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FIRST THINGS FIRST

Ready for School. Set for Life

Arizona Attachment A

Early Childhood Health and Development
Board (First Things First) Governance
Structure — Fact Sheet

[ LW ] |y

EARLY CHILDHOOD DEVELOPMENT

GOVERNANCE

Minaty centz of evary dolar goes diractly to benefit Arizona's childran, and decisions about thosa funds are
made by local volunteer councis who know bast what kids in their communities nead.

‘When Arizona voters approved First Things First (FTF) in
2006, they created a statewids early childhood system
that balances stalewide accountability for mproving
education and health outcomes for kids birth 1o 5 with
local decision-making about the needs of children in
Arizona’s diverse communities. Voters also ensured that
the majority of the funds raised through the surcharge
on tobacco products they approved to fund those earty
childhood services would be spent on programs and
services for kids, not a govemment bureaucracy.

Dollars and Sense

Caurently, fobacco =ales in Arizona generate spprowg-
mately 120 million per year to be used for the youngest
kids through FTF. For every dollar collected, 90 cents

iz deposited into & program account to be used for
programs and services to bensfit young children. Only
10 cents of every dollar can go towards administrative
costs. G0% of all funding deposited in the program ac-
count is allecated by formula to local communities.

SFYI9-14 Tobal Commitment bo Young Kids:
4595 milllon

Between fiscal years 2009 and 204 4, FTF has com-
miitted miore than %586 million to statewide and local
school readiness sarvices for kids 5 and younger (ses
mag, Page 3. The commitment the voters made o
children ensures:

- Dusity ares ez

1. Children of all socio economic backgrounds are in
high quality environmenis rich in words, books and
materials.

2. Parents are sirong and supported in their role a=
nurturer and first teacher.

3. Early childhood educators ame well educated and
make every imteraction with young children a
learning moment.

4. Early developmental ecresnings are availsble so that
detection ocours esrly when the most significant
development iz cocuming, thus mitigating the need
for costly remediation.

5. And finally, that children have access to the health
care senices they need to maximize optimal health
and development.

The Buck Stops Here

The statewide FTF Board is responsible for ensuring
that Arizona's early childhood funds are spent on sar-
vices that help Anzona's young children be healthier and
start kindergarten ready to succesd. The Board sets the
vizion fior FTF, detesmines the priorties for FTF within
Arizona's broader early childhood =ystem, and - throwgh
approval of local funding plans and contracts — ensures
that sendces funded at the statewids and local levels
are resulting in improved education and health out-
comes for kids 5 and younger.

The Board consists of nine members appointed by

the Governor and approved by the state Senate. By
lawr, members of the Board must be representative of
Arizona's diversity — they must include Republicans and
Democrats, a5 well as residents of both metropolitan
and rural areas. The one characteristic all Board mem-
bers share: they are desply commitied to expanding
opportunities for young kids to succesd in school and in
life.



Our Kids, Our Choices

FTF's 31 Regional Partnership Councils are comprised
of volunteers who determine which early childhood
services will be funded in their communities. They do
this by combining three important components in their
decision-making: expenence, resaarch and community
input.

* Experience: Each regional council member
represents a specific segment of the community
that has a stake in ensuring that our children grow
up to be healthy productive adults, including:
parents, Tribal leaders, educators, health
leaders of faith communities.

* HResearch: Every two years, each regional council
does a study of the education and health services
that are available to kids in their communities, and
what children's needs are unmet.

* Community Input: Working with local stakeholders,
the regional councils determine which senices to
fund to mprove education and health outcomes for
kids in their communities.

Respect for Sovereignty

FTF respects the soversignty of all Arizona tribes. By
law, tribes may elect to have their tribal lands treated as
a separate region by the statewide FTF Board; or, Tribes
may elect to participate in the designated geographical
region in which their tribal lands are located. Tnbes who
choose to participate in the regional council whose area
includes their tribal lands have a representative of the
tribe on the regional council.

Local Services, Statewide Results

Senaces funded by FTF are provided in local communi-
ties by providers who have met rigorous statewide stan-
dards. Those providers include non-profit organizations,
city, county, state and tribal agencies. For each service
provided by FTF, a standard of practice has been de-
for that service and the expectad outcome for children
who receive that service. Emphasis is given to providing

il

senices that are culturally respectful and responsive.
Providers submit applications that are evaluated ina
competitive process that includes regional volunteers
and state staff. Successful applicants are awarded
grants based on their ability to provide the required ser-
vices and achieve the desired outcomes for kids, as well
as their ability to provide the comprehensive financial
accountability required by FTF. Each grantee must then

submit quarterly progress reports that outiine the num-
ber of children and families sarved. as well as namrative
information about the impact of those sarvices.

FTF monitors the impact of its programs and ser-
vices in three tiers:

* Grantee Accountability - each grantee must provide
information that shows they are providing the
sarvices 1o children required in their contracts with
FTF.

* Programmatic Accountability - Programs at FTF
are evaluated on whether the senices provided

are achieving the desired result in that area. For
example, did the Arizona Parent Kit effectively
impact parental knowledge and behavior?

* Statewide Accountability — Statewide studies
determine whather the services funded by FTF
collectively are resulting in children amiving at
school healthier and ready to succeed.

“This fgurs rapresorts achal fscal your 2000 § 2070 Grpenditurcs, as well as fiotmerts for fiscal years 2011 and 212

To leam mors, visit us 3t arfl.gov.



| Years 2010-2012

FINAL REGIONAL ALLOCATIONS*

proce

v T2

Morthwest Maricops, Alcction: 524,951,504 ] Additional
South Phosnix, Afiocation: 543,717,530 Statewide
Giln Fiver Indisn Commvnity, A¥cration: 52526211 Allocation
Sait River Fima-Maricops Indian Community, Abocation: 3593, 197 $44.7 million

"In addition to the regions| a¥ocations noted, 5447 milion
was allothed to statewide progmms and services for children
mnd families betwesn SFY 2005 and 2012,
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Creating the Model Early Childhood System
(Ready for School. Set for Life.)

Creating the
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Develop a Model

Early Childhood System

Developrment includes a child's physical, cognitive, and emationally prepared for kindergarten. Realizing
speech and larguage, and social ard ematioral this wision means more than simphy relying an
development. Health indudes a child's phyzical, pragrams and services funded bey First Things First
mental, oral and nutritional well-being. Gurly [FTF], which is one slement of the system. Sucoess
eduostion includes emvironments guided by skilled depends on multiple indrvidusls and sectors working
adults and rich in interaction, language, books and collaboratively to seree young children and their
materizls so that children are cognitivedy, sodally families.

SYSTEM VISION: All Arizena children by the time they are 5 years old have a selid
foundation for succass in school and in life because we have worked together to croats
4 family-comerad, comprebenzive, collaborative and high-quality sarly childhved systom
that addressos the chikds development, health and sarly education

Educaars Higher Education
*Eerlycara and sducetian *Calages
=k-12 = Univarsiias

= Hamsrchers

Publia Aganoies/ |
ﬁ:::!lﬂu-h Hantth and Support Young
S Lty ot Children &
<Fadurl sHuatth Families

*Triinl :’h“"
= rt
*lopment e

Community/Philenthrapia
= Nonprofis = Phisnthropiss
= Atvooacy orgenizetions  * Busingss
* Faithr basad = Muadin

Our Model System Will Be ...

= L : Fublicly supportad
EFFECTIVE -0 iintable Affordable Results focused

8 CHILD- and FAMILY-CENTERED

[ Well-funded ; s " Comprehensive
AVAILABLE and ACCESSIBLE q.,..nea, = COMMunity-based 2
High-guality \Widely known seeropristesnd & D

[H

2 :
. Innovative and Arizona-specifi

Arirona First Things First




Key System Elements

We need to move beyond an incremental spproach —
one pilot project sfter another, 3 slew of disconnected
programs — %o create 3 comprehenszive approach that
addresszes all elements of the system.

Not all elements will require equal attention all the
time. Different communities will focus on different
elements, depending on their local priorities. But
having 3 holistic perspective will help everyone stay on
track, working on the priorities that matter most.

Six System Outcomes

When we succeed, all of uz will benefit from living in

communities where:
All children have access to high-quality, cultursily
responsive early care and education that
promotes their development.
All children have access to high-quality preventive
and continuous heakh care, including phyzical,
ment3l, orsl and nutritonal hesith.
All families have the information, services and
support they need to help their children achieve
to their fulles: potertia’

All earty childhood educstion and health
professionals sre well-prepared, highly sidlled
and compensated based on their education and
experience.

The early childhood zystem is high-quality,
centered on children and families, coordinated,
integrated, and comprehensive.

All Arizonans understand the importance of the
early years and the impact of early chilchood
development, heaith and education on Arizona’s
quality of life. As 3 resukt, they subztantially
support — both politically and financially — a
mode! system that defivers these benefits.

Having all elements in place will help accelerate positive outcomes.

—T=Ts

it

o=c—

T

Access to high-qualaty, culturally
respansive early care and
education

\

Raady for Schodl. Sat for Life.



First Things First

The FTF Board charged the taz force with
identifying ail of the possidie roles in the system anc
recommending the strategic priorities for FTF for the
rext five years. The task force recommended and the
boarc approved the following e5ght priority roles. FTF
will focus financal resources in each of these priority
aress. In adainion, FTF will convens partners, offer
lescerzhip and work collsboratively with the exizting
System to maxmize resources and improve outcomes
Collaboration will be espedaly important to encure

Quality, Access and Affordability of
Regulated Early Care and Education

Sattings

Families need options s they can choose early care
and ecucation that makes sense for them. Some
familiez may choose 3 child care setting; others may
chooze preschool Some may want half-cay; others
ful-cay. Some may warnt programs near where they
live; others cioze 1o their work. Regarciess of setting,
all programs should offer a high-guality, safe and
heathy environment appropnate for each childs
Ceveiopmemntal and leaming neecs. They zhouid

be culturaily responsive. And programs should be
affordabie 20 that families arem't paying the same for
child care each month as they co for their mortzage.

Arttona First Things Frst

We recognize thet s percentage of Arizons children
are being cared for by families, friends and neighbors
While regional FTF strategies foaus on thiz poputstion,
our initial statewide focus will be on reguiated,
licensed settings.

Family Support and Services

Families should have the information, services and
SUPPOrts they need to help their children achieve
their fuliest potential. To make the best choices for
their families, they need access to information that
educstes them adowt what %o look for in & quality
program and telz them what is available in their
community. They must have the support they need to
teach their chilcren to read, uze language and achieve
developmental milestones. And they must have
opportunities to connect with cther families in their
community

Professional Development System
Arizone's Dest chance of offering quaiity early care
and ecucation iz through welk-trained professonals
Who can teach young chiicren to expiore and dizcover
their worics and who can effectively manage ther
programs. And health profeszionals who are trained to
work with very young chilcren and understand child
development and know resources for famikies. This
mesans that 8l early care snd education and heath
professionals must be wel-prepared, highly skillec and
compensated 2CCOMingYy.

They nead to be culturaly civerse to meet the neecs
of children and families in every community. They
need to De able to work in 8 variety of settings. They
must meet spedfic educational and professional
development standarcs and then have acoess to

the guaiity sducation and training programs that
aliow them 0 continue leaming throughout their
careers. Cresting 8 syztem ke this cannot be done
piecemeal, community Dy community. Arizons needs 8
comprehensive and coordinated sporoach.

Quality Heaith Care and Coverage

Young chilcren cannct De expectsd to thrive uniess
they heve access to high-quality and afforcable
preventive anc continuous health care senices These
must sddress children’s physical, mental, oral anc



Urilass these tesic nesds ars met, ohildren will Scs
fong adds of being prepared for schicol and life oy
age 3. Currently, zaps are especialy aoube in nemiots
and underserved sress of the Sake.

Adequate and Sustainable Funding
Siven the gaps betwean wihat children and families
need and the cument swsilability of senvioss, the
Stte must b to invest wisely, Our top priorty
mrist be to secune long-term funding that ensures
these priorties ame sustmined in the face of declining
revenues.,

FTFwill not be the sode funder of the sary dhildhood
ystem, out wae will bake an active role in helging to
incresse and coordinete ayailabie resources from
muitinle sounces.

A Comprehensive, Aligned and
Accountabla Systam

Ta ensure all yourns children snd e families ke
aco=ss to the high-guality and affordaols seraces
they nesd, the system must sddress il aspacts

of child development, health and educstion:

pivysical, mygritive, sodal and emotional. Azendes,
orgErizations and indraidusls ot all kel must work
coliaborstissty to deveiop, fune, My out and
miunte progTams and serices.

& pystem that is onganized around the: unique resds of
each child and family s no noom for Duresu ooy o
turf wars. Seraces showld D sesmibess: children snd

NEXT STEPS

families con't care who is offering what, as long 2z the
are, edumbion and heakth services ars high-quality,
mcoessible and affordable. Improved outoomes for
dhiliciren ans whak matisr most.

Ouality Standards, Curriculum and
ASEEISMAants

Learning begins st Dirth, and 2 shrong foundskion in
the early years 5=t the sage for acade mic Sucess in
[gracie school and beyond. An sligned and coordinated
System from birth through coliege is essential, That
inciudes adopting quality sandands somes the

=ardy learming cevinuum; heaving deve lopmentslly
coennscbed o K—12 ourmiculs and assessmients; mnd
inb=pgrabing the ooll=ction, anakysis and use of dabs

Public Awarensss and Support

In 20065, Arizong’s Ohzens wisdy, penemusy and
ovErwhelimingly Sunported paszame of Proposition 203,
which inciuciesd & sheady soarre of furding to suppart
= quality =2ty childhood devslopment and hasith
SEtEmL Voters intended the new funds to supplement
micting oroEmms and senioes supported throush the
stmte’s menaral fund, approved by the povemor and
the legisiature. FTF is charged, by s, to expand public
information sbout the importance of early dhildhood
deveiopment and heaith so that 2il Arizonans ars
mwars of the long-b=rm impact of esrty childhood on
the stie’s economy and quality of ife.

Thia FIF Board erd regiomal councils, with suppert from tha
Birizona Bty Chitdhood Task Force snd owr periners across
Arizona, hewe began o charta coersa for the et five years.
'With a clear vision of our colecte goal and a solid defisition
of tie wystmm and = prioritas, oor wark will be specific and
targatad. The next crtival element is to determing bow we are
geEng io Messura SUCCESS.

To thet end, three pelicy committees on child heelth, fzmiy
suppart and literacy, and eary lesming hewve been convened
‘o rufing our specific goels and recommand the indicetors
that will be usad 1o rack progress. With inpat this summar
frem regienal councils and co=mernity stakeholdurs, thoss
indicetzes will ba prasanted o the board for final approval =2
it Auqust 2011 moetng.

‘While the goal = ambinus, Ariona’s future depands on our
young children. Hundreds of ople across Anmona have
spesit morg then 6,00 hours wounteering tweir tima o

hizlp Savelop an inmgreted ond smamiass syste= foryoung
chiléran Thousands mon: em dadiceting Teir professionel
cereers t support familes and nurtor younsg children on
trajecioey for suocess.

'Wa now heve an eqreed -upan statewsde streteqy and
priceities. But Sio work is not ovar. it will taka &l pertners in
the system 1o halp refine cur progra= isplesameton. Most
impertant, we must coflectyely hold ourselves srcoumzble
50 our work will result in posittee, messureable putcomes for
car ynungest children,

Ready far Bxhaol Sot far Lils.
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School Readiness Indicators - Intent

Arizona Attachment C
ECDH School Readiness Indicators

#/% children demonstrating school readiness at kindergarten entry in the

Indicator #1: development domains of social-emotional, language and literacy, cognitive, and
motor and physical

Intent: Increase the number of children with equal opportunity to be successful in school and
close the achievement gap before kindergarten entry

Indicator #2: #/% of children enrolled in an early care and education program with a Quality First
rating of 3-5 stars

Intent: Increase the number of children with access to affordable high quality early learning
programs

Indicator #3: #/% of children with special needs/rights enrolled in an inclusive early care and
education program with a Quality First rating of 3-5 stars

Intent: Increase in the number of children with special needs/rights who enroll in high quality
inclusive regulated early learning programs

Indicator #4: #/% of families that spend no more than 10% of the regional median family income
on quality care and education with a Quality First rating of 3-5 stars

Intent: Increase the number of families that can afford high-quality early learning programs
so family financial contribution is no higher than 10% of the regional median family
income

Indicator #5: % of children with newly identified developmental delays during the kindergarten
year

Intent: Increase the number of children who are screened and if appropriate, receive early
intervention services for developmental delays before entering kindergarten

Indicator #6: #/% of children entering kindergarten exiting preschool special education to regular
education

Intent: Increase the number of children who transition to kindergarten without an identified
special need due to timely screening, identification and delivery of effective
intervention services prior to their kindergarten year

Indicator #7: #/% of children ages 2-4 at a healthy weight (Body Mass Index-BMI)

Intent: Increase the number of children who maintain a healthy body weight

Indicator #8: #/% of children receiving at least six well child visits within the first 15 months of life

Intent: Increase the number of children with consistent well child visits where there is higher
opportunity for immunizations, appropriate screenings and early identification of
development delays, other medical healthcare, and support for family members to
understand their child’s health

Indicator #9: #/% of children age 5 with untreated tooth decay

Intent: Increase the number of children who begin at an early age and regularly visit an oral

health professional to receive preventive oral healthcare and services necessary to
treat tooth decay

Indicator #10:

% of families who report they are competent and confident about their ability to
support their child’s safety, health and well being

Intent:

Increase the number of families who report they are competent and confident to
support their child
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leadership of Karen Liersch, Deputy Associate Superintendent, the first team of dedicated early childhood practitioners
developed and wrote the original Arizona Early Childhood Standards. The Arizona State Board of Education approved the original
standards document in May 2003.

The Arizona Department of Education wishes to acknowledge the contributions and foundations created by the following early
childhood experts: Holly Abbott, Pauline Baker, Elaine Bridschge, Marilyn Box, Kelvin Broad, Eva Curley, Eleanor Droegemeier,
Sandy Foreman, Olivia Jimenez, Dari Johnson, Wanda Billings-Reber, Bonnie Lund, Leonor Lundholm, Karen McIlroy, Catherine
Mulligan, Garthanne de Ocampo, Nancy Perry, Kay Stritzel Rencken, Rhonda Richardson, Natalie Scott, Ramona Staires, Lois
Schneider, Kimberly Tan, June Torrance, Gloria Williams, Sue Yale and Lizzie Zamora.

Refined Edition Contributors

In January of 2004, new focuses, new mandates, and new research brought new attention to the Early Childhood arena. The newly
created Early Childhood Education Section of the Arizona Department of Education under the leadership of Karen Woodhouse,
Deputy Associate Superintendent, began the refinement process of the Early Childhood Standards. The “Refinement Team”
consisted of the many faces and facets of early childhood stakeholders from throughout the state.

The Department wishes to acknowledge and extend its appreciation to "Refinement Team Members" for their commitment,
expertise and wisdom in refining the Early Learning Standards:

Elayne Achilles Rosanne Dlugosz Gay Kohl Margaret Jill Rosenzweig Anne
Carolyn Alcadida Claude Endfield Larsen Schnable

Jenni Brasington Laurel Endfield Tammy Lee Susan Shinn

Ana Bribiesca Janna Finnegan Bobbi Denise Lopez Alicia Smith

Carmelita Briones Firebush Becky Avis Macktima Konnie Laurie Stockton Garry
Patricia Butler Hancock Susan Pond Marcum Antoinette Taylor Susan Taylor
Jerry Cabrera Pamela Powell Means Lydia Medina Monique Tilton Lynn
Angela Capone Jacquelyn Power Barbara Mezzio Tuttle

Vicki Callett-Newby
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Debbie Caviglia Judy Haubert Karen McIlroy Sandy Uterhardt

Latrisha Centers-Broom Hazel Heard Lavonne Navakuku Carol Warren

Gloria Chee Sally Hurwitz Nancy Perry Dale Waters

Terry Doolan Verna Johnson Cecilia Ramirez Lacey Wieser
Kathy Rice Lin Wright

In addition, the Department wishes to acknowledge the hundreds of early childhood practitioners, parents and stakeholders who
attended focus sessions conducted around the state and who sent comments and suggestions throughout the refinement process.
Through their assistance, the newly refined Early Learning Standards have evolved into a quality framework that can be utilized by
parents, caregivers, teachers, instructors and administrators.

We acknowledge the assistance provided by Susan Pimentel and the Aha Consultants, as well as many Department personnel and
other outside expert reviewers.

Arizona Early Learning Standards — May 2013 |Page



080800 BOB080E:
0‘000000 444

3 0

§: 4.9 o . ' /. ’ v e 4 S AN A/ N NGB AR /AN Nl
*e 9_'»0’}-0;04 G Pt AR S St SAh A St SR LAl I St Al AR S A S At S S Pt el S AR Sl SAh Pl Sl




STATEMENT OF PURPOSE

The Arizona Early Learning Standards have been developed to provide a framework for the planning of quality
learning experiences for all children three to five years of age. The standards cover a broad range of skill
development and provide a useful instructional foundation for children from diverse backgrounds and with diverse
abilities. The standards are intended for use by all those who work with young children in any early care and

education setting in urban, rural and tribal communities.

Every Child

Is a unique, complex learner;

Is a social being who learns through the development of relationships with peers
and adults;

Is entitled to learning environments that support optimal development of the
whole child;

Is entitled to opportunities to learn through active exploration;

Learns through child-initiated, child-directed, teacher- supported play.
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GUIDING PRINCIPLES

Although the Early Learning Standards document is separated into specific domains of learning, the intent is not to suggest that
children’s skills develop separately or apart from each other. Nor is it the intent that isolated skill instruction be used as an
appropriate way to support learning during the preschool years. The standards document is based on the premises that learning
occurs on a continuum and that developmental domains are highly interrelated. Children succeed to their highest potential in nurturing
environments that support their learning across domains.

Fdmilies are the primary caregivers and educators of young children.
Children are capable and competent regardless of their backgrounds, their experiences and their varying abilities.

Clildren learn best when they have relationships that are safe, consistent, predictable and nurturing and when there is positive
interaction among teacher, parent, and child and when their health, nutritional and emotional needs are met.

Edrly Childhood is a critical period for children to develop executive functioning which is the basis of all life skills including self-
regulation, motivation, consider perspective of others, cognitive flexibility, self-reflection, and positive social dispositions.

Young children learn through active exploration of their environment where there is a balance between self- discovery,
intentional planned experiences and adult-initiated activities.

o Children construct knowledge based on prior experiences, play, and social interactions with other children and nurturing adults.
o Optimal learning occurs in environments where the adult is respectful of the child, the family, the language, the culture, and

the community.
Children develop a sense of empowerment, curiosity, and persistence by consistently having many opportunities to make choices
within their daily routines.

Children progress at unique rates, have individual learning styles and possess diverse abilities.

Children's progress is best understood through observable behavioral change using ongoing and consistent
observation and monitoring, anecdotal record keeping, and collection of children's work.

Children's learning is enhanced when assessment information is interpreted and results are applied though the intentional
development of new learning encounters that support all essential domains of school readiness.
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INCLUSIVE PRACTICES
Early Childhood Special Education

Standards are an essential first step for designing effective preschool curricula since they represent an agreed upon agenda for
teaching and learning. They assist all early education professionals in setting high expectations for children rather than lowering
expectations for children with disabilities or other challenges. Therefore, the Arizona Early Learning Standards should be used for
students with disabilities as well as with fypically developing children. Because these standards establish the content for learning, the
focus for classrooms no longer needs to be on an age, grade, or specific functional level but on actual performance on or tfoward a
standard. Like any quality standard, the Arizona Early Learning Standards are designed to be used to plan creative experiences that
support children in reaching their highest potential, capture their interest in learning, and build on what they already know.

English Language Learners

All children have acquired knowledge as a result of the language used in their home since birth. The richer the home language and
background experiences, the easier it is for children fo learn a second language. Children develop language much the same way they
acquire other skills, along a continuum, at different rates, and with individual learning styles. Some children may experience a silent
period while they learn English. other children may practice their knowledge by mixing or combining languages: still others may
quickly acquire English-language proficiency. Each child's progress in learning English needs fo be respected and viewed as
acceptable, logical, and part of the ongoing process of learning any new skill. The language skills needed for young English language
learners to become proficient in English are fully embedded in the Arizona Early Learning Standards. Using the standards to plan
enriching experiences will enhance children's proficiency in English and enable them to become successful learners in Kindergarten - 12
schools.
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The Arizona Early Learning Standards are:

A $ramework that provides an essential first step for designing and/or choosing an effective, high-quality preschool curricula
Colnmon, agreed upon goals and outcomes for teaching and learning

Budlding blocks that illustrate the interconnectedness of emotional, social, language, cognitive and physical development and
learning that address the whole child

A deflection of current brain development, early childhood research and best practices

A dontinuum of learning outcomes for preschool children

A link between early learning expectations and school readiness

A #ramework that links content and curriculum, professional development and assessment tools to ensure age-appropriate
activities, goals and performance outcomes for three to five-year old children

Appropriate for all children regardless of background, language and diverse needs

Fldxible; can be modified up or down to meet the specific needs of all children

A dtep toward eliminating fragmentation in early care and education programs throughout Arizona

Separated into domains; yet the indicators in each domain are interrelated and interdependent. They all need to be

woven together into daily routines, activities and play

A %ool to assist parents, caregivers and fteachers in creating meaningful and appropriate learning experiences for preschool children

The Arizona Early Learning Standards are not:

Intended for use as a curriculum Intended for

usé-as a checklist Intended for use as an

asdessment tool Meant to be used in isolation

Mdant to stifle the creativity of caregivers or teachers

Intended to imply that only formal and structured activities are to be planned for young children
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The Arizona Early Learning Standards Format

The Arizona Early Learning Standards represent an agreed upon framework of skills that young children need to experience in order
to develop a foundation for higher levels of learning. The Early Learning Standards Document is comprised of three components:

The Strands, Concepts, Indicators and Examples relevant to Daily Routines, Activities, and Play,

. Integration - Guidance and examples for integrating mathematics and language/literacy into all domains of early learning, and

. Alignment - A matrix demonstrating how the Early Learning Standards align with the Infant and Toddler Guidelines, the Head
Start Child Outcomes, and the Arizona Kindergarten Standards.
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Standard: An agreed upon framework of
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skills that young children need to exr;erience in or&ér to develop a foundation
for higher levels of learning.

Strand: The “Big ldea” — a component of the Standard Concept: One topic or sub-skill of the Element
Indi¢ators: Strand 1: Counting and Cardinality Context Statement:
Defihe the desired Condept 1: Counting Out Loud Statéments that
2l SR The|child counts out loud and uses number words in daily conversations. ceggioe mereilly

Q

children. Indicators are L a young child

not placed in . . . . . L. shoyld learn
To build an understanding of counting children need environments that are rich in

mathematical language and provide varied opportfunities to count in ways that are . ,
] ) meahingful experiences
personally meaningful, challenging, and fun. that

devglopmental - often related to
segyence. Letter

designation is for the a child develops

conyenience of planning and practices within an

Indicators and Examples in the Context of Daily Routines, Activities, and Play:
and pwriting EIPs early learning setting,

(Individual Education sh homle or community.

a. |Shows interest in and awareness of counting.
H'!T,El'pa’res in counting activities
Recites numbers 1-10 with increasing accuracy

Plank). Childrenmay

accgmplish indicators in_
any prder.

b. [Counts out loud to 10.
= [Sings counting songs
= |Counts the number of steps to the playground

» |Counts to 10 while playing hide and seek

Examplr:inihemn:ext.oLDIly_Rn.uﬂnﬁ_AﬂMﬁﬁ,_and_Elay

Examples of activites (but not limited to) that children may perform in the context of play and daily routines that demonstrate learning
df a particular skill or knowledge and understanding of a particular concept with or without support.
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Integration
The Integration Section within each Domain Standard provides guidance and examples for integrating approaches to learning,
mathematics and language/literacy into all domains of early learning. For example, in the Mathematics Domain, the Integration section

provides examples of Approaches fo Learning and for integrating Language and Literacy into the early learning mathematics
experience.

MATHEMATICS

STRAND 1: COUNTING AND CARDINALITY

Approaches to Learning - Actions
that would incorporate Approaches
to Learning into Mathematics.

ll‘;anguage & Literacy - Actions that
ould incorporate Language and
Literacy intfo Mathematics.

1. The pre-k class was curious about
how many airplanes were flying over
their playground. During the year,
with support from the teachers, they
tallied the number of planes that flew
over their playground each day.

1. The children, with support from
the teachers, made a chart to help tell
‘the story about the number of trains
‘that went by the playground during the
school year. The teacher brought non-
fiction books into the classroom about
trains.
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Alignment

The Alignment Section within each Domain provides a matrix demonstrating how the Early Learning Standards align with the Infant
and Toddler Guidelines, the Head Start Child Outcomes, and the Arizona Kindergarten Standards.

Example

STRAND 1: LANGUAGE

A. AL .

Listening and Understanding

Receptive Language Understanding

Receptive Language

Speaking and Listening

Shows interest in listening to
sounds. (LDC)

a. Demonstrates understanding a
variety of finger-plays, rhymes,
chants, poems, conversations, and

Attends to language during
conversations, songs, stories, or
other learning experiences.

Recognizes and produces
Rhyming words. (PA)

Stories.

(LD)

Within the Alignment Matrix are codes that reference where in the Head Start Outcomes and the Infant/Toddler Guidelines the
examples are found. For example, under Infant & Toddler Guidelines (above) is the code (LDC) which means this guideline is found in
the Language Development and Communication section of the Infant & Toddler Guidelines. The reference codes for Head Start
Outcomes and Infant and Toddler Guidelines are consistent throughout the Alignment sections in each domain.

Reference Codes for the HS Outcomes Framework

ATL - Approaches to Learning

CAE - Creative Arts Expression

ELD - English Language Development
LD - Language Development

LKS - Literacy Knowledge & Skills

LR - Logic & Reasoning

MKS - Mathematics Knowledge & Skills
PDH - Physical Development & Health
SED - Social & Emotional Development
SKS - Science Knowledge & Skills
SSKS - Social Studies Knowledge & Skills

Arizona Early Learning Standards — May 2013

Reference Codes for the Infant / Toddler Developmental Guidelines
= ATL - Approaches to Learning
= (D - Cognitive Development
= LDC - Language Development and Communication
= PMD - Physical and Motor Development
* SED - Social and Emotional Development
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The Arizona Kindergarten Standard reference codes are unique to each domain and are also included in the Alignment Section for

each Domain.

Social Studies Codes-
AH - American History
CG - Civics/Government
E - Economics

G - Geography

WH - World History

Science Codes
IP - Inquiry Process

PS - Physical Science

Physical Education Codes
PE - Physical Education

PB - Personal Behavior
SB - Social Behavior
VPA - Values Physical Activity

Health Education Codes

AH - Asking for Help

CEH - Communication to Enhance Help
HE - Health Education

Arizona Early Learning Standards — May 2013
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English Language Arts Codes
CC - Comprehension and Collaboration

CS - Craft and Structure

CSE - Conventions of Standard English

FL - Fluency

KID - IT - Key Ideas and Details - Reading Standards for Information Text K-2
KID -LIT - Key Ideas and Details ~ Reading Standards for Literature K-2
PA - Phonological Awareness

PC - Print Concepts

PDW - Production and Distribution of Writing

PKT - Presentation of Knowledge and Ideas

RBPK - Research fo Build and Present Knowledge

RRLTC - Range of Reading and Level of Text Complexity

TTP - Text Types and Purposes

VAU - Vocabulary Acquisition and Use

Mathematics Codes
MP - Mathematical Practices
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SOCIAL EMOTIONAL STANDARD
For Young Children From Three to Five Years Old

Overview
Children learn and thrive within relationships in which they feel emotionally secure and physically safe. These relationships promote
feelings of competence and pride in their accomplishments.

Children need to develop the capacity to experience, express, and gain self-control over their emotions and social interactions in
order to mature socially and emotionally. This development is enhanced through nurturing relationships and positive early learning
experiences. A consistent and predictable environment strengthens a child's confidence in approaching new challenges. Confident
children approach new tasks and situations enthusiastically. They recognize and express emotions appropriately as well as share
information about themselves and others.

Social and emotional development is the foundation of children's cognitive development and life-long learning. This domain becomes
the foundation for helping children understand themselves, form positive constructive social relationships and relate o the larger
world.

The Social/Emotional Standard is organized into the following Strands and related concepts:

Strand 1: Self Strand 2: Relationships
Self-Awareness * Attachment

Recognizes and Expresses Feelings * Social Interactions
Self-Regulation = Respect

Arizona Early Learning Standards — May 2013 Social Emotional Standard | P o g e



Social Emotional Standard Definitions

Attachment Relationship is the security, confidence, and frust that children have with the adults responsible for their care. It is
the framework within which children develop their growing ability to regulate emotions and behavior.!

Cognitive Development is the development of knowledge and skills, which help children think about and understand the world around
them.

Empathy is the ability to recognize, respond and share in another’s emotions, thoughts or feelings.
Self -awareness is the ability to look at one's self and to understand one's self.

. Adapted from the research listed below by the Ounce of Prevention Network (1 Casady, A., Diener, M., Isabella, R., and Wright, C. (2001). Attachment Security
among Families in Poverty: Maternal, Child, and Contextual Characteristics. Paper presented at the 2001 Biennial Conference of the Society for Research in Child
Development: www.eric.ed.gov/ERICWebPortal/record Detail?accno=ED473457. 2 Hamre, B.K. & Pianta, R. €. (2001). Early teacher—child relationships and the
trajectory of children’s school outcomes through eighth grade. Child Development, 72, 625-638; Palermo, F., Hanish, L., Martin, C., Fabes, R.A., & Reiser, M. (2007).
Preschoolers' academic readiness: What role does the teacher-child relationship play? Early Childhood Research Quarterly, 22, 407-422.)
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STRAND 1: SELF

Concept 1: Self-Awareness
The child demonstrates an awareness of his or her self.

Children develop a sense of personal identity as they begin to recognize the characteristics that make them unique as individuals
and to build self-esteem.

Indicators and Examples in the Context of Daily Routines, Activities, and Play

Demonstrates self-confidence.
Acknowledges her own accomplishments and says, "I can hit the ball.”
Tells the teacher, "I can do it myself.”

Makes personal preferences known to others.
Signs "red,"” when asked to name a favorite color.
Tells her friends, "I don't like that."

Demonstrates knowledge of self-identity.
Declares, "I'm the big brother,” while looking at a family picture.
Holds up three fingers and says "I am this many.”

Shows an awareness of similarities and differences between self and others.
Says, "I am bigger than you."
Points to his shirt and then to his friend's shirt, indicating that they are wearing the same color of shirt.
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STRAND 1: SELF

Concept 2: Recognizes and Expresses Feelings
The child recognizes and expresses feelings of self and others.

Children develop an awareness of the feelings of self and others through daily interactions with peers and adults. Children
develop the ability to effectively and appropriately express themselves and learn that their feelings and feelings of others are
important.

Indicators and Examples in the Context of Daily Routines, Activities, and Play

Associates emotions with words, facial expressions and body language.
Describes the emotions of a character in a book.
Signs, "I am mad” when asked how she feels.

Identifies, describes and expresses their own feelings.
Covers their eyes and says, "This is scary!” while listening to a story.
Says, "I am happy today because it's my birthday!"

Identifies and describes feelings of others.
Approaches an adult and says, "Jamal is sad. He is crying.”
Says, "My mommy will be so excited to see my picture!”

Expresses empathy for others.
Sees her friend crying, and then gives her a hug.
Asks, "Are you OK?" after seeing her friend fall down.
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STRAND 1: SELF

Concept 3: Self-Regulation

The child manages the expression of feelings, thoughts, impulses and behaviors.

Young children develop self-control as they acquire the ability to regulate their impulses with minimal support from adults.
enables children to function successfully and independently in both personal and social contexts.

This

Understands and follows expectations in the learning environment.
Reminds others that running is for outside.
Puts his puzzle away when "Clean Up Time" is announced.

Manages transitions, daily routines and unexpected events.
Moves to the next activity independently.
Stays with the group and follows the teacher during a fire drill.

Modifies behavior for various situations and settings.
Uses a quiet voice when visiting the library.

Chooses appropriate words and actions.
Says "Stop, I don't like it when you hit me." When a peer hits her.
Waits for her turn during a conversation.

Indicators and Examples in the Context of Daily Routines, Activities, and Play

Withdraws to a safe place to calm down after an altercation with another child.

Arizona Early Learning Standards — May 2013
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STRAND 2: RELATIONSHIPS

Concept 1: Attachment
The child demonstrates the ability to engage in and maintain healthy relationships.

Positive social relationships between adults and children develop in an environment where children feel safe and secure.

Indicators and Examples in the Context of Daily Routines, Activities, and Play

Expresses affection for familiar adults.
Greets parent upon arrival with a hug or a high-five.
Leans on teacher when reading a book.

Seeks security and support from familiar adults.
Yells out for a teacher when they need help.
Seeks out the caregiver when they get hurt.

Demonstrates the ability to engage with new adults or children with the support of familiar adults.
Invites a new student to join in the activity.
Looks to familiar adult for reassurance when approached by an unfamiliar adult.

Separates from familiar adult with minimal distress.
Continues Yo paint after acknowledging a family member’s arrival.
Cries briefly or doesn't cry when dropped of f at school or child care provider's home.
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STRAND 2: RELATIONSHIPS

Concept 2: Social Interactions
The child displays socially competent behavior.

Children's interactions with peers and adults imply an understanding of mutual rights and the ability to balance their needs
with those of others.

Indicators and Examples in the Context of Daily Routines, Activities, and Play

Responds when adults or other children initiate interactions.
Chooses from the choice board when asked, "What do you want to do now?"
Joins a group when invited to play.

Initiates and sustains positive interactions with adults and other children.
Asks teacher fo help finish putting a puzzle together.
Suggests, "Let's build a road for our cars.” Children work together to build a road.

Demonstrates positive ways to resolve conflict.
Asks for a turn when they want a toy another child is playing with.
Seeks assistance from a feacher before a disagreement starts fo escalate into physical aggression.

Arizona Early Learning Standards — May 2013 Social Emotional Standard | P o g e



STRAND 2: RELATIONSHIPS

Concept 3: Respect
The child acknowledges the rights and property of self and others.

When children interact with others, they become aware of the limits and boundaries of acceptable behavior and begin to learn about
the possible consequences of their actions.  They learn to manage their behavior and develop appropriate social interactions with
other children. Additionally, children thrive in environments when they have a sense of ownership.

Indicators and Examples in the Context of Daily Routines, Activities, and Play

Respects the rights and property of others.
Walks around a block structure built by another child.
Sees a doll in another child's backpack and asks to play with it.

Defends own rights and the rights of others.
Tells his friend not to knock down his block structure.
Says, "Elizabeth, Joe had the bike first."

Shows respect for learning materials in the learning environment.
Reminds classmates to take care of the books.
Picks up crayons from the floor and returns them to the correct container.
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Integration

Integration of Approaches to Learning, Language and Literacy, and Mathematics into the Social Emotional Standard.

SOCIAL EMOTIONAL

STRAND 1: SELF

Approaches to Learning - Actions that
would incorporate Approaches to
Learning into Social Emotional.

Language & Literacy - Actions that would
incorporate Language and Literacy into
Social Emotional.

Mathematics - Actions that would
incorporate Mathematics into Social
Emotional.

1. Problem solving - When an accident
happens (e.g., child spills milk, paint, bottle
of water), teacher asks child *What do we
do to fix this?" Teacher continues to ask
child what the next step is, rather than
provide the answer immediately to the
child. Teacher guides and provides minimal
assistance when needed.

1. Teacher performs a "Think Aloud:"
models appropriate behavior for

emotional control (when angry, frustrated,
sad, etc.): discuss choices for dealing with
emotions, reason behind emotion, and
consequences of poor behavior choices.
Use feeling picture cards/poster for
added supporf.

1. Additional visual activity for "Think
Aloud” modeling: provide behavior
choices and open discussion to children
and allow them to vote/graph on which
would be the best choice.

2. Reasoning and confidence - "Show and
Share" activity: child will show a

picture, project, toy, etc. The teacher will
model extension questions about the item
to elicit a deeper conversation. For
example, "Where does it live? What does
it eat? How powerful is it?" The children
will continue questioning.

2. Read-a-loud activity with book focusing
on self-regulation (e.g., It's Hard to Be
Five: Learning How to Work My Control
Panel by Jamie Lee Curtis). Activity: ask
children to draw a picture of something that
is hard for them to do. Follow activity with
conversation on how child can overcome this
difficult task.

2. Compare and contrast behaviors
children are great at. "What do you
do best?" with behaviors they find
challenging. "What is hard for you?"
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SOCIAL EMOTIONAL

STRAND 2: RELATIONSHIPS

Approaches to Learning - Actions that
would incorporate Approaches to
Learning into Social Emotional.

Language & Literacy - Actions that would
incorporate Language and Literacy into
Social Emotional.

Mathematics - Actions that would
incorporate Mathematics into Social
Emotional.

1. Problem solving - Teacher designates a
"problem solving" area in the classroom
(e.g., a Peace Rug), and assists children in
problem-solving skills: emphasizes active
listening and provide words for
conversation o meet a solution. Additional
support: show children possible solution
cards to use with one another.

1. Teacher models how fo utilize names
when greeting others or saying goodbye.

1. Teacher begins by starting a
conversation about "grown-ups” in their
life (friends, siblings, parents, etc.).
Teacher discusses why these people are
important to them, and make them happy.
Ask children to draw a picture of all the
grown-ups that are important to them.
Teacher collects, and performs a whole-
group tally of how many grown-ups the
class has drawn. ("Look! Our class has 54
grown-ups that love us!") Extension idea:
put all the drawings together on display
with the total number to show families.

2. Confidence - Teacher acknowledges
children’s positive interactions with

peers. (e.g., "McKenzie you are such a good
friend to give Omar your chair.")

2. Teacher role plays with children to
demonstrate accepting the answer "no”
from a peer when it is appropriate. For
example, when a child approaches teacher
after hearing "no" from peer, teacher
models an appropriate response (accepting
the answer), and helps the child o ask
another peer to join in their play.

2. For clean-up time, teacher asks
children to place a specified number

of items back in their correct location.
The number can change daily, weekly, by
gender/group, etc. to help develop one-to-
one correspondence.

Arizona Early Learning Standards — May 2013
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Alignment

Within the Alignment Matrix are codes that reference where in the Head Start Outcomes and the Infant/Toddler Guidelines the
examples are found.

Reference Codes for the HS Qutcomes ework Alignme Reference Codes for the T Toddler Developmental
Guidelines Alignment:

ATL - Approaches to Learning = ATL - Approaches to Learning

CAE - Creative Arts Expression = (CD - Cognitive Development

ELD - English Language Development » LDC - Language Development and Communication

LD - Language Development *  PMD - Physical and Motor Development

LKS - Literacy Knowledge & Skills = SED - Social and Emotional Development

LR - Logic & Reasoning

MKS - Mathematics Knowledge & Skills
PDH - Physical Development & Health
SED - Social & Emotional Development
SKS - Science Knowledge & Skills

SSKS - Social Studies Knowledge & Skills

Reference Codes for Kindergarten Standards Social Emotional Codes Kindergarten Physical
Education Standards

PB - Personal Behavior

SB - Social Behavior

VPA - Values Physical Activity

Social Emotional Codes Kindergarten Health Education Standards

AH - Asking for Help

CEH - Communication to Enhance Help

Social Emotional Codes AZ English Language Arts Common Core Standards

AZ ELA CCS SL - AZ English Language Arts Common Core Standards Speaking and Listening
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STRAND 1:

Self- Awareness

Self - Awareness

SELF

AD AR D U @

Self -Concept & Self-Efficacy

Health Education or Physical
Education

Shows confidence in
increasing abilities. (SED)

a. Demonstrates self- confidence.

Shows confidence in a range of
abilities and in the capacity to
accomplish tasks and take on new
tasks. (SED)

Participates in new skills
and movement activities.
(VPA)

Expresses feelings and
emotions through facial
expressions, sounds or
gestures. (SED)

b. Makes personal preferences
known to others.

Tdentifies personal
characteristics, preferences,
‘thoughts, and feelings. (SED)

Demonstrate healthy
ways to express needs,
wants, and feelings. (CEH)

Develops awareness of self as
separate from others. (SED)

c. Demonstrates knowledge
of self- identity.

Tdentifies personal and family
structure. (SSKS)

Develops awareness of self as
separate from others. (SED)

d. Shows an awareness of
similarities and differences
between self and others.

Understands similarities and
respects differences among
people. (SSKS)

Accept all classmates
without regard for
personal differences. (SB)

Arizona Early Learning Standards — May 2013
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STRAND 1: SELF (Continued)

Recognizes and Expresses
Feelings

AD AR D U @

Emotional & Behavioral Health

Health Education or Physical
Education

Expresses feelings and
emotions through facial
expressions, sounds or
gestures. (SED)

a. Associates emotions with
words, facial expressions and
body language.

Recognizes and labels emotions.
(SED)

Exhibit both verbal and
nonverbal expressions of
enjoyment. (VPA)

Begins to show concern for
others. Learns social skills
and eventually uses words
for expressing feelings,
needs and wants. (SED)

b. Identifies, describes and
expresses their own feelings.

Expresses a range of emotions
appropriately such as
excitement, happiness, sadness,
and fear. (SED)

Demonstrates healthy ways to
express needs, wants, and
feelings. (CEH)

Begins fo recognize and
respond to other children's
feelings and emotions.
(SED)

c. Identifies and describes
feelings of others.

Recognizes and labels others'
emotions. (SED)

Speak audibly and express
thoughts, feelings, and ideas
clearly. (AZ ELA CCS SL)

Begins to show concern for
others. Learns social skills
and eventually uses words
for expressing feelings,
needs and wants. (SED)

d. Expresses empathy for others.

Expresses empathy and sympathy

to peers. (SED)

Shows compassion for others by
helping them. (SB)
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STRAND 1: SELF (Continued)

ALl AL

Self -Regulation

Self -Regulation

4 . ALl .
0 0
Self -Regulation

Health Education or Physical
Education

or limitations. (SED)

Understands simple routines, rules

a. Manages transitions, daily

routines and unexpected events.

Demonstrates age

appropriate independence in a
range of activities, routines,

and tasks. (SED)

Works in a diverse group
setting without interfering
with others. (SB)

Behave in consistent ways to
elicit desired response. (ATL)

b. Understands and follows
expectations in the learning
environment.

Shifts attention between
‘tasks and moves through
transitions with minimal

direction from adults. (SED)

Follows directions in class.
(PB)

Begins to manage own behavior
and show self- requlation.
(SED)

c. Modifies behavior for
various situations and settings.

Adapts to new environment

with appropriate emotions and

behaviors. (SED)

Use sounds, gestures and
movements o impact the
environment and interactions.
(ATL)

d. Chooses appropriate words
and actions.

Refrains from disruptive,

aggressive, angry, or defiant

behaviors. (SED)

Demonstrates healthy
ways to express needs,
wants, and feelings.
(CEH)
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STRAND 2: RELATIONSHIPS

Trust and Emotional Security

Attachment

4 . ALl .
O @
Social Relationships

Health Education or Physical
Education

Shows preference for familiar
adults. (SED)

a. Expresses affection for familiar
adults.

adults and accepts or
requests guidance. (SED)

Communicates with familiar

Engages in behaviors that build
relationships with familiar
adults. (SED)

b. Seeks security and support from
familiar adults.

Establishes secure
relationships with adults.
(SED)

Demonstrate ways to tell a
trusted adult if threatened
or harmed. (AH)

Shows interest and curiosity in
new people and objects. (CD)

c. Demonstrates the ability
to engage with new adults
or children with the
support of familiar adults.

Uses socially appropriate

taking turns. (SED)

behavior with peers and adults,
such as helping, sharing, and

Seeks to find comfort in new
situations. (SED)

d. Separates from familiar
adult with minimal distress.
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STRAND 2: RELATIONSHIPS (Continued)

Developing Relationship with
other children

Social Interactions

4 . ALl .
O @
Social Relationships

Health Education or Physical
Education

Responds to and interacts with
other children. (SED)

a. Responds when adults or other
children initiate interactions.

Cooperates with others.
(SED)

Continues a conversation
through multiple exchanges.
(AZ ELA CCS SL)

Engages in behaviors that build
relationships with familiar
adults. (SED)

b. Initiates and sustains positive
interactions with adults and
other children.

Develops friendships with
peers. (SED)

Ask and answer questions
in order to seek help, get
information, or clarify
something that is not
understood. (AZ ELA CCS
SL)

Uses a variety of strategies to
solve problems. (CD)

c. Demonstrates positive ways
to resolve conflict.

Resolves conflict with
peers alone and/or with
adult intervention as
appropriate. (SED)

Demonstrate the elements
of socially acceptable
conflict resolution during
class activity. (SB)
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STRAND 2: RELATIONSHIPS (Continued)

Al AR

Respect

Healfh Education or Physical
Education

Begins fo recognize and respond
to other children's feelings and
emotions. (SED)

a. Respects the rights and
property of others.

Understands the reasons
for rules in the home and
classroom, and for laws in
the community. (SSKS)

b. Defends own rights and the
rights of others.

Recognizes cause and
effect relationships. (LR)

Shows awareness of and interest
in the environment. (ATL)

c. Shows respect for
learning materials in the
learning environment.

Helps, shares, and
cooperates in a group.
(ATL)

Demonstrates safe use of
equipment during all class
activities. (PB)
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Approaches to Learning
Standard



APPROACHES TO LEARNING

For Young Children From Three to Five Years Old

Overview

“Approaches to learning refer to observable behaviors that indicate ways children become engaged in social interactions and learning
experiences. Children's approaches to learning contribute to their success in school and influence their development and learning in
other domains. For example, curiosity is a prerequisite of the scientist, and reasoning and problem solving are as necessary for social
relationships as they are for mathematics. Children's ability fo stay focused, interested, and engaged in activities supports a range of
positive outcomes, including cognitive, language, and social and emotional development. It allows children fo acquire new knowledge,
learn new skills, and set and achieve goals for themselves. Many early learning experts view approaches fo learning as one of the most
important domains of early childhood development."? *"When children have a positive approach to learning, they are likely to want to
learn more."

"Approaches fo learning are interrelated with executive function skills, an umbrella term for a set of neurologically-based processes
that involve managing one's self and one's resources in order to achieve a goal.”* “These include the ability to remember and follow
multi-step instructions, avoid distractions, control rash responses, adjust when rules change and persist at problem-solving."
Arizona's Approaches to Learning (initiative and curiosity, attentiveness and persistence, confidence, creativity, and reasoning and
problem-solving) will prepare children for the ultimate goal of school success.

When adults provide an engaging environment that allows children to explore and create independently, using their own approach to a
learning situation, children will be better equipped for kindergarten and to take advantage of Arizona's Common Core Standards.

?Promoting Positive Outcomes in Early Childhood Programs Serving Children 3-5 Years Old

3 Creative Curriculum for Preschool, Volume 5, Objectives for Development and Learning, p. 61

* Late, Lost, and Unprepared by Joyce Cooper-Kahn, Ph.D. & Laurie Dietzel, Ph.D. Published by Woodbine House, p 9-14

% Center on the Developing Child at Harvard University (2011). Building the Brain's “Air Traffic Control” System: How Early Experiences Shape the Development of
Executive Function: Working Paper No. 11. Retrieved from www.developingchild.harvard.edu
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The Approaches to Learning Standard is organized into the following strands and related concepts:

Strand 1: Initiative and Curiosity Strand 4: Creativity

Initiative * Creafivity

Curiosity

Strand 2: Attentiveness (engagement) and persistence Strand 5: Reasoning and Problem-solving
Attentiveness * Reasoning

Persistence = Problem-Solving

Strand 3: Confidence
= Confidence

Arizona Early Learning Standards — May 2013 Approaches to Learning | P a g €



Approaches to Learning Standard Definitions

Attentiveness is concentration on something.

Cognitive flexibility is the capacity to shift or switch one's thinking and attention between different tasks or operations typically in
response to a change in rules or demands.

Executive function is the ability to analyze situations, plan, focus and maintain attention, and adjust one's actions to complete a task.®
Initiative is the power or ability to begin or to follow through energetically with a plan or task.

Neurologically-based is brain based.

Persistence is the ability to stick with an activity o completion or satisfaction.

Prerequisite is required or necessary as a prior condition.

é Growing Minds, Building Strong Cognitive Foundations in Early Childhood, by Carol Copple, NAEYC, Washington, DC, 2012, p. 95.
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STRAND 1: INITIATIVE AND CURIOSITY

Concept 1: Initiative
The child demonstrates self-direction while participating in a range of activities and routines.

Initiative refers to a child's ability to exhibit a spirit of independence and sense of control over their choices. It also reflects the
child's willingness to pursue social relationships and o demonstrate a growing sense of self-sufficiency and confidence while
interacting with others.

Indicators and Examples in the Context of Daily Routines, Activities, and Play

Seeks interaction with others.
While playing outside, child asks a friend to play with her on the slide.
Child joins three other children to play in the sand.

Develops independence during activities, routines and play.
Upon entering the learning environment, the child hangs up his coat and backpack.
Child gathers needed items to paint at the easel (paint, brush, paper, smock).

Exhibits cognitive flexibility, imagination, and inventiveness when attempting tasks and activities.

While playing in the block area with friends, child goes to the library to get a book on buildings. He returns to the block
area to show friends a picture of a structure they can build.

Child tries different ways to make a design using pattern blocks, combining two shapes to make a new shape.
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STRAND 1: INITIATIVE AND CURIOSITY

Concept 2: Curiosity
The child demonstrates eagerness to learn about and discuss a range of topics, ideas, and activities.

Curiosity relates fo children's natural tfendencies as active learners to explore all aspects of the environment, from objects and
people, to ideas and customs. It is through discovering the answers to their own questions that children construct knowledge.

Indicators and Examples in Context of Daily Routine, Activities, and Play

Shows interest in learning new things and trying new experiences.
Child says, "Ohhhh, what does that do?" when a microscope is brought into the room for the first time.
Child gets a magnifying glass to look at a rock.

Expresses interest in people.
Child says, "I wonder where Jack and Jill are today?"
Child asks, "Do you have any sisters?”

Asks questions to get information.
When going on a walk, the child asks, "Where are we going?"
After listening to a story about a dog, child asks, "What kind of dog do you have?"
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STRAND 2: ATTENTIVENESS AND PERSISTENCE

Concept 1: Attentiveness
The child demonstrates the ability to focus on an activity with deliberate concentration despite distractions.

Attentiveness refers to the child's ability to focus attention and concentrate. The child will sustain a plan sequence. This enhances
academic learning, including language acquisition and problem solving, as well as social skills and cooperation.

Indicators and Examples in the Context of Daily Routines, Activities, and Play

Displays ability to hold attention when engaged in an activity.

The child claps every time she hears the /m/ sound in a poem as directed by the teacher.

During a transition, the child waits for the teacher to call his name and shows the color he is wearing before he goes to wash his
hands.

Sustains attention for extended periods of time when engaged in an age-appropriate activity despite distractions or
interruptions.

The child focuses on making a menu for the pizza parlor while others are rolling clay Yo make pizzas.

The child continues to work on a puzzle even with other children playing musical instruments nearby.

Increases ability to focus attention, and can return to activities after distractions and interruptions.

The child stops his activity o join in a problem-solving discussion at the teacher's request and then returns to his art
activity.

The child returns o a construction project over several days, adding new dimensions each day.
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STRAND 2: ATTENTIVENESS AND PERSISTENCE

Concept 2: Persistence
The child demonstrates the ability to maintain and sustain a challenging task.

Starting at a very young age, children develop an understanding of how to maintain and sustain a task. Children demonstrate persistence
in Their capacity to engage in what they are doing and to meet challenges appropriate to their level of development. Children stay longer
in a center and engage in an activity with increasing regularity. The ability to persist in a task is an important element in learning.

Indicators and Examples in the Context of Daily Routines, Activities, and Play

Pursues challenges.
Child continuously stacks blocks fo duplicate a picture until they no longer fumble down.
Child practices swinging across the monkey bars until successful.

Copes with frustration or disappointment with support.

While trying to pour juice into a cup, the child knocks the cup over, resets the cup and tries again.

Child wants to use the computer and others are already there. She adds her name to the list so she can use the computer
later.

Establishes goals, generates plans and follows through to completion.
Child works on building a Lego airport throughout the course of the day.
Child works on creating a 3-D art project based on his drawing.
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STRAND 3: CONFIDENCE

Concept 1: Confidence
The child demonstrates self-assurance in a variety of circumstances.

Confident children feel positive about themselves and their ability To do things or to adapt to changing situations. A confident child is
willing to take a reasonable risk, to express or defend ideas, to try new experiences, or to engage in challenging tasks.

Indicators and Examples in the Context of Daily Routines, Activities, and Play

Expresses opinions or ideas.
Child indicates red is her favorite color and then chooses it even though her peers chose other colors.
While building a castle, the child says to his friend, "I know how to get the fop to stay on.”

Views self as competent and skilled.
The child says, "I can pour the juice myself.”
Child tells his friend, "I don't want you to help. I cando it!"

Is willing to take risks and consider a variety of alternatives.
When of fered "broccoli and ranch dressing,” the child says, "I want to try it."
The child chooses the high heel shoes and walks around the classroom despite his friends saying, "Boys don't wear those shoes.”
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STRAND 4: CREATIVITY

Concept 1: Creativity
The child demonstrates the ability to express their own unique way of seeing the world.

Creativity can be expressed in many ways. We commonly think of this word in association with the expressive arts. However,
creativity involves being able to cope with new situations and problems as well as to see things from a different perspective. A creative
child extends and elaborates on ideas and appreciates humor.

Indicators and Examples in the Context of Daily Routines, Activities, and Play

Uses imagination to generate new ideas.
Child creates a story about a picture she has drawn.
During fransition, child suggests, "How about we walk like furtles to the playground!”

Appreciates humor.
Child reacts with a laugh or smile when something silly occurs in the story. Child says, "That is a funny story.”
Child shows enjoyment while stringing nonsense words together, such as; "link, pink, stink, frink, gink..."

Engages in inventive social play.
While playing house with a friend, child says, "Let’s take the babies to the park.”
During center time a child says to her friend, "Let's use these boxes to build a rocket and go to the moon!”
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STRAND 5: REASONING AND PROBLEM-SOLVING

Concept 1: Reasoning
The child demonstrates the ability to analyze information and situations in order to form judgments.

Reasoning involves the child's ability to use prior knowledge and information to generate an appropriate decision. Logic and reasoning
skills are key components of child development and early learning. These skills are essential for competence and success in school and
other setftings.

Indicators and Examples in the Context of Daily Routines, Activities, and Play

Gathers information and reaches a conclusion.
Child notices his friend is not present and states, "Billy isn't here. He must be sick.”
During an experiment with ice, child states, "It melted! It must be because it's not as cold in here as it is in the freezer.”

Recognizes relationships between cause and effect.
While playing on the computer, the child intentionally clicks on the mouse to change the screen.
Child increases the slant of the ramp in order to make the marble go faster.

Uses prior knowledge to build new knowledge and skills.
Child mixed yellow and red to make orange on Monday. On Tuesday he states, "I'm going to mix purple and orange to make a new color!”
After going to the zoo, the child builds a structure in blocks to house the animals.
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STRAND 5: REASONING AND PROBLEM-SOLVING

Concept 2: Problem-solving
The child demonstrates the ability to seek solutions to problems.

Problem solving involves the child's ability To look for or find multiple solutions to a question, task or problem. This ability is crucial
for constructing knowledge as the child builds on prior experiences and integrates new information.

Indicators and Examples in the Context of Daily Routines, Activities, and Play

Recognizes problems.

When setting the table, child realizes there are not enough cups and says, "We have a problem. There are not enough
cups.”

Two children want to play with the red truck. One says, "We both can't play with it."

Seeks adult assistance when support is required.
When putting on her jacket, the child asks, "Will you zip my jacket, please?”
Child attempts to open paint container. When he is unable to do so, he asks for help.

Tries to solve problems.
When child discovers paint on her pants, she gets a wet paper towel and wipes the paint off.
Child asks another child to hold the door open while he parks his bike in the shed.

Works to solve a problem independently.
When ropes on the swing become tangled, child works to untangle them.
Child gets a step stool To help him reach the paper towels.
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Alignment

Within the Alignment Matrix are codes that reference where in the Head Start Outcomes and the Infant / Toddler Guidelines the
standards, guidelines or outcomes are found. The reference codes for Head Start Outcomes and Infant and Toddler Guidelines are
consistent throughout the Alignment sections in each domain.

Reference Codes for the HS Outcomes ework Alighme Reference Codes for the T Toddler Developmental
Guidelines Alignment:

ATL - Approaches to Learning = ATL - Approaches to Learning

CAE - Creative Arts Expression » (€D - Cognitive Development

ELD - English Language Development » LDC - Language Development and Communication

LD - Language Development *  PMD - Physical and Motor Development

LKS - Literacy Knowledge & Skills = SED - Social and Emotional Development

LR - Logic & Reasoning

MKS - Mathematics Knowledge & Skills
PDH - Physical Development & Health
SED - Social & Emotional Development

SKS - Science Knowledge & Skills Reference Codes for the Kindergarten Physical Education
SSKS - Social Studies Knowledge & Skills Standards

* PE - Physical Education
Reference Codes for the Arizona Common Core Standards

Mathematics Reference Codes for the Kindergarten Health Education
MP -~ Mathematical Practices Standards

* HE - Health Education
Reference Codes for the Arizona Common Core Standards
English L anguage Arts
CC - Comprehension and Collaboration
KID - LIT - Key Ideas and Details - Reading Standards for
Literature K-2
PKI - Presentation of Knowledge and Ideas
RBPK - Research fo Build and Present Knowledge
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STRAND 1:

INITIATIVE AND CURIOSITY

Initiative and Curiosity

Initiative

i . AL .
0 0
Initiative & Curiosity

Arizona's Common Core
English Language Arts or
Mathematics

Responds to and interacts with
other children. (SED)

a. Seeks interaction with others.

Joins in cooperative play with
others and invites others to
play. (ATL)

Participates in collaborative
conversations with diverse
partners about kindergarten
topics and texts with peers
and adults in small and
larger groups. (CC)

Engage in and actively explores
self, objects, and surroundings.

b. Develops independence during
activities, routines, and play.

Develops age-appropriate
independence in a range of

(SED)

activities, routines, and tasks.

Demonstrate ability to
initiate activities.

c. Exhibits adaptability,
imagination, and inventiveness when
attempting tasks and activities.

Demonstrates flexibility,
imagination, and inventiveness
in approaching tasks and
activities.

Curiosity

Shows eagerness and curiosity
as a learner.

Shows interest and curiosity in new
people and objects. (CD)

Arizona Early Learning Standards — May 2013

a. Shows interest in learning
new things and trying new
experiences.

Demonstrates eagerness to
learn about and discuss a
range of topics, ideas, and
tasks.

Make sense of problems
and persevere in solving
them. (MP)
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Begins noticing people, events b. Expresses interest in people. |Develops friendships with peers,
and things. (ATL) (SED)

Shows interest in and
awareness of other children.

(SED)
Shows awareness of and c. Asks questions o get Asks questions and seeks Ask and answer questions in
interest in the environment. information. new information. order to seek help, get

information, or clarify
something that is not
understood. (CC)
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STRAND 2: ATTENTIVENESS AND PERSISTENCE

AZ EARLY LEARNING STANDARD HEAD START CHILD
OUTCOME

Indicators of Persistence

Attentiveness

Persistence &
Attentiveness

Arizona's Common Core
English Language Arts or
Mathematics

Pay attention briefly and
try fo reproduce
interesting and pleasurable
effects and events. (ATL)

a. Displays ability to hold attention
when engaged in an activity.

Maintains interest in a project
or activity until completed.

Participates in shared
research and writing projects
(e.g., explore a humber of
books by a favorite author
and express opinions about
them). (RBPK)

Notice and show interest in
and excitement with familiar
objects, people and events.
(ATL)

b. Sustains attention for extended
periods of time when engaged in an
age-appropriate activity despite
distractions or interruptions.

Resists distractions, maintains
attention, and continues the
task at hand through
frustration or challenges.

Make sense of problems and
persevere in solving them.
(MP)

Reason abstractly and
quantitatively. (MP)

Begins to manage own behavior
and show self- regulation.
(SED)

c. Increases ability to focus
attention, and can return to
activities after distractions and
inferruptions.

Shifts attention between
‘tasks and moves through
transitions with minimal
direction from adults. (SED)

Persistence

Developing confidence;
trying new things and
taking risks.

@. Pursues challenges.

Make sense of problems and
persevere in solving them.
(MP)

Shows ability to cope with
stress. (SED)

b. Copes with frustration or
disappointment.

Refrains from disruptive,
aggressive, angry, or defiant
behaviors. (SED)

Reason abstractly and
quantitatively. (MP)
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Approach and explore new

c. Establishes goals, generates
experiences in familiar settings.[plans and follows through to

Sefts goals and develops
and follows through on

Make sense of problems and
persevere in solving them.

Development: Self-
Concept & Self-Efficacy

(ATL) completion. plans. (MP)
STRAND 3: CONFIDENCE
AL AL f . AL .
DARD @ @
Confidence Social & Emotional Arizona's Common Core

English Language Arts or
Mathematics

Uses sounds, gestures, or actions to
express needs and wants. (LDC)

a. Expresses opinions or ideas.

Ldentifies personal
characteristics,
preferences, thoughts, and
feelings.

Speak audibly and express
thoughts, feelings, and ideas
clearly. (PKI)

Shows confidence in increasing
abilities. (SED)

skilled.

b. Views self as competent and

Shows confidence ina
range of abilities and in the
capacity to accomplish
tasks and take on new
tasks.

Express positive feelings on
progress made while learning
a new movement skill. (PE)

Watches what others do, begin
to pretend, and use materials
in new and different ways.
(ATL)

c. Is willing to take risks
and consider a variety of
alternatives.

Demonstrates age-
appropriate independence in
a range of activities,
routines, and tasks.

Construct viable arguments
and critique the reasoning of
others. (MP)
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STRAND 4: CREATIVITY

ALl AL

Indicators of Creativity

Creativity

Arizona's Common Core
English Language Arts

Uses imitation or pretend play to
express creativity and imagination.
(CD)

a. Uses imagination to generate
new idea.

Engages in pretend play and
acts out roles. (LR)

Develops likes and dislikes; with a
growing sense of playfulness,
they begin to see things as
"funny"” and enjoy surprising
others. (ATL)

b. Appreciates humor.

Expresses a range of
emotions appropriately, such
as excitement, happiness,
sadness and fear. (SED)

Exhibits both verbal and
nonverbal expressions of
enjoyment. (PE)

Pretend and use imagination
during play.

c. Engages in inventive social
play.

Uses creativity and
imagination Yo manipulate
materials and assume roles
in dramatic play situations,
(CAE)

With prompting and support,
retell familiar stories,
including key details. (KID-
LIT)
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STRAND 5: REASONING AND PROBLEM-SOLVING

process new information. (CD)

reaches a conclusion.

contrasts objects, events
and experiences.

ALl ALl A . AL . . .
DARD
Reasoning Reasoning & Problem Solving Arizona's Common Core
Mathematics
Shows ability to acquire and a. Gathers information and Classifies, compares, and Reason abstractly and

quantitatively. (MP)

Use sounds, gestures and
movements o impact the
environment and interactions.
(ATL)

b. Recognizes
relationships between cause
and effect.

Recognizes cause and effect
relationships.

Look for and Express
regularity in repeated
reasoning. (MP)

Construct viable arguments

Recalls and uses information
in new situations. (CD)

c. Uses prior knowledge to build
new knowledge and skills.

Use past knowledge to build new
knowledge.

and critique the reasoning of
others. (MP)

Problem-Solving

Applies knowledge to new
situations. (CD)

a. Recognizes problems.

Uses past knowledge to build
new knowledge. (LR)

Make sense of problems and
persevere in solving them. (MP)

Uses variety of strategies to
solve problems. (CD)

b. Tries fo solve problems.

Seeks multiple solutions to a
question, task or problem.

Seeks to find comfort in new
situations.

Shows preference for
familiar adults. (SED)

c. Seeks adult assistance
when support is required.

Communicates with familiar
adults and accepts or requests
guidance. (SED)

Demonstrate healthy ways to
express needs, wants, and
feelings. (HE)

Shows imagination and
creativity in solving problems.
(CD)

d. Works to solve a problem
independently.

Resolves conflict with peers
alone and/or with adult
intervention as appropriate.

Demonstrate the elements of
socially acceptable conflict
resolution during class activity.
(PE)
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Language and Literacy
Standard




LANGUAGE AND LITERACY STANDARD

For Young Children From Three to Five Years Old

Overview

Daily exposure to verbal and written language provides young children with the opportunities fo begin acquiring understanding of the
concepts of literacy and its functions. Through play and intentional activities, children learn to create meaning from language and
communicate with others using verbal and non-verbal language, pictures, symbols and print.

Environments rich with print, language, storytelling, books, technology, and writing materials allow children to experience the joy
and power associated with reading and writing, while mastering basic concepts about print. The preschool environment is
respectful and supportive of children's cultural heritages and home languages while encouraging English language acquisition. The
abilities fo listen, speak, read, and write emerge interdependently in environments designed to meet each child's unique skills,
abilities, interests, and needs.

The Language and Literacy Standard is organized into the following Strands and related concepts:

Strand 1: Language Strand 3: Emergent Writing
Receptive Language Understanding = Early Writing, Writing Processes, and Writing
Expressive Language and Communication Skills Applications
Vocabulary

Strand 2: Emergent Literacy
Concepfts of Print
Book Handling Skills
Phonological Awareness
Alphabet Knowledge
Comprehension



Language and Literacy Standard Definitions

Active Engagement is a reciprocal relationship between children and feacher involved in the learning activity: interactive dialogue,
listening and focused attention are emphasized.

Alliteration contains the same consonant sounds at the beginning of words in a sentence, a group of words, or a line of poetry: eg., the
"P" in Peter Piper picked a peck of pickled peppers.” There are two levels of alliteration awareness - 1) idenftification - the ability o
recognize that several words start with the same sound and 2) production - the ability to produce two words that start with the same
sound such as "bumble bee."

Alphabet Knowledge is a state of familiarity with the alphabet, which is the complete set of letters or other graphic symbols
representing speech sounds used in writing a language.

Alphabetic Principle is the basic idea that written language is a code in which letters represent the sounds in spoken words.

Assistive Technology Devices are tools that help someone communicate, such as picture cards or boards, fouch screens, personal
amplification systems, tablets, or television closed-captioning.

Comparative Words describe people, places, and objects relative to others with regard to such characteristics as quantity, size,
weight, or speed; e.g., a child says, "My car went faster than Joey's car.”

Concepts about Print is knowledge of print conventions (e.g., left-right, fop-to-bottom, front and back) and concepts (e.g., book cover,
author, and text)

Dialogic Reading is a process of incorporating conversation as an oral technique in Yeaching reading skills.

Differentiation means tailoring instruction to meet an individual child’s learning needs.

Discriminate is a verb that means to recognize or identify a difference.

Emergent Literacy is a view that literacy learning begins at birth and is encouraged by having children participate early in a range of
literacy and language activities.



Environmental Print includes common words and messages that guide us through our world (e.g., signs, advertisements, labels,
directions).

Expository/Informational books are a genre that present and explain information. The primary purposes of expository text are to
inform, explain or persuade.

Inflection is a change in the fone or pitch of the voice.

Interactive shared reading is a strategy where the adult involves a child or small group of children in reading a book that introduces
conventions of print and new vocabulary, or encourages predictions, rhyming, discussion of pictures, and other interactive experiences.

Inventive Writing is the spelling of words from a beginning writer's first attempts to associate sounds with letters (kp ot = keep out).

Literacy includes reading, writing, and the creative and analytical acts involved in producing and comprehending texts.

Manipulate is a verb that means to maneuver or work with something: e.g., the child manipulates sounds in words.

Narratives/Storybooks are books that tell a story with a beginning, middle, and ending. = Narrative stories include characters,
settings, themes, a central problem/conflict, and a solution to the problem.

Onset is the beginning consonant sound in a syllable that precedes the vowel (e.g., b-ook).

Pattern Books provide repeated patterns throughout the book such as frequent use of the same word, sentence or sound.

Phonemes are the smallest units of spoken language that combine to form words; e.g., the word hat is made up of three phonemes
(/h/-/a/-/17).

Phonemic Awareness is the ability to notice, think about, and work with the individual sounds in spoken words.

Phonics is the association of letters with the speech sounds they represent, rather than visual recognition of the whole word as a unit.



Phonological Awareness is the ability to notice and work explicitly with the sounds of language. Phonological Awareness activities can
involve work with words, onsets and rimes, alliteration, rhymes, and separating individual syllables into sounds.

Print Awareness is a basic knowledge about print and how it is Typically organized on a page (e.g., print conveys meaning, print is read
left to right, and words are separated by spaces).

Rare Words are words that are not commonly heard in conversations with young children. The phrase, "rare words,” was coined by
researcher, Catherine Snow, Harvard University.

Rime is the initial vowel and all that follows it in the syllable (e.g., b-ook).

Scribbles and Letter-Like Forms are common writing strokes (e.g., horizontal and vertical lines, points, circles, spirals, zigzag lines,
wavy lines) used o approximate letters.

Syllable is a word or part of a word pronounced with a single uninterrupted sound of the voice.
Scaffold is to provide support at a level just above a child's current skill level that pushes them to a slightly higher level of skill.

Temporal Words pertain to the time of an event or the relationship between the ftime of two or more events; e.g., yesterday-today-
fomorrow; days-weeks; morning-afternoon-evening; day-night; first-last; always-never- sometimes; sooner-later; before-after.

Text Complexity is made up of three components: Quantitative Measures (readability such as: word difficulty, sentence length and
syntax, and text cohesion), Qualitative Measures (levels of meaning, structure, language conventionality and clarity, and knowledge
demands of ten best measured by an attentive human reader), and Reader and Task Considerations (teacher’'s knowledge of students
as readers, the teacher's understanding of text complexity, the teacher's ability o use instructional supports/scaffolds, and the
teacher's consideration of matching the text to the task the students are expected to complete.)

Tone is the way something is said that is an indicator of what the speaker is feeling or thinking.



STRAND 1: LANGUAGE

Concept 1: Receptive Language Understanding
The child demonstrates understanding of directions, stories, and conversations.

During the preschool years, children learn language more quickly than at any other time in their lives. ~ Associating language with
pleasant and stimulating experiences nurtures this development.  Young children's sense of words and sentences, sensitivity to
tone, and understanding of ideas communicated, influences their abilities o listen and fo comprehend. Listening involves active
engagement with adults and peers as they share their ideas, feelings, and needs. Language is learned through engaging, interactive
conversations and related literacy activities such as oral storytelling and interactive reading of books.

Indicators and examples in the Context of Daily Routines, Activities, and Play

Demonstrates understanding of a variety of finger-plays, rhymes, chants, poems, conversations, and stories.

Follows gestures and actions.

Points to blocks when asked, "It's time to work. Where would you like to play?" Teacher expands on child's response by saying,
"Oh, you want Yo play in the block area.”

Actively engages in finger-plays, rhymes, chants, poems, conversations, and stories.
Claps when prompted with, "If you're happy and you know it, clap your hands."
Participates in story Going on a Bear Hunft.

Demonstrates understanding and follows directions that involve: one step, two steps, and a series of unrelated
sequences of action.

Responds to directions, "Put the block on the table, put your paper in the cubby, and line up to go outside.”

Places toy truck on shelf when adult says, "Please put the truck on the shelf."




STRAND 1: LANGUAGE

Concept 2: Expressive Language and Communication Skills
The child uses verbal and nonverbal communication for a variety of purposes to share observations, ideas, and experiences,
problem-solve, reason, predict and seek new information.

Children develop language by engaging in conversations with others and listening and responding to rhymes, chants, songs, stories, and
poems. Children who are encouraged to share their personal experiences, ideas, feelings, and opinions use increasingly complex language.

Indicators and examples in the Context of Daily Routines, Activities, and Play

Communicates needs, wants, ideas, and feelings through three to five word sentences.

Intentionally engages in conversations with peers and adults at snack time replying to the question, *What did you have for
breakfast?” "My mom made pancakes."

When someone is talking about a trip to a park, another child signs, "I went fo the park foo. We had a picnic."

Speaks clearly and understandably to express ideas, feelings and needs.
Combines words into simple sentences - "Is it time to go home?" Or “"More milk please.”
Says, "I want fo go build in the block area.”

Makes relevant responses to questions and comments from others.
Exclaims, "I did it!" affer teachers asks, "Did you get your jacket on?”
Says, "I have a cat, t0o," after teacher shows a picture of a cat.

Initiates, sustains, and expands conversations with peers and adults.

Approaches peers and asks, "What are you making?"
Says "I went to the zoo." Teacher expands by asking, "What was your favorite animal?” Child replies, "The lion." Teacher
responds, "The lion is your favorite. Why?" Child answers, "I like the way he roars."
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STRAND 1: LANGUAGE

Indicators and examples in the Context of Daily Routines, Activities, and Play (Continued)

ith modeling and support, uses acceptable language and social rules including appropriate tone, volume and inflection to
xpress ideas, feelings, and needs.
ith reminder, child uses inside voice when going into the classroom.

hild emphatically tells a classmate, "Stop, I don't like that!” or Whispers in a classmate's ear during circle fime.

ses appropriate eye contact, turn taking, and intonation while having conversations with adults and peers.
ses turn-taking during conversations with peers and adults.
ooks at a friend as she is speaking.

ecognizes when the listener does not understand and uses techniques to clarify the message.

ses a different word to clarify the intended message when child realizes he has been misunderstood.
oints to a picture to clarify his intent.

ith modeling and support, uses increasingly complex phrases and sentences.

Says, "Let’s put the cars up higher on the ramp so they will go really fast.”
Says, "I want to go home because my grandma is there.”




STRAND 1: LANGUAGE

Concept 3: Vocabulary
The child understands and uses increasingly complex vocabulary.

The early childhood years are a period of vocabulary exploration. Research indicates that there is a strong connection between
vocabulary development and academic success. Children gain language and vocabulary skills by having multiple and frequent
opportunities to listen, talk, read, share ideas, relate experiences, and engage in inferesting conversations. They need to play with
familiar language and experiment with language in different settings. Rhymes, songs, and read-alouds that use rare words allow children
to talk about and develop an understanding of words they would not otherwise hear in everyday conversations.

Indicators and examples in the Context of Daily Routines, Activities, and Play

With modeling and support, uses age-appropriate vocabulary across many topic areas and demonstrates a wide variety of
words and their meanings with each area; e.g., world knowledge, names of body parts, feelings, colors, shapes, jobs, plants,
animals and their habitats, and foods; words that describe: adjectives, verbs, and adverbs.

Says, "Let me listen to your heart with a stethoscope.” while in dramatic play.

Exclaims, "I'm so mad, I'm going to explode like a volcano!”

With modeling and support, determines the meanings of unknown words and concepts using the context of conversations, pictures
that accompany text or concrete object.

Says, "A skyscraper is a tall building.” affer the teacher shows them a book about buildings.

Says, "I will get the colander to rinse the grapes.” after using the colander during a group cooking activity with the

teacher.

With modeling and support, uses category labels and names objects within a category: e.g., fruit, vegetable, animal,
transportation, etc.

Says, "I want a carrot and broccoli.” when asked what vegetables she wants.

Gathers and names a fire truck, car, and dump truck when asked to put vehicles in the block area.

With modeling and support, demonstrates understanding of and uses words that indicate position and direction; e.g., in, on, out,
under, off, beside, behind.

Responds to the teacher’s requests to put his car on the shelf, blocks in the container, or stand beside a peer.

Says, "I am standing between Billy and Rita."




STRAND 2: EMERGENT LITERACY

Concept 1: Concepts of Print
The child knows that print carries messages.

Through daily experiences with printed materials, young children delight in beginning to understand the connection between spoken
and written words. They begin to learn to follow the print as it is read aloud and start fo discover that reading and writing are ways
to communicate information and to provide pleasure. Children develop understanding that different forms of print, such as
signs, letters, menus, storybooks, and magazines have different functions.

Indicators and examples in the Context of Daily Routines, Activities, and Play

ILdentifies signs, symbols and labels in the environment.
Points to a McDonalds sign and says, “That says McDonalds.”
Sees recycling symbol and says, "This is the recycling bin."

Demonstrates and understands that print conveys meaning and that each spoken word can be written and read.
Finds name on her placemat at lunch.
Pretends to read a letter while playing Post Office.

Recognizes that letters are grouped to form words.
Asks teacher to write name on her paper.
Groups letters together and asks, "What does this say?”

Recognizes own written name and the written names of friends and family.
Reads job chart naming his classmates.
Picks up a name card and says, "This says Jose.”

Seeks information in printed materials.
Says, "We caught a cricket in our bug jar. Let's find a book about crickets.”
Looks at grocery advertisements while creating a shopping list.




STRAND 2: EMERGENT LITERACY

Concept 2: Book Handling Skills
The child demonstrates how to handle books appropriately and with care.

Tt is important to provide young children with many opportunities to interact with and care for books in all environments. Young
children need to have access to a variety of fiction and nonfiction books throughout the day, including those that reflect
diverse cultures. Through these experiences, children learn to hold books right side up and to turn the pages one at a time in
order to view the illustrations and to gain a sense of the story or content.

Indicators and examples in the Context of Daily Routines, Activities, and Play

Holds a book right side up with the front cover facing the reader and understands left to right and top to bottom
directionality.

Turns the pages one page at a fime in order to continue reading.

Turns the book right side up before beginning o look at it, when handed a book upside down.

Identifies where in the book to begin reading.
Finds the front of the book, the first page of the text, and the first word on the page.
Points to the first page and says, "Start here.”

Understands a book has a title, author and/or illustrator.
Makes a book and says, "My book is called My Mom and I'm the author.”
Tdentifies that the illustrator draws the pictures in a book.




STRAND 2: EMERGENT LITERACY

Concept 3: Phonological Awareness
The child develops awareness that language can be broken in words, syllables, and smaller units of sounds (phonemes).

Young children learn to discriminate between the similarities and differences in spoken language. Such awareness is the
foundation of young children's abilities to hear and discriminate different sounds in words (phonological awareness). Research
indicates how quickly and how easily children learn to read often depends on how much phonological awareness they have. Children's
abilities to play with or manipulate the smallest units of speech (phonemes) are demonstrated in a variety of ways, including using
rhymes, alliteration, and experimenting with beginning and ending sounds. Phonological awareness and phonemic awareness are the
foundations that enable preschool children to later match sounds to their letters (phonics).  Phonological awareness can be taught
in the dark as it requires just listening for and manipulating sounds.

Indicators and examples in the Context of Daily Routines, Activities, and Play

Differentiates between sounds that are the same and different (e.g., environmental sounds, animal sounds, phonemes).
Plays sound bingo and can differentiate between sounds - "That's a telephone. That's a car horn.”
Says, "Hey the beginning of my name sounds like that /t/."

With modeling and support, identifies rhyming words.
Shows thumbs up when two words rhyme in a poem, cat/hat.
Points to pictures of words that rhyme.

With modeling and support, produces rhyming words.
Child whose name is Joy, while playing, spontaneously says, "Joy, noy, boy, loy, toy.”
Finishes the rhyme "The fat cat sat on the !

With modeling and support, recognizes spoken words that begin with the same sound.
Child named Maria says, "My name starts like Monique's name."
Selects man and mop as beginning with the same sound when presented with pictures of man, hat and mop.




Indicators and examples in the Context of Daily Routines, Activities, and Play (Continued)

Hears and shows awareness of separate words within spoken phrases or sentences.
Claps each word spoken in a sentence "I like blocks."
Tumps when hearing a specified word in a story/poem.

. With modeling and support, identifies and discriminates syllables in words.
Claps each syllable of a name during a name game or name song. (Ben-ja-min = clap, clap, clap)
Takes a step for each syllable heard in a word. (ad-ven-ture = step, step, step)

tVith modeling and support, combines onset and rime to form a familiar one-syllable word with and without pictorial
upport.

Selects the correct picture of the cat when the adult says the name by segmenting it into its onset and rime components,
¢/ +/at/.

Guesses, "Dog.” when teacher says the onset and rime /d/ /og/.

. With modeling and support, repeats words and identifies the common final sound.
[dentifies the common ending sound when shown pictures of maft, kite, and boat.
The teacher and child repeat the word bat three times. The child then says, "Bat has a /+/ sound at the end.”




STRAND 2: EMERGENT LITERACY

Concept 4: Alphabet Knowledge
The child demonstrates knowledge of the alphabet.

Young children begin to recognize some printed alphabet letters, especially those letters found in their gwn names.  To support
young learners' knowledge of letters, adults need to provide children with easy and repeated meaningful intferactions with written
letters and words within the context of daily experiences. Activities are presented in fun and interesting ways that engage
children.

Indicators and examples in the Context of Daily Routines, Activities, and Play

Discriminates letters from other shapes and symbols.
Points to the letter [a] and says, "This is the letter a." when given a choice between letters and numbers.
Points to the numeral two and says, "This is not a letter.”

Matches and recognizes similarities and differences in letters, with modeling and support.
Points to the upper case 'E' and the upper case 'F' and says, "This one [F] lost a line.”

Points to the letters s, g, 0, and c and says, "These letters have curves.”

Says, "My name starts with a big A." The teacher says, "Yes, your name starts with an upper case A."

Recognizes as many as 10 letters, especially those in own name, family and friends.
Correctly names some letters while playing with alphabet stamps, magnets, cards, or puzzles.
Says, "My name starts with an [T]."

Uses letter-sound knowledge identifying the sounds of a few letters and producing the correct sounds for as many as 10
letters, with modeling and support.

While writing the child's name, Taylor makes the "t" sound and then prints the letter.

Says,"/S/,/s/,/s/, snake." when looking at a letter [S].




STRAND 2: EMERGENT LITERACY

Concept 5: Comprehension
The child shows an interest in books and comprehends books read aloud with increasing text complexity.

Children gain understanding about language and reading through their interactions with verbal language, print, and daily routines.
In addition, children learn about reading concepts by experiencing a learning environment rich in signs, symbols, words, numbers,
and art that reflect diverse cultures. When children are read to regularly and encouraged to intentionally interact with printed
materials, they develop an interest in books and other printed materials.

Indicators and examples in the Context of Daily Routines, Activities, and Play

Takes an active role in reading activities.

Picks up a book and pretends to read.
Chooses a book and asks someone to read it.

With prompting and support, identifies characters and major events in a story.
Provides details about the characters and actions after listening to a story.
Tells adult the wolf blew the house down.

With prompting and support, asks and answers a variety of questions about books or stories told or read aloud.
Asks, "Where do whales live?" after hearing a story about whales.
Declares, "I think David should make a better choice.” when teacher asks, "What would you tell David?”

With prompting and support, draws connections between story events and personal experiences.
Exclaims, "I have a cat!” after hearing a story about pets.
Says, “We went sledding in Flagstaff."” after reading The Snowy Day.

With prompting and support, identifies events and details in the story and makes predictions.
Predicts what happens next in a story.
Says, "I think the story will be about frogs.” after completing a picture walk of a book.




Indicators and examples in the Context of Daily Routines, Activities, and Play (Continued)

f. With prompting and support, gives an opinion for liking or disliking a book or story|
Says, "I like that book because David is funny.”
Says, "I don't like that book because it is scary.”

g. With modeling and support, begins to demonstrate an understanding of the differences between fiction and non-fiction|
Says "Dogs don't talk.” after listening to a story about a talking dog.
Gets a Ranger Rick magazine to find information about bears.

h. With modeling and support, identifies the topic of informational text that has been read aloud|

Says "I am going to build a house just like we read about in the book.”
Says, "This book tells us how to bake a cake.”

i. With modeling and support, retells or reenacts a story in sequence with pictures or props|
Acts out a familiar story using dramatic play materials.
Uses felt board to retell story of The Hungry Caterpillar.

J-  With modeling and support, demonstrates reading fluency by use of phrasing, intonation and expression in shared reading of
familiar books, poems, chants, songs, nursery rhymes or other repetitious or predictable texts.

Repeats phrase in book using appropriate intonation and phrasing "Who's been sitting in my chair?" said Papa Bear.

Says, "Brown Bear, Brown Bear what do you see?” with teacher.




STRAND 3: EMERGENT WRITING

Concept 1: Early Writing, Writing Processes, and Writing Applications
The child uses writing materials to communicate ideas.

Children begin to recognize the relationship between spoken and written messages by engaging in writing, drawing, and
related activities that have meaning and purpose for them. Children receive powerful messages about literacy's pleasures
and rewards by observing others reading and writing. Children develop as writers when they are encouraged to write in an
environment that has readily accessible writing materials.

Indicators and examples in the Context of Daily Routines, Activities, and Play

Early Writing

Uses a variety of writing tools, materials, and surfaces to create drawings or symbols.

Draws or writes using pencils, letter stamps, markers, crayons, paint, and/or shaving cream on paper, cardboard, chalkboard,
and/or dry erase board.

Draws on the sidewalk with chalk.

Writing Processes

With modeling and support, uses a combination of drawing, dictating and emergent writing to communicate an idea or opinion
about an experience, story, or book, and to express knowledge or share information about a topic of interest.

Draws random lines/scribbles on a page.

Dictates to an adult a story about her picture.

Writing Applications

Dictates to and shares thoughts, ideas, and stories with adults.

Asks adult to write, "This is my dog, we went for a walk” on a drawing.

Asks adult to help him write a sign that says, "Billy made this building. Do not knock it down.”
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ndicators and examples in the Context of Daily Routines, Activities, and Play (Continued)

rites own name using letter-like forms or conventional print.
rites own name on drawing.
rites own name from left to right on the sidewalk when playing with chalk on sidewalk.

ntentionally uses scribbles/writing and inventive writing to convey meaning, ideas or to tell a story; e.g., signing
rtwork, captioning, labeling, creating lists, making notes.
hile playing restaurant, asks, "What would you like to eat?” and scribbles the order on a pad.

T < a
S IT By

Vrites KP OT and says, "This says, 'Keep out.”

ith prompting and support, forms letters starting with large motor (sky writing, paint brush and water, sidewalk chalk)
rogressing to fine motor (paper and pencil).

rites letters from name on the sidewalk with chalk.

rites letter-like forms on a page and says, "This is a note for my mommy."

rganizes writing from left to right, indicating an awareness that letters cluster as words and words cluster into phrases
r sentences by use of spacing or marks.
lays at writing a message by placing spaces between the "words" on the page.

rites a series of letters and asks, "What word does this make?”




Integration

Integration of Approaches to Learning and Mathematics into the Language and Literacy Standard.

LANGUAGE AND LITERACY

STRAND 1: LANGUAGE

Approaches to Learning - Actions that would incorporate
Approaches to Learning into Language and Literacy.

Mathematics - Actions that would incorporate Mathematics
into Language and Literacy.

1. Reasoning - The teacher reads a story and then asks open
ended questions (“what do you think", "what if”, "how would",
"where have you been”, "why do you think") to allow children to

communicate their reasoning skills.

1. The teacher uses daily routines to develop children’s analysis
and reasoning by asking questions such as "how many napkins do
we need in order to set the fable for snack” and “how did you
figure that out?”

2. Confidence - The teacher reads a story to children and
models retelling the story by providing props (puppets,
costumes, velcro characters and felt board). Then the
children reenact or retell story independently and with
confidence using the props.

2. The teacher regularly uses mathematical vocabulary (plane,
angle, more, less, fewer, big, bigger, biggest, compare,) in daily
activities.

3. Problem solving - The teacher provides puppets for children
to problem solve common conflicts in the classroom such as
name calling, biting, pushing, taking toys from each other, etc.

3. The teacher uses songs and books o teach about counting,
sequence, addition and subtraction; e.g., There was Ten in the

Bed, Five little Monkeys Jumping on the Bed, Five Little Ducks,
Chicka, Chicka 123, While you were Sleeping".




LANGUAGE AND LITERACY

STRAND 2: EMERGENT LITERACY

Approaches to Learning - Actions that would incorporate
Approaches to Learning into Language and Literacy.

Mathematics - Actions that would incorporate Mathematics
into Language and Literacy.

1. Curiosity - The teacher promotes children's curiosity and
Phonological Awareness by bringing in a basket with objects that
rhyme and playing the game "A tisket a tasket the rhyming
basket."

1. The teacher provides a variety of non-fiction books
representing mathematical concepts throughout the
classroom.

2. Creativity - The teacher has each child bring in an example of
Environmental Print to create a class book and then places it in
the library center for children to read independently.

2. The teacher provides activities to reinforce counting and
awareness of syllables; e.g., have children count as they clap the
syllables in their own names and then the syllables in their friend's
names. Bailey-2, Brenda-2, Tom-1.

3. Creativity - After reading a familiar story the teacher has
children record the story and places it in the listening center.
She might include the book with the recording or have children
illustrate their own book to add to the listening center.

3. The teacher creates a graph and provides plastic foods for
children. The students then sort the foods by the number of
syllables in each word; e.g., banana-3, milk-1, apple-2.

LANGUAGE AND LITERACY

STRAND 3: EMERGENT WRITING

Approaches to Learning - Actions that would incorporate
Approaches to Learning into Language and Literacy.

Mathematics - Actions that would incorporate Mathematics
into Language and Literacy.

1. Initiative - The teacher provides students opportunities to
write independently and promote their self-expression; e.g.,
journals, clip boards, message boards, lists, blank paper, writing
tools.

1. The teacher writes a question of the day:; e.g., "How many pets
do you have?” Students help tally the results and report their
findings in their journals.

2. Creativity - The teacher regularly creates brainstorming
webs with children by dictating their thoughts and ideas.

2. The teacher provides frays of sand for students to practice
writing numbers.




Alignment

Within the Alignment Matrix are codes that reference where in the Head Start Outcomes and the Infant/Toddler Guidelines the

examples are found.
Reference Codes fo e HS Outcomes

ATL - Approaches to Learning

CAE - Creative Arts Expression

ELD - English Language Development
LD - Language Development

LKS - Literacy Knowledge & Skills

LR- Logic & Reasoning

MKS - Mathematics Knowledge & Skills
PDH - Physical Development & Health
SED - Social & Emotional Development
SKS - Science Knowledge & Skills
SSKS - Social Studies Knowledge & Skills

Reference Codes for Kindergarten English Language Arts

CC - Comprehension and Collaboration

CS - Craft and Structure

CSE - Conventions of Standard English

FL - Fluency

KID - IT - Key Ideas and Details - Reading Standards for
Information Text K-2

KID -LIT - Key Ideas and Details ~ Reading Standards for
Literature K-2

ework Ali e

Reference Codes fo el Toddler Developmental
Guidelines Alignment:

ATL - Approaches to Learning

CD - Cognitive Development

LDC - Language Development and Communication
PMD - Physical and Motor Development

SED - Social and Emotional Development

PA - Phonological Awareness

PC - Print Concepts

PDW - Production and Distribution of Writing

PKI - Presentation of Knowledge and Ideas

RBPK - Research to Build and Present Knowledge

RRLTC - Range of Reading and Level of Text Complexity
TTP - Text Types and Purposes

VAU - Vocabulary Acquisition and Use



STRAND 1:

AL a4l

Listening and Understanding

Receptive Language
Understanding

Shows interest in listening to
sounds. (LDC)

a. Demonstrates understanding a
variety of finger-plays,
rhymes, chants, poems,
conversations, and stories.

LANGUAGE

3 . ALl .
0 0
Receptive Language

Speaking and Listening

Attends to language during
conversations, songs, stories, or
other learning experiences. (LD)

Recognizes and produces
Rhyming words. (PA)

Begins to understand
gestures, words, questions, or
routines. (LDC)

b. Actively engages in finger-
plays, rhymes, chants, poems,
conversations, and stories.

Attends to language during
conversations, songs, stories, or
other learning experiences. (LD)

Recognizes and produces
Rhyming words. (PA)

Follow agreed-upon rules for
discussions (e.g., Listening to
others, taking turns speaking
about the fopics and fexts
under discussion). (CC)

Begins to understand gestures,
words, questions, or routines.

Responds to verbal
communication of
others. (LDC)

c. Demonstrates
understanding and follows
directions that involve: 1
step, 2 steps, and a series
of unrelated sequences of
action.

Comprehends different forms of
language, such as questions or
exclamations. (LD)

Follow agreed-upon rules for
discussions (e.g., Listening to
others, taking turns speaking
about the fopics and texts
under discussion). (CC)

Confirm understanding of a text
read aloud or information
presented orally or through
other media by asking and
answering questions about key
details and requesting
clarification if something is not
understood. (CC)




STRAND 1: LANGUAGE (Continued)

Communication and Speaking

Expressive Language and
Communication Skills

Expressive Language

Speaking and Listening
Standards

Uses sounds, signs, or
words for a variety of
purposes.

Uses consistent sounds,
gestures, or words to
communicate, imitates sounds,
gestures or words.

Uses sounds, signs, or words,
for a variety of purposes.
(LDC)

a. Communicates needs, wants,
ideas, and feelings through 3-5
word sentences.

Uses language to express ideas
and needs. (LD)

Speak audibly and express
thoughts, feelings and ideas
clearly. (PKI)

Uses sounds, signs, or words
for a variety of purposes. Uses
consistent sounds, gestures, or
words tfo communicate,
imitates sounds, gestures or
words.

Uses sounds, signs, or words,
for a variety of purposes.
(LCD)

b. Speaks clearly and
understandably to express ideas,
feelings and needs.

Uses language to express ideas
and needs. (LD)

Speaks audibly and express
thoughts, feelings and ideas
clearly. (PKI)




STRAND 1: LANGUAGE (Continued)

Uses consistent sounds,
gestures or words to
communicate, Imitates

Shows reciprocity in using
language in simple
conversations. (LCD)

sounds, gestures or words.

c. Makes relevant responses to
questions and comments from
others.

Engages in communication and
conversations with others. (LD)

Confirm understanding of a text
read aloud or information
presented orally or through
other media by asking and
answering questions about key
details and requesting
clarification if something is not
understood. (CC)

Shows reciprocity in using
language in simple
conversations. (LDC)

d. Initiates, sustains, and expands
conversations with peers and
adults.

Engages in communication and
conversations with others.
Engages in conversation with
peers and adults. (LD)

Confirm understanding of a text
read aloud or information
presented orally or through
other media by asking and
answering questions about key
details and requesting
clarification if something is not
understood. (CC)

Uses consistent sounds,
gestures or words to
communicate, Imitates

(LDC)

sounds, gestures or words.

e. With modeling and support, uses
acceptable language and social
rules including appropriate tone,
volume and inflection to express
ideas, feelings, and needs.

Uses different forms of
language.

Uses different grammatical
structures for a variety of
purposes. (LD)

Follows agreed upon rules for
discussion (e.g., listening to
others, taking turns speaking
about the fopic and text under
discussion). (CC)

Uses sounds, gestures, or
wants.
Shows reciprocity in using

language in simple
conversations. (LDC)

actions fo express needs and

f. Uses appropriate eye contact,
turn taking, and intonation while
having conversations with adults
and peers.

Engages in communication and
conversations with others.
Engages in conversation with
peers and adults. (LD)




STRAND 1: LANGUAGE (Continued)

Uses sounds, signs or words
for a variety of purposes.
(LDC)

g. Recognizes when the listener
does not understand and uses
techniques to clarify the message.

Uses different forms of
language.

Uses different grammatical
structures for a variety of
purposes. (LD)

Asks and answers questions in
order to seek help, get
information, or clarify something
that is not understood. (CC)

Shows reciprocity in using
language in simple
conversations. (LDC)

h. With modeling and support,
uses increasingly complex
phrases and sentences.

Uses increasingly complex and
varied vocabulary. (LD)

Speaks audibly and express
thoughts, feelings, and ideas
clearly. (PKI)

Communication and Speaking
Listening and Understanding

Vocabulary

Receptive and Expressive
Language.

Language Standards

Uses consistent sounds,
gestures, or words, to
communicate, Imitates
sounds, gestures or words.

Uses sounds, signs, or words
for a variety of purposes.
(LDC)

a. With modeling and support,
uses age-appropriate vocabulary
across many fopic areas and
demonstrates a wide variety of
words and their meanings with
each area; e.g., world knowledge,
names of body parts, feelings,
colors, shapes, jobs, plants,
animals and their habitats, and
foods; words that describe:

ad jectives, verbs, and adverbs.

Uses increasingly complex and
varied vocabulary.

Uses different grammatical
structures for a variety of
purposes. (LD)

TLdentify new meanings for
familiar words and apply them
accurately. (VAU)




STRAND 1: LANGUAGE (Continued)

Shows reciprocity in using
language in simple
conversations.

Begins to Understand gestures,
words, questions, or
routines.(LDC)

b. With modeling and support,
determines the meanings of
unknown words and concepts
using the context of
conversations, pictures that
accompany text or concrete
objects.

Al D U U
Uses increasingly complex and

varied vocabulary. (LD)

Asks and answers questions and
makes comments about print
materials. (LKS)

Determine or clarify the
meaning of unknown and
multiple-meaning words and
phrases based on kindergarten
reading and content. (VAU)

Uses sounds, signs or words
for a variety of purposes.
(LDC)

c. With modeling and support, uses
category labels and names ob jects
within a category; e.g., fruit,
vegetable, animal, transportation,
etc.

Uses increasingly complex and
varied vocabulary. (LD)

Sort common objects into
categories to gain a sense of the
concepts the categories
represent. (VAU)

Shows reciprocity in using
language in simple
conversations.

Begins to understand
gestures, words, questions or
routines. (LDC)

d. With modeling and support,
demonstrates understanding of
and uses words that indicate
position and direction; e.g., in, on,
out, under, off, beside, behind.

Comprehends different forms of
language, such as questions or
exclamations. (LD)

Understands directionality,
order, and position of objects,
such as up, down, in front, behind.
(MKS)

Use the most frequently
occurring prepositions. (CSE)




STRAND 2: EMERGENT LITERACY

Emergent Literacy

Concepts of Print

Print Concepts & Conventions

Reading Standards

Begins to recognize and
understand symbols. (LDC)

a. Identifies signs, symbols and
labels in the environment.

Recognizes print in everyday life,
such as humbers, letters, one's
name, words, and familiar logos
and signs. (LKS)

Recognizes that spoken words
are represented in written
language by specific sequence of
letters. (PC)

Begins to recognize and
understand symbols. (LDC)

b. Demonstrates and
understands that print
conveys meaning and that
each spoken word can be
written and read.

Understands that print conveys
meaning. (LKS)

Count, pronounce, blend, and
segment syllables in spoken
words. Blend and segment onsets
and rimes of single- syllable
spoken words. (PA)

Develops interest in and
involvement with books and
other print materials. (LDC)

c. Recognizes that letters are
grouped to form words.

Recognizes that letters of the
alphabet are a special category
of visual graphics that can be
individually named. (LKS)

Recognizes that spoken words
are represented in written
language by specific sequence of
letters.

Understands that words are
separated by spaces in print.

Begins fo recognize and
understand symbols. (LDC)

d. Recognizes own written name
and the written names of friends
and family.

Recognizes words as a unit of
print and understands that
letters are grouped to form
words. (LKS)

Understand that words are
separated by specific spaces in
print.

Recognizes that spoken words
are represented in written
language by specific sequence of

letters. (PC)




STRAND 2: EMERGENT LITERACY (Continued)

Develops interest in and
involvement with books and other
print materials. (LDC)

e. Seeks information in printed
materials.

AD AR 5
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Recognizes words as a unit of
print and understands that
letters are grouped to form
words.

Participates in shared research
and writing projects. (RBPK)

Emergent Literacy

Book Handling Skills

Book Appreciation and
Knowledge

Reading Standards for
Informational Text

Develops interest in and
involvement with books and other
print materials. (LDC)

a. Holds a book right side up with
the front cover facing the reader
and understands left to right and
top to bottom directionality.

Recognizes how books are read,
such as front-to-back and one
page at a time, and recognizes
basic characteristics such as
title, author, and illustrator.
(LKS)

Tdentify the front cover, back
cover, and title page of a book.
(CS)

Develops interest in and
involvement with books and other
print materials. (LDC)

b. Identifies where in the book to
begin reading.

Asks and answers questions
and makes comments about
print materials.

Understands that print
conveys meaning. (LKS)

Ldentify the front cover, back
cover, and title page of a book.
(CS)

Develops interest in and
involvement with books and other
print materials. (LDC)

c. Understands a book has a
title, author, and/or
illustrator.

Recognhizes how books are read,
such as front-to-back and one
page at a time, and recognizes
basic characteristics such as
title, author, and illustrator.
(LKS)

Name the author, and
illustrator of a text and define
the role of each presenting the
idea or information in a text.
(CS)




STRAND 2: EMERGENT LITERACY (Continued)

Emergent Literacy and
Communicating and Speaking,
Listening and Understanding

Phonological Awareness

4 . ALl .
0 0
Phonological Awareness

Reading Standards:
Foundational Skills

Shows interest in songs,
rhymes and stories.

Begins to recognize and
understand symbols. (LDC)

Uses consistent sounds,
gestures or words. (LDC)

Imitates sounds, gestures or
words.

a. Differentiates between
sounds that are the same and
different; e.g., environmental

sounds, animal sounds, phonemes.

Tdentifies and discriminates
between sounds and
phonemes in language, such
as attention to beginning and
ending sounds of words and
recognition that different
words begin or end with the
same sound. (LKS)

Demonstrate Understanding
of spoken words, syllables,
and sounds (phonemes). (PA)

Shows interest in songs,
rhymes and stories.

Begins to recognize and
understand symbols.

Uses consistent sounds,
gestures or words to
communicate, Imitates sounds,
gestures or words. (LDC)

b. With modeling and support,
identifies rhyming words.

Ldentifies and discriminates
between words in language.
(LKS)

Recognizes and produces
rhyming words. (PA)




STRAND 2: EMERGENT LITERACY (Continued)

AL AR

Uses consistent sounds,
gestures or words to
communicate, Imitates sounds,
gestures or words.

Shows interest in songs, rhymes
and stories. (LDC)

c. With modeling and support
produces rhyming words.

ILdentifies and discriminates
between words in language.
(LKS)

Uses consistent sounds,
gestures or words to
communicate, Imitates sounds,
gestures or words. (LDC)

d. With modeling and support,
recognizes spoken words that
begin with the same sound.

Ldentifies and discriminates
between sounds and phonemes
in language, such as attention to
beginning and ending sounds of
words and recognition that
different words begin or end
with the same sound. (LKS)

Isolate and pronounce the
initial, medial vowel, and final
sounds (phonemes) in three-
phoneme (consonant- vowel,
CVC) words. (PA)

Begins to Understand gestures,
words, questions or routines. (LDC)

e. Hears and shows awareness
of separate words within
spoken phrases or sentences.

Tdentifies and discriminates
between sounds and phonemes
in language, such as attention to
beginning and ending sounds of
words and recognition that
different words begin or end
with the same sound. LKS)

Tdentifies and discriminates
between separate syllables in
words. (LKS)

Count, pronounce, blend,
and segment syllables in
spoken words. (PA)




STRAND 2: EMERGENT LITERACY (Continued)

DARD

Begins to recognize and f. With modeling and support,
understand symbols. (LDC) identifies and discriminates
syllables in words.

AR AR -
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Tdentifies and discriminates
between separate syllables in
words. (LKS)

Count, pronounce, blend, and
segment syllables in spoken
words. (PA)

Uses sounds, signs, or words for a |g. With modeling and support,
variety of purposes. (LDC) combines onset and time to form
a familiar one-syllable word with
and without pictorial support.

Tdentifies and discriminates
between sounds and phonemes
in language, such as attention
to beginning and ending sounds
of words and recognition that
different words begin or end
with the same sound. (LKS)

Count, pronounce, blend,
and segment syllables in
spoken words. (PA)

Uses sounds, signs, or words for a |h. With modeling and support,
variety of purposes. (LDC) repeats words and identifies the
common final sound.

Ldentifies and discriminates
between sounds and phonemes
in language, such as attention
to beginning and ending sounds
of words and recognition that
different words begin or end
with the same sound. (LKS)

Isolate and pronounce the
initial, medial vowel, and final
sounds (phonemes) in three-
phoneme (consonant- vowel,
CVC) words. (PA)




STRAND 2: EMERGENT LITERACY (Continued)

Emergent Literacy

Alphabet Knowledge

AR AR ~
O U

Alphabet Knowledge
Print Concepts and
Conventions

Reading Standards:
Foundational Skills.
Writing Standards

Begins fo recognize and
understand symbols. (LDC)

a. Discriminates letters from
other shapes and symbols.

Recognizes that letters of the
alphabet are a special
category of visual graphics
that can be individually named.
(LKS)

Recognizes and name all
upper-and lowercase letters
of the alphabet. (PC)

Begins fo recognize and
understand symbols. (LDC)

b. Matches and recognizes
similarities and differences in
letters, with modeling and
support.

Recognizes that letters of the
alphabet are a special
category of visual graphics
that can be individually named.
(LKS)

Recognizes and name all
upper-and lowercase letters
of the alphabet. (PC)

Begins to recognize and
understand symbols. (LDC)

c. Recognizes as many as 10
letters, especially those in own
name, family and friends.

Recognizes that letters of the
alphabet are a special
category of visual graphics
that can be individually named.
(LKS)

Recognizes print in everyday life,

such as numbers, letters, one's
name, words and familiar logos
and signs. (LKS)

Recognizes and name all
upper-and lowercase letters
of the alphabet. (PC)




STRAND 2: EMERGENT LITERACY (Continued)

Uses sounds, signs or words for a
variety of purposes. (LDC)

d. Uses letter-sound knowledge
identifying the sounds of a few
letters and producing the
correct sounds for as many as
ten letters, with modeling and
support.

AD AR N
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Identifies letters and
associates correct sounds with
letters. (LKS)

Demonstrates
understanding of spoken
words, syllables and sounds
(phonemes). (PA)

Emergent Literacy and
Memory

Comprehension

Book Appreciation

Reading Standards for
Informational Text and
Reading Standards for
Literature

Develops interest in and
involvement with books and
other print materials. .

a. Takes an active role in reading
activities.

Demonstrates an interest in
different kinds of literature,
such as fiction and non-fiction
books and poetry, on a range of
topics. (LKS)

Actively engages in
group reading activities
with purpose and
understanding. (RRLTC)

Develops interest in and
involvement with books and
other print materials. (LDC)

b. With prompting and support,
identifies characters and major
events in a story.

Retells stories or information
from books through
conversation, artistic works, and
creative movement. (LKS)

With prompting and
support, identify
characters, setting, and
major events in a story.
(KID-LIT)

Develops interest in and
involvement with books and
other print materials. (LDC)

c. With prompting and support,
asks and answers a variety of
questions about books or stories
told or read aloud.

Asks and answers questions
and makes comments about
print materials. (LKS)

With prompting and
support, ask and answer
questions about key details
ina text. (KID-LIT)




STRAND 2: EMERGENT LITERACY (Continued)

Develops interest in and
involvement with books and
other print materials. (LDC)

Recognizes familiar people,
places and things.

Recalls and uses information in
new situations. (CD)

d. With prompting and
support, draws connections
between story events and
personal experiences.

AD AR 5
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Retells stories or information
from books through
conversation, artistic works,
creative movement. (LKS)

With guidance and
support from adults,
recall information from
experiences or gather
information from
provided sources to
answer question. (RBPK)

Uses a variety of strategies to
solve problems. (CD)

e. With prompting and support,
identifies events and details in

the story and makes predictions.

Asks and answers
questions and makes
comments about print
materials. (LKS)

With prompting and
support, ask and answer
questions about key details
in a text. (KID- LIT)

Develops interest in and
involvement with books and
other print materials. (LDC)

f. With prompting and support,
gives an opinion for liking or
disliking a book or story.

Shows inferest in shared
reading experiences and
looking at books
independently. (LKS)

Use a combination of
drawing, dictating, and
writing To compose
opinion pieces in which
they tell a reader the
topic or the name of the
book they are writing
about and state an
opinion or preference
about the topic or book.
(TTP)




STRAND 2: EMERGENT LITERACY (Continued)

Develops interest in and
involvement with books and
other print materials. (LDC)

g. With modeling and support,
begins to demonstrate an
understanding of the
differences between fiction and
non-fiction.

AD AR ~
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Demonstrates interest in
different kinds of literature,
such as fiction and non-fiction
books and poetry, on a range of
topics. (LKS)

Recognize common types of
text. (CS)

Develops interest in and
involvement with books and
other print materials. (LDC)

h. With modeling and support,
identifies the topic of
informational text that has been
read aloud.

Asks and answers questions
and makes comments about
print materials. (LKS)

With prompting and
support, identify the main
topic and retell key details
of a text. (KID-IT)

Uses imitation or pretend
play to express creativity
and imagination. (CD)

i.  With modeling and support,
retells or reenacts a story in
sequence with pictures or props.

Retells stories or information
from books through
conversation, artistic works,
creative movement or drama.
(LKS)

With prompting and
support, retell familiar
stories, including key
details. (KID-LIT)

Begins fo recognize and
understand symbols. (LDC)

Uses sounds, signs or words for
a variety of purposes. (LDC)

j. With modeling and support,
demonstrates reading fluency
by use of phrasing, intonation
and expression in shared
reading of familiar books,
poems, changes, songs, nursery
rhymes or other repeftitious or
predictable texts.

Uses different forms of
language. (LKS)

Read emergent-reader
texts with purpose and
understanding. (FL)
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STRAND 3: EMERGENT WRITING

AL AR

mmunicating and Speaking and
ergent Literacy

Fge Motor Development,

Early Writing, Writing
Processes, and Writing
Applications

rly Writing

Writing Standards

evelops small muscle control

and coordination.

U

U

Cd

(PMD)

U

vd

ses different actions on

objects. (PMD)

ses hands or feet o make

b.

a. Uses a variety of writing tools,
materials, and surfaces to create
drawings or symbols.

Experiments with writing tools
and materials. (LKS)

Recognizes that writing is a way

With guidance and support
from adults, explore a variety
of digital fools to produce and
publish writing, including in
collaboration with peers. (PDW)

Use of a combination of

ntact with objects or people.

ses sounds, signs or words for a
riety of purposes. (LDC)

With modeling and support, uses ak
combination of drawing, dictating ¢
and emergent writing toF
communicate an idea or opinion !
about an experience, story, or 7
book, and to express knowledge or
share information about a topic of
interest.

O

urposes, such as giving
nformation, sharing stories, or
jiving an opinion.(LKS)

f communicating for a variety of

drawing, dictating and writing
to compose opinion pieces in
which they tell a reader the
topic or the name of the book
they are writing about and
state an opinion or preference
about the topic or book. (TTP)




STRAND 3: EMERGENT WRITING (Continued)

AL AR

Uses sounds, signs or words for a
variety of purposes. (LDC)

c. Dictates to and shares
thoughts, ideas, and stories with
adults.

AD AR N
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Recognizes that writing is a
way of communicating for a
variety of purposes, such as
giving information, sharing
stories, or giving an opinion.
(LKS)

Use of a combination of
drawing, dictating and writing
‘to compose opinion pieces in
which they tell a reader the
topic or the name of the book
they are writing about and
state an opinion or preference
about the fopic or book.

Use a combination of drawing,
dictating and writing Yo compose|
informative/explanatory texts
in which they name what they
are writing about and supply
some information about the

topic. (TTP)

Controls small muscles in hands
when doing simple tasks. (PMD)

d. Writes own name using letter-
like forms or convention print.

Copies, traces, or
independently writes letters or
words. (LKS)

Spell simple words phonetically,
drawing on knowledge of sound-
letter relationships. (CSE)

Print many upper-lowercase
letters. (CSE)




STRAND 3: EMERGENT WRITING (Continued)

AL AR

Begins fo recognize and
understand symbols. (LDC)

e. Intentionally uses
scribbles/writing and inventive
writing To convey meaning, ideas,
or to tell a story; e.g., signing
artwork, captioning, labeling,
creating lists, making notes.

AD AR ~
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Copies, Traces, or
independently writes letters or
words. (LKS)

Recognizes that writing is a
way of communicating for a
variety of purposes, such as
giving information, sharing
stories, or giving an opinion.
(LKS)

Use a combination of drawing,
dictating and writing Yo compose|
informative/explanatory texts

in which they name what they
are writing about and supply
some information about the
topic. (TTP)

Begins fo recognize and
understand symbols. (LDC)

Develops small muscle control and
coordination. (PMD)

f. With prompting and support,
forms letters starting with large
motor (sky writing, paint brush
and water, sidewalk chalk)
progressing to fine motor (paper
and pencil).

Copies, Traces, or
independently writes letters
or words. (LKS)

Manipulates writing, drawing,
and art materials. (PDH)

Spell simple words phonefically,
drawing on knowledge of sound-
letter relationships. (CSE)

Print many upper-lowercase
letters. (CSE)

Begins to recognize and
understand symbols. (LDC)

g. Organizes writing from left to
right, indicating an awareness that
letters cluster as words and words
cluster into phrases or sentences
by use of spacing or marks.

Uses scribbles, shapes,
pictures and letters to
represent objects, stories,
experiences or ideas. (LKS)

Understands that words are
separated by spaces in print.
(PC)

Follow words from left to right,
top to bottom, and page by

page. (PC)
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MATHEMATICS STANDARD

For Young Children From Three to Five Years Old

Overview

Mathematic knowledge, interests, and skills are basic to children's success in school and later life. Mathematics is a way of thinking,
knowing, problem-solving, and reasoning that is accessible to all children regardless of their prior knowledge and experiences. From a
very early age, mathematics helps children to connect ideas, develop logical thinking, and question, analyze and understand the world
around them.

Through their senses, children embrace mathematics as an integral part of their world. Children thrive in environments that promote
thinking and curiosity, are rich in mathematical language, and nurture their natural drive to explore and experiment with numbers,
shapes, measurement, and patterns. Spontaneous and planned math experiences that are developmentally appropriate encourage
children'’s positive attitudes towards mathemafics.

The Math Standard is organized into the following strands and related concepts:

Strand 1: Counting and Cardinality Strand 3: Measurement and Data
Counts Out Loud » Sorts and Classifies

Knows Number Names and Symbols * Data Analysis

Counts to Tell Number of Objects * Measures

Compares Numbers and Quantities

Strand 2: Operations and Algebraic Thinking Strand 4: Geometry
Explores Addition and Subtraction = Spatial Reasoning
Patterning = Shapes
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Mathematics Standard Definitions

Algebraic thinking is being taught when teachers help children recognize patterns, make generalizations, and then use
symbols to represent problems and their solutions. (J. V. Copley, The Young Child and Mathematics, Second Edition)

Attributes are characteristics or qualities of objects, such as color, position, roundness, shape, size, number of corners; e.g.,
a child notices that the plate is round.

Cardinality is the understanding that when counting items, the number word applied to the last object represents the total amount.

Concrete Representation is a graph/table on which physical objects or pictures are arranged.

Data is information, often in the form of facts or figures, obtained from experiments or surveys, used as a basis for making
calculations or drawing conclusions.

Extend (a pattern) means fo continue for a distance, in this case, the pattern; to increase the length of the pattern.

Geometric Shapes are forms such as friangles, rectangles, squares, circles, etc.

Three-Dimensional (geometric forms) are solid geometric shapes such as cubes, cylinders, spheres, and cones.
Two-Dimensional (geometric shapes) are shapes with flat surfaces such as circles, triangles, squares, or rectangles.

Graphs display information in an organized manner.
Match means to pair items or objects that are identical.

Nonstandard measurement is a unit of measure whose values may vary such as a person's foot length, paper clips, paces, or
blocks. It is unlike a standard unit of measure, such as inch or pound, whose values do not vary.

Numeral is the written symbol that represents a number; e.g., "seven” is the numeral for the number seven.
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One-to-one Correspondence is the ability fo match numbers to objects or objects to objects: e.g., 4 forks with 4 spoons.
Operations are mathematical processes such as addition, subtraction, multiplication, and division.
Patterns are regular or repetitive forms, orders, or arrangements of objects, sounds, or movements.

Positional Terms are words that describe people, places, and objects in relation to other things or in the way an object is placed or
arranged such as in, out, under, over, of f, beside, behind, before, after, etc.; e.g., a child says, "I put the bowl on the table."

Quantity is an amount, measure or number; e.g., how many cars are in a box?

Set is a group of objects.

Spatial Reasoning is a sense of objects and how they relate to each other in terms of their position or direction.

Sort means fo classify objects that share certain attributes; e.g., place all red blocks in one group and all blue blocks in another.

Standard Measuring Tools are tools such as rulers, yardsticks, scales, thermometers, fo measure length, height, weight,
temperature, etc.

Subitize means to count items in groups; e.g., not counting items individually. Utilizing visualization, it is recognizing an
amount rather than counting it; e.g., when someone rolls the dice in a game and knows instantly what was rolled without
counting each dot on the dice, that person is subitizing.

Symbols are gestures or printed signs that represent quantities in mathematics; e.g., using three fingers to represent “three".
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STRAND 1: COUNTING AND CARDINALITY

Concept 1: Counts Out Loud
The child counts out loud and uses number words in daily conversations.

To build an understanding of counting, children need environments that are rich in mathematical language and provide varied
opportunities to count in ways that are personally meaningful, challenging, and fun.

Indicators and Examples in the Context of Daily Routines, Activities, and Play

Shows interest in and awareness of counting.
Participates in counting activities.
Recites numbers one to 10 with increasing accuracy.

Counts out loud to 10.
Sings counting songs.
Counts to 10 while playing hide and seek.

Arizona Early Learning Standards — May 2013 Mathematics Standard | P o g €



STRAND 1: COUNTING AND CARDINALITY

Concept 2: Knows Number Names and Symbols
The child identifies numerals and uses number words in daily activities.

To build an understanding of number names and symbols children need number rich environments that allow them to explore and
play with numbers and numerals throughout the day and across the curriculum.

Indicators and Examples in the Context of Daily Routines, Activities, and Play

Uses numerals and number symbols in the context of daily routines, activities, and play.
Draws a squiggly line and says, "Here is my phone number.”
Looks at the grocery advertisement and says, "Oranges are on sale for three dollars.”

Uses and creates symbols to represent numbers.

Holds up four fingers when asked, "How old are you?"

Writes numerals and numeral-like symbols in the sand.

Writes out a bill while playing restaurant and says, "You owe 10 dollars.”

Identifies numerals one to 10.

Names some numerals while child is reading a book.

Recognizes numerals in the environment: e.g., signs, grocery store, room numbers.

Points to numerals on his shirt and says, "I have a two and a five on my shirt.” (The numerals may or may not be a two and
a five.)
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STRAND 1: COUNTING AND CARDINALITY

Concept 3: Counts to Tell Number of Objects
The child uses number words and counting to identify quantity.

Learning the meaning of numbers begins with hands-on experiences using a variety of objects found in the home, the classroom
and nature. To build an understanding of “how much” and to explore number relationships, children need daily experiences
involving counting in ways that are personally meaningful, challenging, and fun.

Indicators and Examples in the Context of Daily Routines, Activities, and Play

Counts groups of objects using one-to-one correspondence (one object for each number word).
Touches and counts the number of cars on the rug, “one, two, three, four, five."
Counts out four straws for the four children at the table.

Counts a collection of up to 10 items using the last counting word to tell, "How many?”
Counts out six eggs. When adult asks, "How many?” the child responds, "six."
Counts and responds, "seven” when the teacher asks, "How many girls are here today?"

Matches numerals to quantities they represent using physical models and representations.
Spins a spinner, lands on five and moves five steps.
Matches three objects to the numeral three.

Identifies quantity of three-five objects without counting (subitize).
Looks briefly at a picture and says, "There are three ducks.”
Looks at a pile of blocks and says, "There are four blocks.”
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STRAND 1: COUNTING AND CARDINALITY

Concept 4: Compares Numbers and Quantities
The child applies a range of strategies such as counting or matching to compare sets of objects.

Learning the meaning of numbers begins with hands-on experiences, using a variety of objects found in the home, the classroom and
nature. To build an understanding of numbers and the quantities they represent, children need daily experiences involving comparing
groups of objects in ways that are personally meaningful, challenging, and fun.

Indicators and Examples in the Context of Daily Routines, Activities, and Play

Compares two sets of objects using terms such as more, fewer, or the same.
Looks at friend's blocks and says, "I have more blocks than you.”
Matches one car for each toy person to see if there are fewer cars or people.
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STRAND 2: OPERATIONS AND ALGEBRAIC THINKING

Concept 1: Explores Addition and Subtraction
The child combines and separates groups of objects and names how many.

Learning the meaning of a number begins with hands-on experiences using a variety of objects found in the home, the classroom, and
nature. To build an understanding of numbers and to discover number relationships, children need opportunities to describe the
changes that result from putting sets of objects (e.g., blocks, animals, toy people) together or taking them apart.

Indicators and Examples in the Context of Daily Routines, Activities, and Play

Demonstrates an understanding that adding increases the number of objects in a group.

Adds one block to her pile of blocks and says, "Now I have more.”
Has one slice of apple on her plate and adds another slice and says, "Now I have two."
Participates in stories and rhymes involving addition; e.g., One Elephant Went Out to Play.

Describes changes in two or more sets of objects when they are combined.
Recognizes that three cars and two trucks is a total of five vehicles.
Puts the red, yellow, and blue crayons together and tells how many crayons.

Demonstrates an understanding that taking away decreases the number of objects in a group.
Participates in stories and rhymes involving subtraction; e.g., Five Little Monkeys.
Gives some marbles fo a friend and then says, "Now I have less.”

Describes changes in a set of objects when they are separated into parts.
Plays with a plastic ball and bowling pins and tells how many fell down and how many are left standing.
Gives two grapes to a friend and says, "Now I have two grapes and you have two grapes.”
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STRAND 2: OPERATIONS AND ALGEBRAIC THINKING

Concept 2: Patterning
The child recognizes, copies, extends, describes and creates patterns.

Recognition and investigation of patterns are important components of a child's development. A child's ability to work with
patterns is the precursor to mathematical thinking, especially algebraic processes. Children need frequent opportunities to engage
in pattern-related activities such as playing with repetitive sounds and movement or noticing patterns in textures and pictures.

Indicators and Examples in the Context of Daily Routines, Activities, and Play

Recognizes patterns in the real world.

Follows and remembers movements in familiar songs and rhymes.
Notices patterns on clothing.

Anticipates what comes next in the daily routine.

Copies simple patterns.
Matches a pattern on a picture to make a necklace from shaped beads.
Tmitates a pattern in a rhythmic activity such as stomp, clap, stomp, clap.

Extends simple patterns.
Places the next two dominoes, one up and one down when shown a series of dominoes with one up, one down, one up, one down.
Extends a rhythmic pattern: clap, pat, clap, pat.

Creates simple patterns.
Builds a road alternating long and short unit blocks.
Creates a simple pattern using shells.

Describes similarities and differences in patterns.
Says, "We always wash our hands after we come in from outside, but today we got a drink first."
Says, "My shirt has two red stripes and one blue stripe, your shirt has one green stripe and one red stripe.”
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STRAND 3: MEASUREMENT AND DATA

Concept 1: Sorts and Classifies
The child sorts and groups objects by a variety of characteristics/attributes.

Recognizing relationships between objects allows young children to make generalizations and predictions beyond information directly
available to them. The ability to think logically and to reason (problem solve) extends far beyond mathematical boundaries.

Indicators and Examples in the Context of Daily Routines, Activities, and Play

Sorts and classifies objects by one or more attributes (e.g., size, color, shape, texture, use).

Picks all the books about bugs out of the library.

Puts objects together that have the same use; e.g., puts all the vehicles in a pile and all of the blocks in another pile.
Sorts rough and smooth objects info fwo separate piles.

Explains how items were sorted into groups.
Says, "I put all of these together [helicopter, bee, plane, birds] because they all fly."
Sorts buttons and says, "All these have two holes. These have four holes.”
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STRAND 3: MEASUREMENT AND DATA

Concept 2: Data Analysis
The child collects, organizes, displays, and describes relevant data.

Children are natural observers and questioners. To build upon this strength, adults should facilitate children's opportunities to
ask questions, sort and classify objects, collect and display information, and talk about what is meaningful to them.

Indicators and Examples in the Context of Daily Routines, Activities, and Play

Asks questions to gather information.
Asks, "What is your favorite color?” Child uses a photo of herself to indicate a favorite color on a class graph.
Surveys the classroom asking, "Do you like chocolate milk or white milk?”

Displays data to answer simple questions about themselves or the environment.
Makes tally marks representing the number of brothers and sisters they have.
Moves to an area of the room to indicate their vote for the next game to play.

Uses descriptive language to compare data in picture graphs or other concrete representations.
Looks at picture graph of selected fruit and says, "A lot of kids like bananas.”
Identifies which category has more, fewer, or the same number of objects.

Uses charts and graphs to analyze information or answer questions.

Counts number of children who have a pet and do not have a pet to answer the question, "Are there more children in our class who
have a pet or who do not have a pet?”

Looks at attendance chart to determine if more boys or girls are present.
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STRAND 3: MEASUREMENT AND DATA

Concept 3: Measures
The child uses measurement to describe and compare objects in the environment.

Starting at a very young age, children compare who is faller or who has more.  Immersing children in measurement activities
provides them with opportunities to explore, compare, and discuss the use of measurement in their environment.

Indicators and Examples in the Context of Daily Routines, Activities, and Play

Compares objects and uses terms such as longer-shorter, hotter-colder, and faster-slower.
Says, "My car is going faster than yours."

Exclaims, "I can't pull the wagon. You're too heavy. Get out
Says, "I need a bigger box for these blocks."

Ill

Uses non-standard units of measurement (e.g., hands, bodies, containers) to estimate measurable attributes.
Measures how many small containers it takes to fill one large container at the water table.

Uses outstrefched arms to measure a doorway.

Cuts a piece of yarn they think will be long enough to go around a pumpkin.

Uses various standard measuring tools for simple measuring tasks.
Takes measuring tape and prefends to measure objects in a room.

Helps measure cups of flour for bread.

Helps measure a doorway with a yardstick to see if a wheelchair will fit.

Orders objects by measurable attributes.
Places purple color samples (as from a paint store) in order from lightest to darkest.
Places blocks in order by height.

Uses appropriate vocabulary to describe time and sequence related to daily routines.
Says, "After snack, we go outside.”

Responds appropriately when asked, "What did you do this morning?”

Relates a sequence of events from a trip fo the store.
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STRAND 4: GEOMETRY

Concept 1: Spatial Reasoning
The child uses and demonstrates an understanding of positional terms.

Geometry for young children involves observing, playing with, and purposefully investigating shapes that are found in their
environment. Children spontaneously make spatial comparisons.  This familiarity is a foundation for more complex learning
experiences involving shape, position, and orientation in space.

Indicators and Examples in the Context of Daily Routines, Activities, and Play

Uses and responds to positional terms (e.g., between, inside, under, above, behind).
Moves next to Javier when asked to stand next to a friend.
Says to his friend, "Please put your milk on the table.”

Describes the position or location of objects in relation to self or to other objects.
Plays with a car on a road constructed out of blocks and says, "The car is on the road.”
Notices a puppy between two children in a magazine picture and says, " The puppy is in the middle.”
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STRAND 4: GEOMETRY

Concept 2: Shapes
The child recognizes names and describes common shapes and their properties.

Geometry for young children involves observing, playing with, and purposefully investigating shapes that are found in their
environment. Beginning in infancy, children compare objects by form and shape. This familiarity is a foundation for more complex
learning experiences involving shape, position, and orientation in space.

Indicators and Examples in the Context of Daily Routines, Activities, and Play

a. Recognizes basic two-dimensional shapes.
Points to a door when requested to point to something that is a rectangle.
Exclaims, "My buttons are circles!”

b. Uses the names of geometric shapes when describing objects found in the environment.
Says, "I have a pink oval,” when playing Shape Bingo.

Asks, "May I have another square block?”

Declares, "Look, the stop sign is an octagon.”

c. Creates two- and three-dimensional shapes during play.
Uses arms to form a circle to represent the sun.
Uses finger to draw basic shapes in shaving cream or sand.

d. Compares and describes attributes of two- and three- dimensional objects in the environment using own
vocabulary.
Describes shapes in a feely box.

Notices and signs, "I see rectangles on the side of my milk carton.”
Says, "The ball doesn't have any corners.”
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Integration

Integration of Approaches to Learning and Language and Literacy into the Mathematics Standard.

MATHEMATICS

STRAND 1: COUNTING AND CARDINALITY

Approaches to Learning - Actions that would incorporate
Approaches to Learning into Mathematics.

Language & Literacy - Actions that would incorporate Language
and Literacy into Mathematics.

1. Curiosity - The pre-k class was curious about how many
airplanes were flying over their playground. During the year,
with support from the teachers, they tallied the number of
planes that flew over their playground each day.

1. The children, with support from the teachers, made a
chart to help tell the story about the number of trains that went
by the playground during the school year. The teacher brought
non-fiction books into the classroom about trains.

2. Persistence - The children worked hard to move chairs into
the block area to create the seating on a bus for first, second
and third rows. The feacher commented on how persistent they
were in completing the task.

2. The teacher joined the children in the "airplane” and acted as
the flight attendant. She said, "What do the passengers in the
first row want to drink? What do the passengers in the second
row want to drink?” She wrote the answers on a piece of paper.
She asked another child to assist as a flight attendant. She said,
"We need five milks, three orange juices and three packages of
string cheese."
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MATHEMATICS

STRAND 2: OPERATIONS AND ALGEBRAIC THINKING

Approaches to Learning - Actions that would incorporate
Approaches to Learning into Mathematics.

Language & Literacy - Actions that would incorporate Language
and Literacy into Mathematics.

1. Problem solving - Teacher says, "I have four cookies. But
we have eight children. How are we going fo solve this
problem and make sure everyone gets an equal amount of the
cookies?"

1. Teacher points out the pattern in a book such as Polar Bear,
Polar Bear or I went Walking. Teacher asks, "Did you notice a
pattern in the book? What pattern do you hear?”

2. Persistence - Teacher says, "Susie, you've worked a long
time making a long line of car, person, car, person. You are
making a pattern. What comes next in your pattern?”

2. Billy takes three buttons from the bucket and Jose takes two
buttons out of the bucket. With teacher assistance, the boys
combine their buttons and teacher asks, "When you add three
buttons and two buttons, how many are there all together?” The
boys count out loud one, two, three, four, five and say “five
buttons.” The teacher then suggests that the boys draw a picture
of their discovery in combining numbers.
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MATHEMATICS

STRAND 3: MEASUREMENT AND DATA

Approaches to Learning - Actions that would incorporate
Approaches to Learning into Mathematics.

Language & Literacy - Actions that would incorporate Language
and Literacy into Mathematics.

1.  Curiosity - When children express curiosity about the
circumference of the tree outside their classroom, the
‘teacher invites them fo each cut a string that they estimate
will go around the tree. They each try to wrap their string
around the tree to see who was correct.

1. The teacher asked the children to take their strings home and
see if they had something at home the same length as their string.
She asked their families to help them tell a story, through drawing
or dictation of what they measured.

2. Curiosity and atfentiveness - Teacher noticed that a child s
measuring the tables with connecting cubes. He said, "I noticed
that you have spent a very long time measuring the tables with
the connecting cubes. What made you decide to measure the
tables?”

2. During a graphing activity the children, with teacher support,
analyzed the graph. They discovered that seven of them had
dogs, two had cats and one had a dog and cat. They surmised that
dogs were more popular than cats.
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MATHEMATICS

STRAND 4: GEOMETRY

Approaches to Learning - Actions that would incorporate
Approaches to Learning into Mathematics.

Language & Literacy - Actions that would incorporate Language
and Literacy into Mathematics.

1. Reasoning - The children were using paper towel fubes to
print circles on the paper with paint. They dipped the end of
the tube in paint and created many circles on the paper. During
a conversation with some of the children, the teacher said, "Oh
look the tube is called a cylinder and the end prints circles.”
The teacher brought over other three- dimensional shapes and
asked, "Which one might print a square? How can we find out?”

1. Teacher provides a feely box or bag with variously shaped
objects. Children take furns placing a hand in the container and
describe what they are feeling and try to guess what is inside.
Afterwards, the teacher provides academic language such as
corners, sphere, efc. for the child's description. For example,
"You are right. It is pointy, we call that having corners.”

2. Creafivity - After children have spent several weeks
working with a classroom set of blocks, the teacher provides
them with variety of found materials fo create their own
unique set of blocks.

2. After reading The Mitten, the teacher asks, "What do you
think will really fit in the mitten?” The teacher has a child's mitten
for children to compare for size.
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Alignment

Within the Alignment Matrix are codes that reference where in the Head Start Outcomes and the Infant/Toddler Guidelines the
examples are found.

Reference Codes for the HS Outcomes Framework Alignment Reference Codes for the Infant/Toddler Developmental Guidelines

Alignment:
ATL - Approaches to Learning = ATL - Approaches to Learning
CAE - Creative Arts Expression » (€D - Cognitive Development
ELD - English Language Development * LDC - Language Development and Communication
LD - Language Development *  PMD - Physical and Motor Development
LKS - Literacy Knowledge & Skills = SED - Social and Emotional Development

LR- Logic & Reasoning

MKS - Mathematics Knowledge & Skills
PDH - Physical Development & Health
SED - Social & Emotional Development
SKS - Science Knowledge & Skills

SSKS - Social Studies Knowledge & Skills
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STRAND 1:

COUNTING AND CARDINALITY

Counts Out Loud

AR AR ~
O U

Number Concepts &
Quantities

Counting and Cardinality

Searches for missing or hidden
objects. (CD)

a. Shows interest in and awareness
of counting.

Recognizes numbers and
quantities in the everyday
environment.

Know number names and the
count sequence.

Uses sounds, signs or words for
a variety of purposes. (LDC)

b. Counts out loud to 10.

Recites numbers in the
correct order and understands
that numbers come “before"”
or “after” one another.

Count to 100 by ones and by
tens.

Knows Number Names and
Symbols

Number Concepts &
Quantities

Counting and Cardinality

Uses objects in new ways or
pretend play. (CD)

a. Uses numerals and number
symbols in the context of daily
routines, activities, and play.

Recognizes numbers and
quantities in everyday
environment.

Write numbers from 0-20.

Represent a number of
objects with a written
numeral 0-20.

Uses imitation or pretend play to
express creativity and
imagination. (CD)

b. Uses and creates symbols to
represent numbers.

Recognizes print in everyday
life, such as numbers, letters,
one's name, words, and familiar
logos and signs.

Recognizes familiar people,
places and things. (CD)

c. Identifies numerals 1-10.

Associates quantities and the
hames of humbers with written

humerals.
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STRAND 1: COUNTING AND CARDINALITY (Continued)

AR AR AD AR 5
DARD U U
Count to Tell Number of Objects [Number Concepts & Counting and Cardinality
Quantities
Uses different actions on a. Counts groups of objects using [Uses one-to-one countingand [When counting objects, say
objects. (PMD) one-to-one correspondence (1 subitizing to determine the number names in the
object for each number word). quantity. standard order, pairing each

object with one and only one
number name and each number
name with one and only one

object.
Listens with interest to language [b. Counts a collection of up fo 10 |Uses the number name of the [Understand that the last
of others (CD) items using the last counting word |[last object counted to number name said tells the
to tell, "How many?" represent the number of number of objects counted.
objects in the set. The number of objects is the

same regardless of their
arrangement or the order in
which they were counted.

c. Matches numerals to quantities |Associates quantities and the [Count to answer “how many?”
they represent using physical names of numbers with questions about as many as 20
models and representations. written numerals. things arranged inaline,a
rectangular array, or a circle,
or as many as 10 things ina
scattered configuration; given
a humber from 1-20, count out
that many objects.
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STRAND 1: COUNTING AND CARDINALITY (Continued)

d. Identifies quantity of 3-5
objects without counting
(subitize).

AD AR N
O U

Uses one-to-one counting and
subitizing o determine
quantity.

Tdentify whether the number
of objects in one group is
greater than, less than, or
equal to the number of objects
in another group; e.g., by using
matching and counting
strategies. (Include groups
with up to ten objects)

Compare Numbers and Quantities

Number Relationships &
Operations

Counting and Cardinality

Pays attention to people and
objects. (CD)

a. Compares 2 sets of objects
using terms such as more,
fewer, or the same.

Uses a range of strategies
such as counting, subitizing, or
matching to compare quantity
in Two sets of objects and
describes the comparison with
terms, such as more, less,
greater than, fewer, or equal
to.

Tdentify whether the number
of objects in one group is
greater than, less than, or
equal to the number of
objects in another group;
e.g., by using matching and
counting strategies. (Include
groups with up to ten
objects.)
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STRAND 2: OPERATIONS AND ALGEBRAIC THINKING

AL AR

Explores Addition and
Subtraction

AD AR -
@ U

Number Relationships &
Operations

Operations and Algebraic
Thinking

Makes things happen and
watches for results or repeats
action. (CD)

of objects ina group.

a. Demonstrates an understanding
‘that adding increases the number

Recognizes that numbers
(or sets of objects) can be
combined or separated to
make another number
through the grouping of
objects.

Tdentifies the new number
created when numbers are

Shows ability to acquire and
process new information. (CD)

b. Describes changes in 2 or
more sets of objects when
they are combined.

combined or separated.

Searches for missing or hidden
objects. (CD)

c. Demonstrates an
understanding that taking away

in a group.

decreases the number of objects

Recalls and uses information in
new situations. (CD)

info parts.

d. Describes changes in a set of
objects when they are separated

Represent addition and
subtraction with objects,
fingers, mental images,
drawings, sounds (e.g., claps),
acting out situations, verbal
explanations, expressions, or
equations.

Solve addition and subtraction
word problems and add and
subtract with 10; e.g., by using
objects or drawings to
represent the problem.

Decompose numbers less than
or equal o 10 info pairs in
more than one way:; e.g., by
using objects or drawings, and
record each decomposition by
drawing or equation (e.g.,
5=2+3 and 5=4+1).

Fluently add and subtract
within 5.
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STRAND 2: OPERATIONS AND ALGEBRAIC THINKING (Continued)

a4l AL 4 . ALl .
DARD U @ ) .
Patterning Patterns Mathematical Practices
Attends to colors, shapes, a. Recognizes patterns in the real |Recognizes, duplicates, and #7 - Look for and make use
patterns or pictures. (CD) world. extends simple patterns. of structure.
b. Copies simple patterns. Young students begin to
c. Extends simple patterns. gl e
structure.
d. Creates simple patterns. Creates patterns through the
repeftition of a unit.
e. Describes similarities and Sorts, classifies, and serializes
differences in patterns. (puts in a pattern) objects

using attributes, such as color,
shape, or size.
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STRAND 3: MEASUREMENT AND DATA

AL AR

Sorts and Classifies

4 . AL .
@, @
Patterns

Measurement and Data

Explore object
characteristics in many
different ways. (ATL)

a. Sorts and classifies objects by
one or more attributes (e.g., size,
color, shape, texture, use).

Sorts, classifies, and
serializes (puts in a pattern)
objects using attributes,
such as color, shape, or size.

Classify objects into given
categories; count the number
of objects in each category and
sort the categories by count.
(Limit category counts to be

b. Explains how items were sorted
into groups.

Classifies, compares, and
contrasts objects, events, and
experiences. (LR)

less than or equal to 10).

Data Analysis

Measurement and Data

Shows eagerness and curiosity
as a learner. (ATL)

a. Asks questions to gather
information.

Seeks multiple solutions to a
question, task, or problem.
(LR)

Describe measurable
attributes of objects, such
as length or weight.

Engage in and actively explores

(ATL)

self, objects, and surroundings.

b. Displays data to answer simple
questions about themselves or the
environment.

Represents people, places,
or things through drawings,
movement, and three-
dimensional objects. (LR)

Describe several measurable
attributes of a single object.

Directly compare two objects
with a measurable attribute in

Uses consistent sounds,
gestures or words to
communicate. (LDC)

Approach and explore new
experiences in familiar
settings. (ATL)

c. Uses descriptive language to
compare data in picture graphs
or other concrete
representations.

Classifies, compares, and
contrasts objects, events, and
experiences. (LR)

Uses language to express ideas
and needs. (LD)

common, to see which object
has "more of"/"less of' the
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