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Al-1: Florida's Next Generation PreK-20
Education Strategic Plan

Adopted by the State Board of Education
November 2009

Strengthen foundation skills

Improve quality of teaching in the education system

Improve college and career readiness

Expand opportunities for postsecondary degrees

and certificates Globally
Competitive
Improve K-12 educational choice options Workforce

Align resources to strategic goals
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Mission

The mission of the State Board of Education (s.z008.31, £.5.) is to increase the proficiency of all
students within one seamless, efficient system, by providing them with the opportunity to expand
their knowledge and skills through learning opportunities and research valued by students,
parents, and communities, and to maintain an accountability system that measures student
progress toward the following goals:

— Highest student achievement

— Seamless articulation and maximum access
— Skilled workforce and economic development
— Quality efficient services

Next Generation PrelK-20
Strategic Vision

To change the culture of our schools from PreK to postsecondary by raising the ceiling and raising
the floor to better enable students for success in the 215t century.

Updated Novernber 2009 Florida Department of Education
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Next Generation PrekK-20
Strategic Areas of Focus

Strengthen foundation skills

Improve quality of teaching in the education system

Improve college and career readiness

Expand opportunities for postsecondary degrees and certificates
Improve K-12 educational choice options

Align resources to strategic goals

ok L=

Updated November 2009 Florida Department of Education
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Next Generation PreK-20

Strategic Plan Crosswalk

Former Eight Strategic Imperatives

# Next Generation Six Areas of Focus

2!  Set, Align, and Apply Academic Curricula
Standards

3: Improve Students Rates of Learning

rand Testing 1.

Strengthen foundation skills

1: Increase the Supply of Highly Effective teachers 2.
Improve Quality of Instructional Leadership

Improve quality of teaching in the education system

6: Align Workforce Education with Skill Requirements of the | 3.
New Economy

Improve college and career readiness

5: Increase the Quantity and Improve the Quality
of Education options

8: Improve Student Opportunities for Access and 4. Expand opportunities for postsecondary degrees and
Advancement certificates
5.  Improve K-12 educational choice options

7: Align Financial Resources with Performance 6.

Align resources to strategic goals

Updated November 2009

Florida Department of Education
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i eration Pre
Benchmarks

Focus Area 1: Performance Measures
Strengthen Foundation Skills

Objectives:
* To increase rigor of standards to improve student

achievement in VPK-12 Baseline FYoe FY10 FYii FY12 FY13 FY14 FY15
e Utilize assessment to direct instruction and effect 30072008
student outcome
* Develop strategies to assist schools in need of
improvement
1.1 The percentage of students scoring at or above Reading Reading
grade level on FCAT Reading and Math, by 70:@ Elementary ZIZ% .
elementary, middle, and high school j;n;: :‘;‘s‘e ﬁ;ze;i:;’e
Math 42% High
70% Elementary Math
60% Middle 72%
67% High Elementary
61% Middle
69% High
1.2 Graduation Rates 73.1%
. Excluding GED Exclude
. Including GED 75.4%
Include
1.3 Number of Correct II and Intervene schools 273 Correct I1 670 Correct 11
showing significant progress each year 12 Intervene 15 Intervene
1.4 Percentage of K-3 students in special education 11.7%
due to reading deficits

Updated November 2009 Florida Department of Education
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Focus Area 1 (continued): Performance Measures
Strengthen Foundation Skills

Objectives:
* To increase rigor of standards to improve student

achievement in VPK-12 Baseline FY09 FY10 FYiL Fr12 FY13 FY14 FY15
e Utilize assessment to direct instruction and effect 2007-2008
student outcome
* Develop strategies to assist schools in need of
improvement

1.5. Track cohorts of students who score "ready” on
Kindergarten readiness assessment in Kindergarten
and measure thejr performance on the third grade
FCAT*

1.6 Track cohorts of students who score "not ready”
on Kindergarten readiness assessment in
Kindergarten and measure their performance on the
third grade FCAT*

* Future Measure

Updated Novermber 2009 Florida Department of Education
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Next G
Benchma

Focus Area 2: Performance Measures
Improve Quality of Teaching in
- Baseline FYOB FY10 Fyii FYiz FYiz FY14 FYis
the Education System 2007-2008
Objectives:

» Establish the state’s expectations for quality
instructional practice

« Improve the quality of preparation programs,
professional development, and certification exams

* Align requirements for district performance appraisal to

the state’s expectations

Provide statewide recognition and award programs that

reward outstanding performance based on the state’s

expectations (includes student achievement)

2.1 Number and percent of teachers receiving state | 162%

37.948
performance pay Excluding School

Recognition **

46.3%

108,893
Including School
Recognition **

234,951
Total Teachers **

**Updated with Final Survey 5 dala

Updated Novernber 2009 Florida Department of Education
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N eration Pre
Benchmarks

Focus Area 2 (continued): Performance Measures
Improve Quality of Teaching in
N Baseline FYQ09 FY10 FY11 FYi2 FY13 FY14 FY15
the Education System 2007-2008
Objectives:

» Establish the state’s expectations for quality
instructional practice

« Improve the quality of preparation programs,
professional development, and certification exams

* Align requirements for district performance appraisal to

the state’s expectations

Provide statewide recognition and award programs that

reward outstanding performance based on the state’s

expectations (includes student achievement)

2.2 Number and percentage of classes taught by All Schools:
out-of-field teachers in: 8.3%
79,985 of 964,718
* All Schools Total Classes
« Differentiated Accountability (DA) DA
schools e Correct 1:
. 8.3%
¢ For critical teacher shortage areas: « Correct 2:
e Percentage of teachers 11.8%
i - Of-fi * Intervention:
teaching out-of-field 10.1%
¢ Number of completers from o Prevent1:
approved teacher preparation 6.3%

programs (SUS, CC, Educator . lpsfel";"t 2
Preparation Institute) ity

Shortage Areas:
o Out-of-field:
8.9%
e Completers
(CC,SUS,EPI,
Priv.): 1,961

2.3 Number and percentage of new teachers who g"ath Q'Z:fsn/ .
were math and science majors at a Florida Public cience 4187
College or University

** Updated with Final Survey 5 data

Updated Novermber 2009 Florida Department of Education
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e

Next Generation Pre
Benchmarks

Focus Area 3: Performance Measures
Improve College and Career - - . — —
o Baseline FYog FY10 FYii FYi2 FYi3 FY14 FY15
Readiness 20072008
Objectives:

« Increase number and percentage of students scoring
“college ready” in math and language arts on approved
postsecondary readiness assessment

« Increase number and percentage of high school
students graduating with industry certification or Ready
to Work Credential

* Increase student participation and performance in
accelerated options of AP, IB, DE, and AICE

* Define College and Career Readiness

3.1 The percentage of students scoring Level 4 and Reading %
i i i 36% Elemental
5on |_=CAT Reading and Math, in elementary, middle, ;70/: Ml v Elementary
and high school 28% Middle
20% High 19% High
Math Math
38% Elementary 40%
28% Middle Ele;men_tarv
36% High Erdes :'i';':'e
3.2 Number and percentage of ninth-grade students gi-é‘;’; .
. By A ,693 of
who enrolled in Algebra I prior to ninth grade 204,139 Total

Graduates **

3.3 Number and percentage of high school 522'5’3 "

graduates who enrolled in at least one accelerated 147 879"T0ta|

course during their high school career (AP, IB, DE, or | Graduates **

AICE)

" Updated with Final Survey 5 data Florida Department of Education

Updated November 2009
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Next Generation
Benchmarks

Focus Area 3 (continued): Performance Measures
Improve College and Career - : : — — - -
" Baseline FYos FYLi0 FY1L FYiz FYiz FYi4 FY15
Readiness 2007-2008
Objectives:

» Increase number and percentage of students scoring
“college ready” in math and language arts on approved
postsecondary readiness assessment

« Increase number and percentage of high school
students graduating with industry certification or Ready
to Work Credential

* Increase student participation and performance in
accelerated options of AP, IB, DE, and AICE

« Define College and Career Readiness

3.4 Number and percentage of students who enroll 61.8% 38,258 of
in accelerated courses that earned “postseconda 61,882 Graduates Who
p ry Enrolled in AP and/or

credit” in at least one accelerated course during their | pe **
high school career (AP, IB, DE, or AICE)

51.5%
38,626 of 75,074
Graduates Who
Enrolled
in AP or IB or DE

3.5 Number and percentage of students passing

End-of-Course Exams *

3.6 Number and percentage of students enrolled in Math: 55.9%

community college the year following high school 27430 0f 49,110

graduation meeting approved postsecondary

i i i Reading: 67.7%
readiness standard via assessment in: adin o

33,601 0f 49,778

. Math
. Reading Writing: 73%
L 36,333 of 49,778
. Writing
. In all 3 subjects Al 3: 45.8%

22,467 of 49,027

* Future Measure

** Updated with Final Survey 5 data

Updated Novernber 2009 Florida Department of Education

APPENDIX PAGE 10



Next Generation Pr
Benchmarks

Focus Area 3 (continued): Performance Measures
Improve College and Career - - — —
= Baseline FY09 FYL0 FYil FYLZ FY13 FYi4 FYL5
Readiness 2007-2008
Objectives:

» Increase number and percentage of students scoring
“college ready” in math and language arts on approved
postsecondary readiness assessment

« Increase number and percentage of high school
students graduating with industry certification or Ready
to Work Credential

* Increase student participation and performance in
accelerated options of AP, IB, DE, and AICE

« Define College and Career Readiness

- ____________________ |
3.7 Number and percentage of students passing
postsecondary readiness courses while in high
school, adult high school, or GED programs *

3.8 Number and percentage of high school students
graduating with the following *:

. Industry Certification

. Ready to Work Credential

FOrE NedsurE

Updated Novermber 2009 Florida Department of Education
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i eration
Benchmarks

Focus Area 4: Performance Measures

Expand Opportunities for Post-
secondary Degrees and
Certificates

Baseline FY09 FYio FY1L FYi2 FYL3 FY14 FY15
2007-2008

Objectives:

» Increase postsecondary enroliment rate

* Increase diversity and number of high school graduates
who enroll in postsecondary education

Increase diversity and number and percentage of high
school graduates who earn a certificate or a degree ata
community college or career center

Increase diversity and number and percentage of
community college or state university system students
who enroll in and complete upper division program of
study

4.1 Number and percentage of students who enroll géég/f) 14188
f ; ,300 of 141,

in CC, SuUs, ICUF,_ out—qf—state, or techmc_al centers Total Graduates
in the year following high school graduation *

(disaggregated data available)

4.2 Of the students who enrolled in postsecondary éc\@;;s:z%
following high school graduation, _number and ) 41,048 Enrolled
percentage of students who remain enrolled or exit Tech Ctr: 59.9%

with a credential after two and six years 1,531 Enrolled **
(disaggregated data available)
6 Years:

47.5%
30,150 of 63,500
-

** Updated with Final Survey 5 data Forida D. o et
Updated November 2009 orida Department of Education
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b

Benchmarks

teration Pre

Focus Area 4 (continued):

Expand Opportunities for Post-
secondary Degrees and
Certificates

Objectives:

» Increase postsecondary enroliment rate

» Increase diversity and number of high school graduates
who enroll in postsecondary education

Increase diversity and number and percentage of high
school graduates who earn a certificate or a degree ata
community college or career center

Increase diversity and number and percentage of
community college or state university system students
who enroll in and complete upper division program of
study

Performance Measures

Baseline
2007-2008

FY09 FY10

FYil

FYi2

FYi4

4.3 The number and percentage of Associates’ 1Year:
degree completers at a community college who fgg:’;
transfer within two years to the upper division at a 4
community college or university
2 Years;
60.2%
19,465
4.4 Trends in student enroliment in and completion | 390,997
of certificate and two year degree programs at Enroliment
community colleges 72,063
Completions

Updated November 2009

Florida Department of Education
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ext Genera
Benchmarks

Focus Area 4 (continued): Performance Measures

Expand Opportunities for Post-
secondary Degrees and
Certificates

Baseline FYo9 FY10 FYii FYi2 FY13 Fyl4 FY15
2007-2008

Objectives:

» Increase postsecondary enroliment rate

» Increase diversity and number of high school graduates
who enroll in postsecondary education

Increase diversity and number and percentage of high
school graduates who earn a certificate or a degree ata
community college or career center

Increase diversity and number and percentage of
community college or state university system students
who enroll in and complete upper division program of
study

4.5 Number and percentage of students who use an
industry certification articulation pathway to enroll
in a postsecondary program in the career area for
which they were certified *

4.6 Number and percentage of students who use an
Industry certification articulation pathway who
subsequently complete a postsecondary program in
the career area for which they were certified *

Updated Novermber 2009 Florida Department of Education
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ext Genera
Benchmarks

Focus Area 5:
Improve K-12 educational choice

Performance Measures

R Baseline Y03 FY10 FYil FY12 FYiz FYi4 FY15
options 2007-2008
Objective:
« Improve educational options for K-12 parents and
improve student performance
5.1 Number and percentage of students (FTE) 37%
completing virtual education 9,686.52 of 2,631,277.10
Total Public School FTE
5.2 The percentage of students attending a charter Rea i
h o
school scoring at or above grade level on FCAT 73% Elementary °
; : ] 66% Middle Elementary
Reading and Math, by elementary, middle, and high . 68% Middle
school 40% High 38% High
Math Math
70% Elementary 73%
63% Middle (Ei!;en’lela_t:;ly
‘o Mi e
65% High 64% High
5.3 Number and percentage of charter schools that 72.2%
earned an Aor B 156 of 216 Charter Schools
5.4 Number and percentage of high performing SES
providers *
5.5 The percentage of students attending a charter Reading %&
school scoring level 4 and 5 on FCAT Reading and 38% Elementary o
; ) 29% Middle Elementary
Math, by elementary, middle, and high school 31% Middle
17% High 16% High
g
Math Math
38% Elementary 41%
28% Middle E;TBI\:F:;{
‘o Mi e
32% High 33% High

* Future Measure
Updated November 2009

Florida Department of Education
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Next Generation PrekK-20

Benchmarks

Focus Area 6:
Align Resources to Strategic Goals

Objectives:
«  Ensure funding and other resources are available to effectively and efficiently implement agency priorities

Updated Novermber 2009 Florida Department of Education
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Next Generation PreK-20

Strategic Alignment
Focus Areas 2009-2010 Strategies

1. Strengthen foundation skills | 1a) Update the Next Generation Sunshine State Standards / Common Core Standards

1b) Support struggling schools and districts

1c) Develop assessment systems to monitor student progress and provide information to improve instruction
1d) Reform and align the FCAT

1e) Enhance the full day Pre-Kindergarten Program for low income students

1f) Strengthen key grade transitions

2. Improve quality of teaching | 2a) Strengthen the connection between teacher effectiveness and student performance
in the education system 2b) Raise the standards for entry into the profession
2¢) Maintain a highly effective workforce

3. Improve college and career | 3a) Improve the alignment of college readiness and remedial courses
readiness 3b) Update the Next Generation career and technical education standards

3c) Develop and implement end-of-course exams

3d) Provide greater emphasis on moving students to higher levels of proficiency

3e) Improve the alignment of high schools with college and career expectations

4. Expand opportunities for 4a) Improve postsecondary transitions from lower level to upper level
post-secondary degrees 4b) Expand access to distance learning
and certificates 4c) Develop Gold Standard Career Pathways

4d) Increase certificate and degree production

5. Improve K-12 educational | 5a) Strengthen the quality of school choice options

choice options 5b) Expand educational choice options
6. Align resources to meet 6a) 2010-2011 Legislative Budget Request
strategic goals 6b) Alignment of 2009-2010 Federal Funds with Goals

6C) 2009-2010 Prioritization of Internal Operating Funds

6d) Management and Reporting of American Recovery and Reinvestment Act Funds
6¢e) Develop and Implement the Department Communication Plan

6f) Develop and Implement the State Technology Plan

Updated Novermber 2009 Florida Department of Education
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A1-2: Florida's Race to the Top Timeline

Aug 2010

2010

Oct 2010

Nov 2010

Jul 201

Dec 2010

2011

Jan 2011
Educational research agenda
developed and published

Jan 2011
s

Florida Department of Education
Dr. Eric J. Smith, Commissioner

CJ 2012
il

Aug 2012

Jul 2012

202

Apr 2012

Aug 2012

Jan 2012

State will double the amount

program grant funds available to charter school

of charter school

Provide startup funding to high gquality
chirtér ﬁPCTmD'('S 1o Start LKP néw charter

B

Launch of Florida’s new
customer-friendly portal
for reports and applications

opérators with proven track record of it and/ortake over existing public
low income/high minority chart hicof schools in high need neighborhoods
Dec 2010
Pariner al charterseh £
organization(s) to support high quality charter
Tul 2010 o (5) to support bigh quality d

Aug 2010

operations to.start up new charter schools and/
or take over existing public schools in high need

neighborhoods

May 2012
Researchers will have access to
appropriate data

APPENDIX PAGE 18

Sep 2012

Race to the Top

2010-2014

Sep 2013

G

Aug 2013

20141
2014

By the end of Race to the Top funding in four
vears, Florida will have effective teachers studying
instructional effectiveness through student work and
data.

This data will be informed by internationally
benchmarked standards, and our teachers will be
prepared to modity their practices to drive hisher
student achievement.

Data Systems

Charter Schools




A1-3: Governor's Working Group Executive Order

STATE OF FLORIDA

OFFICE OF THE GOVERNOR
EXECUTIVE ORDER NUMBER 10-94

(Establishing Florida’s Race to the Top Working Group)

WHEREAS, the United States Department of Education sponsored Race to the Top to
provide $4.35 billion to states that will lead the way with ambitious yet achievable plans for
implementing coherent, compelling, and comprehensive education reform; and

WHEREAS, the State of Florida was selected as one of 16 finalists for Phase I of the
Race to the Top grant; and |

WHEREAS, Florida was awarded the fourth highest number of points for its application
in Phase I; and

WHEREAS, Phase I of the Race to the Top grant was awarded solely to the top two
finalists; and

WHEREAS, the State of Florida intends to apply for Phase IT of the Race to the Top
grant, where $3.4 billion remain available to states; and

WHEREAS, the State seeks to foster broader stakeholder support for its Phase IT
application to enhance Florida’s success; and |

WHEREAS, the Race to the Top grant requires a Memorandum of Understanding to
support the grant application; and

WHEREAS, broad stakeholder support requires a collaborative, open, and transparent
review of the State’s Mremorandum of Understanding; and

WHEREAS, stakeholder support will be furthered by an understanding of the potential

benefits to and responsibilities of Florida’s Phase Il application.

APPENDIX PAGE 19



NOW, THEREFORE, I, CHARLIE CRIST, as Go.vefnor of Florida, by virtue of the
authority vested in me by the laws and Constitution of the State of Florida, issue the following
Executive Order, effective immediate]y:

Section 1.

Florida’s Race to the Top Working Group (the “Working Group™) is hereby created to-
facilitate stakeholder participation in the review of the State’s Memorandum of Understanding,
The Working Group shall continue in existence until its objectives are achieved, but no later than
June 1, 2010, unless extended by further executive order. |
Section 2.

The responsibilities of the Working Group shall include the following:

a. Reviewing the current Memorandum of Understanding and comparing the
Memorandum with the objectives of the competition.

b. Identifying and discussing issues reievant to the Memorandum of Understanding.

c. Collaborating in a transparent manner to gather input on the benefits to and
responsibilities of the various parties resulting from agreements made in the
Memorandum of Understanding.

d. Recommending revisions to the final draft of the Memorandum of Understanding to
position Florida in the strongest position possible if the Working Group determines
revisions to the Memorandum of Understanding would assist in furthering the award
of the grant.

Section 3.

The Working Group shall, no later than April 30, 2010, provide recommendations on the
Race to the Top Phase II application to the Governor, the State Board of Education and the
Department of Education.

Section 4.

The Working Group will consist of members appointed by the Governor. Members shalt
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serve a term that commences on the day of the appointment. Members shall serve at the pleasure
of the Governor, and the Governor may fill any vacancy that occurs. Membership of the
Working Group shall include the following:

a. Alberto Carvalho, Superintendent, Miami-Dade County Public Schools

b. Kim Black, President, Pinellas .Classroom Teachers Association

c. Karin Brown, President, Florida Parent Teacher Association

d. Mark Wilson, President and CEO, Floridé Chamber of Commerce

e. Andy Ford, President, Florida Education Association

f. Debra Dowds, Executive Director, Florida Developmental Disabilities Council

2. Ronald Blocker, Superintendent, Orange County Public Schools .

h. Megan Allen, 2010 Floﬁda Teacher of the Year, Hillsborough County

1. W.C. Gentry, Duval County School Board |

J- Candace Lankford, Volusia County School Board and President, Florida School Boards
Association

k. Senator Rudy Garcia, District 40

]. Representative Jimmy Patronis, District 6
Section 5.

Superintendent Alberto Carvalho, Miami-Dade County Public Schools, shall serve as the
Chair of the Working Group. The Commissioner of Education shall serve as an ex officio,
nonvoting member. The Department of Education shall provide administrative support to the .
Working Group, and the Working Group is authorized to call upon any state agency, department,
division or office to supply such data, reports or other information as it deems reasonably

necessary to achieve its objectives.
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Section 6.

Members of the Working Group shall serve without compensation; however, to the extent
allowed by Chapter 112, Florida Statutes, members from public entities may be reimbursed for
travel expenses at the discretion of their respective employers.

Section 7.

The meetings of the Working Group shall be noticed and open to the public.

IN TESTIMONY WHEREOF, I have hereunto set my
hand and have caused the Great Seal of the State of Florida
to be affixed at Tallahassee, this &  day of April, 2010.

GOVERNOR

ATTEST:

S

SWARY OF STATE

4
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A1-4: MOU for Participating LEAs

I

II.

PARTICIPATING LOCAL EDUCATION AGENCY (LEA)

MEMORANDUM OF UNDERSTANDING (MOU)

PURPOSE AND SCOPE OF WORK: An award of Race to the Top grant funds would
position Florida to weave a common core of rigorous standards and assessments into a
pioneering data system that will serve as a foundation to attract, retain, and support top
notch teachers and school leaders who will, in turn, improve student achievement in
Florida’s schools. By entering into this “Memorandum of Understanding” (“MOU”), Local
Education Agencies (“LEAs”) will indicate their commitment to these principles and their
ability to ensure that these principles are implemented through their LEA plan.

This MOU 1s entered into by and between the Florida Department of Education
(“Department”) and (“Participating  LEA”).  The
purpose of this agreement is to establish a framework of collaboration, as well as articulate
specific roles and responsibilities in support of the Department in its implementation of an
approved Race to the Top grant application. Exhibit I, the Preliminary Scope of Work,
indicates which portions of the State’s proposed reform plans (“State Plan”) the Participating
LEA is agreeing to implement should the State’s application be approved by the United
States Department of Education (“ED”).

In order to participate, the LEA must agree to implement all applicable portions of
the State Plan and return the executed MOU on or before May 25, 2010, to
Holly.Edenfield@fldoe.org.

Nothing herein should be construed to obviate the responsibility of an LEA to comply with
class size requirements.

PROJECT ADMINISTRATION:

A. PARTICIPATING LEA RESPONSIBILITIES: The Participating LEA will assist the
Department in implementing the tasks and activities described in the State’s Race to the Top
application, should the State’s application be approved by the U.S. Department of Education
and 1f the LEA 1s approved for a subgrant by the Department. Approval of the subgrant will be
based upon the scope and quality of the LEA’s proposed work plans and its capacity to
implement the plans. To this end, the Participating LEA sub grantee will:

1) Implement the LEA plan as identified in Exhibit I of this agreement.

2) Actively participate in all relevant convenings, communities of practice, or other
practice-sharing events that are organized or sponsored by the Department or by ED.

3) Post to any website specified by the Department or ED, in a timely manner, all non-
proprietary products and lessons developed using funds associated with the Race to the Top

grant.
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4) Participate, as requested, in evaluations of this grant conducted by the Department
or ED.

5) Be responsive to Department or ED requests for information including the status of
the project, project implementation, outcomes, and any problems anticipated or
encountered.

0) Participate in meetings and telephone conferences with the Department to discuss
(a) progress of the project, (b) potential dissemination of resulting non-proprietary products
and lessons learned, (c) plans for subsequent years of the Race to the Top grant period, and
(d) other matters related to the Race to the Top grant and associated plans.

B. DEPARTMENT RESPONSIBILITIES: In assisting the Participating LEA in
implementing its tasks and activities described in the State’s Race to the Top application, the
Department grantee will:

1) Work collaboratively with and support the Participating LEA in carrying out the
LEA Plan as identified in Exhibit I of this agreement.

2) Timely distribute the Participating LEA’s portion of Race to the Top grant funds
during the course of the project period and in accordance with the LEA Plan.

3) Provide feedback on the Participating LEA’s status updates, annual reports, any
interim reports, and project plans and products.

4) Identify sources of technical assistance for the project.

C. JOINT RESPONSIBILITIES:

1) The Department and the Participating LEA will each appoint a key contact person
tor the Race to the Top grant.

2) These key contacts from the Department and the Participating LEA will maintain
trequent communication to facilitate cooperation under this MOU.

3) Department and Participating LEA grant personnel will work together to determine
appropriate timelines for project updates and status reports throughout the whole grant
period.

4) Department and Participating LEA grant personnel will negotiate in good faith to
continue to achieve the overall goals of the State’s Race to the Top grant, even when the
State Plan requires modifications that affect the Participating LEA, or when the LEA Plan
requires modifications.

D.COLLECTIVE BARGAINING RESPONSIBILITIES: The parties to any applicable
collective bargaining agreement will use their best efforts to negotiate any terms and conditions
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in the agreement necessary for the full implementation of the State Plan. The parties
understand that the failure to negotiate any term or condition in a collective bargaining
agreement necessary for full implementation ot the State Plan will result in termination of the

grant.

Only the elements of this MOU which are contained in existing law are subject to the
provisions of section 447.403, Florida Statutes.

E. DEPARTMENT RECOURSE FOR LEA NON-PERFORMANCE: If the
Department determines that the LEA is not meeting its goals, timelines, budget, or annual
targets or 1s not fulfilling other applicable requirements, the Department grantee will take
appropriate enforcement action, which could include a collaborative process between the
Department and the LEA, or any of the enforcement measures that are detailed in 34 CFR
section 80.43 including putting the LEA on reimbursement payment status, temporarily
withholding funds, or disallowing costs.

ITI. ASSURANCES: The Participating LEA hereby certities and represents that it:
1) Has all requisite power and authority to execute this MOU.

2) Is tamiliar with the State’s Race to the Top grant application and is supportive of the
goals and plans for implementation and is committed to working on all applicable portions
of the State Plan.

3) Agrees to be a Participating LEA and will implement those portions of the State Plan
indicated in Exhibit L if the State application 1s funded.

4) Will provide a Final Scope of Work in a format provided by the Department. The
Final Scope of Work will describe the LEA’s specific goals, activities, timelines, budgets, key
personnel, and annual targets for key performance measures (“LEA Plan ”) in a manner that
1s consistent with the Preliminary Scope of Work (Exhibit I) and with the State Plan. The
Final Scope of Work 1s due and must be submitted no later than 90 days after the grant s
awarded to the State of Florida, should the State be awarded the grant.

5) Will propose a comprehensive, interconnected plan that will drive continuous
improvement of students, teachers, and principals based upon specific goals and
benchmarks. This comprehensive LEA plan will align all federal, state, and local resources
and support systems, as appropriate, to maximize the LEA’s capacity to implement the plan.

0) Will comply with all of the terms of the Grant, the Department’s sub grant, and all
applicable Federal and State laws and regulations, including laws and regulations applicable
to the Program, and the applicable provisions of EDGAR (34 CFR Parts 75, 77, 79, 80, 82,
84, 85, 86, 97, 98 and 99).

IV. DEFINITIONS: The definitions found in the Race to the Top Application for Initial Funding
apply to this MOU. In addition:
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1) “High-minority school” means a school with a minority population that is within the
top quartile of minority student membership in the state.

2) “High-poverty school” means a school in the top quartile as measured by the
percentage of students recetving free and reduced lunch.

V. MODIFICATIONS: This MOU may be amended only by written agreement signed by each of
the parties to the MOU, and in consultation with ED.

VI. DURATION/TERMINATION: This Memorandum of Understanding shall be effective
beginning with the date of the last signature hereon and, if a grant is received, ending upon the
expiration of the grant project period, or upon mutual agreement of the parties, whichever occurs
tirst.

VII. INABILITY TO IMPLEMENT: The parties acknowledge that certain LEA undertakings
in the MOU are subject to school board consideration and action at a duly noticed public meeting in
accordance with Section 120.525, Florida Statutes. The parties further agree that if the LEA 1s
unable to implement any of the mandatory terms of the MOU despite its good faith etforts to do so,
resulting in termination of this MOU, such termination shall be without prejudice to the LEA. The
LEA has not recetved the full State Plan, which 1s not yet complete. In executing this MOU and
making the representations and warranties herein contained, the LEA is relying on the materials and
representations provided to date by the Department with the understanding that the State Plan, once
complete, will not be materally inconsistent with such materials and representations.

VIII. GOVERNOR’S TASK FORCE: The parties hereby recommend to the Governor, the
creation of a task force to monitor the implementation of the grant and the Memorandum of
Understanding. Such a task force should be made up of similar stakeholders represented in Florida’s
Race to the Top Working Group, established by Executive Order 10-94, and should hold its initial
meeting thirty days after Florida receives notification that 1s has been awarded its grant. The parties
recommend such task force operate as an advisory body regarding assessments and make advisory
recommendations to the Governor, the local education agencies, and the State Board ot Education
relating to implementing the Race to the Top Grant. Additionally, the task force could make
recommendations for legislation. The parties further recommend the task force be required to issue
its first report by January 1, 2011, and submit quarterly reports thereafter to the Governor, the State
Board of Education, the President of the Senate and the Speaker of the House of Representatives.
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VIII. SIGNATURES

Superintendent for the LEA:

Signature/Date

Print Name/Title

Chair of School Board for the LEA:

Signature/Date

Print Name/Title

Authorized Representative of Local Teachers’ Union:

Signature/Date

Print Name/Title

Commissioner of Education:

Signature/Date

Print Name/Title
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EXHIBIT I - PRELIMINARY SCOPE OF WORK
The LEA hereby agrees to participate in implementing the State Plan in each of the areas identified
below.

Elements of State Reform Plans Comments from LEA (optional)

Through Race to the Top, the Department is poised to weave a common core of rigorous

standards and assessments into a pioneering data system that will serve as a foundation to attract,
retain, and support top notch teachers and school leaders who will, in turn, improve student
achievement in our schools.

B. Standards and Assessments

(B)(3) Supporting the transition to enhanced standards and
high-quality assessments

® Persistently lowest-achieving schools (schools in the
lowest 5%) must modity the school schedules to
accommodate lesson study. The LEA may modity
school schedules for other schools to allow for common
planning time by grade level (elementary) or subject area
(secondary). Such planning time may be dedicated to
lesson study focused on instructional quality, student
work, and outcomes, without reducing time devoted to
student instruction. Where lesson study is implemented,
the LEA will devote a minimum of one lesson study per
month for each grade level or subject area.

e The LEA will ensure that professional development
programs in all schools focus on the new common core
standards, including assisting students with learning
challenges to meet those standards (such as through
accommodations and assistive technology). Such
protessional development will employ formative
assessment and the principles of lesson study.

e The LEA will implement a system to evaluate the fidelity
of lesson study and formative assessment implementation
that 1s tied to interim and summative student assessments.

e The LEA will implement at least one additional high
school career and technical program that provides training
for occupations requiring science, technology, engineering,
and/or math (STEM). The LEA will pay, or secure
payment for the industry certification examination for
graduates of such programs. These programs must lead to
a high-wage, high-skill career for a majority of graduates
that supports one of the eight targeted sectors identitied

APPENDIX PAGE 28



Elements of State Reform Plans Comments from LEA (optional)

by Enterprise Florida and result in an industry
certification. The LEA will ensure that these programs
will include at least one Career and Technical Education
course that has significant integration of math or science
that will satisty core credit requirements with the passing
of the course and related end-of-course exam.

o The LEA will increase the number of STEM-related
accelerated courses, such as Advanced Placement,
International Baccalaureate, AICE, dual enrollment, and
industry certification.

e The LEA will ensure that each school possesses the
technology, including hardware, connectivity, and other
necessary infrastructure, to provide teachers and students
sufficient access to strategic tools for improved classroom
instruction and computer-based assessment.

C. Data Systems to Support Instruction
(C)(2) Accessing and using State data

e 'The LEA will assist in the design, testing, and
implementation of initiatives to improve customer-friendly
access and information to district leaders, teachers,
principals, parents, students, community members, unions,
researchers, and policymakers to eftectively use state data
systems. Examples of areas where the LEA will be
required to assist the Department include providing
assistance on defining state-level educational data that can
be used to augment local data systems, implementing a
single sign-on to access state resources, providing data to
the Department, and testing other mechanisms that will
enhance the usability of existing state-level applications to
improve instruction and student learning,

e The LEA will use state-level data that is published for use,
along with local instructional improvement systems, to
improve instruction.

(C)(3) Using data to improve instruction:
(1) Use of local instructional improvement systems

e The LEA will use customer-friendly front end systems
that are easy for students, teachers, parents, and principals
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Elements of State Reform Plans Comments from LEA (optional)

to use and that show growth of students, teachers,
schools, and districts disaggregated by subject and
demographics.

e An LEA that has an instructional improvement system
will ensure that the system is being fully utilized; an LEA
that does not have an instructional improvement system
will acquire one.

(11) Professional development on use of data

e The LEA will provide eftective professional development
to teachers and admuinistrators on the use of its
instructional improvement system.

e The LEA will provide eftective professional development
to teachers and administrators on the use of state level
data systems developed during the term of the grant.

11) Availability and accessibility of data to researchers

e The LEA will provide requested data from local
instructional improvement and longitudinal data systems
to the Department to support the Department’s etforts to
make data available to researchers for the purpose of
evaluating the effectiveness of instructional materials,
strategies, and approaches for educating different types of
students and to help drive educational decisions and
policies.

D. Great Teachers and Leaders

(D)) Providing high-quality pathways for aspiring teachers
and principals

(1) Alternative routes to certification that are in use

e The LEA will coordinate with institution preparation
programs to provide effective district personnel to
supervise pre-service teacher and educational leadership
candidates. Such district supervising personnel will be
highly eftective teachers.

e The LEA will use data from student performance and
other continued approval standards in Rule 6A-5.066,
F.A.C,, to annually review and improve its alternative
certification program and will deliver any professional
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Elements of State Reform Plans Comments from LEA (optional)

development associated with the program in accordance
with the state’s protocol standards for professional
development.

(D) (2) Improving teacher and principal effectiveness based on

performance

(1) Measure student growth

The LEA will measure student growth based upon the
performance of students on state-required assessments and,
tor content areas and grade levels not assessed on state-
required assessments, the LEA will use state assessments or
district-selected assessments that are aligned to state
standards and developed or selected in collaboration with
LEA stakeholders, or will use valid, rigorous national
assessments.

The Department will collaborate with an advisory body
representing all stakeholders to develop a fair and
transparent student growth model that takes into
consideration unique student characteristics, challenges, and
other factors that atfect student performance.

(11) Design and implement evaluation systems

¢ The LEA will design and implement a teacher evaluation
system with teacher and principal involvement that:

1. Utilizes the state-adopted teacher-level student
growth measure cited in (D)(2)(1) as the primary

tactor of the teacher and principal evaluation systems.

Student achievement or growth data as detined in the
grant must account for at least 50% of the teacher’s
evaluation as follows:

By the end of the grant, the LEA shall include student
growth as defined in (D)(2)(1), for at least 40% of the
evaluation, and student growth or achievement as
determined by the LEA ftor 10% of the evaluation.
The LEA may phase-in the evaluation system but will
use, at a minimum, student growth as defined in
(D)(2)(1) tor at least 35% of the evaluation and student
growth or achievement as determined by the LEA for
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Elements of State Reform Plans Comments from LEA (optional)

15% of the evaluation. Implementation of the
requirements for the LEA evaluation systems
beginning in the 2011-12 school years applies, at a
minimum, to teachers in grades and subjects for which
student growth measures have been developed by the
Department in collaboration with the advisory body as
described n (D)(2)(1).

The 2010-11 school year will be considered a
development year for the evaluation systems.

However, an LEA that completed renegotiation of its
collective bargaining agreement between July 1, 2009,
and December 1, 2009, for the purpose of determining
a weight for student growth as the primary component
of its teacher and principal evaluations, 1s eligible for
this grant as long as the student growth component is
at least 40% and is greater than any other single
component of the evaluation.

2. Includes the core of effective practices, developed in
collaboration with stakeholders, that have been
strongly linked to increased student achievement for
the observation portion of the teacher evaluation. The
principal, direct supervisor, and any other individual
performing observation will use, at a minimum, this
same core of effective practices.

3. Includes at least one additional metric to combine with
the student performance and principal observation
components to develop a “multi-metric” evaluation
system for, at a minimum, the teachers who are in the
year prior to a milestone career event, such as being
awarded a multi-year contract, a promotion, or a
significant increase in salary. Examples of additional
metrics include, but are not limited to, observations by
master teachers or mnstructional coaches, student input,
peer input, and parental input.

4. Includes a comprehensive range of ratings beyond a
simple satistactory or unsatistactory, that must include
“etfective” and “highly eftective.”

The LEA will design and implement a principal evaluation
system with teacher and principal involvement that:
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Elements of State Reform Plans Comments from LEA (optional)

1. Utlizes the state-adopted teacher-level student growth
measure cited in (D)(2)(1) as the primary factor of the
teacher and principal evaluation systems.

Student achievement or growth data as defined in the
grant must account for at least 50% of the principal’s
evaluation as follows:

By the end of the grant, the LEA shall include student
growth as defined in (D)(2)(1), for at least 40% of the
evaluation, and student growth or achievement as
determined by the LEA ftor 10% of the evaluation.
The LEA may phase-in the evaluation system but will
use, at a minimum, student growth as defined in

(D) (2)(1) tor at least 35% of the evaluation and student
growth or achievement as determined by the LEA for
15% of the evaluation. Implementation of the
requirements for the LEA evaluation systems applies,
at a minimum, to grades and subjects for which
student growth measures have been developed by the
Department in collaboration with the advisory body as
described n (D)(2)(1).

The 2010-11 school year will be considered a
development year for the evaluation systems.

2. Utilizes for the remaining portion of the evaluation the
Florida Principal Leadership Standards with an
emphasis on recruiting and retaining eftective teachers,
improving effectiveness of teachers, and removing
ineffective teachers.

3. Includes a comprehensive range of ratings beyond a
simple satistactory or unsatistactory, that must include
“effective” and “highly effective.”

e The LEA will submit teacher and principal evaluation
systems to the Department for review and approval.

e The LEA will utilize student performance data on
statewide assessments as a significant factor in the annual
evaluations of district-level statf with supervisory
responsibilities over principals, curriculum, instruction, or
any other position directly related to student learning.
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Elements of State Reform Plans Comments from LEA (optional)

e The LEA will report the results of evaluations of each
teacher, principal, and district-level supervisor [as
described i (D)(2)(11)] to the Department during Survey 5.

(ii1) Conduct annual evaluations

For Teachers:

e The LEA will conduct multiple evaluations for each first-
year teacher that are integrated with the district’s
beginning teacher support program and include
observations on the core eftective practices described in
(DD)(2)(11)2. and reviews of student performance data.

e The LEA will conduct “multi-metric” evaluations as
described 1 (D)(2)(11) tor teachers who are in the year
prior to a milestone career event, such as being awarded a
multi-year contract, a promotion, or a significant increase
in salary. The LEA plan will include a definition of
milestone career event.

o The LEA will conduct evaluations as described in
(D) (2)(1)1, 2, and 4. for all other teachers at least once per
year.

For Principals:

e The LEA will conduct evaluations as described in
(D) (2)(11) for principals at least once per year.

(iv)(a) Use evaluations to inform professional development.

The LEA will use results from teacher and principal
evaluations as described 1n (D)(2)(i1) in its professional
development system as follows:

For Teachers:

e LEstablish an Individual Professional Development
Plan (IPDP) for each teacher that 1s, in part, based on
an analysis of student performance data and results of
prior evaluations.
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Elements of State Reform Plans Comments from LEA (optional)

¢ Individualize the support and training provided to
tirst-and second-year teachers and determine the
effective teachers who will provide
coaching/mentoring in the district’s beginning teacher
support program.

For Principals:

e [Establish an Individual Leadership Development Plan
(ILDP) for each principal that is based, in part, on an
analysis of student performance data and results of
prior evaluations.

(iv)(b) Use evaluations to inform compensation, promotion
and retention

e The LEA will implement a compensation system for
teachers that:

1. Ties the most significant gains in salary to
etfectiveness demonstrated by annual evaluations as

described in (D)(2)(11).

2. Implements statutory requirements ot differentiated
pay in s. 1012.22(1)(c)4., F.S., through bonuses or
salary supplements. Categories for ditferentiated pay
are additional academic responsibilities, school
demographics, critical shortage areas (including STEM
areas and Exceptional Student Education), and level of
job performance difficulties (including working in
high-poverty, high-minority, or persistently lowest-
achieving schools).

3. Provides promotional opportunities for effective
teachers to remain teaching in addition to moving into
school leadership positions and bases promotions on
effectiveness as demonstrated on annual evaluations as
described 1 (D)(2)(11), including a multi-metric
evaluation in the year prior to promotion.

e The LEA will implement a compensation system for
principals that:

1. Ties the most significant gains in salary to
effectiveness demonstrated by annual evaluations as
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Elements of State Reform Plans Comments from LEA (optional)

described in (D)(2)(11).

2. Implements statutory requirements ot differentiated
pay ins. 1012.22(1)(c)4., F.S., through bonuses or
salary supplements. Categories for differentiated pay
are additional academic responsibilities, school
demographics, critical shortage areas, and level of job
performance difticulties (including working in high-
poverty, high-minority, or persistently lowest-
achieving schools).

e The LEA may scale up the compensation system
beginning with a cohort of schools, such as those that are
considered persistently low-performing (the lowest 5% ot
schools in the state), as long as by the end of the grant, the
compensation system applies district-wide.

e The LEA will provide annually to the Department its
salary schedule indicating how this requirement has been
met.

(iv)(c) Use evaluations to inform tenure and/or full
certification

e The LEA will base decisions to award employment
contracts to teachers and principals on effectiveness as
demonstrated through annual evaluations as described in

D)2)(w)-

(iv)(d) Use evaluations to inform removal

e The LEA will base decisions surrounding reductions in
staft, including teachers and principals holding
employment contracts, on their level of effectiveness
demonstrated on annual evaluations as described in
(D)(2)(11). When this factor yields equal results, seniority
and other factors may be used in decisions.

e The LEA will hold principals, their supervisors, and all
LEA statt who have a responsibility in the dismissal
process accountable for utilizing the process and timeline
in statute (ss. 1012.33 and 1012.34, F.S.) to remove
ineffective teachers from the classroom.
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Elements of State Reform Plans Comments from LEA (optional)

e The LEA will report annually to the Department through
Survey 5 the teachers and principals who were dismissed
tor meftective performance as demonstrated through the
district’s evaluation system.

e The LEA will report annually to the Department through
Survey 5 the highly effective teachers and principals who
have resigned or who are no longer employed by the
District.

(D)(3) Ensuring equitable distribution of effective teachers
and principals:

(i) High-poverty and/ot high-minority schools

e The LEA will develop a plan, with timetables and goals,
that uses effectiveness data from annual evaluations as
described i (D)(2)(1) to attract and retain highly effective
teachers and principals to schools that are high-poverty,
high-minority, and persistently lowest-achieving. The LEA
plan may also be designed to attract and retain new
teachers from high performing teacher preparation
programs as defined by the Department in the grant to
these schools.

e The LEA will implement a compensation system as
described i (D)(2)(iv)(b) to provide incentives for
encouraging effective teachers and principals to work in
these schools.

e The LEA will present a plan that includes strategies in
addition to compensation to staff these schools with a
team of highly effective teachers led by a highly eftective
principal, including how the success of these individuals
will be supported by the district.

e The LEA will report the effectiveness data of all teachers
and principals annually during Survey 5.

(11) Hard-to-staft subjects and specialty areas

e The LEA will implement a compensation system as
described in (D)(2)(iv)(b) to provide incentives for the
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Elements of State Reform Plans Comments from LEA (optional)

recruitment of effective teachers in these subjects and
areas.

e The LEA will implement recruitment and professional
development strategies to increase the pool of teachers
available in the district in these subject areas.

(D)(5) Providing effective support to teachers and principals:

(1) Quality professional development

e The LEA will implement a district professional
development system that utilizes the state’s protocol
standards for etfective professional development as
tollows:

For Teachers:

® Persistently lowest-achieving schools (schools in the
lowest 5%) must modity the school schedules to
accommodate lesson study. The LEA may modity
school schedules for other schools to allow for common
planning time by grade level (elementary) or subject area
(secondary). Such planning time may be dedicated to
lesson study focused on instructional quality, student
work, and outcomes, without reducing time devoted to
student instruction. Where lesson study 1s implemented,
the LEA will devote a minimum of one lesson study per
month for each grade level or subject area.

e The LEA will ensure that professional development
programs in all schools focus on the new common core
standards, including assisting students with learning
challenges to meet those standards (such as through
accommodations and assistive technology). Such
professional development will employ formative
assessment and the principles of lesson study.

e The LEA will implement IPDPs for teachers based on
analysis of student performance data and results of prior
evaluations as described in (D)(2)(i1).

e The LEA will implement a beginning teacher support
program for teachers in the first and second year that
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Elements of State Reform Plans Comments from LEA (optional)

integrates data from multiple evaluations,
coaching/mentoring, and assistance on using student
data to improve instruction; builds in time for
observation of effective teachers; includes collaboration
with colleges of education, as appropriate; and defines a
clear process for selecting and training coaches/mentors.

For Principals:

¢ The LEA will implement protessional development
programs at all schools that focus on the new common
standards, including assisting students with learning
challenges to meet those standards.

e The LEA will implement protessional development
based on the principles of lesson study and formative
assessment as described by the Department in this grant
and the process needed to implement lesson study in a
school.

e The LEA will implement ILDPs for principals based on
analysis of student performance data and results of prior
evaluations as described in (D)(2)(i1).

(11) Measure effectiveness of professional development

e The LEA will evaluate professional development based on
student results and changes in classroom/leadership
practice (as appropriate for the teacher/principal).

Toward the absolute prionity of comprehensive education
reform:

e The LEA will document the use of Title IT A funds
specifically to supplement and enhance the initiatives
implemented in this grant, including documentation in the
district’s budget for the first year and each subsequent year
of the grant.

E. Turning Around the Lowest-Achieving Schools

(BE)(2) Turning around the lowest-achieving schools

e The LEA will select and implement one of the four school
intervention models described in the grant application in
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Elements of State Reform Plans Comments from LEA (optional)

all persistently lowest-achieving schools located in the
district (see Appendix A to the MOU). The Department
will identity the schools based upon the school categories
devised for school accountability under s. 1008.33, F.S.,
and set forth in proposed Rule 6A-1.099811, F.A.C. (see
Appendices B and C to the MOU).

¢ An LEA with more than nine persistently lowest-achieving
schools will not select the transtormational option for
more than one-half of the schools.

e All actions undertaken by the LEA under this element of

the grant will be in accordance with the requirements of s.
1008.33, F.S. (Ditferentiated Accountability).

e The LEA will submit a plan for the Department’s
approval that implements one or more of the following
programs in each persistently lowest-achieving school and
within the feeder pattern of each persistently lowest-
achieving high school:

1. In Intervene schools, the LEA will implement a
schedule that provides increased learning time beyond
the minimum 180 days and/or implement an extended
school day, beyond the current hours of instruction.

2. The LEA will offer prekindergarten on a full day basis
using the Department’s Title I Full Day PreK model,
tor children residing in the attendance zone of such
schools.

3. The LEA will expand opportunities for students to

attend career and professional academies, especially
STEM academies, under s. 1003.493, F.S.

4. The LEA will expand or introduce proven programs
to encourage advanced classes, positive behavior
support systems, mentoring, and curriculum that
provide high-need students with college-ready, career-
ready, or other postsecondary skills.

5. The Department may approve other programs that
demonstrate a strong record of improving student
achievement in these district schools.

APPENDIX PAGE 40



Elements of State Reform Plans Comments from LEA (optional)

o The LEA will use effectiveness data from annual
evaluations to determine incentives for the most effective
teachers to work in the district’s elementary, middle, and
high schools that are the persistently lowest-achieving.

e The LEA will only assign new teachers (those in their first
and second year) in the district’s schools that are the
persistently lowest-achieving if these teachers have
completed or are participating in a high-performing
teacher preparation program, as defined in the grant
application. The LEA will ensure that such teachers are
provided additional support by stafting a mix of new and
proven teachers across all content areas and grade levels in
the school.

| E. General I
(F)(2) Ensuring successful conditions for high-performing
charter schools and other innovative schools

e The LEA will offer charter schools located within their
district the opportunity to participate in the grant on the
same terms as any other district school.

e Consistent with federal requirements, the LEA will ensure
that participating charter schools receive a commensurate
share of any grant funds and services funded by the grant.

The LEA will provide data and reports necessary for the
evaluation of the grant conducted by the Department’s
evaluation team and will require charter schools to provide the
LEA with the data necessary for such evaluations.

For the Participating LEA For the Florida Department of Education
Authorized LEA Signature/Date Authorized State Signature/Date
Print Name/Title Print Name/Title
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A1-5: Governor's Task Force Recommendation Letter

April 29, 2010

The Honorable Charlle Crist
Office of the Governor

State of Florida

PL-05 The Capitol
Tallahassee, FL 32388-0001

Dear Governor Crist,

On behalf of Florida's Race to the Top Working Group, | am pleased to inform you that we finished meeting
yesterday and will be recommending revisions to the Race to the Top Phase I Memorandum of
Understanding. Those collaborative recommendations are being finalized and will be sent to you shortly. |
believe the recommended revisions to the Memorandum of Understanding will put Florida in a stronger
position and will assist in furthering the award of the grant, thus fulfilling your charge to the Working Group.

One recommendation of the Working Group that | would like to bring fo your attention is the request for you
to establish a task force to monitor the implementation of the grant and the Memorandum of Understanding
should Florida receive approval. Such a task force should be made up of similar stakeholders represented
in the Working Group and should hold its initial meeting thirty days after Florida receives notification that it
has been awarded the grant.

The Working Group believes the task force should operate as an advisory body regarding assessments and
make advisory recommendations to you, the local education agencies, and the State Board of Education
relating o implementing the Race ito the Top Grant.  Additionally, the task force could make
recommendations for legislation. The Working Group recommends the task force be required to issue ils
first report by January 1, 2011, and submit quarterly reports thereafter to the Governor, the State Board of
Education, the President of the Senate and the Speaker of the House of Representatives.

Given the success of the collaborative approach you championed in the Executive Order establishing the

Working Group, we are hopeful you will approve the request. Thank you for the honor of serving as Chair of
this productive and collaborative group.

Sincerely,

Alberto M. Carvalho, Chair
Florida’s Race to the Top Working Group

AMC:cpi

tolo Florida’s Race to the Top Working Group Members
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A1-6: NAEP GOAL SUBGROUP DETAIL

State Goal (201

All Students

White 45% 51% 56%
African-American 18% 31% 43%
Hispanic 31% 40% 49%
SWD 17% 29% 41%
Not SWD 39% 46% 52%
Eligible for Free/Reduced Priced Lunch 25% 35% 44%
Not Eligible for Free/Reduced Priced Lunch 49% 53% 56%
ELL 13% 26% 39%
Not ELL 37% 44% 51%
Female 39% 46% 52%

Male 33%

Baseline (2009)

State Goal (2015)
All Students 40% 43% 50% 60%
White 53% 55% 60% 67%
African-American 20% 25% 36% 51%
Hispanic 33% 37% 45% 57%
SWD 26% 31% 40% 53%
Not SWD 43% 46% 52% 61%
Eligible for Free/Reduced Priced Lunch 29% 33% 42% 54%
Not Eligible for Free/Reduced Priced Lunch 55% 57% 61% 67%
ELL 19% 24% 35% 50%
Not ELL 42% 45% 52% 61%
Female 39% 43% 50% 60%
Male 42% 45% 52% 61%

Note: Some sub-groups have been excluded due to low sample size
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AEP Grade 8 Read

A1-6: NAEP GOAL SUBGROUP DETAIL

%

Baseline (2009) State Goal (2015)
All Students 32% 34% 39% 45%
White 40% 42% 46% 51%
African-American 15% 19% 27% 39%
Hispanic 27% 30% 36% 45%
SWD 11% 15% 23% 35%
Not SWD 35% 37% 41% 47%
Eligible for Free/Reduced Priced Lunch 21% 24% 31% 40%
Not Eligible for Free/Reduced Priced Lunch 42% 43% 46% 50%
ELL 7% 11% 20% 33%
Not ELL 33% 35% 40% 46%
Female 37% 39% 43% 48%
Male 27% 30%
0
Baseline (2009) State Goal (2015)

All Students 29% 33%

White 39% 43% 50% 60%
African-American 13% 19% 30% 47%
Hispanic 22%27% 37% 52%
SWD 8% 14% 27% 45%
Not SWD 32% 36% 45% 57%
Eligible for Free/Reduced Priced Lunch 18% 23% 34% 50%
Not Eligible for Free/Reduced Priced Lunch 40% 44% 51% 61%
ELL 4% 11% 24% 43%
Not ELL 30% 34% 43% 56%
Female 27% 32% 41% 54%
Male 31% 35% 44% 56%

Note: Some sub-groups have been excluded due to low sample size
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A1-6: NAEP GOAL SUBGROUP DETAIL

State Goal

White and African-American Students

27 percentage points

25 percentage points

20 percentage points

(2015 Gap)
13 percentage points

White and Hispanic Students

14 percentage points

13 percentage points

11 percentage points

7 percentage points

Non-SWD and SWD

22 percentage points

20 percentage points

17 percentage points

11 percentage points

Not FRL and FRL

24 percentage points

22 percentage points

18 percentage points

12 percentage points

Not ELL and ELL

24 percentage points

22 percentage points

18 percentage points

12 percentage points

Female and Male Stude:

White and African-American Students

33 percentage points

30 percentage points

2013 Gap

24 percentage points

3 percenta;

¢ points

(2015 Gap)
16 percentage points

White and Hispanic Students

20 percentage points

18 percentage points

15 percentage points

10 percentage points

Non-SWD and SWD

17 percentage points

15 percentage points

12 percentage points

8 percentage points

Not FRL and FRL

26 percentage points

24 percentage points

19 percentage points

13 percentage points

Not ELL and ELL

23 percentage points

21 percentage points

17 percentage points

11 percentage points

Male and Female Students

3 percentage points

2 percentage points

2 percentage points

1 percentage point
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White and African-American Students

Baseline (2009 Gap)

25 percentage points

2011 Gap

23 percentage points

A1-6: NAEP GOAL SUBGROUP DETAIL

2013 Gap

19 percentage points

State Goal
(2015 Gap)
12 percentage points

White and Hispanic Students

13 percentage points

12 percentage points

10 percentage points

6 percentage points

Non-SWD and SWD

24 percentage points

22 percentage points

18 percentage points

12 percentage points

Not FRL and FRL

21 percentage points

19 percentage points

15 percentage points

10 percentage points

Not ELL and ELL

26 percentage points

24 percentage points

20 percentage points

13 percentage points

Female and Male Students

10 percentage points

Baseline (2009 Gap)

9 percentage points

201 ap

8 percentage points

5 percentage points

State Goal
e

White and African-American Students

26 percentage points

24 percentage points

20 percentage points

13 percentage points

White and Hispanic Students

17 percentage points

16 percentage points

13 percentage points

8 percentage points

Non-SWD and SWD

24 percentage points

22 percentage points

18 percentage points

12 percentage points

Not FRL and FRL

22 percentage points

21 percentage points

17 percentage points

11 percentage points

Not ELL and ELL

26 percentage points

23 percentage points

19 percentage points

13 percentage points

Male and Female Students

4 percentage points

3 percentage points

3 percentage points

2 percentage points
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A1-7: HIGH SCHOOL GRADUATION AND COLLEGE READINESS GOAL SUBGROUP DETAIL

Note on Lagged Measures:

Florida has chosen to set its graduation and postsecondary goals based on a cohort of students — the graduating class of students in a given year.
The ultimate goal for RTTT purposes is set for the high school graduating class of 2015. Given this emphasis on a cohort of students, rather than
an annual snapshot of different groups of students, and the inherent lag in the measures (i.c., within two years of graduation, within two years of
enrollment), measures of this cohort of students will be released at different times. Here’s the convention: In the Fall of 2009, graduation data is
available for the Class of 2009; college enrollment data is available for the Class of 2007; and college credit accumulation data is available for the
Class of 2005. Therefore, for the Class of 2015, graduation data will be available in the Fall of 2015; college enrollment data will be available in
Fall of 2017; and college credit accumulation data will be available in the fall of 2019.

High School Graduating Class of

High School Graduation Rate Fall 2010 Fall 2011 Fall 2012 Fall 2013 Fall 2014 Fall 2015
College Enrollment Rate Fall 2012 Fall 2013 Fall 2014 Fall 2015 Fall 2016 Fall 2017
College Credit Earning Rate Fall 2014 Fall 2015 Fall 2016 Fall 2017 Fall 2018 Fall 2019
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A1-7: HIGH SCHOOL GRADUATION AND COLLEGE READINESS GOAL SUBGROUP DETAIL

Graduation, College Enrollment, and College Credit Earning of
Florida's High School Freshmen -
Classes of 2005, 2010 (Projected), and 2015 (Projected)
LA —— .z FOSOSEeeeeee—— . EEEEEETEEE——— 0 0 ————
80% toef L ] e
O — 3 A ——— (0, aee—— |z —
60% N S ——
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O% e - T
Incoming Freshmen for the Class of 2005 Incoming Freshmen for the Class of 2010 Incoming Freshmen for the Class of 2015

B % of 9th Graders Who Do Not Graduate From High School

B % of 9th Graders Who Graduate From High School

0% of 9th Graders Who Graduate from High School and Who Go on to College

B % of 9th Graders Who Graduate from High School, Go on to College, and Earn at Least a Year's Worth of College Credit
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A1-7: HIGH SCHOOL GRADUATION AND COLLEGE READINESS GOAL SUBGROUP DETAIL

Baseline High School  High School High School High School High School High School

(High School Class of Class of Class of Class of Class of Class of
Class of 2009) 2010 2011 2012 2013 2014 2015
All Students 68% 69% 72% 76%
White 1% 72% 4% T77% 80% 84% 88%
African-American 54% 56% 58% 63% 67% 74% 80%
Hispanic 63% 65% 67% 70% 74% 79% 84%
Asian 83% 84% 85% 87% 89% 91% 94%
American Indian 65% 67% 68% 72% 75% 80% 85%
Multiracial 72% 73% 75% 77% 80% 84% 88%
SWD 37% 40% 43% 49% 56% 65% 74%
FRL 55% 57% 60% 64% 69% 75% 82%
ELL 51% 53% 56% 60% 65%1[72% 79%
Migrant 52% 54% 56% 61% 65% 72% 78%
Female 71% 72% 74% 77% 80% 84% 88%
Male 60% 62% 64% 68% 72% 7% 83%
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A1-7: HIGH SCHOOL GRADUATION AND COLLEGE READINESS GOAL SUBGROUP DETAIL

Baseline High School High School High School High School  High School = High School

(High School Class of Class of Class of Class of Class of Class of
Class of 2007) 2010 2011 2012 2013 2014 2015
All Students 63% 64% 65% 67%
White 62% 64% 65% 67% 69% 72% 75%
African-American 53% 56% 58% 60% 62% 67% 71%
Hispanic 60% 63% 64% 65% 67% 1% 74%
Asian 1% 73% 73% T4% 75% 7% 79%
American Indian 61% 64% 65% 66% 68% 72% 75%
Multiracial 58% 61% 62% 64% 6% 69% 73%
SWD 40% 45% 46% 49% 53% 59% 65%
FRL 52% 56% 57% 60% 62% 67% 72%
ELL 51% 55% 56% p8% 61% 65% 70%
Migrant 41% 46% 47% 50% 53% 59% 65%
Female 64% 67% 68% 69% 71% 75% 78%
Male 56% 60% 61% 64% 66% 71% 76%
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A1-7: HIGH SCHOOL GRADUATION AND COLLEGE READINESS GOAL SUBGROUP DETAIL

Baseline High School High School High School High School High School High School

(High School Class of Class of Class of Class of Class of Class of
Class of 2005) 2010 2011 2012 2013 2014 2015

All Students 65% 65% 66% 67%

White 66% 68% 68% 68% 69% 71% 72%

African-American 54% 57% 58% 59% 60% 63% 66%

Hispanic 59% 62% 62% 63% 64% 67% 69%

Asian 78% 80% 80% 80% 81% 83% 84%

American Indian 59% 62% 62% 63% 64% 67% 69%

Multiracial 61% 63% 64% 65% 6% 68% 70%

SWD 43% 48% 48% 50% 52% 57% 61%

FRL 55% 58% 59% 60% 62% 65% 68%

ELL 61% 63% 63% H4% 65% 7% 69%

Migrant 54% 57% 58% 59% 60% 63% 66%

Female 66% 68% 68% 68% 69% 71% 72%

Male 58% 61% 61% 62% 63% 66% 68%
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A1-7: HIGH SCHOOL GRADUATION AND COLLEGE READINESS GOAL SUBGROUP DETAIL

Baseline (High School Class of 2009) High School Class of 2015

White and African-American Students 17 percentage points 8 percentage points

White and Hispanic Students 8 percentage points 4 percentage points

Baseline (High School Class of 2007) High School Class of 2015

White and African-American Students 9 percentage points 4 percentage points

White and Hispanic Students 2 percentage points 1 percentage point

Baseline (High School Class of 2005) High School Class of 2015

White and African-American Students 12 percentage points 6 percentage points

White and Hispanic Students 7 percentage points 3 percentage points
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A2-1: SUPPORT FOR PARTICIPATING LEAs

Race to the Top provides the opportunity for an unprecedented amount of support for
LEAs, including the following organized by assurance area.

STANDARDS AND ASSESSMENTS

e Provide a Web-based portal with single sign-on access and customer friendly navigation
to a variety of digital resources including, but not limited to: multiple educational tools,
student achievement data, and a list of instructional materials utilized by teachers whose
instruction results in the greatest student achievement gains.

e Update the Florida’s Teacher Standards Instructional Tool to Common Core:

o Populate standards database with Common Core standards for easy access that
include the following resources for teachers: Common Core skills-level information,
cognitive complexity ratings for each standard to guide instruction and assessment,
standards for student with disabilities, English Language Proficiency standards,
performance descriptions with exemplars for each standards, and links to quality-
reviewed model lessons.

o Revise course descriptions and the course code directory that include the Common
Core and Next Generation Sunshine State Standards.

o Provide access to skills-level resources, including formative assessment tasks/scoring
rubrics, through a graphical learning progressions menu of Common Core Standards
and NGSSS and provide lesson study toolkits to support embedded professional
development focused on (1) use of these assessments in instructional improvement
and (2) research-based formative assessment practices.

e Develop the Highly Effective Teacher Instructional Materials Database: This database
will be built for teachers to report the instructional materials they are using to support
instruction of the Common Core plus NGSSS in science. The data system will be designed
to generate reports of the instructional materials used in classrooms of highly eftective
teachers. This information will be available to guide districts and schools in making
instructional materials decisions.

e Update Student Standards Tutorial to provide support for Common Core plus NGSSS in
science, and Common Core summative assessments.

e Postsecondary Text Demand Study: To ensure alignment of the text demand of
instructional materials used at the high school level in preparation for progression to the
college level, Florida will conduct a survey of high school textbooks in Common Core and
science courses with those being assigned to students in typical entry-level courses offered
within the public, technical, community college, and university systems in Florida.

e Increase Access to STEM Courses. This initiative will provide an opportunity for
consortiums that serve rural districts to compete for funds to build and implement model
high school STEM programs of study for our gifted and talented students through a
combination of virtual education (Florida is a national leader in this area), school of
enrollment course work, post secondary study, accelerated course work, independent study
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that includes research, business/industry internships, and other options appropriate to the
individual student being served.

DATA SYSTEMS TO SUPPORT INSTRUCTION

o Create a centralized portal to serve as the gateway to publicly accessible actionable
information and to secure, confidential resources via single sign-on. FDOE will centralize
access to the data in its statewide longitudinal data system and key state technology
resources (applications). Just-in-time access to actionable information about assessments,
standards, instructional resources, evaluations, and professional development in the form of
dashboards, pre-defined and customizable reports, and applications will be made available
on the portal. State applications that will be accessible include: Teacher Standards
Instructional Tool; K-12 Interim Assessment System for Reading; FACTS . org; Interim
Assessment Item Banks and Test Platform; eIPEP; and FloridaSchoolLeaders.org.

e Increase acquisition and implementation of local instructional improvement systems
(LIIS) that meet minimum standards. FDOE will develop a minimum set of standards for
LIIS to ensure LEAs implement systems designed to meet stakeholder needs for access to
and use of data. FDOE will create the Local Instructional Improvement System Exchange to
facilitate the acquisition and implementation of LIIS’ through collaboration and exchange of
ideas, systems, and related implementation services on a statewide basis. FDOE will
administer a needs-based grant from its portion of RTTT funds to help LEAs cover initial
purchase, installation, and training costs of an LIIS.

e Provide professional development to all schools in all LEA’s on how to access and use
data. FDOE will provide professional development on how to access data and technology
resources and on how to use data using a regional team-based approach. A Data Captain
will lead regional teams of coaches in the coordinated delivery of professional development
to every school in every LEA in Florida. Supplementing the regional teams will be a
collection of multi-media materials to reinforce learning, usage, and full adoption of the
new sKkills and abilities around accessing and using data. The supplementary materials
will be available on the centralized portal. Other initiatives supporting professional
development include:

o Providing teachers with lesson study toolkits on the use of data as it relates to the
Common Core State Standards and interim assessments through Standards and
Assessment.

o Offering leadership training in project management, data analysis, and strategic
planning to teachers, principals, and administrators through Turning Around the
Lowest-Achieving Schools.

o Setting guidelines for LEA development of beginning teacher support programs
through Great Teachers and Leaders.

GREAT TEACHERS AND LEADERS
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e FDOE will provide a transparent process for districts and teachers to use the state
student growth measure, along with support and models for measuring student growth in
courses and grades not included in the state student assessment system.

@]

@]

FDOE has contracted services with a national expert to assist the FDOE and other
stakeholders in selecting the type of measure to calculate student growth.

FDOE will contract with an entity expert in value added calculation to work with the
Department in collaboration with educators and other stakeholders develop the state’s
new student growth measure. The selected expert will annually and timely calculate
student growth based on each student’s performance on the state assessment and
associated with each course and the responsible teacher and principal.

FDOE will engage districts, educators and the public in extensive and transparent
communication and education on the state’s selected student growth measure, to
ensure that the results are meaningful and useful in improving human capital
decisions and student achievement.

To assist districts in expanding objective measures of student growth to courses other
than reading and mathematics in grades four through ten, FDOE will contract with an
expert entity to develop a method of calculating growth assessed by selected national
assessments, such as tests required by advanced courses (such as Advanced
Placement, International Baccalaureate, etc.), where no pretest is available (Fall
2011).

e By January 2011, through the competitive bid process, FDOE will contract with an
entity(ies) to develop mathematics, English language arts, science, social studies, and
Spanish interim assessment item banks/test platforms.

O

A contract will be issued to an appropriate entity for the development of Item Bank
infrastructure with access to the test items for district-wide assessment-building
purposes, specifically, interim assessment item banks/test platforms for K-8
Mathematics, Algebra I, Geometry, and Algebra II, Grades K-12 English language
arts; Grades K-8 Science, Biology, Earth/Space Science, Physics, and Chemistry;
Grades K-8 Social Studies, U.S. History, World History, U.S. Government, and
Economics; and Spanish.

FDOE will enlist participating district representatives and representatives of state
associations for these content areas to develop appropriate performance and peer-
reviewed student assessments and will facilitate the incorporation of these in
participating district assessment programs (and in involved districts who wish to do
$0).

e FDOE will invest significant resources in securing an evaluator with specific expertise
in education human capital. This evaluation will include the effects of new student growth
measures, evaluation systems, compensation programs and professional development on
student performance, the teacher workforce and climate of our participating districts and
schools. In addition, because the evaluation will be taking place throughout the grant
period, annual and other interim results will be coordinated with other statewide supports
and used to improve statewide initiatives implemented through RTTT. Statewide supports
include:

@]

FDOE will contract with national experts in teacher evaluation to provide face-to-face
support to participating districts in re-developing their evaluation systems (year one).
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In years two through four, experts will continue supporting their districts with
monitoring and feedback in the implementation of their evaluation systems.

o FDOE will collect data from districts on evaluation results of teachers, principals and
supervisors and analyze these data against student performance data, and will provide
the results to participating districts for improvement and the public for awareness.

FDOE will support districts in restructuring compensation, employment, professional
development, and leadership opportunities with a priority on student performance, so that
highly effective individuals are retained in Florida, and especially with our most vulnerable
students. In addition, FDOE will improve data reporting and analysis capabilities and
leverage performance results at all levels to realize system-wide and student level success.

o FDOE will evaluate each participating district’s work plan based on whether it
reflects the direct connection and feedback loop from formal and informal evaluation
results to professional development, especially in instituting lesson study and
instructional coaching.

o To monitor the use of compensation systems, FDOE will publish salary schedules in a
manner easily accessible by the public and will report the status of districts in
implementing this requirement.

FDOE will seek to award two to three entities that have proven records in improving
leadership in schools to implement streamlined, intensive, job-embedded school leadership
preparation programs that will result in dual Level I and Level II school leadership
certification for the completers. Because these programs are job-embedded, this will
provide an opportunity for willing districts to benefit from a partnership with an outside
entity with proven expertise in results-oriented leadership development.

FLDOE will provide effective professional development to teachers and principals, and
district administrators that results in improved student achievement

o See professional development activities related to sections B, C, and E.

o Set guidelines for district development of beginning teacher support programs in
collaboration with participating districts and two colleges of education who receive
competitive grants to become research centers on teacher preparation and induction
support.

o Conduct training for school boards in successful practices in school improvement and
education human capital

o Institute the Commissioner’s Leadership Academy to build capacity for leadership at
the district, region and state level

o Coordinate the use of Title II A funds, as well as appropriate IDEA and Title I funds,
at the state level and district on Evaluation of teacher professional development based
on change in classroom practice and student learning outcomes

o Training for teachers and principals in lesson study, coaching and classroom
observations, and use of student data to drive instruction

o Training for teachers, principals, and professional developers on the use of data from
evaluations to guide professional development

o Create multi-media professional development materials that encourage understanding
and use of the customer-friendly web-based interface and state data resources

o Training for district data and human resources administrators on changes to data
reporting to improve the accuracy and usefulness of our reporting of and
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dissemination of results from professional development associated with each teacher
and school principal

TURNING AROUND THE LOWEST-ACHIEVING SCHOOLS

Extend Support to all Persistently Lowest-Achieving Schools
o The effective support that the DA Regional Teams provide to the state’s lowest-
performing schools will be expanded to include all persistently lowest-achieving
schools.

Teacher Recruitment
o The FDOE will partner with organizations that recruit and train promising teachers
for Miami-Dade and Duval school districts.

Leadership Pipeline for Turnaround Principals and Assistant Principals
o FDOE proposes to select a leadership preparation program partner through a

competitive RFP process. The program will prepare aspiring school leaders to
effectively address the teaching and learning challenges of persistently lowest-
achieving high schools and their feeder patterns. This objective will be achieved by
working with seven urban school districts and institutions of higher education to
annually recruit, train, and certify 80 to 100 new leaders committed to working with
teachers, parents and community leaders to implement changes that are linked to
increased student achievement.

e Building District-Level Capacity for Turnaround in Rural Districts

o The state-led initiative is to partner with an outside provider to help build district
leaders’ capacity to support low-performing schools in 10 struggling, rural districts in
Florida. The partner will adapt and deliver leadership modules and coaching targeted
at improving the capacities of the superintendent, school board, and central office
staff in districts with the state’s persistently lowest-achieving schools. District
leaders will be guided in establishing strategic plans, bold goals, and evaluation
systems that align district support to improve low performing schools. District
leaders also will receive training in community involvement and developing a shared
vision for improving schools.

o Differentiated Accountability Summer Academy:

o At the summer DA Academy, DA Regional Teams will provide professional
development to instructional coaches, department chairs, and lead teachers from the
state’s persistently lowest-achieving schools and their feeder patterns in the areas of
lesson study, new standards, Response to Intervention (RtI), and the Florida
Continuous Improvement Model (FCIM) in the summer over a two-year period.

e Reading and Science, Technology, Engineering and Mathematics (STEM) Coordinators
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o Thereading focus of this state-led initiativ e is to hire 40 reading coord inators who
will be dis tributed throughout the state and will be strategically  assigned to
persistently lowest-achieving schools and their feeder sc hools under the direction of
the five DA Regional T eams. Coor dinators will work specifical ly with school-site
reading coaches that are assigned by dist  ricts to im prove the im plementation of
reading intervention program s, assist wi th a nalyzing in terim assessm ent data,
implementation of lesson study, and direct instructional intervention based on the
interim assessment data. Although the focus of the coordinators will be at the school-
site, training will also be coordinated to train coaches and teachers district-wide in the
areas of reading endorsement, reading interim assessments, and lesson study as well.

o The STEM focus of this proposed state-led initiative is to hire 20 STEM coordinators
who will be distributed throughout the st ate and be strateg  ically assigned to
persistently lowest-achieving schools and their feeder sc hools under the direction of
the five DA Regional Team s. Coor dinators will work specifically with school-site
mathematics and science coaches that are ass igned by districts to improve the
implementation of new m  athematics and  science standards, start orim  prove
implementation of the lesson study process in  mathematics and science, assist with
analyzing data from newly created and im plemented interim assessments; and direct
instructional inte rvention based on thed ata. Af ocuswilla Isobeplacedon
improving and expanding Career STEM Academies at the high school level.
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A2-2: DOE Organizational Charts

Below are organizational charts for the Florida Department of Education that depict the structure
under which FDOE proposes to implement the RTTT grant.

Boxes highlighted in green represent current key personnel. Boxes highlighted in yellow
represent positions for which funding is requested from the RTTT award.
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FLORIDA DEPARTMENT OF EDUCATION
COMMISSIONER OF EDUCATION
DIVISION OF ACCOUNTABILITY, RESEARCH AND MEASUREMENT
BUREAU OF ASSESSMENT AND SCHOOL PERFORMANCE
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FLORIDA DEPARTMENT OF EDUCATION
COMMISSIONER OF EDUCATION
DIVISION OF FINANCE AND OPERATIONS
BUREAU OF CONTRACTS, GRANTS, AND PROCUREMENT MANAGEMENT SERVICES
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FLORIDA DEPARTMENT OF EDUCATION
COMMISSIONER OF EDUCATION
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OFFICE OF THE GENERAL COUNSEL
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A2-3: Formal Procurement Policies and Procedures

Requirement Florida

Codified in State Statute and Agency
Procedures

e Chapter 287, Laws of Florida
e Florida Department of Education Internal
Operating Procedures, Section 5

Threshold for Competitive Bids

All procurements of $25,000 or more must be
competitively bid (unless they qualify as sole
source)

Options for Competitive Solicitations

e Request for Proposals (RFP)

e Invitation to Negotiate (ITN)

e Invitation to Bid (ITB)

e Request for Quote (RFQ)

RFP — The department has a good idea what
is needed and it is more advantageous to
consider other criteria in addition to price in
the evaluation.

ITN — The department is not able to clearly
define what is needed and negotiations are
necessary to obtain the best value to the state.
A Florida Certified Negotiator is required to
be on the negotiation team if the project is
over $1 million and a Project Management
Professional if over $10 million.

ITB — The department knows exactly what it
wants and evaluates price only.

RFQ — There is a state term contract with
multiple vendors awarded who are contacted
to bid on a specific scope within the general
requirements of the state term contract. Only
contractors on the state term contract are
contacted or may respond.

Solicitations for project management partner
and/or assessment development would most
likely require use of an RFP or an ITN

Posting of Solicitations, Notices, Intents to
Award, etc.

Department of Management Services (DMS)
Vendor Bid System located at:
http://vbs.dms state.fl us/vbs/main_menu
All procurements exceeding the threshold,
related actions and agency procurement
decisions must be posted on this system.

Length of Posting

The minimum time that solicitations must be
posted is ten days; and the agency’s decision
to award must be posted for a minimum of
three days. Certain other actions have no
minimum posting period.
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Requirement Florida

Protests

Any bidder may protest the scope of work or
outcome of a competitive solicitation. A
bidder may file an Intent to Protest and be
allowed 10 days to file a formal protest. A
protesting bidder is required to post a bond in
order to pursue such a protest.

Single Source Posting

If the Department believes commodities or
contractual services are available from only
one source, the Department must
electronically post a description of such
commodities or services for a period of at
least seven business days. During that period
interested parties may contact the department
and if it is proven that they can perform the
project may be competitively procured. If the
agency decides to proceed with the single
source the final decision is posted for three
days.

It is not likely that solicitation for project
management partner and/or assessment
development would constitute a single source
posting.

Other threshold requirements

Solicitations estimated to be over $150,000
must be approved by the Department of
Management Services, Office of Supplier
Diversity prior to posting with a maximum of
21 days for approval.

The Commissioner must approve use of the
RFP and ITN.

The Commissioner must approve the
evaluation team for RFPs in excess of
$150,000 and evaluation and negotiation
teams in ITNs.

The Chief Technology Officer must approve
information technology and communications
solicitations and purchases.
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A2-4: SUMMARY STATEMENTS OF SUPPORT

Florida’s successful implementation of our RTTT plan is dependent upon leveraging the
proftered support of our committed stakeholders. As evidenced by the sheer number and
diversity of our education stakeholders letters of support (over 85), Florida is poised for success.
Florida’s RTTT application is student centric. Every proposed initiative and action is ultimately
focused toward improving student performance.

Leaders and teachers cannot effectuate the reform in each classroom envisioned by
Florida’s plan without support from parents and guardians (Florida PTA), teachers (Florida
Education Association), and our educational leaders (Florida School Boards Association, Florida
Association of District School Superintendents, Florida Association of School Administrators).
Additionally, research has consistently and continually reported that state-level leadership is also
needed to implement meaningful systemic education reform. Florida has provided evidence that
its state leadership including our Congressional delegates, Governor Crist, President of the
Senate, Speaker of the House of Representatives, Legislative Education Committee Chairs, the
State Board of Education, and the Commissioner of Education are committed to meeting the
goals of our RTTT application. Finally, without our business and higher education community
leaders embracing our plan and working collaboratively to help ensure that every student is
career- and/or college-ready Florida’s proposed goals could not be attained.

Florida’s RTTT application stakeholder letters of support translate into stakeholder
commitment and action when called upon to meet the goals of our grant application.

Florida’s Leadership

As members of the Florida Congressional Delegation, we proudly support Florida’s application
submitted by Governor Charlie Crist for the federal RTTT competition Phase II. This important
initiative provides an unprecedented opportunity to further Florida’s ongoing education reform
efforts and implement bold, forward-thinking strategies designed to strike at the heart of
effective teaching to improve student learning. Florida’s fourth-place ranking in Phase 1 of Race
to the Top demonstrated the State’s commitment to quality teachers and leaders, superior
standards and assessments, a world class data system and a renewed focus on struggling schools.
The Phase II application is essential to strengthening our schools and ensuring Florida’s success.
Our students deserve the best learning environment and teachers possible, and Florida’s Phase 11
application will help us have the best opportunity for success for Florida’s students. The
proposal contains ambitious, innovative reforms that could serve as a model for education reform
nationally in the upcoming ESEA reauthorization.

We, as members of Florida’s Congressional Delegation, are joining together to support and
endorse our state’s application. Florida is uniquely positioned to succeed. We are a state
committed to providing an excellent education for all students and continually strategizing ways
to meet the needs of our lowest performing students. A working group was created to ensure
more input from school districts teachers, and parents. The changes suggested by this group
have garnered more vigorous support from stakeholders and their representatives, including local
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teachers and PTAs, and this Congressional delegation. We strongly support Florida’s application
to Race to the Top and encourage this award on behalf of our state’s deserving students.

U.S. Representative Kathy Castor, strongly supports Florida’s Race to the Top application.
Governor Crist created a working group comprised of teachers, schools boards, superintendents,
the Florida Education Association, the PTA, state legislators, and educational non-profits. The
result is a collaborative Race to the Top application that aims to improve student achievement.
Florida is committed to providing an excellent education for all students, particularly our lowest
performing students.

Florida’s Attorney General, Bill McCollum, certified that the FDOE’s application accurately
reflects current law. Additionally, he is proud of the progress Florida has made in raising student
achievement among all segments of our population, and is pleased to support our efforts to
secure RTTT grant dollars to go even further in transforming Florida’s education system. With
the collaboration of Florida’s teachers, parents, students, school boards, teacher unions, and
business leaders, this plan will accelerate reform, enhance student achievement and enable our
children to have a world-class education system to compete globally.

The President of the Senate and Speaker of the House of Representatives, Speaker Designate,
and Respective Education Committee Chairs express their combined support for Florida’s efforts
to apply for, and win the federal RTTT competition. During our most recently concluded
Legislative Session, the Legislature passed legislation that increased standards for graduation and
created a more proximate relationship between student achievement and teacher compensation.
We continue to support these initiatives and are pleased to see that all the parties involved in
preparing and submitting this latest application have embraced these concepts as well. The key
assurances of this competition focus on areas that we consider to be the utmost importance in the
advancement and success of our children and align well with our own state education goals. By
concentrating on great teachers and leaders, high quality standards and assessments, a world
class data system and our struggling schools, we can produce bold and effective strategies that
will redefine the work going on in our classrooms and reinvigorate the learning experiences of
every one of our students

Incoming Senate President, Mike Haridopolos, wants to ensure Florida’s schools continue to
thrive. If we receive Race to the Top funding I am confident our students will continue to make
tremendous improvements. We will also be able to dedicate more resources to our lowest-
achieving schools and improve the effectiveness of teachers and principals. I am eager to help in
any way possible.

Charter Schools Associations

The Florida Charter School Alliance, Inc. supports the FDOE’s application for the second
competition for the Race to the Top federal grant funds. The parallel goals of the FSCA and the
FDOE’s RTTT plan would foster a synergized collaboration aimed at creating meaningful and
lasting reform in Florida in Florida’s schools, through the expansion of quality school choice
options and the establishment of exemplars of educational excellence. It is with our shared
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vision for the success of Florida’s schools that the FCSA fully endorses the FDOE’s application
for RTTT grant funding.

The Florida Consortium of Public Charter Schools supports Florida’s RTTT grant. The Florida
Consortium of Public Charter Schools is recognized as one of the most influential and cutting
edge Associations in the country. Started in 1998 by a small group of grass roots operators,
FCPCS has grown to over 282 schools representing over 90,000 students. It is our goal to
participate in the RTTT grant should Florida receive the award.

The Florida Network of Public Charter Schools (FNPCS) supports the FDOE’s application for
RTTT federal grant funds. The parallel goals of the FNPCS and FDOE’s RTTT plan would
foster synergized collaboration aimed at creating meaningful and lasting reform in Florida’s
schools, through the expansion of quality school choice options and the establishment of
exemplars of educational excellence. It is our shared vision for the success of Florida’s schools
that the FNPCS fully endorses the FDOE’s application for RTTT grant funding.

State and local leaders

The Associated Industries of Florida, the AIF board of directors and the thousands of employers
we represent, wholeheartedly support the state’s efforts to compete for and win federal RTTT
funding. AIF applauds your work to improve the quality of teachers in Florida’s classrooms, for
we know the best tool for turning around low performing students is a high quality teacher.

The Florida Association of District School Superintendents supports Florida’s efforts to secure a
RTTT grant. We are very supportive of the collaborative efforts among all parties and feel that
this collaboration has enriched Florida’s application. We stand ready to provide further
assistance during the next phase of this process.

The Florida Association of Realtors expresses strong support for the FDOE’s RTTT grant
application. Florida’s young people deserve a high quality, cutting-edge education system to
prepare them to compete in today’s global economy. Commissioner, we stand with you in this
amazing endeavor and we appreciate your vision. Together we will give Florida a brighter future.

The Florida Association of School Administrators supports Florida’s RTTT application. FASA
represents over 100,000 Florida school leaders at all levels. Our members clearly understand the
leadership commitment required to successfully implement the ambitious goals outlined in our
Race to the Top application and we stand ready to do our part. FASA is proud to support this
application and we will do our part to deliver when the time comes.

The Florida Board of Governors is pleased to offer this letter of support for the FDOE’s RTTT
grant proposal, which lays out bold, historic steps that will help elevate K-12 education in
Florida. The efforts will strategically address our state’s greatest challenges while building on
the significant achievements our system has already made.

The Florida Chamber of Commerce wholeheartedly supports the state’s efforts to compete for
and win this national competition. As we build on more than a decade of education reforms that
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continue to garner unprecedented student achievement. .. our efforts will deliver a learning
environment that prepares our students for a vast and competitive global economy.

The Florida Commission on Human Relations, the state’s civil rights agency, expresses strong
support for the RTTT initiative and the need for Florida to be involved in this unique opportunity
as one of the initial participants. The Commission supports the RTTT funding opportunity and
believes it is in the best interest of Florida’s children.

The Florida Council of 100 fully supports Florida’s RTTT application. The council is a private,
nonprofit, nonpartisan organization of business leader, which exist to promote the economic
growth of Florida and improve the economic well-being and quality of life of its citizenry. The
council stands ready to help the state capitalize on this once-in-generation opportunity for
Florida’s students, teachers, and principals — the foundation of our 21 century economy.

The Florida Education Association thanks Governor Crist for his support and assistance to make
Florida’s application for Phase 2 of Race to the Top a true work of collaboration and a
productive framework for how Florida can and should move the education reform agenda
forward. As President of the Florida Education Association, I am committed to moving reform
forward, helping each student move to a higher level of learning, and elevating eth teaching
profession where teachers are compensated, evaluated, recognized and respected as
professionals. I hope that my commitment and the commitment of Florida’s teachers in helping
to craft this application will position Florida not only at the top of educational reform, but as a
model for deliberative conversations, sustainable funding along with focused and research based
reforms that truly make a difference in helping all student learn. I am encouraged that the process
used and the content included in this application will be considered seriously by the USDOE as it
is analyzed for its boldness to advance education reform.

The Florida Education Foundation’s Board of Directors strongly supports Florida’s RTTT
funding application and stands ready, willing and able to assist as necessary to ensure that
Florida receives the funding that our students so desperately need. The Florida Education
Foundation is the Direct Support Organization of the FDOE.

The Florida FEducation Fund whose mission is to strengthen the, larger community by creating
and implementing programs and services that lead to institutional enhancement and greater
educational advancement for historically under-represented groups supports the FDOE’s RTTT
proposal without reservation.

The Florida Energy Workforce Consortium fully supports Florida’s RTTT application. As an
industry consortium laser-focused on the energy sector’s workforce challenges, we know how
critical student achievement is to the success of our energy workforce of the future and the
success of Florida’s economy.

The Florida Philanthropic Network as a statewide association of Florida grant making

foundations who invest in the improvement of the quality of life of Florida citizens wishes to
express support of Florida’s efforts to participate in the federal RTTT competitive funding
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process. Florida’s participation in RTTT would provide a powerful catalyst to the state’s private
philanthropic efforts around education.

The Florida School Boards Association, Inc. endorses and supports Florida’s efforts to
participate in the RTTT programs as proposed by USDOE. The funding and innovations in this
program are fully supported by our Association and the majority of school boards throughout the
State. Our partnership will ensure that this program will be communicated effectively to all
school districts and are more than willing to assist in all efforts to make Florida the model for the
nation.

Florida Tax Watch wholeheartedly supports the state’s efforts to compete for and win this
national competition. Our state’s economic and financial future depends on a skilled and highly-
trained workforce. The students of today represent the community leaders, business owners and
entrepreneurs of tomorrow.

The Foundation for Florida’s Future supports the FDOE’s application for the $4.6 billion
competitive grant program, RTTT, from the USDOE. More than a decade of bold reforms has
demonstrated Florida’s unwavering commitment to transforming the quality of education. The
success of the state’s RTTT has the potential to shape the future of education in our nation.

The Greater Fort Lauderdale/Broward Economic Development Alliance supports Florida’s
RTTT program funding request. Today’s students will be the business owners, managers and
community leaders of tomorrow and it is imperative they be ready to compete with other
businesses and communities around the world if Florida is to succeed.

Gulf Power Company offers their continued support of the FDOE’s efforts to raise the
educational achievements of our state’s students through this RTTT application.

Indiantown Western Martin County Chamber of Commerce fully supports the state’s application
for federal funding.

The Southern Poverty Law Center has worked to improve state juvenile justice systems
throughout the South. This work has led us to the schools, due to inappropriate and ineffective
school discipline practices that adversely impact the number of children referred to the juvenile
justice system. To that end, we were pleased to see the USDOE’s inclusion of Positive
Behavioral Interventions and Supports and school climate issues in the final RTTT guidelines
and even more pleased when the FDOE chose to make this program part of its RTTT application.
We support Florida’s RTTT application and look forward to our continued work together.

Space Florida wishes to express its wholehearted support with regard to the FDOE’s submission
for RTTT. Space Florida supports the FDOE in its targeted expansion of science, technology,
engineering and mathematics (STEM) opportunities for all Florida students.

STEMFlorida’ s mission is to make Florida a leader in market relevant STEM talent development

and retention. We stand in support of the RTTT vision and the action to make a more effective
educational system a reality for Florida’s students.
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Stuart/Martin County Chamber of Commerce supports the FDOE’s effort to win this national
competition. We are confident this program will provide our teachers the resources to provide
our students with the necessary skills to succeed.

The Upper Tampa Bay Regional Chamber of Commerce expresses strong support to Florida’s
submission for a RTTT grant. There is no question that our children are this state’s and this
nation’s most precious resource and that we need to take very possible step to provide them the
opportunity for a successful path in an increasingly global economy. RTTT is a tool tat we must
put in the kit to do this.

Workforce Florida, Inc. commends the Department of Education for its commitment to
improving and transforming the way students learn in our state. We stand in support of this
unprecedented opportunity to make the vision for a more effective education system a reality for
Florida’s students.

Parent, Student and Community Organizations

The Consortium of Florida Education Foundations, which represents 54 county 501¢3 non-profit
education foundations, recognizes Florida’s application for RTTT funding as once-in-a
generation opportunity to bring transformative, positive changes to public education in our state
and offer its full support.

The Florida After School Network, a non-profit organization invested in the future wellbeing of
our children and our state, expresses overwhelming support for Florida’s efforts to participate
and ultimately triumph in the federal RTTT competition. Our mission is to ensure that every
child has high-quality after school opportunities that are accessible, affordable, accountable and
inclusive. An opportunity like this is too valuable to waste and it’s going to take a combined
effort by every one of us if we are to win this competition.

The Florida PTA, the largest child advocacy organization in Florida with over 325,000 members,
is pleased to express support for Florida’s efforts to participate, and ultimately triumph in the
federal RTTT competition for Phase II. The Florida PTA Executive Committee will encourage
parents to work with their children and schools to ensure that the rigorous student achievement
goals of RTTT will be met by the end of the grant period. We recognize the value of this
opportunity and understand that it will take a combined effort by every one of us if we are to win
this competition. The Florida PTA is excited by the possibilities that the RTTT represents for
our children and our state. Please accept our wholehearted support for your efforts as we work to
make Florida a part of this momentous event.

The Florida State Conference NAACP Branches, a non-profit civil rights organization, expresses
overwhelming support for Florida’s efforts to participate, and ultimately triumph in the federal
RTTT competition. Our state’s prosperity depends largely on the successful outcome of our
children, and the ability of our schools and communities to develop purposeful thinkers and
leaders who are driven to succeed.
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Institutions of Higher Education

Broward College supports Florida’s RTTT program funding request. In Florida, education
sectors at all levels are partnering with each other and the business community. What better
reassurance or recognition for these successes than the RTTT award which would provide the
much needed additional resources required implementing and complementing the goals?

Broward College, Educator Preparation Institute proudly supports the State of Florida’s RTT
program funding request. Florida’s Strategic Plan has laid the foundation for educational reform
goals to Strengthen Foundational Skills, Improve College and Career Readiness, Improve the
Quality of Teaching, and Improve K-12 Educational Choice Options. Broward College’s
Educator Preparation Institute stands ready to support the RTTT vision.

Central Florida Community College enthusiastically lends support to the FDOE to procure the
RTTT grant.

Central Florida Community College’s Educator Preparation Institute supports Florida’s RTTT
application. Our collaboration benefits students in Florida’s K-12 school system. We commit to
support and to adhere to the principles of the State’s RTTT application that pertain to teacher
preparation in an alternative certification program,

Chipola College is pleased to support the Florida grant proposal, RTTT. Ihave every
expectation that the grant will improve student achievement in this state and serve as s a model
for other states.

Daytona State College supports the FDOE’s application for RTTT funding. Daytona State
College commits to support the FDOE as it pursues educational excellence through the RTTT
grant program.

Ldison State College offers their strong support for the FDOE’s proposal for RTTT. Building
upon the strong foundation of experience and dedication within our state, I am confident the
State of Florida can exceed the expectations within the RTTT program.

Edward Waters College, Department of Teacher FEducation/Center for Urban Fducation is an
enthusiastic partner with the FDOE in the RTTT grant proposal. We believe that this innovative
opportunity will assist the state and this college with preparing, recruiting, retaining and
compensating the most effective teachers and leaders.

Florida Agricultural and Mechanical University is very pleases to provide this letter of support
for Florida’s RTTT Initiative. The Florida Agricultural and Mechanical University is in an
excellent position to provide strong and continuous support for Florida’s RTT Initiative.

Florida Atlantic University provides strong support for the FDOE’s RTTT application. We see
multiple opportunities to leverage this potential funding and historically strong partnership
relationships to improve student learning from pre-kindergarten years through graduate students
across the state.
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Florida Gulf Coast University is pleased to support the FDOE’s application for RTTT funding.
It is Florida Gulf Coast’s intent to assist and support our public school partners who participate
in RTTT initiatives.

Florida International University supports Florida’s strategic plan for garnering a federal RTTT
grant. The plan promotes the importance of higher education and career readiness for our
students and will develop a wide range of preparedness and professional development programs
for our teachers.

The Florida Institute of Technology’s Department of Science and Mathematics has considerable
expertise and experience in STEM education and look forward to supporting initiatives outlined
in the FDOE’s RTTT proposal.

Florida Keys Community College provides full support for the FDOE in order to be able to
continue to build upon a decade of tremendous improvements that have transformed our public
education system into a national model of advancement. At the heart of RTTT is improving
student learning and achievement. The areas targeted in this plan will assure that graduates have
bright futures and are ready to enter college or the workforce.

Florida State College at Jacksonville with great enthusiasm supports Florida’s grant application
to the USDOE for RTTT. We look forward to working with our local school districts and FDOE
in implementing these far reaching plans to improve student achievement, college and career
readiness.

Gulf Coast Community College, FEducator Preparation Institute supports Florida’s RTTT
application. The state of Florida is prepared to move forward to implement rigorous standards
and assessments, within an assessment system, that will improve every facet of educational
system. Florida’s RTTT provides an opportunity for all educational partners to work toward this
common vision.

Hillsborough Community College offers their support to the FDOE’s RTTT grant proposal. The
RTTT grant will enable the state to continue to increase student achievement throughout all of
K-12 and ultimately all of education with continued implementation of rigorous standards and
assessment supported by a culture of evidence.

Indian River State College supports the FDOE’s RTTT application and looks forward to
partnering with them in any way possible to ensure statewide educational success. Students in
the state of Florida deserve a world class, cutting edge education system to compete in today’s
global economy and RTTT can, and will, be the catalyst that delivers this to them.

Jacksonville University fully supports the FDOE’s application for funding via the RTTT grant.

This grant will vastly impact the ability for all collaborative partners to improve the delivery of
education at every facet of our educational system in Florida.
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The Jacksonville University, School of Education, fully supports the FDOE’s application for
funding via the RTTT grant. This grant will vastly impact eh ability for all collaborative partners
to improve the delivery of education at every facet of our educational system in Florida.

Lake City Community College 1s most supportive of your efforts, ideas and therefore, your
application for the money to begin putting your plan into effect. We appreciate the steps you are
taking and realize the results will show a significant and positive impact on the students, the
educational institutions, and therefore, the entire State of Florida.

Lake Sumter Community College commends the FDOE for this well planned, research based
approach to achieving the RTTT goals. Florida’s proposes a bold and ambitious plan that builds
upon the foundation of innovation and improvement in Florida’s public schools while honestly
addressing our weaknesses as well. Please know that you can count on our institution to support
our local school districts in their efforts to improve student success through the sorely needed
resources this grant will provide.

Miami Dade College supports Florida’s application for an FDOE RTTT grant. It is imperative
that we be able to recruit and retain highly qualified teachers in the STEM disciplines who will
ignite student’s passion and interest, and prepare them to graduate from high school ready for
rigorous postsecondary experiences in these disciplines.

New College of Florida extends their full support for the full support for the FDOE’s RTTT
grant proposal. The progressive design of this proposal surely promises to strengthen our corps
of dedicated teachers and school leaders and enhance school achievement.

North Florida Community College supports Florida’s RTTT initiative. Our college stands ready
to do its part in this historic moment when Florida becomes a national and world leader in
preparing its children for success.

Northwest Florida State College fully supports the proposal. Florida’s RTTT application outlines
an integrated approach to improve every facet of the education system. This is a truly remarkable
proposal that, in my judgment, could have a significant impact on our students.

Palm Beach Community College notes that it is a distinct pleasure to offer our support for the
Florida RTTT application. We stand ready to be an active partner as Florida’s education system
“races to the top”.

Pasco-Hernando Community College supports the FDOE’s application for RTTT funding. We
recognize and value our role with the Hernando County and Pasco County School Districts and
would endeavor to enhance our collaboration even further if Florida receives this unique funding
opportunity.

Pensacola Junior College offers enthusiastic support to Florida’s RTTT application. As we
continue to contribute to the ling-term intellectual and economic potential of both the region and
the state, through innovative and affordable means to maximize student success and workforce
productivity, we are fully committed to Florida’s RTTT initiative implementation.
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Polk State College’s Educator Preparation Institute supports the State’s RTTT application. The
Institute will commit to the principles of the State’s RTTT application and ensure that the
principles that are applicable to alternative certification programs are implemented at Polk State
College.

South Florida Community College offers support for the RTTT grant application. Much can be
achieved through cooperation and strong partnerships between schools and colleges working
together, and we stand ready to offer our commitment to achieve these ends.

St. Petersburg College stands ready to assist as we strive to provide our students with quality
education and tools for success.

State College of Florida wholeheartedly supports the FDOE’s grant request for RTTT. State
College of Florida agrees with the mission of the FDOE’s endeavor and is proud to support it in
any manner.

The Florida State University 1s excited to support FDOE’s application and looks forward to
working together to best serve the needs of the state. You will have our full support in proceeded
with this application, we will do all we can to assist you in the continuing development of an
outstanding program should you be awarded the grant.

The University of Central Florida strongly supports the state of Florida’s application for RTTT.
The proposal’s emphasis on the STEM disciplines supports the highly effective programs we
have developed in partnership with the National Science Foundation and with the state of Florida
to recruit, retain, and graduate students in science, technology, engineering and mathematics.

The University of Central Florida’s, College of Education is committed to collaborate with the
FDOE and LEAs in achieving the goal of improving student performance through the judicious
use of state and federal resources provided by RTTT.

The University of Florida supports the State of Florida’s application for RTTT. We support the
vision and goals of the application because they will result in a more educated citizenry capable
of building a stronger economy and enjoying a higher quality of life. RTTT offers a clear path to
realize that goal, and we look forward to participating in its implementation.

The University of Florida, College of Education believes that Florida’s application for federal
funding through the RTTT initiative is a welcomed opportunity to engage various stakeholders
throughout the state in improving student achievement outcomes through attracting, preparing,
retaining, and supporting excellent teachers and school leaders.

The University of Miami, School of Education is pleased to offer its support, not only to the
FDOE, but to our LEA as well, the Miami-Dade County Public Schools. The University of
Miami School of Education is proud to ally itself with the state and the LEA to assist in the
realization of this important and vital vision.
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The University of North Florida offers full support for the RTTT grant application. There is no
doubt that improving education in Florida requires the state to recruit, prepare and retain a host
of talented and dedicated education professionals.

The University of West Florida stands ready to assist the FDOE in the implementation of the
ambitious goals set out by the administration of the RTTT. The Commissioner of Education and
the FDOE have the capability to coordinate all levels of education throughout the state of Florida
to achieve solid partnerships to be successful in this endeavor.

The University of West Florida, Educator Preparation Institute, is pleased to support the
FDOE’s RTTT grant proposal. Today, the state of Florida serves as one of the leaders in creating
various models to prepare highly qualified teachers and has provided an open door for alternative
pathways to teaching.

The University of South Florida enthusiastically supports Florida’s RTTT proposal. Educators,
policy makers, community leaders and philanthropic organizations have come together in
support of educational reforms that will restore America’s rightful place as the world leader in
educational attainment rates. Please know that our words of support are backed by a sincere offer
of assistance.

University of South Florida’s, College of Education supports Florida’s application for the federal
Race to the Top funds. The College of Education at USF St. Petersburg is committed to
preparing exemplary teachers and other educational personnel for roles in a diverse and changing
society. The state’s plan for Race to the Top is consistent with these goals and for ensuring the
highest standards for Florida’s teachers and principals and the children they serve.
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Production of this publication was a cooperative effort between
the Office of Independent Education and Parental Choice
and
the Bureau of Public School Options, K-12 Public Schools
in the Florida Department of Education.

For additional information about school choice options,
call the toll-free School Choice Hotline at:

(800) 447-1636

Detailed information about the school choice options described in this
document is available on the Department of Education Web site at:

http://lwww.floridaschoolchoice.org/

and
http://www.fldoe.org/flbpso/
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“Supporting school choice options is a valuable way for familie s and their
communities to work together to create the educational setting the best suits
the needs of their children. School Choice is a key component to any
successful education system”

— Commissioner of Education, Dr. Eric J. Smith

“Choice is a catalyst for change. By providing the benefits of a tailored
learning experience for students, school choice provides parents access to
opportunities for their children to thrive and succeed.”

— Chairman of the State Board of Education, T. Willard Fair
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FLORIDA: LEADING THE NATION IN SCHOOL CHOICE OPTIONS

School choice is a key component in helping to ensure high academic achievement for all of Florida’s children.
Florida continues to be in the forefront of innovation in providing school choice options for families. Access to
these diverse school environments and programs empowers parents as they become managers of their
children’s education. Opportunities in school choice continue to grow, and an increasing number of families
are taking advantage of their right and responsibility to select the learning environment that will help their
children thrive.

Adopted in 1996, Florida’'s A+ Education Plan spurred the creation of policies and programs that thrust Florida
into the spotlight as a national leader in providing school choice options. A key principle of the plan is for every
student to gain a year’s worth of knowledge in a year’s time. If the schools that students are assigned to
attend cannot provide this, parents should be free to choose another school that best meets the learning needs
of their children.

Florida’s State Board of Education has adopted six Strategic Areas of Focus as part of a long-range planning
effort to improve Florida’s educational system. One of the areas, Improve K-12 educational choice options,
places a priority on giving families greater choice in quality educational opportunities. Support for this initiative,
coupled with Florida’s groundbreaking legislation, results in choice programs and resources that continue to
expand to meet the needs of families. These programs allow children to get the education they deserve while
simultaneously providing an incentive for innovation and improvement across the educational system.

Thousands of families and students benefit from school choices in Florida. Over the last four school years,
almost one-fourth of Florida’s K-12 public school students have attended a school other than the one to which
they were assigned according to school district attendance zones. While school district enrollment for the
2008-09 school year has not been finalized, initial data show a slight increase in the percentage of families
using school choice options.

K-12 Student Participation in Florida’s School Choice Options

: Number of Students Attending Percent of Students Attending
Year K12 RRIE Scl}ool e Schools Based on Parental School  Schools Based on Parental School
Membership Choi . - =
oice Options Choice Options
2007-08 2,652,684 645,184 24%
2006-07 2,946,463 667,115 23%
2005-06 2,901,455 656,988 23%
2004-05 2,912,326 645,442 22%

School choice is not about one type of school being better than another. It is about letting parents who know
the personality, strengths, and weaknesses of their child make the decision about how and where their child
will be educated. School choice is the right thing to do for children and a good thing to do for schools.
Ultimately, school choice improves education for all children.

Florida’s emphasis on providing numerous school choice options for families and students is
based on three basic principles:
s+ Every student has different learning needs so there is no one best school for everyone

s Diversity in school structure and programs is necessary to accommodate all students and
enable them to succeed

+ Students will achieve more if they and their parents or guardians have freely chosen a
learning environment.

Improving K-12 Educational Chotice Options [1]
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SCHOLARSHIP PROGRAMS

Florida’s variety of school choice options includes scholarship programs, giving parents choices so that their
children are offered the best opportunities to learn. Florida’s three scholarship programs allow parents
unprecedented choice among public and private schools. During the current 2008-09 school year, more than
44,000 students are participating in a scholarship program.

John M. McKay Scholarships for Students with Disabilities Program

The John M. McKay Scholarships for Students with Disabilities Program, commonly known as the McKay
Scholarship Program, offers parents of students with disabilities the opportunity to make informed choices
about the best academic environment for their children. Eligible students include students with disabilities who
have an Individual Education Plan (IEP), and who were enrolled and reported for funding by a Florida school
district the year prior to applying for a scholarship. Students in military families from other states or countries
may also be eligible. Parents have the option of choosing another public school or applying for a scholarship
for their child to attend an eligible private school.

Student Participation in
the McKay Scholarship Program

19,852 20,096
17,300 18,273

15,910
13,739

9,130

STUDENTS

5,013
970

1999-2000  2000-01  2001-02  2002-03 ~ 2003-04  2004-05  2005-06  2006-07  2007-08 2008-09

SCHOOL YEAR
*Note: 2008-09 data based on the McKay Scholarship Program February 2009 Quarterly report.

Almost half of all students participating in the McKay Scholarship Program in 2008-09 are white. African
American students represent the second largest student group with 29% participation, followed by Hispanic
students with 20% participation.

Race/Ethnicity of McKay Scholarship Students, 2008-09

4%

White

African American

[2] Improving K-12 Educational Chotice Options
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Grade Level Distribution of McKay Scholarship Students2008-09

333

K 1.7%
1 567 2.8%
2 833 4.1%
3 1,170 5.8%
4 1,626 8.1%
5 1,746 8.7%
6 2,265 11.3%
7 2,419 12.0%
8 2,331 11.6%
9 1,910 9.5%
10 1,839 9.2%
11 1,606 8.0%
12 1,451 7.2%

McKay Scholarship Student
Eligibility for Free & Reduced-Price
Lunch 2008-09

8%

3%

|:| Reduced Lunch
|:| Did not Apply

E ] NotEligible

The McKay Scholarship Program offers parent-
directed choices and student-directed funding. During
the 2007-08 school year, the most recent complete
year of funding, $131.3 million was paid to scholarship
program participants. Scholarships for individual
students enrolled during the 2007-08 school year
ranged from $5,160 to $21,769, with an average
scholarship amount of $7,295. Currently for the 2008-
09 school year, 888 private schools are participating in
the McKay Scholarship Program. Private schools
participating in the program must document
compliance with eligibility requirements specified in
law.

Of students receiving McKay scholarships in 2008-09,
31% are enrolled in kindergarten through grade five,
35% in grades six through eight, and 34% in grades
nine through twelve. Slightly over two-thirds (69%) of
the McKay scholarship students are male. Forty-two
percent (42%) are eligible for the federal free and
reduced-price lunch program, an indicator that their
families have limited financial resources.

Private School Participation in
the McKay Scholarship Program
is Increasing

751

6g7 708

PRIVATE SCHOOLS

2000-01 200102 2002-03 2003-04 2004-05 200506 2006-07 2007-08 2008-09

SCHOOL YEAR

Improving K-12 Educational Choice Options [3]
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Corporate Tax Credit Scholarship Program

The Corporate Tax Credit Scholarship Program was
established to encourage private, voluntary
contributions from corporate donors to non-profit
scholarship funding organizations that award
scholarships to children from low-income families.
Under this program, which the state legislature
passed in 2001, corporations can receive a dollar-for-
dollar tax credit up to 75% of their state income tax
liability, and the state may award a maximum of $118
million in credits for the 2008-09 fiscal year. This
program expands educational opportunities and
school choice for children of families that have limited
financial resources.

Scholarship payments for over 23,200 students were
made in February 2009. Current participation in
2008-09 reflects an eight percent (8%) increase in
enrollment from the 2007-08 school year.

Race/Ethnicity of Corporate Tax Credit
Scholarship Students
2008-09

14%

] white
African American
|:| Hispanic

Other

25%

38%

Corporate Tax Credit Scholarship
Student Participation

23,259

17.819 19,416

15,585
11,550

15,123

10,549

CTC SCHOLARSHIPS

2002-03 2003-04 2004-05 2005-06 2006-07 2007-08 2008-09

SCHOOL YEAR

*Note: 2008-09 data based on the Corporate Tax Credit Scholarship Program
February 2009 Quarterly Report.

Approximately 38% of students participating in the
Corporate Tax Credit Scholarship Program in 2008-09
are African American. Hispanic students comprise the
next largest population with 25% participation, followed
closely by the white population with about 23%
participation.

Students are eligible for a scholarship if they qualify for
free or reduced lunch and have either attended a public
school the previous year, received a scholarship the
previous year, or are entering kindergarten or first
grade.

Scholarship Funding Organizations and Private Partners

Scholarship Funding Organizations (SFOs) are responsible for the receipt and distribution of corporate funds to
eligible and participating private schools in Florida. The scholarships to attend an eligible private school are
worth $3,950 or the cost of tuition plus books and transportation, whichever is less. Scholarships to attend a
public school in an adjacent district are worth $500 per student for transportation.

Currently for the 2008-09 school year, four SFOs and 988 private schools are participating in the Corporate

Tax Credit Scholarship Program.

[4]
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Opportunity Scholarship Program — Public School Option

The Opportunity Scholarship Program (OSP) created under Florida’s A+ Education Plan reflects the state’s
commitment to higher educational standards for students. The Opportunity Scholarship Program allows
parents to choose a higher-performing public school if their children attend, or are assigned to attend, a failing
Florida public school.

For the purpose of the Opportunity Scholarship Program, a school is considered to be failing if it has received
two “F” grades within four consecutive school years. In the year in which the school receives a second “F,”
eligible students can take advantage of the options under this program. The Opportunity Scholarship becomes
available to students at a public school when that school has received two “F” grades within four school years,
including the current year.

Historically, the public school option of the Opportunity Scholarship Program has been administered at the
school district level. Since the 2005-06 school year, school districts have reported the number of students in
their districts participating in the Opportunity Scholarship Program. Of the 1,288* students currently
participating in the public option of the Opportunity Scholarship Program for the 2008-09 school year, 94% are
enrolled in grades 9-12.

Opportunity Scholarship Program
Public School Option Student Participation

1,688

OSP SCHOLARSHIPS

2005-06 2006-07 2007-08 2008-09
SCHOOL YEAR

Note: 2008-09 Survey 2 Data as of 1/30/09.

Improving K-12 Educational Choice Options [5]
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CHARTER SCHOOLS

Charter schools are public schools that are independently operated and committed to academic achievement.
Since 1996, charter schools have played a key role in increasing parental options in public education and
providing innovative learning opportunities for Florida students. With 389 charter schools currently operating
during the 2008-09 school year, Florida has the fourth highest number of charter schools in the nation. From
schools specializing in the performing arts to focusing on technical training, Florida’s charter schools cover the
spectrum of educational needs.

Florida’'s charter schools strive to provide parents with smaller classes, alternative curriculum and more
chances for parental involvement. While authorized and financially supported by local school districts, charter
schools are largely free to provide innovative education, and often provide more effective programs and
choices to underserved groups of students. Over 117,000 students currently attend charter schools in Florida.

Charter School Student Eligibility for
Free and Reduced-Price Lunch

Free/Reduced Lunch

] NotEiigble or

62% Did Not Apply

Approximately 38% of students that attended charter schools are eligible for the free and reduced-price lunch
program for the 2008-09 school year.

117,602

104,319

Florida Charter School PK-12

4 Enrollment is Increasing 67,512

&

(=]

=
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(7
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]

1]

5

2 [, 279

T T T T
1996-97 1997-98 1998-99 1999-00 2000-01 2001-02 2002-03 2003-04 2004-05 2005-06 2006-07 2007-08 2008-09
SCHOOL YEAR
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Forty-one percent (41%) of students enrolled in charter schools in the current 2008-09 school year are white.
Hispanics represent the next largest population with 31% participation, followed by African Americans with
22% participation.

Race/Ethnicity of Charter School Students 2008-09
6%

B white
African American
|:| Hispanic

Other

31% 41%

22%

Charter Schools Measuring Up to the Challenge

In 2007-08, 128 out of 320 (40%) charter schools that were assigned an Adequate Yearly Progress (AYP)
status met all the criteria for AYP, as compared to 664 out of 2,985 (22%) traditional public schools that were
assigned an AYP status. Seventy-two percent of the 216 operating charter schools that were graded for the
2007-08 school year earned a school performance grade of “A” or “B.”

Charter School Performance Grades

45, 5%

12 Schools Earned an “A”
Bl 44 Schools Eamed a ‘B’
41 Schools Earned a “‘C”
[ ] 8Schools Eameda ‘D"
D 11 Schools Earned an “F’

52%

Charter Technical Career Centers

The State of Florida has three charter technical career centers with a total enroliment of 8,970 students for the
2007-08 school year. These centers and their sponsors are:

e Advanced Technology College (ATC) — Daytona State College
e First Coast Technical College (FCTC) — St. Johns County School Board
e Lake Technical Center (LTC) — Lake County School Board

The charter technical career centers provide comprehensive and innovative technical education programs,
services, and customized training to meet the needs of citizens, business, and industry.

Charter technical career centers aim to develop a competitive workforce using a training and education model
reflective of marketplace realities. The career centers offer a continuum of career educational opportunities
using a school-to-work, tech-prep, technical, academy, and magnet school model to provide career pathways
for lifelong learning and career mobility and to enhance career and technical training.

A charter technical career center may be formed by creating a new school or converting an existing school
district or community college program to charter technical status. The center operates under a charter granted
by a district school board, a community college board of trustees, or a consortium of one or more district school
boards and community college boards of trustees.
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VIRTUAL EDUCATION

Florida Virtual School:
Any Time, Any Place, Any Path, Any Pace

Florida has led the way with groundbreaking legislation that makes online learning possible and fundable. The
Florida Legislature initially funded the Florida Virtual School (FLVS) as a grant-based pilot project in 1997,
pioneering Florida’s first Internet-based, public high school. Since 2001, the FLVS has functioned as a special
independent public school district governed by a Board of Trustees appointed by the Governor.

FLVS currently offers a full high school and middle school curriculum with more than 90 online courses which
include everything from general and honors courses to 10 Advanced Placement (AP) courses. These courses
are free to Florida students, including public, charter, private, and home-educated students.

In 2009, FLVS began developing elementary courses that will be used in both a blended model and individually
with students. These courses are under construction and will be available in the near future. FLVS is fully
accredited by two major agencies: the Southern Association of Colleges and Schools (SACS) and the
Commission on International and Trans-Regional Accreditation.

Parents of FLVS students were surveyed in the spring of 2008 to determine satisfaction with their child’s virtual
school experience. Over 91% of the parents surveyed rated the overall quality of their child’s experience with
the FLVS as excellent or good, and 83% believed that their child learned more or the same through virtual
school courses than in traditional high school courses. Only 4% thought they learned less. Ninety-two (92%)
percent of parents would encourage their child to take other FLVS courses.

FLVS Completion History

As of January 1, 2009
167,130

25,615

NUMBER OF COURSE
COMPLETIONS

6765 9928 12623

277 639 2,677

-~
~J

1996-97  1997-98  1998-99  1999-00  2000-01  2001-02  2002-03  2003-04 2004-05 2005-06 2006-07  2007-08*

SCHOOL YEAR
*FLVS completions are measured as half-credit enrollments based on student activations during a 12-month period.

2007-08 completions are based on a 16-month period.
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Almost 58% of the students enrolled at FLVS during 2007-08 were female. A majority (61%) of the students
enrolled were white. Hispanics represent the next largest minority student population with 16% participation,
followed by African-American students with 13% participation.

Race/Ethnicity of FLVS Students2008-09

7%
3%

Bl white
African-American
|:| Hispanic

|:| Asian

Other

16%

61%
13%

The majority (67%) of students enrolled in the Florida Virtual School are public school students. Approximately
26% are home-educated students and 7% are enrolled in private schools.

FLVS Student Participation by School Type, 2008-09

7%

Public & Charter School
- Home School

Private School

26%

K-8 Virtual School Programs:
Combining the Best of Home and Public Education

The K-8 Virtual School Program allows eligible K-8 virtual schools to provide an online education program to
full-time students in kindergarten and grades one through eight. Two schools, Florida Connections Academy
(FCA) and Florida Virtual Academy (FVA), are currently participating in this state-level program. However, new
legislation passed by the 2008 Legislature requires school districts to operate a full-time K-8 virtual instruction
program beginning in 2009-10. Therefore, only returning students are able to participate in the state-level
programs until the transition to district programs is complete.

School District Virtual Instruction Program

The 2008 Florida Legislature created the School District Virtual Instruction Program which requires school
districts to offer a full-time virtual instruction program for students in grades K-8 and a full- or part-time virtual
program for grades 9-12 students in Department of Juvenile Justice (DJJ) programs and dropout prevention
programs beginning in the 2009-10 school year. School districts may offer these programs beginning with the
2008-09 school year.
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FLORIDA'S VOLUNTARY PUBLIC SCHOOL CHOICE PROGRAM

The Florida Department of Education (DOE) was awarded a grant under the 2007 Federal Voluntary Public
School Choice (VPSC) Program. This grant assists the DOE and school districts in creating, expanding, and
improving public school choice opportunities in Florida. The VPSC Program aims to strengthen the availability,
accessibility, and equity of educational options for parents to secure a high-quality education for their children.

One focus of the grant is to expand public school choices through the use of interdistrict agreements in which
students from lower performing schools can transfer to higher performing schools across district boundaries.

The DOE is working closely with Hillsborough, Polk, Palm Beach, and Monroe counties to implement transfer
agreements for students. The University of South Florida’s Alliance for Applied Research in Education and
Anthropology (AAREA) will be collecting and analyzing achievement data for students who take part in the
interdistrict agreements.

A second focus of the grant is to reach out and educate parents, especially families in low-income areas, about
all choice options available to them. To meet this objective, DOE has partnered with NOVA Southeastern
University to maintain 8 School Choice Parent Resource Centers (SCPRC) and open an additional 5 Centers
over the next 4 years of the grant. The SCPRCs assist families with the paperwork required to transfer their
students to higher performing schools.

Additionally they offer information and assistance about all school choice options available to parents. They
provide workshops for parents at the Centers and on-site in lower performing schools.

The DOE has created a School Choice Parent Advisory Council (SCPAC) to support the outreach to parents
initiative. The SCPAC’s mission is to develop and implement strategies so that “All Florida parents will be
informed of all educational options and opportunities.” Members are appointed by the Commissioner of
Education and include parents, school district choice personnel, and representatives of parent organizations
such as, but not limited to, Parent Teacher Associations (PTA) and the Florida Parental Information and
Resource Center (FLPIRC).

Florida continues to support and promote School Choice, and this grant represents another step in developing
high-quality educational choice and in educating parents so they can make the best decision for their children.

Florida School Choice Parent Resource Centers:

¢ North Parent Resource Center

¢ Fresh Ministries—Eastside Jacksonville Neighborhood Resource Center
e Cuban American National Council

e The Resource Room

¢ Gadsden School District/Mobile PRC

e South Parent Resource Center

e Miami-Dade District Parent Resource Center

+ Sant la Haitian Neighborhood Center

e Compassionate Hearts — Serving Hands, Inc.

o Institute for Child & Family Health (ICFH)-All Aboard PRC
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Controlled Open Enroliment

The Florida Legislature recognizes the value of an educational system that provides numerous and meaningful
options for students and their parents. In order to promote parental involvement in the school selection
process, Florida enacted legislation in 1996 requiring each district school board to develop a plan providing for
a controlled open enroliment public education delivery system. These systems allow school districts to make
student school assignments using parents’ indicated preferential school choice as a significant factor. In
requiring each school district to develop an open enrollment choice plan, the Legislature expressed the belief
that public school choice will:

o Cultivate constructive competition
e Serve as an impetus for academic improvement
o Foster greater accountability within the school system

Each district school board may offer controlled open enroliment within the public schools in addition to the
existing choice programs such as magnet schools, alternative schools, special programs, advanced
placement, and dual enroliment. Controlled open enrollment emphasizes the rights for families to choose
among existing public schools. Instead of being assigned to a public school by a school district based on
attendance zones, parents may choose a school from anywhere within the district or, if not geographically
feasible, from within established zones or boundaries within the district.

To ensure that school districts comply with legislative requirements and to evaluate the voluntary
implementation of controlled open enrollment throughout the state, the Department of Education created a
reporting format that requires school districts to collect and report data regarding educational choice options.
School districts report student data for educational choice each August via the state’s Automated Student
Information Data Base. As reported for the 2007-08 school year, over 323,000 students in 47 of the state’s 67
school districts, or about 12% of the total number of students enrolled in the state, attended a Florida public
school through the districts’ controlled open enrollment program.

Other Public School Options

Various options are used across Florida to respond to the unique learning needs of every school district’s
students and communities. The most common form of public school choice is offering a variety of courses and
electives to meet graduation requirements for high school and allowing students to select the courses that will
best meet their learning needs. Among the other choice options being implemented by districts used to meet
student and parental needs are magnet schools, career and professional academies, and intensive nationally
and internationally recognized instructional programs.

Magnet Schools

Magnet schools are public schools with a particular theme or academic focus on topics such as medical,
criminal justice, science and mathematics, technology, performing arts, International Baccalaureate, and
foreign languages. Magnet schools provide parents and students with the option of choosing a school that
matches a student’s interests. They are designed to attract a variety of students and sometimes enroll
students from different districts. Magnet schools offer students specialized programs and create innovative
learning approaches in a diverse environment. More than 345,000 students participated in over 340 magnet
schools or magnet programs in 24 Florida school districts during the 2007-08 school year.
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Career and Professional Academies

Career and Professional Academies are small, personalized learning communities within a high school that
select a subset of students and teachers for a two-, three-, or four-year span. Students enter a career and
professional academy through a voluntary process. They must apply and be accepted with parental
knowledge and support.

e A career and professional academy includes the following essential elements:
e A small learning community

e Arigorous academic curriculum with a career theme

o Partnerships with employers, the community, and higher education

By design, these three central elements of a career and professional academy lead to a school that is rigorous,
relevant, and relational. Academies draw on the interest students have in learning about some feature of the
world of work and integrate career-specific curriculum and instruction into core academic curriculum. Over 240
career and professional academies operate in 38 Florida school districts with a focus on areas including
hospitality and tourism, health science, science and technology, information technology, and architecture and
construction.

Dual Enrollment

Dual enroliment allows eligible high school students to enroll in postsecondary courses. They earn credit
toward high school graduation and at the same time earn credit toward a college degree or technical
certificate. All 28 public community and state colleges and some state universities in Florida participate in dual
enrolliment. Students are permitted to take dual enrollment courses on a part-time basis during school hours,
after school, or during the summer term. Dual enroliment students do not have to pay registration,
matriculation, or laboratory fees.

Advanced Placement (AP) Program

The College Board’s Advanced Placement (AP) Program is a nationwide program consisting of more than 30
college-level courses and exams offered at participating high schools. Subjects range from art to statistics.
Students who earn a qualifying grade of 3 or above on an AP exam can earn college credit or advanced
placement or both, depending on the college or university. Students in Florida’s public secondary schools
enrolled in AP courses do not have to pay to take the exams.

Advanced International Certificate of Education (AICE) Program

The Advanced International Certificate of Education (AICE) Program is an international curriculum and
examination program modeled on the British pre-college curriculum and “A-Level” exams. Florida’s public
community colleges and universities provide college credit for successfully passed exams. Students in
Florida’s public secondary schools enrolled in AICE courses do not have to pay to take the exams.

The International Baccalaureate
(IB) Diploma Program

The International Baccalaureate (IB) Diploma Program is a rigorous pre-university course of study leading to
internationally standardized tests. The program’s comprehensive two-year curriculum allows its graduates to
fulfill requirements of many different nations’ education systems. Students completing IB courses and exams
are eligible for college credit. The award of credit is based on scores achieved on IB exams. Students can
earn up to 30 postsecondary semester credits by participating in this program at the high school level.
Approximately 40 Florida high schools participate in the IB program. Students in Florida’s public secondary
schools enrolled in IB courses do not have to pay to take the exams.
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NO CHILD LEFT BEHIND SCHOOL CHOICE

SCHOOL CHOICE OPTIONS

The federal No Child Left Behind (NCLB) Act of 2001 is designed to ensure that children have a fair, equal,
and significant opportunity to obtain a high-quality education. The legislation provides federal resources for
students to reach proficiency levels on challenging state academic standards and assessment. Under NCLB,
when schools do not meet state targets for improving the achievement of all students, parents are provided
options for meeting their child’s learning needs.

Parents whose children are enrolled in Title | schools that are identified in need of improvement, corrective
action, or restructuring have the opportunity to transfer their children to a higher-performing public school. If
they do so, the local school district must provide transportation.

Parents of students enrolled in schools in need of improvement, corrective action, or restructuring may also
have the opportunity for their children to receive supplemental educational services (SES). These services
include tutoring and other academic enrichment services provided outside the regular school day and designed
to enable children from low-income families to reach academic proficiency. SES tutoring offers eligible
students the opportunity to participate in high-quality research-based educational programs in subject areas
such as reading, language arts, and mathematics. Eligible families choose an SES provider from a state-
approved list, and school districts pay for the tutoring services using federal funds.

Public school choice is a critical component of NCLB that can provide students in low-performing Title | schools
with the opportunity to obtain a high-quality education. When students are provided quality educational
options, and when parents receive information to make informed choices among those options, public school
choice can increase both equity and quality in education.

Title |

Schools in
Elorida

Public School Choice with Transportation and

Supplemental Educational Services

1,426

o Approximately 900 Title | schools did
not make Adequate Yearly Progress
(AYP) for two years and were
required to offer parents public
school choice with transportation.

«33 Title | schools did not make AYP
for three years and were required to
offer SES.

1,386

o Approximately 300 Title | schools did
not make AYP for two years and
were required to offer parents public
school choice with transportation.

e Approximately 700 of Title | schools
did not make AYP for three or more
consecutive years and were required
to offer SES.

1,382

¢ 1,001 Title | schools did not make
AYP for two or more years and were
required to offer parents public
school choice with transportation.

¢872 Title | schools did not make AYP
for three or more consecutive years
and were required to offer SES.

e School districts reported that
approximately 70,000 students
participated in SES.

1,365

o Approximately 990 Title | schools did
not make (AYP) for two years and
were required to offer
parents public school choice with
transportation.

#3892 Title | schools did not make AYP
for three or more consecutive years
and were required to offer SES.

e School district reported that
approximately 70,000 students
participated in SES.

Improving K-12 Educational Choice Options

APPENDIX PAGE 99

[13]



SCHOOL CHOICE OPTIONS |

HOME EDUCATION

Florida is a long-time supporter of home education and the number of families choosing this education option
shows steady growth. Established as an educational choice by the Florida Legislature in 1985, home
education programs give parents the freedom to nurture their child’s individual learning style, creativity and
intellect and allows students the opportunity to learn and explore at their own pace, in any location or at any
time of the day. More than 56,600 students in 39,100 Florida families, representing every school district and
county, were registered in home education programs in the 2007-08 school year.

Florida law does not require a particular educational background for parents or standard curricula for home-
educated students. Parents home educating their children are able to customize the curriculum to the needs of
each child.

However, a portfolio of records and materials showing student work must be maintained for two years and
made available to the school district if requested in writing. There is no attendance requirement for home
education students, as the learning environment is not restricted to a regular classroom setting. The law
allows parents the flexibility to choose from five annual evaluation methods, enabling them to select the best
measure of learning for each student.

Parents register a home education program with their school district, providing the names, addresses and
birthdates of all children who are enrolled in a home education program. Home education students may
participate in dual enroliment and are eligible for Florida Bright Futures Scholarships. Children of all ages are
home educated across the state, and some enter college straight from their courses of study at home.

Growth in Home Education Programs 1999-2008

T

I

1989-00 2000-01

26,656 27,792 24 4 7 30,8 321663837 73614 9 | 36930 39,100

FAMILIES AND STUDENTS

Students 37,19 6 41,128 44,460 45 ,33 3 47,151 51,11 052,61 3 55,822 56,650
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PRIVATE SCHOOLS

More than 335,200 students were enrolled in 2,185 private schools in Florida during the 2007-08 school year.
This represents approximately 11.2% of the state’s total student enroliment in Prekindergarten programs
through grade 12.

PK-12 Public and PrivateSchool Enrollment 2007-08

1%

Private Schools

B Puwlic Schools

89%

Each private school has a stated purpose and philosophy unique to that school. Some private schools place
an emphasis on college preparation, some are vocational, and others seek to meet the needs of children with
particular learning styles. These schools operate with limited regulation by the state, but Florida law does
require private schools to meet certain standards in regards to health, safety and sanitation.

Each private school is required by Florida law to complete an annual survey that is maintained by the
Department of Education as an information database for the public, governmental agencies, and other
interested parties. The state is not required to verify the accuracy of the information submitted and inclusion in
the database does not imply state accreditation or approval. The Department of Education and the state’s
private school organizations work together in serving Florida’s diverse student population; the relationship is
professional, rather than regulatory.

CONCLUSION

Florida’'s school choice programs provide unique flexibility for parents, giving families greater choice in
educational opportunities. Studies show that school choice programs can increase student achievement and
parental satisfaction. Diversity in school structure and programs is crucial to Florida’s goal of bringing all
students to high levels of academic achievement. Constructive competition and greater accountability provide
an incentive for all schools to improve.

While Florida leads the nation in school choice options, there is still much to be done. The highest priority is to
improve the quality of all choice programs while educating and empowering parents to make the best
educational choices for their children.

School Choice Benefits for
Families and Students

» Promotes increased student achievement

+ Increases parental involvement

« Promotes school improvement through constructive competition
« Provides greater accountability within the school system
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Florida Department of Education
Eric J. Smith, Commissioner
http://www.fldoe.org

Florida Department of BEducation

Office of Independent Education and Parental Choice
325 West Gaines Street, Suite 522
Tallahassee, FL 32399-0400
850/245-0502
800-447-1636 Toll-Free Hotline
www.floridaschoolchoice.org
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A3-2: NAEP HISTORIC SUBGROUP DETAIL

8°
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NAEP Reading GRADE 4
Percent of Students Scoring At or Above Basic Level

2003, 2005, 2007, 2009

White Black Hispanic All Students White Black Hispanic All Students
Florlda 32003 @ 2005 02007 02009 | Nat|on
NAEP GRADE 4 READING
All White Black Hispanic | SD FRI ELL Female | Male
2003 63 75 40 55 28 49 43 67 58
2005 65 75 45 61 3853 32 67 62
2007 70 81 52 64 3859 38 75 66
2009 73 81 56 71 45 64 52 77 70

Source: hitp:/nationsreportcard. gov
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NAEP Math GRADE 4
Percent of Students Scoring At or Above Basic Level
2003, 2005, 2007, 2009

White Black Hispanic  All Students White Black Hispanic  All Students

Florida 2003 @ 2005 0 2007 0 2009 | Nation

NAEP GRADE 4 MATH
All White Black Hispanic | SD FRL ELL Female | Male
2003 74 87 52 74 50 63 62 75 76
2005 87 91 67 78 67 74 57 81 83
2007 84 94 71 83 63 79 64 86 87
2009 84 93 73 84 72 80 69 86 86

Source: hitp:/nationsreportcard.gov
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NAEP Reading GRADE 8
Percent of Students Scoring At or Above Basic Level
2003, 2005, 2007, 2009

100

-5 8082 82948383
80 : 4= 7474

62 6262

60

Ill.847 I I II ‘
40

White Black Hispanic  All Students White Black Hispanic  All Students

Florida ‘52003 @ 2005 012007 0 2009 ‘ Nation

NAEP GRADE 8 READING
All White Black Hispanic | SD FRL ELL Female | Male
2003 68 79 48 62 29 553474 61
2005 66 75 47 62 34 562773 59
2007 71 80 55 67 36 614078 66
2009 76 82 62 73 45 67 41 81 71

Source: hitp:/nationsreportcard.gov
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Florida

NAEP Math GRADE 8
Percent of Students Scoring At or Above Basic Level
2003, 2005, 2007, 2009

All Students White

Black

‘EI 2003 @ 2005 O 2007 o 2009 ‘

Hispanic  All Students

Nation

NAEP GRADE 8 MATH
All White Black Hispanic | SD FRL ELL Female | Male
2003 63 78 36 53 24 45 22 59 64
2005 63 78 39 56 37 50 30 63 67
2007 64 80 48 61 34 55 28 68 68
2009 7 80 53 66 39 59 30 69 71

Source: http://nationsreporicard. gov
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NAEP Grade 4 Reading, % of Students Scoring At or Above Proficient

2003

2005

2007

2003 2005 2007 2009
All Students 32% 30% 34% 36%
White 42% 39% 44% 45%
African-American 13% 13% 16% 18%
Hispanic 24% 25% 28% 31%
SWD 10% 14% 12% 17%
Not SWD 35% 33% 37% 39%
FRL 18% 19% 22% 25%
Not FRL 45% 42% 46% 49%
ELL 15% 7% 12% 13%
Not ELL 33% 32% 35% 37%
Female 35% 33% 38% 39%
Male 29% 28% 30% 33%

NAEP Grade 4 Mathematics, % of Students Scoring At or Above Proficient

2009

All Students 31% 37% 40% 40%
White 43% 49% 54% 53%
African-American 8% 16% 15% 20%
Hispanic 27% 28% 33% 33%
SWD 13% 24% 18% 26%
Not SWD 35% 39% 44% 43%
FRL 16% 22% 25% 29%
Not FRL 46% 53% 55% 55%
ELL 16% 15% 16% 19%
Not ELL 33% 38% 42% 42%
Female 29% 35% 38% 39%
Male 33% 38% 43% 42%

APPENDIX PAGE 107




NAEP Grade 8 Reading, % of Students Scoring At or Above Proficient

2003 2005 2007 2009
All Students 27% 28% 28% 32%
White 37% 33% 36% 40%
African-American 11% 11% 13% 15%
Hispanic 19% 21% 23% 27%
SWD 4% 9% 7% 11%
Not SWD 30% 27% 31% 35%
FRL 15% 17% 17% 21%
Not FRL 35% 32% 36% 42%
ELL 6% 5% 7% 7%
Not ELL 28% 26% 29% 33%
Female 32% 30% 34% 37%
Male 21% 20% 22% 27%

NAEP Grade 8 Math

2003

ematics, % of Students Scoring At

2005

or Above Proficient

2007

2009

All Students 23% 26% 27% 29%
White 34% 36% 37% 39%
African-American 7% 8% 11% 13%
Hispanic 16% 16% 21% 22%
SWD 5% 13% 8% 8%
Not SWD 26% 28% 30% 32%
FRL 11% 13% 16% 18%
Not FRL 34% 36% 37% 40%
ELL 2% 4% 6% 4%
Not ELL 25% 27% 28% 30%
Female 21% 23% 26% 27%
Male 26% 28% 29% 31%
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A3-3: FCAT HISTORIC SUBGROUP DETAIL

FCAT and Alternate Assessments in Reading
% Level 3 and Above by Race

100 e
80
67 68 Il 72
60
40
20
0
2003 2004 2005 2006 2007 2008 2009
$=== \/\hite Black Hispanic === Al Students
FCAT and Alternate Assessments in Reading % Level 3 and Above
% Change from
20032004 2005 2006 | 2007 | 2008 | 2009 2003 to 2009
All 5152 53 5757 60 62 11
White 63 63 64 67 68 71 72 9
Black 3133 35 39 39 42 44 13
Hispanic 4143 46 5151 53 57 16
Asian 64 63 68 71 72 75 77 13
Am. Indian 5555 58 61 62 64 66 11
Multiracial 64 65 65 67 67 68 70 6
SWD* 2426 28 30 31 34 36 12
FRL 38 40 42 46 46 48 52 14
ELL** 15 30 32 36 35 37 42 27
Migrant 2427 30 33 34 36 40 16
Female 53 54 55 60 60) 62 64 11
Male 49 50 51 54 55 58 59 10

APPENDIX PAGE 109




FCAT and Alternate Assessments in Math
% Level 3 and Above by Race

100
80
60
40
20
0
2003 2004 2005 2006 2007 2008 2009
g \\ite Black Hispanic === A|| Students
FCAT and Alternate Assessments in Math % Level 3 and Above
% Change from
2003 2 004 2005 2 006 3 007 3 008 7 009 2003 to 2009
All 54 36 59 61 63 66 67 13
White 67 68 7072 T4 T6 17 10
Black 3234 38 41 43 47 49 17
Hispanic 47 30 53 36 37 61 64 17
Asian 76 T8 81 42 33 85 36 10
Am. Indian 59 ¢1 63 46 68 T1 12 13
Multiracial 62 ¢ 4 65 7 4 87T 0] 1 9
SWD* 2527 30 32 13 18 39 14
FRL 3942 46 48 30 34 37 18
ELL** 26 38 40 43 44 47 31 25
Migrant 3135 3942 44 49 33 22
Female 54 36 59 ¢1 62 66 67 13
Male 55 %7 59 62 63 66 68 13
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A3-4: STATE ASSESSMENT OF SWD AND ELL; EXCEPTION FROM NAEP

Grade 4 Participation Rate for Students with Participation Rates for English
Disabilities Language Learners

Math 2003 88 83

Math 2005 88 83

Math 2007 87 80

Math 2009 90 95

Reading 2003 81 77

Reading 2005 75 70

Reading 2007 75 59

Reading 2009

Grade 8 Participation Rate for Students with Participation Rates for English
Disabilities Language Learners

Math 2003 87 78

Math 2005 85 80

Math 2007 83 79

Math 2009 87 91

Reading 2003 75 69

Reading 2005 78 61

Reading 2007 81 47

Reading 2009

APPENDIX PAGE 111



NAEP 2010 Operational (Paper-Pencil) State-Specific English Language Learners (ELL) Guidelines Summary — Florida

The Florida Department of Education expects that most English language learners (ELL) will be included on the National Assessment of
Educational Progress (NAEP) as follows:

o All English language learners who participate in the FCAT with or without accommodations should participate in NAEP.
o All English language learners who participate in the FCAT should participate in NAEP with appropriate accommodations.

e  Only English language learners who have been enrolled in U.S. schools for less than 12 months may be excluded from any NAEP
assessments. All other English language learners should participate in NAEP using appropriate accommodations.

Since some students may require accommodations in order to access the assessment and to better demonstrate their knowledge and skills,
NAEP offers most of the accommodations that Florida allows on the state assessments. A student’s English Language Proficiency Plan should not
require revisions for the student to participate in NAEP. The following table should be used to determine allowable accommodations for English
language learners in Florida. If an accommodation is not listed, please check with your District Assessment Coordinator to see if the
accommodation can be provided on NAEP.

Several accommodations provided on the FCAT are not necessary for NAEP because of how it is administered. For example:
e Writes answers in test booklet: On NAEP, all students write responses in the assessment booklets, not on separate answer documents.
o Takes assessment over multiple days: NAEP is much shorter than the state assessments, so multiple-day testing is not offered. Students

take two 25-minute subject matter blocks and answer survey questions about their educational experiences.

Please keep in mind that NAEP does not produce results for individual students or schools, like the FCAT. All results are summarized only at the
national level. In other words, the NAEP assessments do not impose consequences for the student or the school, and are instead intended
purely to provide a picture of educational performance and progress.

Allowed

Accommodation Description
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Geography, U.S.

Extended time Hﬂ%%écé\ﬂ?’ This accommodation requires that students be given extra time to complete the assessment. Yes
- Mathematics
= = Geography, U.S. Generally, a small group session includes no more than five students. A student can be assigned to a small
kSnkna'II gmub' - History, Civics, group session because he/she requires one, or because one or more of the accommodations he/she typically Yes
Saara h Writing, and requires must be administered in a separate session to minimize distractions to other students in the regular
Mathematics session.
. , Geography, U.S.
Tes“.t eme rgad - History, Civics, e For this accommodation, students may request to have words, phrases, or sentences read aloud to them
__ aloud in English - Writing. and ) ; No
 occasional g, ar in English.
- Mathematics
Test items read Geography, U.S.
L . , History, Civics, For this accommodation, students may request to have most or all of the assessment booklet read aloud to
_ aloud in English - Vit ) . No
. el riting, and them in English.
s Mathematics
Accommodation |  Subject __ Accommodation Description /.-\llowed |
= = = L = = = = in State
- G;:?;aprg;lil;.& This accommodation requires that the student be allowed to take breaks as requested or at predetermined
_ Breaks during test Writ% ’ and ! intervals during the assessment. This also could mean that the student is allowed to take the assessment in Yes
' ' Mathe?ﬁatics more than one sitting during a single day.
 Bilingual dictionary G;Z?Japrgm[if' This is a non-electronic bilingual dictionary provided by the school in any language that contains English
without definition in \Nrit?’l ’ and ’ translations of words but does not contain definitions. It is sometimes referred to as a "word-for-word" Yes
. any language Mathe?r;aﬁcs dictionary, "word-to-word translation dictionary," or a "bilingual word list."
__ General andlor Geography, U.S.
__ subject specific History, Civics, For this accommodation students have the general directions (same for all students) and/or the subject-specific Yes
directions read aloud Writing, and directions read aloud, repeated, or reworded in any way, in English, so that students understand what to do.
_inEnglish Mathematics
.. | Geography, US.
- 'O o History, Civics, . . f ; indivi i i i
- ne-on-one - Writing, and This accommodation requires that a student is assessed individually in an area free of distractions. Yes
Mathematics
- Geography, U.S. This accommodation requires that a student sit in a designated area for the assessment, such as away from
Preferential seating, History, Civics, other students to limit distractions; a location where there is access to special equipment; or close to the front Yes
__ light, furniture Writing, and of the room so that a student can see or hear more easily. It may also include special lighting and furniture,
L L Mathematics such as a study carrel used by the student.
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- - Geography, U.S.
School staff History, Civics, . : . - - )
administers Writing, and This accommodation requires that a school staff member familiar to the student administer the session. Yes
- Mathematics
L Geography, U.S.
il dlrectllo,ns ' History, Civics, This accommodation requires that the general session script instructions be read aloud in Spanish. Session
read aloud in " N Yes
 Spanish Writing, and script directions are the same for all students.
panish -
. Mathematics
o - e Geography, | e  Forthis accommodation, students may request to have words, phrases, or sentensesread aloud to them | Yes,
 Testitemsread | U.S History, Civics, | in Spanish. Words and
_ aloud in Spanish Writing, and . . B . . . . phrases
.. Math ' i This requires the student to use the bilingual Spanish/English booklet. Students who need subject-specific only
athematics directions read aloud in Spanish will need this accommodation.
- = Geography, U.S. NAEP has bilingual Spanish/English booklets available for students who require them. When a bilingual booklet
 Spanish/English History, Civics, is open, one page has the directions and questions in Spanish, and the facing page will have the same No
version of the test Writing, and directions and questions in English. Because of the size, the booklets are printed in a set of two. Students may
L L Mathematics mark their answers on either page and in either language.

NAEP 2010 Operational (Paper-Pencil) State-Specific Students with Disabilities (SD) Guidelines Summary — Florida

The Florida Department of Education expects that most students with disabilities (SD) and students on a Section 504 Plan will be included in the National
Assessment of Educational Progress (NAEP) as follows:

e All students on a Section 504 Plan should participate in NAEP with or without appropriate accommodations.

e All students with disabilities that participate in the FCAT with or without accommodations should participate in NAEP.

e  Most students with disabilities that participate in the FCAT should participate in NAEP with appropriate accommodations.

e  Only students with disabilities that participate in the Florida Academic Alternate Portfolio may be excluded from any NAEP assessment.

Since some students may require accommodations in order to access the assessment and to better demonstrate their knowledge and skills, NAEP offers most
of the accommodations that FCAT allows on the state assessments. A student’s Individualized Education Program (IEP) or Section 504 Plan should not require
revisions for the student to participate in NAEP. The following table should be used to determine allowable accommodations for students with disabilities in

Florida. If an accommodation is not listed, please check with your District Assessment Coordinator to see if the accommodation can be provided on NAEP.

Several accommodations provided on the FCAT are not necessary for NAEP because of how it is administered. For example:
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e  Writes answers in test booklet: On NAEP, all students write responses in the assessment booklets, not on separate answer documents.

e Takes assessment over multiple days: NAEP is much shorter than the state assessments, so multiple-day testing is not offered. Students take two 25-
minute subject matter blocks and answer survey questions about their educational experiences.

Please keep in mind that NAEP does not produce results for individual students or schools, like the FCAT. All results are summarized only at the national level.
In other words, the NAEP assessments do not impose consequences for the student or the school, and are instead intended purely to provide a picture of
educational performance and progress.

Accommodation  Subject Accommodation Description A"g:;f: "
.- Geography, U.S.
Ext e History, Civics, . . ) ) .
ended time Writing, and This accommodation requires that students be given extra time to complete the assessment. Yes
... Mathematics
Geography, U.S. Generally, a small group session includes no more than five students. A student can be assigned to a
Small group History, Civics, small group session because he/she requires one, or because one or more of the accommodations Yes
= Writing, and he/she typically requires must be administered in a separate session to minimize distractions to other
Mathematics students in the regular session.
- Geography, U.S.
Test items read aloud History, Civics, e  For this accommodation, students may request to have words, phrases, or sentences read aloud | Yes, but not for
in English - occasional Writing, and to them in English. Reading
- Mathematics
o o GeographyY uUs.
Test items read aloud History, Civics, For this accommodation, students may request to have most or all of the assessment booklet read Yes, but not for
in English - most or all Writing, and aloud to them in English. Reading
L Mathematics
G}jg?gapfg,\lilij This accommodation requires that the student be allowed to take breaks as requested or at
Breaks during test Writmg and ’ predetermined intervals during the assessment. This also could mean that the student is allowed to Yes
- M L take the assessment in more than one sitting during a single day.
athematics
Geography, U.S.
Test items signed Histqry, Civics, This accommodgtion requires thata qualiﬁed sign language interpreter at the school sign some or all | Yes, but not for
Writing, and of the test questions and answer choices for the student. Reading
- Mathematics
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Accommodation

' Res‘pohds in sign .
___ language

 Presentationand
response in Braille

Large-print version of
test g

 Magnification
 equipment

Responds orallyto
. scribsﬁ L

' Rééponds usmg a

computer or typewriter

Uses a template to
_respond

USeé spéciai Wrifing
ool

Géhérél ahdldristjbjecf—
specific directions read
_ aloud in English

_ Accommodation Description

| Allowed in

Sub.e‘tt :
o ;j;, , __State
Geography, U.S. This accommodation requires that students sign their responses to a qualified sign language
History, Civics, and | interpreter provided by the school. The interpreter records the student's answers in the assessment Yes
Mathematics booklet.
Ggography, US Presentation is a Braille version of the booklet. Response requires that a visually impaired student
History, Civics, . : h ) . A
" record his/her answers using a Braille output devise, a slate and stylus, an electronic Braille note Yes
Writing, and 3 :
- taker provided by the school, or uses a scribe to record answers.
Mathematics
Geography, U.S.
History, Civics, NAEP provides large-print booklets to students who are visually impaired. These are assessment Yes
Writing, and booklets that have been enlarged to 129 percent.
Mathematics
Geography, U.S. This is a lens or system provided by the school that enhances visual function. Magnification devices
History, Civics, include eyeglass-mounted magnifiers, free-standing or hand-held magpnifiers, enlarged computer Yes
Writing, and monitors, or computers with screen enlargement programs. Some students use closed-circuit
Mathematics television to enlarge print and display printed material with various image enhancements on a screen.
Ge_ography_, US This accommodation requires that the student respond orally to a scribe provided by the school or
History, Civics, e ! ) :
WWriting, and respond by pointing to his/her answers. The scribe then records the student's responses in the Yes
Mathematics assessment booklet.
e Geography, ) ) ) ) !
USS. History, Civics o This accommodation requires that the student record his/her answers using a computer or
S. ! \ . ) Yes
Wiriting, and typewriter provided by the school.
Mathematics Note: Use of the spelling/grammar check function on a computer is NOT allowed.
Geography, U.S.
History, Civics, This is a cutout or overlay provided by the school that is used to focus a student's attention on one Yes
Writing, and part of a page by obscuring other parts of the page.
Mathematics
o Thisis a large-diameter pencil, pencil grip, or other special writing tool provided by the school
Geography, US. | that a student uses to record his/her answers in the assessment booklet.
History, Civics,
Writ%g, and Note: Some students' IEPs/504 Plans stipulate that they should receive this accommodation. For Yes
Mathematics those students, this will be coded as an accommodation. Students who do not have this as an IEP or
504 requirement, but who typically use large-diameter pencils, pencil grips, or other special writing
tools during assessments may use these for NAEP, and it will not be recorded as an accommodation.
G'_‘;Zgap%*vili'ss' s  For this accommodation students have the general directions (same for all students) and/or the
Writmg and subject-specific directions read aloud, repeated, or reworded in any way, in English, so that students | Yes
Matheratics understand what to do.
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_ One-on-one

Preferential seating,

 light, furniture

School staff
___ administers

Geography, U.S.
History, Civics, e This accommodation requires that a student is assessed individually in an area free of Yes
Writing, and distractions.
Mathematics

Geography, U.S.

History, Civics,
\riting, and equipment; or close to the front of the room so that a student can see or hear more easily. It may also
Mathematics include special lighting and furniture, such as a study carrel used by the student.

e This accommodation requires that a student sit in a designated area for the assessment, such
as away from other students to limit distractions; a location where there is access to special Yes

Geography, U.S.

History, Civics,
Writing, and
Mathematics

e This accommodation requires that a school staff member familiar to the student administer the Yes

session.
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B1-1: COMMON CORE STATE STANDARDS INITIATIVE
MEMORANDUM OF AGREEMENT

The Council of Chief State School Officers and
The National Governors Association Center for Best Practices

Common Core Standards Memorandum of Agreement
Purpose. This document commits states to a state-led process that will draw on evidence and

lead to development and adoption of a common core of state standards (common core) in English
language arts and mathematics for grades K-12. These standards will be aligned with college and
work expectations, include rigorous content and skills, and be internationally benchmarked. The
intent is that these standards will be aligned to state assessment and classroom practice. The
second phase of this initiative will be the development of common assessments aligned to the
core standards developed through this process.

Background. Our state education leaders are committed to ensuring all students graduate from
high school ready for college, work, and success in the global economy and society. State
standards provide a key foundation to drive this reform. Today, however, state standards differ
significantly in terms of the incremental content and skills expected of students.

Over the last several years, many individual states have made great strides in developing high-
quality standards and assessments. These efforts provide a strong foundation for further action.
For example, a majority of states (35) have joined the American Diploma Project (ADP) and
have worked individually to align their state standards with college and work expectations. Of
the 15 states that have completed this work, studies show significant similarities in core
standards across the states . States also have made progress through initiatives to upgrade
standards and assessments, for example, the New England Common Assessment Program.

Benefits to States. The time is right for a state-led, nation-wide effort to establish a common core
of standards that raises the bar for all students. This initiative presents a significant opportunity
to accelerate and drive education reform toward the goal of ensuring that all children graduate
from high school ready for college, work , and competing in the global economy and society.
With the adoption of this common core, participating states will be able to:

e Articulate to parents, teachers, and the general public expectations for students;

e Align textbooks, digital media, and curricula to the internationally benchmarked
standards;

e Ensure professional development to educators is based on identified need and best
practices;

e < Develop and implement an assessment system to measure student performance against
the common core ; and
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Evaluate policy changes needed to help students and educators meet the common core
standards and "end-of-high-school" expectations.

An important tenet of this work will be to increase the rigor and relevance of state standards
across all participating states; therefore, no state will see a decrease in the level of student

expectations that exist in their current state standards.

Process and Structure

Common Core State-Based Leadership. The Council of Chief State School Officers
(CCSSO) and the National Governors Association Center for Best Practices (NGA
Center) shall assume responsibility for coordinating the process that will lead to state
adoption of a common core of standards (see attached timeline). These organizations

represent governors and state commissioners of education who are charged with defining

K-12 expectations at the state level.

As such , these organizations will facilitate a state-led process to develop common core
standards in English language arts and mathematics that are:

— Fewer, clearer, and higher, to best drive effective policy and practice;

— Aligned with college and work expectations, so that all students are prepared for
success upon graduating from high school ;

— Inclusive of rigorous content and application of knowledge through high-order skills ,

so that all students are prepared for the 215 century;

— Internationally benchmarked, so that all students are prepared for succeeding in our
global economy and society; and

— Research and evidence-based.

National Validation Committee. CCSSO and the NGA Center will create an expert
validation group that will serve a several purposes, including validating end-of-course

expectations, providing leadership for the development of K-12 standards, and certifying

state adoption of the common core standards. The group will be comprised of national
and international experts on standards. Participating states will have the opportunity to
nominate individuals to the group. The national validation committee shall provide an
independent review of the common core standards. The national validation committee
will review the common core as it is developed and offer comments, suggestions, and
validation of the process and products developed by the standards development group.
The group will use evidence as the driving factor in validating the common core
standards.

APPENDIX PAGE 119



Develop End-of-High-School Expectations. CCSSO and the NGA Center will convene
Achieve, ACT and the College Board in an open, inclusive, and efficient process to
develop a set of end-of-high-school expectations in English language arts and
mathematics based on evidence. We will ask all participating states to review and provide
input on these expectations. This work will be completed by July 2009.

Develop K-12 Standards in English Language Arts and Math. CCSSO and the NGA
Center will convene Achieve, ACT, and the College Board in an open, inclusive, and
efficient process to develop K-12 standards that are grounded in empirical research and
draw on best practices in standards development. We will ask participating states to
provide input into the drafting of the common core and work as partners in the common
core standards development process. This work will be completed by December 2009.

Adoption. The goal of this effort is to develop a true common core of state standards that
are internationally benchmarked. Each state adopting the common core standards either
directly or by fully aligning its state standards may do so in accordance with current state
timelines for standards adoption not to exceed three (3) years.

This effort is voluntary for states, and it is fully intended that states adopting the common
core standards may choose to include additional state standards beyond the common core
standards. States that choose to align their standards to the common core standards agree
to ensure that the common core represents at least 85 percent of the state 's standards in
English language arts and mathematics.

Further, the goal is to establish an ongoing development process that can support
continuous improvement of this first version of the common core standards based on
research and evidence based learning and can support the development of assessments
that are aligned to the common core standards across the states, for accountability and
other appropriate purposes.

National Policy Forum. CCSSO and the NGA Center will convene a National Policy
Forum (Forum) comprised of signatory national organizations (e.g., the Alliance for
Excellent Education, Business Roundtable, National School Boards Association, Council
of Great City Schools, Hunt Institute, National Association of State Boards of Education,
National Education Association, and others) to share ideas , gather input, and inform the
common core standards initiative. The forum is intended as a place for refining our
shared understanding of the scope and elements of a common core; sharing and
coordinating the various forms of implementation of a common core ; providing a means
to develop common messaging between and among participating organizations; and
building public will and support.
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e Federal Role. The parties support a state-led effort and not a federal effort to develop a
common core of state standards; there is, however, an appropriate federal role in
supporting this state-led effort. In particular, the federal government can provide key
financial support for this effort in developing a common core of state standards and in
moving toward common assessments, such as through the Race to the Top Fund
authorized in the American Recovery and Reinvestment Act of 2009. Further, the federal
government can incentivize this effort through a range of tiered incentives, such as
providing states with greater flexibility in the use of existing federal funds , supporting a
revised state accountability structure, and offering financial support for states to
effectively implement the standards. Additionally, the federal government can provide
additional long-term financial support for the development of common assessments,
teacher and principal professional development, other related common core standards
supports, and a research agenda that can help continually improve the common core
standards over time. Finally, the federal government can revise and align existing federal
education laws with the lessons learned from states ' international benchmarking efforts
and from federal research.

Agreement. The undersigned state leaders agree to the process and structure as described above
and attest accordingly by our signature(s) below.

Sgaatures 0 0 4l 5 L § &
Loovornot: “: i i ‘ &
£ nief State School (HBeer: ot
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B1-2: COMMON CORE STATE STANDARDS INITIATIVE PRESS
RELEASE

Fifty-One States And Territories Join Common Core
State Standards Initiative

NGA Center, CCSSO Convene State-led Process to Develop Common English-language
arts and Mathematics Standards

WASHINGTON—The National Governors Association Center for Best Practices (NGA
Center) and the Council of Chief State School Officers (CCSSO) today released the names of the
states and territories that have joined the Common Core State Standards Initiative: Alabama;
Arizona; Arkansas; California; Colorado; Connecticut; Delaware; District of Columbia;
Florida; Georgia; Hawaii; Idaho; Illinois; Indiana; Iowa; Kansas; Kentucky; Louisiana;
Maine; Maryland; Massachusetts; Michigan; Minnesota; Mississippi; Missouri; Montana;
Nebraska; Nevada; New Hampshire; New Jersey; New Mexico; New York; North
Carolina; North Dakota; Ohio; Oklahoma; Oregon; Pennsylvania; Puerto Rico; Rhode
Island; South Carolina; South Dakota; Tennessee; Utah; Vermont; Virgin Islands;
Virginia; Washington; West Virginia; Wisconsin; Wyoming.

In the twenty-six years since the release of A Nation at Risk, states have made great strides in
increasing the academic rigor of education standards. Yet, America’s children still remain behind
other nations in terms of academic achievement and preparedness to succeed.

By signing on to the common core state standards initiative, governors and state commissioners
of education across the country are committing to joining a state-led process to develop a
common core of state standards in English language arts and mathematics for grades K-12.
These standards will be research and evidence-based, internationally benchmarked, aligned with
college and work expectations and include rigorous content and skills.

"To maintain America’s competitive edge, we need all of our students to be prepared and ready
to compete with students from around the world," said NGA Vice Chair Vermont Gov. Jim
Douglas. "Common standards that allow us to internationally benchmark our students’
performance with other top countries have the potential to bring about a real and meaningful
transformation of our education system to the benefit of all Americans."

"As state school chiefs, we have been discussing and building momentum for state-led, voluntary
common standards that are both rigorous and internationally benchmarked for the past two
years," stated CCSSO President and Arkansas Commissioner of Education Ken James. "The
broad level of commitment we have received from states across the nation for this unprecedented
effort is both gratifying and exciting. It also clearly illustrates that this is an idea whose time has
arrived."

The Common Core State Standards Initiative is being jointly led by the NGA Center and CCSSO
in partnership with Achieve, Inc; ACT and the College Board. It builds directly on recent efforts
of leading organizations and states that have focused on developing college- and career-ready
standards and ensures that these standards can be internationally benchmarked to top-performing
countries around the world. The goal is to have a common core of state standards that states can
voluntarily adopt. States may choose to include additional standards beyond the common core as
long as the common core represents at least 85 percent of the state’s standards in English
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language arts and mathematics.

"Measuring our students against international benchmarks is an important step," said Virginia
Gov. Timothy Kaine. "Today, we live in a world without borders. It not only matters how
Virginia students compare to those in surrounding states — it matters how we compete with
countries across the world."

"Only when we agree about what all high school graduates need to be successful will we be able
to tackle the most significant challenge ahead of us: transforming instruction for every child,"
said CCSSO President-Elect and Maine Education Commissioner Sue Gendron. "Common
standards will provide educators clarity and direction about what all children need to succeed in
college and the workplace and allow states to more readily share best practices that dramatically
improve teaching and learning. Our graduates and frankly, the future of our economy, cannot
wait any longer for our educational practices to give equal opportunity for success to every
student."

The NGA Center and CCSSO are coordinating the process to develop these standards and have
created an expert validation committee to provide an independent review of the common core
state standards, as well as the grade-by-grade standards. This committee will be composed of
nationally and internationally recognized and trusted education experts who are neutral to — and
independent of — the process. The college- and career-ready standards are expected to be
completed in September 2009. The grade-by-grade standards work is expected to be completed
in January 2010.

s

Founded in 1908, the National Governors Association (NGA) is the collective voice of the
nation’s governors and one of Washington, D.C.’s most respected public policy organizations.
Its members are the governors of the 50 states, three territories and two commonwealths. NGA
provides governors and their senior staff members with services that range from representing
states on Capitol Hill and before the Administration on key federal issues to developing and
implementing innovative solutions to public policy challenges through the NGA Center for Best
Practices. For more information, visit www.nga.org.

The Council of Chief State School Officers (CCSSO) is a nonpartisan, nationwide, nonprofit
organization of public officials who head departments of elementary and secondary education in
the states, the District of Columbia, the Department of Defense Education Activity, and five U.S.
extra-state jurisdictions. CCSSO provides leadership, advocacy, and technical assistance on
major educational issues. The Council seeks member consensus on major educational issues and
expresses their views to civic and professional organizations, federal agencies, Congress, and
the public. www.ccsso.org.

National Governors Association, 444 N. Capitol St., Suite 267, Washington, D.C. 20001-1512 | (202) 624-5300
Copyright © 2004 National Governors Association. All rights reserved.
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B1-3: DOCUMENTATION OF INTERNATIONALLY
BENCHMARKED STANDARDS

International Benchmarking and the Common Core

The Common Core State Standards (CCSS) are designed to be college- and career-ready and
internationally benchmarked. To that end, the development process included the review and
consideration of many sources, including research studies, existing standards from the U.S and abroad,
and the professional judgment of teachers, content area experts, and college faculty. This paper will
briefly describe how international benchmarking was used to develop the CCSS.

What documents were used to ensure that the CCSS were internationally benchmarked?

To ensure that the standards prepare students to be globally competitive, the development team used a
number of sources, including: the frameworks for PISA and TIMSS; the International Baccalaureate
syllabi; the American Institutes for Research report , Informing Grades 1-6 Mathematics Standards
Development: What Can Be Learned From High-Performing Hong Kong, Korea, and Singapore and; the
A+ Composite found in A Coherent Curriculum: The Case for Mathematics by Bill Schmidt, Richard
Houang, and Leland Cogan.

In addition, the development team looked to the standards of a number of individual countries and
provinces to inform the content, structure and language of the CCSS. In mathematics, twelve set of
standards were selected to help guide the writing of the standards: Belgium, Canada [Alberta], China,
Chinese Taipei, England, Finland, Hong Kong, India, Ireland, Japan, Korea, and Singapore.' In English
language arts, the writing team looked closely at ten sets of standards from Australia (New South Wales
and Victoria), Canada (Alberta, British Columbia, and Ontario), England, Finland, Hong Kong, Ireland, and
Singapore.”

How were the international benchmarks used to inform the development of the CCSS?

The goal of the international benchmarking in the common core state standards development process
was to ensure that the CCSS are as rigorous as comparable standards in the high-performing and other
countries. However, the use of international benchmarks as evidence is no easy feat; it is not simply a
matter of identifying the “best” source and copying it, or of aggregating all viable sources to find some
set of shared expectations. Rather, international benchmarks were used to guide critical decisions in the
following areas:

o  Whether particular content should be included: One of the principal ways international
standards were used in this development process was as a guide when making tough decisions
about whether content should be included or excluded.

e  When content should be introduced and how that content should progress: The progression of
topics in the international mathematics standards helped the development team make decisions
about when to introduce topics in the CCSS as well as when to stop focusing on them.

e Ensuring focus and coherence: Standards from other countries tend to be very focused,

including only what is absolutely necessary.
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e Organizing and formatting the standards: Certain organizational aspects or characteristics of
international standards that promoted clarity and ease of reading and use served as a model for
the CCSS.

e Determining emphasis on particular topics in standards: Where emphasis on particular topics
was found repeatedly in international standard, this was instructive in determining their
importance for inclusion in the CCSS.

k %k %k %k 3k

When the final version of the K-12 Common Core State Standards is released, it will be accompanied by
a discussion of the evidence that was used in their development. In the meantime, the evidence from
the September 2009 draft of the College and Career Ready Standards is available: The URL for the ELA
document is http://www.corestandards.org/Files/ELAEvidence.pdf, and the URL for the mathematics

document is http://www.corestandards.org/Files/MathEvidence.pdf.

i Eight of these were high-performers on either TIMSS, PISA or both: Belgium, Canada [Alberta], Chinese Taipei,
Finland, Hong Kong, Japan, Korea, and Singapore. England and Ireland, which have uneven performances on
international assessments, were included because of their cultural links to the United States. China and India were
included because of their growing global competitiveness.

" Differences in language have a greater impact on the teaching and learning of language arts than of mathematics,
so the teams looked primarily at English-speaking countries. All were high-performers on PISA except Singapore,
which did not participate, and England, which as in mathematics was selected partly for its cultural links to the
United States.

APPENDIX PAGE 125



Dear State Partners:

Thank you so much for taking a look at this unproofed, unformatted final version of the Common
Core State Standards for English Language Arts & Literacy in History/Social Studies, Science, and
Technical Subjects.

This final version is built on your excellent and thorough feedback. We want to begin by
thanking you again for your work and that of your teams and the educators in your state. As you
may know, we were also in receipt of ten thousand comments from the public Web site, so this
draft reflects those comments as well. Finally, of course, several teacher organizations and other
leading educational organizations and experts have continued to give us detailed feedback, so
our work reflects this as well.

So thank you, thank you, thank you for your constructive feedback, conversation, and joint
problem solving throughout the process. We never would have gotten to this final version
without so much help and input from you. We hope you can now consider it your own work as
well as ours.

In this note, we wanted to outline briefly themes from the feedback, how we incorporated the
feedback, and what will be in the appendices and glossary that are not being sent now but will
be in the published version.

Themes from the feedback and how we revised the Standards:

1. Attending more fully to technical reading and writing: Several states felt we had not
adequately addressed technical reading and writing, and the Standards are substantially
enhanced in this regard. You will notice the change in the title to make technical texts
explicit. Also, we have threaded the demands of technical reading and writing
throughout the grade-specific standards. Additional samples of technical reading will be
added to Appendix B, and samples of student technical writing will be included in
Appendix C.

2. Ensuring text complexity is treated as a goal that does not overly constrain student
reading throughout the year: States were concerned that the way we had framed the
text complexity requirements of the Standards seemed to limit attention to individual
student needs during the year. We have substantially revised standard 10 on reading
complex texts to ensure it is clear that it is an end-of-year expectation.

3. (Clarifying the grade-by-grade progressions, rendering them smoother and clearer to
support high-quality instruction and assessment. All of the progressions have been
reviewed repeatedly and with care; we think you will find them far clearer as grade-
specific standards year to year.

4, Making sure the K=2 material is developmentally appropriate: We have revised the K—2
standards to ensure that they are developmentally appropriate and that key skills such
as fluency are extended to grade 5. In a similar vein, we have made standards pertaining
to such areas as media and research applicable at the earliest grades in response to
overwhelming feedback to do so.
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B. Expanding the richness of multimedia literacy and global diversity: We have enhanced
the Standards to address a fuller range of media and electronic text. We have also
added clearer language on the need to study world literature and works from diverse
cultures.

There are many other changes, based, as always, on our understanding of the feedback as well
as the evidence for college and career readiness. We have made several clarifications that have
been requested. We consider all of the changes we have made refinements, not radical
revisions.

The appendices and glossary that will be published with the final Standards:

As requested, we will be adding a glossary of key terms. We are also refining Appendices A, B,
and Cin accord with your feedback.

Now that this is the final version, we are asking whether there are inadvertent errors that
remain. Please let us know of any such errors by May 18™. We will not have the capacity to add
significant new material or to make significant changes. However, we ask that states keep in
mind their flexibility to add 15 percent to the Standards if they believe there is essential material

that needs greater attention.

We have made every effort to listen closely and act with care and judgment. Thanks again for all
your help and collaboration.

Best regards,

The ELA/Literacy Writing Team (Sue, David, and Jim)
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introduction

The Common Core State Standards for English Language Arts & Literacy in
History/Social Studies, Science, and Technical Subjects (‘the Standards”) are
the culmination of an extended, broad-based effort to fulfill the charge issued
by the states to create the next generation of K—12 standards in order to help
ensure that all students are college and career ready in literacy no later than

the end of high school.

The present work, led by the Council of Chief State School Officers
(CCSSO) and the National Governors Association (NGA), builds on the
foundation laid by states in their decades-long work on crafting high-quality
education standards. The Standards also draw on the most important
international models as well as research and input from numerous sources,
including state departments of education, scholars, assessment developers,
professional organizations, educators from kindergarten through college, and
parents, students, and other members of the public. In their design and
content, refined through successive drafts and numerous rounds of feedback,
the Standards represent a synthesis of the best elements of standards-related
work to date and an important advance over that previous work.

As specified by CCSSO and NGA, the Standards are (1) research and
evidence based, (2) aligned with college and work expectations,

(3) rigorous, and (4) internationally benchmarked. A particular standard was
included in the document only when the best available evidence indicated
that its mastery was essential for college and career readiness in a twenty-
first-century, globally competitive society. The Standards are intended to be
a living work: as new and better evidence emerges, the Standards will be
revised accordingly.

The Standards are an extension of a prior initiative led by CCSSO and NGA
to develop College and Career Readiness (CCR) standards in reading,
writing, speaking, listening, and language as well as in mathematics. The
CCR Reading, Writing, and Speaking and Listening Standards, released in
draft form in September 2009, serve, in revised form, as the backbone for
the present document. Grade-specific K—-12 standards in reading, writing,
speaking, listening, and language translate the broad (and, for the earliest
grades‘ seemingly distant) aims of the CCR standards into age- and
attainment-appropriate terms.

The Standards set requirements for English language arts (ELA) but also for
literacy in history/social studies, science, and technical subjects. Just as
students must learn to read, write, speak, listen, and use language effectively
in a variety of content areas, so too must the Standards specify the literacy
skills and understandings required for college and career readiness in
multiple disciplines. Literacy standards for grade 6 and above are predicated
on teachers of ELA, history/social studies, science, and technical subjects
using their content area expertise to help students meet the particular
challenges of reading, writing, speaking, listening, and language in their
respective fields. It is important to note that the 6—12 literacy standards in
history/social studies, science, and technical subjects are not meant to
replace content standards in thosé areas but rather to supplement them.
States may incorporate the standards into their standards for these subjects
or adopt them as content area literacy standards.

As a natural outgrowth of meeting the charge to define college and career
readiness;. the Standards also lay out a vision of what it means to be a literate
person in the twenty-first century. Indeed, the skills and understandings
students are expected to demonstrate have wide applicability outside the
classroom or workplace. Students who meet the Standards readily undertake
the close; attentive reading that is at the heart of understanding and enjoying
complex works of literature. They habitually perform the critical reading
necessary to pick carefully through the staggering amount of information
available today in print and digitally. They actively seek the wide, deep, and
thoughtful engagement with high-quality literary and informational texts that
builds knowledge, enlarges experience, and broadens worldviews. They
reflexively demonstrate the cogent reasoning and use of evidence that is
essential to both private deliberation and responsible citizenship in a
democratic republic. In short, students who meet the Standards develop the
skills in reading, writing, speaking, and listening that are the foundation for
any creative and purposeful expression in language.

May 2010
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Key Design Considerations

CCR and grade-specific standards

The CCR standards anchor the document and define general, cross-
disciplinary literacy expectations that must be met for students to be
prepared to enter college and workforce training programs ready to succeed.
The K—12 grade-specific standards define end-of-year expectations and a
cumulative progression designed to enable students to meet college- and
career-readiness expectations no later than the end of high school. The CCR
and high school grade-specific standards work in tandem to define the
college- and career-readiness line—the former providing broad standards,
the latter providing additional specificity. Hence, both should be considered
when developing college- and career-readiness assessments.

Students advancing through the grades are expected to meet each year’s
grade-specific standards, retain or further develop skills and understandings
mastered in preceding grades, and work steadily toward meeting the more
general expectations described by the CCR standards.

Grade levels for K—8; grade bands for 9-10 and 11-12

The Standards use individual grade levels in kindergarten through grade 8 to
provide useful specificity; the Standards use two-year bands in grades 9-12
to allow schools, districts, and states flexibility in high school course design.

Afacus on results rather than means

By emphasizing required achievements, the Standards leave room for

teachers, curriculum developers, and states to deternmine how those goals

should be reached and what additional topics should be addressed. Thus, the
Standards do not mandate such things as a particular writing process or the
full range of metacognitive strategies that students may need to monitor and
direct their thinking and learning. Teachers are thus free to provide students
with whatever tools and knowledge their professional judgment and
experience identify as most helpful for meeting the goals set out in the
Standards.

An integrated model of literacy

Although the Standards are divided into Reading, Writing, Speaking and
Listening, and Language strands for conceptual clarity, the processes of
communication are closely connected, as reflected throughout this
document. For example, Writing standard 9 requires that students be able to

write about what they read. Likewise, Speaking and Listening standard 4 sets
the expectation that students will share findings from their research.

Research and media skills blended into the Standards as a whole

To be ready for college, workforce training, and life in a technological
society, students need the ability to gath(‘fr, comprehend, evaluate,
synthesize, and report on information and ideas, to conduct original research
in order to answer questions or solve problems, and to analyze and create a
high volume and extensive range of print and nonprint texts in media forms
old and new. The need to conduct research and to produce and consume
media is embedded into every aspect of today’s curriculum. In like fashion,
research and media skills and understandings are embedded throughout the
Standards rather than treated in a separate section.

Shared responsibility for students’ literacy development

The Standards insist that instruction in reading, writing, speaking, listening,
and language be a shared responsibility within the school. The K5 standards
include expectations for reading, writing, speaking, listening, and language
applicable to a range of subjects, including but not limited to ELA. The
grades 6—12 standards are divided into two sections, one for ELA and the
other for history/social studies, science, and technical subjects. This division
reflects the unique, time-honored place of ELA teachers in developing
students’ literacy skills while at the same time recognizing that teachers in
other areas must have a role in this development as well.

Part of the motivation behind the interdisciplinary approach to literacy
promulgated by the Standards is extensive research establishing the need for
college- and career-ready students to be proficient in reading complex
informational text independently in a variety of content areas. Most of the
required reading in college and workforce training programs is informational
in structure and challenging in content; postsecondary education programs
typically provide students with both a higher volume of such reading than is
generally required in K—12 schools and comparatively little scaffolding.

The Standards are not alone in calling for a special emphasis on informational
text. The 2009 reading framework of the National Assessment of
Educational Progress (NAEP) requires a high and increasing proportion of
informational text on its assessment as students advance through the grades.
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Distribution of Literary and Informational Passages
by Grade in the 2009 NAEP Reading Framework

4 50% 50%
8 45% 55%
12 30% 70%

The Standards aim to align instruction with this framework so that many
more students than at present can meet the requirements of college and
career readiness. In K—5, the Standards follow NAEP’s lead in balancing the
reading of literature with the reading of informational texts, including texts
in history/social studies, science, and technical subjects. In accord with
NAEP’s growing emphasis on informational texts in the higher grades, the
Standards demand that a significant amount of reading of informational texts
take place in and outside of the ELA classroom. Fulfilling the standards for
6—12 ELA requires much greater attention to a specific category of
informational text—literary nonfiction—than has been traditional. Because
the ELA classroom must focus on literature (stories, drama, and poetry) as
well as literary nonfiction, a great deal of informational reading in grades 6—
12 must take place in other classes if the NAEP assessment framework is to
be matched insh‘uctionally‘ To measure students’ growth toward college
and career readiness, assessments aligned with the Standards should adhere
to the distribution of texts across grades cited in the NAEP framework.

NAEP likewise outlines a distribution across the grades of the core purposes
and types of student writing. Similar to the Standards, the 2011 NAEP

fram ework cultivates the development of three mutually reinforcing writing
capacities: writing to persuade, to explain, and to convey real or imagined
experience. Evidence concerning the demands of college and career
readiness gathered during development of the Standards concurs with
NAEP’s shifting emphases: standards for grades 9—12 describe writing in all
three forms, but, consistent with NAEP, the overwhelming focus of writing

! The percentages on the table reflect the sumi of student reading, not just reading in ELA
settings. Teachers of senior English classes; for example, are not required to devote 70
percent of reading to informational texts. Rather, 70 percent of student reading across the
grade should be informational.

throughout high school should be on writing to argue and to inform or
explainZ

Distribution of Communicative Purposes by Grade
in the 2011 NAEP. Writing Framework

8 35% 35% 30%

It follows that writing assessments aligned with the Standards should adhere
to the distribution of writing purposes across grades outlined by NAEP.

What is not covered by the Standards

The Standards should be recognized for what they are not as well as what
they are. The most important intentional design limitations are as follows:

1) The Standards define what all students are expected to know and
be able to do, not how teachers should teach. The Standards must
be complemented by a well-developed, content-rich curriculum
consistent with the expectations laid out in this document.

2)  While the Standards do attempt to focus on what is most
essential, they do not describe all that can or should be taught. A
great deal is left to the discretion of teachers and curiculum
developers. The aim of the Standards is to articulate the
fundamentals, not to set out an exhaustive list nor a set of
restrictions that limits what can be taught beyond what is
specified herein.

3) The Standards do not define the nature of advanced work for
students who meet the Standards prior to the end of high school.
For those students, advanced work in such areas as literature,
composition, language, and journalism should be available. This

2 As with reading, the percentages in the table reflect the sum of student writing, not just
writing in ELA settings.
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work should provide the next logical step up from the college

and career readiness baseline established here.

4) The Standards set grade-specific standards but do not define the
intervention methods or materials necessary to support students
who are well below or well above grade-level expectations. It is
also beyond the scope of the Standards to define the full range of
supports appropriate for English language learners and for
students with special needs. At the same time, all students must
have the opportunity to learn and meet the same high standards if
they are to access the knowledge and skills necessary in their
post-school lives. The Standards should be read as allowing for
the widest possible range of students to participate fully from the
outset, along with appropriate accommodations to ensure
maximum participaton of students with special education needs.
For example, for students with disabilities reading should allow
for use of Braille, screen reader technology, or other assistive
devices, while writing should include the use of a scribe,
computer, or speech—to—text technology. In a similar vein,
speaking and Iistening should be interpreted broadly to include
sign language. No set of grade-specific standards can fully reflect
the great variety in abilities, needs, learning rates, and
achievement levels of students in any given classroom . However,
the Standards do provide clear signposts along the way to the goal
of college and career readiness for all students.

5) While the ELA and content area literacy components deseribed
herein are critical to college and career readiness; they do not
define the whole of such readiness. Students require a wide-
ranging, rigorous academic preparation and, particularly in the
early grades, attention to such matters as social, emotional, and
physical development and approaches to learning. Similarly, the
Standards define literacy expectations in history/social studies,
science, and technical subjects, but literacy standards in other
areas, such as mathematics and health education, modeled on
those herein are strongly encouraged to allow for a
comprehensive, schoolwide literacy program.
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The Student Who is College and
Career Ready in Reading, Writing,
Speaking, Listening, and Language

The descriptions that follow are not standards themselves but instead offer a
portrait of students who meet the standards set out in this document. As
students advance through the grades and master the standards in reading,
writing, speaking, listening, and language, they are able to exhibit with
increasing fullness and regularity these capacities of the literate individual.

¢  They demonstrate independence.

Students can, without significant scaffolding or support, comprehend and
evaluate complex texts across a range of types and disciplines, and they can
construct effective arguments and dlearly convey intricate or multifaceted
information. Likewise, students are independently able to discern a

speaker’s key points and request clarification if something is not understood.

They ask relevant questions, build on others’ ideas, articulate their own
ideas, and ask for confirmation that they have been understood. Without
prompting, they observe language conventions, determine word meanings,
attend to the connotations of words, and acquire new vocabulary.

¢  They build strong content knowledge.

Students establish a base of knowledge across a wide range of subject matter
by engaging with works of quality and substance. They become proficient in
new areas through research and study. They read purposefully and listen

attentively to gain both general knowledge and discipline-specific expertise.

&

They refine and share their knowledge through writing and speaking.

¢  They respond to the varying demands of audience, task, purpose,
and discipline.

Students consider their communication in relation to audience, task,

purpose, and discipline. They appreciate nuances, such as how the

composition of an audience should affect tone when speaking and how the

connotations of words affect meaning. They also know that different

disciplines call for different types of evidence (e.g., documentary evidence in

history, experimental evidence in the sciences).

e  They comprehend as well as critique.

Students are engaged and open-minded—but discerning—readers and
listeners. They work diligently to understand precisely what an author or
speaker is saying, but they also question an author’s or speaker’s assumptions
and assess the veracity of claims.

e  They value evidence.

Students cite specific evidence when offering an oral or written
interpretation of a text. They use relevant evidence when supporting their
own points in writing and speaking, making their reasoning clear to the
reader or listener, and they constructively evaluate others’ use of evidence.

o  They use technology and digital media strategically and capably.

Students employ technology thoughtfully to enhance their reading, writing,
speaking, listening, and language use. They tailor their searches online to
acquire useful information efficiently, and they integrate what they learn
using technology with what they learn offline. They are familiar with the
strengths and limitations of various technological tools and mediums and can
select and use those best suited to their communication goals.

¢  They come to understand other perspectives and cultures.

Students appreciate that the twenty-first-century classroom and workplace
are settings in which people from often widely divergent cultures and who
represent diverse experiences and perspectives must learn and work
together. Students actively seek to understand other perspectives and
cultures through reading and listening, and they are able to communicate
effectively with people of varied backgrounds. They evaluate other points of
view critically and constructively. Through reading great classic and
contemporary works of literature representative of a variety of periods,
cultures, and worldviews, students can vicariously inhabit worlds and have
experiences much different than their own.
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How to Read This Document

Overall Document Organization and Main Features

The Standards comprise three main sections: a comprehensive K—5 section
and two content area—specific sections for grades 6—12, one for ELA and one
for history/social studies, science, and technical subjects. Three appendices
(lettered A, B, and C) accompany the main document.

Each section is divided into strands. K5 and 6—12 ELA have Reading,
Writing, Speaking and Listening, and Language strands; the 6-12 history/
social studies, science, and technical subjects section focuses on Reading and
Writing. Each strand is headed by a strand-specific set of College and Career
Readiness Anchor Standards that is identical across all grades and content areas.

Standards for each grade within K—8 and for grades 9-10 and 11-12 follow
the CCR standards in each strand. Each grade-specific standard (as these
standards are collectively referred to) corresponds to the same-numbered
CCR standard. Put another way, each CCR standard has an accompanying
grade-specific standard translating the broader CCR statement into grade-
appropriate end-of-year expectations.

Individual CCR standards can be identified by their strand, CCR status, and
number (R.CCR.6, for example). Individual grade-specific standards can be
identified by their strand, grade, and number or number and letter so that
RIL.4.3, for example, stands for Reading, Informational Text, grade 4,
standard 3. Likewise, W.5.1a stands for Writing, grade 5, standard 1a.
Strand designations can be found in brackets alongside the full strand title.

Who is responsible for which portion of the Standards

A single K5 section lists CCR and grade-specific standards for reading,
writing, speaking, listening, and language across the curriculum, reflecting
the fact that most or all of the instruction students in these grades receive
comes from one teacher. Grades 612 are covered in two content area—
specific sections, the first for the English language arts teacher and the
second for teachers of history/social studies, science, and technical subjects.
Each section uses the same CCR standards but also includes grade-specific
standards tuned to the literacy requirements of the particular discipline(s).

Key Features of the Standards

Reading: Text complexity and the growth of comprehension

The Reading standards place equal emphasis on the sophistication of what
students read and the skill with which they read. Standard 10 defines a
grade-by-grade “staircase” of increasing text complexity that rises from
beginning reading to the college- and caréer-readiness level. Whatever they
are reading, students must also show a steadily growing ability to discern
more from and make fuller use of text, incdluding making an increasing
number of connections among ideas and between texts, considering a wider
range of textual evidence, and becoming more sensitive to inconsistencies,
ambiguities, and poor reasoning in texts.

Writing: Text types, responding to reading, and research

The Standards acknowledge the fact that whereas some writing skills, such as
the ability to plan; revise, edit, and publish, are applicable to many types of
writing, other skills'are more properly defined in terms of specific writing
types: arguments, informative/explanatory texts, and narratives. Standard 9
stresses the importance of the writing-reading connection by requiring
students to draw and write about evidence from literary and informational
texts. Because of the centrality of writing to most forms of inquiry, research
standards are prominently included in this strand, though skills important to
research are infused throughout the document.

Speaking and Listening:

Flexible communication and collaboration

Including but not limited to skills necessary for formal presentations, the
Speaking and Listening standards require students to develop a range of
broadly useful oral communication and interpersonal skills. Students must
learn to work together, express and listen to ideas, integrate information
from oral, visual, and multimodal sources, evaluate what they hear, use
digital media and visual displays strategically to help achieve communicative
purposes, and adapt speech to context and task.

Language: Conventions and vocabulary

The standards on conventions and effective language use include the essential
“rules” of formal written and spoken English, but they also approach
language as a matter of craft and informed choice among alternatives. The
vocabulary standards focus on understanding words, their relationships, and
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their nuances and on acquiring new words and phrases, particularly general
academic and domain-specific vocabulary.

Appendices A, B, and C

Appendix A contains supplementary material on reading, writing, speaking
and listening, and language as well as a glossary of key terms. Appendix B
consists of text exemplars illustrating the complexity, quality, and range of
reading appropriate for various grade levels. Appendix C includes annotated
samples demonstrating at least adequate performance in student writing at
various grade levels.
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College and Career Readiness Anchor Standards for Reading

The K-5 standards on the following pages define what students should understand and be able to do by the
end of each grade. They relate to their College and Career Readiness (CCR) counterparts by number. The
CCR and grade-specific standards are necessary complements—the former providing broad standards, the
latter providing additional specificity—that together define the skills and understandings that all students
must dem onstrate.
KeyIdeas and Details

1. Read closely to determine what the text says explicitly and to make logical inferences from it; cite

specific textual evidence when writing or speaking to support conclusions drawn from the text.

2. Determine central ideas or themes of a text and analyze their development; summarize the key

supporting details and ideas.
3. Analyze how and why individuals, events, and ideas develop and interact over the course of a text,
Craft and Structure
4. Interpret words and phrases as they are used in a text, including determining technical, connotative,
and figurative meanings, and explain how specific word choices shape meaning or tone.

5. Amalyze the structure of texts, incdluding how specific sentences, paragraphs, and larger portions of the

text (e.g., a section, chapter, scene, or stanza) relate to each other and the whole.
6. Assess how point of view or purpose shapes the content and style of a text.
Integration of Knowledge and Ideas
7. Integrate and evaluate content presented graphically, visually, orally, and multimodally as well as in
words within and across print and digital sources.”

8. Delineate and evaluate the argument and specific claims in a text, including the validity of the
reasoning as well as the relevance and sufficiency of the evidence.

9. Analyze how two or more texts address similar themes or topics in order to build knowledge or to
compare the approaches the authors take.
Range of Reading and Level of Text Complexity

10. Read and comprehiend complex literary and informational texts independently and proficiently.

“Please see ‘Research to Build and Present Knowledge” in Writing and * Comprehension and Collaboration” in Speaking and Listening for

additional standards relevant to gathering, assessing, and applying information from print and digital sources.

Note on range and content

of student reading

To build a foundation for college and
Gareer readiness, students must read
widely and deeply from among a broad
range of high-quality, increasingly
challenging literary and informational
texts, Through extensive reading of
stories, dramas, poems, and myths from
diverse cultures and different time
periods, students gain literary and
cultural knowledgde as well as familiarity
with various text structures and
elements. By reading texts in
history/social studies, science, and
other disciplines, students build a
foundation of knowledge in these fields
that will also give them the background
to be better readers In all content areas.
Students can only gain this foundation
when the curriculum is intentionally and
coherently structured to develop rich
content knowledge within and across
grades. Students also acquire the habits
of reading independently and closely,
which are essential to their future

BUCCESS.
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Reading Standards for Literature K-5

[RL]

The following standards offer a focus for instruction each year and help ensure that students gain adequate exposure to a range of texts and tasks. Rigor is also infused through the requirement that

students read’increasingly complex texts through the grades. Students advancing through the grades are t‘xpecled to meet each year's grade—speciﬁc standards and retain or further develop skills and

understandings mastered in preceding grades.

and understanding.

complex prose and poetry for gradt‘ 1.

Kindergartners: Grade 1 students: Grade 2 students:

Key Ideas and Details Co

1. With prompting and support, ask and answer qucstions 1. Askand answer clucstions about kcy details in a text. 1. Ask and answer such clucstions as who, what, where, when,
about key details in a text. wh)/, and how to demonstrate un(lers‘ran(ling of key details in

a text.

2, With prompting and support, retell familiar stories, 2. Retell stories, including key details, and demonstrate 2. Recount stories, including fables and folktales from diverse

including key details. understanding of their central message or lesson. cultures, and determine their central message, lesson, or
moral .

3. With prompting and support, identify characters, settings, 3. Describe characters, settings, and major events in a story, 3. Describe how characters in a story respond to major events
and major events in a story. using key details. and challenges.

Craftand Structure . i

4.  Ask and answer questions about unknown wordsina text. 4. Identify words and phrases in stories or poems.that suggest 4. Describe how words and phrases (e. g., regular beats,

feelings or appeal to the senses. alliteration, rhymes, repeated lines) supply rhythm and
meaning in a story, poem, or song.

5. Rccognizc common types of texts (e.g., storybooks, 5. F,xplain major differences betwéen books that tell stories 5. Describe the overall structure of a story, in(:luding
poems). and books that give information, drawing on a wide describing how the beginning introduces the story and the

reading of a range of text types. ending concludes the action.

6. With prompting and support, name the author and 6. Identify who is telling the story at various points in a text. 6. Acknowledge differences in the points of view of
illustrator of a story and define the role of each in telling characters, including by speaking in a different voice for
the story. each character when reading dialogue aloud.

Integration of Khowledge and ldeas - ...~ =~ = =~ = < @ - . - - .

7. With prompting and support, describe the connection 7. Refer to pictures, illustrations, and details in a story to 7. Use information from illustrations, other visual elements
between pictures or other illustrations and the overall describe characters, setting, or events. (e.g., maps), and the words in a print or digital text to
story in which they appear. demonstrate understanding of the characters, setting, or plot.

8. (Notapplicable to literature) 8. (Notapplicable to literature) 8. (Not applicable to literature)

9. With prompting and support, compare and contrast the 9. Compare and contrast the adventures and experiences of 9. Compare and contrast two or more versions of the same
adventures and experiences of characters in familiar characters in stories. story (e.g., Cinderella stories) by different authors or from
stories. different cultures.

_ Range of Reading and Level of Text Complexity L L L L L . B
10. Activcly engage in group rcading activities with purpose 10. With prompting and support, read appropriatcly 10. By the end of the year, read literature, inCluding stories,

poetry, and drama, in the gra.des 2-3 text complexity band
proficiently, with scaffolding as needed at the high end of

the range.
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Reading Standards for Literature K-5

Grade 3 students:

Key Ideas and Details

Grade 4 students:

[RL]

Grade 5 students:

stories written by the same author about the same or
similar characters (e.g., in books from a series).

topics (e.g., opposition of good and evil) and patterns of
events (e.g., the quest) in stories, myths, and traditional
literature from different cultures.

1. Askand answer questions to demonstrate understanding of Refer to details and examples in a text when explaining Quote accurately from a text when explaining what the text
a text, referring explicitly to the text as the basis for the what the text says explicitly and when drawing inferences says explicitly and when drawing inferences from the text.
answers. from the text.

2. Recount stories, including fables, folktales, and myths from 2. Determine a theme of a story, drama, or poem from 2. Determine a theme of a story, drama, or poem from
diverse cultures; determine the central message, lesson, or details in the text; summarize the text. details in the text, including how characters in a story or
moral and explain how it is conveyed through key details in drama respond to challenges or how the speaker in a poem
the text. reflects upon a topic; summarize the text.

3. Describe characters in a story (e.g., their traits, 3. Describe in depth a character, setting, or event ifia story 3. Compare and contrast two or more characters, settings, or
motivations, or Fcclings) and nxp]ain how their actions or drama, draWing on Sp(‘.CiﬁC details in the text ((‘..g., a events in a story or drama, (irawing on spccific details in
contribute to the sequence of events. character’s thoughts, words, or actions). the text (e.g., how characters interact).

Craft and Structure e e s e s

4. Determine the meaning of words and phrases as they are 4. Determine the meaning of words and Phrases as they are 4. Determine the meaning of words and phrases as they are
used in a text, distinguishing literal from nonliteral used in a text, inc]u(iing those that allude to signiﬁcant used in a text, inclu(iing figurativc‘. ]anguagc such as
language. characters found in mythology (e.g., Herculean), drawing metaphors and similes.

on a wide reading of classic myths from a variety of
cultures and periods.

5. Refer to parts of stories, dramas, and poems when writing 5. Exp]ain major differences between poems, drama, and prose 5. Explain how a series of Chapters7 scenes, or stanzas [its
or speaking about a text, using terms such as chapter, scene, and refer to the core structural elements of poems (e.g., together to provide the overall structure of a particular
and stanza; describe how each successive part builds on stanza, verse, rhythm, meter) and drama (e.g., casts of story, drama, or poem.
earlier sections. characters, setting descriptions, dialogue, acts, scenes, stage

directions) when writing or speaking about a text.

6. Distinguish their own point of view from that of the 6. - Compare and¢otitrast the point of view from which 6. Describe how a narrator’s or speaker’s point of view
narrator or those of the characters. different stories are narrated, including the difference influences how events are described.

between first- and third-person narrations.
_ Integration of Knowledge and Ideas.

7. Explain how spccific images and illustrations contribute to Intcgratc information gaincd from illustrations and other 7. Analyzc how visual and multimedia elements in conjunction
or clarify a story (e.g., create mood, emphasize particu] ar visual elements in a text with the words to demonstrate with words contribute to the meaning, tone, or beauty ofa
aspects of characters or settings). understanding of how the characters, setting, and plot text (e.g., graphic novel, multimedia presentation of

interact and develop. fiction).
. (Notapplicable to literature) . (Not applicable to literature) 8. (Not applicable to literature)
9. Compare and contrast the themes, settings, and plots of 9. Compare and contrast the treatment of similar themes and 9. Compare and contrast stories in the same genre (e.g.,

mysteries and adventure stories) on their approaches to
similar themes and topics.
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Grade 3 students:

Range of Reading and Level of Text Complexity
10. Ry the end of the year, read and Comprchcnd literature,
including stories, dramas, and poetry, in the grades 23
text complexity band independently and proficiently.

Grade 4 students:

10. By the end of the year, read and comprehend literature,
including stories, dramas, and poetry, in the grades 45 text
complexity band proficiently, with scaffolding as needed at
the high end of the range.

i ”Grade 5 students:

10. By the end of the year, read and comprehend literature,
including stories, dramas, and poetry, in the grades 4-5 text
complexity band independently and proficiently.
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Reading Standards for Informational Text K-5

Kindergartners:

Grade 1 students:

Grade 2 students:

Key Ideas and Details ,
1. With prompting and support, ask and answer questions
about kcy details in a text.

2, With prompting and support, identify the main topic and
retell key details of a text.

3. With prompting and support, describe the connection
between two individuals, events, ideas, or pieces of
information in a text.

Craft and Structure

4, With prompting and support, ask and answer questions
about unknown words in a text.

5. Identify the front cover, back cover, and title page of a
book.

6. Name the author and illustrator of a text and define the

role of each in presenting the ideas or information in a
text.

. ]nt egranonofKnOW’edge and ]deas e

7. With prompting and support, describe the connection
between pictures or other illustrations and the overall text
in which they appear.

8. With prompting and support, identify the reasons an
author gives to support points in a text.

9. With prompting and support, identify basic similarities in

and differences between two texts on the samé topic
(e.g., in illustrations, descriptions, or procedures).

 Range of Reading and Level of Text Complexity

10. Actively engage in group l‘eading activities with purpose
and understanding.

10

descriptions, or procedures).

Ask and answer questions about key details in a text.
Identify the main topic and retell key details of a text.

Describe the connection between two individuals, events,

ideas, or pieces of information in a text.

Ask and answer questions to help determine or clarify the

mcaning of words and phrascs in a text.

Know and use various text features {e:g., headings, tables
of contents, glossaries, electronic menus, icons) to'locate
key facts or information in a text.

Distinguish between information provided by pictures or
other illustrations and information provided by the words
in a text.

Use pictures, illustrations, and details in a text to
describe its key ideas.

Identify the reasons an author gives to support points in a
text.

Identify basic similarities in and differences between two
texts on the same topic (e.g., in illustrations,

With prompting and support, read appropriately
complex informational texts for grade 1.

10.

Ask and answer such questions as who, what, where, when, why,

and how to demonstrate undcrsmnding of kcy details in a text.

Identify the main‘topic of a multiparagraph text as well as the
focus of specific paragraphs within the text.

Describe the connection between a series of historical events,
scientific ideas or concepts, or steps in technical procedures in
a text.

Determine the meaning of words and phrases in a text
relevant to a grade 2 topic or subject area.

Know and use various text features (e.g., captions, bold print,
subheadings, glossaries, indexes, electronic menus, icons) to
locate key facts or information in a text quickly and efficiently.

Identify the main purpose of a text, including what the author
wants to answer, explain, or describe.

Explain how specific images and other illustrations contribute
to and clarify a text (e.g. , show how something works).

Describe how reasons support specific points the author
makes in a text.

Compare and contrast the most important points presented
by two texts on the same topic.

By the end of year, read and comprehend informational texts,
including historical, scientific and technical texts, in the
grades 2—3 text complexity band proficiently, with
scaffolding as needed at the high end of the range
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Reading Standards for Informational Text K-5

1.

Grade 3 students:

Key Ideas and Details

Grade 4 students:

Grade 5 students:

Ask and answer questions to demonstrate understanding of
a text, referring explicitly to the text as the basis for the
answers.

Determine the main idea of a text; recount the key details
and explain how they support the main idea.

Describe the relationship between a series of historical
events, scientific ideas or concepts, or steps in technical
procedures in a text, using language that pertains to time,
sequence, and cause/ effect.

Craft and Structure

4.

Determine the meaning of general academic and domain-
specific words and phrases in a text relevant to a grade 3

topic or subjecl area.

Use text features and search tools (e.g., key words,
sidebars, hyperlinks) to locate information relevant to a
given topic quickly and efﬁcienl]y.

Distinguish their own point of view from that of the author
of a text.

Integration of Knowledge and Ideas

7.

Use information gained from illustrations, other visual
elements (e.g., maps, photographs), and the words in a
text to demonstrate understanding of the text (e.g.,

where, when, \?Vhy, and how key events occur).

Describe the logical connection between particular
sentences and paragraphs in a text (e.g., comparison,
cause/ effect, first/second/third in a sequence).

Compare and contrast the most important points and key

details Prcsented in two texts on the same topic.

Refer to details and examples in a text when explaining

what the text says explicitly and when drawing inferences
from the text.

Determine the main idea of a text and explain how it is
supported by key details; summarize the text.

Explain events, procedures, ideas, or concepts in a
historical, scientific, or technical text, including what
happened and why, based on specific information in the
text.

Determine the meaning of general academic and domain-
specific words or phrases in a text relevant to a grade 4

topic or subjecl area.

Describe the overall structure of events, ideas, concepts,
or information (e.g., chronology, ¢omparison,

cause/effect) in a text or part of a text.

Compare and contrast a firsthand and secondhand account
of the same event or topic; describe the differences in

focus and the information l)rovided.

Interpret factual information presented graphically or
visually (e.g., in charts, graphs, diagrams, time lines,
animations, or interactive elements on Web pages) and
explain how the information contributes to underslanding

the text in which they appear.

Explain how an author uses reasons and evidence to
support pa.rticu]a.r points in a text.

Integrate information from two texts on the same topic in
order to write or speak about the subjecl knowledgeably.

Quote accurately from a text when explaining what the
text says explicitly and when drawing inferences from the
text.

Determine two or more main ideas of a text and explain
how they are supported by key details; summarize the
text.

Explain the relationships or interactions between two or
more individuals, events, ideas, or concepts in a historical,
scientific, or technical text based on specific information in
the text.

Determine the meaning of general academic and domain-
specific words and phrases in a text relevant to a grade 5

topic or subject area.

Compare and contrast the organizational structure of
events, ideas, concepts, or information (e.g., chronology,
comparison, cause/ effect, prohl(‘.m/solution) in two or

more texts.

Analyze multiple accounts of the same event or topic,
noting important similarities and differences in the point of

view they represent.

Draw on information from multiple print or digital
sources, demonstrating the ability to locate an answer to a
question quickly or to solve a problem efficiently.

Explain how an author uses reasons and evidence to
support particular points in a text, identifying which
reasons and evidence supports which point(s).

Integrate information from several texts on the same topic

in order to write or speak about the subject knowledgeably.
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Reading Standards for Informational Text K-5

Grade 3 students: Grade 4 students: Grade 5 students:
10. BY the end of the year, read and COmPrehend informational 10. By the end of year, read and comprehend informational 10. By the end of the year, read and comprehend
texts, including historical, scientific, and technical texts, in texts, including historical, scientific, and technical texts, in informational text, including historical, scientific, and
the grades 2-3 text complexity band independenﬂy and the grades 4-5 text complexily band proficiently7 with technical texts, in the grades 4-5 text complexily band
proﬁcicnﬂy scaffolding as necessary at the high end of the range. level indcpcndcnﬂy and proﬁcicntly.
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Reading Standards: Foundational Skills (K-5)

[RF]

These standards are directed toward fostering students’ understanding and working knowledge of concepts of print, the alphabetic principle, and other basic conventions of the
English writing system. These Foundational Skills are not an end in and of themselves; rather, they are necessary and important components of an effective, comprehensive reading
program designed to develop proficient readers with the capacity to comprehend texts across a range of types and disciplines. Instriction should be differentiated: Good readers will
need much less practice with these concepts than struggling readers. The point is to teach students what they need to learn and not what they already know—to discern when

particular children or activities warrant more or less attention.

* In Kindergarten children are expected to demonstrate increasing awareness and competence in the areas that follow.

Kindergartners:

Grade 1 students:

Print Concepts
1. - Demonstrate understanding of the organization and basic features of print. L
a: Follow words from left to righl, top to bottom; and page—by—page.
R(’.Cognize ‘fhat Spokcn \VU]’TIS are lTYprCS(’.nf(’,(l in written ]anguag(‘. l')y Sp(‘,ci ﬁC SCC'UCI’]C(‘.S
of Tetters!
c. Understand that words are separated by spaces in print.

Recognize and name all upper- and lowercase letters of the alphabet.

Phonological Awareness

2. Demonstrate understanding of spoken words, syllables, and sounds (p]lonemes). 2.
Recognize and prﬂducc‘. rhyming words.

Count; pronounce, blend, and segment syllables in spoken words.

Blend and segment onsets and rimes of single -syllable spoken words.

ol gr e

Isolate and pronounce the initial, medial vowel; and final sounds (phonemes) in three -
phoneme (CVC) words." (This does not include CVCs ending with /1/, /1/, or /x/.)
e.. Add or substitute individual sounds (phonemes) in simple, one-syllable words to make
new words.

Demonstrate understanding of the organization and basic features of print.

a.

Recognize the distinguishing features of a sentence (e.g:, first word; capitalization;
ending punctuation).

Demonstrate underslanding of spoken words, syllables, and sounds (phonemes).

a;

Disﬁnguisl\ |0ng from short vowel sounds in spokcn singlc—syllablc words .

Orally produce single -syllable words by blendin s (pt )i includi

consonant blends.

Isolate and pronourice initial; medial vowel, and final sounds (phonemes) in spoken
single-syllable words.

Segment spoken single-syllable words into their complete sequence of individual
sounds (phonemes).

lV\/orcls, syllables, or phonemes written ini/slashes/refer:to their pronuncialion or phonology. Thus, /CVC/ is a word with three phonemes regardless of the number of letters in the spelling of

the word.
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Reading Standards: Foundational Skills (K-5) [RF]

* In Kindergarten children are expected to demonstrate increasing awareness and competence in the areas that follow.

Kindergartners:*

Phonics and Word Recognition

Grade 1 students: - Grade 2 students:

3. Know and apply grade-level phonies and word analysis
skills in decoding words.

a. Demonstrate basic knowledge of letter-sound
correspondences by producing the primary or most
frequent sound for each consonant.

b. Associate the long and short sounds with the common
spellings (graphemes) for the five major vowels.

c.. Read common high-frequency words by sight. (e.g.,
the, of; to, you, she, my, is, are; do, does).

d.. Distinguish between similarly spelled words by
identifying the sounds of the letters that differ.

3. Know and apply grade-level phonics and word analysis skills 3. Know and apply grade-level phonics and word analysis

in decoding words. skills in decoding words.

a. Know the spelling-sound correspondences for a.  Distinguish long and short vowels when reading
common consonant digraphs.(two letters that regularly spelled one-syllable words.
represent one sound). b Know spelling-sound correspondences for additional
Decode regularly spelled one-syllable words. common vowel teams.

¢, Know final -e and common vowel team conventions ¢, Decode regularly spelled two-syllable words with long
for representing long vowel sounds: vowels.

d.  Use knowledge that every syllable must have a vowel d.Decode words with common prefixes and suffixes.
sotind to-determine the number-of syllablesina e, Identify words with inconsistent but common spelling-
printed word. ‘ sound correspondences.

e. Decode two-syllable words following basic patterns by f.. Recognize and read grade-appropriate irregularly
breaking the words into syllables. spelled words.

. Read words with inflectional endirigs.
g.. Recognize and read grade-appropriate irregularly
spelled words.

4. "Reéad emergent-reader texts with purpose and 4. Read with sufficient accuracy and fluency to support 4. Read with sufficient accuracy and fluency to support
understancling. Comprehensicm. Comprehension .
a.Read on-level text with purpose and understanding. 2. Read on-level text with purpose and understanding.
b. -Read on-level text orally with accuracy, appropriate b Read on-level text orally with accuracy, appropriate
rate, and expréssion. rate, and expression.
¢, Use context to confirm or self-correct word ¢, Use context to confirm or self-correct word
recognition and understanding, rereading as necessary. recognition and understanding, rereading as necessary.
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Reading Standards: Foundational Skills (K-5)

[RF]

Grade 3 students:

Grade 4 students:

Grade 5 students:

Phonics and Word Recognition
3. Knowand apply grade-level phonics and word analysis
skills in decoding words.
a. - Identify and know the meaning of the most common
prefixes and derivational suffixes.
b. Decode words with common Latin suffixes:
¢ Decode multisyllable words:
Cl. Read grade—ap‘propriate irregularly spelled WOTdS.

F[uency LR

3.

Know and apply grade-level phonics and word analysis

skills in decoding words.

a. Use combined knowledge of all letter-sound
correspondences, syllabication patterns; and
morphology (e.g., Toots and amxes) toread accurately

unfamiliar multi—sy“abic words in contéxt and otit of

context.

Know and apply grade-level phonics and word analysis

skills-in decoding words.

a.Use combined knowledge of all letter-sound
correspondences; syllabication patterns and
morphology (e:g:, roots and aftixes) to read accurately
unfamiliar multi<syllabic words in ¢ontext and out of

context:

4,  Read with sufficient aceuracy and flueney to support
comprehension.
a.  Read on-level text with purpose and understanding.
b. Read on-level prose and poetry orally with accuracy,
appropriate rate, and expression.

¢.  Use context to confirm or self-correct word
recognition and understanding, rereading as
necessary.

e

Read with sufficient accuracy and fluency to support

comprehension.

a.  Read on-level text with purpose and understanding.

b.  Read on-level prose and poetry orally with accuracy,
appropriate rate, and expression.

c. Use context to confirm or self correct word
recognition and understanding, rereading as

nece: ssary o

Read with sufficient accuracy and fluency to support

comprehension.

a.  Read on-level text with purpose and understanding.

b.  Read on-level prose and poetry orally with accuracy,
appropriate rate, and expression.

c. . Use context to confirm or self correct word

recognition and understanding, rereading as
necessary.
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College and Career Readiness Anchor Standards for W
The K-5 standards on the following pages define what students should understand and be able to do by the
end of each grade. They relate to their College and Career Readiness (CCR) counterparts by number. The
CCR and grade-specific standards are necessary complements—the former providing broad standards, the
latter providing additional specificity—that together define the skills and understandings that all students
must dem onstrate.

Text Types and Purposes?
1. Write arguments to support claims in an analysis of substantive topics or texts, using valid reasoning and

relevant and sufficient evidence.

2. rite informative/explanatory texts to examine and convey complex ideas and information clearly and
accurately through the effective selection, organization, and analysis of content.

3. Write narratives to develop real or imagined experiences or events using effective technique, well-
chosen details, and well-structured event sequences.
Production and Distribution of Writing

4. Produce clear and coherent writing in which the development, organization, and style are appropriate
to task, purpose, and audience.

5. Develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a new
approach2

6. Use technology, including the Internet, to produce and publish writing and to interact and collaborate
with others.

Research to Build and Present Knowledge
7. Conduct short as well as more sustained research projects based on focused questions, demonstrating
understanding of the subject under investigation.

8. Gather relevant information from multiple print and digital sources, assess the credibility and accuracy
of each source, and integrate the information while avoiding plagiarism .

9. Draw evidence from literary or informational texts to support analysis, reflection, and research.
Range of Writing
10. Write routinely over extended time frames (time for research, reflection, and revision) and shorter

time frames (a single sitting or a day or two) for a range of tasks, purposes, and audiences.

"These broad types of writing include many subgenres. See Appendix A for definitions of key writing types.
2See standards 1-3 in Language, pages 26-31, for specific editing expectations.

Note onrange and content

of student writing

To build a foundation for college and career
readiness, students need to learn to use writing
as a way of offering and supporting opinions,
demonstrating understanding of the subjects they
are studying, and conveying real and imagined
experiences and events. They learn to appreciate
that a key purpose of writing Is to communicate
clearly to an external, sometimes unfamiliar
audience, and they begin to adapt the form and
content of their writing to accomplish a particular
task and purpose.. They develop the capacity to
build knowledge on a subject through research
projects and to respond analytically to literary and
informational sources. To meet these goals,
students must devote significant time and effort
to writing, producing numerous pieces over short

and extended time frames throughout the year.
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Writing Standards K-5

The following standards for K—5 offer a focus for instruction each year to help ensure that students gain adequate mastery of a range of skills and applications. Each year in their writing, students

Wi

should demonstrate increasing sophislicalion in all aspects of language use, from vocabulary and syntax to the development and organizalion of ideas, and lhey should address increasingly demanding

content and sources. Students advancing through the grades are expected to meet each year’s grade-specific standards and retain or further develop skills and understandings mastered in preceding
grades. The expected growth in student writing ability is reflected both in the standards themselves and in the collection of annotated student writing samples in Appendix C.

Kindergartners:

Text Types and Purposes

1.

4.
5.

Use a combination of drawing, dictating, and writing to
compose opinion pieces in which they tell a reader the
topic or the name of the book they are writing about and
state an opinion or preference about the topic or book
(e.g., M}/Aﬂivun'te bookis . . .).

Use a combination of drawing, dictating, and writing to
compose informative/explanatory texts in which ‘rlley
name what they are writing about and supply some
information about the topic.

Use a combination of drawing, dictating, and writing to
narrate a single event or several loosely linked events, tell
about the events in the order in which they occurred, and
provide a reaction to what happened.

(Begins in grade 3)

With guidance and support from adults, respond to
questions and suggestions from peers and add details to
strengthen writing as needed.

With guidancn and support from adults, (‘.xplorc a variety
of digital tools to produce and publish wriling, including in

collaboration with peers.

 Research to Build and Present Kde!edgé: -

7. Parﬁcipate in shared research and writi ng projects (eg
explore a number of books by a favorite author and express
opinions about them).

8. With guidance and support from adults, recall information
from experiences or gather information from provided
sources to answer a question.

9. (Begins in gradc 4)

RangeofWriting

10. (Begins in grade 3)

Production and Distribution of Writing.

4.

9.

10.

Grade 1 students:

Write opinion pieces in which they introduce the topic or
name the book they are writing about, state an opinion,

supply a reason for the opinion, and provide some sense of

closure.

‘Write informativc/cxplanatory texts in which thcy namme a
topic, supply some facts about the topic, and provide some

sense of closure.

Write narratives in which they recount two or more
appropriately sequenced ¢vents, include some details
regarding what happened, use lemporal words to signal
event order, and provide some sense of closure.

(Begins in grade 3)

With guidance and support from adults, focus on a topic,
respond to questions and suggestions from peers, and add
details to strengthen writing as needed.

‘With guidancc and support from adults, use a vari(‘.ty of
digilal tools to produce and publish writing, including in

collaboration with peers.

Participa‘re in shared research and writing projects (e.g.,
explore a number of “how-to” books on a given topic and

use them to write a sequence of instructions).

With guidance and support from adults, recall information
from experiences or gather information from provided
sources to answer a question.

(Begins in gradc 4)

(Begins in grade 3)

9.

10.

Grade 2 students:

‘Write opinion pieces in which they introduce the topic or

book they are writing about, state an opinion, supply
reasons that support the opinion, use linking words (e.g.,
because, and, also) to connect opinion and reasons, and
provide a concluding statement or section.

Write informative/explanatory texts in which they
introduce a topic, use facts and definitions to develop

points, and provide a concluding statement or section.

Write narratives in which they recount a well-elaborated
event or short sequence of events, include details to
describe actions, thoughts, and feelings, use temporal
words to signal event order, and provide a sense of closure.

(Begins in grade 3)

With guidance and support from adults and peers, focus on
a topic and strengthen writing as needed by revising and
editing.

With guidancc and support from adults, use a variety of
digilal tools to produce and Publish writing, including in

collaboration with peers.

Par‘ticiPa‘re in shared research and writing projects (e.g.,
read a number of books on a single topic to produce a

report; record science observations).

Recall information from experiences or gather information
from provided sources to answer a question.

(Bcgins in graclc 4)

(Begins in grade 3)
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Writing Standards K-5

TetTypssandPurposes

1.

Grade 3 students:

Write opinion pieces on familiar topics or texts, supporting

a point of view with reasons.

a.  Introduce the topic or book they are writing about,
state an opinion, and create an organizalional
structure that lists reasons.

b.  Provide reasons that support the opinion.

c. Use linking words and phrases (e.g., because, therefore,
since,fnr examp[e) to connect Opinion and reasons.

d.  Provide a concluding statement or section.

Write informative/explanatory texts to examine a topic

and convey ideas and information clearly.

a. Introduce a topic and group related information
togcthcr; include illustrations when useful to aiding
comprehension.

b.  Develop the topic with facts, definitions, and details.

c. Use linking words and phrases (e.g., also, another, and,
more, but) to connect ideas within categories of
information.

d.  Providea conc|u(iing statement or section.

‘Write narratives to dcvclop real or imagincd experiences
or events using effective tcchnicluc, dcscriptivc details, and
clear event sequences.

a.  Establish a situation and introduce a narrator. and/or
characters; organize an event sequence that unfolds
naturally.

b.  Use dialogue and descriptions of actions, thoughts,
and Feelings to develop experiences and events or
show the response of characters to situations.

N

Use lcmporai words and phrases to signai event order.
d.  Provide a sense of closure.

2.

3.

1.

Grade 4 students:

Wi

Grade 5 students:

Write opinion pieces on topics or texts, supporting a point

of view with reasons and information.

a. Introduce a topic or text Cicariy, state an opinion, and
create an organizational structure in which related ideas
are grouped to support the writer’s purpose.

b.  Provide reasons that are supported by facts and details.

c.  Link opinion and reasons using words and phrases (e.g.,

far instance, in order to, in addition).

d.  Provide a concluding statement or section related to
the opinion presentcd.

‘Write informative/ explana.tory texts to examine a topic

and convey ideas and information clearly.

a. Introduce a topic Cicariy and group related information
in paragraphs and sections; include formatting (c.g.,
headings), illustrations; and multimedia when useful to
aiding comprehension.

b.  Develop the topic with facts, definitions, concrete
details, quotations, or other information and examples
related to the topic.

c.  Link ideas within categories of information using words
and phrases (t‘..g., an(}Lher,ﬁ)r emmple, al.m, becauxe).

d. itlse precise ianguagc and domain—spcciﬁc vocabuiary to
inform about or explain the topic.

e.  Provide a concluding statement or section related to the
information or explanation presented.

‘Write narratives to deveiop real or imagined experiences
or events using effective technique, descriptive details, and
clear event sequences.

a. Orient the reader by establishing a situation and
introducing a narrator and/or characters; organize an
event sequence that unfolds naturally.

b. Use (iiaioguc and dcsnription to dcvc|op experiences
and events or show the responses of characters to
situations.

c.  Use a variety of transitional words and phrases to
manage the sequence of events.

d.  Use concrete words and phrases and sensory details to
convey experiences and events precisely.

e. Provide a conclusion that follows from the narrated
experiences or events.

1.

Write opinion pieces on topics or texts, supporting a point

of view: with reasons and information.

a.  Introduce a topic or text clearly, state an opinion, and
creatéan urganizalionai structure in which ideas are
logically grouped to support the writer’s purpose.

b. Provide iogicaiiy ordered reasons that are supported
by facts and details.

c. Link opinion and reasons using words, phrascs, and
clauses (e.g., consequently, specifically).

d. Providea ooncltiding statement or section related to

the opinion presented.

‘Write informative/ explanatory texts to examine a topic

and convey ideas and information clearly.

a. Introduce a topic Cicariy, providc a gcncrai observation
and focus, and group related information logicaiiy;
include formatting (e.g., headings), illustrations, and
multimedia when useful to aiding comprehension.

b.  Develop the topic with facts, definitions, concrete
details, quotations, or other information and examples
related to the topic.

c.  Link ideas within and across categories of information
using words, phrases, and clauses (e.g., in contrast,
especially).

d.  Use precise language and domain-specific vocabulary
to inform about or explain the topic.

e.  Provide a concluding statement or section related to
the information or explanation presented.

3. Write narratives to dcvciop real or imagincd experiences or

events using effective tcchnicluc, dcscriptivc details, and

clear event sequences.

a.  Orient the reader by establishing a situation and
introducing a narrator and/or characters; organize an
event sequence that unfolds naturally.

b. Use narrative techniques, such as dialogue, description,
and pacing, to develop experiences and events or show
the responses of characters to situations.

c. Usea variety of transitional words, phrast‘s7 and
clauses to manage the sequence of events.

d. Use concrete words and phrases and sensory details to
convey experiences and events precisely.

e. Provide a conclusion that follows from the narrated
experiences or events.
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Writing Standards K-5

Grade 3 students:

Grade 4 students:

Wi

Grade 5 students:

Production and Distribution of Writing

4,  With guidance and support from adults, produce writing in
which the development and organization are appropriate to
task and purpose. (Grade-specific expectations for writing
types are defined in standards 1-3 above.)

5. With guidance and support from peers and adults, develop
and strengthen writing as needed by planning, revising, and
editing.

6. With guidance and support from adults, use technology to
produce and publish writing (using keyboarding skills) as

well as to interact and collaborate with others.

| Researchto Build Knowledge
7. Conduct short research projects that build knowledge

about a topic.

Produce clear and coherent writing in which the 4,

development and organization are appropriate to task,
purpose, and audience. (Grade-specific expectations for
writing types are defined in standards 1-3 above.)

With guidance and support from peers and adults, develop -+ 5.
and strengthen writing as needed by planning, revising, and

editing.

With some guidance and support from adults, use 6.
technology, including the Internet, to produce and publish
writing (using the keyboard) as well as to interact and
collaborate with others.

Conduct short research projects that build knowledge
through investigation of different aspects of a topic.

Produce clear and coherent writing in which the
development and organization are appropriate to task,
purpose, and audience. (Grade-specific expectations for
writing types are defined in standards 1-3 above.)

With guidance and support from peers and adults, develop
and strengthen writing as needed by planning, revising,
editing7 rewriting, or trying a new approach.

With some guidance and support from adults, use

technology, including the Internet, to produce and publish
a minimum of two pages of writing (using the keyboard) as
well as to interact and collaborate with others.

Conduct short research projects that use several sources to

build knowledge through investigation of different aspects
of a topic.

8. Recall information from experiences or gather information 8. Recall relevant information from experiences or gather 8. Recall relevant information from experiences or gather
from print and digital sources; take brief notes on sources relevant information fromi print and digital sources; take rcicvant-infonnation frorn print and di.giml sources; )
and sort evidence into provided categories. notes and categorize information, and provide a list of summarize or paraphrase 1nformation in notes and finished
sources. work, and provide a list of sources.
9. (Begins in grade 4) 9. Draw evidence from literary or informational texts to 9. Draw evidence from literary or informational texts to
support analysis, reflection, and research. support analysis, reflection, and research.
a. Apply grade 4 Reading standards to literature (e.g., a.  Apply grade 5 Reading standards to literature (e.g.,
“Describe in dcpth a character, setting, or event in a ¢ Compare and contrast two or more characters,
story or drama, drawing on speciﬁc details in the settings, or events in a story or a drama, drawing on
text’). specific details in the text”).
b, Apply grade 4 Reading standards to informational texts b.  Apply grade 5 Reading standards to informational texts
(e.g., “Explain how an author uses reasons and (e.g., “Explain how an author uses reasons and
evidence to support particular points in a text”). evidence to support particular points in a text,
identifying which reasons and evidence supports which
point[s]”).
_Range of Writing s = ... _____ ____ _ _ _« ... . _ = = == = == @ & === == @ <@
10. Write routinely over extended time frames (time for 10. Write routinely over extended time frames (time for 10.  Write routinely over extended time frames (time for

research, reflection, and revision) and shorter time frames
(a single sitting or a day or two) for a range of discipline-

specific tasks, purposes, and audiences.

research, reflection, and revision) and shorter time frames
(a single sitting or a day or two) for a range of discipline-

speciﬁc tasks, purposes, and audiences.

research, reflection, and revision) and shorter time frames
(a single sitting or a day or two) for a range of discipline-

spcciﬁc tasks, purposes, and audiences.
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College and Career Readiness Anchor Standards for Speaking and Listening

The K-5 standards on the following pages define what students should understand and be able to do by the
end of each grade. They relate to their College and Career Readiness (CCR) counterparts by number. The
CCR and grade-specific standards are necessary complements—the former providing broad standards, the
latter providing additional specificity—that together define the skills and understandings that all students
must demonstrate.

Comprehension and Collaboration
1. Prepare for and participate effectively in a range of conversations and collaborations, building on others’
ideas and expressing their own clearly and persuasively.

2. Integrate and evaluate content from multiple graphical, visual, oral, or multimodal sources.

3. Evaluate a speaker’s point of view, reasoning, and use of evidence and rhetoric.

Presentation of Knowledge and ldeas

4. Present information, findings, and supporting evidence such that listeners canfollow the line of

reasoning and the organization, development, and style are appropriate to task, purpose, and audience.

5. Make strategic use of digital media and visual displays of data to express information and enhance
understanding of presentations.

6. Adapt speech to a variety of contexts and communicative tasks, demonstrating command of formal
English when indicated or appropriate.

Note on range and content

of student speaking and listening

To build & foundation for college and career
readiness, students must have ample
obportunities to take part in a variety of
rich; structured conversations—as part of
a wholée ¢lass, in small groups, and with a
partner. Being productive members of
these conversations requires that students
contribute accurate, relevant information;
respond to and develop what others have
said; make comparisons and contrasts;
and analyze and synthesize a multitude

of ideas in various domains.

New technologies have broadened and
expanded the role that speaking and
listening play in acquiring and sharing
knowledge and have tightened thelir link to
other forms of communication. Digital texts
confront students with the potential for
continually updated content and
dynamically changing combinations of
words, graphics, images, hyperlinks, and

embedded video and audio.

Standards for English Language Arts & Literacy in History/Social Studies, Science, and Technical Subjects | K-5

APPENDIX PAGE 152

23



Speaking and Listening Standards K-5

[st]

The following standards for K5 offer a focus for instruction each year to help ensure that students gain adequate mastery of a range of skills and applications. Students advancing
through the grades are expected to meet each year’s grade-specific standards and retain or further develop skills and understandings mastered in preceding grades.

Kindergartners:

_ Comprehension and Collaboration

1. Participate in collaborative conversations about kindergarten

topics and texts with peers and adults in small and larger

groups.

a.  Follow agreed-upon rules for discussions (e.g.,

listening to others and taking turns speaking about the

topics and texts under discussion).

b.  Continue a conversation through multiple exchanges.

2. Confirm understanding of written texts read aloud or
information presented orally or through media by asking
and answering questions about key details.

3. Askand answer questions in order to seek help, get

information, or clarify somcthing that is not understood.

Presentation of Knowledge and Ideas

4. Describe familiar peop]e, p]ares, things, and events and,
with prompting and support, provide additional detail.

5. Add drawings or other visual displays to descriptions as
desired to provide additional detail.

6. Speak audibly and express thoughts, feelings, and ideas

Clear]y.

1.

5.

Grade 1 students:

Participate in collaborative conversations about grade 1
topics and texts with peers and adults in small and larger
groups.

a.  Follow agreed-upon rules for discussions (e.g.,
listening to others with care, speaking one at a time
about the topics and texts under discussion).

b.  Build on others’ talk in conversations by responding to
the comments of others through multiple exchanges.

c. Ask questions to clear up any confusion about the
topics and texts under discussion.

Demonstrate unders‘randing of written texts read aloud or
information presented orally or through media by asking
and answering questions about key details and restating key
elements.

Ask and answer questions about what a speaker says in
order to galhc‘r additional information or c]arify something

that is not understood.

Describe peop]e, p]aces, thi ngs, and events with relevant
details, expressing ideas and feelings clearly.

Add drawings or other visual displays to descriptions when
appropriate to (;larify ideas, flmughts, and feelings.

Produce complete sentences when appropriate to task and
situation. (See standards 1-3 in Language, pages 26—31, for

speciﬁc expectations. )

Grade 2 students:

Participate in collaborative conversations about grade 2
topics and texts with peers and adults in small and larger
groups.

a.  Follow agreed-upon rules for discussions (e.g.,
gaining the floor in respectful ways, listening to others
with care, speaking one at a time about the topics and
texts under discussion).

b.  Build on others’ talk in conversations by linking their
comments to the remarks of others.

c. Ask for clarification and further explanation as needed

about the topics and texts under discussion.

Recount or describe key ideas or details from written texts
read aloud or information presented orally or through
media.

Ask and answer questions about what a speaker says in
order to clarify comprehension, gather additional

information, or deepen understanding of a topic or issue.

Tell a story or recount an eXPerience with appropria‘re facts
and relevant, descriptive details, speaking audibly in
coherent sentences.

Create audio recordings of stories or poems; add drawings
or other visual disp]ays to stories or recounts of
experiences when appropriate to clarify ideas, thoughts,
and feelings.

Produce complete sentences when appropriate to task and
situation in order to l)rovide requcsled detail or
clarification. (See standards 1-3 in Language, pages 2631,
for specific expectations.)

Standards for English Language Arts & Literacy in History/Social Studies, Science, and Technical Subjects | K-5

APPENDIX PAGE 153

24



Speaking and Listening Standards K-5

 Comprehension and Collaboration

1.

3.

 Presentation of Knowledge and ldeas

4.

Grade 3 students:

Engage effectively in a range of collaborative discussions

(one-on-one and in groups) on grade 3 topics and texts,

buiiding on others’ ideas and expressing their own cicariy.

a. Follow agrt‘cd—upon rules for discussions (e.g., gaining
the floor in resper?tfui ways, iis‘rening to others with
care, speaking one at a time about the topics and texts
under discussion).

b. Ask questions to check understanding of information
presented, stay on topic, and link their comments to
the remarks of others.

c.  Explain their own ideas and understanding in light of
the discussion.

Idenlify the main ideas and supporting details of written
texts read aloud or information presented graphically,
orally, visually, or multimodally.

Ask and answer questions about information from a

speakcr’s, offcring appropriate elaboration and detail.

Report ona topic or text, tell a story, or recount an
experience with appropriate facts and relevant, descriptive
details, speaking clearly at an understandable pace.

Create engaging audio recordings of stories or poems that
demonstrate fluid reading at an understandable pace; add
visual displays when appropriate to emphasize or enhance
certain facts or details.

Speak in complete sentences when appropriate to task and
situation in order to provide requested detail or
clarification. (See standards 1-3 in Lemguage, pages 2631,
for specific expectations.)

Grade 4 students:

Engage effectively in range of collaborative discussions

(one-on-one and in groups) on grade 4 topics and texts,

buiiding on others’ ideas and expressing their own Cicariy.

a. Come to discussions l)repared, having read or studied
recluired material; explici‘riy draw on that preparation
and other information known about the topic to
expiore ideas under discussions.

b.  Follow agreed-upon rules for discussions and carry out
assigned roles.

c. Pose and respond to specific questions to:clarify or
follow up on information, and make comments that
contribute to the discussion and link to the remarks of
others.

d. Review the key ideas expressed and explain their own

ideas and understanding in light of the discussion:

Paraphrase porlions of written texts read aloud or
information presented graphically, orally, visually, or
multimodally.

Identify the reasons and evidence a speaker provides to

support Particular points!

Report on a topic or text, tell a story, or recount an
experience in an organized manner, using appropriate
facts and relevant, descriptive details to support main

ideas or themes; spcak cicariy at an understandable pace.

Add audio recordings and visual displays to presentations
when appropriate to enhance the development of main
ideas or themes.

Differentiate between contexts that call for formal English
(e.g., presenting ideas) and situations where informal
discourse is appropriate (e.g., small-group discussion); use
formal English when appropriate to task and situation.
(See standards 1-3 in Language, pages 2631, for specific

expectations.)

1.

[st]

Grade 5 students:

Engage effectively in a range of collaborative discussions

(one-on-one and in groups) on grade 5 topics and texts,

buiiding on others’ ideas and expressing their own Cicariy.

a. Come t6 discussions l)repared, having read or studied
recluired material; expiici‘riy draw on that preparation
and other information known about the ‘ropir: to
eXPiore ideas under discussion.

b.  Follow agreed-upon rules for discussions and carry
out assigned roles.

c. Pose and respond to specific questions by making
comments that contribute to the discussion and
elaborate on the remarks of others.

d.  Review the key ideas expressed and draw conclusions
in light of information and knowledge gained from the
discussions.

Summarize written texts read aloud or information

presented graphically, orally, visually, or multimodally.

Summarize the points a speaker makes and explain how

each claim is supporlcd by reasons and evidence.

Report on a topic or text or present an opinion, sequencing

ideas logically and using appropriate facts and relevant,
descriptive details to support main ideas or themes; speak

cieariy at an understandable pace.

Include multimedia components (e.g., graphics, sound) and
visual displays in presentations when appropriate to enhance
the development of main ideas or themes.

Adapt speech to a variety of contexts and tasks, using
formal English when appropriate to task and situation. (See
standards 13 in Language, pages 26-31, for specific
expectations. )
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College and Career Readiness Anchor Standards for Language

The K5 standards on the following pages define what students should understand and be able to do by the

end of each grade. They relate to their College and Career Readiness (CCR) counterparts by number. The
CCR and grade-specific standards are necessary complements—the former providing broad standards, the
latter providing additional specificity—that together define the skills and understandings that all students
must dem onstrate.

Conventions

1. Demonstrate command of the conventions of standard English grammar and usage when writing or

speaking.
2. Demonstrate command of the conventions of capitalization, punctuation, and spelling when writing.
Effective Language Use
3. Use language to enhance meaning, convey style, and achieve particular effects when writing or
speaking.
Vocabulary Acquisition and Use

4. Determine or darify the meaning of unknown and multiple-meaning words and phrases by using
context clues, analyzing meaningful word parts, and consulting general and specialized reference

materials, as appropriate.
5. Demonstrate understanding of word relationships and nuances in' word m eanings.

6. Acquire and use accurately a range of general academic and domain-specific vocabulary sufficient for

reading, writing, speaking, and listening at the college and career readiness level.

Note on range and content

of student language use

To build a foundation for college and career
readiness in language, students must gain
control ovier many conventions of grammar,
usage, and mechanics as well as learn ways o
use language to enhance meaning. They must
also be able to determine or clarify the
meaning of grade-appropriate words
encountered through listening, reading, and
media use, come to appreciate that words
have nonliteral meanings, shadings of
meaning, and relationships to other words, and
expand their vocabulary in the course of
studying content. The inclusion of Language
standards in their own strand should not be
taken as an Indication that skills related to
conventions, effective language use, and
vocabulary are unimportant to reading, writing,
speaking, and listening; indeed, they are

inseparable from such contexts.
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Language Standards K-5

i

The following standards for grades K—5 offer a focus for instruction each year to help ensure that students gain adequate mastery of a range of skills and applications. Students advancing through the

grades are expe(:ted to meet each year’s gra(le-spe(:iﬂc standards and retain or further (leve]op skills and understandings mastered in preceding grades. Beginning in grade 3, skills and understandings

that are particularly likely to require continued attention in higher grades as they are applied to increasingly sophisticated writing and speaking are marked with an asterisk (*). See the table on page 31

for a complete list and Appendix A for an example of how these skills develop in sophistication.

Kindergartners:

Conventions

1. Observe conventions of grammar and usage when writing 1.

or speaking.

a. Print many upper- and lowercase letters.

b.  Use frequently occurring nouns and verbs.

c.  Form regular plural nouns orally by adding /s/ or
/es/ (e.g., dog, dogs; wish, wishes).

d.  Understand and use question words (interrogatives)
(e.g, who, what, where, when, Wb}', how).

e. Use the most Frcqucntly occurring prepositions (e.g.,
La.fwm, in, out, on, qﬂ;foz, td; b/v, with).

f. Produce and expand complete sentences in shared
language activities.

2. Observe conventions of Capitalization, punctuation, and 2.

spelling when writing.

a. Capitalize the first word in a sentence and the
pronoun [.

b.  Recognize and name end punctuation.

c.  Write a letter or letters for most consonant and short-
vowel sounds (phonemes).

d.  Spell simple words phonetically, drawing on

knowledge of sound-letter relationships.

] guage U:
3. (Begins in grade 3)

Grade 1 students:

Observe conventions of grammar and usage when writing

or speaking.

a. Print all upper- and lowercase letters.

b.  Use common, proper, and possessive nouns.

c. Use singular and plural nouns with matching verbs in
basic sentences (e.g., He hops; We hop).

d.  Use personal, possessive, and indefinite pronouns
(e.g., I, me, my; they, them, their, anyone, everything).

€. Use verbs to convey a sense of past, prescnt, and future
(e.g., YesLerda{y I walked home; Toda)' 1 walk home;
Tomorrow I will walk home).

. Use frequently occurring adjectives.

g Use frequently occurring conjunctions (e.g., and, but,

or, so, because).

g Use determiners (e.g., articles, demonstratives).

h.  Use frequently occurring prepositions (e.g., during,
beyond, toward).

i. . Produce and expand complete simple and compound

declarative, interrogative, imperative, and exclamatory
sentences in response to questions and prompts.

Observé conventions of capitalization, punctuation, and

spelling when writing.

a. Capitalize dates and names of People.

b. Useend punctuation for sentences.

c. Use commas in dates and to separate single words in a
series.

d.  Use conventional spelling for words with common
spelling patterns and for frequently occurring
irregular words.

e. Spcll untaught words phonctically, draWing on

phonem awareness and Spelling conventions.

(Begins in grade 3)

1.

2.

Grade 2 students:

Observe conventions of grammar and usage when writing
or speaking.

a.  Use collective nouns ((‘..g., gmup).

b.  Form and use frequently occurring irregular plural

nouns (e.g., feet, children, teeth, mice, fish).

c.  Use reflexive pronouns (e.g., myself, ourselves).

d. Form and use the past tense of frequently occurring
irregular verbs (e.g., sat, hid, told).

€. Use adjccﬁves and adverbs, and choose between them

depending on what is to be modified.

f. " Produce, expand, and rearrange complete simple and
compound sentences (e.g., The boy watched the movie;
The little boy watched the movie; The action movie was
watched by the little boy).

Observe conventions of capitalization. punctuation, and

spclling when writing.

a.  Capitalize holidays, product names, and geographic
names.

b.  Use commas in greetings and closings of letters.

c.  Use an apostrophe to form contractions and
frequently OCCul‘ring POSS@SSiVeS.

d. Generalize learned spc”ing patterns when writing
words (e.g., cage — badge; boy — boil).

e.  Consult reference materials, including beginning

dictionaries, as needed to check and correct spellings.

(Begins in grade 3)
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Language Standards K-5

Kindergartners:

 Vocabulary Acquisition and Use

Grade 1 students:

Grade 2 students:

4. Determine or clarify the meaning of unknown and 4. Determine or clarify the meaning of unknown and Determine or clarify the meaning of unknown and
mulliple»mcaning \VOrdS and Phrascs basﬁd on kjnd@rgﬂﬂen multiplc—meaning WOrdS a.nd PhraSCS baSCd on grﬂde 1 mull_ip],ﬁ—mea_ning \N(_)rds and PhraSCS baSCd on grﬂde 2
reading and content. reading and content, choosing flexibly from an array of reading and content, choosing flexibly from an array of
a. I(lenfif‘y new meanings for familiar words and apply stra‘regies. strategies.

them accurately (e.g., knowing duck as a bird and a.  Use sentence-level context as a clue to the meaning of a.  Use sentence-level context as a clue to the meaning of
learning the verb to duck). a word or phrase. aword or phrase.

b.  Use the most frequently occurring inflections and b.  Use frequently occurring affixes as a clue to the b.  Determine the meaning of the new word formed
affixes (e.g., -ed, -s, re-, un-, pre-, -ful, -less) as a clue meaning of a word. when a known prefix is added to a known word (e.g.,
to the meaning of an unknown word. c.  Identify frequently occurring root words (e.g., look) happy/ unhappy, tell/ retell).

and their inflectional forms (e.g., looks, looked, c.  Use a known root word as a clue to the meaning of an
looking). unknown word with the same root (e.g., addition,
additional).
d.  Use knowledge of the meaning of individual words to
predict the meaning of compound words (e.g.,
birdhouse, lighthouse, housefly; bookshelf, notebook,
bookmark).
e.  Use glossaries and beginning dictionaries, both print
and digital, to determine or clarify the meaning of
S words and phrases.

5. With guidance and support from adults, explore word 5. With guidance and support from adults, demonstrate 5. Demonstrate understanding of word relationships and
relalionships and nuances in word meanings. underslanding of word relationships and nuances in word nuances in word meanings.

a.  Sort common objccts into categories (c.g., shapcs, meanings. a. Idcntify real-life connections between words and
foods) to gain a sense of the concepts the ca‘regories a Sort wotds into (:a‘regories (e.g., colors, c|othing) to their use (e.g., describe foods that are spicy or juicy).
represent. gain & sense of the concepts the categories represent. b.  Distinguish shades of meaning among closely related

b.  Demonstrate understanding of frequently occurring b.  Define words by category and by one or more key verbs (e.g., toss, throw, hurl) and closely related
verbs and adjectives by relating them to their attributes (e.g., a duckis a bird that swims; a tiger is a adjectives (e.g., thin, slender, skinny, scrawny).
opposites (antonyms). large cat with stripes).

c.  Identify real-life connections between words and their c.  Identify real-life connections between words and their
use (e.g., note places at school that are uzlnrful). use (e.g., note places at home that are cuyy).

d.  Distinguish shades of meaning among verbs describing d.  Distinguish shades of meaning among verbs differing
the same general action (e.g., walk, march, strut, in manner (e.g., look, peek, glance, stare, glare, scowl)
prance) by acting out the meanings. and adjectives differing in intensity (e.g., large,

gigantic) by defining or choosing them or by acting out
the meanings.
6. Use words and phrascs accluircd through conversations; 6. Use words and phrascs accluircd through conversations, 6. Use words and Phrascs accluircd through conversations,

reading and l)eing read to, and responding to texts.

reading and being read to, and responding to texts,
including using frequently occurring conjunctions to signal
simple relationships (e.g., I named my hamster Nibblet because
she nibbles too much because she likes that).

reading and being read to, and responding to texts,
including using adjectives and adverbs to describe (e.g.,
When other kids are happy that makes me happy).
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Language Standards K-5

Grade 3 students:

Conventions

1.

Observe conventions of grammar and usage when writing

or sl)eal(ing.
a. Explain the function of nouns, pronouns, verbs,
adjectives, and adverbs in general and their functions
in particular sentences.

Form and use regular and irregular plural nouns.
Use abstract nouns (e.g., childhood).
Form and use regular and irregular ve

o0 o

Form and use the simple (e.g., I walked; I walk; I will

walk) verb tenses.

f. Ensure subject-verb and pronoun-antecedent
agreement. ¥

g Form and use comparative and superlative adjectives
and adverbs, and choose between them depending on
what is to be modified.

h.  Use coordinating and subordinating conjunctions.

i. Produce simp]c:, compound, and complcx sentences.

Observe conventions of capitalization, punctuation, and
spelling when writing.

a. Capitalize important words in titles.

Use commas in addresses.

Use commas and quotation marks in dialogue.
Form and use possessives.

o a0 o

Use conventional spelling for high-frequency and
other studied words and for adding suffixes to base
words (e.g., sitting, smiled, cries, happiness).

f. Use sp(‘.“ing patterns and g(‘.ncra]izaﬁons (e.g., word
families, position-based spellings, syllable patterns,
ending rules, meaningful word parts) in writing
words.

g Consult reference materials, including beginning

dictionaries, as needed to check and correct spellings.

Effective Language Use

3.

Use language to achieve particular effects when writing or
speaking.

a.  Choose words and Phrases for effect.®

1.

3.

Grade 4 students:

Observe conventions of grammar and usage when writing

or speaking.

a.  Use relative pronouns (who, whose, whom, which, that)
and relative adverbs (where, when, why).

b.  Form and use the progressive (e.g., I was walking; I am
walking; I will be walking) verb aspects.

c. Use modal auxiliaries (e.g., can, may, must) to convey
various conditions.

d.  Order adjectives within sentences according to
conventional patterns (e.g., a small red bag rather than
a red small bag).

e.  Form and use prepositional phrases.

f. Produce complete sentences, recognizing and
correcting rhetorically poor fragments and run-ons.*

g Correctly use frequently confused words (e.g., to, too,

two; there, their).*

Observe conventions of capitalization, punctuation, and

spel]ing when writing.

a. Use correct Capitalization.

l'). [JSC commas and clu()taﬁon marks to mark dir(‘.(’,f
speech and quotations from a text.

¢, Use acomma before a coordinating conjunction in a
compound sentence.

d. Spell grade-appropriate words correctly, consulting
references as needed.

Use language to enhance meaning and achieve particular

effects when writing or speaking.

a.  Choose words and phrases to convey ideas precisely.*
b.  Use punctuation for effect.*

1.

2.

3.

Grade 5 students:

Observe conventions of grammar and usage when writing

or:speaking.

a: Explain the function of conjunctions, prepositions,
and interje(:tions in general and their function in
particular sentences.

b.  Form and use the perfect (e.g., I had walked; I have
walked; [ will have walked) verb aspects.

c. Use verb tense and aspect to convey various times,
sequences, states, and conditions.

d. Re(:ognize and correct inappropriate shifts in verb
tense and aspect. ¥

e.  Use correlative conjunctions.

Observe conventions of capitalization, punctuation, and

spel]ing when writing.

a.  Use punctuation to separate items in a series. *

b. Use a comma to scparatc an in‘rrodu(:tory element
from the rest of the sentence.

¢, Use a comma to set off the \Vordsyes and no (e.g., Yes,
Lbanlz/you), to set off a tag question from the rest of the
sentence (e.g., It’s true, isn’t it?), and to indicate direct
address (e.g., Is that you, Steve?).

d.  Use undcr|im'ng, quotation marks, or italics to
indicate titles of works.

e Spell grade-appropriate words correctly, consulting
references as needed.

Use language to enhance meaning, convey style, and

achieve particular effects when writing or speaking.

a.  Expand, combine, and reduce sentences for meaning,
reader/listener interest, and style.
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Language Standards K-5

Grade 3 students:

Grade 4 studen

Grade 5 students

Determine or C|arify the meaning of unknown and mu|tip]c— 4.
meaning word and phrases based on grade 3 reading and
content, choosing flexibly from a range of strategies.

a.  Use sentence-level context as a clue to the meaning of
a word or phrase.

b.  Determine the meaning of the new word formed
when a known affix is added to a known word (e.g.,
agreeab]e/ dim‘grecable, cm{ifbr[able/ uncorpfonab]e,
care/ careless, heat/ pleheat).

c. Use a known root word as a clue to the meaning of an
unknown word with the same root (e.g., company,
companion).

d.  Use glossaries or beginning dictionaries, both print
and digital7 to determine or ciarify the precise

mcaning of kcy words and Phra_scs.

Demonstrate understanding of word relationships and 5.
nuances in word meanings.
a.  Distinguish the literal and nonliteral meanings of
words and phrases in context (e.g., take steps).
b.  Identify real-life connections between words and their
use (e.g., describe people who are friendly or helpful).
c. Distinguish shades of meaning among related words
that describe states of mind or (icgrc‘.cs Ofccrtainty
(e.g., knew, believed, suspecled, heard, wondered).
Acquire and use accurately grade-appropriate
conversational, general academic, and domain-specific
vocabulary, including words and phrases that signal spatial
and teml)orai reiationships (e.g. . After dinner that nighr we
went looking for them).

Determine or c]arify the meaning of unknown and
multiple-meaning words and phrases based on grade 4
reading and content, choosing flexibly from a range of
strategies.

a. Use context (e.g., definitions, examples, or
restatements in text) as a clue to the meaning of a
word or phrase.

b. Use common, grade—approl)riale Greek and Latin
affixes and roots as clues to the meaning of a word
(eig., telegmph, phutugmph, autogmph).

c.  Consult reference materials (e.g., dictionaries,
glossaries, thesauruses), both print and digital, to find
the pronunciation and determine or clarify the precise

lneaning of kcy words and Phrases.

Demonstrate understanding of figurative ianguage, word
r(‘.lationships, and nuances in word meanings.

a.  Explain the meaning of simple similes and metaphors
(e.g., as pretty as a picture) in context.

b.  Recognize and explain the meaning of common
idioms; adages, and proverbs.

c. Demonstrate understanding of words by relating
them to their oppnsitcs (antonyms) and to words
with similar but not identical meanings (synonyms).

Acquire and use accurately grade-appropriate general
academic and domain-specific vocabulary, including words
and phra.ses that signal precise actions, emotions, or states
of being (e.g., quizzed, whined, stammered) and words and
phrases basic to a particular topic (e.g., wildlife,
conservation, and endangered when discussing animal

prese rvation).

4. Determine or c|arify the meaning of unknown and
multiple-meaning words and phrases based on grade 5
reading and content, choosing flexibly from a range of
strategies.

a.  Use context (e.g., cause/effect relationships and
comparisons in text) as a clue to the meaning of a
word or phrase.

b.  Use common, gradc—appropriate Greek and Latin
affixes and roots as clues to the meaning of a word
(e. g photogmph, phutus}'ntbesis).

c. Consult reference materials (e.g., dictionaries,
glossaries, thesauruses), both print and digital, to find
the pronunciation and determine or clarify the precise

mcaning of key words and Phrases.

5. Demonstrate understanding of ﬁgurative ianguage7 word

rc‘.]a‘rionships, and nuances in word meanings.

a.  Interpret figurative language, including similes and
metaphors, in context.

b.  Recognize and explain the meaning of common
idioms, adages, and proverbs.

c. Use the relationship between particular words (e.g.,
synonyms, antonyms, homograplis) to better

understand each of the words.

6. Acquire and use accurately grade-appropriate general
academic and domain-specific vocabulary, including words
and phrases that signal contrast, addition, and other logical
reia.tionships (e.g., however, although, nevertheless, simi]arl)/,

moreover, in addition).

Standards for English Language Arts & Literacy in History/Social Studies, Science, and Technical Subjects | K-5

APPENDIX PAGE 159

30



Language Progressive Skills, by Grade

The following skills, marked with an asterisk (¥) in Language standards 13, are particularly likely to require
continued attention in higher grades as they are applied to increasingly sophisticated writing and speaking.

Ensure subject-verb and pronoun-antecedent
agreement.

el anng e |
_ correcting rhetorically poor fragmentsand |

Recognize and correct inappropriate shifts in
verb tense and aspect.

ecognize and correct inappropriate shifts in
ronoun number and person

Recognize variations from standard English in
their own and others’ writing and speaking,
and identify and use strategies to improve
ion in conventional lan,

Vary sentence patterns for meaning, t | |
1 i and styl

Place phrases and clauses within a sentence,
recognizing and correcting misplaced an
dangling modifi

Recognize and correct inappropriate shifts in
verb voice and mood
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Standard 10: Range, Quality, and Complexity of Student Reading K~-5

Measuring Text Complexity: Three Factors

Qualitative evaluation of the text: Levels of meaning, structure, language conventionality and clarity, and knowledge demands
Quantitative evaluation of the text: Readability measures and other scores of text complexity

Matching reader to text and task: Reader knowledge, motivation, and interests as well as the complexity generated by the tasks assigned and the

questions posed

Note: More detailed information on text complexity and how it is measured is contained in Appendix A.

Range of Text Types for K-5

Students in K—5 apply the Reading standards to the following range of text types, with texts selected from a broad range of cultures and periods.

tories Dramas Poetry iterary Nonfiction and Historical, Scientific, and Technical Texts
Includes children’s adventure Includes staged dialogue and Includes nursery rhymes and the subgenres of 1 des biographies and autobiographies; books about history, social studies,
stories, folktales, legends, fables, brief familiar scenes the narrative poem, limerick, and free verse science, and the arts; technical texts, including directions, forms, and

POE‘ITI

fantasy, realistic fiction, and myth information displayed in graphs, charts, or maps; and digi‘m] sources on a

range of topics
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* Read-aloud

Texts lllustrating the Complexity, Quality, and Range of Student Reading K-5 ** Read-long

. . Historical, Scientific, and Tec
Over in the Meadow by John Langstalf (traditional) (c1800)* My Five Senses by Aliki (1962)*
= A Boy, a Dog, and a Frog by Mercer Mayer (1967) = Truck by Donald Crews (1980)

= Pancakes for Breakfast by Tomie DePaola (1978) * I Read Signs by Tana Hoban (1987)
= A Story A Story by Gail E. Haley (1970)* *  What Do You Do With a Tail Like This? by Steve Jenkins and Robin Page (2003)*
Kitten’s First Full Moon by Kevin Henkes (2004)* Amazing Whales! by Sarah L. Thomson (2005 )%

*  “Mix a Pancake” by Christina G. Rossetti (1893 )% * A TreeIs a Plant by Clyde Robert Bulla, illustrated by Stacey Schuett (1960)%

= Mr. Popper’s Penguins by Richard Atwater (1938)%* = My Five Senses by Aliki (1962)%*

= Little Bear by Else Holmelund Minarik, illustrated by Maurice Sendak (1957)%% = Follow the Water from Brook to Ocean by Arthur Dorros (1991)%%

= Frog and Toad Together by Arnold Lobel (1971)%* = From Seed to Pumpkin by Wendy Pfeffer, illustrated by James Graham Hale (2004)*
Hil Fly Guy by Tedd Arnold (2006) How People Léarned to Fly by Fran Hodgkins and True Kelley (2007)*

“Who Has Seen the Wind?" by Christina G. Rossetti (1893) A Medieval Feast by Aliki (1983)

. Charlotte’s Web by E. B. White (1952)%* *  From Seed to Plant by Gail Gibbons (1991)

= Sarah, Plain and Tall by Patricia MacLachlan (1985) ®  The Story of Ruby Bridges by Robert Coles (1995)%

L] Tops and Bottoms by Janet Stevens (1995) = A Drop of Water: A Book of Science and Wonder by Walter Wick (1997)
*  Poppleton in Winter by Cynthia Rylant, illustrated by Mark Teague (2001) = . Moonshot: The Flight of Apollo 11 by Brian Floca (2009)

e Alice’s Adventures in Wonderland by Lewis Carroll (1865) “ . Discovering Mars by Melvin Berger (1992)

¢ “Casey at the Bat’ by Ernest Lawrence Thayer (1888) *  Hurricanes: Earth’s Mightiest Storms by Patricia Lauber (1996)

¢ The Black Stallion by Walter Farley (1941) = A History of US by Joy Hakim (2005)

s “Zlateh the Goat’ by Isaac Bashevis Singer (1984) *  Horses by Seymour Simon (2006)

. Bud. Not Budd}/ by Christopher Paul Curtis (1999) . dest_ﬁ)r the Tree Kangaroo: An Expcdition to the Cloud Forest ngeW Guinea by Sy
*  The Birchbark House by Louise Erdrich (1999) Montgomery (2006)

. Where the Mountain Meets the Moon by Grace Lin (2009)

Note: Given space limitations, the illustrative texts listed above are meant only to show individual titles that are representative of a wide range of topics and genres. (See Appendix B for excerpts of these and other
texts illustrative of K—5 text complexity, quality, and range.) Ata curricular or instructional level, within and across grade levels, texts need to be selected around topics or themes that generate knowledge and
allow students to study those topics or themes in depth. On the next page is an example of progressions of texts building knowledge across grade levels.

'Children at the kindergarten and grade 1 levels should be expected to read texts independently that have been specifically written to correlate to their reading level and their word knowledge. Many of the titles listed
above are meant to supplement carefully structured independent reading with books to read along with a teacher or that are read aloud to students to build knowledge and cultivate a joy in reading.
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Staying on Topic Within a Grade and Across Grades:

How to Build Knowledge Systematically in English Language Arts K-5

Building knowledge systematically in English language arts is like giving children various pieces of a puzzle in each grade that, over time, will form one big picture. At a curricular or instructional level,
texts—within and across grade levels—need to be selected around topics or themes that systematically develop the knowledge base of students. Within a grade level, there should be an adequate
number of titles on a single topic that would allow children to study that topic for a sustained period. The knowledge children have learned about particular topics in early grade levels should then be
expanded and developed in subsequent grade levels to ensure an increasingly deeper understanding of these topics. Children in the upperelementary grades will generally be expected to read these texts
independently and reflect on them in writing. However, children in the early grades (particularly K—2) should participate in rich, structured conversations with an adult in response to the written texts

that are read aloud, orally comparing and contrasting as well as analyzing and synthesizing, in the manner called for by the Standards.

Preparation for reading comp]ex informational texts should begin at the very earliest e]ementary school grades. What follows is one examp]e that uses domain—speciﬂc nonfiction titles across grade

levels to illustrate how curriculum designers and classroom teachers can infuse the English language arts block with rich, age-appropriate content knowledge and vocabulary in history/social studies,

science, and the arts. Having students listen to informational read-alouds in the early grades helps lay the necessary foundation for students’ reading and understanding of increasingly complex texts on

their own in subsequent grades.

The Human Body

Students can begin learning about
the human body starting in
kindergarten and then review and
extend their learning during each
subsequent grade.

The five senses and associated body
parts

* My Five Senses by Aliki (1989)

* Hearing by Maria Rius (1985)

® Sight by Maria Rius (1985)

* Smell by Maria Rius (1985)

® Taste by Maria Rius (1985)

® Touch by Maria Rius (1985)

Taking care of your body:
Overview (hygiene, diet, exercise,
rest)

* My Amazing Body: A First Look at
Health & Fitness by Pat Thomas
(2001)

Get Up and Go!l by Nancy Carlson
(2008)

Go Wash Up by Doering Tourville
(2008)

Sleep by Paul Showers (1997)
Fuel the Body by Doering
Tourville (2008)

Introduction to the systems of

the human body and associated

body parts

® Under Your Skin: Your Amazing
Body by Mick Manning (2007)

* Me and My Amazing Body by
Joan Sweeney (1999)

® The Human Body by Gallimard
Jeunesse (2007)

= The Busy Body Book by Lizzy
Rockwell (2008)

® First Encyclopedia of the Human
Body by Fiona Chandler (2004)

Taking care of your body:

Germs, diseases, and preventing

illness

® Germs Make Me Sick by Marilyn
Berger (1995)

= Tiny Life on Your Body by
Christine Taylor-Butler (2005)

® Germ Stories by Arthur
Kornberg (2007)

= All About Scabs by
GenichiroYagu (1998)

Digestive and excretory systems

= . What Happens to a Hamburger by Paul

Showers (1985)

= The Digestive System by Christine Taylor-

Butler (2008)
= The Digestive System by Rebecca L.
Johnson (2006)

= The Digestive System by Kristin Petrie

(2007)

Taking care of your body: healthy eating

and nutrition

= Good Enough to Eat by Lizzy Rockwell

(1999)

= Showdown at the Food Pyramid by Rex

Barron (2004)

Muscular, skeletal, and nervous systems

= The Mighty Muscular and Skeletal Systems

Crabtree Publishing (2009)

= Bones by Seymour Simon (1998)

®  The Astounding Nervous System Crabtree

Publishing (2009)

® The Nervous System by Joelle Riley (2004)

Muscles by Seymour Simon (1998)

Circulatory system

= The Heart by Seymour Simon (2006)

= The Heart and Circulation by Carol
Ballard (2005)

= The Circulatory System by Kristin Petrie
(2007)

= The Amazing Circulatory System by John
Burstein (2009)

Respiratory system

= The Lungs by Seymour Simon (2007)

= The Respiratory System by Susan Glass
(2004)

= The Respiratory System by Kristin Petrie
(2007)

= The Remarkable Respiratory System by
John Burstein (2009)

Endocrine system

= The Endocrine System by Rebecca Olien
(2006)

® The Exciting Endocrine System by John
Burstein (2009)
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College and Career Readiness Anchor Standards for Reading

The grades 6—12 standards on the following pages define what students should understand and be able to do

by the end of each grade. They relate to their College and Career Readiness (CCR) counterparts by number.
The CCR and grade-specific standards are necessary complements—the former providing broad standards,
the latter providing additional specificity—that together define the skills and understandings that all students

must dem onstrate.

Key Ideas and Details

1.

Read closely to determine what the text says explicitly and to make logical inferences from it; cite

specific textual evidence when writing or speaking to support conclusions drawn from the text.

2. Determine central ideas or themes of a text and analyze their development; summarize the key
supporting details and ideas.

3. Analyze how and why individuals, events, and ideas develop and interact over the course of a text,

Craft and Structure

4. Interpret words and phrases as they are used in a text, including determining technical, connotative,
and figurative meanings, and analyze how specific word choices shape meaning or tone.

5. Amalyze the structure of texts, incdluding how specific sentences, paragraphs, and larger portions of the
text (e.g., a section, chapter, scene, or stanza) relate to each other and the whole.

6. Assess how point of view or purpose shapes the content and style of a text.

Integration of Knowledge and Ideas

7.

8.

Integrate and evaluate content presented graphically, visually, orally, and multimodally as well as in

words within and across print and digital sources.

Delineate and evaluate the argument and specific claims in a text, including the validity of the
reasoning as well as the relevance and sufficiency of the evidence.

Analyze how two or more texts address similar themes or topics in order to build knowledge or to

compare the approaches the authors take.

Range of Reading and Level of Text Complexity

10.

Read and coniprehend complex literary and informational texts independently and proficiently.

"Please see “ Research to Build Knowledge” in Writing and “ Comprehension and Collaboration” in Speaking and Listening for

additional standards relevant to gathering, assessing, and applying information from print and digital sources.

Note on range and content

of student reading

To begome college and career ready, students
must grapple with works of exceptional craft and
thought whose range extends across genres,
cultures, and centuries. Such works offer
profound insights into the human condition and
serve as models for students’ own thinking and
writing. Along with high-quality contemporary
works, these texts should be chosen from
among seminal U.S. documents, the classics of
American literature, and the timeless dramas of
Shakespeare. Through wide and deep reading of
literature and literary nonfiction of steadily
increasing sophistication, students gain a
reservoir of literary and cultural knowledge,
references, and images; the ability to evaluate
intricate arguments; and the capacity to
surmount the challenges posed by compiex

texts.
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Reading Standards for Literature 6-12

The following standards offer a focus for instruction each year and help ensure that students gain adequate exposure to a range of texts and tasks. Rigor is also infused through the requirement that

[RL]

students read’increasing]y coml)[ex texts through the grades. Students advancing through the grades are t‘xpecled to meet each year's grade—speciﬁc standards and retain or furlher develop skills and

understandings mastered in preceding grades.

Grade 6 students:

Key Ideas and Details

1.

Cite textual evidence to support analysis of what the text

says explici‘rly as well as inferences drawn from the text.

Determine a theme or central idea of a text and analyze its
development over the course of the text; summarize the
text.

Describe how a particular story’s or drama’s plot unfolds in
a series of episodes as well as how the characters respond or
change as the plot moves toward a resolution.

' Craﬁ and: Structure

4.

DCT(‘.I‘minC ﬂ"lC m(‘,aning OF V\’Ol‘ds and l)hra.s(‘.ﬁ as ﬂ’]Cy are
used in a text, including figures of speech and the
connotations (associations) of particular words and
phrases; analyze the impact of a specific word choice on
meaning and tone.

Analyze how a particular sentence, chapter, scene, or
stanza fits into the overall structure of a text and
contributes to the development of the theme, setting, or

plot.

Explain how an author establishes and develops the point

of view of the narrator or speaker in a text.

: Intégratidn:of ;Knowledgé and ?deas ,

7.

Compart‘ and contrast the experienc«: of reading a slory,
poem, or dram to 1istening to or. viewing an audio, video,
or live version of the text, inc]uding (zomrasﬁng what th(‘.y
“see” and ‘hear” when reading the text to what they
perceive when they listen or watch.

(Not applicable to literature)

Grade 7 students:

Cite several pieces of textual evidence to support analysis of
what the text says exp]i(;iﬂy as well as inferences drawn

from the text.

Determine a theme or central idea of a text and analyze its
development over the course of the text, including its
relalionship to the characters, setting, and plol; summarize
the text.

Analyze how particular elements of a story or drama
interact (e.g., how setting shapes the characters or plot).

Determine the m(‘.am'ng of words and phrasc‘.s as ‘rhcy are
used in a text, including figurative and connotative
meanings; analyze the impact of rhymes and other
repetitions of sounds (e.g., alliteration) on a specific verse
orsstanza of a poem or section of a story or drama.

Ana]yze how a.drama’s.or poem’s form or structure (e.g.

sonnet, soliloquv) contributes to its meaning.

Analyze how an author establishes and contrasts the points

of view of different characters or narrators in a text.

Compare and contrast a story7 poem, or drama to its
audio, filmed, staged, or multimedia version, analyzing the
effects of tnchniqucs uniqun to each medium (c.g. A

lighting, sound, color, camera focus and angles).

(Not applicable to literature)

‘ Grade 8 students:

Cite the textual evidence that most strongly supports an
ana]ysis of what the text says expliciﬂv as well as inferences
drawn from the text.

Determine a theme or central idea of a text and analyze its
development over the course of the text, including how it is
conveyed through particular details; providc an accurate
summary of the text distinct from pcrsonal opinions or

judgments.

Analyze how particular lines of dialogue or incidents in a
story or drama propel the action, reveal aspects of a
character, or provoke a decision.

DCT(‘.I‘minC ﬂ’]C m(‘.an‘.ng OF VVOI‘(‘]S and }7hras(‘.s as th(‘y are us(‘,d
in a text, including analogies or allusions to other texts;
analyze the impact of specific word choices on meaning and
tone.

Compare and contrast the structure of two or more texts and
analyzt‘. how the difYcring structure of each text contributes to

its meaning and style.

Explain how differences in the point of view of characters and
the audience or reader (e.g., created through the use of

dramatic irony) creates such effects as suspense or humor.
Analyze the extent to which a filmed or live produclion ofa
story or drama stays faithful to or departs from the text or

script, (‘.va]ua‘ring the choices made by the director or actors.

(Not applicable to literature)
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Reading Standards for Literature 6-12

Grade 6 students:
Integration of Knowledge and Ideas
9. Compare and contrast texts in different forms or genres
(e.g., stories and poems; historical novels and fantasy

stories) in terms of their approaches to similar themes and
topics.

. Range of Reading and Level of Text Complexity
10. By the end of the year, read and comprehend literature,
including stories, dramas, and poems, in the grades 6-8
text complexity band proficienﬂy, with sca[rolding as

needed at the high end of the range.

10.

Grade 7 students:

Compare and contrast a fictional portrayal of a time, place,
or character and a historical account of the same period as a
means of understanding how authors of fiction use or alter

history.

By the end of the year, read and comprehend literature,
including stories, dramas, and poems, in the grades 6-8
text complexily band proficiently, with scaffolding as
necessary at the high end of the range.

10

Grade 8 students:

Analyze how a modern work of fiction draws on themes,
patterns of events, or character types from myths,
traditional stories, or religious works such as the Bible,
including describing how the material is rendered new.

By the end of the year, read and Comprehend literature,
including stories, dramas, and poems, in the gradcs 68

text complexity band independently and proficiently.
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Reading Standards for Literature 6-12

Grades 9-10 students:

Grades 11-12 students:

poems, in the grades 9—10 text complexity band proficiently, with scaffolding as needed at
the high end of the range.
By the end of grade 10, read and comprehend literature, including stories, dramas, and

poems, in the gradcs 9—10 text ComP]c‘.xi‘ry band indcpcndcntly and proﬁcicnﬂy.

Koy Ideas and Details ; - -

1. Cite strong and thorough textual ev1dence to support a.nalysm of wha.t the text says expllcntly 1. Cite strong and thorough textual evidence to support analysis of what the text says explicitly
as well as inferences drawn from the text. as well as inferences drawn from the text, including determining where the text leaves

matters uncertain.

2. Determine a theme or central idea of a text and analyze in detail its development over the 2. Determine two or more themes or central ideas of a text and analyze their development over
course of the text, including how it emerges and is shaped and refined by specific details; the course of the text, including how they interact and build on one another to produce a
provide an objective summary of the text. complex account; provide an objective summary of the text.

3. Analyze how complex characters (e.g., those with multiple or conflicting motivations) 3. Evaluate various explanations for characters’ actions or for events and determine which
develop over the course of a text, interact with other characters, and advance the plot or explanation best accords with textual evidence, acknowledging where the text leaves matters
develop the theme. uncertain:

Craft and Structure -

4. Determine the m(‘amng of words and phrai(‘i as thcy are used in the text and ana]yﬂ‘ the 4. Determine the mcaning of words and phrascs as thcy are used in the text and analy’zc the
cumulative impact of several word choices on meaning and tone (e.g., how the language impact of specific word choices on meaning and tone, including words with multiple
evokes a sense of time and place; how it sets a formal or informal tone). meanings or language that is particularly fresh, engaging, or beautiful. (Include Shakespeare as

well as other authors.)

5. Analyze how an author’s choices concerning how to structure a text, order events within it 5. Analyze how an author’s choices concerning how to structure specific parts of a text (e.g.,
(e.g., parallel plots), and manipulate time (e.g., pacing, flashbacks) create such effects as the choice at what point to begin or end a story, the choice to provide a comedic or tragic
mystery, tension, or surprise. resolution) contribute to its overall structure and meaning as well as its aesthetic impact.

6. Analyze a case in which grasping point of view requires distinguishing what is directly stated 6. Analyze differences and similarities in points of view or cultural experience as reflected in
from what is lmphed (e.g., through the use of satire, sarcasm, 1rony, or understltement) various works from different countries, drawing on a wide reading of world literature.

Integration of Knowledge and Ideas . . _ _ _ _ _ _ _ .

7. Analyze the representation of a subject or a ke) scene in two dlliel ent artistic medlums 7. Analyze multiple interpretations of a story or drama (e.g., recorded or live production of a
including what is emphasized or absent in each treatment (e.g., Auden’s ' Musée des Beaux play or novel), evaluating how each version interprets the source text. (Include at least one
Arts” and Breughel’s Landscape with the Fall of lcarus). play by Shakespeare as well as one play by an American dramatist.)

8. (Not app] icable to literature) (Not appiicable to literature)

9. Demonstrate knowledge of eighteenth-, nineteenth- and early-twentieth-century . Analyze how an author draws on and transforms source material in a specific work (e.g., how
foundational works of American literature, drawing on how two or more texts from the Shakespeare draws on Ovid or the Bible or how a later author draws on a play by
same perlod treat similar themes or toplcs Shakespeare) in order to evaluate how the texts treat similar themes or topics.

: Range of Readmg and Level of Text Complexrty - . ‘
10. By the end of grade 9, read and comprehend literature, including stories, dramas, and 10. By the end of grade 11, read and comprehend literature, including stories, dramas, and

poems, in the grades 11-CCR text complexity band proficiently, with scafiblding as needed
at the high end of the range.

By the end of grade 12, read and comprehend literature, including stories, dramas, and
poems, in the grades 11-CCR text complexity band independently and proficiently.

Standards for English Language Arts | 6-12

39

APPENDIX PAGE 168



Reading Standards for Informational Text 6-12

Grade 6 students:
' Key Ideas and Details -
1. Cite textual evidence to support analysis of what the text
says explicitly as well as inferences drawn from the text.

2. Determine a central idea of a text and anaiyze its
development over the course of the text; summarize the

text.

3. Analyze in detail how a key individual, event, or idea is
introduced, illustrated, and elaborated in a text (e.g.,

through exampies or anecdoles).

Craftand Struoture.

N

events, or how individuals influence ideas or events).

Grade 7 students:

Cite several pieces of textual evidence to support analysis
of what the text says explicitly as well as inferences drawn
from the text.

Determine two or more central ideas in a text and anaiyze
their deveiopment over the course of the text and their

rc]a‘rionship to one another; summarize the text.

Analyze the interactions between individuals, events, and
ideas in a text (e.g., how ideas influence individuals or

Grade 8 students:

Cite the textual evidence that most strongly supports an
analysis of what the text says explicitly as well as inferences
drawn from the text.

Determine a central idea of a text and analyze its deveiopmenl
over the course of the text, including how it is conveyed
through particular details; providc an accurate summary of the

text distinct from personal opinions or judgments.

Analyze how a text makes connections among and distinctions
between key individuals, ideas, or events (e.g., through

comparisuns7 anaiogies, or Calegories).

4. Determine the meaning of words and phrases as they are Determine the meaning of words and phrases as they are Determine the meaning of words and phrases as they are used
used in a text, including figurative and connotative used in a text, including figurative and connotative in a text, including analogies or allusions to other texts;
meanings; a.na.lyze the impact ofa speciﬁc word choice on meanings; ana.lyze the impact ofa specific word choice on ana.lyze the impact of specific word choices on meaning and
meaning and tone. meaning and tone. tone.

5. Analyze how a particular sentence, paragraph, chapter, or 5. Analyze the structure an author uses to organize a text, 5. Analyze in detail the structure of a specific paragraph in a text,
section fits into the overall structure of a text and including how the major sections contribute to the whole including the role of particular sentences in developing and
contributes to the development of the ideas. and to the development of the ideas. refining a key concept.

6. Determine an author’s point of view or purpose in a text 6. . Determine an author’s point of view or purpose in a text 6. Determine an author’s point of view or purpose in a text and
and cxpiain how it is convc‘.y(‘.(i in the text. and analyze how the author distinguishes his or her point anaiyzc‘. how the author acknowlcdgcs and rcsponds to

of view from that of others. conflicting evidence or viewpoints.
Integration of Knowledge and Ideas . ...
7. Integrate information presented in different formats (e. g, 7. Compare and contrast the experience of reading a text to 7. Evaluate the advantages and disadvantages of using different
rint or digital text, video, multimedia) to develop a experiencing an audio, video, or multimedia version of it, mediums (e.g., print or digital text, video, multimedia) to
P 3 P P 3 g P g
coherent understanding of a topic or issue. analyzing the text’s portrayal in each medium (e.g., how present a particular topic or idea.
the delivery of a speech affects the impact of the words).

8. Delineate and evaluate the argument and specific claims in 8. Delineate and evaluate the argument and specific claims in 8. Delineate and evaluate the argument and specific claims in a
a text, distinguishing claims that are supported by reasons a text, assessing whether the reasoning is sound and the text, assessing whether the reasoning is sound and the
and evidence from claims that are not. evidence is sufficient to support the claims. evidence is relevant and sufficient and identifying when

irrelevant evidence is introduced.

9. Compare and contrast one author’s I)resentation of events 9. Analyze how two or more authors writing about the same 9. Ana]yze a case in which two or more texts provide conflicti ng

with that of another (e.g., a menioir: written by and a

biography on the same pcrson).

topic shape their presentations of key information by
cmphasizing different evidence or a(ivancing different

interpretations of facts.

information on the same topic and identify where the texts

(iisagr(‘.(‘. on matters of fact or interpretation.
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Grade 6 students: Grade 7 students:
Range of Readngand Level of Tt Complexity.
10. By the end of the year, read and comprehend literary
nonfiction in the grades 68 text complexity band

proﬁcienlly, with scafTolding as needed at the high end of
the range.

Grade 8 students:

10. By the end of the year, read and comprehend literary
nonfiction in the grades 68 text complexity band

proﬁcienlly, With’sca_[rolding as needed at the high end of
the range.

10, By the end of the year, read and comprehend literary
nonfiction in-the grades 6-8 text complexity band
independently and proﬁcienlly.
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Reading Standards for Informational Text 6-12

Grades 9-10 students:

Grades 11-12 students:

complexity band proficiently, with scaffolding as needed at the high end of the range.
By the end of gradc 10, read and (1omprchcnd litcrary nonfiction in the grad(‘.s 9—-10 text
complexity band independently and proficiently.

ey Ideas and Details - . . .. @O OO0

1. Cite strong and thorough textual evidence to support analysis of what the text says explicitly 1. Cite strong and thorough textual evidence to support analysis of what the text says explicitly
as well as inferences drawn from the text. as well as inferences drawn from the text, including determining where the text leaves

matters uncertain.

2. Determine a central idea of a text and analyze its development over the course of the text, 2. Determine two or more central ideas of a text and analyze their development over the course
including how it emerges and is shaped and refined by specific details; provide an objective of the text, including how they interact and build on one another to provide a complex
summary of the text. analysis; provide an objective summary of the text.

3. Analyze how the author unfolds an analysis or series of ideas or events, including the order 3. Analyze a complex set of ideas or sequence of events and explain how specific individuals,
in which the points are made, how they are introduced and developed, and the connections ideas, or eveits interact and develop over the course of the text.
that are drawn between them.

Craft and Structure -

4. Determine the mcaning of words and phras(‘.s as thcy are used in a text and ana|y7(‘. the 4. Determine the mcaning of words and phrascs as thcy are used in a text and ana]yzc how an
cumulative impact of several word choices on meaning and tone (e.g., how the language of a author uses and refines the meaning of a key term or terms over the course of a text (e.g., how
court opinion differs from that of a newspaper). Madison defines faction in Federalist No. 10).

5. Analyze in detail how an author’s ideas or claims are developed and refined by particular 5. Analyze and evaluate the effectiveness of the structure an author uses in his or her exposition
sentences, paragraphs, or larger portions of a text (e.g., a section or chapter). or argument, including whether the structure makes points clear, convincing, and engaging.

6.  Analyze documents of historical and literary significance, including seminal U.S. documents 6. Analyze how various authors express different points of view on similar events or issues,
(e.g., the Declaration of Independence, the Preamble to the Constitution, the Bill of assessing the authors’ assumptions, use of evidence, and reasoning, including analyzing seminal
Rights), for their premises and purposes. U.S. documents (e.g., The Federalist, landmark U.S. Supreme Court majority opinions and

dissents).

Integration of Knowledge and Ideas _ _ _ _ . _ _ _ _ _ _ _ _

7. Evaluate the accounts of a subject in different mediums (e. g., a person’s life story told in 7. Integrate and evaluate multiple sources of information presented in different formats (e.g.,
print or digital text, film, or multimedia), analyzing each version for which details are print or digital text, video, multimedia) in order to address a question or solve a problem,
emphasized and how the account unfolds. resolving conflicting information when possible.

8. Delineate and evaluate the argumenf and claims in a text, assessing the relevance and 8. Delineate and evaluate the argument and claims in a text, assessing the relevance and
sufficiency of the evidence and the validity of the reasoning and identifying false statements sufficiency of the evidence and the validity of the reasoning, identifying and evaluating stated
and fallacious reasoning. and unstated premises and assumptions.

9. Analyze a case in which authors disagree with or otherwise respond to one another’s ideas 9.  Synthesize information, explanations, and arguments from a range of sources to provide a
or accounts of events, evaluating the strength of each author’s evidence, reasoning, and coherent account of events or ideas, resolving conflicting information when possible.
interpretation.

Range of Reading and Level of Text Complexity e

10. By the end of grade 9, read and comprehend literary nonfiction in the grades 9-10 text 10. By the end of grade 11, read and comprehend literary nonfiction in the grades 11-CCR text

complexity band proficiently, with scaffolding as needed at the high end of the range.
By the end of grade 12, read and comprehend literary nonfiction in the grades 11-CCR text
complexity band indcpendently and proﬁciently.
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College and Career Readiness Anchor Standards for Writing

The grades 6—12 standards on the following pages define what students should understand and be able to do
by the end of each grade. They relate to their College and Career Readiness (CCR) counterparts by number.
The CCR and grade-specific standards are necessary complements—the former providing broad standards,
the latter providing additional specificity—that together define the skills and understandings that all students

must dem onstrate.

Text Types and Purposes!
1. Write arguments to support claims in an analysis of substantive topics or texts, using valid reasoning and
relevant and sufficient evidence.

2. Write informative/explanatory texts to examine and convey complex ideas and information clearly and

accurately through the effective selection, organization, and analysis of content.
) g g Yy

3. Write narratives to develop real or imagined experiences or events using effective technique, well-
chosen details, and well-structured event sequences.

Production and Distribution of Writing
4. Produce clear and coherent writing in which the development, organization, and style are appropriate

to task, purpose, and audience.

5. Develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a new
2
approach.

6. Use technology, including the Internet, to produce and publish writing and to interact and collaborate
with others.

Research to Build and Present Knowledge
7. Conduct shortas well as more sustained research projects based on focused questions, demonstrating

understanding of the subject under investigation.

8. Gather relevant information from multiple print and digital sources, assess the credibility and accuracy
of each source, and integrate the information while avoiding plagiarism.

9. Draw evidence from literary or informational texts to support analysis, reflection, and research.

Range of Writing

10. Write routinely over extended time frames (time for research, reflection, and revision) and shorter time

frames (a single sitting or a day or two) for a range of tasks, purposes, and audiences.
"These broad types of writing include many subgenres. See Appendix A for definitions of key writing types.
2See standards 1-3 in Language, pages 5357, for specific editing expectations.

Note on range and content

of student writing

For students, writing is a key means of
asserting ang defending claims, showing what
they know about a subject, and conveying what
they have experienced, imagined, thought, and
felt. To be college- and career-ready writers,
students must take task, purpose, and
audience into careful consideration, choosing
words, information, structures, and formats
deliberately. They need to know how to
combine elements of different kinds of
writing—for example, to use narrative
strategies within argument and explanation
within narrative—to produce complex and
nuanced writing. They need to be able to use
technology strategically when creating,
refining, and collaborating on writing. They
have to become adept at gathering
information, evaluating sources, and citing
material accurately, reporting findings from
their research and analysis of sources in a
clear and cogent manner. They must have the
flexibility, concentration, and fluency to
produce high-quality first-draft text under a
tight deadline as well as the capacity to revisit
and make improvements to a piece of writing
over multiple drafts when circumstances

encourage or require it,
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Writing Standards 6-12

Wi

The following standards for grades 6—12 offer a focus for instruction each year to help ensure that students gain adequate mastery of a range of skills and applications. Each year in their writing, students

should demonstrate increasing sophistication in all aspects of ianguage use, from vocabulary and syntax to the deveiopment and organization of ideas, and they should address increasingiy dem’anding
content and sources. Students advancing through the grades are expected to meet each year’s grade-specific standards and retain or further develop skills and understandings mastered in preceding
grades. The expected growth in student writing ability is reflected both in the standards themselves and in the collection of annotated student writing samples in Appendix C.

Grade 6 students:
Text Types and Purposes '

1. Write arguments to support claims with clear reasons and 1.
relevant evidence.

a.  Introduce claim(s) and organize the reasons and
evidence clearly.

b.  Support claim(s) with clear reasons and relevant
evidence, demonstrating an understanding of the topic
or text.

c.  Use words, phrascs, and clauses to Ciarify the
reiaﬁonships among claim(s) and reasons.

d.  Establish and maintain a formal style.

e.  Provide a concluding statement or section that follows
from the argument presented.

2. Write informative/explanatory texts to examine a topicand 2.
convey ideas, concepts, and information through the
selection, organization, and analysis of relevant content.

a.  Introduce a topic; organize ideas, concepts, and
information, using strategies such as definition,
classification, comparison/contrast, and cause/ effect;
include formatting (e.g., headings), graphics (e.g.,
charts, tables), and multimedia when useful to aiding
comprehension.

b.  Develop the topic with relevant facts, definitions,
concrete details, quotations, or other information and
examples.

c.  Use appropriate transitions to ciarify the reiationships
an]ong idCaS and COnCCPtS.

d.  Use precise Ianguage and (lomain-specific vocabuiary
to inform about or explain the topic.

e.  Establish and maintain a formal style.

. Provide a concluding statement or section that follows
from the information or explanation presented.

Grade 7 students:

Write arguments to support claims with clear reasons and

rClCVant C\'ianCC.

a.  Introduce claim(s), acknowledge alternate or opposing
claims, and organize the reasons and evidence
logically.

b.  Support claim(s) with logical reasoning and relevant
evidence, demonstrating an understanding of the topic
or text.

C. IISC‘, “’Or(‘is, phrasc‘,s, an(i CiaUSeS to create Cohesion an(i
clarify the relationships among claim(s), reasons, and
evidence.

d.  Establish and maintain a formal style.

e.  Provide a concluding statement or section that follows
from and supports the argument presented.

Write informative/ explanatory texts to examine a topic and
convey ideas, concepts, and information through the
selection, organization, and analysis of relevant content.

a. . Introduce a topic clearly, previewing what is to
follow; organize ideas, concepts, and information,
using strategies such as definition, classification,
comparison/contrast, and cause/ effect; include
formatting (e.g., headings), graphics (e.g., charts,
tables), and multimedia when useful to aiding
comprehension.

b:. Develop the topic with relevant facts, definitions,
concrete details, quotations, or other information and
CXamPlCS.

c.  Use appropriate transitions to create cohesion and
C]arif‘y the reiaﬁonships among ideas and concepts.

d.  Use precise language and domain-specific vocabulary
to inform about or explain the topic.

e.  Establish and maintain a formal style.

. Provide a concluding statement or section that follows
from and supports the information or cxpianation

presented.

Grade 8 students:

Write arguments to support claims with clear reasons and

rC]CVa.nt CVianCC .

a.  Introduce claim(s), acknowledge and distinguish the
claim(s) from alternate or opposing claims, and organize
the reasons and evidence logically.

b.  Support claim(s) with logical reasoning and relevant
evidence, using credible sources and demonstrating an
undcrsmnding of the topic or text.

c.  Use words, phrases, and clauses to create cohesion and
clarify the relationships among claim(s), counterclaims,
reasons, and evidence.

d.  Establish and maintain a formal style.

e.  Provide a concluding statement or section that follows
from and supports the argument presented.

Write informative/explanatory texts to examine a topic and
convey ideas, concepts, and information through the
selection, organization, and analysis of relevant content.

a.  Introduce a topic clearly, previewing what is to follow;
organize ideas, concepts, and information into broader
categories; include formatting (e.g., headings), graphics
(e.g.7 charts, tables), and multimedia when useful to
aiding comprehension.

b.  Develop the topic with relevant, well-chosen facts,
definitions, concrete details, quotations, or other
information and examples.

c.  Use appropriate and varied transitions to create cohesion
and ciarify the reiationships among ideas and concepts.

d. Use precise ianguagc and domain—spccific vocabulary to
inform about or exp]ain the topic.

e.  Establish and maintain a formal style.

f. Provide a concluding statement or section that follows
from and supports the information or explanation
presented.
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Writing Standards 6-12

Grade 6 students:

- Text Types and Purposes (continued)
3.

Write narratives to develop real or imagined experiences or 3.
events using effective lcchnique, relevant descriptivc details,
and well-structured event sequences.

a. F,ngage and orient the reader l')y e,stal)lishing a context
and introducing a narrator and/or characters;
organize an event sequence that unfolds naturally and
logically.

b.  Use narrative techniques, such as dialogue, pacing,
and description, to develop experiences, events,
an(‘i/or Characters.

c.  Use a variety of transition words, phrases, and clauses
to convey sequence and signal shifts from one time
frame or setting to another.

d. Use precise words and phrases, relevant descriptive
details, and sensory language to convey experiences
and events. )

e. Provide a conclusion that follows from the narrated

experiences or events.

Production and Distribution of Writing

4.

Produce clear and coherent writing in which the
dcvciopmc‘.nt, organization, and sty](: are appropriatn to
task, purpose, and audience. (Grade-specific expectations
for writing types are defined in standards 1-3 above.)

With some guidance and support from peers and adults, 5.
develop and strengthen writing as needed by planning,

revising, editing, rewriting, or trying anew approach.

Use technology, including the Internet, to produce and 6.
publish a minimum of three pages of writing as well as to

interact and collaborate with ethers.

Grade 7 students:
Write narratives to develop real or imagined experiences or 3.
events using effective technique, relevant descriptive details,
and well-structured event sequences.
a. Ellgage and orient the reader by eslabiishing a context
and point of view and introducing a narrator and/or
characters; organizc‘. an event sequence that unfolds
naturally and logically.
b.  Use narrative techniques, such as dialogue, pacing;
and description, to develop experiences, events,
and/or characters.
c. Usea variety of transition words, phrases, and‘clauses
to convey sequence and Signa] shifts from one timé
frame or setting to another.
d.  Use precise words and phrases, relevant descriptive
details, and sensory language to capture the action and
convey experiences and events.
e. Provide a conclusion that follows from and reflects on
the narrated experiences or events.

Produce clear and coherent writing in which the
d(‘,vc‘.k)pmc:nt7 m‘ganization, and styic are appropriat(: to
task, purpose,:and audience. (Grade-specific expectations
for writing types are defined in standards 1-3 above.)

With some guidance and support from peers and adults, 5.
develop and strengthen writing as needed by planning,
revising, editing, rewriting, or trying anew approa.ch,
focusing on how well purpose and audience have been

addressed.

Use technology, including the Internet, to produce and
Pub]ish a minimum of four pages of writing as well as to

interact and collaborate with others.

[W]
Grade 8 students:

‘Write narratives to develop real or imagined experiences or
events using effective technique, relevant descriptive details,
and well-structured event sequences.

a. Engage and orient the reader by estabiishing a context
and point of view and introducing a narrator and/or
characters; organizc‘. an event sequence that unfolds
naturally and logically.

b.  Use narrative techniques, such as dialogue, pacing,
description, and reflection, to develop experiences,
events, and/or characters.

c. Usea variety of transition words, phrases, and clauses
to convey sequence, signa] shifts from one time frame
or setting to another, and show the relationships
among experiences and events.

d. Use precise words and phrases, relevant descriptive
details, and sensory language to capture the action and
convey experiences and events.

e. Provide a conclusion that follows from and reflects on
the narrated experiences or events.

Produce clear and coherent writing in which the
d(‘.vc]opmcnt, organization, and styk‘. are appropriatc to
task, purpose, and audience. (Grade-specific expectations
for writing types are defined in standards 1-3 above.)

With some guidance and support from peers and adults,
develop and strengthen writing as needed by planning,
revising, editing, rewriting, or trying anew approach,
focusing on how well purpose and audience have been

addressed.

Use technology, including the Internet, to produce and
publish a minimum of five pages of writing as well as to
interact and collaborate with others.
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Writing Standards 6-12

Grade 6 students:

Research to Build and Present Knowledge

Grade 7 students:

Wi

Grade 8 students:

7.  Conduct short research projects to answer a question,
drawing on several sources and refocusing the inquiry
when appropriate.

8. Gather relevant information from multiple print and digital
sources; assess the credibility of each source; and quote or
paj‘aphrase the data and conclusions of others while
avoiding plagiarism and providing basic bibliographic

information for sources.

9. Draw evidence from iilerary or informational texts to
support analysis, reflection, and research.

a.  Apply grade 6 Reading standards to literature (e.g.,
“Compare and contrast texts in different forms
or genres (e.g., stories and poems; historical
novels and fantasy stories) in terms of their
approaches to similar themes and topics.”).

b.  Apply grade 6 Reading standards to literary
nonfiction (e.g., ‘ Delineate and evaluate the
argument and speciﬁc claims in a text,
distinguishing claims that are supported by
reasons and evidence from claims that are not”).

Range of Writing
10. Write routinely over extended time frames (time for
research, reflection, and revision) and shorter time frames
(a singie sitting or a day or two) for a range of discipiine—

spcciﬁc tasks, purposes, and audiences.

1.

7. Conduct short research projects to answer a question,

Conduct short research projects to answer a question

drawing on several sources and generating additional (including a self-generated question), drawing on several

related, focused questions for further research and sources and generating additional related, focused questions

investigation. that allow for multiple avenues of exploration.

8. Gather relevant information from multiple print and digital 8.  Gather relevant information from multiple print and digital
sources, using search terms cﬁ‘cctivciy; assess the sources, using search terms cffcctivcly; assess the crcdibiiity
(‘ledli’)lllty and aCFuraCy OF ea.(:h source; and Clllote or a.nd a.CCUrdCy OF eﬂ.cl] source; a.nd ClUOTe or pal‘aPlll‘ase The
paraphrase the data and conclusions of others while data and conclusions of others while avoiding plagiarism
avoiding plagiarism and following a standard format for and following a standard format for citation.
citation.

9. Draw evidence from iilerary or informational texts to 9. Draw evidence from iiterary or informational texts to
support analysis, reflection, and research. support analysis, reflection, and research.

a.  Apply grade 7 Reading standards to literature a.  Apply grade 8 Reading standards to literature (e.g.,
(e.g., “Compare and contrast a fictional portrayal of a “Analyze how a modern work of fiction draws on
time, place, or character and a historical account of themes, patterns of events, or character types from
the same period as a means of understanding how myths, traditional stories, or religious works such as
authors of fiction use or alter hislory]). the Bible, including describing how the material is

b.  Apply grade 7 Reading standards to literary nonfiction rendered new”).

(e.g., “Delineate and evaluate the argument and b.  Apply grade 8 Reading standards to literary nonfiction

specific claims in a text, assessing whether the (e.g., “Delineate and evaluate the argument and

reasoning is sound and the evidence is sufficient to specific claims in a text, assessing whether the

support the claims”). reasoning is sound and the evidence is relevant and
sufficient and idenlifying when irrelevant evidence is
introduced”).

Write routinely over extended time frames (time for 10. Write routinely over extended time frames (time for

research, reflection, and revision) and shorter time frames
(a singie sitting or a day or two) for a range of discipline—

spcciﬂc tasks, purposes, and audiences.

research, reflection, and revision) and shorter time frames
(a singie sitting ora day or two) for a range of discipiine—

spcciﬁc tasks, purposes, and audiences.
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Writing Standards 6-12

Téxnypss and Purpoééé -

1.

Grades 9-10 students:

Write arguments to support claims in an analysis of substantive topics or texts, using valid

reasoning and relevant and sufficient evidence.

a.  Introduce precise claim(s), distinguish the claim(s) from alternate or opposing claims,
and create an organization that establishes clear rciationships among claim(s),
counterclaims, reasons, and evidence.

b.  Develop claim(s) and counterclaims fairly, supplying evidence for each while pointing
out the strengths and limitations of both in a manner that anticipates the audience’s
knowledge level and concerns.

c.  Use words, phrases, and clauses to link the major sections of the text, create cohesion,
and clarify the relationships between claim(s) and reasons, between reasons and
evidence, and between claim(s) and counterclaims.

d.  Establish and maintain a formal style and objective tone while attending to the norms
and conventions of the discipline in which they are writing.

e.  Provide a concluding statement or section that follows from and supports the argument
presented.

Write informative/explanatory texts to examine and convey complex ideas, concepts, and
information clearly and accurately through the effective selection, organization, and analysis
of content.

a.  Introduce a topic; organize complex ideas, concepts, and information to make
important connections and distinctions; include formatting (e.g., headings), graphics
(e.g., ﬂgures, tables), and multimedia when useful to ai(iing comprehension.

b.  Develop the topic with well-chosen, relevant, and sufficient facts, extended definitions,
concrete details, quotations, or other information and examples appropriate to the
audience’s knowledge of the topic.

c. Use appropriate and varied transitions to link the major sections of the text, create
cohesion, and clarify the relationships among complex ideas and coricepts.

d. LISC‘ PrCCiSE ianguagc and dOmain—SpCCiﬁC \'OCdbllla_r)’ to maﬂagt‘ tht‘ COml)lCXily Oflhe
topic.

e.  Establish and maintain a formal style and objective tone while attending to the norms
and conventions of the discipline in which they are writing.

f. Provide a concluding statement or section that follows from and supports the
information or explanation presented (e.g., articulating implications or the significance

of the topic).

1.

Grades 11-12 students:

Write arguments to support claims in an analysis of substantive topics or texts, using valid
reasoning and relevant and sufficient evidence.

a.  Introduce precise, knowledgeable claim(s), establish the significance of the claim(s),
distinguish the claim(s) from alternate or opposing claims, and create an organization
that logically sequences claim(s), counterclaims, reasons, and evidence.

b.  Develop claim(s) and counterclaims fairly and thoroughly, supplying the most relevant
evidence for each while pointing out the strengths and limitations of both in a manner
that anticipaies the audiénce’s kiiowiedge levei, concerns, values, and possible biases.

c.  Use words, phrases, and clauses as well as varied syntax to link the major sections of
the text, create cohesion, and clarify the relationships between claim(s) and reasons,
between reasons and evidence, and between claim(s) and counterclaims.

d.  Establish and maintain a formal style and objective tone while attending to the norms
and conventions of the discipline in which they are writing.

e. Provide a Conciuding statement or section that follows from and supports the argument

Presented.

Write informative/explanatory texts to examine and convey complex ideas, concepts, and
information clearly and accurately through the effective selection, organization, and analysis
of content.

Introduce a topic; organize complex ideas, concepts, and information so that each new
element builds on that which precedes it to create a unified whole; include formatting (e.g.,
hea(lings), graphics (e.g., figures, tables), and multimedia when useful to ai(iing
comprehension.

Develop the topic thoroughly by selecting the most significant and relevant facts, extended
definitions, concrete details, quotations, or other information and examples appropriate to
the audience’s knowledge of the topic.

Use appropriate and varied transitions and syntax to link the major sections of the text,
create cohesion, and Ciarify the reialionships among complex ideas and concepts.

Use precise language, domain—speciﬁc vocabulary, and techniclues such as metaphor, simile,
and analogy to manage the complexity of the topic.

Establish and maintain a formal style and objective tone while attending to the norms and
conventions of the discipline in which they are writing.

Provide a concluding statement or section that follows from and supports the information or

expianation presented (e.g.7 articulaling implications or the significance of the lopic).
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Writing Standards 6-12

Grades 9-10 students:

Téxnypss and Purpoééé (oontiritfted )

3.

‘Write narratives to dcvclop real or imagincd experiences or events using effective tcchnicluc, 3.

well-chosen details, and well-structured event sequences.

a.  Engage and orient the reader by setting out a problem, situation, or observation,
establishing one or multiple point(s) of view, and introducing a narrator and/or
characters; create a smooth progression of experiences or events.

b.  Use narrative techniques, such as dialogue, pacing, description, reflection, and multiple
plo‘r lines, to dcvclop (‘.xpcri(‘.nccs, events, and/or characters.

c.  Use a variety of techniques to sequence events so that they build on one another to
create a coherent whole.

d.  Use precise words and phrases, telling details, and sensory language to convey a vivid
picture of the experiences, events, setting, and/or characters.

e.  Provide a conclusion that follows from and reflects on what is experienced, observed,
or resolved over the course of the narrative.

W

Grades 11-12 students:

‘Write narratives to dcvclop real or imagincd experiences or events using effective tcchnicluc,

well-chosen details, and well-structured event sequences.

a.  Engage and orient the reader by setting out a problem, situation, or observation and its
significance, establishing one or multiple point(s) of view, and introducing a narrator
and/or characters; create a smooth progression of experiences or events.

b.  Use narrative techniques, such as dialogue, pacing, description, reflection, and multiple
plo‘r lines, to d(‘,vclop (‘.xpcri(‘.ncc‘.s, events, and/or characters.

c. Use a variety of techniques to sequence events so that they build on one another to
create a coherent whole and build toward a particular tone and outcome (e.g., a sense
of mystery, suspense, growth, or resolution).

d. Use precise words and phrases, telling details, and sensory language to convey a vivid
picture ofthe experiences, events, setting, and/or characters.

¢.  Provide a conclusion that follows from and reflects on what is experienced, observed,

or resolved over the course of the narrative.

Production and Distribution of Writing

4.

Produce clear and coherent writing in which the development, organization, and style are 4,
appropriate to task, purpose, and audience. (Gradc—sp(‘.ci fic expectations for writing types ar¢
defined in standards 1—3 above.)

Develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying 5.
anew approach, focusing on addressing what is most significant for a specific purpose and
audience.

Use tcchnology, including the Internet, to producc, publish, and updatc individual or shared 6.
writing products, taking advantage of technology’s capacity to link to other information and
to display information flexibly and dynamically.

Conduct short as well as more sustained research projects to answer a question (including a 7.
self-generate question) or solve a problem; narrow or broaden the inquiry when appropriate;
synthesize multiple sources on the subject, demonstrating understanding of the subject under
investigation.

Gather relevant information from multiple authoritative print and digital sources, using 8.
advanced searches effectively; assess the usefulness of each source in answering the research
clucstion; intcgratc information:into the text sclcctivcly to maintain the flow of ideas,

avoiding plagiarism and f‘ollowing 4 standard format for citation.

Produce clear and coherent writing in which the development, organization, and style are
appropriatc‘. to task, purpose, and audience. (Gradc‘.—spccific expectations for writing types are

defined in standards 1—3 above.)

Develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying
anew approach, focusing on addressing what is most significant for a specific purpose and
audience.

Use tcchnology, including the Internet, to producc, publish, and updatc individual or shared
writing products in response to ongoing feedback, including new arguments or information.

Conduct short as well as more sustained research projects to answer a question (including a
self-generated question) or solve a problem; narrow or broaden the inquiry when
appropriate; synthesize multiple sources on the subject, demonstrating understanding of the
subject under investigation.

Gather relevant information from multiple authoritative print and digital sources, using
advanced searches effectively; assess the strengths and limitations of each source in terms of
the task, purpose, and audience; integrate information into the text sclcctivcly to maintain
the flow of ideas, avoiding plagiarism and overreliance on any one source and following a

standard format for citation.
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Writing Standards 6-12 [W]

Grades 9-10 students: Grades 11-12 students:
Research to Build and Present Knowledge (continued)
9. Draw evidence from litcrary or informational texts to support analysis, reflection, and 9. Draw evidence form litcrary or informational texts to support analysis, reflection, and
research . research.

a.  Apply grades 9—10 Reading standards to literature (e.g., “Demonstrate knowledge of a.  Apply grades 11—12 Reading standards to literature (e.g.,  Analyze how an author draws
eighteenth-, nineteenth- and early-twentieth-century foundational works of American on and transforms source material in a specitic work (e.g., how Shakespeare draws on
literature, dravm'ng on how two or more texts from the same period treat similar Ovid or the Bible or how a later author draws on a play by Shakespeare) in order to
themes or topics”). evaluate how the texts treat similar themes or topics”).

b.  Apply grades 9—10 Reading standards to literary nonfiction (e.g., “Delineate and evaluate b.  Apply grades 1112 Reading standards to literary nonfiction (e.g., “ Delineate and evaluate
the argument and claims in a text, assessing the relevance and sufﬁciency of the evidence the argument and claimsiin a text, assessing the relevance and sufficiency of the evidence
and the validity of the reasoning and identifying false statements and fallacious and the validity of the reasoning, identifying and evaluating stated and unstated premises
reasoning”). and assumptions’).

Range of Writing

10. Write routinely over extended time frames (time for research, reflection, and revision) and 10. Write routinely over extended time frames (time for research, reflection, and revision) and
shorter time frames (a single sitting or a day or two) for a range of tasks, purposes, and shorter time frames (a single sitting or a day or two) for a range of tasks, purposes, and
audiences. audiences,

Standards for English Language Arts| 6-12 49

APPENDIX PAGE 178



College and Career Readiness Anchor Standards for Speaking and Listening

The grades 6—12 standards on the following pages define what students should understand and be able to do
by the end of each grade. They relate to their College and Career Readiness (CCR) counterparts by number.
The CCR and grade-specific standards are necessary complements—the former providing broad standards,
the latter providing additional specificity—that together define the skills and understandings that all students

must demonstrate.

Comprehension and Collaboration

1. Prepare for and participate effectively in a range of conversations and collaborations, building on others’
ideas and expressing their own clearly and persuasively.

2. Integrate and evaluate content from multiple graphical, visual, oral, or multimodal sources.

3. Evaluatea speaker’s point of view, reasoning, and use of evidence and rhetoric.

Presentation of Knowledge and deas

4. Present information, findings, and supporting evidence such that listeners can follow the line of
reasoning and the organization, development, and style are appropriate to task, purpose, and audience.

5. Make strategic use of digital media and visual displays of data to express information and enhance
understanding of presentations.

6. Adaptspeech to a variety of contexts and communicative tasks, demonstrating command of formal
English when indicated or appropriate.

Note on range and content

of student speaking and listening

To become college and career ready, students
must have ample opportunities to take part in a
variety of rich, structured conversations—as part
of a whole ¢lass, In small groups, and with a
partner—built around important content in
various domains. They must be able to
contribute appropriately to these
conversations, to make comparisons and
contrasts, and to analyze and synthesize a
multitude of ideas in gccordance with the
standards of evidence appropriate to a
particular discipline. Whatever their intended
major or profession, high school graduates will
depend heavily on their ability to listen attentively
to others so that they are able to bulld on others’
meritorious ideas while expressing their own

clearly and persuasively.

New technologies have broadened and expanded
the role that speaking and listening play in
acquiring and sharing knowledde and have
tightened their link to other forms of
communication. The Internet has accelerated the
speed at which connections between speaking,
listening, reading, and writing can be made,
requiring that students be ready to use these
modalities nearly simuftaneously. Technology
itself is changing quickly, creating a new urgency
for students to be adaptable in response to

change.
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Speaking and Listening Standards 6-12

The followmg standards for grades 6—12 offer a focus for instruction in each year to help ensure that students gain adequate mastery of a range of skills and applications. Students
advancing through the grades are expected to meet each year’s grade-specific standards and retain or further develop skills and understandings mastered in preceding grades.

C mpreh

1.

L. Presentatron of KnoMedge and ldeasy =

4.

Grade 6 students:

ion ‘and C Ilaboratlo

Engage effectively in a range of Collaboratlve discussions 1.
(one-on-one and in groups) on grade 6 topics, texts, and issues,
building on others’ ideas and expressing their own clcarly.

a.  Come to discussions prepared, having read or studied
rccluircd material; cxplicitly draw on that preparation
by rcfcrring to evidence on the topic, text, or issue to
Probc and reflect on ideas under discussion.

b.  With guidancc and support from adults, work with
peers to set rules for collegial discussions, clear goals
and deadlines, and individual roles as needed.

c. Pose and respond to specific questions with
elaboration and detail by making comments that
contribute to the topic, text, or issue under
discussion.

d. Review the key ideas expressed and demonstrate

understanding of multiple perspectives through

reflection and paraphrasing.

Interpret information presented in graphical, oral, visual or 2.
multimodal formats and explain how it contributes to a
topic, text, or issue under study.

Delineate a speaker’s argument and speciﬁc claims, 3.
disﬁnguishing claims that are suppor‘tcd by reasons and
evidence from claims that are not.

Present claims and findings, sequencing ideas logically and 4.
using pertinent descriptions, facts, and details to accentuate
main ideas or themes; use appropriate eye contact,

adccluatc volume, and clear pronunciation.

Include multimedia components (e.g., graphics, images, 5
music, sound) and visual displays in presentations to clarify
information.

Adapt speech to a variety of contexts and tasks, 6.

demonstrating command of formal English when indicated
or appropriate. (See standards 1-3 in ]_anguage, pages 53—
57, for speciﬁc expectations. )

Grade 7 students:

Engage effectively in a range of collaborative discussions 1.
(one-on-one and in groups) on grade 7 topics, texts, and issues,
building on others’ ideas and expressing their own clearly.

a.  Come to discussions prepared, having read or
researched material under study; explicitly draw on that
preparation by referring to evidence on the topic, text,
or issue to probe and reflect on ideas under discussion.

b.  Work with peers to set rules for Collsgial discussions,
clear goals and deadlines, and individual roles as
nCCdCd .

c. Pose questions that elicit elaboration and respond to
others’ questions and comments with relevant
observations and ideas that bring the discussion back
on topic as needed.

d. ACk“O\/Vledge new informatiOn expressed by Others
and, when warranted, modify their own views and
understanding.

Analyze the main ideas and supporting details presented in 2.

graphical, oral, visual, or multimodal formats and explain

how the ideas clarify a topic, text, or issue under study.

Delineate a speakerY s argument and specific claims, 3.
(‘.valuaﬁng the soundness of the rc‘.asoning and the relevance

of the'evidence.

Present claims and ﬁndings, emphasizing salient points in a 4.

focused, coherent manner with pertinent dcsnripﬁons,
facts, details, and examples; use appropriate eye contact,
adequate volume, and clear pronunciation.

Include multimedia components and visual displays in 5.
presentations to clarify claims and ﬁndings and cmphasizc

salient points.

Adapt speech to a variety of contexts and tasks, 6.
demonstrating command of formal English when indicated

or appropriate. (See standards 1-3 in Language, pages 53—

57, for spcciﬁc expectations. )

[SL]

Grade 8 students:

Engage effectively in a range of collaborative discussions (one-
on-one and in'groups) on grade 8 topics, texts, and issues,
building on others’ ideas and expressing their own clearly.

a.  Come to discussions prepared, having read or researched
material under study; explicitly draw on that preparation
by referring to evidence on the topic, text, or issue to
probe and reflect on ideas under discussion.

b.  Work with peers to set rules for Collegial discussions,
clear goals and deadlines, and individual roles as needed.

c. Pose qucsﬁons that connect the ideas of several spcak:‘.rs
and elicit elaboration, and respond to others’ questions
and comments with relevant evidence, observations, and
ideas.

d.  Acknowledge new information expressed by others,
and, when warranted, qualify or justify their own views

and undcrstanding in ligh‘r of the evidence prnsc‘.nt(‘.d.

Determine the purpose of information in graphical, oral,
visual, or multimodal formats and evaluate the motives (e.g.,
social, commercial, political) behind its presentation.

Delineate a speaker’ s argument and speciﬁc claims, eva]uating

the validity of the rcasoning and suf‘f‘icicncy of the evidence.

Present claims and findings, emphasizing salient points ina

focused, coherent manner with relevant evidence, sound
reasoning, and well-chosen details; use appropriate eye
contact, adequate volume, and clear pronunciation.

Integrate multimedia and visual displays into presentations to
clarify information, strcngthcn claims and evidence, and add

interest.

Adapt speech to a variety of contexts and tasks, demonstrating
command of formal English when indicated or appropriate.
(See standards 1-3 in Language, pages 53-57, for speciﬁc

expectations.)
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Speaking and Listening Standards 6-12

Grades 9-10 students:

Comprehension and Collaboration - -

1. Initiate and participate effectively in a range of collaborative discussions (one-on-one and in
groups) on grades 9—10 topics, texts, and issues, building on others’ ideas and expressing their
own clearly and persuasively.

a. Come to discussions prepared, having read and researched material under study;
explicitly draw on that preparation by referring to evidence from texts and other
research on the topic or issue to stimulate a thoughtful, well-reasoned exchange of
ideas.

b.  Work with peers to set rules for collegial discussions and decision-making (e.g.,
informal consensus, Laking votes on key issues, presentation of alternate views), clear
goals and deadlines, and individual roles as needed.

c. Propel conversations by posing and responding to questions that relate the current
discussion to broader themes or larger ideas; actively incorporate others into the
discussion; and clarify, verify, or challenge ideas and conclusions.

d. Respond thoughtfully to diverse perspectives, summarize points of agreement and
disagreement, and, when warranted, qualify orjuslify their own views and
undcrstanding and make new connections in light of the evidence and reasoning

presented.

2. Synthesize information from multiple graphical, visual, or multimodal sources with other
information presented orally, noting any discrepancies among the data.

3. Evaluate a speaker’s point of view, reasoning, and use of evidence and rhetoric; identifying
any fallacious reasoning or exaggerated or distorted evidence.

- Presentation of Knowledge and Ideas

4. Present information, findings, and supporting evidence clearly; concisely, and 1ogically such

that listeners can follow the line of reasoning and the organization, development, substance,
and style are appropriate to purpose, audience, and task.

5. Make strategic use of digital media (e.g., textual, graphical, audio, visual, and interactive

elements) in presentations to enhance understanding of ﬁndings, reasoning, and evidence and

to add interest.

6. Adapt speech to a variety of contextsand tasks, demonstrating command of formal English
when indicated or appropriate. (See standards 1—-3 in Language, pages 53-57, for specific

expectations.)

1.

o

[SL]

Grades 11-12 students:

Initiate and participate effectively in a range of collaborative discussions (one-on-one and in
groups) on grades 11—12 topics, texts, and issues, building on others’ ideas and expressing their
own clearly and persuasively.

a.  Come to discussions prepared, having read and researched material under study;
explicitly draw on that preparation by referring to evidence from texts and other
research on the topic or issue to stimulate a thoughtful, well-reasoned exchange of
ideas.

b.  Work with peers to promote civil, democratic discussions and decision-making, set
clear goals and deadlines, and establish individual roles as needed.

c. Propcl conversations by posing and rcsponding to questions that probc reasoning and
evidence; ensure a hearing for a full range of positions on a topic or issue; clarify, verify,
or challenge ideas and conclusions; and promote divergent and creative perspectives.

d.  Respond thoughtfully to diverse perspectives; synthesize comments, claims, and
evidence made on all sides of an issue; resolve contradictions when possible; and
determine what additional information or research is rcquired to dccpen the

investigation or comp]ctc the task.

Integrate information from multiple graphical, oral, visual, or multimodal sources in order to
make informed decisions and solve problems, evaluating the credibility and accuracy of each
source and resolving conflicting information when possible.

Evaluate a speaker’s point of view, reasoning, and use of evidence and rhetoric, assessing the
stance, premises, links among ideas, word choice, points of emphasis, and tone used.

Present information, findings, and supporting evidence, conveying a clear and distinct
perspective, such that listeners can follow the line of reasoning, alternative or opposing
perspectives are addressed, and the organization, development, substance, and style are
appropriate to purpose, audience, and a range or formal and informal tasks.

Make strategic use of digital media (e.g., textual, graphical, audio, visual, and interactive
elements) in presentations to enhance understanding of findings, reasoning, and evidence and
to add interest.

Adapt speech to a variety of contexts and tasks, demonstrating a command of formal English
when indicated or appropriate. (See standards 1-3 in Language, pages 53-57, for specific

expectations. )
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College and Career Readiness Anchor Standards for Language

The grades 6—12 standards on the following pages define what students should understand and be able to do

by the end of each grade. They relate to their College and Career Readiness (CCR) counterparts by number.

The CCR and grade-specific standards are necessary complements—the former providing broad standards,

the latter providing additional specificity—that together define the skills and understandings that all students

must dem onstrate.

Conventions

1. Demonstrate command of the conventions of standard English grammar and usage.

2. Demonstrate command of the conventions of capitalization, punctuation, and spelling.

Efectivelongumseles. =

3. Use language to enhance meaning, convey style, and achieve particular effects when writing and
speaking.

Vocabulary Acquisition and Use

4. Determine or clarify the meaning of unknown and multiple-meaning words and phrases by using
context clues, analyzing meaningful word parts, and consulting general and specialized reference

materials, as appropriatc
5. Demonstrate understanding of word relationships and nuances in word m eanings.

6. Acquire and use accurately a range of general academic and domain-specific vocabulary sufficient for

reading, writing, speaking, and listening at the college and career readiness level.

Nate on range and content

of student language use

To be coltege and career ready in language,
students must have firm control over the
conventions of grammar, usage, and
mechanics. At the same time, they must come
to appreciate that language is as at least as
much a matter of craft as of rules and be able
to use words, syntax, and punctuation to
achieve particular rhetorical effects. They must
also have extensive vocabularies, built through
reading and study, enabling them to
comprehend complex texts and engage in
purposeful writing about and conversations
around content. They need to become skilled
in determining or clarifying the meaning of
words and phrases they encounter, choosing
flexibly from an array of strategies to aid them.
They must learn to see an individual word as
part of a network of other words—words, for
example, that have similar denotations but
different connotations. The inclusion of
Language standards in their own strand should
not be taken as an indication that skills related
to conventions, effective languagde use, and
vocabulary are unimportant to reading, writing,
speaking, and listening; indeed, they are

inseparable from such contexts.
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Language Standards 6-12 (L

The following standards for grades 6-12 offer a focus for instruction each year to help ensure that students gain adequate mastery of a range of skills and applications. Students advancing through the
grades are expected to meet each year’s grade-specific standards and retain or further develop skills and understandings mastered in preceding grades. Beginning in grade 3, skills and understandings
that are particularly likely to require continued attention in higher grades as they are applied to increasingly sophisticated writing and speaking are marked with an asterisk (*). See the table on page 57
for a complete listing and Appendix A for an example of how these skills develop in sophistication.

Grade 6 students: Grade 7 students: Grade 8 students:
1. Observe conventions of grammar and usage when wriﬁng 1. Observe conventions ofgramlnar and usage when Wriﬁng 1. Observe conventions of‘grammar and usage when writing
or speaking. or speaking. or speaking.

a.  Ensure that pronouns are in the proper case a.  Explain the function of phrases and clauses in general a.  Explain the function of verbals (gerunds, participles,
(subjective, objective, possessive). and their function in specific sentences. infinitives) in general and their function in particular

b.  Use intensive pronouns (e.g., myself, ourselves). b.  Choose among simple, compound, complex, and sentences.

c. Recognize and correct inappropriate shifts in compound-complex sentences to signal differing b.  Form and use verbs in the active and passive voice.
pronoun number and person.* relationships among ideas. c. Form and use verbs in the indicative, imperative,

d.  Recognize and correct vague pronouns (i.e., ones c. Place phrases and clauses within a sentence, interrogative, conditional, and subjunctive mood.
with unclear or ambiguous antecedents). * recognizing and correcting misplaced and dangling d.  Recognize and correct inappropriate shifts in verb

e. Rccognizc variations from standard F.nglish in their modifiers. * voice and mood. *

own and others' writing and speaking, and identify
and use strategies to improve expression in

conventional language kK

2. Observe conventions of capilalizalion, punctuation, and 2. Observe conventions of ca[)ilalizalion, punctuation, and 2. Observe conventions of capilalizalion, punctuation, and
spelling when writing. spel]ing when writing. spel]ing when writing.
a.  Use punctuation (commas, parcmhcscs<ns1:XMLFault xmlns:ns1="http://cxf.apache.org/bindings/xformat"><ns1:faultstring xmlns:ns1="http://cxf.apache.org/bindings/xformat">java.lang.OutOfMemoryError: Java heap space</ns1:faultstring></ns1:XMLFault>