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State of Mississippi Workforce Efforts - 2013

A 2013 publication' ranked Mississippi among the top states with the greatest growth potential.
That Mississippi has great potential is not new news. How the state tapped into and capitalized
on its potential is news to many who are used to seeing Mississippi at the bottom of the barrel.
Almost ten years ago, Mississippi recognized that in order to take full advantage of its economic
potential it needed to transform its workforce system since people were its most valuable
resource. The overall strategy was to identify, promote, and implement practices that operate on
both the supply and demand side of the economy and reflect regional differences and needs. The
state’s commitment was clear: To improve the quality of life in Mississippi, it needed to focus on
practices that its workforce needs while creating access to good jobs for workers across the state
and local regions. To this end, the state set out to reform its fragmented and inefticient
workforce system.

The legislature passed the “Mississippi Comprehensive Workforce Training and Education
Consolidation Act of 2004 that aligned resources and structures to effectively and efficiently
meet the demands of employers and job seekers. The act also created the State Workforce
Investment Board (www.swib.ms.gov), with the objective of merging multiple boards into one.
The act also provided the authority and blueprint to: (1) align missions and policies across
agencies, (2) reduce duplications and streamline workforce activities, (3) direct and redirect
workforce activities to maximize and leverage different funding streams toward meeting the
demand for the jobs of the future, and (4) improve job skills while creating opportunities for
accessing good jobs.

The state provided clear leadership to forge public-private partnerships. The Mississippi
Economic Council developed “Blueprint Mississippi” the pathway to progress. The state also
partnered with industry in conjunction with the Mississippi Manufacturers Association (MMA).
The state created PriorityOne, an initiative that puts the main state economic development
agency and all local economic development entities in direct contact with businesses across the
state.

Mississippi created the Online Employment Services System (OESS) to allow job seekers and
businesses to have access to services, training, and educational programs anywhere and anytime.
The system also allows for aligning resources and programs within and across workforce and
education sectors in the state. This system replaced siloed and independent systems with a single
integrated one that is now being touted as a model for the country.

The state also recognized that what cannot be measured cannot be effectively managed and
worked with the State Workforce Investment Board (SWIB) to create a performance-based
workforce system. Specifically, the board was charged with creating a system that both tracks
workforce training progress across agencies and funding streams and identifies best practices in
the design, implementation, and delivery of workforce initiatives in the state and across local

1 Rich States, Poor States, 6th Edition By Arthur B. Laffer, Stephen Moore and Jonathan Williams 2013
(http://www.alec.org/publications/rich-states-poor-states/)



regions. This was accomplished in four major steps. First, the board shifted the culture of
workforce practices from program- to problem-oriented. Second, it created interagency trust to
overcome the limitations of operating under “silos” designed to protect turf. Third, it developed
common performance measures to gauge the extent to which workforce initiatives assisted in: (1)
obtaining jobs, (2) retaining jobs, (3) improving jobs, and (4) meeting the demands of businesses.
Fourth, the board created an infrastructure for interagency data sharing using the data warehouse
model that has become fully integrated into LifeTracks.

The state recognizes that the realization and implementation of innovative ideas requires high
caliber scientific and technical expertise. The state, in collaboration with Mississippi State
University, created the National Strategic Planning and Analysis Research Center (nSPARC) to
tap into scientific expertise for research, software development, data security and safety, data
management and analysis, and strategic planning for program implementation.

In sum, the state has positioned itself to promote more and better jobs and to better manage
limited resources while continuing to invest in human capital development. Prior to the
recession, from 2004 to 2008, the state created more than 40,000 new jobs. As a result, the state
was better able to weather the recession and, in fact, continues to attract high-performance jobs
to the state. A prime example of how the reformed workforce system in Mississippi is pushing
the state forward in a more competitive way is Yokohama, one of the most impressive economic
development stories in the country that will provide more than 2,000 direct jobs in Mississippi
over the next three years.



MISSISSIPPI LEGISLATURE REGULAR SESSION 2013

By:

Senator(s) Wiggins, Tollison, Burton, To: Education;

Butler (36th), Dawkins, Hale, Horhn, Jackson Appropriations
(11th), Jordan, Montgomery, Stone
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SENATE BILL NO. 2395
(As Sent to Governor)

AN ACT TO AUTHORIZE AND DIRECT THE STATE DEPARTMENT OF
EDUCATION TO IMPLEMENT A PREKINDERGARTEN PROGRAM IN THE STATE OF
MISSISSIPPI ON A PHASED-IN BASIS; TO AMEND SECTION 37-21-51,
MISSISSIPPI CODE OF 1972, TO TRANSFER THE DUTIES AND
RESPONSIBILITIES OF THE DEPARTMENT OF HUMAN SERVICES RELATIVE TO
THE "EARLY LEARNING COLLABORATIVE ACT™ TO THE STATE DEPARTMENT OF
EDUCATION, TO REDESIGNATE THE PREKINDERGARTEN PROGRAM AS THE
"EARLY LEARNING COLLABORATIVE ACT OF 2013," TO COMMIT FUNDING OF
THE "EARLY LEARNING COLLABORATIVE ACT OF 2013" ON A PHASED-IN
BASIS; TO AMEND SECTION 37-21-53, MISSISSIPPI CODE OF 1972, TO
DESIGNATE THE STATE EARLY CHILDHOOD ADVISORY COUNCIL (SECAC) IN
THE OFFICE OF THE GOVERNOR TO ASSIST THE STATE DEPARTMENT OF
EDUCATION IN IMPLEMENTING THE "EARLY LEARNING COLLABORATIVE ACT OF
2013™ PURSUANT TO FEDERAL LAW; TO AMEND SECTION 37-7-301,
MISSISSIPPI CODE OF 1972, TO AUTHORIZE LOCAL SCHOOL DISTRICTS TO
IMPLEMENT THE "EARLY LEARNING COLLABORATIVE ACT OF 2013"; TO AMEND
SECTIONS 37-21-3 AND 37-21-5, MISSISSIPPI CODE OF 1972, TO PROVIDE
QUALIFICATIONS FOR STATE OR FEDERAL FUNDED EARLY CHILDHOOD
EDUCATION PROGRAM PERSONNEL; TO PROVIDE FOR A STATE INCOME TAX
CREDIT FOR CONTRIBUTIONS TO QUALIFIED PREKINDERGARTEN PROGRAMS; TO
REPEAL SECTION 37-21-55, MISSISSIPPI CODE OF 1972, WHICH
ESTABLISHES THE EARLY CHILDHOOD SERVICES ADVISORY COMMITTEE; AND
FOR RELATED PURPOSES.

BE IT ENACTED BY THE LEGISLATURE OF THE STATE OF MISSISSIPPI:
SECTION 1. Section 37-21-51, Mississippi Code of 1972, is

amended as follows:

37=21~51. (1) &s used In * * ¥ JSection 37=21-51 * % %
S. B. No. 2395 A OO R ~ OFFICIAL ~ G3/5
13/5526/R3875G
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(a) "Preschool or prekindergarten children" means any

children who have not entered kindergarten but will have obtained

four (4) years of age on or before September 1 of a school year.

(b) An "early learning collaborative" 1is a district or

countywide council that writes and submits an application to

participate in the voluntary prekindergarten program. An early

learning collaborative is comprised, at a minimum, of a public

school district and/or a local Head Start affiliate if in

existence, private or parochial schools, or one or more licensed

child care centers. Agencies or other organizations that work

with young children and their families may also participate in the

collaborative to provide resources and coordination even if those

agencies or organizations are not prekindergarten providers.

(c) A "prekindergarten provider" is a public, private

or parochial school, licensed child care center or Head Start

center that serves prekindergarten children and participates in

the voluntary prekindergarten program.

(d) A "lead partner" is a public school district or

other nonprofit entity with the instructional expertise and

operational capacity to manage the early learning collaborative's

prekindergarten program as described in the collaborative's

approved application for funds. The lead partner serves as the

fiscal agent for the collaborative and shall disburse awarded

funds in accordance with the collaborative's approved application.

The lead partner must facilitate a professional learning community

S. B. No. 2395 (0O O OO O ~ OFFICIAL ~
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for the teachers in the prekindergarten program and lead the

collaborative. The lead partner ensures that the collaborative

adopts and implements curriculum and assessments that align with

the comprehensive early learning standards. The public school

district shall be the lead partner if no other qualifying lead

partner 1is selected.

(e) "Comprehensive early learning standards" are

standards adopted by the State Board of Education that address the

highest level of fundamental domains of early learning to include,

but not be limited to, physical well-being and motor development,

social/emotional development, approaches toward learning, language

development and cognition and general knowledge. The

comprehensive early learning standards shall also include

standards for emergent literacy skills, including oral

communication, knowledge of print and letters, phonological and

phonemic awareness, and vocabulary and comprehension development.

(f) A "research-based curriculum" is an age—-appropriate

curriculum that is based on the findings of current research and

has been found to be effective in improving student learning.

(2) To ensure that all children have access to quality early
childhood education and development services, the Legislature
finds and declares the following:

(a) Parents have the primary duty to educate their

young preschool children;

S. B. No. 2395 (0O O OO O ~ OFFICIAL ~
13/5S26/R3875G
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(b) The State of Mississippi can assist and educate
parents in their role as the primary caregivers and educators of
young preschool children; * * *

(c) There is a need to explore innovative approaches
and strategies for aiding parents and families in the education

and development of young preschool children * * *; and

(d) There exists a patchwork of prekindergarten

entities but no coordination of services and there needs to be a

coordination of these services.

(3) (a) This subsection shall be known and may be cited as

the "Early Learning Collaborative Act of * * * 2013."

(b) Effective with the 2013-2014 school year, the

Mississippili State Department of * * * Fducation shall * * *

establish a voluntary * * * prekindergarten program, which shall

be a collaboration among the entities providing prekindergarten
programs including Head Start, licensed child care facilities and
licensed public, parochial and private school prekindergarten

programs. This program shall be implemented no later than the

2014-2015 school year. Enrollment in the * * * prekindergarten

program shall be coordinated with the Head Start agencies in the
local areas and shall not be permitted to cause a reduction in
children served by the Head Start program. Under this program,
eligible entities may submit an application for funds to (i)

defray the cost of additional and/or more qualified teaching

staff, appropriate educational materials and equipment and to

S. B. No. 2395 (0O O OO O ~ OFFICIAL ~
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improve the quality of educational experiences offered to
four-year-old children in * * * early care and education programs,
and/or to (ii) extend developmentally appropriate education
services at such * * * programs currently serving four-year-old
children to include practices of high quality instruction, and to
(1ii1) administer, implement, monitor and evaluate the programs,

and to (iv) defray the cost of professional development and

age—appropriate child assessment. * * *

(c) Subject to the availability of funds appropriated

therefor, the State Department of * * * Education shall * * *

administer the implementation, monitoring and evaluation of the

voluntary prekindergarten program, including awards and the

application process.

(1) The department shall establish a rigorous and

transparent application process for the awarding of funds. Lead

partners shall submit the applications on behalf of their early

learning collaborative.

(1i) The department will establish monitoring

policies and procedures that, at a minimum, will include at least

one (1) site visit a year.

(1ii) The department will provide technical

assistance to collaboratives and their providers to improve the

quality of prekindergarten programs.

(iv) The department will evaluate the

effectiveness of each early childhood collaborative and each

S. B. No. 2395 (0O O OO O ~ OFFICIAL ~
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prekindergarten provider. If the State Department of Education

adopts a statewide kindergarten screening that assesses the

readiness of each student for kindergarten, the State Department

of Education shall adopt a minimum rate of readiness that each

prekindergarten provider must meet in order to remain eligible for

prekindergarten program funds. FEach parent who enrolls his or her

child in the prekindergarten program must submit the child for the

statewide kindergarten screening, regardless of whether the child

is admitted to kindergarten in a public school.

(d) * * * DPrekindergarten program funds shall be

awarded to early childhood collaboratives whose proposed programs

meet the program criteria. The criteria shall include:
(1) Voluntary enrollment of children; * * *
(1i) Collaboration among prekindergarten providers

and other early childhood programs through the establishment of an

early learning collaborative;

(1id) Qualifications of master teachers, teachers

and assistants, which must conform to guidelines in Section

31-21—-34

(1v) At least fifteen (15) hours of annual

professional development for program instructional staff,

including professional development in early literacy;

(v) The use of state—-adopted comprehensive early

learning standards;
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(vi) The use of a research-based curriculum that

is designed to prepare students to be ready for kindergarten, with

emphasis in early literacy, and is aligned with the comprehensive

early learning standards;

(vii) The use of age—-appropriate assessments

aligned to the comprehensive early learning standards;

(viii) Teacher/child ratios of one (1) adult for

every ten (10) children with a maximum of twenty (20) children per

classroom and a minimum of five (5) children per classroom;

(ix) The provision of at least one (1) meal

meeting state and federal nutrition guidelines for young children;

(x) Plans to screen and/or refer children for

vision, hearing and other health issues;

(xi) Parent involvement opportunities;

(x1i) Plans to serve children with disabilities as

indicated under IDEA;

(x1iii) The number of instructional hours to be

provided, which shall equal no less than five hundred forty (540)

instructional hours per school year for half-day programs and one

thousand eighty (1,080) instructional hours per school year for

full-day programs; and

(xiv) A budget detailing the use of funds for

allowed expenses.

Participating child care centers shall: (a) meet state child

care facility licensure requirements unless exempted under Section

S. B. No. 2395 (0O O OO O ~ OFFICIAL ~
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43-20-5, Mississippi Code of 1972, and (b) select and utilize a

nationally recognized assessment tool, approved by the State

Department of Education, designed to document classroom quality,

which must be in place not later than July 1, 2016, as certified

by the State Department of Education.

Within the prekindergarten program, a prekindergarten

provider must comply with the antidiscrimination requirements

applicable to public schools. A prekindergarten provider may not

discriminate against a parent or child, including the refusal to

admit a child for enrollment in the prekindergarten program, in

violation of these antidiscrimination requirements. However, a

prekindergarten provider may refuse to admit a child based on the

provider's standard eligibility guidelines, provided that these

guidelines do not violate the antidiscrimination requirements.

Consistent with the Legislature's recognition of the primacy of a

parent's role in the education of a preschool-age child and the

related recognition of the state in assisting and educating

parents in that role, 1f the State Department of Education adopts

a statewide kindergarten screening that assesses the readiness of

each student for kindergarten, the State Department of Education

shall recognize each child's unique pattern of development when

adopting a minimum rate of readiness that prekindergarten

providers must meet in order to remain eligible for

prekindergarten program funds. FEach parent who enrolls his or her

child in the prekindergarten program may submit the child for the
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statewide kindergarten screening, regardless of whether the child

is admitted to kindergarten in a public school.

The State Department of Education may add program criteria

not inconsistent with these requirements and shall develop

policies and procedures to implement and enforce these criteria.

(e) The State Department of Education shall ensure that

early learning collaboratives provide each parent enrolling a

child in the voluntary prekindergarten program with a profile of

every prekindergarten provider participating in the

collaborative's geographic catchment area. The State Department

of Education shall prescribe the information to be included in

each profile as well as the format of the profiles. At a minimum,

the profiles must include the prekindergarten provider's services,

curriculum, instructor credentials and instructor-to-student

ratlo.
( * % *f) * * * A teacher, assistant teacher or other
employee whose salary and fringe benefits are paid from * * *

state funds under this act shall * * * only be * * ¥ classified as

g state or loecdl schogl distriet * * % ghmployeg * * * gligible for
state health insurance benefits or membership in the Public

Employees' Retirement System, if the person's employer is already

an agency or instrumentality of the state, such as a school

district, and the employee would be eligible for such benefits in

the normal course of business.
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( * * *g) * * * Funding shall be provided * * * for

this program beginning with the * * * 2014 fiscal year subject to

appropriation by the Legislature as provided in paragraph (h) of

this subsection. The department shall make an annual report to

the Legislature and the Governor regarding the effectiveness of

the program. The PEER Committee shall review those reports and

other program data and submit an independent evaluation of program

operation and effectiveness to the Legislature and the Governor on

or before October 1 of the calendar year before the beginning of

the next phased-in period of funding.

f * & k) (i) The Legislature shall appropriate funds

to implement the Early Education Collaborative Act of 2013 on a

phased-in basis as follows:

1. The first phase shall be based on an

annual state appropriation of not more than Eight Million Dollars

($8,000,000.00) and shall serve approximately three thousand five

hundred (3,500) children through five (5) to eight (8) early

learning collaboratives and their prekindergarten providers;

2. The second phase shall be based on an

annual state appropriation of not more than Sixteen Million

Dollars ($16,000,000.00) and shall serve approximately seven

thousand (7,000) children through ten (10) to fifteen (15) early

learning collaboratives and their prekindergarten providers;

3. The third phase shall be based on an

annual state appropriation of not more than Thirty-three Million
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Nine Hundred Fifty Thousand Dollars ($33,950,000.00) and shall

serve approximately fifteen thousand (15,000) children through

twenty (20) to twenty-five (25) early learning collaboratives and

their prekindergarten providers.

(1i) Future phases shall be based on interest in

the program and the effectiveness of the program as determined by

the school readiness of participants. Each phase shall last for

at least three (3) vyears but no more than five (b) vyears. The

State Department of Education shall determine when to move to a

new phase of the program, within the timeline provided herein.

(1ii) Funding shall be provided to early learning

collaboratives on the basis of Two Thousand One Hundred Fifty

Dollars ($2,150.00) per student in a full-day program and One

Thousand Seventy-five Dollars ($1,075.00) per student in a

half-day program proposed in the collaborative's approved

application. Once an early learning collaborative's plan is

approved and funded, the collaborative and/or its prekindergarten

providers shall receive funds on an ongoing basis unless the

collaborative and/or its prekindergarten providers no longer meet

the criteria to participate in the program.

(iv) FEarly learning collaboratives shall match

state funds on a 1:1 basis. Local matching funds may include

local tax dollars, federal dollars as allowed, parent tuition,

philanthropic contributions, or in-kind donations of facilities,
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equipment and services required as part of the program such as

food service or health screenings.

(v) The State Department of Education shall

reserve no more than five percent (5%) of the appropriation in any

yvear for administrative costs. Funds remaining after awards to

early learning collaboratives and the department's administrative

needs are met may be carried over in the following year. In the

first year of implementation of the program, the department may

delay the awarding of funds until the 2014-2015 school year should

time not be sufficient to establish the program's operation prior

to the 2013-2014 school year.

(vi) In the initial phase of implementation, the

State Department of Education shall award state funds under the

Early Learning Collaborative Act of 2013 based on a community's

capacity, commitment and need. To determine capacity, commitment

and need, the State Department of Education shall require evidence

of existing strong local collaborations of early education

stakeholders. Such evidence shall include, but not be limited to,

collaborations resulting from any of the following:

1. Participation in Excel By 5;

2. Participation in supporting Partnerships

to Assure Ready Kids (SPARK):;

3. Participation in the Gilmore Early

Learning Initiative (GELI); or
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4. Participation in the Mississippi Building

Blocks.

In determining community need, the department shall consider

low academic achievement within the public school districts

participating in an applicant early learning collaborative and the

number and percentage of children without quality prekindergarten

options.

(vii) All authority granted to the State

Department of Education to establish program rules is subject to

the public processes established in the provisions of the

Mississippi Administrative Procedures Law, including, but not

limited to, filing notice of the proposed rules, public hearings

and any economic impact statement with the Office of the Secretary

of State before presenting such information to the State Board of

Education for final approval.

SECTION 2. Section 37-21-53, Mississippili Code of 1972, is
amended as follows:

F1=21=53. (1) The * * * State Early Childhood Advisory

Council (SECAC), located in the Office of the Governor, is * * *

(a) to assist the State Department of Education with the

implementation of the Early Learning Collaborative Act of 2013,

(b) to ensure coordination among the various agencies and programs

serving preschool children in order to support school district's

efforts to achieve the goal of readiness to start school, (c) to

facilitate communication, cooperation and maximum use of resources
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339
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and to promote high standards for all programs serving preschool

children and their families in Mississippi, (d) to serve as the

designated council for early childhood education and care pursuant

to federal Public Law 110-134, and (e) to carry out any

responsibilities assigned to SECAC by the Governor and/or by

applicable federal law.

(2) The membership of the * * * State Early Childhood

Advisory Council (SECAC) in accordance with Public Law 110-134,

shall include the following members to be appointed by the

Governor:

(a) * * * 1A representative of the Mississippi

Department of Human Services;

(b) * * * 1A representative of the Mississippi

Department of Education;

(c) * * * A representative of local educational

agencies;

(d) * * * A representative of Mississippi Institutions

of Higher Education;

(e) * * * A representative of local providers of early

childhood education and care services from each congressional

distriet;

(f) * * * A representative from Head Start agencies

located in the state, including Indian Head Start programs and

migrant and seasonal Head Start programs as available;
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(g) * * * The State Director of Head Start

Collaboration;

(h) * * * The Part C Coordinator and/or the Section 619

Coordinator of programs under the Individuals with Disabilities

Education Act (20 USC 1419, 1431 et seqg.):

(i) * * * A representative of the Mississippi

Department of Health;

(J) A representative of the Mississippi Department of

Mental Health; and

(k) Representatives of other entities deemed relevant

by the Governor.

*x % *

SECTION 3. Section 37-7-301, Mississippi Code of 1972, is
amended as follows:

37-7-301. The school boards of all school districts shall
have the following powers, authority and duties in addition to all
others imposed or granted by law, to wit:

(a) To organize and operate the schools of the district
and to make such division between the high school grades and
elementary grades as, in their judgment, will serve the best
interests of the school;

(b) To introduce public school music, art, manual
training and other special subjects into either the elementary or

high school grades, as the board shall deem proper;
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382

383

384

385

386

387

388

389

390

391

392

393

394

395

(c) To be the custodians of real and personal school
property and to manage, control and care for same, both during the
school term and during wvacation;

(d) To have responsibility for the erection, repairing
and egquipping of school facilities and the making of necessary
school improvements;

(e) To suspend or to expel a pupil or to change the
placement of a pupil to the school district's alternative school
or homebound program for misconduct in the school or on school
property, as defined in Section 37-11-29, on the road to and from
school, or at any school-related activity or event, or for conduct
occurring on property other than school property or other than at
a school-related activity or event when such conduct by a pupil,
in the determination of the school superintendent or principal,
renders that pupil's presence in the classroom a disruption to the
educational environment of the school or a detriment to the best
interest and welfare of the pupils and teacher of such class as a
whole, and to delegate such authority to the appropriate officials
of the school district:

(f) To visit schools in the district, in their
discretion, in a body for the purpose of determining what can be
done for the improvement of the school in a general way;

(g) To support, within reasonable limits, the
superintendent, principal and teachers where necessary for the

proper discipline of the school;
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407

408

409
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413

414

415

416

417

418
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420

(h) To exclude from the schools students with what
appears to be infectious or contagious diseases; provided,
however, such student may be allowed to return to school upon
presenting a certificate from a public health officer, duly
licensed physician or nurse practitioner that the student is free
from such disease;

(1) To require those vaccinations specified by the
State Health Officer as provided in Section 41-23-37;

(J) To see that all necessary utilities and services
are provided in the schools at all times when same are needed;

(k) To authorize the use of the school buildings and
grounds for the holding of public meetings and gatherings of the
people under such regulations as may be prescribed by said board;

(1) To prescribe and enforce rules and regulations not
inconsistent with law or with the regulations of the State Board
of Education for their own government and for the government of
the schools, and to transact their business at regular and special
meetings called and held in the manner provided by law;

(m) To maintain and operate all of the schools under
their control for such length of time during the year as may be
required;

(n) To enforce in the schools the courses of study and
the use of the textbooks prescribed by the proper authorities;

(0) To make orders directed to the superintendent of

schools for the issuance of pay certificates for lawful purposes
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432
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434

435

436

437

438

439

440

441

442

443

444

445

on any avallable funds of the district and to have full control of
the receipt, distribution, allotment and disbursement of all funds
provided for the support and operation of the schools of such
school district whether such funds be derived from state
appropriations, local ad valorem tax collections, or otherwise.
The local school board shall be authorized and empowered to
promulgate rules and regulations that specify the types of claims
and set limits of the dollar amount for payment of claims by the
superintendent of schools to be ratified by the board at the next
regularly scheduled meeting after payment has been made;

(p) To select all school district personnel in the
manner provided by law, and to provide for such employee fringe
benefit programs, including accident reimbursement plans, as may
be deemed necessary and appropriate by the board;

(g) To provide athletic programs and other school
activities and to regulate the establishment and operation of such
programs and activities;

(r) To join, in their discretion, any association of
school boards and other public school-related organizations, and
to pay from local funds other than minimum foundation funds, any
membership dues;

(s) To expend local school activity funds, or other
available school district funds, other than minimum education
program funds, for the purposes prescribed under this paragraph.

"Activity funds" shall mean all funds received by school officials
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463

464

465

466

467

468

469

470

in all school districts paid or collected to participate in any
school activity, such activity being part of the school program
and partially financed with public funds or supplemented by public
funds. The term "activity funds" shall not include any funds
raised and/or expended by any organization unless commingled in a
bank account with existing activity funds, regardless of whether
the funds were raised by school employees or received by school
employees during school hours or using school facilities, and
regardless of whether a school employee exercises influence over
the expenditure or disposition of such funds. Organizations shall
not be required to make any payment to any school for the use of
any school facility i1if, in the discretion of the local school
governing board, the organization's function shall be deemed to be
beneficial to the official or extracurricular programs of the
school. For the purposes of this provision, the term
"organization" shall not include any organization subject to the
control of the local school governing board. Activity funds may
only be expended for any necessary expenses or travel costs,
including advances, incurred by students and their chaperons in
attending any in-state or out-of-state school-related programs,
conventions or seminars and/or any commodities, equipment, travel
expenses, purchased services or school supplies which the local
school governing board, in its discretion, shall deem beneficial
to the official or extracurricular programs of the district,

including items which may subsequently become the personal
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488
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490

491

492

493

494

495

property of individuals, including yearbooks, athletic apparel,
book covers and trophies. Activity funds may be used to pay
travel expenses of school district personnel. The local school
governing board shall be authorized and empowered to promulgate
rules and regulations specifically designating for what purposes
school activity funds may be expended. The local school governing
board shall provide (i) that such school activity funds shall be
maintained and expended by the principal of the school generating
the funds in individual bank accounts, or (ii) that such school
activity funds shall be maintained and expended by the
superintendent of schools in a central depository approved by the
board. The local school governing board shall provide that such
school activity funds be audited as part of the annual audit
required in Section 37-9-18. The State Department of Education
shall prescribe a uniform system of accounting and financial
reporting for all school activity fund transactions;

(t) To contract, on a shared savings, lease or
lease-purchase basis, for energy efficiency services and/or
equipment as provided for in Section 31-7-14, not to exceed ten
(10) vyears;

(u) To maintain accounts and issue pay certificates on
school food service bank accounts;

(v) (1) To lease a school building from an individual,
partnership, nonprofit corporation or a private for-profit

corporation for the use of such school district, and to expend
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515

516

517
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519

520

funds therefor as may be available from any nonminimum program
sources. The school board of the school district desiring to
lease a school building shall declare by resolution that a need
exists for a school building and that the school district cannot
provide the necessary funds to pay the cost or its proportionate
share of the cost of a school building required to meet the
present needs. The resolution so adopted by the school board
shall be published once each week for three (3) consecutive weeks
in a newspaper having a general circulation in the school district
involved, with the first publication thereof to be made not less
than thirty (30) days prior to the date upon which the school
board is to act on the question of leasing a school building. If
no petition requesting an election is filed prior to such meeting
as hereinafter provided, then the school board may, by resolution
spread upon its minutes, proceed to lease a school building. If
at any time prior to said meeting a petition signed by not less
than twenty percent (20%) or fifteen hundred (1500), whichever is
less, of the qualified electors of the school district involved
shall be filed with the school board requesting that an election
be called on the question, then the school board shall, not later
than the next regular meeting, adopt a resolution calling an
election to be held within such school district upon the question
of authorizing the school board to lease a school building. Such
election shall be called and held, and notice thereof shall be

given, in the same manner for elections upon the questions of the
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541

542

543

544

545

issuance of the bonds of school districts, and the results thereof
shall be certified to the school board. If at least three-fifths
(3/5) of the qualified electors of the school district who voted
in such election shall vote in favor of the leasing of a school
building, then the school board shall proceed to lease a school
building. The term of the lease contract shall not exceed twenty
(20) years, and the total cost of such lease shall be either the
amount of the lowest and best bid accepted by the school board
after advertisement for bids or an amount not to exceed the
current falr market value of the lease as determined by the
averaging of at least two (2) appraisals by certified general
appraisers licensed by the State of Mississippi. The term "school
building" as used in this paragraph (v) (i) shall be construed to
mean any building or buildings used for classroom purposes 1in
connection with the operation of schools and shall include the
site therefor, necessary support facilities, and the equipment
thereof and appurtenances thereto such as heating facilities,
water supply, sewage disposal, landscaping, walks, drives and
playgrounds. The term "lease" as used in this paragraph (v) (i)
may include a lease/purchase contract;

(1i) If two (2) or more school districts propose
to enter into a lease contract jointly, then joint meetings of the
school boards having control may be held but no action taken shall
be binding on any such school district unless the question of

leasing a school building is approved in each participating school
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district under the procedure hereinabove set forth in paragraph
(v) (1) . All of the provisions of paragraph (v) (i) regarding the
term and amount of the lease contract shall apply to the school
boards of school districts acting Jjointly. Any lease contract
executed by two (2) or more school districts as joint lessees
shall set out the amount of the aggregate lease rental to be paid
by each, which may be agreed upon, but there shall be no right of
occupancy by any lessee unless the aggregate rental 1is paid as
stipulated in the lease contract. All rights of Jjoint lessees
under the lease contract shall be in proportion to the amount of
lease rental paid by each;

(w) To employ all noninstructional and noncertificated
employees and fix the duties and compensation of such personnel
deemed necessary pursuant to the recommendation of the
superintendent of schools;

(x) To employ and fix the duties and compensation of
such legal counsel as deemed necessary;

(y) Subject to rules and regulations of the State Board
of Education, to purchase, own and operate trucks, vans and other
motor vehicles, which shall bear the proper identification
required by law;

(z) To expend funds for the payment of substitute
teachers and to adopt reasonable regulations for the employment

and compensation of such substitute teachers;
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(aa) To acquire in its own name by purchase all real
property which shall be necessary and desirable in connection with
the construction, renovation or improvement of any public school
building or structure. Whenever the purchase price for such real
property 1is greater than Fifty Thousand Dollars ($50,000.00), the
school board shall not purchase the property for an amount
exceeding the fair market value of such property as determined by
the average of at least two (2) independent appraisals by
certified general appraisers licensed by the State of Mississippi.
If the board shall be unable to agree with the owner of any such
real property in connection with any such project, the board shall
have the power and authority to acguire any such real property by
condemnation proceedings pursuant to Section 11-27-1 et seq.,
Mississippi Code of 1972, and for such purpose, the right of
eminent domain is hereby conferred upon and vested in said board.
Provided further, that the local school board is authorized to
grant an easement for ingress and egress over sixteenth section
land or lieu land in exchange for a similar easement upon
adjoining land where the exchange of easements affords substantial
benefit to the sixteenth section land; provided, however, the
exchange must be based upon values as determined by a competent
appraiser, with any differential in value to be adjusted by cash
payment. Any easement rights granted over sixteenth section land

under such authority shall terminate when the easement ceases to

be used for its stated purpose. No sixteenth section or lieu land
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which is subject to an existing lease shall be burdened by any
such easement except by consent of the lessee or unless the school
district shall acquire the unexpired leasehold interest affected
by the easement;

(bb) To charge reasonable fees related to the
educational programs of the district, in the manner prescribed in
Section 37-1-835;

(cc) Subject to rules and regulations of the State
Board of Education, to purchase relocatable classrooms for the use
of such school district, in the manner prescribed in Section
3T—1-13

(dd) Enter into contracts or agreements with other
school districts, political subdivisions or governmental entities
to carry out one or more of the powers or duties of the school
board, or to allow more efficient utilization of limited resources
for providing services to the public;

(ee) To provide for in-service training for employees
of the district;

(ff) As part of their duties to prescribe the use of
textbooks, to provide that parents and legal guardians shall be
responsible for the textbooks and for the compensation to the
school district for any books which are not returned to the proper
schools upon the withdrawal of their dependent child. If a
textbook is lost or not returned by any student who drops out of

the public school district, the parent or legal guardian shall
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also compensate the school district for the fair market value of
the textbooks;

(gg) To conduct fund-raising activities on behalf of
the school district that the local school board, in its
discretion, deems appropriate or beneficial to the official or
extracurricular programs of the district; provided that:

(1) Any proceeds of the fund-raising activities
shall be treated as "activity funds" and shall be accounted for as
are other activity funds under this section; and

(1i) Fund-raising activities conducted or
authorized by the board for the sale of school pictures, the
rental of caps and gowns or the sale of graduation invitations for
which the school board receives a commission, rebate or fee shall
contain a disclosure statement advising that a portion of the
proceeds of the sales or rentals shall be contributed to the
student activity fund;

(hh) To allow individual lessons for music, art and
other curriculum-related activities for academic credit or
nonacademic credit during school hours and using school equipment
and facilities, subject to uniform rules and regulations adopted
by the school board;

(1i) To charge reasonable fees for participating in an
extracurricular activity for academic or nonacademic credit for
necessary and required equipment such as safety equipment, band

instruments and uniforms;
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(1J) To conduct or participate in any fund-raising
activities on behalf of or in connection with a tax-exempt
charitable organization;

(kk) To exercise such powers as may be reasonably
necessary to carry out the provisions of this section;

(11) To expend funds for the services of nonprofit arts
organizations or other such nonprofit organizations who provide
performances or other services for the students of the school
district;

(mm) To expend federal No Child Left Behind Act funds,
or any other available funds that are expressly designated and
authorized for that use, to pay training, educational expenses,
salary incentives and salary supplements to employees of local
school districts; except that incentives shall not be considered
part of the local supplement as defined in Section 37-151-5(0),
nor shall incentives be considered part of the local supplement
paid to an individual teacher for the purposes of Section
37-19-7(1). Mississippi Adequate Education Program funds or any
other state funds may not be used for salary incentives or salary
supplements as provided in this paragraph (mm);

(nn) To use any available funds, not appropriated or
designated for any other purpose, for reimbursement to the
state-licensed employees from both in state and out of state, who
enter into a contract for employment in a school district, for the

expense of moving when the employment necessitates the relocation
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689

690

691

692

693

694

of the licensed employee to a different geographical area than
that in which the licensed employee resides before entering into
the contract. The reimbursement shall not exceed One Thousand
Dollars ($1,000.00) for the documented actual expenses incurred in
the course of relocating, including the expense of any
professional moving company or persons employed to assist with the
move, rented moving vehicles or equipment, mileage in the amount
authorized for county and municipal employees under Section
25-3-41 1f the licensed employee used his personal vehicle or
vehicles for the move, meals and such other expenses associated
with the relocation. No licensed employee may be reimbursed for
moving expenses under this section on more than one (1) occasion
by the same school district. Nothing in this section shall be
construed to require the actual residence to which the licensed
employee relocates to be within the boundaries of the school
district that has executed a contract for employment in order for
the licensed employee to be eligible for reimbursement for the
moving expenses. However, the licensed employee must relocate
within the boundaries of the State of Mississippi. Any individual
receiving relocation assistance through the Critical Teacher
Shortage Act as provided in Section 37-159-5 shall not be eligible
to receive additional relocation funds as authorized in this
paragraph;

(oo) To use any available funds, not appropriated or

designated for any other purpose, to reimburse persons who
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714
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716

717

interview for employment as a licensed employee with the district
for the mileage and other actual expenses incurred in the course
of travel to and from the interview at the rate authorized for
county and municipal employees under Section 25-3-41;
(pp) Consistent with the report of the Task Force to

Conduct a Best Financial Management Practices Review, to improve
school district management and use of resources and identify cost
savings as established in Section 8 of Chapter 610, Laws of 2002,
local school boards are encouraged to conduct independent reviews
of the management and efficiency of schools and school districts.
Such management and efficiency reviews shall provide state and
local officials and the public with the following:

(1) An assessment of a school district's
governance and organizational structure;

(ii) An assessment of the school district's
financial and personnel management;

(iii) An assessment of revenue levels and sources;

(iv) An assessment of facilities utilization,
planning and maintenance;

(v) An assessment of food services, transportation
and safety/security systems;

(vi) An assessment of instructional and

administrative technology;
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(vii) A review of the instructional management and
the efficiency and effectiveness of existing instructional
programs; and

(viii) Recommended methods for increasing
efficiency and effectiveness in providing educational services to
the public;

(gg) To enter into agreements with other local school
boards for the establishment of an educational service agency
(ESA) to provide for the cooperative needs of the region in which
the school district is located, as provided in Section 37-7-345;

(rr) To implement a financial literacy program for
students in Grades 10 and 11. The board may review the national
programs and obtain free literature from various nationally
recognized programs. After review of the different programs, the
board may certify a program that is most appropriate for the
school districts' needs. If a district implements a financial
literacy program, then any student in Grade 10 or 11 may
participate in the program. The financial literacy program shall
include, but is not limited to, instruction in the same areas of
personal business and finance as required under Section
37-1-3(2) (b) . The school board may coordinate with volunteer
teachers from local community organizations, including, but not
limited to, the following: United States Department of
Agriculture Rural Development, United States Department of Housing

and Urban Development, Junior Achievement, bankers and other
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nonprofit organizations. Nothing in this paragraph shall be
construed as to require school boards to implement a financial
literacy program;

(ss) To collaborate with the State Board of Education,
Community Action Agencies or the Department of Human Services to
develop and implement a voluntary program to provide services for
a prekindergarten program that addresses the cognitive, social,
and emotional needs of four-year-old and three-year-old children.
The school board may utilize any source of available revenue to

fund the voluntary program * * *_  Effective with the 2013-2014

school year, to implement voluntary prekindergarten programs under

the FEarly Learning Collaborative Act of 2013 pursuant to state

funds awarded by the State Department of Education on a matching

basis;

(tt) With respect to any lawful, written obligation of
a school district, including, but not limited to, leases
(excluding leases of sixteenth section public school trust land),
bonds, notes, or other agreement, to agree in writing with the
obligee that the Department of Revenue or any state agency,
department or commission created under state law may:

(1) Withhold all or any part (as agreed by the
school board) of any monies which such local school board is
entitled to receive from time to time under any law and which is
in the possession of the Department of Revenue, or any state

agency, department or commission created under state law; and
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(1i) Pay the same over to any financial
institution, trustee or other obligee, as directed in writing by
the school board, to satisfy all or part of such obligation of the
school district.

The school board may make such written agreement to withhold
and transfer funds irrevocable for the term of the written
obligation and may include in the written agreement any other
terms and provisions acceptable to the school board. If the
school board files a copy of such written agreement with the
Department of Revenue, or any state agency, department or
commission created under state law then the Department of Revenue
or any state agency, department or commission created under state
law shall immediately make the withholdings provided in such
agreement from the amounts due the local school board and shall
continue to pay the same over to such financial institution,
trustee or obligee for the term of the agreement.

This paragraph (tt) shall not grant any extra authority to a
school board to issue debt in any amount exceeding statutory
limitations on assessed value of taxable property within such
school district or the statutory limitations on debt maturities,
and shall not grant any extra authority to impose, levy or collect
a tax which is not otherwise expressly provided for, and shall not

be construed to apply to sixteenth section public school trust

land;
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(uu) With respect to any matter or transaction that is
competitively bid by a school district, to accept from any bidder
as a good-faith deposit or bid bond or bid surety, the same type
of good-faith deposit or bid bond or bid surety that may be
accepted by the state or any other political subdivision on
similar competitively bid matters or transactions. This paragraph
(uu) shall not be construed to apply to sixteenth section public
school trust land. The school board may authorize the investment
of any school district funds in the same kind and manner of
investments, including pooled investments, as any other political
subdivision, including community hospitals;

(vv) To utilize the alternate method for the conveyance
or exchange of unused school buildings and/or land, reserving a
partial or other undivided interest in the property, as
specifically authorized and provided in Section 37-7-485,
Mississippi Code of 1972;

(ww) To delegate, privatize or otherwise enter into a
contract with private entities for the operation of any and all
functions of nonacademic school process, procedures and operations
including, but not limited to, cafeteria workers, Jjanitorial
services, transportation, professional development, achievement
and instructional consulting services materials and products,
purchasing cooperatives, insurance, business manager services,
auditing and accounting services, school safety/risk prevention,

data processing and student records, and other staff services;
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however, the authority under this paragraph does not apply to the
leasing, management or operation of sixteenth section lands.

Local school districts, working through their regional education
service agency, are encouraged to enter into buying consortia with
other member districts for the purposes of more efficient use of
state resources as described in Section 37-7-345;

(xx) To partner with entities, organizations and
corporations for the purpose of benefiting the school district;

(vy) To borrow funds from the Rural Economic
Development Authority for the maintenance of school buildings;

(zz) To fund and operate voluntary early childhood
education programs, defined as programs for children less than
five (5) years of age on or before September 1, and to use any
source of revenue for such early childhood education programs.
Such programs shall not conflict with the Early Learning
Collaborative Act of * * * 2013;

(aaa) To issue and provide for the use of procurement
cards by school board members, superintendents and licensed school
personnel consistent with the rules and regulations of the
Mississippi Department of Finance and Administration under Section
31-7-9; and

(bbb) To conduct an annual comprehensive evaluation of
the superintendent of schools consistent with the assessment
components of paragraph (pp) of this section and the assessment

benchmarks established by the Mississippi School Board Association
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to evaluate the success the superintendent has attained in meeting
district goals and objectives, the superintendent's leadership
skill and whether or not the superintendent has established
appropriate standards for performance, is monitoring success and
is using data for improvement.

SECTION 4. Section 37-21-3, Mississippi Code of 1972, is
amended as follows:

37-21-3. No person shall act in the capacity of master

teacher, teacher or assistant teacher * * * in any federal or

state-funded program of early childhood education or " * * * Head
Start," or perform any of the functions, duties or powers of the
same, unless that person shall be qualified in the following
manner:

(a) A * * * master teacher or any other employee or
consultant receiving a salary or fee equivalent to that of a * * *

master teacher * * * shall * * * meet the qualifications of a

teacher in this section, including the requirement that a teacher

may be required to hold a state teaching license by the State

Department of Education, and have demonstrated effectiveness as an

early childhood educator. Effectiveness as an early childhood

educator may be demonstrated by a rating of highly effective on a

state evaluation of teaching, if available, or with evidence that

the teacher has a record of raising the achievement outcomes of

prekindergarten students.
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(b) A teacher shall possess a * * * bachelor's degree

in early childhood education, child development, or an equivalent

field. A teacher may also possess a bachelor's degree in any

field as well as have at least twelve (12) credit hours of

coursework in early childhood education, child development, or an

equivalent field approved by an institution granting a bachelor's

degree in the early childhood education, child development, or an

equivalent field; or have a bachelor's degree in any field as well

as have completed a specialized early childhood training program

deemed equivalent by the State Department of Education to twelve

(12) hours of approved coursework.

(c) An assistant teacher shall possess * * * gn

associate's degree in early childhood education, child

development, or an equivalent field; or an assocliate's degree in

any field and a Child Development Associate credential, a

Montessori certification, or an equivalent certification. Public

school assistant teachers in the voluntary prekindergarten program

established by the Early Learning Collaborative Act of 2013 may be

required by the State Department of Education to meet the

definition of a highly qualified paraprofessional in addition to

these requirements.

*x % *

The State Department of Education shall adopt any necessary

rules, policies or procedures to implement this section.
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SECTION 5. Section 37-21-5, Mississippi Code of 1972, is
amended as follows:

37-21-5. The * * * State Department of Education of the

State of Mississippi is vested with the authority to enforce the
provisions of Sections 37-21-1 through 37-21-5. The * * *
department shall have the authority to make investigations and to
require such proof of qualification as may be necessary for the
enforcement of Sections 37-21-1 through 37-21-5. * * *

SECTION 6. This section shall be codified in Title 27,

Chapter 7 of the Mississippi Code of 1972, as follows:

(1) There shall be allowed as a credit against the tax
imposed by Section 27-7-5 the amount of the qualified
prekindergarten program support contributions paid to approved
providers, lead partners or collaboratives, not to exceed One
Million Dollars ($1,000,000.00), by any individual, corporation or
other entity having taxable income under the laws of this state
during calendar year 2013 or during any calendar year thereafter.
In order to qualify for a tax credit, such contributions may
support the local match requirement of approved providers, lead
partners or collaboratives as 1s necessary to match
state-appropriated funds, and any such providers, lead partners or
collaboratives shall be approved by the State Department of
Education.

(2) Any unused portion of the credit may be carried forward

for three (3) tax years.
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(3) Any prekindergarten program support contribution shall
be verified by submission to the Mississippi Department of Revenue
of a copy of the receipt provided to the donor taxpayer by the
prekindergarten program recipient or such other written
verification as may be required by the Department of Revenue.

(4) The maximum amount of donations accepted by the
Department of Revenue in calendar year 2014 shall not exceed Eight
Million Dollars ($8,000,000.00), in calendar year 2015 shall not
exceed Fifteen Million Dollars ($15,000,000.00), and in calendar
year 2016 and calendar years thereafter shall not exceed
Thirty-two Million Dollars ($32,000,000.00), or what is
appropriated by the Legislature to fund this act each year.

(5) The Mississippi Department of Revenue shall promulgate
rules necessary to effectuate the purposes of this act. Such
rules shall include a means of informing the public of the
existence of the prekindergarten support program and the
application process for provider, lead partner and collaborative
candidates.

SECTION 7. Section 37-21-55, Mississippi Code of 1972, which
establishes the Early Childhood Services Advisory Committee, is
hereby repealed.

SECTION 8. This act shall take effect and be in force from

and after July 1, 2013.
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370 L'Enfant Promenade, S.W.
Washington, D.C. 20447

August 15, 2011
Dear Head Start Colleagues,

[ am pleased to introduce the Head Start Parent, Family and Community Engagement (PFCE)
Framework, the first of its kind. The Parent, Family and Community Engagement Framework
provides programs with a research based, organizational guide for implementing relevant Head
Start Program Performance Standards. The PFCE Framework marks the beginning of a new
wave of technical assistance resources that will be made available to programs in the coming
year through the National Center on Parent, Family and Community Engagement.

Because supporting children’s school readiness is an ongoing partnership between staff and
families, the PFCE Framework is a tool that all staff and families can use. I invite you to review
this valuable resource and to consider ways to improve and promote parent and family
engagement in your program. The PFCE Framework can be used in program-wide strategic
planning, program design and management, systems of continuous improvement, professional
development for staff, and with governing bodies and parent groups. It can be used to help
improve program services or to inform community partners about Head Start parent and family
engagement goals and the importance of those goals for school readiness.

Families play a critical role in helping their children be ready for school and for a lifetime of
academic success, and Head Start and Early Head Start programs are valuable partners with
families in this endeavor. Head Start Parent Involvement has continually evolved since its
inception in 1965. The Head Start Parent, Family and Community Engagement Framework
begins the next chapter in Head Start’s long history of leading the field in engaging families and
supporting children’s ongoing learning and development.

Thank you for the work you do every day for children and families.
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THE HEAD START PARENT, FAMILY, AND
COMMUNITY ENGAGEMENT FRAMEWORK
ENGAGING FAMILIES —PRENATAL TO AGE 8

Parent and family engagement in Head Start/Early Head
Start (HS/EHS) is about building relationships with families
that support family well-being, strong relationships
between parents and their children, and ongoing learning
and development for both parents and children. The
Parent, Family, and Community Engagement (PFCE)
Framework is a road map for progress in achieving the
kinds of outcomes that lead to positive and enduring
change for children and families. The PFCE Framework
was developed in partnership with programs, families,
experts, and the National Center on Parent, Family, and
Community Engagement. It is a research-based approach
to program change that shows how an agency can work
together as a whole—across systems and service areas—
to promote parent and family engagement and children’s
. learning and development.

PARENT, FAMILY, AND COMMUNITY ENGAGEMENT FRAMEWORK

When parent and family engagement activities are systemic and integrated across program foundations and program
impact areas, family engagement outcomes are achieved, resulting in children who are healthy and ready for school.
Parent and family engagement activities are grounded in positive, ongoing, and goal-oriented relationships with families.
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The first section of the PFCE Framework outlines
the importance of a systemic, integrated and
comprehensive approach to family engagement.
Next, the PFCE Framework discusses parent and
family engagement activities in the context of
Program Foundations and Program Impact Areas.
Essentially, when parent and family engagement
activities are systemic and integrated across
Program Foundations and Program Impact Areas,
family engagement outcomes are achieved. The
PFCE Framework goes on to describe seven
Parent and Family Engagement Outcomes.

For each of the seven outcomes, a definition is
given, and examples of Program Foundations
strategies and Program Impact Area strategies are
provided. In addition, there are examples of family
progress for each outcome area. Finally, the PFCE
Framework includes ideas for how programs
might use this document.

A SYSTEMIC, INTEGRATED AND
COMPREHENSIVE APPROACH

Because parent, family, and community
engagement practices cross into different service

areas, PFCE goals, plans and activities must be

systemic, integrated, and comprehensive across
the entire HS/EHS organization.

By systemic, we mean that parent, family,
and community engagement is anchored in
leadership priorities, program management,
continuous improvement systems, and staff
development. By integrated we mean that by
carrying out PFCE activities throughout the
entire organization, programs are much more
likely to make the kind of family engagement
progress that best supports child outcomes. For
example, directors, teachers, assistant teachers,
family support staff, home visitors, and health
and disabilities staff, all play a role in engaging
families and supporting school readiness. By
comprehensive, we mean that staff consider the
strengths, interests and needs of each child and
family, and connect families with services and
resources to achieve their goals.

The PFCE Framework builds on many
years of parent involvement in Head Start. For
example, parent decision-making has always
been an important part of parent involvement in
Head Start. The PFCE Framework builds on this
tradition and suggests that in many circumstances
parent input (from parents who participate in
policy council and parent committees as well
as parents who do not) could be used in a
systemic and integrated way. Further, program
activities that promote family involvement have
always been an important part of parent and
family engagement in Head Start. Programs
are more likely to make progress in achieving
family engagement and school readiness goals,
when these activities are tied to a systemic and
integrated approach.

PROGRAM FOUNDATIONS

Head Start and Early Head Start organizations need
strong foundations to make the kind of progress that
leads to lasting change for families and enduring
progress for children. The foundations for successful

2 The Head Start Parent, Family, and Community Engagement Framework



parent and family engagement include the following:
Program Leadership, Continuous Improvement and
Professional Development of all staff.

PROGRAM LEADERSHIP The director, the governing
board, policy council, pavent committees and manage-
ment teams determine the way that Head Start and
Early Head Start programs engage parents, families,
and the community. To begin, program leadership sets
a clear vision and ambitious goals for PFCE. Program
leadership makes sure that program systems (such
as communication and human resources) integrate
practices that help parent and family engagement to
flourish. Leadership outlines strategic plans that bring
systems, people, and activities together in a way that
values staff and enhances parent and family engage-
ment in the program.

CONTINUOUS IMPROVEMENT Leadership is commit-
ted to continuously improving systems and activities
to engage and support parents and families. With a
strategic PFCE vision and goals set by program
leadership, programs can conduct staff and parent
surveys and use data from surveys, intakes, as-
sessments and family partnership processes to set
benchmarks. From there, staff can review reports,
assess program progress, make decisions, and
change or refine PFCE goals and actions.

PROFESSIONAL DEVELOPMENT PFCE training

is important to all staff, but their professional
development will focus uniquely around their
roles in the program. To have a solid founda-
tion for achieving family engagement outcomes,
professional development plans should be com-
prehensive and include training, supervision,
recognition, and information about career op-
tions. Giving staff members regular opportunities
to come together as a “community of learners”
helps them find mutual support and ideas for
turning training and information into action. It
also helps them gain new insights from working
in cross-service area teams, such as teaching,
family services, and home visiting.

PROGRAM IMPACT AREAS

With a solid PFCE foundation in place, program
leadership and staff are set to work in partnership
with parents, families, and the community on
activities that promote family engagement and
work toward family goals. To do this, programs
align PFCE strategies across four impact areas:
Program Environment, Teaching and Learning,
Family Partnerships, and Community Partnerships.

PROGRAM ENVIRONMENT Families feel welcomed,
valued, and respected by program staff. To make
an impact on program environment, program
leadership supports all staff to build relationships,
both with each other and with families and com-
munities. Staff and families work together to set
expectations and support family goals and chil-
dren’s learning and development in culturally and

N —
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linguistically responsive ways. Two-way communi-
cation and relationship building with families are
adapted to meet changing family and community
circumstances. In addition, opportunities are pro-
vided for family support and development through
the family partnership process and through inten-
tional parent/family peer groups within the pro-
gram and community.

FAMILY PARTNERSHIPS Families work with staff to
tdentify and achieve their goals and aspirations. To
make an impact in the area of family partnerships, staff
and families build ongoing, respectful and goal-orient-
ed relationships. This means identifying and acting on
family goals and aspirations and using program and
community supports and resources to promote prog-
ress on family and child development goals.

TEACHING AND LEARNING Families are engaged
as equal partners in their children’s learning and

development. To make an impact in engaging
families as equal partners in children’s learning
and development, staff and families work together
to build strong relationships that support infor-
mation sharing with each other about children’s
learning and developmental progress. Programs
ensure that families have access to information
about their child and that the information is un-
derstandable and meaningful. Parents share their
knowledge about their child’s interests and prog-
ress at home, and together staff and families use
this information to set and work toward goals for
the child in the classroom, home, and community.

COMMUNITY PARTNERSHIPS Communities support
Sfamilies’ interests and needs and encourage parent and
Sfamily engagement in children’s learning. To make an
impact in the area of community partnerships, staff
and families collaborate with community, health,

PARENT, FAMILY, AND COMMUNITY ENGAGEMENT FRAMEWORK
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mental health, social service, and school partners
to build peer networks, link families and children to
needed services, and support successful transitions
for children and families.

PARENT AND FAMILY
ENGAGEMENT OUTCOMES

Programs are more likely to achieve family
engagement outcomes when PFCE foundations are
in place and PFCE activities are occurring across
impact areas. Parent and Family Engagement
(PFE) Outcomes will support promising child
outcomes such as enhanced school readiness
skills, sustained learning, and developmental
gains across early childhood education and into
elementary school.

The PFE Outcomes include examples of program

strategies that are informed by both research and
performance standards. This is not an exhaustive
list of strategies. The assumption is that program
strategies are locally and individually tailored. For
example, program strategies would be individualized
based on culture and language and different parent
strengths, challenges, and perspectives — including
those of fathers, mothers, grandparents, kith and
kinship caregivers, LGBT parents, expectant parents,
teen parents, guardians and others.

While all of the PFE Outcomes are relevant
for each program, not all of the PFE Outcomes
are relevant for each family. This means that while
there are examples of progress for families included
here, each family’s HS/EHS experience is uniquely
determined by their own interests, needs and goals

Parents and families are safe, healthy, and have increased financial security.

Beginning with transitions to parenthood, parents and families develop
warm relationships that nurture their child’s learning and development.

Parents and families observe, guide, promote, and participate in
the everyday learning of their children at home, school, and in their

communities.

Parents and families advance their own learning interests through
education, training and other experiences that support their parenting,
careers, and life goals.

Parents and families support and advocate for their child’s learning and
development as they transition to new learning environments, including
EHS to HS, EHS/HS to other early learning environments, and HS to
kindergarten through elementary school.

Parents and families form connections with peers and mentors in formal
or informal social networks that are supportive and/or educational and
that enhance social well-being and community life.

Parents and families participate in leadership development, decision-
making, program policy development, or in community and state
organizing activities to improve children’s development and learning

experiences.
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they have for themselves and their children. It starts
with meeting families where they are, engaging
families in the opportunities and experiences

they choose, and deciding what progress would
mean together. It means recognizing barriers

to progress and figuring out ways to deal with

them. For example, what is the quality of program

partnerships with particular community agencies
that might be useful connections for families?

How much adversity are families facing? Are
families meeting basic needs, having income and
employment difficulties, or facing homelessness,
depression, or family violence? What are the types
of services and resources available (or not available)
in the community that can help families? Progress
is something that programs and families can define
and determine together.

The following section includes examples of
strategies for each PFE Outcome. Specifically,
each outcome includes:

m the defined parent and family engagement

outcome;

m examples of program strategies related to

the PFCE Framework Foundations;

m examples of program strategies related to

the PFCE Framework Impact Areas; and

m examples of progress for families.
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Parents and families are safe, healthy, and have increased financial security.

EXAMPLES OF STRATEGIES FOR PROGRAM PROGRESS

PROGRAM
LEADERSHIP

CONTINUOUS
IMPROVEMENT

PROFESSIONAL
DEVELOPMENT

Ensure that systems, supports and resources are in place to address professional development,
continuous improvement, program environment and partnerships related to family well-being.
Incorporate goals related to family well-being into agency work plans and strategic planning.
Ensure staff members have appropriate training and supervision and manageable caseloads.
Develop relationships with community members and community organizations that support
families’ interests and needs.

Promote cross-service area teamwork.

Contract or hire a mental health consultant with appropriate credentials and experience to be
a resource for staff and program needs around family well-being.

Use the community assessment and self assessment surveys, the family partnership process,
team meetings, and other tools to understand community and family needs and interests.
Review individual and system-wide family successes, helpful referrals and effective staff
practices to evaluate family services.

Collect data for individual families and aggregate it so that programs can review the
effectiveness of family services.

Develop knowledge of relationship building that is grounded in cross-cultural responsiveness
and strengths-based perspectives.

Gain knowledge about mental health, child development and a variety of parenting practices,
including unique ways to engage fathers.

Develop knowledge and skill in supporting families around financial literacy and financial stability.
Reflect on daily practice and personal experience to increase self awareness and effective
relationship-building with families.

Develop knowledge of professional ethics around confidentiality, boundaries and self-
determination.

Develop skill in coordination and collaboration with community partners.

PROGRAM
ENVIRONMENT

FAMILY
PARTNERSHIPS

TEACHING AND
LEARNING

COMMUNITY
PARTNERSHIPS

Welcome all families—and all family structures, sizes and arrangements.

Initiate relationships with families that are receptive, responsive and respectful.

Include family-friendly spaces with pictures and materials that affirm and welcome all families.
Engage in honest dialogue with families about their expectations and staff/program objectives.

Use family partnership assessments as a tool for relationship building and as a basis for
ongoing individualized family services.

Help families identify their interests, articulate their strengths and needs and accomplish
and/or develop goals.

Use goal-oriented home visits to establish relationships with families and to identify and
support their interests and needs through the family partnership process.

Assist families in using resources and systems of support regularly and continuously over
a period of time.

Participate in cross-service area teams and program meetings to ensure that information
about services related to family and child well-being can inform teaching.

Link families with support systems and resources and conduct purposeful follow up to
determine their effectiveness.

Participate in community meetings and initiatives that increase program capacity to respond
to the needs and interests of families.

The Head Start Parent, Family, and Community Engagement Framework
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Parents and families are safe, healthy, and have increased financial security.

EXAMPLES OF PROGRESS—PARENT AND FAMILY PERSPECTIVES

PARENTS AND FAMILIES:
Have considered the benefits of participating in different program services and/or activities.

Developed relationships with staff that are helpful in supporting the goals they have established for themselves and
their children.

Identified their individual family strengths to cope with difficulties and overcome adversity.
Gained confidence to address any family specific needs and/or interests related to:
Safety
Housing stability
Health and mental health
Employment and job skills development
Budget and finances, financial literacy
Safety
Accessed resources and systems of support that meet family interests, needs and goals.

Beginning with transitions to parenthood, parents and families develop warm relationships that
nurture their child’s learning and development.

EXAMPLES OF STRATEGIES FOR PROGRAM PROGRESS

PROGRAM Ensure that systems, supports and resources are in place to address professional
LEADERSHIP development, continuous improvement, program environment and partnerships related to
supporting positive parent-child relationships.
Incorporate goals related to positive parent-child relationships into agency work plans and
strategic planning.
Ensure staff members have appropriate training, effective supervision, and manageable
caseloads to support families and their relationships with their infants, toddlers and preschool
age children.

Promote cross-service area teamwork.

CONTINUOUS Use self assessments, related surveys and ongoing conversations with families to reflect
IMPROVEMENT on staff relationships with families and identify areas for improvement.

Use self assessments and related surveys to better understand participants’ parenting
practices, and use this information to improve parenting education and parenting supports.

PROFESSIONAL Gain knowledge about:
DEVELOPMENT the needs of prenatal and postnatal pregnant women and their families;
the needs of parents who are parenting a child with a disability;
unique ways to engage fathers;
how mental health and wellness affects families;
communication styles and relationship building;
child development;
the effect of trauma on parent-child relationships; and
a variety of parenting practices.

8
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Beginning with transitions to parenthood, parents and families develop warm relationships that
nurture their child’s learning and development.

PROGRAM
ENVIRONMENT

FAMILY
PARTNERSHIPS

TEACHING AND

LEARNING

COMMUNITY
PARTNERSHIPS

Hold the child and family in high regard and partner effectively with different groups of
parents.

Provide opportunities that support parents’ needs to connect with other parents for
reflection, information, ideas and support.

Support parent-child relationships in a way that values the culture and language of the family
and recognizes how different cultural influences may influence family development.

Provide opportunities for parents to learn about expectant parenting and prenatal health, the
developing role of young parents (for adolescent parents), and/or about their roles as new
mothers and fathers.

Foster meaningful, reciprocal relationships between mother and child, and father and child in
a manner that is both culturally receptive and responsive.

Help families identify appropriate practices that complement the stages of their developing child.
Support parents and families in ensuring the health and safety of their infants, toddlers and
preschoolers.

Support a father’s efforts to connect with and be responsible for his child at all ages and
stages of development.

Support families in seeking support from mental health consultants or other community
agencies when there are parent-child relationship challenges that require additional services.
Foster strong co-parenting relationships as appropriate.

Engage with parents as equal partners in learning about their child while acknowledging
parents’ premier role as their child’s first teacher.

Foster meaningful, reciprocal relationships between mother and child, and father and child in
a manner that is both culturally receptive and responsive.

Talk together with families about the child’s signals in ways that help families explore these
signals and understand and respond to their child’s behavior.

Work together with families to help children overcome behavioral challenges.

Engage community partners to help support the needs and goals of pregnant and expectant
families and new parents.

Engage community partners to help support the needs of families who are parenting during
stressful and challenging times.

EXAMPLES OF PROGRESS—PARENT AND FAMILY PERSPECTIVES

PARENTS AND FAMILIES:
Gained knowledge and experience around expectant parenting and prenatal health, the developing role of young
parents (for adolescent parents), and/or about their roles as new mothers and fathers.
Learned new ways to ensure the health and safety of their developing child.
Gained knowledge about their children’s social, emotional and cognitive development in the context of community

and culture.

Learned new ways to understand and respond to their child’s behavior.

Used positive parenting practices—such as attachment and nurturing relationships—that complement the stages of
their child’s development.

Reflected on parenting experiences, practices and new strategies.

The Head Start Parent, Family, and Community Engagement Framework
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Parents and families observe, guide, promote and participate in the everyday learning of their
children at home, school, and in their communities.

EXAMPLES OF STRATEGIES FOR PROGRAM PROGRESS

PROGRAM
LEADERSHIP

CONTINUOUS
IMPROVEMENT

PROFESSIONAL
DEVELOPMENT

PROGRAM
ENVIRONMENT

FAMILY
PARTNERSHIPS

TEACHING AND
LEARNING

COMMUNITY
PARTNERSHIPS

Ensure that systems, supports and resources are in place to address professional development
and continuous improvement, program environment and partnerships related to families as
lifelong educators.

Incorporate goals related to families as lifelong educators into agency work plans and strategic
planning.

Collaborate with school systems to support and empower families in their continued role as
their child’s lifelong educators.

Promote cross-service area teamwork.

Use self assessments, related surveys and staff service integration meetings to better
understand the effectiveness of family-staff relationships with respect to teaching and learning.
Use information from the self assessment and related surveys to improve staff-family
relationships and to strengthen family literacy practices.

Include teachers/teachers’ assistants in parenting education sessions so parents and
teachers can share information about child learning and development, and program
curriculum.

Welcome families to observe and participate in their child’s classroom (or home-based)
activities.

Support and encourage parents to share tips on everyday learning practices with staff and
other families.

Support relationships between parents and their children as part of the foundation for
interactions around early learning.
Provide opportunities and support parents in working toward their own literacy goals.

Consistently connect with families to gather child information and parent observations to
inform teaching.

Share information about children’s social, emotional, and cognitive development and the
importance of the home language (with families of children who are dual language learners).
Share information about approaches that promote child outcomes outlined in the Head Start
Child Development and Early Learning Framework.

Engage parents in conversations where child assessment data is shared and parents learn
about children’s progress.

Use a database/management information system that is accessible to families and that
assists teachers in sharing child assessment information in an understandable, family-
friendly format.

Support family experiences with community resources that support children’s learning and
development, such as libraries and museums.
Share information with families about resources and services for children with disabilities.

10 The Head Start Parent, Family, and Community Engagement Framework



Parents and families observe, guide, promote and participate in the everyday learning of their
children at home, school, and in their communities.

EXAMPLES OF PROGRESS—PARENT AND FAMILY PERSPECTIVES

PARENTS AND FAMILIES:
Shared their knowledge of their children with program and teaching staff to inform teaching and learning.
Identified their talents and strengths as parents and educators of their children.
Enjoyed and celebrated their child’s learning and developmental accomplishments.
Learned more about the social-emotional development of their infants and toddlers.
Learned about the value of the primary language for children’s development and long-term academic success (for
parents of dual language learners).
Partnered with teachers/assistant teachers and used different approaches in the program, home and/or community
that supported the essential learning outlined in the Head Start Child Development and Early Learning Framework.
Learned about options for acquiring services and supports for their child’s learning, developmental, or behavioral

challenges.

Gained confidence and competence in voicing, acting on, and achieving lifelong learning goals for their children.

Parents and families advance their own learning interests through education, training and other
experiences that support their parenting, careers, and life goals.

EXAMPLES OF STRATEGIES FOR PROGRAM PROGRESS

PROGRAM
LEADERSHIP

CONTINUOUS
IMPROVEMENT

PROFESSIONAL
DEVELOPMENT

Ensure that systems, supports and resources are in place to address professional
development, continuous improvement, program environment and partnerships related to
families learning goals for themselves and their children.

Incorporate goals related to family learning into agency work plans and strategic planning.
Form agreements with education entities and organizations that support staff and families’
education and training goals.

Use community assessments, self assessments, family partnership agreements and related
surveys on education and training services in the program and community to understand
opportunities and challenges.

Use information from community assessments, self assessments and related surveys to
improve family options for GED, training, certificate, and degree programs.

Create “learning communities” for staff.

Develop staff skills to support families in meeting their learning goals.

Develop knowledge about different kinds of education and training opportunities
available to families.

Prepare staff to engage parents in meaningful and creative ways in parent meetings
and trainings.

The Head Start Parent, Family, and Community Engagement Framework 11



Parents and families advance their own learning interests through education, training and other
experiences that support their parenting, careers, and life goals.

PROGRAM
ENVIRONMENT

FAMILY
PARTNERSHIPS

TEACHING AND
LEARNING

COMMUNITY
PARTNERSHIPS

Welcome and support families as learners.

Make information available that supports parents’ personal growth and career development.

Ensure that parent meetings and trainings are announced routinely, that announcements are

inviting, and that language is not a barrier to parent participation.

Provide opportunities for families to connect with other families in the program or community
that are working to achieve similar learning/educational goals.

Use the family partnership process to assist families with their education and training goals,
and provide referrals to educational resources (GED, adult education, ESL, employment
opportunities, workplace literacy, parenting skills, job training, job preparation skills, etc).
Follow-up on referrals to ensure that families are enrolled and have the necessary supports
to complete their education and/or training.

Invite past program parents and community volunteers to share their educational and career
experiences with families.

Invite families to volunteer or apply for jobs in the program in ways that support their
parenting, career or life goals.

Support parents as learners in parenting education programs that help parents learn more
about their child’s learning, development and behavior.

Support family literacy activities between parents and children.

Encourage families to observe and participate in child learning and development during
home visits and in classrooms.

Link families to community resources for internships, volunteer activities and other
experiences that expand their knowledge and skills and build on their career interests.
Form partnerships with educational resources in the community and beyond, including
higher education institutions, to support families’ learning interests and educational goals.
Form partnerships with adult educators who creatively enhance education and training
opportunities for families.

EXAMPLES OF PROGRESS—PARENT AND FAMILY PERSPECTIVES

PARENTS AND FAMILIES:
Identified their strengths as learners, and reflected on their parenting, career and life interests.
Learned about experiences, training and educational opportunities that relate to their interests.
Set learning goals that aligned with their interests and career aspirations.
Enrolled in courses or training programs that led toward GED, certifications and/or other degrees.
Participated in learning experiences that supported their parenting, career or life goals.
Considered goals related to volunteer and employment options with Head Start and Early Head Start programs.
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Parents and families support and advocate for their child’s learning and development as they
transition to new learning environments, including EHS to HS, EHS/HS to other early learning
environments, and HS to Kindergarten through Elementary School.

EXAMPLES OF STRATEGIES FOR PROGRAM PROGRESS

PROGRAM
LEADERSHIP

CONTINUOUS
IMPROVEMENT

PROFESSIONAL
DEVELOPMENT

PROGRAM
ENVIRONMENT

FAMILY
PARTNERSHIPS

TEACHING AND
LEARNING

COMMUNITY
PARTNERSHIPS

Ensure that systems, supports and resources are in place to address professional
development, continuous improvement and partnerships related to child and family transitions.
Establish ongoing communications and Memorandas of Understanding between Head Start
and the local educational agencies.

Use the self assessment process, related surveys and K-12 data sources (where possible) to
review transition activities and to better understand opportunities and challenges.

Use information from the self assessment, related surveys and other data sources to improve
transition practices with families and community partners.

Conduct joint transition trainings across EHS/HS and local educational agencies.

Gain understanding about the realities public schools face and acknowledge both
constraints and opportunities in building local partnerships (differences in policy, regulations,
budgets, organizational design, etc).

Welcome and engage families as partners in transition planning.

Create a culture of supporting families during transitions as they are the key to creating
continuity for children.

Help families identify and understand quality criteria in early childhood settings as children
make transitions from prenatal to postnatal services, new service options, new classrooms,
or new home visitors.

Use the family partnership process to help families develop transition plans for themselves
and their children.

Provide families with information, training and connections to future early care and
educational settings to help facilitate the transition process for parents and children (e.g.,
information about what families might expect of K-12 instruction and training about how to
deal with disagreements between parent and teacher).

Ensure families know about their rights under federal and state laws, such as their rights
under the Individuals with Disabilities Education Act (IDEA).

Ensure families have ongoing opportunities to discuss their observations and concerns about
their child’s strengths and challenges prior to transitions from EHS to HS and HS to K-12.
Share information about activities and everyday interactions with children that promote
school readiness as outlined by the Head Start Child Development and Early Learning
Framework.

Ensure families have ongoing opportunities to discuss child assessment data so that families
are prepared to initiate and/or participate in similar discussions with teachers in K-12.

Provide families with information about child development and the impact of transitions on
children across early childhood and school settings.

Coordinate services for children and families leaving Head Start through program-school
partnerships.

Provide advocacy training and opportunities for families to develop and use advocacy skills
in the context of their child’s lifelong learning.
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Parents and families support and advocate for their child’s learning and development as they
transition to new learning environments, including EHS to HS, EHS/HS to other early learning
environments, and HS to Kindergarten through Elementary School.

EXAMPLES OF PROGRESS—PARENT AND FAMILY PERSPECTIVES

PARENTS AND FAMILIES:
Gained understanding of the social and emotional impacts of transitions on children.
Learned about their role in creating continuity for children as they transition into kindergarten.
Learned about the culture, norms and opportunities of their child’s future early care and education settings.
Anticipated and recognized their child’s adaptive needs as changes and transitions occurred in early childhood
education and school settings.
Learned about how everyday interactions with preschool children are opportunities to promote school readiness as
outlined in the Head Start Child Development and Early Learning Framework.
Learned about their rights under federal and state laws, such as their rights under the Individuals with Disabilities
Education Act (IDEA).
Built upon their strengths as program/school advocates through participation in program supported transition
activities.
Accessed information about existing local parent-to-parent organizations, family peer networks, and parent-initiated
school-community efforts in order to continue engagement in new settings.

Parents and families form connections with peers and mentors in formal or informal social
networks that are supportive and/or educational and that enhance social well-being and
community life.

EXAMPLES OF STRATEGIES FOR PROGRAM PROGRESS

PROGRAM Ensure that systems and staff development facilitate opportunities for parents to develop
LEADERSHIP relationships with their peers through meetings, trainings, support groups, mentoring programs
or community referrals.
Incorporate goals related to family connections to peers and community into agency work
plans and strategic planning.

CONTINUOUS Use the community assessment, self assessments, related surveys and ongoing
IMPROVEMENT relationships with families to understand the opportunities and challenges related to parent
connections, peers, and community.
Use information from community assessment, self assessments and related surveys to
improve practices related to parent connections, peers and community.

PROFESSIONAL Conduct staff training on facilitating peer activities that help parents and families:
DEVELOPMENT enhance parent-child relationships;

strengthen their role as educators;

reflect and set learning goals;

learn about transitions; and

encourage parent leadership and advocacy.

14 The Head Start Parent, Family, and Community Engagement Framework



(coritinued])
Parents and families form connections with peers and mentors in formal or informal social
networks that are supportive and/or educational and that enhance social well-being and

community life.
PROGRAM Create safe and respectful environments where parents can lead and learn from each other and
ENVIRONMENT ask for the kinds of information that they find helpful as individuals and members of a group.

Provide space and resources, if necessary, for monthly events chaired by parents, for parents.

FAMILY Facilitate (or refer parents to) parental support and/or educational groups where they can
PARTNERSHIPS share their concerns (e.g. children’s special needs).
Talk with parents about the formal and informal social networks (support, amusement, help,
education, etc) they have and explore interests or needs in forming new (or renewed) social
connections.
Individualize opportunities for peer-to-peer connections for different groups of parents (e.g.,
fathers or grandparents).
Support parents interests and goals with skill-building volunteer opportunities in the program
and community.

TEACHING AND Encourage parent-to-parent support when participating in parent meetings about children’s
LEARNING learning and development.

COMMUNITY Collaborate with community organizations that share parents’ concerns and interests.
PARTNERSHIPS Link families with meaningful support networks, peer-to-peer groups, and volunteer

opportunities in the community.

EXAMPLES OF PROGRESS—PARENT AND FAMILY PERSPECTIVES

PARENTS AND FAMILIES:
Connected with other parents and families to exchange knowledge and resources.
Engaged in problem-solving and decision-making with staff, parents and families.
Experienced the personal value of relationships, connections and experiences in the program and community.

Developed a sense of self-efficacy through parent-to-parent experiences that support mothers, fathers, and other
parenting caregivers in their relationships with one another.

Gained a sense of empowerment through the validation that comes with peer-to-peer shared experiences.
Volunteered in the program or in other community-based organizations.
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Families participate in leadership development, decision-making, program policy
development, or community and state organizing activities to improve children’s
development and learning experiences.

EXAMPLES OF STRATEGIES FOR PROGRAM PROGRESS

PROGRAM
LEADERSHIP

CONTINUOUS
IMPROVEMENT

PROFESSIONAL

DEVELOPMENT

PROGRAM
ENVIRONMENT

FAMILY
PARTNERSHIPS

COMMUNITY
PARTNERSHIPS

Ensure that parents’ opinions are heard and included in the program planning processes
(e.g., policy council and parent committees, etc.).

Ensure that systems and supports are in place to address professional development,
continuous improvement, program environment and partnerships related to engaging families
as advocates and leaders.

Incorporate goals related to family advocacy and leadership into agency work plans and
strategic planning.

Conduct regular assessments on parent leadership and advocacy experiences to understand
opportunities and challenges.
Use related assessment data to improve practices related to parent leadership and advocacy.

Provide training on the multicultural principles, leadership development, and advocacy for
staff and families.

Create an environment that welcomes and affirms parent leadership and advocacy in the
program.

Work with parents to arrive at agreed upon understandings of how to partner and how to
collaborate with each other within the program.

Provide opportunities for parents to identify their strengths as leaders/advocates and to use
them in the program and community.

Share information with families about existing parent-to-parent organizations, family peer
networks and/or parent-initiated school-community efforts in order to foster continuity in
leadership and advocacy roles beyond Head Start.

Provide parent mentoring opportunities that could include staff, alumni parents/families,
elders, and professionals in the community to serve as a resource and support for parent
leadership development.

Partner with parents to engage advocacy groups that work on issues related to child, family
and community needs.

Form partnerships with parent-to-parent organizations or other K-12 parent groups to
facilitate connections for HS/EHS families.

EXAMPLES OF PROGRESS—PARENT AND FAMILY PERSPECTIVES

PARENTS AND FAMILIES:
Learned about their opportunities to engage in leadership and /or advocacy activities (eg. policy council).
Built upon their strengths as leaders and/or advocates through parent-initiated participation in program-supported
activities such as advocacy and leadership trainings, parent committees, policy councils, etc.
Accessed information about existing parent-to-parent organizations, family peer networks and/or parent-initiated
school-community efforts in order to continue to be leaders/advocates in the community and as their children
transition into kindergarten.
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THE PARENT, FAMILY, AND COMMUNITY
ENGAGEMENT FRAMEWORK:
SUMMARY AND USES

Regardless of the particular strategies that programs
and families choose, the necessary ingredients for
program success must include a commitment toward
goal-directed, positive, culturally responsive and
respectful relationships with families and a system-
wide, integrated, and comprehensive parent, family,
and community engagement approach.

The PFCE framework can be used in program-
wide strategic planning, program design and
management, continuous improvement systems,
professional development for staff and governing
bodies, and program approaches to providing
services. It can be used to inform community
partners about Head Start parent and family
engagement goals and the importance of those goals

\

=

for school readiness. It lays the groundwork for the
development of future parent and family engagement
training and technical assistance materials for Head
Start and Early Head Start programs that will be
made available through the National Center on
Parent, Family, and Community Engagement. m
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APPENDIX

RELATED ORGANIZATIONAL RESEARCH TO SUPPORT THE PFCE FRAMEWORK

Over the last decade, an important body of research in several fields makes the case for a systemic approach to interventions
for children and families. This approach seeks to change several important elements in the way a program or organization
works. Findings from the research suggest that programs with strong leadership and a supportive work environment create
the conditions for effective staff practices and relationships with children and families. Effective programs do not operate

in isolation. They depend on the support and resources of their communities in order to achieve the desired outcomes for
children and families. Like an orchestra, several instruments of change must work together to produce the desired result.

RELATED PARENT AND FAMILY ENGAGEMENT OUTCOMES RESEARCH

The body of research that focuses on parent and family engagement as key contributors to family well-being and child success
has grown significantly since the creation of Head Start in 1965. In order to highlight the significance of this research across
the seven family engagement outcomes, the National Center on Parent, Family, and Community Engagement (NCPFCE) will
be developing a series of materials that describe this multidisciplinary research base and its implications for implementing
system wide practices that are considered evidence-based, evidence-informed, or best practices. In addition, the research
support for building parent and family engagement and community partnerships that enhance children’s early learning and
developmental outcomes will be part of the NCPFCE program readiness guide for parent, family, and community engagement.
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RACE TO THE TOP-EARLY LEARNING CHALLENGE
PARTICIPATING STATE AGENCY
MODEL MEMORANDUM OF UNDERSTANDING

This Memorandum of Understanding (“MOU”) is entered into by and between the Mississippi Office of the
Governor / State Early Childhood Advisory Council of Mississippi (“Lead Agency”) and Mississippi Board for
Community Colleges (“Participating State Agency”). The purpose of this agreement is to establish a framework
of collaboration, as well as articulate specific roles and responsibilities in support of the State in its implementation

of an approved Race to the Top-Early Learning Challenge grant project.

L ASSURANCES

The Participating State Agency hereby certifies and represents that it:

1) Agrees to be a Participating State Agency and will implement those portions of the State Plan indicated in
Exhibit L, if the State application is funded;

2) Agrees to use, to the extent applicable and consistent with the State Plan and Exhibit I:

(a) A set of statewide Early Learning and Development Standards;

(b) A set of statewide Program Standards;

(c) A statewide Tiered Quality Rating and Improvement System; and

(d) A statewide Workforce Knowledge and Competency Framework and progression of credentials.

3) Has all requisite power and authority to execute and fulfill the terms of this MOU;

4) Is familiar with the State’s Race to the Top-Early Learning Challenge grant application and is supportive
of and committed to working on all applicable portions of the State Plan;

5) Will provide a Final Scope of Work only if the State’s application is funded and will do so in a timely
fashion but no later than 90 days after a grant is awarded; and will describe the Participating State
Agency’s specific goals, activities, timelines, budgets, and key personnel (“Participating State Agency
Plan™) in a manner that is consistent with the Preliminary Scope of Work (Exhibit I)), with the Budget
included in section VIII of the State Plan (including existing funds, if any, that the Participating State
Agency is using for activities and services that help achieve the outcomes of the State Plan; and

6) Will comply with all of the terms of the Race to the Top-Early Learning Challenge Grant, this agreement,
and all applicable Federal and State laws and regulations, including laws and regulations applicable to the
Race to the Top-Early Learning Challenge program, and the applicable provisions of EDGAR (34 CFR
Parts 75, 77, 79, 80, 82, 84, 86, 97, 98 and 99), and the suspension and debarment regulations in 2 CFR
Part 3485.



A.

B.

II. PROJECT ADMINISTRATION

PARTICIPATING STATE AGENCY RESPONSIBILITIES
In assisting the Lead Agency in implementing the tasks and activities described in the State’s Race to the

Top-Early Learning Challenge grant application, the Participating State Agency will:

1) Implement the Participating State Agency Scope of Work as identified in Exhibit i of this agreement;

2) Abide by the governance structure outlined in the State Plan;

3) Abide by the Participating State Agency’s Budget included in section VIII of the State Plan (including the
existing funds from Federal, State, private and local sources, if any, that the Participating State Agency is
using to achieve the outcomes in the RTT-ELC State Plan);

4) Actively participate in all relevant meetings or other events that are organized or sponsored by the State,
by the U.S. Department of Education (“ED”), or by the U.S. Department of Health and Human Services
(“HHS”);

5) Post to any Web site specified by the State, ED, or HHS, in a timely manner, all non-proprietary products
and lessons learned developed using Federal funds awarded under the RTT-ELC grant;

6) Participate, as requested, in any evaluations of this grant conducted by the State, ED, or HHS;

7) Be responsive to State, ED, or HHS requests for project information including on the status of the project,
project implementation, outcomes, and any problems anticipated or encountered, consistent with applicable

local, State and Federal privacy laws.

LEAD AGENCY RESPONSIBILITIES
In assisting the Participating State Agencies in implementing their tasks and activities described in the State’s

Race to the Top-Early Learning Challenge application, the Lead Agency will:

1) Work collaboratively with the Participating State Agency and support the Participating State Agency in
carrying out the Participating State Agency Scope of Work, as identified in Exhibit I of this agreement;

2) Timely award the portion of Race to the Top-Early Learning Challenge grant funds designated for the
Participating State Agency in the State Plan during the course of the project period and in accordance with
the Participating State Agency’s Scope of Work, as identified in Exhibit I, and in accordance with the
Participating State Agency’s Budget, as identified in section VIII of the State’s application;

3) Provide feedback on the Participating State Agency’s status updates, any interim reports, and project



plans and products;

4) Keep the Participating State Agency informed of the status of the State’s Race to the Top-Early Learning
Challenge grant project and seek input from the Participating State Agency, where applicable, through the
governance structure outlined in the State Plan;

5) Facilitate coordination across Participating State Agencies necessary to implement the State Plan; and

6) Identify sources of technical assistance for the project.

C. JOINT RESPONSIBILITIES

1) The Lead Agency and the Participating State Agency will each appoint a key contact person for the Race
to the Top-Early Learning Challenge grant.

2) These key contacts from the Lead Agency and the Participating State Agency will maintain frequent
communication to facilitate cooperation under this MOU, consistent with the State Plan and governance
structure.

3) Lead Agency and Participating State Agency personnel will work together to determine appropriate
timelines for project updates and status reports throughout the grant period.

4) Lead Agency and Participating State Agency personnel will negotiate in good faith toward achieving the
overall goals of the State’s Race to the Top-Early Learning Challenge grant, including when the State Plan
requires modifications that affect the Participating State Agency, or when the Participating State

Agency’s Scope of Work requires modifications.

D. STATE RECOURSE IN THE EVENT OF PARTICIPATING STATE AGENCY’S FAILURE TO
PERFORM
If the Lead Agency determines that the Participating State Agency is not meeting its goals, timelines,
budget, or annual targets, or is in some other way not fulfilling applicable requirements, the Lead Agency
will take appropriate enforcement action, which could include initiating a collaborative process by which to
attempt to resolve the disagreements between the Lead Agency and the Participating State Agency, or
initiating such enforcement measures as are available to the Lead Agency, under applicable State or

Federal law.

III. MODIFICATIONS

This Memorandum of Understanding may be amended only by written agreement signed by each of the parties involved, in

consultation with ED.



IV. DURATION
This Memorandum of Understanding shall be effective, beginning with the date of the last signature
hereon and, if a Race to the Top- Early Learning Challenge grant is received by the State, ending upon the

expiration of the Race to the Top- Early Learning Challenge grant project period.

V. SIGNATURES
_Authorized Renresentative of L.ead Asencv:
(b)(6)

Print Name Title

Authorized Representative of Participating State Agency:

(b)(8)

Print Name Title



EXHIBIT I — Mississippi Board for Community Colleges Scope of Work

The Participating State Agency hereby agrees to participate in the State Plan, as described in the State’s
application, and more specifically commits to undertake the tasks and activities described in detail below.

Selection

Criterion Participating Party Type of Participation

Example e State-funded preschool Representatives from each program are

Row—shows an e [DEA preschool special ed sitting on the state commiltee to define

example of ® Head Start Collab Office statewide QRIS program standards

criterion (B)(1)

for the State

agency that

oversees

state-funded

preschool, IDEA,

and Head Start

Collab Office _

® Head Start Collab Office Responsible for cross-walking Head Start

performance standards with the new
Program Standards

(A)(2) Board of Community Colleges @ Responsible for articulation of state’s Early

Learning goals
e Responsible for monitoring state progress
toward meeting collective goals
(A)(3) Board of Community Colleges e Participate as member on SECAC and

support its oversight and efforts to
implementing state’s Early Learning goals
and the RTT ELC grant

e Coordinate the statewide alignment of
professional development credentialing for
Early Learning workforce

(A)(4) Board of Community Colleges e Responsible for feedback on the SECAC
sustainability plan

(B)(1) Board of Community Colleges e Provide support as needed on the revision of
the state’s TQRIS

e Participate in all TQRIS Advisory
Committees

(D)) Board of Community Colleges e Provide leadership role to develop incentive
plan for all Community Colleges with ECE
certification programs to achieve NAEYC
accreditation

@ Provide supportive role to IHL for aligning
the state’s various ECE credential programs




with an unified stéte ECE career lattice

(D)(2)

Board of Community Colleges

e Facilitate the professional development
opportunities for early childhood educators in
improving their knowledge, skills and abilities
as needed

e Provide available data to the state’s early
learning state system to support the
understanding and identification of high
quality professional development programs

(E)2)

Board of Community Colleges

e Support the data collection efforts for the
state early learning data system to improve
instruction, practices, services and policies

(b)(8)




RACE TO THE TOP-EARLY LEARNING CHALLENGE
PARTICIPATING STATE AGENCY
MODEL MEMORANDUM OF UNDERSTANDING

This Memorandum of Understanding (“MOU™) is entered into by and between the Mississippi Office of the

Governor / State Early Childhood Advisory Council of Mississippi (“Lead Agency™) and Mississippi Department

of Human Services (“Participating State Agency™). The purpose of this agreement is to establish a framework of

collaboration, as well as articulate specific roles and responsibilities in support of the State in its implementation of

an approved Race to the Top-Early Learning Challenge grant project.

ASSURANCES

The Participating State Agency hereby certifies and represents that it:

1)

2)

6)

Agrees to be a Participating State Agency and will implement those portions of the State Plan indicated in
Exhibit I, if the State application is funded;
Agrees to use, to the extent applicable and consistent with the State Plan and Exhibit I:

(a) A set of statewide Early Learning and Development Standards;

(b) A set of statewide Program Standards;

(c) A statewide Tiered Quality Rating and Improvement System; and

(d) A statewide Workforce Knowledge and Competency Framework and progression of credentials.
Has all requisite power and authority to execute and fulfill the terms of this MOU;,
Is familiar with the State’s Race to the Top-Early Learning Challenge grant application and is supportive
of and committed to working on all applicable portions of the State Plan;
Will provide a Final Scope of Work only if the State’s application is funded and will do so in a timely
fashion but no later than 90 days after a grant is awarded; and will describe the Participating State
Agency’s specific goals, activities, timelines, budgets, and key personnel (“Participating State Agency
Plan™) in a manner that is consistent with the Preliminary Scope of Work (Exhibit I), with the Budget
included in section VIII of the State Plan (including existing funds, if any, that the Participating State
Agency is using for activities and services that help achieve the outcomes of the State Plan; and
Will comply with all of the terms of the Race to the Top-Early Learning Challenge Grant, this agreement,
and all applicable Federal and State laws and regulations, including laws and regulations applicable to the
Race to the Top-Early Learning Challenge program, and the applicable provisions of EDGAR (34 CFR
Parts 75, 77, 79, 80, 82, 84, 86, 97, 98 and 99), and the suspension and debarment regulations in 2 CFR
Part 3485.



A.

B.

II. PROJECT ADMINISTRATION

PARTICIPATING STATE AGENCY RESPONSIBILITIES
In assisting the Lead Agency in implementing the tasks and activities described in the State’s Race to the

Top-Early Learning Challenge grant application, the Participating State Agency will:

1) Implement the Participating State Agency Scope of Work as identified in Exhibit I of this agreement;

2) Abide by the governance structure outlined in the State Plan;

3) Abide by the Participating State Agency’s Budget included in section VIIT of the State Plan (including the
existing funds from Federal, State, private and local sources, if any, that the Participating State Agency is
using to achieve the outcomes in the RTT-ELC State Plan);

4) Actively participate in all relevant meetings or other events that are organized or sponsored by the State,
by the U.S. Department of Education (“ED”), or by the U.S. Department of Health and Human Services
(“HHS”);

5) Post to any Web site specified by the State, ED, or HHS, in a timely manner, all non-proprietary products
and lessons learned developed using Federal funds awarded under the RTT-ELC grant;

6) Participate, as requested, in any evaluations of this grant conducted by the State, ED, or HHS;

7) Be responsive to State, ED, or HHS requests for project information including on the status of the project,
project implementation, outcomes, and any problems anticipated or encountered, consistent with applicable

local, State and Federal privacy laws.

LEAD AGENCY RESPONSIBILITIES
In assisting the Participating State Agencies in implementing their tasks and activities described in the State’s

Race to the Top-Early Learning Challenge application, the Lead Agency will:

1) Work collaboratively with the Participating State Agency and support the Participating State Agency in
carrying out the Participating State Agency Scope of Work, as identified in Exhibit I of this agreement;

2) Timely award the portion of Race to the Top-Early Learning Challenge grant funds designated for the
Participating State Agency in the State Plan during the course of the project period and in accordance with
the Participating State Agency’s Scope of Work, as identified in Exhibit I, and in accordance with the
Participating State Agency’s Budget, as identified in section VIII of the State’s application;

3) Provide feedback on the Participating State Agency’s status updates, any interim reports, and project
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plans and produets;

4) Keep the Participating State Agency informed of the status of the State’s Race to the Top-Early Learning
Challenge grant project and seek input from the Participating State Agency, where applicable, through the
governance structure outlined in the State Plan;

5) Facilitate coordination across Participating State Agencies necessary to implement the State Plan; and

6) Identify sources of technical assistance for the project.

JOINT RESPONSIBILITIES

1) The Lead Agency and the Participating State Agency will each appoint a key contact person for the Race
to the Top-Early Learning Challenge grant.

2) These key contacts from the Lead Agency and the Participating State Agency will maintain frequent
communication to facilitate cooperation under this MOU, consistent with the State Plan and governance
structure,

3) Lead Agency and Participating State Agency personnel will work together to determine appropriate
timelines for project updates and status reports throughout the grant period.

4) Lead Agency and Participating State Agency personnel will negotiate in good faith toward achieving the

overall goals of the State’s Race to the Top-Early Learning Challenge grant, including when the State Plan
requires modifications that affect the Participating State Agency, or when the Participating State

Agency’s Scope of Work requires modifications.

D. STATE RECOURSE IN THE EVENT OF PARTICIPATING STATE AGENCY’S FAILURE TO
PERFORM

If the Lead Agency determines that the Participating State Agency is not meeting its goals, timelines,
budget, or annual targets, or is in some other way not fulfilling applicable requirements, the Lead Agency
will take appropriate enforcement action, which could include initiating a collaborative process by which to
attempt to resolve the disagreements between the Lead Agency and the Participating State Agency, or
initiating such enforcement measures as are available to the Lead Agency, under applicable State or

Federal law.

III. MODIFICATIONS

This Memorandum of Understanding may be amended only by written agreement signed by each of the parties involved, in

consultation with ED.



IV. DURATION
This Memorandum of Understanding shall be effective, beginning with the date of the last signature
hereon and, if a Race to the Top- Early Learning Challenge grant is received by the State, ending upon the

expiration of the Race to the Top- Early Learning Challenge grant project period.

V. SIGNATURES

Authorized Renresentative of 1 ead Asency:
(b)(8)

Authorized Representative of Participating State Agency:

(b)(8)




EXHIBIT I — Mississippi Department of Human Services Scope of Work

The Participating State Agency hereby agrees to participate in the State Plan, as described in the State’s
application, and more specifically commits to undertake the tasks and activities described in detail below.

2?&2?;':1 Participating Party Type of Participation
Example e State-funded preschool Representatives from each program are
Row—shows an e [DEA preschool special ed sitting on the state committee to define
example of e Head Start Collab Office statewide QRIS program standards
criterion (B)(1)
for the State
agency that
oversees
state-funded
preschool, IDEA,
and Head Start
Collab Office
® Head Start Collab Office Responsible for cross-walking Head Start
performance standards with the new
Program Standards
(A)(2) MDHS (CCDF, TQRIS) ® Responsible for articulation of state’s Early
Learning goals
e Responsible for monitoring state progress
toward meeting collective goals
(A)(3) MDHS (CCDF, TQRIS) e Continue leadership role on SECAC and
support its oversight and efforts to
implementing state’s Early Learning goals
and the RTT ELC grant
e Support the statewide alignment of
professional development programs for Early
Learning programs
(A)(4) MDHS (CCDF, TQRIS) e Responsible for feedback on the SECAC
sustainability plan
(B)(1) MDHS (CCDF, TQRIS, Infant e Provide leadership role with revising the
and Toddler) state’s TQRIS
@ Provide leadership role with aligning the state
infant and toddler guidelines with Early
Learning Standards
e Facilitate all TQRIS Advisory Committee
meetings
(B)(2) MDHS (CCDF, TQRIS) e Support the participation of all state funded
pre-K programs in the state TQRIS
e Support the state goals for promoting




statewide participation in the TQRIS

(B)3)

MDHS (CCDF, TQRIS)

e Support and provide feedback on plans for
TQRIS measurement and evaluations

(B)(4)

MDHS (CCDF, TQRIS)

e Provide leadership role with outreach effort
to families and communities on the benefits of
TQRIS

(B)(3)

MDHS (CCDF, TQRIS)

o Support the efforts for validation and testing
for effectiveness of the TQRIS

(©)3)

MDHS (CCDF, TQRIS)

e Implement program for an Infant toddler
specialist in each quadrant of state to work
with multiple centers on TQRIS standards

e Support the development of materials and
training about the revised Early Learning
Development standards and their alignment
with health, behavioral, and development
needs

@ Participate in the routine revision of the
state’s Early Learning standards to ensure
quality and appropriateness for children's
health and safety issues

(E)2)

MDHS (CCDF, TQRIS)

e Support the data collection efforts for the
state early learning data system to improve
instruction, practices, services and policies

(b)(8)

Signature (Authorized R{f})resenmﬁve of Lead Agency)

Date

(b)(8)

Signature (Authorized Representative of Participating State Agency) Date



RACE TO THE TOP-EARLY LEARNING CHALLENGE
PARTICIPATING STATE AGENCY
MODEL MEMORANDUM OF UNDERSTANDING

This Memorandum of Understanding (“MOU?™) is entered into by and between the Mississippi Office of the

Governor / State Early Childhood Advisory Council of Mississippi (“Lead Agency™) and Mississippi State

Department of Health (“Participating State Agency™). The purpose of this agreement is to establish a framework

of collaboration, as well as articulate specific roles and responsibilities in support of the State in its

implementation of an approved Race to the Top-Early Learning Challenge grant project.

L

ASSURANCES

The Participating State Agency hereby certifies and represents that it:

1)

2)

Agrees to be a Participating State Agency and will implement those portions of the State Plan indicated in
Exhibit 1, if the State application is funded;
Agrees to use, to the extent applicable and consistent with the State Plan and Exhibit I:

(a) A set of statewide Early Learning and Development Standards;

(b) A set of statewide Program Standards;

(c) A statewide Tiered Quality Rating and Improvement System; and

(d) A statewide Workforce Knowledge and Competency Framework and progression of credentials.
Has all requisite power and authority to execute and fulfill the terms of this MOU;
Is familiar with the State’s Race to the Top-Early Learning Challenge grant application and is supportive
of and committed to working on all applicable portions of the State Plan;
Will provide a Final Scope of Work only if the State’s application is funded and will do so in a timely
fashion but no later than 90 days after a grant is awarded; and will describe the Participating State
Agency’s specific goals, activities, timelines, budgets, and key personnel (“Participating State Agency
Plan™) in a manner that is consistent with the Preliminary Scope of Work (Exhibit I), with the Budget
included in section VIII of the State Plan (including existing funds, if any, that the Participating State
Agency is using for activities and services that help achieve the outcomes of the State Plan; and
Will comply with all of the terms of the Race to the Top-Early Learning Challenge Grant, this agreement,
and all applicable Federal and State laws and regulations, including laws and regulations applicable to the
Race to the Top-Early Learning Challenge program, and the applicable provisions of EDGAR (34 CFR
Parts 75, 77, 79, 80, 82, 84, 86, 97, 98 and 99), and the suspension and debarment regulations in 2 CFR
Part 3485.



II. PROJECT ADMINISTRATION

A. PARTICIPATING STATE AGENCY RESPONSIBILITIES

B.

In assisting the Lead Agency in implementing the tasks and activities described in the State’s Race to the

Top-Early Learning Challenge grant application, the Participating State Agency will:

1)
2)
3)

4)

Implement the Participating State Agency Scope of Work as identified in Exhibit [ of this agreement;
Abide by the governance structure outlined in the State Plan,

Abide by the Participating State Agency’s Budget included in section VIII of the State Plan (including the
existing funds from Federal, State, private and local sources, if any, that the Participating State Agency is
using to achieve the outcomes in the RTT-ELC State Plan);

Actively participate in all relevant meetings or other events that are organized or sponsored by the State,
by the U.S. Department of Education (“ED”), or by the U.S. Department of Health and Human Services
(“HHS”);

Post to any Web site specified by the State, ED, or HHS, in a timely manner, all non-proprietary products
and lessons learned developed using Federal funds awarded under the RTT-ELC grant;

Participate, as requested, in any evaluations of this grant conducted by the State, ED, or HHS;

Be responsive to State, ED, or HHS requests for project information including on the status of the project,
project implementation, outcomes, and any problems anticipated or encountered, consistent with

applicable local, State and Federal privacy laws.

LEAD AGENCY RESPONSIBILITIES

In assisting the Participating State Agencies in implementing their tasks and activities described in the State’s

Race to the Top-Early Learning Challenge application, the Lead Agency will:

1)

2)

Work collaboratively with the Participating State Agency and support the Participating State Agency in
carrying out the Participating State Agency Scope of Work, as identified in Exhibit I of this agreement;
Timely award the portion of Race to the Top-Early Learning Challenge grant funds designated for the
Participating State Agency in the State Plan during the course of the project period and in accordance
with the Participating State Agency’s Scope of Work, as identified in Exhibit I, and in accordance with
the Participating State Agency’s Budget, as identified in section VIII of the State’s application;

Provide feedback on the Participating State Agency’s status updates, any interim reports, and project

plans and products;



4) Keep the Participating State Agency informed of the status of the State’s Race to the Top-Early Learning
Challenge grant project and seek input from the Participating State Agency, where applicable, through the
governance structure outlined in the State Plan;

5) Facilitate coordination across Participating State Agencies necessary to implement the State Plan; and

6) Identify sources of technical assistance for the project.

C. JOINT RESPONSIBILITIES

1) The Lead Agency and the Participating State Agency will each appoint a key contact person for the Race
to the Top-Early Learning Challenge grant.

2) These key contacts from the Lead Agency and the Participating State Agency will maintain frequent
communication to facilitate cooperation under this MOU, consistent with the State Plan and governance
structure.

3) Lead Agency and Participating State Agency personnel will work together to determine appropriate
timelines for project updates and status reports throughout the grant period.

4) Lead Agency and Participating State Agency personnel will negotiate in good faith toward achieving the
overall goals of the State’s Race to the Top-Early Learning Challenge grant, including when the State
Plan requires modifications that affect the Participating State Agency, or when the Participating State

Agency’s Scope of Work requires modifications.

D. STATE RECOURSE IN THE EVENT OF PARTICIPATING STATE AGENCY’S FAILURE TO
PERFORM
If the Lead Agency determines that the Participating State Agency is not meeting its goals, timelines,
budget, or annual targets, or is in some other way not fulfilling applicable requirements, the Lead Agency
will take appropriate enforcement action, which could include initiating a collaborative process by which
to attempt to resolve the disagreements between the Lead Agency and the Participating State Agency, or
initiating such enforcement measures as are available to the Lead Agency, under applicable State or

Federal law.

III. MODIFICATIONS

This Memorandum of Understanding may be amended only by written agreement signed by each of the parties involved, in consultation with ED,



IV. DURATION
This Memorandum of Understanding shall be effective, beginning with the date of the last signature
hereon and, if a Race to the Top- Early Learning Challenge grant is received by the State, ending upon the

expiration of the Race to the Top- Early Learning Challenge grant project period.

V. SIGNATURES

Authorized Representative of Lead Agency:

(b)(8)

Authorized Representative of Participating State Agency:

(b)(8)




EXHIBIT I —Mississippi State Department of Health Scope of Work

The Participating State Agency hereby agrees to participate in the State Plan, as described in the State’s
application, and more specifically commits to undertake the tasks and activities described in detail below.

ierliig‘li?:] Participating Party Type of Participation
Example Row— | ® State-funded preschool Representatives from each program are sitting
shows an example | ® IDEA preschool special ed on the state committee to define statewide
of criterion (B)(1) | @ Head Start Collab Office ORIS program standards
Jor the State
agency that
oversees state-
Sfunded preschool,
IDEA, and Head
Start Collab
Office
e Head Start Collab Office Responsible for cross-walking Head Start
performance standards with the new Program
Standards
(A)(2) MSDH (Registration and e Responsible for articulation of state’s Early
Licensure) Learning goals
e Responsible for monitoring state progress
toward meeting collective goals
(A)(3) MSDH (Registration and e Continue leadership role on SECAC and
| Licensure) support its oversight and efforts to
implementing state’s Early Learning goals
and the RTT ELC grant
e Support the statewide alignment of
professional development programs for Early
Learning programs
(A)(4) MSDH (Registration and e Responsible for feedback on the SECAC
Licensure) sustainability plan
(B)(1) MSDH (Registration and @ Provide leadership role with aligning the
Licensure) state infant and toddler guidelines with Early
Learning Standards
(B)(2) MSDH (Registration and e Support the state goals for promoting
Licensure) participation in the TQRIS
(B)(3) MSDH (Registration and e Support and provide feedback for TQRIS
Licensure) measurements and evaluations




(B)(4) MSDH (Registration and @ Support DHS in the TQRIS effort for
Licensure) outreach to families and communities
(B)(5) MSDH (Registration and e Support the efforts for validation and testing
Licensure) for effectiveness of the TQRIS
(C)3) MSDH (Registration and e Support the development of materials and
Licensure) training about the revised Early Learning
Development standards and their alignment
with health, behavioral, and development
needs
(D)(1) MSDH (Registration and @ Participate as members of the Professional
Licensure) Development Advisory committee to align in
expand the Mississippi early educator
credential
(E)(2) MSDH (Registration and e Support the data collection efforts for the
Licensure) state early learning data system to improve
instruction, practices, services and policies

(b)(8)

Signature (Authorized Répresentative of Lead Agency)

Date

(b)(8)

Signature (Aztthor’;izéd Representative of Participating State Agency) Date




RACE TO THE TOP-EARLY LEARNING CHALLENGE
PARTICIPATING STATE AGENCY
MODEL MEMORANDUM OF UNDERSTANDING

This Memorandum of Understanding (“MOU?) is entered into by and between the Mississippi Office of the

Governor / State Early Childhood Advisory Council of Mississippi (“Lead Agency™) and Mississippi Department

of Education (“Participating State Agency™). The purpose of this agreement is to establish a framework of

collaboration, as well as articulate specific roles and responsibilities in support of the State in its implementation

of an approved Race to the Top-Early Learning Challenge grant project.

I

ASSURANCES

The Participating State Agency hereby certifies and represents that it:

1)

2)

Agrees to be a Participating State Agency and will implement those portions of the State Plan indicated in
Exhibit I, if the State application is funded,
Agrees to use, to the extent applicable and consistent with the State Plan and Exhibit I:

(a) A set of statewide Early Learning and Development Standards,

(b) A set of statewide Program Standards;

(c) A statewide Tiered Quality Rating and Improvement System; and

(d) A statewide Workforce Knowledge and Competency Framework and progression of credentials.
Has all requisite power and authority to execute and fulfill the terms of this MOU,
Is familiar with the State’s Race to the Top-Early Learning Challenge grant application and is supportive
of and committed to working on all applicable portions of the State Plan;
Will provide a Final Scope of Work only if the State’s application is funded and will do so in a timely
fashion but no later than 90 days after a grant is awarded; and will describe the Participating State
Agency’s specific goals, activities, timelines, budgets, and key personnel (“Participating State Agency
Plan”) in a manner that is consistent with the Preliminary Scope of Work (Exhibit I), with the Budget
included in section VIII of the State Plan (including existing funds, if any, that the Participating State
Agency is using for activities and services that help achieve the outcomes of the State Plan; and
Will comply with all of the terms of the Race to the Top-Early Learning Challenge Grant, this agreement,
and all applicable Federal and State laws and regulations, including laws and regulations applicable to the
Race to the Top-Early Learning Challenge program, and the applicable provisions of EDGAR (34 CFR
Parts 75, 77, 79, 80, 82, 84, 86, 97, 98 and 99), and the suspension and debarment regulations in 2 CFR
Part 3485.



II. PROJECT ADMINISTRATION

A. PARTICIPATING STATE AGENCY RESPONSIBILITIES

In assisting the Lead Agency in implementing the tasks and activities described in the State’s Race to the

Top-Early Learning Challenge grant application, the Participating State Agency will:

1)
2)
3)

6)
7)

Implement the Participating State Agency Scope of Work as identified in Exhibit I of this agreement;
Abide by the governance structure outlined in the State Plan;

Abide by the Participating State Agency’s Budget included in section VIII of the State Plan (including the
existing funds from Federal, State, private and local sources, if any, that the Participating State Agency is
using to achieve the outcomes in the RTT-ELC State Plan);

Actively participate in all relevant meetings or other events that are organized or sponsored by the State,
by the U.S. Department of Education (“ED™), or by the U.S. Department of Health and Human Services
(HHS");

Post to any Web site specified by the State, ED, or HHS, in a timely manner, all non-proprietary products
and lessons learned developed using Federal funds awarded under the RTT-ELC grant;

Participate, as requested, in any evaluations of this grant conducted by the State, ED, or HHS;

Be responsive to State, ED, or HHS requests for project information including on the status of the project,
project implementation, outcomes, and any problems anticipated or encountered, consistent with

applicable local, State and Federal privacy laws.

B. LEAD AGENCY RESPONSIBILITIES

In assisting the Participating State Agencies in implementing their tasks and activities described in the State’s

Race to the Top-Early Learning Challenge application, the Lead Agency will:

1)

2)

Work collaboratively with the Participating State Agency and support the Participating State Agency in
carrying out the Participating State Agency Scope of Work, as identified in Exhibit I of this agreement;
Timely award the portion of Race to the Top-Early Learning Challenge grant funds designated for the
Participating State Agency in the State Plan during the course of the project period and in accordance
with the Participating State Agency’s Scope of Work, as identified in Exhibit I, and in accordance with
the Participating State Agency’s Budget, as identified in section VIII of the State’s application;

Provide feedback on the Participating State Agency’s status updates, any interim reports, and project

plans and products;



4) Keep the Participating State Agency informed of the status of the State’s Race to the Top-Early Learning
Challenge grant project and seek input from the Participating State Agency, where applicable, through the
governance structure outlined in the State Plan;

5) Facilitate coordination across Participating State Agencies necessary to implement the State Plan; and

6) Identify sources of technical assistance for the project.

C. JOINT RESPONSIBILITIES

1) The Lead Agency and the Participating State Agency will each appoint a key contact person for the Race
to the Top-Early Learning Challenge grant.

2) These key contacts from the Lead Agency and the Participating State Agency will maintain frequent
communication to facilitate cooperation under this MOU, consistent with the State Plan and governance
structure.

3) Lead Agency and Participating State Agency personnel will work together to determine appropriate
timelines for project updates and status reports throughout the grant period.

4) Lead Agency and Participating State Agency personnel will negotiate in good faith toward achieving the
overall goals of the State’s Race to the Top-Early Learning Challenge grant, including when the State
Plan requires modifications that affect the Participating State Agency, or when the Participating State

Agency’s Scope of Work requires modifications.

D. STATE RECOURSE IN THE EVENT OF PARTICIPATING STATE AGENCY’S FAILURE TO
PERFORM

In the event a difference of opinion between the signature parties related to service responsibilities or
other matters related to the implementation of this Agreement, the parties agree that the State division or
program directors, within ten (10) days from receipt of a complaint, will review the issues and develop
recommendations for resolution. If resolution is not achieved at the State division or program director
level, the issue will be referred to the agency heads of the Office of the Governor and the Mississippi
Department of Education within five (5) business days of the meeting to reach a determination on the
matter.

ITI. MODIFICATIONS

This Memorandum of Understanding may be amended only by written agreement signed by each of the

parties involved, in consultation with ED.



IV. DURATION

This Memorandum of Understanding shall become effective (a) after the execution of this agreement
by both parties and (b) after the Race to the Top-Early Learning Challenge grant is received by the

State and shall terminate upon the expiration of the Race to the Top-Early Learning Challenge grant
project period.

V. SIGNATURES

Authorized Representative of Lead Agency:
(b)(6)

Authorized Representative of Participating State Agency:

(b)(8)




EXHIBIT I — Mississippi Department of Education Scope of Work

The Participating State Agency hereby agrees to participate in the State Plan, as described in the State’s
application, and more specifically commits to undertake the tasks and activities described in detail below.

agency that
oversees stale-
JSunded preschool,
IDEA, and Head
Start Collab Office

Selection = e

Criterion Participating Party Type of Participation

Example Row— e State-funded preschool Representatives from each program are sitting
shows an example | ® IDEA preschool special ed on the state committee to define statewide

of criterion (B)(1) | e Head Start Collab Office ORIS program standards

Jor the State

Head Start Collab Office

Responsible for cross-walking Head Start
performance standards with the new Program
Standards

Professional Development, State
funded-preK)

(A)(2) MDE (Special Education Office, | ® Responsible for articulation of state’s Early
Professional Development, State Learning goals
funded-preK) e Responsible for monitoring state progress
toward meeting collective goals
(A)(3) MDE (Special Education Office, | e Continue leadership role on SECAC and
| Professional Development, State support its oversight and efforts to
funded-preK) implementing state’s Early Learning goals
and the RTT ELC grant
e Coordinate the statewide alignment of
professional development programs for Early
Learning programs
(A)(4) MDE (Special Education Office, | e Responsible for feedback on the SECAC
Professional Development, State sustainability plan
funded-preK)
- (B)(1) MDE (Special Education Office, | ® Provide support as needed on the revision of

the state’s TQRIS
e Participate in all TQRIS Advisory
Committees




(B)(2) Mississippi Department of ® Support the participation of all state funded
Education pre-IX programs in the state TQRIS
e Support the state goals for promoting
participation in the TQRIS
(B)(3) Mississippi Department of e Oversee contracts for TQRIS measurements
Education and evaluations
(B)(4) Mississippi Department of ® Support DHS in the TQRIS effort for
Education outreach to families and communities
(B)(5) Mississippi Department of e Oversee contracts for validation and testing
Education the effectiveness of the TQRIS
(O)(3) Mississippi Department of e Responsible for developing materials and
Education training about the revised Early Learning
Development standards and their alignment
with health, behavioral, and development
needs
e Oversee the routine revision of the state’s
Early Learning standards to ensure quality
and appropriateness for children's health and
safety issues
(C)(4) Mississippi Department of e Create "readiness teams" that include
Education stakeholders in the elementary school
communities of greatest need
(D)(1) Mississippi Department of e Participate as members of the Professional
Education Development Advisory committee to align in
expand the Mississippi early educator
credential
(D)(2) Mississippi Department of e Facilitate the professional development
Education opportunities for early childhood educators in
improving their knowledge, skills and
abilities and educational attainment
(E)(1) Mississippi Department of e Facilitate the rollout for the statewide

Education

Kindergarten Entry Assessment




(E)(2) Mississippi Department of e Support the data collection efforts as allowed
Education by applicable state laws and policies and
federal law and regulations for the state early
learning data system to improve instruction,
practices, services and policies
(b)(6)

ignature (Aufhorized Repredentalive of Lead Agency)

Date

(b)(8)

Signature (Authorized Representative of Participating State Agency) Date




RACE TO THE TOP-EARLY LEARNING CHALLENGE
PARTICIPATING STATE AGENCY
MODEL MEMORANDUM OF UNDERSTANDING

This Memorandum of Understanding (“MOU”) is entered into by and between the Mississippi Office of the
Governor / State Early Childhood Advisory Council of Mississippi (“Lead Agency™) and Mississippi Institutions of
Higher Learning (“Participating State Agency”). The purpose of this agreement is to establish a framework of
collaboration, as well as articulate specific roles and responsibilities in support of the State in its implementation of

an approved Race to the Top-Early Learning Challenge grant project.

L ASSURANCES

The Participating State Agency hereby certifies and represents that it:

1) Agrees to be a Participating State Agency and will implement those portions of the State Plan indicated in
Exhibit 1, if the State application is funded;

2) Agrees to use, to the extent applicable and consistent with the State Plan and Exhibit I:

(a) A set of statewide Early Learning and Development Standards;

(b) A set of statewide Program Standards;

(c) A statewide Tiered Quality Rating and Improvement System; and

(d) A statewide Workforce Knowledge and Competency Framework and progression of credentials.

3) Has all requisite power and authority to execute and fulfill the terms of this MOU;

4) Is familiar with the State’s Race to the Top-Early Learning Challenge grant application and is supportive
of and committed to working on all applicable portions of the State Plan;

5) Will provide a Final Scope of Work only if the State’s application is funded and will do so in a timely
fashion but no later than 90 days after a grant is awarded; and will describe the Participating State
Agency’s specific goals, activities, timelines, budgets, and key personnel (“Participating State Agency
Plan™) in a manner that is consistent with the Preliminary Scope of Work (Exhibit I), with the Budget
included in section VIII of the State Plan (including existing funds, if any, that the Participating State
Agency is using for activities and services that help achieve the outcomes of the State Plan; and

6) Will comply with all of the terms of the Race to the Top-Early Learning Challenge Grant, this agreement,
and all applicable Federal and State laws and regulations, including laws and regulations applicable to the
Race to the Top-Early Learning Challenge program, and the applicable provisions of EDGAR (34 CFR
Parts 75, 77, 79, 80, 82, 84, 86, 97, 98 and 99), and the suspension and debarment regulations in 2 CFR
Part 3485,



A,

B.

II. PROJECT ADMINISTRATION

PARTICIPATING STATE AGENCY RESPONSIBILITIES
In assisting the Lead Agency in implementing the tasks and activities described in the State’s Race to the

Top-Early Learning Challenge grant application, the Participating State Agency will:

1) Implement the Participating State Agency Scope of Work as identified in Exhibit I of this agreement;

2) Abide by the governance structure outlined in the State Plan;

3) Abide by the Participating State Agency’s Budget included in section VIII of the State Plan (including the
existing funds from Federal, State, private and local sources, if any, that the Participating State Agency is
using to achieve the outcomes in the RTT-ELC State Plan);

4) Actively participate in all relevant meetings or other events that are organized or sponsored by the State,
by the U.S. Department of Education (“ED”), or by the U.S. Department of Health and Human Services
(“HHS™);

5) Post to any Web site specified by the State, ED, or HHS, in a timely manner, all non-proprietary products
and lessons learned developed using Federal funds awarded under the RTT-ELC grant;

6) Participate, as requested, in any evaluations of this grant conducted by the State, ED, or HHS,;

7) Be responsive to State, ED, or HHS requests for project information including on the status of the project,
project implementation, outcomes, and any problems anticipated or encountered, consistent with applicable

local, State and Federal privacy laws.

LEAD AGENCY RESPONSIBILITIES
In assisting the Participating State Agencies in implementing their tasks and activities described in the State’s

Race to the Top-Early Learning Challenge application, the Lead Agency will:

1) Work collaboratively with the Participating State Agency and support the Participating State Agency in
carrying out the Participating State Agency Scope of Work, as identified in Exhibit [ of this agreement;

2) Timely award the portion of Race to the Top-Early Learning Challenge grant funds designated for the
Participating State Agency in the State Plan during the course of the project period and in accordance with
the Participating State Agency’s Scope of Work, as identified in Exhibit I, and in accordance with the
Participating State Agency’s Budget, as identified in section VIII of the State’s application;

3) Provide feedback on the Participating State Agency’s status updates, any interim reports, and project



2)

o)
6)

plans and products;

Keep the Participating State Agency informed of the status of the State’s Race to the Top-Early Learning
Challenge grant project and seek input from the Participating State Agency, where applicable, through the
governance structure outlined in the State Plan;

Facilitate coordination across Participating State Agencies necessary to implement the State Plan; and

Identify sources of technical assistance for the project.

C. JOINT RESPONSIBILITIES

1)

2)

3)

4)

The Lead Agency and the Participating State Agency will each appoint a key contact person for the Race
to the Top-Early Learning Challenge grant.

These key contacts from the Lead Agency and the Participating State Agency will maintain frequent
cominunication to facilitate cooperation under this MOU, consistent with the State Plan and governance
structure.

Lead Agency and Participating State Agency personnel will work together to determine appropriate
timelines for project updates and status reports throughout the grant period.

Lead Agency and Participating State Agency personnel will negotiate in good faith toward achieving the
overall goals of the State’s Race to the Top-Early Learning Challenge grant, including when the State Plan
requires modifications that affect the Participating State Agency, or when the Participating State

Agency’s Scope of Work requires modifications.

D. STATE RECOURSE IN THE EVENT OF PARTICIPATING STATE AGENCY’S FAILURE TO
PERFORM

If the Lead Agency determines that the Participating State Agency is not meeting its goals, timelines,
budget, or annual targets, or is in some other way not fulfilling applicable requirements, the Lead Agency
will take appropriate enforcement action, which could include initiating a collaborative process by which to
attempt to resolve the disagreements between the Lead Agency and the Participating State Agency, or
initiating such enforcement measures as are available to the Lead Agency, under applicable State or

Federal law.

I1I. MODIFICATIONS

This Memorandum of Understanding may be amended only by written agreement signed by each of the parties involved, in

consultation with ED.



IV. DURATION
This Memorandum of Understanding shall be effective, beginning with the date of the last signature
hereon and, if a Race to the Top- Early Learning Challenge grant is received by the State, ending upon the

expiration of the Race to the Top- Early Learning Challenge grant project period.

V. SIGNATURES

Authgrized Representative of Lead Agency:

Il 01517

P/;_\pgx,avi& A v e Rwotder SECAL

Authorized Representative of Participating State Agency:

»/lu/ld( /éﬁfﬁ ros5/13
l/

Si ,;gnéture Date

7[7/[(‘1/L /V( %aana’g O st (Seoney

T T

Print Name Title




EXHIBIT I — Mississippi Institutions of Higher Learning Scope of Work

The Participating State Agency hereby agrees to participate in the State Plan, as described in the State’s
application, and more specifically commits to undertake the tasks and activities described in detail below.

Selection

Row—shows an
example of
criterion (B)(1)
for the State
agency that
oversees
state-funded

and Head Start
Collab Office

preschool, IDEA,

e [DEA preschool special ed
e Head Start Collab Office

Cittation Parhcum@ng Party Type of Participation
Example e State-funded preschool Representatives from each program are

sitting on the state committee to define
statewide QRIS program standards

e Head Start Collab Office

Responsible for cross-walking Head Start
performance standards with the new
Program Standards

| (A)(Q2)

[HL

e Responsible for articulation of state’s Early
Learning goals

e Responsible for participating in monitoring
state progress toward meeting collective
goals

(A)3)

IHL

e Participate as member on SECAC and
support its oversight and efforts to
implementing state’s Early Learning goals
and the RTT ELC grant

o Coordinate the statewide alignment of
professional development credentialing for
Early Learning workforce

(A)()

HL

e Responsible for feedback on the SECAC
sustainability plan

(B)(1)

IHL

@ Provide support as needed on the revision of
the state’s TQRIS

e Participate in all TQRIS Advisory
Committees

(D)D)

[HL

e Provide leadership role to align the state’s
various ECE credential programs with an
unified state ECE career lattice

(D)@2)

HL

e Facilitate the professional development
opportunities for early childhood educators in




improving their knowledge, skills and abilitieq
e Provide available data to the state’s early
learning state system to support the
understanding and identification of high
quality professional development programs

(E)(2)

[HL

e Support the data collection efforts for the
state early learning data system to improve
instruction, practices, services and policies

(b)(8)

Signature (Authorizifl Representalive of Lead Agency)

Date

(b)(8)

Signature (Authorized Re,?/esenrafive of Participating State Agency)  Date



RACE TO THE TOP-EARLY LEARNING CHALLENGE
PARTICIPATING STATE AGENCY
MODEL MEMORANDUM OF UNDERSTANDING

This Memorandum of Understanding (“MOU?”) is entered into by and between the State Early Childhood

Advisory Council of Mississippi (“Lead Agency”) and Mississippi State University, for and on behalf of its

National Strategic Planning & Analysis Research Center (“Participating State Agency”). The purpose of this

agreement is to establish a framework of collaboration, as well as articulate specific roles and responsibilities in

support of the State in its implementation of an approved Race to the Top-Early Learning Challenge grant project.

I.

ASSURANCES

The Participating State Agency hereby certifies and represents that it:

1y

2)

3)
4)

5)

6)

Agrees to be a Participating State Agency and will implement those portions of the State Plan indicated in
Exhibit I, if the State application is funded;
Agrees to use, to the extent applicable and consistent with the State Plan and Exhibit I:

(a) A set of statewide Early Learning and Development Standards;

(b) A set of statewide Program Standards;

(c) A statewide Tiered Quality Rating and Improvement System; and

(d) A statewide Workforce Knowledge and Competency Framework and progression of credentials.
Has all requisite power and authority to execute and fulfill the terms of this MOU;
[s familiar with the State’s Race to the Top-Early Learning Challenge grant application and is supportive
of and committed to working on all applicable portions of the State Plan;
Will provide a Final Scope of Work only if the State’s application is funded and will do so in a timely
fashion but no later than 90 days after a grant is awarded; and will describe the Participating State
Agency’s specific goals, activities, timelines, budgets, and key personnel (“Participating State Agency
Plan™) in a manner that is consistent with the Preliminary Scope of Work (Exhibit I), with the Budget
included in section VIII of the State Plan (including existing funds, if any, that the Participating State
Agency is using for activities and services that help achieve the outcomes of the State Plan; and
Will comply with all of the terms of the Race to the Top-Early Learning Challenge Grant, this agreement,
and all applicable Federal and State laws and regulations, including laws and regulations applicable to the
Race to the Top-Early Learning Challenge program, and the applicable provisions of EDGAR (34 CFR
Parts 75, 77, 79, 80, 82, 84, 86, 97, 98 and 99), and the suspension and debarment regulations in 2 CFR
Part 3485.



II. PROJECT ADMINISTRATION

A. PARTICIPATING STATE AGENCY RESPONSIBILITIES

In assisting the Lead Agency in implementing the tasks and activities described in the State’s Race to the

B.

Top-Early Learning Challenge grant application, the Participating State Agency will:

1)
2)
3)

4)

3)

6)
7)

Implement the Participating State Agency Scope of Work as identified in Exhibit I of this agreement;
Abide by the governance structure outlined in the State Plan;

Abide by the Participating State Agency’s Budget included in section VIII of the State Plan (including the
existing funds from Federal, State, private and local sources, if any, that the Participating State Agency is
using to achieve the outcomes in the RTT-ELC State Plan);

Actively participate in all relevant meetings or other events that are organized or sponsored by the State,
by the U.S. Department of Education (“ED”), or by the U.S. Department of Health and Human Services
("HHS”);

Post to any Web site specified by the State, ED, or HHS, in a timely manner, all non-proprietary products
and lessons learned developed using Federal funds awarded under the RTT-ELC grant;

Participate, as requested, in any evaluations of this grant conducted by the State, ED, or HHS;

Be responsive to State, ED, or HHS requests for project information including on the status of the project,
project implementation, outcomes, and any problems anticipated or encountered, consistent with

applicable local, State and Federal privacy laws.

LEAD AGENCY RESPONSIBILITIES

In assisting the Participating State Agencies in implementing their tasks and activities described in the State’s

Race to the Top-Early Learning Challenge application, the Lead Agency will:

2)

3)

Work collaboratively with the Participating State Agency and support the Participating State Agency in
carrying out the Participating State Agency Scope of Work, as identified in Exhibit I of this agreement;
Timely award the portion of Race to the Top-Early Learning Challenge grant funds designated for the
Participating State Agency in the State Plan during the course of the project period and in accordance
with the Participating State Agency’s Scope of Work, as identified in Exhibit I, and in accordance with
the Participating State Agency’s Budget, as identified in section VIII of the State’s application;
Provide feedback on the Participating State Agency’s status updates, any interim reports, and project

plans and products;



4) Keep the Participating State Agency informed of the status of the State’s Race to the Top-Early Learning
Challenge grant project and seek input from the Participating State Agency, where applicable, through the
governance structure outlined in the State Plan;

5) Facilitate coordination across Participating Stale Agencies necessary to implement the State Plan; and

6) Identify sources of technical assistance for the project.

C. JOINT RESPONSIBILITIES

1) The Lead Agency and the Participating State Agency will each appoint a key contact person for the Race
to the Top-Early Learning Challenge grant.

2) These key contacts from the Lead Agency and the Participating State Agency will maintain frequent
communication to facilitate cooperation under this MOU, consistent with the State Plan and governance
structure.

3) Lead Agency and Participating State Agency personnel will work together to determine appropriate
timelines for project updates and status reports throughout the grant period.

4) Lead Agency and Participating State Agency personnel will negotiate in good faith toward achieving the
overall goals of the State’s Race to the Top-Early Learning Challenge grant, including when the State
Plan requires modifications that affect the Participating State Agency, or when the Participating State

Agency’s Scope of Work requires modifications.

D. STATE RECOURSE IN THE EVENT OF PARTICIPATING STATE AGENCY’S FAILURE TO
PERFORM
If the Lead Agency determines that the Participating State Agency is not meeting its goals, timelines,
budget, or annual targets, or is in some other way not fulfilling applicable requirements, the Lead Agency
will take appropriate enforcement action, which could include initiating a collaborative process by which
to attempt to resolve the disagreements between the Lead Agency and the Participating State Agency, or
initiating such enforcement measures as are available to the Lead Agency, under applicable State or

Federal law.

11I. MODIFICATIONS
This Memorandum of Understanding may be amended only by written agreement signed by each of the

parties involved, in consultation with ED.



IV. DURATION
This Memorandum of Understanding shall be effective, beginning with the date of the last signature
hereon and, if a Race to the Top- Early Learning Challenge grant is received by the State, ending upon the

expiration of the Race to the Top- Early Learning Challenge grant project period.

V. SIGNATURES

Authorized Representative of Lead Agency<ns1:XMLFault xmlns:ns1="http://cxf.apache.org/bindings/xformat"><ns1:faultstring xmlns:ns1="http://cxf.apache.org/bindings/xformat">java.lang.OutOfMemoryError: Java heap space</ns1:faultstring></ns1:XMLFault>