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CORE AREAS (A) and (B)

States must address in their application all of the selection criteria in the Core Areas.
A. Successful State Systems

* (A)1):Damonstrating past commitmient (o oarly learning and : 20T =4 85
development

The extent to which the State has demonsirated past commitment to and invesiment in high-quality, accessible i
Early Learning and Development Pragrams and services for Children with High Needs, as evidenced by the
late's—

(a) Financial investment, from January 2007 to the present, in Early Learning and Development Programs,
including the amount of these investments in relation to the size of the Stale's population of Children with High
Needs during this time period;

(b) Increasing, from January 2007 10 the present, the number of Children with High Needs patticipating in Early
Learning and Development Programs;

(c) Existing early learning and development legislation, policies, or praclices; and

(d) Current status in key areas that form the building blocks for a high quality early leaming and development
system, including Early Leaming and Development Standards, Comprehensive Assessment Systems, health
promation practices, family engagement strategies, the development of Early Childhood Educators, Kindergarien
Entry Assessments, and effective dala practices.

“ omments on (A){(1)

The applicant provided sirong evidence thal the State has demonstraled a clear commilment to invest In Early
| Leaming and Developmenl Programs and services for Children with High Needs and continues to access and
| provides invesiments from government as well as privale sources, including the W.G. Kellogg Foundation, It is
| noted that the number of children served in State-funded preschool and programs receiving CCDF funds
decreased in 2011, overall, the number of Children with High Needs participating in Early Leaming and
Development Programs has increased from January 2007. The number of children in stale funded pre-schools i
has gone from 2194 (o 4435 and the funds invested from 6.7 million to well over 14 million dollars. As noted by lhe
applicant, this s significant given the nation's economy and demonstrales a clear commilment to early learning.
| The applicant has made great progress on key areas in the development of systems that support children
! Including Early Learning and Development Standards, Comprehensive Assessment Systems, and sirategies for
]| health promofion and family engagement praclices. Comprehensive Assessment Syslems are nol currently in
i

place for Home Visiting Programs and Early Intervention, but the slate has plans lo include these programs. The
applicant also has professional development systems in place that reprasent all lterations of their TQRIS.

Currently the applicant reports several different data systems that oblain critical ehild information but these i
systems are nol aligned. This is a deficit in their stale and one that is recognized by the applicant, with plans to !
create one coordinated system thal is called EPICS.

(A)(2) Articulating the State's ratlonale for Its early learning 1T T w20 1%
development reform agonda and goals, ; ; :
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The extent to whicr[ the State clearly articulates a comprehensive early leaming and development reform
agenda that is ambitious yet achievable, builds an the State's progress lo date (as demonstrated in selection

‘ F’i‘:”;"“ (A)(1)). is most likely to resull in improved school readiness for Children with High Needs, and
. includes--

. (&) Ambitious yet achlevable goals for improving pragram quality. Improving outcomes for Children with High
© Needs statewide, and closing the readiness gap between Children with High Needs and their pears;

{b) An overall summary of lhe State Plan that clearly articulates how the High-Quality Plans proposed under
each selection criterion, when taken logether, constitute an effective reform agenda thal establishes a clear and
credible path toward achieving these goals; and

(c) A specific rationale thal justifies the State's choice to address \he selected criteria in each Focused
Investment Area (C), (D). and (E). including why these selected criteria will best achieve these goals.

Scoring Rubric Used: Quality
‘Comments.on (A){2) = '

+ The State has an exlensive history of providing Unlversal Pre-K and has been working on its early learning reform
| apenda for several years and has an impressive exisling organizational infrastructure. A deficit recognized by the |
' State is their need to ensure equitable access 1o an aligned and high quality system. The State has provided !
evidence that it currently has several of the pieces in place and has set ambitious goals for ulilizing already i
i exisling guidelines, aligning syslems and fully implementing TQRIS, which it has named FOCUS TQRIS as its i
! third iteration of a TQRIS system. Evidence has not been provided to supporl the State's goal of every early
1 childhoed program in New Mexico having its own standardized continuous quality improvement plan and
consultants to support their work on the specific goals within those plans. It is not clear how this will be funded or
| executed. Overall, the applicant is building upan currant strengths and weakness including alilgnment and uneven
implementation and has selacted criteria to best achieve their goals of building upon existing work in the state.
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{A)(3) Allgning and coordinating early learning and davélopment across’
the State

The extent to which the State has established, or has a High-Quality Plan to establish, strong participation and
commilment in the State Plan by Participating Stale Agencias and other eary learning and development
slakeholders by--

(a) Demonstrating how the Parlicipating State Agencles and other pariners, it any, will idenlify a governance
structure for working togather that will facllitate interagency coordination, streamline dacision making, effectively i
allocale resources, and create long-term sustainability and describing-- |

(1) The organizational structure for managing the grant and how it bullds upon existing interagency
governance structures such as children’s cabinets, councils, and commissions, if any already exist and are 1
effective;

: (2) The governance-related roles and responsibilities of the Lead Agency, the State Advisory Council, each
§ Participaling State Agency. the Stale’s Interagency Coardinating Coundil for part C of IDEA, and other j
pariners, if any,;

(3) The methad and process for making different types of decisions (e.g.. policy, oparational) and resclving
dispules; and

! {4) The plan for when and how the Stale will involve representatives from Parlicipating Programs, Early
Childhood Educalors or their representatives, parents and families, including parents and families of Children
with High Needs, and other key slakeholders in the planning and implementation of the activities carried out
under the grant;

(b) Demonstrating thal the Participating Slale Agencies are strongly committed to the State Plan. lo the ‘
governance struciure of the grant, and lo effective implementation of the State Plan, by including in the MOU or
other hinding agreement batween the State and each Panticipating State Agency--

(1) Terms and condilions thal reflect a strong commilment to the Stale Plan by each Participating State
Agency, including terms and conditions designed lo align and leverage the Parlicipating Stale Agencies’
existing funding to support the State Plan;

(2) "Scope-of-work” descriptions that require each Parlicipaling State Agency to implement all applicable
portions of the State Plan and a description of efforts to maximize the number of Early Learning and
Development Programs thal become Participating Programs; and

(3) A signature from an authorized representative of each Paricipating State Agancy: and l

(c) Demonstrating commilmant to the State Plan from a broad group of siakeholders that will assisl thq State in
reaching the ambitious yet achievable goals outlined In response 10 selection criterion (A)(2)(a), including by
obtaining—




Scoring Rubric Used: Quality and Implementation

i

(1) D_eiailed and persuasive letters of intent or suppont from Early Leamning Intermediary Organizations, and, if
applicable, local early learning councils; and

(2) Letters of intent or support from such other stakeholders as Early Childhood Educators or their
raprgsentatives: the Slate's legislators; local community leaders; State or local school boards; representalives
of private and faith-based early learning programs; other State and local leaders (e.g., business, communily,
lrthql. civil rights, educalion association leaders); adull education and family literacy Stale and local leaders:
ramnly_anq communily organizations (e.g.. parent councils, nenprofit organizations, local foundations, tribal
organizations, and communily-based organizations); libraries and children’'s museums; health providers: and
postsecondary instilutions.

The applicant will utilize three state agencies to implement its proposal; the Public Education Department, the
Children, Youth, and Families Depariment, and the Department of Health, with the Public Education Departiment
acling as the lead agency. This demonstrates collaboration and an infrastructure to be bullt upon. The lead
agancy is the Public Education Depariment which ie a good way to align the aducational systems within the State.
The State's Early Childhood Advisory Council will also play a role but its roles and responsibilities as well as the
scope of their work is not clearly delineated. Dispute resolution calls for agency-designated representatives lo air
their grievances and then jointly settle the dispute. Given the size and scope of this projecl, a more detailed
method for making decisions and settling disputes is warranted. The slate provided some evidence that each
Participating State Agency is invested but terms and conditions and a clear description of effarts were not clearly
provided. Given the size and slatewide breadth of this project, the applicant did nol have as many letters of
support from a variety of key stakeholders-especially given their goal of consultants working with each early
childhoad program. For a project of this scope to be effective in reaching ambitious and achievable goals key
stakeholders including family and community organizations across the state need to be invesled and provide
lelters of support outlining their roles and responsibilities.

(A)(4) Developig-a bud
‘grant.

The extent 1o which the State Plan—

(a) Demonsirates how the State will use existing funds that support early leaming and development from
Federal, State, private, and local sources (e.g., CCDF; Title | and |l of ESEA; IDEA; Striving Readers
Comprehensive Lileracy Program; State preschool; Head Start Collaboration and Stata Advisory Council
funding: Malernal, Infant, and Early Childhood Home Visiting Program:; Title V MCH Block Grant; TANF;
Medicaid: child wellare senices under Title IV (B) and (E) of the Social Security Act; Statewide Longitudinal
Data System; foundation; other private funding sources) for activities and services thal help achieve the
outcomes in the State Plan, including how the quality set-asides in CCDF will be used,

{b) Describes, in both the budget tables and budget narralives, how lhe State will effectively and efficiently use
funding from this grant to achieve the outcomes in the State Plan, in a manner that—

(1) Is adequate to support the activilies described in the State Plan;

(2) Includas costs that are reasonable and necassary in relation to the objectives, design, and significance of
the activities described In the State Plan and the number of children lo be served; and

(3) Details the amount of funds budgeted for Participating Stale Agencies, localities, Early Learning
Intermediary Organizations, Participating Programs, or olher pariners, and the specific activities to be
implemented with these funds consistent with the State Plan, and demonstrates thal a significant amount of
funding will be devoted to the local implementation of the State Plan; and

{c) Demonsirates that il can be sustained after the grant pericd ends to ensure that the number and percentage
of Children with High Neads served by Early Leaming and Development Programs in the State will be maintained
or expanded.

Scoring Rubric Used: Quality
omments on (A){4

The State has detailed an adequate budgel that supports the activities described in its plan and includes costs
{hat are reascnable ta the number of children to be served, The State's spending is judiciously allocated to the
different programs described in their overall plan. The State’s budget does nat rely on funding direct senvices lo
children and families but on building up their infrastructure to support many of the aclivities that currently are in
place. The Slate provided data describing the 15,000 early childhood educators working, but also indicated that its
workforce is not well crédentialed. More delail in the budget is needed on ils efforis, to recruil, retain, and maintain
its early childhood workforce, The State has invested both State and private funds inlo early childhood efforts in
the past and their sirengthening of ils infrastructure will help ensure that these efforts continue after the grant
period ends, but more explicil detail Is needed as 1o what commitments will be maintained by private sources (a.9.
Kellogg foundation).

i
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8. High-Quality, Accountable Programs

, (B){2):Pro

(B)(1) Developing and adopling a common, statewide Tiered Q'.- :
Rating and Improvement System

The exlent lo which the Slale and its Participaling State Agencies have developed and adopted, or have a
High-Quality Plan lo develop and adopl, a Tiered Quality Rating and Improvement System that--

(a) Is based on a statewide sel of tiered Program Standards that include--
(1) Early Learning and Development Standards;
(2) A Comprehensive Assessment System;
(3) Early Childhood Educator qualifications;
(4) Family engagemant strategies:
{5) Health promotion practices; and
(6) Effective data practices;

(b) Is clear and has standards that are measurable, meaningfully differentiate program quality levels, and reflect
high expeclations of program excellence commensurale with nationally recognized standards that lead to
improved learming outcomes for children; and

{c) Is linked to the State licensing system for Early Learning and Development Programs.

Scoring Rubric Used: Quaiity and implementation” i e N

The applicant Is about to begin its third iteration of a common, statewide Tiered Quality Rating and Improvement !
System which has aflowed it to leam from the past and strangthen its current system so that it Is clear and has g
mare differentiated quality levels, They have in place many of the building blocks to begin. Many of the ;
components of liered Program Standards are In place but have yet ta b aligned or fully implemented, which is
crilical for a state this geographically and culturally diverse. The State has demonstrated that it has Early

Childhood Educator qualifications (hat are linked to Early Learning and Development Standards but few in the

stale have Early Childhood degrees. Similarly there are effeclive data practices but they are not linked lo a

common system. The state has leamed a valuable lesson that low-income parents oflen based their choice of
provider on convenlence and the number of low income children receiving subsidy in higher qualilty programs was
low-in 2003 only 8% of children on subsidy where in programs with a quality rating of 4 or 5. The slate has had

some successiul strategies to engage parents and has increased their number of low income children in higher
quality programs. The Slate does have a current Comprehensive Assessment System and effeclive data

practices and a good plan to link the different exisling systems into one.

Promoting’participation in tho Stato's Tlored Quality Ratiiig and
Improvement 8ystem 0 e M S

Tha extent to which he State has maximized, or has a High-Quality Plan lo maximize, program participation in
the Stale's Tiered Quality Rating and Improvement Syslem by—

(a) Implementing effective policies and practices to reach the goal of having all publicly funded Early Learming
and Development Programs participate in such a system, including pregrams in each of the following
categorias-

(1) State-funded preschool programs;
(2) Early Head Start and Head Start programs:

(3) Early Leaming and Development Programs funded under section 619 of part B of IDEA and part C of IDEA;
(4) Early Leaming and Development Programs funded under Title | of the ESEA; and
(6) Early Learning and Development Programs recelving funds from the State's CCDF program;

(b) Implementing effective policies and practices designed to help more families afford high-quality child care

and maintain the supply of high-quality child care In areas with high concenlrations of Children with High Needs

(e.g.. maintaining or increasing subsidy reimbursement rales, taking actions lo ensure affordable co-payments,
providing Incentives to high-quality providers to participate In the subsidy program); and

|
|
i



{c) Selting ambitious yet achievable targets for the numbers and percentages of Early Leaming and
Deve[uprnei_'ll Programs that will participate in the Tiered Quality Rating and Improvement System by type of
Early Learning and Development Program (as listed in (B)(2){a){1) through (5) above).

| Scoring Rubric Used: Quality and implementation ~—~ ~

| “Scoring Rubric Used: Quality and imploementation

© {B)(3) Rating and monitoring Early Learning an 'Development

" (B)4) Promoting access to high=quallty EarlyL

The Slate has done a commendable job of incorporating its first Level of its TQRIS into basic licensure and
mandated that programs receiving subsidies would at leas! be required to obtain Level 2 standards. Similarly their
"Look for the Stars™ required all ficensed programs to have thelir qualily level in the form of stars displayed on their
license regardless of whether they had children receiving subsidies. The applicant also demonstrated that it
offerad targeted consullation and resources {o help more familles in areas of high concentrations of Children with
High Needs to afford high-quality care. Specifically, the applicant's Early Childhood Investment Zones further
support these endeavors. These ECIZ's idenlify areas of particular high need and create community advisory
teams that larget services and resources to help each zone meet the unique needs of their area. Given the State’s
existing infrastructure, the State's goals are ambitious yet achievable for the numbers of Early Learning and
Development Programs that will paicipate in TQRIS.

Programs

The extent to which the State and its Parlicipating Slate Agencies have developed and implemented, or have a
High-Quality Plan to develop and implement, a system for raling and monitoring the quality of Early Leaming
and Development Programs patlicipating in the Tiered Quality Raling and Improvement System by—

(a) Using a valid and reliable tool for moniloring such programs, having trained monitors whose ralings have an |
acceplable leve! of inter-raler reliabiiity, and monitoring and rating the Early Learning and Development i
Programs with appropriate frequency; and

(b) Providing quality rating and licensing information to parents wilh children enrolled in Early Learning and
Development Programs (e.g., displaying quality rating information at the program site) and making program
quality raling data, information, and licensing history (including any health and safely violalions) publicly
available in formats that are easy to understand and use for dacision making by families selacting Early
Learning and Development Programs and families whose children are enrolled In such programs.

The State has demonstrated commitment to early childhood and has a good infrastruclure to begin the third
iteration of its TQRIS. The State has had decentralized staff that provided monitoring and verification of quality
raling levels throughout the State. The State has effectively demonstraled that this data has been used to improve
program quality and access for families. Now, the state is proposing a verification system that will be coordinated
and monitored through a centralized infrastructure-which is needed and a gap in their infrastructure. Thisis a
good plan for moniloring quality, The State requires program gualily ratings to be prominently displayed on
licenses and have had a campalgn aimed at providing information to parents on the importance of quality and
identifying it at different sites. This is a good method for providing information to parents who visit siles, bul does i
not address all parents. Given lheir data thal reports parents are slill choosing convenience over quality, more i
targeled efforts are needed. Tha State has learned from their exparience that parents of High Need Children were |
relying more on center convenience than quality and tallored thelr approaches to speclfically raise the quality in

{hose centers in addition to outreach to parents, More specific parent outreach aclivilies are planned in addition to
those that are already implemented,

e — T Avalable ]t
Ing and Developmont: 20 18
Programs for Childran with High Noads G e ’

The extent to which the State and ils Participaling State Agencies have devaloped and implemented. or have a
High-Quality Plan to develop and implament, a system for improving the quality of the Early Learning and
Development Programs participating In the Tiered Quality Rating and Improvement System by—

(a) Developing and implementing policies and practices that provide support and incentives for Early Leaming
and Development Programs to continuously improve (e.g., through lraining, technical assistance, financial
rewards or incentives, higher subsidy reimbursement rates, compensation):

{b) Providing supports to help working families who have Children with High Needs access high-quality Early
Learning and Davelopment Programs thal meel those needs (e.g., providing futi-day, full-year programs:
transportation; meals: family support services); and

(c) Setling ambitious yet achievable targets for increasing—

(1) The number of Early Learning and Development Programs in the top tiers of the Tiered Quality Rating and



Improvement System; and

(2} The number and percentage of Children with High Needs who are enrolled in Early Learning and
Development Programs that are in the top tiers of the Tiered Quality Rating and Improvement System.

Scoring Rubric Used: Quality and Implementation T S

omments on {B){4

The exlent to which the slate can increase the access of Children with High Needs to high-quality Early Learning
and Qevelopment Programs is sirong based upon their experiences, lessons learned, existing policies and new
pracucesl‘_Tho development of Eariy Childhood Investment Zones Is strong and identifies and prioritizes
communities where children are at grealest risk and supports high need and working families by providing
resources and slrategies identified by community advisory teams. This is an excellent strategy to overcome the
{etucjapce of some parents {o actively seek out high quality programs and meets the needs of culturally and
linguistically diverse families at a local level. These teams will utilize the Getting to Outcomes planning model,
based on the states previously successful Project LAUNCH, Building on past success will give them the
framework for future success. The stale has had a tiered QRIS system and will expand and implement across
other program areas during the course of this grant and has done a good job of largeling areas for improvement
including family engagement and supports. The number and percentage of Children with High Needs enrolled in
the top tiers of the TQRIS syslem are ambitious yet achievable and include all state-funded programs. Mare
specificity Is needed to address the unique needs of working parents-particularly whan their own dala show that
parents are slill choosing canveniance, Overall, the State has a High Quality Plan in place to develop and fully

implement an integraled and aligned system for improving the quality of programs participating in their TQRIS and
the infrastructure in place.

(B)(5) Validating the effoctivenoss o!oStae Tied an R_ll_ganél :
Improvement System. s e

The extent lo which the State has a High-Quality Plan to design and implement evalualions--warking wilh an
independent evaluator and, when warranted, as part of a cross-State evaluation consortium—of the relationship
between the ratings generated by the State's Tiered Quality Rating and Improvement System and the learning
outcomes of children served by the State’s Early Leaming and Development Programs by--

{a) Validating, using research-based measures. as described in the State Plan (which also describes the criteria
that the State used or will use 1o detérmine those measures), whether the liers in the State’s Tierad Quality
Raling and Improvemeni System accurately reflect differential levels of program quality; and

(b) Assassing, using appropriate research designs and measures of progross (as identified in the State Plan), the
| extent lo which changes in quality ratings are related to progress in children's learning, development, and school
. readiness.

| Scoring Rubric Used” Quality
: omments on {B)(5]

| The Stale is proposing a High-Quality Plan which will utilize an oulside contraclor who will provide sampling plans,

i sample sizes, powaer calcutations and other juslificalions of thelr studies. The comparisons between the old

. TQRIS and the new system are sirong and provide a strong foundation for making revisions to models and
programs, The conlractor will examine the validity of key underlying concepls, examine the psychometric
properlies of the measures used to assess qualily, assess ihe autpuls of the rating process. and relate ratings lo
expecled child outcomes, Overall, the evaluation will examine whelher ceniers are better able to promote child
oulcomes and whether centers wilh a higher rating promote higher outcomes. The evalualion plan relies on some
future decisions thal the State makes about implementation of the FOCUS TQRIS. The State does a good job of
using its logic mode! ta specify comprehensive assessments that will be used with the FOCUS TQRIS.

Eocused Investment Areas (C). (D), and (E)

Each Stote must address in its application—

(1) Two or more of the selaction cnleria in Focused Investment Area (C).

(2) One or mars of the selection criteria in Focused Investment Area (D), and

(3) Cne or more of the seleclion crileria in Focused Investment Area (E).
The tolal availeble points for each Focused Investment Area will be divided by the number of selaction
criteria that the applicant chooses o address in that area, so that each selection criterion is worth the
same number of points.

C. Promoting Early Learning and Development Outcomes for Children

The lotal available points tha! an applicant may receive for selection criteria (C)(1) through (C)(4) is 60
The 60 points will be divided by the number of selection criteria that the applicant chooses to eddress
so (hat each selection criterion is worth the same number of paints. For example, if the applicant
chooses o address all four selection criteria under this Focused Investment Area, ¢ach criterion will be
worth up to 15 points. If the spplican! chooses to address iwo saleclion criteria, each criterion will be
worth up to 30 points.
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The applicant must address at least two of the selection criteria within Focused Investment Area (C),
which are as folfows:

(C)(1) Dwolop'sng'statawmo' hig ‘ juall ._-...-_ d
Development Standards. i Nigh=quality Eaity gan

The extent to which the Stale has a High-Quality Plan to put in place high-quality Early Leaming and i
Development Standards thal are used stalewide by Early Leaming and Development Programs and that— '

(a) Includes evidence that the Early Learning and Development Standards are developmentally, cullurally, and

linguistically appropriate across each age group of infants, toddlers, and preschoolers, and that they cover all
Essential Domains of School Readiness:

(b) Inclu_des evidence that the Early Leaming and Development Standards are aligned with the State's K-3
academic slandards in, at a minimum, early literacy and mathemalics:

(c) Includes evidence that the Early Learning and Development Standards are incorporated in Program
Slandards, curricula and activities, Comprehonsive Assessment Systems, the State’s Workforce Knowledge and
Competency Framework, and professional development aclivities; and

(d) The State has supports in place to promole understanding of and commitment to the Early Learning and
Development Standards across Early Learning and Development Programs.

emments on (C){1

The New Mexico Eary Childhood Crosswalks and Alignment allow professionals to use Early Learning Guidelines
that are aligned with other standards and benchmarks and are a confinuum from birth lo five. These crosswalks
demonsirated standards that are developmentally, culturally, and linguistically appropriate which is critical for this
diverse state. They have also ensured thal thelr standards are aligned with the State's K-3 academic standards
and are evidenced in their professional development aclivities. This Is an excellent framework for establishing
consistency across the programs. The State uses an assessment, documentalion-and curriculum planning
process lo inform parents and plan siralegies to meet the needs of children, Comprehensive Assessment Systems
currently exist for certain programs and the Siale does include a High Quality plan to expand these to include
Home Visiting and Early Intervention Programs. Professional development activilies include trainings and
consultations but more explicil detail is needed on their content.

1y e

The extent to which the State has a High-Quality Plan 1o support the effective Implementation of developmentally
appropriate Comprehensive Assessmenl Systems by—

(a) Working with Early Learning and Development Programs to select assessment instruments and approaches
that are appropriate for the largel populalions and purposes:

(b) Working with Early Learing and Development Programs to strengthen Early Childhood Educators’
understanding of tha purposes and uses of each type of assessment included in the Comprehensive
Assessmenl Syslams;

(c) Adiculating an approach for aligning and inlegrating assessments and sharing assessment results, as
appropriate, in order to avoid duplication of assessments and to coordinale services for Children with High
Needs who are served by multiple Early Learning and Development Programs: and

(d) Training Early Childhood Educators to appropriately administer assessments and interpret and use
assessment data in order to inform and improve instruction, programs, and services.

Scoring Rubric Used: Qualily and Implemontation i A
somments on (C

The State is planning on the TQRIS FOCUS to unify child care, Pre-K, Head Start, and home visiting, Early
Intervention. They are proposing a commeon data syslem that will unify all of the separale systems. The unique
identifier is a good method for each child to help ascertain whether assessments have been conducted and is an
excellent tracking and monitoring toal. Consullants will be used to train Early Childhood Educators and pro\qde i
information on what additionat technical assistance Is necessary for a particular center. Given the geographical |
isolation of the communily, and the various populations of special needs within he number of Children with High |
Needs, more informalion i& needed on the consultants to ascertain where they will be recruited from and whowill
train them. Given the low numbers of early childhood educators with advanced degrees In the slale information on ¢
these consullants Is crillcal,



D. A Great Early Childhood Education Workforce

The lotal points that a State may eam for selection criteria (D){1) and (D}(2) is 40. The 40 points will be
dnlﬂde_d by the number of selection criterig that the applicant chooses to address so that each selection
cnterion is worth the same number of poinls For example, if the applicant choases to address both
selection cntena under this Focused Invesiment Area, each crtenion will be worth up to 20 points I the
applicant chooses o address one selection cnterion, the criterion will be worth up to 40 points

Thg applicant must address at least one of the sefection criteria within Focused Investment Area (D),
which are as follows:

(D)(1) Developinga Warkforce Knowledge and Competency rarl__'lp'r_k' g o

and a progression of credentials.

The extenl to which the State has a High-Quality Plan to—~

(a) Develop a common, statewide Work{orce Knowledge and Compelency Framework designed to promote
children's leaming and development and improve child outcomes;

(b} Develop a common, statewide progression of credentials and degrees aligned with the Workforce
Knowledge and Competency Framework; and

(c) Engage postsecondary institutions and other professional development providers in aligning professional
development opportunities with the State's Workforce Knowledge and Competancy Framewaork.

Scoring Rubric Used: Quality and Implementation

| Somments on (B)(1) 1
| |
t |

The State has incorporated common core competencies to develop a universal, statewide curriculum for early
childhood teacher preparation resulling in all Associate and Bachelor degree programs following agreed upon
syllabi templates that include common core competencies. This is an excellent method for aligning statewide
professional development and allowing educators 1o transfer between professional development providers. Based
on the needs of the State. their licensure will move from birth to 3rd grade in 2014 inte birth through age 4 and
age 3 through grade 3 which will allow them 1o provide more targeted resources, and {echnical assistance. There
is a career latlice with several levels idenlifiad which can assist educators In moving forward. Postsecondary
institutions and other professional development providers have been engaged through statewide early care and
education stakehalder meetings. However, the applicant has not provided a plan to show engagement of teachers
or plans to explain the value of moving up the lattice and how that translates into compensation.

(D)(2);Supporting Eatly Chlldhicad Educators Inimproving thelr
i ‘knowledge, skills, and abllities. g g A

20"

The extent to which the State has a High-Quality Plan to improve the eflectiveness and retention of Early
Childhood Educalors who work with Children with High Needs, wilh the goal of improving child outcomes by--

{a) Providing and expanding access lo effeclive professional development opporlunities that are aligned with the |
| Stale's Workforce Knowledge and Competency Framework; i

{b) Implementing policies and Incentives (e.g., scholarships, compensalion and wage supplements, tiered
~ reimbursement rates. other financial incentives, management opportunities) that promote professional
| improvement and career advancement along an articulated career pathway that is aligned with the Workforce
| Knowledge and Competency Framework, and thal are designed o increase retention: ;

(c) Publicly reporling aggregated data on Eary Childhood Educator development, advancement, and retention;
and

(d) Setting ambitious yet achievable targets for—

(1) Increasing the number of postsecondary instilutions and professional development providers with programs
that are aligned to the Workforce Knowledge and Competency Framework and the number of Early Childhood
Educators who receive credenlials from pastsecondary institutions and professional development providers
that are aligned ta the Workforce Knowledge and Compelency Framework: and

(2) Increasing the number and percenlage of Early Childhood Educators who are progressing 1o higher levels
of credantials that align with the Warkforca Knowledge and Compatency Framework.

R S s



In 2014, the State will move its licensure for early childhood from one birth-3rd grade license into 2; birth through

age 4 and age 3 through third grade. As a resull of this shift, the State will provide and expand professional ’
development opportunities that are aligned to their Workforce Knowledge and Compelency Framework such as
an Infant Mental Health Endorsement and Mind in the Making Training. The State does provide incentives that
promote profe;siuna! development and career advancement such as T.E.A.C.H. scholarships which led to
parlnershgps with New Mexica Association for the Education of Young Children which then led to other
scholarshfps and compensation but details were nol provided in the application, Though the number of TEACH
scholarships has been increasing, there is no aggregate, centralized data on early childhood educators. Given the
low number reported on all baseline credential data, it is unclear why the Stale is choosing lo focus resources on
the increase in the number of Master's level faculty, More information is needed on recruitment and retention
efforts of early childhood educators’ professional development opportunities.

E. Measuring Outcomes and Progress

T.i_hq total points an applicant may eam for selection criterta (E)(1) and (E)(2) is 40. The 40 points will be
divided by the number of seleclion criteria ihal the applicant chooses lo address so that each selection
cntorion is qrorfh the same number of points. For example, if the applicant chooses to address both
selaction cnteria under this Focused Invesiment Area, aach critarion will be worth up to 20 points. If the
applicant chooses to addrass one selection crilerion, the criterion will be worth up o 40 points

Tm? applicant must address at least one of the selection critena within Focused Investment Area (E),
which are as follows:

(E){1)Understanding tho status of children's loaming and'dovalt_
! 'kindergarten entry, b LR

The extent to which the Stale has a High-Quality Plan to implemant, independently or as part of a cross-Slate
consorlium, a common, stalewide Kindergarten Entry Assessment (hat informs instruclion and services in the
early elementary grades and that--

(a) Is aligned with the State's Early Learning and Development Standards and covers all Essential Domains of
School Readiness;

(b) Is valid, reliable, and appropriate for the target population and for the purpose for which it will be used,
including for English learners and children with disabilitles:

(c) Is administerad beginning no later than the start of schoel year 2014-2015 to children entering a public school
kindergarien; Stales may propose a phased implomentation plan that forms the basis for broader statewlde
implementation;

(d) Is reporied 1o the Statewide Longitudinal Data System, and o the early leamning data system, ifit is separate
from the Statewide Longitudinal Dala Syslem, as permitted under and consistent with the requirements of
Federal, State, and local privacy laws; and

{e) Is funded, in significant par, with Federal or Stale resources other than those available under this grant, (e.g..
with funds avallable under section 6111 or 6112 of the ESEA),

Scoring Rubric Used: Quality and Implementation
omments on

The State plans on building on its experience with full and extended day Kindergarten assessment which had
used the DIBELS and had existing legislation and funding. It plans on ulilizing existing state funds for
. Kindergarten Assessment, The State plans to ulilize an RFP to contract with an outside enlily to validate the
. current Pre-K Observalional Assessment tool for use in Kindergarten. This validation will ascertain whether the i
| system covers all Essential Domains but the application has not provided information on the tool that will be used. !
| The State reports il will utilize the current cbserve/document/assess/planning cycle but more detail is needed. :
'l Once the assessment has been validated the data will be included in the Statewlde Longitudinal Data System. i
More information Is needed on the validation process. j

I| (E)(2) Bullding or'enhancirigan early leamniiig data system to'lmprove
| instruction, practices; services, and policies. - g e

The extent lo which the State has a High-Quality Plan to enhance the State's existing Statewide Longitudinal
Data System or to bulld or enhance a separale, coordinaled, early learning dala system that aligns and is i
interoperable wilh the Statewide Longitudinal Data System, and lhat either data system-— i

(a) Has all of the Essential Data Elements,

(b) Enables uniform data collection and easy entry of the Essential Dala Elements by Participating State
Agencies and Panticipating Programs;



(c) Facilitates the exchange of data among Participating State Agencies by using standard dala structures, dala

formats, and data definitions such as Common Education Data Standards to ensure interoperability among the
various levels and types of data;

(d) Generates informaltion thal is timely, relevant, accessible, and easy for Early Leaming and Development
Programs and Early Childhood Educators to use for continuous improvement and decision making; and

(e) Mea:ls the Data System Oversight Requirements and complies with the requirements of Federal, State, and
local privacy laws.

Scoring Rubric Used: Quality and implementation

|

i ]“ha Slate is proposing a five phase process for enhancing their current early learning data system and reports it

[ is in phase one of the process. They currently operate numerous data systems (Children Youth and Family

i Department, UNM, DOH) which effectively collect dala but it is not coordinated, A new consolidated effort will be

| CYFD's Enterprise Web-Based Provider Information Conslituent Services (EPICS), CYFD has bagun
implementing EPICS and the Depariment will continue to consolidate and align all CYFD services and will link to
the Stale's Early Leaming Programs not housed in CYFD. The EPICS system will unify and align the separate
systems 1o collect data In a uniform way, using unique idenlifiers, as well as standard data structures, data
formats and Common Education Data Standards. Unique Idenlifiers and interoperability provides one sysltem :
where information Is accessible and Early Childhood Educalors can use lo answer key program and quality :
questions. This is an excellent method for generating information that is accessible and can be used by all Early
Childhood Educators for decision making.

Tolal Points Available for Selection Criferia

Priorities
Competitive Preference Prigrities

| ‘Gompoetitive PrefarencoRriorty 21 Includirg all Early Loarnli i

; Dovalopmont Programs In the Tiorod Quality Rating and'Improvement Sys
Competitive Preference Priority 2 is designed to increase the number of children from birth to kindergarten entry |
who are participating In programs thal are governed by the Stale's licensing system and quality standards, with
the goal that all licensed or Slate-regulated pragrams will participate. The Stale will raceive points for this priority .
based on the exient to which the Stale has in place, or has a High-Quality Plan to implement no fater than June
30, 2015~

(a) A licensing and inspection system thal covers all programs thal are not otherwise regulated by the State and |
that regularly care for two or more unrelated children for a fee in a provider setting; provided that if the State
exempts programs for reasans ofher than the number of children cared for, the Stale may exclude those entities
and reviewers will score this priority only on the basis of non-excluded entities; and

(b) A Tiered Qualily Rating and Improvement System in which all licensed or State-regulated Early Learning and l
i Development Programs parlicipate. }

| 'Scoring Rubric Used: Quality and Implementation” :
|
comments on {P)(2 |
The State has a high-quality Implementation plan to cover all programs that are not otherwise regulated. Their first '
step Is to recruit staff who can authentically create relationships with informal providers, then have these highly t
skilled and culturally compatent recruitment staff go lo the providers with materials, supports, and incentives that
are tallored to wha the providers want and find useful at the beginning to establish the relationship. This is a good
| method for a slate thal is geographically and culturally diverse. This forms the basis of their plan for recruiting and |
'} engaging informal day care providers in a certificate program aligned wilh the licensing standards in the FOCUS i
' TQRIS during year one of the grant, and begin implementing the plan during the second year, The Stale has
! carefully considered the needs of its population and has created a goad plan to support its providers in a way that
| will increase the numbar of children who are participating in programs that are not otherwise regulated by the ].
State. |
¥
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Chiidren’s Learning and Development at Kindergarten Entry

Compoetitive Preferance Priority 3: Understanding the Status of 0or10 Yos

To meet this priority, the State must, in its application--

(a) D;mongtra_te that it has already implemented a Kindergarten Entry Assessment that meels
selection criterion (E){1) by indicating that all elements in Status Table (A)(1)-12 are met; or

(b) Address selection criterion (E){1) and earn a score of at least 70 percent of the maximum points available
for that criterion.

omments on {P){3

The State eamed a score of at least 70 percent of the maximum points avallable for (E)(1)

Absolyte Priori

- Absoliits Priofity = Promoting School Readiness for Chlldren with High Needs. =

1
i
i
i
I

H
To meet this priorily, the State's application must comprehensively and coherently address how the State will |
build a system that increases the quality of Early Learning and Development Programs for Children with High \
Needs so thal they enter kindergarien ready to succaed.

The State's application must demonstrate how it will improve the qualily of Early Learning and Development i
Programs by inlegraling and aligning resources and policles across Parlicipating State Agencies and by i
dasigning and implementing a common, statewide Tiered Quality Rating and improvement System. In addition, |
to achieve the necessary reforms, the State must make stralegic improvements in those specific reform areas i
that will most significantly improve program qualily and outcomes for Children with High Needs. Therefore, the
State must address those criteria from within each of the Focused Investment Areas (sections (C) Promoting ;
Early Learning and Development Qutcomes for Children, (D) A Great Early Childhaod Education Workforce, and |
(E) Measuring Outcomes and Progress) that it believes will best prepare its Children with High Needs for
kindergarten success.

omments on Absolute Priority t

The State has a clear and credible path towards Improving the quality of Early Leaming and Davelopment ;
Programs by building upon an infrastructure that has evelved based on strengths, weaknesses and dala received |
on current practices. The State has demonstrated a clear commitment to invest in Early Leamning and
Development Programs and services for Children with High Needs and conlinuas to access and provide
investments from government as well as private sources. The State has an excellent The State is culturally and
geographically diverse and improving outcomes for Children with High Needs requires largeted efforts across the
state that are included in its High-Quality Plan. The FOCUS TQRIS, T.E.A.C.H. scholarships, Early Childhood
Investment Zones and integrated data system are all in various stages of implementation but the State presenled
evidence that all pieces will be in place by 2015. The New Mexico Early Childhood Crosswalks and Alignment
allow professionals to use Early Learning Guidelines that are aligned with other standards and benchmarks and
are a continuum from birth to 5. These crasswalks demonstrated standards that are developmentally, culturally,
and linguistically appropriate which is critical for this diverse state. The various pieces of the State's High-Quality
plan come together to best prepare its Children with High Needs for success In Kindergarten and elamentary

school.
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Race to the Top — Early Learning Challenge Review

Technical Review Form Page

Application # NM-5025

Peer Reviewer;

Lead Monitor:

Support Manitor;

Application Status: Revlewe

DatefTime: 11/116/2011 - 7:17 PM

CORE AREAS {A) and (B}

States must address in thair application all of the selection criteria in the Core Areas.
A. Successful State Systems

| '(A)(1) Derfionstrating past commitmentto early loarring i
| development ? ¥ : : ot

Available

The extent to which tha State has demonstrated past commitment o and investment in high-quality, accessible
Eaﬁy Learning and Development Programs and services for Children with High Needs, as evidenced by the
tate's—

ga} Financial investmenl, from January 2007 fo the present, in Early Learning and Development Programs.
including the amount of these invesiments in relation to the size of the State’s population of Children with High
Needs during this time period;

(b) Increasing, from January 2007 lo the present, the number of Children wilh High Needs participating in Early
Learning and Development Programs:;

(c) Existing early learning and development legislation, policies, or practices; and

(d) Current status In key areas that form the building blocks for a high qualily early learning and development
system, including Early Learning and Development Standards, Comprehensive Assessment Systems, health
promotion practices, family engagement strategies, he development of Eary Childhood Educators, Kindergarten
Enlry Assessments, and effective data practices.

Scoring Rubric Used! Quality
Comments on {4

The applicant included many of ihe bullding blocks upon which to establish a more effective system within the
grant period. However, the strengths of these building blocks and how well thay easily lend themselves to
effective systams is variable. This response was raled in the medium quality range. a. NM has a large population
of children who meel their definition of Children with High Needs, Relatedly, the state has a large populalion of
children who do not meet benchmarks of successful performance in elementary school. As noted in the tables, the
stale clearly spends a large amount of money to fund programs for children with High Needs. However, there
appears lo be unexplained variability in the allocation of these funds. For example, (Table A1-4) supplemental
state funding for Early Head Start and Head Start decreased substantially from 2007-2010, although the
perceniage of children enrolled does nol. Similarty, “other state” contribulions dacreased as well. Although some
funds decreased, the number of children in these programs did not decrease. b. The number of Children with High
Needs who are servad by relevant programs has increased since 2007, ¢. NM has baen working on coming up

| with a cohesive, integraled, aligned system of legislation and policies since al least 1089, if not earier, The state
seems to have reinvented and reshufiled quite a few times how it handles this aspect of the educalional system.
More racantly, (in 2010, 2011), their goal has been to streamline the various syslems inlo fewer, more effeclive
ones. d. NM Is in its third generation of a tiered quality rafing and improvement system for rating the quality of
child care facilities. After what seemed like a rocky start, AIM High (forerunner of current program) and now
FOCUS are in place, although latter is not fully implemented. The newly implamented or to be implemenled

' FOCUS builds upon what was a successful but out of date AIM High system, as described by the state, That s,

| the old system succeaded In getting child care facililies lo at least the lowesl tier rating. The proposed system

" focuses on children's learning and ways that teachers could improve their skills as observers of such and
planners of curricula. NM also has a third generation of professional davelopment praclices in place. The various
Early Learning Development Programs have in place praclices for promoling health promotion practices and
family engagement. However, the quality of the practices is unknown and what aspects of health promotion are in
place varies across programs. Some of the programs in the state use some but not all elements of the
Comprehensive Assessment Systems. Anather strength of the proposal is that it appears that most of the
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postsecondary programs offer programs for training that are aligned with the state’s current workforce knowledge
and competency framework. Two additional weaknesses are: a unified data system is not yel in place across all
agencies and there is no consistent, fully implemented program of Kindergarten Entry Assessments.

(A)(2) Artlculating the State's rationala for Its early learning and ——
development reform agenda and goals.

The extent lo which the State clearly ariculates a comprehensive early leaming and development reform
agenda lhat is ambilious yet achievable, builds on the State’s progress to date (as demonstraled in selection

criterion (A)(1)), is most likely to result in impraved school readiness for Children with High Needs, and
includes—

(a) Ambitious yet achlevable goals for improving program quality, improving cutcomes for Children with High
Needs slatewide, and closing the readiness gap between Children with High Needs and their peers;

(b} An overall summary of the State Plan that clearly articulates how the High-Quality Plans proposed under
each selection criterion, when taken together, constitute an effective reform agenda thal establishes a clear and
credible path toward achieving these goals; and

(c) A specific rationals thal justifies the Stale's choice to address the selecled criteria in each Focused
Investment Area (C), (D), and (E). including why these selected criteria will best achieve these goals.

Scoring Rubric Used: Quality
omments on (A)(

This response lacked adequale specification of objectives and how such abjeclives realislically would be
achieved. Tha respanse was of medium/ow qualily. a. NM lists 4 objectives: 1) Ulilize their Early Leaming
Guidelines as foundation for allgning systems and Improve program quality; 2) Fully implement FOCUS, its new
lisred qualily raling system: 3) Establish Children's Investment Zones, and 4) Build a unified data systems. The
establishment of Children's Investment Zones Is an innovative way of aggregating risk faclors and
chitd/community strengths. If the cbjectives can be operationalized and carried out, it could lead lo a decrease in
the achievement gap. However, what was Insufficiently described in the proposal was how the slate will turn the
objectives into achievable goals. That is, how do these objectives tie in to children’s outcomes, what will be
achieved and by when? For example, consider Objective 1: what is the achievable goal that stems from this
objective? b. NM says the heart of their plan is the FOCUS aspecl. This will enable providers to betier focus on
children's learning or improve their practices which, in tumn, should improve outcomes. Perhaps, but much
professional developmenl will be needed as well as alignment of goals and experiences as one goes from
praschool to kindergarten. NM uses a consultation sysiem for much of its professional development. There was
insufficient specification of how such consultants will be used, and whal their backgrounds will be. There also
needs to be much closer alignment with all stakeholders to overcome whal is a very needy population who
historically do not display kindergarten readiness skills and who differ in ideas as o how to prepare for
kindergarien, Currently the slate operates what the proposal describes as a silo system. Itis the state’s goal 1o
combine lhis into a system of systems but that will Lake a lot of work. c. There was insufficient information about
the rationale for specific choices and how such cheices would be implemented. There also needed lo be further
specification/discussion of lhe demographics of the rural and frontier children. These children comprise a
substantial proportion of the population.

(A}(3) Aligning and coordinating early learrlng and dovelopment ~
across the State ? ; IRy 4

The extent to which the Stale has established, or has a High-Quality Plan to establish, strong participation and
commitment in the State Plan by Participating State Agencies and other early learning and development
stakeholders by--

(a) Demonstrating how the Participating State Agencies and other pariners, if any, will identify a governance
structure for working together that will facilitale interagency coordination, streamline decision making, effeclively
allocate resources, and create long-term sustalnability and describing—

{1) The crganizational structure for managing the grant and how it bullds upon existing Interagency
governance sinictures such as children's cabinets, councils, and commissions, if any already exisl and are
effective;

(2) The governance-related roles and responsibllities of the Lead Agency, the State Advisory Council, each
Parlicipating State Agency, the State's Interagency Coordinating Council for part C of IDEA, and other
partners, if any;

(3) The method and process for making different types of decisions (e.g.. policy. operational) and resolving
disputes; and

(4) The plan fer when and how the State will involve representatives from Participating Programs, Ear[y_
Childhood Educators or their representatives, parents and families, including parents and families of Children




i

with High Needs, and other key stakeholders in the planning and implementation of the activities carried out
under the grant,

{b) Demonstrating that the Participating State Agencies are slrongly committed to the State Plan, to the
governance structure of the grant, and to effective implementation of the State Plan, by including in the MOU or
other binding agreemen! between the State and each Paricipating State Agency—

(1) Terms and conditions that reflect a strong commitment to the State Plan by each Participating State
Agency, including terms and conditions designed to align and leverage the Participating Stale Agencies’
existing funding lo support the State Plan;

(2) "Scope-of-wark” descriptions thal require each Participaling State Agency to implement all applicable
portions of the Stale Plan and a description of efforts to maximize the number of Early Learning and
Development Programs that become Participating Programs; and

(3) A signature from an authorized representative of each Participating State Agency: and

(c) Demonstraling commitment to the State Plan from a broad group of stakeholders that will assist the Stale in
reaching the ambitious yel achievable goals outlined in response to selection criterion (A)(2)(a). including by
oblaining—

(1) Detailed and persuasive letters of intent or support from Early Learning Intermediary Organizations, and, if
applicable, local early learning councils; and

(2) Letters of intent or support from such olher stakeholders as Early Childhood Educators or their
representatives; the State's legisiators; local community leaders; State or local school boards; representatives
of private and faith-based early leaming programs; other State and local leaders (e.g., business. community,
tribal. civil rights, education association leaders); adult education and family literacy State and local leaders;
family and community organizations {e.q.. parent councils, nonprafit organizations, local foundations, tribal
organizations, and community-based organizations); libraries and children’s museums: health providers: and
postsecondary institutions.

Scoring Rubric Used: Quality and Implomentation

A3. The applicant has partially implemenied a system thal appears to be of medium quality. a. The governance
system and organizational structure clearly delineales a system to facililate their successfully working together,
with two, related exceptions, Three departments have bean listed: Public Education; Children, Youth and
Families: and Health. Public Educalion will be the lead agency. No explicit rationale was given as to why Public
Educalion was selected lo serve as lead agency. In fact, many of the relevant agencies (Early Childhood Services,
Early Learning Advisory Committee) report to the Children, Youth and Familles Depariment and not to the Public
Education Depariment. Moreovar, large portions of the implementation of the project will be conducted by the
Children, Youth and Families depariment, In addition, the RTT-ELC subcommiltee reports to the Early Learning
Advisory Committee. b, The responsibilities and scope listed for the various agencies and depariments appear
appropriate to facilitate their successfully working logether lowards their goal of improving early leaming and
development pragrams. NM proposes wriling an RFP to conducl a process evalualion {o evaluale the
implementation of the project componenis, The applicant notes that the evaluation will be used to track
implementation of the project and provide guidelines for changes in structure and/or design. It would have been
useful lo pravide more details of what will be required, how it will be implemented and the timeline for conducting
the evaluation. c. There Is a Memorandum of Understanding (MOU) thal specifies who will be Involved in
implementing the program and whal their roles will be, Letlers from many stakeholders (for the most part the
higher lavel officials not from the actual centers or communily organizations) are highly supportive. There are also
letlers of support from the business community. On the olher hand, there were not lelters from family and
community organizations and actual grass roots organizations. It is these groups who will be key to effectively
implementing the program, A military readiness organization provided several letters of support bul it was unclear
what role it plays in this program,

A)(4) Developing a budget to Implement and sustain the work of this
grant.

The extent to which the Stale Plan--

(a) Damanstralas how the State will use existing funds that support early leaming and development from
Federal, State, private, and local sources (e.g.. CCDF; Title | and |l of ESEA: IDEA,; Siriving Readers
Comprehensive Literacy Program; Stale preschool; Head Start Coltaboralion and State Advisory Council
funding; Matemat, Infant, and Early Childhoad Home Visiling Program; Title V MCH Block Grant; TANF;
Medicaid: child welfare services under Title IV (B) and (E) of the Social Security Act: Statewide Longitudinal
Data System; foundalion; other private funding sources) for activities and services thal help achieve the
outcomes in the State Plan, including how the quality set-asides in CCOF will be used:

{b) Describes, in both the budget tables and budget narratives, how the State will effectively and efficiently use
funding from this grant lo achieve the outcomes in the Stale Plan, in a manner that-

{1) Is adequate o support the activilles described in the State Plan;




(2) Includes costs that are reasonable and necessary in relation to the objectives, design, and significance of
the aclivities described in the State Plan and the number of children to be served; and

(3) Details the amount of funds budgeted for Participating State Agencies, localities, Early Learning
Intermediary Organizations, Parlicipating Programs. or other partners, and the specific aclivities to be
implemented with these funds consistent with the State Plan, and demonstrates that a significant amount of
funding will be devoted lo the local implementation of the State Plan; and

{c) Demonstrates that it can be sustained after the grant period ends to ensure that the number and percentage

of Children with High Needs served by Early Learning and Development Programs in the State will be maintained
or expanded.

Scoring Rubric Used: Quality

The applicant did not sufficiently specify how funds will be spent or how programs developed during the grant will
be sustainable ance the grant funding ends. The response was raled as a low qualily response. a. The proposal
describas the amount of funds that are allocated from the grant and other sources to the key 3 organizalions
rasponsible for managing the project. However, the proposal did not describe how each agency would apportion
its share of the funds, b, Which agencies will be responsible for which portion of the grant is noled, bul the
proposal does nol indicate how funds will be spent for the specified components within an agency. ¢. NM did nol
address suslainability. Even though soma of the funds from the grant will be used for start-up and will not be
needed after Ihe grant ends, no mention was made of financing remaining components,

B. High-Quality, Accountable Programs

. []}Dol adoplng a to_[_d -I
Rating and Improvemant Sys_lnm
The extent to which the State and its Participating Slate Agencies have developed and adopled, or have a
High-Quality Plan to develop and adopt, a Tiered Quality Rating and Improvement System thal--
(a) Is based on a statewide sel of liered Program Standards that include—
{1} Early Learning and Development Standards;
(2) A Comprehensive Assessment Syslem,
(3) Early Childhood Educator qualifications,
(4) Family engagement stralegies,
(5) Health promotion practices; and
(6) Effective data practices;
(b) Is clear and has standards that are measurable, meaningfully differentiate program quality levels, and reflect
high expeclations of program excellence commeansurale with nationally recognized standards that lead lo

improved learning outcomes for children; and

(c) Is linked to the Slate licensing system for Early Leamning and Development Programs.

Scoring Rubric Used: Quality and Implementation
omments on (B)(1)

NM has an exisling liered rating system which it has dramatically revised but not yet fully implemented a. The
slate has a tiered system thal is being rolled out. Il replaces the one that was used. The new one addresses the
program standards. b, There is insufficient differentiation among star levels for certain of the standards. For
exampla, staff at all star levels require just a high school diploma. There is not sufficient focus on health

promation. Nothing seems 1o be in place for assisting in developing appropriate eating and exercise habits. Health

promotion consists of the child having a home medical/dental home (star 3) to a vislon/hearing screening (slar 4)
and a developmental screening (slar 5). The family engagement sirategies need lo be expanded 1o address
belter the needs of the community. For exampla, al star level 3, the only requirement is lo hold a parenl/teacher
conference in the home language. Perhaps the weakest aspect is how the children are being assessed, The
applicant notes it will use formative, ongoing observation but this needs much furlher description and justification.
There currently are plans in place for training the teachers on the assessment techniques. However, the proposal
did nat sufficiently address how people would be lrained to administer the assessments. NM's plan calls for only
12 hours of training. Learning to correcily and reliably administer an assessment can take far more than 12 hours,
espacially if the trainees do not have that much formal education. (e.g.. only high schoal diplomas). c. The new
tlered rating system is linked to the state’s licensing system .



icl
Improvement System

(B)}(2) Promoting part

The extent to which the Slate has maximized, or has a High-Quality Plan to maximize, program paricipation in
the Stale's Tiered Quality Rating and Improvemant System by—

(a) Implemanting effective policies and practices 1o reach the goal of having all publicly funded Early Learning
and Development Programs panticipate in such a system, including programs in each of the following
categories--

(1) State-funded preschool programs;

(2) Early Head Starl and Head Slart programs;

(3) Early Leaming and Development Programs funded under section 619 of part B of IDEA and part C of IDEA.
(4) Early Learning and Development Programs funded under Tille | of the ESEA; and

(5) Early Learning and Developmen! Programs receiving funds from the State’s CCOF program;

(b) Implementing effective policies and practices designed to help more families afford high-quality child care
and maintain the supply of high-quality child care in areas with high concenlrations of Children with High Needs
{e.q.. maintaining or increasing subsidy reimbursement rates, taking actions to ensure affordable co-payments,
providing incentives lo high-qualily providers to participate in the subsidy program); and

(c) Setting ambitious yet achlevable targets for the numbers and percentages of Eary Leaming and
Development Programs that will participate in the Tiered Quality Rating and Improvement System by type of
Early Learning and Davelopmant Program (as listed in (B)(2)(a)(1) through (5) above).

Scoring Rubric Used: Quality and Implementation
omments on (B

The applicant has used several different systems over the years. It recently again revised its system but this has
not been fully implemented across all siles. a. The state provides too vague a descriplion for how it will bring all
the required programs into the new tiered program. On the posilive side, lhe proposal calls for the creation ofa !
certificate program for nonlicensed providers and it notes a timeline for roll out of requirements. However, the & !
month time-frame is far too liltle lime to design and implement an effectiva program. In addition, the state notes il i
will use consultants to assist the programs with the transition process bul did nol describe who the consultants i
would be or how many there would be. Anolher strength of the proposal is the awarenass of the nead for :
community buy-in, This is something that NM has done successfully in the past. although il appears that this often |
took time. The changes to the system that the applicant proposes making are substantive and will require |
significant revising of how providers and families think aboul child care. The state indicates that it will hire

consultants whose demagraphics backgrounds are consistent with thal of members of their target community and

will work to develap a plan for recruitment. Such a plan could include offering incentives, the nature of which was

not specified. There also were no specific details given aboul what the consultants would do to successfully recruit
providers. many of whom the state noted were skeplical of government monitoring and regulation. Given the

nature of the changes and the need lo convince some providers to enroll in the programs, there may be insufficient
time during the grant period to accomplish these plans. b, The applicant did nol address what will be done to help
more families with high needs children be able to afford child care. ¢. The target goal for participation varies by
program. However, no rationala is given for why some largets are 100% participation (slarling from 0} and some

are 39% (starting at 29%). More explanation of the specifics of what will be done to increase participalion would

have been useful.

. (B)(3) Rating and monitoring Early Learning and Davelopment
- Programs

The extent lo which the State and ils Parlicipating Slate Agencies have developed and implemented, or have a
High-Quality Plan to develop and implement, a system for rating and monitoring the quality of Early Learning
and Development Programs participating in the Tiered Qualily Rating and Improvement Syslem by--

(a) Using a valid and reliable tool for monitoring such programs, having trained monitors whose ratings have an
acceptable level of inter-rater reliabllity, and monitoring and rating the Early Learning and Development
Programs with appropriate frequency, and

(b) Providing quality rating and licensing information to parents with children enrolled in Early Leamning and
Development Programs (e.g., displaying quality rating information at the program sile) and making program
quality rating data, information, and licensing history (including any health and safety violations) publicly
available in formats that are easy lo undersiand and use for decision making by families salacting Early
Learning and Developmenl Programs and families whose children are enrolled in such programs.

Scoring Rubric Used: Quality and Implementation



Although NM has a history of monitoring some of its programs, the system is being greally revised and is not yet {
fully implemented. a. NM s changing the nature of the monitoring program- -what it is and who will be monitored. |
The roll-out of the new syslem calls for relraining, reconceptualizing and planning. Toe much of the planning will i
take place only once the grant Is funded. That limits the success of fully and successfully implementing the i
program during the grant limeline. In addition, there was not sufficient information provided aboul the number of the |
oons'ullanlsland whal thelr their responsibilities will be. Consultants will play an important rele in monitoring. The ;
applicant will use benchmark attainment (although these have yel to be defermined) environmental quality ratings.
and observations that are linked lo the TORIS tool. However, the validity of that tool Is somathing that will be
established during the projecl. The applicant has set an acceptable level of inler-rater reliability (al least 85%) but
has not described the training that will take place to procure reliability, b. The propasal calls for information about
quality ratingsflicensing history to be made available in centers and on the stale's website. Not all parants,

particularly low income ones who are just beginning o look for centars, will have access 1o websites, The

proposal does not discuss the reading level of material to be placed on websites (an issue for low literacy *

parents) nor whether the information will be available in languages other than English (an issue for parents in New
Mexico where many families are non-English speaking immigrants).

(B){4) Promoting access to high-quality Ea
Programs for Children with High Needs

The exient to which the State and its Participating State Agencies have developed and implemanted, or have a
High-Quality Plan to develop and implement, a system for improving the quality of the Early Leamning and
Development Programs participaling in the Tiered Quality Raling and Improvement System by~

(a) Developing and implementing policies and practices that provide support and incenlives for Early Learning
and Development Programs to continuously improve (e.g., through training, lechnical assistance, financial
rewards or incentives, higher subsidy reimbursement rates, compensation);

(b) Providing supports to help working families who have Children with High Needs access high-quality Early
Learning and Development Programs that meat those needs (e.g., providing full-day, full-year programs;
transporiation; meals: family suppori services); and

(c) Selting ambitious yet achievable targets for increasing--

(1) The number of Early Learning and Development Programs in the lop liers of the Tiered Quality Raling and
Improvemeni System; and

(2) The number and percentage of Children with High Needs who ara enrolled in Early Learning and
Development Programs thal are in the top tiers of lhe Tiered Quality Rating and Improvement System.

R e R L R G

. The proposal describes a high need population. Many portions of the state do not have acceptable child care
facilities or, as noted by the applicant, the skills/knowledge to apply for available funds. In other words, in some
counties children with high needs do nol have access 1o high quality early leaming and development programs.
Whal the slale proposes has not been fully Implemented. need, a. The proposal describes an approach that will
increase oulreach to community members lo empower them to mobilize parents and other stakeholders. They
have created Early Childhood Invesiment Zones, a means of identifying at-risk communities, and hence, children.
The Early Childhood Investment Zones are idenlified based on a combination of risk and protective factors. Nole.
however, that the process of identifying these zones throughout the stales has nol been fully implemanted. The
proposal calls for two types of outreach: 1) create high quality facilities in these zones, something that is currently
lacking: and, 2) convince families to send their children ta such facilities. The state provides financial incentives
(higher reimbursement rates) for programs to imprave their quality ratings. b. The state has increased ils
reimbursement rates which serves to decrease the cost of child care for families in need, However, there are other
needs, in addition to financial, that can limit access. The proposal notes such needs as lack of facililies, language
issues, poor health, belief systems that interfere with using professienal child care, and so on. The applicant is
using a community-based approach to identify specific needs within a community. Such an approach is based on
the notion thal needs may differ across communities. The proposal emphasizes using local planning processes
(not described in any detail} to determine what the needs are and then creale a supportive infrastructure, Such an
approach has been successfully used by others . However, given the vagueness of the description of the
pracesses, the timeline for determining needs that interfere with access to high quality care can go beyond the
timeline of the grant. ¢. The applicant present figures showing increases in the number of ELD programs in the lop |
tiers of TQRIS and enrollment in the various child care programs. No information is presented, however, to justify |
the size of the increases.

| (B)(6) Validating the'effactiveness of tha State Ti
! ‘Improvement System. :




The extent to which the State has a High-Quality Plan to design and implement evaluations—working with an
independent evaluator and, when warranted, as part of a cross-State evaluation consortium—of the relationship
between the ratings generated by the State's Tiered Quality Rating and Improvement System and the learning
outcomes of children served by the State’s Early Learning and Development Programs by--

(a) Validating, using research-based measures, as described in the Slate Plan (which also describes the crileria
that the State used or will use to determine those measures), whether the tiers in the State's Tiered Quality i
Raling and Improvement System accurately reflect differential levels of program qualily; and i

(b) Assessing, using appropriate research designs and measures of progress (as idenlified in the State Plan), the

extent to which changes in quality ratings are related to progress in children’s learning, development, and school
readiness,

. Scoring Rubric Used: Quality

The proposal discusses conducting a validation and evaluation study. The evaluation sludy will include:
examination of the underlyng concepts; the psychometric properties of the measures used lo agsess quality, and
relate ratings of quality to expected child outcomes. As noted in the application, key measures have not yet been
fully identified, The evaluation will address two questions: 1) whether centers that participate in FOCUS TQRIS
promote better child oulcomes than those that participate in QRIS; and, 2) whether centers with a higher FOCUS
scare belter promote child outcomes than centers with a lower FOCUS score. Although the proposal addresses
the need for an evaluation, most of the aspects of the evaluation seem to still be in the planning stages. The
measures, including those for accessing child outcomes have not been identified.

Focused Investment Areas {C), (D), and (E}

Each State must address in ils application--

(1) Two or more of the selection cntena in Focused Investment Area (C);

(2) One or more of the selection critenia in Focused Investment Area (D): and

(3) One or more of the selection criteria in Focused Investment Area (E).
The total available points for each Focused Investment Area will be divided by the number of salection
criteria thal the applicant chooses to address in that area, so that each selection cnterion is worth the
same number of points.

C. Promoting Early Loarning and Development Outcomes for Children

The total available points that an applicant may receive for selection criterta (C)(1) through (C)(4) is 60
The 60 points will be divided by the numbar of selection criteria that the applicant chooses to address
so thal each selection criterion is worth the same number of points For example. if the applicant
chooses lo address all four selection criteria under this Focused Investment Area, each criterion wif be
worth up to 15 points. If the applicant chooses lo address two sefeclion criteria. each critarion will be
worth up to 30 points.

The applicant must address at least two of the selection criteria within Focused Investment Area (C),
which are as follows:

I (o)) : I'gla,n'c[u_slng_p_t_a'f_.ewidg,.hlgh'-quallty Early I_;earnlng and

| ‘Dovelopment Standards,

The extent ta which the State has a High-Quality Plan to pul in place high-quality Early Learning and
Develapment Standards that are used slatewide by Early Learning and Development Programs and that--

{a) Includes evidence that the Early Leaming and Development Standards are developmentally. culturally. and
linguistically appropriate across each age group of infants, toddlers, and preschoolers, and that they cover all
Essential Domains of School Readiness;

(b} Includes evidence that the Early Learning and Development Standards are aligned with the Stale's K-3
acadermic slandards in, at a minimum, early literacy and mathemalics,

(c) Includes evidence that the Early Leaming and Development Slandards are incorporated in Program
Standards, curricula and activities, Comprehensive Assessment Systems, the Slate’s Workforce Knowledge and
Competency Framework, and professional development activities; and

{d) The State has supports in place to promote undersianding of and commitment to the Eary Learning and

| Development Standards across Early Learning and Development Programs.

|
| "Scoring Rubric Used: Quality and Implementation ™

i

; omments on : j !



The applicant provided a high quality plan describing a program that has been substantially implemented. a. The
standards have been in place for a few years and are subject lo ongoing revision. Standards are aligned across
programs from infants and toddlers through prek and K-12 conlent standards. The standards are developmentally
appropriate based on reviews by nationally recognized experts in the field including officials at WestEd and Zero
through Three. There was Insufficient informalion about cultural and linguistic appropriateness. In contrast, a focus
group that included Native Americans was conducted suggesting that the program was vetled for appropriateness
with this population. However, no mention is made of focus group or piloting lesting with ESL speakers or Hispanic
groups, a majority of NM's population. b.The standards are aligned with the Kindergarten-3 benchmarks as well as
birth through k. ¢. The slandards appear to be consistent with program standards. [t serves as the cornerslone of
FOCUS TQRIS. d. The state has provided and continues 1o provide lraining to facililate teachers’ underslanding
and commitment 1o the new system. Training is geared lo new and returning staff, Such training has been
provided in PreK programs located throughout the state. The applicant noles that over 700 people have altended
the training programs during the past two years.

i (C){2) Supporting effective'uses of Comprehensive Assessment -
. Systems.

The extent to which the Slate has a High-Quality Plan to support the effective implementation of developmentaily
appropriate Comprehensive Assessment Systems by--

{a) Working with Early Leamning and Development Programs to select assessment instruments and approaches
that are appropriate for the target populations and purposes;

(b) Working with Early Learning and Development Programs to strengthen Early Childhood Educators’
understanding of the purposes and uses of each type of assessment included in the Comprehensive
Assessment Systams;

(c) Articulating an approach for aligning and integrating assessments and sharing assessment resulls, as
appropriate, in order to avoid duplication of assessments and to coordinate services for Children with High
Needs who are served by multiple Early Learning and Davelopment Programs; and

{d) Training Early Childhood Educators to appropriately administer assessments and interpret and use
assessment dala in order to inform and improve instruction, programs, and services.

i amments on () i

Applicant has in place whal seams like a substantially implemented system. The quality of the response was of
medium quality. a. NM appears to be using mainly whal they call observation/documentation systems for
assessing children's outcomes. Some of this has been in place for years. Some will presumably need modification
as the FOCUS TQRS is rolled out. It would have been helpful if the process that the leachers use were more fully
explicated. One strength of the system is thal it appears lo be horizontally aligned across programs, or at least
partially so. with further alignment to come. Classroom quality and interactions will be assessed with the
Environmenial Rating Scales (ERS) and the Classroom Assessment Scoring System (CLASS). However, these
will be conducted as self-assessments, according to the proposal. How that can be the case was not clear. For
example. the CLASS has not been normed to be used as self-assessment, b.c.d. Although the proposal calls for
these elements to take place and when they will take place, more information about how they will occur was
needed. For example. it was unclear whether staff members will be given paid leave from work to do their 12 hours
of training to learn the assessments.

D. A Greal Early Childhood Educatlon Workforce

The total points that a State may eam for selection criteria (D)(1) and (D)(2) is 40. The 40 paints will be
divided by the number of selection criteria that the applicant chooses ta address so that each selaction
critarion is worth the same number of points. For exampls, if the applicant chooses to address both
seleclion crteria under this Focused Investment Area, each cnterion will be worth up to 20 points. If the
applicant chooses o address one selection criterion, the criterion will be warth up to 40 points.

The applicant must address at least one of the selection cnleria within Focused Invastment Area (D).
which are as follows:

(D)(1) Developing & Workforce Knowledge and Competency Framework
and a progression of credentials. .




The extent lo which the State has a High-Quality Plan to-

(a) Develop a common, stalewide Workforce Knowledge and Competency Framework designed to promote
children’s learning and development and improve child oulcomes;

(b) Develop a common, statewide progression of credentials and degrees aligned with the Workforce
Knowledge and Compelency Framework, and

(c) Engage postsecondary institutions and olher professional development providers in aligning professional
development opporlunilies with the Stale's Workforce Knowledge and Competency Framawork.

Scoring Rubric Used: Quality and Implemontation

The applicant presented a high qualily response that described a substantially implemented program, The initial
development of this sysltem began aboul 20 years ago and has been madified and revised several times since
then, a. The slate appears to have a common workforce knowledge and compelency framework of competencies
for its providers. The framework includes: child growth, development and leaming, health, safely and nutrition,
family and community collaboration, davalopmentally appropriate conlent, learning envirenment and curriculum
implementation, assessment of children and evaluation of programs, professionalism. The framework was
eslablished through collaboration of policy makers and personnel at 2- and 4-year postsecondary instilutions,
Venical alignment of acquisition of courses/credits has been mandated by the stale legislalure. The proposal
reporiedly reflects standards consislent wilh national certification groups (NAEYC, Head Slart). b. There is a
common statewide progression of credentials and degrees aligned with this framework, The slale uses what they
call a career laltice that promoles articulation across different credentials. All personnel lake a common
foundation of courses and then specializa. ¢, Postsecondary instilulions are aligned in the skills taught to potential
providers, This is a significant advantage for students wanting to take courses across inslitulions.

| {DN2):Supporting Early Childhood Educators in‘improving thelr:
| "knowledge, skills, and abilities. i 00 Lk R e s

The extenl to which the State has a High-Quality Plan to improve the effectiveness and retention of Early
Childhood Educators who work with Children with High Needs, wilh the goal of improving child outcomes by--

(a) Providing and expanding access to effeclive professional development epportunities thal are aligned wilh the
Stale's Workforce Knowledge and Compatancy Framework;

(b) Implementing policies and incenlives (e.g., scholarships, compensalion and wage supplements, tiered
reimbursemant rales, other financial incentives, managemenl opportunities) thal promote professional
improvement and career advancement along an articulated career pathway that is aligned with the Workforce
Knowledge and Competency Framewaork, and that are designed to increase retention;

(c) Publicly reporting aggregated data on Early Childhood Educalor development, advancement, and retention;
and

(d) Setling ambitious yel achlevable targels for-

(1) Increasing the number of postsecondary institutions and professional development providers with programs
that are aligned to the Workforce Knowledge and Compatency Framework and the number of Eary Childhood
Educators who receive credentials from posisecondary institutlions and professional devalopment providers
that are aligned to the Workforce Knowledge and Competency Framework; and

(2) Increasing the number and percentage of Early Childhood Educators who are progressing to higher lavels
of credentials that align with the Workforce Knowledge and Competency Framework.

| “Scoring Rubric Used: Qualify and Implomentation
omments on {D)(2}

The applicant describes a partially implamented plan for how il will address this section, Whal they describe was
of medium level range. a. NM will divide what is now a birth-Grade 3 license, in two (birth —age 4, age 3-Grade 3).
This appears appropriate; it allows for better more targeled preparation of caregiversiteachers. The state also has
added content areas and recently (wilhin past few years) expanded the range of credentials/certification Lo reflect
needs of clientele. The training appears aligned with the Workforce and Competency framework. b. The state
currently offers scholarships to support people looking to earn higher degrees and receive more training. These
opporiunities will be expanded with the grant, However, how miuch money would be avallable to these sludents
was not clear, It also was not clear whether the grants would support students or just offsel a percentage of their
costs. It also was not clear how well publicized financial oplions were for potential students, c. Relevant
informaltion is alraady reported on a website but it is not readily accessible lo all interested parties. Granl funds will
be used to incraase accessibility of the site. d. Four year postsecondary institutions offer programs/credentials
aligned with the Workforce Knowledge and Compelency Framework. Mosl! of the instilutions (not all} that offer
associate degreas are aligned. With the grant, effort will be made for universal alignmenl. The 5% yearly increase
in enroliment in programs for early childhood educators appears to be a realistic goal. The slale also has a goal




(not set number) for increase in professionals earning a master’s, However, it was not sufficiently discussed in this
proposal {e.g.. how many paople will avail themselves of this, whal would be the impac). Also, given the high
needs of the early childcare community. further justification for this expendilure was needed.

E. Measuring Outcomes and Progross

The total points an applicant may eam for selection crteria (E)(1) and (E)(2) is 40. The 40 points will be
divided by the number of selection criteria thal the applicant chooses lo address so that each selection
criterion 1s worth the same number of points. For example, if the applicant chooses lo address both
selection cniena under this Focused Investment Area, each cntenion will be worth up to 20 poinls il the
applicant chooses lo address one selection criterion, the crterion will be worth up to 40 points

The applicant must address at least one of the selection critenia within Focused Investment Area (E),
which are as follows:

(E){1) Understanding the status of children's learning and dovelopment
at kindorgarten entry.

The exlent to which the State has a High-Quality Plan to implement, independently or as part of a cross-State
consortium, a common, statewide Kindergarien Entry Assessment that informs instruction and services in the
early elementary grades and that—

(a) Is aligned with the State's Early Learriing and Development Standards and covers all Essential Domains of :
School Readiness:; {

| (b) Is valid, reliable, and appropriate for the target population and for the purpose for which it will be used.
. including for English learners and children with disabilities;

(c) Is administered beginning no later than the start of school year 2014-2015 to children entering a public school
kindergarten; States may propose a phased implementalion plan that forms the basis for broader statewide
implementation;

(d) Is reporied to the Slatewide Longitudinal Data System, and to the early learning data system, if it is separate
from the Statewide Longitudinal Data System, as permilted under and consistent with the requirements of
Federal, State, and local privacy laws; and

(e) 1s funded, in significant pant, with Federal or State resources other than those available under this grant, (e.g.,
with funds available under section 6111 or 6112 of tha ESEA).

Scoring Rubri¢ Used: Quality and implementation

ommoents on (E

NM's plan was raled as partially implemented. Whether the plan will be effective hinges upon the validity of the
PreK Observalional system which was never sufficiently described. A significant weakness of this response was

that so much was speculative. NM is really at the very beginning of putting together a valid, reliable kindergarten
assessment, a. NM plans on hiring a conlractor to delermine if their PreK Observational System is valid for use i
as a Kindargarien entry assessmenl. That is, as part of histher task the contractor will need to dotermine whether i
the PreK Observational is sufficiently aligned with the Domains of K School Readiness. NM has lurned from using

a slandardized means of assessmant, the DIBELS, lo the PreK Observalional system. The applicant believes that

the ulility of the DIBELS was outweighed by its limited scope. The applicant ralses an imporant issue. However, 3
because the PreK Observational System was not sufficiently well-described in the proposal, it is not possible to !
determine whether it is an appropriate instrument. A strength of the PreK Observational system, if it proves to be
valid and reliable for ils intended purpose here, is that it is what is called an authentic assessmenl. Teachers can

use the resulls of such assessmants to tailor their instruction to the child's level and skill sets. b. NM says it will

meet these criteria. However, they do not provide supporting documentation, ¢. NM says it will be fully phased in

by the 2015, The timeline appears overly optimistic given where the slate currently is in the process. According 1o

the proposal. NM plans on putting out an RFP for an evaluator and completing the evaluation wilhin 1 year. That
seems too short a lime frame, It does not allow for revislon, d. It will be reported to such, according to Ni. Again,
supporling documentation was insufficient so the response Is difficult to evaluale. e. It was not clear how much
nongrant resources were being used.

i (E){(2) Bullding or entiancing'an early’learning data system to Improve
: ‘Instruction, practices, services, and policies; : !

The extent lo which the State has a High-Quality Plan to enhance the Stale's exisling Statewide Longitudinal
| Dala System or to build or enhance a separate, coordinated, early learning data syslem that aligns and is
i Interoperable with the Statewide Longitudinal Data System, and that eilher data syslem--

(a) Has all of the Essential Data Elements;

(b) Enables uniform data collection and easy entry of the Essential Data Elements by Paricipating State



Agencies and Participaling Programs;

(c) Facilitates the exchange of dala among Parlicipating State Agencies by using standard data structures, data
formats, and data definitions such as Common Education Data Standards to ensure inleroperability among the
various levels and types of data;

{d) Generates information that is timely, relevant, accessible, and easy for Early Learning and Development
Programs and Early Childhood Educators to use for continuous improvement and decision making: and

(e) Meets the Dala Syslem Oversight Requirements and complies with the requirements of Federal, State, and
local privacy laws.

Scoring Rubric Used: Quality and Implementation

Response was scored within the partially implemented, high quality response, NM currenlly has in place a legacy
system of silo warehousing of data. They have already begun to transform that system to one that allows far
easier communicalion across all relevant agencies, is mare accessible to all stakeholders, and includes a broader
range of needed data. The new system will also allow uniform data collection and will meet data oversight
systems. The plan for updaling and installing this system appears realistic.

i Total Polnls Avafla'ble for Salactlon Griterla % ; : e '28 1586

Prioritics

campetilivd Preferancn Priuritf!’ Incltrding allEariyLnamIng ahd P —_ 10 s 6
Developmont Programs [n the Tlered Quality Rating and 1mprovemont System ;

Compelilive Preference Priority 2 is designed lo increase the number of children from birth to kindergarten entry
who are parlicipating in programs that are gaverned by the State’s licensing system and quality standards, with
the goal that all licensed or State-regulated programs will participate. The State will receive points for this priority
based on the extent lo which the State has in place, or has a High-Qualily Plan to implamant no later than June
30, 2015--

(a) A licensing and inspection system that covers all programs that are not otherwise regulated by the State and
that regularly care for two or more unrelated children for a fee in a provider setting; provided that if the Stale
exempls programs for reasons other than the number of children cared for, the Stale may exclude those enlities
and reviewers will score this priority only on the basis of non-excluded entities; and

{b) A Tiered Quality Raling and Improvement Syslem in which all licensed or State-regulated Eardy Learming and
Development Programs participata.

Scoring Rubric Used: Quality and Implementation
omments on (PH2 |
The applicant has pariially implemented a means of increasing enrollment. However, they have not sufficiently !
described a means of overcoming some major challenges, a. During year 2 of the program, NM intends to !
develop and implement a system to cover the nonregulated or exempt programs. The proposal indicates excellent
awareness of the issues fo be overcome in this altempt (e.g., caregivers who may be undocumented immigrants)
and 1he need lo behave in a cullurally and linguistically sensitive manner. As noled by the applicant, this is a
challenge. The applicant needed to provide much more information (wilh validity information or refarences to
places that had met such challenges) about what exaclly will be done lo bring these unregulated providers on

board. b. NM already has in placed a TQRS that all regulated systems participate in. However, that syslem has
been revised. The newer system is just being rolled out.

Priorit

: Compol{llve Preference Priorlty 3 Understanding the Status of ~Oor1o No
Children's Learning and Development at Kindergarten Entry



: Absolute Prierity = Promoting School Readiness for Children with High'Needs. ~*

To meet this priority, the State must, in its application—

{a) ngonstrate that it has already implemented a Kindergarien Entry Assessment that meets
selection criterion (E)(1) by indicating that all elements in Status Table (A)(1)-12 are met; or

(b} Address seleclion criterion (E)(1) and earn a score of al least 70 percent of the maximum points available
for that crilerion.

a. The applicant does not have a Kindergarten entry assessment system in place. b. The score earned was below
70% of the maximum available points.

To meet this priority, the State's application must comprehensively and coherenlly address how the State will
build a system that increases the quality of Early Learning and Development Programs for Children with High
Needs so that they enter kindergarten ready to succeed.

The Stale’s application must demonstrale how it will improve the quality of Early Learing and Developmeant
Programs by inlegrating and aligning resources and policles across Participaling State Agencies and by
designing and implementing a common, slatewide Tiered Quality Rating and Improvement System. In addilion,
to achiave lhe necessary reforms, the Slate must make strategic improvemaents In those specific reform areas
that will most significantly improve program quality and outcomes for Children with High Needs. Therelore, the
State must address those crileria from within each of the Focused Investmenl Areas (seclions (C) Promoting
Early Learning and Development Outcomes for Children, (D) A Great Early Childhood Education Workforce, and
{E) Measuring Outcomes and Progress) thal it believes will best prepare its Children with High Needs for
kindergarten success.

omments on Absolute Priority

NM's proposal meets the absolute priority for promoting school readiness for children with high needs. The state
has a “minority majority” populalion, many of whom are English language learners, Hispanic and/or from cultural
backgrounds not in keeping with the more traditional European American ones found in olher parls of the country.
Consequently, NM has a high percentage of children who are classified as High Needs. The needs of the
population are furlher reflected in academic attainment benchmarks in elementary school. The proposal
discusses how it will improve quality of Early Learning Development Programs through integrating and aligning
resources. It presents a TQR which has been revised; there are plans for its implementation. The applicant is
well aware of the challenges of promoting early learning and development outcomes for High Need children and
preparing a workforce, many of whom are not well-educated and susplcious of government regulation. The state
is working on an authentic means of assessing children's kindergarten readiness skilis, one that is also a valid
and reliable means of measuring children’s outcomes and will serve as guidelines that teachers can incorporate
into teaching lools, The slale also has proposed a plan that it believes will besl prepare children for kindergarten
succaess.
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CORE AREAS (A) and (B}

States must address in their application all of the selection ¢ritena in the Core Areas.
A. Succeossful State Systems

(A)(1) Demonstrating past commitment to early loarning and :
dovelopmant

The extent tp which the State has demonsirated past commitment to and investment in high-quality, accessible
gany Learning and Development Programs and services for Children with High Needs, as evidenced by the
late's--

| (a) Financial investment, from January 2007 to the present, in Early Learning and Development Programs,
i Including the amount of these investments in relation to the size of the State's population of Children with High
| Needs during this time period;

(b) Increasing. from January 2007 to the present, the number of Children with High Needs parlicipating In Earty
Leaming and Developmenl Programs;

{c) Existing early lsarning and development legislation, policies, or practices; and

(d) Current status in key areas that form the building blocks for a high quality early learning and development
system, including Early Learning and Development Standards, Comprehensive Assessment Systems, heallh
promotion practices, family engagement siralegies, the development of Early Childhood Educators, Kindergarien
Entry Assessments, and effective data practices.

i Scoring Rubric Used: Quality
omments or (A

The applicant has a long history of commitment to and investment in high-qualily, accessible Early Leaming and
Development Programs and services for Children with High Needs. Most notable are: (1) Past and exisling early
learning and development legislation, policies, and practices eslablished over the past 20 years. This includes
legislation in 1989 that established the Office of Child Development and a governor-appointed Child Development
Board: funding for the Office of Child Development in 1980 and establishment of legal oversight by the Child

' Development Board; legislation in 1992 thal eslablished the Children, Youth and Families Depariment that

i merged seven slale service divisions into one cabinet level agency, which was he firstin the US to do so: a 2005

| axeculive order that established the New Mexico Children's Cabinet: the New Mexico Early Childhood Care and
Education Act in 2011 that provided a description of the essential components of a high quality early childhood
system, established the Early Leamning Advisory Council, and established a Fund to support the establishment of
a comprehensive aligned early childhood system of syslems; and several lask forces and study commiltees lo
address and study the needs of the State as they related (o early leaming and development. There also is
avidence thal the three participating state agencies identified in (his proposal (Public Education Department,
Children, Youth, and Families Department, and Depariment of Health) have collaborated in the past to establish
an Eady Learing Plan in mid-2000s. (2) Three generations of a Tiered Quality Rating and Improvement System
(TQRIS) dating back to 1997. Since 1997, the TQRIS system has pragrassively included all licensed child care
cenlars and licansed family child care homes and built quality slandards into licensing requirements. The most
recent TQRIS (FOCUS) will be further enhanced to consolidate existing standards and guidelines under one
comprehensive system and this will be a major focus of this project. (3) Three generations of competancy-based
professional development system under development and refinement since at least 1991, The applicant failed 10
include Table (A)(1)-12 in the application, which would have provided dala regarding the current stalus of New
Mexico's Kindergarten Entry Assessment, More specifically, the table would have provided dala regarding the
status of children at kindergarten entry, including data on the readiness gap between Children with High Needs
and thelr peers. Although the applicant indicates thal a majority of the children in New Mexico are considered lo
be Children with High Needs, the provision of data requested in the Table would have further highlighted the
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needs of the population of particular focus. While the overall current status in key areas that inform the building
blocks for a high quality early leaming and development system is excellent, the key areas of early learning and
development workforce credentials, health promotion practices. and integrated data elements do not currently
appear to be as well developed as other key areas. According lo data presented in Table (A)(1)(5), the
parlicipation of Children with High Needs in Early Learning and Development Programs in New Mexice in
slate-funded preschool decreased by 628 children from 2010 to 2011 and the participation decreased in
Programs receiving CCDF funds decreased by 1835 from 2010 to 2011. The applicant failed lo provide clear
information to help explain the decreased number of children in these programs, Table (A)(1)-(4) indicates a
$14,213,199 decrease from 2010 1o 2011 in funding for Early Learning and Development, The Table clearly
indicates where the decreases look place wilh respect ta the type of invesiment and when the decrease look
place, but the applicant failed to provide potentially important contextual information in the narrative to elucidate
reasons for the significant decrease or how this could impact the proposed project.

(A)(2) Articulating the State's ratiggile for its early learning and
~ development reform.Bgenda and ggals.
o g,

The extent to which the State cioarly ariculates a comprehensive early laaming and development reform
agenda that is ambitious yet achievable, builds an the State's progress to date (as demonstrated In salection
crilet;on {A)(1)), is most likely to result Iin improved sehool readiness for Children with High Needs, and
includes-

{a) Ambitious yet achievable goals for improving program quality, improving oulcomes for Children with High
Needs slatewide, and closing lhe readiness gap between Children wilh High Needs and their peers:

(b) An overall summary of the State Plan that clearly articulates how the High-Quality Plans proposed under
each selection criterion. when taken logether, constitute an effective reform agenda that establishes a clear and ;
cradible path toward achieving these goals; and

(c) A specific rationale thal justifies Ihe State's choice to address the selected criteria in each Focused
Investment Area (C), (D), and (E). including why these selected critoria will best achleve these goals.

| Scoring Rubnic Used: Quality
ommenis on {A)(2

The applicant clearly describes its reform agenda, which builds on ils progress to date. The reform agenda is
comprised of the FOCUS TQRIS, scholarships to teachers for teacher practice improvements, Early Childhood
Investment Zones, and a robust data syslem. Al the foundation of the agenda Is an intensive on-site professional
development consultation madel and an individualized quality improvement (or malintenance) plan for every early
childhood program. The applicant provides a clear rationale for selected criteria in each Focused Investment Area
and why these selected criteria will bes! achieve these goals. The applicant indicates that it will have a special
emphasis on children who live in rural and frontier communities of New Mexica, but the applicant does not provide
baseline data or benchmarks for improvements for this specific group of children. This makes it difficult to §
determine how ambitious and achievable the reform agenda is. The applicant indicates that the reform agenda
builds on the Early Chidhood Investment Act, which provides the mandate for establishing Early Childhood
Inveslment Zones. Later in the application the the applicant indicates that it will work with five communities in this
capacily; however, insufficiant information is provided, such as the size of the communities or exactly how the
work will be carried out, which makes il difficult to determing how feasible and achievable the reform effort is.
Finally. the applicant indicates thal some communilies already have capacily to provide high quality programs and
to serve Children with High Needs while others da not and will require more intensive constultation and community
mobilization. However. the applicant does not give any indication of the number of communities that fall within
each group, making it difficult lo determine how achievable the ambitious plan is.

(A)(3)Aligninig and coordinating early l6atning and developmant - =
! ‘across the State i

The extent to which the State has established, or has a Kigh-Qualily Plan to establish, strong participation and
commilment in the Stale Plan by Participating State Agencies and other early learning and development
stakeholders by-

(a) Demonsirating how the Participating State Agencies and other pariners, it any, will identify a governance
structure for working logether that will facilitate interagency coordination, streamline decision making. effectively
allocate resources, and create long-term sustainability and describing—-

(1) The organizational structure for managing the grant and how it builds upon existing inleragency
governance structures such as children’s cabinels, councils, and commissions, if any already exist and are
effeclive;

(2) The governance-relaled roles and responsibilities of the Lead Agency, the Stale Advisory Council, each

Participating Stale Agency, the Stala's Interagency Coordinaling Councll for part C of IDEA, and olher i

parners, if any; l
i



[:_l] The method and process for making different types of decisions (e.g.. policy. operational} and resolving
dispules; and

(4) The plan for when and how the State will involve representatives from Participating Programs, Early
Childhood Educaters or their representatives, parents and families, including parents and families of Children
with High Needs, and other key stakeholders in the planning and implementation of the activilies carried out
under the grant;

{b) Demonstrating that the Participating Slate Agencies are strongly commulted to the State Plan, to the
governance structure of the grant, and to effective implementation of the Statg Plan, by including in the MOU or
other binding agreement between the State and each Participating State Agency--

(M Tcrm;; and conditions that reflect a strong commitment to the State Plan by each Participating State
Agency, including terms and conditions designed to align and leverage the Paricipating State Agencies’
existing funding to support the State Plan;

{2) "Scope-ofl-work" descriplions thal require each Participating State Agency to implement all applicable
portions of the State Plan and a description of efforts to maximize the number of Early Learning and
Davelopment Programs that become Participating Programs; and

(3) A signature from an authorized representative of each Participating State Agency; and

(c) quonstrating commitment 1o the State Plan from a broad group of stakeholders that will assist the State in
reaching the ambitious yet achievable goals outlined in response to selection crilerion (A)(2)(a). including by
obtaining--

(1) Detailed and persuasive letters of intent or support from Early Learing Intermediary Organizations, and, if
applicable, local early leaming councils; and

(2) Letters of intent or support from such ather stakeholders as Early Childhood Educators or their
representalives; the Slate’s legislalors; local community leaders; State or local school boards; representalives
of private and failh-based early learning programs; other Stale and local leaders (9.g., business, community, ;
tribal, clvil rights, education association leaders); adull education and family literacy Stale and local leaders; i
family and community organizations (e.g., parent counclls, nonprofit organizalions, local foundations, tribal |
organizations, and communily-based organizations); libraries and children’s museums; health providers; and [
postsecondary instilutions.

| Scoring Rubric Used: Quality and implementation

i omments on (A : -

The applicant provides a clear and strong commilment of the State plan by parlicipaling agenclas as evidenced by |
n signed MOU between the Public Education Department, the State of New Mexico Children, Youth and Families i
Department, and the Depariment of Health. Overall, the MOU provides a clear description of the roles and |
responsibllities of ench pariner agency. The applicant indicates that three stale agencias will be responsible for
implementing the plan and provides an organizational charl, which indicates a clear management and governance
structure for the project. The organizational chart along with the narrative indicates which gpecific agencies (and
officesidepariments and advisory committee within the agencies) will be responsible for managing and
implementing different aspects of the project. One strength of the application is thal the applicant indicates that it |
will contract with an exiernal evaluation consultant to assess implementation of TQRIS, the Investment Zones,
and implementation of the improved data syslem. The applicant describes a process for the continugus use of
data to inform program operations, Additionally, the applicant will davelop an evaluation team comprised of !
stakeholder representatives to oversee and to monitor all evaluation aclivities. This will allow for continuous |
feedback processes lo monitor how well the project is meeling ils desired goals. The applicant demonsirates
gupport from stakeholders and intermediaries as evidencad by letters of supporf from 16 agencies/entities
focused on various and key aspects of the proposed project {i.e., New Mexice Earty Childhood Higher Education
Task Force, New Mexico Early Childhood Development Partnership). The MOU does not provide information
regarding how the Participating State Agencies will leverage existing funding to support the State Plan. The
applicant organization does not dearly describe or depict in the organizational chart how some of the other
pariners will be involved in the organizational structure for managing the project (i.e., Children’s Cabinet, Early
Childhood Advisory Council, evaluation consullant). Although the applicant indicales that it Is commitled fo
engaging a broad stakeholder base to gamer support for its efforts and thal it has included letters of support from
Early Learning Intermediary Organizations, the applicant does not provide a plan for when and how it will involve ;
reprasentativas from Parlicipating Programs, Early Childhoed Educators or their representatives, parenis and
families, Including parents and families of Children with High Needs, and other key stakeholdars in the planning
and Implementation of the activities carried out under the grant. The applicant provides a very general process for
decision making, including the method and process for making policy and operational decisions. The applicant
organization does not provide letters of support from local community members, such as tribal leaders (where
appropriate) or parent organizations. Additionally, several of the letters of suppori are very general and do not i
detail how Early Learning Intermediary Organizations will be involved in the project. !

(A)(4) Dovaloping a bidgot to Implement and sustaln tha work of this’
grant. i



The extent te which the State Plan—

(a) Demonstrates how the State will use exisling funds thal support early leaming and developmaent from
Federal, State, private, and local sources (e.g., CCOF; Title | and Il of ESEA; IDEA; Striving Readers
Comprehensive Literacy Program; State preschool, Head Start Collaboration and State Advisory Council
funding; Maternal, Infanl, and Early Childhood Home Visiting Program; Title V MCH Block Granl; TANF,
Meadicaid; child welfare services under Title IV (B) and (E) of the Social Security Act; Statewide Longitudinal
Data Syslem; foundation; other private funding sources) for activities and services that help achieve the
outcomas in the State Plan, including how the quality set-asides in CCDF will be used;

(b) Describes, in both the budget tables and budget narratives. how the State will effectively and efficiently use
funding from this grant to achieve the outcomas in the State Plan, in 2 manner that-

(1) Is adequate 1o support the activilies described in the Stale Plan;

(2) Includes costs thal are reasonable and necessary in relation 1o the objectives, design, and significance of
the aclivities described in the State Plan and the number of children to be served; and

{3) Details the amounl of funds budgeled for Participating State Agencies, localilies, Early Learning
Intermediary Organizations, Participaling Programs, or ather pariners, and the specific aclivities to be
implemented with these funds consistent with the State Plan, and demonstrates that a significant amount of
funding will be devoted to the local implementation of the Stale Plan; and

(c) Demaonstrates that it can be sustained after the grant period ends to ensure that the number and percentage

of Children with High Needs served by Early Learning and Development Programs in the State will be maintained
or expanded.

Scoring Rubric Used: Quality

The applicant ciearly indicates the amount of funds budgeted to Parlicipating State Agencies, the and the specific
activities to be implemented with these funds consisient with the State Plan, and demonsirates that a significant
amount of funding will be devoted 1o the local Implemantation of the State Plan (i.e., $37,832,823 in grant funds to
CYFD for TQRIS. Invesimenl Zones, project evalualion, professional development, data systems, and grantee
technical assistance project). Although Table (A)(4)-1 Is provided, the applicant does not provide specific

examples of how the State will use exisling funds that support early learing and development from federal, state.
private, and local sources. The applicant briefly addresses sustainability in different sections of the application for
different components of the proposed project, but more specific information on project sustainability was needed

(i.e.. needed a comprehensive picture of sustainability for the project after the funding period). The applicant |
organizalion does not provide enough information in the budget narrative to assess costs that are reasenable in |
relation to the design of the activities described, For inslance, the budget narralive indicales five communilies will |
be Involved in the Investment Zones: however, the narrative provides very general descriptions of the scope of i
work. Therefore, It is difficult to determine if the allocated budget is adequate to meel the objectives and
oulcomes, Similarly, descriptions of project personnel do not provide enough detail on their spedific roles lo
assess how adequate the resource allocation is.

B. High-Quality, Accountable Programs

(B)(1) Doveloping and adopting a'common, statowldo Tlored Quality
Rating and Improvement System

The extent to which the State and its Participating State Agencies have developed and adopled, or have a
High-Quality Plan to develop and adopt, a Tiered Quality Rating and Improvement System that—

(a} Is based on a slatewide set of liered Program Standards that include--

(1) Early Learning and Development Standards;

{2) A Comprehensive Assessment System;

(3) Early Childhood Educalor qualifications:
(4) Family engagement strategies;
(5) Health promotion practices; and

(6) Effective data practices;

{b) Is clear and has standards thal are measurable, meaningfully differentiate program quality levels, and reflect
high expectations of program excellence commensurale with nationally recognized standards that lead to
improved leaming outcomes for children; and

(c) Is linked to the State licensing system for Eady Learning and Development Programs.



Scoring Rubric Used: Quality and Implamentation

omments on (B

The applicant is implementing its third generation of a liered TQRIS, and this proposed project will further support
expansion of this TQRIS (expansion is called FOCUS) statewida, This TQRIS expansion will be a liered system
and based on the New Mexico Early Learning Guidelines: Birth through Kindergarten. The applicant provides a
clear doscriplion of the tiered system, including a table listing areas for which slandards had not been proviously
well articulated and implemented for all programs (health, safely, and health promolion practices, early childhood
educator qualifications, comprehensive program assessment and continuous quality improvement, authentic child
assessment pracess, and family engagement sirategies). FOCUS TQRIS is comprehensive as evidenced by
articulation of Early Leamning and Developmenl Standards, a Comprehensive Assessment System, Early
Childhood Educator Qualifications, Family engagement strategies, Health promotion practices, and Effective data
praclices. Standards al each of the proposed levels clearly differentiate each level. The applicant is focused on
continuous quality improvement processes and has indicated selection of measures that can be used fo
continuously assess programs and children form which plans will be developed to either maintain the level or work
toward the next level. The applican! already has implemented a tiered TQRIS system that has been linked to the
Slate's licensing system. The FOCUS TQRIS will be expanded to home visiling/eady intervention programs in
years two and three of the project as well as normally exempt programs operating in the public school system. The
applicant indicates that it will identity or develop appropriate program assessment toofs for continuous quality
impravemant in home visiting programs. The New Mexico FOCUS TQRIS Logic Model presented by the applicant
in the proposal does nol specify indicators. That is, how the intermediate, long-term, and ultimate outcomes will be
measurad, or in other words, the evidence that the outcomes were achieved is nol articulated. For example, the
applicant does not indicate how it will determine if parents use the STAR ratings 1o evaluale programs. Some of
the FOCUS TRQIS standards are more measureable than others, and the applicant does not Indicate how the
standards will be measured, For instance, under the 4-Star Authentic Child Assessment Process-Early learning
Guidelinas & Curriculum Planning, it is unclear how the evidence of racial and cultural diversity In the environment
will be measured and evaluated.

(B)(2) Promoting pariicipation In the State's Tlared Quallty Rafing and
Improvement Sysiem

The extent o which the State has maximized, or has a High-Quality Plan to maximize, program participation in
the Stale's Tiered Quality Rating and Improvement System by—

{a) Implementing effective policies and practices lo reach the goal of having all publicly funded Early Learning
and Develapment Programs participate In such a system, including programs in each of the following i
calegorigs--

(1) Stale-lunded preschool programs;

(2) Early Head Start and Head Stant programs;

{3) Early Learning and Development Programs funded under section 619 of part B ci IDEA and part C of IDEA;
{4) Early Leaming and Development Programs funded under Tille | of the ESEA:; and

(5} Early Leaming and Development Programs recelving funds from the State's CCDF program;

(b) Implementing effective policies and praclicas dasigned to help more families afford high-qualily child care
and maintain the supply of high-quality child care in areas with high concentrations of Children with High Needs
{e.g.. maintaining or increasing subsidy reimbursement rales, laking actions lo ensure affordable co-payments,
praviding incentives to high-quality providers lo pariicipate in the subsidy program), and

(c) Setting ambitious yet achievable targets for the numbers and percentages of Early Learning and
Development Programs that will participate in the Tiered Quality Rating and Improvement System by type of
Early Learning and Development Program (as listed in {B)(2)(a)(1) through (5) above).

Scoring Rubric Used: Quality and Implementation
omments on (B

The applicant aiready has implemented a fiered TQRIS syslem that has been linked lo the State's licensing !
systam for all slate-funded preschool programs. Altainment of Level 2 standards are required for licensing and
continued child care subsidies. Thus, the AIM HIGH TQRIS was no longer a voluntary initiative. All registered
unlicensed family care homes are currenlly eligible to participate in the current (second generation) AIM HIGH
TORIS, and according to the applicant those participating have become licensed. The applicant proposes a High
Quality Plan that will expand the proposed third generalion FOCUS TQRIS to all (B70) licensed cenler_—basad
programs already participating in AIM HIGH. The applicant will first focus on programs that are accredited and
serving the highest percentage of children on subsidy and will starl with programs with a Level 5 accredilation.
Additionally, the applicant will expand FOCUS TQRIS to publically-funded home visiting/early intervention
programs (state-funded home visiting programs will be required to participale), programs normally exempt from
ficensing because they operate in the public school system, IDEA Part C programs, and Early Hgad Slarl programs
in years two and three of the grant period. Finally, registered/unlicensed family care providers will be encouraged



! Scoring Rubric Used: Quality and Implementation

lo participale in the new quality rating system voluntarily. The applicant has developed a plan for providing
consultation to assist program transition to the FOCUS TQRIS. The applicant will require registered/unlicensed
child care providers lo participate in the FOCUS TQRIS if they are serving two or more children. The applicant
does not describe how it will implement effective practices to help more families afford high-quality child care and
maintain the supply of high quality child care in areas wilh high cancenlralions of Children with High Needs.
particularly for families identified by the applicant as a special focus of the project (families in rural and frontier
communities), Although the applicant provides the required Performance Measures Table for (B)(2)(c). and il
appears ambilious, however; il is difficult lo determine how achievable the plan Is because the specific plan for
prqwdmg consultation services was not provided. The applicant does not provide information regarding its
rationale for how it delermined the numbers and percentages of Early Learning and Development Programs that

will pnmcépqte in the TQRIS. The applicalion would have been sirengthened by a rationale for why some types of
programs will reach 100 percent and others will nol.

(B)(3) Rating and monitoring Early Learning and Devolopment
Programs

lete extent lo which the Stale and its Participating Stale Agencies have developed and implemented, or have a
High-Quality Plan ta develop and implement, a system for rating and monitaring the quality of Early Leaming
and Development Programs paricipaling in the Tiered Quality Rating and Improvement System by--

(a) Using a valid and reliable tool for monitoring such programs, having trained monitors whose ratings have an
acceptable level of inter-rater reliability, and monitoring and rating the Early Learning and Development
Programs with appropriate frequency: and

(b) Providing quality rating and licensing information to parents with children enrolled in Eary Learning and
Development Programs (e.g., displaying quality rating information at the program site) and making program
quality rating data, information, and licensing history (Iincluding any healith and safety violations} publicly
available in formats that are easy 1o understand and use for decision making by families selecting Eardy
Learning and Development Programs and {amilies whose children are enrolled in such programs.

omments on (B}{(3)

The applicant already has a well-developed system and personnel in place (Early Childhood Training and !
Technical Assistance Programs and Program Development Specialists) for rating and monitoring the quality of I
Early Learning and Development Programs participating in its existing TQRIS system, Bullding on this exisfing j
structure, tha applicant proposes to beller coordinate and supervise training and lechnical assistance, i
consultation, moniloring and verification of TQRIS rating criteria and levels. This coordination and supervision will
be provided by the Universily of New Mexico. The applicant does nol provide enough information for how the
rating and monitoring will be carried oul (i.e., how many Eary Learning Consullanis will be hired, how many {
programs it is anticipatad they will work with, etc.). This makes it difficult to determine how achievable the plan is.
The applicant doos not indicate how it will address the unigque needs of New Mexico's special populations of
Children with High Needs, particulardy children living In rural and fronlier areas.

(B)(4) Promoting accass to high-quality Early Learning and Davelopment
Programs for Children with High Needs

The extent to which the State and its Participating State Agencies have developed and implemented, or have a
High-Quality Plan to develop and implement, a system for improving the quality of the Early Learning and
Development Programs participating in the Tiered Quality Rating and Improvement System by--

(a) Developing and implementing policies and practices that provide support and incentives for Early Learning

and Develapment Programs to continuously improve (e.g.. through training, technical assistance, financial

rewards or incentives, higher subsidy reimbursement rates, compensation):

(b) Providing supporis to help working families who have Children with High Needs access high-quality Early |
Learning and Development Programs thal meet those needs (e.g.. providing full-day, full-year programs; i
rransportation; meals; famlly support services), and

(c) Setting ambitious yet achievable largets for increasing—

.{1) The number of Early Learning and Development Programs in the top tiers of the Tiered Quality Rating and
Improvement System; and

(2) The number and percentage of Children with High Needs who are enrolled in Early Learning and i
Development Programs that are in the top tiers of the Tiered Quality Rating and Improvement System.

Scaring Rubric Used: Quality and Implementation

omments on




The applicant has exisling policies and practices thal provide support and incentives for Early Learning and
Development Programs to continuously improve. For example, it provides higher reimbursement rates to
programs that have a higher level of quality and accreditation and rates within each level have increased over
time. The applicant does not appear to have previously developed supports to help working families who have
Children with High Needs access high-quality Early Leaming and Development Programs that meel those needs
but plans to do so as a part of this initiative. The applicant anticipales (hat the propesed FOCUS TQRIS will
demonstrale an increase of 466 programs at the top tiers of the qualily raling system by the end of the grant
period. The applicant has set an ambitious target for increasing the number and percentage of Children with High
Needs who are enrolled in Early Learning and Development Programs that are in the top tiers of the Tiered Quality
Rating and Improvement System by 22,302 children. Despile indicating that it will develaped supports to help
working families who have Children with High Needs access high-quality Early Learning and Development
Programs thal meel lhose needs, the applicant provides insufficient details on its plan for doing so.

(B){5) Valldating the effectivensss of the State Tiered Quality Rating and
Improvement System. y

The extent to which the State has a High-Quality Plan to design and implement evaluations--working wilh an
independent evalualor and, when warranled, as parl of a cross-State evaluation consortium--of the relationship
between the ratings generated by the State's Tiered Quality Raling and Improvement System and (he learning
outcomes of children served by the State's Eady Leaming and Development Programs by—

{a) Validating, using research-based measures, as described in the Stale Plan (which also describes the criteria
that the Slate used or will use lo determine those measures), whether the tiers in the State's Tiered Quality
Rating and Improvement System accuralely reflect differential levels of program quality; and

{b) Assessing, using appropriate research designs and measures of progress (as identified in the State Plan). the
extent to which changes in quality ralings are related to progress In children’s learning, development, and school
readiness.

omments on {B)(5

The applicant has a plan to design and to implement an evaluation of FOCUS TQRIS and will hire an independent
evaluator. The evaluation will validate whether the tiers in the State’s Tiered Quality Raling and Improvement
System accurately reflects differential levels of program quality. The planned evaluation also will assess the
extent to which changes in quality ratings are related to progress in children’s learning. development, and school
readiness, The applicant recognizes tha importance of quality Improvement plans and assessment of child
outcomes and its FOCUS TQRIS will move toward measuring these processes and oulcomes rather than
observed inputs 1o quality. Given that the applicant has identified outcomes n its logic model and has specified
the use of some specific measures/tools in Focus TQRIS, the application could have been strengthened by the
identification of indicators and outcome measures in the proposal.

Focused Investment Areas (C), (D), and (E}

Each State must address in its application—-

(1) Two or more of lhe selaction criteria in Focused Investment Area (C);

(2) One or more of the selsction crileria in Focused Investment Araa (D), and

(3) One or mora of the selection crleria in Focused Investment Area (E).
The total availabla points for each Focused Invesiment Area will be divided by the number of selaction
cnleria thal the epplicant chooses lo address in that area, so that sach selaction criterion is worth the
same number of paints.

C. Promoting Early Learning and Development Outcomes for Children

The total available points that an applicant may receive for selection criteria (C)(1) through (C)(4) 15 60.
The 60 points will ba divided by the number of selection criteria that the applicant chooses to address
so that each selection criterion is worth the same number of paints. For example, if the applicant
chooses lo address all four selection critaria under this Focused Investment Area, each crilerion will be
worth up to 15 points. If the applicant chooses lo address two selection criteria, each criterion wilf be
worth up to 30 points

The applicant must address at least two of the selection cnlena within Focused Investment Area (C).
which are as follows:

(C)(1) Developing and using sta
Dovelopment Standards.




The extent to which the State has a High-Qualily Plan lo put in place high-quality Early Learning and
Development Standards that are used statewide by Early Learning and Development Programs and that--

(a) Includes evidence that the Early Leaming and Development Standards are developmentally, culturally, and
linguislically appropriate across each age group of infanls, loddlers, and preschoolers, and that they cover all
Essential Domains of School Readiness;

(b) Includes evidence that the Early Learning and Development Standards are aligned with the State's K-3
academic standards in, at a8 minimum, early literacy and mathamalics;

(¢} Includes evidence that the Early Learning and Development Standards are incorporated in Program
Standards, curricula and activities. Comprehensive Assessment Systems, the State's Workforce Knowledge and
Competency Framework, and professicnal development activities; and

{d) The Stale has supports in place to promote understanding of and commitment to the Early Learning and
Development Standards across Early Learning and Development Programs.

The applicant has a fully implemented Early Learning and Development Standards (New Mexico Early Learning !
Guidelines: Birth through Kindergarien) that are used stalewide by all Early Learning and Development Programs |
and voluntarily in Head Start, home visiting, and child care. The Standards are comprehensive in that they cover ;
seven developmental domains associated with academic content areas and school readiness and are inclusive of
children with special needs and those who speak a language other than English in the home. The Standards also !
include benchmarks and child outcomes. The applican! has engaged a number of important stakehalders, i
including local groups, experts and consultants, and groups focused on ethnic minority populations, in the
developmenl and refinement of the Standards. This has ensured Standards that are developmentally, locally,
geographically, and cullurally situated and appropriate across all age groups. Additionally, the Slandards have
been cross walked wilh five other sltandards, curricula, and early childhood areas. The Standards cross walk is
comprehensive and is evidence thal they are aligned with other guidelines and standards, including Kindergarten
benchmarks and Standards. The applicant indicates that the Early Leaming and Development Standards are
aligned wilh the State’s K-3 academic standards in several areas, including early literacy and mathematics, There |
is a policy brief included in the application, which defines developmental appropriate praclice, which provides i
guidance to programs. The applicant has existing supports in place and plans for additional integrated supporis 1o
promote understanding of and commilment to the Early Learning and Development Standards across Early :
Leamning and Development Programs. These supports include consultants who will provide training, on-site

program visils, and ongoing monitoring. Professional development also will be provided lo consultants. Although !
cultural considerations are addressed in the Standards, more specific Information about linguistic considerations !
could have been provided in the narrative to demonstrala how the needs of children who speak languages other ;
than English are addressed. i

{C)(2) Supporting effective uses of Comprehensive Assessment
Systems.

The extent lo which the State has a High-Quality Plan to support the effective implementalion of developmentally
appropriate Comprehensive Assessment Systems by--

{a} Working with Early Learning and Development Programs to select assessment Inslruments and approaches
thal are appropriate for the largel populations and purposes,

(b) Working with Early Learning and Development Programs to strengthen Eary Childhood Educators’
understanding of the purposes and uses of each type of assessment included in the Comprehensive
Assessment Systems: i

(c) Articulating an approach for aligning and integrating assessments and sharing assessment results, as
appropriate, in order to avoid duplication of assessments and lo coordinale services for Children with High
Needs who are served by multiple Early Learning and Development Programs; and

(d) Training Early Childhood Educators lo appropriately administer assessments and interpret and use
assessment data in order to inform and improve instruction, programs, and services.

Scoring Rubric Used; Quality and implementation
omments on

The applicant has an excellent plan for building on previous TQRIS such that this FOCUS TQRIS will add a child
developmental screen measure (ASQ), measures of enviranmental quality (e.g., CLASS), and measures of
program leadership, management, and administralion (Program Adminisiration Scale) lo further develop N
Comprehensive Assessmeni Syslems. Although the applicant has developed a plan for providing ongoing training
and fechnical assistance using Child Care Inclusion Specialists, Early Childhood Consultants, and instruction at !
institutions of higher education, it Is unclear how the work actually will be carried out, such as the number of sites |
for which each cansultant will be responsible. i



D. A Great Early Chlidhood Education Workforce

The total points that a Stale may eam for selection criteria (D)(1) and (D)(2) is 40. The 40 points will be

divided by the number of selection criteria that the applicant chooses lo address so that each selection
cnterion is worth the sama number of points. For example, if the applicant chooses lo address both
selection cnteria under this Focused Investimant Area, each cnlenan will be worth up lo 20 points. If the
applicant chooses to address one selection cnlenon, the cntenon will be worth up to 40 points.

The applicant must address at least one of the selection critena within Focused Investment Area (D),

which are as follows:

Scoring Rubric Used: Quality and Implementation

. Scoring Rubric Used” Quality and Implementation

i
- knowledge, skills, and abllities.

(D)(1) Developing a Workforce Knowledge and Competency
and a progression of credantials.

The extent to which the Stale has a High-Quatity Plan to—

(a) Develop a common, stalewide Workforce Knowledge and Compelency Framework designed to promole
children’s leaming and development and improve child outcomes;

{b) Develop a common, slatewide progression of credenlials and degrees aligned with the Workforce '
Knowledge and Competency Framework; and f
|

(¢) Engage postsecondary institutions and other professional development providers in aligning professional
development opportunities with the State's Workforce Knowledge and Competency Framework.

|

The applicant has an excellent 19 year history of developing and implementing a Workforce Knowledge and
Competency Framework, which is detailed in the New Mexico Common Core Content and Competencies: Early
Childhood Educator. The applicant already has a common, statewide progression of credentials and degrees
(career lattice) aligned with the Workforce Knowledge and Competency Framework. The applicant provides an !
excellent table in an Appendix indicating which specific courses address each of the New Mexico Early Childhood
Education Compelency Areas. The applicant provides a clear and delailed accounting of past accomplishments
and the process of developing and implementing an excellent system of common, slalewide progression of
credentials and degrees aligned with the Workforce Knowledge and Compatency Framework; and engaging
postsecondary instilutions and other proféssional development providers in aligning professional developmant
opportunities with the Stale's Workforce Knowledge and Competency Framework. The applicant plans to wark
with the remaining threa institutions in the State become alligned with the common, statewide Workforce
Knowledge and Compelency Framework by the end of year two. No significant weaknesses noted.

D)(2) Supporting Ea

The exlent to which the State has a High-Quality Plan 1o improve the effectivenass and retention of Early
Childhood Educators who work with Children with High Needs, with the goal of improving child outcomes by--

(a) Providing and expanding access to effective prafessional development opportunities that are aligned with the
State’'s Worklorce Knowledge and Competency Framework:

(b) Implementing policles and incentives {e.g., scholarships, compensation and wage supplements, liered
reimbursement rales, other financial incentives, management opportunities) thal promole professional
improvement and career advancement along an arliculated career pathway that is aligned with the Workforce
Knowledge and Compelancy Framework, and thal are designed lo increase retenlion;

{c) Publicly reporting aggregaled data on Early Childhood Educator development, advancement, and retention;
and

(d) Setting ambitious yet achievable largets for—

(1) Increasing the number of postsecondary institutions and professional development providers with programs
that are aligned to the Workforce Knowledge and Competency Framework and the number of Early Childhood
Educators who receive credentials from postsecondary institutions and professional development providers
that are aligned to the Workforce Knowledge and Competency Framework; and

(2) Increasing the number and percentage of Early Childhood Educators who are progressing to higher levels i
of credentials that align with the Workforce Knowledge and Compatency Framawork. |



As a part of its reform agenda related to improving the knowledge, skills, and abilities of early childhaod
educators, {he applicant has a very good plan to publically report on aggregated dala on early childhood educator
development and retention as well as other characteristics of educators. The applicant plans to work with the
remaining three institutions in the State lo become aligned with the common, stalewide Workforce Knowledge and
Competency Framework by the end of year two. Thus, as a resull of the project, the curricula of all institutions of
higher education will be aligned 1o the Workforce Knowledge and Compelency Framework. Other than
schalarships, the applicant does not provide enough detail for how it will recrult and retain new educators or
specific practlices.

E. Measuring Outcomes and Progress

The total points an applicant may ear for selection criteria (E)(1) and (E)(2) is 40. The 40 points will be
divided by the number of seleclion criteria that the applicant chooses to address so that each selaction
critarion is worth the same number of points. For example, if the applicant chooses to address both
selaction criteria under this Focused Invesiment Area, each crilerion will be worth up to 20 points. If the
applicant chooses to address one selaction critenion, the criterion will be worth up to 40 points.

The applicant must addrass at least one of the seleclion crileria within Focused Invesiment Area (E).
which are as follows:

(E)(1) Understanding the statug of childran's learning and'development - VIR 3
at kindergarten entry. ; s il ; :

The extent lo which the State has a High-Quality Plan to implement, independently or as parn of a cross-State
consortium, a common, statewide Kindergarten Entry Assessment that infarms instruction and services in the
early elementary gradas and that--

(a) Is aligned with the State's Early Learning and Development Standards and covers all Essential Domains of
School Readiness;

(b) Is valid, refiable, and appropriale for the target population and for the purpose for which it will be used,
including for English learners and children with disabilities;

(c) Is administered beginning no later than the start of school year 2014-2015 lo children entering a public school
kindergarten; Stales may propose a phased implementation plan that forms the basis for broader statewide
implementation;

(d) Is reporied to the Statewide Longitudinal Data System, and lo lhe early learning data syslem, ititis separale
from the Statewide Longitudinal Data Syslem, as permilled under and consistent with the requirements of
Federal, State, and local privacy laws; and

(e) Is funded, in significant par(, with Federal or State resources other than those available under this grant, (e.g., .
with funds available under section 6111 or 6112 of the ESEA). i

Scoring Rubric Used: Quality and Implementation

iGommentson

The applicant indicates an exisling strong commitment 1o the use of age-appropriale assessments to determine
the placement of children in kindergarten at the proper instructional lavel as evidenced by legislalion passed in
2000 requiring this practice. It appears thal the assessmenl used {DIBELS) was limited in scope. The
Kindergarten Entry Assessmaent thal has been implemented was nol used as an accountability tool but to
delermine instructional levels for children. This practice will continue with the implementation of a more
comprehensive Kindergarten Entry Assessment planned for this project. To implement universal Kindergarten
Entry Assessment, the applicant will use a phased approach, which is conslslent with guidelines provided by this .
initialive. Additionally, the applicant indicates that existing state and federal funds will be used to support and (o i
sustain universal Kindergarten Eniry Assessmenl, which is a requirement of his Initialive. The applicant indicates
thal it will modify the current observe/documenVassess/planning cycle to batier align to kindergarlen programs
and will be aligned with the Stale's Early Learning and Development Standards and will cover all Essential
Domains of School Readiness. The applicant organization will contract with an external evalualor to validale the
current PreK Observational Assessment tool. The applicant does not provide enough Information in this section
about the curren! PreK Observational Assessment tool 1o determine the lool's approprialeness. It is unclear if tho
existing PreK Observational Assessment tool includes psychometrically sound measures that are appropriate for

use with children of different cultural and linguistic backgrounds or children with special needs.

(E)(2) Building orenhancing an'oarly learn
instruction;:practices, sorvices, and policies

Note: this
response has been
amended by the
reviewer. Due to
an inconsistency
with the response
to Competitive
Priority #3, this
response has been
amended to 14
instead of 13
points. Amended
March 20, 2012.




The extent lo which the Stale has a High-Quality Plan to enhance the State's existing Statewide Longitudinal
Data System or to build or enhance a separate, coordinated, early learning data system that aligns and is
interoperable with the Statewide Longitudinal Data System, and hat eilher data system--

(a) Has all of the Essential Dala Elements:

(b) Enables uniform data callection and easy entry of the Essential Data Elements by Participaling Stale
Agencies and Participaling Programs;

(c) Facilitates the exchange of data among Participating State Agencies by using standard dala structures, dala
formats, and data definitions such as Common Education Data Slandards to ensure interoperability among the
various levels and types of data;

(d) Generates information that is timely. relevant, accessible, and easy for Early Learning and Development
Programs and Early Childhood Educalors o use for continuous improvement and decision making: and

{e) Meets the Data System Oversight Requirements and complies with the requirements of Federal, State, and
local pnivacy laws.

Scoring Rubric Used: Quality and implementation =~ fis e i
!

The applicant has a High-Quality plan to enhance the State’s exisling dala systems that are currently unaligned
and serve different purposes. The purpose of the enhancement is lo align those data systems, particutarly
between EPICS and the P-20 data system warehouse system lo improve instruction, practice, services, and i
policies. The applicant has clearly arliculated what dala systems are currently in place, where the gaps are in the |
current data system needs, and the purpose/goals of the enhancemant propesed. The proposed data system has |
all of the Essential Dala Elements, and It will be linked across programs and time by a unique chid identifier, :
educalor identifier, etc. The applicant indicates thal the database and dala collection will meet the Dala System
Oversight Requirements and will comply wilh the required of Federal, State, and local privacy laws such as
HIPAA, No major waaknesses noted.

Total Points Avallable for Selection Critoria

Prioritles

. Compstitive Preférerice Priority 2: Including all Early Loarning and -
| Development Programs in the Tlered Quallty Rating and Improvement System

Competitive Preference Priority 2 is designed to increase the number of children from birth to kindergarien entry
who are parlicipating in programs that are governed by lhe Slale’s licensing system and qualily standards, with

the goal thal all licensed or Stale-regulated programs will pariicipate. The State will receive points for this priority
based on the extent lo which the State has in place, or has a High-Quality Plan lo implement no later than June |
30, 2015 :

(a) A licensing and inspection system thal cavers all programs that are not othenwise regulaled by the State and

that regularly care for two or more unrelated children for a fee in a provider setting; provided that if the State |
exempls programs for reasons other than the number of children cared for, the State may exclude those entilies
and reviewers will score this priority anly on the basis of non-excluded entities; and i

(b) A Tiered Qualily Rating and Improvement System in which all licensed or Slate-regulated Early Learning and
Development Programs participate.

. coring Rubric Used: Quality and Implomentation
omments on (¥ ; ; ;

The applicant already has in place a TQRIS system in which all licensed programs participate. This project
proposes an expansion of FOCUS TQRIS and all licensed providers will transition to this system. The proposed |
project also seeks to include all unlicensed providers, particularly unregulated child care providers in FOCUS. The ]
applicant provides a very good stralegy for outreaching to un-regulated and non-licensed child care providers,
intcuding providers who care for two or more unrelated children, More information is needed on the

implementation for how the plan will be carried out.

Pricrities



Competitive Preference Priority 3: Understanding the Status of
Children's Learning and Development at Kindergarten Entry

To meel this priorily, the State musl, in its application—

(a) Demonsirate that it has already implemented a Kindergarten Entry Assessment that meets
selection critenon (E){1) by indicating that all elements in Status Table (A)(1)-12 are met. or

(b) Address selection criterion (E)(1) and earn a score of at least 70 percent of the maximum points available
for that criterion,

amments on (P

. The applicant organization addressed seleclion criterion (E)(1) and eared al least 70 percent of the maximum
points available for that criterion.

Absolute Priority

Absolute Priority - Promoting School Readiness for Children with High Needs,

To meel this priority, the State’s application must comprehensively and coherently address how lhe State will
build a system that increases the quality of Early Leaming and Development Programs for Children with High
Needs so thal they enter kindergartan ready (o succeed.

The State's application must demonstrate how il will improve the quality of Early Learning and Development

E Programs by Integraling and aligning resources and policles across Participaling State Agencies and by

' designing and Implementing a common, stalewide Tiered Quality Rating and Improvement System. In addition,
1o achieve the necessary reforms, the State must make strategic improvements in those specific reform areas
that wilt most significantly Improve program quality and outcomes for Children with High Needs. Therefore, the
State must address those criteria from within each of the Focused Investment Areas (sections (C) Promoling
Early Leaming and Development Qutcomes for Children, (D) A Great Early Childhood Education Workforce, and
(E) Measuring Outcomes and Progress) that it believes will best prepare lts Children with High Needs for
kindergarten success.

ommants on Absolute Prionity

The applicant has met this priority as evidenced by its High-Quality Plan that is comprehensive and will improve
the quality of Early Leaming and Development Pragrams. The applicant builds on a 20 year history in the State of
legislation, policles, and practices 1o further develop and enhance the existing very strong system for promoting
school readiness for Children with High Needs. The applicant proposes specific strategles in: (C) Promoting Early
Leamning and Development Qutcomes for Children by conlinuing to fully implement comprehensive, stalewide,
and aligned with the State's K-3 academic standards Early Learning and Development Standards (New Mexico
Early Learning Guidelines: Birth through Kindergarien) by all Early Learning and Development Programs and
voluntarily in Head Stari, home visiting, and child care; (D) A Greal Early Childhood Education Workforce,
including the New Maxico Common Core Conlent and Compalencies: Early Childhood Educator and plans for
engaging postsecondary institulions and other professional development providers in aligning professional
development opportunities with the State's Workforce Knowledge and Compelency Framework; and (E)

. Measuring Outcomes and Progress, including universal kindergarien entry assessment to determine the

| placement of chlildren in kindergarten at the proper instructional level and to enhance the State's existing data

' syslems to align those dala syslems, particularly between EPICS and the P-20 data system warehouse system
to improve instruction, practice, services, and policies. Additionally, the applicant proposes fo further promole
school readiness for children with High Needs by including all unlicensed providers, particularly unregulated child
care providers In FOCUS TQRIS.
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CORE AREAS (A) and (B)

States must address in their application all of the selection critenia in the Core Areas.
A, Successful State Systems

| m
i (AM1) Demonstrating past commitment to varly leariling and
' dovelopmant

The exlent to which the State has demonsirated past commitment to and Investment in high-quality. accessible

gaﬂy Learning and Development Programs and servicas for Children with High Needs, as evidenced by the
late’s--

(a) Financial investment, from January 2007 to the present, in Early Learning and Development Programs,
including the amount of these investments in relalion to the size of the State's population of Children with High
Needs during this lime pariod;

(b) Increasing, from January 2007 to the present, the number of Children with High Needs participating in Early
Learning and Development Programs;

{c) Exisling early leaming and development legislation, policies, or practices; and
{d} Current status in key areas that form the building blocks for a high quality early leaming and developmeanl
system, including Early Learning and Development Standards, Comprehensive Assessment Systems, health

promotion praclices, family engagement strategies, the development of Early Childhood Educators, Kindergarten
Entry Assessments, and effective data practices.

Seoring Rubric Used: Quality

omments on (A = |

New Mexico has a long history of bullding an infrasiructure that includes many of the emphases of lhe RTT-ELC
grant, Including state-level infliatives to coordinate early childhood systems at the agency-level. Successive
governors have created top-level positions and commillees to coordinate and Integrate services, resulting in the
current structure of three primary agencies and a Children's Cabinet, An active state-wide business group (Early
Learning Advisory Council) has taken an integral role in these efforts and was also invelved in developing this
proposal, indicating wide communily commitment to young children and to creating a solid early childhood
system. Each of the agencies has obtained grants to work on various portlons of the Early Learning Plan, and in
2009 a newly reconstituted Advisory Council with a broader membership was initiated to develop a coordinated
system for early childhood, resulting in a cross-agency Early Childhood Strategic Plan. Until the economic
downturn, financial investment was increasing across all programs; in 2010 and 2011, most programs have been
cut by a small amount with the exception of Title 1 and slate contributions to CCOF (Child Care Developmeant
Fund}, which continue to increase. Over lime, increases lo subsidy rates have been linked to the TQRIS, with
substantial increases for higher quality programs. The number of children with High Needs served shows similar
patterns, with increases until 2010-2011, and then decreases or laevel numbers in all but Head Start and Title |.
Notably, as child care programs improved through use of a quality rating system, the minimum requirements for
entry into licensing also were raised. Commitment lo children and families is obvious and long-standing: as a
result, many of the slructures required for the proposal have had time o evolve and improve through multiple
iterations, and are already in place, although they are not yet in place across all programs. Early Learning
Standards for birth-3 and 3-Kindergarten are in their third generation, with the most recent changes emphasizing
learning outcomes for children and a formative assessment! process using the ELS. These are linked tightly 1o the
TQRIS, In which increasing use of the assessmant components occurs at each level. Gaps are clearly shown in
the lables, which indicale that different components (e.g.. screening) are not present in all programs and are not
slandard across programs. A similar picture is shown for health screening and promotion. Unexpectedly, health
screening and promotion seem parlicularly lacking in programs under Parts C and B of IDEA (Individuals with
Disabilities Development Act), as well as in programs receiving CCDF funds prior fo entry into the Tier system.




Health literacy also appears to be missing in the TQRIS system. The professional development system is linked to
a progression of credentials and degrees, based on a competency framework. Both are linked to lhe TQRIS,
Almost all college and university programs are aligned with the framework as well. Teacher certification for public
school pragrams is inclusive, blending early childhood education with early childhood special education, and
incorparating a focus on cultural and linguistic diversity: the competency framework also Incorporates these
pnnc|ple_s_, With RTT, the number of educators holding credentials across the types of programs will be increased,
and additional educalors from across programs will be enrolled into the credentialing system and the TQRIS, A
variety of family engagement is also obvious from the tables, Each typo of program has its own requirements, and
same have substantial requirements for a variety of ways of supporting families. Family support and invalvement
is buill into (he TQRIS system, with the number and types of activilies increasing at each level. This also is
emphasized in the credentialing framework. Thus. as educaters and programs increasingly participate,
opportunities for family engagement will also increase. Similarly, a variety of data systems are already in place but
no} aligned with one another. As shown later (Section E). these will provide the basis for crealing an early
ch:ld_houd data slructure, Overall, the proposal establishes the status of the state with respect to early childhood
services. However, Table A1-12 (stalus of K entry assessment) is missing from the proposal. Although a new
system will be created and validaled as part of RTT-ELC, data are not presented from the previous system (based
on DIBELS). A rationale is needed for not including this data, To further supporl gaps in relation to child
outcomes, dala from the annual Report Card should be provided. In further interpreting the tables and the
aclivities presented later in the proposal, it would be helpful to hava more information on the state-funded Pre-K
and Tille | programs wilh respecl to criteria for services as wall as the relationship batween these two programs
and wha is served, since both appear to serve a small percantage of children as compared to Head Slart and
CCOF funded child care.

20 18

(A)(2) Articulating the Stato's ratlonale for its early learning and.
development reform agenda and goals,

The extent to which the Stale clearly articulates a comprahensive early leaming and development reform
agenda thal is amhitious yet achievable, builds on the Slate's progress to date (as demonstraled In selection
criterion {(A)(1)), Is most likely to result in Improved school readiness for Children with High Needs, and
includes—

{a) Ambitious yet achievable goals for improving program quality, improving outcomes for Children with High
Needs statewide, and closing the readiness gap between Children with High Needs and their peers:

(b) An overall summary of the State Plan thal clearly articulales how the High-Quality Plans proposed under
each selection criterion, when taken logether, constitute an effective reform agenda that establishes a clear and
credible path toward achieving these goals; and

(c) A specific rationale that justifies the State's choice to address the selected criteria in each Focused
Investment Area (C), (D), and (E), including why these selacted criteria will best achieve these goals.

~ Scoring Rubric Used: Quality

Goals for improving child outcomes statewide and for closing the readiness gap underlie all other parts of this
grant, although no child outcome data are provided to establish current status in relation lo these overarching
goals. A major focus of the project is on equitable access to high quality programs, as defined by the TQRIS,
across lypes of programs and statewide. Clear goals and rationales are established with respect to each of the
Focused Invesimenl Areas, all of which address infrastruciure development and build on the considerable amount

of progress that the stale has already made In {hese areas and/or on integrating the pasl experience and :
resources from the participating agencies. Overall, in each area, activities funded by this grant will be used to
integrate as well as to coordinate and adiculate many of these struclures across all early childhood programs.
Specifically, the Early Learning Standards (and the areas included within them) will be used as the foundation for

all of the other structures; the ELS, TQRIS, and competency/credentialing structure are well inlegrated with one |
another, and will be applied across types of programs statewide. Further, requirements are phased in logically !
across the different program Tiers, Together with the planned data system, these address the Comprehensive
Assessment System as well as educalors' and programs’ ability to contribule lo and use assessment data. The

same authentic assessment/planning process using the ELS has been built into the newest TQRIS and

compelency ramework, and activities are planned for putting this process into place from birth-3rd grade.

including using it as the basis for a new Kindergarien eniry assessmenl. A specilic, targeled communily-based
approach will be used within Early Childhood Investment Zones to Infuse resources and build capacity related ta

the characleristics and needs of each zone, although specific detail is lacking on how this will be addressed given

the variation in types of programs across the state. Consultant suppori will be provided direclly to classrooms.

There also is a commitment from all three agencies to promote and expect participation in these sysiems. Overall.
the project focuses on coordinated system reform and on strengthening and widening the use of structures within

the system,

! t};}._ \ligning and caordinating early learni
across the State



The exlent to which the State has established. or has a High-Quality Plan to establish, sirong participation and

commitment in the State Plan by Participating State Agencies and olher early learning and development
stakeholders by--

(a) Demonstrating how the Participaling State Agencies and other partners, if any, will idenlify a governance
structure for working together that will facilitate interagency coordination, streamiine decision making, effectively
allocate resources, and create long-term sustainability and describing—

(1) The organizational structure for managing the grant and how it bullds upon exisling inleragency
gz:;manm slruclures such as children's cabinets, councils, and commissions, if any already exist and are
effective;

(2) 'Ijhp g9vemanoe-related roles and responsibliities of the Lead Agency, the State Advisory Council, each
Parrttlcupatll?g State Agency, the State's Interagency Coordinating Council for part C of IDEA, and other
partners, if any;

{3) The method and process for making different types of decisions {e.g., policy, operational) and resclving
disputes; and

(4) The plan for when and how the State will involve representalives from Participating Programs. Early
Childhood Educators or their reprasentatives, parents and families, including parents and families of Children
with High Needs. and olher key stakeholders in the planning and implementation of the activilies carried out
under the grant;

{b) Demonstrating that the Parlicipating State Agencies are strongly committed lo the State Plan, to the
governance slruclure of the grant, and to effective implementation of the State Plan, by including in the MOU or
other binding agreement belween the State and each Participaling State Agency--

(1) Terms and condilions thal reflect a strong commitment to the State Plan by each Paricipating State
Agency, including terms and conditions designad to align and leverage the Paricipating State Agencies’
axisting funding to support the State Plan;

{2) "Scope-of-work" descriptions that require each Participating Slate Agency to implement all applicable
portions of the State Plan and a description of efforts to maximize the number of Eary Learning and
Development Programs thal become Participating Programs; and

(3) A signature from an authorized represenlative of each Participating State Agency; and

(c) Demonstrating commitment to the Stale Plan from a broad group of stakeholders that will assist the Stale in
reaching the ambitious yet achlevable goals outlined in response to seleclion criterion (A)(2)(a), Including by
obtaining-

(1) Detailed and persuasive letters of intent or support from Early Learning Intermadiary Organizations, and, if
applicable, local early learning councils: and

(2) Letters of intent or support from such other stakeholders as Early Childhood Educators or their
representatives; the State’s legisiators; local community leaders; State or local school boards; representatives
of private and faith-based early learning programs; other State and local leaders {e.g.. business, community,
tribal, civil rights, educalion association leaders); adull education and family literacy State and local leaders;
family and community organizations (e.g., parent councils, nanprofit organizations, local foundations, tribal
organizalions, and community-based organizations); librarles and children’s museums: health providers: and
postsecondary institutions.

Scoring Rubric Used! Quality and impiementation
omments on {A}{3)

Each of the three primary agencies that provide early childhood services have signed a joint stalement of
commitment to this project, and each has an appropriate, prescribed scope of work {hat fits the design of the
grant. A struclure 1o facililate collaboration is already in place in the state, promoted by an overarching early
childhood committee. An Advisory Council is already In place across agencies. A decision-making process, with
recourse for disputes, is clearly oullined, Stakeholders, including educalors, parents, and business
represenlalives, have been involved in developing many parts of this proposal and are represented on the
Advisory Council. The goal of the project is to strengthen the Infrastructure and to put the parts of it in place across
the programs that are the responsibility of each of the agencies. Lelters are provided from stakeholders and
intermediary organizations including professional organizations, business leaders and universities, although the
Division for Early Childhood. the professional organization for providers ta children wilh disabilities, is not included.
The applicant alsa did not provide letters from tribal groups: these are particulardly important since tribal areas may
be participating within the planned Investment Zones. The organizational charl is confusing in that the Advisory
Committee for this project should be at a higher level, over all three participating agendcies, or a rationale provided
for where it is localed. A rationale also should be provided for having the Public Education Department as the lead
agency. since many of the structures thal will be adopted and expanded throughoul the agencies fall under CYFD,
Evidence of collaboration and unified intent is weakened by not including a fist of the sets of standards within the
scope of work for each of the agencies as wall as in the joint MOU, in order to demonsirate that all are commilled
to promoling and providing access related to each of the parts of the slructure. Letlers of support also are not
specific with respecl (o the roles Lhat the writers will have in the project. Overall, howaver, the plan for this project
extends and is coordinatad with other state level Initiatives including an existing state plan for an early learning
system with many of the same components as described in this proposal. This project will build on very strong

|



state and stalewide structures and commitment,

{Alt4t} Developing a budget to implemant and sustain the work ollhs
grant,

The extent to which the State Plan--

(a) Demonstrales how the State will use existing funds that support early learning and development from i
Federal, Slat_e‘ private, and local sources (e.g., CCOF; Tille | and |l of ESEA; IDEA; Striving Readers !
Comprehensive Literacy Program; State preschool;, Head Start Collaboration and State Advisory Council i
funding: Maternal, Infant, and Early Childhood Home Visiting Program; Title V MCH Block Grant; TANF;

Medicaid; child welfare services under Tille IV (B) and (E) of the Social Securily Act; Statewide Longiludinal

Data System; foundation: other private funding sources) for activities and services that help achieve the

outcomes in the State Plan, including how the quality set-asides in CCDF will be used;

(b) Qescnbes. ip both the budgel tables and budget narratives, how the Slate will effectively and efficiently use
funding from this grant o achieve the oulcomas in the State Plan, in a manner that--

(1) Is adequate to supporl the activities described in the Stale Plan;

{2) Inci_uqn_as cosls that are reasonable and necessary in relation to the objeclives, design, and significance of
the activities described in the State Plan and the number of children to be served; and

{3) Details the amount of funds budgeted for Participating State Agencias, localities, Early Learning
Intermediary Organizations, Parlicipaling Programs. or other partners, and the specific aclivilies lo be
implemented with these funds consistent with the Stale Plan, and demonstrates thal a significant amount of
funding will be devoted lo the local implementation of the State Plan; and

(c) De_monslrama !hal it can be sustained after the grant period ends 10 ensure that the number and percenlage
of Children with High Needs served by Early Learning and Development Programs in the State will be maintained
or expanded.

SccfnngRubrlcUSEdduélny S S

omments on (A)(4 |

Table A41 includes overall amounts from federal and state funds thal will contribute to achieving the goals of this
project. Broad areas of responsibilily are listed in the narrative. Detail Is lacking with respect to which activities
RTT-ELC funding will support in comparison to other sources; this is needed in order to evaluate how each source
will conlribute to (he different planned goals of the project. Information also Is needed on how these will be broken |
down by type of program (e.g., Head Start, Title |, Part B). For example, it is not clear from the budget narralive I
which aclivilies will be supported within the Kindergarien Enlry Assessment Project by RTT funds as compared to !
those from other sources of funds; this is needed lo determine the efficiency and effectiveness of the use of RTT !
dollars and whether RTT costs are reasonable and necessary. Conlracts will be used fo support many primary
activilies, including validation and evaluation activities; this seems reasonable since these aclivities relate to
infrastructure development. Some costs need further explanation (e.g., the purchase of equipment in the budget

for Public Health). One concern is that no new staff are shown in the budget for the CYFD, which is responsible

for managing many of the struclure-building aclivilies in the grant, Overall, however, the budgel is directly related

to the goals slated and saems to provide reasonable support for accomplishing the planned activities. No funds go
toward direct services. so it is likely that the gains sustained in infrastructure, collaboration, and expansion of the
number of high qualily programs and credentialed staff will persist beyond this grant.

B. High-Quality, Accountable Programs

(B){1) Developing and adopting a common, statowlde Tlered Quality
Rating and Improvement System )

The extent lo which tha State and its Parlicipating Stale Agencies have developad and adopted, or have a
High-Qualily Plan lo develop and adopt, a Tiered Quality Rating and Improvement System lhal—

(a) Is based on a statewide set of liered Program Standards that include— ‘
(1) Early Learning and Development Standards;
(2) A Comprehensive Assessment Syslem,

(3) Early Childhood Educator qualifications: i

(4) Family engagemenl stralegies;

(5) Health promotion practices; and



(6) Effective data practices:

(b) Is clear an_d has standards that are measurable, meaningfully differentiate program quality levels, and refiect
high expectations of program excellence commensurate with nationally recognized standards thal lead to
improved learning outcomes for children; and

(c) Is linked to the Stale licensing system for Early Learning and Development Programs.

Scoring Rubric Used: Quality and Implementation

A statewide TQRIS is already in place and available across types of programs. The system is based directly on
the Early Leaming Standards. Comprehansive assessment, early childhood educator qualifications, family
engagement, health promotion, and effective dala practices are built into the TORIS through increasing
requiremants at each of the Tiers. The Eary Learning Standards are used as the basis for assessment and
curriculum planning, and therefore address all areas of learning and development. Expectations for Tiers are
clearly laid out across levels. Expectalions for entry into the liered syslern have been raised over time as
requirements for initial licensure have incorporated expectations that were previously within the liers, thus raising
licensing standards across the state. Stakeholders, including New Mexice Associalion for the Education of Young
Children (NMAEYC) and other experts such as WestEd were involved in developing and modifying the TQRIS, the
ELS, and the related competency framework and credentialing framework over time. All elements are tightly

linked and interdependent. Table B1-1 shows program standards for each type of program In relation to program |
clements, although it is nol possible o tell whather the elemenls meet the broad definitions included in RTT (e.g., |
Comprehensive Assessment Systems): specific informalion with respect to these sub-elements is lacking. i
Responses for some cells in the table are also counter-intuitive; for example, no entry is presented for family i
engagement under Part B. The descriptions of separate requirements for different levels of he TQRIS are quite
helpful in showing increasing requiremants al higher levels. Overall, the TQRIS in New Mexico is well in place and
well integrated with other aspects of the overall plan.

! (B}(} romotlng

participation In the State’s Tierod Quality Rating’and

| ‘Improvement System !

The extent to which the State has maximized, or has a High-Quality Plan to maximize, program participation in
Ihe State's Tiered Quality Raling and Improvement System by-

(a) Implementing effective policies and practices to reach the goal of having all publicly funded Early Learning
and Development Programs participate in such a systom, including programs in each of the following
calegories—

{1) State-funded preschool programs,

(2) Early Head Start and Head Starl programs;

(3) Early Leaming and Development Programs funded under section 619 of part B of IDEA and part C of IDEA;

(4) Early Learning and Development Programs funded under Tille | of the ESEA,; and

(5) Early Learning and Development Programs receiving funds from the State's CCDF program; |
(b) Implementing effective policies and practices designed to help more families afford high-quality child care
and maintain the supply of high-quality child care in areas with high concenlrations of Children with High Needs

(e.g.. maintaining or increasing subsidy reimbursement rates, taking aclions to ensure affordable co-payments,
providing incentives to high-quality providers to participate in lhe subsidy programy); and

(c) Setting ambitious yet achievable targets for the numbers and percentages of Early Learning and
Developmenl Programs that will participate in the Tiered Quality Rating and Improvement System by type of
Early Learning and Development Program {as listed in (B)(2)(a)(1) through (5) above).

Scoring Rubric Used: Quality and Implomeatation

A primary goal of New Mexico's project is to include all types of programs and all early educators within the same
TQRIS and credentialing systems. This goal s embedded within the agreement among participating agencies,
and also within the planned early childhood data system that will be developed through this project. It is also
apparent in that specific approaches previously used primarily in one agency will now be used by the whole
system. For example, the incorporalion of the assessment-curriculum cycle lhat is now incorporated within the
TQRIS was previously used only in the programs funded by the Education agency. A variety of programs and staff
already pariicipate In these systams, and the number of each will be expanded through activities of the grant. As
part of the grant, TQRIS criteria will be modifiad to be more compaltible with home visiting and other family
programs so that they also may be a parl of these systems. Training and resources will bo used to transi}mn
programs under the older TQRIS system lo be re-approved at the same lavel under the new system, which
incorporates a greater focus on diversity and on early leaming. Over time, the slate has implemented systems of



support and_ incentives (e.g.. increased subsidy rates, professional development, materials) to increase the number
of high quality programs within areas with high numbers of children and families with High Needs. This project will
add additional training and cansultation capability to increase this process irrespective of type of pragram. Family
child care providers. particularly in targeted neighborhoods, will be encouraged to participate in a variety of types
of aclivities to enable this. A systematic plan is provided for which programs will be targeted in successive years

of the project, and covers all types of programs. Targels sel for increasing the number and percent of participating
programs indicale a high level of commitment, with the goal of 100% of slate funded preschools, Part C, Part B
and Tille | programs participating by the final year. Targets for other typas of programs (such as home visiting) are
based on the historical growth rate. Information is missing on why lower targets are set for Head Starl and Early !
Head Starl, paricularly since some of these programs already seem {o be part of the syslem.

: (B)(3) Rating and monitoring Early Learning and Developm' 5
Programs

The extent to which the State and its Participating State Agencies have developed and implemented. or have a
High-Quality Plan Lo develop and implement, a system for rating and monlioring the quality of Early Learning
and Development Pragrams participating in the Tiered Quality Raling and Improvement System by--

(a) Using a valid and reliable tool for monitoring such programs, having trained monltors whose ralings have an
acceplable level of inter-rater reliability. and monitoring and rating the Eardy Learning and Development
Programs with appropriata frequency; and

{b) Providing quality rating and licensing inforrmation to parents with children enrolled in Early Leaming and
Development Programs (e.g.. displaying quality rating information at the program site) and making program
quality raling data, information, and licensing history (including any health and safety violations) publicly
available in formats that are easy to understand and use for decision making by families selecting Early
Leaming and Development Programs and families whose children are enrolled in such programs.

. “Scoring Rubric Used: Quality and Implomentation

i g T L s e s i)

The TQRIS tool, FOCUS, is a new iteration of the state's TQRIS, building on a tool thal is already solidly in place.
Currently, Program Development Specialists provide training and technical assistance to programs participating in
TQRIS, as well as to staff who provide monitoring and verification, These functions will now be combined under ‘
the same umbrella, and also cover staff who support infanlloddler programs and those who support preschool !
programs; this should yield a more efficient use of resources as well as reduce duplication at the program level. |
Cross-training across program types for consultants will occur over the first years, ylelding a gradual shift. The '
validity of the FOCUS will be established as part of the overall plan, through studies provided by a contracled
rosearch firm. Inter-rater reliabllity will use exisling procedures based on benchmark performance, aiming for g
B85-90% reliability, indicaling a high lavel of concern for quality. Reliability on the ERS and on the CLASS will be
accomplished and maintained via comparison to benchmark raters. Greater emphasis will be given than in the past
to using results for program improvement rather than for compliance, supporting a new emphasis on self-direcied
growth within programs, New materials will be developed to market the program to parents as well as to staff in all
early childhood programs using approaches thal will make the information easily available. For example, the "star”
designation for the program will be posted at the program, and materials developed to describe criteria used to
delermine the rating will be available through the pragram. A directory of programs will be posted on the web-site,

as will icensing history, Programs will be monitared for maintenance on an annual basis. As noled earier, this

plan pays careful atlention to detail, representing a shift in focus of the TQRIS toward child learning outcomes

across all types of programs, while maintaining the quality of the current systam as the new one is phased in and
validated. However, additional information is needed as (o the number of consuliants lo be hired, their
responsibliities, and how they will be trained; this will be especially importan! in the rural areas targeted in the ]
proposal. Additional information is also needed on aclivities that will be used to convince parents o place their |
children in higher quality programs; this will be especially important in the rural, remote areas that are part of the
targeted investment areas.

Programs for Children with High Neads

The extent lo which the Stale and its Participaling State Agencies have developed and implemented, ot have a
High-Quality Plan to develop and implemenl, a system for improving the quality of the Early Learning and
Development Programs participating in the Tiered Quality Rating and Improvement System by-- !

(a) Developing and implementing policies and practices that provide support and incentives for Early Leaming
! and Development Programs to continuously improve (e.g., through training, technical assistance, financial
rewards or incentives, higher subsidy reimbursement rales, compensation),

| (b) Providing supports to help working families who have Children with High Neads access high-quality Early i
! Learning and Development Programs thal meet those needs (e.g.. providing full-day, full-year programs; i
transportation; meals; family support services). and :

(c) Setting ambilious yet achievable targets for increasing—



(1) The number of Early Leaming and Development Programs in the top tiers of the Tiered Quality Rating and
Improvement System; and

{2) The number and percentage of Children with High Needs who are enrolled in Early Leaming and
Development Programs that are in the top tiers of the Tiered Quality Rating and Improvement System.

Scoring Rubric Used: Quality and Implomentation

Support and incentives for continuous improvement for the majorily of programs include substantial training and
consultation, as well as increased subsidy rates for serving children with High Needs; the combination will make a
greater number of higher-tier programs available to more children, An even more inlensive approach will be taken

in the targeled areas, where data indicate not only that virtually 100% of the children are at risk, bul where :
communities have not previously shown that they have the organizational resources or infrasiructure to develop |
and suslain change. Communities will be selecled based on both need and on readiness to participate in capacity
building, using a specific assessment tool, indicaling concern for objective, evidence-based selection as well as

for sustainabllity after the grant, The model lo be used in these communities, which also have no early childhood
programs at Levels 4 or 5, will be to begin with home visiting and gradually work on capacity building using a
speclfic model, eventually achieving a range of services. The capacity building approach builds on a specific

maodel (Gelling to Outcomes) that has achieved beneficial results in a current SAMHSA-funded program in one
county. By using this model, New Mexico will be able lo incorporate lessons learned from a similar, high-needs
communily, The slate describes its history of raising the bar to achieve higher quality, as demonsiraled by raising
criteria for child care licensing once a sufficient number of programs had achieved a new level. As a resull, there
has been substantial growth in the number of low income children on subsidy in high quality programs (Tiers 4 or
5), increasing from 9% to 26% since 2003. Thus, the state has clearly demonstrated its ability to achieve higher
quality over time, and has provided a systematic, sequential plan to accomplish this in the Investmenl Zones.
Working families are supporied by numerous policies and procedures including tiered reimbursement rates; the
latter, applied previously in child care, will through the RTT grant be expanded across other types of programs.
providing many more options for families. The new TQRIS, the FOCUS, focuses more directly on processes (o
support children's laaming; staff in all types of programs should be able to more easily understand the link between
specific program requirements and how children will banefit from their actions. One aspect of tha grant that is
canfusing with respect to implementation of the new FOCUS is that the tables appear to include only the programs |
that are shifting from TQRIS ratings to FOCUS ratings; other programs and types of programs, including new }
programs in Head Start, state Pre-K, Tille |, and Parts B and C of IDEA (Individuals with Disabilities Education |
Act), appear to be missing. Numbers shown for children to benefit from the project also don't seem ta reflect :
increased numbers of children who would be expected to benefit from being in high quality programs. For

example, some numbers in the table decrease from beginning to end, while it would be expected that they would
increase based on new programs entering the system. Overall, the numbers provided seem {o underestimale the
actual impact of the grant. Further, while the approach 1o the Invesiment Zones appears sound as well as

responsive to local needs, a description is lacking of the types of programs (such as Head Start and public
pre-kindergarten) that might already be operaling in these communities and how they may already meet some

baslc requiremants.

(B)(5) Valldating the affectiveness of the State Tlered Quality Rating and
Improvemant System.

The extent to which the Stale has a High-Quality Plan to design and implement evaluations—-working with an

independent evaluator and, when warranted, as parl of a cross-Stale evaluation consortium~of the relationship
betwean the ralings generated by the Stata's Tiered Quality Rating and Improvement System and the learning
outcomes of children served by the State's Early Learning and Developmenl Programs by— i

(a) Validating, using research-based measures, as described In the State Plan (which also describes the critaria
that the State used or will use to determine those measures), whelher the tiers in the State's Tiered Quality
Raling and Improvement System accuralely reflect differential levels of program quality; and |

(b) Assessing. using appropriate research designs and measures of progress (as identified in the Stale Plan), the
extent to which changes in quality ratings are related to progress In children's learning, development, and school
readiness,

Scoring Rubric Used: Quality
The proposal provides an excellent description of the purposes of validation in comparison to evalualion within the
context of establishing the validity of a TQRIS. An external evaluator will be contracted lo design and implement
both validation and evaluation studies related to establishing the validity of the new TQRIS, thereby providing a
stranger, evidence-based state model. The studies will have four emphases: examining the validity of underlying
concepls; examining the psychometric properties (including reliability) of the measures; assessing scores on
individual components within the overall score; and relating ralings lo child outcomes. The resulls will yield solid
information for underlaking any needed revisions in model or assessments. Evaluation studies will use data from
independant assessors to compare child outcomes between the old and the new TQRIS as programs transfer
" from ona to the olher, and will also compare acrass dilferant Tiers, enabling the state to delermine whether !
| changes In programs are making any difference for chlidren's learning, If possible, randomization of programs into |



training for the new TQRIS will be used to ensure that currently higher quality programs are not all trained first,
thus strenglhening the results. Overall, this is a very well thought out design that makes sense within the context

of Ihe overall plan. What is lacking is information of specific measures and sources of data for different types of
outcomes.

Focused Investment Areas (C). (D). and (E)

Each State must address in its applicalion—

(1) Two or more of the selection critenia in Focused Investment Area (C):

(2} One or more of the selection critenia in Focused Investment Area (D), and

{3) One or maore of the selection criteria in Focused Investment Area (E).
The total available points for each Focused investment Area will be divided by the number of selection
criteria thal the applicant chooses to address in that area, so that each selection cnterion is worth the
same number of paints.

C. Promoting Early Learning and Development Outcomes for Children

The tolal available points that an applicant may receive for selection cnitenia (C)(1) through (C)(4) 1s 60
The 60 ponts will be divided by tha number of sefection cntenia thal the applican! chooses (o address
so that each selection cnterion is worth the same number of points. For example, il the applicant
chooses to address all four selection criteria under this Focused Investment Area, each criterion will be
warth up to 15 paints. If the applicant chooses lo address two selection criteria, each criterion will be
worth up to 30 points.

The applicant must address at least two of the selection criteria within Focused Investment Area (C),
which are as foliows:

(C){1) Developing and using statewlde, high-quality Early Loarning'and
Development Standards.

The exlenl to which the State has a High-Quality Plan to put in place high-quality Early Learning and
Development Standards that are used statewide by Early Learning and Development Programs and thal—

(a) includes evidence that the Early Leaming and Development Standards are developmentally, culturally, and
lingulstically appropriale across each age group of infanls, toddlers, and preschoolars, and that they cover all
Essential Domains of School Readiness;

(b} Includes evidence that the Eary Leaming and Development Standards are aligned with the Stale's K-3
academic standards in, al a minimum, early litleracy and mathemalics;

(c) Includes evidence that the Early Learning and Development Standards are incorporated in Program |
Standards, curricula and activities, Comprehensive Assessment Systems, the State's Workforce Knowledge and !
Compelency Framework, and professional development activities; and

(d) The State has supports in place to promote understanding of and commitment to the Early Leaming and
Development Standards across Early Learning and Development Programs.

Scoring Rubric Used Quality and implomentation

Early Leaming Standards are presented for birth-3 and for 3-Kindergarten. The standards were developed wilh
disability, cultural and linguistic diversity infused throughout, and have been revised further with these in mind;
children with High Needs are further defined by an array of polential risk factors. The revised ELS was reviewed for
adherence to cullural and linguistic principles, and also for incorporation of infant mental health principles. An
examination of specific items indicales that all Essential Domains are included wilhin the domains listed. The
standards have been cross-walked with a variety of curricula (including a curriculum used by some Nalive
American areas and programs) and frameworks (e.g., Head Start) used in early childhood as well as with the
state’s conlent standards for Kindergarien and the National Core standards for Kindergarten. Standards in lileracy
and numeracy are aligned with language arts and math for Kindergarien through 3rd grade. Content standards up
to grade 3 are also inherent in the Kindergarten Core Standards that are parl of the larger framewark for the
national Common Core that the slate has adopted. The slated goal is that Kindergarten teachars will be able o
use the same ELS and the same assessment-planning-review process as used in early childhood, and project
aclivities are described in other sections lo support this goal. These cross-walks enable the ELS to be used !
across systems and ages. A strength of the proposed project is that the state's ELS form the basis for most other ¢
parts of the framework by being tightly linked lo the TQRIS, which outlines increasing implementalion of program
standards curriculum development and assessment. Training and consultation are provided to support progress
through the TQRIS, Including the new facus on an assessment-curriculum-review process. The ELS are also used
as the basis for formative assessment, with indicatars and scoring rubrics for child outcomes. The ELS are also
refiected in the workforce framework through delineation of competencies. Professional development activities
(preservice and inservice) are based diteclly on the competancy framework and thus the early leaming slandards.
Programs will receive consultant visits approximately twice a month lo provide support on implementing the
curriculum pracess in support of the ELS. Training sessions on the ELS have baen and will be provided throughout
the slate lo a broad range of participants. Common courses have been developed and adopled across virtually all
colleges and universities that provide courses 1o suppart the competency framework. Overall, the link among all



levels is set using a 5% benchmark. A table is provided showing the current number and expected increases
across the 4 years of the grant. The qualily of faculty teaching in colleges and universities is also a target, with the
goal of increasing the number of facully with Master's degrees in early childhood. A speclalized course will be
uﬂer_ed for a cohort of faculty who will be trained in an approach developed by Bank Street and adopted asNew
Mexlqc‘s early learning curricular approach, thus ensuring expertise in this approach among facully who will be
FEEChII'Ig providers participating in the career laftice. This section did not receive full points because no description
is provided of current slalewide inservice and consultation efforts and whether these are currently or will be used
to support progression through the compelency framework. The choice of the Bank Streel model also needs lo be
supported. While a reasonable 5% projection is sel for maving educalors o higher lovels, il is nol clear how the
5% is reflected in some of the enlries; these need further clarification.

E. Measuring Outcomes and Progress

The total points an applicant may eam for selection critena (E)(1) and (E)(2) is 40. The 40 points will be
divided by the number of selection criteria that the applicant chooses lo address so that each selaction
cniterion is worth the same number of points. For example, if the applicant chooses to address both
seleclion cnteria under this Focused Inveslment Area, each criterion will be worth up to 20 points. If the
applicant chooses to address one selection criterion, the criterion will be worth up to 40 points

The applicant must address at least one of the selection crileria within Focused Investment Area (E).
which are as follows:

| (E)(1) Understaridinig the status of children’s learning and dévelopment = = =20~ 18"

' at kindergarten entry.

The extent to which the State has a High-Quality Plan fo implement, independently or as part of a cross-Stale
consortium, a common, slatewide Kindergarten Entry Assessment that informs instruction and services in the
early elementary grades and thal--

(a) Is aligned with the Stale's Eary Learning and Development Standards and covers all Essential Domains of
School Readiness;

(b) Is valid, reliable, and appropriate for the target population and for the purpose for which it will be used,
including for English learners and children with disabililies:

(c} Is administered beginning no later than the stan of school year 2014-2015 to children entering a public school
kindergarien; Stales may propose a phased implementation plan that forms the basis for broader slalewide
implementation;

(d) Is reported to the Statewide Longitudinal Dala System, and to the early learning dala sysiem, if it is separate
from the Statewide Longiludinal Data System, as permitled under and consistent with the requirements of
Federal, State, and local privacy laws; and

{e) Is funded. in significant part, with Federal or Stale resources other than those available under this grant, (e.g..
with funds available under section 6111 or 6112 of the ESEA).

| Scoring Rubric Used: Quality and Implementation
omments on {E)(1

New Mexico will select a common assessment tool that will fully align with the ELS for K-3, Assessment will cover
all domains, so that dala on each damain will be available to K teachers lo guide their insiruction. Overall slalus
at Kindergarten entry will be used to provide information to policy-makers, and ongoing assessment will be used
to determine if impacts are sustained lhrough 3rd grade. Administralion of the K enlry assessment will be
accomplished with existing state funds, and administered by teachers, making it easily sustainable. The proposed
plan is to contract with an external entity to vafidate the use of the Pre-K Observational Assessment tool for use in
Kindergarten, including which of the standards and rubrics measure the 5 domains of school readiness. Once the

. validation is complete (Year 2), the assessment will be administered to all entering Kindergarten children (phased

* in during Years 3 and 4). It will provide not only an overall score, but also dala relaled 10 each domain of leaming
and development. As part of the new early childhood data system (birth-3rd grade, Section E), other data also wil
be collected and entered on other Essential Data Elements, including a child identifier and educator identifier. The
new system will allow looking at sub-groups of children. Data also will be entered into the Longitudinal Data
Syslem. The project will support a training and technical assistance provider lo Irain teachers and administrators
to use these data for instruction. To support sustainability of gains, the project will work with districts lo use
existing funds (e.g.. Title | and IDEA) to support early intervention for children identified through the assessmant;
K-3 teachers and school leaders also will be trained to use data-driven instruction using the same model as is
used in Pre-K. While considerable RTT resources will be used to develop this tool and train educalors and
programs in their use, actual implementalion of the assessment will be accomplished using existing funds. One
concem is that the tum-around time for validation of the Assessment tool for Kindergarten Entry Assessment
{KEA) may not be sufficient to make needed revisions in the tool. A validated measure against which resulls of the
KEA can be compared is also necessary 1o In order to establish the validity of this instrument.




As noted throughout this review, New Mexico has provided a detailed description of past accomplishments, with
improvements demonstrated over a long period of years and evidence of implementing a solid framework for this
projecl Specifically, Early Leaming Standards already apply to all early childhood programs and are well
integrated into the TQRIS and Into the assessmant process, whereas both the TQRIS and ELS form the basls for
a well-articulated competency framework and supporis for workforca developmant. Many higher education
programs are already providing coursework aligned with the competencies, and others will be brought into the
system lhrough this project. Data from all programs will be included in an early childhood data base that will
contain Information from all of these pars of the framework. Through this grant, an already solid system will be
improved and expanded across the siale in a way that is responsive 1o pariicular types of communities, prorams,
and children and families with mulliple types of needs.
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Application # NM-5025

Peer Reviewer:
Lead Monitor:
Supﬁan Manitor:

Application Status: Hevlawe
Date/Time: 11/16/2011 - 7:24 PM

CORE AREAS (A} and (B}

States must address in their application all of the selection criteria in the Core Areas.
A. Successful State Systems

The exient to which the State has demonsirated past commitment to and investment in high-quality, accessible

gadly Learning and Development Programs and servicas for Children witli High Needs, as evidenced by the
tate's— :

(a) Financial investment, from January 2007-to the present, in Early Learning and Development Programs,

including the amount of these Investments in relation o the size of the Stale's population of Children with High

Needs during this time perlod;

(b} Increasing, from January 2007 lo the present, the number of Children with High Needs participating in Early
Leaming and Development Programs;

" (c} Exisling early learning and development legislation, policies, or praclices; and

(d) Current status in key areas thal form the building blocks for a high qualily early learning and developmen

{ system, including Early Learning and Development Standards, Comprehensive Assessment Systems, health

i promotion practices, family engagement stralegies, the development of Early Childhoad Educators, Kindergarien
Entry Assessmenls, and effective data practices.

‘Scoring Rubric Used: Quality

Commants on (A

Evaluallon of past comenitment to Early Leaming and Development from evidence provided indicates the stale has
a slrong commitment to early léarning, Evidence provided indicates that New Mexico may have the capacity, .
based on past commitment {o implament the ptan outfined and (o sustain grant aclivities once the grant is
completed. The ability to sustain Early Learning.and Development programs financially is based on the
documented increases in funding the stale preschool. Stale preschools were funded in 2007 at $6,700,025 which
the state increased to'$14,165,836 in 2011. Supplemental stale spending on Head Start and Early Head Start
decreased during the same time period by about 50%. No explanalion was provided regarding these decraases
and if it was a trend that would Impact sustainabllity in the future. Components that show the stale has a sirong
hislory of supporting early leaming are the Increase-of high needs children receiving ‘services and early learning
legislation and policles Indicating the capacity of the State to implement a plan that will result In & high quality
pragram that Is available to children with high needs. The number of children In all programs, excepl homa visiting.
has increased since 2007. Padicipation In Public pre-K has grown from 2,194 in 2007 to 4,435 In 2011, The New
Mexico Childhood Act passed In 2011 to sireamline services and consolidale seven state service divisions inlo
ane which provides streamiining and reduction of duplication of services, The applican('s present TQRIS has
components which are missing or not fully developed. The State's plan Includes addressing missing or not fully
developed componens such as Measures of Quality of Child Interaction and screening measures. Components
vary In theit implementation at this time. Health promotion practices that include follow up and referral and health
litaracy are required al some levels of the present TQRIS bul not all. Children jn Head Start programs health ;
promolion praclices include lead screening and hematocril. The same variabllily Is seen whg_n ooking 2t current
practices of requiring family involvement. Some programs promofe in depth involvement, while others ﬂ_aqulm
minimal involvement. The States common core content framework for Early Childhood Educators and alighment
across the stale unliversitios and community colleges for a common course of sludy for Early Childhood Educalors
is well arliculated and would be & model for many others. Tha pathway has a 45 hour entry level course as well

as {radilional programs. The design thoughtfully considers their workforce and what is needed lo encourage them
10 take a chance on becoming belter educated In their field. The current lattice moves from entry level to PH.D.




.~ (A)(2) Articulating the State's rationale for its osy 1aagud

The New Mexico qulic Educatlon Departmenl proposes to build on the pre-K assessment and will provide the
financial suppart In implementing the new Kindergarten Entry Assessmenl. The State demonstrates that it
understands the importance in using a TQRIS in raising the bar for early childhood programs, New Mexico is
presently on its third generation of their TQRIS system and stated that they have leamed from the past.
Refinements to ihe TQRIS are based on lesson learned from the two previous TQRIS

dovelopment reform agenda and goals.

The extent ta which the State clearly articulates a comprehensive early leaming and development reform
agenda that is ambilious yet achievable, builds on the State’s progress to date (as demonslrated in selection

_cn;;ller:"on (A)(1)). is most likely to result in improved school readiness for Children with High Needs. and
Incluges--

(a) Ambitious yet achigvable goals for improving program quality, improving outcomas for Children with High
Needs statewide, and closing the readiness gap between Children with High Needs and their peers;

(b) An overall summary of the State Plan that clearly articulates how the High-Quality Plans proposed under
each selection criterion, when taken together, constitute an effeclive reform agenda thal establishes a clear and
credible path toward achieving these goals; and

(c) A specific ralionale that justifies the Stale’s choice lo address the selected criteria in each Focused
Investment Area (C). (D). and (E). including why these selected criteria will best achieve these goals.

- “Scoring Rubric Used: Quality

ommeonts on (A

The plan submitted by the state discussed needs, present practices, plans to address concerns and timelines.
They propose to implemant & “system of systems” rather than isolaled programs providing sarvices for children
which may mean duplication of services, The State plan articulates the FOCUS TQRIS system, which is the third
generation of the TQRIS system in New Mexico. Timelines and guidelines were provided as 1o how one syslem
would be phased oul and the next will be phased in. The plan includes information to provide understanding,
training and a gradual phase out/in for present programs in the star program to the new tiered system which
seems feasible and provides for the centars to move loward the goal of ready for kindergarten. All state funded
programs will be required to be part of the new TQRIS system by year three. Clear incanlives for being a high
quality program have been in placa for those programs with CCDF chiidren for moving toward a higher level on the
TQRIS. Their increasing practice of providing mora money per child for progression on the TQRIS is that one
sustains forward movement for programs. More information on whal incentives will be usad or the plan to identity |
them for populations who da nol recelve CCOF funding and may be required (o participate as a stale funded :
program was not evident. There was a clear plan of how the state would reach out lo more rural communities using |
local resources. The state did a commendable job in recognizing that the new FOCUS TQRIS system will need lo
be adapted for home providers who may only care for two children and provided for that differentiation in the i
FOCUS TQRIS as well as providing recognition for their achievement in the form of a centificate that can be i
displayed. The applicant also indicates thal the TQRIS will need lo be adapted for home visitors. Information of
what those changes might look like would provide a broader understanding of how it will work for different
programs. The TQRIS submitted started al a three slar level. Level 1 and 2 are Indicaled as being basic licensing
requirements, Although New Mexico has an outstanding framewark for creating a Great Workforce and
T.E.A.C.H. support in providing scholarships for students ta advance, progress in aducation does not seem to be
reflecied in the Naw Mexico QRIS. The plan does not seem {o arliculate how the TQRIS slaffing aligns with their
plan for a greal workforce. Lavel 3 staff qualifications indicale that they must have a High School Diploma or a
GED which does nol change at lavels 4 or 5. Usa of the New Mexico standards is wrilten into both the center and
family child care requirements in the FOCUS QRIS. Increasing numbers in the top tier were differentiated to make
them achlevable for different programs, such as home care. The state of New Mexico has done their homework In
using a needs assessment that they call Invesiment Zones which map out communities with the most inlense
needs. The plan proposes lo larget these areas lo impact those with tha greatest needs. Once this is
accomplished, they propose 1o roll out these programs to other parts of the state. Change is difficult and those
authoring the plan seem to acknowledge that while proceeding to move forward with changes they racognize the
needs of their communities when developing the plan. The QRIS will be fully implemented in all public funded
programs and licensed programs by year three which would increase the numbaer of children at risk in high quality
programs as presently none of these programs are required to hava basic licensing. The qualily of this plan is
high.

(A)(3) Aligning and coordinating early tearmingand dovelopmant

' across tho State



(A){4z.' Deaveloping a budget to Implement and sustain the work of this 16 12
gran

The extent to which the Stale Plan--

(a) Demonstrales how the State will use existing funds that support early learning and development from
Federal, Stale, privale, and local sources (e.g., CCDF; Title | and I of ESEA; IDEA: Slriving Readers
Comprehensive Literacy Program; State preschool; Head Start Collaboration and State Advisory Council
funding: Malernal, Infant, and Early Childhood Home Visiting Program; Title ¥ MCH Block Grant; TANF;
Medicaid; child welfare services under Tille IV (B) and (E) of the Social Security Act; Slatewide Longitudinal
Data System; foundation; other private funding sources) for activilies and services that help achieve the
oulcomes in the Stale Plan. including how the quality set-asides in CCDF will be used;

(b) Describes, in both the budget lables and budget narratives, how the State will effectively and efficiently use
funding from Lhis grant to achieve the outcomes in the Stale Plan. in a manner that--

(1) Is adequate to support the aclivilies described in the Slate Plan;

(2) Includes cosls that are reasonable and necessary in relation lo the objactives, design, and significance of
the activities described in the Stale Plan and the number of children to be served; and

(3) Details the amount of funds budgeted for Participating State Agencies, localilies, Early Learning
Intermediary Organizations, Parlicipaling Programs, or other pariners, and the specific activities 1o be
implemented with these funds consistent with the State Plan, and demonstrates that a significant amount of
funding will be devoted to the local implementation of the State Plan; and

(c) Demonstrates that it can be sustained afler the grant period ends to ensure thal the number and percenlage i
of Children with High Needs served by Early Learning and Development Programs in the Stale will be maintained |
or expanded. i

. Scoring Rubric Used: Quality

The State plan for using existing funds lo support the work of the plan appears lo contain enough financial support
1o sustain grant activities when the granl is completed. The Public Education Depariment will provide $350,000
and Child. Youth and Family Department will provide $22,335,910 to support their scope of work. The Public
Education Department indicated it would be funding all the Kindergarten entry assessmeni. The budgel appears
reasonable and adequate o suppor the State plan. The budget includes personnel, materials, and equipment
that would be necessary for implementation. The budgel contains a line item for wisiting sisler projects which is
not addressed in the narralive. Providing this information on how visiling sisler projects would help them to
achieve their goal of promoling school readiness for high needs children would inform decision making on this
item.The quality of the proposed plan is high.

B. High-Quality, Accountable Programs

(B)(1) Developing and adopting a commo
Rating and Improvement System

n, statewlde Tiered Quality -

The extent to which the State and its Participating State Agencies have developed and adopted, or have a
High-Quality Plan lo develop and adopt, a Tiered Quality Rating and Improvement System that--

{a} Is based on a statewide set of liered Program Standards that include—
(1) Early Learning and Development Standards;
(2) A Comprehensive Assessment System;
(3) Early Childhood Educator qualifications;
(4) Family engagement strategies; |
(5) Health promation practices; and ) |
{6) Effeclive data practices:.
(b} Is clear and has standards that are measurable. meaningfully differentiate program quality levels, and reflect
high expeciations of program excellence commensurate with nationally recognized slandards that lead to

improved leaming outcomes for children; and

(c) Is linked to the State licensing system for Early Learning and Development Programs.



{B}{2) Promoting pacpo_n t

Scoring Rubric Used: Quality and implementation i e e

There are gaps in the TQRIS that would hinder the State plan In its quality and implementalion. Specific concerns
are workforce and child screening (Health Promotion) components, Staff credential requirements at Levels 3-5 for

the TQRIS is a GED or high school diploma. There is no progression. Professional development is required for the

Site Director and one teacher per class, Classes with more than one teacher or aide would not require other staff
to have training that would inform their instruction. Missing from the TQRIS are Incentives al each level thal
reward the staff for improving their knowledge base or require progre ssion of skills, This part of the plan would nol
raise the bar for providing a greal workforce. In the area of Health Promotion, the TQRIS does not require the use
of a developmental screener until Level 5. Vision and hearing are screened at level 4. The State projecls thal 163
programs out o 1963 (8% of programs) participating in the TQRIS system (B}{4)(c)(1} will be at level 5 by
2015.While this is an achievable goal, it does not appear to be ambitious in the area of developmental screenings.
The largets for numbers and percenlages of Early Leamning and Development Programs to participate in the
program as lisled in table {(B)(2)(c) and appear to be ambitious yet achievable. Comprehensive Pragram
assessment is limited at the earliest level lo beginning a self-study process and becoming familiar with the
process, Comprehensiva Assessment practices in the TQRIS appear adequalo for levels 4 and §. Data praclices
ara not addressed In present TQRIS. In the areas listed above the TQRIS Is missing meaningful progressive
gragram lavals, The TQRIS is linked lo the State licensing system for Eary Leaming and Developmental
rograms.

te's Tlered Quality Rating and

. Improvement System

- (B)(3) Ratin

The extent to which the State has maximized, or has a High-Quality Plan to maximize, program participation in
the State's Tlered Quality Rating and improvement System by-

(a) Implementing effective policies and practices to reach the goal of having all publicly funded Early Learning
and Development Programs participate in such a system, including programs in each of the following
calegories—

(1) State-funded preschool programs;

(2) Early Head Star and Head Start programs:

(3) Early Learning and Development Programs funded under seclion 619 of part B of IDEA and part C of IDEA;
(4) Early Learning and Development Programs funded under Tille | of the ESEA; and

(5) Early Learning and Development Programs receiving funds from the State's CCDF program;

(b} Implementing effective policies and practices designed to help more families afford high-quality child care
and maintain the supply of high-quality child care in areas with high concentrations of Children with High Needs
(e.g.. maintalning or increasing subsidy reimbursement rates, taking actions lo ensure affordable co-payments,
providing incentives 1o high-quality providers to participate in the subsidy program): and

{c) Selting ambitious yet achievable targets for the numbers and percenlages of Early Learning and
Development Programs that will participate in the Tiered Quality Rating and improvement System by type of
Early Learning and Development Program (as listed in (B){2)(a)}(1) through (5} above).

Scoring Rubric Used: Quality and implementation
omments on {B}{2

The applicant has a reasonable plan for in¢creasing the number of programs participating in the TQRIS system. As
stated in the application, all publicly funded programs will parlicipate at a 100% level by year 4. with Head Start
and Early Head Start having a target of 48%. More information on tribal pariicipation, given the absence of an
MOU with tribal authorities and the lower largets for Head Start would paint a clearer pictura of the state plan for
tribal children with high needs and their parlicipation in the plan. New Mexlca's policies and praclicas lo help
families access high quality childcare is high quality and in place. In order to recelve CCDF funds programs must
be a lavel 2 in the present QRIS system. Given that the applicant states there are rural and “fronlier” areas where
they have idenlified thal families will choose convenience over high quality, the applicant needed to more fully
develop an education plan that gives more delail in how they will address this challenge to their plan. They have
indicated that they will develop a certificate, similar to the one received by licensed providers, that can be
displayed in homes. Present policies provide that the higher the level on the TQRIS, the larger CCDF subsidy per
child that provider will receive. The targets provided by the State to promote parlicipation in the TQRIS process
will impact a large number of children but are achievable as they start wilh state funded preschool, Tille 1, and
IDEA parl B programs. Quality was high with partial implementation.

g and monitoring Early Learning ‘and Dovelepmant

Programs

i
i
i




The extent to which the State and ils Participaling Stale Agencies have developed and implemented, or have a
High-Quality Pian to develop and implement, a system for rating and monitoring the quality of Early Learning
and Development Programs participaling in the Tiered Quality Rating and Improvement System by-

(a) Using a valid and reliable tool for monitoring such programs, having trained manitors whose ratings have an
acceplable level of inter-rater reliabilily, and monitoring and rating the Early Learning and Development
Programs with appropriate frequancy; and

(b) Providing qualily rating and licensing Information 1o parents with children enrolled in Early Learning and
Developmeni Programs (e.qg., displaying qualily rating information al the program site) and making program
quality rating dala, information, and licensing history (including any health and safety violalions) publicly
available in formats that are easy to understand and use for decision making by families selecling Early
Learning and Development Programs and families whose children are enrolled in such programs.

Scoring Rubric Used: Quality and implementation

The Slale's plan appears 1o be ane that would provide for high quality in rating. They propose an inter-raler
reliability target of 85-90% for the Environmental Rating Scale and the TQRIS. “Other tools™ are mentioned but not
listed. The plan presented on the use of monitors needed lo be more fully developed. It appears from the
applicants concem about the level of those teaching Early Childhood Education nol having a Master's degree, that
finding qualified monitors would demand an arliculated plan. Not encugh information was provided on how they
will recruit, what position requirements for the position will be. and how many programs will be assigned to each
monitor to make an informed decision as o the quality of this part of the State plan. The plan for formal monitoring
appears 1o be planned to occur annually. A component included is coaching that appears lo occur more frequently
than the monitoring. This would assist more sites in maving to higher levels. The plan for informing parents of the
quality of thelr program appeared of high qualily. Cenlers would have their ralings posted and information about

licensing compliance would be avallable lo parents on the websile where parents could view the licensing surveys.

The plan includes developing marketing malerial and posting certificates with the raling visible to parents.
Information on the new syslem and what It means will be posted by the certificate. Tha plan includes information
posted al a website and allowing parents {0 submit comments. More information is needed on how this same
information that allows parents fo make quality decislons would be made available to parents of high needs
children who do not have access lo a website, who speak a second language or who cannot read. Quality and
implementation appear to be high.

(B)(4) Promoting dccoss to hilgh-quality Early Learning and Devélopment
Programs for Children with High Needs

Tha extent to which the State and its Parlicipating State Agencies have developed and implemented, or have a
High-Quality Plan to develop and implamenl, a system for improving the quality of the Early Learning and
Development Programs participating in the Tiered Quality Rating and Improvement System by--

(a) Developing and implementing policies and practices that provide support and incentives for Early Learning
and Development Programs to continuously improve (e.g., Ihrough training, technical assistance, financial
rawards or incentives, higher subsidy reimbursement rates, compensalion);

() Providing supports lo help working families who have Children with High Needs access high-quality Early
Learning and Development Programs that meet those needs (e.g.. providing full-day. full-year programs,
transportation; meals; family suppont services); and

{c) Setting ambitious yet achievable targets for increasing—

(1) The number of Early Learning and Development Programs in the top liers of the Tiered Quality Rating and
Improvement System; and

(2) The number and percentage of Children with High Neads who are enrolled in Earty Learning and
Development Programs that are in the top tiers of the Tiered Quality Rating and Improvement Syslem.

§coring Rubric Uséd! Guality and Impiomentation
ommonts on (B)(4

The State Plan appears to be of high quality with partial implementation. level. The plan did appear to be one that
was high qualily in providing mentoring. The State plans lo build on existing mentoring programs and reduce
duplication of services by assigning one mentor lo each early leamning program. It appeared thal this mentoring
would occur more than once a year. The programs largeted for movement in 4 (B) (¢} {2) to it into the criteria o!
ambitious yet achievable. The plan provides for Tier 4 and 5 to move from 108 in 2012 to 238 in 2015 Children in
the programs that are targeted for 100% of the programs being involved in the top liers are High Needs. The plan
implementation using a roll out of public funded programs and licensed programs. moving to include a broader
community of early childhood learning programs. {dentifiad were Incentives for paying early learning programs by
tying CCDF reimbursement rates lo higher star levels as an incentive for progressing lo higher levels in the
TQRIS. The applicant did not indicate what incentives would be in place for early learning centers who did not
receive CCDF funding. It was Indicated that these would be identified at a local The State indicated that it had full



day kindprganen but not what supports, other than the health portion of the FOCUS TQRIS. the applicant did not
indicate if they would be assisting parenls by providing extended programs, transportation, support or meals for
lheir early learning programs. Expansion of information was needed on what supports they have to build which
would be provided as part of the State plan.

¢ (B)(5) Valldating the effectivencss of tho State Tiered Quality Rating and v S 16 12 {
Improvement System. i

The exient to which the Stale has a High-Quality Plan lo design and implement evaluations—working with an
independent evaluator and, when warranted, as part of a cross-State evaluation consortium--of the relationship
belween the ratings generated by the State’s Tiered Quality Raling and Improvement System and the learning
oulcomes of children served by lhe State's Early Leaming and Developmen! Programs by-

(a) Validating, using research-based measures, as described in the State Plan (which also describes the crileria
that the State used or will use to determine those measures), whether the liers in the State's Tiered Quality
Raling and Improvement Systern accurately reflect differential levels of program qualily: and

(b) Assessing, using appropriate research designs and measures of progress (as identified in the State Plan), the
exient lo which changes in quality ratings are relaled lo progress in children's leamning, development, and school
readiness.

. Scoring Rubric Used: Quality
omments on {B)({5)

The applicant's plan for providing validation for the effectiveness of thelr liered system that will Indicate if the tiers
in the level will translale to improved outcomas for children in the programs appears reasonable bul needs more
detail. This is their third generation of TQRIS and with the information they gathered en the past two TQRIS
implemented. The applicant should be able to specify what the validation plan will contaln and how it will relate to
improved child outcomes. In this case il appears thal they will post an RFP and leave it up to the evaluators to
decide the evaluation plan. The applicant indicates that they will include questions to determine if key dimensions
do what they are proposed to do in assisting children to be ready for school but have nol yet formed the questions.
The applicant’s proposal indicates that they plan to use a randomized validation and evaluation design when
developed for establishing the validity of the TQRIS. The quality of this response Is medium high quality.

Eocused Investment Areas (C), (D), and (E}

Each State mus! address in its applicalion—~

(1) Two or more of the selgclion critena in Focused investment Area (C);

(2) One or more of the selection criteria in Focused Investment Area (D) and

(3) One or more of the selection critena in Focused Investment Area (E).
The total available points for each Focused Investment Area will be divided by the number of selection
criteria that the applicant chooses o address in that area, so that each selection criterion is worth the
same number of points.

C. Promoting Early Learning and Development Qutcomes for Children

The total available points that an applicant may recelve for seleclion critaria (C)(1) through (C)(4) is 60.
The 60 points will be divided by the number of selection criteria that the applicant chooses (o address
so that each selection criterion is worth the same number of points. For example, if the applicant
chooses lo address all four seloction criteria under this Focused Investment Area, each criterion will be
worth up to 15 points. If the spplicant chooses to address two seleclion criteria, each critarion will be
worth up to 30 points.

The applicant must address at least two of the selection criteria within Focused Investment Area (C),
which are as follows:

(C){1) Devaloping and using statewlde, high-quallty Early Leaming and
Dovolopment Standards.

The extent ta which the State has a High-Quality Plan to put in place high-quality Early Learning and
Development Standards that are used statewide by Early Learning and Development Programs and that—

i (a) Includes evidence that the Early Leamning and Development Standards are developmentally, culturally, and :
| lingulstically appropriale across each age group of infanls, toddlers, and preschoolers, and that they cover all ;
| Essential Domains of School Readiness; !

(b) Includes evidence that the Early Leaming and Development Standards ara aligned with the State’s K-3
academic standards in, at a minimum, early literacy and mathematics; |

(c) Includes evidence that the Early Leamning and Development Standards are incorporated in Program.



Standards. curricula and activilies. Comprehensive Assessment Systems, the State's Workforce Knowledge and
Competency Framework, and professional development activities; and

{d) The State has supports in place lo promote understanding of and commitment to the Early Learning and
Development Standards across Early Learning and Development Programs.

Scoring Rubric Used: Quality and Implomentation

! ; omments on 2 1 )

The response to these criteria appears lo be of high quality and substantially implemented which would assist the
State in achieving their goal of high qualily programs for high needs children. The State indicales that all
stakeholders had input 1o address all areas including cultural. Expent consultants in early learning reviewed
preschool and infanttoddler standards and gave input into the standards. Evidence was presented thal the Eady
Leamning Standards cover seven domains and are aligned with the State's K-3 standards. Crosswalks with Head
Slart and the National Core Standards were developed. Information throughout the plan indicates thal these
standards are the basis of curriculum, the comprehensive assessment for Pre-K and aligned to the future
Kindergarten Entry Assessment, Professional development as outline in application revolves around the standards
and the assessment lied to the standards. Supports are In place to provide assistance and understanding of the i
standards through quarierly training and onsite consultation, The application provided a timeline of aclivilies tied to |
the Early Learning Standards which included translation to Spanish, developing the “Train the Consultant "training |
to support the understanding of the Early Childhood workforce of the etandards. Missing from the application was if i
supports would be provided to all early learning programs or if the training would only be atlargel centers. The
applicant was unclear about the consideration of cullural and linguistic appropriateness used when developing the
early learning standards.

(C}{2) Supporting offoctive uses of Comprehonsive Assessment
Systams.

The exient to which the Stale has a High-Quality Pian to support the effeclive implementation of developmentally
appropriate Comprehensive Assessment Systems by--

(a) Working with Early Learning and Development Programs to select assessment instruments and approaches
that are appropriate for the target populations and purposes,

(b) Working with Early Learning and Development Programs lo strengthen Early Childhood Educators’
understanding of the purposes and uses of each type of assessmenl included in the Comprehensive
Assessment Syslems;

(c) Articulaling an approach for aligning and Integrating assessments and sharing assessment results, as
appropriate, in order 1o avold duplication of assessments and to coordinale services for Children with High
Needs who are served by mulliple Early Learning and Development Programs; and

(d) Training Early Childhood Educators to appropriately adminisler assessments and interprel and use
assessment dala in order to inform and improve instruction, programs, and services.

Scoring Rubric Used: Quality and Implementation”

ommenis on Z ! :

Some components thal would impact the effective use of comprehensive assessment systems appear to be
missing or not fully developed. The applicant indicated in the TQRIS and the narrative that several assessmenls
will be available or required depending on the star level. This appears lo indicate that selection of instruments
may be limited or not available. Not all levels of programs would be required to implement a comprehensive
assessment. Examples of comprehensive assessments to be used thal were provided are the ERS, CLASS and
PAS. The plan Indicales that the CLASS will be used as a self-assessment for professional development and
conlinuous improvement at some levels, More information on how the CLASS would be used for self-assessment,
given the abservationalfrecording requirements of this tool would clarify how this would contribute ta a high quality
plan and improving the outcomes for children in the programs, The QRIS requires that at least one teacher in
each class have entry level lraining, proceeding to more in depth training in using the Comprehensive Assessment
tied to the standards. Not including the entire workfarce in this requirement is a weak area that would nol provide
al the program level for a clear vision of what a high qualily program should contain. The plan's strength included
consultants that would provide assistance on a bi-weekly basis to all programs using the assessments. More
informatlion was required of how many cenlers each consulfant would work and the types of raining that would be
provided to judge the quality and implementation of their use, If the consullanis to program numbers were
adequate to provide quality professional development of the assessment loals, it would assure that assessment
instruments are used appropriately and with some consistency across syslems. The plan proposes to use the
unique identifier in the Early Childhood database to decrease the chance of a child being reassessed using the
same measure within a short time period. This database will be able to provide quick information on a child who is
transitory and may be In several different programs within a year. The comprehensive assessments tied to Early
Learning Standards uses a cycle of observe, document, report lo inform instruction and planning. Visual
representations are available for data analysis and increase intentionalily of instruction. This is a medium quality
response with partial Implementation.



D. A Groat Early Chlldhood Education Workforce

The total points that a Stale may eam for selection criteria (O)(1) and (D)(2) 15 40. The 40 points will be
divided by the number of sefection crilena that the applicant chooses lo address so that each selection
criterion is worth the same number of points. For example, if the applicant chooses lo address both
saloclion critena under this Focused Investment Area, each criterion will be worth up to 20 points. If the
applicant chooses o address one selection criterion, the criterion will be worth up lo 40 points.

The applicant must address at least one of the selection criteria within Focused Investment Area (D).
which are as follows:

(D)(1) Developing a Workiorce Knowledge and Competency Framework
and a progression of credentials.

The extent to which the State has a High-Quality Plan to—

(a) Develop a common, stalewide Workforce Knowledge and Competency Framework designed to promale
children's leaming and development and improve child outcomes: i

{b) Develop a common, statewide progression of credentials and degrees aligned with the Workforce !
Knowledge and Competency Framework; and i

() Engage posisecondary institutions and other professional development providers in aligning professional
development opporiunities with the State's Workforce Knowledge and Competency Framework.

Scoring Rubric Used: Quality and Implomentation
-omments on (b

The quality and implementation for workforce knowledge and progression of credential is one of high quality and
implementation. The stale has a universal curriculum for eary childhood teacher education which includes both
community colleges and 4 year universities. Course oullines are developed and used consistently across the
state. A career laltice exists which has multiple pathways to credentialing. The state used research which
identified weaknesses in the profassional development of the ECE workfarce to develop latlice which would be
responsive lo the workforce, The lattice has the following levels: 45 Hour Entry Level; Naw Mexico Child
Development Cerlificate in two areas of speclalization: infantftoddler and preschool:1 year vocational Cerlificate;
Associates Degree; Bachelor's Degree Licensure Option; Bachelor's Degree Non-Licensure, Master's; Doctoral
Degree. Legislation was passed which mandated all four year intuitions accepl students from two year programs if
they hold an approved vocational transfer, The application appears to fully meet this criterion with a
comprehensive plan fo meel their worker's needs.

(D)(2) Supporting Early Childhood Educators In improving their -
knowledge, skills, and abllities,

The exlent lo which the Stale has a High-Quality Plan to improve the elfectivenass and retention of Early
Childhood Educators who work with Childran with High Needs, with the goal of improving child outcomes by-

(a) Providing and expanding access (o effective professional development oppoﬂunitioé that are aligned with the
State's Workforce Knowledge and Competency Framework;

(b) Implementing policies and incentives (e.g., scholarships, compensation and wage supplements, tiered
reimbursement rates, other financial incentives, management opportunities) that promole professional
improvement and career advancement along an articulated career pathway that is aligned with the Workforce
Knowledge and Compelency Framework, and that are designed 1o increase retention:

(¢) Publicly reporting aggregated data on Early Childhood Educator development, advancement, and retention;
and

{d) Setting ambitious yet achievable targets for-

(1) Increasing the number of postsecondary inslitutions and professional development providers with programs
that are aligned to the Workforce Knowledge and Competency Framework and the number of Early Childhood |
Educalors who receive credentials from postsecondary institutions and professional development providers ;
thal are aligned to the Workforce Knowledge and Competency Framework; and i
|
(2) Increasing the number and percenlage of Early Childhood Educators who are progressing to higher levels

of eredentials that align with the Workforce Knowledge and Compatency Framework.

Scoring Rubric Used: Quality and Implementation



ommentson (D

The State plan is one already in place and appears to meet high quality and partial implementation except in the
area of incentives for the workforce to progress to higher credentials. One hundred percent of the universities and
eighty one percent of the community colleges are aligned wilh the stales current Workforce Knowledge and
Competency Framework. The lime frame for alignment of all institution is two years, This appears to be a very
altainable goal for the State. Child Care Services subsidizes the T.E.A.C.H. scholarship program which provides
suppont for the Early Childhood worker in becoming more educaled in their practice and moving loward better
outcomes far children. The above practice would appear to improve retention. In addition, the New Mexico
Association for the Education of Young Children provides scholarships and compensation. The plan proposes to
use the NewMexicoKids.org website to publically report aggregated data. The applicant mentioned using a
tlelecommunication approach for providing course access in their more remaole areas, While it would appear to
address the need for remote argas lo gain access lo quality instruction, more information on what areas could
access these services and how many it could reach would be useful in viewing the state workforce as a whole,
New Mexico has an achievable goal in aligning the Warkforce Competency Frame work, given the work already
done in the past years. There does nol appear to be clear career advancement in place that promoles early
childhood staff to move in large numbers beyond a Type 1 credential. It is nol required for staff or early childhood
administration at the higher star levels of the TQRIS, While the plan addresses many components retention may
be difficult in the programs with the most need if compensation of services does not match education. The
numbers are very high for Credentiat 1, as currently 17,081 have this type of credential compared to credenlials
1-4 that top at 177. The plan would be more compelling if it addressed how lo move the large number of the
workforce with a Credential 1 to the next step of Credential 2.

E. Measuring Outcomes and Progress

The total points an applicant may earn for selection criteria (E)(1) and (E)(2) is 40. The 40 points will be
divided by the number of selection criteria that the applicant chooses to address so that each selection
cnlerion is worth the same number of points. For example, if the applicant chooses lo address both
solection criteria under this Focused Investment Area, each crilerion will be worth up lo 20 points. If the
applicant chooses to address one selection cnterion, the criterion will be worth up to 40 points

The applicant must address at least one of the selection criteria within Focused Investment Area (E),
which are as follows:

¢ (E)(1) Understanding the status’of children's/learming and development’ EE20 16
. at kindergarten entry. St 3

The extent to which the State has a High-Qualily Plan lo implement, independently or as part of a cross-Stale
consortium, a common, statewide Kindergarten Entry Assessment that informs instruclion and services in lhe
early elementary grades and that-

{a) Is aligned with the State’s Early Learning and Development Standards and covers all Essential Domains of
School Readiness.

(b) Is valid, reliable, and appropriate for the target population and for the purpose for which it will be used.
including for English learners and children with disabilities;

{c) Is administered beginning no later than the slart of school year 2014-2015 to children entering a public school
kindergarten; States may propose a phased implementalion plan that forms the basis for broader stalewide
implementation;

(d) Is reported to the Statewide Longitudinal Data System, and lo the early learning data system. if it is separate
from the Statewide Longitudinal Data System, as permitted under and consistent with the requirements of
Federal. State, and local privacy laws; and

(e} Is funded, in significant part, with Federal or State resources olher than those available under this grant, (e.g.,
with funds available under section 6111 or 6112 of the ESEA).

Scoring Rubric Used: Quality and implementaflon
i £ omments on (E

The state plan appears lo meet mos! elements of the criteria for developing a Kinderganien Entry Assessment.
The guality of the proposed plan is high. The Kindergarten Entry Assessment tool proposed is aligned wilh the
Early Leaming and Development Standards. Validity for this assessment has nol yet been eslablished and the
State indicates that it will contract with an extemal enlity to validate the use of the current Pre K tool with
modificalions to align with the kindergarten program. No mention was made of establishing reliability for the
assessment. A phase in plan was described which started with piloting the assessment phase in of the
assessment would begin in year two with full implementation by year four of the project, The dala gathered from
this tool will be housad in the Statewide Longitudinal Data syslem which can be accessed by teachers and
administrators Tor data analysis 1o Inform instruction for students at risk for school fallure. The data system will
provide a venue for parents lo access validate the information. The State application indicale thatthe
administration of the assessment will be fundad through the Public Education Dapariment which will provide
sustainability of the assessmenl as well as meet the requirement that Slate or Federal resources other than the
grant fund a significant portion of the Kindergarien Enlry Assessment. The observalion aspects of the tool with the




essential domains for school readiness appear lo make it an assessment that meets the needs of New Mexico's
population.

(E)(2) Bullding or enhancing an early learning data sysfem to Improve
Instruction, practices, sorvices, and policles,

The extent to which the Stale has a High-Quality Plan lo enhance the State's existing Statewide Longitudinal
Dala System or to build or enhance a separate, coordinaled, eady learning data system that aligns and is
interoperable with the Statewide Longitudinal Data System, and that either data system--

{a) Has all of the Essential Data Elements;

{b) Enables uniform data collection and easy entry of the Essential Dala Elements by Participating State
Agencies and Parlicipating Programs;

(c) Facilitates the exchange of data among Parlicipaling Stale Agencies by using slandard data slructures, data
formats, and data definitions such as Comman Education Data Standards to ensure interoperabilily among the
various levels and types of dala;

(d) Generates information that is timely, relevant, accessible, and easy for Early Learning and Development
Programs and Early Childhood Educators to use for continuous improvement and decision making; and

(e) Meets the Data System Oversight Requirements and complies with the requirements of Federal, State, and
local privacy laws.

Scoring Rubric Used: Quality and Implementation

| omments on {E){4 ; , i |

Information provided in the application seems to indicale that the State's three goals in this area support building

on two existing systems located at the Public Education Depariment and Children,Youth and Families

Department, The State plan includes a unique child identifier as well as a unique statewide early childhood

educator idenlifier that would allow tracking of educator progress in the lattice system, A lable was provided inthe |
| application that lists all the essential data elements that would be included. The plan provides for an interface that |
, would allow all participaling state agencies to access data and will meet criteria eslablished in the application for
| facilitating the sharing of common data. The applicalion indicates that the new enterprise system will generate i
| information in a manner that will be easy for Early Learning and Developmental Programs lo access. The State
| provides assurance that the early learning data system will meet all Data System Overslght requirements
! including Federal, State and local privacy regulations.

Total Points Available for Selection Criteria 7 280 228

Priorities

Competitive Preference Priority 2 is designed to increase the number of children from birth to kindergarien entry
who are participating in programs lhat are govemned by the Stale's licensing syslem and quality standards. with
the goal that all licensed or State-requlated programs will participate. The State will receive points for this priorily
based on the exient o which the State has in place, or has a High-Quality Plan to implamant no later than June
30, 2016

(a) A licensing and inspection system that covers all programs that are not otherwise regulatad by the State and
that regularly care for two or more unrelated children for a fee In a provider setting; provided that if the State
exempls programs for reasons other than the number of children cared for, the State may axclude those entlities
and reviewers will score this priority only on the basis of non-excluded entities; and

(b) A Tiered Quality Rating and Improvement System in which all licensed or State-regulated Early Leamning and
Development Programs participate.

Scoring Rubric Used: Quality and Implementation

omments on (P}{2)



The plan, while not fully developed to include unregulated childcare is one that starts to meet the goal of including

all children. The plan includes building trust while looking for incentives, that fit the needs of those providing t i
unregulated childcare during year 1. The plan provides for a recruiter to go to the providers, getting information on | i
their concems and the use of bilingual staff. Given the fears that many unregulated childcare providers might

have, this appears to be a reasonable plan to target this group of providers. A cerlificale program for these

providers will occur durng year 2. The applicant has indicated that all licensed/state regulaled Early Learning

Programs vould be required to participate in the TQRIS as part of the licensing requirements for childcare.The

plan is of high quality and parially implemented

Briorities

Competitive Preference Priority 3: Undarstandlngthoﬁlams of
Children's Learning and Development at Kindergarten Entry

To meet this priorily, the State must, in ils application-—-

(a) Demonstrate that it has already implemented a Kindergarten Entry Assessment that meets
i selection criterion (E)(1) by indicaling that all elements in Status Table (A)(1)-12 are met; or

(b) Address selection criterion (E)(1) and earn a score of at least 70 percent of the maximum points available :
for that criterion.

Comments on {P}(3)

The state addressed selection crilerion (E) (1) and earned al least 70% of the points.

© Absolute Priority’- Promoting Schaol Readiness'for Children with High Needs.

| To meat this prlorily, the State's application must comprehensively and coherently address how lhe State will
build a system lhat increases the quality of Early Learming and Dovelopment Programs for Children wilh High
Needs so that they enter kindergarten ready to succeed.

i The State's application must demonstrate how it will improve the quality of Early Leaming and Development
. Programs by integrating and aligning resources and policies across Participating State Agencies and by
designing and implementing a common, statewide Tiered Quality Rating and Improvement System. In addition, t
{o achieve the necessary reforms, the State must make strategic improvements in those specific reform areas i
that will most significantly improve program quality and aulcomes for Children with High Needs. Therefore, the !
State must addrass those criteria from within each of the Focused Invastment Areas (seclions (C) Promoting

Early Learning and Development Outcomas for Children, (D) A Great Early Childhood Educalion Workforce, and

(E) Measuring Oulcomes and Progress) that it believes will best prepare its Children wilh High Needs for
kindergarten success,

omments on Absolute Priority

The State mel the Absoclute Priorily by developing a plan that contained key elements. The State demonstrated a
history of support for Early Childhood which included legislation and practices that are in place (hat provide an
alignment of services, programs and professional development. The State plan uses information to determine
what communilies in its state had the highest need and the capacity to provide improved oulcomes. Il also has a
model in place to address those areas of lhe state that do not have capacity at this time to provide High Quality
programs. Targets for improving the number of programs that are at Tier 4 or 5 are ambitions yel achievable with
the public funded centers which have not been regulated up to this time bul will be under this plan. A great
workforce plan already is in place with alignment across the state with the higher instilutes of learning. The slale
has looked al ils unique populalion and developed a program that will improve the oulcomas for New Mexico's
youngest learners
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