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A-1: GLOSSARY

ACT - American College Test

ADP — American Diploma Project

AP — Advanced Placement

ARRA — American Recovery and Reinvestment Act of 2009
AYP — Adequate Yearly Progress

CCC — Common Core Certified

CER - Center for Education Reform

CHE - Indiana Commission for Higher Education

CICF - Central Indiana Community Foundation
CPT—Common Planning Time

CSP — Charter School Program

DIBELS - Dynamic Indicators of Basic Early Literacy Skills
DWD - Department of Workforce Development

ED — United States Department of Education

ELL — English Language Learners

F/R Lunch - Free and Reduced Lunch

FWCS - Fort Wayne Community Schools

IAC — Indiana Administrative Code

IC — Indiana Code

IDEA - The Individuals with Disabilities Education Act
IDOE - Indiana Department of Education

IEP — Individualized Education Plan

IPS — Indianapolis Public Schools

ISTEP+ - Indiana Statewide Testing for Educational Progress
ITF — The New Teacher Project’s Indianapolis Teaching Fellows program
IUPUI- Indiana University Purdue University Indianapolis
IWIS - Indiana Workforce and Education Data System

LEA - Local Education Agency. Also known as “school corporation” or “school district.”
LEP — Limited English Proficiency

MAP — NWEA’s Measures of Academic Progress test

MOU — Memorandum of Understanding

NAEP — National Assessment of Educational Progress, or “The Nation’s Report Card”
NCIEA-National Center for the Improvement of Educational Assessment
NTC- New Teacher Center

NIET- National Institute for Excellence in Teaching

NTHS - New Tech High School

NWEA - Northwest Evaluation Association

PSB- Indiana Professional Standards Board

PLC- Professional Learning Community

PLTW — Project Lead the Way

PSAT - Preliminary Scholastic Assessment Test

QSCB - Qualified School Construction Bonds (QSCB)
QZAB — Qualified Zone Academy Bonds

RFP — request for proposals

RttT — Race to the Top



SAT — Scholastic Assessment Test (formerly known as the Scholastic Aptitude Test)
SLDS — Statewide Longitudinal Data Systems

SPN — School Personnel Number

SSN - Social Security Number

STEM - Science, Technology, Engineering, and Mathematics
STN — Student Test Number

TFA — Teach For America

TIMSS — Third International Mathematics and Science Study
TNTP — The New Teacher Project

TtT- Transition to Teaching

TAP- Teacher Advancement Program

OTHER TERMS

Fast Forward means Indiana’s Race to the Top plan
Generation 2 means the next generation of diagnostic assessment technology.

Indiana Education Roundtable, or Education Roundtable is an entity whose members are
jointly appointed by the Governor and State Superintendent of Public Instruction. Membership
is balanced between K-12, higher education, business and community representatives in addition
to state legislators.

Learning Connection is a newly-developed online portal, available at no cost to all Indiana
educators, which provides data tools and resources for school improvement.

Turnaround Management Organizations are external organizations that assume responsibility
for implementing and overseeing turnarounds and restarts in eligible schools.

Office is the entity, contracted by IDOE, which is responsible for managing the time-intensive,
yet relatively short-term, responsibilities associated with implementing a grant program of this
scale. Also called the “Support and Accountability Office.”

P.L. 221 or Public Law 221 refers to the public law passed in 1999 establishing Indiana’s
comprehensive K-12 accountability system.

Restructuring refers to a requirement in the No Child Left Behind Act of 2001 which requires a
school identified as chronically failing for five years or more to undertake rapid changes that
affect how the school is led and how instruction is delivered.

School Corporation is a term used synonymously with “LEA” or “school district.”
State Board means the Indiana State Board of Education.

Support and Accountability Office is the entity, contracted by IDOE, which is responsible for
managing the time-intensive, yet relatively short-term, responsibilities associated with
implementing a grant program of this scale. Also called the “Office.”

Wilson means the Woodrow Wilson Indiana Teaching Fellows program.



A-2: MODEL PARTNERSHIP AGREEMENT

o
By YN

Fast Forwarp: Inpiana’s Bio ro Race totHE Top
PARTNERSHIP AGREEMENT
BETWEEN

INDIANA DEPARTMENT OF EDUCATION AND PARTICIPATING LEA

This Partnership Agreement {Agreement} is enterad Ii’}t{) by and betweers the Indiana

Department of Education ["Indiana” or "IDOE") an
LEA™). The purpose of this Agreement is to establish a frame ork af {:(ﬂlaberaman) as well asto

articulate specific roles and responsibilities in support of Indiana in Hs implementation of an
approved Race to the Top grant project.

Recitals

1. Indiana’s students are not adequately prepared to compete in the global marketplace. The IDOE
and the Participating LEA are fully and squally committed to aggressively pursuing reforms that
level the playing field and remove all barriers to student academic achievement and career
preparation.

2. Through the American Recovery and Reinvestment Act of 2009, Congress has allocated an
unprecedented $4.3 billion for a competitive grant program, the Race to the Top.

3. The Race to the Top program is designed to reward those states that are creating the conditions
for education innovation and reform and implementing comprehensive and systematic changes,
addressing each of the following areas:

a) Adonpting internationally benchmarked standards and assessments that prepare
students for success in college and the workplace;

b} Recruiting, developing; retaining and rewarding effective teachers and principals;

£} Building data systems that messure student success and inform teachers and
principals how they can improve their practices; and

d} Turning around struggling schools.

4, Recognizing the window of opportunity for meaningful change that has been opened by the
Race to the Top, the IDOE and Participating LEA are devoted to the swift and full
implementation of the uncempromising and necessary reforms contained in this Agreement;
without alteration, if Indiana is selected for Race to the Top funding.

Mow, THEREFORE, the IDOE and Participating LEA agree as follows:

Agresment
1}y SCOPE OF WORK

The Preliminary Scope of Work, starting on page four of this Agreement, indicates which portions of
Indiana’s proposed reform plans ("Fast Forward”) the Participating LEA agrees to implement. The
Participating LEA acknowledges that it must agree to implement all applicable portions of Fast
Forward in order toparticipate in Indiana’s Race to the Top bid.



2) PROJECT ADMINISTRATION
A. PARTICIPATING LEA RESPONSIBILITIES

In assisting the IDOE in implementing the tasks and activities described in Indiana’s Race to the Top
application, the Participating LEA:

1} As a condition for participating in - and receiving an allocation of funds under - the Fast
Forward program, must enter into an agreerent (the “Implementation Agreement”) with the
IDOE that will describe more specifically the mutual responsibilities of the IDOE and
Participating LEA for planning and implementing provisions of Fast Forward, The
Implementation Agreement will be incorporated in or attached to the Work Plan, which must be

provided to, and approved by, the IDOE.

The Implementation Agreement will include a detailed work plan (the “Work Plan”), prepared
by the Participating LEA and approved by the IDOE, describing specific goals, activities,
timelines, budgets, key personnel, and annual targets for key performance measures. The Work
Plan must be consistent with the Participating LEA's Preliminary Scope of Work in this
Agreement, with the approved Fast Forward plan, and with further guidance the IDOE may
provide. The IDOE will approve the Participating LEA for funding based on the scope and
quality of the Work Plan and the Participating LEA's capacity to implement the plan and
address at the local level applicable portions of Fast Forward in a meaningful and high quality
way. The Implementation Agreement between the IDOE and the Participating LEA will alse
detail the IDOE's responsibilities for providing or coordinating technmical assistance,
professional development, and other support for the Participating LEA in carrying out these
functions, and how IDOE and Participating LEA activities will be sequenced.

2} Will implement the Participating LEA plan as identified in the Preliminary Scope of Work of this
agreement;

3) will, over the course of the project, work in good faith with the IDOE to identify needs for
modifications to the project and to make appropriate modifications in order to achieve the core

goals of the project;

4) Will actively participate in all relevant convenings, communities of practice, or other practice-
sharing events that are organized or sponsored by the IDOE or by the U.S. Department of

Education {"ED");

5} Will post to any website specified by the IDOE and/or ED, in a timely manner, all non-
proprietary products and lessons learned that were developed using funds under the Race to
the Top grant;

6) Will participate, as requested, in any evaluations of this grant conducted by the IDOE and/or
ED;
7) Will be responsive to IDOE and/or ED requests for information including, but not limited to,

requests regarding the status of the project based on program measures established by the
IDOE, project implementation, outcomes, and any problems anticipated or encountered; and
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8)

WIill participate in meetings and telephone conferences with the IDOE to discuss (a) progress of
the project, (b) potential dissemination of resulting non-proprietary products and lessons
learned, () plans for subsequent years of the Race to the Top grant period, and (d) other
matters related to the Race to the Top grant and the Fast Forward plan,

B. IDOE RESPONSIBILITIES

In assisting the Participating LEA in implementing its tasks and activities described in Indiana's
Race to the Top application, the IDOE will:

1

2)

3)

4

1)

2)

3)

4)

5)

Work collaboratively with, and support the Participating LEA in carrying out, the Participating
LEA’s plan set forth in the Work Plan and in the Implementation Agreement;

Timely distribute the Participating LEA's portion of Race to the Top grant funds during the
course of the project period and in accordance with the Participating LEA’s approved Work Plan
and with the IDOE's established distribution schedule;

Provide feedback on the Participating LEA’s status updates, annual reports, any interim reports,
and project plans and products; and

Provide or coordinate technical assistance, professional development, and support consistent
with Section 2(A)(1) above.

C. JOINT RESPONSIBILITIES

The IDOE and the Participating LEA will collaborate in good faith to ensure alignment and
coordination of IDOE and local planning and implementation activities in order to effectively
and efficiently achieve the core goals of Fast Forward, consistent with their respective roles

under Indiana law and policy;

The IDOE and the Participating LEA will each appoint a key contact person for the Race to the
Top grant;

These key contacts from the IDOE and the Participating LEA will maintain frequent
communication to facilitate cooperation under this Agreement;

IDOE and Participating LEA grant personnel will work together to determine appropriate
timelines for project updates and status reports throughout the grant period.

IDOE and Participating LEA grant personnel will negotiate in good faith to continue to achieve
the overall goals of Indiana’s Race to the Top grant, even when the Fast Forward plan requires
modifications that affect the Participating LEA, or when the Participating LEA Work Flan
requires medifications.
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3) STATE RECOURSE FOR PARTICIPATING LEA NON-PERFORMANCE

If the IDOE determines that the Participating LEA is not meeting its goals, timelines, budget, or
annual targets or is not fulfilling other applicable requirements as set forth in the Implementation
Agreement or the Fast Forward plan, the IDOE will take appropriate enforcement action, which
could include a collaborative process between. the IDOE and the Participating LEA, or any of the
enforcement measures that are detailed in 34 CFR section 80.43 including for example, putting the
Participating LEA on reimbursement payment status, temporarily withholding funds, or disallowing

costs.
4) ASSURANCES
The Participating LEA hereby certifies and represents that it:
A. Has all requisite power and authority to execute this Agreement;

B. Is familiar with Indiana’s Race to the Top grant application and is supportive of and will
work to implement all applicable portions of the Fast Forward plan, as defined by the IDOE,
and consistent with the Preliminary Scope of Work;

C. Will, if Indiana’s application is funded, provide a Work Plan within the timeframe
established by IDOE and ED;

D. Will enter into an Implementation Agreement with the IDOE; and

E. Will comply with all of the terms of the Race to the Top grant, the IDOE's subgrant, and all
applicable federal and state laws and regulations, including laws and regulations applicable
to the Race to the Top program and the applicable provisions of EDGAR {34 CFR Parts 75,
77,79, 80, 82, 84, 85, 86,97, 98 and 99).

5) MODIFICATIONS

This Agreement may be amended only by written agreement signed by each of the parties involved,
and in consultation with ED.

6) DURATION/TERMINATION

This Agreement shall be effective, beginning with the date of the last signature hereon and, if a
grant is received, ending upon the expiration of the grant project period, or upon mutual agreement
of the parties, whichever occurs first.

Preliminary Scope of Work

Consistent with federal requirements and criteria, Fast Forward addresses education reforms in
each of the areas prescribed by the RttT application. The plan articulates Indiana’s policies and
goals in each of these areas and an overall strategy for accomplishing and monitoring the goals.
Many of the goals relate to what happens in school districts, schools, and classrooms. The goals can
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only be accomplished if Participating LEAs work in coordination with the IDOE to plan and
implement reforms at the local level in ways that are aligned with Indiana’s plan.

In signing this Partnership Agreement, the Participating LEA signifies its intent to be bound to the
Fast Forward plan, to collaborate with the IDOE in modifying state and local plans over the course
of the project as appropriate to achieve core goals, and to act in good faith in implementing
Indiana's Fast Forward plan in each of the areas described below, If the IDOE receives a RttT grant,
allocation of funds to the Participating LEA will be contingent on the development of a detailed local
Work Plan and an IDOE-Participating LEA Implementation Agreement that will describe local and
IDOE responsibilities in these areas in greater detail.

N _ -, , . 2's reform
p_lans__quﬂmgd_hem The IDOE w111 determme if a parncu]ar element (eg Turnaround) is
inapplicable to a Participating LEA.

LEA |
Elements of State Reform Plans Participation | Comments from LEA (optional) i
/N) [

B. Standards and Assessments - The LEA will participate in lmplementing"appropriate aspacts of |
Indiana’s Plan to develop and implement high-quality standards and assessment systems, ;
including but not limited to the following:

i
|
3
|

(B)(1)} Supporting the state’s development and ;
adoption of common standards % > o5

{B)(2) Supporting the state’s development and
implementation of common, high-quality
assessments

%ﬁ/

(B)(3) Supporting the transition to enhanced
standards and high-quality assessments %
/

€. Data Systems to Support Instruction - The LEA'will particlpate in implementing all aspects of
Indiana’s Plan to develop, implement, and use a statewlide longitudlnal data system, including but

not limited to the following:

(C)(1) Supporting the state in fully implementing a J
statewide longitudinal data system ?{f 5

(C){(3) Using data to improve instruction:

(i) Use of local instructional improvement
systems %;
(i) Professional development on use of data é e
(iii) Availability and accessibility of data to
researchers y .
[02
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Elements of State Reform Plans

LEA
Particlpation
(Y/N)

Comments from LEA {optlonal)

D. Great Teachers and Leaders - The LEA will participate in implementing all aspects of Indlana’s |
Plan to develop and implement systems to enhance teacher and leader effectiveness, including ]

but not limited to the following:

(D){1) Partnering with high-quality pathways for
aspiring teachers and principals

s

{D}(2) Improving teacher and principal effectiveness based on perfor

mance;

(i) Measure student growth

(i) Implement evaluation systems

(iii) Conduct annual evaluations

(iv)(a) Use evaluations to inform professional
development

{iv){b) Use evaluations to inform
compensation, promotion, and retention

(iv){c) Use evaluations to inform tenure
and/or full certification

(iv}{d) Use evaluations to inform removal

Lpps

(D)(3) Ensuring equitable distribution of effective teachers and princ

ipals in:

(i) High-poverty and/or high-minority schools

0

{ii) Hard-to-staff subjects and specialty areas

(%

Gro

(D)(5) Providing effective support to teachers and principals through:

{1} Quality professional development

Yoo

(i) Measure effectiveness of professional

development : 9? s
E. Turning Arcund the Lowest-Achieving Schools - The LEA will participate in implementing all

aspects of Indiana’s Plan to intervene and turn around the lowes

but not limited to the following;

t-achieving schools, including

(E)(1} Supporting state efforts to intervene in the
lowest-achieving schools and LEA's

(E)(2) Turning around the lowest-achieving
schools

&

/&5

6|Page
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SIGNATURES

LEA Superintendent (or equivalent auth orized sngnatory] required:

_‘/;fﬂaidﬁrw

StgRatyré/Date
L G (T

Print Name/Title

President of Local School Board (or equivalent, if applicahle):

OWME s —

Signature/Date

D Nichael DR yown

Print Name/Title

/l Teachers’ Assoc: tion Leader (if applicable):
Z;% et -5
Signature/Date ) ,

P M Wexmls  [EA FRESIDENT

Print Name/Title

State Supgfirterdent of Piblic Instruction - required:
its sifiT elow:-theState hy-accepts the LEA as a Participating LEA.

, 11540

Signature/ﬁate

Tony June T Seapontobent oFf FL bl i st frin.

Print N'ame/Tltle

TiPage
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A-3: PARTICIPATING LEAs - DETAILED TABLE FOR SECTION (A)(1)(ii)(b)

Detailed Table for (A)(1)

This table provides detailed information on the participation of each participating LEA (as defined in this notice). States should use

this table to complete the Summary Tables above. (Note: If the State has a large number of participating LEAs (as defined in this
notice), it may move this table to an appendix. States should provide in their narrative a clear reference to the appendix that contains

the table.)
LEA Demographics Signatures on E] % Preliminary Scope of Work — Participation in each applicable Plan
MOUs = Criterion
3 st 3Ll 7
g e slolels
7 7 2B ZEHOZ —~ s e | S
Participating £ i gﬁ Ei =rbzdoEl |8 |22 3 @\ Ol e S| ® s
& = g0 | 8 moFcqEel s B IS IS8 2R IE D522 ls
LEAs g 2 g ® IR mRFoAEsl St la ) I Z I3 IEIEI IR =210
: E |88 | oo nFREHED Bl ey = el =
i : " |BE adtE i
- cg| =878
Y/ Y/ Y/ Yes/ Y/ Y/ Y/ Y/ Y/ Y/ Y/ Y/ Y/ Y/ Y/ Y/ Y/ Y/ Y/ Y/
Name of LEA here N/ N | N/ No N[N | N | N | N N | N | N | N N | N | N[N | N | N | N
NA NA [ NA NA [ NA | NA | NA [ NA [ NA [ NA [ NA [ NA [ NA | NA [ NA | NA | NA | NA|NA
Adams Central
Community Schools 3 1,171 156 Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y
Alexandria
Community School
Corporation 3 1,490 612 Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y
Argos Community
Schools 2 655 225 Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y
Attica Consolidated
School Corporation 2 964 316 Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y
Avon Community
School Corporation 11 8,493 1,284 Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y
Barr-Reeve
Community Schools 3 723 95 Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y
Bartholomew
Consolidated School
Corporation. 15 11,206 3,621 Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y
Batesville
Community School
Corporation 4 2,083 315 Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y
Baugo Community
Schools 5 1,955 590 Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y
Beech Grove City S 2,417 1,082 Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y
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Schools

Benton Community

School Corporation 4 1,867 658 Y Y N Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y
Blackford County

Schools 5 2,037 787 Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y
Bloomfield School

District 2 1,078 312 Y Y N Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y
Blue River Valley

Schools 2 732 174 Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y
Bremen Public

Schools 2 1,448 422 Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y
Brown County

Schools 6 2,193 791 Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y
Brownsburg

Community School

Corporation 9 7,340 984 Y Y N Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y
Brownstown Central

Community School

Corporation 5 1,771 538 Y Y N Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y
C A Beard

Memorial School

Corporation 5 1,321 423 Y Y N Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y
Cannelton City

Schools 1 285 168 Y Y N Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y
Carmel Clay

Schools 17 15,593 912 Y Y N Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y
Carroll Consolidated

School Corporation 2 1,087 255 Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y
Cass Township

Schools 1 245 49 Y Y N Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y
Caston School

Corporation 2 803 268 Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y
Center Grove

Community School

Corporation 9 7,638 890 Y Y N Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y
Centerville-

Abington

Community Schools 4 1,667 459 Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y
Central Nine Career Datanot | Datanot

Center 1 available | available Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y
Central Noble

Community School

Corporation 4 1,361 399 Y Y N Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y
Clark-Pleasant

Community School

Corporation 8 5,781 1,722 Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y
Clarksville 4 1,448 624 Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y




Community School
Corporation

Clinton Central
School Corporation

1,069

292

Y

Cloverdale
Community Schools

1351

625

Y

Community Schools
of Frankfort

3.226

1,837

Y

z |z |z

Y

Concord
Community Schools

4,639

2,130

[T Lol i

~

[T Lol i

IO [T [ I

[T Lol i

[T Lo e

IO [T [ I

Y

[T Lol i

[T Lol i

[T Lo e

Covington
Community School
Corporation

1,012

Cowan Community
School Corporation

722

Crawford County
Community School
Corporation

1.604

Y

Crawfordsville
Community Schools

2,260

1,040

Y

%

Y

Crown Point
Community School
Corporation

7,571

1,207

%

Y

%

Culver Community
School Corporation

1,076

Y

Daleville
Community Schools

730

171

%

Y

%

Danville
Community School
Corporation

2,624

460

Y

Y

Decatur County
Community Schools

2,195

696

Y

DeKalb Co. Central
United School
District

4,037

1,146

DeKalb County
Eastern Community
School District

1451

515

Delaware
Community School
Corporation

2,716

676

Y

Dewey Township
Schools

160

29

Duneland School
Corporation

6,063

914

%

%

East Allen County
Schools

19

10,158

3.647

East Gibson School
Corporation

w

1,022

285

%

%
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East Noble School
Corporation

3,961

1,395

Y

Y

Y

Y

Y

East Porter County
School Corporation

2,374

301

Y

East Washington
School Corporation

1,642

615

Eastbrook
Community School
Corporation

1,729

418

Eastern Greene
Schools

1,379

450

Eastern Hancock
County Community
School Corporation

1,099

196

%

Eastern Howard
School Corporation

1,300

265

Y

Eastern Pulaski
Community School
Corporation

1,285

392

Y

Elkhart Community
Schools

13.280

7,742

Y

Y

Elwood Community
School Corporation

1,745

907

%

Y

Evansville
Vanderburgh School
Corporation

22,568

10,346

Y

Y

Fairfield
Community Schools

2,041

358

<

<

<

<

<

<

<

<

<

<

Fayette County
School Corporation

4,184

2,120

Y

Fort Wayne
Community Schools

31,357

17,102

Y

|

ST [

==

=<

<=

[l o

=<

==

=<

[ o

Franklin Community
School Corporation

5007

1,543

s

~<

s

~

9

[

=<

~<

~

[

Franklin County
Community School
Corporation

w

3,002

974

Franklin Township
Community School
Corporation

12

9.061

2,092

Y

Y

Frankton-Lapel
Community Schools

2,749

619

Y

Y

Y

Fremont Community
Schools

1,118

348

Frontier School
Corporation

816

167

Y

Y

Y

Y

v

Garrett-Keyser-
Butler Community
School Corporation

1,727

631

%

Y

Y

Y

%




Gary Community
School Corporation

15

11,075

7,546

Y

Y

Y

Y

Y

Goshen Community
Schools

10

6,141

3.439

Y

Y

Greater Clark
County Schools

20

10,970

4,395

Y

Greater Jasper
Consolidated
Schools

572

Greencastle
Community School
Corporation

w

2,039

664

Greenfield Central
School Corporation

4,686

1,076

%

Griffith Public
Schools

2,687

862

Y

Hamilton
Community Schools

513

143

Y

===

[T [ [

===

[T Lo L

[T Lo L

Hamilton Heights
School Corporation

2,298

498

Y

~

<

Y

=== ==

~

[T Lol Lo L [eS

=== ==

%

~

Y

~

[T LB Lo L (oS

Hamilton
Southeastern
Schools

20

17.937

1,307

%

Y

%

Hanover
Community School
Corporation

2,012

366

Y

Huntington County
Community School
Corporation

11

5.914

1,840

Indiana School for
the Blind & Visually
Impaired

167

162

Indianapolis Public
Schools

64

33,372

25,631

Jac-Cen-Del
Community School
Corporation

893

260

%

Y

Y

Y

Jay School
Corporation

10

3.620

1,424

Z.

~

%

Y

=<

Y

Y

s

=<

~

s

Jennings County
School Corporation

5,119

2,117

Y

John Glenn School
Corporation

1,870

496

==

==

Y

==

Y

==

==

==

==

Kankakee Valley
School Corporation

3,578

919

%

z

3

%

=~

3

=~

3

%

3

Knox Community
School Corporation

2,015

984

Kokomo-Center
Township

14

6,672

3,648

%

Y

%
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Consolidated School
Corporation

Lake Central School
Corporation

10,159

1,164

Y

Y

Y

Lake Ridge Schools

2,122

1,499

%

s

==

Y

o I

==

<

Y

%

%

Y

i [

Lake Station
Community Schools

1,537

970

Y

Y

Y

Y

Lakeland School
Corporation

2,167

965

Y

=< =

Lanesville
Community School
Corporation

94

Y

LaPorte Community
School Corporation

11

2,305

Y

Y

Lawrenceburg
Community School
Corporation

1,776

616

%

Y

Y

Y

%

Lebanon
Community School
Corporation

3.459

1,098

Y

Y

%

Y

Liberty Perry
Community School
Corporation

1,109

349

%

%

Y

%

Linton-Stockton
School Corporation

1,353

490

Y

Logansport
Community School
Corporation

4,263

Loogootee
Community School
Corporation

995

Maconaquah School
Corporation

2,223

Madison
Consolidated
Schools

3.356

1,405

Madison Grant
United School
Corporation

1,493

s

<

~

%

Y

=<

Y

s

=<

~

s

Manchester
Community Schools

1,534

Y

Marion Community
Schools

4315

=< =

==

==

Y

==

Y

==

==

==

Y

==

Medora Community
School Corporation

263

%

3

z

3

%

=~

Y

3

=~

3

%

3

Merrillville
Community School
Corporation

6,983

2,705

[

LS

Y

Michigan City Area

6,432

4,088

%

==

Y

Y

==

Y

%

==
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Schools

Middlebury

Community Schools 7 4,266 931 Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y
Milan Community

Schools 3 1,264 325 Y Y N Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y
Mill Creek

Community School

Corporation 4 1,590 319 Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y
Mississinewa

Community School

Corporation 4 2,440 1079 [ Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y
Mitchell Community

Schools 4 1,985 775 Y Y N Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y
Monroe Central

School Corporation 2 992 338 Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y
Monroe County

Community School

Corporation 20 10,820 2,863 Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y
Monroe-Gregg

School District 3 1,539 356 Y Y N Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y
Mooresville

Consolidated School

Corporation 7 4,505 1,081 Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y
MSD Bluftton-

Harrison 3 1,448 430 Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y
MSD Boone

Township 3 1,128 221 Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y
MSD of Decatur

Township 9 6,336 3,018 Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y
MSD of Lawrence 17 15,768 6,134 Y Y N Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y
MSD of Martinsville

Schools 11 5,445 1,823 Y Y N Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y
MSD of New

Durham Township 2 893 274 Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y
MSD of North

Posey County

Schools 4 1,345 229 Y Y N Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y
MSD of Perry

Township 18 14,416 6,462 Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y
MSD of Pike

Township 13 10,982 4,775 Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y
MSD ot Shakamak

Schools 2 883 373 Y Y N Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y
MSD ot Warren

County 4 1,256 336 Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y
MSD of Warren

Township 17 11,957 4,641 Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y
MSD of Washington

Township 11 10,527 4,509 Y Y N Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y
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MSD of Wayne
Township

16

15,807

8,939

Y

~

Y

=

~

=

Y

Y

o

Y

MSD Southwest
Allen County

6,981

720

Y

Y

MSD Steuben
County

3.024

1,177

Y

MSD Wabash
County Schools

2,475

712

Y

== |2

[T Lol R [

~ = =

[T Lol R [

[T Lo R [

[T [ o

~ = =

Y

[T [ [o

[T (o e [

Mt. Vernon
Community School
Corporation

3.679

480

~

<

e

Y

Muncie Community
Schools

14

4,191

Nettle Creek School
Corporation

313

New Albany-Floyd
County
Consolidated
Schools

18

11,856

4,072

Y

New Castle
Community School
Corporation

10

3.881

1,816

Y

Y

New Harmony
Town and Township
Consolidated School
Corporation

164

46

New Prairie United
School Corporation

2,797

724

Nineveh-Hensley-
Jackson United
School Corporation

1.871

376

Noblesville Schools

10

9,010

1,298

North Adams
Community Schools

w

2,040

North Daviess
Community Schools

1,096

275

North Gibson
School Corporation

2,143

819

Y

North Harrison
Community Schools

2,279

704

Y

Y

North Judson — San
Pierre School
Corporation

1,346

546

Y

North Knox School
Corporation

1,323

%

Y

North Lawrence
Community Schools

15

5,345

1,702

North Miami
Community Schools

1,108

194

%

Y

Y
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North Newton
School Corporation

458

Y

Y

Y

Y

Y

North Putnam
Community School
Corporation

Y

Y

Y

Y

North Spencer
County Community
School Corporation

380

Y

Y

Y

Y

North White School
Corporation

519

Northeast Dubois
County School
Corporation

162

Y

Northeastern Wayne
School Corporation

Y

z |z

%

Northern Wells
Community Schools

Y

Y

[T Lo o

Y

v

v

Northwest Allen
County Schools

=<

Y

~

= e

[T Lo R (o

~

[T (o R (o

Northwestern
Consolidated School
District

1,554

329

Northwestern
School Corporation

1,587

225

%

Y

Oak Hill United
School Corporation

1,555

360

Y

=< =

===

= =

[T Lo Lo

Oregon-Davis
School Corporation

697

300

~

<

~

<

Orleans Community
Schools

812

257

Y

~

~

Paoli Community
School Corporation

1,606

Y

Penn-Harris-
Madison School
Corporation

10,309

1,897

Perry Central
Community School
Corporation

1,155

275

Y

Peru Community
Schools

2,306

1,056

Y

Pike County School
Corporation

2,043

Pioneer Regional
School Corporation

994

292

Plymouth
Community School
Corporation

3,518

1,423

Portage Township
Schools

11

8,356

3,153

%

Y

Y

%
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Porter Township
School Corporation

1,591

203

%

Y

Prairie Heights
Community School
Corporation

1,563

Y

Y

Y

Randolph Central
School Corporation

1,682

700

Y

~

Y

Randolph Eastern
School Corporation

965

495

Y

Randolph Southern
School Corporation

588

185

zZo=

[ TN Lo LR [

[ TN Lo LI [

Rensselaer Central
Schools

1,817

555

== e

=

(T Lo (=R I [o

===

== ===

Richland-Bean
Blossom
Community School
Corporation

2.810

~

~

Y

~

Richmond
Community Schools

5,156

Y

Rising Sun-Ohio
Community School
Corporation

900

Y

Y

River Forest
Community School
Corporation

1,563

1,058

Rochester
Community School
Corporation

1,914

669

Rockville
Community School
Corporation

811

316

Rossville
Consolidated School
Corporation

1,042

197

Z.

~

%

Y

<

Y

Y

s

<

~

s

Rush County
Schools

2,713

1,010

~

Y

Y

Y

Y

Y

Salem Community
Schools

2,123

874

z

==

==

==

==

==

==

School City of East
Chicago

5,601

%

=~

3

=~

Y

<

3

%

3

School City of
Hammond

20

14,673

%

3

3

53

3

3

53

%

3

3

School City of
Hobart

3,888

School City of
Mishawaka

11

5,368

%

==

==

==

==

==

==

==

Y

==

==

School City of
Whiting

1,025

[

Y

School Town of

3,407

%

==

==

==

==

==

==

%

==

==
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Highland

School Town of

Munster 5 4,151 419 Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y
School Town of

Speedway 6 1,509 565 Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y
Scott County

District 1 3 1,389 818 Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y
Scott County

District 2 6 2,884 1,172 Y Y N Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y
Seymour

Community Schools 7 4,115 1,484 Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y
Shelby Eastern

Schools 4 1,468 304 Y Y N Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y
Shelbyville Central

Schools 3 3,881 1,577 Y Y N Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y
Shenandoah School

Corporation 3 1,338 385 Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y
Sheridan

Community Schools 3 1,117 293 Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y
Shoals Community

School Corporation 2 656 261 Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y
Smith-Green

Community Schools 3 1,246 241 Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y
South Adams

Schools 3 1,428 469 Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y
South Bend

Community School

Corporation 37 21,093 12,698 Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y
South Dearborn

Community School

Corporation 6 2,979 886 Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y
South Gibson

School Corporation 4 2,052 308 Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y
South Harrison

Community School

Corporation 8 3,180 1,007 Y Y N Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y
South Henry School

Corporation 2 843 298 Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y
South Knox School

Corporation 2 1,184 258 Y Y N Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y
South Montgomery

Community School

Corporation 6 1,894 497 Y Y N Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y
South Newton

School Corporation 3 879 336 Y Y N Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y
South Putnam

School Corporation 4 1,245 366 Y Y N Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y
South Ripley

Community School 2 1,303 494 Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y
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Corporation

South Spencer
County School
Corporation

1.464

Y

Southeast Dubois
County School
Corporation

1,400

Y

Y

Southeast Fountain
School Corporation

1,279

Y

Southeastern School
Corporation

1,532

Y

Southern Hancock
County Community
School Corporation

3.356

%

Southern Wells
Community Schools

784

Y

Southwest Dubois
County School
Corporation

1,714

Y

Southwest Parke
Community School
Corporation

944

420

Y

Y

Southwest School
Corporation

1,753

606

Southwestern
Consolidated
Schools Shelby
County

726

173

Southwestern-
Jefferson County
School Corporation

1,364

564

Spencer-Owen
Community Schools

2912

987

Y

Y

Y

Springs Valley
Community School
Corporation

955

359

Y

Y

Y

Switzerland County
School Corporation

1,506

572

Taylor Community
School Corporation

1,429

471

%

Y

Tell City — Troy
Township School
Corporation

1,588

Y

Tippecanoe School
Corporation

11,776

Tippecanoe Valley
School Corporation

2,074

Tipton Community
School Corporation

1,820

Y

Y

Y

v

v




Tri-County School

Corporation 3 746 195 Y Y N Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y
Tri-Creek School

Corporation 5 3,665 632 Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y
Triton School

Corporation 2 1,059 313 Y Y N Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y
Turkey Run

Community School

Corporation 2 557 232 Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y
Twin Lakes School

Corporation 6 2,602 886 Y Y N Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y
Union County

College Corner Joint

School District 4 1,617 543 Y Y N Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y
Union School

Corporation 2 435 160 Y Y N Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y
Union Township

School Corporation 4 1,722 249 Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y
Union-North United

School Corporation 2 1,313 439 Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y
Valparaiso

Community Schools 11 6,402 1,275 Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y
Vincennes

Community School

Corporation 7 2,716 1,185 Y Y N Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y
Wabash City

Schools 4 1,464 710 Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y
Wa-Nee Community

School Corporation 5 3,101 900 Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y
Warsaw Community

Schools 10 6,903 2,569 Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y
Washington

Community Schools 6 2,510 1,134 Y Y N Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y
Wawasee

Community School

Corporation 5 3,319 1,142 Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y
Wes-Del

Community Schools 2 809 239 Y Y N Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y
West Central School

Corporation 3 883 314 Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y
West Clark

Community Schools 7 4,190 1,019 Y Y N Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y
West Noble School

Corporation 4 2,579 1,463 Y Y N Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y
West Washington

School Corporation 2 889 339 Y Y N Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y
Western Boone

School Corporation 3 1,906 412 Y Y N Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y
Western School 4 2,508 506 Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y




Corporation

Western Wayne

Schools 1,106 433 Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y
Westview School
Corporation 2311 749 Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y
White River Valley
School District 860 252 Y Y N Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y
Whitko Community
Schools 1,913 562 Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y
Whitley County
Consolidated
Schools 3,615 751 Y Y N Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y
Yorktown
Community Schools 2,217 446 Y Y N Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y
Zionsville
Community Schools 5,563 190 Y Y N Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y
21* Century Charter
School at Gary 360 304 Y Y [NA]| Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y
NA NA
(school (school
opens opens
ADI Charter fall fall
Schools, Inc. 1 2010) 2010) Y Y NA Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y
NA NA
(school (school
opens opens
ADI Charter fall fall
Schools, Inc. 2 2010) 2010) Y Y NA Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y
Anderson
Preparatory
Academy 316 141 Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y
Andrew J Brown
Academy 660 465 Y Y |NA| Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y
Aspire Charter
Academy 494 389 Y Y |INA| Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y
Beacon Academy 49 30 Y Y NA Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y
Campagna Academy 127 82 Y Y NA Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y
Charles A Tindley
Accelerated School 422 211 Y Y NA Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y
NA NA
(school (school
opens opens
Cardinal Academy fall fall
of Muncie 2010) 2010) Y Y |NA| Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y
Charter School of’
the Dunes 342 247 Y Y |NA| Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y
Christel House
Academy 456 329 Y Y NA Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y
Community 472 55 Y Y |NA| Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y




Montessori

Decatur Discovery

Academy 173 60 Y Y NA Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y
NA NA
(school (school
opens opens
Discovery Charter fall fall
School 2010) 2010) Y NA [ NA Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y
Dr. Robert H
Faulkner Academy 191 81 Y Y N Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y
East Chicago
Lighthouse Charter
School 356 312 Y Y | NA Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y
East Chicago Urban
Enterprise 432 311 Y Y N Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y
Fall Creek Academy 328 192 Y Y | NA Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y
Flanner House
Elementary School 232 189 Y N | NA Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y
Fountain Square
Academy 253 186 Y Y | NA Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y
Galileo Charter
School 254 216 Y Y | NA Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y
Gary Lighthouse
Charter School 648 515 Y Y | NA Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y
Geist Montessori
Academy 127 3 Y Y | NA Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y
NA NA
(school (school
Hammond Academy opens opens
of Science and fall fall
Technology 2010) 2010) Y Y NA Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y
NA NA
(school (school
opens opens
Hammond Urban fall fall
Academy 2010) 2010) Y Y | NA Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y
Herron High School 454 159 Y Y NA Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y
Hoosier Academy —
Indianapolis 425 41 Y Y NA Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y
Hoosier Academy —
Muncie 115 40 Y Y | NA Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y
Hope Academy 29 10 Y Y NA Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y
Imagine Bridge Datanot | Datanot
Academy available | available Y Y | NA Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y
Imagine Life
Sciences Academy —
Last 692 547 Y Y [ NA Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y
Imagine Life
Sciences Academy 358 161 Y Y | NA Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y
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West

Imagine MASTer
Academy 766 437 Y Y NA Y Y Y Y Y Y Y Y Y Y Y Y Y
Imagine MASTer on
Broadway 455 355 Y Y NA Y Y Y Y Y Y Y Y Y Y Y Y Y
NA NA
(school (school
opens opens
fall fall
Indiana Aerospace 2010) 2010) Y Y | NA Y Y Y Y Y Y Y Y Y Y Y Y Y
Indiana Math and
Science Academy 483 293 Y N | NA Y Y Y Y Y Y Y Y Y Y Y Y Y
Indianapolis
Lighthouse Charter
School 625 484 Y Y | NA Y Y Y Y Y Y Y Y Y Y Y Y Y
Indianapolis
Metropolitan High
School 343 252 Y Y NA Y Y Y Y Y Y Y Y Y Y Y Y Y
International School
of Columbus 87 9 Y Y | NA Y Y Y Y Y Y Y Y Y Y Y Y Y
Irvington
Community School 719 259 Y Y | NA Y Y Y Y Y Y Y Y Y Y Y Y Y
Joshua Academy 243 152 Y Y NA Y Y Y Y Y Y Y Y Y Y Y Y Y
KIPP Indianapolis
College Preparatory 207 114 Y Y | NA Y Y Y Y Y Y Y Y Y Y Y Y Y
KIPP LEAD
College Preparatory
Academy 310 233 Y Y NA Y Y Y Y Y Y Y Y Y Y Y Y Y
Monument
Lighthouse Charter
School 561 464 Y Y NA Y Y Y Y Y Y Y Y Y Y Y Y Y
New Community
School 173 40 Y Y N Y Y Y Y Y Y Y Y Y Y Y Y Y
Options Charter
School — Carmel 131 30 Y Y NA Y Y Y Y Y Y Y Y Y Y Y Y Y
Options Charter
School — Noblesville 136 38 Y Y NA Y Y Y Y Y Y Y Y Y Y Y Y Y
NA NA
(school (school
opens opens
Paramount School fall fall
of Excellence 2010) 2010) Y Y [ NA Y Y Y Y Y Y Y Y Y Y Y Y Y
Renaissance
Academy 150 15 Y Y | NA Y Y Y Y Y Y Y Y Y Y Y Y Y
NA NA
(school (school
opens opens
Rock Creek fall fall
Academy 2010) 2010) Y Y | NA Y Y Y Y Y Y Y Y Y Y Y Y Y
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Rural Community

Schools, Inc. 133 57 Y Y | NA Y Y Y Y Y Y Y Y Y Y Y Y Y
SENSE Charter

Schools 280 194 Y Y | NA Y Y Y Y Y Y Y Y Y Y Y Y Y
Signature School 303 18 Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y
Stonegate Early

College High

Schools 181 84 Y Y | NA Y Y Y Y Y Y Y Y Y Y Y Y Y
The Bloomington

Project School 199 76 Y Y | NA Y Y Y Y Y Y Y Y Y Y Y Y Y
The Challenge

Foundation

Academy 420 260 Y Y | NA Y Y Y Y Y Y Y Y Y Y Y Y Y
The Indianapolis

Project School 181 112 Y Y | NA Y Y Y Y Y Y Y Y Y Y Y Y Y
Thea Bowman

Leadership

Academy 1,450 736 Y Y | NA Y Y Y Y Y Y Y Y Y Y Y Y Y
Timothy L. Johnson

Academy 232 215 Y Y | NA Y Y Y Y Y Y Y Y Y Y Y Y Y
Veritas Academy 165 89 Y Y | NA Y Y Y Y Y Y Y Y Y Y Y Y Y
West Gary

Lighthouse Charter

School 549 452 Y Y | NA Y Y Y Y Y Y Y Y Y Y Y Y Y
Xavier School of

Excellence 258 163 Y Y | NA Y Y Y Y Y Y Y Y Y Y Y Y Y
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A-4: INDIANA’S REFORM GO

Student By 2014, 39% of
Achievement | students will
NAEP, perform at the
Grade 4 Proficient level
Reading on NAEP Grade
4 Reading
Student By 2014, 52% of All
Achievement | students will
NAEP, perform at the
Grade 4 Proficient level
Math on NAEP Grade
4 Math
Student By 2014, 37% of All
Achievement | students will
NAEP, perform at the
Grade 8 Proficient level
Reading on NAEP Grade
8 Reading
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Student By 2014, 41% of All
Achievement | students will
NAEP, perform at the
Grade 8 Proficient level
Math on NAEP Grade
8 Math
Student By 2014, 42% of White
Achievement | students will
NAEP, perform at the
Grade 4 Proficient level
Reading on NAEP Grade
4 Reading
Student By 2014, 57% of White
Achievement | students will
NAEP, perform at the
Grade 4 Proficient level
Math on NAEP Grade
4 Math
Student By 2014, 40% of White
Achievement | students will
NAEP, perform at the
Grade 8 Proficient level
Reading on NAEP Grade
8 Reading
Student By 2014, 45% of White
Achievement | students will
NAEP, perform at the
Grade 8 Proficient level
Math on NAEP Grade
8 Math
Student By 2014, 27% of Black
Achievement | students will
NAEP, perform at the
Grade 4 Proficient level
Reading on NAEP Grade
4 Reading

38% 41% 35% 36%
39% 42% 37% 38%
54% 57% 52% 53%
37% 40% 35% 36%
42% 45% 40% 41%
17% 27% 13% 14%
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10 | Student By 2014, 29% of Black
Achievement | students will
NAEP, perform at the
Grade 4 Proficient level
Math on NAEP Grade
4 Math
11 | Student By 2014, 25% of Black
Achievement | students will
NAEP, perform at the
Grade 8 Proficient level
Reading on NAEP Grade
8 Reading
12 | Student By 2014, 24% of Black
Achievement | students will
NAEP, perform at the
Grade 8 Proficient level
Math on NAEP Grade
8 Math
13 | Student By 2014, 32% of Hispanic
Achievement | students will
NAEP, perform at the
Grade 4 Proficient level
Reading on NAEP Grade
4 Reading
14 | Student By 2014, 41% of Hispanic
Achievement | students will
NAEP, perform at the
Grade 4 Proficient level
Math on NAEP Grade
4 Math

19% 29% 15% 16%
15% 25% 11% 12%
14% 24% 10% 11%
22% 32% 18% 19%
31% 41% 27% 28%
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15 | Student By 2014, 36% of Hispanic
Achievement | students will
NAEP, perform at the
Grade 8 Proficient level
Reading on NAEP Grade
8 Reading
16 | Student By 2014, 35% of Hispanic
Achievement | students will
NAEP, perform at the
Grade 8 Proficient level
Math on NAEP Grade
8 Math
17 | Student By 2014, 29% of | Economically
Achievement | students will disadvantaged
NAEP, perform at the
Grade 4 Proficient level
Reading on NAEP Grade
4 Reading
18 | Student By 2014, 40% of | Economically
Achievement | students will disadvantaged
NAEP, perform at the
Grade 4 Proficient level
Math on NAEP Grade
4 Math
19 | Student By 2014, 26% of | Economically
Achievement | students will disadvantaged
NAEP, perform at the
Grade 8 Proficient level
Reading on NAEP Grade
8 Reading
20 | Student By 2014, 30% of | Economically
Achievement | students will disadvantaged
NAEP, perform at the
Grade 8 Proficient level
Math on NAEP Grade
8 Math

26% 36% 22% 23%
25% 35% 21% 22%
24% 29% 20% 21%
35% 40% 31% 32%
21% 26% 17% 18%
25% 30% 21% 22%
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21 | Student By 2014, 20% of SPED
Achievement | students will
NAEP, perform at the
Grade 4 Proficient level
Reading on NAEP Grade
4 Reading
22 | Student By 2014, 32% of SPED
Achievement | students will
NAEP, perform at the
Grade 4 Proficient level
Math on NAEP Grade
4 Math
23 | Student By 2014, 12% of SPED
Achievement | students will
NAEP, perform at the
Grade 8 Proficient level
Reading on NAEP Grade
8 Reading
24 | Student By 2014, 18% of SPED
Achievement | students will
NAEP, perform at the
Grade 8 Proficient level
Math on NAEP Grade
8 Math
25 | Student By 2014, 18% of ELL
Achievement | students will
NAEP, perform at the
Grade 4 Proficient level
Reading on NAEP Grade
4 Reading
26 | Student By 2014, 36% of ELL
Achievement | students will
NAEP, perform at the
Grade 4 Proficient level
Math on NAEP Grade
4 Math

15% 20% 14% 15%
27% 32% 26% 27%
7% 12% 6% 7%
13% 18% 12% 13%
13% 18% 9% 10%
31% 36% 27% 28%
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27 | Student By 2014, 14% of ELL
Achievement | students will
NAEP, perform at the
Grade 8 Proficient level
Reading on NAEP Grade
8 Reading
28 | Student By 2014, 27% of ELL
Achievement | students will
NAEP, perform at the
Grade 8 Proficient level
Math on NAEP Grade
8 Math
29 | Student By 2014, 95% of All
Achievement | students will
ISTEP+, pass the
ELA English/language
arts section of
ISTEP+ and
End-of-Course
Assessments
30 | Student By 2014, 96% of All
Achievement | students will
ISTEP+, pass the
Math mathematics
section of
ISTEP+ and
End-of-Course
Assessments
31 | Student By 2014, 95% of White
Achievement | students will
ISTEP+, pass the
ELA English/language
arts section of
ISTEP+ and
End-of-Course
Assessments

- 8% - 14% - 5% - 6%
- 21% - 27% - 18% - 19%
80% 95% 95% 95% 75% 90% 90% 90%
80% 96% 96% 96% 75% 90% 90% 90%
85% 94% 94% 95% 80% 90% 90% 90%
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Student By 2014, 96% of White 85% 95% 95% 96% 80% 90% 90% 90%
Achievement | students will
ISTEP+, pass the
Math mathematics
section of
ISTEP+ and
End-of-Course
Assessments
Student By 2014, 78% of Black 53% 65% 70% 78% 48% 50% 55% 64%
Achievement | students will
ISTEP+, pass the
ELA English/language
arts section of
ISTEP+ and
End-of-Course
Assessments
Student By 2014, 77% of Black 52% 65% 70% 77% 47% 50% 55% 62%
Achievement | students will
ISTEP+, pass the
Math mathematics
section of
ISTEP+ and
End-of-Course
Assessments
Student By 2014, 85% of Hispanic 60% 70% 75% 85% 57% 60% 65% 71%
Achievement | students will
ISTEP+, pass the
ELA English/language
arts section of
ISTEP+ and
End-of-Course
Assessments
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36 | Student By 2014, 90% of Hispanic
Achievement | students will
ISTEP+, pass the
Math mathematics
section of
ISTEP+ and
End-of-Course
Assessments
37 | Student By 2014, 86% of | Economically
Achievement | students will disadvantaged
ISTEP+, pass the
ELA English/language
arts section of
ISTEP+ and
End-of-Course
Assessments
38 | Student By 2014, 88% of | Economically
Achievement | students will disadvantaged
ISTEP+, pass the
Math mathematics
section of
ISTEP+ and
End-of-Course
Assessments
39 | Student By 2014, 49% of SPED
Achievement | students will
ISTEP+, pass the
ELA English/language
arts section of
ISTEP+ and
End-of-Course
Assessments
40 | Student By 2014, 58% of SPED
Achievement | students will
ISTEP+, pass the
Math mathematics

65% 75% 80% 90% 61% 65% 70% 75%
60% 70% 78% 86% 58% 60% 65% 77%
62% 72% 80% 88% 60% 62% 67% 78%
40% 44% 46% 49% 35% 37% 38% 39%
49% 53% 55% 58% 44% 46% 47% 48%
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section of
ISTEP+ and
End-of-Course
Assessments

41

Student
Achievement
ISTEP+,
ELA

By 2014, 69% of
students will
pass the
English/language
arts section of
ISTEP+ and
End-of-Course
Assessments

ELL

42

Student
Achievement
ISTEP+,
Math

By 2014, 80% of
students will
pass the
mathematics
section of
ISTEP+ and
End-of-Course
Assessments

ELL

43

Achievement
Gap NAEP,
Grade 4
Reading

By 2014, the
difference in %
of students
performing at or
above the
Proficient level
on NAEP Grade
4 Reading will
not exceed 10
percentage
points

Econ dis’d -
All

47% 54% 64% 69% 40% 45% 55% 60%
57% 65% 75% 80% 51% 55% 65% 70%
- 12% - 10% - 13% - 13%
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44

Achievement
Gap NAEP,
Grade 4
Math

By 2014, the
difference in %
of students
performing at or
above the
Proficient level
on NAEP Grade
4 Math will not
exceed 12
percentage
points

Econ dis’d -
All

45

Achievement
Gap NAEP,
Grade 8
Reading

By 2014, the
difference in %
of students
performing at or
above the
Proficient level
on NAEP Grade
8 Reading will
not exceed 11
percentage
points

Econ dis’d -
All

46

Achievement
Gap NAEP,
Grade 8
Math

By 2014, the
difference in %
of students
performing at or
above the
Proficient level
on NAEP Grade
8 Math will not
exceed 11
percentage
points

Econ dis’d -
All

14% 12% 15% 15% -4%
13% 11% 14% 14% -4%
13% 11% 14% 14% -4%

38
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-1%

-1%



47

Achievement
Gap NAEP,
Grade 4
Reading

By 2014, the
difference in %
of students
performing at or
above the
Proficient level
on NAEP Grade
4 Reading will
not exceed 21
percentage
points

ELL - All

48

Achievement
Gap NAEP,
Grade 4
Math

By 2014, the
difference in %
of students
performing at or
above the
Proficient level
on NAEP Grade
4 Math will not
exceed 16
percentage
points

ELL - All

49

Achievement
Gap NAEP,
Grade 8
Reading

By 2014, the
difference in %
of students
performing at or
above the
Proficient level
on NAEP Grade
8 Reading will
not exceed 23
percentage
points

ELL - All

23% 21% 24% 24% -4%
18% 16% 19% 19% -4%
26% 23% 26% 26% -4%

39

-1%

-1%

-1%



Achievement
Gap NAEP,
Grade 8
Math

By 2014, the
difference in %
of students
performing at or
above the
Proficient level
on NAEP Grade
8 Math will not
exceed 14
percentage
points

ELL - All

-4% -1%

51

Achievement
Gap NAEP,
Grade 4
Reading

By 2014, the
difference in %
of students
performing at or
above the
Proficient level
on NAEP Grade
4 Reading will
not exceed 15
percentage
points

Black -
White

52

Achievement
Gap NAEP,
Grade 4
Math

By 2014, the
difference in %
of students
performing at or
above the
Proficient level
on NAEP Grade
4 Math will not
exceed 28
percentage
points

Black -
White

17% 14% 17% 17%
22% 15% 24% 24%
35% 28% 37% 37%

-1%

-1%
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Achievement
Gap NAEP,
Grade 8
Reading

By 2014, the
difference in %
of students
performing at or
above the
Proficient level
on NAEP Grade
8 Reading will
not exceed 15
percentage
points

Black -
White

22%

15%

24%

54

Achievement
Gap NAEP,
Grade 8
Math

By 2014, the
difference in %
of students
performing at or
above the
Proficient level
on NAEP Grade
8 Math will not
exceed 21
percentage
points

Black -
White

28%

21%

30%

55

Achievement
Gap NAEP,
Grade 4
Reading

By 2014, the
difference in %
of students
performing at or
above the
Proficient level
on NAEP Grade
4 Reading will
not exceed 10
percentage
points

Hispanic -
White

17%

10%

19%

-1%

-1%

-1%
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Achievement
Gap NAEP,
Grade 4
Math

By 2014, the
difference in %
of students
performing at or
above the
Proficient level
on NAEP Grade
4 Math will not
exceed 16
percentage
points

Hispanic -
White

23%

16%

25%

57

Achievement
Gap NAEP,
Grade 8
Reading

By 2014, the
difference in %
of students
performing at or
above the
Proficient level
on NAEP Grade
8 Reading will
not exceed 4
percentage
points

Hispanic -
White

11%

4%

13%

58

Achievement
Gap NAEP,
Grade 8
Math

By 2014, the
difference in %
of students
performing at or
above the
Proficient level
on NAEP Grade
8 Math will not
exceed 10
percentage
points

Hispanic -
White

17%

10%

19%

-1%

-1%

-1%
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Achievement
Gap
ISTEP+,
ELA

By 2014, the
difference in %
of students
performing at or
above the
Proficient level
on ISTEP+
English/language
arts will not
exceed 9
percentage
points

Econ dis’d -
All

20%

60

Achievement
Gap
ISTEP+,
Math

By 2014, the
difference in %
of students
performing at or
above the
Proficient level
on ISTEP+ Math
will not exceed 8
percentage
points

25%

17%

9%

17%

30%

25%

13%

Econ dis’d -
All

18%

61

Achievement
Gap
ISTEP+,
ELA

By 2014, the
difference in %
of students
performing at or
above the
Proficient level
on ISTEP+
English/language
arts will not
exceed 26
percentage
points

24%

16%

8%

15%

28%

23%

12%

ELL - All 33%

41%

31%

26%

35%

45%

35%

30%

43

-1%

-1%

-1%



62

Achievement
Gap
ISTEP+,
Math

By 2014, the
difference in %
of students
performing at or
above the
Proficient level
on ISTEP+ Math
will not exceed
16 percentage
points

ELL - All

63

Achievement
Gap

ISTEP+,
ELA

By 2014, the
difference in %
of students
performing at or
above the
Proficient level
on ISTEP+
English/language
arts will not
exceed 17
percentage
points

Black -
White

64

Achievement
Gap
ISTEP+,
Math

By 2014, the
difference in %
of students
performing at or
above the
Proficient level
on ISTEP+ Math
will not exceed
19 percentage
points

Black -
White

23% 31% 21% 16% 24% 35% 25%
32% 29% 24% 17% 32% 40% 35%
33% 30% 25% 19% 33% 40% 35%

-1%

-1%

-1%
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65

Achievement
Gap
ISTEP+,
ELA

By 2014, the
difference in %
of students
performing at or
above the
Proficient level
on ISTEP+
English/language
arts will not
exceed 10
percentage
points

Hispanic -
White

66

Achievement
Gap
ISTEP+,
Math

By 2014, the
difference in %
of students
performing at or
above the
Proficient level
on ISTEP+ Math
will not exceed 6
percentage
points

Hispanic -
White

67

HS
Graduation

By 2014, 90% of
students will
graduate from
high school

All

68

HS
Graduation

By 2014, 91% of
students will
graduate from
high school

White

69

HS
Graduation

By 2014, 87% of
students will
graduate from
high school

Black

25% 24% 19% 10% 23% 30% 25% 19%
20% 20% 15% 6% 19% 25% 20% 15%
79% 84% 90% 90% 79% 81% 84% 90%
82% 87% 91% 91% 82% 84% 87% 91%
60% 79% 87% 87% 60% 65% 79% 87%
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70 | HS By 2014, 89% of Hispanic
Graduation students will
graduate from
high school
71 | HS By 2014, 88% of | Economically
Graduation | students will disadvantaged
graduate from
high school
72 | HS By 2014, 70% of SPED
Graduation students will
graduate from
high school
73 | HS By 2014, 88% of ELL
Graduation students will
graduate from
high school
74 | College By 2014, 77% of All
Enrollment | high school

75 | College

Enrollment

College
Enrollment

College
Enrollment

College
Enrollment

College
Enrollment

College
Enrollment

graduates will
attend college

high school
graduates will
attend college

67% 85% 89% 89% 67% 2% 85% 89%
62% 81% 88% 88% 62% 67% 81% 88%
55% 64% 70% 70% 55% 58% 64% 70%
64% 83% 88% 88% 64% 69% 83% 88%
68% 71% 77% 77% 66% 68% 71% 77%
Datanot | Datanot | Datanot | Datanot | Datanot | Datanot | Datanot | Data not
available | available | available | available | available | available | available | available
Data not | Datanot | Datanot | Datanot | Datanot | Datanot | Datanot | Data not
available | available | available | available | available | available | available | available
Data not | Datanot | Datanot | Datanot | Datanot | Datanot | Datanot | Data not
available | available | available | available | available | available | available | available
39% 53% 60% 60% 34% 39% 53% 60%
Datanot | Datanot | Datanot | Datanot | Datanot | Datanot | Datanot | Data not
available | available | available | available | available | available | available | available
Data not | Datanot | Datanot | Datanot | Datanot | Datanot | Datanot | Data not
available | available | available | available | available | available | available | available
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NAEP Goals- Grade 4 Reading

Key:  Solid line= With RttT Funding
Dashed line= Without RttT Funding
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Economically Disadvantaged

Special Education Students

% Students g
| |
g %
: H
| | 1 209
§ 5
; K 0
5 - & 159
-
;: ;
g ©
£ £
% %
; 7
3 5
$ $
i £
2009 Zgle]élr 2013 2009 Z%ar 2013
ELL Students
|
H
§ 189%
|
|
-
9
2
g
- A 10%
§
s
$
|
2009 Zgle]élr 2013

48




NAEP Goals- Grade 4 Math
Key:  Solid line= With RttT Funding
Dashed line= Without RttT Funding
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NAEP GOALS- Grade 9 Reading
Key-  Solid line= With RttT funding
Dashed line= Without RttT funding
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W of students at Proficient

Economically Disadvantaged Students Special Education Students

26% 12%

s of students at Proficient

2009 2011 2013 2009 2011 2013
Year Year
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% of students at Proficient

2009 2011 2013
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NAEP GOALS- Grade 8 Math
Key:  Solid line= With RttT funding
Dashed line= Without RttT funding
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ISTEP+ GOALS- English/Language Arts
Key:  Solid line= With RttT funding
Draft line= Without RttT Funding
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ISTEP+ GOALS- Mathematics

Key:

Solid line= With RttT funding

Draft line= Without RttT Funding
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Decreasing the Achievement Gap (Baseline to 2014)
Key: Black bar= With RttT funding
Gray bar= Without RttT Funding
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INCREASING HIGH SCHOOL GRADUATION RATES

Graduation Goals by Subgroup {with RHT)

Graduation Goals by Subgroup [without RHT)
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A-5: IDOE’s OVERALL TIMELINE

October

December

January

February

March

April

Co>

o

I

o>

I

Co>

o

Co

2009

IDOE releases aggregate school level growth data to schools and LEAs (Phase one). (D)(2)(i)

IDOE publicly releases school growth data. (D)(2)(i)

2010

IDOE expands the dataset for data matching with higher education. (C)(I)

IDOE issues an RFP for external providers of a Turnaround Leaders Academy to train and build a pipeline of
leaders prepared to lead dramatic school change. (E)(2)(ii)

Indiana holds conversations with universities to gauge interest, level of support, and capacity to support
ongoing charter authorization and accountability activities (F)(2)(ii).

IDOE initiates MOUs between IDOE, superintendents and local school boards in districts where the State's

lowest achieving schools are located to ensure all individuals are committed to taking all necessary steps to
avoid direct intervention by the state. (E)(2)(ii)

IDOE releases disaggregated student growth data to schools and LEAs (Phase two). (D)(2)(i)

IDOE begins disseminating charter school facilities funding to charter schools. (F)(2)(iv)
Common Core standards are finalized. (B)(1)(ii)
IDOE surveys each LEA on the frequency of teacher and principal evaluations. (D)(2)

IDOE surveys each LEA on how current teacher and principal evaluation systems are used regarding
professional development, compensation, promotion, retention, and removal. (D)(2)

IDOE publicly releases disaggregated student growth data. (D)(2)(i)

IDOE issues an RFP for non-profit and for-profit organizations interested in and capable of serving in the
turnaround management organization role. (E)(2)(ii)

Eg IDOE issues an RFP for qualified organizations interested in and capable of managing the Support and

Accountability Office. (A)(2)(i)(2)

IDOE develops a data reporting tool for LEA reporting of teacher and principal evaluation results. (D)(2)
IDOE pilots a statewide teacher and principal evaluation framework. (D)(2)

IDOE conducts an analysis of all data points required to track performance against RttT targets. (A)(2)(i)(c)
IDOE releases student level growth data for spring 2009 (Phase three). (D)(2)(i)

Indiana's IHE's goals and plans for meeting teacher shortage area goals are reported for the first time.

(D)(1)(iii)

IDOE and stakeholders identify additional data sets to load into the Learning Connection from the IDOE
data warehouse. (C)(2)
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May

June

July

August

20 I 0 (cont.)

LJD IDOE releases an RFP requesting experienced providers to bid to provide professional development to all
administrators in the State regarding how to effectively utilize the common teacher and principal evaluation
framework. (D)(5)(i)

Eli IDOE formally partners with NTC. (D)(5)(i)

I-STEM conducts successful mathematics professional development courses at sites across the State.

D)G)()

— IDOE presents Common Core standards to the Indiana Education Roundtable. (B)(I)(ii)

n

Proposals for Support and Accountability Office are due. (A)(2)(i)(a)
The State Board adopts A-F state accountability revisions. (E)(1)
IDOE negotiates contract terms with each turnaround management organization. (E)(2)(ii)

IDOE incorporates new data fields required to track performance against RttT targets into regular
reporting so that data may be analyzed. (A)(2)(i)(c)

% IDOE collects course completion data tied to teachers for the first time. (C)(I)

IDOE establishes the Exemplary Leaders Program. (E)(2)

IDOE and Leadership partners identify, recruit, and select new leadership for turnaround schools. (E)(2)
IDOE implements meaningful public reporting on key evaluation indicators. (E)(2)

IDOE completes teacher and principal evaluation results from pilot schools. (D)(2)

IDOE collects a completed data reporting tool from pilot schools. (D)(2)

IDOE releases an RFP to build the Head of the Class data system. (D)(4)(i)

n

— Indiana awards incentive funding to a selected university to act as a charter authorizer. (F)(2)(ii)
Eli IDOE selects partner to manage the Support and Accountability Office (A)(2)(i)(2)

State Board considers final adoption of the Common Core standards (pending approval from the Education
Roundtable). (B)(1)(ii)

A
V

Learning Connection expands to include student-level electronic IEPs. (C)(2)

C> IDOE releases annual list of the state's lowest-achieving schools; these may implement the turnaround or
restart improvement option under a turnaround management organization. (E)(2)(i)

> IDOE offers targeted professional development and evaluation to selected schools. (C)(2)

C> IDOE releases an RFP to solicit proposals to provide professional development for Common Core
standards. (D)(5)(i)

> Asggregate student data is reported for all teacher education programs and institutions. (D)(4)(i)
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August

September

October

n

n

n

n

20 I 0 (cont.)

Indiana's teacher identifier is linked with Indiana's student test number. (C)(1)

IDOE establishes turnaround networks to connect educators in struggling schools with their colleagues in
high performing schools with similar challenges and student populations. (E)(2)

IDOE and The Mind Trust incubate high-performing new school providers. (E)(2)(ii)

Districts participating in NTC begin tracking beginning teacher retention data. (D)(5)(i)

IDOE implements a statewide teacher and principal evaluation framework. (D)(2)(ii)

IDOE selects a partner to build the Head of the Class data system. (D)(4)(i)

ji IDOE releases student level growth data for Spring 2010. (D)(2)(i)

IDOE selects a partner to support schools through the transition to adopting and implementing TAP.

D)G)()

2 IDOE selects a vendor to provide professional development for Common Core standards to school and
district administrators with participating LEAs. (D)(5)(i)

> The first cohort of Turnaround Leaders Academy principals undergoes training to be prepared to lead in
the turnaround environment, becomes familiar with the school and community where they will be working,
and develops a turnaround plan. (E)(2)

ji Recognized exemplary principals begin participating in technical assistance reviews. (E)(2)

IDOE issues an RFP for a qualified partner to serve as the evaluator of the State's overall turnaround
strategy and interventions in individual schools. (E)(2)

jz NTC mentors begin working with new teachers. (D)(5)(i)

I-STEM utilizes growth data to determine whether STEM and PLTW training result in teachers who
produce greater student learning gains. (D)(5)(i)

> IDOE seeks maximum flexibility from ED to make granting other federal funding contingent upon an LEA's
alignment with RttT principles. (A)(2)(i)(d)

> IDOE, Technical Assistance Partner, and Community Partners provide technical assistance to struggling
schools. (E)(2)

November jj The Learning Connection data enhancements released(C)(2)

January

M

A new university campus is selected to develop a Woodrow Wilson Indiana Teaching Fellows program.

(D)B)(i)

2011

— The new charter authorizing university establishes its authorizing office and begins authorizing schools.

(F)(2)(ii)
— Schools apply for support in implementing TAP. (D)(5)(i)

63




April
June

July

August

September

June

August

September

IDOE fully implements a data exchange with higher education. (C)(I)
IDOE fully implements the collection of course completion data tied to teachers. (C)(I)
Professional development for members of the Governor's Teaching Corps of Excellence begins. (D)(5)(i)

Indiana changes from a calendar school budgeting and tuition support payments to a school year system.

(F)(2)(iii)

Provisions are added into the state charter school law which allows for the State Board of Education to
revoke a sponsor's chartering authority if a school reaches a sixth consecutive year in the state's lowest
academic performance category, and the authorizer fails to take action to close or radically intervene in the
school to the Board's satisfaction. (F)(2)(ii)

The first class of fellows in the new Woodrow Wilson Indiana Teaching Fellows program in northwest
Indiana matriculates. (D)(3)(ii)

The first group of turnaround schools undergoes direct state intervention. (E)(2)

Information from the teacher and principal preparation evaluation system, Head of the Class, is made
available to the public. (D)(4)(i)

IDOE and Education Service Centers support and intervene in LEAs that do not provide a meaningful
distribution of teacher and principal effectiveness. (D)(2)

IDOE publicly reports the number and percentage of teachers and principals at each of the four
performance ratings, for each LEA. (D)(2)

2012

LEAs upload district-level assessment data to the Learning Connection. (C)(2)
IDOE enhances Indiana's at-risk indicator tool. (C)(2)

IDOE builds data analysis tools and additional custom reports into the Learning Connection to facilitate
data analysis. (C)(2)

As a charter school authorizer, IDOE invites charter school applications. (F)(2)(ii)

Teacher preparation programs not showing gains in student growth are subject to consequences, including
having state accreditation revoked. (D)(4)(i)

New Woodrow Wilson fellows lead classrooms of their own. (D)(3)(ii)
Indiana schools open for the year utilizing the TAP model. (D)(5)(i)
Indiana has 240 Teach For America corps members in Indiana (D)(3)(ii).

IDOE raises the bar for each of Indiana’s school accountability categories. (E)(2).

2013

Learning Connection expands to include post-secondary feedback data at the individual student level for
educators and the aggregated level for the public. (C)(2)

Common Core Assessment consortium states Implement new sumative assessments. (B)(3)
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A-6: BUDGET SUMMARY TABLE AND NARRATIVE

Budget Part I: Summary Budget Table
(Evidence for selection criterion (A)(2)(i)(d))

Budget Categories

P

. Personnel

Project
Year 1

$6.923.408

Project
Year 2

$7.686,052

Project
Year 3

$8.246,717

Project
Year 4

$8.832.719

Total

$31,688,896

. Fringe Benefits

$1.831,638

$2.000,065

$2.115,057

$2.236,087

$8,182,847

. Travel

5682 442

$1.086.729

$1.245.480

$1.338,117

$4.352 708

. Equipment

$709,500

$8.000

$8.000

$8.000

$733,500

. Supplies

$387.786

$446.928

5484 718

$522.060

$1.841.492

. Contractual

$24,801,404

$26,933,601

$16,809,598

$9,957,205

$78,501,808

. Training Stipends

$5.713.594

$7.428013

$7.532.698

$7.587,297

$28.261.602

. Other

$16,779,533

$13,933,767

$18,943,478

$20,750,888

$70,407,666

O] 0 [ o [ | & W] N

. Total Direct Costs (lines 1-8)

$57.829.307

$59.523.215

$55.385,748

$51.632.312

$224.370.642

10. Indirect Costs*

$2.117.472

$1.811,037

$1.,206,847

$744,637

$5.879,993

11.Funding for Involved LEAs

$4.932 400

$4.510.000

$5.710.000

$5.710,000

$20.862 400

12. Supplemental Funding for
Participating LEAs

$0

$0

$0

$0

$0

13. Total Costs (lines 9-12)

$64.879.178

$65.844.251

$62.302.594

$57.967,008

$250,993.031

14. Funding Subgranted to
Participating LEAs (50% of
Total Grant)

$64,879,178

$65,844,251

$62,302,594

$57,967,008

$250,993,031

15. Total Budget (lines 13-14)

$129.758.356

$131.688.502

$124.605,.188

$115,934.016

$501.986.062

All applicants must provide a break-down by the applicable budget categories shown in lines 1-15.
Columns (a) through (d): For each project year for which funding is requested, show the total amount requested for each applicable

budget category.

Column (e): Show the total amount requested for all project years.
*If you plan to request reimbursement for indirect costs, complete the Indirect Cost Information form at the end of this Budget section.
Note that indirect costs are not allocated to lines 11-12.
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BUDGET PART I: BUDGET SUMMARY
Indiana requests a total of $501,986,062 RttT funds to support the Fast Forward plan. Of this

total amount, $250,993,031 (equivalent to 50% of the grant) would be used to fund the nineteen
projects outlined below and in the subsequent project-level budgets, and the other 50% would be
subgranted to Participating LEAs based on their relative shares of funding under Part A of Title I
of the ESEA for the most recent year (FY 2009) in order to implement the State’s plan.
Together, the projects supporting the Fast Forward plan represent a thoughtfully and
strategically chosen set of investments that promise to fundamentally impact the education

landscape in the State.

In addition to the RttT funds requested, Indiana is prepared to align federal and state funding to
support and sustain its Fast Forward plan. IDOE will ensure that the state’s professional
development funding will be used in concert with the professional development described in
Sections (B) and (C) regarding the Common Core standards and using data to inform
instructional practices. Additionally, the State’s significant investment in assessment will be

used to produce high-quality assessments that are fully aligned to the Common Core standards.

Indiana will also leverage its federal funding to support and sustain the reform efforts of the Fast
Forward plan. Working with partners at ED and LEAs, IDOE will work collaboratively to
develop plans to use Title I, Title II, Title III, IDEA, ESL and all other federal grants in a manner
that is aligned with Fast Forward priorities. It is very clear that ED will be implementing
consistent stipulations on how federal money can be used in the near future, and IDOE intends to

fully align itself with these stipulations.

As stated in Section (A), the interdependent goals of the Fast Forward agenda are (1) to rapidly,
systematically and permanently transform the structure of education in Indiana and make Indiana
a breeding ground of educational innovation; and (2) to create a critical mass of classroom
champions who embrace this new structure and demonstrate significant student achievement
gains by working within it. While some of the supporting initiatives are investments that will
augment programs that are working productively in the existing system—enhancing the presence

of Teach For America, for example—most of these efforts will take advantage of one-time RttT

66



funds to effect change at a structural or policy level. These changes, along with the growing

network of champions who support them, will persist long after RttT has ended.

Proj am ablishment orw support and Accounta

Associated with eria ) a). (AX

This project relates to IDOE’s intent to establish a Fast Forward Support and Accountability
Office responsible for managing responsibilities associated with implementing a RttT grant
award. IDOE will task the Office with those grant-specific responsibilities including: program
management, grant support, reporting; evaluation, and identifying best practices and
opportunities for realignment of funds. The project budget represents the funding necessary for
an external management organization to attract high-quality human capital and succeed in

fulfilling its role and responsibilities to IDOE as described in the application.

Project Nam | ransition t OMmMmon re Standards

Associated with eria )|

This project relates to IDOE’s plans to build a comprehensive toolkit of high-quality materials to
support LEAs transitioning to the Common Core standards. The project budget would provide
funding for IDOE to contract with experienced vendor(s) to:
e Develop a research-based scope and sequence (for each subject area and grade level) in
alignment with the Common Core standards;
e Develop curriculum maps to be shared with all Indiana teachers and administrators for
each subject area and grade level; and
e Develop and deliver comprehensive, job-embedded and ongoing professional

development to provide optimal support to teachers and administrators.

Pro am ansition t mon ASSeSSmen

Associated with eria )|

This project relates to IDOE’s interim efforts to supplement and bridge its current assessments to
the Common Core standards. Specifically, the project budget would provide funding for IDOE to
contract with experienced vendor(s) to:

e Align ISTEP+ (the State’s summative assessments) to the Common Core standards and

67




develop new items needed to bridge identified gaps;

e Align End of Course Assessments to the Common Core standards and develop new items
needed to bridge identified gaps;

e Align K-2 and 3-8 diagnostic assessments to the Common Core standards and develop
new items needed to bridge identified gaps; and

e Conduct validity studies of all the newly aligned summative and diagnostic assessments.

Proje ame ate Data Systems Improvements

Associated with Criteria: (C)(2)

This project relates to IDOE’s comprehensive efforts to improve and enhance the State’s
instructional improvement systems. Specifically, the project budget would provide funding for
IDOE to expand the capabilities and offerings of the Learning Connection portal to:

e Provide local educators immediate access to more accurate data through an automated,

real-time data exchange system;

e Report enhanced data;

¢ Enhance an at-risk indicator tool that identifies students on a drop-out trajectory; and

e Include post-secondary feedback data (e.g., college enrollment, persistence, etc.) at the

individual student level.

Project Nam n gnostic Assessmen

Associated with Criteria: (C)(3)(

This project relates to IDOE’s plans to advance the frontier of diagnostic assessments by
investing in the development of “Generation 2” diagnostics that leverage the latest advances in
computer adaptive technology. Specifically, the project budget would provide funding for IDOE
to contract with an experienced assessment vendor(s) to:

e Develop the necessary software and technology;

e Conduct Generation 2 pilots with LEAs currently using Generation 1 diagnostic tools; and

e Develop training modules and deliver training to new users and Generation 1 users.
Indiana has been a leader in the development and use of diagnostic assessments and was the first
state to provide a complete K-8 system of diagnostics to teachers statewide. Indiana adopted

aligned K-8 diagnostic assessments in 2008-09 at a cost of $3,600,000 and will spend $6,700,000
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this year (2009-10) supporting these assessments. Indiana plans on continued expanded adoption
in 2010-11 with a commitment of $8,900,000 in state funding and will reach full implementation
during 2011-12 school year, at which time the State’s commitment to the diagnostics will be
$10,500,000 per year. Over the course of this four year phase-in, the State will have committed

over $29,000,000 to the support of these interim and on-demand diagnostic assessments.

Proje ame: Professional Development tor Instru na Syst

Associated with Criteria )(3)

This project relates to IDOE’s plans to maximize the impact of the State’s investment in
sophisticated instructional improvement systems by providing professional development and
training to educators regarding how to effectively leverage data in classrooms and schools in
ways that truly improve teaching practices. Specifically, the project budget would provide
funding for IDOE to contract with an experienced vendor(s) to:
e Develop a comprehensive, integrated set of professional development modules and
certification assessment on use of the State’s instructional improvement systems;
e Conduct on-the-ground spot check evaluations across the State to ensure the effectiveness
of the professional development modules and certification program;
o [Establish a data help desk to provide educators with on-demand expert technical
assistance; and
e Provide the lowest-achieving schools in Indiana with targeted professional development

on the use of instructional improvement systems and tools.

Project Nam wide Tea Principal Eva ster

Associated with a: (DX

This project relates to IDOE’s comprehensive strategy for adopting a statewide evaluation
framework for teachers and principals that is based on both student growth data and classroom
observations. Specifically, the project budget would provide funding to:
e Develop the current student growth model to the high school and early elementary levels;
e Develop a sophisticated yet user-friendly visual interface for displaying student growth

data in collaboration with other states;

e Develop data systems, reporting tools, and front-end dashboards for educators to
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complete, report, and view evaluation results; and
e Provide LEAs with funding for evaluators (e.g., superintendents, principals, teacher

leaders, etc.) to be trained and certified in the statewide evaluation system.

Pro am anapolis cipa ship ansio

Associated with eria )

This project relates to IDOE’s plans to increase the number of pathways for prospective
principals, especially to lead the State’s turnaround efforts. The project budget would provide
funding to expand the number of awards for the Indianapolis Principal Fellowship, formed out of
a collaboration involving Teach For America, Columbia Teachers College, and Indianapolis

Public Schools.

Proje ame: diana iversit dua siness i it ME jcational
Licensure ram. an a caders er ate a
Associated with eria ) )

This project relates to IDOE’s plans to increase the number of pathways for prospective
principals, especially to lead the State’s turnaround efforts. The project budget would provide
funding to create a unique partnership between the Kelley School of Business, Indiana University
Graduate School of Education, Teach For America, and IDOE to establish a pathway to school
leadership. The program will establish three distinct pathways to school leadership:
e Turnaround Leadership Certificate Program for current school leaders such as principals,
vice principals, and school superintendents;
e Educational Leadership Licensure Program for teachers who have expressed interest in
moving into school leadership roles; and
e Executive MBA in Turnaround Leadership for managers from business and not-for-profit

sectors who would like to transition into school leadership roles.

Pro am a r America Corps Expz

Associated with a: (D)3 )

This project relates to IDOE’s plans to double the number of teachers serving in Teach For
America in order to bring high-quality candidates into areas of teacher shortage in Indianapolis

and Gary. The project budget would provide funding for Teach For America to add one hundred
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corps members per year instead of the current rate of fifty per year. By 2012, the State would

have 240 corps members in Indiana (two hundred in Indianapolis and forty in Gary).

Pro am ianap ching Fellc gram Expansior

Associated with a: (D)3 )

This project relates to IDOE’s plans to double the number of alternative-route teachers supported
by the Indianapolis Teaching Fellows program. Indiana currently supports approximately 40 to
45 fellows per year. The project budget would provide funding for The New Teacher Project to
recruit, select, train and place up to 100 alternative-route teachers per year for a total of 400

teachers to serve high-needs schools in Indianapolis and surrounding townships.

Proje ame: Woodrow Wils ndiana Tea o Fellows Progra Xpansio

Associated with eria )

This project relates to IDOE’s plans to increase its support for the Wilson program. Specifically,

the project budget would provide funding for the program to:

e Add one new university program to serve students in northwest Indiana to help address a
critical need for highly-qualified math and science teachers in the Lake County area;

e Establish a “Math Immersion” program for fellows to strengthen their math skills and
content knowledge; and

e Provide funding for 180 fellows (60 per year) dispersed in three cohorts, to the four
existing Indiana campuses with whom the Woodrow Wilson Foundation partners. All
fellows will be recruited for high-need subject areas—mathematics, the sciences,
technology—and will be expected to make a commitment to serve in high-need urban or

rural schools in Indiana for at least three years.

Pro ame: Go S < s of E lence and Lead Indianc

Associated with a: (D)3 ) D)(3 D)5

This project relates to IDOE’s plans to establish two new programs in the state of Indiana—the
Governor’s Teaching Corps of Excellence and Lead Indiana—to attract and recruit highly-
effective teachers and principals to serve in the State’s lowest-achieving schools. The project
budget would provide funding to give awards to 25 highly effective teachers and 20 highly

effective principals each year for multi-year commitments to serve in a high-poverty and/or high-

71




minority school.

In addition, the State would direct Title 2 funds to support these programs as Indiana’s goals are
strongly aligned with the Title 2 equity plan, which ensures that high poverty schools are equally
being taught by highly-qualified teachers and being led by highly-qualified principals. The staft
in Title 2 would monitor the recruitment, selection, placement, and professional development of

corps members and Lead Indiana principals.

Pro ame: of th s Ac al S

Associated with € a: (D)4)a), (D)A4X

This project relates to IDOE’s plans to develop Head of the Class, a rigorous, outcome-based
accountability system for teacher and principal preparation programs modeled after the system
developed by the Louisiana Department of Education. The project budget would provide funding
to contract with an experienced vendor(s) to develop the back-end data systems and front-end,

web-based reporting tools that would support the accountability system.

Project Name: Professional Development for Math a ence Teachers

T

Associated with eria WO N N

This project relates to IDOE’s plans to expand the capacity of two highly-effective professional
development programs for STEM teachers developed and managed by Purdue University: I-
STEM Resource Network and Project Lead the Way (“PLTW”). Specifically, the project budget
would provide funding to:

e Increase access for STEM teachers to attend I-STEM courses on mathematics pedagogy,

especially those teaching in the state’s bottom 5% of schools;
e Conduct middle grades math professional development courses across the state; and
e Train up to 100 teachers in PLTW’s pre-engineering curriculum through an intensive two-

week experience that simulates the student perspective.

Project Name: Teache anceme ‘ogram

T

Associated with eria HON

This project relates to IDOE’s plans to support Participating LEAs that seek to implement the
Teacher Advancement Program (“TAP”) in some or all of their schools. TAP is a

comprehensive school reform system that provides powerful opportunities for career
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advancement, professional growth, instructionally-focused accountability and competitive
compensation for educators. The project budget would provide funding for the full
implementation of TAP in up to 25 schools in Indiana. The results from these schools would be
used to determine whether future funding should be directed to support additional LEAs to

implement the TAP model in some or all of their schools.

Project Name ac er (1 acher In ora

Associated with Criteria (5

This project relates to IDOE’s plans to support a targeted new teacher induction program in the
State’s struggling schools in partnership with the New Teacher Center (NTC). The project
budget would support the launch and implementation of a new teacher induction program in
Indianapolis Public Schools and operate an intensive induction program in the bottom 5% of
schools in the State. Simultaneous to the operation of programs in districts and schools
throughout Indiana, the New Teacher Center would engage with various stakeholders to promote

the importance of induction and mentoring efforts to improve teacher retention.

Proje ame: Sta a a

Associated with Criteria ) )

This project relates to IDOE’s comprehensive strategy for turning around the lowest-achieving
schools in the State. Specifically, the project budget would provide funding to:

e Conduct comprehensive technical assistance reviews for struggling schools;

e Contract with a vendor to establish a Turnaround Leaders Academy to identify, recruit,
train and develop transformational leaders who will focus on the challenge of turning
around the State’s chronically low-achieving schools;

e Provide incentive funding to assist turnaround management organizations (“TMQOs”) with
costs of initial planning and development;

e Establish the Exemplary Leaders Program to recognize principals who achieve
breakthrough improvements in low-performing schools;

e Provide grants to establish two new charter school authorizers in the state and improve the
capabilities of existing charter school authorizers; and

e Provide professional development stipends to assist schools implementing one of the
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turnaround models endorsed by the State.

Pro am h ana Cha | Entre 1lowshi

Associated with eria (

This project relates to IDOE’s plans to establish a new program called The Indiana Charter
School Entrepreneur Fellowship in partnership with The Mind Trust, an innovative education
non-profit.  The project budget would support recruiting, selecting, and supporting 50
entrepreneurs over four years as they seek to launch transformative new charter schools in high-

need urban and rural districts across the state.
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A-7: PROJECT-LEVEL BUDGET TABLES AND NARRATIVES

Budget Part II: Project-Level Budget Table

Project Name: Establishment of the Fast Forward Support and Accountability Office
Associated with Criteria: (A)(2)(1)(a), (A)2)(1)(b), (D)(5)(i1), (E)(2)(i1)
Evidence for selection criterion (A)(2)(i)(d

get Categories

. Personnel

$0

$0

$0

$0

$0

. Fringe Benefits

$0

$0

$0

$0

$0

. Travel

$0

$0

$0

$0

$0

. Equipment

$0

$0

$0

$0

$0

. Supplies

$0

$0

$0

$0

$0

. Contractual

$3,000,000

$3,000,000

$3,000,000

$3,000,000

$12,000,00
0

. Training Stipends

30

$0

$0

$0

$0

. Other

$0

$0

$0

$0

$0

. Total Direct Costs (lines 1-8)

$3.000,000

$3.000,000

$3.000,000

$3.000,000

$12,000,00
0

10. Indirect Costs*

$186,000

$186,000

$186,000

$186,000

$744,000

11.Funding for Involved LEAs

30

$0

$0

$0

$0

12. Supplemental Funding for
Participating LEAs

$0

$0

$0

$0

$0

13. Total Costs (lines 9-12)

$3.186,000

$3.186,000

$3,186,000

$3,186,000

$12.744.00
0

All applicants must provide a break-down by the applicable budget categories shown in lines 1-15.

Columns (a) through (d): For each project year for which funding is requested, show the total amount requested for each applicable

budget category.

Column (e): Show the total amount requested for all project years.
*If you plan to request reimbursement for indirect costs, complete the Indirect Cost Information form at the end of this Budget section.
Note that indirect costs are not allocated to lines 11-12.

BUDGET PART II: PROJECT-LEVEL BUDGET NARRATIVE

1) Personnel
N/A

2) Fringe Benefits
N/A

3) Travel
N/A
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4) Equipment
N/A

S) Supplies
N/A

6) Contractual

Product/Professional Service

Cost

Establishment of the Fast Forward Support and Accountability Office: IDOE
will contract with an external organization to take responsibility for managing
responsibilities associated with implementing a Race to the Top grant award.
IDOE will task the Office with those grant-specific responsibilities including;
program management; grant support; reporting; evaluation; and identifying best
practices and opportunities for realignment of funds. The project budget
represents the funding necessary to for an external management organization to
attract high-quality human capital and succeed in fulfilling its role and
responsibilities toward the IDOE as described in the application.

Based on an analysis of the costs required to succeed in fulfilling its role and
responsibilities, IDOE estimates that an external management organization
would reasonably require $3,000,000 annually ($12,000,000 over the four-year
period). Specifically, the external management organization would use the
funding provided to:

e Attract high-quality human capital to lead and staff the organization,
including but not limited to: an Executive Director (responsible for
managing the Support and Accountability Office and working closely
with IDOE and State leadership); Program Officers for each of the four
policy assurances (responsible for providing content expertise,
evaluating the progress of individual programs, and working closely
with IDOE staff); Measurement & Evaluation Analysts (responsible for
overseeing the collection of data from Race to the Top grant recipients
and developing reports to monitor their progress); an IDOE Liaison
(responsible for facilitating communication between the two
organizations and ensuring that IDOE is held accountable for work
within the department).

e Hire external support from vendors and contractors for special projects
directly related to its role and responsibilities or for activities that
support its general success as an organization. This support may
include but is not limited to: office leases; equipment and supplies for
personnel; graphic design and production for reports and publications
on Race to the Top; data analysis and content expertise; website design,
hosting, and maintenance; IT support; public relations, etc.

e Organize and host regular events (e.g., seminars, workshops,
conferences) for various stakeholder groups in the state, such as
educators, policymakers, and the general public. Through such events,

$12,000,000
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the Support and Accountability Office will inform stakeholders on the
performance of Race to the Top related programs and investments,
disseminate best practices, and gather feedback.

7) Training Stipends
N/A

8) Other
N/A

9) Total Direct Costs
See project-level budget table above.

10) Indirect Costs
See project-level budget table above.

11) Funding for Involved LEAs
N/A

12) Supplemental Funding for Participating LEAs
N/A

13) Total Costs
See project-level budget table above.
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Budget Part II: Project-Level Budget Table
Project Name: Transition to Common Core Standards
Associated with Criteria: (B)(3)
Evidence for selection criterion (A)(2)(i)(d
Project Project Project Project
Year 1 Year 2 Year 3 Year 4
get Categories

Personnel $0 $0 $0 $0 $0

(o0

. Fringe Benefits $0 $0 $0 $0 $0

_Travel $0 $0 $0 $0 $0

. Equipment $0 $0 $0 $0 $0

. Supplies $0 $0 $0 $0 $0

. Contractual $1,080,000 | $360,000 | $0 $0 $1,440,000

. Training Stipends $0 $0 $0 $0 $0

. Other $0 $0 $0 $0 $0

2
3
4
5
6
7
8
9

. Total Direct Costs (lines 1-8) | $1,080,000 | $360,000 | $0 $0 $1,440,000

10. Indirect Costs* $66,960 $22.320 $0 $0 $89,280

11 Funding for Involved LEAs | $0 $0 $0 $0 $0

12. Supplemental Funding for

Participating LEAs $0 $0 $0 $0 $0

13. Total Costs (lines 9-12) $1,146,960 | $382,320 $0 $0 $1,529,280

All applicants must provide a break-down by the applicable budget categories shown in lines 1-15.

Columns (a) through (d): For each project year for which funding is requested, show the total amount requested for each applicable
budget category.

Column (e): Show the total amount requested for all project years.

*If you plan to request reimbursement for indirect costs, complete the Indirect Cost Information form at the end of this Budget section.
Note that indirect costs are not allocated to lines 11-12.

BUDGET PART II: PROJECT-LEVEL BUDGET NARRATIVE
1) Personnel
N/A

2) Fringe Benefits
N/A

3) Travel
N/A

4) Equipment
N/A
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S) Supplies
N/A

6) Contractual

Product/Professional Service

Cost

Development of scope and sequence for Common Core standards: To support the
transition to the Common Core, IDOE will contract with an experienced vendor to
lead the development of a research-based scope and sequence (for each subject area
and grade level) in alignment with the Common Core standards. The contract will
require the vendor to engage a representative team of K-12 teachers from Indiana to
participate in the development of the scope and sequence.

IDOE expects that an experienced vendor can reasonably complete the required
deliverables of the contract within three months, starting in August 2010 and ending
by October 2010 (Year 1). Based on previous professional services contracts of a
comparable nature, the IDOE estimates that contracting with an experienced vendor
for 3 months will cost $360,000 ($100,000 per month in professional fees and
expenses capped at 20% of professional fees).

$360,000

Development of Common Core curriculum maps: Upon completion of the scope and
sequence for the Common Core standards, IDOE will contract with an experienced
vendor(s) to develop curriculum maps for each subject area and grade level (including
English Language Learners, Special Education and High Ability) and in alignment
with the scope and sequence and Common Core standards. The contract will require
the vendor to engage a representative team of K-12 teachers from Indiana to
participate in the development of the curriculum maps, and to conduct focus groups
with teachers to identify additional guides and/or materials useful to disseminating the
Common Core standards throughout the state.

IDOE expects that an experienced vendor can reasonably complete the required
deliverables of the contract within 6 months, starting in November 2010 and ending
by April 2011 (Year 1). Based on previous professional services contracts of a
comparable nature, the IDOE estimates that contracting with an experienced vendor
for 6 months will cost $720,000 ($100,000 per month in professional fees and
expenses capped at 20% of professional fees).

$720,000

Design of Common Core standards professional development and certification
program: Upon completion of the Common Core curriculum maps, IDOE will
contract with an experienced vendor to develop a comprehensive set of professional
development modules and materials to introduce Indiana teachers and administrators
to the Common Core standards, scope and sequence, and curriculum maps. The
contract will also require the vendor to support IDOE staff in the design and
development of a set of assessments for Indiana teachers to become “Common Core
Certified (CCC)” in their respective subject and grade level. All professional
development modules, materials, and certification assessments will be designed for

$360,000
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online distribution via the Learning Connection portal (as WebEx trainings and
downloadable files).

IDOE expects that an experienced vendor can reasonably complete the required
deliverables of the contract within 3 months, starting in June 2011 and ending by
August 2011 (Year 2). Based on previous professional services contracts of a
comparable nature, the IDOE estimates that contracting with an experienced vendor
for 3 months will cost $360,000 ($100,000 per month in professional fees and
expenses capped at 20% of professional fees).

7) Training Stipends
N/A

8) Other
N/A

9) Total Direct Costs
See project-level budget table above.

10) Indirect Costs
See project-level budget table above.

11) Funding for Involved LEAs
N/A

12) Supplemental Funding for Participating LEAs
N/A

13) Total Costs
See project-level budget table above.
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Budget Part II: Project-Level Budget Table

Project Name: Transition to Common Assessments
Associated with Criteria: (B)(3)

Evidence for selection criterion (A)(2)(1)(d

get Categories

(o0

. Personnel

Project
Year 1

$0

Project
Year 2

$0

Project
Year 3

$0

Project
Year 4

$0

$0

. Fringe Benefits

$0

$0

$0

$0

$0

. Travel

30

$0

$0

$0

$0

. Equipment

$0

$0

$0

$0

$0

. Supplies

$0

$0

$0

$0

$0

. Contractual

$2,350,000

$2,875,000

$835,000

$0

$6,060,000

. Training Stipends

30

$0

$0

$0

$0

. Other

$0

$0

$0

$0

$0

2
3
4
5
6
7
8
9

. Total Direct Costs (lines 1-8)

$2.350,000

$2.875.000

$835.000

$0

$6.060,000

10. Indirect Costs*

$145,700

$178,250

$51,770

$0

$375,720

11.Funding for Involved LEAs

30

$0

$0

$0

$0

12. Supplemental Funding for
Participating LEAs

$0

$0

$0

$0

$0

13. Total Costs (lines 9-12)

$2,495,700

$3,053,250

$886,770

$0

$6,435,720

All applicants must provide a break-down by the applicable budget categories shown in lines 1-15.

Columns (a) through (d): For each project year for which funding is requested, show the total amount requested for each applicable

budget category.

Column (e): Show the total amount requested for all project years.
*If you plan to request reimbursement for indirect costs, complete the Indirect Cost Information form at the end of this Budget section.
Note that indirect costs are not allocated to lines 11-12.

BUDGET PART II: PROJECT-LEVEL BUDGET NARRATIVE

1) Personnel
N/A

2) Fringe Benefits
N/A

3) Travel
N/A

4) Equipment
N/A
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S) Supplies
N/A

6) Contractual

Product/Professional Service

Cost

Alignment of ISTEP+ to Common Core standards: IDOE will contract with a vendor
with expertise in standards, assessments, and curriculum and gap analysis to lead
teacher and content experts in assessing the current alignment of the State’s
summative assessments to the Common Core standards. The vendor will recommend
additions to the current test blueprints which will allow ISTEP+ reading and math
assessments to report on both current standards and the Common Core. This work
will take place over two school years and include a rigorous Standards of Enacted
Curriculum (SEC)-like alignment study of the actual augmented “bridge” tests to
both sets of standards.

Based on previous professional services contracts of a comparable nature, the IDOE
estimates that contracting with an experienced vendor for the activities described
above will cost $200,000 in 2010-11 (Year 1) and $100,000 in 2011-12 (Year 2).

$300,000

ISTEP+ Item Development: IDOE will contract with a vendor with expertise in item
development to construct selected response and constructed response items,
coordinate all required content and bias review meetings and field test any additional
items needed to augment the current assessment so that Common Core standard
reporting can begin while the consortium led Common Core assessment are under
development.

Based on Indiana’s most recent change in content standards, IDOE anticipates that
this work will cost $1,000,000 over two years ($500,000 per content area). Item
development and review will occur in 2010-11 (Year 1) with piloting early in 2011-
12 (Year 2).

$1,000,000

Alignment of End of Course Assessments (ECAs) to Common Core standards: IDOE
will contract with a vendor with expertise in standards, assessments, and curriculum
and gap analysis to lead teacher and content experts in assessing the current
alignment of the State’s ECAs to the Common Core standards. The vendor will
recommend additions to the current test blueprints which will allow the ECAs to
report on both current standards and the Common Core. This work will take place
over two school years and include a rigorous Standards of Enacted Curriculum
(SEC)-like alignment study of the actual augmented “bridge” tests to both sets of
standards.

Based on previous professional services contracts of a comparable nature, the IDOE
estimates that contracting with an experienced vendor for the activities described
above will cost $150,000 in 2010-11 (Year 1) and $75,000 in 2011-12 (Year 2).

$225,000

ECA Item Development: IDOE will contract with a vendor with expertise in item
development to construct selected response and constructed response items,

$600,000
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coordinate all required content and bias review meetings and field test any additional
items needed to augment the current end of course assessments so that Common
Core standard reporting can begin while the consortium led Common Core
assessment are under development.

Based on the most recent change in content standards it is anticipated that this work
will cost $600,000 ($200,000 per course) over two years. Item development and
review will occur in 2010-11 and piloting early in 2011-12.

Alignment of K-2 Diagnostic Assessments to Common Core standards: IDOE will
contract with an experienced vendor to align the current K-2 diagnostic assessments
to the Common Core standards. Specifically, the selected vendor will be required to
do the following:

e Review and realign measures to Common Core standards and develop new
items to fill gaps (2010-11)
Develop software and technology to support new assessments (2010-12)
Deploy new assessments to align to Common Core standards (2011-12)
Conduct validity research on new assessments (2011-13)

Conduct reliability research on new assessments and redeploy assessments
(2012-13)

Based on previous professional services contracts of a comparable nature, IDOE
estimates that contracting with an experienced vendor for the activities described
above will cost $650,000 in 2010-11 (Year 1), $800,000 in 2011-12 (Year 2), and
$300,000 in 2012-13 (Year 3).

$1,750,000

Alignment of 3-8 Diagnostic Assessments to Common Core standards: IDOE will
contract with an experienced vendor to align the current 3-8 diagnostic assessments
to the Common Core standards. Specifically, the selected vendor will be required to
do the following:

e Review and realign measures to Common Core standards and develop new
items to fill gaps (2010-11)
Develop software and technology to support new assessments (2010-12)
Deploy new assessments to align to Common Core standards (2011-12)
Conduct validity research on new assessments (2011-13)

Conduct reliability research on new assessments and redeploy assessments
(2012-13)

Based on previous professional services contracts of a comparable nature, IDOE
estimates that contracting with an experienced vendor for the activities described
above will cost $350,000 in 2010-11 (Year 1), $1,200,000 in 2011-12 (Year 2), and
$300,000 in 2012-13 (Year 3).

$1,850,000

Validity Studies: IDOE will contract with a vendor with expertise in assessment,
reliability and validity to conduct independent reliability and validity studies of the
newly aligned, hybrid ISTEP+ and ECA assessments and the revised and realigned
diagnostic assessments for K-2 and 3-8. These studies would include assessing the
consequential, concurrent and predictive validity of the State’s assessments. The

$235,000
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work would be done in mid-to-late 2012 after the first administration of the newly
aligned assessments.

Based on previous professional services contracts of a comparable nature, IDOE
estimates validity studies will cost $100,000 for the ISTEP+ assessment, $60,000 for
the Graduation Qualifying Exam, and $75,000 for the K-2 and 3-8 diagnostic
assessments.

7) Training Stipends
N/A

8) Other
N/A

9) Total Direct Costs
See project-level budget table above.

10) Indirect Costs
See project-level budget table above.

11) Funding for Involved LEAs
N/A

12) Supplemental Funding for Participating LEAs
N/A

13) Total Costs
See project-level budget table above.
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Budget Part II: Project-Level Budget Table
Project Name: State Data Systems Improvements

get Categories

. Personnel

Associated with Criteria: (C)(2)
Evidence for selection criterion (A)(2)(i)(d

Project
Year 1

$204,643

Project
Year 2

$204,643

Project
Year 3

$204.643

Project
Year 4

$204,643

$818.574

. Fringe Benefits

$71,625

$71,625

$71,625

$71,625

$286,501

. Travel

$10,000

$10,000

$10,000

$10,000

$40,000

. Equipment

$617,500

$0

$0

$0

$617,500

. Supplies

$0

$0

$0

$0

$0

. Contractual

$4,774,000

$4,889,000

$3,399,000

$1,954,000

$15,016,00
0

. Training Stipends

$0

$0

$0

$0

$0

. Other

$50,000

$50,000

$50,000

$50,000

$200,000

. Total Direct Costs (lines 1-8)

$5,727,769

$5,225,269

$3,735,269

$2,290,269

$16,978.57
4

10. Indirect Costs*

$355,122

$323,967

$231,587

$141,997

$1,052,672

11.Funding for Involved LEAs

$0

$0

$0

$0

$0

12. Supplemental Funding for
Participating LEAs

$0

$0

$0

$0

$0

13. Total Costs (lines 9-12)

$6,082.890

$5,549,235

$3.966.855

$2.432.265

$18.031 .24
6

All applicants must provide a break-down by the applicable budget categories shown in lines 1-15.

Columns (a) through (d): For each project year for which funding is requested, show the total amount requested for each applicable

budget category.

Column (e): Show the total amount requested for all project years.
*If you plan to request reimbursement for indirect costs, complete the Indirect Cost Information form at the end of this Budget section.
Note that indirect costs are not allocated to lines 11-12.

BUDGET PART II: PROJECT-LEVEL BUDGET NARRATIVE

1) Personnel

Personnel: The following requested personnel will all be

(1]
hired as employees of the project. % FTE  Base Salary Total
Project Manager (1): The project manager will be
responsible for developing a project plan for all three core
elements and managing the day-to-day operations of IDOE  100% $65,832 $65,832

and contractor resources in keeping with the project’s

commitments.
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Database Administrator (1): The dedicated DBA will be
responsible for the development, implementation, and
maintenance of the SQL server and Oracle databases that
contain Indiana data.

100%

$70,000

$70,000

Data Warehouse Architect/Database Developer (1): The data
warehouse architect will be responsible for analyzing
business requirements, assessing data sources, creating
dimensional data models, and developing ETL code for data
obtained through real-time exchange and exchange with
higher education and workforce.

100%

$58,906

$58,906

Infrastructure Engineer (1): The infrastructure engineer will
be responsible for hardware installation, network
optimization, and infrastructure software maintenance.

20%

$15968

$15,968

Help Desk Specialist (1): The Help Desk Specialist will be
responsible for employee and stakeholder technical support
and submitting and escalating work orders related to the
project (especially around real-time data exchange and
Learning Connection). She will also be responsible for
directing the development of user manuals and providing
training as needed.

50%

$17,500

$17,500

2) Fringe Benefits

Fringe benefits are estimated based on the salaries of state-specific personnel.

Fringe Benefit

1
Personne Percentage

Project Manager 35%

Database Administrator 35%

Data Warehouse Architect/Database

0
Developer 35%

Infrastructure Engineer 35%

Help Desk Specialist 35%

TOTAL

3) Travel

Travel

# Trips

$ per
Trip

Total

Travel expenses include projected costs for travel to training

opportunities, including travel to other states (e.g., Oregon to review

Oregon DATA project, Nevada to review real-time data exchange)

and travel to training seminars, especially around SOA, data

40 (10
trips per
year)

$1,000

$40,0

00
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reporting, data warehousing, and database administration.

4) Equipment

. #of Cost per
Equipment Units  Unit Total
Dell laptops — Laptops will be used by state personnel and
consultants in implementing their deliverables (Year 1 only) 15 $2,500  $37,500
IBM WebSphere DataPower Integration Appliance XI50 for the
ESB (enterprise service bus) solution and a test machine in order to
implement the real-time automated data exchange solution (Year 1 3 $85,000 1$255,000
only)

Additional SAN disk space (48Tb) for data storage (Year 1 only) N/A N/A $250,000
Gerleral Infrastructure upgrades, including backup network solution N/A  N/A $75.000
switches, license, and cards (Year 1 only)

S) Supplies
N/A

6) Contractual

Note: The following costs are estimated and the IDOE will follow standard Indiana Department

of Administration contracting procedures, including requirements for vendor bidding.

Product/Professional Service

Cost

Contract developers: IDOE intends to augment current staff with 4 contractors for
the duration of the project. The contractors will help us develop the necessary XML
based web services to communicate with the districts, help us with data auditing, and
develop our internal and external reporting websites. The cost of the staff
augmentation is calculated by 37.5 hours per week for 52 weeks times three years
with a billable rate of $80/hr per year. The total staff augmentation costs will be
$624,000 annually from 2010-2014 (4 years total). Contractors will be 100% FTE on
the project.

$2,496,000

E-transcript service: Based on cost estimates received from potential vendors, the
cost of E-Transcript service, data repository, and mapping tool to map courses to
standardized SCED mapping will be $2,000,000 in 2010-11, $1,500,000 in 2011-12,
and $1,000,000 in 2012-13 and 2013-14. These costs will support:
e Full project and account management throughout the lifecycle of the project;
e Live Web-based training for school personnel;
e Unlimited electronic transcript transmissions among all participating Indiana
high schools and postsecondary institutions;
e Creation of a common school record exchange report template, upload
service, bi-directional request and retrieve interfaces, and on-demand

training materials (for K-12 schools electing to participate in electronic

$5,500,000
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records exchange);

Unlimited transcript transmissions to any other destination nationwide;

Support services provided to end users;

Marketing and instructional materials;

Licensing fees;

Bulk upload support for transcript repository loads;

Deployment and ongoing support for mapping of local and state course

names to NCES SCED;

Administrator and state interface for mapping courses to SCED;

e Normalized course and grade information sent to participating public in-state
postsecondary institutions;

e Exportable Excel reports reflecting normalized state and local course codes;

e Diploma audit PDF reports and an interface for report download

Real-time automated data exchange solution: Based on cost estimates we received
the cost of vendor implementation, support for the implementation of the real-time
automated data exchange solution will be $5,000,000. Of the $5,000,000 total,
$1,400,000 will be focused on the IDOE implementation and the remaining
$3,600,000 will be used to implement the solution at the school corporation level.

The DOE level implementation estimate is based on 7000 man hours @3$200/hr.
Services will include:

e Project management throughout the lifecycle of the project
Implementation and configuration infrastructure software
Requirements analysis for changes to state system
Design, development, and testing of changes
Integration and performance testing
Training of state employees
Implementation and deployment
Post-production support

The school corporation implementation estimate is based on 2 key factors: (1)
working with the SIS vendors in the state, and (2) working directly with schools that
do not utilize an off the shelf SIS vendor. The work with SIS vendors is based on
200 hrs X 40 distinct vendors @$200/hr = $1,600,000. The work with school
corporations without off the shelf SIS vendors was calculated using 50 school
corporations X 200 hours @$200/hr = $2,000,000. Based on a phased approach to
bringing schools corporations onboard, we expect our costs will be $2,000,000 in
year 1, $1,700,000 in year 2, and $1,300,000 in year 3. Services will include:
Implementation and configuration infrastructure software

Integration and performance testing

Requirements analysis of SIS Web services interface

Design, development, and testing of SIS Web services interface

Interface integration testing

Training of district employees

$5,000,000
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Learning Connection enhancements: IDOE contract with an vendor to implement
enhancements to current system allowing the school corps to upload data into the
DOE central data Warehouse for reporting back through Learning Connection,
training on utilization of the system to upload data, and data marts for a single view
of data to drive classroom instruction ($100,000 in year 1, $1,000,000 in year 2,
$400,000 in year 3, and $250,000 in year 4).

$1,750,000

Independent project implementation evaluator: IDOE will contract with an
independent evaluator to ensure that it is implementing its project with fidelity and
achieving desired outcomes ($50,000 in year 1, $65,000 in year 2, $75,000 in year 3,
and $80,000 in year 4).

$270,000

7) Training Stipends
N/A

8) Other

Category

Estimated
Cost

Software costs not associated with vendor solutions, including backup software,
software licenses, operating systems, monitoring tools, and development tools
($50,000 in year 1, $50,000 in year 2, $50,000 in year 3, and $50,000 in year 4).

$200,000

9) Total Direct Costs
See project-level budget table above.

10) Indirect Costs
See project-level budget table above.

11) Funding for Involved LEAs
N/A

12) Supplemental Funding for Participating LEAs
N/A

13) Total Costs
See project-level budget table above.
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Budget Part II: Project-Level Budget Table

Project Name: Generation 2 Diagnostic Assessments
Associated with Criteria: (C)(3)(1)
Evidence for selection criterion (A)(2)(i)(d

get Categories

. Personnel

Project
Year 1

$0

Project
Year 2

$0

Project
Year 3

$0

Project
Year 4

$0

$0

. Fringe Benefits

$0

$0

$0

$0

$0

. Travel

30

$0

$0

$0

$0

. Equipment

$0

$0

$0

$0

$0

. Supplies

$0

$0

$0

$0

$0

. Contractual

$6,000,000

$10,800,00
0

$4.400,000

$400,000

$21,600,00
0

. Training Stipends

$0

$0

$0

$0

$0

. Other

$0

$0

$0

$0

$0

. Total Direct Costs (lines 1-8)

$6,000,000

$10,800,00
0

$4,400,000

$400,000

$21.600,00
0

10. Indirect Costs*

$372,000

$669,600

$272,800

$24.800

$1,339,200

11.Funding for Involved LEAs

$0

$0

$3.700,000

$3.700,000

$7,400,000

12. Supplemental Funding for
Participating LEAs

$0

$0

$0

$0

$0

13. Total Costs (lines 9-12)

$6.372.000

$11.469,60
0

$8.372.800

$4,124,800

$30.339.20
0

All applicants must provide a break-down by the applicable budget categories shown in lines 1-15.

Columns (a) through (d): For each project year for which funding is requested, show the total amount requested for each applicable

budget category.

Column (e): Show the total amount requested for all project years.
*If you plan to request reimbursement for indirect costs, complete the Indirect Cost Information form at the end of this Budget section.
Note that indirect costs are not allocated to lines 11-12.

BUDGET PART II: PROJECT-LEVEL BUDGET NARRATIVE

1) Personnel
N/A

2) Fringe Benefits
N/A

3) Travel
N/A

4) Equipment
N/A
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S) Supplies
N/A

6) Contractual

Product/Professional Service

Cost

Development of Generation 2 Diagnostic Assessments: IDOE will contract with an
experienced assessment vendor(s) to develop the next generation of diagnostic
assessment technology. A substantial part of the work required from the vendor will
be to expand the existing platform into a more intelligent system that can produce
individual adaptive assessments that monitor both a student’s progress against the
“grade level” standards and the student’s current mastery in the overall scope of the
content area. Specifically, this effort will involve doing the following:

e Construction and validation of the learning progressions for the common
core standards in collaboration with researchers and teachers;

e Item development to produce a greatly expanded item pool that has the
correct level of specificity and full coverage of the content domain;

e Software and technology development to produce enhanced and more
intuitive links to instructional strategies and resources that directly address
the specific needs of individual students or groups of students

e Cost to administer Generation 2 assessments to students in schools
participating in pilots

e Refinement of sophisticated algorithms and automated formative
assessments.

We anticipate awarding this work within three months of award with an intensive
24-month cycle of ongoing development, pilot testing, revision and retesting. In
2010-11 (Year 1), a sample of up to 20% of the LEAs that are currently using the
Generation 1 diagnostic tools will be selected to participate as active pilot sites for
Generation 2. In 2011-12, up to 60% of the LEAs that are currently Generation 1
users will participate in a large-scale pilot of the Generation 2 system. In 2012-13,
the system would be ready for Generation 1 users to be able to adopt a fully
functioning Generation 2 system. Research and efficacy studies would begin in
2012-13 and continue through 2013-14.

Based on Indiana’s previous experience with the costs of developing the Generation
1 diagnostic assessments as well as input from potential assessment vendors
regarding the desired capabilities of the Generation 2 system, IDOE anticipates the
full cost to develop and deploy Generation 2 diagnostic assessments would be
$20,000,000 ($6,000,000 for 2010-11 pilot, $10,000,000 for the 2011-12 large-scale
pilot, and $4,000,000 for final development work and research and efficacy
studies). In addition to the resources required to complete the activities and
deliverables described above, these cost estimates include equipment (e.g., servers,
hosting, data storage), software licenses and maintenance, and technical and
customer support that would be provided by the vendor.

$20,000,000
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Generation 2 Diagnostic Assessments Training: IDOE will contract with a vendor
with expertise in training to work with the Generation 2 development vendor to
design, pilot, and finalize the training needed for new users and current users to
transition from the Generation 1 to the Generation 2 diagnostic tools. Training
modules will be designed, developed, and tested with the schools that are part of the
large-scale pilot in 2011-12 (Year 2). Specifically, the selected vendor will be
required to do the following:
e Develop a full set of web-based and interactive training modules for new
users and Generation 1 users
e Design and deliver required training through a train-the-trainer model
e Conduct in-person, lab-based training to supplement the train-the-trainer
model for new users

Based on Indiana’s previous experience with the costs of developing and delivering
a training program for the Generation 1 diagnostic assessments, IDOE anticipates
the cost to develop the training modules in 2011-12 would be $800,000 and
$400,000 annually to deliver the training during the 2012-13 and 2013-14 school
years.

$1,600,000

7) Training Stipends
N/A

8) Other
N/A

9) Total Direct Costs
See project-level budget table above.

10) Indirect Costs
See project-level budget table above.

11) Funding for Involved LEAs

Activity Purpose Cost # LEAs Total
involved
Funding to subsidize the Implement $5.00 per student 350 $3,700,000
increased per student cost statewide x 740,000 students
of administering adoption of for 2012-13 and
Generation 2 diagnostics. Generation 2 2013-14 school
diagnostic years (across all
assessments involved LEAs)

12) Supplemental Funding for Participating LEAs
N/A

13) Total Costs
See project-level budget table above.
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Budget Part II: Project-Level Budget Table

Project Name: Professional Development for Instructional Improvement Systems
Associated with Criteria: (C)(3)(i1)
Evidence for selection criterion (A)(2)(i)(d

get Categories

(o0

. Personnel

Project
Year 1

$0

Project
Year 2

$0

Project
Year 3

$0

Project
Year 4

$0

$0

. Fringe Benefits

$0

$0

$0

$0

$0

. Travel

30

$0

$0

$0

$0

. Equipment

$0

$0

$0

$0

$0

. Supplies

$0

$0

$0

$0

$0

. Contractual

$1,600,000

$1,240,000

$1,240,000

$1,240,000

$5,200,000

. Training Stipends

30

$0

$0

$0

$0

. Other

$0

$0

$0

$0

$0

2
3
4
5
6
7
8
9

. Total Direct Costs (lines 1-8)

$1.600,000

$1,240,000

$1,240,000

$1,240,000

$5.200,000

10. Indirect Costs*

$99,200

$76,880

$76,880

$69,440

$322,400

11.Funding for Involved LEAs

$482.400

$60,000

$60,000

$60,000

$662,400

12. Supplemental Funding for
Participating LEAs

$0

$0

$0

$0

$0

13. Total Costs (lines 9-12)

$2,181,600

$1,376,880

$1,376,880

$1,249,440

$6,184,800

All applicants must provide a break-down by the applicable budget categories shown in lines 1-15.

Columns (a) through (d): For each project year for which funding is requested, show the total amount requested for each applicable

budget category.

Column (e): Show the total amount requested for all project years.
*If you plan to request reimbursement for indirect costs, complete the Indirect Cost Information form at the end of this Budget section.
Note that indirect costs are not allocated to lines 11-12.

BUDGET PART II: PROJECT-LEVEL BUDGET NARRATIVE

1) Personnel
N/A

2) Fringe Benefits
N/A

3) Travel
N/A

4) Equipment
N/A
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S) Supplies
N/A

6) Contractual

Product/Professional Service

Cost

Design of professional development and certification program for
Indiana instructional improvement systems: IDOE will contract with an
experienced vendor to develop a comprehensive set of professional
development modules and materials to familiarize Indiana teachers and
administrators with the capabilities of the state’s instructional
improvement systems. Specifically, the selected vendor will develop
training materials to help educators learn to do the following:
e Use hardware/software;
e Understand the student-level longitudinal data made available
through the Learning Connection;
e Use reports generated by the Generation 2 diagnostic
assessments;
e Connect instructional content for the purpose of finding new
ways to instruct;
e Help strategic about ways in which data may inform instruction
for a given educator/student.

The contract will also require the vendor to design a comprehensive
assessment in order for Indiana educators to become certified in the use
of the State’s instructional improvement systems. All professional
development modules, materials, and certification assessments will be
designed for online distribution via the Learning Connection portal (as
WebEXx trainings and downloadable files). Targeted professional
development materials will be developed and offered to teachers in
Indiana’s lowest achieving schools (see budget line 11 for funding
designated for teachers in the bottom 5% of schools).

IDOE expects that an experienced vendor can reasonably complete the
required deliverables of the contract within 3 months, starting in June
2010 and ending by August 2010 (Year 1). IDOE plans for one month
of vendor support during the summers of 2011-12 and 2012-13 based on
the schedule of major enhancements planned for the State’s
instructional improvement systems (e.g., significant updates to the
Learning Connection portal in 2011-12, adoption of Generation 2
diagnostic assessments in 2012-13).

Based on previous professional services contracts of a comparable
nature, the IDOE estimates that contracting with an experienced vendor
for the activities described above will cost $360,000 in Summer 2010
($100,000 per month in professional fees and expenses capped at 20%

$600,000
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of professional fees); $120,000 in Summer 2011; and $120,000 in
Summer 2012.

Evaluation “spot checks” of effectiveness of professional development:
IDOE will work with a contractor to design a formative and summative
evaluation of the effectiveness of targeted professional development
activities for the lowest performing schools in the state. In 2010-2011,
IDOE and the contractor will design the evaluation, including creating a
logic model, identifying methods for formative and process evaluation
(such as observation rubrics, interview protocols, etc.) and identifying
methods for summative evaluation (such as data points and statistical
analysis). In 2011-14, the evaluator will continue to conduct evaluations
across the state and provide feedback to IDOE.

Based on previous professional services contracts of a comparable
nature, the IDOE estimates that contracting with an experienced vendor
for the activities described above will cost $240,000 in 2010-11 for 4
months of support to design and conduct evaluations ($50,000 per
month in professional fees and expenses capped at 20% of professional
fees) and $120,000 for 2 months of support during years 2011-14 to
conduct evaluations ($50,000 per month in professional fees each year
and expenses capped at 20% of professional fees).

$600,000

Educator Data Help Desk: IDOE will contract with a vendor to help
establish a statewide data help desk that can provide on-demand expert
technical assistance to individual educators to help them understand the
data made available through the state’s instructional improvement
systems, such as the Learning Connection. Educators will be able to
call or email the help desk, which will be staffed by data specialists, at
times convenient for them and ask questions specific to their data sets.

Based on preliminary survey of potential vendors, IDOE estimates that
establishing and maintaining a statewide data help desk from 2010-14
will cost $1,000,000 annually.

$4,000,000

7) Training Stipends
N/A

8) Other
N/A

9) Total Direct Costs
See project-level budget table above.

10) Indirect Costs
See project-level budget table above.

11) Funding for Involved LEAs




teachers for one day to
attend training sessions
on how to effectively
use the instructional
improvement systems
available in Indiana

development for
teachers in the
bottom 5% of
schools on the use
of instructional
improvement
systems

the bottom 5% of
school for 2010-11
(Year 1); $120 x
500 teachers each
school year from
2011-14 (to
account for teacher
turnover and
additional schools)

Activity Purpose Cost # LEAs Total
involved

Funding for the bottom Targeted $120 per teacher x 41 $662,400

5% of schools to release professional 4,020 teachers in

12) Supplemental Funding for Participating LEAs

N/A

13) Total Costs

See project-level budget table above.
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Budget Part II: Project-Level Budget Table

Project Name: Statewide Teacher and Principal Evaluation System
Associated with Criteria: (D)(2)
Evidence for selection criterion (A)(2)(i)(d

get Categories

(o0

. Personnel

Project
Year 1

$0

Project
Year 2

$0

Project
Year 3

$0

Project
Year 4

$0

$0

. Fringe Benefits

$0

$0

$0

$0

$0

. Travel

30

$0

$0

$0

$0

. Equipment

$0

$0

$0

$0

$0

. Supplies

$0

$0

$0

$0

$0

. Contractual

$2,960,000

$1,020,000

$1,020,000

$420,000

$5,420,000

. Training Stipends

30

$0

$0

$0

$0

. Other

$100,000

$100,000

$100,000

$100,000

$400,000

2
3
4
5
6
7
8
9

. Total Direct Costs (lines 1-8)

$3.060,000

$1.120,000

$1,120,000

$520,000

$5.820.000

10. Indirect Costs*

$189,720

$69,440

$69,440

$32,240

$360,840

11.Funding for Involved LEAs

$3,200,000

$3.200,000

$700,000

$700.000

$7.800,000

12. Supplemental Funding for
Participating LEAs

$0

$0

$0

$0

$0

13. Total Costs (lines 9-12)

$6,449,720

$4,389,440

$1,889.440

$1,252,240

$13,980,84
0

All applicants must provide a break-down by the applicable budget categories shown in lines 1-15.

Columns (a) through (d): For each project year for which funding is requested, show the total amount requested for each applicable

budget category.

Column (e): Show the total amount requested for all project years.
*If you plan to request reimbursement for indirect costs, complete the Indirect Cost Information form at the end of this Budget section.
Note that indirect costs are not allocated to lines 11-12.

BUDGET PART II: PROJECT-LEVEL BUDGET NARRATIVE

1) Personnel
N/A

2) Fringe Benefits
N/A

3) Travel
N/A

4) Equipment
N/A
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S) Supplies
N/A

6) Contractual

Product/Professional Service

Cost

Expansion of the Student Growth Model: IDOE will work with
nationally recognized experts in growth model development to validly
and fairly expand the current growth model to the high school and early
elementary levels; build technically sound growth linkages from the
diagnostic tests which begin in Kindergarten; and ensure that growth
can be measured to the goal of college and career readiness. Additional
statistical, psychometric and policy review and advice on the full
integration of student growth into educator evaluation and school
accountability systems.

IDOE expects that this work would be spread over 3 years ($300,000 in
2010-11; $100,000 in 2011-12; and $100,000 in 2012-13) to ensure that
the full range of the assessment system is fully integrated.

$500,000

Online interface for Student Growth Model: Indiana has entered into a
Growth Model MOU with Colorado and Arizona to share resources,
innovations, and a common set of data visualization tools and a shared
data platform built specifically for our adopted Student Percentile
Growth (SPG) model. This will allow innovations in displays or
analysis by one state to be quickly migrated adopted by the others.
Concentrating on a single data visualization tool allows for a “build
once, use often” opportunity and creates a system that no single state
has the time or resources to support.

Based on discussions with partner states, IDOE estimates the annual
contributions to the effort will be $300,000 for a four year period.

$1,200,000

Development of data systems, reporting tools, and user dashboards for
teacher and principal evaluations: IDOE will contract with a software
consulting firm to lead the development of a common statewide
evaluation system. The project will cover the requirements gathering,
development, implementation, and update phases over a 2 year period
from 2010-2012. The software solution will be a web-enabled system
that will tightly integrate with the existing Learning Connection portal
to collect and report the results of teacher and principal evaluations at
the individual, school, and corporation level. The data will also be
deposited into our IDOE data warehouse, where it can be used
conveniently accessed for data analysis. As a part of building the
evaluation system, IDOE will also update an antiquated
teacher/administrator licensing system to enable a reliable flow of data
between licensing and teacher/administrator evaluations.

$3,000,000
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Based on previous software development projects of a comparable
nature, the IDOE expects that this work would require 2 years of
development and cost a total of $2,000,000 over that time period. The
system would be developed and piloted in 2010-11 with LEAs using the
statewide evaluation system ($2,000,000 in Year 1). Additional vendor
support is anticipated in 2011-12 and 2012-13 ($500,000 per year) to
optimize and refine the system prior to large-scale adoption of the
evaluation framework.

Design of professional development and certification program on
statewide teacher and principal evaluation system: IDOE will contract
with an experienced vendor to develop a comprehensive set of
professional development modules and materials to familiarize and
certify Indiana administrators and teachers with the statewide evaluation
framework and corresponding data tools. The contract will also require
the vendor to design a comprehensive assessment in order for Indiana
administrators (superintendents, principals, and assistant principals) to
become certified in conducting valid teacher evaluations that comply
with the statewide evaluation framework. All professional development
modules, materials, and certification assessments will be designed for
online distribution (e.g., as WebEXx training sessions, downloadable
files, etc.).

IDOE expects that an experienced vendor can reasonably complete the
required activities and deliverables of the contract within 3 months
during 2010-11 (Year 1). IDOE plans for one month of vendor support
during 2011-2014 (Years 2-4) in order to modify training materials and
update the certification assessments as necessary. Based on previous
professional services contracts of a comparable nature, the IDOE
estimates that contracting with an experienced vendor for the activities
described above will cost $360,000 in Year 1 and $120,000 annually
during Years 2-4 ($100,000 per month in professional fees and expenses
capped at 20% of professional fees).

$720,000

7) Training Stipends
N/A

8) Other

Category

Estimated Cost

State Engagement Strategy: IDOE will conduct various workshops and
events to engage administrators, teacher leaders, education experts, and
other related stakeholders during and after the adoption of a statewide
evaluation system. These workshops and events will be integral to
creating statewide adoption of the system, and for collecting valuable
feedback on how to optimize and continually improve the system.

$400,000
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IDOE estimates engagement-related activities will cost $100,000 per

year for all four years (2010-2014).

9) Total Direct Costs
See project-level budget table above.

10) Indirect Costs

See project-level budget table above.

11) Funding for Involved LEAs

Activity Purpose Cost # LEAs Total
involved

Funding for Train and certify $20,000 (average 350 $7,800,000

evaluators (e.g., evaluators on how to grant amount, will

superintendents, conduct valid teacher vary based on LEA

principals, teacher
leaders, etc.) to
attend in-person,
regional training
sessions to become
certified in
conducting teacher
and/or principal
evaluations using
the statewide
evaluation system
framework and data
tools

and/or principal
evaluations that
comply with the
requirements of the
statewide evaluation
framework

size) x 160 LEAs for
2010-11 and 2011-
12 (based on 45%
LEA adoption
target);

$20,000 x 35 LEAs
for 2012-13 (last
10% of adopters);

$20,000 x 35 LEAs
for 2013-14 (to
account for
turnover)

12) Supplemental Funding for Participating LEAs

N/A

13) Total Costs

See project-level budget table above.
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Budget Part II: Project-Level Budget Table
Project Name: Indianapolis Principals Fellowship
Associated with Criteria: (D)(1)(i1)
Evidence for selection criterion (A)(2)(i)(d

Project Project Project Project
Year 1 Year 2 Year 3 Year 4
get Categories

. Personnel $60,000 | $60,000 | $60,000 | $60,000 | $240,000

. Fringe Benefits $10,000 | $10,000 | $10,000 | $10,000 | $40,000
_Travel $7.500 $7,500 $7,500 $7.500 $30,000

. Equipment $0 $0 $0 $0 $0

. Supplies $7,000 $7.000 $7,000 $7,000 $28.000

. Contractual $0 $0 $0 $0 $0

. Training Stipends $250,000 | $250,000 | $350,000 | $400.000 | $1.250,000
. Other $15,000 | $15,000 | $15,000 | $15,000 | $60,000

. Total Direct Costs (lines 1-8) | $349,500 | $349,500 | $449,500 | $499.500 | $1,648,000
10. Indirect Costs* $0 $0 $0 $0 $0

11 Funding for Involved LEAs | $0 $0 $0 $0 $0

12. Supplemental Funding for
Participating LEAs

13. Total Costs (lines 9-12) $349,500 $349,500 $449,500 $499,500 $1,648,000

All applicants must provide a break-down by the applicable budget categories shown in lines 1-15.

Columns (a) through (d): For each project year for which funding is requested, show the total amount requested for each applicable
budget category.

Column (e): Show the total amount requested for all project years.

*If you plan to request reimbursement for indirect costs, complete the Indirect Cost Information form at the end of this Budget section.
Note that indirect costs are not allocated to lines 11-12.

(o0

2
3
4
5
6
7
8
9

$0 $0 $0 $0 $0

BUDGET PART II: PROJECT-LEVEL BUDGET NARRATIVE
1) Personnel

Personnel: The following requested personnel will all be

(1]
hired as employees of the project. % FTE  Base Salary Total

Director of Alumni Affairs (1): The person who accepts this
role will be responsible for mobilizing a network of alumni
in the fields of education, policy, and political leadership,
fostering leadership amongst alumni in Indiana, building
external relationships and ensuring stewardship of the
organization, and advancing alumni thinking.

75% $80,000  $60,000
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2) Fringe Benefits

Fringe benefits are estimated based on the salaries of Teach for America personnel.

Fringe Benefit
Personnel

Percentage
Director of Alumni Affairs 16.7%
TOTAL
3) Travel

# $ per

Travel Trips Trip Total
The Director of Alumni Affairs will travel to Columbia University
approximately 3 times a year during the school year and 2 times during 5 $1,500 $30,000

the summer while interns are in session

4) Equipment
N/A

S) Supplies

Category Estimated Cost
Marketing materials: Covers the cost to produce and distribute material

designed to recruit highly talented individuals to the program. This will $5,000

include but not be limited to brochures, bulletins, websites, and fliers.

Office supplies: Covers the cost of the office supplies necessary to

manage the project. These will include but not be limited to copy $2.000

machine expenses, printers, copy paper, pens, scissors, staplers, and
paper clips.

6) Contractual
N/A

7) Training Stipends

Stipend

Estimated Cost

Tuition at Columbia University: The program pays for up to 25 future
school leaders to attend Columbia University. This includes a $50,000
one-time payment for each selected leader, to be paid directly to
Columbia University Teacher's College for tuition costs (5 school
leaders in 2010-11 and 2011-12; 7 school leaders in 2012-13; and 8
school leaders in 2013-14).

$1,250,000
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8) Other

Category

Estimated Cost

Events: Events will be held to promote the program, to recruit
candidates, to interview and select leaders, and to provide continued
support throughout the leader's tenure in the program.

$15,000

9) Total Direct Costs
See project-level budget table above.

10) Indirect Costs
See project-level budget table above.

11) Funding for Involved LEAs
N/A

12) Supplemental Funding for Participating LEAs
N/A

13) Total Costs
See project-level budget table above.
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Budget Part II: Project-Level Budget Table

Project Name: Indiana University Dual Business-Education Executive MBA, Educational Licensure
Program, and Turnaround Leadership Certificate Program

Associated with Criteria: (D)(1)(i1)

Evidence for selection criterion (A)(2)(i)(d

get Categories

. Personnel

$119,152

$122.727

$126.408

$130,201

$498.488

. Fringe Benefits

$47,661

$49,091

$50,563

$52,080

$199,395

. Travel

$5.000

$5.000

$5.000

$5.000

$20.000

. Equipment

$5,000

$5,000

$5,000

$5,000

$20,000

. Supplies

$1,000

$1.000

$1.000

$1,000

$4.000

. Contractual

$175,000

$75,000

$0

$0

$250,000

. Training Stipends

$3.990.000

$5.700,000

$5.700,000

$5.700,000

$21.090.00
0

. Other

$123,000

$168,000

$168,000

$168,000

$626,999

. Total Direct Costs (lines 1-8)

$4.465 813

$6.125.817

$6,055,971

$6.061,280

$22,708,88
1

10. Indirect Costs*

$0

$0

$0

$0

$0

11.Funding for Involved LEAs

30

$0

$0

$0

$0

12. Supplemental Funding for
Participating LEAs

$0

$0

$0

$0

$0

13. Total Costs (lines 9-12)

$4.465 813

$6.125,817

$6,055,971

$6,061,280

$22.708.88
1

All applicants must provide a break-down by the applicable budget categories shown in lines 1-15.

Columns (a) through (d): For each project year for which funding is requested, show the total amount requested for each applicable

budget category.

Column (e): Show the total amount requested for all project years.
*If you plan to request reimbursement for indirect costs, complete the Indirect Cost Information form at the end of this Budget section.
Note that indirect costs are not allocated to lines 11-12.

BUDGET PART II: PROJECT-LEVEL BUDGET NARRATIVE

1) Personnel

Personnel: The following requested personnel will all be

(1]
hired as employees of the project. % FTE  Base Salary Total
Program Coordinator, Kelley School (1):
Coordinator/planner for the Kelley School for the Executive
Dual Degree MBA and the Turnaround Leadership 100% $80,000 $80,000

Certificate Program. This individual will also work with the
coordinator from the School of Education. This person will
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be in charge of coordinating all aspects of in-residence
sessions at the Kelley School and the School of Education
such as registering participants, room scheduling,
coordinating teaching with faculty, developing curricula in
conjunction with faculty, ordering program materials, and
handling room reservations. They will also be responsible
for coordinating any online materials developed by the
faculty. The Kelley School will allocate a Clinical Professor
to serve as a full-time Program Coordinator from the
Business School. The budget incorporates a 3% salary
increase for each year after Year 1.

Program Coordinator, School of Education (1):
Coordinator/planner for School of Education will be in
charge of coordinating all aspects of principal certification
program and assist with the Turnaround Leadership and Dual
Degree MBA programs. This individual will work on
directing all communications to participants, in-residence
sessions at the Kelley School and the School of Education,
registration, coordinating the timing and delivery of on-line
or synchronous distance education, the preparation and
delivery of instructional materials. A clinical professor from
the Educational Leadership Program in the School of
Education will serve in this capacity. It will represent 33% of
the individual's time. The budget incorporates a 3% salary
increase for each year after Year 1.

33%

$118,643

$39,152

2) Fringe Benefits

Fringe benefits are estimated based on the salaries of Indiana University personnel.

Fringe Benefit

Personnel
¢ Percentage

Program Coordinator, Kelley School 40%

Program Coordinator, School of Education 40%

TOTAL

3) Travel

Travel

# $ per
Trips Trip

Total

Visits to schools where students are doing field work and/or internships
and meetings with IDOE officials.

10 $500

$5,000

4) Equipment
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Category Estimated Cost

Purchase of instructional production equipment (desktop cameras,

digital voice recorders, flip video cameras, and camcorders with tripods. $5,000

S) Supplies

Category Estimated Cost

Office supplies: Postage, express mail, consumable electronic and other

supplies, and instructional support materials for faculty. $1,000

6) Contractual

Product/Professional Service Estimated Cost

Course development: The Executive MBA will require the
development of 15 courses, which includes moving some courses to an
on-line asynchronous course which can be time consuming and must be
full completed before the first class takes place. Faculty stipends for
course development are $10,000 per course and go toward partial
coverage of faculty "summer support" for a total of $150,000. The
Certificate program will require the Kelley School and the School of
Education to develop a series of modules that equate to 6 credit hours,
which carries a development cost of $20,000. The Licensure program is
composed of 8 courses which equates to $80,000 in development cost.
Total development cost will be $250,000 ($175,000 in Year 1 and
$75,000 in Year 2).

$250,000

7) Training Stipends

Stipend Estimated Cost

eMBA Fellowships: Tuition for the eMBA is set at $1,900 per credit
hour. Enrollment to the program will be competitive, but all who are
enrolled will receive a fellowship to cover tuition. The value of a
Fellowship is $85,500. Assuming that it will take two years to complete $11,970,000
the degree and 40 students in each cohort, we will have a fellowship
cost of $42,750/year per student ($1,710,000 for 40 students in Year 1;
$3,420,000 for 80 students in Years 2-4).

Educational Leadership Licensure Program: Tuition for the Education
Leadership Licensure Program will be set at $1,900 per credit hour.
Enrollment to the program will be competitive, but all who are enrolled '$7,296,000
will receive a fellowship to cover tuition. The value of a fellowship is
$45,600. The total annual cost will be $1,824,000 for 40 fellows.

Turnaround Leadership Certificate Program: The 15-weeks Turnaround
Leadership Certificate Program equates to 6 credit hours at $1,900 per

$1,824,000

106




credit hour. Fellowships for this program are valued at $11,400 per
participant. The total annual cost will be $456,000 per year for 40
fellows.

8) Other

Category Estimated Cost

Program materials: IU will produce program materials for the eMBA
program, Education Leadership Licensure Program, and Turnaround
Leadership Certificate Program. In the first year we will not have a full
cohort in all programs so the costs to produce all instructional related
program materials will be $123,000. Total annual materials cost for
Years 2-4 will be $168,000 for all three programs.

$626,699

9) Total Direct Costs
See project-level budget table above.

10) Indirect Costs
See project-level budget table above.

11) Funding for Involved LEAs
N/A

12) Supplemental Funding for Participating LEAs
N/A

13) Total Costs
See project-level budget table above.
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Budget Part II: Project-Level Budget Table

Project Name: Teach for America Corps Expansion

Associated with Criteria: (D)(3)(i1)

Evidence for selection criterion (A)(2)(1)(d

get Categories

. Personnel

Project
Year 1

$780,014

Project
Year 2

$1,234,031

Project
Year 3

$1.710,987

Project
Year 4

$2.179,226

$5,904,258

. Fringe Benefits

$140,895

$216,200

$305,575

$393,233

$1,055,903

. Travel

$270,482

$579,491

$676.,435

$773.,435

$2,299,844

. Equipment

$0

$0

$0

$0

$0

. Supplies

$72,189

$129,271

$166,264

$202,768

$570,493

. Contractual

$43,226

$71,343

$97,033

$122,281

$333,884

. Training Stipends

$7,514

$11,933

$16,618

$21,217

$57,282

. Other

$263,658

$450,037

$597,480

$742,609

$2,053,783

. Total Direct Costs (lines 1-8)

$1,577,979

$2,692,306

$3,570,393

$4,434,768

$12,275,44
7

10. Indirect Costs*

$0

$0

$0

$0

$0

11 Funding for Involved LEAs

$0

$0

$0

$0

$0

12. Supplemental Funding for
Participating LEAs

$0

$0

$0

$0

$0

13. Total Costs (lines 9-12)

$1.577.979

$2.692.306

$3.570,393

$4 434,768

$12.275.44
7

All applicants must provide a break-down by the applicable budget categories shown in lines 1-15.

Columns (a) through (d): For each project year for which funding is requested, show the total amount requested for each applicable

budget category.

Column (e): Show the total amount requested for all project years.
*If you plan to request reimbursement for indirect costs, complete the Indirect Cost Information form at the end of this Budget section.
Note that indirect costs are not allocated to lines 11-12.

BUDGET PART II: PROJECT-LEVEL BUDGET NARRATIVE

1) Personnel

Personnel: The following requested personnel will all be

hired as employees of the project.

% Base
Salary

FTE

Total

Executive Director (1): The Executive Director is

responsible for maximizing the organization’s impact in the
region by working to establish Teach For America’s

presence in the community, ensuring effectiveness of corps
members, building a broad and sustainable base of financial
support, and raising community awareness

100%

$115,000

$115,000
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Managing Director of Program (1): The Managing Director
of Program manages and develops the region’s program
team, ensuring that it achieves its student achievement, corps
member retention and stewardship goals

100%

$71,858

$71,858

Development Manager (1): The Development Manager
develops a diverse and sustainable local funding base to
achieve the funding growth necessary to support the regional
program.

100%

$53,501

$53,501

Program Director (3): Program Directors manage and
develop a cohort of approximately 30 corps members to
ensure that they achieve ambitious academic goals with their
students.

Note: One additional Program Director will be added each
year during Years 2-4

100%

$55,233

$55,233

Director of Alumni Affairs: Responsible for mobilizing a
network of alumni in the fields of education, policy, and
political leadership, fostering leadership amongst alumni in
Indiana, building external relationships and ensuring
stewardship of the organization, and advancing alumni
thinking.

100%

$68,905

$68.905

Manager of District Strategy: Responsible for strategic
placement of corps members in school districts and
managing relationships with school leaders and will likely
be filled in 2011.

100%

$51,938

$51,938

Operations Associate: To be hired in the next couple
months, the person who accepts this role will manage the
operations of the regional team in a way that maximizes the
team’s effectiveness and enables the region to reach its
ambitious goals.

100%

$42,469

$42,469

Regional Allocation of National Cost: Includes percentage
of all national positions that support regional efforts in
Indianapolis including national recruitment and selection
directors, pre-service training managers, curriculum and
training developers, alumni and program support managers,
and many other centralized national positions (i.e.
accounting, finance, legal, etc).

N/A

N/A

Y1: $210,644
Y2: $609,428
Y3: $1,031,151
Y4: $1,444,157

2) Fringe Benefits

Fringe benefits are estimated based on the salaries of Teach for America personnel.

Fringe Benefit
Personnel

Percentage
Executive Director 19%
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Managing Director of Program 19%

Development Manager 19%

Program Director 19%

Director of Alumni Affairs 19%

Manager of District Strategy 19%

Operations Associate 19%

Regional Allocation of National Cost 19%

3) Travel

Travel fi“rips ifi:r Total
Travel to regional conferences, recruitment trips to interview N/A N/A $668,308

candidates, and site visits to local schools to meet with corps
members, sponsors, and partners. Travel costs increase each year to
accommodate growth in staff and corps size (580,440 in Year 1,
$161,130 in Year 2, $196,037 in Year 3, and $230,701 in Year 4)

Regional allocation of national expenses to support travel for national N/A  N/A  $1,631,536
Recruitment Directors who interview corps members from around
the country to teach in Indiana ($190,043 in Year 1, $418,361 in Year
2, 480,398 in Year 3, and $542,735 in Year 4)

4) Equipment
N/A

S) Supplies

Category Cost

Basic office supplies (e.g., printing, postage, etc.), marketing materials, professional $132,074
development supplies ($17,251 in Year 1, $26,488 in Year 2, $38,355 in Year 3, and
$49,982 in Year 4).

Regional allocation of national marketing expenses and collateral ($54,938 in Year $438,417
1, $102,783 in Year 2, $127,909 in Year 3, and $152,786 in Year 4).

6) Contractual

Product/Professional Service Cost

Regional contractual costs ($9,800 in Year 1, $17,534 in Year 2, $23,130 in Year 3, $79,106
and $28,641 in Year 4)
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Regional allocation of national contractual costs ($33,426 in Year 1, $53,809 in $254,778
Year 2, $73,903 in Year 3, and $93,640 in Year 4)

7) Training Stipends
N/A

8) Other

Category Cost

Training materials, induction, orientation, and Summer Institute costs for new staff $10,138
members ($1,340 in Year 1, $1,899 in Year 2, $2,940 in Year 3, and $3,959 in Year
4)

Regional allocation of national Human Assets team, which functions as a centralized $47,145
human resources department for local Teach for America offices ($6,174 in Year 1,
$10,034 in Year 2, $13,678 in Year 3, and $17,259 in Year 4).

Financial aid grants offered to corps members to help them relocate to aregionto ~ $194,832
teach ($25,233 in Year 1, $38,686 in Year 2, $56,660 in Year 3, and $74,263 in
Year 4).

Research budget to conduct internal and external surveys regarding the effectiveness $77,932
of both local corps members and staff ($10,089 in Year 1, $15,474 in Year 2,
$22,664 in Year 3, and $29,705 in Year 4).

Communications costs for long distance telephone calls to interview prospective $77,932
candidates ($10,089 in Year 1, $15,474 in Year 2, $22,664 in Year 3, and $29,705 in
Year 4).

Regional allocation of national expenses to provide corps members with pre-service $1,703,087
summer training, ongoing professional development, and support an alumni
program ($218,257 in Year 1, $380,402 in Year 2, $484,159 in Year 3, and
$594,083 in Year 4).

9) Total Direct Costs
See project-level budget table above.

10) Indirect Costs
See project-level budget table above.

11) Funding for Involved LEAs
N/A

12) Supplemental Funding for Participating LEAs
N/A

13) Total Costs
See project-level budget table above.
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Budget Part II: Project-Level Budget Table
Project Name: Indianapolis Teaching Fellows Program Expansion
Associated with Criteria: (D)(3)(i1)
Evidence for selection criterion (A)(2)(i)(d

get Categories
. Personnel $292.649 | $395311 $405,337 | $415,665 $1,508,962
. Fringe Benefits $43,127 $73,656 | $76,407 $77,623 $270,813
. Travel $9,560 $12,138 $12,745 $13,382 $47,825
. Equipment $0 $0 $0 $0 $0
. Supplies $13,897 $15,957 $16,754 $17,592 $64,200
. Contractual $63,678 $67,818 $70,065 $72,424 $273,985
. Training Stipends $236,080 | $236,080 | $236,080 | $236,080 | $944 320
. Other $3,000 $5,355 $5,623 $5,904 $19,882
. Total Direct Costs (lines 1-8) | $661,991 | $806,315 | $823,011 | $838.670 | $3,129,987
10. Indirect Costs* $0 $0 $0 $0 $0

11 Funding for Involved LEAs | $0 $0 $0 $0 $0

12. Supplemental Funding for
Participating LEAs

13, Total Costs (lines 9-12) $661,991 $806,315 $823,011 $838,670 $3,129.987

All applicants must provide a break-down by the applicable budget categories shown in lines 1-15.

Columns (a) through (d): For each project year for which funding is requested, show the total amount requested for each applicable
budget category.

Column (e): Show the total amount requested for all project years.

*If you plan to request reimbursement for indirect costs, complete the Indirect Cost Information form at the end of this Budget section.
Note that indirect costs are not allocated to lines 11-12.

2
3
4
5
6
7
8
9

$0 $0 $0 $0 $0

BUDGET PART II: PROJECT-LEVEL BUDGET NARRATIVE
1) Personnel

Personnel: The following requested personnel will all be
hired as employees of the project.

Site Manager (1): The Site Manager will work on-site in the 100% $84,965 $84,965
Indianapolis Public Schools district office and is responsible
for ensuring the successful execution of the program.
Specifically, the Site Manager is responsible for designing
and implementing recruitment strategies that attract high-
quality alternate-route teachers from diverse backgrounds to

% FTE  Base Salary Total
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apply to teach in district schools, managing a rigorous
selection process to ensure that individuals accepted into the
program meet our high-quality standards, managing a high
quality pre-service training institute and building effective
relationships with district leaders, school administrators, and
other key stakeholders within the community

Recruitment and Selection Manager (1): The Recruitment
and Selection Manager is responsible for the successful
implementation of the recruitment plan as well as assisting
the Site Manager in all aspects of the selection process. In
addition, the Recruitment and Selection Manager manages
all candidate correspondences and the program's day-to-day
operations.

100%

$50,000

$50,000

Training and Resource Manager (1): Years 2-4 only

The Training and Resource Manager is responsible for the
successful planning, implementation and evaluation of the
Pre-service Training Institute. In addition, the Training and
Resource Manager is responsible for ongoing program
administration, which is connecting Fellows in their first or
second year of teaching to resources throughout the school
year to ensure their success in the classroom.

100%

$64,927

$64,927

Ambassadors (5): Ambassadors are former program
participants (Fellows) and/or experienced teachers who
cultivate our highest quality candidates by accurately
delivering Teaching Fellows programmatic and recruitment
messages in a supportive and inspiring manner.

100%

$1,000

$5,000

Part-time Selectors (including pre-screeners) (28): Selectors
are part-time employees who conduct full-day interviews on
four or more Saturdays in the Winter/Spring of each year
using the TNTP Teaching Fellows Selection Model. They
will ultimately make recommendations on which candidates
meet the model helping shape the cohort of teachers in
Indianapolis.

100%

$805

$22,510

Institute Instructors (8): Institute Instructors work full-time
during the five to six week summer Pre-service Training
Institute. Institute Instructors facilitate a minimum of 60
hours of rigorous curriculum sessions and observe and give
feedback to program participants (Fellows) throughout the
summer training.

100%

$6,180

$49,440

Temporary Assistant (1): If needed, the program will hire a
temporary assistant to aid in managing day-to-day program
operations. Typical tasks include: filing applicant materials
and assisting in mass mailings of recruitment materials to
potential applicants.

100%

$3,000

$3,000
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Lead Selector (1): The Lead Selector is responsible for
managing the full-day interviews on four or more Saturdays
in the Winter/Spring of each year using the TNTP Teaching
Fellows Selection Model. Specifically, the lead selector
prepares all candidate files the week prior to selection
events, assists in facilitating the interview event, and
manages the overall operations and logistics of interview
events.

100%

$5,150

$5,150

Intervention Specialists (5): Years 2-4 only

Intervention Specialists are effective current or former
teachers who work with individual program participants
(Fellows) for a cycle of targeted instructional coaching for
Fellows in need of more resources once in the classroom.
Intervention cycles include a total of five hours of observing
the Fellow in his/her classroom, ten hours of debrief
meetings and planning, four hours of mentor preparation
outside of observations and meetings, and approximately one
hour dedicated to a follow-up email and phone call
approximately one week after the cycle end date.

100%

$3,000

$15,000

Central Support Team: In addition to the site-based staff in
Indianapolis, TNTP has a Central Support Team of national
staff whose time is shared across all of our contracts. This
team provides critical support during development, launch
and ongoing implementation. They assist with direct
management, project start-up, staffing, training new staft,
customizing our systems to meet the unique needs of each
project site, and ongoing program support and
troubleshooting. This central support team ensures a
consistent standard of quality and accountability across all of
our project sites.
The staff members whose time is included in these cost
include:

° Site Advisors for Recruitment, Selection, Hiring,

Operations, and Communications
° Information Technology staff

° Research and Evaluation staff

N/A

$10,000

$10,000

National Support and Specialist Staft: Years 2-4 only

As a virtual organization, with project teams situated in
school districts across the country, TNTP utilizes a proven
model for contract staffing that relies on a core team of
national experts who specialize in areas such as education
policy, evaluation, program implementation, teacher
recruitment, candidate selection, training, and teacher

N/A

$70,000

$70,000
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certification. Individually, these specialists are among the
nation’s best thinkers in their respective areas of expertise.
Collectively, they constitute a wellspring of knowledge,
experience and skill that benefits the organization’s
programs across the country.
The staff members whose time is included in these cost
include:
Top leadership staff members, who provide high-level
project guidance and assistance to ensure the success of
every program or initiative in which the organization
engages. This includes:

° Ariela Rozman, Chief Executive Officer

° Tim Daly, President

Critical oversight staff members, who oversee the launch,
development and ongoing implementation of each project
and who work closely with site-based staff to ensure the
project meets its annual goals. This includes:

° Layla Avila, Vice President - Teaching Fellows
Programs

° Ana Menezes, Partner — Teaching Fellows
Programs

Note: In FY 2011, the majority of the salary for the Training and Resource Manager and

Intervention Specialists will be covered by an existing Transition to Teaching grant from the US
Department of Education; therefore the personnel cost line reflects only partial cost for FY 2011

for these positions. This grant also covers part of National Staff Support and Specialist Staff

costs. Note that this grant will end in September 2011.

2) Fringe Benefits

Fringe Benefit
Personnel

Percentage
Site Manager (1) 33%
Recruitment and Selection Manager (1) 27%

Training and Resource Manager (1) Years 27%
2-4 only

Ambassadors (5) 11%
Part-time Selectors (including pre- 11%
screeners) (28)

Institute Instructors (8) 11%
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Temporary Assistant (1) 11%

Lead Selector (1) 11%

Intervention Specialists (5) Years 2-4 only 11%

3) Travel

Travel

Trips

$ per
Trip

Total
(Annu

al)

Program Oversight Travel: Program oversight travel is essential to
ensuring that each site can meet the recruitment and hiring goals it has
set. TNTP has a central staff of experts in areas including technology,
marketing, recruitment, screening and selection, pre-service training,
staff training and evaluation who each dedicate time to this project and
must fly-in to coordinate implementation, check-in throughout the
program, and trouble-shoot. Rather than this project having additional
personnel in each of these areas, it is far more cost effective to utilize
central staff to support consistent program quality across our sites. In
this way, each site receives support from an experienced team, without
bearing the entire burden for their costs, as well as the support and
learning of the organization as a whole. TNTP has a consistent record of
meeting the goals for teachers hired that it sets in each program in a
high-quality way and those goals and program quality can only be
achieved with this level of oversight and the requisite travel costs.
We estimate approximately 14 Program Oversight trips a year for:

° Recruitment oversight;

° Selection and screening training and support;

° Pre-service training implementation;

° Placement/hiring support

° Regular visits by TNTP Partner to meet with district

partners and key stakeholders as well as overall program
oversight

Estimates are based on the following:
° $250 transportation costs (generally airfare)
. $250 lodging costs (generally 2-3 nights)
o S50 per diem / day (meals)

14

$643

$9,000

Recruitment and Selection Travel: Recruitment and Selection Travel
includes regional trips to area universities to recruit candidates, career
fairs and mileage to and from interview events for program staff.
Estimates are based on the following:

° $100 average mileage reimbursement

. S50 per diem

17

$150

$2,560
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4) Equipment
N/A

S) Supplies

Category

Cost

General Program Printing: Years 2-4 only Includes program printing
for general day-to-day operations, printing of training materials for part-
time staff (Ambassadors, Intervention Specialists) as well as materials
for potential candidates.

$1,680

Postage: Includes postage for recruitment mailings, candidate
correspondences, and training materials.

$1,680

Office Supplies: Includes general program office supplies, including file
folders, printer cartridges, paper, etc.

$1,679

Pre-service Training Supplies: Supplies are used to support the summer
pre-service training that occurs once a candidate has been accepted into
the program. Include: binders, bulletin board paper, and basic supplies
for the training office.

$2,100

Pre-service Training Printing: Includes training manuals and other
materials candidates receive during the Pre-service Training.

$8,057

Note: Approximately one-third of supply costs are covered by an existing Transition to Teaching
grant from the US Department of Education; therefore the supplies cost line reflects only partial

cost for FY 2011. Note that this grant will end in September 2011.

6) Contractual

Product/Professional Service

Cost

Cooperating/mentor teachers: The program will hire a team of
Cooperating Teachers to host program participants (Fellows) in their
summer school classroom during the Pre-service Training Institute
(approximately 4-5 weeks). Cooperating Teachers are experienced
teachers who provide informal feedback and model classroom
instruction to Fellows.

$22,833

Print and Internet Ads: Strategic use of media advertising has proven to
be a powerful tool in our recruitment campaigns in terms of introducing
people in other careers to become interested in a teaching position.
These costs include print ads, radio, and internet ads.

$30,000

Marketing Collateral: Strategic use of marketing materials has proven to
be a powerful tool in our recruitment campaigns in terms of introducing
people in other careers to become interested in a teaching position.
These costs include brochures, flyers, poster and other candidate

$1,500
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materials.

Graphic and Web Design: The program’s website is the primary method
that candidates learn about the program. The website also houses the
applicant portal, which allows candidates to apply to the program online
and monitor their program status throughout the application process.
These costs include web and graphic design as well as general content
maintenance of the program’s website.

$3,000

Web Hosting: Includes annual fees associated with storage, connectivity
and services necessary for the program’s website.

$420

Teacher Track Technology: Includes launch and ongoing maintenance
of The New Teacher Project’s proprietary, program specific online
application and applicant tracking system (‘Teacher Track’).

$5,875

7) Training Stipends

Stipend

Cost

Pre-service Training Stipends: Pre-service stipends are issued to
program participants who successfully complete the Pre-service training
to help with their transitional costs. Pre-service training includes at
least 60 hours of rigorous curriculum sessions in addition to
approximately 75 hours of practice teaching in summer school
classrooms in Indianapolis.

Includes stipends of approximately $2,000 per participant (plus
processing and taxes). We build in approximately 14 additional stipends
to account for attrition (for a total of 114 stipends), which we believe is
better to occur during the summer pre-service training than during the
school year. Training stipends are paid directly to program participants
who successfully complete the Pre-Service training, not to The New
Teacher Project.

$258,789

8) Other

Category

Cost

Information and Cultivation Sessions: Information and cultivation
events form part of the recruitment strategy to attract and retain high-
quality candidates. Includes materials for information sessions, open
houses, merchandise incentive giveaways, recruitment folders and
brochure printing.

$2,200

Selection and Training Events: Candidates who have been pre-screened
in attend day-long selection events to be evaluated and placement events
to meet principals and human resources staff to secure positions in the
partner districts. Includes candidate materials for interview events and
training materials for part-time staff.

$800

119




Institute Events/Professional Development: Years 2-4 only Institute
events include our opening and closing ceremonies, which involve
space rental, janitorial costs for the event, as well as supplies for the
event (for instance, we may decide to produce a t-shirt for the Fellows
as part of the event).

$2,100

Note: The Institute Events/Professional Development costs are covered by an existing Transition
to Teaching grant from the US Department of Education; therefore the Institute
Events/Professional Development cost line only reflects cost for FY 2012-FY2014. Note that

this grant will end in September 2011.

9) Total Direct Costs
See project-level budget table above.

10) Indirect Costs
See project-level budget table above.

11) Funding for Involved LEAs
N/A

12) Supplemental Funding for Participating LEAs
N/A

13) Total Costs
See project-level budget table above.
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Budget Part II: Project-Level Budget Table

Project Name: Woodrow Wilson Indiana Teaching Fellows Program Expansion
Associated with Criteria: (D)(3)(i1)
Evidence for selection criterion (A)(2)(i)(d

get Categories

. Personnel

Project
Year 1

$310,350

Project
Year 2

$310,350

Project
Year 3

$310,350

Project
Year 4

$310,350

$1.241,400

. Fringe Benefits

$87,330

$87,330

$87,330

$87,330

$349,320

. Travel

$18.000

$18,000

$18,000

$18.000

$72.000

. Equipment

$0

$0

$0

$0

$0

. Supplies

$0

$0

$0

$0

$0

. Contractual

$18,000

$68,000

$280,500

$280,500

$647,000

. Training Stipends

30

$0

$0

$0

$0

. Other

$1,075,000

$1,055,000

$4,155,000

$6,270,000

$12,555,00
0

. Total Direct Costs (lines 1-8)

$1,508,680

$1,538,680

$4.851,180

$6,966,180

$14.864,72
0

10. Indirect Costs*

$0

$0

$0

$0

$0

11.Funding for Involved LEAs

$0

$0

$0

$0

$0

12. Supplemental Funding for
Participating LEAs

$0

$0

$0

$0

$0

13. Total Costs (lines 9-12)

$1.508.680

$1,538,680

$4 851,180

$6.966,180

$14.864.72
0

All applicants must provide a break-down by the applicable budget categories shown in lines 1-15.

Columns (a) through (d): For each project year for which funding is requested, show the total amount requested for each applicable

budget category.

Column (e): Show the total amount requested for all project years.
*If you plan to request reimbursement for indirect costs, complete the Indirect Cost Information form at the end of this Budget section.
Note that indirect costs are not allocated to lines 11-12.

BUDGET PART II: PROJECT-LEVEL BUDGET NARRATIVE

1) Personnel

P.ersonnel: The following reqlolested personnel will all be % FTE  Base Salary Total
hired as employees of the project.

Pr‘es1det‘1t (1): Prov‘ldes ger}eral oversight to thg program and 10% $385.000  $38.500
will be involved with guiding program expansion efforts

Executive Assistant (1): 10% $75,000 $7,500
Sem‘or Vlce‘ President fqr Programs (1): Respons1b1e for 15% $300,000  $45,000
leading the implementation of the program expansion efforts
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Senior Program Officer (1): Responsible for design and
implementation of recruitment strategies and building
effective relationships with district leaders, school
administrators and other key stakeholders within the
community.

35%

$135,000

$47,250

Program Officer (1): Responsible specifically for the design
and implementation of an expanding math immersion
program

15%

$86,000

$12,900

Program Associate (2): Support recruitment efforts and
provide direct continuing support to the fellows.

75%

$60,000

$45,000

Administrative Assistant (1): Provides general administrative
support to the program.

20%

$40,000

$8,000

Budget Officer (1): Develops and monitors the program
budget, as well as regular financial reports.

10%

$110,000

$11,000

Director of IT (1): Monitors and oversees the website, online
fellowship application system, and fellowship application
processing.

25%

$30,000

$20,000

Manager of Fellowship Applications (1): Responsible for
processing fellowship applications.

40%

$45,000

$18,000

Application Processor (1): Provides support to the Manager
of Fellowship Applications.

50%

$15,000

$7,500

Vice President of Communications (1): Develops online
materials on the fellowship programs, assists in creation of
publications and recruitment materials, and interfaces with
the media to represent the programs

20%

$175,000

$35,000

Communications Associate (1): Provides support to the VP
of Communications, especially in the area of online
communications

35%

$42,000

$14,700

2) Fringe Benefits

Fringe benefits are estimated based on the salaries of Woodrow Wilson National Fellowship

Foundation personnel.

Fringe Benefit
Personnel

Percentage
President (1) 15%
All other personnel (12) 30%
3) Travel

. $per Total

Travel # Trips Trip (Annual)

122




Math Immersion Program Oversight Travel: We estimate a total of
40 program oversight trips throughout the life of the project for:
program planning and development; in-state recruitment of fellows;

regular visits with campus program coordinators and district partners 40 (10
) . ) trips per $900 $36,000
to develop curriculum and school partnerships; program evaluation. year)
Estimates for each trip are based on: $700 for transportation, $150
for 1 night of lodging, and $50 per diem for meals
Northwest Indiana (Gary) Program Expansion Oversight Travel: We
estimate a total of 40 program oversight trips throughout the life of
the project for: program planning and development; in-state
recruitment of fellows; regular visits with campus program 40 (10
coordinators and district partners to develop curriculum and school  trips per $900 $36,000

partnerships; program evaluation. year)

Estimates for each trip are based on: $700 for transportation, $150
for 1 night of lodging, and $50 per diem for meals

4) Equipment
N/A

S) Supplies
N/A

6) Contractual

Product/Professional Service

Cost

Math Immersion Program Assessment and Evaluation Services: Assess
the focus and preparedness of the 90 fellows in 3 cohorts from Years 2-
4 ($50,000 per year).

$150,00

Northwest Indiana (Gary) Program Assessment and Evaluation
Services: The program will be assessed by an external evaluator with
respect to three specific criteria: the academic success of the fellows’
students; the persistence of the fellows in the teaching profession (as
compared to other teachers in Indiana); and the persistence of the
curricular reforms on the Gary-area campuses. The assessments will
evaluate all 40 fellows in 2 cohorts from Years 3-4 ($62,500 per year).

$125,000

Continuation of Woodrow Wilson Fellowship Program Assessment and
Evaluation Services: The program will be assessed by an external
evaluator with respect to three specific criteria: the academic success of
the fellows’ students; the persistence of the fellows in the teaching
profession (as compared to other teachers in Indiana); and the
persistence of the curricular reforms on the four original campuses
currently supported by the program. The assessments will evaluate 40
fellows in 2 cohorts from Years 3-4 ($150,000 per year).

$300,000
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Print and Internet Advertising: These expenses include the cost of
advertising via print ads, radio spots, and internet ads on social
networks and job search sites for all 3 programs (Math Immersion,
Northwest Indiana expansion, . Also includes other media production,
such as recruitment videos. These expenses total $9,000 per year for all
4 years of the project.

$72,000

7) Training Stipends
N/A

8) Other

Category

Estimated
Cost

Math Immersion Program Fellowships: These funds enable the appointment of three
cohorts, consisting of 30 Fellows each, to two designated Indiana campuses with
Woodrow Wilson Indiana Teaching Fellowship programs. The $15,000 fellowship
is paid directly to the fellow and funds the costs associated with participating in the
one-semester immersion program (tuition, books, living expenses, university fees,
etc.). Provides $15,000 per fellow for a total of 90 fellows from Years 2-4.

$1,350,000

Math Immersion Program Recruitment: Recruitment efforts for the math immersion
program will be highly specialized to reach those candidates who would be eligible
for this program: college graduates/seniors who are interested in teaching
mathematics and have some prior mathematics training, such as a mathematics minor
or a major in a related field (such as business or engineering). Provides $75,000 for
each of the 3 cohorts from Years 2-4).

$225,000

Math Immersion Program Planning and Enrichment Grant: These matched funds
would be awarded to the two designated universities ($250,000 each) during the first
grant year to facilitate development of the math immersion program, and might be
used for such purposes as hiring new faculty and providing release time to faculty,
thereby freeing faculty from teaching one of more of their current courses in order to
develop new courses and new approaches to teacher preparation.

$500,000

Math Immersion Program Mentoring: This proposal includes specialized mentoring
that will specifically address the challenges of teaching mathematics in high-need
schools ($2,000 per fellow for 90 fellows in all 3 cohorts).

$180,000

Northwest Indiana (Gary) Program Fellowships: These funds enable the appointment
of two cohorts, consisting of 20 Fellows each, to a new campus near Gary, IN.
Fellowship payments to the 2012 cohort will be made in 2012-2013 (Year 3) and
fellowship payments to the 2013 cohort will be made in 2013-2014 (Year 4). The
$30,000 fellowship is paid directly to the Fellow and funds the costs associated with
attaining a graduate degree in education (tuition, books, living expenses, university
fees, etc.).

$1,200,000

Northwest Indiana (Gary) Program Recruitment: Recruiting qualified candidates for
STEM teaching positions is a significant challenge, driven primarily by the better-

$300,000
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paying, higher-prestige employment opportunities typically open to such individuals.
In order to successfully recruit these high-caliber candidates, diverse strategies must
be employed and would include such initiatives as targeted mailings of printed
materials (posters, postcards) and emails; in-person recruitment events; and personal
invitations to rising seniors with strong STEM backgrounds to apply to participate
($150,000 per cohort).

Northwest Indiana (Gary) Program Planning and Enrichment Grant: These matched
funds would be awarded to the university during the first grant year to facilitate
program development, and might be used for such purposes as hiring new faculty,
purchasing relevant equipment, and providing release time to faculty, thereby freeing
faculty from teaching one of more of their current courses in order to develop new
courses and new approaches to teacher preparation.

$500,000

Northwest Indiana (Gary) Program Mentoring: This proposal includes specialized
mentoring that will specifically address the challenges of teaching mathematics in
high-need schools ($8,000 per fellow for 40 fellows in 2 cohorts).

$320,000

Woodrow Wilson Fellowships: These funds enable the continuation of the Woodrow
Wilson Indiana Teaching Fellowship program through the appointment of three
additional cohorts, consisting of 60 Fellows each and distributed among the four
universities with whom the Foundation currently partners. Provides $30,000/Fellow
for three cohorts of 60 Fellows each.

$5,400,000

Woodrow Wilson Fellows Recruitment: Recruiting qualified candidates for STEM
teaching positions is a significant challenge, driven primarily by the better-paying,
higher-prestige employment opportunities typically open to such individuals.
Provides $380,000 for each of the 3 cohorts.

$1,140,000

Woodrow Wilson Fellows Mentoring: This proposal includes specialized mentoring
that will specifically address the challenges of teaching mathematics in high-need
schools ($8,000 per fellow for 180 fellows in 3 cohorts).

$1,440,000

General office and program expenses: Provides funding for costs associated with
office maintenance, technical support, hiring, recruiting, and other operating costs
($75,000 per year).

$75,000

9) Total Direct Costs
See project-level budget table above.

10) Indirect Costs
See project-level budget table above.

11) Funding for Involved LEAs
N/A

12) Supplemental Funding for Participating LEAs
N/A

13) Total Costs
See project-level budget table above.
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Budget Part II: Project-Level Budget Table
Project Name: Access to Great Teachers and Leaders — Establishing the Governor’s Teaching
Corps for Excellence and Lead Indiana
Associated with Criteria: (D)(3)(1), (D)(3)(i1), (D)(5)(1)
Evidence for selection criterion (A)(2)(i)(d

get Categories

Personnel $0 $0 $0 $0 $0

. Fringe Benefits $0 $0 $0 $0 $0

Travel $0 $0 $0 $0 $0

. Equipment $0 $0 $0 $0 $0

. Supplies $0 $0 $0 $0 $0

. Contractual $0 $0 $0 $0 $0

. Training Stipends $0 $0 $0 $0 $0

. Other $2,295,000 | $2,340,000 | $2,385,000 | $2,430,000 | $9,450,000

2
3
4
5
6
7
8
9

. Total Direct Costs (lines 1-8) | $2,295,000 | $2,340,000 | $2,385,000 | $2,430,000 | $9,450,000

10. Indirect Costs* $142,290 | $145,080 | $147,870 | $150,660 | $585,900

11 Funding for Involved LEAs | $0 $0 $0 $0 $0

12. Supplemental Funding for

Participating LEAs $0 $0 $0 $0 $0

$10,035,90
$2,437.290 | $2.485,080 | $2,532,870 | $2,580,660 | 0

13. Total Costs (lines 9-12)

All applicants must provide a break-down by the applicable budget categories shown in lines 1-15.

Columns (a) through (d): For each project year for which funding is requested, show the total amount requested for each applicable
budget category.

Column (e): Show the total amount requested for all project years.

*If you plan to request reimbursement for indirect costs, complete the Indirect Cost Information form at the end of this Budget section.
Note that indirect costs are not allocated to lines 11-12.

BUDGET PART II: PROJECT-LEVEL BUDGET NARRATIVE
1) Personnel
N/A

2) Fringe Benefits
N/A

3) Travel
N/A
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4) Equipment
N/A

S) Supplies
N/A

6) Contractual
N/A

7) Training Stipends
N/A

8) Other

Category

Estimated Cost

Governor’s Teaching Corps Fellowship Awards: Each teacher that joins
the corps will receive a one-time disbursement of $30,000 for a
minimum of 3 years of service in a high-poverty and/or high-minority
school. The total requested funding amount would support twenty-five
awards each year from 2010 to 2014 ($750,000 x 4 years), resulting in a
total corps size of 100 teachers.

$3,000,000

Lead Indiana Fellowship Awards: Each principal that joins the Lead
Indiana program will receive a one-time disbursement of $75,000 for a
minimum of 5 years of service in a high-poverty and/or high-minority
school. The total requested funding amount would support twenty-five
awards each year from 2010 to 2014 ($1,500,000 x 4 years), resulting in
a total program size of 80 principals.

$6,000,000

Governor’s Teaching Corps Professional Development: To support the
objective of creating a go-to pool of highly effective, expert teachers in
the state, the Governor’s Teaching Corps program will provide
opportunities for corps members to receive valuable, on-going
professional development. The total requested funding amount would
provide an annual $1,000 stipend for each corps member to attend
valuable professional development workshops and events developed by
the program staff or offered by an external organization ($1,000 x 25
corps members in 2010-11; $1,000 x 50 corps members in 2011-12;
$1,000 x 75 corps members in 2012-13; $1,000 x 100 corps members in
2013-14).

$250,000

Lead Indiana Professional Development: To support the objective of
developing and enhancing the leadership skills of Indiana’s most highly
effective principals, the Lead Indiana program will provide
opportunities for principal-fellows to receive valuable, on-going
professional development. The total requested funding amount would
provide an annual $1,000 stipend for each principal-fellow to attend
valuable professional development workshops and events developed by

$200,000
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the program staff or offered by an external organization ($1,000 x 20
principal-fellows in 2010-11; $1,000 x 40 principal-fellows in 2011-12;
$1,000 x 60 principal-fellows in 2012-13; $1,000 x 80 principal-fellows
in 2013-14).

9) Total Direct Costs
See project-level budget table above.

10) Indirect Costs
See project-level budget table above.

11) Funding for Involved LEAs
N/A

12) Supplemental Funding for Participating LEAs
N/A

13) Total Costs
See project-level budget table above.
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Budget Part II: Project-Level Budget Table
Project Name: Head of the Class Accountability System for Teacher and Principal Preparation
Programs
Associated with Criteria: (D)(4)(1), (D)(4)(i1)
Evidence for selection criterion (A)(2)(i)(d

get Categories
. Personnel $0 $0 $0 $0 $0
. Fringe Benefits $0 $0 $0 $0 $0
. Travel $0 $0 $0 $0 $0
. Equipment $40,000 $0 $0 $0 $0
. Supplies $0 $0 $0 $0 $0
. Contractual $250,000 $0 $0 $0 $0
. Training Stipends $0 $0 $0 $0 $0
. Other $0 $0 $0 $0 $0
. Total Direct Costs (lines 1-8) | $290,000 | $0 $0 $0 $0
10. Indirect Costs* $17,980 $0 $0 $0 $0

11 Funding for Involved LEAs | $0 $0 $0 $0 $0

12. Supplemental Funding for
Participating LEAs

13. Total Costs (lines 9-12) $307,980 | $0 $0 $0 $0

All applicants must provide a break-down by the applicable budget categories shown in lines 1-15.

Columns (a) through (d): For each project year for which funding is requested, show the total amount requested for each applicable
budget category.

Column (e): Show the total amount requested for all project years.

*If you plan to request reimbursement for indirect costs, complete the Indirect Cost Information form at the end of this Budget section.
Note that indirect costs are not allocated to lines 11-12.

2
3
4
5
6
7
8
9

$0 $0 $0 $0 $0

BUDGET PART II: PROJECT-LEVEL BUDGET NARRATIVE
1) Personnel
N/A

2) Fringe Benefits
N/A

3) Travel
N/A
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4) Equipment

4 of Cost
Equipment .. per Total
Units .
Unit
Infrastructure upgrades for the Head of the Class data system and
online reporting tool, including backup network solution switches, N/A  NA $40,000
increased data storage capacity, license, and cards (Year 1 only)

S) Supplies
N/A

6) Contractual

Note: The following costs are estimated and the IDOE will follow standard Indiana Department
of Administration contracting procedures, including requirements for vendor bidding.

Product/Professional Service

Cost

Data system and online reporting tool: IDOE will contract with an experienced vendor

to develop the required data system and online reporting tools to support the Head of

the Class accountability system for teacher and principal preparation programs.
Specifically, the vendor will be required to develop a system that can do the following:

e Report performance data broken out by each individual teacher education
program (e.g., elementary, secondary English, etc.) at each IHE in Indiana
e Allow side-by-side views of the data in order to compare the performance of

different teacher education programs

e Report overall student achievement data for new teachers from each teacher

education program

Based on previous professional services contracts of a comparable nature, the IDOE
estimates that contracting with an experienced vendor for the activities described
above will cost $250,000 during the fall of 2010 (Year 1). Ongoing maintenance and
technical support for the system is anticipated to be minimal and therefore can be

fulfilled by the IDOE information technology employees.

$250,000

7) Training Stipends
N/A

8) Other
N/A

9) Total Direct Costs
See project-level budget table above.

10) Indirect Costs
See project-level budget table above.
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11) Funding for Involved LEAs
N/A

12) Supplemental Funding for Participating LEAs
N/A

13) Total Costs
See project-level budget table above.
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Budget Part II: Project-Level Budget Table
Project Name: Professional Development for Math and Science Teachers

Associated with Criteria: (D)(5)(1), (E)(2)(i1), Priority 2
Evidence for selection criterion (A)(2)(1)(d

get Categories

. Personnel

Project
Year 1

$144,000

Project
Year 2

$149,760

Project
Year 3

$155.750

Project
Year 4

$161,980

$611,491

. Fringe Benefits

$50,680

$52,707

$54.815

$57,008

$215,211

. Travel

$10,000

$10,000

$10,000

$10,000

$40,000

. Equipment

$0

$0

$0

$0

$0

. Supplies

$275.000

$275.000

$275.000

$275.000

$1.100,000

. Contractual

$640,000

$640,000

$640,000

$640,000

$2,560,000

. Training Stipends

$1,230,000

$1,230,000

$1.230,000

$1.230,000

$4.920.000

. Other

$2,043,750

$1,293,750

$1,293,750

$1,293,750

$5,925,000

. Total Direct Costs (lines 1-8)

$4.393.430

$3.651.217

$3,659.315

$3.667,738

$15,371,70
0

10. Indirect Costs*

$0

$0

$0

$0

$0

11 Funding for Involved LEAs

$0

$0

$0

$0

$0

12. Supplemental Funding for
Participating LEAs

$0

$0

$0

$0

$0

13. Total Costs (lines 9-12)

$4.393.430

$3.651,217

$3,659,315

$3,667,738

$15.371.70
0

All applicants must provide a break-down by the applicable budget categories shown in lines 1-15.

Columns (a) through (d): For each project year for which funding is requested, show the total amount requested for each applicable

budget category.

Column (e): Show the total amount requested for all project years.
*If you plan to request reimbursement for indirect costs, complete the Indirect Cost Information form at the end of this Budget section.
Note that indirect costs are not allocated to lines 11-12.

BUDGET PART II: PROJECT-LEVEL BUDGET NARRATIVE

1) Personnel

Personnel: The following requested personnel will all be

(1]
hired as employees of the project. %o FTE  Base Salary Total
I-STEM Resource Network Executive Director (1): The I-
STEM Executive Director is responsible for maintaining
advocacy for the continuation and support of the projects and 10% $70,000 $7,000

maintaining the governing structure of I-STEM allowing for

this statewide initiative to continue.
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I-STEM Resource Network Director of Operations (1): The
I-STEM Director of Operations oversees day-to-day
operations on the network and would have direct 10% $70,000 $7,000
responsibility for overseeing the operations on these
initiatives.

Mathematics Director (1): The Mathematics Director will be
responsible for the overall implementation and management
of the program in Indiana schools. The Mathematics Director
would lead the process for school recruitment, ongoing
training and support and monitoring of program
implementation in conjunction with the Indiana Department
of Education. The Mathematics Director should be a self-
motivated entrepreneur who understands policy, national
trends in mathematics education, education at the ground
level, systems change, and management.

100% $65,000  $65,000

Science Director (1): The Science Director will be
responsible for the overall implementation and management
of the program in Indiana schools. The Science Director
would lead the process for school recruitment, ongoing
training and support and monitoring of program
implementation in conjunction with the Indiana Department
of Education. The Science Director should be a self-
motivated entrepreneur who understands policy, national
trends in science education, education at the ground level,
systems change, and management.

100% $65,000  $65,000

** Salary and fringe benefit projections for these positions include a 4% annual salary increase.

2) Fringe Benefits
Fringe benefits are estimated based on the salaries of I-STEM personnel.

Personnel Fringe Benefit

ersonne Percentage
I-STEM Resource Network Executive 0

. 41%
Director
I-STEM Resource Network Director of

) 33%
Operations
Mathematics Director 35%
Science Director 35%
3) Travel
# $ per

Travel Trips Trip Total
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Annual Conference: The Annual Conference provides the opportunity
for project managers, districts and schools, as well as other
stakeholders, to learn more about the program, both its elements and
how to put them into practice. Cost includes airfare, 2 nights lodging,
meals, substitute teachers, and transportation costs.

Travel for Mathematics Director as he/she provides on-site technical
assistance to the program schools.

NA N/A f;fnggg
Travel for Science Director as he/she provides on-site technical
assistance to the program schools.
National Conferences: Attendance at national conferences like NCTM,
NSTA, or ITEA provides the opportunity for dissemination and
investigation of effective practices to keep the Indiana STEM program
aligned with current research and practices for student results.
Cost includes airfare, 2 nights lodging, meals, and transportation costs.
4) Equipment
N/A
S) Supplies
Category Total
Mathematics Curricular Materials Training Modules ($168,750 x 4 years) $675,000
Science Curricular Materials Training Modules ($68,750 x 4 years) $275,000
Instructional Supplies printing ($31,250 x 4 years) $125,000
Office Supplies ($6,250 x 4 years) $25,000
6) Contractual
Product/Professional Service Cost
Training Facilitators — Paid on a daily rate, these are the individuals who
facilitate the professional development workshops and ongoing support for
teachers and administrators throughout the course of their training. $2.400.000

Cost assumes 20 teachers per section with 2 facilitators paid $500 per day
becomes $50 per teacher participating per day. Plus 800 total in classroom follow
up days (800 x $500 x 4 years)

Evaluation Specialist — to evaluate the success of the programs as they progress
and to make recommendations on improvements and changes. Costs estimates are $160,000
based upon $40,000 per year for 4 years.
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7) Training Stipends

Training Stipends Total

Science professional development stipends would be paid to teachers who
participate in two five day workshops series over two consecutive summers along
with professional development during the school year to assess implementation.

Training would focus on research-based, inquiry-centered science that utilizes $1,600,000

note booking to improve reading, writing, and communication skills.

1600 teachers x 5 days x 2 years x $100 per day (Years 1-4)

Math professional development stipends would be paid to teachers who
participate in two eight day workshops series over two consecutive summers
along with professional development during the school year to assess
implementation. PD will focus on building teacher content area knowledge and
ability to develop student conceptual understanding of mathematics. Over 4 years
approximately 1500 teachers would participate in this training opportunity.

1500 teachers x 8 days x 2 years x $100 per day (Years 1-4)

$2,400,000

Project Lead the Way professional development — This 2 week training provides
teachers with the in-depth knowledge required to teach one of the many PLTW
engineering and Biomedical sciences course. Each year 100 teachers would
receive training for a new course.

$2300 per course x 100 x 4 years (Years 1-4)

$920,000

8) Other

Category Cost

Tuition credit for courses related to developing STEM teacher experts in
Indiana. These teachers would also serve as teacher leaders in their
building or district for that subject area (250 teachers x 8 courses x
$1000 per course over 4 years; $500,000 annually).

$2,000,000

Facilities and Technology Rental (for all 4 years; $502,500 annually).  $2,010,000

Sustenance for workshops (for all 4 years; $130,650 annually). $522,600
Distribution Facility initial setup costs — costs involved in setting up
materials distribution and refurbishment of mathematics and science $750,000

materials used by teachers and students in the classroom (Year 1 only).

Development of curricular materials analysis materials and workshops
to help schools select research-based curricular STEM materials (for all $50,000
4 years; $12,500 annually).

I-STEM Network Support maintain the functioning and operation of the
partnerships that support STEM professional development in Indiana $592,400
(for all 4 years; $148,100 annually)
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9) Total Direct Costs
See project-level budget table above.

10) Indirect Costs
N/A

11) Funding for Involved LEAs
N/A

12) Supplemental Funding for Participating LEAs
N/A

13) Total Costs
See project-level budget table above.
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Budget Part II: Project-Level Budget Table

Project Name: Teacher Advancement Program (TAP)

Associated with Criteria: (D)(5)(1)

Evidence for selection criterion (A)(2)(1)(d

get Categories

. Personnel

Project
Year 1

$4,146,000

Project
Year 2

$4,146,000

Project
Year 3

$4,146,000

Project
Year 4

$4,146,000

$16,584,00
0

. Fringe Benefits

$1,135,800

$1,135,800

$1,135,800

$1,135,800

$4,543.200

_Travel

$285,000

$285,000

$285,000

$285,000

$1,140,000

. Equipment

$0

$0

$0

$0

$0

. Supplies

$0

$0

$0

$0

$0

. Contractual

$195,000

$170,000

$170,000

$170,000

$705,000

. Training Stipends

$0

$0

$0

$0

$0

. Other

$320,725

$2,320,725

$2,320,725

$2,320,725

$7,282,900

. Total Direct Costs (lines 1-8)

$6,082,525

$8,057,525

$8,057,525

$8,057,525

$30,225,10
0

10. Indirect Costs*

$0

$0

$0

$0

$0

11.Funding for Involved LEAs

$0

$0

$0

$0

$0

12. Supplemental Funding for
Participating LEAs

$0

$0

$0

$0

$0

13. Total Costs (lines 9-12)

$6.082,525

$8.057,525

$8.057.525

$8 057,525

$30.225.00
0

All applicants must provide a break-down by the applicable budget categories shown in lines 1-15.

Columns (a) through (d): For each project year for which funding is requested, show the total amount requested for each applicable

budget category.

Column (e): Show the total amount requested for all project years.
*If you plan to request reimbursement for indirect costs, complete the Indirect Cost Information form at the end of this Budget section.
Note that indirect costs are not allocated to lines 11-12.

BUDGET PART II: PROJECT-LEVEL BUDGET NARRATIVE

1) Personnel

Personnel: The following requested personnel will all be

hired as employees of the project.

% FTE

Base
Salary

Total

TAP Director (1): The TAP Director will be responsible for
the overall implementation and management of the TAP
System in Indiana schools. The TAP Director would lead the
process for school selection, ongoing training and support
and monitoring of program implementation in conjunction

100

$100,000

$100,000
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with the Indiana Department of Education. The TAP
Director should be a self-motivated entrepreneur who
understands policy, education at the ground level, systems
change, and management.

Executive Master Teacher (1): One educator will be hired as
the Executive Master Teacher to devote 100 percent of their
time to assume responsibility for the daily implementation in
a specified group of Indiana TAP Schools. The Executive
Master Teacher will attend the national TAP trainings and
help the Indiana TAP Director build capacity among the
school-level master teachers. Executive Master Teachers will
spend 90 percent of their time in the schools providing on-
going support for the master and mentor teachers.

100

$75,000

$75,000

Master Teacher (50): The master teacher will be responsible
for observing teachers in class, providing ongoing
professional support, developing individualized professional
development, conducting teacher evaluations, and helping to
set school achievement goals. The cost of the master teacher
includes a replacement teacher ($50,000/position), since
master teachers are completely released from their own
classrooms. It also includes a master teachers salary
augmentation ($10,000) and pay for additional days of work
(10days/master teacher at $222/day = $111,000).

100

$62,220

$3,111,000

Mentor Teacher (100): The mentor teacher will be
responsible for observing teachers in class, providing
ongoing professional support, developing individualized
professional development, conducting teacher evaluations,
and helping to set school achievement goals while
continuing to teach full-time in his/her own classroom. The
mentor salary augmentation is $5,000 per year.

100%

$500,000

$500,000

Substitute Time (up to 4,000 potential days for substitute
teachers with 25 schools + 32 cluster days per year and an
average cluster size of 5 teachers): Substitute Time may be
needed to cover Planning Committee release time and master
and mentor teacher-training time in the planning year. In
subsequent years, substitutes may be needed to provide
release time for mentor teachers, or for conference
attendance, etc. However, NIET encourages and provides
technical assistance for schools to configure their schedule to
avoid utilizing substitute teachers.

100%

$90/day

$360,000

2) Fringe Benefits

Fringe benefits are estimated based on the salaries of TAP personnel.
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Fringe Benefit

Personnel Percentage

TAP Director 30%

Executive Master Teacher 30%

Master Teacher 30%

Mentor Teacher 30%

TOTAL

3) Travel

Travel

# Trips

$ per
Trip

Total
(Annual)

Annual National TAP Conference: The annual national TAP
Conference provides the opportunity for states, districts and
schools, as well as other stakeholders, to learn more about
TAP, both its elements and how to put them into practice.
The goals of the Conference are to promote collaboration and
sharing of experiences among current TAP schools, to
provide strategies to improve TAP implementation, to
increase national awareness of TAP for people seeking to
improve teacher quality and student achievement in their
schools, and to provide training opportunities for current
TARP teachers. Cost includes airfare, 2 nights lodging, meals,
and transportation costs.

225 people
attending (9
people per
school)

$1,190

$267,750

TAP Director & Executive Master Teacher will require 4
weeks of out of state training with NIET and other TAP State
personnel. (The cost includes a plane ticket, hotel, and
meals)

(4 weeks of
travel per
person

$1,500

$12,000

Travel for TAP Director as he/she provides on-site technical
assistance to the TAP schools.

6500 miles
per year

$0.50
per
mile

$3,250

Travel for Executive Master Teacher to provide on-site
technical assistance to the TAP schools.

4000 miles
annually

$0.50
per
mile

$2,000

4) Equipment
N/A

S) Supplies
N/A
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6) Contractual

Product/Professional Service Cost

Value Added Calculations for TAP Schools: Cost of value-added
calculations for school-level student achievement for TAP schools and $37,500
control schools for research program. (~$2 per student)

Value-Added Calculations for Control Schools: To conduct the TAP
evaluation research, each TAP school must be compared to other similar
schools not doing TAP. Control schools are selected based on
demographic and socioeconomic factors, and schools taking the same
battery of standardized tests as TAP schools. TAP schools must cover
the cost of the control schools value-added calculations.

$37,500

Value-Added Calculations for Teachers: Cost of value-added
calculations for classroom-level student achievement for TAP schools $20,000
and control schools for research program. (~$25 per teacher)

Comprehensive Online Data Entry: This system enables principals to
input and archive teacher evaluation data and generate individual
summative evaluation scores for teachers. This is a Web-based system.
($2000 per school)

$50,000

NIET Liaison and Support: NIET will provide training, technical
assistance, and/or senior level consultants for successful TAP
implementation for Indiana and to the Indiana TAP Director and/or $50,000
schools. The fixed daily rate. After Year 1, the allocation drops to
$25,000.

7) Training Stipends
N/A

8) Other

Category

Estimated
Cost

Performance Awards: The TAP System compensates teachers for the growth in
student achievement at the classroom and school levels, as well as compensates
them for high performance as assessed during classroom evaluations. ($2500 per
teacher and based on 800 teachers)

$2,000,000

Startup Workshops: Each year prior to the opening of school, all faculty members in
TAP schools participate in a workshop led by the TAP leadership team. The focus
of this workshop in the first year of TAP operations is to prepare all teachers in the
school for participating in TAP by initiating the master and mentor teachers as
school leaders; activating the teacher professional growth cluster groups; and
coordinating individual, cluster group and school-wide professional growth plans. In
the second year, the focus is on preparing for teacher evaluations. Teachers review

$177,600

140




the TAP Teaching Skills, Knowledge and Responsibility Standards, including the
TAP Instructional Rubrics, and have an opportunity to rate themselves and other
teachers. (Teacher daily rate calculated at $222/day/teacher).

Supplementary Teacher Training; Local TAP Summer Institute: Each TSI’s goal is
to provide intensive training for leadership team members, focusing on detailed
elements of TAP. The focus of each TSI is determined by needs identified at TAP
schools nationwide.

Participants use thoroughly developed examples that link the processes of TAP
implementation to instructional practices, focusing on improved student
achievement. Participants leave TSI with materials to take back to their schools and
utilize in support of ongoing applied professional growth. Sessions are led by NIET
staff, as well as expert master teachers and principals from effective TAP schools.
TSIs are conducted in various regions across the country. Based on a $225
registration/materials fee and 225 participants (the 9 member leadership team from
each school).

$50,625

Supplementary Teacher Training; National TAP Conference: The annual national
TAP Conference provides the opportunity for states, districts and schools, as well as
other stakeholders, to learn more about TAP, both its elements and how to put them
into practice.

The goals of the Conference are to promote collaboration and sharing of experiences
among current TAP schools, to provide strategies to improve TAP implementation,
to increase national awareness of TAP for people seeking to improve teacher quality
and student achievement in their schools, and to provide training opportunities for
current TAP teachers. Based on 225 attendees (the 9 member leadership team from
each school) with a $300 registration fee.

$67,500

Access to National TAP Training Portal: The TAP Training Portal has professional
development materials all available from a central, web-based location. Schools may
use the portal for training and certification of teacher evaluators as well as a source
of professional development materials. ($1000 per school)

$25,000

9) Total Direct Costs
See project-level budget table above.

10) Indirect Costs
See project-level budget table above.

11) Funding for Involved LEAs
N/A

12) Supplemental Funding for Participating LEAs
N/A

13) Total Costs
See project-level budget table above.
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Budget Part II: Project-Level Budget Table

Project Name: New Teacher Center Induction Program
Associated with Criteria: (D)(5)(1)
Evidence for selection criterion (A)(2)(i)(d

get Categories

. Personnel

Project
Year 1

$714,000

Project
Year 2

$903.,000

Project
Year 3

$959.000

Project
Year 4

$1,048,000

$3.624.000

. Fringe Benefits

$214,000

$271,000

$288,000

$314,000

$1,087,000

. Travel

$56.900

$149,600

$210,800

$210.800

$628.100

. Equipment

$47,000

$3000

$3000

$3000

$56,000

. Supplies

$18,700

$18,700

$18,700

$18,700

$74.800

. Contractual

$2500

$7500

$8000

$8000

$26,000

. Training Stipends

30

$0

$0

$0

$0

. Other

$990,400

$3,135,900

$4,352,900

$4,354,900

$12,834,10
0

. Total Direct Costs (lines 1-8)

$2,043,500

$4,488,700

$5,840,400

$5,957,400

$18.330,00
0

10. Indirect Costs*

$0

$0

$0

$0

$0

11.Funding for Involved LEAs

$0

$0

$0

$0

$0

12. Supplemental Funding for
Participating LEAs

$0

$0

$0

$0

$0

13. Total Costs (lines 9-12)

$2.043.500

$4,488,700

$5,840,400

$5.957.400

$18.330,00
0

All applicants must provide a break-down by the applicable budget categories shown in lines 1-15.

Columns (a) through (d): For each project year for which funding is requested, show the total amount requested for each applicable

budget category.

Column (e): Show the total amount requested for all project years.
*If you plan to request reimbursement for indirect costs, complete the Indirect Cost Information form at the end of this Budget section.
Note that indirect costs are not allocated to lines 11-12.

BUDGET PART II: PROJECT-LEVEL BUDGET NARRATIVE

1) Personnel

Personnel: The following requested personnel will all Total (4
be hired as employees of the project. % FTE Base Salary year total)
NTC Director (1): Will supervise all aspects of NTC

program delivery and collaborate with IDOE, oversee the 100%  $110,000 $473.000
regional programs, make budget and staffing decisions,

and will be the central point of communication with NTC

142



Santa Cruz, program participants, and state and regional
stakeholders.

NTC Liaison/Support (1): Will provide consult and

support to INTC Director, build statewide capacity within 100%  $110,000
state and districts, provide policy, program, and 75% $86,000 (yr2) $320.000
operational guidance. Total of 1 FTE in Year one will be 50% $61,000 (yr3) ’
provided by a number of out of state NTC senior staff, 50% $63,000 (yr4)
incl. Great Lakes Regional Director.
Asst State'Dlrector (1): Wlll coordlpate regions, oversee 0. ¢ 5.000 $410,000
regional directors, contribute to policy work
Project Administrator/Manager (1): Oversees
administrative aspects of program Qellyery as well as 100%  $50,000 $216.000
office set-up, accounting, communications, and
operations.
PrOJegt Assistant (1): Admin support for pr‘oductlon of 100%  $35.000 $152,000
materials, travel, events, day-to-day operations
0
Program Directors (2): Will direct program SOA; $90,000
) N ) . . 100%  $189,000
implementation in 3 IN regions: greater Indianapolis, NE 0 $685,000
IN. NW IN 100%  $198,000
’ ' 100%  $208,000
NTC Consultant to Indianapolis Public Schools 50% $45,000
Technical assistance re mentoring program 50% $47,000 $168.000
implementation and professional development 50% $50,000 ’
25%  $26,000
Data Systems Manager ‘(l) S‘ets‘ up system for data 100%  $75.000
managements, works with districts to collect data on 0
ags \ . 100%  $79,000
beginning teachers and their students (relating to teacher 150%  $124.000 $407,000
retention, teacher effectiveness, and student o 0 ’
: 150%  $129,000
achievement—see proposal)
. . $11,000
Home Office Tech/Admin Support (1): Coordinate data $12.000
system input into central data base, respond to data issues 20% $13JOOO $50,000
from IN employees $14.000
0
NTC Professional Developer/Trainer (1): Works with IPS >0% $45,000
: . 50% 47,000
Consultant to conduct Mentor Academies, Info sessions, 509 50,000 $168,000
. . . ° ,
Induction Institute, Professional Development 25% 26,000
) ) ) . 0% $0
NTC Statewide Tech Assistance Provider (1): Works 0
Lo 100%  $90,000
with Director to extend program out across school 100%  $95.000 $383,000
.. . ° ,
districts statewide 200% $198,000
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Online Mentoring: For scattered schools in bottom 5%

that cannot be served practically by one-to-one

mentoring, online content mentoring will be provided in = N/A
math and science, Grades 6-12. Estimate 40 beginning

teacher per year @ $1200/year.

$48,000/yr  $192,000

2) Fringe Benefits

Fringe benefits are estimated based on the salaries of NTC personnel.

Personnel

Fringe Benefit
Percentage

Actual Amount

Standard fringe allowance for all NTC
employees is average of all benefits, 30%
including health insurance

$214,000 Year 1
$271,000 Year 2
$288,000 Year 3
$314,000 Year 4

3) Travel
Travel # Trips $ per Trip Total
Greater Indianapolis Mentor Travel: Travel to
attend Mentor Forums, other professional
development. Costs calculated based on 8 mentors 4,000
driving 4,000 miles @ $.50/mile in Year 1 = miles/year $0.50/ mile $112,000
$16,000; in Years 2-4, costs based on 16 mentors by car
driving 4,000 miles @ $.50/mile = $32,000 per
year.
Lowest 5% Schools Mentor Travel: Travel to attend
Mentor Forums and other professional
development. Costs calculated based on 13 6,000
mentors driving 6,000 miles @ $.50/mile in Year 2 Lmls:ﬁyear $0.50/mile $189,000
($39,000); in Years 3-4, 25 mentors driving 6,000 y
miles @$.50/mile = $75,000 per year.
Mentor Academies: four annual 3-day training 4 per year $6,900 (Year 2) $133.200
sessions ($27,600 in Year 2, $52,800 in Years 3-4) x 3 years $13,200 (Years 3-4) ’

. . . 6,500
Tra\{el for D1‘rector qnd Asst. Dir. as they provide miles per $0.50 /mile $26,000
on-site technical assistance to the program schools.

year X 2

2 Regional Directors daily travel to supervise 3,500
mentors, support al{gned 1mplementat10n, build miles per  $0.50 /mile $14,000
relationships with site and district leaders, car each
calibration of mentor support and assessment y
Director, Asst Dir, and 2 Regional Directors 300 )
mileage to meetings at distant schools. Estimate 6 miles/trip $0.50 / mile $21,600
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($6,000 each year).

trips in Year 1 ($3,600) and 10 trips in Years 2-4

Director, Assistant Director and 2 Regional

. . - . 40 / year
Directors hotel and per diem for meetings at distant 24in Y1 $200 $28.800
schools only)
(assume $150 hotel and $50 per diem) y
Director, Asst Dir, and 2 Regional Directors travel 18 trips (15
to NTC meetings and symposium in CA. in Y1 only) $1,500 $103,500
4) Equipment
Equipment Cost
Phone system for statewide office $1,000
High-speed network $5,000
10 laptop Computers with software $22,000
Heavy duty copier/printer/fax $18,000
Computer projection for meetings, PD, etc $1,000
S) Supplies
Item Cost
Copy Paper @ $500/year $2,000
Markers, pens, pencils @ $300/year $1,200
Folders, hanging and manila (@ $400/year $1,600
Instructional materials @ $15,000/year $60,000
Informational brochures, etc. $10,000

6) Contractual

Product/Professional Service Cost
Catering: Mentor forums meet after school and it is appropriate to
supply coffee and muffins or similar food for the meetings. Costs $26.000

calculated based on $100 per meeting and 25 meetings in Year 1, 75

meetings in Years 2, and 80 meetings in Years 3-4.

7) Training Stipends
N/A
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8) Other

NTC Training Program Costs: The program requires the training and development of program
leaders and full release mentors utilizing the New Teacher Center trainers and materials. This
includes NTC staffing, materials, supplies, and travel associated with this training.

Year 1 serves 115 beginning teachers and 8 mentors. Years 2 serves approximately 400
beginning teachers and 30 mentors. Year 3 and 4 each serve 600 beginning teachers and 40
mentors. Year 1 costs are significantly lower since only Indianapolis Public School System will
be served in the first year. Year 2 and 3 will require two separate Mentor Academy tracks — one
for IPS mentors who will begin their second year training in 2011-12 and one for non-IPS
mentors who will begin their first year training in 2011-12.

NTC TRAINING PROGRAM COSTS

Category Year1 Year2 Year3 Year4 TOTAL

Training $72,000 $168,000 $193,000 $193,000 $626,000
Materials and Supplies $25,000 $44,000 $64,000 $64,000 $197,000
Travel (NTC trainers and NTC IN staff) = $33,000 $54,000 $54,000 $54,000 $195,000
TOTAL $130,000 $266,000 $311,000 $311,000 $1,018,000

NTC Offices: The model proposed will require a minimum of 3 offices — one will house staff
serving IPS and greater IPS; the other two will accommodate two regional consortia. However,
we assume for budgeting purposes that in each region, a school district will offer the use of
office space gratis, as is frequently the case with NTC’s programs across the country. Only soft
costs for these office spaces are shown in the budget below. The costs for the Indianapolis
region office include the costs for the opening and operating of these offices.

REGIONAL OFFICES (x3)

Category Year1 Year2 Year3 Year4 TOTAL
Office start-up costs $40,000 $0 $0 $0 $40,000
Rent and utilities $40,000  $42.000 $44,000 $46,000 $172,000

Soft costs for 2 additional regional offices $1600

(assume space donated in-kind by schools) $400 $400 $400 $400

TOTAL $80,400 $42.400 $44,400 $46,400 $213,600

NTC’s program, costs for which are detailed above, trains highly-qualified teachers who have
passed a rigorous screening process, to work as mentors on a weekly basis with new (first and
second year) teachers. These mentors are released full time from classroom duties and thus the
cost of their salaries is included in the budget for this program.

Salaries for Full Release Mentors Year1l Year2 Year 3 Year 4 TOTAL

Indianapolis Public Schools (IPS)  $780,000 $1,560,000 $1,560,000 $1,560,000 $5,460,000

Bottom 5% Schools $0 $1,267,500 $2,437,500 $2,437,500 $6,142,500

TOTAL $780,000 $2,827,500 '$3,997,500 $3,997,500 11,602,500
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9) Total Direct Costs
See project-level budget table above.

10) Indirect Costs
N/A

11) Funding for Involved LEAs
N/A

12) Supplemental Funding for Participating LEAs
N/A

13) Total Costs
See project-level budget table above.
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Budget Part II: Project-Level Budget Table
Project Name: State Turnaround Strategy Investments
Associated with Criteria: (D)(1)(i1), (D)(5)(1), (E)(2)(i1), (F)(2)(i1)
Evidence for selection criterion (A)(2)(i)(d

Project Project Project Project
Year 1 Year 2 Year 3 Year 4
get Categories

. Personnel $0 $0 $0 $0 $0
. Fringe Benefits $0 $0 $0 $0 $0
. Travel $0 $0 $0 $0 $0
. Equipment $0 $0 $0 $0 $0
. Supplies $0 $0 $0 $0 $0
. Contractual $1,650,000 | $1,650,000 | $1,650,000 | $1,650,000 | $6,600,000
. Training Stipends $0 $0 $0 $0 $0

. Other $7,100,000 | $600,000 | $1,100,000 | $600,000 | $9,400,000

$16,000,00
0

10. Indirect Costs* $542,500 | $139,500 | $170,500 | $139,500 | $992.000
11 Funding for Involved LEAs | $1,250,000 | $1,250,000 | $1,250,000 | $1,250,000 | $5,000,000

. Total Direct Costs (lines 1-8) | $8,750,000 | $2,250,000 | $2,750,000 | $2,250,000

12. Supplemental Funding for
Participating LEAs

$0 $0 $0 $0 $0

13. Total Costs (lines 9-12) 5107542’50 $3,639,500 | $4,170,500 | $3,639,500 %21,992,00

All applicants must provide a break-down by the applicable budget categories shown in lines 1-15.

Columns (a) through (d): For each project year for which funding is requested, show the total amount requested for each applicable
budget category.

Column (e): Show the total amount requested for all project years.

*If you plan to request reimbursement for indirect costs, complete the Indirect Cost Information form at the end of this Budget section.
Note that indirect costs are not allocated to lines 11-12.

BUDGET PART II: PROJECT-LEVEL BUDGET NARRATIVE
1) Personnel
N/A

2) Fringe Benefits
N/A

3) Travel
N/A

148



4) Equipment
N/A

S) Supplies
N/A

6) Contractual

Product/Professional Service

Estimated Cost

Technical Assistance Reviews for Struggling Schools: In partnership
with community organizations and technical assistance centers around
the state, IDOE will provide schools intensive assistance and
comprehensive improvement planning (including goal-setting and
identifying achievement benchmarks) to assist in developing a plan for
course correction. IDOE will budget $18,000 to provide struggling
school with two technical assistance visits (one comprehensive, initial
visit and a follow-up visit to evaluate progress to date). IDOE projects
supporting up to 25 schools each year with technical assistance teams
($450,000 annually). Estimates are based on the actual costs for
technical assistance teams sent to struggling schools in the fall of 2009.

$1,800,000

Turnaround Leaders Academy: The IDOE will issue an RFP for
external providers of a Turnaround Leaders Academy to identify,
recruit, train, and build the pipeline of leaders prepared to turn around
the performance of the State’s chronically low-achieving schools. The
provider must have the following capabilities:

e Identify, recruit and select turnaround talent across all sectors
(e.g. education, business, nonprofit) from within and outside the
State;

e Give leaders the knowledge, skills, tools, and support they need
to lead a team and community towards the transformation of
schools into places where all students are achieving
academically;

e Accept accountability for the academic performance of students
in schools led by turnaround academy participants;

o Work with local school districts to strategically place
participants within the neediest schools;

e Build local capacity for driving and supporting turnaround
efforts;

e Cultivate a community of turnaround leaders in Indiana
dedicated to making dramatic improvements in school
performance.

Based on responses to a preliminary RFI completed by the IDOE in
November 2009, a Turnaround Leaders Academy with the capacity to

$4,800,000
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prepare 20-40 principals will require $1,200,000 annually.

7) Training Stipends
N/A

8) Other

Category

Estimated Cost

Turnaround Managing Partner Incentive Funding: IDOE will provide
start-up grants to organizations selected as managing partners to support
the initial planning and development related to implementing and
overseeing turnarounds and restarts in eligible schools (see Reform Plan
Criteria (E)(2)(ii) for a more detailed description of a managing partners
role and responsibilities). Based on the number of schools that will be
eligible for turnarounds and restarts in the 2011-12 school year, the
IDOE expects to select up to 5 managing partners and will use the
requested funding to make awards to the selected managing partners.

$6,000,000

Exemplary Leaders Program Awards: IDOE will design and implement
a program to recognize principals who achieve breakthrough
improvements in low-performing schools and provide stipends for their
participation in or leadership of technical assistance reviews in other
struggling schools. IDOE staff will design the program early in 2010 so
the first awards and stipends can be distributed in summer 2010, and
recognized principals can begin participating in the technical assistance
reviews of struggling schools at the start of the 2010-11 school year.
The IDOE will recognize 20 principals each year with awards of $5,000
per principal ($100,000 annually).

$400,000

New Charter School Authorizer Establishment Grants: IDOE will incent
two state universities with the greatest potential to become a high-
quality statewide authorizer to enter the world of charter sponsorship.
IDOE will conduct conversations with universities early in 2010 to
gauge interest and support levels (e.g. from university president and
trustees), as well as capacity to support ongoing authorization and
accountability activities. IDOE aims to award the incentive by July
2010 so the new authorizing university can establish its authorizing
office and begin authorizing schools by 2011. IDOE will work with the
chosen university to design an exceptional authorizing and
accountability process. IDOE will repeat the process in 2011 in order to
establish a second new authorizing university in 2012. Both awards will
provide $1,000,000 for each university to establish authorizing offices.

$2,000,000

Charter School Authorizer Improvement Grants: IDOE will set aside up
to $250,000 to assist current authorizers in improving their authorizing
and monitoring processes. Current authorizers will be invited to submit
an application to IDOE outlining their perceived shortcomings and how
they would utilize funds to improve their operations. IDOE will then

$1,000,000
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work with applicants to determine a work plan to address any problems
and timelines for fixing them ($250,000 in Years 1-4).

9) Total Direct Costs
See project-level budget table above.

10) Indirect Costs
N/A

11) Funding for Involved LEAs

Activity Purpose Cost # LEAs Total
involved

Assist any school Professional $2,500 x 500 N/A $5,000,000

utilizing school development for  teachers x 4 years

turnaround models or  school model or ($1,250,000

programs endorsed by  program

the state by paying for implementation in
start-up professional turnaround
development costs, up
to $2500 per teacher,
and to be negotiated
with each individual
school, based on its
unique needs.

annual cost)

12) Supplemental Funding for Participating LEAs

N/A

13) Total Costs
See project-level budget table above.
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Budget Part II: Project-Level Budget Table

Project Name: The Indiana Charter School Entrepreneur Fellowship

Associated with Criteria: (D)(1)(ii), (E)(2)(ii)

Evidence for selection criterion (A)(2)(1)(d

get Categories

. Personnel

Project
Year 1

$152.600

Project
Year 2

$160,230

Project
Year 3

$168,242

Project
Year 4

$176,654

$657.725

. Fringe Benefits

$30,520

$32,656

$34,942

$37,388

$135,507

. Travel

$10,000

$10,000

$10,000

$5.000

$35.000

. Equipment

$0

$0

$0

$0

$0

. Supplies

$0

$0

$0

$0

$0

. Contractual

$0

$0

$0

$0

$0

. Training Stipends

30

$0

$0

$0

$0

. Other

$2,400,000

$2,400,000

$2,400,000

$2,400,000

$10,000,00
0

. Total Direct Costs (lines 1-8)

$2,593,120

$2,602,886

$2,613,184

$3,019,042

$10,828.23
2

10. Indirect Costs*

$0

$0

$0

$0

$0

11.Funding for Involved LEAs

$0

$0

$0

$0

$0

12. Supplemental Funding for
Participating LEAs

$0

$0

$0

$0

$0

13. Total Costs (lines 9-12)

$2.593.120

$2.602.886

$2.613,184

$3,019,042

$10.828.23
2

All applicants must provide a break-down by the applicable budget categories shown in lines 1-15.

Columns (a) through (d): For each project year for which funding is requested, show the total amount requested for each applicable

budget category.

Column (e): Show the total amount requested for all project years.
*If you plan to request reimbursement for indirect costs, complete the Indirect Cost Information form at the end of this Budget section.
Note that indirect costs are not allocated to lines 11-12.

BUDGET PART II: PROJECT-LEVEL BUDGET NARRATIVE

1) Personnel

Personnel: The following requested personnel will all be

0,
hired as employees of the project. % FTE  Base Salary Total
Charter School Entrepreneur Fellowship Manager (1): The
manager will be responsible for the overall leadership and
management of the Charter School Entrepreneur Fellowship 100% $98,100 $98,100

and will report to the president and CEO of The Mind Trust.
The manager will: oversee the design and implementation of
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a recruitment and selection process for charter school
founders; devise and manage the deployment of a plan for
assisting selected fellows in the start-up process; conduct
outreach to potential community partners who can provide
assistance to fellows; provide direct assistance to fellows;
evaluate the progress of fellows; and analyze the incubator’s
strategy and operations in order to make changes as needed
to improve results. The manager will be selected based on a
wide-ranging search. The manager should have 3-5 years of
management experience, including a successful track record
relevant to starting and managing excellent public schools.
The manager will devote 100% of his or her time to the
Charter School Entrepreneur Fellowship. The salary for the
manager is assumed at $98,100 for 2010-11 with 5%
increases annually.

Charter School Entrepreneur Fellowship Assistant Manager
(1): The assistant manager will report to and assist the
manager as needed with the Fellowship’s operations. The
assistant manager will have specific responsibility for
organizing the application process for the Fellowship;
providing direct assistance to fellows; gathering data on the
progress of fellows and reporting that data to IDOE and
other stakeholders; and engaging in other activities that
support the success of the incubator and its fellows. The
assistant manager should have 2 or more years of experience
in a relevant field and a strong record of effectively
executing responsibilities similar to those of this position.
The assistant manager will devote 100% of his or her time to
the Charter School Entrepreneur Fellowship. The salary for
the assistant manager is assumed at $50,000 for 2010-11
with 5% increases annually.

100%

$54,500

$54.500

2) Fringe Benefits

Fringe benefits are estimated based on the salaries of Mind Trust personnel and include 7%

annual increases.

Fringe Benefit
Personnel

Percentage
Charter School Entrepreneur Fellowship Manager 20%
Charter School Entrepreneur Fellowship Assistant Manager 20%

TOTAL
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3) Travel

# $ per
Travel Trips Trip Total
Recruitment: Funds will be used to travel around the country each year
to meet with representatives of successful charter school models to 10 $1,000 $10,000
encourage them to launch their school models in Indiana.

4) Equipment
N/A

S) Supplies
N/A

6) Contractual
N/A

7) Training Stipends
N/A

8) Other

Category

Estimated Cost

Charter School Entrepreneur Fellowships: The Mind Trust will recruit,
select, and support 50 entrepreneurs over four years as they seek to
launch transformative new charter schools across the state. The
Fellowship will be 15 months in duration. Each fellow will be awarded
a $200,000 stipend to be distributed in 15 equal monthly installments. In
addition, The Mind Trust will assist each school leader in preparing an
effective charter application, identifying potential facilities, recruiting
board members, raising additional financial support, and successfully
meeting other goals associated with the launch of successful new charter
schools. New schools launched through the Fellowship may be stand-
alone charters, replications of successful existing schools, or
replications of successful schools run by Charter Management
Organizations (CMOs).

The Mind Trust will hold Fellows accountable for meeting key
benchmarks of success during the start-up phase. Upon completion of
the Fellowship, fellows will be expected to have successfully launched a
new charter school that is financially, operationally, and educationally
sound.

Based on assumption of awarding 12 Charter School Entrepreneur
Fellowships of $200,000 each annually for 2010-11, 2011-12, and 2012-

$10,000,000
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13. In 2013-14, the budget assumes the award of 14 Fellowships of
$200,000.

9) Total Direct Costs
See project-level budget table above.

10) Indirect Costs
N/A

11) Funding for Involved LEAs
N/A

12) Supplemental Funding for Participating LEAs
N/A

13) Total Costs
See project-level budget table above.
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A-8: INDIRECT COSTS

Budget: Indirect Cost Information

To request reimbursement for indirect costs, please answer the following questions:

Does the State have an Indirect Cost Rate Agreement approved by the Federal
government?

YES X
NO O

If yes to question 1, please provide the following information:

Period Covered by the Indirect Cost Rate Agreement (mm/dd/yyyy):

From: 1 /1 / 2007 To: 12/ 31/ 2009%

*IDOE is currently working under a ninety-day extension of the Agreement
which expired 12/31/2009.

Approving Federal agency: x ED  Other
(Please specify agency):

Directions for this form:

1.

Indicate whether or not the State has an Indirect Cost Rate Agreement that was
approved by the Federal government.

If “No” is checked, ED generally will authorize grantees to use a temporary rate of 10
percent of budgeted salaries and wages subject to the following limitations:

(a) The grantee must submit an indirect cost proposal to its cognizant agency within 90
days after ED issues a grant award notification; and

(b) If after the 90-day period, the grantee has not submitted an indirect cost proposal to its
cognizant agency, the grantee may not charge its grant for indirect costs until it has
negotiated an indirect cost rate agreement with its cognizant agency.

If “Yes” is checked, indicate the beginning and ending dates covered by the Indirect Cost
Rate Agreement. In addition, indicate whether ED, another Federal agency (Other)
issued the approved agreement. If “Other” was checked, specify the name of the agency
that issued the approved agreement.
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A-9: LILLY ENDOWMENT MEMO

Date: January 11, 2010

To: Todd Huston

From: Sara Cobb

Subject: Lilly Endowment program support

As requested, below are brief descriptions of the Endowment’s support of key educational programs in
Indiana. As always, please let me know if you have any questions. I wish you the best success with the
proposal submission.

New Tech High Schools:

Lilly Endowment has supported indirectly the establishment of New Tech High Schools in Indiana
through two organizations:

o  Community Partnerships in Fort Wayne, Indiana: Five million of a $20 million grant approved
in March 2009 to Community Partnerships Inc., a supporting organization of the Community
Foundation of Greater Fort Wayne, is being used to implement New Tech High Schools in the
northwest part of the state. The grant established Talent Opportunity Success 2015 (TOpS 2015),
a three-year, regional initiative designed to stabilize and reverse the steady decline in per-capita
personal income in northeast Indiana by accelerating efforts to transform and expand the
availability of highly skilled workers, technicians and graduate-level talent for the region. TOpS
2015 will specifically focus on the defense/acrospace industry, which has an impressive presence
in that region and continues to grow even in this difficult economy.

o University of Indianapolis’ Center for Excellence in Leadership of Learning — CELL: CELL

is a primary resource for those leading change in Indiana K-12 education. Since its founding in
2001, Lilly Endowment has provided three grants totaling almost $24 million. CELL used a
portion of each of the Endowment grants to build on successful high school networks and help
establish new ones. It helped launch six New Tech high schools across the state. CELL also
provides timely information and resources to education leaders statewide through a Web-based
clearinghouse and sponsors acclaimed annual conferences for parents, teachers, school board
members, school administrators and community leaders. Under the most recent grant, approved
in November 2009, CELL will expand even more its focus on middle schools and principal
leadership.

The Learning Connection — A total of $6 million beginning 2003 through grants to the Indiana
Humanities Council and The Learning Collaborative.

Woodrow Wilson National Fellowship Foundation - $10.1 million in 2007 to enable four Indiana
colleges and universities to offer fellowships to a total of 160 fellows.

Teach for America - $2 million in 2007 to the Indianapolis Center for Educational Entreprencurship
(The Mind Trust) for Teach for America in Indianapolis toward a three-year $4.5 million budget.

I-STEM network — A total of $5 million beginning in 2007 to the CICP Foundation to enable
BioCrossroads, an initiative of the Central Indiana Corporate Partnership, to establish and support the I-
STEM Resource Network, a coalition of higher education institutions, K-12 schools, businesses and
governmental organizations dedicated to providing Indiana with a skilled workforce by improving K-12
student achievement in Science, Technology, Engineering, and Mathematics (STEM). Biocrossroads also
is working in other ways to develop the human capital needed for the life sciences to thrive in Indiana.
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A-10: SUMMARY OF SUPPORT LETTERS

ELECTED OFFICIALS:

1. Governor Mitchell E. Daniels, Jr.
2. IN Supreme Court Chief Justice

W

. Butler University
. Center of Excellence in Leadership of

Learning, University of Indianapolis

Randall Shepard 5. DePauw University
3. Mayor of Bedford 6. Earlham College
4. Mayor of Evansville 7. Franklin College
5. Mayor of Fort Wayne 8. Holy Cross College
6. Mayor of Gary 9. Huntington University
7. Mayor of Indianapolis 10. Indiana State University
8. Mayor of New Albany 11. Indiana University

9. Mayor of Princeton

10. Mayor of Seymour

11. Senate Democratic Caucus

12. State Representative Brian Bosma

12.

13.

Ivy Tech Community College
Southwest

Indiana University Kelley School of
Business

13. State Senator David Long 14. Manchester College

14. US Representative Dan Burton 15. Marian University

15. US Representative Steve Buyer 16. Martin University

16. US Representative Joe Donnelly 17. Notre Dame University

17. US Representative Mike Pence
18. US Representative Mark Souder
19. US Senator Richard G. Lugar

EDUCATORS:

1. Archdiocese of Indianapolis

18.

19.
20.
21.
22.

Purdue Co-op Extension Marion
County

Purdue University

Saint Joseph College

Trine University

University of Saint Francis

2. Catholic Diocese of Evansville 23. University of Southern Indiana
3. Charter Schools Advisory Board 24. Vincennes University
4. IN Association of Public School 25. Wabash College
Superintendents
5. IN Association of School Business FOUNDATIONS:
Officials 1. Central Indiana Community

6. Indiana Parent Teacher Association

Foundation

7. Indiana Public Charter Schools 2. Chase Foundation
Association 3. Drexel Foundation for Educational
8. Indiana School Boards Association Excellence
9. Indiana State Board of Education 4. Horseshoe Foundation
10. Indiana State Teachers Association 5. Indiana Grantmakers Alliance
11. Metropolitan School District of 6. Legacy Foundation Lake County
Mount Vernon 7. Lumina Foundation
12. Region 8 Education Service Center 8. NorthEast Indiana Foundation
13. Teach for America 9. Paul Ogle Foundation
10. Richard Fairbanks Foundation
INSTITUTIONS OF HIGHER 11. Welborn Baptist Foundation
EDUCATION:

COMMUNITY ORGANIZATIONS:
1. Arts Council of Southwestern Indiana

1. Anderson University
2. Ball State University
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11.

13.
14.
15.

16.
17.
18.

19.
20.

21.
22.
23.

24.

25.
26.

27.
28.
29.
30.

31

32.
33.
34.
35.
36.
37.

38.

. Asia Society

. Big Brothers Big Sisters

. BioCrossroads

. Central Indiana Corporate Partnership
. Community Action of Evansville

. Community Job Link Evansville

. Diploma Plus

. Economic Development Coalition

. Evansville Convention & Visitors
Bureau

Evansville Goodwill Industries, Inc.
. Evansville Philharmonic Orchestra
Gary Literacy Coalition, Inc.
Glaziers Local 1165

Hospitality & Outreach for Latin
Americans

IN Source

Indiana Afterschool Network
Indiana Commission for Higher
Education

Indiana Manufactures Association
Indiana Minority Supplier
Development Council

Indiana Youth Institute
Indianapolis Urban League

Int’l Brotherhood Electrical Workers
Local 16

International Baccalaureate
Americas

I-Stem Resource Network

Koch Family Children’s Museum
Evansville

La Plaza

Leadership Ft. Wayne

NAACP New Albany Branch
National Society of Hispanic MBAs
. New Teacher Center

New Tech Network

Painters Local 156

Project Lead The Way

Sheet Metal Workers Int’l Local 22
The Mind Trust

United Assoc of Journymen &
Appret Local 136

United Way Allen County

COMMUNITY BUSINESSES:

1
2
3
4
5
6.
7
8
9.
10

11

12.
13.

14.

15.
16.
17.
18.
19.
20.

21

22.
23.
24.

25.
26.
27.

28.
29.

30.
31.
32.
33.
34.
35.
36.
37.
38.
39.

. Acropolis Greek Restaurant

. Ad Cetera

. Alcoa Warwick Operations

. American General Financial Service
. Ameriqual Group, LLC

APEX Tool & Manufacturing

. Automated Office Solutions
. Barnes & Noble

BMG, Inc.

. Chamber of Commerce 1, Southern
IN

. Chamber of Commerce of Ft. Wayne

Chamber of Commerce of Gary

Chamber of Commerce of Gibson

County

Chamber of Commerce of Greater

Bloomington

Chamber of Commerce SW IN

Crescent Plastics, Inc.

Crossroads Christian Church

Data Link

Deaconess Health System

Diversified Instrument Services

. Dunn Hospitality Group

Eli Lilly and Company

Evansville Commerce Bank

Evansville Regional Business Com,

Inc.

F.C. Tucker Emge Realtors

Fifth Third Bank

First Federal Bank Michael Head

CEO

Ft. Wayne Civic Theatre

Gary IN Neighborhood Services,

Inc.

Given & Spindler Companies

Grow Southwest Indiana Workforce

Hafer Associates, P. C.

Heritage Federal

Heritage Fund Bartholomew County

Hilliard Lyons

Hub International Midwest

Indiana Chamber of Commerce

Indiana Michigan Power

Integra Bank N.A.
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40.
41.
42.
43.
44.
45.

46

53

Intek

J P Morgan Chase NE Region
Kahn, Dees, Donovan & Kahn, LLP
Kemper 1* Choice Payroll

Kemper Capital Management, LLC
Kemper CPA

. Kemper Technology Consulting
47.
48.
49.
50.
51.
52.

Kirby’s Private Dining

Koch Air

Koch Enterprises, Inc.

Labor Ready

M.G. Robinson, Inc.

Mike Vea Former CEO Integra Bank

. Morales Group
54,
5.
56.
57.
58.
59.

Old National Bank

Old National Bank Ft. Wayne

Old National Bank Southern Region
Old National Wealth Management
Parkview Health

PNC-National City Bank

60.

61

67.
68.
69.
70.
71.
72.
73.
74.
75.
76.
77.

Product Acceptance & Research

. Proenergy Consultants
62.
63.
64.
65.
60.

Pulse Systems

Regency Properties

Royal Office Products, Inc.
Schenkel Shultz Architects
South Western Communications
letters)

St. Mary’s Health System

Tales Scales

TAP System

Toyota Manufacturing Indiana
Vectren

Wabash Plastics, Inc.
Warehouse Services, Inc.

WFIE Tri-State News & Weather
Whirlpool Corporation

WNIN Tri-State Public Media
Ziemer, Stayman, Weitzel &
Shoulders

€]
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STATE OF INDIANA Mitchell E. Dandels, T
OFFICE OF THE GOVERNOR Governer
State House, Second Floor

Indianapolis, Indiana 46204

Jannary 14, 2010

The Honorable Arme Duncan
Secretary of Bducation

LS. Bepartment of Education
460 Maryland Avenue, W
Washington, DO 20202

Secretary Duncan:

Thanks in great part to you and the administration, lndiana has made hugs, overduc strides in education
reform during the last year. We have eliminated caps on charter schools, eliminated a ban on linking
student perfonmance W keacher evaluation, and transformed our expectations for teacher education and
hicensing, ¥ our insistence on reform like this was of great value in taking these steps.

tam now proud 10 wheleheartedly endorse Indiana’s “Fagt Forward™ Race to the Top grant appHeation, |
beligve that these funds will permit Indiana to accomplish its next round of reform and Improvement.
Over 90% of Indiana’s school districts have joined the Department in 53 quest for this grant.

Twould lke to believe that no state is more oathusiastic than curs about the goals of Race 1o the Top, o
about the prospects that its dollars should be seen as the levers of long-tenm change. Thank vou for the

apportunity 10 compete,

Smecrely,

T AR S
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Joanury 6, 2010

The Honorabie Arme Duncas
Secretary of Eduontion

LS Drepartmient of Bducwion
400 Marvhandd dovonue, 3W
Washingion, DA 20000

gy Seordinry Dungarn:

Cin bebalf of the Clov of Indisspolis sand diy chiaster schools inttlative, 1 wiité to vou in support of Indiana’s
Fawi fothe Top grant applicdion,

Miudntatoing S stards qut i edutation 18 wacceplable. That iswhy, 85 theonly Mavor inthe courdry with
theathosity fo divectly authorkse new public charter sehools; Trensin commitied {cmmi wrizing only the highest
guathty chagter applicants, and boldiog them accountable Torresults. Theiving nelghborkends and communinies requive

£

High-perfoniag public schools, Thus T lally stppont Indisna™s Race o the Top application, as will prepare
Indiana’s siudes o compete snd-sacoeed in our everdnoreasing global workforce.

Mever before has the United States Department of Bducation made reformeminded competition the prerequisize
for veceiving funding, The Bace to the Top Fund hes the potential fo oxpedite reform offorts thisughout the pation n
fuet, it alveady provided supporttodndiang’s reform offorts. For exaraple, Race o the Top's eomphiasiy on bigheguatity
pulsliz charter schools blocked efforts ¢ vy sone- b our sinte whodried Tmposing soharter moratorian,

Il realizey and iy fuking 08 advantage of this unprecodented oppottunity by fodusing onthe four neeas of
reforn outlined by Racedo the Top! internationally benchmarked sesdemie siandards, recruitmont and sotontion &8
cHfective loachers, dats svstoms that ditve’ ingtraction; and deaiatic fomafosnds Tor ourworsi-perfisming schigols.
Linder thee lebidorship of Governer Braniels snd Superintendent Bennetiy Indiang comtinues 1o ek sioni lcant progres
10 fostering a reformeready onvirprnent largeted B oach of these'aressy,

Fhankc vou forconsidering o state’s application. 1 am conbident that upon close examination, you will see
Indiann a5 positonsd Tor smssformationn] educationelonms. Recelving o Bece iothe Top award will socclerme the
process of ensoring that each Hoosier stodent seoeives o world-class oducation,

Sincerely,

G A

Orregory A Baliand
Mavor
Tt of lndianapolis

Cifioas-of Yho Manvr
p A
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Japuaey 5, 2010

The Honorable Arne Dunoan
Secretary

Jutted States Department of Bducagion
A00 Marvland Avenue, W,
Washivpon, D40, 20202

Drear Secretary Duntan:

Pam wrlting 20v00 10 share my strong support for the Indinns Department of Bdueation™s
Race twithe Top grent applicstion. Indiana is well-posiiioned o effectively utilize the Race o the
Top funding to strengthen the educational opportunitioy alforded W the students In our state

Linder the Teadesship of Superintondent of Pablic Tnsction D Tony Benadt aod Governor
stiteh Danfels, the bndiane Depariment of Education recognies that improvingand modenizing the
sducational sysem i our sate and across our cotntry reguires bold vision, innovation and an honest
seevaluation of conventional teaching methods,  The siate iy already-on e path o meeting the four
Loy principals of Race e Tops Intértionaliv-berichraarked seademie Standards; revruiiment and
retention of effective teachers, date systems that deive Instraction, wiwd Sramatic thenerounds Borpar
performing schopls, For example froan offort o soeet bigh infernational academic standards, Indiann
joied ihe Commaon Core Siate Standards Initiative, o dovelop and imploment stenddrds aoross states
inthe ares. of  Englishlanguape ans and mithomatics for grades K12, Farthermore, Indiang
recognizes that closing the achisvereit gap réquires strong Teidership ot the sehoob and classroom
levelsand . is subseguentty developing a ‘teacher and - principsl evaleation process that will conelate
with widividual student schigvement,

Agbweote o vou last September, Indisne’s educationsd Teaders sre enthusiatic in their
eoimitment to reform. 1 share thelr view thal bbosting the scatomic schibverent of eur voung
peopleand streasthening theirakill sty ape vitally impostant 1o the economy of our state and couniry
andd vor mation’s interastional competitiveness

Thank vou for vour-Consideration of Indinm"s Repe 1o the Top applicminn, | wish vol every
continuing suceess invour mpertant leadership,

Sineg

Richard O Lugse
Linted Sites Senptor

ROLAD
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John M. Mutz

8128 Dean Road, Suite B
Indianapolis, Indiana 46240
T: 317-841-7920

F: 317-577-0241

December 29, 2009

The Honorable Arne Duncan
Secretary of Education

U. S. Department of Education
400 Maryland Avenue, SW
Washington, D.C. 20202

Dear Secretary Duncan:

On behalf of Indianapolis Mayor Greg Ballard’s Charter Schools Advisory Board, I write in
support of Indiana’s Race to the Top grant application. | believe this is a timely, well-crafted
plan to improve Indiana’s schools.

Never before has the U.8. Department of Education made reform-minded competition the
prerequisite for receiving funding. The federal Race to the Top competitive grant has the
potential to expedite reform efforts throughout the nation, and already has helped support reform
efforts in Indiana, Of particular importance to our board, Race to the Top’s emphasis on the
potential of charter schools helped to block efforts by some in our state to impose a charter
school moratorium.

Indiana is taking full advantage of this unprecedented opportunity for our students and schools
by focusing on the four areas of reform outlined by the Race to the Top--areas the board strongly
supports: internationally benchmarked academic standards, recruitment and retention of effective
teachers, data systems that drive instruction, and dramatic turnarounds for our worst-performing
schools.

In total, Indiana has made significant progress in fostering a reform-ready environment targeted
in each of these areas. It is our belief these changes are overdue in Indiana and throughout the
nation. In particular, we believe these reforms position our schools to better prepare students for
the challenges of the modern workforce, to close the achievement gap, and to increase graduation
rates,
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The Honorable Arne Duncan
December 29, 2009
Page 2

As chairman of the advisory board, I recognize that maintaining the status quo in education is
unacceptable. Schools are the nucleus of any community, and the entire community stands to
gain from better schools. With that in mind, I am committed to standing behind Indiana’s Race-
to-the-Top application and its plan to provide Hoosier students a world-class education.

Winning Race to the Top funds will only increase the magnitude and speed of change in Indiana.

1 am confident that upon close examination, you will find Indiana is a national leader in
education reform——a state ready to transform education for every student.

Sincerely,

“hairman, Indianapolis Charter Schools Advisory Board
Chairman, Lumina Foundation for Education
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Indiana State Board of Education

Room 225 State House
Indianapolis, Indiana 46204

January 12,2010

The Indiana State Board of Education fully supports Indiana’s Race to the Top application. A Race to the
Top grant will accelerate the significant, bold, and effective reforms we are making every day to ensure
that Indiana students receive a rigorous and quality education in every school across our state.

The Indiana State Board of Education supports student-centered and learning-focused educational
innovation and entrepreneurship. To this end, the State Board of Education already has

e eliminated seat time requirements for students to earn high school credit and input
requirements that are not related to student achievement;

e enacted provisions to facilitate, as opposed to frustrate, the educational entrepreneurship and
innovation reflected in network model schools being implemented in Indiana communities, with
the expectation that the models are defined clearly, implemented properly, and followed
rigorously;

e adopted world class academic standards;

e created what we believe is the most comprehensive and cohesive design for an assessment
system in the country, an assessment system that will allow Indiana to implement a school
accountability system based on the achievement growth of each Indiana student toward college
and career readiness; and

e initiated a new grading system for all schools with letter grades, A — F, a welcome and necessary
change for a system that historically has graded students but seemed hesitant to grade
institutions and adults.

Indiana also has begun to face the challenge of underperforming schools with a quality review process
based on Mass Insight research and guided by Cambridge Education, Ltd. The review answers critical
questions about impaired schools — Are the students ready to learn? Are the schools and faculty ready
to teach students to learn? Are they ready to act? Memoranda of understanding will be used to chart a
clear course of action for each underperforming school, a course of action intended to reverse
performance and sustain increasing improvement in student achievement.

The State Board is fully prepared to take all necessary actions to ensure that our students are in high-
quality schools that are student-centered, learning-focused and growth driven. We simply will not allow
low-performing and failing schools to continue serving students in a substandard manner. We take our
responsibility to serve all Indiana’s students seriously and will take over, close or restructure failing
schools.

The Indiana State Board of Education endorses Indiana’s Fast Forward plan.

Sincerely,

The Members of the Indiana State Board of Education
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districts to obtain Race To The Top funds, This understonding is consisient with Indiana’s version
of the Memeoreadum Of Undersunding (MOU) for participating LEA s {"Parinership Agreement
between Tndians Deparineat of Bdueation and Pasticipatizng LEA™Y. As was the case In the
federal BMOLL by signing Indiana’s Parteersinp Agreement, @ particizating LUA G sroviding the
assuranee that it “Cwill comply with . .. all applicable Tederal and state laws and regulations.”

ISTA inoks forward o contiiuing to work with our members and Indizna public offciuls w
provice Hoosier studeres an educatios that equals the best Inthe nation and the world,

Sincerely,

A

e
P
L% N

Note Scheellenberger
I8TA Presidert
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January 4, 2010

The Honorable Arne Duncan
Secretary of Education

U. S. Department of Education
400 Maryland Avenue, SW
Washington, D.C. 20202

Dear Secretary Duncan,

Please accept this letter of support from the Center of Excellence in Leadership of Learning
(CELL)-at the University of Indianapolis for the Indiana Department of Education’s Race to the
Top grant application. The staff at our center has reviewed the application carefully and we
believe it to be worthy of your consideration in that it would enable our state to effectively
transform Indiana schools for the benefit of our students and the communities in which they
live.

As an organization, CELL has served as a catalyst for innovative programs and transformational
models in Indiana schools since 2001. In that capacity, we have worked closely with both the
Indiana Department of Education and the Indiana Governor’s office on such initiatives as New
Tech High School, Early College High School, Advanced Placement, International Baccalaureate
and dual credit programs. These connections have provided CELL with the opportunity to
become familiar with Indiana’s leadership potential for advancing excellence in teaching and
learning.

In that regard, we believe that Indiana possesses several advantages that provide for both the
commitment and capacity to establish a positive culture that given the Race to the Top grant
resources, will translate into significant school reform. Those advantages, presented as broadly
defined elements of the Indiana educational landscape, are as follow.

e A policy environment that will allow significant educational transformation which will be
sustainable over time
All the critical conditions are present in Indiana’s plan to provide unprecedented success to
implement the Race to the Top areas of reform including internationally benchmarked
academic standards, recruitment and retention of effective teachers and principals, data
systems that drive instruction, and dramatic turnarounds for our low performing schools.
Enabling legislation, a progressive policy environment and a positive political climate are
aligned to guarantee long-term success for the approaches outlined in Indiana’s application.

CENTER OF EXCELLENCE IN LEADERSHIP OF LEARNING




e A stable and committed state leadership structure
The Indiana Governor and State Superintendent of Schools will remain in office throughout
the duration of the implementation of the Race to the Top grant initiatives. Unlike 37 of the
50 states with gubernatorial elections in 2010, Indiana Governor Daniels as well as
Superintendent Bennett are assured to lead this effort well into the future and will have the
additional advantage of enthusiastic support from the Indiana State Board of Education and
the Indiana Education Round Table.

e A willingness to adopt best practices from other states and national organizations
The Indiana Race to the Top application employs the best thinking from across the country
through the adoption of exemplary initiatives from other states as well as leading national
education entrepreneurial organizations. Examples of practices to be adopted from other
states include certification for the use of student performance data from Oregon,
Colorado’s growth model for student achievement and linking student performance to
teacher training experiences such as in Louisiana. Indiana’s plan for turning around the
lowest-achieving schools includes the use of instructional models from leading school
development organizations such as the New Tech Network, the Asia Society, the
International Baccalaureate Programme, and the Commonwealth Corporation. In addition,
Indiana is leveraging the best ideas from other exemplary national educational
organizations such as New Leaders for New Schools for principal evaluation, the National
Institute for Excellence in Teaching for performance-based teacher compensation and for
alternative teacher preparation from Teach For America, the New Teacher Project and the
Woodrow Wilson National Fellowship Foundation.

e A climate of support for change by Indiana stakeholders
Individual educators as well as the state educational establishment in Indiana are ready and
willing to make a concerted effort to transform schools, improve student outcomes and
implement the changes required to make Indiana a national leader in education reform.
CELL works with communities throughout the state and consistently finds support for
significant school improvement actions from teachers, administrators, school board
members and community leaders both individually and through their representative
professional organizations.

The receptivity to making a difference in Indiana by increasing the graduation rate, closing the
achievement gap and preparing students to be contributing citizens of the 21° century is very
real and includes a significant consensus from Hoosiers throughout Indiana.

With the positive political and policy environment, established and committed leadership, the
use of the best ideas from around the country and the willingness of educators and
communities to improve, Indiana is poised to take full advantage of the opportunity provided
by the resources of the Race to the Top grant. Indiana is ready, willing and able to make a
difference in the success of schools and students and to serve as a national model for positive
educational reform.
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For these reasons, CELL is proud to provide an unqualified endorsement of the Indiana Race to
the Top application in support of educational transformation for our state.

Sincerely,

David Dresslar

Executive Director

Center of Excellence in Leadership of Learning
University of Indianapolis
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datahase aswell serves as a warercuss for comimunity evel data and aiher annual
indisators (&g, evoreic, healh, and soctal services), Dur facully sessarchers n thése
centers and others are xpents in rge databess management, evaluation design and
wanstational research.

L

indiama Universily also has & long-standing record ©F supporting struggling scheods and
prometing ooilegs aocess and Succass. Forexampia, IUFUL has aformal Memoranduof
Understanding with 1PS to oring students from tne Trispus Attucks Megical Magnsthigh
sahool o canpus for sady college coursewerk, med cal camser axplorstion, and
internahips, Tre Denter for B-15 Besearch ard Colleboration v Bloomirgton 2as beee
werking in parmersiip with the Gary Community Schoo s Coeporatoniio improve stucect
agrigvemeant 1 seiected schiools, Ns. Poard Prince, the arncipal of the Fran«ds W,
Motutough Asadaray tor Girls. one of the schanis fargeted in the Gary sartership,
recilved the 2009 Panasonic Metivaa) School Change Award 190 leaders of falllng schonls
who bring aboul phenomens! chenge,

[ndiana Urivérs by s wiling, able, and eagér bo partner wih youand Supsrintendant Tony Beanctt
o supntr Indisng s Race to the Tog proposal and s inplesiental on. Colliboration betwean the
state st a fgher education insiitutior can substantizly enhence the chances of 3 suctessful
sroposd outcome | have ssked Vice Prosident Agplegste to oe s intinl point of contast or s
sfforl Messe do nol hasitate b oall on Finad we. can be of assistancs

Wiy sinCeraly,

Fresidant

on Tany Bennet, Indizna Superimendentof Pubiis Instiuclion
VE CofinAppiegae, Ve Presiders for Planning ant Poliny
Gerardo Gonzalez, Daan, U Schoel of Edusation
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OFFICE OF THE PRESIDENT

January 11, 2010

The Honorable Arne Duncan
Secretary of Education

U. S, Department of Education
400 Maryland Avenue, SW
Washington, DC 20202

Dear Secretary Duncan:

Purdue University strongly supports FAST FORWARD, Indiana’s plan for Race to'the Top
{RetT). The reform goals of the Race tothe Top competition not only are designed for positive
change in Indiana’s schools but also are exceptionally well-aligned with the goals of the Purduse
New Synergies Strategic Plan. Asa land grant institution, Purdue has a long history of
collaboration with the indiana Department of Education and P-12 LEAS on the improvement of
learning and instruction that could reach new heights of innovationand excellence with Race to
the Top funding.

Indiana has already made significant progress in creating a reform environment in-each
of the absolute priority areas. In fact, Indiana is seen by many as one of 3 handful of states
nationally that is innovating in powerful ways to transforny P-20 learning. This national
reputation is one reason why Indiana was selected by the Woodrow Wilson Foundation as the
first state for implementation of the Woodrow Wilson Teaching fellowships. We believe the
refarms envisioned in the FAST FORWARD proposal will enable Indiana to provide an education
that is among the best in the world.

The reform initiatives in FAST FORWARD will strengthen alignment between Indiana’s
schools and postsecondary institutions. [t will assist Indiana in achieving its goal of enhancing
student success and also will provide multiple opportunities for higher education, the Indiana
Department of Education, and Indiana LEAs to collaborate on improving the P-20instructional
continuum in Indiana, The reforms In FAST FORWARD, especially the emphasis on
internationally benchmarked standards, will greatly assist us'in our goal of creating a seamless
transition between high school and college and enabling every student to succeed,

With regard to data systems to support instruction, we strongly support the goal of a
uniform, longitudinal, P-20 data system that includes the ability to match P-12 teachers to
stadentsand provides information on the extent to which students transition successfully from
secondary schools to post-secondary education. Purdue is ready to assist with the
development of statewide data systems and the evaluation of the efficacy and efficiency of
such:systems through collaborative research.

Howde Hall, Room 200 = 570 Purdus Mal = West Lafayerte 1N 47907-2040 = (FB5) 494-9708 = Fax; (765) 494-7875
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Indiana is committed to the goal of recruiting and retaining great teachers and leaders
and is very pleased with this emphasis in the reform blueprint. Recent changes in state
licensure regulations reflect this commitrent and require teacher education programs in
Indiana to emphasize both subject matter and pedagogical content, as well as articulated
clinical experiences. In addition, existing collaborative initiatives such as the -STEM Resource
Metwork, which is a partnership of government, education, and industry in the state, have
established an infrastructure for ongoing professional development and resources for teachers
in rural and urban areas,

Purdue has numerous important educational resources in place that include the rutal
schaols network, Woadrow Wilson Teaching Feliowship Program, STEM Goes Rural, Project
Lead the Way, INSPIRE, and CRESME, among others. We are ready to use these and other
resources to support the efforts to not only turn around low performing schools but to
transform the education landscape in indiana,

As one of Indiana’s [eading higher education institutions, Purdue lends its full supportto
theindiana Raceto the Top application. We commit to partner in creating a national mode! for
the transformation of P-12 education in Indiana.

Sincerfahﬁ )

France A, Cordova
President, Purdue University

Ce: William R, Woodson, Executive Vice President for Academic Affairs and Provost
Victor Lechtenbierg, Vice Provost for Engagement
Maryann Santos de Barona, Dean, College of Eduration
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( ! ( : LEGACY FUND

CENTRAL INDIANA
COMMUMITY FOUNDATION | inspiving ohflgnihropy

january B, 2010

Tre Honorable Arne Duncan
Secratary of Education

U. S, Departmeant of Bducstion
400 Marviand Avenue, SW
Washington, D.C. 20202

Dear Secretary Lundan,

Cantral indians Community Foundation (CICF) is an ardent supporter of the Indiang
Desartment of Education's (DOE) Race to the Top grant acplication. We belleve that State
Superintendent Dr. Tony Bernet, and his staft, has dratted 3 very toughtful and well-crafted
plan o buld upon current school reform and improvement strategies In our state. A a part of
those efforss, CICE and IDOE are partnering in e development o a publicfprivate performance
incentive grogram aimead zt closing the achisvement gap and increasing the number and
percentage o Hoosier students that graduate high school, enrol and succeed in ollege.

Local cormunity foundations, along with Lumina Foundation for Education and the State
Syudent Assistance Commission of Indiana (554CH have launched college readiness initiatives in
two of our most challenging counties: Marlon and Lake, These twi counties account for over
80% of middie and secondary “turnaround” schools in the Swate of Indlana. A 8 prudent
steward of charitable resources, CICF understands the value of providing finandal incentives to
encourage bold snd transformational approaches 1o address the nesos of our community.
Conszquently, our pe-formance incentive program, in partnarsaip with IDOE, will provide these
financial incentives 1o schoo! corporations that significantly mprove on predetermined key
coliege access indcelors. CICF is committed to leveraging charitatle doliars 1o sustaln These
etfors and grow them across the state in partnershio with local community foundations.

Ve helisve IDOE's Rece to the Top application comaliments our work in education and will
position Indana schools o better prepare students for the challenges of & changing economy,
tn close the achisvement gap between spedfic sub-populations, and increzse high schodl
graduation, college matricdation end success rates,

we applaud the Departmem of Education’s approach of developng a competitive procass to
incem innovation and expedite reform In OUT COMMUNITY.

Sincerely,

T2

frian Payne, Prasident
Central indiana Commun/ly Foundation

815 k. Alebarme Street, Sufte 119, Indianapchs, M 86204 p377.534.2423 1317.684.0843  wwwaidorg

175



Tina Walters
JPMorgan Chase Foundation

January 2, 2010

The Honorable Arne Duncan
Secretary of Education

U. S. Department of Education
400 Maryland Avenue, SW
Washington, D.C. 20202

Dear Secretary Duncan,

The JPMorgan Chase Foundation supports the Indiana Department of Education’s Race to the Top grant
application. We believe this is a timely, well-crafted plan to improve Indiana’s schools.

Never before has the U.S. Department of Education made reform-minded competition the prerequisite for
receiving funding. The federal Race to the Top competitive grant has the potential to invigorate and expedite
reform efforts throughout the nation, and already has helped drive many bold changes in Indiana.

Indiana is taking full advantage of this unprecedented opportunity for our students and schools by focusing on the
four areas of reform outlined by the Race to the Top - areas the JPMorgan Chase Foundation strongly supports:
internationally benchmarked academic standards, recruitment and retention of effective teachers, data systems
that drive instruction, and dramatic turnarounds for our worst-performing schools.

In total, Indiana has made significant progress in fostering a reform-ready environment targeted in each of these
areas. It is our belief these changes are overdue in Indiana and throughout the nation. In particular, we believe
these reforms position our schools to better prepare students for the challenges of the modern workforce, to close
the achievement gap, and to increase graduation rates.

As a foundation, we recognize that maintaining the status quo in education is unacceptable. Schools are the
nucleus of any community, and the entire community stands to gain from better schools. With that in mind, we
are committed to standing behind the IDOE’s Race-to-the-Top application and its plan to provide Hoosier students
an education that is among the best in the nation and the world.

Winning the Race to the Top money will only increase the magnitude and speed of change in Indiana.

We are confident that upon close examination, you will find Indiana is a national leader in education reform—a

state ready to transform education for every student.

Sincerely,

Yy

Tina Walters
Vice President
Indiana
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PO Fasr A0rh Mace, South Tower 302
Muemillville, [N 46410

voice 219731880 fax 219.7 2. 1 940
email gacyPlegaeyfonndinanlakeca ong

LEGACY wraw, lepzovioundanonlekeonorg
FullNDATION
fanuary 7, 2010

The Honorabke Arne Duncan
Secretary of Education

U, 5. Department of Education
AD0 Maryland Avenue, W
Washington, C.C. 20202

Daar Secratary Duncan,

Legacy Foundation. Inc. supports the Indiana Dopartment of Education's Face to the Tep grant
application. We belleve this Is a timely, well-crafied plan to improve indiana’s schooks

Never before has the U5, Dapartment of Education made reform-minded competition the srerequisine
far recetving funding. The federal Race to the Top competitive grant has the patential to invigorate and
expedite reform efforts throughout the nation, anc already has helped drive many bold changss In
Indiana

indiana is taking full advantage of this unprecedented opportunity for our students and schools by
focusing on the four areas of reform out inad by tha Race to the Ton - areas Legacy Foundation stranghy
supports: internationally benchmarked academic standards, recrultment and rotention of effective
teachers, data systems that drive inst-uction, and dramatic turnarounds for our worst-performing
schoaols. Legacy Foundation has specifically addressed the use of data systems in our community by
Junding the copacity for schoeols to share date with nanprofit organizations providiag after schoo! and
weekend programming for studemts. In the fail of 2009 we lounched the implementation of nFocus
Softwore's TroxSolutions which trocks and measures ourcomes for mare than 2.5 mitifon cnifdren in aif
fifty stotes ang Conada, We know this tecknology enables schoofs, families and the nonprofit community
wWork together to ersure StLaeAT Success.

As a community foundation based In Lake County, IN, we recagnize that malntaining the status quo In
education is unacceptable. Schools are the nuctous of any community, and the entire community stands
to gain from better schools, With that in mind, we are committed to standing behind the IDOE's Race
1o-the-Top application and its plan to providz Hoosier students an education that is among the bestin
the nation ond the world.

Winning the Race to the Top moncy will oaly increase the magnituce and speed of change in indiana.

We are corfident that upon close examination, you will find Indiana is 2 national leader in cducation
reform —a state ready o transform cducatian for every student.

Sincerely

(0)(®)
MNancy K. Jaﬂnmn
Pres-dent

Lake County’s Community Foundation
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A0 South Meridian Strect
Sunte 700
Indianapolis, IN 462044

317-251-5300 ph

317-951-5063 fax A 1
o Juminafoundation.org

FOUNDATION FOR EDUCATION

January 6, 2010

The Honorable Arne Duncan
Sceretary of Education

U. 8. Department of Education
400 Marvland Avenue, SW
Washington, D.C. 20202

Dear Sceretary Duncan,

Lumina Foundation for Education supports the Indiana Department of Education’s Race to the Top
grant application. Lumina Foundation’s mission to increase access to postsecondary education is
consistent with the outcomes outlined in the Race to the Top grant program.  The Foundation has
provided monetary support to the state to coordinate advisory members from higher education and
nonprofit organizations. Because | believe this is a timely, well-crafted plan to improve Indiana’s
schools, I've also personally participated in recruiting support for the application.

The federal Race to the Top competitive grant has the potential to invigorate and expedite reform
efforts throughout the nation, and already has helped drive many bold changes in Indiana. Indiana is
taking full advantage of this unprecedented opportunity for our students and schools by focusing on
the four arcas of reform outlined by the Race to the Top - arcas Lumina Foundation strongly supports:
internationally benchmarked academic standards, recruitment and retention of effective teachers, data
systems that drive instruction, and dramatic turnarounds for our worst-performing schools.

In total. Indiana has made significant progress in fostering a reform-ready environment targeted in
each of these areas. It is our belief these changes are overdue in Indiana and throughout the nation. In
particular, we believe these reforms position our schools to better prepare students for the challenges
of the modermn workforce, to close the achievement gap. and to increase graduation rates.

As an cducation funder, we know that this is a critical time to improve the performance of our schools.
Low-income, first-generation, students of color are not entering or succeeding in college at high
enough rates to keep the United States globally competitive. Secondary schools build the pipeline and
schools are the nucleus of any community. and the entire community stands to gain from better
schools. With that in mind, Lumina Foundation 1s committed to standing behind the IDOE’s Race-to-
the-Top application and its plan to provide Hoosier students an education that is among the best in the
nation and the world.

Winning the Race to the Top money will only increase the magnitude and speed of change in Indiana.
I am confident that upon close examination, vou will find Indiana is a national leader in education
reform—a state ready to transform education for every student,

Sincerely,

(b)(6)

Jill Robinson Kramer 178
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BioCrossroads
January 4, 2010

The Honorable Arme Duncan
Secretary of Education

LS. Department af Education
00 Maryland Avenue, SW
Washington, DC 20202

Dear Seerctary Duncan:

BioCrossroads, Indiana’s life and health sciences economic development initiative, suppors the Indlana Department of
Education’s Race to the Top grant application. We believe that continued K-12 education reform is vital te the economic
future of pur state and that we have a refarm-minded Superintendent of Public Instruction and Governor who can
vigorously implement this grant.

As the automolive industry continues to shed jobs in indiana, the life and health sciences have become Indiana’s largest
economic cluster, In order to continue to grow and attract the qualified workforce needed for these high-knowledge
jobs, indlana must provide strong K-12 preparation that prepares ts graduates for the necessary post-secondary training
required in this industry,

The four focus areas of Indiana’s grant submission = inlemationally benchmarked academic standards, recruitment and
retention of effective teachers, data systems that drive instruction, and dramatic tumarounds for our worst-performing
schools — represent a practical roadmap for K-12 education reform in Indiana. These focus areas will allow Indiana to
better prepare students for the challenges of the 217 Contury workiorce, to ¢lose the achievement gap, and to increase
high school graduation rates.  These are all critical indicators for the future econemic vitality of our state and its
communities.

As leaders in innovation and entreprencurship in our state, we recognice thal maintaining the status quo in K-12
education Is unacceptable to the future of the life and health sciences cluster and our remaining advanced
manulacturing enterprises. We are commilled to supporting the work of the Indiana Department of Education in
implementing this grant and helping to ralse the bar for gur state in the global competition for talent and innovation,

The energy and commitment of Governor Mitch Daniels and State Superintendent Dr. Tony Bennett make lndiana a
state ripe for more rapid education reform.  BioCrossroads’ support for more rigorous STEM education, science
education relorm, Advanced Placement expansion, and Teach for America have contributed in a small way 1o this
growing environment of change in our K-12 system. We know that your investment in a Race to the Top grant to Indiana
would result in praductive change and cconomic cpportunity for our state,

WI:F best regards,
(b))

Anne K. Shang
Vice President
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Decamoer 17, 2608

Tha Honorabla Ame Duncen
Secretary of Eduzation

U5 Deparimant of Eduzation
4075 Maryland Avanus, 5N
Washinglon D.C 20202

Dicar Secretary Uuncan:

The Cantral Incana Corporoie Fartnesship CCICPT supoorts the ingieaa Decament of Boucatar's
Roece o Lw Top went appication. Wa bolizve this i a timely, wel-crafled plan to inprove Indians's
schocls

Never pefore hes the US. Daparimen: of Education rade refom-minded competiton the prerzquisits far
tecaiving furdng. The foderal Rece o the Top compei-ie grant has the otértial te nvigorste snd
expecite retor @fo"s throughout the naton and already has helped d-we mony told chenaes In Indians

Indiara is taking full advantage of (his unpracedensd opponunity for our students aad schacls by
fzcusing on b2 four armas of refoom oullined by Ruce to tha Top, #raas CICP sTongly supzons
irlernationzily benchmamked scademic standards reeruitment snd <elelion of effsclive lsacherns dela
£yeteme that drve instruction and dramatiz wmsrounds ter aus Warst padneming scheals

In bokz!, Indiara eis 1ace signifesnt progrees Ir factoring @ mform-ready envirsnment targeled i aacs of
theze mreas | s our belief these charges zre overdue n Indiang a7 throughout the ation. In
panzular, we bebave thess reforms posibon cur schools B beller prepare studarts for the chalenges of
the modem wokiorze, 1o closg (b2 2cnievement gas and bn increase Jraduation rales

As an orgsnlzaticn ol Contral Inclana busl~ess leaders, O CP reoognizes thel mEnmEinng ihe sats quc
b education b unacseplable. Schocls are 10e Nuceus o any communily. and the ohde community
stands o gair fom Beftar schoals. With that in mind, CI2P is cammitled 1o standing behind ‘ne IDCE's
Rase o the " opeppbeatios and s plan 1o provide Hoosier studanls & educaig that is smom D besi
I the natlon and the word - 20z winwrg Hace ‘o fhe Tos money wil serve e eqhatcs e magailids
ard speed of change i Ind ana.

Ve are confidsnt that Upod cicse axamingliza vou wil fing al lndiona iz 2 natanal leadar in oducaiian
retorm—a alate “2asy lo transiorm: edi calion for avaiy sluden

(b)(6)

Mary L. Mil=s
Presicar] & G20

BAD A ke
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indiana Manufacturers Association
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To Whom It May Concern:

The Indiana Manufacturers Association supports the Indiana Department of Education’s Race to the
Top grant application We bebeve this is a imely, well-crafied plan to improve Indiana's schools,

Never before has the U.S. Department of Education made reform-minded competition the
prerequisite for receiving funding. The federal Race to the Top competitive grant has the potential
to invigorate and expedite reform efforts throughout the nation and already has heiped drive many
bold changes Indiana

Indiana is taking full advaniage of this unprecedented oppodunity for our students and schools by
focusing on the four areas of reform outlingd by Race 1o the Top areas. The Intiana Manufacturars
Association strongly supporns: intermationaily benchmarked academic standards, recruitment and
retention of effective teachers, data systems that drive instruction and dramaltic tumarounds for our
worst-performing schools.

In total, Indiana has made significant progress in fostering a reform-ready environment targeted in
each of these areas. |l is our beliel these changes are overdue in Indiana and throughout the
nation. In particular, we believe these reforms position our schools to better prepare students for
the challenges of the modern workforce, to close the achievement gap and to increase graduation
rates,

As a statewide trade association of more than 108 years, whose members employ nearly 500,000
of the best trained workers to be found anywhere, we recognize that maintaining the status quo in
education is unacceptable. Schools are the nucleus of any community’s future, and the entire
communily stands 1o gain from better schools. With that in mind, we are committed to standing
behind the IDOE's Race to the Top application and plan lo provide Hoosier students an education
that is among the best in the nation and the world

Winning Race to the Top money will only increase the magnitude and speed of change in Indiana.
We are confident that upon close examination, you will find Indiana is a national leader in education
reform—a state ready to ransform education for every student.

Sincerely,

(b)(6)

“Patrick J. Kiely | [
Prasident '

indiana’s Leading Voice for industry

L imauat com
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December 21, 2009 Wit indelaul o
Empowering Commumnities,
Changing Lives.

The Honorable Arne Duncan

Secretary of Education

U1, 5. Department of Education

400 Maryland Avenue, SW

Washington, D.C, 20202

Dear Secretary Duncan,

The Indianapolis Urban League supports the Indiana Department of Education’s Race to the Top grant
application. | believe this is a timely, wellcrafted plan to improve Indiana’s schools.

Mever before has the U5, Department of Education made reform-minded competition the prereguisite for
receiving funding. The federal Race to the Top competitive grant has the potential to invigorate and expedite
reform effarts throughouwt the nation, and already has helped drive many bold changes in Indiana.

indiana is taking full advantage of this unprecedented appartunity for our students and schools by focusing
on the four areas of reform outlined by the Race to the Top initiatives that the Indianapalis Urban League
strangly supports: internationally benchmarked academic standards, recruitment and retention of effective
teachers, data systems that drive instruction, and dramatic turnarounds for our worst-performing schools, an
area that the Indianapolls Urban feague can be a part of.

In total, Indiana has made significant grogress in fostering a refarm-ready environment targeted in each of
these areas. |t is our belief these changes are overdue in Indiana and throughout the nation. In particular, we
believe these reforms position our schools to better prepare students for the challenges of the modern
workforce, to close the achievement gap, and to incresse graduation rates.

As a community organization we recognize that maintaining the status quo in education is unacceptable.
Schools are the nucleus of ary community, and the entire community stands to gain from better schools.
With that in mind, we are commilted to standing behind the IDOE's Race-to-the-Top application and its plan
to provide Hoosier students an education that is amang the best in the nation and the world.

Winning the Race to the Top money will only increase the magnitude and speed of change in Indiana.

The Indianapolis Urban League is confident that upon close examination, you will find Indiana is a national
leader in education reform—a state ready to transform education for every student.

(b)(6)

¥ hd - %
Joseph A, Slash
President & CEQ

183



January 6, 2010

The Honorable Arne Duncan
Secretary of Education

U. 5. Department of Education
400 Maryland Avenue, SW
Washington, D.C. 20202

Dear Secretary Duncan,

The Indiana Science, Technology, Engineering, and Mathematics (1-STEM) Resource Network supports
the Indiana Department of Education’s Race to the Top grant application. We believe this is a well-
crafted plan to improve Indiana’s schools.

I-STEM is a consortium of 19 institutions of higher education, business, K-12 schools, and government
agencies that will support Indiana as we work to address important issue in student STEM achievement.
All of our partners strongly support Indiana’s plan to advance K-12 students and schools by focusing on
the four areas of reform outlined by the Race to the Top areas: internationally benchmarked academic
standards, recruitment and retention of effective teachers, data systems that drive instruction, and
dramatic turnarounds for our worst-performing schools. I-STEM is pleased at the STEM competitive
preference priority in the Race to the Top grant and Indiana’s proposal to address this need. We stand
ready to work with the Indiana Department of Education to make Indiana a national and world leader in
STEM education.

Indiana is making significant progress in fostering a reform-ready environment targeted in each of these
areas. It is our belief these changes are overdue in Indiana and throughout the nation. In particular, we
believe these reforms position our schools to better prepare students for the challenges of the modern

workforce, to close the achievement gap, and to increase graduation rates.

I-STEM recognizes that maintaining the status quo in education is unacceptable. Schools are the nucleus
of any community and the entire community stands to gain from better schools. With that in mind, we
are committed to standing behind the Indiana Department of Education’s Race-to-the-Top application
and its plan to provide Hoosier students an education that is among the best in the nation and the
world. Being awarded Race to the Top money will only increase the magnitude and speed of change in
Indiana.

We are confident that upon close examination, you will find Indiana is becoming a national leader in
education reform—and is a state ready to transform education for every student.

Sincerely,

(b)(®)

William 5. Walker
Executive Director, I-STEM Resource Network

Felix Haas Hall « 250 N, University Street « Waest Lafayette, IN 47807-2085

Phaone: (765) 494-2757 « Fax: (765) 494-2026 « hitp.Awww.istemnetwork.arg ks
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December 21, 2009 %

The Homorable e Duncan
Secretary of Education

U, 5 Department of Education
400 Maryland Avenue, SW

Washington, D.C. 20202
Dear Secretary Duncan,

La Plaza supports the indiana Gepartment of Education’s Race to the Top grant application. We befieve
this is a timely, well-cratted plan to improve indiana’s schools,

Never before has the U.S. Department of Education made reform-minded competition the prerequisite
for receiving funding. The fedéral Race to the Top competitive grant has the potential 1o invigorate and
expedite reform efforts throughout the nation, and already has helped drive many bald changes in
Indiana.

Indiana is taking full advantage of this unprecedented opportunity for our students and schools by
focusing on the four areas of reform outlined by the Roce to the Top - areas La Plaza strongly supports:
internationally benchmarked academic standards, recruitment and retention of effective teachers, data
systems that drive instruction, and dramatic turnarounds for our worst-performing scheols.

In total, Indiana has made significant progress in fostering a reform-ready environment targeted in each
of these areas. it is pur bebef these changes are overdue in Indiana and throughout the nation, In
particular, we beleve these reforms position our schools to better prepare students for the challenges
of the modern workforce, to ciose the achievement gap, and to increase graduation rates,

As 3 community organization, La Plaza recognizes that maintaining the status quo In education is
unacceptablie. Schoals are the nuclews of any community, and the entire communily stands to gain from
better schools. With that in mind, we are committed to standing behind the IDOE's Race-to-the-Top
application and its plan to provide Hoosier students an education that is among the best in the nation
and the workd.

Winning the Race to the Top money will only increase the magnitude and speed of change in indiana.

‘We are confident that upon close examination, you will find Indiana is a national leader in education
reform—a state ready 1o transform edocation for every stident.

Executive Director i
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New
Teacher
Centet Launching the Noxt Generalion

Janary &, 2000

The= Honorabile Atie Duncun
Secrerary of Education

1, 5 Depviment of Fduration
A00 Marviend MAveoue, ST
Washingtan, DUC. 20202

Dear Seeretazy Muncan;

The New Teache: Center supponts the Tl Depanrment of Edocrdion®s Race o the Top grant spplicaton.
We believs this is & umely, well-crafied plan w improve [ndians's sehocls,

Never before zas the US, Deparmment of Educatior made refarm minded eompetition the presequisiee for
recciving funding. Thre federal Race to the Tog crompetitive grand bus ihe powoial w mvigersie sod expedie
womn effors tusughout the caton, and sheady has helped deive meny bokd changes in Indizna.

Indiana is taking full sdvanmge of this unprecedenzed ospormnity for studen's and schools by focusing oa
the four wreas of refom outmed by the Hace 1o the Top: tnterrutioaally henehimarked arsdenre sandards,
mecruicment and reendon of sffectve reochers, duwm rystems thar drive inn=sedor, snd dmurete turarounds
fior our worst-erfomming schools, “The Mew Tzacher Center srongly supoorts these areas of o,

Indizna hes made sigraficunt progress in fostering a retorm-ready cavimonmen | targsted in cach of these arcas,
It s oo bidief these cranges axe overdus in Indiana and throuphout the nadon. We beleve thees exform:
podinon sur seools o hotter propare studenes for the challenges of the moderm wotkplaze, to ehose the

achirvement gaps, o w baceesae yiduation s, |

As 2 nan-prafic orgeniesion delicered w improvieg sadme schicvement by acesleraring rescher and |
admicistator effectivencey, we secopnizs that smply mantaning the stanas quo a aducador is unacespeable, !
Schocls we the nacleus of all conenunites, snd b the cossmieniny sod the madon stand 2 gain from bener

scheols, With dhet in ming, we vant w suppor tie IDOE's Raec-to-the-Top epplicason and it plan o |
provide Housizi students wu e usiion thar s mining the best in the nadon sod dhe ororld, {

Winning the Race 1o ilwe Tog neoney will buecase die oognivadz and speed of chenge in Iodans. We ars
conficent that epon clost examination, you will find Indiang # 1 nedona’ lesder in edusstion refonm—a smre |
ready 1o tmnstoon oducanon for every sudear,

Sancencly,

(b)(6)

June Ciiesa
Aszoclare Director

www newledehercantarorg
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Jamgre 8,

Fhe Honosable Aome Do
Sepretary of Ldueation
R 13& sariment of Bdueation
and Avemue, SW

ERE RS

Dreas Secretary Duncan,

¥ s owrid

sz b offer my srong support of the htdim%** Deparbment of BEducanon” nI soe t the
Pop grant applcation. As the President sad CBG of The Mind Trost, an Indiaapolis based none
pradit that supports edusation ertreproncurship and reform, § work closely with | }1 Henpedt and
S e an g varieny of Butatives, Tam deeply boprsssed by Dy Bennett s vision S oduvation
refirm in Indiana; he and his stall are top-fHght and bave weinten g thmely, welborafiod plan to
dran E;im;sé%j saprave fndiana™s schoods,

Under the keadership of Dr. Benmett, Indiana has already wken bold actions @ mprove our

hecation system.. The stute bas Increased the number of hgh-quality alieraative routes
teachir cortifieation by supporting Tesch Por America, The Now Teacher Project, and the

¥
Woodrow Wikson Feaching Pellowship, The 1DOE has -*'*-"vgmqu swpor overhmels o teacher
trmivang arwd cortification EL\E{%iS}’GTﬁ*ﬁ’E%"’« that will deamativally luprove the quality of our new

Je Ty

gors. And Dr Bennett has focused the sinie™s .l!d..ﬂ?:ilii o Baee 1o the Top w fpnher
advance it%‘l;‘am‘%::m svstomie relornt inltiatives,

Dr. Bennety, the IDOE, and other state leaders are taking full advantage of this unprecedented
i

opportaity for our siudents and schools by focusing on the four areas of reform outlined by the

b o pmprove ueher «;gms%m
and faen arovmd our lowest-performing schools as these areas are of eritioat Imporiance fo e

E{u.ac o the Top. Law particularly nmmma*\f by the sEes proguos

itutives that The Mind Trost supponts. The staie bas embraved the Race 1o the Top priveit
aras and e TDOE has oo excellent plan for eplonentation,

Furthermore, as the former Charer Schools Director for Democratic Mayor of Indianapolis Bart
Peterson, 1 bave been impriessed by the IDOE's efforts to work across party lises 1o come up

WL

the best reform package possible. Ours s a bi-partisan effort, sirengthening our prospeels

for long-1ons suecess.
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of

{ommeres

Derernbmr 18, 2008

The Manorelye drns Duncan
Smrretary of Dducation

LS Departmsnt of cducation
AGT tharvioned Avonug, 5N
Washington, 0.0 20202

Degr Secretary Duvesn,

“he Gary Chamber of Commarce suppots the indlana Department of Bducetion's Rac

o the Top grant

apciication. We balizve this is a timely, well-craftes plan to improve Inglara’s semoo .

Meyer hefors has the 4.8, Deparement of 2dacation mads reformeminded competitio
tor receiving fundling. The federai Race to the Top comaeritive grant hesthe potentis
expedize reform afforts theoughaut the nation, and already hes hatpad drive many I
ek ang,

Irncilm is taking Sull adventage of this unprecadenyed spportunity for our students @
facusing onthe four areas of reform cutlined by the Race to the Top » areas the Gary

“omimeres strongiy supports: internationally benchmarked scademic standards, reer
retontion of sffecthve teachers, dals syslems that drive instructinn, and drametic tun
worst-performing schocls.

nrolal, Indiana has made significant prograss i fostering a reformerendy gnvironme
of theze areas. It is our bellef these changes are everdue Inindiana anc hrougnout £
particular, we beeve these reforms positior our schools 1o betier prepare stibelants
Afthe madern workforce, to close the achisvement gap, and to incresse gradustion

A5 5 community organization, we recognize that maintaining the status quo in educ
unacceptable. Schouls are the nucleus of any community, 8d the entii TOMTTBNIY
batiar schoots, With that in mind, we #re committed to standing benind the [DOE's
spolication end s plan 1o grovire Hoosier students an cducation that g among the 1
znd the world,

Winning the Race 1o the Top money will only incresse the magnitude and speed 07 ¢
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We are conbdiens INat ipon clnae seaminstion, yousall fod ind ana na set'onal izad- ©in sdl-citon
reform: atists ready to tens’om cduenlion for avery student;

Sinceraly,

Cherps M, Hoghes
Exmcutive Lirgctor

o0 GUEDLLIETE IV LC-O0T OTOT 00/TH
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wiwwlilly.com E

Ell Lilly amd Campary
Lilly Corporaie Cenler
Indiznapalis, IN 46785
UEA

Phone 317 276 F00

January 14, 2010

The Honorable Arne Duncan
Secretary of Education

W, 5. Department of Education
400 Maryland Avenue, SW
Washington, D.C. 20202

Dear Secretary Duncan,

Eli Lilly and Company supports the Indfana Department of Education’s Race to the Top grant application. We
believe this is a timely, well-crafted plan to improve Indiana’s schools,

Newver before has the U.S. Department of Education made reform-minded competition the prerequisite for
receiving funds, The Race to the Top competitve grant has the potential to invigorate and expedite reform
efforts throughout the ration, and already has helped drive many bold changes in Indiana.

Indiana is taking full advantage of this unprecedented opportunity for our students and schools by focusing
en the four areas of reform cutiined by the Race to the Top areas. Lilly strangly supparts these refarms for
Indiana: internationally benchmarked academic standards, recruitment and retention of effective teachers,
data systems that drive instruction, and dramatic turnarounds for our worst-performing schoals,

in tolal, Indlana has made significant progress in fostering a reform-criented environment in each of these
areas. It is our belief that these changes are essential for indiana and the nation. n particular, we believe
these reforms position our schools to better prepare students for the challenges of the modern workforee, to
close the achievement gap, and to increase graduation rates.

As a business highly dependent upen science and innovetion, Lilly believes that improving educatian isa
critically important priority. With that In mind, we are committed ta standing behind the IDOE's Race-to-the-
Top application and its plan to provide Hoosier students an education that is among the best In the nation
and the world.

Indiana leaders have been able to work together to drive initial reforms. Winning the Race to the Top money
will gnly Increase the magnitude and speed of change in Indiana, We are confident that upon close
examination, you will find Indiana is a national leader in education reform—a state ready to transform
education for every student.

(b)©)

(b)(6)

Bart Peterson TRobert L. Smith
Senior Vica President President, Eli Lilly and Company Foundation
Corparate Affairs and Communbcations Sr. Diractar, Corporate Responsibllity

Answers That Matter.
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Indiana_hambes
The voice of .
! indliana

Fevin M. Brincgar

Junuary 135, 2000
President

The Honorable Are Duncan
Secrctary of Education

LS, Department of Education
A0 Maryland Avenoe, SW
Washingion, 2.0, 20202

Drear Seeretary Duncan:

The Indianu Chamber of Commerce is pleased to ofler its complete suppon for the Indinna Departrent of
Education’s Kuce 10 the Top grant application,

Under the leaderdiip ol State Superintendent Tony Bennett, and with strong support from Governor Mitch
Daniels, Indiana is uniquely pesitioned 1w 1ake Tull advamage of the Race 10 the Top progranm amd 10 be n leading
state in the eritieal education reforms sdvocatad by Presidem Obama and his Administration.

Im just his first year in office. D, Bennen already has made substannial progress in several Key areas:
s Expanding Indipna’s strong chantes school law and layving additional groundwork with authorszers anl
others fo expand charter schoul growth in coming years,
Ininioting a successful effon to update lndiana®s teacher training and licensing rubis;
Completing a long-promised wransition 1o value-added assessments;
Advancing Iniliona’s duta colbection capabilitics; and
Establisling a bold and comprehensive plan for addressing Indisna’s chronically failing schools.

* & & @

Race to the Top already has contributed o these sucoesses, as the gram guidelines have helped our education
lesadbers 1 build consensus around these and ather key mitiatives: and importanily, Governor Duniels and
Superintendent Bennett have made ¢lear that these substantial advances are merely the beginning of their effons.
The federml Race io the Top grant will provide a comical catalyst and suppon 1o these on-going cifons.

As the state”s largest btisiness association, the Indiana Chamber of Commerce is commitied to the bold
edocation reform agenda that lus been concurremly advanced by Presidem Cbama, Secretary Duncan, Governor
Daniels snd Superintendent Bennett, Nothing is more eritical (o the future economic health of our state amd our

coumry,

Race 1o the Top has the powniial to drive changes that have been far 100 elusive for far too Jong: and Indiana has
the potential 1o demonstraic a magnitode und speed of change that can be a model for the entire country. We ane
Al ious b axsisl with thise ellorts and are conlident that Indiana's proposal, if funided, will make Indians a
national lesder in-education reform-—and provide new oppontunities lor every student i our state.

Sincerely,

“hevin Brmega f
President

B et Wi Smedd, Buss BSOS PO, B 40000 rolucapesd volores S TERIE wapps D17 0B A0TE R ST 00 bl aivve e TR TS CLat
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BN OLD NATIONAL BANK

Fubert 6. lzowa
Pres et end G20
Ecbsonasihal dnaongl Lom

lanuary 7, 2010

Ihe Hororacle Ame Duncan
Secra2tary of Education

U. 5. Deoartmen: of Education
400 Maryland Avenue, S\
Washington, 2.C 20202

Dear Secretlary Duncan,

Old National Bark supports the [ndians Department of Education’s Race to the Top grant applicatian, |
belleve thisis s timely, wall-crafted plan to iImprove Indiara’s schools.

Never bafore has the LS. Department of Fdueation made reform-mirdad competition the prerequisite for
recetving funding. The federal Race 1o the Top competitive grant nas the potential to invigorate and expedite
reform efforts throughout the nation, and already has helped drive meny bold changes in (ndiana.

indiana is taking full advantage of this unprecedented ooportusity for our students and schools by focusing
on the four areas of raform outlised by the Race to the Top - areas Old National strongly supporis:
intermationally benchmarked academic standards, recruitrment and relention of effective teachers, data
systerns that drive instruction, and dramatic turnaraunds for cur worst-performing schoals.

[n total, Indiana has made sipnificant progress in fostering a reform-ready =nv ronment targeted in 2ach of
thess areas. It s our belief these changes are overdue in Indiana and throughout the nation, In particular, we
belisve these reforms position our schoo's to better prepare students for the challenges of the modern
workforse, to dose the achievement gap, and 1o increase gracuation rates,

Ag a3 business leader, | recognize that maintaining the status quo in education /s unacceptable, Schools are
the nucleus of any commuity, and the entlre community stands 1o galin from better schools. With that In
mind, | am cormmitted to standing behind the IDOE's Race-1o-the-Top apolication and its plan to provide
Hoosler students an education that Is among the best in the nathon ard the world,

Winning the Rasce o the Top momey will only increass the magnitude and gpeed of change in Indiana,

| am confident that upon close sxaminatian, you will find Indizra i 8 naticnal lsader in education reform—a
state ready to transtarm education fzr every student.

I

B

o - L]

Robert G, jones }

Presiden, ang CRQ Drie Main Steeat
PO Aax TIR
Fuamailie, W aTM5071R
T; E12.464,1280
F: EL2.464.1567
ol dmations com
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Ui by ok Sy inea, coa

January 7, 2010

The Honorabie Arae Duncan
secretary of Education

. 5. Departmem of [ducation
A Maryland Avenue, SW
Washington, 0.C. 20202

Dear Secretary Duncan,

Vectren Coiporation supports the indiana Department of Cducation’s Race to the Tog granmt application.
W belleve this is a timely, wel-crafted plan to Improve Indiana’s schools.

dever belore has the U5, Department of Education made relormeminded competition the prerequisite
for receiving funding. The federal Race 1o the Top competitive grant has the potential to invigerate and
expodite reform offorts throughout the nation, and already has helped drive miny bold changes in
Indiiana.

Indiana i taking full advantage of this unprecedented opportunity for out students and schools by
{ocusing on the four areas of reform outhned by the Race to the Top - areas Vectren Corparation
strongly supports: intermationatly benchmarked academic standards, recruitment and retention of
effective teachers, data systems that drive instruction, and dromatic turnarounds for our worst-
performing schaogols,

In total, Indiana has made significant progress in fostering a reform-ready onvironmenl targeted in each
of these araas. It is our bebief these changes are overdue in indlana and throughout the natian. In
particular, we believe these reforms position our schooks to better prepare students far the challenges
of the modern workforce, to close the achievernent gap, and to intrease gradudtion rates,

As 0 business, we recopnire that maintaining the status quo in education is unacceplable, Schools are
the nuclews of any community, and the entire community stands to gain from better schools, With that
in mind, we are committed to standing behind the IDOFS Race-to-the-Top application and its plan 1o
provide Hoasler students an education that Is among the best in the nation amd the workd.

Winsing the Race to the Top monsy will only increase the magnitude and speed of change in indiana,

W are confident [hiat upan close examination, you will tind Indiana is a national leader in etducation
redorin-—a stale ready to transiorm education for every student,

Miel C. Ellerbrook
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B-1: COMMON CORE STANDARDS CONSORTIUM MEMORANDUM OF
AGREEMENT

The Councll of Chief State School Officers and
The National Governors Association Center for Best Practices

Common Core Standards
Memorandom of Agreement

| Purpose. This document commits states to a state-led process that will draw on gvidence and lead to
development and adoption of a common core of state standards {common core) in English language arts
and mathematics for grades K-12. These standards will be aligned with college and work expectations,
include rigorous content and skills, and be internationally benchmarked. The intent is that these standards
will be aligned to state assessment and classroom practice. The second phase of this initiative will be the
development of common assessments aligned to the core standards developed through this process.

Background, Our state education leaders are committed to ensuring all students graduate from high
school ready for college, work, and success in the global ecopomy and society. State standards provide a
key foundation to drive this reform. Today, however, state standards differ significantly in terms of the
incremental content and skills expected of students.

Over the last several years, many individual states have made great strides in developing high-quality
standards and assessments. These efforts provide a strong foundation for further action, For example, a
majority of states (35) have joined the American Diploma Project (ADP) and have worked individually to
align their state standards with college and work expectations. Of the 15 states that have completed this
work, studies show significant similarities in core standards across the states. States also have made
progress through initiatives to upgrade standards and assessments, for example, the New England
Common Assessment Program.

Beaefits to States. The time i5 right for a state-led, nation-wide effort 1o establish a common core of
standards that raises the bar for all students. This initiative presents a significant epportunity o accelerate
and drive education reform toward the goal of ensuring that all children graduate from high school ready
for college, work, and competing in the global economy and society. With the adoption of this common
core, participating states will be able to:

Articulate to parents, teachers, and the general public expectations for students;

Align textbooks, digital media, and curricula to the internationally benchmarked standards;
Ensure professional development to educators is based on identified need and best practices;
Develop and implement an assessment systom to measure student performance against the
common core; and

« Evaluate policy changes needed 1o help students and educators meet the common core standards
and “end-of-high-school” expeciations.

* & & 4

An important tenet of this work will be to increase the rigor and relevance of state standards across all
participating states; therefore, no state will see a decrease in the level of student expectations that exist in
their current stafe standands,

Process and Structure

1 Common Core State-Based Leadership. The Council of Chief State School Officers (CCS80)
and the National Governors Association Center for Best Practices (NGA Center) shall assume
responsibility for coordinating the process that will lead to state adoption of a common core of
standards (see attached timeline). These organizations represent governors amd  state
commissioners of education who are charged with defining K-~12 expectations at the state level.
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As such, these organizations will facilitate a state-led process to develop commeon core standards
in English language arts and mathematics that are:

- Fewer, clearer, and higher, to best drive effective policy and practice;

- Aligned with college and work expectations, so that all students are prepared for success
upon graduating from high school;

- Inclusive of rigorous content and application of knowledge through high-order skills, so
that all students are prepared for the 21" century;

= Imternationally benchmarked, so that all students are prepared for succeeding in our
global economy and society; and

~  Research and evidence-based.

National Validation Committee. CCSS50 and the NGA Center will create an expert validation
group that will serve a several pwrposes, including validating end-of-course expectations,
providing leadership for the development of K-12 standards, and certifying state adoption of the
common core standards. The group will be comprised of national and international experts on
standards. Participating states will have the opportunity to nominate individuals to the group.
The national validation committee shall provide an independent review of the common gore
standards. The national validation committee will review the common core as it is developed and
offer comments, suggestions, and validation of the process and products developed by the
standards development group. The group will use evidence as the driving factor in validating the
common core standards.

Develop End-of-High-School Expectations. CUSS0O and the NGA Center will convene
Aghieve, ACT and the College Board in an open, inclusive, and efficient process to develop a set
of end-of-high-school expectations in English language arts and mathematics based on evidence.
‘We will ask all participating sfates to review and provide input on these expectations, This work
will be completed by July 2009,

Develop K12 Standards in English Language Arts and Math, CCSSO and the NGA Center
will convene Achieve, ACT, and the College Board in an open, inclusive, and efficient process
to develop K-12 standards that are grounded in empirical rescarch and draw on best practices in
standards development. We will ask participating states to provide input into the drafting of the
common core and work as partners in the common core standards development process. This
waork will be completed by December 2009,

Adoption. The goal of this effort is fo develop a true common core of state standards that are
internationally benchmarked. Each state adopting the common core standards either direetly or
by fully aligning its state standards may do so in accordance with current state timelines for
standards adoption not to exceed three (3) years.

This effort is voluntary for states, and it is fully intended that states adopting the common core
standards may choeose to include additional state standards beyond the common core standards.
States that choose to align their standards to the common core siandards agree to ensure that the
cOmmOon core represents at least 85 percent of the state’s standards in English language arts and
mathematics,

Further, the goal is to establish an ongoing development process that can support continuous
improverment of this first version of the common core standards based on research and evidence-
based learning and can support the development of assessments that are aligned 1o the common
core standards across the states, for accountability and other appropriate purposes.
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{1 National Policy Forum. CCS80 and the NGA Center will convene a National Policy Forum
(Forum) comprised of signatory national organizations (e.g, the Alliance for Excellent
Education, Business Roundtable, National School Boards Association, Council of Great City
Schools, Hung Institute, National Association of State Boards of Education, National Education
Association, and others) to share ideas, gather input, and inform the common core standards
initiative. The forum is intended as a place for refining our shared understanding of the scope
and elements of 2 common core; sharing and coordinating the various forms of implementation
of & common core; providing a means to develop common messaging between and among
participating organizations; and building public will and support.

1 Federal Role. The parties support a state-led effort and not a federal effort to develop a common
core of state standards; there is, however, an appropriate federal role in supporting this state-led
effort. In particular, the federal government can provide key financial support for this effort in
developing a common core of state standards and in moving toward common assessments, such
as through the Race to the Top Fund suthorized in the American Recovery and Reinvestment
Act of 2009. Further, the federal government can incentivize this effort through a range of tiered
incentives, such as providing states with greater flexibility in the use of existing federal funds,
supporting a revised state accountability structure, and offering financial support for states t©
effectively implement the standards. Additionally, the federal government can provide additional
long-term financial support for the development of common assessments, teacher and principal
professional development, other related common core standards supports, and a research agenda
that can help continually improve the common core standards over time. Finally, the federal
government can revise and align existing federal education laws with the lessons learned from
states’ international benchmarking efforts and from federal research.

Agreement. The undersigned state leaders agree to the process and structure as deseribed above and attest
accordingly by our signature(s) below.

Governor: S 7
Chief State School O

=
flceps

Sk

196



B-2: COPY OF DRAFT OF COMMON CORE STANDARDS AND ANTICIPATED
DATE FOR COMPLETION

£nglish Language Arts: Introduction | Common Core Standards Initiative [wlf
DRAFT — 1/13/10

Introduction

The Standards for English Language Arts K- 2 are the culmination of an extended, broad-based effort to fulfill the charge
issued by the states to ereate the next generation of English language arts (ELA) standards. Its companion document,
Standauds for Literacy in History and Science 612, extends the same principle to communication skills in other content
areas. The present work, led by the Council of Chief State School Officers (CCS$SO) and the National Governors
Association (NGA), builds on the foundation laid by states in their decades-long work on crafting high-quality
education standards. The Standards also draw upon the most important international models as well as research and
input from numerous sources, including scholars, assessment developers, professional organizations, and educators
from kindergarten through college. In their design and content, the Standards represent a synthesis of the best
elements of standards-related work to date and an important advance over that previous work.

As specified by CCSSO and NGA, the Standards are (1) research and evidence based, (2) aligned with college and
work expectations, (3) rigorous, and (4) internationally benchmarked. A particular standard was to be included in the
document only when the best available evidence indicated that its mastery was essential {or students to be college and
career ready in a twenty-first-century, globally competitive society. As new and better evidence emerges, the
Standards will be revised accordingly.

The Standards are an extension of a prior initiative led by CCSSO and NGA to develop college and career readiness
(CCRY) standards in reading, writing, and speaking and listening as well as in mathematics. The CCR Reading,
Writing, and Speaking and Listening Standards, released in draft form in September 2009, served as a touchstone for
the present work, While the format, structure, content, and purpose of that carlier document differ in some ways
from this document, the basic alms and concepts are clearly connected. The main difference is that while the earlier
CCR document defined a goal toward which education efforts should aim—college and career readiness for all
students~—the current document describes the progressive developiment of skills and understandings across the grades
necessary [or all students to reach tat goal. Just as feedback an the September 2009 CCR draft has greatly influenced
the design and developiment of the K—12 standards, so too will the response to the K~12 standards help guide
subsequent revisions to the CCR standards, In their final forms, both documents—-CCR and K—12—will be tightly
aligned and mutually supporting.

While the Standards treat college and caveer readiness for all students as the end point—an ambitious goal in its own
right—many students will reach this point before the end of high scheol. For them, advanced work in Hterature,
composition, language, history, science, and so on should be available, It is beyond the scope of the Standards to
describe what such advanced work should consist of, but it needs to provide the next logical step up from the college
and career readiness baseline established here.

As a natural outgrowth of meeting the charge to define college and career readiness, the Standards also lay out a vision
of what it means to be a literate person in the twenty-{irst century. Indeed, the skills and understandings students
must demonstrate have broad applicability outside of the classroom or workplace. The Standards insist upon the sort
of close, attentive reading that is at the heart of understanding and appreciating the aesthetics of literature, They
require the sort of critical reading that is necessary to sift carefully through the staggering amount of information
available today in print and ontine. They demand the sort of wide, deep, and thoughtful engagement with high-quality
literary and informational text that builds knowledge, enfarges experience, and broadens world views. They mandate
the sort of cogent reasoning and use of evidence that is essential to both private deliberation and responsible
citizenship in a democratic republic. In short, they promote the development of skills in reading, writing, speaking,
and listening that are the foundation for any creative and purposeful expression in language.
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English Language Arts: Introduction | Common Core Standards Initiative | 2

DRAFT — 1/13/10

Key design considerations

A blend of cross-cutting and specific standards

The Reading, Writing, and Speaking and Listening strands include two levels of standards. The cross-cutting Core
Standards are the same across the two Standards documents, their commonality emphasizing the broad responsibility
within the school for meeting the standards and also facilitating schoolwide professional development. Then there are
specific Standards that are unique to a given content area, which respects the particular demands of reading, writing,
speaking, and listening in ELA and in other disciplines.

A focus on results rather than means

The Standards define what all students must learn, not everything that teachers arc allowed to teach. By focusing on
required achicvements, the Standards leave room for teachers, curriculum developers, and states to determine how
those goals should be reached and what additional topics should be addressed. The Standards require, for example,
that all students be able to produce writing in a varicty of situations, including those that allow time for revision. The
Standards do not, however, specify a particular writing process that students must use (although certain elements
Common to process-writing approaches, particularly revision, are embedded in the requirements), Teachers are thus
freed—and obligated—to provide students with whatever tools and knowledge their professional judgment and
experience identify as most helpful for those assignments that allow for multiple drafts. Similarly, the Standards, with
their em;)hasis on observable outcomes, do not enumerate various metacognitive strategies that students may need to
use 1o monitor and direct their thinking and learning.

Shared responsibility for literacy
The Standards for English Language Arts K—1 2 and the Standards for Literacy in Histors and Science 6—12 together establish

the requirement that instruction in reading, writing, speaking, listening, and language use be a shared responsibility,
The Standards present reading instruction in K—5 as fully integrative, including a rich blend of narratives, drama,
poetry, and informational text, ELA-specific instruction in grades 6 and above includes fiction, poetry, and drama but
also a particular form of informational text: literary exposition and argument {e.g., speeches, essays, and historical
documents with significant cultural importance and literary merit). Teachers in other content areas must use their
unique disciplinary expertise to help students meet the particular challenges of reading, writing, speaking, listening,
and language use in their respective field. Progress toward college and carcer readiness and building a rich knowledge
base require that at Jeast half of the reading students do must focus o history, science and related disciplines, This
distributed approach honors the unique place of English language arts instruction in literacy development while
ensuring that students have communication skills tailored to the demands of other disciplines. It also reflects the
realivy that students must communicate effectively in a wide range of disciplines, not just ELA.

Grade bands to describe growth, grades to focus instruction

Evidence consulted in creating the Standards suggests that beyond the carliest grades, major developments in students’
literacy skills typically occur across spans of grades rather than within individual grades. This document stays true to
that evidence by organizing standards after grade 3 into multiyear bands (grades 45, 6-8, 910, and 11-CCR). At
the same time, the work of educating students does proceed on a day-to-day, year-to-year basis. Any standards
document must therefore provide guidance to educators on what each year’s instruction and assessment should look
like. To make the grade specific focuses for instruction clear, after the descriptions of the standards in each area of
ELA, we provide a one page summary of the grade specilic focuses for cach grade from fourth grade onwards,
including how the grade specific focus in each area relates to the grade band requirements. The Standards offer that
focus through several grade-specific elements:

*  Single-grade standards in many areas of kindergarten and grades 1, 2, and 3
*  Text complexity exp

ctations in Reading, beginning at grade 2
*  Areas of focus in Writing, beginning at grade 4
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»  Areas of focus in the Conventions section of Language Development, beginning at grade 4
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Research and media skills integrated into the standards as a whole

To be ready to meet the chalienges of the twenty-first century, students need a mix of the communication skills that
have served literate people for millennia and new competencies necessary in an information- and media-saturated
world. To be ready for college, workforce training, and life in a technological society, students need the ability to
gather, comprehend, evaluate, synthesize, report on, and create a high volume and extensive range of print and
nonprint texts in media forms old and new. Just as the need to research and to consume and produce media are
embedded into every element of today's curriculum, so too are the associated skills and understandings embedded
throughout the Standards rather than treated separately. Web links to sample media texts are included selectively
among the reading text exemplars in Appendix B to reinforce the point that print and online materials can be used
together instructionally to enhance students’ understanding.

An integrated model of English language arts

Although the Standards divide the English language arts into Reading, Writing, Speaking and Listening, and Language
Development strands for conceptual purposes, the processes of communication are in theory and practice an
undivided whole. As illustrated in the graphic that introduces each grade or grade band and as embodied in the
content of the standards themselves, reading, writing, speaking, listening, and language development are tightly
interrelated and often reciprocal.

Central features of the document

Reading and Literature: Text complexity and the growth of comprehension

As students advance through the grades, they must be able to handle independently texts of steadily increasing
complexity and be able to gain more from what they read. Beginning formally at grade 2, the Standards specify what
proportion of texts students read should be within grade band and, at some grades, above grade band. (Additicnal
material in Appendix A of the Standards defines and explains text complexity in more detail.) Whatever texts they are
reading, students must also show a steadily increasing ability to discern more from and make fuller use of text. This
means, for example, finding and making an increasing number of connections among ideas and between texts;
considering a wider range of textual evidence; and becoming more sensitive to inconsistencies, ambiguities, and poor
reasoning in texts. The Standards place growing demands on students’ comprehension at each higher grade or grade
band to ensure that all students are college- and career-ready readers no later than the end of high school,

Writing and Research: Text types, grade-level focuses, and research

While some writing skills, such as the ability to reflect audience, purpose, and task in what one writes, are important
for many types of writing, others are more properly part of writing in specific text types: narrative, informative and
explanatory text, and argument. Beginning at grade 4, the Standards specify the sorts of writing over extended and
shorter timeframes that students in cach grade must be able to produce in response to sources. Although conducting
research calls upon reading, speaking, listening, and language skills, writing is typically central to analyzing
information and presenting findings. The Standards pair writing and research to signal that close connection.

Speaking and Listening: Flexible communication

Including but not limited to skills necessary for formsal presentations, the Speaki ng and Listening strand requires
students to develop a range of broadly useful oral communication and interpersonal skills: listening attentively,
participating productively, exchanging information, and speaking effectively. Students must learn to sift through and
evaluate multiple points of view; listen thoughtfully in order to build on and constructively question the ideas of
others while contributing their own ideas; and, where appropriate, reach agreement and common goals through
teamwork.
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Language Development: Conventions and vocabulary

The Conventions standards in the Language Development strand include the essential “rules” of formal written and
spoken English, but they also approach language as a matter of craft and informed chaice among alternatives. Thus,
standards pertaining to grammar and usage, mechanics, and the fundamentals of language and writing are
accompanied by standards on word choice and style. The Vocabulary standards focus both on understanding words
and their nuances and on acquiring new words through conversation and reading and by being taught them directly.
Rather than require that students use one particular skill or another to determine a word’s mearing, the Vocabulary
standards insist only that students get the proper meaning, with the means (context, word analysis, and so on) to be
chosen flexibly based on the situation.

Appendices

The Standards include a range of supporting materials that help explain and enrich the main document:

= Appendix A contains a model of text complexity, including both qualitative and quantitative measures of
how casy or hard a text is to read, as well as supplementary statements about instruction in writing, language
conventions, and vocabulary

= Appendix B consists of text exemplars at ali grades/bands to illustrate appropriate complexity and quality in
the text types required by the Reading standards

= Appendix C consists of annotated writing samples to show how grade- or grade-band-appropriate writing
embodies the relevant Writing standards

January 2010
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Student Practices in
Reading, Writing, Speaking, Listening, and Language Use

The following Student Practices in reading, writing, speaking, listening, and language use undergird and help unify
the rest of the Standards. The Student Practices are not themselves standards: every idea introduced here is
subsequently represented in one or more places within the Jarger document, They are, rather, the “premises”™—broad
statements about the nature of college and career readiness in reading, writing, speaking, listening, and language
use—that underlie the individual standards and cut across the various sections of the document.

& ok

As students progress toward being college and career ready, they exhibit with increasing fullness and regularity the
following capacities in their reading, writing, speaking, listening, and language use:

1. They demonstrate independence as readers, writers, speakers, listeners, and language users.

Students can, without significant scaffolding or support, comprehend and evaluate complex text across a range of
types and disciplines, and they can construct effective arguments and clearly convey intricate or multifaceted
information, Likewise, students are independently able to discern a speaker’s key points as well as ask questions,
build on others’ ideas, and articulate their own ideas. They apply language conventions without prompting. On their
own, they determine the meaning of words in context and acquire and use new words.

2. They build strong content knowledge.

Students build a base of knowledge across a wide range of subject matter by engaging with works of quality and
substance. They demonstrate their ability te become proficient in new areas through research and study. They read
purposefully and listen attentively to gain both general knowledge and the discipline-specific expertise needed to
comprehend subject matter and solve problems in different fields. They refine their knowledge and share it through
substantive writing and speaking.

3. They respond to the varying demands of audience, task, purpose, and discipline,

Students consider their reading, writing, speaking, listening, and language use in relation to the contextual factors of
audience, task, purpose, and discipline. They appreciate nuances, such as how the composition and familiarity of the
audience should affect tone and how the connotations of werds affect meaning. They also know that different
disciplines call for different types of evidence {e.g., documentary evidence in history, experimental evidence in the
sciences).

4. They comprehend as well as critique.

Students are engaged and open-minded readers and listeners, They work ditigently 10 understand
precisely what an author or speaker is saying, but they also question an author’s or speaker's assumptions and assess

the veracity of claims.

but skeptical

5. They privilege evidence.

Students cite specific evidence when offering an oral or written interpretation of a text. They use relevant evidence
when supporting their own points in writing and speaking, making their reasoning clear to the reader or listener, and
they constructively evaluate others’ use of evidence.
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6. They care about precision.

Students are mindful of the impact of specific words and details, and they consider what would be achieved by
different choices. Students pay especially close attention when precision matters most, such as in the case of

reviewing significant data, making important distinctions, or analyzing 2 key moment in the action of a play or novel.

7. They craft and look for structure.

Students attend to structure when organizing their own writing and speaking as well as when seeking to understand
the work of others. They understand and make use of the ways of presenting information typical of different
disciplines. They observe, for example, how authors of Jiterary works craft the structure to unfold events and depict
the setting.

8. They use technology strategically and capably.

Students employ technology thoughtfully to enhance their reading, writing, speaking, listening, and language use.
They tailor their searches online to acquire useful information efficiently, and they integrate what they learn using
technology with what they learn offline. They are familiar with the strengths and limitations of various technological
tools and mediums and can select and use those best suited to their communication goals.

9. They come to understand other perspectives and cultures.

Students appreciate that the twenty-first-century classroom and workplace are diverse settings in which people from
often widely divergent backgrounds must learn and work together. They actively seek to understand other
perspectives and cultures through reading and listening. They do not simply adopt other points of view as their own
but rather evaluate them critically and constructively. Literature can play a special role in expanding students’
horizons in this way: through reading great classic and contemporary works, students can vicariously inshabit worlds
and experiences much different than their own.
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English Language Learners

The Standards articulate rigorous grade-level expectations in the areas of speaking, listening, reading and writing to
prepare students to be college and career ready. English language learners (ELLs) must be held to the same high
standards expected of students who are already proficient in English. However, because these students are acquiring
English language proficiency and content area knowledge concurrently, some students will require additional time
and all will require appropriate instructional support and aligned assessments.

ELLs are a heterogeneous group with differences in ethnic background, first language, socio-economic status, quality
of prior schacling, and levels of English language proficiency. Effectively educating these students requires adjusting
instruction and assessment in ways that consider these factors. For example ELLs who are literate in a first language
that shares cognates with English can apply first-language vocabulary knowledge when reading in English; likewise
ELLs with high levels of schooling can bring to bear conceptual knowledge developed in their first language when
reading in a second language. On the other hand, ELLs with limited or interrupted schooling will need to acquire
background knowledge prerequisite to educatienal tasks at hand. As they become aceulturated to US schools, ELLs
who are newcomers will need sufficiently scaffolded instruction and assessments to make sense of content delivered
in a second Janguage and display this content knowledge.

While some ELLs are economically and educationally advantaged, this is not the case fer many of these students.
Moreover, once in the UL.S., the majority of ELLs attend high poverty schools with high percentages of other ELLs.
These schools often Jack the resources and capacity needed to help ELLs reach high academic standards. However,
schools and districts can be assisted in providing a positive learning environment that capitalizes on the linguistic and
cultural diversity of the student body.

To help ELLs meet high academic standards in reading, writing, speaking, listening and language use it is essential that
ELLs have access to:

*  The requisite coursework to prepare them for post-secondary education or the workplace;

*  Coursework that is made comprehensible for students Jearning content in a second language, through
specific pedagogical techniques and additional resources; )

*  Teachers, as well as school-level and district personnel, who are well prepared and qualified to support
English-language Jearners;

¢ Well designed opportunities for classroom discourse and interaction to enable ELLs 10 develop
communicative strengths in language arts

*  Speakers of English who know the Janguage well enough to provide the ELLs with models and support; and

*  Ongoing assessment and feedback to guide learning,

It isalso worth noting that instruction for these students is additionally guided by language proficiency standards that
language arts teachers can use in conjunction with the English language arts standards to help ELLs become fully
proficient and literate in English.
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Access for Students with Disabilities

The Standaids articulate rigorous expectations in the areas of reading, writing, speaking, listening, and language use in
order to prepare students to be college and career ready. These standards identify the knowledge and skills students
must acquire in order to be successful. Research shows that students with disabilities are capable of high levels of
Jearning and should not be limited by low expectations and watered down curriculum. The vast majority of this
population of students, including students with intellectual impairmcnts,’ can achieve proficiency when they receive
high-level instruction and accommodations. It is imperative that these highly capable students—regardless of their
are held to the same expectations articulated in the Core Standards as other students.

disability

However, how these high standards are taught is of the utmost importance in reaching students with special needs.
When acquiring the knowledge and skills represented in the Core Standards, students with disabilities may need
accommodations® or—in exceptional cases—modified goals, incorporated in an individualized education program
(IEPY,” to help them access information or demonstrate their knowledge. In instances when a standard asks students
to perform actions they are physically incapable of, students will need to be presented with alternative options to
demonstrate similar knowledge and skills within the range of their abilities. Accommodations based on individual
needs allow students of all disability Jevels to learn within the framework of the Standards.

Meeting English Language Arts (ELA} Standards

Reading, writing, speaking, listening, and language use standards—given the nature of the standards
themselves—often require accommodations for students with disabilities. For example, a standard that calls for
“istening” should be interpreted to include reading sign language. “Speaking” should be read broadly to include
“communication” or “self-expression.” “Reading” should allow for students' use of Braille, screen reader \echuology,
or other assistive devices to demonstrate comprehension skills. In a similar vein, “writing” should not preciude the
use of a scribe, computer, or speech-to-text technology. With appropriate accommodations and support, students
with all levels of disabilities can participate in the general education curriculum and achieve grade-level proficiency
with regard to the ELA content and skills articulated in the Standards.

In short, while the Standards set and retain high expectations for all students, they may need to be transtated and
occasionally modified to apply appropriately to students with disabilities, including all levels of intellectual
impairment. Promoting a culture of high expectations for all students is a fundamental goal of the Standards.

Achieving this goal requires the inclusion of students with disabilities.

Lass than two percent of the population of all students and less than 20% of the population of students with disabilitics.

See the Council of Chief State School Ofi
Challenges, and Resaurces at http:/ /www .cosso.org/ publications/ details. cfin?PublicationlD=221 for further explanation and evidence around

(2003). Training District and State Personnel on Acconmedutions: A Study of State Practices,

accommaodations.
3 - N o EEeuN " f
According to the Individuals with Disabilities Act (DEA), an 1EP includes appropriate accom maodations that are necessary 1o measwre the

individual achievement and fimctional performance of a child.
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Reading and Literature Standards®

{ Grasping specific details and key ideas

Core Standards — Students ¢an and do:

i
2.
3.

Retell key details and information drawn from the text.

Explain the subject of the text or the problem the characters face.

Answer questions about characters and events that take place in the text.

Standards — Students can and do (by key text type):

Narratives, Drama, and Poetry

»o0 e

retell the beginnings, middles, and endings of stories

ask and answer questions about details of a text

identify the problems that characters face in a story and the lessons learned
identify the feclings of characters and the reasons for their actions
differentiate between realistic and fantastical elements within a story

Informational Text

a.

b.

restate key information {e.g,, events, subject, ideas) from a text
ask and answer questions about details of a text

Reading Foundations

| Print Concepts

1.-Students demonstrate understanding of the organization and basic features of print.

a.

b.
c.

d.

identify basic features and conventions of books and other written texts (e.g., front cover, back cover, title,
author)

understand thatprint js left to right, top to bbttom, and page by page

understand that words are separatc-,d by spaces in print

recognize and name all upper- andlowercase letters of the alphabet

| Linguistic Awareness

2.

Students gain awareness of spoken words, syllables, and phonemes.

Memp E e

recbgnize, recite; and produce rhyming words

count, pronounce, blend, and segment. syllables in spoken words

recoghize, blend, and segmerit onset and rimes of spoken words [/g/ - Jeat/; /bl/ - Jock/)

count or pla_ce tokens for individual words in spoken phrases'or simple sentences

orally blend and segment individual phonemes in simple, one-syllable words, .

demonstrate phionemic awareness by isolating and pronouncing the initial and final phonemes (sounds) in
three-phoneme /CVC/ words without consonant blends (e.g., /road/, /save/, /ham/)

add or substitute individual phonemes in simple, one-syllable words to make new words (e.g., fat/ — /sat! —>
/mat! — /map/)

3 The expectation is that students can fulfill these standards with texts they read independently as well as texts that are read aloud to them.
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Cbserving craft and structure |

Core Standards — Students can and do:

4. Identify the meanings of words and phrases as they are used in the text.
5. Identify important parts or sections of texts.

6. Compare and contrast characters or events from different stories.
Standards — Students can and do (by key text type):

Narratives, Drama, and Poetry

a. identify words and phrases that suggest feelings or appeal 1o the senses

b. identify similarities in beginning and ending sounds of words in children’s poems and songs

¢ identify parts of a story and parts of a poem as well as sections of informational picture books and tell how
they are different

d. identify common characteristics of folktales and fairy tales, including their use of rhyme, rhythm, and
repetition

e. participate (e.g., react, speculate, read along, act out) when familiar texts are read aloud

f.  compare and contrast characters or events from different stories written by the same author or written about
similar subjects

Informational Text

a. identify basic text features and what they mean, including titles and subtitles, table of contents, and chapters

Reading Foundations, continued

I Phonics and Word Recognition

3. Students know and apply grade-level phonics and word analysis skills in decoding words,

a. demonstrate basic knowledge of letter-sound correspondences by producing the primary or most frequent
sound for each consonant ; )

identify which letters represent the five major vowels and know the long and short sound of each

blend letter-sounds to decode short-vowel CVC words (e.g., cat, mop, sun)

d. read at least 25 very high frequency words by sight (e.g., of, to, he, she, is, do, does)

o &

Developing Fluency

4. Students read with sufficient accuracy-and fluency ta support comprehension.

a. read rebus and preprimer.texts with purpose and understanding
b.  demonstrate increased accuracy and fluency on successive readings of a text
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[ Integrating information and evaluating evidence

Core Standards — Students can and do:

7. Use text illustrations to predict or confirm what the text is about.

8. Identify words in a text that link ideas and events together.

9. Identify who is telling a story or providing information in the text.

Standards — Students can and do (by key text type):

Narratives, Drama, and Poetry

a. use pictures, illustrations, and context to make predictions about and confirm story content
b. identify words in a story that link events together (e.g., first/second, then, next, before/ afier, later, finally)

. identify who is the speaker in a story or poem

informational Text

a. identify words that link ideas together (e.g., also, in addition, for example, but)
b.  identify the author and sources of information when provided by the text

| Developing habits for reading text

Core Standards — Students can and do:

10. Begin to read independently and/or with a partner, sustaining effort necessary to build understanding.

Writing and Research Standards

| Writing to reflect audience, purpose, and task

Core Standards — Students can and do:

1. Write narratives, informative and explanatory texts, and opinions that communicate to a familiar, known

audience.

Conducting research

Core Standards — Students can and do;

2. Gather information from experiences or provided text sources.

| Revising writing

Core Standards -~ Students can and do:

3. With specific guidance, add details to strengthen writing through revision.
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| Using tools and technology |

Core Standards — Students can and do:

4. Gain familiarity with technology and other tools to produce, revise, and edit writing.

Standards — Students can and do (by key text type):®

Narratives

a.  establish a situation in time and/ or place
b. recount several loosely linked actions in a short, familiar event, controlling for chronalogical order
c.  provide a reaction to what happened

Informative and Explanatory Texts

a. establish the topic in a title or first sentence
b. supply facts and information relevant to the topic

Arguments (opinions)

a. introduce the topic directly, or use the title of a book when writing about a text

b. express preferences or opinions (e.g., M) favorite book is . . .} relevant to the topic

c.  provide a reason for preference or opinion (e.g., It reminded me of when I met my friend Carlos)
d. use linking words that express causality (e.g.,  like . . . because . . .}

Speaking and Listening Standards

[ Listening closely and participating productively

Core Standards — Students can and do:
1. Participate productively in group activities requiring speaking and listening.

2. Listen closely to and sustain attention on texts read aloud as well as other sources of information presented
orally, visually, or multi-modally and confirm understanding by restating the information and answering
pertinent questions.

Standards — Students can and do (by key communication type):

Classroom discussions and participating productively

a. initiate and participate in conversations with peers and adults through multiple exchanges, attending to the
comments of others

b, confirm understanding by restating information or answering questions about what has been discussed

¢.  ask questions to get information, ask for help, or clarify something that is not understood

d. folfow norms for conversation, such as listening to others and taking turns to speak

Exchanging information and speaking effectively

Core Standards — Students can and do:

£ See Appendix D for samples of student writing that illustrate through amotations the level of quality required 1o mect the writing standards.
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3. Share experiences and ideas that demonstrate an awareness of their listeners.

4. Speak audibly and clearly.

Standards — Students can and do (by key communication type):

Presentation of ideas and information

a. describe people, places, things, and events with relevant facts and examples
b. recite or read aloud poems, rhymes, songs, and stories, speaking clearly at an understandable pace

Language Development Standards

Conventions

In kindergarten, students learn to form letters and words in print and to relate sounds (phonemes) o one or more
letters. They understand the notion of a sentence, that a sentence performs one of a few basic functions (make a
statement, ask a question, or issue a commandy}, and that end punctuation can signal the sentence’s function or
intensity. With prompting and assistance, they form and expand basic sentences in order to express thoughts,
beginning the sentence with a capital letter. Students have a sense of what a noun is, of what singular and plural nouns
are, and of how plural nouns are often formed. They also know how 0 use the most frequently occurring

prepositions.

Key Terms: exclamation point, capital /uppercase and lowercase letter, singular and plural noun, period,
punctuation, (lueslion mark, sentence

Conventions of language and writing

Core Standards — Students can and do:

1. Print alb upper- and lowercase letters.

2. Write a letter or letters for each consonant and shert-vowel sound (phoneme).

Grammar and usage

Core Standards — Students can and do:

Produce and expand complete sentences in shared writing and language activities.

3

4. Use and understand question words {e.g., what, where, when, who, which, how).

5. Form regular plural nouns by adding /s/ or /es/ (e.g., dog, dogs; wish, wishes; baby, babies).
6

Demonstrate understanding of the most frequently oceurring prepositions (e.g. , to/ from, in/out, on/off, for, of,
br, with).

| Mechanics

Core Standards — Students can and do:

7. Capitalize the first word in a sentence and the proneun 7.

8. Identify end punctuation, including periods, question marks, and exclamation points.
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9. Spell simple words phonetically using knowledge of sound-letter refationships.

Vocabulary

Key to students’ vocabulary development is building rich and flexible word knowledge marked by multiple
connections that link 2 word to similar words and to contexts and experiences that are related to that word—as
compared to simply a definition. In kindergarten, students learn about words in terms of like versus uniike and
“similar but not quite the same,” using objects and movements as aids. They learn to use descriptive language to
distinguish one object from another and order and position words to describe sequences and spatial relationships.
They acquire new words through interactive language use, including informal ralk, discussion, listening to and
responding to texts read aloud as well as by being taught the words directly.

Determining the meaning of words

Core Standards — Students can and do:

1. Sort common objects into categories (e.g., shapes, foods).

Understanding the nuances of words (denotations and connotations)

Core Standards — Students can and do:

2. Act out the meaning of verbs describing the same general action (e. ., walk, march, strut, prance) to gain a sense of
their different meanings.

3. Demonstrate understanding of common adjectives by relating them to their epposites (antonyms).

4. Use common adjectives to distinguish objects (e.g., the small blue square, the shy white rabbit).

j Acquiring vocabulary

Core Standards — Students can and do;

5. Demonstrate meaning of new vocabulary taught directly and gained through conversations and hearing texts read
aloud.

6. Demonstrate understanding of words that express order and position (e.g., first, middle, last; before, afier; under,
over).
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Mix of Key Text Types for Grade 1.
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Hustrative Texts for
Narratives, Drama, and Poetny?

Greeni Lggand Ham by Uy Souss {1960}

Frog and Toad Togather by Arnold Lebel {1971}

Henry and Mudge: The Fisse Book of Their Adventure by
Cynthix Rylant, illustrated by Sucle Stevenson (19873

“Halfway Doven” by A AL Milwe (19249
Tt Pell i the City™ by Eve Marriam (19863
Rewd alowds:

Littie House in the Big Woods by Lawra Ingalls Wilder,
ithstisited by Garth Williams (19323

Zial Zm! Zinka Violin by Leyd Moss, illustrated by
Marjorie Fricsman {1995y

povn, Hinericks, dnd free materiiili.
| v, :
Hlustrative
informational Texts

A Tree-dsa Plant by Clyde Robert Bulla, iHlustrated by
Sracery Schivet (texts 1960/ Hus: 20005

Whee Do, You Do Witha Tail Like This? by Steve Jenkins &
Robin Page (20033

“r Good Bavth™ in National Grographic Young Explorer,
Aprit (2008

Read alouds:

Follo the Water from Brovk 1o Ocegn by Arthur Dorros
(19T

Living Sundight: How Planty Baing the Farth to Life by Mally
Bang & Penny Chisholm, llustrated by Molly Bang
{2009

"o Sppenidiy Chise otbar teses learativeof K garted
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Reading and Literature Standards8

| Grasping specific details and key ideas

Core Standards — Students can and do:

t. Retell key details and information drawn from the text.

2. Explain the subject of the text or the problem the characters face.

3. Answer questions about characters and events that take place in the text.
Standards — Students can and do (by key text type):

Narratives, Drama, and Poetry

retell the beginnings, middles, and endings of stories

ask and answer questions about details of a text

identify the problems that characters face in a story and the lessons learned
identify the feelings of characters and the reasons for their actions
differentiate between realistic and fantastical elements within a story

papn o

Informaticnal Text

a.  restate key information (e.g., events, subject, ideas) from a text
b. ask and answer questions about details of a text

Reading Foundations

| Linguistic Awareness

1. Students gain awareness of spoken words, syllables, and phonemes.

a. . aurally distinguish long from short vowel sounds in spoken single-syllable words (e.g., /tap/ vs. /tape/;
Isock/ vs. /soak/; /sit/ vs. Isight/)

b. produce single-syllable words by erally blending phonemes,v including consonant blends (e.g., /cats/,
Iblack/, /blast/)

c. isolate and pronounce initial, medial vowel, and final phonemes (sounds) in single-syllable words (e.g., fast,

fast, fast) :

d. orally segment single-syllable words into'their complete sequence of individual phonemes

¥ The expectation is that students can fullill these standards with texts they read independently as well as texts that are read aloud w them.
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Observing craft and structure ]

Core Standards — Students can and do:

4. Identify the meanings of words and phrases as they are used in the text.
5. Identify important parts or sections of texts.

6. Compare and contrast characters or events from different stories.
Standards — Students can and do (by key text type):

Narratives, Drama, and Poetry

a. identify words and phrases that suggest feelings or appeal to the senses
identify similarities in beginning and ending sounds of words in children’s poems and songs

c. identify parts of a story and parts of a poem as well as sections of informational picture books and tell how
they are different

d. identify common characteristics of folktales and fairy tales, including their use of rhyme, rhythm, and
repetition

e. participate (e.g., react, speculate, read along, act out) when familiar texts are read aloud

f. compare and contrast characters or events from different stories written by the same author or written about
similar subjects

mational Text

a. identify basic text features and what they mean, including titles and subtitles, table of contents, and chapters

Reading Foundations, continued

[Phonics and Word Recognition

2, Students know and apply grade-Jevel phonics and word analysis skills in decoding words.

a. know the common spelling-sound correspondences for: consonants (e.g., wr-, sh, -ck, -I)

b. know vowel digraph and final-¢ conventions for representing long vowels

c.  know spelling-sound correspondences for diphthongs and other common vowel teams (e.g., foud, cow, look,
loop, boy, boil) ’ :

d.  use knowledge of phonies and spelling conventions to decode regularly spelled one-syllable words (e.g., sick,
march, sight, slice, bake, spring)

e. understand that every syllable must have a _vawel soupd and use that knowledge to determine the number of
syltables ina word :

f.  decode two-syllable words following basic patterns (e.g., rabbit, magnet, napkin, pickle, butter)

g. read words with inflectional endings (e.g., =s, -es, ies, ~ed, ied, ~ing, -er, -est)

h.  use phonics to decode visually new words when reading

i, recognize grade-appropriate, irregularly spelled words by sight
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Integrating information and evaluating evidence }

Core Standards — Students can and do:

7. Use text illustrations to predict or confirm what the text is about.
8. Identify words in a text that link ideas and events together.

9. Identify who is telling a story or providing information in the text.
Standards - Students can and do {by key text type):

Narratives, Drama, and Poetry

a.  use pictures, illustrations, and context to make predictions about and confirm story content
b. identify words in a story that link events together (e.g., first/second, then, nest, before/ after, later, finally)
c.  identify who is the speaker in a story or poem

Informational Text

a.  identify words that link ideas together {e.g., also, in addition, for example, but)
b. identify the author and sources of information when provided by the text

Developing habits for reading text

' Core Standards — Students can and do:

10. Begin to read independently and/or with a partner, sustaining effort necessary to build underst anding.

Reading Foundations, continued

| Developing Fluency

3. Students read with sufficient accuracy and fluency o support comprehension.

a. demonstrate increased accuracy, fluency, and expression on successive readings of a text
b.  use context to confirm or self-correct word recognition and understanding, rereading as necessary
c. read aloud, alone, or with a partner at least 15 minutes each day, in school or out
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Writing and Research Standards

Writing to reflect audience, purpose, and task

Core Standards — Students can and do:

1. Write narratives, informative and explanatory texts, and opinions that communicate to a famitiar, known
audience.

Conducting research

Core Standards — Students can and do:

2. Gather information from experiences or provided text sources.

Revising writing

Core Standards — Students can and do:

3. With specific guidance, add details to strengthen writing through revision.

'Using tools and technology

Core Standards — Students can and do:

4. Gain familiarity with technology and other tools to produce, revise, and edit writing.

Standards — Students can and do (by key text type):®

Narratives

a.  establish a situation in time and/or place that is appropriate for the sequence of events to follow
b.  develop appropriately sequenced actions within one or more events using linking words, phrases, or clauses
to signal chronological ordering
£
¢.  provide areaction to what happened
d. include dialogue if appropriate, and some details
e. provide a sense of closure and/ or a reflective statement

Informative and Explanatory Texts

a. include some sort of beginning to establish the topic (beyond using the title of the picce)

b.  supply facts and information relevant to the topic

c. use simple additive linking words (e.g., and, first, second) to create connections between the facts
d.  provide examples relevant 1o the topic

e. provide a sense of closure

Arguments (opinions)

a.  introduce the topic or book directly, or use the title of the book as an introduction
b, state opinions (e.g., My best friend is . . .} relevant to the topic
¢ provide reasons for opinions and details to support them

* See Appendix C for samples of student writing that iltustrate through annotations the level of quality required to meet the writing standards.
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d.  use linking words that express causality (e.g., ! like . . . because . . .}
e, refer to the content of the text when writing about literature

Speaking and Listening Standards

| Listening closely and participating productively

Core Standards — Students can and do:

1. Participate productively in group activities requiring speaking and listening.

2. Listen closcly to and sustain attention on texts read aloud as well as other sources of information presented
orally, visually, or multi-modally and confirm understanding by restating the information and answering
pertinent questions.

Standards -- Students can and do (by key communication type):

Classroom discussions and participating productively

a. initiate and participate in conversations with peers and adults through muhiplc exchanges, atlcnding to the
comments of others

b, confirm understanding by restating information or answering questions about what has been discussed

¢ ask questions to get information, ask for help, or clarify something that is not understood

d. follow norms for conversation, such as Jistening to others and taking turns to speak

] Exchanging information and speaking effectively

Core Standards — Students can and do:

3. Share experiences and ideas that demonstrate an awareness of their listeners.

4. Speak audibly and ceary.

Standards — Students can and do (by key communication type):

Presentation of ideas and information

a.  describe people, places, things, and events with relevant facts and examples
b, recite or read aloud poems, rhymes, songs, and stories, speaking clearly at an understandable pace

Language Development Standards

Conventions

In grade 1, students gain increasing skill and independence in sentence formation and development. They have a sense
of what a verb is and that its form changes to signal different time periods (past, present, and future). Their repertoire
of prepositions continues to expand, and they use pronouns with regularity. Students capitalize names, places, and
dates. They use end punctuation as well as commas in dates and in simple series of words. Their range of word-
formation and spelling strategies grows.
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Key Terms: comma, pronoun, verb

Grammar and usage

Core Standards — Students can and do:

1. Produce and expand complete sentences in response to questions and prompts.
2. Use subject, object, and possessive pronouns (e.g., I, me, my; they, them, their).

3. Use verbs to convey a sense of past, present, and future in writing and speaking (e.g., Teday I walk home; Yesterday
i walked home; Tomorrow Iwill walk home).

4. Demonstrate understanding of frequently occurring prepositions (e.g., during, beyond, toward).

Mechanics

Core Standards — Students can and do:

5. Capitalize names, places, and dates.
6. Use end punctuation for sentences, including periods, question marks, and exclamation peints.
7. Use commas in dates and to separate single words in a series.

8. Form new words through addition, deletion, and substitution of sound and letters (e.g.s an = man <D mat >

mast => muse <> rust ~> crust).
9. Use conventional spelling for words with common spelling patterns and common irregular words,

10. Use phonetic spellings for untaught words, drawing on phonemic awareness and spelling conventions.

Vocabulary

Key to students’ vocabulary development is building rich and flexible word knowledge marked by multiple
connections that link a word to similar words and to contexts and experiences that are related to that word—as
compared 1o simply a definition. In grade 1, students begin to sort words themselves into categories rather than the
objects that they name. They are able to define familiar words (¢.g., duck) in a two-step process of identifying a
category (bird) to which it belongs and naming one or more attributes that distinguish this category member from
others (able to swim). Students grasp that many words they know can mean different things depending on how the
word is used, and they make distinctions between and among closely related verbs and adjectives in terms of manner
and intensity. They acquire new words through interactive language use, including informal talk, discussion, listening
to and responding to texts read aloud as well as by being taught the words direct.

Determining the meaning of words

Core Standards — Students can and do:

1. Sert words into categories (e.g., colors, clothing).

2. Define words by category and by one or mare key attributes (e-g., a duck is a bird that swims; a tiger is a large cat
with stripes).

3. Demonstrate understanding of the concept of multiple-meaning words (e.g., match, kind, play) by identifying
various meanings of some grade-appropriate examples of such words.
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Understanding the nuances of words (denotations and connotations) ]

Core Standards - Students can and do:
4. Define, choose, or act out the meaning of closely related verbs that differ in manner (e.g., look, peck, glance, stare,
glare, scowl; speak, shout, mumble, whine, whimper, murmur).

5. Distinguish among closely related adjectives that differ in intensity (e.g., large, gigantic; hot, scalding; tasty,
delicious; quiet, silent).

| Acquiring vocabulary

Core Standards — Students can and do:

6. Acquire and use new vocabulary taught directly and gained through conversations and hearing texts read aloud.
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Required Text Complexity by Grade

Propertionof Testy Within and Above Grade Band to be Read o1 Each Grade

Grades
2
3

While advancing through the prades, students must onegpe with tess ol seeadil vineréasing comijbexiy .
: £ s AR . i ] J

& Ingrade 2, students forus on reacling textsin the 223 grade band level with scatfolding likely required for texts

at the high coel o the range.

Detarmining Text Complexity for Grades 2-3

Text complaxity s determined by wmix of qualitafive and quantitative measurés of tie texvitsell velined by teachers
profesdonal judgmentabouy the match of particalur texts o particular students. The qualitative dimensions of text

complexity are best understood as continu of Bireasing complexity rather thai as representing diserete and easily

’

defined stages, Most authentic teuts will exbibit some but notall of theteaits Hinked to @ artioular grade bindy
guabitatively wssigning o text 1o a grade band is therefure o manier of *hest e or determining which grade band's s

of deseriptors mast sceurately desoribes the teéxt

LALBRTATVe Moastres of fagias

& Srevetore: Exphicit, saple; convertiomly stmple praphic vepresentations
are szlmﬂ(-m('mzu'y fax nwfmmg; fenis pre 1’e|:stiw3|;f shbiey

& Purposer Single; explicitly stated

€ Sovle and Langsage: Familiar, acosssible, plaing fow Titerury devices;
mustly clear everyday languages Himited use of Tier 2and 3 words and
ligurative langoage

# Richeeo Afew ideas/concepts; concrete; low information density

% felationships: A fow connestions; explicii

& Rnewhedge Demands: Abilite to handle simple thens and faniastical
elements as well @ drawv upen common, everydiy experiencas; general
background knowledge ard familtarity: with genre conventions required;
sone sveryday and general conteat ovledge

Professional Judgment thay weighs studens prive knowledge and life experionces s well 55 thetr interasts, motivations;

avd reiiurity lovel

A grady by pnderway with GobaMenin, o
nonprofit veseapcli organntion, to
identify roughly five o sever camputer-
maasticable dimengions of et cobesic

These dimessions, patredwith a Lexdle
seore, witl vield avobust quantitative
wsesstent of text ity that,
ifong with bodhs the qualicative
dimiengions sred profegsional fudgroen,
will rpune out the Cope Stapelards
miodel of complexity,

T Adapred froas ACT, e, (2005 Carnirgie Cownicl o Adviaiig Adaleenn Literaoy 20303 Chall, Bissok, Convad, & 1Ede Shaple

{1996y and Hoas ped Biggon (2004
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Mix of Key Text Types for Grade 2

Arphviv Jovel, inchudes ehiildren’s Ar this fevel, fnghuder
afventure stordes, 5}05;!::3;:‘1‘*5:‘).
logerids, fabiler,
Jantasy, realistic fiction, and

staged dislogies, scenes,

Lot

IHustrative Texis for
Narratives, Drama, and Poetryld

Crow Boy v Tave Yashima {1955)

The Seorips Julian Telle by Avn Cameron (1981}
Togs and Roveoms by Janet Stevens {19953
“Geaielpa’s Srovies” by Langston Hughes (1955)
“Weather” by Tee .‘s;‘icrmam (196

Read alouds:

The Crickes in Times Square by Georpe Selden, Hlnserated
Iy Garth Witliams (1960}

“Fivelies” by Paud Flelschman, Wastrated by Erie
Beddows (1988)

and brig; faviiliar sene

¢ idile devel, inely As chis Tevel, inelidss boaks
i the

subgenres of mapvavive

rtsey | wbour signce, histary, and

the arts und ether nosfickion

poems, Hmericks, and | jree shaterinli;

Varse

Hustrative
informational Texts

Maps & Globes by Jack Knowlton, piesures by Harries
Bartows (1985)

Sunshinie Mok the Seosens by Franklvn M. Branley (1985)
From Seied b0 Pint by Gail Gibbons (19913

Bov, Wire We Weong Abour (}i.-:a,-;mm])y wathleen ¥,
Kouddlinski, ustratad by 5,19 Schindler (2005)

1 See Apperdis B for other lads llustrative of Grades 23 ted compladly.
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Reading and Literature Standards

| Grasping specific details and key ideas

Core Standards — Students can and do:

1.
2.
3.

Retell what the text says explicitly and make inferences required to understand the text.

Identify the lessons or topics of the text and the key details that support them.

Describe in detail a specific character, event, or topic in the text.

Standards — Students can and do (by key text type):

Narratives, Drama, and Poetry

a.

o

e.

ask and answer clarifying questions (e.g., how, why, where, when, who, and what) concerning specific
details in the text and refer explicitly to parts of a text to answer these questions

identify or infer the moral or lesson in well-known stories, fables, folktales, or myths

describe how major events in a story often lead from problem to solution

examine a specific incident in a story, narrative, or drama in depth and establish when, where, and why it
occurs

describe characters based upon what they say and do

Informational Text

accurately restate the key information provided by the text

ask and answer clarifying questions (e.g., how, why, and what) concerning specific details in the text and
refer explicitly to parts of a text to answer these questions

identify the main idea and supporting details and facts in a text

explain the topic of each paragraph in a multi-paragraph text

identify specific events in historical or scientific texts and discuss what happened, as well as where, when,
and why it happened, according to facts taken from the text

Reading Foundations

| Phonics and Word Recognition

I.

Students know and apply grade-level phonics and word analysis skills in decoding words.

know the common spelling-sound correspondences for consonants (e.g., wr-, sh, -ck, -/l

know vowel digraph and final-e conventions for representing long vowels

know spelling-sound correspondences for diphthongs and other common vowel teams (e.g., loud, cow, look,
loop, boy, boil)

use knowledge of phonics and spelling conventions to decode regularly spelled one-syllable words (e.g., sick,
march, sight, slice, bake, spring)
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Observing craft and structure l

Core Standards — Students can and do:

4. Explain the meanings of words and phrases as they are used in the text.
5. Gain familiarity with different ways of presenting stories and information in text.

6. Compare and contrast different versions of the same story or informational texts on the same subject.

Standards — Students can and do (by key text type):

Narratives, Drama, and Poetry

recognize sensory details and how they are used to describe events, feelings, and objects

describe the different ways poets use rhyme, rhythm, and sensory images to convey a topic or message
identify repetitions in phrases, refrains, or sounds in poems and songs

describe story elements, including characters, setting, the problem, and how it is resolved

discuss stories written by the same author about simifar characters or compare different versions of similar
well-known tales and myths from various cultures

oan o

Informational Text

a.  locate key words, facts, or other details using features of texts (e.g., captions, headings, glossaries, indexes,
electronic menus, and icons)

b. distinguish between writing that is based on real events and writing that is based on fantasy or fictional
events

¢.  combine information from two different parts of a text and identify how they arc related (e.g., chronology,
causation)

d. after reading two passages on the same subject, combine the information to more fully describe a topic

Reading Foundations, continued

| Developing Fluency

2. Students read with sufficient accuracy and fluency to support comprehension.

a. demonstrate increased accuracy, fluency, and expression on successive readings of a text
b. usc context 1o confirm or self-correct word recognition and understanding, rereading as necessary
c. read alone or with a partner at least 20 minutes each day, in school or out
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Integrating information and evaluating evidence

Core Standards — Students can and do:

7. Locate and use information from graphs, illustrations, and electronic sources.

8. Identify and understand words and phrases that indicate logical relationships.

9. Identify who is telling the story or providing information at any given point in the text.
Standards — Students can and do (by key text type):

Narratives, Drama, and Poetry

at  efficiently navigate stories in print and electronic text and explain how images and illustrations connect to
and dlarify the content
b. identify who is telling the story or who is speaking in a drama

Informational Text

a. use information from visual elements of print and electronic texts (e.g., graphs, maps, charts, illustrations,
photographs, diagrams) and explain how they help a reader understand the text

b, identify words (e.g., such as, because, therefore, in order to, since) that logically connect ideas in sentences and
paragraphs

 Developing habits for reading complex text

Core Standards — Students can and do:

10. Develop the habit of reading independently and productively, sustaining concentration and stamina to read
increasingly demanding text.

Writing and Research Standards

Writing to reflect audience, purpose, and task

Core Standards — Students can and do:

1. Write narratives, informative and explanatery texts, and opinions that communicate to a familiar, known
audience.

Conducting research

Core Standards — Students can and do:

2. Gather information from experiences or provided text sources.

Revising writing

Core Standards — Students can and do;
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3. With specific guidance, strengthen writing through revision.

Using tools and technology

Core Standards — Students can and do:

4. Gain familiarity with technology and other tools to produce, revise, and edit writing.

Standards — Students can and do (by key text type)it2

Narratives

a.

b.

o

establish a situation in time and/or place that is appropriate for the sequence of events to follow
recount a single well-claborated event or sequence of events, managing chronological sequence with
temporal words, phrases, and clauses

tell what the narrator thought or felt

include dialogue if appropriate and specific details

provide closure through reaction, commentary, or summation

Informative and Explanatory Texts

Arguments (opinions)

produce a brief introduction

create an organizational structure that presents similar information together, frequently patterned after
chapter book headings or picture books

use adequate and specific facts and definitions to develop points

use linking words, such as also, another, and, and mere, to connect ideas within categories of information, and
headers to signal groupings

include a concluding sentence or section

introduce the topic or book(s) directiy
state opinion(s) relative to the topic
provide reasons for opinions and details to support them

create a list-like structure for organization

use words to link and organize opinions and reason(s) (e.g., because, another, and, also)
refer to the text(s) when writing about literature

close with a concluding statement or recommendation

Speaking and Listening Standards

1 Listening closely and participating productively

Core Standards — Students can and do:

1. P

articipate productively in small groups and as a class, engaging in a series of oral exchanges about texts and

topics.

" Sce Appendix C for samples of student writing that illustrate through annatations the level of quality required 1o meot the writing standards.
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2. Sustain concentration on information presented orally, visually, or multi-modally and confirm understanding by
paraphrasing the information.

Standards — Students can and do (by key communication type):

Classroom discussions and participating productively

»

engage in conversations on familiar topics

paraphrase the key information or ideas of others presented ovally or through other media

inquire about oral or visual presentations to deepen understanding or clarify comprehension

link additions to conversation to the previous remarks of others

participate productively by listening politely to the ideas of others, taking turns speaking, and extending
their ideas in light of discussions

e oo o

Exchanging information and speaking effectively

Core Standards — Students can and do:

3. Share experiences and ideas, thinking about the needs of their listeners.

4. Speak audibly and clearly at an understandable pace.

Standards - Students can and do (by key communication type):

Presentation of ideas and information

a, recount stories or experiences with descriptive details by answering who, what, where, when, how, and
why questions about them

b, report on a topic, incuding appropriate facts and details

¢ use appropriate tone to express ideas, feelings, and needs clearly

d. recite or read aloud poems, rhymes, songs, and stories, speaking clearly at an undersiandable pace

Language Development Standards

Conventions

In grade 2, students create sentences of expanding length and complexity, though their control over these sentences is
likely to be imperfect. Their command of noun and verb formation extends to commen irregular forms. Students
capitalize correctly in most situations. Their use of punctuation has grown to include commas in grectings and
closings of letters as well as apostrophes to form contractions and to signal possession. Their spelling is increasingly
conventional, and they now consult references, such as beginning dictionaries, to aid them when needed,

Key Terms: apostrophe, contraction, regular and irregular nouns and verb, possessive

Grammar and usage |

Core Standards — Students can and do:

I Generate and expand sentences with embedded, dependent, or conjoined clauses (e.g., After we came home from
school, I fod the gerbil and my sister cleaned the cage).

2. Form common irvegular plural nouns (e.g., feet, children, teeth, mice, fish, women).
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3. Form the past tense of common irregular verbs (e.g., sat, hid, told).

Mechanics

Core Standards — Students can and do:

4. Capitalize holidays, product names, geographic names, and important words in titles.

5. Use commas in greetings and closings of letters.

6. Use apostrophes 1o punctuate contractions and to form common possessives.

7. Use conventional spelling for high-frequency and other studied words.

8. Generalize learned spc”ing patterns when writing words (e.g., cage > badge; boy ~> boil; paper - copper).
9. Use spelling rules for adding suffixes to base words (e.g., sitting, smiled, cries, happiness).

10. Consult reference materials, including beginning dictionaries, to check and correct spellings.

Vocabulary

In grade 2, students use a repertoire of strategies for dealing with unknown words. They can analyze the word itself,
consider how it is used, consult reference materials, use the components of a compound word as chues to the word’s
meaning, or employ some combination of these strategies to determine or clarify word meanings. They figure out
which meaning of a multiple-meaning word is most likely intended in a particular circumstance, and they differentiate
among the connotations of refated verbs and adjectives. They acquire new words through interactive language use,
including informal talk, discussion, reading and responding to text as well as by being taught the words directly.

Determining the meaning of words

Core Standards — Students can and do:
1. Determine or clarify the meaning of an unknown word by using one or more of the following strategies:

¢ identifying its base word when it has affixes (c.g., happiness, finally, grims, busiir)
¢ determining how it is used in a sentence when reading, inclading whether it names or describes a thing or an
action

¢ consulting reference materials, including glossaries and beginning dictionaries, both print and digital
2. Determine the relevant meaning of multiple-meaning words by using context.

3. Explain the meaning of grade-appropriate compound words (e.g., birdhouse, lighthouse, housefly; bookshelf,
notebook, bookmark).

Understanding the nuances of words (denctations and connotations) |

Core Standards — Students ¢an and do:

4. Distinguish among related verbs (e.g., toss, throw, hurl) 1o gain a sense of their shadings of meaning.

5. Distinguish among related adjectives (e.g., thin, slender, skinny, scrawny; irvitated, mad, angrr, furious) to gain a
sense of their shadings of meaning.
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| Acquiring vocabulary |

Core Standards — Students can and do:

6. Acquire and use new vocabulary taught divectly and gained through reading and conversations,
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Required Text Complexity by Grade

Proportionof Texts Within and Above Grs

Grades
2

3

vl Basd 1o be Read-in Fach Grade

While advandng through the grades, studints must engage with texts of steadily Increasing complexity.

¢ Ingraded; students fovus on reading texis i the 2.3 grade band fovel texe (70 percent) independeatly and are

friteosdeoed o texts $n thie -5 gs‘ade band leved as “stretel” texts (30 pereent), which will likelv require

seaffolding.

Determining Text Complexity for Grades 2-3

Textcompiexity ssdetermined by a iy o gualittive and quantitative messores of vhe text el refined b teachory’
! T ! YRR O y
professional judgrment aboiit the match of particudar texts to partiailar studdnts. The qualitative dimensionzof teat

commplexity ave best understood as continurof Increasing complesity rather than as representing diserete and easiby
dedined stages. Most authentic texts will exhibit some butnot all of the fraiis linked 1o particalar grade band;
cunitatively assigning o text toa-geade hand 15 theyefore o matter of “bast B or :ich—rminmg which grade band’s set

of descrintars most aceurately deseribes the tost.

aliiative Meas res o0 g0

sliely, simple, conventional; stimygle graphicreprossniations
¥

g SN S
BT 1

& lppsion

o meaning; textsare relatively short

®  Purpese: Single explicitly stated

# Sevle and Language: Familiar, accessible, plains dfow lerary devicesy
mistly clear, everyday language; inited sse of Thee Zand 3 wordsand
fgurative lnguape

®  Richier Adew tdeas/ooncepts; concrete; low information density

& Relupanshipe Adew connedtions; ::x;alic‘it

®  Knandedge Demondi: Ability to handle simple themes and Butastical
elements aswell as dravwe upon common; everyday experiences; general
Background knowledge and lamiliarity with genre Conventions required;
sesme everyeday and general content kntwledpe

A& oy g undersway with Coh-Metrix, 2
lmsapmt‘u resesrch arganigtion, 1o
idumif:, t'{sLIgE E}' five o seven ol piter
yveasralile diisensdine of et enhegon
These dingengsions, paired wik a2 Lexile
seare, will yield o robost quantitative
dssessent of texl conplexity that,
atong with both the qualitative
dimyensions and profesgiona jmigm (S
sl et ousthe Cord Saodards
model of complexivy.

Professionss Judgment thatweiphs students” prior ksowledge and ife experivnees aswell s thelr inferests, motivations,

and maturivy level,

* Adapted Trom AT e, 2005
{1 996); aud Hessand Bigggsm 2064y

Crveefe Dol oy Advancing Adotosgenty Literacy (20005 Chall, Bissex, Covad, & Mayris-Shar
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Tative

Mix of Key Text Types forGrade 3

At sy level, bdhinder ehildren’s

At ehis Teval, inclndes

ndvipiare staiies, bingraphies, staged dialogue, scenes,

and Brief familior seoney,

i
folkrales, Jegends, fobles;
anzagy,
mrth.

valistiv fiocion, gisd

Hustrative Texts for
Narratives, Drama, and Postres

M Father's Dragon by Ruth Stiles Ganpett, lusirated by
Tongd Clhvisman Gamett (1948)
Sarih, oty and Tall by Parricia Sdactachban (1945)

The '1?1:(~«§§11'<f Coiseir [Bisok Uné o '?}:}s'xﬁsm thie {Er{t sperd |3}‘
Mary Fape Osborne [J002}

“Kinpxville, Tomoessee” by Mikki Giovannd (19683
“Hating While Reading”™ by Garey Sata {1945)
Read Alouds:

“How the Uarmel Got His Hump®in fuse Se Stories by
Hudvard Kipling (1202)

™ Sl Agspaidi B oty i s ianve sl Dirden 2 1 s vompleiiy

VAL s fevel, includey e thas devel, inchuides books

| asersure rhjpames, and the dboiit seience; histork, arsd

£t lf}éﬁ’?:‘] ¥y ‘?j DRI dhie ety and avhier nenfiotion

i powns, Hmerichs, and free aarerials.
{ varse
Hlustrative
Informational Text

A Medieral Peast by Akt (1983)

Ko You Want 1o B Fresdene by Judith 8t Gearge,
lmstrated by David Small {20063

Bae Laves the Night by Neols Davies, iHhistrated by Sarah
Fo-Diavies (2008)

Moonshue: The Flight of dpolle 11 by Brisn Floca {2009
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Reading and Literature Standards

Grasping specific details and key ideas

Core Standards — Students can and do:

1. Retell what the text says explicitly and make inferences required to understand the text.
2. Identify lessons or topics of the text and the key details that support them.

3. Describe in detail a specific character, event, or topic in the text.

Standards — Students can and do (by key text type):

Narratives, Drama, and Poetry

a. askand answer clarifying questions (e.g., how, why, where, when, who, and what) concerning specific
details in the text and refer explicitly to parts of a text to answer these questions

b. identify or infer the moral or lesson in well-known stories, fables, folktales, or myths

describe how major events in a story often lead from problem to solution

d. examine a specilic incident in a story, narrative, or drama in depth, and establish when, where, and why it
oceurs

¢.  describe characters based upon what thcy say and do

Informational Text

a.  accurately restate key information provided by the text

b. ask and answer clarifying questions (e.g., how, why, and what) concerning specific details in the text and
refer explicitly to parts of a text to answer these questions

c. identify the main idea and supporting details and facts in a text

d.  explain the topic of cach paragraph in a muiti-paragraph text

e, identify specific events in historical or scientific texts and discuss what happened, as well as where, when,
and why it happened, according to facts taken from the text

Reading Foundations

| Phonics and Word Recognition

1. Students know and apply grade-level phonics and word analysis skills in deceding words.

a. identify and know the meaning of the most common prefixes and derivational suffixes (e.g., un-, re-, mis-, -
Sul, ~tion, -able)

b. decode regularly spelled single-syllable and multi-syllable words (e.g., vocabulary, refrigerator, terrible,

Sfiightening)

read grade-appropriate irregularly spelied words by sight

d. use phonics and word analysis to identify visually new words when reading

a
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Observing craft and structure S

Core Standards — Students can and do;

4. Explain the meanings of words and phrases as they arc used in the text.
5. Gain familiarity with different ways of presenting stories and information in text.

6. Compare and contrast different versions of the same story or informationat texts on the same subject.

Standards — Students can and do (by key text type):

Narratives, Drama, and Poetry

S

recognize sensory details and how they are used to describe events, feelings, and objects

describe the different ways poets use rhyme, rhythm, and sensory images to convey a topic or message
identify repetitions in phrases, refrains, or sounds in poems and songs

describe story elements, including characters, setting, the problem, and haw it is resolved

¢. discuss stories written by the same author about similar characters or compare different versions of similar

a0 v

well-known tales and myths from various cultures

informational Text

a. locate key words, facts, or other details using features of texts (e.g., captions, headings, glossarics, indexes,
clectronic menus, and icons)

b. distinguish between writing that is based on real events and writing that is based on fantasy or fictional
events

¢ combine information from two different parts of a text and identify how they are related (e.g., chrenology,
causation)

d. after reading two passages on the same subject, combine the information to more fully describe a topic

1 Integrating information and evaluating evidence

Core Standards — Students can and do:

7. Locate and use information from graphs, illustrations, and electronic sources.
8. Identify and understand words and phrases that indicate logical relationships.

9. Identify who is telling the story or providing information at any given point in the text.

Reading Foundations, continued

| Developing Fluency

2. Students read with sufficient aceuracy and fluency to support comprehension.

a.  demonstrate increased accuracy, fluency, and expression on successive readings of a text
b, use context to confirm or self-correct word recognition and understanding, rercading as necessary
¢ read at least 20 minutes each day, in school or out
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Standards — Students can and do {by key text type):

Narratives, Drama, and Poetry

a. efficiently navigate stories in print and clectronic text and explain how images and illustrations connect to
and clarify the content
b. identify who is telling the story or who is speaking in a drama

Informational Text

a. use information from visual elements of print and electronic texts (e.g., graphs, maps, charts, illustrations,
photographs, diagrams) and explain how they help a reader understand the text
b, identify words (e.g., such as, because, therefore, in order to, since} that logically connect ideas in sentences and

paragraphs

Developing habits for reading complex text

Core Standards - Students can and do;

10. Develop the habit of reading independently and productively, sustaining concentration and stamina to read
increasingly demanding text,

Writing and Research Standards

| Writing to reflect audience, purpose, and task

Core Standards — Students can and do:

1. Write narratives, informative and explanatory texts, and opiniens that communicate to a familiar, known
audience.

Conducting research

Core Standards — Students ¢an and do:

2. Gather information from experiences or provided text sources.

| Revising writing

Core Standards - Students can and do:

3. With specific guidance, strengthen writing through revision.

| Using tools and technology

Core Standards — Students can and do:

4. Gain familiarity with technology and other tools to produce, revise, and edit writing.
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Standards — Students can and do (by key text type):1®

Narratives

a,  sel the thne, indicate a location, introduce characters, or enter immediately into the story line to engage the
reader

b.  recount a single, well-claborated event or a sequence of events that unfold naturally using temporal words,
phrases, and clauses

¢, tell what the narrator thought or felt

d. develop a focus, provide pacing, and include only relevant information

e.  develop a character through the description of external behavior

f. provide descriptive details

g. employ dialogue and other narrative strategies

h. ])1‘0Vide a Satisfying_ conclusion that is reflective and/or that effeclive]y ties up loose ends

informative and Explanatory Texts

a.  produce an introduction that names the topic and provides at least one general detail about it

b, create an organizational structure that presents similar information together, frequently patterned after
chapter book headings or picture books

c.  use adequate, relevant, and specific facts and definitions to develop points

d. logically categorize details and facts drawn fram personal experience and other sources

e, use linking words, such as also, another, and, and more, 1o connect ideas within categories of information, and
use headers to sighal groupings

f.include only appropriate information

g.  include a concluding sentence or section

Arguments (opinions)

a.  introduce the topic or book(s) directly, and attempt to capture the reader’s interest
b, state an opinion relative to the topic (e.g., This is a good book or John is a good friend)
c.  provide facts and details to support the opinion

d. create a list-like organizing structure that provides reasons for the opinion

e, use appropriate words to link and organize opinions and reason(s) (e.g., because, another, and, also)
refer to the text(s) when writing about literawre
provide a concluding statement, reflection, and/or recommendation

i}

¥ See Appendin Cfor samples of student writing that illustrate through amotations the level of quality required to mect the writing standards,
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Speaking and Listening Standards

j Listening critically and participating productively

Core Standards — Students can and do:

1. Participate productively in smalt groups and as a class, engaging in a series of oral exchanges about texts and

topics.

2. Sustain concentration on information presented orally, visually, or multi-modally and confirm understanding by
paraphrasing the information,

Standards — Students can and do (by key communication type):

Classroom discussions and participating productively

oo T

engage in conversations on familiar topics

paraphrase the key information or ideas of others presented orally or through other media

inquire about oral or visual presentations to deepen understanding or clarify comprehension

link additions to conversation to the previous remarks of others

participate productively by listening politely to the ideas of others, taking turns speaking, and extending
their ideas in light of discussions

] Exchanging information and speaking effectively

Core Standards — Students can and do:

3. Share experiences and ideas, thinking about the needs of their listeners.

4. Speak audibly and clearly at an understandable pace.

Standards — Students can and do (by key communication type):

Presentation of ideas and information

a.

i

recount stories or experiences with descriptive details by answering who, what, where, when, how, and
why questions about them

report on a topic, including appropriate facts and details

use appropriate tone to express ideas, feclings, and needs clearly

recite or read aloud poems, rhymes, songs, and stories, speaking clearty at an understandable pace
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Language Development Standards

Conventions

By grade 3, students have learned the foundations of written and spoken language, cluding letter, word, and
sentence formation and crucial forms of punctuation. They ensure agreement between subject and verb and between
pronoun and antecedent in simple situations. Students use quotation marks to indicate dialogue. They know most of
the conventions of spelling and consult references to look up words when they still have difficulty. They use precise
everyday language to describe and begin to consider the effects of word choice in writing and speaking.

Key Terms: subject-verb and pronoun-antecedent agreement, comma splice, ﬁ'agment, run-on, quotation
mark

Conventions of language and writing

Core Standards — Students can and do:

1. Group related ideas into a paragraph.

Grammar and usage

Core Standards — Students can and do:

2. Generate complete sentences, avoiding fragments, comuma splices, and run-ons. *

3. Ensure subject-verb and pronoun-antecedent agreement.*

Mechanics

Core Standards — Students can and do:

4. Use quotation marks in dialogue.

5. Use spelling patterns and generalizations (e.g., word families, position-based spellings, syllable patterns, ending
£ 8 k X
rules, meaningful word parts) in writing regular words.

6. Counsult reference materials, inc:luding dictionaries, to check and correct spellings.

Word choice and StYIe

Core Standards — Students can and do:

7. Use precise everyday language.

8. Choose words for effect *'®

16 o~ N - . . .
" Conventions standards noted with an asterisk (*) need 1o be revisited by students in subsequent grades. Sce

Appendix A for a full listing.
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Vocabulary

Key to students’ vocabulary development is building rich and flexible word knowledge marked by multiple
connections that link a word to similar words and 10 contexts and experiences that are related to that word—as
compared to simply a definition. In grade 3, students use their repertoire of strategies to determine and clarify the
meaning of unknown and multiple-meaning words. They know that words are sometimes used in nonliteral ways and
can use that knowledge to help them understand common idioms. They learn and can paraphrase many common
idioms and sayings. They recognize that words have nuances in meaning and rely on context and background
knowledge to sort among related words that describe abstract concepts. They acquire new words through interactive
language use, including informal talk, discussion, reading and responding to text as well as by being taught the words
directly.

Determining the meaning of words

Core Standards — Students can and do:
1. Determine or clarify the meaning of an unknown word by using one or more of the following strategies:

¢ using prefixes and suffixes when it is a multimorpheme word (e.g., thoughtless, recycle, unforgettable)
¢ determining how it is used in a sentence when reading

*  consulting reference materials, incl uding glossaries and dictionaries, both print and digital
2. Determine the meaning of multiple-meaning words by using context.
3. Distinguish between literal and nonliteral uses of language.

4. Paraphrase the meaning of common idioms and sayings.

Understanding the nuances of words (denotations and connotations)

Core Standards — Students can and do:

5. Distinguish among related words that describe states of mind, degrecs of certainty, or other abstract concepts
(c.g., knew, believed, suspected, heard, wondered).

Acquiring vocabulary

Core Standards — Students can and do:

6. Acquire and use new vocabulary taught directly and gained through reading and conversations.
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Required Text Complexity by Grade

Bropottion of Texts Within and Above Grade Band to be Bead in Each Grade

Grades
4

5
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Mix of Key Text Types for Grades 4-5

Ai tivie Jevel, includes chifdren’s At this lovel, ucludes
adventue stories, blagragphies,
ofktales, Jogends, fables,

Sfantay, wenfistic fiction, and

wrth,
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theares and other nonfiction
aterialy and digital tuidia
tikced gl banigd of fopics.

Hustrative Texts for
Narratives; Drama, and Poetryi®

lHustrative
informational Texts

Ay in Wondeland by Livwis Carvoll {1865)
The Bittle Prince by Antoine de Suint-Exupery (19433
Budd, Nor Brddy by Chrlstapher Paul Cutls. {1999}

“The Echolng Green” from Songs of Ienozeace by Willi

Blaka (1789}
“Capay at thae igat"iu}f brmest Lawrence '§'|m:;<-s‘ (HR8E
“Winnds Free ds Contert™ by Par Mora (1996}

Whers the Mewein Meets the Haon by Grace Lin (2009)

Discavering Mo by Melvin Berger (19923

Hurvdcanes: Earth's Mightiest Steime Iy Patiicha Lauber
1996

“Ancion Mound Bailders™ by B, Bervie Kavash from
Cobblestone {2003)

Velepnees by Sevmanr Simon (2006)

“Kenva's Long Dry Season™ by Nellie Gonzalee Cutler
¥ i 3

from Time for Kids {20003

“Sewing Fye wo Fve™ by Leslie Hall frosy National
Geagrapliic Biplorer (200%)

S Apgpiidin B vt tenisillestative 60 Grider 5 16X Cponpleien,
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Reading and Literature Standards

Grasping specific details and key ideas

Core Standards — Students can and do:

1. Determine what the text says explicitly and make inferences required for underslanding; explain how those

inferences stem from the text.

2. Articulate the main ideas and themes of the text and provide a summary that captures the key supporting details.

3. Describe in detail two or more characters, events, or topics in the text and explain how they are related to one

another.

Standards — Students can and do (by key text type):

Narratives, Drama, and Poetry

a,

oo

@

determine the theme of a story or drama, basing the understanding of theme on how characters adapt or
change in response to the challenges posed in the plot

summarize accwrately the significant events of a play or narrative in chronological order, describing where,
when, why, and how specific actions take place

describe characters based on evidence from their thoughts, words, deeds, and interactions with others
describe the setting in detail, drawing on evidence of the time, place, and other cues

determine the theme of a poem, basing the understanding of theme on the key observations, images, or
statements in a poemn

Informational Text

a.
b.
c.

outline the main and supporting ideas in the text and provide an accurate summary

identify the topic sentence and gist of each paragraph in a multi-paragraph text

describe refated events ina history text or related topics in a science text and explin the relationships
between the events or topics

“Observing craft and structure

Core Standards — Students ¢an and do:

4. Explain the meanings of words and phrases in the text, distinguishing literal and figurative uses.

5. Comprehend literature and information presented in a range of structures.

6. Compare and contrast texts written on the same topic or theme and explain how they are different and similar.

Standards — Students can and do (by key text type):

Narratives, Drama, and Poetry

a
b.
c.

describe the sensory details in texts and distinguish the use of literal versus figurative language

observe and explain how words with similar meanings can have different connotations

identify the meaning of figurative phrases and culturally significant characters found in mythology that are
integral to understanding other works of literature and texts (e.g., Herculean, Pandora’s box)

identify how narratives and plays are structured 1o describe the progress of characters through a series of
events and challenges
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e. identify rhymes and other repetitions of sounds that supply rhythm and pattern in poems and marrative prose

f. compare a marrative or a play with a presentation in another format, such as film, stage, or interactive text,
and note what is surprising or different about the alternative version

g, compare works of literature on the same topic or with a similar theme

Informational Text

a.  explain the meaning of key words and terms as they are used in the text

b. understand information drawn from a variety of texts with different structures, such as chronological,
compare-and-contrast, or as a chain of causes and effects

<. identify and use text features (e.g., bold print, key words, topic sentences, hyperlinks, electronic menus,
and icons) to Jocate information quickly and aid in comprehension

d. compare and contrast related accounts on the same or similar topics by different authors, by analyzing their
content and perspectives

Integrating information and evaluating evidence

Core Standards — Students can and do:

7. Explain and use information presented graphically or visually in print, videos, or electronic texts.

8. Outline the information or evidence used to support an explanation or argument, determining which points
support which key statements.

9. Determine the point of view or purpose that guides how cvents or ideas are described.

Standards — Students can and do {by key text type):

Narratives, Drama, and Poetry

a.  identily the narrator of a story and explain how different stories are nasrated from different perspectives
b. compare accounts of historical events and figures or natural phenomena with their depiction in a fictional
work

Informational Text

a.  explain how factual information presented graphically or visually (e.g., maps, charts, diagrams, timelines,
animations, and other interactive visual clements) aids in the comprehension of print and electronic texts

b. explain how authors support their specific claims with evidence, including which evidence supports which
claims

. determine the author’s purpose and how that is veflected in the description of the events and ideas

Developing habits for reading complex text

Core Standards — Students can and do:

10. Develop the habit of reading independently and productively, sustaining concentration and stamina to read
increasingly demanding texts.
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Writing and Research Standards

Writing to reflect audience, purpose, and task

Core Standards — Students can and do:

. Write narratives, informative and explanatory texts, and arguments that demonstrate an awareness of audiences
that are familiar and known to the student.

Conducting research

Core Standards — Students can and do:

Perform short, focused research tasks that build knowledge by exploring aspects of a single topic.

Gather information from experience, as well as print and digital resources.

oW R

Determine the accuracy and relevance of the information gathered to answer specific questions.
5. Restate information from source materials in one’s own words, through summary or paraphrase.

6. Provide basic bibliographic information for print and digital sources.

I Revising writing

Core Standards — Students can and do:

7. With guidance and support from peers and adults, strengthen writing through revision, editing, or beginning
v £ 8
again to maintain a clear focus throughout.

} Using tools and technology

Core Standards — Students can and do:

8. Use technology and other tools to produce, revise, and edit writing.

Developing proficiency in a range of writing

9. Create writing over extended timeframes (time for reflection and revision) and shorter timeframes (a single
sitting or a day or two), responding to specific sources.

Focus by grade level:

Grade 4:  Describing the content of literary or informationat sources at the 4-5 grade band level of text
complcxit)’ and content

Grade 5: Comparing the contents of literary or informational sources at the 4-5 grade band tevel of complexity
and content
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Standards — Students can and do {by key text type):1®

Narratives

orient the reader by establishing a situation, introducing characters, setting, and location, or by backfilling
information after entering immediately into the storyline

create an organizing structure in which events are logically or causally sequenced

in producing a story, ereate a plot with an initiating event, complicating action, a ¢limax, and a resolution
use a variety of temporal words, phrases, and clauses to signal sequence

use concrete and sensory details to develop narrative elements

develop the narrative using techniques such as dialogue, pacing, and reporting the narrator’s thoughts
show both external behaviors and the internal responses of characters to events

provide closwre and a realistic outcome of the narrative's events

informative and Explanatory Texts

Arguments (opinions)

state the topic clearly and provide a general abservation and focus

develop the subject using relevant facts, concrete details, quetations, or other information and examples
group related information logically in basic structures (paragraphs, sections) and provide headings or
illustrations when useful

employ specialized vocabulary and a formal, objective style when appropriate

use appropriate links to join ideas

include only relevant appropriate information to demonstrate focus

providc a conclusion related to the information or t‘.xplanalion offered

introduce an opinion about a concrete issue or topic

support opinions with relevant reasons

support reasens with specific details

link the reasons together using words, phrases, and clauses (e.g., because, since)

adopt a relatively formal style for sharing and defending an opinion when appropriate to the discipline or
context

provide a concluding statement or section that offers reflections, restatement, or recommendations

consistent with the opinion presented

Speaking and Listening Standards

Listening closely and participating productively

Core Standards — Students can and do:

t. Participate preductively one on one, in small groups, and as a whele class, joining in discussions and making

relevant points about wiat they have read, heard, or written.

2. Sustain concentration on information presented eratly, visually, or multi-modally and confirm understanding by

summarizing the main ideas and supporting details.

Standards — Students can and do (by key communication type):

* Soe Appendix C for samples of student writing that illustrate through annotations the level of quality required to meet the writing standards,
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Classroom discussions and collaboration

a.  come 1o discussions having read required material and, in conversation, build upon background knowledge
from that material and other information known about the topic

b.  demonstrate understanding of the content and ideas presented or discussed by distilling them into an

accurate summary

ask questions to clarify or follow up on ideas or information presented oraily or through other media

respond to questions and make comments that contribute to the topic and ideas of previcus speakers

explain information presented graphically or visuaily in conjunction with other information presented orally

engage productively and respectfully with others during discussions, including listening actively, gaining the

floor respectfully, and qualifying or justifying what they think after listening to others’ questions or accounts

- e a0

Exchanging information and speaking effectively

Core Standards — Students can and do:

3. Share experiences, opinions or other information, choosing material that is relevant to the topicand to the
listeners.

4. Speak audibly and clearly at an appropriate and understandable pace, using formal English when indicated or
appropriate {e.g., presenting ideas versus class discussion).

Standards — Students can and do (by key communication type):

Presentation of ideas and information

a.  speak coherently about events, topics, or texts that focus and organize ideas in a logical sequence and include
facts, details, or other information that support the main ideas

b, use appropriate volume, phrasing, and pace for clarity

c.  read aloud prose and pactry, with appropriate emotion and fidelity to the text

Language Development Standards

Conventions

In grades 45, students heighten their ability to situate and describe using language that is increasingly precise and
vivid, They form and use verbs of various tenses to locate people, actions, and events in time, and they correctly use
adjectives and adverbs to modify. Students begin to gain control of frequently confused words (e.g., effect, affect) and
edit writing to remove language that is not idiomatic. Their mastery of capitalization is complete. They use
punctuation to separate items in a series and a comma 1o distinguish an introductory element from the main part of
the sentence. Students mark titles in conventional ways. They understand how to quote and use quotation marks.
‘Their spelling is conventional. Their language is increasingly topic specific, precise, and varied, and they manipulate
sentence structure for effect.

Key Terms: adjective; adverb; interjection; preposition; simple, progressive, and perfect tense

| Conventions of language and writing

Core Standards — Students can and do:
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1.

Maintain the focus of a paragraph on a topic through structural elements such as main ideas, supporting
sentences, and transitions.

Grammar and usage

Core Standards — Students can and do:

2. Form and use the simple (e.g., / walked, I walk, I will walk), progressive {e.g., I was walking, ! am walking, I will be
walking) and the perfect (e.g., I had walked, I have walked, I will have walked) verb tenses.

3. Recognize and correct inappropriate shifts in verb tense. *

4. Form and choose between adjectives and adverbs (including comparative and superlative forms), placing them
appropriately within the sentence. *

5. Correctly use frequently confused words.®

6. Use idiomatic language.*

Mechanics

Core Standards — Students can and do:

7.
8.

12.

Capitalize the first word in quotations as apprepriate and other important words, such as section headers.
Use punctuation to separate items in a series.®

Use a comma to separate an introductory clement from the rest of the sentence.

. Use underlining, quotation marks, or italics to indicate titles of works.

. Use quotation marks to mark direct speech and quotations from a text.

Spell grade-appropriate words correctly, consulting references as needed *

Word choice and s‘tmyﬁl‘gm

Core Standards — Students can and do:

13.
14

15.
16.

Use speciahzed, topic-specific Janguage to convey ideas prcciscl)u*
Use figurative language to create images or make comparisons and connections between people, objects, or

ideas.*

Use punctuation for effect.®

" . . . . 20
Expand, combine, and reduce sentences for meaning, reader/listener interest, and style.*

Focus by Grade-Level
Grade 4: Distinguish one idea or thing from another (Conventions Standards #'s1-3, #8, #9, #11)
Grade 5: Ward choice (Conventions Standards #'s 4-6, #13, #14)

20 Conventions standards noted with an asterisk (%) need to be revisited by students in subsequent grades. See

Appendix A for a complete Jisting.
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Vocabulary

Key to students’ vocabulary development is building rich and flexible word knowledge marked by multiple
connections that link a word to similar words and to contexts and experiences that are related to that word--as
compared to simply a definition. In grades 45, students are capable of selecting among a wide range of strategies—
analyzing the word itself, using localized context clues (particularly at the sentence level), and consulting reference
materials—to determine and clarify the meaning of unknown and multiple-meaning words. They develop the habit of
verifying their inferences of word meanings. They are able to interpret simple figurative language found in what they
read. They learn and can paraphrase many common idioms, proverbs, and adages. They make distinctions among
words based on connotation, They acquire new words through interactive language use, including informal talk,
discussion, reading and responding to text as well as by being taught the words directly. This includes a focus on “Tier
2” words and phrases (those that commonly appear in writing but not in spoken language), “Tier 3” words and phrases
(thase that are specific and important to particular disciplines).'

Determining the meaning of words

Core Standards — Students can and do:
1. Determine or clarify the meaning of an unknown word by using one or more of the following strategies:

*  analyzing the word’s sounds, spelling, and meaningful word parts
& using semantic clues in sentences, such as definitions, examples, or restatements included within the text
¢ using syntactic clues, such as using its position within the sentence as a guide to whether it represents a lhing
or an action
»  consulting reference materials, including glossaries, dictionaries, and thesauruses, both print and digital
2. Determine the refevant meaning of multip]e-meaning words b)f using context.

3. Verify the preliminary determination of a word’s meaning (e.g., by checking the inferred meaning in context or
by looking up the word in a dictionary).

4. Interpret figurative language, including simple similes and metaphors.

5. Paraphrase the meaning of common idioms, adages, and proverbs.

Understanding the nuances of words (denotations and connotations)

Core Standards — Students can and do:

6. Distinguish a word from other words with similar but not identical meanings (synonyms).

Acquiring vocabulary

Core Standards — Students can and do:

7. Acquire and use a grade-appropriate vocabulary of Tier 2% words taught directly and gained through reading.
8. Acquire and use a grade-appropriate vocabulary of Tier 3 words taught directly and gained through reading.

9. Know and use words and phrases that sighal contrast, addition, or other logical relationships (¢.g., howerer,
although, nevertheless, similarly, moreover, in addition).

? Beek 1L L., McKeown, M.G. & Kucan, L. (2002). Brining Words ta Life; Robust Vocabulary Instruction, New York; Guilford Press
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Reading and | erature
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Required Text Complexity by Grade

Proportion of Texts Within and Above Grade Band 1o be Read in Bach Grade

Grades Grades B-10

Wile sdvancing through grades 68, students must angage-with texts of steadily ingreasing complexity,
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texts at the high and of the range.

¢ Ingrade 7, students focus on t'caciing et i the 68 grade band level (90 percent) ind:‘pfmfieml}' an wre
fstraduced o rorts dn the 918 gradf barid lewe] as “stroteh™toxts (10 percenty, which will likely reguire
sstfolding,

#  Ingrade8, studests focus on reading texts i the 58 gradie baiid level (78 percent) independently as well
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Mix of Key Text Types for Grades 6-8

B G Bt
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subigenrus of adventine stories, act e onpdei-act plays
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Hustrative Texts for [Hustrative
Marratives, Drama, and Poetry informational Texts
Little Waonen by Louisa May Aleots (1869)
Preamble arad Fiise o phe United Stetes

Thi Adventoresof Tom Swveer by Mark Tweatn {18765
A Wrinkle in {ime by Madelne B Engle (1962}
The Lrark fr Ristng oy Suwsan Cooper {1973}

istack. Ships before Trot: The Story of the Hivd by Rosewsary
Sutehfl {1953y

s Midsemmer Wight's Organ by Withams fil'nakespe’are
{1590

O Captaing My Captain by Walt Whittean: (18653
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by Frederick: Douglass (1345)
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by Abrabiwn Lincola (1863;

“Blond, Toil, Tears and Swear” by Winstars Churchill
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by Jobm Steinbeck (19623

{ Knove Whethe Caged 8ind Sings by Maya Angelou {1969

*uSeminal historical texty that wllstudents ave expected to read

e Appandi B Tor atler vents Wloseative of Grades &8 toxecomplesity.
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Reading and Literature Standards

Grasping specific details and key ideas

Core Standards — Students can and do;

f.

Read the text closely to determine what the text says explicitly and to make logical inferences from it; cite text
evidence to support understanding in discussion and in writing.

Articulate the text’s main ideas and themes and provide a summary that captures the key supporting details,
without taking a position or expressing an opinion.

Explain in detail how events, ideas, and characters unfold in the text and interact with one another.

Standards — Students can and do (by key text type):

Narratives, Drama, and Poetry

a.  infer themes when they are not explicitly stated and provide evidence on which those inferences are based

b, analyze the development of the narrative, deseribing how particular incidents advance or foreshadow the plot

¢, recognize how the setting unfolds over the course of the text and describe its significance to the work

d.  build on an author’s explicit descriptions and other evidence to draw reasonable conclusions about characters
and how they interact, change, and influence the central events

e.  describe how a play unfolds and how particular lines of dialogue propel the action, reveal aspects of a
character, or provoke a decision

f. analyze how patterns of imagery in a poem contribute to its overall theme or meaning

Informational Text

a.  summarize a text without expressing a persona! opinion i))' dt‘awing on the author’s speciﬁ(: dcscrip\ion of
events or infermation
b. determine how key ideas or concepts build on one another to reveal an overarching theme or idea

Observing craft and structure

Core Standards — Students can and do:

4.

Interpret the meanings of words and phrases, including connotative and figurative meanings, and cxplain how
specific word choices shape the meaning of the text.

Explain the text’s structure, including how specific sentences, paragraphs, and targer portions build on each other

and contribute to the whole of the text.

Compare and contrast how two or more texts written on similar topics or themes differ in their focus and key
details.

Standards — Students can and do (by key text type):

Narratives, Drama, and Poetry

a.  analyze how the author’s choice of specific words or details contributes to the understanding of events and
characters or 1o the tone of a narrative

b, trace the specific comparisons made by similes, metaphors, and analogies and explain how they contribute to
the meaning of the text

¢ compare similar ideas and themes as well as character types in myths, folktales, and legends from different

cultures
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d. analyze the impact of line breaks and stanzas on the meaning of a poem and acts, scenes, and stage directions
on the meaning of a drara

e. compare the events, characters, ideas, and themes in texts written by the same author or on similar topics or
themes

Informational Text

a. interpret the connotative meaning of closely related words and phrases as they are used in the text (e.g., angry
versus irate)

b. deseribe how an author organizes the explanation or argument, as well as the ways in which the text’s
structure, language, and examples support its purpose

c. examine the structure of a Web site or other electronic text and describe how it organizes information and
links to additional sources

} Integrating information and evaluating evidence

Core Standards — Students can and do:

7. Interpret information presented graphically or visually in print, videos, or electronic texts and explain how this
information clarifies and contributes to the text.

8. Analyze the structure and content of an argument, including its main claims or conclusions, supporting premises,
and evidence.

9. Determine the point of view or purpose represented in the text, assessing how it shapes the content.

Standards — Students can and do (by key text type):

Narratives, Drama, and Poetry

a.  compare the points of view from which different novels and poems are told, as well as the viewpoints of
different characters in a drama

b. compare the fictional portrayal of atime, place, or character to historical sources from the period to
determine which historical details have been emphasized, deleted, or changed in the fictional portrayal

informational Text

a. interpret factual and quantitative data presented in diverse formats (including maps, charts, and diagrams as
welk as electronic media) and explain how this infermation clarifies or contributes to the text
distinguish between fact, opinion, and reasoned judgment presented in essays, speeches, and critiques

c.  evaluate the strength of an argument’s premises and specific dlaims as well as the degree to which each is
supported by evidence

d.  compare and contrast the viewpoints and use of evidence of two different authors writing about the same topic

Developing habits for reading com plexwt'ext

Core Standards — Students can and do:
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10. Develop the habit of reading independently and productively, sustaining concentration and stamina to read
increasingly demanding texts.

Writing and Research Standards

Writing to reflect audience, purpose, and task

Core Standards - Students can and do;

1. Write harratives, informative and explamatory texts, and argunments that match purpose to task and address familiar
as well as somewhat distant audiences (e.g., mayor, readers of school or neighborhood newspaper).

Conducting research

Core Standards — Students can and do:

2. Perform short, focused research projects that demonstrate understanding of the material under investigation and
generate additional related questions for research.

3. Gather information independently using a variety of relevant print and digjtal resources.

4. Assess the credibility, reliability, consistency, and accuracy of the information and sources gathered.

5. Represent and cite accurately the data, conclusions, and opinions of others, quoting and paraphrasing them into
one’s own work while avoiding plagiarism.

6. Provide full bibliographic information for print and digital sources in a standard format and document quotations,
paraphrases, and other information.

[ Revising writing

Core Standards — Students can and do:

7. With some guidance and support from peers and adults, strengthen writing through revising, editing, or beginning
& g g i g
again to ensure logical organization, precision of word choice, and coherence.

| Using tools and technology

Core Standards — Students can and do:

8. Use technology and other tools to produce, revise, and distribute writing, as well as interact online with others
about writing, including responding to and providing feedback

Developing proficiency in a range of writing
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9. Create writing over extended timeframes (time for reflection and revision) and shorter timeframes (a single sitting
or aday or two), responding to specific sources.

Focus by grade level:

Grade 6: Conveying the main ideas and key details of literary or informational sources at the 6-8 grade band level

of text complexity and content

Grade 7: Analyzing the contents of literary or informational sources at the 6-8 grade band level of complexity and

content

Grade 8: Comparing or evaluating the contents of literary or informational sources at the 6-8 grade band level of

complexity and content

Standards — Students can and do (by key text type):25

Narratives

a.

orient the reader by establishing a situation, introducing characters, setting, and location, or by backfilling
information after entering immediately into the storyline

create ap organizing structure in which events are logically or causally sequenced

in producing a story, create a plot with well-structured episodes (e.g., initiating event, complicating action,
resolution)

use a variety of temporal words, phrases, and clauses to convey sequence, to shift from one time frame to
another, and to show the relationships among events

use relevant, specific details and literary devices, such as imagery and metaphor, purposefully to develop
setting, plot, and character

use techniques such as pacing, dialogue, or foreshadowing to highlight the significance of events or create
particular effects (e.g., tension or suspense)

show internal mental processes to develop complex characters and convey their needs, motives, and
emotional responses

provide an engaging conclusion, such as a surprise ending, a reflection, or a conclusion that returns to the
beginning

Informative and Explanatory Texts

a.  establish the topic in an introduction that provides a sense of what's to follow

b. develop the subject through relevant and specific facts, concrete details, quotations, or other information and
examples

¢ organize specific information under broader concepts or categories and provide headings, figures, tables, or
diagrams when useful

d. use factual, precise language and maintain a formal, objective style when appropriate

e. use strategies appropriate to informational and explanatory texts such as defining, classifying,
comparing/ contrasting, and cause/effect

f.  use appropriate links to join ideas and create cohesion

g, provide only accurate and relevant information

h.  provide a conclusion that follows logically from the information or explanation presented

Arguments

a.  introduce a claim about a topic or concept

b.  support clims with logical reasons

c.  support reasons with detailed and relevant evidence

7 See Appendix C for samples of student writing that illustrate through amotations the level of quality required to meet the writing standards.
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signal the relationship between reasons, or between reasons and evidence, using words, phrases, and clauses
(e.g., another reason, such as, therefore, in addition)

sustain an objective style and tone appropriate for making a case when appropriate to the discipline or context
include enly relevant information and evidence in support of claims

provide a concluding statement or section that offers reflections, a restatement, or recommendations that
follow from the argument

Speaking and Listening Standards

| Listening closely and participating productively

Core Standards — Students can and do:

. Participate productively one on one, in small groups, and as a whole class, joining in discussions and remaining
flexible and adaptable as participants.

2. Sustain concentration on information presented orally, visually, or multi-modally and confirm understanding by

drawing well-supported inferences about the purpose and meaning of the information.

Standards — Students can and do (by key communication type):

Classroom discussions and collaboration

a.

come to discussions having completed reading or other preparation in advance and draw on that material
explicitly in discussions

determine a speaker’s attitude or point of view toward a topic presented orally or through other media

ask questions to check understanding to clarify the main ideas and the supporting evidence of material
presented orally er through other media

advance a discussion by answering questions precisely and sharing specific factual knowledge and observations
supported by credible evidence .
interpret information presented i visual and digital formats and explain how this data clarifies and contributes
to a discussion or information presented orally

support productive teamwork by setting clear goals and deadlines, monitaring progress and participation of
each team member, and taking different views into account and modifying own views when indicated in light
of what others say

| Exchanging information and speaking effectively

Core Standards — Students can and do:

3. Share experiences, opinions, and other information, gaining and maintaining the interest and response of listeners,

4. Use appropriate tone and phrasing for emphasis, demonstrating a growing command of formal English when
indicated or appropriate (e.g., presenting ideas versus class discussion).

Standards — Students can and do (by key communication type):
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Presentation of ideas and information

a. organize and present information about situations, topics, or texts that emphasize salient points and clarify and
support claims and findings with pertinent and specific descriptions, facts, and examples in ways that are
accessible and verifiable to listeners

b. use gesture, tone, phrasing, and pace for emphasis

¢.  incorporate visual displays and electronic media when helpful and in a manner that st rengthens the
presentation

d. perform dramatic readings of various prose and poetry speaking with clarity, fidelity, and responsiveness to
the text, noting changes in the situation, mood, or tone of text

Language Development Standards

Conventions

In grades 6-8, students develop a firm command of sentence structure. They are able to form sentences of varying
structures, place phrases and clauses properly within a sentence, and use a variety of coordinating and subordinating
conjunctions to express relationships between sentence parts. Students have also mastered pronoun use, ensuring
proper case, number, and person and avoiding vagueness, They understand and use verb voice and mood, and identify
and correct inappropriate shifts in pronouns and verbs. Students set off nonrestrictive or parenthetical elements from
the rest of the sentence with proper punctuation and use a comma before a coordinating conjunction ina compound
sentence. They vary sentence patterns for effect and edit writing for redundancy and wordiness.

Key Terms: conjunction; dash; nonrestrictive/parenthetical element; indicative, imperative, interrogative,
conditional, and subjunctive mood; parentheses; phrase and clause; pronoun case, num ber, and person;
simple, compound, complex, and compound-complex sentence; active and passive voice

Grammar and usage |

Core Standards — Students can and do:
. Form compound, complex, and compound-complex sentences.
2. Place phrases and clauses within a sentence, avoiding misplaced and dangling modifiers.*

3. Ensure that pronouns are i the proper case (subjective, objective, possessive).

4. Recognize and correct inappropriate shifts in pronoun number and person.*

5. Recognize and correct vague pronouns with unclear or ambiguous antecedents.*

6. Form and use verbs in the active and passive voice.

7. Form and use verbs in the indicative, imperative, interrogative, conditional, and subjunctive mood.
8. Avoid inappropriate shifts in verb voice and mood. *

Mechanics

Core Standards — Students can and do:

9. Use punctuation to set off nonrestrictive/ parenthetical elements with commas, parentheses, or dashes. *

10, Use a comma before a coordinating conjunction in a compound sentence.
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Word choice and style }

Core Standards — Students can and do:

11. Use verbs in the active and passive voice and in the conditional and subjunctive moods to achieve particular effects
(e.g., emphasizing the actor or the action; expressing uncertainty or descn’bing a state contrary to fact).

12. Vary sentence patterns for meaning, reader/listencr interest, and style. *

13. Choose words and phrases to express ideas precisely and condisely, avoiding wordiness and redundancy*”’

Grade-Level Focus

Focus by Grade-Level

Grade 6: Pronouns (Conventions Standards #s 3-5)

Grade 7: Sentence structure (Conventions Standards #1, #2, #12)
Grade 8: Yerb voice and mood (Conventions Standards #s 6-8, #11)

Vocabulary

Key to students’ vocabulary development is building rich and flexible word knowledge marked by multiple connections
that link a word to similar words and to contexts and experiences that are related to that word—as compared to simply
a definition. In grades 6-8, students continue to make use of a range of strategies to determine and clarify the meaning
of unknown and multiple-meaning words. This repertoire now includes considering the word’s use in a broader
context that includes the content of the paragraph in which the word appears and the overarching structure of the text.
They habitually verify their inferences of word meanings. They interpret a variety of figurative language found in what
they read. They make distinctions among words based on connotation. They acquire new words through interactive
language use, including informal talk, discussion, reading and responding to text as well as by being taught the words
directly. This includes a continuing focus on “Tier 2” words and phrases (those that commonly appear in writing but not
in spoken language), “Tier 3” words and phrases {those that are specific and important to particular disciplines).

Determining the meaning of words

Core Standards — Students can and do:
1. Determine or clarify the meaning of an unknown word by using one or more of the following strategies:

¢ using knowledge of roots, prefixes, and suffixes
*  using semantic clues, such as sentence and paragraph context as well as the organizational structure of the text
(e.g., cause and effect, comparison and contrast)

®  using syntactic clues, such as using its position within the sentence as a guide to whether it is a subject, verb,
or object
¢ consulting reference materials, including glossaries, dictionaries, and thesauruses, both print and digital
2. Determine the relevant meaning of multiple-meaning words by using context.
3. Verify the preliminary determination of a word's meaning (e.g., by checking the inferred meaning in context or by

looking up the word in a dictionary).

4. Interpret figurative language, including metaphors, similes, and idioms.

** Conventions standards noted with an asterisk (%) need 1o be revisited by students in subsequent grades. See Appendix A for a complete listing.
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Understanding the nuances of words (denotations and connotations) |

Core Standards — Students can and do:

5. Distinguish a word from other words with similar but not identical meanings (synonyms).

| Acquiring vocabulary

Core Standards — Students can and do:

6. Acquire and use a grade-appropriate vacabulary of Tier 2 words taught directly and gained through reading,

7. Acquire and use a grade-appropriate vocabulary of Tier 3 words taught directly and gained through reading.
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