of the Year leaders and education ambassadors, we will
participate in these efforts through formal channels of communication and input. We promise
to bring our expertise to advising and assisting in:

s Revising the State Curriculum, assessments, and accountability system based on
the Common Core Standards

» Building a statewide technology infrastructure to help inform instruction

s Redesigning how Maryland prepares, supports, and evaluates teachers and
principals

s Engaging in innovative ways to transform low-achieving schools and districts

We look forward to working with the Maryland State Department of Education in
implementing its plans for a future in which all students have the greatest opportunities to
achieve personally and academically.

Sincerely,
Maryland’s 2010 District Teachers of the Year Representing all 24 School Systems and
Teacher of the Year & Milken Representatives 2005-2009
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Centreville Elementary School
Centreville, Maryland 21617

May 5, 2010
Dear Dr. Grasmick,

It would be an exciting opportunity to be a part of the reform initiative “Race To
The Top”. In order for Queen Anne County to continue to be a leading force in
education in Maryland and the nation, we need to be an integral part of the
upcoming reform.” This would enable us the opportunity to help shape the many
aspects of the initiative. As always, we wish to continue being leaders and
decision makers in creating the best education for our students to be successful in
the 21° century. We look forward to being part of the “Race ToThe Top”!

Sincerely,

Christina Heckard, Teacher Specialist
Linda Gent, Reading Specialist

Lynn Beauchamp, Math Specialist

bWE)
i
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Carol Williamson - support for reform initiatives

From: Jennifer Holden

To: Carol Williamson

Date: 5/6/2010 7:55 PM

Subject: support for reform initiatives

Dr. Williamson,

Thank you so much for your thorough and insightful presentation about "Race to the Top® at our faculty meating. I
want you to know that I support your efforts to involve our county in Maryland's Initial process of educational
reform. After speaking with other intrigued colleagues I am sure that your initlatives will prove benefical for Queen
Anne's County Public Schools. Thank you for allowing this opportunity to volce my agreement.

file://C:\Documents and Settings\User\Local Settings\Temp\XPgrpwise\dBE31EA4QACPS...  5/7/2010
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3 Race to the Top
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Fromy:——Ertc Christopher

To: Carol Williarmson
Date: 5/7/2010 2:33 PM
Subject: Race to the Top
cC: Lioyd Taylor

- e
e . B e e ——

Sudlersville Elementary School
300 South Church Street
Sudlersville, Maryland 21668
May 7, 2010

Dr. Nancy Grasmick, Superintendent
Maryland State Department of Educaton
200 West Baltimore Street

Baltimore, Maryland 21201

Dr. Cargl A Williamson, Superintendent
Queen Anne’s County Public Schools
202 Chesterfield Avenue

Centreville, Maryland 21617

Dear Dr. Grasmick and Dr. Williamson,

I am a proud member of the Queen Amnne's County public school system and wish to support the Race
to the Top initiative. Student achievement is what drives my inswuction on a daily basis and [ work
herd to ensure that my students are receiving the best educational opportunities available. Keeping
student achievement in mind, 1 encourage any and all opportunities that allow for such a change
hecause 1 want al) children to be successful, Thank you for allowing me to express my esteem for this
initiative, T will continue to put forth every effort possible to ensure thal my students thrive as leamers.

(Radif=]

“Fifh-GradeFercher
Sudlersville Elementary School
Queeon Aone's County Public Schools

file://C-\Documents¥20and%20Settings\User\Local %20Settings\Temp\XPGrpWise\4BE42,,. 5/7/2010
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Sudlersville Elementary School
300 South Church Street
Sudlersville, Maryland 21668
May 7.2010

Dr. Nancy Gﬁﬂ'ﬁ’ﬁkn Supcﬂﬂtml:lm‘t )
Maryland State Depertment of Education
200 West Baltimore Street

Raltimore, Maryland 21201

Pr. Carol A. Williamson, Superintendent
Queen Anne's County public Schools
202 Chesterfield Avenue

Centreville. Maryland 21617

Dear Dr Williamson,

Please accept my personal thank you for taking the time out of your very busy schedule
to provide the Sudlersville Elementary School staff with valuable information pertaining
to “Race to the Top”. 1 want 1o express my support for this initiative and to echo many of
my co-wortkers thoughts on how this initiative will serve to continue providing our
ctudents with needed resources and allow them continued academic success.

Once again thank you for allowing me to voice my agresment for the “Race to the Top".

t}iiﬁ;.iincm’% .
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5 /,-- ) Kennard Elementary SchTD
~ 420 Little Kidwell Avenue

Centreville, MD-21617
410-758-1166

Michele Hampton
Principal

April 29, 2010

Dr. Nancy 5. Grasmick

Maryland State Department of Education
200 West Baltimore Street

Baltimore, Maryland 21201-2595

Dear Dr. Grasmick:

I am writing to express my interest in learning more about the priorities for the "Race to the Top" Fund.
After viewing presentations and reading several press releases, I am supportive of these efforts and feel
our county education leaders need to continue to encourage this movement. Secretary Duncan recently
announcad that the U.S. Department of Education will conduct a national competition for $4 billion of the
"Race to the Top" Fund to be earmarked toward improving the quality of education at the state level,
This monetary support would be helpful in ensuring successful academic achievement. Queen Anne's
County has always used data to track the needs of students. Our county should be encouraged to
participate In shaping these benchmarks. Improving teacher and principal quality concurrently raises
county-wide standards and expectations. I whole-heartedly support the "Race to the Top” Fund, and will
encourage other educators to do 50 as well.

Sincerely,

Michele Hampton
Principal

Michele Hampton

Kennard Elementary School-QACPS
420 Litte Kidwell Ave.

Centreville, MD 21617
410-758-1166
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AU 51%:4&% Elementary S é
: 200 5. Chunck
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Faz §10-455-5557

May 7, 2010

Dr. Nancy Grasmick, Maryland State Superintendent of Schools
Maryland Siate Department of Education

200 West Baltimore Street

Baltimore. Maryhland 21201

Dr. Caral Williamson, Queen Anne’s County Superintendent of Schools
202 Chesterfield Avonue
Centreville Maryland 21617

Dear Dr. Grasmick and Dr. Williamson:

Please add my name to those who would encourage both the Queen Anne's County Public
School System and the Maryland Public Schools to apply for and support inclusion in the federal
Race to the Top initiative, This program would certainly be beneficial to students in our system
and throughoul the state. In addition, educational representatives from Queen Anne's County
could, no doubt, provide valuable insights and contributions in the development of Race to the
Top 8s it relates to students in our state. If I can be of any assistance in this effort. please feel

free to include me in your plans.

Sincerely,

.Ly! ! |||a}rLr, !!

Principal
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May 4, 2010 \

N

Dear Dr. Williamson and Dr. Grasmick,

Recently I participated in two focus groups related to "race to the
top”. One was held at The Queen Anne’s Board Of Education and
consisted of teachers from all levels in our county. The other was held
at the Teachers of Promise Institute and consisted of past and present
teachers of the year from around Maryland. Both were very
informative and I cannot wait to hear more about it! I am very excited
and interested in our 3™ level reform and I look forward to being able
to contribute to shaping this initiative. Please contact me if you have
any questions,

_ Qinserelv ~
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May 13, 2010

Dr. Nancy Grasmick

Maryland Department of Education
200 West Baltimore Street
Baltimore, Maryland 21201

Dear Dr. Grasmick:

After reading extensive articles regarding Race to the Top Educational Reform, | am in
favor of the reform. | support the comprehensive standards, along with rewarding and
retaining effective teachers and administrators.

| feel our support of the reform will help strengthen our overall goal to increase student
achievement in the state of Maryland and keep Maryland #1 in the Nation!

Sincerel

( danet E. Pauls
Principal
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420 Little Kidwell Ave
Centreville MD 21617
May 3, 2010

Queen Anne’s County Board of Education
202 Chesterfield Ave
Centreville MD 21617

Dear Dr. Williamson,

~ As an educator in Queen Anne’s County Public Schools, | would like to let you know that | do support
your efforts to make our schools part of the new Race to the Top initiative. Am:;rding to the Race to The
Top website, the four major points of reform are already goals that Queen Anne's County Schools are
working towards through our own mission statement. For éxample, we already use standards and
many various assessments to drive instruction and check student understanding. We also currently use
data systems to measure academic growth in our students. By working with our state and national
education leaders, we will be able to better reach these goals and be a part of how these goals are met
and measured.

| am particularly interested in rewarding and maintaining effective teachers in our county. After working
in our county for 7 years, | have experienced the effects of ineffective teachers on students, and | feel
that we need to find better ways of holding cur teachers responsible for instruction.

| feel that we should become involved with Race to the Top from its infancy so that we can share our
concerns and hopes with our educational leaders, and help establish procedures and guidelines for the
future of education,

e mm mm

i - R

n zacher

Kennard Elementary S5chool
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CC: Dr. Nancy Grasmick g}
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May 3, 2010

Dr. Nancy Grasmick, State Superintendent of Schools
Marvland State Department of Education

200 West Baltimore Street

Baltimore, Matyland 21201-2595

Dear Dr. Grasmick:

Dr. Carol Willlamson recently spoke to our staff at Centreville Elementary School, sharing an
informative presentation about the Race to the Top initiative. | whole-heartedly support Dr.
Willismson's interest in QACPS working with MSDE as they plan and begin to implement Maryland’s plan
for meeting the RTTT guidelines.

| have worked in QACPS, in various roles and several different schools, since 1976. | was a 1994
finalist for Maryland State Teacher of the Year. As a result of our school system's foresight and
willingness to step out at the onset of state/federal initiatives, QACPS has been on the cutling-edge
which continues to benefit our students. As a result, our students continue to excel in spite of
decreased state and local funding.

As our school system supported previous state initiatives, | was provided many opportunities to
collaborate with others throughout the state. This input was used to shape the state curriculum and
online resources that teachers use to drive instruction. As a classroom teacher, | served on the
English/Language Ars Goals 2000 Committee, as a MSPAP scorer, and as a writer for the MD
Assessment Consortium. As supervisor of elementary reading/language arts, | had the privilege of
serving on MSDE's Elementary Reading/Writing Content Team for MSPAP Elementary instructional
Resource Manuals, participating in training for school teams on "Data-Based Instructional Decision-
Making”, presented by Ron Thomas & Laney Sikley, and providing input on the Maryland Content
standards. | also had the pleasure of attending Maryland’s Principal’'s Academy, “Building Leadership
Capacity for Student Achievement” and various math and reading trainings provided by MSDE to school
teams. By having these first-hand opportunities, | was better equipped to share new skills and
knowledge with colleagues and implement the curriculum or initiatives in a manner that benefitted our
students’ learning.

I feel that we now have a similar opportunity to help shape the state’s interpretation and
implementation of the Common Core Standards and other RTTT components, such as Pay for
performance. | recently attended MSDE’s regional focus group for principals an Pay for Performance,
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providing suggestions and asking pertinent questions that will be considered during the planning stages.
If QACPS is selected as a partnering school systern, we will have numerous opportunities to share our
school =based expertise and to help shape and revise Maryland’s curriculum, assessments, procedures
and resources. In turn, our staff will have first-hand knowledge of the new curriculum and new
expectations. We'll be afforded with professional development opportunities, provided by the
collaborative relationship with MSDE (as we have through previously partnering at the onset of state
initiatives), at little or no cost to our school system. During these economic times, this is reciprocally
advantageous for us and for MSDE.

Having first-hand knowledge of the new curriculum will keep our staff on the cutting-edge. By
being on the cutting edge, our instruction will continue to be aligned with the new standards and
assessments, enabling our students to continue Improvements we've seen in the past several years and
move forward with success. As a principal of a primary schoal (PK-2™ grade), | feel passionately about
this. In order to assess student progress, assassments will need to be established for PrekK, kindergarten,
1%, and 2™ grades—assessments that align with the instructional and developmental needs of early
childhood learners. I'd like to see QACPS with opportunities for input into the development of this
assessment system. Student social/emotional/behavioral growth, parental satisfaction, and school
culture are also indicators of student progress that should be considered when looking at
teacher/administrators’ effectiveness.

As | recently read an article in ASCD’s Educational Leadership (May 2010), | could relate to the
many new teachers surveyed for Harvard University’s Project on the Next Generation of Teachers. The
surveyed teachers were concerned about the lockstep pay system in US schools. They were concerned
that there is very little they can do to improve their earnings, to change their role over time {other than
enter administration), or to combine classroom teaching with other roles such as instructional coaching
or data analysis. According to this research, early-career teachers are more interested in pay for
performance than their more experienced colleagues are. Although | am one of those more
experienced colleagues, | could relate to the concerns expressed by these newcomers. | think the
reluctance that many teachers’ unions have concerning this issue stems from our current inability to
provide them with a model that encompasses more than student achievement test scores. Teachers are
devoted to providing meaningful, motivating, learning experiences that will prepare our students for the
21" Century. If performance pay focuses mainly on student test scores, there is a fear that the
instructional focus will become so narrow, fotusing on tested objectives/skills, that the non tested skills
and strategies (critical and creative thinking, verbal / social communication, etc) needed for students to
be successful in the real world will be neglected. It is exactly for this reason that | support QACPS in its
effort to partner with MSDE in the RTTT Initiative at its inception. Qur staff would have opportunities to
review a variety of possibilities for evaluation criteria and would have input on additional data points for
student growth during the drafting, piloting, and revision phases of the evaluation documents.

Please feel free to share this letter of support as needed.
Sincerely,

Jean Cupani
Principal
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Carol Willlamson - Support for Reform

(CAaro T2
Date: 5/10/2010 7:34 AM
Subject: Support for Reform

- = LR - e

Sudlersville Elementary School
300 South Church Street
Sudlersville, Maryland 21668
May 7, 2010

Dr. Nancy Grasmick, Superintendent
Maryland State Department of Education
200 West Baltimore Street

Baltimore, Maryland 21201

Dr. Carol A. Williamson, Superintendent
Queen Anne’s County Public Schools
202 Chesterfield Avenue

Centreville, Maryland 21617

Dear Dr. Grasmick and Dr. Williamson,

Thank you so much for providing teachers the valuable information about "Race to the Top.” I want
you to know that I support your efforts to invelve our county in Maryland's initial process of
educational reform. Afiter hearing your presentation, and speaking to other interested colleagues, I am
sure that your initiatives will prove beneficial for Queen Anne's County Public Schools. Thank you fot
allowing this opportunity to voice my agreement.

Sincerely,

file://C:\Documents and Settings\User\Local Settings\Temp\XPgrpwise\4BE7B71BQACP... 5/10/2010
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MARYLAND BUSINESS
ROUNDTABLE FOR EDUCATION

May 13, 2010

Dr. Nancy Grasmick

State Superintendent of Schools
Maryland State Department of Education
200 W. Baltimore Street

Baltimore, MD 21201

Dear Dr. Grasmick:

The Maryland Business Roundtable for Education (MBRT) strongly supports
Maryland’s Race To The Top application to the U. S. Department of
Education.

Since 1992, MBRT has vigorously supported and participated in the state’s
efforts to improve student achievement by raising academic standards,
developing rigorous assessments, and establishing strong accountability
measures.

Building on the success of the past 18 years and our long history of
collaboration with the Maryland State Department of Education, we believe
that Maryland is ready and well-positioned to implement the next generation of
school innovations and improvements, reflected in its Race To The Top
application, that will significantly strengthen teaching and learning and
establish high expectations for and improved performance by all students.

Among all stakeholders in Maryland, there is strong commitment to and
serious action toward aligning policies, standards, curriculum, programs,
requirements, and expectations — from pre-K through college and the
workplace — to ensure that all students have the knowledge and skills required
to succeed in college, careers, and in life.

Maryland’s Race To The Top proposal is the result of broad collaboration,
data-driven discovery, thoughtful deliberation, and intense strategic planning —
all intended to create a new era of world-class educational excellence in
Maryland.

MBRT is prepared to support this effort through development of the state’s
STEM Innovation Network, communicating with students about the need for
achieving high standards, and significant financial, in-kind, and volunteer
support from the business community.
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May 13, 2010
Page 2

Attached is a position statement signed by MBRT’s Board of Directors
supporting adoption of Common Core Standards and Assessments, and
implementation of an Educational Longitudinal Data System and Maryland’s
Education Reform Act of 2010.

MBRT is proud to partner with the Maryland State Department of Education
and others to implement the state’s ambitious plan, and we urge the U.S.
Department of Education to give Maryland’s Race To The Top application its
most serious consideration.

Sincerely,

E. Streckfus
Ewecutive Director
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Maryland Business Roundtable for Education

Position Statement on
Adoption of Common Core Standards and Assessments,
Implementation of an Education Longitudinal Data System
and Maryland’s Education Reform Act 0of 2010

March 2010

Since 1992, the Maryland Business Roundtable for Education has vigorously supported the state’s
efforts to improve student achievement by raising academic standards, developing rigorous
assessments, and establishing strong accountability measures.

Building on the success of the past 18 years and our long history of collaboration, we believe that
Maryland is ready and well-positioned to put in place the next generation of school innovations and
improvements. This effort must, in our opinion, include review and modification of existing policies
and practices in order to strengthen Maryland’s ability to capitalize on opportunities and funding
available from the federal government.

The Case for Common Core Standards and Assessments

As Maryland moves forward to ensure that all high school graduates are college/career-ready, it is
critical that academic standards are robust, universal, and aligned with the knowledge and skills that
are required for success in postsecondary education and the workplace.

As a result of the leadership of State Superintendent Grasmick and the bold action of the State Board
of Education, Maryland has made significant progress in raising K-12 standards and implementing
more rigorous assessments and graduation requirements, which has subsequently resulted in marked
gains in student achievement.

It is a fact, however, that current high school standards in Maryland are not rigorous enough or
consistent enough to ensure that students who meet them are prepared for college or work.

Common Core College and Career Readiness Standards for Mathematics and Reading have been
developed that are based on evidence about what is most important for students to know in order to be
prepared for college credit-bearing courses and workforce training programs for high skilled careers.
They also compare favorably to standards in other high performing countries and states. So, students
meeting these Common Core Standards would be globally — as well as nationally — competitive.

Adoption of the Common Core Standards and appropriate measures will establish a new set of
expectations and a level playing field for all students, while greatly increasing their chances for success
and opportunity in life.
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The Case for an Educational Longitudinal Data System

“It is a capital mistake to theorize before one has data.” Arthur Conan Doyle

Without a longitudinal data system, students — their achievements and their shortfalls — cannot be
monitored as they proceed through school. A student’s progress as he or she moves from school to
school, from county to county, from state to state, from high school to college cannot be tracked.
Teacher impact on student success or failure cannot be assessed. And students can fall unnoticed
through cracks, particularly as they transition from elementary to middle school, from middle to high
school, and from high school to college. The technology exists to do all these things and more.

We must use the best technology and the most accurate data to help guide students successfully
through the educational process to successful lives.

The Governor has made this a top priority of his administration. The Maryland State Department of
Education and the University System of Maryland are working to develop and launch a comprehensive
longitudinal data system that will not only track student performance from pre-K through college and
into the workforce, but that will also provide Maryland educators and policy makers with meaningful
data with which to continually improve the education of Maryland’s students.

In order for states to qualify for millions of dollars in federal aid for education, the U.S. Department of
Education has set very specific criteria. States must have in place — or be in the process of putting in
place — common core standards and a longitudinal data system.

The Case for Marvland’s Education Reform Act of 2010

In order for Maryland to be in alignment and compliance with national requirements to improve

teacher effectiveness, we support the key elements of the legislation introduced in the Education

Reform Act of 2010 to:

s [engthen teacher tenure

= Provide mentors and professional development for new teachers in danger of not achieving tenure.

= Make data on students growth a “significant component™ of teacher evaluations

= Provide incentive pay for high-performing teachers and administrators who move to the lowest
performing public schools.

The Maryland Business Roundtable for Education Board of Directors urges Maryland educational and
political leaders to move swiftly to adopt Common Core Standards, to implement a comprehensive
Education Longitudinal Data System, and to adopt the Education Reform Act of 2010.

James F. Pitts, Chairman, Board of Directors
Maryland Business Roundtable for Education

Date Approved by MBRT Board of Directors
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Maryland Business Roundtable for Education Board of Directors

We, the undersigned, endorse the MBRT position statement on Common Core Standards and Assessments,
Implementation of an Education Longitudinal Data System and Maryland’s Education Reform Act of 2010

dated March 2010.
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Dr. Barbara Dezmon, Ph.D.
Achievement Initiative for Maryland’s Minority Students Steering Committee
9445 Ashlyn Circle

Owings Mills, Maryland 21117
= —

May 10, 2010

Dr. Nancy S. Grasmick

Superintendent of Schools

Maryland State Department of Education
200 W. Baltimore Street

Baltimore, Maryland 21201

Dear Dr. Grasmick:

This letter is written on behalf of the Achievement Initiative for Maryland's Minority Students
(AIMMS) in support of the Maryland state application for Race to the Top (RTTT) funding.

For over a decade, AIMMS has advised the Maryland State Department of Education (MSDE),
as well as various agencies and organizations, on the status of minority student achievement and
strategies to address that issue. AIMMS has also been responsible for monitoring the
implementation of a state regulation that addresses diversity and achievement. The state of
Maryland, under the leadership provided by MSDE, has been in the vanguard in attending to
matters that directly and indirectly impact the success of all students. The RTTT grant
application will enable the state to continue those efforts and enhance them to better serve sub-
populations of students.

One outstanding component of the state application that particularly reflects the goal of RTTT
involves accountability. This area specifically concerns accounting for student instructional
progress and trends at both the individual and the group levels. Through this approach,
educators will be better able to adjust instruction to meet needs specific to students.

Accordingly, Maryland is a prime candidate regarding this aspect of RTTT since MSDE has
focused on this topic for some time and forwarded proactive and substantive initiatives to
enhance student learning as well as teacher effectiveness.

MSDE being a recipient of RTTT, not only is it deserved, it will help MSDE fortify its efforts on
behalf of all students and particularly minority, poor, ELL, as well as students designated as at
risk.

All of the above considered, the AIMMS Steering Committee enthusiastically endorses the
RTTT application submitted by MSDE and hopes that the funding authorities will support efforts
in the state of Maryland.




1807
University of Maryland,
Baltimore

1856
University of Maryland,
College Park

1865
Bowie State University

1866
Towson University

1886
University of Maryland
Eastemn Shore

1868
Frostburg State University

1900
Coppin State University

1925
Salisbury University

1925
University of Baltimore

1925

University of Maryland
Canter for Environmental
Science

1947
University of Maryland
University College

1966
University of Maryland,
Baltimore County

1985
University of Meryland
Biotechnology institte

Appendix 7 Page 141

OFFICE OF THE CHANCELLOR

May 20, 2010

Dr. Nancy S. Grasmick

Maryland State Superintendent of Schools
Maryland State Department of Education
200 W. Baltimore Street

Baltimore, Maryland 21201

Dear Dr. Grasmick:

I would like to take this opportunity to convey my enthusiastic support for
Maryland’s Race to the Top (RTTT) proposal to the U.S. Department of Education. The
University System of Maryland (USM) is eager to join our state’s other segments of
education in a shared agenda of developing larger numbers of highly qualified teachers,
increasing educational attainment of our students, and enhancing our state’s math and science
pipeline. Working together, we have the opportunity to make Maryland a national model as
the nation’s best educated state with a highly skilled and educated workforce, especially in
high demand areas. As a member of the Steering Committee during the planning phase of
this project, I have observed how a major reform effort really does “take a village.”
Moreover, I am pleased and proud to be part of a team that keeps the focus on the children of
our state, understanding full well that they are, indeed, our future.

The USM support of this proposal is grounded in our basic mission of serving
Marylanders’ educational needs through teaching, research, and public service. USM will be
a strong, willing, and able partner in Maryland’s Race to the Top application. We believe we
have a special role to play in two critically important “absolute” priorities in the Race to the
Top application:

o Attracting and keeping great teachers and leaders in America’s classrooms, and
o Using innovation and effective approaches to turn-around struggling schools.

In addition, we have special capacity to meet the competitive preference priority:
e Emphasis on Science, Technology, Engineering, and Mathematics (STEM).

As you know well, both in Maryland and nationally, there is a crisis in the workforce, as
employers increasingly require workers who hold two-year or four-year college degrees.
This comes at a time of great economic uncertainty, when students, their families, and the
public at large perceive higher education to be increasingly out of reach. Our state’s higher
education community has an economic, professional, and moral imperative to ensure that
college-ready, college-capable students can successfully obtain an education that is relevant
to addressing society’s evolving needs.

3300 Metzerott Road = Adelphi, MD 20783-1690 .+ Phone: 301.445.1901 = Fax: 301.445.1931 » www.usmd.edu
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Dr. Nancy Grasmick
May 20, 2010
Page 2

In closing, let me repeat that USM strongly endorses Maryland’s proposal, and we are
eager to be a partner with the Maryland State Department of Education, as we move forward
together to secure funding from the Race to the Top program. We thank you for your
leadership in developing the state’s RTTT proposal and we welcome the opportunity to work
with you and your colleagues to realize our shared goals and aspirations for Maryland’s

students.
Sincerely Eours, .

William E. Kirwan
Chancellor
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UNIVERSITY OF

Main Administration Building
. 301.405.5803 TEL 301.314.9560 FAX

OFFICE OF THE PRESIDENT

February 9, 2010

Nancy S. Grasmick, Ph.D.

Maryland State Superintendent of Schools
Maryland State Department of Education
200 W. Baltimore Street

Baltimore, MD 21201

Dear Dr. Grasmick:

I am writing to express our University’s enthusiastic support for the University System of
Maryland (USM) Race to the Top proposal submitted to the U.S. Department of Education.
Guided by its vision of national eminence in serving Maryland’s educational needs, the USM is
committed to attaining the goals of the Race to the Top Agenda. USM institutions have a history
of collaboration in developing and implementing innovative teacher preparation initiatives. We
are determined to increase the number of highly qualified teachers in the State and to ensure that
all Maryland students, especially those in low performing schools, achieve the State’s rigorous
academic standards. By working together on the USM Race to the Top initiatives, we will
educate growing numbers of Maryland students to address important workforce and societal
needs.

As president of a University with a highly ranked teacher education program, I have
observed USM’s effectiveness in partnering with the Maryland State Department of Education.
The System is well prepared to advance key priorities of the Race to the Top agenda, including
attracting and retaining great teachers and leaders, and implementing proven, creative
approaches to turn around struggling schools. USM Colleges and Schools of Education meet
quarterly to address statewide educational policies and programs, and have partnered very
effectively on federally funded projects. Most recently, a USM collaboration aimed at
improving the professional development of middle and high school mathematics and science
teachers and recruitment/ preparation of new STEM teachers for hard-to-staff schools was
successful in improving the pipeline of STEM teachers in numerous Maryland counties. Faculty
members from across the USM bring a wide range of expertise to tackle important educational
priorities and will make Maryland a national model for innovative teacher education initiatives.

I am also pleased to endorse the University of Maryland’s individual submission to the
Race to the Top initiative. In addition to supporting the broader USM proposal priorities, our
campus is uniquely positioned to prepare excellent teachers and educational leaders in three
areas of emphasis: STEM teachers, special education, and English language learners. The
University of Maryland is the number one producer of STEM graduates in the State and is a
member of the leadership collaborative of the Association of Public and Land Grant
Universities’ Science and Mathematics Teacher Imperative. We are currently implementing a
carefully crafted plan to graduate more STEM teachers. Our campus is also nationally known for
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Nancy S. Grasmick, Ph.D.
February 9, 2009
Page Two

its preparation of highly qualified teachers for special education and English language learner
programs. The University’s Race to the Top proposal will bring together faculty in our
Colleges/Schools of Education; Computer, Mathematical and Physical Sciences; Chemical and
Life Sciences; and Engineering to support these important initiatives in the Prince George’s
County Public Schools. Special strategies have been identified to increase the capacity of the
County’s lowest performing schools.

As you know, higher education is critical to enhancing the professional development and
self-sufficiency of our citizens, and to advancing the economy of our State and nation. The
University of Maryland wholeheartedly supports the bold educational agenda of the Maryland
State Department of Education and looks forward to implementing the State’s Race to the Top
agenda.

ours sincerely,

. D. Mote, Jr.
President

Cec:  Dr. William E. Kirwan, Chancellor s o



Robert L. Caret
President

Towson University
8000 York Road
Towson, MD 21252-0001

t. 410 704-2356

f. 410 704-3488
rcaret@towson.edu
www.towson.edu
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February 15,2010

Nancy S. Grasmick, Ph.D.

Maryland State Superintendent of Schools
Maryland State Department of Education
200 W. Baltimore Street

Baltimore, Maryland 21201

‘D}/D%%Anﬁw

Allow me to take this opportunity to express my strong endorsement of the University
System of Maryland’s (USM) proposal in support of MSDE’s preparation of what I
expect will be Maryland’s highly competitive Race to the Top (RTTT) submission to the
U.S. Department of Education. In my view, the USM proposal represents a focused
vision of the multiple ways that Maryland’s public school systems will retain their
recognized position of national eminence. As President of the USM institution with the
largest and, in my view, best teacher preparation programs, I fully appreciate the
responsibility of each USM institution to contribute in every way possible to meeting the
state’s RTTT objectives. As you know, each of the USM institutions has a solid history
of working together with MSDE and with their neighboring LEAS to recruit, train and
support the professional development of Maryland’s teachers. The USM institutions
serve Marylanders’ educational needs through teaching, research, and public service.
They are also responsible for producing more than 60% of the teachers prepared in
Maryland and nearly two-thirds of the STEM degrees. Each USM institution also
provides support to its neighboring LEAs through collaborative approaches to
professional development, the assessment of educational interventions, and the systemic
partnering resulting from their joint involvement in Professional Development Schools.

For all of the reasons I've cited, I am convinced that USM will serve as a strong and
capable partner to MSDE. Given the RTTT priorities, it is clear that our USM institutions
can help address both the need to attract and keep great teachers and leaders and
implement proven and effective approaches to turn around struggling schools—two
absolute priorities in the federal Race to the Top.

In addition to the System response to the MSDE RFI, Towson University has submitted
its own responses representing offers of support from colleges across the campus as well
as from the Center for Leadership in Education in the College of Education. Our
responses offer significant additions to those represented in the USM proposal. In
addition to what is presented in Towson’s responses to the RFI, I give you my personal
assurance that Towson is prepared is assist MSDE as its RTTT submission evolves in
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Nancy S. Grasmick, Ph.D.
February 15, 2010
Page Two

whatever additional ways we can. You know that you simply have to identify what we
can do and I will make every effort to have the campus respond in a timely and
constructive manner.

Thus, the USM institutions are fully committed to working with our state’s executive,
legislative, and educational leaders. Higher education plays a central role in creating
opportunities for professional and social mobility among our citizens, and in developing a
high-skill, high-wage workforce for our economy.

We applaud the Maryland State Department of Education’s bold educational agenda and
look forward to participating in Maryland’s Race to the Top.

Sincerely,

Robert Caret
President

¢: William Kirwan, Chancellor
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May 12, 2010

Dr. Nancy S. Grasmick, Superintendent
Maryland State Department of Education
200 W. Baltimore Street

Baltimore, MD 21201-2595

Dear Dr. Grasmick:

As a former long-time superintendent here in Maryland and in my current role as Director
of the Center for Leadership in Education at Towson University, | have read Maryland’s
Race to the Top (RTTT) draft proposal with great interest. Additionally, | recently
participated in a focus group of representatives from the 14 campuses of the University
System of Maryland, during which we engaged in an extensive discussion of the criteria
for evaluating the performance of teachers and principals, authorized by the recent
session of the state legislature, and outlined in more detail in the draft proposal.

I want you to know that | am strongly in favor of the proposed evaluation criteria as
stated in the draft proposal and feel that they are fair, appropriate, and desperately
needed if the school systems of this state are to continue to move in the direction of
becoming true learning organizations. Over the past ten years, the term Professional
Learning Community has become so ubiquitous that | worry it has lost its meaning.
However, unfortunately, the use of the term has not resulted in a plethora of true learning
communities, but rather a rhetorical proliferation of what Richard DuFour refers to as
“sorta PLCs.”

The research data, both quantitative and qualitative, clearly underscore the impact of
true PLCs in improving the performance of both students and teachers, while at the
same time acknowledging the difficulty of bringing about the cultural change that PLCs
require, as teachers move from the isolation of the self-contained classroom to
engagement in true collaborative teams. Central to this change process is the creation
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of teams which share common goals and whose members function interdependently to
achieve those goals. The teacher evaluation criteria in their current draft form will
strongly assist those of us who are working with schools to make this culture shift
because they not only focus on the performance of the individual teacher with his/her
own class, but they also acknowledge the importance of interdependent goals by
evaluating the teacher’s performance as part of the grade/department-level team and
his/her responsibility for the performance of all the students in the school. In other
words, the mentality that, “these are my kids, those are yours,” is no longer viable. They
are all our kids.

| realize there are those who have concerns about the fact that student performance
comprises 50% of the evaluation criteria, rather than the maximum of 35% for any single
component stipulated in the enacted legislation, but the three components that make up
the 50% in the draft proposal measure different things, only one being direct student
performance. The others measure the effectiveness of the teacher as part of a team—
clearly a different set of skills—and as part of the total school faculty—again, measures
of collaboration, commitment to a shared vision, and interdependency.

| applaud the work of you and your staff in developing these criteria and | strongly urge
the State Board of Education to enact them in their current form.

Sincerely,

M. E. Hickey, PhD

Naomi Price Hentz Distinguished Professor and Director
Center for Leadership in Education :
College of Education

Towson University
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University of Maryland University College
Office of the President

February 12, 2010

Nancy S. Grasmick, Ph.D.

State Superintendent of Schools
Maryland State Department of Education
200 W. Baltimore Street

Baltimore, Maryland 21201

Dear Dr. Grasmick,

I am writing to you in strong support of the University System of Maryland's (USM)
role in Maryland’s Race to the Top proposal to the U. S. Department of Education.
With the other presidents of USM institutions, I share enthusiastic commitment to the
USM proposal submitted in response to your Request for Information.

As the presidents with teacher preparation programs, we share a responsibility to help
meet the state’s Race to the Top education reform objectives. Consistent with USM'’s
national eminence, the USM proposal demonstrates that the nine universities with
teacher education programs have a strong record of working together to prepare and
retain teachers in Maryland and that they share a vision for partnering with the
Maryland State Department of Education to meet two absolute priorities in the Race to
the Top agenda - attracting and keeping great teachers and leaders and implementing
proven and effective approaches to tum around struggling schools. Our established
capacity for helping to meet Maryland’s needs for teachers is demonstrated by our
record of producing approximately 60% of the Maryland-prepared teachers and nearly
two-thirds of the teachers in science, technology, engineering, and mathematics
{STEM]) areas.

As further demonstration of USM institutions’ commitment to the Race to the Top
initiative, you are receiving separate proposals from my university as well as others.
Our responses describe the resources—and the creativity——that we offer to help you
continue to lead the improvement of public education in Maryland.

UMUC is uniquely suited for partnership in Maryland’s Race to the Top proposal. Qur
online delivery of degree programs is extremely important at a time when the
workforce seeks accessibility, flexibility and quality from higher education to meet
professional and personal needs. Moreover, through the innovativeness of new
technologies, online education is rapidly exceeding traditional approaches in new,
exciting and sophisticated ways, and UMUC is a worldwide leader in these
advancements.

The UMUC proposal sent to you by my Department of Education responds to each of
the Race to the Top reform areas, with a high priority given to preparing teachers and
providing high quality professional development both to teachers and principals in the
persistently lowest-achieving schools. Attention to STEM areas is included throughout
the proposal, specifically in preparing new teachers, providing teachers with advanced

3501 University Boulevard Fast, Adelphi, MD 20783-8000 USA
301-985-7077 = Fax 301-985-7678 = www.umuc.edu
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Nancy S. Grasmick, Ph.D.
February 12, 2010
Page 2 of 2

professional development, and promoting STEM-related colleagueship through online
learning communities.

The UMUC proposal offers the opportunity to provide Maryland local school systems a
coherent plan for online graduate level options to help address a number of their
needs; these include preparing teachers through an alternative program, preparing
teachers through a Master of Arts in Teaching program (which will be adapted for
conditionally certified teachers) and providing advanced professional development in
certificate programs and degree programs for teachers and principals.

My colleagues in USM institutions and I are fully committed to working with
Maryland’s executive, legislative and educational leaders. The USM proposal, together
with proposals from UMUC and other USM universities are complementary and
comprehensive and will help you achieve your bold educational agenda for the State. I
very much look forward to joining you in Maryland’s Race to the Top.

Sincerely,

Dhosall Jibicde

Susan Aldridge, Ph.D.
President
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UNIVERSITY OF MARYLAND EASTERN SHORE

OFFICE OF THE PRESIDENT

JOHN T. WILLIAMS ADMINISTRATION BUILDING OFFICE:  (410) 651-6101
ROOM 2107 CAMPUS: (410) 651-2200
PRINCESS ANNE, MARYLAND 21853-1299 February 12, 2010 FAX: (410) 651-6300

Nancy S. Grasmick, Ph.D.

Maryland State Superintendent of Schools
Maryland State Department of Education
200 W. Baltimore Street

Baltimore, Maryland 21201

Dear Dr. Grasmick:

We would like to take this opportunity to express our strong support for the University System of
Maryland’s (USM) role in Maryland’s Race to the Top proposal to the U.S. Department of Education.
USM has a focused vision of national eminence. As the presidents of the USM institutions with teacher
preparation programs, we share a responsibility to meet the state’s objectives with respect to the Race to
the Top agenda. We have a strong record of working together to recruit and train the best teachers in
Maryland. Not only do our USM institutions serve Marylanders’ educational needs through teaching,
research, and public service, but together we produce approximately 60% of the teachers prepared in
Maryland and nearly two-thirds of the STEM degrees.

We believe that USM can serve as a strong and capable partner to the Maryland State Department
of Education. Given the Race to the Top priorities, it is clear that together, our USM institutions can help
address both the need to attract and keep great teachers and leaders and implement proven and effective
approaches to turn around struggling schools—two absolute priorities in the federal Race to the Top.

In addition to the System response to the MSDE RFI, you will be receiving some responses from
our individual institutions- these responses will give you a clearer understanding of the creativity and
resources we are prepared to devote to this important challenge.

USM institutions are fully committed to working with our state’s executive, legislative, and
educational leaders. Higher education plays a central role in creating opportunities for professional and
social mobility among our citizens, and in developing a high-skill, high-wage workforce for our economy.
We applaud the Maryland State Department of Education’s bold educational agenda and look forward to
participating in Maryland’s Race to the Top.

Sincerely,

Thelma B. Thompson, Ph.D.
President

185 William E. Kirwan, USM Chancellor

WWW.UMES.EDU
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February 12, 2010

Nancy S. Grasmick, Ph.D.

Maryland State Superintendent of Schools
Maryland State Department of Education
200 W. Baltimore Street

Baltimore, Maryland 21201

Dear Dr. Grasmick:

I would like to take this opportunity to express my strong support for the
University System of Maryland’s (USM) role in Maryland’s Race to the Top
proposal to the U.S. Department of Education. The USM has a focused vision
of national eminence. As home to one of the strongest teacher education
programs in the state, Salisbury University shares the responsibility of meeting
the state’s objectives with respect to the Race to the Top agenda. USM
institutions have a strong record of working together to recruit and train the best
teachers in Maryland. We serve Marylanders’ educational needs through
teaching, research, and public service, and together produce approximately 60%
of the teachers prepared in Maryland and nearly two-thirds of the STEM
degrees.

The USM can serve as a strong and capable partner to the Maryland
State Department of Education. Given the Race to the Top priorities, it is clear
that together, our USM institutions can help address both the need to attract and
keep great teachers and leaders and implement proven and effective approaches
fo turn around struggling schools—two absolute priorities in the federal Race to
the Top.

In addition to the System response to the MSDE RFI, I want to offer my
full support for Salisbury University’s proposal to prepare 40 additional STEM
teachers. Educators would be prepared at both the middle and high school levels
through a cohort program that emphasizes scholarships, mentoring, additional
clinical experiences and close contact with Salisbury University's Professional
Development School partners. Secondary science and mathematics teacher
candidates and elementary education candidates who minor in science, science
education or mathematics would be eligible. Salisbury University has a strong
history of helping Maryland to address its education workforce needs and will
be an energetic and productive partner in Maryland’s Race to the Top.
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‘Dr. Nancy S. Grasmick
February 12, 2010
Page 2

USM institutions are fully committed to continuing our strong
partnership with Maryland’s executive, legislative, and educational leaders.
Higher education plays a key role in creating opportunities for professional and
social mobility among our citizens, and in developing a high-skill, high-wage
workforce for our economy.

We applaud the Maryland State Department of Education’s bold
educational agenda and look forward to participating in Maryland’s Race to the
Top.

Sincerely,
) W[«ZL(){/)

Dudley<Eshbach
President

cc:  Dr. William E. Kirwan, Chancellor, University System of Maryland
Dr. Diane Allen, Provost and Senior Vice President of Academic Affairs
Dr. Dennis Pataniczek, Dean, Seidel School of Education & Professional
Studies
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Nancy S. Grasmick, Ph.D.
Maryland State Superintendent of Schools
Maryland State Department of Education
200 W. Baltimore Street

Baltimore, Maryland 21201

Dear Dr. Grasmick:

We would like to take this opportunity to express our strong support for the University System o

Maryland’s (USM) role in Maryland’s Race to the Top proposal to the U.S. Department of Education.

USM has a focused vision of national eminence. As the presidents of the USM institutions with teacher
preparation programs, we share a responsibility to meet the state’s objectives with respect to the Race to

the Top agenda. We have a strong record of working together to recruit and train the best teachers in
Maryland. Not only do our USM institutions serve Marylanders’ educational needs through teaching

research, and public service, but together we produce approximately 60% of the teachers prepared in
Maryland and nearly two-thirds of the STEM degrees.

We believe that USM can serve as a strong and capable partner to the Maryland State Department of

Education. Given the Race to the Top priorities, it is clear that together, our USM institutions can help

address both the need to attract and keep great teachers and leaders and implement proven and effective

approaches to turn around struggling schools—two absolute priorities in the federal Race to the Top.

In addition to the System response to the MSDE RFI, you will be receiving some responses from our
individual institutions—these responses will give you a clearer understanding of the creativity and

resources we are prepared to devote to this important challenge.

USM institutions are fully committed to working with our state’s executive, legislative, and

educational leaders. Higher education plays a central role in creating opportunities for professional and
social mobility among our citizens, and in developing a high-skill, high-wage workforce for our economy.
We applaud the Maryland State Department of Education’s bold educational agenda and look forward to
participating in Maryland’s Race to the Top.

Sincerely,

Stk

Jonathan Gibralter

President
Frostburg State University

FROSTBURG STATE UNIVERSITY 15 A LONS NHEANSTITUTION OF THE UNIVERSITY SYSTEM OF MARYLAND.
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February 10, 2010

Nancy S. Grasmick, Ph.D.

Maryland State Superintendent of Schools
Maryland State Department of Education
200 W. Baltimore Street

Baltimore, Maryland 21201

Dear Dr. Grasmick:

I appreciate this opportunity to express my strong support of the University System of Maryland’s (USM)
role in Maryland’s Race to the Top proposal to the U.S. Department of Education. USM has a focused
vision of national eminence. Coppin State University and the other USM institutions share a
responsibility to meet the state’s objectives with respect to the Race to the Top agenda. Collectively, we
have a strong record of working together to recruit and train the best teachers in Maryland. Not only do
our USM institutions serve Marylanders’ educational needs through teaching, research, and public
service, but together we produce approximately 60% of the teachers prepared in Maryland and nearly
two-thirds of the STEM degrees.

We believe that USM can serve as a strong and capable partner to the Maryland State Department of
Education. Given the Race to the Top priorities, it is clear that together, our USM institutions can help
address both the need to attract and keep great teachers and leaders and implement proven and effective
approaches to turn around struggling schools—two absolute priorities in the federal Race to the Top.

Coppin State University certainly shares these priorities, as we continue to manage two high-performing
charter schools in West Baltimore and lead the effort in the City’s Urban Education Corridor. One of our
charter schools, Rosemont Elementary/Middle School, is referenced in the Race to the Top proposal. The
incredible success of Rosemont, and the model that Coppin Statc University and Rosemont have
developed, is something that we hope will be replicated in other locations.

In addition to the System response to the MSDE RFI, you will be receiving some responses from other
USM institutions. These responses will give you a clearer understanding of the creativity and resources
we are prepared to devote to this important challenge.

Coppin State University and other USM institutions are fully committed to working with our state’s
executive, legislative, and educational leaders. Higher education plays a central role in creating
opportunities for professional and social mobility among our citizens, and in developing a high-skill,
high-wage workforce for our economy. We applaud the Maryland State Department of Education’s bold
educational agenda and look forward to participating in Maryland’s Race to the Top.

Office of the President
2500 West North Avenue e Baltimore, Marvland 21216-3698 ¢ Tel. (410} 951-3838 = Fax (410) 333-5369
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Dr. Nancy Grasmick
February 10, 2010
Page 2

Sincerely,

Reginald S. Avery
President

cc: Dr. William E. Kirwan, Chancellor, University System of Maryland
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Mickey L. Burnim, Ph.D.
President

February 12, 2010

Nancy S. Grasmick, Ph.D.

Maryland State Superintendent of Schools
Maryland State Department of Education
200 W. Baltimore Street

Baltimore, Maryland 21201

Dear Dr. Grasmick:

We at Bowie State University (BSU) would like to take this opportunity to express our strong
support for the University System of Maryland’s (USM) role in Maryland’s Race to the Top proposal to
the U.S. Department of Education. USM has a focused vision of national eminence. As president of
BSU, one of the USM institutions with teacher preparation programs, I share in the responsibility to meet
the state’s objectives with respect to the Race to the Top agenda. Our institutions have a strong record of
working together to recruit and train the best teachers in Maryland. Not only do our USM institutions
serve Marylanders’ educational needs through teaching, research, and public service, but together we
produce approximately 60% of the teachers prepared in Maryland and nearly two-thirds of the STEM
degrees.

We believe that USM can serve as a strong and capable partner to the Maryland State Department
of Education. Given the Race to the Top priorities, it is clear that together, our USM institutions can help
address both the need to attract and keep great teachers and leaders and implement proven and effective
approaches to turn around struggling schools—two absolute priorities in the federal Race to the Top.

We USM institutions are fully committed to working with our state’s executive, legislative, and
educational leaders. Higher education plays a central role in creating opportunities for professional and
social mobility among our citizens, and in developing a high-skill, high-wage workforce for our economy.

We applaud the Maryland State Department of Education’s bold educational agenda and look forward to
participating in Maryland’s Race to the Top.

Sincerely,

PR ({' ’ ¥
4 ? oA Bupowr~"
Mickey L. Burnim

14000 Jericho Park Road, Henry Administration Building, Suite 2000  Bowie, Maryland 20715
p 301-860-3555  £301-860-3510  mlbumim@bowiestate.edu  www.bowiestate.edu
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May 5, 2010

Nancy S. Grasmick, Ph.D.

State Superintendant of Schools
State Department of Education
200 West Baltimore St.
Baltimore MD 21201

Dear Dr. Grasmick:

The Maryland Association of Community Colleges (MACC), on behalf of Maryland’s sixteen
community colleges, is pleased to support Maryland’s application for a Race to the Top grant.

Maryland has a long history of bold and innovative school reform. This is not a circumstance in
which various stakeholders are coming together solely to apply for federal funds. There is a
culture of collaborative striving for excellence in Maryland that will fuel continued improvement
in our public schools with or without a Race to the Top grant.

MACC supports Maryland’s efforts to revise the State curriculum, assessments, and
accountability system based on the Common Core Standards; and to build a statewide
technology infrastructure to help inform instruction and policy.

Community Colleges throughout Maryland work closely with their local school districts to
improve student learning outcomes and we envision being active partners in achieving the Race
to the Top objectives, including transforming low-achieving schools and districts. The bold
reforms envisioned by the Race to the Top application will build on Maryland’s already excellent
system of public schools for the benefit of students and the future of our State.

We look forward to working with the Maryland State Department of Education and the local
participating school districts to implement the Race to the Top plan.

Sincgrely,

H. Clay Whitlow
Executive Director

MARYLAND ASSOCIATION OF COMMUNITY COLLEGES = 60 WEST STREET, SUITE 200 » ANNAPOLIS, MD 21401

Phone: 410-974-8117 - Fax: 410-263-6425 = Web Site: mdacc.org
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May 4, 2010

Dr. Nancy S. Grasmick

Maryland State Superintendent of Schools
Maryland State Department of Education
200 W. Baltimore Street

Baltimore, Maryland 21201

Dear Dr. Grasmick:

Montgomery College supports the contents in the grant proposal for Maryland’s Race to the Top
(RTTT) which details Maryland’s new vision for education, that includes:

1) Revising the Maryland State Curriculum PreK-12, assessments and accountability system
based on the Common Core Standards to assure that all graduates are college and career
ready.

2) Build a statewide technology infrastructure that links all data elements with analytic and
instructional tools to monitor and promote student achievement.

3) Redesign the model for the preparation, development, retention, and evaluation of
teachers and principals.

4) Fully implement the innovative Breakthrough Center approach for transforming low-
achieving schools and districts.

Because of Montgomery College’s ongoing and vibrant partnership with the Montgomery
County Public Schools, we see the vital needs that may be addressed in this initiative and are
indeed excited about the possibilities. This proposal appears to support initiatives that will
prepare students with the skills necessary for success in higher education. Therefore,
Montgomery College is pleased to support this grant proposal.

Sincerely,
%@WM J%Af%wfi
Hercules Pinkney, Ed.

Interim President
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HAGERSTOWN
COMMUNITY
COLLEGE

11400 Robinwood Drive ® Hagerstown, Maryland 21742-6514  301-790-2800
Office of the President

May 1, 2010

Nancy S. Grasmick, Ph.D.

State Superintendent of Schools

Office of State Superintendent

State Department of Education

200 West Baltimore St., Baltimore, MD 21201 - 2595

Dear Dr. Grasmick:

Please be advised that Hagerstown Community College is very supportive of Maryland’s Race to
the Top grant application. You, your staff, and others who provided input have done an
excellent job. The contents of the application demonstrate that we in Maryland want to continue
our great tradition of being national leaders at all levels of public education. I know my fellow
Maryland Community College presidents are all excited by the plans to revise the State
curriculum, expand and improve assessments as well as accountability and tracking systems
based on the Common Core Standards. We also look forward to working with other Maryland
educators to successfully address the P-20 College Success Task Force recommendations. I was
very pleased to serve on the Task Force and remain most excited about the recommendations,
especially those that relate to enhancements in STEM education that will better inform
instruction and policy.

As you know, Dr. Betty Morgan and I are pleased to work together to promote our collective
efforts in Washington County to maintain very high expectations for our students and faculty.
We are also committed to produce verifiable results that demonstrate our graduates can meet the
highest of standards that will serve them well for a lifetime.

All of us at Hagerstown Community College are committed to do all we can to support
Maryland’s Race to the Top plan. Attaining the goals in the plan will serve our students and
communities extremely well. I look forward to working with the Maryland State Department of
Education and the Washington County Board of Education in implementing the Race to the Top
plan locally.

Sincerely/gf
i i"}"“f

Guy Altieri, Ed.D.
President

cc: Dr. Eli\;&iaeth Morgan

S&g clore. Go ga)r,

www.hagerstowncc.edu
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May 5, 2010

Dr. Nancy Grasmick

State Superintendant of Schools
Maryland State Department of Education
200 West Baltimore Street

Baltimore, Maryland 21201

Dear Dr. Grasmick:

As President of the Community College of Baltimore County, I am pleased to add
our college’s voice in support of Maryland’s application for a Race to the Top
grant. Maryland has a long history of bold and innovative school reform, and our
K-12 partners in Baltimore County lead the pack. We are proud of the work they
do to prepare young people for productive life and service in their communities.
We at CCBC are the beneficiaries of that effort as Baltimore County Public
School graduates fill our classrooms in turn.

CCBC supports their efforts and those of their colleagues across Maryland. We
recognize that through a Race to the Top initiative the State curriculum,
assessment, and accountability systems will be developed based on the Common
Core Standards. Along with these achievements, a statewide technology
infrastructure will be built to inform both instruction and policy.

CCBC has worked closely with the Baltimore County Public School system for
many years. We have seen direct results from the statewide emphasis on
improving student learning outcomes, and we pledge ourselves as active partners
in achieving the Race to the Top objectives which includes transforming low-
achieving schools and districts. We are proud of the fact that several of our
Baltimore County schools rank #1 or near the top of high performing schools in
the nation. The bold reforms envisioned by the Race to the Top application made
an already exccllent system of public schools even better.

We look forward to working with our K-12 colleagues in Baltimore County and
with the Maryland State Department of Education in implementing the Race to
the Top plan. We wish you the best of luck in this pursuit and will be glad to help
in any way that we can.

Sincerely,

“:.«.'_Tf;‘} (}\_&\(»/\f\{}v K\(}%&j a *j j

Sandra L. Kurtinitis, Ph.D.
President

gk
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May 3, 2010

Dr. Nancy Grasmick

State Superintendant of Schools

State Department of Education

Nancy S. Grasmick State Education Building
200 West Baltimore St.

Baltimore, MD 21201 - 2595

Dear Dr. Grasmick:

Cecil College is pleased to support Maryland’s application for a Race to the Top grant.
Maryland has a long history of bold and innovative school reform. This is not a circumstance in
which various stakeholders are coming together solely to apply for federal funds. Thereisa
culture of collaborative striving for excellence in Maryland that will fuel continued improvement
in our public schools with or without a Race to the Top grant.

Cecil College supports Maryland’s efforts to revise the State curriculum, assessments, and
accountability system based on the Common Core Standards; and to build a statewide
technology infrastructure to help inform instruction and policy.

We are working closely with Cecil County Public Schools to improve college readiness and
degree completion. The bold reforms envisioned by the Race to the Top application will build
on Maryland’s already excellent system of public schools for the benefit of students and the
future of our State.

We look forward to working with the Maryland State Department of Education, along with other
schools in our region toward implementing the Race to the Top plan.

Sincerely,
| AN

W. Stephen Pannill, Ed.D.
President
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Anne Arundel Community College

101 College Parkway Arnold, Maryland 21012-1895 410-777-AACC (2222)

Martha A. Smith, Ph.D.
President

410.777-1177

Fax 410-777-4222

May 13, 2010

Dr. Nancy S. Grasmick

State Superintendant of Schools
Maryland State Department of Education
200 West Baltimore Street

Baltimore, Maryland 21201

Dear Dr. Grasmick:

On behalf of Anne Arundel Community College (AACC) and the many thousands of students we serve,
| am writing to support the State of Maryland’s application for a Race to the Top grant.

Our college’s mission mandates of quality, access, affordability, accountability, and responsiveness to
our community align extremely well with the call for collaborative efforts on public school reform
that will lead to continuous improvement of our public school system and, thus, broader
opportunities for our students to go on to higher education and to successful careers in today’s
emerging workforce. We at AACC support the ongoing efforts of the state to revise curricula and
assessment methodologies and to enhance the accountability of our public school systems to
conform with the Common Core Standards.

As you are aware, community colleges play a critical role in providing access to higher education
opportunities for our young pecple which they might otherwise not have. We work closely in
partnership with the Anne Arundel County Public Schools system to improve student learning
outcomes and to help under-achieving students set and reach their educational goals. We look
forward to joining our colleague community colleges in Maryland in working with the Maryland State
Department of Education and our county public school system to achieve the goals and objectives of
Race to the Top.

TVl

Martha A. Smith, Ph.D.
President
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I Chesapeake College

April 29, 2010

The Honorable Nancy Grasmick
Maryland State Department of Education
200 West Baltimore Street

Baltimore, MD 21201

Dear Secretary Grasmick:

Chesapeake College is pleased to support Maryland’s application for a Race to the Top grant. The College
has a long history of collaboration with the five school districts in our service area: Caroline; Dorchester;
Kent; Queen Anne’s and Talbot. In just the last year we have worked together on curriculum design,
advising, dual enrollment, middle school outreach, and establishing a shared Cisco Networking Academy
for high school and college students on the Mid-Shore. Grant funding will enhance our ability to serve
our communities because we are building on long-term relationships with a track record of success.

We will assist any of our participating school districts with the curriculum and pedagogical reforms that
will help every student achieve excellence. In particular, we envision supporting Race to the Top
activities by being a partner in the design and delivery of professional development for teachers.

We look forward to the success of your application and stand ready to support participating school
districts in implementing the Race to the Top plan.

Sincerely ;
MA. Viniar
President

A Comprehensive Regional Community College

P. 0. Box 8 » Wye Mills e MD 21679 @ 410-822-5400 = 410:758-1537 & 410-228-4360 # Fax: 410-827-5875
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April 23,2010

Nancy S. Grasmick, Ph.D.

State Superintendent of Schools
Maryland State Department of Education
200 W. Baltimore Street

Baltimore, MD 21201

Dear Dr. Grasmick:

Thank you for the opportunity to review the Race to the Top Application and submit this letter of
support. In fall 2009, Maryland’s community colleges enrolled over half of the state’s undergraduate
population enrolled in public institutions (Maryland Higher Education Commission, November 2009,
2009 Opening Fall Enrollment, Table 3). Therefore, Howard Community College is very interested in the
Race to the Top Application and the future plans it outlines.

There are a variety of initiatives mentioned in the plan would certainly benefit from active collaboration
with the community colleges, including:

Decreasing achievement gaps between subgroups in reading/language arts and mathematics, as
reported by the National Assessment of Educational Progress and the assessments required
under the Elementary and Secondary. Education Act.

increasing college enrollment and increasing the number of students who complete at least
a year’s worth of college credit that is applicable to a degree within two years of enroliment
in an institution of higher education.

Aligning the exit and entrance requirements of K-12 schools, colleges, and universities to
the stronger K=12 standards;

Redesigning high school graduation requirements to include four years of math, including
Algebra Il;

Adding a college-ready and science, technology, engineering, and mathematics (STEM)-
ready endorsement to the high school diploma;

Incorporating rigorous STEM courses, additional world languages, and expanded computer
science into the curriculum;
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e - Launching elementary world language programs in Arabic, Chinese, and Hindi (along with
Spanish/English dual-language programs) with a STEM focus;

In particular, we are eager to assist in the development of teacher preparation goals as well as
improving students’ college readiness by exploring dual and concurrent enrollment for high school
students. Both of these goals would greatly benefit from active partnerships with. community colleges in
order to help high school students.

The plan discusses creating an assessment that will gauge students’ college-readiness early in their
high school careers. There are two assessments, the College Board’s Accuplacer and ACT's
Compeass, already in existence, which are used nationally by colleges and universities as placement
tests. Howard Community College is currently working closely. with the Howard County Public
School System to test high school students for college readiness and develop interventions as
appropriate.

We are also very interested in further discussion on the proposal to develop longitudinal tracking into
systems shared with higher education institutions.

We look forward to continuing our collaborations to serve the students and communities of Maryland.
If -you should - have any questions, please feel free to contact me at 410-772-4820 or
khetherington@howardcc.edu.

Sincerely, 2
athleen Hetherington, Ed.D. 3’
il
President |

o
7
KH: emy
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301-322-0400

EAX: 301-350-1239
www.pgcc.edu

May 4, 2010

Dr. Nancy Grasmick

State Superintendent of Schools
Maryland State Department of Education
200 West Baltimore Street

Baltimore, MD 21201-2595

Dear Dr. Grasmick:

Prince George’s Community College is pleased to support the application for a Race to
the Top grant, designed to support bold and innovative school reform across the state of
Maryland.

Maryland has a long history of school reform, and it is for this reason that
accomplishments can be cited in each of our large, medium, and small systems from the
Eastern Shore to Western Maryland. This application supports a process of
collaboration, creativity, and courage as well as a sense of connectedness that speaks
with clarity about the need for Maryland’s public school students to achieve and the
work that must be done to accomplish success.

We endorse, with enthusiasm, Maryland’s efforts to revise the State curriculum,
assessments, and accountability systems based on the Common Core Standards; and to
build a statewide technology infrastructure to help inform instruction and policy.
Community Colleges throughout Maryland work closely with their local school districts
to improve student learning outcomes and we envision being active partners in
achieving the Race to the Top objectives, including transforming low-achieving schools
and district, and we are a key partner and stakeholder in the success of the Prince
George’s County Public School System. The bold reforms envisioned by the Race to
the Top application will build on Maryland’s already excellent system of public schools
for the benefit of students and the future of our State.

We look forward to working with the Maryland State Department of Education and the
local participating school districts in implementing the key components of the plan
described in the Race to the Top grant application.

Charlene Dukes

,,,,,
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April 26, 2010

Dr. Nancy Grasmick

Superintendant

Maryland State Department of Education
200 West Baltimore Street

Baltimore, MD 21201-2549

Dear Dr. Grasmick,

Wor-Wic Community Colleges is pleased to support Maryland’s application for a
Race to the Top grant.

Having served on the Blue Ribbon Panel for Better Schools in Maryland, the K-16
Council, and PreK-20 Council, I have first-hand knowledge of the collaborative
working relationships between the education systems in Maryland as we all work
toward excellence in our schools. It is this type of collaboration and cooperation that
has helped us work toward alignment of high school exit requirements with college
level entrance expectations. Maryland has a long history of innovative school
reform, which has led to the being named the No. 1 school system in the country two
years in a row by Education Week.

I am very supportive of your efforts to revise the State curriculum, assessments, and
accountability system based on the Common Core Standards; and to build a
statewide technology infrastructure to help inform instruction and policy.

We work closely with our three lower shore school districts in Wicomico, Worcester
and Somerset Counties to help improve student learning outcomes, curriculum
alignment, and transfer articulation and we envision being active partners in
achieving the Race to the Top objectives.

The bold reforms envisioned by the Race to the Top application will build on
Maryland’s already excellent system of public schools for the benefit of students and
the future of our State.

I look forward to working with the Maryland State Department of Education and our
local Board’s of Education in implementing the Race to the Top plan.
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Maryland ASCD
PO Box 703
Westminster, Maryland 21158

www.marylandascd.org

May 6, 2010

Dear Dr. Grasmick,

Maryland ASCD is pleased to collaborate with the Maryland State Department of
Education and local school systems in their application for Race to the Top funding.
Maryland has a long history of school reform. Members of Maryland ASCD have
worked with local school systems in continually looking at student data to determine the
best methods of instruction for assisting Maryland students to continue towards
excellence. Maryland educators and leaders are proud of the great strides that have been
made in the past few years regarding student achievement. Maryland ASCD believes that
high-quality professional development focused on examining student data, reflecting on
professional practice and engaging in professional learning communities to support
student and teacher needs has had a major impact on reaching our current high levels of

student achievement.

Maryland’s reform efforts will continue to re-examine classroom practices and curricular
alignment based on the needs of students. Maryland ASCD believes that the Race to the
Top grant will assist the state, its teachers, and school systems in accelerating Maryland’s

school reform.

Maryland ASCD is proud of the many ways that our counties collaborate, share
resources, and continually engage in conversations with each other regarding best

practices. Our organization values Maryland’s efforts in revising the State Curriculum,
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assessments, and accountability system to become aligned with the Common Core
Standards. We believe the current model of local school system collaboration will

provide the framework for this work.

Maryland ASCD encourages Maryland’s efforts to redesign how Maryland prepares,
supports, and evaluates teachers and principals. We look forward to becoming a key
player in these efforts based upon the expertise of our field of membership. This includes
higher education, student chapters, teachers, supervisors, school-based administrators,
superintendents and curriculum writers. Maryland ASCD believes that it is necessary for
these redesign efforts to provide access to an equitable education and high quality

teachers in every school in Maryland.

Maryland ASCD looks forward to working with the Maryland State Department of
Education and local school systems in implementing the reform plan. We believe that
these reforms promise to improve education throughout the state as we continue to work

to meet the needs of every Maryland student.

Sincerely,

Jenefer Tirella

Dr. Jenefer Tirella

Maryland ASCD President 2009-2010
Maryland ASCD Executive Director 2010-2012
717-476-3427 (phone)

J TIREL@CARROLLK12.0RG
www.marylandascd.org
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May 13,2010

Dr. Nancy S. Grasmick

Maryland State Superintendent of Schools
Maryland State Department of Education
200 W. Baltimore Street

Baltimore, MD 21201

Dear Dr, Grasmick:

The Maryland Council of Staff Developers (MCSD) strongly supports Maryland’s Race
to the Top application. MCSD has over 40 years of successful collaboration with the
Maryland State Department of Education (MSDE) and is looking forward to building
upon this valuable relationship. The strides we have made together continue to benefit
both public and non-public educators.

As an affiliate of the National Staff Development Council, MCSD will use all of their
available resources to work with leaders at MSDE to continue to build a system of high
quality professional development for all of Maryland’s teachers and administrators. The
entire membership of the MCSD is proud to have the opportunity to build on our long
history of supporting professional development opportunities targeting educational
reform and to provide the tools for Maryland to make substantial and sustainable
improvements to: (1) critically analyze and redesign how Maryland prepares, supports,
and evaluates teachers and principals; (2) revise Maryland’s curriculum, assessments ad
accountability system based on the Common Core Standards; (3) create innovative ways
to positively transform lower achieving schools and school districts and thereby generate
evidence-based models of success; and (4) build a statewide technology infrastructure.

The Maryland Council of Staff Developers looks forward to working with the Maryland
State Department of Education to implement innovative approaches to benefit the
students and educators of Maryland.

Sincerely,

Nancy A. Carey
President, Maryland Council of Staff Developers
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May 14, 2010

Dr. Nancy Grasmick

State Superintendent of Schools
Maryland State Department of Education
200 West Baltimore Street

Baltimore, Maryland 21201

Dear Dr. Grasmick:

Maryland Public Television enthusiastically endorses the Maryland State Department of
Education’s Race to the Top proposal. We are well aware of the long history of school
reform formulated and led by your visionary leadership. While we know that these
efforts will continue regardless of the outcome of the RTTT funding, we also know that
receiving the grant will accelerate that process in a way that will not only benefit
Maryland’s children but also serve as model for other efforts across the country.

MPT is proud of its long partnership with MSDE, and we are pleased to be a part of this
RTTT proposal. We look forward to collaborating with MSDE and local school districts
in the development of online professional development courses, the aggregation and
creation of standards-based digital content and the outreach/public awareness efforts
through short and long form programming on both of MPT’s primary channels, as well as
our Spanish-language channel. Through MPT’s Thinkport educational collaboration
with other public broadcasters and PBS, we will bring the online courses and digital
content resources of our colleagues across the nation to the teachers and students of
Maryland, leveraging an investment that exceeds $100 million to support MSDE’s reform
efforts.

We look forward to collaborating with you and the entire Maryland educational
community to implement these reforms and to improve education on behalf of all of
Maryland’s children.

%W

Robert J. Shuman
President and CEQ
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AN New Leaders & for
New Schools

May 13, 2010

Dr. Nancy Grasmick

State Superintendent

Maryland State Department of Education
200 West Baltimore Street

Baltimore, MD 21201

Dear Dr. Grasmick,

New Leaders for New Schools would like to express our support for the State of Maryland's
application for the U.S. Department of Education Race to the Top (RttT) grant. This grant
presents a wonderful opportunity for Maryland to gain increased resources to build on the solid
foundation of student achievement that has been made over the years.

Maryland has a solid history of successful school reform which will continue with or without RttT
funding; however, this funding would accelerate Maryland's efforts to build a statewide technology
infrastructure and revise the state curriculum, assessments, and accountability system based on the
Common Core Standards. In particular, New Leaders for New Schools supports the State’s
increased efforts to strengthen the preparation, support, and evaluation of teachers and principals,
as well as Maryland's effotts to transform low-achieving schools.

Since 2005, the New Leaders for New Schools Maryland program has had a strategic partnership
with the Maryland State Department of Education (MSDE) and partner districts which allows us to
confer the state mandated Administrator and Supervisor I credential upon candidates who
successfully complete our program. This partnership demonstrates MSDE’s willingness to take
innovative steps that support high levels of academic achievement for all children, regardless of
circumstance. We applaud Maryland's commitment to providing an outstanding public education so

National & New York  all students can unlock their fullest potential in the classroom and in life.
Program Office
30 West 26th Street

Sincetel
2nd Floor e Yl-\
New York, NY 1{# ,,V/
Tel: 646-794-1070 % =

Fax: 6464792-1071
wishv.nlns org

tne Srinivasan
President
New Leaders for New Schools
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The Maryland Assessment Group
®.0. Box 208
West Friendship, Maryland 21794-0208

May 13, 2010

Dr. Nancy Grasmick

Maryland State Department of Education
200 West Baltimore Street

Baltimore, Maryland 21201

Dear Dr. Grasmick:

The Maryland Assessment Group (MAG) proudly supports the Maryland State Department of
Education’s (MSDE) application for the Race to the Top Grant. Over the years our organization has
collaborated with MSDE to give public school educators in Maryland the best information available to
help promote student achievement as well as narrowing the achievement gap among student groups.

What has made this collaboration so great is the tremendous work that MSDE does in providing great
workshops for teachers to attend in order to learn about the current world of school reform and
accountability standards. MSDE has long been a leader in the school reform forum. The leadership it
provides to our local school districts has been considered to be second to none. Over the past couple of
years, through the guidance of MSDE, students in Maryland have demonstrated great academic
achievement gains in almost every aspect of education measured through the accountability program.

MAG continues to support the efforts of MSDE as it continues to make Maryland Public School districts
the premier educational institution in the United States. In the year to come, MAG also supports the
efforts of MSDE to revise the State Curriculum, assessments, and accountability system based on the
Common Core Standards; build a statewide technology infrastructure to help inform instruction; redesign
the way the State prepares, supports, and evaluates both teachers and principals; and, engage in innovative
ways to transform low achieving schools and districts.

MSDE has demonstrated it ability to make school reform happen. Over the years the public school
students in Maryland have benefited through a host of innovations and programs planned and
implemented by MSDE. It is without question that Maryland public school children will continue to reap
the benefits of the new wave of school reform that will come out of this most worthwhile initiative.

MAG looks forward to continuing its long-standing relationship with MSDE with the goal of providing
forums for collaboration and exchange as the reforms are implemented. MAG will help to ensure
educators are well-informed and provided with the support they need to make continued instructional
improvements that will benefit the students of Maryland.

Sincerely
U/et;\,.‘

Julian Katz

Executive Director
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MARYLAND
COUNCIL
May 12, 2010

Dr. Nancy S. Grasmick

Maryland State Superintendent of Schools
Maryland State Department of Education
200 West Baltimore Street

Baltimore, Maryland 21201

Dear Dr. Grasmick:

The Maryland Humanities Council (MHC) strongly supports the proposal of the
Maryland State Department of Education (MSDE) for Race to the Top funding. As the
state sponsor of Maryland History Day, a year-long history research project for middle
and high school students, MHC has worked closely with MSDE for over 10 years to
provide innovative ways to improve student achievement. We have also co-chaired a
Social Studies Task Force with MSDE that resulted in significant recommendations for
social studies in Maryland.

We believe that by building on its long history of educational reform, MSDE has the
tools and partners to be successful in its efforts to makes reforms in areas of curriculum
redesign, technology, teacher and principal training, and transformation of low-
performing schools.

The Maryland Humanities Council looks forward to continuing our partnership with
MSDE to implement its school reform plan.

Sincerely

Tpglec (lonn B

Phoebe Stein Davis
Executive Director
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May 6, 2010

Dr. Nancy S. Grasmick

State Superintendent of Schools
Maryland State Department of Education
200 West Baltimore Street

Baltimore, Maryland 21201-2595

Dear Dr. Grasmick:

It is an honor to write this letter of support for Maryland'’s application for Race to the
Top funding. For twenty years, under your leadership, Maryland has been consistently
engaged in significant education reform that is research-based and strives for the
highest quality outcomes for all students regardless of their personal circumstances.

As founder of Arts Education in Maryland Schools (AEMS) Alliance, I have had the
privilege of working closely with you since shortly after you were appointed. AEMS
was initiated as a partnership of the Maryland State Department of Education (MSDE)
and the Maryland State Arts Council with many other institutions, organizations and
school systems joining in. Our mission has been MSDE's mission: to bring high quality
arts education to all of Maryland’s students. In addition, I have served on the MSDE
Fine Arts Education Advisory Panel since its inception.

What has been remarkable is the excellence of every undertaking, whether the
construction of the Maryland Fine Arts Standards and subsequently the State Fine Arts
Curriculum, the publication of superb resources such as the four-volume series, Better
Practice in Fine Arts Education: Building Effective Teaching Through Educational Research,
and the online Fine Arts Instructional Toolkit, or the provision of professional
development quﬁpormm&es for teachers in the four arts disciplines and in arts
integration. ese include the: Maryland Artist/Teacher Institute (MATI), Crossing
Borders/Breaking Boundaries, Common Threads, and Deepening Engagement with Art. Each
of these has been part of a careful structure supporting innovative and highly effective
teaching and learning in and through the arts.

Equally remarkable is the close collaboration with school systems, institutions of higher
education, and the cultural community that MSDE has led to create exemplary arts
education programs. As one who has worked with colleagues across America, I know

175 W. Ostend Street, Suite A-3 Baltimore, Maryland 21230
410.783.2367 voice 410.783.0275 fax
www.aems-edu.org
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Nancy S. Grasmick
Race to the Top
Page 2

how exceptional Maryland’s work is. Further, it dovetails perfectly with the United
States Department of Education’s goals for Race to the Top. Maryland is committed to
providing the most up-to-date curriculum aligned with top standards including the
national Common Core Standards. In addition, the work is well underway to create
data systems to capture student learning and inform teaching practice. In the arts in
Maryland, with MSDE's leadership, we are already harnessing technology for more
meaningful measures of student success in meeting Maryland standards in the arts. To

my knowledge, no other state has as comprehensive and thoughtful approach
underway as Maryland does. It is the intent in Maryland to link student and other
sources of data to decision-making about policy issues at all levels of schooling, up to
and including teacher-training programs at the state’s institutions of higher education.

Specifically in the arts, Maryland has encouraged the development of a burgeoning
array of arts integration schools through the Maryland Arts Integration Network
(MAIN), which MSDE has been crucial in nurturing over the past decade. These
schools are powerful models of highly successful, on-going reform efforts; low
performing schools are transformed and become schools of choice for families. We
believe that these kinds of reforms are critical to the success of our schools and our
state. We look forward to continued partnership with MSDE and, with the aid of Race
to the Top funding, to realizing our goals for our students by providing them with
vibrant learning environments from which they graduate career and college ready and
full of aspiration as they engage with the 21* century world.

AEMS ounéler, Chair Emeritus, Trustee
2009 Distinguished Service to the Arts Award, National Governors Association

175 W, Ostend Street, Suite A-3 Baltimore, Maryiland 21230
410.783.2367 voice 410.783.0275 fax
www.aems-edu. org
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B L j :' Imagination Stage
4908 Auburn Avenue
l m a l a lu n Bethesda, MD 20814
sta g e T 301-961-6060

F301-718-9526

May 12, 2010

Dr. Nancy S. Grasmick
State Superintendent of Schools

i Board of Trustees
Maryland Stat§: Department of Education Offars
200 West Baltimore Street Mark S, Richardson
Baltimore, MD 21201 john M Kane
SENIOR VICE PRESIDENT
Wayne Hunley
IMMEDIATE PAST PRESIDENT
. Stephanie Proctor Williams,
Dear Dr. Grasmick, Siepharie roctor Wilkams

Susan B, Hepner
TREASURER

Imagination Stage, Inc. (ISI) is proud to be a member of the Maryland State Department v adier
of Education’s family of State Aided Institutions (SAI). As such, we are committed to ~ 0%dBlar

Patrice K. Brickman

Maryland’s approach to satisfying the goals of the Race to the Top program. We are fohn Carbonell

proud of the great strides made by our State in student achievement and of its long f:;i; Fl;?ncého
history of school reform, a tradition that we are confident will continue with or without Trustees
Race to the Top funding. Sally Amaoruso
Ethan Assal
Rollin M. Bell, 1l
joanna Caplan
Drew Cohen
Imagination Stage’s mission in support of MSDE dovetails well with the objectives of Mikhael G, Savis
the Race to the Top program. Our education enrichment objectives are designed to et

involve young students in arts experiences that encourage an understanding of theatre,  Amber Hsu

. . . vye w . Shari Kapeli
provide an opportunity for their personal response to and criticism of theatrical John Lyrharm, I
performances, and potentially contribute to their academic achievement. These arts Dean Packard

experiences comprise (1) attendance at ISI’s premiere children’s professional theatre by m:rgzcgaadow
Maryland public school children, subsidized in part by SAI funds; and (2) in-school R T s
preparatory and follow up activities conducted by the students’ teachers using study pnna Mare FarisiTrone
guides and instructional materials, also provided in part, using SAI funds. ISI

. N N N N ege Presidents B it
programming, which currently serves approximately 110,000 children and their families iuen . tayer. 20052007

each year, is designed to be responsive to the goals of Maryland’s Essential Learner Sally Rosenberg, 2003-2005
Robert G. Brewer, |r., 2000-2003
Outcomes, 1.1 Finkelstein, 19982000

Mita Schaffer, 19961998

Nancy T. Greenspan, 19941996
ferry Morenoff, 1992-1994
Barbara |, Gottschalk, 19901992

We, at Imagination Stage believe that our SAI funded program assists MSDE in éii‘,i.i‘,if’,i‘:"ﬁgiliiijl322.1988
accelerating its desire to advance reforms that will prepare students to succeed in Legal Counsel

college and the workplace and to compete in the global economy. We believe that George M. Borababy
MSDE is leading the way amongst all States in adopting ambitious, yet achievable plans  asistic advisors

for implementing coherent and compelling programs. We are proud that MSDE is Ty
working hard at implementing reforms that can transform our schools for decades to Susan Lynskey

Karen Zacarias
come,

www.imaginationstage.org OPENING HEARTS - INSPIRING MINDS - IGHNITING IMAGINATIONS
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Imagination Stage enthusiastically supports Maryland’s efforts to revise the State
Curriculum, assessments, and accountability system based on the Common Core

Standards. We also support Maryland’s efforts to build a statewide technology

infrastructure to help inform instruction. And, we believe in the validity of our State’s
efforts to engage in innovative means to transform low-achieving schools and districts.

We at Imagination Stage sincerely believe that these reforms are the right things to do
for Maryland’s children and we look forward to working together with the MSDE in

implementing its reform plan.

Sincerely,

s,
g

Bonnie Fogel
Founder and Executive Director

Cc: Renee Spence

www.imaginationstage.org

OPENING HEARTS - INSPIRING MINDS - IGNITING IMAGINATIONS
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Imagination Stage
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ALLIANCE
May 3, 2010

Dr. Nancy S. Grasmick

State Superintendent of Schools
Maryland State Department of Education
200 West Baltimore Street

Baltimore, MD 21201

Dear Dr. Grasmick,

The Fort Meade Alliance, a 504C-3 organization, is strongly in support of
the funding request being submitted to the United States Department of
Education for funding from the Race To The Top Program. Education in our
region, near Ft. George G. Meade, home of the National Security Agency,
Defense Media Activity, DoD Offices of Adjudication and the Defense
Information Systems Agency, will be critical to the success of our national
security. We are grateful to have Maryland State Department of Education offer
exceptional curriculum to our students and we are delighted to offer our
support for projects generated from this funding.

As you know, the Alliance has worked closely with Maryland State
Department of Education as partner to enhance and develop significant
educational programs and projects to support the many developing educational
and workforce needs for our area. The Alliance has a robust Education
Committee that has been assisting the State of Maryland and local jurisdictions
in developing educational programs to continue the excellent reputation it
currently enjoys.

As an independent community organization, The Alliance is committed to
finding resources to support the education and workforce needs in our region
and we are very aware of the importance of finding innovative ways to reach all
students, especially those in under-achieving areas. This request will allow
Maryland to establish a statewide technology infrastructure to provide
consistent instruction for the students in all areas, which is fully supported by
the Alliance. Many of our Alliance members, industry leaders such as Booz
Allen Hamilton, Northrop Grumman, SAIC, L-3 Communications,
Telecommunications Systems, and Lockheed Martin, participate to provide
unique learning experiences and are genuinely interested in further
participation in education programs to incorporate current skills for students.
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Project SCOPE (Security Clearance Overview and Preparation Education),
is the Fort Meade Alliance's latest accomplishment and is currently being
offered, at your request, to all students in Maryland. This program is designed
to provide middle and high school students with an overview, through
interactive learning, of the requirements for students in various industry
sectors, including cyber, to obtain a security clearance upon graduation. This
is indicative of the innovative education partnership between the Maryland
State Department of Education and the Fort Meade Alliance.

Additionally, twice each year the Alliance hosts Tech Mania, which brings
in 300 students and their teachers from schools in Maryland to visit
demonstrations of newly developed technology being offered from related
industry partners to promote an interest for the students in related fields;
teachers are provided more in-depth demonstrations and a “Q&A" session to
allow the teachers to integrate technology initiatives in their curriculum. [ am
proud to have the Maryland State Department of Education urge their schools
to work with the Alliance to bring new technology to Maryland students.

Because we believe innovation is essential to remaining number one, the
Alliance has a strong desire to continue to support many of the reform efforts
for education in Maryland. We feel the proposed revisions will build on a long
history of reform and will continue the significant strides made by Maryland in
high student achievement. This grant would certainly enhance and accelerate
the new reform proposed for Maryland and represents the best avenue for
success for our students. Our region, with heavy concentration from the
government, technology and defense industry, will benefit from this funding to
provide new innovative programs. The Alliance feels the Maryland State
Department of Education is exceptionally qualified to educate our students and
provide our workforce needs with creative and ground-breaking learning models
to promote and enhance relevant curriculum.

We feel Maryland will continue to have strong growth in our region and
through Maryland State Department of Education, we are positioned as a leader
in education. The Fort Meade Alliance stands ready to strongly support and
endorse this funding request.

dd, President Penny L. Can ell, Education Chair
Fort Meade Alliance Fort Meade ance
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ARMY ALLIANCE, INC.

HIGHER EDUCATION AND APPLIED TECHNOLOGY (HEAT) CENTER = 1201 TECHNOLOGY DRIVE + ABERDEEN, MD 21001
TELEPHONE 443.360.9134 = FACSIMILE 443.360.9131

Dr. Nancy S. Grasmick

State Superintendent of Schools
Maryland State Department of Education
200 West Baltimore Street

Baltimore, MD 21201

Dear Dr. Grasmick,

Our organization is deeply interested in STEM initiatives and has been for a number of
years. In 2001 a review of the number of STEM personnel employed at Aberdeen
Proving indicated that within the following two years 50% of those personnel would be
eligible to retire. At that time a new high school was being planned for the city of
Aberdeen. The Army Alliance, in conjunction with the Board of Education, spear-
headed the raising of over four million dollars of construction money and funds for
equipment. This was needed to provide a state-of-the-art four year STEM education
program. The result was the establishment of the Aberdeen High School Science and
Mathematics Academy. As you are aware, this program has been exceedingly well
received. In the recent past we have provided information and assistance to Cecil,
Anne Arundel and St Mary’s counties as to how to proceed in similar endeavors.

We continue to be dedicated to furthering STEM education endeavors. Due to the
BRAC program we have some more extensive ideas and programs. These will enhance
educational endeavors at Aberdeen Proving Ground in association with Harford County
Board of Education. We are greatly interested in sharing these ideas and plans with
you.

We welcome the opportunity to lend our support to the Maryland State Department of
Education’s reform efforts and application for funding under the Race To The Top
Program.

Very Truly Yours,

Bernard J. Michel
President
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MARYLAND ASSEMBLY ON
SCHOOL-BASED HEALTH CARE

May 6, 2010

Dr. Nancy Grasmick

Superintendent

Maryland State Department of Education
Baltimore, Maryland

Dear Dr. Grasmick:

I am writing on behalf of the Maryland Assembly on School Based Health Care. Our organization would
like to add its strong support for the application of the Maryland State Department of Education for the
Federal Race to the Top (RTTT) grant. The Maryland State Department of Education has a long and rich
history of supporting innovative and successful school reform efforts that have strengthened and enhanced
our student success. Included in these highly effective and comprehensive school reform efforts has been
the long-term support for support services such as school mental health services and school-based health
centers. Our organization looks to Maryland State Department of Education to continue in their work to
ensure the academic success of our students. Race to the Top will be an excellent opportunity to add
resources and strength to the existing efforts underway in Maryland.

We extend our best wishes for the success of this grant application and look forward to working with
Maryland State Department of Education as partners in continuing efforts to support our student’s success.

Sincerely,
s B

Donna Behrens, R.N., B.S.N., M.P.H.
President
Maryland Assembly on School-Based Health Care
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MARYLAND AssociaTioN oF ScHooL HeaLTH NURSES

Advocating for
Excellence in
School Nursin

May 12, 2010

Dr. Nancy Grasmick

Superintendent

Maryland State Department of Education
Baltimore, Maryland

Dear Dr. Grasmick:

On behalf of Maryland Association of School Health Nurses (MASHN), I am pleased to write this letter
in strong support of the Maryland State Department of Education (MSDE) for the Federal Race to
the Top (RTTT) grant.

MASHN is a professional school nurse organization dedicated to promoting the role of school nurses in
contributing to the health and academic success of students. MASHN provides leadership, guidance, and
advocacy to school nurses statewide. Our organization is committed to the advancement of school health
programs through partnership with MSDE.

MSDE has a long standing history of supporting innovative and successful school reform efforts
which have strengthened and enhanced student success. MSDE’s highly effective and
comprehensive school reform efforts have provided long-term support for student support
services, including school health services programs, school nursing, school mental health, and
school-based health centers. MSDE supports the link between health and academic success for
all students.

Our organization looks to MSDE to continue in their efforts to ensure the academic success of
our students. RTTT will be an excellent opportunity to add resources and strength to the existing
efforts underway in Maryland.

We believe in MSDE’s capability to successfully carry out the proposed program and strongly support
this submission. MASHN would welcome the opportunity to work collaboratively with MSDE on this
effort for student success.

Sincerely,
Alicia L. Mezu, RN, MSN/Ed.

Affiliate President
Maryland Association of School Health Nurses (MASHN)
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MARYEAND 1001 BASTERN AVENUE, 2ND BELOOR

BABILY i | BALTIMORE, MARYLAND 21202-4325 marylandfamilyneswork.org
BHTE O TR tel 410.659.7701 fax 410.783.0814

May 3, 2010

Dr. Nancy S. Grasmick

Maryland State Superintendent of Schools
Maryland State Department of Education
200 W. Baltimore Street

Baltimore MD 21201

Dear Dr. Grasmick,

It is an honor and a pleasure to write in support of the Maryland State Department
of Education (MSDE) and its application for Race to the Top (RTTT) funding. In
doing so, we are certain that Maryland Family Network (MFN) is joining a large
chorus of supportive advocacy organizations and other stakeholders who have
witnessed first-hand the dramatic successes our State has achieved in education
under MSDE'’s leadership. MFN's focus on children from birth through five and
their parents and caregivers gives us a distinct perspective. We are uniquely
positioned to acknowledge and applaud MSDE’s commitment to education reform
and student achievement at their most fundamental stages.

Evidence of Maryland'’s long history of school reform abounds. From the standpoint
of early childhood education, we need look back no further than 2005, when
landmark legislation consolidated all early childhood programs within MSDE. Our
innovative new governance structure views all aspects of learning, from birth
through high school, as a continuum. We think it is no coincidence that gains in
school readiness have subsequently risen to new heights, as demonstrated by
Maryland’s comprehensive assessment of incoming kindergartners. We take great
pride in this progress, and we know this bold redirection of policy owes everything
to MSDE’s vision, conviction, and capacity to effect change, even in the face of
complex challenges. Leading national early education advocates consider it a model
for the country.

An RTTT grant would accelerate Maryland’s reform efforts throughout the
education continuum. MFN supports the MSDE's specific efforts to: apply common
core standards to revising the State Curriculum, assessments, and accountability
system; redesign the ways Maryland prepares, supports, and evaluates teachers and
principals; build a statewide system of technology to help inform instruction; and
develop and execute innovative strategies to transform low-achieving schools,
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beginning with the young children in their communities. Maryland’s exemplary
track record in early childhood education can be both a guide and a catalyst to
school reform success.

MFN commends MSDE for its commitment to pursue school reform with or without
RTTT funding, and we strongly share the department’s belief that these reforms are
the right things to do for Maryland’s children. Please be assured of our ongoing
support and collaboration in this supremely important work.

Sincerely, -

\(M{ 0y ') TS Cetrat
Margaret E. Williams Steve Rohde
Executive Director Deputy Director

Resource and Referral Services



OFFICERS
Ron Dhindsa

President

Kevin Taylor
Vice-President

Devita Bishundat
Exgeutive Director

Marcy Leonard

Treasurer

Brad Sanzenbacher
Secretary

Lindsay Daniels
Seaff Divector

Aliza Leventhal
Staff Development Director

Brianna O'Brien
Davelopmaent Director

Christine Hearn
Marketing Directar

Lauren Lee
Alumni Direstor

Mike Michaelson
Executive Director Emeritus

POLICY BOARD
Kathryn Cohen
Ron Dhindsa
Charlie Gayie
Dustin Jeter
Bernle Mazyck
Rourke O’Brien
Kevin Tayior
Amanda Werrell

Appendix 7 Page 187

s
5,

.
@

MW MARYLAND LEADERSHIP WORKSHOPS
P.0. Box 83846, Gaithersburg, MD 20883

THE CORPORATION

May 11, 2010

Dr. Nancy S. Grasmick

State Superintendent of Schools
Maryland State Department of Education
200 W. Baltimore Street

Baltimore, MD 21201

Dear Dr. Grasmick:

I am pleased to write in support of Maryland’s Race to the Top
application. With 20 years at the helm of Maryland Leadership
Workshops, Inc. (ML W), Maryland’s premier youth leadership
development program, I have had the opportunity to witness and participate
in Maryland’s rich and lengthy history of school reform. In this capacity, I
have worked with tens of thousands of students from virtually every
demographic group throughout Maryland. The strides we have made
together, particularly under your leadership since 1991, have been
impressive and results-oriented.

As Chair of the Task Force to Study Raising the Compulsory Public

BOARD OF ADVISORS

The Honorable Kumar Barve
Majority Leader, Moryiand House of Delegates

Dr. Catherine Gira
Frostburg University Presldent Emerfta

School Attendance Age to 18, I have had additional opportunities to study
best practices around the nation and to witness many of the successes we
have enjoyed throughout Maryland in enabling students to maximize their
educational and human potential. As the Chair of Membership for
Leadership Maryland, MLW President, and as an advisor to the Maryland
Association of Student Councils, I have had the opportunity to discuss and
develop educational reform initiatives with other State-Aided Educational
Institutions, other non-profit organizations, the business community, the
higher education community, local governments, and Maryland residents in
every region.

Dr. Nancy S. Grasmick
Mearyland State Superintendent of Schools

Rose Krasnow
Monigomery County Planning Board

Suzanne Malveaux
CNN White House Correspondent

Eliot Pfanstiehl
President & CEO of Strathmore Half Faundotion

The Honorable james Proctor, Jr.
Maryland House of Dalegotes

The Honorable David Rudolph
Maryiand House of Delegates

jigisha Srivastav
Marylond Association of Student Councils President

Mark Teixeira
Mojor Leugue Baseball

Nancy Minierl
President of Leadership Moryland

One of the reasons Maryland consistently ranks among the top few
education systems in the nation, is the insatiable desire we share
throughout this state to make substantial and sustainable improvements
through educational reform initiatives. Your leadership has been

Phone: (301) 527-8222, Fax: (301) 670-1407, Internet: www.mlw.org
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paramount. It has been a pleasure to work with you over the past two decades to maximize the
educational and human potential of society’s greatest resource — young people.

Our shared commitment to continue Maryland’s sterling record of reform initiatives will
unquestionably continue regardless of whether Maryland receives Race to the Top funding.
Nevertheless, I am certain that a Race to the Top grant would accelerate and enhance Maryland’s
reform and would enable all Maryland schools to become models of educational success. I am
elated that Maryland has elected to seek this funding, and I am certain that it will enable
Maryland to expeditiously generate innovative educational reforms that will not only transform
Maryland’s young people into catalysts for positive change, but will also yield strategies,
programs, and systems that others around our nation, and indeed the world, can emulate.

MLW supports Maryland’s efforts to: (1) critically analyze and redesign how Maryland
prepares, supports, and evaluates teachers and principals; (2) revise Maryland’s curriculum,
assessments and accountability system based on the Common Core Standards; (3) create
innovative ways to positively transform lower achieving schools and school districts and thereby
generate evidence-based models of success; and (4) build a statewide technology infrastructure.
In fact, ML W is presently working with school systems throughout Maryland in designing new
and innovative approaches to leadership training to transform lower achieving schools and
students.

It is imperative that we continue to reform Maryland’s education system and I am certain
that MLW can and will play a critical role in this endeavor. We look forward to working with the
Maryland State Department of Education in implementing its reform plan.

Ranjit Singh Dhindsa
President & Chair of the Board of MLW

Phone: (301) 527-8222, Fax: (301) 670-1407, internet: www.mlw.org
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723 Petersburg Rd.
Davidsonville, MD 21035
May 8, 2010

Dr. Nancy Grasmick

State Superintendent of Schools
200 West Baltimore Street
Baltimore, MD 21201

Dear Dr. Grasmick:

The Maryland Society for Educational Technology is a robust and growing organization that
includes 3,000 stakeholders from all twenty-four local schools systems and higher education in
Maryland. As an organization, we are committed to provide high-quality professional
development for our members, and we strive to be a major supporter of Maryland’s vision for
reform. We strongly agree it is essential that our students are ready for both college and the
world of work.

We fully support Maryland’s Race to the Top application and wish to collaborate with MSDE as
a partner to support the implementation of an approved Race to the Top grant project. MSET’s
leadership is familiar with MSDE’s Race to the Top Plan and we are willing to participate fully
when the Maryland’s application is funded

MSET knows that we must provide every child with a high-quality education to ensure he or she
will succeed in a global economy There is no question that we are committed to supporting the
state’s efforts in this area. As we focus on providing the opportunity for all of our children to reach
their potential, it's clear that Maryland can win this race.

Respectfully submitted,

C D \Fomedyy,

Judith D. Tomelden, E4.D.
Executive Director

e ir ail.co
301-503-2032

C: Executive Officers
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Maryland State Advisory Council for Gifted and Talented Education

May 4, 2010

Dr. Nancy S. Grasmick

State Superintendent of Schools
Maryland State Department of Education
200 W. Baltimore Street

Baltimore, Maryland 21201

Dear Dr. Grasmick:

Under your leadership, Maryland has had a long history of school reform and is a
national leader in many areas, including the participation and performance of students in
Advanced Placement (AP) courses and exams. We are particularly proud of recent
strides to support the achievement of gifted and talented students, specifically, the State
Board’s adoption of a new certification area for Gifted and Talented Education Specialist,
an initiative which supports the preparation of highly effective teachers in this area.

The Maryland State Advisory Council for Gifted and Talented Education welcomed the
opportunity to contribute feedback on the State’s Race to the Top application. We
understand that the grant application is based on four priorities that comprise Maryland’s
next vision for school reform which will continue with or without federal funding. Our
Council supports the Maryland State Department’s efforts to

e Revise the State Curriculum, assessments and accountability system based on the
Common Core Standards;

¢ Build a statewide technology infrastructure to help inform instruction for all
students, expanding upon the model already initiated for the advanced/gifted and
talented Toolkit.
Redesign how Maryland prepares, supports, and evaluates teachers and principals
Engage in innovative ways to transform low-achieving schools, such as placing
gifted and talented resources teachers in Title I schools, an approach which
several Maryland School systems currently employ.

The Maryland State Advisory Council on Gifted and Talented Education believes that
these reforms are the right thing to do for all of Maryland’s children. We look forward to
working with the Maryland State Department of Education in implementing its reform
plan.

Sincerely,

G 4. 0 i
ngllis A. Bailey7
Chair, Maryland State Advisory Council for Gifted and Talented Education

C:
Dr. Colleen Seremet
Ms. Susan Spinnato
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We are pleased to support the Maryland State Department of Education’s Race to the Top application. For

e

than two decades, the Mid-Atlantic Equity Consortium, Inc. (MAC) has assisted Maryland’s families and
schools to build the capacity of educators, families and community members to improve student achievem

and school reform, with emphasis on low-income and culturally diverse children. From 2006-Present, MAC

so managed the Maryland State Parental Information and Resource Center (MD PIRC) through SDOE

grant that focuses on assisting parents and educators in addressing issues related to family engagement and

closing achievement gaps. MSDE has been an essential partner to the MD PIRC as we have worked

collaboratively to provide support to increase the pantlcxpatlon of culturally and racially diverse par pro

information on the importance of family engagement in education, and develop the skills of school pe

effectively engage parents.

MSDE has demonstrated a strong commitment to innovative and systemic school reform in order to

| education of Maryland’s students. MSDE has been strategically building upon previous reforms th

worked to close achievement gaps across the state such as the Bridge to Excellence Act (2002), the

|| development of the land School Assessments; and the Breakthrough Center approach to

o

i of low-performing schools and districts throughout the state. MSDE has initiated the followin

strategies to bolster and sustain academic achievement in Maryland

» Adopting Common Core Standards by Summer 2010 to ens hat all graduates ar

ready;

Building a stat > logy infrastructure to help inform instruction;

d
edesigning how Mary prepares, supports, and evaluates teachers and principals;

=g

eloping innovative ways to transform low-achieving schools and district:

these steps n are critical to improving academic achievement and increasin

of Maryl i . MAC looks forward to working with the Maryland State ]

plementing i plan as entailed in the Race to the Top Application.

X




Board of Directors
Anirban Basu
Douglas L. Becker
Eric Becker

Winifred C. Borden
Monica Brandes

M. J. Brodie

Stephen Burch

Robin Bush Weyand
Angela Celestin
Bonnie Copeland
William S. Corey, Jr.
Anne L. Culman
Daniel Fulmer

Robert E. Gabrys, Ph.D.
John Harbaugh
Clarke Langrall, Jr.

M. Gay G. Legg
Singleton McAllister
Aris Melissaratos
Anthony O'Brien

Mark Poliak, Esq
Dennis F. Rasmussen
Nina Rawlings, M.D.
Stuart R. Rubenstein
John W. Sasser

John Shmerler

Janet Marie Smith
Jay Steinmetz

Gordon M. Stetz, Jr.
William W. Strickland, Jr.

Harry Thomasian, Jr.

25 Mavket Place,

May 12, 2010

Dr. Nancy S. Grasmick

State Superintendent of Schools
Maryland State Department of Education
200 West Baltimore Street

Baltimore, MD 21201

Dear Dr. Grasmick:

On behalf of everyone at Port Discovery Children’s Museum, I am pleased to
provide my support to the Maryland State Department of Education (MSDE) as it
pursues Race to the Top funding. Port Discovery Children’s Museum provides
experiences that ignite imagination, inspire learning and nurture growth through
play. We serve 250,000 visitors each year including 90,257 children from the
State of Maryland, of whom 22,570 attend with their teachers as part of organized
school field trips.

As a State Aided Institution we have been partnering with MSDE for a decade.
We are proud of the amazing strides in student achievement Maryland has made
over the years and its long history of school reform. While we know that reform
efforts will continue with or without the Race to the Top funding, the grant would
accelerate Maryland’s initiatives.

Port Discovery supports Maryland’s efforts to revise the State Curriculum,
assessments, and accountability system based on the Common Core Standards;
build a statewide technology infrastructure to help inform instruction; redesign
how Maryland prepares, supports, and evaluates teachers and principals; and
engage in innovative ways to transform low-achieving schools and districts.

We believe that these reforms are the right things to do for Maryland’s children

and we look forward to working with the Maryland State Department of
Education in implementing its reform plans.

Sincerely,

Bryn Parchman
President and CEO

21202 « Phone 410.727.8120 « Fax 410.864.2729 » portdiscovery.org
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N ready = five

May 5, 2010

Nancy S.,Grasmick
State Supérintendent of Schools

Maryland State Department of Education
200 W. Baltimore Street
Baltimore, Maryland 21201

Dear Dr. Grasmick:

Ready At Five, a statewide, non-profit, board-designated program of the Maryland
Business Roundtable for Education, is focused on ensuring that school readiness is
elevaled for all Maryland children through engaged parents, quality early care and
education experiences, supportive communities and an increased understanding of the
benefits of investing in early care and education. Ready At Five works to achieve
meaningful, measurable and systemic improvements in early care and education programs
and schools, as well as improve student achievement across the entire age spectrum.

Ready At Five works closely with the Division of Early Childhood Development in the State
Department of Education where the coordination of all early childhood programs and
services and the accountability for the work is successfully accomplished. Ready At Five
supports and drives the shared efforts of the Department, key early childhood
stakeholders, policy makers, the legislature and the business community to improve early
learning outcomes for all Maryland’s young children.

We are fortunate that early childhood education is an integral part of the state’s school
reform efforts and elated with the progress we have made to improve outcomes for
Maryland's young children. We are extremely proud of the remarkable 29 point increase
that kindergarten children have achieved on the Maryland School Readiness Assessment
— anincrease in full readiness from 49 percent to 78 percent of children. The progress is
predictive of success in math and language and literacy in the later grades. We know from
the assessment data that the commitment to prekindergarten opportunities for
economically disadvantaged four-year olds and the comprehensive Judy Center
Partnerships are making the difference for low-income and English language learner
young children.

Reform efforts are underway in Maryland and must continue if we are to provide our
students with a quality educational experience - one that produces educational dividends
and economic dividends. For Ready Al Five, that means Families Matter; Quality Matters,
and Communities Matter so that children enter school ready to succeed.
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Ready At Five is pleased to support Maryland’s Race to The Top application. It will accelerate Maryland's
current reform efforts. It supports innovative technigues to transform low-achieving schools and districts

and it recognizes that the Early Years Matter.

Ready At Five looks forward to continuing to work closely with the Maryland State Department of Education
in implementing the reform plan and continuing fo have a key role in ensuring that all Maryland’s young
children are ready to be successful in school.

Best Regards,
A e () )
(APt /8 { P

Louise J. Corwin
Executive Director
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el ALICE FERGUSON FOUNDATION, INC.

- \ ENVIRONMENTAL EDUCATION ON THE POTOMAC

May 14, 2010

Dr. Nancy S. Grasmick

State Superintendent of Schools
Maryland State Department of Education
200 West Baltimore Street

Baltimore, MD 21201

Dear Dr. Grasmick,

On behalf of the Alice Ferguson Foundation, a proud recipient of SAl funding from MSDE
for many years, | would like to express our support for Maryland’s Reform Plan Race to the Top.
AFF has served Maryland students at the Hard Bargain Farm Environmental Center for over fifty
years and seen great strides in student achievement and in teacher professional development.
Our curriculum is closely aligned with the State Curriculum and we support the revision of the
curriculum, assessments and accountability system based upon the Common Core Standards.

We believe that these reforms are the right things to do for Maryland’s children. We
look forward to working with the Maryland State Department of Education in implementing its

reform plan.

Sincer:
Libby Campbeli

Deputy Director
Alice Ferguson Foundation




May 12, 2010

Nancy Grasmick

Superintendent, Maryland Public Schools
200 W. Baltimore Street

Baltimore, Maryland 21201

Dear Dr. Grasmick:

The Maryland DECA Board of Directors fully support the Maryland State Department of
Education (MSDE) in its application for the Race to the Top (RTTT) funding. In
conjunction with MSDE, DECA has made great strides in focusing on student
achievement and outcomes since 1947. DECA provides opportunities for students to
explore careers in marketing, business, and finance while pursuing a high school
diploma. In addition to competing in competitions on regional, state, and national levels,
students are also groomed for leadership positions in the work place and in higher
education institutions.

RTTT funding will ensure that students continue to participate and become successful in
organizations, such as DECA, with a focus on career and college readiness. The RTTT
grant will accelerate Maryland's reform initiatives and add a boost to career technology
student organizations.

Sincerely,

Darlene . iayc

Darlene Ajayi
Board Treasurer
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Future Business \

Leaders of America

May 5, 2010

Dr. Nancy S. Grasmick

State Superintendent

Maryland State Department of Education
200 W. Baltimore Street

Baltimore, MD 21201

Dear Dr. Grasmick:

Since the inception of the first Maryland chapter of Future Business Leaders of America
(FBLA) in 1957, Maryland FBLA has become successful in annually engaging more than 3,000
students in a career technology student organization (CTSO) within the State of Maryland. FBLA
supports co-curricular instructional classrooms coupled with academic and career technology
education courses. In fact, students who have difficulty finding their niche in high school often excel
in FBLA because they compete in business, management, marketing, and finance-related competitive
events at regional, state, and national conferences.

The Maryland FBLA-PBL Board of Directors and Student State Officers fully support the
Maryland State Department of Education (MSDE) in its application for the Race to the Top (RTTT)
funding. RTTT funding will accelerate Maryland’s reform initiatives and will ensure that students
continue to participate and become successful in worthwhile organizations such as FBLA. The proven
success of FBLA students and teachers can assist MSDE in transforming low-achieving schools and
districts to top-notch, highly competitive, and highly desirable public schools in the country.

On behalf of FBLA, it is with great pleasure that we support MSDE as it prepares to initiate its
next wave of school reform through RTTT.

Sincerely,
Aaron Moore David E. Jones

Maryland FBLA State President Chairman, Maryland FBLA-PBL Board of Directors
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May 12, 2010

Dr. Nancy Grasmick

Superintendent, Maryland Public Schools
200 W. Baltimore Street

Baltimore, Maryland 21201

Dear Dr, Grasmick:

We are proud to represent HOSA, a Career Technology Student Organization (CTSO) whose
mission is to promote career opportunities in health care and to enhance the delivery of quality
health care to all people. Nationally, HOSA represents 100,000 student and professional
members from forty-seven states. The Maryland HOSA association provides its’ members with
innovative and interactive co-curricular activities and competitions to engage, motivate and
prepare students for post secondary education and the world of work.

On behalf of Maryland HOSA, we extend our support to the Maryland State Department of
Education as it prepares to launch into its next phase of school reform through the Race to the
Top (RTTT) initiative. Career Technology Student Organizations like Maryland HOSA can
support the RTTT initiative by continuing to engage students in innovative, educational and real-
world experiences.

Sincerely,
; ”J/Z/Z‘N i J5v% A St
Taylor Chase Terri Broemm

President, State Officer Team Chairman, Maryland HOSA Board of Directors
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May 6, 2010

Dr. Nancy Grasmick

Superintendent, Maryland Public Schools
200 W. Baltimore Street

Baltimore, Maryland 21201

Dear Dr. Grasmick:

We are proud to represent the Maryland FFA Association, Maryland’s Career Technology
Student Organization (CTSO) dedicated to the personal, leadership, and career development of
students in agricultural education. Nationally, FFA represents over 522,000 students in all fifty
states and two U.S. territories. With 1,598 high school members participating in Maryland, the
organization provides innovative and interactive co-curricular activities and competitions to
engage and motivate students. A key component of agricultural education and the FFA is
supervised agricultural experiences (SAE). These SAE projects allow students to take their
experiences from classroom instruction, industry-aligned competitions, and leadership
conferences and apply them to real-world career opportunities including many student owned
entrepreneurial efforts.

Maryland FFA students continue to demonstrate success by earning recognition and honors at
regional, state, and national competitions. Student success is tied closely to the overwhelming
support and dedication of business, industry and education partners.

On behalf of the Maryland FFA Association, we extend our support to the Maryland State
Department of Education (MSDE) as it prepares to launch into its next phase of school reform
through the Race to the Top (RTTT) initiative. The Maryland FFA Association, Inc. can support
the RTTT initiative by continuing to engage students in innovative, educational and real-world
experiences.

Sincerely,

Mzzg&z “/7@02/ Va

Allison Moore Métthew K&emer

State President State Executive Secretary

FFA makes a positive difference in the lives of students by developing their potential for

premier leadership, personal growth, and career success through agricultural education.

The Maryland State FFA Association is a resource and supbort organization that does not selsct, control or supervise local chapter or
individual member activities except as expressly provided for in the state FFA constitution, bylaws or policies.
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601 Light Street - Baltimore, Maryland 21230-3812 }
410.685.2570 Fax 410.545.5974 www.marylandsciencecenter.org

May 13, 2010

Dr. Nancy S. Grasmick

State Superintendent of Schools
Maryland State Department of Education
200 West Baltimore Street

Baltimore MD 21201

Dear Dr. Grasmick,

Today more than 1,500 Maryland students, in groups with their teachers and volunteer
chaperones came through the doors of the Maryland Science Center and into the world of
exciting hands-on interactive science!

Thanks to the Maryland State Department of Education’s commitment to educational
innovation and your understanding that classroom learning is significantly enhanced and
reinforced through outside-the-classroom experience that complements the curriculum, we
have a partnership with you that provides Maryland students with an effective and compelling
outside-the-box approach to preparing students to succeed and achieve.

That is why we at the Maryland Academy of Sciences/Maryland Science Center enthusiastically
support Maryland’s application for Race to the Top (RTTT) grant funding. The funding promises
to advance Maryland school reform efforts at a pace that would not otherwise be possible.

We are proud of the reform efforts that have made Maryland school systems tops in the nation
and support without reservation your application to accelerate statewide progress in science,
technology, engineering, and mathematics (STEM) preparation.

Your early recognition and embrace of STEM education has placed Maryland ahead of the pack
in preparing our young people for college and careers that will serve them and all of us well.

With warm regards,
Ceed /

Van R. Reiner
President & CEO
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SkillsUSA .

May 11, 2010

Dr. Nancy Grasmick

Superintendent, Maryland Public Schools
200 W. Baltimore Street

Baltimore, Maryland 21201

Dear Dr. Grasmick:

We are proud to represent SkillsUSA, Maryland’s largest and most diverse Career Technology
Student Organization (CTSO). Nationally, SkillsUSA represents 330,000 student and
professional members from fifty states and two U.S. territories. With over 5,000 high school
members participating in Maryland, the organization provides innovative and interactive co-
curricular activities and competitions to engage and motivate students. A winning combination
of leadership, employability and technical skill development helps prepare students for post
secondary education and the world of work.

SkillsUSA Maryland students continue to demonstrate success by eaming recognition and
honors at regional, state, and national competitions. Student success is tied closely to the
overwhelming support and dedication of business, industry and education partners.

On behalf of SkillsUSA Maryland, we extend our support to the Maryland State Department of
Education (MSDE) as it prepares to launch into its next phase of school reform through the Race
to the Top (RTTT) initiative. The SkillsUSA Maryland, Inc. Association can support the RTTT
initiative by continuing to engage students in innovative, educational and real-world experiences.

Sincerely,

’ s — /
Nicollette Parsons Greg SolBerg J
President, State Officer Team Chairman, SkillsUSA Maryland Board of Directors
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MARYLAND
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Baltimors, Maryland 212014674
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May 13 s 2010 wwwemdhs.org
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Dr. Nancy S. Grasmick

State Superintendent of Schools
Maryland State Department of Education
200 West Baltimore Street

Baltimore, MD 21201

Dear Dr. Grasmick:

Maryland has a proud history of educational excellence, developed under your guidance.
The Maryland Historical Society (MdHS) has been proud to support the state’s efforts to
develop informed and engaged young people and we recognize the great strides in
student achievement that the state has made over the years. We at MdHS understand that
reform efforts will continue with or without the Race to the Top (RTTT) funding, but that
the RTTT grant would accelerate Maryland’s reform.

The Maryland Historical Society supports Maryland’s efforts to revise the state
curriculum, assessments, and accountability system based on the common core standards,
build a statewide technology infrastructure to help inform instruction, redesign how
Maryland prepares, supports, and evaluates teachers and principals, and engage in
innovative ways to transform low-achieving schools and districts.

We believe that these reforms are the right things to do for Maryland’s children and look
forward to working with the Maryland State Department of Education in implementing
its reform plan.

Thank you for your tireless efforts on behalf of Maryland school children and for your
continued support of MdHS.
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May 17, 2010

Dr. Nancy 8. Grasmick

State Superintendent of Schools

Maryland State Department of Education

200 West Baltimore Street

Baltimore, MD 21201

Dear D)Gm%c“ “

It is a distinct pleasure to write in support of the Maryland State Department of
Education’s (MSDE) Race to the Top (RTTT) application. Through your leadership,
Maryland’s public educational system was again ranked #1 in the nation in 2010 because
of the State’s cutting edge approach and long history of school reform. The RTTT grant
would accelerate Maryland’s reform and continue to ensure our student’s success.

The Parks & People Foundation’s partnership with MSDE has spanned more than a decade
to give comprehensive learning experiences to Maryland students that cannot be replicated
in the classroom and provides engaging, hands-on, learning opportunities. Through
MSDE?’s State Aided Institution initiative our SuperKids Camp program has successfully
given children in Baltimore City access to an academically challenging and culturally
enriching summer camp experience. Designed to close the “summer learning gap” between
middle and low income students, over 16,000 children participated in this unique and
award winning summer program, many of which participated thanks to the funding
provided through the SAI program. We are proud to be in a State which truly prepares its
students to excel in the 21* Century workforce and global economy.

The Parks & People Foundation supports Maryland’s efforts to:

»  Revise the State Curriculum, assessments, and accountability system based on
the Common Core Standards

= Build a statewide technology infrastructure to help inform instruction

= Redesign how Maryland prepares, supports, and evaluates teachers and principals

= Engage in innovative ways to transform low-achieving schools and districts

In conclusion, thank you for your leadership and support of the SAI program, SuperKids
Camp and the Parks & People Foundation. We look forward to working with the
Maryland State Department of Education in implementing its reform plan. Please feel free
to contact me at (410) 448-5663.

Sincerely,
b M o

Jaceueline’M. Carrera
fesident & CEQ
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May 17,2010

Dr. Nancy S. Grasmick

State Superintendent of Schools
Maryland State Department of Education
200 West Baltimore Street

Baltimore, MD 21201

Dear Dr. Grasmick:

The Chesapeake Bay Foundation (CBF) would like to submit this letter of support for the
Maryland State Department of Education Race to the Top grant proposal.

CBF’s Environmental Education Program has received funding as a State-Aided Institution for
over 40 years. The funding and support of the department has enabled us to build the award
winning field programs we have today, with over one million students, teachers, and others
participating in on-the-water field experiences, and more than two million utilizing CBF’s
classroom curriculum materials.

" Maryland has a long history of school reform, and we are very proud of the great strides in student
achievement that have been made over the years. The RTTT grant would accelerate Maryland’s
reform. CBF supports Maryland’s efforts to:

e Revise the State Curriculum, assessments, and accountability system based on the
Common Core Standards

* Build a statewide technology infrastructure to help inform instruction
Redesign how Maryland prepares, supports, and evaluates teachers and principals
Engage in innovative ways to transform low-achieving schools and districts

We believe that these reforms are the right thing to do for Maryland’s children, and we look
forward to working with the Maryland State Department of Education in implementing its
reform plan.

Regards,

Do~ |\
Don B:;h/]

Vice President
Environmental Education Program

PHILIP MERRILL ENVIRONMENTAL CENTER | 6 HERNDON AVENUE | ANNAPOLIS, MD 21403
410/268-8816 | FAX: 410/268-6687 | CBF.ORG
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Association of School Business Officials of
Maryland and the District of Columbia

To: Dr. Nancy 8. Grasmick
State Superintendent of Schools

The Association of School Business Officials of Maryland and the District of Columbia (ASBO MD & DOC)
supports all efforts by the Maryland State Department of Education in their reform plan as well as in their
intentions to participate in “The Race to the Top” funding,

As business officials, it is our desire to find ways for our students to improve each and every day. Maryland
has a history of being the top state in education. We are extremely proud of our students and their achievements;
we look for ways to continue to make reforms with or without additional funds every day. Any additional funds
would allow these reforms to happen in a more timely and efficient manner.

ASBO MD & DC supports the Maryland State Department of Education in their efforts to-

® Revise the State Curriculum, assessments, and accountability system based on the Common Core
Standards

* Build a statewide technology infrastructure to help inform instruction
* Redesign how Maryland prepares, supports, and evaluates teachers and principals
* Engage in innovative ways to transform low-achieving schools and districts

Although these reforms do not directly affect the business divisions, we believe they will allow our students
to improve. It was recently said by a member of ASBO MD & DC that “It’s our job to do everything we can to
make the best classroom climates for kids to succeed.” We believe that the Maryland State Department of
Education and its efforts are the best way to accomplish this goal.

In closing, we believe that these reforms are the right things to do for Maryland’s children, and we look
forward to working with the Maryland State Department of Education in implementing its reform plan.

Sincerely

- ////ng
T. Scott Germain
President ASBO MD & DC

PO Boz 948 Rockville, MD 208480943 www.asbo.org
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Maryland State Conference
National Association for the

Advancement of Colored People
Post Office Box 9702
Arnold, MD 21012

May 17, 2010

To Whorn it May Concern:

This letter is to express our support of the Maryland State Department of
Education's Race to the Top application.

For the past nine years, the Education Committee of the Maryland State
Conference of the NAACP has issued an Annual Academic Report Card which
highlights African American student achievement in several categories. The
areas include test scores, attendance, suspensions, and graduation and drop
out rates. Over the years, we have seen great strides in student achievement
among not only African Americans, but all groups of students. It is vital that
such improvements continue.

The Maryland State Department of Education has a long history of developing
and implementing successful school reform. The current economic climate has
underscored the need for our schools to be given the resources and funding
necessary to continue reform so that every student can be guaranteed access
to an equal and a high-quality public education. Reform efforts will continue in
Maryland with our without Race to the Top funding, but a grant award would
accelerate the process.

Our organization supports Maryland's efforts to revise the State curriculum,
assessments, and accountability system based on the Common Core
Standards; build a state-wide technology infrastructure to help inform
instruction; redesign how the State prepares, supports, and evaluates teachers
and principals; and engage in innovative ways to transform low-achieving
schools and districts. These initiatives are the right thing to do for Maryland's
children and are especially important to the Maryland State Conference of the
NAACP because we are committed to improving the performance of all chiidren
while eliminating all education-related racial and ethnic disparities.

We look forward to continuing to work with the Maryland State Department of
Education in implementing its reform plan.

Sincerely,

Rhonda Jonés:'% EdD.
Education Chairperson

e
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Maryland Association of Student Councils
\\ Affiliated with the National Association of Student Councils

To Whom It May Concern:

The Maryland Association of Student Councils lends its full support to our state’s reform plan as a part
of the federal “Race to the Top”. There is a general consensus among students that while it is easy to
rest on Maryland’s tremendous success in public education, that is not the right thing to do for students
now and in the future. We must always do our best to advance, to move forward. Race to the Top and
Maryland’s plan to embrace it embody this spirit of progress.

We support our state’s compliance to the common core standards that are under development at the
national level. While we are satisfied with the curriculum Maryland provides us now, we support the
notion of national standards to keep not just our state but also our nation competitive in an ever
shrinking world. We feel that Maryland can be a leader among other states in the implementation of
common core standards, and would like to see the federal government use input from school system
leaders, teachers, parents, students, alumni, and other professionals in the development of such national
standards.

MASC supports efforts to infuse new technologies into public education. The building of a stronger
technological infrastructure as part of Race to the Top will strengthen our schools in the long term and
allow for more consistency in instruction from school to school.

We support the inclusion of a student progress based component in teacher evaluations. We are
confident that whatever new system is devised, it will be implemented fairly and will not penalize
teachers for matters outside of their control. This progressive measure will help to build an even
stronger trend of progress in public education nationwide in the hopes that our already strong system
will be even more effective for future generations.

The idea of providing an incentive for strong teachers to move to underperforming districts is subject
to much debate and controversy, but is at the end of the day beneficial across the board. It is wrong for
school systems to deny certain districts the special care and attention they deserve based on
circumstances outside of the system’s control. Race to the Top will strengthen all parts of our public
school system, not just the traditionally high performing districts.

MASC supports the direction outlined in the Race to the Top plan, and is fully behind Maryland’s
efforts to comply with the new program. We look forward to seeing this plan implemented.

AN SN G

Sincerely,
Michael Hagan
MASC President Elect

Maryland State Department of Education « 410-767-0100 - 200 W. Baltimore Street *
Baltimore, Maryland 21201-2595
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May 11, 2010

Nancy S. Grasmick, Ph.D.

State Superintendent of Schools
Maryland Department of Education
200 West Baltimore Street
Baltimore, Maryland 21201

Iul
Dear Dr. GTaSE}“’W

1 am writing today in support of your proposal for funding under the Race To The
Top initiative from the U.S. Department of Education. As you know, museums such
as ours have been iong-standing beneficiaries of your etforts to reform public
education and raise student achievement, by being partners with the Maryland State
Department of Education in providing exceptional learning experiences for our
children in and outside of the classroom. Your proposal for Race To The Top can,
and will, enhance and expedite your already very successful school reform

programs.

LB LAY R AR Lo

CEREIE U B ONIATY

On behalf of the Board of Directors, staff and members of this Museum, we heartily
endorse Maryland’s participation in this landmark program to revise curriculum,
assessments and accountability systems Statewide. We are a full affiliate of the
Smithsonian Institution and Maryland’s largest and most successful history
museum. As such, we have an opportunity to, once again, partner with you and
your colleagues throughout the State of Maryland to make a huge difference in
school reform, technology improvements, teacher support and preparation with the
Race To The Top funding that our children so richly deserve.

GHOTIIY NG MM

As always, thank you for including the museum community in your innovative and
ground-breaking programs. Please do not hesitate to let me know if we may be of
assistance in any way. We look forward to working with you.

Sincerely,

o

Courtney B. Wilson
Executive Direttor

Courrney BoWinson
EXpouriviaiDmedron
BAIITER.B482 1208
FaRiQ TR Ra88
DIRECTORGBORMLOHG

I AEEOCTATION BHTH THE BRIVHE R IAN TRETIYUTION
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May 13,2010

Dr. Nancy S. Grasmick

State Superintendent of Schools
Maryland State Department of Education
200 West Baltimore Street

Baltimore, MD 21201

Dear Dr. Grasmick:

Thank you for your long service to education in the state of Maryland. Your consistent and steadfast focus on
school reform and improvement has deservedly earned Maryland the # 1 ranking for schools in the country for
the second straight year.

As you know, NorthBay is Maryland’s premier Environmental Education and Character Education Center for
underserved middle school students — particularly urban, inner city students. Our unique 5-day/4-night
experience gives students full immersion into a hands-on, inquiry-based, cross curricular environmental
education program while at the same time connecting into the current, relevant challenging social issues that
middle school students face, making us one of the most unique programs in the country. We are finishing our
5" year and consistently serve approximately 8,000 middle students each year, translating into almost 40,000
student days of instruction per year. Our ability to operate on a large scale also makes us very unique.

Your support of our unique educational program has been critical to our success and critical to our ability to
serve the large number of students we serve. Because of your drive for trying new and innovative ways to
reach a broad demographic of students, we are regularly presenting at national conferences and consulting with
organizations across the country on best practices for offering relevant and contextually effective programs for
connecting urban, inner city students to the environment. Due to your championing change, innovation and
maintaining high standards, unique programs such as NorthBay are able to be launched and become powerful
forces for transformation — particularly for underserved students.

Thank you for setting high standards, for constantly looking for new, innovative and unique approaches to
reaching Maryland’s underserved students and for your support of our program. We definitely look forward to
continuing to innovate and certainly the receipt of RTTP funds would accelerate our ability to reach our full
capacity and serve an even larger population of Maryland students with relevant, innovative approaches to
increasing their academic performance.

We are excited about the plans you have and look forward to working with you and ail of your team at the
Maryland State Department of Education as you continue to raise the bar for education in Maryland. Thank
you for your continued leadership.

Best Regards,

George A. Comfort
Executive Director

11 Horseshoe Point Lane
North East, MD 21901
443-967-0500
Fax 443-967-0501
www.notthbayadventure.com
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Maryland Foster Parent Association
Making a Difference...

Dr. Mancy Grasmick

State Superintendent of Schools
200 West Baltimore Street
Baltimore, Maryland 21201-2595
May 18, 2010

Dear Dr. Grasmick,

The Maryland Foster Parent Association represents thousands of foster parents, grandparents,
kinship care providers, their children and the thousands of children we serve in “out of home
placement”. We strongly support the Maryland State Department of Education reform initiative
which includes its Race to the Top grant application. Foster parents appreciate that Maryland
has a long history of embracing school reform based on high standards with the goal of
increasing academic achievement for all students. When all children do well our foster children
tend to do well.

The Maryland foster parents and all parents look forward to the acceleration of achievement by
Maryland’s participation in the Race to the Top grant. Parents, providers, and care givers are
assured that reform efforts will continue with or without the RTTT funding however the
increased planning and potential increased funding will further support and strengthen
Maryland’s reform efforts.

The Maryland State Department of Education has always included parents in the educational
decision making process. We are excited about the possibilities of continuing our partnership
with MSDE as it reforms and raises the level of academic achievement by providing increased
rigor and a challenging education experience for all of Maryland’s children.

Sincerely,
Afém %m
Sam Macer, President Elect

Maryland Foster Parent Association

Telephone Address Ermail
(866)MDKids 1(866)635-4371 PO Box 1049 MDKidsl @aol.com
Severna Park, Maryland 21146
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s Karen A. Treber, Esq., President
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ALLEGANY COUNTY PUBLIC SCHOOLS Jeffery T. Metz

108 Washington Street « P.O. Box 1724 » Cumberland MD 21501-1724
Telephone (301) 759-2000  www.acps.allconet.org

Superintendent of Schools
David A. Cox, Ed.D.

Dr. Nancy S. Grasmick

State Superintendent of Schools
Maryland State Department of Education
200 West Baltimore Street

Baltimore, MD 21201-2595

May 7, 2010
Dear Dr. Grasmick:

Maryland’s Title | Committee of Practitioners strongly supports the Maryland State Department of
Education’s reform initiative which includes its Race to the Top grant (RTTT) proposal. Maryland has
one of the nation’s most recognized public school systems due to its long history of embracing school
reform based on high standards and accountability designed to increase the academic achievement of all
students. We are extremely proud of the great strides in student achievement which Maryland’s students
have made over the last decade and look forward to the acceleration of achievement by Maryland’s
participation in the RTTT grant.

Therefore, our organization supports Maryland’s effort to:
+ Revise the State Curriculum, assessments, and accountability system based on the Common
Core Standards
Build a statewide technology infrastructure to help inform instruction
Redesign how Maryland prepares, supports, and evaluates teachers and principals
Engage in innovative ways to transform low-achieving schools and districts

We believe these reform efforts are in the best interest of all students to accelerate achievement and
prepare them for post secondary education and job placement. We look forward to working with the
Maryland State Department of Education in implementing this reform initiative as Maryland continues
to move forward to prepare our children for the 21* Century.

Sincerely,

Arbet C. N Koy

Robert C. McKenzie
Director of Elementary Education
Chairman of Title I Committee of Practitioners

“Better Schools, Brighter Futures”
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American Visionary Art Museum
May 10, 2010

Dr. Nancy S. Grasmick

State Superintendent of Schools. . . e

Maryland State Department of Edzucatlon fui; S

200 West Baltimore Street ~ - S T

Baltimore, MD 21201 . '
oes S v

e,

Re: Maryland’s Race to the Top

o

Dear Dr. Grasmick: m R R

Thanks to the Maryland State Department of Education’s keen understanding of the importance
of education and creative vision for all of Maryland’s youth, our great state has a tradition of
student achievement and positive school reform. On behalf of the American Visionary Art
Museum, a MSDE State-Aided Institution, 'm happy to write in full support of Maryland’s
Reform Plan and hope that the review committee will award Maryland in the Race to the Top!

AVAM utilizes art to explore and expand the definition of individual human potential, dignity,
and community. That said, our national museum and education center supports Maryland’s
efforts to innovation and transformation of low achieving schools, particularly through teacher
and principal support and technology initiatives. MSDE and the reform plan will surely improve
critical thinking and 1ntegrated learning that will strengthen our community for years to come.

We look forward to working with you, MSDE, and our state’s educators, administrators, and
families to implement the reform plan and serve as a creative learning environment to ensure our
Maryland students’ future success!

Most sincerely,

Katie Adams
Director of Development

800 ey highway baltimore inner harbor maryland usa 21230 410.244.1900 fax 410.244.5858
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In 2008, the average score of fourth-grade studenis in:Maryland
was 226. This was higher than the average score of 220 for public
school students in the nation.

The average score for students in Maryland in 2008 (228} was not
significantly different from their average score in 2007 {225} and
was higher than their average score in 1982 211)

In 2008, the score gap between students in Maryland at the 75th
percentile and students althe 25th percentile was 47 points, This
performance gap was not significantly different from that of 1882
{49 points).

The percentage of studenis in Maryland who performed at or
above the NAEP FProficient level was 37 percent in 2008, This
percentage was not significantly different from thatin 2007 (36
percent) and was greater than that in 1992 (24 percent),

The percentage of sludents.in Maryland who performed at or

above the NAEP Basic level was 70 percent in 2008, This

percenty and was greater than that in 1892 (57 percent).

percentage was not significantly different from that in 2007 (69
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= 1n 2008, female students in Marviand had an average
score that was higher than that of male students.

# In 2008, Black students had an average score that was 27
points lower than that of White studenis. This performance
gap was not significantly different frony thatin 1962 (29
points),

& In 2008, Hispanic students had an average score that was
16 points lower than that of White students. This
performance gap was hot significantly different from that in
19892 (24 points)

w -In 2009, students'who were eligible for freefreduced-price
school lunch, an indicator of low income, had an aversge
score that was 27 points lower than that of students who
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performance gap was not sigrificantly different from that in
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In 2009, the average score of eighth-grade students in Maryland
was 267 . This was higher than the average score of 282 for public
school students in the nation.

The average score for students in Maryland in 2008 {267} was not
significantly different from their average score in 2007 {265} and
was higher than thelr average scors in 1998 (261).

In 20089, the score gap between students in Maryland at the 76th
percentile and students at the 25th percentile was 46 points. This
performance gap was not significantly different from that of 1898
{50 points).

# The percentage of students in Maryland who performed ator
above the NAEP Proficient level was 36 percent in 2008, This
percentage was not significantly different from that in 2007 (33
percent} and was not significantly different from that in 1986 (31
percent).

= The percentage of students in Marvland who performed af or
above the NAEP Basic level was 77 percentin 2008, This
percentage was not significantly different from thatin 2007 {76
percent) and was greater than-that in 1988 (70 percent}.
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