IV.  APPLICATION ASSURANCES

(CFDA No. 84.416)
Legal Name of Applicant?: Applicant’s NCES District ID*:
| Sprinadale School District 05 26 b0
‘ Applicant’s Mailing Address:
D0 Box §, Sprinadde AR 12705 000 ¥
' Employer Identification Number: Organizational DUNS Number:
'"”[_90;1\3(‘,(_]‘ 1§37 2413
' Race to the Top — District Contact Name: Contact Position and Office:
(Single point of contact for communication) Assistont Super interident
Dr Macsha dones Central 0Chce Adminystration
| Contact Telephone: Contact E-mail Address:
| (419 1S - 9500 MIAOV\eS@Solode.or‘o\J

Required Applicant Signatures:
e To the best of my knowledge and belief, all of the information and data in this application
are true and correct.
i o I further certify that I have read the application, am fully committed to it, and will support its
| implementation.
o [ am aware that any false, fictitious, or fraudulent statements or claims may subject me to
| criminal, civil, or administrative penalties. (U.S. Code, Title 218, Section 1001)

Superintendent or CEO of individual LEA or lead LEA, or Legal Telephone:
Representative of Eligible Legal Entity (Printed Name): YD D5

| mg o - Fipo
Signgdtpde of Superinténdent or CEO of individual LEA or lead LEA, or Date:

Le?ﬂesemative of Eligible Legal Entity: y o
: 0 - 303

7/ Lo 2 _
Lodet School Board President (Printed Name): Telephone:
Mice: A Lurmrew Y10 -%11- 5493
Sigqat_qre.of oczl/ﬁchgol Boayd Ppgsident: Date:
ok (e 1-3p- 2053 |

President of the Local\{eagher Union or Association, where applicable,  Telephone:

if not applicable provide rationale on pg.18 or pg.24 3

(Printed Name)*: [\ £ \ A0, SPENCL H19-530 3K
Signature of the President of the Local Teacher Union or Association: Date:

AU Spunis q-27-13

IIndividual LEA, lead LEA for the consortium, or eligible legal entity.

* Consortium applicants must provide the NCES District ID for each LEA in the consortium in Part VI, Program -
Specific Assurances for Consortia Applicants. Applicants may obtain the NCES District ID at
httpe//nees.ed.pov/ced/districtsearch.

* Where the signature is not applicable, write “N/A” and provide a rationale for why Lhe signature is nol applicable.
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IV. APPLICATION ASSURANCES
(CFDA No. 84.416)

:| Legal Name of Applicant”: Applicant’s NCES District ID: ;
| Springdale School District 0512660 !

| Applicant’s Mailing Address:
| PO Box 8, Springdale, AR 72765-0008

Employer Identification Number: Organizational DUNS Number:
716021364 183873413
Race to the Top — District Contact Name: Contact Position and Office:
(Single point of contact for communication) Central Administration Office
Dr. Marsha Jones
Contact Telephone: Contact E-mail Address:

| (479) 750-8800 mjones@sdale.org

Required Applicant Signatures:

e To the best of my knowledge and belief, all of the information and data in this application
are true and correct.

o [ further certify that I have read the application, am fully committed to it, and will support its |
implementation.

e [ am aware that any false, fictitious, or fraudulent statements or claims may subject me to
criminal, civil, or administrative penalties. (U.S. Code, Title 218, Section 1001)

‘Superintendent or CEO of individual LEA or lead LEA, or Legal Telephone: =
Representative of Eligible Legal Entity (Printed Name):
Dr. Jim Rollins, Supermtendent | (479)750 8800

S1gnature of Supermtendent or CEO of individual LEA or lead LEA, or | Date:
Legal Representative of Eligible Legal Entity: |
*Please see scanned document !

Local School Board President (Printed Name) ﬂleﬁhone: i
Mike Luttrell (479) 306-4677
Signature of Local School Board President: Date:

*Please see scanned document

| President of the Local Teacher Union or Association, where applicable, | Telephone:

if not applicable provide rationale on pg.18 or pg.24 (470)750-8775
(Printed Name)*: Melissa Spence +
Signature of the President of the Local Teacher Union or Association: Date:

: Lndividual LEA, lead LEA for the consortium, or eligible legal entity.

? Consortium applicants must provide the NCES District ID for each LEA in the consortium in Part VI, Program -
Spemﬁc Assurances for COnsoma Applicants. Applicants may obtain the NCES District ID at

g nees.ed.gov cod i districisearch.

* Where the signature is not apphcable write “N/A” and provide a rationale for why the signature is not applicable.




V. PROGRAM-SPECIFIC ASSURANCES FOR INDIVIDUAL LLEA APPLICANTS

Individual LEA applicants must complete the forms in this part. For consortia applicants, the
lead LEA or representative of the eligible legal entity must complete the forms in Part VI,

ABSOLUTE PRIORITIES — INDIVIDUAL LEA APPLICANT

Absolute Priority 1: Personalized Learning Environments.

An applicant must address Absolute Priority 1 in its response to the selection criteria. Applicants
do not write to Absolute Priority 1 separately.

Absolute Priorities 2 through 5

Applicants do not write to Absolute Priorities 2 through 5 separately. Instead, they complete this
part by identifying the one (and only one) of Absolute Priorities 2 through 5 that applies. Please
check one of the priorities below.

Absolute Priority 2: Non-Rural LEAs in Race to the Top States. To meet this
priority, an applicant must be an LEA in which more than 50 percent of participating students (as
defined in this notice) are in non-rural LEAs in States that received awards under the Race to the
Top Phase 1, Phase 2, or Phase 3 competition

Absolute Priority 3: Rural LEAs in Race to the Top States. To meet this priority, an
applicant must be an LEA in which more than 50 percent of participating students (as defined in
this notice) are in rural LEAs (as defined in this notice) in States that received awards under the
Race to the Top Phase 1, Phase 2, or Phase 3 competition.

X _Absolute Priority 4: Non-Rural LEAs in non-Race to the Top States. To meet this
priority, an applicant must be an LEA in which more than 50 percent of participating students (as
defined in this notice) are in non-rural LEAs in States that did not receive awards under the Race
to the Top Phase 1, Phase 2, or Phase 3 competition.

Absolute Priority 5: Rural LEAs in non-Race to the Top States. To meet this
priority, an applicant must be an LEA in which more than 50 percent of participating students (as
defined in this notice) are in rural LEAs (as defined in this notice) in States that did not receive
awards under the Race to the Top Phase 1, Phase 2, or Phase 3 competition.

NOTE: Race to the Top Phase 1, 2, and 3 States are: Arizona, Colorado, Delaware, Florida,
Georgia, Hawaii, Illinois, Kentucky, Louisiana, Maryland, Massachusetts, New Jersey, New
York, North Carolina, Ohio, Pennsylvania, Rhode Island, Tennessee, and the District of
Columbia.

BUDGET REQUIREMENT — INDIVIDUAL LEA APPLICANT




By completing this part, the applicant assures that its Race to the Top — District budget request
conforms to the established budget ranges for the competition.

The number of participating students is 21.424. The total Race to the Top — District grant funds
requested is $ 25,878,038.30, which is within the following range: (Check the one range of
participating students (all as defined in this notice) that applies)

$4-10 million - 2,000-5,000 participating students
$10-20 million - 5,001-10,000 participating students
$20-25 million - 10,001-20,000 participating students

X $25-30 million - 20,001+ participating students




ELIGIBILITY REQUIREMENTS - INDIVIDUAL LEA APPLICANT

By checking the applicable statement(s) below, the applicant assures that:
X The applicant meets the definition of local educational agency (as defined in this notice).

X The applicant is from one of the 50 States, the District of Columbia, or the Commonwealth of
Puerto Rico.

X This application is the only Race to the Top — District application to which the applicant has
signed on.

X The applicant has not received a past Race to the Top — District grant, either as an individual
LEA or as a lead or member LEA of a consortium.

X This application serves a minimum of 2,000 participating students (as defined in this notice).
X At least 40 percent of participating students (as defined in this notice) across all participating
schools (as defined in this notice) are students from low-income families, based on eligibility for
free or reduced-price lunch subsidies under the Richard B. Russell National School Lunch Act,
or other poverty measures that LEAs use to make awards under section 1113(a) of the ESEA OR
if the applicant has not identified all participating schools (as defined in this notice) at the time of
application, the applicant assures that within 100 days of the grant award it will meet this
standard.

X The applicant has demonstrated its commitment to the core educational assurance areas
(as defined in this notice) and assures that --
(1) The LEA, at a minimum, will implement no later than the 2014-2015 school
year—

(A) A teacher evaluation system (as defined in this notice);
(B) A principal evaluation system (as defined in this notice); and

(C) A superintendent evaluation (as defined in this notice);

(i1) The LEA is committed to preparing all students for college or career, as
demonstrated by—(check one that applies)

X (A) Being located in a State that has adopted college- and career-ready
standards (as defined in this notice); or

(B) Measuring all student progress and performance against
college- and career-ready graduation requirements (as defined in this
notice);

(1i1) The LEA has a robust data system that has, at a minimum—




{A) An individual teacher identifier with a teacher-student match; and

(B) The capability to provide timely data back to educators and their
supervisors on student growth (as defined in this notice),

(iv) The LEA has the capability to receive or match student level preschool-
through-12th grade and higher education data; and

{(v) The LEA ensures that any disclosure of or access to personally identifiable
information in students’ education records complies with FERPA.

X _The application is signed by the superintendent or CEO, local school board president, and
local teacher union or association president (where applicable).

APPLICATION REQUIREMENTS — INDIVIDUAL LEA APPLICANTS

By checking the applicable statement(s) below, the applicant assures that the:

X State comment period was met. The LEA provided its State at least 10 business days to
comment on the LEA’s application and has submitted as part of its application package--
¢ The State’s comments OR evidence that the State declined to comment
o The LEA’s response (optional) to the State’s comments
(The submitted comments, evidence, and responses are located in Part B4, from
pages47to 470! the proposal.)

X Mayor (or city or town administrator) comment period was met. The LEA provided its mayor

or other comparable ofticial at least 10 business days to comment on the LEA’s application and
has submitted as part of its application package—

e The mayor or city or town administrator’s comments OR, if that individual
declines to comment, evidence that the LEA offered such official 10 business
days to comment

¢ The LEA’s response (optional) to the mayor or city or town administrator
cominerits

(The submitted comments, evidence, and responses are located in Part B4, from

pages47 tod7 of the proposal.)
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SIGNATURE BLOCK FOR CERTIFYING OFFICIAL FOR ALL RESPONSES TO
SECTION V




VI. OTHER ASSURANCES AND CERTIFICATIONS

Accountability, Transparency and Reporfing Assurances

The Superintendent or CEQ of the individual LEA or lead LEA, or Legal Representative of
Eligible Legal Entity, assures that:

o The LEA or consortium will comply with all of the accountability, transparency, and
reporting requirements that apply to the Race to the Top — District prograrm, including:
o Foreach year of the program, the LEA or consortium will submit a report to the

Secretary, at such time and in such manner and containing such information as the
Secretary may require.

Other Assurances and Certifications

The Superintendent or CEO of the individual LEA or lead LEA, or Legal Representative of
Eligible Legal Entity, assures or certifies the following:

e The LEA or consortium will comply with all applicable assurances in OMB Standard Forms
4248 (Assurances for Non-Construction Programs) and to the extent consistent with the
application, OMB Standard Form 424D (Assurances for Construction Programs), including
the assurances relating to the legal authority to apply for assistance; access to records;
conflict of interest; merit systems; nondiscrimination; Hatch Act provisions; labor standards;
flood hazards; historic preservation; protection of human subjects; animal welfare; lead-
based paint; Single Audit Act; and the general agreement to comply with all applicable
Federal laws, executive orders and regulations.

e With respect to the certification regarding lobbying in Department Form 80-0013, no Federal
appropriated funds have been paid or will be paid to any person for influencing or attempting
to influence an officer or employee of any agency, a Member of Congress, an officer or
employee of Congress, or an employee of a Member of Congress in connection with the
making or renewal of Federal grants under this program, the applicant, and for consortia each
LEA, will complete and submit Standard Form-1.LL, “Disclosure Form to Report Lobbying,”
when required (34 CFR Part 82, Appendix B); and the applicant will require the full
certification, as set forth in 34 CFR Part 82, Appendix A, in the award docuuments for all
subawards at all tiers.

¢ Any LEA receiving funding under this program will have on file with the State a set of
assurances that meets the requirements of section 442 of the General Education Provisions
Act (GEPA) (20 U.S.C. 1232e).

* Any LEA receiving funding under this program will have on file with the State {through
either its State Fiscal Stabilization Fund application or another U.S. Department of Education
Federa! grant) a description of how the LEA will comply with the requirements of section
427 of GEPA (20 U.S.C. 1228a). The description must include information on the steps the
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LEA proposes to take to permit students, teachers, and other program beneficiaries to
overcome barriers (including barriers based on gender, race, color, national origin, disability,
and age) that impede access to, or participation in, the program.

o All entities receiving funds under this grant will comply with the Education Department
General Administrative Regulations (EDGAR), including the following provisions as
applicable: 34 CFR Part 74-Administration of Grants and Agreements with Institutions of
Higher Education, Hospitals, and Other Non-Profit Organizations; 34 CFR Part 75-Direct
Grant Programs; 34 CFR Part 77— Definitions that Apply to Department Regulations; 34
CFR Part 80— Uniform Administrative Requirements for Grants and Cooperative Agreements
to State and Local Governments, including the procurement provisions; 34 CFR Part 81—
General Education Provisions Act—Enforcement; 34 CFR Part 82— New Restrictions on
Lobbying; 34 CFR Part 84-Governmentwide Requirements for Drug-Free Workplace

(Financial Assistance); and with the debarment and suspension regulations found at 2 CFR
Part 3485.

SIGNATURE BLOCK FOR CERTIFYING OFFICIAL FOR ALL ASSURANCES AND
CERTIFICATIONS IN SECTION VII

Superintendent or CEO of Individuat LEA or Lead LEA, or Legal Representative of Eligible
Legal Entity (Printed Name):

o J i dd .""*sz / f{r‘h’ >
Signature of Superintendent or CEO of Individual .EA or .ead LEA, | Date:
or Legal Representatwe of Ehglbl_e;,Legal Entity: ? 30-13

ene— /\ 000 s

7.7
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STATE OF ARKANSAS OFFICE OF INTERGOVERNMENTAL SERVICES

1515 WestSeventh S treet, Suite 330

Department of Finance Post Office Box 8131
Little Rock, Arkars as 72203-8031

and Administration Prore: (1) 682-1074
Fax: (301} 682-5206
hitp:/harerar. avk arsas govid fafigs

September 30, 2013

Dr. Marsha Jones

Associate Superintendent
Springdale School District

804 W. Johnson Avenue, P.O. Box 8
Springdale, AR 72765

RE: AR 130930-064
Race to the Top grant application for school districts

Dear Dr. Jones:

The State Clearinghouse is in receipt of the above referenced application submitted in accordance with
Executive Order 12372 “Intergovernmental Review of Federal Programs” and the Arkansas Project
Notification and Review System.

The Proposal will be submitted to the proper state agencies and interested organizations for their
review and comment.

The State Clearinghouse wishes to thank you for your cooperation. Should you have any questions,
please contact our office at the above telephone number.

Tracy L. Copgland, Manager

State Clearinghouse

TLC/cc

Enclosure
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(A)(1) Articulating a comprehensive and coherent reform vision

Teach them All, Learning for All. This motto of the Springdale School District is at the core of all
the work we have done over the past ten years to improve the quality of education for our students.
Springdale Public Schools is a leader in the state of Arkansas, and recognized nationally, for the
work we have done to personalize learning for students in our schools and to inform statewide
conversation about educational reform. If funded, the RTTT-D grant will give the district the

resources to move forward with our existing educational reform agenda at an accelerated pace.

The Springdale School District is the second largest school district in the state of Arkansas—
exceeding 21,000 students in grades Pre-K through 12. We are also one of the fastest growing
districts in the state, averaging between 500-700 new students per year. As a result of increased
growth, we have opened 13 new buildings for a total of 29 school sites. Our school sites include an
Early Childhood Center that serves 860 students in poverty, as well as an alternative high school

that serves over 300 students.

This rapid population growth includes a radical demographic shift. Our largely “blue collar” district
has shifted from a 95% Caucasian population to a majority- minority district. The rate of poverty
has shifted from less than 15% to close to 70%. The fabric of our community is enriched with over
60% of our students speaking a second language. There are over 36 languages spoken from 40
countries, primarily Spanish, and we have a uniquely large population (over 2000) of Marshallese

children.

Our district is committed to engaging and empowering the adult advocates of our students — be they
parents, guardians, coaches or other appointed advocates. We have a parent participation rate of 95-
100%. We attribute this high rate to our multi-lateral approach to making contact which includes:
parent teacher conferencing, school-based programming, and the use of community liaisons. We use
these opportunities to engage parents in conversations about student achievement and progress, and
encourage them be a part of the goal setting process. We also serve parents in our community of
learners through special parent programming like the Family Literacy Model.

Our educational program is well supported by our community at large. We are home to the industry
headquarters for: Tyson’s Corporation, the world’s largest poultry company; JB Hunt, a nationally

known trucking company; as well as Wal-Mart headquarters in the neighboring community of



Bentonville. We have over 150 business and university partners directly supporting the K-12
educational process including: the local business community of Springdale; the University of
Arkansas; the Northwest Arkansas community college; and the Northwest Arkansas Technical
Institute. We have prioritized the establishment of articulation agreements with these higher
education institutions so that students can build bridges to postsecondary work during their high

school career.

Springdale Public Schools has built upon these business and university connections to fuel
nationally recognized programs. Our commitment to innovative personalized learning strategies
established our district as a national leader in high school academy models. The National Career
Academy Coalition, as well as the State of Arkansas Department of Education, has recognized us
for our academy programs. These academy programs provide applied learning through personalized
learning environments along specific career cluster pathways. Our academies include: the Medical
Academy, the Information Technology Academy, the Architecture and Engineering Academy, and
the Law Enforcement and Safety Academy. The academies each have advisory councils made up of

individuals from the business and higher education arena linked to their areas of focus.

Our district is committed to demonstrating success despite the odds, and creating direct pipelines to
college and career pathways for all students. Our Medical Academy is providing a direct pipeline to
fill the need for bilingual nurses to serve Spanish-speaking patients in area hospitals. We are
guiding students toward meaningful careers, and empowering students to build on their dual
language capacity. Our district has been recognized for providing more engineering students, and
uniquely more female engineering students, into the Engineering program at the University of

Arkansas than any other high school in the state.

The International Baccalaureate program is also bringing distinction to the district. Our district is
home to one of only three authorized IBO high school programs; and two of only four authorized
IBO elementary programs in the state of Arkansas. The seven graduating seniors from the IB
program received over $4 million in college scholarships in SY11-12. The two elementary IB
schools are considered achieving schools by all state indicators, even though they have over 70%
poverty rates and over 60% ELL rates at each school. Springdale has consistently demonstrated
success in innovative educational reform; please refer to Appendix Al for additional areas of

recognition and highlights of success.



We look to our high school graduation and college enrollment rates as a direct indicator of the work
we do to prepare students for post-secondary endeavors. As posted in charts (A)(4)(c), and
(A)(4)(d) respectively—our overall graduation rate is approximately 78%, based on cohort data
from 9" grade, and our overall college enroliment rate is approximately 43%.

Given the district’s demographic shifts, the old ways of doing business are no longer effective. We
have instituted a rigorous reform agenda in order to serve the diverse needs of our students. Despite
significant change to the fabric of our district, we are unwavering in our commitment: teach them
all, learning for all. We embrace the whole child approach to educating all students as defined by
the Association for Supervision and Curriculum Development (ASCD). We have built a belief
system recognizing that in order to get all students to unlock their potential, children need to be: 1)
emotionally and physically safe; 2) healthy; 3) supported; 4) engaged; and 5) challenged. This
approach has been demonstrated to mitigate the effects of poverty'—a priority in our community.
Our educators organize teaching around this belief system, and our outcome data demonstrates
evidence of learning for all. Please refer to Appendix A2 for a chart outlining the work the district is

doing to support the whole child.

Utilizing the whole child approach to education, we are creating conditions that support the four
educational assurance areas of RTT-D. The precise focus of our reform agenda is preparing students
who are college and career ready. We must expand personalized academic programs that not only
prepare students for on-time high school graduation, but also position them to succeed in

postsecondary endeavors.

The district is already operating a comprehensive and coherent reform agenda in direct alignment

with the four core educational assurance areas set forth in RTT-D:

1. We implement a rigorous and relevant curriculum and are demonstrating that it prepares
students for college and career readiness. Our curriculum is aligned to both the Common Core
State Standards in grades K-12, as well as college and career readiness standards as defined by
the State of Arkansas. We are working in association with the Partnership for Assessment of
Readiness for College and Careers (PARCC) consortium to evaluate student learning and

improve instruction. This includes serving as a pilot site for the new PARCC assessments in 24

Payne. (2005). A Framework for Understanding Poverty: Aha! Process.



schools K-12. Please see Appendix A3a and A3b for the details of our pilot program with
PARCC.

2. We track student progress through a district-designed data dashboard system, as well as a
formative assessment system through our partnership with the Northwest Evaluation
Association (NWEA)’s Measures of Academic Progress (MAP) assessment K-12. Collectively,
we are able to measure the growth and success of all students, and we use this data to improve
instruction.

3. The district recruits and develops the top tier of teachers from the local university systems in the
area, as well as from around the state and nation. We support the retention of our teachers with
the highest salary schedule in the state along with a strong benefit package. The use of a high
quality evaluation system recently adopted by the state of Arkansas, known as the Teacher
Excellence Support System (TESS), ensures that all Springdale teachers receive capacity
building support for continued professional development. A special focus has been placed on
hiring staff that better reflect the diversity of our student population. We have increased the
number of minority teachers and administrators by 10% All teachers are highly qualified, and
over 50% of our teachers have a master’s degree or higher. Additionally, our district
accountability measures ensure parity among poverty schools and non-poverty schools by
requiring that all core content teachers have the credentials to teach in place prior to offering
them a contract. We regularly conduct an equity review of support staff in schools to ensure that
there is parity in terms of instructional specialists, and that all class sizes meet state
requirements.

4. The district has already implemented the Turnaround School Principles in the Archer
Alternative Learning Center (ALC) High School. Due to low academic performance over the
past three years, the school principal was replaced and all teachers were reconsidered for their
placement during the summer of 2012. Since implementing Turnaround School Principles,
preliminary student proficiency on the ELA End of Course Exam increased from 17% in 2012
to 33% proficient in 2013, and student proficiency on the Algebra End of Course Exam
increased from 7% proficient in 2012 to 63% proficient in 2013. Please see section B1 for more

details on our track record of success with the ALC.

Given our nationally-recognized work expanding personalized learning environments in Springdale

Public Schools, and our commitment to the four core educational assurance areas, we are well-



positioned to move forward with our reform agenda through RTT-D. We have set three bold goals

to guide our work of unprecedented and comprehensive reform.
Goal 1: The district will drastically accelerate student achievement

V' Objective 1a: Reach 100% of high need students through a high-quality Pre-K program.
A recent study by the Arkansas Advocates for Children and Families found that “Pre-K
programs were the most effective intervention in closing the achievement gap between white
and minority students and between middle class and low income students.”” We propose to
increase the number of Pre-K classes to serve all children currently on the waiting list, who
meet the criteria to attend an Arkansas Better Chance Pre-K program due to poverty or
Second Language Learner status.

V' Obijective 1b: All students will be on grade level in reading by the end of grade 3. Ina
recent study by the Winthrop Rockefeller Foundation, researchers concluded that being able
to read on grade level by the end of third grade is “one of the most important predictors of
school success and high school graduation.” We are shifting pedagogy and curriculum to
prepare students with the necessary process skills to do college and career level work. This
alignment work will create units that: embed the process skills of authentic literacy
including the use of Close reading; increase the text complexity for each grade level; use
analytical reading skills; and develop research and argumentative writing skills. Teams of
curriculum experts will serve as district instructional facilitators and classroom teachers will
work on curriculum units. A model for these units will be provided to the faculty to ensure
continuity in unit development.

V  Objective 1c: All students will be on grade level in math by the end of 5" grade. Research
conducted by the National Council of Teachers of Mathematics showed that “in order to
equip students to master math concepts beyond Algebra, students must have: a strong
conceptual understanding; specific fluency in math computation; and mastery of concepts in
Number Sense, Geometry, Algebraic Thinking, and Measurement and Data by the end of the

5" grade.* We propose to ramp up work to align the curriculum so that it is based on the

Z Arkansas Advocates for Children and Families. (2012) Pre-K — Access to Success

® The Arkansas Campaign for Grade level Reading Published September 2012 by the Arkansas Advocates for Children
and Families. p.5

* retrieved from http://www.corestandards.org/the-standards



mathematical content and process skills as defined in the Common Core State Standards
(CCSS) for mathematics. We will train all teachers in the use of a pedagogical model known
as Cognitively Guided Mathematics that promotes the use of process skills defined as the
eight Mathematical Practices in the Common Core State Standards.

V' Objective 1d: Every student will move up two (2) proficiency levels on the ELDA exam after
three (3) years in the ELL program. To accelerate purposeful learning of a second language,
the district has instituted a pedagogical model known as the Gradual Release of
Responsibility.®> Building on over three years of work, we propose to transform the delivery
model of instruction. Teachers will help students acquire knowledge and academic language
through structured teaching that includes modeling, guided instruction and both group and
independent work. Early outcome data from this work demonstrates that between 70%-80%
of second language learners in several of our elementary schools, who were considered a
level 2 on a 5 point scale, passed Arkansas’ benchmark exam in grades 3-5 in 2012. Please

see Appendix A4 for a more detailed explanation.
Goal 2: The district will close the experience gap

V' Obijective 2a: Support parents as partners in the educational process. In the book A
Framework for Understanding Poverty, Dr. Ruby Payne cites the “hidden rules and
languages” that act as a barrier to college and career success for disadvantaged students®.
We propose to develop a Parent Academy as an opportunity for families to access
programming that will: help them better address gaps in their own academic skills; better
prepare them to advocate for, and engage in their student’s educational progress; and
prepare them to be partners in bridging the gap between high school and college and careers.
The latter will include opportunities for college visits, and programming on navigating the
college application and match process, as well as taking full advantage of financial aid
opportunities.

V' Objective 2b: Increase access to technology and integrate the use of technology into the

classroom instruction. A research study by Harold Wenglinsky’ found that computer usage

® Fisher, D., & Frey, N. (2008). Better Learning Through Structured Teaching: A framework for the gradual release of
responsibility. Alexandria, VaVA: Association for Supervision and Curriculum Development

® payne, R.K. (2005). A Framework for understanding Poverty. Highlands, Tex: aha! Process.

"Wenglinsky, H. (2006). Technology and Achievement: The Bottom Line. Educational Leadership. VVol. 63.



was “most effective when teachers used them to promote higher order thinking skills.”
Furthermore, NAEP data for 12" graders who participated in the NAEP U.S. History
assessment found that technology had a substantial impact when students were expressing
ideas, thinking abstractly, or participating in problem solving. Our three pronged approach
will first establish a 1:1 ratio of technology device per student and ensure that all classrooms
are “Smart Classrooms” through the purchase of interactive white boards, cameras and
laptop computers for teachers, with student access to iPads, Netbook carts, and computer
labs in every school. Second we will expand parent access to technology through school-
based and community “hot spots” and community liaisons with computer access. Third, we
propose to expand and customize an interoperable data system that allows secure access to
student progress data for students, teachers and parents. Our work in this area is informed by

Livingston in his article “1-to-1 Learning: Laptop Programs That Work” (2009).%

Goal 3: The district will deepen student learning through personalized learning strategies,

supported by a culture of collaboration.

V' Obijective 3a: Develop personalized pathways through school. Research from the National
Education Policy Center ° addresses the feasibility and advisability of providing multiple
pathways through high school. According to these sources, the essential components for
“multiple pathways reform” must include: project based learning and other engaging
classroom strategies; courses that are well grounded in professional and technical standards;
field-based learning and application in real world situations; and support to students as
needed in the area of counseling, transportation and supplemental instruction. Furthermore,
an Issue Brief published by the National Governor’s Association states student readiness for
college and careers are hampered in the past by an underlying education system that dictates
inputs such as the amount of time students are required to complete a course (commonly
known as ‘seat time”.)"® Our three pronged approach to meeting this objective will include:

(i) piloting a Seat Time Waiver for the Arkansas Department of Education; (ii) ensuring

& Livingston. (2009) 1-to-1 Learning: Laptop Programs That Work. ISTE

% Saunders, M & Chrisman, C. (2011) Linking Learning to the 21* Century: Preparing All students for College Career
And Civic Participation. Boulder, CO: National Education Policy Center. Retrieved October 1, 2012 from
http://nepc.colorado.edu/publication/linking-learning

19 State Strategies for Awarding Credit to support Student Learning, February 2012) (p. 1.) Retrieved from

http://www.nga.org/cms/home/nga-center-for-best-practices/center-publications.



http://nepc.colorado.edu/publication/linking-learning

100% of students complete a personalized learning plan with student led conferencing; and
(iii) expanding graduation pathways like more academy options, sustaining the work of the
Alternative Learning Environment High School and developing more articulated courses
with local colleges so students can pursue dual enrollment

i We gained approval from the Arkansas Department of Education in 2012 to
move forward with a state pilot transitioning away from a time-based model
of 60 hours per Carnegie Unit, to a competency-based model of
demonstrating course competencies. Since that time we have brought in
outside experts to conduct focus groups with all stakeholder groups to assess
readiness for a move to competency based instruction.

ii. Brown University’s model—Changing Systems to Personalize Learning, uses
personalized learning strategies to adapt existing practices and improve
student engagement.”* The model defines personalized learning strategies to
include personalized learning plans, student led conferencing, project based
learning, and advisories as key components to improving student
achievement for at-risk students. We propose to require personal learning
plans (PLPs) K-12 for all students in the district that include common and
individual tasks customized to students’ academic and personal interests.
Students will complete work towards their PLPs during dedicated time each
week, including during Advisory at the secondary level. Students will present
progress towards their PLPs during Student Led Conferences (SLCs) held
twice each school year. Parents will be active participants in the goal setting
and reflection process, and will have access to training through the Parent
Academy in order to effectively engage in these conversations.

iii. Our work to expand graduation pathways will include additional academy
options in our existing career academy design, expanding the work of our
alternative learning environment high school — the Archer Learning Center,
and developing more articulated courses with local colleges so students can

pursue dual-enroliment.

! DiMartino, J., & Clarke, J. H. (2008).Personalizing the High School Experience for Each Student. Alexandria, VA:
Association for Supervision and Curriculum Development.



V' Obijective 3b: Create a culture of collaboration—by design. We propose to expand, and in
some instances initiate, professional learning communities (PLCs) in each of our school sites
through a multi faceted approach that includes: the creation of a new bell schedule that
allows time for regular meetings of teacher teams; the provision of ongoing school change
and instructional coaching; and the development of Demonstration Classrooms where
teachers can observe innovative, personalized instructional strategies in an authentic setting.
A recent article published in Educational Leadership (ASCD)*? states “schools that improve
significantly [use] coaches [as] the most crucial change agent in the school.” Coaches model
lessons, observe instruction, review student data, and lead the collaborative marking of
student work.” Teacher teams will be guided by academic coaches trained in the student-
centered coaching model. This model uses student work samples to guide conversation
facilitated by instructional coaches. School change coaches will also facilitate better
collaboration in PLCs through the use of protocols, teaming exercises, and critical friends

training.

This submission is in follow-up to our RTTT-D proposal submitted during the first grant cycle in
2012. The 2012 proposal was very highly regarded based on the reviewers’ comments. To
strengthen our proposal the District Leadership Team scrutinized the readers’ comments and made
adjustments in those areas of the proposal that the reviewers felt required more clarity or detail. The
scores of the reviewers’ comments are listed in Appendix A5a and A5b along with the specific

adjustments we made in response to the comments.

The vision we have set forth in our reform agenda fosters our sustained presence as a state leader in
educational reform. The seat time waiver included in our RTT-D proposal will serve as the catalyst
for innovating our academic programs to expand personalized learning environments K-12 both
inside and outside of the traditional school setting. The creation of a Parent Academy will ensure
parents are engaged and able to participate as allies in our work, and our focus on teacher
professional development will ensure that all teachers are able to effectively implement and sustain
the reform agenda in our proposal. By working at all levels of the district, our comprehensive

approach will better serve all of our students.

2 Fullan. & Knight. (2011, October). Coaches as System Leaders. Educational Leadership, 69(2), 50-51.



(A) (2) Applicant’s approach to implementation

The process used to establish a justified inclusion of all schools in the district as a part of the selection process is reflected in the
following methodology: All schools in our district meet the RTT-D eligibility requirements in one of two ways: 1. Schools that are in
poverty include all schools with greater than 40% of students receiving free or reduced price lunch (FRL). Each of these schools also
includes a majority of high-need students (as defined in this application) due to our majority minority status, and high influx of
Marshallese and Hispanic students. 2. The second criteria used to determine inclusion was the determination of whether or not a
school was considered Achieving. Seventeen (17) of the twenty-nine (29) schools are in some form of school improvement. The
RTT-D project is considered a district wide project since all schools either meet the criteria as a school in poverty, or as a school in
some level of school improvement based on the ESEA Flexibility Waiver calculations. Schools are defined as meeting the proficiency
standards based on performance by All Students as well as a cluster of students within what is called the Targeted Achievement Gap
Group (TAGG). The TAGG group includes Students with Disabilities, English Language Learners and Economically Disadvantaged
students. Schools can meet performance targets through one of two measures: Proficiency or Growth. Based on the criteria within
the accountability model, some high poverty schools are achieving; some are not. Some low poverty schools are not achieving.
Twenty-two (22) of our school sites meet the definition of poverty schools based on the 40% FRL threshold. Represented within the
district’s schools there are 8 Focus Schools, 1 Priority School, and 8 Needs Improvement schools, as defined by the ESEA Flexibility
Waiver calculations. A new school opened this year as a Title I junior high — but they do not yet have a designation based on
assessment data. Please note: our methodology is informed by the most recent data from 2012; the ADE has not released the 2013
designations as of the deadline for submission.

School Demographics

Raw Data
Actual numbers or estimates Percentages
(Please note where estimates are used)
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gp:“%ds_le | Archer ALC HS 8-12 37 335 | 264 | 264 | 264 | 335 | 100% 73
cnoo 1strict
- 0
Central JHS 89 58 | 927 | 279 | 455 | 455 | 927 | 100% 49% | 100%
Early Childhood PK 9
o 16 | 840 | 729 | 720 | 729 | 840 | 100% 87% | 100%
- 0
Elmdale ES K5 38 | 528 | 360 | 493 | 493 | 528 | 100% 93% | 100%
- 0
Fadil Bayyari ES K-5 44 | 600 | a78 | °®% | 562 | 690 | 100% 94% | 100%
George ES K-5 42 640 | 442 | °°7 | 557 | 040 | 100% 87% | 100%
- 0
George JHS 89 1 60 | 700 | 412 | 3 | s73 | 700 | 100% 82% | 100%
- [
Har-Ber HS 10-12 1 116 | 1800 | 509 | 793 | 793 | 1800 1 1000 44% | 100%
- 0
Harp ES K-5 42 625 | 381 | 103 | 463 | 2 | 100% 74% | 100%
Helen Tyson MS 6-7 64 699 | 359 | 516 | 516 | 699 | 100% 74% | 100%
Hellstern MS 6-7 66 921 314 482 482 921 | 100% 52% | 100%
Hunt ES K-5 39 614 182 253 253 614 100% 41% 100%
Jones ES K-5 40 570 431 557 557 570 | 100% 88% | 100%
J.0. Kelly MS 6-7 56 676 | 488 | 597 | 597 | 676 | 100% 72% | 100%
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School Demographics

Raw Data
Actual numbers or estimates Percentages
(Please note where estimates are used)
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John Tyson ES K-5 36 566 304 407 407 566 | 100% 98% | 100%
Lakeside JHS 8-9 56 638 345 534 534 638 | 100% 84% | 100%
Lee ES K-5 34 511 343 | 465 | 465 511 | 100% 91% | 100%
Monitor ES K-5 49 705 | 387 | 992 | 592 705 | 100% 84% | 100%
Parson Hills ES K-5 36 528 | 388 | °10 | 510 | 528 | 100% 97% | 100%
Shaw ES K-5 39 560 79 225 225 560 100% 40% | 100%
Sonora ES K-5 44 703 | 317 | 541 | 541 | 703 | 100% 77% | 100%
Sonora MS 6-7 56 797 425 665 665 797 100% 83% | 100%
Southwest JHS 8-9 58 728 350 493 493 728 100% 68% | 100%
Springdale HS 10-12 | 151 | 2249 | 1028 | 1686 | 1686 | 2249 | 100% 75% | 100%
T.G. Smith K-5 42 611 308 466 466 611 | 100% 76% | 100%
Turnbow ES K-5 52 815 451 645 645 815 100% 79% | 100%
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School Demographics

Percentages

% of Total LEA or
consortium low-
income population

s ITn%a nn

100%

100%

100%

100%

% of Participating
students from low-
income families
(D/B1*100

49%

85%

21%

71%

% of Participating
Students in the
School

(B/F1*100

100%
100%

100%
100%

Raw Data
Actual numbers or estimates

(Please note where estimates are used)

Total # of Students in
the School

540

484

514

21424

Total # of low-
income students in
LEA or Consortium

263

411

109

15306

# of Participating
low-income students

263

411

109

15306

# of Participating
high-need students

202

274

113

10855

# of Participating
Students

540

484

514

21424

# of Participating
Educators

36

36

34

1477

Grades/Subjects
included in Race to
the Top - District
Plan

K-5

K-5

K-5

Participating
School

Walker ES

Westwood ES

Young ES

LEA
(Column relevant
for consortium
applicants)

TOTAL
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A (3) LEA-wide reform & change

The logic model below summarizes how the goals and objectives of our reform proposal will be scaled up and translated into meaningful reform to
support district-wide change. The detailed timeline that follows aligns the goals and objectives of the logic model to the resources and deliverables

required to reach both short-term and long-term outcome goals.

Springdale 2013 RTT-D Logic Model

Needs & Gaps

* Springdale
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is diverse with
Tespect o e,
English
language
proficiency,
<ulvaral
background and
SOCI0- ECOMOMIK
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Goals & Objectives

1. Drastically

accelerate student
achievement

a. Reach 100% of high
need students
high-guality Pre-K

gm ram. y )
. All students will be in
grade level in reading by
the end of the 3rd grade.

<. All students will be on
grade level in Math by the
end of the 5th grade

d. Every student will move
up two {2} proficiency
levels on the ELDA exam
after three (3) yvears in the
ELL program.

2. Close the experience

Lap

a. Support parents as
partners in the educational
process

b. Increase access to
technology and integrate

the use of technology into
the classroom instruction

3. Deepen student
learning through
personalized learning
strategies supported by
a culture of
collaboration

a. Develop personalized
pathways through high
school

b. Create a culture of
collaboration—by design

Intermediate
QOutcomes

Geoal 1

* TOSA 1cams
established to develop
aligned curriculum
including competencies
that form the basis of
proficiency based credit
* Formative assessments
in place that supporn
CBP including defining
what “demonstrating
proficiency will look
like

* Central Pre-K facility
opened

Coal 2
* Parent Academy offenngs
developed and staffed
* Technology parchased
and installed: training
calendar developed
* College visits scheduled
and publicazed
* Interoperable data system
customnized based on broad
stakeholder feedback;
traiming calendar
established

* CBP wolled oul m sebected
suurses. and career academivs
expanded ocross all 3 hugh

oS

* Online curnculum peocured;
PD for on-line and Inquiry
based padagogy thet includes
assessmenls for CBP
underwa

* Expanded articulation
agreements established wwh 3
local colleges

* New bell schedule developed
* PLC nwa'| daaly during
desagmated tinw, coaching
provaded ¢

Long Term
Outcomes

* Incressoad dudant
achicvermmt with
002 of stuaderex

mecting
Senchmarks of
preparcdnes in
ELA, Math and
Englidh Language
proficency

* Expersence
Ioscd with g T
discermuble
diffcrence m
acadanc
proficiency, parcat
partacpation,
srandizstion rates ur
Sollepe carallmean
salew acroom aub

Fopulstioas

* 1007 of sudcnic
creste perscealiced
pathways Broush
school, enablo

the Askaness Seat
Timee Pilot

+ Equaty m acosux
of techrology for
all stoderte in o
chuerocens, and all
farmdas cuteade of
e clasecom
mcluding chockost
avaalalnlsty

Key: ELA= Englech Language Ans; ELL ~ English Language Leamer; ELDA =~ Engled Language Development Assesament; TOSA ~ Teachers oo Special Assignment; CBFP ~ Compesency Based Progression:

PD = Professional Develonmem: PLG = Professsonal Learning Grouns
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Implementation Timeline

Key: Y = School Year | S = Semester; Project Begins January 2014; ie Y1 S2; Year 1= SY14-15| Year 2 = SY15-16 | Year 3 = SY16-17 | Year 4 =SY17-18 | Year 5 = SY18-19

Activities Y S | Deliverables Responsible Party
Goal 1: Drastically accelerate student achievement
e Objective 1la: Reach 100% of high need students through Pre-K
e Objective 1b: Ensure that all students are on grade level in reading by the end of grade 3.
e Obijective 1c: Ensure that all students are on grade level in math by the end of the 5" grade.
e Objective 1d: Ensure that every student will move up two (2) proficiency levels on the ELDA exam after three (3) years
in the ELL program.
P6 — Centralize Early 2 |1 Two new Pre-K classes Pre-K Director
Learning Center 3 |1 Two new Pre-K classes Assistant superintendent PreK-7
4 11 One new Pre-K class with technology upgrade Assist. Superintendent for
3 |1 Upgrade technology in all Early Childhood Center Special Services
Classrooms Assngt. Superlntendent for
3|1 Intermediate Outcomes, Goal 1: Centralizing the Pre- Special Services
K with playground
P8 — High Quality 1 12 Curriculum units aligned with CCSS in Literacy and with | Literacy ToSA
Professional Development content expert
Math ToSA
12 Curriculum units aligned with CCSS in Math and with
content expert Content expert
1 |2 Intermediate Outcome, Goal 1: ToSA teams Math and Literacy ToSAs
established to develop aligned curriculum PD coordinator
Content expert
2 |1 Add two additional ToSAs each in literacy and math for | District School Improvement
curriculum writing team
Literacy and Math ToSAs
3 |1 Intermediate Outcome, Goal 1: Formative assessments | PD Coordinator
aligned with PARCC assessments in Literacy and ELL Coordinator
Math with content expert ELL Coordinator
ELL Coordinator
1 |9 Job Embedded professional development for faculty Content expert




3 |1
1 |2
2 |1
3 |1
2 |1

Classroom observation

Demonstration classrooms

Gradual Release of Responsibility Instructional model
ELL Curriculum Scaffolding expert

Demonstration Classrooms for teachers

ELL Scaffolding PD

Long Term Outcome, Goal 1: Increased student
achievement with 100% of students meeting

benchmarks of preparedness in ELA, Math and
English Language proficiency

Goal 2: Close the experience gap
Objective 2a: Support parents as partners in the educational process
Objective 2b: Increase access to technology and integration of technology into the classroom

P9 — Parent Academy 2 |1
3 |1
4 |1
1 ]2
2 |1
3 |1
4 |2
3 |1
2 |2
1 ]2

Add two Family Literacy sites

Add two Family Literacy sites

Add one Family Literacy site

Design model for PLP and SLC writing teams and parent seminars
Implement Personal Learning plans and student-led conferencing at
17 elementary schools with professional development for teachers
Intermediate Outcome, Goal 2: Parent Academy offerings
developed and staffed

Implement Personal Learning Plans and student-led conferencing at
the three high schools with professional development for teachers

Intermediate Outcomes, Goal 2: College visits scheduled and
publicized; training calendar established

College Knowledge seminars and college visits scheduled

Public Will Building with first time college going families

ELL Coordinator and NTI
Adult Ed coordinator

PD Coordinator, Building-Level
Parent Liaisons

Assistant Superintendent PreK-
7and elementary principals
Parent Liaisons, PD Coordinator
Assistant Superintendent Pre-K-
7 and middle school principals
Assistant Superintendent for 8-
12

Assistant Superintendent for 8-
12

Building principals, Counselors
Secondary Principals, College
Career Ready Coordinator, CTE
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Long Term Outcome, Goal 2: Experience gap closed with no
discernible difference in academic proficiency, parent
participation, graduation rates or college enrollment rates
across sub populations

Coordinator, GT Coordinator
and Assistant Superintendent 8-
12

P7 — Technology Acquisition
and Integration

2

2

1

1

1 additional EAST lab each year of the grant in years 1-2-3 and two
classes in year 4

Scale up of technology over 4 years starting with schools whose
ratio is lowest:

7 non-title schools — 1 high school, 1 junior high, 1 middle school,
4 elementary schools

5 Title schools: 2 high schools and 3 junior highs

Intermediate Outcome, Goal 2: Technology purchased and
installed with training calendar developed

3 Title 1 Middle Schools
13 Title | Elementary Schools
Implement 5 eMINTS classrooms

Intermediate Outcome: Purchase the Interoperable data system
and training schedule

Assistant Superintendent for
STEM

Building principals
Network Engineer

Goal 3: Deepen student learning through personalized learning strategies, supported by a culture of collaboration
e Objective 3a: Cultivate personalized learning environment using personalized pathways through school
e Objective 3b: Create a culture of collaboration—by design

P1 — Seat Time Waiver Pilot

2

2

Establish Design team to work on competencies and rubrics for
course work credit

Make site visits to New Hampshire schools
Establish articulation pathways through high school
Contact office of innovation for support for waiver process

Intermediate Outcome, Goal 3: Seat time pilot rolled out in 3
high schools

Assistant Superintendent 8-12
High School Principals
CTE Coordinator
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5 |1 | Long Term Outcome, Goal 3: 100% of students create
personalized pathways through school, enabled by the
Arkansas Seat Time Pilot
P2 — Schedule 1 | 2 | Convene “schedule project team” district and school level High School Principal
3 |2 | Intermediate Outcome: New bell system established Assistant Superintendent 8-12
P3 — Advisory 2 |1 | Student-led conferencing at the middle school Middle School Principals
3 | 2 | Student —led conferencing at the junior high Assistant Superintendent Prek_7
4 | 2 | Student —led conferencing at the high school Assistant Superintendent 8-12
2 |1 | Intermediate Outcome: Online option for students; articulated | Junior High and High School
3 |1 | course offerings expanded Principals
P4 — Personalized Learning 2 |1 | Useof PLP’s within the conferencing system at the middle school | Assistant Superintendent PreK-7
Plan/Student-Led 3 | 2 | Use of PLP’s within the conferencing system at the junior highs Middle School Principals
Conferencing 4 | 2 | Use of PLP’s within the conferencing system at the high schools Assistant Superintendent 8-12
2- | 1 | Intermediate Outcome: Implement SLC at all levels in Junior High and High school
4 accordance with PLP model Principals
P5 — Multiple Pathways to 2 |1 | Addition of one career academy at each high school with CBD CTE Coordinator, High School
Graduation 3 |1 | Addition of one career academy at the ALE with CBD Principals, Parents
4 | 1 | Addition of second career academy at each high school with CBD
2 |1 | Attend National Career Academy Conference
P10 — Strengthening 2 |1 | Initiate a handbook that defines the expectations for the Assistant Superintendent Pre-K 7
Professional Learning Professional Learning Community with representative committees | and 8-12
Communities members from across the district over the course of the grant with a | Associate Superintendent
product complete by Year 4-1* semester PD Coordinator
8 K-12 Faculty representatives
2 |1 | Attend National conference on professional Learning communities
4 | 1 | All faculty are involved ina PLC
P11 — Educator Evaluation & |1 |2 | Implementation of TESS and LEADS Assistant Superintendents Pre-K-
Coaching 7 and 8-12
4 | 1 | Proposed implementation of Superintendent evaluation System Superintendent
Coaching from a national expert
Associate Superintendent
2 |1 | Evaluation model implemented with assistance from a national
expert
1 | 2 | Project Manager Guidance and administrative assistant for all

projects
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(A)(4) LEA-wide goals for improved student outcomes

Summative assessments being used (e.g., name of ESEA assessment or end-of-course test): We are in our final two years of
State Benchmark Assessments in grades 3-8, and End of Course Assessments in Algebra and 11th grade Literacy. This year the
new assessments are being piloted, and in SY2014-2015 the new assessments will replace the current system. The new assessment
system stems from our partnership with the PARCC consortium. We anticipate an assessment in grades 3 through 8, and an End of
Course Exam in Algebra and 10" grade Literacy.

The data submitted for this grant is based on the current assessment system and the trajectory toward having 100% of the students
proficient or above. Please reference Appendix A6a-j for grade level specific achievement data across all demographics.
Methodology for determining status (e.g., percent proficient and above): Each school has been given a specific trajectory that
sets new AMOs as part of the ESEA Flexibility Waiver process. The baseline year of 2011 established the number and percent of
students who were proficient and above. This baseline was used to establish a trajectory of AMOs that will move a school toward
100% proficient and advanced over the next twelve years. We anticipate new baseline data to be established once the PARCC
assessments are put into place in 2013.

For the purposes of this grant we are submitting our data based on the current trajectory patterns based on current assessments.
Methodology for determining growth (e.g., value-added, mean growth percentile, change in achievement levels): Growth
trajectories were established using 2011 baseline data. Each student in a school has an established growth trajectory based on scaled
score proficiency formulas for each grade from 3 to 8. The growth score for the school was determined by the number and percent
of students who met their individual growth trajectory in the 2011 school year. That percentage was used to determine the
difference between the percent of students who met their growth score and having 100 percent of students meet their growth score.
AMOs were set by dividing the difference by 12 so that in 12 years the goal is to have 100 percent of the students meet their growth
score. This calculation may be subject to change as we enter into a new testing cycle with the PARCC consortium, based on
Common Core State Standards.

Specific methodology for determining achievement gap (as defined in this notice): The Arkansas Department of Education in
the ESEA Flexibility Waiver proposal defined the achievement gap for each school based on the gap between the Targeted
Assistance Group (TAGG) Students and All Students performance. The TAGG group is comprised of Students with Disabilities,
English Language Learners and Students in Poverty based on Free and Reduced Lunch eligibility. The ESEA Flexibility Waiver
allowed the state to set adjusted targets for All Students to meet proficiency at a level of 50% of the difference between their
baseline number of proficient students in 2011 and 100% proficiency with trajectories computed over the next six years. The same
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calculations were used for students who were in the TAGG group. The differences in the trajectories each year show the gap when
subtracted one from the other: TAGG versus All Students.
Note: Some groups do not have a gap with All Students (Caucasian students exceed the expected trajectories). Please see actual
definition excerpted from the ESEA Flexibility Waiver in Appendix A7. Refer to Appendix A8 ESEA Annual Measureable

Objective as documentation of performance on summative assessments.

Baseline(s) Goals
SY 2011- SY2017-
Goal area Subgroup 12 SY 2012- SY 2013- SY 2014- SY 2015- SY 2016- 18
(optional) 13 14 15 16 17 (Post-
Grant)
Literacy OVERALL 76.35 78.5 80.65 82.8 84.95 87.1 89.25
Performance African 63.16 66.51 69.86 73.21 76.56 79.91 83.26
American
Hispanic 70.93 73.58 76.22 78.86 81.5 84.15 86.8
Caucasian 85.87 87.15 88.44 89.72 91.01 92.29 93.57
Economically 69.31 72.1 74.89 77.68 80.47 83.26 86.05
Disadvantaged
English 6465.97 67.28 70.55 73.82 77.09 80.37 83.65
Learners
Students with 36.91 42.64 48.38 5411 59.85 65.59 71.33
Disabilities
Literacy Growth OVERALL 82.39 83.99 85.59 87.19 88.79 90.4 92.01
African 73.33 75.75 78.18 80.60 83.03 85.45 87.87
American
Hispanic 80.59 82.36 84.15 85.89 87.65 89.42 91.19
Caucasian 86.75 87.95 89.16 90.36 91.57 92.77 93.97
Economically 78.02 80.02 82.02 84.01 86.01 88.01 90.01
Disadvantaged
English 76.29 78.44 80.60 82.75 84.91 87.07 89.23
Learners
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Students with 46.38 51.26 56.13 61.01 65.88 70.76 75.64
Disabilities

Math OVERALL 77.62 79.66 81.69 83.73 85.76 87.80 89.84

Performance African 67.95 70.87 73.78 76.69 79.61 82.52 85.43
American
Hispanic 73.44 75.86 78.27 80.69 83.10 85.52 87.94
Caucasian 86.58 87.80 89.02 90.24 91.46 92.68 93.9
Economically 71.01 73.64 76.28 78.91 81.55 84.19 86.93
Disadvantaged
English 65.97 69.07 72.16 75.25 78.35 81.44 84.53
Learners
Students with 52.45 56.78 61.10 65.42 69.74 74.07 78.4
Disabilities

Math Growth OVERALL 71.31 73.92 76.53 79.13 81.74 84.35 86.96
African 56.91 60.83 64.74 68.66 72.58 76.50 80.42
American
Hispanic 66.81 69.83 72.84 75.86 78.88 81.90 84.92
Caucasian 79.52 81.38 83.25 85.11 86.97 88.83 90.69
Economically 65.18 68.34 71.51 74.67 77.84 81.01 84.18
Disadvantaged
English 60.66 64.23 67.81 71.39 74.96 78.54 82.12
Learners
Students with 43.71 48.83 53.94 59.06 64.18 69.3 74.42
Disabilities

(A)(4)(b) Decreasing achievement gaps (as defined in this notice)
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Summative assessments being used (e.g., name of ESEA assessment or end-of-course test): We are in our final two years of State
Benchmark Assessments in grades 3-8, and End of Course Assessments in Algebra and 11th grade Literacy. This year the new assessments
are being piloted, and in SY2014-2015 the new assessments will replace the current system. The new assessment system stems from our
partnership with the PARCC consortium. We anticipate an assessment in grades 3 through 8, and an End of Course Exam in Algebra and
10" grade Literacy.

The data submitted for this grant is based on the current assessment system and the trajectory toward having 100% of the students proficient
or above.

Methodology for determining status (e.g., percent proficient and above): Each school has been given a specific trajectory that sets new
AMOs as part of the ESEA Flexibility Waiver process. The baseline year of 2011 established the number and percent of students who were
proficient and above. This baseline was used to establish a trajectory of AMOs that will move a school toward 100% proficient and
advanced over the next twelve years. We anticipate new baseline data to be established once the PARCC assessments are put into place in
2013.

For the purposes of this grant we are submitting our data based on the current trajectory patterns based on current assessments.
Methodology for determining growth (e.g., value-added, mean growth percentile, change in achievement levels): Growth trajectories
were established using 2011 baseline data. Each student in a school has an established growth trajectory based on scaled score proficiency
formulas for each grade from 3 to 8. The growth score for the school was determined by the number and percent of students who met their
individual growth trajectory in the 2011 school year. That percentage was used to determine the difference between the percent of students
who met their growth score and having 100 percent of students meet their growth score. AMOs were set by dividing the difference by 12 so
that in 12 years the goal is to have 100 percent of the students meet their growth score. This calculation may be subject to change as we enter
into a new testing cycle with the PARCC consortium, based on Common Core State Standards.

Specific methodology for determining achievement gap (as defined in this notice): The Arkansas Department of Education in the ESEA
Flexibility Waiver proposal defined the achievement gap for each school based on the gap between the Targeted Assistance Group (TAGG)
Students and All Students performance. The TAGG group is comprised of Students with Disabilities, English Language Learners and
Students in Poverty based on Free and Reduced Lunch eligibility. The ESEA Flexibility Waiver allowed the state to set adjusted targets for
All Students to meet proficiency at a level of 50% of the difference between their baseline number of proficient students in 2011 and 100%
proficiency with trajectories computed over the next six years. The same calculations were used for students who were in the TAGG group.
The differences in the trajectories each year show the gap when subtracted one from the other: TAGG versus All Students.

Note: Some groups do not have a gap with All Students (Caucasian students exceed the expected trajectories). Please see actual definition
excerpted from the ESEA Flexibility Waiver in Appendix A4. Refer to Appendix A5 ESEA Annual Measureable Objective as documentation
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of performance on summative assessments.
The State of Arkansas has set as its expectation that TAGG is the primary group of students on which schools are to focus. There are no
performance or growth AMOs or trajectories for other sub-populations. In the table below, the percentages are for TAGG / All Students.

Identify subgroup and

. Baseline(s) Goals
comparison group
Goal area Sl | GomEren | igu' SY2012- | SY2013- | SY2014- | SY2015- | syzoie- | °F (2:01;:18
p n Group (optional) 13 14 15 16 17 Grant)
Literacy TAGG All Students | 68.92 / 7174/ | 7457/ 77.39 / 80.22 / 83.05 / 85.17 /
Performance 76.35 78.5 80.65 82.8 84.95 87.1 89.25
Literacy Growth TAGG All Students | 77.79 / 79.82/ |81.83/ 83.85 / 85.87 / 87.89 / 89.5/92.01
82.39 83.99 85.59 87.19 88.79 90.4
Math Performance | TAGG All Students | 71.02 / 73.65 / 76.29 / 78.92 / 81.56 / 84.19 / 86.23 /
77.62 79.66 81.69 83.73 85.76 87.80 89.84
Math Growth TAGG All Students | 65.13 / 68.3/ 71.47 / 74.64 | 7718/ 80.98 / 83.58 /
71.31 73.92 76.53 79.13 81.74 84.35 86.96
(A)(4)(c) Graduation rates (as defined in this notice)
Baseline(s) Goals
SY 2011- SY 2017-
Goal area Subgroup 12 SY 2012- SY 2013- SY 2014- SY 2015- SY 2016- 18
(optional) 13 14 15 16 17 (Post-
Grant)
High school OVERALL 80.33 82.12 83.91 85.69 87.46 89.27 91.08
graduation rate | African 74.54 76.85 79.17 81.48 83.80 86.11 88.42
American
Hispanic 76.30 78.45 80.61 82.76 84.92 87.07 89.22
Caucasian 85.25 86.58 87.93 89.27 90.61 91.95 93.29
Economically 75.12 77.38 79.65 81.91 84.17 86.43 88.69
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Disadvantaged

English 74.29 76.63 78.96 81.30 83.64 85.98 88.32
Learners

Students with 70.32 73.02 75.72 78.41 81.11 83.81 86.51
Disabilities

(A)(4)(d) College enrollment (as defined in this notice) rates

NOTE: College enrollment should be calculated as the ratio between college-enrolled students and their graduating cohort. For
example, for SY 2011-12, the applicant should report college enrollment (as defined in this notice) as a percentage, to be calculated as

follows:

o (College enrollment SY 2011-12) = Number of SY 2009-10 graduates enrolled in a higher-education institution during the 16
months after graduation
o (College enrollment rate) = (College enrollment SY 2011-12)+(Cohort Population, e.g., total number of SY 2009-10 graduates)*100

Baseline(s) Goals
SY 2011- SY2017-
Goal area Subgroup 12 SY 2012- SY 2013- SY 2014- SY 2015- SY 2016- 18
(optional) 13 14 15 16 17 (Post-
Grant)
College OVERALL 50.84% 55.31% 59.78% 64.25% 68.72% 73.19% 77.66%
enrollment rate | African 9.9% 18.09% 26.28% 34.47% 42.66% 50.85% 59.04%
American
Hispanic 33.43% 39.48% 45.53% 51.58% 57.63% 63.68% 69.73%
Caucasian 66.82% 69.83% 72.84% 75.85% 78.86% 81.87% 84.88%
Economically 69.48% 72.26% 75.04% 77.82% 80.6% 83.38% 86.16%
Disadvantaged
English 56.33% 60.3% 64.27% 68.24% 72.21% 76.18% 80.15%
Learners
Students with 17.34% 24.85% 32.36% 39.87% 47.38% 54.89% 62.4%
Disabilities
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Optional: (A)(4)(e) Postsecondary Degree Attainment

Methodology for postsecondary degree attainment: The number of Springdale School District graduates who had earned either an associate’s
degree or a bachelor’s degree by May 2011. As the size of the senior class increases we are projecting an overall increase of 4% per year for
degree-earning graduates. See Appendix A9.

Baseline(s) Goals
SY 2011- SY 2017
Goal area LEA 12 SY 2012- SY 2013- SY 2014- SY 2015- SY 2016- 18
(optional) 13 14 15 16 17 (Post-
Grant)

Postsecondary OVERALL
degree 53% 57% 61% 65% 69% 73% 77%
attainment
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(B)(1) Demonstrating a clear track record of success

The Springdale School District has been on a trajectory of successful reform over the last five
years in advancing student learning and achievement, as well as increasing equity in teaching
and learning. Our district underwent a Quality Assurance Review in May 2010 through the North
Central Association and AdvancED, as well as in January 2011 through the Scholastic Audit
System. Needs assessments were conducted by external evaluators who spoke with stakeholders
at all levels of the district—district personnel, school principals, teachers, students, parents and
community members. The final reports identified the following areas of growth: closing the
achievement gap; increasing the diversity of our instructional staff; creating a more robust data
system; strengthening our alignment with college and career ready standards through more
rigorous curriculum; and the need to implement a teacher evaluation system linked to student
achievement data with professional growth goals. Since 2010 our district has seen accelerated
student achievement as we work to address these areas of growth. The RTT-D proposal is an
outgrowth of this work, as it aligns with the four core educational assurance areas. Please refer to

Appendix Bla-f for the final reports on these needs assessments.

Uniquely, the district was one of 10 districts nationally to participate in the 2009 study
investigating teacher effectiveness, known as The Widget Effect.® The study found that current
teacher evaluation systems do not differentiate teachers in terms of effectiveness, and included
data that provided valuable evidence needed to inform the creation of a new system. See the
Executive Summary in Appendix B2. Furthermore, the ESEA Flexibility Waiver included the
requirements for improving our Teacher Evaluation System by SY2013-14. This year, we are
implementing the new Teacher Excellence Support System (TESS) district-wide, which identifies
those aspects of a teacher’s responsibilities demonstrated by research to promote improved
student learning.'* The key tenets of the model include: Domain 1: Planning and Preparation;
Domain 2: Classroom Environment; Domain 3: Instruction; and Domain 4: Professional

Responsibilities. According to the guidelines established by the Arkansas Department of

B3 Weisberg, D., Sexton, S., Mulhern, J., Keeling, D. (2009). The Widget Effect: Our National Failure to
Acknowledge and Act on Differences in Teacher Effectiveness. Brooklyn: The New Teacher Project.

' Danielson, Charlotte. (2007). Enhancing Professional Practice, A Framework for Teaching. Alexandria VA:
ASCD.
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Education, 100% of our teachers are currently being trained in the model, and all principals have
been, or are in the process of being, credentialed to be evaluators. The response to the training
has been positive, with educators reporting that the rubric clearly defines what is expected of
them to be proficient or distinguished in their work. Please see a copy of the new TESS system

in Appendix B3.

Concurrently we are implementing the new principal evaluation system. This new system is
known as the Leaders Excellence and Development System. It is based on the six ISLLC
standards: 1. Vision and Mission; 2. Teaching and Learning; 3. Managing Organizational
Systems and Safety; 4. Collaborating with Families and Stakeholders; 5. Ethics and Integrity;
and 6. The Education System. All principals and assistant principals have been trained and are
currently in the first phase of the model which includes Self-Reflection against the rubric for
each standard, and the development of a Professional Growth Plan (PGP). Principal response has
been positive, with principals reporting that the Professional Growth Plan model is particularly
effective due to the focus on a strategic plan model that sets specific, measureable, attainable,
realistic and time bound goals based on the available data. They also like the clear definitions
within the rubric that define the practices of a proficient or distinguished principal. The
Superintendent evaluation system is still under construction. The system was authorized under
Act 222 of the 2013 legislative session. Currently an advisory committee is meeting to establish

the initial work schedule.

a) From our earliest learners to our graduating seniors, Springdale can demonstrate evidence of a
clear track of record of success in improving student learning outcomes and closing achievement
gaps. Beginning in 2005, we have worked to expand our Pre-K program to better serve high need
children who had been waitlisted due to lack of sufficient space. Our goal is to be able to serve
1200 students or 70% of pre-school age students (mirroring our current poverty level.) Our Pre-
K program has grown from serving 120 students in 2005, to serving 860 students in 2013—more
than two-thirds (70.5%) of the way toward our goal. Additionally, indicators from the Quall’s
Early Learning Inventory, demonstrate that we are better preparing students to start school.
Please see Appendix B4 for more detail from the Early Learning Inventory. RTT-D resources to

centralize the Early Learning Center will allow us to realize our goal.
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We use on-time graduation rates and college enrollment data as indicators of our efforts to
improve student learning outcomes and close achievement gaps. Given our majority-minority
context, accelerating English language acquisition is a key focus area on the path to college and
career-readiness. We are proud to share early outcome data from these four areas of focus:
student achievement data in Math and English Language Arts for high needs students; English

language acquisition; graduation rates; and college enroliment.

We regularly review trend data for our most high-need subpopulations—Hispanic students,
students in poverty, and English Language Learners. Please reference the table below for
achievement data in Math and English Language Arts (ELA) over the past three years. Please

refer to Appendix B5 for additional trend data for subpopulation achievement over the past four

years.
Achievement Data: Benchmark Exam 2009-2011 Math ELA
All Students (combined) 72.6-79.7 | 63.6-73.6
Hispanic 61.6-74.8 | 48.7-67.7
Poverty 62.2-73.2 | 50.5-65.4
ELL 61.1-74.8 | 48.7-67.7

Springdale Public Schools uses the English Language Development Assessment (ELDA) to track
English language acquisition. The ELDA aligns students to a level of 1-5 using their
performance on the assessment. Over the past three years, the percentage of students showing
positive growth in scaled scores on Listening and Speaking has gone up over 5 percentage
points. Please refer to Appendix B6 for more detailed information on student growth on the
ELDA.

We are particularly proud of our graduation rate. The trend data for high school graduation
continues to be very strong with 98% of members of the senior class graduating. From 2010 to
2011, our cohort graduation rate increased from 78.50% to 80%. The cohort graduation data

tracks students from 9" grade through the 12" grade. This data is more volatile due to the high
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level of movement of students in and out of the district. Please refer to Appendix B7 for the

Graduation Rate Report.

Because of our focus on college and career readiness, Springdale Public Schools has been a
leader in instigating statewide focus on the systematic collection of college enroliment data.
This data is not readily provided to the district by the State of Arkansas’ Higher Education
Division. Nevertheless we have pressed the state to provide this data, which allows us to track
postsecondary enrollment and attainment. In our most current data, approximately 40% of 2011
Springdale Public School graduates enrolled in a public postsecondary school the first year after
high school. The most up to date data from The Arkansas Department of Higher Education
reports that 436 Springdale graduates enrolled in state colleges in 2012, compared to 404
students in 2010. This is an increase in college enroliment from 2011 to 2012 of approximately
9%. It is our hope to use the resources from RTT-D to build a more robust data collection system
that includes data on college persistence, and continue to act as a statewide lever for change in

articulation between high schools and postsecondary institutions.

We are proud of our improved student outcomes. Our data continues to show positive trends over
the past five years—despite our rapidly growing population, and shifting demographic makeup.
We are particularly proud of the work we do to accelerate English language acquisition as an
early indicator for successful on-time completion of high school and matriculation into degree-
bearing postsecondary programs. Please refer to Appendix B8 for Springdale’s most recent

Annual Report to the public on student achievement.

(b) The state of Arkansas has adjusted their definition of low-achieving schools based on the
ESEA Flexibility Waiver. The baseline data for the establishment of schools defined as Needs
Improvement Focus Schools identified eight schools. Of these eight schools, seven of them met
their first year goals. Please see Appendix B9 for attached chart of ESEA Flexibility Waiver

report card.

Archer Alternative Learning Center (ALC) high school did not meet their first year goals in
2011. Due to the ALC’s Priority status, the district enacted School Turnaround principles in
2012, including: naming a new principal; re-interviewing all faculty on the basis of teaching and

learning expectations; revising the school mission and vision; and implementing a new
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classroom walkthrough system being utilized by the school principal to provide feedback to

teachers on a daily basis.

Archer ALC has demonstrated success since implementing School Turnaround through a more
personalized, and better supported, approach to educating ALL students. A detailed school
improvement plan, and professional development program provided by external experts, has
oriented the entire ALC community around the vision of increased student achievement. The
district has invested approximately $150,000 in technology upgrades to the school and additional
staff was hired to allow for expanded elective offerings catered to student interests. As a result,
preliminary student proficiency on the ELA End of Course Exam increased from 17% in 2012 to
33% proficient in 2013. More dramatically preliminary student proficiency on the Algebra End
of Course Exam increased from 7% proficient in 2012 to 63% proficient in 2013. We attribute
the rise in student achievement to: 1) the focus on a more personalized approach to the
curriculum—now aligned to ADE College and Career Ready Standards; 2) the use of Academic
Improvement Plans for students who do not achieve required performance levels; 3) a new bell
schedule that allows more time in class leading to more diverse pedagogy offerings, as well as
more time for teacher collaborative planning; and 4) access to an approved ADE External
Provider who assists in leadership development and Professional Learning Community systems
that focus on student-centered coaching. Parent participation is also increasing—a recent open
house hosted over 80 families, in comparison to last year’s attendance of 15 families. This
occurred due to more concerted, personalized, outreach to parents explaining the need to attend.
Recent focus groups conducted in 2013 found that students report a more personalized learning
environment, and a greater sense of teacher support since the reforms began. Please see

Appendix B10 for a summary of findings from the focus groups.

Based on the most current published reports, a number of our schools have been recognized for

recent improvements:

e School Performance Report Cards are prepared annually for each school, and include ratings
based on improvement on a scale from 1-5 in two areas: Gains (did students meet or exceed
gains as expected), and Status (did schools meet the AYP goals as expected). Of the twenty-
five schools receiving ratings—19 schools were rated 3, 4 or 5 on the Gains Index, and 24 of
the schools met the Performance Standards set by the state.
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Three Springdale schools were recognized by The National Center for Educational
Achievement (a department of ACT) as higher achieving schools for 2012. Of these—
two are Title | schools with large numbers of English Language Learners.

Three of our middle schools have been recognized as Diamond Schools to Watch by the
Arkansas Department of Education. Two of these schools are Title I schools with large

English Language Learner populations.

Please refer to Appendix B11 for a complete listing of recent achievements in our persistently

lowest-achieving and low-performing schools.

(c) The Springdale School District demonstrates our priority to make all student achievement

data available to students, educators and parents in several ways:

Access to reqularly updated and reported data

1.

The district uses an online, district-developed, data dashboard where educators, students, and
parents can track the real-time grades and assignments of students. Principals led district-
provided professional development for all staff in the use of the data dashboard consistently
throughout SY 2012-2013. The overall achievement data for both the district and the schools
is presented in presentations to the public, printed in the newspaper, and posted on the district
website. Please see Appendix B12 for an example of a recent public presentation on
achievement data. The district Facebook page data indicates that during the last school year
there was an average of nearly 10,000 visits per week—the largest public school Facebook
following in the state. Information is communicated to parents in English, Spanish and
Marshallese through print media, a district TV production system, and a district radio station.
Educators have access to interoperable student data systems through this data dashboard.
Professional development is provided to educators on how to use this data to inform and
personalize instruction. ELDA data on English Language Acquisition is provided to teachers
in order to align customized instructional strategies to English Language Learners. Please see
Appendix B13a and B13b for a sample lesson plan and a copy of the English Language
Development Toolkit (ELDT) for lesson planning.

Parents and students receive grade reports every five weeks and report cards are formally

published at the end of every nine weeks. The five-week progress reports allow students and
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parents to work with the school to improve student achievement, and prevent students from
falling through the cracks. Please see Appendix B14 for examples of a weekly progress
intervention for a student needing improvement at the progress report.

4. Educators, students and parents are given copies of student assessment data so that they can
be partners in setting improvement goals during conferencing. Each school trains their
teachers in how to interpret these reports, and communicate what the data shows about
student performance. Educators also receive training on how to communicate to parents their

role in understanding this data, and how parents are part of the goal setting process.

Conferencing

1. Parent engagement in regular intervals of goal setting and monitoring is a focus area in our
district. Currently, structured opportunities for parent conferencing take place no less than
two times per year for all students. During these conferences, parents are asked to contribute
to the goal setting process in the following ways: participating in the conference; discussing
students’ interests; providing parent insight into how the student can be more successful at
school; and providing suggestions as to what can be done at home to help students meet their
goals.

a. Elementary and middle school conferences are in many cases student-led, where
students share their targets in reading and math assessment performance, as well as
personal growth goals. Current achievement data is shared, and used to write
academic improvement plans for students.

b. Secondary conferences include fall orientation and Career Action Planning
conferences held each spring. The purpose of these conferences is to: look at course
pathways based on college and career goals; communicate expectations for Advanced
Placement options or standard course requirements to be college/career ready; and
address the role of the ACT and the FAFSA in college enrollment and matriculation.
Students receive information about their current and expected performance, and work

together with educators and parents to set growth goals for the future.
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At both the elementary and secondary level, we reach 95-100% of parents through either

school-based or home visit-based conferencing.

2. Students who are in danger of being off-track have additional face-to-face conferences with
educators and parents. During these conferences they work to set interim goals for academic
achievement, as well as attendance and behavior.

a. (AIP) All students who have scored below grade level on state assessments have
individual achievement plans (AIP’s) written in concert with parents with an
intervention plan. With the new accountability system that requires all students to not
only meet grade level performance standards, but to also meet personalized growth
goals, the goal process is involving all students, not just those who are falling behind
as supported by the AIP model. Each student has a performance goal and a growth
goal; students at the top end of the achievement curve are as accountable to improve
as those who struggle. During the fall of the year, Parents verify that they have been
involved in the collaborative process through a signature on the Academic
Improvement Plan (AIP) document. Progress monitoring occurs throughout the year
through an on-line grade system. Progress toward meeting goals is reviewed during
spring student led conferences.

b. (IRI) within the Individual Reading Improvement Plan (IRI) or Academic
Improvement Plan (AIP). Parents are given copies of this data at the first parent
teacher conference held at the end of the first 5 weeks of school. Parents meet with

students and teachers at each school to set goals based on student data.

Please see Appendix B15a, B15b, and B15c for an example of the Academic Improvement

Plan (Or Individual Reading Improvement Plan)

Community Liaisons

Our district makes a concerted effort to ensure equity of access for the high-need families
making up 70% of our community. For the past 10 years we have used community liaisons to
interpret and communicate student achievement data, and build trust in being part of the school
community to these high need parents. This program has grown every year, and now includes 7

community liaisons that target the Marshallese and Hispanic community. Community liaisons
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are selected through an interview process by the ESL leadership team and are given special
training on their roles and responsibilities which includes: safety procedures for visiting homes;
communication strategies for speaking with parents; and a wealth of community resource
contacts to provide parents when they request help. A typical 30-60 minute meeting between a
parent and a liaison includes time spent discussing issues that pertain to the needs of the
student(s), and the role the parent can play in supporting their child. Since we work with parents
who have very little orientation to the United States public education system, time is spent
helping parents learn how to navigate systems such as: how to call in when a child is sick; who
the principal is and how to contact him/her; the purpose and use of regular grade reporting; and
what to do if they or their child has a problem This year our district’s technology budget
included funds to provide liaisons mobile technology (iPads) with access to the Internet. Training
is underway to help the liaisons proficiently access relevant information with parents such as:
attendance and behavior data; achievement data; and community resource supports. We believe
that the new iPad system will strengthen our ability to bring data into the conversation, and we
have in place measures to track the impact of these home visits and determine how this access
changes the dynamics in the goal setting process. The liaisons have traditionally been used to
help parents understand and access the school system; we now expect a new role for the liaisons
to meaningfully connect this access to the goal setting process with the parent and the student

through use of iPads.

Our district has a track record of reaching the majority of parents—data from the district
indicates that overall we reach about 95% of families across the 29 schools in the district (5%
through home visits and 90% at on-campus meetings.). Our goal is to make meaningful contact
with 100% of parents and ensure that parents are better equipped to engage in conversations on
student academic progress. With resources provided by RTT-D we will work to more
meaningfully engage students and parents in the conferencing process. This will include the use
of a Student-Led conferencing model to bolster student self-advocacy, and providing parents
with resources through the Parent Academy to drive meaningful conversations on academic

progress.
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Our district demonstrates a clear track of success in many ways. We are working at both ends of
the spectrum to facilitate students’ entry into, and matriculation out of, high quality learning
environments. This is demonstrated by our reform in the Pre-K program as well as our growth in
academic achievement across subpopulations, including English language learners, and our
increased high school graduation and college enrollment rates. We have demonstrated our ability
to achieve significant reform through the successful outcomes of the Archer Learning Center.
Lastly we have provided evidence of our commitment to making student performance data
available to all stakeholders, including our decade-long commitment to ensuring equity in access
to our high-need populations.
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B2 Increasing transparency in LEA processes, practices, and investments

Our district prioritizes transparency in all our financial work. School level information is made

available on our district website, and includes expenditures for each school as follows:

A. Actual salaries at the school-level for all instructional and support staff based on the U.S.
Census Bureau’s classification used in the F33 survey of local government finances

B. Actual personnel salaries at the school level for instructional staff

C. Actual personnel salaries at the school level for teachers

D. Actual non-personnel expenditures at the school level

In addition, our district is required by Arkansas Department of Education regulation to submit a
budget to the department annually. The district is audited each year, and has received excellent

ratings in all audit findings.

Please refer to Appendix B16 for financial data broken down by school, as provided on the F33
survey. Please note, the following schools are being targeted for our RTT-D proposal:

1. All Priority Schools (1): Archer Alternative Learning Center School (ALC)

2. All Focus Schools (8): Springdale High School, Har-Ber High School, Southwest Junior
High, Central Junior High, Helen Tyson Middle School, George Elementary, Monitor
Elementary, Parson Hills Elementary

3. All other schools with poverty levels greater than 40%(17): ElImdale Elementary, Jones
Elementary, Lee Elementary, Westwood Elementary, TG Smith Elementary, JO Kelly
Middle School, Harp Elementary, Bayyari Elementary, Turnbow Elementary, and Sonora
Elementary, John Tyson Elementary, Lakeside Junior High, Early Childhood Center,
George Junior High, Sonora Middle School, Sonora Elementary, Walker Elementary

4. Needs Improvement Schools that are non-poverty schools: Shaw Elementary, Young

Elementary, and Hunt Elementary.
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B3 State Context for Implementation

The Secretary’s priority to expand personalized learning environments is reflected by the
Arkansas Department of Education. Successful conditions and sufficient autonomy are in place
and support our effort to institute programs and policies to implement the personalized learning
environments described in our RTT-D proposal. Our district has historically played a role in
informing state level policy to expand personalized learning environments by serving as a pilot
site for new initiatives and offering feedback about roadblocks to effective implementation. This
is evidenced by our statewide recognition for implementing high quality Career Academies, our
unique and extensive experience working with English Language Learners, and our selection to
serve as a pilot site for the new PARCC assessments. As a result, our district is afforded the
autonomy to implement state mandates in a way that honors state directives, while meeting the
needs of our uniquely diverse community. Oftentimes, this autonomy in implementation has

resulted in our “on the ground” work informing, and leading to improvements in statewide

policy.

The following district-led work demonstrates our autonomy to both inform, and operate within,

the state context through our RTT-D reform agenda:

Piloting of new CTE program models

The ADE has looked to Springdale as a leader of innovative programming in Career and
Technical Education. The merging of the general education model with the Technical Education
model through our Medical Academy, Law Enforcement and Safety Academy, Information
Technology Academy and the Architecture and Engineering Academy has been very successful.
The district has the autonomy to make adjustments to our academy offerings to better reflect the
interests of our student population. We are currently in the process of adding an Agriculture
Business Academy and a Construction Management Academy. In addition, we have received
two planning grants ($30,000 each) from the ADE to expand our academy model wall-to-wall at
Springdale High, and to initiate career academies at Har Ber High. Our district has been
recognized for outstanding student performance on both CTE and NAEP assessments. Please
refer to Appendix B17a and B17b for performance data on CTE students. The state has
encouraged our district to pilot new program models, and to expand our Career and Technical
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Education program under RTT-D. If funded, schools will determine the appropriate expansion of
academy offering through input from advisory councils currently serving the existing Career and

Technical courses.

Piloting of seat time waiver

In 2012 Springdale initiated a request to serve as a pilot site to shift away from the Carnegie Unit
as the only determinate for awarding course credit, towards a competency based progression.
The ADE is very responsive to requests to implement innovative programming, and our
Superintendent is working with the Arkansas Commissioner of Education to lead this pilot. Our
leadership team recognizes the careful planning required to shift toward a competency-based
model. We have already partnered with the Center For Secondary School Redesign (CSSR), a
national organization uniquely qualified to help us lead this work through their direct experience
implementing a competency based approach in their i3 project: The New England Network for
Personalization and Performance. CSSR President Joe DiMartino, has made two site visits to
Springdale to help assess the readiness of our school district to move toward this model. In
addition, we are establishing a task force comprised of higher education, faculty and

administration to lead this work.

Work already underway includes: a review of literature on competency based models and
success stories from districts that have made the shift; a review of implementation models in
New Hampshire and Alberta, Canada for a presentation to the State Board of Education; and
multiple focus groups held at all school sites to assess readiness across broad stakeholder groups.
Under RTT-D, we will design a framework of capacity building that looks at personalization,
culture, and leadership. This framework will guide the work of the district as we move from a
traditional model of schooling, to a transformational model of schooling. Please see Appendix
B18 for a letter of support from the State Education Commissioner and Appendix B19 for a
complete list of the members of the task force. Baseline data to determine readiness is one of the
first steps that will occur this fall of 2013. Please see Appendix B20 for a copy of the tool we

will use to assess readiness.

Piloting new teacher/leader evaluation system
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The state of Arkansas has adopted a teacher, principal and superintendent evaluation system—
the Teacher Excellence Support System (TESS) — that meets the requirements set forth in the
ESEA Flexibility Waiver application. Springdale requested to be an early adopter in the piloting
of the program beginning in school year 2011-2012. As a result, our principals have served as
trainers across the region through the Northwest Arkansas Services Cooperative (NWASC).
School year 2013-2014 is the formal pilot year for the TESS evaluation, and we have been asked
to share our experiences with the ADE leadership as we move toward the full implementation in
school year 2014-2015. Using the resources made possible through RTT-D to systematize high
quality professional learning communities, the TESS evaluation will be an invaluable source of

data to inform instructional conversations.

Regional Cooperative

Springdale joined together with other adjacent districts to form a regional cooperative—the
Northwest Arkansas Services Cooperative (NWASC) — to target Math and ELA achievement.
In response, the state provided specialists in these content areas to lead cooperative-sponsored
workshops for our teachers throughout the school year. Our partnership with the NWASC:
strengthens our ability to implement the CCSS with fidelity; ensures rigor and relevance in all
content areas; and allows our teachers the autonomy to interpret the curriculum in their own
unique way. The district has the autonomy to seek the best practices models that best serve our
population. Using resources from RTT-D, we will build on these practices to create high-quality
curriculum and provide professional development to better support our teachers in the classroom.
We seek research-based models that meet the unique need of our Marshallese and Hispanic
students through specialists such as Diane August and Doug Fisher. The work of Diane August is
assisting us in the scaffolding of assignments for ELL students. Doug Fisher’s Gradual Release
of Responsibility (GRR) is an instructional delivery system that facilitates the acquisition of
language through productive group work and the use of academic language. Under the GRR
model, 80% of classroom talk should be student talk. Other excellent research based models we
are implementing include: Cognitively Guided Instruction, Student Centered Coaching, and
Close Reading.

English Language Arts Design Collaborative and Math Design Collaborative
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Our district was an early participant in the Southern Region Education Board’s Design
Collaborative model. Both high schools in our district participate in this partnership that includes
9™ and 10" grade English and Math teachers in the English Language Arts Design Collaborative,
as well as the Math Design Collaborative. The purpose of this partnership is to shift the
pedagogy of the high school classroom, with a focus on redesigning lesson documents. These
new lesson plans transform the pedagogy within the classroom toward alignment with the “habits
of mind” associated with college and career ready standards. The “habits of mind” that are
embedded in the lessons include, for example: perseverance in problem solving; citing evidence

in argumentative writing; and analyzing and critiquing writings of authors.
PARCC

The ADE has sought teachers from the Springdale school district to serve on curriculum
development teams sponsored by PARCC. The content experts provide important input to the
design of the PARCC assessment. Furthermore, our ESL Director has worked with designers
from the PARCC team that are considering the assessment needs of the ELL students. Springdale
is piloting the new PARCC assessments in 24 schools K-12—a significant number of schools

given the comparative number represented from other districts in the state.

Office of Innovation

Act 601 of 2013 State Legislature created a District of Innovation Program. The Director of the
Office of Innovation at the ADE contacted the Springdale School District to participate in a
focus group linked to innovative practice, particularly with Priority School issues. The District
has also been asked to participate in a research study focused on our innovative practices in
teaching mathematics known as Cognitively Guided Mathematics. The district signed the MOU
to participate in the research study in August 2013. The focus group meeting is scheduled for

mid-October.

Parent Outreach

Springdale goes above and beyond the ADE requirements of parent outreach through parent
teacher conferences. In order to meet the needs of our diverse community of parents, we extend

our outreach in the following ways:
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e An AmeriCorps program with 22 members serving Springdale Hispanic Families in a
structured outreach program

e The addition of 3 new Marshallese liaisons for a district total of 7 (5 Marshallese, 2
Hispanic)

e Two communication specialists - members of the district’s public relations department -
who work specifically on outreach to Hispanic and Marshallese communities in the area
of TV, radio, print, and electronic media; they also work directly with parents in a parent
liaison role.

e Parents Taking Leadership Action: a Rockefeller grant funded project piloted last year
through One Community, and expanding to three schools this year. This project builds
capacity in parents to better advocate for their students, and engages them in the learning
process.

e Expansion of the Family Literacy Model which engages parents in English language
acquisition while they work to gain knowledge about better participating in their child’s

academic life.

Electronic Data Sharing

This state of Arkansas has instituted the Triand electronic data sharing system that allows student
achievement data for each child in Arkansas K-12 to be distributed between districts as students
move. This system supplies Springdale schools with transcripts, test data, and other student
demographics for students who enter Springdale Schools from other Arkansas school districts.
This system compliments our schools internally developed DS1 and Info systems that allow
visibility of student data across the district to stakeholders on student achievement. This system
mitigates the educational issues surrounding highly mobile children—data arrives with the
student once they are enrolled in a new school, within or across districts. Our district has
exercised our autonomy to establish data systems that exceed what the state requires. The district
has developed a user-friendly system known as “Clarify” that puts all the data for each student at
the “push of a button” for all students. This is available for teachers and principals for all
buildings. The district has created other data systems that define attendance neighborhoods so
that new families can identify their attendance area school. With 400-500 new families to the

district per year, this is an important resource.
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The following state-led work demonstrates evidence of successful state conditions to implement

our RTT-D reform agenda:

State provided PD

The State of Arkansas has provided extensive professional development on strategies, tools, and
supports for students and educators aligned with College and Career ready standards. The
Arkansas Department of Education (ADE), through the Arkansas State Board of Education,
adopted the college and career ready standards as defined by the Common Core State Standards
(CCSS). The district has complete autonomy in the design and delivery of the College & Career
Ready curriculum standards, and has constructed Understanding by Design units that align with
the expected Common Core State Standards. The ADE has published a realistic timeline for
implementation that includes webinars and conferences focusing on implementation with
fidelity. The State has partnered with ASCD for events that focus on the implementation of the
CCSS. Please see Appendix B21 for a detailed timeline of CCSS implementation.

ESEA Waiver

The ADE has redefined graduation rates to align with the requirements of the ESEA Flexibility
Waiver. Additionally, the Waiver gives targets for each school in the state, including the three
Springdale high schools included in this grant application. Through the ESEA Flexibility Waiver
approval process, the ADE has established growth trajectories for each district to close the
achievement gap. Targets are set for all students, and grouped by subpopulations as defined by
NCLB. A newly formed subpopulation known as the Targeted Achievement Gap Group (TAGG)
is comprised of three sub-populations: English Language Learners, Students with Disabilities,
and Disadvantaged students. This ensures that over 90% of students are “counted” in the
statistical methods used to determine if schools are meeting their AMOs. Historically, under
NCLB, only 9% of schools with ELL subpopulations, and only 13% of schools with Students
with Disabilities subpopulations were counted due to the size of many small, rural districts in
Arkansas. The ESEA Flexibility Waiver supports the development of the TAGG group to ensure
that more districts are held to the same accountability standards. This demonstrates the statewide

focus on equity in student achievement.
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Given the state context for implementation, Springdale Public Schools is well positioned to carry
out the expansion of personalized learning environments in our district. The work of RTT-D will
allow our district to continue our long-standing tradition of being a state leader for innovative

reform as evidenced above.
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B4 Stakeholder engagement and support

Given our track record of successful, innovative reform, we value the critical role of broad

stakeholder engagement and support in the development of significant change initiatives.

Our district is not engaged in collective bargaining with a union. Therefore, each participating
school faculty has been asked to vote on their interest in participating in RTT-D. A confidence
vote of 70% has been secured at each participating site. Please reference Appendix B22.

Please refer to the timeline below outlining the development of this RTT-D proposal:

2012 RTT-D Grant Proposal Submission Timeline

8/3,6/12 The focus of two administrators’ ‘Back to School’ meetings laid the groundwork
for the tenets of the grant. Please refer to Appendix B23a and B23b for meeting
agenda.

8/13-17/12 | ‘Back to school’ faculty meetings focused on the development of a RTT-D
proposal, with focused professional development on the four core educational
assurance areas.

8/30/12 The district submitted the intent to apply following the solicitation of feedback on
the priorities of the grant across stakeholders.

9/18/12 A meeting was held with a teacher advisory council that advises the
Superintendent on matters related to Curriculum and Instruction. The meeting
shared the initial grant outline.

9/15/12 A meeting was held with the CEO and program officer for the Jones Center for
Families with an overview of the RTT-D proposal; the partnership with the Jones
Center for Families allows for expanded learning opportunities through an
internship model and community service learning. Please see Appendix B24 for a
letter of support.

9/24/12 Patrons that serve on an advisory council for the Superintendent were given an
orientation to the RTT-D priorities with an opportunity to comment about the
proposal process.

9/25/12 A summary of the district’s initial RTT-D grant outline was posted online with an
opportunity to provide input to the design of the proposal.

10/3/12 A survey was posted with parent, teacher, and principal access to determine gaps
and needs as the district plans for enriched “personalized learning environments.”
Please see Appendix B25 for the survey results.
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10/3/12

A draft of the proposal was posted on the district website with an opportunity for
patrons to review the grant and provide input to the grant proposal.

10/9/12 A draft of the proposal was presented to the Springdale School Board with an
opportunity for input. Please see Appendix B26for School Board minutes
reflecting the presentation of the School Board for the RTT-D proposal.

10/10/12 A draft of the proposal was given to the participating school principals for review
with an opportunity for additional input.

10/12/12 A copy of the proposal was submitted to Mayor Doug Sprouse and State

Education Commissioner Tom Kimbrell for review and input.

10/15-26/12

Feedback from Mayor Doug Sprouse and State Education Commissioner Tom
Kimbrell was collected and incorporated into the final drafting of the RTT-D
proposal.

10/28/12

Submitted Race to the Top Application to USDOE

The following table demonstrates our ongoing work to sustain the focus of our goals during
school year 2012-2013.

Goal 1: Drastically accelerate Student Achievement

Professional development provided as follows

e June/July — Curriculum writing teams meet in Literacy and Math

e June/July — Curriculum Writing teams worked with the NWAESC on ESL scaffolding
with Diane August

e June/July — Curriculum writing teams worked with David Pook on Text Dependent
Questions to be used in formative assessments

e June/July — Cognitively Guided Math Instruction In-service

e September — Springdale Teams worked on Text Dependent Questions with David Pook

In addition, we received a grant in August from the Department of Human Services and added 8
new Pre-K Classes

Goal 2: Close the experience gap

August: Opened a new junior high with technology infused classrooms including Chrome books
for students in every classroom

September: Implemented the One Community Parent program Titled: Parents Taking Leadership
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Action

September: Increased the number of Family Literacy Programs by 3 schools: 1 elementary, one
middle and one junior high

September: Created Strategic plans aligned with getting more students eligible for prestigious
scholarships, increasing parent awareness of postsecondary opportunities, and ensuring that all
students understand the value and benefit of a postsecondary pathway.

September: Family information night about the National Merit Scholarship with brochures about
FAFSA applications

September: Participated in the Every Day Counts planning meeting that focuses on increasing
attendance

Goal 3: Deepen student learning through personalized learning strategies supported by a

culture of collaboration.

January: submitted and Received Approval for 2013-2014 Wall-to Wall Academy Grant
Proposal

January-July: worked on revising the Career Action Plan & course scheduling process for all
students

March: Site visit from Joe DiMartino for an orientation on secondary school reform
April and May: Academy Planning Teams began work to expand wall-to-wall

July: Signed MOU for Wall to Wall Academy grants

August: opened a new EAST Lab in the middle school

August: Expanded the Alternative Learning Center to include eight graders and expanded course

offerings in the Career and Technical areas of Business and technology

August: Common planning time for teachers was established as part of each secondary schools’

schedule

September: Entered into a new service learning project with the Jones Center on a national art
project known as the Every Artist Project

September: Joe DiMartino from CSSR conducted site visits in all secondary schools to determine

readiness for a move towards competency based pathways
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September: Began work on a systemic approach to Professional Learning Communities

September: Instructional Facilitators meeting focused on Student Centered Coaching

2013 RTT-D Grant Proposal Submission Timeline

8/2/13 Back to School Superintendents meeting with principals to review the
overarching goals of the district as reflected in the RTTT-D proposal

8/5/13 Back to School Division of Instruction meeting with principals to review the
up-to-date work on targeted projects as reflected in the RTTT-D proposal

9/17/13 RTTT-D shared with Joint Council, a representative group of teachers across
buildings, for input

9/17/13 RTTT-D informally shared with school board members during a lunch
meeting with an invitation for input

9/18/13 RTTT-D proposal sent to Commissioner Tom Kimbrell and Mayor Doug
Sprouse for review and input

9/28/13 Comment period closed. No comments were received from either
Commissioner or Mayor.

9/18/13 RTTT-D proposal shared with the principals with an opportunity for input

9/23/13 RTTT-D proposal shared with Patron Shelf, a representative group of patrons
from across the district with an opportunity for input

9/25/13 RTTT-D proposal posted on district’s website for review and input

9/30/13 RTTT-D proposal input included

9/30/13 RTTT-D proposal mailed to USDOE

Springdale Public Schools solicited letters of support across a broad range of key stakeholders.

Please see Appendix B27a-rs for the following letters of support:

1. Keli Gill, President of City Council 3. Perry Webb, Chamber of Commerce
Parent Teacher Association President
2. Doug Sprouse, Mayor of Springdale, AR 4. Margarita Solorzano, Hispanic Women’s

Organization
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10.

11.

12.

Kathy McFetridge, School Board
President

Tom Smith, Dean of College of
Education, University of Arkansas
Central Jr. High School Parent Teacher
Organization

Central Jr. High School Student Council
Central Jr. High School Faculty and
Staff

Mike Gilbert, Chief Operating Officer,
Jones Center for Families
Congressman Steve Womack, 3"
Congressional District, Arkansas
Jennifer Garner, Parent, Special Needs
Student

13.

14.

15.

16.

17.

18.

19.

Dr. Danny Brackett, HarBer High
School Principal

Archer ALE Student Leadership Council
Community Parent Liaisons

Madison Haskins, HarBer High School
EAST Student

Joe DiMartino, Center for Secondary
School Redesign

Terri Ralston, Adult Education,
Northwest Technical Institute

Judy VanHoose, President, Springdale
Rotary Club
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C. Preparing Students for College and Careers

In the process of preparing our proposal, the district has worked hard to align our plan for
improving learning to our three goals. In the text below, each of the selection criteria are
addressed in concert through our comprehensive approach of personalizing learning for all
students. We are focused on the following goals and objectives to improve learning and teaching

and support all students to graduate college-and career-ready:

1) Drastically accelerating student achievement by: a) reaching 100% of high-need
students through a high-quality Pre-K program; b) ensuring all students will be on
grade level in reading by the end of the 3" grade; c) ensuring all students will be on
grade level in math by the end of the 5" grade; and d) ensuring that every student will
move up two (2) proficiency levels on the ELDA exam after three (3) years in the
ELL program.

2) Closing the experience gap by: a) supporting parents as partners in the educational
process; and b) increasing access to technology and integrating the use of technology
into the classroom instruction.

3) Deepening student learning through personalized learning strategies, supported by a
culture of collaboration by a) using personalized pathways through school; and b)

creating a culture of collaboration—by design.

We have a high quality plan to implement instructional strategies that engage and empower all
learners, and support the needs of every student. This includes using RTT-D resources to

complete work towards the following eleven (11) projects:

1. Seat Time Waiver Pilot (P1) 7. Technology Acquisition and

2. Schedule (P2) Integration (P7)

3. Advisory (P3) 8. High Quality Professional

4. Personal Learning Plans & Student Development (P8)
Led Conferencing (P4) 9. Parent Academy (P9)

5. Multiple Pathways to Graduation 10. Strengthening Professional Learning
(P5) Communities (P10)

6. Centralize Early Learning Center 11. Educator Evaluation & Coaching
(P6) (P11)
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Project 1 (P1): Seat Time Waiver Pilot In a competency based progression (CBP) schools must
show that students are advancing not just by demonstrating growth in learning, but also by
demonstrating competency in the understanding and application of content knowledge. Through

a competency based system students:

Understand the competencies they must master to earn a diploma

e Are able to demonstrate mastery of competencies in a variety of meaningful, personalized
ways.

e Explore and discover deep learning opportunities both within and outside the traditional
school building and school day.

e Explore a range of academic and career pathways, including setting and tracking their
progress towards meaningful short and long term goals

e Understand, with the support of parents and educators that what they are learning is key
to their success in accomplishing their goals.

Our work in this area builds off the following already-initiated work: elementary schools have
moved to a rubric and competency-based model; EAST project based learning labs use a CBP
through technology and community connections; competency-based work in our CTE
academies; active participation in Skills USA a competency-based CTE competition—the
President and the Treasurer of the Arkansas Skills USA chapter are Springdale students; each
career academy requires a senior project that is in effect a competency-based graduation

requirement; and focus groups to determine readiness for the transition to CBPs.

Using resources made available through RTT-D, we will move this work forward in all three of
our high schools. This work will begin by establishing a District Competency-Based
Design/Transition Team. This team will take on the following work: 1) review of literature; 2)
conduct site visits at schools in New Hampshire that have been implementing CBPs for over five
years; 3) develop a set of competencies that each student will need to demonstrate proficiency in
order to earn course credit; 4) design rubrics; and 5) establish articulation pathways through high

school.
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Project 2 (P2): Schedule Springdale will convene a ‘schedule project team’ to carry out the
research behind, and development of, a new bell schedule to better support the projects under
RTT-D. The team will examine ways in which the bell schedule interferes with the district’s
ability to accomplish its goals, and identify what’s working and what needs to change to meet
our goals for student achievement. This includes identifying scheduling issues that must be
aligned across all the schools in the district (bussing, cafeteria staffing, start and end times, etc.)
The new bell schedule will prioritize flexibility for personalizing learning, and build time for:
teacher collaboration (P8 and P10); dedicated advisory time to build relationships and develop
personal learning plans that include college and career goals (P3 and P4); and support both the

seat time pilot as well as the multiple graduation pathways work (P1 and P5).

Project 3 (P3): Advisory Dedicated daily advisory time ensures that every student is known well
by at least one adult in the building. Students and teachers will use advisory time to complete
work towards personal learning plans (PLPs), and to prepare for student led conferencing (SLC).
In addition advisory time will be used to conduct college- and career-ready planning such as:
going on college visits; building ‘college knowledge’ about the college application process,
college match and enrollment processes, and navigating the financial aid path (FAFSA, need- vs
merit-based financial aid, and private vs. public financial aid); in addition to dedicated time to

work with college- & career-ready mentors and coaches.

The Central Junior High faculty has completed the development of a thoughtful advisory
program that includes curricular guidance for advisors. Additionally they have created a research
committee comprised of advisors, students and parents that will collect data to inform the
advisory programming throughout the school year. Under RTT-D we will bring to scale this

planning work to develop advisory in each middle school, junior high, and high school in the
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district. By establishing a clear purpose for advisory that includes PLPs, regular SLCs, and
college and career guidance—we can provide the structure and content for the advisory program

to be truly effective in supporting personalized learning.

Project 4 (P4): Personal Learning Plans & Student Led Conferencing Personal learning plans
(PLP)s will allow for consolidation of numerous efforts at personalizing learning that currently
exist across the district, and become the focal point in insuring that each student takes full

advantage of this array of services we offer to personalize learning.

PLPs and SLC are a natural outgrowth of the existing structures we have in place: elementary
and middle schools use the National Counseling Standards to lay a pathway from elementary
school to college, and conduct parent/teacher conferences twice a year; junior high schools
conduct career planning work through Mi Futuro; Individualized Improvement Plans (K-3) and
Academic Improvement Plans (3-12) create a roadmap for off-track students; and the Career
Action Planning (8-12) conference aligns coursework and assessments to college- and career-

ready pathways.

With guidance and training through RTT-D, we will take learning from these existing planning
structures (Parent Teacher Conferences, Career Action Plans, Individualized Improvement Plans,
Academic Improvement Plans) to establish personalized learning plans and student led

conferencing for all students as described below.

PLPs will ask students to express themselves in their own voices—earning praise and
recognition for their unique performance. PLPs provide a systemic way of guiding students to
examine who they are by exploring their talents, interests, dreams and aspirations. Through this

process of self-understanding, students become full partners in the learning process, and are
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guided to: set personal and learning goals; ask questions; explore how to find out more; and

reflect on what they have learned in the process.

The student led conference (SLC) provides a vehicle for students to articulate, with supporting
evidence how they are progressing. During an SLC, students lead their adult supporters (parent,
guardian, coach) through a thoughtful and thorough analysis of their progress to date, and
commit to specific next steps for increased progress. Reflecting on their progress and articulating
action plans builds ownership and leadership in students. Research on goal setting shows that
committing to goals in writing increases the likelihood of their accomplishment, and describing

commitments out loud provides an even greater chance of success™.

Work towards PLPs will be conducted during dedicated advisory time at each middle school,
junior high, and high school. SLC will take place at least twice a year, and will replace the
existing parent/teacher conferences and Career Action Planning conferences. Parents are more
likely to participate in conferencing when it is student-led®, and parents will be better supported

to actively participate in SLCs through opportunities provided by P9.

Project 5 (P5): Multiple Pathways to Graduation Our systemic commitment to personalizing
learning—through the piloting of our seat time waiver (P1), the creation of a new bell schedule
(P2), dedicated time for student advisory (P3) and ongoing work to complete personal learning
plans (P4)—will facilitate greater access and opportunity to engage students in multiple
pathways to graduation. We recognize that the steps to achievement of personal goals may not be

fully realized in a traditional classroom setting. Under RTT-D, work towards this project will

> Matthews, Gail. (n.d.) Goals Research Study. Dominican University.
1 Goodman, Amy. (2008). Student-Led, Teacher-Supported Conferences: Improving Communication Across an
Urban District. Middle School Journal. I, 48-54.
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include: expanding articulation agreements for dual enroliment with local postsecondary
institutions; expanding career academy offerings with courses grounded in professional and
technical standards; providing field-based, and project-based learning opportunities — including
through the technology-based EAST learning labs; and facilitating extended learning
opportunities such as community-based learning, online coursework, and independent projects.
Additionally, we will be able to provide students with greater practical support to pursue these
pathways, such as additional counseling and transportation to off-campus work sites. We are
committed to implementing the activities outlined above as a student engagement strategy for

deeper student learning.

Expansion of career academies will follow our commitment to adhering to the National
Standards of Practice for Career Academies which include: V1) teaching and learning that
exceeds external standards and college entrance requirements, and focuses learning; and VIII)
links to the community including meaningful involvement of employers, postsecondary
educators, and the civic community. Students opting to pursue one of these personalized
pathways towards graduation will be required to: conduct original research, provide written

reflection, develop an artifact of their work and complete an exhibition of their learning.

Project Six (P6): Centralize Early Learning Center In order to realize the ambitious outcomes
set forth in our proposal, we are committed to ensuring that all students enter school with the
skills and habits of mind of an early learner. RTT-D will provide resources that enable our
district to realize our goal of providing a centralized early learning center that allows students to
operate in age appropriate cohorts, instead of being scattered across the district. Since 2005 we
have come more than half way towards our goal of ensuring that 100% of high-need students are

enrolled in a high quality Pre-K program.
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Educators in the early learning center will work in professional learning communities to
vertically align the Pre-K and elementary curriculum, including preparing students for the rubric
and competency-based model of instruction currently in place. The early learning center will be
technology enabled with interactive white boards, teacher laptops, and Pre-K friendly computers
built into designated workstations. Parents will have access to student performance data in the
district’s interoperable data system, and the early learning center will make Kindle devices
available for parent checkout — ensuring equity in accessing student data. Educators will use the
data system to both monitor student progress, and populate the system with data from the Quill

Early Learning Inventory to inform future instruction.

Project 7 (P7): Technology Acquisition and Integration Technology resources are a natural fit
with engaging students in personalized learning; and supporting students, parents and educators
in regular progress monitoring. Personalized learning environments are accomplished when
students can access information and communicate about their course work at any time and from
any place. Through RTT-D we will expand our investment in technology to create 21% century
learning environments on all school campuses, and increase access to technology for all families

outside of the school.

Work and support already in place towards this project includes the following: the state of AR
has required that every student, starting with this year’s 9™ graders, complete an online learning
course; online learning courses are already heavily embedded at the Archer Alternative Learning
Center High School; credit recovery and night school courses are internet-based and students can
tailor their coursework to the credits they need to graduate; the district has initiated a progression
of resource provision as funding is available to provide classrooms with netbooks, iPads, and e-

readers; lessons plans are reviewed specifically to ensure that technology is embedded (part of
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the new teacher evaluation system — Standard 1d: Demonstrating Knowledge of Resources. The
impact on student achievement is observed formally on test data and in action research
conducted by principals. In one of our elementary schools educators tracked the achievement
levels of boys and their interest in reading based on access to e-readers. The principal reported
that the boys’ interest in reading, and reading levels, increased dramatically as evidenced by her

action research model. Please see Appendix C1 for a copy of this research.

Resources from RTT-D will enable to our district to ensure that every classroom is technology
enabled with interactive white boards, cameras and laptop computers for teachers, and a 1:1 ratio
of technology device/student. Devices such as iPads would allow students to access secure blogs
for communicating with teachers and peers; and access secure platforms to give and receive
feedback on posted assignments. What follows is an example of how one Springdale teacher has

used the existing 1:1 ratio of technology in her classroom:

Utilizing a flipped classroom methodology, students are given personalized downloaded
assignments on their iPad to take home and complete for homework. Once students
return to the school’s secure Internet server, their work is automatically uploaded to the
teacher’s computer. A follow-up class discussion includes opportunities for students to
text their answers to the teacher who can then identify the student from their master
response code. Assessment opportunities allow for student choice in demonstrating
content knowledge-through PowerPoint, Prezzi, a written report, or a video recording.

Using the resources of RTT-D, this personalized, technology-enabled learning style would be a
reality for all students, and would ensure that the interaction between the student and the teacher
is not limited to the time in class. Additionally, the provision of devices with course content
already installed makes null the cost-prohibitiveness of purchasing materials like books or course

pamphlets.
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Another aspect of this project is expanded investment in Environmental and Spatial Technology
(EAST) project based-learning labs and eMINTS. EAST labs are technology-driven, student-
centered learning environments where teachers facilitate learning using high tech resources. Labs
are equipped with state-of-the-art workstations, servers, software and accessories including
GPS/GIS mapping tools, architectural and CAD design software, 3D animation suites and virtual
reality development tools. Students identify problems in their local communities and then use
these tools to develop solutions—collaborating with civic and other groups in the process. EAST
was recently named the Top Ed-Tech Initiative in Arkansas by eSchool News—which cited the
EAST labs’ ability to demonstrate how powerful ed-tech is for students and communities. EAST
labs are already in place in four of our schools. Through resources provided by RTT-D we will

expand to allow even more Title I schools to access technology-driven project-based learning.

All teachers will have access to ongoing professional development as outlined in P8 to build
capacity in the integration of technology into the classroom. Our district is already partnered
with eMINTS to prepare educators to be fully functional with technology and incorporate a
“shared use of technology’ model with students. Technology workshops are held year-round for
faculty members and include a focus on Web 2.0 tools, and the development of processes for

students to gain knowledge and share their learning using electronic devices.

Another dimension of P7 is a new robust, interoperable data tracking system with student, parent
and educator access. This system will allow students and parents to log in to a secure platform
and access performance data like: attendance records, behavior referrals, assignment completion
and assessment scores. Through this system, teachers will be able to directly communicate with
students and parents about individual progress and class expectations through a secure email

account. Teachers will use this system to input and monitor student progress, generate individual
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student and class achievement reports, and collaborate with other educators and support staff to

coordinate student support.

As detailed in Section D2, Springdale is committed to ensuring access to technology for all
families. Through the coordination of a low-cost home internet option for qualifying families,
and the provision of web-ready devices to community liaisons making home visits, all families
will have reliable means to access the new student data system. Additionally, P9 — Parent
Academy will support this work in that parents will have access to programming on the role of

technology in the education process.

Project 8 (P8): High Quality Professional Development In order to achieve the ambitious
outcomes set forth in our RTT-D proposal, we have included a number of projects that will work
in concert to create a transformational, personalized learning environment. Critical to the
implementation of the activities outlined in each of the projects is the appropriate support for

educators to build knowledge and skills in order to effectively carry out the work of our project.

RTT-D perfectly coincides with a transformational period of curriculum and assessment
alignment currently underway in the district. This includes the development of curriculum that is
aligned to the Common Core State Standards (CCSS); the habits of mind, and college- and
career- ready graduation requirements as defined by the ADE; as well as the new PARCC
assessment system. Under RTT-D we propose to move even further towards offering students
personalized pathways through school with a competency based progression (CBP) model of

instruction and assessment as part of P1-Seat Time Waiver Pilot.

Devoting dedicated time and staff to curriculum development and alignment will be carried out

in the following way. The district will convene Teachers on Special Assignment (TOSA) teams
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in multiple content areas to work in partnership with university and national experts on
curriculum writing. These teams will have additional support from P11 — Teacher Evaluation
and Coaching. These new curricula will include interim formative assessment systems that allow
students to demonstrate mastery of standards at multiple times and in multiple comparable ways.
Due to P2-Schedule, TOSA teams will be able to provide job-embedded professional
development to their peers using dedicated common planning time. As teachers build capacity in
the new curricula, demonstration classrooms will open on each school campus. Teachers from
around the district will have ongoing opportunities to observe lessons in the demonstration
classrooms to advance their own practice, and teachers will have opportunities to give and
receive feedback on lesson design and delivery. As new curricula are rolled out, educators will
have regular opportunities to engage in student-centered common planning time with peers who

share common students.

Literacy TOSA teams will advance the implementation of research-based best practices like
Balanced Literacy at the elementary level and Authentic Literacy at the secondary level.
Balanced Literacy builds a foundational appreciation for reading and writing through teaching
phonics, grammar skills, reading, writing and comprehension strategies. Instructional approaches
for reading and writing include: modeling, guided and independent work as well as opportunities
to share work. Authentic Literacy includes the use of Close Reading, and embeds process skills
through: increasing text complexity at each grade level, using analytical reading skills, and

developing research and argumentative writing skills.

TOSA teams focused on ELL students will advance the use of the Gradual Release of
Responsibility in which teachers help students acquire knowledge and academic language

through structured teaching that includes modeling, guided instruction and both group and
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independent work. An in house ELL expert will be hired to support the work of dedicated ELL
teachers, as well as regular education teachers, to provide high quality accommodations for ELL

students.

Mathematics TOSA teams will advance the implementation of research-based best practices like
Cognitively Guided Instruction (CGI). CGI builds the capacity of teachers to connect the
intuitive knowledge that students bring to the math learning process with formal concepts and
operations. In a CGI math classroom, teachers focus on assessing the processes that students use
to solve mathematical problems. From there, teachers work to correlate computational skills with
problem solving in authentic settings. This leads to an emphasis on problem solving as opposed
to repetition of number facts. A special focus for these TOSA teams will be the algebra
curriculum. The new curriculum will be designed around a mastery learning model called
Mathematical Thinking. This mastery-learning model embeds the eight mathematical practices

listed as essential to developing college- and career-ready skills within the CCSS.

As referenced in P7 — Technology Acquisition and Integration, educators will have access to a
wealth of student progress data; platforms to communicate with students, parents and other
educators; and technology devices installed within the classrooms. As a growth area for the
district we are partnered with eMINTS to provide professional development to get all teachers
trained in the use of new equipment and systems, and build proficiency for deep integration into
instruction. As referenced in P1 — Seat Time Waiver Pilot, and P5 — Multiple Pathways to
Graduation, our work will be centered on cultivating college- and career-ready habits of mind
through deep learning experiences. Several examples include: community projects will become
the basis of an economics project; real world problem solving opportunities will be provided

through mathematics; inquiry based science units will use an outdoor learning garden. P-8 High
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Quality Teacher Professional Development will support educators to ensure that instructional
strategies give students “practice “in the habits of mind required to stimulate creative thinking,

problem solving, perseverance, collaboration and team work.

Work is already underway towards this project, and his been supported by experts from the field.
This includes professional development during the summer of 2013 to initiate development of
competency-based progressions using the Understanding by Design model. Additionally,
teachers worked this summer to write formative assessments that included text dependent
questions as required by the CCSS. These formative assessments are already being piloted with
feedback loops for continuous improvement in place. Through RTT-D, the work of the TOSA
teams will get underway immediately as we begin work towards realizing our ambitious

outcomes.

Project 9 (P9): Parent Academy We are committed to closing the gap between parents who
routinely participate in their child’s school, and those parents who are reluctant or unaware of the
need to participate. Using resources provided by RTT-D we will scale up existing partnerships to
create a series of programs for parents known as the Parent Academy. The purpose of the Parent
Academy is to build advocacy skills for parents so that they can more meaningfully participate in
the academic life of their child. Through a series of programming, parents will: build knowledge
and skills to help their child set a vision towards a college and career pathway; understand the
data that reflects their child’s achievement levels, build capacity in the access and use of

technology; and establish goals that support increased achievement.

The work of creating a Parent Academy includes pulling disparate programming together to

provide a cohesive and comprehensive set of offerings to better engage parents. This existing
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programming includes: our partnership with the district’s PTA leadership team; Parents Taking
Leadership Action — a Rockefeller grant-funded project offered through the Hispanic outreach
group One Community; the Family Literacy Model which engages parents in English language
acquisition while they gain knowledge about how to better participate in their child’s academic
life; and a partnership with the Marshallese Community Advisory Team.

Work in this project will support P4 — Personal Learning Plans and Student Led Conferencing,
as well as P3 — Advisory. Parents will have access to seminars that better prepare them to
meaningfully participate in Student Led Conferences, and assist their child in establishing and
monitoring goals set forth in their personal learning plans. Additionally, parents will have access
to programming on college- and career-readiness that mirrors the content students receive in
advisory. This includes: opportunities to go on college visits; and ‘College Knowledge’ seminars
on the college application and match process, the selection and enrollment process, navigating
the financial aid process: FAFSA, need- vs. merit-based aid, and public- and private-financial
aid; as well as the planning for, and financial implications of, having a college-going child.
Work in this project will be supported by P7 — Technology Acquisition and Integration. As a
result of P7, parents will have access to a parent portal in the district’s interoperable data
management system. Additionally, parents will have greater access to technology through:
increased hot-spots for internet access around the district; more devices available for use and
check-out throughout the district; as well as reduced cost internet access through our agreement
with COX communications.

The key to the success of this model is our ability to successfully reach parents; the following
steps are indicative of our plan going forward. We have scheduled our first outreach session

targeted for Marshallese parents on October 4, 2013. In comparison to previous outreach we are
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incentivizing attendance at this event by hosting a Marshallese community potluck and
showcasing student performances by Marshallese students. These suggestions were brought
about based on input solicited from the Marshallese Advisory Board. Announcements about the
event have gone out through Marshallese churches and we are also using our community liaisons
to make personal phone calls to parents. We are embedding a message of school involvement
and goal setting in partnership with school personnel through student entertainment, food, and
fellowship. We are confident that through greater incentivization, more parents will participate in

school functions and build a critical mass of parent engagement.

Project 10 (P10): Strengthening Professional Learning Communities High Functioning
professional learning communities (PLC) are integral to the development and implementation of
the projects set forth in our proposal. Through P2- Schedule, educators will have access to
dedicated, daily time for common planning time (CPT) with course-alike, grade-alike, or
academy-alike educators. During this time, educators will review and craft plans to improve the
academic engagement and achievement of the shared students they serve. CPT promotes the
practice of personalized learning and teaching; increases the extent to which instruction is
integrated across grade levels and content areas; and facilitates peer learning and continuous

improvement for the entire school staff.

Educators will have access to opportunities to build capacity in their collaborative skills and
practices in order to more effectively contribute to their PLCs. Structured support will be
provided to learn the concepts, habits, tools and skills that lead to reflective practice and
facilitative leadership. This will include the use of Common Friends Group protocols for:
engaging in reflective discourse; giving and receiving of product feedback, examining student

work and facilitating group development and processes.
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We are building off existing work in this area—currently teachers meet in course-alike groups
and have undergone extensive professional development to use data as evidence in
conversations. We will build off this work and use a ‘train the trainer’ approach to building
capacity amongst educators. This will include methods of peer observation and reflection, and

participation in demonstration classrooms (part of P8 — High Quality Professional Development).

Project 11 (P11): Educator Evaluation & Coaching As a community of learners, all
Springdale educators are supported by our evaluation systems: Leaders Excellence and
Development System, and Teacher Excellence and Support System (TESS). These evaluation
systems provide a process of continuous improvement through experience, targeted professional
development, and insights and direction provided through thoughtful, objective feedback about
effectiveness. Through resources provided by RTT-D we will go above and beyond the
expectations of these systems and conduct ongoing 360° evaluations of educators and leaders.
These evaluations will provide competency feedback for administrators and teachers regarding
their strengths and limitations in the context of their specific job goals and demands. The result
of this evaluation process will be ongoing monitoring of capacity to aid in the implementation of

our very targeted professional development plans.

We will partner with a national expert in school reform and a research and evaluation expert to
provide critical coaching for, and third party evaluation of, our implementation efforts. Selection
criteria for the partnership will include the capacity the organization has to provide instructional
experts and school change coaches who can provide technical assistance as we move towards a
transformational model of personalized schooling that includes competency based progressions,
advisories with personal learning plans and student led conferencing, and multiple pathways to

graduation. Additionally, as partners in our work, we will be seeking a partner who can also
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provide invaluable support for change leadership. The selection criteria for the research and
evaluation group will include the ability to support the district and school level improvement
teams by building the evaluation capacity of Springdale staff. This ongoing facilitation and
support will include: 1) professional development sessions exploring the basic tenets and
processes of evaluation; 2) integration of existing avenues of exploration (including instructional
rounds) into the evaluation and improvement process; and 3) coaching and mentoring as

individuals work in partnership with professional evaluators.

Coaching for personalized schooling will include becoming familiar with the range of options for
personalizing learning and teaching for anytime-anywhere learning, and incorporating
personalization strategies into existing lessons and units. This will include methods for inquiry-
based teaching such as embedding academic content in a way that has significant and lasting
value for the student; and drafting questions that students are invested in answering, and that
have multiple entry points for students of varying skill levels. Instructional coaches will also
support teachers in facilitating multiple pathways for graduation. Educators will be able to assist
students in designing projects that include artifacts and exhibitions of learning, demonstrate
disciplined inquiry, and have value beyond the school. This work is expected to reflect college
and career readiness, and will be assessed against rubrics that provide a consistent set of learning
expectations for students and are scored through a moderation process to ensure both a deep

level of learning, and fairness in scoring.

Based on review of change process literature by Michael Fullan, Richard Dufour and, Joe
DiMartino to name three, targeted coaching tied to “Change Leadership, includes strategies to
ensure that the ambitious instructional outcomes of our RTT-D work are realized through a

culture of collaboration where teachers are willing and able to participate fully in the change
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process. The introduction of new practices is always accompanied by the need to recalibrate role
and position descriptions. A lack of role clarity is a leading cause in the failure of initiatives to
meet their goals, and is a predictor of job productivity and satisfaction. Coaching will add clarity
to role and position descriptions, help identify the professional development activities required,
and build community support for change. In addition it is an expectation that the coaches will
provide skills and strategies to deal with resistance to change through modules aimed at
strengthening leadership skills, improving communication, creating buy-in for change, and

finding time to support and sustain change.

Through support from our national expert, we will conduct a district-wide initiative mapping
exercise at the outset of grant implementation, and the aforementioned 360° evaluations
throughout the life of the grant. The initiative mapping exercise will clarify priorities for all
stakeholders by aligning existing work in the district to the RTT-D projects and identifying those
activities from past work that are of less importance and need to be taken “off the plate.” This
will allow us maximize our time to focus on what’s most important for driving the ambitious
improvements in student outcomes set forth in this proposal, and help each school to see how

what seems like a group of disparate initiatives are connected, and therefore manageable.

" Fullan, M. (2011). Change Leader. San Francisco, CA. Jossey-Bass.

18 Dufour, R., Marzano, R. (2011). Leaders Learning — How District, School, and Classroom Leaders Improve
Student Achievement. Bloomington, IN: Solution Tree Press.

19 DiMartino, J., Wolk, D. (2010). The Personalized High School — Making Learning Count for Adoloescents. San
Francisco, CA: Jossey-Bass.
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Our district has a high quality plan to implement the work put forward in the aforementioned projects This includes coordinated
efforts to both: 1) initiate new work and scale-up existing work, and 2) roll out work through cohorts of implementation in some
instances, and with across the board implementation in other instances. Please reference the overall timeline of implementation in

Section A3, as well as more-detailed project specific timelines in section C1 and C2.

Table (C1) Plan for personalizing the learning environment such that all students have the support to graduate college- and

career-ready.

Project Activities Deliverables Responsible
Goal 1: The district will drastically accelerate student achievement.
6 Secure additional space 2 1  Addition of 5 Pre-K classrooms  Superintendent

Operating Pre-K center meeting  Assistant Superintendent Pre-K 7
1 ADE guidelines with program and Pre-K Director

Hire staff for pre-K center and equip space - . X
P quip sp 2-4 approval Assistant Superintendent

for five new classes

Technology upgrade for all Department chairs for
classrooms Professional development
Move existing classrooms in satellite 2 1 ELL Lead Teachers (Teachers on
locations around the district to central Special Assignment )
locations
Purchase technology for 21st Century 2-4 1

Learning Classrooms
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Hire curriculum writing specialists in 1-2 1 Curriculum documents in math ~ Superintendent

reading, math and science K-12, and literacy K-12 (cross Assistant Superintendent Pre-K 7
curricular) and Pre-K Director

Contract f fessional devel ti ELL curriculum specialist Assistant Superintendent

O?hré}(':t or pro essu?[ﬂa eve olpmen '(;' 2 1 contracted Department chairs for

EEL’ Iteracy across the curriculum, an ELL scaffolding PD and Professional development
documents ELL Lead Teachers (Teachers on

Job embedded PD for faculty/classroom 3 1  Formative assessments Special Assignment )

observations

Six demonstration classrooms identified 3 1

Begin site visits 3 2

Hire ELL scaffolding expert 2 1

Sustained implementation of GRR with 1 2

PD

Completion of vertically aligned college 1 2 Math curricula District Leadership Team

and career ready English curricula English curricula Teachers on Special Assignment

Completion of vertically aligned college 1 2 Formative assessments ex?(erts fromdthe pnlvlersny of

and career ready Math curricula Arkansas and national experts

Refine curriculum based on data from 2-4  1-2

assessments in Math and Literacy

Development of formative assessments 2 1

Refinement of formative assessments 3 1

based on pilot of PARCC assessments

Implementation of refined formative 3 1

assessments

Evaluate alignment and refine based on 3 1

PARCC assessments
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Implement refined formative assessments 2-4 1
Evaluate and analyze effectiveness based 2 2
on PARCC assessments
Goal 2: The district will close the experience gap.
7 Generate bid specification for the new data 1 2 New interoperable data District leadership team
system management system Assistant Superintendent for
Professional Development Technology/STEM
Install new data management system 2 1 ) .
g y Experts in the field at the
University of Arkansas and
Provide professional development to staff 2 1 national experts
and community regarding new system Technology Technicians
Technology Integration
Evaluate effectiveness of system 2-3 1 Specialists
Sustain and maintain system 4 1
Professional development to support new 1 4
technology
7 Determine location and specifications for 1-4 1  Action plan to expand EAST District leadership team
EAST labs, with priority to schools classrooms Elementary building principals
without access to rain gardens, outdoor Action plan for academy model ~ Maintenance department
classrooms or community garden projects expansion District leadership team
Action plan for addition of up to  High school leadership teams
9 EAST labs in Title | associated with academy design
Select 5 eMINTS teachers and begin 1-4 1 elementary and middle schools  District leadership team and
training Adequate staff to support elementary principals where
Generate bid specifications and solicit bids 1-4 1  !ntegration EAST lab models are being put

for the EAST Lab model

Adequate staff to support

into place
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Generate bid specifications and solicit bids  1-4 installation Career and Technical
for scale up of technology across the Equity across the district in coordinator
district technology access High school leadership teams in
. artnership with university and
Hire 4 Technology staff: 2 Tech 1-4 Eusiness P y
. o7 - partners
Integration Specialists, 2 Technicians
9 Scale up IRIs, AIPs, PLPs implemented 2-4 Analysis of the Partners in Partners in Education
for all students Education roster of enrollment District leadership team
Student Led Conferencing 2.4 and participation by school with  Director of Partners in Education
) o results housed in a central and Board members
Increase sites for Family Literacy 2-4 location by June 2014. Building principals
Program. Select 5 sites over 3 year's Increase partners enrollment and ~ Participating partners
Public will building with first time college 1 participation where needed in K-12 counselors and principals

going families - field trips, college career
nights, parent-friendly information

coordination with the Partners in
Education Director.

Planning documents and
attendance records for student
led conferences

College Knowledge Seminars

College career readiness
coordinator

GT coordinator

High school principals
Assistant superintendent 8-12

Goal 3: The district will deepen student learning through personalized learning strategies, supported by a culture of collaboration.

1

Create a design and research team for seat
time waiver.

Presentation of a pilot of seat time waiver
concept to Springdale School Board

Site visit to New Hampshire Schools
Contact office of innovation

1

2

Draft of proposal
Program structure

District level task force to create
proposal including the District
Leadership Team in cooperation
with the Commissioner of
Education for the State of
Arkansas and the State Board of
Education

High school principals and
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Presentation of pilot concept to State
Board of Education

Design of pilot including articulation
pathways through high school

Design team to work on competency and
rubrics

Implement and evaluate model

Make adjustments to model
Implement revised model

Expand pilot

building level leadership teams

Common Planning: Master Schedule
development: reviewed and refined
each year 2017and beyond

Professional development for Student
Centered Coaching: 2014 and beyond
as new teachers join the system

Career Action Planning and Personal
Learning Plans: adjustments as
dictated by PARCC Assessments

Advisor/Advisee models

Rubric, tools and calendar for
teacher evaluation system
training and implementation
Rubric, tools and calendar for
principal evaluation system
training and implementation

District Improvement team
Personnel director
Professional development
coordinator

Experts from the Northwest
Arkansas Educational Service
Center

Arkansas Department of
Education
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Revise PLP and CAP models 1 2 Revised tools for use with PLP District Improvement Team and
planning and CAP planning district level Task Force created
Implement and Sustain use of PLP and 1-4 1 Implementation to rev_iew gnd redesign PLP and
CAP models schedule/calendar CAP in alignment with new
college career ready
expectations.
Establish a Task Force on Community 2 1 Proposal for community service  District leadership team
Service Learning for High School learning projects in cooperation  Director and leadership team of
Students in conjunction with the Jones with the Jones Center for the Jones Center for Families
Center for Families Families District coordinator for
An agreement with the community service learning
University of Arkansas to credit for high school students
increase the number of student
mentors
Professional Development in
second language acquisition and
scaffolding of grade level
instruction with national experts
Design of improved PLP and CAP 1 2 PLPs for all learnersFamily District leadership team
documents and processes Literacy Programs in 5 Elementary and secondary
additional Title I Schools school leadership teams
Principals in 5 Title | Schools
Create a task force to redesign the PLP 1 2
process
Roll out new PLP and CAP process with 1 2
students and families
Monitor effectiveness of new CAP process 1 2
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Make adjustments to PLP and CAP 2

process and implement changes

Sustain and adapt model as needed June 3

2015 and post grant 2017 and beyond

Add FLP 1

Expand academy model 2-4 New and Expanded academy District leadership team and high

models school leadership teams
Implement academy model 2.4 New curriculum and formative mcludmg_acac_iemy faculty in
assessment models partnership with experts at the
_ New PLP and CAP process national and state level

Evaluate effectiveness of academy model 2-4 District leadership team and
Teachers on Special Assignment

Implement changes to improve model 2-4 in partnership with University
experts, national experts in

i i curriculum writing

Post grant: Monitor program effectiveness 5 District leadership team and high
school leadership team including
the high school counselors

Create, analyze, adjust and refine 1 Formative assessments for all District leadership team

formative assessments, including CCSS units Teachers on Special Assignment

opportunities for student exhibitions, Exhibitions of learning rubrics Building principals

aligned with the new CCSS units and guidelines embedded in the  faculty involved in academies

S CCSS and the academy

Create system for exhibitions in alignment 2 curriculum

with new academy models

Implement exhibitions for new academies 2
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Analyze effectiveness, adjust and refine
exhibition process

Maintain and sustain exhibition model
with new academies

2-4

4
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(C1ai)(C1aii)—Our educators are mission and goal driven in their daily work, and we

prioritize modeling these behaviors for our students. In order for students to understand

that what they are learning is key to their success in accomplishing their goals (Clai) and

understand how to structure their learning to achieve their goals and measure progress

towards those goals (Ciaii), they must first have personal goals. Beginning in the

elementary setting students are engaged in work to build bridges through their education
to later postsecondary goals. Through P6 we will ensure that more students are entering
elementary schools ready to learn. Our commitment to ensuring every student has
dedicated daily advisory time (P3) to complete work towards personal learning plans,
with regular reflection through student led conferencing (P4), will build evidence-based
understanding of the connection between classroom content and goal accomplishment.
This structured process of goal setting and reflection sets a school course pathway linked

to both college and career interests and graduation requirements, through learning and

development goals. As students transition into a system where all coursework is

described in terms of demonstrating proficiency (P1), the importance and relevance of
content becomes clear to each student. Students will use their PLPs to determine
placement in Career Academies or alternative pathways to high school graduation (P5).
Through P7, P8 and P10, all educators will have access to, and regularly review, student
goals. This information, coupled with formative student achievement data through our
expanded data dashboard, will allow educators to make personalized connections
between learning activities and students’ personal goals. Lastly, through the work of P9 —

parents will be better able to engage in student led conferences, and continue the

76



conversation at home around the connection between classroom learning and long term

goals.

(Claiii)— We organize our learning approaches to engage and empower all learners in

an age appropriate manner through deep learning experiences in areas of academic

interest. Our RTT-D proposal expands approaches in place at both the elementary and
secondary level. We will expand our Pre K programming (P6) to engage our most high-
need students in early opportunities to explore academic interests. This includes the use
of age-appropriate technology (P7) that stimulates early learners’ interests in the world
around them. At the elementary level we are focused on accelerating math and literacy
achievement through engaging young learners in authentic, personalized learning
environments. This will be accomplished through the development of newly aligned
curriculum and professional development (P8) to carryout best practices like Balanced
Literacy, and Cognitively Guided Instruction that allows learners to work across the
curriculum in deep learning experiences like our project-centered outdoor classrooms
where gardens, various habitat, pond life and flora and fauna are observed, investigated,

and reflected on.

At the secondary level, we are focused on engaging students in college and career
preparatory experiences that put students on a pathway towards postsecondary plans.
Students will have increased flexibility to move through content at a personalized pace,
and pursue academic areas of interest (P1). Through our expanded career academy model
and multiple pathways to graduation (P5), students will pursue deep learning experiences

in an academy of choice, or in an extended learning opportunity of their interest.
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These learning experiences will be enriched by increased access to technology (P7) with

built in capability for customized exploration of the curriculum.

Claiv— The Springdale Public Schools strives to provide all students with access and

exposure to diverse cultures, contexts, and perspectives that motivate and deepen

individual student learning. We are building off the shifting fabric of our community to

incorporate the cultures and perspectives of new populations into our learning
environments. Our district has in place two elementary, and one high school International
Baccalaureate programs and we offer a foreign language program in five of our
elementary schools. We have a particular focus on closing the experience gap through

providing opportunities for all students to gain access and exposure to contexts and

perspectives necessary for postsecondary success. This includes our commitment to a
college going culture facilitated through advisory (P3) and supported by parents building
‘college knowledge’ (P9). Multiple pathways to graduation (P5) strengthen involvement
with the community while enhancing exposure to a wider array of cultural opportunities.
Through these experiences students will gain entry-level work skills, confidence in
interacting with adults, and will experience the value of being an engaged community
citizen. Greater access to technology (P7) will allow students to interact with a global
community of learners who can provide context and perspectives that deepen student
learning. And a requirement for participation in the EAST project based learning labs is

that projects serve an explicit community need.

(Clav) High quality professional development (P8) with ongoing time for teacher
professional learning communities (P10) will allow educators to develop and implement

innovative new curricula aligned to college and career ready standards that embed the
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habits of mind required of a college and career-ready student into learning opportunities.

These habits of mind include skills and traits like goal setting, teamwaork, perseverance,

critical thinking, communication, creativity and problem solving. Aligning this

curriculum development with structures like personal learning plans (P4) and multiple
pathways to graduation (P5) will present opportunities for embedded lessons on
perseverance and problem solving as students overcome obstacles and work to align their
learning experiences with their college and career interests. These skills and traits are

essential building blocks for students to master critical academic content. The flexibility

(P1) and opportunity to pursue more authentic learning experiences (P5, P8) will ensure
that students are involved in learning experiences that require problem-solving, critical

thinking, and communication through teamwork—Dby design.

(C1bi) Our district is making significant strides towards facilitating a personalized

sequence of instructional content and skill development designed to enable the student to

achieve his or her individual learning goals and ensure he or she can graduate on time and

college- and career-ready. All students will complete work towards developing
personalized sequences through the K-12 use of personal learning plans (P4). Personal
learning plans have empowered learners in our district to voice their wants and needs
when it comes to personalizing their educational experience. Using personal learning
plans, students reflect on areas of growth and development, and make decisions about
how they can best demonstrate competency of college and career ready standards.
Working together with teachers, students are able to personalize a sequence of
instructional content and skill development that enables them to achieve their individual

learning goals. Students will have a greater number of options to personalize this
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sequence, and the flexibility to proceed at their own pace through our Seat Time Waiver
Pilot (P1) and Multiple Pathways to Graduation (P5). Through the work of the Parent
Academy (P9) and with greater transparency in student performance data (P7), parents
will be better able to engage meaningfully in developing and monitoring these
personalized sequences. Our goal is to orient all students and their families towards

realizing the goal of graduating on time, college and career ready.

(C1bii)— Our district has been a statewide leader in implementing high quality

instructional strategies using a variety of personalized learning environments. Through

RTT-D we are taking this work to the next level by allowing students, working together
with their parents, more flexibility in selecting which learning experiences they will
pursue. Our focus on expanding the proficiency of all educators (P8) in practices like
Cognitively Guided Mathematics, and Balanced and Authentic Literacy ensures that
students operate within a variety of high quality instructional settings. Students will
continue to participate in AP courses and expanded dual enrollment opportunities, but the
variety of personalized learning environments will be expanded. Multiple Pathways to
Graduation (P5) will allow students to demonstrate mastery of standards in authentic
settings of their choosing. These experiences have taught us that students thrive when
they are challenged by the opportunity to demonstrate their mastery of content using a
strategy or format of their choosing. We have also learned that every student must
progress through curricula at a pace responsive to their goals and needs. Therefore, we
plan to carry out a Seat Time Waiver Pilot (P1) to allow students to engage in high

quality instructional strategies through a personalized progression.
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(C1biii) As our district embraces the Common Core State Standards (CCSS), we are

developing new curricula that engage all learners in high quality content aligned to

college and career ready standards and graduation requirements. We will work to identify

course and grade level competencies that are tied to the new standards with embedded
formative assessments (P8), and allow students to demonstrate mastery in personalized
and authentic ways using the flexibility of our seat time waiver (P1). Using the Personal
Learning Plan structure, students and their families will participate in conversation and

reflection on their personal outcomes and progress.

As part of our commitment to preparing students for 21* century success, we are
expanding our digital footprint to include 1:1 technology for all students. Students will

access and interact with digital learning content both to carry out instructional tasks, and

to demonstrate mastery of competencies. They will also have greater capability to
network with teachers and other students to better engage in the high quality content. Our
suite of technology will include iPads, netbook carts, cameras and interactive
whiteboards in each classroom. Every school will have a computer lab and EAST labs

will be incorporated into the high schools.

(C1bivA) Since 2009, the district has been developing and implementing our district-
designed data dashboard system. As part of our district-wide accountability measures,

teachers must update individual student data on a frequent basis. This system allows

students and parents access to student grades and progress. The data dashboard enables

ongoing and regular feedback loops in two ways. The system has the capacity to send out

alerts to students and parents when early warning indicators are reached and provide a

resource for personal learning plans and student led conferencing (P4). The system will
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also allow for easier access to individual student data, district data, trend data in
achievement, financial data and other data of interest by parents, faculty, and community.
The system will also enable the district to identify strengths and opportunities for district
improvement that facilitate data-driven school improvement planning and professional
development to improve student learning. We are working to create a robust data system
to collect postsecondary enrollment and attainment data. We are working with experts in

the field, along with our technology team, to access this data and build the system. With

these efforts we will not only have the ability to garner ongoing and regular feedback on

student progress towards college and career ready standards, but to follow through with

graduated seniors and use their performance to inform and improve our programming.

(C1bivB) A cycle of formative assessments will provide actionable information to

educators, parents, and students in a timely way to inform personalized learning

recommendations based on students’ current knowledge and skills. The development of

formative assessments linked to curriculum units (P8) will drive instructional change for
students as well as allow educators, parents, and students to track their progress over
time. In addition, using progressions of scores on PLAN, EXPLORE and ACT, students

can determine their pathways toward college and career ready pathways. Second

language learners are given feedback on their ELDA scores that track English Language
acquisition. Students are tested on the ELDA annually. In competency based
progressions (P1) and Multiple Pathways to Graduation (P5), the use of exhibitions,
scored on a rubric by peers and panels of community experts and faculty, will be
expanded and well embedded in the college and career ready curriculum units. Integrated

into these presentations will be the applied use of technology (P6) as students work on
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their research and present their findings. The use of this model K-12, allows students to
demonstrate those college and career ready skills not readily assessed by the PARCC

assessments.

(C1bv) As part of our long-standing commitment to personalizing the academic

experiences of all students, we have in place a variety of accommodations and high

quality strategies to provide early interventions for struggling students. The personal

learning plans afford regular and ongoing opportunities for students to communicate and
reflect on their progress with a trusted adult. (P4) Students demonstrating a need for
targeted accommodations or interventions have a variety of strategies available to them.
It is our proposal to scale up these strategies through the work of RTT-D. We currently
utilize Individualized Improvement Plans (IRI) in grades K-2 and Academic
Improvement Plans (AIP) in grades 3-12 when students are not achieving grade level
standards based on state or district assessment data. We propose to scale up this process
by including progress towards college and career ready standards and competencies as
part of this intervention model. This will help empower students to take ownership over
their own progress by shifting the focus away from absolute scores on state and district

assessments, to a focus on relevant college and career ready standards and graduation

requirements that students regularly reflect on.

Through a network of supports provided by community stakeholders, our district has
mentoring programs in place for students who struggle socially and/or academically.
Three of our schools are partnered with the Primary Project which is an early
intervention behavioral program working in coordination with the mental health

organization for our region. Through RTT-D we intend to scale up this partnership and
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the important services they provide. A partnership with the University of Arkansas
provides literacy support for both school day and after-school activities for struggling
students. We are scaling up our partnership with Partners in Education, which provides
support from local businesses in the community. This support includes fiscal support for
supplies, as well as mentoring programs, buddy reading programs, and meal functions to
ensure our most high-need students are able to engage in the learning progress. We are
proud to share that over 100 businesses are supporting the 20 schools in our district.
Please reference the Competitive Preference Priority for more detail on our community

partnerships.

(C1c) As our district works to scale up many initiatives like personalized learning plans,
increased access to technology, and greater opportunity for personalized pathways

through learning, we are systematically ensuring that mechanisms are in place to provide

training and support to students and their families during the transition period to ensure

they understand how to use the tools and resources provided to them to track and manage

their learning. Using dedicated daily advisory time (P3) students will have structured
opportunities to become familiar with and complete work towards their personalized
learning plans, and prepare for student led conferencing (P4). Advisory, coupled with the
Parent Academy (P9) will ensure that students and parents know how to access and
determine the relevance of available student data. Time will be built into advisory and
class time to familiarize students with the proper use of our expanded suite of technology.

It is our goal to implement the tools and resources necessary for expanded personalized

learning environments with fidelity both to the contractual obligations to the US

Department of Education and to the commitment our families and communities have
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entrusted us with in providing a rigorous, college and career ready curriculum for all

students.
(C)(2)Teaching and Leading

In the process of preparing our proposal, the district has worked hard to align our plan
for improving teaching and leading to our three goals. In the text below, each of the
selection criteria work in concert towards a comprehensive approach of personalizing
learning environments and ensuring that each graduate of the Springdale Public Schools
is college and career ready. We are committed to providing the necessary support to all

staff as they work to implement our reform agenda.
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Table (C2) Plan for personalizing the learning environment through expanding teacher and leader capacity and enhancing

practices such that all students have the support to graduate college- and career-ready.

Project Activities

Deliverables

Goal 1: The district will drastically accelerate student achievement.

Responsible

8 Development of formative assessments 3 1 Formative assessments in District Improvement Team
Analyze and evaluate formative 3 2 alignment with PARCC and Teachers on Special
assessments other college- and career- Assignment

ready skills Experts in the field of
assessment design from the
University of Arkansas and
the NWAESC
National experts in ELL
assessment

8 Development of curricular units: task 1 2 Curriculum units District Improvement Team
force including Teachers on Special Teachers on Special
Assignment Assignment

Experts in the field
Refinement of curricular units 2 4
8 Professional development long range 1 2  Tools for professional District Improvement team

planning document

development in: ELL
strategies and scaffolding for

Professional development
coordinator
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Professional development tools, 2-4 CCSS; Cognitively Guided Teachers on Special

training documents, and calendar Math; Balanced Literacy in Assignment
the primary grades; Authentic  Instructional facilitators at
Literacy K-12 each building
Sustain PD for new faculty in  Building principals
Gradual Release of ELL Coordinator and staff
Responsibility National experts in ELL from
Curriculum units and regional labs sponsored by the
formative assessment tools USDOE

Goal 2: The district will close the experience gap.

1 Seat time waiver: Presentation to 2 Waiver to seat time District Improvement Team
Springdale School Board Teachers on Special
Presentation to State Board of 2 Assignment
Education Experts in the field
Proposal development 3
Alignment of courses, schedules, and 4
assessments

7 Technology scale up across the system: 1 Interoperable technology District Improvement Team
Bid process system Teachers on Special

Assignment
Experts in the field
Technology Department
Purchase and installation 2
Professional development for use 2-4
Full implementation 3-4
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7 Technology system: Bids for new 2 New interoperable technology District Improvement Team
interoperable system system Technology coordinator and
Installation of new interoperable 2 Professional development, team Professional
system tools and evaluation process  development coordinator
Professional development related to 3 for student centered coaching  Experts in the field including
interoperable system those from the Nprthwest _

o Arkansas Educational Service
!\/Iamtam and support use of 3-4 Center (NWESC)
interoperable system University partners

9 Professional development plan; review 1 Professional development District Improvement Team
literature of PLP and SLC with calendar Professional development
principals, instructional facilitators, and Training tools coordinator
ToSAs Minutes and sign-in sheets for Building level principals

participants

Create design team 2
Align all practice at the building level 3
through planning documents for PLP

and SLC

Implement across the district 3
Reflect on and maintain PLP/SLC 4
structure

10 Student Centered Coaching 1 Calendar for PLC’s from each District Improvement Team

implementation

building each year, including

Professional development

88



PLCs during the school day or outside
of the schools day as designed at the
building level

Student Centered Coaching cycles
during the school day or outside the
school day as designed at the building
level

Summer workdays to support PLCs
work started in the school year

summer
Minutes and record of
attendance at PLC meetings
Evidence of use of student
work samples

coordinator

Building principals
Department chairs or lead
teachers

Instructional facilitators

Goal 3: The district will deepen student learning through personalized learning strategies, supported by a culture of collaboration.

2 Common Planning: Master Schedule 1 2  Copies of Master Schedules District Improvement team
development, reviewed and refined Experts from the Northwest
each year Arkansas Educational Service

Center
Arkansas Department of
Education

3 Career Action Planning and Personal 2-4 1 Work teams at each school District Improvement team

Learning Plans with adjustments as
dictated by PARCC Assessments and
college- and career-ready indicators

level develop guidelines on
CAP and PLP design and roll
out to faculty

Personnel director
Professional development
coordinator

Experts from the Northwest
Arkansas Educational Service
Center

Arkansas Department of
Education
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Advisor/Advisee models: Work teams
at each school level develop
advisor/advisee model and roll out to
faculty

Advisor/advisee model

District Improvement team
Professional development
coordinator

Experts from the Northwest
Arkansas Educational Service
Center

Arkansas Department of
Education

Expanded use of technology as
resources are available

Professional Development
seminars provided to faculty
and parents

District Improvement team
Professional development
coordinator

Experts from the Northwest
Arkansas Educational Service
Center

Arkansas Department of
Education

10

Student Centered Coaching: continue
coaching model training

Analyze and refine coaching model
annually as needed

Collect data on effectiveness of the
model

Professional development
Tools and evaluation process
for Student Centered
Coaching

District Improvement Team
Technology coordinator and
team

Professional development
coordinator

Experts in the field including
those from the Northwest
Arkansas Educational Service
Center (NWESC)

University partners
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11

New Teacher Evaluation system -
TESS and LEADS

Administrator orientation and training
on TESS and LEADS

New Principal evaluation system:
LEADS

Administrator training on LEADS
Roll out LEADS

Implement the superintendent
evaluation system as materials are
released by the ADE

Monitor progress of superintendent
state-level design team through
Commissioner memos

Implement the superintendent
evaluation once approved

2-4

Documents generated as a
result of TESS and LEADS

District Improvement team
Personnel director
Professional development
coordinator

Experts from the Northwest
Arkansas Educational Service
Center

Arkansas Department of
Education
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(C2ai) Given our track record as a district leader in the state of Arkansas for leading and

sustaining education reform, we do not underestimate the power of high quality professional

development and school change coaching to support the effective implementation of

personalized learning environments that meet each student’s academic needs and help ensure all

students can graduate on time and college- and career-ready. We have designed a number of

projects to allow us to ensure all educators are supported in the work of RTT-D. Starting with
designing a new bell schedule (P2) that allows for daily common planning time for teacher
professional learning communities (P10), we will provide ongoing professional development
(P5), and instructional and school change coaching (P11). Professional development will focus
on curriculum and assessment design and implementation; utilizing the new interoperable data
system (P7) in concert with personal learning plans (P4) to move students forward on
personalized academic paths. This will include PD on the use and integration of new technology
like interactive white boards, and the EAST project based learning labs into instructional
activities. School change coaches (P11) will ensure that teacher professional development and
professional learning community time is effectively managed through the use of protocols for
giving and receiving feedback, and managing team time. Our new teacher evaluation system will
be a valuable tool to inform evidence-based observations on the implementation of personalized

learning environments.

(C2aii) From our earliest learners to our graduating seniors, students will have unprecedented

access to content and instruction that engages them in common and individual tasks and is

responsive to their academic needs and interests. This will involve a tremendous shift in practice

on the part of the teachers as they adapt content and instruction, and determine optimal learning

approaches for all students. Through high quality professional development (P8) teachers will
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receive training in Cognitively Guided Instruction, Balanced Literacy, and Authentic Literacy —
research backed practices that honor students’ foundational skills and experiences to build
relevance in new content. ELL teachers will receive coaching on Gradual Release of
Responsibility — a structured teaching model that includes guided instruction and time for both
group and independent work. All educators will have dedicated time to innovate their curriculum
using the CCSS frame to create new personalized units and instructional tasks that allow frequent
classroom discussion, collaborative work time, project-based units and regular interaction with
advanced technology. Piloting the Seat Time Waiver (P1) and providing multiple pathways to
graduation (P5) will provide educators with the flexibility to work together with students and
their families to create instructional sequences responsive to their needs and interests.
Professional development (P8) for all educators will ensure that teachers have the capacity to
carry out this instructional change. This will include the use of Demonstration Classrooms where

teachers can observe their peers utilizing these personalized instructional strategies.

(C2aiii) Technology acquisition (P7), advisory and personal learning plans (P3, P4), and
strengthening professional learning communities (PLCs) (P10) will work concurrently to

improve the individual and collective professional practice of all educators by allowing them to

frequently measure student progress towards college and career ready standards and graduation

requirements by using data to inform student progress. Our new interoperable data system allows

all educators to upload, access and interact with student data in real-time for the purpose of
informing instructional practice and accelerating student achievement. Educators will interact
regularly with both advisory and classroom students to use this data to measure progress towards
academic goals aligned to college- and career-ready standards, graduation requirements, and

personal goals. During PLCs educators can engage in data-backed conversations on the
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demonstrated efficacy of selected instructional strategies in realizing greater student
achievement. These conversations will include artifacts of student learning that lend a personal
lens to the discussion — grounded in concrete evidence of student learning and progress towards
college- and career- ready standards and graduation requirements. Professional development (P8)
and Coaching (P10) will ensure that teachers understand how to access and interact with the
available data, and that protocols are in place for using this data to inform PLC conversations.
Scaffolding provided through the parent academy (P9) will ensure that more parents are able to

act as valued partners in these conversations on student progress.

(C2aiv) Our district is aligned with the national movement to adopt new and innovative teacher

(TESS), principal (LEDS) and superintendent (in development) evaluation systems that measure

progress based on student achievement and include frequent feedback on individual and

collective effectiveness. The use of data made available through these ongoing evaluations will

inform conversations that take place during professional development (P8), dedicated PLC time
(P10), and coaching (P11). These new evaluation systems will provide recommendations aligned
to supports and interventions deemed necessary for improvement. The new evaluation system
meets the guidelines for evaluation as established by the ESEA Flexibility Waiver by looking at
all aspects of the teaching and learning process, including the impact on student achievement

during the course of instruction.

(C2bi) All educators will have access to student data through our new interoperable data system.

This access will provide actionable information to educators, and allow them to identify optimal

learning approaches in response to individual student academic needs and interests. This

actionable information can be integrated at the micro and macro level. For example, the 1:1

technology ratio (P7) will allow educators to use real time data from students engaging in
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classroom discussion through text messages to a central teacher hub that identifies students
through their master response code. Teachers can immediately target students who aren’t
participating, or demonstrating mastery of content, to ensure they get back on track. At the macro
level, teachers will be able access data on student formative and summative assessments that will
inform instructional modifications to future content delivery. Teachers will have access to
ongoing professional development (P8) to build awareness and readiness to access data, and
incorporate available data into instructional decision-making. During PLC time (P10), educators
will be able to reflect on their collective learning approaches, as well as individual student

academic needs and interests using evidence provided by the new system.

(C2bii) Educators district-wide are already completing work towards developing curricula
aligned to the CCSS, and informed by assessment systems provided by PARCC. As part of this

work, they are aligning high-quality instructional content and assessments to college and career

ready standards, including through the use of digital resources. Educators will use the high

quality professional development (P8) outlined in C2aii, along with data from the new
interoperable data system (P7) and personal learning plans (P4) to monitor student outcomes as a
direct result of this alignment. Educators will have access to the eMINTS platform to collaborate
digitally with other educators on this alignment. All educators are in the process of developing
interim formative assessments, aligned to PARCC, to drive instruction. We are committed to a
mid-grant goal that 100% of instruction will be informed by regular, embedded, formative
assessments. Teacher professional development will be ongoing to ensure that educators have
access to the tools and resources made available to them to develop and continually improve

these formative assessments.
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(C2biii) Given the extent of our investment in technology, educators will be able to generate a
tremendous amount of actionable data about student progress. Educators will need processes and

tools to match identified student needs with specific resources and approaches to continuously

improve feedback on student achievement. Through high quality professional development (P8)

and instructional coaching (P11) educators will develop protocols for sifting through available
data, and determining what data is most relevant to improving content instruction and calibrating
assessments to provide feedback on student achievement. Educators will engage in student-
centered conversations during professional learning community time (P10). These conversations
will be informed by artifacts of student learning, as well as student performance data. These
resources will allow educators to determine the extent to which efforts to align the curriculum to

college-and career-ready standards are leading to real gains in student achievement.

(C2ci, C2cii) Education thought leader Robert Marzano says that school leadership alone counts
for a full 25% of a school’s total impact on student achievement. Through RTT-D we are

committed to ensuring that leaders have resources that enable them to structure an effective

personalized learning environment through: information from the teacher evaluation system; and

training to use these resources to continuously improve school progress. School leadership teams

are working with the new teacher and administrator evaluation systems to establish transparency
and create conditions for open and honest communication about individual and collective
educator effectiveness, and school culture and climate. Our new teacher evaluation system,
TESS (outlined in more detail below in C2d) provides a wealth of information on teacher
effectiveness across four domains. Through the provision of professional development (P8)
along with strengthened PLCs (P10) and coaching (P11), leaders will have ongoing opportunities

to train teachers and other leaders on the use of these resources to improve school progress.
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Ongoing observation and teacher/leader conferencing are the main tenets that leaders will use to
structure effective personalized learning environments. In addition, leaders themselves will be
supported in this work through professional development provided by the state of Arkansas, as

well as principal coaching (P11) provided through RTT-D.

(C2d) Our district recruits and develops the top tier of teachers from local university systems,
and throughout the state of Arkansas and beyond. As the highly regarded district for innovation

and achievement in our region, we have not historically had difficulty staffing particular subjects

or specialty areas. All teachers are highly qualified, and over 50% of our teachers have a

master’s degree or higher. Additionally, our district accountability measures ensure parity in
staffing across poverty and non-poverty schools. Each year a spread sheet is used to compare the
ratio of support staff between poverty and non-poverty schools. When necessary, staff are
shifted to ensure parity, particularly when new schools are opened or demographic shifts occur.
We will also add instructional support staff, certified and classified as funds allow in
underserved schools. This year we have added instructional coaches in three schools ( Lakeside,
Sonora Middle School and Central Junior High) where the need dictated. The use of the
Teacher Excellence and Support System (TESS), and the Leader Excellence and Development
System (LEDS) ensures that all Springdale teachers and principals build capacity through

continued professional development. This provides the basis of our plan to increase the number

of students who receive instruction from effective and highly effective teachers and principals.

Under these new evaluation methods, the district has developed a rubric framework that clearly
defines Effective and Highly Effective Teachers and Principals. This includes all aspects of the
education process and is linked to the impact on student achievement. The frameworks divide the

complex activities of teaching and leading into 22 components clustered into four domains: 1)
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planning and preparation; 2) classroom environment; 3) instruction; and 4) professional
responsibility. This is based off Charlotte Danielson’s work Enhancing Professional Practice: A

Framework for Teaching.

Teachers and leaders receive timely feedback through walk through systems, observation
systems and conferencing systems that occur routinely throughout the school year. Teacher and
principal coaching provides the basis of a model to improve performance as needed. This process
allows for teachers and leaders to be given marks for outstanding performance as well as specific
explanations for practice that do not meet rubric standards. Under RTT-D we will go even
further towards ensuring that students are being served by highly effective teachers and leaders.
This includes 360° evaluations as part of the coaching model (P11) which provide valid feedback
for teachers and leaders regarding their strengths and limitations in the context of their specific

job goals and demands.
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D LEA Policy and Infrastructure:

(D1) LEA practices, Policies and rules

(a)The district is organized in the following way to provide support and services to all

participating schools in their practices, policies and rules to facilitate personalized learning:

1. The Superintendent is fully supportive of the RTT-D grant proposal and will support his
staff in carrying out the duties of the proposal. The superintendent has assigned the three
central office Curriculum and Instruction executive members of his cabinet to be directly
involved in the implementation of the grant.

2. The Associate Superintendent for Curriculum, Instruction, Assessment, Accountability
and Innovation will be the direct supervisor of the grant from the district perspective, as
well as at the building levels. This individual will oversee the expenditures, procure the
professional development agreements, assist with the bid and purchasing activities and
monitor the timeline for implementation. The Associate Superintendent will also chair the
Implementation Task Force.

3. The 3 Assistant Superintendents (Pre K-7, 8-12, STEM and technology) will work on-site
at the building level to ensure fidelity of implementation in the following ways: assist in
gathering the required reporting data from the schools; ensure that the professional
development activities are being implemented in the classrooms as designed; and ensure
that resources put into the school are being used as the grant has dictated.

4. An Implementation Task Force is in place to ensure that the work of the grant is being

supported properly. The Task Force will have representation from each participating
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school, and will include: administrators; teachers; students; parents; and community
members.

5. A Project Manager and an administrative assistant will be hired for the purpose of
managing all aspects of the grant including: data collection; reports; budget execution;
and inventorying of equipment, materials and supplies.

6. The district currently has four Teachers on Special Assignment (TOSA) specialists who
work directly on curriculum, instruction and assessment issues within the district. During
the grant process, in order to expedite the writing of the curriculum units and lesson
plans, up to six additional TOSA positions will be hired from within the district to
generate the work in a timely manner.

7. The Business office will support the tracking of expenditures and monitor the receipt of
Grant Funds.

8. Community liaisons and AmeriCorps members will connect with the Marshallese and
Hispanic families as we institute the Parent Academy model supporting parents to be
fully invested with their student with the expectation for all students to be college and

career ready.

(b) Under RTT-D, the school leadership teams in participating schools will be provided
flexibility and autonomy in all matters pertaining to grant implementation. The building level
principals, in concert with the school leadership team, will have autonomy to: generate school
schedules and calendars; make school personnel decisions—on staff selection and staffing roles;
and manage their school level budgets. All expenditures will fall within the framework of the

grant.
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(c) In recent years, both high school principals have run into roadblocks when innovating due to
the use of a seat time requirement with the Carnegie Unit. They both believe that if the district
had a core-content based mastery model that would allow students to move through the system
of courses linked to demonstrated mastery of competencies that this would keep students more
connected. The district piloted a mastery learning Career and Technical course: Computer
Applications several years ago. Students were allowed to test out of the basic course when they
could demonstrate they met certain competencies. This model was very successful in keeping
students with computer skills engaged at an appropriate level of rigor. Other Career and
Technical classes have a competency-based model that allows students the opportunity to move
forward as they demonstrate readiness. The core content classes are not organized in the same

way.

In June 2013 President Obama released the High School Redesign initiative that included
support for personalized learning opportunities like optimizing the pace of learning. This is
reflected in the national move toward competency-based progressions and the Carnegie
Foundation’s yearlong study to research the continued usefulness of the Carnegie Unit as a tool
for determining content mastery. The Carnegie Foundation has released a 50 state scan of course
credit policies that categorizes the state of Arkansas as “Category 4, ” indicating a state where
districts must use time-based credits. 34 states are already implementing reforms providing for
flexibility in how students are awarded credit.!” Achieve, a bipartisan school reform
organization, has recently released a state policy framework acknowledging that a state’s vision

for realizing competency based progression will fall along a continuum toward reimagining the

250 State Scan of Course Credit Policies. (2013). Carnegie Foundation for the Advancement of Teaching.
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traditional, time-based education system.*® We have initiated work at the local level to
reimagine a new system, have researched other state models, and have hosted national experts on
the topic to conduct presentations and focus groups for broad stakeholder groups throughout the

district.

We are committed to providing all students with opportunities to progress and earn credit based
on demonstrated mastery through our seat-time waiver from the Arkansas State Board of
Education. A critical focus of our RTT-D proposal, we are taking the lead in the State of
Arkansas to “move the needle” away from the credit-bearing Carnegie Unit. The State Board of
Education is fully supportive of this aspect of our RTT-D proposal, and ongoing conversations
have taken place between the Superintendent and the high school principals as they explore
readiness to make this transition. With no additional outside funding, members of our central
office are collaborating with school leadership teams, teachers, students, parents and community
members conduct exploratory work to develop the secondary model for implementation, This
work includes identifying the possibilities and challenges that will be faced in moving towards a
sustainable competency-based progression, including: implications for the bell schedule; advisor-
advisee relationships; and parental engagement though student led conferencing. Please see
Appendix D1 for agendas and summary findings from these planning meetings. Please see
Appendix D2 for a copy of the presentation given to staff at the start of this conversation. Please
see Appendix D3 for a letter of support from the State Education Commissioner indicating his
interest in having school districts consider alternatives to the Carnegie Unit system as a way of

personalizing instruction.

21 Advancing Competency-Based Pathways to College and Career Readiness: A State Policy Framework for
Graduation Requirements, Assessment and Accountability. (2013). Achieve.
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(d) The Springdale Public Schools has in place practices to facilitate personalized learning by
giving students the opportunity to demonstrate mastery of standards at multiple times and in

multiple comparable ways.

Mastery learning is a driver for getting more students to grade level proficiency. Students in the
elementary grades are given multiple opportunities to demonstrate mastery of content skills. An
excellent example of this is the use of Cognitively Guided Math.™ In addition, all students K-12
use rubrics for the evaluation of writing. The secondary English classrooms are learning how to
facilitate student mastery through the use of a rubric and peer-editing process. Writing is

reviewed multiple times prior to the final grade being assigned.

The Algebra program is designed around a mastery-learning model that is being strengthened
through the professional development linked to “Extending Mathematical Thinking.”?° This
model for teaching uses mastery learning and embeds the eight mathematical practices listed as
essential to developing College and Career ready skills within the Common Core State Standards

documents?!

The district has had training in the use of formative assessment systems through workshops in
the district on mastery learning strategies appropriate for all classrooms. In a number of our

schools, students are already demonstrating mastery through public exhibitions. Much

22 Carpenter, T. P., Fennema, E., Franke, M. L., Levi, L., & Empson, S. B. (1999). Children's Mathematics:
Cogpnitively Guided Instruction. Portsmouth, N.H: Heinemann.

% Empson, S. B., & Levi, L. (2011). Extending Children's Mathematics: Fractions and Decimals. Portsmouth, NH:
Heinemann.

* Common Core State Standards for English Language Arts Grades K-5 and 6-12. (2011). Retrieved from
http://www.corestandards.org/the-standards
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preparation and rehearsal goes into preparing for these presentations. The AP classes use a

mastery-learning model inherent in the preparation required for end of course assessments.

Career and Technical classes as well as the existing Academy classes allow for multiple
opportunities for students to demonstrate their understanding of the skills and knowledge
acquired in their course of study. The End of Course Assessments for these programs are the
catalyst for bringing students to mastery within a grading period. The practice and rehearsal for
the exhibitions supports the college and career readiness skills linked to research,
communication, task presentation, problem solving, critical thinking, public speaking, and

analytical writing.

(e) The Springdale Public Schools institutes policies to provide learning resources and
instructional practices that are adaptable and fully accessible to all students, including students
with disabilities and English Language Learners. It is a belief of the district that the most
appropriate instructional environment for the vast majority of students is within the regular

education classroom.

The support required for students to be successful in the classroom is provided in tailored and
specific ways as needed. For example, students who require one-on-one aid in order to stay in the
regular education classroom are supported by specially trained personnel who understand their
behavioral and learning needs. Students who need assistive technology to participate in the
learning process are provided resources such as specially designed computers, and
communication devices. Each school has instructional specialists who provide instructional
support and resources to regular education teachers in order to meet the needs of ALL students.

In the elementary schools, instructional assistants support the needs of students directly in the

104



classroom, whereas in the secondary schools one-on-one tutoring is supported as needed before
school, after school, during lunch and study periods, or on Saturdays. In addition, many of the
schools have reading specialists who work directly with targeted students on a daily basis. Each
school keeps data on the effectiveness of their intervention programs; when interventions are not

working they are replaced with other interventions that may be more effective.

We are proud of the work we do to support the needs of our students and families outside of the
school day as well. We have a program that ensures that migrant students have academic
resources as well as health services and tutorial services. The district has a supply closet for
clothing, school supplies and food for families. Annually, the community donates money through
a “Christmas card” fund that provides medical and dental support to students as needed. The
counseling program provides material resources as well as social services and direct counseling
support to students in partnership with our community health clinic and our community mental

health facility.

Many families have stated that they moved into the Springdale School District because of the
support the school and community provides to children and families. See Appendix D4 for a

letter of support from a Springdale parent.

(D)(2) LEA and school infrastructure

(a)(b)The overall vision of our proposal is to take personalized learning to scale across the
district. To effectively scale up and expand our work, we must ensure that all participating
students, parents, educators and other stakeholders, regardless of income, have access to learning

resources both inside and outside of the school. Our commitment to implementing our RTT-D
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program with fidelity, and ensuring the sustainability of grant funded activities means we must

provide a wide range of technical support to ensure access and use of these resources.

Students will have access to necessary content, tools and other learning resources with

corresponding technical support to carryout RTT-D in the following ways:

e Every student will enter school ready to learn (Pre-K); and have the reading and math
foundation skills

e Students will be allowed an individualized pace of learning through content that is not
dependent upon a “seat time requirement”

e Each student will complete a personalized learning plan (PLP), with academic and
personal growth goals that will guide them on a pathway to an academy of choice. Work
done to develop and reflect on PLPs will take place during dedicated advisory time where
students will be supported by a trusted adult.

e Each student will be college- and career-ready with supporting activities such as: time
working with career coaches; access to college field trips; and assistance navigating the
college application and financial aid process.

o All students will have access to technology through our 1:1 technology initiative, and will
be supported in utilizing this technology to the fullest extent possible through technology-

integrated instructional practices.

Educators (Teachers and Administrators) will have access to necessary content, tools and
other learning resources AND corresponding technical support to carryout RTT-D in the

following ways

106



The new teacher, principal and superintendent evaluation system required of all Arkansas
schools will help build capacity in all staff.

The technology department will manage the acquisition of technology for all classrooms
as well as the EAST project based learning labs. Educators will have ongoing access to
professional development on integrating technology into instructional practices.

All educators will have access to a customized, interoperable data system through which
they can monitor student progress, and use data to inform their instructional practices.
The Superintendent and district level administrative staff, in coordination with the high
school principals, will oversee the seat time waiver pilot and the shift to academy models
of instruction.

Professional development will ensure all educators have the necessary skills and capacity
to provide appropriate pacing through content that is not dependent upon a “seat time
requirement”’

The Instructional leadership Team, including Math and Literacy specialists, will organize
the curriculum development and the writing of formative assessments with support from
outside curriculum experts.

The Professional Development Department will support all professional learning actions.
The ESL Department will support all activities targeting ELL students including
professional development (in coordination with the PD Department) on teaching grade
level content for ELL students, English language acquisition, and ELL strategies for
regular education teachers.

We will expand our partnership with the Jones Center for Families for service learning

projects.
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Parents

The expanded Family Literacy Model offers programming that allows parents to engage
in English language acquisition while gaining knowledge and skills about the content
their child is learning, and how to be a better contributor to their academic life. This
programming is conveniently located on the campus of their child’s school

The newly created Parent Academy will be an invaluable resource for parents to: advance
their own academic skills; learn how to access and use student performance data;
converse with their children about academic goals and progression; and navigate the
college application and enrollment process — including securing financial aid.

The community liaison program will ensure that non-English speaking parents are
supported and engaged in the school system. Liaisons will provide access to student
achievement data, and offer assistance to parents on how to support and monitor their

child’s academic progress.

(D)(2)(c)(d) Information technology system acquisition and expansion is a major focus of the

grant proposal. This expansion will provide greater access to the critical data educators need to

do their jobs effectively, and that students and parents/guardians need to monitor academic

progress.

Our existing eSchool platform provides educators with access to an interoperable data system

that houses human resource data, student information data, budget data and instructional data

under a single system. This one stop shop allows educators to monitor grades and assessment

performance, view and make updates to school calendars, and manage communication between

the school and homes through secure email. Under RTT-D we are expanding student access to
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electronic learning systems such as the EAST project based learning labs and eMINTS; and the
1:1 technology ratio will allow for innovative methodology like the flipped classroom model.
These new electronic learning systems will allow educators to access built-in student progress
data to better inform instruction. Educators will have ongoing access to professional
development on: integrating electronic learning systems into classroom instruction, accessing
student progress data contained within these systems, and using this data to inform classroom
instruction. Please see Appendix D5for the specific professional development planned on
accessing and using data from the interoperable data system, as well as the electronic learning

systems.

Our existing data system provides students and families with access to a secure platform for
exporting student data in an open data format. The updated and customized system will allow for
a much broader use of the available data. This new system will allow teachers to communicate
personally with parents via web-based tools, and grades and assignments will be available via
this new system. The new system will greatly enhance parent access to reliable student progress
data in comparison to the current grade card system. In addition, the system includes a home
calling system that alerts parents to school events as well as student absences. RTT-D will
provide our district with additional resources to properly train students and parents on how to
access and use the information available in this system to set goals and monitor progress. The
new system for data management will be in place in the spring of 2014. Parent training on the
new system will occur through school based and district based trainings beginning in the late
spring of 2014 and into the fall of 2015. Please see Appendix D6 for an anticipated schedule of

parent training events.
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A critical support afforded by RTT-D is the necessary resources to broaden the reach of our
available data. A recent survey indicated that 60-70% of Springdale families do not have reliable
Internet access. Our district is working with the city of Springdale to expand hot spots of
Internet service and increased bandwidth. Currently, computer access is available at parent
centers in each school, the public library, at the Jones Community Center, as well as through a
check out system at various community locations. Through RTT-D we will be able to expand the
number of iPads and net books that are available for parent checkout, as well as the number of
locations with this access — like classrooms and libraries. Our district has initiated discussions
with COX communications, the main supplier of Internet access in the region, to provide
reduced-cost Internet services to families that demonstrate a need. The RTT-D grant will provide
resources to inform families about this offer, and support them in using this new access to
monitor student progress. Please see Appendix D7 for more details on the COX agreement.
Lastly, the RTT-D program will provide resources to expand our successful community liaison
program which supports our Marshallese and Hispanic families in accessing and interpreting
available data, as referenced earlier. Highlighting the COX offer will be an agenda item on the

liaison meetings as well as at Student Led Conferences.

The policy and infrastructure of the Springdale School District is will aligned to support the
rigorous and far-reaching work put forth in our RTT-D proposal. Our district is committed to
operating at the forefront of education innovation, and putting the appropriate policies and teams
in place to support this work. We have a detailed plan in place to ensure that all stakeholders
have access to the technical support required to effectively implement, engage in, and sustain the

work of our RTT-D proposal.
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(E)(1) Continuous improvement process

The Springdale School District’s proposal has a rigorous continuous improvement process that
will provide timely and regular feedback on progress toward project goals, and opportunities for
ongoing corrections and improvement during and after the term of the grant. Our strategy
addresses progress monitoring of all grant activities including, most importantly, the impact on

classroom practice.

York-Barr describes reflective practice as a critical attribute of a learning organization— “from
an organizational perspective, reflective practice is considered a powerful norm in schools to
achieve higher levels of student learning.”?? Each of the goals within this project provides
important opportunities for the district to expand our college and career preparatory program of
study. We have both a moral and fiscal responsibility to engage in reflective practices that will
provide feedback about our progress toward each of the three major goals, and the supporting
activities found within the goals. Our improvement process builds off of the preceding theory of
action in Section A3 that provides a roadmap for the achievement of desired outcomes in each
goal area. Our District Improvement Team will coordinate activities around each goal area to
ensure a system of evaluation and reflection designed to provide for continuous improvement. In
addition, a progress monitoring system will be designed by the Director of Improvement,
Research and Evaluation, and each project will have an evaluation component designed
specifically to measure the impact of our investment on student achievement as well as social

and behavioral outcomes.

% york-Barr, Sommers, Ghere, Montie & Costa. (2001). Reflective Practice to Improve Schools: An Action Guide
for Educators. Corwin Press, Inc. pl.
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The District Improvement Team will coordinate the activities of the school and interest level
improvement teams. Monthly meetings will be held with school improvement teams to evaluate
progress toward grant goals. These meetings will focus on an area for exploration, such as
closing the achievement gap, and will develop timelines and processes for obtaining, analyzing
and sharing evidence and outcomes. Please reference Appendix E1 for more details. Outside
facilitation and support will be available to these groups to ensure a high quality process that
results in useful information, while building the skill of all involved. These will be presented to

the District Instructional Team.

The preceding logic model in Section A3 will drive evaluation efforts and ensure evidence is
gathered around particular program elements to determine which are linked with the most
efficient, effective, relevant and useful outcomes. These evaluation efforts will allow for
increased capacity of our professional learning communities to drive improved classroom
practices that ensure personalized learning environments. Support for improvement teams will

include:

e Professional development sessions exploring the basic tenets and processes of evaluation.
e Integration of existing avenues of exploration (including Instructional Rounds) into the
evaluation and improvement process.
e Coaching and mentoring as individuals work in partnership with professional evaluators.
e Ongoing facilitation and support for improvement teams
Additionally, school improvement teams will collect and review data to inform instruction such
as samples of student work, lesson plan design, and formative assessments. The District

Improvement Team will participate in this process as well as participate in classroom
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walkthroughs to collect trend data on classroom practice. Please reference Appendix E2 for the

Classroom Walk Through (CWT) rubric.

The Superintendent, in his role as Chief Executive Officer of the district will approve and
oversee the overall project. The Associate Superintendent will oversee and manage the district
improvement team and all activities within the grant. The District Improvement Team will be
made up of Teachers on Special Assignment working on curriculum development, and the
individuals contracted with the district to support the work. Experts in evaluation and
measurement from the University of Arkansas, along with other national experts, will work in
partnership with the district. The Project Manager and an administrative assistant will collect and
maintain the data that supports the work of each goal, and will publish reports to share
information on the quality of RTT-D investments. This process evaluation will allow us to
accurately monitor and describe the work of Springdale as a RTT-D district, including a picture
of the myriad elements that function together to personalize education and improve achievement
for all students. This real time evaluation process will allow for our leadership to have frequent
conversations about the work with evidence to help them determine where, and how, to guide,

redirect and refocus efforts.
(E)(2) Ongoing communication and engagement

The district will build off existing practices to ensure multiple measures of communication and

engagement are in place with internal stakeholders:

v All RTT-D information will continue to be posted on our website and Facebook page;
V' RTT-D information will be shared monthly with the Springdale School Board and minutes of

these meetings will be posted on the website;
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\  Principals’ meetings will have a standing item for a RTT-D update; and

V' The Joint Council (representative teacher committee) will receive quarterly updates.

The district will build off existing practices to ensure multiple measures of communication and

engagement are in place with external stakeholders:

v Upon grant initiation, a Community Partners (CP) meeting will establish communication
channels, timelines, reporting responsibilities and data gathering expectations. Three times
annually, the district will convene a CP Focus Group to make adjustments based on feedback
received in the interim;

\ Grant progress will be shared monthly during Patron Shelf Meetings, which include:
community leaders; city council members; representatives from community organizations;
and parents from all of the schools; and

V' Grant information will be shared through the City Council PTA meeting that is comprised of

PTA leadership teams from across the district.

In addition, an Improvement Showcase will be scheduled each spring. This event, led by the
District Improvement Team, will bring together school level improvement teams for a public
event to share the knowledge and outcomes developed over the year. This event will serve as the
basis for planning program and evaluation activities for the coming year. Presentations will
include data gathered by the project monitoring system under the direction of the Associate
Superintendent Our district improvement team will gather all necessary data and complete all
reports required by the USDOE, including annual performance reports and a final performance

report. In addition, we look forward to the opportunity to collaborate with national efforts to
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share evaluation strategies and findings across a national technical assistance system and at other

forums as appropriate or invited.

The table below provides a timeline of grant implementation and communication around

continuous improvement.

Date Activity Person Responsible Result

Fall 2013 Submit RTTT-D Project Director

Dec 2013 Announcement of USDOE Written confirmation
Grant

January 2014 Establish District Superintendent and Meeting notes January

Improvement Team

Project Director

2014

Ongoing through the
grant cycle

Monthly reports on
RTTT-D

Superintendent, Project
Director

Board agenda and
copies of posted reports

Ongoing through the
grant cycle

Monthly reports on the
progress of each of the
grant projects

Project Director, site
directors

Copies of reports

Ongoing through the
grant cycle

Monthly reports on the
financials

Finance Officer for the
district

Caopies of the financials

Ongoing through the
grant cycle

Monthly data collection
to monitor efforts and
progress

Director of
Improvement, Research
and Evaluation

Statistical reports

Ongoing through the
grant cycle

Scheduled meeting
presentations with Joint
Council, Patron Shelf
and City Council PTA

Superintendent, Project
Director and CO staff

Agendas and printed
reports detailing
progress on each of the
projects

Spring 2014 — ongoing
through grant cycle

Improvement Showcase

District Improvement
Team

Knowledge sharing and
review of outcomes
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(E)(3) Performance Measures

All

la. The number and percentage of participating students, by subgroup (as defined in this notice),

whose teacher of record (as defined in this notice) and principal are a highly effective teacher (as

defined in this notice) and a highly effective principal (as defined in this notice)

Rationale: Highly effective
teachers and principals are proven
to have an impact on student
achievement.?® 2* The district was
part of the national study by the
New Teacher Project in a report
titled, The Widget Effect?®, which
determined that the current model in
the district did not discriminate skill
levels of teachers and principals.
The district will use the new teacher
evaluation and new principal
evaluation system being rolled out
in SY2013-14 and SY2014-15
respectively. Until that time the
district has no valid or reliable
method for discriminating between
effective and highly effective staff

members.

Methodology: No data were able to be collected
given the current model. Once the new systems
are in place, data will be collected using the
ADE approved rubric. This rubric, with discrete
descriptors based on the Danielson model of
teacher evaluation, will discriminate among
categories of proficiency in order to determine
highly effective staff. The new principal
evaluation system uses a rubric that was
designed in alignment with the Interstate School
Leaders Licensure Consortium (ISLLC)
standards.?® This new system will also provide
more discriminating information regarding
effective and highly effective teachers and
principals. Both systems reference student
achievement as a component of the evaluation
model. Current data were generated by setting
the baseline with the current data and

extrapolating the potential impact on the

Continuous
Improvement:
The district
will
immediately
adjust the data
collection
model, once
implemented,
that
determines
highly
effective
teachers and
principals as
generated by
the two new

rubrics.

% Danielson, C. (2002). Enhancing Student Achievement: A Framework for School Improvement. Alexandria, VA:
Association for Supervision and Curriculum Development

2" \/an Meter, & Murphy (1997). ISLLC Standards. COE Main. Retrieved from
http://coe.fgcu.edu/faculty/valesky/isllcstandards.htm

%8 Weiberg, Sexton, Mulhern, Keeling.(2009). The Widget Effect: Our National Failure to Acknowledge and Act on
Diffeences in Teacher Effectiveness. Brooklyn: The New Teacher Project.

2% VVan Meter, & Murphy (1997). ISLLC Standards. COE Main. Retrieved from
http://coe.fgcu.edu/faculty/valesky/islicstandards.htm
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percentage in the new system for 2013-2014.

Ib. The number and percentage of participating students, by subgroup (as defined in this

notice), whose teacher of record (as defined in this notice) and principal are an effective

teacher (as defined in this notice) and an effective principal (as defined in this notice).

Rationale: Effective teachers and principals
are proven to have an impact on student
achievement®” %, The district was part of the
national study by the New Teacher Project in
a report titled, The Widget Effect?® which
determined that the current model in the
district did not discriminate skill levels of
teachers and principals. The district has no
real measure to collect this data; for the
purpose of establishing a baseline the current
evaluation data for teachers and principals
was used. The current locally designed
systems meet the existing requirements
provided by state law. The district will begin
using the new teacher evaluation system and
the new principal evaluation system starting
in SY2012-14 and SY2014-2015 respectively
as described above. The new rubrics will be
more discriminating in determining an

effective teacher and principal.

Methodology: A teacher
and or principal was
determined to be effective
if they met the requirements
of the current system and
were not placed on the
district’s “clinical level” of
performance at the building
level, after having been on
the level of “professional
growth,” or they had not
been given a formal
improvement plan by the
district personnel office.
Current data were
generated by setting the
baseline with the current
data and extrapolating the
potential impact on the
percentage in the new
system for 2013-2014.

Continuous
Improvement: The
methodology will change
immediately upon the
implementation of the new
teacher evaluation and the
new principal evaluation
model with a system that
allows for the
identification of an
effective teacher and/or an
effective principal. Student
data are a component
within the new system’s

identification process.

% Danielson, C. (2002). Enhancing Student Achievement: A Framework for School Improvement. Alexandria, VA:
Assaciation for Supervision and Curriculum Development

%1 \Van Meter, & Murphy (1997). ISLLC Standards. COE Main. Retrieved from
http://coe.fgcu.edu/faculty/valesky/isllcstandards.htm

%2 Weiberg, Sexton, Mulhern, Keeling.(2009). The Widget Effect: Our National Failure to Acknowledge and Act on
Diffeences in Teacher Effectiveness. Brooklyn: The New Teacher Project.
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Ic. The percentage of participating students, by subgroup (as defined in this notice), grades

K-12 Grade Proficiency Status of All Students for Math Performance.

Rationale: The performance measure is
based on the ESEA AMOQO’s from the
ADE published trajectories for our
school district. The sub populations are
defined in the ESEA Flexibility Waiver
for end of course and Benchmark
assessments. We are in our final two
years of State Benchmark Assessments in
grades 3-8, and End of Course
Assessments in Algebra.

Methodology: During SY2013-
2014 the new assessments will
be piloted, and in SY2014-2015
the new assessments will
replace the current system. The
data submitted for this grant is
based on the current
assessment system and the
trajectory toward having 100%
of the students proficient or
above.

Continuous
Improvement: The data
will be recalibrated once
the new Common Core
assessments are put into
place in 2014-2015. Once
the new trajectories are
published new AMO’s will
be established for the
district.

Id. The percentage of participating students, by subgroup (as defined in this notice), grades

K-12 Grade Proficiency Status of All Students for Literacy Performance.

Rationale: The performance measure is
based on the ESEA AMOQO’s from the
ADE published trajectories for our
school district. The sub populations are
the defined in the ESEA Flexibility
Waiver on the end of course and
Benchmark assessments. We are in our
final two years of State Benchmark
Assessments in grades 3-8, and End of
Course Assessments in 11" Grade

Literacy.

Methodology: During SY2013-
2014 the new assessments are
being piloted, and in SY2014-
2015 the new assessments will
replace the current system. The
data submitted for this grant is
based on the current
assessment system and the
trajectory toward having 100%
of the students proficient or

above.

Continuous
Improvement: The data
will be recalibrated once
the new Common Core
assessments are put into
place in 2014-2015. Once
the new trajectories are
published new AMO’s will
be established for the

district.
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PreK-3

Ila. The number and percentage of grade 3 students who reach or exceed their grade level

benchmark in reading

Rationale: Being on grade level

in reading at the end of grade

three is validated in the research

as a pivotal year for being on
target for college and career

readiness.*

Methodology: The district
data will be derived from the
benchmark assessment
currently in place. Meeting
this performance measure will
determine the number and
percent of students meeting
proficiency standards and
whether or not the school met
their AMOs as established by
the ESEA Flexibility Waiver.

Continuous Improvement: The
district will adjust the assessment
model and the trajectories for
performance, growth and closing
the achievement gap based on an
expected shift in SY2014-2015 to
the PARCC assessment model that
has been adopted by the ADE for
all schools in Arkansas.

I1b. The total number of days of school missed, both excused and unexcused, by grade 3 students

Rationale: A strong
predictor of failure in
reading is a lack of

attendance.®

Methodology: The district
is using the state’s
reporting system, known
as the Arkansas Public
School Computer Network
(APSCN) for the
collection of the data in

regard to absences.

Continuous Improvement: The current
system does not break down the data by grade
level. An improvement to the system will be to
track the data by grade to determine if there are
patterns of attendance that change over time
based on a specific grade level. Additionally,
these data are not posted on the schools’
official “report card” from the ADE. These
data will be added to the schools’ annual report

to the public.

% A Call to Action. (2012). The Arkansas Campaign for Grade-Level Reading. Retrieved from

www.aradvocates.org.

¥ A Call to Action. (2012). The Arkansas Campaign for Grade-Level Reading. Retrieved from

www.aradvocates.org.
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I1c. The total number of days missed for out of school suspension for 3™ grade level students during

the school year.

Rationale: Students who exhibit anti-
social behaviors such as intentional
aggression, defiance of authority,
deceitfulness and reckless disregard for self
and others and are excluded from school

Methodology:
The district is
using a data
reporting system
collected through

Continuous Improvement: We can
use results by both grade level and

school. These data are not posted on
the schools’ official report card from

the ADE. These data will be added by

due to the threat they pose to themselves or | the ADE data the district to the schools’ annual
others, are predictors for poor school system known as | report to the public.

performance throughout their school APSCN.

career®,

4-8

I11a. The number and percentage of 5™ grade students who reached or exceeded their grade level

benchmark in math

Rationale: The foundational skills in
mathematics preparing for pre-algebra and
algebra are laid during the K-5 years. The
foundational skills of addition,
subtraction, multiplication, division,
decimals and fractions are all expected to
be mastered by the end of the K-5 years.
The degree to which a child has mastered
those concepts and processes will predict
their capacity to understand higher
mathematics starting with pre-algebra and
Algebra in the middle grades (6-8)*.

Methodology: The
benchmark data from the
participating schools will be
used to determine the
number and percent of
students who met the
proficiency standards at the
5" grade in mathematics
based on the AMO’s
established for each school
as defined in the ESEA
Flexibility Waiver.

Continuous Improvement:
The district will adjust the
assessment model and the
trajectories for performance,
growth and closing the
achievement gap based on
the expected shift in
SY2014-2015 to the PARCC
assessment model that has
been adopted by the ADE for

all schools in Arkansas.

% Antisocial behavior — Symptoms, Stages, Definition, Descriptoin, Demographics, Causes and Symptoms,
Diagnosis.(n.d). Encyclopedia of Children’s Health: Infancy Through Adolescence. Retrieved October 7, 2012 from
http://www.healthofchildren.com/A/Antisocial-Behavior.html

% Common Core State Standards for Mathematics Grades K-8 and High School. (2011).
Retrieved from http://www.corestandards.org/the-standards
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I11b. The total number of days of school missed, both excused and unexcused, by grade 5 students

Rationale: Low attendance is highly
correlated with, and predictive of, later
school failure. A recent study of New
York students showed that students with
poor attendance in the 4™ grade effected
the academic achievement of the student

in subsequent grades.**

Methodology: The
district is using
data from the ADE
data collection
system known as
APSCN.

Continuous Improvement: These data
are not broken down by grade level.
The district will create a system that
tracks absences by grade level in order
to determine if there are patterns of

absenteeism at a particular grade level.

I11c. The total number of days missed for out of school suspension for 5" grade level students

during the school year

Rationale: Students who exhibit anti-
social behaviors such as intentional
aggression, defiance of authority,
deceitfulness and reckless disregard for
self and others and are excluded from
school due to the threat they pose to
themselves or others, are predictors for
poor school performance throughout their

school career®.

Methodology:
The district is
using data from
the ADE data
collection
system known
as APSCN.

Continuous Improvement: These data
are not broken down by grade level. The
district will create a system that tracks
absences by grade level in order to
determine if there are patterns of
absenteeism at a particular grade level.
These data are not on the school’s ADE
report card and will be added by the
district to the schools’ annual report to

the public.

9-12

IVa. Number and percentage of 12™ grade students who are completing the FAFSA form.

Rationale: Students who complete the FAFSA

are more likely to enroll in college because

Methodology:

The data are

Continuous Improvement:

Through the advisory program,

¥ Musser, M. P. (2011). Taking Attendance Seriously: How School Absences Undermine Student and School
Performance in New York City. CFE: The Campaign for Fiscal Equity, Inc.

% Antisocial behavior — Symptoms, Stages, Definition, Descriptoin, Demographics, Causes and Symptoms,
Diagnosis.(n.d). Encyclopedia of Children’s Health: Infancy Through Adolescence. Retrieved October 7, 2012 from
http://www.healthofchildren.com/A/Antisocial-Behavior.html
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they have access to resources that will assist in
paying the expenses for college.® It also
demonstrates a level of commitment to enroll
in college when students fill out the paperwork
associated with going to college.

housed in the
counselors’ offices
at the high
schools.

the district will have a more
systematic way of knowing who
has filled out the forms, and who
has not. A district level housing of
the data, will be put into place.

IVb. The number and percent of 9" grade students who are considered ‘On track for Graduation”

based on the Chicago Consortium on School Research who define an “on track freshman” as one

who has accumulated five full credits (ten semester credits) and has no more than one semester

failure in a core subject (English, Math, Science or Social Science) by the end of the first year of

high school.

Rationale: Researchers have
determined that the success in
9" grade is a highly reliable
predictor of future high school
graduation. Research data
supports that attendance and
grades in 9" grade set a pattern
that predictably indicates a
student’s likelihood for

graduating from high school.*

Methodology: Students will be
monitored for those who are on
track for graduation and those
who are not based on whether a
student has accumulated five
full credits (ten semester
credits) and has no more than
one semester failure in a core
subject (English, Math, Science
or Social Science) by the end of
the first year taking high school

credit bearing courses.

Continuous Improvement: The
model for defining “on track for
graduation” will be used to follow
students in order to see what
interventions were successful in
getting students to graduate even if
they were not “on track” by
definition at the end of the 9" grade
year. Those interventions that are
not effective will be changed or

eliminated from use.

IVc. The number of students who participated in public exhibitions of learning or research paper

presentations to community and peers tied to a rubric with college and career skills embedded in

% Nagaoka, J., Roderick, M., & Coca, V. (2009). Barriers to College Attainment: Lessons from Chicago. The
Consortium on Chicago School Research at The University of Chicago.

“0 Allensworth, E., Eaton, J., What Matters for Staying On-Track and Graduating in Chicago Public Schools (2007).
Consortium on Chicago School Research at the University of Chicago.
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order to earn a class credit

Rationale: The standardized testing
measures do not automatically assess
college and career ready skills as broadly as
they are defined. An exhibition or
presentation of learning requires a plethora
of skills aligned with college and career
ready expectations such as: analysis of
material, coherent development of ideas,
effective writing and speaking
communication skills, listening: and
evaluation of information are some of the
skills that are best exhibited in this type of
setting™®.

Methodology: Students
participating in the Career
Academies at Springdale
High School are engaged in
learning exhibitions as a part
of their senior final exams.
The data are housed at the
individual teacher level in
terms of the number of
projects, the nature of the
projects and the ratings
associated with the projects.

Continuous
Improvement: The
district will more
systematically collect the
data generated during the
senior exam system.
Additionally, multi-year
projects will allow
students to build their
skills with feedback over
the course of their
academy experience in
grades 10-12.

IVd. The district will use the 11™ grade English Language Arts End of Course assessment

Rationale: The ability to be able to pass
the End of course assessment is tied to
the student being college and career
ready. It will serve as an additional “on
track” for graduation indicator and as an
early warning system for students who
may not be on track for being college

and career ready.

assessment data
will be collected
and measured
against the AMOs
established for the
district and the

schools.

Methodology: The

Continuous Improvement: The
assessment system will be shifting in
SY2014-15 to the PARCC assessment.
The metric will change at that time.
Additionally, the grade level tested is
expected to change from 11" to 10" in
the next two years. When that change
occurs, a new set of AMOs for the new

grade level will also be established.

IVe. The total number of days of school missed, both excused and unexcused, by grade 5 students.

Rationale: Research in the Chicago Public

Methodology:

Continuous Improvement:

*! DiMartino, J., & Clarke, J. H. (2008). Personalizing the High School Experience for Each Student.

Alexandria VA: Association for Supervision and Curriculum Development.

9
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Schools established a strong link between
attendance and academic achievement.
When students were not attending school
regularly their achievement lagged which
put them in jeopardy of graduating from
high school on time.*

Attendance data will be
collected and analyzed
from the ADE system
known as APSNC.

The district will determine how
data are being shared with
parents and when and how the
data are shared with students in
an effort to improve student
attendance patterns.

“2 Allensworth, E., Eaton, J., What Matters for Staying On-Track and Graduating in Chicago Public Schools (2007).
Consortium on Chicago School Research at the University of Chicago.
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(E)(3) Performance Measures — Required for all applicants

Performance Measure (All Applicants - a)
a) The number and percentage of participating students, by subgroup (as
defined in this notice), whose teacher of record (as defined in this notice) and
principal are a highly effective teacher (as defined in this notice) and a highly
effective principal (as defined in this notice).

Applicable Population: All participating students
*at this time, as referenced in the narrative, the district has no
valid or reliable measure for this chart. The district is a part of
the Widget Effect, starting with SY 2013-2014, we will be
moving to a new evaluation system that will enable us to track

highly effective educators.

) Target
Baseline 2012- g SY2017-18
2013 SY 2013-14 SY 2014-15 SY 2015-16 SY 2016-17
(Post-Grant)
A B C D E F G H 1 J K L M N o p Q R
Highly =g # ©a (mEeHs ] 0L |SEeHs #] ©H R EeHE ® VL ([Hg(EE ¥ ©E D HeHs ] v =
=, - > o =L - (=} S = - () S =L - = S =L - S =L - -~ S
Effectiv 555 28 (582|855 28 38855 28 |58<(853 28 |38:(863E8|58<(888 £8 | 38¢x
ecav s .. = e |S2E sz eSSBS g5 S8z 25 |3 EEza 25|82 8z 25 S sz
2&5.;:”% Hg:‘g&.a:ath‘ss‘sﬁ.g:at :gs‘q&.a:a% ;q:‘gﬁ.a:a% :q:‘sﬁ.a: s Hﬁ’
e SE% “S [e5EsE< “S S5 ESET “S e B gES| S IS5 EsET S e EsES| ‘S o s =
I<& g |°FEFSE F|°FEFSE pF|°IEFEE ¥| SEI<E TISCIEZT<E ¥ | 2 FE
Subgroup | Teacher |5 2 5 5 EZ|Egs 5 5&|5@mE 5 EZIEESE 5 ER -] 5 ERE -] 5 g &
£8% &£ Szss% E| Sgef% E| Szef%l E| SzefEl E£| SzefEl £ B
and |28z T | =@FeE2g| §| ERe2E2g| T | ERFE2gl ¢ EFEE2g ¥| =@FE2g| ¢ B &
Principa s 2 g g § 2 g g § g gl 5 g g g sz g gl s g 2
p =l @ s = @ s = @ s = @ s = @ s = @ s
l 17} 17} 17} 17} 17} 17}
All Teacher 0 | 20149| 0% | 1310 | 20955 | 6.25% | 2724 | 21793 | 12.5% | 4250 | 22665 |18.75%| 5893 | 23571| 25% | 7536 | 24477 | 30.79%
participatin
Principal 0 | 20149| 0% | 1310 | 20955 | 6.25% | 2724 | 21793 | 12.5% | 4250 | 22665 |18.75%| 5893 | 23571| 25% | 7536 | 24477 | 30.79%
g students p
Economicall | poscher 0 |11871 | 0% | 722 |12346 | 6.25%| 1605 |12840 | 12.5% | 2504 | 13354 |18.75%| 3472 | 13888 | 250 | 4440 | 14422 | 30.79%
y
Disadvantag Principal 0 |11871 | 0% | 722 |12346 | 6.25% | 1605 |12840 | 12.5% | 2504 | 13354 |18.75%| 3472 | 13888 | 25% | 4440 | 14422 | 30.79%
ed
English Teacher 0 |10550 | 0% | 686 |10972 | 6.25% | 1426 |11411 | 12.5% | 2225 | 11867 |18.75%| 3088 | 12351 | 25% | 3951 | 12835 | 30.78%
Learners Principal | 0 [10550 | 0% | 686 [10972 | 625% | 1426 |11411 | 12.5% | 2225 |11867 |18.75%| 3088 |12351 | 25% | 3951 | 12835 | 30.78%
Students Teacher 0 | 1570 0% | 102 | 1633 | 6.25%| 212 | 1698 | 12.5% | 331 | 1766 |18.75%| 459 | 1837 | 25% | 587 1908 30.77%
with
Disabilities | Principal 0 | 1570 0% | 102 | 1633 | 6.25%| 212 | 1698 | 12.5% | 331 | 1766 |18.75%| 459 | 1837 | 25% | 587 | 1908 | 30.77%
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b) The number and percentage of participating students, by subgroup (as defined
in this notice), whose teacher of record (as defined in this notice) and principal are
an effective teacher (as defined in this notice) and an effective principal (as defined

in this notice).

Performance Measure (All Applicants - b)

Applicable Population: All participating students
*at this time, as referenced in the narrative, the district has no

valid or reliable measure for this chart. The district is a part of
the Widget Effect, starting with SY 2013-2014, we will be
moving to a new evaluation system that will enable us to track
highly effective educators.

Target
Baseline g SY 2017-18
2012-13 SY 2013-14 SY 2014-15 SY 2015-16 SY 2016-17

(Post-Grant)

A B C D E F G H I K L M N [0) P Q R
- Sux|l v DHgEHRE| 2L (SHLHE 23 |mELReE 2 oHgEYy 22 (SHL O x| 04 =
Effectiv $Es| £g S8:8Ec|E2 (S8 82| Eg |S8:|8Ee| E8 |58:8Es 3 |S8:|8Es| 28 |38z
e > & T e = og=zse T o~ |wgEzge T e (S e T o6~ o (e 3 & = Z5 = =0 3 e = - 5=
e 28| 2% |[XeSe 88| 5% X Se 35 3% xreSe35) 2% | 2eS5e 858 8% | koS35 | 2% s e =
Teacher |5 < 5| "2 |S535 :<5| "2 |8535<E| "2 |8585<£| "2 |858Bx:5 "2 |53 |5<E| "2 | S8
Subsgrou = s = s 2|2 23 s 8|2 2% = 2|3 23 = 8|3 25 S 8
g p d 5 B8 5 52558 5 5 g|8 58 5 52|85 5 5 g5 E s = 532|858 5 5 g
an £mg E§| &5&z8| 5| £5|gmEl §| 25|gmpEl E| &5gmE E| &£5|g2mE| & g

Princi 2 E = g = g e® =l B S g™ <) ) S o ® g 5] S g m = ) S &M = S

P =z o A El T |78 El T |78 Bl T |Ts g N - g -

al s & 3 @ H R 3 @ 3 @ 3 @
All participating Teacher | 8283 | 20149 [41.11%| 9662 | 20955 |46.11% | 11138 | 21793 |51.119% | 12717 | 22665 |56.11% | 14404| 23571 |61.11% | 16091 | 24477 | 65.74%
students Principal | 8283 | 20149 [41.11%| 9662 | 20955 [46.11% | 11138 | 21793 |51.11% | 12717 | 22665 |56.11% | 14404| 23571 |61.11% | 16091 | 24477 | 65.74%
Economically Teacher | 4880 | 11871 [41.11%| 5693 |12346 |46.11%| 6563 |12840 |51.119% | 7493 | 13354 |56.11% | 8487 | 13888 |61.11% | 9481 | 14422 | 65.74%
Disadvantaged | pj;inal | 4880 | 11871 [41.11%| 5603 | 12346 |46.11%| 6563 | 12840 |51.11% | 7493 | 13354 |56.11% | 8487 | 13888 |6111% | 9481 | 14422 | 65.74%
Teacher | 4337 | 10550 [41.11%| 5059 |10972 |46.11%| 5832 |11411 |51.11% | 6659 | 11867 |56.11% | 7548 | 12351 |61.11% | 8437 | 12835 | 65.73%
English Learners

Principal | 4337 | 10550 [41.11%| 5059 | 10972 [46.11%| 5832 |11411 [51.11% | 6659 | 11867 |56.11% | 7548 | 12351 |61.11% | 8437 | 12835 | 65.73%
Students with Teacher | 645 | 1570 [41.11%| 753 | 1633 [46.11%| 868 | 1698 |51.11% | 991 | 1766 |56.11% | 1123 | 1837 |61.11% | 1255 | 1908 | 65.78%
Disabilities Principal | 645 | 1570 [41.11%| 753 | 1633 [46.11%| 868 | 1698 |51.11% | 991 | 1766 |56.11% | 1123 | 1837 [61.11% | 1255 | 1908 | 65.78%
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(E)(3) Performance Measures - Required for applicants with participating students in grades PreK-3
(Note to applicants: Delete chart if the PreK-3 population is not part of your proposal)

Performance Measure Target
(Grades PreK-3 —a, b) _ SY 2017-
[Please describe the Performance | Applicable | oo, | B3N | oy o415 | gy o014 | Sy 2015- | Sy 2006- | 18
Measure in the cells below, as Population 2012-13
well as the methodology for 14 15 16 17 (Post-
calculating the measure.] Grant)
a) Literacy Proficiency — Using the | 3rd All participating | 80.75% 82.5% 84.25% 86% 87.75% 89.5%
Augmented Benchmark students
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Performance Measure Target
(Grades PreK-3 - a, b) SY 2017-
] i Baseline
[Pl@zs2 CRsafise i Fenelina e | ADOEENG | gy peraye SY 2013- | SY 2014- | SY 2015- | SY 2016- | 18
Measure in the cells below, as Population 2012-13 1 15 16 17 Post
well as the methodology for (Post-
calculating the measure.] Grant)
African
. 80.75% 82.5% 84.25% 86% 87.75% 89.5%
American
Hispanic 79.83% 81.66% 83.49% 85.32% 87.15% 88.98%
Caucasian 88.08% 89.16% 90.24% 91.32% 92.4% 93.48%
Economically
. 78% 80% 82% 84% 86% 0
Disadvantaged ’ ’ ’ ’ ’ 88.00%
English
75.25% 77.5% 79.75% 82% 84.24% 0
Learners ’ ’ ’ ’ ’ 86.48%
Students with
. crel. 44.08% 49.16% 54.24% 59.32% 64.4% 0
disabilities ’ ’ ’ ’ ’ 69.48%
. rd . . .
b) - Absenteeism = The total 3 All participating | 1) a0/ 50 | 1052850 | 921250 | 7.89650 | 658025 | 5264
number of days absent from students
school. using the data generated African
through the district’s database, American 417 370.50 324 278 231.50 185
Arkansas Public School
Computer Network (APSCN). The Hispanic 4,796 4,263 3,730.50 3,197.50 2664.50 2,315
measure was calculated by -
the post-grant goal and dividing Economically
by 5 to determine the years - 9,104.50 8,093 7,081 6069.50 5,058 4,046.5
) Disadvantaged
from baseline to post-grant Enalish
nglis
g 5,229 4,648 4,067 3,486 2905 2,324
Learners
Students with
. e 1,590.50 1,413.50 1,236.50 1,059.50 884 708.5
disabilities
c) Discipline —is defined as the 3" All participating
total number of days suspended students
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Performance Measure

(Grades PreK-3 —a, b)

[Please describe the Performance

Measure in the cells below, as

well as the methodology for

calculating the measure.]
using the data generated
through the district’s database,
Arkansas Public School
Computer Network (APSCN). The
achievable goal measure was
calculated by cutting the
baseline in half for the post-
grant goal and dividing by 5 to
determine the years from
baseline to post-grant. The goal
is to have zero discipline
reforms.

Applicable
Population

Target
Baseline S Uil
Subgroup 2012-13 SY 2013- | SY 2014- | SY 2015- | SY 2016- 18
14 15 16 17 (Post-
Grant)
Afnc.:an 3.50 2.50 1.50 1 0 0
American
Hispanic 0 0 0 0 0 0
Caucasian 3 2.50 2 1.50 1 .5
Economically
Disadvantaged 050 0 0 0 0 0
English
3.50 2.50 1.50 1 0 0
Learners
Stu.den.ts. Wlth 0.50 0 0 0 0 0
disabilities
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(E)(3) Performance Measures - Required for applicants with participating students in grades 4-8
(Note to applicants: Delete chart if the 4-8 population is not part of your proposal)

Performance Measure (Grades 4-8 - a)
a) The number and percentage of participating students, by subgroup, who
are on track to college- and career-readiness based on the applicant’s on-

track indicator (as defined in this notice).

Applicable Population: Grade 5 Absenteeism. To determine
college & career readiness with this metric, we determined the
total number of days 5" grade students should have attended
school and subtracted the days missed. Then maintaining 96% or

baseline.
Baseline Target
2012-13 SY 2017-18
SY 2013-14 SY 2014-15 SY 2015-16 SY 2016-17
(Post-Grant)
A B C D E F G H I J K L M N 0 P Q R
sibgroup 85 1f7|BBS{ B EF(BBY BE B BeS e By BES s 2T Ba%EEs] 87 BLs
2°f ol |agsLasofaf |agSle o 28 |lap SLao o8 |ag Skg o 2 g apiegoy a8 2 g =
. uq (%) kL 5 — (= uq :" . UQ Y} L 5" I (= m :" O m () [+) I e m :" . m ) [} It =0 m =" . m [Y) [} It =0 aq :"—. o ¥} b ) — . m :‘
® = § 2 # (B o ©f © = S # (B @ ©f o = S # |2 o ©f © = 2 # (B o Of © = S # (B o OB o = & 2 # S o ©
oo e o Y (O} -+ ® Y [} - o Y (O} - ® & () - @ NE oo o o @ &
ol 8 (8 eal mod ©“ S 8 S} o “ 2 8 5 o “ S B Sl ol “S |8 2R eon “8 |4 ®5
a = 9 W |~ a @ a = W |~ a @ a = W |~ a @ a = U |~ a @ a = W |~ a @ a = la-] -~ A ®
D e+ o (> Y O 8 e g |08 O 8 o g (DY O 8 o O P o 8 e g |28 9 8 [ ]
284 2523 38 2572 7% 2 =323 33 R R 2533 3% 2 |53°3
e al e &8 g 8 al = 86 9 & o = =3 g & a = =28 g 8 al 5 20 5 o o a e’ g
= ® = = g 2 F = 5 g = & = 5 g = = S | * 5 3 = = S = 5 3 7 ®Y =3 5 2
Ve g (& g L s (S g Yo g (& % Yo = = 2 Ve =] G g T e g =] - g
g 2 o = 5 2l * 5 2 o & 5 2 8 = 3 2 |5 = g § 2 o =
5 [© g 5 g 5 |© g 5 g 5 |9 g g = e g
o oa o o o 2 oa
All participating
tudents 26355 | 27608 |95.46% | 27407 | 28711 | 95.46% | 28512 | 29868 | 95.46% | 29650 | 31061 | 95.46% | 30840 | 32307 | 95.46% | 32029 33553 95.46%
stuaen
- . 0,
African American 727 765 95% 761 801 95% 794 836 95% 828 872 95% 862 907 95% 896 943 95.00%
. - 0,
H ISpanic 11671 | 12175 |95.86% | 11671 | 12655 | 95.86% | 12609 | 13154 | 95.86% | 13121 | 13688 | 95.86% | 13650 | 14240 95.86% 14179 14791 95.86%
- 0,
Caucasian 11008 | 11587 959% | 11448 | 12050 95% 11904 | 12531 95% 12378 | 13029 95% 12868 | 13545 95% 13358 14062 95.00%
Economically 95.31%
. X () X () 31% 31% .31%
Disad t q 18526 | 19436 |95.31% | 19272 | 20220 | 95.31% | 20035 | 21021 | 95.31% | 20833 | 21858 | 95.31% | 21664 | 22730 22495 23602 95.31%
ISadvantage
- 0,
Engllsh Learners 11580 | 12709 |91.12% | 12162 | 13207 | 92.09% | 12787 | 13741 | 93.06% | 13440 | 14293 | 94.03% | 14119 | 14863 95% 14799 15432 95.90%
Students with 95%
disabilities 2630 2794 |94.13% | 2737 2901 | 94.35% | 2844 3008 | 94.57% | 2969 3132 | 94.78% | 3094 3257 3219 3382 95.20%
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Performance Measure Target
I (gGraqu 4;18 b, :) icabl Baseline SY 2017-
[Please describe the Performance | Applicable | ¢\ 0000 | provide | Sy 2013- | SY2014- | SY2015- | SY2016- | 18
Measure in the cells below, as Population Y 14 15 16 17 Post
well as the methodology for 2] (Post-
calculating the measure.] Grant)
b) Math Proficiency — Using the 5™ Grade All participating
Augmented Benchmark students 75.7% 78.4% 81.1% 83.8% 86.5% 89.2%
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Performance Measure Target
) (gGra°!Es 4;13 ‘Pb' :) N Baseline SY 2017-
[Please describe the performance | Applicable | g, 0roy, | rprovide | sY2013- | SY2014- | SY2015- | Sy2016- | 18
Measure in the cells below, as Population
Year] 14 15 16 17 (Post-
well as the methodology for
calculating the measure.] Grant)
African
. 62.8% 67.6% 72.4% 77.2% 82% 86.8&
American
Hispanic 81.1% 83.2% 85.3% 87.4% 89.5% 91.6%
Caucasian 85.6% 87.2% 88.8% 90.4% 92% 93.6%
Economically 82.9% 84.8% 86.1% 88.6% 90.5% 92.4%
Disadvantaged
English Learners 64.9% 68.8% 72.7% 76.6% 80.5% 84.4%
Students with 37% 44% 51% 58% 65% 72%
Disabilities
c) 4Discipline — is defined as the 5™ Grade All participating
total number of days suspended students 62 %5 48 4 34.5 28
using the data generated through African
the district’s database, Arkansas American 25 2 1.5 1 0.5 0
Public School Computer Hi :
ispanic
Network (APSCN). The P 13 11 10 8 ! 6
achievable goal measure was Caucasian 14 13 11 9 8 7
calculated by cutting the baseline _
in half for the post-grant goal Egonomlcally 62 55 48 41 34.5 28
and dividing by 5 to determine Disadvantaged
the years from baseline to post- English Learners 62 55 48 41 345 28
grant. The goal is to have zero Students with
discipline reforms. Disabilities 135 12 10.5 9 7.5 6

(E)(3) Performance Measures - Required for applicants with participating students in grades 9-12

(Note to applicants: Delete chart if the 9-12 population is not part of your proposal)
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a) The number and percentage of participating students who complete and
submit the Free Application for Federal Student Aid (FAFSA) form.

Performance Measure
(Grades 9-12 - a)

Applicable Population: 12" Grade Graduating Class for
Springdale High School, Har-Ber High School and
Springdale Archer Alternative Learning Center (ALC).

Baseline Target
2012-13 SY 2017-18
SY 2013-14 SY 2014-15 SY 2015-16 SY 2016-17
(Post-Grant)
A B (0 D E G H I J K L M N P Q R
Subgroup o] e Yy Clo v BWag MYy O 6w [~ Y- V- o® e aw N = Y- ER R =Y
 EE{ESBECrEE | EgREcrEEs SEcEE EeREfE E B E Es S5
SRR ER AR R A R e AR LA I R A A S SRR AT
o *
 f Rl T |o8algalfo 58afgR T |n8aflagalfe 28afra T |28afgflTc (282
- ""cn.al.g_s ':SQQ-ELQ_S ,’_'gcn.ax.g_s ’_'gon.aug,s ;OQ‘E“QS ':;cn.a
H o > ¥ = Eh g = 5 mmBh g = 5 — Eh e > & —Eh e > 5 m Bh o = 5 <
) = > Tk 5 o = >Tr 5 0 =l >Tr 5 © =l >Tp 5 © = >Tr 5 0 = >
19.:.0 (=4 '11019.:.0 o "r.lrn'la.:.q (=4 'ﬂ(‘h'ln.:.q o 'H('D'ln.:.q o "!'.lm'ln.:..g (=4 ez )
q B =X 230 o =) 2 30 5 =X L 3P o 8. L 3L o 8. 2 30 D =) L3
r2 =] > ar < b=l > ar < = > ar < = > ar < =l > a7 < = > 2
[ o o ® o o ® 0 o ® 0 " ® 0 & (@ o o
(=4 (= -+ -+ (= -
s 2 5 2 5 2 5 2 5 2 s 2
o [ C] ['C] ['C] [ C] [C]
All participating 51.8
494 1155 | 42.83% | 536 1202 | 44.62% | 580 1250 | 46.41%| 626 1300 | 48.2% 676 1352 50% 728 1405
students %
Economically 54.4
. 180 555 32.4% 205 557 36.8% 238 579 41.2% 275 602 45.6% 313 626 50% 354 651
Disadvantaged %
. 54.8
English Learners 93 303 | 308% | 112 | 315 | 356% | 133 | 328 | 404% | 154 | 341 | 452% | 178 | 355 | 50% | 203 | 370 |
0
Students with
. - 11 24 26% 31 98 32% 39 102 38% 47 106 44% 55 110 50% 64 114 56%
Disabilities

are on track to college- and career-readiness based on the applicant’s on-

track indicator (as defined in this notice).

Performance Measure (Grades 9-12 - b)
b) The number and percentage of participating students, by subgroup, who

Applicable Population: We will be using the On Track for
Graduation Indicator for 9" Grade only. On Track for
Graduation is defined as having 5 credits and not failing in
more than one core class.

Baseline
2012-13

Target

SY 2013-14

SY 2014-15

SY 2015-16

SY 2016-17

SY 2017-18
(Post-Grant)
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A B C D E F G H I ] K L M N 0 P Q R

Subgroup Si]gJgeN3z1gT3eNcs1g ez g Eegs)gsEees gsges
= £ = |8 = EE=l s s (8= = == = S8 e s |8 = =g ] s 8 = EZ s 8=

L33 af e SksocfafassSlsojaf|agSisciat|asgitaocial|asgitacy|afl g S

o LI o — E @ =g o o - 5 @ =F oo o o - = S oge o o = |E'w =g o — 5 @ =g o o — E.ng

o = s #* ® Of ® = =3 ® O @ = B 3 ® O @ = = 3 ® O! @ = = 3* ® Of @© = B 3 ® ©

7w o (R .omp L0 o |2 .m0 T o |2 Lm0 T o |2 Lm0 T o |2 .m0 T o |3 L o®

® o x - | R =) 0o T I = - = | B =) o = | =) o = | R =) o = | R =

a = o |l=a ® o = T l=a ® o B g l=a P o B T laa @ a0 B T l=ma @ a B o l=an @

D e f g (>SS B o p Oy o 8 o g8 O ¥ e g e e e Y (28 9 8 o SIS

= = 3 " (N =" Bl 2= e S T — N L e | N O = 1 = B | = = 3| =2 = = = - B I | 54 N = B

o & d [= B - I B I [= = - Bl - [= A =T I g |50 o o S (50 o o8 e o0 -

[ =] 6 (= e = o 6 [~ 0 = 0 Q a (S e = o a > C =| © Q e & e = o2 e S o0 5

= X = * = | = & = * = Q| = O~ - * = oo = x = - S N I O - > % o8| = X - * ™

Vo T (= el "= T = Al " e B (=" a e = val b e S T = = T =T a

° 2 |l = o 2 e = ° e = ° 28 = ° 25 = S 2 e =

5 |© 8 5|1° 38 5 |° 8 5 g 5 | &g 5 g

@ o @ @ @ @
All participating 100
1254 1412 88.8% 1345 1468 91.6% 1441 1527 94.4% 1543 1588 97.2% 1652 1652 100% 1705 1705 o
students %
Economically 100
. 736 876 84% 802 911 88% 871 947 92% 946 985 96% 1024 1024 100% | 1049 1049 0
Disadvantaged Al
. 100
Engllsh Learners 376 466 80.8% | 415 485 85.6% | 456 504 90.4% | 499 524 95.2% 545 545 100% 1705 1705 o
0
Students with 100
. yess 111 127 87.2% | 119 132 90.4% | 128 137 93.6% | 137 142 96.8% 148 148 100% 152 152

Disabilities %

Performance Measure

(Grades 9-12 —¢)
c) Applicant must propose at least one measure of career-readiness in order
to assess the number and percentage of participating students who are or

are on track to being career-ready. We measured the total number of

students who participate in our Academies, Career Technical Education,
and Jobs for Arkansas Graduates (JAG) programs with those in those in the
organizations who participate in public exhibitions.

Applicable Population: The number of students who
participated in public exhibitions for the academies, Career

Technical Education (CTE) and Jobs for Arkansas
Graduates (JAG) programs.

Baseline Target
AR SY 2013-14 SY 2014-15 SY 2015-16 SY 2016-17 SY2017-18
(Post-Grant)
A B C D E F G H I J K L M N 0 P Q R
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% on track
(P/Q)*100

38%

38%

38%

35%

Total # of
Participating
Students

3825

5377

1054

189

# Participating
Students on track

1454

2043

401

66

% on track
(M/N)*100

36%

36%

36%

30%

Total # of
Participating
Students

3772

5352

1039

185

# Participating
Students on track

1358

1927

374

56

% on track
(J/K)*100

34%

34%

34%

25%

Total # of
Participating
Students

3569

5146

999

178

# Participating
Students on track

121
3

175

340

45

% on track
(G/H)*100

32%

32%

32%

20%

Total # of
Participating
Students

3432

4948

961

171

# Participating
Students on track

1098

1583

308

34

% on track
(D/E)*100

30%

30%

30%

15%

Total # of
Participating
Students

3300

1649

924

164

# Participating
Students on track

990

450

277

25

% on track
(A/B)*100

28%

28%

10%

Total # of
Participating
Students

3173 |27.9%

1586

888

158

# Participating
Students on track

885

444

250

16

Subgroup

All participating

students

Economically

Disadvantaged

English Learners

Students with
Disabilities

135



Performance Measure Target
(Grades 9-12 - d, e)
i . SY 2017-
[Please describe th'e Applicable Baseline
Performance Measure in the Pobulation Subgroup 2012-13 SY 2013- | SY2014- | SY 2015- | SY 2016- 18
cells below, as well as the P 14 15 16 17 (Post-
methodology for calculating Grant)
the measure.]
d) 11" Grade Literacy Exam - 11" Grade All participating
Using the Augmented students 70.3% 73.6% 76.9% 80.2% 83.5% 86.8%
Benchmark Examination African
results from Arkansas . 83.2% 84.4% 85.6% 86.8% 88% 89.2%
Comprehensive Testing, American
Assessment, and Hispanic 56.8% 61.6% 66.4% 71.2% 76% 80.8%
Accountability Program i
(ACTAAP). The measure: Caucasian 84.7% 86.4% 88.1% 89.8% 91.5% 93.2%
(100 — (baseline))/2 over the _
next 5 years. Economically 1 g¢ gop 61.6% 66.4% 71.2% 76% 80.8%
Disadvantaged
English Learners | 37.9% 44.8% 51.7% 58.6% 65.5% 72.4%
Students with | 7 14, 35.2% 43.3% 51.4% 59.5% 67.6%
Disabilities
H th . . .
e) Absenteeism — The total 9" Grade All participating 390 346 303 260 2165 173
number of days absent from students
school. using the data African
generated through the American 25 22 20 17 14 1
district’s database, Arkansas : :
’ Hispanic
Public School Computer P 151 134 118 101 84 67
Network (APSCN). The Caucasian 175 155 136 116 97 78
measure was calculated by _
cutting the baseline in half for Economically 390 346 303 260 216.5 173
the post-grant goal and Disadvantaged
dividing by 5 to determine English Learners | 390 346 303 260 216.5 173
the years from baseline to ;
Students with
-  Lare. 74 4 53 42
post-grant. Disabilities % 8 6
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(E)(4) Evaluating effectiveness of investments

Springdale evaluation activities will incorporate cost effectiveness analyses to specifically
examine the costs and outcomes of interventions and improvement strategies. Results will be
presented as cost-effectiveness ratios, expressing cost per outcome (e.g. cost per increase in the
number of highly qualified teachers or for increased graduation rates). Tying this analysis
directly to the logic model will enable our district to determine which programs are effective, as

well as the efficiencies and costs associated with alternative approaches.

Evaluating the effectiveness of investments is particularly critical during the period of grant
funding. RTT-D funding will enable Springdale to rapidly scale up and disseminate effective
practices that create measurable, positive impacts for our students. While RTT-D funding will
be used to fund this period of intense support and development, we remain absolutely committed
to the sustainability of gains created during this period. Understanding the long-term costs will

ensure our long-term goals are achievable.

The Director of Improvement, Research and Evaluations will supervise the evaluation process.
Investments in professional development will be monitored using research partnerships with the
University of Arkansas’ National Office of Research and Measurement of Educational Statistics
(NORMES) office. Instruments such as CBAM (Concerns-Based Adoption Model) will be used
to determine the impact of investments, as referenced by Thomas Guskey in his book Evaluating
Professional Development.“® This rubric will inform the progress teachers are making in the

implementation of a new system for teaching and learning. Additional evaluation efforts will

* Guskey. (2000). Evaluating Professional Development. Corwin Press, Inc. pg 182.
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analyze the overall impact on learning by gathering data on: enrollment and attendance;

academic achievement; as well as stakeholder satisfaction surveys.

Investments in technology will be evaluated on an ongoing basis and their effectiveness will be
monitored by reviewing: integration of technology into daily lesson plans; student project work
using technology; and the records of students checking out equipment. The impact of
technology on student achievement will be measured through rubrics associated with learning
outcomes facilitated by technology resources in student research projects, exhibitions of
learning, and problem-based learning. In addition, the district will contract with an evaluation
partner to conduct this work. The evaluation partner will develop and conduct a validation study

that directly measures the effects and impacts of all RTTT-D initiatives.
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F Budget and Sustainability

(F)(1) Budget for the Project

BUDGET SUBPART 1: OVERALL BUDGET SUMMARY
Note: See Budget summary narrative and instructions above, in particular "*Subpartl: Overall Budget
Summary Table."

. Personnel

. Fringe Benefits

. Travel

. Equipment

. Supplies

. Contractual

. Training Stipends

00N |0 W(IN |-

. Other

9. Total Direct Costs
(lines 1-8)

10. Indirect Costs

11. Total Grant Funds
Requested (lines 9-10)

12. Funds from other sources
used to support the project

13. Total Budget
(lines 11-12)
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BUDGET SUBPART 2: OVERALL BUDGET SUMMARY NARRATIVE

Note: See budget summary narrative and instructions above, in particular “Subpart 2: Overall
Budget Summary Narrative.”

Overall Budget Summary Narrative

The overall budget reflects the work required of the district to meet the expectations of fully
personalizing the teaching and learning process for all students while preparing students to be
college or career ready. The district planning team has determined that there are 11 projects
that need to be put into place in order to realize the school wide reform initiative as described
within the Logic model found on page 14 of the grant proposal.

The Logic model succinctly described the Needs and Gaps the Inputs, the Reach of the
projects to all schools, the Goals and Objectives, Intermediate outcomes and long term
outcomes that underpin the Project design work. Each project has been carefully crafted to
support our faculty, students and parents so that we are able to meet the expected outcomes
of the grant including specialized personnel, targeted professional development and
curriculum development, specially selected national and state conference travel, essential
technology support, material support required for the grant, enhanced parent involvement
strategies and highly trained contracted service providers (to be selected.)

The carefully designed projects support the three (3) overarching goals and objectives of the
proposal as described on pages 15-19 of the grant proposal. Restated here the overarching
goals, objectives under each goal and the targeted projects that support them are as follows:

Goal 1: Drastically Accelerate Student Achievement

Obijectives:

1a: Reach 100% of high need students though Pre-K

1b: Ensure that all students are on grade level in reading by the end of grade 3
1c. Ensure that all students are on grade level in math by the end of the 5" grade.

1d. Ensure that every student will move up two (20 proficiency levels on the ELDA exam
after three (3) years in the Ell Program

Projects to support: P6- Centralized Early Learning and P8 -High Quality Professional
Development

Goal 2: Close the Experience Gap

Obijectives:
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2a: Support parents as partners in the educational process

2b: Increase access to technology and integration of technology into the classroom

Projects to support: P9- Parent Academy, P7-Technology Acquisition and Integration;

Goal 3: Deepen student learning

Obijectives

3a: Cultivate personalized learning environment using personalized pathways through school
3b. Create a culture of collaboration by design

Projects to support: P1- Seat Time Waiver, P2 -Schedule, P3- Advisory, P4- Personal
learning plans and Student Led Conferences, P5- Multiple Pathways to Graduation, P-10
Strengthening Professional Learning Communities, and P11, Educator Evaluation and
Coaching

The projects will propel the district toward the meeting of long term outcomes which is to 1.
Have 100% of all students meeting benchmark outcomes, 2. Close the experience gap by
having no discernible difference in achievement among groups of children, parent
participation, graduation rates or college going rates across sub-population. 3: 100% of
students have personalized pathways through school enabled by the Seat Time waiver. 4.
Equity in accessing technology for all students and parents.

Budget Table 2-1: Overall Budget Summary Project List
Evidence for: [Fill in (F)(1) or Optional Budget Supplement]

Project Name Primary Additional Total Grant Funds Total Budget
Associated Associated Requested
Criterion Criteria
and location in and location in
application application
P1: C-1P.50,C-1p. | A-1p.8,A-2p. $240,240.50 $280,240.50
Seat Time 71, C-lai p. 76, 18, B-3 p.38, B-3,
Waiver Pilot C-laiii p. 77,C- | p.40, C-1 p. 60, C-
1bii. P.80, C- 1.P.67, d-1bp.
1bivB p. 82, C-2 | 102
p. 87, C-2aii p. 93
P2: C-1p51,C-1 A-2p.18,C-1p. $191,681.25 $206,681.25
Schedule p.72, C-2 p. 89, 67
C2ai p. 92
P3: C-1p.51,C-1 A-2P.18,C-1p. $18,401.40 $33,401.00
Advisory p.73, C-lai p.76, | 67
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Cl-aivp. 78, C-
1c p.84,C-2 p.
89, C-2 p. 90, C-
2aiii p. 93

P4:

Personal
Learning Plan
and Student Led
Conferences
(PLP/SLC)

C-1p.52,C-1p.
73, C-1ai, P 76,
C-1biv A p. 81,
C-1bv p.83, C-1c
p.84, -2ai p.92,
C-2 aiii p.93,
C2bii p. 95

A-1p.8, B-1p. 32,
B-1p.33, C-1p.
67, C-lav p. 79,
C-1bi p.74

$26,835.38

$41,835.38

P5:
Multiple
pathways to
graduation

C-1p.53,C-1
p.74, C-lai, p76,
C-laiiip. 77, C-
laiv p.78, C-1bii
p.80, C-1bivB p.
82, C-2ai. p. 92,
C2aii p. 93

A-1p. 8, A-2pl8,
B-3p.37,C-1p.
60, C-1 p. 67, C-
lav p.79

$643,410.07

$978,410.07

P6:
Centralize Early
Learning

C-1p.54,C-1p.
68, C-1ai p. 76,
C-laiiip. 77, C-
1biv B p. 82

A-1p.5, A-2p.
15, B-1p. 27,C-1
p. 67

$1,657,020.50

$2,125,145.50

P7:

Technology
Acquisition and
Integration

C-1p.55, C-1p.
70, C-1 ai, p. 76,
C-laiiip. 77, C-
laiv. p. 78, C-2 p.
87-88, C-2 p.70,
C-2ai p.92, C-
2aiii p.93, C-2bi
p. 94, C-2bii
p.95, C-2cd p.
108

A-2,p. 17,B-3p.
41, C-1p. 60, C-1
p. 67

$12,459,346.00

$12,859,346.00

P8:

High Quality
Professional
Development

C-1p.58, C-1p.
69, C-1 ai p. 76,
C-laiiip. 77, C-
lav p. 78, C-1bii
p.80, C-1biii p.
81, C-1 biv p. 82,
C2 p.86, C-2 aii
p. 92, C-2aii p.
93, C-2aiii p. 94,
C-2aiv p. 94, C-
2bi p. 95, C-2bii
p. 95, C-2Ci, C-
2cii p. 96

A-1p.5 A-2p.
15, B-3 p. 39, B-3,
p. 40, C-1 p.60
C-1p. 6, C-lav
p.79

$4,670,939.80

$5,470,939.80

P9:
Parent Academy

C-1p.61,C-1p.
71, C-1laip. 76,
C-laivp. 78, C-
1c p.84, C-2 p.88,
C-2aiii p. 94, D-

A-1p.9 A-2
p.16, B-1 p.34, B-
3p.41,C-1p. 67

$305,872.17

$325,872.17
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2cd p. 109-110

P10:
Strengthening
Professional
Learning
Communities

C-1p. 63, C-1ai,
p. 76, C-lav p.
78, C2 - p.88-89,
C-2p.90,C-2ai
p. 92,C-2aiii p.93,
C-2aiii p. 94, C-
2bi p. 95, C-2biii
p. 96, C2ci, C2cii
p. 96

A-1p.9 A-1
p.10, A-2 p. 18, C-
1p. 67

$158,456.52

$178,456.52

P11:
Educator
Coaching and
Evaluation

C-1p. 64,C-2p.
91, C-2 aip. 92,
C-2aic. P.94, C-
2biii p.96, C-2ci,
C-2cii p. 96, C-
2ci, C-2cii p. 97,
C-2d p.97-98, E-1
p. 113

A-1p. 4, A-2
p.19, B-1 p. 26 B-
1P.27, B-3p.39,
C-1p. 67

$1,261,927.10

$1,261,927.10

Total for Grant
Funds

$21,634,129.00

Total Budget

$23,762,253.00

All applicants must provide a break-down by the applicable budget categories shown in lines 1-13.

Columns (a) through (d): For each project year for which funding is requested, show the total amount requested for
each applicable budget category.
Column (e): Show the total amount requested for all project years.
*If the applicant plans to request reimbursement for indirect costs, complete the Indirect Cost Information form at
the end of this Budget part.
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Worksheet for Table 1-1

Springdale School
APPLICANT NAME District

1. Personnel

2. Fringe Benefits

3. Travel

4. Equipment

5. Supplies

6. Contractual

7. Training Stipends

8. Other

9. Total Direct Costs
(lines 1-8)

10. Indirect Costs

11. Total Grant Funds
Requested (lines 9-10)

12. Funds from other sources
used to support the project

13. Total Budget
(lines 11-12)
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Worksheet for Table 2-1

APPLICANT NAME Springdale School District




TOTALS

Project 1
Applicant Name Springdale School District
Project Name: P1: Seat Time Waiver Pilot
Primary Associated Criterion and Location in C-1P.50, C-1p. 71, C-1ai p. 76, C-1aiii p. 77, C-1bii. P.80, C-1bivB,
Application: C-2 p. 87, C-2aii p. 93
Additional Associated Criteria (if any) and Location
in Application: A-1p. 8, A-2 p. 18, B-3 p.38, B-3, p.40, C-1 p. 60, C-1. P.67, D-1b p. 102

1. Personnel $20,000.00 $40,000.00 $40,000.00 $40,000.00
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2. Fringe Benefits $5,000.00 $10,000.00 $10,000.00 $10,000.00 | $35,000.00
3. Travel $20,000.00 $20,000.00 $20,000.00 | $60,000.00
4. Equipment $0.00
5. Supplies $0.00
6. Contractual $0.00
7. Training Stipends $0.00
8. Other $0.00
9. Total Direct Costs
(lines 1-8) $25,000.00 $70,000.00 $70,000.00 $70,000.00 | $235,000.00
10. Indirect Costs $395.00 $1,106.00 $1,106.00 $1,106.00 $3,713.00
11. Total Grant Funds Requested (lines 9-10) $25,395.00 $71,106.00 $71,106.00 $71,106.00 | $238,713.00
12. Funds from other sources used to support the
project $10,000.00 $10,000.00 $10,000.00 $10,000.00 | $40,000.00
13. Total Budget
(lines 11-12) $35,395.00 $81,106.00 $81,106.00 $81,106.00 | $278,713.00
Project 2

Applicant Name | Springdale School District

Project Name: P2: Schedule

Primary Associated Criterion and Location in Application:

C-1P. 50, C-1p. 71, C-1ai p. 76, C-1aiii p. 77, C-1bii

p. 93

. P.80, C-1bivB, C-2 p. 87, C-2aii

Additional Associated Criteria (if any) and Location in

Application: A-2p.18, C-1p. 67
Project Year 1 | Project Year 2 | Project Year 3 | Project Year 4
Budget Categories (@) (b) (c) (d) Total (e)
1. Personnel $50,000.00 $50,000.00 $50,000.00 $150,000.00
2. Fringe Benefits $12,500.00 $12,500.00 $12,500.00 $37,500.00
3. Travel $0.00
4. Equipment $0.00
5. Supplies $0.00
6. Contractual $0.00
7. Training Stipends $0.00
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8. Other $0.00
9. Total Direct Costs
(lines 1-8) $62,500.00 $62,500.00 $62,500.00 $0.00 | $187,500.00
10. Indirect Costs $987.50 $987.50 $987.50 $2,962.50
11. Total Grant Funds Requested (lines 9-10) $63,487.50 $63,487.50 $63,487.50 $0.00 | $190,462.50
12. Funds from other sources used to support the project $5,000.00 $5,000.00 $5,000.00 $15,000.00
13. Total Budget
(lines 11-12) $68,487.50 $68,487.50 $68,487.50 $0.00 | $205,462.50
Project 3
Applicant Name | Springdale School District
Project Name: P3: Advisory
C-1p. 51, C-1p.73, C-lai p.76, Cl-aiv p. 78, C-1c p.84, C-2 p. 89, C-2 p. 90, C-
Primary Associated Criterion and Location in Application: 2aiii p. 93
Additional Associated Criteria (if any) and Location in
Application: A-2P. 18, C-1 p. 67
Project Year 1 | Project Year 2 | Project Year 3 | Project Year 4
Budget Categories (@) (b) (c) (d) Total (e)
1. Personnel $6,000.00 $6,000.00 $6,000.00 $18,000.00
2. Fringe Benefits $1,500.00 $1,500.00 $1,500.00 $4,500.00
3. Travel $0.00
4. Equipment $0.00
5. Supplies $0.00
6. Contractual $0.00
7. Training Stipends $0.00
8. Other $0.00
9. Total Direct Costs
(lines 1-8) $7,500.00 $7,500.00 $7,500.00 $0.00 | $22,500.00
10. Indirect Costs $118.50 $118.50 $118.50 $355.50
11. Total Grant Funds Requested (lines 9-10) $7,618.50 $7,618.50 $7,618.50 $0.00 | $22,855.50
12. Funds from other sources used to support the project $5,000.00 $5,000.00 $5,000.00 $15,000.00
13. Total Budget
(lines 11-12) $12,618.50 $12,618.50 $12,618.50 $0.00 | $37,855.50
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Project 4

Applicant Name | Springdale School District
Project Name: P4: Personal Learning Plans and Student Led Conferencing (PLP/SLC)
C-1p. 52, C-1p. 73, C-1ai, P 76, C-1biv A p. 81, C-1bv p.83, C-1c p.84,
Primary Associated Criterion and Location in Application: C-2ai p.92, C-2 aiii p.93, C2 bii p. 95
Additional Associated Criteria (if any) and Location in
Application: A-1,p.8,B-1p. 32,B-1p. 33, C-1p. 67, C-lav p. 79, C-1bi p. 74
Project Year 1 | Project Year 2 | Project Year 3 | Project Year 4
Budget Categories (@) (b) (c) (d) Total (e)
1. Personnel $6,000.00 $6,000.00 $9,000.00 | $21,000.00
2. Fringe Benefits $1,500.00 $1,500.00 $2,250.00 | $5,250.00
3. Travel $0.00
4. Equipment $0.00
5. Supplies $0.00
6. Contractual $0.00
7. Training Stipends $0.00
8. Other $0.00
9. Total Direct Costs
(lines 1-8) $0.00 $7,500.00 $7,500.00 $11,250.00 | $26,250.00
10. Indirect Costs $118.50 $118.50 $177.75 $414.75
11. Total Grant Funds Requested (lines 9-10) $0.00 $7,618.50 $7,618.50 $11,427.75 | $26,664.75
12. Funds from other sources used to support the project $5,000.00 $5,000.00 $5,000.00 | $15,000.00
13. Total Budget
(lines 11-12) $0.00 $12,618.50 $12,618.50 $16,427.75 | $41,664.75
Project 5

Applicant Name

Springdale School District

Project Name:

P5: Multiple Pathways to Graduation

Primary Associated Criterion and Location in

Application:

C-1p. 53, C-1 p.74, C-1ai, p76, C-1aiii p. 77, C-laiv p.78, C-1bii p.80, C-1bivB p. 82, C-
2ai. p. 92, C2aii p. 93

Additional Associated Criteria (if any) and Location in

Application:

A-1p. 8, A-2 p18, B-3

.37,C-1p. 60, C-1 p. 67, C-1av p.79

Budget Categories

Project Year 1 | Project Year 2

Project Year 3 | Project Year4 | Total (e)
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(@) (b) (©) (d)
1. Personnel $115,000.00 $57,500.00 $115,000.00 | $287,500.00
2. Fringe Benefits $28,750.00 $14,375.00 $28,750.00 | $71,875.00
3. Travel $30,000.00 $30,000.00 $30,000.00 | $90,000.00
4. Equipment $60,000.00 $60,000.00 $60,000.00 | $180,000.00
5. Supplies $0.00
6. Contractual $0.00
7. Training Stipends $0.00
8. Other $0.00
9. Total Direct Costs
(lines 1-8) $0.00 $233,750.00 $161,875.00 $233,750.00 | $629,375.00
10. Indirect Costs $3,693.25 $2,557.63 $3,693.25 $9,944.13
11. Total Grant Funds Requested (lines 9-10) $0.00 $237,443.25 $164,432.63 $237,443.25 | $639,319.13
12. Funds from other sources used to support the project $20,000.00 $157,500.00 $157,500.00 | $335,000.00
13. Total Budget
(lines 11-12) $0.00 $257,443.25 $321,932.63 $394,943.25 | $974,319.13
Project 6

Applicant Name

Centralize Early Learning

Project Name:

P6: Centralize Early Learning Center

Primary Associated Criterion and Location in Application:

C-1p.54, C-1 p. 68, C-1ai p. 76, C-1aiii p. 77, C-1biv B p. 82

Additional Associated Criteria (if any) and Location in

Application: A-1p.5, A-2 p. 15, B-1 p. 27, C-1 p. 67
Project Year 1 | Project Year 2 | Project Year 3 | Project Year 4
Budget Categories (@ (b) (c) (d) Total (e)
1. Personnel $190,000.00 $190,000.00 $75,000.00 | $455,000.00
2. Fringe Benefits $47,500.00 $47,500.00 $18,750.00 | $113,750.00
3. Travel $0.00
4. Equipment $96,000.00 $242,000.00 $11,000.00 | $349,000.00
5. Supplies $0.00
6. Contractual $0.00
7. Training Stipends $0.00
8. Other $1,000,000.00 $1,000,000.00
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9.

Total Direct Costs

(lines 1-8) $1,000,000.00 $333,500.00 $479,500.00 $104,750.00 | $1,917,750.00
10. Indirect Costs $15,800.00 $5,269.30 $7,576.10 $1,655.05 $30,300.45
11. Total Grant Funds Requested (lines 9-10) $1,015,800.00 $338,769.30 $487,076.10 $106,405.05 | $1,948,050.45
12. Funds from other sources used to support the project $271,875.00 $196,250.00 | $468,125.00
13. Total Budget

(lines 11-12) $1,015,800.00 $338,769.30 $758,951.10 $302,655.05 | $2,416,175.45
Project 7

Applicant Name

Springdale School District

Project Name:

P7: Technology Acquisition and Integration

Primary Associated Criterion and Location in Application:

C-1p. 55, C-1p. 70, C-1ai, p. 76, C-1aiii p. 77, C-1aiv. p. 78, C-2 p. 87-88, C-2 p.70,
C-2 ai p.92, C-2aiii p.93, C-2bi p. 94, C-2bii p.95, C-2cd p. 108

Additional Associated Criteria (if any) and Location in

Application: A-2,p. 17, B-3 p. 41, C-1 p. 60, C-1 p. 67
Project Year 1 | Project Year 2 | Project Year 3 | Project Year 4
Budget Categories (@) (b) (c) (d) Total (e)

1. Personnel $431,000.00 $431,000.00 $125,000.00 $987,000.00
2. Fringe Benefits $107,750.00 $107,750.00 $31,250.00 $246,750.00
3. Travel $347,500.00 $347,500.00 $347,500.00 $347,500.00 | $1,390,000.00
4. Equipment $4,637,000.00 | $6,360,000.00 | $3,605,000.00 $440,000.00 | $15,042,000.00
5. Supplies $0.00
6. Contractual $0.00
7. Training Stipends $0.00
8. Other $0.00
9. Total Direct Costs

(lines 1-8) $5,523,250.00 | $7,246,250.00 | $4,108,750.00 $787,500.00 | $17,665,750.00
10. Indirect Costs $87,267.35 $114,490.75 $64,918.25 $12,442.50 $279,118.85
11. Total Grant Funds Requested (lines 9-10) $5,610,517.35 | $7,360,740.75 | $4,173,668.25 $799,942.50 | $17,944,868.85
12. Funds from other sources used to support the project $100,000.00 $100,000.00 $100,000.00 $100,000.00 $400,000.00
13. Total Budget

(lines 11-12) $5,710,517.35 | $7,460,740.75 | $4,273,668.25 $899,942.50 | $18,344,868.85
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Project 8

Applicant Name | Springdale School District
Project Name: P8: High Quality Professional Development
C-1p.58, C-1 p. 69, C-1 ai p. 76, C-1aiii p. 77, C-lav p. 78, C-1bii p.80,
Primary Associated Criterion and Location in | C-1biii p. 81, C-1 biv p. 82, C2 p.86, C-2 aii p. 92, C-2aii p. 93, C-2aiii p. 94, C-2aiv
Application: p. 94, C-2bi p. 95, C-2hii p. 95, C-2Ci, C-2cii p. 96
Additional Associated Criteria (if any) and Location in A-1p.5, A-2p. 15, B-3 p. 39, B-3, p. 40, C-1 p.60 C-1p. 6,
Application: C-lav p.79
Project Year | Project Year 2 | Project Year | Project Year 4
Budget Categories 1) (b) 3(c) (d) Total (e)

1. Personnel $548,000.00 $548,000.00 $548,000.00 $548,000.00 | $2,192,000.00
2. Fringe Benefits $137,000.00 $137,000.00 $137,000.00 $137,000.00 | $548,000.00
3. Travel $0.00
4. Equipment $56,000.00 $56,000.00
5. Supplies $14,800.00 $9,000.00 $9,000.00 $9,000.00 $41,800.00
6. Contractual $70,000.00 $65,000.00 $65,000.00 $65,000.00 | $265,000.00
7. Training Stipends $0.00
8. Other $0.00
9. Total Direct Costs
(lines 1-8) $825,800.00 $759,000.00 $759,000.00 $759,000.00 | $3,102,800.00
10. Indirect Costs $13,047.64 $11,992.20 $11,992.20 $11,992.20 $49,024.24
11. Total Grant Funds Requested (lines 9-10) $838,847.64 $770,992.20 $770,992.20 $770,992.20 | $3,151,824.24
12. Funds from other sources used to support the project $200,000.00 $200,000.00 $200,000.00 $200,000.00 | $800,000.00
13. Total Budget
(lines 11-12) $1,038,847.64 $970,992.20 $970,992.20 $970,992.20 | $3,951,824.24
Project 9

Applicant Name

Springdale School District

Project Name:

P9: Parent Academy

Primary Associated Criterion and Location in Application:

C-1p.61,C-1p. 71, C-1ai p. 76, C-laiv p. 78, C-1c p.84, C-2 p.88, C-2aiii p. 94, D-
2cd p. 109-110

Additional Associated Criteria (if any) and Location in

Application: A-1p. 9, A-2p.16, B-1 p.34, B-3 p. 41, C-1 p. 67
Project Year 1 | Project Year 2 | Project Year 3 | Project Year 4
Budget Categories (@) (b) (c) (d) Total ()
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1. Personnel $60,000.00 $60,000.00 $15,000.00 $15,000.00 | $150,000.00
2. Fringe Benefits $15,000.00 $15,000.00 $3,750.00 $3,750.00 | $37,500.00
3. Travel $10,000.00 $10,000.00 $7,500.00 $7,500.00 | $35,000.00
4. Equipment $5,000.00 $5,000.00 $5,000.00 $2,500.00 | $17,500.00
5. Supplies $1,300.00 $1,300.00 $800.00 $800.00 $4,200.00
6. Contractual $20,000.00 $20,000.00 $10,000.00 $5,000.00 | $55,000.00
7. Training Stipends $0.00
8. Other $0.00
9. Total Direct Costs

(lines 1-8) $111,300.00 $111,300.00 $42,050.00 $34,550.00 | $299,200.00
10. Indirect Costs $1,758.54 $1,758.54 $664.39 $545.89 $4,727.36
11. Total Grant Funds Requested (lines 9-10) $113,058.54 $113,058.54 $42,714.39 $35,095.89 | $303,927.36
12. Funds from other sources used to support the project $5,000.00 $5,000.00 $5,000.00 $5,000.00 | $20,000.00
13. Total Budget

(lines 11-12) $118,058.54 $118,058.54 $47,714.39 $40,095.89 | $323,927.36
Project 10

Applicant Name

Springdale School District

Project Name:

P10: Strengthening Professional Learning Communities

Primary Associated Criterion and Location in Application:

C-1p. 63, C-1ai, p. 76, C-lav p. 78, C2 - p.88-89, C-2 p. 90, C-2 ai p. 92,C-2aiii p.93,
C-2aiii p. 94, C-2bi p. 95, C-2biii p. 96, C2ci, C2cii p. 96

Additional Associated Criteria (if any) and Location in

Application: A-1p. 9, A-1p.10, A-2 p. 18, C-1 p. 67
Project Year 1 | Project Year 2 | Project Year 3 | Project Year 4
Budget Categories (@) (b) (c) (d) Total (e)
1. Personnel $15,000.00 $15,000.00 $15,000.00 $15,000.00 | $60,000.00
2. Fringe Benefits $3,750.00 $3,750.00 $3,750.00 $3,750.00 | $15,000.00
3. Travel $20,000.00 $20,000.00 $20,000.00 $20,000.00 | $80,000.00
4. Equipment $0.00
5. Supplies $0.00
6. Contractual $0.00
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7. Training Stipends $0.00
8. Other $0.00
9. Total Direct Costs
(lines 1-8) $38,750.00 $38,750.00 $38,750.00 $38,750.00 | $155,000.00
10. Indirect Costs $612.25 $612.25 $612.25 $612.25 $2,449.00
11. Total Grant Funds Requested (lines 9-10) $39,362.25 $39,362.25 $39,362.25 $39,362.25 | $157,449.00
12. Funds from other sources used to support the project $5,000.00 $5,000.00 $5,000.00 $5,000.00 | $20,000.00
13. Total Budget
(lines 11-12) $44,362.25 $44,362.25 $44,362.25 $44,362.25 | $177,449.00
Project 11
Applicant Name | Springdale School District
Project Name: P11: Educator Evaluation and Coaching
Primary Associated Criterion and Location in | C-1 p. 64, C-2 p. 91, C-2 ai p. 92, C-2aic. P.94, C-2biii p.96, C-2ci, C-2cii p. 96, C-2ci, C-2cii
Application: p. 97, C-2d p.97-98, E-1 p. 113
Additional Associated Criteria (if any) and Location
in Application: A-1p. 4, A-2p.19, B-1 p. 26 B-1 P.27, B-3p.39, C-1 p. 67
Project Year 1 | Project Year 2 | Project Year 3 Project Year 4
Budget Categories (@ (b) (c) (d) Total (e)

1. Personnel $93,000.00 $93,000.00 $93,000.00 $93,000.00 | $372,000.00
2. Fringe Benefits $23,250.00 $23,250.00 $23,250.00 $23,250.00 $93,000.00
3. Travel $0.00
4. Equipment $6,000.00 $500.00 $500.00 $500.00 $7,500.00
5. Supplies $1,000.00 $300.00 $300.00 $300.00 $1,900.00
6. Contractual $190,000.00 $190,000.00 $190,000.00 $190,000.00 | $760,000.00
7. Training Stipends $0.00
8. Other $0.00
9. Total Direct Costs
(lines 1-8) $313,250.00 $307,050.00 $307,050.00 $307,050.00 | $1,234,400.00
10. Indirect Costs $4,949.35 $4,851.39 $4,851.39 $4,851.39 $19,503.52
11. Total Grant Funds Requested (lines 9-10) $318,199.35 $311,901.39 $311,901.39 $311,901.39 | $1,253,903.52
12. Funds from other sources used to support the $0.00
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project
13. Total Budget
(lines 11-12)
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BUDGET SUBPART 4: PROJECT-LEVEL BUDGET NARRATIVE

Note: See budget summary narrative and instructions above, in particular “Subpart 4: Project-
Level Budget Narratives.”

The RTT-D proposal is a comprehensive reform agenda based on college and career ready
standards, that is supported by projects that serve students in PreK-12 in order to meet the
following ambitious goals: 1. Drastically accelerate student achievement to get all students on
grade level; 2. Deepen student learning to close the experience gap with second language
learners and student in poverty; and 3. Increase equity through personalized learning by
implementing a pilot “seat time” waiver model and changing the structure of schooling through
personalized learning plans and academies.

The following narrative defines the projects listed in Section A as reference in the Budget
appendix section:

Project 1 (P1): Seat time Waiver Pilot

In a competency based progression (CBP) schools must show that students are advancing not just
be demonstrating growth in learning, but also be demonstrating competency in the understanding
and application of content knowledge. Under RTT-D Springdale will work to bring to scale the
implementation of CBP in our three high schools.

1. Develop a set of competencies in which each student will need to demonstrate proficiency in
order to earn course credit.
2. Support the District Competency-Based Design/Transition Team
a. Review of literature
b. Conduct site visits at schools in New Hampshire that have been implementing
competency based credit for over five years
c. Establish articulation pathways through high school
d. Rubric design (see Appendix Budget B4 for a sample competency validation rubric.)

Year 2 Deliverables: Establish design team to work on competencies and rubrics for course work
credit; Contact Office of Innovation; Make site visits to New Hampshire schools; Establish
articulation pathways through high school; Contact office of innovation for support waiver
process; Student-led conferencing at the middle school; Presentation to the School Board,
Alignment of courses, schedules, and assessments.

Note: There are no “funding cliff” issues in the project.

Project 2 (P2): Schedule
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Springdale will convene a ‘schedule project team’ to carry out the research behind and develop a
new bell schedule to better support the projects under RTT-D. The team will examine ways in
which the bell schedule interferes with the district’s ability to accomplish its goals, and identify
what’s working and what needs to change to meet our goals for student achievement. The new
bell schedule will prioritize flexibility for personalized learning and build time for teacher
collaboration and dedicated advisory time to build relationships and develop personal learning
plans that include college and career goals. The team will reflect on the impact of the schedule
change in the summer in preparation for the new year.

Year I Deliverable: Convene “schedule project team” at district and school level

Year 3 Deliverable: Make recommendations for changes to include extended learning
opportunities.

Note: There are no “funding cliff” issues in the project.

Project 3 (P3): Advisory

Dedicated daily advisory time ensures that every student is known well by at least one adult in
the building. Students and teachers will use advisory time to complete work towards personal
learning plans (PLPs) and to prepare for student led conferencing (SLC). In addition advisory
time will be used to conduct college and career-ready planning such as: going on college visits;
building ‘college knowledge’ about the college application process, college match and
enrollment processes; and navigating the financial aid path (FAFSA, need vs. merit based
financial aid, and private vs. public financial aid). In addition there will be time to work with
college and career-ready mentors and coaches. The team will reflect on the impact of the
effectiveness of the advisory model in the summer to project in preparation for the new year.
Year 2 Deliverable: Student-led conferencing at the middle schools

Year 3 Deliverable: Student-led conferencing at the junior highs

Year 4 Deliverable: Student-led conferencing at the high schools

Note: There are no “funding cliff” issues in the project.

Project 4 (P4): Personal Learning Plans & Student-Led Conferencing

Personal learning plans (PLPs) will allow for consolidation of numerous efforts at personalizing
learning that currently exists across the district, and PLPs will become the focal point in insuring
that each student takes full advantage of this array of services being offered to personalize

learning.
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PLPs and SLC are a natural outgrowth of the existing structures we have in place. Elementary
and middle schools use the National Counseling Standards to lay a pathway from elementary
school to college, and they conduct parent/teacher conferences twice a year. Junior high schools
conduct career planning work through Mi Futuro; Individualized Improvement Plans (K-3) and
Academic Improvement Plans (3-12) create a roadmap for off-track students, and the Career
Action Planning (8-12) conference aligns coursework and assessments to college and career-
ready pathways. Teams from each school will reflect on the effectiveness of the PLPs and SLCs
in order to prepare for the following year’s PLP and SLC model.

Year 2 Deliverable: Use of PLPs within the conferencing system at the middle schools

Year 3 Deliverable: Use of PLPs within the conferencing system at the junior highs

Year 4 Deliverable: Use of PLPs within the conferencing system at the high schools

Note: There are no “funding cliff” issues in the project.

Project 5 (P5): Multiple Pathways to Graduation

Springdale School District’s systemic commitment to personalizing learning — through the
piloting of our seat time waiver, the creation of a new bell schedule, dedicated time for student
advisory and ongoing work to complete personal learning plans — will facilitate greater access
and opportunity to engage students in multiple pathways to graduation. We recognize that the
steps to achievement of personal goals may not be fully realized in a traditional classroom
setting. Under RTT-D, work towards this project will include: expanding articulation
agreements for dual enrollment with local postsecondary institutions; expanding career academy
offerings with courses grounded in professional and technical standards; providing field-based
and project-based learning opportunities, including through the technology-based EAST learning
labs; and facilitating extended learning opportunities such as community-based learning, online
coursework, and independent projects.

Year 2 Deliverables: Addition of one career academy at each high school; attend National
Career Academy Conference

Year 3 Deliverables: Addition of one career academy at the ALE; attend National Career
Academy Conference

Year 4 Deliverables: Addition of second career academy at each high school; attend National

Career Academy Conference
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Note: There are no “funding cliff” issues in the project because the new teacher will be absorbed
into the budget after the first year of the project.

Project 6 (P6): Centralized Early Learning Center

Educators in the Early Learning Center will work in professional learning communities to
vertically align the Pre-K and elementary curriculum, including preparing students for the rubric
and competency-based model of instruction currently in place. The Early Learning Center will
be technology enabled with interactive white boards, teacher laptops, and Pre-K friendly
computers built into designated workstations for all 47 classes serving 940 students. Centralizing
the classrooms will allow for more coherent curriculum and instruction. Currently classes are
scattered across the district, and newly renovated space will promote a much-needed
improvement to the overall program.

Year 2 Deliverable: Two new Pre-K classes

Year 3 Deliverable: Two new Pre-K classes; centralizing the Pre-K with added playground
equipment; technology upgrades in all Early Learning Center classrooms

Note: There is no “funding cliff” due to salaries because all salaries will come from Arkansas
Better Chance grant funds available to Pre-K expansion.

Project 7 (P7): Technology Acquisition and Integration

Resources from RTT-D will enable our district to ensure that every classroom is technology
enabled with interactive white boards, cameras and laptop computers for teachers, and a 1:1 ratio
of technology device per student. Devices such as iPads would allow students to access secure
blogs for communicating with teachers and peers, and access secure platforms to give and
receive feedback on posted assignments.

Another aspect of this project is expanded investment in the Environmental and Spatial
Technology (EAST) project-based learning labs and eMINTS. EAST labs are technology-
driven, student-centered learning environments where teachers facilitate learning using high tech
resources. Labs are equipped with state-of-the-art workstations, servers, software and
accessories including GPS/GIS mapping tools, architectural and CAD design software, 3D
animation suites, and virtual reality development tools. Students identify problems in their local
communities and then use these tools to develop solutions, collaborating with civic and other
groups in the process.

Another dimension of P7 is a new robust, interoperable data tracking system with student, parent
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and educator access. This system will allow students and parents to log in to a secure platform
and access performance data such as attendance records, behavior referrals, assignment
completion and assessment scores. Through this system, teachers will be able to directly
communicate with students and parent about individual progress and class expectations through a
secure email account. Teachers will use this system to input and monitor student progress,
generate individual student and class achievement reports, and collaborate with other educators
and support staff to coordinate student support.

Year 1-4 Deliverables: Technical support critical to the success of the scale up

Year 2-4 Deliverables: One additional EAST lab each year of the grant in years 2-3 and two
classes in year 4; addition of two staff members to provide instructional support and two
additional technicians to support installation and maintenance; Year 2Bid for interoperable data
system.

Year 2-4 Deliverables: Scale up of technology over 4 years starting with schools whose ratio is
lowest; 5 non-Title | schools — 1 high school, 1 junior high, 1 middle school, 2 elementary
schools; Scale up of technology with: 5 Title | schools, 2 high schools and 4 junior highs, 3 Title
middle schools, 13 Title | elementary schools; Purchase the interoperable data system

Year 3 Deliverables: Implement 5 eMINTS classrooms with professional development and
equipment

Note: There will be no “funding cliff” because staff will be absorbed into the district budget 1
year after a new project is funded by the grant.

Project 8 (P8): High Quality Professional Development

Devoting dedicated time and staff to curriculum development and alignment will be carried out
in the following way: The district will convene Teachers on Special Assignment (ToSA) teams
in multiple content areas to work in partnership with university and national experts on
curriculum writing. These teams will have additional support from P11 — Teacher Evaluation
and Coaching. The new curricula will include interim formative assessment systems that allow
students to demonstrate mastery of standards at multiple times and in multiple comparative ways.
Due to P2 schedule, ToSA teams will provide job-embedded professional development to their
peers using dedicated common planning time. As teachers build capacity in the new curricula,
demonstration classrooms will be open on each school campus. Teachers from around the

district will have ongoing opportunities to observe lessons in the demonstration classrooms to
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advance their own practice, and teachers will have opportunities to give and receive feedback on
lesson design and delivery. As new curricula are rolled out, educators will have regular
opportunities to engage in student-centered common planning time with peers who share
common students.

Year 1 Deliverables: Curriculum units aligned with CCSS in Literacy; Curriculum units aligned
with CCSS in math; Job embedded professional development for faculty; Classroom
observation; Gradual Release of Responsibility Instructional model; Long range Professional
Development Plan

Year 2 Deliverables: ELL curriculum scaffolding expert; ELL scaffolding professional
development

Year 3 Deliverables: Formative assessments aligned with PARCC assessments in Literacy and
Math; Demonstration classrooms

Note: There is no “funding cliff” because additional ToSAs will return to the classroom at the
end of the grant.

Project 9 (P9): Parent Academy

We are committed to closing the gap between parents who routinely participate in their child’s
school and those parents who are reluctant or unaware of the need to participate. Using
resources provided by RTT-D we will scale up existing partnerships to create a series of
programs for parents knows as the Parent Academy. The purpose of the Parent Academy is to
build advocacy skills for parent so that they can more meaningfully participate in the academic
life of their child. Through a series of programming parents will: build knowledge and skills to
help their child set a vision towards a college and career pathway; understand the data that
reflects their child’s achievement levels; build capacity in the access and use of technology; and
establish goals that support increased achievement. The very successful Family Literacy
Program model will be expanded by an additional 5 sites. Families come to school every day to
build English skills, work in their child’s classroom, and learn life skills.

Parents will have access to seminars that better prepare them to meaningfully participate in
Student Led Conferences, and assist their child in establishing and monitoring goals set forth in
their personal learning plans. Additionally, parents will have access to programming on college
and career-readiness that mirrors the content student receives in advisory. To ensure that all

teachers are well prepared to support SLCs and PLPs, models will be developed at each school
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level to support this activity. Additionally the parent liaison will work with Parent Academies to
design the parent seminars.

Year 1 Deliverable: Public Will Building with first time college going families

Year 2 Deliverables: Add two Family Literacy sites; Implement Personal Learning Plans and
Student-Led Conferencing at 17 elementary schools; implement Personal Learning Plans and
Student-Led Conferencing at 4 middle schools; College Knowledge seminars.

Year 3 Deliverables: Add two Family Literacy sites; Implement Personal Learning Plans and
Student-Led Conferencing at the 4 junior highs

Year 4 Deliverables: Add one Family Literacy site; Implement Personal Learning Plans and
Student-Led Conferencing at the 3 high schools

Note: There will be no “funding cliff’. Teachers for the Family Literacy Program come from
Adult Education Funding.

Project 10 (P10): Strengthening Professional Learning Communities

Educators will have access to opportunities to build capacity in their collaborative skills and
practices in order to more effectively contribute to their PLCs. Structured support will be
provided to learn the concepts, habits, tools and skills that lead to reflective practice and
facilitative leadership. A district team will meet to create a district handbook that outlines the
expectation and parameters of PLCs in Springdale.

Year 2 Deliverables: Initiate a handbook that defines the expectations for the Professional
Learning Community with representative committee members from across the district over the
course of the grant with a product complete by Year 4-1% semester; Attend National conference
on Professional Learning Communities

Year 4 Deliverables: All faculty are involved in a PLC

Note: There are no “funding cliff” issues in this project.

Project 11 (P11): Educator Evaluation & Coaching

We will partner with a nationally known expert in school reform and an expert evaluation and
research group to provide critical coaching for, and third party evaluation of, our implementation
efforts. Our selection criteria will include the availability of instructional experts and school
change coaches who can provide technical assistance as we move towards a transformational
model of personalized schooling that includes competency based progressions, advisories with

Personal Learning Plans and Student-Led Conferencing, and multiple pathways to graduation.

162




Additionally, as partners in our work, they will provide invaluable support for change leadership.
The efforts of the expert evaluation and research group will support the district and school level
improvement teams by building the evaluation capacity of Springdale staff. This ongoing
facilitation and support will include: 1) professional development sessions exploring the basic
tenets and processes of evaluation; 2) integration of existing avenues of exploration (including
instructional rounds) into the evaluation and improvement process; and 3) coaching and
mentoring as individuals work in partnership with professional evaluators. To assist the district
in the evaluation and coaching, a locally-hired project director and assistant will monitor the
project implementation and data collection work.

Year 1 Deliverables: Implementation of TESS and LEADS; Evaluation model implemented with
assistance from a national expert; Project Manager guidance for all projects

Year 2 Deliverables: Coaching from a national expert

Year 4 Deliverables: Proposed implementation of superintendent evaluation system

Note: There are no “funding cliff” issues in this project.
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Table 4-1: Project-Level Itemized Costs

Cost Description and Justification

(including whether the cost is one-time investment or
ongoing operational cost)

1. Personnel

Explain the importance of each position to the success of
the project and connections back to specific project plans.
If curriculum vitae, an organizational chart, or other
supporting information will be helpful to reviewers,
attach in the Appendix and describe its location.

Year 1 Cost

Year 2 Cost

Year 3 Cost

Year 4 Cost

Total Cost

Project 1: Seat Time Waiver Pilot

1.  Training dollars will be paid as stipends or as subs
for teams of teachers to work on the Project. The amount
of participants is tied to a sub cost (during the school day
work) or a stipend (out of school work) of $100 per day
(6 hours). The amount set aside is in year 1: 20 teachers x
10days x $100 = $20,000.

2. Insubsequent years we are increasing the number
of participants so that all can contribute to the design.
Each year there will be a core team and an expansion
team. The core team will be the initial 20 teacher leaders.

Project 2: Schedule

Training dollars will be paid as stipends or as subs for
teams of teachers to work on the Project. The amount of
participants is tied to a sub cost (during the school day
work) or a stipend (out of school work) of $100 per day
(6 hours). The amount set aside each year 1: 50 teachers
representing from all secondary schools x 10days x $100
= $50,000.

$20,000.00

$40,000.00

$40,000.00

$40,000.00

$140,000.00

$50,000.00

$50,000.00

$50,000.00

$150,000.00
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The teams will be for design, input, and adjustments once
implemented.

Project 3: Advisory

Training dollars will be paid as stipends or as subs for
teams of teachers to work on the Project. The amount of
participants is tied to a sub cost (during the school day
work) or a stipend (out of school work) of $100 per day
(6 hours). The amount set aside each year 1: 6 teachers
representing all secondary schools x 10days x $100 =
$6,000.

The teams will be for design, input, and adjustments once
implemented.

Project 4: PLP/SLC

Training dollars will be paid as stipends or as subs for
teams of teachers to work on the Project. The amount of
participants is tied to a sub cost (during the school day
work) or a stipend (out of school work) of $100 per day
(6 hours). The amount set aside each year 1: 6 teachers
representing all secondary schools x 10days x $100 =
$6,000. After the PLP/SLC have been assigned teachers
will review the work.

Project 5: Multiple Pathways to Graduation
1. Title of Position: Academy teachers (5 positions over
the course of the Grant)

2. Role/Responsibility: A content specialist teacher will
be hired to align with the 5 new academies that are to be
instituted. Proposed academies from which 5 academies
will be finally selected include: Animal Science

$6,000.00 $6,000.00 $6,000.00 $18,000.00
$6,000.00 $6,000.00 $9,000.00 $21,000.00
$115,000.00 $57,500.00 | $115,000.00 $287,500.00
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Agriculture Business, Construction Management/
Business, Information Technology,
Engineering/architecture; Allied Heath, Environmental
Science.

3. Rationale: The rigor of the academy model requires
that the content area specialist have a “real-world”
understanding of the content in order to make the
connections with the other content area teachers within
the academy. The grant will allow the district time to
implement the new academy each year in order to give
the district time to realign the use of personnel or make
adjustments to the salary schedule. The grant will pay for
the initial implementation year. The following year the
district will pay the salaries thus avoiding a funding cliff
at the end of the grant period.

4. Salary: $55,000

5. Number of Employees: 5 total teachers

6. Amount of Time to be expended: 9 months — teacher
contract

See attached Appendix Budget 1a — Salary Schedule;
1b — Calculation for Salary and Benefits

Project 6: Centralize Early Learning

1. Title of Position: Early Childhood Teachers

(5 positions over the course of the grant and 4
instructional assistants (IA) to serve an additional 100
students in 5 classes)

2. Role/Responsibility: Classroom teacher and
Instructional Assistant using the approved Pre-K
curriculum as approved by the school district and
accountable for work sampling assessment systems.

$150,000.00

$150,000.00

$75,000.00

$375,000.00
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3. Rationale: The need to increase services to Pre-K
students is based on research that supports Pre-K as
critical to school readiness for children in poverty. The
additional teachers will mitigate the number of students
on the waiting list who qualify meeting the Arkansas
Better Chance (ABC) Pre-K enrollment guidelines. The
teachers will be certified in Early Childhood as required
my standards. The ABC guidelines require that the ratio
in each classroom by 1 certified teacher and 1 IA. The
IA’s must pass a Praxis academic proficiency exam in
order to be hired. The grant will pay for the initial year of
the salary. This will give the district an opportunity to
apply for state ABC grant funds in a timely way. The
district will be able to adjust for the required match of
40% of the ABC funds given the window for the
implementation and subsequent expenditure after the first
year. This will allow for the avoidance of a funding cliff
due to personnel costs. Additionally, students who are
non-English speaking gain English speaking skills. The
pre-Kindergarten readiness and the ability to use English
as compared with other students in the state is exhibited
in the Qualls data chart given at the end of the year as the
children are promoted into kindergarten the next fall.
4. Salary: 55,000

Instructional Assistant Salary: $20,000
5. Number of Employees: 5 teachers and 5 Instructional
Assistants
6. Amount of Time to be Expended: 9 month contract
for both positions
See attached Appendix Budget 2 — Qualls Data Chart

Project 7: Technology Acquisition and Integration
1. Title of Position:

$431,000.00

$431,000.00

$125,000.00

$987,000.00
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a. Four (4) IT Integration Specialists — one for each level
of schooling (elementary, middle schools, junior high and
high school

b. Four (4) IT Technicians — one for each level of
schooling (elementary, middle schools, Junior high and
high school

c. Two Certified Teachers — one for each of the new
EAST (Engineering and Spatial Technology) labs

2. Role/Responsibility: An Integration Specialist is a
specially trained, certified teacher who has experience
and expertise in the integration of technology into the
classroom. The individual is also a skilled professional
development provider. The work of the Integration
Specialist will be to provide professional development
around integration strategies and also provide
demonstration lessons, curriculum writing support and
job-embedded professional development with individual
teachers on-site in their classroom.

a. The technology technician is a skilled individual who
can install and maintain all the technology that is being
purchased through the grant funds

3. Rationale: The purchase of technology must be
supported by support staff that can assist the district in
the proper installation and integration of technology into
the classroom. The district has a very skilled and capable
staff to support the current level of technology available
within the district with trained technicians and a cadre of
trained integration specialists; however the opportunity to
scale up access to and use of technology will require
additional staff. Certified teachers who are integration
specialists will be hired so that one specialist is available
for each level of schooling. Trained technicians will be
hired to serve each level of schooling along with our
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current staff. The need to sustain the staff after the grant
period will be reviewed during the course of the grant.
The district will absorb the cost of the needed personnel
at the end of the grant period. It is recognized that this
could be considered a funding cliff; however, there will
be adequate time to redirect district resources as
necessary to sustain the positions associated with this
project based on the needs determined through-out the
grant.

4. Salary: $55,000 per Integration Specialist (certified
teacher); $44,000 per technician

5.Number of Employees: Five (6) Certified Teachers (4
IT Integration Specialists, 2 EAST Teachers), and 4 IT
Technicians

6. Amount of Time to be Expended: Teacher contracts
of 9 months; 12 month contract for Integration Specialists

Project 8: High Quality Professional Development
1. Title of Position:

a. Math Teacher on Special Assignment (ToSA) - Four
(4) positions, one for each level of schooling —
elementary, middle school, junior high and high school,
$55,000 X 4 = $220,000, annually

b. Literacy Teacher on Special Assignment (ToSA) -
Four (4) positions, one for each level of schooling —
elementary, middle school, junior high and high school;
$55,000 X 4 = $220,000, annually

c. Additionally, 54 teachers (4 from grades K-12) will
participate in curriculum writing with the ToSAs for 20

$548,000.00

$548,000.00

$548,000.00

$548,000.00

$2,192,000.00
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days at $100 per day or 54 X 20 X 100 = $108,000,
annually

2. Role/Responsibility: The ToSA positions are certified
teachers who have expertise in math and/or literacy in the
areas of PARCC, CGl, reading, assessment design,
curriculum design and leadership skills. These positions
will help accelerate the college/career ready standards,
curriculum writing process, the assessment development,
the implementation of PARCC assessment strategies, and
will be on-site in schools to support the job-embedded
professional development. They will be joining the four
existing ToSA positions (one elementary math, one
secondary math, one elementary literacy, one secondary
literacy) to create a team approach to the implementation
of the grant.

3. Rationale: The district has very capable leadership in
the math and literacy area as we move to implement
college career ready standards. However, the pace of
writing is slow when curriculum writing teams must meet
outside the school day or wait until summer. The new
ToSAs will assist in the delivery of professional
development as well. This model will accelerate the
district’s ability to produce the deliverables as indicated
in the proposal. Given their title as a Teacher on Special
Assignment, they will not sustain their position at the end
of the grant period. However, they will be assured of
being able to have a position (replacement position or
growth position) in the district if they are hired from
within the district. There is not a funding cliff for these
positions.

4. Salary: Teacher contract at $55,000

5. Number of Employees: Eight (8)

6. Amount of Time to be Expended — teacher contract
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of 9 months
See attached Appendix Budget 3a, 3b, and 3c

Project 9: Parent Academy

1. Title of Position: Teacher

2. Role/Responsibility: A team of teachers from each
level will work on the design of the parent academy
seminars in coordination with our contracted provider.
3. Rationale: We are committed to closing the gap
between parents who routinely participate in their child’s
school activities and those parents who are reluctant or
unaware of the need to participate.

4. Salary: $60,000 (Training stipends will be available
for 60 teachers x 10 days x $100)

5. Number of Employees: 60

6. Amount of Time to be Expended — 10 days

Project 10: Strengthening Professional Development
1. Title of Position: Teacher

2. Role/Responsibility: Teams of teachers will work on
the curriculum development and formative assessments
by each level: elementary, middle school, junior high and
high school - half will work in literacy and half in math.
The subsequent years the writing team will edit and
revise their work based on input.

3. Rationale: High functioning professional learning
communities are integral to the development and
implementation of the projects set forth in our proposal.
4. Salary: $15,000

5. Number of Employees: 15

6. Amount of Time to be Expended: 10 days — 15
teachers x 10 days x $100 = $15,000)

$60,000.00

$60,000.00

$15,000.00

$15,000.00

$150,000.00

$15,000.00

$15,000.00

$15,000.00

$15,000.00

$60,000.00
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Project 11: Educator Evaluation and Coaching $93,000.00 $93,000.00 $93,000.00 $93,000.00 $372,000.00
1. Title of Position: Project Manager; Administrative

Assistant

2. Role/Responsibility: Project Manager: To manage

multi-faceted, large grant to include report writing, data

management and to generally oversee every aspect of

grant implementation. Administrative Assistant: provide

clerical support of production, presentations, and all

aspects of the grant.

3. Rationale: With such a large grant, there needs to be a

team of overseers who manage all aspects of the grant to

ensure fidelity of the grant and oversee expenditures.

4. Salary: PM: $65,000; AA: $28,000

5. Number of Employees: 2

6. Amount of Time to be Expended: 100% for four

years

2. Fringe Benefits

Explain the nature and extent of fringe benefits to be Year 1 Cost | Year2Cost | Year 3 Cost | Year 4 Cost Total Cost
received and by whom.

Project 1: Seat Time Waiver Pilot $5,000.00 $10,000.00 $10,000.00 $10,000.00 $35,000.00
1.  Title of Position: Stipend or Substitute

2. Fringe Benefit Percentage: 25%

3. Basis For: For stipend or sub day work

Project 2: Schedule $12,500.00 $12,500.00 $12,500.00 $37,500.00

1. Title of Position: Stipend or Substitute
2. Fringe Benefit Percentage: 25%

3. Basis For: To research and develop new bell schedule
to better support the projects under RTT-D
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Project 3: Advisory
1. Title of Position: Stipend or Substitute
2. Fringe Benefit Percentage: 25%

3. Basis For: A small writing team to create an “advisory
handbook” that will be available online for teachers

Project 4: PLP/SLC

1. Title of Position: Stipend or Substitute

2. Fringe Benefit Percentage: 25%

3. Basis For: This team of teachers will critique and edit
the advisory handbook from year to year.

Project 5: Multiple Pathways to Graduation
1.Title of Position: Certified teacher with content
expertise

2. Fringe Benefit Percentage: 25%

3. Basis For: Cost estimates are based on the existing
salary schedule for the district.

Project 6: Centralize Early Learning Centers
1. Title of Position: Certified Early Childhood Teacher
2. Fringe Benefit Percentage: 25%

3. Basis For: cost estimates are based on the amounts
to cover FICA, insurance and retirement

Project 7: Technology Acquisition and Integration
la.Title of Position: Certified Integration Specialist
Teachers

2a. Fringe Benefits Percentage: 25%

3a. Basis For: Cost estimate is the amount to cover
FICA, insurance and retirement

$1,500.00 $1,500.00 $1,500.00 $4,500.00
$1,500.00 $1,500.00 $2,250.00 $5,250.00

$28,750.00 $14,375.00 $28,750.00 $71,875.00

$47,500.00 $47,500.00 $18,750.00 $113,750.00

$107,750.00 | $107,750.00 $31,250.00 $246,750.00
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1b. Title of Position: Technicians
2b. Fringe Benefits Percentage: 25%

2c. Basis For: Cost estimate is the amount to cover
FICA, insurance and retirements

Project 8: High Quality Professional Development
1.  Title of Position: Teachers on Special Assignments

Literacy and Math

2. Fringe Benefits Percentage: 25%

3.  Basis For: Cost estimates are the amounts to cover
FICA, insurance and retirements

Project 9: Parent Academy

1.  Title of Position: Teachers Stipends

2. Fringe Benefits Percentage: 25%

3. Basis For: A team of teachers from each level to
work on the design of the parent academy seminars in
coordination with our contracted provider

Project 10: High Quality Professional Development
1.  Title of Position: Teachers Stipends

2. Fringe Benefits Percentage: 25%

3. Basis For: A team of teachers to work on the
curriculum development and formative assessments by
each level: elementary, middle school, junior high and
high school- half will work in literacy and half in math.
The subsequent years the writing team will edit and
revise their work based on input

Project 11: Educator Evaluation and Coaching

$137,000.00 | $137,000.00 | $137,000.00 | $137,000.00 $548,000.00
$15,000.00 $15,000.00 $3,750.00 $3,750.00 $37,500.00
$3,750.00 $3,750.00 $3,750.00 $3,750.00 $15,000.00
$23,250.00 $23,250.00 $23,250.00 $23,250.00 $93,000.00
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1.  Title of Position: Project Manager; Administrative
Assistant

2. Fringe Benefits Percentage: 25%

3. Basis For: With such a large grant, there needs to
be a team of overseers who manage all aspects of the
grant to ensure fidelity of the grant and oversee
expenditures.

3. Travel

Explain the purpose of the travel, how it relates to project | Year 1 Cost | Year 2 Cost | Year 3 Cost Year 4 Cost Total Cost
goals, and how it will contribute to project success.

Project 1: Seat Time Waiver Pilot $20,000.00 $20,000.00 $20,000.00 $60,000.00

1. Description of the Travel: The state of New
Hampshire has adopted a seat time waiver process for its
school districts. With guidance form our national expert
hired to assist us in this grant work, we will select
appropriate school representatives to attend. The trips
will be in small groups across the four years of the grant
in order to visit multiple districts and be have more
insightful questions each time we travel. Note: as we
learn more about this process we may have options to
visit other schools in other states.

2. Parties that will Engage in Travel: High school and
junior high principals, secondary faculty members, and a
representative from the Division of Instruction at the
superintendent, associate superintendent or coordinator
level. Eight (8) faculty members will travel each year
representing the three high schools and the district office.
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3. Purpose of the Trips: The details of shifting away
from the Carnegie unit require a tremendous amount of
thoughtful planning. It is expected that each trip will give
us insight into the logistics of initially looking at the
rationale of those already using seat time waiver and the
partnerships required to make a shift. The initial set of
trips during the first two years will allow a reasonable
number of faculty members to experience for themselves
how this might work and relieve any skepticism that may
be in the minds of some. Subsequent trips will occur as
the district initiates the system. The follow-up trips will
allow us to have problem solving conversations with the
“folks on the ground” who most likely have had similar
experiences.

4. Estimate of the Number of Trips: One per year

5. Estimation of Transportation and/or Subsistence
Costs for Each Trip: The anticipated costs for airfare is
between $700-$900 dollars per person with additional
costs for luggage; hotel costs are projected to be between
$200-$250 per night for up to four nights, food costs are
expected to be $50,00 per day. Other costs include
approximately $100 for ground transportation either
through car rental or taxis. A total allocation of $2500
per person has been set aside with a margin for expenses
for flight or hotel that may increase slightly.

Project 2: Schedule (N/A)

Project 3: Advisory (N/A)
Project 4: PLP/SLC (N/A)

Project 5: Multiple Pathways to Graduation

$30,000.00

$30,000.00

$30,000.00

$90,000.00
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1. Description of the Travel: Participation in the
National Career Academy Conference. The high schools
that work conference and site visits where academies are
currently in place will provide valuable networking with
other school district personnel that have the same
interests in the expansion of academies. The exact site
visits to districts where specific academies are in place
have not yet been determined; however, with the
guidance of our national expert that is to be contracted,
we will be advised of the potential sites.

2. Purpose of the Travel: Teams of teachers will attend
sessions at conferences and visit school sites that support
the agenda of moving toward academies including the use
of, advisories, shifts in scheduling all shifts in how credit
is awarded, curriculum integration, competency
assessment (rubric) design and grading. At the end of
each day teams will reflect upon their learning and create
a report to be shared with all other faculty members upon
their return.

3. Parties that will Engage in Travel: All three high
schools will send core content teachers, administrator,
and Career Technical teachers to either the National
Career Academy Conference and the High Schools that
work conference each year; each school team will make
one site visit to a school district.

4. Estimate of the Number of Trips: Three site visits —
one per high school team; two national conferences each
year.
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5. Estimation of Transportation and/or Subsistence
Costs for Each Trip: The anticipated costs for airfare is
between $700-$900 dollars per person with additional
costs for luggage; hotel costs are projected to be between
$200-$250 per night for up to four nights, food costs are
expected to be $50,00 per day. Other costs include
approximately $100 for ground transportation either
through car rental or taxis. A total allocation of $2500
per person has been set aside with a margin for expenses
for flight or hotel that may increase slightly.

Project 6: Centralize Early Learning Center (N/A)

Project 7: Technology Acquisition and Integration

$347,500.00

$347,500.00

$347,500.00

$347,500.00

$1,390,000.00

1. Description of the Travel: Teachers, administrators
and technology team members will attend national and
state conferences that focus on the integration of
technology into the classroom. Two national conferences,
ISTE and STEM and two state conferences: TICAL and
University of Arkansas STEM conference will provide
the type of professional development needed in the area
of Technology Acquisition and Integration.

2. Parties that will Engage in Travel: Representative
teachers from each campus (29 campuses) will attend
either the National ISTE conference a National STEM
conference for a total of 80 teachers (40 for each
conference.) Additionally, 5 representatives from the
Technology team will also attend one of two meeting.
Different teachers will attend the national meeting each
year. Additionally, 40 teachers from each campus and 5
representatives from the Technology team will attend the
state conference known as TICAL or the University of
Arkansas STEM conference.
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3. Purpose of Travel: This exposure to state and
national experts and demonstration models via
presentations will help build the capacity of our faculty to
understand better how to authentically integrate
technology into the system. It will also expose them to
“Aps” for student use as well as other program options
that will support curriculum. The need to “move the
needle” is great in the area of technology if we are to
successfully implement a 21 Century learning
environment in every classroom across 29 campuses.
With the investment is hardware it seemed prudent to
ensure that every school was represented at state and
national conferences where the vision of what a 2st
Century classroom should look like became a reality.

4. Estimate Number of Trips: Each year 2 - national
conferences and two state conferences

5. Estimation of Transportation and/or Subsistence
Costs for Each Trip: The anticipated costs for National
Conference expenses linked to airfare is between $700-
$900 dollars per person with additional costs for luggage;
hotel costs are projected to be between $200-$250 per
night for up to four nights, food costs are expected to be
$50,00 per day. Other costs include approximately $100
for ground transportation either through car rental or
taxis. A total allocation of $2500 per person has been set
aside with a margin for expenses for flight or hotel that
may increase slightly. State trips will not involve airfare
but will involve mileage at forty-one cents per mile
reimbursement as per district policy. All other expenses
are relatively the same. The allocation for in-state travel
is approximately $1500 per person.

Project 8: High Quality Professional Development
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(N/A)

Project 9: Parent Academy

1.  Description of the Travel: Parents, teachers and
administrators will attend the national Family Literacy
Council Annual Meeting. The district has participated in
this conference in the past. It allows parents to participate
in the agenda as presenters as well as attend sessions
jointly with the school partners.

2.  The Parties Engaged in the Travel: Two parents,
two teachers, one administrator and representatives from
each new Family Literacy Program will attend the annual
meeting each year of the grant. There will be a two
programs established the second year of the grant for a
total of 10 attendees, two new programs the third year of
the grant for a total of 10 attendees and one new program
for a total of 5 attendees the last year of the grant. Those
that are selected will be from the Family Literacy
program that was established during a specific year. The
district will pay for any other district representatives that
may attend the meeting.

3. Purpose of Travel: The National Family Literacy
Council partnered with the district over time as we
established 11 sites for the Springdale Family Literacy
Program. The expectation to fully implement 5 new
programs over the course of the grant, will be aided
greatly by attending the National Family Literacy
Council conference. Attendees will network with other
parents, teachers and administrators who have
successfully implemented the program. Sessions provide
great ideas on how to structure the activities for parents
that are meaningful and integrated with their child’s
education.

4.  Estimate of the Number of Trips: 1 per year, each

$10,000.00

$10,000.00

$7,500.00

$7,500.00

$35,000.00
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year
5. Estimation of Transportation and/or Subsistence
Costs for Each Trip: The anticipated costs for airfare is
between $300-400 per person given the proximity of
Nashville where the conference with additional costs for
luggage; hotel costs are projected to be between $200-
$250 per night for up to two nights, food costs are
expected to be $50,00 per day. The anticipated costs for
airfare is between $700-$900 dollars per person with
additional costs for luggage; hotel costs are projected to
be between $200-$250 per night for up to four nights,
food costs are expected to be $50,00 per day. Other costs
include approximately $100 for ground transportation
either through car rental or taxis. A total allocation of
$2500 per person has been set aside with a margin for
expenses for flight or hotel that may increase slightly.

Project 10: Strengthening Professional Learning
Communities

$20,000.00

$20,000.00

$20,000.00

$20,000.00

$80,000.00

1.  Description of the Travel: Parents, teachers and
administrators will attend the national Family Literacy
Council Annual Meeting. The district has participated in
this conference in the past. It allows parents to participate
in the agenda as presenters as well as attend sessions
jointly with the school partners.

2. The Parties Engaged in the Travel: Two parents,
two teachers, one administrator and representatives from
each new Family Literacy Program will attend the annual
meeting each year of the grant. There will be a two
programs established the second year of the grant for a
total of 10 attendees, two new programs the third year of
the grant for a total of 10 attendees and one new program
for a total of 5 attendees the last year of the grant. Those
that are selected will be from the Family Literacy
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program that was established during a specific year. The
district will pay for any other district representatives that
may attend the meeting.

3. Purpose of Travel: The National Family Literacy
Council partnered with the district over time as we
established 11 sites for the Springdale Family Literacy
Program. The expectation to fully implement 5 new
programs over the course of the grant, will be aided
greatly by attending the National Family Literacy
Council conference. Attendees will network with other
parents, teachers and administrators who have
successfully implemented the program. Sessions provide
great ideas on how to structure the activities for parents
that are meaningful and integrated with their child’s
education.

4.  Estimate of the Number of Trips: 1 per year, each
year

5. Estimation of Transportation and/or Subsistence
Costs for Each Trip: The anticipated costs for airfare is
between $300-400 per person given the proximity of
Nashville where the conference with additional costs for
luggage; hotel costs are projected to be between $200-
$250 per night for up to two nights, food costs are
expected to be $50,00 per day. The anticipated costs for
airfare is between $700-$900 dollars per person with
additional costs for luggage; hotel costs are projected to
be between $200-$250 per night for up to four nights,
food costs are expected to be $50,00 per day. Other costs
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include approximately $100 for ground transportation
either through car rental or taxis. A total allocation of
$2500 per person has been set aside with a margin for
expenses for flight or hotel that may increase slightly.

1.  The anticipated costs for airfare is between $700-
$900 dollars per person with additional costs for luggage;
hotel costs are projected to be between $200-$250 per
night for up to four nights, food costs are expected to be
$50,00 per day. Other costs include approximately $100
for ground transportation either through car rental or
taxis. A total allocation of $2500 per person has been set
aside with a margin for expenses for flight or hotel that
may increase slightly.

Project 11: Educator Evaluation and Coaching (N/A)

4. Equipment

Explain what equipment is needed and why it is needed
to meet program goals. Consistent with SEA and LEA
policy, equipment is defined as tangible, non-expendable,
personal property having a useful life of more than one
year and an acquisition cost of $5,000 or more per unit.

Year 1 Cost

Year 2 Cost

Year 3 Cost

Year 4 Cost

Total Cost

Project 1: Seat Time Waiver Pilot (N/A)
Project 2: Schedule (N/A)
Project 3: Advisory (N/A)
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Project 4: PLP/SLC (N/A)

Project 5: Multiple Pathways to Graduation

$60,000.00

$60,000.00

$60,000.00

$180,000.00

1.  The Type of Equipment to be Purchased: The
grant gives estimates of what is expected to be needed to
move beyond the minimums as we look at the technical
requirements of the Academies that are ultimately going
to be put into place. At this time the district is
investigating the feasibility of adding an Information
Technology or /Business/Entrepreneurship academy at
the Alternative learning center high school; Springdale
High School is potentially looking to expand to include
an Animal Science/Ag Business and Allied Health
academy; Har-Ber High School is investigating a
Construction Management/Business Entrepreneur
academy or an Environmental Science academy. These
are subject to change; we are in the exploration stage.

2. Purpose of the Purchase: The funds will be used to
add-value to the programs beyond what is of Education.
All equipment will be industry standard equipment.
Industry experts will guide our equipment selection.

3. Estimated Unit Costs: Specific academies have not
yet been approved, thus we cannot determine the specific
unit costs. Bids will be taken for all equipment.

4. Number of Units: This cannot be determined until the
specific academies are selected. Estimates are provided
and will serve as limits for total expenditures

5. The Definition of the Equipment: This cannot be
determined until the specific academies are selected.

Project 6: Centralize Early Learning Center:

$96,000.00

$242,000.00

$11,000.00

$349,000.00

1.  The Type of Equipment to be Purchased:
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a.  Classroom equipment for 5 new classrooms will be
purchased to include tables, chairs, bookshelves, cots for
children’s nap time, teachers’ desks, file cabinets, bulletin
boards and cubby boxes for children’s’ coats, etc, as well
as non-consumable materials for pre-math, pre-literacy,
pre-science, art, dramatic play and music are within the
standards for Pre-K.

b.  Technology for the 5 new classrooms and scale up
for all classrooms in the centralized space will include:
Promethean boards, I-Pads, computers for checkout, and
computer tables appropriate for Pre-k students

2. Purpose of Purchase: With the addition of 5 new
classrooms, furnishings and instructional materials
appropriate to a Pre-K classroom are required.

3. Estimated Unit Cost:

a. $ 20,000-23,000 per class for furnishings and
instructional materials for 5 new classrooms that will be
embedded in the budget for 2 classes the 2" year of the
grant 2 classes the 3" year of the grant and 1 class the 4™
year of the grant.

b. $11,000 per classroom for 5 new classrooms in the
Pre-K building for Technology and technology scale up
with a Pre-K compute table for each class for the
remaining classrooms. Basic technology costs are based
on most recent bids in the opening of a new school this
current school year: Note: We will purchase the scale up
technology during the 2" year and the remaining
furnishing for the three new classrooms during the
second year in order to get the most competitive bid on a
large purchase.

4. Number of Units: 5 new classrooms and 42
technology scale-up classrooms
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5. The Definition of the Equipment: Classroom
furnishings and non-consumable instructional materials;
and Instructional Technology

Project 7: Technology Acquisition and Integration

$4,637,000.00

$6,360,000.00

$3,605,000.00

$440,000.00

$15,042,000.00

1. The Type of Equipment to be Purchased:
Technology and technology support for instructional
purposes that will accelerate the district’s move toward a
ratio of 1:1student- technology. The district’s proposal
includes: iPad mini, chrome books, wireless access point
network switches and servers. Additionally, the
partnership with the eMINTS program has a set of
equipment required for each classroom, which includes
25 iPads, printers, and computer stations for each
classroom. The total in the grant is the contract for the
entire PD and technology, which they provide.

2. The Purpose of the Purchase: A 21% century
classroom needs to be steeped in technology. In our
school district with 70% poverty rates, the need to ensure
that every student and their parents have access to
technology is even more critical. The grant will allow us
to accelerate our ability to move toward the goal of
having a ratio of 1:1 technology in every classroom. The
technology must be supported with “backbone” systems
such as servers, wireless access point network switches
and servers so that the accessibility is seamless and not
hampered by network issues.

3. Estimated Unit Cost of Each Item: iPad: $500,
chrome book: $350, wireless access points; $900,
network switches: $7000, Servers: $9000.

4. Number of Units Being Purchased: iPad: 2200;
Chrome books: 6500, Wireless access points: 60,
Network switches: 26, Servers: 10

186




5. The Definition of Equipment: Technology and
technology support for student and parent use.

Project 8: High Quality Professional Development

$56,000.00

$56,000.00

1.  Type of Equipment to be Purchased: Office
furniture and computer equipment that will be used by
the additional 8 Teachers on Special Assignment (ToSA).
This will include a desk, credenza, bookcases, file
cabinets, chairs, table, telephone and technology: laptop,
docking station, printer. Distributed across all the ToSAs
is the cost of a copy machine and a fax machine for all of
the 8 positions.

2. Purpose of Purchase: The equipment is for the
purpose of providing the 8 new ToSAS appropriate
workspace in alignment with the other ToSAs.

3. Estimated Unit Cost: Computer station: $2500,
Furnishings: $4000 copy/fax machine: $500

4. Number of Units: 8 — one for each new ToSA

5.  Definition of the Equipment: Standard office
furniture, technology, copy/fax machine

Project 9: Parent Academy

$5,000.00

$5,000.00

$5,000.00

$2,500.00

$17,500.00

1.  Type of Equipment to be Purchased: Classroom
furnishings for 5 new Family Literacy Program classes:
desks, chairs, book cases, one computer station.

2. Purpose of the Purchase: The Family Literacy
Programs will be housed in school classrooms that do not
already have furnishings. The furniture will be used by
the program during the school year on the same calendar
as the regular school year.
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3. Unit Cost: The furniture is estimated to be $1500/
class and the computer station is estimated to be $1000
for a total of 2500 per class. The number of units being
purchased: 5 classrooms for furnishings and 5computer
stations for use by the families.

4. Number of Units: 5 over the course of the grant;
two the first year, two the second year and 1 the third
year.

5.  Definition of the Equipment: Classroom
furnishings and computer workstation

Project 10: High Quality Professional Development
(NA)

Project 11: Educator Evaluation and Coaching

$6,000.00

$500.00

$500.00

$500.00

$7,500.00

1.  Type of Equipment Being Purchased: Office
furniture for the project director and the administrative
assistant: desk, chair, credenza, book case, telephone,
office table and chairs and technology: computer work
station, docking station and printer for each person and
copy machine costs shared with the ToSAs

2. Purpose of the Purchase: To support the work of
the project director and the administrative assistant
throughout the grant period.

3. Estimated Unit Cost: $4000 for the office
furnishings shared by the project director and the
administrative assistant; $1000 each for the computer
workstation and copy machine costs in years 2-4 shared
with the ToSAs

4. Number of Units: 2 desks and chairs, 1 table and 2
chairs, one book case, 2 credenzas, one phone.
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5.  Definition of the Equipment: Office furnishings
and computer workstations for project director and
administrative assistant

5. Supplies
Explain what supplies are needed and why they are

necessary to meet program goals. Consistent with LEA Year 1 Cost | Year 2 Cost | Year 3Cost Year 4 Cost Total Cost
policy, supplies are defined as tangible personal property

excluding equipment.

Projects 1-7: (N/A)

Project 8: High Quality Professional Development $14,800.00 $9,000.00 $9,000.00 $9,000.00 $41,800.00

1. The Supplies being Purchased: Office supplies to
support the work of the 8 ToSA’s to include, copy paper,
printer ink, copy machine supplies, sticky notes, markers,
large pad paper, 8x11 pads of paper, calculators, and
files, pens, pencils, pencil sharpener 2 wheeled carts per
ToSA.

2. Purpose: The work of the ToSA’s will be to produce
documents that support the work of the teacher in the
implementation of college career ready standards. The
materials and supplies are standard tools for collaborative
work in the design of curriculum and assessment
documents to be shared with 1500 teachers. Some work
will be posted on-line; however, some work such as
rubrics for student use will need to be in hardcopy.

3. Estimate of the Materials and Supplies Needed:
Office supplies will be approximately $1750 per ToSA to
be used during office work as well as during professional
development presentations with reduced costs over the
course of the grant.
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4. The basis for Cost Estimates: Recent purchases from
local Quill.Com and Office Depot

Project 9: Parent Academy

$1,300.00

$1,300.00

$800.00

$800.00

$4,200.00

1. Supplies being Purchased: The Family Literacy
model will use materials similar to those found in the
classroom: paper, sticky notes, markers, large pad papers,
8x11pad of paper, calculators, files, pens, pencils and art
supplies.

2. Purpose of Purchase: The instructional delivery
system for the Family Literacy program parallels the
student learning environment modified for adult learner,
therefore, the materials and supplies are similar and the
supplies are similar.

3. An Estimate of Materials and Supplies Needed:
$650 per class is needed representing the materials listed
above for 20parents in each class with reduced costs over
the course of the grant.

4. The Basis for Cost Estimates: Recent purchases
from local Quill.Com and Office Depot

Project 10: High Quality Professional Development
(N/A)

Project 11: Educator Evaluation and Coaching

$1,000.00

$300.00

$300.00

$300.00

$1,900.00

1. Supplies being Purchased: The project director and
the administrative assistant will share materials required
to carry out the duties within their office: printer paper,
file, sticky notes, markers, large pad papers, 8x11 pad of
paper, calculators, files, pens, pencils and art supplies.

2. Purpose of Purchase: The purpose is to support the
operational work of the project director and the
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administrative assistant as they carry out the oversight of
the grant.

3. An Estimate of Materials and Supplies Needed:
$1000.00 start-up is needed with reduced costs in the
subsequent years. The basis for cost estimates: Recent
purchases from local Quill.Com and Office Depot

4. The Basis for Cost Estimates: Recent purchases
from local Quill.Com and Office Depot

6. Contractual

Explain what goods/services will be acquired, and the
purpose and relation to the project for each expected
procurement.

NOTE: Because grantees must use appropriate
procurement procedures to select contractors, applicants
do not need to include information in their applications
about specific contractors that may be used to provide
services or goods for the proposed project if a grant is
awarded.

Year 1 Cost

Year 2 Cost

Year 3 Cost

Year 4 Cost

Total Cost

Projects 1-7 (N/A)

Project 8: High Quality Professional Development

$70,000.00

$65,000.00

$65,000.00

$65,000.00

$265,000.00

1.  The Products to be Acquired or Professional
Services to be Provided: Professional Services contract
with nationally known content experts in curriculum
development, Cognitively Guided Mathematics and Ell
Scaffolding Strategies, PARCC assessment development.
These content experts will assist the ToSAs and the ESL
office to write curriculum documents, design assessment,
and create rubrics that align with college career ready
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standards.

2. Purpose of Acquisition: The expertise of these
national experts will allow us to create state of the art
materials that can be used with fidelity to get all students
college and career ready. They will bring authenticity to
the work of the ToSAs based on their reputation as
researchers or their experience in working with PARRC
assessment design.

3. Estimated Cost: All contracts will be based on
$1500 per day plus expenses ( travel, hotel, food)

4. Amount of Time to be Devoted to the Project:
The expected contract will be between 10-12 days per
provider per year. The first year allows for an extra
contract day as we begin our work.

5. Statement of Procedures Followed: The
applicant has followed the procedures for procurement
under 34 CFR Parts 74.40-74.48 and Part 80.36

6. Anticipated Location and Rates: All professional
development will be in locations that do not charge or on
the school campus

7. Basis for Cost Estimates: This is the amount the
district has set as a limit per day for contracted service
agreements.

Project 9: Parent Academy

$20,000.00

$20,000.00

$10,000.00

$5,000.00

$55,000.00
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1.  The Products to be Acquired or Professional
Services to be Provided: The district will secure a local
Parent Involvement (non-profit) group to provide
guidance in the design of the Parent Seminars and they
will provide Parent Seminars across the district. The
model we will be using is currently being piloted in 3
schools across the district this school year.

2. Purpose of Acquisition: The purpose of the
contract is to provide expertise to the District Parent
Liaison, the professional development coordinator and
the building principals as we design seminars that will be
of benefit to the parents as they learn how to more
authentically engage with their students’ academic life.
The expertise needed is the knowledge of how to prepare
materials for an adult audience who may not speak
English, who may not have a cultural orientation to US
public schools.

3. Estimated Costs:

4.  Amount of Time to be Devoted to the Contract:
12-13 days/year will be provided by two consultants.

5. Statement of Procedures Followed: The applicant
has followed the procedures for procurement under 34
CFR Parts 74.40-74.48 and Part 80.36

6. Anticipated Location and Rates: All professional
development will be in locations that do not charge or on
the school campus

7.  Basis for Cost Estimates: This is the amount the
district has set as a limit per day for contracted service
agreements.

Project 10: (N/A)
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Project 11: Educator Evaluation and Coaching

$190,000.00

$190,000.00

$190,000.00

$190,000.00

$760,000.00

1.  The Products to be Acquired or Professional
Services to be Provided: Professional Service: a. A
national expert on Career Academies, personalization of
instruction including seat time versus Carnegie Units,
scheduling, advisories and Personalized learning plans
will be secured.

b. An expert in experimental design, research and data
collection

2. Purpose of Acquisition:

a. The expertise of the nationally known secondary
school reform leaders will expedite our ability to move
toward a more personalized approach to having all
students college and career ready. Additionally, the
guidance we need through this contract will allow us to
select school sites to visit in order to maximize our
academy expansion process.

b. The work of the district through this grant will have a
multiplicity of research opportunities and data collection
requirements. The district will secure a well-established
national known third party research and evaluation group
to provide the technical expertise to generate research and
data management to support the work of the grant

3. Estimated Costs:

a. $90,000 per year, including travel expenses of 1500 per
onsite visit. This will be a turn-key model where onsite
consultations will be matched with video conferences,
GoTo Meeting electronic connections and material and
resource support. Over the course of the entire grant
period, this represents 10.7% of the grant award is
approximately, what we have been charged in the past (
10%-11%) for research and evaluation by a major land
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grant university research and statistics team.

b. $100,000 per year for four years of the grant

4. Amount of Time to be Devoted to the Contract:
The complexity of the work will require at least 3
consultants who will each contribute the equivalent of 15
days each to the work either on site (10 days) or
electronically. Each consultant will work directly with the
three high schools and the 4 junior high schools.

5.  Statement of Procedures Followed: The applicant
has followed the procedures for procurement under 34
CFR Parts 74.40-74.48 and Part 80.36

6. Anticipated Location and Rates: All professional
development will be in locations that do not charge or on
the school campus.

7.  Basis for Cost Estimates: a. This is the amount the
district has set per day as a limit for contracted service
agreements. The amount is the customary expense for
research and development based on past experience with
a land-grant university system at 10%-11% of the total
grant award.

7. Training Stipends
Explain what training is needed, and the purpose and
relation to the project.

NOTE: The training stipend line item only pertains to
costs associated with long-term training programs and
college or university coursework, not workshops or short-
term training supported by this program. Salary stipends

Year 1 Cost

Year 2 Cost

Year 3 Cost

Year 4 Cost

Total Cost
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paid to teachers and other school personnel for
participating in short-term professional development
should be reported in Personnel (line 1). (N/A)

8. Other

Explain other expenditures that may exist and are not
covered by other categories.

Year 1 Cost

Year 2 Cost

Year 3 Cost

Year 4 Cost

Total Cost

Project 6: Centralize Early Learning Center:

$1,000,000.00

$1,000,000.00

1. Major Type or Category: Renovations

2. Purpose of Expenditures: The district is actively
seeking a vacated building in the City of Springdale for
the purpose of centralizing the Pre-Kindergarten. The
District has renovated buildings for school purposes
several times including a hardware store that is now a
state-of-the-art alternative learning center. This soon to
be acquired building will be renovated for a state-of-the-
art Pre-Kindergarten Center which will allow for a
centralized early childhood learning center.

3. Cost per Item:

$1,000,000

$1,000,000

9. Total Direct Costs
Sum lines 1-8. (N/A)

Year 1 Cost

Year 2 Cost

Year 3 Cost

Year 4 Cost

Total Cost

$
7,907,350.00

$
9,177,100.00

$
6,044,475.00

$
2,346,600.00

$
25,475,525.00

10. Total Indirect Costs
Identify and apply the indirect cost rate.

Year 1 Cost

Year 2 Cost

Year 3 Cost

Year 4 Cost

Total Cost

Project 1: Seat Time Waiver Pilot: 1.58%

395.00

$
1,106.00

$
1,106.00

$
1,106.00

$
3,713.00
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. $ $ $ $ $

. . 0
Project 2: Schedule: 2.23% 987.50 987.50 987.50 - 2,962.50
i . $ $ $ $ $

. . 0,
Project 3: Advisory: 2.23% 11850 11850 11850 i 355 50
. $ $ $ $ $

- - 0
Project 4: PLP/SLC: 2.23% i 118.50 118.50 177.75 414.75
Project 5: Multiple Pathways to Graduation: 2.23% $ $ 3 $ 3
) C T - 3,693.25 2,557.63 3,693.25 9,944.13
Project 6: Centralize Early Learning Center: 2.23% 3 $ 3 $ 3
) " 15,800.00 5,269.30 7,576.10 1,655.05 30,300.45
Project 7: Technology Acquisition and Integration: $ $ $ $ $
2.23% 87,267.35 114,490.75 64,918.25 12,442.50 279,118.85
Project 8: High Quality Professional Development: $ $ $ $ $
2.23% 13,047.64 11,992.20 11,992.20 11,992.20 49,024.24
: . . $ $ $ $ $
Project 9: Parent Academy: 2.23% 1,758.54 1,758.54 664.39 545.89 4,727.36
Project 10: Strengthening Professional Learning $ $ $ $ $
Communities: 2.23% 612.25 612.25 612.25 612.25 2,449.00
__ . . $ $ $ $ $
Project 11: Educator Evaluation and Coaching 4.949.35 4,851.39 4.851.39 4.851.39 19503.52
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Sum lines 9-10. Year 1 Cost | Year 2 Cost | Year3Cost | Year4 Cost | Total Cost
. n/a $ $ $ $ $
8,032,286.13 |9,322,098.18 |6,139,977.71 | 2,383,676.28 | 25,878,038.30
12. Funds from other sources used to support the
project
Identifies all non-grant funds that will support the project | Year 1 Cost | Year2 Cost Year 3 Cost | Year 4 Cost Total Cost
(e.g., external foundation support; LEA, State, and other
Federal funds)
Project 1: Seat Time Waiver: Local professional
development funds to support the work and trips to Little
Rock to confer with the Commissioner about the waiver $10,000.00 $10,000.00 $10,000.00 $10,000.00 $10,000.00
$10,000
Project 2: Schedule: Local professional development
funds to support the work by secondary design team $5,000 $5,000 $5,000 $15,000.00
during the summer; $5,000
Project 3: Advisory: Local professional development
funds to support the work by secondary design team $5,000 $5,000 $5,000 $15,000.00
during the summer: $5,000
Project 4: PLP/SLC: Local professional development
funds to support the work by secondary design team $0 $5,000 $5,000 $5,000 $15,000.00
during the summer: $5,000
Project 5: Multiple Paths to Gradation: $0 $20,000.00 | $157,500.00 | $157,500.00 $335,000.00

a. Absorption of staff members in years 3 and 4 of the
grant in order to avoid the funding cliff: two teachers in
year 3 and two teachers in year 4.

198




b. Local professional development funds to support the
work during the summer by secondary design teams and
site visits to state academy sites: $ 20,000

Project 6: Centralize Early Learning Center:
Absorption of teacher salaries into the grant award
provided through Arkansas Better Chance Pre-K funding
stream so as to avoid the funding cliff

$0.00

$0.00

$271,875.00

$196,250.00

$468,125.00

Project 7: Technology Acquisition and Integration:
District professional development that will be supporting
the scale up activities across the district: $100,00

$100,000.00

$100,000.00

$100,000.00

$100,000.00

$400,000.00

Project 8: High Quality Professional Development:
Title 11 Funds; Local professional development funds to
support the work during the summer by all 12 ToSAs, as
well as the ongoing budgeted work within their Title Two
Budget for development curriculum, CGI contracts and
Understanding by Design unit development that supports
the grant curriculum and PD focus: $200,000

$200,000.00

$200,000.00

$200,000.00

$200,000.00

$800,000.00

Project 9: Parent Academy: Title Ill; Cost of the ESL
5 staff members office to attend the national Family
Literacy Council Conference: $1000 per staff member x 5
staff members: $5,000

$5,000.00

$5,000.00

$5,000.00

$5,000.00

$20,000.00

Project 10: Strengthening Professional Learning
Communities: Local professional development funds to
support the work during the summer by ToSA’s and
representative staff members from across the district:
$5,000

$5,000.00

$5,000.00

$5,000.00

$5,000.00

$20,000.00
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Project 11: Educator Evaluation and Coaching: (N/A) $0 $0 $0 $0 $0
$330,000.00 $355,000.00 $764,375.00 $678,750.00 | $2,128,125.00
Sum lines 11-12. Year 1 Cost | Year 2 Cost | Year 3Cost | Year 4 Cost | Total Cost
. n/a $8,362,2 $9,677,0 $6,904,3 $3,062,4 $28,006,1
86.13 98.18 52.71 26.28 63.30
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BUDGET: INDIRECT COST INFORMATION

To request reimbursement for indirect costs, please answer the following questions:

1. Does the applicant have an Indirect Cost Rate approved by its State Educational
Agency?

YES X NO [
If yes to question 1, please provide the following information:

Period Covered by the approved Indirect Cost Rate (mm/dd/yyyy):
From: 7/1/2013 To: 6/30/2014

Current approved Indirect Cost Rate: 1.58

Approving State agency: Arkansas Department of Education
(Please specify agency)

See Appendix Budget 5 for Indirect Cost Rates

Directions for this form:

1.

2.

Indicate whether or not the applicant has an Indirect Cost Rate that was approved by its

State Educational Agency.
If “No” is checked, the applicant should contact the business office of its State

Educational Agency.
If “Yes” is checked, indicate the beginning and ending dates covered by the approved

Indirect Cost Rate. In addition, indicate the name of the State agency that approved the

approved rate.
If “Yes” is checked, the applicant should include a copy of the Indirect Cost Rate

agreement in the Appendix.
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(F)(2) Sustainability of Project Goals

The work of the grant is embedded into the culture of the district. Therefore, sustaining the work of the

grant is critical to the overall success of the district as we personalize instruction and have all students

college and career ready. To ensure that the goals of the grant are sustained the following plan of action is

in place:

1.

Each project will be supported to with local funds to the extent necessary. Funding Cliffs
are being avoided with a planned absorption of positions as described in each grant. See
chart A below of on-going funding support systems for each Project 1-11.

The goals reflected in the grant will be sustained within the long term vision of the
superintendent which over the past 15 years has been focused on personalizing
instruction as a part of the districts four pillars: Academic Achievement, Safety,
Personalization and Partnerships.

The goals of the grant moving toward having all student college career ready is inherent
in the Arkansas Department of Education’s adoption of Common Core State Standards
which has that agenda at the heart of its’ construction. Additionally, the district’s fouls on
Learning for All has always included a college career ready aspect.

The Superintendent meets weekly with the Mayor and the Chamber president. This work
reflected in the RTT-D application is the topic of conversation from the Superintendent
on a weekly basis

City leaders will be sent updates routinely so they can stay informed and connected to the
work. They will be invited to give feedback on a quarterly basis.

City Leaders are a part of our District Leadership team. This will ensure that during and
after the grant award that they have the knowledge they need to help guide and sustain
the work.

The Preference Priority partners through the Educational Foundation/Partner in
Education group have a monthly meeting with the Superintendent. The head of this
partnership group is on the District Leadership team. This will ensure that during and
after the grant award that all the partners have access to the knowledge they need to help

guide and sustain the work.
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8. The greatest assurance that this work will be sustained is the demonstrated commitment

to the work that occurred even though our initial attempts at gaining additional funding

through RTT-D was noted in Appendix A5b. The importance of each of the projects is

well established. The grant application allows the district to accelerate progress in

meeting the shared agenda between our school district and the framers of the RTT-D

application.

Chart A: Ongoing Funding Systems for Projects 1-11
P-1: Seat Time Waiver

The district has the capacity to sustain this project because the grant front-loads the professional

development, technical support and site visits that will lay the ground work of the project. There are no

funding cliff issues related to faculty. The locally existing professional development budget funds are

sufficient to sustain the work to continue to create the competencies/rubrics for additional courses that are

eligible for waivers

Three year sustaining budget post grant:

Personnel: stipends or Year1 Year 2 Year 3
subs

Source: District PD $20,000 $20,000 $20,000
funds

P-2: Schedule

There should be no required large scale support once the schedule has been readjusted to better meet the

needs of students. A small amount of funds are being set aside in order to sustain the review of the budget

as needs arise from one year to the next during the summer. There is no funding cliff due to personnel.

Three year sustaining budget post grant

Personnel: stipends or

subs for each secondary

Year 1

Year 2

Year 3
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school ( 7) to have a team
of 7 for 10 days based on
$100 per day

Source: District PD funds | $7000 $7000 $7000

P3: Advisory

There is no need for large scale support once the advisory programs are in place. A small amount of funds
are being set aside so a district team can review the advisory model that is in place based on feedback. A
team of 10 teachers will have three days in the summer with a $100 Stipend to review the feedback from
the advisory program. There are no funding cliff issues related to personnel in this project

P3 Year 1 Year 2 Year 3

Source of Funds: $3000 $3000 $3000
District PD funds

P4: PLP/SLC

There is no need for large scale support once the advisory programs are in place. A small amount of funds
are being set aside so a district team from each level can review the feedback about the PLP/SLC process

from the previous year. A team of 10 teachers representing each

Level will have 6 days to review the PLP process on day each semester and two days in the summer

based on feedback from the faculty and parents.

Personnel Year 1 Year 2 Year 3

Source of Funds: $6000 $6000 $6000
District PD funds

P5: Multiple Pathways to Graduation
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The district will avoid the Personnel Academy teachers funding cliff, the district will absorb to cost of the
teachers provided by the grant during the second year of implementation. This will ensure that all staff are

embedded in the budget at the completion of the grant cycle.

Training funds will continue so the twenty-five teachers in the 5 new academies teachers have time for

reflection about their work with two days in the summer.

The new academy teachers will select a representative to attend an approved annual conference each year.

Personnel : Year 1 Year 2 Year 3

Source of funds: $165,000 $176,000 $165,000
Teacher Salary: District
operating funds

Source of funds: $5000 $5000 $50000
Training: District PD
funds

Source of funds: Travel | $12,500 $12,500 $12,500
to national conferences:
Carl Perkins

P6: Centralize Early Learning

There are no ongoing costs for personnel because all salaries will be absorbed by Arkansas Better Chance
funds based on the district application for those funds; or the district will absorb the cost if those funds are
not available. Equipment will be maintained as required by the ABD grant funds. Renovation costs will
not be continued other than routine maintenance.

Personnel Year 1 Year 2 Year 3
5 teachers and 5 IA’s $325,000 $325,000 $325,000
Source of funds ABC $ 120,000 $120,000 $120,000

or District operating

Source of funds: $1000 $1000 $1000
Equipment- ABC funds

Source of funds: $1000 $1000 $1000
Renovation : routine
maintenance- district
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maintenance budget

P7: Technology

The equipment acquisition will be maintained through regular technology maintenance budget. Teachers
will be supported to attend national conferences on a rotating basis. Professional development will be
sustained through the technology professional development budget. There are not personnel funding cliffs

in this grant due to contracted personnel.

funds

maintenance: district technology

Personnel Year 1 Year 2 Year 3

: Source of funds and training $100,000 | $100,000 $100,000
opportunities for parents and

teachers sponsored by the district-

district technology funds

Source of funds: Equipment $ 150,000" | $150,000 $150,000

P8: High Quality Professional Development

There are no funding cliffs due to personnel because the 8 additional ToSAs will be returned to the
classroom (Guaranteed positions for staff hired within the district) after the grant period with the
expectation that the work will be completed.

Professional Development that supports the work for new staff and for adjustments in the curriculum or
assessment process will be maintained through the district professional development funds.

Training costs; District
PD funds

Personnel Year 1 Year 2 Year 3
Source of funds:8 0 0 0

ToSA positions- one

required

Source of funds; $200,000 $200,000 $200,000

P9: Parent Academy

There are no funding cliffs due to personnel. Training costs will be sustained through Title One parent
involvement funds as well as district provided parent involvement funds. Travel to the National Family
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Literacy program will be maintained through Title 111 funds on a rotating basis with parents, teachers and
administrators from the various programs. The contractual agreement will be complete. There will be no

need for additional funds for the 5 Family Literacy programs. Materials and supplies for the program will
come from Title | funds or other supplemental funds depending upon the school.

Personnel Year 1 Year 2 Year 3
Source of funds:5 $100,000 $100,000 $100,000
Adult Ed Teachers paid

by NTI funds

Source of Funds: $10,000 $10,000 $10,000

Training funds parent
academies - district

Source of funds Travel | $10,000 $10,000 $10,000
District PD funds

Materials for 5 FLP and | $ 15,000 $1,500 $1,500
parent academies
classrooms- Title one
or supplemental district
funds

P10: Strengthening Professional Learning Communities

There are no funding cliffs due to contracted personnel. The district will maintain the PLC’s through
district wide review committees that are representative of all the levels 10 teachers for 3 days in the
summer with a $100 stipend The need to sustain attendance at the national conference will be reviewed;
however the post grant funding proposal will set aside funds for two people each year.

Personnel Year 1 Year 2 Year 3

Source of funds- $3000 $3000 $3000
Training costs: stipends

National conference $5000 $5000 $5000

P11: Educator Evaluation and Coaching

There are no funding cliffs in this project due to certified personnel on contract. The need to sustain the
contract with an external provider will be reviewed at the end of the grant cycle. There will be no need to
sustain the research contract at the end of the grant cycle.
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Training funds will be made available to support teachers and administrators based on the Professional
Growth Plan that emerge from the TESS and LEADS process. There will be no expense with the
Superintendent evaluation process.

There will be no need to sustain the project manager position or the administrative assistant.

Personnel Year 1 Year 2 Year 3

Training — sources PD | $150,000
funds from district to
support LEAD and
TESS

Contract services $50,000 $50,000 $50,000
District PD funds

X. Competitive Preference Priority

Springdale Public Schools Education Foundation: Results, Resource Alignment &
Integrated Services

As introduced earlier in our application, Springdale Public Schools is unwavering in our
commitment: teach them all, learning for all. With the radical demographic shift seen in our
community in the last decade, coupled by the socio-economic realities for many immigrant and
low-income families, we have embrace the Whole Child approach to educating ALL students.
Our belief system recognizes that in order to get ALL students to unlock their potential, children
need to be 1) emotionally and physically safe; 2) healthy; 3) supported; 4) engaged; and 5)
challenged. Throughout our proposal, we have demonstrated our intention to ensure that all
students are engaged and challenged through a rigorous K-12 curriculum. Furthermore, we have
outlined projects like advisory, personal learning plans, and Parent Academy to ensure that all
students are supported—including by parents who are able to meaningfully engage in the

learning process.

For too many of our low-income families, students need additional resources to ensure that they
are safe, healthy and supported. Therefore, the Springdale Public Schools, in our alignment with
the Whole Child approach to education, has established an integrative public/private partnership
to augment the schools’ resources and address the social, emotional and behavioral needs of our

students. In 2003, a group of Springdale community leaders initially came together to discuss the
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possibility of creating a Springdale Public Schools Foundation that would raise private funds to
support the school district’s high expectations for student academic achievement. The resulting
Springdale Public Schools Education Foundation (SPSEF) serves students in partnership with
the Springdale Schools Alumni Foundation and the Springdale Partners in Education. The
SPSEF believes every child needs a strong foundation. Therefore, the mission of SPSEF is to
promote the highest quality of education in the Springdale schools by: supporting the teaching
process; providing additional educational resources; addressing the social, emotional and
behavioral needs of all students; and engaging parents along with a broad base of community

support.

SPSEF’s partnership with Partners in Education, works to streamline partnerships between
businesses and schools. Started in the spring of 2008, PIE pairs area businesses with local
schools to provide resources not otherwise available. The primary focus of PIE is to provide
guidance and leadership to our next generation through: participation in the community;
engagement with real world fields of work; and building community pride within our schools.
The Springdale Alumni Foundation (SAF) provides the opportunity for alumni and patrons to
maintain ties to the Springdale Public Schools and community. The SAF has completed several
memorial projects across the district and awarded more than 30 scholarships to Springdale

graduates.
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Since 2003, the SPSEF has worked to integrate the myriad network of partners who provide services to our students through
financial and human resources tied to the needs of the school. With the support of RTT-D we will advance the work of the SPSEF
specifically by better integrating these support services with the educational process, and better engaging parents and families.
Furthermore, through our new interoperable data system, coupled with every student’s personal learning plan, all educators will be
better equipped to: assess the need for support services; identify and match students with supports; and evaluate the effectiveness of
the support—including through the use of the Student Services Plan. Selected partnerships in place include: Jones Center for
Families (JCF): A critical element of our RTT-D proposal, the JCF engages high school students in the real world of work, community service
and personal development. Students gain experience with practical life and work skills, and can earn community service credit, all while
contributing directly to their community. Through RTT-D our work with the JCF will be expanded through a partnership with the United Way
Youth Strategies project. This expanded partnership includes additional mentors who support students in developing skills such as critical

thinking, problem solving, initiative, tenacity, patience and reliability.

The Primary Project: An early intervention behavioral program in coordination with the mental health organization for our region.

The Family Literacy Model: Welcomes parents to school with their child four days per week to gain academic and English language skills, as
well as to attend class part of the day with their child. A major focus of this project is to build social confidence about being a part of the school

community.

Adult Education Center at the Technical College: Hosts college and career readiness nights with a special focus on first-time graduates and
first-time college enrollees. Middle grade parents and students participate in a program that takes them to college campuses during the school

day to increase exposure. A major purpose of these field trips to build social confidence about going to college.

The Community Health Clinic: Sponsors a school based health clinic at Jones Elementary School for students, parents and community people.

Physical health needs and counseling services are provided free of charge.

Northwest Arkansas Media: Sponsors the annual Community Christmas Card which provides money for Springdale Public Schools to buy

personal and school supplies for needy students. Each year, approximately $12,000.00 is collected to help students receive medical, dental, and

eye care they need and can’t afford.
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Watch Dog Dads: Provides training to male members of a student’s family, who then volunteer in the schools. They are used wherever the
school sees the need: providing extra security for the social and emotional well-being of students; offering tutoring and support to students; and

serving as male role models in the building.

City of Springdale: Provides walking trails at all schools without nearby exercise facilities. Working to combat childhood and adult obesity,
the schools use these trails for activities during physical education, and the adults in the community can use them after hours. These trails are
truly a community partnership—the volunteer fire department in the area helped build the walks, and in off hours they use the trails for training.

Faith Based Organizations: Assist the schools in providing nourishment to ensure that minds and bodies are ready for learning. Churches
provide: meals for students; backpacks with food;, and back to school events with haircuts, school supplies and clothing.

Cox Communications: Supplies mentors and tutors to elementary students. The mentors provide support to students in need, and the tutors
provide academic support with schoolwork. This partnership also provides an outstanding anti-bullying program for students and parents. Cox
Communications is partnered with the Martial Arts Association and the Springdale Police Department. Through this partnership, students

engage in martial arts activities while parents learn about cyber bullying and internet safety from the Springdale Police Department.

Henkel Corporation: Grew out of early work to get all students in the 3 grade on grade level in reading. Fifteen students were selected to
work with a Henkel mentor. The students not only received a mentor, they received the support and love from a friend that would really make a
difference in their lives. These mentors meet with students each week to help with reading and writing skills. The mentors also build positive
relationships with students by coming to after school events and watching them perform. The company also provides movie tickets for staff to
use as incentives that motivate and celebrate successes. The third grade classes take a field trip to the Henkel corporate offices to see where

their mentors work, and are introduced to the operations of a global company.

University of Arkansas — Razor coaches’ project: University students working on degrees in counseling provide mentoring to students as
they transition from high school to college. Students work with targeted first time college enrollees as they build social confidence with these
students about their ability to attend college; university students work with the high school students to find economic resources that will make

college affordable to low income students.
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We have set forth the following population-level desired results through our partnership with SPSEF:

Competitive Preference Priority: Population-Level Desired Results

Population Group

Type of Result

Desired Results

English Language Family & Parents participate in school events and support their child academically due to increased knowledge
Learners K-7 Community by parents about what is expected.
Supports
English Language Educational First time college enrollees who are second language learners will increase in number after
Learners 9-12 graduating from high school college and career ready
Poverty students K-12 Family & Absenteeism and discipline referrals will decrease due to better nutrition
Community
Supports
Poverty students K-5 Family & Students will come to school ready to learn with appropriate materials and supplies
Community
Supports
Poverty students K-5 Family & Absenteeism is decrease due to on-site medical attention and ability to complete shot records.
Community
Supports
Poverty students K-5 Family & Obesity rates for children will decrease due to increased activity on walking trails on school campus
Community
Supports
Poverty students K-5 Education Children will leave 3" grade on grade level in reading and 5™ grade on grade level in math
Poverty students 9-12 Education First time college enrollees will increase in number
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(3)(a) The SPSEF uses a secure data management system to manage, monitor and evaluate
outcomes for participating students. Reports from this secure system can be merged with
academic outcome data in the district’s interoperable data system. This coupling can be used to

track the correlation between support services and academic and other performance measures.

(b) Educators use available data from our interoperable data system to better target resources for
participating students—in particular high-need students. This data includes attendance records,
discipline records, health records, poverty status, and homelessness status. Students can thus be
matched with specific resources to address their need, and seamlessly receive services from the
SPSEF.

(c) The school district maintains a database of available resources that are available to support
students through the SPSEF. This database will be a growing resource for educators as they
determine the types of services provided from each partner, and evaluate the correlation of
various services with performance measures. Through the more highly calibrated interoperable
data system we propose to expand, we will be better able to effectively determine those supports
that most meaningfully impact student achievement. This data-driven approach will aid the
district in identifying which supports to scale up. Additionally, this approach will enable the
district to identify new supports if needed to adequately address the identified performance

measures.

(d) The Director of the SPSEF works in collaboration with an advisory board to monitor and
evaluate impact. Our growing partnership with the SPSEF, as part of the RTT-D proposal, will
be evaluated alongside other grant related projects through the continuous improvement process
outlined in section E. Specifically, the district improvement team will work to coordinate the
activities of the SPSEF with the projects outlined in our proposal. The Director of Improvement,
Research and Evaluation will collaborate with building principals, and the SPSEF Director to

monitor, evaluate and expand the impact of our collaboration.

(4)The SPSEF uses a Student Services Plan across all 29 schools to track the types of services in
place from over 150 partners. This data is analyzed both to determine the number of students and
families served—along with what services they have accessed, to ensure integration of services

with the educational program of the schools. These myriad services are also monitored to ensure
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integration with the Whole Child approach to learning. This includes: readiness for learning
support like ensuring that students are healthy, fed, and have an adequate and safe route to
school; learning supports linked to the school day like the habits of mind of college- and career-
ready students, and content-focused tutoring and enrichment; socio-emotional supports that
address behavior expectations, bullying and body image; and parent support for dealing with
behaviors that act as a barrier to learning. These services are integrated to ensure comprehensive
support of the whole student including by meeting the academic and non-academic needs of ALL
students.

(5)Through resources provided by RTT-D we will offer an expanded professional development
calendar to build the capacity of educators to maximize the partnership with the SPSEF.
(a)Through targeted professional development sessions, and time spent working in professional
learning communities, educators will be better equipped to assess the needs and assets of all
students and families. This includes looking for risk-factors, and knowing how to access
resources to evaluate student strengths and needs. (b) Professional learning community time will
be spent to further identify and inventory the needs and assets of the school and community, and
ensure that the SPSEF offers a comprehensive system of supports to improve student outcomes.
(c) Through the personal learning plans, educators will have a structure to carryout decision-
making with student and parent involvement, and select, implement, and evaluate accessed
supports. Through regular progress monitoring of the personal learning plans—tied to student
achievement and academic/personal goals—educators will have a highly personalized

infrastructure to evaluate which supports most meaningfully impact student achievement.

(d)A focused expansion of our work with the SPSEF is more meaningful participation of parents
and families in both decision making to improve results over time, and in addressing family
needs. Through our Parent Academy, families will gain more awareness about the wealth of
resources provided through the SPSEF. The SPSEF will provide presentations and varied
programming through the Parent Academy to inform families about the services available for
both students and adults. Community liaisons working primarily with the Marshallese and
Hispanic communities will make a special effort to link families with the supports of the SPSEF.
Lastly, through the expansion of personal learning plans and student led conferencing, it is our

goal that more parents attend and engage in conferencing and progress monitoring—this includes
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participating in decisions about goal attainment. As more parents are aware of the resources

available through the SPSEF, more of these supports will be engrained in the PLPs.

Each school principal works directly with the Director of the SPSEF to monitor and evaluate
program effectiveness. As outlined above, the SPSEF Director, building principals and the
Director of Improvement Research and Evaluation will carry out regular progress monitoring to
track outcomes on a quarterly and annual basis to evaluate the effectiveness of partnership in
achieving student goals. This includes the process for continuous improvement outlined in

section E above.

Please see below for the identified annual performance measures for the proposed work of the
SPSEF:
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Competitive Preference Priority: Performance Measures
(Note: May use performance measures from (E)(3) as appropriate)

Baseline(s) Goals
SY 2010- SY 2016-
Goal area Subgroup 1 SY 2011- | SY 2012- | SY 2013- | SY 2014- | SY 2015- 17
i) 12 13 14 15 16 (Post-
Grant)
Grade OVERALL 74.2 76.35 78.5 80.65 82.8 84.95 87.1
Proficiency Literacy
Status All African 59.81 63.16 66.51 69.86 73.21 76.56 79.91
Students American
Literacy Hispanic 68.29 70.93 73.58 76.22 78.86 81.5 84.15
Performance Caucasian 84.58 85.87 87.15 88.44 89.72 91.01 92.29
Economically | 66.52 69.31 72.1 74.89 77.68 80.47 83.26
Disadvantaged
English 60.73 6465.97 67.28 70.55 73.82 77.09 80.37
Learners
Students with | 31.17 36.91 42.64 48.38 54.11 59.85 65.59
Disabilities
Literacy OVERALL 80.79 82.39 83.99 85.59 87.19 88.79 90.4
Growth African 70.90 73.33 75.75 78.18 80.60 83.03 85.45
American
Hispanic 78.83 80.59 82.36 84.15 85.89 87.65 89.42
Caucasian 85.54 86.75 87.95 89.16 90.36 91.57 92.77
Economically | 76.02 78.02 80.02 82.02 84.01 86.01 88.01
Disadvantaged
English 74.13 76.29 78.44 80.60 82.75 84.91 87.07
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Learners

Students with | 41.51 46.38 51.26 56.13 61.01 65.88 70.76
Disabilities

Math OVERALL 75.59 77.62 79.66 81.69 83.73 85.76 87.80

Performance African 65.04 67.95 70.87 73.78 76.69 79.61 82.52
American
Hispanic 71.03 73.44 75.86 78.27 80.69 83.10 85.52
Caucasian 85.36 86.58 87.80 89.02 90.24 91.46 92.68
Economically | 68.37 71.01 73.64 76.28 78.91 81.55 84.19
Disadvantaged
English 62.88 65.97 69.07 72.16 75.25 78.35 81.44
Learners
Students with | 48.13 52.45 56.78 61.10 65.42 69.74 74.07
Disabilities

Math Growth OVERALL 68.70 71.31 73.92 76.53 79.13 81.74 84.35
African 52.99 56.91 60.83 64.74 68.66 72.58 76.50
American
Hispanic 63.79 66.81 69.83 72.84 75.86 78.88 81.90
Caucasian 77.66 79.52 81.38 83.25 85.11 86.97 88.83
Economically | 62.01 65.18 68.34 71.51 74.67 77.84 81.01
Disadvantaged
English 57.08 60.66 64.23 67.81 71.39 74.96 78.54
Learners
Students with | 38.59 43.71 48.83 53.94 59.06 64.18 69.3
Disabilities
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(A)(4)(c) Graduation rates (as defined in this notice)

Baseline(s) Goals
SY 2010- SY 2016-
Goal area Subgroup 1 SY 2011- | SY 2012- | SY 2013- | SY 2014- | SY 2015- 17
i) 12 13 14 15 16 (Post-
Grant)
High school OVERALL 78.54 80.33 82.12 83.91 85.69 87.46 89.27
graduation rate | African 72.22 74.54 76.85 79.17 81.48 83.80 86.11
American
Hispanic 74.14 76.30 78.45 80.61 82.76 84.92 87.07
Caucasian 83.90 85.25 86.58 87.93 89.27 90.61 91.95
Economically | 72.86 75.12 77.38 79.65 81.91 84.17 86.43
Disadvantaged
English 71.95 74.29 76.63 78.96 81.30 83.64 85.98
Learners
Students with | 67.62 70.32 73.02 75.72 78.41 81.11 83.81
Disabilities
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Performance Measure

Target

(Grades PreK-3 —a, b) Q:p?lzll(;??olﬁ Subgroup zgigl_lfle SY 2012- | SY 2013- SY SY i;( (i’(i)ls(ts
13 14 2014-15 | 2015-16
Grant)
d) Absenteeism — The total number | 3rd All participating | 13,160.50 | 11,844.50 | 10,528.50 | 9,212.50 | 7,896.50 | 6,580.25
of days absent from school. ). The students
measure was calculated by cutting African 463 417 370.50 324 278 231.50
the baseline in half for the post- American
grant goal and dividing by 5 to Hispanic 5,329 4,796 4,263 3,730.50 | 3,197.50 | 2664.50
determine the years from baseline i
to post-grant, Caucasian 5,510.5 4,959.50 | 4,408.50 | 3,857.50 | 3,306.50 | 2,755
Economically 10,116 9,104.50 | 8,093 7,081 6069.50 | 5,058
Disadvantaged
English 5,810 5,229 4,648 4,067 3,486 2905
Learners
Students with 1,767.50 | 1,590.50 | 1,413.50 | 1,236.50 | 1,059.50 | 884
disabilities
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Performance Measure (Grades 4-8 — a)
a) The number and percentage of participating students, by subgroup, who are on track to college- and
career-readiness based on the applicant’s on-track indicator (as defined in this notice).

Applicable Population: Grade 5 Absenteeism. To determine college &

career readiness with this metric, we determined the total number of days 5"
grade students should have attended school and subtracted the days missed.

Then maintaining 96% or baseline.

Baseline Target
2010-2011 SY 2016-17
SY 2012-13 SY 2013-14 SY 2014-15 SY 2015-16
(Post-Grant)
A B C E F G H I J K L M N o P Q R
oo E3%5| 25 | 5% |853| 25 | 5% |855| 23 | 5% |85%| 23 | 58 |8%%| g5 | nf (85| gg | %s
8g8| g8 85 |g8g8| 28 | 85 |gg2| 28 | 85 |gg2| g8 | 85 |gg8| 28 | 85 |gg8| g8 | 8%
25| 2» | 8¢ |i28| 2= | €2 |128| 2+ | €S |Z28| 2x | 8¢ |:28| 2= | 83 |2128| 2 | g°3
gac | “s e gsc| ?s T2 235 | Ps T2 |35 | Ps T2 23| ®s T2 | 335 S e
BEE 5 | g2 |B&E 5 | g2 |BE8E 5 | g |BRE 5 | g |B%E 3 | 32 |B&E 5 | 3¢
253 2 83 |Z8a 5| 88 |35 5| &8 |353 5| 88 |353 5| &85 |383 S| &8s
2 9w o g'-—" &n('_/’) =) ‘_30':1' &n% =) ‘_30'-_1' &0% =) (.3D':1" %O% =) g: %ng =) g:
5| B | %% | Z&5| B | %% | Z&| B | 4% | 5| 8 | £% | 55| B | f%| Zg| B | 4%
o 3 5 >3 o 5 5 g3 o S 5 @3 ® 5 5 ;8 @ S 5 23 c,v% 5 88
@ <« T Q @ <« m Q Z <« IQg 7 « X aq 7 « S o = o3
" g 22| Ps 22| s 52| Fs= 25| P= 2| ®s= g
° 3% ° 8% ° 8% ° 3% e 8% ° 3%
All participating students 253361 | 265398 | 95.46% | 263553 | 276087 | 95.46% | 274079 | 287114 | 95.46% | 285124 | 298684 | 95.46% | 296508 | 310610 | 95.46% | 308403 | 323070 | 95.46%
0,
African American 6920 | 7298 |94.82% | 7271 | 7654 o5% | 7610 | 8010 | 95% | 7948 | 8366 | 95% | 8286 | 8722 | 95% | se24 | oors | %
0,
Hispanic 112277 | 117124 | 95.86% 116711 | 121752 | 95.86% | 116711 | 126558 | 95.86% | 126096 | 131542 | 95.86% | 131215 | 136882 | 95.86% | 136505 | 142400 95.86%
0,
Caucasian 105017 | 111428 | 95.05% | 110084 | 115878 | 95% | 114480 | 120506 | 95% | 119046 | 125312 | 95% | 123781 | 130206 | 95% | 128685 | 135458 | -7
i 0,
E‘I’g’;‘;\gﬁg ; 178127 | 186900 | 95.31% | 185260 | 194376 | 95.31% | 102724 | 202208 | 95.31% | 200359 | 210218 | 95.31% | 208332 | 218584 | 95.31% | 216645 | 227306 | 217
0,
English Learners 110249 | 122286 | 90.15% 115806 | 127092 | 91.12% | 121629 | 132076 | 92.09% | 127879 | 137416 | 93.06% | 134401 | 142934 | 94.03% | 141199 | 148630 95%
0,
Students with Disabilities | 25243 | 26878 | 93.92% | 26306 | 27946 | 94.13% | 27375 | 20014 | 94.35% | 28449 | 30082 | 94.57% | 20693 | 31328 | 94.78% | 30045 | 32574 | %%
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. Target
Performance Measure Applicabl Baseli SY
(Grades 4-8 —b, ¢ Popjlatio Subgroup 20?;?2'816 | sy sy sy SY | 2016-17
0 2012-13 | 2013-14 | 2014-15 | 2015-16 | (Post-
Grant)
Discipline — is defined as | 5" Grade All 69 62 55 48 41 34.5
the total number of days participating
suspended using the data students
generated through the African 3 2.5 2 1.5 1 0.5
district’s database, American
Arkansas Public School Hispanic 14 13 11 10 8 7
Computer Network Caucasian 16 14 13 11 9 8
(APSCN). The measure
was calculated by cutting Economically | 69 62 55 48 41 345
the baseline in half for the Disadvantage
post-grant goal and d
dividing by 5 to determine English 69 62 55 48 41 34.5
the years from baseline to Learners
post-grant. Students with | 15 13.5 12 10.5 9 7.5
Disabilities
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Applicable Population: We will be using the On Track for

more than one core class.

Performance Measure (Grades 9-12 — b)

b) The number and percentage of participating students, by subgroup, who are | Graduation Indicator for 9" Grade only. On Track for

on track to college- and career-readiness based on the applicant’s on-track | Graduation is defined as having 5 credits and not failing in

indicator (as defined in this notice).

Target

SY 2016-17
(Post-Grant)

% who are on track to
college- & career-readiness
(P/Q)*100

100%

100%

100%

100%

Total # of Participating
Students

1652

1024

545

148

# Participating Students who
are on track to college- &
career-readiness

1652

1024

545

148

SY 2015-16

% who are on track to
college- & career-readiness
(M/N)*100

97.2%

96%

95.2%

96.8%

Total # of Participating
Students

1588

985

524

142

# Participating Students who
are on track to college- &
career-readiness

1543

946

499

137

SY 2014-15

% who are on track to
college- & career-readiness
(J/K)*100

94.4%

92%

90.4%

93.6%

Total # of Participating
Students

1527

947

504

137

# Participating Students who
are on track to college- &
career-readiness

1441

871

456

128

SY 2013-14

% who are on track to
college- & career-readiness
(G/H)*100

91.6%

88%

85.6%

90.4%

Total # of Participating
Students

1468

911

485

132

# Participating Students who
are on track to college- &
career-readiness

1345

802

415

119

SY 2012-13

% who are on track to
college- & career-readiness
(D/E)*100

88.8%

84%

80.8%

87.2%

Total # of Participating
Students

1412

876

466

127

# Participating Students who
are on track to college- &
career-readiness

1254

736

376

111

Baseline
2010-2011

% who are on track to
college- & career-readiness
(A/B)*100

86%

80%

76%

84%

Total # of Participating
Students

1358

842

448

122

# Participating Students who
are on track to college- &
career-readiness

1174

673

341

102

Subgroup

All participating

students

Economically

Disadvantaged

English Learners

Students with
Disabilities

222



223



XV. APPENDIX TABLE OF CONTENTS
Reference # | Attachment Title Relevant Selection Criterion and Rationale Page #
(A)(1)
Al Recognition and Highlights | The district has many accomplishments which 5
of Success support the ability of the district to implement a
rigorous reform agenda.
(A)(1)
Teach Them All. Learnin The link between the 5 tenets of the Whole Child
, ’ g model as defined by ASCD and the four core
A2 for All: In Support of the : L 3
. assurance areas is presented in this chart along
Whole Child ) . A - .
with specific activities of the district supporting
each of the tenets
(A)(1)
Springdale School District has been included in
. the Field Test sample. The purpose of the
A3a PARCC Field Test PARCC Field Test is to evaluate the quality of 4
Endorsement . X -
items and tasks developed this past year with
input from local educators from PARCC member
states.
(A)(lij d le of school
. A random and representative sample of schools in
A3b PARCC Pilot Schedule each PARCC member state has been selected to 4
administer field tests.
(A)(1)
This data indicates the performance levels by
students on the benchmark exam in each of the
Ad English Language Learners | schools according to their ELDA level. This 5
Benchmark Data Grades 3-5 | supports the success of our second language
learners in several of our elementary schools in
passing the Benchmark Exam even with limited
English proficiency.
2012 Springdale Grant (A)(1)
Aba Application Scores and The work of the previous year assisted the writing | 9
Comments team in creating amore coherent application.
(Ah)(l) K pl d by th d
The work plan represented by the grant continue
ASb Progress of Grant Report regardless of the coutome of the grant. The grant d
will accelerate our work.
Grade-Level Specific (A)(4)(a)
A6a Achievement Data — The most current data is reflected with this chart. 19
Benchmark Data, Highly Last year’s performance data is not currently
Mobile available.
] - (A)@)(a)
GraQe Level Specific The most current data is reflected with this chart.
A6b Achievement Data — , . 19
. Last year’s performance data is not currently
Benchmark Data, Caucasian .
available.
A6C Grade-Level Specific (A)4)(a) 19




Achievement Data —
Benchmark Data,
Economically
Disadvantaged

The most current data is reflected with this chart.
Last year’s performance data is not currently
available.

Grade-Level Specific (A)(4)(a)
A6 Achievement Data — The most current data is reflected with this chart. 19
Benchmark Data, Gifted Last year’s performance data is not currently
and Talented available.
_ s (A)(4)(a)
Gra(je Level Specific The most current data is reflected with this chart.
Abe Achievement Data — , . 19
Benchmark Data, Hispanic Las_t year’s performance data is not currently
’ available.
_ o A@)@)
Graqle Level Specific The most current data is reflected with this chart.
Abt Achievement Data — Last year’s performance data is not currently 19
Benchmark Data, IEP available.
] .~ (A)(4)()
Grao_le Level Specific The most current data is reflected with this chart.
Abg Achievement Data — Last year’s performance data is not currently 19
Benchmark Data, LEP available.
] .~ (A)(4)()
Grao_le Level Specific The most current data is reflected with this chart.
Abh Achievement Data — End of , . 19
Course Geometry Lasjc year’s performance data is not currently
available.
] .~ (A)(4)()
. Graqle Level Specific th The most current data is reflected with this chart.
AbI Achievement Data — 11 , . 19
rade Literacy Lasjc year’s performance data is not currently
g available.
] . (A)(4)()
. Graqe Level Specific The most current data is reflected with this chart.
AGbj Achievement Data - , . 19
Algebra 1 End of Course Lasjc year’s performance data is not currently
available.
(Ah)(4)(a) lexibil has all of th
- . The ESEA Flexibility Waiver has all of the
AT ESEA Flexibility Waiver definitions of how the state created the AMO’s 20
for the district including the data in this chart.
(A)(4)()
The ESEA Annual data is the foundation for the
LEA Goals for Student Outcomes data charts.
Each school in the project has established
A8 gﬁiﬁtiﬁ(ra‘:ual Measurable trajectories for the purpose of closing the 20
J achievement gap. These have been determined
based on approved statistics found within the
ESEA Flexibility Waiver. These are considered to
be ambitious but achievable.
(A)(4)(e)
A9 Postsecondary Degree Data to support the chart Optional (A)(4)(e) o5

Attainment

Postsecondary Degree Attainment. Data were
used as baseline for the ambitious goals in this




chart.

Bla

AdvancEd Accreditation
Report

(B)(1)

The AdvancEd Accreditation report provides
valuable needs and gaps assessment data used to
determine the goals as presented in the proposal.

26

Bilb

Scholastic Audit Report:
Elmdale Elementary

(B)(1)

The Scholastic Audit report for this school
identified district level issues as well as school
based issues. This report provides valuable needs
and gaps assessment data used to determine the
goals as presented in the proposal.

26

Blc

Scholastic Audit Report:
Springdale High School

(B)(1)

The Scholastic Audit report for this school
identified district level issues as well as school
based issues. This report provides valuable needs
and gaps assessment data used to determine the
goals as presented in the proposal.

26

Bld

Scholastic Audit Report:
Central Junior High

(B)(1)

The Scholastic Audit report for this school
identified district level issues as well as school
based issues. This report provides valuable needs
and gaps assessment data used to determine the
goals as presented in the proposal.

26

Ble

Scholastic Audit Report:
George Junior High

(B)(1)

The Scholastic Audit report for this school
identified district level issues as well as school
based issues. This report provides valuable needs
and gaps assessment data used to determine the
goals as presented in the proposal.

26

B1f

Scholastic Audit Report:
Southwest Junior High

(B)(1)

The Scholastic Audit report for this school
identified district level issues as well as school
based issues. This report provides valuable needs
and gaps assessment data used to determine the
goals as presented in the proposal.

26

B2

The Widget Effect
Executive Summary

(B)(1)

The district was selected as one of 10 research
sites by the New Teacher Project. The purpose of
this study was to determine how well teacher
evaluation systems differentiated the
effectiveness of a faculty. It was determined that
current systems were not effective; hence the
label of the report: The Widget Effect.

26

B3

Teacher Excellence Support
System (TESS) Study Guide

(B)(1)

The specific criteria for teacher performance is
transparent in the new TESS model as reflected in
this chart.

27

B4

Early Learning Inventory

(B)(1)

This chart reflects the most current data. Last

27




year’s data is not yet available.

B5

Subpopulation Trend
Achievement Data

(B)(1)

This district generated data report is valuable to
the district to substantiate the progress the district
is making over time for all students and within
subpopulations.

28

B6

ELL Student Performance
Overview

(B)(1)

This district generated data report is valuable to
the district to substantiate the progress the district
is making over time for ELL students in literacy
and math.

28

B7

District Report of
Graduation Rate

(B)1)

This district generated data report is valuable to
the district to substantiate the progress the district
is making related to graduation rates.

29

B8

Annual Report to the Public

(B)(1)

This report is a compilation of data that shows the
trends for the district over the past 5 years. This
report supports the statement that we are making
positive growth in student achievement, high
school completion rates and matriculation into
degree bearing secondary programs and general
achievement highlights.

29

B9

ESEA Flexibility Report
Card

(B)(1)

This report shows the current status of the schools
based on the June, 2012 approved ESEA
Flexibility Waiver request. This is a resource that
supports the adjustments in how low achieving
schools are defined and the fact that several of
our schools met their first year AMO after having
been placed on the improvement list.

29

B10

Springdale Report on Junior
and Senior High Schools

(B)(1)
The focus group work by DiMartino is setting the
ground work for secondary school reform.

30

B11

Accomplishments and
Achievements of Low-
Performing Schools

(B)(1)

Schools are recognized in Arkansas for
performance and gains. This document provides
the supporting data for the achievements listed in
the report.

31

B12

Annual Report to the Public

(B)(1)

This report is a compilation of data that shows the
trends for the district over the past 5 years. This
report supports the statement that we are making
positive growth in student achievement, high
school completion rates and matriculation into
degree bearing secondary programs and general
achievement highlights.

31

B13a

English Language
Development Toolkit

(B)(1)

This toolkit is used by teachers in creating

31




personalized instructional systems for ELL
students which also supports a strong lesson plan
design for the delivery of instruction to the ELL
student.

English Language Learner

(B)(1)
This toolkit is used by teachers in creating
personalized instructional systems for ELL

B13b Sample Lesson Plan students which also supports a strong lesson plan 31
design for the delivery of instruction to the ELL
student. Attached is an actual lesson plan sample.
(B)(1)

Attached are examples of examples of weekly
Student F?m‘%’fess progress intervention reports used in our schools
B14 Intervention: Student/Parent ) . . . 32
Compact which supports _the way in Wthh the_ dlstr_lct
makes it a priority to share information with
parents.
Student Academic (B)(1) : .
Personalized learning plans are developed for
B15a Improvement Plan — h ho i fici hmark 33
Literacy each student who is not proficient on Benchmar
exams.
Student Academic (B)(1) : .
Personalized learning plans are developed for
B15b Improvement Plan — . - 33
Mathematics each student who is not proficient on Benchmark
exams.
Student Academic (B)(1) . .
Parents must be partners in the learning process.
B15c Improvement Plan — Home . . 33
Reading Plan _Scho_ols provide guidance to parents as reflected
in this chart.
- ®>
B16 Financial Data by School as | Transparency with data is exhibited by the 36
provided on the F33 Survey | posting of financial data, by school, on the F33
survey.
(B)3)
. This attachment supports the academic success of
SREB High Schools That students who are involved in career and technical
Bl7a Work Assessment Report of . . . 37
HarBer High School et_zluc_athn as part of the lists of successes in the
district in meeting the challenge of getting all
students college and career ready.
(B)3)
. This attachment supports the academic success of
SREB High Schools That students who are involved in career and technical
B17b Work Assessment Report of . ) . 37
Springdale High School eqluc_atl(_)n as part of the lists of successes in the
district in meeting the challenge of getting all
students college and career ready.
Letter of Support: Dr. Tom (B)(3). L . .
Kimbrell Commissidner The district is committed to authentic reform
B18 ' ' through innovations such as removing the “seat 38

Arkansas Department of
Education

time” based credit system. The ADE
Commissioner of Education supports this as




evidenced in the attached letter.

(B)3)

This attachment reinforces the sincere desire of
the district to reform the concept of
personalization at the high school level. The Seat

B19 Task Force Members Time Waiver Task Force will work with the ADE | 38
in designing a reform model for the use of the
Carnegie Unit. This task force will be comprised
of all stakeholders as seen in the Task Force
Roster in the attachment.
(B)3)
B20 Assessment Contiuum The continuum is the type of tool that will be 38
helpful to assess
(B)B3)
The Arkansas Department of Education is
Common Core State ) . i
B21 Standards Implementation supporting schools with the shift to college career 42
p
Timeline ready standards, one of the four core assurance
areas. Support by the ADE is provided within the
attached timeline of activity chart.
(B)(4)
Each school submitted the proposal to their
B22 School Vote of Confidence | faculties. All schools reported the vote from their | 44
faculty. This chart indicates that all schools were
in favor with a minimum of 70 to a max of 100%.
(B)(4)
The district began the reform agenda
Agenda: Superintendent’s conversations at the start of the school year with
B23a Back-To-School Staff principals in order to lay the groundwork for the | 44
Meeting reform agenda that is coming forward in this
proposal — attached are the superintendent’s
comments to the principals.
(B)(4)
The district began the reform agenda
Agenda: Principals conversations at the start of the school year with
B23b Instructional Back-to- principals in order to lay the groundwork for the | 44
School Meeting reform agenda that is coming forward in this
proposal. Attached is the agenda for the
principals’ work session.
M (B)(4)
IE;gtter of Su_pport. M'.ke The district has a partnership with the community
ilbert, Chief Operating )
B24 ; center; the reform agenda for college career ready | 44
Officer, Jones Center for . :
Families includes the need to expand yvork experlence_for
students as well as earn service learning credits.
®&® _
Survey: Personalized The d_lstrlct establ_lshed a ba_sellne on the degree
B25 Learniﬁg Environments to which personalized learning environments 44
were “to scale” based on stakeholder input. The
results are attached.
B26 Presentation to Springdale (B)(4) 45




School Board

The Board minutes indicate that the RTT-D grant
was presented to the school board October 9,
2012.

Letter of Support: Keli Gil,
President, Springdale City

(B)(4)

Parent support of the grant activities is found in

B27a ; the attached letter from the City Council PTA —a | 47
Council Parent Teacher . ) L .
Association city wide organization comprised of all the
school- based PTAs.
Letter of Support: Doug (B)(4)
B27b Sprouse, Mayor, Springdale, | The Mayor of the city of Springdale has writtena | 47
Arkansas letter in support of our reform agenda.
Letter of Support: Perry (B)(4)
B27c Webb, President, Springdale | The Chamber of Commerce in Springdale has 47
Chamber of Commerce written a letter in support of our reform agenda.
Letter of Support: Margarite (B)(4). . - .
) . The Hispanic Women’s’ Organization in
B27d Solorzano, Hispanic . . . 47
, e Springdale has written a letter in support of our
Women’s Organization
reform agenda.
Letter of Support: Kathy (B)(4)
B27e McFetridge, President, The School Board President has written a letter in | 47
Springdale School Board support of our reform agenda.
Letter of Support: Tom (B)(4)
B27f Smith, Dean of College of | The Dean of the college from the University of 47
Education, University of Arkansas has written a letter in support of our
Arkansas reform agenda.
Letter of Support: Central (B)(4)
B27g Junior High School Parent Letter of support from a Parent grou 47
Teacher Organization PP group.
Letter of Support: Central (B)(4)
B27h Junior High School Student S 47
Council Representatives Letter of support from students at the junior high.
B27i Letter of Support: Central (B)(4) 47
Junior High School Staff Letter of support from staff at the junior high.
(B)(4)
Letter of Support: Mike The district has a partnership with the community
B27j Gilbert, Chief Operating center. The reform agenda for college career 47
Officer, Jones Center for readiness includes the need to expand work
Families experience for students as well as earn service
learning credits.
Letter of Support:
Congressman Steve (B)(4)
B27k Womack, Third Letter of support from Congressman Steve 47
Congressional District, Womack.
Arkansas
Letter of Support: Jennifer (B)(4)
B271 Garner, Parent, Special Letter of support from a parent 47
Needs Student '
B27m Letter of Support: Dr. (B)(4) 47

Danny Brackett, Principal,

Letter of support from an administrator.




HBHS

Letter of Support:

B27n Alternative Learning (B)(4) 47
Environment Student Letter of support from a student group.
Leadership Council
: (B)(4)
B270 Letter of _Supp_O(t. Letter of support from multicultural district 47
Community Liaisons - .
liaisons to the community.
B27 Letter of Support: Madison | (B)(4) 47
P Haskins, HBHS EAST Letter of support from a student group.
Letter of Support: Joe (B)(4)
B27q DiMartino, Center for Letter of support and commitment for Grant 47
Secondary School Redesign | partnership.
Letter of Support: Terri
B27r Ralston, Adult Education, (B)(4) 47
Northwest Technical Letter of support from education partner.
Institute
Letter of Support: Judy (B)(4)
B27s VanHoose, President, Letter of support from community partner 47
Springdale Rotary PP yp '
(C)(P7)
Sonora Elementary iPad The district is committed to demonstrating
C1 o . 56
Classroom knowledge of resources by intiating action to
ensure every classroom is technology enabled.
: (D)(1)(c)
D1 Agenqla for Personalized The work of Joe DiMartino is seetting the 102
Planning .
foundation for secondary school reform.
: : (D)(1)(c)
D2 Mlnut_es for Personalized The work of Joe DiMartino is seetting the 102
Planning .
foundation for secondary school reform.
(D)(1)
Letter of Support: Dr. Tom | The district is committed to authentic reform
D3 Kimbrell, Commissioner, through innovations such as removing the “seat 102
Arkansas Department of time” based credit system. The ADE
Education Commissioner of Education supports this as
evidenced in the attached letter.
Letter of Support: Jennifer
D4 Garner, Parent, Special (L[gt(elr) E)ef) support from a parent 105
Needs Student PP P '
(D)(2)(c)(d)
. The district is committed to providing
Professional Development -
. administrators, teachers, and parents greater
D5 Plan on accessing eSchool - L 109
q access to critical data needed to do their jobs
ata . .
more effectively and monitor student
achievement.
. (D)(2)(c)(d)
D6 Ant|C|pat(_ad_ schedule of During the months of October and November 109
parent training events : .
parent meetings will be held.
D7 Partnership with Cox (D)(2)(c)(d) 110




Communications

The district has initiated discussions with Cox
Communications to provide reduced-cost internet
services to families that demonstrate need.

El

District Improvement Team
Timelines and Tools

(E)1)
The District Improvement Team roster is
included in this appendix.

112

E2

Classroom Walkthrough
Rubric

(E)(1)

The district uses a continuous improvement
process rubric through an established classroom
walkthrough system that is required of all
principals and the district leadership team as we
collect data about the current status of the district.

113

Budget 1a

Salary Schedule

Budget Table 4-1: Project 5

Supports the budget when salaries and fringe
benefits were calculated for certified and
classified personnel

166

Budget 1b

Calculation for Salary and
Benefits

Budget Table 4-1: Project 5

Supports the budget when salaries and fringe
benefits were calculated for certified and
classified personnel

166

Budget 2

Qualls Data Chart

Budget Table 4-1: Project 6

Supports the impact PreK is having on
disadvantaged children based on positive data
reports

167

Budget 3a

SMART Goals and Plan —
Literacy

Budget Table 4-1: Project 8

Exemplars of the type of work ToSAs are doing
as a justification to accelerate the work of the
ToSAs

171

Budget 3b

SMART Goals and Plan —
Reading

Budget Table 4-1: Project 8

Exemplars of the type of work ToSAs are doing
as a justification to accelerate the work of the
ToSAs

171

Budget 3c

SMART Goals and Plan —
Mathematics

Budget Table 4-1: Project 8

Exemplars of the type of work ToSAs are doing
as a justification to accelerate the work of the
ToSAs

171

Budget 4

CSSR School
Transformation Roadmap

Budget Subpart 4

The following chart captures the practices that
characterize three levels of school
personalization, i.e., Traditional,
Transitional, and Transformational

Budget 5

Indirect Cost Rates

Budget Indirect Cost Information

The restricted indirect cost rates for fiscal year
2012-13 for Arkansas school districts, education
service cooperatives, and open-enrollment charter
schools.

201




2011-12 Springdale School District
Recognition and Highlights of Success

J.O. Kelly Middle School -- Renamed Arkansas Diamond School to Watch, Andrea McKenna
was Arkansas' Milken Award winner, Eric Hipp nhamed Arkansas Middle Level Assistant
Principal of the Year, Carla Ratchford named Arkansas Physical Education Teacher of the Year.

Sonora Elementary School -- Principal Dr. Regina Stewman named National Distinguished
Principal, Thomas Northfell named Kappa Delta Pi Teacher of Honor, EAST program earned
Superior rating and Rising Star Award at national EAST conference in Hot Springs.

Hellstern Middle School -- Named Arkansas Diamond School to Watch, Kathy Prophet was
selected as a member of the National Writing Committee for New Standards in Science.

Springdale High School -- Culinary Arts' program won People's Choice Award at Top Chefs and
Rockstars competition, Won state 7A soccer championship, senior Andrew Hutchinson was
named Arkansas Times Academic All-Star, senior Dexter Thomas was named Arkansas
Swimmer of the Year.

HarBer High School -- Won state 7A wrestling championship, senior Zach Ford named
Arkansas Times Academic All-Star, sophomore Payton Stumbaugh named state Female Track
Athlete of the Year after winning state decathlon and five events at 7A state championship meet,
Dottie Hill was Bessie B. Moore Award winner as Economics Education teacher, senior Kyle
Witzigman became just second Springdale student ever to earn a trip to Boys Nation.

SHS and HarBer combined to take 2,500 Advanced Placement tests and their students earned
$27,800 for their scores on AP exams.

SHS and HarBer seniors combined to earn $18,900,000 in college scholarship offers.

George Elementary -- Named Arkansas Recycling School of the Year by Arkansas Recycling
Coalition, Tina Wright named Arkansas Mentor Teacher of the Year.

Tyson Middle School -- Renamed Arkansas Diamond School to Watch, Susan Gabbard named
Arkansas Health Education Teacher of the Year.

Lee Elementary -- Sabrina Conde became first Springdale ELL student to spend first-12th
grades in Springdale district and return as teacher.

Parson Hills Elementary -- Tanas Berry named Arkansas Dance Teacher of the Year.

Southwest Junior High -- Alan Showalter named NW Regional ACDA Outstanding Choir
Director of the Year.

Jones Elementary -- Completed and opened Wellness Center.



Teach Them All, Learning for All: In Support of the Whole Child

ASCD: Each student learns in an
environment that is physically and emotionally
safe for students and adults (ASCD)

RTTT-D Core Educational Assurance
area: Recruit, retain and reward effective
teachers and principals

Turn around the lowest achieving schools

ASCD: Each student enters school
healthy and learns about and practices a
healthy lifestyle

RTTT-D Core Educational Assurances:
Build Data systems and measure growth and
success; inform teachers and principals about
how they can improve instruction.

Recruit, retain and reward effective
teachers and principals.

Turn around the lowest achieving schools

ASCD: Each student has access to
personalized learning and is supported by
qualified, caring adults

RTTT-D: Recruit, retain and reward
effective teachers and principals

Turn around the lowest performing
schools

The district has a systematic approach to Character Education that provides a safe and
welcoming environment for all students. Each teacher is expected to create a safe
environment for all children through the use of integrated character education.
Discipline is centered on the character traits of responsibility self-discipline and respect
for example. There is specific attention to diversity training for all district employees.
The Back to School presentation for all administrators included Diversity training with
an outside of district presenter.

School based counseling is provided by community health centers to students as
needed beyond the traditional school counseling. A social service account is available
for students who need funds for medical, dental support. A dental truck (the “tooth
truck”) visits targeted schools for free dental work on school grounds. A community
health center is in-house on one of our elementary school campuses and a second
application is pending to open an additional site — this is open to the students, parents
and community. Back packs of food are sent home with students as needed for
weekends. Clothing and school supplies are available in a social service center. Each
school has a school nurse all day.

Schools have mentoring programs for students who are struggling socially or
academically. We have 3 schools with the Primary Project which is an early
intervention behavioral program in coordination with the mental health organization
for our region. The Family Literacy Program is one in which parents come to school
with their child four days per week to gain English Language Skills, academic skills of
the parent as well as attend class part of the day with their child. The Family Literacy
program is a partnership with the Adult Ed center, housed at the technical college.
College Career readiness nights are held with parents and students with special focus
on first-time graduates or first-time college enrollments. Middle grade Parents and
students participate in a program that takes them to college campuses during the school
day so families understand the value of college. A partnership with the Walton Family
Foundation is providing College Coaches for the two high schools to support student
interest in attending college as well as assistance in filling out the FAFSA forms. A
partnership with University of Arkansas students provides literacy support in after
school and during the day activities for struggling students.



http://www.ascd.org/programs/The-Whole-Child/Safe.aspx
http://www.ascd.org/programs/The-Whole-Child/Healthy.aspx
http://www.ascd.org/programs/The-Whole-Child/Supported.aspx

Teach Them All, Learning for All: In Support of the Whole Child

ASCD: Each student is actively engaged
in learning and is connected to the school and
broader community

RTTT-D Core Assurances: Adopt
standards and assessment that prepare student
to succeed in college and workplace and to
compete in the global workplace.

Turn around the lowest achieving schools.

ASCD: Each student is challenged
academically and prepared for success in
college or further study and for employment
and participation in a global environment.

Each student is challenged academically
and prepared for success in college or further
study and for employment and participation in
a global environment.

RTTT-D Core Educational Assurances
Adopt standards and assessments that prepare
student to succeed in college and workplace
and to compete in the global workplace.

Recruit, retain , reward effective teachers
and principals Turn around lowest performing
schools

Project centered programming is available via the outdoor classrooms where gardens,
various habitat, pond life and fauna and flora are observed and investigated. Students
have applied learning opportunities such as working with University personnel on
robotics projects, watershed projects, rain gardens, etc. Students attend science camps
at Hobbs state Parks, Camp War Eagle, Ozark Natural science center as well as the
Fayetteville Lake Study Center. Students have access to technology for the purpose of
inquiry based study.

Economic education is a signature program for our school district where students and
teachers receive annual recognition for their work. All CTE programs have activities
that apply the learning. We have unique program offerings such as a food production
class that works with Tyson Foods. Academies include: science, architecture and
engineering, culinary arts, law enforcement and public safety. Other CTE classes
include : Construction, Information Technology, and Teacher Education

Each high school offers over 20 AP courses, articulation agreements are in place for
junior college and college level classes in math and English. Students are allowed to
enroll in college while in high school. Students participate in GT programs starting in
the 2" grade that include: Economic Fair, Shakespeare Festival, and Quiz Bowl. An
International Baccalaureate program is in place in two elementary schools and one
high school. A foreign language program is offered in five of our elementary schools.
Students participate in economic education studies in all elementary schools.



http://www.ascd.org/programs/The-Whole-Child/Engaged.aspx
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ARKANSAS
DEPARTMENT
OF EDUCATION

August 22, 2013

Dear Superintendent or Charter School Director:

Arkansas is a member of the Partnership for Assessment of Readiness for
College and Careers (PARCC) that is a consortium of states developing
innovative assessments, aligned to the Common Core State Standards, in
English Language Arts/Literacy and Mathematics for students in grades 3-11.
The PARCC Field Tests will be administered in the spring of 2014 to more than
one million students across all PARCC states.

This letter is to let you know that one or more schools in your district have been
selected to participate in the PARCC Field Tests next spring. Pearson will begin
communicating via email directly with the District Test Coordinator of record
during the first week of September.

The purpose of the PARCC Field Tests is to evaluate the quality of items and
tasks developed this past year with input from local educators from PARCC
member states. Educators across Arkansas have been involved in reviewing
PARCC tasks and items and providing feedback on the PARCC assessment
decision points. Data from the field tests will help determine which of the items
will appear on PARCC's first operational assessments in 2014-2015.

A random and representative sample of schools in each PARCC member state
has been selected to administer field tests. A sample of classrooms within
selected schools will be asked to participate in either the English Language
Arts/Literacy or the Mathematics field test. Most students will take only one
component, the Performance Based Assessment (PBA) or the End-of-Year
(EQY) assessment, within a given content area.

Approximately 42,500 Arkansas students have been selected to participate in the
PARCC Field Tests that will be offered in both paper and computer-based
versions. The notification letter from Pearson will identify the schools in your
district that were randomly selected for the field tests and, for each school, the
grade level(s), content area(s), test component(s) and test administration mode
(paper or computer) for which they have been selected.
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Superintendent or Charter School Director
August 22, 2013

The PARCC Field Test administration windows in Arkansas will be as follows:

Grades PARCC Field Test Arkansas Window Dates
3-8 Performance Based Assessment (PBA) March 31 - April 18, 2014
Performance Based Assessment (PBA) March 31 - April 11, 2014
3-8 and and
End-of-Year (EQY) May 5- June 6, 2014
3-8 End-of-Year (EQY) May 5 - June 6, 2014
9-11 Performance Based Assessment (PBA) March 31 - April 11, 2014
Performance Based Assessment (PBA) March 31 - April 11, 2014
9-11 and and
End-of-Year (EQY) May 5 — June 6, 2014
9-11 End-of-Year (EQY) May 5 - June 6, 2014

The email notification letter that your District Test Coordinator will receive from Pearson
will provide more detailed specifics and will require a confirmation response within two
weeks of receipt. It is important to note that a random sample of schools/students
participating in the field tests is necessary in order to generate data needed to evaluate
the items and tasks. It is of the utmost importance that district leaders make every effort
to confirm the participation of all selected schools in their districts. If a selected school
or district chooses to decline participation, it is important that the district responds
promptly so that another school or district can be selected as a replacement.

Since not all districts and schools will be included in the field tests, PARCC intends to
provide all schools with computer-based practice tests next spring at the same time as
field testing begins. The practice tests will be similar in content to the field tests and will
allow all schools to become familiar with administering computer-based assessments as
well as item types that will be included on the operational assessments in 2014-2015.

Your participation in the field tests is critical to developing high quality items and tasks
and ensuring that PARCC administration protocols are clear and efficient. | ask your
support in helping Arkansas transition from our current state assessments to PARCC.
Thank you in advance for you cooperation.

Please contact me if you have additional questions.
Best Regards,

O htely

Melody Morgan
Director of Student Assessment
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Benchmark Examination for Monitored Former LEP Students

category subject grade District Region State
LEP year 2 [Literacy |[3rd grade 100 99 98
LEP year 2 |Literacy |4th grade 100 100 97
LEP year 2 [Literacy |[5th grade 100 100 100
LEP year 2 |Literacy [|6th grade 97 99 98
LEP year 2 [Literacy [7th grade 100 100 100
LEP year 2 |Literacy [8th grade 100 98 98
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Race to the Top - District

Technical Review Form

Application #0319AR-1 for Springdale School District

A. Vision (40 total points)
Available Score
(A)(1) Articulating a comprehensive and coherent reform vision (10 points) 10 10

(A)(1) Reviewer Comments:

Springdale School District is a non-rural LEA in a non-Race to the Top State. The applicant presents a coherent and
comprehensive picture of its current conditions and status and the changes it has experienced over recent years;
examples of school and student successes are included. The district utilizes the whole child approach to educating all
students as defined by the Association for Supervision and Curriculum Development (ASCD); the application includes a
table illustrating how the ASCD tenets reflect the RTT-D core areas and clearly demonstrates how current conditions in the
district support the four educational assurance areas of RTT-D. The district has aligned its K-12 curriculum to the Common
Core State Standards; tracks student data via the district-developed data dashboard; strives to recruit top teachers and
retain them with the highest salary schedule in the state; and has implemented the Turnaround School Principles in one
district high school. The reform vision is comprehensive and coherent; builds on the District's ongoing work in the four core
educational assurance areas; and articulates a clear and credible approach to meeting the goals of accelerating student
achievement, deepening student learning, and increasing equity through personalized student support grounded in
common and individual tasks that are based on student academic interests. The applicant clearly and thoughtfully presents
three measurable reform goals with objectives aligned to the core assurances. For each objective supporting research is
cited; and where available, evidence of success is included.

(A)(2) Applicant’s approach to implementation (10 points) 10 10

(A)(2) Reviewer Comments:

(a) The description of the process used to select schools to participate is understandable and appropriate.The applicant
used two methods to identify and select the first wave of reform schools. The initial group of first-wave schools was
selected based on the ESEA Flexibility Waiver request that identified Priority and Focus Schools. The district has eight
Focus Schools and one Periority School. The second method for identifying schools for the RTT-D proposal was high
poverty schools with 70% or more of the students receiving Free or Reduced Lunch assistance. Seventy percent of
students receiving Free or Reduced Lunch assistance is above the district average of poverty, currently 67% receiving
such assistance. This resulted in the selection of thirteen elementary, five middle/junior, and three high schools, including
one alternative learning school. All selected schools meet the competition's eligibility requirements.

(b) A list of the participating schools is provided.

(c) For each participating school, all required information is included: the total number of participating students, of participating
students from low-income families, of participating students who are high-need, and of participating educators.

(A)(3) LEA-wide reform & change (10 points) 10 10

(A)(3) Reviewer Comments:

http://www.mikogroup.com/rttd/technicalreviewall.aspx?appid=0319AR &sig=false 12/8/2012
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The applicant presents a high-quality plan for scaling up and translating the proposal into meaningful reform to support
district-wide change beyond the initial participating schools. The scale-up plan mirrors exactly the high-quality plan
described in the District's Vision; for each goal the same objectives are listed as in the master plan. For each objective, the
plan to scale up the reform to all schools in the district includes a list of projects to be brought to scale. For each project,
the applicant lists short-term outcomes, long-term outcomes, and required resources. The projects and expected outcomes
are clearly described and quantified. The scale-up plan is a clear description of steps to be taken to move all the RTT-D
reforms to every school in the district both during the grant period and beyond. Their clarity would allow new staff to
continue the reform without pause.

(A)(4) LEA-wide goals for improved student outcomes (10 points) 10 10

(A)(4) Reviewer Comments:

This requirement is clearly met. Baseline data and targets for student performance by grade and content area, graduation
rates, and college enroliments for All Students and by the required subgroups are clearly presented, the rationale for the
targets is included, and targets for subgroups enable narrowing of gaps between subgroup performance. Baseline data
and targets for the optional category, Postsecondary Degree Attainment, is included. The applicant proposes the creation
of a database to facilitate tracking postsecondary attainment; the system would also permit gathering information from
attendees and graduates to be inform district improvement. Each target is ambitious yet achievable and equals or exceeds
the State's targets.

The summative assessments used for baseline and growth targets are identified. To determine status, each school was
given a specific trajectory that sets new AMOs as part of the ESEA Flexibility Waiver process. The baseline year of 2011
established the number and percent of students who were proficient and above. This baseline was used to establish a
trajectory of AMOs that will move a school toward100% proficient and advanced over the next twelve years. It is
anticipated that new baseline data will be established once the PARCC assessments are put into place in 2013. Growth
trajectories were established using 2011 baseline data. Each student in a school has an established growth trajectory
based on scaled score proficiency formulas for each grade from 3 to 8. The growth score for the school was determined by
the number and percent of students who met their individual growth trajectory in the 2011 school year. That percentage
was used to determine the difference between the percent of students who met their growth score and having 100 percent
of students meet their growth score. AMOs were set by dividing the difference by 12 so that in 12 years the goal is to have
100 percent of the students meet their growth score. The Arkansas Department of Education in its ESEA Flexibility Waiver
proposal defined the achievement gap for each school based on the gap between the Targeted Assistance Group (TAGG)
Students and All Students performance. The TAGG group is comprised of Students with Disabilities, English Language
Learners, and Students in Poverty based on Free and Reduced Lunch eligibility. The ESEA Flexibility Waiver allowed the
state to set adjusted targets for All Students to meet proficiency at a level of 50% of the difference between their baseline
number of proficient students in 2011 and 100% proficiency with trajectories computed over the next six years. The same
calculations were used for students who were in the TAGG group. The differences in the trajectories each year show the
gap when subtracted one from the other: TAGG versus All Students. Baseline data and targets for student performance by
grade and content area, graduation rates, and college enroliment are clearly presented, the rationale for the targets is
included, and targets for subgroups enable narrowing of gaps between subgroup performance. Baseline data and targets
for the optional category, Postsecondary Degree Attainment, is included. Each target is ambitious yet achievable and
equals or exceeds the State's target.

B. Prior Record of Success and Conditions for Reform (45 total points)

Available Score
(B)(1) Demonstrating a clear track record of success (15 points) 15 14

(B)(1) Reviewer Comments:

(a) The applicant includes documented evidence from external evaluators of its successes over the past years in
advancing student learning and achievement and increasing equity in learning and teaching despite a rapidly growing
population, increasing poverty, and shifting demographics. The evaluation reports acknowledge increased student

http://www.mikogroup.com/rttd/technicalreviewall.aspx?appid=0319AR &sig=false 12/8/2012
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achievement, closing achievement gaps; improved language proficiency for ELLs, increased graduation rates, higher
public postsecondary attendance, increasing the diversity of instructional staff; creating a more robust data system; and
strengthening alignment with college and career ready standards through more rigorous curriculum. To illustrate improved
student achievement, the applicant included a table which shows mathematics and English Language Arts achievement
data for All, Hispanic, and Poor Students and for English Language Learners for 2009-2011 on the Benchmark Exam.
Appendix B3 contains graphs showing student performance on the Benchmark Exams from 2007 to 2011 for these same
subgroups. Achievement increased in both content areas for all student groups from 2007 to 2011. Gaps decreased
between All Students and each of the three subgroups (Hispanic, Poor, ELL).

(b) The state of Arkansas adjusted its definition of low-achieving schools based on the ESEA Flexibility Waiver. The
baseline data for the establishment of schools defined as Needs Improvement Focus Schools identified eight schools. Of
these eight schools, seven of them met their first year goals. The Springdale Alternative Learning Environment (ALE) high
school did not meet its first year goals. Due to the ALE’s Priority status, the district enacted School Turnaround principles,
including: naming a new principal; re-interviewing all faculty on the basis of teaching and learning expectations; revising
the school mission and vision; and implementing a new classroom walkthrough system being utilized by the school
principal to provide feedback to teachers on a daily basis. The ALE has demonstrated success since implementing School
Turnaround. Parent participation is increasing and algebra proficiency has grown over 2%.

(c) Student data are presented to the public in the newspaper, via the District's web page, and via Facebook. Students and
parents can track real-time grades and assignments using a district-developed data dashboard. Parents and students
receive additional information through parent-teacher conferences, interim reports, and report cards.

(B)(2) Increasing transparency in LEA processes, practices, and investments (5 points) 5 5

(B)(2) Reviewer Comments:
The applicant includes evidence from the district's webside that it provides all necessary information for selection criteria

(B)(2).

(B)(3) State context for implementation (10 points) 10 10

(B)(3) Reviewer Comments:

The applicant documents and provides evidence of eleven specific and relevant state and district initiatives that clearly
illustrate successful conditions and sufficient autonomy and authority to implement the personalized learning environments
described in its proposal. These include the State's adoption of the Common Core standards and involvement in the
Partnership for Assessment of Readiness for College and Careers (PARCC) Consortium, both supported by professional
development and an implementation plan; regionally sponsored professional development in student-centered coaching
and shifting the pedagogy of high school classrooms toward alignment with the "habits of the mind;" a state data system
that allows immediate transfer of student records and transcripts; and the creation of a Targeted Achievement GAP Group
(TAGG) to track the progress of student subgroups too small to be monitored in traditional accountability systems. The
district will pilot the State's new teacher, principal and superintendent evaluation system and is working with the Arkansas
Commissioner of Education to pilot a shift away from the Carnegie Unit as the only determinate for awarding course credit;
the pilot will include a mastery-learning model. The district has merged general and technical education models through its
Medical Academy, Law Enforcement and Safety Academy, Information Technology Academy, and Architecture and
Engineering Academy, endeavors it has been encouraged by the state to expand.

(B)(4) Stakeholder engagement and support (10 points) 10 10

(B)(4) Reviewer Comments:

(a) The district does not have collective bargaining representation. Faculty members in each participating school voted on
their interest in participating in RTTT-D. In every school at least 70% of the teachers voted to participate. A detailed
schedule of events including opportunities for providing input into the RTT-D proposal illustrates the degree of stakeholder
support.

http://www.mikogroup.com/rttd/technicalreviewall.aspx?appid=0319AR &sig=false 12/8/2012
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(b) The proposal contains letters of support from representatives of government, community, parent, special interest,
postsecondary, and student groups. These letters of support are not "boiler plate" but rather are individually authored
letters that indicate a good understanding of the intentions of RTT-D proposal.

(B)(5) Analysis of needs and gaps (5 points) 5 5

(B)(5) Reviewer Comments:

The District has already developed and undertaken a high-quality plan for analyzing its status in implementing
personalized learning environments. Baseline data were available from assessment results; external evaluation data; the
State Department's audit process; and faculty, parent, and student survey responses. These data indicated the following
needs: improved reading and mathematics skills for all students; a systematic process of curriculum development to align
to college- and career-ready standards; enhanced professional development for faculty in major focus areas of literacy,
mathematics and English language acquisition; development and expansion of formative assessments; deepened learning
experiences for students who are in poverty, particularly in accessing technology resources; a system for personalized
learning with expanded career academies and embedded project-based learning; utilization of college and career coaches
to support the transition into college; alternatives to the grading model that is currently based on a single method of
earning credit; and improving the district’'s use of the professional learning community model. The District convened a
District Improvement Team (DIT) that reviewed the data and identified the need for a comprehensive plan to meet these
needs. The District's RTT-D proposal with its clearly defined, rigorous goals and objectives aligned to identified needs is
the animation of that comprehensive plan.

C. Preparing Students for College and Careers (40 total points)

Available Score
(C)(1) Learning (20 points) 20 19

(C)(1) Reviewer Comments:

(a) The applicant links each requirement in C-1(a) to the goals and objectives of this proposal which have been clearly
presented; explains the rationale and research base for each objective; includes a clear timeline; lists deliverables; and
identifies responsible parties. This organized and coherent presentation allows reviewers to visualize the plan and connect
each piece to the RTT-D core areas. The narrative serves as a road map for moving from current status to the realization
of an even more effective personalized learning environment.

(b) Under this proposal personal Learning and Academic Improvement Plans would become a reality for all students and
Family Literacy Programs would be expanded to five additional Title | schools. The District implements several

effective instructional approaches and environments and would expand these via the RTT-D proposal. The District has
adopted the Common Core Standards, is developing new curricula aligned to those standards, and is identifying course
and grade level competencies tied to the standards that would allow students to demonstrate mastery in authentic ways in
lieu of seat time. Interim formative assessments are being developed to inform instruction and measure progress toward
mastery. Formative assessments linked to the curriculum would provide actionable information to students in a timely way,
and inform personalized learning recommendations based on students’ current knowledge and skills. Formative
assessments such as PLAN, EXPLORE and ACT would help students determine their pathways toward becoming college-
and career- ready. Second language learners receive feedback on their ELDA scores that track English Language
acquisition. A variety of accommodations and high quality strategies to provide early interventions for struggling students is
in place. District plans include one-to-one technology for all students; the one-to-one access model would be phased in in
the participating schools over the course of four years. This would enable students to access and interact with digital
learning content to carry out instructional tasks and to demonstrate mastery of competencies. The technology would
include iPads and netbook carts in each classroom. All classrooms would become “Smart Classrooms” by the
incorporation of interactive white boards and cameras in every class. Each participating school would have a computer lab.
As part of the district's accountability measures, teachers in every class are required to have six hours of technology per
year. The proposal details the one-to-one rollout, including the addition of a technology integration specialist and three
additional staff to support the roll-out; and the replacement cycle. The District would keep an inventory listing of technology
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that indicates whether all classrooms within the grant have one-to-one technology support including technology for student
checkout in each library for all 21 schools included in the proposal. Mechanisms are in place for high-need students to help
ensure they are on track toward meeting college- and career-ready standards. Clear timelines, deliverables, and

responsible parties are included. [iSISECHOMWOUIAINAVEIBESRISVERISTORGe MR EIRCIUSCRIGHEISURmamIc!

(c) The primary mechanism to support students is interaction with a teacher, mentor, or college/career coach. For example, Career
Action Plans (CAP) are developed for all eighth graders. The plans are reviewed annually by students, parents, teachers, and, where
possible, a college/career coach. The process is intended to enable students to measure progress toward their goals and make
decisions about future learning. Personal Learning Plans (PLP) are in place in all schools. Working together with teachers, students
personalize instructional content and skill development to enable them to achieve their individual learning goals. Using personal learning
plans, students reflect on areas of growth and development and make decisions about how they can best demonstrate competency of
college- and career-ready standards.

(C)(2) Teaching and Leading (20 points) 20 17

(C)(2) Reviewer Comments:

(a) The applicant proposes a rigorous professional development agenda complete with timelines, deliverables, and
responsible parties. The district has set aside time and funding to allow four days of teacher planning at the elementary
level, and three days at the secondary level, in addition to regularly embedded common planning time within the school
day and week. All training and professional development are aligned with the reform agenda.

Through its experience with the academy model, the district realizes the need for collaborative planning, high quality
professional development, and school change coaching. Thus, it plans to provide common planning time for course-alike
and grade-alike teachers by 2014. A timeline for professional development focusing on curriculum development, student-
centered coaching, career action planning and personal learning plans, advisor/advisee models, expanded use of
technology, and the new teacher evaluation system is included. The professional development activities are aligned with
the reform goals and will be ongoing as new teachers join the system.

The seat-time waiver pilot allows educators to personalize student learning by adapting content and instruction to engage
students in common and individual tasks to demonstrate mastery of college- and career-ready standards. Recognizing that
this will involve a shift in practice on the part of educators, the district has in place professional development and common
planning time to allow educators to adapt curriculum to the Common Core framework and to create personalized units and
instructional tasks. Because of the large increase in ELLs in its schools, the district will provide professional development
on English language acquisition, sponsor English language academies, and cover expenses for graduate credit and
assessment on ESL endorsement for all teachers. Specific professional development will be provided for teachers of
mathematics and English. A goal of the common planning and professional development is the development of
demonstration model units to be shared across the district.

Included in the RTT-D proposal is a plan to expand the current data system to allow all educators to access and interact
with student data in real-time for the purpose of informing instructional practice and accelerating student achievement. A
series of professional development opportunities for all participating educators to access and gain experience with the new
system is planned. Teachers will also receive training in the new student-centered coaching model, with select teachers
serving as academic coaches.

The district is adopting a new teacher, principal, and superintendent evaluation system that will measure progress based
on student achievement and provide frequent feedback on effectiveness. Training will be provided to all staff.

(b) All educators will have access to students’ personal learning plans, career action plans, and cross-curricular data in the
expanded data dashboard system. Professional development would be provided to develop effective strategies for using
the data to personalize learning. Teachers would develop new curricular units and evaluate their use with the student-
centered teaching coaching model.

District educators are already ramping up curriculum to meet the Common Core Standards and aligning instructional
content and assessments to college- and career-ready standards as well as working on English acquisition, mathematics,
and literacy skills. Personalized learning plans and career action planning would be incorporated into their individualized
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student approaches. To support the mid-grant goal that 100% of instruction will be informed by regular, embedded,
formative assessments, educators are developing interim formative assessments to drive instruction. Professional
development would be provided to help them develop and improve the assessments. Teachers are already using eMINTS
(enhancing Missouri’s Instructional Networked Teaching Strategies), a partnership that prepares educators to be functional
with technology. Professional development centers on developing processes for students to gain and share knowledge
using electronic devices.

To support the seat-time waiver which will permit teachers to match student needs with specific resources and
approaches, educators will develop new curricular units that include embedded formative assessments and expanded use
of technology. It will also allow increased flexibility for students to customize their educational progress to their own
demonstrated mastery of college and career ready standards. Educators would have access to tools including personal
learning plans, career action plans, and the cross-curricular data dashboard to inform decisions about how to best match
instructional processes and tools with student needs.

(c) Because of the academy model, school leaders have experience facilitating distributed leadership models within school
sites. The expanded academy model under RTT-D would bring to scale the distributed leadership model across the
district. The model allow for broad stakeholder input and collaboration around school reform. School leadership teams are
working with the new teacher, principal, and superintendent evaluation system to establish transparency and promote
open communication about educator effectiveness.

(d) The applicant's plan to increase the number of students who receive instruction from effective and highly effective
teachers is to improve the quality of all teachers using the new educator evaluation system. The district has developed a
rubric that clearly defines Effective and Highly Effective Teachers and Principals. Teachers will receive timely feedback
through classroom walkthrough systems, observation systems and conference systems that occur through the school year.
Teachers will be given coaching via the student centered coaching model to improve instruction as needed. [iciploposal

D. LEA Policy and Infrastructure (25 total points)

Available Score
(D)(1) LEA practices, policies, rules (15 points) 15 15

(D)(1) Reviewer Comments:

(a) The LEA central office is organized to provide support and services to all participating schools. The District
Superintendent fully supports the proposal and has assigned three central office Curriculum and Instruction executive
members of his cabinet to be directly involved in the implementation of the grant, indicating buy-in and support from the
top. The Associate Superintendent for Curriculum, Instruction, Assessment, Accountability and Innovation would be the
direct supervisor of the grant; her/his duties would include overseeing expenditures, procuring professional development
agreements, assisting with the bid and purchasing activities and monitoring the timeline for implementation. The Associate
Superintendent would also chair the Implementation Task Force. Assistant Superintendents would work on-site at the
building level to ensure fidelity of implementation by assisting in gathering the required reporting data; ensuring that the
professional development activities are being implemented in the classrooms as designed; and ensuring that resources put
into the school are being used as the grant has dictated. An Implementation Task Force, made up of administrators;
teachers; students; parents; and community members representing each participating school, would be in place to ensure
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support for the grant. A Project Manager would be hired to manage all aspects of the grant including data collection;
reports; budget execution; and inventorying of equipment, materials and supplies. To expedite the writing of the curriculum
units and lesson plans proposed in the grant, up to eight additional Teachers on Special Assignment (TOSA) positions will
be created to generate the work in a timely manner. The Business office would support the tracking of expenditures and
monitor the receipt of Grant Funds.

(b) Under RTT-D, the school leadership teams in participating schools would be provided flexibility and autonomy in all
matters pertaining to grant implementation. The building level principals, in concert with the school leadership teams,
would have autonomy to generate school schedules and calendars; make school personnel decisions; and manage school
level budgets.

(c) The district is taking the lead in the State to move away from the Carnegie Unit system of granting credit, and is
investigating alternatives. The State Board of Education is fully supportive of this, and preliminary conversations have
begun between the Superintendent and high school principals.

(d) Students are given the opportunity to demonstrate mastery of standards at multiple times and in multiple comparable
ways. One example of this is the use of Cognitively Guided Math in elementary schools. All students K-12 use rubrics for
the evaluation of writing. The secondary English classrooms are learning how to facilitate student mastery through the use
of a rubric and peer-editing processes. Writing is reviewed multiple times prior to assigning the final grade. The Algebra
program is designed around a mastery-learning model that is being strengthened through the professional development
linked to “Extending Mathematical Thinking,” a model for teaching that uses mastery learning. In a number of schools,
students demonstrate mastery through public exhibitions.

(e) The applicant provides evidence that learning resources and instructional practices are being implemented that are
adaptable and fully accessible to all students, including students with disabilities and English language learners. One-on-
one instruction and assistive technology are provided if needed. Each school has instructional specialists who provide
instructional support and resources to teachers in order to meet the needs of students. Many of the schools have reading
specialists who work directly with students on a daily basis. Elementary schools have instructional assistants who support
the needs of students directly in the classroom. The District has a program that ensures that migrant students have
academic resources as well as health services and tutorial services. The district has a supply closet for clothing, school
supplies and food for families and students in need. Annually, the community donates funds through a “Christmas card”
fund that provides medical and dental support to students as required. The counseling program provides material
resources as well as social services and direct counseling.

(D)(2) Reviewer Comments:

(a) The overall purpose of the District's proposal is to take personalized learning to scale across the district, as evidenced
by the goals and objectives of its reform plan (ensuring that every student enters school ready to learn; has the reading
and math foundation skills; has parents engaged in activities that will promote expanded experiences; is college and
career ready with supporting activities such as career coaches; has access to field trips to colleges; has access to
technology; has appropriate pacing through content that is not dependent upon a “seat time requirement”; and has a
personalized learning plan with pathways to an academy of choice). The proposal clearly describes the LEAs infrastructure
and how it supports that purpose; it identifies specific departments, teams, and positions that would be responsible for the
various initiatives contained in the proposal. The table included in section (D)(2) lists by goal resources and technical
support available to students, parents, educators, and other stakeholders. NiGSHOMNEHCsoucesIandISUppolSIaregeared
et e anoIo e TS EREeesl Some, for example, extended day/year, the Jones Center Partnership,
college and career nights, college site visits, and college/career coaches are intended to support families. Students would
have appropriate hardware in their classrooms and devices could be checked out from the school libraries. The expanded
data system supported by this proposal would enable delivery of learning materials to students electronically.

(b) The applicant does not adequately address technical support for students, parents, and other stakeholders.

(c) Information technology system acquisition is a major focus of this grant proposal. The system specifications would
include links to tutorial systems and ensure that parents and students could export information in an open data format. No
other information is provided in the proposal.
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E. Continuous Improvement (30 total points)

Available Score
(E)(1) Continuous improvement process (15 points) 15 15

(E)(1) Reviewer Comments:

The proposal includes an excellent, inclusive continuous improvement process that would provide timely and regular
feedback on progress toward goals and identify opportunities for ongoing corrections and improvement during and after
the term of the grant. The strategy addresses progress monitoring of all grant activities including the impact on classroom
practice. The District Improvement Team would oversee the continuous improvement process and coordinate activities
around each goal area. Each project would have an evaluation component designed specifically to measure its impact on
student achievement and social and behavioral outcomes, increasing the likelihood that evidence is gathered around
particular program elements to determine which are linked with the most efficient, effective, relevant and useful outcomes.
Monthly meetings would be held with school improvement teams to evaluate progress toward grant goals. Additionally,
school improvement teams would collect and review data to inform the process such as samples of student work, lesson
plan design, and formative assessments. Including school improvement teams in the continuous improvement process is a
strategy that moves the reform efforts from the district to each of its participating schools. The District Improvement Team
would participate in this process as well as participate in classroom walkthroughs to collect trend data on classroom
practice. The Classroom Walk Through (CWT) rubric, provided in the Appendix, provides consistent categories of
information from classroom visits. The Superintendent, as Chief Executive Officer, would approve and oversee the overall
project. This indicates buy-in from the top. The Associate Superintendent would oversee and manage the district
improvement team and all activities within the grant. The District Improvement Team would be made up of Teachers on
Special Assignment working on curriculum development, and the individuals contracted with the district to support the
work, assuring a link between employees and contractors. Experts in evaluation and measurement from the University of
Arkansas, along with other national experts, would work in partnership with the district. The Project Manager would collect
and maintain the data that supports the work of each goal and publish reports to share information on the quality of RTT-D
investments. Lastly, RTT-D would provide for an additional position—the Director of Improvement, Research and
Evaluation—who would supervise the evaluation process, collect and analyze data, and give guidance toward
improvement efforts. This process evaluation should support accurate monitoring and describing of the work of a RTT-D
district and provide a picture of the myriad elements that must function together to personalize education and improve
achievement for all students. This real time evaluation process would allow district and school leadership to have frequent
conversations about the work and provide evidence to help determine where, and how, to guide, redirect, and refocus
efforts.

(E)(2) Ongoing communication and engagement (5 points) 5 5

(E)(2) Reviewer Comments:

The applicant meets this requirement. RTT-D information would continue to be posted on the District's website and
Facebook page; would be shared monthly with the School Board and minutes of the meetings would be posted on the
website; principals’ meetings would have a standing item for a RTT-D update; and The Joint Council (representative
teacher committee) would receive quarterly updates. Upon grant initiation, a Community Partners (CP) meeting would
establish communication channels, timelines, reporting responsibilities and data gathering expectations. Three times
annually, the district would convene a CP Focus Group to make adjustments based on feedback received in the interim.
The district would build off existing practices to ensure multiple measures of communication and engagement are in place
with external stakeholders. Grant progress would be shared monthly during Patron Shelf Meetings, which include
community leaders; city council members; representatives from community organizations; and parents from all of the
schools. Grant information would be shared through the City Council PTA meeting that is comprised of PTA leadership
teams from across the district. In addition, an Improvement Showcase would be scheduled each spring. This event, led by
the District Improvement Team, would convene school level improvement teams for a public event to share the knowledge
and outcomes developed over the year. This event would serve as the basis for planning program and evaluation activities
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for the coming year. Presentations would include data gathered by the project monitoring system under the direction of the
Director of Improvement, Research, and Evaluation. The district improvement team would gather all necessary data and
complete all reports required by the USDOE, including annual performance reports and a final performance report. In
addition, the applicant expresses enthusiasm about collaborating with national efforts to share evaluation strategies and
findings across a national technical assistance system and at other forums as appropriate or invited.

(E)(3) Performance measures (5 points) 5 5

(E)(3) Reviewer Comments:

The applicant proposes twelve ambitious yet achievable performance measures. For required performance measure (b),
the District's current educator evaluation model does not yield numbers of students with a highly effective teacher and a
highly effective principal. That data will be available once the new evaluation system is place. For each required and
district-generated performance measure the applicant provides the rationale for each measure, the methodology for the
data collection, and continuous improvement strategies; for some measures supporting research is cited. Performance
measures are specifically defined to facilitate accurate data collection. For each performance measure, baseline data and
annual targets for the grant period and beyond are provided for All students and for the district's identified subgroups.

(E)(4) Evaluating effectiveness of investments (5 points) 5 5

(E)(4) Reviewer Comments:

Evaluation activities would incorporate cost effectiveness analyses to examine the costs and outcomes of interventions
and improvement strategies. Results would be presented as cost-effectiveness ratios, expressing cost per outcome (e.g.
cost per increase in the number of highly qualified teachers or for increased graduation rates). Tying this analysis directly
to the logic model would enable the district to determine which programs are effective, as well as the efficiencies and costs
associated with alternative approaches. The Director of Improvement, Research and Evaluations would supervise the
evaluation process. Investments in professional development would be monitored using research partnerships with the
University of Arkansas’ National Office of Research and Measurement of Educational Statistics (NORMES) office.

F. Budget and Sustainability (20 total points)

Available Score
(F)(1) Budget for the project (10 points) 10 10

(F)(1) Reviewer Comments:

The applicant offers sixteen complementary projects that comprise this proposal (see below). Each project is described in
detail and is accompanied by a budget, rationale, timeline, and deliverables; supporting research is provided as applicable.

» Scaling up the pre-K program

» Getting all students on grade level in literacy

» Getting all students on grade level in Mathematics

» Accelerating language acquisition for English Language Learners

» Extended day/ Extended year opportunities

» Service Learning Projects (supporting students' transition to college and careers)
» College and Career Ready Programs

» Family Literacy Model (parental involvement)

* Increased access to Technology

+ Piloting the Seat Time Waiver

» Personalized Learning Plans (Career Planning)

» Personalized Learning Plans (Project Based Learning)

» Expanding Multiple Pathways to Graduation

+ Strengthening Professional Learning Communities

» Project Manager and Secretarial Staff; stipends for school site managers
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+ Director of Improvement, Research and Evaluation

The applicant's overall and project budget narrative and tables meet the requirements of this grant:
(a) The applicant clearly identifies all funds that would support the proposal and identifies the source.
(b) The amounts are reasonable and sufficient to support the development and implementation of the proposal.

(c) Funds for one-time investments and those that would be used for ongoing operational costs incurred during and after
the grant are clearly delineated.

(F)(2) Sustainability of project goals (10 points) 10 10

(F)(2) Reviewer Comments:

For each of the sixteen projects included in its proposal, the applicant identifies a sustainability plan. For example, Project
1 - Scaling up the pre-K program: The proposal's budget includes a total of ten certified teachers and ten classified aides.
The district will use matching funds, district funds, and funds from the Arkansas Department of Education to sustain this
ongoing expense. The District would sustain curriculum work past the grant with district professional development funds.
The district would sustain ESL-related professional development activities through Federal Title Ill funds and state
categorical funding as needed for new staff members. Extended day/ Extended year opportunities would be sustained
using Title | funds. State Categorical funds supporting poverty children, Title | parent involvement funds, district technology
funds, and other district funds would support the remaining projects as appropriate.

Competitive Preference Priority (10 total points)

Available Score
Competitive Preference Priority (10 total points) 10 8

Competitive Preference Priority Reviewer Comments:

For the Competitive Preference Priority, the District is building upon partnerships that have been in place since 2003 when
the Springdale Public Schools Education Foundation (SPSEF) was formed by community leaders. The SPSEF serves the
social, emotional and behavioral needs of students in partnership with the Springdale Partners in Education (PIE) and the
Springdale Schools Alumni Foundation. PIE pairs area businesses with local schools to provide guidance and leadership
to students through participation in the community; engagement with real world fields of work; and building community
pride within the schools. The Springdale Alumni Foundation (SAF) provides the opportunity for alumni and patrons to
maintain ties to the Springdale Public Schools and community. It has completed several memorial projects across the
district and awarded more than 30 scholarships to Springdale graduates. The SPSEF integrates the network of partners
who provide services to students by providing financial and human resources tied to school needs. Twelve partnerships
are described in the application serving students in all or part of grades K-12 and providing a myriad of services ranging
from early intervention behavioral programs to mentoring to students as they transition from high school to college.

The applicant identifies eight desired results including both educational and other outcomes for students that align with and
support the applicant’s proposal. The results, presented by targeted group, include increased parental involvement and
support; increased college enroliment by second language learners; decreased absenteeism and discipline referrals;
students coming to school ready to earn with appropriate materials and supplies; decreased obesity rates; poverty
students reading on level by the end of third grade and performing on level in mathematics by the end of 5th grade; and
increased first-time college enrollees, especially among poverty students. The partnership would track the selected
indicators that measure each result at the aggregate level for all children within the district by the All Students academic
indicator in literacy and math. Academic progress would be tracked for participating students in reading and mathematics.
Building level leadership and counselors would use attendance records, discipline records, health records, poverty status,
and homelessness status, from the files to target resources for students and to match service providers with students in
precise ways. To sustain this over the life of the grant, the applicant proposes a dynamic database of currently available
services for use by principals and counselors. Counselors, principals, and classroom teachers would be the primary
contact for targeting students who would benefit from services and would determine the support schedule. The roles of the
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SPSEF Director are to manage the program, sustain the PIE, serve as liaison between the schools and the partners,
increase the number of partners. When the need for support exceeds the services available at the school, the school
leadership team would work with the SPSEF Director to seek additional partners. Moving forward, the District proposes
customer satisfaction surveys and improved record-keeping through the establishment of a dedicated database to improve
results.

Annual ambitious and achievable performance measures are included.

Absolute Priority 1

Available Score

Absolute Priority 1 Met/Not Met
Met

Absolute Priority 1 Reviewer Comments:

The proposal unquestionably meets the Absolute Priority. The applicant coherently and comprehensively addresses how it
will build on the core educational assurance areas defined in this notice to create learning environments designed to
significantly improve teaching and learning through the personalization of strategies, tools, and supports for students and
educators that are aligned with college- and career-ready standards; accelerate student achievement and deepen student
learning by meeting the academic needs of each student; increase the effectiveness of educators; expand student access
to the most effective educators; decrease achievement gaps across student groups; and increase the rates at which
students graduate from high school prepared for college and careers. The applicant proposes three rigorous yet
achievable goals with supporting objectives to attain its goal of taking personalized learning to scale across the district by
ensuring that every student enters school ready to learn; has the reading and math foundation skills required to succeed;
has parents engaged in activities that will promote expanded experiences; is college and career ready with supporting
activities such as career coaches; has access to field trips to colleges; has access to technology; has appropriate pacing
through content that is not dependent upon a “seat time requirement”; and has a personalized learning plan with pathways
to an academy of choice. The proposal clearly describes the LEAs infrastructure and how it supports that purpose. The
proposal grows from activities already underway in the District and provides documented evidence of their success. The
application is clear, consistent, understandable, and research-based. It advocates a whole-child approach and a balanced
education system that would personalize teaching and learning. It involves educators from every level within the District
from superintendent to support staff and includes mechanisms to keep them connected and informed. Parents are
provided opportunities to partiipate in their children's education, and community partners provide additional resources and
support. The proposal is thorough, precise, and straightforward, making it easy to replicate. It does not depend on a buffet
of programs and fads, but is grounded in research-based techniques and strategies that have been demonstrated to
increase the achievement of all students.

Total 210 198
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Race to the Top - District

Technical Review Form

Available Score

Application #0319AR-3 for Springdale School District

(A)(1) Articulating a comprehensive and coherent reform vision (10 points) 10 10

(A)(1) Reviewer Comments:
Selection Criteria (A)(1) — Vision: Articulating a comprehensive and coherent reform vision.

The Springdale School District explicitly shared a comprehensive and coherent vision

» The applicant provided the reviewer with the “Big Picture” regarding the belief system of the school district. The
district has clearly embraced the demographic changes and are committed to creating innovative personalized
learning strategies to meet the needs of their students. They are guiding their students towards careers in which
they are able to build on their dual-language capacity

» The applicant provided specific examples of programs that are currently in place to support students in all
subgroups with a focus on ELL students and students living below the poverty line

» The applicant provided evidence of a current reform agenda that is in alignment with the four core educational
assurances areas set forth RTT-D. The agenda items reflect:

. Implementation of a rigorous and relevant curriculum aligned to the Common Core State Standards.
. Tracking student performance data via a district-designed data dashboard system and formative assessments
through partnerships.
3. The district recruits "top tier" teachers. They make a concerted effort to hire staff that reflects the diversity of the
school population.
4. The district has implemented the Turnaround School Principles in the Alternative Learning Environment High
Schools. Principals were replaced and teachers were considered for their placement.

N —

» The applicant clearly and thoroughly shared the goals which incorporated specific objective for each goal, related to
the plan. The goals included:

1. Goal #1 - Drastically accelerating student achievement by: scaling-up the existing Pre-K program; ensuring that all
students are on grade level, in reading, by grade 3; ensuring that all students are on grade level, in math, by grade
5, and; accelerating language acquisition for English Language Learners.

2. Goal #2 - Deepen student learning by: closing the achievement gap by: incorporating extended day and extended
year programs and Increase access to technology and technology integration in classrooms.

3. Goal #3 - Increase equity through personalized learning strategies by: serving as a pilot for the Arkansas Seat-Time
Requirement Waiver; extend personalized learning plans, project-based learning and, advisories; expand multiple
pathways to graduation, and; strengthen professional learning communities.

Overall, the Springdale School District scored in the high range for this section. The applicant clearly and cohesively
incorporated the importance of preparing all students for career and college readiness via the current reforms in place and
the proposed goals shared that will bolster the reform.

(A)(2) Applicant’s approach to implementation (10 points) 10 10

(A)(2) Reviewer Comments:

The Springdale School District explicitly provided the criteria that they used to identify the schools that would be a part of
the reform proposal.
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(a) The participating schools that were selected clearly meet the criteria outlined by RTT-D. The district identified two
methods in identifying the schools. The first group of schools were selected using the ESEA Flexibility Waiver. There
were nine schools, 8 focus schools and 1 priority school selected. These schools were selected due to the need for
assistance in meeting the new AMO goals identified by the ESEA Flexibility waiver. All of the schools met the 40% free
and reduced benchmark, all of the schools are at the bottom 15% in student achievement, and the priority school is at the
bottom 5% in student achievement. The second method reflected the identification of high poverty schools (as defined).

(b) The participating schools were all listed and specific data reflecting the number of participating students, educators,
high-need students, and low-income students for each school participating in the grant.

Overall, the Springdale School District scored in the high range for this section. The applicant provided a detailed analysis
of the selection criteria, participating schools, and participating students. The schools selected would benefit from the
goals and objectives identified in this application.

(A)(3) LEA-wide reform & change (10 points) 10 9

(A)(3) Reviewer Comments:
Selection Criteria (A)(3) — Vision: LEA-wide reform and change.

The Springdale School District explicitly shared their high-quality reform proposal that described how the plan would be
scaled-up, support district-wide change, and reach outcome goals.

The applicant presented a comprehensive plan reflecting the short-term outcomes, long-term outcomes, resources
needed, and how the plan would be scaled-up to transcend the schools previously identified. The applicant shared the
exact objectives attached to each of the three goals identified. The applicant identified the projects that will assist in
scaling-up up the plan/goals to a meaningful reform. The applicant identified specific short-term outcomes and long-term
outcomes for each project that supports the objective and ultimately the goals.

The following reflect the specific indicators that will lend to improving student learning:

+ Scaling-up the pre-K program to ensure that all high-need students are able to attend this early learning opportunity

» Develop a curriculum that will ensure that students in grade 3 are reading at benchmark and are on grade level by
the end of grade 5

+ Train all faculty to ensure to accelerate language acquisition of all ELL students

» Conduct college and career readiness nights

» Extend the school day and school year opportunities

» Monitor teacher and principal performance

» Provide opportunities for students to gain credits through personalized learning opportunities

The resources shared in order to make these come to fruition were clearly identified and thoughtfully aligned to each goal.

Overall, the Springdale School District scored in the high range for this section. The information supported the plan in the
chart and was thorough and reasonable. However, a specific timeline would have provided increased clarity.

(A)(4) LEA-wide goals for improved student outcomes (10 points) 10 9

(A)(4) Reviewer Comments:
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Selection Criteria (A)(4) — Vision: LEA-wide goals for improved student outcomes

The Springdale School District explicitly shared a plan for improved student outcomes that highlighted ambitious yet
achievable annual goals.

(a) The applicant identified four criteria to determine proficiency status and growth. The four areas include: summative
assessment data (state benchmark data), new AMQO's set by the ESEA Flexibility Waiver, Growth score for the school
determined by the percent of students who met their growth score and, the adjusted ESEA Flexibility Waiver defining the
achievement gap for each school, which is based on the gap between the Targeted Assistance Group (students who are in
the English Language Learners (ELL) and Students with Disabilities (SWD) subgroups) and all students.

(b) The Arkansas Department of Education defined the achievement gap for each school based on the difference between
identified the Targeted Assistance Group (TAGG) of students and all students. The TAGG students are students who are
in the ELL and SWD subgroups. The students in these subgroups must increase their proficiency rating by 50% of their
baseline scores.

(c) The applicant shared the graduation rate trajectory via a chart. The quantitative gains over through SY2016-2017 are
ambitious yet achievable. The growth rate is achievable if the students are engaged or exposed to the objectives and
actions of the the goals set forth by the plan.

(d) The applicant identified a specific formula used to determine the growth rate of college enroliment. The applicant
identified the projected rate for college enroliment through the SY 2016 - 2017 school year. The data was presented via a
chart reflecting demographic student groups an the targeted populations (ELL, SWD, Economically Disadvantaged).

(e) The applicant identified a 4% increase per year.

Overall, the Springdale School District scored in the high range for this section. The information supported an ambitious
yet achievable plan. An upgrade would reflect the applicant providing the specific grade levels as it related to the
performance on summative assessments.

B. Prior Record of Success and Conditions for Reform (45 total points)

Available Score
(B)(1) Demonstrating a clear track record of success (15 points) 15 13

(B)(1) Reviewer Comments:

Selection Criteria (B)(1) — Prior Record of Success and Conditions for Reform: Demonstrating a clear track record of
success.

The Springdale School District shared extensive evidence that reflected a clear record of growth.

(a) The applicant share specific longitudinal data over a period that demonstrated growth in priority areas. The applicant
included artifacts, as evidence, that supported the records of success. The Appendix B3 clearly shared desegregated
demographic data reflecting the performance gains for students more than a four-year period, from 2004 - 2011. The data
reflected math and literacy gains over time for students in grade 3 