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Attachment 2: Edelman Article

Marian Wright Edelman

President, Children's Defense Fund

The Closest Thing We Have to a Panacea

Posted: 10/04/2013 5:01 pm

“In 2009, the city adopted universal prekindergarten ... and frankly, it is some of the best
money that we could ever spend. Those who have to deal with truancy every day know
exactly what I mean. Those who see children who wind up in special education because
of failed educational opportunities, because of the social and economic conditions in
which they live, know exactly what I mean. Those professionals who have to oversee the
juvenile justice system know exactly what I mean. It pays for itself over time.”

--Mayor Vincent C. Gray, Washington, D.C.

This week there is some good news from Washington, D.C. in the midst of all the dismal
Congressional news on the shutdown. Like many American cities, the nation’s capital
faces deep challenges, including some neighborhoods where poverty, violence, and
unemployment rates are rampant. These major challenges plus the necessity of educating
all the city’s children for the future made the District of Columbia ready for major
changes. Over the last several years they’ve made a series of decisions that have made the
city a model of best practices for its youngest children. When Mayor Vincent Gray spoke
on early childhood education at a recent Children’s Defense Fund/Duke University Child
and Family Policy Center convening, he shared some of the approaches our nation’s
capital city is getting exactly right when it comes to preparing the next generation of
workers and leaders for the future.

Mayor Gray explained that because he had a background in clinical psychology and
entered politics after serving as the city’s Director of Human Services he understood that
investments in early childhood pay for themselves many times over in better outcomes



throughout a child’s entire life. He knew the city couldn’t afford to waste more
childhoods: “Ninety percent of brain development has already occurred by the time a
child is five years of age, yet many children don’t start school before five years of age,
which seemed like an incredibly lost opportunity to me.” The mayor helped lead the push
for universal pre-kindergarten, and since it was adopted four years ago the city has
chosen to fund pre-K using the same formula as every other grade to ensure its
availability. As a result, over 90 percent of D.C.’s four-year-olds are now in school in a
full-day program as are over 70 percent of three-year-olds. Children in the city’s pre-K
programs are all being taught by teachers with the same qualification standards as

teachers at every other grade level in the system. There is also a strong team in place in
the D.C. Public Schools making this work.

That tremendous achievement is only part of D.C.’s early childhood education success
story. The city’s Early Success Framework focuses on children starting at birth through
third grade, and Mayor Gray explained that for the last year and a half the city has been
examining the existing resources and agencies that already serve these children and their
families to decide how efforts can be better coordinated and organized for maximum
impact. The city uses a three-pronged system: traditional public schools; public charter
schools, which now serve 43 percent of D.C.’s students; and licensed home and
community-based providers, which help serve the very youngest children beginning in
infancy. Public schools are also co-locating with community agencies that operate infant
and toddler child development centers. As high schools are modernized throughout D.C.,
all of them are opening with state of the art infant and toddler classrooms. As the mayor
explained, that’s just one more way the city is able to provide developmental
programming for its children at the earliest stages and also engage parents right from the
very beginning.

Since children do not come in pieces, I was pleased to hear that schools are being
connected to the city’s health care system, and at the same time the health care system is
emphasizing the successful developmental interventions that can be made with young
children. The city also is making new investments in infants and toddlers and has begun
talking with the Clinton Global Initiative about strategies to decrease infant mortality.
The mayor summed it up saying, “the Early Success Framework is really a frame for us
to be able to put together a panoply of programs on behalf of children.”

And it’s working. “We are already seeing it in terms of third grade test scores on the part
of kids. We are already starting to see it in terms of kids’ reading capacity. We’re starting
to see it in terms of the expansion of very young children’s vocabulary... I think it’s
because we have started our kids out at an early point.”

Mayor Gray said most D.C. residents supported these new investments in children
because they knew something different needed to be done and understood this was a
prudent use of city resources:

Being able to move systems in that way is a very difficult and painstaking progress, but it
will never happen until you conceive of it, and then you start to try to make it happen ... I



know there is no panacea to any of this, but frankly, it is the closest thing we have to a
panacea, and it amazes me that jurisdiction after jurisdiction does not invest in early
childhood education—or hard times hit [and] it’s one of the first things in which
jurisdictions disinvest. That 1s a huge, huge mistake. Imagine what could happen in
America if many of the dysfunctional self-serving members of Congress had the common
sense to focus on what is truly important: investing in rather than undermining America’s
children and future with cheap fleeting political posturing. Communities and
governments all across the country can learn from the strides Washington, D.C.

is making for its young children. And I hope they will.

At: hito///www. huffingtonpost.com/marian-wright-edelman/the-closest-thing-we-
have b 4046157 html
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A Framework for Early Success
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Early Success: GOALS

Children Families Professionals Communities

All children Families are linked to Professionals working with Communities are safe
develop in opportunities and young children have the places where resources

comprehensive resources that knowledge, skills, and are available to help
and enriching strengthen their role as supports to work children and families
environments. parents. effectively with and on thrive.

behalf of children and

families.

Children = All District children, birth through age 8

Families = all families of children, birth through age 8

Professionals = All adults who care for children birth to age 8 as part of their
employment including pediatricians, home visitors, childcare providers, teachers,

and assistant teachers

Communities = all neighborhoods in all Wards of the District of Columbia



Early Success: KEY OUTCOMES FOR 2014
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Additional Outcomes for
Children, Families, Professionals and Communities

Children

*Significantly decrease gaps in school readiness and academic achievement between populations of children. {(OSSE, DCPS, DCPCS,
DOH)

sImproved family and community knowledge and skills to support children’ s health and development. (DMHHS)

*Increased family ability to identify and select high quality early childhood services and supports. (OSSE, DCPS, DCPCS)

*ALL children will receive developmental screens in a timely manner, including Medicaid eligible children who will receive EPSDT
screening on a periodicity schedule that meets recommendations of American Academy of Pediatrics. (DHCF}

*ALL children will be vaccinated on the schedule of recommendations by the American Academy of Pediatrics. (DOH])

*Increased number of environments, including but not limited to early childhood and development settings, providing early
identification, intervention, supports, and mental health consultation. {OSSE & DMH)

Families

*ALL families can access information about high-quality early childhood and development settings for their children. (OSSE, DCPS,
DCPCS)

*ALL families receive appropriate supports to provide enriching and developmentally appropriate experiences for their children.
(DMHHS & DME)

*Increased number of children who live in safe, stable, and supportive families. (DHS & CFSA)

*Increased percentage of eligible families are referred to and enrolled in income and benefits programs.{DHS)

*Increased percentage of families of young children transitioning from TANF support to economic self-sufficiency.(DHS}

*ALL families with children are screened to determine appropriate supports and engagement, including home visiting. (DOH)
*ALL families have health insurance for their children. (DHCF)

*Improved knowledge and practice of nurturing behaviors, parenting, nutrition and wellness among families and early childhood
professionals. {OSSE, DCPS, DOH, DHS)



Additional Outcomes for
Children, Families, Professionals and Communities

Professionals

ALL early childhood professionals have a clearly articulated path that is inclusive of teacher preparation programs for career
advancement and aligns with the Workforce Knowledge and Competency Framework. {OSSE}

ALL early childhood professionals will be trained on the DC Early Learning Standards. {OSSE, DCPS, DCPCS)

ALL early childhood professionals are comprehensively trained to implement family engagement standards. {OSSE, DCPS, DCPCS)

At least 85 percent of instructional staff of licensed child care providers and home visitors are trained on health standards and best
practices for implementation. {OSSE, DCPS, DCPCS, DOH)

ALL early childhood settings and programs, including home visitation programs, will have trained staff to identify and provide proper
intervention for children with high needs. (OSSE, DCPS, DCPCS)

Communities

ALL communities have access to high-quality early childhood and development programs for children birth through age eight. {OSSE,
DCPS, DCPCS, DME)

ALL communities have supports for families accessible within their geographic boundaries. {(DMHHS & DME)

ALL communities have convenient access points for the comprehensive coordinated services model. {DHS)

ALL communities have access to high quality screening, prevention services, and physical and mental health providers. (DOH, DHCF,
DMH)

ALL communities have the resources needed to ensure children are safe at home and in early childhood settings and schools.
(DMHHS & DME)



Attachment 4: Mayoral Order on Establishment
of Early Success Council

GOVERNMENT OF THE DISTRICT OF COLUMBIA

ADMINISTRATIVE ISSUANCE SYSTEM

Mayor’s Order 2013-187
October 10, 2013

SUBJECT: Establishment ~ Mayor’s Inter-Agency Council on Coordination and Management

of the Supports and Services Delivery System for Children, From Birth to Age
Eight, and Their Families

ORIGINATING AGENCY: Office of the Mayor

By virtue of the authority vested in me as Mayor of the District of Columbia by section 422(2) of
the District of Columbia Home Rule Act, approved December 24, 1973, 87 Stat. 790, Pub. L. 93-
198, D.C. Official Code § 1-204.22(2) (2012 Repl.), it is hereby ORDERED that:

L

II.

II1.

ESTABLISHMENT

There is hereby established in the Executive Branch of the government of the District of
Columbia a Mayor’s Inter-Agency Council on Coordination and Management of the
Supports and Services Delivery System for Children, From Birth to Age Eight, and Their
Families (“Early Success Council”).

PURPOSE

The Early Success Council shall oversee and coordinate those interagency actions and
steps deemed necessary and appropriate with respect to improving the District of
Columbia government’s supports and services delivery system for children, from birth
through age eight, and their families and promoting the outcomes of the Mayor’s Early
Success Framework.

FUNCTIONS

The functions of the Early Success Council shall include:

A. Coordinating and aligning the planning, policy, program, funding and oversight
structures to establish a comprehensive and coordinated early childhood system;

B. Promoting sustainability of strategies and initiatives for children, from birth to age
eight, and their families, including creating public and private partnerships and
coordinating with the State Early Childhood Development Coordinating Council;



Iv.

Mayor's Order 2013-187
Page 2 of 3

C. Reducing duplication of efforts and maximizing efficiency of supports and
services for children, from birth to age eight, and their families; and

D. Undertaking any other functions necessary to further the stated purpose of the
Early Success Council, as assigned by the Mayor, the Deputy Mayor for Health
and Human Services, and the Deputy Mayor for Education.

COMPOSITION

The Early Success Council shall be comprised of the following members:
The Deputy Mayor for Education;

The Deputy Mayor for Health and Human Services;

Director, Department of Health;

Director, Department of Health Care Finance;

m g 0w

Chancellor, District of Columbia Public Schools;

e

Executive Director, District of Columbia Public Charter School Board;

Director, Department of Behavioral Health;

S

Director, Department of Human Services;

o
-

Superintendent, Office of the State Superintendent of Education;
J. Director, Child and Family Services Agency;
K. Director, Department of Parks and Recreation;

L. Director, Department of Employment Services;

M. Director, Department of Housing and Community Development;
N. Director, District of Columbia Housing Authority;

0. Director, District of Columbia Public Libraries;

P, President, University of the District of Columbia;

President, District of Columbia Community College; and

R. Director, Office of Planning.
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V. MEETINGS

A.

The Early Success Council shall meet on a regular schedule at least once each
month and at such other times as may be deemed necessary by the Co-
Chairpersons. Non-attendance of any member at a regular meeting, other than for
emergency reasons, must be excused in advance by one of the Co-Chairpersons.
Participation in any meeting may be by telephone.

The Early Success Council members, through one of the Co-Chairpersons or by
delegation from one of the Co-Chairpersons, may invite for purposes of attending
(or participating in) a meeting the participation of representatives of their
respective District agencies, other District agencies, stakeholders, providers of
services and supports, institutions, or any other entities or individuals deemed
necessary for the Early Success Council to achieve its purpose and functions.

Vi. ADMINISTRATION

The Deputy Mayor for Education and the Deputy Mayor for Health and Human Services
shall serve as Co-Chairpersons and provide administrative support to the Early Success
Council.

VII. EFFECTIVE DATE:  This Order shall become effective immediately.

ATTEST:

MAYOR

VINCENT C. GR% ;

(b)(6)

CYNTHIA BROCK-SMITH

SECRETARY OF THE DISTRICT OF COLUMBIA



/ Independent Agencies \

L0 0.
EEE

GOVERNMENT OF THE DISTRICT OF COLUMBIA

LEGISLATIVE
BRANCH

Council of the District of

Columbia Financial Officer

OfficeoftheChief |+ = = —m i e i -

EXECUTIVE
BRANCH

Mayor

JUDICIAL
BRANCH

Office of the
Inspector General

DC Court of Appeals

Office of Budget and
Planning

DC Auditor

Office of Tax and

Revenue

Advisory Neighborhood

L Office of Financial
Commissions

Operations and Systems

Office of the City
Administrator

Office of the Attorney
General

Office of Finance and
Treasury

Office of Revenue
Analysis Office of Deputy Mayor

for Education

Office of the Deputy
Mayor for Planning and
Economic Development

DC Superior Court

Executive Office of the
Mayor

Office of the Deputy
Mayor for Public Safety
and Justice

Office of the Deputy
Mayor for Health and
Human Services

———— . Tom— =
_ | Office of the State
DG Public Schools . Superintendent of
! Education
—_————m .. —I

Office of Public
Education Facilities
Modernization

University of the District I
of Columbia

DC Community College

DC Water (Water and Sewer Authority)

District of Columbia Retirement Board

Office of Employee Appeals

Public Employee Relations Board

Washington Convention and Sports Authority

Housing Finance Agency

Public Defender Service

Pretrial Services Agency

DC Lottery and Charitable Games Control Board
Board of Library Trustees

University of the District of Columbia Board of Trustees
Office of the People’s Counsel

DC Housing Authority

Contract Appeals Board

Board of Real Property Assessment and Appeals
Alcoholic Beverage Regulation Administration

Criminal Justice Coordinating Council /

Department of
Employment Services

Department of Housing
and Community
Development

Department of Consumer
and Regulatory Affairs

Office of Tenant
Advocate

Department of
Insurance, Securities
and Banking

Department of Smali and
Local Business
Development

Office of Motion Picture
Development

Office of Planning

Commission on Arts and
Humanities

Department of the
Environment

Department of Human
Resources

Department of Motor
Vehicles

Department of Public
Works

Department of
Transportation

Department of Real
Estate Services

Office of Risk
Management

Office of Human Rights

Office of the Chief
Technology Officer

Office of Contracts and
Procurement

Taxicab Commission

Metropolitan Police
Department

Fire and Emergency
Medical Services
Department

Office of Unified
Communications

Homeland Security and
Emergency Managemen]
Agency

Department of
Corrections

Office of the Chief
Medical Examiner

Justice Grants
Administration

Department of Health

Department of Human
Services

Child and Family
Services Agency

Department of Disability
Services

Office of Disability Rights

Department of Mental
Health

Department of Youth
Rehabilitation Services

Department of Health
Care Finance

Office of Aging

Department of Parks and
Recreation

Joint Commission on
Judicial Administration

Office of the Chief of Staff

Office of Budget and Finance

Office of Communications:
Mayor's Correspondence Unit

Commission on Judicial
Disabilities and Tenure

Office of Cable Television

Office of Policy and Legislative Affairs

Office of Boards and Commissions

Judicial Nomination
Commission

Office of Community Affairs:
Office of Community Relations

Office on Ex-Offenders Affairs
Office on Women’s Policy and Initiatives
Serve DC

District of Columbia Bar

Youth Advisory Council
Office of African Affairs

Office of Asian & Pacific Islander Affairs
Office of GLBT Affairs
Office of Latino Affairs

Sentencing and Criminal
Code Revision
Commission

Office of Religious Affairs
Office of Veteran Affairs

Office of the Secretary

Office of the General Counsel

/ Charter Independent Agencies \

1Y) [RUONBZIUESI() JUSWIUIIAOCD) D(] S JUSUWIYIRNY

Zoning Commission
Public Charter Schools

Board of Elections and

Public Service Commission

Ethics

/ Regional Bodies \

Metropolitan Washington Council of Governments
National Capital Planning Commission

Washington Metropolitan Area Transit Authority
Washington Metropolitan Area Transit Commission
Washington Metropolitan Airports Authority




Attachment 6: DC Public Charter Schools with Pre-K Classrooms

DC Public Charter Schools with Pre-K Classrooms

AppleTree Early Learning Center PCS
Arts and Technology PCS

Bridges PCS

Briya Public Charter School

Center City PCS

Community Academy PCS

Creative Minds International PCS
D.C. Bilingual PCS

D.C. Preparatory Academy PCS

DC Scholars PCS

E.L. Haynes PCS

Eagle Academy PCS

Early Childhood Academy PCS

Elsie Whitlow Stokes Community Freedom PCS
Excel Academy PCS

Friendship PCS

Hope Community Academy PCS
Ideal Academy PCS

Imagine Southeast PCS

Ingenuity Prep PCS

Inspired Teaching Demonstration PCS
KIPP DC PCS

Latin American Montessori Bilingual (LAMB) PCS
Mary McLeod Bethune PCS
Meridian PCS

Mundo Verde Bilingual PCS

Perry Street Prep PCS

Potomac Lighthouse PCS

Roots PCS

Sela PCS



Shining Stars Montessori PCS

St. Coletta Special Education PCS
Tree of Life PCS

Two Rivers PCS

Washington Yu Ying PCS
William E. Doar Jr PCS
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This revised edition of the District of Columbia Early Learning
Standards is a response o the evolution of the standards
movement in early childhood education throughout the
country. For the first time since 2007, the District of Columbia
Early Learning Standards show the continuum of learning
and development expected of all young children, from

birth through grade three. They include alignment with the
Common Core State Standards for English Language Arts
and Mathematics (2010). They are also aligned with The
Head Start Child Development and Early Learning Framework
(2010), thus ensuring that all children will receive the same
standards-based instruction regardless of program auspices.
The curriculum alignment project was spearheaded by DC
State Superintendent Hosanna Mahaley and DC State Early
Learning Administrator, Maxine Maloney and builds on a
substantial body of work produced by key local stakeholders
and national experts.

The Early Learning Standards include indicators for infants,
toddlers, two-year-olds, preschoolers (3s & 4s) and the

exit expectations for children leaving pre-kindergarten and
kindergarten. The standards provide parents and teachers
with a sense of what children should know and be able to

do at various ages and grade levels. The Early Learning
Standards focus on the whole child and include a broad
range of domains because young children’s learning and
development are interrelated and cross all domains of learning.
The Early Learning Standards acknowledge the essential role
of the teacher in intentionally guiding children’s learning and
development in a high-quality environment.

The Early Learning Standards recognize that early childhood
professionals are key decision-makers in the process of helping
young children develop and learn. The National Association for
the Education of Young Children (NAEYC) (2009) provides five
guidelines to address this decision-making process:

1. Creating a caring community of learners—Teachers
focus on their relationships with the children they teach
and children’s relationships with one another. They learn
about each other’s strengths and needs and how to respect
and acknowledge differences. In the caring community
of the classroom, children learn self-regulation skills as
they explore and experiment, share and collaborate, and
construct new understandings and gain knowledge about
the world around them.

2. Teaching to enhance development and learning—Teachers
get to know each child and family members well in order to
be better able to meet children’'s needs. They intentionally
plan experiences that incorporate both child-initiated and
teacher-directed learning opportunities that enable children
to learn in all domains. They use a broad range of teaching
strategies and learning formats that serve to encourage
thinking and scaffold learning, making adjustments to meet
the child’s skill level. Because they recognize the importance
of play experiences as a vehicle for developing executive
function skills, they build opportunities for play into everyday
experiences and help children to achieve higher levels of
play as appropriate.

Introduction to District of Columbia Early Learning Standards

3. Planning curriculum to achieve important goals—
Teachers understand and use a well-planned and
implemented curriculum that allows for adaptation to
meet the needs of individual children and addresses all
domains of development.

4. Assessing children’s development and learning—
Teachers use ongoing assessment practices designed to
help them in planning for children's further learning and
communicating with family members. Teachers collect
information during classroom experiences and use this
information as part of a formative assessment process
that improves both teaching and learning. If screening
assessments are used to identify children who may have
special needs, appropriate follow up and referral is part of
the assessment process.

5. Establishing reciprocal relationships with families—
Teachers function in a reciprocal relationship with family
members recognizing the importance of creating a
welcoming environment as well as developing procedures
for ongoing communication.

Purpose and Uses of Early Learning Standards

The primary purpose of the Early Learning Standards is to
ensure that children in the District of Columbia have the kinds of
rich and robust early experiences that prepare them for success
in school and for lifelong learning.

To achieve this goal, the Early Learning Standards should be
used as

+ aresource for guiding the selection and implementation of
the curriculum;

+ afocus for discussion by families, community members, and
legislators around the education of young children;

» aguide for selecting assessment tools appropriate for
children from a variety of backgrounds with differing
abilities;

« aguide for planning experiences and instruction that enable
children to make progress in meeting the standards; and

+ aframework for planning professional development
opportunities.

The Early Learning Standards should not be used to

» mandate specific teaching practices or materials;

» bar children from entering kindergarten;

» exclude children based on presence of disabilities or
language spoken at home; and

» establish rewards or punishments for education staff.

The Role of Curriculum

The Early Learning Standards are not intended to replace
curriculum models currently being used by programs. However,
they are intended to be used as a guide for programs to select
an appropriate curriculum and to measure how well it is being
implemented. To achieve the desired outcomes for children, the
curriculum, classroom practices, and instructional approaches
must be carefully planned, developmentally appropriate,
culturally and linguistically responsive, and comprehensive.
The National Association for the Education of Young Children
(NAEYC) and the National Association of Early Childhood
Specialists in State Departments of Education (NAECS/SDE)
(2003) have defined indicators of effective curriculum:

» Children are active and engaged.
» Goals are clear and shared by all.
+  Curriculum is evidenced-based.

+ Valued content is learned through investigation and focused,

intentional teaching.

»  Curriculum builds on prior learning and experiences.

+ Curriculum is comprehensive.

+ Professional standards validate the curriculum’s subject
matter content.

+ The curriculum is likely to benefit children.

The Role of Assessment

The Early Learning Standards are not meant to be used as an
assessment tool. Rather, programs should use an assessment
system that links to their curriculum and that will provide data
on children's progress in meeting the Standards. Assessment
is an ongoing process of gathering information about children
in order to support children’s learning. The primary purposes of
assessment are

« to get to know each child—what he/she knows and can do in
relation to the learning objectives;

+ to plan activities and instruction for individual children and
for groups of children;

« totrackchildren's progress and ensure that every child is
progressing in all areas; and

« to prepare reports—to families, to funders, and other
interested parties.

Assessment methods should be "developmentally
appropriate, culturally and linguistically responsive, tied
to children’s daily activities, supported by professional
development, inclusive of families, and connected to
specific, beneficial purposes.” Those purposes include
“(1) making decisions about teaching and learning, (2)
identifying significant concerns that- may require focused
intervention for individual children, and (3) helping
programs improve their educational and developmental
interventions’ (NAEYC and NAECS/SDS 2003).

Special Educational Needs

As stated above, the Early Learning Standards provide
guidance on selecting and implementing a curriculum and
assessment system as well as planning experiences and
instruction that enable all children to make progress in meeting
the standards. This includes children with special education
needs who demonstrate a wide range of cognitive, language/
communication, physical, social/emotional, and sensory
differences. These differences typically lead to adaptations to
the program or school environment, materials, and teaching
strategies. Because each child reveals his or her learning styles,
skills, and preferences in unique ways, the kinds of adaptations
needed are individually determined within each child's
Individualized Family Service Plan (IFSP) or Individualized
Education Program (IEP). Adaptations provide ways for children
with special needs to develop their strengths and compensate
for their learning differences as they work towards making
progress in meeting the Standards. Teachers can plan and
structure programs to ensure children with special needs

are successful by focusing on identifying children’s individual
strengths and needs, linking instruction to the curriculum and
Standards, providing appropriate supports and modifications
as indicated in the individual plans, and assessing children’s
progress in an ongoing manner.

Diversity and Multiculturalism

Children come into early childhood programs behaving within
the cultural expectations they have been taught at home and
in their communities. Teachers have an opportunity to help

all children grow and learn by strengthening the connections
between home, school, and community. Many cultural groups
have a long-standing oral tradition, which is passed on to
children through stories, songs, rhymes, and folklore. Making a
connection between this tradition and the written word and oral
language development that the Standards promote will greatly
enhance the English literacy development of children from
these backgrounds.

Teachers can make meaningful, authentic, lifelong learning
possible for children by engaging in practices that not only
connect standards, curriculum, and teaching practices to
positive outcomes, but clearly connect these same aspects
to children’s cultural/ family/home community expectations,
values, and norms. They can do this by recognizing and
appreciating children’s cultural and language uniqueness,
incorporating each child's family life into the program.

Professional Development and Training

Teachers presently employed in early care and education
settings and those preparing to enter the field must be given
adequate and appropriate training and support to ensure that
their teaching practices address all the Standards. To achieve
the positive learning outcomes for children defined in the Early
Learning Standards, all stakeholders must be committed to
their full implementation and receive training on the Standards.



The Importance of Play as Part of Early
Childhood Education

For young children, much important cognitive, social—
emotional, language, and physical development occurs in the
context of play. There is pretend play, rough-and-tumble play,
games where children make up the rules, games with rules, and
play that involves building and using materials. There is play
with adults and play with other children. Different kinds of play
promote the healthy development of the whole child.

While children need time for free play, knowledgeable teachers
can help children to engage in constructive, purposeful play that
supports memory development, impulse control, and cognitive
flexibility as well as language and physical development. When
children have opportunities to use materials in open-ended
ways, investigate interesting topics, engage in hands-on
explorations, and construct models and pictures, they are
working hard at play. They learn essential skills and concepts at
the same time.

Complex socio-dramatic play is particularly helpful in giving
children opportunities to develop important skills. In this kind of
play, children have to invent their roles, respond in character to
others, be willing to make changes as the play unfolds, and learn
and use the language associated with the role. Teachers support
this kind of complex play by listening; providing language as
necessary,; extending learning by offering new language, ideas,
and props; and encouraging problem solving and furthering the
use of imagination.

Organization of the Document

The Early Learning Standards are composed of nine areas of
development and learning:

+ Approaches to Learning/Logic and Reasoning
+  Communication and Language

» Literacy

+  Mathematics

«  Scientific Inquiry

+ Social Studies

+  TheArts

»  Social-Emotional Development

»  Physical Development/Health and Safety

There are thirty-four standards:

Approaches to Learning/Logic and Reasoning
1. Attends and engages with curiosity

2. Shows persistence

3. Approaches tasks flexibly

4. Uses symbols and takes on pretend roles

Communication and Language

5. Demonstrates understanding of spoken language
6. Uses language to express self

7. Uses conventional grammar and syntax

8.

Uses conventional conversational and other social
communication skills

Literacy
9. Demonstrates understanding of print concepts

10. Demonstrates comprehension of printed materials
read aloud

11. Hears and discriminates the sounds of language
12. Writes letters and words
13. Understands the purpose of writing and drawing

Mathematics
14. Matches, groups, and classifies objects
15. Demonstrates knowledge of number and counting

16. Demonstrates knowledge of volume, height, weight,
and length

17. Identifies and labels shapes
18. Demonstrates understanding of positional words

Scientific Inquiry

19. Observes and describes the characteristics of living things
20. Observes and describes the properties of physical objects

21. Observes and describes characteristics of Earth and space

22. Demonstrates scientific thinking

Social Studies
23. Demonstrates understanding of people and how they live

The Arts
24. Engages in music, movement, and drama activities

25. Explores the visual arts

Social-Emotional Development
26. Expresses a variety of feelings and learns to manage them

27. Recognizes the feelings and rights of others, and responds
appropriately

28. Manages own behavior
29. Develops positive relationships with adults
30. Engages and plays with peers

31. Resolves conflicts with others

Physical Development/Health and Safety
32. Demonstrates strength and coordination of large muscles

33. Demonstrates strength and coordination of small muscles

34. Demonstrates behaviors that promote health and safety

Each of the thirty-four standards has six “indicators” for these
age/grade levels:

« Infants
+  Toddlers
«  Twos

» Preschoolers
*  Pre-K Exit Expectations
+  KExit Expectations

keep this foat in front when | gallop”
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Each indicator includes an “Example” of what the standard
looks like at the age or grade level as well as a “Supportive
Practice(s)” that suggests ways teachers can help children
learn the skills involved. Most of the standards at the pre-K
level include additional indicators, e.g., 5a, bb, etc. to address
the complexity of the standard at that level. The kindergarten
standards are taken directly from the Common Core State
Standards for English Language Arts and Mathematics (National
Governors Association Center for Best Practices and Council of
Chief State School Officers, 2010) and do not include examples
or supportive practices in this document.

Domains or Areas of Development and Learning

The following is a brief overview of each area or domain included
in the Early Learning Standards.

Approaches to Learning/Logic and Reasoning is about how
children learn to perceive and process information. Skills in
this area of development are related to thinking: remembering,
problem solving, and decision making. For children to be
successful in school, they must be able to figure out what to
do, how to do it, and coordinate the necessary skills required
to accomplish the task. They need to learn to control impulses,
multitask, follow directions, and focus. There is much concern
today about the importance of these executive function skills
and how to teach them. Young children develop these skills
when teachers and family members help them. Teachers

help children by organizing the environment in ways that
support children’s learning to focus and make choices. They
intentionally give children practice in following multi-step
directions. They provide opportunities for children to explore
and investigate topics that are interesting and meaningful

so that children will engage and focus as they use previous
knowledge to learn new things. They encourage children to talk
about what they are learning and how they learned it. They also
model self-talk that helps children understand how they decide
what to do to accomplish a task.

Communication and Language involves learning to understand
others and to use language to communicate. At the pre-K and
kindergarten levels the standards are divided into subareas

for further clarification: Comprehension and Collaboration,
Presentation of Knowledge and ldeas, Vocabulary Acquisition
and Use, and Conventions of Standard English.

The Literacy standards reflect the growing emphasis on
exposing young children to both informational texts and
literature from an early age. In addition to basic Print Concepts,
children are expected to learn how to think about the Key Ideas
and Details and the Craft and Structure in texts. They learn
about the Integration of Knowledge and ldeas by talking and
writing about what they read and listen to. They are expected

to develop specific Phonological Awareness/Phonics and
Word Recognition skills. The Production and Distribution of
Writing area includes both the act of writing and understanding
the purpose of writing and drawing. Finally, children learn about
different Text Types and Purposes as they write about what
they are learning and write stories.

The Mathematics standards include expectations for learning
about Classification and Patterns, but the most important
emphasis for young children is skills related to number:

* Knows number names and the count sequence
* Counts to tell the number of objects
+ Compares numbers

* Understands addition as putting together and
adding to, and understands subtraction as taking
apart and taking from

Measurement is included with this expectation: Describes and
compares measurable attributes.

Geometry is included with these expectations: Identifies and
describes shapes and the relative position of objects.

Scientific Inquiry standards are included for only the pre-K
year. While teachers expose young children to scientific
explorations, it is not appropriate to measure learning before
this year. In the field of science, children should be learning
concepts and knowledge related to Life Science, Physical
Science, and Earth Science. They should also be developing
Inquiry and Design Practices that are applicable to multiple
science and engineering disciplines.

Social Studies standards are included for only the pre-K year.
While teachers build social studies learning with young children
about people and how they live, social studies standards are not
applicable before this year. In the field of social studies, children
should be developing Knowledge of Human Characteristics,
Knowledge of Life in a Community, and about Change Related
to Familiar People and Places.



The Arts standards are included for only the pre-K year. While
teachers are expected to design many arts-related experiences
for young children in the early years, particular standards

are not described before this year. Arts experiences include
Music, Movement and Drama Concepts and Expression, and
Concepts and Expression in the Visual Arts.

Young children’s Social-Emotional Development is at the
core of their learning because it affects all other areas of
development. The self-regulation skills that are crucial to
developing the executive function skills mentioned earlier
under Approaches to Learning/Logic and Reasoning are

part of what children are learning as they grow socially and
emotionally. Children need to learn how to express Emotions
and Behaviors in socially acceptable ways. As they recognize
and label feelings and practice developing rules and following
limits and expectations with the help of supportive adults,
they gain invaluable practice that will help them in school

and in life. Positive Relationships are essential to this
development. That is why it is so important for teachers to
develop positive relationships with each child. As part of these
relationships, teachers guide children in ways to resolve social
conflicts that are inevitable in the classroom. How to interact
with and develop relationships with other children is a key
learning experience for young children. When teachers plan
meaningful and engaging play experiences that encourage
children to work together, children learn to interact and make
friends while they are learning important skills and concepts
across the curriculum.

Birth~Grade 3 Learning Standards Continuum

Physical Development includes Large-Muscle Strength and
Coordination and Small-Muscle Strength and Coordination.
As the focus in school becomes more and more academic,

it is important to remember that competence in physical
development and coordination is important to the development
of the whole child. Children who feel good about themselves
physically are often more successful in their work in school.
Health and Safety includes learning about rules, self-help
skills, and nutrition.

The following table illustrates the continuum of development and learning expectations aligned with the Head Start Child
Development and Early Learning Framework (U.S. Department of Health and Human Services, 2010), the District of Columbia Early
Learning Standards, and the Common Core State Standards for English Language Arts and Mathematics (National Governors
Association Center for Best Practices and Council of Chief State School Officers, 2010).

_ Infants  Toddlers | Twes _ Preschool . PreKExit K- 3Exit
Approaches to Learning/ X with some standards X X X X
Logic and Reasoning emerging®
Communication and X X X X X Common Core State
Language Standards
Literacy X with some standards X with some standards X X X Common Core State
emerging® emerging Standards
Mathematics X with some standards X with some emerging X with some emerging X with some emerging X Common Core State
emerging® Standards
Scientific Inquiry X
Social Studies X
The Arts X
Social-Emotional X with one standard X X X X
Development emerging®
Physical Development/ X X X X X
Health and Safety

* Emerging is used to convey the idea that the child’s skills in this area are just beginning to develop.

References and Resources
Publications

Blair, C. (2003). Self-regulation and school readiness. Retrieved July
26,2012, from http://ceep.crc.illinois.edu/eecearchive/digests/2003/
blair03.pdf

Bodrova, E., & Leong, D.J. (2008). Developing self-regulation in

kindergarten: Can we keep all the crickets in the basket? Young Children,

63 (2), 56-58.

Bodrova, E., & Leong, D.J. (2005). Self-regulation as a key to school
readiness: How can early childhood teachers promote this critical
competency? In M. Zaslow & |. Martinez-Bedk (Eds.), Critical issues in
early childhood professional development (pp. 223—-270). Baltimore:
Paul H. Brookes.

Bowman, B. T., Donovan, M.S., & Burns, M.S. (Eds.). (2001). Eager to
learn: Educating our preschoolers. Washington, DC: National Academy
Press.

Bowman, B., & Moore, E.K. (2006). School readiness and social-
emotional development: Perspectives on cultural diversity. Washington,
DC: National Black Child Development Institute.

Bredekamp, S. & Rosegrant, T. (Eds.). (1992); 1995). Reaching potentials.

(Vol. 1. Appropriate curriculum and assessment for young children. Vol. 2.
Transforming early childhood curriculum and assessment). Washington,
DC: NAEYC.

Bronson, M.B. (2000). Self-regulation in early childhood. New York:
Guildford Press.

Burns, M. S., Griffin, P, & Snow, C. (Eds.). (1999). Starting out right:
A guide to promoting children’s success. Washington, DC: National
Academy Press.

Clements, D. H., Sarama, J. & DiBiase, A.M. (Eds.). (2004). Engaging
young children in mathematics: Standards for early childhood
mathematics education. Mahwah, NJ: Lawrence Erlbaum Associates.

Clements, D. H., & Sarama, J. (2009) Learning and teaching early math:
The learning trajectories approach. New York: Routledge.

Copple, C. & Bredekamp, S. (Eds.). (2009). Developmentally appropriate
practice in early childhood programs serving children from birth to age

8 (3rd ed.). Washington, DC: National Association for the Education of
Young Children.

Dickinson, D. K., & Neuman, S., Eds. (2006). Handbook of Early Literacy
Research, Volume 2. New York: Guildford Press.

Elias, C.L., & Berk, L. E. (2002) Self-regulation in young children: Is
there a role for sociodramatic play? Early childhood Research Quarterly,
17, 216-238.

Miller, E., & Almon, J. (20089). Crisis in the kindergarten: Why children
need to play in school. College Park, MD: Alliance for Childhood.

Milteer, R. M., Ginsburg, K.R., Council on Communications and Media
Committee on Psychosocial Aspects of Child and Family Health, 2011-
2012, & Mulligan, D. A. (2012). The importance of play in promoting
healthy child development and maintaining strong parent-child bond:
Focus on children in poverty. Clinical Report from the American
Academy of Pediatrics. Pediatrics, 129 (1).

National Association for the Education of Young Children and the
National Association of Early childhood Specialist in state Departments
of Education. (2003). Early childhood curriculum, assessment, and
program evaluation: Building an effective accountable system in
programs for children birth through age 8. Washington, DC: NAEYC.

National Council of Teachers of Mathematics (NCTM). (2000).
Principles and standards for school mathematics. Reston, VA: Author.

National Council of Teachers of Mathematics (NCTM). (2006).
Curriculum focal points for prekindergarten through grade 8
mathematics: A quest for coherence. Reston, VA: Author.

National Early Literacy Panel. (2008). Developing early literacy: Report
of the National Early Literacy Panel. Washington, DC: Author, National
Institute for Literacy.

National Governors Association Center for Best Practices, & Council of
Chief State School Officers (2010). Common

core state standards for English language arts & literacy in history/social
studies, science, and technical subjects. Washington, DC: Author.

National Governors Association Center for Best Practices, & Council of
Chief State School Officers. (2010). Common core state standards for
mathematics. Washington, DC: Author.

National Institute of Child Health and Human Development. (2000).
Report of the National Reading Panel: Teaching children to read: An
evidence-based assessment of the scientific research literature on
reading and its implications for reading instruction. Washington, DC:
Author, National Institutes of Health.

National Research Council. (2012). A framework for K-12 science
education. Washington, DC: National Academies Press.

National Research Council & Institute of Medicine. (2000). From
neurons to neighborhoods: The science of early childhood development.
Committee on Integrating the Science of Early Childhood Development.
Jack P. Shonkoff & Deborah A. Phillips, Eds. Board on Children, Youth
and Families. Commission on Behavioral and Social Sciences and
Education. Washington, DC: National Academy Press.

Neuman, S. B., Copple, C., & Bredekamp, S. (2000). Learning to read
and write: Developmentally appropriate practices for young children.
Washington, DC: National Association for the Education of Young
Children.

Peisner-Feinberg, E. S., Burchinal, M. R., Clifford, R. M., Culkin, M. L.,
Howes, C., Kagan, S.L., et al. (1999). The children of the cost, quality and
outcomes study to school: Technical report. Chapel Hill: University of
North Carolina at Chapel Hill, Frank Porter Graham Child Development
Center.

Schickedanz, J. A. (1999). Much more than the ABCs: The early stages of
reading and writing. Washington, DC: NAEYC.

Schickedanz, J. A., & Casbergue, R. M. (2009). Writing in preschool:
Learning to orchestrate meaning and marks. (2nd ed.). Newark, DE:
International Reading Association.

U.S. Department of Health and Human Services, Administration for
Children and Families, Office of Head Start. (2010). The Head Start
child development and early learning framework: Promoting positive
outcomes in early childhood programs serving children 3-5 years old.
Washington, DC: Author.

Snow, C. E., Burns, M. S., & Griffin, P. (Eds.). (1998). Preventing reading
difficulties in young children. Washington, DC: National Academy Press.



Assessment Tools

Heroman, C., Burts, D. C., Berke, K., & Bickart, T. (2010). Teaching
Strategies GOLD® objectives for development & learning: Birth through
kindergarten. Washington, DC: Teaching Strategies, LLC.

Dichtelmiller, M. L., Jablon, J. R., Marsden, D. B., & Meisels, S. J. (2001).
The Work Sampling System® omnibus guidelines: Preschool through third
grade (4th ed.), San Antonio, TX: Pearson PsychCorp™.

State Early Learning Standards Consulted

Massachusetts Department of Elementary & Secondary Education.
(2011). Massachusetts curriculum framework for English language arts &
literacy. Malden, MA: Author.

Massachusetts Department of Elementary & Secondary Education.
(2011). Massachusetts curriculum framework for Mathematics. Malden,
MA: Author.

The New York State Education Department. (2011). New York state
prekindergarten foundation for the common core.
NY: Author.

Office of Child Development and Early Learning. (2009). Pennsylvania
learning standards for early childhood: Infant/toddler. Harrisburg, PA:
Author.

Office of Child Development and Early Learning. (2009). Pennsylvania
learning standards for early childhood: pre-kindergarten. Harrisburg, PA:
Author.

Acknowledgments

The District of Columbia State Board of Education (SBOE) and the
Office of the State Superintendent of Education (OSSE) extend sincere
appreciation to those who contributed expertise and time to the
development and review of the earlier editions of the Early Learning
Standards for Infants and Toddlers and the Pre-Kindergarten Standards.

The first iteration of the DC Early Learning Standards for Pre-
Kindergarten began in 2006 and was the result of a yearlong process
that involved the input of a broad cross-section of individuals in the
District of Columbia. This collaborative effort was undertaken under the
auspices of the federal Early Learning Opportunities Act Grant, Initiated
and supported by the Department of Human Services, Early Care and
Education Administration under the leadership of its Administrator,
Barbara Ferguson Kamara, and convened by the Early Childhood
Leadership Institute at the University of the District of Columbia through
its Executive Director, Maurice Sykes. The Standards setting process
was led by Diane Trister Dodge, President of Teaching Strategies, Inc.
and a member of the Mayor’s Advisory Committee on Early Childhood
Development.

The following individuals served as members of the domain teams in

the first round of the standards setting process. They served in this
capacity as early childhood practitioners, child and family advocates, and
concerned citizens dedicated to enhancing the quality of early childhood
programs in the District of Columbia. Their views do not represent their
organizational affiliation or endorsement of their organizations:

Approaches to Learning: Bruce Boyden, Early Childhood Leadership
Institute; Diane Trister Dodge, Teaching Strategies, Inc.; Nefertiri Smarr,
SPARK DC, National Black Child Development Institute

Social and Emotional Development: Lindsey Allard, SPARK DC, National
Black Child Development Institute, Marsha Boveja, El Centro Rosemount;
Diane Trister Dodge, Teaching Strategies, Inc.; Andrea Young, SPARK DC,
National Black Child Development Institute Teaching Strategies, Inc.

Language and Literacy: Jan Greenberg, Teaching Strategies, Inc.;

Csilla Luckett, Early Childhood Leadership Institute; Kevin McGowan,
DCPS Head Start; Sherrie Rudick, Teaching Strategies, Inc.; Nancy
Snyder, Community Academy Public Charter School: Diana Zurer, Early
Childhood Leadership Institute

Mathematical Thinking: Toni Bickart, Teaching Strategies, Inc.; Barbara
Hailes-Payne, Early Childhood Leadership Institute; Mary Wade, DCPS,
Gibbs ES; Selma White, DCPS, Watkins ES

Scientific Inquiry: Lisa Bryant, Commerce Kids; Lauren Jackson, DCPS
Head Start; Kathleen McKeon, Early Childhood Leadership Institute;
Jennifer Park-Jadotte, Teaching Strategies, Inc.

Social Studies: Michelle Fobbs, DCPS, Thurgood Marshall ES; Cate
Heroman, Teaching Strategies, Inc.

Creative Arts: Brenda Clark, Community Academy Public Charter School;
Sarah Kaufman, DCPS, Watkins ES; Eileen Wasow, CentroNia

Physical Development, Health, and Safety: Jeffrey Keels, United Planning
Organization Center #1; Peter Pizzolongo, NAEYC; Eulalia Ross, United
Planning Organization

The following individuals also participated in the Early Learning
Standards development process.

Tracee Billingsley, Arnold & Porter Children’s Center
Marsha Boveja, EL Centro Rosemont
Bruce Boyden, ECLI/UDC
Lisa Bryant, Commerce Kids
Chanetta Denise DePugh,District of Columbia Department

of Parks and Recreation
Sally D'ltalia, Arnold & Porter Children’s Center
Shirley Fields, Center for Applied Research and Urban Planning,
University of the District of Columbia
Ida Fleming, Roots Activity Learning Center
Sara Fritel, Washington Child Development Council
Mary Gill, DCPS, Office of Citywide Early Childhood Initiatives
Cynthia Goldbarg, CentroNia
Debbie Hall, Big Mama'’s Children’s Center
Linda Harrison, Early Childhood Leadership Institute
Tashima Hawkins, District of Columbia Public Schools, Murch ES
Beverly Jackson, DHS/ECEA, Head Start State Collaboration Office
Lauren Jackson, DCPS/Head Start
Patricia Joyner, Early Childhood Leadership Institute
D. Renee Lewis, District of Columbia Public Schools Head Start
Shirley Nesbit, United Planning Organization Center #8
Gwendolyn Payton, District of Columbia Public Schools, Emery ES
Peter Pizzolongo, National Association for Education of Young Children
Tawana Ross-Culbreath, Springfield Child Development Center
Perri Silversmith, Temple Sinai Nursery School
Nancy Snyder, Community Academy Public Charter School
Joyce A. Rascoe Tillman, District of Columbia Public Schools Head Start
Ivora Tyler, District of Columbia Public Schools, Seaton ES
Mary Wade, DC Public Schools
Niyeka Wilson, Community Academy Public Charter School

Finally, we would like to thank the following national experts who
reviewed the earlier editions and provided constructive feedback.

Review of Approaches to Learning and Social/Emotional Standards
Barbara Bowman, Erikson Institute, Past President, NAEYC
Marilou Yson, National Association for the Education of Young Children

Review of Language & Literacy Standards

David Dickinson, Lynch School of Education, Boston College
Dorothy Strickland, National Institute for Early Education Research,
Rutgers University

Review of Mathematics Standards
Doug Clements, The State University of New York at Buffalo
Julie Sarama, The State University of New York at Buffalo

General Review

Cecelia Alvarado, Teaching for Change

Linda M. Espinosa, University of Missouri-Columbia
Edward Greene, EM Greene Associates

Marilyn Hamilton, University of the District of Columbia
Alice Honig, Syracuse University

Sharon Lynn Kagan, Columbia University

Peter Mangione, WestEd

Tammy Mann, Zero to Three

Sharon Ramey, Georgetown University

Craig Ramey, Georgetown University

Rachel Shumacher, CLASP

Office of the State Superintendent of Education (OSSE)

Kimberly A. Statham, Ph.D., Deputy State Superintendent
of Education

Carla D. Thompson, Assistant Superintendent,
Early Childhood Education

Shanika L. Hope, Ph.D., Assistant Superintendent,
Elementary and Secondary Education

Gloria L. Benjamin, Director of Curriculum



Approaches
to Learning/

Logic and
Reasoning

STANDARDS

Infants

Indicators

Toddlers

Indicators

. Twos

Indicators

Preschool

Indicators

_ Pre-K Exit Expectations

Indicators

1. Attends and
engages with

1a Uses all senses to explore

toy grasps and shakes it to

la. Manipulates objects;
observes and explores

la. Explores new places and
materials; chooses a variety

la. Chooses tasks of
interest; responds to adult

persistence

sounds
Example. Bangs a plastic bowl
and spoon again and again.

supportive Fre
Arrange the enwronrnent
and the daily schedule to
encourage infants to explore
objects and interact with
people for as long as they
are interested.

goal of achieving a result
Exarmple: Puts small blocks in
a bucket and dumps them out
again and again.

Supportive Practice:
Provide materials that
encourage children to
practice new skills.

self-selected task, especially
with adult support

Example: Works with an adult
to stack large cardboard
blocks over and over until he
can get them to stand as tall
as heis.

Prowde challenglng but
achievable activities and
tasks that help children build
on existing skills.

curiosity surroundings by using all of tasks, especially those with encouragement
make it jingle, brings it to her senses adult support Exarnpie: Completes a new
mouth, and sucks on it. Example: Takes all the £ = Digs a hole in the five-piece puzzle while a
dolls out of the cradle and sand, watches as the dry sand | parent volunteer encourages
Supportive Fractice: attempts to climb in. flows back into the hole, and his effort by saying, “You
Provide safe spaces and asks the teacher to help fixit. | turnedit, and now it fits.”
materials for infants to Supportive Praclice:
explore. Encourage toddlers to notice 5t tve Practice: upporti :
what can be done with Provide a variety of familiar Rotate materlals in the
objects, "l wonder what will and unfamiliar experiences classroom. For example, in the
happen when | put the cup in and objects for children to discovery area, add magnets
the water?” explore. and a scale for children to
weigh magnetic items.
2. Shows 2a. Attends to sights and 2a. Repeats actions with the 2a. Continues towork on a 2a. Continues an activity even

when there are challenges;
may stop and later returnto a
self-selected activity
Exarnple: Stops painting
when the colors run together.
Resumes painting after the
teacher suggests waiting until

parts of the painting are dry.

o

e o
Support children's attempts to
complete tasks and activities
that they might not be able to
do alone by suggesting they ask
aclassmate for help.

Approaches to Learning

la. Demonstrates curiosity and eagerness to learn by showing interest in a growing
range of topics, ideas, and tasks

= Asks questions about an upcoming trip to the library, including how the
class will get there and whether he may check out books.

:M/m 'r,

Supportive Practice;
Encourage children’s interests by following children’s leads as you choose study
topics

2a. Perseveres to understand and accomplish a challenging. self-selected activity
despite interruptions and distractions

Fxarnpie Builds an elaborate structure out of a variety of materials, working on it for
several days.

Prov1de opportunltles for children to engage in activities for extended periods of time
and to return to their projects over the course of several days.

and takes on
pretend roles

use of objects; imitates
simple actions; uses realistic
objects in pretend play

: Pretends to fit toy
keys into a cabinet door lock.

Supportive Practice:
Model a new use for a
material, like moving a
block across the floor and
announcing, “Beep-beep!
Here comes a car!”

imitates actions to re-enact
familiar events

Example: Pats adollin the
dramatic play area, tells it that
it's time for “nigh, nigh” and
puts it in the toy bed.

Supportive Practice:
Encourage childrento talk about
familiar things, like families,

as they explore materials. For
example, talk about the different
sizes of plastic cows. Ask,
"Which cow is the mother? How
about the baby? Which is the
biggest cow?”

play with one or more
children; substitutes one
object for another; activity is
often theme-based

‘e Tells two children,
I'm a dinosaur. You'd better
run. I'm going to eat you!”

Provide children Wlth arange
of open-ended materials for
dramatic play. For example,
they might make a sign that
means “Doctor’s Office” for
the dramatic play area.

3. Approaches 3a. Emerging 3a. Notices how others 3a. Uses trial-and-error 3a. Finds solutions without 3a. Uses multiple strategies to solve problems and complete tasks
tasks flexibly approach a task and imitates approaches; asks for help having to try every possibility; | Example Works with a group of classmates to build a model car from cardboard
their attempts Example: Stands on a stool to may change approach boxes.
Exarnple: Watches the teacher | reach a toy and asks for help : fe: Gets a wagon when
play peek-a-boo with an infant = when he still cannot reach it. he cannot carry three balls in 3b. Initiates cooperative activities with peers
and joins the game. his arms. Exampie: Says to two other children, "Let's make a car out of this box.”
Supportiv
Supportive Pract Talk about alternative X : i
Play different types of music solutions for new challenges. I\/Io e[ problem [} vmg For » Discuss the pros and cons of potential solutions, encouraging children to
and model a range of ways to For example, suggest, “We example, when too many experiment with possibilities until they solve the problem.
move to the beat. don't have any more dolls. children want to be in the « Provide sufficient time for cooperative activities and encourage turn taking and
Why don't you take care of playhouse, put a sheet over a sharing as part of cooperative interactions.
the baby bunny?” table and ask, “Who wants to
play in the tent?”
4. Uses symbols 4a. Emerging 4a. Observes other people’s 4a. Uses props and 4a. Uses props in pretend Symbolic Thinking

4a. Uses objects, materials, actions, and images to represent other objects
Frarmpie; Uses blocks and animal figurines to create a model zoo.

4b. Plays with a few other children for periods of as long as 10 minutes, agreeing on

scenarios and roles

Fxample: Pretends to be a veterinarian, playing with stuffed animals, office props, and

children who are “pet owners.”

Supportive Practices,

« Provide materials for children to document their observations as they investigate
pine cones during a study of trees.

* Encourage children to explore various roles by offering props such as hard hats and
child-sized shovels outside.

District of Columbia Early Learning Standards: Common Core K-12 Alignment
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& Language
STANDARDS

Communication

Indicators

Indicators

Indicators

| Preschool

Indicators

Pre-K Exit Expectations

Indicators

K Exit Expectations

Common Core State Standards

5. Demonstrates
understanding of
spoken language

Ba. Appears interested in
others’ speech
pie: Looks at people
who are talking.

Fy

v

Suppo
Talk to children throughout
the day, describing what they
are doing and experiencing,
e.g., “You're picking up green
peas with your fingers.”

v !

5a. Responds to others’
speech and gestures
Example: Touches her shoe
when she hears the word
shoe.

Name objects and actions,
introducing new words,
e.g., "Here's your dinosaur
blanket with the soft ribbon
fringe”

5a. Responds to simple
statements, questions, and
simple texts read aloud
Example: Opensthe flapsin
the book Where's Spot? at
the appropriate times.

Supportive FPractice:

Read and reread books to
enhance understanding and
vocabulary. Comment on the
pictures and story.

5a. Responds to more
complex questions,
statements, and texts read
aloud that present new
vocabulary and ideas
Exarpie: Follows directions
to wash and dry hands after
working with papier-maché.

sportive Practice:
Give directions with two or
more steps.

Comprehension and Collaboration

5a. Asks and answers questions in order to seek and offer help, get and offer
information, or clarify something that is not understood

Exarmple: Asks the teacher whether they are having chicken for lunch, what kind,
and whether he may have three pieces.

5b Demonstrates understanding of spoken language by responding appropriately.

ample: Gets paper to make a sign after the teacher mentions that she might
need to make one because children are running in the classroom.

. Encourage chrldren to think of questions they want to ask a police officer when
she comes to visit.

+ To help children understand what you're saying, clarify your message by
demonstrating with concrete objects and movements, e.g., “Watch how | always
keep this foot in front when | gallop.”

Comprehension and Collaboration

SL.K.2. Confirm understanding of a text read aloud or information presented
orally or through other media by asking and answering questions about key details
and requesting clarification if something is not understood.

SL.K.3. Ask and answer questions in order to seek help, get information, or clarify
something that is not understood.

6. Uses language
to express self

6a. Vocalizes and gestures in
an effort to communicate
Exarnple: Squeals and leans
toward trusted adult when

he wants to be picked up.

/e Practice:
Respond to infants’ babbllng
by talking to them.

6a. Uses language to express
needs and refer to familiar
people and objects

Example: Says, "Baba me”
when she sees her bottle.

Supportive Practice;

Ask simple questions and
provide the answer if the
toddler doesn’t answer,
e.g., “Isthat a cat? Yes, that
isacat”

6a. Uses language 1o
describe objects and people
and to ask for help

Example: Responds to an
airplane flying overhead
by saying, “"Grandma

go bye-bye”

Supportive | .
Bul[d upon chlldren s
language, adding and
reordering words as
necessary to model
complete sentences.

6a. Uses new vocabulary in
everyday speech to meet
own needs and to explain,
describe, and manage social
relationships

Exarnple: Says, “A caterpillar

is in the cocoon.”

Encourage chl[dren to tell
stories about everyday
routines such as walking to
school.

Presentation of Knowledge and Ideas

6a. Describes familiar people, places, things, and events and, with prompting and
support provides additional detail

iz Tells about a trip to the grocery store, mentioning some items and, when
asked, says that they came from the freezer.

6b. Expresses thoughts, feelings, and ideas verbally, enunciating clearly enough to
be understood

Example: During small- group time, clearly repeats the directions given for an
activity because a classmate said she did not understand what to do.

Suppo H

« While children are arriving in the morning, have them tell how they got to school.
Ask questions to encourage them to give details about their journey (e.g., “Did
you pass any stores? Did you see any stop signs? Did you go when the light
turned green?”)

« Encourage children to think of another way to ask their questions if you cannot
understand what they are asking.

Vocabulary Acquisition and Use

6¢. With guidance and support, generates words that are similar in meaning
(e g., happy/glad, angry/mad)

-xample: Explains that his friend is taller because he is “bigger than me.”

6d. Applies words learned in classroom activities to real-life situations
Example: While looking at a book about dinosaurs, says, “That's a carnivore. He's
ameat eater”

6e. Uses words and phrases acquired during conversations, by listening to stories
and informational texts read aloud, playing with other children, and other activities

Exarmple: While playing outside, looks at a flag and tries to sing the national anthem.

zxL’Vi‘u s Pra 5.

. Play word games, encouraging children to think of words that have the same
meaning, e.g., “cooperate” and "work together.”

» Use new and interesting words that have meaning to children, e.g., the word fair
when a child is being a good game leader.

» Talk with children about interesting articles you read in the newspaper, e.g.,
about a new park that is opening close to the school.

Presentation of Knowledge and Ideas

SL.K.4. Describe familiar people, places, things, and events and, with prompting
and support, provide additional detail.

SL.K.5. Add drawings or other visual displays to descriptions as desired to provide
additional detail.

SL.K.6. Speak audibly and express thoughts, feelings, and ideas clearly.

Vocabulary Acquisition and Use

L.K.4. Determine or clarify the meaning of unknown and multiple-meaning words

and phrases based on kindergarten reading and content.

» |dentify new meanings for familiar words and apply them accurately (e.g..
knowing duck is a bird and learning the verb to duck).

» Use the most frequently occurring inflections and affixes (e.g., -ed, -s, re-, un-,
pre-, -ful, -less) as a clue to the meaning of an unknown word.

L.K.5. With guidance and support from adults, explore word relationships and

nuances in word meanings.

+ Sort common objects into categories (e.g., shapes, foods) to gain a sense of the
concepts the categories represent.

» Demonstrate understanding of frequently occurring verbs and adjectives by
relating them to their opposites (antonyms).

» ldentify real-life connections between words and their use (e.g., note places at
school that are colorful).

« Distinguish shades of meaning among verbs describing the same general action
(e.g.. walk, march, strut, prance) by acting out the meanings.

L.K.6. Use words and phrases acquired through conversations, reading and being
read to, and responding to texts.

District of Columbia Early Learning Standards: Common Core K-12 Alignment




Communication

& Language
STANDARDS

Indicators

Indicators

Indicators

Indicators

. Pre-K Exit Expectations

Indicators

i K Exit Expectations

Common Core State Standards

7. Uses

7a.Babbles and experiments

7a. Uses one- and two-word

7a. Uses two- to four-word

7a. Uses longer sentences

Conventions of Standard English

Conventions of Standard English

conventional
conversational
and other social
communication
skills

Literacy
STANDARDS

back and forth exchanges
with others

Example: Squeals each time
an adult says, “Peek-a-boo,”
and covers the child’s eyes.

Supportive Practive!

Talk with children durlng
routines, e.g., explain, “I'm
mashing this banana for you
to eat”

Infants

Indicators

Toddlers

simple gestures, and facial
expressions with others
Example: Looks out the
window and asks, “Out?”
Teacher responds by saying,
“No, it's raining.” Child
repeats, “No.”

Supportive Practice:

Narrate what you are doing as
you change a child’s shirt, for
example, “Put your left arm in.
Where is your other arm?”

Indicators

in short back-and-forth
exchanges, responding to
verbal and nonverbal cues
Example: Child says, “Os,” and
holds up two pieces of cereal.
After the teacher observes,
“You picked up two pieces,”
the child says, “Two.”

Supportive Practic

Use complete sentences
when talking with children.

Indicators

conversations of as many as
three exchanges

Example; Extends a
conversation by adding ideas
to what another child said
about going to a store, saying,
“I've been there,” and later in
the conversation saying, “I
bought pants.”

Supportive Practice:
Encourage children to
converse with you, prompting
them as necessary with related
questions, e.g., “What is your
favorite animal? Why is it your
favorite? Have you seen a real
one?”

Preschool

Indicators

8a. Initiates and engages in conversations of at least three exchanges

Fxample: Answers, “Red” when a classmate asks what his favorite color is and then
asks, “What's yours?” When the classmate says, “Blue,” responds, “I like blue, too. My
mom’s favorite is purple.”

Supportive Practice!

Encourage children to talk with others, prompting them as necessary by asking
questions such as these: What would you say? Do you like to do that? How would you
do it?

Pre-K Exit Expectations

Indicators

conventional with tone and pitch sentences sentences with some word with plurals, adjectives, 7a. Speaks in complete sentences of 4-6 words, using past, present, and future L.K.1. Demonstrate command of the conventions of standard English grammar and
grammar and Exarnple: Vocalizes, “Ba, ba, Exarnpler Asks, “Mommy go?” | omissions and errors adverbs, and negatives, tenses appropriately for frequently occurring verbs usage when writing or speaking.
syntax ba.BA,BA BA” when looking for her mother. | Examiple: Says, “More apple but not always with correct Exampie: Tells the class, “We went to the playground today.” « Print many upper- and lowercase letters.
here,” and points to his plate. | grammar - Use frequently occurring nouns and verbs.
Supportive Practice Supportive Practice: Exarmpier While playing Supportive Practices: « Form regular plural nouns orally by adding /s/ or /es/ (e.g.,dog, dogs: wish, wishes).
Sing descriptions of what you | Extend what atoddler Supportive Practice: outside, says, “I'm first. You Model expanded language by adding a few words to children’s short utterances. Ask | » Understand and use question words (interrogatives) (e.g., who, what, where, when,
are doing, e.g., sing, “I'm going | says, modeling complete When reading, emphasize wait until | go'd!” questions to encourage children to express themselves more fully. why, how).
to change your diaper now.” sentences, e.g., after child grammatical concepts that - Use the most frequently occurring prepositions (e.g., to, from, in, out, on, off. for, of,
says, “doggy,” say, “| hear the children are figuring out, Supportive Practice: by, with).
dog, too” such as the formation of Converse in complete, « Produce and expand complete sentences in shared language activities.
plurals (e.g., “This is a story grammatically correct ] ] o
about three bears. If it were sentences, rather than correct L.K.2. Demonstrate command of the conventions of standard English capitalization,
only one, it would be about a a child’s language directly. punctuation, and spelling when writing.
bear.™) For examples, if a child says, » Capitalize the first word in a sentence and the pronoun I.
“I teached her how,” respond, * Recognize and name end punctuation.
“Oh, you taught her to pedal.” + Write a letter or letters for most consonant and short-vowel sounds (phonemes).
» Spell simple words phonetically, drawing on knowledge of sound-letter relationships.
8. Uses 8a. Vocalizes or gestures in 8a. Exchanges single words, 8a. Initiates and engages 8a. Initiates and engages in Comprehension and Collaboration Comprehension and Collaboration

SL.K.1. Participate in collaborative conversations with diverse partners about

kindergarten topics and texts with peers and adults in small and larger groups.

* Follow agreed-upon rules for discussions (e.g., listening to others and taking turns
speaking about the topics and texts under discussion).

» Continue a conversation through multiple exchanges.

K Exit Expectations

Common Core State Standards

9. Demonstrates
understanding of
print concepts

9a. Shows an interest in print
materials

Exarmple: Reaches for a
magazine while sitting with an
adult who is reading one.

Supportive Practice:

Provide a variety of sturdy
cardboard and cloth books for
infants to explore.

9a. Notices pictures of
familiar objects in print
materials

Fxample: Points to a picture of
a dog and says, “Dog.”

Supportive Practice:
Encourage frequent lap-
reading, showing and talking
aboutillustrations

and by reading
simple
texts
aloud.

9a. Recognizes familiar books
and looks at pictures
Example Repeats the word
“bus,” as she looks on a shelf
for her favorite book, The
Wheels on the Bus.

Supportive Practice:

Talk about the signs, like
“STOP" and the name of the
grocery store, during a walk
around the neighborhood.

9a. Understands that print
has meaning and corresponds
with spoken language; orients
book correctly and turns
pages

plctures on each page while
telling parts of the story of
The Big Bad Wolf.

Supportive Practice:
Display children’s drawings
and writing with dictated
captions that explain their
meaning.

Print Concepts

9a. With guidance and support, demonstrates a basic understanding of the
organization and features of print

Exampie: Asks his teacher to write his name with “big” and “little” letters, or in upper-
and lowercase, like the label on his cubicle.

9b. Recognizes that spoken language can be written and read, and that written
language can be read and spoken
Example: Works with the teacher to write directions for making play dough.

9c. Recognizes and names 10 or more letters of the alphabet
Example: Plays "I Spy” with classmates to find letters in different areas of the
classroom.

Supportive Practices

» Talk about where to begin reading and how to track text as it is read.

» Explain how to listen to a recorded story while looking at the book.

» Offer children opportunities to play games with letters, e.g., “fishing” for letters and
matching the ones they “catch” with letters on an alphabet chart.

Print Concepts

RF.K.1. Demonstrate understanding of the organization and basic features of print.

« Follow words from left to right, top to bottom, and page by page.

» Recognize that spoken words are represented in written language by specific
sequences of letters.

» Understand that words are separated by spaces in print.

* Recognize and name all upper- and lowercase letters of the alphabet.

Fluency
RF.K.4. Read emergent-reader texts with purpose and understanding.

District of Columbia Early Learning Standards: Common Core K-12 Alignment




Literacy . Infants _ Toddlers Twos _ Preschool . Pre K Exit Expectations . K Exit Expectations
STANDARDS Indicators [ndicators Indicators Indicators Indicators Common Core State Standards
10. Demonstrates 10a. Emerging 10a. Emerging 10a. Pretends to read a book 10a. Uses some words and/ Literature and Informational Texts Literature

comprehension of
printed materials
read aloud

xﬂ“‘“'rﬁ tve Fr:
Read books with chlldren and
talk about the pictures.

VU g e
Read books Wlth chl[dren and
talk about the pictures.

by naming pictured objects
and characters, using the
support of an adult who asks
questions

Example: Sits with adult and
points to the drawing of a
bird when the teacher asks,
"Where's the bird?”

Supportive Practice:
Read books with children and
talk about the pictures.

or concepts from the text to
talk about a story, poem, or
|nformatlonal text read aloud.
Exarnpie: After hearing the
book Old McDonald read
aloud, retells the story to

a doll, using some of the
teacher's gestures and animal
sounds.

vae’“;’;oa’”f 25 el
Encourage chlldren to talk
about a book read earlier in
the day as they are waiting for

everyone to get their coats on.

Key Ideas and Details

10a. With prompting and support, asks and answers questions about key details of a

story poem, or informational text read aloud

Fxarmpie; During choice time, sits with a few other children and uses a big book to
read and talk about the story.

10b. With prompting and support, retells a sequence of events from a familiar story
read aloud or important facts from an informational text read aloud

sle: With help from other children, retells a story at lunch that was read during
morning meeting.

Exany

10c. With prompting and support, identifies the characters and settings of a story read
aloud

; = Uses puppets to act out a story that she heard read aloud, telling
classmates about the three goats, a "bad guy,” and a bridge that was in the story.

. Provide a range of Written materials that relate to topics of interest to the children,
including brochures from local sites like museums, homemade books, and published
books.

+ Encourage children to explain what happens as beans sprout and grow.

» Provide opportunities to act out stories like The Three Bears.

Craft and Structure

10d. With prompting and support, asks and answers questions about unfamiliar
words in a story, poem, or informational text read aloud

Fxarmpie! Asks teacher whether “pledge allegiance” means that the flag is pretty.

10e. With prompting and support, names the author and illustrator of a familiar book
and defines the role of each in telling the story

Frermipiz: Brings The Cat in the Hat to the teacher and tells him the cat was bad and
that a doctor, Seuss, wrote about it.

10f. Recognizes familiar books by their covers
e’ Piles several Eric Carle books and says, “These are my favorite.”

Fra

Supportiv

» Throughout the day model the use of new words introduced earlier in the day.

+ When getting ready to read a new book to children, tell them the names of the
author and illustrator.

» Go on a "book hunt” in the classroom, asking children to find a book by the way you
describe its cover

=

Integration of Knowledge and Ideas

10g. After hearing a story read aloud, looks at the illustrations and, with prompting
and support, explains the part of the story that each illustration depicts

Frampie. Hears a story about a museum, makes a book with a picture for each of her
favorlte parts of the story, and then talks about her book with a classmate.

10h. After hearing an informational text read aloud, looks at illustrations and explains

important ideas in the picture

Exarmple; Uses pictures to retell details from a book about animals that hibernate.

Supportive Practices,

+ While reading with children, ask them questions about what they notice in the
illustrations. As you read, also ask questions that support comprehension, e.g.,
“"Why does...?”

+ Read a book about the seasons and ask children to sequence cards with pictures
that show seasonal changes.

Key Ideas and Details

RL.K.1. With prompting and support, ask and answer questions about key details in
atext.

RL.K.2. With prompting and support, retell familiar stories, including key details.

RL.K.3. With prompting and support, identify characters, settings, and major events
in a story.

Informational Text
Key Ideas and Details

RLK.1. With prompting and support, ask and answer questions about key details in a
text.

RLK.2. With prompting and support, identify the main topic and retell key details of
atext.

RLK.3. With prompting and support, describe the connection between two
individuals, events, ideas, or pieces of information in a text.

Literature
Craft and Structure

RL.K.4. Ask and answer questions about unknown words in a text.
RL.K.5. Recognize common types of texts (e.g., storybooks, poems).

RL.K.6. With prompting and support, name the author and illustrator of a story and
define the role of each in telling the story.

Informational Text

Craft and Structure

RLK.4. With prompting and support, ask and answer questions about unknown
words in a text.

RLK.5. [dentify the front cover, back cover, and title page of a book.

RILLK.6. Name the author and illustrator of a text and define the role of each in
presenting the ideas or information in a text.

Literature

Integration of Knowledge and Ideas

RL.K.7. With prompting and support, describe the relationship between illustrations
and the story in which they appear (e.g., what moment in a story an illustration
depicts).

RL.K.8. (Not applicable to literature)

RL.K.9. With prompting and support, compare and contrast the adventures and
experiences of characters in familiar stories.

Informational Text

Integration of Knowledge and Ideas

RLK.Z. With prompting and support, describe the relationship between illustrations
and the text in which they appear (e.g., what person, place, thing, or idea in the text
an illustration depicts).

RLK.8. With prompting and support, identify the reasons an author gives to support
points in a text.

RLK.9. With prompting and support, identify basic similarities in and differences
between two texts on the same topic (e.g., in illustrations, descriptions, or
procedures).

Range of Reading and Level of Text Complexity
RL.K.10., RLK.10. Actively engage in group reading activities with purpose and
understanding.
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STANDARDS Indicators [ndicators Indicators Indicators Indicators Common Core State Standards
11. Hears and 1la. Shows awareness of 1la. Repeats words; joins 11a. Joins in songs, rhymes, 11a. Plays with language., Phonological Awareness/Phonics and Word Recognition Phonological Awareness

discriminates
the sounds of
language

speech sounds and imitates

them

xarmple: Responds to

hearlng an adult say,
“Mama,” by smiling, kicking

his feet, and repeating

“Mamama.”

‘;‘n wortive Fractica:

Play with language sounds,
like changing mamama to
papapa and then lalalala.

in singing random words of
simple songs

Example: Says, "Horse,”
when her teachers points to
a picture and prompts, “l see
ahorse.”
Supportive Practice:

Sing songs and read books
with simple rhymes and
refrains.

refrains, and word games
with repeating language
sounds

Example: Says, "Baby
bee,” as the teacher sings,
“I'm bringing home a baby
bumble bee..”

Supportive P
Read books with pred|ctable
rhymes.

experimenting with
beginning and ending
sounds

xarnple: While playing a
memory game, laughs when
she turns over acard with a
pig and says, “Wig! No, pig!"”
Supportive Practice:
Sing songs and recite
rhymes with repeating initial
and ending sounds, e.g.,
“Hickory, Dickory, Dock” and

“Peter, Peter, Pumpkin Eater”

1la. Shows awareness of separate words in a sentence

Exarmplz: During a musical game, stands when the word stand is sung and sits
when the word

sit is sung.

11b Decides whether two words rhyme
carmple: Plays a game with a classmate, saying rhyming words prompted by
pictures on cards.

1lc. Identifies the initial sound of a spoken word and, with guidance and support,
thinks of several other words that have the same initial sound

ipler Looks through a book that has words with the same initial sound and
says them out loud as the teacher did during a read-aloud session, e.g., “Brown
Bear, Brown Bear”

e
LXGT

11d Shows awareness of separate syllables in a word
Je: Claps the syllables while saying his name.

Supportive Practices!

» Call attention to particular words in your morning message by highlighting them.

+ Read a short poem and ask the children whether they hear any rhyming words in
it, like night and light.

« Talk with children about how words can be broken into smaller parts. Use their
names as examples, e.g., Sha-kir-a.

RF.K.2. Demonstrate understanding of spoken words, syllables, and sounds

(phonemes).

« Recognize and produce rhyming words.

« Count, pronounce, blend, and segment syllables in spoken words.

« Blend and segment onsets and rimes of single-syllable spoken words.

» Isolate and pronounce the initial, medial vowel, and final sounds (phonemes) in
three-phoneme (consonant-vowel-consonant, or CVC) words.! (This does not
include CVCs ending with /1/, /r/, or /x/.)

+ Add or substitute individual sounds (phonemes) in simple, one-syllable words to
make new words.

Phonics and Word Recognition

RF.K.3. Know and apply grade-level phonics and word analysis skills in

decoding words.

» Demonstrate basic knowledge of one-to-one letter-sound correspondence by
producing the primary sound of many of the most frequent sounds for each
consonant.

« Associate the long and short sounds with common spellings (graphemes) for the
five major vowels.

« Read common high-frequency words by sight (e.g., the, of, to, you, she, my, is, are,
do, does).

» Distinguish between similarly spelled words by identifying the sounds of the
letters that differ.

12. Writes letters
and words

12a. Emerging

12a. Makes marks or
scribbles

Example: Makes simple
marks, often repeating arm
movements (up and down,
or around and around).

Supportive Practice:

Provide many opportunities
for children to explore writing
by making crayons and
paper available regularly.

12a. Makes controlled linear
scribbles

Example: Repeats chalk
marks on a large piece of
paper.

S“’” portive Practice:
Informally model writing and
drawing throughout the day.

12a. Uses letter-like forms,
letter strings, some letter
combinations that are words
Exampie: Makes a “shopping
list” by writing some letter-
like forms

Supportive Practice:

Make sure that writing
materials are available
throughout the classroom.

Production and Distribution of Writing

12a. With prompting and support, begins to invent spelling while writing to convey
amessage

Exarnplal Asks the teacher to help him write a letter to his grandma.

Y .;«fm::«,

Ask children to make signs for the classroom that will help parents coming for
“Back-to-School Night” understand what they do at school.

Production and Distribution of Writing
W.K.4. (Begins in grade 3)

W.K.5. With guidance and support from adults, respond to questions and
suggestions from peers and add details to strengthen writing as needed.

W.K.6. With guidance and support from adults, explore a variety of digital tools to
produce and publish writing, including in collaboration with peers.

13. Understands
the purpose

of writing and
drawing

13a. Emerging

13a. Emerging

13a. Makes marks and talks
about them

Example: Talks about his
painting, e.g., saying, “l like
cereal” as he makes a series
of brown marks.

31!"\7 .\ 3 “(1') '-(O 3
Point to words in the
environment, e.g., EXIT. Read
the word aloud and explain
what it means, e.g, “Exit
means a way out.”

13a. Dictates and draws to
share or record information
and tell stories

Examiple: Repeats what a
friend is saying about dry
leaves while making simple
marks on a pad of paper in
the Discovery Area.
Supportive Practice:
Encourage chlldren to
dictate captions for drawings
they contribute to a class
book about leaves.

Text Types and Purposes
13a. Dictates words or draws to express a preference or opinion about a topic

Examplz: Asks a classroom volunteer to help her write a story about why her dad is
the best dad.

13b. Uses a combination of dictating and drawing to tell some information about a
topic

pie: Creates a book with words and pictures about a family celebration.

13c. Uses a combination of dictation and drawing to tell a real or imagined story
le: Helps to tell the story of the class trip to the zoo as the teacher writes on

chart paper.

» Encourage chlldren to make posters for the classroom about things that
are important to them, e.g., having peaches mare often at snack time and
why dogs and cats are good pets.

« Engage children in pretending to be news reporters as they write about a
recent storm.

» As a small-group activity, have children write and illustrate bocks about
their families.

Text Types and Purposes

W.K.1. Use a combination of drawing, dictating, and writing to compose opinion
pieces in which they tell a reader the topic or the name of the book they are writing
about and state an opinion or preference about the topic or book (e.g., My favorite
book is...).

W.K.2. Use a combination of drawing, dictating, and writing to compose
informative/explanatory texts in which they name what they are writing about and
supply some information about the topic.

W.K.3. Use a combination of drawing, dictating, and writing to narrate a single
event or several loosely linked events, tell about the events in the order in which
they occurred, and provide a reaction to what happened.

Research to Build and Present Knowledge
W.K.7Z Participate in shared research and writing projects (e.g., explore a number
of books by a favorite author and express opinions about them).

W.K.8. With guidance and support from adults, recall information from
experiences or gather information from provided sources to answer a question.
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14. Matches, 14a. Emerging 14a. Begins to match one 14a. Matches one object with | 14a. Groups objects onthe Classification Classify objects and count the number of objects in each category.

groups, and object with a similar object a group of similar objects basis of a single characteristic, | 14a. Groups objects according to a common characteristic, regroups them according | K.MD.3. Classify objects into given categories; count the numbers of objects in each

classifies objects

Patterns
14b. Emerging

Example: Puts his shoe next
to another child’s shoe.

Supportive Practics:
Describe objects by
characteristics such as size
and shape (e.g., “It's a blue
scarf” or “Here comes the
round ball™).

Patterns
14b. Emerging

Example: Places all of the toy
cars in a basket.

Supportive Practice:

Talk about leaves that
have the same shape and
different shapes.

Patterns
14b. Emerging

e.g. color, size, or shape
Examnple: Groups all of the red
beads together, then the blue,
yellow, and the green beads in
separate piles.

Supportive Practice:
Encourage children to talk
about the characteristics of
toys and materials, such as
rectangular and round items.

Patterns

14b. Copies simple patterns
Example: Strings beads in

a yellow, pink; yellow, pink;
etc. pattern after looking at
another child’s necklace.

Supportive Practice
Provide patterning materials
and call attention to patterns
in the environment.

to a different characteristic, and explains the grouping rules
Exarmpie: Helps the teacher sort and organize materials in an interest area so that
items that are used together are stored together.

Supportive Practice:
Engage children in sorting collections by using different rules that you make up
together (e.g., “Put only red bears in this basket and blue bears in the other.”)

Patterns

14b. Creates and extends simple repeating patterns

Exampie: Identifies the pattern (e.g., car, truck; car, truck; etc.) that a classmate is
making with materials in the block area.

Supportive Pract
Make a simple repeating pattern with leaves that children find on
a walk, stopping to ask “Which comes next: a maple leaf

or an oak leaf?”

el

category and sort the categories by count.

15. Demonstrates
knowledge of
number and
counting

15a. Emerging

15a. Shows awareness of the
concepts of one, two, and
more; recites numbersin
random order

Example: After the teacher
says, “Take two crackers”
she takes two, looks at the
teacher, and asks, “More?”

Supportive Practice:

Use number words during
routine interactions, for
example, “Would you like one
more cracker so you will have
two crackers?”

15a. Begins to rote count to
10 but may not be accurate
consistently

Example: Lines up plates and
quickly counts, “One, two,
three, four, six,” while pointing
at them randomly.

Supportive Practice:

Make counting interesting.
For example, ask whether
there are enough apples for
everyone. With the children,
count the apples, count the
children, and compare the
quantities.

15a. Counts to 10 by rote;
accurately assigns number
names to quantities up to 5

(one-to-one correspondence);

recognizes a few numerals
and connects eachtoa
quantity

Exarnple: Tells five children
that they may each have one
doll, counts five dolls, and
then gives one to each child.

upportive Practive:
Encourage children to count
as a way to get information to
solve problems. For example,
ask a child how many cups
she should put on the table

if there are five children and
each child needs one cup.

Knows number names and the count sequence

15a. Counts to 20 by ones

Example: Asks to sing “A Lot of Monkeys Jumping on the Bed.” When the teacher
asks, “How many is a lot?" the child says, “Twenty,” and starts to count.

15b. Tells what number comes next in the counting sequence when given a number
betweenland 9

Exarmple. Answers, “Four,” when given the clue “the next number after three” during
the game “I'm Thinking of a Number.”

15c. Recognizes and names the written numerals 1-10

fxarmple: Uses paper and pencil in the dramatic play area to create a menu with a

picture and price for each item.

Supportive Practices:

» Provide opportunities for children to count throughout the day. For example, ask
how many steps are on the ladder to the slide.

* Give children the opportunity to say the next number when counting things like plates.

* Create a display that shows groups of 1-10 items. Label each quantity (group) with
a corresponding numeral card.

Counts to tell the number of objects

15d. Counts 10-20 objects accurately, using one number name for each object
Exampie: Counts the children who want to plant seeds and takes that many cups
from a box.

15e. Understands that the last number named tells the number of objects counted
and that the number of objects is the same regardless of their arrangement or the
order in which they were counted

Exampie: Plays a “magic game” where she rearranges cups in the dramatic play area,
covers them with a scarf, uncovers them, and recounts them.

15f. Counts to answer “How many?” questions about 10—-20 objects
Exarmpie. Asks the teacher how many Canada geese are flying overhead but starts to
count the birds before she answers

15g. Correctly associates a numeral with a group of as many as 10 counted objects
Exarmpie. Matches numeral cards with cards on which different quantities of
animals are pictured.

Supportive Practices:

* Model counting whenever possible, reminding children that they should assign one
number to each item that they are counting. For example, count the number of
jackets hanging in cubbies, touching each one as they count.

» Play games with children where they count and recount the same set of people who
change position each time they are to be counted again (e.g., they sit, stand, and
change places with each other).

» Ask children “How many?" questions throughout the day. For example, at snack,
ask them to count the napkins on the table, etc.

* Play “I Spy,” using numbers, e.g., “In the corner of the room, | spy three...”

Know number names and the count sequence.
K.CC.1. Count to 100 by ones and by tens.

K.CC.2. Count forward beginning from a given number within the known sequence
(instead of having to begin at1).

K.CC.3. Write numbers from O to 20. Represent a number of objects with a written
numeral 0-20 (with O representing a count of no objects).

Count to tell the number of objects.

K.CC.4. Understand the relationship between numbers and quantities; connect

counting to cardinality.

* When counting objects, say the number names in the standard order, pairing each
object with one and only one number name and each number name with one and
only one object.

» Understand that the last number name said tells the number of objects counted.
The number of objects is the same regardless of their arrangement or the order in
which they were counted.

» Understand that each successive number name refers to a quantity that is one
larger.

K.CC.5. Count to answer “how many?” questions about as many as 20 things
arranged in a line, a rectangular array, or a circle, or as many as 10 thingsin a
scattered configuration; given a number from 1-20, count out that many objects.

Work with numbers 11-19 to gain foundations for place value.

K.NBT.1. Compose and decompose numbers from 11 to 19 into ten ones and some
further ones, e.g., by using objects or drawings, and record each composition or
decomposition by a drawing or equation (e.g., 18 =10 + 8); understand that these
numbers are composed of ten ones and one, two, three, four, five, six, seven, eight,
or nine ones.
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continued Compares numbers Compare numbers.

15. Demonstrates
knowledge of
number and
counting

15h. Uses matching and counting strategies and comparative language to identify
whether the number of objects in one group (as many as 10 objects) is greater than, less
than, or equal to the number of objects in another group (as many as 10 objects)
Exarmpie. Serves two dolls the same number of play dough “raisins.”

Supportive Practices:
» Encourage children to compare quantities of objects throughout the day. For
example, ask which basket has more toys, which box has fewer crayons, etc.

Understands addition as putting together and adding to, and understands
subtraction as taking apart and taking from

15i. Uses concrete objects to solve real-world addition (putting together) and
subtraction (taking away) problems with 6-10 objects

Exampie: Gives her friend two more puzzle pieces so they will have the same number
in their stacks

Supportive Practices:

» Offer games with materials, like pebbles, during which children make groups that
are the same, smaller, and larger. Talk about what happens when they add an item
or take one away.

K.CC.6. Identify whether the number of objects in one group is greater than, less
than, or equal to the number of objects in another group, e.g., by using matching and
counting strategies.!

K.CC.7. Compare two numbers between 1 and 10 presented as written numerals.

Understand addition as putting together and adding to, and understand
subtraction as taking apart and taking from.

K.OA.l. Represent addition and subtraction with objects, fingers, mental images,
drawings?, sounds (e.g., claps), acting out situations, verbal explanations,
expressions, or equations.

K.OA.2. Solve addition and subtraction word problems, and add and subtract within
10, e.g., by using objects or drawings to represent the problem.

K.OA.3. Decompose numbers less than or equal to 10 into pairs in more than one
way, e.g., by using objects or drawings, and record each decomposition by a drawing
orequation(e.g.,5=2+3and5=4+1).

K.OA.4. For any number from 1to 9, find the number that makes 10 when added to
the given number, e.g., by using objects or drawings, and record the answer with a
drawing or equation.

K.OA.5. Fluently add and subtract within 5.

16. Demonstrates
knowledge of
volume, height,
weight, and length

16a. Emerging 16a. Explores objects of
different shapes and sizes
Example: Pours water from a
large pitcher into a small cup
at the water table, watching

the water overflow.

Supportive Practice:
Provide a wide range of
opportunities for toddlers
to explore different three-
dimensional objects, like
nesting boxes.

16a. Makes simple
comparisons, noticing
similarities and differences
between objects

Example: Puts three plastic
cows in order from biggest
to smallest, saying “Daddy,
mommy, baby,” as he does so.

Supportive Practice:
Encourage children to focus
on physical attributes of
objects. Forexample, point
out how tall things are, how
wide, how long, etc.

16a. Understands reasons for
measuring and the purpose
of measuring tools; uses
standard and nonstandard
tools and some measurement
words; begins to order a few
objects according to height
and length

Example: Gets a block and
begins to count the number
of times it fits end-to-end
across a table. When she gets
to the end she says, “It's eight
blocks!”

Supportive Practice:

Provide children with tools for
determining length and weight,
such as rulers, measuring tapes,
bathroom scales, etc.

Describes and compares measurable attributes

16a. Describes everyday objects in terms of measurable attributes, such as length,
height, weight, or volume (capacity), using appropriate basic vocabulary (e.g., short,
long, tall, heavy, light, big, small, wide, narrow)

Exampie: Describes shells in terms of big/little, light/dark, long/short, etc.

16b. Knows and correctly uses a few ordinal numbers

Exampiz: Challenges a classmate to race to a tree, shouting, “I'll be first!”

16c¢. Knows the usual sequence of basic daily events

Exarmpie! Tells the substitute teacher that it isn't time to go to the library because
they haven't had their snack yet.

Supportive Practices:

» Engage children in discussions about materials in and out of the classroom. Use
measurement terms (e.g., heavy/light, long/short, etc.).

» Use ordinal terms, such as first, second, and third, when appropriate. Explain the
order that each term identifies. For example, explain, “You were the third person to
sit down for circle.” “One, two, three. First, second, third.”

« Talk about the daily schedule throughout the day, reviewing what has already
happened and what will happen next. Use a picture and a word chart.

Describe and compare measurable attributes.

K.MD.1. Describe measurable attributes of objects, such as length or weight.
Describe several measurable attributes of a single object.

K.MD.2. Directly compare two objects with a measurable attribute in common, to
see which object has “more of "/“less of " the attribute, and describe the difference.
For example, directly compare the heights of two children and describe one child

as taller/shorter.

17. Identifies and
labels shapes

17a. Emerging 17a. Explores objects of
different shapes
Fxampls: Attempts to put

pieces into a shape sorter.

Supportive Fractice:
Provide shape sorters and
building toys.

17a. Matches one shape with
the same shape

Exarnpls: Cuts out play dough
disks and says, “My cookies.”

Supportive Fractice:
Provide shape cutters for
play dough.

17a. Names a few basic two-
dimensional shapes
Exarmnple: Rolls a ball along a
shelf, singing “The Wheels on
the Bus are a circle!”

Supnortive Practice:

Play games with shapes.
For example, while on the
playground, ask children to
find as many round objects,
like balls, as they can.

Identifies and describes shapes and the relative position of objects

17a. Correctly names basic two-dimensional shapes (squares, circles, triangles,

rectangles), regardless of their orientations or size

Example Looks around the classroom and points out that there are a lot of circles

and squares because of the tabletops.

17b. Describes basic two- and three-dimensional shapes

Exarmple: Explains, “It has three sides and three points. It's a triangle.”

17c. Builds objects of basic shapes (ball/sphere, square box/cube, tube/cylinder) by

using various materials such as craft sticks, blocks, pipe cleaners, clay, and so on

Example. Makes balls with play dough and calls them marbles.

Supportive Practices:

* Name shapes as you play shape-matching games, such as matching a triangle
with a triangle.

» Have children name the shape you draw in the air with your finger, giving hints like
“Round and round..”

« Provide sufficient materials for children to create different shapes by placing three-
dimensional models in the art area.

Identify and describe shapes (squares, circles, triangles, rectangles, hexagons,
cubes, cones, cylinders, spheres).

K.G.1. Describe objects in the environment using names of shapes, and describe the
relative positions of these objects using terms such as above, below, beside, in front
of, behind, and next to.

K.G.2. Correctly name shapes regardless of their orientations or overall size.

K.G.3. [dentify shapes as two-dimensional (lying in a plane, “flat™) or three-
dimensional (“solid™).

Analyze, compare, create, and compose shapes.

K.G.4. Analyze and compare two- and three-dimensional shapes, in different sizes
and orientations, using informal language to describe their similarities, differences,
parts (e.g., number of sides and vertices/“corners”) and other attributes (e.g., having
sides of equal length).

K.G.5. Model shapes in the world by building shapes from components (e.g., sticks
and clay balls) and drawing shapes.

K.G.6. Compose simple shapes to form larger shapes. For example, “Can you join
these two triangles with full sides touching to make a rectangle?”

District of Columbia Early Learning Standards: Common Core K-12 Alignment
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18. Demonstrates
understanding of
positional words

18a. Follows verbal directions
to place or find objects in, on,
under, up, or down

Example: Looks under the
couch when the teacher tells
him the ball rolled under it.

18a. Follows directions that
include gestures to place
objects in, on, under, up, or
down

Example: Moves body up
and down while the teacher
sings, “The children on the
bus go up and down.”

18a. Emerging

Supportive Fractice:
Introduce simple games with
materials like a toy garage,
where children place small
cars in, on, up, or under parts
of the garage.

Supportive Practice:
Engage children in
movement activities that
involve words like up and
down, in and out.

18a. Follows directions to

place objects or body beside,

between, or next to
Example: When asked,
sits next to a particular

classmate during circle time.

Supportive Practice:

Plan activities that require
children to follow simple
directions, e.g., “Give the ball
to the person next to you.”

18a. Identifies the relative position of objects, using appropriate terms such as
above, below, in front of, behind, over, under

Example: While playing with a toy garage, puts the cars in different places and says
things like, “Park this one is next to that one. Move it over”

Supportive Practice:
Play “Simon Says.” Give directions (e.g., “Put your hand on your head”) so that
children hear and use terms that indicate relative positions.

K.G.1. Describe objects in the environment using names of shapes, and describe
the relative positions of these objects using terms such as above, below, beside, in
front of, behind, and next to.

Scientific : 3 : ;
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19. Observes and Life Science

describes the
characteristics of
living things

19a. Demonstrates knowledge of the characteristics of living things

Exampte: Comments upon basic needs and simple life cycles of living things, e.g.,
“Our fish got bigger because we fed it”

19b. Demonstrates understanding that living things change

Example: Says, “When | was a baby | couldn’t even walk. Now | can run.”

Supportive Practices!

* Read stories about living things and their needs. Have children help care for living
things in the classroom.

* Plant seeds, care for the plants, and discuss changes in the plants over time. Talk
about how children’s bodies and skills change over time.

20. Observes
and describes
the properties of
physical objects

District of Columbia Early Learning Standards: Common Core K-12 Alignment

Physical Science

20a. |dentifies the physical properties of objects

Example: Watches a wooden block floating in the water table and makes it sink by
putting other items on top of it.

20b. Explores motion

Exampla: Watches a ball rolling across the linoleum floor and notices that is slows
down as it rolls across the carpet.

20c. Explores physical change of materials

Exampte: Fills a bucket with snow and asks whether she may bring it inside to see
how fast it melts.

Supportive Practices:

» Engage children in experiments with common materials such as sand and water.

* Plan a study of balls that involves a range of items that roll and that do not roll.

» Prompt children to explore physical change, e.g., to observe how leaves get
brittle over time.




Scientific :
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Common Core State Standards

21. Observes

and describes
characteristics of
Earth and space

22. Demonstrates
scientific thinking

Earth Science
21a. Identifies and describes basic landforms
Exarnpla Says, “We looked for fossils at the bottom of the cliff!”

21b. Describes basic weather phenomena
2. Says, “It's going to rain. The clouds are dark.”

21c Identifies the sun, moon, and stars
o ple: Points at the sky and exclaims, * | see the moon! The sun's out, but I still

21d Distinguishes various types of surface materials (soil, sand, and rocks)
Example: Explains, “We take the rocks out of our garden before we plant tomatoes”

21e. Explores the relationships between people and their environments
hats, and gloves because it's cold.

Supportive Practices:

« Take children on field trips where they can see rivers, hills, and streams and to
museums where they can see models of landforms.

« Guide children’s attempts to identify, describe, and record changes in the
weather.

« Read simple books that explain Earth's rotation. day, and night.

« Provide materials for children to explore properties of Earth found in their
immediate environment, e.g., encourage children to handle soil and sand when
they are wet and dry.

» Read books about people who live in different areas of the country. Talk about
how climate affects the way people dress and how natural resources affect jobs,
transportation, and recreation.

<. Looks at a book about Alaska and says that the people there wear coats,

Inquiry and Design Practices
22a Observes, explores, and manipulates materials and objects
pler Uses a yard stick to measure the length of a block roadway for toy cars.

22b. Makes predictions and tests ideas
Example: Says, “Three,” when asked, “How many cups of and will you need to fill
that bucket?” Then counts the cups as she dumps them in the bucket.

22c¢. Communicates with others about discoveries
Example Points out a squirrel nest in a tree near the classroom window.

22d. Represents scientific thinking and knowledge by drawing, dramatizing,
and making models

£ = Acts out what scientists were doing with equipment in the panda bear
exhibit at the zoo.

)Ma S0 srtive Practicas:

» Encourage children to record observations, e.g., by drawing a caterpillar seen in
the class garden.

« Provide opportunities for children to make predictions throughout the day. For
example, as they are arriving in the morning and moving their names to the "At
School” column, ask how many children are at school and how many more will
come. Then count the names together after everyone has arrived for the day.

» Engage children in recording daily discoveries, e.g., how many children wore
boots and how many wore shoes to school.

+ Provide a variety of materials and encourage children to create models of things
that interest them, such as bugs that fly and bugs that crawl.

District of Columbia Early Learning Standards: Common Core K-12 Alignment




Social Studies
STANDARDS

Infants

Indicators

3 Toddlers

Indicators

. Twos

Indicators

_ Preschool

Indicators

_ Pre-K Exit Expectations

Indicators

_ K Exit Expectations

Common Core State Standards

23. Demonstrates
understanding of
people and how
they live

District of Columbia Early Learning Standards: Common Core K-12 Alignment

Knowledge of Human Characteristics

23a. Demonstrates understanding that he or she is part of a family

Example: Brings a small photo album from home and talks about pictures of family
members, including siblings, parents, aunts, uncles, grandparents, and cousins.

23b. Identifies some similarities and differences in physical and personal
characteristics

Example: Draws a family portrait and comments that her dad is taller than her
mom.

%‘; ooy tive Practices:

+ Help children understand the relationships among different family members.

« Provide opportunities for children to share information about family members,
highlighting characteristics such as male/female, old/young, people who work
inside the home/outside the home, etc.

Knowledge of Life in a Community

23c. Demonstrates understanding that people have different kinds of jobs
Example: |dentifies some types of jobs and the tools people use to perform them.
For example, explains that a dentist uses tools to clean and repair teeth and that a
mechanic uses other tools to fix cars.

23d. ldentifies various means of transportation

£ = Talks about different buses in his neighborhood, explaining that anyone
may ride a city bus but only school children may ride the school bus.

23e. Participates in the creation of a classroom community

Exampla; Checks the classroom job board to see whether it is his turn to set the
table for lunch.

. Make a poster about people in the community and the jobs they perform.

« Create a graph of different types of transportation children have used, e.g., car,
bus, subway, train, boat, plane.

» Ask children about favorite foods and talk about why particular foods are good
for their bodies.

« Work with children to create a set of classroom rules that will help them work
together.

Change Related to Familiar People and Places

23f. Demonstrates understanding that people and places change over time
Example: After a trip to the Museum of American History, contributes a drawing for
a class book about horses and buggies, model-T cars, and modern cars.

i

23g. Use words to describe time
Example: Explains that her grandmother was a child “a long time ago.”

i

23h. Describes the basic features and relative locations of familiar places

in the community

Example: Says that he lives near the school playground but that he and his mom
have to go far to get to the supermarket.

o

oportive Practices:

« Discuss books that have photographs of city neighborhoods long ago and now.
Ask the children questions about what remains the same and what is different.

» Encourage children to tell stories about different times in their lives, such as when
they were babies. As you talk with children, use the terms then and now.

+ Support children's interest in making maps of the school.




The Arts
STANDARDS

Infants

Indicators

3 Toddlers

Indicators

. Twos

Indicators

_ Preschool

Indicators

_ Pre-K Exit Expectations

Indicators

_ K Exit Expectations

Common Core State Standards

24. Engages in

and drama
activities

music, movement,

Music, Movement, and Drama Concepts and Expression

24a. Participates in music, movement, and drama activities, responding to
different forms of music. movement, and imaginary characters and scenarios
“xarmple: Makes up a silly rhyme and dances while singing it repeatedly.

¢

X4

24b. Uses instruments and voice to accompany or create music and drama
Example: Sings and acts out a tooth brushing song while waiting for a turn at
the sink.

24c. Expresses ideas, feelings, and experiences through music, movement,
and drama

txample: Asks the teacher to watch a play about birthdays that she and her
classmates made up.

Supportive Prac

» Offer opportunities for children to listen to a various types of music as a group
and independently.

» Provide purchased and homemade instruments for use each day.

« Take children to see different types of dance, music, and theatrical performances
in the community.

25 Explores the
visual arts

District of Columbia Early Learning Standards: Common Core K-12 Alignment

Concepts and Expression in the Visual Arts
25a. Participates in art activities, responding to different visual art forms
Example: Makes a large three-dimensional sculpture after visiting an art gallery.

25b. Uses a variety of materials to create products
Example: Adds glitter to a paper and felt collage.

25c. Expresses experiences, ideas, and feelings through visual arts
Exarnpla Works with a small group to paint a mural about happy experiences.

portive Pra 5
« Encourage children to look at book illustrations, watch video clips on the
computer, and use photos to inspire their art work.
+ Rotate materials in the art area so children will have a variety of items to explore.
» Invite children to create paintings, drawings, and sculptures related to study
investigations.




Social-
Emotional
Development

STANDARDS

Indicators

: Toddlers

Indicators

Indicators

Preschool

Indicators

E Pre K Exit Expectations

Indicators

i K Exit Expectations

Comimon Core State Standards

26. Expresses a
variety of feelings
and learns to
manage them

26a. Expresses feelings
through facial expressions,
body movements, crying,
and vocalizing, often
depending on adults for
emotional comfort

/e: Begins to cry when
a visitor picks her up but
stops when she hears her
mother's voice.

;”\f”}o’“ o \A ,;.,. g
Label feelmgs e.g. by
commenting, “You're waving
your arms. You must be glad
to see mel!”

26a. Expresses a range of
feelings; uses other people’s
expressions to guide feelings,
often depending on adults
for emotional comfort; uses
some self-comfort strategies
Example: Starts to cry

after taking another child’s
toy because she sees her
caregiver frown.

Supportive Fractice:
Suggest that children get
their personal comfort items

at nap time.

26a. Recognizes and labels
own feelings with adult
support; uses some self-
comfort strategies; accepts
adult suggestions for
managing feelings by self
Example: Claps when the
teachers says, “You did it!"
after the child used the toilet

successfully.

Supportive Practice:

Use words to describe your
own feelings and actions, for
example, "
but we still need to clean up
the toys that you threw.”

I'm frustrated, too,

26a. Uses strategies learned
from adults to manage
feelings; begins to label
feelings

Example: Calms himself by
walking away from the sand
and water area after being
told that the area is full. Later
returns and explains, “| was
mad because it was my turn.”

Supportive Practice:
Talk with ehlldren about
what to do when they want
to enter a group or play with
a toy being used by another
child.

27. Recognizes
the feelings and
rights of others,
and responds
appropriately

27a. Reacts to others’
expressions of feelings
Exampla; Looks at her
caregiver and laughs when
the caregiver sings a silly
song while waving a fresh
diaper in the air.

Label the ch||d s emotlons
e.g., "Your smile tells me that

you're happy.”’

27a. Acts inresponse to
others' demonstration of
feelings, often with support
of trusted adult

Pats another child
when the teacher says, "Look
how sad she is. Give her a
hug”

Exarmnple
;

Supportive Practica:
Call attention to children’s
demonstration of feelings
and ways to respond.

27a. Reacts constructively
in response to other's
demonstration of feelings
txampie. Gets another
child his favorite car when
he looks unhappy after his
father leaves.

\)u”f.;u(f” -tice!

Model empathy, eg explaln,
“I'm sorry his juice spilled.

I'm going to get him some

more so he will have some.”

27a. Responds positively

to others’ demonstration of
feelings

Exarnple; Helps a frustrated
child open his milk carton
and tells the child, “I can do
it. You'll learn how, too.”

Supportive Practice:
Read books about
challenging situations, like
Alexander and the Terrible,
Horrible, No Good, Very
Bad Day; talk about the

characters' feelings.

28. Manages own
behavior

28a. Responds to changes in
the immediate environment
or adults’ voices and actions
fxample: Cries when an
adult she doesn't know
holds her but stops crying
when he puts her down.

e Pr

Respond |mmed|ate|y to
infants when they cry.

28a. Seeks out special
person or object to help
manage behavior; wants to
do things for self

Example: Gets his blanket
from his cubby when his
mother leaves.

viz Prac

Suppor
Allow time for toddlers to
transition between activities,
such as from hand washing
to eating, to limit their feeling
rushed.

28a. Follows routines with
consistent support from
adults; accepts redirection;
trles to meet own needs
nple: Sits for snack
tlme but then begins to walk
around with her food until
the teacher reminds her to

sit until she is finished eating.

Prowde a Warnlng before
changing activities, such as
telling children that they will
go inside after they ride the
bikes around the track one
more time.

28a. Follows classroom
rules and routines (including
new ones) with occasional
reminders

Hie: Waits at the top of
the slide for another child to
finish before sliding himself.

Supportive | &
Create a S|mple set of
classroom rules with the
children. Discuss and apply
them consistently.

Emotions and Behaviors
26a. Uses socially acceptable ways of expressing thoughts and emotions

Example: Says, "I'm using that shovel. Please get another one.”

26b. Demonstrates confidence in meeting own needs
Example: Gets a paper towel to clean up spilled milk.

GU|de group dlscu55|ons about problem solving and conflict management.

27a Recognizes and labels the basic feelings of others
o 2 Says that a classmate is sad when the classmate begins to cry.

sortive Practice:
Discusses a variety of feelings and how people express them; read stories about
feelings and how people respond to each other.

28a. Follows limits and expectations
Exarmple: With a reminder, waits for instructions before beginning an activity.

Supportive Practice:
Talk with children about daily plans, including changes in routines
(e.g., not going outside when it is raining hard).

District of Columbia Early Learning Standards: Common Core K-12 Alignment




Social—
Emotional
Development

Toddlers

Preschool

Pre-K Exit Expectations

K Exit Expectations

relationships with
adults

remain with familiar adults

- Squeals and
crawls to her father when he
arrives.

e

e Prac

Hold infants, talk with them,
and acknowledge their
individual responses.

from and comes back to
familiar adults, using them
as a secure base

: Plays calmly when
his primary care teacher is
in the classroom but stops,
begins to cry, and goes to
the door when she leaves
the room

i
o

bk

Respond to toddlers' need
for attention by smiling,
laughing and talking with
them.

familiar adults for assurance
when necessary

Example: Relaxes on her cot
at nap time when teacher
says, “Daddy will be here
after your nap.”

Encourage family members
to establish positive good-
bye routines with their
children (e.g.. have the child
wave good-bye from the
window each day).

and socializing; manages
separations

fe: Tells his teacher
that he got new shoes and,
when asked why he likes them,
explains, “They light up!”

Support ce
Engage in conversations with
children throughout the day.

30. Engages and
plays with peers

30a. Watches and attempts
to engage other children
socially

Exanple: Rolls over, moving
closer to his sister, and
squeals until she looks at

him and laughs.

Prac

Place infants near one
another so they can watch
and interact with one
another as you talk to them.

30a. Plays near another
child, briefly engaging
socially

xampie: Leans over, pats
a stuffed cat that a child is
holding, and then returns to
playing with her truck.

Suppor
Provide duplicates of books
and toys.

30a. Interacts with children
who are engaged with similar
materials and activities
Exarnpie. Scoops sand into

a bucket that another child

is filling.

Suggest that pairs or small
groups of children use a
material, like play dough,
together.

30a. Uses successful
strategies to initiate or join
an activity with several
children

Exz = Asks three children,
“"Want to run with me?”

“ o &

Help children who do not
have the experience or
language for joining other
children’s play by suggesting
appropriate strategies or
language.

31. Resolves
conflicts with
others

3la. Emerging

3la. Reacts by expressing
feelings about situations
where there is conflict

ole: Yells loudly and
throws a toy when told that
he needs to stop playing
because it is nap time.

Supy Practice:

Label the child’s feelings and
reassure him that he may
play again after his nap.

ULV

3la. Seeks adults’ help to
solve social problems
Example: Cries out, “Teacher,
he took my apple!” and waits
for her to get it back.

Supg ¢ :
Offer your support, e.g.,

"l see you want the doll. Let's
get another one so each of

you has a doll”

o

3la. Asks adults for help and
sometimes suggests ways to
solve social problems

Exa = Tells another child
to wait for her turn on the
slide.

Practice:

Refer to classroom rules to
help children resolve their
problems. For example,
review the rule “Walk in the
classroom” when a child
bumps another child while
running inside.

Asks the teacher whether she rides to school as he does.

Supportive ioa!

Have conversations with children about their everyday lives.

30a. Sustains play with a few other children
Example: Assigns different roles to children in the dramatic play area, saying,
“You're the mother, you're the father, and you're the sister.”

Supportiv K
Encourage children to build a block city together.

3la. Suggests ways to resolve social conflicts
-xample: Tells an angry classmate to “use words” instead of hitting when she
wants something.

5 ortive P
Teach the steps of social problem solving before conflicts arise and help children
follow the steps when one does arise.

STANDARDS Indicators [ndicators Indicators Indicators Indicators Common Core State Standards
29. Develops 29a. Recognizes, reacts 29a. Interacts with new 29a. Is comfortableina 29a. Engages with trusted Positive Relationships
positive positively to, and seeks to adults; often moves away range of settings; relies on adults for information 29a. Engages in positive interactions with adults to share ideas and plan activities

.
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Physical
Development/
Health and
Safety

STANDARDS

Infants

Indicators

Toddlers

Indicators

- Twos

Indicators

 Preschool

Indicators

Pre-K Exit Expectations

Indicators

K Exit Expectations

Common Core State Standards

32. Demonstrates
strength and
coordination of
large muscles

32a. Uses arms, legs, and
whole body to move
Example: Rolls, sits, crawls,
cruises, and then takes steps

Supportive Practice:

Give infants time to explore
a safe environmentin which
they can roll, pull up, and
learn to walk.

32a. Moves in a variety of
ways and directions
Example: Toddles without
support; attempts to jump;
carries a large ball while
walking

Supportive Practice:

Play music that encourages
toddlers to move their bodies
in a variety of ways.

32a. Attempts new large-
muscle activities that require
coordination and balance
Exarmnple: Runs, marches,
throws, catches, and kicks
balls with little control of the
direction or speed of the
balls

Suppertive Practice:

Take children outside or to

a large indoor space that
encourages safe, active play.

32a. Engages in complex
large- muscle activities that
involve flexibility, control, and
a full range of motion.
Exarmple: Rides a tricycle;
attempts to gallop; walks

up and down steps with
alternating feet; kicks and
throws ball toward a person
or place

Supportive Practice:

Use a variety of equipment
that promotes children’s
coordination of upper and
lower body movements.

Large-Muscle Strength and Coordination
32a. Demonstrates locomotor skills by running smoothly
Example: Races back and forth between two playground cones.

32b. Demonstrates balancing skills by hopping and jumping in place
Exampla: Jumps up and down in place when the teacher asks, “Who would like to

set the table?”

32c¢. Demonstrates ball-handling skills, using a full range of motion
Example: Tosses balls into a large storage tub, using both over- and underhand
movements.

Supportive Practices!

* Play games that involve running, e.g., “Duck, Duck, Goose.”

+ Ask children to think of ways to move from one place to another, e.g., hopping like
a bunny or lumbering like an elephant.

+ Offer children a range of opportunities to practice throwing, for example, as a part
of a beanbag game in the classroom and a ball game outside.

33. Demonstrates
strength and
coordination of
small muscles

33a. Uses whole hand and
fingers (all together, raking,
and then using thumb and
index finger) to touch, hold,
and pick up objects
Example. Holds a bottle with
two hands; picks up cereal;
empties objects froma
container.

Supportive Practice:

Put safe objects within
infants’ reach and encourage
them to grasp them.

33a. Attempts activities

that require two hands;

uses fingers and whole-arm
movements to place and
release objects

Exarmnple: Scribbles with large
crayons; turns pages of book
(often more than one ata
time); begins to use a spoon
and fork

Supportive Fractice:
Encourage children to
pick up objects, such as
differently sized balls, and
put theminto a basket.

33a. Engages in activities
that require eye—hand
coordination; uses wrist
and finger movements to
manipulate objects
Exarnple: Pours liquids from
pitcher to cup; works simple
puzzles; strings large beads

Suppoitive Practice:
Provide materials to stack,
e.g., blocks of different sizes
and shapes.

33a. Uses finger and

hand movements to work
with small objects and
accomplish tasks

Example: Copies shapes;
cuts with scissors; fastens
large buttons; writes some
letter- or numeral-like forms;
uses a stapler and tape

Supportive Practice:

Offer a range of art materials
that promote precise
movements, such as thin
markers with narrow tops.

Small-Muscle Strength and Coordination

33a. Uses precise hand, finger, and wrist movements to grasp, release, and
manipulate small objects

Example: Plays with dramatic play furniture and props, using a range of fine-motor
movements to open the latch on a cabinet, button a doll’s shirt, and place small
dishes on a table.

33b. Uses writing and drawing tools to perform particular tasks
Exampla: Uses a variety of materials, such as colored pencils, pens, and thin
markers, to make a thank-you card.

Supportive Practices!

» Encourage children to use cooking tools, serving utensils, and personal utensils
during cooking activities, snacks, and meals.

* Place writing materials in all interest areas and encourage children to use them
throughout the day.

34. Demonstrates
behaviors that
promote health
and safety

34a. Emerging

34b. Begins to participate in
meeting own needs
Example: Opens mouth
when food is offered.

34c. Emerging

Supportive Practice:
Talk about what you are
doing as you provide
consistent routines.

34a. Emerging

34b. Attempts basic feeding,
dressing, and hygiene tasks
Example Picks up cereal to
feed self; pulls off socks.

34c. Emerging

Supportive Practice:

Talk about what you see
children doing to feed and
dress themselves.

34a. Emerging

34b. Performs some simple
feeding, dressing, and
hygiene tasks

Example: Puts hands under
running water for washing.

34c. Emerging

Supportive Practice:
Acknowledge when
children try to do things for
themselves and provide
helpful suggestions.

34a. Follows familiar

health and safety rules with
occasional reminders
Example: Sneezes into elbow
after seeing the teacher

do so.

34b. Performs basic self-
help tasks with assistance
Example: Pulls pants up and
down for toileting; may need
help with fasteners.

34c. Emerging

Supportive Practices:

* Model healthy practices,
such as using a tissue to
blow nose.

* Teach techniques to make
dressing easier, e.g., the
upside down and over-the-
head method of putting on
jackets.

Health and Safety

34a. Describes basic health and safety rules and follows them

Example: Explains that you have to go one way when you ride the trike so you don't
bump into other children.

34b. Performs self-help tasks with minimal assistance
txample: Flushes toilet and washes hands after toileting.

34c. Begins to understand that foods have different nutritional values
Exampie: Says, “Fruit is good for you. It makes you strong. It gives you energy.”
Supportive Practices:
+ Involve children in discussions about the reasons for health and safety rules.
» Make picture and word charts that show sequence of handwashing steps.

* Talk about different kinds of foods and why they are nutritious.

District of Columbia Early Learning Standards: Common Core K-12 Alignment



Attachment 8: Legislation Establishing the State

e Early Childhood Development Coordinating Council
Westlaw.

Page 1

DC ST § 38-271.07

West's District of Columbia Code Annotated 2001 Edition Currentness
Division V1. Education, Libraries, and Cultural Institutions.
Title 38. Educational Institutions. {Refs & Annos)
Subtitle I. Public Education-Primary and Secondary.

"8 Chapter 2A. Pre-Kindergarten Education System.

¥

& Subchapter 1. Definitions; Administration; and Funding.
=+ § 38-271.07. State Early Childhood Development Coordinating Council.

(a) Within 45 days of March 8, 2011, the Mayor shall establish and convene a State Early Childhood Development
Coordinating Council ("Coordinating Council") to:

(1) Improve collaboration and coordination among entities carrying out federally funded and District-funded pre-k
and other early childhood programs to improve school readiness;

(2) Assist in the planning and development of a comprehensive early childhood education system that serves chil-
dren ages birth to § years of age; and

(3) Comply with the Improving Head Start for School Readiness Act, approved December 12, 2007 (Pub. L.. No.
110-134; 121 Stat. 1363).

(b) The Coordinating Council shall:
(1) Identify opportunities for collaboration and coordination among early childhood education entities;

(2) Review the annual pre-k report to the Council required by § 38-271.05 and submit any additional recommen-
dations to improve the quality of and expand access to pre-k and other early childhood programs to the Council;

(3) Develop recommendations to:
(A) Increase participation of children in existing pre-k and other early childhood programs;
(B) Improve the quality of pre-k and other early childhood programs;
(C) Support the implementation of pre-k workforce development programs; and

(D) Improve state early-learning policies; and

© 2013 Thomson Reuters. No Claim to Orig. US Gov. Works.
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DC ST § 38-271.07

(4) Perform other tasks as determined by the Mayor.

(¢) The Coordinating Council membership shall consist of:

(1) The following members, or their designees:

(A) The Mayor;

(B) The Chairman of the Council of the District of Columbia;

(C) The State Superintendent of Education;

(D) The Chancellor of the District of Columbia Public Schools;

(E) The Executive Director of the Public Charter School Board;

(F) The Director of the Department of Health;

(G) The Director of the Department of Mental Health;

(H) The Director of the Department of Human Services;

(I) The Director of the Child and Family Services Agency;

(J) The State Director for Head Start Collaboration; and

(K) The Director of the entity designated as the state resource and referral agency; and

(2) The Mayor shall appoint at least one District resident from each of the following categories, to serve a term of 2
years:

(A) Families whose children are receiving or have received pre-k-education services;

(B) Head Start;

(C) Community-based organizations;

(D) Public schools;

© 2013 Thomson Reuters. No Claim to Orig. US Gov. Works.
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DC ST § 38-271.07

(E) Public charter schools;

(F) Public charter school support organizations;

(G) Early childhood advocacy organizations;

(H) Business community;

(I) Philanthropic community;

(J) DC Collaborative; and

(K) Any additional category identitied by the Coordinating Council as necessary or appropriate.

(d)(1) The Mayor shall appoint one person appointed pursuant to subsection (c)(2) of this section to be the chair, who
shall convene the Coordinating Council no fewer than 4 times each year to gather public input on the Coordinating
Council's recommendations.

(2) A quorum to transact business shall consist of 50% plus one of the members who are appointed and serving.

CREDIT(S)

{Quly 18,2008 D.C, Law 17-202, § 107, as added Mar, 8, 2011. D.C. Law 18-285, § 2{c), 57 DCR 11005.)

HISTORICAL AND STATUTORY NOTES

Temporary Addition of Section

Section 2(c) of D.C. Law 18-142 added a section to read as follows:

"Sec. 107. State Early Child Development Coordinating Council; establishment.

"(a) Within 45 days of the effective date of the Pre-k Acceleration and Clarification Emergency Amendment Act of
2010, passed on emergency basis on January 5, 2010 (Enrolled version of Bill 8-603), the Mayor shall establish and
convene a State Early Childhood Development Coordinating Council ("Coordinating Council”) to:

"(1) Improve collaboration and coordination among entities carrying out federally funded and District-funded pre-k
and other early childhood programs to improve school readiness;

© 2013 Thomson Reuters. No Claim to Orig. US Gov. Works.
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"(2) Assist in the planning and development of a comprehensive early childhood education system that serves children

ages birth to § years of age; and

"(3) Comply with the Head Start Act, approved December 12, 2007 (Pub. L. No. 110-134; 121 Stat. 1363).
"(b) The Coordinating Council shall:

"(1) Identify opportunities for collaboration and coordination among early childhood education entities;

"(2) Review the annual pre-k report to the Council required by section 105 and submit to the OSSE additional rec-
ommendations to improve the quality of and expand access to pre-k and other early childhood programs to be sub-

mitted to the Council along with the annual pre-k report;

"(3) Develop recommendations to:

"(A) Increase participation of children in existing pre-k and other early childhood programs;
"(B) Improve the quality of pre-k and other early childhood programs;

"(C) Support the implementation of pre-k workforce development programs; and
"(D) Improve state early learning policies; and

"(4) Perform other tasks as determined by the Mayor.

"(¢) The Coordinating Council membership shall consist of:

"(1) The following members, or their designees, the:

"(A) Mayor;

"(B) Chairman of the Council of the District of Columbia

"(C) State Superintendent of Education;

"(D) Chancellor of the District of Columbia Public Schools;

"(E) Executive Director of the Public Charter School Board;

"(F) Director of the Department of Health;

© 2013 Thomson Reuters. No Claim to Orig. US Gov. Works.
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"(G) Director of the Department of Mental Health;

"(H) Director of the Department of Human Services;

"(I) Director of the Child and Family Services Agency;

"(J) State Director for Head Start Collaboration; and

"(K) Director of the entity designated as the state resource and referral agency; and

"(2) The following members, who shall be appointed by the Chairman of the Council or the Mayor, with each ap-
pointing at least one District resident from each of the following categories, to serve a term of 2 years:

"(A) Families whose children are receiving or have received pre-k-education services;

"(B) Head Start;

"(C) Community-based organizations;

"(D) Public schools;

"(E) Public charter schools;

"(F) Public charter school support organizations;

"(G) Early childhood advocacy organizations;

"(H) Business community;

"(I) Philanthropic community;

"(T) DC Collaborative; and

"(K) Any additional category identified by the Coordinating Council as necessary or appropriate.

"(d)(1) Two people appointed pursuant to subsection (c){2) of this section shall be appointed co-chairs, one by the
Chairman and one by the Mayor. The co-chairs shall convene the Coordinating Council no fewer than 4 times each
year for the purpose of gathering public input on the Coordinating Council's recommendations.

© 2013 Thomson Reuters. No Claim to Orig. US Gov. Works.
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"(2) A quorum to transact business shall consist of 50% plus one of the members who are appointed and serving.".

Section 5(a) of D.C. Law 18-142 provides that the act shall expire after 225 days of its having taken effect.

Emergency Act Amendments

For temporary (90 day) addition, see § 2(c) of Pre-K Acceleration and Clarification Emergency Amendment Act of
2009 (D.C. Act 18-304, January 28, 2010, 57 DCR 1475).

For temporary (90 day) addition, see § 2(c) of Pre-k Acceleration and Clarification Congressional Review Emergency
Amendment Act of 2010 (D.C. Act 18-602, December 1, 2010, 57 DCR 11039).

For temporary (90 day) addition of section, see § 2(c) of Pre-k Acceleration and Clarification Congressional Review
Emergency Amendment Act of 2010 (D.C. Act 19-4, February 11, 2011, 58 DCR 1399).

Legislative History of Laws

For history of Law 18-2835, see notes under § 38-271.01.

DC CODE § 38-271.07

Current through July 14, 2013

Copyright 2012 By the District of Columbia.

Content previously published in the District of Columbia Official Code,

2001 Edition is used with permission.

Copyright 2013 Thomson Reuters

END OF DOCUMENT

© 2013 Thomson Reuters. No Claim to Orig. US Gov. Works.



Attachment 9: MOU - OSSE and DBH

MEMORANDUM OF UNDERSTANDING
BETWEEN THE DISTRICT OF COLUMBIA’S
OFFICE OF THE STATE SUPERINTENDENT OF EDUCATION
AND
DEPARTMENT OF BEHAVIORAL HEALTH

This Memorandum of Understanding (“MOU”) is entered into by and between The Office of the
State Superintendent of Education (“Lead Ageney”) and The Department of Behavioral Health
(“Participating State Agency”). The purpose of this agreement is to establish a framework of
collaboration, as well as articulate specific roles and responsibilities in support of the State in its
implementation of an approved Race to the Top-Early Learning Challenge grant project.

I ASSURANCES
The Participating State Agency hereby certifies and represents that it:

1) Agrees to be a Participating State Agency and will implement those portions of the State Plan
indicated in Exhibit 1, if the State application is funded;

2) Agrees to use, to the extent applicable and consistent with the State Plan and Exhibit I:
(a) A set of statewide Early Learning and Development Standards;
(b) A set of statewide Program Standards; '
(c) A statewide Tiered Quality Rating and Improvement System; and
(d) A statewide Workforce Knowledge and Competency Framework and progression of
credentials.

(Please note that Participating State Agencies must provide these assurances in order for the
State to be eligible for a Race to the Top-Early Learning Challenge grant.)

3) Has all requisite power and authority to execute and fulfill the terms of this MOU contingent
on relevant appropriations from Congress and on receipt of the Race to the Top-Early Learning
Challenge grant;

4) Ts familiar with the State’s Race to the Top-Early Learning Challenge grant application and is
supportive of and committed to working on all applicable portions of the State Plan;

5) Will provide a Final Scope of Work only if the State’s application is funded and will do so in
a timely fashion but no later than 90 days after a grant is awarded; and will describe the
Participating State Agency’s specific goals, activities, timelines, budgets, and key personnel
(“Participating State Agency Plan”) in a manner that is consistent with the Preliminary Scope of
Work (Exhibit I), with the Budget included in section VIII of the State Plan (including existing
funds, if any, that the Participating State Agency is using for activities and services that help
achieve the outcomes of the State Plan; and

6) Will comply with all of the terms of the Race to the Top-Early Learning Challenge Grant, this
agreement, and all applicable Federal and State laws and regulations, including laws and
regulations applicable to the Race to the Top-Early Learning Challenge program, and the



applicable provisions of EDGAR (34 CFR Parts 75, 77, 79, 80, 82, 84, 86, 97, 98 and 99), and the
suspension and debarment regulations in 2 CFR Part 3485.

II. PROJECT ADMINISTRATION

A. PARTICIPATING STATE AGENCY RESPONSIBILITIES
In assisting the Lead Agency in implementing the tasks and activities described in the State’s
Race to the Top-Early Learning Challenge grant application, the Participating State Agency will:

1) Implement the Participating State Agency Scope of Work as identified in Exhibit I of this
agreement;

2) Abide by the governance structure outlined in the State Plan;

3) Abide by the Participating State Agency’s Budget included in section VIII of the State Plan
(including the existing funds from Federal, State, private and local sources, if any, that the
Participating State Agency is using to achieve the outcomes in the RTT-ELC State Plan);

4) Actively participate in all relevant meetings or other events that are organized or sponsored by
the State, by the U.S. Department of Education (“ED”), or by the U.S. Department of Health and
Human Services (“HHS™),

5) Post to any Web site specified by the State, ED, or HHS, in a timely manner, all non-
proprietary products and lessons learned developed using Federal funds awarded under the RTT-
ELC grant;

6) Participate, as requested, in any evaluations of this grant conducted by the State, ED, or HHS;
7) Be responsive to State, ED, or HHS requests for project information including on the status of
the project, project implementation, outcomes, and any problems anticipated or encountered,
consistent with applicable local, State and Federal privacy laws.

B. LEAD AGENCY RESPONSIBILITIES
In assisting the Participating State Agencies in implementing their tasks and activities described
in the State’s Race to the Top-Early Learning Challenge application, the Lead Agency will:

1) Work collaboratively with the Participating State Agency and support the Participating State
Agency in carrying out the Participating State Agency Scope of Work, as identified in Exhibit I
of this agreement;

2) Timely award the portion of Race to the Top-Early Learning Challenge grant funds designated
for the Participating State Agency in the State Plan during the course of the project period and in
accordance with the Participating State Agency’s Scope of Work, as identified in Exhibit I, and in
accordance with the Participating State Agency’s Budget, as identified in section VIII of the
State’s application;

3) Provide feedback on the Participating State Agency’s status updates, any interim reports, and
project plans and products;

4) Keep the Participating State Agency informed of the status of the State’s Race to the Top-
Early Learning Challenge grant project and seek input from the Participating State Agency, where
applicable, through the governance structure outlined in the State Plan;

5) Facilitate coordination across Participating State Agencies necessary to implement the State
Plan; and

6) Identify sources of technical assistance for the project.

C. JOINT RESPONSIBILITIES
1) The Lead Agency and the Participating State Agency will each appoint a key contact person
for the Race to the Top-Early Learning Challenge grant.



2) These key contacts from the Lead Agency and the Participating State Agency will maintain
frequent communication to facilitate cooperation under this MOU, consistent with the State Plan
and governance structure.

3) Lead Agency and Participating State Agency personnel will work together to determine
appropriate timelines for project updates and status reports throughout the grant period.

4) Lead Agency and Participating State Agency personnel will negotiate in good faith toward
achieving the overall goals of the State’s Race to the Top-Early Learning Challenge grant,
including when the State Plan requires modifications that affect the Participating State Agency, or
when the Participating State Agency’s Scope of Work requires modifications.

D. STATE RECOURSE IN THE EVENT OF PARTICIPATING STATE AGENCY’S
FAILURE TO PERFORM

If the Lead Agency determines that the Participating State Agency is not meeting its goals,
timelines, budget, or annual targets, or is in some other way not fulfilling applicable
requirements, the Lead Agency will take appropriate enforcement action, which could include
initiating a collaborative process by which to attempt to resolve the disagreements between the
Lead Agency and the Participating State Agency, or initiating such enforcement measures as are
available to the Lead Agency, under applicable State or Federal law.

II1. MODIFICATIONS
This Memorandum of Understanding may be amended only by written agreement signed by each
of the parties involved, in consultation with ED.

IV. DURATION

This Memorandum of Understanding shall be effective, beginning with the date of the last
signature hereon and, if a Race to the Top- Early Learning Challenge grant is received by the
State, ending upon the expiration of the Race to the Top- Early Learning Challenge grant project
period.

V. SIGNATURES

A(lé the ized Representative of Lead Agency:
6
/O A’é} // c)

Signafutt () Date’
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Print Name
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Signatdfe { N If)atc
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EXHIBIT I - PARTICIPATING STATE AGENCY SCOPE OF WORK

The Participating State Agency hereby agrees to participate in the State Plan, as described in the
State’s application, and more specifically commits to undertake the tasks and activities described

in detail below.

Selection
Criterion

Child and Youth Services

Type of Participation

(A3

Director of DBH

Active participation in the Mayor’s Early
Success Commission to provide policy
oversight of the RTT-ELC initiative

(GV&))

School Based Mental Health
Division

Assignment of a consistent point person to
actively participate on the Implementation
Team for RTT-ELC

C(3), CPP4

School Based Mental Health
Division

Expansion of the “Primary Project” school-
linked early intervention program by
adding 4 mental health associates to the
staff (beyond the planned addition of 17 to
be funded locally), with deployment in the
Wards with the highest needs (Wards 5, 7
and 8),

C(3), CPP4

School Based Mental Health
Division

Expansion of the “Healthy Futures”
program (providing early childhood mental
health consultation in child care settings)
to 50 additional centers, with a focus on
the Wards with the highest needs (Wards
5,7,8)

C(3), CPP4

School Based Mental Health
Division

Creation of a qualified mental health
consultation position to support primary
health care providers with behavioral and
developmental health screening and
services.

(b)(6)
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Attachment 10: MOU - OSSE and DHS

MEMORANDUM OF UNDERSTANDING
BETWEEN THE DISTRICT OF COLUMBIA’S
OFFICE OF THE STATE SUPERINTENDENT OF EDUCATION
AND
DEPARTMENT OF HUMAN SERVICES

This Memorandum of Understanding (“MOU”) is entered into by and between The Office of the
State Superintendent of Education (“Lead Agency”) and The Department of Human Services
(“Participating State Agency”). The purpose of this agreement is to establish a framework of
collaboration, as well as articulate specific roles and responsibilities in support of the State in its
implementation of an approved Race to the Top-Early Learning Challenge grant project.

L ASSURANCES
The Participating State Agency hereby certifies and represents that it:

1) Agrees to be a Participating State Agency and will implement those portions of the State Plan
indicated in Exhibit I, if the State application is funded;

2) Agrees to use, to the extent applicable and consistent with the State Plan and Exhibit I:
(a) A set of statewide Early Learning and Development Standards;
(b) A set of statewide Program Standards;
(c) A statewide Tiered Quality Rating and Improvement System; and
(d) A statewide Workforce Knowledge and Competency Framework and progression of
credentials.

(Please note that Participating State Agencies must provide these assurances in order for the
State to be eligible for a Race to the Top-Farly Learning Challenge grant.)

3) Has all requisite power and authority to execute and fulfill the terms of this MOU contingent
on relevant appropriations from Congress and on receipt of the Race to the Top-Early Learning
Challenge grant;

4) Is familiar with the State’s Race to the Top-Early Learning Challenge grant application and is
supportive of and committed to working on all applicable portions of the State Plan;

5) Will provide a Final Scope of Work only if the State’s application is funded and will do so in
a timely fashion but no later than 90 days after a grant is awarded; and will describe the
Participating State Agency’s specific goals, activities, timelines, budgets, and key personnel
(“Participating State Agency Plan”) in a manner that is consistent with the Preliminary Scope of
Work (Exhibit I), with the Budget included in section VIII of the State Plan (including existing
funds, if any, that the Participating State Agency is using for activities and services that help
achieve the outcomes of the State Plan; and

6) Will comply with all of the terms of the Race to the Top-Early Learning Challenge Grant, this
agreement, and all applicable Federal and State laws and regulations, including laws and
regulations applicable to the Race to the Top-Early Learning Challenge program, and the



applicable provisions of EDGAR (34 CFR Parts 75, 77, 79, 80, 82, 84, 86, 97, 98 and 99), and the
suspension and debarment regulations in 2 CFR Part 3485.

II. PROJECT ADMINISTRATION

A. PARTICIPATING STATE AGENCY RESPONSIBILITIES
In assisting the Lead Agency in implementing the tasks and activities described in the State’s
Race to the Top-Early Leaming Challenge grant application, the Participating State Agency will:

1) Implement the Participating State Agency Scope of Work as identified in Exhibit I of this
agreement;

2) Abide by the governance structure outlined in the State Plan;

3) Abide by the Participating State Agency’s Budget included in section VIII of the State Plan
(including the existing funds from Federal, State, private and local sources, if any, that the
Participating State Agency is using to achieve the outcomes in the RTT-ELC State Plan);

4) Actively participate in all relevant meetings or other events that are organized or sponsored by
the State, by the U.S. Department of Education (“ED”), or by the U.S. Department of Health and
Human Services (“HHS™);

5) Post to any Web site specified by the State, ED, or HHS, in a timely manner, all non-
proprietary products and lessons learned developed using Federal funds awarded under the RTT-
ELC grant;

6) Participate, as requested, in any evaluations of this grant conducted by the State, ED, or HHS;
7) Be responsive to State, ED, or HHS requests for project information including on the status of
the project, project implementation, outcomes, and any problems anticipated or encountered,
consistent with applicable local, State and Federal privacy laws.

B. LEAD AGENCY RESPONSIBILITIES
In assisting the Participating State Agencies in implementing their tasks and activities described
in the State’s Race to the Top-Early Learning Challenge application, the Lead Agency will:

1) Work collaboratively with the Participating State Agency and support the Participating State
Agency in carrying out the Participating State Agency Scope of Work, as identified in Exhibit I
of this agreement;

2) Timely award the portion of Race to the Top-Early Learning Challenge grant funds designated
for the Participating State Agency in the State Plan during the course of the project period and in
accordance with the Participating State Agency’s Scope of Work, as identified in Exhibit I, and in
accordance with the Participating State Agency’s Budget, as identified in section VIII of the
State’s application;

3) Provide feedback on the Participating State Agency’s status updates, any interim reports, and
project plans and products;

4) Keep the Participating State Agency informed of the status of the State’s Race to the Top-
Early Learning Challenge grant project and seek input from the Participating State Agency, where
applicable, through the governance structure outlined in the State Plan;

5) Facilitate coordination across Participating State Agencies necessary to implement the State
Plan; and

6) Identify sources of technical assistance for the project.

C. JOINT RESPONSIBILITIES
1) The Lead Agency and the Participating State Agency will each appoint a key contact person
for the Race to the Top-Early Learning Challenge grant.



2) These key contacts from the Lead Agency and the Participating State Agency will maintain
frequent communication to facilitate cooperation under this MOU, consistent with the State Plan
and governance structure.

3) Lead Agency and Participating State Agency personnel will work together to determine
appropriate timelines for project updates and status reports throughout the grant period.

4) Lead Agency and Participating State Agency personnel will negotiate in good faith toward
achieving the overall goals of the State’s Race to the Top-Early Learning Challenge grant,
including when the State Plan requires modifications that affect the Participating State Agency, or
when the Participating State Agency’s Scope of Work requires modifications.

D. STATE RECOURSE IN THE EVENT OF PARTICIPATING STATE AGENCY’S
FAILURE TO PERFORM

If the Lead Agency determines that the Participating State Agency is not meeting its goals,
timelines, budget, or annual targets, or is in some other way not fulfilling applicable
requirements, the Lead Agency will take appropriate enforcement action, which could include
initiating a collaborative process by which to attempt to resolve the disagreements between the
Lead Agency and the Participating State Agency, or initiating such enforcement measures as are
available to the Lead Agency, under applicable State or Federal law.

III. MODIFICATIONS
This Memorandum of Understanding may be amended only by written agreement signed by each
of the parties involved, in consultation with ED.

IV. DURATION

This Memorandum of Understanding shall be effective, beginning with the date of the last
signature hereon and, if a Race to the Top- Early Learning Challenge grant is received by the
State, ending upon the expiration of the Race to the Top- Early Learning Challenge grant project
period.

V. SIGNATURES

Authorized Representative of Lead Agency:
(b)(6) _
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g — Date
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Print Name 7 Title '
Aut BIG] ing State Agency:
/0/is / 2O F

Signature Date

Dav;J A. Bernc Divectler DHS

Print Name Title




EXHIBIT I - PARTICIPATING STATE AGENCY SCOPE OF WORK

The Participating State Agency hereby agrees to participate in the State Plan, as described in the
State’s application, and more specifically commits to undertake the tasks and activities described
in detail below.

2?&2?;::1 Participating Party Type of Participation
Director of DHS Active participation in the Mayor’s Early
A(3) Success Commission to provide policy
oversight of the RTT-ELC initiative
Family Services Assignment of a consistent point person to
Administration and/or actively participate on the Implementation
Economic Services Team for RTT-ELC
Administration
(CX3) Family Services Based on results of gap analysis, expand
Administration capacity of the“211/Answers Please” phone
line at DHS to align with Help Me Grow
program requirements.
(C)(3), CPP4 Family Services Increase successful use of call center and
Administration Help Me Grow support services via
community outreach and facilitating local
networking opportunities.
(B)(3) Economic Services Provide office space for 8 ? Resource
Administration and Referral Specialists in DHS Ward
offices and space to house parental
resource library operated by OSSE to
increase parental education on quality
child care and Pre-K & identification of
available slots and to improve
community outreach.
(E)(2) Economic Services Continued work with OSSE on
Administration integration of DCAS spell out what this
is and State Longitudinal Education
Data system (SLED).
(b)(6)
w0 /ie /i3
Signature (Aythorjstd Repre}entative of Lead Agency)  Daté

(b)(6)
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Signature (Authorized Representative of Participating State Agency) Date




Attachment 11: MOU - OSSE and DCPL

MEMORANDUM OF UNDERSTANDING
BETWEEN THE DISTRICT OF COLUMBIA’S
OFFICE OF THE STATE SUPERINTENDENT OF EDUCATION
AND
THE DISTRICT OF COLUMBIA PUBLIC LIBRARIES

This Memorandum of Understanding (“MOU”) is entered into by and between The Office of the
State Superintendent of Education (“Lead Agency™) and The District of Columbia Public
Libraries (“Participating State Agency”). The purpose of this agreement is to establish a
framework of collaboration, as well as articulate specific roles and responsibilities in support of
the State in its implementation of an approved Race to the Top-Early Learning Challenge grant
project.

L ASSURANCES
The Participating State Agency hereby certifies and represents that it:

1) Agrees to be a Participating State Agency and will implement those portions of the State Plan
indicated in Exhibit I, if the State application is funded;

2) Agrees to use, to the extent applicable and consistent with the State Plan and Exhibit I:
(a) A set of statewide Early Learning and Development Standards;
(b) A set of statewide Program Standards;
(c) A statewide Tiered Quality Rating and Improvement System; and
(d) A statewide Workforce Knowledge and Competency Framework and progression of
credentials.

(Please note that Participating State Agencies must provide these assurances in order for the
State to be eligible for a Race to the Top-Early Learning Challenge grant.)

3) Has all requisite power and authority to execute and fulfill the terms of this MOU contingent
on relevant appropriations from Congress and on receipt of the Race to the Top-Early Learning
Challenge grant;

4y Is familiar with the State’s Race to the Top-Early Learning Challenge grant application and is
supportive of and committed to working on all applicable portions of the State Plan;

5) Will provide a Final Scope of Work only if the State’s application is funded and will do so in
a timely fashion but no later than 90 days after a grant is awarded; and will describe the
Participating State Agency’s specific goals, activities, timelines, budgets, and key personnel
(“Participating State Agency Plan”) in a manner that is consistent with the Preliminary Scope of
Work (Exhibit I}, with the Budget included in section VIIT of the State Plan (including existing
funds, if any, that the Participating State Agency is using for activities and services that help
achieve the outcomes of the State Plan; and

6) Will comply with all of the terms of the Race to the Top-Early Learning Challenge Grant, this
agreement, and all applicable Federal and State laws and regulations, including laws and
regulations applicable to the Race to the Top-Early Learning Challenge program, and the



applicable provisions of EDGAR (34 CFR Parts 75, 77, 79, 80, 82, 84, 86, 97, 98 and 99), and the
suspension and debarment regulations in 2 CFR Part 3485.

I1. PROJECT ADMINISTRATION

A, PARTICIPATING STATE AGENCY RESPONSIBILITIES
In assisting the Lead Agency in implementing the tasks and activities described in the State’s
Race to the Top-Early Learning Challenge grant application, the Participating State Agency will:

1) Implement the Participating State Agency Scope of Work as identified in Exhibit I of this
agreement;

2} Abide by the governance structure outlined in the State Plan;

3) Abide by the Participating State Agency’s Budget included in section VIII of the State Plan
(including the existing funds from Federal, State, private and local sources, if any, that the
Participating State Agency is using to achieve the outcomes in the RTT-ELC State Plan);

4) Actively participate in all relevant meetings or other events that are organized or sponsored by
the State, by the U.S. Department of Education (“ED”), or by the U.S. Department of Health and
Human Services (“HHS"”);

5) Post to any Web site specified by the State, ED, or HHS, in a timely manner, all non-
proprietary products and lessons learned developed using Federal funds awarded under the RTT-
ELC grant;

6) Participate, as requested, in any evaluations of this grant conducted by the State, ED, or HHS;
7) Be responsive to State, ED, or HHS requests for project information including on the status of
the project, project implementation, outcomes, and any problems anticipated or encountered,
consistent with applicable local, State and Federal privacy laws.

B. LEAD AGENCY RESPONSIBILITIES
In assisting the Participating State Agencies in implementing their tasks and activities described
in the State’s Race to the Top-Early Learning Challenge application, the Lead Agency will:

1) Work collaboratively with the Participating State Agency and support the Participating State
Agency in carrying out the Participating State Agency Scope of Work, as identified in Exhibit I
of this agreement;

2) Timely award the portion of Race to the Top-Early Learning Challenge grant funds designated
for the Participating State Agency in the State Plan during the course of the project period and in
accordance with the Participating State Agency’s Scope of Work, as identified in Exhibit I, and in
accordance with the Participating State Agency’s Budget, as identified in section VIII of the
State’s application;

3) Provide feedback on the Participating State Agency’s status updates, any interim reports, and
project plans and products;

4) Keep the Participating State Agency informed of the status of the State’s Race to the Top-
Early Learning Challenge grant project and seek input from the Participating State Agency, where
applicable, through the governance structure outlined in the State Plan;

5) Facilitate coordination across Participating State Agencies necessary to implement the State
Plan; and

6) Identify sources of technical assistance for the project.

C. JOINT RESPONSIBILITIES
1) The Lead Agency and the Participating State Agency will each appoint a key contact person
for the Race to the Top-Early Learning Challenge grant.



2) These key contacts from the Lead Agency and the Participating State Agency will maintain
frequent communication to facilitate cooperation under this MOU, consistent with the State Plan
and governance structure.

3) Lead Agency and Participating State Agency personnel will work together to determine
appropriate timelines for project updates and status reports throughout the grant period.

4) Lead Agency and Participating State Agency personnel will negotiate in good faith toward
achieving the overall goals of the State’s Race to the Top-Early Learning Challenge grant,
including when the State Plan requires modifications that affect the Participating State Agency, or
when the Participating State Agency’s Scope of Work requires modifications.

D. STATE RECOURSE IN THE EVENT OF PARTICIPATING STATE AGENCY’S
FATLURE TO PERFORM

If the Lead Agency determines that the Participating State Agency is not meeting its goals,
timelines, budget, or annual targets, or is in some other way not fulfilling applicable
requirements, the Lead Agency will take appropriate enforcement action, which could include
initiating a collaborative process by which to attempt to resolve the disagreements between the
Lead Agency and the Participating State Agency, or initiating such enforcement measures as are
available to the Lead Agency, under applicable State or Federal law.

III. MODIFICATIONS
This Memorandum of Understanding may be amended only by written agreement signed by each
of the parties involved, in consultation with ED.

IV. DURATION

This Memorandum of Understanding shall be effective, beginning with the date of the last
signature hereon and, if a Race to the Top- Early Learning Challenge grant is received by the
State, ending upon the expiration of the Race to the Top- Early Learning Challenge grant project
period.

V. SIGNATURES

(b)(6) i f Lead Agency:
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EXHIBIT I - PARTICIPATING STATE AGENCY SCOPE OF WORK

The Participating State Agency hereby agrees to participate in the State Plan, as described in the
State’s application, and more specifically commits to undertake the tasks and activities described

in detail below.

Selection

Criterion Participating Party Type of Participation
(A3 Director of DCPL Active participation in the Mayor’s Early
Success Commission to provide policy
oversight of the RTT-ELC initiative
DCPL, Office of Assignment of a consistent point person to
Communications and/or Office | actively participate on the Implementation
of Programs and Partnerships | Team for RTT-ELC
Competitive DCPL — Office of Continuation of partnership work with
Preference Communications OSSE on the “Sing, Talk, and Read”
Priority 4 campaign.
Competitive DCPL — Office of Participate in the Early Learning
Preference Communications Neighborhood Coalitions in Wards 5, 7 &
Priority 4 8 and build on the “Sing, Talk, and Read”

DCPL Office of Programs and
Partmerships

campaign by providing activities,
additional materials and enhanced supports
to parents, family, friends and
neighborhood providers.

(b)(6)
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Attachment 12: MOU - OSSE and UDC

MEMORANDUM OF UNDERSTANDING
BETWEEN THE DISTRICT OF COLUMBIA’S
OFFICE OF THE STATE SUPERINTENDENT OF EDUCATION
AND
THE UNIVERSITY OF THE DISTRICT OF COLUMBIA

This Memorandum of Understanding (“MOU?”) is entered into by and between The Office of the
State Superintendent of Education (“Lead Agency™) and The University of the District of
Columbia (“Participating State Agency”). The purpose of this agreement is to establish a
framework of collaboration, as well as articulate specific roles and responsibilities in support of
the State in its implementation of an approved Race to the Top-Early Learning Challenge grant
project.

L ASSURANCES
The Participating State Agency hereby certifies and represents that it:

1) Agrees to be a Participating State Agency and will implement those portions of the State Plan
indicated in Exhibit I, if the State application is funded;

2) Agrees to use, to the extent applicable and consistent with the State Plan and Exhibit I:
(a) A set of statewide Early Learning and Development Standards;
(b) A set of statewide Program Standards;
(c) A statewide Tiered Quality Rating and Improvement System; and
(d) A statewide Workforce Knowledge and Competency Framework and progression of
credentials.

(Please note that Participating State Agencies must provide these assurances in order for the
State to be eligible for a Race to the Top-Early Learning Challenge grant.)

3) Has all requisite power and authority to execute and fulfill the terms of this MOU contingent
on relevant appropriations from Congress and on receipt of the Race to the Top-Early Learning
Challenge grant;

4) Is familiar with the State’s Race to the Top-Early Learning Challenge grant application and is
supportive of and committed to working on all applicable portions of the State Plan;

5) Will provide a Final Scope of Work only if the State’s application is funded and will do so in
a timely fashion but no later than 90 days after a grant is awarded; and will describe the
Participating State Agency’s specific goals, activities, timelines, budgets, and key personnel
(“Participating State Agency Plan™) in a manner that is consistent with the Preliminary Scope of
Work (Exhibit I), with the Budget included in section VIII of the State Plan (including existing
funds, if any, that the Participating State Agency is using for activities and services that help
achieve the outcomes of the State Plan; and

6) Will comply with all of the terms of the Race to the Top-Early Leaming Challenge Grant, this
agreement, and all applicable Federal and State laws and regulations, including laws and
regulations applicable to the Race to the Top-Early Learning Challenge program, and the



applicable provisions of EDGAR (34 CFR Parts 75, 77, 79, 80, 82, 84, 86, 97, 98 and 99), and the
suspension and debarment regulations in 2 CFR Part 3485.

II. PROJECT ADMINISTRATION

A. PARTICIPATING STATE AGENCY RESPONSIBILITIES
In assisting the Lead Agency in implementing the tasks and activities described in the State’s
Race to the Top-Early Learning Challenge grant application, the Participating State Agency will:

1) Implement the Participating State Agency Scope of Work as identified in Exhibit I of this
agreement;

2) Abide by the governance structure outlined in the State Plan;

3) Abide by the Participating State Agency’s Budget included in section VIII of the State Plan
(including the existing funds from Federal, State, private and local sources, if any, that the
Participating State Agency is using to achieve the outcomes in the RTT-ELC State Plan);

4y Actively participate in all relevant meetings or other events that are organized or sponsored by
the State, by the U.S. Department of Education (“ED”), or by the U.S. Department of Health and
Human Services (“"HHS™);

5) Post to any Web site specified by the State, ED, or HHS, in a timely manner, all non-
proprietary products and lessons learned developed using Federal funds awarded under the RTT-
ELC grant;

6) Participate, as requested, in any evaluations of this grant conducted by the State, ED, or HHS;
73 Be responsive to State, ED, or HHS requests for project information including on the status of
the project, project implementation, outcomes, and any problems anticipated or encountered,
consistent with applicable local, State and Federal privacy laws.

B. LEAD AGENCY RESPONSIBILITIES
In assisting the Participating State Agencies in implementing their tasks and activities described
in the State’s Race to the Top-Early Learning Challenge application, the Lead Agency will:

1) Work collaboratively with the Participating State Agency and support the Participating State
Agency in carrying out the Participating State Agency Scope of Work, as identified in Exhibit 1
of this agreement;

2} Timely award the portion of Race to the Top-Early Learning Challenge grant funds designated
for the Participating State Agency in the State Plan during the course of the project period and in
accordance with the Participating State Agency’s Scope of Work, as identified in Exhibit I, and in
accordance with the Participating State Agency’s Budget, as identified in section VIII of the
State’s application;

3) Provide feedback on the Participating State Agency’s status updates, any interim reports, and
project plans and products;

4) Keep the Participating State Agency informed of the status of the State’s Race to the Top-
Early Learning Challenge grant project and seek input from the Participating State Agency, where
applicable, through the governance structure outlined in the State Plan;

3} Facilitate coordination across Participating State Agencics necessary to implement the State
Plan; and

6} Identify sources of technical assistance for the project.

C. JOINT RESPONSIBILITIES
1) The Lead Agency and the Participating State Agency will each appoint a key contact person
for the Race to the Top-Early Learning Challenge grant.



2) These key contacts from the Lead Agency and the Participating State Agency will maintain
frequent communication to facilitate cooperation under this MOU, consistent with the State Plan
and governance structure.

3) Lead Agency and Participating State Agency personnel will work together to determine
appropriate timelines for project updates and status reports throughout the grant period.

4) Lead Agency and Participating State Agency personnel will negotiate in good faith toward
achieving the overall goals of the State’s Race to the Top-Early Leaming Challenge grant,
including when the State Plan requires modifications that affect the Participating State Agency, or
when the Participating State Agency’s Scope of Work requires modifications.

D. STATE RECOURSE IN THE EVENT OF PARTICIPATING STATE AGENCY’S
FAILURE TO PERFORM

If the Lead Agency determines that the Participating State Agency is not meeting its goals,
timelines, budget, or anmual targets, or is in some other way not fulfilling applicable
requirements, the Lead Agency will take appropriate enforcement action, which could include
initiating a collaborative process by which to attempt to resolve the disagreements between the
Lead Agency and the Participating State Agency, or initiating such enforcement measures as are
available to the Lead Agency, under applicable State or Federal law.

I, MODIFICATIONS
This Memorandum of Understanding may be amended only by written agreement signed by each
of the parties involved, in consultation with ED.

IV. DURATION

This Memorandum of Understanding shall be effective, beginning with the date of the last
signature hereon and, if a Race to the Top- Early Learning Challenge grant is received by the
State, ending upon the expiration of the Race to the Top- Early Learning Challenge grant project
period.

V. SIGNATURES

ized Representative of Lead Agency:
(b)(6)
(s)06 /3
P
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Authorized Representative of Participafing State Agency:
(b)(8)
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Slgn‘@m\rf O Date
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EXHIBIT I - PARTICIPATING STATE AGENCY SCOPE OF WORK

The Participating State Agency hereby agrees to participate in the State Plan, as described in the
State’s application, and more specifically commits to undertake the tasks and activities described

in detail below.

?J(:'lii‘e::'li(:)l:l Participating Party Type of Participation
{A)(3), Early Childhood Leadership Assignment of a consistent point person to
Institute of the UDC Education | actively participate on the Implementation
{(DH{(H) Department Team for RTT-ELC
l (DY2) Early Childhood Leadership In partnership with OSSE, and through
Institute of the UDC Education | affiliation with the Early Childhood
Department Leadership Institute, convene a
collaborative of higher education
institutions and the National Black Child
Development Institute to assess the
existing capacity to prepare a highly
qualified and effective workforce to meet
the needs of infants and toddiers, young
children with special needs and young dual
| language learners.
(DY(1), (D)(2) Early Childhood Leadership Support OSSE's plans to develop criteria
Institute of the UDC Education | and provide scholarships for educators who
Department work with infants, toddlers and special
populations of children, so they can attain
credentials and degrees.

Signature (Authorized Representative of Lead Agency)

Date

(b)(6)

o

/ofis/h 3

Signature Auffrorized Represenigive of Participating State Agency) Date 7




Attachment 13: MOU - OSSE and DCHCF

MEMORANDUM OF UNDERSTANDING
BETWEEN THE DISTRICT OF COLUMBIA’S
OFFICE OF THE STATE SUPERINTENDENT OF EDUCATION
AND
DEPARTMENT OF HEALTH CARE FINANCE

This Memorandum of Understanding (“MOU”) is entered into by and between The Office of the
State Superintendent of Education (“Lead Agency”) and The Department of Health Care Finance
(“Participating State Agency”). The purpose of this agreement is to establish a framework of
collaboration, as well as articulate specific roles and responsibilities in support of the State in its
implementation of an approved Race to the Top-Early Leaming Challenge grant project.

L ASSURANCES
The Participating State Agency hereby certifies and represents that it

1) Agrees to be a Participating State Agency and will implement those portions of the State Plan
indicated in Exhibit I, if the State application is funded;

2) Agrees to use, to the extent applicable and consistent with the State Plan and Exhibit I:
(a) A set of statewide Early Learning and Development Standards;
(b) A set of statewide Program Standards;
(c) A statewide Tiered Quality Rating and Improvement System; and
{d) A statewide Workforce Knowledge and Competency Framework and progression of
credentials,

(Please note that Participating State Agencies must provide these assurances in order for the
State to be eligible for a Race to the Top-Early Learning Challenge grant.)

3) Has all requisite power and authority to execute and fulfill the terms of this MOU contingent
on relevant appropriations from Congress and on receipt of the Race to the Top-Early Learning
Challenge grant;

4) Is familiar with the State’s Race to the Top-Early Learning Challenge grant application and is
supportive of and committed to working on all applicable portions of the State Plan;

5) Will provide a Final Scope of Work only if the State’s application is funded and will do so in
a timely fashion but no later than 90 days after a grant is awarded; and will describe the
Participating State Agency’s specific goals, activities, timelines, budgets, and key personnel
(“Participating State Agency Plan”) in a manner that is consistent with the Preliminary Scope of
Work (Exhibit I), with the Budget included in section VI of the State Plan (including existing
funds, if any, that the Participating State Agency is using for activities and services that help
achieve the outcomes of the State Plan; and

6) Will comply with all of the terms of the Race to the Top-Early Learning Challenge Grant, this
agreement, and all applicable Federal and State laws and regulations, including laws and
regulations applicable to the Race to the Top-Early Leaming Challenge program, and the



applicable provisions of EDGAR (34 CFR Parts 75, 77, 79, 80, 82, 84, 86, 97, 98 and 99), and the
suspension and debarment regulations in 2 CFR Part 3485.

II. PROJECT ADMINISTRATION

A. PARTICIPATING STATE AGENCY RESPONSIBILITIES
In assisting the Lead Agency in implementing the tasks and activities described in the State’s
Race to the Top-Early Leaming Challenge grant application, the Participating State Agency will:

1) Implement the Participating State Agency Scope of Work as identified in Exhibit I of this
agreement;

2) Abide by the governance structure outlined in the State Plan;

3) Abide by the Participating State Agency’s Budget included in section VIII of the State Plan
(including the existing funds from Federal, State, private and local sources, if any, that the
Participating State Agency is using to achieve the outcomes in the RTT-ELC State Plan);

4) Actively participate in all relevant meetings or other events that are organized or sponsored by
the State, by the U.S. Department of Education (“ED”), or by the U.S. Department of Health and
Human Services (“HEHS”);

5) Post to any Web site specified by the State, ED, or HHS, in a timely manner, all non-
proprietary products and lessons learned developed using Federal funds awarded under the RTT-
ELC grant;

6} Participate, as requested, in any evaluations of this grant conducted by the State, ED, or HHS,;
7) Be responsive to State, ED, or HHS requests for project information including on the status of
the project, project implementation, outcomes, and any problems anticipated or encountered,
consistent with applicable local, State and Federal privacy laws.

B. LEAD AGENCY RESPONSIBILITIES
In assisting the Participating State Agencies in implementing their tasks and activities described
in the State’s Race to the Top-Early Learning Challenge application, the Lead Agency will:

1) Work collaboratively with the Participating State Agency and support the Participating State
Agency in carrying out the Participating State Agency Scope of Work, as identified in Exhibit I
of this agreement;

2) Timely award the portion of Race to the Top-Early Learning Challenge grant funds designated
for the Participating State Agency in the State Plan during the course of the project period and in
accordance with the Participating State Agency’s Scope of Work, as identified in Exhibit I, and in
accordance with the Participating State Agency’s Budget, as identified in section VIII of the
State’s application;

3) Provide feedback on the Participating State Agency’s status updates, any interim reports, and
project plans and products;

4) Keep the Participating State Agency informed of the status of the State’s Race to the Top-
Early Learning Challenge grant project and seek input from the Participating State Agency, where
applicable, through the governance structure outlined in the State Plan;

5) Facilitate coordination across Participating State Agencies necessary to implement the State
Plan; and

6) Identify sources of technical assistance for the project.

C. JOINT RESPONSIBILITIES
1) The Lead Agency and the Participating State Agency will each appoint a key contact person
for the Race to the Top-Early Learning Challenge grant.



2) These key contacts from the Lead Agency and the Participating State Agency will maintain
frequent communication to facilitate cooperation under this MOU, consistent with the State Plan
and governance structure.

3) Lead Agency and Participating State Agency personnel will work together to determine
appropriate timelines for project updates and status reports throughout the grant period.

4) Lead Agency and Participating State Agency personnel will negotiate in good faith toward
achieving the overall goals of the State’s Race to the Top-Early Learning Challenge grant,
including when the State Plan requires modifications that affect the Participating State Agency, or
when the Participating State Agency’s Scope of Work requires modifications.

D. STATE RECOURSE IN THE EVENT OF PARTICIPATING STATE AGENCY’S
FAILURE TO PERFORM

If the Lead Agency determines that the Participating State Agency is not meeting its goals,
timelines, budget, or annual targets, or is in some other way not fulfilling applicable
requirements, the Lead Agency will take appropriate enforcement action, which could include
initiating a collaborative process by which to attempt to resolve the disagreements between the
Lead Agency and the Participating State Agency, or initiating such enforcement measures as are
available to the Lead Agency, under applicable State or Federal law.

IIi. MODIFICATIONS
This Memorandum of Understanding may be amended only by written agreement signed by each
of the parties involved, in consultation with ED.

IV. DURATION

This Memorandum of Understanding shall be effective, beginning with the date of the last
signature hereon and, if a Race to the Top- Early Leaming Challenge grant is received by the
State, ending upon the expiration of the Race to the Top- Early Learning Challenge grant project
period.

V. SIGNATURKES

A i Lead Agency:
(b)(6) gency

1o Jic //*-3
Signa Date

(}fcgg A euiriee ,q@gq.ﬁ Skefe Soperc ﬂlmfi/f‘

Print Name

icipating State Agency:

Signature W Date

Qune LAy nace ek DHGF
Print Name Title




EXHIBIT I - PARTICIPATING STATE AGENCY SCOPE OF WORK

The Participating State Agency hereby agrees to participate in the State Plan, as described in the
State’s application, and more specifically commits to undertake the tasks and activities described
in detail below.

Selection

Criterion Participating Party Type of Participation

{(AX3) Director of DHCF Active participation in the Mayor’s Early
Success Commission to provide policy
oversight of the RTT-ELC initiative

DHCF — HCDMA (need to Assignment of a consistent point person to
spell out the acronym) actively participate on the Implementation
Team for RTT-ELC

O3 DHCF — HCDMA For all EPSDT required screenings, update
billing manual to include individualized
billing codes for content of well-child
visits (e.g., vision, hearing, developmental
and behavioral health) and for follow-up.

O3 DHCF - HCDMA Conduct training for primary health care
providers on updated billing manual and
expectations.

(CY3) DHCF - HCDMA Provide financial incentives for primary
health care providers to meet screening and
follow-up expectations, as well as develop
penalties for failure to meet expectations.

(CY(3) DHCF - HCDMA Conduct feasibility study on sustaining and
increasing evidence-based home visitation
options via Medicaid billing and targeting
services to the most in need.

o JO~/S—/3

Signature (4 u%arizec‘fﬁeﬁmsemmive of Lead Agency) Date

(b)(6)
/16

Signﬁé (Authbrizdd Representative of Participating State Agency)  Date




Attachment 14: MOU - OSSE and DOH

MEMORANDUM OF UNDERSTANDING
BETWEEN THE DISTRICT OF COLUMBIA’S
OFFICE OF THE STATE SUPERINTENDENT OF EDUCATION
AND
DEPARTMENT OF HEALTH

This Memorandum of Understanding (“MOU”) is entered into by and between The Office of the
State Superintendent of Education (“Lead Agency”) and The Department of Health
(“Participating State Agency”). The purpose of this agreement is to establish a framework of
collaboration, as well as articulate specific roles and responsibilities in support of the State in its
implementation of an approved Race to the Top-Early Learning Challenge grant project.

L ASSURANCES
The Participating State Agency hereby certifies and represents that it:

1) Agrees to be a Participating State Agency and will implement those portions of the State Plan
indicated in Exhibit 1, if the State application is funded;

2) Agrees to use, to the extent applicable and consistent with the State Plan and Exhibit I:
(a) A set of statewide Early Learning and Development Standards;
(b) A set of statewide Program Standards;
(c) A statewide Tiered Quality Rating and Improvement System; and
(d) A statewide Workforce Knowledge and Competency Framework and progression of
credentials.

(Please note that Participating State Agencies must provide these assurances in order for the
State to be eligible for a Race to the Top-Early Learning Challenge grant.)

3) Has all requisite power and authority to execute and fulfill the terms of this MOU contingent
on relevant appropriations from Congress and on receipt of the Race to the Top-Early Learning
Challenge grant;

4) Is familiar with the State’s Race to the Top-Early Learning Challenge grant application and is
supportive of and committed to working on all applicable portions of the State Plan;

5) Will provide a Final Scope of Work only if the State’s application is funded and will do so in
a timely fashion but no later than 90 days after a grant is awarded; and will describe the
Participating State Agency’s specific goals, activities, timelines, budgets, and key personnel
(“Participating State Agency Plan”) in a manner that is consistent with the Preliminary Scope of
Work (Exhibit I), with the Budget included in section VIII of the State Plan (including existing
funds, if any, that the Participating State Agency is using for activities and services that help
achieve the outcomes of the State Plan; and

6) Will comply with all of the terms of the Race to the Top-Early Learning Challenge Grant, this
agreement, and all applicable Federal and State laws and regulations, including laws and
regulations applicable to the Race to the Top-Early Learning Challenge program, and the



applicable provisions of EDGAR (34 CFR Parts 75, 77, 79, 80, 82, 84, 86, 97, 98 and 99), and the
suspension and debarment regulations in 2 CFR Part 3485.

II. PROJECT ADMINISTRATION

A. PARTICIPATING STATE AGENCY RESPONSIBILITIES
In assisting the Lead Agency in implementing the tasks and activities described in the State’s
Race to the Top-Early Learning Challenge grant application, the Participating State Agency will:

1) Implement the Participating State Agency Scope of Work as identified in Exhibit I of this
agreement;

2) Abide by the governance structure outlined in the State Plan;

3) Abide by the Participating State Agency’s Budget included in section VIII of the State Plan
(including the existing funds from Federal, State, private and local sources, if any, that the
Participating State Agency is using to achieve the outcomes in the RTT-ELC State Plan);

4) Actively participate in all relevant meetings or other events that are organized or sponsored by
the State, by the U.S. Department of Education (“ED”), or by the U.S. Department of Health and
Human Services (“HHS™);

5) Post to any Web site specified by the State, ED, or HHS, in a timely manner, all non-
proprietary products and lessons learned developed using Federal funds awarded under the RTT-
ELC grant;

6) Participate, as requested, in any evaluations of this grant conducted by the State, ED, or HHS;
7) Be responsive to State, ED, or HHS requests for project information including on the status of
the project, project implementation, outcomes, and any problems anticipated or encountered,
consistent with applicable local, State and Federal privacy laws.

B. LEAD AGENCY RESPONSIBILITIES
In assisting the Participating State Agencies in implementing their tasks and activities described
in the State’s Race to the Top-Early Learning Challenge application, the Lead Agency will:

1) Work collaboratively with the Participating State Agency and support the Participating State
Agency in carrying out the Participating State Agency Scope of Work, as identified in Exhibit I
of this agreement;

2) Timely award the portion of Race to the Top-Early Learning Challenge grant funds designated
for the Participating State Agency in the State Plan during the course of the project period and in
accordance with the Participating State Agency’s Scope of Work, as identified in Exhibit I, and in
accordance with the Participating State Agency’s Budget, as identified in section VIII of the
State’s application;

3) Provide feedback on the Participating State Agency’s status updates, any interim reports, and
project plans and products;

4) Keep the Participating State Agency informed of the status of the State’s Race to the Top-
Early Learning Challenge grant project and seek input from the Participating State Agency, where
applicable, through the governance structure outlined in the State Plan;

5) Facilitate coordination across Participating State Agencies necessary to implement the State
Plan; and

6) Identify sources of technical assistance for the project.

C. JOINT RESPONSIBILITIES
1) The Lead Agency and the Participating State Agency will each appoint a key contact person
for the Race to the Top-Early Learning Challenge grant.



2) These key contacts from the Lead Agency and the Participating State Agency will maintain
frequent communication to facilitate cooperation under this MOU, consistent with the State Plan
and governance structure.

3) Lead Agency and Participating State Agency personnel will work together to determine
appropriate timelines for project updates and status reports throughout the grant period.

4) Lead Agency and Participating State Agency personnel will negotiate in good faith toward
achieving the overall goals of the State’s Race to the Top-Early Learning Challenge grant,
including when the State Plan requires modifications that affect the Participating State Agency, or
when the Participating State Agency’s Scope of Work requires modifications.

D. STATE RECOURSE IN THE EVENT OF PARTICIPATING STATE AGENCY’S
FAILURE TO PERFORM

If the Lead Agency determines that the Participating State Agency is not meeting its goals,
timelines, budget, or annual targets, or is in some other way not fulfilling applicable
requirements, the Lead Agency will take appropriate enforcement action, which could include
initiating a collaborative process by which to attempt to resolve the disagreements betwcen the
Lead Agency and the Participating State Agency, or initiating such enforcement measures as are
available to the Lead Agency, under applicable State or Federal law.

III. MODIFICATIONS
This Memorandum of Understanding may be amended only by written agreement signed by each
of the parties involved, in consultation with ED.

IV. DURATION

This Memorandum of Understanding shall be effective, beginning with the date of the last
signature hereon and, if a Race to the Top- Early Learning Challenge grant is received by the
State, ending upon the expiration of the Race to the Top- Early Learning Challenge grant project
period.

V. SIGNATURES

orized Representative of Lead Agency:

IT%.?G) /0 / (6 / /3
Sigtrm re ( / Date
Jesis Ao urres Hekiyg Starfe Smpafwé%dmﬂ-

Print Name Title

Authorized hsentative of Participatis® State Agency:
(b)(6) Ve / /5 /} 2
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EXHIBIT I - PARTICIPATING STATE AGENCY SCOPE OF WORK

The Participating State Agency hereby agrees to participate in the State Plan, as described in the
State’s application, and more specifically commits to undertake the tasks and activities described

in detail below.

2?;‘;?;::1 Participating Party Type of Participation
(AX3) Director of DOH Active participation in the Mayor’s Early
Success Commission to provide policy
oversight of the RTT-ELC initiative
Director of DOH Assignment of a consistent point person to
actively participate on the Implementation
Team for RTT-ELC
(CY(3) DOH- Child, Adolescent and Revise school-nurse contract so that it
School Health division requires training on Help Me Grow as well
as accountability for ensuring children
receive requisite EPSDT services
CPP4 DOH- Child, Adolescent and Promote active participation of School

School Health division

Nurses in Early Learning Neighborhood
Coalitions in Wards 5, 7 and 8

(b)(6)

Signatufe {%lhgm’éed Representative of Lead Agency)

/0//@{/{ 3

Date

(b)(6)

o AIE
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Attachment 15;: MOU - OSSE and DPR

MEMORANDUM OF UNDERSTANDING
BETWEEN THE DISTRICT OF COLUMBIA’S
OFFICE OF THE STATE SUPERINTENDENT OF EDUCATION
AND
DEPARTMENT OF PARKS AND RECREATION

This Memorandum of Understanding (“MOU”) is entered into by and between The Office of the
State Superintendent of Education (“Lead Agency”) and The Department of Parks and
Recreation(“Participating State Agency”). The purpose of this agreement is to establish a
framework of collaboration, as well as articulate specific roles and responsibilities in support of
the State in its implementation of an approved Race to the Top-Early Learning Challenge grant
project.

L ASSURANCES
The Participating State Agency hereby certifies and represents that it:

1) Agrees to be a Participating State Agency and will implement those portions of the State Plan
indicated in Exhibit 1, if the State application is funded;

2) Agrees to use, to the extent applicable and consistent with the State Plan and Exhibit I:
(a) A set of statewide Early Learning and Development Standards;
(b) A set of statewide Program Standards;
(c) A statewide Tiered Quality Rating and Improvement System; and
(d) A statewide Workforce Knowledge and Competency Framework and progression of
credentials.

(Please note that Participating State Agencies must provide these assurances in order for the
State to be eligible for a Race to the Top-Early Learning Challenge grant.)

3) Has all requisite power and authority to execute and fulfill the terms of this MOU contingent
on relevant appropriations from Congress and on receipt of the Race to the Top-Early Learning
Challenge grant;

4) Is familiar with the State’s Race to the Top-Early Learning Challenge grant application and is
supportive of and committed to working on all applicable portions of the State Plan;

5) Will provide a Final Scope of Work only if the State’s application is funded and will do so in
a timely fashion but no later than 90 days after a grant is awarded; and will describe the
Participating State Agency’s specific goals, activities, timelines, budgets, and key personnel
(“Participating State Agency Plan”) in a manner that is consistent with the Preliminary Scope of
Work (Exhibit I), with the Budget included in section VIII of the State Plan (including existing
funds, if any, that the Participating State Agency is using for activities and services that help
achieve the outcomes of the State Plan; and

6) Will comply with all of the terms of the Race to the Top-Early Learning Challenge Grant, this
agreement, and all applicable Federal and State laws and regulations, including laws and
regulations applicable to the Race to the Top-Early Learning Challenge program, and the



applicable provisions of EDGAR (34 CFR Parts 75, 77, 79, 80, 82, 84, 86, 97, 98 and 99), and the
suspension and debarment regulations in 2 CFR Part 3485.

II. PROJECT ADMINISTRATION

A. PARTICIPATING STATE AGENCY RESPONSIBILITIES
In assisting the Lead Agency in implementing the tasks and activities described in the State’s
Race to the Top-Early Learning Challenge grant application, the Participating State Agency will:

1) Implement the Participating State Agency Scope of Work as identified in Exhibit I of this
agreement;

2) Abide by the governance structure outlined in the State Plan;

3) Abide by the Participating State Agency’s Budget included in section V1II of the State Plan
(including the existing funds from Federal, State, private and local sources, if any, that the
Participating State Agency is using to achieve the outcomes in the RTT-ELC State Plan);

4) Actively participate in all relevant meetings or other events that are organized or sponsored by
the State, by the U.S. Department of Education (“ED”), or by the U.S. Department of Health and
Human Services (“HHS");

5) Post to any Web site specified by the State, ED, or HHS, in a timely manner, all non-
proprietary products and lessons learned developed using Federal funds awarded under the RTT-
ELC grant;

6) Participate, as requested, in any evaluations of this grant conducted by the State, ED, or HHS;
7) Be responsive to State, ED, or HHS requests for project information including on the status of
the project, project implementation, outcomes, and any problems anticipated or encountered,
consistent with applicable local, State and Federal privacy laws.

B. LEAD AGENCY RESPONSIBILITIES
In assisting the Participating State Agencies in implementing their tasks and activities described
in the State’s Race to the Top-Early Learning Challenge application, the Lead Agency will:

1) Work collaboratively with the Participating State Agency and support the Participating State
Agency in carrying out the Participating State Agency Scope of Work, as identified in Exhibit I
of this agreement;

2) Timely award the portion of Race to the Top-Early Learning Challenge grant funds designated
for the Participating State Agency in the State Plan during the course of the project period and in
accordance with the Participating State Agency’s Scope of Work, as identified in Exhibit I, and in
accordance with the Participating State Agency’s Budget, as identified in section VIII of the
State’s application;

3) Provide feedback on the Participating State Agency’s status updates, any interim reports, and
project plans and products;

4) Keep the Participating State Agency informed of the status of the State’s Race to the Top-
Early Learning Challenge grant project and seek input from the Participating State Agency, where
applicable, through the governance structure outlined in the State Plan;

5) Facilitate coordination across Participating State Agencies necessary to implement the State
Plan; and

6) Identify sources of technical assistance for the project.

C. JOINT RESPONSIBILITIES
1) The Lead Agency and the Participating State Agency will each appoint a key contact person
for the Race to the Top-Early Learning Challenge grant.



2) These key contacts from the Lead Agency and the Participating State Agency will maintain
frequent communication to facilitate cooperation under this MOU, consistent with the State Plan
and governance structure.

3) Lead Agency and Participating State Agency personnel will work together to determine
appropriate timelines for project updates and status reports throughout the grant period.

4) Lead Agency and Participating State Agency personnel will negotiate in good faith toward
achieving the overall goals of the State’s Race to the Top-Early Learning Challenge grant,
including when the State Plan requires modifications that affect the Participating State Agency, or
when the Participating State Agency’s Scope of Work requires modifications.

D. STATE RECOURSE IN THE EVENT OF PARTICIPATING STATE AGENCY’S
FAILURE TO PERFORM

If the Lead Agency determines that the Participating State Agency is not meeting its goals,
timelines, budget, or annual targets, or is in some other way not fulfilling applicable
requirements, the Lead Agency will take appropriate enforcement action, which could include
initiating a collaborative process by which to attempt to resolve the disagreements between the
Lead Agency and the Participating State Agency, or initiating such enforcement measures as are
available to the Lead Agency, under applicable State or Federal law.

III. MODIFICATIONS
This Memorandum of Understanding may be amended only by written agreement signed by each
of the parties involved, in consultation with ED.

IV. DURATION

This Memorandum of Understanding shall be effective, beginning with the date of the last
signature hereon and, if a Race to the Top- Early Learning Challenge grant is received by the
State, ending upon the expiration of the Race to the Top- Early Learning Challenge grant project
period.

V. SIGNATURES
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EXHIBIT I - PARTICIPATING STATE AGENCY SCOPE OF WORK

The Participating State Agency hereby agrees to participate in the State Plan, as described in the
State’s application, and more specifically commits to undertake the tasks and activities described

in detail below.

2?32?;‘; Participating Party Type of Participation
Director of the Department | Active participation in the Mayor’s
AQG) of Parks and Recreation Early Success Commission to provide
policy oversight of the RTT-ELC
initiative
Department of Parks and Assignment of a consistent point person
Recreation, Community to actively participate on the
Services Program, Early Implementation Team for RTT-ELC
and Middle Childhood
Seasonal Programs
(CPP#4) Department of Parks and ~ |Three play specialists will work with
Recreation, Community families using DPR playgrounds and
Services Program, Early recreation facilities, with a special focus
and Middle Childhood on engaging families in the
Seasonal Programs neighborhoods selected for Early
Learning Neighborhood Coalitions.
(CPP #4) Department of Parks and Ward Managers for Wards 5,7, & 8
Recreation, Community will participate in the Early Learning
Services Program, Early Coalitions in ensure focus and facilitate
and Middle Childhood alignment between the use of park
Seasonal Programs facilities and programming and the
Coalitions’ goals and strategies.
(b)(6)
" /O‘//c:%_; /wg
Signature (Authorized Representative of Lef?ger@j)) Date

(b)(6)

D —13-/3

Signature (Authorized Representative of Participating State Agency) Date




Attachment 16: Letter of Support Bridges PCS

1250 Taylor 8t. NW
Washington, DC 20011
(202) 545-0515

To: Race to the Top Early Learning Challenge Review Committee
c¢/o Rachel Joseph

Office of the Deputy Mayor for Health and Human Services

1350 Pennsylvania Avenue NW, Suite 223

Washington, DC 20004

To whom it may concern:

I am writing today to express Bridges Public Charter School’s strong support for the District of
Columbia’s Race to the Top Early Learning Challenge application. Bridges Public Charter
School is an expanding elementary school that opened in 2005, we served Pre-K 3 and Pre-K 4
students exclusively for seven years prior to our expansion into an elementary school program.
Bridges mission is to provide an exemplary educational program that includes Students with
special needs. We serve the full spectrum of students with and without special needs in both
inclusive and self-contained special education classrooms. Our school’s population is 70 %
typically developing and 30% students with special needs. We are an active participant in the
District’s early childhood development community. We believe the Race to the Top Early
Learning Challenge grant will enable us, and all of our partners in DC’s early childhood
community, to achieve significant advances on behalf of this critical population.

The District of Columbia has a long history of strong leadership in early learning and
development work. Among a number of notable accomplishments is the establishment of
universal access to Pre-K for 3- and 4-year-olds, and expansion of home visitation services.
Although the District did not receive a Race to the Top Early Learning Challenge grant in the
last round, we aggressively pursued key goals the application established and have successfully
aligned the District’s early learning standards with the Common Core and worked to create
quality standards across the early learning and development sectors.

However, important work remains to ensure all children and families in the District of Columbia
are thriving. The plan set forth in the District’s application will help us achieve these goals. We
at Bridges Public Charter School are confident that the District is prepared to fully execute its

innovative, high quality plan for reform, and we look forward to playing an important role in this
work going forward.

We appreciate your careful consideration of the District of Columbia’s application.

Sincerely. N AN
(b)(6)

Olivia Smith, Founder / Principal / Director



Attachment 17: Letter of Support BRIYA PCS

Race to the Top Early Learning Challenge Review Committee
¢/o Rachel Joseph

Office of the Deputy Mayor for Health and Human Services
1350 Pennsylvania Ave., NW Suite 223

Washington, DC 20004

To Whom It May Concern:

[ am writing today to express Briya Public Charter School’s (Briya) strong support for the District
of Columbia’s Race to the Top Early Learning Challenge application. The mission of Briya is to
provide a high gquality education for adults and children that empowers families through a
culturally sensitive family literacy model. A Race to the Top Early Learning Challenge grant will
enable us, and all of our partners in DC’s early childhood community, to achieve significant
advances on behalf of this critical population.

The District of Columbia has a long history of strong leadership m early learning and development
work. Among a number of notable accomplishments is the establishment of universal access to
Pre-K for 3- and 4-year-olds and expansion of home visitation services. Although the District did
not receive a Race to the Top Early Learning Challenge grant in the last round, we aggressively
pursued key goals the application established and have successfully aligned the District’s early
learning standards with the Common Core and worked to create quahty standards across the early
learning and development sectors. Briva was recently awarded a new Community Schools
Incentive Initiative grant to further meet the diverse needs of families through integrating dual-
generation health and social services into the education setting.

Despite these significant achievements, important work remains to ensure all children and families
in the District of Columbia are thriving. The plan set forth in the District’s application will help us
achieve these goals. We at Briya PCS are confident that the District is prepared to fully execute its
innovative, high quality plan for reform, and we look forward to playing an important role in this
work going forward.

We appreciate your careful consideration of the District of Columbia’s application.

S{ye)

CITstie Vi ay, TXeCulve DITector

V4
2333 Ontario Hoad, NW {mail 1755 Newlon Street, NW 3812 Georgia Avenue, NW
Washingion, DC 20009 Washington, DC 20010 Washington, BC 20011
Tel 202.232.7777 Tel 202.797.7337 Tel 202-545.2020

In parinership

Fax: 202-797.8470 Fax: 202.797-8470 Fax: 202.291-2078 with Mary's Center



Attachment 18: Letter of Support Center City PCS Shaw

Race to the Top Early Learning Challenge
Letter of Support

Race to the Top Early Learning Challenge Review Committee
c/o Rachel Joseph

Office of the Deputy Mayor for Health and Human Services
1350 Pennsylvania Ave., NW Suite 223

Washington, DC 20004

To Whom It May Concern:

I am writing to express Center City Public Charter Shaw’s strong support for the District
of Columbia’s Race to the Top Early Learning Challenge application.

Center City Public Charter Shaw is a partner school in Flamboyan Foundation’s Family
Engagement Partnership (FEP). The FEP aims to transform the way families and schools
work together to drive student learning. As an FEP school, Center City Public Charter
Shaw works with Flamboyan to build teacher and school leader capacity to provide the
information and support families need to engage effectively in their child’s education and
to build trusting relationships with families. More teachers, parents and young children in
the District of Columbia will benefit from the Flamboyan FEP model if the District
receives the Race to the Top Early Learning Challenge grant.

Parent-teacher relationships are particularly critical for young children, where families 1)
may feel stress or anxiety about how to support their children as they adapt to their first
school experience and 2) are building a new understanding of their role and efficacy in
their children’s education. These early parent-teacher relationships equip families to
support their child’s academic and social-emotional development, as well as to develop
an early “habit” of parent involvement in their child’s education. A Race to the Top Early
Learning Challenge grant will enable us, as well as all of our partners in DC’s early
childhood community, to achieve significant results on behalf of the early childhood
population.

The District of Columbia has a long history of strong leadership in early learning and
development work. Among a number of notable accomplishments is the establishment of
universal access to Pre-K for 3- and 4-year-olds, and expansion of parent-teacher home
visits. Although the District did not receive a Race to the Top Early Learning Challenge
grant in the last round, we aggressively pursued the key goals that the application



established and have successfully aligned the District’s early learning standards with the
Common Core and worked to create quality standards across the early learning and
development sectors.

However, important work remains to ensure all children and families in the District of
Columbia are thriving. The plan set forth in the District’s application will help us achieve
these goals. We at Center City Public Charter Shaw are confident that the District is
prepared to fully execute its innovative, high quality plan for reform, and we look
forward to playing an important role in moving this work forward.

We appreciate your careful consideration of the District of Columbia’s application.
Sincerely,
Demetria Gartrell

Principal
Center City Public Charter Shaw
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Attachment 19: Letter of Support CentroNia

October 9, 2013

Race to the Top Early Learning Challenge Review Committee
cfo Rachel joseph

Office of the Deputy Mayor for Health and Human Services
1350 Pennsylvania Ave., NWV, Suite 223

Washington, DC 20004

To whom it may concern:

I am writing today to express CentroNia's strong support for the District of Columbia’s Race
to the Top Early Learning Challenge application. CentroNia's mission is educating children and
youth and strengthening families in a bilingual, multicultural community. Since 1999, CentroNia
has built a national model of high quality Child Development Associate training that is culturally
and linguistically sensitive. Over 650 CDA candidates have trained with our program and as a
certified organization we offer the training in Spanish and English. Our vision, that the early
childhood workforce has opportunities in accessing quality professional development, aligns
closely with Race to The Top objectives being submitted by the District of Columbia. These
objectives will enable staff to further their education and careers and are linked to better
compensation. A Race to the Top Early Learning Challenge grant will enable us and all of our
partners in DC's early childhood community, to achieve significant advances in this direction
and will support the professional development of a critical segment of the workforce and the
lives of the children and families they serve.

The District of Columbia has a long history of strong leadership in early learning and
development work. Among a number of notable accomplishments is the establishment of
universal access to Pre-K for 3- and 4-year-olds, and expansion of home visitation services.
Although the District did not receive a Race to the Top Early Learning Challenge grant in the
last round, we aggressively pursued key goals the application established and have successfully
aligned the District’s early learning standards with the Common Core and worked to create
quality standards across the early learning and development sectors. As active members in the
State Early Childhood Development Coordinating Council, the Home Visiting Council, and
RaiseDC, CentroNia plays an active role with its counterparts and early childhood education
leaders in the District.

However, important work remains to ensure all children and families in the District of
Columbia are thriving. The plan set forth in the District’s application will help us achieve these
goals. We at CentroNia are confident that the District is prepared to fully execute its
innovative, high quality plan for reform, and we look forward to playing an important role in this
work going forward, We appreciate your careful consideration of the District of Columbia’s
application. Sincerely,

naejic

Ageredited by MAEYCs Mational Beaterry of Early
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(b)(6)
Myrna Peralta
President & CEQ
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Attachment 20: Letter of Support CFNCR

Where giving and opportunity meet

Cetober 10, 2014
Coupital Region
1201 15th Street NW Race to the Top Early Learning Challenge Review Commities
Suite 420 t/o Rachel joseph

hinglon, DC 20005

Office of the Deputy Mayor for Health and Human Services
1350 Pennsylvania Ave, NW, Suite 223
Washington, DC 20004

wer thecommunibyfoundationorg

To Whom It May Concern:

{am pleased to express strong support for the District of Columbia’s Race to the Top
Early Learning Challenge application. The mission of the Community Foundation for the
National Capital Region is to strengthen the Washington metropolitan region by
encouraging and supporting effective giving and by providing leadership on critical
issues in our community, We currently manage more than 800 donor funds with assets
totaling more than 5330 million. We are the largest funder of nonprofit organizationsin
the metropolitan Washington region, with grants in FY2013 of more than $90 million.
Education being the largest area of giving for the foundation.

As a foundation that has taken on the unigue role of serving as the anchor organization
for Raise DC, a public/private partnership that aligns programs, practices, and
stakeholders to provide every youth with opportunities for success from cradle to
career, the Community Foundation has a vested interest in ensuring that we help the
District leverage the resources needed to achieve our shared early childhood goal and
indicators. A Race to the Top Early Learning Challenge grant will enable the District of
Columbia, including all our partners in DC's early childhood community, to achieve
significant advances on behalf of this critical population.

The District of Columbia has a long history of strong leadership in early learning and
development work. Among a number of notable accomplishments is the establishment
of universal access to Pre-K for 3- and 4-year-olds, and expansion of home visitation
services. Although the District did not receive a Race to the Top Early Learning
Challenge grant in the last round, we aggressively pursued key goals the application
established and have successfully aligned the District’s early learning standards with the
Commaon Core and worked to create quality standards across the early learning and
development sectors.

8720 Georgia Avenue
Suite 202
Silver Spring, MD 20910

2181 Professional Place
Suite 170

REGGIONAL AFFILIATES Landover, MD 20785

301-588-2544 301-464-6706

www. thecommunityfoundationme.org

wwy thecommunityfeundationpge.org




However, important work remains to ensure all children and families in the District of Columbia

are thriving. The plan set forth in the District’s application will help us achieve these goals. We
at Raise DC are confident that the District is prepared to fully execute its innovative, high quality
plan for reform, and we ook forward to playing an important role in this work going forward.

We appreciate your careful consideration of the District of Columbia’s application.

Sincerely,
(b)(6)

Terri Lee Freeman
President




Attachment 21: Letter of Support Council for

Professional Recognition

CouNcIL

Jor
PROFESSIONAL
RECOGNITION

October 15, 2013

Race to the Top Early Learning Challenge Review Committee
c/o Rachel Joseph

Office of the Deputy Mayor for Health and Human Services
1350 Pennsylvania Ave., NW Suite 223

Washington, DC 20004

To whom it may concern:

I am writing today to express the Council for Professional Recognition’s strong support for the District of
Columbia’s Race to the Top Early Learning Challenge application. The Council for Professional Recognition
promotes improved performance and recognition of professionals in the early childhood education of children
aged birth to 5 years old throughout the United States of America, its territories and the District of Columbia.

As a national organization based in Washington, DC, we strongly believe that A Race to the Top Early
Learning Challenge grant will enable us, and all of our partners in DC’s early childhood community, to achieve
significant advances on behalf of this critical population. The District of Columbia has a long history of strong
leadership in early learning and development work. Among a number of notable accomplishments is the
establishment of universal access to Pre-K for 3- and 4-year-olds, and expansion of home visitation services.

Although the District did not receive a Race to the Top Early Learning Challenge grant in the last round, we
aggressively pursued key goals the application established and have successfully aligned the District’s early
learning standards with the Common Core and worked to create quality standards across the early learning
and development sectors. At the Council we are dedicated to serve early childhood educators who work in
different settings such as, center based, preschool, center based infant and toddler, family childcare homes
and home based programs; including the diverse population of teachers serving our youngest children in the
District of Columbia.

However, important work remains to ensure all children and families in the District of Columbia are thriving.
The plan set forth in the District’s application will help us achieve these goals. We at the Council are confident
that the District is prepared to fully execute its innovative, high quality plan for reform, and we look forward to
playing an important role in this work going forward.

We appreciate your careful consideration of the District of Columbia’s application.

#
7 i

Sincerely,
(b)(6)

Valora Washington, PhD
CEO

2460 16" Street, NW
Washington, DC 20009
Tel. 202-265-9090 Fax 202-265-7309
www.cdacouncil.or
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Attachment 22: Letter of Support
g, DCAEYC

7

American Academy of Pediatrics 54

District of Columbia Chapter, P.O. Box 6236, Washington, DC 20008

Race to the Top Early Learning Challenge Review Committee
c/o Rachel Joseph

Office of the Deputy Mayor for Health and Human Services
1350 Pennsylvania Ave., NW Suite 223

Washington, DC 20004

To whom it may concern:

| am writing today to express the District of Columbia Chapter of the American
Academy of Pediatrics’ (DC AAP) strong support for the District of Columbia’s Race to
the Top Early Learning Challenge application. With over 400 members, DC AAP is the
recognized Washington DC affiliate of the national organization of 63,000 pediatricians
committed to the attainment of optimal physical, mental, and social health and well-
being for all infants, children, adolescents, and young adults. DC AAP’s mission is to
promote the optimal health and development of children and adolescents of
Washington DC in partnership with their families and communities, and to support the
pediatricians who care for them. Our vision is that all children and adolescents in DC
are healthy both physically and mentally, have access to quality pediatric health
services and have strong advocates in their families, communities and government.
Two of our long term objectives, determined during strategic planning this year, are to
improve both school readiness and access to mental health care for children in DC. For
example, over the past two years, we took the lead and successfully completed a
collaborative project designed to increase the rates of developmental screening at
primary care visits, and are active participants in the DC Collaborative for Mental Health
in Pediatric Primary Care. A Race to the Top Early Learning Challenge grant will enable
us, and all of our partners in DC'’s early childhood community, to achieve significant
advances on behalf of this critical population.

The District of Columbia has a long history of strong leadership in early learning and
development work. Among a number of notable accomplishments is the establishment
of universal access to Pre-K for 3- and 4-year-olds, and expansion of home visitation
services. Although the District did not receive a Race to the Top Early Learning
Challenge grant in the last round, we aggressively pursued key goals the application
established and have successfully aligned the District’s early learning standards with
the Common Core and worked to create quality standards across the early learning and
development sectors.

However, important work remains to ensure all children and families in the District of
Columbia are thriving. The plan set forth in the District’s application will help us achieve
these goals. As a practicing pediatrician and DC AAP President, | am pleased to sit on
the Help Me Grow Leadership Team where | will be able to contribute to the continued



growth and coordination of services between providers caring for young children. We
agree that pediatric primary care providers are key partners in ensuring successful
educational outcomes for young children, and we are very willing and eager to expand
our existing partnerships and create new ones. We at DC AAP are confident that the
District is prepared to fully execute its innovative, high quality plan for reform, and we
look forward to playing an important role in this work going forward.

We appreciate your careful consideration of the District of Columbia’s application.

Sincerely,

Sincerely,
(b)(&)

Lee A. Savio Beers, MD
President, District of Columbia Chapter of the American Academy of Pediatrics






Attachment 23: Letter of Support DC Bilingual PCS

DC Bilingual Public Charter School

Race to the Top Early Learning Challenge Review Committee
c/o Rachel Joseph

Office of the Deputy Mayor for Health and Human Services
1350 Pennsylvania Ave., NV Suite 223

Washington, DC 20004

To whom it may concern:

| am writing today to express DC Bilingual Public Charter School’s strong support for
the District of Columbia’s Race to the Top Early Learning Challenge application.
DCBPCS is a learning community that ensures high academic achievement for all
students in both Spanish and English, develops leadership, and values all cultures.A Race
to the Top Early Learning Challenge grant will enable us, and all of our partners in DC’s
early childhood community, to achieve significant advances on behalf of this critical
population.

The District of Columbia has a long history of strong leadership in early learning and
development work. Among a number of notable accomplishments is the establishment
of universal access to Pre-K for 3- and 4-year-olds, and expansion of home visitation
services. Although the District did not receive a Race to the Top Early Learning
Challenge grant in the last round, we aggressively pursued key goals the application
established and have successfully aligned the District’s early learning standards with the
Common Core and worked to create quality standards across the early learning and
development sectors.

However, important work remains to ensure all children and families in the District of
Columbia are thriving. The plan set forth in the District’s application will help us
achieve these goals. We at DC Bilingual Public Charter School are confident that the
District is prepared to fully execute its innovative, high quality plan for reform, and we
look forward to playing an important role in this work going forward.

We appreciate your careful consideration of the District of Columbia’s application.

Sincerely,”)

(b)(6)

VVanda Perez -~
Principal, DC Bilingual Public Charter School
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Attachment 24: Letter of Support DC Child

Care Connections

DC
Chiid Care
Connections

October 7, 2013

Race to the Top Early Learning Challenge Review Commitiee
¢/o Rachel Joseph

Office of the Deputy Mayor for Health and Human Services
1350 Pennsylvania Ave., NW Suite 223

Washington, DC 20004

To Whom It May Concern:

Fam writing today to express DC Child Care Connections’ strong support for the District of Columbia’s Race to
the Top Early Learning Challenge application. DCChild Care Connections is the District’s Child Care Resource
and Referral Center {CCR&R). As the District’s CCR&R, we are committed to improving the gquality of early care
and education services for children and families in the District. A Race to the Top Farly Learning Challenge
grant will enable us, and all of our pariners in DC's early childhood community, to achieve significant advances
on behalf of this critical population.

The District of Columbia has 2 long history of strong leadership in early learning and development work,
Among a number of notable accomplishments is the establishment of universal access to Pre-K for 3- and 4-
year-olds, and expansion of home visitation services. Although the District did not receive a Race to the Top
Early Learning Challenge grant in the last round, we aggressively pursued key goalsthe application established
anel have successfully aligned the District’s early learning standards with the Common Core and worked to
create guality standards across the early learning and development sectors. As a member of the District’s State
Early Childhood Development Coordinating Councll (SECDCC), | was able to witness first-hand and participate
in cross-agency efforts and initiatives to improve the Districts” early learning system including enhancements
to professional development and career advancement, assessing the capacily and effectiveness of institutes of
higher education supporting the development of early childhood educators, and enhancing early learning
standards to name a few.

However, important work remains to ensure gll children and families in the District of Columbia are thriving,
The plan set forth in the District’s application will help us achieve these goals. We at DC Child Care
Caonnections are confident that the District is prepared to fully execute its innovative, high quality plan for
reform, and we look forward to playing an important role in this work going forward,

We appreciate your careful consideration of the District of Columbia’s application.

Sincerely

(b)(6)

Lisa Gordon
Director

DC Child Care Connections | 1725 Bye Street, NW, Suite 1000 | Washington, DC 20001
Phone: 202-862-1111 | Email: DCRandRC®@icfi.com | Website: www.mychildcaredc.com



Attachment 25: Letter of Support DC Early Childhood Higher Education Collaborative

DC Early Childbood Higher Education Collaborative
University of the District of Columbia
4200 Connecticut Avense NW
Washington, DC 20008

Race to the Top ELC Review Committee

c/o Ms. Rachel Joseph

Office of the Deputy Mayor for Health and Human Services
1350 Pennsylvania Ave. NW Suite 223

Washington, DC 20004

To whom it may concern:

This letter is being written to express the DC Early Childhood Higher Education Collaborative’s (DC-
ECHEC), unqualified support for the District of Columbia’s Race to the Top Early Learning Challenge
Grant application. The DC-ECHEC is a legislatively mandated entity composed of seven local colleges
and universities whose sole purpose is to ensure that early care and education practitioners, in the
District of Columbia, earn the degrees and credentials required under the District’s Pre-K Enhancement
and Expansion Act of 2008. A successful grant application will go a long way in furthering the work of
the DC-ECHEC in our continuing efforts to ensure that every early childhood teacher, in the District of
Columbia, is highly-qualified, highly-effective and highly compensated.

The District of Columbia has a long and rich history of doing the right thing for its young children. We
have been fortunate to have leadership at all levels that understand the return on the investment in
young children as a part of our city’s K-12 reform, workforce development and its overall economic
vitality. While much remains to be done, we have every confidence that the award of an Early Learning
Challenge Grant to the District would enable us to continue our groundbreaking work in early care and
education. And to that end, we at the DC-ECHEC stand ready to assist the very capable team that will be
leading this effort. Therefore, we respectfully request your full and careful consideration of the District
of Columbia’s application.

Sincerely,
(b)(6)

Maurice R. Sykes, Convener
DC Early Childhood Higher Education Collaborative



Attachment 26: Letter of Support DCHSA

D istrict of Celmnbia H ead S mi‘tA ssociation

Almeta R. Keys, M. Ed., M. Div., President
1719 13" Street, N.-W.
Washington, DC 200669

Telephone: (202) 462-3375 Ext. 222, Fax (202) 552-2606

Email: akkevs@ecmpec.ors

October 4, 2013

Race to the Top Early Learning Challenge Review Committee
C/0O Rachel Joseph

Office of the Deputy Mayor for Health and Human Services
1350 Pennsylvania Avenue NW, Suite 223

Washington, DC 20004

To Whom It May Concern:

I am writing today to express the DC Head Start Association’s (DCHSA) strong support for the District of
Columbia’s Race to the Top Early Learning Challenge application. Our mission is to advocate, communicate, and
partner at eh community and district levels to enhance and ensure the provision of high quality, outcome-oriented
services to children and families. A Race to the Top Early Learning Challenge Grant will enable us, and all of our
partners in DC’s Early Childhood Community to achieve significant advances on behalf of this critical population.

The District of Columbia has a long history of strong leadership in early learning and development work. Among a
number of notable accomplishments is the establishment of universal access to Pre-K for 3- and 4-year-olds, and
expansion of home visitation services. Although the District did not receive a Race to the Top Early Learning
Challenge grant in the last round, we aggressively pursued key goals the application established and have
successfully aligned the District’s Early Learning Standards with the Common Core Standards and worked to create
enhanced quality standards across the early learning and development sectors.

However, important work remains to ensure all children and families in the District of Columbia are thriving. The
plan set forth in the District’s application will help us achieve these goals. The DCHSA is confident that the
District is prepared to fully execute its innovative, high-quality plan for reform, and we look forward to playing an
important role in this work going forward.

We appreciate your careful consideration of the District of Columbia’s application.

Sincerely
(b)(6)

Almeta R. Keys, M. Ed.,{/ M. Div.
President, DC Head Start Association
"We are influencing public policy and building the future
of Head Start/EHS for the District’s most vulnerable children!”

Coming together is a beginning, staying together is
progress, and working together is success.- Henry Ford



Attachment 27: Letter of Support DC Home Visiting Council

District of Columbia Home Visiting Council Letter of Support

Race to the Top Early Learning Challenge Review Committee
¢/o Rachel Joseph

Office of the Deputy Mayor for Health and Human Services
1350 Pennsylvania Ave., NW Suite 223

Washington, DC 20004

To whom it may concern:

I am writing today to express the Home Visiting Council’s strong support for the District of Columbia’s
Race to the Top Early Learning Challenge application. Since 2002 the Home Visiting Council of the
District of Columbia has brought together District government agencies, home visiting programs, children
advocacy groups, and researcher’s in recognition of the importance of home visiting as a strategy to
improve health and development outcomes to support school readiness. The Council’s mission is to
promote awareness in the District of the effectiveness of home visitation in supporting families and
community while ensuring long-term sustainability of these services. We work to identify and develop
standards for best practice of home visiting and facilitate their implementation by providing technical
assistance, coordination, training, and advocacy to various agencies throughout the District of Columbia.
A Race to the Top Early Learning Challenge grant will enable the District’s early childhood community
to achieve significant advances on behalf of this critical population.

The District of Columbia has a long history of strong leadership in early learning and development work.
Among a number of notable accomplishments are the establishment of universal access to Pre-K for 3-
and 4-year-olds and expansion of home visitation services. Research has shown that home visiting
programs can improve outcomes for children and families, including improving maternal and child health,
reducing child maltreatment, increasing parental employment, and improving the rate at which children
reach developmental milestones. Currently, the District of Columbia Department of Health is responsible
for awarding the federal funding for the Healthy Families America, Parents as Teachers and HIPPY
programs as the key evidence based models designed to ensure the best outcomes for families with
children from birth to age five who have been identified as at risk.

Although the District did not receive a Race to the Top Early Learning Challenge grant in the last round
we aggressively pursued key goals the application established, have successfully aligned the District’s
catly learning standards with the Common Core, and worked to create quality standards across the early
learning and development sectors. The Home Visiting Council supports the integration of the home
visiting programs within the early childhood framework of the city, because important work remains to
ensute all children and families in the District of Columbia are thriving, The plan set forth in the District’s
application will support the District’s early childhood community in achieving health and development
outcomes. As members of the Home Visiting Council we are confident that the District is prepared to
fully execute its innovative, high quality plan for reform, and we look forward to playing an important
role in this work.

We appreciate your careful consideration of the District of Columbia’s application,

®Y6)

\J Joan Yengo, Cliair
DC Home Visiting Council
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Race to the Top Early Learning Challenge Review Committee
c/o Rachel Joseph

Office of the Deputy Mayor for Health and Human Services
1350 Pennsylvania Ave., NW Suite 223

Washington, DC 20004

To whom it may concern:

I am writing today to express the DC Collaborative for Mental Health in Pediatric Primary Care’s strong
support for the District of Columbia’s Race to the Top Early Learning Challenge application. A multi-
institutional partnership between academic, non-profit and governmental agencies with infrastructure
based at Children’s National, the Collaborative’s goal is to improve the integration of behavioral health
services for children in primary care in Washington DC. This work is primarily accomplished through
strategic planning, education and consultation. Formed in the fall of 2012, representatives from the
following organizations make up the group’s membership: Children’s National, Georgetown University,
Children’s Law Center, DC Department of Behavioral Health, DC Department of Health Care Finance,
and DC Department of Health. The Collaborative is guided by a Community Advisory Board with
representatives from a wide variety of stakeholders and organizations. Current projects include 1)
Community needs assessment, 2) Implementing standardized mental health screening at pediatric
primary care visits , 3) Pediatric primary care provider training and quality improvement support, 4)
Development of a Child Behavioral Health Access Project, with the goal of implementing the project in
October 2014 5) Supporting the integration of behavioral health services in primary care settings
through education and policy and 6) Development of collaborative relationships. One of our two full
time staff members focuses exclusively on Early Childhood issues. A Race to the Top Early Learning
Challenge grant will enable us, and all of our partners in DC’s early childhood community, to achieve
significant advances on behalf of this critical population.

The District of Columbia has a long history of strong leadership in early learning and development
work. Among a number of notable accomplishments is the establishment of universal access to Pre-K
for 3- and 4-year-olds, and expansion of home visitation services. Although the District did not receive
a Race to the Top Early Learning Challenge grant in the last round, we aggressively pursued key goals
the application established and have successfully aligned the District’s early learning standards with the
Common Core and worked to create quality standards across the early learning and development
sectors. The work of our Collaborative complements and builds perfectly on previous advances
accomplished by the District.



Children's National ..

However, important work remains to ensure all children and families in the District of Columbia are
thriving. The plan set forth in the District’s application will help us achieve these goals. The DC
Collaborative for Mental Health in Pediatric Primary Care has experienced enormous commitment and
support from its government members and partners, and we are confident that the District is prepared
to fully execute its innovative, high quality plan for reform. We are fully committed and look forward to
playing an important role in this work going forward.

We appreciate your careful consideration of the District of Columbia’s application.

Sincerely,

(b)(6)

Lee Savio Beers, MD

Children’s National Health System

Medical Director for Municipal and Regional Affairs; Child Health Advocacy Institute

Assistant Professor of Pediatrics and Director of the Healthy Generations Program; Goldberg Center for
Community Pediatric Health



111 Michigan Avenue, NW
Washington, DC 20010-2970
ChildrensNational.org
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“QOur mission is to increase the number of children whe complete their education from cradle to college and enter adulthood as productive

- goals.
- quality plan for reform. and we look forward to playing an important role in helping to further these

Attachment 30: Letter of Support DCPNI

HWORTH PARBKSIDE COME

October 9, 2013

Race to the Top Early Learning Challenge Review Committee

- ¢/o Rachel Joseph
© Office of the Deputy Mayor for Health and Human Services

1350 Pennsylvania Avenue, NW, Suite 223

- Washington, DC 20004

To Whom It May Congern:

[ am writing today to express DC Promise Neighborhood Initiative’s (DCPNI) strong support for the
District of Columbia’s Race to the Top Early Learning Challenge application. DCPNI’s mission is to
increase the number of children who complete their education from cradle to college and enter

. adulthood as productive participants in the 21st century economy and in the civic life of their
- communities. DCPNI is committed to working with the residents of the Kenilworth-Parkside
© community in Washington, DC to support and advocate for our children—ensuring that both children
- and parents have access to the resources they need to grow, learn and succeed. As the first step in
- ensuring children are on a path from the earliest age to engage in lifelong learning, DCPNI couples

quality early learning interventions with programs to assist parvents help their children learn and

~succeed while pursuing skills and completing education to improve economic security and stability.
. DCPNI currently participates with RAISE DC and the Help Me grow Leadership Team, through the

District of Columbia Department of Health.

The District of Columbia has a long history of strong leadership in early learning. Among a number
of notable accomplishments is the establishment of universal access to Pre-K for 3- and 4-year-olds,
and the expansion of home visitation services. Although the District did not receive a Race to the
Top Early Learning Challenge grant in the last round, it aggressively pursued key goals the
application established and have successfully aligned the District’s early learning standards with the
Common Core and worked to create quality standards across the early learning and development
sectors. However, important work remains fo ensure all children and families in the District of
Columbia are thriving. The plan set forth in the Distriet’s application will help us achieve these
We at DCPNI are confident that the District is prepared to fully execute its innovative, high

efforts by working in the Kenilworth-Parkside community going forward.

fation of the District of Columbia’s application.

Ayris{T. Scales
Execut irector

participants in the 21 — century economy and in the civic life of their communities,”
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Attachment 31: Letter of Support DCPS

r& DISTRICT OF COLUMBIA
) i o -3 7 - £ £
: FPURLIC SCHOOLS

Office of the Chancellor

October 15, 2013

To Whom It May Concern:

| am writing in strong support of the District of Columbia’s Race to the Top-Early Learning Challenge
application. As the leader of the largest LEA in the city, | see the need for high-quality early childhood
education and supports. The implementation of our Head Start School-Wide Maodel is unique from any
other program in the country, and provides opportunities to provide Head Start services to every early
childhood student in our Title | schools.

With the support of the Mayor, DCPS has invested heavily in programs for three- and four-year old
children that meet their developmental needs while giving them the foundation for later school success.
However, we cannot do it alone. Our classrooms need more teachers with the preparation and
resources to provide young children with pre-literacy and pre-math skills. Our children need access to
health care so that they can see, hear, and interact with their peers. Our families need to know that
they will find healthy food, mental health resources, and other supports in their communities.

The RTT-ELC application prepared by the Mayor’s Office does this, and more. | am proud that we have
committed to:

e Increasing the number of early childhood teachers and aides with specific education and training
through expansion and improvement of the Child Development Associate (CDA) and expansion
of the TEACH scholarship program.

e Expanding the reach of home visitors throughout the city, and committing to closer partnerships
with schools and community-based organizations.

s Investing in a Quality Rating and Improvement System that will identify high-quality programs,
be validated to show real progress for children, and include resources to support schools as well
as community-based providers.

e Participating in a multi-state consortium to develop appropriate measures for PK-3™ grade
students that are tied to standards of what children should know and be able to do at each
level.

e Implementing the Early Development Instrument (EDI) in early childhood classrooms in order to
understand where our children are developmentally, and to identify needed resources at the
community level.

e Linking health care systems and supports to school-based data systems in order to expand
access to health services for our children, leverage resources more effectively and improve
communication among agencies serving children in at-risk communities.

1200 First Street, NE | Washington, DC 20002 | T 202.442.5885 F 202.442.502¢6 deps.dc.gov



s Improving the State Longitudinal Education Data system to better incorporate data on young
children’s experiences before school, and to help improve identification and referral of children
across health and social support systems.

o Creating new PK to 3" grade linkages in standards, curriculum and assessment that will
strengthen instruction in all early elementary classrooms.

DCPS is committed to the success of the Race to the Top-Early Learning Challenge proposal. We are
prepared to dedicate additional staff and resources as needed in order to improve outcomes for
children, and we look forward to working with the Mayor’s Office to make the proposal a reality.

Sincerely,
(b)(6)

V4

Kaya Henderson
Chancellor

1200 First Street, NE | Washington, DC 20002 | T 202.442.5885 F 202.442.502¢6 deps.dc.gov
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American Academy of Pediatrics 54

District of Columbia Chapter, P.O. Box 6236, Washington, DC 20008

Race to the Top Early Learning Challenge Review Committee
c/o Rachel Joseph

Office of the Deputy Mayor for Health and Human Services
1350 Pennsylvania Ave., NW Suite 223

Washington, DC 20004

To whom it may concern:

| am writing today to express the District of Columbia Chapter of the American
Academy of Pediatrics’ (DC AAP) strong support for the District of Columbia’s Race to
the Top Early Learning Challenge application. With over 400 members, DC AAP is the
recognized Washington DC affiliate of the national organization of 63,000 pediatricians
committed to the attainment of optimal physical, mental, and social health and well-
being for all infants, children, adolescents, and young adults. DC AAP’s mission is to
promote the optimal health and development of children and adolescents of
Washington DC in partnership with their families and communities, and to support the
pediatricians who care for them. Our vision is that all children and adolescents in DC
are healthy both physically and mentally, have access to quality pediatric health
services and have strong advocates in their families, communities and government.
Two of our long term objectives, determined during strategic planning this year, are to
improve both school readiness and access to mental health care for children in DC. For
example, over the past two years, we took the lead and successfully completed a
collaborative project designed to increase the rates of developmental screening at
primary care visits, and are active participants in the DC Collaborative for Mental Health
in Pediatric Primary Care. A Race to the Top Early Learning Challenge grant will enable
us, and all of our partners in DC'’s early childhood community, to achieve significant
advances on behalf of this critical population.

The District of Columbia has a long history of strong leadership in early learning and
development work. Among a number of notable accomplishments is the establishment
of universal access to Pre-K for 3- and 4-year-olds, and expansion of home visitation
services. Although the District did not receive a Race to the Top Early Learning
Challenge grant in the last round, we aggressively pursued key goals the application
established and have successfully aligned the District’s early learning standards with
the Common Core and worked to create quality standards across the early learning and
development sectors.

However, important work remains to ensure all children and families in the District of
Columbia are thriving. The plan set forth in the District’s application will help us achieve
these goals. As a practicing pediatrician and DC AAP President, | am pleased to sit on
the Help Me Grow Leadership Team where | will be able to contribute to the continued



growth and coordination of services between providers caring for young children. We
agree that pediatric primary care providers are key partners in ensuring successful
educational outcomes for young children, and we are very willing and eager to expand
our existing partnerships and create new ones. We at DC AAP are confident that the
District is prepared to fully execute its innovative, high quality plan for reform, and we
look forward to playing an important role in this work going forward.

We appreciate your careful consideration of the District of Columbia’s application.
Sincerely,

Sincerely,
(b)(&)

Lee A. Savio Beers, MD
President, District of Columbia Chapter of the American Academy of Pediatrics






Attachment 33: Letter of Support DCECE

October 10, 2013

Race to the Top Early Learning Challenge Review Committee
¢/o Rachel Joseph

Office of the Deputy Mayor for Health and Human Services
1350 Pennsylvania Ave., NW Suite 223

Washington, DC 20004

Dear Rachel:

On behalf of the DC Early Childhood Education Collaborative Network (DCECE), this letter is
to express our enthusiastic and strong support for the District of Columbia’s Race to the Top
Farly Learning Challenge application. The DCECE is a network of 15 professional
organizations and 67 individual professional deliverers of and advocates for early learning
services and experiences for children, birth to age 5, across the three sectors, community based
settings, traditional public schools and public charters. Our vision is that Washington DC offers
4 searnless continuum of high-quality early childhood program and services that result in
positive-outcomes for all young children and their families. In that context, our mission is to
serve as an effective voice for children and families in the city that promote and support action
and investmert in high quality Early Care and Education (ECE) programs to ensure children’s
success in school and life.

The award of a Race to the Top Barly Learning Challenge grant will enable all of the city’s
partoers in DC’s early learning community to achieve further advances in our systems building
efforts,

The District of Columbia has a long history of strong leadership and investment in early learning
and child development work. Among the notable accomplishments is the achievement of
universal acoess to Pre-K for 3- and 4-year-olds, and universal health insurance for the city’s
children. Although the District did not receive a Race to the Top Early Learning Challenge grani
in the last round, the city has continued to aggressively pursue key goals the application
articulated and have successfully aligned the District’s early learning standards with the
Common Core and worked 16 implement quality standards across the early learning and
development sectors. The leadership of DCECE has been active architects and contributors to
the city’s Pre-K Expansion and Enhancement Act, the city’s Early Success Framework, the State
Farly Childhood Coordinating Council, RAISE DC and the Barly Childhood Change Network.

Yet, important work remains to be done to ensure all children and families in the District of
Columbia are thriving. DC plan’s to focus on state systems, high quality accountable programs,
promoting early learning and development outcomes, a great early childhood workforce and




measuring outcomes and programs will help us achieve the city’s goal. In fact, the DCECE
intends to bid on the city’s plan to pilot recommendations of the Teacher Compensation
Commission and perform a finance study.

DCECE is confident that the District is fully prepared to execute its innovative, high quality plan
for reform and continuous improvement with fidelity. We look forward to playing an important
role in this work going forward.

(&‘e appreciate your careful consideration of the District of Columbia’s application.
6)

Carrie Ii.{;i‘homhm
Preside




Attachment 34: Letter of Support DGS

GOVERNMENT OF THE DISTRICT OF COLUMBIA
DEPARTMENT OF GENERAL SERVICES
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October 11, 2013

Mayor Vincent C. Gray

Executive Office of the Mayor

1350 Pennsylvania Avenue NW, Suite 316
Washington, DC 20004

Re: Race to the Top — Early Learning Challenge
To Whom It May Concern:

The D.C. Department of General Services is writing in support of the District’s Race to
the Top — Early Learning Challenge grant application.

The District of Columbia is committed to modernizing its public school facilities, and has
embarked on a multi-year capital improvements program to renovate existing buildings and
construct brand new school facilities for our students, teachers, faculty, and communities. Over
the last five years, the District has invested heavily into these facilities. As part of these efforts,
the District spent $25,600,000 on providing or improving our Pre-K and early education program
and facilitics, integrating 198 classrooms across 44 schools.! These new classrooms recognize
the special needs and considerations of our youngest students, and provide healthy, age-
appropriate, and fun places to learn and play.

Further, the District has incorporated child development centers into several of its high
school modernizations. These facilities allow young parents to continue their education while
their children are close, protected, and learning new skills. These facilities include Cardozo
Education Campus in Ward 1, Dunbar and Luke C. Moore High Schools in Ward 5, Eastern
High School in Ward 6, and Anacostia High School in Ward 8. Additionally, on-going
modernizations of Ballou Senior High School (Ward 8) and Roosevelt Senior High School
(Ward 4) include child development centers in their designs.

! Elementary schools receiving Pre-K and early education classrooms — Addison, Amidon,
Beers, Brent, Brightwood, Brookland @ Bunker Hill, Bruce Monroe, Burroughs, Burroughs,
Burrville, Drew, Green, HD Cooke, Hearst, Hendley, Janney, JO Wilson, Ketcham, Langley,
LasSalle, Leckie, Logan, Ludlow-Taylor, Mann, Maury, MLK, Moten, Nalle, Peabody, Powell,
Ross, Savoy, Seaton, Shepherd, Stoddert, Takoma, Thomas, Truesdell, Tubman, Turner, Tyler,
Walker Jones, Wheatley, Whittier

2000 14" St. NW, 8" Floor Washington DC 20009 | Telephone (202) 727-2800 | Fax (202) 727-7283



GOVERNMENT OF THE DISTRICT OF COLUMBIA
DEPARTMENT OF GENERAL SERVICES
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The District is incredibly proud of the capital improvements both completed and planned
for our public school facilities. The Department of General Services is also proud of our
partnership with D.C. Public Schools and the amazing facilities we have collaboratively provided
for our youth and communities. The increase in Pre-K and early education classrooms will
provide dividends for the students, their families, and the District for many years to come.
Receipt of grant dollars from the Race to the Top — Early Learning Challenge will allow us to
continue the excellent work we have begun, and make differences in more young lives.

Sincerely,
(b)(6)

Brian J. Hanlon
Director, D.C. Department of General Services

2000 14" St. NW, 8" Floor Washington DC 20009 | Telephone (202) 727-2800 | Fax (202) 727-7283



Attachment 35: Letter of Support Fight for Children

CHAMPIONING CHANGE % CHANGING LIVES

Race to the Top Early Learning Challenge Review Committee
c/o Rachel Joseph

Office of the Deputy Mayor for Health and Human Services
1350 Pennsylvania Ave., NW Suite 223

Washington, DC 20004

To whom it may concern:

I am writing today to express Fight For Children’s strong support for the District of
Columbia’s Race to the Top Early Learning Challenge application. Fight For Children is
a District of Columbia based non-profit organization that works to ensure that low-
income children receive a great education and stay healthy so they can learn. Fight For
Children manages the Joe’s Champs carly childhood initiative that provided principal
professional development focused on early childhood education; provides schools with
well trained early childhood teachers to fill vacancies; and supports the learning of the
school leaders and the entire early childhood teaching staff by managing on-going
professional learning communities at each participating school. Fight For Children
believes that by increasing the knowledge of the school leaders and the instruction of the
teachers, the quality of early childhood education will improve and will create an
environment with improved teacher retention and with students transitioning to
kindergarten and the grades beyond, well prepared for success. A Race to the Top Early
Learning Challenge grant will enable Fight For Children, and all of our partners in DC’s
early childhood community, to achieve significant advances on behalf of this critical
population.

The District of Columbia has a long history of strong leadership in early learning and
development work. Among a number of notable accomplishraents is the establishment of
universal access to Pre-K for 3- and 4-year-olds, and expansion of home visitation
services. Although the District did not receive a Race to the Top Early Learning
Challenge grant in the last round, we aggressively pursued key goals the application
established and have successfully aligned the District’s early learning standards with the
Common Core and worked to create quality standards across the early learning and
development sectors,

Fight For Children staff are active participants in the District of Columbia’s early

childhood community including serving as participating members on the Home Visitation

Council, the Early Childhood Change Network, the DC Collaborative for Mental Health

in Pediatric Primary Care Community Advisory Board, and the Sitar Arts Center Early

Childhood Advisory Committee. Fight For Children is also a funding merber of the

Washington Area Women’s Foundation Early Care and Education Funding Collaborative

and a member of our leadership team formerly served as the Chairman of the Siate Early

Childhood Development Coordinating Council (SECDCC). 1726 M Street NW, Suite 202

Washington, DC 20036
Main 2027720400

Fax 202.772.0401
www.fightforchildren.org



However, important work remains to ensure all children and families in the District of
Columbia are thriving. The plan set forth in the District’s application will help us
achieve these goals. We at Fight For Children are confident that the District is prepared
to fully execute its innovative, high quality plan for reform, and we look forward to
playing an important role in this work going forward.

We appreciate your careful consideration of the District of Columbia’s application.

Sincerelv,
(b)(6)

Sadie Ellner
Program Manger
Fight For Children
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c/o Rachel Joseph weww.firstschool us
Office of the Deputy Mayor for Health and Human Services

1350 Pennsylvania Ave., NW Suite 223

Washington, DC 20004

To whom it may concern:

FirstSchool, an 8 year Kellogg funded initiative at FPG Child Development Institute at UNC-CH
is pleased to submit this letter of support and commitment to the District of Columbia’s Race
to the Top Early Learning Challenge application. FirstSchool’s goal is to help schools
close the achievement and opportunity gap by strengthening and enriching the learing,
development, and early school experiences of PreK-3™ grade children. FirstSchool is
grounded in work with schools and districts where leadership and staff work hard to
make sustainable changes in their professional culture, relationships with families and
children, instructional practices, and curricular choices. We are committed to developing
knowledge, understanding and application of effective PreK-3" grade policy and
practice, with an emphasis on instruction and engagement in learning that is aligned with
Common Core State Standards and Early Learmning Standards. A Race to the Top Early
Leamning Challenge grant will enable us, and all of the partners in DC’s early childhood
community, to achieve significant advances on behalf of this critical population.

The District of Columbia has a long history of strong leadership in early learning and
development work. Among a number of notable accomplishments is the establishment of
universal access to Pre-K for 3- and 4-year-olds, and expansion of home visitation
services. Although the District did not receive a Race to the Top Early Learning
Challenge grant in the last round, they aggressively pursued key goals the application
established and have successfully aligned the District’s early learning standards with the
Common Core and worked to create quality standards across the early learning and
development sectors. However, important work remains to ensure all children and
families in the District of Columbia are thriving. The plan set forth in the District’s
application will help achieve these goals. We at FirstSchool are confident that the
District 1s prepared to fully execute its innovative, high quality plan for reform, and we
look forward to playing an important role in this work going forward.

We appreciate your careful consideration of the District of Columbia’s application.

I :
Sincerélv / ;
(b)(6)

Sﬁqgo Ritchie Ed.D.
Senior Scientist
FPG Child Development Institute-UNC, Chapel Hill
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Race to the Top Early Learning Challenge
Letter of Support

Race to the Top Early Learning Challenge Review Committee
¢/o Rachel Joseph

Office of the Deputy Mayor for Health and Human Services
1350 Pennsylvania Ave., NW Suite 223

Washington, DC 20004

To Whom It May Concern:

I am writing to express Flamboyan Foundation’s strong support for the District of
Columbia’s Race to the Top Early Learning Challenge application.

Flamboyan Foundation aims to transform the way families and educators work together
to drive student learning. While families can be involved in their child’s education in
many ways, Flamboyan Foundation focuses on helping parents play five key roles that
matter most for student achievement: having high expectations, monitoring their child’s
performance, supporting their child’s learning, guiding their child’s education to college
or career, and advocating for their child to receive an excellent education.

In order for schools to help families play the roles that drive student achievement,
Flamboyan builds teacher and school leader capacity to provide the information and
support families need to engage effectively in their child’s education. We do this by
working with Family Engagement Partner Schools to help them build trusting
relationships between teachers and families, and then to leverage those relationships in
order to partner with families around their student’s academic success. Flamboyan
Foundation currently partners with 24 DCPS and public charter schools in the District
that are selected through a competitive application process.

As we continue to grow, we plan to increase our reach to more schools with early
childhood populations. Parent-teacher relationships are particularly critical for young
children, where families 1) may feel stress or anxiety about how to support their children
as they adapt to their first school experience and 2) are building a new understanding of
their role and efficacy in their children’s education. These early parent-teacher
relationships equip families to support their child’s academic and social-emotional
development, as well as to develop an early “habit” of parent involvement in their child’s
education. A Race to the Top Early Learning Challenge grant will enable us, as well as all
of our partners in DC’s early childhood community, to achieve significant results on
behalf of the early childhood population.

The District of Columbia has a long history of strong leadership in early learning and
development work. Among a number of notable accomplishments is the establishment of

1730 Massachusetts Avenue, NW Washingmn, [30 20036
T202.315.2410
wwaw.flamboyanfoundation.org




FLAM

FOUNDATION

universal access to Pre-K for 3- and 4-year-olds, and expansion of parent-teacher home
visits. Although the District did not receive a Race to the Top Early Learning Challenge
grant in the last round, we aggressively pursued the key goals that the application
established and have successfully aligned the District’s early learning standards with the
Common Core and worked to create quality standards across the early learning and
development sectors.

However, important work remains to ensure all children and families in the District of
Columbia are thriving. The plan set forth in the District’s application will help us achieve
these goals. We at Flamboyan Foundation are confident that the District is prepared to
fully execute its innovative, high quality plan for reform, and we look forward to playing
an important role in moving this work forward.

We appreciate your careful consideration of the District of Columbia’s application.

Sincerely,
(b)(6)

Susan Stevenson
Executive Director
Flamboyan Foundation

1730 Massachuselts Avenue, NW Washington, DC-20036
T202.315.2410
wwiw.flambovanfoundation.org
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Attachment 38: Letter of Support Friendship PCS Southeast

FRIENDSHIP SOUTHEAST ELEMENTARY ACADEMY
645 Milwaukee Place, S Washington, DC 20032 (202) 562-1980 phone (202) 562-0726 fax
Donald L. Hense, Chairman

Joseph Speight, Principal Tasia Bhegani, Assistant Principal Kemi Baltimore-Husbands, Assistant Principal

October 10, 2013

Race to the Top Early Learning Challenge Review Committee
c/o Rachel Joseph

Office of the Deputy Mayor for Health and Human Services
1350 Pennsylvania Ave., NW Suite 223

Washington, DC 20004

To whom it may concern:

I am writing today to express Friendship Southeast Academy’s strong support for the District of Columbia’s
Race to the Top Early Learning Challenge application. Joe’s Champs is playing a vital role in the development
of our Administrative staff’s capacity to support our early childhood educators. With their much needed support
we will develop Professional Learning Communities, enhance our programming so that we are providing a
experiences that are not only developmentally appropriate for young children, but also move in the direction of
reducing the achievement gap. A Race to the Top Early Learning Challenge grant will enable us, and all of our
partners in DC’s early childhood community, to achieve significant advances on behalf of this critical
population.

The District of Columbia has a long history of strong leadership in early learning and development work.
Among a number of notable accomplishments is the establishment of universal access to Pre-K for 3- and 4-
year-olds, and expansion of home visitation services. Although the District did not receive a Race to the Top
Early Learning Challenge grant in the last round, we aggressively pursued key goals the application established
and have successfully aligned the District’s early learning standards with the Common Core and worked to
create quality standards across the early learning and development sectors.

However, important work remains to ensure all children and families in the District of Columbia are thriving.
The plan set forth in the District’s application will help us achieve these goals. We at Friendship Southeast
Academy are confident that the District is prepared to fully execute its innovative, high quality plan for reform,
and we look forward to playing an important role in this work going forward.

We appreciate your careful consideration of the District of Columbia’s application.
(b)(6)

Academy Directory FSEA

Learn L
Achleve |

Grow |

“Home of the Scholars”

DESTINED for GREATNESS!
An EPIC Award Winning School for Academic Gains



Attachment 39: Letter of Support Healthy Babies Project
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October 15, 2013

Race to the Top Early Learning Challenge Review Committee
c/o Rachel Joseph

Office of the Deputy Mayor for Health and Human Services
1350 Pennsylvania Ave., NW Suite 223

Washington, DC 20004

To whom it may concern:

I am writing today to express Healthy Babies Project’s strong support for the District of
Columbia’s Race to the Top Early Learning Challenge application. Healthy Babies Project, Inc.,
aims to reduce the dangerously high rates of infant deaths, illnesses, low birth weight, and repeat
pregnancies, as well as improve the health, education, housing, and parenting outcomes for at-
risk mothers, fathers and infants, by reaching out to high-risk, low income, pregnant women,
men and their families. We help at-risk D.C. families have healthy babies and move out of the
cycle of poverty into permanent financial and personal stability. A Race to the Top Early
Learning Challenge grant will enable us, and all of our partners in DC’s early childhood
community, to achieve significant advances on behalf of this critical population.

The District of Columbia has a long history of strong leadership in early learning and
development work. Among a number of notable accomplishments is the establishment of
universal access to Pre-K for 3- and 4-year-olds, and expansion of home visitation services.
Although the District did not receive a Race to the Top Early Learning Challenge grant in the
last round, we aggressively pursued key goals the application established and have successfully
aligned the District’s early learning standards with the Common Core and worked to create
quality standards across the early learning and development sectors. For over 20 + years,
Healthy Babies Project, Inc. (HBP), a non-profit organization, has connected high-risk,
underserved pregnant Washington, D.C. women and families to health care, social services, and
educational opportunities. HBP encourages clients to: (1) be responsible parents; (2) prevent
repeat pregnancies; (3) complete high school or a GED program; continue to college, careers, or
other post-high school options; (4) prevent child abuse and maltreatment (5) children enter
school ready to learn and, (5) discontinue the cycle of poverty. Through the Home Visiting and
Family Support Program, case-managed parents are regularly visited within their homes by HBP
social workers to ensure progress towards these goals. As a member of the Home Visiting
Council, We support the that the District is doing to invest in evidence based home visiting
programs that will contribute to positively changing the status quo in education, poor birth and
child health outcomes, child abuse and neglect and economic insecurity.

Healthy Babies Project, Inc. - 801 17th Street NE - Washington, D.C. 20002 - (202) 396-2809 - www.healthybabiesproject.org CFC #
28380



However, important work remains to ensure all children and families in the District of Columbia
are thriving. The plan set forth in the District’s application will help us achieve these goals. We
at Healthy Babies Project are confident that the District is prepared to fully execute its

innovative, high quality plan for reform, and we look forward to playing an important role in this
work going forward.

We appreciate your careful consideration of the District of Columbia’s application.

Sincerely,
(b)(6)

Regine Elie
Executive Director
Healthy Babies Project Inc.

P.S. Your gift to help save D.C. lives is tax-deductible in 2013 when mailed by December
31, 2013. Or log onto www.healthybabiesproject.org and give securely online. Thank you.



Attachment 40: Letter of Support Help Me Grow

University of Connecticut e &
@ Health Center Help Me Grow

Department of Pediatrics

Paul H. Dworkin, MD
Professor of Pediatrics

Executive Vice President
for Community Child
Health
Connecticut Children’s
Medical Center

Connectos
Childrens

MEDICAL UENTER

An Equal Opportunity
Emplover

282 Washington Street
Hartford, Connecticut
06106

Telephone:

(860) 837-6232
Facsimile:

(860) 837-6261

E-mail:
pdworki@ccemcekids.org

National Center

September 25, 2013

Race to the Top Early Learning Challenge Review Committee
c/o Rachel Joseph

Office of the Deputy Mayor for Health and Human Services
1350 Pennsylvania Ave., NW Suite 223

Washington, DC 20004

To whom it may concern:

I am writing today to express Help Me Grow National’s strong support for the District
of Columbia’s Race to the Top Early Learning Challenge application. Currently, we
are working with the District to implement a Help Me Grow system. 1 feel that this
proposal aligns well with HMG’s mission to build collaboration across sectors to ensure
that young children at risk of developmental or behavioral challenges and their families
are identified early and connected to appropriate community-based services and
supports.

As the Director of the Help Me Grow National Center and Executive Vice President
for Community Child Health at Connecticut Children’s Medical Center, I am pleased to
commit the resources of the National Center and our Office for Community Child
Health in support of this important work. We have considerable experience in the
promotion and implementation of developmental screening activities, are committed to
the building of a strong system in support of young children’s healthy development, are
actively engaged in the training of child health providers and other professionals in the
importance of early brain and child development, developmental surveillance and
screening, and the importance of linking children and their families to community-
based programs and services. We have also been actively engaged in deriving
implications of our work for public policy and promoting cross-sector collaboration
among child health services, early care and education, and family support programs and
services. We will bring our experience and activities to support system building to
achieve the goals of this grant and look forward to a productive partnership.

This grant will provide the opportunity for the District of Columbia to improve
developmental and behavioral health outcomes for children aged birth to § by enabling
more early childhood screenings and better coordination and easier access to necessary
follow up services. With federal support, they will be able to collect data and build
knowledge to develop and implement recommendations for early childhood system
enhancements that will lead to better health outcomes for the District of Columbia’s
children.



We at Help Me Grow National are confident that the District is prepared to fully execute its

innovative, high quality plan for reform, and we look forward to playing an important role in this work
going forward.

We appreciate your careful consideration of the District of Columbia’s application.

Sincerely,

(b)(6)

Paul H. Dworkin, MD



Attachment 41: Letter of Support JumpStart

Race te the Top Early Learning Challenge Review Committee
cf/o Rachel Joseph

Office of the Deputy Mayor for Health and Human Services
1350 Pennsylvania Ave., NW Suite 223

Washington, DC 20004

October 9, 2013
To whom it may concern:

['am writing today to express Jumpstart DC’s strong support for the District of Columbia’s Race to the
Top Early Learning Challenge application. Jumpstart is a national early education organization working
toward the day every child in America enters kindergarten prepared to succeed. Jumpstart delivers a
research-based and cost-effective program by training over 350 college students and community
volunteers to serve over 800 preschool-age children in low-income neighborhoods of DC. A Race to the
Top Early Learning Challenge grant will enable us, and all of our partners in DC’s early childhood
community, to-achieve significant advances on behalf of this critical population.

Jumpstart recognizes the early years of children’s lives as a critical time for language and literacy
development. Much of the development that takes place during this stage determines children’s success
in kindergarten and beyond. We choose to leverage our resources, in the form of a proven supplemental
curriculum and relationships with dedicated adults, to impact children who are 36 to 59 months of age at
the beginning of the school year.

During the regular school year, teams of Jumpstart Corps members engage a classroom of preschool
children in a two-hour Jumpstart session twice a week. Through Jumpstart sessions, teams deliver a
curriculum based on Jumpstart's three language and literacy domains: oral language, books and print
knowledge, and phonelogical awareness. Each Corps member is paired with approximately three
children and supports these partner children directly through select session elements, sharing
responsibility for supporting the larger classroom of children during other parts of the session.

In addition to working with children in Jumpstart sessions, each Corps member also completes two to six
hours of Classroom Assistance Time per week. Classroom Assistance Time allows Corps members and
program partners to work together to build stronger adult-child relationships, lower the adult-child
ratios in classrooms, develop Corps members’ teaching skills, and increase communication between
teachers and Corps members. During Classroom Assistance Time, Corps members can support teachers’
needs in delivering their curriculum, much like Jumpstart asks teachers to support the Jumpstart session.

Jumpstart sites and regional offices also coordinate volunteer engagement activities. Through volunteer
engagement, Jumpstart seeks to involve additional campus and comumunity members in services to
benefit the Jumpstart program, our program partners, and the children and families we serve. Jumpstart
staff or a volunteer coordinator work with site managers and program partners to determine volunteer
engagement projects that meet a specific program, center, or family need.




Jumpstart recognizes that families are children’s first and most important teachers. Jumpstart's family
involvement approach is based on two key components: ongoing, consistent communication and the
Jumpstart-home learning connection. Jumpstart uses ongoing, consistent communication to build
families’ knowledge of Jumpstart and to inform them of their children’s interests and accomplishments in
Jumpstart sessions. This process of involving, informing and educating families may happen face-to-face,
if families are available, but also includes monthly communication sent home to families. Jumpstart also
strives to build connections between the Jumpstart session and children’s learning at home by providing
families with resources and ideas to support their ongoing engagement in their children’s language and
literacy development. Jumpstart’s Family Calendar and unit newsletters include take-home activities that
suppart the Jumpstart-home learning connection. For families that are available and interested, Corps
members should welcome family members” participation in Jumpstart sessions, and have conversations
about children’s interests and activities at home.

Jumpstart works to reach these goals through a variety of public/private partnerships. We work with the
Corporation for National and Community Service to provide a base of funding for our AmeriCorps
programming. We also leverage private dollars to support programming opportunities across the
network. One example of this is a partnership between Jumpstart and the UPO Foster Grandparent
program through Senior Corps, and a grant from Boeing. Jumpstart is consistently looking for new ways
to leverage these types of partnerships in order to expand our programming to target populations.

The District of Columbia has a long history of strong leadership in early learning and development work.
Among a number of notable accomplishments is the establishment of universal access to Pre-K for 3- and
4-year-olds, and expansion of home visitation services. Although the District did not receive a Race to
the Top Early Learning Challenge grant in the last round, we aggressively pursued key goals the
application established and have successfully aligned the District’s early learning standards with the
Common Core and worked to create quality standards across the early learning and development sectors.

However, important work remains to-ensure all children and families in the District of Columbia are
thriving. The plan set forth in the District’s application will help us achieve these goals. We at Jumpstart
PC are confident that the District is prepared to fully execute its innovative, high quality plan for reform,
and we look forward to playing an important tole in this work going forward.

We appreciate your careful consideration of the District of Columbia’s application.

Sincerely,
(b)(&)

Elizabeth Huber
Interim Executive Director
Jumpstart, Washington DC
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, stay healthy throughout their lifecycle and have the necessary social
d continuously learning and to guarantee that all public and pr

pregnancies
. While the city was not successful with their last RTT -ELC grant

application, they nonetheless incorporated their application deliverables into the

engaging an

government leaders who have strategically focused on reforming the systems that
agencies

qualified health center committed to providing comprehensive family healthcare,
social supports and family literacy to guarantee that families have healthy

work of the SECDCC, our State Early Childhood Development Council, of which I’'m
a active participant as head of the Mary’s Center. In this short period of time the
members of the committee from both the public and the private agencies have
agreed on quality standards to be implemented across the early learning and
development sectors along with making sure that the Common Core and the early
This rigorous and at times contentious process has been extremely successful to
begin to work on early learning and development outcomes, to expect high
quality accountable programs, to commit to prepare teachers that are also

In our 25 years in this city we have never seen a more committed group of
support families in consultation and in partnership with community based

Race to the Top Early Learning Challenge Review Committee

C/o Rachel Joseph
and educational supports to move up the economic ladder.

learning standards correlate to each other.

1350 Pennsylvania Ave., NW Suite 223

Washington, DC 20004

This heartfelt letter of support is provided for the District of Columbia’s Race to
programs serving

the Top Early Learning Challenge application. Mary’s Center is a federally

Office of the Deputy Mayor for Health and Human Services
To whom it may concern

202.483.8196



is tracked for quality improvement. That is why we have been anxiously awaiting
the support that comes with an RTT-ELC grant to guarantee that these projects
come to full fruition. We are at that tipping point and the support of this grant will
implement systems that will only get stronger throughout the years regardless of
the leadership in place.

| would be remised if | did not state that we are proud of District’'s commitment to
establishing universal access to Pre-K for 3- and 4-year-olds, and the expansion of
home visitation both programs that have advanced learning, prevented child
abuse and neglect and advanced the health and well being of all of our most
vulnerable children in the city. Being a health care provider we see the benefits
of parents who feel joyful in seeing their children safe and thriving educationally
and emotionally.

We have never been more confident that we can implement what has been set
forth in the application and Mary’s Center is prepared to continue to support all
the mentioned efforts to make sure that this city becomes the model for how
families can and should be served. Our children’s success will define the progress
of our Nation’s Capital.

Thank you in anticipation for your strong consideration of the District’s of
Columbia’s application. Please do not hesitate to contact me at
mgomez@maryscenter.org or at 202-420-7005.

Sincerelv,
(b)(6)

Maria Gomez, President/CEO
Mary’s Center



Attachment 43: Letter of Support Powell Elementary

r_ﬁ DISTRICT OF COLUMBIA
- PUBLIC SCHOOLS

Powell Bilingual Elementary School

Principal Janeece Docal

1350 Upshur Street, NW, Washington, DC 20011 | Phone: (202) 671-6270 | www.dcps.dc.gov/DCPS/powell

Race to the Top Early Learning Challenge Review Committee
¢/o Rachel Joseph

Office of the Deputy Mayor for Health and Human Services
1350 Pennsylvania Ave., NW Suite 223

Washington, DC 20004

" To Race to the Top Early Learning Challenge Review Committee:

| am writing today to express Powell Bilingual Elementary School’s strong support for the District of
Columbia’s Race to the Top Early Learning Challenge application. At Powell, our primary focus is on
academic rigor, teaching and learning, and educating the whole child in a nurturing community and
family-friendly school so that all students are prepared to succeed at the high school and college of their
choice. Powell Bilingual Elementary is the school that first piloted Tools of the Mind curriculum for DCPS,
Universal HeadStart model, and is part of Joe's Champs. We also are a part of the Common Core
Collaborative and winner of the Fight for Children Quality School Initiative Rising Star Award. Asa
Flamboyan demonstration site, we also conduct home visits to all families and have Academic Parent
Teacher Team meetings. We also support parent development and empowerment through La Trenza
Leadership programs and our parent organization, POPPs (Parents Organized for the Power of Powell).
We have a waiting list and would love to serve more families, who are currently predominantly Culturally
and Linguistically Diverse from the Petworth community.

A Race to the Top Early Learning Challenge grant will enable us, and all of our partners in DC’s early
childhood community, to achieve significant advances on behalf of this critical population. The District
of Columbia has a long history of strong leadership in early learning and development work, Among a
number of notable accomplishments is the establishment of universal access to Pre-K for 3- and 4-year-
olds, and expansion of home visitation services. Although the District did not receive a Race to the Top
Early Learning Challenge grant in the last round, we aggressively pursued key goals the application
established and have successfully aligned the District’s early learning standards with the Common Core
and worked to create quality standards across the early learning and development sectors.

However, important work remains to ensure all children and families in the District of Columbia are
thriving. The plan set forth in the District’s application will help us achieve these goals. We at Powell
Bilingual Elementary School are confident that the Disirict is prepared to fully execute its innovative, high
quality plan for reform, and we look forward to playing an important role in this work going forward.

We appreciate your careful consideration of the District of Columbia’s application.

Sincerely,

(b)(6)

&éneece Docal{

We educate, prepare, and inspire all students to reach their highest potential...
Nosotros educamos, preparamas e inspiramos o todos los estudiontes para que alcancen su mejor potencial...



Attachment 44: Letter of Support Raise DC

October 10, 2014

Race to the Top Early Learning Challenge Review Committee
c/o Rachel Joseph

Office of the Deputy Mayor for Health and Human Services
1350 Pennsylvania Ave. NW, Suite 223

Washington, DC 20004

To Whom It May Concern:

On behalf of Raise DC, | am pleased to express strong support for the District of Columbia’s Race to the Top Early Learning Challenge
application. Raise DCis a public/private partnership that aligns programs, practices, and stakeholders to provide every youth with
opportunities for success from cradle to career. Raise DC seeks to:

e Increase the percent of children entering kindergarten ready to learn;

e Increase the number of youth attaining a post secondary credential;

e Increase the percent of students who graduate from high school;

e Reduce the percent of disconnected youth who are not in school and not working; and
e Increase the number of older youth who are employed full-time.

A Race to the Top Early Learning Challenge grant will enable us, and all of our partners in DC’s early childhood community, to
achieve significant advances on behalf of this critical population.

The District of Columbia has a long history of strong leadership in early learning and development work. Among a number of
notable accomplishments is the establishment of universal access to Pre-K for 3- and 4-year-olds, and expansion of home visitation
services. Although the District did not receive a Race to the Top Early Learning Challenge grant in the last round, we aggressively
pursued key goals the application established and have successfully aligned the District’s early learning standards with the Common
Core and worked to create quality standards across the early learning and development sectors. In addition, cross-sector leaders are
working collaboratively through the Raise DC Early Childhood Change Network to improve the number of children (ages 0-5) who
receive screenings for developmental delays by determining: 1) The process children undergo to receive these screenings, 2) Which
entities provide these screenings, 3) What happens to the data once it is collected, and 4) Develop strategies to better serve
identified children to work towards the goal of more children ready for kindergarten.

However, important work remains to ensure all children and families in the District of Columbia are thriving. The plan set forth in
the District’s application will help us achieve these goals. We at Raise DC are confident that the District is prepared to fully execute

its innovative, high quality plan for reform, and we look forward to playing an important role in this work going forward.

We appreciate your careful consideration of the District of Columbia’s application.

incoraly

(b)(&)
(b)(&)
Herbert Tillery Wendy Goldberg
Co-Chair, Raise DC Co-Chair, Raise DC

¢/o The Community Foundation for the National Capital Region
1201 15" Street Northwest e Suite 420 o Washington, DC 20005



Attachment 45: Letter of Support SECDCC

CHAMPIONING CHANGE * CHANGING LIVES

September 17. 2013

Race to the Top Early Learning Challenge Review Committee
c/o Rachel Joseph

Office of the Deputy Mayor for Health and Human Services
1350 Pennsylvania Ave.,, NW Suite 223

Washington, DC 20004

To Whom It May Concern:

I am writing today to express the State Early Childhood Development Coordinating
Council’s (SECDCC) strong support for the District of Columbia’s Race to the Top Early
Learning Challenge application. The mission of the SECDCC is to support and advocate
for policies and practices to ensure a comprehensive early childhood education and
development system for infants, toddlers, and young children by improving collaboration
and coordination among agencies and community partners in the District of Columbia in
Order for all children and families to thrive.

A Race to the Top Early Learning Challenge grant will enable us, and all of our partners
in DC’s early childhood community, to achieve significant advances on behalf of this
critical population.

The District of Columbia has a long history of strong leadership in early learning and
development work. Among a number of notable accomplishments is the establishment of
universal access to Pre-K for 3- and 4-year-olds, and expansion of home visitation
services. Although the District did not receive a Race to the Top Early Learning
Challenge grant in the last round, we aggressively pursued key goals the application
established and have successfully aligned the District’s early learning standards with the
Common Core and worked to create quality standards across the early learning and
development sectors. With strong urging and support from the Gray Administration,
District agencies like the Office of the State Superintendent of Education, D.C. Public
Schools and Public Charter Schools have collaborated with social service agencies and
community based organizations to elevate the quality of preschool education across all
sectors. We all anticipate implementation of a Kindergarten Readiness Assessment and a
new Quality Rating Improvement System to help guide that elevation of quality and
untversal improvement of outcomes for DC children.

1726 M Street NW, Suite 202
Washington, DC 20036
Main 202.772.0400

Fax 202.772.0401

www fightfarchildren.org



However, important work remains to ensure all children and families in the District of
Columbia are thriving. The plan set forth in the District’s application will help us
achieve these goals. We at SECDCC are confident that the District is prepared to fully
execute its innovative, high quality plan for reform, and we look forward to playing an
important role in this work going forward.

We appreciate your careful consideration of the District of Columbia’s application.

Sincerelv,

(b)(6)

# H. McKoy /
gector of Programmatic Initiatives! Fight For Children
air, State Early Childhood Development Coordinating Council



Attachment 46: Letter of Support SCF PDI
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Southeast Children’s Fund
Professional Development Institute
4224 6" Street SE

Washington, DC 20032

Race to the Top Early Learning Challenge Review Committee
c/o Rachel Joseph

Office of the Deputy Mayor for Health and Human Services
1350 Pennsylvania Ave., NW Suite 223

Washington, DC 20004

To whom it may concern:

I am writing today to express Southeast Children’s Fund’s strong support for the District of Columbia’s Race
to the Top Early Learning Challenge application. Southeast Children’s Fund’s (SCF) mission is to empower
underserved children, families and the professionals who work with them to achieve success in school and in
life, through research-based, high quality, and innovative educational programs that address their needs. The
Southeast Children’s Fund Professional Development Institute (SCF/PDI) has been providing quality training
in early childhood education and care since 1994. Research has established that the level and quality of care is
directly linked to the amount of formal training the staff receive and the quality of their work. Our training
brings each person devoted to the delivery of child care the opportunity for success. We equip them with the
skills required to gain employment; we improve their knowledge and understanding of child development and
early care and education. We provide specialized training and increase job opportunities and experiences for
child care professionals. A Race to the Top Early Learning Challenge grant will enable us, and all of our
partners in DC’s early childhood community, to achieve significant advances on behalf of this critical
population.

The District of Columbia has a long history of strong leadership in early learning and development work.
Among a number of notable accomplishments is the establishment of universal access to Pre-K for 3- and 4-
year-olds, and expansion of home visitation services. Although the District did not receive a Race to the Top
Early Learning Challenge grant in the last round, we aggressively pursued key goals the application
established and have successfully aligned the District’s early learning standards with the Common Core and
worked to create quality standards across the early learning and development sectors. With the launch of the
revised Child Development Associate (CDA) credentialing process, Southeast Children’s Fund updated the
CDA course offered to individuals who are interested in pursuing a career in the field of Early Care and
Education to ensure there are qualified candidates to fill entry level positions in schools, centers and child care
and education homes, capable of enrolling in an Associate’s and Bachelor’s degree program.

However, important work remains to ensure all children and families in the District of Columbia are thriving.
The plan set forth in the District’s application will help us achieve these goals. We at Southeast Children’s
Fund are confident that the District is prepared to fully execute its innovative, high quality plan for reform, and

we look forward to playing an important role in this work going forward.

We appreciate your careful consideration of the District of Columbia’s application.

Sincerely,

(b)(6)

Frances J. Rollins, COO



Attachment 47: Letter of Support SRI International

October 11 2013

Mr. Jesds Aguirre

State Superintendent for Education

Office of the State Superintendent of Education
District of Columbia

810 1st Street NE, 9th Floor

Washington, DC 20002

Dear Mr. Aguirre:

SRI International would be pleased to be a rescarch partner with the District of Columbia’s Office of the
State Superintendent of Education on its application in the Race to the Top- Early Learning Challenge
(RTT-ELC) Competition, CFDA #84.412A, of the U.S. Departments of Education and Health and Human
Services. We understand that the purpose of the RTT-ELC program is to improve the quality of early
learning and development and close the achievement gap for children with high needs.

SRI will partner with the DC Office of State Superintendent for Education specifically to address
Competitive Preference Priority #4: Creating Preschool through Third Grade Approaches to Sustain
Improved Early Learning Outcomes through the Early Elementary Grades. We will develop a formative
assessment for use with 3- and 4-year-olds that is aligned with the K-3 formative assessment being
developed by a multistate consortium, of which DC is a member and SRI is a research partner. By
extending the formative assessment to the preschool years, DC will provide a critical tool in the
development of a preschool through third-grade system, enabling teachers, families, and communities to
monitor children’s learning consistently across the early learning years.

The SRI Education Division stalf offers deep expertise and experience in early childhood development,
learning standards and assessment, assessment design including Evidence-Centered Design and Universal
Design for Learning, technology-enhanced assessment, large-scale multisite project management, and
stakeholder engagement, all of which will be needed to successfully design and implement the system.

We understand that the District of Columbia’s Office of State Superintendent for Education will serve as
the lead agency on this grant and that SRI will take a leadership role in the preschool assessment
development process.

We are very impressed with the forward-thinking approach you have taken in your RTT-ELC application
and look forward to working with you on this critically important work.

Sincerely,
(b)(6)

Patrick Shields, Ph.D.
Executive Director
Education Division

SHI International

333 Bavenswood Avenue » Menlo Park, California 94025-3493 » 850.859.2000



Attachment 48: Letter of Support Sunshine Early Learning Center

Sunshine Early Learning Center
4224 6" Street SE
Washington, DC 20032

Race to the Top Early Learning Challenge Review Committee
c/o Rachel Joseph

Office of the Deputy Mayor for Health and Human Services
1350 Pennsylvania Ave., NW Suite 223

Washington, DC 20004

To whom it may concern:

I am writing today to express Sunshine Early Learning Center strong support for the District of
Columbia’s Race to the Top Early Learning Challenge application. Sunshine Early Learning Center
(SELC) is a community-based organization specializing in early care and education that currently
operates seven infant/toddler and six Pre-kindergarten Program (PKEEP) classrooms. As a
community-based child development center participating in the Child Care Subsidy Program, the
Center has a Gold designation under the Going for the Gold Tiered Rate Reimbursement System.

A Race to the Top Early Learning Challenge grant will enable us, and all of our partners in DC’s early
childhood community, to achieve significant advances on behalf of this critical population.

The District of Columbia has a long history of strong leadership in early learning and development
work. Among a number of notable accomplishments is the establishment of universal access to Pre-K
for 3- and 4-year-olds, and expansion of home visitation services. Although the District did not
receive a Race to the Top Early Learning Challenge grant in the last round, we aggressively pursued
key goals the application established and have successfully aligned the District’s early learning
standards with the Common Core and worked to create quality standards across the early learning and
development sectors.

However, important work remains to ensure all children and families in the District of Columbia are
thriving. The plan set forth in the District’s application will help us achieve these goals. We at
Sunshine Early Learning Center are confident that the District is prepared to fully execute its
innovative, high quality plan for reform, and we look forward to playing an important role in this work
going forward.

We appreciate your careful consideration of the District of Columbia’s application.

Sincerely
(b)(&)

Frances J. Rollins, Executive Director
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Attachment 49: Letter of Support National Black Child
Development Institute - TEACH

NBCDI

Mational Black Child
Development Institute

October 11, 2013
To Whom It May Concern,

Since October 2010, the National Black Child Development Institute (NBCDI) has had the honor of
coordinating and distributing over 300 higher education scholarships and over 500 CDA (Child
Development Associate) credential scholarships to teachers working in early care and education
throughout the District of Columbia. Through the evidence-based, nationally-recognized T.E.A.C.H. Early
Childhood DC program, and with funding from the DC Office of the State Superintendent of Education
(OSSE) and the Washington Area Women’s Foundation, NBCDI has been able to support the college
enrollment and success of scholarship recipients working in 99 child care centers and 10 family child care
providers across the District — 147 of whom are focused on providing high-quality care to infants and
toddlers. In only three years, we have already seen 21 students graduate with Associate’s and/or
Bachelor’s degrees, maintaining an average GPA of 3.30.

The T.E.A.C.H. Early Childhood® Program is an effective strategy to help address the need for a well-
qualified, fairly compensated and stable workforce. T.E.A.C.H. addresses the enduring challenges that
plague the early childhood field - high turnover, low compensation and insufficient teacher education - by
building strong community approaches to professional and workforce development. The program is
designed to provide sequenced educational scholarship opportunities for child care center teachers,
directors and family child care home providers who work in regulated settings. T.E.A.C.H. Early Childhood®
D.C. provides scholarships that supplement the costs for teachers to earn their CDA credentials, their
Associate’s degree or their Bachelor’s degree in Early Childhood Education, Human Development, Child
Development or Special Education at metro area colleges and universities. In return, the model requires
that early childhood teachers commit to staying in their child care program or the field for six months to a
year, depending on their chosen scholarship model.

One-third of the teachers supported through T.E.A.C.H. scholarships, including CDA scholarships, live in
Wards 7 and 8, where educational attainment and advancement is deeply needed. As one teacher and
mother who works in DCPS explains, “Before, | was unable to obtain my degree due to personal and
financial difficulties. This is why today | am so appreciative and thankful for the T.E.A.C.H program. It has
changed my life for the better. | feel so blessed to be a part of this program and am grateful that | now see
the possibilities of my future. Thank you T.E.LA.C.H!”

We look forward to continuing and expanding our work with T.E.A.C.H. DC in the context of the Race to the
Top Early Learning Challenge. We continue to grow our capacity and increase our focus on the professional
development of teachers serving infants and toddlers, where the community’s needs are the greatest. We
are committed to working with our partners across the city, including our university partners, to ensure
that more teachers are receiving high-quality higher education that directly translates to improved
teaching quality in the classroom.

Please don’t hesitate to contact me at fdehaney@nbcdi.org or at (202) 833-2220 if you have any questions.
On behalf of NBCDI, a national organization that has been working to support children and families for over
40 years in D.C. and in communities across the United States, we thank you for your commitment.

All the best,

(b)(6)

DT, FENCTd DEAdNEY Rt

President and CEO

NBCDIis a member of the Children First-America's Charities Fedevation (#11574)

1313 L STREET, NW « SUITE 110 =« WASHINGTON, D.C. 20005-4110
202.833.2220 = 800.556.2234 « 202.833.8222 FAX - WWW.NBCDI.ORG



Attachment 50: Letter of Support DME

GOVERNMENT OF THE DISTRICT OF COLUMBIA
Office of the Deputy Mayor for Education

Abigail Smith ***

; . B
Acting Deputy Mayor for Education T

Race to the Top Early Learning Challenge Review Committee
c/o Rachel Joseph

Office of the Deputy Mayor for Health and Human Services
1350 Pennsylvania Ave., NW Suite 223

Washington, DC 20004

To whom it may concern:

I am writing today to express my strong support for the District of Columbia’s Race to the Top Early Learning
Challenge application. As the Deputy Mayor for Education, I am responsible for developing and implementing the
city’s vision for academic excellence and for creating a high quality education continuum from birth to age 24. To
achieve these goals, my office fills three major functions: we oversee a District-wide education strategy; manage
interagency coordination; and provide oversight and/or support for all of the city’s education related agencies,
including the DC Public Schools, the Office of the State Superintendent for Education, the Public Charter School
Board, and the University of DC & Community College of DC.

The District’s ambitious Race to the Top Early Learning Challenge plan has been developed and refined through
extensive consultation with a wide range of public agencies, nonprofit organizations and thought leaders across the
city. The plan focuses on five critical areas of work that directly build on achievements over the last several years.
These are:

¢ Refining and expanding a common QRIS for the District;

+ Building our capacity to serve infants and toddlers, in particular through QRIS and workforce development
strategies;

e Improving outcomes for children in PK-3" grade through strategic changes to our assessments, standards,
professional development, and family engagement systems;

» Significantly enhancing links between health and early childhood education systems;

s Developing a substantially more robust data system that is longitudinal as well as fully integrated with the
health, early intervention and social services sectors.

Each of these core areas of work directly intersects with my office’s three principal functions. Given how
paramount these intersections are, together with the Deputy Mayor for Health and Human Services, I participated in
three community meetings aimed at broadly sharing the Race to the Top plans and gathering input from
stakeholders. I also dedicated key members of my staff to help lead development of the application, and my office
will continue to support implementation of these critical goals.

The District of Columbia has set for itself a vital course of work to ensure that all children and families are thriving.
The plan detailed in this application will help us get there. We appreciate your careful consideration of this

application.

Sincerely,

(b)(6)

‘Abigail Smith
Deputy Mayor for Education

1350 Pennsylvania Avenue NW, Washington, D.C. 20004
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Government of the District of Columbia
Office of the Deputy Mayor for Health and Human Services
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October 15, 2013

Race to the Top Early Learning Challenge Review Committee
c/o Rachel Joseph

Office of the Deputy Mayor for Health and Human Services
1350 Pennsylvania Ave., NW Suite 223

Washington, DC 20004

To whom it may concern:

I am writing today to express my strong support for the District of Columbia’s Race to the Top
Early Learning Challenge application. As the Deputy Mayor for Health and Human Services, 1
work to coordinate a comprehensive system of benefits, goods and services across ten city
agencies: the Child and Family Services Agency, the Department on Disability Services, the
Department of Health, the Department of Health Care Finance, the Department of Human
Services, the Department of Behavioral Health, the Department of Parks and Recreation, the
Department of Youth Rehabilitation Services, the Office of Disability Rights, and the Office on
Aging.

Our overarching objective across this complex portfolio is to ensure that children, youth, and
adults (both with and without disabilities) in the District of Columbia, can lead healthy,
meaningful and productive lives.

The District’s ambitious Race to the Top Early Learning Challenge plan is a critical component
of this work. Along with our education partners it has been developed and refined through
extensive consultation with many of the HHS agencies, as well as with numerous providers,
nonprofit organizations and other community partners across the city. The plan focuses on five
critical areas of work that directly build on achievements over the last several years. These are:

» Refining and expanding a common Quality Rating and Improvement System (QRIS) for
the District;

« Building our capacity to serve infants and toddlers, in particular through QRIS and
workforce development strategies;

« Improving outcomes for children in PK-3rd grade through strategic changes to our
assessments, standards, professional development, and family engagement systems;

» Significantly enhancing links between health and early childhood education systems;

« Developing a substantially more robust data system that is longitudinal as well as fully
integrated with the health, early intervention and social services sectors.

1350 Pennsylvania Avenue NW, Suite 223, Washington, DC 20004 | 202-727-7973 | www.dmhhs.dc.gov



All of these core areas of work directly intersect with my office’s objectives and operations.
Given the importance of these intersections, together with the Deputy Mayor for Education, I
participated in three community meetings aimed at broadly sharing the Race to the Top plans and
gathering input from stakeholders. Ialso dedicated key members of my staff to help lead
development of the application. Should the District be awarded this grant, my office will
continue to support the implementation of these critical goals.

The District of Columbia has set for itself a vital course of work to ensure that all children and

families are thriving. The plan detailed in this application will help us get there. We appreciate
your careful consideration of this application.

Sincerelv

(b)(6)
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/ Beatriz Otero
Deputy Mayor for Health and Human Services



Attachment 52: Letter of Support UCLA Center

UNIVERSITY OF CALIFORNIA, LOS ANGELES UCLA

BERKELEY » DAVIS » IRVINE « LOS ANGELES ¢ RIVERSIDE » SAN DIEGO * SAN FRANCISCO SANTA BARBARA « SANTA CRUZ

CENTER FOR HEALTHIER CHILDREN, FAMILIES AND COMMUNITIES
10990 WILSHIRE BLVD, SUITE 900
LOS ANGELES, CA 90024

TELEPHONE: (310) 794-2583
FACSIMILE: (310) 312-9210

October 11, 2013

Race to the Top Early Learning Challenge Review Committee
c/o Rachel Joseph

Office of the Deputy Mayor for Health and Human Services
1350 Pennsylvania Ave., NW Suite 223

Washington, DC 20004

To whom it may concern:

I am writing today as the Director of the UCLA Center for Healthier Children, Families and
Communities, to express my strong support for the District of Columbia’s Race to the Top Early Learning
Challenge application. Our UCLA Center serves as the home and national coordinating center for the
Transforming Early Childhood Community Systems (TECCS) Initiatives, a national partnership with
United Way Worldwide, and more than 40 communities across the United States, including cities like San
Antonio, New Orleans, Detroit, Pasadena and Los Angeles. By joining TECCS, the District will become
part of a national learning and innovation community, and will share tools, information and experience
designed to improve local early childhood service systems. TECCS will be partnering with the District to
provide technical assistance to help the District develop and implement a comprehensive population level
measure of school readiness, using the Early Development Instrument (EDI). Using the EDI’s
measurement of children’s cognitive, language, social emotional and physical health development the,
District will use the EDI data, reported by neighborhood clusters as defined by the Office of Planning, to
inform local policy, practice and targeted interventions.

The partnership between TECCS and the District will pioneer some new and innovative approaches to
utilizing the EDI which will be very informative to our exiting national network. While the EDI is
usually administered in kindergartens to 5 year olds, we will be implementing the EDI within all the 4
year old programs as a near universal means of accessing young children. We will also be identifying how
the EDI can be used with other assessment measures including the GOLD and the K-3 formative
assessments that the District has been funded to work on with the North Carolina consortium to form the
Districts Kindergarten Entry Assessment (KEA). The District will also be joining the TECCS learning
network as a way to highlight these accomplishments and share experiences, tools, and lessons learned to
release synergies through the network’s collective knowledge building].

A Race to the Top Early Learning Challenge grant will enable the partners in DC’s early childhood
community, to achieve significant advances on behalf of this critical population. The District of
Columbia has a long history of strong leadership in early learning and development work. Among a
number of notable accomplishments is the establishment of universal access to Pre-K for 3- and 4-year-
olds, and expansion of home visitation services. Although the District did not receive a Race to the Top

11Page



Early Learning Challenge grant in the last round, they aggressively pursued key goals the application
established and have successfully aligned the District’s early learning standards with the Common Core
and worked to create quality standards across the early learning and development sectors.

However, important work remains to ensure all children and families in the District of Columbia are
thriving. The plan set forth in the District’s application will help us achieve these goals. We at the
UCLA Center for Healthier Children Families and Communities are confident that the District is prepared
to fully execute its innovative, high quality plan for reform, and we look forward to playing an important
role in this work going forward.

We appreciate your careful consideration of the District of Columbia’s application.

Sincerely,

(b)(6)

Neal Halfon M.D., M.P.H

Professor of Pediatrics, Public Health and Public Policy

Director, UCLA Center for Healthier Children, Families & Communities
10990 Wilshire Boulevard, Suite 900

Los Angeles, CA 90024

2|Page



Attachment 53: Letter of Support UPO

UNITED PLANNING ORGANIZATION

B COMMURNITY ACTION AGERLY lor WASHINGTOMN, DO

October 92013

Race to the Top Early Learning Challenge Review Committee
c/o Rachel Joseph

Office of the Deputy Mayor for Health and Human Services
1350 Pennsylvania Ave., NW Suite 223

Washington, DC 20004

To whom it may concern:

For the past two years [ have served on the State Early Childhood Development
Coordinating Committee as a representative of Head Start. Clearly, the District of
Columbia is a national leader in providing early learning opportunities to children ages 3~
5 through its Pre School Initiative. Now that the goal of pre-school for all has been
reached, it is time to fﬂcui on building the appropriate standards and systems that will
allow for the tracking of metrics and outcomes. The real work before us is qualitative.

I am writing today to express United Planning Organization’s strong support for the
District of Columbia’s Race to the Top Early Learning Challenge application. UPO’s
mission is to unite people with opportunities. Since the inception of Head Start, UPO has
worked to offer high quality services to children and their families, We work in an
evolving field of Mudx that requires data driven decision making. A Race to the Top
Early Learning Challenge grant will enable us to further advance the work of
incorporating the Head Start Standards in the District’s QRIS and building standards and
processes for uniformed measurements of high quality in the delivery of early learning.

The District of Columbia has a long history of strong leadership in early learning and
development work. Among a number of notable accomplishments is the cambé shment of
universal access to Pre-K for 3- and 4-year-olds, and expansion of home visitation
services. Although the District did not receive a Race to the Top Farly Learning
Challenge grant in the last round, we aggressively pursued key goals the application
established and have successfully aimmd the District’s early le earning standards with the
Common Core and worked to create quality standards across the early learning and
development sectors.

However, important work remains to ensure all children and families in the District of
Columbia are thriving, The plan set forth in the District’s application will help us
achieve these goals. Innovative, high quality reforms are needed. Our delivery system,
just as in many States is diverse and varied in approaches. Our work in ahmmnm of
standards, tracking and analyzing data across the total delivery system will allow us to
focus on continuous improvements, We look forward to playi ing an important role in this
work going forward.

Y RHODE BSUAMEE AVENLIE, WA 8 WASHINGTON, B0 200011528 1§ ZREZABAG00 ® FAX JO25BB.0270 » INFOELMLORG @ W LIBOLOWED




We appreciate your careful consideration of the District of Columbia’s application.

Sincerely,

(b)(6)

R VT, TONAS
President and \CEQ
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Attachment 54: Map of Schools and Centers by Quality Rating
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Subsidy Tier Reimbursement System | ¢

Tier

Program

General Requirements

The program must

demonstrate a learning
environment conducive for

the physical, socio-

emotional and cognitive
development of children.

There must be evidence of

curriculum
implementation.

Staffing Accreditation

The program must
be in Step 2-
Application/Self-
Assessment and
provide written
correspondence of
their candidacy date
from a national
recoghized
accrediting body
approved by OSSE

All program staff
must be qualified as
Directors, teachers,
teacher assistants or
classroom aides per
DCMR 29, Chapter 3.

Required Staff
Training Hours

All staff including
Director must
complete 24 hours
of required training.

Training must be
completed by an
OSSE/DEL Certified
Trainer,

Required Parent
Engagement

All programs will
provide documented
evidence of Parent
Engagement
Activities by
conducting (4}
parent meetings and
{4) parent trainings.
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Subsidy Tier Reimbursement System

The program must
demonstrate a learning
environment conducive for
the physical, socio-
emotional and cognitive
development of children.

The program must
demonstrate a learning
environment conducive for

the physical, socio-
emotional and cognitive
development of children.

There must be avidence of
curriculum implementation

The program must
demonstrate a learning
environment conducive for
the physical, socio-
emotional and cognitive
development of children.

Family Home
Provider including
the substitute must
be qualified per
DCMR 29, Chapter 3.

All program statf
must be aualified as
Directors, teachers,
teacher assistants or
classroom aides per
DCMR 29 Chapter 3.

Family Home
Provider including
the substitute must
be qualified per
DCMR 29, Chapter 2.

The Family Home
Care must be in Step
2-Accreditation
Application process
and provide written
correspondence of
their candidacy date
from National
Association for
Family Child Care.

Accradited by g
nationally
recognized
accrediting body
approved by OSSE,

Accredited by the
National Association
for Eamily Child Care

(NAFLC)

The Family Home
Provider must
complete 24 hours

of required training.

Training must be
completed by an
OSSE/DEL Certified
Trainer.

All staff including
Director must
combplete 30 hours

of requirad training,

Training must be
completed by an
OSSE/DEL Certified
lrainer
The Family Home
provider must
complete 20 hours

of required training.

Training must be
completed by an
OSSE/DEL Certified
Trainer.

The Family Home
Provider will develop
and promote
positive
relationships among
the families to
encourage and
suipport the goals of
their children.

All programs wil
provide documented
evidence of Parent
Engagement
Activities by
conduicting (6}
parent meetings and
(6} parent trainings.

The Family Home
Provider will develop
and promote
positive
relationships among
the families to
encourage and
support the poals of
their children.
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Executive Summary

Purpose of the Evaluation

OSSE requested Howard University Center for Urban Progress (HUCUP) to conduct the Child
Care Subsidy (CCS) Infant and Toddler Expansion Classroom evaluation of 47 community-based
infant/toddler programs in the District of Columbia. These centers were previously part of the
Great Start DC Baseline Quality Study (BQS) which evaluated 113 infant and toddler classrooms
in the District of Columbia in spring 2010. The aim of the evaluation was to assess the general
quality of three types of classrooms--1) exemplary, 2) continuous improvement, and 3)
baseline--and compare the general findings with the findings from similar BQS sites where
evaluations were conducted in 2010.

Description of Types of Classrooms
Three types of classrooms were evaluated:

Exemplary - (classrooms with scores of 5 of 7 and above on the BQS) received trainings
every 2 months from WestEd, viewed webinars on exemplary practice, received mentor
-coaching support in late spring 2013, and attended 4 trainings on the Creative
Curriculum during summer 2013

Continuous Improvement - (classrooms with scores of less than 5 of 7 on the BQS)
received monthly trainings from Early Childhood Leadership Institute (ECLI), received
mentor-coaching support in spring 2013, and attended 4 trainings on the Creative
Curriculum during summer 2013

Baseline - classrooms that received no intervention from ECLI during 2012-2013.

Key Findings

Infant/toddler classrooms in all three groups averaged a score of 4.4 on ITERS-R,
meaning that children in all three groups received “minimal” early care or “custodial
care with some small degree of basic developmental care.”

Across the 47 classrooms observed, Interaction and Parents and Staff were the only
categories that achieved a “good” average score (5.87 and 5.41 out of 7 respectively).
That means that children receive adequate supervision and staff facilitate positive peer-
to-peer and staff-child interactions. It also means that teacher respondents gave
positive responses around provisions for parents, personal and professional needs of
staff, and staff interaction and cooperation.

The Activities category received an average score of 3.7 out of 7 across all three groups,
meaning that many classrooms lacked materials (e.g., building blocks, games, gross
motor equipment) to allow children to develop their fine motor and gross motor skills.
Personal Care Routines including toileting and diapering, nap time, and provisions for
meals and snacks, received an overall average score of 2.4 out of 7 meaning that basic
sanitary conditions were not met at least half of the time.

Total average scores were highest for both Exemplary and Baseline classrooms (4.5),
followed by Continuous Improvement classrooms (4.0).




e Exemplary classrooms received an average score of 4.5 out of 7 which was less than 5.0
out of 7 compared to the BQS; continuous improvement classrooms received an
average total score of 4.0 out of 7 which was similar to the BQS or less than 5.0 out of 7.

Limitations

One study limitation is the possible mismatch of classrooms for exemplary and continuous improvement
classroom from BQS to the present study because of teacher changes from 2010 to 2013. Also, ECLI
included additional classrooms at some exemplary and continuous improvement sites to give all the
classrooms at a site the opportunity to be part of the intervention. As a result, findings from the present
study may not be comparable to the BQS. Another study limitation was the small number of baseline
classrooms (9 classrooms) of which two-thirds (or 6 of 9 classrooms) were from the same center.

Recommendations
The following recommendations are based on the findings from the infant/toddler evaluation:
1. Continue interventions to support infant and toddler practices that would improve
program quality.
2. Focus ongoing professional development (e.g., coaching and mentoring, ongoing
trainings) in all areas of ITERS-R, especially Personal Care Routines, Activities, Space and
Furnishings, Program Structure, and Listening and Talking.




Overview
The Child Care Subsidy (CCS) Infant and Toddler Expansion Classroom evaluation

provides a report on the quality of three types of infant/toddler classrooms in the District of
Columbia: 1) exemplary, 2) continuous improvement, and 3) baseline. The classrooms are part
of an intervention study conducted by the Early Childhood Leadership Institute (ECLI) at the
University of the District of Columbia. The present evaluation follows the Great Start DC
Baseline Quality Study (BQS) conducted in spring 2010 (Great Start DC, 2010) which measured
the quality of infant/toddler programming in 113 community-based infant and toddler
classrooms programs in the District of Columbia in 2010.

During spring 2013, OSSE requested Howard University Center for Urban Progress
(HUCUP) to conduct the CCS Infant and Toddler Expansion Classroom evaluation of 47
community-based infant/toddler programs in the District of Columbia. The aim of the
evaluation was to assess the general quality of three types of classrooms--1) exemplary, 2)
continuous improvement, and 3) baseline--and compare the general findings with the findings
from similar BQS sites where evaluations were conducted in 2010.

The following three types of classrooms were evaluated. Exemplary classrooms
(classrooms with scores of 5 out of 7 and above on the BQS) received trainings every 2 months
from WestEd, viewed webinars on exemplary practice, received mentor-coaching support in
late spring 2013, and attended 4 trainings on Creative Curriculum during summer 2013.
Continuous improvement classrooms (classrooms with scores of less than 5 out of 7 on the
BQS) received monthly trainings from ECLI, received mentor-coaching support in spring 2013,
and attended 4 trainings on Creative Curriculum during summer 2013. Baseline classrooms

received no intervention from ECLI during 2012-2013.




Method

Sample

Table 1: Number and Percentage of Type of Classrooms (N=47)

Type of Classroom n (%)
1 | Exemplary 22 (47)
2 | Continuous Improvement 16 (34)
3 | Baseline 9(19)

Of the 47 classrooms which were part of the study, 24 classrooms (or 47 percent) were
exemplary, 16 classrooms (or 34 percent) were continuous improvement, and 9 classrooms (or
19 percent) were baseline (see Table 1 and Appendix A for a list of sites). All 47 classrooms
were part of the ECLI intervention study and all but one was CCS community-based

infant/toddler programs located in the District of Columbia. One center was a private program.

Instrument

The evaluation team used the Infant/Toddler Environment Rating Scale-Revised Edition
(ITERS-R) to evaluate classroom quality. This instrument assesses the overall program structure
and general learning environment for infants and toddlers (see Appendix B for a more detailed
description of the instrument). ITERS-R is an observation instrument designed to assess center-
based child care programs with infants and toddlers up to 30 months of age. It measure spatial,
programmatic, and interpersonal features of the program environment. The instrument
contains thirty-seven (37) items and seven (7) subscales: 1) Space and Furnishings, 2) Personal

Care Routines, 3) Listening and Talking, 4) Activities, 5) Interaction, 6) Program Structure, and




7) Parent and Staff. Within these subscales are thirty-nine (39) items. The scoring of this

instrument ranges from 1 (inadequate) to 7 (excellent).

Procedure

To conduct the evaluation, HUCUP received a list of sites from OSSE grouped by type of
classroom. The HUCUP project coordinator contacted each site to schedule the observation
which occurred from July 7, 2013 to September 6, 2013. On the scheduled observation date, a
researcher visited the site during the morning hours (from 9:00 a.m. to 1:00 p.m. or nap time)
and conducted the observation using the ITERS-R instrument. Once the observation was
completed, the researcher conducted a brief interview with the teacher to obtain further
details on specific indicators. At the office, an HUCUP field supervisor reviewed the ITERS-R

scores and field notes to ensure quality of the data before finalizing the observation.

Analysis

The classroom observation findings vyielded both qualitative and quantitative data.
Descriptive statistics (i.e., mean scores and frequency distributions) were analyzed using SPSS
20. The data provided insight into program quality of infant/toddler programs for the three

types of classrooms and overall.

Limitation

One study limitation is the possible mismatch of classrooms for exemplary and
continuous improvement classroom from BQS to the present study because of teacher changes
from 2010 to 2013. Also, ECLI included additional classrooms at some exemplary and

continuous improvement sites to give all the classrooms at a site the opportunity to be part of




the intervention. As a result, findings from the present study may not be comparable to the
BQS. Another study limitation was the small number of baseline classrooms (9 classrooms) of
which two-thirds (or 6 of 9 classrooms) were from the same center.

Key Findings

e Infant/toddler classrooms in all three groups averaged a score of 4.4 on ITERS-R,
meaning that children in all three groups receive “minimal” early care or “custodial care
with some small degree of basic developmental care.”

e Across the 47 classrooms observed, Interactions and Parents and Staff were the only
categories that achieved a “good” average score (5.87 and 5.41 out of 7 respectively).
That means that children receive adequate supervision and staff facilitate positive peer-
to-peer and staff-child interactions. It also means that teacher respondents gave
positive responses around provisions for parents, personal and professional needs of
staff, and staff interaction and cooperation.

* The Activities category received an average score of 3.7 across all three groups,
meaning that many classrooms lacked materials (e.g., building blocks, games, gross
motor equipment) to allow children to develop their fine motor and gross motor skills.

e Personal Care Routines includes toileting and diapering, nap time, and provisions for
meals and snacks, received an overall average score of 2.4 which means that basic
sanitary conditions are not met at least half of the time.

e Total average scores were highest for both Exemplary and Baseline classrooms (4.5),

followed by Continuous Improvement classrooms (4.0).




o Exemplary classrooms received an average score of 4.5 out of 7 which was less than 5.0
out of 7 compared to the BQS; continuous improvement classrooms received an

average total score of 4.0 out of 7 which was similar to the BQS or less than 5.0 out of 7.

All Classrooms

The ITERS-R total average score for the 47 classrooms was 4.4, which indicates
“minimal” early care or “care that meets custodial and to some small degree basic
developmental needs”. From highest to lowest, the average subscale scores across all 47
classrooms were: Interaction (5.9 out of 7), Parents and Staff (5.4 out of 7), Listening and
Talking (4.8 out of 7), Program Structure (4.7 out of 7), Space and Furnishings (4.3 out of 7),
Activities (3.7 out of 7), and Personal Care Routines (2.4 out of 7) (see Figure 1).

It should be noted that the ITERS-R Parents and Providers subscale scores are mostly
garnered from the perceptions of the providers during the interview portion of the observation.

Field Notes and Summary

Analysis of field notes for the infant and toddler classroom observations across all 47
classrooms found that Interaction and Parents and Staff were generally in the “good quality”
or basic developmental care range. Attention needs to be placed on Personal Care Routines,
Activities, Space and Furnishings, Program Structure, and Listening and Talking as these were
the lower subscale scores.

Notes indicate that for the Personal Care Routines subscale (2.4 out of 7); meals and
snacks, nap time, diapering and toileting, and other health practices were not generally
hygienically maintained in the classrooms. For the Activities subscale (3.7 out of 7), provisions

for areas such as: 1) active physical play, 2) art, 3) music and movement, 4) blocks, 5) sand and




water, 6) nature and science, and 7) technology, were not widely available in the centers.
Activities to promote the understanding and acceptance of diversity were also not widely
included in daily routines. For the Space and Furnishings subscale (4.3 out of 7), there was
enough but not ample indoor space and furniture for routine care and play. Also, there were
not many colorful simple pictures, posters and/or photographs displayed throughout the room.
For the Program Structure subscale (4.7 out of 5), the schedule did not always provide balance
of indoor and outdoor activities, ample and varied toys and materials, and much equipment for
free play. For the Listening and Talking subscales (4.8 out of 7), staff did not generally talk
about many different topics with children or have a wide selection of books (races, ages,

abilities, animals, familiar objects, familiar routines) accessible (see Figure 1).




Figure 1: ITERS-R Subscale Scores - All Classrooms (N=47 classrooms)
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Exemplary Classrooms

The ITERS-R total average (mean) score for the 22 exemplary classrooms was 4.5 out of

I”

7, which indicates “minimal” early care or “care that meets custodial and to some small degree
basic developmental needs”. From highest to lowest, the average subscale scores for the 22
exemplary classrooms were: Interaction (6.0 out of 7), Parents and Staff (5.4 out of 7),
Program Structure (5.0 out of 7), Listening and Talking (4.9 out of 7), Space and Furnishings

(4.5 out of 7), Activities (4.1 out of 7), and Personal Care Routines (2.5 out of 7) (see Figure 2

and Table 2).




Figure 2: ITERS-R Subscale Scores - Exemplary Classrooms (n=22)
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Table 2: Exemplary Classrooms - ITERS-R Subscale and Total Scores by Class (n=22 classrooms)
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SCORES: Score for each subscale range from 1-7 with 1-Inadequate; 3-Minimal; 5-Good; & 7-Excellent

KEY: SF=Space and Furnishings; PC= Personal Care Routines; LT= Listening and Talking; A=Activities; I=Interaction;
PS= Program Structure; P&S= Parents and Staff; TS = Total Average Score




Continuous Improvement Classrooms

The ITERS-R total average score for the 16 continuous improvement classrooms was 4.0
out of 7, which indicates “minimal” early care or “care that meets custodial and to some small
degree basic developmental needs”. From highest to lowest, the average subscale scores for
the 16 continuous improvement classrooms were: Interaction (5.8 out of 7), Parents and Staff
(5.3 out of 7), Program Structure (3.8 out of 7), Listening and Talking (4.6 out of 7), Space and
Furnishings (3.7 out of 7), Activities (3.1 out of 7), and Personal Care Routines (2.3 out of 7)

(see Table 3 and Figure 3).

Figure 3: ITERS-R Subscale Scores — Continuous Improvement Classrooms (n=16 classrooms)
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Table 3: Continuous Improvement Classrooms - ITERS-R Subscale and Total Scores by Class (n=16
classrooms)
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SCORES: Score for each subscale range from 1-7 with 1-Inadequate; 3-Minimal; 5-Good; & 7-Excellent

KEY: SF=Space and Furnishings; PC= Personal Care Routines; LT= Listening and Talking; A=Activities; I=Interaction;
PS= Program Structure; P&S= Parents and Staff; TS = Total Average Score




Baseline Classrooms

The ITERS-R total average score for the 9 baseline classrooms was 4.5 out of 7, which
indicates “minimal” early care or “care that meets custodial and to some small degree basic
developmental needs”. From highest to lowest, the average subscale scores for the 9 baseline
classrooms were: Interaction (5.7 out of 7), Parents and Staff (5.6 out of 7), Program Structure
(5.2 out of 7), Listening and Talking (4.7 out of 7), Space and Furnishings (4.9 out of 7),

Activities (3.8 out of 7), and Personal Care Routines (2.3 out of 7) (see Table 4 and Figure 4).

Figure 4: ITERS-R Subscale Scores - Baseline Classrooms (n=9 classrooms)
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Table 4: Baseline Classrooms - ITERS-R Subscale and Total Scores by Class (n=9 classrooms)
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PS= Program Structure; P&S= Parents and Staff; TS = Total Average Score

Summary

A sample of 47 community-based infant and toddler programs (22 exemplary, 16
continuous improvement, and 9 baseline classrooms) in the District of Columbia were
evaluated to obtain a picture of infant and toddler programming among the three types of
classrooms. The aim of the evaluation was to assess the general quality of three types of
classrooms and compare the general findings with the findings from similar BQS sites where
evaluations were conducted in 2010. The Infant/Toddler Environment Rating Scale, Revised
Edition (ITERS-R) was used to evaluate the spatial, programmatic, and interpersonal quality of
the programs.

Findings across all 47 classrooms revealed that quality was generally in the “minimal”

range meaning “care meets custodial and to some small degree basic developmental needs”.

Highest subscale scores for all three categories were Interaction and Parent and Staff.
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Exemplary classrooms and baseline classrooms also had “good quality” average scores for
Program Structure.

Overall, across all 47 sites, the highest subscale score in the “good quality” range was
Interaction. Special attention needs to be paid to Activities and Personal Care Routines, as
these areas were the lowest subscale scores in the “minimal quality” range in all three groups.

Furthermore, exemplary classrooms received an average score of 4.5 out of 7 which was
less than 5.0 out of 7 compared to the BQS. Continuous improvement classrooms received an
average total score of 4.0 out of 7 which was similar to the BQS or less than 5.0 out of 7.
Recommendations

1. Continue interventions to support infant and toddler practices and policies that would
continuously improve program quality.

2. Focus ongoing professional development (e.g., coaching and mentoring, ongoing
trainings) in all areas of ITERS-R, especially Personal Care Routines, Activities, Space and

Furnishings, Program Structure, and Listening and Talking.
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Appendix A

List of Sites

No. | Center Name Grouping* . Martha's Table

Assembly of the Saints CDC

26 | Martha's Table

27  Martha's Table

28 | Martha's Table i

29  Matthew's Memorial CDC

xxxxxxxxxxxxx | Mazique-WardmanCourt 12
31 . Mazigue-Wardman Court 2

32| Mazique (171913thSt NW) |2

33 | Mazique (1719 13th st NW) | 2
| Mazique (1719 13th St, NW) |

arbara Chambers
Bright Beginnings

£ WN =

R BN N e

! Mazique -Tyler House |

37 [ Maozique TlerHouse 11 =~ =~
38 | MCIP Teen & Parent Center
39  MCIP Teen & Parent Center
40 | MCIP Teen & Parent Center |

1

1

1

41 | MCIP Teen & Parent Center | 1
3

3

Israel Baptist Church CDC
Little Samaritan CDC

42 | National Children's Center
43  National Children’s Center

.Jospeh P. Kennedy
Institute

z . ~ 46 | Vision of Victory CDC 2
p jmsubme 00000 . 47  Zena'sCDC

. Martha's Table

*(1=Exemplary, 2=Continuous Improvement, 3=Baseline)




Appendix B

Description of Infant/Toddler Environment Rating Scale - Revised (ITERS-R)

SPACE AND FURNISHINGS — measures indoor space; gross motor space and equipment; furniture for routine
care, play and learning, relaxation and comfort; room arrangement for play; and space for privacy

1. Indoor space- Ample indoor space that allows children and adults to move around freely; good
ventilation, natural lighting; floors, walls and other built-in surfaces are made of easy-to-clean
materials.

2. Furniture for routine care, play and learning - Most furniture is child-sized, sturdy and in good
repair; furniture promotes self-help as children are ready (Ex. steps near sink; special chair for
child with physical disability); diapering supplies near diapering table.

3. Provision for relaxation and comfort - Cozy area accessible to children for a substantial portion
of the day; area is not used for active physical play; non-mobile infants placed in cozy area when
appropriate; soft furnishings are clean and in good repair.

4. Room arrangement-Traffic patterns do not interfere with activities; areas for quiet and active
play are separated; arrangement of room makes it possible for staff to see all children at a
glance.

5. Display for Children — Many colorful, simple pictures, posters, photographs displayed
throughout the room; many items displayed where children can easily see them, some within
easy reach; new materials added or display changed at least monthly, art work done by toddlers
displayed.

PERSONAL CARE ROUTINES — scores consist of greeting and departing efficiency, meal/snack preparation,
nap/rest routines, toileting/diapering processes, and health and safety practices

6. Greeting/departing — Staff greet each child and parent and provide a pleasant organized
departure; written record of infant’s daily feeding, diapering, and naps available for parents to
see; staff talks to parents about specific things their child did during the day.

7. Meals/snacks-Staff sit with children and use the time to encourage learning (Ex. name the
foods, develop self-help skills); basic sanitary procedures practices with only a few lapses;
pleasant social atmosphere; dietary restrictions of families followed.

8. Nap/rest- |s personalized (Ex. cot is placed in the same place, familiar practices); activities
provided for children who are not sleeping; children helped to relax, space is conducive to
resting, (dim light); all cots or mats at least 3 feet apart or separated by a solid barrier.

9. Diapering/toileting- Sanitary conditions easy to maintain; provisions convenient and accessible;
pleasant staff-child interaction.

10. Health practices- Children are dressed properly for conditions both indoors and outdoors; staff
are good models of health practices; health related books and songs are used; individual
toothbrushes for toddlers used at least once daily in full-day program; hands of children and
staff consistently washed to protect health.

11. Safety practices- No safety hazards that could cause serious injury indoors or outdoors; staff
anticipates and takes action to prevent safety problems; staff explains reasons for safety rules to
children.




LISTENING AND TALKING — evaluates major aspects of staff-child communication needed by children from

birth to 30 months of age, the use of books and pictures, encouragement of student participation,
informal use of language, and use of language to develop reasoning skills

12,

13.

14.

Helping children understand language-Staff talk to the children frequently throughout the day
during both routines and play; staff talk is meaningful; staff talk about many different topics
with the children (Ex. talk about feelings, express child’s intentions with words in addition to
naming objects and actions); staff takes part in verbal play with children (Ex. repeat infant’s
sounds, rhyme words in a playful way).

Helping children use language- Staff generally respond in a timely and positive manner to
children’s attempts to communicate; staff add words to the actions they take in responding to
children throughout the day (Ex. “I'm changing your diaper. Now you are all dry! Doesn’t that
feel better?”); staff ask children simple questions; staff maintain a good balance between
listening and talking.

Using books- At least 12 appropriate infant/toddler books (but no less than 2 for each child in
the group) accessible daily for much of the day; books are added or changed to maintain
interest; book area set up for toddlers to use independently.

ACTIVITIES - measures efficiency of fine motor, art, music/movement, blocks,  dramatic play,
math/number, nature/science, sand and water play, promoting acceptance of diversity, use of TV, video,
and/or computer use, and active physical play

15.

16.

17.

18.

19.

20.

21.

22.

Fine motor- Materials are well organized (Ex. similar toys stored together); many varied
appropriate fine motor materials accessible for much of the day; materials of different levels of
difficulty accessible.

Active physical play-Easily accessible outdoor area where infants/toddlers are separated from
older children is used at least 1 hour daily year-round, except in very bad weather; materials
used daily stimulate a variety of large muscle skills (Ex. crawling, walking, balancing, climbing).
Art-Individual expression is encouraged; staff facilitate appropriate use of materials; a variety of
materials is introduced as children are ready (Ex. crayons and watercolor markers for the
youngest children; paints, play dough added for older toddlers and twos); staff supervise access
to materials based on children’s abilities.

Music and movement-Many pleasant sounding musical toys and instruments accessible daily,
for much of the day; staff encourage children to dance, clap or sing along; various types of music
used from various cultures and genres.

Blocks-At least 3 sets (10 or more blocks per set) of different types accessible daily for much of
the day; blocks and accessories sorted by type; space for toddler’s block play is out of traffic and
has a steady surface.

Dramatic Play-Props provided to represent diversity; staff pretend with children in play; some
child-sized play furniture for toddlers (Ex. small sink or stove, baby stroller, shopping cart),
materials organized by type.

Sand and water play-Sand or water play provided daily; different activities done with sand or
water; variety of toys used for sand/water play.

Nature/science-Outdoor experiences with nature provided at least 2 times a week (Ex. infants
placed on blanket on grass, toddlers explore flowers and trees); staff shows interest in and
respect for nature; nature/science materials are well-organized.




23.

Use of TV, video, and /or computer-Most of the materials encourage active involvement (Ex.
children can dance, sing or exercise to video; computer software interest children); staff are
actively involved in use of TV, video, or computer; many alternative activities accessible for free
choice while TV/video/computer is used; materials limited to those that are age—appropriate.

24. Promoting acceptance of diversity-Many books, pictures, and materials showing diversity, dolls

representing at least 3 races accessible, non-sexist images in pictures or books accessible to
children; cultural awareness shown in a variety of activities (Ex. various types of music, customs,
ethnic foods).

INTERACTION — examines the attention and guidance given to children by the staff during all play and
learning times. Staff must be able to see, hear and reach children and actively attend to them
appropriately

25.

Supervision of play and learning — Staff react quickly to solve problems in a comforting and
supportive way; staff demonstrates awareness of the whole group even while working with 1
child or a small group; supervision is individualized (Ex. closer supervision of child with greater
needs—infant moved to avoid boredom).

26. Peer interaction — Staff facilitate positive peer interactions among all children; staff model

27.

28.

positive social interaction; staff point out and talk about instances of positive social interaction
among children or between adults and children.

Staff-child interaction — Much holding, patting, and physical warmth shown throughout the day;
interaction is responsive to each child’'s mood and needs; staff are usually sensitive about
children’s feelings and reactions.

Discipline-Staff help children learn to use communication rather than aggression to solve
problems; positive methods of discipline used effectively, staff reacts consistently to children’s
behavior.

PROGRAM STRUCTURE - measures schedule, group and free play time, and provisions for children with
disabilities

29.

30.

31.

32.

Schedule - Schedule has a balance of structured and flexible activities throughout the day; play
activities occur every day and for a substantial portion of the day, and no long periods of waiting
during transition time.

Free Play - Free play occurs for much of the day, both indoors and outdoors, weather
permitting; supervision is provided during free play; there are various amounts of toys, games,
and equipment provided.

Group Play Activities —Size of group is appropriate for age and ability of children; staff meet the
needs of individual children to encourage participation; group activities are set up to maximize
children’s success.

Provisions for children with disabilities — Staff follow through with activities and interactions
recommended by other professionals; evidence of modifications made to schedules,
environment, activities, and program for disabled children.
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PARENTS AND STAFF - measures provisions for parents, provisions for both personal and professional

needs of staff, staff interaction and cooperation, supervision and evaluation of staff, and opportunities
for professional growth.

33.

34.

35.

36.

37.

38.

39.

Provisions for parents - Evidence (observed/interviews) of various ways to encourage parent
involvement, sharing of child-related information between parents and staff; variety of ways to
encourage family involvement in children’s program.

Provisions for personal needs of staff- Evidence (observed/interviews) of a separate space or
office space used for breaks, lounging, and for storage of personal belongings.

Provisions for professional needs of staff - Evidence (observed/interviews) of a separate space
or office space used for storage, administration, and conferences/group meetings.

Staff Interactions and Cooperation - Evidence of positive interactions between staff members,
shared responsibilities in the classroom, and clearly communicated information related to
children.

Staff continuity-Children should remain with 1 staff member and the same group for at least a
year; a small group of children is primarily cared for by 1 designated staff member; orientation
to a new group or staff member occurs gradually.

Supervision and evaluation of staff — Evidence (observed/interviews) of yearly observations,
yearly staff evaluations reviewed with staff members and follow-up actions to improve/maintain
performance of staff members.

Opportunities for professional growth - Evidence (observed/interviews) of orientation for new
staff, in-service training, monthly staff meetings, workshops, and proper professional resources
on site for staff.

These definitions are based on the descriptions of a 5 (good) in the rating scale booklet
ITERS-R Scoring Scale: 1=Inadequate, 3=Minimal, 5=Good, 7=Excellent
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The mission of Great Start DC (formerly Pre-K for All DC) is to build public knowledge, public will
and public action in support of a high-quality early care and education system for all children, from
birth to age five. Our visions is that the District of Columbia will become recognized as a national
model for an early care and education system, through which all children receive a great start in
school and in life.

Great Start DC publishes economic analysis, research and public policy reports that illustrate the
benefits of high-quality early care and education for the District of Columbia—and that connect an
informed, engaged public with opportunities to take action on behalf of young children.
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Overview: High-Quality Care and Education
for Infants and Toddlers

If the District of Columbia is to become a world-class city, it must ensure that it offers a world-class
educational system that prepares every child, in every community for a great start in life. Over the

past decade, there has been much focus on school readiness and the role of Pre-K and Kindergarten

in setting the foundation for a child’s success in school. Recent research points to the need to prepare
children even earlier—a realization that school readiness begins in infancy and that birth-to-three years
are critical for growth and development. The quality of care and education provided in those decisive
early years establishes a child’s social and cognitive trajectory for the rest of his or her life.

Quality infant and toddler care is marked by lower caregiver-to-child ratios; small group sizes;
continuity of care; compassionate caregivers; safe, clean, and stimulating environments; and cultural
and linguistic continuity®.

Research also suggests that qualified, well- compensated teachers are the cornerstone of quality
programs. Teachers need specialized knowledge and skills and require high-quality preparation and
support including education, mentoring, training and ongoing professional development.

Unfortunately, high-quality infant and toddler care has not been the standard of care within the District
of Columbia, especially in programs serving our youngest children. This results in the beginning of an
experience and achievement gap that is evident long before school entry. It continues throughout the
primary grades and results in low student performance, high retention rates, high special education
referrals and high dropout rates.

High-quality infant and toddler programs cannot be accomplished without a well prepared infant

and toddler workforce. Therefore, Great Start DC, Universal School Readiness Stakeholders Group,
DCAEYC, the Directors’ Exchange, Fight for Children and WACC are working together to ensure the
successful implementation of the Pre-K Enhancement and Expansion Act of 2008 and to expand high
quality infant and toddler services throughout the District of Columbia. To that end, during the fall of
2010,Great Start DC commissioned the Howard University Center for Urban Progress to conduct two
research studies: 1) a baseline quality study of 113 community-based infant and toddler programs to
measure the quality of infant toddler programming within the District of Columbia; and 2) a workforce
development survey administered to 216 community-based infant and toddler programs to gather
information on the educational preparation, longevity, wages, compensation, race, ethnicity, gender
and other demographic information regarding the current workforce.

! National Institute of Child Health and Human Development, 1996; Lally, Griffin, Fenichel, Segal, Szanton, &
Weissbourd, 2003.



Baseline Quality Study Methodology

At the core of the Baseline Quality Study were observations by researchers and a brief interview with
classroom staff at 113 sites across the District of Columbia—a proportionally representative sample.

The community-based programs in this study included licensed faith-based, private for-profit, private
non-profit, federal and subsidized birth-to-three programs within all eight Wards in the District of Columbia.

On the scheduled observation date, a trained researcher visited the site and conducted the observation
using the Infant/Toddler Environment Rating Scale, Revised Edition (ITERS-R) instrument. ITERS-R is an
observation instrument designed to assess center-based child care programs with infants and toddlers
up to 30 months of age. It measures spatial, programmatic and interpersonal features of the program
environment in the classroom.

Scores were given to the following areas: Space and Furnishing; Interaction; Personal Care Routines; Program
Structure; Listening and Talking; Parents and Staff; and Activities. Each classroom was scored on a scale of 17,
scaled as follows: 1- Inadequate; 3-Minimal; 5-Good; and 7-Excellent. Findings were disaggregated by Ward
(1to 8), tier (sites receiving subsidy funding vs. private sites) and special category (sites identified as having
English language learners, children with special needs, and Early Head Start programs).

One limitation to the Baseline Quality Study is that a few classroom sites declined participation due to
scheduling or staffing issues. Those sites were replaced by sites that best met the sampling criteria. It
should be noted that the final list of sites involved in the Baseline Quality Study was different from the
original list of proportionally selected sites.

Figure 1: ITERS-R Categories Snapshot

Space & Furnishings:
Indoor play space; gross motor skills space and equipment; room arrangement;
and space for privacy.

Interaction:
Supervision of play and learning; peer interaction; and staff-child interaction.

Personal Care Routines:
Diapering and toileting; naps; and preparing meals and snacks.

Program Structure:
Schedule; individual and group play; and provisions for children with disabilities.

Listening & Talking:
Staff-child communication; reading and looking at pictures; and using language to help
with reasoning.

Parents & Staff:
Making provisions for parents and for personal needs of staff; staff interaction and
cooperation; and staff continuity.

Activities:
Art, music, movement, blocks, number games and physical play; and acceptance of diversity.




Baseline Quality Study Key Findings

* Infant/toddler classrooms in the District of Columbia averaged a score of 4.3 on ITERS-R, meaning
that our children receive "minimal” early care or “custodial care with some small degree of basic
developmental care.”

* Across the 113 classrooms observed, Interaction was the only category that achieved a “good”
average score (5.1 out of 7). In essence this means that children are receiving adequate supervision
and staff members interact with each other and the infants and toddlers.

* The Activities category had an average score of 3.9, meaning many classrooms simply lack
materials—such as building blocks, music, numbers, games, technology and gross motor equipment
to allow children to develop their fine motor and gross motor skills. .

*  Personal Care Routines, including toileting, diapering, nap time and provisions for meals and snacks,
are not handled hygienically in most classrooms. Ward 7 is of special concern where an average
ranking of 2.8 puts Personal Care Routines between “inadequate” and “minimal.”

* Quality infant and toddler early care and education vary by Ward. Ward 3 had the highest average
subscale score and Ward 7 had the lowest average subscale score.

* Of English Language Learners, Special Needs and Early Heard Start sites, Early Head Start ranked
the highest in quality care with an average score of 5.0.
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Infants and toddlers of the District of Columbia are receiving minimal early care and education in the
District of Columbia. Using the ITERS-R scale ranking of 17, as follows: 1- Inadequate; 3-Minimal; 5-Good;
and 7-Excellent, the average score across 113 classrooms was 4.3. Subscores in the ITERS-R categories
ranked were largely “minimal to good.” Parents and Staff scored 4.8 out of 7; Listening and Talking scored
4.6 out of 7; and Space and Furnishings and Program Structure each scored 4.4 out of 7.

Classrooms ranked minimally on Activities 7
(3.9 out of 7) and Personal Care Routines
(3.4 out of 7). Researchers noted that
provisions for active physical play, art, music
and movement, science and nature, blocks
and technology were not widely available

in the classrooms for developing children’s
motor skills. For the Personal Care Routines
subscale, meals and snacks, nap time,
diapering and toileting, and other health
practices were not generally hygienically
maintained in the classrooms.

Average Subscale Score
P

Sites scored well in the category of ;
Interaction, making it the only “good
score” across the board. Interaction

includes supervision of play and learning, 1
peer interaction and staff-child interaction.

.
-

.
.

All Classrooms

b | I | # Space/Furnishings B Personal Care Routines B Listening/Talking
Subscale scores across a 113 classrooms B Activities # Interaction & Program Structure
were 5.1 out of 7- # Parents & Staff # Total Average Score

SCORES: Scores for each subscale range from 1-7 with 1-Inadequate; 3-Minimal;

5-Good; & 7-Excellent N=113

5



The quality of infant and toddler early care and education in lower income Wards is disproportionally
low compared to Wards with higher incomes. For example, Ward 3, which has a population that is 84%
non-Hispanic White with 7.7% living below the poverty rate, scored the highest out of all Wards on ITERS-R
at 5.7. Ward 7, whose population is 96% black with 26% living below the poverty rate scored the lowest and
had the lowest average subscale score of 3.8.

Average Subscale Scores by Ward

AVERAGE SUBSCALE SCORES
Space & Personal | Listening | Activities | Interaction | Program TOTAL
WARD Furnishings Care & Talking Structure
; SCORE
Routines
1 4.6 4.0 5.1 4.6 5.5 5.5 5.2 4.9
2 4.7 3.5 4.7 3.9 53 4oy 53 4.5
3 4.8 4.3 5.8 4.5 6.5 5.5 5.7 5.7
4 4.5 3.1 4.5 3.8 4.6 3.6 4.4 4.1
5 4.0 2.9 4.7 3.4 4.2 3-9 4.6 3.9
6 4.5 35 4.7 bty 53 4.8 47 4.5
7 3.9 2.8 3.8 3.7 4.5 4.0 4.2 3.8
8 4.1 3.3 4.1 3.6 5.4 4.1 4.6 4.1
ALLITERS-R 4.4 3.4 4.6 3.9 5.1 FAA 4.8 4.3
SITES

SCORES: Scores for each subscale range from 2-7 with 2-Inadequate; 3-Minimal; 5-Good; & 7-Excellent

English Language Learners, Special Needs, and Early Head Start classrooms were in the “minimal to
good quality” range with Early Head Start achieving several subscores in the plus-5 range. The highest
subscale scores for all three categories were Interaction and Listening and Talking. Early Head Start also had
“good quality” average scores for Program Structure and Parents and Staff. Personal Care Routines were in
the lowest range for all three categories.

ITERS-R Average Subscale and Total Scores by Category

AVERAGE SUBSCALE SCORES

Space & Personal | Listening | Activities | Interaction | Program Parents&
CATEGORY Furnishings Care & Talking Structure Staff
English 4.4 3.6 5.1 4.0 5.2 4.7 4.8 4.5
Language
Learners
Special Needs 4.7 3.7 5.4 4oty 5.6 4.8 5.2 4.8
Early Head 5.1 3.9 5.8 4.6 5.8 5.6 5.5 5.0
Start
ALLITERS-R 4.4 3.4 4.6 3.9 5.1 b4 4.8 4.3
SITES

SCORES: Scores for each subscale range from 1-7 with 1-Inadequate; 3-Minimal; 5-Good; & 7-Excellent
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Workforce Survey Methodology

To conduct the Great Start DC Infant and Toddler Workforce Development Survey researchers used the
web-based tool, Survey Monkey to collect information from 216 community-based programs throughout
the District of Columbia. Program administrators including executive directors, program directors, and
center directors, were asked to provide information on their staff related to demographics, education
credentials, salary and benefits received. A total of 194 surveys were emailed and 22 were mailed to
programs with no email addresses. Respondents were given one week to complete the web-based survey
and five follow-up telephone calls were made to centers that had not returned the completed survey.
There response rate was 67%.

It should be noted that many survey respondents opted not to include answers to questions about annual
salaries. Additionally, the study population predominantly comprised African American women, meaning
that its findings may not be applicable to other groups (i.e., race/ethnicity, gender).

Workforce Survey Key Findings

* Education and credentials vary by classroom position with the highest level of education most
often reported being a bachelor’s degree. The majority of staff members majored in areas other
than early childhood development.

* Administrators report that staff working in their infant and toddler programs is paid a range of $10
1o $24 an hour.

* The most frequently reported benefit for full-time employees was paid vacation and sick leave,
followed by health insurance; yet many full-time and part-time employees receive none of these
benefits.

* The majority of the lead teachers, assistant teachers, and other teaching staff were reported to be
females ages 25—40, while a majority of directors were reported to be females ages 41-55.

* The majority of staff teaching infants and toddlers in the District is African American.




Education and credentials vary by classroom position, with the highest level of education most

often reported being a bachelor’s degree and the majority of staff majoring in an area other than
early childhood development. The survey shows that 35% of directors and 30% of other teaching staff
members hold bachelor’s degrees. For 52% of the lead teachers and 47% of the assistant teachers, a Child
Development Associate (CDA) credential was the highest education credential attained. Administrators
reported that 67% of directors, 89% of lead teachers, 97% of assistant teachers and 94% of other teaching
staff hold degrees in fields outside early childhood education.

Degrees, credentials and early childhood education concentration

HIGHEST EDUCATION CREDENTIALS

MAJORED IN
STAFF HS Diploma Associate’s Bachelor’s Master’s Doctoral EARLY CHILDHOOD
POSITION n or GED CDA Degree Degree Degree Degree EDUCATION (ECE)

% {n} % {n) % {n} % {n) % {n} % {n) % {n}

Yes
)

Director 157 00(00) 08(09) 33(41) 35(58) 23(44) 02(05) 33(54 67(107)
68.2(113)

Lead 411 00{00) 52(210) 17(71) 21{91} 10(38) 00{01) 1149} 89(369)
Teacher 88.55(374

n=418
Assistant 407 42(172) 47(188) 03(14) 07(28) 01(05) 00{00) D310 97(401}
Teacher
Other 147 29(43} 28(41) 08(12) 30(44) 05{(07) 00{00) pBI09) 94{137)
Teaching

Staff n=146

Note: Row percentages may not sum to 1200 due to rounding



in their infant and toddler programs are paid a
range of $10 to $24 an hour. Lead teachers with a bachelor’s degree make less than $38,000 a year and

ing
lead teachers with a CDA earn less than $28,000 a year.
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The most frequently reported benefit for full-time employees was paid vacation and sick leave
followed by health insurance; yet many full-time and part-time employees receive none of these
benefits. The highest percentage of benefits reported for full-time program staff was paid vacation
(77%) and paid sick leave (71%). Similarly, administrators reported that the highest percentage of
benefits for part-time staff was paid sick leave (25%) and paid vacation (23%). About 14% of full-time
staff and 28% of part-time staff had no insurance.

Number and Percentage of Full-Time and Part-Time Program Staff Receiving Benefits

Full-Time (FT} Part-Time (PT)
BENEFITS Program;;if)f {n=134} Program ;t(if)f {n=134}
Health Insurance 62(83) 38(51) 15(20) 85(114)
Retirement Plan 43(58) 57{76) 11(15) 89(119)
Dental Insurance 50(67) 50({67) 09(12) 91{122)
Optical Insurance 36{48) 64{86) 06{08) 94{126)
Life Insurance 43(58) 57(76) 12(16) 88(118)
Paid Vacation 77{103) 23(31) 23(31) 77{103)
Paid Sick Leave 71{95) 25(39) 25(33) 75{(101)
Disability Plan 41{55) 59(79) 08(33) 92(124)
Other Benefits 35(47) 65(87) 13(17) 87{117)
No Insurance 14(19) 86{115) 28(38) 72{96)




The majority of the lead teachers, assistant teachers, and other teaching staff were reported to be females
in the 25~40 age range while a majority of directors were reported to be females in the 41-55 age range.
Administrators reported that 95 % of directors, 98% of lead teachers, 95% of assistant teachers and 93% of other
teaching staff were female.

Number and Percentage of Infant/Toddler Staff by Gender

GENDER
STAFF POSITION n
Director 163 05(05) 95{(158)
Lead Teacher 415 02{08) 98{407)
Assistant Teacher 395 05(18) 95(377)
Other Teaching Staff 152 07{12) 93(140)

Note: Row percentages may not sum to 100 due to rounding

Number and Percentage of Staff by Age Category

AGE CATEGORY

STAFF POSITION

n
Director 160 02{02 36{46 37{69 20(38 05(05
Lead Teacher 398 07(28 57(226 28{110 08(32 02(02
Assistant Teacher 384 20(80 53(199 19(73 07(26 02(06
Other Teaching Staff 147 18(29 50(71 23(35 07(11 01(01
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The majority of staff teaching infants and toddlers in the District is African American. Project and
center directors reported that 65% of directors, 73% of lead teachers, 76% of assistant teachers and 56%
of other teaching staff were Black/African American. The second highest race/ ethnicity category was
White/European American for directors (23%), lead teachers (9%), and other teaching staff (20%). For
assistant teachers, the second highest category was Hispanic/Latino (13%).

Number and Percentage of Infant/Toddler Staff by Race/Ethnicity Category

RACE/ETHNICITY CATEGORY
American Black/ Native White/
Indian/ African Hispanic / Hawailan/ European
Staff Alaskan Native American Latino Pacific islander | American
Position n
% {n) % fn}) % {n} % {n) % {n}

Director 165 00(01} 00{01) 65(110) 05{07) 00(00} 23(37) 06(09)
Lead 422 00{00} 05(18) 73(308) 08(32) 01{03) 09(39) 05{(22}
Teacher
Assistant 406 00{00) 01(05) 76(310) 13(53) 00{00} 04(14) 06(24)
Teacher
Other 159 00(00) 04(05) 56(388) 16(26) 01(01) 20(33) 04(06)
Teaching
Staff

MNote: Row percentages may not sum 1o 100 due to rounding




Recommendations

* Ensure continuous training and professional development on the delivery of Personal Care
Routines across sites and the development of a standard of care manual for infant and toddler
child care providers. The provision of high- quality personal care responds to a young child’s most
basic needs. If their personal care and dietary needs are not being tended to appropriately, they will
suffer in multiple ways. All staff should be reminded of guidelines for hygiene regarding toileting,
diapering and providing meals and snacks, and this should be an area that is more frequently
monitored to ensure site compliance.

* Pay a professional wage and benefits. Some classroom staff members make less than they
would working in a fast food chain or retail store as a clerk. To increase the quality of early care and
education, we must pay people a living wage not only to retain but also to attract new people into
the field. Even classroom staff members who have bachelor’s degrees do not earn enough to make
ends meet in the District of Columbia. What’s more, many of the people caring for our children do
not have the benefit of employer-provided health insurance—and most likely are not insured.

* Increase education and training. The infant and toddler population has very specific
developmental needs. Given that the majority of classroom staff members hold degrees and
credentials in areas other than infant toddler education, they need specific knowledge of early
brain development and the interconnectedness of the physical, social-emotional, and language
development of infants and toddlers.

»  Actively recruit for diversity of classroom staff. Children should be exposed to a range of
caregivers who represent the multiple ethnicities and cultures throughout the District of Columbia.
Additionally, attention should be given to recruitment and training of male care givers at the infant
and toddler levels.

* Level the playing field in quality among the lower-income and higher income Wards and the
tiered reimbursement program by implementing a continuous improvement process.



Conclusion

The District of Columbia is a city at risk. During the time of life when quality care and education are most
vital for maximizing positive child outcomes, the District is at-risk of providing minimal care. How can
we even categorize ourselves as a world-class city when our infants and toddlers—the most precious and
vulnerable of our residents—are being provided with limited care and education? The truth is we can't. As
a city of people who care about its children, we must place high-quality care for infants and toddlers at the

top of our public policy and action agenda.

Both aspects of this study highlight the importance of support for birth-to-three practices and procedures
that would help to improve program quality and would address workforce development needs. Findings
also emphasize the need for more studies that examine the impact of interventions designed to improve

the quality of early care and education for infants and toddlers as well as their care providers.
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Appendices

A. Number of Schools by Ward and Category
B. Infant/Toddler Environment Rating Scale — Revised (ITERS-R)

Number of Schools by Ward and Category (n=113)

TIER {n) CATEGORY (n)
SITES Private
WARD | OBSERVED (n} Golp SHVER BRONZE | programs
1 14 9 2 3 ) 12 6
2 24 5 2 2 15 9 9
3 4 a 1
4 17 6 3 5 3 8 3
5 12 3 1 5 3 4 3
) 13 4 2 4 3 2 3
7 g 1 3 5
8 20 7 3 7 3 1 1
Total 113 34 16 31 31 36 26




Description of Infant/Toddler Environment Rating Scale-Revised (ITERS-R)

Space and Furnishings — Measures indoor space; gross motor space and equipment; furniture for

routine care, play and learning, relaxation and comfort; room arrangement for play; and space for
privacy.

Indoor space - Ample indoor space that allows children and adults to move around freely; good
ventilation and natural lighting are provided; floors, walls and other built-in surfaces are made
of easy-to-clean materials.

Furniture for routine care, play and learning - Most furniture is child-sized, sturdy and in good
repair; furniture promotes self-help as children are ready (Ex. steps near sink; special chair for
child with physical disability); diapering supplies near diapering table.

Provision for relaxation and comfort - Cozy area is accessible to children for a substantial
portion of the day; area is not used for active physical play; non-mobile infants placed in cozy
area when appropriate; soft furnishings are clean and in good repair.

Room arrangement-Traffic patterns do not interfere with activities; areas for quiet and active
play are separated; arrangement of room makes it possible for staff to see all children at a
glance.

Display for children — Many colorful, simple pictures, posters and photographs displayed
throughout the room; many items displayed where children can easily see them, some within
easy reach; new materials added or display changed at least monthly; art work done by toddlers
displayed.

Personal Care Routines — Scores consist of greeting and departing efficiency, meal/snack
preparation, nap/rest routines, toileting/diapering processes, and health and safety practices.

6.

10.

11.

Greeting/departing — Staff greet each child and parent and provide a pleasant organized
departure; written record of infant’s daily feeding, diapering, and naps available for parents to
see; staff talks to parents about specific things their child did during the day.
Meals/snacks-Staff sit with children and use the time to encourage learning (Ex. name the
foods, develop self-help skills); basic sanitary procedures practices with only a few lapses;
pleasant social atmosphere; dietary restrictions of families followed.

Nap/rest-This is personalized (Ex. cot is placed in the same place, familiar practices); activities
provided for children who are not sleeping; children helped to relax, space is conducive to
resting, (dim light); all cots or mats are at least three feet apart or separated by a solid barrier.
Diapering/toileting- Sanitary conditions are easy to maintain; provisions are convenient and
accessible; pleasant staff-child interaction encouraged.

Health practices- Children are dressed properly for conditions both indoors and outdoors;
staff are good models of health practices; health- related books and songs are used; individual
toothbrushes for toddlers used at least once daily in full-day program; hands of children and
staff consistently washed to protect health.

Safety practices- No safety hazards that could cause serious injury indoors or outdoors; staff
anticipate and take action to prevent safety problems; staff explains reasons for safety rules to
children.



Listening and Talking — Evaluates major aspects of staff-child communication needed by children

from birth to 30 months of age, the use of books and pictures, encouragement of student participa-
tion, informal use of language, and use of language to develop reasoning skills.

12.

13.

14.

Helping children understand language-Staff talk to the children frequently throughout the day
during both routines and play; staff talk is meaningful; staff talk about many different topics with
the children (Ex. talk about feelings, express child’s intentions with words in addition to naming
objects and actions); staff takes part in verbal play with children (Ex. repeat infant’s sounds, rhyme
words in a playful way).

Helping children use language- Staff generally respond in a timely and positive manner to
children’s attempts to communicate; staff add words to the actions they take in responding to
children throughout the day (Ex. “I'm changing your diaper. Now you are all dry! Doesn't that feel
better?”); staff ask children simple questions; staff maintain a good balance between listening and
talking.

Using books- At least 12 appropriate infant/toddler books (but no less than two for each child in the
group) are accessible daily for much of the day; books are added or changed to maintain interest;
book area set up for toddlers to use independently.

Activities - Measures efficiency of fine motor, art, music/movement, blocks, dramatic play, math/
number, nature/science, sand and water play, promoting acceptance of diversity, use of TV, video,
and/or computer use, and active physical play.

15.

16.

17.

18.

19.

20.

21.

22,

Fine motor- Materials are well organized (Ex. similar toys stored together); many varied
appropriate fine motor materials are accessible for much of the day; materials of different levels of
difficulty are accessible.

Active physical play-Easily accessible outdoor area where infants/toddlers are separated from
older children is used at least one hour daily year-round, except in very bad weather; materials used
daily stimulate a variety of large muscle skills (Ex. crawling, walking, balancing, climbing).
Art-Individual expression is encouraged; staff facilitate appropriate use of materials; a variety of
materials is introduced as children are ready (Ex. crayons and watercolor markers for the youngest
children; paints, play dough added for older toddlers and twos); staff supervise access to materials
based on children’s abilities.

Music and movement-Many pleasant sounding musical toys and instruments are accessible daily,
for much of the day; staff encourages children to dance, clap or sing along; various types of music
used from various cultures and genres.

Blocks-At least three sets (10 or more blocks per set) of different types are accessible daily for
much of the day; blocks and accessories sorted by type; space for toddler’s block play is out of
traffic and has a steady surface.

Dramatic Play- Props provided to represent diversity; staff pretend with children in play; some
child-sized play furniture provided for toddlers (Ex. small sink or stove, baby stroller, shopping
cart), materials organized by type.

Sand and water play-Sand or water play provided daily; different activities done with sand or
water; variety of toys used for sand/water play.

Nature/science- Outdoor experiences with nature provided at least two times a week (Ex. infants
placed on blanket on grass, toddlers explore flowers and trees); staff show interest in and respect
for nature; nature/science materials are well-organized.



23. Use of TV, video, and /or computer- Most of the materials encourage active involvement (Ex.
children can dance, sing or exercise to video; computer software interest children); staff are
actively involved in use of TV, video, or computer; many alternative activities accessible for free
choice while TV/video/computer is used; materials limited to those that are age-appropriate.

24. Promoting acceptance of diversity-Many books, pictures, and materials showing diversity,
dolls representing at least three races are accessible; non-sexist images in pictures or books are
accessible to children; cultural awareness is shown in a variety of activities (Ex. various types of
music, customs and ethnic foods).

Interaction — Examines the attention and guidance given to children by the staff during all play
and learning times; staff must be able to see, hear and reach children and actively attend to them
appropriately.

25. Supervision of play and learning — Staff react quickly to solve problems in a comforting and
supportive way; staff demonstrates awareness of the whole group even while working with one
child or a small group; supervision is individualized (Ex. closer supervision of child with greater
needs—infant moved to avoid boredom).

26. Peer interaction — Staff facilitate positive peer interactions among all children; staff model
positive social interaction; staff point out and talk about instances of positive social interaction
among children or between adults and children.

27. Staff-child interaction — Much holding, patting, and physical warmth shown throughout the
day; interaction is responsive to each child’s mood and needs; staff are sensitive about children’s
feelings and reactions.

28. Discipline-Staff help children learn to use communication rather than aggression to solve
problems; positive methods of discipline used effectively, staff reacts consistently to children’s
behavior.

Program Structure - Measures schedule, group and free play time, and provisions for children with
disabilities.

29. Schedule - Schedule has a balance of structured and flexible activities throughout the day; play
activities occur every day and for a substantial portion of the day, and no long periods of waiting
occur during transition time.

30. Free play - Free play occurs for much of the day, both indoors and outdoors, weather permitting;
supervision is provided during free play; there are various amounts of toys, games, and equipment
provided.

31. Group play activities - Size of group is appropriate for age and ability of children; staff meet the
needs of individual children to encourage participation; group activities are set up to maximize
children’s success.

32. Provisions for children with disabilities — Staff follow through with activities and interactions
recommended by other professionals; evidence of modifications made to schedules, environment,
activities and programs for disabled children.



Parents and Staff - Measures provisions for parents, provisions for both personal and professional

needs of staff, staff interaction and cooperation, supervision and evaluation of staff and
opportunities for professional growth.

33.

34.

3s.

36.

37.

38.

39.

Provisions for parents - Evidence (observed/interviews) of various ways to encourage parent
involvement; sharing of child-related information between parents and staff; and variety of ways
to encourage family involvement in children’s program used.

Provisions for personal needs of staff- Evidence (observed/interviews) of a separate space or office
space used for breaks, lounging and storage of personal belongings.

Provisions for professional needs of staff - Evidence (observed/interviews) of a separate space or
office space used for storage, administration, and conferences/group meetings.

Staffinteractions and cooperation - Evidence of positive interactions between staff members,
shared responsibilities in the classroom, and clearly communicated information related to children
is used.

Staff continuity-Children should remain with one staff member and the same group for at least

a year; a small group of children is primarily cared for by one designated staff member; and
orientation to a new group or staff member occurs gradually.

Supervision and evaluation of staff- Evidence (observed/interviews) of yearly observations and
yearly staff evaluations reviewed with staff members and follow-up actions to improve/maintain
performance of staff members.

Opportunities for professional growth - Evidence (observed/interviews) of orientation for new
staff, in-service training, monthly staff meetings, workshops, and proper professional resources on
site for staff is available.
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About GreatSchools

GreatSchools is an independent, nonprofit organization
that improves education by inspiring parents to get
involved. We empower parents with information and tools
so they can choose the best school for their children,
support their children’s education, and improve schools
in their communities. Parents choose GreatSchools 1o
connect with each other — 1o find the right schools,

share stories and advice, and get their parenting
questions answered.

In the past year alone, more than 37 million people
visited GreatSchools (www.greatschools.org). With
hundreds of thousands of ratings and parent reviews
about schools across the country, GreaiSchools is the
paramount parent-to-parent education community.

About Fight For Children

With strong support from businesses and individuals in
Washington, DC, Fight For Children is an independent
not-for-profit organization that recognizes, promotes, and
cultivates quality education for low-income children in

Washington, DC. Fight For Children also addresses
the critical link between good health and improved
academic performance.

One of Fight For Children’s signature initiatives is its
Quality Schools Initiative that encourages replication of
high quality programs that improve student achievement
in public, charter, and independent schools in DC.
Using proceeds from its annual Fight Night event, Fight
For Children also provides financial support to other
local nonprofits that provide education and healthcare
services to low-income children.

The Partnership

GreatSchools and Fight For Children share the goals of
promoting school choice based on quality and fostering
parent behavior that 1) supports high educational
achievement and 2) enrolls children in high performing
schools. Together, GreatSchools and Fight for Children
are enhancing the quality and quantity of information
about schools in DC and better equipping parents to
support their children’s education.

Important Contacts /"', o

GreatSchools DC (ot The HIVE)

www.greatschools.org/de

Natanya Levioff, Program Director
2027 Martin Luther King Jr. Avenue, SE
#101

Washington, DC 20020

Main Office: 202-450-5278

Fax: 202-507-8074

Email: de@greatschools.org

3333 14th Street, NW
Suite 210

Phone: 202-328-2660

Schools (DCPS)

www.deps.de.gov
1200 First Street, NE
Archdiocese of Washington, DC

www.adw.org/education/edu_schools.asp
Catholic Schools Office

5001 Eastern Avenue

Hyattsville, MD 20782

Phone: 301-853-4518

Phone: 202-442-5885

202-478-5738

202-719-6613

DC Public Charter School

www.dcpubliccharter.com

Washington, DC 20010

District of Columbia Public

Washington, DC 20002

Critical Response Team:

Office of Family and Public Engagement:

Independent Education
{formerty known as AISGW)

www.independenteducation.org
1524 35th Street, NW
Washington, DC 20007

Phone: 202-625-9223

Office of the State Superintendent
of Education (OSSE)

www.osse.dc.gov

810 First Street, NE
9th Floor

Washington, DC 20002
Phone: 202-727-6436
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How to Use this Guide

The DC School Chooser is designed {o help parents
choose a school in Washington, DC. It will help you
explore your options and find the right school for your
child. It explains what you need to do, when you need {o
do it, and is your starting point in your research.

Need a QUICK START? Here are ways this book
can immediately help you with your search:

1. Search by Star Rafing: ldentify high performing
schools using the 4-5 Star Index on p. 162.

2. Search by Theme: Find schools with special
focuses {aris, technology) using the Theme Index
on p. 163.

3. Search by Ward: Narrow {(or expand) your location
choices using the Ward Index on p. 165.

4. Review School Profiles: Jump right into researching
schools. First, be sure {o review the School Profiles
Key on p. 7 to understand the information you will
find for each school (e.g., application deadlines,
school size, etc.).

5. Use the Workbook: Skip directly {o the Workbook
on p. 13 to take you through the selection process.

How GreatSchools collects data. Information for
the GreatSchools Web site and the DC School Chooser
comes from a variety of sources including OSSE, DCPS,
PCSB and the National Center for Education Statistics
{NCES] for items including but not limited o test scores,
teacher credentials, and school enroliment. Additional
information is provided by individual schools, LEA or
other websites.

Please nole: some schools may change their
information after the DC School Chooser has been
printed. Therefore, we always recommentd you
contact and visit schools in person 1o get all your
guestions answersd,

Test Score Advice and
Information

Test scores give you one indication of the academic
success of a school, but they should not be used as the
only factor to judge a school. It is important {o consider
other features such as day-io-day classroom instruction,
teacher qualifications, principal leadership, student-
teacher ratio, school safety, and the school’s mission
and philosophy.

2011 Test Score Rating. The 2011 Test Score Rating
is an average of the Math and Reading proficiency test
score results of the 2011 DC-CAS (District of Columbia
Comprehensive Assessment System) for DCPS and
public charter schools only. Results of the DC-CAS are
reported annually by OSSE'. Depending on the average
we calculate, a school is rated:

HTeTerere = School scored between 0-20% proficient
Yokis7rc = School scored between 21-40% proficient
Yok #k'vs’c = School scored between 41-80% proficient
drérddye = School scored between 61-80% proficient
Yok = School scored between 81-100% proficient

While we understand test scores can only show you a
snapshot in time of how a school is doing academically,
it is still a good place to start. We recommend you
consider the following:

* 4- and 5-star schools: Most students at these
schools score well on the DC-CAS. You can focus
your research and visit questions on enrichment
opportunities and course offerings that support
your child’s interests in addition to school culture,
programs, eic.

3-star schools: Student scores at these schools

are not consistently high. Focus your visit questions
on how students who are similar to your child do
academically, as well as enrichment opportunities or
academic supports, elc.

o view actual DO-CAS ¢
go to a school's profile: 4

iborse degovindexn.asp or

ulls visit the OSSE W’vt; site: 1

-
.
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* 1- and 2-star schools: Most students at these
schools score poorly on the DC-CAS. Ask the school
why? While low scorers are generally a bad sign,
there can be special circumstances to consider.

Private School Test Scores. In DC, public and
private schools do not always give students the same
tests or fest them in the same way. Because tesis
measure and report achievement differently, scores from
one test will not be the same on another. Private schools
in DC are currently not required fo give standardized
tests or report test scores publicly for those that do give
such tests.

Finally, any school should be willing to answer
questions around student achievement, and if not, be
skeptical and dig deeper!

Use the GreatSchools Web site
for More Information

www.greatschools.org provides a wealth of current
information in a parent-friendly, easy-to-read format to
help you in your school search. On the Web site,

you will find:

*

Test scores and GreatSchools test score ratings for
public and public charter schools

School reviews and ratings from parents, students,
and teachers

A parent community where you can ask questions
about local schools or give advice to others

Information about teachers and the student
population

Details about extracurricular activities, sports, clubs,
and more from the school principal

A search function that allows you to compare
schools and districts

..

-
-
xxxxxxxxxxxaxaxxaxaxaxaxaxaxaxaxax&aﬂ
..
..
e
VVVVVVVVVVVVV .

* Helpful articles and newsletters about topics such as
homework help or bullying prevention

* A special education section for and about families
with students who have special needs

Why is Choosing the Right
School Important?

When you choose a great school for your child, from
preschool fo high school, it will have a lasting impact

on his or her life. Schools vary widely. They have
different degrees of success in teaching their students
math, reading, and other subjects; providing a safe
environment for learning; preparing students for the
world of work and college; and developing well-adjusted,
responsible young adults. Some schools do many of
these things well, and some schools may have mixed
results, while still others face significant challenges.

When it comes {o education, one size does not fit

all. Different children thrive in different settings, so it

is important for you to consider what type of school

and school environment will help ensure your child’s
success. Choosing the right school for your child may
seem difficult, but you can do it if you take it one step at
a time. If you want more help or information, please call
the GreaifSchoois DC Parent Hotline at 202-431-5538 or
email us at dc@grealschools.org.

o+ Streamline your search
with the GreatSchools

y DC Web page:
www.greatschools.org/dc

For more information about PK-12 schools in DC, go to www.greatschools.org/de e
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INTRODUCTION \

On May 6, 2008, the District of Columbia Council unanimously passed the Pre-k Enhancement
and Expansion (PKEEP) Act. The Act is a multi-pronged initiative aimed at creating high-quality
universally available pre-kindergarten (Pre-k) education services in the District through a mixed
delivery system in Community-Based Organizations (CBOs), DC Public Schools (DCPS), DC Public
Charter Schools (DCPCS), and Head Start by the year 2014. The legislation includes provisions
intended to increase access to as well as improve the quality of services. The legislation
includes: 1) establishment of high-quality standards, 2) expansion at a rate that will make Pre-k
universally available in 5 years, 3) baseline quality assessments for a sampling of Pre-k
classrooms in CBOs, DCPS, and DCPCS to be used as the point of comparison for future quality
assessments, 4) an annual capacity audit of Pre-k programs to determine the current capacity,
number of children for whom Pre-k is not available, and the manner in which Head Start
programs are incorporated in the early education delivery system, 5) program evaluation that
utilizes nationally recognized assessment tools to gauge program quality, including program
structure, language and literacy environment, quality of instructional support, classroom
climate, and classroom management, 6) administration of the Program Assistance Fund, a 5-
year grant program to assist Pre-kindergarten programs in meeting the required high-quality
standards, 7) a Higher Education Incentive Grant Program to improve professional development
and increase the number of highly-qualified teachers, and 8)audits to determine financial
standing in relation to the required high-quality standards (OSSE, 2009).

The Office of the State Superintendent (OSSE) is charged with administering the comprehensive
plan to provide high quality universal Pre-k in the District of Columbia by 2014. Within OSSE,
the Office of Early Childhood Education (ECE) is responsible for the Pre-k implementation. In
January 2009, ECE established high-quality program requirements based on nationally
recognized quality indicators of best practice that all programs must follow (NAEYC, 2008):
e Maximum adult-to-child ratio of 1-to-8 for children 30 months to 3 years of age, and 1-
to-10 for children 4 years of age or older
e Comprehensive research-based curricula that are aligned to the Early Learning
Standards
e Accreditation by a national accrediting body approved by OSSE
e Provides at least 6.5 hours of purposeful, well-planned and developmentally appropriate
learning opportunities per day for at least 180 full days
e Valid and reliable assessments that meet accepted standards of technical adequacy to
measure education objectives and outcomes

~7~



e Teacher qualifications

e Professional development and training for Pre-k teachers and assistant teachers

e Coordinated support services

e Inclusion of children with disabilities

e Facilities requirements

e Licensure requirements

e Process for continuous improvement, classroom assessments, and child outcome
assessments (OSSE, 2009)

The District of Columbia has been a leader in providing early childhood education, offering
public school pre-k to 4 year olds on a first-come-first-served basis since 1972 (Belfield, 2006).
In early 2011, Mayor Vincent Gray announced that there are enough Pre-K slots for every 3-
and 4- year old seeking a spot in the District of Columbia (Strauss, 2011). In FY 2012, the District
of Columbia’s funding level for Pre-k programs across public schools (DCPS), public charter
schools (DCPCS), and community-based organizations (CBO) totaled approximately $157
million, serving 11,267 children (The National Institute for Early Education Research, 2012). D.C.
ranks first for percentage of children served at both ages 3 and 4 and for per child spending
costs (The National Institute for Early Education Research, 2012).

In 2009, the City Council unanimously approved $20 million to implement the Pre-k
Enhancement and Expansion (PKEEP) Act of 2008 in the 2009-2010 budget (Pre-K Now, 2010).
The Act promotes the expansion of enrollment in pre-k classrooms across all sectors in the
District of Columbia. It also makes a commitment to provide high quality early education to the
children of the District of Columbia. The new legislation is a key part of OSSE’s mission and goal
to ensure that all District of Columbia children are ready for school and that all District residents
receive an excellent education for success in the 21st century. The aim of the PKEEP program is
to increase high quality Pre-k services in the District. Currently, D.C. meets 7 quality standards
benchmarks in programs operated through DCPS and CBOs (i.e., early learning standards,
teacher degrees, teacher specialized training, maximize class size, staff-child ratio, and meals)
and 2 quality standards benchmarks in DCPCS (i.e., early learning standards and meals) (The
National Institute for Early Education Research, 2012).

Language development, including expressive and receptive language skills, is a critical factor in
children’s overall development, given the complex interplay between language acquisition,
cognitive development, and learning, as well as the potential implications for long-term social
adaptation and academic success. Receptive language is the ability to listen and understand
language. Expressive language is the ability to communicate with others using language.



Research has shown that vocabulary skills are implicated in multiple aspects of reading and
consequently early vocabulary development is a major predictor of reading development over
time. According to McDowell, Lonigan, & Goldstein, (2007) children who begin school with a
wider range of vocabulary knowledge show greater sensitivity to sound patterns within words
and are more successful in learning the foundational skills of letter-sound correspondences.
The size of a child’s vocabulary bank is also related to other aspects of word knowledge such as
morphological awareness, and reflects a child’s world knowledge and understanding of a range
of experiences, which are critical contributors to effective reading in the higher grades. As
children progress in their reading development, the breadth of their vocabulary knowledge
then plays a critical role in accurate decoding, especially of less common words. Hemphill and
Tivnan (2008) in their longitudinal study showed that vocabulary skills at the beginning of first
grade made a critical contribution to later achievement in reading comprehension for students
in their study, even within the context of schools that were implementing district wide literacy
reform initiatives.

Findings from the evaluations of the Pre-k Incentive Program conducted by Howard University’s
Center for Urban Progress (CUP), a precursor to the PKEEP program, showed that during the 5
year study period: a) components of the demonstration program were implemented with
success and growing fidelity at a majority of community-based sites, b) program operations
(e.g., class size, staffing, teacher qualifications, and hours of operation) were generally executed
to meet program guidelines, c¢) Hispanic families had positive opinions about the program and
its overall effects on their children’s development and preparedness for kindergarten, d)
collateral service providers (Training and Technical Assistance and Comprehensive Health
Services) delivered the required services, e) pre/post improvements were made in many areas
of language, literacy, and general classroom activities, and f) students developed cognitively
and socially during the program year (Green & McKie, 2007; Green, McKie, & Manswell Butty,
2008, 2009, 2010). Further findings from the Pre-k Enhancement and Expansion Program
Evaluation has revealed basic quality for teacher-child interactions, classroom organization and
language and literacy, but low quality in instructional support in pre-k programs across the
District of Columbia, which indicates necessary targeted quality improvement measures (Green,
McKie, & Manswell Butty, 2010, 2011, 2012).



KEY RESEARCH QUESTIONS

The PKEEP evaluation was designed to address the following research questions:

1) What is the status of the District of Columbia’s Pre-k classroom quality using the Classroom
Assessment Scoring System (CLASS) structured classroom observation tool identified by
OSSE/DEL?

2) What are District of Columbia’s Pre-k student language development outcomes (expressive

and receptive language) using standardized assessment tools: PPVT, and EVT,?

METHODOLOGY

A. Sampling, Sites, and Participants

Classroom Observations. A proportional stratified sampling design was used to select 223
classrooms to conduct classroom observations for PKEEP. This design proportionally divided
the population on the specific characteristic of ward and then used simple random sampling for
each sector (public schools, n=100 classrooms; public charter school, n=90 classrooms). This
design guaranteed that there would be a sample from each subgroup. Sampling for the third
sector, community-based centers (CBOs), was purposeful and included 36 classrooms that
currently receive the PKEEP model (formerly Pre-Kindergarten Incentive Program (PKIP)).

A total of 218 classrooms were observed during the period of May 6 - July 20, 2013 in public
schools (n=93 classrooms), public charter schools (n=89 classrooms), and community based-
organizations (n=36 classrooms) (see Table 1 and Appendix A for a list of centers and schools).
While scheduling observations, HUCUP learned that CLASS had been conducted and scheduled
to be conducted in 9 of the selected DCPCS schools for a DC Public Charter School Board (PCSB)
pilot study. School administrators and the PCSB agreed to share the data with HUCUP.
Subsequently, HUCUP received the CLASS data of 36 classrooms. The observations were
conducted from February 5 — June 6, 2013 in the 8 schools by another agency (see Appendix A).

Standardized Assessments. Site selection was based on schools within each education sector
where classroom observations were already being conducted as a part of the classroom quality
study. For the PPVT-4 and EVT-2 sample, the sample sizes were a “true” representative sample



of children by sector. Results of a statistical analysis that calculated a representative sample of
children by sector were: DCPS (n=359 students), DCPCS (n=359 students), and Pre-K CBOs (n =
215 students). The standard used for selecting the random sample size (i.e., a representative
sample) was a 5% margin of error and 95% confidence interval.

A total of 730 students (53.4% females and 46.6 % males), ranging in age from 2-years, 6-
months, to 6-years, 2-months, were assessed during the period of June 2013 in public schools
(n=237 children), public charter schools (n=234 children), and community based-organizations
(n=259 children) (see Table 1). Participation in the study was voluntary and determined by the
final number of students for whom parent consent forms were received. There were no
exclusionary criteria.

Table 1: Number of Classroom Observations {n=classrooms} and Standardized Assessments
{n=children} conducted in 2013 by Sector

CBO (n) DCPS* (n) DCPCS (n) | Total (n)
Classroom Observations
(n = classrooms)
CLASS 36 93 89 218
Standardized Assessments
(n = children)
PPVT-4 259 237 234 730
EVT-2 259 237 234 730

Key: CBO — Community-based Organizations; DCPS = District of Columbia Public Schools; DCPCS = District of
Columbia Public Charter Schools

B. Access to Sites

To gain access to the sites, the Office of the State Superintendent of Education, Division of Early
Learning (OSSE/DEL) submitted a letter to all schools and community-based centers
participating in the study. This letter explained the significance of the evaluation to the Pre-K
Enhancement and Expansion Act of 2008, the purpose of the study, and the importance and
process involved in their participation (see Appendix B for the OSSE letter). Additionally, CUP
contacted all school principals/directors by phone and email to schedule evaluation activities
and teachers were notified by the school principals/directors about the evaluation activities
and process (see Appendix C and D for information given the school principals/directors to
inform them of the evaluation activities).



C. Instruments
The Classroom Assessment Scoring System (CLASS), a standardized instrument, was used to
conduct classroom observations. Two instruments were used to measure children’s language
outcomes: Peabody Picture Vocabulary Test, Fourth Edition (PPVT-4) and Expressive Vocabulary
Test, Second Edition (EVT-2). The following are a description of instruments used for the
classroom observations and standardized assessments.

CLASS (Classroom Assessment Scoring System) assesses the emotional and instructional climate
in Pre-k classrooms. It is assesses the following specific domains: Emotional Support, Classroom
Organization, and instructional support. CLASS has been researched for over 10 years and used
in more than 3,000 pre-k to third grade classrooms. It was developed based on an extensive
literature review as well as on scales used in large-scale classroom observation studies in the
National Institute of Child Health and Human Development (NICHD) Study of Early Care and the
National Center for Early Development and Learning (NCEDL) Multistate Pre-K Study (see
Appendix E for CLASS Description of Items).

PPVT-4 (Peabody Picture Vocabulary Test, Fourth Edition) is a norm-referenced, wide-range
instrument that is untimed and individually administered to children and adults ages 2 years 6
months through 90 years and older. It measures the receptive (hearing) vocabulary of children
and adults. It evaluates comprehension of the spoken word in Standard English, measuring the
examinee’s achievement in acquiring vocabulary. The PPVT-4 has a national average standard
score of 100 and a standard deviation score of 15. (see Appendix F for PPVT, Description).

EVT-2 (Expressive Vocabulary Test, Second Edition) is an individually administered, norm-
referenced instrument that assesses vocabulary and word retrieval for children and adults ages
2 years 6 months through 90 years and older. Items of the EVT-2 represent 20 categories of
content (e.g., actions, vegetables, tools) and parts of speech (nouns, verbs, or attributes). The
EVT, has a national average standard score of 100 and a standard deviation score of 15. (see
Appendix F for EVT-2 Description).

D. Data Collection Procedures
During the classroom observations, trained and credentialed observers conducted observations
using the CLASS. Trained assessors examined children using the PPVT-4 and EVT-2. Following is
a description of the process for conducting the observations and assessments.

CLASS - Administration of the CLASS took about 2 hours. The observer conducted the
observation according to the following rules: observation to start at 9:00 a.m. and coding to



proceed using the 30-minute cycle (i.e., 20 minutes observe, 10 minute record) until the end of
the observation. Four cycles were obtained. During cycles, the observer was careful not to
disrupt the ongoing activities. The observer maintained a neutral expression so that body
language did not impact classroom events. At the end of the observation, the observer thanked
the teacher and left.

PPVT-4 and EVT-2- Administration of each instrument, PPVT-4 and EVT-2, took about 10 to 15
minutes. Each student was administered Form A of both vocabulary assessments, with the
order of presentation being the PPVT-4 followed by the EVT-2. Standardized administration
and scoring procedures were implemented for each administration. The testing, conducted by a
trained examiner, took place in a quiet, private room, away from distractions, as designated by
the site director/principal. Two chairs of appropriate size were placed at a table or desk. At the
end of testing, the examiner took the examinee back to the classroom.

E. Data Analysis
Classroom observations and assessment data were analyzed using SPSS. For classroom
observations, descriptive analyses were performed to determine the means of a) all pre-k
classrooms collectively and b) classrooms by sector (CBOs, DCPS, DCPCS).

The PPVT-4 and the EVT-2 yield several scores including standard scores, stanines, national
curve equivalents (NCEs), age and grade equivalent scores, as well as Growth Scale Value scores
(GSV). Standard scores, percentiles, stanines, and NCEs compare an examinee’s vocabulary
knowledge with that of a reference group representing all individuals of the same age or grade.
The Growth Scale Value (GSV) measures an examinee’s vocabulary with respect to an absolute
scale of knowledge. The standard scores served as the primary measure of interest for the
study. A combination of descriptive statistics, t-tests, and analysis of variance (ANOVA) were
used to further analyze the data.

The following classification ranges are utilized in the study to facilitate interpretation of the
PPVT-4 and EVT-2 standard scores (see Table 2):



Table 2: PPVT, and EVT; Standard Score Classification Ranges

Classification Standard Score Range

Extremely Low 20-70

Moderately Low 71-84

Average 85-115

Moderately High 116-129

Extremely High 130-160
F. Limitations

There were a few limitations to the evaluation. The classroom observations were conducted at
the end of the school year, from May 6, 2013 — June 19, 2013 with some schools engaging in
end of the year activities. The results reflect outcomes as close to “normalcy” as possible. In 9
DCPCS schools, CLASS had been conducted or was scheduled to be conducted in classrooms as
part of a PCSB pilot study. The results of the CLASS data, conducted by another agency, were
shared with HUCUP. An additional limitation was that participation in the standardized
assessments was voluntary and determined by the final number of students for whom parent
consent forms were received. There were no exclusionary criteria.

RESULTS \

A. Research Question 1

What is the status of the District of Columbia’s Pre-k classroom quality using the Classroom
Assessment Scoring System (CLASS) structured classroom observation tool identified by
OSSE/DEL?

Classroom Observations - CLASS

1. Overall Findings
CLASS observations were conducted in 36 CBO classrooms, 93 DCPCS classrooms and 89 DCPCS
classrooms, a total of 218 classrooms. The following presents the 1) overall findings by
dimension and domain and 2) findings by sector (CBO, DCPS, DCPCS).

Dimension Scores. The highest to the lowest CLASS dimension average scores were as follows:
Negative Climate (1.2 or 6.8 out of 7.0); Positive Climate (5.9 out of 7.0), Teacher Sensitivity (5.9



out of 7.0), Productivity (5.8 out of 7.0), Behavior Management (5.7 out of 7.0), Regard for
Student Perspectives (5.1 out of 7.0), Instructional Learning Format (5.0 out of 7.0), Quality of
Feedback (2.7 out of 7.0), Language Modeling (2.5 out of 7.0) and Concept Development (2.3
out of 7.0) (see Figure 1).

Domain Scores. The highest to lowest CLASS domain average scores were as follows: Emotional
Support (5.9 out of 7.0), Classroom Organization (5.5 out of 7.0) and Instructional Support (2.5
out of 7.0) see Figure 2).

Summary. Analyses of field notes for CLASS observations across all 218 classrooms found that:

Emotional Support

e Negative Climate fell in the ‘high’ quality range, meaning that teachers and students did
not display strong negative affect in the classroom.

e Positive Climate, Teacher Sensitivity and Regard for Student Perspectives fell in the
‘mid’ quality range, meaning that 1) teachers and students generally enjoyed warm,
supportive relationships, 2) teachers were generally aware and responsive to students
who needed extra support, assistance, or attention and 3) occasionally teachers were
flexible in their plans and went along with students’ ideas and interests, and provided
some support for student autonomy and leadership.

Classroom Organization
e Behavior Management, Productivity and Instructional Learning Format fell in the ‘mid’
guality range revealing that 1) the rules and expectations were generally reinforced and
teachers usually used effective methods to prevent and redirect misbehavior; 2)
teachers generally managed instructional time and routines so students had the
opportunity to be involved in learning activities; and 3) occasionally teachers maximized
students’ interests, engagement and ability to learn from lessons and activities.

Instructional Support
e Concept Development, Quality of Feedback and Language Modeling scores fell in the
‘low’ quality range indicating that 1) teachers rarely used instructional discussions and
activities to promote students’ higher-order thinking and cognition; 2) teachers rarely
provided feedback that expanded learning and understanding, and 3) teachers rarely
used language-stimulation and language-facilitation techniques.



Figure 1: OVERALL - CLASS Dimensions Average Scores (n = 218 classrooms)
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Figure 2: OVERALL - CLASS Domain Average Scores (n=218 classrooms)
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2. Findings by Sector

Dimension Scores. Overall, dimension scores from spring 2013 CBO, DCPS and DCPCS

classrooms revealed similar patterns. The CLASS dimension average scores across sector fell

within the following ranges (see Table 3 and Figure 3):

Table 3: CLASS Dimension Ranges by Sector {CBO, DCPS, DUPCS)

CBO DCPS DCPCS
High | e Negative Climate* ¢ Negative Climate* e Negative Climate*
e Positive Climate e Teacher Sensitivity
e Teacher Sensitivity e Productivity
Mid e Productivity e Positive Climate e Positive Climate
e Behavior Management e Behavior Management e Teacher Sensitivity
e Regard for Student e Instructional Learning e Productivity
e Perspectives Format e Behavior Management
e Instructional Learning e Regard for Student e Instructional Learning
Format Perspectives Format
e Regard for Student
e Perspectives
Low e Quality of Feedback e Quality of Feedback ¢ Quality of Feedback

e Language Modeling
e Concept Development

e Language Modeling
e Concept Development

e Language Modeling
e Concept Development

* - High negative climate range denotes low negativity

(LOW=1,2; MID=3,4,5;and HIGH =6, 7)

Domain Scores. Overall, domain scores from spring 2013 CBO, DCPS and DCPCS classrooms

revealed similar patterns. The CLASS domain average scores across sector fell within the

following categories: (see Table 4 and Figure 4)

Table 4: CLASS Domain Ranges by Sector {CBO, DCPS, DCP(CS)

CBO DCPS DCPCS
High | ¢ Emotional Support e Emotional Support --
Mid e Classroom Organization e Classroom Organization e Emotional Support
e Classroom Organization
Low e Instructional Support e Instructional Support e Instructional Support




Summary. Analyses of field notes for CLASS observations across the sectors found similar
patterns in that scores in the emotional support domain (positive climate, negative climate,
teacher sensitivity, and regard for student perspectives, generally fell in the ‘high’ or ‘mid’
quality range; scores in classroom organization domain (behavior management, productivity,
and instructional learning formats) generally fell in the ‘mid’ quality range; and scores in
instructional support domain (concept development, quality of feedback and language
modeling) fell in the ‘low’ quality range.



Figure 3: SECTOR - CLASS Dimension Average Scores - CBO {n=36 classrooms), DCPS (n=93
classrooms}, & DCPCS {n=89 classrooms)
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Figure 4: SECTOR - CLASS Domain Average Scores - CBO {n=36 classrooms), DCPS (n=93

classrooms}, & DCPCS {n=89 classrooms)
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A. Research Question 2

What are District of Columbia’s Pre-k student language development outcomes (expressive and
receptive language) using standardized assessment tools: PPVT-4 and EVT-2?

Standardized Assessments - PPVT-4 and EVT-2

1. Demographics of Study Sample

A total of 730 students (53.4% females and 46.6 % males), ranging in age from 2-years, 6-
months, to 6-years, 2-months, were assessed during the period of June 2013. Figure 5 presents
the major demographic characteristics of the sample. Of the 730 students assessed, the
dominant language spoken at home was only identified for 704 of them, with Figure 5 showing
that the majority of these students (77.4%) reportedly resided in homes where English was the
dominant language spoken. Among the study sample 32.5% (237 students) were from the
DCPS sector, 32.1% (234 students) from the DCPCS sector, and 35.5% (259 students) from the
CBO sector (see Figure 6).

Figure 5: Percent Distribution of Dominant Langusge of Study Sample

Figure 6: Percent Distribution of Students within each
Education Sector
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2. Performance of Total Sample across Language Measures
Performance of Total Sample on PPVT-4 and EVT-2

Overall, the sample group’s mean PPVT-4 standard score (M= 98.07, SD = 17.50) and mean EVT-
2 standard score (M =100.41, SD = 17.52) fell within the Average range as shown in Figure 7

below.

Figure 7: Total Sample’s Mean PPVT-4 and EVT-2 Standard Scores
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Comparison of Total Sample’s PPVT-4 and EVT-2 Performance with PPVT-4 and EVT-2 Normative
Groups

The total sample’s performance was comparable to that of the EVT-2 normative sample as
indicated by the results of the one-sample t-test shown in Table 5 below (t= .628, df = 728,
p=.530). However, their overall performance was significantly lower than that of the PPVT-4
normative group (t =-2.981, df =729, p=.003)



Table 5: Comparison of Total Sample’s Mean PPVYT-4 and EVT-2 Standard Scores with the
PPVT-4 and EVT-2 Normative Mean Standard Scores

Total Sample Normative Group

N M SD N M SD t p
PPVT-4 730 98.07 17.50 3,540 100 15 -2.981 .003
EVT-2 729 10041 17.52 3540 100 15 628 530

N=number in group; M = mean; SD = standard deviation; t = one-sample t-test value

Classification Score Range Distribution of Total Sample’s PPVT-4 and EVT-2 Standard Scores

Overall, the overwhelming majority of the study sample demonstrated intact language skills
with a total of 77% of them exhibiting average to above receptive language skills and a total of
83% of them exhibiting average to above average expressive language skills. Figure 8 shows
that of the total 703 students, the majority scored within the Average classification score range
on both the PPVT-4 (58.6%) and the EVT-2 (61.4%). A small percentage of the study sample
demonstrated advanced receptive language skills (18.6%) and advanced expressive language
skills (21.95). Delayed language skills were only seen for a small percentage of the total sample

group (22.8% and 16.6% on the PPVT-4 and EVT-2, respectively).

Figure 8: Percent Distribution of PPVT-4 and EVT-2 Standard Scores within each Classification

Score Range
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3. Performance Across Language Measures by Gender
Overall Performance of Male and Female Students on the PPVT-4 and EVT-2

Figure 9 below showed that the overall mean performance of males and females fell within the
Average classification score range (85-115) across both language measures.

Figure 9: Mean PPVT-4 and EVT-2 Standard Scores by Gender
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Comparison of Male and Female Students” Mean Performance on the PPVT-4 and EVT-2

Further analysis of data showed that while mean PPVT-4 and EVT-2 scores were higher for
males than for females as depicted above, there were no significant difference between their
performance across language measures with ANOVA results showing no significant effects of
gender (F=1.897, p>.05; F= 1.104, p>.05) (see Table 6).

Table &6: Comparison of Males’ Mean PPVYT-4 and EVT-2 Standard Scores with Females” Mean
PPVT-4 and EVT-2 Standard Scores

Males Females

N M SD N M SD F Sig
PPVT-4 340 99.02 17.90 390 97.24 17.12 1.897 .169
EVT-2 339 101.14 17.18 390 99.77 17.80 1.104 .294

N= number in group; M = mean; SD = standard deviation; t = one-sample t-test value



Classification Score Range Distribution of Male and Female Students’ PPVT-4 and EVT-2
Standard Scores

PPVT-4 data showed that the majority of males (55%) and females (61.8%) demonstrated
average receptive language skills (Figure 10). Overall, advanced receptive language skills were
demonstrated by 18.6% of the male students and 15.7% of female students, with only a small
percentage exhibiting delayed receptive language skills (22.9% and 22.6%, respectively).

Figure 10: Percent of Male and Female Students Scoring within Each Classification
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A similar pattern emerged on the EVT-2 where the majority of males (60.6%) and females
(62.1%) again scored within the Average range. Again, only a small percent of students
displayed delayed expressive language skills (15% of males and 17.9% of females) (see Figure

11).



Figure 11: Percent of Male and Female Students Scoring within Each Classification Score
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Comparison of Male and Female Students’ Performance with PPVT-4 and EVT-2 Normative Groups

Overall, boys” mean performance across the PPVT-4 and the EVT-2 was comparable to that of
the normative groups, as indicated by the results of the one-sample t-tests shown in Table 7
below (t=.-1.006, df = 339, p>.05; t=1.220, df = 338, p>.05).

Table 7: Comparison of Males’ Mean PPVT-4 and EVT-2 Standard Scores with the PRVT-4 and
EVT-2 Normative Mean Standard Scores

Male Students Normative Group

N M SD N M SD t sig
PPVT-4 340 99.02 17.90 3,540 100 15 -1.006 .315
EVT-2 339 101.14 17.18 3,540 100 15 1.220 .223

N= number in group; M = mean; SD = standard deviation; t = one-sample t-test value

While the mean EVT-2 performance of girls was comparable to that of the EVT-2 normative
group (t= -.253, df = 389, p>.05), findings of the one-sample t-test presented below in Table 8
show that the mean PPVT-4 performance of girls was significantly lower than that of the PPVT-4
normative group (t=.-3.187, df = 389, p<.05).



Table &: Comparison of Females” Mean PPVT-4 and EVT-Z Standard Scores with the PPVT-4
and EVT-2 Normative Mean $tandard Scores

Female Students Normative Group

N M SD N M SD t sig
PPVT-4 390 9724 1712 3,540 100 15 -3.187 .002
EVT-2 390  99.77 17.80 3540 100 15 -253 800

N= number in group; M = mean; SD = standard deviation; t = one-sample t-test value

4. Performance across Language Measures by Education Sector
Comparison of Students’ Mean Performance on PPVT-4 and EVT-2 by Sector

The overall mean PPVT-4 and EVT-2 standard scores fell within the Average range across each
sector (Figure 12). Across both measures, the highest overall mean standard score was
obtained by the subgroup of students from the DCPCS educational sector.

Figure 12: Mean PPVT-4 and EVT-2 Standard Scores Tor Study Sample by Education Sector
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Follow-up analysis of variance (ANOVA) shown below in Table 9 indicated that the mean PPVT-4
performance of the DCPCS group was significantly higher than the mean performance of the

other two sector groups (F= 40.08, p = .000).



Table 9: Comparison of Sample Group’s PPVT-4 Standard Scores across Education Sectors

DCPS DCPCS CBO F Sig
N M SD N M SD N M SD
237 98.83 19.84 234 104.73 15.36 259 91.36 14.36 40.08 .000

Similarly, follow-up analysis of variance (ANOVA) showed a significantly higher overall mean
EVT-2 performance by students from the DCPCS sector as compared to the mean performance
of students from the DCPS and CBO sectors (see Table 10).

Table 10: Comparison of Sample Group’s EVT-2 Standard Scores across Education Sectors

DCPS DCPCS CBO F Sig
N M SD N M SD N M SD
236 99.80 20.78 234 106.84 15.54 259 95.15 13.74 29.77 .000

Distribution of Students’ PPVT-4 and EVT-2 Standard Scores within each Classification Score
Range, by Education Sector

Disaggregated data by education sector showed that overall, the vast majority of students
across all three sectors demonstrated average to above average receptive language skills
(Average, Moderately High and High classification score ranges), with the DCPCS sector
reflecting the largest percentage (92.7%), followed by the DCPS sector (73.4%), and then the
CBO sector (66.8%). Figure 13 below shows that within each sector, the majority of the
students earned PPVT-4 standard scores which fell within the Average range (DCPS — 46.4%;
DCPCS — 68.4%; CBO — 61.0%). A larger percentage of students from the CBO sector (33.2%)
and the DCPS sector (26.6%) demonstrated below age expected receptive language skills
(Moderately Low and Extremely Low classification score range) as compared to the percentage
of students from the DCPCS sector (7.3%).



Figure 13: Percent of Students Scoring within Each Classification Score Range on the PPVT-4
by Sector
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Overall, the vast majority of students across each education sector demonstrated age
appropriate to above age appropriate expressive language skills with EVT-2 falling within the
Average, Moderately High, and High classification score ranges. Again, the DCPCS sector
reflected the highest percentage (94.0%), followed by the CBO sector (80.3%), and then the
DCPS sector (75.9%). Figure 14 below reflects a similar pattern to that seen in relation to the
PPVT-4 data, with the majority of students within each education sector earning EVT-2 standard
scores which fell within the Average classification score range (DCPS — 47.7%; DCPCS — 63.2%,
and CBO — 72.2%). In total, only a small percentage of students (6.0%) of students from the
DCPCS sector demonstrated delayed expressive language skills, as compared to 19.7% of
students from the CBO sector, and 23.7% of students from the DCPS sector.



Figure 14: Percent of Students Scoring within Each Classification Score Range on the EVT-2 by
Education Sector
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KEY FINDINGS

A primary goal of the Pre-kindergarten Enhancement and Expansion Program is to ensure that
high quality education is being achieved for Pre-K students in pre-k programs for all sectors of
schools and various demographic categories. At the conclusion of the 2012-2013 school year, a
proportional representative sample of 218 DCPS, DCPCS, and Pre-K CBO pre-kindergarten
classrooms were observed with the Classroom Assessment Scoring System (CLASS) to assess the
emotional and instructional climate. Furthermore, a convenient sample of 703 students
enrolled in pre-kindergarten programs across the three major education sectors of the District
of Columbia were assessed with the Peabody Picture Vocabulary Test-Fourth Edition (PPVT-4)
and the Expressive Vocabulary Test-Second Edition (EVT-2). The sample group was comprised
of 53.4% females and 46.6 % males, ranging in age from 2-years, 6-months, to 6-years, 2-
months.

Key Findings

The following is a summary of the major findings emerging from the study:

«» Overall, classroom observations revealed that, across all sectors, the domain of
emotional support was in the middle quality range (approaching high quality range),
classroom organization was in the middle quality range, and instructional support was in
the low quality range

K/
X4

s Similar patterns were found by sector - the emotional support domain was in the high
quality range for CBOs and in the middle quality range for DCPS and DCPCS; classroom
organization was in the middle range for all three sectors and instructional support was
in the low quality range for all three sectors

+ The 3 dimensions, a) concept development, b) quality of feedback and c) language

modeling within the domain of instructional support were found to be in the low range

across all sectors

>

Overall, the majority of the study sample demonstrated intact (average and above

o
*

average range) receptive language skills (77%) and expressive language skills {83%).

o
A

For most of the study sample, their receptive and expressive language skills fell within
the Average classification score range (58.6% and 61.4%, respectively).

4

Delayed language skills were demonstrated by only a small percentage of the total
sample group (22.8% and 16.6% on the PPVT-4 and EVT-2, respectively).

4 Overall, the sample group’s mean performance on the PPVT-4 and the EVT-2 fell within
the Average range (M= 98.07 and M =100.41, respectively).

o
%
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The total sample group’s mean EVT-2 standard score (100.41) was comparable to the
EVT-2 normative mean score (100.1).

The total sample group’s mean PPVT-4 standard score (98.07) was significantly lower
than the PPVT-4 normative mean score (100.1).

Disaggregated data by gender showed that overall males’” and females’ mean
performance fell within the Average range on the PPVT-4 (M=99.02 and 97.24,
respectively) as well as on the EVT-2 (M = 101.14 and 99.77, respectively).

Disaggregated data by gender showed that overall males and females performed
comparably across both language measures — there were no significant differences
between the mean performance of males and females on the PPVT-4 and the EVT-2.
The mean PPVT-4-performance of males (99.02) was comparable to the PPVT-4
normative group’s mean performance (100.1); however, for females, their mean PPVT-4
score (97.24) was significantly lower than the PPVT-4 normative group mean.

The mean EVT-2 performance of males (101.14) and that of females (99.77) was not
significantly different from the EVT-2 normative mean (100.1).

Disaggregated data by education sector showed that the mean performance of the
DCPS (M =98.8), DCPCS (M =104.73) and CBO (M = 92.36) groups fell within the average
range on the PPVT-4.

The mean performance of each sector group, DCPS (M= 99.8), DCPCS (M=106.84) and
CBO (M =95.15), again fell within the Average range on the EVT-2.

Overall, the DCPCS group performed significantly higher than the DCPS and CBO groups
across both language measures.



CONCLUSION

A fundamental goal of the PKEEP is to provide enriched educational environments that support
academic and social development of prekindergarten students. The third year evaluation of the
PKEEP evaluation aimed to assess a representative sample of the pre-k classroom quality and
the language development of pre-kindergarten students. Overall findings for classroom
observations revealed that quality was generally in the mid range for the emotional interactions
in the classroom, the mid-range for classroom organization and the low range for instructional
support. Findings amongst CBO, DCPS, and DCPCS classrooms revealed similar trends to the
overall classroom quality.

One of the key findings of the language development student assessments, is that the majority
of the sample of pre-kindergarten students demonstrated average or above average receptive
and expressive language skills.

More specifically, the key finding which showed that the students from the District of Columbia
Public Charter Schools (DCPCS) demonstrated a significantly higher mean performance across
both language measures than that of the other two education sectors (District of Columbia
Public Schools and Community Based Organizations) underscores the need to examine sector
specific instructional, environmental, and student variables which may assist in better
delineating those factors contributing to higher mean performance for the DCPCS sector.

Research studies have consistently identified vocabulary development as a critical foundation
skill in reading development and overall school success. Furthermore, with high-stakes
accountability testing in the later grades coupled with No Child Left Behind, the kindergarten
curriculum across many states and school districts has shifted to increasingly more emphasis on
literacy, language development and numeracy skills. This finding is then significant in
highlighting the “readiness” of this group of urban pre-kindergarten students in terms of
development in one of the critical pillars of reading, that is, language development.



RECOMMENDATIONS

Recommendation 1. Provide specific feedback to teachers on their performance in the Pre-K
program. After structured classroom observations, HUCUP provided OSSE with “summary of
evidence reports” and a “supplemental document” to provide to teachers which gives them
specific feedback on their strengths and areas needing improvement related to classroom
practices. Collaborations with a technical assistance will further assist teachers in strengthening
their practices in activities occurring around the classroom.

Recommendation 2. Support program staff with quality technical assistance, comprehensive
clinical services, and evaluations that work together to support teachers and improve classroom
quality. One of the successes of the PKEEP model (formerly Pre-Kindergarten Incentive Program
(PKIP) was the team approach used to support program staff. Ongoing professional
development and technical assistance aligned with evaluation findings proved to support
program staff in their efforts to improve program quality. Additionally, supports received from
the comprehensive health services team addressed aspects of program quality that directly met
the needs of children. The coordination and team approach to services worked well in guiding
and supporting program staff and children.

Recommendation 3. Focus staff professional development activities on areas needing
improvement around language, literacy and instructional strategies. After a review of the
findings, general areas needing improvement were concept development, quality of feedback,
and language modeling. Focus professional development activities around these areas.

Recommendation 4. Make modeling and coaching available to teachers through the use of
master teachers who can also serve as mentors. Allow teachers to share their strategies at
professional development workshops and have teachers in the program observe other
teachers’ classroom strategies and techniques, visit other sites, and give teachers feedback on
their teaching.

Recommendation 5. Continue to conduct structured classroom observations in a representative
sample of classrooms using the tools identified by OSSE/DEL so that baseline findings from Pre-K
programs can be used to establish benchmarks for annual program improvements across all
sectors. This should occur for all Pre-K program sectors. The aim is that observations should
occur on a representative sample of classrooms across sectors with projections for
improvement with agreed upon benchmarks. Conducting these evaluations would also help to



document the progress and delivery of high quality early education programs in the District of
Columbia.

Recommendation 6. Conduct student outcome assessments at the beginning and end of the
academic year with a representative sample of children. Student outcome data collection for
this study only occurred at the end of the students’ pre-kindergarten year, and so the absence
of baseline data limits our ability to identify vocabulary change over the course of the year and
the impact of the specific pre-kindergarten programs on vocabulary development. Assessment
data collected at the beginning and the end of the pre-kindergarten year may better help in
understanding the impact of the curriculum in students’ early language development.

Recommendation 7. Pay close attention to those children who demonstrated language skills
below average level. While the overwhelming majority of the study sample demonstrated intact
language skills, it is important that the needs of the percentage of those who demonstrated
language skills below age expected level be identified in an effort to provide early intervention
services. In light of previously cited research, these language deficits place them at risk for
academic difficulties as they matriculate to higher grade levels.

Recommendation 8. Examine the language measure assessments against sector specific
instructional, environmental, and student variables in DCPCS schools. A key finding showed that
the students from the District of Columbia Public Charter Schools (DCPCS) demonstrated a
significantly higher mean performance across both language measures than that of the other
two education sectors (District of Columbia Public Schools and Community Based
Organizations) which underscores the need to examine sector specific instructional,
environmental, and student variables which may assist in better delineating those factors
contributing to higher mean performance for the DCPCS sector.
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Appendix A: List of Centers and schools

Community-Based Organizations (N=36 Classrooms)

Name # of Classrooms for Ward
Classroom Observations

1 | Associates for Renewal in Education* 2 5
2 | Barbara Chambers* 4 1
3 | Big Mama’s* 1 7
4 | Bright Beginnings* 2 6
5 | Bright Start 1 1
6 | Centronia* 5 1
7 | Dawn to Dusk* 1 8
8 | Easter Seals* 1 1
9 | Geneva lvey Day School* 1 5
10 | Happy Faces* 1 5
11 | Jubilee Jumpstart 1 1
12 | Kennedy Institute*® 1 5
13 | Kiddie's Kollege* 2 8
14 | Martha’s Table* 1 1
15 | Matthew’s Memorial 1 8
16 | National Children’s Center* 2 8
17 | Sunshine Early Learning Center 6 8
18 | UPO-Azeeze Bates* 1 6
19 | UPO-Dance Institute 1 1
20 | Zena's Child Development Center* 1 8

*Sites selected to sample a cohort of students for PPVT, and EVT,



District of Columbia Public Schools (N=93 Classrooms)

- 00 S 5
Classroom Observations
Aiton*
Amidon-Bowen
Bancroft*
Barnard*
Beers
Brent*
Brightwood
Browne
Bruce-Monroe*
Burrville
Capitol Hill Montessori
Cleveland
Davis
Ferbee-Hope
Francis-Stevens
Garrison*
H.D. Cooke
Hearst
Houston
J.0. Wilson*
Janney
Ketcham
Kimball
Lafayette*
Langdon
Langley*
Leckie*
Ludlow-Taylor
M.C. Terrell
Mann
Miner
Moten
Murch*
Nalle
Orr*
Payne
Peabody*
Powell
Raymond*
Ross*
Savoy*
School-Within-School
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43

Shepherd

44

Smothers*

45

Stanton*

46

Stoddert

47

Takoma

48

Thomas

49

Thomson

50

Truesdell

51

Tubman

52

Tyler*

BR[N]~ RINN] -

53

Wheatley

2

VO |R|&_ININ(R(WO|N| &

*Sites selected to sample a cohort of students for PPVT, and EVT,




District of Columbia Public Charter Schools (N=89 Classrooms)

Name # of Classrooms for Ward
Classroom Observations

1 | Arts & Technology® 10 7
2 | Community Academy Amos 1° 4 4
3 Community Academy Amos 2° 6 4
4 | Community Academy Amos 3*° 4 5
5 | Community Academy Butler Bilingual** 4 2
6 | Creative Minds* 2 4
7 | DCPrep Benning 3 7
8 | DC Scholars 1 7
9 | E.L. Haynes* 2 4
10 | Eagle Academy New Jersey 4 6
11 | Eagle Academy Wheeler Road* 10 8
12 | Education Strengthens Families® 3 1
13 | Elsie-Whitlow Stokes* 1 5
14 | Excel Academy*® 2 8
15 | Friendship Blow Pierce 4 7
16 | Friendship Chamberlain® 1 6
17 | Howard Road Academy 3 7
18 | Imagine Hope Lamond* 3 4
19 | Imagine Hope Tolson 2 5
20 | Imagine Southeast 2 8
21 | Inspired Teaching Demonstration* 2 1
22 | MM Bethune* 3 5
23 | Meridian* 3 1
24 | Mundo Verde*® 4 1
25 | Potomac Lighthouse* 2 5
26 | Tree of Life* 2 5
27 | Two Rivers* 2 6

*Sites selected to sample a cohort of students for PPVT, and EVT,
*CLASS data shared by Public Charter School Board



Appendix B: OSSE Letters
CBO
DCPS

DCPCS



April 26; 2013

Dear Early Childhood Provider:

The Office of the State Superintendent of Education {OSSE) respectfully requests your cooperation in a
critical evaluation process associated with the Pre-Kindergarten Enhancement and Expansion Program and
the Child Care Subsidy Program in the District of Columbia.

Pursuant to the Pre-K Enhancement and Expansion Act of 2008 {D.C. Code §38-271.03; D.C. Law 17-202)
OSSE must conduct an annual evaluation of pre-kindergarten programs in community-based organizations;
public schools, and charter schools. This study will serve to assess classroom quality and student outcomes
in early chitdhood programs through collecting and reporting quantitative and qualitative data to provide
useful input for strengthening the early childhood education system.

The program coordinator from Howard University Center for Urban Progress will contact you to schedule
assessments. Credentialed researchers will a) assess teacher-child interactions and the quality of
instructional support and b} administer standardized assessments with 2 sample of students. The
observations and.assessments will not disrupt early program daily routines, and the records of this study
will be kept confidential. You will receive writtén feedback after the completion of the classroom
observations. Our goalis not to evaluate the status andfor performance of any specific site or individual,
but to gather broad information about early childhood services in the District of Columbia.

In the event that you have any questions, please contact Dr. Eric Rosser, Deputy Assistant Superintendent
of Elementary and Secondary Education, at 202-727-0776 or eric.rosser@dc.gov. If you have questions for
the team that will conduct the assessments from Howard University's Center for Urban Progress, please
contact Dr. Brooke McKie at 202-865-8584 or Dr. Jo-Anne Manswell Butty at 202-865-8132.

Thank you, [ appreciate your support.

Sincerely,

(b)(6)

Haeshawn Crosson

Chief Operations Officer/Interim Assistant Superintendent, Early Learning
810 First Street, NE, Sth floor, Washington, DC 20002

Phone: 202.727.8804 » Fax: 202-727.2127 = www.osse.de goy

dode A

Officer of the State Superintendent of Education, 810 1st Strest NE, 8ih Fioor, Washington, DC 20002



April 26, 2013

Dear Early Childhood Administrator;

The Office of the State Superintendent of Education {OSSE) respectfully requests your cooperation in a
critical evaluation process associated with the Pre-Kindergarien Enhancement and Fxpansion Program and
the Child Care Subsidy Program in the District of Colurbia,

Pursuant to the Pre-X Enhancement and Expansion Act of 2008 {D.C. Code §38-271.03%; D.C, Law 17-202)
D558 must conduct an annual evaluation of pre-kindergarten programs In community-based organizations,
public schools, and charter schools. This study will serve to assess classroom gquality and student outcomes
i early childhood programs through collecting and reporting quantitative and quaiitative data to provide
useful input for strengthening the early childhood education system,

The program coordinator from Howard University Center for Urban Progress will contact you to schedule
assessments. Credentialed researchers will a) assess teacher-child interactions and the guality of
instructional support and bl administer standardized assessments with a sample of students, The
ohservations and assessments will not disrupt early program daily routines, and the records of this study
will be ket confidential. You will recelve written feedback after the completion of the classroom
ohservations, Our goal is nol to evaluate the status and/or performance of any specific site or individual,
bt to gather broad information about early childhood services in the District of Columbia,

Iy the event that you have any guestions, please contact Ms. Danielle Ewen, Director of Early Childhood
Education, af 202-5335-1632. if vou have guestions for the team that will conduct the assessments from
Howard University's Center for Urban Progress, please contact Dr. Brooke MoKie at 202-865-8584 or Dr. Jo-
Arne Manswell Butty at 202-865-8132,

Thank you, { appreciate your support,

(b)(6)

Raeshawn Crosson

Chief Operations Officer/interim Assistant Superintendent, Early Learning
B10 First Street, NE, 9th floor, Washington, DC 20002

Phone: 202,727 B804 = Fax: 202-727.2127 » www.ossedogov

Ok ¥

Office of he Biate Bupsritisndart of Educalicn. B10 1ot Blinet NE, 6th Fiber, Washington, OC 25002




April 26, 2013

Bear Early Childhood Administrator:

The Office of the State Superintendent of Education {OSSE] respectfully requests your cooperationina
critical evaluation process associated with the Pre-Kindergarten Enhancerment and Expansion Program and
the Child Care Subsidy Program in the District of Columbia.

Pursitant to the Pre-K Enbancernent and Expansion Act of 2008 (D.C. Code §38-271.03, LG, Law 17-202)
{S5E must conduct an anrual evaluation of pre-kindergarten programs In community-based organizations,
public schools, and charter schools. This study will serve to assess classroom guality and student outcomes
in early childhood programs through coliecting and reporting guantitative and qualitative data to provide
useful input for strengthening the sarly childhood education systemy,

The program coordinator from Howard University Center for Urban Progress will comtact yvou to schedule
assessments. Credentialed researchers will a) assess teacher-child interactions and the guality of
instructional support and b} administer standardized assessments with a sample of students. The
ohsarvations and assessments will not disrupt early program daily routines, and the records of this study
will be kept confidential. You will receive written feedback after the completion of the classroom
observations. Our goal is not 1o evaluate the status and/or performance of any specific site or individual,
but to gather broad information about early childhood services in the District of Columbia.

Inthe event that vou have any guestions, please confact Ms. Erin Rugferberg, School Qulaity &
Accountability Specialist, #t 202-328-1551. f you have questions for the team that will conduct the
assessments from Howard University's Center Tor Urban Progress, please contact Dr. 8rooke Mcokie at 102~
BE5-B584 or Dr. Jo-Anne Manswell Bulty at 202-865-813%2.

Thank you, § appreciate your support.

incerst

(b)(6)

Tl

Raeshawn Crosson

Chief Operations Officer/interim Assistant Superintendent, Barly Learning
S10 First Street, NE, §th floor, Washington, BC 20002

Phone:; 202,727 8804 » Fay: 202-727 2127 » wwweossede.gov
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Chee of the Stale Suneritandent of Edusating, 510 1 Birenl NE, B Flow, Washingion, DO 20002




Appendix C: Pre-K Evaluation Overview

Howard University Center for Urban Progress (HUCUP) is currently conducting an evaluation of pre-
kindergarten programs (Pre-K) (public schools, public charter schools, and community-based centers).

Classroom observations and standardized assessments will be conducted.

CLASSROOM OBSERVATIONS
Instrument/Activit

Classroom Assessment Scoring System May-June, 2013 e HUCUP researchers will conduct the
(CLASS) Classroom Assessment Scoring System
(CLASS) classroom observations in a

sample of Pre-K programs.
¢ (lassroom observations will take place
from 9:00 am-11:00/11:30 am.

STANDARDIZED ASSESSMENTS

Peabody Picture Vocabulary Test, Fourth May-June, 2013 e HUCUP assessors will administer

Edition (PPVT),) standardized assessments to a sample of
children in the Pre-K programs in their

Expressive Vocabulary Test, Second Edition | May-June, 2013 schools.

(EVT,) e Assessments will take place from 9:00 am

- end of the school day (excluding lunch,
recess, and naptime).

e Assessors will need a quiet space/room
for testing.

¢ Consent forms will be distributed to
parents for their consent prior to the
assessments.

General Information
e All evaluation activities will be scheduled with administrators in advance
e All evaluation activities will be conducted by trained and credentialed professionals

For further information, please contact: Dr. Brooke McKie at bkwilson@howard.edu or 202.865.8584 or
Dr. Jo-Anne Manswell Butty at jmanswell-butty@howard.edu or 202.865.8132.




Appendix D: Pre-K Information Document

Pre-kindergarten Enhancement and Expansion Program Evaluation

Howard University
Center for Urban Progress

Dr. Brooke McKie
Dr. Jo-Anne Manswell Butty
Phone
Fax 202.232.6751
Email: bkwilson@howard.edu
imanswell-butty@howard.edu

Howard University Center for Urban Progress (HUCUP), the external evaluator for the Office of
the State Superintendent of Education’s Early Childhood Education, is conducting a process and
outcome evaluation of the Pre-Kindergarten Enhancement and Expansion Program in the
District of Columbia.

The goal is to provide useful input for strengthening the early childhood education system in
the District of Columbia through collecting and reporting quantitative and qualitative data.

The evaluation assesses classroom quality, student outcomes, and the implementation of the
Pre-K Program in public schools, public charter schools, and community-based centers. The
following instruments will be used: Classroom Assessment Scoring System (CLASS), Expressive
Vocabulary Test- Second Edition (EVT,), and Peabody Picture Vocabulary Test - Fourth Edition
(PPVT,).

The Pre-K Program is a standards-based program designed to provide high quality,
comprehensive early care and education to all 3 and 4 year olds in the District of Columbia. The
Center for Urban Progress is currently conducting an evaluation of 223 pre-kindergarten
programs (public schools, public charter schools, and community-based centers).



Appendix E - Description of Instruments

- CLASS - Classroom Assessment Scoring System

- PPVT4& EVT, — Peabody Picture Vocabulary Test, Fourth Edition & Expressive
Vocabulary Test, Second Edition



Classroom Assessment Scoring System (CLASS)

EMOTIONAL SUPPORT- measures positive climate, negative climate, teacher sensitivity, and regard

for student perspectives

Positive Climate- reflects the emotional connection between the teacher and students and
among students, and the warmth, respect, and enjoyment communicated by verbal and
nonverbal interactions. There are many indications that the teacher and students enjoy warm,
supportive relationships with one another, have frequent displays of positive affect, have
frequent positive communications (verbal or physical), and consistently demonstrate respect for
one another

Negative Climate- reflects the overall level of expressed negativity in the classroom. The teacher
and students do not display strong negative affect, are not sarcastic or disrespectful, have no
instances of severe negativity (victimization, bullying, physical punishment), and the teacher
does not make threats to establish control

Teacher Sensitivity- encompasses teacher’s awareness and responsiveness to students’
academic and emotional needs. The teacher is consistently aware of students who need extra
support, responds, consistently effective at addressing students’ problems and concerns, and
students appear comfortable seeking support from, sharing their ideas with, and responding
freely to the teacher.

Regard for Student Perspectives- the degree to which teacher’s interactions with students and
classroom activities place an emphasis on students’ interests and points of view and encourage
student responsibility and autonomy. The teacher is flexible in his or her plans, goes along with
students’ ideas, and organizes instruction around students’ interest, provides consistent support
for student autonomy and leadership, provides opportunities for student talk and expression;
and students have freedom of movement and placement during activities

CLASSROOM ORGANIZATION- measures behavior management, productivity, and instructional

learning formats

Behavior Management- how well teacher provides clear behavioral expectations and uses
effective methods to prevent and redirect misbehavior. The teacher clearly and consistently
enforces rules and expectations for behavior, is consistently proactive and monitors the
classroom effectively to prevent problems from developing, effectively redirects misbehavior by
focusing on positive behavior and making use of subtle cues, and there are few, if any, instances
of student misbehavior in the classroom

Productivity- how well the teacher manages instructional time and provides activities for
students so that they have the opportunity to be involved in learning activities. The teacher
provides activities for the students and deals efficiently with disruptions and managerial tasks,
and is fully prepared for activities and lessons, the classroom resembles a “well-oiled machine”
with everybody knowing what is expected of them and how to go about doing it, and transitions
are quick and efficient



¢ Instructional Learning Formats- ways in which the teacher maximizes students’ interest,
engagement, and ability to learn from lessons and activities. The teacher actively facilitates
students’ engagement in activities and lessons to encourage participation and involvement, uses
a variety of modalities (auditory, visual, movement) and materials to effectively interest and
engage students in activities and lessons, effectively focuses students’ attention toward
learning objectives and/or the purpose of learning, and students are consistently interested and
involved in activities and lessons

{il. INSTRUCTIONAL SUPPORT- measures concept development, quality of feedback, and language modeling

o Concept Development- how the teacher uses instructional discussion and activities to promote
higher-order thinking and cognition and focuses on understanding rather than on rote
instruction. The teacher often uses discussions and activities that encourage analysis and
reasoning, provides opportunities for students to be creative and/or generate their own ideas
and products, consistently links concepts and activities to one another and to previous learning,
and consistently relates concepts to the students’ actual lives

¢ Quality of Feedback- how the teacher provides feedback that expands learning and
understanding and encourages continued participation. The teacher often scaffolds for students
who are having a hard time understand a concept, answering a question, or completing an
activity, often queries the students or prompts students to explain their thinking and rationale
for responses and actions, often provides additional information to expand on students’
understanding or actions, often offers encouragement of students’ efforts that increases
students’ involvement and persistence, and there are frequent feedback loops-back and forth
exchanges- between the student and the teacher

¢ Language Modeling- the quality and amount of the teacher’s use of language-stimulation and
language-facilitation techniques. There are frequent conversations in the classroom, the teacher
asks many open ended questions, often repeats or extends the students’ responses, consistently
maps his or her actions and the students’ actions through language description, and uses
advanced language with students



Peabody Picture Vocabulary Test, Fourth Edition (PPVT;) & Expressive Vocabulary Test,
Second Edition, (EVT,)

Description of Scores

Standard Score (SS) — This score represents the distance of the examinee’s raw score from the
average score (100) for people of the same age or grade in the normative reference group. A
standard score of 100 is average for the person’s age or grade. Standard scores higher than 100
are above average and those lower than 100 are below average. Sixty eight percent (68%) of
the population scores between 85 and 115.

Confidence Interval (Cl) — The Cl is a range of scores that has a specified probability (95% or
90%) of including the examinee’s true score.

Percentile (P) — The percentile score represents the percentage of individuals in the reference
or norm group who perform at or below the examinee’s raw score. Therefore a percentile of
50 indicates that the examinee scored better than 50% of individuals in the reference or norm

group.

National Curve Equivalent (NCE) — Many states use this score for reporting about specialized
programs. Scores range from 1 through 99, with a mean of 50 and a standard deviation (SD) of
21.06. NCEs of 1, 50, and 99 correspond to percentiles of 1, 50, and 99, respectively.

Stanine (S) — Stanines are whole-number scores that range from 1 to 9, with a mean of 5 and a
standard deviation (SD) of 2. Each stanine represents a particular range of percentiles.

Age Equivalent (AE) — This score represents the age (in years and months) at which an
examinee’s raw score is the average score.

Growth Scale Value (GVS) — This score is useful for measuring change in PPVT and EVT
performance over time. Its value provides a means of tracking growth regardless of an
examinee’s age or grade level. As an examinee’s vocabulary improves, his or her GCV will
increase. This score is a transformation of the raw score and is superior to the raw score for
making statistical comparisons.



Attachment 60: DC Sing, Talk & Read

Sing, Talk, and Read with Your Child

Guide Information

Last

Updated: Aug 16, 2013
Guide o .
URL: http://libguides.dclibrary.org/star
Early Literacy is everything .
children know about reading and g:iz Index
writing before they can actually In the Librar
. » » . " . » : !
Description: read and write. Using a "Sing, Online
Talk, and Read" method you can Contact Information
get your child ready to learn to '
read.
early childhood education, early
Tags: o
literacy, star
RSS: Subscribe to Updates via RSS
Home
About This Topic

Early literacy is everything children know about reading and writing before they actually
learn to read or write. Too many children start school unprepared to learn to read because
they haven’t had enough experiences with books, stories, letters and words. Parents can
help give their children a better start. This guide can offer tips and suggestions on how to
Sing, Talk, and Read with your young children.

Sing, Talk and Read (STAR)

We are excited to invite you to learn about the early literacy S.T.A.R. program at the
D.C. Public Library. This program is for parents, caregivers, librarians, teachers, and
anyone who is interested in helping children from birth to age 5 get ready to learn to read.

For more information, please ask at the Children's Desk at any of our locations!
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e The Power of Talking to Your Baby
http:/fopinionator.blogs.nvtimes.com/2013/04/10/the-power-of -talking-to-vour-

o For improving early literacy, reading comics is no child's play
http//news.illinois.edu/news/09/1 105comics. himl

e Read, Play, Grow
http:/fwww.slj.com/2013/07/early-learning/read-play-grow-enhancing-early-
literacy-at-brooklvn-public-library/

e Bringing books to life
http:///www.apa.org/monitor/2012/10/books.aspx

DC's Commitment to Early Literacy

Mavor Grav Kicks off Early Literacy Campaion and Urses Parents to Sing, Talk
and Read with Young Children




Early Literacy Principles

Library staff can assist you in enhancing and expanding your child’s learning ability with
the following early literacy skills:

Oral Language — is the foundation of early literacy that includes listening, speaking and
non-verbal communication.

Phonological Awareness —the ability to hear and play with the smaller sounds in words.
Vocabulary —knowing the names of things, concepts, feelings and ideas.

Narrative Skills —the expressive part of language - the ability to describe things and
events and to tell and retell stories.

Print Awareness —knowing that print has meaning, how to handle books, and noticing
print all around.

Letter Knowledge — knowing that the same letter can look different, that letters have
names and are related to sounds.

Print Motivation — is a child’s interest in and enjoyment of books and reading.
Background Knowledge — what children know about the world that helps them
understand what is being read.

Back to Top

In the Library

Books to Sing

e If You're Happy and You Know It by Raffi; Cyd Moore (Illustrator)
http://catalog.dclibrary.org/vufind/Record/ocm55487666This adorable story is the
perfect match for the traditional song that every child loves to sing and clap along
to.

e Old MacDonald Had a Farm by Jane Cabrera
http://catalog.dclibrary.org/vufind/Record/ocn17321854101d MacDonald had a
farm, and on that farm he had a barnyard of irresistibly cute and funny animals.
With an oink-oink here, and a moo-moo there, the song ends showing the most
precious resident of all, a very young MacDonald!




o Twinkle, Twinkle Little Star by Rosemary Wells (Illustrator)
http://catalog.dclibrary.org/vufind/Record/ocm63232025This familiar children's
song will get the youngest children turning pages and remembering the words.

What better way to set your child on the road to reading than with this classic
board book?

Books to Talk

o I Spy on the Farm by Edward Gibbs (Illustrator)
http://catalog. delibrary.org/vufind/Record/ocn8184 14093 Ask children to identify
farm animals by their color and a small peak of their shape through a page cut out.
Add to the fun by making the sounds of each animal.

o Pertect Square by Michael Hall (Illustrator)
http://catalog.dclibrary.org/vufind/Record/ocn569480754 Talk with your child
about colors, days of the week and shapes. "Perfect Square" offers artistic
inspiration, as well—take the perfect opportunity to segue into an art project with
paper.

e The Lion and the Mouse by Jerry Pinkney
http://catalog dclibrary.org/vufind/Record/ocn263604760Can a wordless book
help us learn to read? It can! Both children and caregivers can talk about what’s
happening in the pictures.

Books to Read

e Zorro Gets an Outfit by Carter Goodrich (Illustrator)
http://catalog.dclibrary.org/vufind/Record/ocn742509729Read picture books that
are short but have a solid story line. This book fits that category perfectly! Zorro’s
person makes him wear a costume and Zorro doesn't want to. Zorro is
embarrassed, frustrated, sad, excited, and proud all in a short picture book!

o RRRalph by Lois Ehlert (Illustrator)
http://catalog.dclibrary.org/vufind/Record/ocn598304921 Lois Ehlert cleverly
connects the sounds of a dog to familiar words. She does so in a way that is funny
for readers and teaches children about the sounds of words. The bold colors of the
book coupled with collage illustrations draw readers in and can become an
identifying game as kids name the objects used in the book, teaching new words.

e A Chair for My Mother by Vera B. Williams (Illustrator)
http://catalog delibrary.org/vufind/Record/ocm07773060After a fire destroys their
home and possessions, Rosa, her mother, and grandmother save their money to
buy big comfortable chair that they can all enjoy.

Books About Early Literacy

Check out these titles to help develop your understanding of Early Literacy principles and
practices.



e What to Read When by Pam Allyn
http://catalog.dclibrary.org/vufind/Record/ocn2302087620ffering parents and
caregivers essential advice on choosing appropriate titles along with techniques
for reading aloud effectively.

o Everyday Early Learning by Jeff A. Johnson; Zoe Johnson (As told to)
http://catalog.dclibrary.org/vufind/Record/ocn181072668Children can pluck an
elastic band to learn about the vibrations that create music, or they can bake a
cake to learn measurement and reading skills. Everyday Early Learning provides a
myriad of ways to use everyday items for great early learning opportunities.

e Much More than the ABCs by Judith A. Schickedanz
http://catalog.delibrary.org/vufind/Record/ocm40649040A rich picture of
children’s early steps toward literacy that helps teachers, caregivers, and parents
nurture both children’s enjoyment of reading/writing and their skills.

o Tell It Again! by Rebecca Isbell; Shirley C. Raines
http://catalog delibrary.org/vufind/Record/ocm4072367 1 The authors have
compiled the best tips and tricks of expert storytellers and teachers in a single
book. Through retelling of 18 well-loved children's stories, teachers and parents
can capture the attention and imagination of young children.

e Games with Books by Peggy Kaye
http://catalog dclibrary.org/vufind/Record/ocm47141978" An extremely valuable
resource for parents." -- Betty Holmes, Director, United Federation of Teachers

Growing Literacy at Home



Sing, Talk and Read (STAR)

o Singing: Singing is an easy and enjoyable way to involve children in language. It
helps children learn and remember new words and to hear the smaller sounds in
words. Strong vocabularies and being able to hear the syllables in words are
critical to helping children be ready to learn to read.

e Talking: Talking with children is an easy way to help them develop language and
other early literacy skills. Conversations and storytelling with children introduce
them to many new words and to story structure and help them better understand
what they read later in school.

e Reading: Shared reading is the single most important way to help children get
ready to learn to read. It teaches them new words, shows them how a book works,



and introduces them to the printed word. Introducing reading as a fun activity
helps to motivate a child to want to learn to read.

e Writing: Reading and writing go together. When children experiment with
writing, they come to understand that printed letters stand for printed words.
Being aware of print helps them be prepared to learn to read.

o Playing: All of the practices above should be done within the context of play, but
play is an activity in and of itself as well. Pretend play, dramatic play, sorting,
doing puzzles-- these all help children develop skills that will make it easier for
them to learn to read.

Searching for More

Helpful Search Terms

Children -- Books and Reading
Early Childhood Education
Language Arts -- Early childhood
Reading -- Parent Participation

Subject Call Numbers
e 028
Reading, use of other information media
e 155
Differential & developmental psychology
« 372
Elementary education
e 649
Child rearing & home care of sick
¢« 793
Indoor games & amusements
Back to Top
Online
Other Guides

American History Published On Sep 30, 2013 by Thomas Sewell

A literary journey through the history of the United States

DC Public Library Research Guides Published On Jun 3, 2013 by Maryann James-Daley
The homepage for DC Public Library Libguides.

Financial Planning Published On Aug 20, 2013 by Megan McNitt

A research guide on the topic of personal financial planning with an interest in life stages
and life role.




Frederick Douglass in Washington, D.C. Published On Sep 26, 2013 by Lauren Martino
Resources to accompany the 2013 DC Reads book selection, "Frederick Douglass in
Washington, D.C.: The Lion of Anacostia".

Getting Started With Social Media Published On Jun 3, 2013 by Maryann James-Daley
A guide on the basics of the social media platforms you've heard about -- but have been
too shy to ask.

Healthy Cooking Published On Aug 20, 2013 by Megan McNitt

This guide offers information on ways to eat healthy.

Juvenile Mysteries & Adventure Published On Sep 27, 2013 by Ruth Fitts

Whodunnits and Detectivework! Espionage and Adventure!

Language Learning Published On Jun 2, 2013 by Debra Shumate

Resources in the library and online for learning a language on your own.

Mythology Published On Jun 21, 2013 by Shawn McDermott

A resource guide to help answer all your mythology questions.

Sing, Talk, and Read with Your Child Published On Aug 16, 2013 by Lesley Mason
Early Literacy is everything children know about reading and writing before they can
actually read and write. Using a "Sing, Talk, and Read" method you can get your child
ready to learn to read.

Starting a New Business Published On Jun 1, 2013 by Ben Coburmn

A guide to help you locate necessary resources for starting a new business.

Travel Planning Published On Sep 3, 2013 by Megan Janicki

A guide to help you decide where to go and how to get there.

Urban Gardening Published On Sep 23, 2013 by David Quick

Books and online resources useful for urban gardeners in Washington, DC.

Zinio Digital Magazines Published On Jun 10, 2013 by Marvann James-Daley

A guide on accessing Zinio Digital Magazines.

On the Web

Here are other resources online that can be helpful.

e Learn DC
http://www.learndc.org/earlychildhood/sing-talk-read
LearnDC is operated by the DC Office of the State Superintendent of Education
(OSSE) and offers links, resources, tips, and more to residents of DC.

o Ready, Set, Kindergarten
http://www . bklvnpubliclibrary.org/first-5-vears/ready-set-kindergarten
This program from the Brooklyn Public Library has tip sheets and activity ideas
to learn about early literacy in seven different languages.

e 5 Easy Ways to Sing, Talk, Read, Write, and Play
http://www.maine.gov/msl/libs/pr/posters/lit/earlyLitflverA-sample.pdf
An easy to follow guide from the state of Maine.

e Early Literacy Resources Birth-6
https://multcolib.org/birthtosix
A comprehensive website from the Multnomah County Library, in Oregon. Make
sure to check the links along the left hand side for more information.




+ FAQ and tips for young parents
http://www.readtomeprogram.org/fag.html
A list of frequently asked questions and answers from the "Read to Me" program.
o Reading tips for parents
http://www.cde.state.co.us/cdelib/Brochures/download/ReadingTipsEnglish.pdf
Age appropriate reading tips from the Colorado State Library
o Zero to Three Brochure
http:/fwww.zerotothree org/child-development/early-language-
literacy/earlyliteracy2pagehandout.pdf
A two sided, easy to print hand-out that discuses Early Literacy principles and
practices.
» Videos to Share
http://www.storyblocks.org/videos/
Watch these videos from the Colorado State Library to learn fun songs and
rhymes, and how they help build readers!

Library Resources
You need your library card number to access these resources.

o Freegal
http://catalog.dclibrary.org/vufind/MyResearch/Freegal
Download up to three songs a week from the entire Sony Music and [ODA
catalogs with your library card and pin number. From the Bravo Brothers to The
Wiggles, it's easy to find something your child will love.

e Overdrive
http://overdrive.dclibrary.org/
Picture books, audio books, and more are available for children through
Overdrive.

o Tumblebooks for Children
http://www.tumblebooks.com/library/asp/home_tumblebooks.asp
Offers animated, talking picture books, which are created by adding animation,
sound, music and narration to existing picture books. A parent can read to the
child, or the book can be "read" to the child online.

o BookFlix: Home or Office
http://auth.grolier.com/cgi-
libscript/entrypoint.pl?7126540&link=bkflix.grolier.com
Pairs high-quality children's video storybooks with factual eBooks for pre-
schoolers, kindergartners and beginning readers. Related games and puzzles
reinforce early reading skills and build curiosity about the world. Some titles in
Spanish. Algunos titulos en espanol.

DC Public Library's Sing, Talk, and Read PSA

Make sure to watch and share the library's public service announcement on the
importance of Singing, Talking, and Reading with your child.



Featured Resource

Need some ideas for fun games or creative play with children?

Learn new finger plays and view examples of how you can help your children "read"
wordless books. Develop strong early literacy skills through interaction, song, natrative
and creativity. But don't be confined to the "right" way to do something. Making up your
own words, actions or whole finger plays and new stories with your children is so much

fun and a great way to develop great readers-to-be.

Staff from the Johnson County Library offer video tutorials to help you Sing, Talk, and
Read with your children.

Back to Top

Contact Information

We Want to Hear From You

We at the DC Public Library want to hear what you have to say. Our staff is here to
answer your questions. Please do not hesitate to contact us. We also want to know how

we are doing and if there is anything we can do to improve our service to you.

Martin Luther King Jr. Memorial Library

Welcome Desk
202-727-0321
Adaptive Services Adult Literacy
202-727-2142 202-727-1616
Black Studies Children's Room
202-727-1211 202-727-1248
Circulation Desk College Information
202-727-1579 202-442-8398
Information Services Popular Library
202-727-1291 202-727-1295
Teen Space Washingtoniana
202-727-5535 202-727-1213

Online Contact Page

Contact us with any questions, concerns, or comments at our Contact Us page.

Your feedback helps us serve you better.



Book and Media Suggestions

Do you have a suggestion for a book, DVD or other media that we should add to our
collection?

Fill out the form in our Classic Catalog below. Suggestions there are reviewed and acted
upon weekly. We want what you want.

Neighborhood Libraries

View DC Public Libraries in a larger map

Anacostia Library
202-715-7707
202-715-7708

Chevv Chase Library
202-282-0021

Deanwood Library
202-698-1175

Franecis A. Gresory Library
202-698-6373

Juanita E. Thornton / Shepherd

Park Library
202-541-6100

Martin Luther King Jr. Memorial

Library
202-727-0321
Northeast Library
Southeast Library has extended
hours while Northeast is under
renovation.

Palisades Library
202-282-3139

Petworth Library
202-243-1188

Southeast Library
202-698-3377

Takomsa Park Library
202-576-7252

Watha T, Daniel-Shaw Library
202-727-1288

William O3, Lockridee/Bellevue
Library

Capitol View Librarv
202-645-0755

Cleveland Park Library
202-282-3080

Dorothy I, Heischi/Benning

Library
202-281-2583

{zeorgetown Library
202-727-0232

Lamond-Rigos Library
202-541-6255

Wit, Pleasant Librarv
202-671-3121

Northwest One Library
202-939-5946

Parllands-Turner Library
202-645-4532

Rosedale Library
202-727-5012

Southwest Library
202-724-4752

Tenlev-Friendshin Library
202-727-1488

West End Library
202-724-8707

Woodridoe Library
202-541-6226




202-243-1185

Back to Top
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Attachment 61: Strong Start Fact Sheet
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Strong Start Factsheet

Strong Start is the District of Columbia’s Early delay, are better able to cope with a disability, and
Intervention Program, administered through the Office are less likely to need special education classes once
of the State Superintendent of Education (OSSE). The they enter school.

program provides coordinated services and support

for infants and toddlers under age three who have How do Strong Start services help?

been diagnosed with developmental disabilities or The program offers a range of services to address
disabilities. Strong Start Currently serves about 300 specific developmental Cha||enges and develops a
children in the District of Columbia, representing a written p|an for treatment and Coaching_which is
fraction of those in need of assessment and services. known as the Individualized Family Services Plan

From birth, children experience physical changes (IFSP). These services include:
but they also learn new abilities also known as % Free initial Screening and evaluation
“developmental milestones.” Most children reach
these milestones at a certain age. Below are
answers to questions about Strong Start and the
developmental growth of infants and toddlers. = Special education teachers and teaching assistants
# Family support & education
What is a developmental delay? = Special Instruction
As children grow and develop, they exhibit different
skills such as taking a first step, smiling for the first
time, or waving goodbye. These skills are known as
developmental milestones. A child that does not reach
these milestones at the same time as other children
the same age may have a developmental delay.

= Speech, physical, occupational and family therapies
= Medical treatment

¢ Social workers, if needed

Who can refer a child to Strong Start?
Anyone can refer a child to Strong Start. The
program accepts referrals from parents, caregivers,
family members, friends, physicians, hospitals,

Medicaid, child care staff, and social workers.
How can I tell if my child is progressing as

he/she should?

If you have concerns about your child’s development,
you should ask your child’s health care provider or
call the Strong Start at (202) 727-3665 to schedule
a free screening.

How will our family pay for the services?
Services such as screening, evaluations and service
coordination are provided to families at no cost.
Additional services can be paid for by private health
insurance, Medicaid, and in some instances, Strong

Start will pay for services. A sliding fee scale is used
Can’t I just wait for my child to “catch up”? to help families who need financial assistance.

In most cases, children with developmental delays

do not “catch up” or “grow out of it” on their own. By What if I have more questions?

waliting, you could be missing critical opportunities For more information call {202) 727-3665 or visit
for your child to receive the help he or she needs. www.strongstartdc.com.

Studies have found that children who receive early g,
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Alignment of the Teaching Strategies GOLD® Objectives for Development & Learning: Birth Through Kindergarten
With
District of Columbia Common Core Early Learning Standards

This document aligns the content in the District of Columbia Common Core Early Learning Standards with the objectives, dimensions, and indicators of the
Teaching Strategies GOLD® assessment system.

References

DC Office of the State Superintendent. (2012). District of Columbia common core early learning standards. Washington, D.C.: Early Childhood Leadership
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District of Columbia Common Core Early Learning Standards Teaching Strategies GOLD® Objectives, Dimensions, and Indicators

Approaches to Learning/Logic and Reasoning

la. Uses all senses to explore 11. Demonstrates positive approaches to learmning

11d. Shows curiosity and motivation
2. Uses senses to explore the immediate environment

2. Shows persistence

2a. Attends to sights and sounds 11. Demonstrates positive approaches to learmning

11a. Attends and engages
3. Approaches tasks flexibly

2. Pays attention to sights and sounds
3a. Emerging

4. Uses symbols and takes on pretend roles

4a. Emerging

Toddlers

la. Manipulates objects; observes and explores surroundings by using all senses |11. Demonstrates positive approaches to learning
11d. Shows curiosity and motivation
4. Explores and investigates ways to make something happen

2. Shows persistence

2a. Repeats actions with the goal of achieving a result 11. Demonstrates positive approaches to learning
11b. Persists
2. Repeats actions to obtain similar results

3. Approaches tasks flexibly

3a. Notices how others approach a task and imitates their attempts 11. Demonstrates positive approaches to learning
11e. Shows flexibility and inventiveness in thinking
2. Imitates others in using objects in new and/or unanticipated ways

Alignment © 2013 Teaching Strategies, LLC, http://www teachingstrategies.conmy/ 2



District of Columbia Common Core Early Learning Standards Teaching Strategies GOLD® Objectives, Dimensions, and Indicators

4. Uses symbols and takes on pretend roles

4a. Observes other people’s use of objects; imitates simple actions; uses 11. Demonstrates positive approaches to learning
realistic objects in pretend play 11e. Shows flexibility and inventiveness in thinking

2. Imitates others in using objects in new and/or unanticipated ways

1. Attends and engages with curiosity

1a. Explores new places and materials; chooses a variety of tasks, especially 11. Demonstrates positive approaches to learning
those with adult support 11d. Shows curiosity and motivation
4. Explores and investigates ways to make something happen

2. Shows persistence

2a. Continues to work on a self-selected task, especially with adult support 11. Demonstrates positive approaches to learmning

11a. Attends and engages
4. Sustains interest in working on a task, especially when adults offer
suggestions, questions, and comments

3. Approaches tasks flexibly

3a. Uses trial-and-error approaches; asks for help 11. Demonstrates positive approaches to learmning
11e. Shows flexibility and inventiveness in thinking
6. Changes plans if a better idea is thought of or proposed

4. Uses symbols and takes on pretend roles

4a. Uses props and imitates actions to re-enact familiar events 14. Uses symbols and images to represent something not present

14b. Engages in sociodramatic play
4. Acts out familiar or imaginary scenarios; may use props to stand for
something else

Preschool

1. Attends and engages with curiosity

la. Chooses tasks of interest; responds to adult encouragement 11. Demonstrates positive approaches to learning
11a. Attends and engages
6. Sustains work on age-appropriate, interesting tasks; can ignore most
distractions and interruptions

Alignment © 2013 Teaching Strategies, LLC, http://www teachingstrategies.conmy/ 3



District of Columbia Common Core Early Learning Standards

2. Shows persistence

2a. Continues an activity even when there are challenges; may stop and later
return to a self-selected activity

3. Approaches tasks flexibly

3a. Finds solutions without having to try every possibility; may change
approach

4. Uses symbols and takes on pretend roles

4a. Uses props in pretend play with one or more children; substitutes one object
for another; activity is often theme-based

Teaching Strategies GOLD® Objectives, Dimensions, and Indicators

11. Demonstrates positive approaches to learning
11b. Persists
6. Plans and pursues a variety of appropriately challenging tasks

11. Demonstrates positive approaches to learning
11c. Solves problems
6. Solves problems without having to try every possibility

14. Uses symbols and images to represent something not present

14b. Engages in sociodramatic play
6. Interacts with two or more children during pretend play, assigning
and/or assuming roles and discussing actions; sustains play scenario for
up to 10 minutes

Pre-K Exit Expectations
1. Attends and engages with curiosity

Approaches to Learning

1a. Demonstrates curiosity and eagerness to learn by showing interest in a
growing range of topics, ideas, and tasks

2. Shows persistence
Approaches to Learning

2a. Preserves to understand and accomplish a challenging, self-selected activity
despite interruptions and distractions

11. Demonstrates positive approaches to learning
11d. Shows curiosity and motivation
6. Shows eagerness to learn about a variety of topics and ideas

11. Demonstrates positive approaches to learning

11a. Attends and engages
6. Sustains work on age-appropriate, interesting tasks; can ignore most
distractions and interruptions

11. Demonstrates positive approaches to learning
11b. Persists
4. Practices an activity many times until successful

Alignment © 2013 Teaching Strategies, LLC, http://www teachingstrategies.conmy/



District of Columbia Common Core Early Learning Standards

Teaching Strategies GOLD® Objectives, Dimensions, and Indicators

3a. Uses multiple strategies to solve problems and complete tasks

11. Demonstrates positive approaches to learning
11e. Shows flexibility and inventiveness in thinking
6. Changes plans if a better idea is thought of or proposed

3b. Initiates cooperative activities with peers

2. Establishes and sustains positive relationships
2c. Interacts with peers
8. Interacts cooperatively in groups of four or five children

4. Uses symbols and takes on pretend roles .

4a. Uses objects, materials, actions, and images to represent other objects

14. Uses symbols and images to represent something not present

14a. Thinks symbolically
8. Represents objects, places, and ideas with increasingly abstract
symbols

4Db. Plays with a few other children for periods of as long as 10 minutes
agreeing on scenarios and roles

14. Uses symbols and images to represent something not present

14b. Engages in sociodramatic play
6. Interacts with two or more children during pretend play, assigning
and/or assuming roles and discussing actions; sustains play scenario for
up to 10 minutes

9. Demonstrates understanding of print concepts

9a. Shows an interest in print materials

10. Demonstrates comprehension of printed materials read aloud

17. Demonstrates knowledge of print and its uses
17a. Uses and appreciates books
2. Shows interest in books

10a. Emerging

Alignment © 2013 Teaching Strategies, LLC, http://www teachingstrategies.conmy/



District of Columbia Common Core Early Learning Standards Teaching Strategies GOLD® Objectives, Dimensions, and Indicators

11. Hears and discriminates the sounds of language

11a. Shows awareness of speech sounds and imitates them 8. Listens to and understands increasingly complex language
8a. Comprehends language
2. Shows an interest in the speech of others

12. Writes letters and words

12a. Emerging

13. Understands the purpose of writing and drawing

13a. Emerging

Toddlers .

9. Demonstrates understanding of print concepts

9a. Notices pictures of familiar objects in print materials 14. Uses symbols and images to represent something not present
14a. Thinks symbolically
2. Recognizes people, objects, and animals in pictures or photographs

10. Demonstrates comprehension of printed materials read aloud

10a. Emerging

11. Hears and discriminates the sounds of language

11a. Repeats words; joins in singing random words of simple songs 15. Demonstrates phonological awareness
15a. Notices and discriminates rhyme
2. Joins in thyming songs and games

12. Writes letters and words

12a, Makes marks or scribbles 19. Demonstrates emergent writing skills
19b. Writes to convey meaning
1. Scribbles or marks

13. Understands the purpose of writing and drawing

13a. Emerging

Alignment © 2013 Teaching Strategies, LLC, http://www teachingstrategies.conmy/ 6



District of Columbia Common Core Early Learning Standards Teaching Strategies GOLD® Objectives, Dimensions, and Indicators

9. Demonstrates understanding of print concepts

17. Demonstrates knowledge of print and its uses

17a. Uses and appreciates books
4. Orients book correctly; turns pages from the front of the book to the

back; recognizes familiar books by their covers

9a. Recognizes familiar books and looks at pictures

10. Demonstrates comprehension of printed materials read aloud

10a. Pretends to read a book by naming pictured objects and characters, using | 18. Comprehends and responds to books and other texts
the support of an adult who asks questions 18a. Interacts during read-alouds and book conversations
1 emerging to 2. Contributes particular language from the book at the

appropriate time

11. Hears and discriminates the sounds of language

11a. Joins in songs, rhymes, refrains, and word games with repeating language |15. Demonstrates phonological awareness
15a. Notices and discriminates rhyme

2. Joins in thyming songs and games

sounds

12. Writes letters and words

12a. Makes controlled linear scribbles 19. Demonstrates emergent writing skills
19b. Writes to convey meaning
2. Controlled linear scribbles

13. Understands the purpose of writing and drawing
13a. Makes marks and talks about them 14. Uses symbols and images to represent something not present

14a. Thinks symbolically
4. Draws or constructs, and then identifies what it is

19. Demonstrates emergent writing skills
19b. Writes to convey meaning
2. Controlled linear scribbles

Alignment © 2013 Teaching Strategies, LLC, http://www teachingstrategies.conmy/



District of Columbia Common Core Early Learning Standards Teaching Strategies GOLD® Objectives, Dimensions, and Indicators

Preschool

9. Demonstrates understanding of print concepts

9a. Understands that print has meaning and corresponds with spoken language; |17. Demonstrates knowledge of print and its uses

17a. Uses and appreciates books
4. Orients book correctly; turns pages from the front of the book to the

back; recognizes familiar books by their covers

orients book correctly and turns pages

10. Demonstrates comprehension of printed materials read aloud
18. Comprehends and responds to books and other texts
18a. Interacts during read-alouds and book conversations

4. Asks and answers questions about the text; refers to pictures

10a. Uses some words and/ or concepts from the text to talk about a story,
poem, or informational text read aloud.

11. Hears and discriminates the sounds of language

11a. Plays with language experimenting with beginning and ending sounds 15. Demonstrates phonological awareness
15b. Notices and discriminates alliteration

4. Shows awareness that some words begin the same way

12. Writes letters and words

12a. Uses letter-like forms, letter strings, some letter combinations that are 19. Demonstrates emergent writing skills
19b. Writes to convey meaning

4. Letter strings

words

13. Understands the purpose of writing and drawing

13a. Dictates and draws to share or record information and tell stories 9. Uses language to express thoughts and needs
9d. Tells about another time or place

4. Tells simple stories about objects, events, and people not present;
lacks many details and a conventional beginning, middle, and end

Alignment © 2013 Teaching Strategies, LLC, http://www teachingstrategies.conmy/



District of Columbia Common Core Early Learning Standards

Pre-K Exit Expectations

9. Demonstrates understanding of print concepts

Print Concepts

Teaching Strategies GOLD® Objectives, Dimensions, and Indicators

9a. With guidance and support, demonstrates a basic understanding of the
organization and features of print

16. Demonstrates knowledge of the alphabet

16b. Uses letter—sound knowledge
5 emerging to 6. Shows understanding that a sequence of letters
represents a sequence of spoken sounds

17. Demonstrates knowledge of print and its uses

17b. Uses print concepts
5 emerging to 6. Shows awareness of various features of print: letters,
words, spaces, upper- and lowercase letters, some punctuation

9b. Recognizes that spoken language can be written and read, and that written
language can be read and spoken

16. Demonstrates knowledge of the alphabet

16b. Uses letter—sound knowledge
6. Shows understanding that a sequence of letters represents a sequence
of spoken sounds

9c. Recognizes and names 10 or more letters of the alphabet

16. Demonstrates knowledge of the alphabet
16a. Identifies and names letters

10. Demonstrates comprehension of printed materials read aloud _

4. Recognizes as many as 10 letters, especially those in own name

Literature and Informational Texts Key Ideas and Details —

10a. With prompting and support, asks and answers questions about key details
of a story, poem, or informational text read aloud

18. Comprehends and responds to books and other texts

18a. Interacts during read-alouds and book conversations
3 emerging to 4. Asks and answers questions about the text; refers to
pictures

10b. With prompting and support, retells a sequence of events from a familiar
story read aloud or important facts from an informational text read aloud

18. Comprehends and responds to books and other texts

18c. Retells stories
5 emerging to 6. Retells a familiar story in proper sequence, including
major events and characters

10c. With prompting and support, identifies the characters and settings of a
story read aloud

18. Comprehends and responds to books and other texts

18a. Interacts during read-alouds and book conversations
5 emerging to 6. Identifies story-related problems, events, and
resolutions during conversations with an adult

Alignment © 2013 Teaching Strategies, LLC, http://www teachingstrategies.conmy/




District of Columbia Common Core Early Learning Standards Teaching Strategies GOLD® Objectives, Dimensions, and Indicators

Craft and Structure

10d. With prompting and support, asks and answers questions about unfamiliar |18. Comprehends and responds to books and other texts

words in a story, poem, or informational text read aloud 18a. Interacts during read-alouds and book conversations

3 emerging to 4. Asks and answers questions about the text; refers to
pictures

10e. With prompting and support, names the author and illustrator of a familiar |17. Demonstrates knowledge of print and its uses

book and defines the role of each in telling the story 17a. Uses and appreciates books
5 emerging to 6. Knows some features of a book (title, author,
illustrator); connects specific books to authors

10f. Recognizes familiar books by their covers 17. Demonstrates knowledge of print and its uses

17a. Uses and appreciates books
4. Orients book correctly; turns pages from the front of the book to the
back; recognizes familiar books by their covers

Integration of Knowledge and Ideas

10g. After hearing a story read aloud, looks at the illustrations and, with 18. Comprehends and responds to books and other texts

prompting and support, explains the part of the story that each illustration 18c. Retells stories

depicts 3 emerging to 4. Retells familiar stories using pictures or props as
10h. After hearing an informational text read aloud, looks at illustrations and 18. Comprehends and responds to books and other texts

explains important ideas in the picture 18c. Retells stories

4. Retells familiar stories using pictures or props as prompts

11. Hears and discriminates the sounds of language

Phonological Awareness/Phonics and Word Recognition

11a. Shows awareness of separate words in a sentence 17. Demonstrates knowledge of print and its uses

17b. Uses print concepts
6. Shows awareness of various features of print: letters, words, spaces,
upper- and lowercase letters, some punctuation

11b. Decides whether two words rhyme 15. Demonstrates phonological awareness
15a. Notices and discriminates rthyme
6. Decides whether two words rhyme

Alignment © 2013 Teaching Strategies, LLC, http://www teachingstrategies.conmy/ 10



District of Columbia Common Core Early Learning Standards

Teaching Strategies GOLD® Objectives, Dimensions, and Indicators

11c. Identifies the initial sound of a spoken word and, with guidance and
support, thinks of several other words that have the same initial sound

15. Demonstrates phonological awareness
15b. Notices and discriminates alliteration
6. Matches beginning sounds of some words

11d. Shows awareness of separate syllables in a word

12. Writes letters and words
Production and Distribution of Writing

12a. With prompting and support, begins to invent spelling while writing to
convey a message

13. Understands the purpose of writing and drawing

Text Types and Purposes

13a. Dictates words or draws to express a preference or opinion about a topic

15. Demonstrates phonological awareness
15¢. Notices and discriminates smaller and smaller units of sound
4. Hears and shows awareness of separate syllables in words

19. Demonstrates emergent writing skills
19b. Writes to convey meaning
4 emerging to 5. Early invented spelling

14. Uses symbols and images to represent something not present
14a. Thinks symbolically
6. Plans and then uses drawings, constructions, movements, and
dramatizations to represent ideas

19. Demonstrates emergent writing skills
19b. Writes to convey meaning
5. Early invented spelling

13b. Uses a combination of dictating and drawing to tell some information
about a topic

14. Uses symbols and images to represent something not present
14a. Thinks symbolically
6. Plans and then uses drawings, constructions, movements, and
dramatizations to represent ideas

19. Demonstrates emergent writing skills
19b. Writes to convey meaning
5. Early invented spelling

Alignment © 2013 Teaching Strategies, LLC, http://www teachingstrategies.conmy/
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District of Columbia Common Core Early Learning Standards Teaching Strategies GOLD® Objectives, Dimensions, and Indicators

19. Demonstrates emergent writing skills
19b. Writes to convey meaning
5. Early invented spelling

13c. Uses a combination of dictation and drawing to tell a real or imagined
story

9. Uses language to express thoughts and needs

9d. Tells about another time or place
6. Tells stories about other times and places that have a logical order and
that include major details

14. Uses symbols and images to represent something not present
14a. Thinks symbolically
6. Plans and then uses drawings, constructions, movements, and
dramatizations to represent ideas

Communication and Language

. . . = = @ @
5. Demonstrates understanding of spoken language - = @

Sa. Appears interested in others’ speech 8. Listens to and understands increasingly complex language
8a. Comprehends language
2. Shows an interest in the speech of others

6. Uses language to express self

6a. Vocalizes gestures in an effort to communicate 9. Uses language to express thoughts and needs
9a. Uses an expanding expressive vocabulary
2. Vocalizes and gestures to communicate

7. Uses conventional grammar and syntax

7a. Babbles and experiments with tone and pitch 9. Uses language to express thoughts and needs
9b. Speaks clearly
2. Babbles strings of single consonant sounds and combines sounds

Alignment © 2013 Teaching Strategies, LLC, http://www teachingstrategies.conmy/ 12



District of Columbia Common Core Early Learning Standards Teaching Strategies GOLD® Objectives, Dimensions, and Indicators

8. Uses conventional conversational and other social
communication skills

8a. Vocalizes or gestures in back and forth exchanges with others 9. Uses language to express thoughts and needs
9a. Uses an expanding expressive vocabulary
2. Vocalizes and gestures to communicate

10. Uses appropriate conversational and other communication skills
10a. Engages in conversations
2. Engages in simple back-and-forth exchanges with others

Toddlers

5. Demonstrates understanding of spoken language

5a. Responds to others’ speech and gestures 10. Uses appropriate conversational and other communication skills
10a. Engages in conversations
2. Engages in simple back-and-forth exchanges with others

6. Uses language to express self

6a. Uses language to express needs and refer to familiar people and objects 1. Regulates own emotions and behaviors
lc. Takes care of own needs appropriately
2. Indicates needs and wants; participates as adult attends to needs

7. Uses conventional grammar and syntax

7a. Uses one- and two-word sentences 9. Uses language to express thoughts and needs
9c. Uses conventional grammar
2. Uses one- or two-word sentences or phrases

8. Uses conventional conversational and other social

communication skills

8a. Exchanges single words, simple gestures, and facial expressions with others |10. Uses appropriate conversational and other communication skills
10a. Engages in conversations
2. Engages in simple back-and-forth exchanges with others

Alignment © 2013 Teaching Strategies, LLC, http://www teachingstrategies.conmy/ 13



District of Columbia Common Core Early Learning Standards Teaching Strategies GOLD® Objectives, Dimensions, and Indicators

5. Demonstrates understanding of spoken language

5a. Responds to simple statements, questions, and simple texts read aloud 8. Listens to and understands increasingly complex language

8a. Comprehends language
5 emerging to 6. Responds appropriately to specific vocabulary and
simple statements, questions, and stories

6. Uses language to express self

6a. Uses language to describe objects and people and to ask for help 9. Uses language to express thoughts and needs
9a. Uses an expanding expressive vocabulary
4. Names familiar people, animals, and objects

7. Uses conventional grammar and syntax

7a. Uses two- to four-word sentences with some word omissions and errors 9. Uses language to express thoughts and needs
9c. Uses conventional grammar
4. Uses three- to four-word sentences; may omit some words or use

some words incorrectly

8. Uses conventional conversational and other social
communication skills

8a. Initiates and engages in short back-and-forth exchanges, responding to 10. Uses appropriate conversational and other communication skills

verbal and nonverbal cues 10a. Engages in conversations
4. Initiates and attends to brief conversations

P AN A A RIS NN A AN A AR RAa NN R AR AR A RS

5a. Responds to more complex questions, statements, and texts read aloud that |8. Listens to and understands increasingly complex language

present new vocabulary and ideas 8a. Comprehends language
6. Responds appropriately to specific vocabulary and simple

statements, questions, and stories

6a. Uses new vocabulary in everyday speech to meet own needs and to explain, |9. Uses language to express thoughts and needs

describe, and manage social relationships 9a. Uses an expanding expressive vocabulary
6. Describes and tells the use of many familiar items

Alignment © 2013 Teaching Strategies, LLC, http://www teachingstrategies.conmy/



District of Columbia Common Core Early Learning Standards Teaching Strategies GOLD® Objectives, Dimensions, and Indicators

7. Uses conventional grammar and syntax

7a. Uses longer sentences with plurals, adjectives, adverbs, and negatives, but  |9. Uses language to express thoughts and needs
not always with correct grammar 9c¢. Uses conventional grammar
5 emerging to 6. Uses complete, four- to six-word sentences

8. Uses conventional conversational and other social
communication skills

8a. Initiates and engages in conversations of as many as three exchanges 10. Uses appropriate conversational and other communication skills
Example: Extends 10a. Engages in conversations
6. Engages in conversations of at least three exchanges

5a. Asks and answers questions in order to seek and offer help, get and offer 11. Demonstrates positive approaches to learning
information, or clarify something that is not understood 11d. Shows curiosity and motivation
7 emerging to 8. Uses a variety of resources to find answers to questions

5b. Demonstrates understanding of spoken language by responding 8. Listens to and understands increasingly complex language

appropriately. 8a. Comprehends language

6. Responds appropriately to specific vocabulary and simple statements,
questions, and stories

6a. Describes familiar people, places, things, and events and, with prompting 9. Uses language to express thoughts and needs
and support, provides additional detail 9a. Uses an expanding expressive vocabulary
5 emerging to 6. Describes and tells the use of many familiar items

12. Remembers and connects experiences

12a. Recognizes and recalls
5 emerging to 6. Tells about experiences in order, provides details, and
evaluates the experience; recalls 3 or 4 items removed from view

Alignment © 2013 Teaching Strategies, LLC, http://www teachingstrategies.conmy/ 15



District of Columbia Common Core Early Learning Standards Teaching Strategies GOLD® Objectives, Dimensions, and Indicators

6b. Expresses thoughts, feelings, and ideas verbally, enunciating clearly enough |9. Uses language to express thoughts and needs
to be understood 9a. Uses an expanding expressive vocabulary
6. Describes and tells the use of many familiar items

9. Uses language to express thoughts and needs

9b. Speaks clearly
6. Is understood by most people; may mispronounce new, long, or
unusual words

6¢. With guidance and support, generates words that are similar in meaning 9. Uses language to express thoughts and needs

(e.g., happy/glad, angry/mad) 9¢. Uses conventional grammar
5 emerging to 6. Uses complete, four- to six-word sentences

6d. Applies words learned in classroom activities to real-life situations 9. Uses language to express thoughts and needs
9a. Uses an expanding expressive vocabulary
8. Incorporates new, less familiar or technical words in everyday

conversations

6e. Uses words and phrases acquired during conversations, by listening to 9. Uses language to express thoughts and needs

stories and informational texts read aloud, playing with other children, and 9a. Uses an expanding expressive vocabulary

other activities 8. Incorporates new, less familiar or technical words in everyday
conversations

7. Uses conventional grammar and syntax
Conventions of Standard English

7a. Speaks in complete sentences of 46 words, using past, present, and future |9. Uses language to express thoughts and needs
tenses appropriately for frequently occurring verbs 9c. Uses conventional grammar

6. Uses complete, four- to six-word sentences

8. Uses conventional conversational and other social
communication skills
Comprehension and Collaboration

8a. Initiates and engages in conversations of at least three exchanges 10. Uses appropriate conversational and other communication skills
10a. Engages in conversations
6. Engages in conversations of at least three exchanges

Alignment © 2013 Teaching Strategies, LLC, http://www teachingstrategies.conmy/ 16



District of Columbia Common Core Early Learning Standards

Mathematics

Teaching Strategies GOLD® Objectives, Dimensions, and Indicators

14. Matches,
14a. Emerging

groups, and classifies objects

14b. Emerging

15. Demonstrates knowledge of number and counting

15a. Emerging

16. Demonstrates knowledge of volume, height, weight, and length

16a. Emerging

17. Identifies and labels shapes

17a. Emerging

18. Demonstrates understanding of positional words
18a. Emerging
Toddlers

14. Matches,

groups, and classifies objects

14a. Begins to match one object with a similar object

13. Uses classification skills
2. Matches similar objects

14b. Emerging
15. Demonstrates knowledge of number and counting

15a. Shows awareness of the concepts of one, two, and more; recites numbers
in random order

16. Demonstrates knowledge of volume, height, weight, and length

16a. Explores objects of different shapes and sizes

20. Uses number concepts and operations
20a. Counts
2. Verbally counts (not always in the correct order)

11. Demonstrates positive approaches to learning
11d. Shows curiosity and motivation

2. Uses senses to explore the immediate environment

Alignment © 2013 Teaching Strategies, LLC, http://www teachingstrategies.conmy/
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District of Columbia Common Core Early Learning Standards

17. ldentifies and labels shapes

17a. Explores objects of different shapes

18. Demonstrates understanding of positional words

18a. Follows directions that include gestures to place objects in, on, under, up,
or down

Teaching Strategies GOLD® Objectives, Dimensions, and Indicators

21. Explores and describes spatial relationships and shapes
21b. Understands shapes
3 emerging to 4. Identifies a few basic shapes (circle, square, triangle)

21. Explores and describes spatial relationships and shapes
21a. Understands spatial relationships
2. Follows simple directions related to position (in, on, under, up, down)

Twos
14. Matches,

14a. Matches one object with a group of similar objects

groups, and classifies objects

22. Compares and measures
2. Makes simple comparisons between two objects

14b. Emerging
15. Demonstrates knowledge of number and counting

15a. Begins to rote count to 10 but may not be accurate consistently

16. Demonstrates knowledge of volume, height, weight, and length

16a. Makes simple comparisons, noticing similarities and differences between
objects

17. Identifies and labels shapes

17a. Matches one shape with the same shape

20. Uses number concepts and operations

20a. Counts
3 emerging to 4. Verbally counts to 10; counts up to five objects
accurately, using one number name for each object

22. Compares and measures
4. Compares and orders a small set of objects as appropriate according
to size, length, weight, area, or volume; knows usual sequence of basic
daily events and a few ordinal numbers

21. Explores and describes spatial relationships and shapes
21b. Understands shapes
2. Matches two identical shapes

Alignment © 2013 Teaching Strategies, LLC, http://www teachingstrategies.conmy/
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District of Columbia Common Core Early Learning Standards Teaching Strategies GOLD® Objectives, Dimensions, and Indicators

18. Demonstrates understanding of positional words

18a. Follows verbal directions to place or find objects in, on, under, up, or down |21. Explores and describes spatial relationships and shapes
21a. Understands spatial relationships

2. Follows simple directions related to position (in, on, under, up, down)

Preschool

14. Matches, groups, and classifies objects

14a. Groups objects on the basis of a single characteristic, e.g. color, size, or 22. Compares and measures
shape 4. Compares and orders a small set of objects as appropriate according

to size, length, weight, area, or volume; knows usual sequence of basic
daily events and a few ordinal numbers

14b. Copies simple patterns 23. Demonstrates knowledge of patterns
4. Copies simple repeating patterns

15. Demonstrates knowledge of number and counting

15a. Counts to 10 by rote; accurately assigns number names to quantities up to |20. Uses number concepts and operations

5 (one-to-one correspondence); recognizes a few numerals and connects each to |20a. Counts
a quantity 4. Verbally counts to 10; counts up to five objects accurately, using one

number name for each object

20. Uses number concepts and operations
20c. Connects numerals with their quantities
4. Identifies numerals to 5 by name and connects each to counted objects

16. Demonstrates knowledge of volume, height, weight, and length

16a. Understands reasons for measuring and the purpose of measuring tools; 22. Compares and measures
uses standard and nonstandard tools and some measurement words; begins to 6. Uses multiples of the same unit to measure; uses numbers to compare;
order a few objects according to height and length knows the purpose of standard measuring tools

17. Identifies and labels shapes

17a. Names a few basic two-dimensional shapes 21. Explores and describes spatial relationships and shapes
21b. Understands shapes
4. Identifies a few basic shapes (circle, square, triangle)

Alignment © 2013 Teaching Strategies, LLC, http://www teachingstrategies.conmy/



District of Columbia Common Core Early Learning Standards Teaching Strategies GOLD® Objectives, Dimensions, and Indicators
18. Demonstrates understanding of positional words

18a. Follows directions to place objects or body beside, between, or next to 21. Explores and describes spatial relationships and shapes
21a. Understands spatial relationships
4. Follows simple directions related to proximity (beside, between, next

Pre-K Exit Expectations
14. Matches, groups, and classifies objects
Classification

14a. Groups objects too a common characteristic regroups them according to a |13. Uses classification skills
different characteristic, and explains the grouping rules 6. Groups objects by one characteristic; then regroups them using a
different characteristic and indicates the reason

o 8 0 0 0

14b. Creates and extends simple repeating patterns 23. Demonstrates knowledge of patterns

6. Extends and creates simple repeating patterns
15. Demonstrates knowledge of number and counting

Knows number names and the count sequence

15a. Counts to 20 by ones 20. Uses number concepts and operations

20a. Counts
6. Verbally counts to 20; counts 10—20 objects accurately; knows the last
number states how many in all; tells what number (1-10) comes next in
order by counting

15b. Tells what number comes next in the counting sequence when given a 20. Uses number concepts and operations
number between 1 and 9 20a. Counts
8. Uses number names while counting to 100; counts 30 objects

accurately; tells what number comes before and after a specified number
up to 20

15¢. Recognizes and names the written numerals 1-10 20. Uses number concepts and operations
20c. Connects numerals with their quantities

6. Identifies numerals to 10 by name and connects each to counted
objects

Alignment © 2013 Teaching Strategies, LLC, http://www teachingstrategies.conmy/ 20



District of Columbia Common Core Early Learning Standards

Counts to tell the number of objects

15d. Counts 10-20 objects accurately, using one number name for each object

Teaching Strategies GOLD® Objectives, Dimensions, and Indicators

20. Uses number concepts and operations

20c. Connects numerals with their quantities
7 emerging to 8. Identifies numerals to 20 by name and connects each to
counted objects

15e. Understands that the last number named tells the number of objects
counted and that the number of objects is the same regardless of their
arrangement or the order in which they were counted

20. Uses number concepts and operations

20a. Counts
6. Verbally counts to 20; counts 1020 objects accurately; knows the last
number states how many in all; tells what number (1-10) comes next in
order by counting

15f. Counts to answer “How many?” questions about 10-20 objects

20. Uses number concepts and operations

20b. Quantifies
6. Makes sets of 6—10 objects and then describes the parts; identifies
which part has more, less, or the same (equal); counts all or counts on to
find out how many

15g. Correctly associates a numeral with a group of as many as 10 counted
objects

15h. Uses matching and counting strategies and comparative language to
identify whether the number of objects in one group (as many as 10 objects) is
greater than, less than, or equal to the number of objects in another group (as
many as 10 objects)

20. Uses number concepts and operations
20c. Connects numerals with their quantities
6. Identifies numerals to 10 by name and connects each to counted

objects
FroreeaasEE e Bl B EE

20. Uses number concepts and operations

20b. Quantifies
6. Makes sets of 610 objects and then describes the parts; identifies
which part has more, less, or the same (equal); counts all or counts on to
find out how many

22. Compares and measures
6. Uses multiples of the same unit to measure; uses numbers to compare;
knows the purpose of standard measuring tools

Alignment © 2013 Teaching Strategies, LLC, http://www teachingstrategies.conmy/
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District of Columbia Common Core Early Learning Standards Teaching Strategies GOLD® Objectives, Dimensions, and Indicators

Understands addition as putting together and adding to, and
understands subtraction as taking apart and taking from

15i. Uses concrete objects to solve real-world addition (putting together) and 20. Uses number concepts and operations
subtraction (taking away) problems with 610 objects 20b. Quantifies

8. Uses a variety of strategies (counting objects or fingers, counting on,
or counting back) to solve problems with more than 10 objects

16. Demonstrates knowledge of volume, height, weight, and length —
Describes and compares measurable attributes L

16a. Describes everyday objects in terms of measurable attributes, such as 9. Uses language to express thoughts and needs

length, height, weight, or volume (capacity), using appropriate basic vocabulary |9a. Uses an expanding expressive vocabulary

(e.g., short, long, tall, heavy, light, big, small, wide, narrow) 6. Describes and tells the use of many familiar items
16b. Knows and correctly uses a few ordinal numbers 22. Compares and measures

4. Compares and orders a small set of objects as appropriate according to
size, length, weight, area, or volume; knows usual sequence of basic daily
events and a few ordinal numbers

16¢. Knows the usual sequence of basic daily events 12. Remembers and connects experiences

12b. Makes connections
4. Remembers the sequence of personal routines and experiences with
teacher support

17. Identifies and labels shapes

Identifies and describes shapes and the relative positions of
objects

17a. Correctly names basic two-dimensional shapes (squares, circles, triangles, |21. Explores and describes spatial relationships and shapes

rectangles), regardless of their orientations or size 21b. Understands shapes

6. Describes basic two- and three-dimensional shapes by using own words;
recognizes basic shapes when they are presented in a new orientation

17b. Describes basic two- and three-dimensional shapes 21. Explores and describes spatial relationships and shapes

21b. Understands shapes
6. Describes basic two- and three-dimensional shapes by using own words;
recognizes basic shapes when they are presented in a new orientation

Alignment © 2013 Teaching Strategies, LLC, http://www teachingstrategies.conmy/ 22



District of Columbia Common Core Early Learning Standards

Teaching Strategies GOLD® Objectives, Dimensions, and Indicators

17¢. Builds objects of basic shapes (ball/sphere, square box/cube, tube/cylinder)
by using various materials such as craft sticks, blocks, pipe cleaners, clay, and
S0 on

21. Explores and describes spatial relationships and shapes

21a. Understands spatial relationships
8. Uses and makes simple sketches, models, or pictorial maps to locate
objects

21. Explores and describes spatial relationships and shapes
21b. Understands shapes
8. Shows that shapes remain the same when they are turned, flipped, or

18. Demonstrates understanding of positional words

Identifies and describes shapes and the relative positions of
objects

18a. Identifies the relative position of objects, using appropriate terms such as

above, below, in front of, behind, over, under

Scientific Inquiry

slid; breaks apart or combines shapes to create different shapes and sizes

21. Explores and describes spatial relationships and shapes

21a. Understands spatial relationships
6. Uses and responds appropriately to positional words indicating
location, direction, and distance

19. Observes and describes the characteristics of living things

25. Demonstrates knowledge of the characteristics of living things

20. Observes and describes the properties of physical objects

26. Demonstrates knowledge of the physical properties of objects and

21. Observes and describes characteristics of Earth and space

27. Demonstrates knowledge of Earth’s environment

22. Demonstrates scientific thinking

Toddlers

19. Observes and describes the characteristics of living things

24. Uses scientific inquiry skills

25. Demonstrates knowledge of the characteristics of living things

20. Observes and describes the properties of physical objects

26. Demonstrates knowledge of the physical propertics of objects and materials

21. Observes and describes characteristics of Earth and space

27. Demonstrates knowledge of Earth’s environment

22. Demonstrates scientific thinking

25. Demonstrates knowledge of the characteristics of living things

Alignment © 2013 Teaching Strategies, LLC, http://www teachingstrategies.conmy/
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District of Columbia Common Core Early Learning Standards Teaching Strategies GOLD® Objectives, Dimensions, and Indicators

-~ 17—
19. Observes and describes the characteristics of living things 25. Demonstrates knowledge of the characteristics of living things

20. Observes and describes the properties of physical objects 26. Demonstrates knowledge of the physical properties of objects and materials
21. Observes and describes characteristics of Earth and space 27. Demonstrates knowledge of Earth’s environment

22. Demonstrates scientific thinking 24. Uses scientific inquiry skills
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19. Observes and describes the characteristics of living things 25. Demonstrates knowledge of the characteristics of living things

20. Observes and describes the properties of physical objects 26. Demonstrates knowledge of the physical properties of objects and materials
21. Observes and describes characteristics of Earth and space 27. Demonstrates knowledge of Earth’s environment

22. Demonstrates scientific thinking 24. Uses scientific inquiry skills

Pre-K Exit Expectations

Life Science

19. Observes and describes the characteristics of living things _

19a. Demonstrates knowledge of the characteristics of living things 25. Demonstrates knowledge of the characteristics of living things

19b. Demonstrates understanding that living things change 25. Demonstrates knowledge of the characteristics of living things

20. Observes and describes the properties of physicalobjects |

20a. Identifies the physical properties of objects 26. Demonstrates knowledge of the physical properties of objects and materials
20b. Explores motion 26. Demonstrates knowledge of the physical properties of objects and materials
20c. Explores physical change of materials 26. Demonstrates knowledge of the physical properties of objects and materials

Alignment © 2013 Teaching Strategies, LLC, http://www teachingstrategies.conmy/ 24



District of Columbia Common Core Early Learning Standards Teaching Strategies GOLD® Objectives, Dimensions, and Indicators

21. Observes and describes characteristics of Earth and space —

Earth Science ...

21a. Identifies and describes basic landforms 27. Demonstrates knowledge of Earth’s environment

32. Demonstrates simple geographic knowledge

21b. Describes basic weather phenomena 27. Demonstrates knowledge of Earth’s environment
21c. Identifies the sun, moon, and stars 27. Demonstrates knowledge of Earth’s environment
21d. Distinguishes various types of surface materials (soil, sand, and rocks) 27. Demonstrates knowledge of Earth’s environment
21e. Explores the relationships between people and their environments 27. Demonstrates knowledge of Earth’s environment

22a. Observes, explores, and manipulates materials and objects 24. Uses scientific inquiry skills
22b. Makes predictions and tests ideas 24. Uses scientific inquiry skills
22¢. Communicates with others about discoveries 24. Uses scientific inquiry skills
22d. Represents scientific thinking and knowledge by drawing, dramatizing, 14. Uses symbols and images to represent something not present
and making models 14a. Thinks symbolically
8. Represents objects, places, and ideas with increasingly abstract symbols
24. Uses scientific inquiry skills

23. Demonstrates understanding of people and how they live 30. Shows basic understanding of people and how they live

23. Demonstrates understanding of people and how they live 30. Shows basic understanding of people and how they live

Alignment © 2013 Teaching Strategies, LLC, http://www teachingstrategies.conmy/ 25



District of Columbia Common Core Early Learning Standards Teaching Strategies GOLD® Objectives, Dimensions, and Indicators
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23a. Demonstrates understanding that he or she is part of a family 29. Demonstrates knowledge about self

23b. Identifies some similarities and differences in physical and personal 30. Shows basic understanding of people and how they live

characteristics

Knowiodge of e maGommunty [
23c. Demonstrates understanding that people have different kinds of jobs 30. Shows basic understanding of people and how they live

23d. Identifies various means of transportation 30. Shows basic understanding of people and how they live

23e. Participates in the creation of classroom community 3. Participates cooperatively and constructively in group situations

3a. Balances needs and rights of self and others
6. Initiates the sharing of materials in the classroom and outdoors

Change Related to Familiar People and Places

23f. Demonstrates understanding that people and places change over time 31. Explores change related to familiar people or places

23g. Use words to describe time 31. Explores change related to familiar people or places

23h. Describes the basic features and relative locations of familiar places in the |32. Demonstrates simple geographic knowledge
community

Alignment © 2013 Teaching Strategies, LLC, http://www teachingstrategies.conmy/ 26



District of Columbia Common Core Early Learning Standards

The Arts

24. Engages in music, movement, and drama activities

Teaching Strategies GOLD® Objectives, Dimensions, and Indicators

34. Explores musical concepts and expression
35. Explores dance and movement concepts

36. Explores drama through actions and language

25. Explores the visual arts
Toddlers

24. Engages in music, movement, and drama activities

33. Explores the visual arts

34. Explores musical concepts and expression
35. Explores dance and movement concepts

36. Explores drama through actions and language

25. Explores the visual arts

Twos

24. Engages in music, movement, and drama activities

33. Explores the visual arts

34. Explores musical concepts and expression
35. Explores dance and movement concepts

36. Explores drama through actions and language

25. Explores the visual arts

33. Explores the visual arts

Alignment © 2013 Teaching Strategies, LLC, http://www teachingstrategies.conmy/
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District of Columbia Common Core Early Learning Standards

Preschool

24. Engages in music, movement, and drama activities

Teaching Strategies GOLD® Objectives, Dimensions, and Indicators

34. Explores musical concepts and expression
35. Explores dance and movement concepts

36. Explores drama through actions and language

25. Explores the visual arts

33. Explores the visual arts

Pre-K Exit Expectations
24. Engages in music, movement, and drama activities

Music, Movement, and Drama Concepts and Expression

24a. Participates in music, movement, and drama activities, responding to
different forms of music, movement, and imaginary characters and scenarios

34. Explores musical concepts and expression
35. Explores dance and movement concepts

36. Explores drama through actions and language

24b. Uses instruments and voice to accompany or create music and drama

34. Explores musical concepts and expression

24c¢. Expresses ideas, feelings, and experiences through music, movement, and
drama

25. Explores the visual aris

34. Explores musical concepts and expression

36. Explores drama through actions and language

Concepts and Expression in the Visual Arts

25a. Participates in art activities, responding to different visual art forms

33. Explores the visual arts

25b. Uses a variety of materials to create products

33. Explores the visual arts

25c¢. Expresses experiences, ideas, and feelings through visual arts

33. Explores the visual arts

Alignment © 2013 Teaching Strategies, LLC, http://www teachingstrategies.conmy/
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District of Columbia Common Core Early Learning Standards Teaching Strategies GOLD® Objectives, Dimensions, and Indicators

Social-Emotional Development

26. Expresses a variety of feelings and learns to manage them

26a. Expresses feelings through facial expressions, body movements, crying, 1. Regulates own emotions and behaviors

and vocalizing, often depending on adults for emotional comfort la. Manages feelings
2. Uses adult support to calm self

27. Recognizes the feelings and rights of others, and responds
appropriately
27a. Reacts to others’ expressions of feelings Example: Looks at her caregiver |2. Establishes and sustains positive relationships

and laughs when the caregiver sings a silly song while waving a fresh diaper in |2b. Responds to emotional cues
the air. 2. Reacts to others’ emotional expressions

28. Manages own behavior

28a. Responds to changes in the immediate environment or adults’ voices and | 1. Regulates own emotions and behaviors
actions 1b. Follows limits and expectations
2. Responds to changes in an adult’s tone of voice and expression

29. Develops positive relationships with adults

29a. Recognizes, reacts positively to, and seeks to remain with familiar adults  |2. Establishes and sustains positive relationships
2a. Forms relationships with adults
2. Demonstrates a secure attachment to one or more adults

30. Engages and plays with peers

30a. Watches and attempts to engage other children socially 2. Establishes and sustains positive relationships
2c. Interacts with peers
2. Plays near other children; uses similar materials or actions

\o
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District of Columbia Common Core Early Learning Standards

31. Resolves conflicts with others

31a. Emerging

Toddlers

26. Expresses a variety of feelings and learns to manage them

26a. Expresses a range of feelings; uses other people’s expressions to guide
feelings, often depending on adults for emotional comfort; uses some
self-comfort strategies

27. Recognizes the feelings and rights of others, and responds
appropriately

27a. Acts in response to others’ demonstration of feelings, often with support of
trusted adult

28. Manages own behavior

28a. Seeks out special person or object to help manage behavior; wants to do
things for self

29. Develops positive relationships with adults

29a. Interacts with new adults; often moves away from and comes back to
familiar adults, using them as a secure base

30. Engages and plays with peers

30a. Plays near another child, briefly engaging socially

31. Resolves conflicts with others

31a. Reacts by expressing feclings about situations where there is conflict

Teaching Strategies GOLD® Objectives, Dimensions, and Indicators

1. Regulates own emotions and behaviors

la. Manages feelings
2. Uses adult support to calm self

2. Establishes and sustains positive relationships
2b. Responds to emotional cues
4. Demonstrates concern about the feelings of others

1. Regulates own emotions and behaviors
la. Manages feelings
4. Comforts self by seeking out special object or person

2. Establishes and sustains positive relationships
2a. Forms relationships with adults
4. Uses trusted adult as a secure base from which to explore the world

2. Establishes and sustains positive relationships
2c¢. Interacts with peers
2. Plays near other children; uses similar materials or actions

3. Participates cooperatively and constructively in group situations
3b. Solves social problems

2. Expresses feelings during a conflict

Alignment © 2013 Teaching Strategies, LLC, http://www teachingstrategies.conmy/ 3
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District of Columbia Common Core Early Learning Standards Teaching Strategies GOLD® Objectives, Dimensions, and Indicators

26. Expresses a variety of feelings and learns to manage them

26a. Recognizes and labels own feelings with adult support; uses some 1. Regulates own emotions and behaviors
self-comfort strategies; accepts adult suggestions for managing feelings by self |la. Manages feelings
3 emerging to 4. Comforts self by seeking out special object or person

29. Demonstrates knowledge about self

27. Recognizes the feelings and rights of others, and responds
appropriately

27a. Reacts constructively in response to other’s demonstration of feelings 2. Establishes and sustains positive relationships
2b. Responds to emotional cues
4. Demonstrates concern about the feelings of others

28. Manages own behavior

28a. Follows routines with consistent support from adults; accepts redirection; |1. Regulates own emotions and behaviors
fries to meet own needs 1b. Follows limits and expectations
3 emerging to 4. Accepts redirection from adults

1. Regulates own emotions and behaviors
lc. Takes care of own needs appropriately
3 emerging to 4. Seeks to do things for self

29. Develops positive relationships with adults

29a. Is comfortable in a range of settings; relies on familiar adults for assurance |2. Establishes and sustains positive relationships
when necessary 2a. Forms relationships with adults
4. Uses trusted adult as a secure base from which to explore the world

30. Engages and plays with peers

30a. Interacts with children who are engaged with similar materials and 2. Establishes and sustains positive relationships
activities 2c. Interacts with peers
2. Plays near other children; uses similar materials or actions

[R—
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District of Columbia Common Core Early Learning Standards
31. Resolves conflicts with others

31a. Seeks adults’ help to solve social problems

Preschool

26. Expresses a variety of feelings and learns to manage them

26a. Uses strategies learned from adults to manage feelings; begins to label
feelings

27. Recognizes the feelings and rights of others, and responds
appropriately

27a. Responds positively to others’ demonstration of feelings

28. Manages own behavior

28a. Follows classroom rules and routines (including new ones) with occasional
reminders

29. Develops positive relationships with adults

29a. Engages with trusted adults for information and socializing; manages
separations

30. Engages and plays with peers

30a. Uses successful strategies to initiate or join an activity with several
children

Teaching Strategies GOLD® Objectives, Dimensions, and Indicators

3. Participates cooperatively and constructively in group situations
3b. Solves social problems
4. Seeks adult help to resolve social problems

9. Uses language to express thoughts and needs
9a. Uses an expanding expressive vocabulary
6. Describes and tells the use of many familiar items

2. Establishes and sustains positive relationships
2b. Responds to emotional cues
4. Demonstrates concern about the feelings of others

1. Regulates own emotions and behaviors

1b. Follows limits and expectations
6. Manages classroom rules, routines, and transitions with occasional
reminders

2. Establishes and sustains positive relationships
2a. Forms relationships with adults
6. Manages separations without distress and engages with trusted adults

2. Establishes and sustains positive relationships
2c¢. Interacts with peers
4. Uses successful strategies for entering groups

Alignment © 2013 Teaching Strategies, LLC, http://www teachingstrategies.conmy/
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District of Columbia Common Core Early Learning Standards Teaching Strategies GOLD® Objectives, Dimensions, and Indicators

31. Resolves conflicts with others

31a. Asks adults for help and sometimes suggests ways to solve social problems |3. Participates cooperatively and constructively in group situations
3b. Solves social problems
4. Seeks adult help to resolve social problems

Pre-K Exit Expectations
26. Expresses a variety of feelings and learns to manage them
Emotions and Behaviors

26a. Uses socially acceptable ways of expressing thoughts and emotions 1. Regulates own emotions and behaviors
la. Manages feelings
6. Is able to look at a situation differently or delay gratification

26b. Demonstrates confidence in meeting own needs 1. Regulates own emotions and behaviors
lc. Takes care of own needs appropriately
6. Demonstrates confidence in meeting own needs

27. Recognizes the feelings and rights of others, and responds
appropriately

Emotions and Behaviors

27a. Recognizes and labels the basic feclings of others 2. Establishes and sustains positive relationships

2b. Responds to emotional cues

6. Identifies basic emotional reactions of others and their causes
accurately

28. Manages own behavior
Emotions and Behaviors

28a. Follows limits and expectations 1. Regulates own emotions and behaviors
1b. Follows limits and expectations
6. Manages classroom rules, routines, and transitions with occasional
reminders

Alignment © 2013 Teaching Strategies, LLC, http://www teachingstrategies.conmy/ 33



District of Columbia Common Core Early Learning Standards

29. Develops positive relationships with adults

Positive Relationships

29a. Engages in positive interactions with adults to share ideas and plan
activities

30. Engages and plays with peers
Positive Relationships

30a. Sustains play with a few other children

31. Resolves conflicts with others

Positive Relationships

31a. Suggests ways to resolve social conflicts

Physical Development/Health and Safety
32. Demonstrates strength and coordination of large muscles

32a. Uses arms, legs, and whole body to move

33. Demonstrates strength and coordination of small muscles

33a. Uses whole hand and fingers (all together, raking, and then using thumb
and index finger) to touch, hold, and pick up objects

Teaching Strategies GOLD® Objectives, Dimensions, and Indicators

2. Establishes and sustains positive relationships
2a. Forms relationships with adults
8. Engages with trusted adults as resources and to share mutual interests

2. Establishes and sustains positive relationships

2c. Interacts with peers
6. Initiates, joins in, and sustains positive interactions with a small group
of two to three children

3. Participates cooperatively and constructively in group situations
3b. Solves social problems
6. Suggests solutions to social problems

4. Demonstrates traveling skills
2. Moves to explore immediate environment

7. Demonstrates fine-motor strength and coordination
7a. Uses fingers and hands
2. Reaches for, touches, and holds objects purposefully
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34. Demonstrates behaviors that promote health and safety

34a. Emerging

Teaching Strategies GOLD® Objectives, Dimensions, and Indicators

34b. Begins to participate in meeting own needs

1. Regulates own emotions and behaviors
1c. Takes care of own needs appropriately
2. Indicates needs and wants; participates as adult attends to needs

34c. Emerging
Toddlers
32. Demonstrates strength and coordination of large muscles

32a. Moves in a variety of ways and directions

33. Demonstrates strength and coordination of small muscles

33a. Attempts activities that require two hands; uses fingers and whole-arm
movements to place and release objects

34. Demonstrates behaviors that promote health and safety

34a. Emerging

4. Demonstrates traveling skills
4. Experiments with different ways of moving

7. Demonstrates fine-motor strength and coordination
7a. Uses fingers and hands
4. Uses fingers and whole-arm movements to manipulate and explore

objects

34b. Attempts basic feeding, dressing, and hygiene tasks

1. Regulates own emotions and behaviors
1c. Takes care of own needs appropriately
4. Seeks to do things for self

34c. Emerging
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32. Demonstrates strength and coordination of large muscles

32a. Attempts new large-muscle activities that require coordination and balance |6. Demonstrates gross-motor manipulative skills

4. Manipulates balls or similar objects with stiff body movements
33. Demonstrates strength and coordination of small muscles

33a. Engages in activities that require eye—hand coordination; uses wrist and 7. Demonstrates fine-motor strength and coordination
finger movements to manipulate objects 7a. Uses fingers and hands

6. Uses refined wrist and finger movements
34. Demonstrates behaviors that promote health and safety

34a. Emerging

34b. Preform some simple feeding, dressing, and hygiene tasks 1. Regulates own emotions and behaviors
1c. Takes care of own needs appropriately
4. Seeks to do things for self

34c. Emerging

Preschool

32. Demonstrates strength and coordination of large muscles

32a. Engages in complex large- muscle activities that involve flexibility, 6. Demonstrates gross-motor manipulative skills
control, and a full range of motion. 6. Manipulates balls or similar objects with flexible body movements

33. Demonstrates strength and coordination of small muscles

33a. Uses finger and hand movements to work with small objects and 7. Demonstrates fine-motor strength and coordination
accomplish tasks 7a. Uses fingers and hands
6. Uses refined wrist and finger movements

34. Demonstrates behaviors that promote health and safety

34a. Follows familiar health and safety rules with occasional reminders 1. Regulates own emotions and behaviors
1b. Follows limits and expectations
6. Manages classroom rules, routines, and transitions with occasional

reminders

1. Regulates own emotions and behaviors
lc. Takes care of own needs appropriately
6. Demonstrates confidence in meeting own needs
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