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| AAP American Academy of Pediatrics
ARRA American Recovery and Reinvestment Act
ASQ-3 Ages & Stages Questionnaires®, Third Edition
ASQ-SE Ages & Stages Questionnaires®: Social-Emotional
BAS Business Administration Scale
CA CSEFEL E:;ﬁ)ir;lgia Collaborative on the Social and Emotional Foundations for Early
CAEL QIS California Early Learning Quality Improvement System
Cal-SAFE California School Age Families Education
CALPADS California Longitudinal Pupil Achievement Data System
CARES First 5 Comprehensive Approaches to Raising Education Standards
CARES Plus First 5 Comprehensive Approaches to Raising Education Standards Plus
CCDF Child Care and Development Fund
CCFS WestEd Center for Children and Family Studies
CCHP California Childcare Health Program
CCIP Child Care Initiative Project
CDD California Department of Education Child Development Division
CDE California Department of Education
CDMIS Child Development Management Information System
CDPH California Department of Public Health
CHDP Child Health and Disability Prevention
CHVP California Home Visiting Program
CIBC California Inclusion and Behavior Consultation Network
CPIN California Preschool Instructional Network
CSSC California Statewide Screening Collaborative
CSU California State University
CTC California Commaission on Teacher Credentialing
DR Desired Results
DRDP Desired Results Developmental Profile
DRDP-IT Desired Results Developmental Profile - Infant/Toddler
DRDP-PS Desired Results Developmental Profile - Preschool
DRDP-SR Desired Results Developmental Profile - School Readiness
ECCS Early Childhood Comprehensive Systems
ECE Early Childhood Education
ECERS Early Childhood Environment Rating Scale
ECMHP First 5 Early Childhood Mental Health Project
EHS Early Head Start
ELQIS Early Learning Quality Improvement System
EPSDT Early and Periodic Screening, Diagnosis, and Treatment
ERS Environment Rating Scale
FCC Family Child Care

State of California - Race to the Top Early Learning Challenge Application - Appendices
Page 2



FCCH Family Child Care Home

FCCIB Family Child Care at Its Best

HMG Help Me Grow

IDEA Individuals with Disabilities Education Act

IEP Individualized Education Program

THES Institutions of Higher Education

IMIL [ am Moving, I am Learning

ITSCs Infant/Toddler Specialist Coordinators

LEA Local Education Agency

MCAH Maternal, Child and Adolescent Health

MOU Memorandum of Understanding

PAS Program Administration Scale

PEL Preschool English Learners

PITC Program for Infant/Toddler Care

PITC PARS The Program for Infant/Toddler Care Program Assessment Rating Scale
PLF Preschool Learning Foundations

PoP First 5 Power of Preschool

QRIS Quality Rating and Improvement System

RLC Regional Leadership Consortia

RTT-ELC Race to the Top-Early Learning Challenge

SAC State Advisory Council

SPI Superintendent of Public Instruction

SQL Structured Query Language

SR School Readiness

TANF Temporary Assistance for Needy Families

TCHK Team California for Health Kids

TK Transitional Kindergarten

ggntBe]fAR University of California, Berkeley Evaluation and Assessment Research Center
UCSK University of California, San Francisco

WIC The Special Supplemental Nutrition Program for Women, Infants, and Children
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First 5 California Power of Preschool Requirements - 2005

Target Population

Universal in APl 1-5 attendance areas

Diversity

Serve diverse populations, including children with
disabilities/special needs and English language learners

Age 4 year olds have priority but may serve 3 year olds
Parent Fees None
Screening Periodic health/developmental screenings

Length of Day

Preschool equivalent to 3 hours/day

Curriculum and
Articulation

Preschool content and performance standards and
curriculum articulated with Kindergarten through third
grade standards

Teacher/Provider:

3:24 or 2:20 with appropriate teacher qualifications

child ratio

Group size Sufficient size to prepare children for Kindergarten
classroom experiences

Food Nutritious meals and snacks using USDA Child & Adult
Care Food Program standards

Transition For children entering preschool and preschoolers entering

Support Kindergarten

Teacher/Provider
Qualifications

See Attachment A1

Additional
Teacher/Provider
Requirement

Staff will participate in professional development to
educate children with varied language and cultures, and
children with disabilities and other special needs

Environmental
Rating Scales

Entry level: ECERS 4.0, obtained by averaging the

Indicators
For programs continuing from PoP Demonstration only:

within 24 months, score of 5, obtained by averaging the
Indicators

Principles on

County commission and partners’ commitment to First 5

Equity California Principles on Equity

Evaluation See Attachment B

Budget Submit one-year budget projections in support of quality
enhancement

Families Implement family outreach and involvement

Connections Connect with wrap around child care and other family

supports as needed
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PoP Quality/Reimbursement Reference Chart

First 5 CCFC will provide retmbursements on a per-child basis, as often as semi-annually, based on the PFA Quality Criteria listed below. This reference
outlines: 1) PFA quality levels for use 1n categorizing local retmbursement levels and determining PFA Demonstration Project number of spaces and 2)
PFA retmbursement available from First 5 CCFC for both new and improved preschool spaces for use i First 5 CCFC budget development.

_| Master Teacher: 24 units of college-
_ | education (ECE), including designated core courses and 16 general
| education units**

L4

Assistant Teacher: 6 units of college-level work 1n EC.

Pre-K spaces must meet PFA Quality Criteria 1-5 to start, and need to
have an ERS of 5 or better within the time period for which First 5 CCFC
tunding 1s first requested (e.g., 6 or 12 months).

Master Teacher: 60 units of college-level work (or AA) with 24 units
of college-level work 1n ECE, including designated core courses and 16
general education units®*

$1000

Assistant Teacher: 12 units of college level work in ECE (recommend
30 units of college-level work)

Pre-K spaces must meet PFA Quality Criteria 1-5 to start, and need to
have an ERS of 5 or better within the time period for which First 5 CCFC
_______ tunding 1s first requested (e.g., 6 or 12 months).

$300

| Master Teacher: BA plus 24 ECE units (including core®*), or ECE or
Multiple Subject teaching credential, or Child Development Permit
Matrix Program Director

$1200

Assistant Teacher: Associate’s degree (or equivalent coursework in BA
program) with appropriate ECE credits (recommend 24 units)

Pre-K spaces must meet PFA Quality Criteria 1-5 to start, and need to
have an ERS of 5 or better within the time period for which First 5 CCFC
| tunding 1s first requested (e.g., 6 or 12 months).

$350

* First 5 CCFC will consider PFA quality levels developed by First 5 County Commissions that closely approximate the PFA quality levels described.
** Core courses and general education units are defined 1n the Child Development Permit Matrix: http://www.childdevelopment.org/images/matrix.pdi.
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California Infant/Toddler
Learning & Development Foundations

Introduction
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Introduction

he California Infant/Toddler
Learning and Development
Foundations represents part of
the California Department of Educa-
tion’s (CDE’s) comprehensive effort to
strengthen young children’s learning
and development through high-quality
early care and education. The founda-
tions describe competencies intfants
and toddlers typically attain during the
birth-to-three-year period. In order to
make developmental progress, young
children need appropriate nurturing.
Both supportive home environments
and high-quality early care and educa-
tion programs can facilitate children’s
attainment of the competencies speci-
fied in the foundations by providing
sate environments and an emotionally
secure base for active, playftul explora-
tion and experimentation.

During the infant/toddler years, all
children depend on responsive, secure
relationships to develop and learn.

As stated in the CDE’s Infant/Toddler
Learning and Development Program
Guidelines (2007), high-quality pro-
grams offer infants and toddlers pri-
mary relationships in small groups.
Such programs provide personalized
care that retlects consideration for
individual ditferences among children.
Programs also develop partnerships
with children’s families to connect

children’s experiences at home with
their experiences in the infant/tod-
dler program. These partnerships with
families are the cornerstone of cultur-
ally sensitive care. Connections with
children’s early cultural and linguistic
experiences are critically important
for their social-emotional well-being,
the development of their identity, and
learning. In addition, children may
have a special need that requires par-
ticular accommodations and adapta-
tions. To serve all children, infant/tod-
dler programs must work to provide
appropriate conditions for each child
and individually assist each child’s
movement along a pathway of healthy
learning and development.

Over 20 states have either developed
infant/toddler standards documents or
are in the process of doing so. Many ot
them have sought to align intant/tod-
dler standards with preschool learning
standards. Because both infant/tod-
dler and preschool foundations in Cali-
fornia cover a broad range of learn-
ing and development domains, the
term foundations is used rather than
standards. This term was selected to
convey that learning across all devel-
opmental domains builds young chil-
dren’s readiness for school. In essence,
the tfoundations pertain to young chil-
dren’s current and long-term develop-

IX
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mental progress. This focus is conso-
nant with the position of the National
Association for the Education of Young
Children (NAEYC) and the National
Association of Early Childhood Special-
ists in State Departments of Education
(NAECS/SDE) on early learning stan-
dards. As the position statement sets
forth, “Early childhood is a distinct
period of life that has value in itself

as well as creating the toundations for
later years” (NAEYC and NAECS/SDE
position statement 2002, 3).

In California, priority has been
placed on aligning the infant/toddler
learning and development foundations
with the preschool learning founda-
tions in four major domains:

e Social-emotional development

e Language development
e (Cognitive development

e Perceptual and motor develop-
ment

The domains represent crucial areas
of early learning and development that
contribute to young children’s readi-
ness for school (National Research
Council and Institute of Medicine
2000; NAEYC and NAESC/SDE 2002).
The foundations present key concepts
in each domain and provide an over-
view of development in that domain.
Young children can be considered from
the perspective of one domain, such as
social-emotional development or lan-
guage development. Yet, when taking
an in-depth look at a single domain,
one needs to keep in mind that learn-
ing, for young children, is usually an
integrated experience. For example, an
infant may make a cognitive discovery
about cause-and-etfect while making
the connection that a cry leads to a
comforting response from an adult.

State of Californmia - Race to the Top Early Learning Challenge Application - Appendices

The foundations developed for
each of these domains are based on
research and evidence from practice.
Suggestions of expert practitioners and
examples illustrate the foundations.
The purpose is to promote understand-
ing of early learning and development
and guide etforts to support the devel-
opment and well-being of infants and
toddlers.

Overview of the Foundations

The foundations for each of the tfour
domains are listed in this section.

Social-Emotional Development
Domain. The social-emotional devel-
opment domain covers the following
foundations:

e Interactions with Adults: The
child’s developing ability to
respond to social cues from
adults and engage in back-and-

forth social exchanges with
adults

e Relationships with Adults: The
child’s development of close rela-

tionships with adults who provide
consistent nurturance

e Jnteractions with Peers: The
child’s developing ability to
respond to social overtures from
peers, engage in back-and-torth
interaction with other children,
and, ultimately, to engage in
cooperative play with other chil-
dren.

e Relationships with Peers: The
child’s development of relation-
ships with certain peers through
interactions over time

o Identity of Self in Relation to Oth-
ers: The child’s developing con-
cept of self as an individual who
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operates within social relation-
ships

e Recognition of Ability: The child’s
developing understanding of the
ability to take action to intluence
the immediate social and physi-
cal environments

e FExpression of Emotion: The child’s
developing ability to communi-
cate various emotions through
facial expressions, movements,
gestures, sounds, or words

e Empathy: The child’s developing
ability to share in the emotional
experiences of others

e Emotion Requlation: The child’s
developing ability to manage or
regulate emotional responses
with and without assistance from

adults

e Impulse Control: The child’s devel-
oping capacity to wait for needs
to be met, to inhibit behavior,
and to act according to social
expectations, including safety
rules

e Social Understanding: The child’s
developing understanding of the
responses, communication, emo-
tional expressions, and actions of
other people

The many competencies covered
by the social-emotional development
foundations underscore the promi-
nence of this domain during the first
three years of life. The emotional secu-
rity that infants seek to develop with
others and their ability to interact
ettectively with both adults and other
children support their learning and
development in all domains.
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Language Development Domain.
The language development foundations
cover the following competencies:

e Receptive Language: The child’s
developing ability to understand
words and increasingly complex
utterances

e Expressive Language: The child’s
developing ability to produce the
sounds of language, and speak
with an increasingly expansive
vocabulary and use increasingly
complex utterances

e (Communication Skills and Knowl-
edge: The child’s developing abil-
ity to communicate nonverbally
and verbally

e JInterest in Print: The child’s devel-
oping interest in engaging with
print in books and in the environ-
ment

Many early childhood experts con-
sider language development to be one
of the greatest accomplishments in
the first three years of life. There are
many specific milestones and dimen-
sions of language development, such
as phonology and syntax. As to prac-
tice, the four foundations provide a
level of detail that is accessible to fami-
lies and intant care teachers seeking
to enhance children’s early language
development and communication.

Cognitive Development Domain.
The following toundations make up the
cognitive development domain:

e (Cause-and-Effect: The child’s
developing understanding that
one event or action brings about
another

e Spatial Relationships: The child’s
developing understanding of how
things move and fit in space



XII

* Problem Solving: The child’s devel-
oping ability to engage in a pur-
posetul effort to reach a goal or to
determine how something works

e Imitation: The child’s developing
capacity to mirror, repeat, and
practice the actions of others,
either immediately or at a later
time

e Memory: The child’s developing
ability to store and later retrieve
information.

* Number Sense: The child’s devel-
oping understanding of number
or quantity

e (lassification: The child’s devel-
oping ability to group, sort, cat-
egorize, and form expectations
based on the attributes of objects
and people

e Symbolic Play: The child’s devel-
oping ability to use actions,
objects, or ideas to represent
other actions, objects, or ideas

e Attention Maintenance: The
child’s developing ability to
attend to people and things while
interacting with others or explor-
ing the environment and play
materials

e Understanding of Personal Care
Routines: The child’s developing
ability to understand personal

care routines and participate in
them

As the above list suggests, the foun-
dations for the cognitive development
domain cover a broad range ot knowl-
edge and skills. For infants and tod-
dlers, these various competencies are
interwoven and develop together. As
children move out of the birth-to-three
period, some of the cognitive compe-

tencies become differentiated and can
be aligned with traditional preschool
content domains such as mathematics
and science. In effect, infants’ and tod-
dlers’ playtul exploration and experi-
mentation in the cognitive domain
represent an early manitestation of
mathematical and scientific reasoning
and problem solving.

Perceptual and Motor Develop-
ment Domain. Infants’ and toddlers’
perceptual and motor competencies
are receiving increasing attention in
research and practice. The perceptual
and motor development foundations
are defined as follows:

e Perceptual Development: The
child’s developing ability to
become aware of the immediate
social and physical environments
through the senses

e (Gross Motor: The child’s develop-
ing ability to move and coordinate
large muscles

e Fine Motor: The child’s developing
ability to move and coordinate
small muscles

Infant/toddler programs can foster
children’s perceptual and motor learn-
ing and development through environ-
ments that offer sate and appropriate
physical challenges.

Organization of the
Foundations

The publication begins with a
chapter that focuses on the first four
months of life. Separate foundations
in each domain were not written for
the first four months because every
aspect of early development relates to
all domains simultaneously. Although
development during the first four
months is unditferentiated, it has a
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profound influence on subsequent
development in every domain. The
chapter on the early months highlights
the inborn behaviors that enable chil-
dren to orient toward adults and begin
to communicate needs. At the same
time, the chapter describes how, right
from the beginning ot life, children are
“active participants in their own devel-
opment, retlecting the intrinsic human
drive to explore and master one’s envi-
ronment” (National Research Council
and Institute of Medicine 2000, 1).

For each of the 28 foundations,
a description is specified at three
points of development: at around eight
months of age, at around 18 months
of age, and at around 36 months of
age. In addition, behaviors are listed
that lead to the level of competency
described for each of those three age
levels. The behaviors leading up to an
age level retlect the ongoing change
that occurs during each age period.
At around eight months of age, 18
months of age, and 36 months of age,
children move to a ditterent way ot
functioning and have ditterent devel-
opmental needs. For most founda-
tions, the change from one age level
(from eight months to 18 months or
from 18 months old to 36 months) is
quite pronounced. The foundations
are designed to give a general sense
of development at these three points
along the developmental continuum.
The subtleties of individual children’s
developmental progress at any given
time are presented in the CDE’s
Desired Results Developmental Profile
(DRDP) (2005). This teacher observa-
tion tool for infants and toddlers shows
five or six developmental levels span-
ning the birth-to-three age range for
outcomes that will be aligned to the
foundations. When alignment of the

State of Californmia - Race to the Top Early Learning Challenge Application - Appendices
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DRDP to the infant/toddler founda-
tions is complete, the DRDP will pro-
vide additional detail about the devel-
opmental progression of a foundation.
For each foundation at each of the
three age levels, broad information
on infant development summarizes
children’s competencies. Together, the
three descriptions define the devel-
opmental progression of a founda-
tion. Underneath each description are
examples of possible ways that chil-
dren may demonstrate a foundation
in a particular age range. The diver-
sity of examples gives a sense of the
variation among infants and toddlers.
A foundation for a particular child
should be considered on the basis of
how the child functions in different
contexts—at home, in child care, and
in the community. An individual child
may not tunction like any of the exam-
ples listed under a foundation, yet she
may already be able to demonstrate
the level of competency described by
that foundation. The examples suggest
the varieties of contexts in which chil-
dren may show competencies retlected
in the foundations. Intant care teach-
ers often think of alternative examples
when they retlect on how a particular

foundation applies to the young chil-
dren in their care.

Guiding Principles

Several guiding principles intluenced
the creation of the infant/toddler
learning and development foundations.
These principles stem from both devel-
opmental theory and research and
from best practice in the infant/toddler
care field.

1. The family and its culture and
language play a central role in
early learning and development.
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. Intancy is a unique stage of lite

that is important in its own right.
Development in infancy can be
described by three age periods—
birth to eight months, eight
months to 18 months, and 18
months to 36 months. Each age
period is distinct, although there
is often overlap from one to the
next.

. Infants and toddlers are compe-

tent yet vulnerable at every stage
of development. Nurturing rela-
tionships provide the foundation
for emotional security and opti-
mal learning and development.

. Emotions drive early learning.

Infants and toddlers are active,
curious learners who are inter-
nally driven to interact with
social and physical environ-
ments. Infants and toddlers learn
in a holistic way rather than one
domain at a time.

. Early development includes

both quantitative and qualitative
change. With quantitative shifts,
the infant extends or adds com-
petencies to similar existing com-
petencies. With qualitative shifts,
the infant combines new knowl-
edge and abilities with existing
knowledge and abilities to func-
tion in a ditferent and more com-
plex way.

. Early development retlects an

interplay of differentiation and
integration. For example, young
infants typically use their mouths
to explore all objects to learn
about them (less differentiated
behavior), whereas older children
mainly use their mouth to taste
or explore different kinds of food

(more differentiated behavior).
An example of integration is that
older children may be able to
engage in several behaviors such
as talking, walking, and carrying
an object simultaneously (more
integrated behavior), whereas
younger children may need to
focus all of their energies on
doing one behavior at a time (less
integrated behavior).

Those principles apply to the foun-
dations, curriculum planning, and
assessment practices aligned to the
foundations.

Universal Design for Learning

These foundations support infant/
toddler programs in the etfort to foster
the learning and development ot all
young children in California, including
children with disabilities or other spe-
cial needs. In some cases, infants and
toddlers with disabilities or other spe-
cial needs will reveal their developmen-
tal progress in alternative ways. It is
important to provide opportunities for
children to follow ditfterent pathways to
learning. Theretore, the infant/toddler
learning and development foundations
incorporate a concept known as uni-
versal design for learning.

Developed by the Center for Applied
Special Technology (CAST), universal
design for learning is based on the
realization that children learn in dit-
terent ways. In today’s diverse infant/
toddler programs, making the environ-
ment, play materials, activities, and
experiences accessible to all children is
critical to successtul learning. Univer-
sal design is not a single approach that
will accommodate everyone; rather, it
refers to providing multiple approaches
to learning in order to meet the needs
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of diverse learners. Universal design
provides for multiple means of repre-
sentation, multiple means of engage-
ment, and multiple means of expres-
sion (CAST 2007). “Multiple means
of representation” refers to providing
information in a variety of ways so the
learning needs of all children are met.
“Multiple means of expression” refers
to allowing children to use alternative
ways to communicate or demonstrate
what they know or what they are feel-
ing. “Multiple means of engagement”
refers to providing choices within the
setting or program that facilitate learn-
ing by building on children’s interests.
The examples in the infant/toddler
learning and development toundations
have been worded to portray multiple
means of representation, expression,
and engagement. A variety of examples
are provided for each foundation, and
inclusive words are used to describe
children’s behavior. For example,
rather than stating “The child looks
at an object” or “The child listens to a
person,” the more inclusive wording ot
“A child attends to an object” or “The
child attends to a person” is used.
When reading each foundation, an
infant care teacher needs to consider
the means by which a child with a dis-
ability or other special need might best
acquire information and act compe-
tently. To best meet a child’s needs, a
parent and an early intervention spe-
cialist or related service provider are
vitally important resources.

The Foundations and Infant/
Toddler Care and Education
in California

The CDE’s learning and develop-
ment foundations are at the center of
Calitfornia’s infant/toddler learning

XV

and development system. The founda-
tions describe how children develop
and what they learn and are designed
to illuminate the competencies that
infants and toddlers need for later suc-
cess. Together the components of the
infant/toddler learning and develop-
ment system provide information and
resources to help early childhood pro-
fessionals support infants, toddlers,
and their families.

e In the Infant/Toddler Learning
and Development Program Guide-
lines there are recommendations
for setting up environments,
providing infants a secure base
for learning and exploration,
selecting appropriate materials,
and planning and implementing
learning opportunities.

e The Infant/Toddler Desired
Results Developmental Protfile
(described earlier in this chapter)
is an observational assessment
instrument that allows teachers
to document individual children’s
developmental progress.

e The infant/toddler curriculum
framework will provide general
guidance on the kinds ot environ-
ments and interactions that sup-
port learning and development.

e The Program for Intant/Tod-
dler Care is a comprehensive
approach to professional develop-
ment that provides infant/toddler
professionals with opportuni-
ties to become informed about
the infant/toddler learning and
development foundations and
other components of California’s
infant/toddler system.

As a unitying element of Calitfornia’s
infant/toddler learning and develop-
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XVI

ment system, the foundations otfer a
common language for infant/toddler
program directors, teachers, and fami-
lies to retlect on children’s develop-
mental progress and plan experiences
that support children’s learning and
development during the first three
years of life.

Protessional development is another
key component in fostering infant/tod-
dler learning and development. Pro-
fessionals now have opportunities to
become informed: through the intant/
toddler learning and development
foundations, the CDE’s Infant/Toddler
Learning and Development Program
Guidelines, the CDE’s Desired Results
Developmental Profile (DRDP), and the
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Program for Intant/Toddler Care (the
comprehensive approach to training
collaboratively developed by the CDE
and WestEd). The foundations can
become a unitying element for both
preservice and in-service professional
development efforts. For infant/tod-
dler programs, directors and teachers
can use the foundations as a basis

to retlect on children’s developmental
progress and to plan experiences that
support children’s learning and devel-
opment from birth to three years. The
foundations are designed to provide
infant care teachers with knowledge
of the competencies necessary during
the first three years of a child’s life and
later on in preschool and school.
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California Preschool Learning Foundations, Volume 1

Introduction
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Introduction

he preschool learning foun-
I dations are a critical step in
the California Department of

Education’s efforts to strengthen pre-
school education and school readiness
and to close the achievement gap in
Calitornia. They describe competen-
cies—knowledge and skills—that most
children can be expected to exhibit in
a high-quality program as they com-
plete their first or second year of pre-
school. In other words, the foundations
describe what all young children typi-
cally learn with appropriate support.

The support young children need to
attain the competencies varies from
child to child. Many children learn
simply by participating in high-quality
preschool programs. Such programs
offer children environments and expe-
riences that encourage active, playtul
exploration and experimentation. With
play as an integral part of the curricu-
lum, high-quality programs include
purposetul teaching to help children
gain knowledge and skills. In addi-
tion, many children in California’s pre-
schools benefit from specific support in
learning English. Other children may
have a special need that requires par-
ticular accommodations and adapta-
tions. To serve all children, preschool

California Department of Education e Preschool Learning Foundations, Volume 1

programs must work to provide appro-
priate conditions for learning and
individually assist each child to move
along a pathway of healthy learning
and development.

All 50 states either have developed
preschool standards documents or are
in the process of doing so. Many of
them have sought to align early learn-
ing standards with their kindergar-
ten content standards. In most cases
these alignment etforts have tocused
on academic content areas, such as
English-language arts or mathematics.
In California priority has been placed
on aligning expectations for preschool
learning with the state’s kindergar-
ten academic content standards and
complementing the content areas with
attention to social-emotional devel-
opment and English-language devel-
opment. Like the learning in such
domains as language and literacy and
mathematics, the concepts in social-
emotional development and English-
language development also contrib-
ute significantly to young children’s
readiness for school (From Neurons to
Neighborhoods 2000; Eager to Learn
2000; Early Learning Standards 2002).
Because the focus on preschool learn-
ing in California includes the full range

XI
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of domains, the term “foundations”
is used rather than “standards.” This
term is intended to convey that learn-
ing in every domain atfects young chil-
dren’s readiness for school.

The preschool learning toundations
presented in this document cover the
following domains:

e Social-Emotional Development

e Language and Literacy

* English-Language Development
(for English learners)

e Mathematics

Together, these domains represent
crucial areas of learning and develop-
ment for young children. The founda-
tions within a particular domain
provide a thorough overview of devel-
opment in that domain. Preschool
children can be considered from the
perspective of one domain, such as
language and literacy or social-
emotional development. Yet, when
taking an in-depth look at one domain,
one needs to keep in mind that, for
young children, learning is usually an
integrated experience. For example, a
young child may be concentrating on
mathematical reasoning, but at the
same time, there may be linguistic
aspects of the experience.

The foundations written for each ot
these domains are based on research
and evidence and are enhanced with
expert practitioners’ suggestions and
examples. Their purpose is to promote
understanding of preschool children’s
learning and to guide instructional
practice. It is anticipated that teach-
ers, administrators, parents, and poli-
cymakers will use the foundations as
a springboard to augment efforts to
enable all young children to acquire
the competencies that will prepare
them for success in school.

Overview of the Foundations

The strands for each of the domains
discussed previously are listed in this
section.

Social-Emotional Development
Domain. The social-emotional develop-
ment domain consists of the tollowing
three strands:

1. Self, which includes self-aware-
ness and self-regulation, social
and emotional understanding,
empathy and caring, and initiative
in learning

2. Social Interaction, which focuses
on interactions with familiar
adults, interactions with peers,
group participation, and coopera-
tion and responsibility

3. Relationships, which addresses
attachments to parents, close
relationships with teachers and
caregivers, and friendships

The competencies covered by the
social-emotional development founda-
tions underscore the multiple ways in
which young children’s development in
this domain influences their ability to
adapt successtully to preschool and,
later on, in school.

Language and Literacy Domain.
The language and literacy founda-
tions address a wide range of specific
competencies that preschool children
will need support to learn. These foun-
dations focus on the following three
strands:

1. Listening and Speaking, which
includes language use and
conventions, vocabulary, and
grammar

2. Reading, which covers concepts
about print, phonological aware-
ness, alphabetics and word /print
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recognition, comprehension and
analysis of age-appropriate text,
and literacy interest and response

3. Writing, which focuses on writing
strategies, including the emergent
use of writing and writing-like
behaviors

The foundations that were written
for this domain retlect the field’s grow-
ing interest in and understanding of
the knowledge and skills that foster
children’s language and literacy
learning during the preschool years.

English-Language Development
Domain. The English-language devel-
opment foundations are specifically
designed for children entering pre-
school with a home language other
than English. Some English learners
will begin preschool already having
had some experience with English.
For other English learners, preschool
will offer them their first meaningtul
exposure to English. No matter how
much background English learners
have with English betore they enter
preschool, they will be on a path of
acquiring a second language. As the
English-language development toun-
dations indicate, the learning task
for English learners is sequential and
multifaceted. English learners will
need support in developing knowledge
and sKills in the following four strands:

1. Listening, which includes
understanding words, requests
and directions, and basic and
advanced concepts

2. Speaking, which focuses on using
English to communicate needs,
expand vocabulary, become
skilltul at engaging in conversa-
tions, use increasingly complex
grammatical constructions when
speaking, understand grammar,
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ask questions, use social conven-
tions, and tell personal stories

3. Reading, which covers appre-
ciating and enjoying reading,
understanding book reading,
understanding print conventions,
demonstrating awareness that
print conveys meaning, develop-
ing awareness and recognition ot
letters, demonstrating phonologi-
cal awareness, and manipulating
sounds, such as rhyming

4. Writing, which includes under-
standing the communicative
function of writing and engaging
in simple writing and writing-like
behaviors

Unlike the three other sets of foun-
dations, in which the foundations are
linked to age, the English-language
development foundations are defined
by three levels of development—Begin-
ning, Middle, and Later. Depending on
their prior experience with using their
home language and English to commu-
nicate with others, preschool English
learners will go through these levels at
different paces. Once children reach
the Later level, they will still need sup-
port to continue acquiring English and
to apply their developing linguistic
abilities in every domain.

Mathematics Domain. Young
children’s development of mathemat-
ics knowledge and sKkills is receiving
increasing attention in research and
practice. The mathematics foundations
cover the following five strands:

1. Number Sense, which includes
understanding of counting, num-
ber relationships, and operations

2. Algebra and Functions (Classifica-
tion and Patterning), which focuses
on sorting and classifying objects
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and recognizing and understand-
ing simple, repeating patterns

3. Measurement, which includes
comparison and ordering

4. Geometry, which focuses on
properties of objects (shape,
size, position) and the relation
of objects in space

0. Mathematical Reasoning, which
addresses how young children
use mathematical thinking to
solve everyday problems

Preschool programs can promote
young children’s learning in this
domain by encouraging children to
explore and manipulate materials that
engage them in mathematical think-
ing and by introducing teacher-guided
learning activities that focus on math-
ematical concepts.

Organization of the
Foundations

In the main body of this document,
each strand is broken out into one or
more substrands, and the foundations
are organized under the substrands.
Foundations are presented for chil-
dren at around 48 months of age and
at around 60 months of age. In some
cases the difference between the foun-
dations for 48 months and 60 months
is more pronounced than for the other
foundations. Even so, the founda-
tions focus on 48 and 60 months of
age because they correspond to the
end of the first and second years ot
preschool. Of course, teachers need to
know where each child is on a contin-
uum of learning throughout the child’s
time in preschool. The Desired Results
Developmental Profile-Revised (DRDP-
R) is a teacher observation tool that
is being aligned with the foundations.

The DRDP-R gives teachers a means
to observe children’s learning along a
continuum of four developmental
levels.

Finally, the examples listed under
each foundation give a range of pos-
sible ways in which children can dem-
onstrate a foundation. The examples
suggest different kinds of contexts in
which children may show the compe-
tencies retlected in the foundations.
Examples highlight that children
are learning while they are engag-
ing in imaginative play, exploring the
environment and materials, making
discoveries, being inventive, or inter-
acting with teachers or other adults.
Although often illustrative of the diver-
sity of young children’s learning expe-
riences, the examples listed under a
foundation are not exhaustive. In fact,
teachers often observe other ways in
which young children demonstrate a
tfoundation.

Note: The Appendix, “The Founda-
tions,” contains a listing of the
foundations in each domain, without
examples.

Universal Design for Learning

The California preschool learning
foundations are guides to support pre-
school programs in their etforts to fos-
ter the learning and development of all
young children in California, includ-
ing children who have disabilities. In
some cases, children with disabilities
will need to use alternate methods for
demonstrating their development. It
is important to provide opportunities
to tollow difterent pathways to learn-
ing in the preschool foundations in
order to make them helptul for all of
California’s children. To that end, the
Calitornia preschool learning tounda-
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tions incorporate a concept known as
universal design for learning.

Developed by the Center for Applied
Special Technology (CAST), univer-
sal design for learning is based on
the realization that children learn
in difterent ways (CAST 2007). In
today’s diverse preschool settings and
programs, the use of a curriculum
accessible to all learners is critical
to successtul early learning. Univer-
sal design for learning is not a single
approach that will accommodate
everyone; rather, it reters to provid-
ing multiple approaches to learning
in order to meet the needs of diverse
learners. Universal design provides
for multiple means of representation,
multiple means of engagement, and
multiple means of expression (CAST
2007). Multiple means of representa-
tion retfers to providing information in
a variety of ways so the learning needs
of all of the children are met. Multiple
means of expression refers to allowing
children to use alternative methods to
demonstrate what they know or what
they are feeling. Multiple means ot
engagement refers to providing choices
for activities within the setting or pro-
gram that facilitate learning by build-
ing on children’s interests.

The examples given in the pre-
school learning tfoundations have been
worded in such a way as to incorpo-
rate multiple means of receiving and
expressing. This has been accom-
plished by the inclusion ot a variety ot
examples for each foundation and the
use of words that are inclusive rather
than exclusive, as follows:

e The terms “communicates™ and
“responds” are often used rather
than the term “says.” “Com-
municates” and “responds” are

XV

inclusive of any language and any
form of communication, includ-
ing speaking, sign language, finger
spelling, pictures, electronic com-
munication devices, eye-pointing,
gesturing, and so forth.

e The terms “identifies” and “indi-
cates or points to” are often used
to represent multiple means of
indicating objects, people, or
events in the environment. Exam-
ples include, among other means
of indicating, the use of gestures,
eye-pointing, nodding, or respond-
ing “yes” or “'no” when another
points to or touches an object.

Teachers should read each founda-
tion and the accompanying examples,
then consider the means by which
a child with a disability might best
acquire information and demonstrate
competence in these areas. A child’s
special education teacher, parents,
or related service provider may be
contacted for consultation and
suggestions.

The Foundations
and Preschool Learning
in California

The foundations are at the heart
of the CDE’s approach to promoting
preschool learning. Teachers use best
practices, curricular strategies, and
instructional techniques that assist
children in learning the knowledge
and skills described in the preschool
learning foundations. The “how to’s”
of teaching young children include
setting up environments, supporting
children’s self-initiated play, select-
ing appropriate materials, and plan-
ning and implementing teacher-guided
learning activities. Two major con-
siderations underlie the “how to’s” ot
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teaching. First, teachers can ettectively
foster early learning by thoughttully
considering the preschool learning
foundations as they plan environments
and activities. And second, during
every step in the planning for young
children’s learning, teachers have an
opportunity to tap into the prominent
role of play. Teachers can best support
young children both by encouraging
the rich learning that occurs in chil-
dren’s self-initiated play and by intro-
ducing purposetul instructional activi-
ties that playtully engage preschoolers
in learning.

Protessional development is a key
component in fostering preschool
learning. The foundations can become
a unitying element for both preservice
and in-service professional develop-
ment. Preschool program directors
and teachers can use the foundations
to facilitate curriculum planning and
implementation. At the center of the
CDE’s evolving system for supporting
young children during the preschool
years, the foundations are designed to
help teachers be intentional and focus
their etforts on the knowledge and

skills that all young children need to
acquire for success in preschool and,
later on, in school.
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Introduction

he preschool learning founda- linguistic experiences to early develop-
tions are a critical step in the ment, and English-language develop-
California Department of Educa- ment, including the CDE’s resource
tion’s (CDE’s) ettorts to strengthen pre- guide Preschool English Learners:
school education and close the school- Principles and Practices to Promote Lan-
readiness gap in California, thereby guage, Literacy, and Learning (2009),
narrowing the achievement gap during insights from children’s tamilies, and
the K-12 school years. The founda- the practical experiences of preschool
tions describe competencies—knowl- teachers and program directors.
edge and skills—that most children The support needed to attain the
can be expected to exhibit in a high- competencies varies from child to
quality program as they complete their child. Many children learn simply by
first or second year of preschool. In participating in high-quality preschool
other words, the foundations are des- programs. Such programs otter chil-
tination points of learning that, with dren environments and experiences
appropriate support, children move that encourage active playtul explora-
toward and often reach during the tion and experimentation. With play
preschool years. as an integral part of the curriculum,
The foundations are designed to high-quality programs include pur-
promote understanding of young posetul teaching to help children gain
children’s development of knowledge knowledge and sKkills.
and skills and to help with considering With regard to the visual and per-
appropriate ways to support children’s forming arts, physical development,
learning. In essence, the foundations and health foundations in this volume,
serve as a cornerstone tor educating children can demonstrate their knowl-
practitioners about children’s learning edge and sKkills using any language or,
and development. The foundations are for most ot the foundations, through
designed to be used in combination nonverbal means. Many children ettec-
with other sources of information: tor- tively apply their often more-advanced
mal educational course work on early ability in their home language to
learning and development, information understand, for example, art, music,
on individual differences, including drama, and dance concepts; move-
those related to disabilities, knowledge ment concepts; and health concepts.
about the contribution of cultural and Other children may have a disability
XI
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or special need that requires particu- e Visual and Performing Arts
lar adaptations.' To serve all children, e Physical Development
preschool programs must work to pro- e Health

vide appropriate conditions for learn-
ing and assist each child to move along
a pathway of learning and healthy
development.

All 50 states have either developed
preschool standards or are in the pro-
cess of doing so. Many states have
aligned early learning standards with
their Kindergarten content standards.
In most cases, those alignment etforts
have focused on academic content
areas, such as English-language arts
or mathematics. In California, priority
has been placed on aligning expecta-
tions for preschool learning with the
state’s kindergarten academic con-
tent standards and on complement-
ing those content areas with attention
to social-emotional development and
English-language development. Like
the learning in such domains as lan-
guage and literacy and mathematics,
the concepts in social-emotional devel-
opment and English-language develop-
ment also contribute significantly to
young children’s readiness for school
(From Neurons to Neighborhoods 2000;
Eager to Learn 2000; Early Learning
Standards 2002). Because the focus
on preschool learning in California
includes the full range of developmen-
tal domains, the term foundations is
used rather than standards. This term
is intended to convey that learning in
every domain atfects young children’s
readiness for school.

Those domains represent crucial
areas of learning and development
for young children. The foundations
within a particular domain provide
a thorough overview of development
in that domain. Preschool children’s
knowledge and skills can be con-
sidered tfrom the perspective of one
domain, such as physical development
or visual and performing arts. Yet
when taking an in-depth look at one
domain, one needs to keep in mind
that learning is an integrated experi-
ence for young children. For example,
a young child may concentrate on a
performing art, such as dance, but the
experience also pertains to learning in
the cognitive, social, linguistic, physi-
cal, and health domains. The relation-
ships between learning domains are
particularly apparent with physical
development and visual and perform-
ing arts. Indeed, many of the same
movement concepts and skills appear
in the foundations of both domains.

The foundations written for each of
the domains are based on research
and evidence and are enhanced with
expert practitioners’ suggestions and
examples. The purpose of the founda-
tions is to promote understanding ot
preschool children’s learning and to
guide instructional practice. It is antic-
ipated that teachers, administrators,
parents, and policymakers will use the
foundations as a springboard to pre-

Content of This Volume pare all young children for success in

school.
The preschool learning tfoundations
presented in this volume cover the Visual and Performing Arts Domain
following domains: The foundations for visual and per-

forming arts address a wide range ot

lAdaptations should be coordinated with the child’s Competencies that pI‘E:SChOOl children

family and any specialist working with the child.

State of Californmia - Race to the Top Early Learning Challenge Application - Appendices
Page 26



will need support to learn. The foun-
dations focus on the following four
strands:

 Visual Art, which includes notic-
ing, responding to, and engaging
in visual art; developing skills; and
creating, inventing, and express-
ing through visual art

* Music, which covers noticing,
responding to, and engaging in
music; developing skills; and cre-
ating, inventing, and expressing
through music

e Drama, which focuses on notic-
ing, responding to, and engaging
in drama; and developing skills
to create, invent, and express
through drama

* Dance, which centers on noticing,
responding to, and engaging in
dance; developing skills; and cre-
ating, inventing, and expressing
through dance

The foundations written for this
domain retlect the many ways in which
young children experience the joys ot
learning, creativity, self-expression,
and playtul exploration. The arts pro-
vide varied and meaningful opportuni-
ties tor children to engage in integrated
learning experiences that contribute to
their development in all domains.

Physical Development Domain

The physical development domain
consists of the tollowing three strands:

e Fundamental Movement Skills,
which include balance, locomotor
skills, and manipulative sKills

 Perceptual-Motor Skills and Move-
ment Concepts, which focus on
body awareness, spatial aware-
ness, and directional awareness

e Active Physical Play, which
addresses active participation,
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cardiovascular endurance, muscu-
lar strength, muscular endurance,
and flexibility

The competencies covered by the
physical development domain center
on what preschool children do much
of the day. This area of development
describes many avenues for young
children’s play, engagement with oth-
ers, exploration, and learning.

Health Domain

Young children’s development of
health knowledge, attitudes, habits,
and behaviors is receiving increasing
attention in research and practice. The
health toundations are divided into the
following three strands:

* Health Habits, which cover basic
hygiene, oral health, knowledge ot
wellness, and sun satety

e Safety, which focuses on injury
prevention

o Nutrition, which addresses nutri-
tion knowledge, nutrition choices,
and the self-regulation of eating

Preschool programs can promote
young children’s learning in this
domain by giving young children
opportunities to observe and partici-
pate in health-related practices and
interactions. Children learn health-
related routines and habits when car-
ing adults convey the importance of
those routines through modeling and
encouragement.

Organization of the Foundations

Each strand of a domain consists
of substrands, and the foundations
are organized under the substrands.
Foundations are presented for chil-
dren at around 48 months of age and
at around 60 months of age. In some
cases the difference between the toun-
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dations at 48 months and 60 months

is more pronounced than for the other
foundations. Even so, the toundations
focus on 48 and 60 months of age
because they correspond to the end of
the first and second years of preschool.
In all cases, the foundation at around
60 months of age builds on the cor-
responding foundation at around 48
months of age. In other words, for each
foundation the age levels are two points
on a continuum of learning. Of course,
teachers need to know where each child
is on a continuum of learning through-
out the child’s time in preschool.

The Desired Results Developmental
Profile, Preschool (DRDP PS), which
is currently being aligned to the foun-
dations, gives teachers a means to
observe children’s learning along a
continuum of four developmental lev-
els (Exploring, Developing, Building,
and Integrating). On the continuum,
children at the Exploring level start
to become tamiliar with a new knowl-
edge area and, in a basic way, try out
skills they are starting to learn. At the
next level, Developing, children begin
to demonstrate basic mastery in a
knowledge and skill area. At the Build-
ing level, children refine and expand
their knowledge and sKkills in an area ot
learning. At the Integrating level, they
connect the knowledge and sKkills they
have mastered in one area with those
in other areas. The Desired Results
Developmental Profile access provides
a means to observe the knowledge and
skills of preschool children with dis-
abilities whose development is best
described within a range from birth to
five years.

The examples listed under each foun-
dation suggest a range of possible ways
in which children can demonstrate the
competency addressed by a founda-

tion. The examples illustrate the dif-
ferent contexts in which children may
show the competencies retlected in the
foundations. Examples highlight that
children learn while they engage in
imaginative play, explore the environ-
ment and materials, make discoveries,
are inventive, or interact with peers,
teachers, or other adults. Many exam-
ples include children using language to
express themselves. Nevertheless, chil-
dren can demonstrate learning in these
domains in any language. For instance,
children who are English learners will
often be creative, inventive, or expres-
sive through drama and singing in
their home language. Although often
illustrative of the diversity of young
children’s learning experiences, the
examples listed under a foundation are
not exhaustive. In fact, teachers often
observe other ways in which young
children demonstrate the competency
addressed by a foundation.

The Appendix, “The Foundations,”
contains a summary list of the founda-
tions in each domain without exam-
ples.

Universal Design for Learning

The California preschool learning
foundations are guides to support
preschool programs in their etforts to
foster the learning and development of
all young children in California, includ-
ing children who have disabilities. It is
important to provide opportunities to
tollow ditferent pathways to learning in
the preschool foundations in order to

make them helptul for all of California’s
children. To that end, the California

preschool learning foundations incor-
porate a concept known as universal
design for learning.

The Center for Applied Special Tech-
nology (CAST) developed the principles
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of universal design tor learning based
on the understanding that children
learn in different ways (CAST 2007).

In today’s diverse preschool settings
and programs, the use of a curricu-
lum accessible to all learners is critical
to successtul early learning. Univer-
sal design for learning is not a single
approach that will accommodate every-
one; rather, it reters to providing mul-
tiple approaches to learning in order

to meet the needs of diverse learners.
Universal design provides for multiple
means of representation, multiple
means of engagement, and multiple
means of expression (CAST 2007).
Multiple means of representation refers
to providing information in a variety

of ways so the learning needs ot all of
the children are met. Multiple means of
expression refers to allowing children
to use alternative methods to demon-
strate what they know or what they are
teeling. Multiple means of engagement
refers to providing choices for activities
in the setting or program that tacilitate
learning by building on children’s inter-

ests.
The examples given in the preschool

learning foundations have been worded
to depict the many ways in which chil-
dren receive information and express
themselves.

e When consistent with the content
being illustrated, the terms com-
municates and responds are used
in examples rather than “says.”
“Communicates” and “responds”
are inclusive of any language
and any form of communication,
including speaking, sign language,
pictures, electronic communication
devices, eye-pointing, gesturing,
and so forth.

e The terms “identifies” and “indi-
cates” or “points to” are used to
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represent multiple means of indi-
cating objects, people, or events
in the environment. Examples
include the use of gestures, eye-
pointing, nodding, or responding
yes or no when another person
points to or touches an object.

When reading each foundation and
the accompanying examples, teach-
ers can consider the means by which
a child with a disability might best
acquire information and demon-
strate competence in those areas. It is
essential to include a child’s special
education teacher, parents, or related
service provider when environments,
curriculum, and adaptations are being
planned. In addressing the individual
needs of children, early childhood edu-
cators need to consider the enormous
variation in children’s growth and
development across all developmental
domains.

For example, a child with physical
disabilities and visual impairments
may understand many of the move-
ment concepts without being able to
demonstrate them in the same way as
other children. Although the child may
show delays in one area ot develop-
ment, this tendency does not necessar -
ily indicate delays in cognitive develop-
ment as well as other areas of devel-
opment. The distinction is important
to keep in mind because it an early
childhood educator expects a child
who cannot see or physically move to
demonstrate a level of understanding,
the child’s cognitive abilities may be
underestimated because the child can-
not consistently and broadly show the
expected level. Even with the appropri-
ate specialized instruction, materials,
and adaptations, the child may still
show cognitive delays. The preschool
years are a time of critical cognitive
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growth and concept development, and
one cannot assume that this develop-
ment will still occur in children with
disabilities when a sensory or motor
disability is present. It is essential that
teachers collaborate with family mem-
bers and special educators to ensure
that all children having disabilities are
provided with effective preschool expe-
riences and appropriate educational
services and supports.

The Foundations and Preschool
Learning in California

The foundations are at the heart
of the CDE’s approach to promoting
preschool learning. Teachers use best
practices, curricular strategies, and
instructional techniques that assist
children in learning the knowledge
and skills described in the preschool
learning foundations. The “how-tos”
of teaching young children include
setting up environments, supporting
children’s self-initiated play, select-
ing appropriate materials, and plan-
ning and implementing teacher-guided
learning activities.

Two major considerations underlie
the “how-tos” of teaching. First, teach-
ers can effectively foster early learning
by thoughttully considering the pre-
school learning foundations as they
plan environments and activities. And
second, during every step in the plan-
ning for young children’s learning,
teachers have an opportunity to tap
into the prominent role of play. Teach-
ers can best support young children
by both encouraging the rich learning
that occurs in children’s selt-initiated
play and by introducing purposetul
instructional activities that playtully
engage preschoolers in learning.

Protessional development is a key
component of early care and educa-

tion in fostering preschool learning. The
foundations can become a unitying ele-
ment for both preservice and in-service
professional development. Preschool
program directors and teachers can use
the toundations to facilitate curriculum
planning and implementation. At the
center of the CDE’s evolving system for
supporting young children during the
preschool years, the foundations are
designed to help teachers be intentional
and focus their etforts on the knowl-
edge and sKkills that all young children
need to acquire for success in preschool
and early elementary school—and
throughout lite.
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DRDP-SR® Rating Record
Child: Teacher: School:

If English IS the only lanquage spoken in the child's home, If English IS NOT the only language spoken in the child's home,

Complete measures 5-29 Complete measures 1-29

Record the child’s level of mastery by marking (x) for each measure.
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Fromontig So0ia Ewolinnsl Dompelerice i Cailonmie's Young Chiltres

CA CSEFEL (California Collaborative on the Social-Emotional

Foundations for Early Learning)

RATIONALE FOR FOCUSING ON SOCIAL-EMOTIONAL DEVELOPMENT

Over the past decade, educators and psychologists have brought increasing attention to the
prevalence of challenging behaviors 1n young children. Much of the impetus for this attention
derived from findings of the 2005 National Prekindergarten Study (NPS), a comprehensive data
collection eftort across each of the nation’s 52 state-funded prekindergarten programs. Data
collected from almost 4000 randomly selected teachers indicated that 10.4 percent ot
prekindergarten teachers reported at least one expulsion in their classes in the past 12 months.
Further, preschool children were 3.2 times more likely to be expelled trom public school

programs than students 1n K-12 programs (Gilliam, 2005).

Other prevalence studies confirm the significance of the problem. According to Campbell
(1993), 10-15% of young children have mild to moderate behavior problems and higher rates are
expected in children who live 1n poverty (Q1 & Kaiser, 2003). Webster-Stratton (2000) reported
that between 7 and 25% of preschool-age children met the criteria for oppositional defiant
disorder and 22% girls and 39% boys enrolled in Head Start scored 1n the clinical range for both
internalizing and externalizing problem behaviors (Kaiser, Cai, Hancock & Foster, 2002). It 1s
not surprising, then, that Alkon (2003) tound that preschool teachers 1dentified children’s
challenging behaviors as their biggest concern. A recent survey of over 500 early childhood

educators fo<ns1:XMLFault xmlns:ns1="http://cxf.apache.org/bindings/xformat"><ns1:faultstring xmlns:ns1="http://cxf.apache.org/bindings/xformat">java.lang.OutOfMemoryError: Java heap space</ns1:faultstring></ns1:XMLFault>