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RACE TO THE TOP APPLICATION ASSURANCES

(CFDA No.

84.395A)

Governor):

Legal Name of Applicant (Office of the

Office of the Governor

Applicant’s Mailing Address:

State Capitol
600 Dexter Avenue
Montgomery, AL 36130-3024

636000619

Employer Identification Number:

Organizational DUNS:
829915219

Thomas R. Bice

State Race to the Top Contact Name:
(Single point of contact for communication)

Contact Position and Office:

Deputy State Superintendent of Education
Alabama Department of Education

Contact Telephone:
334-242-8154

Contact E-mail Address:

tbice@alsde.edu

and correct.

implementation:

Required Applicant Signatures:

To the best of my knowledge and belief, all of the information and data in this application are true

I further certify that I have read the application, am fully committed to it, and will support its

Governor or Authorized Representative of the Governor (Printed Name): ‘

" Telephone:
' 334-242-7160

“Bob Riley

0§1gn§1tur f Governor or Awthorized Representaﬁkféﬂof the Governor: Date: o
{ ‘ ‘ / /
1 /
/Sl e

Joseph B. Morton

Chief State School Officer (Printed Name):

+ Telephone:
334-242-9700

Randy McKinney

Signature of the Chief State School Officer: Date:
M= 3
4
“President of the State Board of Education (Printed Name): “Telephone:

251-967-2166
R

G i Prasident of the State Board of Bducation: -
" ‘W/N // 1t/ 1o
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State Attorney General Certification

I certify that the State’s description of, and statements and conclusions concerning, State law, statute,
and regulation in its application are complete, accurate, and constitute a reasonable interpretation of

State law, statute, and regulation.
(See especially Eligibility Requirement (b), Selection Criteria (B)(1), (D)(1), (E)(1), (F)(2), (F)(3).)

I certify that the State does not have any legal, statutory, or regulatory barriers at the State level to
linking data on student achievement (as defined in this notice) or student growth (as defined in this
notice) to teachers and principals for the purpose of teacher and principal evaluation.

State Attorney General or Authorized Representative (Printed Name): Telephone:
" Larry E. Craven, General Counsel, Alabama State Department of Education +334-242-1899

Assistant Attorney General, Authorized Representative e ‘

Signature of the State Attorney General or Authorized Representative: Date:

!" é January 13, 2010
g
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IV. ACCOUNTABILITY, TRANSPARENCY, REPORTING
AND OTHER ASSURANCES AND CERTIFICATIONS

Accountability, Transparency and Reporting Assurances

The Govemor or his/her authorized representative assures that the State will comply with all of
the accountability, transparency, and reporting requirements that apply to the Race to the Top
program, including the following:

e For each year of the program, the State will submit a report to the Secretary, at such time and
in such manner as the Secretary may require, that describes:

o the uses of funds within the State;

o how the State distributed the funds it received;

o the number of jobs that the Governor estimates were saved or created with the
funds;

o the State’s progress in reducing inequities in the distribution of highly qualified
teachers, implementing a State longitudinal data system, and developing and
implementing valid and reliable assessments for limited English proficient
students and students with disabilities; and

o if applicable, a description of each modernization, renovation, or repair project
approved in the State application and funded, including the amounts awarded and
project costs (ARRA Division A, Section 14008)

e The State will cooperate with any U.S. Comptroller General evaluation of the uses of funds
and the impact of funding on the progress made toward closing achievement gaps (ARRA
Division A, Section 14009)

o If the State uses funds for any infrastructure investment, the State will certify that the
investment received the full review and vetting required by law and that the chief executive
accepts responsibility that the investment is an appropriate use of taxpayer funds. This
certification will include a description of the investment, the estimated total cost, and the
amount of covered funds to be used. The certification will be posted on the State’s website
and linked to www.Recovery.gov. A State or local agency may not use funds under the
ARRA for infrastructure investment funding unless this certification is made and posted.
(ARRA Division A, Section 1511)

o The State will submit reports, within 10 days after the end of each calendar quarter, that
contain the information required under section 1512(c) of the ARRA in accordance with any
guidance issued by the Office of Management and Budget or the Department. (ARRA
Division A, Section 1512(c))

e The State will cooperate with any appropriate Federal Inspector General’s examination of
records under the program. (ARRA Division A, Section 1515)
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Other Assurances and Certifications
The Governor or his/her authorized representative assures or certifies the following:

e The State will comply with all applicable assurances in OMB Standard Forms 424B
(Assurances for Non-Construction Programs) and to the extent consistent with the State’s
application, OMB Standard Form 424D (Assurances for Construction Programs), including
the assurances relating to the legal authority to apply for assistance; access to records;
conflict of interest; merit systems; nondiscrimination; Hatch Act provisions; labor standards;
flood hazards; historic preservation; protection of human subjects; animal welfare; lead-
based paint; Single Audit Act; and the general agreement to comply with all applicable
Federal laws, executive orders and regulations.

e With respect to the certification regarding lobbying in Department Form 80-0013, no Federal
appropriated funds have been paid or will be paid to any person for influencing or attempting
to influence an officer or employee of any agency, a Member of Congress, an officer or
employee of Congress, or an employee of a Member of Congress in connection with the
making or renewal of Federal grants under this program; the State will complete and submit
Standard Form-LLL, "Disclosure Form to Report Lobbying," when required (34 C.F.R. Part
82, Appendix B); and the State will require the full certification, as set forth in 34 C.F.R. Part
82, Appendix A, in the award documents for all subawards at all tiers.

e The State will comply with all of the operational and administrative provisions in Title XV
and XIV of the ARRA, including Buy American Requirements (ARRA Division A, Section
1605), Wage Rate Requirements (section 1606), and any applicable environmental impact
requirements of the National Environmental Policy Act of 1970 (NEPA), as amended, (42
U.S.C. 4371 et seq.) (ARRA Division A, Section 1609). In using ARRA funds for
infrastructure investment, recipients will comply with the requirement regarding Preferences
for Quick Start Activities (ARRA Division A, Section 1602).

e Any local educational agency (LEA) receiving funding under this program will have on file
with the State a set of assurances that meets the requirements of section 442 of the General
Education Provisions Act (GEPA) (20 U.S.C. 1232¢).

e Any LEA receiving funding under this program will have on file with the State (through
either its Stabilization Fiscal Stabilization Fund application or another U.S. Department of
Education Federal grant) a description of how the LEA will comply with the requirements of
section 427 of GEPA (20 U.S.C. 1228a). The description must include information on the
steps the LEA proposes to take to permit students, teachers, and other program beneficiaries
to overcome barriers (including barriers based on gender, race, color, national origin,
disability, and age) that impede access to, or participation in, the program.

e The State and other entities will comply with the Education Department General
Administrative Regulations (EDGAR), including the following provisions as applicable: 34
CFR Part 74—Administration of Grants and Agreements with Institutions of Higher
Education, Hospitals, and Other Non-Profit Organizations; 34 CFR Part 75-Direct Grant
Programs; 34 CFR Part 77— Definitions that Apply to Department Regulations; 34 CFR Part
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80— Uniform Administrative Requirements for Grants and Cooperative Agreements to State
and Local Governments, including the procurement provisions; 34 CFR Part 81— General
Education Provisions Act—-Enforcement; 34 CFR Part 82— New Restrictions on Lobbying; 34
CFR Part 84-Governmentwide Requirements for Drug-Free Workplace (Financial
Assistance); 34 CFR Part 85-Governmentwide Debarment and Suspension
(Nonprocurement).

SIGNATURE BLOCK FOR CERTIFYING OFFICIAL

Governor or Authorized Representative of the Governor (Printed Name):

Governor Bob Riley
Signature of Governor or Authorized Representative of the Governor:

o
i/b_"f—‘;/?_'# _
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V. ELIGIBILITY REQUIREMENTS

A State must meet the following requirements in order to be eligible to receive funds under this
program.

Eligibility Requirement (a)

The State’s applications for funding under Phase 1 and Phase 2 of the State Fiscal Stabilization
Fund program must be approved by the Department prior to the State being awarded a Race to the
Top grant.

' The Department will determine eligibility under this requirement before making a grant award.

Eligibility Requirement (b)

At the time the State submits its application, there are no legal, statutory, or regulatory barriers at
the State level to linking data on student achievement (as defined in this notice) or student growth
(as defined in this notice) to teachers and principals for the purpose of teacher and principal
evaluation.

The certification of the Attorney General addresses this requirement. The applicant may provide
explanatory information, if necessary. The Department will determine eligibility under this
requirement.

(Enter text here.)
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(A) State Success Factors (125 total points)

(A)(1) Articulating State’s education reform agenda and Leas’ participation in it (65 points)

The extent to which—

(i) The State has set forth a comprehensive and coherent reform agenda that clearly articulates its goals for implementing reforms in
the four education areas described in the ARRA and improving student outcomes statewide, establishes a clear and credible path to

achieving these goals, and is consistent with the specific reform plans that the State has proposed throughout its application; (5 points)

(ii) The participating LEAs (as defined in this notice) are strongly committed to the State’s plans and to effective implementation of
reform in the four education areas, as evidenced by Memoranda of Understanding (MOUS) (as set forth in Appendix D) or other

binding agreements between the State and its participating LEAs (as defined in this notice) that include— (45 points)

(a) Terms and conditions that reflect strong commitment by the participating LEAs (as defined in this notice) to the State’s

plans;

(b) Scope-of-work descriptions that require participating LEAs (as defined in this notice) to implement all or significant

portions of the State’s Race to the Top plans; and

(c) Signatures from as many as possible of the LEA superintendent (or equivalent), the president of the local school board

! See Appendix D for more on participating LEA MOUs and for a2 model MOU.




(or equivalent, if applicable), and the local teachers’ union leader (if applicable) (one signature of which must be from an

authorized LEA representative) demonstrating the extent of leadership support within participating LEAs (as defined in
this notice); and

(iii) The LEAs that are participating in the State’s Race to the Top plans (including considerations of the numbers and percentages of
participating LEAs, schools, K-12 students, and students in poverty) will translate into broad statewide impact, allowing the State to
"reach its ambitious yet achievable goals, overall and by student subgroup, for—(15 points)

(a) Increasing student achievement in (at a minimum) reading/language arts and mathematics, as reported by the NAEP and the

assessments required under the ESEA;

(b) Decreasing achievement gaps between subgroups in reading/language arts and mathematics, as reported by the NAEP and the

assessments required under the ESEA;
(c) Increasing high school graduation rates (as defined in this notice); and

(d) Increasing college enrollment (as defined in this notice) and increasing the number of students who complete at least a year’s

worth of college credit that is applicable to a degree within two years of enrollment in an institution of higher education.

In the text box below, the State shall describe its current status in meeting the criterion, as well as projected goals as described in
(A)(1)(iii). The narrative or attachments shall also include, at a minimum, the evidence listed below, and how each piece of evidence
demonstrates the State’s success in meeting the criterion. The narrative and attachments may also include any additional information

the State believes will be helpful to peer reviewers. For attachments included in the Appendix, note in the narrative the location where

the attachments can be found.




Evidence for (A)(1)(ii):
¢ An example of the State’s standard Participating LEA MOU, and description of variations used, if any.

e The completed summary table indicating which specific portions of the State’s plan each LEA is committed to implementing,

and relevant summary statistics (see Summary Table for (A)(1)(ii)(b), below).

e The completed summary table indicating which LEA leadership signatures have been obtained (see Summary Table for
(A)(D(i)(c), below).

Evidence for (A)(1)(iii):
o The completed summary table indicating the numbers and percentages of participating LEAs, schools, K-12 students, and
students in poverty (see Summary Table for (A)(1)(iii), below).
e Tables and graphs that show the State’s goals, overall and by subgroup, requested in the criterion, together with the supporting

narrative. In addition, describe what the goals would look like were the State not to receive an award under this program.
Evidence for (A)(1)(ii) and (A)(1)(iii):

e The completed detailed table, by LEA, that includes the information requested in the criterion (see Detailed Table for (A)(1),
below).

Recommended maximum response length: Ten pages (excluding tables)




A1
Alabama has created a clear and coherent reform agenda designed to complement its own strengths and tackle its unique challenges.

Alabama’s long term strategy for education reform and student achievement has three key facets:

Organic initiatives — Race to the Top represents a unique opportunity for the State of Alabama, in collaboration with our 132
school districts, to create opportunities for national and international best practices to be realized in every classroom in every
school for every student throughout our state. Alabama is fortunate that several of these national best practices have been

recognized in our state and stand ready to be taken to scale and replicated across our nation.

FIRST CHOICE, Alabama’s school reform model, creates opportunities to transform traditional high schools into centers of
learning where time is variable, mastery is the measure and demography irrelevant. This innovative initiative sets as the default
diploma for all students the Advanced Academic Endorsement to the Alabama High School Diploma. The academic requirements
include Algebra II with Trigonometry, two years of a world language and an on-line experience along with our existing
requirements of four (4) courses in each of the disciplines of mathematics, science, English language arts and social studies. Also
included in this initiative is the flexibility for local school to craft individual and group learning plans without the restriction of the
Carnegie unit while maintaining the high standards and goal of ALL students graduating college and career ready. In the first year
of implementation Alabama’s Graduation Rate has become the highest in the southeastern states and numerous schools are

developing innovative schedules to meet the individual needs of their students.

Most recently Alabama was recognized by the College Board and the National Institutes of Science and Mathematics for our work

in the advancement of rigorous academic opportunities for underrepresented populations through our A+ College Ready Program,




a four pronged partnership between the Department of Education, The A+ Education Partnership, the National Institutes of
Science and Mathematics and the College Board. Through this aggressive program Alabama students exhibited the highest
percentage gain in enrollment and completion of Advanced Placement courses in our nation. More importantly, Alabama students
also exhibited the highest percentage gain in qualifying scores, scores between 3 and 5, on Advanced Placement exams. Within
these increases, the participation rate for minority students increased 300% over the past five years. These results confirm that if

taken to scale and supported All students can perform at these rigorous levels regardless of their demography.

The Alabama Reading Initiative has also been recognized nationally as Alabama’s 4" grade reading scores, on the 2007 National
Assessment of Educational Progress INAEP), showed the highest percentage gain in reading in the nation and the highest
percentage gain ever achieved since the NAEP has been administered. This achievement in fourth grade reading was the result of
significant financial and human investment in grades K-3. In ALL of Alabama’s K-3 schools the state provides a highly-trained
reading coach who is supported by a regional and state staff of reading experts. As we look to the future the desire is to build this
same capacity in grades 4 — 12 through our Adolescent Literacy Program that has been implemented in a small number of our

schools.

Alabama is fortunate to also provide the nationally recognized Alabama Math, Science and Technology Initiative (AMSTTI)
currently implemented in 50% of our schools. This program trains teachers and administrators on a project-based approach to
teaching mathematics and science and supports that training with regional coaches who assist with classroom implementation. To
insure equity across our diverse state, ALL of the materials needed for the project-based learning to occur are provided to the
classroom teacher through 11 regional dissemination centers. These materials can be as specific as the microscope needed to

conduct an experiment down to the pads needed to record data during the experiments.




The Alabama Connecting Classrooms, Educators, and Students Statewide (ACCESS) initiative provides Alabama high school
students with “access” to quality instruction and coursework by blending rigorous Web-based and Interactive Videoconferencing
(IVC) courses to all high schools in Alabama. From foreign language to Advanced Placement Physics no longer is demography a
factor in access to a rich and challenging curriculum. This initiative not only makes available the courses in small, rural areas

where they have never had access previously it also insures a certified and highly qualified teacher to provide that instruction.

¢ A focus on scaling what has proven effective — As evidenced in the previous section, Alabama has been able to address the
issues of achievement gaps and equity through highly effective initiatives. What remains is the ability to take these initiatives to
scale and most importantly build the capacity within the local school district to continue this work after the initial financial and
human investment is made. At the core of the capacity building will be a reform-based relationship with our Colleges of
Education as we work collaboratively to prepare our next generation of teachers and leaders and within our own Department of
Education as we implement new and innovative ways for teachers to advance within their profession while remaining within their
local school and school district.

o Dedication to equity across geography and student populations — The Alabama State Department of Education has as an
ultimate goal of our work to prepare ALL of our high graduates to be college and career ready. The key term is ALL and while
our efforts to date confirm this commitment there remains opportunity to do more and through this funding opportunity we could
take proven initiatives to scale so that ALL schools and ALL children can benefit and at the same time build the capacity of our

teachers and leaders to continue this work into the future.

The thread that ties these facets together is a long-term goal to reach a tipping point for each of its programs and initiatives. The




majority of investments laid out in the reform agenda are designed with the intent to scale up to a point where they are no longer just a
program or initiative, but are instead part of the way business is done in Alabama education. For example, the Alabama Reading
Initiative Adolescent Literacy Program is being piloted as a distinct initiative, but is created with the intent that is will become part of
the professional development and advancement culture in Alabama with the ultimate goal of capacity building at the local school and

district level.

Alabama has set forth ambitious, yet achievable goals and designed a unique implementation strategy to ensure the success of the
reform agenda. Rather than a heavily centralized model, Alabama will build out the capacity of its current in-service centers and
university partnerships to create a regional service delivery model whereby support and development is customized by region. This
will enable a greater penetration of the reform plan items and an increased program adoption rate into the culture of the system as the
initiatives will be customized for the LEA’s and schools’ needs. Alabama firmly believes that the needs of each student are different
and that a one-size fits-all model leaves many students behind. This belief extends to our LEAs and schools as well. To that end a

multi-dimensional and customized delivery system of support will be developed as part of this reform plan.




Summary Table for (A)(1)(ii)(b)

Elements of State Reform Plans Number of LEAs Percentflge of Total
Participating (#) Participating LEAs (%)
B. Standards and Assessments
(B)(3) Supporting the transition to enhanced standards and high-quality " 08%
assessments
C. Data Systems to Support Instruction
(C)(3) Using data to improve instruction:
(i) Use of local instructional improvement systems 111 98%
(ii) Professional development on use of data 112 99%
(iii) Availability and accessibility of data to researchers 112 99%
D. Great Teachers and Leaders
(D)(2) Improving teacher and principal effectiveness based on performance:
(i) Measure student growth 111 98%
(ii) Design and implement evaluation systems 111 98%
(iii) Conduct annual evaluations 112 99%
(iv)(a) Use evaluations to inform professional development 112 99%
(iv)(b) Use evaluations to inform compensation, promotion and retention 112 99%
(iv)(c) Use evaluations to inform tenure and/or full certification 112 99%




(iv)(d) Use evaluations to inform removal 112 99%
(D)(3) Ensuring equitable distribution of effective teachers and principals:
(i) High-poverty and/or high-minority schools 113 100%
(ii) Hard-to-staff subjects and specialty areas 113 100%
(D)(5) Providing effective support to teachers and principals:
(i) Quality professional development 112 99%
(ii) Measure effectiveness of professional development 112 99%
E. Turning Around the Lowest-Achieving Schools 112 99%
(E)(2) Turning around the lowest-achieving schools 112 99%
Summary Table for (A)(1)(ii)(c)
Signatures acquired from participating LEAs:
Number of Participating LEAs with all applicable signatures
Number of Number of
Signatures Signatures Percentage (%)
Obtained (#) | Applicable (#) | (Obtained / Applicable)
LEA Superintendent (or equivalent) 113 113 100%
President of Local School Board (or equivalent, if applicable) 113 113 100%
Local Teachers’ Union Leader (if applicable) 108 108 95%




Alabama is fortunate to have significant agreement related to our reform plan. As evidenced by the percentage of applicable

signatures obtained there is increased potential for reform due to the collaborative nature of effort.

Summary Table for (A)(1)(iii)

Participating LEAs (#) Statewide (#) Percentage of Total
Statewide (%)
(Participating LEAs / Statewide)
LEAs 113 132 85%
Schools 1346 1520 89%
K-12 Students | 670,042 741,115 90%
Students in poverty 367,229 411,119 89%

Due to the high percentage of fully participating LEAs representing the majority of Alabama’s students the potential of significant
reform exceeds our projected expectations. Of primary importance is the percentage of Alabama’s children living in poverty who

would experience enhanced educational opportunity through this reform effort.




Detailed Table for (A)(1)
This table provides detailed information on the participation of each participating LEA (as defined in this notice). States should use

this table to complete the Summary Tables above. (Note: If the State has a large number of participating LEAs (as defined in this

notice), it may move this table to an appendix. States should provide in their narrative a clear reference to the appendix that contains

the table.)
LEA Demographics | Signatures Preliminary Scope of Work — Participation in each applicable Plan Criterion
on MOUs §
g &
Participati " " 7. c
LEA sl 2| 2l5l5R 0|7 ¢ elelelz
n S 5 = |8 B Z 1 ~ | =1 B c R
& sl ZIZT|ZliEsE|gEfklalole|lelel8 Il ElElelelelels
S Sl v|glze2|lE R38R Iz| | B2 2231zl =z|5|=
g g2 2|2|EE2|2 AP | B3 |lalslal = 2|2 IE|l2 323330
S| E|2 ElglrE 5|8 o SIEElE Bl EIElIZ S| EIYTC
@ 5] o A a aQ % o ~ ~
g ] = §
iz ” 5_ 7
Name of LEA Y| Y| Y | Yes/ | Y| Y | Y/ | Y | Y | Y | Y | Y | Y | Y | Y | Y| Y | Y| Y | Y
here A WERY, No |/| N | N[ N/ | N | N|NCUNC| NG| NN NN N[ NG| N
N|N| NA N| NA | NA [ NA | NA | NA|NA|NA|NA|NA|NA|NA|NA|NA|NA]|NA
/o /
N|N N
AlaA A
Autauga County 5 [ 10029 4053 | Y |Y]| Y Y [Y][ Y | Y | Y| Y| Y ][Y][|Y[|[Y][|Y]|Y]|Y]|Y]|Y]|Y]|Y
Baldwin County 45 | 27373 | 11525 | Y | Y | Y Y |[Y[ Y | Y | Y| Y[ Y[ Y[ Y[|Y|Y]|Y[|Y]|]Y]|Y]|Y]|Y
Barbour County 4 1063 1063 Y|Y Y Y Y| Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y
Bibb County 9 | 358 | 2207 | Y [Y | Y Y |Y| Y | Y| Y | Y|Y]|Y]|Y]|Y][|Y]|]Y]|Y|Y]|Y]|Y]|Y
Blount County 17 | 8452 | 4240 | Y | Y| Y Y |[Y[ Y [ Y | Y | Y| Y| Y [Y]|]Y]|Y|Y|Y|Y][|[Y]Y]|Y
Bullock County 5 1620 | 1510 | Y |Y | Y Y |Y[ Y | Y| Y| Y| Y| Y [Y][|Y[|Y]|Y][Y]|Y]Y]|Y]|Y




ESIREVIN FR PR RN PR PR PR PRI P O O Pl Pl P o R P P i o Pl Pl Pl Pl Pl ol Pl ol Fall Il
ESRRFSIN FSR PR PR EORE PORN PN PR PO O ERE PR PO P PRI R P PO P o Pl P Fl Pl Pl ol Pl ol Fall el
ESIRESEN ESIN PR PER PO PORN PO PO PO FUIE FER PR PO PO O Eal Cal E T ol ol Pl Pl Pl ol Pl ol ol o Pl )
S PO PO PO PO PO PO P P Sl EN P N S N PR P P POl P o i e e e PRI E N e
EIRESI COE PR ST SR PRI U P PO SR R R O O N Eal Call Coll Ca i Ea T ol Pl Pl Pl Pl ol ol ol Pl o)
N PO PO P P O Pl R o ol P Pl ol P P P o P P P e e e e e O o [l Lol o ]
LR ST PR PR PO PR PR P P P I R Cal Gl P PR FER T PR PR T ol Pl Pl Pl Pl o Pl ol Eall )
T o P O O Pl oI N ol P ol o PR P P o e O EoT Fo T P PR P Pl o PR P Eol Pl i b
S PO P PO R PO PO P O O N Ll E I PO PR POl PR o Pl o P P i i o P e O N e ]
S o PO P P O PO i Eol PN [N P PO N P R P ol EOR PR o PR PR F P FE N P I ol
EIN S PR PR FE PO PR P PO P R O O Pl T T O U PR PR R Pl Pl Pl Pl Fo i ol o ol Pl Il
PRSI P I PR P o P P e e e e P O Lol Call Eo B Eo i Pl Fol Pl Pl Fl Foll Pl ol Pl Pl gl
bl CT PR FET R U PRI PR POR PR FERN R PR P FR I PO SR S FN P (o Ll Eal [l Fol ol Fol Pl Foll el
R P PO PO P I S P P o P P Pl P P e E R P Pt P P o P P P i P R o ol ]
I e T P P el ES o E ES F C e ) e ot El ot Eol ol R PO RO SRS N R O MO N 1
B N N R N E i i ol ol ol Eu P P o P P P P Pl Ei Pl P o o ]
R PO O O I P o i P P o P e o P N Etl T S PR ol PR o ol T o El P ol Ecll b
ESN EE EE PO R PO O Gl CaT PR EI PR PR R R IR PRI R Pl ol P Pl ol P P Pl Pl Pl Pl Pl ol
I PO O O P Ll Co i N ol ESN PR PORN 1N PRI PERN PRI NN PN I PR P P R El ol ol o ol o P ]
O o P PO O PN N i T Pl o Pl T P I P o o i i o P e e b R Eal Lo Eo I Pl
H61317850414125555139801712021“
CREEREEEREELERE R e f R R RERRERE 2
azlgieigizlzigzlrlelzgizERzlz2elzBigRIE|REIR ||
3908305085339898524373883632737
934132222[129238m923212263259oﬂo10.
2z > z 2 z 2l
FAERERE g 2l |52 2z |22 |2 28], 18| |58
BBl BB EE e lelE |2 BB EIEIEIE | lElEl2|E18 (L1518
Sl 312 IBIEISIEISICIEIEICIEIEIGISICISICISIGIEIEIZ (21818518 (%
CREEE] o | O |8 |§ |2 =l o |0 |§ |o S |8
e A R R E e A A B A R R
mmmmmmmodmmmmmmwmmemmmemmwm.mm
Ol IICICICIIKCIVIIO|ICICIC AR Ie|HEE|~|x |00 T[T [T |=s[=]=2]=2]=2

12



Macon County

2695

2677

Madison County

19547

6028

Marengo County

1520

1239

Marion County

3643

2107

Marshall County

5692

3768

Mobile County

61587

41908

Monroe County

4038

2754

I S S I I I

S I I e ] B e B

| | ] | | | =] =

] B B B B I B

I I T It e e

D R I I I T

< ] | | ] =] |

I I I I S T

=< ) =] < <] <

T ] o] ] s ] I

=< o ] < < <

<| | | | =] =<l =] =<

| =] =] | = <) | <

<| | | | =] =) | =

<l | ] | o] | =] =

I I I I I I

Montgomery

County

31542

22407

<| | | =<| =] =<l | =<

] ] e B B R 4 I B

o I B B ] B e B

o I B I I I B

Morgan County

7849

3639

Perry County

1838

1828

Pickens County

2955

2176

Pike County

2284

1743

Russell County

3337

2412

St. Clair County

18

8348

3761

Shelby County

39

27,629

8091

Talladega County

18

7741

5550

Tuscaloosa

County

33

17481

8822

o I B e e ] e B Bl

T I T I T I I

o] ] e e e e ] B e

I I T T I I I

I I T I I I I
T I ] I e

I I I I I S I I

I I I I I T A

| | <l ] | | | <l =

I I I I I T I

I I A ] I I I

o B B B ] B B I B

I I I ] I T I

O] ] I I ] ] ] e

e ] ] B B B B e B

B I I B B B e B

B e ] e BaS] Ba S ]

B I e B B B e e

T I ] B ] I e B

B B B B B e B B B

Walker County

8317

5175

~

Winston County

2723

1713

=

Albertville City

3999

2535

<

Alexander City

3395

1802

Andalusia City

1718

949

Anniston City

2291

2021

Arab City

2449

687

Athens City

3104

1476

Attalla City

1650

1129

I S I I s e

Auburn City

6165

1576

4

Birmingham City

26436

22723

<

Boaz City

2234

1236

DR I I I I I A ] e e

R I I I R S T e e e

<

<l | | ] | ] | ] <] ] =]

B I ] ] IS It ] e e ! ]

I T e I I ] ] ] ] e

P I S S S S S T e e e

I I T s O ] ] ] ] I e

I I T T T ] ] ] ] I e

o I B I B B B B I

T Y N ] O] ] ] ] ] e

D I S S I S T T I I

RIS S IS S B B I B B IS G

o I I I I I A I T T e

SIS BRI B B B B B B B

I I T s T ] ] ] e

I I T T T ] ] ] ]

I I I I AT A T I ] I

D I S S S I T T I

<l | | | | | | | ] =] <

13




Fall Bt ES T B PR Pl Pl PR o P o ol Pl C o A - e > > Eall Lol Eal P Poll ol Il
ESN PO PER PO PO POT PO POR PO PO POl ol EST Fol A P P > P S N >
LR o R PO PO PO PO P P P o P O ol -4 ESI P > > e [ > [ [ >
PN PO PO P P O P i T EoN PORN RN PRI PRRN PO P P > > S PO PO O P B
e P > > N e N R T ) >
PO PO P O P CS TN PN P PO PR PR P P PO ) A P S > PN POR PO PO PO S >
ol Ea B T P Pl P Pl P P T Pl ol Rl P o A il b > > Bl Pl Pl P Pol ol Il
S O P O Sl T TN ES EoN ol P PO PR Pl A A P > > S P N R )
N P P O PO PN C R SRR SR Pl PR PR P P A PRI P > > > [ [ [ >
O PO P O P R CS I ES RN ES PONN PORN PO FORN PO PRI POl P > > o [ e o >
R PO N PR o Pl Pl P P ol o P L o A S b > > o P S ESI P S >
N P P P PO P O P el ol EalR SN Pl P - PR P > > e [ e | [ >
I PO I o P N Ell SR ESTN PR POl PO PORN P - Pl P > > S [ [ | [ >
R P O T P PO P [ PO O P S LB P =2 P P > > S [ [ | [ >
R PO O O i ESl EoTN RN PO PR PO PR I PO -4 Fo P > >~ EoR PO P N P S >
SR N N R R R NP P > > e [ | [ [ >
bl Col PR P R Pl P Pl P o Pl ol Pl P Pl Pl > > Lol Cal EalN P Pl el Il
LR P e PO PO P P P P O o R ES PR P P > > S PO N R ) >
R N S ES N ESIN P PN PR PENE PO oI PRI P o O PRI P > = ESN PN PO Sl PO P >
N PO R L (SRR P PN [ P PO PO P EER PO PRl ESI ST PO PO P P >~
L (O A o ) v (v (o |2 hn [ = ) —_ - =
SRERECEREEEERIEEBIEE B B EREEE]E 8
O |

o [0 (s (v (O o™ oo [ 1Oy N [ [— [© [V [ (0 N o~ el < |\v (> oo
- L R L e B A R O P P N A B = [} = A |0 |0 = [ | o
A AN | = [ | o | = (O N |eo |\© | N O =3 B i L -3 L B ) o~
AN |~ [0 N |ov [~ O N N[ e [~ | = |en = Y - N 0 j— | |e©o [— | o~

< (=3 — =3 R= = <
o~ N (N [N fjen [~ |n |~ = on S 0 = o o o oo | |~ [ |\ ~

el 2 i

> £ 2 5 )

= e _|& 2 = Fl g @
glglzBlz| BlelzltlzlzlBlzE 12 o ll.lzlElElE |2

E e |7 P £ = = = 2z 2> |E — =
CleClEBGlzigiClRIElECEIRIERLIE B 1§ EERCzElzlE 2
s ZE|ElglgloialSizs| &8 S|218158 |8 |5 5 o = =8 |8 i€ |2
ERERERE Sl IEI=I2 (|8 12|28 2 g 818 |8 |5 |5 15 S
S |SIElE|s|S|E|Ele |8 |2 |E |2 |E |8 |E = o S gIRIBIRIE |2 &
S |Z (202|221l (8|0 |2 =18 |2 |2 < a s la lE |8 |1S = =
SRl a@E@|£|E 0|05 | |E | |T = = SI3EIE|2|=2 0|20

14



Oneonta City 2 1449 592 Y| Y Y Y Y| Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y
Opp City 3 1357 755 YI|Y Y Y Y|Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y
Oxford City 7 4043 2018 Y| Y Y Y Y'Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y
Ozark City 7 2478 1561 Y |[Y Y Y Y'Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y
Phenix City it 6190 4283 YI|Y Y Y Y'Y Y Y Y Y Y Y Y Y Y Y Y Y Y | Y
Piedmont City 3 1054 657 Y|Y Y Y Y|Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y
Roanoke City 4 1528 966 YI|Y Y Y Y|Y Y Y Y Y Y Y Y Y Y Y Y Y Y | Y
Russellvilie City 4 2375 1477 Y| Y Y Y Y|Y Y Y Y Y Y Y Y Y Y Y Y Y Y |Y
Scottsboro City 6 2694 1350 Y|Y Y Y Y| Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y
Selma City 12 3894 3408 YI|Y Y Y Y| Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y
Sheffield City 4 1111 900 Y |Y Y Y Y|Y Y Y Y Y Y Y Y Y Y Y Y Y Y | Y
Sylacauga City 5 2402 1291 YI|Y Y Y Y|Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y
Talladega City 8 2395 17711 Y| Y Y Y Y|Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y
Tallassee City 3 1959 1047 YI|Y Y Y Y| Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y
Tarrant City 4 1318 1196 YI|Y Y Y Y|Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y
Thomasville City | 3 1559 891 YI|Y Y Y Y| Y Y Y Y Y Y Y Y Y Y Y Y Y Y | Y
Troy City 5 2186 1378 Y|Y Y Y Y{Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y
Trussville City 4 4151 412 YI|Y Y Y NIY Y Y N N N N N N N Y Y Y Y | Y
Tuscaloosa City 24 10040 6259 Y |Y Y Y Y|Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y
Vestavia City 8 6119 392 Y|Y Y Y Y[Y Y Y Y Y Y Y Y Y Y Y Y Y Y |Y
Winfield City 3 1322 578 Y|Y Y Y Y'Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y

(A)(2) Building strong statewide capacity to implement, scale up and sustain proposed plans (30 points)

The extent to which the State has a high-quality overall plan to—

(i) Ensure that it has the capacity required to implement its proposed plans by— (20 points)
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(a) Providing strong leadership and dedicated teams to implement the statewide education reform plans the State has proposed;

(b) Supporting participating LEAs (as defined in this notice) in successfully implementing the education reform plans the State
has proposed, through such activities as identifying promising practices, evaluating these practices’ effectiveness, ceasing
ineffective practices, widely disseminating and replicating the effective practices statewide, holding participating LEAs (as

defined in this notice) accountable for progress and performance, and intervening where necessary;

(c) Providing effective and efficient operations and processes for implementing its Race to the Top grant in such areas as grant

administration and oversight, budget reporting and monitoring, performance measure tracking and reporting, and fund

disbursement;

(d) Using the funds for this grant, as described in the State’s budget and accompanying budget narrative, to accomplish the
State’s plans and meet its targets, including where feasible, by coordinating, reallocating, or repurposing education funds

from other Federal, State, and local sources so that they align with the State’s Race to the Top goals; and

(e) Using the fiscal, political, and human capital resources of the State to continue, after the period of funding has ended, those

reforms funded under the grant for which there is evidence of success; and

(ii) Use support from a broad group of stakeholders to better implement its plans, as evidenced by the strength of the statements or

actions of support from— (10 points)




(a) The State’s teachers and principals, which include the State’s teachers’ unions or statewide teacher associations; and

(b) Other critical stakeholders, such as the State’s legislative leadership; charter school authorizers and State charter school
membership associations (if applicable); other State and local leaders (e.g., business, community, civil rights, and
education association leaders); Tribal schools; parent, student, and community organizations (e.g., parent-teacher
associations, nonprofit organizations, local education foundations, and community-based organizations); and

institutions of higher education.

In the text box below, the State shall describe its current status in meeting the criterion. The narrative or attachments shall also
include, at a minimum, the evidence listed below, and how each piece of evidence demonstrates the State’s success in meeting the
criterion. The narrative and attachments may also include aﬁy additional information the State believes will be helpful to peer
reviewers. The State’s response to (4)(2)(i)(d) will be addressed in the budget section (Section VIII of the application). Attachments,
such as letters of support or commitment, should be summarized in the text box below and organized with a summary table in the

Appendix. For attachments included in the Appendix, note in the narrative the location where the attachments can be found,

Evidence for (A)(2)()(d):
o The State’s budget, as completed in Section VIII of the application. The narrative that accompanies and explains the budget

and how it connects to the State’s plan, as completed in Section VIII of the application.

Evidence for (A)(2)(ii):
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e A summary in the narrative of the statements or actions and inclusion of key statements or actions in the Appendix.

Recommended maximum response length: Five pages (excluding budget and budget narrative)

Alabama’s proposed budget includes significant investment in building capacity, at the local level, in order to prepare for a time
when this additional funding is longer available. In order to accomplish this capacity building there is a significant shift in the
focus of the work at the state level to one of policy setting and development of resources and support for local districts to develop
their innovative plans toward reform. The state has charged the leadership of the Race to the Top reform to the Deputy State
Superintendent of Education who will lead senior leadership teams and participating LEA leadership in implementing, evaluating
and taking forward the reform plans within the grant application Also there is proposed a significant increase in the involvement
of our colleges and universities as centers of research, development and evaluation but also as hosts of Regional Centers of
support and coordination for local districts. From an oversight perspective Alabama is fortunate to have in place an electronic
reporting and accountability system that all local districts are currently utilizing for federal fund reporting. This current
mechanism will be used in this effort as well as it provides for total transparency as it is an open portal for not only the education
community but the general population to remain abreast of all expenditures. Throughout this time of reform, those practices that
yield the highest positive results will be gathered, evaluated and provided as open source documents through our Alabama
Learning Exchange (ALEX) web portal which has been recognized as Best of the Web for three consecutive years. Currently
there are over forty thousand “hits” per month through this learning exchange and we see this as the most efficient process through
which to share successful practices throughout our state and the rest of the nation. From a budgetary perspective, we will use the
positive reform practices to inform future state budget planning to insure that the limited funds within Alabama’s education budget

are expended in this most effective and long-term impacting way.
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(A)(3) Demonstrating significant progress in raising achievement and closing gaps (30 points)
The extent to which the State has demonstrated its ability to—

(i) Make progress over the past several years in each of the four education reform areas, and used its ARRA and other Federal and

State funding to pursue such reforms; (5 points)

(ii) Improve student outcomes overall and by student subgroup since at least 2003, and explain the connections between the data

and the actions that have contributed to — (25 points)

(a) Increasing student achievement in reading/language arts and mathematics, both on the NAEP and on the assessments
required under the ESEA;

(b) Decreasing achievement gaps between subgroups in reading/language arts and mathematics, both on the NAEP and on

the assessments required under the ESEA; and

(c) Increasing high school graduation rates.




In the text box below, the State shall describe its current status in meeting the criterion. The narrative or attachments shall also
include, at a minimum, the evidence listed below, and how each piece of evidence demonstrates the State’s success in meeting the
criterion. The narrative and attachments may also include any additional information the State believes will be helpful to peer

reviewers. For attachments included in the Appendix, note in the narrative the location where the attachments can be found.

Evidence for (A)(3)(ii):
o NAEP and ESEA results since at least 2003. Include in the Appendix all the data requested in the criterion as a resource for

peer reviewers for each year in which a test was given or data was collected. Note that this data will be used for reference

only and can be in raw format. In the narrative, provide the analysis of this data and any tables or graphs that best support

the narrative.

Recommended maximum response length: Six pages

(A)(3)(i) Alabama has made substantial efforts over the last several years in the four reform areas. The following developments

demonstrate the state’s dedication to and ability to make progress in the reform areas:

Standards and Assessments

1. Asamember of ACHIEVE’s American Diploma Project, Alabama has already joined a consortium of 35 states in accepting
a set of college- and career-ready benchmarks. In addition, Alabama has committed to the adoption of the internationally
benchmarked Common Core Standards when finalized. This standards consortium includes 48 states and represents a

partnership with the Council of Chief State School Officers, the National Governor’s Association, ACHIEVE, ACT, and the
College Board.
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2. Alabama has developed a set of statewide assessments including the Alabama Reading and Mathematics Test, the Alabama
Science Assessment, the Alabama Direct Assessment of Writing, the Alabama High School Graduation Exam, and the
Alabama Alternative Assessment for students with severe cognitive disabilities. With these tests, Alabama is one of only 14
states to meet No Child Left Behind assessment standards in reading, math, and science for both regular and alternate
assessments. Alabama also has significant penetration of nationally normed tests, with all students taking DIBELS and the

Stanford Achievement Test, 75% of students taking the ACT, and 29,984 students taking at least one AP Test in 2009.

Data Systems to Support Instruction

1. To date, Alabama has used state resources to build out its Longitudinal Data System and currently has 8 of the 12 America
COMPETES Act elements in place. Alabama is one of only 11 states nationwide to have implemented all of the Data
Quality Campaign’s key elements. Furthermore, Alabama has recently completed and submitted a State Longitudinal Data

System grant application to fund the remainder of its LDS development.

2. Alabama has begun to more frequently use data in decision-making and instructional practices. For example, one of the
hallmarks of the Alabama Reading Initiative is using data to inform instructional decisions. The reading coaches have

introduced data into their coaching, enabling teachers to structure their teaching around the information and to recognize

their own strengths and weaknesses.

Great Teachers and Leaders

1. Alabama’s governor, convinced that principal preparation programs were not creating quality leaders, instituted the

Governor’s Congress on School Leadership in late 2004. This group of 200 educators and business leaders developed a set
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of recommendations which, when introduced in May 2005, included a complete redesign of principal preparation programs
to align to a set of leadership excellence standards and to include in-the-classroom training for professional development.
Additionally, the Governor’s Commission on Quality Teaching, convened in 2006, has designed a set of Alabama Quality
Teaching Standards; these standards, aligned with 39 specific indicators have become the basis of a set of professional

development modules

2. To create incentives for teachers to pursue certification in critical needs areas, the Alabama Teacher Recruitment Incentive
Program, piloted in 2008, offers four-year $20,000 scholarships to students in approved teacher education programs for
math, special education, general science, and English language arts and based on a minimum GPA, financial need, and
Alabama residency preceding the scholarship. In the first year of the program, while there were only 100 spots available
there were over 500 applicants. Moving forward an additional requirement will be that upon graduation the new teacher will

commit to three years of teaching in a high-needs school.

Turning Around the Lowest-Achieving Schools
1. Over the past several years, Alabama has built out a state-level School Turnaround Teém and a model of support that
includes building turnaround capacity and knowledge and the LEA- and school-level through Regional School Improvement
Coaches and school-based Peer Mentors. The program focuses on five best practices: administrative leadership, shared
leadership and creating functional leadership teams, culture, data analysis driving instruction and focused instruction. The
program has succeeded in decreasing the number of schools in improvement from 452 to 121 over a period of four years.

Many school districts are proactively seeking the support of the team due to its proven success.
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2. Alabama’s Torchbearer Schools are a perfect example of the progress that the state has made in turning around low-
performing schools. Torchbearer schools are ones in which at least 80% of students qualify for free and reduced meal
prices, but have at least 80% of students scoring at Levels III or IV of both sections of the Alabama Reading and
Mathematics tests and have at least 95% of 12th-graders passing all required subjects of the Alabama High School
Graduation Exam. In 2007-2008, nine schools were awarded this prestigious honor, many of which were historically in

multiple years of school improvement. Alabama continues to recognize and learn from its Torchbearer Schools.
(A)B)(ii)

(@) Increasing student achievement in reading/language arts and mathematics, both on NAEP and on the assessments required
under the ESEA.

Alabama was recognized as having the greatest percentage gain in 4™ grade reading in the nation on the 2007 NAEP. We have also
seen a steady increase in our mathematics scores. On the recently released NAEP scores in mathematics, Alabama saw an increase
at the 8™ grade level that had historically been a problem areas indicating that the investment in the Alabama Mathematics, Science

and Technology Initiative and other STEM efforts is yielding positive results.

(For NAEP scores, see Section A Appendix NAEP Scores)
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Alabama Reading and Mathematics Test Achievement:

Percent Proficient and Above — Reading

2004 2005 2006 2007 2008 2009
Grade 3 * 81.0 83.6 84.8 85.3 85.8
Grade 4 77.0 83.2 84.2 84.9 86.1 86.5
Grade 5 * 80.8 80.6 84.6 84.4 84.6
Grade 6 82.0 81.5 82.9 84.8 86.6 86.2
Grade 7 * 75.0 74.2 76.9 79.1 81.3
Grade 8 58.0 69.4 71.5 71.8 73.8 74.8

Percent Proficient and Above - Mathematics

2004 2005 2006 2007 2008 2009
Grade 3 * 74.0 71.6 77.4 71.7 79.4
Grade 4 72 73.9 77.8 78.2 78.9 79.1
Grade 5 * 71.7 76.4 77.2 78.0 79.9
Grade 6 56 66.4 74.6 73.3 71.9 74.9
Grade 7 * 56.7 59.0 59.7 61.2 65.8
Grade 8§ * 62.9 67.4 66.2 68.1 73.7
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*Not Administered

(b) Decreasing achievement gaps between subgroups in reading/language arts and mathematics, both on the NAEP and on the

assessments required under the ESEA.

As achievement requirements continue to rise Alabama’s students have responded to the challenge. In our fifth year of Adequate
Yearly Progress reporting 1,140 or 83.4 percent of Alabama 1,367 schools met 100 percent of their goals to achieve AYP. Of
greater significance is the fact that Alabama’s Title I schools saw a reduction of 18 percent of those being identified in need of

improvement.

(¢c) Increasing high school graduation rates...

Alabama is deeply committed to increasing high school graduation rates, and this commitment and focus has resulted in steady
increases over the last several years. Alabama calculates the drop-out rate for each high school year and identifies a 4-year projected
graduation rate. The state has made concerted and steady progress, as demonstrated by the chart below — reducing the drop-out rate

for every grade and overall.

4-year Projected

9" 10th 11th 12th Drop-out Rate
2003 2.82% 3.74% 4.23% 3.48% 13.52%
2004 2.60% 3.56% 4.07% 3.55% 13.09%
2005 2.40% 3.07% 3.15% 3.06% 11.18%

25




2006 1.95% 2.72% 2.85% 2.96% 10.08%
2007 1.92% 2.60% 2.64% 2.97% 9.76%
2008 1.93% 2.39% 2.45% 1.89% 8.39%

(For all graduation rate data, please see Section A Appendix — Graduation Data)
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(B) Standards and Assessments (70 total points)

State Reform Conditions Criteria

(B)(1) Developing and adopting common standards (40 points)

The extent to which the State has demonstrated its commitment to adopting a common set of high-quality standards,

evidenced by (as set forth in Appendix B)—

(i) The State’s participation in a consortium of States that— (20 points)

(a) Is working toward jointly developing and adopting a common set of K-12 standards (as defined in this notice)
that are supported by evidence that they are internationally benchmarked and build toward college and career

readiness by the time of high school graduation; and

(b) Includes a significant number of States; and

(i) — (20 points)

(a) For Phase 1 applications, the State’s high-quality plan demonstrating its commitment to and progress toward
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adopting a
common set of K-12 standards (as defined in this notice) by August 2, 2010, or, at a minimum, by a later date in

2010 specified by the State, and to implementing the standards thereafter in a well-planned way; or

(b) For Phase 2 applications, the State’s adoption of a common set of K-12 standards (as defined in this notice) by
August 2, 2010, or, at a minimum, by a later date in 2010 specified by the State in a high-quality plan toward
which the State has made significant progress, and its commitment to implementing the standards thereafter in a

well-planned way.1

In the text box below, the State shall describe its current status in meeting the criterion. The narrative or attachments shall also
include, at a minimum, the evidence listed below, and how each piece of evidence demonstrates the State’s success in meeting the
criterion. The narrative and attachments may also include any additional information the State believes will be helpful to peer

reviewers. For attachments included in the Appendix, note in the narrative the location where the attachments can be found.

Evidence for (B)(1)(i):
o A copy of the Memorandum of Agreement, executed by the State, showing that it is part of a standards

consortium.

! Phase 2 applicants addressing selection criterion (B)(1)(ii) may amend their June 1, 2010 application submission through August 2, 2010 by submitting
evidence of adopting common standards after June 1, 2010.
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e A copy of the final standards oz, if the standards are not yet final, a copy of the draft standards and anticipated
date for completing the standards.

e Documentation that the standards are or will be internationally benchmarked and that, when well-implemented,
will help to ensure that students are prepared for college and careers.

¢ The number of States participating in the standards consortium and the list of these States.

Evidence for (B)(1)(ii):
For Phase 1 applicants:
. A description of the legal process in the State for adopting standards, and the State’s plan, current progress, and
timeframe for adoption.
For Phase 2 applicants:
e Evidence that the State has adopted the standards. Or, if the State has not yet adopted the standards, a
description of the legal process in the State for adopting standards and the State’s plan, current progress, and

timeframe for adoption.

Recommended maximum response length: Two pages
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Part I: Consortium Participation [(B)(1)(i)]

Overview
Alabama has been an active contributor to the CCSSO-led Common Core Standards effort, attending both meetings to review drafts
and providing extensive written feedback on the proposed standards. On this effort, Alabama is one of 48 states participating in the
consortium for internationally benchmarked standards, in partnership with CCSSO, NGA, ACHIEVE, ACT, and the College Board.
A copy of the most recent draft of these standards is available in [Appendices “CCS ELA Standards Sources” and “CCS Math
Standards Sources”]. Alabama has been involved with this initiative since May 14, 2009, when the State Board of Education
adopted the Resolution to Consider Common Core Standards. These standards are internationally benchmarked and proven to
promote college- and career- readiness; this documentation is available in [Appendices “CCS ELA Evidence” and “CCS Math
Evidence”]. The Common Core Standards are supported by 48 states including Alabama, 3 territories, and various sources of

international support. All states except for Alaska and Texas are subscribers.

Alabama has also participated in ACHIEVE’s American Diploma Project college- and career-readiness indicators program. While
the program employs an approach of “one size does not fit all”, it uses a set of standardized K-12 and end-of-high-school
benchmarks as indicators for career- and college-readiness to ensure that students have the knowledge and skills to succeed when
they graduate. Alabama currently subscribes to the end-of-high-school requirements. A copy of these end-of-high-school
benchmarks is available in [Appendix “ADP End of High School Benchmarks”]. An outline of the documentation of these
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standards is available in [Appendix “ADP Research and Methodology”]. Additionally, documentation of these standards’ usage
in Alabama’s Mathematics curriculum is available in the Preface and Bibliography of the 2009 Mathematics Course of Study (see
[Appendix “Mathematics Bibliography and Preface”]). [This captures ADP’s end of high school benchmarks. ALSDE to
supplement if ADP’s K-12 in-school benchmarks are used as well] Alabama is one of 35 states participating in the consortium.
A 2009 ADP survey indicates that the state has aligned high graduation requirements with college and workplace expectations.
Over 2010-2011, Alabama will develop further compliance with the American Diploma Project’s goals through the development of
its State Longitudinal Data System and the alignment of its high school standards — not just end-of-high-school requirements — with
college and workplace standards. Alabama has been a part of the American Diploma Project since 2004 and has participated with
this project, raising its requirements for all students to reflect ADP benchmarks. The American Diploma Program, standardizing
graduation requirements across its constituents, has 35 states onboard. The 35 states in the ADP Network are Alabama, Arizona,
Arkansas, California, Colorado, Connecticut, Delaware, Florida, Georgia, Hawaii, Idaho, Illinois, Indiana, Kentucky, Louisiana,
Maine, Maryland, Massachusetts, Michigan, Minnesota, Mississippi, Nebraska, New Jersey, New Mexico, North Carolina, Ohio,

Oklahoma, Oregon, Pennsylvania, Rhode Island, Tennessee, Texas, Virginia, Washington and Wisconsin.

In support of its commitment to ensuring that all students graduate college- and career- ready, Alabama’s FIRST CHOICE Program
has raised minimum standards for high school graduation, aligned minimum graduation requirements with higher expectations, and
clearly set expectations for all Alabama students. While the standards articulated in FIRST CHOICE have long existed as an
academic program that Alabama students could opt into, they are now the default that a student must opt out of. Alabama began the
FIRST CHOICE program in May 2008, and this program became mandatory for students entering ninth grade in 2009. Currently,
80% of Alabama students are enrolled in the FIRST CHOICE academic program. Additionally, as the first state in the nation to
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adopt a 4 x 4 curriculum, Alabama has long demonstrated a commitment to ensuring its students graduate with the knowledge and
skills required to be successful in college and careers. This curriculum is based on four full-year courses in four basic subjects
(English, social studies, mathematics, and science), and was started in 1995, leading the way for a general standards framework that
has been totally adopted by another school system (District of Columbia) However, as many as 15 states have raised their
requirements in Science, Social Studies, Mathematics and English Language Arts. Documentation for Alabama’s implementation
of a4 x 4 curriculum can be found in section §16-6B-2 of Alabama’s state code, available in [Appendix “4x4 Standards™]. This
set of standards was instituted to start within ninety days of July 7, 1995, and affected the graduation requirements of all grades

beginning with students entering the ninth grade in the 1996-1997 school year.

Evidence
The required documents for evidence are available in the following appendices:
¢ [MOA for Common Core, ADP]
o [Final/draft Standards and date of completion] — The most recent draft of the Common Core Standards is available in
[Appendices “CCS ELA Standards Sources” and “CCS Math Standards Sources”]. The current American Diploma
Project Benchmarks are available in [Appendix “ADP End of High School Benchmarks”].
¢ [Documentation that standards are internationally benchmarked and college-/career-ready] — The most recent draft of the
Common Core Standards evidence is available in [Appendices “CCS ELA Evidence” and “CCS Math Evidence”]. A
documentation for the American Diploma Project’s End of High School Benchmarks is available in [Appendix “ADP
Research and Methodology”]

30




e [Documentation of ADP Benchmarks’ usage — see [Appendix “Mathematics Bibliography and Preface”] (pages 79, iv)

Part II: Adoption of Standards [(B)(1)(ii)]

Overview
The legal code surrounding the adoption of standards is summarized below. For full statues, see [Appendix “Legal Statutes -

Standards Adoption Process”].

Evidence (Legal Process)

The state board of education, on the recommendation of the state superintendent of education, shall prescribe the minimum contents
of courses of study for all public elementary and high schools in the state (§16-35-4), where a course of study is a curriculum
document containing academic content standards that specify what students should know and be able to do in a particular subject
area by the end of each grade level or course. The course of study is designed and instituted over a three-year process comprised of

a year of research, a year of writing and input, and a year of implementation.

The first step in designing a course of study for a given subject is a year of research. This research involves a contextualization of
Alabama’s work so far relative to national evaluations (ACHIEVE, American Federation of Teachers, Thomas B. Fordham
Foundation, Quality Counts, etc), analysis of standards adopted by peers, and standards set forth by subject area organizations to
create a collection of knowledge. This research, prepared by State Department of Education subject-area specialists, serves as the

basis on which a State Course of Study Committee can design standards. Before the beginning of the second year of the process, a
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State Course of Study Committee is appointed to decide a course of study.

The State Board of Education appoints this State Course of Study Committee. A State Course of Study Committee consists of 28
members, 21 of which are appointed by the State Board of Education and 7 by the Governor. These members include:
(1) one elementary teacher (Grades K-6) and one secondary teacher (Grades 7-12) from each of the seven congressional districts
(2) four members from the state at-large, who serve as administrators or supervisors and have previous teaching experience in
the course of study area being revised
(3) three employees of state institutions of higher learning who are specialists in the course of study areas being revised
(4) seven additional representatives, appointed by the Governor, who are either business or professional representatives and not
employed in education, but are involved in the course of study field under consideration
Additional members and standards for this committee can be decided by the State Board of Education, but must be communicated to
all local boards of education and every county and city superintendent. Local boards of education work through their
superintendents to nominate representatives for this committees, supply credentials and a summary of skills to the State Board of
Education, who appoints 21 members of the State Course of Study Committee from these nominees. The Governors’ appointees
(section 4) need no local recommendation nor state approval. Each appointment lasts one year, and members hold positions until

successors are appointed. (§16-35-1)

Each member on this committee takes an oath before an authorized administrator, stating to administer faithfully the duties
imposed; each member also attests to a lack of conflicting interests as a person involved with the production or distribution of books

or school books. These members are compensated with a per diem at a rate provided by state law, provided that they do not remain
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in session at any one time for a period longer than 30 days; they also receive travel expenses at a rate provided by state law for
mileage to and from their homes to the place of meeting. This compensation is paid from appropriations made to the State

Department of Education. (§ 16-35-2)

This committee conducts continuing studies and evaluations of the courses taught in public and secondary schools, preparing and
revising the courses of study used. In evaluating the course of study, they give consideration to the required basic content, texts
used and available; the educational objective of the course; changing scientific, technological and cultural developments; and
established facts of American history, tradition and patriotism. The committee prepares, not less than once every two years, a report
of its recommendations with respect to the compulsory minimum content of courses of study and of recommended revisions of
courses, materials, subject content and treatment in specific courses and subject areas. The report is submitted to the State
Superintendent of Education and to the members of the State Textbook Committee for separate written recommendations to the

State Board of Education for such action as may be considered advisable. (§ 16-35-3)

This committee, with these responsibilities in mind, works to develop a set of minimum standards over a year long schedule
consisting of writing, revision, and eventual adoption. For a full schedule of the design process and timeline, see [Appendix

“Courses of Study Development Process”].

Throughout the design process, adherence to the state’s requirements regarding number of classes is compulsory. The State Board
of Education, on the recommendations of the State Superintendent of Education, prescribes the minimum contents of courses of

study for all public, elementary and high schools in the state, and fixes the maximum number of courses which are compulsory in

33




each grade of the elementary schools. (§ 16-35-4)

Designed standards must also keep in line with certain core curriculum standards instilled in the state. The State Board of
Education, on the recommendation of the State Superintendent of Education, also prescribes the minimum contents of courses of
study for all public elementary and high schools in the state. These minimum contents are as follows:

(1) In every elementary school there shall be taught at least reading including phonics, spelling, handwriting, arithmetic, oral
and written English, geography, history of the United States and Alabama, elementary science, hygiene and sanitation, physical
education, the arts, including musical and visual arts, environmental protection, and such other studies as may be prescribed by

the local board of education.

(2) For grades one through eight in all public schools (beginning in 1995-96) English, social studies, mathematics and science
shall be taught each year in grades one through eight. English shall include, but not be limited to, material designed to develop
language arts, such as reading, writing, speaking and listening skills. Social studies shall emphasize geography and history of
the United States and Alabama. (§ 16-6B-2(f))

(3) As a further specification, in every elementary school in the state there shall be taught reading, spelling and writing,
arithmetic, oral and written English, geography, history of the United States and Alabama, elementary science, health education,

physical education and such other studies as may be prescribed by the State Board of Education. (§ 16-35-5)

Once this design is complete, there is a prescribed adoption period. Each document is submitted by the State Superintendent of
Education to the State Board of Education for consideration of approval. These documents are also available for public review at

textbook reviewing sites across the state and on the Alabama Department of Education website while the State Board of Education
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considers these documents for adoption. Public input is also received at the State Board of Education meeting when each document

is considered for approval.

With the approval of the standards, implementation may begin. A separate State Textbook Committee uses the course of study
documents to select textbooks for the state textbook list. Copies of the course of study are provided for all teachers, principals,
and supervisors in local school systems who have responsibilities associated with the subject area. Subject-area teachers
participate in workshops to become familiar with the course of study standards before implementation in the local school system.
Local school systems and local school curriculum committees use the documents to revise local curricula. Local textbook
committees use the course of study content standards and local curriculum material as guides to select textbooks for the local
school/school system. Schools of education and schools of arts and sciences at state public and private colleges and universities
receive copies of the course of study to use in the preparation of pre-service teachers. State assessments are developed using

course of study content standards.

The process described involves a design of minimum contents (standards) at the state level. Local education agencies are able to

tailor curricula to their current needs, ensuring that the state’s standards are met.

As the process to adopt a new set of standards is a 3 year process per subject area, to adopt the Common Core standards, Alabama’s
State Board of Education will need to waive the traditional mechanisms for adopting standards. Rather than spending two years
conducting research and having a committee design these given standards, a state committee, appointed by the State Board of
Education and the Governor, will work to augment the national committee’s Common Core Standards with additional state

standards, then recommend adoption to the State Board of Education by August 2, 2010.
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(B)(2) Developing and implementing common, high-quality assessments (10 points)

The extent to which the State has demonstrated its commitment to improving the quality of its assessments, evidenced

by (as set forth in Appendix B) the State’s participation in a consortium of States that—

(i) Is working toward jointly developing and implementing common, high-quality assessments (as defined in this

notice) aligned with the consortium’s common set of K-12 standards (as defined in this notice); and
(ii) Includes a significant number of States.

In the text box below, the State shall describe its current status in meeting the criterion. The narrative or attachments shall also
include, at a minimum, the evidence listed below, and how each piece of evidence demonstrates the State’s success in meeting the
criterion. The narrative and attachments may also include any additional information the State believes will be helpful to peer

reviewers. For attachments included in the Appendix, note in the narrative the location where the attachments can be found.

Evidence for (B)(2):

36




¢ A copy of the Memorandum of Agreement, executed by the State, showing that it is part of a consortium that
intends to develop high-quality assessments (as defined in this notice) aligned with the consortium’s common
set of K-12 standards; or documentation that the State’s consortium has applied, or intends to apply, for a grant
through the separate Race to the Top Assessment Program (to be described in a subsequent notice); or other
evidence of the State’s plan to develop and adopt common, high-quality assessments (as defined in this notice).

¢ The number of States participating in the assessment consortium and the list of these States.

Recommended maximum response length: One page

Response to (B)(2)

Overview

Alabama’s state code mandates that the State Board of Education requires implementation of an assessment program for the public
schools of Alabama. This assessment program may include nationally normed tests or criterion referenced tests, or both and may be
used to assist in the assessment of student achievement. These assessments, as a measure of accountability, are meant to align to
standards that will enable students to succeed in the workforce or college. Thus, legislative oversight mandates that the test will
necessarily maintain a set of standards that match accepted standards. With Alabama’s adoption of Common Core Standards, this
law will effectually mean that any further assessments designed are built around an internationally benchmarked and nationally

accepted set of standards (§ 16-6B-1). Full documentation is available in [Appendix “Legal Statutes — Assessments
Accountability”]
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Alabama has developed and implemented a comprehensive set of statewide standards-aligned assessments, including the ARMT
(Alabama Reading and Mathematics Test) for grades 3-8; the ASA (Alabama Science Assessment) for grades 5 and 7; the ADAW
(Alabama Direct Assessment of Writing) for grades 5, 7, and 10; the AHSGE (Alabama High School Graduation Exam) for
graduating high school seniors; and the AAA (Alabama Alternate Assessment), designed for students with significant cognitive
disabilities working under Alabama Extended Standards. Alabama is currently one of only fourteen states to gain federal approval
of these assessments (general and alternate), based on ESEA standards, in Reading, Mathematics, and Science. While Alabama is
still completing its State Longitudinal Data System, each of these tests’ results are tracked on Alabama’s public web site; this

system tracks percent of students at each achievement level, broken down by school system and school.

Alabama also has significant participation in nationally and internationally recognized tests. All students take the Stanford
Achievement Test in grades 3-8 and DIBELS (Dynamic Indicators of Basic Early Literacy Skills) in grades K-2. The NAEP
(National Assessment of Educational Progress), following national regulations, is administered to a group sampled from grades 4
and 8 that captures a cross-section of the state; students and schools are selected by the U.S. Department of Education using a

stratified random sampling, and in keeping with ESEA, all selected schools and students must participate.

The ACT is currently administered to more than 75% of 120 graders in Alabama, with 29,894 test takers in 2009 versus 26,290 in
2005 — an increase of 14%. To raise this number further, by 2012, all 11™ grade students (except a very small percentage unable to
take this test due to severe cognitive disabilities) will be required to take the ACT (free of charge). In addition to the ACT in 11%
grade, students will be required to take the accompanying EXPLORE test in 8™ grade to explore options for high school coursework
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and post-high school opportunities, PLAN in 10" grade to analyze strengths and weaknesses by subject, and WorkKeys in 127

grade, which is already used as a metric for career readiness.

Regarding Advanced Placement, Alabama was one of eight states funded by the National Governors Association as part of the
Honors State Grant Program to explore Advanced Placement expansion as a means to raise standards for all students. Advanced
Placement courses and tests, which have increased dramatically with A+ College Ready, a statewide AP training and incentive
initiative focused on increasing the number of students who take AP tests. Eight Jefferson County and 4 Montgomery County
schools piloted this program in 2008-2009 and expansion to the state is planned over the next 5 years. AP tests have already made a
mark in Alabama, with 8,837 test takers in 2008 rising 24.5% to 11,0006 test takers in 2009, compared to a 7.5% increase
nationwide. Besides an increase in test-takers, Alabama also experienced an increase in tests taken per student from 1.66 tests on
average in 2008 (14,628 total) to 1.72 tests in 2009 (18,960 total). Students taking these tests also demonstrated improved
performance, with 8,789 AP scores of 3 - 5 in 2009, an increase of 21.1% from 2008.

Alabama participates in a consortium for its English Language Acquisition curriculum and exam. This test for limjted English
proficiency, built within a consortium of 20 states, is taken by approximately 20,000 non-native English speakers today, versus

6,000 5 years ago.

Additionally, a main goal of the American Diploma Project is to align high school standards and assessments, streamlining the
assessment system so that the tests students take in high school will serve as readiness tests for college and work. As this initiative

is an integral component of a state’s participation with the American Diploma Project, by participating in this consortium, Alabama
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is committing itself to adopting a set of standards-based assessments.

Importantly, Alabama’s assessments do not just apply to college-ready criteria. Career-ready tests offer certification based on’
credentials that match a given set of careers; a person takes a test and afterwards, gets a Career Readiness Certificate (CRC) with a
level of certification (bronze, silver, gold, platinum) that corresponds to the level of career-ready standards a person’s skill level
matches. This standards-based assessment through Career Ready Alabama is designed to give employers an idea of what
percentage of jobs one’s core employability skills would allow success in, ranking an individual’s core employability skills. An
individual receives bronze for having skills for 30% of jobs, silver for 65% of jobs, gold for 90% jobs, and platinum for 99% of
jobs. This credential is based on ACT’s WorkKeys, a nationally recognized assessment used in some capacity in all 50 states that,

as mentioned above, 100% of Alabama’s 12" graders will take by 2012.

Evidence

The required documents for evidence are available in the following appendices:
e [MOA for ADP]
¢ [MOA for Common Core]
e [MOAs for participation in national assessments, if available]

o [Legal documentation for state-wide tests, if available]
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The Stanford Achievement Test is used in 8 states and is nationally recognized as a measure of academic progress. DIBELS is used

as a measure of carly reading skills in some capacity for all 50 states and some other countries.
The (NAEP) National Assessment of Educational Progress is used across all 50 states as a measure of academic progress.

The ACT, while not the standard college acceptance tests for all states, is accepted by virtually all national colleges as a benchmark

of college-readiness.

Advanced Placement tests are used nationally and internationally and are recognized by universities in 55 countries as a college-

equivalent, making it an effective indicator of college readiness.

The American Diploma Program, standardizing graduation requirements and assessments across its constituents, has 35 states
onboard. The 35 states in the ADP Network are Alabama, Arizona, Arkansas, California, Colorado, Connecticut, Delaware,
Florida, Georgia, Hawaii, Idaho, Illinois, Indiana, Kentucky, Louisiana, Maine, Maryland, Massachusetts, Michigan, Minnesota,
Mississippi, Nebraska, New Jersey, New Mexico, North Carolina, Ohio, Oklahoma, Oregon, Pennsylvania, Rhode Island,

Tennessee, Texas, Virginia, Washington and Wisconsin.

ACT’s WorkKeys is a nationally recognized assessment of career-readiness, used in all 50 states in at least some capacity.
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Reform Plan Criteria

(B)(3) Supporting the transition to enhanced standards and high-quality assessments (20 points)

The extent to which the State, in collaboration with its participating LEAs (as defined in this notice), has a high-quality
plan for supporting a statewide transition to and implementation of internationally benchmarked K-12 standards that
build toward college and career readiness by the time of high school graduation, and high-quality assessments (as
defined in this notice) tied to these standards. State or LEA activities might, for example, include: developing a rollout
plan for the standards together with all of their supporting components; in cooperation with the State’s institutions of
higher education, aligning high school exit criteria and college entrance requirements with the new standards and
assessments; developing or acquiring, disseminating, and implementing high-quality instructional materials and
assessments (including, for example, formative and interim assessments (both as defined in this notice)); developing or
acquiring and delivering high-quality professional development to support the transition to new standards and
assessments; and engaging in other strategies that translate the standards and information from assessments into

classroom practice for all students, including high-need students (as defined in this notice).

The State shall provide its plan for this criterion in the text box below. The plan should include, at a minimum, the goals, activities,
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timelines, and responsible parties (see Reform Plan Criteria elements in Application Instructions or Section XII, Application
Requirements (e), for further detail). Any supporting evidence the State believes will be helpful to peer reviewers must be described
and, where relevant, included in the Appendix. For attachments included in the Appendix, note in the narrative the location where

the attachments can be found.

Recommended maximum response length: Eight pages

Part I: Supporting the transition to common standards and high-quality assessments

Goals
1. Provide national benchmark for Alabama’s performance.
2. Enable measurement of student growth
3. Guide differentiated instruction on a day to day basis
4. Ensure that new standards drive instruction to needed levels and that teachers are supported in adjusting their instructional
approaches
5. Implement strong assessments that accurately measure student performance and align with standards
6. Develop feedback loop that ensures student mastery of standards
7. Build expectations of student performance
8. Retrofit existing systems to align with standards
9. Develop all new programs to consistency with Common Standards

10. Make sure, above all else, that all graduating students are college- and career-ready
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Overview

As Alabama looks to develop a more competitive education system and workforce, alignment of standards with national
expectations is needed. Implementing Common Core Standards will enable this alignment with national expectations. Measuring
mastery of new standards is crucial to ensuring that these standards are met. New standardized assessments, aligned to Common

Core Standards will ensure that students grow with respect to these standards and can be tracked effectively.

Yet while measurement of mastery is important, using these measurements to inform teaching and learning is the ultimate goal of a
strong summative assessment. To pursue this growth, Alabama must find a way to build these standards into day-to-day instruction
and guide students with a formative assessment. This effort requires major changes in the way teaching is addressed in a day-to-day
setting with targeted response to particular student needs that is supported by strong professional development, clear guides to
teaching, and access to up-to-date resources. Using longitudinal data, that can track student growth and designing a strong
formative assessment system in which teachers can respond directly to students understanding or lack thereof will allow strategic

teaching and development tailored to individual students’ needs.

To develop consistency between all parts of Alabama’s educational system, existing educational systems and programs within the
state will need to be aligned with a common set of standards. Much in the same way as existing systems must be retrofitted, all

new programs introduced must maintain consistency with a set of standards.

All of these goals are important, but beyond all else, standards are meant to ensure that all graduating students in Alabama are

prepared to succeed at college and/or become effective and valuable contributors in the workforce. Setting initial Common
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Standards should serve as a minimum, but as expectations evolve, Alabama will look to extend these standards and raise

expectations over time.
The process for reaching these goals will be as follows:

Adapt Alabama Standards Adoption Process — the State Board will appoint a standards committee to consider adoption of the
Common Core standards. Alabama’s current standards adoption spans 3 years per subject, but the first two years are spent
compiling research and designing standards. As the CCSSO, NGA, and states involved with the Common Core standards have
collaborated and revised these standards several times over the course of 2009 with the input of many states, including Alabama,
these portions of Alabama’s process will be waived with the final step of the process, recommendation of the Common Core,

being the focus of the standards committee.

Supplement Common Core standards (if needed) — while the national committee designing these standards will be accepted
as the committee in designing Alabama’s core standards, a committee appointed by the State Board of Education will review for
possible augmentation of the final Common Core Standards if the committee feels they do not to meet Alabama’s needs in
mathematics and English language arts. This committee will convene for review of the Core Standards upon adoption of the
national committee in place of a state’s committee. If the core standards are found not to meet current needs, the State Board

committee may design additional standards not to exceed 15% of the Common Core.

Implementation of Common Core — with the adoption of new Common Core Standards, the State Department of Education

will convene a group of program designers who will incorporate the varying curricular needs across LEAs and develop the
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decided-upon course of study into a set of practical curriculum guides for distribution statewide. In addition a crosswalk design
team of professionals will be appointed to analyze the cost of and components involved in transitioning materials to support the

Common Core Standards.

Professional Development for the Common Core — to help facilitate the transition to a new set of standards, significant
professional development will be needed. Using a train-the-trainer model, Alabama will facilitate a transition in standards from
the state level to regional inservice centers to the LEA level. This process will involve investment in the design of curriculum
guides, financing of professional learning opportunities for regional staff, travel costs for regional inservice representatives to
come to a centralized state training, travel costs for curriculum leaders from each district to come to regional inservice centers,
and the cost of printing materials to support new curricula for wide distribution to all teachers throughout the state. School
leaders will be an integral part of this learning process to ensure that these standards become part of a sustainable process within

their schools.

Summative Assessment Development and Implementation — once Common Core Standards have been finalized and adopted
at the state level, the state’s assessments and accountability team will take these standards and begin to shape them into new
statewide assessments. The Alabama Department of Education desires to work collaboratively with other states in the
development of these assessments as a common assessment of the common standards would serve for a true comparison of
progress toward a common goal and be the best possible investment of financial and human capital in this effort. Currently the
State of Alabama is working with a consortium of states who have the ACT as a measure of college and career readiness already

in use within their states to determine how this body of research and measurement might be used for summative purposes.
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Formative Assessment Development and Implementation — between developing new summative assessments and expanding
the use of nationally recognized evaluations like the AP and ACT test, Alabama will invest significant resources in
strengthening measurement techniques on the student level, all being measured by a State Longitudinal Data System. To turn
this measurement into a point of action, Alabama will develop a state-level formative assessment to align student performance
with standards, serve as a guide for teachers, and enable a new type of interactive teaching that will improve student learning in
conjunction with Common Core Standards. Alabama is currently convening the same consortium of states working toward a
summative evaluation solution around the ACT to look at the potential of using this same research base and measurement
potential and expand to a formative assessment, PK — 12, with a focus on the final summative measure of college and career
readiness. This consortium has met once and has scheduled several future meetings with ACT to expand this discussion to
possible solutions in the area of formative assessments, interim assessments and summative assessments all aligned around the

Common Core standards.

Tracking of Student Progress and Growth — with common standards and a new adoption of assessments, Alabama must track
progress and hold all school systems accountable for their performance. The new State Longitudinal Data System (SLDS II),
funded partially by Race to the Top funds, will allow tracking of individual students’ progress and growth. This program will be
used to monitor of assessments results, evaluate trends, analyze effective teaching techniques. Additionally, as this system
begins to return data, it will serve as the responsibility for Alabama’s formative assessments, of individual student performance
and allow teachers a way to adjust teaching directly to students’ understanding. To allow integration of student data into
everyday classroom performance, additional investment will need to be put into creating a dashboard by which teachers can

access selected parts of this massive body of data.
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Building Teacher Leadership and Capacity around the Common Core - the introduction of the Professional Pathways
program will offer Alabama’s most effective teachers a chance to take differentiated leadership roles as Professional Teachers,
enhancing professional development efforts as Master Teachers or designing curricula and enhancing classroom learning as
Program Designers. Race to the Top money will be used to fund a pilot of this program, launching in 15 schools in year 1 and
expanding to all schools in Alabama by the end of year 4. As a crucial part of this investment, professional development will be
geared toward aligning Professional Teachers’ leadership roles with standards. Master Teachers will oversee classroom
education and ensure that adherence to the Common Core is built into teachers’ general techniques. Meanwhile, Program
Designers will ensure that Core Standards are the foundation on which school curricula are built. All of this adherence will be
built through a component of Professional Pathways that trains Professional Teachers and involves them in an extended school
schedule with additional compensation. Additionally, formative assessments, built around an active response mechanism in

each classroom, will be bolstered by support from Professional Teachers, excelling in technique and sharing with more novice

classroom teachers.

Building Principal Leadership and Capacity around the Common Core — through the development of an Educational
Leadership Network to develop leadership capacity, Alabama will create a support on which the network of core standards can
develop to new levels. The establishment of this network will support teachers and leaders; moreover, it will be leveraged to
build effective leadership skills and techniques that will ensure the Core Standards are embedded in the instructional programs
of all schools. Investment from Race to the Top will help the development of in service centers, which in turn, will develop

strong leadership that can keep schools adherent to Common Core Standards.

University Partnership in Capacity Building around the Common Core — teacher preparation programs will be redesigned
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to equip graduates to teach to the Common Core Standards and, effectively use formative assessments. While existing teachers

will benefit from a train-the-trainer model, this approach does not address those entering the profession. To address this need
teacher preparation programs will institute the Common Core standards into their teacher and leader preparation programs. This
will mainly be achieved by an investment in programs like the Torchbearer Consortium that enable training teachers to train in
residency at well-performing schools. With this investment comes the implication that all efforts will be taken to align schools

in which teachers are doing residency and in-the-classroom preparation programs with Core Standards.

Alignment of Current Initiatives around the Common Core - Alabama’s AMSTI (Alabama Math, Science, and Technology
Initiative) and ARI (Alabama Reading Initiative) both focus on using a coaching method to ensure best practices in teaching by
classroom teachers in their respective fields. As major parts of the Common Core Standards Initiative fall into the areas of
Mathematics and English Language Arts, these programs will become important routes by which Common Standards move
from the state level, to coaches, to classroom teachers. An investment will be necessary here to expand the scope of each
program to meet the needs of all schools in the state of Alabama (currently, AMSTI coaches serve only 621 schools, or 46% of
the schools in Alabama; ARI serves 843 schools: 788 for K-3 and 56 secondary); this expansion is necessary to promote a
consistency in teaching method across the state and to ensure that a standardized practice is found in all schools. Additionally,
Race to the Top funds will be used for professional development of coaches to ensure that they are able effectively to present

content matter and teaching methods that align to that matter.

Utilizing Technology to Support the Common Core — as support for the common core, ALEX (Alabama Learning Exchange),
an online resource collection, will be used to keep all standards, curriculum materials, and teaching guides up to date.

Additionally, all assessments will have online support for implementation and teaching methods towards exams. As the ALEX
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infrastructure is already in place, the only investment required here involves collecting and uploading materials onto the server.

ACCESSing the Common Core - to ensure that the Common Core truly is common, distance learning will be expanded to
ensure that all students have access to courses of study based on the newly implemented standards. This focus translates to an
investment in expanding the range of materials available through distance learning through hiring top-performing teachers
(especially in STEM) and investing in distance learning centers so students can access any core classes they are unable to reach
in person. Especially in career and technical centers (focused on STEM courses), funds will be used to equip the remaining 40
career/technical centers to provide these learning opportunities. Additionally, Race to the Top funds will be used to incentivise
top-performing teachers in hard-to-staff subjects (STEM) and build the variety of courses available on the ACCESS (Alabama

Connecting Classrooms, Educators, & Students Statewide) distance learning platform.

Timeline & Activities

Activity

Adapt Alabama Standards
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Adoption Process

Suppiement Common Core

Standards (if needed)

Create implementation plan for

Common Core

Institute professional development
to build teacher and principal
capacity for implementation of the

Common Core

Develop and implement common
summative assessment based on

the Common Core Standards

Develop State Longitudinal Data
System to track student growth
toward the Common Core

Standards

Develop and implement state-level
formative assessment (can begin
with existing assessments and be

adapted once new ones are
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introduced)

Align AMSTI and ARI to
Common Core Standards and scale
programs to ensure distribution

and support of standards

Use ALEX to make information,
materials, support and best

practices readily available

Use alternative pathways model as
a way to support standards and

formative assessments

Responsible Parties

Adopting and implementing standards:
e Dr. Tommy Bice — Deputy State Superintendent, Education Instructional Services (waiving traditional mechanisms)
e Ms. Cynthia Brown — Director, Curriculum and Instruction (standards design and adoption)
¢ Dr. Tony Thacker — Coordinator, Commission on Quality Teaching (professional development)

¢ Dr. Angela Mangum — Leadership and Evaluation (professional development)
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Common summative assessment design and SLDS integration:

Dr. Gloria Turner — Director, Assessment and Accountability (assessment design)
Ms. Cathy Poage — Coordinator, Accountability (assessment design and accountability)

Mr. Dominique Martel — Programmer Analyst Senior; LEA Support, Data Collections, Web Development, Programming
(SLDS integration)

Build formative assessment framework

Dr. Gloria Turner — Director, Assessment and Accountability (assessments)

Ms. Cathy Poage — Coordinator, Accountability (accountability)

Mr. Dominique Martel — Programmer Analyst Senior; LEA Support, Data Collections, Web Development, Programming
(SLDS integration)

Dr. Tony Thacker — Coordinator, Commission on Quality Teaching (professional development)

Ms. Sarah Justiss — Coordinator of Teacher Certification (alternative teacher certification)

Dr. Angela Mangum — Leadership and Evaluation (teacher and principal preparation)

Align AMSTT and ARI to Common Core Standards and Scale

Mr. Tod Beers — Coordinator, AMSTI

Ms. Carol Belcher — ARI, Administrator for Data and Evaluations

Ms. Reeda Betts — Education Coordinator, Administrator for ARI Secondary Schools and ARI-PAL
Ms. Judy Stone — Education Coordinator, ARFI Administrator and Specialist for ARFI Schools (ARI)
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Use ALEX to make information, materials, support and best practices readily available

e Dr. Shannon Parks — State Education Administrator, Technology Initiatives

Develop an Expanded Learning Time Program —Develop Educational Leadership Centers to teach effective techniques in the
support of common standards

e Dr. Tommy Bice — Deputy State Superintendent, Education Instructional Services

Use alternative career pathways model to support implementation of Common Core Standards and formative assessment

e Dr. Tony Thacker — Coordinator, Commission on Quality Teaching
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(C) Data Systems to Support Instruction (47 total points)

State Reform Conditions Criteria

(C)(1) Fully implementing a statewide longitudinal data system (24 points — 2 points per America COMPETES element)

The extent to which the State has a statewide longitudinal data system that includes all of the America COMPETES Act elements

(as defined in this ﬁotice).

In the text box below, the State shall describe which elements of the America COMPETES Act (as defined in this notice) are

currently included in its statewide longitudinal data system.

Evidence:

¢ Documentation for each of the America COMPETES Act elements (as defined in this notice) that is included in the State’s

statewide longitudinal data system.

Recommended maximum response length: Two pages

(O)(1) America COMPETES Act Elements and Data Quality Campaign Results
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Overview

Over the past several years, ALSDE has been investing in the development of the Longitudinal Data System and to date has 8 of the
12 America COMPETES Act Elements in place as outlined below. Furthermore, many of the key elements of the America
COMPETES Act are mirrored in the Essential Elements of the Data Quality Campaign. As additional documentation of Alabama’s
current data capabilities, as well as evidence of its commitment to improving the system over the last several years, we have

included Alabama’s DQC Survey Results (see Section C Appendix 1).
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Evidence

1. A unique statewide student identifier that does not permit a student to be identified by users of the system

ALSDE has developed a statewide unique student ID (SSID) for all public K-12 students in Alabama, as well as all Pre-K students
participating in public school programs. This was accomplished without the use of external funds or grants. A student identifier
defined as an encrypted SSN is currently being used to identify students in postsecondary and higher education and workforce
preparation. If awarded the Statewide Longitudinal Data System Grant and/or Race to the Top funding, ALSDE plans to develop an
e-transcript system that would include the SSID, matched with SSN, of all public school students in Alabama. This will result in a

true P-20 student ID repository with a supporting data dictionary and common metadata.

2. Student-level data including Enrollment, Demographic, and Program Participation
Approximately 95% of these data are already captured in the statewide student management system, Software Technology, Inc.
(STI). Data from some programs such as Neglected and Delinquent and Head Start are reported through separate data collections.

The use of STI will be expanded to include these programs, resulting in a reduction in the number of non-standard data collections.

3. Student-level information about the points at which students: Exit, Transfer in, Transfer out, Drop out, and Complete P-16
education programs

The STI student management system currently includes enrollment, dropout, and high school graduation data for every K-12 student

in public schools in Alabama using state resources. These data are not collected by ALSDE for students enrolled in postsecondary

schools. ASCEND, the shared data repository proposed in the Statewide Longitudinal Data System Grant, will connect data from
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ALSDE and partners such as the Alabama Commission on Higher Education (ACHE), the Department of Industrial Relations,
Department of Children’s Affairs - Office of School Readiness (DCA), the Department of Postsecondary Education (DPE), and the
Department of Rehabilitation Services/Office of Early Intervention programs. This will link enrollment and graduation data for

students in postsecondary schools with their K-12 data.

4. Capacity to communicate with higher education data system
ACHE currently provides student level data to ALSDE periodically on a limited basis. With the development of ASCEND, funded
by the Statewide Longitudinal Data System Grant and/or Race to the Top funding, data will be linked electronically and

automatically on a regularly scheduled basis between all partner agencies / entities. This will result in a common data store that can

be shared between the ALSDE and other agencies / entities.

5. State data audit system assessing data quality, validity, and reliability
ALSDE has built separate audit systems for each of the existing source data systems such as STI and the Assessment Data
Warehouse. These audit steps check for validity, reliability, acceptable values, and format. A single integrated audit system will be

developed that will handle all existing and future source data systems as they are integrated into ACES and ASCEND.

6. Yearly test records of individual student with respect to assessments under section 1111(b) of ESEA 1965

Individual student test records for each year already exist in the Assessment Data Warehouse for all statewide tests using the
statewide unique student ID. Using funds from the Statewide Longitudinal Data System Grant and/or Race to the Top funding,
ALSDE assessment data will be integrated into the ACES and ASCEND data repositories, providing a longitudinal record of
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student assessments.

7. Information on students not tested by grade and by subject area
The Assessment Data Warehouse also includes needed data on students not tested for each statewide assessment as well as reason

not tested. Each assessment record includes the subject area of the assessment.

8. Teacher identifier with the ability to match teachers to students
ALSDE currently uses SSN as its unique staff identifier, which is used to link teacher information to students through the use of

class lists and course enrollment information. ALSDE plans to develop a statewide staff unique identifier that does not use SSN as

the key.

9. Student-level transcript information including Courses completed and Grades earned data

The data to support a student-level transcript currently exist in the statewide student management system housed at the LEA level.
However, all relevant data are not collected by the ALSDE. Funds from the Statewide Longitudinal Data System Grant and/or Race
to the Top funding will be used to develop a statewide e-transcript and storage system that will be part of the ASCEND repository

used across all partner agencies / entities and based upon a common data dictionary and metadata repository.

10. Student-level college readiness test scores
Individual scores for students who choose to take the ACT are currently provided to the state from the test vendor. These are loaded

into the Assessment Data Warchouse. ALSDE is in the process of instituting a program that will allow every eligible student to

59




take the ACT free of charge as part of the state high-stakes testing program.

11. Data that provide information regarding extent to which students transition successfully from secondary school to
postsecondary education, including whether students enroll in remedial coursework

ACHE currently provides ALSDE with data on students who attend public higher education institutions and receive remedial course

work. Because of a common data dictionary and metadata, the ASCEND data repository that will be developed with the Statewide

Longitudinal Data System Grant and/or Race to the Top funding will enable ALSDE and participating partners to share assessment,

transcript, and other types of data. ALSDE will be able to determine how students perform in postsecondary programs and look for

patterns based on programs and courses taken in high school.

12. Data that provide other information determined necessary to address alignment and adequate preparation for success in
postsecondary education
This key element does not currently exist. Data provided to ASCEND by each of the participating partners will enable the ALSDE
and other stakeholders to address curriculum alignment and the adequacy of preparation for success in postsecondary education and
the workforce. Plans are already underway to add components to the assessment program. The ACT Explore (8" graders Career
exploration/interest), Plan Assessment (10th graders “pre-ACT” to gauge students readiness for college), ACT (all 11th graders free
of charge), Work Keys (12" graders indication of workforce readiness), the current graduation exam, Alabama High School
Graduation Exam (AHSGE), will be included as end-of-course assessments that are more rigorous and indicative of college

readiness. These will become part of the final grade for credit. These data will be added to ASCEND as part of the Statewide
Longitudinal Data System Grant.
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Reform Plan Criteria

(C)(2) Accessing and using State data (5 points)

The extent to which the State has a high-quality plan to ensure that data from the State’s statewide longitudinal data system are
accessible to, and used to inform and engage, as appropriate, key stakeholders (e.g., parents, students, teachers, principals, LEA
leaders, community members, unions, researchers, and policymakers); and that the data support decision-makers in the continuous

improvement of efforts in such areas as policy, instruction, operations, management, resource allocation, and overall effectiveness.

The State shall provide its detailed plan for this criterion in the text box below. The plan should include, at a minimum, the goals,
activities, timelines, and responsible parties (see Application Instructions or Section XII, Application Requirements (e), for further
detail). Any supporting evidence the State believes will be helpful to peer reviewers must be described and, where relevant, included

in the Appendix. For attachments included in the Appendix, note in the narrative the location where the attachments can be found.

Recommended maximum response length: Two pages

(C)(2) - ACES

! Successful applicants that receive Race to the Top grant awards will need to comply with the Family Educational Rights and Privacy Act (FERPA), including
34 CFR Part 99, as well as State and local requirements regarding privacy.
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Useful and relevant data is a fundamental element of improving instruction and the development of the Alabama Consolidated
Education System (ACES) will provide the quality and quantity of data necessary for affecting student achievement

2. Student data is only useful if it is easily accessible, updated and available to all the key stakeholders (including teachers and
policy makers) to support decision-making and improvement efforts. The goal of ACES is to achieve this through a robust suite
of products and dashboards designed specifically for the various end users.

3. Ensure FERPA compliancy

Overview

In order to ensure the accessibility and usability of the State’s LDS data, Alabama plans to complete the development and
implementation of the Alabama Consolidated Education System (ACES), a consolidated operational data store. ALSDE has already
begun the development of several ACES components. Potential funds from the Race to the Top grant, as well as the Statewide
Longitudinal Data System Grant, will enable the completion of ACES and accompanying longitudinal data warehouse with
associated data-marts. The operational data store will integrate data from the student management systems in each school and LEA,

as well as other non-SMS data sources, using a common data dictionary and metadata repository.

ACES will incorporate a robust and technically compliant suite of products. It will provide frequent updates from the operational

data store to the data warehouse resulting in the availability of the most current data possible for use. The data reporting portal will
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be easy to use and include a comprehensive dashboard as well as current data-mining technologies. It will have the ability to
produce predefined, canned reports as well as dynamic reports with the appropriate blend of graphical, tabular, and analytical

presentations to assist SDE decision makers.

Policy makers will be able to identify trends and needs within the state to address educational and operational issues related to
student performance and school management. Student progress will be presented in an easy-to-navigate and user-friendly format.
End users will be able to generate reports at the individual student level (after confirming user authentication and access privileges)
to track progress on each content standard. These data will be used to identify at risk students and create “prescriptions” for student
progress using a web-enabled dashboard. ALSDE plans to develop dashboards designed specifically for the various end-users,
down to the teacher level. Teachers will have data to guide instructional processes, including a link between data and menu of

instructional interventions proven to work based on results.

The majority of the budget for this investment was applied for in Alabama’s State Longitudinal Data System (SLDS) grant
application. Due to the fact that the SLDS grant is competitive and results and awards will not be released until after the Race to the

top Competition, the expenses for this were also included in the Race to the Top budget request.
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Timeline and Activities

Activity

Organization and Administration

Operational Store Data

Meta Data Repository

Consolidated data store for all teacher education and

certification information

ACES Data warehouse / Data-marts

Data Reporting Portal

Associated tools — Tools associated with the use and mining of

Data

Automated workflow

Parties Responsible

e Project Director: Mr. Gary Weatherly, ALSDE’s Director of Information Systems
e Project Team Members:

1. Mr. Dominique Martel, Programmer Analyst Senior — LEA Support, Data Collections, Web Development, Programming
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2. Mr. Scott Crews, IT Manager I — Networking, Technical Support

3. Mrs. Patsy Eiland, DP Specialist III — Accountability, Programming

(C)(3) Using data to improve instruction (18 points)

The extent to which the State, in collaboration with its participating LEAs (as defined in this notice), has a high-quality plan to—

(i) Increase the acquisition, adoption, and use of local instructional improvement systems (as defined in this notice) that provide
teachers, principals, and administrators with the information and resources they need to inform and improve their instructional

practices, decision-making, and overall effectiveness;

(ii) Support participating LEAs (as defined in this notice) and schools that are using instructional improvement systems (as defined in
this notice) in providing effective professional development to teachers, principals and administrators on how to use these systems and

the resulting data to support continuous instructional improvement; and

(iii) Make the data from instructional improvement systems (as defined in this notice), together with statewide longitudinal data

system data, available and accessible to researchers so that they have detailed information with which to evaluate the effectiveness of
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instructional materials, strategies, and approaches for educating different types of students (e.g., students with disabilities, English

language learners, students whose achievement is well below or above grade level).

The State shall provide its detailed plan for this criterion in the text box below. The plan should include, at a minimum, the goals,
activities, timelines, and responsible parties (see Reform Plan Criteria elements in Application Instructions or Section XII,
Application Requirements (e), for further detail). Any supporting evidence the State believes will be helpful to peer reviewers must be
described and, where relevant, included in the Appendix. For attachments included in the Appendix, note the location where the

attachment can be found.

Recommended maximum response length: Five pages

(i and ii) In order to increase the adoption and use of the data and instruction improvement systems, as well as support LEA’s and
schools in providing professional development in this area, Alabama plans to develop a “train-the-trainer model.” Alabama’s
differentiated service model, where customized training and support will be provided by Regional Service Centers (rather than
centralized at the State Department), will be fundamental in designing the data training and professional development. This will not
only enable an increased number of teachers and administrators to be trained, it will ensure that the data training and professional

development is customized to the needs of the individual regions.

Goals
¢ Enable teachers to efficiently and effectively use data to improve instructional capabilities and student improvement by
implementing a train-the-trainer model delivered via the Regional Service Centers

¢ Enable districts and administrators to use data to evaluate success of educational programs and staff and utilize this information in
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decision-making and planning
e Create institutional knowledge about educational data at state-, district-, and school-level

e Provide district-level staff with an opportunity for professional advancement and responsibility

Overview

ALSDE plans to use a “train-the-trainer” approach through its proposed regional service centers for statewide delivery of data
training. The training will be focused in two areas:

1) Technical training related to use of the data systems

2) Effectively using the data to inform professional development and instructional improvement

Staffing will include:
o State-level Director who will offer general oversight of the program and be the state-level point of contact for the program.
Responsibilities will include:
o Manage Lead Data Trainers and ensure their professional development and evaluation
o Program evaluation
o Reporting back to the State Department of Education
e Lead Data Trainers employed at each of the 11 regional service centers who will collaborate to design the overall program and
manage the training process within their districts. Responsibilities include:
o Develop certification programs for each focus area

o Manage certification for district-level trainers
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o Responsible for regional success of using data to improve student outcomes
o Participate in continued professional development and training to remain experts in education data field
o Support LEA’s in creating training, professional development, and evaluation
o Help to integrate data into Professional Pathways program, ensuring data is a component used in evaluation
* District-level trainers are full time staff at the district who are interested in taking on a new responsibility in data training and
choose to become certified trainers. Responsibilities include:
o Provide training sessions for teachers, administrators and data input teams in their respective districts
o Paid stipend for training sessions provided
¢ District-level trainers are certified in one of the two focus areas:
o Technical training

o Using data for instructional improvement

Timeline and Activities

Activity

Hire Lead Trainers

Conduct Field Research

Create certification

programs

Create outside partnerships
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where needed

Develop a marketing and

outreach plan

Pilot training programs

Evaluation and feedback

Program Redesign where

needed

Statewide roll-out

Parties Responsible

Tony Thacker, Coordinator — Commission on Quality Teaching

(iii) In order to make the data available and encourage effective research, Alabama plans to:

1. Develop and Implement ASCEND

2. Create partnerships with universities and research centers

Part 1: ASCEND

Goals

¢ To create a more complete set of student data where information outside of a student’s K-12 life is aggregated, thus developing a
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full P-20 system and the ability to fully understand student achievement

e To create a system that is flexible and easy to access, ensuring that the data is user-friendly as well as powerful

Overview

Alabama System for Collaborative Education Needs Data Warehouse (ASCEND) will connect data from ALSDE and partners such as
the Alabama Department of Rehabilitation Services (DRS), Alabama Commission on Higher Education (ACHE), Alabama
Department of Postsecondary Education (DPE), Alabama Department of Children’s Affairs - Office of School Readiness (DCA), and
the Alabama Department of Industrial Relations (DIR). A Memoranda of Understanding (MOU) between agencies has been agreed to
in principle and will be formally signed by the second quarter of 2010. An executive order from the Governor’s office to share data
across agencies will ensure that the project does not violate FERPA regulations. The project will begin by developing an agreed upon
set of data structures and elements to be used among participating agencies. This will lead to the development of a common data
dictionary and metadata repository. A transport mechanism, including data transformation and loading routines, will be developed to
move data into the shared data store for use by all of the cooperating agencies. A data reporting portal and data mining tool will be

implemented to provide easy access for each of the participating agencies.

ASCEND will feature a common data standard with data that are regularly refreshed. It will provide easy access to required data for
federal and state reporting needs, consistent with the business needs of the agencies involved. ASCEND will utilize roles-based access
to ensure FERPA compliancy. Reports, dashboards, and interactive inquiry capabilities will allow the ALSDE and partners to readily

make informed decisions regarding policy, procedure, and education in Alabama.

The creation of a common data store that can be shared between the ALSDE and other agencies such as ACHE and DIR will result in
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timely, accurate, and better quality data. The various constituents will be able to assess the frequency, impact, and nature of the
success in programs targeted to improve student retention, compietion, and performance. The data store will inciude data from ACHE
on student’s enrollment/exit data from public colleges within the state, as well as similar data from DPE for two year colleges. It is

anticipated that his will be completed by the end of 2012.

The majority of the budget for this investment was applied for in Alabama’s State Longitudinal Data System (SLDS) grant
application. Due to the fact that the SLDS grant is competitive and results and awards will not be released until after the Race to the

top Competition, the expenses for this were also included in the Race to the Top budget request.

Timeline and Activities

Activity

Organization and Administration

Data warehouse / Data-marts / E-transcript storage

Common Data Dictionary

Meta Data Repository

Transport mechanism — For Inter-Agency transport of data to

the Shared Data Repository

Data Reporting Portal
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Associated tools — Tools associated with the use and mining of

Data

Automated workflow

Parties Responsible

e Project Director: Mr. Gary Weatherly, ALSDE’s Director of Information Systems
e Project Team Members:

1. Mr. Dominique Martel, Programmer Analyst Senior — LEA Support, Data Collections, Web Development, Programming
2. Mr. Scott Crews, IT Manager I — Networking, Technical Support
3. Mrs. Patsy Eiland, DP Specialist III — Accountability, Programming

Part 2: Develop MOU'’s with universities and research centers related to research and evaluation.

Goals

¢ Partner with universities and research departments to conduct analysis of available data to be used to develop best practice
learning opportunities for students and educators

o Utilize the research and evaluation capacity of partner universities in data analysis with a focus on program and budgetary

effectiveness.
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Performance Measures
Performance measures for this criterion are optional. If the State wishes to include performance
measures, please enter them as rows in this table and, for each measure, provide annual targets in

the columns provided.
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Teacher and Administrator Survey on Ability to use and understand Alabama’s LDS and data.

Percent “Meeting expectations” or above.

Percent of Alabama schools using data in professional evaluations and promotion decisions.

Number of University and Research Center Partnerships

Number of research papers produced annually related to Alabama education
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(C) Data Systems to Support Instruction (47 total points)

State Reform Conditions Criteria

(C)(1) Fully implementing a statewide longitudinal data system (24 points — 2 points per America COMPETES element)

The extent to which the State has a statewide longitudinal data system that includes all of the America COMPETES Act elements

(as defined in this notice).

In the text box below, the State shall describe which elements of the America COMPETES Act (as defined in this notice) are

currently included in its statewide longitudinal data system.

Evidence:

* Documentation for each of the America COMPETES Act elements (as defined in this notice) that is included in the State’s

statewide longitudinal data system.

Recommended maximum response length: Two pages

(C)(1) America COMPETES Act Elements and Data Quality Campaign Results
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Overview

Over the past several years, ALSDE has been investing in the development of the Longitudinal Data System and to date has 8 of the
12 America COMPETES Act Elements in place as outlined below. Furthermore, many of the key elements of the America
COMPETES Act are mirrored in the Essential Elements of the Data Quality Campaign. As additional documentation of Alabama’s
current data capabilities, as well as evidence of its commitment to improving the system over the last several years, we have

included Alabama’s DQC Survey Results (see Section C Appendix 1).
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Evidence

1. A unique statewide student identifier that does not permit a student to be identified by users of the system

ALSDE has developed a statewide unique student ID (SSID) for all public K-12 students in Alabama, as well as all Pre-K students
participating in public school programs. This was accomplished without the use of external funds or grants. A student identifier
defined as an encrypted SSN is currently being used to identify students in postsecondary and higher education and workforce
preparation. If awarded the Statewide Longitudinal Data System Grant and/or Race to the Top funding, ALSDE plans to develop an
e-transcript system that would include the SSID, matched with SSN, of all public school students in Alabama. This will result in a

true P-20 student ID repository with a supporting data dictionary and common metadata.

2. Student-level data including Enrollment, Demographic, and Program Participation
Approximately 95% of these data are already captured in the statewide student management system, Software Technology, Inc.
(STI). Data from some programs such as Neglected and Delinquent and Head Start are reported through separate data collections.

The use of STI will be expanded to include these programs, resulting in a reduction in the number of non-standard data collections.

3. Student-level information about the points at which students: Exit, Transfer in, Transfer out, Drop out, and Complete P-16
education programs

The STI student management system currently includes enrollment, dropout, and high school graduation data for every K-12 student

in public schools in Alabama using state resources. These data are not collected by ALSDE for students enrolled in postsecondary

schools. ASCEND, the shared data repository proposed in the Statewide Longitudinal Data System Grant, will connect data from
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ALSDE and partners such as the Alabama Commission on Higher Education (ACHE), the Department of Industrial Relations,
Department of Children’s Affairs - Office of School Readiness (DCA), the Department of Postsecondary Education (DPE), and the
Department of Rehabilitation Services/Office of Early Intervention programs. This will link enrollment and graduation data for

students in postsecondary schools with their K-12 data.

4. Capacity to communicate with higher education data system

ACHE currently provides student level data to ALSDE periodically on a limited basis. With the development of ASCEND, funded
by the Statewide Longitudinal Data System Grant and/or Race to the Top funding, data will be linked electronically and
automatically on a regularly scheduled basis between all partner agencies / entities. This will result in a common data store that can

be shared between the ALSDE and other agencies / entities.

5. State data audit system assessing data quality, validity, and reliability
ALSDE has built separate audit systems for each of the existing source data systems such as STI and the Assessment Data
Warehouse. These audit steps check for validity, reliability, acceptable values, and format. A single integrated audit system will be

developed that will handle all existing and future source data systems as they are integrated into ACES and ASCEND.

6. Yearly test records of individual student with respect to assessments under section 1111(b) of ESEA 1965

Individual student test records for each year already exist in the Assessment Data Warehouse for all statewide tests using the
statewide unique student ID. Using funds from the Statewide Longitudinal Data System Grant and/or Race to the Top funding,
ALSDE assessment data will be integrated into the ACES and ASCEND data repositories, providing a longitudinal record of
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student assessments.

7. Information on students not tested by grade and by subject area
The Assessment Data Warehouse also includes needed data on students not tested for each statewide assessment as well as reason

not tested. Each assessment record includes the subject area of the assessment.

8. Teacher identifier with the ability to match teachers to students
ALSDE currently uses SSN as its unique staff identifier, which is used to link teacher information to students through the use of
class lists and course enrollment information. ALSDE plans to develop a statewide staff unique identifier that does not use SSN as

the key.

9. Student-level transcript information including Courses completed and Grades earned data

The data to support a student-level transcript currently exist in the statewide student management system housed at the LEA level.
However, all relevant data are not collected by the ALSDE. Funds from the Statewide Longitudinal Data System Grant and/or Race
to the Top funding will be used to develop a statewide e-transcript and storage system that will be part of the ASCEND repository

used across all partner agencies / entities and based upon a common data dictionary and metadata repository.

10. Student-level college readiness test scores
Individual scores for students who choose to take the ACT are currently provided to the state from the test vendor. These are loaded

into the Assessment Data Warehouse. ALSDE is in the process of instituting a program that will allow every eligible student to
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take the ACT free of charge as part of the state high-stakes testing program.

11. Data that provide information regarding extent to which students transition successfully from secondary school to
postsecondary education, including whether students enroll in remedial coursework

ACHE currently provides ALSDE with data on students who attend public higher education institutions and receive remedial course

work. Because of a common data dictionary and metadata, the ASCEND data repository that will be developed with the Statewide

Longitudinal Data System Grant and/or Race to the Top funding will enable ALSDE and participating partners to share assessment,

transcript, and other types of data. ALSDE will be able to determine how students perform in postsecondary programs and look for

patterns based on programs and courses taken in high school.

12. Data that provide other information determined necessary to address alignment and adequate preparation for success in
postsecondary education
This key element does not currently exist. Data provided to ASCEND by each of the participating partners will enable the ALSDE
and other stakeholders to address curriculum alignment and the adequacy of preparation for success in postsecondary education and
the workforce. Plans are already underway to add components to the assessment program. The ACT Explore (8" graders Career
exploration/interest), Plan Assessment (10th graders “pre-ACT” to gauge students readiness for college), ACT (all 11th graders free
of charge), Work Keys (12" graders indication of workforce readiness), the current graduation exam, Alabama High School
Graduation Exam (AHSGE), will be included as end-of-course assessments that are more rigorous and indicative of college

readiness. These will become part of the final grade for credit. These data will be added to ASCEND as part of the Statewide
Longitudinal Data System Grant.
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Reform Pian Criteria

(C)(2) Accessing and using State data (5 points)

The extent to which the State has a high-quality plan to ensure that data from the State’s statewide longitudinal data system are
accessible to, and used to inform and engage, as appropriate, key stakeholders (e.g., parents, students, teachers, principals, LEA
leaders, community members, unions, researchers, and policymakers); and that the data support decision-makers in the continuous

improvement of efforts in such areas as policy, instruction, operations, management, resource allocation, and overall effectiveness.'

The State shall provide its detailed plan for this criterion in the text box below. The plan should include, at a minimum, the goals,
activities, timelines, and responsible parties (see Application Instructions or Section XII, Application Requirements (e), for further
detail). Any supporting evidence the State believes will be helpful to peer reviewers must be described and, where relevant, included

in the Appendix. For attachments included in the Appendix, note in the narrative the location where the attachments can be found.

Recommended maximum response length: Two pages

(C)(2) - ACES

! Successful applicants that receive Race to the Top grant awards will need to comply with the Family Educational Rights and Privacy Act (FERPA), including
34 CFR Part 99, as well as State and local requirements regarding privacy.
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Goals

1. Useful and relevant data is a fundamental element of improving instruction and the development of the Alabama Consolidated
Education System (ACES) will provide the quality and quantity of data necessary for affecting student achievement

2. Student data is only useful if it is easily accessible, updated and available to all the key stakeholders (including teachers and
policy makers) to support decision-making and improvement efforts. The goal of ACES is to achieve this through a robust suite
of products and dashboards designed specifically for the various end users.

3. Ensure FERPA compliancy

Overview

In order to ensure the accessibility and usability of the State’s LDS data, Alabama plans to complete the development and
implementation of the Alabama Consolidated Education System (ACES), a consolidated operational data store. ALSDE has already
begun the development of several ACES components. Potential funds from the Race to the Top grant, as well as the Statewide
Longitudinal Data System Grant, will enable the completion of ACES and accompanying longitudinal data warehouse with
associated data-marts. The operational data store will integrate data from the student management systems in each school and LEA,

as well as other non-SMS data sources, using a common data dictionary and metadata repository.

ACES will incorporate a robust and technically compliant suite of products. It will provide frequent updates from the operational

data store to the data warehouse resulting in the availability of the most current data possible for use. The data reporting portal will
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be easy to use and include a comprehensive dashboard as well as current data-mining technologies. It will have the ability to
produce predefined, canned reports as weil as dynamic reports with the appropriate blend of graphical, tabular, and analytical

presentations to assist SDE decision makers.

Policy makers will be able to identify trends and needs within the state to address educational and operational issues related to
student performance and school management. Student progress will be presented in an easy-to-navigate and user-friendly format.
End users will be able to generate reports at the individual student level (after confirming user authentication and access privileges)
to track progress on each content standard. These data will be used to identify at risk students and create “prescriptions” for student
progress using a web-enabled dashboard. ALSDE plans to develop dashboards designed specifically for the various end-users,
down to the teacher level. Teachers will have data to guide instructional processes, including a link between data and menu of

instructional interventions proven to work based on results.

The majority of the budget for this investment was applied for in Alabama’s State Longitudinal Data System (SLDS) grant
application. Due to the fact that the SLDS grant is competitive and results and awards will not be released until after the Race to the

top Competition, the expenses for this were also included in the Race to the Top budget request.
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Timeline and Aciivities

Activity

Organization and Administration

Operational Store Data

Meta Data Repository

certification information

Consolidated data store for all teacher education and

ACES Data warchouse / Data-marts

Data Reporting Portal

Data

Associated tools — Tools associated with the use and mining of

Automated workflow

Parties Responsible

¢ Project Director: Mr. Gary Weatherly, ALSDE’s Director of Information Systems

e Project Team Members:

1. Mr. Dominique Martel, Programmer Analyst Senior — LEA Support, Data Collections, Web Development, Programming
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2. Mr. Scott Crews, IT Manager I — Networking, Technical Support

o

3. Mrs. Patsy Eiland, DP Specialist Il — Accountability, Programming

(C)(3) Using data to improve instruction (78 points)
The extent to which the State, in collaboration with its participating LEAs (as defined in this notice), has a high-quality plan to—

(1) Increase the acquisition, adoption, and use of local instructional improvement systems (as defined in this notice) that provide
teachers, principals, and administrators with the information and resources they need to inform and improve their instructional

practices, decision-making, and overall effectiveness;

(ii) Support participating LEASs (as defined in this notice) and schools that are using instructional improvement systems (as defined in
this notice) in providing effective professional development to teachers, principals and administrators on how to use these systems and

the resulting data to support continuous instructional improvement; and

(iii) Make the data from instructional improvement systems (as defined in this notice), together with statewide longitudinal data

system data, available and accessible to researchers so that they have detailed information with which to evaluate the effectiveness of
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instructional materials, strategies, and approaches for educating different types of students (e.g., students with disabilities, English

language learners, students whose achievement is well below or above grade level).

The State shall provide its detailed plan for this criterion in the text box below. The plan should include, at a minimum, the goals,
activities, timelines, and responsible parties (see Reform Plan Criteria elements in Application Instructions or Section XII,
Application Requirements (e), for further detail). Any supporting evidence the State believes will be helpful to peer reviewers must be
described and, where relevant, included in the Appendix. For attachments included in the Appendix, note the location where the

attachment can be found.

Recommended maximum response length: Five pages

(i and ii) In order to increase the adoption and use of the data and instruction improvement systems, as well as support LEA’s and
schools in providing professional development in this area, Alabama plans to develop a “train-the-trainer model.” Alabama’s
differentiated service model, where customized training and support will be provided by Regional Service Centers (rather than
centralized at the State Department), will be fundamental in designing the data training and professional development. This will not
only enable an increased number of teachers and administrators to be trained, it will ensure that the data training and professional

development is customized to the needs of the individual regions.

Goals
¢ Enable teachers to efficiently and effectively use data to improve instructional capabilities and student improvement by
implementing a train-the-trainer model delivered via the Regional Service Centers

¢ Enable districts and administrators to use data to evaluate success of educational programs and staff and utilize this information in

66



decision-making and planning
o Create institutional knowledge about educational data at state-, district-, and school-level

¢ Provide district-level staff with an opportunity for professional advancement and responsibility

Overview

ALSDE plans to use a “train-the-trainer” approach through its proposed regional service centers for statewide delivery of data
training. The training will be focused in two areas:

1) Technical training related to use of the data systems

2) Effectively using the data to inform professional development and instructional improvement

Staffing will include:
 State-level Director who will offer general oversight of the program and be the state-level point of contact for the program.
Responsibilities will include:
o Manage Lead Data Trainers and ensure their professional development and evaluation
o Program evaluation '
o Reporting back to the State Department of Education
* Lead Data Trainers employed at each of the 11 regional service centers who will collaborate to design the overall program and
manage the training process within their districts. Responsibilities include:
o Develop certification programs for each focus area

o Manage certification for district-level trainers
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e}

Responsible for regional success of using data to improve student outcomes
Participate in continued professional development and training to remain experts in education data field
Support LEA’s in creating training, professional development, and evaluation

Help to integrate data into Professional Pathways program, ensuring data is a component used in evaluation

District-level trainers are full time staff at the district who are interested in taking on a new responsibility in data training and

choose to become certified trainers. Responsibilities include:

O

[e]

Provide training sessions for teachers, administrators and data input teams in their respective districts

Paid stipend for training sessions provided

e District-level trainers are certified in one of the two focus areas:

(o]

o

Technical training

Using data for instructional improvement

Timeline and Activities

Activity

Hire Lead Trainers

Conduct Field Research

programs

Create certification

Create outside partnerships




where needed

Develop a marketing and

outreach plan -

Pilot training programs = - i

Evaluation and feedback

Program Redesign where

needed

Statewide roll-out ==

Parties Responsible

Tony Thacker, Coordinator — Commission on Quality Teaching

(iii) In order to make the data available and encourage effective research, Alabama plans to:
1. Develop and Implement ASCEND

2. Create partnerships with universities and research centers
Part 1: ASCEND

Goals

¢ To create a more complete set of student data where information outside of a student’s K-12 life is aggregated, thus developing a
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full P-20 system and the ability to fully understand student achievement

¢ To create a system that is flexible and easy to access, ensuring that the data is user-friendly as well as powerful

Qverview

Alabama System for Collaborative Education Needs Data Warehouse (ASCEND) will connect data from ALSDE and partners such as
the Alabama Department of Rehabilitation Services (DRS), Alabama Commission on Higher Education (ACHE), Alabama
Department of Postsecondary Education (DPE), Alabama Department of Children’s Affairs - Office of School Readiness (DCA), and
the Alabama Department of Industrial Relations (DIR). A Memoranda of Understanding (MOU) between agencies has been agreed to
in principle and will be formally signed by the second quarter of 2010. An executive order from the Governor’s office to share data
across agencies will ensure that the project does not violate FERPA regulations. The project will begin by developing an agreed upon
set of data structures and elements to be used among participating agencies. This will lead to the development of a common data
dictionary and metadata repository. A transport mechanism, including data transformation and loading routines, will be developed to
move data into the shared data store for use by all of the cooperating agencies. A data reporting portal and data mining tool will be

implemented to provide easy access for each of the participating agencies.

ASCEND will feature a common data standard with data that are regularly refreshed. It will provide easy access to required data for
federal and state reporting needs, consistent with the business needs of the agencies involved. ASCEND will utilize roles-based access
to ensure FERPA compliancy. Reports, dashboards, and interactive inquiry capabilities will allow the ALSDE and partners to readily

make informed decisions regarding policy, procedure, and education in Alabama.

The creation of a common data store that can be shared between the ALSDE and other agencies such as ACHE and DIR will result in
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timely, accurate, and better quality data. The various constituents will be able to assess the frequency, impact, and nature of the
success in programs targeted to improve student retention, completion, and performance. The data store will include data from ACHE
on student’s enrollment/exit data from public colleges within the state, as well as similar data from DPE for two year colleges. It is

anticipated that his will be completed by the end of 2012.

The majority of the budget for this investment was applied for in Alabama’s State Longitudinal Data System (SLDS) grant
application. Due to the fact that the SLDS grant is competitive and results and awards will not be released until after the Race to the

top Competition, the expenses for this were also included in the Race to the Top budget request.

Timeline and Activities

Activity

Organization and Administration

Data warehouse / Data-marts / E-transcript storage

Common Data Dictionary -

Meta Data Repository

Transport mechanism — For Inter-Agency transport of data to ] =

the Shared Data Repository

Data Reporting Portal
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Associated tools — Tools associated with the use and mining of

Data

Automated workflow

Parties Responsible

* Project Director: Mr. Gary Weatherly, ALSDE’s Director of Information Systems

¢ Project Team Members:

1. Mr. Dominique Martel, Programmer Analyst Senior — LEA Support, Data Collections, Web Development, Programming
2. Mr. Scott Crews, IT Manager I — Networking, Technical Support
3. Mrs. Patsy Eiland, DP Specialist IIl — Accountability, Programming

Part 2: Develop MOU's with universities and research centers related to research and evaluation.

Goals

* Partner with universities and research departments to conduct analysis of available data to be used to develop best practice
learning opportunities for students and educators

* Utilize the research and evaluation capacity of partner universities in data analysis with a focus on program and budgetary

effectiveness.
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ALSDE will partner with universities such as Auburn University and University of Alabama to create relationships that foster research
and evaluation of what is working within Alabama’s education system and why. ALSDE’s LDS will create portals and dashboards
that give researches access to the data they need in an easy to use format. The MOUs will be designed to ensure that the research and
evaluation is an ongoing process that will help inform instructional improvement and long-term increased student achievement, while

complying with FERPA requirements.

Timeline and Activities

Activity

Develop Memorandums of Understandings with partner
universities outlining the roles and responsibilities for research

and evaluation activities

Parties Responsible

Dr. Tommy Bice, Deputy State Superintendent of Education Instructional Services
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Performance Measures
Performance measures for this criterion are optional. If the State wishes to include performance
measures, please enter them as rows in this table and, for each measure, provide annual targets in

the columns provided.
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Teacher and Administrator Survey on Ability to use and understand Alabama’s LDS and data.

Percent “Meeting expectations” or above.

Percent of Alabama schools using data in professional evaluations and promotion decisions.

Number of University and Research Center Partnerships

Number of research papers produced annually related to Alabama education
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(D) Great Teachers and Leaders (138 total points)

State Reform Conditions Criteria

(D)(1) Providing high-quality pathways for aspiring teachers and principals (21 points)

The extent to which the State has—

(i) Legal, statutory, or regulatory provisions that allow alternative routes to certification (as defined in this notice) for

teachers and principals, particularly routes that allow for providers in addition to institutions of higher education;
(if) Alternative routes to certification (as defined in this notice) that are in use; and

iii) A process for monitoring, evaluating, and identifying areas of teacher and principal shortage and for preparin
% g g ying p p g preparing

teachers and principals to fill these areas of shortage.

In the text box below, the State shall describe its current status in meeting the criterion. The narrative or attachments shall also
include, at a minimum, the evidence listed below, and how each piece of evidence demonstrates the State’s success in meeting the
criterion. The narrative and attachments may also include any additional information the State believes will be helpful to peer

reviewers. For attachments included in the Appendix, note in the narrative the location where the attachments can be found.
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Evidence for (D)(1)(i), regarding alternative routes to certification for both teachers and principals:
e A description of the State’s applicable laws, statutes, regulations, or other relevant legal documents, including
information on the elements of the State’s alternative routes (as described in the alternative route to certification

definition in this notice).

Evidence for (D)(1)(ii), regarding alternative routes to certification for both teachers and principals:
e Alist of the alternative certification programs operating in the State under the State’s alternative routes to
certification (as defined in this notice), and for each:
o The elements of the program (as described in the alternative routes to certification definition in this
notice).
o The number of teachers and principals that successfully completed each program in the previous
academic year.

o The total number of teachers and principals certified statewide in the previous academic year.

Recommended maximum response length: Two pages

Part I: Legal Approaches to Alternative Certification [D(1)(i)]

Overview
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The legal provisions surrounding alternative routes for teachers and principals are defined below. For full statues, see [Appendix

“Legal Statutes- Alternative Pathways”].

Evidence

Alabama’s state code allows the State Board of Education ultimate power over the decision of how teachers can be trained and who
can be certified as a teacher. Through its executive officer, this board prescribes rules and regulations governing the training and
the certification of teachers in the public schools of the state, and for the acceptance of the diplomas of the colleges and universities
of Alabama, as well as of other states. The State Board of Education, with the advice of the State Superintendent of Education, also
has full power and authority to promulgate and adopt rules and regulations governing the issuance of professional and special,
alternative, and emergency certificates consistent with the provisions put forward in §16-3-23 (see below). Certification by the
National Boards of Professional Teaching Standards is also accepted as national reciprocity when national certification has been
fully implemented. (§16-3-16)

Section §16-23-3 outlines the process of alternative certification. This code is subject to new rules based on a 2008 amendment, but

these rules are included in the summary below. For full details, see [Appendix “Legal Statutes- Alternative Pathways”].

There are a number of existing alternative routes to certification. Business and military veterans can be employed with credentials
matching a needed subject area. Local school boards are authorized, pursuant to rules and regulations established by the State
Board of Education, to employ provisionally certified persons from business, industry or other areas or military retirees who have

extensive preparation with a limit of three years of alternative certification. Such persons may be employed provided:
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(1) They have at least a bachelor’s degree and the appropriate content knowledge required; and
(2) They are evaluated regularly and offered proper guidance by their supervisors.
The time served as a provisionally certified teacher does count towards tenure and is meant as a way to supply teachers to areas

where need is identified.

Specifically, Alabama State Code allows alternative certification programs open to teachers for grades nine through twelve. This
alternative certification is available when:
(1) The person has earned a bachelor's or higher degree from a regionally accredited university or college
(2) The person is recommended to the State Board of Education by the city or county school superintendent in whose system
such person shall be employed; and
(3) The person has completed requirements of Alabama Prospective Teacher Testing Program (APTTP), which includes a basic
skills assessment and a passing score on the Praxis II subject-specific test
Any alternative certification is valid for a length of time based on the State Board of Education’s specific policies, but currently, this
alternative certification can never last for more than 3 one-year periods within 4 total years. After 3 years of alternative
certification, a person either leaves his or her position, or can be granted a teaching certificate issued by the State Superintendent of
Education (pursuant to Section §16-23-1), when:
(1) Approved by the State Superintendent of Education; and
(2) Approved according to policies adopted by the State Board of Education regarding follow-on coursework to support this
certification (as referenced in §16-23-1).

While employed with alternative certification, a teacher shall be eligible to gain time towards tenure. Time served as a teacher
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pursuant to an alternative certificate shall be counted in determining continuing service status (pursuant to §16-24-2). (§16-23-3)

In all cases, a teacher must first pass a basic skills assessment and the Praxis II subject test in the area of study in which they are

applying for certification.

In cases of emergency when certified teachers, including teachers who may have received alternative certificates pursuant to this
section, are not available, the State Superintendent of Education may grant emergency certificates of any different type or grade.

Any emergency certificate is valid for only one year and cannot be extended or renewed. Time served as an emergency certified

teacher does not count towards tenure. (§16-23-3)

Any alternative certificate (ABC) issued in this manner is generally limited to persons teaching grades six through twelve; however,
an alternative certificate for teachers in grades K-8 if limited to the subject areas of the fine arts, foreign languages, and physical
education. (§16-23-3)

Tuition grants and reimbursements for adding STEM or other critical needs areas to certificates are available to existing able
teachers certified in subject areas not designated critical needs areas. Any full-time regularly certified public school teacher in
Alabama is eligible for this program but must take courses that are graduate level or approved undergraduate level courses leading
to a new certification area. Tuition reimbursements may not exceed 36 semester or 54 quarter hours or $4,000 per year in an
approved teacher education program in Alabama. To receive these reimbursements, participants must maintain a B average on all

work attempted, but are eligible for all summer programs and other programs and incentives open to STEM teachers. Each tuition
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reimbursement recipient must sign a letter of commitment to the Alabama Commission on Higher Education agreeing that upon the
completion of coursework, he or she will teach two full years of secondary STEM or other critical needs area for each academic

year the grant is received (§16-6A-15).

Part II: Descriptions of Alternative Certification [D(1)(ii)]

Overview
Since the number of traditionally certified teachers will not always match the needs of classrooms around the state, Alabama has
instituted a variety of alternative certification programs to ameliorate any shortages by pulling in teachers from non-traditional

routes. By supporting a variety of alternative pathways to certification, the state has committed to solving shortage problems,

opening doorways to individuals from many backgrounds.

Alabama has several in-state offerings that allow opportunities for teachers to find certification in non-traditional ways. In general,
these opportunities are only open to secondary grades, except in the areas of fine arts or foreign language, as outlined in §16-23-3.
Additionally, there are two nationally regulated modes of certification accepted in Alabama. Full descriptions of alternative routes

to certification are available in [Appendix “Alternative Approaches to Alabama Certification”].

These programs are widely used by teachers in Alabama, with 14,436 alternative certificates issued in-state over the last five years.

Specifically 6,650 had Alternative Baccalaureate-Level Certificates (including professional certification), 2,692 had Special
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Alternative Certificates, 961 had Preliminary Certificates, and 86 were certified under the Speech and Language Impaired
Approach.

In addition to these state-designed programs, Alabama also recognizes national certifications for Nationally Certified School
Psychologists and those certified by the National Board for Professional Teaching Standards. Alabama also recognizes those
certified as National Certified School Psychologist and, while state specific numbers are not available, 6,476 teachers across the
country have been certified by the National Board for Professional Teaching Standards. Alabama can also, in times of dire need,

authorize an Emergency Certification for one year; 3,777 individuals have had this certification over the last 5 years.

Evidence
The existing alternative routes to certification, as regulated by the Alabama State Department of Education, are as follows:
(1) (ABC) Alternative Baccalaureate-Level Certificate — Created by the Alabama Legislature as part of the Alabama
Education Improvement Act of 1991 with the goal of increasing the pool of qualified people from which LEA superintendents
can draw talent. The certificate is issued one year at a time and can be renewed for up to three years at the request of the
employing superintendent or headmaster. 1,458 teachers were certified by this method (including professional certification) in
2008-2009. It is contingent upon:
1. Recommendation by employing superintendent or administrator of nonpublic school before October 1%
2. Atleast a bachelor’s degree from a regionally accredited college or university
The ABC is only available at the bachelor’s degree level. However, a Professional Certificate can be earned if the following

criteria are satisfied:
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1. Three consecutive years of satisfactory full-time service in the same school system or nonpublic school while holding
ABC
2. 12 semester / 18 quarter hours of applicable coursework with a “C” average or above while holding an ABC
3. Verification of a passing score on a nationally-normed test for certification
4. All of these must be satisfied by the expiration of the third ABC
ABCs are issued for specific secondary fields, physical education, and specified special education in grades 6-8 or 9-12 and only

in fine arts or foreign languages in grades K-8

(2) Special Alternative Certificate (SAC) — This certification allows people who have finished a bachelor’s degree and are
admitted to a Fifth-Year Program to be issued certification, based on the field in which Alternative Fifth-Year Programs are
offered. In general, requirements are similar to those of the ABC. Like all alternative certifications, a teacher is only eligible
for this certificate if they have passed both parts of the APTTP (basic skills and subject test). The SAC, as compared to the
ABC, requires admission to an Alabama Alternative Fifth-Year Program. For teaching fields, a bachelor’s is sufficient, but for
Reading Specialists, Library-Media Specialists, and School Counselors, individuals must also hold professional certification in a

teaching field. 673 teachers were certified by this method in 2008-2009.

This program also issues certifications on a yearly basis, renewable for up to three years. With the first year, admission into an
Alabama Alternative Fifth-Year Program is required (in addition to other standards), but with years two and three, an individual
must complete three and four courses, respectively, in that program in addition to completing a year of teaching with the prior

certificate. Professional Certification (at a master’s level) can also be earned if an individual finishes this Alternative Fifth-Year
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Program and provides verification of a passing score on a nationally normed test for certification, if required. For full details,

see [Appendix “Alternative Approaches to Alabama Certification”].

(3) Preliminary Certificate — This alternative certification can be issued by at the request of an employing superintendent or
administrator for school counseling, library-media, and speech and language impaired, in addition to any teaching field or
support area deemed necessary at the request of the employing superintendent. 153 teachers gained this certification in 2008-
2009. To gain this certification, an individual needs:

1. Recommendation by employing superintendent or headmaster

2. For school counseling, at least a master’s degree and a valid license issued by any state’s board of examiners in

counseling

3. For library-media, at least a master’s earned in library science

4. For speech and language impaired, at least a master’s earned in that field
All other teaching fields and instructional support areas are handled by contacting the Teacher Education and Certification

office.

This certificate is valid for one year at the highest degree level of the individual applying. It can be reissued twice for a year
each if the requirements for Professional Certification have not been met. These requirements are
1. Verification of two years of full-time, satisfactory experience in Alabama while holding the Preliminary Certificate, with

the majority of the experience in the grade level and subject for which certification is sought
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2. Verification of a passing score on the nationally-normed test for certification

(4) Speech and Language Impaired Approach — An individual with a master’s degree or higher in speech-language pathology
and a valid speech-language license issued in any state by a board of examiners may be eligible for appropriate degree level
professional educator certificate endorsed in speech-language impaired. Once a nationally-normed test is in place, it will require

for certification (Praxis II).

Additionally, Alabama recognizes two national certifications by which a teacher can gain alternative certification in the state of
Alabama:
(1) Nationally Certified School Psychologist Approach — An individual valid certification as a Nationally Certified School
Psychologist may be eligible for professional certification as school psychologist. This certification is contingent upon a
copy of the individual’s current National School Psychologist Certificate (or a copy of the page where this person’s name

appears in the National School Psychologists Directory) and verification of a passing score on the Praxis Il exam.

(2) National Board for Professional Teaching Standards Approach — An individual with valid certification by National
Board for Professional Teaching Standards may be eligible for professional certification if Alabama offers comparable
certification in area(s), grade level(s), and degree level(s). This certificate is contingent upon verification of current certification
awarded by the National Board for Professional Teaching Standards and passing the APTTP. While Alabama incorporates this
number into its own alternative certifications, individual state data for this approach is not available. 1,642 teachers were

certified nationally in 2008-2009.
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Finally, in extreme cases, individuals may be certified by Emergency Certification. This certification can only be given to
someone for one year once in a lifetime, does not count towards tenure, and only is used in reference to subjects that are intensely in

need. 641 teachers were certified by Emergency Certification in 2008-2009.

Goals for the future are increasing alternative certification routes that focus on selectivity and allow for the preparation of teachers

in through non-traditional, LEA driven opportunities.

Part III: Efforts in Identifying and Dealing with Shortages [(D)(1)(iii)]

Overview
Alabama’s ongoing education reform approach is built on the knowledge that the surest avenue to improving student
achievement is improving and supporting the practice of instructional leaders and classroom teachers. Equity starts with the
assurance that there is a clear understanding of what is meant by quality, that practitioners are prepared and supported in ways
that insure alignment of practice with the standards that define quality, and only then can a state insure that there is a high
performing leader and teacher in every school and classroom. Alabama has sufficient human resources, but has not been
consistently successful in the development and support of them. Committed to providing every student a highly effective leader
and teacher for all, the State has undertaken efforts to understand and approach teacher and leader shortages, quality and
effectiveness. Alabama has identified a shortage of STEM and Special Education teachers, and effective principals in high-

needs schools. Additionally, an inconsistency in leader and teaching skills across the state. To respond to these needs,
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(1) The Governor’s Congress on School Leadership was initiated in November 2004 by Governor Bob Riley and State
Superintendent, Dr. Joseph B. Morton. The Congress, a group of 200 educators and business leaders, examined school
leadership issues and designed a set of recommendations focused on (1)The Alabama Standards for Instructional Leaders, (2)
the Alabama Educator Code of Ethics, (3) developed the Alabama Continuum for Instructional Leader Development, (4)
developed a new certification for instructional leaders, (5) professional development to support leaders, (6) incentives to attract
and retain quality principals in every school, and (7) a formative leader evaluation system (LEADAlabama) which is focused on
building on leader strengths and identifies professional development to help them align their practice with the Alabama
Standards for Instructional Leaders. Modules are being developed for the purpose of assisting with this alignment. Convinced
that principal preparation programs were inadequate at producing quality leaders, the Governor’s Congress requested that the
State Board of Education require all principal preparation programs in the state to close and to redesign, moving from a focus on
administration to one of preparing instructional leaders. Each university underwent a two-year redesign that culminated in a
focused on-campus review of the new program from an expert visiting team led by the Southern Regional Education Board. Of
the thirteen universities that redesigned programs, only one was given approval during the initial visit. All other programs were
required to make additional changes before ultimately being approved to admit students. All new principal preparation programs
are based in field experiences, required a trained mentor to oversee internships, and are aligned to the Alabama Standards for
Instructional Leaders. (For full overview of redesign, see [Appendices “Governors Congress University Redesign and the
Alabama Continuum for Instructional Leader Development”]. The Governor’s Congress has also redefined the certificate
renewal standards for principals. Rather than simply satisfy a number of seat-hours, or student-hours in the classroom, leaders

must now complete five Professional Learning Units, modules of professional development grounded in the core practices to
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develop strong leadership. A practitioner group appointed by the State Superintendent approves the content of professional
development for which leader certification credit is earned. See a description of Alabama leadership reform progress as outlined

by the National Association of State Boards of Education on their website: http://www.nasbe.org/leadership/

(2) As the second step in Alabama’s comprehensive approach to providing every student with an effective leader and
teacher, the Governor’s Commission on Quality Teaching, was convened on January 17, 2006. Action priorities focused on (1)
Alabama Quality Teaching Standards, (2) Alabama Educator Code Ethics, (3) The Alabama Continuum for Teacher
Development which explains the Standards by defining levels of practice for indicators in each Standard, (4) The Alabama
Teacher Mentoring Program which provides every new teacher with a trained and paid mentor, (5) a small-scale teacher
incentive pay pilot that led to a more comprehensive approach to differentiating the roles available to teachers providing the
opportunity for them to leverage individual excellence across the profession, (6) teacher preparation and recruitment pilot
programs, and (7) a formative teacher evaluation system (EDUCATEAlabama) which is focused on building on teacher
strengths and identifies professional development to help them align their practice with the Alabama Quality Teaching
Standards. Modules are being developed for the purpose of assisting with this alignment. (For full continuum document see

[Appendix “Alabama Continuum for Teacher Development”].

(3) The Governor’s Commission identified shortages in availability of science, mathematics, and special education. In an effort
to address shortages in science, mathematics, and English language arts, Alabama has designed The Alabama Teacher

Recruitment Incentive Program (ATRIP), approved in Alabama’s 2007 Regular Legislative Session and piloted in 2008. ATRIP
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offers scholarships to aspiring teachers in the amount of $20,000. The scholarship is contingent upon (a) a minimum GPA of
2.5 out 0of 4.0, (b) residence in Alabama for at least 12 months prior to application deadline, (c) statement of financial need, and
(d) verification of enrollment from a college or university registrar. These scholarships are offered to students enrolled in
approved teacher education programs in the critical needs areas of math, special education, general science, and English
language arts. In the first year of the program, over 500 students applied for the 100 ATRIP scholarships. ATRIP also awards
scholarships to those seeking alternate certification and who have been unconditionally admitted to an Alternative Class A

teacher education program. ”

The Governor’s Congress on School Leadership and Commission on Quality Teaching are comprehensive, ongoing reform and
support initiatives that are driving improvement and creating strategies addressed in section D of this grant proposal and
referenced elsewhere. All of these programs are designed to recruit teachers, incentivize for strong performance, evaluate with
clear standards, and focus on improving weaknesses to a commonly high skill level across the board; this process identifies and

corrects areas of shortage, whether within a school community or within an individual teacher’s performance.

Reform Plan Criteria

(D)(2) Improving teacher and principal effectiveness based on performance (58 points)
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The extent to which the State, in collaboration with its participating LEAs (as defined in this notice), has a high-quality

plan and ambitious yet achievable annual targets to ensure that participating LEAs (as defined in this notice) —

(i) Establish clear approaches to measuring student growth (as defined in this notice) and measure it for each individual

student; (5 points)

(ii) Design and implement rigorous, transparent, and fair evaluation systems for teachers and principals that (a)
differentiate effectiveness using multiple rating categories that take into account data on student growth (as defined in

this notice) as a significant factor, and (b) are designed and developed with teacher and principal involvement; (15

points)

(iii) Conduct annual evaluations of teachers and principals that include timely and constructive feedback; as part of

such evaluations, provide teachers and principals with data on student growth for their students, classes, and schools;

(10 points) and
(iv) Use these evaluations, at a minimum, to inform decisions regarding — (28 points)

(a) Developing teachers and principals, including by providing relevant coaching, induction support, and/or

professional development;
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(b) Compensating, promoting, and retaining teachers and principals, including by providing opportunities for
highly effective teachers and principals (both as defined in this notice) to obtain additional compensation and

be given additional responsibilities;

(c) Whether to grant tenure and/ or full certification (where applicable) to teachers and principals using rigorous

standards and streamlined, transparent, and fair procedures; and

(d) Removing ineffective tenured and untenured teachers and principals after they have had ample opportunities
to improve, and ensuring that such decisions are made using rigorous standards and streamlined,

transparent, and fair procedures.

The State shall provide its detailed plan for this criterion in the text box below. The plan should include, at a minimum, the goals,
activities, timelines, and responsible parties (see Reform Plan Criteria elements in Application Instructions or Section XII,
Application Requirements (e), for further detail). Any supporting evidence the State believes will be helpful to peer reviewers must
be described and, where relevant, included in the Appendix. For attachments included in the Appendix, note in the narrative the

location where the attachments can be found.

Recommended maximum response length: Ten pages
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Part I: Establishing a link between student growth and teacher performance [(D)(2)(i)]

Goals
1. Define a metric which establishes acceptable levels for student growth
2. Track student achievement year-to-year on an individual level
3. Build teacher accountability by linking performance to student growth
4. Use measures of growth to recognize effective teachers and leaders, while enforcing accountability for the improvement of
ineffective teachers. Understanding that the greatest influence on student growth is a teacher, improving educational

outcomes must begin with improving teacher effectiveness.

Overview
Students’ performance should be observable both in the aggregate and on the individual student level, based on assessments that

accurately measure student growth. This ability will enhance accountability of teachers for their students’ development.
The process for reaching these goals is as follows:

Develop and Utilize State Longitudinal Data System - the development of Alabama’s State Longitudinal Data System (SLDS
1) will enable:
¢ Future tracking of assessment performance and student growth at the individual student level

e Organization of archived student data
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Race to the Top funds, as well as State Longitudinal Data System Grant fund, if awarded, will be used towards the completion
of the State Longitudinal Data System, which involves partnerships with prominent universities in Alabama and data processing
and storing contractors. This money will also support the creation of a dashboard to present this data to teachers and principals

in a usable form.

Develop unique student identification numbers to track P-20 growth - to create a full database, Alabama will adopt
technology to expand the current K-12 unique student identifier system to track continuous growth for students from preschool

to post-college endeavors. Within the context of the SLDS, these unique identifiers will track a continuous path of student

growth to give a clear picture of a student’s development over time and to Jook at the benefit of particular teaching techniques.

Race to the Top funds will support the research and development of this project.

92




Timeline & Activities

Activity

Develop State Longitudinal Data
System to measure and make

accessible data on student growth

Develop tracking of new
assessments to build into

Longitudinal Data System

Person Responsible: Dr. Tony Thacker
Mr. Dom Martel

Part I1: Designing and Implementing Evaluations [(D)(2)(ii), (D)(2)(iii)]

Goals
1. Complete the implementation of EDUCATEAlabama (teacher formative evaluation instrument) and implement
LEADAIlabama (Alabama’s newly developed principal formative evaluation instrument)

2. Utilize student achievement and growth data to appropriately support the formative evaluation of teachers and leaders
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Overview )

Alabama has recently completed the development of a formative teacher evaluation instrument based on the Quality Teaching
Standards. It is upon these same standards that the teacher mentoring and teacher preparation programs have been based. This new
formative evaluation is in the first year of implementation. A newly developed formative principal evaluation instrument is to be
implemented during the 2010 school year. This new evaluation is based on the Standards for Leaders in Alabama Schools and is the

basis for the principal mentoring and preparation programs.

To support these formative evaluations, student growth data will be used to report instructional impact at the classroom and school
levels. The purpose of these impact reports will be project professional learning needs and inform continuing service status of

teachers and leaders.
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Timeline & Activities

Activity
Implement EDUCATEAlabama
and LEADAIlabama throughout

Alabama schools

Assist LEAs in the use of student
growth data in determining the
professional learning needs of

teachers and leaders

Person Responsible: Dr. Tony Thacker
Mr. John Bell

University Partners

Part III: Enacting Evaluations to Improve Teacher Performance and Recognizing Top Leaders [(D)(2)(iv)(a), (D)(2)(iv)(b)]

Goals
1. Fully implement EDUCATEAlabama and LEADAlabama to formatively inform professional learning and infuse student
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growth data into this formative process.

Overview

To enact evaluations to improve teacher performance and recognize top leaders, Alabama will:

Create modules aligned to standards that will help teachers and principals reach goals - the state will design a set of
interactive modules that help educators become more effective and reach growth aligned to each of 39 principles as outlined in
the Alabama Quality Teaching Standards and the indicators in the Alabama Standards for Instructional Leaders. These modules

will also be accompanied by videos that demonstrate techniques and provide examples of practice aligned to these Standards.

Leverage the Alabama Professional Pathways model to facilitate organic, job-embedded, professional development and
coaching. Teachers recognized for outstanding teaching, will have an expanded role as professional development
creators/presenters, intervention specialists, instructional coaches, mentors, coordinators of comprehensive school-based student
support. . Race to the Top funds will go towards piloting and expanding the development of the Alabama Professional

Pathways model.

Design a principal residency program to give additional responsibility to high performing principals - to support effective
principal preparation, Alabama’s most effective principals will be selected and trained to serve as mentors for new and aspiring
principals. Novice principals will spend time shadowing a top principal and learning from that principal’s behaviors and

approaches. Mentor principals will be compensated in addition to their wages for hosting a novice principal. Race to the Top
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money will be used to fund this additional compensation, pay a standard salary for each principal-in-residency, and hire full-

time employees to manage the logistics of this program.

Institute Fellowship program through Educational Leadership Centers - through the institution of Educational Leadership
Centers linked to Regional Service Centers, 11 strong principals per year in each region will be given the opportunity to
participate in a Fellowship program that allows these principals to attend seminars, activities, observations, and special events
led by recognized experts. These Fellows will also have the opportunity to network with one another and to collaborate on best
practices while targeting skill development. Race to the Top money will support the implementation of these centers,
compensation of these principals for time spent in Fellowship programs, and materials and speakers supplied through this

program.

Timeline & Activities

Activity

Create development modules
aligned to standards that will help

teachers and principals reach goals
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Leverage alternative pathways . B i e =
model to facilitate professional

development coaching -

Design a principal residency - =
program to give additional = ’ -

responsibility to top principals = 7 -

Institute Fellowship program 4-7_7:?:*

through Educational Leadership

Centers

Person Responsible: Dr. Tony Thacker
Dr. Angela Mangum
Regional Center Directors

University Partners

Part IV: Tying Performance to Career Decisions [(D)(2)(iv)(c), (D)(2)(iv)(d)]

Goals
1. Utilize EDUCATEAlabama and LEADAIlabama to inform professional learning needs
2. Develop professional learning opportunities to support teachers and leaders in improving practice

3. Align teacher preparation program standards with the Alabama Quality Teaching Standards and use these standards as a
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basis for initial certification.
Student growth will be introduced into career decisions in the following ways:

Using Student Growth Data for Professional Learning - the State Department, participating LEAs and Regional
Center staff will work collaboratively to develop professional learning opportunities focusing on the use of student growth
data in instructional decision making. Based on the effectiveness impact reports provided to teachers and leaders, those with
identified areas of needed improvement will be provided with these learning opportunities and supported within their

schools by the principal, regional and state staff as determined collaboratively with the teacher or leader.

Build a principal and superintendent accountability system - when a principal chooses to recommend individuals for
tenure, that principal will be required to present evidence of the teacher’s ability to perform his or her duties
satisfactorily, with student achievement data constituting a significant portion of that evidence based on Alabama’s
standards. The SDE will also require Superintendents to report disparities in teacher quality within districts and provide
plan for remedy. Special emphasis will be placed on remedying overrepresentation in traditionally underserved schools

of teachers who have not shown a propensity for producing high student achievement in their classrooms.

Develop evaluations to prevent underperforming pre-service teachers from entering the profession - pre-service teachers
should be subjected to rigorous evaluations that work to determine if their capabilities before entering the classroom based on
the Alabama Quality Teaching Standards. Race to the Top funds will support the development of pre-service evaluation
standards implemented in teacher preparation programs. LEAs and teacher preparation program faculty will work together to

perform these evaluations.
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Timeline & Activities
1. Using Student Growth to determine professional learning needs
2. Build principal and superintendent accountability system

3. Develop evaluations standards for teacher preparation program graduates

Activity

Develop and provide professional
learning opportunities to teachers
and leaders on the use of student
growth in enhancing their
instructional and leadership

effectiveness

Build principal and superintendent

accountability system

Develop evaluations to measure
pre-service teacher candidates

proficiency toward the Alabama
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Quality Teaching Standards

Person Responsible: Dr. Tony Thacker
University Partners

Regional Centers

(D)(3) Ensuring equitable distribution of effective teachers and principals (25 points)

The extent to which the State, in collaboration with its participating LEAs (as defined in this notice), has a high-quality

plan and ambitious yet achievable annual targets to—

(i) Ensure the equitable distribution of teachers and principals by developing a plan, informed by reviews of prior
actions and data, to ensure that students in high-poverty and/or high-minority schools (both as defined in this notice)
have equitable access to highly effective teachers and principals (both as defined in this notice) and are not served by

ineffective teachers and principals at higher rates than other students; (15 points) and

(ii) Increase the number and percentage of effective teachers (as defined in this notice) teaching hard-to-staff subjects

and specialty areas including mathematics, science, and special education; teaching in language instruction educational
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programs (as defined under Title III of the ESEA); and teaching in other areas as identified by the State or LEA. (10
points)

Plans for (i) and (ii) may include, but are not limited to, the implementation of incentives and strategies in such areas as
recruitment, compensation, teaching and learning environments, professional development, and human resources

practices and processes.

The State shall provide its detailed plan for this criterion in the text box below. The plan should include, at a minimum, the goals,
activities, timelines, and responsible parties (see Reform Plan Criteria elements in Application Instructions or Section XII,
Application Requirements (e), for further detail). In the text box below, the State shall describe its current status in meeting the
criterion. The narrative or attachments shall also include, at a minimum, the evidence listed below, and how each piece of evidence
demonstrates the State’s success in meeting the criterion. The narrative and attachments may also include any additional
information the State believes will be helpful to peer reviewers. For attachments included in the Appendix, note in the narrative the

location where the attachments can be found.

Evidence for (D)(3)(i):
* Definitions of high-minority and low-minority schools as defined by the State for the purposes of the State’s

Teacher Equity Plan.
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Recommended maximum response length: Three pages

Part I: Ensuring Equitable Distribution in High-Poverty / High-Minority Schools [(D)B)3{)]

Goals

1. Ensure that all students in high-poverty/ high-minority schools have access to highly effective teachers and leaders

2. Use Alabama’s current distance learning infrastructure to deliver highly effective teaching is available in all Alabama

classrooms.

Overview

All students, especially in high-poverty/ high-minority schools, should be provided with effective teachers and strong, impactful
leaders. To honor its commitment to educational equity, Alabama must commit to ensuring that the students with the greatest needs

are provided with the best teachers.

While the effort to equalize distribution is important to undertake currently, this action should naturally occur in the future. Race to

the Top offers Alabama a unique opportunity to implement the supports and conditions to make sure that this corrective mechanism

is in place down the road.

That being said, the distribution of teachers and leaders will be difficult to maintain perfectly, so other options should be available.
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If a teacher cannot teach a class in person, students should still be able to access a similar offering in the form of distance learning

or online resources, at the very least.

The process towards reaching these goals is as follows:

Invest in distance learning and curriculum available via ACCESS — while Alabama will take every effort possible to
support the distribution of teachers by subject and by school, creating alternatives to staffing every needed spot will allow a
safety net if any efforts do not completely meet the needs presented. Developing distance learning offerings in the career and
technical space in conjunction with developing the curriculum available via Alabama’s ACCESS network will both ensure that
all students statewide can access subjects that are understaffed and that these students will have access to quality teachers
selected to lead distance learning courses through their strong credentials. Specifically, STEM subjects, often understaffed will
have a strong presence through a distance-learning network, ensuring that all students have access to math-, technology-, and
science-related coursework. Race to the Top funds will be used to compensate top teachers for recording lessons on ACCESS,
finance the development of full distance-learning courses in STEM, and handle any technology costs associated with recording

and distributing lessons.

Timeline & Activities
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Activity

Invest in distance learning and

curriculum available via ACCESS

Redesign teacher preparation

programs

Scale Educational Leadership

Network

Person Responsible: Dr. Tony Thacker
Partner Universities

Regional Centers

Part II: Ensuring Equitable Distribution in Hard-to-Staff Subjects [(D)(3)(ii)]
Goals
1. Ensure that all students in Alabama can access all subjects

2. Create conditions and supports so that this distribution will occur naturally in the future, requiring relatively little
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administrative oversight
3. Develop distribution techniques so that teacher shortage in particular subject areas will cease to be an issue

4. Use data to trace and respond to shortages

Overview

All students should be able to access any subject available to any other student in the state. In particular, Alabama is committed to
ensuring the robustness and quality of the STEM curriculum that to which all students have access. Yet shortages in subject areas,
like in high-needs schools, will occur and Alabama must have mechanisms built in to correct these. Clear identification of subject
area shortages, availability of teachers to fill these shortages, and mechanisms to bring those teachers to regions of need are the
components of a distribution system that effectively supports the state’s education equity.

The process towards reaching these goals is as follows:

Scale ATRIP to incentivize teachers to teach hard-to-staff subjects - the Alabama Teacher Recruitment Incentive Program
offers a $20,000 loan reimbursement for students moving into education in the hard-to-staff fields of STEM subjects and Special
Education. This program also allows certified teachers to go back to school and gain certification in a hard-to-staff field in
which they do not have certification already. Race to the Top funds will support the expansion of this program to allow loan

forgiveness to more students for hard-to-staff subjects.

Invest in distance learning and curriculum available via ACCESS — just as distance learning and ACCESS will support
learning in high-needs schools, it will also provide students with content available in subjects not covered in their schools,

specifically in STEM. Race to the Top funds will be used to compensate top teachers for recording lessons on ACCESS,
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finance the development of full distance-learning courses in STEM, and handle any technology costs associated with recording

and distributing lessons.

Design shortage tracking and talent targeting capabilities — utilize the Longitudinal Data System to monitor teacher

shortages and inform teacher preparation and recruitment efforts

Develop alternative methods of certification — As many STEM teachers come from industry or from alternative backgrounds,
building the availability of the alternative certification programs in Alabama will expand the ability for potential teachers in
these careers to gain certification. As this program already exists, minimal costs will be associated. However, logistical issues
like having to renew an alternative certificate every year are prohibitive to some teachers and frustrating to ALSDE employees.
With Race to the Top, Alabama will look to create a system that (1) requires the prospective teacher to model and defend
effective teaching practice prior to receiving certification, (2) adjusts the period for renewal of certification from one year to
three years to lower year-to-year attrition, (3) builds in subsidies for university programs to prevent financial burdens from
prohibiting capable teachers. Additionally, this redesign will require individuals to pass APTTP requirements (basic skills and
Praxis II) even before applying for alternative certification. Finally, teachers will engage in a summer academy of online

courses to ensure that they have taken four core education courses before entering the classroom.

Timeline & Activities

Activity
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Scale ATRIP

Invest in distance learning and

curriculum available via ACCESS

Design shortage tracking and

talent targeting capabilities — L

Redesign alternative methods of P -

certification -

Person Responsible: Dr. Tony Thacker
Dr. Shannon Parks
Mr. Dom Martel
Dr. Jayne Meyer

Performance Measures for (D)(3)(i)

Note: All information below is requested for Participating LEAs.
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General goals to be provided at time of application:

Baseline data and annual

targets
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Percentage of teachers in schools that are high-poverty, high-minority, or both (as NA 25 |50 |75 100
defined in this notice) who are highly effective (as defined in this notice). %

Percentage of teachers in schools that are low-poverty, low-minority, or both (as NA 40 |60 |80% |100
defined in this notice) who are highly effective (as defined in this notice). % | % %
Percentage of teachers in schools that are high-poverty, high-minority, or both (as NA >60 | >40 | >20 | 0%
defined in this notice) who are ineffective.

Percentage of teachers in schools that are low-poverty, low-minority, or both (as NA >60 | >40 | >20 | 0%
defined in this notice) who are ineffective.

Percentage of principals leading schools that are high-poverty, high-minority, or NA 25 150 |75 100
both (as defined in this notice) who are highly effective (as defined in this notice). %

Percentage of principals leading schools that are low-poverty, low-minority, or both | NA 25 |50 |75 100
(as defined in this notice) who are highly effective (as defined in this notice). % %
Percentage of principals leading schools that are high-poverty, high-minority, or NA >60 | >40 | >20 | 0%
both (as defined in this notice) who are ineffective.

Percentage of principals leading schools that are low-poverty, low-minority, or both | NA >60 | >40 | >20 | 0%

(as defined in this notice) who are ineffective.
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Current practice does not provide the data needed to define teachers and leaders as effective or ineffective as defined

in this notice. As part of this application, baseline data will be gathered with the stated goals of annual improvement

above.

General data to be provided at time of application:

Total number of schools that are high-poverty, high-minority, or both (as defined in

this notice).

350

Total number of schools that are low-poverty, low-minority, or both (as defined in

this notice).

325

Total number of teachers in schools that are high-poverty, high-minority, or both (as

defined in this notice).

8214

Total number of teachers in schools that are low-poverty, low-minority, or both (as

defined in this notice).

13737

Total number of principals leading schools that are high-poverty, high-minority, or

both (as defined in this notice).

350

Total number of principals leading schools that are low-poverty, low-minority, or

both (as defined in this notice).

325
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[Optional: Enter text here to clarify or explain any of the data]

Data to be requested of grantees in the future:

Number of teachers and principals in schools that are high-poverty, high-minority, or
both (as defined in this notice) who were evaluated as highly effective (as defined in

this notice) in the prior academic year.

Number of teachers and principals in schools that are low-poverty, low-minority, or
both (as defined in this notice) who were evaluated as highly effective (as defined in

this notice) in the prior academic year.

Number of teachers and principals in schools that are high-poverty, high-minority, or
both (as defined in this notice) who were evaluated as ineffective in the prior

academic year.

Number of teachers and principals in schools that are low-poverty, low-minority, or
both (as defined in this notice) who were evaluated as ineffective in the prior

academic year.
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General goals to be provided at time of application: Baseline data and annual
targets

Percentage of mathematics teachers who were evaluated as effective or better. NA 60% | 75% | 90% | 100
%

Percentage of science teachers who were evaluated as effective or better. NA 60% | 75% | 90% | 100
%

Percentage of special education teachers who were evaluated as effective or better. | NA 60% | 75% | 90% | 100
%

Percentage of teachers in language instruction educational programs who were NA 75% | 85% | 95% | 100
evaluated as effective or better. %

Alabama does not currently evaluate teachers using this metric but will develop a baseline and use to measure

progress toward the goals stated above.
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General data to be provided at time of application:

Total number of mathematics teachers. 19508
Total number of science teachers. 16774
Total number of special education teachers. 4821
Total number of teachers in language instruction educational programs. 4080+

e *The number used for teachers in language instruction includes only those teaching at the secondary level.

Data to be requested of grantees in the future:

Number of mathematics teachers in participating LEAs who were evaluated as

effective or better in the prior academic year.

Number of science teachers in participating LEAs who were evaluated as effective

or better in the prior academic year.

Number of special education teachers in participating LEAs who were evaluated

as effective or better in the prior academic year.
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Number of teachers in language instruction educational programs in participating

LEAs who were evaluated as effective or better in the prior academic year.

(D)(4) Improving the effectiveness of teacher and principal preparation programs (14 points)

The extent to which the State has a high-quality plan and ambitious yet achievable annual targets to—

(i) Link student achievement and student growth (both as defined in this notice) data to the students’ teachers and
principals, to link this information to the in-State programs where those teachers and principals were prepared for

credentialing, and to publicly report the data for each credentialing program in the State; and

(ii) Expand preparation and credentialing options and programs that are successful at producing effective teachers and

principals (both as defined in this notice).

The State shall provide its detailed plan for this criterion in the text box below. The plan should include, at a minimum, the goals,
activities, timelines, and responsible parties (see Reform Plan Criteria elements in Application Instructions or Section XII,
Application Requirements (e), for further detail). Any supporting evidence the State believes will be helpful to peer reviewers must
be described and, where relevant, included in the Appendix. For attachments included in the Appendix, note in the narrative the

location where the attachments can be found.

114




Recommended maximum response length: One page

Part I: Tracking Preparation Program Effectiveness [(D)(4)(i)]

Goals
1. Link student growth to preparation programs

2. Hold preparation programs accountable for the effectiveness of their graduates

The process towards reaching these goals is as follows:

Create a state-level tool for measuring which teachers/classrooms are most effective and which teacher and principal prep
programs they came from — while SLDS II will provide the infrastructure, organization, and data needed to tie student growth to
teacher performance, another step in data processing will be involved in linking that performance all the way back to preparation
programs. Race to the Top funds will help support the design team involved with SLDS II to create a categorization method for
preparation programs that assigns teachers individual codes as well and allows them to be tracked from preparation to the

classroom. This system will generate publicly available reports on selected statistics related to student growth based on

credentialing program.

Build data monitoring into long-term prep program evaluations— supporting this program in the long-term requires building

this data tracking into the development of each teacher and principal preparation program. To continue building a feedback loop
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that tracks most effective prep programs and eliminates the least successful, programs will need to have the capability to be

tracked from their creation. This priority will be included in the design of an extensive longitudinal data system, so minimal
costs will be associated with this particular initiative.

Timeline & Activities

Activity

Create a state-level tool linking
student growth to preparation

programs of teachers / principals

Build data monitoring into long- T -

term prep program evaluations .

Person Responsible: Mr. John Bell
Dr. Jayne Meyer

Partner Universities

Part II: Promoting High-quality Preparation Programs [(D)(4)(ii)]
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Goals
1. Develop a set of program standards aligned with the Alabama Quality Teaching Standards and hold all teacher preparation

programs accountable for redesigning programs aligned to the Standards.

2. Insure a standard of quality across all redesigned teacher preparation programs

The process towards reaching these goals is as follows:

Use data system to identify highly effective centers of practice and create best practices repository— the crucial part of this
tracking system is to use it as a basis to identify what works and what does not work. While understanding and recognizing
which programs are most effective is helpful, the final step in this process is to identify those that are most effective, have
discussions with teachers and principals coming away from those programs, and find out what is working. The best practices
drawn from this discussion should be compared and contrasted with the outcomes of similar discussions with representatives
from the least effective programs. As this process will rely on data from an existing system and will rely on discussions with

teacher preparation specialists, costs will be minimal.

Emulate techniques of most effective programs and either redesign or shut down least effective - once these top- and
bottom-performing programs are identified, the lowest performing programs should be critically evaluated and either
transformed with sharing of these best practices, or shut down. Race to the Top funds will enable the facilitation of this process

as collaboration between state-level and regional teacher and principal preparation specialists.
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Redesign teacher preparation programs to incorporate K-12 site preparation — while the confirmation of best practices will
take some time to develop, teacher preparation program redesign can still begin with regards to the philosophy that prospective
should learn in a school setting from real teachers. University programs for teachers will still continue to be a part of teacher
education, but teachers should have a clinical, hands-on experience before managing a classroom. This new teacher preparation
program will place potential teachers into residency with mentor teachers, moving teacher preparation out of the college
classroom and into the K-12 setting. Through expanded use of ACCESS this new system will provide an appropriate and
individualized context for each teacher to learn. Race to the Top money will fund the development of this program, paying
stipends for teachers and principal advisors (investigators), supporting supplies needed, and covering the travel of student-

teachers from universities to schools of residency.

Build Alabama New Principal Mentoring Program (ANPM) / Principal Residency Program as a means of demonstrating
effective leadership — just as teachers should learn from successful teachers, principals should learn from effective principals.
Alabama’s New Principal Mentoring Program, scheduled for implementation in fall 2010, will place all new principals in a two-
year program with mentors trained using the National Association of Elementary School Principals’ National Mentoring
Program model. These mentors will help principals along the Alabama Continuum for the Development of Instructional
Leaders with training, support materials, and support groups. Additionally, a new principal preparation program will place
novice and aspiring principals into residency with principals in top-performing schools with the philosophy that these principals-
in-residency will learn from the best. Race to the Top funds will support additional compensation for mentor principals, a
standard salary for principals in residency, and administrative costs associated with creating the links between these groups of

principals and facilitating residencies.




Timeline & Activities

Activity

Use data system to identify highly

effective programs and create best

practices repository

Emulate techniques of most
effective programs and either

redesign or shut down least

effective

Redesign teacher preparation
programs to align to most

successful practices (i.e.

Torchbearer)

Build ANPM Program/Principal

residency program

Person Responsible:

Dr. Tony Thacker
Mr. John Bell
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Dr. Jayne Meyer

Partner Universities
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General goals to be provided at time of application: Baseline data and annual targets
Percentage of teacher preparation programs in the State for which the 0% 25% | 100% |100% |100%
publié can access data on the achievement and growth (as defined in this
notice) of the graduates’ students.
Percentage of principal preparation programs in the State for which the 0% 25% | 100% |100% |100%

public can access data on the achievement and growth (as defined in this

notice) of the graduates’ students.
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General data to be provided at time of application:

Total number of teacher credentialing programs in the State. 27
Total number of principal credentialing programs in the State. 15
Total number of teachers in the State. 58,070
Total number of principals in the State. 1,526

[Optional: Enter text here to clarify or explain any of the data]

Data to be requested of grantees in the future:

Number of teacher credentialing programs in the State for which the

information (as described in the criterion) is publicly reported.

Number of teachers prepared by each credentialing program in the State
for which the information (as described in the criterion) is publicly

reported.

Number of principal credentialing programs in the State for which the

information (as described in the criterion) is publicly reported.
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Number of principals prepared by each credentialing program in the State
for which the information (as described in the criterion) is publicly

reported.

Number of teachers in the State whose data are aggregated to produce

publicly available reports on the State’s credentialing programs.

Number of principals in the State whose data are aggregated to produce

publicly available reports on the State’s credentialing programs.

(D)(5) Providing effective support to teachers and principals (20 points)

The extent to which the State, in collaboration with its participating LEAs (as defined in this notice), has a high-quality
plan for its participating LEAs (as defined in this notice) to—

(i) Provide effective, data-informed professional development, coaching, induction, and common planning and
collaboration time to teachers and principals that are, where appropriate, ongoing and job-embedded. Such support
might focus on, for example, gathering, analyzing, and using data; designing instructional strategies for improvement;
differentiating instruction; creating school environments supportive of data-informed decisions; designing instruction
to meet the specific needs of high need students (as defined in this notice); and aligning systems and removing barriers

to effective implementation of practices designed to improve student learning outcomes; and

122




(i) Measure, evaluate, and continuously improve the effectiveness of those supports in order to improve student

achievement (as defined in this notice).

The State shall provide its detailed plan for this criterion in the text box below. The plan should include, at a minimum, the goals,
activities, timelines, and responsible parties (see Reform Plan Criteria elements in Application Instructions or Section XII,
Application Requirements (e), for further detail). Any supporting evidence the State believes will be helpful to peer reviewers must
be described and, where relevant, included in the Appendix. For attachments included in the Appendix, note in the narrative the

location where the attachments can be found.

Recommended maximum response length: Five pages

Part I: Providing Measurable and Continuously Improving Support to Teachers and Principals [(D)(5)(i), (D)(5)(ii)]

Goals
1. Build data into the day-to-day activities of teachers and principals
. Use all available resources actively to support educators
. Integrate transparency into all facets of school life to build flexibility of method

2
3
4. Use the data generated from these programs as an effective benchmark for best practices
5. Improve programs by analyzing trends and seeing what works and what does not

6

. Improve student achievement thoughtfully by monitoring data and targeting improvements
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Overview
As an objective measure of transparency, any data on student performance will provide an unbiased account of student growth on

which teachers can make active decisions regarding their approaches. Developing a clear and automated method for providing this

data will allow a strong support method for both teachers and principals to maintain awareness about their best practices.

With data availability and support structures, educators should be able to see the effects of their actions and know how to correct
something if it seems to provide a misplaced effect. All of this should create a culture that promotes active self-monitoring and

adjustment of techniques, understanding that all students are different and require tailored approaches.

Additionally, on a state level, Alabama will analyze effectiveness of its professional development efforts in an accurate and timely
manner. Data will be collected and effectively categorized to benchmark the effects of these programs and what can best be

improved or eliminated. Like teacher and principal preparation programs, all of these support and coaching mechanisms must be
evaluated with respect to their effects on student performance.

The process towards reaching these goals is as follows:

Introduce SLDS II dashboard into common teacher and principal use — making SLDS data accessible to teachers and

principals is a top priority and will be accomplished through the creation of a dashboard application accessible online. This
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dashboard will allow educators close and easy tracking of student growth. This dashboard, as mentioned in (D)(2), will be

accompanied by targeted professional development efforts.

Build an Educational Leadership Network — as mentioned in (D)(2) and (D)(3), an Educational Leadership Network will
formalize a network of support for educational leaders. Between its Fellowship program, geared towards developing individual
principals, and its networking and research components that look at educational systems on a larger level, this collection of
Educational Leadership Centers will serve as a structure that supports collaboration, builds common planning, and encourages
teachers to strengthen each other’s performance based on observed practices that work. Race to the Top funds will, as

mentioned above, support the establishment of these centers, their activities, and their Fellowship programs.

Develop technological instructional and leadership support — as all education will take place within a 21* Century context,
all students should be exposed to new technologies as a platform for education and all teachers should understand the
capabilities inherent in these tools. Workshops around technology will teach leaders how to use new tools like Interactive
Whiteboards, iPods, and online networking tools as technological leadership tools. Race to the Top funds will support the
implementation of new technologies through training workshops for teachers and administrators. Specifically a “Renaissance
IT” model, previously used in Alabama, will give teachers innovative technology and help them develop job-embedded projects

with peers both to learn the technology and understand its teaching implications.

Develop the support structure involved in the Professional Pathways model norm — merging into existing educational
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frameworks, this alternative pathways model will become the norm and generate a culture in which support is implicitly given
by teachers, differentiated because of their ability to impact the greater school and LEA communities. Thus, this program’s
organic integration into a school is meant to be the beginning of an effort to build capabilities in the long term and provide a

sustainable network of supports to teachers, tailored towards whatever their particular school holds in challenges.

Make available public reports on an annual basis — as all of these programs are publicly funded, residents of Alabama should
know how these programs are functioning and what steps are being taken, if any, to revise them. This method will build public

support while also opening the floor to public input on these issues. As these reports will be developed by supervisors of

respective programs at the state level, minimal costs are associated.

Timeline & Activities

Activity
Introduce SLDS II dashboard into

common teacher and principal use

Build an Educational Leadership
Network

Develop technological
instructional and leadership

support

126



Develop the support structure
involved in the alternative career

pathways model norm

Develop efforts within regional
service centers and ALSDE to
ensure support to teachers and

principals

Create an active benchmarking
system to trace effects of these

systems

Make available public reports on

an annual basis

Person Responsible: Dr. Tony Thacker
Dr. Jayne Meyer
Mr. Dom Martel

Partner Universities
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(E) Turning Around the Lowest-Achieving Schools (50 fotal points)

State Reform Conditions Criteria

(E)(1) Intervening in the lowest-achieving schools and LEAs (10 points)

The extent to which the State has the legal, statutory, or regulatory authority to intervene directly in the State’s persistently lowest-

achieving schools (as defined in this notice) and in LEAs that are in improvement or corrective action status.

In the text box below, the State shall describe its current status in meeting the criterion. The narrative or attachments shall also
include, at a minimum, the evidence listed below, and how each piece of evidence demonstrates the State’s success in meeting the
criterion. The narrative and attachments may also include any additional information the State believes will be helpful to peer

reviewers. For attachments included in the Appendix, note in the narrative the location where the attachments can be found.

Evidence for (E)(1):

o A description of the State’s applicable laws, statutes, regulations, or other relevant legal documents.

Recommended maximum response length: One page

(E)(1) Intervening in the lowest-achieving schools and LEAs (10 points)
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Per Alabama’s legal code (see Section E Appendix 1), any local board of education which has a majority of its schools, or a
majority of the students in a system, in which the students are scoring one or more grade levels below the prescribed norm will have
an assistance program developed by the State Board of Education which includes a self study conducted by all stakeholders. If,
after two years, student achievement has not improved, the state superintendent shall develop a system-wide school improvement
plan

If the first two steps do not result in improvement the State Board of Education shall require the State Superintendent of Education
to intervene and assume the direct management and day-to-day operation of the local board of education for such period of time as

may be necessary for student achievement to improve

Per Alabama’s legal code (see Section E Appendix 1), any school which has a majority of its students scoring one or more grade
levels below the prescribed norm on the state adopted student assessments will have an assistance program developed by the State
Board of Education. In considering whether to take steps of intervention, the State Board of Education shall consider factors which
may have affected the prescribed norm test score. Factors shall include drop-out rates, attendance rates, special education

enrollment, and any other data necessary to properly interpret student achievement in each school.

The Alabama State Department of Education’s Rewards and Intervention Plan (see Section E Appendix 2) thoroughly articulates the
state’s intervention policy for low-performing schools, which also applies to the state’s persistently lowest-performing schools, as
defined in this application. This policy includes support through a statewide system of support that is guided by a continuous

improvement plan (CIP). LEAs and schools not making adequate yearly progress (AYP) must conduct an analysis of needs,
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implement the CIP, replace applicable school or LEA staff, decrease school-based decision making, remove schools from local

board control, and/or suspend the decision making role of the principal.

Reform Plan Criteria

(E)(2) Turning around the lowest-achieving schools (40 points)

The extent to which the State has a high-quality plan and ambitious yet achievable annual targets to—

(i) Identify the persistently lowest-achieving schools (as defined in this notice) and, at its discreﬁon, any non-Title I eligible
secondary schools that would be considered persistently lowest-achieving schools (as defined in this notice) if they were eligible to

receive Title I funds; and (5 points)

(i1) Support its LEAs in turning around these schools by implementing one of the four school intervention models (as described in
Appendix C): turnaround model, restart model, school closure, or transformation model (provided that an LEA with more than nine

persistently lowest-achieving schools may not use the transformation model for more than 50 percent of its schools). (35 points)

The State shall provide its detailed plan for this criterion in the text box below. The plan should include, at a minimum, the goals,
activities, timelines, and responsible parties (see Reform Plan Criteria elements in Application Instructions or Section XII,
Application Requirements (e), for further detail). In the text box below, the State shall describe its current status in meeting the

criterion. The narrative or attachments shall also include, at a minimum, the evidence listed below, and how each piece of evidence

demonstrates the State’s success in meeting the criterion. The narrative and attachments may also include any additional
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information the State believes will be helpful to peer reviewers. For attachments included in the Appendix, note in the narrative the

location where the attachments can be found.

Evidence for (E)(2) (please fill in table below):
¢ The State’s historic performance on school turnaround, as evidenced by the total number of persistently lowest-achieving

schools (as defined in this notice) that States or LEAs attempted to turn around in the last five years, the approach used, and

the results and lessons learned to date.

Recommended maximum response length: Eight pages

(E)(2)(i) Alabama’s persistently low-performing schools will be defined in conjunction with those identified through the 1003g
School Improvement grant. Due to the change in definition on the date of our submission we were unable to adequately think
through the most efficient way to combine these two funding opportunities for the most impact on student achievement.

As far at the four prescribed turnaround models Alabama has focused primarily on the Transformational Model as it is the most
logical for a state with a many rural schools and communities where significant numbers of new principals and teachers are not
readily available. IN our planning we have researched this model and shared with our LEAs who embrace this model as it mirrors
those models that we have already had success with in our state.

Over the past several years Alabama has been fortunate to see the number of schools not achieving the required level of Adequate
Yearly Progress decrease while the criteria for meeting AYP has increased. Most significantly is that fact that our identified Title I

schools have seen the greatest progress so our plan will be to scale the efforts currently in place and described in the next section.
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(E)(2)(ii) Alabama plans to implement a multi-pronged approach to succeed in turning around the persistently lowest-achieving
schools using the transformation model:
1. Strengthening the capacity of the Statewide System of Support.
2. Providing training to strengthen LEA knowledge, skills, and ability to increase graduation rates.
3. Working collaboratively with LEAs to develop multiple models of innovative pathways to high school graduation.
4. Providing greater incentives to low-performing and turnaround schools showing indicators of potential success through
Preparing Alabama Students for Success (PASS) and AYP Rewards Programs.

5. Integrating technology as an interactive learning tool in low-performing schools

(E)(2)(ii)(1). Statewide System of Support for the Transformation Model

Goals

e Provide targeted training through the Statewide System of Support to strengthen capacity to assist LEAs in turning around
persistently low-achieving schools

¢ Implement a seamless system of coordinated technical assistance and support for Tier I, Il,and III levels in schools, with focused
support to Tier I and II schools.

Current Status

o The Statewide System of Support is guided by the coordinators of all field staff currently providing support to schools
participating in state initiatives which includes the Alabama Reading Initiative; the Alabama Math, Science, and Technology
Initiative; Prevention and Support Services Intervention Initiatives, School Improvement Team; and Technology in Motion.

Monthly meetings aid in the coordination of services to schools.
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® Any school in Year 3 (or more) Improvement is required to have a school-based peer mentor, whose responsibilities include:

Coach various clients including Principal, teacher leaders, leadership teams and individual teachers as data indicates in
effective strategies for increasing student achievement
Support the Continuous Improvement Plan development process and assist with implementation of defined strategies.

Focus on five Best Practices (see Section E Appendix 3)

e Any LEA with a Year 3 (or more) Improvement school is required to hire a Coach or Improvement Specialist, whose

responsibilities include building knowledge in best practices at the LEA level and supporting schools in turn around through

coaching the application of these practices at all schools in assigned districts

Timeline and Activities

Activity

Hire additional Peer Mentors

Hire additional Regional School Improvement Coaches ce e

Design MOU for schools and LEA’s receiving support o e

Design roles and responsibilities of School Turnaround .

Specialist — = —

Assist LEAs in the identification of candidates for school \ =

turnaround specialists at the LEA and school level

Provide funding for LEA’s in hiring school turnaround

specialists at the LEA and school level
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Develop a Comprehensive Student Support Services System to
coordinate the multiple services within the school and the

community to support at-risk students

Responsible Parties

e Dr. Deann K. Stone
¢ Dr. Kay Atchison Warfield

(E)(2)(ii)(2): Increasing Graduation Rates
Goals
e Train LEA staff to ensure that all of the persistently lowest-achieving schools have access to a dedicated staff member tasked
with helping students reach graduation
e Assist at-risk students in the efficient use of time and understand their graduation options, thus increasing the graduation rate
Current Status
e Since the implementation of graduation coaches in 2006-2007, drop-out rates have decreased at all four high school grade levels
from an average of 3.7% to 2.2% at each grade
¢ Graduation Coaches serve as coordinators for services to support “at-risk” students increasing their odds for graduation.
— Their responsibilities include:
= Identifying students as being at-risk of dropping out

*  Developing school-wide support to guide students in meeting graduation requirements
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=  Developing family and community relationships and ensure overall success of students
= Developing transitional programs and vertical teams
e Given the success documented in the pilot program, SDE plans to award additional graduation coach grants and replicate the

successful model by training counselors to supplement the services provided by the graduation coaches.

Timeline and Activities

Activity

Reevaluate prerequisites for schools to apply for graduation

coaches and make any necessary changes to the application -

Applications due from school systems

Distribute funding to schools

Graduation Coach Training sessions

Responsible Parties
e Dr. Kay Atchison Warfield

(E)(2)(ii)(3 ): Innovative Pathways to Graduation

Goals

e Increase graduation rates in low-performing schools by adding flexibility and creativity to the credit requirements as outlined in
FIRST CHOICE
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¢ Design rigorous, yet innovative pathways to graduation based on the knowledge that quality learning happens in a variety of
settings and through multiple mechanisms in collaboration with LEAs
¢ Develop PK-12 Alabama Graduation Tracking System to identify students who are off trajectory for on time graduation.
¢ Expand the A+ College Ready Advanced Placement Initiative to all Alabama Schools
Current Status
e Guide to Innovative Pathways to Graduation
— Credit Recovery allows students to prove they are knowledgeable on a segment of a course and receive course credit or earn
promotion without retaking the entire course.
— Credit Advancement allows students in school and out-of-school educational opportunities to meet course requirements in
nontraditional ways.
— Alternative Computer-Based Program for at-risk students allows at risk students to earn credits in core curriculum through

an alternative instructional program adhering to 140 instructional hours.

Timeline and Activities

Activity

Pilot innovative graduation models

Provide Tracking System Training to

counselors and graduation coaches

Expand A+ College Ready to all Alabama
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sehools I .

Responsible Parties
Kay Atchison Warfield

(E)(2)(ii)(4): Financial Support and Incentives

Goals
¢ To financially support school-based turnaround programs at the persistently lowest-performing schools and financially reward
those that achieve great student success

e Toreward and learn from Alabama’s Torchbearer Schools, which are high-performing, high-poverty schools.

Current Status
o AYP Rewards and Torchbearer Schools

— The Torchbearer School Program was created to recognize high-poverty, high-performing public schools in Alabama. Nine
schools met all criteria and were recognized with a monetary reward by the State Department of Education as Torchbearer
Schools. All schools that were eligible received AYP Rewards. To be eligible for this prestigious award during 2007-2008,
schools must have met the following criteria:

o Identified as Meeting the Challenge School, Advancing the Challenge School, and Exceeding the Challenge
School according to the state rewards plan.
o Have at least an 80 percent poverty rate (percent free/reduced-price meals).

o Have at least 80 percent of students to score at Levels III or IV on the Reading section of the Alabama Reading
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[e]

and Mathematics Test (ARMT).

Have at least 80 percent of students to score at Levels III or IV on the Math section of the Alabama Reading and

Mathematics Test (ARMT).

Have at least 95 percent of twelfth-grade students pass all required subjects of the Alabama High School
Graduation Exam (AHSGE).

Have a graduation rate above the state average (high schools).

Alabama will annually recognize schools that make the greatest gains in closing the achievement gap and make progress

toward AYP or that make AYP for two or more consecutive years. Determination of “greatest gains” will be made on a

year-by-year basis and with guidance from the state’s Rewards and Interventions Committee.

Criteria for monetary rewards are as follows:

e]

Advancing the Challenge—School where the percent of students scoring advanced in reading and mathematics
exceeds the state’s percent scoring advanced. (School must have at least an 80% poverty rate or have 90% of
students score advanced in reading and 90% of students score advanced in mathematics.)

Meeting the Challenge—School that meets AYP for two consecutive years. (School must have at least an 80%
poverty rate.)

Exceeding the Challenge—School with subgroup whose percent of students scoring proficient in reading and
mathematics exceeds its state counterpart. (School will receive a monetary reward for each subgroup.)
Addressing the Challenge—School with subgroup that closes the achievement gap in the percent of students
scoring proficient in reading and mathematics by at least 15% when compared to its state counterpart. (School
will receive a monetary reward for each subgroup.)

Torchbearer School—School meeting multiple criteria including poverty, high test scores, and making AYP for

138




[e]

two consecutive years.
Additionally, principals and teachers who are highly effective and have been instrumental in closing the

achievement gap and/or making AYP will be identified to serve as peer consultants on the State Support Team.

— The types of rewards offered vary according to the financial resources available. Any federal funds reserved for academic

achievement awards in accordance with Section 1117 will be supplemental to state funds that are available for the applicable

year.

— Cash awards to schools are to be distributed as the faculty determines instructional improvement programs and/or materials

voted by the teaching faculty. Examples of ways that reward monies may be used:

o

(o]

@)

e}

[e]

Supplemental services, such as tutorial assistance, that have proven to be effective.

Additional human, financial, and/or material resources, e.g., funds to pay highly skilled teachers at a
commensurate rate of pay to work with struggling learners after school.

Additional personnel, e.g., a substitute teacher that allows a teacher to attend professional development activities.
High-quality professional development opportunities, including release time and travel opportunities for
professional growth activities.

Increased funds for instructional supplies.

Mentoring programs for teachers.

Academic content study that is fully paid, partially paid, and/or not paid but available to teachers.

Alternatives to the traditional school day and school year.

— Using Race to the Top Funds, AL would like to add an additional ten grants of $250,000 each for the next four years
PREPARING ALABAMA STUDENTS FOR SUCCESS (PASS) is a comprehensive and broad-based initiative geared toward
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students in Grades 6-12 who are at risk of failure in school.

— The Alabama legislature established funding for programs to prevent students in any combination of Grades 6 through 12
from becoming dropouts and provide opportunities to ensure academic success for those who are struggling in the classroom

— The State Department of Education created a competitive grant application relating to individual schools selected by city and
county school systems entitled Preparing Alabama Students for Success (PASS).

— LEA’s are required to create a plan for the development and implementation of the dropout prevention program including,
but not limited to, program goals, strategies/action steps, and method of evaluation in order to apply for the grant

— In August, 2007, 38 school systems were awarded a total of $4.4m for implementation of PASS initiatives. These grants
ranged in size from $50,000 to $200,000

— Alabama has witnessed a decrease in dropout rates for the schools awarded the grants across all high school grade levels

— Using Race to the Top Funds, AL would like to add additional grants for the next four years

Timeline and Activities

Activity

Develop Revised PASS Application
PASS Applications due
PASS Funds Awarded

AYP School Selected and Funds Awarded based on prior year
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achievements

Evaluation of Programs — hire an outside evaluator after the

2010-2011 school year

Responsible Parties

e Dr. Angela Mangum
e Dr. Kay Atchison Warfield

(E)(2)(ii)(5): Technology as an Interactive Learning Tool

Goals

¢ Support teachers and improve student achievement by providing current technology in the classroom

¢ Give at-risk students and low-performing schools the ability to fully utilize Alabama Learning Exchange (ALEX), Alabama’s
national award-winning educational web portal with content such as lesson plans and interactive activities

e Better serve at-risk students in the Career and Technical Centers by giving them access to quality instruction through distance
learning equipment.

Current Status

o New initiatives and innovations in ALEX (Alabama Learning Exchange). Note: the budget for this project is included in
Section D)
— Adding innovative, technology-rich Alabama Teacher Lesson Plans and podcasts to ALEX, all linked to Alabama Courses

of Study will be a way to teach struggling students that are difficult to engage

— New equipment, such as interactive whiteboards, iPod Touches, iPod Nanos, digital cameras, student response systems,
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laptops, presentation equipment, additional digital creation tools and support equipment will provide excitement to
classrooms and opportunities to engage at-risk students
e Adding distance-learning equipment to Career and Technical Centers (see Section E Appendix 3 for Alabama’s Career and

Technical Education Annual Report)

— Career and Technical Centers serve an above-average percentage of Free and Reduced Meal and Non-white students

— Career and Technical Centers are part of Alabama’s vision to increase gradation rates and offer alternative graduation
options to at-risk students. These help the low-performing schools by providing an alternative option for students and often
times a more flexible learning schedule

— Alabama has equipped 10 of its 50 Career and Technical Centers with distance learning equipment for disseminating
information and training, which is particularly important in the rural areas of Alabama. This will also ensure a more
equitable distribution of resources and access to quality teaching and instruction

— ALSDE plans to use RTTT funding to outfit the remainder of its Career and Technical centers with this much-needed
equipment

Timeline and Activities

Activity

Purchase and distribute equipment

Ensure training tools are available to teachers on ALEX

Career and Technical Center equipment training completed

142



Responsible Parties

New initiatives and innovations in ALEX — Shannon Parks

Career and Technical Center Equipment — Gerry Moses

# of Schools Since

Approach Used SY2004-05 Results and Lessons Learned

State Support/Turnaround Services/Support that has been provided is effective but reactive

Team Intervention State needed a more proactive approach to support schools/districts in

163 improvement

Regional support provided to highest need schools and assessed
quarterly in 2007-2008.

State Support/Turnaround Districts have responded well to the Continuous Improvement

Team Intervention + Residency Program. Correspondence has been shared with the SDE

Continuous Improvement regarding the benefits of the program.

Residency Program (CIRP) 128 With the increase in the diversity of needs illustrated by districts, School

Assistance Meetings and Continuous Improvement Residency Program
support has been tiered. Each component has a basic and advanced level
that enables the support team to better meet the needs of new and

veteran LEA staff.
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The Statewide System of Support is experiencing success
— Currently, 91 LEAs are working with SDE Regional School Improvement Coaches
= 21 are required to do so because they have a Year 3 Improvement School
* 70 districts who are not required, but are proactively utilizing the program due to its proven success
— From 2006-2007 to 2009-10, the number of “Schools in Improvement” has decreased from 452 to 121. In comparison,
almost every other state that released AYP results for the 2008-2009 school year showed an increase in the number
of schools failing to make AYP. !
— Currently the stat fund support 25 Graduation Coaches, federal school improvement funds support 7 Graduation Coaches
and 49 LEAs elected to use local funds to support 188 Graduation Coaches based on proven success to increase the

graduation rate and to decrease the discipline referrals, truancy and dropout rates.

1%2008-09 Adequate Yearly Progress (AYP) Results: Many More Schools Fail in Most States,” National Education Association, October 2008
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Alabama’s persistently lowest-achieving schools will be identified and posted on the Alabama Department of Education’s (SDE)
web site no later than February 8, 2010 due to the need to correlate to the 1003g School Improvement Grant which was changed on
the date of the submission on this grant. We have also not included numbers as we cannot determine the baseline without this

definition but have as a goal that the number of schools requiring one of the four intervention models would decrease annually.

145




(F) General (55 total points)

State Reform Conditions Criteria

(F)(1) Making education funding a priority (10 points)

The extent to which—

(i) The percentage of the total revenues available to the State (as defined in this notice) that were used to support elementary,
secondary, and public higher education for FY 2009 was greater than or equal to the percentage of the total revenues available to the

State (as defined in this notice) that were used to support elementary, secondary, and public higher education for FY 2008; and

(i) The State’s policies lead to equitable funding (a) between high-need LEAs (as defined in this notice) and other LEAs, and (b)
within LEAs, between high-poverty schools (as defined in this notice) and other schools.

In the text box below, the State shall describe its current status in meeting the criterion. The narrative or attachments shall also
include, at a minimum, the evidence listed below, and how each piece of evidence demonstrates the State’s success in meeting the
criterion. The narrative and attachments may also include any additional information the State believes will be helpful to peer

reviewers. For attachments included in the Appendix, note in the narrative the location where the attachments can be found.
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Evidence for (F)(1)():

e Financial data to show whether and to what extent expenditures, as a percentage of the total revenues available to the State

(as defined in this notice), increased, decreased, or remained the same.

Evidence for (F)(1)(ii):

¢ Any supporting evidence the State believes will be helpful to peer reviewers.

Recommended maximum response length: Three pages

As defined in this notice Alabama’s total revenue available to our public schools has decreased. This is in part due to the fact that
Alabama’s education funding is directly tied to sales and income tax both of which have decreased significantly during the recent
national economic downturn. Alabama also has a unique funding formula whereby 10 mills of property tax or the equivalent rests
with the local school district as their participation in the Foundation Program. When these amounts are taken into account Alabama

would meet the requirements within this notice. See Appendix F (1) for further explanation

(F)(2) Ensuring successful conditions for high-performing charter schools and other innovative schools (40 points)

The extent to which—
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(i) The State has a charter school law that does not prohibit or effectively inhibit increasing the number of high-performing charter
schools (as defined in this notice) in the State, measured (as set forth in Appendix B) by the percentage of total schools in the State

that are allowed to be charter schools or otherwise restrict student enrollment in charter schools;

(ii) The State has laws, statutes, regulations, or guidelines regarding how charter school authorizers approve, monitor, hold
accountable, reauthorize, and close charter schools; in particular, whether authorizers require that student achievement (as defined in
this notice) be one significant factor, among others, in authorization or renewal; encourage charter schools that serve student
populations that are similar to local district student populations, especially relative to high-need students (as defined in this notice);

and have closed or not renewed ineffective charter schools;

(iif) The State’s charter schools receive (as set forth in Appendix B) equitable funding compared to traditional public schools, and a

commensurate share of local, State, and Federal revenues;

(iv) The State provides charter schools with funding for facilities (for leasing facilities, purchasing facilities, or making tenant
improvements), assistance with facilities acquisition, access to public facilities, the ability to share in bonds and mill levies, or other
supports; and the extent to which the State does not impose any facility-related requirements on charter schools that are stricter than

those applied to traditional public schools; and
(v) The State enables LEAs to operate innovative, autonomous public schools (as defined in this notice) other than charter schools.

In the text box below, the State shall describe its current status in meeting the criterion. The narrative or attachments shall also
include, at a minimum, the evidence listed below, and how each piece of evidence demonstrates the State’s success in meeting the

criterion. The narrative and attachments may also include any additional information the State believes will be helpful to peer
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reviewers. For attachments included in the Appendix, note in the narrative the location where the attachments can be found.

Evidence for (F)(2)(i):
¢ A description of the State’s applicable laws, statutes, regulations, or other relevant legal documents.
e The number of charter schools allowed under State law and the percentage this represents of the total number of schools in
the State.

¢ The number and types of charter schools currently operating in the State.

Evidence for (F)(2)(ii):
¢ A description of the State’s approach to charter school accountability and authorization, and a description of the State’s
applicable laws, statutes, regulations, or other relevant legal documents.

o For each of the last five years:
o The number of charter school applications made in the State.
o The number of charter school applications approved.
o The number of charter school applications denied and reasons for the denials (academic, financial, low enrollment,

other).

o The number of charter schools closed (including charter schools that were not reauthorized to operate).

Evidence for (F)(2)(iii):

e A description of the State’s applicable statutes, regulations, or other relevant legal documents.
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e A description of the State’s approach to charter school funding, the amount of funding passed through to charter schools per

student, and how those amounts compare with traditional public school per-student funding allocations.

Evidence for (F)(2)(iv):
e A description of the State’s applicable statutes, regulations, or other relevant legal documents.

o A description of the statewide facilities supports provided to charter schools, if any.

Evidence for (F)(2)(v):

e A description of how the State enables LEAs to operate innovative, autonomous public schools (as defined in this notice)

other than charter schools.

Recommended maximum response length: Six pages

The State of Alabama does not currently have legislation authorizing the establishment of public charter schools. However,
legislation will be introduced by our Governor during the 2010 legislative session giving Alabama the authority to establish charter
schools in areas of need. The Alabama Department of Education and the Governor’s Office of Educational Policy have been
working closely with National Alliance for Public Charter Schools in the development of the legislation with a focus on learning
From the successes and failures of charter schools since their inception in 1991. Alabama’s State Board of Education has recently
unanimously passed a resolution in support of legislation authorizing charter schools in Alabama. A copy of this resolution can be
in Appendix (F)(2).
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)W)

Alabama has demonstrated its support of specialized and innovative schools through the development of several magnet schools, as
well as schools focused on the arts and STEM. Alabama currently operates 15 magnet schools, 5 school focused on the arts, 27
STEM schools that provide engineering and biomedical curriculum, and over 50 career and technical schools. Alabama has allowed
these types of schools where LEA’s and communities see a need and support this innovation. Two of these schools function under
the direction of their own governance structure and their own board of directors. One is the Alabama School of Math and Science

located in Mobile Alabama and the other is the Alabama School of Fine Arts located in Birmingham, Alabama.

(F)(3) Demonstrating other significant reform conditions (5 points)

The extent to which the State, in addition to information provided under other State Reform Conditions Criteria, has created,
through law, regulation, or policy, other conditions favorable to education reform or innovation that have increased student

achievement or graduation rates, narrowed achievement gaps, or resulted in other important outcomes.

In the text box below, the State shall describe its current status in meeting the criterion. The narrative or attachments shall also
include, at a minimum, the evidence listed below, and how each piece of evidence demonstrates the State’s success in meeting the
criterion. The narrative and attachments may also include any additional information the State believes will be helpful to peer

reviewers. For attachments included in the Appendix, note in the narrative the location where the attachments can be found.
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Evidence for (F)(3):

e A description of the State’s other applicable key education laws, statutes, regulations, or relevant legal documents.

Recommended maximum response length: Two pages

Alabama State Board of Education, through the adoption of FIRST CHOICE, has created an environment for innovation and reform
in serving students at the secondary level. Within FIRST CHOICE, schools and school systems may waive the traditional Carnegie
requirement of seat time as it relates to student proficiency or mastery in academic and elective classes. By doing so students who
are advanced in a content area may move through the curriculum at a faster pace and subsequently take more rigorous and advanced
classes while students who may struggle in a content area may be granted additional time and support rather than failing within the
traditional time driven method of awarding credit. This innovation is requiring a total reform of the traditional high school model to
one where learning is the constant and time the variable. This reform curve is steep and not all schools or systems have the capacity
to make this transition but through a year of professional learning more and more schools and school systems are embracing the
reform and the results have and continue to be our best motivational tool. In every school where the Carnegie requirement has been
waived or adapted there have been a positive impact on student attendance, student achievement and most importantly a positive
impact on the number of students graduating from high school college and career ready. Over the past five years the rate of change
of our dropout numbers has remained in a steady improvement mode of 2% annually. This past year, the first year of the
implementation of the reform concepts within FIRST CHOICE, our rate of change within our dropout numbers was 26%. As this

reform moves forward there exist limitless models of best practice that will emerge for replication across our state and our nation.




Priority 2: Competitive Preference Priority — Emphasis on Science, Technology,

Engineering, and Mathematics (STEM). (15 points, all or nothing)

To meet this priority, the State’s application must have a high-quality plan to address the need to
(i) offer a rigorous course of study in mathematics, the sciences, technology, and engineering; (ii)
cooperate with industry experts, museums, universities, research centers, or other STEM-capable
community partners to prepare and assist teachers in integrating STEM content across grades and
disciplines, in promoting effective and relevant instruction, and in offering applied learning
opportunities for students; and (iii) prepare more students for advanced study and careers in the
sciences, technology, engineering, and mathematics, including by addressing the needs of
underrepresented groups and of women and girls in the areas of science, technology, engineering,

and mathematics.

The competitive preference priority will be evaluated in the context of the State’s entire
application. Therefore, a State that is responding to this priority should address it throughout
the application, as appropriate, and provide a summary of its approach to addressing the priority
in the text box below. The reviewers will assess the priority as part of their review of a State’s

application and determine whether it has been met.

Recommended maximum response length, if any: One page

Alabama has made a significant financial and programmatic investment in the area of STEM education.
The Alabama Math, Science and Technology Initiative (AMSTYI) serves as the pillar of this effort. To
date, AMSTTI has been implemented in 50% of our schools impacting the project-based learning
opportunities for ALL students. To support participating teachers, regional specialists guide the in-class
implementation through model lessons and use of materials. All materials needed for project-based
learning experiences and science labs are provided to the teacher through a state-wide materials
distribution system. This massive effort is the result of a multi-participant partnership including colleges
of education and colleges of math and science and supported by an array of business partners who provide

application expertise and content and practice expertise.
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Our goal moving forward is to complete the implementation of the Alabama Math, Science and
Technology Initiative in all of Alabama’s schools to serve as the basis for all other STEM learning

activities.

To increase the academic rigor within our STEM programs the A+ College Ready Advanced Placement
Training and Incentive Program will be expanded to all schools. This partnership with the National Math
and Science Initiative and the College Board has placed Alabama first in the nation in the percentage
increase in the number of students taking Advanced Placement course but most importantly also placing
first in the nation in the percentage increase in the number of qualifying scores on these rigorous exams.
As more students experience success in the math and science Advanced Placement coursework the number

of STEM eligible high school graduates will increase exponentially.

Alabama has also begun implementation of the Laying the Foundation component of the College Board
Advanced Placement program to build the pipeline for potential AP students in the middle school and
early high school grades. Of primary focus within this program is an expansive teacher training program

that we have integrated into our existing Alabama Math, Science and Technology Initiative.

Supporting the research of supporting female students in STEM classes and careers is Alabama’s Girls
Engaged in Math and Science University (GEMS-U). This statewide project works to provide non-
traditional academic and career opportunities to female students and support them in the pursuit of STEM
related learning opportunities and careers. At the core of this project are 400+ GEMS-U lesson plans

portal for use in Alabama Classrooms.

The culminating STEM activity is Project Lead the Way (PLTW) through which engineering and
biomedical academies have been established in 27 of Alabama’s schools. Through university and industry
partnerships supported through the above mentioned curriculum and professional development Alabama is
committed to preparing a new generation of learners equipped with STEM content knowledge and skills

needed for the 21* Century workforce.
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Master Budget Table of Contents

Section A - State Success Factors Budget %
Project Name: Developing Regional Service Centers Model 3$ 8,635,000 4.8%
TOTAL Section A - State Success Factors $ 8,635,000 4.8%
Section B - Standards and Assessments

Project Name: Supplement and Adopt Common Core Standards through Committee 3$ 688,000 0.4%
Project Name; Professional Development and Support for Common Core Standards Adoption $ 7,860,350 4.3%
Project Name: Design and implement Common Summative Assessment Based on Common Core Standards $ 22,146,802 12.2%
Project Name; Develop a ent State-level tive Assessment $ 9,304,848 5.1%
Project Name: Align and Scale the Alabama Reading Initiative ARI 3 20,000,000 11.0%
Project Name: Align and Scale the Alabama Math, Science and Technology Initiative AMSTI $ 12,000,000 6.6%
TOTAL Section B - Standards and Assessments 3 72,000,000 39.7%
Section C - Data Systems to Support Instruction

Project Name: ACES $ 2,087,058 1.2%
Project Name: Data Training $ 5,435,150 3.0%
Project Name: ASCEND $ 1,973,311 1.1%
TOTAL Section C - Data Systems to Support Instruction 3 9,495,519 5.2%
Section D - Teachers & Leaders

Project Name: Deslaning and Implementing New Evaluation System $ 2,765,000 15%
Project Name: Implement / Scale Cal i for Teachers $ 29,987,000 16.5%
Project Name: Professi €l ent Module Desi mplementation $ 1,252,100 0.7%
Projec ; Design Shortage Tracking al alent Targeting Capabilities $ 1,635,000 0.8%
Project Name: Redesign Teacher Preparation Programs to K-12 Site-based Prep $ 10,430,000 5.8%
Project Name: Technology Instructional and.Leadership Support $ 2,800,008 1.6%
TOTAL Section D - Teachers & Leaders $ 48,969,108 27.0%
Section E - Turning Around Lowest-Performing Schools

Project Name: State Support Team & Transformation Model $ 5,864,824 3.2%
Project Name: Graduation Coaches $ 3,260,732 1.8%
Project Name: Innovative Pathways to Graduation (IPG) $ 6,400,000 3.5%
Project Name: AYP Rewards $ 10,125,000 5.6%
Project Name: Preparing Alabama Students for Success (PASS) Grants $ 8,172,452 4.5%
Project Name: Technology as an Interactive i uipment for Career and Technical Education Centers) $ 8,311,996 4.6%
TOTAL Section E - Turning Around Lowest-Performing Schools 3 42,125,004 23.2%
TOTAL BUDGET | $ 181,224,631 100%




Project-Level Budget Summary Table
Project Name: Developing Regional Service Centers Model

Personnel

$ 1,650,000

Associated with Criteria: (A)(2)

1,650,000

$ 1,650,000

$ 1,650,000

$ 6,600,000

Fringe Benefits

412,500

412,500

415,500

412,500

$ 1,650,000

Travel

$ -

Equipment

220,000

55,000

55,000

55,000

385,000

Supplies

Contractual

Training Stipends

Other

Total Direct Costs (lines 1-8)

$
3
3
$ -
$
$
$
$

2,282,500

©¥ | | & | |&» B | |n

2,117,500

3
$
$
$
$
$
$
$

2,117,500

$
$
$
$ -
$
$
$
$

2,117,500

8,635,000

Indirect Costs

Funding for Involved LEAs

Supplemental Funding for Participating LEAs

$ -

$ -

Total Costs (lines 9-12)

$
$ -
$ 2,282,500

2,117,500

$ 2,117,500

$ 2,117,500

©¥ | [ |8 | |&H |4 | |&H |en

8,635,000

Funding Subgranted to Participating LEA's
(50% of Total Grant)

$ -

$ -

$ -

$ -

TOTAL BUDGET (lines 13-14)

$ 2,282,500

2,117,500

$ 2,117,500

$ 2,117,500

$ 8,635,000




Project Name: Developing Regional Service Centers Model
Associated with Criteria: (A)(2)

Personnel Costs Narrative

Regional Staff

" Descriptic
To support the expanded role of the current Regional Inservice Center a
center Director will be hired who wil function as the lead field staff from the
State Department of Education. All Regional SDE services will be
coordinated through this position. To support this expanded role a support

position with budgeting and financial accounting background will be hired to
serve the overall needs of the center.

it . ; L ; ] 1
i : S ! 100% 100% 100% 100%
: 125,000 125,000 125,000 125,000 3,960,000
181,375,000 | $ - $ - $ - $ 5,500,000
Position #2
11
100% 0% 0% 0%
i 25,000 25,000 25,000 25,000
i $ 275,000 [ $ 275,000 $ 275000 $ 275,000 | $ 1,100,000
Position # 3
0% 0% 0% 0%
siialeliaiin 19 - $ - $ - $ - $ -
Position # 4 Description of jol
#.of Positions i - - N N
i i 0% 0% 0% 0%
...... K - $ - $ - $ N 3 N
Position # 5§
0% 0% 0% 0%
s I - 18 - s - 3 -




|TOTAL

] $1,650,000 | $ 1,650,000 [ $ 1,650,000 | $ 1,650,000 | $ 6,600,000 ]

Benefit Costs Narrative

Regionai
] 25%] 25%] 25%] 25%
s 412,500 [ § - Is - (8 - |$ 412,500
Position #2
25%] 25%] 25%] 25%
[$ 687508 68,750 |3 68,750 | & 206,250
Position # 3
- 25%] 25%] 25%| 25%
$ - [s - [s - s - I3 -
Position # 4
25%] 25%] 25%] 25%
$ - [s - [ BB - s -
Position # §
B 25% 25% 25% 25%
EE I - |8 - s - I3 -
TOTAL $ 412500 |8 412,500 | $ 415,500 | $§ 412,500 | $ 1,650,000

Travel Costs Narrative

Travel ltem #1 »

Travel ltem #2

Travel ltem #3




De:

Training Item #5

scription of Training ltem

# 5

TOTAL

ln|e

A <o

Other Costs Narrative

Other ltem #1

3 3 3
$ $ $ $
Other Itemn #2
$ $ 3
$ $ $ $
Other ltem #3
; i $ $ $ $
Totak Buaged I $ $ $ 3
Other Item #4 escription of O
L per i $ $ $
! anualBuaget: o $ $ 3 3
Other Item #5 Description of Other ltem .
# ;
: $
g EATIRY: fasat i e i 1 Sl $ S
TOTAL B $ $

Funding for Involved LEA's (State Budget)

i

Involved LEA ltem #1 Description of Involved LEA item
# i :




involved LEA ltem #2

- $ - $ - $ -

- $ - 3 - 3 - $ -
Involved LEA Item #3

- 3 - $ - $ -

- $ - $ - $ - $ -
Involved LEA Item #4

- $ - $ - $ -

- $ - $ - $ - 3 -
Involved LEA ltem #5

N N 3 N -
TOTAL - - $ - - $ -

Funding for Participating LEA's (State Budget)

B BE - I3 -
Participating LEA ltem #2
i3 - $ - $ - $ -
$ - $ - $ - $ - $ -
Participating LEA ltem #3
5 - |3 -3 - s -
Total AnfualBadget = Ts B s s 13 -
Participating LEA ltem #4 _[Description of Participating LEA item




Project-Level Budget Summary Table
Project Name: Supplement and Adopt Common Core Standards through Committee
Associated with Criteria: (B)(3)

1 _|Personnel $ 80,000 | $ - $ - $ - 3 80,000
2 |Fringe Benefits $ 30,000 | $ - 13 - 13 - 19 30,000
3 |Travel $ 25,000 | $ - 3 - $ - $ 25,000
4 |Equipment 3 -
5 |Supplies $ 154,000 | $ - $ - $ - $ 154,000
6 [Contractual $ -
7 |[Training Stipends $ -
8 |Other $ -
9 |Total Direct Costs (lines 1-8) $ 289,000 | $ - $ - $ - $ 289,000
10 |Indirect Costs $ 55,000 $ 55,000
11 |Funding for Involved LEAs $ -
12 |Supplemental Funding for Participating LEAs $ -
13 {Total Costs (lines 9-12) $ 344,000 | $ - $ - $ - $ 344,000
Funding Subgranted to Participating LEA's
14 |(50% of Total Grant) $ 344,000 $ 344,000
15 [TOTAL BUDGET (lines 13-14) $ 688,000 | $ - $ - $ - $ 688,000




Project Name: Supplement and Adopt Common Core Standardé through Committee
Associated with Criteria: (B)(3)

Personnel Costs Narrative Total Annual Budget

Position
SDE Personnel (1)

works with Supplementing
Common Core

# of Positipns:
% ETE. i

TOTAL

il o
€A €]

80,000 80,000

Benefit Costs Narrative

SDE Personnel

30,000
30,000

TOTAL

s R

Travel Costs Narrative

Travel

I R 5

25,000
[3__25.000

25,000

TOTAL

€«




Project-Level Budget Summary Table
Project Name: Professional Development and Support for Common Core Standards Adoption
Associated with Criteria: (B)(3)

1_[Personnel 3 400,000 | $ 400,000 400,000 400,000 | $ 1,600,000
2 _{Fringe Benefits $ 150,000 | $ 150,000 150,000 150,000 | $ 600,000
3 |Travel $ 125,000 | $ 125,000 125,000 125,000 | $ 500,000
4 |Equipment $ -
5 |[Supplies $ 100,000 | 100,000 100,000 100,000 | $ 400,000
6 [Contractual $ 50,000 | $ 27,462 27,462 27,462 | $ 132,386
7 _|Training Stipends $ -
8 |Other $ 68,959 | $ - - $ 68,959
9 [Total Direct Costs (lines 1-8) $ 893,959 | § 802,462 802,462 802,462 | $ 3,301,345
10 [Indirect Costs 3 170,278 | § 152,850 152,850 152,850 | $ 628,828
11 |Funding for Involved LEAs $ -
12 _[Supplemental Funding for Participating LEAs $ -
13 |Total Costs (lines 9-12) $ 1,064,237 % 955,312 955,312 955,312 | § 3,930,173
Funding Subgranted to Participating LEA's
14 [(50% of Total Grant) $ 1,064,238 % 955,313 955,313 955,313 | $§ 3,930,177
15 |TOTAL BUDGET (lines 13-14) $ 2128475|$ 1,910,625 1,910,625 1,910,625 | $ 7,860,350




Project-Level Budget Summary Table
Project Name: Design and Implement Common Summative Assessment Based on Common Core Standards
Associated with Criteria: (B)(3)

1 |Personnel $ 320,000 320,000 320,000 | $ 320,000 | $ 1,280,000
2 |Fringe Benefits $ 120,000 120,000 120,000 { $ 120,000 | $ 480,000
3 |Travel $ -
4 |Equipment $ -
5 [Supplies $ -
6 [Contractual $ 1,885414 1,885,414 1,885414 [ $ 1885415 | $ 7,541,657
7 |Training Stipends $ -
8 |Other $ -
9 |Total Direct Costs (lines 1-8) $ 2325414 2,325,414 2,325414 | $ 2,325415 |8 9,301,657
10 [Indirect Costs $ 442,036 442,936 442,936 | § 442,936 | $ 1,771,744
11 |Funding for Involved LEAs $ -
12 |Supplemental Funding for Participating LEAs $ -
13 [Total Costs (lines 9-12) $ 2,768,350 2,768,350 2,768,350 | $ 2,768,351 | $ 11,073,401
Funding Subgranted to Participating LEA's
14 |(50% of Total Grant) $ 2,768,350 2,768,350 2,768,350 | $ 2,768,350 | $§ 11,073,401
15 {TOTAL BUDGET (lines 13-14) $ 5,536,700 5,536,700 5,536,700 | $ 5,536,701 | $ 22,146,802




Project Name: Design and Implement Common Summative Assessment Based on Common Core Standards
Associated with Criteria: (B)(3)

Personnel Costs Narrative

SDE Personnel

(2) State level employees to work with Assessment and Consortium

: 2 2 2 2
100% 100% 100% 100%!
80,000 80,000 80,000 80,000
160,000 | $ 160,000 | § 160,000 | $ 160,000 | § 640,000
TOTAL 160,000 | $ 160,000 [ $ 160,000 | § 160,000 ] $ 640,000

Benefit Costs Narrative

7 T
SDE Personnel

37%
80,0001$ 60,000 $ 60,000{$ 60,000]$ 240,000
60,000f3$ 6000018 60000f$ 60,000]$ 240,000

TOTAL

Lad il

Contractual Costs Narrative

Vitemis:

5

Conso ium Work

bt A i i 1t 1 L 757,009 [ $§ 757,000 757,009 757,009 | § 3,028,036
TOTAL |3 757,009 | § 757,009 757,009 757,009 | $ 3,028,036

[INDIRECT cosTs [$ 186,007 ]$ 186,097 |$ 186,097 | $ 186,007 | 5 744,388




Project-Level Budget Summary Table
Project Name: Develop and Implement State-level Formative Assessment
Associated with Criteria: (B)(3)

1 |Personnel $ 160,000 [ $ 160,000 | $ 160,000 | $ 160,000 | $ 640,000
2 |Fringe Benefits $ 60,000 | $ 60,000 | $ 60,000 | 60,000 | $ 240,000
3 |Travel $ -
4 |Equipment $ -
5 [Supplies $ -
6 |Contractual $ 757,009 | $ 757,009 | $ 757,009 | $ 757,009 | $ 3,028,036
7 _|Training Stipends $ -
8 |Other $ -
9 [Total Direct Costs (lines 1-8) $ 977,009 | $ 977,009 | $ 977,009 | $ 977,009 [$ 3,908,036
10 |Indirect Costs $ 186,097 | $ 186,097 | $ 186,097 | $ 186,097 | $ 744,388
11 [Funding for Involved LEAs $ -
12 |Supplemental Funding for Participating LEAs $ -
13 |Total Costs (lines 9-12) $ 1163106 |$ 1,163,106 [$ 1,163,106 [$ 1,163,106 | $ 4,652,424
Funding Subgranted to Participating LEA's
14 |(50% of Total Grant) $ 1,163,106 |$ 1,163,106 [$ 1,163,106 |$ 1,163,106 |$ 4,652,424
15 |TOTAL BUDGET (lines 13-14) $ 2326212 8% 2326212 [$ 2,326212|$ 2326212 |$ 9,304,848




Project Name: Develop and implement State-level Formative Assessment
Associated with Criteria: (B)(3)

Personnel Costs Narrative

BAEE
SDE Personnel

- 7 ¥ 5
(4) State level employees to work with Assessment and Consortium

# of:Positions i 4 4 4 4
B 100% 100% 100% 100%
. 80,000 80,000 80,000 80,000
i § 320,000 320,000 320,000 { $ 320,000 [ $ 1,280,000
TOTAL $ 320,000 320,000 320,000] $ 320,000 | $ 1,280,000

Benefit Costs Narrative

B }
Estimate based on historical benefits costs (30,000 x 4) 120,000

120,000

120,000

120,000

SDE Personnel

|Percent of salary.. | 37% 37% 37% 37%

[Total:Annual Budget: $ 120,000 [ $ 120,000 120,000 | $ 120,000]$ 480,000
TOTAL $ 120,000 | $ 120,000 120,000 [ $ 120,000 ] § 480,000

Contractual Costs Narrative

OniEal
Consortium
1,885,414 1,885,414 1,885,414 1,885,415
1,885,414 1,885,414 1,885,414 1,885,415 | $ 7,541,657
TOTAL | 1,885,414 1,885,414 1,885,414 1,885,415 | $ 7,541,657

[INDIRECT COSTS

[§ 442,036 |8 44209368

442,036 [ § 442,936 | § 1,771,744 |




Project-Level Budget Summary Table
Project Name: Align & Scale ARI
Associated with Criteria: (B)(3)

Personnel S 700,000 [ S 1,400,000 | $ 2,100,000 | $ 2,800,000
Fringe Benefits S 200,000 | $§ 400,000 | S 800,000 | $ -
Travel S 100,000 | S 200,000 [ $ 400,000 | $ -
Equipment
Supplies
Contractual

$
$
$
$
$
$
Training Stipends $ -
$
$
$
$
$
$

7,000,000

2,000,000
1,000,000

Other
Total Direct Costs (lines 1-8) S 1,000,000 [ S 2,000,000 | $ 3,000,000 | $ 4,000,000
Indirect Costs

Funding for Involved LEAs

Supplemental Funding for Participating LEAs
Total Costs (lines 9-12) S ' 1,000,000 | $ 2,000,000 | $ 3,000,000 | $ 4,000,000
Funding Subgranted to Participating LEA's (50%
of Total Grant) S 2,500,000 | $ 2,500,000 | $ 2,500,000 | $ 2,500,000 | $ 10,000,000
TOTAL BUDGET {lines 13-14) S 3,500,000 | $ 4,500,000 | $ 5,500,000 | $ 6,500,000 | $ 20,000,000

W[N] IWIN|[=E

10,000,000

-
o

=
=

=
N

10,000,000

=
w

[y
sy

=
[%,]




Project-Level Budget Summary Table
Project Name: Align & Scale Alabama Math, Science, and Technology Initiative
Associated with Criteria: (B)(3)

Personnel

Fringe Benefits

Travel

Equipment

Supplies

Contractual

1,625,000

3,250,000

$ 3,500,000

$ 3,625,000

$ 12,000,000

Training Stipends

Other

Wi |(N|joojn]|_|W|IN |-

Total Direct Costs (lines 1-8)

1,625,000

3,250,000

$ 3,500,000

$ 3,625,000

$ 12,000,000

=
o

Indirect Costs

=
[

Funding for Involved LEAs

fury
N

Supplemental Funding for Participating LEAs

[y
wv

TOTAL BUDGET (lines 13-14)

1,625,000

3,250,000

$ 3,500,000

$ 3,625,000

$ 12,000,000




Project-Level Budget Summary Table
Project Name: ACES
Associated with Criteria: C2

1 _|Personnel $ 121,525 [ $ 72,250 | $ - $ $ 193,775
2 |Fringe Benefits 3 36,458 | $ 216751 % - $ 3 58,133
3 |Travel $ 5,000 | $ 5000 $ 5,000 | $ $ 15,000
4 |Equipment $ 152,400 [ $ - $ - $ $ 152,400
5 |Supplies $ 62,000 | $ 400,000 | $ - $ $ 462,000
6 |Contractual $ 814,500 | $ 391,250 | $ - $ $ 1,205,750
7 |Training Stipends

8 [Other $ -

9 |Total Direct Costs (lines 1-8) $ 1,191,883 |93 890,175 | $ 5000 % $ 2,087,058
10 {Indirect Costs $ -
11 {Funding for Involved LEAs $ -
12 |Supplemental Funding for Participating LEAs $ -
13 |Total Costs (lines 9-12) $ 1,191,883 | % 890,175 | $ 5,000 | $ $ 2,087,058




Project Name: ACES

Associated with Criteria: C2

Personnel Costs Narrative

Ma ge the pi ion and execution oft e process coordinate the
overall work of all concurrent activities and server as primary liaison to other
agencies/stakeholders. The funds for this expense were NOT applied for in

the SLDS grant.
sitions 1 1
5.9% 1.3%
150,000 150,000
rot ] il $ 8775]|$ 1,875 $ 10,650
SDE Project Manager Develops and manages project plans, provides overall guidance to project
team members, handie communication with stakeholders, address staffing
assignments, and performs other leadership tasks to ensure the successful
delivery of the project. The funds for this expense were NOT applied for in
the SLDS grant.
#of Positions | 1 1
% | 1 25.0% 6.3%
ase Salary ST 108,000 106,000
"ofal Annual Budget. i o e R 1% 26,5008 6,625 $ 33,125
SDE Business Analyst Performs expert analy5|s of busmess requlrements and serves as Inaison for
functional and technical aspects of the project activities. The funds for this
expense were NOT applxed forin the SLDS gram
#:of | Pomtions 1 1
% ETE g 18.8% 18.8%
¥ 100,000 100,000
To ﬂmT_ $ 18,750 [ $ 18,750 $ 37,500
SDE Developer Prepares source code, tests developed appllcauons for compliance with
requirements, performs unit/integration testing of products. Prepares code to
interface with existing and acquired systems to meet stated requirements and
objectives. The funds for this expense were NOT applied for in the SLDS
grant.
# of Positions 1] 1]
i 75.0%| 50.0%|




Position 1

Estimate based on historical benefits cos'ts‘ The funds for this expense were

NOT a plled for i in the SLDS grant

90,000 | 90,000 | - -
67,500 [ § 45,000 $ - s - [$ 112,500
Position # 5 i
18 - $ - $ - $ - $ -
TOTAL ‘$121,525 $ 72,250] % B - | $ 193,775
Benefit Costs Narrative

30%] 30%] 30%] 30%
13 2833]5s 563 $ - s - |$_ 3195
Position 2 Estimate based on i orical benefits Gosts. The funds forthls expense were
NOT applied for in the SLDS grant.
Percent.ofsalal : : 30%] 30%] 30%] 30%
: 13 7950[s 1988($ - 1% - [ ©938
Position 3 Eshmate based on hlstoncal benems costs The funds forthls expense were
30%] 30%] 30%] 30%
oo T A O At ARG LA S 5625 |§ 5625% - s ~ [$ 11,250
Position 4 Estimate based on hlsloncal benefits costs. The funds for thls expense were
NOT apphad fori m tha SLDS grant
T 30%] 30%] 30%] 30%
; L..|$ 202503 13,500]§ - I8 - |8 33750
Position 5 Estlmate based on historical benef ts costs The funds forthls expense Were
NOT applled for In the SLDS rant,
. i 30% 30% 30% 30%
$ - $ - 3 - 3 - $ -
TOTAL $ 36,458 |8 21675]8 B - $ 58,133




Travel Costs Narrative

Annual Grantee Meeting for 2 semo‘r'team rhembers. The funds for this
exense were also applled for in the SLDS grant

L
‘Additional Hardware

cription
SQL Server (R900 3 tiered envlronment) Desktop PCs, SAN Storage. The

funds for this expense were also apphed for in the SLDS grant
# of purchases: : B

7

Total.cost of equipment..

2,500 2,500 2,500

500018 5000|8% 5000]|$% $ 15,000
TOTAL 1$ 500038 5000f$ 5,000 $ 15,000
Equipment Costs

— 152400 § - |8 - [%
Total Annual Budget 152,400 [ § - |5 - 13 $ 152,400
TOTAL 152,400 $ 152,400

Supplies Costs Narrative

MS 8ql Server, Microsoft Server 2008, Business Intelligence Tool. The funds

for this expense were also applied for in the SLDS grant
Numbe cha: i

1

Costfori $_ 62,000 | $ 400,000 | $ - |8
1S 62,000 400,000]$ - |8 $ 462,000
TOTAL $_ 62,000 | $ 400,000 $_ 462,000

Contractual Costs Narrative




Contract PMO Director Establishes the overall PMO for the five projects. Works with the individual
Project Managers of the respective projects to coordinate activities and
resources. The funds for this expense were also applied for in the SLDS
grant.
Number of Contractors : 1 1
: i) $ 87,000|$ 18,7508 $
g $ 87,000($ 18750 (8% $ 105,750
Contract Project Manager Develops and manages pro;ec’t plans, provides overall guldance to project
team members, handle communication with stakeholders, address staffing
assignments, and performs other leadership tasks to ensure the successful
delivery of the project. The funds for this expense were also applied for in the
SLDS granL
i i@ 1 1
o5tipe : : #1% 187,500 {$ 62,500 | $ $
Total Annual Budgel IR Gioo0i .| $ 187,500 8 62,500 | § $ 250,000
Contract Business Analyst Performs expert analysis of buslness requ rements and serves as liaison for
functional and technical aspects of the project activities, The funds for this
expense were also applied for In the SLDS grant.
— - 1 3
$ 100,000 | $ 50,000 | $ $
4 i : «:1:] $ 100,000 | $ 50,000 [ $ $ 150,000
Contract Software Architect |Designs, prepares, and conf:gures the overall software structure, develops
framework for integration with various components and subsystem whether
built in-house or acquired for implementation, The funds for this expense
were also applied for in the SLDS grant.
P g 1 1
[ $ 50,000 | $ 50,000 $ $
|$ 50,000}$ 50,000]8% $ 100,000
Contract DBA Desngns overall database architecture, schemas scripts, data transformanon
of external data sources, and services of the enterprise data repositories.
Monitors operational performance of database servers and all databases to
ensure data integrity and reliability. The funds for this expense were also
applied for in the SLDS grant.
e - 3 TE
4 $ 100,000 | $ 100,000 | $ $
1§ 300,000 [ $ 150,000 | § $ 450,000




Project-Level Budget Summary Table
Project Name: Data Training
Associated with Criteria: (C)(3)

1 _{Personnel $ 620,000 | $ 1,115,000 |$ 1,115,000 | $ 1,115,000 | $ 3,965,000
2 _|Fringe Benefits $ 155,000 | $ 278,750 | $ 278,750 | $ 278,750 | $ 991,250
3 [Travel 3 77,000 | 77,000 | $ 77,000 | $ 77,000 $ 308,000
4 |Equipment $ 16,500 | $ - $ - $ - $ 16,500
5 |Supplies 3 33,600 | $ 33,600 [ 33,600 | $ 33,600 | $ 134,400
6 [Contractual $ 10,000 | $ 10,000 | $ - 3 $ 20,000
7_|Training Stipends $ - 3 $ - $ - $ -

8 |Other $ - |3 - 1% - 13 - $ -

9 |Total Direct Costs (lines 1-8) $ 912,100 [$ 1,514,350 | $ 1,504,350 | $ 1,504,350 | $ 5,435,150
10 lIndirect Costs $

11 _[Funding for Involved LEAs $ - $ 3 - $ - 3 -
12 |Supplemental Funding for Participating LEAs | $ - $ - $ - $ - $ -
13 [Total Costs (lines 9-12) $ 912,100 | $ 1,514,350 | $ 1,504,350 | § 1,504,350 | $ 5,435,150




Project Name: Data Training
Associated with Criteria: (C)(3)

Personnel Costs Narrative

evelop training programs and cemﬂcahon". Train the trainers. Support

11 11 11 11
50% 100% 100% 100%|
i 90,000 90,000 90,000 90,000
1 $ 405,000 | $ 990,000 [ $ 990,000 | $ 990,000 | $ 3,465,000
State Department Program
1 1 1 1
100% 100% 100% 100%!
125,000 125,000 125,000 125,000
$ 125000 % 125000|$ 125000 % 125,000]$ 500,000
Position # 3
0% 0% 0% 0%
- $ - 3 - $ - 3 -
Position # 4
0% 0% 0% 0%
- $ - 3 - $ - $ -
Position # 5
0% 0% 0% 0%
. _I,s - 18 - s - [s -3 -
TOTAL $ 620,000 $1,115.000 | $ 1,115,000 | $1,115,000 | $ 3,965,000




Benefit Costs Narrative

Lead Trainers Estimate based on hlstoncal beneﬂts cosls

PBIGeRL Ot salay ., . i o o 25%] 25%] 25%] 25%
W 7 $ 123750 [$ 247500 [$ 247,500 | $ 247,500 | 5 866,250
State Department Program [Estimate based on historical beneﬂts costs
Percent ofsalary.. B ; T 25%] 25%] 25%] 25%
Stal Annual Budgel . S e EETRT TR TS 81,250 | $ 31,250 | $ 31,250 | § 31,250 | 125,000
Position # 3 Estimate based on hlstoncal beneﬂts costs
i = 3 ] 25%] 25%] 25%] 25%
s - [s B - [s - 15 -
Position # 4
Percent of salary..: 25%] 25%] 25%| 25%
‘otalAnngal Budge! iB - |3 - [s - 18 - 13 -
Position # 5 Estlmate based
f 25% 25% 25% 25%
HE - $ - $ - $ - 3 :
TOTAL $ 155,000 $ 2787501$ 278,750]$ 278,750 | $ 991,250

Travel Costs Narrative

avel
Workshops

1 1 1 1
1% 11000($ 11.000}8 11,000 [$ 11,000
1% 110008 11.000|$ 11,000 $ 11,000[$ 44,000

Monthly Travel

i 12 12 12 12
1% 55001$% 5,500 | 5,500 |8 5,500
|% 66000[$ 660003 66000]|$ 66,000]$ 264,000

Travel ltem #3

<o (en
3
'

TdgeT

TotalAnnual:




Travel ltem #4

- $ - $ - $ -
- $ - $ - $ - $ -
Travel ltem #5
B - . $ .
N $ N $ .
TOTAL 77,000 77,000 77,000] § 77,000 | $ 308,000

Equipment Costs

] 11 - - -
1% 15004$% - $ - $ -
Hii it i $ 16,500 | $ - $ - 3 - $ 16,500
Equipment Item #2 Descrigt on of Equupment Ite
#:0flteém: B B N N
$ - $ - $ - $ -
$ - $ - $ - 3 - $ -
Equipment ltem #3
$ - $ - $ - $ -
3 - $ - $ - $ - $ -
Equipment Item #4
$ - $ - $ - $ -
$ - $ - $ $ - $ -
Equipment Item #5
Go”,perltem R ] . $ R 3 - -
STaT AT uget T e e — - s - s - - 3 -
TOTAL — [s 16,5008 - I3 . -_| 516,500




Supplies Costs Narrative

50

600 $ 800 |8 600 [ $ 6008 2400
132 132 132 132
250 [ § 250 | $ 250 | 250
33,000 | $ 33,000 $ 33,000 $ 33,000]% 132,000
Supplies ltem #3

- 3 - $ - 3 -

- $ - $ - $ - $ -
Supplies ltem #4

- $ - $ - $ -

- $ - $ - $ - $ -
Supplies Item #5

i ] i R i Bl N N N N $ -

TOTAL 33,600 33,600 33,600 33,600 | $ 134,400

Contractual Costs Narrative

Marketing consultant To design a marketing program for the state to raise awareness amongst

teachers LEA staff and the communlty

1 B N
10,000
10,000

|
» e
@
.

$ 20,000

Contract item #2




- | K [s
- I8 - Is s -
Contract Item #3
- $ - $ $
- $ - $ $ -
Contract ltem #4
: LR $ - $ - $ $
ofal ARfaaI BUdg 18 - $ - $ $ -
Contract ltem #5 Description of Contract ltem
$ .
3 N N N
TOTAL $_ 10,000 10,000 20,000

Training Costs Narrative

Training Iltem #2

Training ltem #3

Training ltem #4

- |8 - 18 $
- 18 - 18 $ -
- |$ - 18 $
- s - 18 $ -
- 18 - |3 $
- 1% - i3 $ -

Training ltem #5




TOTAL

Bl |n

Other Costs Narrative

Other Item #1

Tolal Anniual Budget.

|

2| €n

€2 | €n

Other ltem #2 Description of Other item
e

dget

R AR

€n | e

» |

@ |

Other Item #3 De‘SCI‘Ipﬁ(;‘vl’.lv of Other ltem

nnual Budget

Asd

R Ry

Other Item #4 De:é iption of 6tvhyer ltem

“leo

€N

R Rd

Other item #5

TOTAL

x|

nle|»

Funding for Involved LEA's

Involved LEA ltem #1




ToTEATAUAT BUagel — . —— % T —Ts T3 - 3 -
involved LEA ltem #2 Description of Involved LEA ltem

- $ - 3 - $ -

- $ - $ - $ - $ -
Involved LEA ltem #3

- $ - $ - $ -

- $ - $ - $ - 3 -
Involved LEA item #4

$ - $ - $ -

- $ - $ - $ - $ -
Involved LEA ltem #5
TOTAL . s B ~ 15 -

Funding for Participating LEA's

Participating LEA Item # 1 |Description of Participating LEA Item

lNuwper of: Pamclpatm JLEA'S - - - -
- $ - $ - $ - $ -
Participating LEA ltem #2
- $ - $ - $ -
- $ - $ - $ - $ -
Participating LEA item #3
- T el T - 3 - 3 - 3 =
To(aﬁnnuaEngt i G e R e - $ - $ - $ - $ -

Participating LEA Item #4 Descrlpt!on of Pamcxpahng LEA Item
[ s




Project-Level Budget Summary Table
Project Name: ASCEND
Associated with Criteria: (C)(3)(iii)

1 _[Personnel $ 23,513 [ $ 162,900 | $ 123250 ( $ - $ 309,663
2 |Fringe Benefits $ 7,054 [ $ 48,870 | $ 36,975 | % - $ 92,899
3 [Travel $ -
4 [Equipment $ 190,500 | $ - 18 - 1% - 19 190,500
5 |Supplies 3 36,000 | $ - $ - $ - $ 36,000
6 |Contractual $ 137,250 | $ 1,207,000 | $ - $ - $ 1,344,250
7 _{Training Stipends $ -
8 |Other $ -
9 |Total Direct Costs (lines 1-8) $ 394316 [$ 1418770 $ 160,225 | $ - $ 1,973,311
10 [Indirect Costs $ -
11 |Funding for Involved LEAs $ -
12 |Supplemental Funding for Participating LEAs $ -
13 |Total Costs (lines 9-12) $ 394,316 [ $ 1,418,770 | $ 160,225 [ $ - $ 1,973,311




Project Name: ASCEND

Associated with Criteria: {C)(3)(iii)

Personnel Costs Narrative

ESCrp
Manage the preparation and execution of the RFP process coordinate the
overall work of all concurrent activities-and server as primary liaison to other
agencies/stakeholders. The funds for this expense were NOT applied for in
the SLDS grant.

# of Positions 1 1 1
% F ; 1.7% 5.9% 5.0%
it 150,000 150,000 150,000
OiakARRuAlBuaget o R i $ 25138 87751% 7500|$ $ 18,788
SDE Project Manager Develops and manages project plans, provides overall guidance to project
team members, handle communication with stakehoiders, address staffing
assignments, and performs other leadership tasks to ensure the successful
delivery of the project. The funds for this expense were NOT applied for in
the SLDS grant.
i 1 1 1
12.5% 31.3% 12.5%
106,000 106,000 106,000
i SRR i $ 13250 % 33,125[8% 18,250 [ $ $ 59,625
SDE Business Analyst Performs expert analysis of business requirements and serves as liaison for
functional and technical aspects of the project activities. The funds for this
expense were NOT applied for in the SLDS grant.
#:of Positions B 1 1 1
Sl 6.3% 25.0% 12.5%
s 100,000 100,000 100,000
D get. i wo e E ElEE ; $ 6250|$ 25000($ 125008 $ 43,750
SDE Developer Prepares source code, tests developed applications for compliance with
requirements, performs unit/integration testing of products. Prepares code to
interface with existing and acquired systems to meet stated requirements and
objectives, The funds for this expense were NOT applied for in the SLDS
grant.
# of Positions - 1] 1]
0.0%] 100.0%]  100.0%]




ase Salary T 90,000 [ 90,000 [ 90,000 | -
: : i - [$ o0,000|$% 90,0008 - |8 180,000
Agency SME
1 1 - -
1% 5% 0% 0%
120,000 120,000 - -
150018 60008 - |3 - |$ 7500
TOTAL 3 23,513[$ 162,900 [ § 123250 | § - | $ 309,663

Benefit Costs Narrative

Estimate based on historical benefits costs. The funds for this expense were

NOT app!led for i m the SLDS grant
P .salal

30%] 30%] 30%] 30%
$  754|$ 26335 22508 - [$ 5836
Position 2 Estimate based on hlstorlcal benefts costs. The funds for this expense were
NOT applied for in the SLDS grant.
30%] 30%] 30%] 30%
Ha i s 3975|% 9938[$ 397518 - |[$ 17,888
Position 3 Estlmate based on hls(oncal benefl’(s costs. The: funds forthls expense were
NOT ap| Iled for in the SLDS grant.
roen alary 30%] 30%] 30%] 30%
! $ 1875[8 75001$ 3750|% - T$ 13125
Position 4 Estlmate based on hxstoncal benefits costs. The funds for this expense were
NOT apphed for in the
30%] 30%] 30%] 30%
i s - |$ 27,000[$ 27,000[$ - |8 54,000
Position 5 Estlmate based on historical benefns costs The funds for tnxs expense were
NOT applled for in the SLDS grant
I T 30% 30% 30% 30%
450 [ $ 1,800 | § - 3 - $ 2,250
TOTAL 7054 |% 4887013 36975]$% - $ 92,899

Equipment Costs




Addmonal Hardware

SQL Server (R900 3 tiered environment), Desktop PCs, SAN Storage. The

funds for thls expenss were also applied for the SLDS grant

3

190,500 | $ - 3 $
i 190,500 | § - $ $ $ 190,500
TOTAL [ $ 190,500 $ 190,500

Supplies Costs Narrative

Software Licenses.

MS Sql Server Mlcmsoﬂ Server 2008 Business Intelllgence Tool. The funds

for this expense were also applied for the SLDS rant

1 -
36,000 [ § K $
36,000 | $ - |s $ $ 36,000
TOTAL 36,000 $ 36,000

Contractual Costs Narrative

18 t
Contract PMO Director

Establishes the overall PMO for the five projects. Works with the individual
Project Managers of the respective projects to coordinate activities and
resources. The funds for this expense were also apphed for the SLDS grant.

Number of: Contractors 1.0 1.0
[Cost:perContract: j 1S 24750[$ 87,000(% $
otal Annual Budget : $ 24750($ 87,000]$ $ $ 111,750
Contract Project Manager |Develops and manages project pians, prowdes overall gu:dance to project

team members, handle communication with stakeholders, address staffing
assignments, and performs other leadership tasks to ensure the successful
delivery of the project. The funds for this expense were also applied for the
SLDS grant.
# o




Cost per Contragt .. T8 62,500 [$ 250,000 [ $ B
otal Annual Budge e il e T s 62,500 | $ 250,000 | § [s S 312,500
Contract Business Analyst |Performs expert analysis of business requirements and serves as liaison for
functional and technical aspects of the project activities. The funds for this
expense were also applied for the SLDS grant.
T T e T 7 7
>ostper { $ 50,000 [ $ 200,000 |§ B
[ ToldAnnualBuaget : i SRRl i : #1 § 50,000 % 200,000} $ $ $ 250,000
Contract Software Architect {Designs, prepares, and configures the overall software structure, develops
framework for integration with various components and subsystem whether
built in-house or acquired for implementation. The funds for this expense
were also applied for the SLDS grant.
# i i . 1
$ - $ 100,000 | $ $
SitEtT B AR S e i LRI i $ - $ 100,000 | $ 3 $ 100,000
Contract DBA Designs overall database architecture, schemas, scripts, data transformation
of external data sources, and services of the enterprise data repositories.
Monitors operational performance of database servers and all databases to
ensure data integrity and reliability. The funds for this expense were also
applied for the SLDS grant.
G - 3
B $ 150,000 [ $ $
- $ 450,000 (% $ $ 450,000
Contract Developer
Prepares source code, tests developed applications for compliance with
requirements, performs unit/integration testing of products. Prepares code to
interface with existing and acquired systems to meet stated requirements and
objectives. The funds for this expense were also applied for the SLDS grant.
#! : R ; ; e e R e - 2
1% - 1% 60,000
HK - $ 120,000 $ 120,000
TOTAL ] $ 137,250 | $1,207,000 $1,344,250




Project-Level Budget Summary Table
Project Name: Designing and Implementing New Evaluation System
Associated with Criteria: (D)(2)

1_|Personnel $ 275,000 | $ 275,000 | $ 275,000 | $ 275,000 | $ 1,100,000
2 _|Fringe Benefits $ 68,750 | $ 68,750 | $ 68,750 | $ 68,750 | $ 275,000
3 |Travel $ 30,000 | $ 30,000 | $ 30,000 | $ 30,000 | $ 120,000
4 [Equipment $ - $ - $ - 3 - $ -
5 |Supplies $ 97,500 | $ 97,500 [ $ 97,500 | $ 97,500 | $ 390,000
6 |Contractual $ - $ $ - $ - $ -
7 _|Training Stipends $ - 13 $ - 18 - 183 -
8 |Other $ - $ - $ - $ - $ -
9 [Total Direct Costs (lines 1-8) $ 471,250 | $ 471,250 | $ 471,250 | $ 471,250 | $ 1,885,000
10 |indirect Costs $ -
11_|Funding for Involved LEAs $ - |8 - |8 - 13 - 18 -
12 [Supplemental Funding for Participating LEAs | $ - $ - $ - $ - $ -
13 TotaI'Costs (lines 9-12) ‘ 3 471,250 | $ 471,250 | $ 471,250 | $ 471,250 | $ 1,885,000
Funding Subgranted to Participating LEA's
14 |(50% of Total Grant) $ 220,000 | $ 220,000 | $ 220,000 | $ 220,000 | $ 880,000
15 [TOTAL BUDGET (lines 13-14) $ 691,250 | $ 691,250 | $ 691,250 | $ 691,250 | $§ 2,765,000




Project Name: Designing and iImplementing New Evaluation System
Associated with Criteria: (D)(2)

Personnel Costs Narrative

(11) State-employed trainers to work in Regional Service Centers, Each
trainer will receive training from the state and work to help teachers

State Evaluation Experts

understand new evaluation systems
# of POSiio| : 11 11 11 11
. i 50% 50% 50% 50%
50,000 50,000 50,000 50,000

8 2750001% 275000]1% 275000}$ 275000 $1,100,000
$ 275000|$ 2750008 275000 |$% 275,000 ] $1,100,000

TOTAL

Benefit Costs Narrative

State Evaluation Experts
25% 25% 25% 25%

887501 68,750 |$ 68,750 | $ 68,750
68750 |% 68750|$ 68750|8% 68750]% 275000

TOTAL

Travel Costs Narrative

3 €l
Professional Teachers'
Travel

150 150 150 150
5 200 200 200 200
30,000 30,000 30,000 30,000 [ $ 120,000
TOTAL 30,000 30,000 30,000 30,000 1 $ 120,000

Equipment Costs




Equipment Item #1

[Description of Equipment ltem

#of: Employees

Equipment item #2

Equipment Item #3

Equipment Item #4

Equipment Item #5

TOTAL

11 - - -

§ - 13 I -
s K s~ [ -
— | ENE s -
— s — s A T -
-~ s —Is s -
s | - s - 5
E I3 I -
— s K s - [5___—
- - - - $ -
. - N - 15 N

Supplies Costs Narrative

tipp ¢
Training supplies /
evaluation guides

Supplies for training professional teachers and serving to explain guidelines
of evaluations. Customized materials to be available online at ALEX for 2300
professional teachers, 1600 administrators at $25 per person. Materials wil}
be updated yearly and will be able to serve as guidance for all teachers
without additional cost.

3,900

3,900 3,900 3,900
$ 25| % 2518 251§ 25
$ 97500]% 97,500 97,500 |$ 97,500 |$ 390,000

Descrlptlon of Supphes Item




Supplies ltem #3

N $ - $ .

- 3 - $ - ] -
Supplies Item #4

R $ B $ N

- $ - $ - 5 -
Supplies ltem #5

B B R 3 N
TOTAL 97,500 97,500 97,500 | $ 390,000

Contractual Costs Narrative

Nugmiber of Contractors::
$ - $ -
- 3 - $ - $ - $ -
Contract ltem #2
- $ - $ - $ -
- $ - $ - 3 - $ -
Contract ltem #3
- $ - $ - $ -
- $ - $ - $ - $ -
Contract Item #4
B - 3 - $ - $ -
‘otal’Annual Budget $ - 1% B . $ N ] )
Contract Item #5 Description of Contract Item




TOTAL

Re R

Training Costs Narrative

Training ltem #1 Description of Training

Number of coaches: -
- $ 3 $
Training item #2
B ; : $ - $ $ $
Total Annual Budget™ " 3$ - $ $ $
Training ltem #3 Description of Training ltem
- $ 3 $
- $ $ $
Training Item #4
- $ $ $
- $ $ $
Training item #5
- $
TOTAL ] - $

Other Costs Narrative

] ot
Other Item #1




Anad laget 3 - 1% - I3 I - $ -
Other ltem #2 Description of Other ltem
$ - $ - $ - $ -
Lt $ - $ - $ - 3 $ -
Other item #3 Description of Other ltem
R T —" - - - -
Costpersiiiins $ . $ - $ B $ .
Total Annuel Budget. $ - $ - $ - $ $ -
Other ltem #4 Description of Other item
- 3 - $ - 3 -
- 3 - $ - $ - 3 .
Other ltem #5
N N B s 3 -
TOTAL B B . — 5 .

Funding for Involved LEA’s (State Budget)

involved LEA Item #1 Description of Involved LEA Item
Number:of Involved LEA's - - - .
rprogram:impiementation . R B R
- $ - $ - $ - $ -
Involved LEA item #2
. $ - $ - $ -
- $ - $ - 3 - $ -
Involved LEA Item #3
- : $ - $ - $ - 3 -
Total:Anny $ - 3 - $ - $ - $ -

Involved LEA item #4

égé.ri‘ptic;h of Involved LEA ltem ~




“|en

| €.

|

Involved LEA Item #5

TOTAL

A €|

Funding for Participating LEA's (State Budget)

Total Annual Bl

Al Rl

s

Participating LEA ltem #5_|Description of Paricipating LEA Jtem —

TOTAL

€] €9

Funding Subgranted to Participating LEA's (50% of Total Grant)




Teacher-leader Incentives

Teacher-leaders, 440 will lead evaluation practices in respective schools.
They will be compensated ($500 stipends) for attending professional

development at regional in-service centers for 3 days out of the year

INumberof Participating: 440 440 440 440
am| ] 500 500 500 500
i $ 220,000 |$ 220,000 $ 220,000 [$ 220,000|$ 880,000
Participating LEA Item #2
- $ - $ - $ -
- 3 - $ - $ - $ -
Participating LEA ltem #3 i
$ - $ - $ - $ -
uaget' i s - $ - $ - $ - $ -
Participating LEA Item #4 II_Description of Participating LEA ltem
Cost | $ - $ - $ - 3 -
: : 18 - $ - $ - $ - $ -
Participating LEA Item #5
N R . 3 -
K . N S R $ -
TOTAL 220,000 220,000 220,000 | $ 220,000 | $ 880,000




Project-Level Budget Summary Table
Project Name: Implement / Scale Career Pathways for Teachers
Associated with Criteria: (D)(2)(ii), (D)(2)(iii), (D)(2)(iv)

Personnel

50,000

50,000

50,000

200,000

Fringe Benefits

12,500

12,500

12,500

50,000

Travel

B N

Equipment

[$)]

Supplies

Contractual

Training Stipends

30,000

57,000

115,000

150,000

352,000

Other

© |00 N |

Total Direct Costs (lines 1-8)

© |&# |8 |/ |en |v |4 |5 [en

92,500

@ A |H A | |8 |6 |ev |

119,500

© |h |h |eH | |4 [ |0 |

177,500

$
$
$
$
$ -
$
$
$
$

212,500

602,000

-
o

Indirect Costs

Funding for Involved LEAs

$ -

Supplemental Funding for Participating LEAs

$ -

Total Costs (lines 9-12)

92,500

119,500

177,500

$ 212,500

P A |h |4 B |en |&v |0 | |d | | |

602,000

Funding Subgranted to Participating LEA's
(560% of Total Grant)

3,060,000

4,635,000

7,650,000

$ 14,040,000

$ 29,385,000

TOTAL BUDGET (lines 13-14)

3,152,500

4,754,500

7,827,500

$ 14,252,500

$ 29,987,000




Project Name: Implement / Scale Career Pathways for Teachers
Associated with Criteria: (D)(2)(ii), (D)(2)(iii), (D)(2)(iv)

Personnel Costs Narrative

Dissertation" Cbordinator State-level coordinator responsible for program in which Professional
Teachers must defend thelr roles to peers and admmlslrators annually
# of‘Poslthns : : 1 1 1 1
100% 100% 100% 100%|
50,000 50,000 50,000 50,000
50,000 | $ 50,000 | § 50,000 [ $ 50,0001 $ 200,000
Position # 2
0%
i - $ - $ - $ - $ -
Position # 3 Descrlptmn of ob posmon
#:0f! F’osmons i B . - N
] ) 0% 0% 0% 0%
- $ - $ - $ - 3 -
Position # 4
0% 0% 0% 0%
- $ - 3 - $ - 3 -
Position # 5
0% 0% 0% 0%
- $ - $ - $ - 3 -
TOTAL 50,000 | $ 50,0001 § 50,000{ $ 50,000 | $ 200,000

Benefit Costs Narrative




"'Dlssenanon Coordinator

Estimate based on hlsmrlcal benef ts 'costs

efcent of Satary 25%] 25%] 25%] 25%
j 12,500 [$§ 12,500 [$__ 12,500 | § 12,500 [ $ 50,000
Position # 2
25%] 25%] 25%] 25%
— |5 - s - s B -
Position # 3
25%] 25%] 25%] 25%
-~ [s -~ [§ - s B -
Position # 4
25%| 25%] 25%] 25%
-~ s -~ s ~ s -~ I3 -
Position # 5
25% 25% 25% 25%
- S - 3 - $ - $ -
TOTAL $ 12,500 | $ 12,500 | $ 12,500 | $ 12,500 | $ 50,000

Travel Costs Narrative

Travel Item‘#1

$ - $ - $ - $ - $ -
Travel ltem #2
$ 500§ 50018 500 (8 500
s - 3 - $ - 3$ - 3 -
Travel ltem #3
% - $ - $ - $ -
$ - $ - $ - $ - $ -
Travel tem #4
1 | -] -
$ - |3 - |8 B -




ToTTARRUATBdgeT T —— 3 —Ts T3 s - 3 -
Travel ltem #5 Descngtlon of travel ltem

# of Trips per year

'
'
'
'
3] |
.

TOTAL

Equipment Costs

Equipment Item #2
) - $ - $ - $ -

- $ - $ - 3 - $ -
Equipment Item #3

- $ - $ - 3$ -

- $ - $ - $ - $ -
Equipment Item #4

- 3 - $ - $ -

- $ - $ - 3 - $ -
Equipment Item #5

N R 3 N N

. - - B 3 .
TOTAL N B . » 3 -

Supplies Costs Narrative




$ $ $ $
Total 3 $ 3 $
Supplies Item #3 Description o
T S
i 1 $ 3$ $ $
) $ $ $ $
Supplies ltem #4
1% $ $ $
$ $ $ $ $
Supplies Item #5
1% 3 $
3 $ $ $
TOTAL $ 3 $ $

Contractual Costs Narrative

Contract [tem #2

i K $ $ $
Annual Budget = 3B $ $ $ $
Contract ltem #3 [Description of Contract Item
: i | [ |
18 1B [s [s




$ R - Is - [s - $ -
Contract Item #4
s - $ - $ - 3 -
$ - $ - $ - $ - $ -
Contract Item #5
- $ - ] - 3 -
- 3 N R 5 N 3 N
TOTAL - $ - B N 3 B

Training Costs Narrative

Ongoing professwnal
development for
Professional Teachers

rofessnonal teachers ex anding at the same rate as FTEs

Professional Teachers will have extensive pro ess
professional development will extend over the number of schools W|th

30 57 115 150
1,000 1,000 1,000 1,000
nivar udget 30,000 [ $ 57,000 | $ 115,000 | $ 150,000 | $ 352,000
Training Item #2 Descngtlon of rammg Item
> i - $ - $ - $ -
rotal:Annual Budget © i R $ - $ - $ N 3 -
Training ltem #3 Descrl tlo of Tramlng ltem
- $ - 3$ - 3 -
- $ - $ - $ - 3 -
Training ltem #4
- $ - $ - 3 -
- $ - $ - $ - $ -
Training Item #5
K - s - I3 -
- $ - $ - $ - $ -




{TOTAL

$ 30,000 | $ 57,000/ § 115,000 $ 150,000 | $ 352,000 |

Other Costs Narrative

Other Item #1__

e T TS ~Is ~ Ts — Is :
TotalAnnual Budgel $ - s - I3 N E - I3 -
Other Item #2 Description of Other liem
' - Is - s 15 - I3 -
otalannual Budget =7 1 18 - I3 - |3 - I3 B -
Other Item #3 Description of Other Item
- $ - $ - $ -
- $ - $ - $ - $ -
Other ltem #4
- $ - $ - $ -
- $ - $ - $ - $ -
Other Iltem #5
R 5 - R N
B N N K B N
TOTAL N N 3 . X -
Funding for Involved LEA’s (State Budget)
VOIVS 8
Involved LEA ltem #1 Description of Involved LEA Item
Nurmiber of nvolved LEA's - - R N N
0st per program implemen - - . N
Totar: 3udget S $ - s - |3 - |3 B E -
Involved LEA Item #2 Description of Involved LEA Item
i T S ;:I N | - | - | -




N N N 3 N
Involved LEA ltem #3
- $ - $ - $ -
- $ - $ - $ - $ -
Involved LEA ltem #4
- 3 - $ - 3 -
- $ - $ - $ - $ -
Involved LEA ltem #5
- N - N $ N
TOTAL . - N - 3 -

Funding for Participating LEA's (State Budget)

Participating LEA Item #2

Participating LEA ltem #3

ik - $ - $ - $ -
$ - $ - $ - $ - $ -
Participating LEA Item #4
- 3 - $ - $ -
- $ - 3 - $ - $ -

Participating LEA ltem #5 ]Descnphon of Pammpatlng LEA Item




Project-Level Budget Summary Table
Project Name: Professional Development Module Design and Implementation
Associated with Criteria: (D)(2)(iv)

1_|Personnel $ $ - $ - $ - 3 -

2 |[Fringe Benefits $ - $ - $ - $ - $ -
Travel $ - $ - $ - $ - $ -

4 _|Equipment $ - $ - 3 $ - $ -

5 |[Supplies 3 172,100 | - $ - $ - $ 172,100

6 _[Contractual $ - $ - $ - $ - $ -

7_|Training Stipends 3 - 3 - 3 $ - $ -

8 [Other $ 200,000 | $ - 3 - 3 - $ 200,000

9 _|Total Direct Costs (lines 1-8) $ 372,100 | $ - $ - $ - $ 372,100

10 {Indirect Costs $ -

11 |Funding for Involved LEAs 3 - $ - $ - 3 - $ -

12 [Supplemental Funding for Participating LEAs | $ - $ - $ - $ - $ -

13 |Total Costs (lines 9-12) $ 372,100 | $ - $ - $ - $ 372,100
Funding Subgranted to Participating LEA's

14 |(50% of Total Grant) $ 220,000 | $ 220,000 | $ 220,000 | $ 220,000 | $ 880,000

15 |TOTAL BUDGET (lines 13-14) $ 592,100 | $ 220,000 | $ 220,000 | $ 220,000 | $ 1,252,100




Project Name: Professional Development Module Design and Implementation
Associated with Criteria: (D)(2)(iv)

Personnel Costs Narrative

# ofiPositions
% FTE i
Position #2
Position # 3
yalBudget i i i B i i sl § - 18 - 18 - s - 18 -
Position # 4 Description of job position
# 0f:P0 : B i N N B B
: 0% 0% 0% 0%
§ al Budget $ - $ - $ - $ - 3 -
Position # 5 Description of job positio
# of Positions ‘i - ik . R N ~
YETE 0% 0% 0% 0%
] : R ) . 3 N $ B 3 B $ -
TOTAL B - $ - $ N S - $ -

Benefit Costs Narrative




Position #1 Estimate based on hlstorlcal benefits costs
i i 25%] 25%] 25%] 25%
oal nnual Budget $ - s - I8 - [s - $
Position #2 Estimate based on historical beneflts costs
ercent of salary: 25%] 25%] 25%] 25%
- 13 - I8 - 18 - $
Position # 3
25%] 25%] 25%] 25%)
- |8 - Is - |8 - $
Position # 4
25%] 25%| 25%] 25%
- I8 - Is - 15 - I3
Position # 5
25% 25% 25% 5%
- 3 - $ - $ - $
TOTAL B K - 18 - 18 - 18
Travel Costs Narrative
Travel ltem #1
- $ - $ - $ - $
Travel ltem #2
BE K - s -
- $ - 3 - 3 - $
Travel Item #3
- $ - $ - $ -
- $ - $ - $ - $
Travel item #4
- 3 - $ - $ -
- $ - 3 - $ - $




Travel ltem #5

[Description of travel item

TOTAL

had idi

€A &)

Equipment Costs

i
Equnpment Item #1

Description of Equnpment ltem

i# of Hems: |
[Cost:periltem $ $ S
$ $ $ $
Equipment ltem #2 Descrlgtlon of Equngment ltem
# of:[tems
$ $ $
$ $ $ $
Equipment ltem #3
- $ $ $
3 i ; $ $ $ 3
Equipment ltem #4 ]Descngnon of Eqmpment ltem
#iof ltem
St $ $ $
$ $ $ $
Equipment Item #5
$ $
$ $ 3
TOTAL $ $ $

Supplies Costs Narrative




Module Output Guides Guides to support implementation of final modules for use in schools.
Distributed in hard copy to Module Teacher Specialists (110), Principals
(1600), and ELC Support Staff (11). Available to all others in digital copy on
ALEX. Year 1 cost only.
# of : H 1,721 - N -
08 8 100
{al-/Annual Budge I8l | $ 172,100 | § - $ - $ - $ 172,100
Supplies ltem #2 Description of Supplies ltem
# HIE B HIgH : S
$ - $ - 3 - $ - 3 -
Supplies Item #3
R - 3 - $ - $ -
3 - $ - $ - $ - $ -
Supplies ltem #4
- $ - $ - $ -
- $ - $ - $ - $ -
Supplies Item #5
. N 3 N N
; i - - $ - - $ -
TOTAL $ 172,100 - $ - - $ 172,100

Contractual Costs Narrative

Contract ltem #1

$ 10,000]$ - 3$ -
$ - |8 - |8 - 18 -
Contract ftem #2
18 - 18 - 18 - 18 -
Total Annual Budg s s - |8 - |8 - |5 -




Contract ltem #3

- 3 - $ - $ -

- $ - $ - $ - 3 -
Contract ltem #4

- $ - $ - 3$ -

- $ - $ - $ - $ -
Contract Item #5

- $ - $ - $ -

- $ - $ - $ - $ -
TOTAL - $ - $ - $ - $ -

Training Costs Narrative

Training ltem #2

- $ - $ - $ -

- $ - $ - $ - $ -
Training Item #3

- 3 - $ - $ -

s - 1s - s B K -
Training ltem #4

- $ - $ - $ -

N $ - $ - $ - $ -

Item #5




ITOfW e ~ —T3 -
[TOTAL s -

& ]n
'
e

Other Costs Narrative

B tier:
Module Design

14 out of 39 modules are currently designed. To design final 25 modules,
budget estimate is roughly $200,000, or $8000 per unit. Year 1 cost only
E R ; T n s B ; : 25 - - -
1% 8000($S - $ - $ -
. 1 $ 200,000 | $ - $ - $ - $ 200,000
Other ltem #2
8 - $ - $ - $ -
K] - $ - $ - $ - $ -
Other ltem #3
: $ - $ - $ - $ -
Bl 3 i 3 - $ - $ - $ - $ -
Other Item #4 Description of Other Item
- $ - 3 - $ -
- $ - $ - $ - $ -
Other ltem #5
N S N N N
: Lok i J i i i i - $ - - - $ -
TOTAL 200,000 | $ - - - $ 200,000
Funding for Involved LEA's (State Budget)
Ibnvolved LéA Iteni #1 Description of Involved LEA Item i}
Number of nvalved LEA's.Z0 ) 0 T i G . . ; - - - -
ostiperprogram implementation::: R TR R R - N
[,TWOQ‘ nnual Budget A B T { B N S - 3 N $ N 3 N




Involved LEA ltem #2 Descriptio

n of [nvolved LEA item

FE

involved LEA Item #3

@l

<3|

Rid R

involved LEA ltem #4

otdl:AnD) Haget
Description of involved LEA Item

Invoived LEA Item #5

Rad R

7| en

Al

TOTAL

i Rl

Funding for Participating LEA's (State Budget)

Participating LEA ltem# 1

Number of Participating
Co! ‘program:implementation

2 |en

|

nnual Budget

€2 160

©|en

@

Participating LEA item #4_[Description of Paricipating LEA Tiem
= ;

s




Participating LEA Item #5 _|Description of Participating LEA ltem

BE .

TOTAL

5 B 5
s - [s —_|s T
$ 220,000 | $ 220,000{$ 220,000} $ 220,000} % 880,000




Project-Level Budget Summary Table
Project Name: Design Shortage Tracking and Talent Targeting Capabilities
Associated with Criteria: (D)(3)(i), (D)(3)(ii)

-

Personnel

325,000 325,000 325,000 325,000 | $ 1,300,000

Fringe Benefits 81,250 81,250 81,250 81,250 325,000

Travel - - -

Equipment 5,000

$ 3

$ $

$ $

3 $ 10,000

- s - s -

$ $

$ $

$ 8

$ $

Supplies

Contractual

Training Stipends

Other

© © ~ D [$)) - w N

& | |9 |8 [ | | |9 [

@ A {0 |0 |0 |&p | | |
1

Total Direct Costs (lines 1-8) 411,250 406,250 411,250

—_
o

Indirect Costs

—
-

Funding for Involved LEAs

&
:
:
:
|

—
N

Supplemental Funding for Participating LEAs

Rd

- |s - 1s - |s -
411,250 [ $ 406,250 | $ 411,250 | § 406,250

-
W

Total Costs (lines 9-12)
Funding Subgranted to Participating LEA's
14 |(50% of Total Grant) $ - 3 - $ - 3 -

R4

1,635,000

$
$
$
3
$
3
$
406,250 | $ 1,635,000
$
$
$
$
$
3

15 |TOTAL BUDGET (lines 13-14) $ 411,250 | $ 406,250 | $ 411,250 | $ 406,250 1,635,000




Project Name: Design Shortage Tracking and Talent Targeting Capabilities
Associated with Criteria: (D)(3)(i), (D)(3)(ii)

Personnel Costs Narrative

Analytlcs Administrator

(1) Analytics Administrator to use new LDS and measure areas of shortage
relative to particular areas based on test score, teacher evaluation, and
overall school performance. This person will monitor shortages and respond
by helping to categorize school and district needs. The Anaiytics
Administrator will focus mostly on analytics behind the scenes and will work

to communicate relative needs to recruitment liason
of:Positions: i S 1 1 1 1
100% 100% 100% 100%
50,000 50,000 50,000 50,000
$ 50,000]$ 50000]|$ 50,0008 50,000][$ 200,000
Recruitment Liaison .
(1 per Regional Service Center) The recruitment liaison will collect
information from the analytics administrator and work with students planning
to pursue teaching and teachers applying for alternative certification, in
conjunction with schools in need of particular skill sets. This liaison will work
with prospective students to coordinate potential scholarships through ATRIP
and to help coordinate loan forgiveness for teachers going through alternative
certification. Additionally, this liaison will help find eligible principals and help
coordinate incentive packages to pull them into the most in-need schools.
This liaison will be a full-time employee of the Regional Service Center but
will only commit part-time to this dut
11 11 11 11
50% 50% 50% 50%
i 50,000 50,000 50,000 50,000
al Buaget ... X . $ 275,000 | $ 275,000 |$ 275,000 $ 275,000 | $1,100,000
Position # 3 Description of job position
#of Positions &1 ¢ i : - - - -
: i i 0% 0% 0% 0%
$ - $ - $ - 3 - $ -




Position # 4 lDescn tion of job posmon
0% 0% 0% 0%
$ - $ - $ - $ - $ -
Position # 5
0% 0% 0% 0%
Total g : ; S . $ . $ N $ N 3 N
TOTAL 13 325000f$ 325000]% 325000]% 325000]$ 1,300,000

Benefit Costs Narrative

Analytics Administrator
25%] 25%] 25%] 25%
i[$ 12,500[8% 12,500 [$ 12,500 [$ 12,500 [$§ 50,000
Recruitment Liaison Estimate based on hlstoncal beneﬂts costs
pemrs—arﬁy"""?"ﬁ o o an o EI 25%] 25%] 25%] 25%
e soatan uTS 68,750 [$ 68,750 | $ 68,750 [ $ 68,750 [ $ 275,000
Position # 3
i 25%] 25%] 25%] 25%
$ - |8 - 18 I E - 18 -
Position # 4
B 25%] 25%] 25%] 25%
18 - s - |8 - 18 Il E -
Position # 5
gl 25% 25% 25% 25%
! otal Annu: el b i ; } 1,‘$ - 1s - 18 - |8 I -
TOTAL $ 81250{8 81250]$ 81250 % 81,250]8% 325,000

Travel Costs Narrative

Description of travel item




nnual Badget T — R TS I S .
Travel item #2 Descnptlon of travel item
500 | $ 500 [ $ 500 { $ 500
- $ - $ - $ - 3 -
Travel item #3
- $ - $ - $ -
- $ - $ - $ - $ -
Trave! ltem #4
- $ - $ - $ -
12 i i . $ - $ - $ - $ -
Travel ltem #5 Descrlghon of travel |tem
# of: Trlps pery, : i B N N N
i Ts - $ - . -
s - $ - - - 3 -
TOTAL S N B B = 13 B
Equipment Costs

Computer Eqmprrient for  |Equipment for Analytics Administrator to look at data and identify areas of
Data Tracking most need based on student performance and teacher evaluation. Only
needs to be updated every 2 years

1 - 1 B
5,000 8 - 3 5,000 $ -
50008 . $ 5,000 8% - $ 10,000
Equipment ltem #2
- 18 - s - 18 B
- $ - $ - $ - $ -

Equipment Item #3




- |8 - [s B -

B - s A - 13 -
Equipment Item #4

- $ - $ - $ -

- 3 - $ - $ - 3 -
Equipment Item #5

- . - N 3 -
TOTAL | 5,000 - 5,000 -_|$ 10,000

Supplies Costs Narrative

Supplies Item #1 Descrlptiqr_\vof Supplies__]tem _ ]

#of Supply. ltemns

Supplies Item #2

ofal:AnR udget

DesAcrlptlov of Sup' lies ltem » —

Supplies ltem #3

# - N N B
0 i $ - $ - $ - $ -
2 udget 1 $ - $ - 3 - $ - $ -
Supplies item #4 Description of Supplies ltem
# i A - N N
: e s - $ - $ - $ -
[Tol nualBldget: i 8 . $ - 3 N $ N 3 -

Supplies item #5

bescriptior; of Sup lies ltem
#

.
|
f
| <r
'
R8s
'




[TOTAL s - s -_Is - 18 - 1% |

Contractual Costs Narrative

Contract ltem #1

Description of Contract ltem
# Comract ftems:
Y 10,000 [$ 10,000 | $ - $ -
- $ - $ - $ - 3 -
Contract Item #2
- $ - $ - $ -
- $ - $ - $ - $ -
Contract ltem #3
- $ - $ - $ -
- $ - $ - $ - 3 -
Contract ltem #4
- $ - $ - $ -
- 3 - $ - $ - $ -
Contract [tem #5
g $ - . 3 - -
s - . N B 3 )
TOTAL $ - N R N 3 N
Training Costs Narrative
HHHGC di e
Training ltem #1 Description of T
: [Numiber. of coaghe: . . N
Cost par stipen: N . z
Tot'T_ nnual Budget. $ T8 A T s P 3 .
Training tem #2 Descrlptlon of Trammg Item
# i B | -] -] N




[s [ [s
[s s B $
Training ltem #3
$ $ $
$ $ $ 3
Training ltem #4
$ $ $
$ $ $ $
Training Item #5
$
TOTAL $
Other Costs Narrative
Other Item #1
$ $ $
$ $ 3 $
Other item #2
$ $ $
$ $ $ $
Other ltem #3
$ $ 3
$ $ $ $
Other Item #4
$ $ $
$ $ $ $

Other item #5




TOTAL

Rd Raat)

||

£ 1 0

] €]

Funding for Involved LEA's (State Budget)

involved LEA liem #1

Involved LEA ltem #2

Involved LEA Item #3

""" $ $ $ $
: : 3 $ $ $ $
involved LEA item #4 LEA ltem
$ $ $ $
! i $ $ $ 3 $
Involved LEA Item #5 Description of Involved LEA Item
COSTper: TR e i3 $
TOTAL $ $ $

Funding for Participating LEA's (State Budget)

Participating LEA Item # 1




5 - s S R K
Participating LEA Item #2

- $ - $ - $ -

- $ - $ - $ - $ -
Participating LEA Item #3

- $ - $ - $ -

- 3 - $ - $ - $ -
Participating LEA Item #4

- $ - $ - $ -

B EE — s - I3 -
Participating LEA Item #5

; R : N .
TOTAL s ~ By . T

Funding Subgranted to Participating LEA's (50% of Total Grant)

i
Participating LEA Item #1

- $ - $ - $ - $ -
Participating LEA ltem #2

- $ - $ - $ -

- $ - $ - $ - $ -
Participating LEA ltem #3

- 3 - $ - $ -

- $ - $ - $ - 3 -

Participating LEA item #4

De ” nptlon of Partlclpatmg LEA Item




Costper ™ .
Total Annual Budge

@ |
@[
©»|e»

Participating LEA Item #5__|Description of P.

©®

TOTAL

Aid hgdisd
Penten

R R




Project-Level Budget Summary Table
Project Name: Redesign Teacher Preparation Programs to K-12 Site-based Prep
Associated with Criteria: (D)(4)(i)

1 _|Personnel $ 300,000 | $ 900,000 | $ 900,000 | $ 900,000 [ $ 3,000,000
2 _|Fringe Benefits $ 75,000 | $ 225,000 | $ 225000 | $ 225,000 | $ 750,000
3 |[Travel $ 15,000 [ $ 45,000 | 45,000 | $ 45,000 | $ 150,000
4 |Equipment $- $- $- $- $-
5 |Supplies $ 44,000 | $ 132,000 [ $ 132,000 | $ 132,000 | $ 440,000
6 |Contractual $ 20,000 | $ 60,000 | $ 60,000 | $ 100,000 | $ 240,000
7 |Training Stipends $ 585000 |$ 1,755000|% 1,755,000{$ 1,755,000 |$% 5,850,000
8 |Other $- $- $- $- $-
9 |Total Direct Costs (lines 1-8) $ 1,039,000($ 3,117,000|$ 3,117,000 ($ 3,157,000 [ $ 10,430,000
10 [Indirect Costs $-
11 [Funding for Involved LEAs 3$- $- $- 3- $-
12 |Supplemental Funding for Participating LEAs 3$- $- 3- 3- $-
13 |Total Costs (lines 9-12) $ 1,039000|% 3,117,000($ 3,117,000[$ 3,157,000 [ $ 10,430,000
Funding Subgranted to Participating LEA's
14 |(50% of Total Grant) 3- $- $- $- $-
15 |TOTAL BUDGET (lines 13-14) $ 1,039,000 % 3,117,000 $ 3,117,000 $ 3,157,000 [ $ 10,430,000




Project Name: Redesign Teacher Preparation Programs to K-12 Site-based Prep
Associated with Criteria: (D)(4)(i)

Personnel Costs Narrative

Team Leader

S
(2 per county) Leaders to help student-teachers settle into schools. Provide
periodic check-ins and make sure that development efforts are going
effectively. Expansion will involve 1 county in year 1, 3 counties in year 2, 6

countles m year 3,and 10 countles in year 4
# of:P T

2 6 6 6
100%|. 100% 100% 100%
45,000 45,000 45,000 45,000
i 90,000 | § 270,000 270,000 | $ 270,000 900,000
Tech Support [ per county) Suppon staff for facilitating relauonshlps between Torchbearer
schools and teacher education programs
i 2 6 6 6
100% 100% 100% 100%
30,000 30,000 30,000 30,000
60,000 | $ 180,000 180,000 [ $ 180,000 600,000
Principal Investigators (a) (1 psr county) A pnnmpal from a Torchbearer school commits 50% of ime to
developmg students and heIEmg them with workshogs
: i 1 3 3 3
50% 50% 50% 50%
50,000 50,000 50,000 50,000
25,000 [ $ 75,000 75,000 | $ 75,000 250,000
Principal Investigators (b) |(2 per county) Co prnncmals from 2 Torchbearer schools each commit 25% of
time to developing studems and helpmg them wnh workshops
i o e 2 5 6 6
i 25% 25% 25% 25%
i 50,000 50,000 50,000 50,000
otal'Annual Budget $ 25000 |8% 75,000 75,000 |8 75,000 250,000
Principal Investigators (c) [(2 per county) ALSDE invests in one prlncupal to develop resudents and help
with learning process and Local county school system invests in-one principal
to help facilitate experlence of resldents
# of Positions 2] 6 6 3




100% 100% 100% 100%
50,000 50,000 50,000 50,000
$ 100,000 [ $ 300,000 | $ 300,000 | $ 300,000 | $ 1,000,000
TOTAL | $ 300,000 $ 900,000 [ $ 900,000 ] $ 900,000 $ 3,000,000
Benefit Costs Narrative

Team Leader _

25%] 25%] 25%] 25%
22,500 [§ 67,500 | $ 67,500 | $ 67,500 | $ 225,000
Tech Support
25%] 25%] 25%] 25%
$ 15000(§ 45000]% 45000 |$ 45000} $ 150,000
Principal Investigators (a) Estlmale based on h|stoncal beneﬂts costs
orcent of salary: 25%] 25%] 25%] 25%
i E 625016 1875018 18,750 18,750 [$ 62,500
Principal investigators (b)
25%] 25%] 25%] 25%
6,250 [$ 18750 |$ 18,750[§ 18,750 S 62,500
Principal Investigators (c)
25% 25% 25% 25%
25000 [$ 750008 75000[$ 75,000]$ 250,000
TOTAL 75000 ] $ 225000 |$ 225,000 [ $§ 225,000 | $ 750,000

Travel Costs Narrative

g 6]
Travel Costs for Pis

Travel for Principal Investigators to visit residents in K-12 settings. Also
factors in costs of student-teachers' commutes to schools (one fump sum per

[Cost per:

Toi_ lKnnda Euﬂget :

Travel ltem #2

1 3 3 3
15,000/ $ 150001 § 15,000 { $ 15,000
15,000} $ 45000)% 45000| % 45000138 150,000




1,000]$ _ 3,000][$ 30008 3,000

- s - [s B - T
Travel ltem #3

- $ - $ - $ -

- 3 - $ - $ - -
Travel item #4

- $ - $ - $ -

- $ - $ - $ - -
Travel ltem #5

B N N S -

- - - $ - -
TOTAL 15,000 45,000 45,000 | § 45,000 150,000

Equipment Costs

Equipment Item #2

Equipment Item #3

Equipment ltem #4

Equipment item #5

— s - [s N
— s - s . -
- s s s -
— s s — s - -
- s - s — s -
Ty -1 s - -

IDéscripti‘on‘of Eqdipment ltem . |




.
ad 2
i
A
.

TOTAL

Supplies Costs Narrative

i polisst : : i
given as lump sum per county)
22,000($ 22,000}$% 22,000 1§ 22,000
22,000{$ 66,000/ $ 66,000{$ 66,000]$ 220,000
Printing
1 3 3 3
22,0001 $ 22,000 $ 22,000 $ 22,000
22,000|$ 66,0008 66,000] % 66,000[% 220,000
Supplies ltem #3
- $ - $ - $ -
- $ - 3 - $ - $ -
Supplies ltem #4
- $ - $ - $ -
- $ - $ - $ - $ -
Supplies Item #5
N N 5 R N
N N B z 3 -
TOTAL 44,000 132,000 132,000 132,000 | $ 440,000

Contractual Costs Narrative




Consuitants

Consulting services to provide external evaluations of program and provide

feedback (given as lump sum per county)

Number of Contractors 1 3 3 5
B $ 20000|$ 20,000 ($ 20,000 [ $ 20,000
1§ 20,000/% 60,000]|$% 60,000]|% 100,000|% 240,000
Contract Item #2
- $ - $ - $ -
- 3 - 3 - $ - $ -
Contract ltem #3
- $ - $ - $ -
- 3$ - 3 - $ - $ -
Contract item #4
- $ - $ - $ -
- $ - $ - $ - $ -
Contract Item #5
N N R N 3 -
TOTAL 20,000 60,000 60,000 100,000 | $ 240,000

Tralning Costs Narrative

ndergraduate Stipends
N

ipen: s for un ergraduate student-teachers given to 15 undergraduate
residents per county in the amount of $10,000 for a year of in-the-classroom

training alongsme schoolwork

Graduate stipends

Stlpends for graduate student leachers glven to 15 graduate re5|dents per
county in the amount of $27,000 for a year of training for a year of in-the-

classroom training alongsme schoolwork

#ofistipends

15 45 45 45

i 10,000 10,000 10,000 10,000

] $ 150,000 [ 450,000 [ $§ 450,000 | $ 450,000 ] $1,500,000
15| 45 | 45 ] 45




]$ 27,000[% 27,000 [$ 27,000 $ 27,000
il $ 405,000 | $1,215,000 [ $ 1,215,000 [ $1,215,000 | $4,050,000
Teacher Stipends
individually as they learn in the classroom. 30 teachers per county are given
$1000 stipends for suppomng this Ieamlng program
30 90 90 90
1% 10001$ 1,000 $ 1,000 [ $ 1,000
% 30000]$% 90,000{$ 90,000[$ 90,000 % 300,000
Training Item #4
- 3 - $ - 3 -
- $ - $ - $ - $ -
Training ltem #5
- N R N $ -
TOTAL 585,000 1,755,000 1,755,000 | $1,755,000 | $ 5,850,000

Other Costs Narrative

Other Item #1

Other ltem #2.

Other ltem #3

Other Item #4

— s -~ | - 1s -

— s -~ s T

B K - 1s -

— s s -~ 15 - 5~

— s - s - s -

s - [s s - |8
| -1 - 1 -

- s - ¢ - 18 -




To@rAmRaIBudget = e e e e s - [s - s - I3 -
Other Item #5 Description of Other item

TOTAL — I 5 3 . 5 .

Funding for Involved LEA's (State Budget)

Involved LEA Item #1

I % : $ - $ - $ - $ - $ -
Involved LEA ltem #2 Description of Involved
Fa N N B -
> $ - $ - $ - $ -
FANNY ( i s - $ - $ - $ - 3 -
Invoived LEA ltem #3 |Description of Involved LEA item
% i B N N N -
$ - $ - $ - $ -
9 nkal-sudgel k- i $ - $ - $ - 3 - $ -
Involved LEA ltem #4 Description of Involved LEA ltem
R - - - -
C : $ - $ - $ - $ -
Total Annual Budget =0 = o0 ¢ §s - s - 18 - 1s - |8 -
Involved LEA ltem #5 Description of Involved LEA ltem
. N N A 3 .
TOTAL . . . . .

Funding for Participating LEA's (State Budget)

Pa

Participating LEA ltem # 1 _|Description of Participating LEA Item




Number of Participating: LEA'S 77 77 i o |
[Cost per programiimplementation . - .- i ; ; 3

Told AnnuelBudgel .. T3 5 5 5 5
Participating LEA ltem #2 Descrlptlon of Panlmpaung LEA ftem
# :
i °51P9f : e EE" 8 $ $ $
Totg] Knnua Bu&get $ $ $ B $
Participating LEA item #3 Descnptlon of Pammpailng LEA Item
$ 3 $
$ $ $ $
Participating LEA ltem #4
$ $ $
$ $ $ $
Participating LEA Item #5
$
$ $
TOTAL $ $

Funding Subgranted to Participating LEA's (50% of Total Grant)

Participating LEA llém #1

Participating LEA ltem #2

“i{en

o |en

» o

Participating LEA Item #3

©le

|




|

«@|»




Project-Level Budget Summary Table
Project Name: Technology Instructional and Leadership Support
Associated with Criteria: (D)(5)

1 |Personnel $ 300,000 | $ 300,000 | $ 300,000 | $ 300,000 | $ 1,200,000
2 |Fringe Benefits $ 75,000 [ § 75,000 | $ 75,000 | $ 75,000 [ $ 300,000
3 |Travel 3 100,000 | $ 100,000 | $ 100,000 | $ 100,000 | $ 400,000
4 |Equipment $ 200,002 | $ 200,002 | $ 200,002 | $ 200,002 | $ 800,002
5 |Supplies $ 50,000 | $ 50,000 | $ 50,000 | $ 50,000 | $ 200,000
6 _|Contractual $- $- $- $- $-
7 |Training Stipends $- $- $- $- 3-
8 |Other $- $- $- $- 3
9 |Total Direct Costs (lines 1-8) $ 725,002 | § 725,002 | $ 725,002 | $ 725,002 | § 2,900,008
10 |Indirect Costs 3$-
11_|Funding for Involved LEAs $- $- $- $- $-
12 {Supplemental Funding for Participating LEAs $- $- $- $- $-
13 |Total Costs (lines 9-12) $ 725,002 | $ 725,002 | $ 725,002 | $ 725,002 | $ 2,900,008




Project Name: Technology Instructional and Leadershlp Support
Associated with Criteria: (D)(S)

Personnel Costs Narrative

Technology Instructional (11) Full-time employees will work with schools and coordinate LEA programs
Specialists to integrate technology, provide professional development to at least 80% of
teachers for 20+ hours, initiate project-based learning venues, evaluate
programs and participate in "best practices" workshops on local, state, and
national levels
# GF Positions 11 11 11 11
50% 50% 50% 50%
I L R R T + 54,545 54,545 54,545 54,545
ToﬂW § - .| $ 300,000 | $ 300,000 | $ 300,000[$ 300,000 [$1,200,000
Instructional Technology (500) Principals and supenntendents g|ven a snpend to pamcupate in
Leaders Renaissance il Technology Academy for School Leaders. Participants
receive innovative technology to use in their jobs as instructional leaders and
develop job-embedded projects to improve teaching, leading and learning in
their respective schools. Involvement requires 5 days of intensive
Position # 3
- $ - $ - $ - 3 -
Position # 4
: A - $ - $ - 3 - $ -
Position # 5 IDescnptlon of JOb posmon - [




s S - B N E -
$ 300,000|$ 300,000f% 300,000]$ 300,000]$1,200,000

&

TOTAL

Benefit Costs Narrative

ctional Sp|Esti

_Pe entof. salary

o 25%] 25%] 25%] 25%
“#$ 75000 |$ 75000 |$ 75000 $ 750009 200,000
|

Instructional Technology Le
;li 0%] 0%[ - 0%] 0%
s - |8 - [s R - $ -
Position 3 ]
i 25%)] 25%] 25%] 25%
S R R T
Position 4
25%] 25%] 25%] 25%
N T R N
Position 5
25% 25% 25% 25%
- 3 - $ - $ - $ -
TOTAL $_75000]8 75000]% 75000[$% 75000]$ 300,000

Travel Costs Narrative

] L )

ravel for instructional Travel costs for Instructional Technology Leaders to participate in
Technology Leaders Renaissance [l Technology Academy (through Regional Service Centers);
(Iump sum per partlclpant

200 200 200 200
i 500 500 500 500
i i 1 $ 100,000 [$ 100,000 [$ 100,000 [ $ 100,000 [ $ 400,000
Travel ltem #2 Descnpﬂon o travel ltem |




- $ - $ - $ -

E N E 3 -
Travel item #3

- 3 - 3 - $ -

- $ - 3 - 3 - 3 -
Travel [tem #4

- $ - $ - 3 -

- 3 - 3 - $ - $ -
Travel ltem #5

N N N - $ -
TOTAL 100,000 100,000 100,000 100,000 | § 400,000

Equipment Costs

Equipment for Technology
Instructional Specialists

25 Technology Instructional Specialists will need innovative technologies,
Including interactive whiteboards, video playback devices, digital cameras,
student response systems, laptops, presentation equipment, additional digital

creation tools, and suEEort equlpmem (lump sum perspecnahst)

# of Employees 11 11 11 11
18,187 | $ 27,200 27,2001% 27,200 ]
200,002 [ $ 200,002 200,002 { $ 200,002 | $ 800,008
TOTAL | 200,002 | § 200,002 200,002 | $ 200,002 | $ 800,008

Supplies Costs Narrative

Materials for Renaissance
1l

Educational matenals for Instructional Technology Leaders to participate in
Renaissance Il Technology Academy (lump sum per participant)




200 200 200 200
$ 250 | $ 250 | § 250 (8 250
#1% 50,000{% 50000[8% 50,000]3% 50,000[$ 200,000
Supplies Item #2
$ - $ - $ -
3 - $ . $ - $ -
Supplies ltem #3
$ - $ - $ -
$ - $ - 3 - 3 -
Supplies ltem #4
$ - $ - $ -
$ - $ - $ - $ -
Supplies Item #5
S . B B
$ - - - $ -
TOTAL $__ 50,000 50,000 | $__ 50,000 | $_ 200,000

Contractual Costs Narrative

Contract Item #1

Number of Contractors

Sonfragt: i

Contract Item #2

Contract ltem #3

A N
S T A R
B T N
-~ s - s - s - |s_ -
N R T
- Is -1 - s - [5___-




Contract [tem #4 [Description of Contract ftem

- $ - $ - $ -

- 3 - $ - $ - $ -
Contract Item #5

B $ . B N

- $ N N - 3 -
TOTAL - $ N R A $ N

Training Costs Narrative

Training ltem #2
R - $ - $ - $ -
Total:Annual Budget - $ - $ - 3 - 3 -
Training ltem #3 Description of Training ltem
: $ - $ - $ - 3 -
AnRual Budget 3 - $ - $ - $ - $ -
Training Item #4 Description of Training Item
8 — - - - -
- $ - $ - $ -
- $ - $ - $§ - - $ -
Training ltem #5
N 3 N - $ -
- $ - - $ - 3 -
TOTAL - 3 - - $ - $ -

Other Costs Narrative




Other Item #1

Other Item #2

Costipel

i I - $ $ $
otakAnnual'Budget 17 - $ $ $ $
Other Item #3 Description of Other Itgm
- $ $ 3
- $ $ $ 3
Other Item #4
- $ $ 3$
- $ $ $ 3
Other item #5
- $
- $ $
TOTAL 3 S B

Funding for Involved LEA's

Involved LEA item #1

Involved LEA Item #2

get

Involved LEA Item #3

€| en

©» |

[Description of Involved LEA ftemn - i [




I R T
Involved LEA Item #4 ) - 18 - 18 - 1% -
3 3 ; $ 3
Involved LEA item #5 - 18 - 18 - 5 - 13 -
[Total Anual Budgel o ; 3 -
TOTAL —r - : S —

Funding for Participating LEA's

Participating LEA item # 1 Descrlptlon of Partici atmg LEA Item

- |s B -3 TG -
Participating LEA Item #2

- 3 - $ - $ -

- 3 - $ - $ - 3 -
Participating LEA Item #3

- $ - $ - 3 -

- $ - $ - $ - $ -
Participating LEA Item #4

- $ - $ - $ -

- $ - $ - $ - $ -
Participating LEA Item #5

- $ - $ - $ -

- $ - $ - $ - 3 -




|TOTAL




2500



Project-Level Budget Summary Table
Project Name: State Support Team & Transformation Model
Associated with Criteria: (E)(2)(iii)

1 _{Personnel $ 400,000 | $ 400,000 | $ 400,000 | $ 400,000 | $§ 1,600,000
2 _[Fringe Benefits $ 120,000 [ $ 120,000 | $ 120,000 | $ 120,000 | $ 480,000
3 |Travel $ 80,000 | $ 80,000 | $ 80,000 | $ 80,000 [ $ 320,000
4 |Equipment $ 10,000 | $ 10,000 | $ 10,000 | § 10,000 | $ 40,000
5 {Supplies $ 5807 [ $ 5807 (% 5807 (% 5807 1% 23,228
6 |Contractual 3 -
7 _[Training Stipends $ -
8 |Other $ -
9 |Total Direct Costs (lines 1-8) $ 615,807 | $ 615,807 | $ 615,807 | $ 615,807 | § 2,463,228
10 |Indirect Costs $ 234,593 | % 234,593 | $ 234593 | 234,593 [ $ 938,372
11 |Funding for Involved LEAs $ -
12_|Supplemental Funding for Participating LEAs 3 -
13 |Total Costs (lines 9-12) $ 850,400 | $ 850,400 [ $ 850,400 [ $ 850,400 [ $ 3,401,600
14 |Funding Subgratned to LEA's 50% of Total 3 615,806 | $ 615,806 | $ 615,806 | $ 615,806 [ § 2,463,224
15 |TOTAL BUDGET (lines 13-14) $ 1,466,206 |9% 1,466,206 [$ 1,466,206 % 1,466,206 [$ 5,864,824




Project Name: State Support Team & Transformation Model
Associated with Criteria: (E)(2)(iii)

Personnel Costs Narrative

£l
Personnel Costs Narrative Coach various clients including Principal, teacher leaders, lead

and Individual teachers as data indicates.
STPaSon: 3 3 5 5
100% 100% 100% 100%
80,000 80,000 80,000 80,000
$ 400,000 |$ 400,000 | $ 400,000 | $ 400,000 | $ 1,600,000
TOTAL | § 400,000 § 400,000 $ 400,000]$ 400,000 % 1,600,000
Benefit Costs Narrative

SErip!

Personnel costs 24000 $ 24,000
: i 25% 25% 25%

: i : B : S 1$ 120,000 [$ 120,000 [§ 120,000 | $ $ 480,000

TOTAL | $_ 120,000 [$ 120,000 | $ 120,000 | $ $ 480,000

Travel Costs Narrative

960 | § 960 960 960
i f A ; s R IR 80,000 | $ 80,000 80,000 80,000 | $ 320,000
TOTAL 80,000 | § 80,000 | $ 80,000 80,000 | $ 320,000

Equipment Costs




TOTAL

$ 10,000

$

10,000 | $

10,000 | §

10,000

40,000

—

$ 10,000

10,000 |

10,000 | $

10,000

40,000

Supplies Costs Narrative

Monthly Supplies
#ofemployees:
Cost per:Ttermn

Office supplies'

_|TotalAnnua $__5807|% 5807|$  5807]% 5807 23,028
TOTAL § 5807|$ 5807|%  5807]% 5807 23,208
INDIRECT COST [ 2345035 234603]  534,503] 234,593 938,372]




Project-Level Budget Summary Table
Project Name: Increasing Graduation Rate
Associated with Criteria: (E)(2)(iii)

1 _[Personnel $ 220,000 | $ 220,000 | $ 220,000 | $ 220,000 | $ 880,000
2 _[Fringe Benefits $ 66,000 | $ 66,000 | $ 66,000 | $ 66,000 | $ 264,000
3 |[Travel $ 50,000 | $ 50,000 | $ 50,000 | $ 50,0001 § 200,000
4 [Equipment $ 5327 | $ 5327 | % 5327 | $ 5327 (% 21,308
5 |Supplies $ -
6 |Contractual $ -
7 |Training Stipends $ -
8 |[Other $ -
9 |Total Direct Costs (lines 1-8) $ 341,327 | $ 341,327 | § 341327 | $ 341,327 | $§ 1,365,308
10 {Indirect Costs 3 130,030 | $ 130,030 | $ 130,030 | $ 130,030 | $ 520,120
11 |Funding for Involved LEAs $ -
12 |Supplemental Funding for Participating LEAs $ -
13 [Total Costs (lines 9-12) $ 471357 |% 471357 |$ 471,357 |$ 471,357 |$ 1,885,428
Funding Subgranted to Participating LEA's
14 |(50% of Total Grant) $ 341326 |9 341326 |$ 341,326 341,326 | $ 1,365,304
15 |TOTAL BUDGET (lines 13-14) $ 812,683 | § 812,683 | $ 812,683 | $ 812,683 | § 3,250,732




Project Name: Increasing Graduation Rate
Associated with Criteria: (E)(2)(iii)

Personnel Costs Narrative

Lositiy
SDE Social Worker

1 1 1 1

100% 100% 100% 100%
]$ 50,000|8% 50,000]8 50,000 | $ 50,000
_ 1% 50,000|8$ 50,000]$ 50,000 | $ 50,000 | 8 200,000
Retired Regional Graduatior]
11 11 11 1
100% 100% 100% 100%

15,454.55{  15,454.55 15,454.55 15,454.55
i el . 11$170,000.05 |$170,000.05 | $170,000.05 | $170,000.05 | $680,000.20
TOTAL $_220000]% 220,000 [$ 220,000[$ 220,000 | $ 880,000.20

Benefit Costs Narrative

Estimate based o

[Percent of salany” T T R AR e
otal Annual Budget i i s : $ 66,0008 66,000]$% 66,000 | $§ 66,000 | $ 264,000
TOTAL |$ 66,0008 66,000]3% 66,000 | $ 66,000 | $ 264,000

Travel Costs Narrative

Travel

50,000 $ 200,000
50,000 | & 200,000

50,000
50,000

50,000 | $ 50,000
50,000 | § 50,000

Aad R
Azd Rad

TOTAL

Equipment Costs




Project-Level Budget Summary Table
Project Name: Innovative Pathways to Graduation (IPG)
Associated with Criteria: (E)(2)(ii)

1 _|Personnel $ 400,000 | $ 400,000 | 3 400,000 | $ 400,000 | $ 1,600,000
2 _|Fringe Benefits $ 120,000 | $ 120,000 | $ 120,000 | 120,000 | $ 480,000
3 |Travel 3 100,000 $ 100,000 | $ 100,000 | $ 100,000 | $ 400,000
4 [Equipment $ 52,000 | $ 52,000 | $ 52,000 | § 52,000 | $ 208,000
5 |Supplies $ -
6 |Contractual $ -
7 |Training Stipends $ -
8 |Other $ 256,000 | $ 256,000 | $ 256,000 | $ - 256,000 [ $ 1,024,000
9 |Total Direct Costs (lines 1-8) 3 672,000 | $ 672,000 | $ 672,000 | $ 672,000 | $ 2,688,000
10 |Indirect Costs $ 256,000 | $ 256,000 | $ 256,000 | $ 256,000 | $ 1,024,000
11 [Funding for Involved LEAs 3 -
12 [Supplemental Funding for Participating LEAs $ -
13 |Total Costs (lines 9-12) $ 928,000 | $ 928,000 | $ 928,000 | $ 928,000 | $ 3,712,000
Funding Subgranted to Participating LEA's
14 [(50% of Total Grant) $ 672,000 $ 672,000 | $ 672,000 | $ 672,000 | $ 2,688,000
15 [TOTAL BUDGET (lines 13-14) $ 1,600,000|$% 1,600,000 |$ 1,600,000($ 1,600,000|$ 6,400,000




Project Name: Innovative Pathways to Graduation (IPG)
Associated with Criteria: (E)(2)(ii)

Personnel Costs Narrative

IPG Social Worker Descnptmn of]ob position

8 8 8 8

100% 100% 100% 100%
G 50,000 50,000 50,000 50,000

: $ 400,000 | $ 400,000 | $ 400,000 | $ 400,000 | $ 1,600,000

Position # 3 Descnghon of jOb position =
# uf ositions: . - - - -

- 3 - $ - $ - 3 -
Position # 4

- $ - $ - $ - $ -
Position # 5

- $ - 3 - 3$ - $ -
TOTAL $ 400,000 | $ 400,000 | $ 400,000 | $ 400,000 | $ 1,600,000

Benefit Costs Narrative

tal

Position 1 Estimate based on hlstoncal benems cosls 8 x $1 000) 1§ 15,000 000§ 15.000]8 -
Percent of salery. . T B T 33% 33% 33% 33%
Total Annual Budgel i $ 120,000 | $ 120,000 | $ 120,000 | $ 120,000 | §_ 480,000

Position 2 Estimale based on hlstoncal benef;ts costs
Percent df salary : e i i = | | [




TotaTANuAlBUdgel T T T e e e i [ I I $ -
Position 3 Estimate based on historical benefits costs
[ [ [
[ | | $ -
Position 4
I [ |
[ [ [ $ :
Position §
3 N
TOTAL $ 120,000 | $ 120,000 | $ 120,000 | $ 120,000 [ $ 480,000

Travel Costs Narrative

nstate/National Conferences

400,000

| $ 100,000 [ $ 100,000 [ $ 100,000 [ § 100,000

L R

TOTAL

$ 100,000 [ $ 100,000 | $ 100,000 [ $ 100,000 400,000

Equipment Costs

Equ

Zquipr e
Laptop/Smart Board/Projectors/Camera

,

[TotalAnrual Budget 77 $ 52000[$ 52,000 $ 52,000 [$ 52,000 | $ 208,000

TOTAL

208,000

$ 52,000[8 52000]% 5200018 52,0005

INDIRECT COST

| $ 256,000 | $ 256,000 | $ 256,000 [ $ 256,000 | $ 1,024,000 ]




-

Project-Level Budget Summary Table
Project Name: AYP Rewards

Personnel

25,000

Associated with Criteria: (E)(2)(ii)

25,000

100,000

Fringe Benefits

6,250

6,250

25,000

Travel

Equipment

Supplies

Contractual

Training Stipends

Other

© (00 N O | [~ | N

Total Direct Costs (lines 1-8)

31,250

31,250

€ |4 [P (68 |h |8 |eA |8 |P

31,250

125,000

N
o

Indirect Costs

N
-

Funding for Involved LEAs

Y
N

Supplemental Funding for Participating LEAs

$ -

$ -

$ -

N
w

Total Costs (lines 9-12)

$ 31,250

$ 31,250

31,250

$ 31,250

$
3
$
3
$
$
$ -
$
$
$
$
$
$

125,000

14

Funding Subgranted to Participating LEA's
(50% of Total Grant)

$ 2,500,000

$ 2,500,000

2,500,000

$ 2,500,000

$ 10,000,000

15

TOTAL BUDGET (lines 13-14)

$ 2,531,250

$ 2,531,250

2,531,250

$ 2,531,250

$ 10,125,000




Project Name: AYP Rewards
Associated with Criteria: (E)(2)(ii)

Personnel Costs Narrative

04
Grant Administrator
1 1 1 1
50% 50% 50% 50%
50,000 50,000 50,000 50,000
$ 25000 |% 25000]$ 25000]% 250008 100,000
0%
- $ - $ - $ - $ -
Position # 3
0% 0% 0% 0%
- $ - $ - $ - $ -
Position # 4
0% 0% 0% 0%
"otal Annual Budget R T I3 A -
Position # 5 Description of job position
# of Positibns 71 ¢ B N N N N
0% 0% 0% 0%
s - 3 - $ - $ - $ -
TOTAL $ 2500018 25000[s 250001$ 25000]% 100,000

Benefit Costs Narrative




Grant Administrator [Estimate based on historical benefits costs |
i : B 25%] 25%] 25%] 25%
i 6250]$8 6250($  6,250]% 62505 _ 25000
0 Estlmate based on hlstorlca[ benefnts costs
Percent of. salary B 25%] 25%] 25%| 25%
e - 18 - 18 B E - $ -
Position # 3
25%] 25%] 25%] 25%
B E - |5 - s - $ -
Position # 4
25%] 25%] 25%] 25%
S R S F R
Position # 5 Estlmate based on historical beneflts costs
Percent of salary . ] 25% 25% 25% 25%
TofalAnnuel Budget - 1% - $ - $ - $ - $ -
TOTAL $ 6,250 | § 6,250 | $ 6,250 1 $ 6,250 | $ 25,000

Travel Costs Narrative

Monthly Trave!

- $ - $ - $ - $ -
Travel ltem #3

- 3 - $ - $ -

- $ - $ - $ - 3 -
Travel [tem #4

- $ - $ - $ -

E I - s N -




Travel ltem #5
N . $ N N
ot | Bud R B e - B $ - - $ -
TOTAL - - $ - N $ B
Equipment Costs
# ot Employess: . ] B 1 N N -
[Cost:periten: : $ - $ - $ -
Tolal Annual Budget ; $ - $ - $ - $ - $ -
Equipment liem #2 Description of Equipment Item
#.of ltems! IR i N N N B
: T $ - $ - $ - $ -
i 8 - 3 - $ - $ - 3 -
Equipment Item #3
$ - $ - 3$ - 3$ -
$ - $ - $ - $ - $ -
Equipment Item #4
- $ - $ - $ -
get B E - I3 I - I3 -
Equipment ltem #5 Description of Equipment ltem
#of fiems’ - N R R
- - $ - -
N B $ N - 3 "
TOTAL ] - - 13 - - 18 -

Supplies Costs Narrative




[Monthly Stipplies:
Gostipetllem T T T e e T R i
otak $ - $ - $ - 3 - $ -
Monthly Siipplies:
- $ - $ - $ - 3 -
Supplies ttem #3
- $ - $ - $ -
- 3 - 3 - 3 - $ -
Supplies ltem #4
- $ - $ - $ -
- $ - 3 - $ - $ -
N N N N 5
N N N N $ N

Contractual Costs Narrative

Number of Contractors:
[Cost per Gonfragt:: $ R 3 N $ .
TofalAnnuATBudget = - B - |8 - |8 R - IS -
Contract [tem #2 ion of Contract Item
It g 15 - 15 - Is —[5___-
: uaget i - $ - 13 - $ - $ -
Contract [tem #3 ription of Contract ltem
s - $ - $ - $ -
s - $ - $ - $ - 3 -




Contract ltem #4

Contract item #5

TOTAL

Training Costs Narrative

Training Item #1

Training ltem #2
R ""'_|$ ~ s - Is S
Tolal Annual: Budget: i = R s B s P .
Training ltem #3 Description of Training ltem
$ - $ - 3 - $ -
1% - $ - $ - $ $ -
Training Item #4
$ - $ - $ - $ -
$ - 3 - $ - $ - 3 -
Training ltem #5
. $ - R R
i | i : - 3 - - - 3 -
TOTAL | - 18 - - - |8 -

Other Costs Narrative




oth
Other ltem #1

Other Item #2

Other Item #3

Other ltem #4

O n uage

Aadizd

|

|

Other ltem #5

lDescfiption of Other ltem

TOTAL

had R

wlonlen

Funding for Involved LEA's (State Budget)

Invoived LEA ltem #1

Descript

of Involved LEA Ite

ion
of: idiLEA!

finvol

Involved LEA Item #2

© [

»Aien

€3 [n

al Budger =

Involved LEA ltem #3

Description of lﬁvolved LEA ltem




&3 |€n

M

© |

©»le»

Involved LEA item #4

©

“» |

2 |en

“|en

Involved LEA item #5

TOTAL

Al |en

l|n

<n|

Funding for Participating LEA's (State Budget)

Pammpatmg LEA Item #1

Description of Participating LEA ltem

Num DN of Partlclpatmg LEA'S

Participating LEA ltem #2

|

Rad R

Participating LEA ltem #3

» |

|

Participating LEA ltem #4

©|e

w|»n

Participating LEA Item #5

Rdisd

|

@i




[FoTaL s o E - 18 B - 18 -

Funding Subgranted to Participating LEA's (50% of Total Grant)

AYP Rewards Grants Based on criteria described in the narrative
Estiiiated # of eligible schools 10 10 10 10
arant awg HHEH 250,000 250,000 250,000 250,000
Total Annual Bu $2,500,000 | $ 2,500,000 [ $ 2,500,000 $2,500,000 | $ 10,000,000
Participating LEA item #2 [Description of Participating LEA Item
- $ - $ - $ -
- $ - $ - $ - $ B
Participating LEA Item #3
- 3 - $ - $ -
- $ - $ - $ - $ -
Participating LEA ltem #4
- $ - $ - $ -
- $ - $ - $ - $ -
Participating LEA ltem #5
- J - - 5 -
| - - - - $ -
TOTAL | $2,500,000 2,500,000 2,500,000 2,500,000 | $ 10,000,000




-

Project-Level Budget Summary Table
Project Name: Preparing Alabama Students for Success (PASS) Grants
Associated with Criteria: (E)(2)(ii)

Personnel

Fringe Benefits

Travel

$

26,400

$

26,400

$

26,400

$ 26,400

105,600

Equipment

Supplies

Contractual

Training Stipends

Other

© | [N jo o | jw |d

Total Direct Costs (lines 1-8)

26,400

26,400

26,400

$ 26,400

105,600

_
(=]

Indirect Costs

326,899

326,899

326,899

$ 326,899

1,307,596

-
-

Funding for Involved LEAs

-
N

Supplemental Funding for Participating LEAs

-
w

Total Costs (lines 9-12)

$

353,299

353,299

353,299

$ 353,299

1,413,196

14

Funding Subgranted to Participating LEAs
(50% of Total Grant)

$

1,689,814

1,689,814

$

1,689,814

$ 1,689,814

6,759,256

15

TOTAL BUDGET (lines 13-14)

2,043,113

2,043,113

2,043,113

$ 2,043,113

@ 1 |n |0 |8 [ |0 |0 |0 |0 | jee oo Joo e

8,172,452




Project Name: Preparing Alabama Students for Success (PASS) Grants
Associated with Criteria: (E)(2)(ii)

Travel Costs Narrative

LEA Travel Reimbursement

otal Annual Budget $ 264005 26400[$  26400]8% 264008 105,600
TOTAL $ 2640018 26400|$ 26,400[$ 26,4005 105,600
[INDIRECT cosT |8 326899[% 326890]$ 326,899 |5 326,899 | $ 1,307,596 ]

Funding for Participating LEA's (State Budget)

$ 6,759,256
. $ .
Participating LEA ltem #3
- 3 - 3 - $ -
lotai:AnnuaiBuage! - $ - $ - $ - $ -
Participating LEA Item #4 _|Description of Participating LEA Item
W B e : - N N B
HK) - $ - 3 - $ -
i 518 - 3 - 3 - $ - $ -
Participating LEA Item #5 m
- R - B B N
& - - $ - - $ -
TOTAL | $1,689,814 1,689,814 | 1,689,814 1,689,814 | $ 6,759,256




Project-Level Budget Summary Table
Project Name: Integrating Technology
Associated with Criteria: (E)(2)(ii)

1 _|Personnel 3 300,000 | $ 300,000 | $ 300,000 | $ 300,000 | $ 1,200,000
2 _|Fringe Benefits 3 90,000 | $ 90,000 | $ 90,000 | $ 90,000 | § 360,000
3 |Travel 3 200,000 | $ 200,000 | $ 200,000 | $ 200,000 | § 800,000
4 |Equipment $ 282,760 | $ 282,760 | $ 282,760 | $ 282,760 | $ 1,131,040
5 |Supplies 3 -
6 [Contractual $ -
7 _|Training Stipends $ -
8 [Other $ -
9 _|Total Direct Costs (lines 1-8) $ 872,760 | $ 872,760 | $ 872,760 | $ 872,760 | $ 3,491,040
10 |Indirect Costs $ 332480|% 332,480/ % 332,480 | $ 332,480 | $ 1,329,920
11_[Funding for Involved LEAs $ -
12_|Supplemental Funding for Participating LEAs $ -
13 |Total Costs (lines 9-12) $ 1,205,240 | $ 1,205,240 .$ 1205240 | $ 1,205,240 | $ 4,820,960
Funding Subgranted to Participating LEAs
14 |(50% of Total Grant) $ 872,759 | $ 872,759 |$ 872,759 | $ 872,759 | $ 3,491,036
15 [TOTAL BUDGET (lines 13-14) $ 2077999 |$ 2077999 |$ 2,077,999 $ 2,077,999 | $ 8,311,996




Project Name: Integrating Technology
Associated with Criteria: (E)(2)(ii)

Personnel Costs Narratjve

Personnel
4 4 4 4
$ 75000]$ 75000 $ 75000]8 75,000
1$ 300,000 [$ 300,000 [ $ 300,000 | $ 300,000 3% 1,200,000
0%
- 18 - I8 - |s - I3 -
Position # 3
0% 0% 0% 0%
- s - s - | - IS -
Position # 4
0% 0% 0% 0%
- s - I35 B - IS -
Position # 5
0% 0% 0% 0%
T I E - 18 I - |8 -
TOTAL | $ 300,000 [$ 300,000 [$ 300,000 % 300,000 |$ 1,200,000

Benefit Costs Narrative




Personnel Estimate based on hlstoncal bensﬂts costs (22 500 X 4) 22,500 22,500 22,500 22,500
Percentof salary: g R 33% 33% 33% 33%
Total Annua Euaget $ 90,000 (8 90,000(8$ 90,000 |$ 90,000|$% 360,000
Estimate based on h[stoncal benefits costs
Percant of salary 25%] 25%] 25%] 25%
T s TIs S T -
Position # 3
i 25%] 25%] 25%] 25%
Tota Knnua Eagm 3 ] $ - |§ - 13 - [ R $ -
Position # 4 Estimate based on hlstoncal beneﬂts costs
ercento salary.... . 25%] 25%] 25%] 25%
e - I8 - |8 - I8 - $ -
Position # 5 Estimate based on hxstoncal beneﬂts costs
Percent of 52l ary : : 25% 25% 25% 25%
G ) - $ - $ - 3 - $ -
TOTAL |8 90,000{$ 90,000]$ 90,000 1$ 90,000{$ 360,000
Travel Costs Narrative
SDE Travel
[TotalAnnual Budgel ™~ 7 =~ o o o | $ 200,000 [$ 200,000 $ 200,000 [ $ 200,000 | § 800,000
TOTAL $ 200,000 | $ 200,000 I'$ 200,000 18 200,000 [ § 800,000
Equipment Costs
v

Technology Eq pment' -

§ 282,760 [$ 282760 | 282,760 | $ 282,760 | $ 1,131,040
Equipment item #2
K - $ - 3 - 3 -
s . $ - $ - 3 - $ -
Equipment Item #3
] 1 ] -
1% - s - I8 - _[5 -




- [s - I8 N - I3 -
Equipment Item #4

- $ - $ - $ -

- $ - $ - $ - 3 -
Equipment Item #5

R N N N S -
TOTAL 282,760 282,760 282,760 282,760 [ $ 1,131,040
INDIRECT COSTS | 332480] 332480  332,480]  332,480] 1,329,920




