
















I. SELECTION CRITERIA 

A.  Vision (40 total points) 

(A)(1)  Articulating a comprehensive and coherent reform vision (10 points) 
The extent to which the applicant has set forth a comprehensive and coherent reform vision that--  

(a)  Builds on its work in four core educational assurance areas (as defined in this notice);  
(b)  Articulates a clear and credible approach to the goals of accelerating student achievement, deepening student learning, and 
increasing equity through personalized student support grounded in common and individual tasks that are based on student 
academic interests; and 
(c)  Describes what the classroom experience will be like for students and teachers participating in personalized learning 
environments. 

(A)(2)  Applicant’s approach to implementation (10 points) 
The extent to which the applicant’s approach to implementing its reform proposal (e.g., schools, grade bands, or subject areas) will 
support high-quality LEA-level and school-level implementation of that proposal, including— 

(a)  A description of the process that the applicant used or will use to select schools to participate.  The process must ensure that 
the participating schools (as defined in this notice) collectively meet the competition’s eligibility requirements;  
(b)  A list of the schools that will participate in grant activities (as available); and  
(c)  The total number of participating students (as defined in this notice), participating students (as defined in this notice) from 
low-income families, participating students (as defined in this notice) who are high-need students (as defined in this notice), and 
participating educators (as defined in this notice).  If participating schools (as defined in this notice) have yet to be selected, the 
applicant may provide approximate numbers.  

(A)(3)  LEA-wide reform & change (10 points) 
The extent to which the application includes a high-quality plan (as defined in this notice) describing how the reform proposal will be 
scaled up and translated into meaningful reform to support district-wide change beyond the participating schools (as defined in this 
notice), and will help the applicant reach its outcome goals (e.g., the applicant’s logic model or theory of change of how its plan will 
improve student learning outcomes for all students who would be served by the applicant).  

(A)(4)  LEA-wide goals for improved student outcomes (10 points) 
The extent to which the applicant’s vision is likely to result in improved student learning and performance and increased equity as 
demonstrated by ambitious yet achievable annual goals that are equal to or exceed State ESEA targets for the LEA(s), overall and by 
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student subgroup (as defined in this notice), for each participating LEA in the following areas: 
(a)  Performance on summative assessments (proficiency status and growth).  
(b)  Decreasing achievement gaps (as defined in this notice). 
(c)  Graduation rates (as defined in this notice). 
(d)  College enrollment (as defined in this notice) rates. 

 
Optional:  The extent to which the applicant’s vision is likely to result in improved student learning and performance and increased 
equity as demonstrated by ambitious yet achievable annual goals for each participating LEA in the following area: 

(e)  Postsecondary degree attainment.  
In the text box below, the applicant should describe its current status in meeting the criteria and/or provide its high-quality plan for 
meeting the criteria.  
 
The narrative or attachments should also include any supporting evidence the applicant believes will be helpful to peer reviewers, 
including at a minimum the evidence listed in the criterion (if any), and how each piece of evidence demonstrates the applicant’s 
success in meeting the criterion.  Evidence or attachments and the rationale for their inclusion must be described in the narrative and, 
where relevant, included in the Appendix.  For evidence or attachments included in the Appendix, note in the narrative the location 
where the information can be found and provide a table of contents for the Appendix.  
 
The high-quality plan (as defined in this notice) should include key goals, activities to be undertaken and the rationale for the activities, 
the timeline, the deliverables, and the parties responsible for implementing the activities.  The narrative and attachments may also 
include any additional information the applicant believes will be helpful to peer reviewers. 

Peer reviewers will reward applicants for developing goals that – in light of the applicant's proposal – are “ambitious yet achievable.”  
In determining whether an applicant has “ambitious yet achievable” annual goals, peer reviewers will examine the applicant's goals in 
the context of the applicant's proposal and the evidence submitted in support of the proposal.  There is no specific goal that peer 
reviewers will be looking for here; nor will higher goals necessarily be rewarded above lower ones.  
 
For optional goal (A)(4)(e):  Applicants scores will not be adversely impacted if they choose not to address optional goal (A)(4)(e). 
A. Vision  

(A)(1)  Articulating a comprehensive and coherent reform vision  

The extent to which the applicant has set forth a comprehensive and coherent reform vision that- 
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(a) Builds on its work in four core educational assurance areas (as defined in this notice);  

       The Houston Independent School District (HISD) is dedicated to giving every student the best possible education through an 

intensive core curriculum and specialized, challenging instructional and career programs. As the recent 2013 winner of the prestigious 

Broad Prize Award, HISD has demonstrated time and time again that it has the capacity to move the bar on student achievement.  HISD 

is working hard to become Houston’s K-12 school system of choice, constantly improving, refining, and connecting instruction and 

management to support rigorous, engaging, and personalized learning for all students.  HISD exists to strengthen the social and 

economic foundation of Houston by assuring its youth the highest-quality elementary and secondary education available anywhere.  

       Since 1990, the HISD Board of Education has maintained A Declaration of Beliefs and Visions, which established a new 

educational structure that fosters the relationship between the teacher and the student, features shared decision-making through a school 

empowerment system, focuses on performance rather than compliance, and offers consistently rigorous instruction in core academic 

subjects for all students. The Board of Education confirmed its commitment to A Declaration of Beliefs and Vision again in 2001 and 

2004, and in 2010 HISD identified five core initiatives that together enable HISD to transform education and improve the educational 

outcomes for every student. These initiatives are: 1) An Effective Teacher in Every Classroom; 2) An Effective Principal in Every 

School; 3) Rigorous Instructional Standards and Supports; 4) Data-Driven Accountability; and 5) A Culture of Trust through Action. 

These core initiatives are necessary for the increasing academic achievement of all children by improving rigor, improving quality, and 

providing equity of access to rigorous courses that reflect challenging academic standards and reduce the need for remedial education at 

the post-secondary level.  The District will also ensure that HISD improves the level of support provided to school leaders and teachers 

to improve teaching and student learning. The bottom line measure for the success or failure of this plan will be student achievement. 

More specifically, our goal is to ensure that all HISD students graduate from high school ready to succeed in the college and/or career 

of their choice. If done correctly, HISD will become the best school district in America. Transforming HISD is a multiyear effort, and it 

will require patience and collective vigilance to stay focused on the issues that have the greatest potential to improve the academic 

performance of our students.  The chart below identifies how closely aligned HISD’s initiatives are to the four core educational areas.  
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HISD’s Five Core Initiatives RttT-D’s Four Core Educational Areas 

An Effective Teacher in Every Classroom Recruiting, developing, rewarding, and retaining effective teachers and 

principals, especially where they are needed most An Effective Principal in Every School 

Rigorous Instructional Standards and Supports Adopting standards and assessments that prepare students to succeed in 

college and the workplace and to compete in the global economy 

Data-Driven Accountability Building data systems that measure student growth and success, and 

inform teachers and principals with data about how they can improve 

instruction 

A Culture of Trust through Action* Turning around lowest-achieving schools 

*HISD took action to help improve the persistently lowest performing schools by creating the Apollo program, spending millions of 

dollars to help turn these five high and four middle schools around. All of the schools were categorized as Tier 1 Schools in Need of 

Improvement. Every HISD initiative includes strategies to help raise the academic achievement of students at these schools. 

       HISD’s A Declaration of Beliefs and Visions has been the District's roadmap to success for more than two decades and has guided 

the district to ever-higher levels of student achievement and financial stability. HISD’s diverse, vibrant student population, reflecting 

Houston’s international standing, is an asset. Therefore, the District must ensure that every student, regardless of culture, ethnicity, 

language, race, or economic status, has both equal opportunity and equal access to high-quality education evidenced through results of 

growth and accountability ratings. That promise is based on the following beliefs: 

• The overall student-achievement level must be improved so that after each school year, every student makes, at a minimum, one 

year of instructional progress (core educational area).  

• There can be no achievement gap between socioeconomic groups and/or children of ethnic diversity. 

• Recruitment and retention of highly effective teachers are the keys to enhancing the quality of education and increasing student 
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achievement (core educational area). 

• The dropout rate is unacceptably high and must be reduced. 

• School autonomy must be carefully monitored, supported, and developed. 

• The level of meaningful family and community engagement must be increased. 

• The community has a legitimate voice in reform, and responsiveness to community concerns must be improved. 

       These beliefs shape the vision of what HISD should be—an educational system that: (1) Empowers schools to customize their 

programs to meet student needs and to be autonomous and accountable for performance; (2) Offers school choice while ensuring equity 

of resources; (3) Values and cultivates the knowledge and skills of personnel, especially teachers and principals; and (4) Seeks 

meaningful engagement with the community in all major decisions. The work will require an unwavering commitment to a shared 

course of action to make our beliefs and visions a reality. Our model is based on 21st Century Personalized Learning Outcomes for 

student success and achievement where we will have students who are: 

• Effective Communicators - Students will master the basic skills of reading, writing, comprehending, listening, and speaking that 

are critical to daily life. They will communicate with others in an articulate, effective, and efficient manner. 

• Proficient Problem-Solvers - Students will make good decisions, handle problems and challenges, and think logically. They will 

interpret and process information, assess the current and desired situations, anticipate potential outcomes, and solve problems. 

• Independent Worker and Thinkers - Students will set priorities and goals; identify, assess, and apply available information; and 

create options, develop plans of action, and monitor and evaluate their progress. 

• Cooperative Team Members - Students will use effective leadership and group skills to develop supportive and cooperative 

relationships with other students, teachers, and members of the community. They will understand and respect the contributions 

of diverse cultures. 

• Efficient Technology-Users - Students will use technology to research, develop, and complete classroom assignments and 
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projects. They will demonstrate basic knowledge of 

computers and software. 

• Knowledgeable About Worldwide Issues - Students will 

have a basic knowledge of world issues, foreign affairs, 

history, politics, and geography. They will be aware of 

current events and be able to discuss issues affecting 

America and the world. 

• Responsible Citizens - Students will contribute their 

energy, time, and talents to improving the welfare of 

themselves and others. They will have a sense of social 

responsibility and participate in the democratic process. 

• Culturally Aware - Students will demonstrate 

knowledge of cultures and regions beyond the borders 

of the United States.                                          

       The vision includes using standards and assessments that prepare our students to succeed in college and be a competitive force the 

workforce and global economy (core educational area); building data systems that measure student growth and inform educators on 

how they can improve instruction (core educational area); recruiting, developing, rewarding, and retaining the most effective teachers 

and principals (core educational area); and turning around our lowest achieving schools (core educational area) all done in a culturally 

proficient manner. In order to affect change, HISD realizes that students learn differently.  Above all, the results of all reform must have 

a positive impact on the important relationship between the teacher and the student.  

Proposed Project Vision 

(b)  Articulates a clear and credible approach to the goals of accelerating student achievement, deepening student learning, and 
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increasing equity through personalized student support grounded in common and individual tasks based on student academic interests 

College and Career Readiness 

       For the proposed project, entitled Linked Learning Equals Education And Rigor Now! (L2=EARN!), HISD will prepare all 

students for college and career success, regardless of race, ethnicity, socio-economic status, or disability, through a 21st Century 

personalized academically rigorous and career-minded approach.  HISD’s new  systemic K-12 transformation strategy is informed by 

scientific research and best practices in Linked Learning, an approach that transforms teaching and learning by connecting strong 

academics, demanding technical education, and real-world experience to help students gain an advantage in academics, postsecondary 

education, and careers. It helps teachers and students create meaningful learning experiences through career-oriented pathways in fields 

such as engineering, health care, digital media arts, law, computer science, and more.  Every high school graduate should find viable 

ways of pursuing both a career and a meaningful post-secondary degree or credential. For too many years, educators have treated 

college and career preparation as mutually exclusive options (Pathways to Prosperity, 2011).  Linked Learning addresses some of the 

fundamental challenges facing Texas schools.  Many traditional academic programs do not feel relevant to students’ lives and 

aspirations.  At the same time, traditional career and technical education (CTE) often lacks the academic rigor required for access to 

and success in college. Linked Learning provides students of all levels and abilities with the best possible chance for success to excel in 

college and career.  Research shows that Linked Learning students of all demographic profiles have higher rates of persistence and 

higher graduation rates than their peers at traditional high schools, and they are showing strong scores on state tests (Barrow & Rouse, 

2005; Belfield & Levin, 2007; Kemple, 2008).  Linked Learning prepares young people for college and career, not just one or the 

other.  This approach maps well to the District’s five core initiatives, as well as the four core educational assurance areas set forth by 

the U.S. Department of Education. The proposed new  approach to college and career development, built around rethinking teaching 

and learning through all grade levels and developing career pathways  at the high school level is aligned with college and career 

readiness standards with a focus on a high-quality, outcomes-driven, work-based learning system.  The College and Career 

development model is provided in Appendix (A)(1)(b)-1, p. 6.  Project L2=EARN! will provide intensive and innovative services to 
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students at all three school levels: (1) elementary school (grades K – 5); (2) middle school (grades 6 – 8); and (3) high school (grades 9 

– 12), with supports to students through the first year of college. Within these groups, HISD will create strategies that will inspire and 

challenge all students, and provide personalized learning through technology and other supports to ensure all students succeed. The end 

result will be students from Kindergarten to the 12th grades learning by speaking, presenting, collaborating with classmates, and 

engaging in cross-disciplinary real-world projects that are rigorous as well as engaging.   

 Personalization and Specialization 

       Project L2=EARN! takes a graduated, spiraled approach to personalization and specialization towards college and career as the 

student progresses, with greatest specialization occurring at the high school level.  In high school, the strategy places strong emphasis 

on the core curriculum and personalized instruction for students, within an identified pathway that provides thematic coherence and 

contextualization for academic learning, and that offers industry certification, robust business partnerships, project- and work-based 

learning, post-secondary learning, and student enterprise opportunities. Since preparation for high school, college, and careers begins as 

soon as students enter school, students in the elementary and middle years engage in a solid core curriculum foundation.  In addition to 

the core, students at the elementary school level will build college and career awareness through, in, and beyond the classroom learning 

opportunities that also develop key non-cognitive and workplace skills.  At the middle school level, career-related education will move 

beyond the awareness stage and into the exploration and aspiration stage where students explore at a deeper level their own personal 

life interests, their growing aspirations and aptitude, with an eye toward high school selection and possible alignment of their goals to 

future careers.  Attitudes drive behavior, and what students experience in middle school is critical in shaping their attitudes and 

behaviors in relation to academic learning. Student engagement is a cornerstone of academic success, and engagement is predicated on 

a set of specific learning-related attitudes and behavioral skills.  Middle schools must deliberately influence these attitudes and build 

these skills (Farrington et.al. 2012).  At all levels, HISD will be cognizant of the fact that they are building youth who will become 

leaders in the 21st Century career workforce. 
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       HISD believes in supporting the development of the whole child, and as such is proposing a personalized system that includes 

strategies to prepare students to succeed in the college and/or career of their choice, as well as guide them to attain social-emotional 

success and lead purposeful, fulfilling lives. In order to gauge student success, benchmarks will be used as an educational roadmap to 

determine if modifications to the program need to be made.  While many benchmark measures will be tracked, some of the key 

research-based determinants of success will include: third grade literacy rates, higher order thinking skills applied in middle school 

years, and the successful completion of Algebra I at the high school level.  Throughout the educational process, HISD will provide 

opportunities and activities to engage families in the educational success of their students. 

(c)  Describes what the classroom experience will be like for students and teachers participating in personalized learning 

environments. 

       Personalization – Currently, students and families in HISD have the opportunity to make highly personalized enrollment choices 

from a very diverse portfolio of HISD schools around the type of school the student will attend - regardless of the neighborhood that 

they live in. These choices include magnet schools with industry theme offerings, Futures Academies (a dual enrollment model that 

enables students at seven HISD campuses to fulfill high school graduation requirements while simultaneously earning industry 

certifications, college credits, and an Associate of Science degree by August after their senior year), Advanced Placement (AP), 

International Baccalaureate (IB), dual credit, Early College High Schools, and Vanguard Programs.  Personalized Learning 

Environments - Most importantly; however, HISD believes that student choice and voice should extend beyond school choice and into 

the classrooms, in the form of personalized teacher and student interaction and instruction.  Based on this philosophy, HISD has created 

a model for each educational level that will provide a smooth transition for students to move from elementary through middle to high 

school, ready to successfully enter into the career or college of their choice. HISD also believes that smooth school level transitions are 

greatly enhanced by informing students and parents to make school choices that match each student's needs and interests.  To that end, 

the district has invested in training principals to market their schools to help parents make informed school choices. 

       Because technology plays an increasingly powerful role in personalizing learning for students, every high school student will 
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receive a laptop to be used during the school year, paid for by the district, beginning in school year 2014-15, to enable 1:1 technology 

with anytime, anywhere learning through the PowerUp initiative.  Every classroom at the lower levels (elementary and middle schools) 

will be equipped with the technology (laptops, computers, whiteboards, etc. in the classrooms) needed to support the student-centered 

focus that the district emphasizes in every classroom. This new one-to-one initiative and the additional technology purchased through 

the grant allows the classroom teacher to personalize the learning of each child. Using technology to support personalized learning 

moves students from being passive recipients of information to become active users, while at the same time transferring some 

responsibility for learning to the student, allowing the teacher to be the facilitator (Clark, 2008).  The goal of Project L2=EARN! is to 

build a foundation for students that is so strong that they are not only being prepared for the college and career of their choice upon 

graduation, they are being prepared for jobs and careers that have not even been created yet.  

Foundation/Exposure and Awareness:  

       At the elementary level, students will develop a strong foundation in the four core areas, with an early introduction to college and 

career readiness standards, an introduction to the “world of work,” and exposure to the standards through various opportunities, i.e. 

field experiences, college awareness activities, and age-appropriate presentations regarding careers (Learning ABOUT Work). Because 

students of poverty typically have a limited world-view, exposure and awareness are particularly important within the District, as 

80.3% of the student population is categorized as low-income, receiving free/reduced meals (Source: 2012 HISD School Profile).   

Exploration:  

       During the middle school years, students will have an opportunity to explore various college and career opportunities.  At this 

level, students will not only receive rigorous instruction, but learning will also be made relevant to them as they begin to explore areas 

of interest and build relationships through field experiences and internships with industry partners. Project-based learning will be 

introduced to the students as a means of linking learning to college and career exploration. During the middle school years, students 

will also begin to plan their high school sequence of courses and explore requisites that will enable them to be ready to enter the 

pathway of their choice in high school (Learning ABOUT Interests).   
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Education/Specialization:   

       At the high school level, students will focus on college and career academies and pathways, where they will be cared for by groups 

of teachers who know them well, along with an advocate assigned to each student. Using a cohort approach, Project L2=EARN! will 

integrate college preparatory academics with rigorous technical professional curriculum through project-based and work-based 

learning.  Students will enter personalized, thematic pathways of 250-500 students in grades 9 – 12 and take specialized course 

sequencing, with courses planned according to college requirements and career standards.  High school students will also have an 

opportunity to participate in internships and focus on college entrance as well as certifications in specialized fields, where project-based 

and work-based learning will be the norm and not the exception (Learning THROUGH Work).  At every level, personalization will take 

the form of rigor, relevance, and relationships and will be expected to transform the culture of these schools.  

       Students at all levels will enjoy the interaction between themselves, their peers, and their teachers as their achievement goes up, but 

the teachers will also realize more success.  It is well documented that there is a strong correlation between teacher quality and student 

achievement (Center for Public Education, 2005; Nye, Konstantopoulos, and Hedges 2004; Sanders and Rivers 1996).  HISD 

recognizes the importance of teachers and makes every effort to place a highly effective teacher in every classroom, especially those 

with students who are behind grade level and at risk for dropping out.  Teachers will focus on creating a safe, accepting environment, 

where each student is free to experiment in their learning and take risks in order to grow and change.  Building students' self-esteem 

also benefits the teacher by increasing satisfaction in the profession (NCES, 1997).  Teachers will be supported as they develop 

personalization strategies to help students identify their strengths, conquer weakness, and engage in their learning which will result in 

greater self-esteem through professional development and exemplar training.  Children with positive self-esteem are more likely to 

achieve academically (Young & Hoffman, 2004; Oesterriech, 1999). When students are engaged in learning where they perceive the 

relevance, with a clear pathway leading to a college or career of their choice, they complete coursework and graduate at higher rates 

(Delpit, 1996, 2012; Darling-Hammond, 1997). High student engagement creates a learning environment in which teachers can focus 
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more on academic achievement and less on discipline, in turn supporting a positive, success oriented student learning experience.  By 

not having to respond to as many disciplinary problems, teachers can gain approximately 30 extra minutes a day, equaling an extra 15 

days of instruction each year (Freiburg, 1998). Linked learning pathways provide persuasive evidence that relevance and engagement 

yield superior student achievement outcomes as compared to non-pathway peers. (Stern, Dayton, & Raby, 2010)  

(A)(2)  Applicant’s approach to implementation  

The extent to which the applicant’s approach to implementing its reform proposal will support high-quality LEA-level and school-level 

implementation, including— (a) A description of the process that the applicant used to select schools to participate.   

Linked Learning 

       The Linked Learning approach is a direct response to frequent requests from parents, students, business owners, and the Houston 

community at large during recent community and board meetings for HISD to strengthen and transform its college and career readiness 

programs. Additionally, HISD has a desire to build on the successes of the Career and Technical Education (CTE) Department and fill 

in gaps in order to create the programs of excellence requested by the community.  To do so, the District enlisted the technical 

assistance and expertise of Dr. Jim Stone of the National Research Center for Career and Technical Education (NRCCTE) to evaluate 

programming at district high schools.  Several Houston CTE programs were assessed to determine their readiness to participate in the 

Linked Learning high school transformation model.  Schools that demonstrated the capacity and the willingness to participate will be 

included in the first cohort of this project.  HISD analyzed free and reduced lunch data and chose the elementary and middle schools 

that typically “feed” into the high schools in this project who met eligibility, as defined in the notice. The schools chosen to participate 

are based on their socio-economic status of at least 40% of the students receiving free and reduced lunch.  HISD has concluded that it is 

also necessary to dedicate resources and attention to the elementary grades, bolstering the supports provided to the students, guiding 

them through middle school, so that they would have a clearer path of success towards entering the college or career of their choice.  
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       HISD will use Project L2=EARN! as a means for the community to hold the district accountable for providing a quality education 

for their students. The jobs of today are based on specialization and education.  The chart here (Source: Education data, various years; 

Center on Education and the Workforce) demonstrates the need for educational attainment in the 21st Century.  Since 1980, jobs that 

require at least some college have increased and 

opportunities for those with just a high school education 

have shrunk dramatically (Pathways, 2011). HISD 

intends to build on this progress as the district seeks to 

offer a broad array of programs that are proven to draw 

the interest of students, including those who may be at 

risk of dropping out of school. HISD schools will meet 

this demand with programs that lead to high-paying jobs 

in some of Houston and the nation’s growing industries. 

For example, the pathway of Information Technology 

will include classes teaching coding, and web and 

digital communications based on the industry needs.  As the years progress, additional district high schools and their feeder schools will 

be included until Project L2=EARN! impacts all HISD comprehensive high schools and their feeder schools. The list of additional 

schools is included in Appendix (A)(2)(a)-1, p. 7.  The schools that will initially participate in grant activities in year one is included in 

the chart, by neighborhood, sometimes referred to as “feeder” schools. 

 

 

 

(b) A list of the schools that will participate in grant activities: 
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High School F/R Lunch Middle School “Feeder” F/R Lunch Elementary School “Feeder” F/R Lunch 
Chavez 83% Ortiz 95% Park Place 93% 

Lewis 96% 
Stevenson 90% Bonner 95% 

Patterson 91% 
Furr  92% Holland 86% Whittier 82% 

Pleasantville 95% 
Lee   79% Long 94% Rodriguez 96% 

Cunningham 98% 
Revere 91% Emerson  89% 

Piney Point  91% 
Milby 81% Deady 97% Davila 93% 

Southmayd 92% 
Reagan 79% Hamilton 76% Helms 75% 

Browning 96% 
Hogg 90% Memorial  89% 

Field 96% 
Sterling 80% Thomas 90% Frost 94% 

Mading  96% 
Westside 47% West Briar 48% Shadow Briar 72% 

Daily 56% 
Eastwood Academy 87% Source: HISD School Profiles 
          

       As stated previously, HISD is a district of school choice.  In other words, students can attend any school in the district, as long as 

there is space available, but there is always an opportunity to attend the neighborhood school to which they are “zoned.”  The plan is to 

create an atmosphere where the neighborhood school will be the school of choice.  Therefore, these neighborhood schools will work 

together, from elementary to high school, to build a pathway of success for the students in these schools. Students will have the 

benefits of strong college and career programs in close proximity to their homes, without having to travel across town.   

        14 

 



(c) The total number of participating students (as defined in this notice), participating students (as defined in this notice) from low-

income families, participating students (as defined in this notice) who are high-need students (as defined in this notice), and 

participating educators (as defined in this notice).   

       Project L2=EARN! will serve 37,115 children in grades PK – 12 at the 38 schools in cohort 1, which includes 30,603 (86%) low 

income students and 24,079 (65%) high need students who are at risk of not graduating with a diploma on time, who are homeless, in 

foster care, have been incarcerated, have disabilities, and/or are English Language Learners.  Seven of the eight high schools in the 

project’s first cohort missed adequate yearly progress (AYP) for 2012.  Of the total number of schools in cohort 1, twenty-six schools 

missed AYP and are strongly in need of the project interventions and personalized learning systems and supports for students and 

teachers; Lee High School is identified as a Tier 1 persistently low-achieving school based on the federal and state designation. Almost 

every school chosen to participate in Project L2=EARN! has at least 75% of the students receiving free and reduced lunch prices, with 

the average being 86%. There are 2,008 teachers participating in this project in cohort 1, with the potential to reach all teachers in 

comprehensive schools within the district by the end of the grant period.  The Race to the Top (RttT) grant competition provides HISD 

an opportunity to accelerate and create a comprehensive and adaptive approach to meeting students’ needs, while at the same time 

building on a solid foundation already in place. As the program grows by cohort, an additional group of feeder high, middle, and 

elementary schools will be added to this project until this linked learning initiative is district-wide.  This effort will help HISD to 

implement new approaches to teaching and learning that will be literacy-based, with a college and career readiness focus, while 

simultaneously working with all students to help better prepare them for post-secondary school success. 

(A)(3)  LEA-wide reform & change (10 points) 

Extent to which the application includes a high-quality plan describing how the reform proposal will be scaled up and translated into 

meaningful reform to support district-wide change beyond the participating schools and will help the applicant reach outcome goals  

       HISD’s Strategic Direction for district reform and improvements drives the decisions that directly impact the performance of its 

203,000-plus students.  As stated earlier, the Strategic Direction includes Five Core Initiatives: 1) Effective Teachers in Every 
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Classroom; 2) Effective Principals in every School; 3) Rigorous Instructional Standards and Supports; 4) Data-Driven Accountability; 

and a 5) Culture of Trust through Action. Each of these initiatives powers the specific framework that will be used to ultimately 

increase student achievement. Several components to support the strong foundation of reform and support in place in HISD include:   

• A performance-based evaluation and compensation system is in place for teachers, principals and the superintendent designed to 

help recruit, reward, support, and retain the best and brightest educators for schools. This effort has been recognized repeatedly 

by a variety of national organizations and adapted by other districts.  

• The district has adopted state Career and College Readiness Standards and has completed an alignment of the Texas Essential 

Knowledge and Skills (TEKS) standards with Career and College Readiness Standards and other international standards. 

• A central office that is committed to supporting school empowerment through flexible policies and practices to ensure student 

and school needs take precedence over traditional bureaucratic convenience.  

• A data warehouse is being implemented which provides transparency of data and information regarding student growth and 

performance for the district and community. 

• The innovative Apollo 20 initiative in the most persistently low-achieving schools has produced positive results, especially in 

mathematics, for closing the achievement gap.   

• A strong level of commitment from the Board of Education, Superintendent and top administrative staff to provide support for 

reform is in place. 

Increase the Number of Students Who Are College- and Career-Ready (Culture of Trust through Action) 

       HISD is committed to providing a high-quality education for every child, regardless of where they live or what school they choose 

to attend. As indicated above, the students in the proposed Project L2=EARN! come from some of the lowest income levels in the city 

based on the percentages of students receiving free and reduced price lunches. HISD believes in equity for all children and 

acknowledges that in order for the students to succeed, efforts must be focused and purposeful. The bottom line for the success or 
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failure of this plan will be student achievement. More specifically, the district’s goal is to ensure that all HISD students graduate from 

high school ready to succeed in the college and career of their choice. In order for success to be achieved, HISD will: 

1) Raise standards for all students – HISD uses state adopted college and career readiness standards across the curriculum for 

students that builds toward college and career readiness beginning in elementary school. 

2) Provide better assessments – HISD uses formative assessments every four to six weeks to progress-monitor student mastery of 

content, re-teach or intervene, and accelerate student growth to the next level, as well as empower students to be drivers of their 

own learning and inform improved instructional practices.  

3) Provide a well-rounded 21st century  education – HISD understands that in order for students to excel in a global economy, they 

must be exposed to and receive a well-rounded education, which includes foreign language, art, technology, and STEM.  

Additionally, educators must address the needs of all students and be culturally competent in their consideration of students’ needs. 

4) Implement effective family engagement strategies - Within HISD, school personnel have long recognized the role parents have 

in the lives of their students and have continuously promoted parents being actively involved in their child’s education. Parents' 

active involvement with their child's education at home and school brings great rewards and has a significant impact on their child's 

life. Research affirms that children of involved parents: (1) are absent less frequently; (2) behave better; (3) do better academically 

from pre-school through high school; (4) go farther in school; and (5) go to better schools (Giran, 2006).  To support these efforts in 

HISD, the Family and Community Engagement Department (FACE) provides targeted one-on-one support for schools to build 

their engagement practices around their school community in collaboration with the School Support Office; an Academic Parent-

Teacher Teams pilot program to transform traditional parent teacher conference time into targeted workshops to turn parents into 

teaching partners; a Professional Development Workshop Series to build capacity in school staff to effectively engage families 

around student learning; and Home Instruction for the Parents of Preschool Youngsters (HIPPY) program to provide instruction 

to parents of 3, 4, and 5 year olds to support the development of their child’s literacy and promote school readiness through a 30-

week curriculum delivered via home visits and role play. 
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       HISD conducted research into effective education reform efforts to inform its strategic planning.  The work of ConnectEd: The 

California Center for College and Career came to the attention of district leaders because of its focus on a district-wide, systemic 

approach to transformation, versus a more isolated programmatic or school-based approach common in the education reform world 

today. Linked Learning, the approach promulgated by ConnectEd, a non-profit organization based in California, supports the 

development of district-based systems of college and career pathways at the high school level that  connect core college preparatory 

academics and with rigorous technical learning through project-based and work-based learning, all within a small learning community 

environment. ConnectEd has directed a successful nine-district demonstration project in California, that includes Los Angeles, 

Sacramento and Long Beach Unified, now in its fourth year. 

Increase the Number of Effective and Highly Effective Teachers and Principals 

       The first two core initiatives listed above are the focal point of the district’s Human Capital Management System (HCMS). The 

overarching goal of the Effective Teachers Initiative (ETI) is to ensure an effective teacher in every HISD classroom and is based on a 

robust set of research that shows that teachers are by far the most powerful school-based factor in a student’s academic success or 

failure. The effects of well-prepared teachers and effective principals on student achievement can be stronger than the influences of 

student background factors, such as poverty, language background, and minority status (Darling-Hammond, 1999; Schacter, 2004; 

Borman and Kimball, 2005, and Waters, Marzano, and McKnulty, 2003). In order to accomplish this goal, four key strategies drive the 

ETI: (1) Strengthen recruiting and staffing policies and practices; (2) Implement a rigorous and fair teacher appraisal system; (3) 

Provide effective individualized support and professional development for teachers; and (4) Offer meaningful career pathways and 

differentiated compensation – designed to work together to improve the quality of instruction district-wide. The Effective Principals 

Initiative seeks to ensure that campuses are led and managed by high quality school leaders. The initiative includes the following key 

strategies: (1) Implement a rigorous, fair principal appraisal system; (2) Create clear standards and recommended practices to guide 

decision making; (3) Institute stronger principal-recruiting practices; (4) Implement a more robust instructional leadership development 

program; and (5) Develop standards and supports for safe, secure, and healthy school environments. 
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Provide Equity and Opportunity for All Students and use Data to Drive Accountability 

       HISD will not only close the opportunity gap for students at all levels as a means to close achievement gaps, but also ensure that a 

consistent and rigorous education is offered in a safe learning environment with use of data and accountability to inform all decisions. 

HISD will support all students, including students with disabilities and English language learners, and other students who need 

additional supports, such as homeless, migrant, or neglected/delinquent students. HISD will ensure equity of resources for students by 

removing barriers that may cause a high poverty community to have fewer resources than a low poverty community (Li and Hasan, 

2010). The accountability system will ensure that students in all groups will have equal opportunity to participate in this program.  

At all levels, data will be collected in order to allow teachers to provide timely feedback to students and receive timely feedback from 

their principals. Schools will have a data person assigned to help them track student data. The strategic use of data to track and monitor 

performance and hold leadership accountable to a set of objective standards has been a critical factor in HISD.  Investing in new and 

more robust technology infrastructure, systems, and processes will be critical to enabling HISD to use key data to inform its decisions 

and manage high levels of performance district-wide. 

Raise the Bar through Rigorous Instructional Standards and Supports 

       The importance of a high-quality education to an individual’s success cannot be overstated. The world is changing rapidly, and 

students must be prepared to live and work productively in a new economy with new technology, new competition, and new 

expectations. HISD will stay current through exposure to exemplars and emerging best practices and spawning new innovations in 

teaching and learning to improve student outcomes.  HISD also benefits from strong Houston industry partners who are leaders in their 

fields such as medicine, energy, and technology. This year, HISD is opening two new magnet schools based on industry partnerships, 

Energy Institute (the first energy school of its kind in America) and Baylor College of Medicine Academy at Ryan. Additionally, HISD 

will incorporate a comprehensive online K-12 curriculum that is fully aligned to the state of Texas standards for math and literacy. 

HISD will continue to support school choice by allowing students to attend schools without limitations other than space, but is hopeful 

that this project will encourage students to remain in their neighborhood schools by broadening and deepening innovations that will be 
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replicated and fostered across all schools in every community. This includes providing opportunities for students to have access to 

rigorous curriculum, including access to college-readiness courses at all levels and college level coursework at the high school level 

through dual credit, AP, IB or other accelerated coursework, in combination with a diverse array of career themes and programs of 

study through Linked Learning pathways.  

Promote Innovation and Continuous Improvement 

       HISD will bring innovation into the classroom through technology and other personalized methods. Technology has been shown to 

be extremely effective in promoting integration and community building. Cummins, Brown, & Sayers, (2006) document how different 

forms of technology increase student learning. This study shows that low-income students do well using technology when given the 

proper resources and opportunities to do so and documents that they are very capable of using technology resources for collaborative 

critical inquiry when given the chance, in or out of school. Technology can be instrumental in assisting English language learners and 

students with special needs to increase both cognitive engagement and learning as these tools can be personalized to meet student 

needs. Meskill and Mossop (2000) found that teachers observed that children were “especially responsive when they were able to create 

products of their learning to share with others” using technology. For all levels, Project L2=EARN! will focus on access to technology 

to increase engagement. Also, because it is clear that the educational potential of technology has much more to do with pedagogy than 

with technology itself, the project is providing intensive professional development to teachers in becoming not only technology literate, 

but savvy in the integration of technology in teaching and student learning and work products. Students will also participate in STEM-

related project- or problem-based activities. These project-/problem-based activities will be service learning through strategies that 

connect the academic curriculum to community problem-solving. It will implement the following framework: (1) Meaningful service; 

(2) Linked to curriculum; (3) Reflection; (4) Diversity; (5) Youth voice; (6) Partnerships; (7) Progress Monitoring; and (8) Duration 

and intensity. 

Scale up and Translate into Meaningful Reform to Support District-wide Change 

       The district’s transformation strategy is based on a systemic approach designed to engage students in their learning and better 
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prepare them for college and career readiness by connecting strong academics with real-word experience.  This type of strategy is not 

simple or easy, but is well-supported through the partnership with ConnectEd. To ensure success with initiating and scaling this 

approach, HISD will be provided with a number of tools and supports, which include district, school, and pathway-level coaches that 

are trained to monitor implementation and provide support. These tools and supports will help HISD build a strong first cohort of 

schools, as well as scale the model to the next few cohorts over several years. To support sustainability, ConnectEd has a strong 

commitment to helping districts build their own structures, practices, and policies to continue their strategy independently through a 

gradual phase-out of external support. Training central office and school leaders to implement and sustain the work is another crucial 

focus of the strategy that will aid in its success and scale-up process.  Some steps towards this district-wide change that are already 

underway include the creation of a cross-departmental Secondary Transformation Leadership Team at the district level, informational 

meetings for principals at the secondary level, training offered to teachers at all grade-levels in project-based learning, and the 

establishment and support of Pathway Design teams of teachers, administrators, support staff, students, parents and community 

members who collaboratively engage in a design process facilitated by a ConnectEd coach. All of the work at both the District and 

pathway levels is guided by the development of a Student Graduate Profile describing the knowledge, skills and dispositions that all 

students will graduate from HISD being able to demonstrate.  HISD understands that this strategy cannot be approached as an add-on, a 

single program or approach, or in conflict with other district practices. Because of this, the District has engaged in a preliminary 

readiness assessment to help plan the work, and will engage an in-depth needs assessment involving a wide cross section of District, 

business, post-secondary, civic and community partners, as well as a multi-year strategic implementation plan to ensure the work is 

implemented thoughtfully and coherently.  The first “needs assessment," the external audit completed by the National Research Center 

for Career and Technical Education, will be used  to ensure that the program is aligned to the District goals as well as ready to be scaled 

up to every comprehensive school and their feeder schools within the district:  

1. Align program offerings across the District based on local labor market demand, student interest, programmatic stackable 

credentials and skills and the reduction in redundancy of outdated or overemphasized programs. 
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2. Build quality into program design and delivery by implementing programs of study within an identified pathway framework that 

provide industry credentials, robust business partnerships, work-based learning opportunities, postsecondary learning and student 

enterprise or student organization opportunities. 

3. Develop high-quality methods of instructional delivery inclusive of intensive work-based learning directly correspondent to 

program objectives, curriculum integration that builds on a collaborative process of curricular building between core and CTE 

teachers, and necessary professional development to improve instructional delivery by CTE teachers in all schools. 

4. Implement a comprehensive career development program for all age groups elementary, middle and high school students that 

encompasses exploring the world of work, career exploration and aspiration content, professional development of teachers on 

relevant work-based skills in each content area and a cadre of career guidance personnel that can be deployed throughout the 

district to assist with career development activities. 

5. Invest in campus facilities that create spaces correspondent to industry-specific standards including physical facilities, equipment 

(tools and safety) as well as spaces that support the use of school-based enterprises such that non-school “customers” have access to 

the products and services provided through the CTE programs.  

       Additionally, HISD leaders see this transformation as a continuous learning process. To learn from districts that have implemented 

a similar transformation strategy over time, District and school leaders will engage in a number of “learning tours” to other districts to 

see the work in action, and learn about implementation challenges and solutions.  

(A)(4)  LEA-wide goals for improved student outcomes (10 points) 

The extent to which the applicant’s vision is likely to result in improved student learning and performance and increased equity 

The goals that will be used to determine the success of Project L2=EARN! are as follows: 

Goal 1: Increase student achievement 

       The guiding principles and drivers of reform that HISD will use to ensure success are provided in Appendix (A)(4)-1, p. 11.  The 

detailed goals and objectives to support the goals are included in Appendix (A)(4)-2, p. 12.  The focus will be a revolutionary approach 
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to teaching and learning and preparing students for success in the college or career of their choice using linked learning and 

personalization through the College and Career Development Model, a high-quality, outcomes-driven, work-based learning model.  The 

rationale for using this model and creating these goals and the objectives listed in the Appendix is based on the needs of the community 

and industry standards.  

Goal 2: Decrease achievement gaps of participating students 

       HISD recognizes that there is a need to better prepare students for the workforce, particularly in fields that are thriving and 

projected to grow in the city of Houston.  A report from The Forgotten Middle (2008) through ACT indicates that fewer than two in ten 

eighth graders are on target for college-level work.  A study by the Brookings Institute identifies Houston as a major urban city where 

the education that students are receiving is not aligned to the needs of the local workforce (Brookings Institute, 2011).  In a 2012 report 

by the Brookings Institute, Rothwell finds that the local workforce in urban cities are unable to find jobs because they are less educated 

than the job requires. The majority of careers in these large urban cities require an Associate’s degree or higher. The strength of the 

business community in predicting future needs enables HISD to understand what students will need to know and be able to do to have 

success in the careers of the future. From this information, HISD is shaping course offerings and curricula that align middle and high 

school programs for continuity of skill and knowledge development, while preparing elementary students for success. 

Goal 3: Increase the rate of high school graduation 

       The schools that have been chosen to participate in the first cohort of the grant are considered the most equipped and prepared to be 

the leaders in this high school and district transformation as they understand and many of them have been operating under the concept 

of the career academy model.  But although they understand the concept, the academic outcomes of the eight high schools in this first 

cohort point to a need to dramatically change instruction and focus more on the student interests.  In order to ensure that personalization 

is implemented as well as teaching and learning based on student interest, the project will include professional development for teachers 

and school leaders, a renewed focus on rigorous academic standards, and engaging the students in their education in ways that are 

meaningful to them and their future aspirations. Input from community and business stakeholders during community meetings, and 
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from schools during project planning and proposal preparation helped guide the decision-making. 

Goal 4: Increase enrollment in post-secondary education 

       The model builds on the body of research by emphasizing the use of personalized learning as the key for a renewed emphasis on 

each student to meet college- and career-ready requirements based on both state and national standards. All of the systems created 

through Project L2=EARN! will be used to develop a district-wide innovative approach that will be used as a standard practice to 

increase student achievement and prepare students for in demand careers and a readiness to attend the college of their choice, without 

the need for remediation.   

Goal 5: Increase postsecondary degree attainment 

       The students will also be provided an opportunity to receive targeted supports during the summer months.  Not only will the district 

provide a summer bridge program for the students during the critical years of fifth to sixth grade and eighth to ninth grade, the program 

will also hire staff at high schools throughout the District to support the students in summer bridge programs between graduation day 

and the first year of college. These staff members will also be charged with communicating with and encouraging students during their 

first year of college. These additional supports will help students to become acclimated to the college way of life. 

Program Management 

       Oversight for Project L2=EARN! will be in the College and Career Readiness Department. Orlando Riddick, Assistant 

Superintendent of College and Career Readiness will be the project director.  He believes that all children deserve rigorous college-

ready preparation during their time in school so that they can achieve the ability to change the world.  Mr. Riddick has been a teacher, 

an assistant principal, an academic dean, and a principal. Most recently, Mr. Riddick has been a High School Chief Officer where he 

oversaw the implementation of all education programs, support services, and business and compliance functions within all high schools.  

Currently, he is the Assistant Superintendent for College and Career Readiness, where he guides implementation of secondary school 

transformation within the district. A copy of his resume can be found in Appendix (O)(1)-1, pp.439. Additionally, HISD will hire an 

external evaluator to assess the project and provide feedback along the way in order to help the District determine if the goals are being 
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met and students are achieving as expected, meeting the goals along the way at each level. The external evaluator will work with the 

project director and grant project manager, as well as the Research and Accountability Department to collect data, complete reports, and 

provide feedback to help guide continuing program improvement. To determine that the project is on time, on budget, and has a high 

quality plan, the following timeline will be used for the project: Project L2=EARN! will be scaled up as follows:   

Planning Cohort 1 Cohort 2 Cohort 3 Cohort 4 
Year ½ – 2014 to 
2014 (grant year) 
 
January 2014 – 
August 2014 
(school year) 

Year 1 ½ – 2014 to 
2015 (grant year) 
 
September 2014   – 
August 2015  
(school year) 

Year 2 ½ – 2015 to 2016 
(grant year) 
 
September 2015 – 
August 2016 - (school 
year) 

Year 3 ½ – 2016 to 2017 
(grant year) 
 
September 2016 – 
August 2017 - (school 
year) 

Year 4  - 2017 - 2018 
September 2017 – February 
2018  
(grant year) 
 
February 2018 until*  

         (8 High Schools) (10 High Schools) (5 High Schools) (3 High Schools) 
 Chavez 

Eastwood Academy 
Furr 
Lee* 
Milby 
Reagan 
Sterling 
Westside 
 

Austin 
Davis 
Houston 
Lamar 
LECJ 
Washington  
Westbury 
Wheatley 
Worthing 
Scarborough 

Bellaire 
Jones* 
Kashmere* 
Madison 
North Forest** 

Sharpstown* 
Waltrip 
Yates 
 
 
*The district will support the 
project once the grant ends. 

Planning for  
Cohort 1 

Implementation for 
Cohort 1 

Implementation for 
Cohort 2 

Implementation for 
Cohort 3 

Implementation for Cohort 4 

 Planning for  
Cohort 2 

Planning for Cohort 3 
Continuing for Cohort 1 

Planning for Cohort 4 
Continue - Cohorts1 & 2 

Continuing for Cohorts 1, 2, 
and 3 

*Persistently low achieving schools; ** North Forest High School was recently merged into HISD when North Forest Independent 

School District (NFISD) was forced to close and the state merged the NFISD schools with HISD. 
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Goals Activities Timeline Responsible Parties Deliverables/Outcomes 
1, 2, 3, 4, 5 Complete a needs assessment on 

the schools, community, and 
supporting departments geared 
towards college and career 
readiness 

August 2013 - 
November 2013 

Assistant Superintendent 
College and Career 
Readiness  
 
College and Career 
Readiness Department 

1. Identification of the schools 
most in need and most ready 
to begin the process in 
cohort 1.   
 

2. Report completed by the 
National Research Center - 
Career and Technical Ed. 
 

3. District-wide reform 
 4, 5 Create/Provide a forum for the 

community to provide input into 
what is needed for 21st Century 
careers 

July 2013 - 
August 2013 

Assistant Superintendent 
College and Career 
Readiness  
 

1. Identification of need to 
improve course offerings 
geared toward successful 
21st Century careers 
 

2. Identification of pathways 
focus to support the industry 
needs for current and future 
careers. 

1, 2, 3, 4, 5 Search for a partner to assist the 
District in driving the work 
towards strong and sustainable 
career pathways based on research 
and best practices 

July 2013 - 
August  2013 

Superintendent 
Assistant Superintendent 
College and Career 
Readiness  
 
College and Career 
Readiness Department 

1. Partner hired to assist the 
district in the process in 
order to ensure fidelity 
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4, 5 Create a Secondary 
Transformation Leadership team 
to drive the work 

August 2013 Superintendent 
Assistant Superintendent 
College and Career 
Readiness 
Various Department 
leaders 
School leadership 

1. District-wide 
implementation 
 

2. Culture shift/change with a 
focus towards Linked 
Learning and college and 
career readiness 

1, 2, 3, 4, 5 Place a highly effective teacher in 
every classroom and a highly 
effective principal at every school, 
especially those with students who 
are behind grade level and at risk 
for dropping out 

September 2013 
ongoing 

Superintendent 
 
Chief of Human 
Resources 
 
Principals 
 
Chief School Officers 

1. Increase in passing all state 
assessments 
 

2. Increase in graduation rates 
 

3. Decrease in dropout rates 
 

4. Increase in the number of 
students attending college 
 

5. Increase in the number of 
students completing college 
within six years of 
attending. 

1, 2, 3, 4, 5 Update the Student Graduate 
Profile  

September 2013 
- January 2014 

Secondary School 
Transformation 
Leadership Team 
Assistant Superintendent 
College and Career 
Readiness 

1. District has a clear focus of 
what is expected of students 
upon graduation that causes 
them to be college and 
career ready 
 

2. Completed Student 
Graduate profile guide 
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1, 2, 3, 4, 5 Present the approved grant to the 
board for approval.  Announce the 
award to the community and 
schools. 

February 2014 Assistant Superintendent 
College and Career 
Readiness 
Grants Department 

1. Community is aware of 
project 

2. Board of Education shows 
support of the district wide 
initiative 

1, 2, 3, 4, 5 Hire all project staff February 2014 Assistant Superintendent 
College and Career 
Readiness 

3. Program activities are 
completed on time and with 
budget. 

1, 2, 3, 4, 5 Contract with a program evaluator February 2014 Assistant Superintendent 
College and Career 
Readiness 
 
Grant Program Manager 

1. Reports completed to 
monitor program activities 
and determine continuous 
improvement. 
 

2. Program assessment of 
benchmark data 

1, 2, 3, 4, 5 Develop career pathways based on 
industry standards.  Align program 
offerings across the district based 
on local labor market demand, 
student interest, programmatic 
stackable credentials and skills. 

February 2014 - 
June 2014 

College and Career 
Readiness Department 
 
Curriculum Department 

1. Increase in student 
attendance 
 

2. Increase in graduation rates 
 

3. Decrease in dropout rates 
 

4. Increase in the number of 
career certifications 
 

5. Increase in the number of 
students enrolling in the 
college of their choice. 

1, 2, 3, 4, 5 Create high-quality curriculum 
around innovative and technical 
coursework. 

February 2014 - 
August 2017 

Curriculum Department 
 
College and Career 

1. Increase in the number of 
courses that are offered to 
students. 
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Readiness Department 2. Increase in the number of 
industry certifications 
offered and taken. 

1, 2, 3, 4 Professional Development – 
Develop high-quality methods of 
instructional delivery inclusive of 
intensive work-based learning 
directly correspondent to program 
objectives, curriculum integration 
that builds on a collaborative 
process of curricular building 
between core and CTE teachers 

February 2014 
ongoing 

Professional 
Development 
Department 
 
Curriculum Department 
 
College and Career 
Readiness Department 

1. Teachers create lessons that 
integrate CTE and core 
curriculum 
 

2. Increase in the participation 
level of students on class 
and homework 

1, 2, 3, 4, 5 Foundation of the core curriculum 
instituted during elementary 
school and middle school years 

February 2014  - 
ongoing 

Curriculum Department 
Principals 
Teachers 

1. More students prepared to 
graduate on time, with their 
peers – increased graduation 
rate/decreased dropout rate 
 

2. Increase in third grade 
literacy rates 
 

3. More higher order thinking 
skills applied in middle 
school years 
 

4. Successful completion of 
Algebra I at the high school 
level 
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1, 2, 3, 4 Provide training for the high 
schools on how to create and 
maintain effective career 
academies 

February 2014 - 
February 2018  
(each year per 
cohort) 

Assistant Superintendent 
College and Career 
Readiness and 
College and Career 
Readiness Department 

1. High schools have created 
effective career academies 
 

2. Increase in the number of 
industry certifications 
earned by the students 
 

3. Increase in graduation rate 
1, 2, 3, 4 Provide training and professional 

development to teachers and other 
staff on using technology in the 
classroom 

February 2014  - 
February 2018 

Professional 
Development 
Department 
 
 
College and Career 
Readiness Department 
 
Technology Department 
(IT) 

1. More teachers will integrate 
technology into the lessons 
 

2. Increase in Project-based 
learning (PBL). 
 

3. Teachers become 
technology literate, and tech 
savvy in the integration of 
technology in teaching 

1, 2, 3, 4 Train principals to market their 
schools 
 
Principals begin to promote their 
schools to the public. 

February 2014 - 
ongoing 

Assistant Superintendent 
College and Career 
Readiness 
 
Grant Program Manager 
 
Principals 

1. Increase in enrollment from 
within the district 
 

2. Increase in enrollment from 
students who previously 
chose to attend private or 
charter schools 

1, 2, 3, 4, 5 Assign a data person to assist 
schools with tracking student data. 
Use data to inform all decision 
within the district, schools, and 
classroom. 

February 2014 Assistant Superintendent 
College and Career 
Readiness 
 
Grant Program Manager 

1. Increase in personalization 
for students 
 

2. Increase in state and local 
assessment rating 
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1, 2, 3, 4 Identify and include additional 
district high schools and their 
feeder schools by cohorts to follow 
the initial cohort 

February 2014 Assistant Superintendent 
College and Career 
Readiness 
 
Grant Program Manager 

1. District –wide 
implementation 
 

2. Culture shift towards college 
and career readiness 
standards 

1, 2, 3, 4, 5 Begin training of next cohort to be 
included in the project.  All high 
schools and their feeder middle 
and elementary school will be 
phased in together. 

March - August 
of each year 
beginning March 
2014 and ending 
August 2017.  

Assistant Superintendent 
College and Career 
Readiness 
 
Grant Program Manager 

1. Full district transformation 
 
 
 

1, 2, 3 Purchase the technology needed 
for elementary and middle schools 
to support the student-centered 
focus the district emphasizes in 
every classroom  
 
Teachers begin to incorporate 
technology into the lessons 

July 2014 -  
August 2014 

Principals 
School-based Finance 
Staff 
Teachers 

1. Increase in the level of 
personalized technology 
activities in and out of the 
classroom. 
 

2. Increase in the number of 
projects created through 
technology and project-
based learning. 

3. Increase in the number of 
assignments completed by 
students using technology. 

1, 2, 3, 4, 5 Schools will begin Summer-
Bridge program for incoming 6th 
graders; incoming 9th graders; and 
recent high school graduates. 

Summers 
beginning 2014, 
2015, 2016, 2017 

Principals 
Teachers 
 
Grant Project Manager 

1. Decreased dropout rates 
 

2. Increase in the number of 
high school students who 
graduate on time, with their 
peers 
 

3. Increase in the number of 
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students who graduate from 
college 

1, 2, 3, 4 Roll-out of the PowerUp 
technology initiative to provide a 
laptop for every high school 
student to enable 1:1 technology 
with anytime, anywhere learning 

August 2014 - 
December 2014 

Technology Department 1. Increase in the level of 
personalized technology 
activities in and out of the 
classroom. 
 

2. Increase in the number of 
projects created through 
technology and project-
based learning (PBL). 
 

3. Increase in the number of 
assignments completed by 
students using technology. 

1, 2, 3, 4, 5 (Learning ABOUT Work) 
Elementary school level - 
introduced to postsecondary 
opportunities, leadership 
development, and important “soft” 
work skills through exposure and 
awareness of college and career 
opportunities, i.e. field 
experiences, college awareness, 
and age-appropriate presentations 
about careers  

September 2014  
- ongoing 

Principals 
Teachers 

1. Increase in attendance 
 

2. Increase in leadership skills 
 

3. Increase in the number of 
students self-reporting a 
desire to attend college 
and/or identifying a concrete 
career 

1, 2, 3, 4, 5 (Learning ABOUT Interests) 
Move middle school level - career-
related education beyond the 
awareness stage and into the 
exploration and aspiration stage.  
Students will begin to plan their 

September 2014  
- ongoing 

School Counselors 
Teachers 
Principals 

1. Increase in attendance 
 

2. By the end of the middle 
school years, students will 
complete their six year plan  
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high school sequence of courses 
and explore requisites that will 
enable them to be ready to enter 
the pathway of their choice in high 
school  Students will participate in 
college and career readiness 
activities, i.e. field experiences, 
college awareness activities, age-
appropriate presentations about 
careers, internships 

3. Completed career 
assessment 
 

4. Increase in classroom grades 
 

5. Increase in passing rates 

1, 2, 3, 4, 5 (Learning THROUGH Work)  
High Schools –  
- Assign students to an Advocate. 
- Integrate college preparatory 

academics with rigorous 
technical professional curriculum 
through project-based/work-
based learning. 

- Create personalized, thematic 
pathways of 250-500 students in 
grades 9 –12 

- Assign students to specialized 
sequence of courses, planned 
according to college 
requirements or career standards.  
Students will participate in 
college and career readiness 
activities, i.e. field experiences, 
college awareness activities, age-
appropriate presentations about 
careers, internships, college and 
industry visits. 

September 2014  
- ongoing 

Career Counselors 
Advocates 
Teachers 
Principals 
College Access 
Coordinators 

1. Increase number of industry 
certifications earned 
 

2. Increased attendance rates 
 

3. Increased graduation rates 
 

4. Decreased dropout rates 
 

5. Increased number of 
students who enroll in post-
secondary courses. 
 

6. Increased number of 
students rated as meeting 
college and career readiness 
standards. 
 

7. Students self-report that 
school is a safe, accepting 
environment 
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1, 2, 3, 4 Roll-out of the PowerUp 
technology initiative to provide a 
laptop for every high school 
student to enable 1:1 technology 
with anytime, anywhere learning 

August 2014 - 
December 2014 

Technology Department 4. Increase in the level of 
personalized technology 
activities in and out of the 
classroom. 
 

5. Increase in the number of 
projects created through 
technology and project-
based learning (PBL). 
 

6. Increase in the number of 
assignments completed by 
students using technology. 

1, 2, 3, 4 Roll-out of the PowerUp 
technology initiative to provide a 
laptop for every high school 
student to enable 1:1 technology 
with anytime, anywhere learning 

August 2014 - 
December 2014 

Technology Department 7. Increase in the level of 
personalized technology 
activities in and out of the 
classroom. 
 

8. Increase in the number of 
projects created through 
technology and project-
based learning (PBL). 
 

9. Increase in the number of 
assignments completed by 
students using technology. 

1, 2, 3, 4 Roll-out of the PowerUp 
technology initiative to provide a 
laptop for every high school 
student to enable 1:1 technology 
with anytime, anywhere learning 

August 2014 - 
December 2014 

Technology Department 10. Increase in the level of 
personalized technology 
activities in and out of the 
classroom. 
 

11. Increase in the number of 
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projects created through 
technology and project-
based learning (PBL). 
 

12. Increase in the number of 
assignments completed by 
students using technology. 

1, 2, 3, 4 Increase the number of 
partnerships at the school and 
district level. 

September 2014 
- February 2018 

Principals 
 
Grant Program Manager 

1. Partnerships will increase by 
at least one business partner 
each year of the project 
 

2. Community/parent support 
will increase based on 
number of community 
members/parents involved  

1, 2, 3, 4 District and school leadership will 
take “learning tours” to other 
districts to see the work in action, 
and learn about implementation 
challenges and solutions. 
 

September 2014 
- December 2017 

Assistant Superintendent 
College and Career 
Readiness 
 
Grant Program Manager 
 
Principals 
 
District Leadership 

1. Project is implemented with 
fidelity 
 

2. Schools and district have a 
better understanding about 
what they should be able to 
achieve using career 
academies and 
personalization strategies. 

1, 2, 3, 4, 5 Students will participate in STEM-
related project- or problem-based 
activities. 
These project-/problem-based 
activities can be service learning 
through strategies that connect the 
academic curriculum to 
community problem-solving. 

September 2014 
- February 2018 

Teachers 
Principals 
Students 

1. Increase in attendance 
 

2. Increase in  scores and 
course  grades 
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(A)(2) Applicant’s Approach to Implementation 
 School Demographics 

Raw Data  
Actual numbers or estimates  

(Please note where estimates are used) 
Percentages 

A B C D E F G  H  I  

LEA 
(Column 
relevant 

for 
consortium 
applicants) 

Participating  
School 

G
rades/Subjects 

included in R
ace to 

the Top - D
istrict 

Plan 

# of Participating 
Educators 

# of Participating 
Students 

# of Participating 
high-need students 

# of Participating 
low

-incom
e 

students 

Total # of low
-

incom
e students in 

LEA
 or C

onsortium
 

Total # of Students 
in the School 

%
 of Participating 

Students in the 
School 
(B

/F)*100 

%
 of Participating 

students from
 low

-
incom

e fam
ilies 

(D
/B

)*100 

%
 of Total LEA

 or 
consortium

 low
-

incom
e population 

(D
/E)*100  

HISD Chavez HS 9 – 12 /all 136 2,838 2,015 2,356 162,073 2,838 100% 83% 1.45 
HISD Eastwood 

Academy 
9 – 12 /all 21 407 167 354 162,073 407 100% 87% 0.22 

HISD Furr HS 9 – 12 /all 48 832 649 765 162,073 832 100% 92% 0.47 
HISD Lee HS 9 – 12 /all 79 1,576 1,229 1,245 162,073 1,576 100% 79% 0.77 
HISD Milby HS 9 – 12 /all 111 1,999 1,499 1,619 162,073 1,999 100% 81% 1.00 
HISD Reagan HS 9 – 12 /all 101 2,041 1,306 1,612 162,073 2,041 100% 79% 0.99 
HISD Sterling HS 9 – 12 /all 61 948 768 758 162,073 948 100% 80% 0.47 
HISD Westside HS 9 – 12 /all 157 2,975 1,517 1,398 162,073 2,975 100% 47% 0.80 
HISD Ortiz MS 6 – 8/all 55 1,035 642 983 162,073 1,035 100% 95% 0.61 
HISD Stevenson MS 6 – 8/all 76 1,374 632 1,237 162,073 1,374 100% 90% 0.76 
HISD Holland MS 6 – 8/all 42 696 362 599 162,073 696 100% 86% 0.37 
HISD Long Academy 6 – 12/all 35 689 510 648 162,073 689 100% 94% 0.40 
HISD Revere MS 6 – 8/all 53 940 498 855 162,073 940 100% 91% 0.53 
HISD Deady MS 6 – 8/all 44 880 519 854 162,073 880 100% 97% 0.53 
HISD Hamilton MS 6 – 8/all 61 1,307 457 993 162,073 1,307 100% 76% 0.61 
HISD Hogg MS 6 – 8/all 41 667 360 600 162,073 667 100% 90% 0.37 
HISD Thomas MS 6 – 8/all 35 529 333 476 162,073 529 100% 90% 0.29 
HISD West Briar MS 6 – 8/all 72 1,359 530 652 162,073 1,359 100% 48% 0.25 
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 School Demographics 
Raw Data  

Actual numbers or estimates  
(Please note where estimates are used) 

Percentages 

A B C D E F G  H  I  

LEA 
(Column 
relevant 

for 
consortium 
applicants) 

Participating  
School 

G
rades/Subjects 

included in R
ace to 

the Top - D
istrict 

Plan 

# of Participating 
Educators 

# of Participating 
Students 

# of Participating 
high-need students 

# of Participating 
low

-incom
e 

students 

Total # of low
-

incom
e students in 

LEA
 or C

onsortium
 

Total # of Students 
in the School 

%
 of Participating 

Students in the 
School 
(B

/F)*100 

%
 of Participating 

students from
 low

-
incom

e fam
ilies 

(D
/B

)*100 

%
 of Total LEA

 or 
consortium

 low
-

incom
e population 

(D
/E)*100  

HISD Park Place ES Pre-K – 5/ all 57 1,028 761 956 162,073 1,028 100% 93% 0.59 
HISD Lewis ES Pre-K – 5/ all 45 903 722 867 162,073 903 100% 96% 0.53 
HISD Bonner ES Pre-K – 5/ all 56 975 731 926 162,073 975 100% 95% 0.57 
HISD Patterson ES Pre-K – 5/ all 49 950 646 865 162,073 950 100% 91% 0.53 
HISD Whittier ES Pre-K – 5/ all 30 526 389 431 162,073 526 100% 82% 0.27 
HISD Pleasantville ES Pre-K – 5/ all 21 365 175 347 162,073 365 100% 95% 0.21 
HISD Rodriguez ES Pre-K – 5/ all 53 935 785 898 162,073 935 100% 96% 0.55 
HISD Cunningham ES Pre-K – 5/ all 42 696 599 682 162,073 696 100% 98% 0.42 
HISD Emerson ES Pre-K – 5/ all 46 869 713 773 162,073 869 100% 89% 0.48 
HISD Piney Point ES Pre-K – 5/ all 60 1,118 872 1,017 162,073 1,118 100% 91% 0.63 
HISD Davila ES Pre-K – 5/ all 31 540 410 502 162,073 540 100% 93% 0.31 
HISD Southmayd ES Pre-K – 5/ all 44 764 543 703 162,073 764 100% 92% 0.43 
HISD Helms ES Pre-K – 5/ all 32 540 378 405 162,073 540 100% 75% 0.25 
HISD Browning ES Pre-K – 5/ all 34 600 444 576 162,073 600 100% 96% 0.36 
HISD Memorial ES Pre-K – 5/ all 24 405 320 360 162,073 405 100% 89% 0.22 
HISD Field ES Pre-K – 5/ all 27 472 340 453 162,073 472 100% 96% 0.28 
HISD Frost ES Pre-K – 5/ all 29 581 407 546 162,073 581 100% 94% 0.34 
HISD Mading ES Pre-K – 5/ all 33 612 337 588 162,073 612 100% 96% 0.36 
HISD Daily ES Pre-K – 5/ all 39 746 359 417 162,073 746 100% 56% 0.29 
HISD Shadow Briar ES Pre-K – 5/ all 28 398 155 287 162,073 398 100% 72% 0.37 
 
TOTAL 

 Pre-K – 12/ all 1,859 34,048 22,971 30,643 162,073 34,048 100% 92%  
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(A)(4)  LEA-wide goals for improved student outcomes 

Goal 1: Increase student achievement 

(A)(4)(a) Performance on summative assessments (proficiency status and growth) 
Summative assessments being used: Reading 3rd - 8th grade / End of Course Exam English I, II, III - High School; Math 3rd - 8th grade / End of Course 
Exam Algebra I - High School; and Science 3rd - 8th grade / End of Course Exam Biology I - High School 
Methodology for determining status: percent satisfactory and above 
Methodology for determining growth: mean growth percentile  

Goal area Subgroup 

Baseline(s) Goals 

SY 2011-12 
(optional) SY 2012-13 SY 2013-14 SY 2014-15 SY 2015-16 SY 2016-17 SY 2017-18  

(Post-Grant) 

Reading 3rd - 8th 
grade  and End of 
Course Exam 
English I - High 
School (9th grade) 
 
 
 
 

Grade 3 71% 74% 76% 79% 81% 83% 86% 

Grade 4 71% 65% 67% 69% 71% 73% 75% 
Grade 5 72% 70% 72% 74% 76% 79% 81% 
Grade 6 67% 64% 66% 68% 70% 72% 74% 
Grade 7 70% 72% 74% 76% 79% 81% 83% 

Grade 8 76% 77% 79% 82% 84% 87% 89% 
Grade 9 (I) 59% 59% 61% 63% 64% 66% 68% 

Math 3rd - 8th 
grade and End of 
Course Exam 
Algebra I - High 
School (9th grade) 
 
 
 

Grade 3 65% 65% 67% 69% 71% 73% 75% 
Grade 4 66% 64% 66% 68% 70% 72% 74% 

Grade 5 75% 69% 71% 73% 75% 78% 80% 
Grade 6 73% 70% 72% 74% 76% 79% 81% 
Grade 7 53% 56% 58% 59% 61% 63% 65% 
Grade 8 71% 76% 78% 81% 83% 86% 88% 

Grade 9 79% 75% 77% 80% 82% 84% 87% 
Science 3rd - 8th 
grade and End of 
Course Exam 
Biology I - High 
School (9th grade) 

Grade 5 69% 66% 68% 70% 72% 74% 77% 

Grade 8 66% 68% 70% 72% 74% 77% 79% 

Grade 9 84% 82% 84% 87% 90% 92% 95% 
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Goal 2: Decrease achievement gaps of participating students 

(A)(4)(b) Decreasing achievement gaps (as defined in this notice) 

Decrease the achievement gap of those meeting the state standard by half between ethnic groups and subpopulations of students by the end of the project. 

Goal area 

Identify subgroup and comparison group Baseline(s) Goals 

Subgroup Comparison 
Group 

SY 2011-12 
(optional) SY 2012-

13 
SY 2013-

14 
SY 2014-

15 
SY 2015-

16 
SY 

2016-17 

SY 2017-
18 

 
(Post-
Grant) 

Mathematics 
State Test 
(STAAR), 
Grade 3 

African American 

Asian 
American 

N/A 44.0% 39.6% 35.2% 30.8% 26.4% 22.0% 

Anglo American 
N/A 6.0% 5.3% 4.6% 3.9% 3.6% 3.5% 

Hispanic American N/A 26.0% 23.4% 20.8% 18.2% 15.6% 13.0% 

English Language Learner N/A 26.0% 23.4% 20.8% 18.2% 15.6% 13.0% 

Special Education N/A 50.0% 45.0% 40.0% 35.0% 30.0% 25.0% 

Low socio-economic N/A 31.0% 27.9% 24.8% 21.7% 18.6% 15.5% 

Mathematics 
State Test 
(STAAR), 
Grade 4 

African American 

Asian 
American 

N/A 48.0% 43.2% 38.4% 33.6% 28.8% 24.0% 

Anglo American 
N/A 13.0% 11.7% 10.4% 9.1% 7.8% 6.5% 

Hispanic American N/A 30.0% 27.0% 24.0% 21.0% 18.0% 15.0% 

English Language Learner N/A 32.0% 28.8% 25.6% 22.4% 19.2% 16.0% 

Special Education N/A 57.0% 51.3% 45.6% 39.9% 34.2% 28.5% 

Low socio-economic N/A 35.0% 31.5% 28.0% 24.5% 21.0% 17.5% 

Mathematics African American Asian N/A 39.0% 35.1% 31.2% 27.3% 23.4% 19.5% 
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State Test 
(STAAR), 
Grade 5 

Anglo American 
American N/A 9.0% 8.1% 7.2% 6.3% 5.4% 4.5% 

Hispanic American N/A 27.0% 24.3% 21.6% 18.9% 16.2% 13.5% 

English Language Learner N/A 35.0% 31.5% 28.0% 24.5% 21.0% 17.5% 

Special Education N/A 61.0% 54.9% 48.8% 42.7% 36.6% 30.5% 

Low socio-economic N/A 31.0% 27.9% 24.8% 21.7% 18.6% 15.5% 

Mathematics 
State Test 
(STAAR), 
Grade 6 

African American 

Asian 
American 

N/A 32.0% 28.8% 25.6% 22.4% 19.2% 16.0% 

Anglo American 
N/A 6.0% 5.4% 4.8% 4.2% 3.6% 3.0% 

Hispanic American N/A 23.0% 20.7% 18.4% 16.1% 13.8% 11.5% 

English Language Learner N/A 36.0% 32.4% 28.8% 25.2% 21.6% 18.0% 

Special Education N/A 60.0% 54.0% 48.0% 42.0% 36.0% 30.0% 

Low socio-economic N/A 26.0% 23.4% 20.8% 18.2% 15.6% 13.0% 

Mathematics 
State Test 
(STAAR), 
Grade 7 

African American 

Asian 
American 

N/A 40.0% 36.0% 32.0% 28.0% 24.0% 20.0% 

Anglo American N/A 16.0% 14.4% 12.8% 11.2% 9.6% 8.0% 

Hispanic American N/A 34.0% 30.6% 27.2% 23.8% 20.4% 17.0% 

English Language Learner N/A 48.0% 43.2% 38.4% 33.6% 28.8% 24.0% 

Special Education N/A 63.0% 56.7% 50.4% 44.1% 37.8% 31.5% 

Low socio-economic N/A 36.0% 32.4% 28.8% 25.2% 21.6% 18.0% 

Mathematics 
State Test 
(STAAR), 
Grade 8 

African American 

Asian 
American 

N/A 30.0% 27.0% 24.0% 21.0% 18.0% 15.0% 

Anglo American N/A 6.0% 5.4% 4.8% 4.2% 3.6% 3.0% 

Hispanic American N/A 20.0% 18.0% 16.0% 14.0% 12.0% 10.0% 
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English Language Learner N/A 34.0% 30.6% 27.2% 23.8% 20.4% 17.0% 

Special Education N/A 57.0% 51.3% 45.6% 39.9% 34.2% 28.5% 

Low socio-economic N/A 24.0% 21.6% 19.2% 16.8% 14.4% 12.0% 

Mathematics 
(Algebra I) 
State Test End 
of Course 
(EOC) exam, 
Grade 9 

African American 

Asian 
American 

N/A 21.0% 18.9% 16.8% 14.7% 12.6% 10.5% 

Anglo American N/A 3.0% 2.7% 2.4% 2.1% 1.8% 1.5% 

Hispanic American N/A 14.0% 12.6% 11.2% 9.8% 8.4% 7.0% 

English Language Learner N/A 37.6% 33.8% 30.1% 26.3% 22.6% 18.8% 

Special Education N/A 44.3% 39.9% 35.4% 31.0% 26.6% 22.2% 

Low socio-economic N/A 15.0% 13.5% 12.0% 10.5% 9.0% 7.5% 

Reading State 
Test (STAAR), 
Grade 3 

African American 

Anglo 
American 

N/A 25.0% 22.5% 20.0% 17.5% 15.0% 12.5% 

Asian American N/A 3.0% 2.7% 2.4% 2.1% 1.8% 1.5% 

Hispanic American N/A 18.0% 16.2% 14.4% 12.6% 10.8% 9.0% 

English Language Learner N/A 21.0% 18.9% 16.8% 14.7% 12.6% 10.5% 

Special Education N/A 42.0% 37.8% 33.6% 29.4% 25.2% 21.0% 

Low socio-economic N/A 21.0% 18.9% 16.8% 14.7% 12.6% 10.5% 

Reading State 
Test (STAAR), 
Grade 4 

African American 

Anglo 
American 

N/A 32.0% 30.5% 32.0% 33.6% 35.2% 16.0% 

Asian American N/A 1.0% 1.0% 1.1% 1.1% 97.0% 0.5% 

Hispanic American N/A 25.0% 26.3% 27.6% 28.9% 30.4% 12.5% 

English Language Learner N/A 33.0% 29.7% 26.4% 23.1% 19.8% 16.5% 

Special Education N/A 49.0% 44.1% 39.2% 34.3% 29.4% 24.5% 
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Low socio-economic N/A 28.0% 25.2% 22.4% 19.6% 16.8% 14.0% 

Reading State 
Test (STAAR), 
Grade 5 

African American 

Anglo 
American 

N/A 24.0% 21.6% 19.2% 16.8% 14.4% 12.0% 

Asian American N/A 4.0% 3.6% 3.2% 2.8% 2.4% 2.0% 

Hispanic American N/A 23.0% 20.7% 18.4% 16.1% 13.8% 11.5% 

English Language Learner N/A 38.0% 34.2% 30.4% 26.6% 22.8% 19.0% 

Special Education N/A 52.0% 46.8% 41.6% 36.4% 31.2% 26.0% 

Low socio-economic N/A 25.0% 22.5% 20.0% 17.5% 15.0% 12.5% 

Reading State 
Test (STAAR), 
Grade 6 

African American 

Anglo 
American 

N/A 26.0% 23.4% 20.8% 18.2% 15.6% 13.0% 

Asian American N/A 1.0% 0.9% 0.8% 0.7% 0.6% 0.5% 

Hispanic American N/A 28.0% 25.2% 22.4% 19.6% 16.8% 14.0% 

English Language Learner N/A 55.0% 49.5% 44.0% 38.5% 33.0% 27.5% 

Special Education N/A 60.0% 54.0% 48.0% 42.0% 36.0% 30.0% 

Low socio-economic N/A 29.0% 26.1% 23.2% 20.3% 17.4% 14.5% 

Reading State 
Test (STAAR), 
Grade 7 

African American 

Anglo 
American 

N/A 20.0% 18.0% 16.0% 14.0% 12.0% 10.0% 

Asian American N/A 1.0% 0.9% 0.8% 0.7% 0.6% 0.5% 

Hispanic American N/A 23.0% 20.7% 18.4% 16.1% 13.8% 11.5% 

English Language Learner N/A 56.0% 50.4% 44.8% 39.2% 33.6% 28.0% 

Special Education N/A 55.0% 49.5% 44.0% 38.5% 33.0% 27.5% 

Low socio-economic N/A 23.0% 20.7% 18.4% 16.1% 13.8% 11.5% 

 
 

 
African American 

Anglo 
American 

N/A 20.0% 18.0% 16.0% 14.0% 12.0% 10.0% 
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Reading State 
Test (STAAR), 
Grade 8 

Asian American  N/A 11.0% 9.9% 8.8% 7.7% 6.6% 5.5% 

Hispanic American N/A 18.0% 16.2% 14.4% 12.6% 10.8% 9.0% 

English Language Learner N/A 50.0% 45.0% 40.0% 35.0% 30.0% 25.0% 

Special Education N/A 53.0% 47.7% 42.4% 37.1% 31.8% 26.5% 

Low socio-economic N/A 20.0% 18.0% 16.0% 14.0% 12.0% 10.0% 

Reading 
English (I) 
State Test End 
of Course 
(EOC) exam, 
Grade 9 

African American 

Anglo 
American 

N/A 25.0% 22.5% 20.0% 17.5% 15.0% 12.5% 

Asian American N/A 27.0% 24.3% 21.6% 18.9% 16.2% 13.5% 

Hispanic American N/A 22.0% 19.8% 17.6% 15.4% 13.2% 11.0% 

English Language Learner N/A 66.2% 59.6% 53.0% 46.3% 39.7% 33.1% 

Special Education 
N/A 

56.5% 50.9% 45.2% 39.6% 33.9% 28.3% 

Low socio-economic N/A 24.9% 22.4% 19.9% 17.4% 14.9% 12.5% 

Reading 
English (II) 
State Test End 
of Course 
(EOC) exam, 
Grade 10 

African American 

Anglo 
American 

N/A 17.7% 15.9% 14.2% 12.4% 10.6% 8.9% 

Asian American N/A 1.2% 1.1% 1.0% 0.8% 0.7% 0.6% 

Hispanic American N/A 17.7% 15.9% 14.2% 12.4% 10.6% 8.9% 

English Language Learner N/A 73.2% 65.9% 58.6% 51.2% 43.9% 36.6% 

Special Education N/A 63.5% 57.2% 50.8% 44.5% 38.1% 31.8% 

Low socio-economic N/A 31.9% 28.7% 25.5% 22.3% 19.1% 16.0% 

 

 

 

        43 

 



Goal 3: Increase the rate of high school graduation 

(A)(4)(c) Graduation rates (as defined in this notice) 

Goal area Subgroup 

Baseline(s) Goals 
SY 2011-

12 SY 
2012-13 

SY 
2013-14 

SY 2014-
15 

SY 2015-
16 SY 2016-17 

SY 2017-18 

(optional) (Post-
Grant) 

High 
school 
graduation 
rate 

OVERALL N/A 78.8% 81.2% 83.6% 86.1% 88.7% 91.4% 

African 
American 

N/A 
76.7% 79.0% 81.4% 83.8% 86.3% 88.9% 

Anglo 
Americans 

N/A 
89.0% 89.9% 90.8% 91.7% 92.6% 93.5% 

Asian 
American 

N/A 
91.6% 92.5% 93.4% 94.4% 95.3% 96.3% 

Hispanic 
American 

N/A 
77.4% 79.7% 82.1% 84.6% 87.1% 89.7% 

English 
Language 
Learner 

N/A 
54.6% 57.9% 61.3% 65.0% 68.9% 73.1% 

Special 
Education 

N/A 
61.1% 65.4% 70.0% 74.9% 80.1% 85.7% 

Low socio-
economic 

N/A 
80.5% 82.9% 85.4% 88.0% 90.6% 93.3% 
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Goal 4: Increase enrollment in post-secondary education  

(A)(4)(d) College enrollment (as defined in this notice) rates 
NOTE:  College enrollment should be calculated as the ratio between college-enrolled students and their graduating cohort.  To be calculated as follows: 
o (College enrollment SY 2011-12) = Number of SY 2009-10 graduates enrolled in a higher-education institution during the 16 months after graduation 
o (College enrollment rate) = (College enrollment SY 2011-12)÷(Cohort Population, e.g., total number of SY 2009-10 graduates)*100 

Goal area Subgroup 
Baseline(s) Goals 

SY 2011-12 
(optional) SY 2012-13 SY 2013-14 SY 2014-15 SY 2015-16 SY 2016-17 SY 2017-18  

(Post-Grant) 
College 
enrollment rate 

OVERALL N/A 70.5% 74% 76% 78% 79% 81% 

African American N/A 63% 66% 67% 68% 70% 72% 

Anglo Americans N/A 81% 85% 86% 86% 87% 88% 

Asian American N/A 86% 90% 91% 92% 93% 93% 

Hispanic American N/A 52% 56% 60% 65% 66% 70% 

 

Goal 5: Increase postsecondary degree attainment 

Optional:  (A)(4)(e) Postsecondary Degree Attainment 

Methodology for postsecondary degree attainment: 

Goal area LEA 
Baseline(s) Goals 

SY 2011-12 
(optional) SY 2012-13 SY 2013-14 SY 2014-15 SY 2015-16 SY 2016-17 SY 2017-18  

(Post-Grant) 
Postsecondary 
degree attainment 

HISD N/A 28.10% 32% 36% 38% 40% 45% 
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(B) Prior Record of Success and Conditions for Reform (45 total points) 
 
(B)(1) Demonstrating a clear track record of success (15 points) 
The extent to which each LEA has demonstrated evidence of— 

(1)  A clear record of success in the past four years in advancing student learning and achievement and increasing equity in 
learning and teaching, including a description, charts or graphs, raw student data, and other evidence that demonstrates the 
applicant’s ability to— 

(a)  Improve student learning outcomes and close achievement gaps (as defined in this notice), including by raising 
student achievement, high school graduation rates (as defined in this notice), and college enrollment (as defined in this 
notice) rates;   

(b)  Achieve ambitious and significant reforms in its persistently lowest-achieving schools (as defined in this notice) or 
in its low-performing schools (as defined in this notice); and 

(c)  Make student performance data (as defined in this notice) available to students, educators (as defined in this 
notice), and parents in ways that inform and improve participation, instruction, and services.  

In the text box below, the applicant should describe its current status in meeting the criteria.  
The narrative or attachments should also include any supporting evidence the applicant believes will be helpful to peer reviewers, 
including at a minimum the evidence listed in the criterion (if any), and how each piece of evidence demonstrates the applicant’s 
success in meeting the criterion.  Evidence or attachments and the rationale for their inclusion must be described in the narrative and, 
where relevant, included in the Appendix.  For evidence or attachments included in the Appendix, note in the narrative the location 
where the information can be found and provide a table of contents for the Appendix.  
(B)(1)(a) Improve Student Learning Outcomes and Close Achievement Gaps - HISD has the strong potential to deliver on the 

vision in the proposed Project L2=EARN! HISD is the nation’s first two-time winner of The Broad Prize for Urban Education, which 

recognizes each year the public school system that has demonstrated the greatest overall performance and improvement in student 

achievement while reducing achievement gaps among poor and minority students. This is the most coveted honor a public school 

system can win. HISD won the first ever Broad Prize in 2002, and was among the four finalists in 2012. This means $550,000 in 

scholarship money for this year’s graduation seniors, many of whom would otherwise struggle to pay for college. 
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Among the reasons that HISD was chosen as a 2013 Broad Prize Finalist and Winner:  

• HISD has the highest SAT participation rate among other urban districts around the country for all students and specifically 

Hispanic and African-American students. There was an increase in the number of students tested from 2011 to 2012 for 

students in all student subgroups. For the class of 2012, 35 more Asian American seniors took the SAT than in the class of 

2011, 84 more White students took the SAT than in the class of 2011, 741 more African American seniors took the SAT than 

in the class of 2011, and 2,179 more Hispanic seniors were tested than in the class of 2011. Even with a poverty rate 60 percent 

higher than the state average, HISD’s SAT participation rate is two-thirds higher than the state’s average participation rate. 

• The increases in participation in Advanced Placement exams for all students and specifically for Hispanic students were the 

highest among other urban districts around the country. For example, between 2007 and 2012, the average annual increase of 

186% in the AP participation rate by Houston’s Hispanic students was five times greater than the average among the 75 Broad 

Prize-eligible districts. 

• HISD’s overall graduation rate improved twice as fast as other urban districts around the country. HISD’s graduation rate, as 

shown by the average of three nationally recognized graduate rate estimation methods, increased 12 percentage points between 

2006 and 2009, compared to an average 6 percent increase for the 75 Broad Prize-eligible districts over the same period. 

• Houston narrowed low-income and Hispanic achievement gaps. In recent years, HISD narrowed the achievement gap between 

its low-income students and the state’s non-low-income students and between its Hispanic students and the state’s white 

students in elementary, middle and high school reading and math. 

• HISD has 33 schools on the Washington Post High School Challenge Index which identifies top 9% of nation’s high schools. 

• HISD was featured in U.S. News following aggressive expansion of AP programs in all high schools. 
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• HISD has the highest school district bond rating in Texas. Voters in 2012 approved a $1.89 billion school construction bond. 

• Scholarships offered to HISD seniors have more than tripled, from $51.4 million in 2009 to $186 million in 2013. 

HISD seeks to ensure that students are prepared for college, the workplace, and the global economy. Recognizing that students 

who miss school - miss out, HISD has launched a massive campaign to keep students in school. Youth Watch, an incentive program 

that is part of a comprehensive district-wide effort, is aimed at reducing the district’s dropout rate. The Youth Watch program was 

initiated where students can earn incentives for bringing no-shows back to school. HISD students have the opportunity to earn a $100 

gift card if they successfully locate and refer a classmate who has dropped out or has not yet enrolled for the 2013-2014 school year. 

Current HISD students who successfully participate in the return of an un-enrolled student will earn a $100 gift card incentive per 

recovered student up to $500 total to be paid in January 2014. HISD is also asking the entire Houston community to assist with Youth 

Watch. Parents, grandparents, local business and community members were encouraged to call the Office of Dropout prevention if 

they know an HISD youth age 13 to 21 who is not in school and has not yet graduated from high school.  

The District also implemented a program where Central Office employees will be working directly with secondary schools to 

assist campuses in their efforts to recover students who have not yet returned to school. Each district administrator has adopted a 

campus that they will visit daily, offering support and resources to the principal when needed. 

Another effort to acknowledge students hard work toward completing high school began with this school year when the Houston 

Independent School District honored seniors who have been awarded scholarships to attend two or four year universities or colleges 

during an Academic Signing Day Ceremony. The “Academic Ambassadors” were recognized during a ceremony similar to ones held 

for senior student athletes. Five students from each high school are recognized for academic excellence; overcoming personal 

obstacles; or for performing great service to their school or community. 
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The District graduation and dropout data for the academic year are: 

• The longitudinal four-year graduation rate for all students in grades 9-12 increased by 10.6 percentage points during 2008-

2012 while the longitudinal four-year dropout rate declined by 6.2 percentage points during the same period.   

• The Hispanic-White gap in the four-year graduation rate declined from 21.9 percentage points in 2008 to 11.6 percentage 

points in 2012 

• The African American-White gap in the four-year graduation rate declined from 16.7 percentage points in 2008 to 12.3 

percentage points in 2012  

• The Hispanic-White gap in the four-year dropout rate declined from 12 percentage points (2008) to 7 percentage points (2012) 

     Improvement in narrowing gaps is evident in data for dropout rates. The data also demonstrate that the gap in graduation rates 

between the general student population and students with disabilities narrowed substantially; all students 78.8 and students with 

disabilities 61.1. Graduation rates of 90.4 for schools with CTE programs are compared with HISD high schools, rate of 78.8. The 

dropout rate for CTE students is also compared with HISD students. This data supports the notion that career and technical education 

programs that prepare students for careers are just as relevant as the pathway to higher education. Students are motivated and 

encouraged by classes and programs that interest them. This information can be seen in Appendix (B)(1)(a)-1, p.16.   

       HISD also focuses on helping students become college and career ready. The District pays student registration fees for all PSAT, 

SAT and AP exams.  HISD has dramatically increased participation, especially among minorities, in the SAT, AP, and ACT. As part 

of a compact with College Board, HISD is the country’s 3rd district to offer SAT school-day testing. While some would caution that 

dramatic expansion of participation is likely to produce drops in District averages, HISD concluded that the benefits to students were 

far more important than any temporary dip in scores. This principled approach is paying off. The number of Houston Independent 

School District (HISD) graduating seniors in 2012 with SAT results was 9,480, an increase of 3,259 students taking the test over the 
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6,221 students in 2011. The number of HISD graduating seniors with SAT results has nearly doubled (93 percent increase), since 

2010, when nearly half of seniors did not sit for the exam. In 2012, more than 90 percent of seniors were tested. More detail on the 

SAT is in Appendix (B)(1)(a)-2, p. 26.  

       Participation in Advanced Placement programs has grown remarkably.  The number of AP exams administered grew 134% from 

2007-11. HISD schools administered 34 of the College Board’s 37 AP exams. For 2012, the number of HISD high school students 

who participated in AP exams increased from 12,298 in 2011 to 13,403 in 2012, an increase of 1,105 students. HISD students who 

took AP exams in 2012 took a total of 23,227 exams, an increase of 1,880 exams from 2011. The number of exams at which students 

scored a 3 or higher in 2012 was up 44% from 2009. The number of AP exams taken by African American students and Hispanic 

students increased 18% and 19% respectively from 2009-2012.  Additional detail on AP Exams Participation by Student Group and 

AP Exams Passed (3 or above) is in Appendix B (1)(a)-3, p.36-37. AP participation and results for the Project L2=EARN! Cohort 1 

High Schools are shown in Appendix (B)(1)(a)-4, p.38. 

       Similar growth in participation on the ACT has occurred. While there has been a slight dip in average scores, the percent of 

students hitting the college readiness benchmark increased from 18% in 2008 to 25% in 2012. The overall average composite ACT 

score for the class of 2012 was 20.5, an increase of 0.9 points from the class of 2011. Each student group out-performed their 

counterparts from the previous year, except Asian students who maintained the same average ACT Composite score. The largest gains 

in two-year trends occurred among Hispanic, Asian, and African American students. Additional detail on the ACT is in Appendix 

(B)(1)(a)-5, p. 39. 

       College enrollment by HISD graduates is up. In the fall of 2011 the number of HISD students who enrolled in college was 5,244, 

an increase of 412 students from 2010.  The number of scholarship offers increased from 5,952 in 2011 to 7,394 in 2012.  The Class of 

2012 graduates earned a record-breaking $180.1 million in scholarships, an increase of $50.5 million. During the same period of time, 
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African American students were awarded 250 more scholarships, equaling an increase of $29.1 million. Hispanic students were 

awarded 592 additional scholarships, equivalent to a $14 million increase. Dual credit enrollment for Spring 2012 rose to 5,260. 

Enrollments were highest for females (59.2%), Hispanic students (67.6%), and economically disadvantaged students (74.1%). Nearly 

89% of dual enrollment courses were completed for college credit. Industry certifications earned by HISD students in 

Career/Technical Ed. courses increased dramatically from 359 in 2008 to 15,160 in 2011. Information regarding selected statistics 

about college enrollment as well as Scholarship dollars awarded to the Class of 2013 can be found in Appendix (B)(1)(a)-6, p. 46-47.  

        State assessments indicate the District’s progress in accelerating achievement for all students. (Note: in 2011-12, Texas 

implemented a new student assessment system, the State of Texas Assessments of Academic Readiness (STAAR), formally called 

TAKS. The record of progress on state assessments is, therefore, best reflected in the trends that are provided for school years 2008 to 

2011.) Average “all students” proficiency rates increased from 75% to 83% in mathematics, from 86% to 87% in reading, and from 

70% to 80% in science (Appendix (B)(1)(a)-7, p. 57).  While accelerating the progress of all is important, HISD has also made 

progress in closing gaps by race and disability. The gap in Asian/Hispanic performance closed by an average of 6.6% from 2008-

2011.  Similarly, the gap in Asian/African American performance closed by an average of 6.3% from 2008-2011 (Appendix 

(B)(1)(a)-7, 62.   

       The results of the spring 2012 State of Texas Assessments of Academic Readiness (STAAR) results (Appendix (B)(1)(a)-7) 

indicating passing scores based on standards released recently by the Texas Education Agency for students with disabilities are as 

follows: 

• HISD outperformed the state on the Spanish version of STAAR by 1 percentage point in 3rd grade mathematics, by 4 

percentage points in 4th grade reading and mathematics, and by 9 percentage points in 4th grade writing 

• HISD outperformed the state in the STAAR Modified assessments by 2 percentage points in 4th grade writing 
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(67% compared to 65%) and in 5th grade mathematics (68% compared to 66%). 

• The state and HISD were tied in 4th grade mathematics (64%), and 5th grade science (56%). 

• HISD outperformed the state in STAAR assessments by 1 percentage point in 8th grade social studies and 2 percentage 

points in 8th grade reading. HISD outperformed the state in STAAR Modified assessments by 6 percentage points in 

7th grade writing and 1 percentage point in 7th mathematics. 

• HISD outperformed the state in STAAR Alternate assessments by 1 percentage point in 8th grade reading and 

mathematics. 

• HISD outperformed the state on all STAAR Modified assessments by 1 to 2 percentage points. 

• HISD outperformed the state in STAAR Alternate assessments by 3 percentage points in 5th grade reading and by 8 

percentage points in 5th grade mathematics. 

• At the Advanced Performance Level in STAAR assessments, HISD and the state were tied in 6th grade reading, 7th 

grade writing, and 8th grade reading, mathematics, and social studies. HISD outperformed the state in 8th grade 

science. 

• At the Advanced Performance Level in STAAR-Modified assessments, HISD outperformed the state by 1 to 2 

percentage points in 6th grade mathematics, 7th grade reading, mathematics, writing, and 8th grade mathematics. There 

were no gaps in 8th grade reading, science, or social studies. 

• At the Advanced Performance Level in STAAR-Alternate assessment, HISD outperformed the state in 7th grade 

reading and writing by 1 percentage point, 8th grade reading by 3 percentage points, mathematics by 2 percentage 
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points, and science by 4 percentage points. 

         HISD has made significant investments in improving teacher effectiveness; these efforts are detailed in Part C of the application. 

The district is committed to ensuring the access of all students to highly effective teachers, and to assigning highly effective teachers 

where they are needed most. When preliminary results of the new STAAR assessments were released in the Spring of 2012, HISD 

developed a summer program for students who were not yet proficient and assigned the most highly effective teachers, identified by 

value-added scores, from across the district to provide instruction to these students in preparation for their second attempt at passing 

the STAAR assessments. The efforts of these teachers were paid more per hour and rewarded with bonuses based on the number of 

students who reached proficiency during the retest period. The District also recruits effective teachers and principals, as well as 

Bachelor-degree-held tutors to help turnaround low-performing schools. Prior accomplishments reflect that HISD is committed to 

accelerating achievement and closing gaps, and to preparing students for college and the workplace. While much work remains to be 

done, these accomplishments and the information in the following sections demonstrate recent progress and the District’s capacity to 

accelerate such progress in the future. 

B)(1)(b) Achieve Reforms in Persistently Lowest-Achieving Schools - The HISD is also committed to turning around struggling 

schools. Developed jointly with Harvard’s EdLabs, and based on the work of Dr. Roland Fryer, HISD’s persistently lowest achieving 

schools, Apollo 20 Schools, use successful techniques from high-performing urban charters to raise achievement in regular public 

schools (Appendix (B)(1)(b)-1, p.72-73). The effort began with nine low-achieving middle (5) and high schools (4) in 2010-11 and 

added 11 elementary schools in 2011–2012. Strategies for struggling secondary schools include providing a longer school year, longer 

days and/or intensive 2-to-1 tutoring. Students who are below grade level in math or English Language Arts will double their time in 

those classes. In order to turn around struggling schools, HISD will make sure each school has an effective principal and teachers; 

increase instructional time; use data to drive instruction; provide intensive tutoring; and support a no-excuses culture with high 
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expectations. 

           Results have been encouraging. The District is investing an additional $2,042 per child in these schools. Also, HISD secured 

additional financial commitments of $14.4 million from private donors, including business and philanthropic communities. Appendix 

(B)(1)(b)-2, p. 74) provide additional details regarding impact of the Apollo Schools program from year one implementation.  

        As the program continued, most of the schools, some identified as in need of improvement, advanced academically in school year 

2012-2013.  For example, the 11th grade students at Kashmere High School, a school in need of improvement, met standard on all 

state assessments and had a 14% increase on all tests taken.  Jones High School’s 11th graders increased from 48% to 64%, meeting 

standard on all state assessment tests taken.  Sharpstown High School 11th graders increased from 58% to 70%, and Lee High School’s 

11th graders moved from 44% to 71% met standard on the most recent state assessment taken.  The dropout and graduation rates 

showed great improvement for the schools that are considered priority schools in need of improvement.  The average dropout rate for 

these schools decreased from 34% down to 15%.  The average graduation rate for these schools increased from 51% to more than 

76%!  

       In August 2013, HISD central office staff met one-on-one with every principal of a low-performing school.  In total, more than 

30-50 hours have been dedicated to these meetings. It was critically important to start the school year off with clear plans in place for 

central office and these principals to partner together to better serve their respective students.  Discussions were held in detail about 

the approved allocation of funds to support intensive interventions at low-performing schools and the related academic non-

negotiables that have been established. Appendix (B)(1)(b)-3, p. 81 lists the  schools where each non-negotiable will be applied.  

 (B)(1)(c) Make Student Performance Data Available - HISD has made progress in developing systems to provide student 

performance data to students, educators, and parents.  To advance access to student data in useful ways, the Information Technology 

(IT) department “rolled out” the HISD Digital Transformation Ecosystem, the means to which data is provided to leaders in the 
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district by role. The system enables educators to monitor critical performance indicators from a variety of sources in a single location. 

The information enhances their ability to identify early warning signs and hidden growth opportunities, and helps to ensure that 

students avoid failure and reach their potential. The “dashboards” described below empower users and promote information sharing 

and collaboration among teachers, principals and administrators:  

• Principal Dashboard – designed to provide summary and detailed views of campus and student information to facilitate timely 

and well- informed decisions 

• Teacher Dashboard – designed to provide teachers the ability to review past and present student performance and other 

relevant information such as student attendance and at-risk indicators 

• Chief School Officer (CSO) Dashboard – designed to provide school and district level summarizations on key Board 

Monitoring System metrics for use by the Chief School Support Officer, Chief School Officers, School Support Officers, and 

School Office Directors in monitoring their schools’ performance. 

• The Digital Teaching Platform (DTP) combines a Curriculum and Learning Management system, and a Learning Object 

Repository, where learning objects can be catalogued by key work, standards, etc. It provides teachers with additional granular 

information about student’s progress. 

       These critical and important data sets include formative and summative assessment results, performance and attendance data, and 

student career and college readiness data. The formative assessments are used in curriculum management, enrichment opportunities, 

early warning systems, Response to Intervention (RtI), special education case management, and student support planning. EdPlan, a 

part of the newly-developed Data Dashboard, will put information at the teachers’ and principals’ fingertips. Teachers will use the 

formative assessments in EdPlan at least once every 4 to 6 weeks to manage interventions. Two more role-based digital dashboards 

(one for teachers and one for the public) are available and will also include data from Naviance and Renzulli Learning to further 

personalize the learning process. After year one, dashboards will provide principals and teachers with links to gain even greater depth 

        55 

 



of information about teachers and students. Appendix (B)(1)(c)-1, p.85 provides an information graphic of the Digital Transformation 

Ecosystem.  

Parent Student Connect, also known as PSConnect, is an essential tool available to every HISD parent or guardian. PS Connect 

gives the parent or guardian instant access to the data, English and Spanish, that includes the child’s grades, assignments, progress 

reports, report cards, class attendance, tardies, and class schedule. To stay on top of students’ performance, they can register for alerts 

via text or email to be sent when a grade falls below a certain average, assignments are missing, or they are absent or late to class. 

Students can also access PS Connect to check on their grades and upcoming assignments. During the fall of 2013, our high and middle 

school students transitioned from using “generic” IDs to logon to our school computers to using their own unique IDs. The user ID 

and password is the same as their PSC (Parent Student Connect) login, and the registration and password reset screens have been 

simplified to provide our students with an easier solution. 

 

(B)(2) Increasing transparency in LEA processes, practices, and investments (5 points) 
The extent to which each LEA has demonstrated evidence of— 

A high level of transparency in LEA processes, practices, and investments, including by making public, by school, actual school-level 
expenditures for regular K-12 instruction, instructional support, pupil support, and school administration.  At a minimum, this 
information must include a description of the extent to which the applicant already makes available the following four categories of 
school-level expenditures from State and local funds:  

(a)  Actual personnel salaries at the school level for all school-level instructional and support staff, based on the U.S. Census 
Bureau’s classification used in the F-33 survey of local government finances (information on the survey can be found at 
http://nces.ed.gov/ccd/f33agency.asp); 
(b)  Actual personnel salaries at the school level for instructional staff only; 
(c)  Actual personnel salaries at the school level for teachers only; and 
(d)  Actual non-personnel expenditures at the school level (if available). 

In the text box below, the applicant should describe its current status in meeting the criteria.  
The narrative or attachments should also include any supporting evidence the applicant believes will be helpful to peer reviewers, 
including at a minimum the evidence listed in the criterion (if any), and how each piece of evidence demonstrates the applicant’s 
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success in meeting the criterion.  Evidence or attachments and the rationale for their inclusion must be described in the narrative 
and, where relevant, included in the Appendix.  For evidence or attachments included in the Appendix, note in the narrative the 
location where the information can be found and provide a table of contents for the Appendix.   
(B)(2)(a-c) Personnel Salaries - HISD strives to disseminate current and complete information regarding its procedures and policies. 

While HISD budgets actual teacher salaries at the campus level, this information is not part of the detail budgets for each campus 

included in the budget book presented for adoption.  Campuses are not required to budget their staff based on actual salaries, but 

rather on average salaries by job code.  This removes the need for campuses to consider salaries when hiring their staff.  They can 

then focus on hiring the most qualified teachers for the positions without salary cost being a factor in the decision.  HISD has a 

Resource Allocation Handbook that is updated and published each year in hardcopy and on the Budget Department website for public 

reference that has a complete listing of all average salaries for staff on campuses by job code.       

     Currently, HISD prepares a detailed budget book that includes each campus and their budgeted funds. These funds are in the direct 

control of the principal. The principal and Shared Decision Making Committee (SDMC) determines how these resources are used to 

meet the individual needs of the students. When developing the campus budget, principals determine the positions needed on their 

campus and “purchase” these positions at the average salary. This addresses several points: (1) it removes the need for principals to 

hire staff with fewer years of experience in order to balance their budget and (2) it is much simpler to determine the cost in the spring 

before actual hiring for vacant positions occurs.  The detailed pages of the budget book for campuses provide public information as to 

all funding available to a school and its source. This Budget Allocation Handbook is available on the Budget department webpage 

http://www.houstonisd.org//Domain/8008 and can be viewed in Appendix (B)(2)(a-c)-1, p.86.  

     The State gathers data through the Public Education Information Management System (PEIMS) and publicizes it in a report called 

the Academic Excellence Indicator System (AEIS). This report contains the number of staff by type and average salary for the type of 

position. The actual salary cost can be determined by multiplying the number of staff by the average salary in the report. Information 

about current salary schedules and compensation practices is posted on the HISD website. 
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(B)(2)(d) Non- Personnel Expenditures - HISD maintains a website on which important financial and governance information is 

available. Offered on the website are the Comprehensive Annual Financial Report, the complete annual HISD budget, and 

information explaining bond proposals, prospective or ongoing, with overviews and details explaining how funds are to be allotted 

and spent on each affected campus, Appendix (O)-3, p. 465.    

     The District also maintains a Finance Procedures Manual that provides specific direction to campuses, departments and the public 

on the appropriate use of District funds. It can be found at http://www.houstonisd.org/Page/31904, Appendix (B)(2)(d)-1, p. 108. 

The District governing policies and regulations are also available online in the Board of Education section of the website, 

http://pol.tasb.org/Home/Index/592 and viewed in Appendix (B)(2)(d)-2, p. 109. The department of Budgeting and Financial 

Planning conducts public workshops, community meetings and presentations on request from outside organizations regarding the 

district budget and the development process.  The District also maintains an online Searchable Check Register available for public 

viewing. See Appendix (B)(2)(d)-3, p. 110. 

       Purchases for goods and services of $10,000 or more, district-wide, are made through competitive proposals after advertising in 

local newspapers of general circulations. The District also publishes agendas for all meetings of the HISD Board of Education, as 

well as minutes and videos of Board meetings. Additional resources online include HISD e-Rate information and copies of all 

expenditures by the District, available for inspection through a searchable check register and supplemental payment register. HISD's 

online check register allows taxpayers to see how the District spends their money. HISD has been awarded the Texas State 

Comptroller of Public Accounts award for transparency the Leadership Circle Award for the past 3 years.  This award is based on the 

level of information and the ease with which it can be accessed by the public.  The District scores 17 out of 20 possible points and is 

awarded the Gold Circle level award.  The District was also awarded the Financial Management award given by the Council of Great 

City Schools in 2010-2011.  The District consistently receives the awards for financial and budget reporting awarded by Government 

Finance Officers Association (GFOA) and Association of School Business Officials International (ASBO); most recent in 2012-2013. 
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(B)(3) State context for implementation (10 points) 
The extent to which each LEA has demonstrated evidence of— 

Successful conditions and sufficient autonomy under State legal, statutory, and regulatory requirements to implement the 
personalized learning environments described in the applicant’s proposal. 

In the text box below, the applicant should describe its current status in meeting the criteria.  
The narrative or attachments should also include any supporting evidence the applicant believes will be helpful to peer reviewers, 
including at a minimum the evidence listed in the criterion (if any), and how each piece of evidence demonstrates the applicant’s 
success in meeting the criterion.  Evidence or attachments and the rationale for their inclusion must be described in the narrative 
and, where relevant, included in the Appendix.  For evidence or attachments included in the Appendix, note in the narrative the 
location where the information can be found and provide a table of contents for the Appendix.  
     The Houston Independent School District has investigated and reviewed the LEA constitutional and administrative legal, 

statutory, and regulatory landscape as part of the overall governance condition to implement personalized learning environments. 

The HISD has concluded there are no present roadblocks to the implementation of personalized learning environments. 

     Furthermore, the HISD has previously benefited from LEA flexibility, including the latitude to begin the school year calendar in 

advance of the statewide requirements (Appendix (B)(3)-1, p.111).  HISD also has the discretion to exceed the state required school 

day length (Appendix (B)(3)-2,  p. 113). 

         In 2006, Texas became the first state to mandate the development and use of college readiness standards. The standards were 

the centerpiece of the effort to create a P-16 continuum and marked the first formal partnership between the Texas Education 

Agency, which oversees public education, and the Texas Higher Education Coordinating Board, which oversees public higher 

education. The State Legislature passed House Bill 1 (2006) the “Advancement of College Readiness in Curriculum” (Appendix 

(B)(3)-3, p. 114) which seeks to increase the number of students who are college-and career-ready when they graduate high school. 

Guided by that set of college and career standards, the district has developed rigorous curriculum to provide coherence in 
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instructional design, challenge and prepare students to succeed in college and the workplace and to compete in the global economy 

     Since personalized learning revolves heavily around the concept of mastery learning, the HISD sought to determine if there would 

be any potential legal, statutory, and regulatory roadblocks to the awarding of student course credits based on mastery, with variable 

contact hours.  None exist in our judgment.  State law, state regulations, and HISD Board Policy require the District to offer 

individualized instructional programs.  Specifically, Texas law and regulations allows credit toward State graduation requirements to 

be granted for distance learning and correspondence courses.  Students may earn course credit through distance learning 

technologies, such as satellite, Internet, two-way videoconferencing, online courses, the Texas Virtual School Network (TxVSN), 

and instructional television, provided the distance learning courses include the State-required curriculum for such a course.  

Statutory, regulatory and policy references allowing HISD to implement the personalized learning environments referenced in this 

application are contained in HISD Board Policy EHDE (Legal) and EHDE (Local). 

         Currently, the State offers a variety of mechanisms to award credit with variable amounts of instructional contact. Specifically, 

(1) A student in any of grades 6-12 must be given credit for an academic subject in which he or she has had no prior instruction if the 

student scores 90% or above on a criterion-referenced test for the applicable course. In accordance with local school District policy, a 

student in any of grades 6-12 may be given credit for an academic subject in which he or she had some prior instruction, if the 

student scores 70% or above on a criterion-referenced test for the applicable course. An example of this flexibility exists in the State 

offering alternative methods for earning credit via college course work/dual credit and applying AP/IB courses as a mechanism to 

demonstrate mastery. 

        There is precedent at the State level for flexibility in defining the delivery mechanism for instruction. The Texas Education 

Code outlines a principal’s obligation to develop and administer a personal graduation plan (PGP) for each student.  A PGP must 

provide innovative methods to promote the student’s advancement, including flexible scheduling, alternative learning environments, 
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online instruction, and other interventions that are proven to accelerate the learning process and have been scientifically validated to 

improve learning and cognitive ability.  In addition, the District is encouraged to establish for each student entering grade 9 a PGP 

that identifies a course of study that promotes college and workforce readiness, promotes career placement and advancement, and 

facilitates the student’s transition from secondary to postsecondary education (Education Code 28.0212). 

       The State provides a parent the right to request, with the expectation that the request will not be unreasonably denied, that their  

child be permitted to graduate from high school earlier than the child would normally graduate, if the child completes each course 

required for graduation.  The State outlines that the local school district (Board) has the final say concerning the request and it may 

not be appealed (Education Code 26.003(a)(3)(C), .003(b)). 

     A system of learning such as that proposed in Project L2=EARN! will rely heavily on teachers with strong pedagogical skills as 

well as school empowerment to create innovative school models and innovative teaching.  These capacities of teachers will be 

routinely assessed as this initiative is implemented. HISD’s rigorous teacher appraisal system, which is described in multiple places 

throughout this application, will provide pivotal tools and resources for ensuring excellent teaching.  It is important to note that, in 

order to create this breakthrough teacher appraisal process, HISD has taken advantage of the latitude to develop a teacher appraisal 

process in lieu of the statewide process (Appendix (B)(3)-4, p. 227). 

 

(B)(4) Stakeholder engagement and support (15 points) 
The extent to which each LEA has demonstrated evidence of— 

Meaningful stakeholder engagement throughout the development of the proposal and meaningful stakeholder support for the 
proposal, including— 

(a)  A description of how students, families, teachers, and principals in participating schools (as defined in this notice) were 
engaged in the development of the proposal and, as appropriate, how the proposal was revised based on their engagement and 
feedback, including— 
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(i)  For LEAs with collective bargaining representation, evidence of direct engagement and support for the proposals 
from teachers in participating schools (as defined in this notice); or 

(ii)  For LEAs without collective bargaining representation, at a minimum, evidence that at least 70 percent of teachers 
from participating schools (as defined in this notice) support the proposal; and 

(b)  Letters of support from such key stakeholders as parents and parent organizations, student organizations, early learning 
programs, tribes, the business community, civil rights organizations, advocacy groups, local civic and community-based 
organizations, and institutions of higher education. 

In the text box below, the applicant should describe its current status in meeting the criteria.  
The narrative or attachments should also include any supporting evidence the applicant believes will be helpful to peer reviewers, 
including at a minimum the evidence listed in the criterion (if any), and how each piece of evidence demonstrates the applicant’s 
success in meeting the criterion.  Evidence or attachments and the rationale for their inclusion must be described in the narrative 
and, where relevant, included in the Appendix.  For evidence or attachments included in the Appendix, note in the narrative the 
location where the information can be found and provide a table of contents for the Appendix.  
                HISD provided a copy of the grant for the State and the Mayor to review within the ten business days comment period. A 

copy of the communication from the State, declining to comment, is provided in Appendix (B)(4)-1, p. 234. The Mayor’s letter of 

support is found in Appendix (B)(4)-2, p. 235. Recognizing the significant potential of the Race to the Top program to aid the 

District in advancing Project L2=EARN!, district leaders in HISD met with a number of stakeholders to both engage them in the 

deliberations about the initiative and to invite their support for the proposal. 

       The principals and teachers in the schools that are part of the project are critically important stakeholder groups. Principals 

received information about the Race to the Top-District grant opportunity in their August 2013 principal’s meeting. Conversations 

focused on the project, how their schools fit into this process, and the benefits of the program at each school level: elementary, 

middle, and high school. See Appendix (B)(4)-3, p. 236 for samples of  principal’s support of the project. Once principals had the 

opportunity to provide feedback and input into the process, they, with the support of the District office, met with their teachers 

through faculty meetings, informing them of the proposal elements through a PowerPoint presentation, discussing with them the 

initiative and the grant process and securing their input. The discussions with principals and teachers included possible program 
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implications and the implementation of Project L2=EARN! Based on their feedback, the proposal was refined. At all participating 

Cohort1 schools, at least 70% of the teaching staff approved their school’s participation in the project. The same process will be used 

to gain support from the subsequent cohort schools in grant years 2 – 4. Teachers support by school can be seen in Appendix 

(B)(4)(a)(ii)-1, p. 248. 

        Community members also had an opportunity to provide feedback and input into the plan. The College and Career Readiness 

Department worked with principals to determine the best venue to meet with parents and community members to get their input and 

feedback on the proposal.  The aim was to get at least 70% of the community members and parents to approve the plan.  Students and 

their families have the most at stake in a proposal of this magnitude.  Families and students had an opportunity to learn about and 

provide input regarding this proposal. Teachers engaged their classroom students in conversations about the grant and shared the 

PowerPoint to encourage feedback regarding the project. Students were then asked to offer their support of Project L2=EARN! 

through letters of support. A sample of those are in Appendix (B)(4)-4, p. 242. 

        Parents were informed of the project by campus principals who answered questions and received comments regarding the 

project design, long-term implications and benefits for students. This process was completed at the local level with the help of the 

schools’ monthly PTA groups and monthly site-based decision making committees (SDMC), where parents and community members 

have a strong presence. Letters of support can be found in Appendix (B)(4)-6, p. 246. 

 (B)(4)(a)(i) Collective Bargaining: Texas is not a collective bargaining state; however this project has support from teacher 

associations as well as teachers. As a right-to-work state, under the Texas Labor Code, a person cannot be denied employment 

because of membership or non-membership in a labor union or other labor organization. Tex. Labor Code Ann. §§ 101.001, et al. 

The president of Houston Federation of Teachers (HFT) signed the assurances to affirm support, Appendix (B)(4)(a)(i)-1, p.247.  

(B)(4)(a)(ii) Teacher Support: In keeping with the instructions in this subsection, the proposal was brought to a vote among the 

teachers in each of the participating schools. At least 70% of the teachers on each campus demonstrated their support of the project, 
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with many of the teachers at the schools showing 100% enthusiastic support. Results are in Appendix (B)(4)(a)(ii)-1, p.248.  

(B)(4)(b) Letters of support from key stakeholders: There is broad-based and enthusiastic support for the Project L2=EARN!. 

Letters of support document not only meaningful stakeholder engagement in the development of the proposal, but also the support of 

these stakeholders for this initiative. The support of HISD principals, teachers, students, and parents in the Project L2=EARN! 

schools is documented in letters of support. Copies of the letters of support are provided as previously mentioned. Institutions of 

higher learning are also crucial partners in the implementation of the project.  University of Houston has pledged support of this 

initiative and this support is illustrated in the letters provided in Appendix (CPP)(3)(d)-3, p. 430. 

     Support from key community organizations is also essential to the success of this proposal.  The business community is solidly in 

support of this initiative, as evidenced by letters of support from the Greater Houston Partnership and Marek Brothers Systems of 

Companies (Appendix (B)(4)-5, p. 244). Associated General Contractors of America, Gulf Coast Workforce Board, Independent 

Petroleum Association of America and CenterPoint Energy- Education Outreach are also listed as partners in Appendix (CPP)(3)(d)-

2, p. 429. HISD is also pleased that the proposal earned the support of the Houston NAACP and Raise Your Hand Texas, as 

documented in the letter provided in the appendices. Additionally, HISD received support letters from the following educational 

organizations: NAACP and the Association of Hispanic School Administrators (Appendix (B)(4)(b)-1, p. 249). The support of 

political leaders in Houston was also considered critical to the success of this initiative.  Houston’s Mayor Annise Parker provided a 

letter of support, as well as Congressman Gene Green and Congresswoman Shelia Jackson Lee. These letters of support are provided 

in Appendix (B)(4)(b)-2, p. 251. 

          Earning the initial support of key stakeholders for an undertaking of this magnitude is essential to its success.  So also will be 

the ongoing support of these persons and organizations as the project unfolds over the next four years.  Throughout this process, 

HISD will routinely engage stakeholder groups in regular updates on the status of Project L2=EARN! Further, their advice will be 

sought in order to strengthen the implementation along the way. 
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C.  Preparing Students for College and Careers (40 total points) 

(C)(1) Learning (20 points) 
The extent to which the applicant has a high-quality plan (as defined in this notice) for improving learning and teaching by 
personalizing the learning environment in order to provide all students the support to graduate college- and career-ready.  This plan 
must include an approach to implementing instructional strategies for all participating students (as defined in this notice) that enable 
participating students to pursue a rigorous course of study aligned to college- and career-ready standards (as defined in this notice) 
and college- and career-ready graduation requirements (as defined in this notice) and accelerate his or her learning through support 
of his or her needs.  This includes the extent to which the applicant proposes an approach that includes the following: 
Learning:  An approach to learning that engages and empowers all learners, in particular high-need students (as defined in this 
notice), in an age-appropriate manner such that:  

(a)  With the support of parents and educators, all students— 
(i)  Understand that what they are learning is key to their success in accomplishing their goals;  
(ii)  Identify and pursue learning and development goals linked to college- and career-ready standards (as defined in 
this notice) or college- and career-ready graduation requirements (as defined in this notice), understand how to 
structure their learning to achieve their goals, and measure progress toward those goals; 
(iii)  Are able to be involved in deep learning experiences in areas of academic interest; 
(iv)  Have access and exposure to diverse cultures, contexts, and perspectives that motivate and deepen individual 
student learning; and  
(v)  Master critical academic content and develop skills and traits such as goal-setting, teamwork, perseverance, 
critical thinking, communication, creativity, and problem-solving;  

(b)  With the support of parents and educators (as defined in this notice), each student has access to— 

(i)  A personalized sequence of instructional content and skill development designed to enable the student to achieve 
his or her individual learning goals and ensure he or she can graduate on time and college- and career-ready; 
(ii)  A variety of high-quality instructional approaches and environments;  
(iii)  High-quality content, including digital learning content (as defined in this notice) as appropriate, aligned with 
college- and career-ready standards (as defined in this notice) or college- and career-ready graduation requirements 
(as defined in this notice);  
(iv) Ongoing and regular feedback, including, at a minimum— 

(A)  Frequently updated individual student data that can be used to determine progress toward mastery of 
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college- and career-ready standards (as defined in this notice), or college- and career-ready graduation 
requirements (as defined in this notice); and 
(B)  Personalized learning recommendations based on the student’s current knowledge and skills, college- and 
career-ready standards (as defined in this notice) or college- and career-ready graduation requirements (as 
defined in this notice), and available content, instructional approaches, and supports; and 

(v)  Accommodations and high-quality strategies for high-need students (as defined in this notice) to help ensure that 
they are on track toward meeting college- and career-ready standards (as defined in this notice) or college- and 
career-ready graduation requirements (as defined in this notice); and 

(c)  Mechanisms are in place to provide training and support to students that will ensure that they understand how to use the 
tools and resources provided to them in order to track and manage their learning. 

In the text box below, the applicant should describe its current status in meeting the criteria and/or provide its high-quality plan for 
meeting the criteria.  
The narrative or attachments should also include any supporting evidence the applicant believes will be helpful to peer reviewers, 
including at a minimum the evidence listed in the criterion (if any), and how each piece of evidence demonstrates the applicant’s 
success in meeting the criterion.  Evidence or attachments and the rationale for their inclusion must be described in the narrative 
and, where relevant, included in the Appendix.  For evidence or attachments included in the Appendix, note in the narrative the 
location where the information can be found and provide a table of contents for the Appendix.  
The high-quality plan (as defined in this notice) should include key goals, activities to be undertaken and the rationale for the 
activities, the timeline, the deliverables, and the parties responsible for implementing the activities.  The narrative and attachments 
may also include any additional information the applicant believes will be helpful to peer reviewers. 
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What is Linked Learning? 

Linked Learning is an approach to education that transforms 

the traditional high school experience by bringing together 

strong academics, a demanding technical education, and real-

world experience to help students gain an advantage in high 

school, postsecondary education, and careers.  Students can 
choose among industry-themed pathways in fields such as 

engineering, arts and media, and biomedicine and health.  

C. Preparing Students for College and Careers  

 The vision for Linked Learning in HISD consists of high expectations for all students and staff as the District engages 

students in their learning as they develop the skills to compete in a global knowledge economy. To accomplish the task of 

graduating every student with college and career ready skills requires a robust data warehouse; formative assessments that enables 

teachers to adjust instruction for the individual student while reflecting on his/her own instructional practices; practices for 

recruiting, developing, rewarding, and retaining the most effective teachers and principals; and turning around HISD’s lowest 

achieving schools. In order to see the vision come to pass, HISD will focus on the components of a 21st Century personalized 

learning, and the research-based strategies, that will help HISD 

continue in their mission to become the best school district in the 

country. 

At the core of Houston’s project is the concept of linking 

learning to college and career goals from the beginning of students’ 

education. To do this, students will receive personalized instruction 

that leads to mastery of skills while exploring the world of work, 

college, and careers; teachers will receive professional development 

to link learning to college and career preparation while enhancing 

the choices available to students. With the support of parents and 

educators, all participating students will have universal, digital access to learning any time, any place and flexible programming in 

the classroom, concerning time, assessment, and communication to help them accomplish their goal of graduation from high school. 

The District will ensure that the appropriate infrastructure is in place in each participating school so that every student has a voice 

and is able to participate in the design of his or her own learning. 

HISD is committed to creating a college-readiness culture using the Texas College and Career Readiness framework. All 
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students prepare an individual graduation plan in middle school to plan for grades 9–12 and beyond. With teachers, parents and 

guidance counselors, students will create a roadmap of their education to guide his or her learning in the context of personal career 

interests. Plans are evaluated and updated annually. At the elementary school level, the college culture is evident in College Day 

activities, where campus staff and students wear college/university t-shirts and participate in “college talk” where discussions are 

held with students on what it takes to go to college, as well as exploring a full range of post-secondary options. Elementary students 

will also explore “the world of work” learning about what work is, and various jobs. Middle school students begin career 

exploration through online pilot courses teaching career exploration and professional communications, as well as enable them to 

make informed choices about high school offerings. Both personalization and college/career specialization reach a peak at the high 

school level. Students choose an academy according to their professional/personal interest and both the instruction and course 

sequencing are personalized according to student voice and choice. At all grade levels, access to digital content and technology will 

enhance instruction, increase personalization, add to learning time outside of the classroom, provide greater options, expose students 

to a world beyond their community, and lead to more engagement of students in their own learning and in collaboration with others. 

By focusing on a cohort of high schools and elementary and middle schools that “feed into them,” HISD will be able to link 

STEM, literacy, and career and college preparation in a seamless structure. These schools will serve as a model for the entire district 

and will provide workable solutions that can be replicated across the district. The HISD design for personalized learning will help 

students build the intellectual stamina they need to be college-and-career-ready. Students at all levels will become invested partners 

driving their own learning. Learning experiences in areas of their interest will attract the attention of students, including those who 

may be at risk of dropping out of school. 

 (C)(1) Learning 

HISD has a history of providing families with many options allowing parents and students to choose the school that works 

best for them – whether their neighborhood zoned school, a school with a theme, or one with a particular offering. However, in 

order to truly personalize learning for the individual child, HISD is crafting an approach to instruction that also personalizes the 
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sequencing, content, and delivery of daily instruction. Students will be engaged in setting their own education goals, both short and 

long term and will have voice and choice in how they learn daily. Learning will happen in a way that exposes students to the world 

of work at an early age, allows them to explore their career aspirations in middle grades, and deepens their education through career-

focused academies in high school, all while utilizing technology in new and innovative ways. 

(C)(1)(a) With the support of parents and educators (as defined in this notice), each student has access to— 

(C)(1)(a)(i) Understand that what they are learning is key to their success in accomplishing their goals. 

The purpose of the Houston Independent School District is to “strengthen the social and economic foundation of Houston by 

assuring its youth the highest-quality elementary and secondary education available anywhere” (A Declaration of Beliefs and 

Visions, 2010). Embedded in this statement is the need to graduate every student with the skills and knowledge to pursue a career in 

a field that interests them and in which they can earn a living, whether this occurs immediately after high school or after obtaining 

post-secondary education. With that purpose in mind, HISD has set out to ensure that instruction is not only aligned to the Texas 

College and Career Readiness Standards, but that all learning engages students to identify their strengths and interests and 

subsequently make a connection to a potential career. Engaging instruction linked to career aspirations looks different as students 

mature and progress in their education. Elementary school age students will be exposed to “the world of work” through the 

introduction to basic questions such as “what is work,” “why do people work,” “what do I need to learn to have a job,” and “what 

kind of jobs can I do when I grow up.”  At this age children are becoming aware of careers simultaneously with learning 

fundamental reading, writing, mathematical, social, and cognitive skills. Once they reach middle school, students will begin the 

career exploration phase. They will be encouraged to think about their personal interests and make connections between their 

strengths and interests with the skills and responsibilities of various careers. In the middle grades, students will work with teachers 

and counselors to review their high school choice options, the courses required for certain career pathways and the level of rigor 

they will need to take on as they begin to develop a roadmap to postsecondary success. High School students will pursue 

specialization in career pathways that offer deep and meaningful learning experiences through project and work-based learning. 
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These pathways will help students understand the relevance of what they are learning by placing academic tasks, (i.e. calculating 

perimeter) into practice by planning and building a fence.  Each student’s graduation and post-secondary plans will be individually 

developed by the student in conjunction with guidance counselors and parents and will be used to guide the student’s high school 

course choices and to introduce college and career planning, and goal setting. The college and career trajectory of expose, explore, 

and specialize engages students at a young age to think about learning as a means to accomplishing goals. Through personalized 

instruction, every student will know how they learn best, be able to describe their immediate and long-term goals, and know how to 

access the resources they need to achieve the goals on their plan towards college and career success. 

(C)(1)(a)(ii)An approach to learning that engages and empowers all learners to identify and pursue goals linked to college- 

and career-ready standards, structure their learning to achieve their goals, and measure progress toward those goals; 

As students travel along the path of exposure, exploration, and specialization towards their careers, they will utilize tools that 

measure individual achievement and growth and help them plan and develop individual goals in conjunction with a guidance 

counselor, teacher input, and the student’s family.  

• In grades K-5, the Renzulli Learning System will be used to identify student interests; create strength-based assessments for 

students tailored to their interests, learning modality; and help them set tangible career and academic goals. When students 

first use the Renzulli Learning system, they complete the Renzulli Profiler, an online questionnaire that asks the student 

detailed information about themselves. This information is used by the Renzulli software to generate a personal profile of 

each student’s top interests, learning, and expression styles. The profile makes it easier for teachers to get to know their 

students and differentiate instruction effectively. Once a profile is generated, students and teachers can use it to guide their 

exploration of the Renzulli database, which has more than 40,000 online educational resources. The system allows students 

to engage in self-directed learning by exploring safe, fully-vetted resources that have been specifically matched to their 

individual profiles, and teachers have access to the database of resources, including activities that align to specific objectives, 

skills, or college and career ready standards. This system makes it easier for teachers to infuse creativity, critical thinking, 
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and problem solving into the classroom. Students will have an opportunity to apply, deepen, and extend learning–all the 

while developing 21st century skills that will make them college and career ready.  

• In Grades 6-12, students develop a Personal Graduation Plan (PGP) that outlines all available diploma options. The students 

involved in this program will be taken a step further as the schools assist the students in creating a PGP. In the state of Texas, 

a Personal Graduation Plan is used for students who are at risk and must: 

1) Identify educational goals for the student;  

2) Include diagnostic information, appropriate monitoring and intervention, and other evaluation strategies; 

3) Include an intensive instruction program; 

4) Address participation of the student's parent or guardian, including consideration of the parent's or guardian's 

educational expectations for the student; and 

5) Provide innovative methods to promote the student's advancement, including flexible scheduling, alternative learning 

environments, on-line instruction, and other interventions that are proven to accelerate the learning process and have 

been scientifically validated to improve learning and cognitive ability.  

In HISD, all students, not just at-risk students, will work with guidance counselors and their family to develop a PGP. Besides 

planning for graduation, it will also identify career and post-secondary pathways. Building on this plan, students will use the 

Naviance Succeed Success Plan as a college and career readiness platform to help them connect academic achievement to post-

secondary goals. Naviance, a college and career readiness tool, allows students to set goals, track assessments, and plan post-

secondary options. 

     To ensure that no student is lost in the system, teachers and staff serving as mentors or advocates will work individually with 

students and parents and periodically review and reassess student progress toward their goals. Although the guidance/college and 

career counselor will guide the process on each campus, the advocate will be a staff member, teacher, administrator, counselor, etc. 

who is willing to be an adult voice for the student and is willing to help the students to be successful. Teachers will have access to a 
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teacher dashboard that will serve as the entry point for student advisement and support. The District is in the process of developing a 

teacher, principal, and public dashboard that will measure progress toward the goals and assist in plan revision which will be rolled 

out in the 2013-2014 school year (Changing Systems to Personalize Learning, 2003). With assistance from a staff advocate, 

guidance counselors, and his/her parent/guardian, students will develop the ability to advocate for themselves for additional learning 

opportunities to make guidance of learning a reality at all levels of the organization. Once students enter into a career pathway in 

high school, College Access Coordinators will work with the college and career counselor to facilitate student career and college 

goal setting and decisions.  

(C)(1)(a)(iii) Students are able to be involved in deep learning experiences in areas of academic interest; 

Elementary Schools 

 As elementary students are exposed to the world of work, they will do so based on a core curriculum taught through the lens 

of real-world work scenarios and career application infused in daily activities. Using the Renzulli profiler, teachers will empower 

students to pursue their interests. Every elementary school in the District will be visited by the “Career Cowboy,” an HISD 

employee whose specialty is career exploration with elementary age students.  The Career Cowboy employs a career-oriented 

curriculum to teach students about various professions through work related concepts.  Since the teachers will be trained on how to 

use project-based learning in the classroom, one lesson they might teach is how the use of pulleys will call attention to construction, 

engineering, architecture and energy-related industries. As HISD expands this programming, it will bring the Ready Wagon, a 

mobile career exploration classroom, to schools so students can engage in activities at work stations focused around a multitude of 

jobs. Additionally, field trips with partner businesses will provide age-appropriate exposure/engagement in various fields of work.  

Middle Schools 

 In the middle grades, students will begin engaging in project-based learning within core subjects, choosing to explore areas 

of academic and career interest. In 6th, 7th and 8th grade students, parents, teachers and guidance counselors will jointly create 

students’ Personal Graduation Plans (PGP) and put in place goals for identifying options for high school choice and potential career 
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pathways. Students will create Naviance profiles for establishing goals and exploring the options for high school and beyond. In 

middle grades, students will have greater choice around the kinds of projects they complete, the topics they delve deeper into, and 

the manner in which they demonstrate mastery of skills and knowledge.  7th and 8th grade students will engage in an online CTE 

course that is a hybrid of career exploration and professional communications lessons. Middle schools will also begin introducing 

career-themed academies based on feedback from the community and industry standards.  

High Schools 

 At the high school level, HISD is rolling out a districtwide Linked Learning approach that will transform secondary 

education and enable all students to graduate ready for both college and career success. The Project L2=EARN! initiative integrates 

college preparatory curricula and programs of study with rigorous, technical professional curriculum. Through this initiative, HISD 

will transform secondary education by combining the most effective aspects of Career and Technical Education that engage students 

in learning through personalized career pathways, with the rigorous aspects of instruction in core content areas. The result will be a 

personalized pathway for every HISD student which prepares them to attend the college of their choosing, or with the skills and 

certifications to enter the workforce immediately upon graduation. HISD has created a competency-based curriculum that is more 

rigorous than the current Texas Education Agency requirements, based on additional coursework and high rigor provided in the 

classes. Student must demonstrate proficiency of content based on a competency-based learning system that will be assessed 

regularly in order to measure progress and those who demonstrate proficiency early, will advance to higher levels.  

The initiative will roll out across all HISD comprehensive high schools in four cohorts. The first cohort will engage in 

planning, preparation, and staff development during the spring and summer, with implementation of a whole school Linked 

Learning program, through Career Academies, in the following year. When the first cohort of schools enters the implementation 

year, the second cohort enters the planning year, and so on. Each school will be focused around a theme, with students choosing to 

enter a particular academy and specializing in a particular field. Within the academy, instruction will be delivered through an 

integrated approach of core curriculum and career-based knowledge. Project-based learning will be a focal point of the curriculum 
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design that honors depth and complexity, along with student choice and interest. Project-based learning will allow students to dive 

deeply into a specific research question or an industry-based problem. Students will be required to demonstrate real understanding 

and transfer of knowledge using a variety of performance tasks and projects. Work-based learning will be a strong component of 

Linked Learning, with students gaining substantive experience in a field of work through guest teachers, distance learning with 

business leaders or college-level faculty, internships, and apprenticeships. Although students will work in the small community of 

their academy, the pace at which they work will be individualized. Some students will be dual enrolled in college coursework, AP or 

IB courses, others taking technical courses towards certification or an Associate’s degree. Students with disabilities will be 

accommodated according to their Individual Education Plan (IEP).  

(C)(1)(a)(iv) Exposure to diverse cultures, contexts, perspectives that motivate and deepen individual student learning 

The City of Houston is an incredibly diverse and multicultural city. As a long-standing and growing hub of international 

commerce, Houston is linguistically and culturally diverse demonstrated in the residents from one hundred plus countries of origin 

that speak more than ninety languages. Houston is home to the third highest number of consular corps in the nation, with 92 

different countries’ consulates within the city limits (Jeff Moseley, president and chief executive of the Greater Houston 

Partnership). Consular officials develop economic, commercial, scientific and cultural relations between the countries they represent 

and the area in which they serve. An important function of these consulates is to help to increase commerce – trade, technology 

transfer, and investments between nations. Consular officials are a source of information on the economy, society, culture and 

tourism of the countries they represent (Global Houston). While the City of Houston is enormously diverse, many neighborhoods 

and communities remain homogenous. HISD will provide a culturally proficient perspective on how to help the students learn in the 

manner they are most comfortable with. HISD schools must provide students with diverse perspectives on learning and means of 

communication, as well as exposure to varying cultures. HISD students will be prepared to enter universities and the workforce not 

only ready to work alongside people of all cultures, but to grasp opportunities that come with being educated through a world view. 

The consulates, and business partners they support, are an asset and partner to HISD and will be integrated through linked learning. 
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HISD has a tradition of developing strong magnet schools and offering real school choice to families resulting in integrated 

and diverse school environments. Moreover, HISD emphasizes community engagement and partnerships to enhance the quality of 

school offerings to suit the cultural landscape of the city and meet the needs of local industry. Through the Raise Your Hand Texas 

grant, HISD conducted a study of the local labor market to help align high school linked learning curricula to local needs. The 

findings revealed an emphasis on business management and IT, but indicated that there is also a great need for manufacturing, 

architecture, construction, finance, health sciences, energy and STEM. With the largest medical center in the nation and a national 

hub of energy development, both industries draw an international presence to the City of Houston. This demands that HISD students 

be educated in the skills required of the fields, but also knowledgeable and sensitive to the cultural contexts of these industries. This 

comes from the curriculum, diverse student bodies where students learn from the diverse experiences and backgrounds of their 

peers, as well as from the diversity of HISD’s labor pool, and finally from expanded use of technology that eliminates physical and 

geographic boundaries, teachers will be able to design learning opportunities that engage students in projects with students from 

different cultures, both within and outside the district, and around the globe. Finally, project based learning demands that students 

consider the social, cultural and economic context of research questions and innovation. Additionally, HISD teachers are utilizing 

Edmodo as a means of exposing students to cultures outside of their hometown. For example, an HISD teacher connected with a 

teacher in Germany and a colleague in HISD via Edmodo and are creating a lesson that will done via Skype about the September 

11th attacks. Through Skype, students will hear firsthand accounts of what it was like to be in New York during the terrorist attack – 

an event of international proportion for which many students are either too young to remember, or were not alive to experience.  

(C)(1)(a)(v) Master academic content and skills such as goal-setting, teamwork, communication, creativity, problem-solving; 

Student’s progression in linked learning, from the exposure stage to exploratory work and building aspirations to an 

educational and specialized focus on career pathways, ensures that students are learning at an early age how to develop opinions and 

interests, set goals for themselves, make informed and thoughtful choices regarding their education, and communicate their opinions 

and needs to both peers and adults. HISD will assign an adult advocate to students at every school level in the cohort; however, part 
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of students’ growth and maturity is learning to become their own advocate. Beginning in elementary school, students will work in 

groups to solve problems, create projects, present information, and conduct research – establishing teamwork, communication, 

creativity and problem-solving skills at an early age. All staff, but especially each student’s advocate, is responsible for introducing 

the concept of goal setting with students. This will establish a school and district-wide culture of college and career aspirations, and 

also provide students with the knowledge of what success entails.  Students of all ages will be taught to create SMART goals for 

both their short and long term learning, beginning at the Pre-K level. Each student will craft his or her PGP in middle school which 

will include establishing yearly goals for themselves. Besides putting students on the path toward a diploma followed by college or 

employment, the PGP will inherently help students overcome obstacles. A natural part of working towards a goal is pushing through 

a barrier or learning to find an alternate route. Overcoming adversity and problem solving are critical skills for students to learn.  

Linked learning is a career-minded approach to education – it is a means of integrating rigorous academic content with 

meaningful experiences and activities that help students in their path toward post-secondary success. High school students will be 

housed in career academies to provide smaller communities in which to learn. Academies focused on a career theme will be used as 

a catalyst to garner student interest, focus learning, and build a coherent and relevant curricular experience” (Kemple and Wilner, 

2008). Career academies offer the opportunity for students to learn in a smaller setting within a large urban district. Working in 

teams, small groups, or pairs, students’ skill development in core content areas, as well as career education occurs through project 

based learning where students must creatively solve problems in both academic and real-world scenarios via work-based learning, 

internships, and challenging coursework. Utilizing digital content and learning management tools, students will pilot their own 

academic course and also have the ability to self-direct their learning within individual courses. 

(C)(1)(b) With the support of parents and educators (as defined in this notice), each student has access to— 

(C)(1)(b)(i)  A personalized sequence of instructional content designed to enable the student to achieve individual goals; 

Each student will work with teachers, guidance counselor, and his/her assigned advocate beginning in grade 6 to develop a 

Personal Graduation Plan (PGP). The PGP will be a living document providing a sketch of the student’s career interests, a list of 
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certifications needed, a potential pool of college choices, a map for course sequencing, a plan for which course level the student 

should aim to take (college prep, honors, AP, IB), the grades the student will aim to earn, a record of standardized test scores, goals 

for SAT and ACT scores, the timeline for college applications and potential majors. The PGP will be a living document, adjusted 

and modified as the student’s interests develop and graduation nears. The pace at which students make progress in their coursework 

and PGP depends on his/her mastery of content knowledge and skills rather than on seat time. Students who excel in their 

coursework require new challenges to keep them engaged and assistance from their schools to advance their learning. For this 

reason, students may pursue coursework at local colleges and universities or online to earn dual credit. Some students will be as 

much as a semester ahead when they officially begin college full time, and others will earn an Associate’s degree at the same time as 

they earn their high school diploma. Providing students with access to the training and assessments needed to obtain industry 

certifications will be another key focus. Students’ interests differ, as do the ways in which they are motivated to learn. A one size 

fits all approach to teaching and learning where students are expected to be motivated solely by a desire to get good grades is an 

antiquated approach, and one that leaves many students behind. In career academies, students pursue individual interests at a pace 

that is determined by their mastery of skills. In smaller learning communities, teachers and guidance counselors gain a better 

understanding of students’ individual needs and can work with each student to meet his/her learning objectives in engaging ways. In 

HISD, students are not limited by their grade level as far as exploring their interests and working at their own pace.  Advanced 

students in middle grades are able to enroll in high school level courses, for credit, whether offered at their school, a nearby high 

school, or online.  High school students select courses and level of rigor according to their aspirations and academic prowess, and 

are encouraged and empowered to see college credit through dual enrollment and online course work.  In HISD, students are thought 

of as leaders, and giving families choices is critical. 

(C)(1)(b)(ii) A variety of high-quality instructional approaches and environments; 

As students grow and mature, the methods by which instruction is delivered will change. At the elementary level, instruction 

will be personalized according to the pace and learning modality of the individual child as they are exposed to core curriculum and 
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the world of work. While students will have choice around activities and projects, a significant amount of content delivery will be 

teacher-directed. In middle grades, students have some choice in the subjects and classes they explore and to a greater extent, the 

ways in which they demonstrate mastery in terms of the topics they explore and projects they complete. As students progress 

through high school, the personalization and choice expands greatly as students elect a school, career academy, courses, research 

topics, internships, and work experiences. As juniors and seniors in high school, prior preparation and access to technology and 

instructional resources will each allow student to self-direct a significant amount of his/her instruction, supported by strong teachers 

who can guide and develop individual learning. 

As developmentally appropriate, students will work with teachers and peers in face-to-face settings, in blended learning 

environments, in fully on-line courses, and in flipped classrooms (where they can get more one-on-one support from their teachers), 

all of which can be independent, whole class, or small group work. Learning models will move from traditional and customary roles 

in the classroom to real-world tasks that engage the learner at high levels (Wiggins and McTighe, 2005). Approaches to demonstrate 

mastery of career-ready skills will include learner-centered strategies such as role-play, case studies, simulations, concept mapping, 

reflective discussion, problem-based learning, educational gaming, robotics, inquiry and interdisciplinary project-based learning, 

field lessons, internships, and blended learning with technology. Teachers in both CTE and core courses will utilize a variety of 

these approaches and as the instructional decision-makers they will constantly evaluate learner engagement and involvement and 

adjust instruction accordingly. The District’s movement to digital devices for all high school students is providing unprecedented 

access to students, extending learning time and access to resources. 

(C)(1)(b)(iii)  High-quality content, including digital learning content, aligned with college- and career-ready standards; 

HISD curriculum is aligned to the TEKS with a focus on building student independence and intellectual growth occurring 

across disciplines, across grades, and over time. These locally designed curriculum documents will be combined with the Texas 

College and Career Ready Standards and other national standards as the foundation for the goals set by the district (Appendix 

(C)(1)(b)(iii)-1, p. 256). In the elementary and middle grades, linked learning instruction will be focused on core subject areas of 
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math, science, English Language Arts, and social studies via an inter-disciplinary approach including critical thinking in math and 

science and higher order comprehension instruction in reading and writing. Comprehension, problem solving and interdisciplinary 

research in core subject areas will be enhanced by Linked Learning through career pathways in high school. Appendix 

(C)(1)(b)(iii)-2, p. 270 shows how HISD is working to narrow the achievement gap. In addition to raising the bar of academics 

through core content and career preparation, HISD is making a concerted effort to establish a college-going culture among all 

students.  HISD provides ReadiStep, a College Board resource, to all 8th graders in preparation for the PSAT.  HISD recognizes that 

some students are interested in entering the workforce immediately out of high school, yet the District believes that every student 

should meet the requirements to apply for college if they choose to do so.  For this reason, every 11th grade student in HISD will be 

enrolled in a college readiness course, a main component of which is SAT prep.  With this step, HISD is removing barriers to 

college access – the District pays for all PSAT, SAT and AP exam fees, and is providing students with support to do well on the 

exams, thereby making college a stronger reality for many students. 

Most importantly, HISD recognizes its job is not only educating students to be linguistically and mathematically literate, but 

to prepare students to work in jobs and lead industries that do not yet exist. Internet usage by young people is nearly universal; a 

2010 survey sponsored by the MacArthur Foundation found that 97 percent of young people use the Internet by 8th grade. The 

Internet is how young people obtain information, communicate and entertain themselves; on average young people spend 14 hours 

per week online, for social networking, gaming, and sharing digital resources (sharing files, blogs, and personal websites; Flanagin 

& Metzger, 2010). Based on this data, technology and the Internet are the obvious inroads for schools to make learning more 

appealing and relevant. 

According to social anthropologist Mimi Ito, “Young people learn best when it’s relevant to them, where there’s social 

connection tied to it, and when they actually have a personal interest” (Robledo, 2012). With this in mind, HISD will deploy a 

logical progression of personalized learning that capitalizes on the use of digital tools and emerging technologies allowing students 

to follow a gradual release of responsibility. All HISD schools have access to digital content via the following products that have 
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been purchased or donated for instruction, these include BrainPop, CK12, Khan Academy, SAS Curriculum Pathways, Merlot 

Multimedia Education, NBC Learn, Discovery Education, Worfram Alpha, National Repository of Online Courses, The Futures 

Channel, Thinkfinity Resources, and NCTM Illuminations (math lessons by grade level and standards.) HISD utilizes every 

resource to provide students greater access to technology whether it is principals moving from textbooks to investing in digital 

content, after school programs using grant funds to provide students with tablets and laptops for tutorials, robotics, engineering, or 

arts enrichment, or the District administration and school board investing in a 1:1 laptop initiative for high schoolers.  In year one, 

the one-to-one digital device program called PowerUP provides students and teachers at eleven high schools around the district with 

a laptop. Teachers at the eleven high schools participated in professional development this summer on how to utilize the device, how 

to incorporate digital learning with coursework, and how to instruct students on their use. In the 2014-2015 school year HISD plans 

to expand PowerUP to all comprehensive high schools in the district, providing students and teachers with unprecedented access to 

technology and integration in the classroom. Every elementary and middle school will receive laptop carts and other technology to 

support the personalized technology programs at the schools by cohort. By the fall of 2014, schools will have access to Gizmos for 

Math and Science content and ABC Clio for Social Sciences.  

HISD is currently evaluating three Digital Teaching Platforms to better utilize technology to improve teaching and expand 

access to high quality digital content. The Digital Teaching Platform (DTP) will ultimately allow the District to create its own 

digital content and share content among all schools. HISD departments, schools, and individual teachers will also create unique 

formative assessments. The resources available via the DTP enable students to engage in flipped learning. Teachers will post lessons 

and videos in the digital teaching platform for students to view outside of class. The next day, this homework lesson will be 

followed up with demonstrations to expand upon the lesson and/or to practice in the classroom. This mode of learning can also 

reduce the amount of time needed for individual remediation and provide opportunities to enrich the learning experiences of 

advanced students. Edmodo is another resource gaining popularity among HISD teachers. HISD has embraced this innovation and 

teachers who are part of the initial cohort of PowerUP have received professional development on Edmodo prior to the 2013-2014 
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school year. HISD teachers use the online tool as a means of facilitating group projects – allowing students to communicate and 

work outside of school, differentiating and personalizing instruction by assigning students to complete varied tasks or assessments, 

providing extra opportunities for learning and extending learning time.  

The District will use other funds to further upgrade hardware and connectivity to improve speed and Wi-Fi capacity to 

accommodate increasing numbers of devices and mobile technology. Teachers and students will be able to upload content and 

teachers will be able to use video streaming options to flip classroom instruction, thus targeting key learning during real class time. 

HISD will continue to implement other blended-learning strategies aimed at improving math skills, teaching students to write 

programming code, and using Scratch (designed by MIT). Scratch is a programming language learning environment intended to 

motivate for further learning through playfully experimenting and creating projects, such as interactive animations, and games. This 

program can be used by students from kindergarten to college. District paid Instructional Design Technologists will provide expert 

opinion of the effectiveness of online content.  

HISD teachers at all grade levels recognize the value of instructional technology for increasing student achievement on 

assessments, as well as for developing 21st century skills.  They also recognize that their students may be more aware of the 

available tools and adept at navigating new technology than adults.  For this reason, HISD teachers seek ideas and direction from 

their students on how to integrate technology into classwork which is ultimately more engaging for kids. This kind of strategic-

thinking and information-sharing between adults and children may not be part of the curriculum, but teachers’ willingness to solicit 

ideas and knowledge of students builds critical thinking, communication skills, student confidence, and leadership aptitude. 

(C)(1)(b)(iv) Ongoing and regular feedback, including, at a minimum— 

(C)(1)(b)(iv)(A) Frequently updated student data to determine progress toward mastery of standards; 

By design, HISD has embedded diagnostic, formative, and summative assessments in the curriculum across all grades 

(Appendix (C)(1)(b)(iv)(A)-1, p. 272). The data which is regularly collected and updated nightly will be housed in the district’s 

Data Dashboard, a repository that is compatible with systems housing statewide data and other pertinent information so that 
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individual student data is current and easily accessible. Through the Dashboard teachers have access to every student’s data and 

therefore the ability to determine student mastery of skills and knowledge. A principal dashboard is updated nightly to provide 

school leaders with school-wide data, as well as the option to disaggregate by grade, teacher and student, including formative 

assessments, STAAR, attendance for teachers and students and many other appropriate data resources. Teacher advisors and school 

personnel can view the data to determine individual needs, strengths, and immediate next steps and long-term planning for students. 

Students and parents also have access to the Dashboard, enabling them to track his/her performance, as well as view school-wide 

data to better inform school choice options as they plan their high school options. As stated previously, HISD has selected three 

vendors as finalists to provide a Digital Teaching Platform (DTP) or learning management system; a selection will be made this fall. 

Once a platform is selected, the district will begin loading curriculum and developing the skills of central office staff around digital 

learning. The DTP will be available for schools to use in the 2014-2015 school year at which point HISD will be on its way to 

developing its own digital curriculum and formative assessments. 

(C)(1)(b)(iv)(B) Personalized learning recommendations based on the student’s knowledge and skills, and supports;  

Every student will develop a Personal Graduation Plan in conjunction with their teachers, counselors, advocate, and family. 

This will be used to guide the child’s course sequencing, high school options, dual enrollment, industry certifications, and college 

and career interests. The PGP will be updated throughout the school year and over the course of the student’s middle and high 

school career. In the classroom, teachers will utilize the DTP to personalize instruction. Currently, teachers develop formative 

assessments via EdPlan, which allows them to determine an individual student’s mastery of skills and knowledge. In future years, 

the DTP will allow teachers to create their own assessments using quizzes that are aligned to college and career ready standards. 

This allows the teacher to determine individual student needs and adapt the content provided to each student using the digital 

curriculum. Currently for elementary students, the district utilizes iStation to determine students’ interest areas and adapt content in 

reading and Think Through Math for math content. At the high school level, Naviance is used to gauge students’ interests, direct 

their learning according to their interests and college or career goals, and track the completion of college application requirements. 
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(C)(1)(b)(v)  Accommodations and high-quality strategies for high-need students to help ensure that they are on track; 

Career Academies 

Through HISD’s Linked Learning initiative, all high schools will offer programs of study focused around a career theme. 

Each student will select a Career Academy that places them in a cohort or smaller learning community of their peers, through which 

their high school curriculum will be delivered. Teachers within each Career Academy are able to deliver personalized instruction to 

a dedicated cohort of students because the design enables teachers to know individual students intimately. Teachers will be 

committed to the five most important components of career academies. They are 1. Personalization, 2. Data-driven management, 3. 

A curriculum- and instruction-centric approach, 4. Community partnerships, and 5. Creating a climate for success (Kemple, 1997). 

By focusing on a cohort of students, and utilizing these five principles, teachers are able to identify and accommodate students with 

high needs or at-risk students. Both teachers and students benefit from creating a personalized climate, and HISD realizes that 

achievement will only improve as a result of a substantial investment in teachers to help them learn what it means to teach in a 

rigorous manner and how to achieve relevance by changing the nature of curriculum and instruction.  

Personal Graduation Plan and Individual Education Plan 

The Personal Graduation Plan that begins in middle school will support students at risk of dropping out by helping the 

student identify and develop his/her own goals and interests. With an advocate to support them, and a better relationship with his or 

her teachers, a struggling high school student can be spotted more easily and appropriate supports put in place. Students with 

disabilities already have a very personalized approach to their learning through their Individual Education Plan (IEP) and will 

benefit from the inclusive approach of HISD within the Career Academies. HISD is aware that students’ disabilities vary, and those 

who are able to participate in Advanced Academics may still require accommodations or modifications while enjoying the rigorous 

opportunities of honors, AP or IB coursework. Professional development for core subject teachers in modifying instruction for 

students with disabilities will be enhanced as HISD strives to better implement the needs of students with disabilities through IEPs.  

English Language Learners 
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HISD has a significant population of bilingual students and English Language Learners (ELLs) (60,586) whose needs also 

differ. HISD plans to offer a dual language strand within a Career Academy at select high schools to allow students who are 

bilingual to utilize both English and Spanish skills while developing a career concentration. House Bill 5 was passed by the Texas 

legislature in 2013 and signed into law by Governor Perry; one component of HB 5 grants a seal of bilingualism on high school 

diplomas, which demonstrates the value of this skill to the Texas economy. As a result of this change, TEA is currently determining 

the requirements for earning this designation. Addressing the linguistic and social-affective needs of English Language Learners has 

been at the forefront of the district’s focus. Several district-wide projects are in motion to better support ELL students. One such 

project is the development of a four day institute Everyday ExcELLence to assist teachers in understanding the cognitive, affective, 

and linguistic needs of ELL students. This training weaves second language acquisition theory with J. Seidlitz’ work Navigating the 

ELPS and includes eight easily implemented routines to develop language in all four skill areas of listening, speaking, reading and 

writing. ELL students must use academic language (Chamot and O’Malley, 1994 and Cummins, 2006), increase word knowledge to 

make it possible for students to engage with, produce, and talk about texts (Flynt and Brozo, 2008), and develop the language used 

in academic settings (Echevarria, Short, and Vogt, 2010). Teachers use scaffolding to model specific school learning with the “I do”, 

“We do”, and then “You do” framework (Mooney, 1996). Informal progress monitoring allows teachers to monitor comprehension 

and make informed instructional decisions (Airasian, 2005).  

Multi-Tiered System of Support 

 Additionally, HISD is also rolling out a Multi-Tiered System of Supports (MTSS) as a Response to Intervention (RtI) 

strategy to address academic and behavioral challenges. iStation will be used as a universal screener for all K-8 and struggling 9th 

grade students, corroborated or refuted by other sources of data, to identify students who are behind in reading. Students deemed 

below grade level will receive 30 additional minutes of reading instruction daily. If Tier II intervention is not adequate students are 

referred to Tier III which consists of 30-60 minutes additional reading instruction in small groups or one-on-one.  

(C)(1)(c) Provide support to students on how to use the tools and resources provided to track and manage their learning. 

        84 

 



Systems for Managing Learning 

HISD is committed to not only providing students with tools to manage their learning, but ensuring students know how to 

use the tools and are doing so in a way that increases their learning, ability to set and meet goals, and engage in their own learning. 

One way the District is doing this, is by setting goals for Naviance use at campuses across the district. HISD’s College and Career 

Readiness Departments have established grade level goals for how Naviance is to be used and program specialists will be meeting 

with each campus to ensure the goals are being met. For example a 6th grade Scope and Sequence Activity is “Create two SMART 

goals for 6th grade after a review of their 5th grade record” (attendance, achievement, discipline, etc.)  A lesson is associated with the 

activity, the learning objectives of which are: reinforcing the importance of setting goals; reviewing the difference between short-

term and long-term goals; evaluating their own progress towards previously set goals; modifying goals as necessary, all based on 

their dreams for the future. The District will monitor the assigned task and assist where needed until completion and prior to the 

District’s deadline. This will be done through a collaborative effort of CTE and teachers who will set up time in the classroom to 

complete all information through the Naviance system.  

Coursework for Managing Learning 

Another key aspect of guiding the learner will be HISD’s Digital Citizenship course for students. The District is in the 

process of developing an online Digital Citizenship course for students, where all students will explore the need to use the internet 

and technology effectively, responsibly, safely and with respect towards others’ productivity and personal data. This course will 

include tips on searching for content, copyright laws, intellectual property issues, safety and security, preventing cyber-bullying and 

harassment, evaluating the validity and reliability of content, being effective and respectful communicators, and safeguarding 

personal information. At the elementary and middle school levels, the course information will be taught at an age-appropriate level 

and during the school day throughout the year. Teachers in the PowerUp pilot program are engaged in PD on utilizing laptops in the 

classroom and how to support students in their use as well. Teachers and Guidance Counselors will instruct students on the use of 

Naviance and iStation to gauge their interests in various fields as they work together to develop, implement and modify each 
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individual’s PGP. Students of all ages will be assigned an advocate who is familiar with his/her individual needs, interests and 

learning modalities and students will also be developed to self-advocate. Parent engagement is a focus for HISD, and each school 

will be supported in their efforts to educate parents on how to use the Data Dashboard to review students’ grades and test scores on 

classwork and statewide assessments, as well as how to use the Dashboard to make informed choices about high school options.  

Additional Support for Managing Learning 

HISD understands that awarding a diploma to every student does not guarantee a fully prepared workforce and that students 

and families require support during the transition to college. HISD plans to create a Summer Bridge program for elementary 

students as they enter middle school, middle school students as they enter high school, and high school grads transitioning to 

institutions of higher education. The program will provide students and families opportunities to learn about college, academic rigor, 

and transition strategies. HISD will seek to work with colleges and universities as well as former HISD students to facilitate 

conversations focused on college success and persistence. Other HISD departments will be engaged as necessary in providing the 

summer program, especially as it grows in size and impact each year.  C1 - Action Plan is in Appendix (C)(1)(d), p. 273 
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(C)(2) Teaching and Leading (20 points) 
The extent to which the applicant has a high-quality plan (as defined in this notice) for improving learning and teaching by 
personalizing the learning environment in order to provide all students the support to graduate college- and career-ready.  This plan 
must include an approach to implementing instructional strategies for all participating students (as defined in this notice) that enable 
participating students to pursue a rigorous course of study aligned to college- and career-ready standards (as defined in this notice) 
and college- and career-ready graduation requirements (as defined in this notice) and accelerate his or her learning through support 
of his or her needs.  This includes the extent to which the applicant proposes an approach that includes the following: 
Teaching and Leading:  An approach to teaching and leading that helps educators (as defined in this notice) to improve instruction 
and increase their capacity to support student progress toward meeting college- and career-ready standards (as defined in this notice) 
or college- and career-ready graduation requirements (as defined in this notice) by enabling the full implementation of personalized 
learning and teaching for all students, in particular high-need students (as defined in this notice), such that: 

(a)  All participating educators (as defined in this notice) engage in training, and in professional teams or communities, that 
supports their individual and collective capacity to— 

(i)  Support the effective implementation of personalized learning environments and strategies that meet each 
student’s academic needs and help ensure all students can graduate on time and college- and career-ready;  
(ii)  Adapt content and instruction, providing opportunities for students to engage in common and individual tasks, in 
response to their academic needs, academic interests, and optimal learning approaches (e.g., discussion and 
collaborative work, project-based learning, videos, audio, manipulatives);   
(iii)  Frequently measure student progress toward meeting college- and career-ready standards (as defined in this 
notice), or college- and career-ready graduation requirements (as defined in this notice) and use data to inform both 
the acceleration of student progress and the improvement of the individual and collective practice of educators (as 
defined in this notice); and 
(iv)  Improve teachers’ and principals’ practice and effectiveness by using feedback provided by the LEA’s teacher 
and principal evaluation systems (as defined in this notice), including frequent feedback on individual and collective 
effectiveness, as well as by providing recommendations, supports, and interventions as needed for improvement.  

(b)  All participating educators (as defined in this notice) have access to, and know how to use, tools, data, and resources to 
accelerate student progress toward meeting college- and career-ready graduation requirements (as defined in this notice).  
Those resources must include— 

(i)  Actionable information that helps educators (as defined in this notice) identify optimal learning approaches that 
respond to individual student academic needs and interests;  
(ii)  High-quality learning resources (e.g., instructional content and assessments), including digital resources, as 
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appropriate, that are aligned with college- and career-ready standards (as defined in this notice) or college- and 
career-ready graduation requirements (as defined in this notice), and the tools to create and share new resources; and 
(iii)  Processes and tools to match student needs (see Selection Criterion (C)(2)(b)(i)) with specific resources and 
approaches (see Selection Criterion (C)(2)(b)(ii)) to provide continuously improving feedback about the effectiveness 
of the resources in meeting student needs. 

(c)  All participating school leaders and school leadership teams (as defined in this notice) have training, policies, tools, data, 
and resources that enable them to structure an effective learning environment that meets individual student academic needs 
and accelerates student progress through common and individual tasks toward meeting college- and career-ready standards 
(as defined in this notice) or college- and career-ready graduation requirements (as defined in this notice).  The training, 
policies, tools, data, and resources must include:  

(i)  Information, from such sources as the district’s teacher evaluation system (as defined in this notice), that helps 
school leaders and school leadership teams (as defined in this notice) assess, and take steps to improve, individual 
and collective educator effectiveness and school culture and climate, for the purpose of continuous school 
improvement; and 
(ii)  Training, systems, and practices to continuously improve school progress toward the goals of increasing student 
performance and closing achievement gaps (as defined in this notice). 

(d)  The applicant has a high-quality plan (as defined in this notice) for increasing the number of students who receive 
instruction from effective and highly effective teachers and principals (as defined in this notice), including in hard-to-staff 
schools, subjects (such as mathematics and science), and specialty areas (such as special education). 

In the text box below, the applicant should describe its current status in meeting the criteria and/or provide its high-quality plan for 
meeting the criteria.  
The narrative or attachments should also include any supporting evidence the applicant believes will be helpful to peer reviewers, 
including at a minimum the evidence listed in the criterion (if any), and how each piece of evidence demonstrates the applicant’s 
success in meeting the criterion.  Evidence or attachments and the rationale for their inclusion must be described in the narrative 
and, where relevant, included in the Appendix.  For evidence or attachments included in the Appendix, note in the narrative the 
location where the information can be found and provide a table of contents for the Appendix.  
The high-quality plan (as defined in this notice) should include key goals, activities to be undertaken and the rationale for the 
activities, the timeline, the deliverables, and the parties responsible for implementing the activities.  The narrative and attachments 
may also include any additional information the applicant believes will be helpful to peer reviewers. 
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(C)(2) Teaching and Leading                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                               

 HISD understands that just like students, teachers and school leaders require differentiated options in terms of the coaching, 

support, and development they receive in order to improve their instructional delivery and effectiveness. For this reason, the District 

has a highly personalized approach to professional development.  

(C)(2)(a) Educators engage in training that supports their individual and collective capacity to— 

(C)(2)(a)(i) Support the effective implementation of personalized learning environments that meet students’ academic needs;  

Through school-based professional learning communities, multi-day summer institutes, and school-based-coaching and 

mentoring, district staff support teachers so that they can provide student-centered learning environments where a variety of 

approaches thrive and where teachers can deliver a personalized, coherent, relevant, and challenging curriculum. The District will 

encourage teachers to become co-learners with students, design learning experiences that facilitate learning beyond the classroom 

that contribute to the community as a whole, use an interdisciplinary approach to engage students in meaningful learning 

experiences, provide time for students to reflect on their own learning, design problem-based learning experiences that require a 

team approach, and recognize that students express their learning in multiple ways beyond the test. 

Teacher Supports 

     HISD intends to support teachers as they move from traditional teacher-centered environments to learner driven models where 

the teacher is a facilitator of learning and the student becomes a self-directed learner demonstrating mastery of required 

competencies and formalized learning that happens anytime, anywhere. The shift will be a gradual one allowing for intensive 

professional development led by Instructional Design Technologists, Teacher Development Specialists (Appendix (C)(2)(a)(i)-1, p. 

281), and school building administrators (all locally paid). Everyone charged with transforming learning in the context of a 

personalized, digital environment will be required to model delivery in the format expected for students. Expectations for the shift in 

teaching and leading are in keeping with the changes proposed by the Texas College and Career Readiness Standards and the HISD 

evaluation model as shown in the Instructional Practice and Professional Expectations rubric (Appendix (C)(2)(a)(i)-2, p. 282).   
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HISD’s movement at the secondary level to Career Academies requires professional development for both Career and 

Technical Education teachers and traditional core subject teachers in order to support their transition to Linked Learning as they 

work alongside one another. Students will be housed in an academy as they complete their high school education, and teachers will 

be assigned to particular academies. The teachers within each academy will be given time to work collaboratively to plan an 

interdisciplinary curriculum, as well as linking curriculum to career pathways. Additionally, teachers of the same content area will 

have time to work in professional learning communities to strengthen their skills and discuss instructional strategies based on the 

core subject matter. Finally, teachers will have opportunities to engage in summer externships to learn more about their pathway by 

shadowing an industry partner.  An overview of the Linked Learning approach can be found in Appendix (C)(2)(a)(i)-3, p. 305. 

School Staff Supports 

Guidance counselors and administrators will receive significant training on master scheduling during the cohort’s planning 

year in order to master the skill of course sequencing and scheduling students within academies, which naturally becomes more 

challenging as students reach 11th and 12th grade and pursue dual enrollment at a college or university or the need to accommodate 

advanced students with numerous AP offerings. Guidance counselors, advocates, and college counselors will receive specialized 

professional development to implement the highly personalized Personal Graduation Plan, as well as to sharpen the focus of 

exposure and exploration of college and career in elementary and middle grades. Teacher Development Specialists (TDS) are a 

critical component of HISD’s approach to supporting effective teaching. TDS are experienced, committed educators who partner 

with teachers to ensure their continuous growth and development. TDS have a record of success with students as classroom teachers 

and bring content expertise and effective practices to the coaching role. TDS work with teachers in consultation with principals to 

observe teachers, jointly identify a goal and co-plan around an instructional strategy, model and practice the strategy, provide 

feedback and collaboratively reflect on progress, and re-examine the strategy as needed.  

District Supports 
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Finally, ConnectEd is the District’s partner in rolling out the Linked Learning initiative and will be a large presence on 

participating campuses providing staff with training on incorporating project-based learning. ConnectEd will provide teachers 

specific PD on working within curricular teams that teach student cohorts. In particular, teachers will learn strategies related to 

processes for teaming, running effective meetings, engaging with external partners, developing interdisciplinary units and projects, 

effective strategies in online curriculum building and online learning as well as parent and community engagement within a linked 

learning model. These topics holistically will guide the career academy model in providing students with a personalized learning 

environment that contextualizes learning across curriculum, develops relational modes of engagement among teachers, students, 

their parents/guardians, and the relevant business partners. Personnel from ConnectEd will also provide job embedded coaching for 

principals and their leadership teams including the guidance counselors through leadership coaches on implementing the career 

academy model from a school level and specific job embedded coaching to teachers through their pathway coaches. Pathway 

coaches will guide teachers in creating vibrant lessons, units, and projects that cross the curriculum in order to ensure fidelity of 

programming within the linked learning model. Additionally, a district-level coach will be assigned to work with schools and 

Central office to help them implement the strategies coherently and effectively.  Guidance counselors will also receive training on 

the various career exploration tools readily available to schools through the ConnectEd online environment, ConnectEd Studios, as 

well as targeted training in master scheduling as it relates to proper teacher and student placement in career academies. In terms of 

specified roles, principals and counselors will need support and professional development on implementing the Linked Learning 

strategy on a campus as they are the campus-based leaders that will manage implementation. Engagement in all facets of 

professional development from ConnectEd will be necessary for these essential positions. 

(C)(2)(a)(ii)  Adapt content and instruction, in response to academic needs, interests, and optimal learning approaches;   

HISD prepares students to be college-and-career-ready by using strategies that help the student be academically ready, as 

well as, financially, emotionally, and socially equipped. District paid College Access Coordinators at each campus will assist 

students and their parents with the processes to apply for college, scholarships, financial aid, and more. Grad Labs using the APEX 
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system, operated by Grad Lab Coaches, are already being used to help students at risk of failing or those who wish to accelerate. 

The graduation coaches help students with the courses, which are designed to "catch them up" for graduation (Appendix 

(C)(2)(a)(ii)-1, p. 307).  

Whenever possible, core Universal Design for Learning principles will be applied when making adaptations in curricular 

design. Classroom and district assessments, along with teacher appraisal and professional development, will be linked to inform 

instruction on a continuous basis and allow for flexibility and differentiation. Students will engage in individual tasks, such as 

capstone projects, that highlight their strengths and address content requirements. Students will participate in common performance 

tasks that allow choice and differentiation and are designed to showcase understanding through interdisciplinary units of study.  

Beyond teaching students to be autonomous learners, teachers will build an instructional repertoire that includes optimal 

learning approaches where instruction is interactive or experiential. Through the use of the HISD Video Exemplar Project 

(Appendix (C)(2)(a)(ii)-2, p. 308) that features exemplary practices, teachers will learn how to use a multitude of approaches in the 

context of their own classrooms. For example, during after school hours, teachers will view and practice reflective discussion and 

collaborative work, using  debates, role playing, problem-solving, simulations, Socratic seminar, case studies, concept mapping, 

concept attainment, STEM pedagogy, flipped classroom models, and best practices for curriculum delivery, as early as elementary 

school grades. Virtual teacher-to-teacher conversations will be facilitated across participating schools through the newly acquired 

HISD e-Learn Management System designed to facilitate robust online, personalized learning and collaboration among teachers and 

school leaders.  

Houston ISD is not just giving teachers these tools.  IT, Curriculum and Professional Development departments have 

developed and will continue to develop and deliver workshops to help teachers incorporate technology so that learners benefit from 

a learner-centered approach, including flipped lessons, collaborative learning, project-based learning, and the personalization of 

learning available through formative assessments and adaptive content. Technology provides teachers the option of selecting from 

multiple sources of information and to shift from being presenters to facilitators of the learning process.  
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(C)(2)(a)(iii)  Measure and use data to accelerate student progress and the improvement of collective practice of educators; 

The District’s Digital Teaching Platform (DTP) will include a Curriculum Management System which will contain 

standards, scope and sequence, and calendars. It will be linked to a Learning Object Repository (LOR) and a Learning Management 

System (LMS). HISD’s currently utilizes EdPlan as a formative assessment tool, which provides teachers with specific academic 

data to address each student’s individual learning needs. This data is used to help teachers reteach and redirect student learning.  The 

system is personalized for the students so that those areas where the student is having difficulty will be expanded to provide more 

opportunities for student learning. Eventually, as teachers and curriculum specialists produce formative assessments in the DTP and 

map individual quiz questions to specific standards, the DTP will replace EdPlan as the formative assessment tool. Another 

resource, the Teacher and Principal Dashboard is a district-created warehouse which stores extensive and comprehensive data by 

school, student, and teacher and allows teachers and principals to access, disaggregate and analyze school or student data in order to 

inform instruction. A graphic of the District’s technology integration ecosystem is available in Appendix (B)(1)(c)-1 p. 85).  

HISD currently offers professional development on the technology tool Edmodo for teachers implementing the 1:1 PowerUp 

initiative. Teachers who excel in the use of Edmodo will be utilized, in conjunction with the District’s plan to create Career 

Pathways, to lead workshops of Project L2=EARN! cohort teachers on how to utilize this tool in their classrooms. This peer-to-peer 

approach ensures open dialogue and sharing of new ideas. Edmodo allows teachers to set up their classes and post lesson plans, 

assignments, and even quizzes. Students may contact their teachers directly with questions and turn in assignments electronically. 

Parents can also view the site to see their child’s assignments and grades. In turn, teachers can send alerts to parents about upcoming 

tests, missed assignments, attendance, etc. Teachers are also using it as an online PLC to collaborate - posting and critiquing lesson 

plans, and asking and answering questions. For example, an HISD social studies teacher posted that she was new to Edmodo and 

asked how teachers are using it. One HISD teacher responded that he uses Edmodo as his primary learning platform, listing all class 

information, links, etc. so that students can access them at any time. “Edmodo also allows me to stay more organized and run almost 

paperless,” he wrote. An Advanced Placement U.S. history teacher responded that his classes take all their quizzes on Edmodo to 
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preserve instruction time. When questioned about low-income students having access, he responded that over the past two years, he 

has had a 90 percent completion rate on assignments and quizzes (HISD Blog). Even this high percentage rate of assignment 

completion is expected to increase with the 1:1 laptop initiative through the district.   

(C)(2)(a)(iv) Improve teachers’ and principals’ effectiveness by using teacher and principal evaluation 

One of the key strategies of the District’s Effective Teacher Initiative (ETI) is “Individualized Support for Teachers”. This 

strategy has been purposefully coupled with the “Useful Appraisals” strategy in order to ensure that all classroom observations and 

other observations of teacher practice are followed by feedback to the teacher about their practice. The teacher evaluation system 

has been designed to begin each school year with a conference between teacher and appraiser where every teacher will identify 2-3 

areas of development, based on prior year individual evaluation scores on the instructional standards set by the District, to create an 

individualized professional development plan, or IPDP. The teacher evaluation system requires each teacher to meet regularly 

throughout the year with his/her appraiser to revisit and modify the IPDP based on ongoing feedback; therefore, the IPDP is 

developed between teacher and the appraiser. The appraiser observes four times over the course of the year (Appendix 

(C)(2)(a)(iv). p. 311).  

 In addition to the IPDP, HISD is training appraisers and teacher coaches on the development cycle to ensure each individual 

teacher’s IPDP is used as a meaningful development tool and every teacher receives multiple opportunities throughout the school 

year to identify specific development needs as an outcome of the evaluation observations. The development cycle is comprised of 

the following components: establish and maintain a positive relationship with teacher; become familiar with the teacher’s practice; 

engage in conversation to identify focus area and professional learning target; select PD approach in collaboration with the teacher 

that provides teacher with relevant instructional strategies to help meet his/her target; teacher implements the strategies; observe and 

generate rubric-aligned feedback; and collaboratively reflect and re-examine target. 

In HISD, the use of key data to inform its decisions and manage high levels of performance district-wide begins with the 

Staff Review Process, a component of the District Human Capital Management System (HCMS). As a result of the efforts put into 

        94 

 



 
Conferences 

Formal meetings with appraiser to 

discuss performance, set goals, create 

and update development plan 

Ongoing Feedback 

Observations and walkthroughs 

followed by feedback  

Individualized Development 

Learning activities informed 

by development plan 

Self-Reflection 

Reflect on performance, student 

progress, and professional goals 

Appraisal and Development Cycle 

building this staff review process, 100 percent 

of teachers were assigned staff review ratings in 

the 2010-11 school year. This data was used to 

inform various school management 

conversations between District school support 

officers (SSO) and principals and led to 

decisions and analyses impacting the overall 

effectiveness of HISD’s teacher workforce.  

Data from TDS observations and 

feedback and ratings from appraisers were 

analyzed at the District level to identify which 

Instructional Practice criteria were most in need 

of development support at the school level. 

Evaluation data in this way has been 

disaggregated and analyzed at both the 

individual teacher and school level so that 

teachers receive direct support on their specific 

development areas and the District can offer professional development to schools that meet the needs of the majority of teachers.  

(C)(2)(b) Educators have access to, and know how to use, tools, data, and resources to accelerate student progress including: 

(C)(2)(b)(i)  Actionable information that helps educators identify optimal learning approaches; 

Teachers are expected to support students’ individual growth by tapping into their interests and strengths, while at the same 

time addressing their gaps and weaknesses. Teachers will received professional development on how to administer interest 
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inventories and develop student profiles to determine students’ interests, strengths, and areas for growth. Renzulli is a tool that 

gauges interests and strengths at the elementary level. Middle and high school students will be guided by their PGP. With the 

Teacher Development Specialist teams in place, HISD has been able to provide meaningful observations, conferencing, coaching, 

and support for teachers. All teachers will receive professional development on the mechanisms in place to support student 

acceleration through a competency-based curriculum. Teachers will use the information provided by the formative assessment data 

during set time frames for data review. The school will ensure that teachers are choosing the appropriate tools and will provide face-

to-face and on-line training so that advisors can provide parents and students the necessary training to use the tools and access data 

addressing graduation requirements and preparation for college or career. The HISD Video Exemplar Project allows teachers to 

view and practice instructional strategies directly related to their appraisal and to improved student performance. STEM teachers 

will use the Developing Mathematical Ideas (DMI) Professional Development series, a practical, accessible, and non-intimidating 

professional development program. The strategic use of data to track and monitor performance and hold leadership accountable to a 

set of objective standards has been a critical factor in HISD (See Appendix (C)(2)(b)(i)-1, p. 334). HISD’s investments in the 1:1 

PowerUp initiative, Digital Teaching Platform and other technology infrastructure, systems, and processes will be critical supports 

for personalized instruction, instructional decision-making, and improving student achievement.  

(C)(2)(b)(ii)  High-quality learning resources including digital resources and the tools to create and share new resources; 

       HISD is not just giving teachers technology tools. IT, Curriculum and Professional Development departments have developed 

and will continue to develop and deliver workshops to help teachers incorporate technology so that learners benefit from a learner-

centered approach, including flipped lessons, collaborative learning, project-based learning and the personalization of learning 

available through formative assessments and adaptive content. The teachers who perform best using the digital devices in the 

PowerUP program will be tapped to lead professional development for their peers. PD will include occasional Friday dismissals 

followed by Saturday academies. Training will be provided on using the devices but more importantly, PLCs will be formed by 

content area to allow teachers to discuss how the devices can be used to design lesson plans. As teachers expand their use of 
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Edmodo, they are collaborating on lesson planning, sharing resources, and creating online PLCs to share resources and hold 

discussions. Teachers use iStation and Think Through Math for assessment and intervention. Teachers also have access to online 

curriculum documents, NBC Learn, and other online databases through Library Services. The DTP will ultimately be the place 

where HISD’s district-created digital content will be housed, with thousands of HISD teachers having access to a range of resources. 

(C)(2)(b)(iii) Processes and tools to match student needs with specific resources to provide continuously improving feedback; 

Parent Student Connect (PSConnect) is an online service launched by HISD in September 2009, which allows registered 

users (i.e., parents and students) to log in to access a variety of student information, see class assignments and school calendars, 

and even communicate electronically with teachers. AVID (Advancement Via Individual Determination) prepares first generation 

college going students in the academic mid-range for four-year college acceptance and completion. Major AVID components are 

the elective class, the AVID curriculum, the AVID faculty at each school, and AVID tutors. Personal Graduation Plans (PGP) 

track state assessments (STAAR) and coursework leading to graduation and a diploma. The PGP includes diagnostic information, 

interventions, evaluation strategies and innovative methods to promote student advancement. The plans will be devised and 

adjusted using the ongoing advisor/advisee process. Students and parents will also have access to the online Data Dashboard, 

which will show students’ individual assignments, performance on formative assessments, and provide a wealth of information to 

families as they plan their child’s education progression through choices of middle and high schools, and the college application 

process.  Teachers will use these tools to gauge student learning and provide opportunities for students to improve their cognitive 

skills.  Formative assessment examples can be found in (Appendix(C)(2)(b)(iii)-1, p. 357). 

HISD’s educator evaluation system or appraisal and development process will be used to provide all participating teachers 

and principals with timely, regular, accurate, useful feedback on their performance and individualized development that will be 

used for continuous improvement. Teacher Development Specialists will coach strategies and model new instructional practices 

(Appendix (C)(2)(b)(iii)-2, p. 358). Principals will observe teachers using the Instructional Practice Criteria (Appendix 

(C)(2)(b)(iii)-3, p. 359) to provide them with feedback that matches student needs.  
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(C)(2)(c)  School leaders and leadership teams have training, policies, tools, data, and resources and must include:  

(C)(2)(c)(i) Information, from the teacher evaluation system…to improve, educator effectiveness and school culture…;  

Beginning with the 2011-12 school year, the Teacher Appraisal System has been a key factor of HISD’s human capital 

strategy to improve teacher effectiveness by clearly articulating professional expectations formally adopted by the District. The 

teacher appraisal process follows an Instructional Practice Rubric that designates four levels of performance concerning instruction 

and planning. The Instructional Practice and Professional Expectations Rubric establishes common language describing effective 

teaching and learning and enables teachers to understand the District’s expectations, as well as to gauge their own skills. The student 

performance criteria are designed to ensure fairness and accuracy. Teachers have multiple measures of student learning and those 

with value-added-growth as one of the measures have at least one non-value-added measure. Using this growth metric, teachers, 

schools, and the District can interpret the impact of its curriculum, instruction, programs, and practices on student achievement. To 

ensure success, the District has new performance management tools integrated into PeopleSoft and a system of electronic data 

collection for monitoring and analysis. Principals are able to correlate student performance in their schools with teacher performance 

in a timely fashion in order to make informed hiring decisions. The Principal Dashboard enables administrators to view in-house 

school data in any variety of ways – whole school, by grade, by teacher, individual student or subject, as well as view attendance, 

discipline, and statewide assessment data. Additionally, principals can use real time data to gauge student engagement, assess school 

culture, and take necessary steps towards meaningful school improvement issues.  

(C)(2)(c)(ii)  Training, systems, and practices to continuously improve student performance and close achievement gaps. 

Teacher Training/PD 

 The District has eliminated large group professional development with one-size-fits-all criteria in favor of a more specialized 

format that uses technology tools and face-to-face, just-in-time coaching and training that is school-based and closely monitored for 

its effectiveness. Professional development is customized and personalized based on individual needs. Using the teacher appraisal 

rubric and their prior years’ evaluations, teachers evaluate their own effectiveness to determine where they require additional 
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support and also determine areas of interest for deeper learning. This approach empowers teachers to recognize his/her own areas for 

growth and take a proactive approach to their development. It also empowers teachers to explore their strengths and areas of interest 

at a greater depth. HISD shies away from a one-size-fits-all-approach for both students and educators.  Additionally, teachers will 

receive specific technology training that will show them how to flip the classroom and allow the students to lead learning.  They will 

learn how to integrate technology into the daily teaching, and guide the students in understanding the benefits of their anytime, 

anywhere learning. 

Specialized Training 

       CTE teachers are required to maintain certain industry credentials and are encouraged to participate in job-specific trainings to 

maintain up-to-date knowledge of their field. In addition to the regular course offerings for professional development, the Linked 

Learning initiative model requires teachers to accelerate their knowledge of various industries and the application and relevancy of 

academic standards to real-world jobs. CTE and core subject teachers will work together far more extensively to integrate curricula. 

With the shift to Linked Learning, both CTE and core subject teachers will be encouraged to pursue career externships with industry 

partners over the summer months. These professional externships will allow teachers to immerse themselves in industries to gain 

practical knowledge of various jobs, and also to gain insight and ideas for integrating career scenarios into daily instruction. HISD’s 

network of community and business partners is not only beneficial to the learning experiences of the District’s students, but to 

educators, as well. Educators actively engaged in professional learning will lead to more engaging instruction, a means to improving 

student learning and decreasing the racial/ethnic and socioeconomic achievement gaps. 

Administrator Training 

Extensive administrator training has prepared the evaluators for a fair appraisal process. However, appraisal is just one 

component. The District has also implemented the ASPIRE Awards using EVAAS to determine growth (progress) and value added. 

Through the ASPIRE Award Program, HISD strives to recognize the impact of teachers, campus administrators, and many other 

employees who are accelerating student progress at the highest levels. Recently, through the ASPIRE Award Program, HISD 
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distributed $35.1 million across 12,390 campus-based staff members whose work led to increased student academic achievement 

and progress levels (Appendix (C)(2)(c)(ii)-1, p.361). Teachers were trained in the new appraisal system using a district-wide 

strategic approach, which has become an annual on-going process, constantly reviewed and re-evaluated. Additionally, principals 

receive training on leadership through Rice University and monthly professional development through the principal meetings. 

(C)(2)(d) Increasing the number of students who receive instruction from effective or highly effective teachers and 

principals. 

HISD’s strategic direction has five core initiatives, one of which is “an effective teacher in every classroom,” and another – 

“an effective principal in every school.”  Since adopting the five core initiatives in 2010, HISD has implemented a number of 

strategies and programs to attract, retain, and place effective teachers across the District.  Strategies include the creation of Career 

Pathways for teachers, differentiated compensation for effective and highly effective teachers and principals, sign-on bonuses for 

educators and administrators for hard-to-staff schools and subjects, and increasing the level of support provided through mentoring.  

Teacher Leader Opportunities 

The Career Pathways program is designed to give top teachers the opportunity to earn more and expand their influence on 

their campus without having to leave the classroom. Two hundred top HISD teachers were selected to become teacher-leaders. They 

received specialized professional development from nationally recognized experts in educational leadership over two days in 

August, the second year of the initiative. Featured topics prepare participants for situations they may encounter as teacher-leaders 

and include skill-building exercises on understanding different personality styles, developing core leadership skills, and developing 

growth mindsets based on research from Carol Dweck. Over the late spring and summer, teachers from 64 schools had the 

opportunity to apply for a set of new teacher leadership roles, focusing on topics such as data-tracking, instructional technology, and 

instructional practice. Unlike other teacher leadership roles that may already exist on campuses, Career Pathways roles include a 

rigorous, centralized application and selection process, specialized trainings, networking opportunities with other Career Pathway 

teacher leaders from around the District, greater responsibility for outcomes, and robust stipends of up to $6,000 from District funds. 
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HISD’s Career Pathways program is being phased in over time as part of the District’s Effective Teachers Initiative, which focuses 

on helping top teachers build long, satisfying careers in the classroom, helping all teachers become the best they can be, and 

recruiting excellent teachers. Since the pilot last year, the Career Pathways program has tripled in size. 

Compensation Opportunities 

HISD’s model of differentiated compensation is called ASPIRE, a program that rewards high performing teachers in the 

District with bonus performance pay. Using the District’s teacher and principal evaluation, educators can earn up to $13,000 in 

additional compensation provided by the District. The benefits of the ASPIRE program are numerous. In addition to increasing 

student performance, the compensation structure creates a culture of continuous improvement, alignment of campus and central-

service initiatives and functions to support district goals, continues fostering collaboration and communication among employees, 

families, businesses, and community members, optimizes performance and efficiency while ensuring the highest-quality service and 

support, creates more clarity around expectations and accountability measures for campus and central-service initiatives and 

functions, replicates best practices, and recognizes departments, campuses, and individuals for excellence. 

Another strategy HISD utilizes is sign-on or transfer bonuses to encourage effective teachers to teach in the City’s most 

challenging schools, in high demand or hard to find subjects, and with unique populations of students. Effective July 1, 2013, the 

previous North Forest Independent School District was dissolved and annexed into HISD by the Texas Education Agency. In order 

to staff the traditionally low-performing schools in an effort to turn around student achievement, the District offered an incentive for 

principals and teachers to transfer to schools in the North Forest community. This approach will help ensure that students across the 

District, especially those new to HISD, have access to effective and highly effective educators. In addition, sign on bonuses are used 

to attract talented teachers to teach STEM subjects, multilingual classes, and special education. With the implementation of the 

Linked Learning program, HISD will also extend sign-on bonuses to CTE teachers in select areas such as health science and 

computer science, in an effort to attract skilled teachers with industry experiences. 

Instructional Development Opportunities 
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HISD also invests in developing teachers in as close to the classroom as possible. Teacher Development Specialists (TDS) 

provide job-embedded instructional coaching aligned with the Instructional Practice Rubric and HISD curriculum so that teachers 

receive the differentiated support they need. In addition to providing personalized instructional coaching, TDS also build capacity 

by facilitating collaborative planning sessions with teacher teams and supporting campus leaders in identifying professional 

development priorities aligned with teacher and student needs. TDS may coach teachers in setting goals, planning units and lessons, 

and developing assessments. To build teacher capacity, these efforts are collaborative in nature and are driven by the efforts of the 

campus team. The TDS are experienced, committed educators who partner with teachers to ensure their continuous growth and 

development.  TDS have a record of success with students as classroom teachers bring content expertise and effective practices to 

the coaching role.  The majority of teachers in HISD are linked to a Teacher Development Specialist, based on their campus and 

teaching assignment. TDS will contact teachers linked to them at the beginning of the school year to discuss how they might best 

support each teacher. TDS will meet with campus leaders to learn about the goals and development priorities for each campus and 

strategize about how to best serve teachers. TDS are committed to keeping principals up-to-date on their work with teachers by 

providing general information to principals after campus visits outlining who they observed and what they are working on, and 

sitting down monthly with principals to discuss trends in teacher development needs on the campus. 

Campus Leadership 

HISD is also committed to ensuring every school is led by an effective principal. To accomplish this, HISD Human 

Resources employs a rigorous screening, selection, and placement process when choosing campus school leaders. This involves 

input from Chief School Officers, the Superintendent, and the community. New leaders receive mentoring support from successful 

principals within the District or a recently retired successful principal. All principals receive development and support from School 

Support Officers on matters of operations, staffing, data analysis, and instructional leadership. Aspiring principals have a variety of 

options with a pipeline that helps identify promising teachers, deans, and assistant principals, channeling them through one of the 

District’s partner universities’ Master’s degree program, and providing extensive school leadership training and support. Successful 
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principals have the opportunity to become lead principals, providing coaching to peers. Finally, HISD principals are accountable for 

student achievement through the evaluation process, where stellar performers also have the potential to earn performance incentives. 

Since the implementation of the District’s teacher evaluation program, HISD has used the instrument to evaluate teachers, 

including the Value Added Model, and has made some critical retention or dismissal decisions based on the results of the evaluation. 

HISD is pressing to have only effective or highly effective teachers teaching students, particularly those most at risk. In the 2012-13 

school year, HISD piloted a teacher leadership program as a part of the Effective Teachers Initiative. The goal of this program is to 

recognize and retain high-performing teachers by offering them additional responsibilities, training, and compensation while they 

maintain their teaching duties. The hiring of effective principals begins with a screening process and an on-line assessment to 

measure values and beliefs in an urban district. To be considered for employment, principals must demonstrate skills in leadership, 

decision-making, data analysis, and written communication. The structured personal interview that follows is designed to ferret out 

the no-excuses-made leaders. Additionally, HISD is building leadership capacity through university partnerships with Rice 

University, University of Texas, Harvard University, and University of St. Thomas. Once hired, each principal has site-based 

decision-making with flexibility, accountability, and support from the School Support Officer.  Action Plan, describing the goals, 

activities, deliverables, and responsibilities for teaching and leading is included in (Appendix(C)(2)(d)-1, p. 374). 

D.  LEA Policy and Infrastructure (25 total points) 

The extent to which the applicant has a high-quality plan (as defined in this notice) to support project implementation through 
comprehensive policies and infrastructure that provide every student, educator (as defined in this notice), and level of the education 
system (classroom, school, and LEA) with the support and resources they need, when and where they are needed.  This includes the 
extent to which-- (D)(1) LEA practices, policies, and rules (15 points) 
The applicant has practices, policies, and rules that facilitate personalized learning by— 

(a) Organizing the LEA central office, or the consortium governance structure (as defined in this notice), to provide support 
and services to all participating schools (as defined in this notice); 
(b) Providing school leadership teams (as defined in this notice) in participating schools (as defined in this notice) with 
sufficient flexibility and autonomy over factors such as school schedules and calendars, school personnel decisions and 
staffing models, roles and responsibilities for educators and noneducators, and school-level budgets; 
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(c)  Giving students the opportunity to progress and earn credit based on demonstrated mastery, not the amount of time spent 
on a topic;  
(d)  Giving students the opportunity to demonstrate mastery of standards at multiple times and in multiple comparable ways;  
(e)  Providing learning resources and instructional practices that are adaptable and fully accessible to all students, including 
students with disabilities and English learners; and 

(D)(2) LEA and school infrastructure (10 points) 
The LEA and school infrastructure supports personalized learning by— 

(a)  Ensuring that all participating students (as defined in this notice), parents, educators (as defined in this notice), and other 
stakeholders (as appropriate and relevant to student learning), regardless of income, have access to necessary content, tools, 
and other learning resources both in and out of school to support the implementation of the applicant’s proposal; 
(b)  Ensuring that students, parents, educators (as defined in this notice), and other stakeholders (as appropriate and relevant 
to student learning) have appropriate levels of technical support, which may be provided through a range of strategies (e.g., 
peer support, online support, or local support); 
(c)  Using information technology systems that allow parents and students to export their information in an open data format 
(as defined in this notice) and to use the data in other electronic learning systems (e.g., electronic tutors, tools that make 
recommendations for additional learning supports, or software that securely stores personal records); and 
(d)  Ensuring that LEAs and schools use interoperable data systems (as defined in this notice) (e.g., systems that include 
human resources data, student information data, budget data, and instructional improvement system data). 

The high-quality plan (as defined in this notice) should include key goals, activities to be undertaken and the rationale for the 
activities, the timeline, the deliverables, and the parties responsible for implementing the activities.  The narrative and attachments 
may also include any additional information the applicant believes will be helpful to peer reviewers. 
D.  LEA Policy and Infrastructure (25 total points) 

Applicant has a high-quality plan (as defined in this notice) to support project implementation  

(D)(1) LEA practices, policies, and rules (15 points) 

The applicant has practices, policies, and rules that facilitate personalized learning by— 

D)(1)(a) LEA central office support structure: HISD operates under the auspices of the Texas Education Agency (TEA) to serve 

the greater Houston area. HISD is committed to providing a high-quality education for every student, regardless of where they live 

or what school they choose to attend in the District. Every school day, HISD encourages students to challenge themselves in 
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rigorous academic courses designed to prepare them for college and meaningful careers once they graduate from high school. The 

District’s commitment to the academic success of all students is embedded and exemplified in HISD’s governance structure.  

 HISD’s organizational structure is designed to emphasize teaching and learning, align school goals and programs for 

sustained improvement to create innovative schools to meet diverse student and community needs, eliminate duplicated services, 

and provide greater oversight of data and compliance with state laws and regulations. Under the leadership of the Board of 

Education and the Superintendent of Schools, five chief schools officers oversee HISD elementary, middle, high, and 

alternative/charter schools (respectively). A total of 38 school-support officers and lead principals and one alternative/charter school 

compliance officer report to the five chiefs (i.e., three Chief Elementary Schools Officers, one Chief Middle Schools Officer, and 

one Chief High Schools Officer). These individuals provide leadership to principals, align resources and support for teachers, and 

ensure that the District is providing equitable and quality educational opportunities to all students (See Appendix (D)(1)(a)-1 p. 383 

for the HISD organization chart).  For the Project L2=EARN! proposal, the school-support officers and lead principals will coach 

school-level leaders towards achieving the aspirations and goals of this initiative. In addition, multiple central office departments 

will provide leadership and will be responsible for the overall management of the project.  

The College and Career Readiness Department, which also houses the District’s Career and Technical Education 

Department, will be the core central office departments supporting the work of this proposal within HISD. The Project Director for 

Project L2=EARN! will be the Assistant Superintendent for College and Career Readiness, Orlando Riddick, who will be 

responsible for successfully implementing the entire scope of the Project L2=EARN! Initiative. HISD will hire an 

independent/external evaluator who will assess the proposed project in order to measure the District’s effectiveness in meeting the 

stated goals and objectives, as well as the overall impact of the Project L2=EARN! Initiative. The external evaluator will report 

directly to the Assistant Superintendent for College and Career Readiness. 

In addition, there are multiple HISD departments that will provide leadership, technical assistance, and serve in essential 
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roles within the scope of the Project L2=EARN! initiative. The following departments work collaboratively to provide technical 

assistance district-wide, as well as to all the participating schools: (1) Grant Department will provide general grants management 

and assistance in the completion and timely filing of progress reports; (2) Research and Accountability Department will assist in 

accessing student data for all formative and summative evaluation reports; (3) Accounting, Budgeting, and Purchasing 

Departments will aid in managing budgets, tracking of expenses, purchases; and completion of financial reports as required; (4) 

Legal Department will assist in the development and approval of contracts with all external consultants and vendors; (5) 

Information Technology Department will provide a secure, robust technology infrastructure, with state of the art equipment and 

innovative software, to support both learning in the schools, and the rigorous assessment and analysis necessary to meet the 

district’s educational and operational goals; (6) Curriculum, Instruction, and Assessment Department will provide district-wide 

support and guidance to school administrators, teachers, parents, and students regarding all curriculum information using a rigorous 

core curriculum based on state guidelines, for prekindergarten through twelfth grade; (7) Family and Community Engagement 

Department will provide schools with support, assistance, and professional development for school administrators and teachers to 

build the capacity, tools, and strategies of school-based staff to effectively engage their students’ families and surrounding 

communities to support the educational process and to ensure that HISD’s efforts to engage families are linked to learning, research-

based, systemic, scalable, and sustainable; (8) Counseling and Guidance Department will assist schools by providing support to 

sustain the social-emotional growth of all students and their families to improve their academic outcomes so that they will graduate 

from high school on time and be college and career ready; (9) Communications Department will use multiple platforms to share 

information and engage HISD students, staff, parents, and community members, such as through the District’s website and social 

media channels, as well as work with schools to help them create robust, interactive, and informative websites; (10) Special 

Education Services Department will provide supports to students with disabilities, ages three to 21, and their families in gaining 

college, career readiness, and independent living skills through active engagement in grade level curriculum; (11) Multilingual 
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Programs Department, through its four major divisions (Title III, Bilingual/English as a Second Language, Migrant Education, 

and Refugee), will serve all HISD schools by providing expertise, guidance, support and training necessary to educate English 

Language Learners, as well as migrant, refugee, and immigrant students, and by guiding campus administrators and training 

teachers so that there are highly effective teachers in all Bilingual/ESL classrooms; (12) Professional Support and Development 

Department will provide all HISD teachers with access to a powerful professional development network (e.g., continuous learning 

opportunities, individualized coaching support for teachers, video exemplars and effective practices, literacy routines, 

online/blended learning environment) that meets their individual needs to support the District’s vision of effective teaching and 

rigorous learning in every classroom; (13) Leadership Development Department will lead the District’s efforts to develop, recruit, 

and retain highly effective leaders who increase student achievement for every student; (14) School Choice Department will oversee 

the District’s efforts to offer students and their families multiple education options, which include neighborhood schools, Magnet 

programs, specialty schools such as career academies, early college high schools, and charter schools; and (15) Human Resources 

Department is responsible for administering, supervising, and developing all areas of human resources management in HISD, 

including in implementing compensation and rewards (ASPIRE Awards) for staff, human capital accountability (e.g., performance 

appraisals and employee relations), human capital management (e.g., new hires, transfers, staffing, resignation, leaves and 

absences), and talent acquisition (e.g., employee recruitment and selection, onboarding and organizational development, and 

management of substitutes, as needed, throughout the District. 

Comprehensive policies and infrastructure are both very important to the institutional effectiveness and every day functions 

of HISD. The District’s Policy Administration Department is essential for prudent governance and oversight; HISD believes it is 

imperative that policies and regulations, including governance documents, be clearly written, up-to-date, legally viable, and easily 

accessible by school employees, parents, and the general public. HISD’s Policy Administration Department coordinates the monthly 

Board of Education meeting agendas and manages two major documentation systems: (1) Board Policy; and (2) Administrative 
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Regulations. Policy Administration also facilitates the development and documentation of new and revised board policy and 

administrative regulations. HISD’s employees, parents, and the community have access to all governance documents (legal policy, 

local board policy, and administrative regulations) electronically through a user-friendly system known as Policy Online that is 

accessible through the District’s Web portal and allows users to search by word/phrase, policy code, or browse by section/topic. 

HISD Advisory Committees: As a publicly-accountable organization, HISD highly values the input of employees, students, parents, 

and business and community partners in how the District educates and serves Houston’s students. Parents, employees, students, and 

other community members who wish to be a part of the decision-making processes at HISD are invited to consider serving on one or 

more of the District's advisory committees. Within HISD, parents have the opportunity to offer ideas and feedback at either the 

campus or district level as members of the Shared Decision Making Committee (campus), the Parent Advisory Committee (district), 

the Public Engagement Committee (district), or the District Advisory Committee (district).  

D)(1)(b) School Flexibility and Autonomy:  HISD is fully-committed to school empowerment through a decentralized system 

of schools, where principals are CEOs of their schools. In such a system, the HISD Board of Education remains accountable to the 

public for high-quality educational services for all children. The board provides guidance and support to schools by establishing 

clear, consistent district-wide goals, high standards and expectations, and effective systems of evaluation, but each individual school 

is held accountable for innovation and instructional results within those district-wide parameters. Within HISD’s decentralized 

organizational structure, HISD principals have complete autonomy in hiring and evaluating teachers, as well as managing all 

financial and instructional resources, providing instructional programs and interventions to enable them to make the best 

decisions on behalf of their students (see Appendix (D)(1)(b) – 1, p. 384 for the Declaration of Beliefs and Visions). 

HISD principals, as school leaders empowered with autonomy and decision-making flexibility, are also held accountable for 

their performance. As a school leader, principals are measured by (1) Student performance results; (2) Collaboration with teachers, 

parents, and the community; (3) Innovation; and (4) Operational excellence. The District strongly believes and expects that 
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principals take responsibility for helping their teachers improve and grow professionally. School leaders also must be proactive in 

letting the best teachers know that they are valued, as well as to do whatever is necessary to ensure, even in classrooms where 

teachers are struggling, that students receive a consistent and rigorous education. 

The participating schools in the Project L2=EARN! initiative will be introducing innovative, technology-enabled, 

personalized learning environments that will result in students, regardless of background, graduating from high school college and 

career ready. This will demand new forms of interaction between students and their teachers and advisors, teachers and support 

personnel, and school personnel and families—which will require flexible and innovative approaches to scheduling, staffing, roles, 

and responsibilities. HISD recognizes that successful school empowerment, with flexibility and autonomy, is a function of the 

school leadership’s capacity at the campus level and operational flexibility in the central office to meet diverse school needs.  Under 

the auspices of the District’s “exemplary principal in every school” initiative, HISD has a tiered system of differentiated autonomy 

focusing on instructional competencies, budgets, and business operational systems. Schools demonstrating higher levels of student 

performance, innovation, and operational excellence (including school safety) are further empowered with greater autonomy and 

decision-making flexibility. However, HISD schools performing at lower levels of student performance, innovation, and 

operational excellence (including school safety) may need greater support and guidance from the District’s central-office 

departments. Multiple central office departments have essential roles in empowering school flexibility and autonomy. 

HISD also implements annual performance monitoring of instruction, operations, and attractiveness to the community served 

to determine the level of principal autonomy or central-office intervention, as required, for schools. 

The participating schools’ leadership will have the flexibility and autonomy they need to ensure implementation of the 

proposed project’s vision in a way that is responsive to the students, parents, teachers, businesses, and communities each HISD campus 

serves. The schools’ leadership teams also will have the flexibility and autonomy to manage the assets and challenges at their 

particular campuses. Each principal had an opportunity to communicate the project’s vision to their respective school’s community, as 
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well as to provide input into the grant application.  Teachers on their campuses had ample opportunity to review the components of the 

proposal and provide their input. Only schools where at least 70% of the teachers indicated that they have a strong desire to see 

change and implement the strategies of personalized learning for students were included in the District’s proposed project. 

Shared Decision-Making Committees: Each HISD school has a Shared Decision-Making Committee (SDMC); SDMCs are 

the primary mechanism that HISD uses to facilitate school-level parent and community involvement and input in the local 

management of each school. This campus-level planning and decision-making process was established to involve professional and 

non-professional staff members, parents, community members, and business representatives in public education. On each SDMC, 

participants at each school review the District's educational goals, objectives, and major district-wide classroom instructional 

programs to ensure they meet the standards set forth in the Texas Education Code. The SDMC, for each school, must be involved in 

decisions related to areas: (1) Implementing all pertinent campus-level planning processes; (2) Developing recommendations for the 

school budget; (3) Submitting recommendations for the school curriculum; (4) Recommending changes in the school’s staffing pat- 

terns; (5) Developing and approving the campus staff development plans; (6) Developing, reviewing, revising, and approving the 

School Improvement Plan (SIP) for the purpose of improving student performance for all student population; (7) Reviewing and 

making recommendations regarding the school’s organizational structure; and (8) Establishing procedures to periodically obtain 

broad-based community, parent, and staff input.  

(D)(1)(c) Student Credit Based on Demonstrated Mastery: Through the proposed Project L2=EARN!, HISD seeks to deeply 

personalize the teaching and learning, for all students, within the District’s schools by implementing a comprehensive K-12 model 

of college and career development, that is scaled up by school level, that is age appropriate, rigorous, and is responsive to a variety 

of learning styles and students’ needs. The HISD proposal articulates a vision for the future and enables the District to modernize 

and expand its capacity to focus on the individual learning goals and needs of students. Educators and students, in consultation with 

parents, will have access to individual advising and technology-enabled individualized planning to enable them to identify and plan 
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their learning needs and goals. HISD is intent on creating an education environment where individualized plans and personalized 

instruction are not held hostage to common timeframes and school calendars.  

Project L2=EARN!  will provide students with ample opportunities to earn credit based on their demonstrated mastery and 

are also built around a strong foundation in elementary school, exploration in middle school, and specialization through career 

academies at the high school level; these career academies—chosen with student, parent, community, and local industry input—are 

aligned with college and career readiness standards with a focus on linked learning, and a high-quality, outcomes-driven, work-

based learning system. From Kindergarten to eighth grade, students are empowered, with a strong, rigorous academic foundation 

and increasingly infused with ample, relevant, real-world exploration activities, in preparation for their chosen career academies 

once they enter the high school level, and again, after graduation, with supports, as they enter college and/or enter a career. Through 

Project L2=EARN!, all students realize ample opportunities to progress, with commensurate supports along the way to stay 

at/above grade level, and earn credit based on demonstrated mastery, not the amount of time spent on a topic. The instructional 

environment, through Project L2=EARN!, is not hindered by the physical limitations of the school’s physical space.  

For K-12, HISD’s curricula are aligned with the Texas Essential Knowledge and Skills (TEKS), which are the state’s 

standards for what students should know and be able to do, and the State of Texas Assessments of Academic Readiness (STAAR), 

which is the state assessment instrument used by the Texas Education Agency (TEA) to gauge how well schools and districts 

educate children. The District’s Curriculum Department has created 2013-2014 Scope and Sequence documents to provide a brief 

outline of the standards and a recommended teaching order for each particular course and grade-level. Each course/grade-level 

Scope and Sequence document outlines for each grading cycle three crucial learning criteria: (1) Student standards that make up one 

or more learning unit/part of instruction in the grading cycle; (2) The suggested order for teaching the content and skills; (3) The 

recommended number of lessons and amount of time for instruction. Each Scope and Sequence document is designed for a specific 

school year and reflects the number of available instructional days for that year and grading period. Information in a Scope and 
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Sequence document mirrors selected information in the corresponding the Planning Guide used by teachers for a particular 

course/grade-level; these documents are accessible online through the District’s employee Web portal. 

HISD students, parents, teachers, and schools will use Personal Graduation Plans (PGP) to guide each student, and his or 

her parents/guardians, to develop a personalized plan for graduation and beyond that will guide them from seventh grade, through 

high school, and into college. PGPs will be the living, dynamic document—continually kept up to date and accessible to students, 

parents, and teachers—that will enable students to ensure they are on track academically during their middle and high school years 

within HISD. Texas State Senate Bill 1108 requires that all at-risk secondary students within the state have a Personal Graduation 

Plan (PGP) on file that is reviewed regularly with the student and his or her parents to improve the student’s academic success.  

HISD has determined that all students need to have a PGP which is monitored regularly with the student to promote academic 

success so that they graduate from high school college and career ready.   

HISD has invested in Renzulli Learning, an Internet-based educational tool that provides fun, engaging, and meaningful 

activities that are tailored to meet elementary students’ individual interests and needs. The Renzulli Learning process begins when a 

student completes the Renzulli Profiler assessment. The assessment helps students to identify their top three interests, top three 

learning styles, and top three expression styles. Through this learning tool, elementary students are able to personalize their learning 

to meet their needs. Renzulli Learning is also accessible outside of the regular school day, by students and their parents from any 

computer with Internet access. In cases where students and parents do not have access to the Internet at home, each participating 

school will provide to students and parents the use of campus computers before and after school, or other times that may be 

convenient to them. In addition, HISD is a partner with the City of Houston's WeCAN Houston initiative, which provides 

community broadband access to ten low-income communities throughout HISD. 

HISD is awarding credit for mastery—not seat time—in the District’s APEX courses. HISD, through a contract with APEX 

Learning, is offering students throughout the District an online digital curriculum. The major benefits of an online digital curriculum 
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include: (1) Credit Recovery (i.e., unit assessments identify curricular areas of deficiency so that a student’s coursework is 

customized to those areas); (2) Credit Acceleration (i.e., students behind in school increase their credit earning opportunities and 

advance through high school more quickly); (3) Unit Recovery (i.e., students with delayed enrollment or prolonged periods of non-

attendance receive targeted instruction); (4) Credit Discovery (i.e., qualified 8th graders have the opportunity to take credit courses 

when direct-teach may not be available or accessible); and (5) Exam Remediation and Preparation to enable schools to help students 

grow academically, and provide efficient differentiation and personalization of the learning environment for all students. (i.e., 

objectives analysis and correlation customizes a remediation or preparation plan). Within the APEX courseware, parameters have 

been set such that students have three opportunities to attempt a quiz or other assessment, thereby enabling students to have multiple 

opportunities to progress and earn credit based on demonstrated mastery. If students do not attain a 70% or greater within these 

three attempts, an alert is sent to the College Access Coordinator (CAC) to intervene with additional instructional strategies and has 

the ability to ‘reset’ the quiz/assessments so the student can try again until mastery of the subject matter is attained.  

Integral to the design of the proposed Project L2=EARN!, HISD realizes that a “one-size-fits-all” approach to educating 

students is counterproductive. Through the District’s Virtual School Department, HISD is providing more opportunities—as varied 

and diverse, as the instructional and learning needs of the district’s ethnically-, linguistically-, culturally-, and socio-economically 

diverse student body—to progress and earn credit based on demonstrated mastery. The additional online learning programs include 

the following: (1) Adult Online Courses for High School Completion for students over the age of 26; (2) Virtual School 

Department Tuition Based Program offers a wide range of highly-interactive online tuition-based courses for students in grades 7 

through 12; (3) HISD Graduation Labs provides free online high school courses to HISD students where they can work on their 

courses during, before, or after school, as well as from home or anywhere with an Internet connection; and (4) Texas Virtual 

School Network (TxVSN) offers a wide range of courses to high school students in HISD.  

Dual Credit, Pre-AP and AP, and IB coursework and tests: All campuses will encourage students to increase enrollment 
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in dual credit courses and to take Advanced Placement (AP) and International Baccalaureate (IB) courses. Advanced Placement is a 

cooperative endeavor between secondary schools and colleges and universities. The program is designed to enable students to have 

the opportunity to take college level courses while still in high school. At the end of the AP class, the student sits for the AP Exam –

earning college credit by scoring a 3, 4, or 5. There are four IB programmes, for students aged 3 to 19 that educate the whole student 

to help develop their “intellectual, personal, emotional and social skills to live, learn, and work in a rapidly globalizing world” 

(International Baccalaureate, 2013). Similar to the AP program, students with high scores on IB exams can earn college credit or 

advanced placement at a college or university. IB exams are administered to students at their high school in two sessions.  Each 

exam is graded on a scale of 1 to 7. Students who earn a score of 4 or higher, on a scale of 1 to 7 are awarded an IB certificate in 

that subject area.  

At the elementary level, HISD provides the IB Primary Years Programme, at selected elementary schools throughout the 

District.  The IB Primary Years Program (IB PYP) is designed for students, between 3 and 12 years of age, and "focuses on the 

development of the whole child as an inquirer, both in the classroom and in the world outside" (IB, 2013). The Middle Years 

Programme (MYP) of the International Baccalaureate (IB) is a five-year educational program for grades 6 through 10. IB PYP 

consists of a balanced program of concepts, knowledge, skills, attitudes and actions that promote the development of an 

internationally-minded student.  

HISD offers high school juniors or seniors an opportunity to take dual credit courses, where they enroll in a college course 

and receive simultaneous academic credit for the course from both the college and the high school. Dual credit courses include both 

academic and technical courses. Through Project L2=EARN!, academic and CTE dual credit courses will be offered to all students. 

Dual credit, for many HISD high school students and their families, represents significant financial savings; college tuition can be 

very expensive whereas the tuition for courses, through a joint partnership between HISD and Houston Community College (HCC), 

is FREE for the students. In HISD, to qualify for college level classes, students must be classified as a junior or senior, meet their 
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high school requirements for taking Dual Credit classes, and the Texas Success Initiative (TSI) testing and placement requirements. 

Career Academies: HISD will provide high school students with ample opportunities to personalize their college and career 

goals through specialization in career academies; these career academies—chosen with student, parent, community, and local 

industry input—are aligned with college and career readiness standards with a focus on linked learning, and a high-quality, 

outcomes-driven, work-based learning system. The career academies will engage, motivate, and support each student and are 

recognized as a critical feature of high school redesign--one that has been found to be particularly effective for at-risk students. One 

of the distinguishing characteristics of personalized learning environments, as provided through career academies, is strong, 

supportive relationships between students and adults. These relationships are critical to ensuring that all students get the support 

they need and develop a sense of belonging to the school. The participating schools will implement and/or expand advisory 

structures to develop individual learning plans and to provide the ongoing advisement and mentoring that students need over time.   

Futures Academies: Each Futures Academy, a partnership between HISD and Houston Community College (HCC), is a 

direct response to frequent requests from students, and the Houston community at large, for HISD to bolster its portfolio of Career 

and Technology Education offerings. Students who successfully complete the four-year program will graduate high school with an 

associate’s degree and valuable industry credentials that lead to rewarding careers in high-growth technical fields. The HCC credits 

earned by Futures Academy graduates will transfer to any public Texas university, leaving them well prepared to thrive in a four-

year college if they choose to forego an immediate career. The Futures Academy is a dual enrollment model that enables students 

currently at seven HISD campuses to fulfill high school graduation requirements while simultaneously earning industry 

certifications, college credits, and an Associate of Science degree by August after their senior year. 

Personalized College and Career Readiness Tools and Supports: The middle and high schools will provide additional 

personalized support embedded throughout the school day for students by strengthening relationships and understanding between 

home and school, and effectively using advisory and advocacy guidance, and tutorials using Advancement via Individual 
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Determination (AVID).  The AVID program will allow underrepresented students to increasingly participate and complete AP/IB 

classes, and ultimately, college.  AVID is a natural complement to career academies.  

PSConnect: PSConnect is an innovative secure online service launched by HISD, that allows registered users (i.e., parents 

and students) to log-in to access a variety of student information, see class assignments and school calendars, and even communicate 

electronically with teachers. It will also send a message to the parent if a child's grades drop below a selected average or is absent or 

tardy to class. PSConnect is available in Spanish and English. Information includes: (1) Period and Daily Attendance; (2) Class 

Schedules and Assignments; (3) Progress Reports; (4) Report Cards; (5) Standardized Test Results (by subject area); (6) Curriculum 

Resources; and (7) Parent and Student Resources. 

Naviance: HISD has adopted Naviance, a powerful online tool, that students, parents, campus administrators, teachers, and 

counselors will use to coordinate and communicate with students about college planning and preparation, career exploration, 

transcript requests, scholarship research, college selections and admissions, and eligibility. Beginning in middle school and while in 

high school, students and their parents will have regular opportunities to use the Naviance tools. Through Naviance career and 

course planning, students use a series of career assessments that help students discover multiple career options, and plan their career 

paths based on general areas of interest, and the level of education and training required to achieve their goals and objectives.  

 (D)(1)(d) Student Opportunity to Demonstrate Mastery of Standards: Within HISD, all students have the opportunity to 

demonstrate mastery of standards, at multiple times, and, in multiple comparable ways, throughout their academic careers. The 

District offers three types of testing programs; these include: (1) District Funded Programs; (2) State Funded Programs and (3) 

Special Test Programs. The District-Funded Programs are programs where the assessments and the administration procedures are 

defined by the HISD Board of Education or by departments within HISD. These include programs that are initiated to meet state or 

federal requirements, but where those entities do not specify the assessments or administration procedures. The District Funded 
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Programs include the following: Credit-By-Exam (CBE), District-wide Kindergarten norm-referenced testing (NRT), G/T Testing, 

Oral Language Proficiency Test, Non-Target Testing Program, Annual district-wide norm-referenced achievement tests in Grades 1-

8 in English and Spanish, and Grade 8 Tech Literacy Assessment). 

The State-Funded (SF) test programs are those programs in which the testing procedures and the assessments used are 

specified by the Texas Education Agency (TEA) in the state of Texas. For the State Funded Programs, these include the following: 

STAAR, STAAR End-Of-Course (EOC), STAAR-L, STAAR-Spanish Grades (3-5), STAAR-Alternate, TAKS/TAKS-A - XL 

Retest, and Texas English Language Proficiency Assessment System (TELPAS) (K-12). The Special Test Programs are those that 

affect a limited population, and are mandated by HISD; the National Assessment of Educational Progress (NAEP) Program falls 

within the category. 

The development of authentic assessments that will allow students to demonstrate mastery of standards is integral to HISD’s 

proposed Project L2=EARN!. With a competency-based curriculum and an instructional design that honors depth and complexity, 

along with student and parent choice and interest, students will have regular opportunities to demonstrate understanding and mastery 

through assessments, from Kindergarten through high school, such as capstone projects, performance tasks, and cornerstone 

assessments. HISD will build on existing initiatives using the new learning management system that includes the following: content 

interface (extended hours, 24/7 access to content), Class Management (what students have achieved, what problems they have), and 

Analytics (ability to see what students have learned, including degree of mastery of specific skills and competencies).  

HISD uses several additional assessments to measure student learning, including the Naglieri Nonverbal Abilities Test for 

applicants for gifted and talented programs and limited English proficient students; a norm-referenced test in the middle grades 

focused on Reading/Language Arts; the mCLASS CIRCLE Language Arts Assessment and the HISD Prekindergarten approved 

Math Assessment Kit three times annually in prekindergarten; and High-Frequency Word Evaluation for promotion in grades 1 & 2.  

ReadiStep is the first step on the College Board’s College Readiness Pathway. Along with the  ReadiStep, PSAT/NMSQT, 
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SAT, and ACT, these assessments measure a progression of skills  from middle school through high school, to help teachers, 

schools, and districts make targeted interventions at critical points in each student’s academic career to further ensure that they 

graduate from high school college and career. 

The State of Texas Assessments of Academic Readiness (STAAR) is the assessment for the state of Texas. For grades 3-8, the 

STAAR assesses Reading, Math, Science, and Social Studies. At high school level, grade-specific assessments are measured using 

end-of-course (EOC) a s s e s s m e n t s . These include the following: Algebra I, Biology, English I. Students entering 9th grade, 

during the 2011-2012 school year, participated in STAAR EOC assessments. For the STAAR tests, there are a range of other 

assessments for students receiving special education services and English language learners depending on their level of 

accommodation. (See Appendix (D)(1)(d)-1 p. 388 for a sample testing calendar). 

The Preliminary SAT/National Merit Scholarship Qualifying Test (PSAT/NMSQT) serves as preparation for the Scholastic 

Aptitude Test (SAT) and as a qualifying examination for numerous scholarship programs, including the National Merit Scholarship 

Program. HISD also uses the PSAT/NMSQT to identify students who may be successful in Advanced Placement (AP) courses. 

The test is given to sophomores and juniors. In addition, the Scholastic Assessment Test (SAT I) and ACT Assessment (ACT) are 

the college entrance exams given to HISD high school students; these tests provide a standard by which the skills of students 

applying for colleges and universities can be compared nationally. Students that do well on the PSAT are not required to take the 

Texas Success Initiative (TSI) assessment.  The grant proposes to pay for the TSI for students who need to take the additional test.  

Currently, HISD pays for students to take the PSAT; at the end of the grant period, HISD will continue to pay for both the PSAT 

and TSI for all participating students. 

(D)(1)(e) Adaptable and Fully Accessible Resources and Instructional Practices for all students: Teachers in the participating 

schools in the Project L2=EARN! proposal will use Universal Design for Learning (UDL) tools in their instructional design (See 

Appendix (D)(1)(e)-1 p. 393). UDL provides an instructional approach for curriculum development that gives all individuals, based 

        118 

 



on student needs, equal opportunities to learn. UDL provides a blueprint for creating instructional goals, methods, materials, and 

assessments that work for everyone; the approach is not a single, one-size-fits-all solution. UDL provides flexible approaches that 

can be customized and adjusted for individual needs. HISD students with disabilities will also benefit from the use of assistive 

technology devices and services that the District provides when necessary to assist students to participate in and thus benefit from 

classroom instruction.  

Teachers working with English language learners (ELLs) will receive professional development in the Sheltered Instruction 

Observation Protocol (SIOP) which promotes and enhances the use of instructional strategies and modifications that allow ELL 

students to access an English language curriculum more effectively. Finally, all participating schools, for all students, will develop 

Individualized Education Program (IEPs) and Personalized Graduation Plans (PGPs) for all students. For the proposed project, this will 

be a requirement for all students, including special needs students and for English language learners. 

HISD’s Elementary and Secondary Curriculum, Instruction, and Assessment (ESCIA) Department will oversee the 

development and maintenance of the curriculum and materials to support instructional planning. ESCIA will  lead  District efforts to 

implement the district-wide use of Istation, an online intervention and assessment tool for reading, to be used by K-8 teachers for all their 

students, as well as targeted 9th graders. Beginning with the 2013-2014 school year, Istation will replace the TPRI/Tejas LEE assessment as 

the District’s early reading assessment tool for students in grades K-2. Through Istation, there will be three assessment windows: Beginning 

of Year (BOY), Middle of Year (MOY), and End of Year (EOY). For K-9 students, the Istation will provide teachers with learning 

resources and instructional practices that are adaptable and fully accessible to all students, including students with disabilities and 

English learners, because of the differentiated instruction that corresponds to MTSS tiers.  

HISD will use Think Through Math (TTM) for students in grades 3-8. TMM, an online intervention and assessment tool for 

math, is a research-based learning system designed to support students with mathematics through personalization and rigorous 

content. TTM will prepare students for Algebra and beyond. Teachers will be able to differentiate instruction that correspond to RTI 
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tiers, while also having access to automatic, real-time scoring of students’ progress.  

Also under the leadership of ESCIA, the District will implement the EdPlan formative assessment system to provide 

predictive and diagnostic assessments aligned to the District’s curriculum standards and the Texas Essential Knowledge and Skills 

(TEKS) /STAAR standards. The District’s formative assessment system will allow teachers and administrators to manage test items, 

produce, schedule, and publish both online and hard copy tests, and will warehouse multiple years of assessment data, with the 

corresponding integrated security checks built in to protect student privacy, and to enable teachers, parents, and school 

administrators to make data-driven decisions about instruction and learning for students, as they transition grade by grade.  

Transitioning HISD to Personalization for Increasing College and Career Readiness for All Students: ConnectEd will 

be HISD's major partner in rolling out the proposed project district-wide by cohort. Implementing effective Career Academies, for 

increasing college and career readiness, requires extensive professional development and technical assistance at the District level, 

campus leader level, and teacher level. At the school level, Career and Technical Education teachers and traditional core subject 

teachers will need training on how to align and integrate their work to personalize the education of their students. Through the 

project, high school teachers within each academy will have time to work collaboratively to plan an interdisciplinary curriculum, as 

well as linking curriculum to career pathways. High School teachers, of the same content area, will have time to work in 

professional learning communities to strengthen their skills and discuss instructional strategies based on the core subject matter. 

Specific job-embedded coaching to teachers will guide them in creating vibrant lessons, units, and projects that cross the curriculum 

in order to ensure fidelity of programming within the linked learning model. Guidance counselors and administrators will also 

receive significant training, on ConnectEd’s approach, on master scheduling during the cohort’s planning year in order to master the 

skill of course sequencing and scheduling students within academies, which naturally becomes more challenging as students reach 

11th and 12th grade and pursue dual enrollment at a college or university or the need to accommodate advanced students with 

numerous AP offerings.  
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Multi-Tiered Systems of Support (MTSS): Beginning with the 2013-2014 school year, HISD will implement a new 

comprehensive response to intervention (RTI) system to track and measure multiple non-cognitive indicators of growth and health 

and social-emotional indicators for all students in the District's efforts to support learning in all campuses. Multi-Tiered System of 

Supports (MTSS) uses data-based problem-solving to integrate academic and behavioral instruction and intervention. The integrated 

instruction and intervention is delivered to students in varying intensities (multiple tiers) based on student need. “Need-driven” 

decision-making seeks to ensure that District resources reach the appropriate students at the appropriate levels to accelerate the 

performance of all students to achieve and/or exceed proficiency. Through MTSS, HISD will track multiple indicators that impact 

learning, for every student, including but not limited to academic grades, assessments, demographics, student and family 

information, and case management information, as well as (1) Sensory deficits (e.g., vision and hearing issues for students); (2) 

Teen pregnancy; (3) Access to health care; (4) Complex medical needs; (5) Cognitive mental/health; (6) Chronic health conditions; 

and (7) Communicable diseases. Through MTSS, student information will also be archived to facilitate and identify historical trends 

for each and every student.  

EMERGE: Students in the EMERGE-HISD program will benefit from extensive programming, individualized support and 

tailored resources throughout grades 9-12. EMERGE Program Managers, graduates of schools such as Harvard, Princeton and Yale, 

will work closely with students and their families to ensure students’ success at the nation’s top colleges. Students also will be 

assigned an EMERGE Program Manager that provides them with individualized one-on-one support. EMERGE offers HISD 

schools new strategies to graduate students college and career ready. 

(D)(2) LEA and school infrastructure (10 points) 

The LEA and school infrastructure supports personalized learning by— 

(a)  Ensuring that all participating students (as defined in this notice), parents, educators (as defined in this notice), and 

other stakeholders (as appropriate and relevant to student learning), regardless of income, have access to necessary content, 
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tools, and other learning resources both in and out of school to support the implementation of the applicant’s proposal; 

(D)(2)(a) Access for all participants: HISD is a leader in providing in-and out-of-school access to content, tools, and learning 

resources for students. Through the leadership of the District’s Information Technology Department, HISD is currently 

implementing K-12 blended-learning strategies that will transform how instruction and learning takes place for all students and 

teachers. The proposed project is strongly infused with online content, tools, and other learning resources, both in and out of school 

that will be accessible to students, parents, teachers, and campus administrators. Previously mentioned, these include Naviance, 

PSConnect, Renzulli, APEX Learning, PowerUp, all the student, parent, teacher, administrator, and community content on the 

District’s Web portal, and the District’s learning management system, Edmodo, among others. In addition beginning in 2013-2014, 

HISD will implement a new learning management system that will provide 24-7 access to content, a digital device checkout system 

for at-home use, and a Web portal that includes resources based on student interests and needs. A non-exhaustive, but representative 

list of the resources available to students that will support Project L2=EARN! and its approach to personalizing learning for all 

students, in all grade levels, at the participating schools includes: 

• Peterson Student Edge: Online help center where students access resources to support homework, assessments, and other needs. 

• School-based computer labs. Available for students to access online resources and instructional materials. 

• Community-based computer labs. Available through HISD community partnerships with local libraries and several community 

churches in order to provide technology, equipment and space for student and parent use outside of school hours. 

• School-based parent/family engagement: Under the leadership of the District’s Family and Community Engagement (FACE) 

Department, beginning in the 2013-2014 school year, HISD is providing all schools with the technical assistance and knowledge 

to redesign how parents are engaged, at the school level, to better support the education of their children by adapting system-

wide strategies: (1) Targeted one-on-one support for schools to build their engagement practices around their school community; 

(2) Academic Parent-Teacher Teams will be piloted, in 2013-2014, and then expanded district-wide; (3) Professional 
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Development to build schools’capacity to effectively engage families around student learning; (4) Home Instruction for the 

Parents of Preschool Youngsters (HIPPY) program to provide instruction to parents of three-to-five-year-olds to support the 

development of their child’s literacy and promote school readiness; and (5) Targeted District- and school-level two-way 

communication strategies to exchange meaningful information with parents. 

 (b)  Ensuring that students, parents, educators (as defined in this notice), and other stakeholders (as appropriate and 

relevant to student learning) have appropriate levels of technical support, which may be provided through a range of 

strategies (e.g., peer support, online support, or local support); 

(D)(2)(b) Ensuring Appropriate Levels of Technical Support: Under the leadership of the HISD Information Technology (IT) 

Department, the District is implementing a comprehensive plan to redefine how technology and online tools are integrated into both 

teaching and learning. The planned elements include responsible use of technology policies and procedures, digital citizenship for all 

students, flipped classroom and blended learning processes, training feedback process to continually inform and improve policies and 

processes, and continually identifying technology and online resources for parents.  

Through Linked Learning, IT is refining and implementing plans to execute training and support for students and parents (e.g., 

through PSConnect and Dashboards) so that they know exactly how to access their data to develop personalized plans. During the 

fall of 2013, HISD’s high and middle school students will transition from using “generic” IDs to logon to their school computers to 

begin using their own unique IDs. The user ID and password is the same as their PSConnect login. HISD has simplified the 

registration and password reset screens to provide students with an easier solution; this process will also standardize how students 

access online content—whether from school or from home. The HISD Service Desk provides technical and procedural assistance to 

the HISD teachers and other employees with problems related to workstation hardware and software failures, Wide Area Network 

(WAN) and Local Area Network (LAN) failures, password resets, and SIS-Chancery, SAP, PeopleSoft (Time and Labor and 

Payroll), Microsoft Office productivity tools, Internet, and other application and system problems. For students and parents, HISD 
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has a four-tiered plan of strategies to offer appropriate levels of technical support (e.g., peer support, online support, or local 

support); these include the following: (1) Tier One Support will consist, when age and grade-level appropriate, to train students on 

basic troubleshooting strategies, such as how to solve the technical issue or concern, by using online resources and/or 

communicating with a classmate to resolve the issue, that they can also use with their parents; (2) Tier Two will consist of notifying 

the teacher to offer technical support in a timely fashion; (3) Tier Three will consist of inviting the parent to visit the school to 

obtain technical support to resolve the issue; and (4) Tier Four will consist of IT staff communicating by telephone, e-mail, online, 

or in person to obtain technical support. 

(D)(2)(c) Using Information Technology Systems that Allow Parents and Students to Export Information: HISD employs the 

Chancery Student Management System. Chancery SMS is a fully-functional student information system that is integrated with 

PSConnect and Naviance. Through PSConnect and Naviance, students’ data is exportable so that students and parents can interact with the 

data to make informed decisions about the education of their children to further personalize their education. The Chancery SMS is the 

point of entry and the system of record for most of HISD’s student demographic information. Student information from Chancery 

SMS is frequently used to populate electronic learning systems and other software tools used by teachers, students, and parents. HISD 

is strongly committed to ensuring students and parents have ample opportunities to access their personal educational data, through 

PSConnect and Naviance, through any secure computer with internet connectivity. In cases where students and parents do not have 

access to the Internet at home, each participating school will provide to students and parents the use of campus computers before 

and after school, or other times that may be convenient to them. In addition, HISD is a partner with the City of Houston's WeCAN 

Houston initiative, which provides free community broadband access to ten low-income communities throughout HISD. 

EdPlan is a web-based, integrated suite of student success planning and instructional management system that allows 

educators to develop plans, monitor student performance, and manage data to support results-driven instruction (See Appendix 

(D)(2)(c)-2 page 395 for a description of EDPlan). EdPlan modules support student assessment management, educator 
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effectiveness, Chancery SMS, “Response-to-Intervention” (RtI), multi-tiered instruction (i.e., suggests intervention programs that 

target the knowledge, competencies and skills needed by each student); student tracking and reporting; and student support planning. 

The District expects teachers to use the “formative assessment” provided by EdPlan at least once every four to six weeks, to manage 

interventions as each child needs them. 

HISD is in the process of implementing an enhanced Digital Transformation Ecosystem, with a more robust “Data 

Warehouse” that consolidates information from the following sources districtwide: (1) PeopleSoft; (2) Chancery SMS; (3) Formative 

and summative assessments from EdPlan; (4) College Board; (5) EVAAS (i.e., the data system that HISD uses to measure student 

growth); and (6) TEA’s Public Education Information Management System (PEIMS), which includes financial data, course 

completions, Title I, Part A participation, course sections, teacher class assignments/staff data, student flexible attendance for credit 

recovery, and summertime dual credit completions by students. The Data Warehouse, as part of the HISD Digital Transformation 

Ecosystem, will be the central data location for the entire District, which is accessible by teachers, campus administrators, and 

central-office leadership and departments. The Data Warehouse will enable HISD to make timely, informed data-driven decisions to 

positively impact how all teachers’ instructional practices and how all students learn. A key component of the district’s Digital 

Transformation Ecosystem will be the Digital Teaching Platform (DTP), which HISD is in the final phases of launching 

districtwide. The DTP will house curriculum, assessments, grades, and recommend tutorial content for students based on their 

identified needs and gaps. (See Appendix (B)(1)(c)-1 p. 85 for a descriptive chart of the HISD Digital Transformation 

Ecosystem, including the Data Warehouse). 

 (D)(2)(d) Ensuring Use of Interoperable Data Systems: Chancery SMS is being used by HISD to document all student 

interventions, dates of intervention meetings, and dates for a Special Education or Section 504 referrals. By allowing interventions 

and other referral information to be documented in Chancery SMS, the intervention report becomes a part of the student information 

file. When students move from one school to another, intervention information will now follow the student, similar to grades, 
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attendance, demographic information and other pertinent data. All receiving schools will be immediately aware of the prior school’s 

intervention efforts if a new student enrolls from within the District.  

By allowing interventions and other referral information to be documented in Chancery SMS, this enables HISD to transfer 

relevant referral information to the special education system of record, EasyIEP. Each night, Chancery SMS sends student data for 

recently referred students to EasyIEP to allow special education evaluators to have real-time information relevant to the referral. 

This process will allow evaluators to quickly begin evaluation, as all the information is transferred electronically. The HISD Digital 

Transformation Ecosystem—including data generated by all software applications and the Digital Teaching Platform components—

captures all data streams generated and used by the District; overall, the District and all schools use interoperable data systems 

(e.g., systems that include human resources data, student information data, budget data, and instructional improvement system data) 

to effectively manage all data sources and databases. 

To ensure interoperability for the purposes of retrieving data from multiple systems, HISD has developed a data warehouse, 

which then delivers all pertinent data (by role) to the District via board, superintendent, principals, school support officers and 

teachers' dashboards, and to students and parents via a secure Internet connection. To ensure consistency, security, and 

management, the District has defined the windows platform as its default. As a decentralized District, each school has autonomy, so 

schools can purchase Apple or other platforms when they deem necessary. HISD’s IT Department works with schools to identify 

solutions (e.g., how to display a windows device's desktop on the teacher's iPad, how to manage iPads, managing Apple labs, etc.). 

In addition, to manage properly the use of teaching and learning apps, the district is contracting with a consulting group to do a 

survey of hardware and software in each school. IT is in the process of compiling software usage to distill a shorter list of approved 

apps to ensure high quality delivery of education and to manage resources. The following timeline shows some of the major 

activities for the project to ensure implementation of a high-quality plan through comprehensive policies and infrastructure 

enhancements. See Appendix (D)(2)(d)-1, p. 413 for a more detailed timeline addressing LEA policy and. infrastructure. 
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Program Timeline of Major Activities for  LEA Policy and Infrastructure 
Goals Activities Timeline Responsibility Deliverables/Milestones 
1, 2, 3, 4, 5 Create a Secondary 

Transformation Leadership team 
to drive all Project work 

August 2013 Superintendent 
Assistant 
Superintendent College 
and Career Readiness 
Various Department 
leaders 
School leadership 

District-wide implementation; 
Culture shift/change with a 
focus towards college and 
career readiness 

1, 2, 3, 4, 5 Integrate Project goals and 
objects, performance measures, 
and other metrics into the Board 
Monitoring System to ensure 
districtwide  data-driven 
accountability 

Planning: January 
2014 – Aug 2014 
Each cohort: 
C1: 9/14 -8/15 
C2: 9/15 -8/16 
C3: 9/16 -8/17 
C4: 9/17 -8/18 
 

Superintendent, Policy 
Administration, Project 
Director, Project 
Manager 

Inclusion and documentation 
of Project metrics into 
monthly Board Monitoring 
System reports 

1, 2, 3, 4, 5 Review and update all District 
policies, as needed, to align with 
Project scope, goals, and 
objectives 

Planning: January 
2014 – Aug 2014 
 
C1: 9/14 -8/15 
C2: 9/15 -8/16 
C3: 9/16 -8/17 
C4: 9/17 -8/18 

Superintendent, 
Cabinet,  Policy 
Administration, Project 
Director, Project 
Manager 

Documentation of alignment 
of District policies to support 
Project 
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1, 2, 3, 4, 5 Align district’s school flexibility 
and autonomy policies and 
infrastructure to support Project 
goals and objectives 

C1: 8/15 
C2: 8/16 
C3: 8/17 
C4: 8/18 
 

Superintendent, 
Cabinet,  Policy 
Administration, Project 
Director, Project 
Manager 

Documentation of alignment 
of district school flexibility 
and autonomy policies to 
support Project 

1, 2, 3, 4, 5 Develop career pathways based 
on industry standards; Align 
program offerings across the 
District based on local labor 
market demand, student interest, 
programmatic stackable 
credentials and skills. 

C1: 2/14 -6/15 
C2: 2/15 -6/16 
C3: 2/16 -6/17 
C4: 2/17 -6/18 
 

Project Director, 
Project Manager, 
Secondary School 
Transformation 
Leadership Team, 
Curriculum Department 

Increase in student 
attendance; Increase in 
graduation rates; Decrease in 
dropout rates; Increase in the 
number of career 
certifications; Increase in the 
number of students enrolling 
in the college of their choice. 

1, 2, 3, 4, 5 Personalize the teaching and 
learning for all students  to 
progress and earn credit based on 
demonstrated mastery 

Planning: January 
2014 – Aug 2014 
 
C1: 9/14 -8/15 
C2: 9/15 -8/16 
C3: 9/16 -8/17 
C4: 9/17 -8/18 
 

Project Director, 
Project Manager, 
Principals 

Increase in passing all state 
assessments; Increase in 
graduation rates; Decrease in 
dropout rates; Increase in the 
number of students attending 
college; Increase in the 
number of students 
completing college within six 
years of attending. 

1, 2, 3, 4, 5 Provide students and parents with 
Personalized College and Career 
Readiness Tools and Supports 
(e.g., AVID, Naviance, 
PSConnect, parent training, etc.) 

Planning: January 
2014 – Aug 2014 
 
C1: 9/14 -8/15 
C2: 9/15 -8/16 
C3: 9/16 -8/17 
C4: 9/17 -8/18 
 

Project Director, 
Project Manager, 
Principals 

Increase in passing all state 
assessments; Increase in 
graduation rates; Decrease in 
dropout rates; Increase in the 
number of students attending 
college; Increase in the 
number of students 
completing college within six 
years of attending. 
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E.  Continuous Improvement (30 total points) 

Because the applicant’s plans represent the best thinking at a point in time, and may require adjustments and revisions during 
implementation, it is vital that the applicant have a clear and high-quality approach to continuously improve its plans.  This will be 
determined by the extent to which the applicant has— 
(E)(1) Continuous improvement process (15 points) 
A high-quality plan (as defined in this notice) for implementing a rigorous continuous improvement process that provides timely and 
regular feedback on progress toward project goals and opportunities for ongoing corrections and improvements during and after the 
term of the grant.  The plan must address how the applicant will monitor, measure, and publicly share information on the quality of its 
investments funded by Race to the Top – District, such as investments in professional development, technology, and staff; 
(E)(2) Ongoing communication and engagement (5 points) 
A high-quality plan (as defined in this notice) for ongoing communication and engagement with internal and external stakeholders;  
(E)(3) Performance measures (5 points) 
Ambitious yet achievable performance measures, overall and by subgroup (as defined in this notice), with annual targets for required 
and applicant-proposed performance measures.  For each applicant-proposed measure, the applicant must describe— 

(a)  Its rationale for selecting that measure;  
(b)  How the measure will provide rigorous, timely, and formative leading information tailored to its proposed plan and theory 
of action regarding the applicant’s implementation success or areas of concern; and  
(c)  How it will review and improve the measure over time if it is insufficient to gauge implementation progress.  

The applicant should have a total of approximately 12 to 14 performance measures. 
The chart below outlines the required and applicant-proposed performance measures based on an applicant’s applicable population. 
(Note:  A table is provided below to support responses to performance measures in the applicant’s narrative.) 
Applicable 
Population Performance Measure 

All a) The number and percentage of participating students (as defined in this notice), by subgroup (as defined in 
this notice), whose teacher of record (as defined in this notice) and principal are a highly effective teacher (as 
defined in this notice) and a highly effective principal (as defined in this notice); and 

b) The number and percentage of participating students (as defined in this notice), by subgroup (as defined in 
this notice), whose teacher of record (as defined in this notice) and principal are an effective teacher (as 
defined in this notice) and an effective principal (as defined in this notice). 

PreK-3 a)  Applicant must propose at least one age-appropriate measure of students’ academic growth (e.g., language 
and literacy development or cognition and general learning, including early mathematics and early scientific 
development); and  
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b)  Applicant must propose at least one age-appropriate non-cognitive indicator of growth (e.g., physical well-
being and motor development, or social-emotional development). 

4-8 a) The number and percentage of participating students (as defined in this notice), by subgroup, who are on 
track to college- and career-readiness based on the applicant’s on-track indicator (as defined in this notice); 

b) Applicant must propose at least one grade-appropriate academic leading indicator of successful 
implementation of its plan; and  

c) Applicant must propose at least one grade-appropriate health or social-emotional leading indicator of 
successful implementation of its plan. 

9-12 a) The number and percentage of participating students (as defined in this notice) who complete and submit the 
Free Application for Federal Student Aid (FAFSA) form; 

b) The number and percentage of participating students (as defined in this notice), by subgroup, who are on 
track to college- and career-readiness based on the applicant’s on-track indicator (as defined in this notice); 

c) Applicant must propose at least one measure of career-readiness in order to assess the number and percentage 
of participating students (as defined in this notice) who are or are on track to being career-ready; 

d) Applicant must propose at least one grade-appropriate academic leading indicator of successful 
implementation of its plan; and  

e) Applicant must propose at least one grade-appropriate health or social-emotional leading indicator of 
successful implementation of its plan. 

(E)(4) Evaluating effectiveness of investments (5 points) 
A high-quality plan to rigorously evaluate the effectiveness of Race to the Top – District funded activities, such as professional 
development and activities that employ technology. 
In the text box below, the applicant should describe its current status in meeting the criteria and/or provide its high-quality plan for 
meeting the criteria.  
The narrative or attachments should also include any supporting evidence the applicant believes will be helpful to peer reviewers, 
including at a minimum the evidence listed in the criterion (if any), and how each piece of evidence demonstrates the applicant’s 
success in meeting the criterion.  Evidence or attachments and the rationale for their inclusion must be described in the narrative and, 
where relevant, included in the Appendix.  For evidence or attachments included in the Appendix, note in the narrative the location 
where the information can be found and provide a table of contents for the Appendix.  
The high-quality plan (as defined in this notice) should include key goals, activities to be undertaken and the rationale for the 
activities, the timeline, the deliverables, and the parties responsible for implementing the activities.  The narrative and attachments 
may also include any additional information the applicant believes will be helpful to peer reviewers. 
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E.  Continuous Improvement (30 total points) 

A high-quality plan for implementing a rigorous continuous improvement process that provides timely and regular feedback  

(E)(1) Continuous improvement process: HISD will benchmark progress through a variety of means. HISD will contract with an 

independent, external evaluator to implement the evaluation plan for the proposed project. The external evaluator will implement a 

comprehensive evaluation plan that will entail both the formative/process elements and summative elements of the program. Data will 

also be collected quarterly, by semester, and every year to assist the Project Director in completing the Annual Performance Reports. 

These reports will enable the local stakeholders of the program to obtain timely feedback on the effectiveness and quality of program 

strategies, as well as the overall effectiveness of the model in achieving the targeted performance objectives and milestones. Such 

feedback will facilitate continuing and timely refinement of program activities and strategies.  The evaluator will work with program 

staff in collecting evaluative assessment data on all proposed activities and strategies to facilitate effective implementation of the 

program as vital prerequisites for the rigorous summative assessment of the program’s effectiveness.  

 HISD is strongly committed to a rigorous continuous improvement process that provides timely and regular feedback on 

progress toward project goals and opportunities for ongoing corrections and improvements during and after the project period. To 

facilitate this process, the evaluator will meet monthly with the Project Director to provide appropriate feedback on the program’s 

implementation, parent/teacher/student/project staff concerns, project successes and deficiencies, as well as recommendations from 

parents, teachers, students, project staff, and other empirical experiences of published reports on other initiatives that have used 

strategies and activities similar to those of the HISD's Project L2=EARN! program.  To enable program stakeholders to plan 

effectively or make informed decisions based on quality feedback and data, the evaluator will meet with program administrators 

quarterly, by semester, and at the end and the beginning of each project year to discuss findings from the annual assessments of the 

program’s implementation (Process Evaluation) and summative milestones (Summative Evaluation); these findings will be shared 

with both internal and external stakeholders. In effect, the project evaluation team, composed of the evaluator, key internal and 
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external stakeholders, and the HISD Research and Accountability Department, will provide on-going evaluative feedback on all 

implementation elements so that timely on-going programmatic refinements can be made. 

 At the District level, the continuous improvement of the entire Project L2=EARN! will be further ensured through the 

District’s Board Monitoring System. The Board of Education created the Board Monitoring System as a mechanism to measure the 

District's progress in achieving goals outlined in the board's Declaration of Beliefs and Visions.  The Board Monitoring 

System establishes a schedule of detailed reporting to the board and community on the district's efforts and effective use of taxpayer 

dollars to meet the District's facilities standards, and evaluate all major programs and services on a regular basis. The system requires 

more in-depth reporting and analysis than is required by state law and the Texas Education Agency. The Board Monitoring 

System was designed to give the board, District administrators, and the public a data-driven accountability system that reports 

regularly, and it has become a key springboard for steering District policy, priorities, and initiatives. 

In addition, HISD will use the Deming continuous improvement cycle of Plan, Do, Study, Act (PDSA) to monitor, measure 

and improve the quality of teacher effectiveness and student outcomes and manage HISD’s Project L2=EARN! project. The Deming 

cycle will be implemented at the District and school levels. The approach will be a whole-systems approach. The primary point of 

action will be at the building, specifically at the teacher-learner level. Project L2=EARN! will also require active engagement of 

central office leaders as coordinators and co-learners in order to ensure consistent implementation, effective deployment of resources, 

and efficient transfer of lessons learned among participating schools. The PDSA framework will also aid in the gaining of input from 

students and parents and the dissemination of information to all participating schools and to the communities they serve, including 

parents. An organizational chart of District leaders who will be engaged in coordination of this initiative is provided as Appendix 

(E)(1)-1, p. 421 At the District level, project sponsors and the Executive Steering Committee will use the Deming cycle in the 

following manner: 

• Plan. HISD will develop a comprehensive and detailed project plan with an integrated timeline to implement the project both 
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during the project period and to sustain it after grant funding ends. The project’s Executive Sponsors (the HISD Chief Academic 

Officer and Chief School Support Officer) and the Executive Steering Committee, also known as the School Transformation 

Leadership Committee (a cross-functional team of assistant superintendents and directors from Academics, Technology, Human 

Resources, Budget and Finance, School Support, Research and Accountability, Communications, and College and Career 

Readiness) will be responsible for the development of the project plan and committing appropriate resources (e.g., people, time, 

money, etc.) to carry forth the strategies and activities in the timeframe identified. Additionally, a Project Manager will be 

appointed to serve as a key liaison to each building principal. At the school level, each campus will identify a coordinator to lead, 

monitor, and oversee project activities at their campus. 

• Do. The Executive Steering Committee will: (1) Provide strategic direction; (2) Advise the Executive Sponsors; (3) Make 

executive-level decisions that have organizational-level implications; (4) Help to control project scope and prioritization of 

resources; (5) Champion the initiative with staff and internal and external stakeholders; (6) Resolve issues that cannot be resolved 

by the Executive Sponsors; (7) Shape the overall implementation and communication plans and to ensure district level and school 

level messaging and marketing is in agreement with the scope of Project goals, SMART objectives, and strategies; (8) Serve as an 

advocacy body and reinforce key messages with staff and stakeholders, including parents; (9) Facilitate cross-functional teaming 

and integration of work; (10) Help to identify and recruit potential thought/action partners and philanthropic partners; and, (11) 

Contract with an independent evaluator to conduct both formative and summative evaluations, as well as to monitor ongoing progress 

on agreed-upon key metrics to inform decision-making and to ensure the overall project’s effectiveness and success. In addition to 

the Executive Steering Committee, there will be four Workstream Committees, one for each of the major workstreams of the 

project: (1) Communications (Family and Community Engagement); 2) Professional development and curriculum; (3) 

Technology; and (4) Continuous improvement/change management process through the College and Career Readiness 

Department. Members of Workstream Committees will come from key departments, participating school leaders and teachers, and 
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partners in higher education and the business community, and parents of diverse ethnic, socio-economic, and linguistic 

backgrounds. All members are in decision-making roles, are key stakeholders or members of a particular department, or have 

resources needed for success. Workstream Committees will implement the strategies for their respective workstreams and 

collaborate to create processes, systems, and work products to produce desired outcomes. These committees will provide expertise, 

information, and resources to achieve these outcomes. They will collect and share information with others in the organization on 

major project efforts and assist in the identification of resources and opportunities for district integration of this project. The 

committees will provide input into communications strategies and materials to update and engage stakeholders. The committees 

ultimately will be charged with helping to build capacity for transformation and sustainability of this initiative within the District. 

• Study. The Executive Steering Committee will meet bi-weekly to monitor and assess project implementation across all 

workstreams. Workstream Committees will meet weekly to discuss progress, review achievement and other key performance 

indicators to monitor student progress relative to project goals and objectives, along with the quality of instruction and 

effectiveness of the project strategies. As risks to implementation are noted, or as new opportunities for accelerating 

implementation are noted, issues and related adjustments to the course of action, project milestones, or resources will be addressed. 

In addition to the project structure, there will be Stakeholder Groups that obtain input; learn stakeholder perspectives on potential 

strengths and/or threats; gain buy-in and support; ensure that messaging is appropriate and understandable; foster commitment; 

build political will; contribute to identifying and mobilizing resources; and, strengthen capacity and sustainability. The role of the 

independent evaluator will be essential to this process to make sense of all collected data to guide and inform the decision-making 

process and to facilitate continuous improvement. 

• Act. Adjustments to the workstream plans and to the overall project plan will be made within the Workstream Committees and the 

Executive Steering Committee to continue to advance towards reaching the goals and the objectives of the project. The work will 

focus on sustainability, systems/process change, business process improvement, stakeholder engagement and communications, and 
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above all, improvements in teaching and learning. 

At the school level, principals and the Shared Decision Making Committee (SDMC), composed of parents, school 

administrators and teachers, and community and business partners, will also use the Deming cycle to augment and inform the 

continuous improvement process. The proposed project will provide a campus-based lead teacher, at each participating school, who 

will be actively engaged in the continuous improvement process, as well as to facilitate, monitor, and help lead, along with the 

principal and SDMC, all project strategies and activities at the campus level. The campus-based lead teacher will also be responsible 

for collecting and forwarding, in a timely manner, to the campus principal all data sets required by the proposed project for the 

independent evaluator, HISD Research and Accountability Department, and the US Department of Education. Each campus principal 

will forward data sets to the independent evaluator. At the school level, the Deming cycle will be implemented at all participating 

schools as follows: 

• Plan. Each participating school will embed the goals, strategies, and timelines of the project within their respective School 

Improvement Plan. Specifically, school leaders, the SDMC, and the advisory members will determine the gaps between current 

status and the vision for this initiative. They will review school performance data, teacher performance data, technology 

systems, instructional materials, systems of support for teachers, and other information to determine how project strategies can 

best be implemented. Strengths, opportunities, and threats to implementation will be charted, and strategies to solve problems 

will be identified. Implementation strategies and action steps will be finalized and clear ownership of each strategy/action step 

will be agreed upon. Each school level plan will be reviewed and approved by the Executive Steering Committee/ 

Superintendent’s Cabinet. 

• Do. School-based staff will implement the strategies and activities in the plan according to the timelines defined and agreed 

upon by the Principal and SDMC, and as informed by and in alignment with the district’s overarching plan for this initiative. 

• Study. Teachers, principals, SDMCs, and advisor committees will use formative assessment data and other key performance 
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indicators to monitor student progress relative to project goals and objectives, along with the quality of instruction and 

effectiveness of the project strategies. As implementation problems or new opportunities for accelerating implementation are 

noted, issues and related adjustments to the plan will be addressed during SDMC meetings, Professional Learning Community 

(PLC) and department/grade level team meetings, and with the Grant program committees and/or project director. 

• Act. Effective instructional strategies will be communicated and fostered across the school and processes and systems will be 

documented and standardized. Lessons learned will be captured and adjustments to lesson plans, instructional strategies, 

processes, training and other activities will be documented and modifications will be made for improvement. 

The HISD Executive Steering Committee will be responsible for ensuring that the Deming cycle is fluid, effectively 

implemented, and continuous throughout the four-year initiative, as well as to sustain the project after the project period. In order to 

monitor, measure, and publicly share information on the quality of investments funded by Race to the Top investments in professional 

development, technology, and other resources, HISD will: (1) Seek, via surveys and focus groups, the feedback of teachers and 

principals on the impact of the professional development, technology and other project resources. Results of these surveys will be used 

in the Deming continuous improvement cycle; (2) Document the use of professional development via classroom observations and 

value-added assessments of teacher impact; (3) Ensure active involvement in the Executive Steering Committee of leaders from the 

Budget and Finance department and the other central-office departments; (4) Routinely meet with and provide feedback to service 

providers and vendors whose products are integral to the project; (5) Conduct annual community meetings for all participating schools 

at the participating schools. These meetings will be used to review progress on project goals and objectives, the deployment of 

resources, and update the community on future plans as they evolve; (6) Contract with an independent program evaluator to conduct 

annual, formative, and summative project evaluations, as well as complete all required performance reports and assist with broadly 

disseminating project results and significant project results, impacts, and outcomes; and (7) Provide regular HISD Board of Education 

update sessions on project progress and on related deployment of resources for the project. These meetings will be open to the public. 
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A high-quality plan for ongoing communication and engagement with internal and external stakeholders;  

(E)(2) Ongoing Communication and Engagement: Stakeholders with whom the District will regularly communicate include: 

teachers, students, parents, business leaders, parent/teacher groups, philanthropic leaders, community members, elected officials, 

teachers associations, board members, principals, central office leaders, and other community organizations. The Communications and 

Engagement Plan will be developed in partnership with school leaders and key stakeholders; the plan will include strategies and tactics 

for focused, internal reciprocal communications system focusing on a broad-based external outreach process across the Houston 

community. The goals of the plan will be as follows: (1) Build understanding of the importance of the project, K-12 education, and 

preparing students for college and careers; (2) Cultivate commitment, engagement, and advocacy of all stakeholders in the success of 

all students; (3) Communicate honestly in ways that recognize excellence and foster transparency and positive perceptions among 

stakeholders; and (4) Promote the lessons learned and results locally, statewide and nationally for replication, adaptation and 

expansion. The strategies to attain these goals include: (a) Produce awareness-building materials that describe and promote the 

initiative, including the benefits for students; (b) Develop communications strategies and resources to build awareness of the role of 

aligning rigorous CTE and core curriculum courses for students’ college and career success; (c) Communicate the results and benefits 

of this project to all HISD schools’ leaders and staff; (d) Showcase students’ products; (e) Identify and use specific social media 

communications tools (e.g., Facebook, Twitter, YouTube, Pinterest, and others) to ensure ongoing community outreach and to engage 

students, parents, District staff, and community members to discuss progress and results of the initiative, seek feedback, and strengthen 

broad-based support for Project strategies and activities; and (f) Conduct regular meetings with the Mayor, other elected officials and 

the Greater Houston Partnership. The purpose of these meetings will be to discuss progress, results, and the expansion of partnerships 

to further support it. 

For each applicant-proposed measure, the applicant must describe— 

(E)(3) Performance Measures: HISD’s evaluation plan demonstrates that the District is strongly committed to supporting the 
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proposed Project L2=EARN!, to transform how all students are taught and learn, with the use of an integrated, rigorous curriculum, 

the seamless targeting of technology to support teaching and learning anytime, anywhere, and to graduate students that are college 

and career ready. The District’s Project L2=EARN! allows for an aggressive, data-driven system to transform the whole District and 

its schools. HISD has integrated the required performance measures to assess how well the District attains meeting the project’s goals 

and activities. The comprehensive evaluation plan, as implemented by the external evaluator, will provide data for every grade level, 

from K to 12, for students and student sub-populations, and for teachers, administrators, schools, and HISD overall. 

HISD will administer two rounds of curriculum-based, district-level assessments (DLAs) in 2013-2014: one in the fall and 

one in the spring. ( S ee Appendix (E)(3)-1, page 422). In order to assess the success of this project, HISD proposes performance 

measures, overall and by subgroup, to determine whether or not the goals and objectives of this project are met. These performance 

measures will serve to measure progress, indicate if changes are needed, and provide stakeholder information about program success. 

 (E)(3)(a) Rationale for Selecting Performance Measures: HISD will benchmark progress through a variety of means. For Project 

L2=EARN!, HISD has identified and selected multiple performance measures that span all grade levels  and all participating students 

to assess academic achievement and growth, as well as college and career readiness and high school graduation and beyond. To the 

maximum extent possible, HISD will use multiple performance measures to establish baselines in order to assess the District’s 

progress. Multiple performance measures will also enable HISD to provide a holistic approach to each student to evaluate how well 

all students graduate high school college and career ready. 

HISD’s more robust HISD Digital Transformation Ecosystem (with data warehouse, dashboards, and applications with 

interoperable data systems) will provide more powerful ways in which HISD will support the personalization efforts at every school 

for every student, from Kindergarten through high school graduation. Through this system, a variety of performance measures will 

be captured for every student (e.g., academic grades, assessments, demographics, student and family information, and case 

management). In order to increase the level of data-driven accountability, HISD is implementing the following key strategies: (1) 
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Building better systems for collecting, retrieving, analyzing, and reporting data to inform the educational process; (2) Developing and 

implementing performance management tools and practices for decision-making; and (3) Designing effective and efficient business 

processes and procedures for optimization of resources and results. 

Overall, multiple performance measures will empower District policy makers to inform and improve the decision making 

process; provide expertise, information, modeling, and analyses for the District’s performance pay models and appraisal systems to 

determine teacher, school leader, and campus effectiveness with regard to student performance; and serves as a data resource for local, 

state and federal entities. In addition, HISD’s Research and Accountability Department develops, publishes and distributes descriptive 

and statistical information analyzing student data; produces District accountability reports and summaries for the District; and 

responds to special requests for performance data. These same reports are accessible online for parents and the general public to 

download and review. HISD will use the following performance measures and data sources: 

• Norm-Referenced Achievement Tests (e.g., the Stanford/APRENDA and the Iowa Test of Basic Skills beginning in 2014-

2015): Test scores and the percentage of students who score at least 50NPR on Reading and Math.  The tests provide data for all 

K-8 grade levels.  

• STAAR: HISD will also use data from the new state tests, the State of Texas Assessments of Academic Readiness (STAAR), 

to assess all students’ achievement and knowledge in grades  3–8 on curriculum taught from the Texas Essential Knowledge and 

Skills (TEKS) curriculum. In high school, however, grade-specific assessments will be replaced with end-of-course (EOC) 

assessments in Algebra I, Biology, English I, and English II. These tests will be used to assess the growth of students within the 

cohort to students in other schools in the District as well as in the state. For each test, the District will measure all data by ethnic, 

socio-economic, ELL, gender, and special education subgroups. HISD will monitor these results closely to ensure that gaps are 

closed and all children are successful.  

• Attendance, Chronic Absenteeism, Tardiness, and Discipline: HISD will measure attendance, chronic absenteeism, tardiness, 
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and discipline for all students at every grade level. Often, these indicators point to reasons why students miss school range from 

(e.g., chronic illnesses to lack of clean uniforms to lack of parental support).  

• Non-Cognitive Indicators of Growth/Health and Social-Emotional Indicators: Beginning with the 2013-2014 school year, 

HISD will track and measure multiple non-cognitive indicators of growth, health, and social-emotional indicators for all students 

through its new Multi-tiered Systems of Support (MTSS) district-wide in the efforts to support learning in all campuses 

• College and Career Readiness: HISD will use many College and Career Readiness performance measures for all students 

and grade levels, from the use of students’ Naviance data on college/career interest and planning, to surveys, to grades and 

assessments, and participation in career academies and internships. Free Application for Federal Student Aid (FAFSA) data 

will also be used to determine students’ college-going intent, since ninety percent of students who complete FAFSA enroll in 

postsecondary education. HISD will also review PSAT, SAT, and ACT scores to measure college readiness, since colleges and 

universities use these test scores to make admission decisions, recruit students, place students in appropriate courses, and predict 

student performance in college. HISD will use SAT and ACT data to determine if project strategies are effectively building 

college readiness among students.  

• AP, IB, and Dual Credit Participation and Testing Trends: AP, IB, and Dual Credit programs directly support HISD’s 

Strategic Direction for Core Initiative 3: Rigorous Instructional Standards and Supports. These programs provide 

m i d d l e  a n d  high school students with the opportunity to take college-level courses and earn college credit. HISD will 

track the participation, grades, and testing outcomes of all students in these programs. 

• Texas Success Initiative (TSI): The Texas Success Initiative is a state-legislated program designed to improve student success 

into college. The test is used to help determine placement of students in post-secondary courses (e.g., dual credit courses) in 

Texas and HISD. HISD will track all students that take the TSI. 

• College Attendance and Academic Achievement: HISD will track high school graduates that enter postsecondary education 
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in the fall following graduation. HISD will track former students in college through the Texas Higher Education 

Coordinating Board: Graduate Performance Report and the National Student Clearing House Student Tracker Report.   

• Career Readiness: To determine if students on career tracks are academically ready for careers of choice, HISD will measure 

the number of students who are enrolled in a coherent sequence of CTE courses and a Tech Prep Program. Through 

CTE/Tech Prep, students' learning is connected to career pathways. Students gain knowledge, skill sets, and behaviors needed to 

compete successfully in the technologically-advanced workplace that the global economy presents. 

• Effective Teachers and Principals: HISD will assess the number of highly effective teachers and principals and effective 

teachers and principals by core subject. The educator evaluation systems will connect inputs of practice to outcomes that matter 

most: student growth and achievement that will close gaps and prepare students for college and career success.  

• Value-added Analysis of Students’ Growth: HISD uses value-added analysis calculated via Dr. William Sanders’ EVAAS® 

model to measure student progress at the District, school, and teacher levels in all core subjects in grades three through eight 

based on norm-referenced tests and the Texas State Assessment of Academic Readiness (STAAR) and at the high school level 

based on STAAR end of course assessments. Value-added is a statistical methodology that helps HISD to more reliably 

measure the influence of teachers and schools have on students’ academic progress rates from year to year. 

 (E)(3)(b) How measures will provide rigorous, timely, and formative leading information: The project design employs a 

scientifically-sound evaluation design to assess the overall implementation and impact of Project. The theory of action is clear and the 

variables are defined. The evaluation design incorporates formative and summative components, as well as quantitative and 

qualitative data gathering, analysis, reporting, and mechanisms for sharing results to guide implementation. The evaluation design is 

methodically strong. By employing specific, timely, and measurable goals, objectives, research-based strategies grounded in a 

theory of action and logic model and multiple performance measures encompassing scheduled through each academic year for all 

grade levels and students, the project design provides a comprehensive, ambitious, yet realistic blue print for i m p l e m e n t a t i o n  
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a n d  replication. HISD will contract with an experienced, independent, evaluator to oversee the entire project evaluation, 

including the formative, summative, and outcome evaluations; benchmark and formative findings will be shared at regular intervals, 

with stakeholders, to inform and improve the decision-making process regarding the project’s implementation. Findings will be 

reported in a timely manner and in the desired formats. Findings will be shared in a variety of venues, including the district’s web 

page. HISD will participate in any rigorous national evaluations that will provide common design methodology, data collection 

instruments, and performance measures for all grantees funded under this competition. 

 (E)(3)(c) Review and Improve Measures Over Time to Gauge Progress: From elementary school forward, the HISD curriculum-based 

and district-level assessments, as well as students’ grades for all coursework, will provide integral data points that are encompassed in 

the comprehensive data sets captured and managed by each school. In addition, at the high school level, preparing for the ACT and SAT 

and tracking ACT and SAT results are also integral data points that are encompassed in the comprehensive data sets captured and 

managed by each school’s counseling staff through Naviance and other data management systems used by HISD. Norm-reference and 

criterion-referenced tests will allow HISD to determine if alternate supports are needed for students. HISD will, during each grading 

period, by semester, and annually, review these measures in order to gauge the success of implementation. If a particular measure does 

not provide sufficient information to gauge success, another, more rigorous measure will be used or adopted, as needed. In every 

instance for every student, in K-12, benchmarks and performance measures will be aligned to not only increasing the academic 

achievement of students, but also to improve the personalization of the educational process to keep students on track to graduate from 

high school college and career ready. 

 (E)(4) Evaluating Effectiveness of Investments: HISD, in collaboration with multiple stakeholders across the Houston area through 

the work begun over a six month period in 2010, as part of the district's Strategic Direction Initiative and based upon extensive 

community-wide assessments, the district identified five reforms to transform how students are educated in Houston; these include: 

(1) Effective Teacher in Every Classroom; (2) Effective Principal in Every School; (3) Rigorous Instructional Standards and Supports; 
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(4) Data-Driven Accountability; and (5) Culture of Trust through Action. HISD has made real progress in each of the five areas in 

such a short time. The proposed project comprehensively integrates the five elements of the Strategic Direction Initiative. Through the 

proposed evaluation design, HISD will also be able to triangulate multiple inputs to better grasp what specifically works to improve 

and personalize instruction and graduate all students college and career ready. In addition, HISD will contract with an external 

evaluator who will work in partnership with the HISD Research and Accountability Department in the implementation of the project 

evaluation. The evaluator, Project Director, and Program Manager will implement the evaluation plan by applying qualitative and 

quantitative methods that measure the impact of the program on meeting the stated goals and objectives. Evaluation strategies will 

address two tasks. First, to ensure reliable qualitative measures, the evaluation will document the history of the program, incorporating 

data on program development strategies, monitoring, and implementation activities. This strategy will capture valuable information on 

the perceptions of program participants of whether project activities met their individual needs toward improving college-readiness, 

student achievement, instructional technology, attendance, and personalized learning. Overall, HISD’s proposed evaluation design 

integrates metrics aligned with the four core education assurance areas required by the Race to the Top Program.  A second strategy 

will be to monitor the efficacy of programs through classroom observations, review of manuals, focus groups, brochures, site visits, 

meeting agendas, service provider logs, and budgets. This information will be used in formative and summative evaluations to modify 

practices and adjust expectations. With respect to quantitative measures, data will be collected, analyzed, and reported, including 

baseline data for project students, teachers, campuses, parents, and partners. 

Progress toward meeting project goals and objectives will be reported annually to the USDE. Performance Data: The project’s 

impact on students’ academic achievement will be measured and reported using multiple data sources, including state-mandated and 

standardized achievement tests, such as the Stanford Achievement test, STAAR assessments, and end-of-course (EOC) exams. Other 

performance data will include graduation, college enrollment, and college completion statistics. Trends will be tracked over the four-

year grant period and beyond. Process Data: The Project Director will provide a roster of all students who participated in the 
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program to the evaluator, including ID number, school, grade level, gender, ethnicity, and economic status. Data on students’ 

participation in specific programs, such as gifted/talented, special education, and ELL will also be provided. Documentation of staff 

professional development and parent activities will show schedules with dates, workshop descriptions, and presenters. Activities will 

be monitored and reviewed to describe the scope and frequency of activities for program participants (i.e., number of hours teachers 

spent in literacy-based instructional professional development, support services partnerships, and parent participants), as well as 

assessing impacts and outcomes for students at all the participating schools. An open-ended participant survey of targeted 

stakeholders (i.e., students, teachers, parents, school administrators, and service providers) will be developed for promoting quality 

service delivery and implementation. FERPA guidelines will be adhered to in data collection, analysis, and reporting. 

The independent evaluator and the HISD Research and Accountability Department will work closely with the Project Director 

and Project Manager to optimally evaluate the effectiveness of all investments used toward the proposed project.  In addition, the 

Project Manager will devote 100% of his/her time to the project to oversee every aspect of the project, working closely with district 

departments and campus principals. The Project Director will dedicate 25% of his time to provide oversight of the Project Manager 

and all aspects of the project. Participating central office departments, teachers, and principals will all dedicate a commensurate and 

sufficient amount of time to the project to ensure the accomplishment of the stated goals and objectives. 

HISD will use grant funds for direct services to students, as articulated in the proposed Project L2=EARN! All of the 

aforementioned activities directly relate to and support the identified goals and objectives. A portion of the funded award will be used 

to hire an experienced, independent evaluator and to facilitate the collection and assessment of data regarding the effectiveness of the 

program activities. Overall, grant funding will enable HISD to build capacity in the participating schools throughout the District to 

continue building and maintaining a college and career readiness among all students long after the grant funds are gone. 

The following timeline shows some of the major activities for the project to ensure its continuous improvement. A more 

detailed timeline addressing continuous improvement is found in Appendix (E)(4)-1, p. 423. 
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Program Timeline of Major Activities for Continuous Improvement 
Goals Activities Timeline Responsibility Deliverables/Milestones 
1, 2, 3, 4, 5 Independent evaluator will 

conduct a comprehensive 
evaluation of the project; 
implemented evaluation plan 
includes both formative, 
summative, and outcomes 
assessments, using quantitative 
and qualitative methodologies 
and instruments, to measure how 
well the District meets the stated 
goals and objectives, as well as 
how well it tracks all the required 
performance measures; and 
completes all required progress 
and annual performance reports 

Planning: January 
2014 – Aug 2014 
 
C1: 9/14 -8/15 
C2: 9/15 -8/16 
C3: 9/16 -8/17 
C4: 9/17 -8/18 
 

Project Director, 
Project Manager, 
Research and 
Accountability, 
External Evaluator 

Finalized evaluation plan, 
completed progress and 
annual reports submitted to  
Project Director, Project 
Manager, Research and 
Accountability before they are 
due for submittal;  Reports 
completed to monitor program 
activities and determine 
continuous improvement; 
Completed Program 
assessment of benchmark data 

1, 2, 3, 4, 5 Complete a needs assessment on 
the schools, community, and 
supporting departments geared 
towards college and career 
readiness 

Planning: Feb. 
2014 – May 2014 
 
C1: 6/14 -8/15 
C2: 6/15 -8/16 
C3: 6/16 -8/17 
C4: 6/17 -8/18 
 
 

Assistant 
Superintendent College 
and Career Readiness , 
College and Career 
Readiness Department,  
Research and 
Accountability, 
External Evaluator 

Identification of the schools 
most in need and most ready 
to begin the process in cohort 
1 and then each cohort for 
each subsequent year.   
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1, 2, 3, 4, 5 Identify baselines for all data 
gathering, program evaluation, 
and tracking formative and 
summative purposes 

Planning: April 
2014 – May 2014 
 
C1: 6/14 -8/15 
C2: 6/15 -8/16 
C3: 6/16 -8/17 
C4: 6/17 -8/18 

Project Director, 
Project Manager, 
Research and 
Accountability, 
External Evaluator 

List of finalized baselines for 
each year of the grant period 
for each cohort year 

1, 2, 3, 4, 5 Based on evaluation findings, 
develop career pathways based 
on industry standards.  Align 
program offerings across the 
District based on local labor 
market demand, student interest, 
programmatic stackable 
credentials and skills. 

C1: 2/14 -6/15 
C2: 2/15 -6/16 
C3: 2/16 -6/17 
C4: 2/17 -6/18 
 

Project Director, 
Project Manager, 
Secondary School 
Transformation 
Leadership Team, 
Curriculum Department 

Increase in student 
attendance; Increase in 
graduation rates; Decrease in 
dropout rates; Increase in the 
number of career 
certifications; Increase in the 
number of students enrolling 
in the college of their choice. 

1, 2, 3, 4, 5 Provide all progress and annual 
reports on the status of the 
project too all stakeholders 
through accessible, online web 
page 

C1: 9/14 -8/15 
C2: 9/15 -8/16 
C3: 9/16 -8/17 
C4: 9/17 -8/18 
 

Project Director, 
Project Manager 

Program progress, reports, 
and updates will be provided 
online on the HISD Web 
portal 
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(E)(3) Performance Measures – Required for all applicants 

Performance Measure (All Applicants – a)  
a) The number and percentage of participating students, by subgroup (as defined in 
this notice), whose teacher of record (as defined in this notice) and principal are a 
highly effective teacher (as defined in this notice) and a highly effective principal (as 
defined in this notice).* 

Applicable Population:  All participating students in cohort 
1 

 Baseline  
[2012-2013] 

Target 

SY 2013-14 SY 2014-15 SY 2015-16 SY 2016-17 SY 2017-18  
(Post-Grant) 
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All participating students # # % # # % # # % # # % # # % # # % 

Chavez HS Teacher 510 2838 18 653 2838 23 795 2838 28 937 2838 33 1078 2838 38 1220 2838 43 

Principal 288 2838 100 288 2838 100 288 2838 100 288 2838 100 288 2838 100 288 2838 100 

Eastwood 
Academy 

Teacher 210 407 52 228 407 56 244 407 60 261 407 64 277 407 68 293 407 72 

Principal 407 407 100 407 407 100 407 407 100 407 407 100 407 407 100 407 407 100 

Furr HS Teacher 240 832 29 258 832 31 275 832 33 291 832 35 308 832 37 333 832 40 

Principal 832 832 100 832 832 100 832 832 100 832 832 100 832 832 100 832 832 100 

Lee HS Teacher 90 1576 6 189 1576 12 284 1576 18 378 1576 24 473 1576 30 630 1576 40 

Principal 1576 1576 100 1576 1576 100 1576 1576 100 1576 1576 100 1576 1576 100 1576 1576 100 

Milby HS Teacher 240 1999 12 340 1999 17 440 1999 22 540 1999 27 640 1999 32 800 1999 40 

Principal 1999 1999 100 1999 1999 100 1999 1999 100 1999 1999 100 1999 1999 100 1999 1999 100 

Reagan HS Teacher 270 2041 13 368 2041 18 469 2041 23 571 2041 28 674 2041 33 816 2041 40 

Principal 2041 2041 100 2041 2041 100 2041 2041 100 2041 2041 100 2041 2041 100 2041 2041 100 

Sterling HS Teacher 0 948 0 95 948 10 171 948 18 246 948 26 322 948 34 379 948 40 

Principal 0 948 0 948 948 100 948 948 100 948 948 100 948 948 100 948 948 100 

Westside HS Teacher 300 2975 10 595 2975 20 893 2975 30 1190 2975 40 1488 2975 50 1785 2975 60 
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Performance Measure (All Applicants – a)  
a) The number and percentage of participating students, by subgroup (as defined in 
this notice), whose teacher of record (as defined in this notice) and principal are a 
highly effective teacher (as defined in this notice) and a highly effective principal (as 
defined in this notice).* 

Applicable Population:  All participating students in cohort 
1 

 Baseline  
[2012-2013] 
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(Post-Grant) 
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Principal 2975 2975 100 2975 2975 100 2975 2975 100 2975 2975 100 2975 2975 100 2975 2975 100 

Deady MS Teacher 150 880 17 211 880 24 273 880 31 334 880 38 396 880 45 440 880 50 

Principal 880 880 100 880 880 100 880 880 100 880 880 100 880 880 100 880 880 100 

Hamilton 
MS 

Teacher 30 1307 2 157 1307 12 288 1307 22 418 1307 32 549 1307 42 654 1307 50 

Principal 0 1307 0 1307 1307 100 1307 1307 100 1307 1307 100 1307 1307 100 1307 1307 100 

Hogg MS Teacher 30 667 4 93 667 14 160 667 24 227 667 34 293 667 44 334 667 50 

Principal 667 667 100 667 667 100 667 667 100 667 667 100 667 667 100 667 667 100 

Holland MS Teacher 60 696 9 132 696 19 202 696 29 271 696 39 313 696 45 348 696 50 

Principal 696 696 100 696 696 100 696 696 100 696 696 100 696 696 100 696 696 100 

Long 
Academy 

Teacher 90 689 13 158 689 23 227 689 33 296 689 43 324 689 47 345 689 50 

Principal 689 689 100 689 689 100 689 689 100 689 689 100 689 689 100 689 689 100 

Ortiz MS Teacher 0 1035 0 104 1035 10 207 1035 20 311 1035 30 414 1035 40 518 1035 50 

Principal 0 1035 0 1035 1035 100 1035 1035 100 1035 1035 100 1035 1035 100 1035 1035 100 

Revere MS Teacher 120 940 13 216 940 23 310 940 33 404 940 43 442 940 47 470 940 50 

Principal 940 940 100 940 940 100 940 940 100 940 940 100 940 940 100 940 940 100 

Stevenson 
MS 

Teacher 480 1374 35 522 1374 38 563 1374 41 605 1374 44 646 1374 47 687 1374 50 

Principal 0 1374 0 1374 1374 100 1374 1374 100 1374 1374 100 1374 1374 100 1374 1374 100 

Thomas MS Teacher 150 529 28 169 529 32 190 529 36 212 529 40 233 529 44 265 529 50 
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Performance Measure (All Applicants – a)  
a) The number and percentage of participating students, by subgroup (as defined in 
this notice), whose teacher of record (as defined in this notice) and principal are a 
highly effective teacher (as defined in this notice) and a highly effective principal (as 
defined in this notice).* 

Applicable Population:  All participating students in cohort 
1 

 Baseline  
[2012-2013] 

Target 

SY 2013-14 SY 2014-15 SY 2015-16 SY 2016-17 SY 2017-18  
(Post-Grant) 
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Principal 529 529 100 529 529 100 529 529 100 529 529 100 529 529 100 529 529 100 

West Briar 
MS 

Teacher 360 1359 26 421 1359 31 489 1359 36 557 1359 41 625 1359 46 680 1359 50 

Principal 0 1359 0 1359 1359 100 1359 1359 100 1359 1359 100 1359 1359 100 1359 1359 100 

Bonner ES Teacher 150 975 15 244 975 25 341 975 35 390 975 40 439 975 45 536 975 55 
Principal  0 975  0  975 975 100   975 975 100   975 975 100   975 975 100   975 975 100  

Browning 
ES 

Teacher 0 600 0 150 600 25 210 600 35 240 600 40 270 600 45 330 600 55 
Principal 0  600 0   600 600 100   600 600 100   600 600 100   600 600 100   600 600 100  

Cunningham 
ES 

Teacher 180 696 26 244 696 35 313 696 45 348 696 50 383 696 55 418 696 60 
Principal 0  696  0  696 696  100  696 696  100  696 696  100  696 696  100  696 696  100 

Daily ES Teacher 60 736 8 184 736 25 258 736 35 294 736 40 331 736 45 405 736 55 

Principal  736 736  100  736 736  100  736 736  100  736 736  100  736 736  100  736 736  100 

Davila ES Teacher 30 540 6 135 540 25 189 540 35 216 540 40 243 540 45 297 540 55 

Principal 540  540 0   540 540 100   540 540 100   540 540 100   540 540 100   540 540 100  

Emerson ES Teacher 60 869 7 217 869 25 304 869 35 348 869 40 391 869 45 478 869 55 

Principal 869 869 100 869 869 100 869 869 100 869 869 100 869 869 100 869 869 100 

Field ES Teacher 60 472 13 109 472 23 156 472 33 203 472 43 260 472 55 283 472 60 

Principal  472 472  100  472 472  100  472 472  100  472 472  100  472 472  100  472 472  100 

Frost ES Teacher 0 581 0 134 581 23 192 581 33 250 581 43 320 581 55 349 581 60 

Principal 0  581 0   581 581  100  581 581  100  581 581  100  581 581  100  581 581  100 
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Performance Measure (All Applicants – a)  
a) The number and percentage of participating students, by subgroup (as defined in 
this notice), whose teacher of record (as defined in this notice) and principal are a 
highly effective teacher (as defined in this notice) and a highly effective principal (as 
defined in this notice).* 

Applicable Population:  All participating students in cohort 
1 

 Baseline  
[2012-2013] 

Target 

SY 2013-14 SY 2014-15 SY 2015-16 SY 2016-17 SY 2017-18  
(Post-Grant) 
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Helms ES Teacher 210 540 39 243 540 45 270 540 50 297 540 55 324 540 60 351 540 65 

Principal  540 540 100   540 540 100   540 540 100   540 540 100   540 540 100   540 540 100  

Lewis ES Teacher 0 903 0 208 903 23 298 903 33 389 903 43 497 903 55 542 903 60 

Principal 0  903 0   903 903  100  903 903  100  903 903  100  903 903  100  903 903  100 

Mading ES Teacher 0 612 0 141 612 23 202 612 33 263 612 43 337 612 55 367 612 60 

Principal 0  612  0 612  612  100 612  612  100 612  612  100 612  612  100 612  612  100 

Memorial 
ES 

Teacher 60 405 15 93 405 23 134 405 33 174 405 43 223 405 55 243 405 60 

Principal 0  405 0   405 405 100  405 405 100  405 405 100  405 405 100  405 405 100 

Park Place 
ES 

Teacher 90 1028 9 236 1028 23 339 1028 33 442 1028 43 565 1028 55 617 1028 60 

Principal  1028 1028  100  1028 1028  100  1028 1028  100  1028 1028  100  1028 1028  100  1028 1028  100 

Patterson ES Teacher 60 950 6 219 950 23 314 950 33 409 950 43 523 950 55 570 950 60 

Principal  950 950  100  950 950  100  950 950  100  950 950  100  950 950  100  950 950  100 

Piney Point 
ES 

Teacher 330 1118 30 391 1118 35 447 1118 40 503 1118 45 615 1118 55 671 1118 60 

Principal  1118 1118 100   1118 1118 100   1118 1118 100   1118 1118 100   1118 1118 100   1118 1118 100  

Pleasantville 
ES 

Teacher 0 365 0 84 365 23 120 365 33 157 365 43 201 365 55 219 365 60 

Principal  365 365 0   365 365 100   365 365 100   365 365 100   365 365 100   365 365 100  

Rodriguez 
ES 

Teacher 0 935 0 94 935 10 187 935 20 281 935 30 374 935 40 468 935 50 

Principal 0  935 0  935  935 100  935  935 100  935  935 100  935  935 100  935  935 100  
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Performance Measure (All Applicants – a)  
a) The number and percentage of participating students, by subgroup (as defined in 
this notice), whose teacher of record (as defined in this notice) and principal are a 
highly effective teacher (as defined in this notice) and a highly effective principal (as 
defined in this notice).* 

Applicable Population:  All participating students in cohort 
1 

 Baseline  
[2012-2013] 

Target 

SY 2013-14 SY 2014-15 SY 2015-16 SY 2016-17 SY 2017-18  
(Post-Grant) 
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Shadowbriar 
ES 

Teacher 30 398 8 40 398 10 80 398 20 119 398 30 159 398 40 199 398 50 

Principal  398 398  100  398 398  100  398 398  100  398 398  100  398 398  100  398 398  100 

Southmayd 
ES 

Teacher 0 764 0 76 764 10 153 764 20 229 764 30 306 764 40 383 764 50 

Principal 0  764  0 764  764 100  764  764 100  764  764 100  764  764 100  764  764 100  

Whittier ES Teacher 0 526 0 53 526 10 105 526 20 158 526 30 210 526 40 263 526 50 

Principal 0  526 0   526 526  100  526 526  100  526 526  100  526 526  100  526 526  100 

*In HISD, a Highly Effective Teacher is defined as a teacher with a 2012-2103 Instructional Practice (IP) Rating of 4, and an EVAAS 

Performance Level of 5 (Composite CGI >= 2.00) from the prior year 2011-2012, if that teacher received an EVAAS report. The numbers 

of students are those who are linked to that teacher as a Chancery teacher of record, unduplicated count. Only students linked to teachers 

who were rated in TADS for 2012-2013 are included in the all-participating students count. Students are considered to have a Highly 

Effective Principal if they had a highly effective teacher and the principal at that school for 2013-2014 was the same principal as the prior 

year. Every teacher-student relationship is counted, so the total number of students “participating” is greater than the total number of 

students at each school (i.e.; if a student has four highly effective teachers, that student is counted four times). A student can have more 

than one “teacher of record”. 

        151 

 



Performance Measure (All Applicants – b) 
b) The number and percentage of participating students, by subgroup (as defined in 
this notice), whose teacher of record (as defined in this notice) and principal are an 
effective teacher (as defined in this notice) and an effective principal (as defined in 
this notice). 

Applicable Population:  All participating students in cohort 1 

 Baseline 
[2012-2013] 
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(Post-Grant) 
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All participating students # # % # # % # # % # # % # # % # # % 

Chavez HS Teacher 2214 2838 78 2072 2838 73 1930 2838 68 1788 2838 63 1646 2838 58 2356 2838 83 

Principal 2838 2838 100 2838 2838 100 2838 2838 100 2838 2838 100 2838 2838 100 2838 2838 100 

Eastwood 
Academy 

Teacher 195 407 48 179 407 44 163 407 40 147 407 36 130 407 32 114 407 28 

Principal 407 407 100 407 407 100 407 407 100 407 407 100 407 407 100 407 407 100 

Furr HS Teacher 591 832 71 574 832 69 557 832 67 541 832 65 524 832 63 499 832 60 

Principal 832 832 100 832 832 100 832 832 100 832 832 100 832 832 100 832 832 100 

Lee HS Teacher 630 1576 40 662 1576 42 693 1576 44 725 1576 46 756 1576 48 788 1576 50 

Principal 1576 1576 100 1576 1576 100 1576 1576 100 1576 1576 100 1576 1576 100 1576 1576 100 

Milby HS Teacher 1759 1999 88 1659 1999 83 1559 1999 78 1459 1999 73 1359 1999 68 1199 1999 60 

Principal 1999 1999 100 1999 1999 100 1999 1999 100 1999 1999 100 1999 1999 100 1999 1999 100 

Reagan HS Teacher 1776 2041 87 1674 2041 82 1572 2041 77 1470 2041 72 1367 2041 67 1225 2041 60 

Principal 2041 2041 100 2041 2041 100 2041 2041 100 2041 2041 100 2041 2041 100 2041 2041 100 

Sterling HS Teacher 597 948 63 664 948 70 711 948 75 692 948 73 626 948 66 569 948 60 

Principal 948 948 100 948 948 100 948 948 100 948 948 100 948 948 100 948 948 100 
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Performance Measure (All Applicants – b) 
b) The number and percentage of participating students, by subgroup (as defined in 
this notice), whose teacher of record (as defined in this notice) and principal are an 
effective teacher (as defined in this notice) and an effective principal (as defined in 
this notice). 

Applicable Population:  All participating students in cohort 1 

 Baseline 
[2012-2013] 

Target 
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(Post-Grant) 
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Westside 
HS 

Teacher 2618 2975 88 2380 2975 80 2083 2975 70 1785 2975 60 1488 2975 50 1190 2975 40 

Principal 2975 2975 100 2975 2975 100 2975 2975 100 2975 2975 100 2975 2975 100 2975 2975 100 

Deady MS Teacher 360 880 41 378 880 43 396 880 45 414 880 47 422 880 48 440 880 50 

Principal 880 880 100 880 880 100 880 880 100 880 880 100 880 880 100 880 880 100 

Hamilton 
MS 

Teacher 480 1307 37 510 1307 39 536 1307 41 562 1307 43 588 1307 45 654 1307 50 

Principal 0 1307 0 1307 1307 100 1307 1307 100 1307 1307 100 1307 1307 100 1307 1307 100 

Hogg MS Teacher 420 667 63 470 667 70 507 667 76 440 667 66 374 667 56 334 667 50 

Principal 667 667 100 667 667 100 667 667 100 667 667 100 667 667 100 667 667 100 

Holland 
MS 

Teacher 452 696 65 473 696 68 487 696 70 407 696 61 383 696 55 348 696 50 

Principal 696 696 100 696 696 100 696 696 100 696 696 100 696 696 100 696 696 100 

Long 
Academy 

Teacher 360 689 52 427 689 62 462 689 67 393 689 57 365 689 53 345 689 50 

Principal 689 689 100 689 689 100 689 689 100 689 689 100 689 689 100 689 689 100 

Ortiz MS Teacher 450 1035 43 549 1035 53 652 1035 63 725 1035 70 621 1035 60 518 1035 50 

Principal 1035 1035 100 1035 1035 100 1035 1035 100 1035 1035 100 1035 1035 100 1035 1035 100 

Revere MS Teacher 630 940 67 724 940 77 630 940 67 536 940 57 498 940 53 470 940 50 

Principal 940 940 100 940 940 100 940 940 100 940 940 100 940 940 100 940 940 100 

Stevenson Teacher 390 1374 28 522 1374 38 660 1374 48 769 1374 56 728 1374 53 687 1374 50 
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Performance Measure (All Applicants – b) 
b) The number and percentage of participating students, by subgroup (as defined in 
this notice), whose teacher of record (as defined in this notice) and principal are an 
effective teacher (as defined in this notice) and an effective principal (as defined in 
this notice). 

Applicable Population:  All participating students in cohort 1 
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Students w

ith E
ffective 

T
eacher/Principal 

T
otal # of Participating 

Students 

%
 w

ith E
ffective 

T
eacher/Principal  

(J/K
)*100 

# of Participating 
Students w

ith E
ffective 

T
eacher/Principal 

T
otal # of Participating 

Students 

%
 w

ith E
ffective 

T
eacher/Principal 

(M
/N

)*100 

# of Participating 
Students w

ith E
ffective 

T
eacher/Principal 

T
otal # of Participating 

Students 

%
 w

ith E
ffective 

T
eacher/Principal 

(P/Q
)*100 

MS Principal 0 1374 0 1374 1374 100 1374 1374 100 1374 1374 100 1374 1374 100 1374 1374 100 

Thomas 
MS 

Teacher 120 529 23 175 529 33 227 529 43 280 529 53 238 529 45 265 529 50 

Principal 529 529 100 529 529 100 529 529 100 529 529 100 529 529 100 529 529 100 

West Briar 
MS 

Teacher 480 1359 35 612 1359 45 747 1359 55 802 1359 59 734 1359 54 680 1359 50 

Principal 0 1359 0 1359 1359 100 1359 1359 100 1359 1359 100 1359 1359 100 1359 1359 100 

Bonner ES Teacher 750 975 77 731 975 75 634 975 65 585 975 60 536 975 55 536 975 45 

Principal 0 975 0 975 975 100 975 975 100 975 975 100 975 975 100 975 975 100 

Browning 
ES 

Teacher 600 600 100 450 600 75 390 600 65 360 600 60 330 600 55 270 600 45 

Principal 600 600 100 600 600 100 600 600 100 600 600 100 600 600 100 600 600 100 

Cunningha
m ES 

Teacher 300 696 43 452 696 65 383 696 55 348 696 50 313 696 45 278 696 40 

Principal 0 696 0 696 696 100 696 696 100 696 696 100 696 696 100 696 696 100 

Daily ES Teacher 660 736 90 552 736 75 478 736 65 442 736 60 405 736 55 331 736 45 

Principal 736 736 100 736 736 100 736 736 100 736 736 100 736 736 100 736 736 100 

Davila ES Teacher 270 540 50 324 540 60 351 540 65 216 540 40 297 540 55 243 540 45 

Principal 0 540 0 540 540 100 540 540 100 540 540 100 540 540 100 540 540 100 

Emerson 
ES 

Teacher 480 869 55 521 869 60 565 869 65 521 869 60 478 869 55 391 869 45 

Principal 869 869 100 869 869 100 869 869 100 869 869 100 869 869 100 869 869 100 
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Performance Measure (All Applicants – b) 
b) The number and percentage of participating students, by subgroup (as defined in 
this notice), whose teacher of record (as defined in this notice) and principal are an 
effective teacher (as defined in this notice) and an effective principal (as defined in 
this notice). 

Applicable Population:  All participating students in cohort 1 

 Baseline 
[2012-2013] 

Target 

SY 2013-14 SY 2014-15 SY 2015-16 SY 2016-17 SY 2017-18  
(Post-Grant) 

A B C D E F G H I J K L M N O P Q R 

Subgroup 

Effective 
Teacher 

and 
Principal 

# of Participating 
Students w

ith E
ffective 

T
eacher/Principal 

T
otal # of Participating 

Students 

%
 w

ith E
ffective 

T
eacher/Principal  

(A
/B

)*100 

# of Participating 
Students w

ith E
ffective 

T
eacher/Principal 

T
otal # of Participating 

Students 

%
 w

ith E
ffective 

T
eacher/Principal 

(D
/E

)*100 

# of Participating 
Students w

ith E
ffective 

T
eacher/Principal 

T
otal # of Participating 

Students 

%
 w

ith E
ffective 

T
eacher/Principal  

(G
/H

)*100 

# of Participating 
Students w

ith E
ffective 

T
eacher/Principal 

T
otal # of Participating 

Students 

%
 w

ith E
ffective 

T
eacher/Principal  

(J/K
)*100 

# of Participating 
Students w

ith E
ffective 

T
eacher/Principal 

T
otal # of Participating 

Students 

%
 w

ith E
ffective 

T
eacher/Principal 

(M
/N

)*100 

# of Participating 
Students w

ith E
ffective 

T
eacher/Principal 

T
otal # of Participating 

Students 

%
 w

ith E
ffective 

T
eacher/Principal 

(P/Q
)*100 

Field ES Teacher 390 472 83 363 472 77 316 472 67 269 472 57 212 472 45 189 472 40 

Principal 472 472 100 472 472 100 472 472 100 472 472 100 472 472 100 472 472 100 

Frost ES Teacher 540 581 93 447 581 77 389 581 67 331 581 57 261 581 45 232 581 40 

Principal 581 581 100 581 581 100 581 581 100 581 581 100 581 581 100 581 581 100 

Helms ES Teacher 120 540 22 297 540 55 270 540 50 243 540 45 216 540 40 189 540 35 

Principal 581 581 100 581 581 100 581 581 100 581 581 100 581 581 100 581 581 100 

Lewis ES Teacher 480 903 53 695 903 77 605 903 67 515 903 57 406 903 45 361 903 40 

Principal 903 903 100 903 903 100 903 903 100 903 903 100 903 903 100 903 903 100 

Mading ES Teacher 420 612 69 471 612 77 411 612 67 349 612 57 275 612 45 249 612 40 

Principal 0 612 0 612 612 100 612 612 100 612 612 100 612 612 100 612 612 100 

Memorial 
ES 

Teacher 330 405 81 312 405 77 271 405 67 231 405 57 182 405 45 162 405 40 

Principal 0 405 0 405 405 100 405 405 100 405 405 100 405 405 100 405 405 100 

Park Place 
ES 

Teacher 630 1028 61 792 1028 77 689 1028 67 586 1028 57 463 1028 45 411 1028 40 

Principal 1028 1028 100 1028 1028 100 1028 1028 100 1028 1028 100 1028 1028 100 1028 1028 100 

Patterson 
ES 

Teacher 540 950 18 266 950 28 361 950 38 456 950 48 428 950 45 384 950 40 

Principal 950 950 100 950 950 100 950 950 100 950 950 100 950 950 100 950 950 100 

Piney Point Teacher 570 1118 51 727 1118 65 671 1118 60 615 1118 55 503 1118 45 447 1118 40 
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Performance Measure (All Applicants – b) 
b) The number and percentage of participating students, by subgroup (as defined in 
this notice), whose teacher of record (as defined in this notice) and principal are an 
effective teacher (as defined in this notice) and an effective principal (as defined in 
this notice). 

Applicable Population:  All participating students in cohort 1 

 Baseline 
[2012-2013] 

Target 

SY 2013-14 SY 2014-15 SY 2015-16 SY 2016-17 SY 2017-18  
(Post-Grant) 

A B C D E F G H I J K L M N O P Q R 

Subgroup 

Effective 
Teacher 

and 
Principal 

# of Participating 
Students w

ith E
ffective 

T
eacher/Principal 

T
otal # of Participating 

Students 

%
 w

ith E
ffective 

T
eacher/Principal  

(A
/B

)*100 

# of Participating 
Students w

ith E
ffective 

T
eacher/Principal 

T
otal # of Participating 

Students 

%
 w

ith E
ffective 

T
eacher/Principal 

(D
/E

)*100 

# of Participating 
Students w

ith E
ffective 

T
eacher/Principal 

T
otal # of Participating 

Students 

%
 w

ith E
ffective 

T
eacher/Principal  

(G
/H

)*100 

# of Participating 
Students w

ith E
ffective 

T
eacher/Principal 

T
otal # of Participating 

Students 

%
 w

ith E
ffective 

T
eacher/Principal  

(J/K
)*100 

# of Participating 
Students w

ith E
ffective 

T
eacher/Principal 

T
otal # of Participating 

Students 

%
 w

ith E
ffective 

T
eacher/Principal 

(M
/N

)*100 

# of Participating 
Students w

ith E
ffective 

T
eacher/Principal 

T
otal # of Participating 

Students 

%
 w

ith E
ffective 

T
eacher/Principal 

(P/Q
)*100 

ES Principal 1118 1118 100 1118 1118 100 1118 1118 100 1118 1118 100 1118 1118 100 1118 1118 100 

Pleasantvill
e ES 

Teacher 180 365 49 256 365 70 245 365 67 208 365 57 164 365 45 146 365 40 

Principal 365 365 100 365 365 100 365 365 100 365 365 100 365 365 100 365 365 100 

Rodriguez 
ES 

Teacher 900 935 96 842 935 90 748 935 80 655 935 70 561 935 60 468 935 50 

Principal 935 935 100 935 935 100 935 935 100 935 935 100 935 935 100 935 935 100 

Shadowbria
r ES 

Teacher 240 398 60 279 398 70 318 398 80 279 398 70 239 398 60 199 398 50 

Principal 398 398 100 398 398 100 398 398 100 398 398 100 398 398 100 398 398 100 

Southmayd 
ES 

Teacher 690 764 90 726 764 95 611 764 80 535 764 70 458 764 60 382 764 50 

Principal 764 764 100 764 764 100 764 764 100 764 764 100 764 764 100 764 764 100 

Whittier ES Teacher 300 526 57 352 526 67 421 526 80 368 526 70 316 526 60 263 526 50 

Principal 526 526 100 526 526 100 526 526 100 526 526 100 526 526 100 526 526 100 

* In HISD, Effective Teachers are defined as those with an IP Rating of 3 (for those without EVAAS), and IP Rating of 3 and an 

EVAAS level of 4 or an IP Rating of 4 and an EVAAS level of 4 (for those with EVAAS).  Students are considered to have an 

Effective Principal if they had an effective teacher and the principal at that school for 2013-2014 was the same principal as the prior 

year. Every teacher-student relationship is counted, so the total number of students “participating” is greater than the total number of 
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students at each school (i.e.; if a student has four highly effective teachers, that student is counted four times). A student can have 

more than one “teacher of record”. 

(E)(3) Performance Measures – Required for applicants with participating students in grades PreK-3  
(Note to applicants:  Delete chart if the PreK-3 population is not part of your proposal) 
 

Performance Measure 
(Grades PreK-3 – a, b) 

 

Applicable 
Population 

Subgroup Baseline 
[2012-
2013] 

Target 
SY 2013-

14 
SY 2014-

15 
SY 2015-

16 
SY 2016-

17 
SY 2017-

18  
(Post-
Grant) 

a) The performance measure is 
for all students who scored at 
least 50th NPR on a norm-
referenced test in Reading. 
National Percentile Rank (NPR) 
provides students’ grade level 
performance corresponds to the 
50th percentile rank, which in 
grade equivalent terms is the 
students’ grade placement. 

 

 

 

PK-3 

All Participating 
Students 

48 54 60 66 72 79 

African American 33 40 46 51 58 66 

Asian 75 77 80 82 84 87 
Hispanic 50 54 58 62 66 72 

White 79 81 84 86 89 92 
Economically 
Disadvantaged 

44 49 54 59 65 70 

ELL* 54 57 60 63 66 70 
SWD* 12 16 20 24 28 32 

a) The performance measure is 
for all students who scored at 

     
    

    
    

    
     
     

   

 

 

 

 

 

All Participating 
Students 

60 64 68 72 76 83 
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Performance Measure 
(Grades PreK-3 – a, b) 

 

Applicable 
Population 

Subgroup Baseline 
[2012-
2013] 

Target 
SY 2013-

14 
SY 2014-

15 
SY 2015-

16 
SY 2016-

17 
SY 2017-

18  
(Post-
Grant) 

African American 44 49 54 59 64 70 

Asian 88 89 90 91 92 93 
Hispanic 63 65 67 69 71 73 

White 83 85 88 91 93 96 
Economically 
Disadvantaged 

57 60 63 66 69 72 

ELL 64 66 68 70 72 74 
SWD 18 22 25 28 31 36 

a) STAAR Results / % 
Satisfactory in Reading 

 

Cohort 1 
Schools 

 

 

Grade 3 

All Participating 
Students 

74 76 79 81 83 86 

African American 66 68 70 72 74 77 

Asian 73 75 77 80 82 85 
Hispanic 75 77 80 82 84 87 

White 80 82 85 87 90 93 
ELL 72 76 79 81 83 86 

Economically 
Disadvantaged 

74 76 79 81 83 86 

SWD 36 39 42 45 48 51 
a) STAAR Results / % 

Satisfactory in Math 
 

  
 

 

  

All Participating 
Students 

63 65 67 69 71 73 
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Performance Measure 
(Grades PreK-3 – a, b) 

 

Applicable 
Population 

Subgroup Baseline 
[2012-
2013] 

Target 
SY 2013-

14 
SY 2014-

15 
SY 2015-

16 
SY 2016-

17 
SY 2017-

18  
(Post-
Grant) 

African American 49 56 63 68 70 77 

Asian 92 95 98 98.5 99 100 
Hispanic 66 68 70 72 74 77 

White 67 69 71 73 75 78 
ELL 67 68 70 72 74 77 

Economically 
Disadvantaged 

63 68 70 72 74 77 

SWD 38 41 44 47 50 53 
b) Total Student disciplinary 

and behavioral referrals 
reported for participating 
schools 

 
 

Cohort 1 
Elementary 

Schools 

Park Place ES 119 107 96 87 78 70 

Lewis ES 233 210 189 170 153 138 
Bonner ES 29 26 23 21 19 17 

Patterson ES 34 31 28 25 22 20 
Whittier ES 37 33 30 27 24 22 

Pleasantville ES 50 45 41 36 33 30 
Rodriguez ES 80 72 65 58 52 47 

Cunningham ES 29 26 23 21 19 17 
Emerson ES 98 88 79 71 64 58 

Piney Point ES 90 81 73 66 59 53 
Davila ES 57 51 46 42 37 34 
Daily ES 77 69 62 56 50 45 

Southmayd ES 39 35 32 28 26 23 
Helms ES 8 7 6 5 4 3 

Browning ES 33 30 27 24 22 19 
Memorial ES 26 23 21 19 17 15 

Field ES 9 8 7 6 5 4 
Frost ES 94 85 76 69 62 56 

Mading ES 48 43 39 35 31 28 
Shadowbriar ES 136 122 110 99 89 80 
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*2012-2013 Student discipline data is currently not available. 

Performance Measure 

(Grades PreK-3 – a, b) 

 

Applicable 
Population 

Subgroup Baseline 

[2011-
2012] 

Target 

SY 2013-
14 

SY 2014-
15 

SY 2015-
16 

SY 2016-
17 

SY 2017-
18  

(Post-
Grant) 

 
 
 
 
 

 
School attendance rate for 

participating schools 

 
 

School 
Level 

Attendance 
rates for 
Cohort 1 

elementary 
schools 

Park Place ES 97.8 97.9 98 98.1 98.2 98.3 
Lewis ES 96.2 97.2 97.4 97.6 97.8 98 

Bonner ES 97.7 97.8 97.9 98 98.1 98.2 
Patterson ES 97.1 97.2 97.4 97.6 97.8 98 
Whittier ES 96.5 97.2 97.4 97.6 97.8 98 

Pleasantville ES 97.1 97.2 97.4 97.6 97.8 98 
Rodriguez ES 96.5 97.2 97.4 97.6 97.8 98 

Cunningham ES 97.2 97.5 97.6 97.7 97.8 98 
Emerson ES 96.7 97.2 97.4 97.6 97.8 98 

Piney Point ES 96.2 97.2 97.4 97.6 97.8 98 
Davila ES 97 97.5 97.6 97.7 97.8 98 
Daily ES 96.3 97.2 97.4 97.6 97.8 98 

Southmayd ES 97.6 97.6 97.7 97.8 97.9 98 
Helms ES 96.7 97.5 97.6 97.7 97.8 98 

Browning ES 96.8 97.5 97.6 97.7 97.8 98 
Memorial ES 97.2 97.5 97.6 97.7 97.8 98 

Field ES 97.2 97.2 97.4 97.6 97.8 98 
Frost ES 96.4 97.2 97.4 97.6 97.8 98 

Mading ES 95.6 97.2 97.4 97.6 97.8 98 
Shadowbriar ES 96.4 97.2 97.4 97.6 97.8 98 
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(E)(3) Performance Measures – Required for applicants with participating students in grades 4-8  
(Note to applicants:  Delete chart if the 4-8 population is not part of your proposal) 
 

Performance Measure (Grades 4-8 – a)  
a) The number and percentage of participating students, by subgroup, who are on 
track to college- and career-readiness based on the applicant’s on-track indicator 
(as defined in this notice). 

Applicable Population:  All participating students, in 
grades 4-8, in Reading and Math 

For participating 
students who 
scored at least 
50th NPR on a 
norm-referenced 
test in Reading & 
Math 

Baseline 
[2012-2013] 

Target 
SY 2013-14 SY 2014-15 SY 2015-16 SY 2016-17 SY 2017-18  

(Post-Grant) 

A B C D E F G H I J K L M N O P Q R 

 
 
Subgroups for 
Reading 

# Participating Students 
w

ho are on track to 
college- &

 career-readiness 

T
otal # of Participating 

Students 

%
 w

ho are on track to 
college- &

 career-readiness 
(A

/B
)*100 

# Participating Students 
w

ho are on track to 
college- &

 career-readiness 

T
otal # of Participating 

Students 

%
 w

ho are on track to 
college- &

 career-readiness 
(D

/E
)*100 

# Participating Students 
w

ho are on track to 
college- &

 career-readiness 

T
otal # of Participating 

Students 

%
 w

ho are on track to 
college- &

 career-readiness 
(G

/H
)*100 

# Participating Students 
w

ho are on track to 
college- &

 career-readiness 

T
otal # of Participating 

Students 

%
 w

ho are on track to 
college- &

 career-readiness 
(J/K

)*100 

# Participating Students 
w

ho are on track to 
college- &

 career-readiness 

T
otal # of Participating 

Students 

%
 w

ho are on track to 
college- &

 career-readiness 
(M

/N
)*100 

# Participating Students 
w

ho are on track to 
college- &

 career-readiness 

T
otal # of Participating 

Students 

%
 w

ho are on track to 
college- &

 career-readiness 
(P/Q

)*100 

All participating 
students (Gr. 4-8) 

# # % # # % # # % # # % # # % # # % 
24,543 59,862 41 25,946 60,339 43 27367 60,816 45 28,808 61,293 47 29,650 61,770 48 31,124 62,247 50 

Grade 4 5,305 12,631 42 5530 12,681 43 5729 12,731 45 6008 12,781 47 6287 12,831 49 6441 12,881 50 

Grade 5 5,501 13,418 41 5791 13,468 43 6083 13,518 45 6377 13,568 47 6673 13,618 49 6834 13,668 50 

Grade 6 4,660 11,650 40 5031 11,700 43 5288 11,750 45 5546 11,800 47 5807 11,850 49 5950 11,900 50 

Grade 7 4,258 11,206 38 4502 11,256 40 4749 11,306 42 4997 11,356 44 5247 11,406 46 5728 11,456 50 

Grade 8 4,602 10,957 42 4733 11,007 43 4976 11,057 45 5220 11,107 47 5467 11,157 49 5604 11,207 50 
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Performance Measure (Grades 4-8 – a)  
a) The number and percentage of participating students, by subgroup, who are on 
track to college- and career-readiness based on the applicant’s on-track indicator 
(as defined in this notice). 

Applicable Population:  All participating students, in 
grades 4-8, in Reading and Math 

For participating 
students who 
scored at least 50th 
NPR on a norm-
referenced test in 
Reading & Math 

Baseline 
[2012-2013] 

Target 
SY 2013-14 SY 2014-15 SY 2015-16 SY 2016-17 SY 2017-18  

(Post-Grant) 

A B C D E F G H I J K L M N O P Q R 

 
 
Subgroups for 
Math 

# Participating Students 
w

ho are on track to 
college- &

 career-readiness 

T
otal # of Participating 

Students 

%
 w

ho are on track to 
college- &

 career-readiness 
(A

/B
)*100 

# Participating Students 
w

ho are on track to 
college- &

 career-readiness 

T
otal # of Participating 

Students 

%
 w

ho are on track to 
college- &

 career-readiness 
(D

/E
)*100 

# Participating Students 
w

ho are on track to 
college- &

 career-readiness 

T
otal # of Participating 

Students 

%
 w

ho are on track to 
college- &

 career-readiness 
(G

/H
)*100 

# Participating Students 
w

ho are on track to 
college- &

 career-readiness 

T
otal # of Participating 

Students 

%
 w

ho are on track to 
college- &

 career-readiness 
(J/K

)*100 

# Participating Students 
w

ho are on track to 
college- &

 career-readiness 

T
otal # of Participating 

Students 

%
 w

ho are on track to 
college- &

 career-readiness 
(M

/N
)*100 

# Participating Students 
w

ho are on track to 
college- &

 career-readiness 

T
otal # of Participating 

Students 

%
 w

ho are on track to 
college- &

 career-readiness 
(P/Q

)*100 

All participating 
students (Gr. 4-8) 

# # % # # % # # % # # % # # % # # % 
36,51

6 
59,862 61 37,410 60,339 62 38,314 60,816 63 39,228 61,293 64 40,151 61,770 65 41,083 62,247 66 

Grade 4 8,084 12,631 64 8243 12,681 65 8402 12,731 66 8563 12,781 67 8725 12,831 68 8888 12,881 69 

Grade 5 7,782 13,418 58 7946 13,468 59 8111 13,518 60 8276 13,568 61 8443 13,618 62 8611 13,668 63 

Grade 6 6,641 11,650 57 6786 11,700 58 6933 11,750 59 7080 11,800 60 7229 11,850 61 7378 11,900 62 

Grade 7 8,836 11,206 61 6979 11,256 62 7123 11,306 63 7268 11,356 64 7414 11,406 65 7561 11,456 66 

Grade 8 6,903 10,957 63 7044 11,007 64 7187 11,057 65 7331 11,107 66 7475 11,157 67 7621 11,207 68 
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Performance Measure 

(Grades 4-8 –b, c) 

 

Applicable 
Population Subgroup 

Baseline 
[2012-
2013] 

Target 

SY 
2013-14 

SY 2014-
15 

SY 
2015-16 SY 2016-17 

SY 2017-
18  

(Post-
Grant) 

b) STAAR Results / % 
Satisfactory in Reading. 
STAAR (State of Texas 
Assessments of Academic 
Readiness) is the state 
assessment instrument for 
schools and districts. 

 
Cohort 1 
Schools 

 
Grade 4 

All participating 
students 

65 67 69 71 73 75 

Asian 78 80 83 85 88 90 

African 
American 

57 59 60 62 64 70 

Hispanic 65 67 69 71 73 75 
White 71 73 75 78 80 82 
ELL 58 59 60 62 64 66 

Economically 
Disadvantaged 

63 67 69 71 73 75 

SWD 23 30 37 42 50 60 
b) STAAR Results / % 

Satisfactory in Reading. 
STAAR (State of Texas 
Assessments of Academic 
Readiness) is the state 
assessment instrument for 
schools and districts. 

 
Cohort 1 
Schools 

 
Grade 5 

All participating 
students 

70 72 74 76 79 81 

Asian 81 83 86 89 91 94 
African 

American 
73 75 77 80 82 85 

Hispanic 69 71 73 75 78 80 
White 82 84 87 90 92 95 
ELL 50 57 64 70 75 80 

Economically 
Disadvantaged 

71 75 77 80 82 85 

SWD 41 45 49 53 57 60 
b) STAAR Results / % 

Satisfactory in Reading. 
    

   
    
   

   

 

  
 

 

  

All participating 
students 

62 64 66 68 70 72 
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Performance Measure 

(Grades 4-8 –b, c) 

 

Applicable 
Population Subgroup 

Baseline 
[2012-
2013] 

Target 

SY 
2013-14 

SY 2014-
15 

SY 
2015-16 SY 2016-17 

SY 2017-
18  

(Post-
Grant) 

Asian 81 83 86 89 91 94 
African 

American 
65 67 69 71 73 75 

Hispanic 59 61 63 64 66 68 
White 82 84 87 90 92 95 
ELL 33 39 45 51 57 60 

Economically 
Disadvantaged 

57 61 63 64 66 68 

SWD 21 29 38 47 55 60 
b) STAAR Results / % 

Satisfactory in Reading. 
STAAR (State of Texas 
Assessments of Academic 
Readiness) is the state 
assessment instrument for 
schools and districts. 

 
Cohort 1 
Schools 

 
Grade 7 

All participating 
students 

69 71 73 75 78 80 

Asian 86 89 91 94 97 98 
African 

American 
72 74 76 79 81 83 

Hispanic 67 69 71 73 75 78 
White 84 87 89 92 95 97 
ELL 33 40 50 57 64 70 

Economically 
Disadvantaged 

44 53 62 70 75 80 

SWD 36 44 52 60 65 70 
b) STAAR Results / % 

Satisfactory in Reading. 
    

   
    
   

   

 
Cohort 1 

 
 

  

All participating 
students 

76 78 81 83 86 88 
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Performance Measure 

(Grades 4-8 –b, c) 

 

Applicable 
Population Subgroup 

Baseline 
[2012-
2013] 

Target 

SY 
2013-14 

SY 2014-
15 

SY 
2015-16 SY 2016-17 

SY 2017-
18  

(Post-
Grant) 

Asian 87 90 92 95 98 99.5 
African 

American 
76 78 81 83 86 88 

Hispanic 75 77 80 82 84 87 
White 93 96 99 99.2 99.3 99.5 
ELL 21 33 45 57 64 70 

Economically 
Disadvantaged 

73 
 

75 77 78 80 82 

SWD 41 50 55 60 65 70 
b) STAAR Results / % 

Satisfactory in Math. STAAR 
(State of Texas Assessments of 
Academic Readiness) is the 
state assessment instrument for 
schools and districts. 

 
Cohort 1 
Schools 

 
Grade 4 

All participating 
students 

69 71 73 75 78 80 

Asian 91 94 97 99 99.2 99.5 
African 

American 
53 55 56 58 60 61 

Hispanic 72 74 76 79 81 83 
White 66 68 70 72 74 77 
ELL 72 74 76 78 80 82 

Economically 
Disadvantaged 

69 73 77 81 83 85 

SWD 30 37 44 51 62 70 
b) STAAR Results / % 

Satisfactory in Math. STAAR 
     

    
    

   

 

  
 

 

  

All participating 
students 

70 72 74 76 79 81 
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Performance Measure 

(Grades 4-8 –b, c) 

 

Applicable 
Population Subgroup 

Baseline 
[2012-
2013] 

Target 

SY 
2013-14 

SY 2014-
15 

SY 
2015-16 SY 2016-17 

SY 2017-
18  

(Post-
Grant) 

Asian 93 96 99 99.2 99.4 99.6 
African 

American 
60 62 64 66 68 75 

Hispanic 70 72 74 76 79 81 
White 82 84 87 90 92 95 
ELL 58 62 64 66 68 70 

Economically 
Disadvantaged 

67 70 73 76 79 82 

SWD 31 40 50 60 67 70 
b) STAAR Results / % 

Satisfactory in Math. STAAR 
(State of Texas Assessments of 
Academic Readiness) is the 
state assessment instrument for 
schools and districts. 

 
Cohort 1 
Schools 

 
Grade 6 

All participating 
students 

67 69 71 73 75 78 

Asian 91 94 97 99 99.2 99.4 
African 

American 
66 68 70 72 74 77 

Hispanic 66 68 70 72 74 77 
White 75 77 80 82 84 87 
ELL 51 55 59 64 68 72 

Economically 
Disadvantaged 

64 70 74 78 82 84 

SWD 30 37 44 51 60 70 
b) STAAR Results / % 

Satisfactory in Math. STAAR 
     

    
    

   

 
Cohort 1 

 
 

  

All participating 
students 

56 58 59 61 63 65 
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Performance Measure 

(Grades 4-8 –b, c) 

 

Applicable 
Population Subgroup 

Baseline 
[2012-
2013] 

Target 

SY 
2013-14 

SY 2014-
15 

SY 
2015-16 SY 2016-17 

SY 2017-
18  

(Post-
Grant) 

Asian 91 94 97 99 99.2 99.4 
African 

American 
51 53 54 56 57 59 

Hispanic 54 56 57 59 61 63 
White 73 75 77 80 82 85 
ELL 44 48 52 56 60 63 

Economically 
Disadvantaged 

52 57 62 67 72 80 

SWD 25 32 39 46 53 60 
b) STAAR Results / % 

Satisfactory in Math. STAAR 
(State of Texas Assessments of 
Academic Readiness) is the 
state assessment instrument for 
schools and districts. 

 

Cohort 1 
Schools 

 

Grade 8 

All participating 
students 

77 79 82 84 87 89 

Asian 93 96 97 97.5 98 98.2 
African 

American 
70 72 74 76 79 81 

Hispanic 77 79 82 84 87 89 
White 91 94 97 97.2 97.5 98 
ELL 27 35 43 51 60 70 

Economically 
Disadvantaged 

74 
 

79 82 84 87 89 

SWD 39 45 51 57 63 70 
*ELL – English Language Learners; SWD – Students With Disabilities 
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Performance Measure 

(Grades 4-8 –b, c) 

 

Applicable 
Population 

Subgroup Baseline 

[2012-
2013] 

Target 

SY 2013-
14 

SY 2014-
15 

SY 2015-
16 

SY 2016-
17 

SY 2017-
18  

(Post-
Grant) 

b) [Applicant must propose at least 
one grade-appropriate health or 

social-emotional leading 
indicator of successful 

implementation of its plan]: 
 

Total Student disciplinary and 
behavioral referrals reported for 

participating schools 

 
 

Cohort 1 
Middle 
Schools 

All participating 
students 

13,671 12304 11074 9966 8970 8073 

Ortiz MS 1661 1495 1345 1211 1090 981 
Stevenson MS 2571 2314 2083 1874 1687 1518 
Holland MS 944 850 765 688 619 557 

Long Academy 1238 1114 1003 903 812 731 
Revere MS 1524 1372 1234 1111 1000 900 
Deady MS 2190 1971 1774 1597 1437 1293 

Hamilton MS 657 591 532 479 431 388 
Hogg MS 488 439 395 356 320 288 

Thomas MS 656 590 531 478 430 387 
Woodson 636 572 515 464 417 376 

West Briar MS 1106 995 896 806 726 653 
c) [Applicant must propose at least 

one grade-appropriate health or 
social-emotional leading 
indicator of successful 

implementation of its plan]: 
 

Total Student disciplinary and 
behavioral referrals reported for 

participating schools 

 
 

Cohort 1 
Elementary 

Schools 

Park Place ES 119 107 96 87 78 70 
Lewis ES 233 210 189 170 153 138 
Bonner ES 29 26 23 21 19 17 

Patterson ES 34 31 28 25 22 20 
Whittier ES 37 33 30 27 24 22 

Pleasantville ES 50 45 41 36 33 30 
Rodriguez ES 80 72 65 58 52 47 

Cunningham ES 29 26 23 21 19 17 
Emerson ES 98 88 79 71 64 58 

Piney Point ES 90 81 73 66 59 53 
Davila ES 57 51 46 42 37 34 
Daily ES 77 69 62 56 50 45 

Southmayd ES 39 35 32 28 26 23 
Helms ES 8 7 6 5 4 3 

Browning ES 33 30 27 24 22 19 
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Performance Measure 

(Grades 4-8 –b, c) 

 

Applicable 
Population 

Subgroup Baseline 

[2012-
2013] 

Target 

SY 2013-
14 

SY 2014-
15 

SY 2015-
16 

SY 2016-
17 

SY 2017-
18  

(Post-
Grant) 

Memorial ES 26 23 21 19 17 15 
Field ES 9 8 7 6 5 4 
Frost ES 94 85 76 69 62 56 

Mading ES 48 43 39 35 31 28 
Shadowbriar ES 136 122 110 99 89 80 

[Additional proposed performance 
measure (Optional, add more rows as 
needed)]:  

 

School attendance rate for 
participating schools / Elementary 
and Middle Schools 

School 
Level 
Attendance 
rates for 
Cohort 1 
elementary 
schools 

Park Place ES 97.8 97.9 98 98.1 98.2 98.3 
Lewis ES 96.2 97.2 97.4 97.6 97.8 98 
Bonner ES 97.7 97.8 97.9 98 98.1 98.2 

Patterson ES 97.1 97.2 97.4 97.6 97.8 98 
Whittier ES 96.5 97.2 97.4 97.6 97.8 98 

Pleasantville ES 97.1 97.2 97.4 97.6 97.8 98 
Rodriguez ES 96.5 97.2 97.4 97.6 97.8 98 

Cunningham ES 97.2 97.5 97.6 97.7 97.8 98 
Emerson ES 96.7 97.2 97.4 97.6 97.8 98 

Piney Point ES 96.2 97.2 97.4 97.6 97.8 98 
Davila ES 97 97.5 97.6 97.7 97.8 98 
Daily ES 96.3 97.2 97.4 97.6 97.8 98 

Southmayd ES 97.6 97.6 97.7 97.8 97.9 98 
Helms ES 96.7 97.5 97.6 97.7 97.8 98 

Browning ES 96.8 97.5 97.6 97.7 97.8 98 
Memorial ES 97.2 97.5 97.6 97.7 97.8 98 

Field ES 97.2 97.2 97.4 97.6 97.8 98 
Frost ES 96.4 97.2 97.4 97.6 97.8 98 

Mading ES 95.6 97.2 97.4 97.6 97.8 98 
Shadowbriar ES 96.4 97.2 97.4 97.6 97.8 98 

 School 
Level 

Ortiz MS 95.6 96.2 96.4 96.6 96.8 97 
Stevenson MS 96.5 96.7 96.8 96.9 97 97.1 
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Performance Measure 

(Grades 4-8 –b, c) 

 

Applicable 
Population 

Subgroup Baseline 

[2012-
2013] 

Target 

SY 2013-
14 

SY 2014-
15 

SY 2015-
16 

SY 2016-
17 

SY 2017-
18  

(Post-
Grant) 

School attendance rate for 
participating schools / Elementary 
and Middle Schools 

Attendance 
rates for 
Cohort 1 
middle 
schools 

Holland MS 96.5 96.7 96.8 96.9 97 97.1 
Long Academy 94.6 95.2 96.4 96.6 96.8 97 

Revere MS 95.5 95.8 96.1 96.4 96.7 97 
Deady MS 95.1 95.4 95.7 96 96.3 96.6 

Hamilton MS 96.9 97.2 97.3 97.4 97.5 97.6 
Hogg MS 96.1 96.4 96.7 97 97.2 97.4 

Thomas MS 94.4 95.2 96 96.4 96.8 97 
Woodson 95.8 96 96.2 96.4 96.6 96.8 

West Briar MS 96.6 96.7 96.8 96.9 97 97.1 
*2012-2013 Student discipline data is currently not available. 
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(E)(3) Performance Measures – Required for applicants with participating students in grades 9-12  
(Note to applicants:  Delete chart if the 9-12 population is not part of your proposal) 
 

Performance Measure 
(Grades 9-12 – a) 

a) The number and percentage of participating students who complete and submit the 
Free Application for Federal Student Aid (FAFSA) form. 

Applicable Population:  All Participating 9-12 
students, based on numbers as of May 31, 2013 

FAFSA tabulations 
for participating 9-
12 students 

Baseline 
[2012-2013] 

Target 
SY 2013-14 SY 2014-15 SY 2015-16 SY 2016-17 SY 2017-18  

(Post-Grant) 

A B C D E F G H I J K L M N O P Q R 

Subgroup 
 
Cohort 1 high schools 

# Participating Students 
w

ho have com
pleted and 

subm
itted FA

FSA
 

T
otal # of Participating 

Students 

%
 w

ho com
pleted and 

subm
itted FA

FSA
 

(A
/B

)*100 

# Participating Students 
w

ho have com
pleted and 

subm
itted FA

FSA
 

T
otal # of Participating 

Students 

%
 w

ho com
pleted and 

subm
itted FA

FSA
 

(D
/E

)*100 

# Participating Students 
w

ho have com
pleted and 

subm
itted FA

FSA
 

T
otal # of Participating 

Students 

%
 w

ho com
pleted and 

subm
itted FA

FSA
 

(G
/H

)*100 

# Participating Students 
w

ho have com
pleted and 

subm
itted FA

FSA
 

T
otal # of Participating 

Students 

%
 w

ho com
pleted and 

subm
itted FA

FSA
 

(J/K
)*100 

# Participating Students 
w

ho have com
pleted and 

subm
itted FA

FSA
 

T
otal # of Participating 

Students 

%
 w

ho com
pleted and 

subm
itted FA

FSA
 

(M
/N

)*100 

# Participating Students 
w

ho have com
pleted and 

subm
itted FA

FSA
 

T
otal # of Participating 

Students 

%
 w

ho com
pleted and 

subm
itted FA

FSA
 

(P/Q
)*100 

All participating students # # % # # % # # % # # % # # % # # % 
Cohort 1 High Schools 2989 6,793 43.6 3597 7193 50 4328 7593 57 5115 7993 64 6043 8393 72 7034 8793 80 
Chavez HS 186 413 45 2322 463 50 292 513 57 360 563 64 441 613 72 530 663 80 
Eastwood Academy 46 79 58.2 81 129 63 122 179 68 167 229 73 220 279 79 280 329 85 
Furr HS 67 146 45.9 98 196 50 140 246 57 189 296 64 249 346 72 317 396 80 
Lee HS 72 151 47.7 101 201 50 138 251 55 181 301 60 228 351 65 321 401 80 
Milby HS 119 290 41 170 340 50 215 390 55 264 440 60 319 490 65 432 540 80 
Reagan HS 143 340 42 195 390 50 242 440 55 294 490 60 351 540 65 472 590 80 
Sterling HS 45 148 30.4 79 198 40 124 248 50 179 298 60 244 348 70 319 398 80 
Westside HS 202 416 48.6 25 466 55 320 516 62 384 566 69 456 616 74 567 667 85 
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Performance Measure (Grades 9-12 – b)  
b) The number and percentage of participating students, by subgroup, who are on track to 
college- and career-readiness based on the applicant’s on-track indicator (as defined in this 
notice). 

Applicable Population:  All Participating 9-12 
students 

SAT Percent of Class of 2012 students 
meeting college readiness benchmark Baseline 

[2011-2012] 
Target 

SY 2013-14 SY 2014-15 SY 2015-16 SY 2016-17 SY 2017-18  
(Post-Grant) 

A B C D E F G H I J K L M N O P Q R 

Subgroup 
 
All cohort 1 high schools 

# Participating Students 
w

ho are on track to 
college- &

 career-readiness 

T
otal # of Participating 

Students 

%
 w

ho are on track to 
college- &

 career-readiness 
(A

/B
)*100 

# Participating Students 
w

ho are on track to 
college- &

 career-readiness 

T
otal # of Participating 

Students 

%
 w

ho are on track to 
college- &

 career-readiness 
(D

/E
)*100 

# Participating Students 
w

ho are on track to 
college- &

 career-readiness 

T
otal # of Participating 

Students 

%
 w

ho are on track to 
college- &

 career-readiness 
(G

/H
)*100 

# Participating Students 
w

ho are on track to 
college- &

 career-readiness 

T
otal # of Participating 

Students 

%
 w

ho are on track to 
college- &

 career-readiness 
(J/K

)*100 

# Participating Students 
w

ho are on track to 
college- &

 career-readiness 

T
otal # of Participating 

Students 

%
 w

ho are on track to 
college- &

 career-readiness 
(M

/N
)*100 

# Participating Students 
w

ho are on track to 
college- &

 career-readiness 

T
otal # of Participating 

Students 

%
 w

ho are on track to 
college- &

 career-readiness 
(P/Q

)*100 

All participating students # # % # # % # # % # # % # # % # # % 
Chavez HS 26 527 5 115 577 20 157 627 25 203 677 30 291 727 40 389 777 50 
Eastwood Academy 20 94 21 50 144 35 87 194 45 73 244 55 185 294 63 241 344 70 
Furr HS 10 119 8 34 169 20 55 219 25 81 269 30 128 319 40 185 369 50 
Lee HS 14 351 4 80 401 20 113 451 25 150 501 30 220 551 40 301 601 50 
Milby HS 28 465 6 103 515 20 141 565 25 185 615 30 266 665 40 358 715 50 
Reagan HS 20 400 5 90 450 20 125 500 25 165 550 30 240 600 40 325 650 50 
Sterling HS 5 173 3 45 223 20 68 273 25 97 323 30 149 373 40 212 423 50 
Westside HS 204 702 29 263 752 35 361 802 45 469 852 55 569 902 63 667 952 70 
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Performance Measure 
(Grades 9-12 – c) 

c) Applicant must propose at least one measure of career-readiness in order to assess the 
number and percentage of participating students who are or are on track to being career-
ready. All Students in Cohort 1 High Schools / Student Industry Certifications Earned by 
Cohort 1 High School Students 

Applicable Population:  All Students in Cohort 1 
High Schools  

 Baseline 
[2012-2013] 

Target 
SY 2013-14 SY 2014-15 SY 2015-16 SY 2016-17 SY 2017-18  

(Post-Grant) 
A B C D E F G H I J K L M N O P Q R 

Subgroup 
 
Cohort 1 High 
Schools  

# Participating 
Students on track 

T
otal # of 

Participating 
Students 

%
 on track 

(A
/B

)*100 

# Participating 
Students on track 

T
otal # of 

Participating 
Students 

%
 on track 

(D
/E

)*100 

# Participating 
Students on track 

T
otal # of 

Participating 
Students 

%
 on track 

(G
/H

)*100 

# Participating 
Students on track 

T
otal # of 

Participating 
Students 

%
 on track  

(J/K
)*100 

# Participating 
Students on track 

T
otal # of 

Participating 
Students 

%
 on track 

(M
/N

)*100 

# Participating 
Students on track 

T
otal # of 

Participating 
Students 

%
 on track 

(P/Q
)*100 

All participating 
students 

# # % # # % # # % # # % # # % # # % 

Chavez HS 51 2838 2 341 2838 12 624 2838 22 908 2838 32 1192 2838 42 1476 2838 52 

Eastwood Academy 48 407 12 90 407 22 130 407 32 171 407 42 212 407 52 252 407 62 

Furr HS 186 832 22 266 832 32 349 832 42 433 832 52 516 832 62 599 832 72 

Lee HS 0 1576 0 158 1576 10 315 1576 20 473 1576 30 630 1576 40 788 1576 50 

Milby HS 79 1999 4 280 1999 14 480 1999 24 680 1999 34 880 1999 44 1080 1999 54 

Reagan HS 637 2041 31 837 2041 41 1041 2041 51 1245 2041 61 1449 2041 71 1353 2041 81 

Sterling HS 182 948 19 275 948 29 370 948 39 465 948 49 559 948 59 654 948 69 

Westside HS 26 2975 1 327 2975 11 625 2975 21 922 2975 31 1220 2975 41 1517 2975 51 
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Performance Measure 

(Grades 9-12 – d, e) 

[Please describe the 
Performance Measure in the 
cells below, as well as the 

methodology for calculating 
the measure.] 

Applicable 
Population Subgroup 

Baseline 

[2012-2013] 

Target 

SY 2013-
14 

SY 2014-
15 

SY 2015-
16 

SY 2016-
17 

SY 2017-
18  

(Post-
Grant) 

d) STAAR Results / % 
Satisfactory in English I / 
Reading. STAAR (State of 
Texas Assessments of 
Academic Readiness) is the 
state assessment instrument 
for schools and districts. 

 

Cohort 1 
Schools 

 

All 
Students 

and Student 
Subpops 

Cohort 1 – All 
Students 

58 68 70 72 74 77 

African 
American 

54 91 93 96 97 98 

Asian 52 61 63 64 66 68 
Hispanic 57 67 69 71 73 75 

White 79 91 93 96 97 98 
ELL 14 25 35 45 55 65 

Economically 
Disadvantaged 

57 60 62 64 66 68 

SWD 18 23 25 30 35 40 
d) STAAR Results / % 

Satisfactory in Biology. 
STAAR (State of Texas 
Assessments of Academic 
Readiness) is the state 
assessment instrument for 
schools and districts. 

 
Cohort 1 
Schools 

 
All 

Students 
and Student 

Subpops 
 

Cohort 1 – All 
Students 

82 84 87 90 92 95 

African 
American 

82 84 87 90 92 95 

Asian 90 93 95 98 98.5 98.7 
Hispanic 81 83 86 89 91 94 

White 92 91 93 96 99 99.2 
ELL 59 64 69 74 78 82 

Economically 
Disadvantaged 

81 85 89 93 94 95 

SWD 55 61 67 73 78 82 
d) STAAR Results / % 

Satisfactory in Algebra I. 
STAAR (State of Texas 
Assessments of Academic 
Readiness) is the state 

 
Cohort 1 
Schools 

 
All 

Cohort 1 – All 
Students 

74 76 79 81 83 86 

African 
American 

67 69 71 73 75 78 

Asian 88 91 93 96 97 98 
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Performance Measure 

(Grades 9-12 – d, e) 

[Please describe the 
Performance Measure in the 
cells below, as well as the 

methodology for calculating 
the measure.] 

Applicable 
Population Subgroup 

Baseline 

[2012-2013] 

Target 

SY 2013-
14 

SY 2014-
15 

SY 2015-
16 

SY 2016-
17 

SY 2017-
18  

(Post-
Grant) 

assessment instrument for 
schools and districts. 

Students 
and Student 

Subpops 
 

Hispanic 74 76 79 81 83 86 
White 85 88 90 93 96 98 

ELL 52 57 62 67 72 77 
Economically 

Disadvantaged 
72 76 79 81 83 86 

SWD 45 52 59 63 70 75 
*ELL – English Language Learners; SWD – Students With Disabilities 

Performance Measure 

(Grades 9-12 – d, e) 

[Please describe the 
Performance Measure in the 
cells below, as well as the 

methodology for calculating 
the measure.] 

Applicable 
Population 

Subgroup Baseline 

[2012-2013] 

Target 

SY 2013-
14 

SY 2014-
15 

SY 2015-
16 

SY 2016-
17 

SY 2017-
18  

(Post-
Grant) 

e) Total Student disciplinary 
and behavioral referrals 
reported for participating 
schools* 

 
 

Cohort 1 
High 

Schools 
 

All 
participating 
students 

12,060 10,854 9,648 8,442 7,236 6,030 

Chavez HS 4331 3898 3508 3157 2841 2557 
Eastwood 
Academy 

8 7 6 5 4 3 

Furr HS 34 31 28 25 22 19 
Lee HS 1269 1142 1028 925 833 749 
Milby HS 2422 2180 1962 1766 1589 1430 

        175 

 



Performance Measure 

(Grades 9-12 – d, e) 

[Please describe the 
Performance Measure in the 
cells below, as well as the 

methodology for calculating 
the measure.] 

Applicable 
Population 

Subgroup Baseline 

[2012-2013] 

Target 

SY 2013-
14 

SY 2014-
15 

SY 2015-
16 

SY 2016-
17 

SY 2017-
18  

(Post-
Grant) 

Reagan HS 887 798 718 647 582 524 
Sterling HS 1432 1289 1160 1044 940 846 
Westside HS 1677 1509 1358 1223 1100 990 

 

School attendance rate for 
participating schools 

School 
Level 
Attendance 
rates for 
Cohort 1 
high 
schools 

Chavez HS 92.8 93.3 93.8 94.3 95 95.7 
Eastwood 
Academy 

97.6 97.7 97.8 97.9 98 98.1 

Furr HS 96.6 96.8 97 97.2 97.4 97.6 
Lee HS 94.1 94.3 94.5 94.7 94.9 95.1 
Milby HS 93.9 94.2 94.5 94.8 95.1 95.4 
Reagan HS 95.4 95.6 95.8 96 96.2 96.4 
Sterling HS 87.2 88.2 89.2 90.2 92.2 92.4 
Westside HS 94.6 94.8 95 95.2 95.4 95.6 

*2012-2013 Student discipline data is currently not available. 
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F.  Budget and Sustainability (20 total points) 
 
The extent to which— 
(F)(1) Budget for the project (10 points) 
The applicant’s budget, including the budget narrative and tables— 

(a)  Identifies all funds that will support the project (e.g., Race to the Top – District grant; external foundation support; LEA, 
State, and other Federal funds);  
(b)  Is reasonable and sufficient to support the development and implementation of the applicant’s proposal; and 
(c)  Clearly provides a thoughtful rationale for investments and priorities, including--  

(i)  A description of all of the funds (e.g., Race to the Top – District grant; external foundation support; LEA, State, 
and other Federal funds) that the applicant will use to support the implementation of the proposal, including total 
revenue from these sources; and  
(ii)  Identification of the funds that will be used for one-time investments versus those that will be used for ongoing 
operational costs that will be incurred during and after the grant period, as described in the proposed budget and 
budget narrative, with a focus on strategies that will ensure the long-term sustainability of the personalized learning 
environments; and 

(F)(2) Sustainability of project goals (10 points) 
The applicant has a high-quality plan (as defined in this notice) for sustainability of the project’s goals after the term of the grant.  
The plan should include support from State and local government leaders, financial support, and a description of how the applicant 
will evaluate the effectiveness of past investments and use this data to inform future investments.  Such a plan may address how the 
applicant will evaluate improvements in productivity and outcomes to inform a post-grant budget, and include an estimated budget 
for the three years after the term of the grant that includes budget assumptions, potential sources, and uses of funds. 
In the text box below, the applicant should describe its current status in meeting the criteria and/or provide its high-quality plan for 
meeting the criteria.   The narrative or attachments should also include any supporting evidence the applicant believes will be 
helpful to peer reviewers, including at a minimum the evidence listed in the criterion (if any), and how each piece of evidence 
demonstrates the applicant’s success in meeting the criterion.  Evidence or attachments and the rationale for their inclusion must be 
described in the narrative and, where relevant, included in the Appendix.  For evidence or attachments included in the Appendix, 
note in the narrative the location where the information can be found and provide a table of contents for the Appendix.  
 
The high-quality plan (as defined in this notice) should include key goals, activities to be undertaken and the rationale for the 
activities, the timeline, the deliverables, and the parties responsible for implementing the activities.  The narrative and attachments 
may also include any additional information the applicant believes will be helpful to peer reviewers. 
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 (F)(1):  Budget.  The budget for the Houston Race to the Top application, Project L2=EARN! Is reasonable and sufficient to 

support the project. Budget information for the project can be found in Section XI. 

(F)(2)The applicant has a high-quality plan for sustainability of the project’s goals after the term of the grant. 

Identified Resources to Continue Support and Sustainability of the Campus Programs: 

 Through the Race to the Top - District grant, HISD will be able to build on current educational practices and create career 

pathways that offer students earlier opportunities for Linked Learning, career awareness, college preparation, and provide them with 

the academic and technical knowledge and work-related skills necessary to be successful in postsecondary education, training, and 

employment.  HISD is committed to strengthening the opportunity for students in middle and high schools to be presented with a 

curriculum based on integrated academic and technical content and provided with work-based learning opportunities, enabling them 

to connect their interests to real-life career choices.  HISD will provide elementary schools with the introduction to work and the 

educational foundation necessary for students to be prepared for success in middle and high school.  Adhering to the four core 

principles of the 2012 U.S. Department of Education’s Investing in America’s Future: A Blueprint for Transforming Career and 

Technical Education, Project L2=EARN! will provide 1) An alignment between high quality career-focused programs and labor 

market needs to equip students with 21st-century skills and prepare them for in-demand occupations in high-growth industry sectors; 

2) A high level of collaboration among secondary and postsecondary institutions, employers, and industry partners to improve the 

quality of career and technical education (CTE) programs; 3) Accountability for improving academic outcomes and building 

technical and employability skills in college and career readiness programs for all students; and 4) Innovation of procedures to 

support the implementation of career academies using effective practices at the local level.  Sustainability of the schools in the Race 

to the Top - District grant programs, beyond the grant, is important and a priority for HISD.  In order to avoid the misconception 

that sustainability is something that should be dealt with in an initiative’s later years, HISD’s plans for continued support will begin 

in the first year of grant implementation.  A timeline, which includes key goals, activities to be undertaken and the parties 

responsible for implementing the activities is below.  Project L2=EARN! is guided by several strategies to support the program 
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goals.  Each strategy is created to simultaneously meet all of the program goals. The strategies are listed in the chart below.  A more 

detailed description of the activities follows: 

The goals that will be used to determine the success of Project L2=EARN! are as follows: 

Goal 1: Increase student achievement 

Goal 2: Decrease achievement gaps of participating students 

Goal 3: Increase the rate of high school graduation 

Goal 4: Increase enrollment in post-secondary education 

Goal 5: Increase postsecondary degree attainment 

Strategy Timeline Parties Responsible Activities 

Continue to identify business partners 
and form partnerships with them. 

January 2014 – 
February 2018 

School Leadership 

College Readiness 
Dept. 

Career Readiness Dept. 

Project Grants Manager 

1. Identify and list current partners 
 

2. Contact and develop new partnerships 
 

3. Utilize corporate partners for project 
activities, i.e. field trips, internships, 
teacher development, guest speakers, 
donations, etc.  

 

Create a Sustainability Partnership 
Coalition and expand each year as the 
program expands to include more 
community members and business 
partners in order to increase the 
possibilities of finding potential 
funding sources outside of the 
district.   

January 2014 – 
February 2018 

Career Readiness Dept. 

Project Grants Manager 

1. Create the coalition from the schools, 
district leadership, and communities 
 

2. Set meeting dates 
 

3. Assess program needs 
 

4. Develop the strategic plan to guide 
sustainability 
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Continue to search for available 
grants and funding that support 
College and Career Readiness, 
Mentoring and Advocacy, or other 
related programs. 

January 2014 – 
February 2018 

Career Readiness Dept. 

Grants Department 

Project Grants Manager 

1. Identify grant funding that can be used 
to support the program 
 

2. Analyze grant funding to determine 
how it will best support the program 
 

3. Assist the schools in project/program 
management so that the program is 
able to be sustained once the funding 
ends 
 

4. Provide professional development to 
the campus regarding sustainability 
and program continuation 

Continue to find innovative ways to 
carry out the District’s Core 
Initiatives that support the goals and 
objectives of the District’s Race to 
the Top grant. 

January 2014 – 
February 2018 

Career Readiness Dept. 

Project Grants Manager 

1. Purchase technology and other items, 
including inventory and upkeep of 
purchased products 
 

2. Provide professional development to 
teachers and other school-based staff 
 

3. Align the design of bond-funded 
schools to career academies strategy 

4. Plan/provide specialized professional 
development for teachers, especially 
those in specialty fields 
 

5. Implement an effective marketing plan 
 

6. Work with the different and varied 
departments of HISD to ensure that 
support is available for the schools 
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7. Implement a Train-The–Trainer Model 
of on-going professional development 

Garner the support of district 
leadership and community leaders to 
ensure that the project continues 

August 2013 – 
February 2018 

Chief of Staff 

Career Readiness Dept. 

High School Office 

Various Departments 

1. Keep HISD Board of Education and 
Superintendent updated on progress 
 

2. Continue to build capacity through the 
work of the School Transformation 
Leadership Team 
 

3. Continue to get buy-in from principals 
and their staff 
 

4. Increase partnerships and support of 
community and state leaders 

Strategy: Continue to identify business partners and form partnerships with them. 

Partnerships: Current partnerships with ConnectEd (Linked Learning), Region 4 (Social-emotional); MAREK Brothers 

Contractors (Workforce Development/Internships); Dr. Scott Himelstein, University of San Diego (Career Academies); Dr. Jim 

Stone, University of Louisville (Career Academies); Greater Houston Partnership (Community Development); Gulf Coast 

Workforce Board (Internships); Shell Oil (Internships); Association of General Contractors (Workforce Development/Internships); 

Association of Building Contractors (Workforce Development/Internships), and Houston Community College (college readiness) 

have already been developed and continuing relationships with these entities will be fostered.  The letters of support from these 

partners are included in the appendix - Appendix (B)(4)-5, p. 244.  Future partnerships currently being developed include the Rice 

University, Texas Southern University, and University of Houston, providing additional opportunities for college and career related 

experiences for students.  The district will utilize corporate partners for field trips, guest lessons from experts in the field, 

opportunities for teacher development, donations of supplies, equipment and technology and monetary donations, all to reduce the 

burden of the specialized cost of career academy/theme programming.   
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Strategy: Create a Sustainability Partnership Coalition and expand each year as the program expands to include more 

community members and business partners to increase the possibilities of potential funding sources outside of the district.   

HISD will create a Sustainability Partnership Coalition to provide feedback and support to this project. The Partnership will 

be represented by parents or other family members of the students in the district, as well as teachers, administrators, students, and 

business and community partners. The purpose of the Partnership is to assess the needs of the schools and the project using an 

environmental scan (a strategic assessment tool), analyze funding trends; and review evidence that shows the program works, such 

as success stories, test scores, attendance increases, office referral reductions, etc. The Partnership will meet periodically throughout 

the grant period to assess progress.  Each partner will continue to be involved by participating in at least one per semester 

partnership committee meeting designed to elicit input on program progress and make recommendations for modification. 

Additionally, a PTA/PTO representative will serve as a liaison to the campus PTAs/PTOs ensuring that parents are kept abreast of 

the progress towards the ongoing implementation of Project L2=EARN! The Partnership will be fully operational before the end of 

year one and will provide support and guidance to the program. The Partnership will expand each year as cohort groups are added to 

the program. Led by the project manager, the Partnership will work collaboratively to develop the strategic plan to guide 

sustainability efforts of the Race to the Top program. 

Strategy: Continue to search for available grants and funding that support College and Career Readiness, Mentoring and 

Advocacy, or other related programs. 

As a recipient of Title I, Part C, Carl D. Perkins Grant funding to support the District’s Career and Technical programs, 

HISD consistently fulfills the Carl D. Perkins Grant requirements to develop the academic and career and technical skills of 

secondary students enrolled in district CTE programs with a major focus on integrating academics with CTE programs using a 

coherent sequence of courses, linking CTE at all levels, and providing students with strong experiences in industry. Perkins funding 

will support all of the District’s middle and high schools in the Race to the Top program, beginning in year one of the grant and 

beyond, through funds to help HISD develop, improve, and expand the use of technology, provide the proper professional 
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development to teachers and staff, as well as implement evaluations of the District CTE programs and ensure that students in special 

population groups are being properly served in CTE programs. Additionally, in order to improve and expand the quality of CTE 

programs, HISD will provide services and activities that are of sufficient size, scope, and quality to be effective, and provide 

activities to prepare special population students for high-skill, high wage, or high-demand occupations that will lead to self-

sufficiency.  For example, a counselor will be funded through the RttT-D grant.  As the grant continues, the funds will be reduced 

through the Race to the Top Grant and gradually moved to the Perkins or additional campus funds, so that the counselor is paid for 

through funds that currently support the campus. 

Other Support:   

Effective Teachers and Principals Support: HISD has made and will continue to make a significant investment in financial and 

nonfinancial resources, as a district priority. Currently, HISD supports the ASPIRE Award program with district dollars as well as 

through the support of the Teacher Incentive Fund (TIF) grant.  The proposed district budget request reflects a sliding scale over the 

five years of the TIF grant, so that the district is assuming full responsibility (at 100%) of the performance-based compensation 

model through the district’s General Fund Budget by the end of the TIF grant period. More recently, the HISD Board of Education 

approved the use of $1,500,000 from general funds to provide incentives to high-performing teachers to teach core tested subjects 

during summer school to students failing to meet basic skills on the new state exams. The district will continue to invest in 

supporting effective teachers and effective principals as a district priority. 

Technology Support: The district has made a $7,000,000 investment in new technology systems, new field support personnel, and 

improved teacher selection processes that directly support the core work of the Effective Teachers and Effective Principals 

Initiatives.  Additionally, the district has recently implemented the Power Up! program which places laptops into the hands of high 

school students and their teachers.  Although the grant will be used to pay for some of the technology for the students and teachers, 

HISD has committed to purchase this technology for those that are not reached through the grant.   
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Professional Development: The District is planning to direct approximately $8,000,000 in federal Title funds in future budgets.  

These funds will be specifically used to support teacher training and development, one of the key strategies of the core initiatives. 

Current Other Funding Support: Currently, high schools receive weighted state funding based on each student enrolled in CTE 

courses and advanced course funding for CTE students who are also pursuing CTE coursework in identified pathways that lead to 

industry certifications, associate’s degrees, and foundations for industry-related 4-year degrees.  High schools in the grant will use 

these funds to support the CTE programs on their campuses and funding will be in place in year one of the grant and beyond.  At 

this time middle school campuses do not have the benefit of weighted student or advanced course funding for CTE students.  

However, there is support from state legislators for CTE funding at the middle school level. House Bill-#481, introduced by C. 

Alvarado on January 14, 2014 during the Texas Legislative Session proposes weighted funding for career and technical programs, 

beginning at grade seven, which would support all grant schools at the middle school level.   

Strategy: Continue to find innovative ways to carry out the District’s Core Initiatives that support goals/objectives of the project. 

  The costs of transforming low-performing schools into innovative career academy programs that attract students district-

wide are too much for HISD to accomplish on its own. The funding provided through the Race to the Top – District grant will be 

used to help the schools implement Linked Learning through the new themes and career academies. Race to the Top will fund initial 

costs including professional development for teaching staff, new equipment for labs, learning centers and classrooms, new books 

and other materials, field trips, etc. Specialized professional development is critical to ensure teachers are well-trained in the theme 

industry. Significant funding is allocated to professional development over the four year grant period in order to build internal 

capacity. In addition to training staff in their content areas, campuses will also be focused on training staff to use student data to 

adjust instruction and for interventions as needed. HISD is contracting with an external evaluator who will monitor the schools’ 

progress, assess the fidelity of program implementation and the schools’ preparedness to operate independent of Race to the Top 

funds. As a key strategy for attracting a large student body, Race to the Top funds will also be utilized to market programs, inform 
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the Houston community about the programs, and recruit students from all over the city. Early marketing will set a precedent for the 

programs’ reputations and build enrollment. Additionally, training for school-based staff, i.e. business managers, finance staff, etc. 

will be provided to assist them in proper budgeting and accounting procedures to ensure that the funding used at the campus level is 

used with fidelity and aligned to the goals and objectives of the grant.   

Another point regarding strengthening program sustainability is that the schools have current operating budgets which will 

be able to sustain normal school operations once the grant ends, especially as enrollment increases. After four years of support, each 

Project L2=EARN! school will rely on its operating budget for personnel, regular PD, supplies and equipment, especially since the 

average daily attendance of the significantly increase enrollment will increase the budget. Specialized PD will build the capacity of 

the existing staff to adapt curriculum to the school’s theme, as well as to support new hires, however, the schools will also be 

expected to recruit staff based on the required experience to teach the specialized curriculum.  Additionally, those who initially 

receive the specialized PD will implement the Train-The –Trainer Model of on-going professional development which will address 

curriculum, instruction, school structure, classroom management, parental involvement, student assessment, and achievement. 

Many of the schools included in this project will receive a full or partial remodel in the near future funded by the 2012 bond. 

The District is so committed to the career academies that many of the schools will be fashioned by houses or themes.  These modern 

facilities will attract students, high quality teachers, and will be equipped to support new technology. Additionally, HISD will 

provide transportation to the students to assure families that the District is a partner in providing great opportunities for students. 

Policies and infrastructure within the schools and the district also prepare the programs for sustainability. The grant manager 

will oversee the project, but individual site coordinators will be assigned from each school, receiving extra-duty pay for their 

services, to provide oversight and direct contact to the district level manager.  Additionally, counselors will be added to each high 

school to help facilitate the process.  As stated before, the salaries of the counselors will be absorbed into the school’s budget by the 

end of the grant period. HISD will have an agreement with teachers at participating schools with programs that require the most 

        185 

 



specialized training, to commit to a minimum of three years at the school to ensure the investment in training to build school-level 

and teacher-level capacity is not lost due to turnover.  Another unique feature of HISD is its full time staff of successful and 

experienced grant developers. The Grant Development Department has secured millions of dollars in federal, state, foundation, and 

corporate funding for the district. Recent examples include $47,509,528 from the Teacher Incentive Fund; $32,350,242 from 21st 

Century Community Learning Centers Program; and Texas Title I Priority Schools (TTIPS) amounting to $ 28,005,054. The Grants 

Development Department will provide expertise to the Race to the Top program to generate additional revenue streams during the 

funding period and beyond. 

The strategic intent of the HISD is to transform persistently low performing schools and to close the achievement gap 

between the economically disadvantaged students and the majority. With that in mind the district is poised and committed to finding 

resources through Title 1, foundations matching grants, and other resources to support this new direction in the attempt to transform 

its low performing schools and all of its campuses into schools of choice where students feel safe, valued and can develop 

relationships with their educators. 

Central Office Administration - Not only does the District have an extremely competent Grants Department to support to 

the project by seeking grant funds and donations and providing grant management and technical assistance in the completion and 

filing of progress reports, but there are several other departments that will work in partnership with the Career and Technical 

Education department to ensure the project is sustained when the grant program ends.  HISD will provide technical assistance on 

multiple levels including the: 

 Research And Accountability:  Assistance in accessing student data for evaluation reports. 

 Accounting/ Budgeting/Purchasing Departments:  Assistance in managing budgets, tracking of expenses, purchases; and 

completion of periodic financial reports as required.  

 Legal Department: Assistance in the development and approval of contracts. 
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 Curriculum Department: Support of curricular enhancements and assistance with HISD’s online curricular alignment 

resources. 

 Human Resources: Provides support through the Effective Teacher Initiative (ETI)/Effective Principal Initiative (EPI), as well 

as professional development.  

Strategy - Garner the support of district leadership and community leaders to ensure that the project continues 

HISD believes in Project L2=EARN! and as such, has begun discussions and plans for district-wide program 

implementation.  Beginning with the introduction of the project to the HISD Board of Education, HISD received the full support and 

encouragement for the project.  The board will continue to monitor the project to ensure that it is aligned to district priorities and 

also to ensure that there are no competing initiatives that will usurp its success.  The Superintendent of Schools is in full support of 

the project and is receiving professional development and coaching on personalization and college and career ready strategies to 

ensure the success of the program.  Additionally, there is full district support of this personalized student learning model around 

college and career success. The district holds monthly school transformation meetings with leaders from every area within the 

district. The School Transformation Leadership Team work is owned by the Chief Academics Officer representing the 

Superintendent, to show total district buy-in, and led by the Assistant Superintendent of College and Career Readiness and a School 

Support Officer.  Currently, the membership is made up of people from the following departments: Professional Development, 

Curriculum, Communications, Career and Technical Education, Middle School Office, Facilities Planning, Technology, High 

School Office, Principals, Elementary School Office, College Readiness, Strategic Partnerships, Grants, Human Resources, Family 

and Community Engagement, and School Choice.  A district coach was also hired to guide the process and ensure fidelity of 

implementation.  Additionally, after talking with the principals throughout the district about this plan for district transformation, 

principals that desired to be a part of the initial cohort, “applied” to be a part of the early adopter schools. Many of the schools 

desired to participate.  Schools that were prepared and the most ready to participate were chosen to begin in year/cohort 1, with 

additional schools following. Teachers at each of these schools voted to participate in the program.  At least 70% of teachers in each 
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of the schools included in program voted to participate in the grant.  

Support from State and local government leaders - Support from key community organizations is also essential to the success of 

this proposal.  HISD has a long record of support from state and local government leaders.  The business community is solidly in 

support of this initiative, as evidenced by the letter of support from the Greater Houston Partnership, which serves as Houston 

Chamber of Commerce. HISD is also pleased that the proposal earned the support of the Houston NAACP and the Hispanic 

Chamber of Commerce, as documented in the letters provided in the appendices. Additionally, HISD received support letters from 

the following educational organizations such as the Association of Hispanic School Administrators - Appendix (B)(4)(b)-1, p. 249. 

The support of political leaders in Houston was also deemed critical to the success of this initiative. Houston’s Mayor Annise Parker 

provided a letter of support, as well as Congresswoman Shelia Jackson Lee and Congressman Gene Green. Finally, the largest 

education union in Houston, HFT provided a letter of support to endorse this program and the work it supports.  These letters of 

support are provided in Appendix (B)(4)(a)(i)-1, p. 247.  

Description of how applicant will evaluate the effectiveness of past investments and use this data to inform future investments. 

Past Grant Success and Financial Support: Not only will HISD leverage federal and state funds to support this work, but 

substantial amounts of private funds have also been raised. The Laura and John Arnold Foundation awarded HISD a five-year grant 

in the amount of $6,000,000 to support the four key strategies – recruitment, development, appraisal and compensation of educators 

in HISD.  HISD has also secured a commitment of $1,500,000 from the Bill and Melinda Gates Foundation.  The total amount of 

private money secured in support of the Apollo 20 program was $13,170,000 in a little over one year including funding through The 

Bank of America grant that the District received.  The District was also awarded more than $28,000,000 in state and federal grant 

funds to support school reform at several of the high schools. The schools used these funds to extend the school day and the school 

year, pay for tutors to work with the students during the school day, and provide extra supplies and technology to support the work.  

As a result, the schools, all of them identified as a school in need of improvement, advanced academically.  For example, the 11th 
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grade students at Kashmere High School, a school in need of improvement, met standard on all state assessments had a 14% 

increase on all tests taken.  Jones High School’s 11th graders increased from 48% to 64% meeting standard on all state assessment 

tests taken.  Sharpstown High School 11th graders increased from 58% to 70%, and Lee High School’s 11th graders moved from 

44% to 71% met standard on the most recent state assessment taken.  The dropout and graduation rates showed great improvement 

for the schools that are considered priority schools in need of improvement.  The average dropout rate for the schools decreased 

from 34% down to 15%.  The average graduation rate for these schools increased from 51% to more than 76%. 

Estimated budget for three years after the term of the grant to include budget assumptions, potential sources, and use of funds. 

 A project of this magnitude will need a substantial budget to keep it focused on the established goals and objectives of the 

project. HISD has created a proposed budget for at least three years after the grant ends that encompasses the specific areas that 

must continue in order to sustain the project. Personnel – each school will be responsible for continuing the position of the career 

counselor at the high schools and providing extra duty pay/stipend for a teacher/staff member to provide campus oversight of the 

project.  Funding will also be provided for some professional development as new and innovative ideas are instituted on the campus, 

especially as they revolve around technology. Because the grant will add a cohort of schools each year of the project after year one, 

the number of schools are an estimate. They include the schools listed in cohort one plus schools that will be added as the project is 

expanded.  The amounts listed below are broken out by school level. The amounts shown are manageable and reasonable. The 

estimated amount of funding for personnel needed per high school campus is $120,000 per year x 26 campuses x 3 years = 

$9,360,000. The estimated amount of funding for personnel needed per middle school campus is $56,500 per year x an expected 35 

campuses x 3 years = $5,932,500. The estimated amount of funding for personnel needed per elementary school campus is $46,500 

per year x an expected 66 campuses x 3 years = $9,207,000. The contracted services amount will be approximately $500,000 per 

year for the project x 3 years for a total of $1,500,000. Supplies and materials will be approximately $10,000 per year for each 

campus x 127 campuses = 1,270,000. Other operating costs, including travel for students to go to university/campus visits and 
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participate in internships, and travel for professional development is $10,000 per year x 26 high schools ($260,000); $5,000 per year 

x 35 middle schools ($175,000); and $3,500 per year x 66 elementary schools ($231,000). Limited capital outlay will be needed as 

the project will sustain the items that were purchased during the grant period. Additional technology needed to replace/upgrade old 

technology or purchase for new students will be nominal.  It is estimated that $200,000 per year for a total of $600,000 will be 

needed to upgrade or sustain technology.  Each end of school year, students will return the laptops to the District.  The items will be 

repaired, cleaned, and prepared for the new school year.  When students graduate from high school, they will return the technology.  

The cost of district oversight per year will be approximately $100,000, including salaries, fringe benefits, supplies, materials, and 

travel.  The total amount of funding needed to support the project for the three years after the grant ends is $28,635,500.   
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II. COMPETITIVE PREFERENCE PRIORITY 

Competitive Preference Priority   
Competitive Preference Priority:  Results, Resource Alignment, and Integrated Services.  To meet this priority, an applicant must 
demonstrate the extent to which the applicant proposes to integrate public or private resources in a partnership designed to augment 
the schools’ resources by providing additional student and family supports to schools that address the social, emotional, or behavioral 
needs of the participating students (as defined in this notice), giving highest priority to students in participating schools (as defined in 
this notice) with high-need students (as defined in this notice).  To meet this priority, an applicant’s proposal does not need to be 
comprehensive and may provide student and family supports that focus on a subset of these needs. 
To meet this priority, an applicant must— 
(1) Provide a description of the coherent and sustainable partnership to support the plan described in Absolute Priority 1 that it has 
formed with public or private organizations, such as public health, before-school, after-school, and social service providers; 
integrated student service providers; businesses, philanthropies, civic groups, and other community-based organizations; early 
learning programs; and postsecondary institutions;   
(2) Identify not more than 10 population-level desired results for students in the LEA or consortium of LEAs that align with and 
support the applicant’s broader Race to the Top – District proposal.  These results must include both (a) educational results or other 
education outcomes (e.g., children enter kindergarten prepared to succeed in school, children exit third grade reading at grade level, 
and students graduate from high school college- and career-ready) and (b) family and community supports results;  
(3) Describe how the partnership would – 

(a) Track the selected indicators that measure each result at the aggregate level for all children within the LEA or consortium 
and at the student level for the participating students (as defined in this notice);  
(b) Use the data to target its resources in order to improve results for participating students (as defined in this notice), with 
special emphasis on students facing significant challenges, such as students with disabilities, English learners, and students 
affected by poverty (including highly mobile students), family instability, or other child welfare issues;  
(c) Develop a strategy to scale the model beyond the participating students (as defined in this notice) to at least other high-
need students (as defined in this notice) and communities in the LEA or consortium over time; and 
(d) Improve results over time; 

(4) Describe how the partnership would, within participating schools (as defined in this notice), integrate education and other services 
(e.g., services that address social-emotional, and behavioral needs, acculturation for immigrants and refugees) for participating 
students (as defined in this notice);    
(5) Describe how the partnership and LEA or consortium would build the capacity of staff in participating schools (as defined in this 
notice) by providing them with tools and supports to –  

(a) Assess the needs and assets of participating students (as defined in this notice) that are aligned with the partnership’s goals 
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for improving the education and family and community supports (as defined in this notice) identified by the partnership; 
(b) Identify and inventory the needs and assets of the school and community that are aligned with those goals for improving 
the education and family and community supports (as defined in this notice) identified by the applicant;  
(c) Create a decision-making process and infrastructure to select, implement, and evaluate supports that address the individual 
needs of participating students (as defined in this notice) and support improved results;  
(d) Engage parents and families of participating students (as defined in this notice) in both decision-making about solutions to 
improve results over time and in addressing student, family, and school needs; and  
(e) Routinely assess the applicant’s progress in implementing its plan to maximize impact and resolve challenges and 
problems; and  

(6) Identify its annual ambitious yet achievable performance measures for the proposed population-level and describe desired results 
for students.  
In the text box below, the applicant should describe its proposal for meeting the priority.  
The narrative or attachments should also include any supporting evidence the applicant believes will be helpful to peer reviewers, 
including at a minimum the evidence listed in the priority (if any), and how each piece of evidence demonstrates the applicant’s 
success in meeting the priority.  Evidence or attachments and the rationale for their inclusion must be described in the narrative and, 
where relevant, included in the Appendix.  For evidence or attachments included in the Appendix, note in the narrative the location 
where the information can be found and provide a table of contents for the Appendix.  
(1) Partnership Description 

        Leaders from the public and private sector, school district, philanthropic community, non-profit and faith-based organizations, 

as well as a diverse set of health, medical and education providers, parents, and families have meaningfully participated in defining 

the problem and proposed solutions for the Project L2=EARN! Proposal. They share a sense of urgency to ensure HISD students are 

prepared for the demands of the 21st century global market and the impact that will have on the vitality of Houston and the prosperity 

of its citizens. HISD has built a history of strong partnership with the City, the United Way of Greater Houston (UWGH) and the 

Greater Houston Partnership (Chamber of Commerce) and assembled a large cadre of partners to support the goals of this initiative 

and the participating schools (See Appendix (A)(1)(c)-1). HISD will work with existing and new partners on the following four key 

efforts to ensure the success of this initiative for Houston students: 

        1. Delivering key academic supports and workforce connections. HISD will continue to work with longtime partner Houston 
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Community College (HCC) at areas high schools to offer students tech-prep and dual credit courses leading to industry and college 

certifications and AAS degrees in high-demand, high-wage fields at no cost to the students. Rice University will work to improve the 

content knowledge of mathematics and science teachers and Teacher Development Specialists in the participating schools. Rice will 

continue also to work with HISD to design and deliver a leadership development support program for a cohort of Master STEM 

teachers identified by the district. Finally, Exxon, the Texas Medical Center, and other business partners, such as Walmart, The 

University of Texas MD Anderson Cancer Center, Memorial Hermann Medical Center, Texas Children’s Hospital and CVS 

Pharmacy will provide externships and internships for the students.  

        2. Boosting parent engagement. The Greater Houston Partnership (Education Advisory Committee) will mobilize corporate 

partners around parent engagement and public policy related to the goals of this initiative, and the Interfaith Ministries for Greater 

Houston will mobilize diverse faith communities of Houston to support this effort. 

        3. Providing health and mental health supports. HISD’s existing partnerships with community-based organizations on a range 

of school-based services and supports, such as nursing, counseling, psychological, and crisis intervention services will support 

students in the participating schools. For example, the Children’s Defense Fund identifies students who lack health insurance and to 

help their families enrollment in affordable health care options. Communities in Schools of Houston provide school-based 

counseling, social services, and referrals to community resources. Family Services of Greater Houston also provides counseling 

services to students and families. Through a partnership between the Texas Medical Center and the Harris County Hospital District, 

school-based and mobile health care services will continue to provide preventive health care services across Houston, but will be 

targeted to some of the elementary schools participating in this initiative. 

        4. Meeting families’ social service and basic needs. Existing partnerships with organizations such as the Houston Food Bank 

and its Backpack Buddy program (food assistance and nutrition education for students and families) and the 2-1-1 Texas/United Way 
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HELPLINE (links families to key service providers for home-delivered meals) will support the participating schools. Other partners 

who have committed to support this initiative include the Houston Public Library, Houston Museum District, the business 

community, Big Brothers/Big Sisters – Lone Star, Children’s Defense Fund, YMCA of Greater Houston and Houston Center for 

Literacy, Neuhaus Education Center, Children’s Museum of Houston, Houston Arts Partners, Neighborhood Centers, Inc., Harris 

County Department of Education, Houston Area Urban League, and Boys & Girls Club of Greater Houston. HISD’s Family and 

Community Engagement Department will work with these organizations to focus their volunteers and resources to best serve the 

activities and goals of this initiative.  

(2) Population-level desired results. See Chart at close of narrative on Population-Level Desired Results. 

(3) Evaluating and Improving Partnership Activities –  

(3)(a) Tracking selected indicators.  HISD will hire an external evaluator with expertise in evaluating US Department of Education 

projects. The external evaluator will implement a comprehensive plan that will entail both the formative/process elements and 

summative elements of the program. Four biannual reports will be completed and a 5th final report at the close of the grant. These 

annual and biennial reports will enable the local stakeholders of the program to obtain timely feedback on the effectiveness of 

program strategies, as well as the overall effectiveness of the model in achieving the targeted performance objectives. The evaluator 

will work with program staff in collecting evaluative assessment data on all proposed activities to facilitate effective implementation 

of the program as vital prerequisites for the rigorous summative assessment of the program’s effectiveness. The external evaluator, in 

partnership with HISD Research and Accountability Department, has the overall responsibility of executing the project evaluation.  

(3)(b)Targeting resources based on data. HISD has implemented a system for monitoring student academic progress that will be 

used to advance the goals of this initiative (Appendix (CPP)(3)(b)-1).  District-created benchmarks will be reviewed and analyzed 

by the evaluator, HISD Research and Accountability staff, curriculum staff, and by campus leadership teams to determine growth and 

mastery of objectives.  The data is used to inform instruction. This data will also be shared on a student-by-student basis with out-of-
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school enrichment providers and other partners to help them work on necessary interventions that support the work during the school 

day. Agreements on the appropriate sharing and use of student information will be executed to be in accordance with privacy laws 

(e.g. FERPA). At the campus level, protocols for administering the assessments, analyzing the data to inform instructional decisions, 

monitoring progress, and supporting teachers with coaching will be developed. Throughout the design process, coalition members 

gathered and analyzed pertinent data that serves as baselines from which HISD will track progress toward reaching the goals set forth 

in the project.  

(3)(c) Scaling Strategy. HISD is committed to providing a high-quality education for every child, regardless of where they live or 

what school they choose to attend. This project is intended to provide the kind of intensive, innovative, and personalized services to 

students; scaled up throughout HISD. For example, HISD seeks to expand the academies concept and the College Access Centers for 

students throughout the city of Houston; parent engagement across the board; and ongoing professional development for teachers on 

college and career standards to increase rigor for all. The proposal is in direct alignment with HISD's goals for all students. 

(3)(d) Improving Results.  HISD and its partners have developed metrics to gauge the progress of the proposed project and 

operational plans for implementation (See Progress Metrics in the charts below). Community leaders and organizations throughout 

Houston have committed to the need to change course with how children are educated to succeed in the 21st century global economy. 

There is strength in the broad-based coalition, which demonstrates the resolve to transform HISD. HISD and its partners support and 

understand the work that must be done, and are willing to make the commensurate efforts, in terms of leveraging organizational 

capacity and effectively deploying resources and expertise, to ensure that all the children of Houston are ready for the future. 

Partnerships are listed in Appendix (CPP)(3)(d)-1. 

(4) Partnership Integration of Education and Other Services. HISD Academic Support Services Department provides 

coordinated planning and oversight for the work of school nurses, social workers, psychologists, and dropout prevention and 

        195 

 



attendance specialists who provide direct services to HISD students. HISD proposes to build on the current infrastructure and to use 

the results of a district-wide assessment as a part of this project to provide a comprehensive continuum of services for students and 

their families in collaboration with the district’s partners. These services will address the overall health and well-being and focus on 

ensuring that students come to school ready to learn. These services range from food and nutrition, family education and supports, 

engaging curriculum and lessons for students, mentoring and youth services, mental, physical and emotional health services, and a 

strong system of tiered responses to intervention services based on the specific need of students. Emphasis is placed on coordinating 

and integrating these services across the participating HISD schools in partnership with the district’s central office departments to 

leverage resources and expertise to have greater, positive impact on all participating children’s achievement levels. 

      To maximize the deployment of targeted resources when and where they are most needed, HISD will use schools as the primary 

point for service delivery to address students’ most basic needs and resolve major impediments, such as student attendance. Through 

the project, HISD will provide a continuum of wrap-around physical, health, counseling, social work, mental, and medical services 

for children and their families; each family will be approached and served holistically. 

(5) Building Staff Capacity in Participating Schools  

(5)(a) Assess the needs and assets of participating students.   HISD has made progress in developing systems to provide student 

performance data to students, educators, administrators, and parents. The HISD IT Department has designed and implemented a 

“Data Warehouse” to consolidate information from teachers’ and students' databases. This includes formative and summative 

assessment results, performance, attendance, career interests and college readiness baselines. The formative assessments can be used 

in curriculum management, enrichment opportunities, early warning systems, response to intervention, special education case 

management, and student support planning. Teachers will use the formative assessments in EdPlan at least once every 6 weeks to 

manage interventions. HISD has also developed principal dashboards and a teacher and public-facing dashboard as a means to access 
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student performance information.  

(5)(b) Identify and inventory the needs and assets of the school and community. In HISD, there is the need to increase student 

academic achievement and decrease the achievement gaps for all subgroups of students and increase the rate of high school 

graduation, enrollment in post-secondary education, and postsecondary degree attainment. HISD has identified and inventoried the 

assets of the schools and community that are aligned with the project’s goals. Participating schools will have access to the following 

academic assets: a performance-based evaluation system is in place for teachers and principals; a data warehouse and school 

dashboards to provide data and information on student growth and success; Advanced Virtual Academy/Twilight High School on six 

school campuses (Milby, Scarborough, Sharpstown, Wheatley, Worthing and Yates High Schools); Peterson Student Edge, an online 

help center to support homework, assessments, and other needs; Project Share, a global online learning community where educators 

can collaborate and explore professional development; school-based computer labs; and community-based computer labs available 

through HISD community partnerships.  

        In addition, support resources will be provided by collaborating partners to students and their families at the participating 

schools.  These resources will address the overall health and well-being and focus on ensuring that students come to school ready to 

learn. These services range from food and nutrition, family education and supports, engaging curriculum and lessons for students, 

mentoring and youth services, mental, physical and emotional health services, and a strong system of tiered responses to intervention 

services based on the specific need of students. 

(5)(c) Decision-making process for supports. HISD will adopt and use the Deming Cycle of Plan, Do, Study, Act (PDSA) to 

monitor, measure, and improve the quality of teacher effectiveness and student outcomes. The Cycle will be implemented at the 

school and district levels.  At the school level, principals and the School Decision Making Committee (SDMC) will use the Cycle.  

The Cycle will be repeated as informed through monthly SDMC meetings, Professional Learning Community meetings and 
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Department and/or grade level team meetings within the school. At the district level, the project sponsors and the Executive Steering 

Committee will use the Deming Cycle. Sustainability, systems and process change, business process improvement and ultimately 

improvements in teaching and learning will be the focus of our work. The Executive Committee will be responsible for ensuring that 

the Cycle is fluid and continuous throughout the four-year initiative. 

 (5)(c) Decision-making process for supports. HISD will adopt and use the Deming Cycle of Plan, Do, Study, Act (PDSA) to 

monitor, measure, and improve the quality of teacher effectiveness and student outcomes. The Cycle will be implemented at the 

school and district levels.  At the school level, principals and the School Decision Making Committee (SDMC) will use the Cycle.  

The Cycle will be repeated as informed through monthly SDMC meetings, Professional Learning Community meetings and 

Department and/or grade level team meetings within the school. At the district level, the project sponsors and the Executive Steering 

Committee will use the Deming Cycle. Sustainability, systems and process change, business process improvement and ultimately 

improvements in teaching and learning will be the focus of our work. The Executive Committee will be responsible for ensuring that 

the Cycle is fluid and continuous throughout the four-year initiative. 

(5)(d) Engage parents and families of participating students. HISD’s Office of Communications will lead an analysis of all 

stakeholders to develop a comprehensive communications plan. The comprehensive communications will include strategies, tactics 

to provide for a focused, internal two-way communications system and a broad-based external outreach and engagement process 

across the Houston community. The goals of the communications plan are to build understanding of the importance of college and 

career readiness; cultivate commitment, engagement and advocacy in the success of students; communicate in ways that recognize 

excellence and foster transparency, ownership, and positive perceptions among all stakeholders; promote the lessons learned and 

results locally, statewide and nationally for replication, adaptation and expansion. In addition, HISD has multiple venues (HISD 

Advisory Committees, PTO, Volunteers in Public Schools, etc.) available for parents and community members. 

(5)(e) Routinely assess progress. HISD will utilize two processes to routinely assess the district’s progress in implementing its plan 
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to maximize impact and resolve challenges and problems: (1) Hire an external evaluator to conduct a formative and summative 

evaluation of the project; and (2) Implement the use of the Deming Cycle of Plan, Do, Study, Act (PDSA). The external evaluator, in 

partnership with the HISD Research and Accountability Department, has the overall responsibility for implementing the project 

evaluation. The Deming Cycle (PDSA) provides a useful approach to monitor measure and improve the quality of teacher 

effectiveness and student outcomes. The Deming Cycle will be implemented with specific processes at the school and district levels. 

(6) Identify performance measures for students.  

For the project, HISD has identified the following annual ambitious yet achievable performance measures for all participating 

students and their families: (1) Increase student attendance rates for participating elementary, middle, and high schools to 

meet/exceed the overall HISD attendance rate by the end of SY 2017-18; (2) Increase the percentage of families participating in 

school activities by the end SY 2017-18; (3) Increase the number of community organizations/partnerships that provide that support 

the project by one (1) each year by the end of SY 2017-18; (4) Increase the percentage of all participating students reading at or 

above grade level by the end of the project.;  (5) Increase the percentage of K-3 grade students performing at or above grade level in 

math by the end of the project; (6) Increase the percentage of 4-8 grade students performing at or above grade level in math by the 

end of the project; (7) Increase the percentage of 9-12 grade students performing at or above grade level in math by the end of the 

project; and  (8) Increase the number of partners that impact student college and career readiness skills by 2 each grant year.  As a 

result of successfully implementing the proposed project by the end of the grant period, HISD envisions that the desired results will 

be to (1) successfully build the district’s and participating schools’ capacity to personalize teaching and learning, by providing access 

to a comprehensive continuum of supports and resources for all students, by meeting each child’s specific needs; (2) improve student 

achievement; (3) Increase the high school graduation rates for all students; and (4) Promote a college and career ready culture by 

providing teachers with the content and skills they need to help students to be successful to graduate from high school college and 

career ready. (See chart at close of narrative on Population-level Performance Measures). 
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Competitive Preference Priority - Population-Level Desired Results 

     Project Overview:  As a supplement to HISD’s Project L2=EARN!, the nonprofit organization, Collaborative for Children (The 

Collaborative), will work to dramatically improve the learning environments at child care centers serving children from low-income 

and minority families as part of its Loving Literacy for Life project. The program will be offered to five unique child care centers in 

the service areas determined by HISD for a total of four years. The Collaborative would work with one new center per year in each 

service delivery area for a total of 20 child care centers over four years. The program is designed to prepare children for school 

readiness and eventually college and careers. The training is personalized to each teacher and is built on their pre-assessment scores.  

Loving Literacy for Life is a professional development program that meets the unique needs of early childhood teachers and the 

children they serve, ages birth through four.  The rationale for including a program for students in the early years is so that they will 

be prepared to enter school ready to read, if not already reading. Based on Texas Pre-kindergarten Guidelines, Loving Literacy for 

Life provides information on research-based, best-practices in child development for teachers, as well as how to implement these 

practices with hands-on, kit-based activities that are included as part of the program. Loving Literacy for Life seeks to (1) improve 

teacher knowledge of the development of key pre-literacy skills in young children, (2) provide early childhood education teachers 

with activities so that they can foster this development, and (3) create lasting and meaningful changes in pedagogical approaches so 

that early childhood teachers continue to create experiences for their children that develop literacy skills as well as other key social 

and self-regulation skills that are needed for academic success. Two different kinds of program trainings and literacy kits are offered: 

one is for early childhood teachers of infants through age two, and the other is for teachers of three-year olds and four-year olds. 

     Loving Literacy for Life is a new program that builds upon The Collaborative’s extensive organizational and staff experience in 

improving early learning environments. The program provides training over a period of months, allowing time for teachers to be 

introduced to the course’s content, participate in in-person trainings, begin to implement the strategies in their classrooms, and then 

receive follow-up observation and guidance. This format provides more in-depth support for teachers, allowing them to overcome 
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obstacles and ask questions as they incorporate strategies and activities from Loving Literacy for Life with their children. 

       Agency Qualifications:  Collaborative for Children is celebrating 26 years of service and is Houston’s leading nonprofit focused 

exclusively on early education.  With a mission of building a strong educational foundation for young children to succeed in school 

and life, they have a proven track record of successfully training early childhood teachers and creating meaningful change in early 

childhood programs. Since 2008, Collaborative for Children has been providing focused quality improvement at child care centers in 

Houston’s economically disadvantaged Sunnyside neighborhood.  In 2011, The Collaborative trained 3,103 professionals online and 

an additional 3,131 through hands-on trainings.  Independent evaluations using standardized Environmental Rating Scales reveal that 

the quality of these child care programs has increased dramatically. The rating scale is from 1 to 7, with a score of 7 representing 

very high quality care. The overall average baseline score for infant/toddler classrooms was 3.48 in 2008, increasing significantly to 

5.77 in 2011; the overall average baseline score for preschool classrooms was 2.93 in 2009, increasing to 4.95 in 2011.  

       Assessments of Collaborative for Children’s pre-kindergarten charter school interventions in the Sunnyside area of Houston, 

Texas – a predominantly minority, high poverty area - are revealing substantial academic gains.  All 4-year old children with parental 

release forms who were enrolled for the entire school year were tested on the Peabody Picture Vocabulary Test 4th Edition, which 

measures language skills; and the Woodcock-Johnson III Test of Achievement, which measures early literacy and math concepts.  

From fall 2011 to spring 2012, the percent of children testing at or above what is considered standard for their age increased from 

53% of students to 63% for vocabulary, from 66% to 86% for letter/word identification, and from 60% to 66% for applied (math) 

problems.  For applied problems the number of advanced students (testing more than 6 months above their actual age) increased from 

19% to 37% of students.    

Statement of Need:   

       High-quality education is important so that children are prepared for the demands of the modern 21st century workforce.  But the 

reality is that the educational inequity facing low-income children starts early; by age three economically disadvantaged children 
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have a vocabulary of 500 words, compared to approximately 1,150 words for children with college-educated parents (Burkham and 

Lee, 2002). Several studies have shown that the first five years of life are more influential than any other period in determining a 

child’s future.  Research shows that 90% of a child’s brain architecture is built during the first five years of life (National Center for 

Infants, Toddlers, and Families, 2010). Children who start school on track and are excited to learn are far more likely to keep up with 

their peers, succeed in school, graduate from high school, and move on to college/career training.  As a recent Pew Center report 

noted, “providing children with a strong start and continuing to support them as they grow into young adults can avert problems in 

many areas of life” (Pew Center on the States, 2011). 

      Project Leadership:  Development and implementation of Loving Literacy for Life is led by Beverly Reed, Special Projects 

Manager at Collaborative for Children. Ms. Reed has a Masters of Education with a minor in Developmental Reading from Sam 

Houston State University and 18 hours of Doctorate level work at Texas Woman’s University. Ms. Reed has overseen district- and 

state-wide early literacy programs for 18 years,  including serving as the Regional Project Manager of the Children’s Learning 

Institute’s (CLI) Center for Improving the Readiness of Children for Learning and Education (CIRCLE) at the University of Texas 

Health Science Center at Houston (6 years); the Texas School Ready!/PreKindergarten Early Start Project Coordinator (2 years); the 

Early Learning Facilitator/Mentor and Reading Recovery Teacher Leader for Humble Independent School District (3 years); and the 

Reading Recovery Teacher Leader for Conroe ISD (7 years). She has helped develop and write more than thirteen guides and 

manuals for early education, including activities for Kaplan, Brewer Educational Resources, CIRCLE, and Texas School Ready. 

Prior to her work in curriculum development and professional mentoring, Ms. Reed was a classroom teacher for 9 years. 

        Oversight of Loving Literacy for Life and all of Collaborative for Children’s professional development offerings is provided by 

Sharon Spillman, Ed.D., Assistant Vice President of Provider Engagement.  Since 2002, Dr. Spillman has developed, managed and 

evaluated Collaborative for Children’s early care and education initiatives focused on increasing the quality of care provided to 

young children. Dr. Spillman has over 20 years of experience in the field of early childhood education and shares her expertise in 
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early education best practices as a lecturer at the University of Houston’s College of Education. She has earned three degrees from 

the University of Houston, including a B.S. in Health Education with a minor in Psychology, a M.Ed. with an Early Childhood 

Specialization, and a Doctorate of Education Curriculum and Instruction. 

       Oversight at the District level will be through the Family and Community Engagement (FACE) Department.  Alejandra Morua, 

General Manager of that Department will ensure that the activities are completed on time and within budget.   

Project Description:   

Loving Literacy for Life consists of: 

An introductory online course – This one-hour presentation enables participants to learn the fundamentals of early literacy and 

language development for infants through preschoolers. Objectives for this course are to: 

• Define and understand how language develops from infants to preschoolers. 

• Examine how literacy develops in early childhood. 

• Examine how print awareness is developed and is encouraged. 

• Develop strategies for creating language and literacy rich environments. 

• Develop strategies that support second language learners. 

• Understand how to integrate language and literacy through literature. 

• Understand developmentally appropriate assessment strategies for language and literacy. 

This information is conveyed through text accompanied by narration and videos modeling positive child/teacher interaction. The 

online course allows participants to work at their own pace, pausing and re-watching segments if needed. 

Classroom Trainings - With the fundamental knowledge gained from the on-line course, participants then complete the following: 

Teachers of 3- and 4-year olds participate in a set of two, six-hour trainings (12 hours per year, for a total of 24 hours over a two-year 

period). Teachers of infants and toddlers participate in separate, quarterly training of three hours per session, providing 12 hours per 
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year/24 hours over a two year period. Led by Collaborative for Children, these trainings provide a more in-depth look at child 

development, effective strategies for encouraging specific language and literacy skills, and an introduction to the literacy kit that is 

provided to participants. Additional schools will be phased in each year, for two years of training each cohort. 

Literacy Kits –Each early childhood education teacher receives a kit of supplies for creating literacy experiences. 

The preschool-aged kit focuses on three different subjects: 

• Language – Includes storytelling puppets and wands, language boxes with prompts to build interaction between teachers and 

children in oral language and vocabulary, and vocabulary sorting activities. 

• Letter knowledge component - Includes alphabet activity mats, stamps, magnetic letters, letter 

builders and snap together letter blocks. 

• Phonological awareness - Includes a variety of activities that encourage children to match sounds, create rhyming words, and 

match words that rhyme and start with the same sound.  The materials are provided in 29 separate boxes; all kits have many different 

components that can be used in multiple ways.  The infant through two year-old kit focuses on language and socio-emotional 

development. The materials provided encourage teachers to talk to children and nurture the growth of young minds with activity-

filled boxes. Materials focus on the following subjects: 

• Language and exploration – Includes objects for teachers to talk about and explore with their children, including soft animals, 

cards with different textures, soft blocks, and cards with songs to sing. 

• Reading - Includes set of board books, with titles grouped by subjects that include family, farm life, nursery rhymes, 

colors/shapes, ocean animals, and transportation. 

• Socio-emotional skills – Includes materials that help children understand their feelings, including bears with different facial 

expressions and a mirror. 

        Follow-up Site Visits – Teachers of 3- and 4-year olds also receive two follow-up site visits per year (approximately 60 total site 
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visits). Following each of the two classroom portions of Loving Literacy for Life, every participant is observed in their own early 

childhood classrooms. These visits allow Collaborative for Children educators to observe the implementation of the literacy-based 

activities, provide mentoring, and address participant concerns within an early childhood setting. 

Goals and Evaluation:  The evaluation of Loving Literacy for Life includes testing before and after the introductory online course 

as well as before and after each of the six-hour training, to measure the increase in content knowledge and pedagogical approaches.  

Collaborative for Children will also assess the effectiveness of the child care teacher’s interactions at each of the two site visits, 

collecting qualitative feedback on how Loving Literacy for Life has improved teacher and student performance.   

Program Continuation:  Loving Literacy for Life will continue to impact children beyond the 24-month grant period, as highly- 

trained teachers will continue to create literacy- and language-rich environments for their children. The Literacy Kits provided for the 

classrooms consist almost entirely of non-consumable supplies, allowing them to be re-used for several years.  Beyond the grant 

period Collaborative for Children will continue to offer literacy-based online trainings for existing and new teachers in the program. 

These trainings would satisfy all or part of the 24 hours of continued education training that child care teachers are required to 

complete annually by Texas law. Given that Collaborative for Children will have an established relationship with these child care 

centers and the directors, the continued literacy trainings will be a highly attractive option for fulfilling this requirement. 
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Competitive Preference Priority:  Population-Level Desired Results 

Population Group 

Type of Result  
(Indicate whether the type 
of result is (a) educational 
results or other education 
outcomes or (b) family and 

community supports) 

Desired Results 

1. All Students Educational Increase student attendance rates among cohort schools 
 

2. All Parents Family Increase percentage of parents participating in school activities  
 

3. All Partners Community Increase number of community organizations/partnerships that support 
the project by 1 each grant year 

4. All Students Educational Increase percentage of students reading at or above grade level 
 

5. K-3 Students Educational Increase percentage of students performing at or above grade level in 
math 

6. 4-8 Students Educational Increase percentage of students performing at or above grade level in 
math 

7. 9-12 Students Educational Increase percentage of students performing at or above grade level in 
math 

8. All Partners Community Increase number of partners that impact student college and career 
readiness skills by 2 each grant year 
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Competitive Preference Priority:  Performance Measures 
(Note:  May use performance measures from (E)(3) as appropriate) 
 

Performance 
Measure 

Applicable 
Population 

Baseline(s) Target 

SY 2011-
12 

(optional) 

SY 2012-
13 

SY 2013-
14 

SY 2014-
15 

SY 2015-
16 

SY 2016-
17 

SY 2017-
18  

(Post-
Grant) 

Increase in 
attendance rates 
among cohort 
schools 
 
 

Elementary 
Schools 

n/a 96.8 97.2 98 98.2 98.4 98.6 

Middle Schools n/a 95.8 96.0 97 97.1 97.2 97.3 

High Schools n/a 94.0 94.5 95 95.5 96 96.5 

Number of 
parents 
participating in 
school activities 
in cohort 
schools 

Parents n/a 3750 4125 4538 4992 5491 6040 

Increase in 
partners 
 

Collaborating 
Partners 

n/a 3 5 6 8 9 10 

Partners that 
impact students 
college and 
career readiness 
skills 

Collaborating 
Partners 

n/a 7 9 11 12 13 14 
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XI. BUDGET 

(Budget Requirements and Evidence for Selection Criteria (F)(1)) 

Budget Requirements (from Program Requirement 1) 

Budget Summary and Narrative Instructions (Evidence for Selection Criterion (F)(1)) 

Budget SUBPART 1:  Overall Budget Summary  

Note:  See budget summary narrative and instructions above, in particular “Subpart 1:  Overall Budget Summary Table.”  

Budget Table 1-1:  Overall Budget Summary Table 

Budget Categories 
Project  
Year 1 (a) 

Project  
Year 2 (b) 

Project  
Year 3 (c) 

Project  

Year 4 (d) 

Total  

(e) 

1. Personnel  $  1,670,500  $   2,664,600   $   3,248,650   $  1,668,450   $   9,252,200  

2. Fringe Benefits  $ 231,804   $   336,713   $393,167   $    189,147   $  1,150,831  

3. Travel  $ 227,000   $   372,250   $486,750   $  285,750   $ 1,371,750  

4. Equipment  $    6,363,000   $  2,593,000   $1,177,000   $  160,000   $   10,293,000  

5. Supplies  $  194,600   $  393,000   $  538,000   $  298,500   $ 1,424,100  

6. Contractual  $    1,663,250   $   1,558,250   $   1,739,750   $ 1,145,750   $  6,107,000  

7. Training Stipends  $         -     $   -     $        -     $        -     $        -    

8. Other  $   11,500   $                9,500   $                9,000   $                5,500   $ 35,500  
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9. Total Direct Costs  
(lines 1-8)  $  10,361,654  $       7,927,313   $       7,592,317   $       3,753,097   $     29,634,381  

10. Indirect Costs*  $    64,481   $   104,257   $   129,092   $ 67,571   $ 365,401  

11. Total Grant Funds 
Requested (lines 9-10)  $10,426,135   $       8,031,570   $       7,721,409   $       3,820,668   $     29,999,782  

12. Funds from other sources 
used to support the project  $   16,531,285   $    21,484,020   $ 2,678,118   $    5,934,719   $  46,628,142  

13. Total Budget  
(lines 11-12)  $ 26,957,420   $     29,515,590   $     10,399,527   $       9,755,387   $     76,627,924  

All applicants must provide a break-down by the applicable budget categories shown in lines 1-13. 

Columns (a) through (d):  For each project year for which funding is requested, show the total amount requested for each applicable 
budget category.  

Column (e):  Show the total amount requested for all project years. 

*If the applicant plans to request reimbursement for indirect costs, complete the Indirect Cost Information form at the end of this 
Budget part.  

BUDGET SUBPART 2:  OVERALL BUDGET SUMMARY NARRATIVE 

Note:  See budget summary narrative and instructions above, in particular “Subpart 2:  Overall Budget Summary Narrative.”   

Budget Summary and Narrative Instructions  

The budget for the Houston Race to the Top application, Project L2=EARN! Is reasonable and sufficient to support the project.   

Payroll 

The funds requested will pay the salary for a full-time project manager to provide oversight for the project.  This person will report 
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directly to the project director who is provided in-kind by the District.  Additionally, to ensure that all students at the high school level 

have sufficient supports to be on track to graduate on time and be able to enter the college or career of their choice, a career counselor 

will be hired at each school through grant funds, to support the students and staff at the schools.  So that the schools and district can 

show buy-in for the project, each year of the project after year one for each cohort, the schools will pay for ¼ of the salary, increasing 

by ¼ until the schools are paying the full salary by the end of the grant period.  Additionally, extra-duty pay will be provided for one 

person on each campus to assist with project implementation and to be available to provide reporting data, assist with college and field 

trips, oversee the after school activities and other project activities related to the grant at the school level.  The schools will also 

provide supports to students through afterschool tutorials and education-related classes.  Participating teachers will receive extra-duty 

pay to work with the students during Saturday, summer, or after school hours.  Funding is also provided for subs. 

In order for the teachers to understand the strategies that will be implemented during this project, especially as it relates to 

personalized learning through technology and student-teacher interactions, teachers will receive professional development from 

experts as well as local district training.  Extra-duty pay is included in the grant to support these teachers.  The project also includes a 

stipend to pay to teachers who will be creating curriculum, especially in specialized career areas.   

*Cost is less during the planning year (January 1, 2014 – August 31, 2014).  School implementation years are September 1 – August 

31, of each year of the grant (Year 1 = planning plus year 1 - January 2014 - August 2015). (Years 2 – 3). Year 4 of the budget is from 

September 1, 2017 – February 2018.  The district will continue to pay for the program after 2018.  

Line Item Explanation/Justification Planning Year 1 Year 2 Year 3 Year 4 Total 

Personnel Cohort = Year  2014  2014-15  2015-16  2016-17  2017-18   
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1 FTE Project Manager 

To provide program oversight and monitor project 
activities. This person reports directly to the Project 
Director x $80,000.  

$40,000 $80,000 $80,000 $80,000 $40,000 $320,000 

Stipend 

Stipend for one designated campus personnel (per 
school) to provide support to the project. Reports 
directly to the principal.  Cohort one - 38 campuses x 
$1,500 per campus liaison ($57,000); Cohort two - 
40 campuses x $1,500 per campus liaison ($60,000); 
Cohort three - 29 campuses x $1,500 per campus 
liaison ($43,500); and Cohort four - 12 campuses x 
$1,500 per campus liaison ($18,000). 

$0 $57,000 $117,000 $160,500 $89,250 $423,750 

Stipend 

Stipend for 10 teachers/staff to write curriculum for 
specialized/innovative coursework. $ 1,500 per unit x 
3 units per year 

$0 $45,000 $45,000 $45,000 $22,500 $157,500 

FTE Career Counselors 

One FTE Career Counselor per high school by cohort 
- Cohort 1 (8 high schools x $60,000 per year); 
Cohort 2 (10 high schools x $60,000 per year); 
Cohort 3 (5 high schools x $60,000 per year); Cohort 
4 (3 high schools x $60,000 per year); Each year the 
cohort amount reduces by 25% to be provided by the 
school budget or through other grant funds. 

$240,000 $480,000 $960,000 $1,010,000 $439,375 $3,129,375 
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Extra-duty pay 

Extra-duty pay for after school tutorials/school year:  
1 hours per day x 2 days per wk x 30 weeks x $25 
per teacher x 3 teachers each at each school. Thirty 
eight schools in cohort 1; forty schools in cohort 2; 
29 schools in cohort 3; 12 schools in cohort 4.  

$0 $171,000 $351,000 $481,500 $267,750 $1,271,250 

Summer Bridge Program:  4 hours per day x 20 days 
x $30 hour x 3 teachers each at the high school 
campuses - 8th to 9th grade; and 4 hours per day x 10 
days x $30 hour x 2 teachers each at the middle 
school campuses - 5th to 6th grade.  Additionally, the 
program will provide 1 staff member per high school 
campus to support the bridge to college summer 
program at 4 hours per day x 20 days x $30 hour x 1 
teacher. (Costs are by cohort; any graduated student 
may participate in the summer bridge to college 
program at a cohort school). 

$0 $228,000 $489,600 $650,400 $361,200 $1,729,200 

Extra-duty pay 

Extra duty pay for professional development (PD) 
including externships during the summer, after 
school, and on Saturdays. Much of the PD will occur 
during the school day.  Five days per year x 10 
teacher per campus per year for specialized training.  
Teachers who attend will return to train other staff 
members x $125 per day. 

$0 $237,500 $487,500 $668,750 $371,875 $1,765,625 

        212 

 



Extra-duty pay 

Extra-duty pay for teachers to participate in 
curriculum design for specialized/innovative 
coursework, such as Computer Science/Coding, 
Pharmaceutical technologies, etc.  (10 teachers x 
$25/hr x 7 hrs/day x 10 days) for training in the 
summer. 

$17,500 $17,500 $17,500 $17,500 $0 $70,000 

Substitutes 

Substitutes for teachers participating in PD, training, 
curriculum development, exemplars, and externships 
during the school year.  Schools will also pay for 
some substitute days through school or other grant 
funds.  Cost of substitutes is $100/day x 5 days x 3 
teachers per school each year  

$0 $57,000 $117,000 $135,000 $76,500 $385,500 

Payroll Total $297,500 $1,373,000 $2,664,600 $3,248,650 $1,668,450 $9,252,200 

              

Fringe Benefits 

Fringe benefits for FTE is 19.09% 
$53,452 $106,904 $199,672 $209,217 $88,014 $657,259 

 Fringe Benefits 

Fringe for stipends and extra-duty pay is 9.09% 
$1,591 $68,720 $137,041 $183,950 $101,133 $492,435 

Total Fringe $55,043 $176,761 $336,713 $393,167 $189,147 $1,150,830 
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Contracted Services 

HISD will contract will several organizations, programs, organizations, and other entities to provide professional development, 

training, and program support.  Funding has also been set aside to provide a Career Expo each year of the project where students will 

be introduced to businesses in the Houston and Texas area, as well as a venue to showcase the projects they created.  Additionally, 

HISD has set aside funds to pay for industry certifications for students, and parent training for their families.  The competitive 

preference priority funding is also included under contracted services.  They will provide training to early learning facilities to help 

them facilitate the teachers working with the parents so that the students are ready to learn or already reading before they begin school. 

Contracted Services            
Explanation/Justification Planning Year 1 Year 2 Year 3 Year 4  Total 
Linked Learning Support $40,000 $80,000 $80,000 $80,000 $40,000 $320,000 
Professional Development for 
technology training to teachers $62,500 $95,000 $100,000 $115,000 $62,500 $435,000 

Parent Training to help schools 
train parents to keep the school 
accountable; parenting skills; etc. 

$75,000 $116,250 $131,250 $168,750 $93,750 $585,000 

 
Professional Development for 
teacher training for core content, 
resiliency, personalization, 
curriculm training, PBL, etc. 

 
$0 

 
$200,000 

 
$300,000 

 
$300,000 

 
$185,000 

 
$985,000 

Industry certifications for students $0 $88,000 $192,000 $256,000 $268,000 $804,000 
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AVID training for middle school 
teams by cohort. Increasing one 
cohort per year. 

$0 $25,000 $50,000 $75,000 $50,000 $200,000 

PD to train teachers on how to help 
students develop the skills they 
need in the 21st-century global 
marketplace.  Builds leadership, 
financial literacy, 
entrepreneurship, and career-
readiness education. For 
elementary and middle schools. 

$0 $35,000 $35,000 $35,000 $25,000 $130,000 

Costs to sponsor a Career Expo for 
students, parents, administrators, 
and teachers. Presentations from 
industry as well as showcase of 
student projects.  Costs include 
space rental. 

$62,500 $125,000 $125,000 $125,000 $62,500 $500,000 

Project Evaluator to provide 
program evaluation and annual 
reports. 

$0 $120,000 $145,000 $185,000 $135,000 $585,000 

Online software licenses for 
classroom use. District license.  $0 $60,000 $81,000 $81,000 $60,000 $282,000 

Organization to provide 
professional development for area 
daycare and Head Start centers on 
college and career readiness 
strategies in the high poverty areas 
in north, west, south, east, and 
central Houston. The PD will 
expand to the centers each year of 
the project. Cost includes training, 

$10,000 $15,000  $15,000  $15,000  $10,000  $65,000 
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online resources, supplies and 
materials for centers including 
literacy and language kits, and 
other resources (Birth to age 4).  
Pay for Texas Success Initiative 
(TSI) assessment (college entrance 
exam) for students. Cost of test - 
$40 x 100 students per cohort 

$0 $4,000 $4,000 $4,000 $4,000 $16,000 

 Total Contracted Services $400,000 $1,263,250 $1,558,250 $1,739,750 $1,145,750 $6,107,000 
Supplies and Materials 

The project will pay for a small amount of supplies and materials for the project director, project manager, and schools each year of 

the project.  These supplies include general office supplies (pens, paper, cds, flashdrives) as well as items that can enhance the 

classroom (books, software, calculators, document cameras, eReaders, etc.). 

Supplies and 
Materials Explanation/Justification Planning Year 1 Year 2 Year 3 Year 4  Total 

  
Supplies and Materials for 
Project Director and Project 
Grant Manager 

$1,600 $3,000 $3,000 $3,000 $1,000 $11,600 

  Supplies and Materials for 
schools x 5,000 each per year $0 $190,000 $390,000 $535,000 $297,500 $1,412,500 

Total Supplies and Materials $1,400 $1,600 $193,000 $393,000 $538,000 $298,500 
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Travel 

HISD feels that it is important for students to get the “feel” of college and career readiness; therefore, has included transportation costs 

for students to visit colleges as early as elementary school through high school, and provides travel to career related activities for the 

students.  Additionally, funding is included for project staff, including the school leadership, to visit exemplars to examine how their 

projects work effectively.  Funding is also included for the project director and manager to attend mandatory project director meetings.  

Travel costs are included for in-district travel for the project manager and project director to visit the school sites. 

Travel 
Costs Explanation/Justification Planning Year 1 Year 2 Year 3 Year 4  Total 

Transportation for students for industry and/or 
college visits to local universities; 4th grade 
students in elementary school, 6th grade in 
middle school, 9th and 10th grade in high 
school. One visit per elementary ($3,000) and 
middle school per year ($4,000); two visits in 
high school - one in 9th and one in 10th per year 
($7,500).  Cost includes bus transportation and 
lunch for students.   

$0 $161,000 $339,000 $453,500 $253,000 $1,206,500 

Travel for Project Director and Project Manager 
to attend mandatory training for project. 
Includes costs for (hotel (2 nights x $200 per 
night); air transportation @ $500; ground 
transportation @ $75; Per diem for two days @ 
$75 per day) x two people 

$2,250 $2,250 $2,250 $2,250 $2,250 $11,250 
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 Travel for Project Director, Project Manager, 
and/or Principals or other staff to go to 
exemplars to view their work.  Includes costs 
for (hotel (3 nights x $200 per night); air 
transportation @ $500; ground transportation @ 
$75; Per diem for three days @ $75 per day) x 
20 people each year. 

$30,000 $30,000 $30,000 $30,000 $30,000 $150,000 

 In-district travel reimbursement for district 
grant director and project manager - 1,500 miles 
at $.55/mile per year 500 1000 1000 1000 500 $4,000 

Total Travel Costs 

  
$32,750 $194,250 $372,250 $486,750 $285,750 $1,371,750 

Other Operating Costs: 

There are minimal costs included to pay for advertising of the program so the community will be aware of the offerings and for 

printing costs. 

Other Operating 
Costs Explanation/Justification Planning Year 1 Year 2 Year 3 Year 4  Total 

  Advertising/Marketing $2,500 $2,000 $2,500 $2,000 $1,500 $10,500 

  
Printing Costs for 
Marketing and other 
documents 

$2,000 $5,000 $7,000 $7,000 $4,000 $25,000 

Total Other 
Operating Costs   $4,500  $7,000  $7,500  $9,000  $5,500  $33,500  
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Capital Outlay 

HISD will implement the PowerUp Initiative in the fall of 2014.  This initiative, paid for through district funds, will pay for 1:1 laptop 

technology for every high school student in the district, including the high schools in the grant.  To ensure that the elementary and 

middle schools have an opportunity to experience personalized learning through technology, the grant includes funds to pay for laptop 

carts for the elementary schools (2) and middle schools (3).  Additionally, software licenses to support science, math, and reading will 

also be purchased for classroom use.  To support flipping the classroom and other technology strategies, white boards will be 

purchased for classroom use. 

Capital 
Outlay Explanation/Justification Planning Year 1 Year 2 Year 3 Year 4  Total 

 *Two laptop carts per elementary school with 
36 laptops per cart; *Three laptop carts per 
middle school with 36 laptops per cart @ 
$42,000 per cart (*District will pay for 
additional technology for schools as needed.  
HISD's 1:1 initiative will purchase a laptop for 
every high school student beginning in the 2014 
- 2015 school year.  That cost is in-kind).  

$2,982,000 $3,066,000 $2,268,000 $882,000 $0 $9,198,000 

 Software programs for student and teacher use $25,000 $100,000 $125,000 $150,000 $100,000 $500,000 

 Movable Interactive White boards (2 per 
school) @2,500 each 0 $190,000 $200,000 $145,000 $60,000 $595,000 

Total Capital Outlay  $3,007,000 $3,356,000 $2,593,000 $1,177,000 $160,000 $10,293,000 
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Total Direct 
Costs 

  $3,798,393 $6,563,261 $7,927,313 $7,592,317 $3,753,097 $29,634,380 

Indirect Costs Less capital outlay.  These 
cost will include only 
$25,000 per contract for 
contracted services  

$10,806 $53,674 $104,257 $129,092 $67,571 $365,401 

Total Program 
Costs 

  $3,809,199 $6,616,935 $8,031,570 $7,721,409 $3,820,668 $29,999,782 

 

As an in-kind support for the project, HISD will use private and local funds to support L2=EARN.  The supports are as 

follows: 

    $2,014 2014 -2015 2015- 2016 2016 - 
2017 

2017 - 
2018   

Line Item Explanation/Justification Planning Year 1 Year 2 Year 3 Year 4 Total 

Personnel Cohort = Year             

FTE Career Counselors 

One FTE Career Counselor per high school 
by cohort - Cohort 1 (8 high schools); 
Cohort 2 (10 high schools); Cohort 3 (5 high 
schools); Cohort 4 (3 high schools); Each 
year the cohort amount the school pays 
increases by 25% to be provided by the 
school budget or through other grant funds. 

$0 $120,000 $172,500 $252,500 $109,844 $654,844 
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Extra-duty pay for professional 
development (PD) including externships 
during the summer, after school, and on 
Saturdays. Much of the PD will occur 
during the school day.  The District will pay 
teachers who attend.  These teachers will 
return to train other staff members x $125 
per day. 

$0 $50,000 $50,000 $50,000 $50,000 $200,000 

 HIPPY Coordinator to provide parent 
support and training to families.  8 HIPPY 
Coordinators x $18,000 per year 

$0  $144,000 $144,000 $144,000 $144,000 $576,000 

.5 FTE Teacher for the AVID program per 
campus - each school will pay for the 
teacher from their school funds @ 22,500 
each. 

$0  $855,000 $1,755,000 $2,407,500 $1,338,750 $6,356,250 

Payroll Total   $0 $1,169,000 $2,121,500 $2,854,000 $1,642,594 $7,787,094 

                

Fringe Benefits 

Fringe benefits for FTE is 19.09% 
$0 $50,398 $60,420 $75,692 $48,459 $234,968 

Fringe for stipends and extra-duty pay is 
9.09% $0 $4,545 $4,545 $4,545 $4,545 $18,180 

Total Fringe $0 $54,943 $64,965 $80,237 $53,004 $253,148 
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Contracted Services             

 Professional Development for technology 
training to teachers $20,000 $20,000 $20,000 $20,000 $20,000 $100,000 

 Parent Training to help schools train 
parents to keep the school accountable; 
parenting skills; etc. 

$10,000 $15,000 $20,000 $25,000 $10,000 $80,000 

Professional Development for teacher 
training for core content, resiliency, 
personalization, curriculum training, PBL, 
etc.  Each school will set aside $5,000 per 
year for PD specific to this project. 

$0 $190,000 $390,000 $535,000 $565,000 $1,680,000 

Total Contracted Services $30,000 $225,000 $430,000 $580,000 $595,000 $1,860,000 

              

Supplies and Materials             

Total Supplies and Materials $0 $0 $0 $0 $0 $0 

Other Operating Costs             

Advertising/Marketing through the district's 
website $1,000 $1,000 $1,000 $1,000 $500 $4,500 

 Printing Costs for Marketing and other 
documents $250 $250 $250 $250 $250 $1,250 

Total Other Operating Costs $1,250 $1,250 $1,250 $1,250 $750 $5,750 

    
      

        222 

 



Capital Outlay             

 1:1 District initiative to provide a laptop for 
every high school student. The cost of the 
initiative is $1,000 x 34,000 high school  - 
Eleven schools in first the group, the 
balance of schools in the next group 

$16,500,000 $20,000,000     $0 $36,500,000 

Total Capital Outlay $16,500,000 $20,000,000 $0 $0 $0 $36,500,000 

              

Total Direct Costs $16,531,250 $21,450,193 $2,617,715 $3,515,487 $2,291,348 $46,405,992 

Indirect Costs 

(Less capital outlay.  These cost will include 
only $25,000 per contract for contracted 
services) 

$35 $33,828 $60,403 $81,049 $46,836 $222,150 

Total Program Costs $16,531,285 $21,484,020 $2,678,118 $3,596,536 $2,338,184 $46,628,142 
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Budget Table 2-1:  Overall Budget Summary Project List 

Project Name Primary Associated 
Criterion 

and location in 
application 

Additional Associated 
Criteria 

and location in 
application 

Total Grant Funds 
Requested 

Total Budget 

 Project L2=EARN - 
College and Career 
Readiness  

A. Vision, pages 7 - 35 
C. Preparing Students 
for College and Careers, 
pages 67 - 101 

 $          14,596,295.00   $     58,588,437.00  

Project L2=EARN - 
Personalized 
Learning through 
Technology 

C. Preparing Students 
for College and Careers, 
pages 67 - 101 

Section A. Vision, pages 
9 - 20; 31 - 34  $          10,113,000.00   $     10,193,000.00  

Project L2=EARN - 
Family and 
Community 
Engagement 

D. Policy and 
Infrastructure, page 106, 
122 - 123, 133;  

Competitive Preference, 
pages 195 - 205-  A. 
Vision, pages 17 

 $               435,000.00   $       1,011,000.00  

Project L2=EARN - 
Professional 
Development 

C. Preparing Students 
for College and Careers, 
pages 67, 80 - 102,  

A. Vision, pages 11 - 30  $            3,191,130.00   $       5,171,130.00  

Project L2=EARN - 
Afterschool Support 

Section C. Preparing 
Students for College and 
Careers, pages 80; 92 

  $            1,382,357.00   $       1,382,357.00  

Project L2=EARN - 
Loving Literacy for 

Partnership Project - 
Competitive Preference 

  $               282,000.00   $         282,000.00  
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Life Priority, Pages 201 - 206 

TOTALS      $       29,999,782.00   $  76,627,924.00  

 Project L2=EARN - 
College and Career 
Readiness  

A. Vision, pages 7 - 35 
C. Preparing Students 
for College and Careers, 
pages 67 - 101 

 $          14,596,295.00   $     58,588,437.00  

 

BUDGET SUBPART 3:  PROJECT-LEVEL BUDGET SUMMARIES  

Project 1  

Houston Independent School District 

Project L2=EARN - College and Career Readiness 

A. Vision, pages 7 - 35 

C. Preparing Students for College and Careers, pages 67 - 101 

Budget Categories 
Project  
Year 1 (a) 

Project  

Year 2 (b) 
Project  
Year 3 (c) 

Project  

Year 4 (d) 

Total 

(e) 

1. Personnel $1,205,000 $1,709,100 $1,963,400 $952,325 $5,829,825  

2. Fringe Benefits 189,490 250,093 275,609 134,527 $849,719  

3. Travel 227,000 372,250 486,750 285,750 $1,371,750  

4. Equipment 125,000 125,000 150,000 100,000 $500,000  
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5. Supplies 194,600 393,000 538,000 298,500 $1,424,100  

6. Contractual 1,084,500 1,101,000 1,205,000 829,500 $4,220,000  

7. Training Stipends 0 0 0 0 $0  

8. Other 11,500 9,500 9,000 5,500 $35,500  

9. Total Direct Costs (lines 1-8) 3,037,090 3,959,943 4,627,759 2,606,102 $14,230,894  

10. Indirect Costs* 64,481 104,257 129,092 67,571 $365,401  

11. Total Grant Funds 
Requested (lines 9-10) 3,101,571 4,064,200 4,756,851 2,673,673 $14,596,295  

12. Funds from other sources used 
to support the project 16,087,285 20,860,020 1,909,118 5,135,719 $43,992,142  

13. Total Budget (lines 11-12) 19,188,856 24,924,220 6,665,969 7,809,392 $58,588,437  

All applicants must provide a break-down by the applicable budget categories shown in lines 1-13. 

Columns (a) through (d): For each project year for which funding is requested, show the total amount requested for each applicable 
budget category.  

Column (e): Show the total amount requested for all project years. 

*If the applicant plans to request reimbursement for indirect costs, complete the Indirect Cost Information form at the end of this 
Budget part.  
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BUDGET SUBPART 4:  PROJECT-LEVEL BUDGET NARRATIVE 

The College and Career Readiness Department will have oversight of the grant and will ensure that the staff listed below assist the 

schools in completing the goals and objectives, and strategies and activities of the project.  The grant manager, hired through grant 

funds will report directly to the project director.  Extra-duty pay will be provided to the schools to pay for the professional 

development and training that the teachers and staff will receive from the project.  The explanation of their purpose is provided in the 

overall narrative and below in the budget narrative.  The external project evaluator will also be paid for through these funds. The funds 

for this project will pay for a full-time grant manager, career counselors at the school level for each high school.  The career counselor 

salaries will decrease by ¼ each until the school is paying the entire amount by the end of the grant period.  Funding is also included 

for college trips, internships, professional development on creating career academies and linking them with the core, as well as 

funding for supplies and materials to support the project. Extra-duty pay will be provided for one person on each campus to assist with 

project implementation and to be available to provide reporting data, assist with college and field trips, oversee the after school 

activities and other project activities related to the grant at the school level.  The schools will also provide supports to students through 

afterschool tutorials and education-related classes.  Participating teachers will receive extra-duty pay to work with the students during 

Saturday, summer, or after school hours.  Funding is also provided for subs. 

       In order for the teachers to understand the strategies that will be implemented during this project, especially as it relates to 

personalized learning through technology and student-teacher interactions, teachers will receive professional development from 

experts as well as local district training.  Extra-duty pay is included in the grant to support these teachers.  The project also includes a 

stipend to pay to teachers who will be creating curriculum, especially in specialized career areas.   

Contracted Services 

HISD will contract will several organizations, programs, organizations, and other entities to provide professional development, 

training, and program support.  Funding has also been set aside to provide a Career Expo each year of the project where students will 
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be introduced to businesses in the Houston and Texas area, as well as a venue to showcase the projects they created.  Additionally, 

HISD has set aside funds to pay for industry certifications for students, and parent training for their families.  The competitive 

preference priority funding is also included under contracted services.  They will provide training to early learning facilities to help 

them facilitate the teachers working with the teachers so that the students are ready to learn or already reading before they begin 

school. 

Supplies and Materials 

The project will pay for a small amount of supplies and materials for the project director, project manager, and schools each year of 

the project.  These supplies include general office supplies (pens, paper, cds, flashdrives) as well as items that can enhance the 

classroom (books, software, calculators, document cameras, eReaders, etc.). 

Travel 

HISD feels that it is important for students to get the “feel” of college and career readiness; therefore, has included transportation costs 

for students to visit colleges as early as elementary school all the way through high school, and provides travel to career related 

activities for the students.  Additionally, funding is included for project staff, including the school leadership, to visit exemplars to 

examine how their projects work effectively.  Funding is also included for the project director and manager to attend mandatory 

project director meetings.  Travel costs are included for in-district travel for the project manager and project director to visit the school 

sites. 

Other Operating Costs: 

There are minimal costs included to pay for advertising of the program so the community will be aware of the offerings and for 

printing costs. 

Capital Outlay 

HISD will implement the PowerUp Initiative in the fall of 2014.  This initiative, paid for through district funds, will pay for 1:1 laptop 
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technology for every high school student in the district, including the high schools in the grant.  To ensure that the elementary and 

middle schools have an opportunity to experience personalized learning through technology, the grant includes funds to pay for laptop 

carts for the elementary schools (2) and middle schools (3).  Additionally, software licenses to support science, math, and reading will 

also be purchased for classroom use.  To support flipping the classroom and other technology strategies, white boards will be 

purchased for classroom use. 

 

 

 

Project 1 

 Applicant Name  Houston Independent School District 

 Project Name:  Project L2=EARN - College and Career Readiness 

 Primary Associated Criterion and Location in Application:  A. Vision, pages 7 - 35 

 Additional Associated Criteria (if any) and Location in Application:  C. Preparing Students for College and Careers, 
pages 67 - 101 

 Budget 
Categories  

 Cost Description and Assumption   Cost 
Project 
 Year 1   

 Cost 
Project 
 Year 2  

 Cost 
Project 
 Year 3   

 Cost 
Project 
 Year 4   

 Total   

 Budget Year     
01/15/2014-
08/31/2015  

 
09/01/2015-
08/31/2016  

 
09/01/2016-
08/31/2017  

 
09/01/2017-
02/01/2018  
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 1. Personnel         

1 FTE Project 
Manager 

To provide program oversight and 
monitor project activities. This person 
reports directly to the Project Director 
x $80,000.  

120,000 80,000 80,000 40,000 320,000 

Stipend Stipend for one designated campus 
personnel (per school) to provide 
support to the project. Reports directly 
to the principal.  Cohort one - 38 
campuses x $1,500 per campus liaison 
($57,000); Cohort two - 40 campuses x 
$1,500 per campus liaison ($60,000); 
Cohort three - 29 campuses x $1,500 
per campus liaison ($43,500); and 
Cohort four - 12 campuses x $1,500 per 
campus liaison ($18,000). 

57,000 117,000 160,500 89,250 423,750 

Stipend Stipend for 10 teachers/staff to write 
curriculum for specialized/innovative 
coursework. $ 1,500 per unit x 3 units 
per year 

45,000 45,000 45,000 22,500 157,500 

FTE Career 
Counselors 

One FTE Career Counselor per high 
school by cohort - Cohort 1 (8 high 
schools x $60,000 per year); Cohort 2 
(10 high schools x $60,000 per year); 
Cohort 3 (5 high schools x $60,000 per 
year); Cohort 4 (3 high schools x 
$60,000 per year); Each year the cohort 
amount reduces by 25% to be provided 
by the school budget or through other 

720,000 960,000 1,010,000 439,375 3,129,375 
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grant funds. 

Extra-duty pay Summer Bridge Program:  4 hours per 
day x 20 days x $30 hour x 3 teachers 
each at the high school campuses - 8th 
to 9th grade; and 4 hours per day x 10 
days x $30 hour x 2 teachers each at 
the middle school campuses - 5th to 6th 
grade.  Additionally, the program will 
provide 1 staff member per high school 
campus to support the bridge to college 
summer program at 4 hours per day x 
20 days x $30 hour x 1 teacher. (Costs 
are by cohort; any graduated student 
may participate in the summer bridge 
to college program at a cohort school). 

228,000 489,600 650,400 361,200 1,729,200 

Extra-duty pay Extra-duty pay for teachers to 
participate in curriculum design for 
specialized/innovative coursework, 
such as Computer Science/Coding, 
Pharmaceutical technologies, etc.  (10 
teachers x $25/hr x 7 hrs/day x 10 
days) for training in the summer. 

35,000 17,500 17,500 0 70,000 

             

 2. Fringe Benefits              

Fringe Benefits Fringe benefits for FTE is 19.09% 160,356 198,536 208,081 84,000 650,973 

Fringe Benefits Fringe for stipends and extra-duty pay 
is 9.09% 

29,134 51,557 67,528 50,527 198,746 
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 3. Travel              

Student college 
visits 

Transportation for students for industry 
and/or college visits to local 
universities; 4th grade students in 
elementary school, 6th grade in middle 
school, 9th and 10th grade in high 
school. One visit per elementary 
($3,000) and middle school per year 
($4,000); two visits in high school - 
one in 9th and one in 10th per year 
($7,500).  Cost includes bus 
transportation and lunch for students.   

161,000 339,000 453,500 253,000 1,206,500 

Mandatory Travel 
for Project 
Director 

Travel for Project Director and Project 
Manager to attend mandatory training 
for project. Includes costs for (hotel (2 
nights x $200 per night); air 
transportation @ $500; ground 
transportation @ $75; Per diem for two 
days @ $75 per day) x two people 

4,500 2,250 2,250 2,250 11,250 

Travel to 
Exemplars 

Travel for Project Director, Project 
Manager, and/or Principals or other 
staff to go to exemplars to view their 
work.  Includes costs for (hotel (3 
nights x $200 per night); air 
transportation @ $500; ground 
transportation @ $75; Per diem for 
three days @ $75 per day) x 20 people 

60,000 30,000 30,000 30,000 150,000 
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each year. 

In-district travel In-district travel reimbursement for 
district grant director and project 
manager - 2,000 miles at $.55/mile per 
year 

1,500 1,000 1,000 500 4,000 

              

 4. Equipment              

Program Software Software programs for student and 
teacher use 

125,000 125,000 150,000 100,000 500,000 

              

 5. Supplies             

 General Supplies - 
Admin  

Supplies and Materials for Project 
Director and Project Grant Manager 

4,600 3,000 3,000 1,000 11,600 

 General Supplies - 
Schools  

Supplies and Materials for schools x 
5,000 each per year 

190,000 390,000 535,000 297,500 1,412,500 

              

 6. Contractual              

 Linked Learning Support 450,000 300,000 300,000 150,000 1,200,000 

 Industry certifications for students 200,000 300,000 300,000 185,000 985,000 

 AVID training for middle schools by cohort. Increasing one 
cohort per year. 

88,000 192,000 256,000 268,000 804,000 
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 Costs to sponsor a Career Expo for students, parents, 
adminstrators, and teachers. Presentations from industry as 
well as showcase of student projects.  Costs include space 
rental. 

35,000 35,000 35,000 25,000 130,000 

 Project Evaluator to provide program evaluation and annual 
reports. 

187,500 125,000 125,000 62,500 500,000 

 Online software licenses for classroom use. District license.  120,000 145,000 185,000 135,000 585,000 

 Pay for Texas Success Initiative (TSI) assessment (college 
entrance exam) for students. Cost of test - $40 x 100 students 
per cohort 

4,000 4,000 4,000 4,000 16,000 

            

 7. Training 
Stipends  

  0 0 0 0 0 

 8. Other 
Operating Costs  

  0 0 0 0 0 

 Advertising/Marketing 4,500 2,500 2,000 1,500 10,500 

 Printing Costs for Marketing and other documents 7,000 7,000 7,000 4,000 25,000 

              

 9. Total Direct Costs  
(lines 1-8)  

3,037,090 3,959,943 4,627,759 2,606,102 14,230,894 

 10. Indirect Costs    64,481 104,257 129,092 67,571 365,401 
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 11. Total Grant 
Funds Requested 
(lines 9-10)  

  3,101,571 4,064,200 4,756,851 2,673,673 14,596,295 

 12.  Funds from other sources used to support the project 16,087,285 20,860,020 1,909,118 5,135,719 43,992,142 

 13.  Total Budget  
(lines 11-12)  

  19,188,856 24,924,220 6,665,969 7,809,392 58,588,437 

 

Project 2 

Houston Independent School District 

Project L2=EARN - Personalized Learning through Technology 

Section A. Vision, pages 9 - 20; 31 – 34 

Section C. Preparing Students for College and Careers, pages 67 - 101 

Budget Categories 
Project  
Year 1 (a) 

Project  

Year 2 (b) 
Project  
Year 3 (c) 

Project  

Year 4 (d) 

Total 

(e) 

1. Personnel $0 $1,709,100 $1,963,400 $952,325 $5,829,825 

2. Fringe Benefits $0 250,093 275,609 134,527 $849,719 

3. Travel $0 372,250 486,750 285,750 $1,371,750 

4. Equipment $6,238,000 125,000 150,000 100,000 $500,000 

5. Supplies $0 393,000 538,000 298,500 $1,424,100 
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6. Contractual $120,000 1,101,000 1,205,000 829,500 $4,220,000 

7. Training Stipends $0 0 0 0 $0 

8. Other  9,500 9,000 5,500 $35,500 

9. Total Direct Costs (lines 1-8) $6,358,000 3,959,943 4,627,759 2,606,102 $14,230,894 

10. Indirect Costs*  104,257 129,092 67,571 $365,401 

11. Total Grant Funds 
Requested (lines 9-10) $6,358,000 4,064,200 4,756,851 2,673,673 $14,596,295 

12. Funds from other sources used 
to support the project $20,000 20,860,020 1,909,118 5,135,719 $43,992,142 

13. Total Budget (lines 11-12) $6,378,000 24,924,220 6,665,969 7,809,392 $58,588,437 

All applicants must provide a break-down by the applicable budget categories shown in lines 1-13. 

Columns (a) through (d): For each project year for which funding is requested, show the total amount requested for each applicable 
budget category.  

Column (e): Show the total amount requested for all project years. 

*If the applicant plans to request reimbursement for indirect costs, complete the Indirect Cost Information form at the end of this 
Budget part.  
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Project 2  

Applicant Name Houston Independent School District 

Project Name: Project L2=EARN - Personalized Learning through 
Technology 

Primary Associated Criterion and Location in Application: C. Preparing Students for College and Careers, pages 
67 - 101 

Additional Associated Criteria (if any) and Location in Application: Section A. Vision, pages 9 - 20; 31 - 34 

Budget Categories Cost Description and 
Assumption 

Cost 
Project 
 Year 1  

Cost 
Project 
 Year 2 

Cost 
Project 
 Year 3  

Cost 
Project 
 Year 4  

Total  

Budget Year   01/15/2014-
08/31/2015 

09/01/2015-
08/31/2016 

09/01/2016-
08/31/2017 

09/01/2017-
02/01/2018 

  

1. Personnel  0 0 0 0  0 

2. Fringe Benefits   0 0 0 0  0 

3. Travel   0 0 0 0  0 

4. Equipment   0 0 0 0  0 

 *Two laptop carts per elementary school with 36 
laptops per cart; *Three laptop carts per middle 
school with 36 laptops per cart @ $42,000 per cart 
(*District will pay for additional technology for 
schools as needed.  Currently, the 1:1 initiative will 
purchase a laptop for every high school student 
beginning in the 2014 - 2015 school year).  

6,048,000 2,268,000 882,000 0 9,198,000 
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 Movable Interactive White boards (2 per school) 
@2,500 each 

190,000 200,000 145,000 60,000 595,000 

5. Supplies   0 0 0 0  0 

6. Contractual   0 0 0 0  0 

 Professional Development for technology training to 
teachers 

120,000 80,000 80,000 40,000 320,000 

            

7. Training 
Stipends 

  0 0 0 0  0 

8. Other   0 0 0 0  0 

9. Total Direct 
Costs  
(lines 1-8) 

  6,358,000 2,548,000 1,107,000 100,000 10,113,000 

10. Indirect Costs   0 0 0 0  0 

11. Total Grant 
Funds Requested 
(lines 9-10) 

  6,358,000 2,548,000 1,107,000 100,000 10,113,000 

12.  Funds from 
other sources used 
to support the 
project 

  20,000 20,000 20,000 20,000 80,000 

13.  Total Budget  
(lines 11-12) 

  6,378,000 2,568,000 1,127,000 120,000 10,193,000 
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Project 3 

Houston Independent School District 

Project L2=EARN - Family and Community Engagement 

Section D. Policy and Infrastructure, page 106, 122 - 123, 133;  

Section Competitive Preference, pages 195 - 205-  A. Vision, pages 17 

Budget Categories 
Project  
Year 1 (a) 

Project  

Year 2 (b) 
Project  
Year 3 (c) 

Project  

Year 4 (d) 

Total 

(e) 

1. Personnel $0  $1,709,100 $1,963,400 $952,325 $5,829,825 

2. Fringe Benefits $0  250,093 275,609 134,527 $849,719 

3. Travel $0  372,250 486,750 285,750 $1,371,750 

4. Equipment $0  125,000 150,000 100,000 $500,000 

5. Supplies $0  393,000 538,000 298,500 $1,424,100 

6. Contractual $157,500  1,101,000 1,205,000 829,500 $4,220,000 

7. Training Stipends $0  0 0 0 $0 

8. Other $0  9,500 9,000 5,500 $35,500 

9. Total Direct Costs (lines 1-8) $157,500  3,959,943 4,627,759 2,606,102 $14,230,894 

10. Indirect Costs*   104,257 129,092 67,571 $365,401 

11. Total Grant Funds $157,500  4,064,200 4,756,851 2,673,673 $14,596,295 
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Requested (lines 9-10) 

12. Funds from other sources used 
to support the project $144,000  20,860,020 1,909,118 5,135,719 $43,992,142 

13. Total Budget (lines 11-12) $301,500  24,924,220 6,665,969 7,809,392 $58,588,437 

All applicants must provide a break-down by the applicable budget categories shown in lines 1-13. 

Columns (a) through (d): For each project year for which funding is requested, show the total amount requested for each applicable 
budget category.  

Column (e): Show the total amount requested for all project years. 

*If the applicant plans to request reimbursement for indirect costs, complete the Indirect Cost Information form at the end of this 
Budget part.  

 

Project 3 

 Applicant Name  Houston Independent School District 

 Project Name:  Project L2=EARN - Family and Community 
Engagement 

 Primary Associated Criterion and Location in Application: D. Policy and Infrastructure, page 106, 122 - 123, 
133;   

 Additional Associated Criteria (if any) and Location in Application: Competitive Preference, pages 195 - 205-  A. Vision, 
pages 17 
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 Budget Categories   Cost Description and 
Assumption  

 Cost 
Project 
 Year 1   

 Cost 
Project 
 Year 2  

 Cost Project 
 Year 3   

 Cost 
Project 
 Year 4   

 Total   

 Budget Year     01/15/2014-
08/31/2015  

 09/01/2015-
08/31/2016  

 09/01/2016-
08/31/2017  

 09/01/2017-
02/01/2018  

  

 1. Personnel   0 0 0 0  0 

 2. Fringe Benefits    0 0 0 0  0 

 3. Travel    0 0 0 0  0 

 4. Equipment    0 0 0 0  0 

 5. Supplies    0 0 0 0  0 

 6. Contractual    0 0 0 0  0 

Parent Training to help schools train parents to keep the 
school accountable; parenting skills; etc. 

157,500 100,000 115,000 62,500 435,000 

 7. Training Stipends    0 0 0 0  0 

 8. Other    0 0 0 0  0 

 9. Total Direct Costs  
(lines 1-8)  

  157,500 100,000 115,000 62,500 435,000 

 10. Indirect Costs    0 0 0 0  0 

 11. Total Grant 
Funds Requested 
(lines 9-10)  

  157,500 100,000 115,000 62,500 435,000 
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 12.  Funds from other 
sources used to 
support the project  

  144,000 144,000 144,000 144,000 576,000 

 13.  Total Budget  
(lines 11-12)  

  301,500 244,000 259,000 206,500 1,011,000 

 

Project 4 

Houston Independent School District 

Project L2=EARN - Professional Development 

Section C. Preparing Students for College and Careers, pages 67, 80 - 102,  

Section A. Vision, pages 11 - 30 

Budget Categories 
Project  
Year 1 (a) 

Project  

Year 2 (b) 
Project  
Year 3 (c) 

Project  

Year 4 (d) 

Total 

(e) 

1. Personnel $294,500  $604,500  $803,750  $448,375  $2,151,125  

2. Fringe Benefits $26,770  $54,715  $73,460  $35,060  $190,005  

3. Travel $0  $0  $0  $0  $0  

4. Equipment $0  $0  $0  $0  $0  

5. Supplies $0  $0  $0  $0  $0  

6. Contractual $241,250  $196,250  $258,750  $153,750  $850,000  
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7. Training Stipends $0  $0  $0  $0  $0  

8. Other $0  $0  $0  $0  $0  

9. Total Direct Costs (lines 1-8) $562,520  $855,465  $1,135,960  $637,185  $3,191,130  

10. Indirect Costs*         $0  

11. Total Grant Funds 
Requested (lines 9-10) $562,520  $855,465  $1,135,960  $637,185  $3,191,130  

12. Funds from other sources used 
to support the project $280,000  $460,000  $605,000  $635,000  $1,980,000  

13. Total Budget (lines 11-12) $842,520  $1,315,465  $1,740,960  $1,272,185  $5,171,130  

All applicants must provide a break-down by the applicable budget categories shown in lines 1-13. 

Columns (a) through (d): For each project year for which funding is requested, show the total amount requested for each applicable 
budget category.  

Column (e): Show the total amount requested for all project years. 

*If the applicant plans to request reimbursement for indirect costs, complete the Indirect Cost Information form at the end of this 
Budget part.  
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Project 4  

 Applicant Name  Houston Independent School District 

 Project Name:  Project L2=EARN - Professional Development 

 Primary Associated Criterion and Location in Application:  C. Preparing Students for College and Careers, pages 
67, 80 - 102,   

 Additional Associated Criteria (if any) and Location in Application:  A. Vision, pages 11 - 30 

 Budget Categories   Cost Description and 
Assumption  

 Cost 
Project 
 Year 1   

 Cost 
Project 
 Year 2  

 Cost Project 
 Year 3   

 Cost 
Project 
 Year 4   

 Total   

 Budget Year     01/15/2014-
08/31/2015  

 09/01/2015-
08/31/2016  

 09/01/2016-
08/31/2017  

 09/01/2017-
02/01/2018  

  

 1. Personnel             

 Extra-duty pay  

Extra duty pay for professional development (PD) 
including externships during the summer, after school, 
and on Saturdays. Much of the PD will occur during the 
school day.  Five days per year x 10 teacher per campus 
per year for specialized training.  Teachers who attend 
will return to train other staff members x $125 per day. 

237,500 487,500 668,750 371,875 1,765,625 
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 Substitutes  

Substitutes for  teachers participating in PD, training, 
curriculum development, exemplars, and externships 
during the school year.  Schools will also pay for some 
substitute days through school or other grant funds.  Cost 
of substitutes is $100/day x 5 days x 3 teachers per school 
each year  

57,000 117,000 135,000 76,500 385,500 

 2. Fringe Benefits          

Fringe Benefits Fringe for stipends and extra-
duty pay is 9.09% 

26,770 54,715 73,460 35,060 190,005 

         

 3. Travel     0  0  0  0  0 

 4. Equipment     0  0  0  0  0 

 5. Supplies     0  0  0  0  0 

 6. Contractual     0  0  0  0  0 

Professional Development for teacher training for core 
content, resiliency, personalization, curriculum training, 
PBL, etc. 

191,250 131,250 168,750 93,750 585,000 

PD to train teachers on how to help students develop the 
skills they need in the 21st-century global marketplace.  
Builds leadership, financial literacy, entrepreneurship, 
and career-readiness education. For elementary and 
middle schools. 

25,000 50,000 75,000 50,000 200,000 
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Training/PD for teachers or staff regarding MTSS and/or 
social-emotional support for students 

25,000 15,000 15,000 10,000 65,000 

              

 7. Training Stipends     0  0  0  0  0 

 8. Other     0  0  0  0  0 

 9. Total Direct Costs  
(lines 1-8)  

  562,520 855,465 1,135,960 637,185 3,191,130 

 10. Indirect Costs     0  0  0  0  0 

 11. Total Grant 
Funds Requested 
(lines 9-10)  

  562,520 855,465 1,135,960 637,185 3,191,130 

 12.  Funds from other 
sources used to 
support the project  

  280,000 460,000 605,000 635,000 1,980,000 

 13.  Total Budget  
(lines 11-12)  

  842,520 1,315,465 1,740,960 1,272,185 5,171,130 
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Project 5 

Houston Independent School District 

Project L2=EARN - Afterschool Support 

Section C. Preparing Students for College and Careers, pages 80; 92 

Budget Categories 
Project  
Year 1 (a) 

Project  

Year 2 (b) 
Project  
Year 3 (c) 

Project  

Year 4 (d) 

Total 

(e) 

1. Personnel $171,000  $351,000  $481,500  $267,750  $1,271,250  

2. Fringe Benefits $15,544  $31,905  $44,098  $19,560  $111,107  

3. Travel $0  $0  $0  $0  $0  

4. Equipment $0  $0  $0  $0  $0  

5. Supplies $0  $0  $0  $0  $0  

6. Contractual $0  $0  $0  $0  $0  

7. Training Stipends $0  $0  $0  $0  $0  

8. Other $0  $0  $0  $0  $0  

9. Total Direct Costs (lines 1-8) $186,544  $382,905  $525,598  $287,310  $1,382,357  

10. Indirect Costs* $0  $0  $0  $0  $0  

11. Total Grant Funds 
Requested (lines 9-10) $186,544  $382,905  $525,598  $287,310  $1,382,357  
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12. Funds from other sources used 
to support the project $0 $0 $0 $0 $0 

13. Total Budget (lines 11-12) $186,544  $382,905  $525,598  $287,310  $1,382,357  

All applicants must provide a break-down by the applicable budget categories shown in lines 1-13. 

Columns (a) through (d): For each project year for which funding is requested, show the total amount requested for each applicable 
budget category.  

Column (e): Show the total amount requested for all project years. 

*If the applicant plans to request reimbursement for indirect costs, complete the Indirect Cost Information form at the end of this 
Budget part.  

 

Project 5  

Applicant Name Houston Independent School District 

Project Name: Project L2=EARN - After School Support 

Primary Associated 
Criterion and 
Location in 
Application: 

Section C. Preparing Students for College and Careers, pages 80; 92 

Budget Categories Cost Description and 
Assumption 

Cost 
Project 
 Year 1  

Cost Project 
 Year 2 

Cost Project 
 Year 3  

Cost Project 
 Year 4  

Total  

Budget Year   01/15/2014-
08/31/2015 

09/01/2015-
08/31/2016 

09/01/2016-
08/31/2017 

09/01/2017-
02/01/2018 
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1. Personnel        

Extra-duty pay 

Extra-duty pay for after school tutorials/school year:  1 
hours per day x 2 days per wk x 30 weeks x $25 per 
teacher x 3 teachers each at each school. Thirty eight 
schools in cohort 1; forty schools in cohort 2; 29 schools 
in cohort 3; 12 schools in cohort 4.  

171,000 351,000 481,500 267,750 1,271,250 

              

2. Fringe Benefits             

Fringe Benefits 

Fringe for stipends and extra-duty pay is 9.09% 

15,544 31,905 44,098 19,560 111,107 

3. Travel    $0 $0  $0  $0  $0  

4. Equipment   $0  $0  $0  $0  $0  

5. Supplies   $0  $0  $0  $0  $0  

6. Contractual   $0  $0  $0  $0  $0  

7. Training Stipends   $0  $0  $0  $0  $0  

8. Other   $0  $0  $0  $0  $0  

9. Total Direct Costs  
(lines 1-8) 

  186,544 382,905 525,598 287,310 1,382,357 

10. Indirect Costs   $0  $0  $0  $0  $0  
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11. Total Grant Funds Requested (lines 9-10) 186,544 382,905 525,598 287,310 1,382,357 

12.  Funds from other sources used to support the project $0  $0  $0  $0  $0  

13.  Total Budget  
(lines 11-12) 

186,544 382,905 525,598 287,310 1,382,357 

 

Project 6 

Houston Independent School District 

Project L2=EARN - Partnership Project - Competitive Preference Priority - Loving Literacy for Life 

Partnership Project - Competitive Preference Priority, Pages 201 - 206 

Budget Categories 
Project  
Year 1 (a) 

Project  

Year 2 (b) 
Project  
Year 3 (c) 

Project  

Year 4 (d) 

Total 

(e) 

1. Personnel $0  $0  $0  $0  $0  

2. Fringe Benefits $0  $0  $0  $0  $0  

3. Travel $0  $0  $0  $0  $0  

4. Equipment $0  $0  $0  $0  $0  

5. Supplies $0  $0  $0  $0  $0  

6. Contractual $60,000  $81,000  $81,000  $60,000  $282,000  

7. Training Stipends         $0  
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8. Other $0  $0  $0  $0  $0  

9. Total Direct Costs (lines 1-8) $60,000  $81,000  $81,000  $60,000  $282,000  

10. Indirect Costs* $0  $0  $0  $0  $0  

11. Total Grant Funds 
Requested (lines 9-10) $60,000  $81,000  $81,000  $60,000  $282,000  

12. Funds from other sources used 
to support the project 

$0  $0  $0  $0  
$0  

13. Total Budget (lines 11-12) $60,000  $81,000  $81,000  $60,000  $282,000  

All applicants must provide a break-down by the applicable budget categories shown in lines 1-13. 

Columns (a) through (d): For each project year for which funding is requested, show the total amount requested for each applicable 
budget category.  

Column (e): Show the total amount requested for all project years. 

*If the applicant plans to request reimbursement for indirect costs, complete the Indirect Cost Information form at the end of this 
Budget part.  
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Project 6  

 Applicant 
Name  

 Houston Independent School District  

 Project Name:   Partnership Project - Competitive Preference Priority - Loving Literacy for Life  

 Primary 
Associated 
Criterion and 
Location in 
Application:  

  

 Partnership Project - Competitive Preference Priority, Pages 201 - 206  

 Budget 
Categories  

 Cost Description and 
Assumption  

 Cost Project 
 Year 1   

 Cost Project 
 Year 2  

 Cost 
Project 
 Year 3   

 Cost 
Project 
 Year 4   

 Total   

 Budget Year     01/15/2014-08/31/2015   09/01/2015-
08/31/2016  

 09/01/2016-
08/31/2017  

 09/01/2017-
02/01/2018  

  

 1. Personnel   $0  $0  $0  $0  $0  

 2. Fringe 
Benefits  

  $0  $0  $0  $0  $0  

 3. Travel    $0  $0  $0  $0  $0  

 4. Equipment    $0  $0  $0  $0  $0  

 5. Supplies    $0  $0  $0  $0  $0  

 6. Contractual    $0  $0  $0  $0  $0  
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 Partnership - Organization to provide 
professional development for area daycare 
and Head Start centers on college and career 
readiness strategies in the high poverty areas 
in north, west, south, east, and central 
Houston. The PD will expand to the centers 
each year of the project. Cost includes 
training, online resources, supplies and 
materials for centers including literacy and 
language kits, and other resources (Birth to 
age 4).  

60,000 81,000 81,000 60,000 282,000 

 7. Training 
Stipends  

  $0  $0  $0  $0  $0  

 8. Other    $0  $0  $0  $0  $0  

 9. Total Direct Costs  
(lines 1-8)  

60,000 81,000 81,000 60,000 282,000 

 10. Indirect Costs  $0  $0  $0  $0  $0  

 11. Total Grant Funds Requested (lines 
9-10)  

60,000 81,000 81,000 60,000 282,000 

 12.  Funds from other sources used to 
support the project  

$0  $0  $0  $0  $0  

 13.  Total Budget  
(lines 11-12)  

60,000 81,000 81,000 60,000 282,000 

 

        253 

 



 

 

 

 

 

 

 

 

Appendices 

Houston ISD Appendix Page 1



Houston ISD Appendix Table of Contents 

Attachment Title Attachment ID Page 

A. Vision  5 

College and Career Readiness development model Appendix (A)(1)(b)-1 6 

Complete List of Participating HISD Schools by Cohort Appendix (A)(1)(c)-1 7 

Guiding Principles and Drivers of Reform to Ensure 

Success 

Appendix (A)(4)-1 11 

Goals and Objectives for Project L2=EARN! Appendix (A)(4)-2 12 

B.  Prior Record of Success and Conditions for Reform  15 

Graduation and Dropout Analysis: 2011-2012 Report, 

Graduation rate, Dropout rate, CTE vs. HISD Graduation 

Rate, CTE vs. HISD Dropout Rate 

Appendix (B)(1)(a)-1 16 

2012 SAT Results and SAT Participation Count graphic Appendix (B)(1)(a)-2 26 

AP Exams Participation by student group  Appendix (B)(1)(a)-3 36 

AP Exams Passed (3 or above) Appendix (B)(1)(a)-3 37 

AP Results for Project Cohort 1 High Schools Appendix (B)(1)(a)-4 38 

ACT Results Appendix (B)(1)(a)-5 39 

Scholarship Dollars Appendix (B)(1)(a)-6 46 

Houston Independent School District National Student 

Clearing House Student Tracker Data for High Schools 

Appendix (B)(1)(a)-6 47 

STAAR Performance Appendix (B)(1)(a)-7 57 

TAKS Exit Performance Appendix (B)(1)(a)-7 62 

Apollo Schools Fact Sheet (elementary) Appendix (B)(1)(b)-1 72 

Apollo Schools Fact Sheet (secondary) Appendix (B)(1)(b)-1 73 

Report of Apollo Schools Achievement-Year One Appendix (B)(1)(b)-2 74 

District Non-Negotiables for Low Performing Schools Appendix (B)(1)(b)-3 81 

Digital Transformation Ecosystem Appendix (B)(1)(c)-1 85 

Budget Allocation Handbook Appendix (B)(2)(a-c)-1 86 

Finance Procedures Manual Appendix (B)(2)(d)-1 108 

Board Policy Manual Appendix (B)(2)(d)-2 109 

Houston ISD Appendix Page 2



Online Searchable Check Register Appendix (B)(2)(d)-3 110 

School Year Policy Appendix (B)(3)-1 111 

School Day Policy Appendix (B)(3)-2 113 

Texas College and Career Readiness Standards Appendix (B)(3)-3 114 

Teacher Appraisal Policy Appendix (B)(3)-4 227 

State Declined Comment Letter Appendix (B)(4)-1 234 

Houston Mayor’s Support Letter Appendix (B)(4)-2 235 

Principals Support Letters Appendix (B)(4)-3 236 

Students Support Letters Appendix (B)(4)-4 242 

Partners Support Letters Appendix (B)(4)-5 244 

Parents Support Letters Appendix (B)(4)-6 246 

Houston Federation of Teachers Support Letter Appendix (B)(4)(a)(i)-1 247 

Teacher Support by Schools Chart Appendix (B)(4)(a)(ii)-1 248 

Community Organization Support Letters Appendix (B)(4)(b)-1 249 

Local Elected Leaders Support Letters Appendix (B)(4)(b)-2 251 

C. Preparing Students for College and Careers  255 

Sample Locally Designed Curriculum Documents Appendix (C)(1)(b)(iii)-1 256 

Narrowing the Achievement Gap Appendix (C)(1)(b)(iii)-2 270 

HISD Assessment Calendar Appendix(C)(1)(b)(iv)(A) 272 

C1 - Action Plan Appendix (C)(1)(d) - 1 273 

Teacher Development Specialist Appendix (C)(2)(a)(i)-1 281 

Instructional Practice and Professional Expectations Rubric Appendix (C)(2)(a)(i)-2 282 

Linked Learning approach Appendix (C)(2)(a)(i)-3 305 

APEX - Grad Labs Appendix (C)(2)(a)(ii)-1 307 

HISD Video Exemplar Project Appendix (C)(2)(a)(ii)-2 308 

General Appraisal and Development Overview Appendix (C)(2)(a)(iv) 311 

Teacher Appraisal and Development Appendix (C)(2)(b)(i)-1 334 

Formative Assessment Example Appendix(C)(2)(b)(iii)-1 357 

TDS Coaching Model Appendix (C)(2)(b)(iii)-2 358 

Instructional Practice in Detail Appendix (C)(2)(b)(iii)-3 359 

Houston ISD Appendix Page 3



Highly Effective Teaching Practices Brief Appendix (C)(2)(c)(ii)-1 361 

C2 - Action Plan Appendix(C)(2)(d)-1 374 

D. LEA Policy and Infrastructure  382 

HISD Organization Chart Appendix (D)(1)(a)-1 383 

HISD School Flexibility and Autonomy (A Declaration of 

Beliefs and Visions) 

Appendix (D)(1)(b)-1 384 

HISD Testing Calendar Appendix (D)(1)(d)-1 388 

Universal Design for Learning (UDL) Appendix (D)(1)(e)-1 393 

HISD EDPlan Guidebook Appendix (D)(2)(c)-2 395 

Timeline of Major Activities for  LEA Policy and 

Infrastructure 

Appendix (D)(2)(d)-1 413 

E. Continuous Improvement  420 

HISD Project L2=EARN! Organization Chart Appendix (E)(1)-1 421 

HISD District-Level Assessments for the 2013-2014 School 

Year 

Appendix (E)(3)-1 422 

Timeline of Major Activities for Continuous Improvement Appendix (E)(4)-1 423 

Competitive Preference Priority  427 

Board Monitoring System Appendix (CPP)(3)(b)-1 428 

List of Community Partners Appendix (CPP)(3)(d)-1 429 

IHE Support Letter Appendix (CPP)(3)(d)-3 430 

Other Appendices  432 

Resumes Appendix (O)-1 433 

Works Cited  Appendix (O)-2 463 

HISD 2012 Comprehensive Annual Financial Report 

Summary 

Appendix (O)-3 465 

State and Local 10-Day Comment Period Documentation Appendix (O)-4 481 

 

Houston ISD Appendix Page 4



 

 

 

 

 

 

 

 

A. Vision 

 

Houston ISD Appendix Page 5



4 
 

 

Model of the Approach 

Elementary School  
Career Awareness 

Middle School  
Career Exploration 

Better high school choices based upon options available  
and student interest 

Students are prepared for post high school success 

Post-Secondary Pathways 

Two and Four year colleges, apprenticeships, job training 

Career 

College and Career Development Roadmap 

Core-Focused CTE Pathway 
w/ Industry Certification and Higher 

Education/Dual Credit 
 

Rigorous Academic  
Core Foundation 
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Cohort 1

School MS Feeder ES Feeder HS Enrolled %AA %Hisp %W %A/O # FRL %FRL #At-Risk %At-Risk %LEP Met AYP 2013 Accountability 
Summary

Class of 2012 
Grad Rate %

11-12 
Teachers

Chavez Ortiz, Stevenson Park Place, 
Lewis, Bonner, 
Patterson

2838 13 82 2 3 2356 83 2015 71 8 No Met Standard 85.1 136

Eastwood Academy n/a n/a 407 1 98 1 0 354 87 167 41 5 Yes Met Standard 98.9 21
Furr Holland Whittier, 

Pleasantville
832 17 80 3 0 765 92 649 78 11 No Met Standard 86 48

Lee  Long, Revere Rodriguez, 
Cunningham, 
Emerson, Piney 
Point

1576 13 74 4 9 1245 79 1229 78 36 No Met Standard 80 79

Milby Deady Davila, 
Southmayd

1999 3 96 1 0 1619 81 1499 75 15 No Met Standard 79.3 111

Reagan Hamiton, Hogg Helms, 
Browning, 
Memorial, Field

2041 10 85 4 1 1612 79 1306 64 3 No Met Standard 93.3 101

Sterling Thomas, Woodson 
K-8

Frost, Mading 948 71 26 1 2 758 80 768 81 7 No Improvement Required 78.3 61

Westside West Briar Shadowbriar 2975 32 36 23 9 1398 47 51 1517 5 No Met Standard 88.9 157

Total 13616 24 72 2 2 10108.34 83 7684 70 11 1=Y, 7=No 6=Met, 2=No 84 714

HISD Districtwide 201,594 25 63 8 4 163291.1 81 124,988 62 30 No Met Standard 78.8 11,329

Source: HISD School Profiles, TEA, 2013 Accountability Ratings & Class of 2012 Grad Rates
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Cohort 2

School MS Feeder ES Feeder HS Enrolled %AA %Hisp %W %A/O %FRL #At-Risk %At-Risk %LEP Met AYP 2013 Accountability 
Summary

Class of 
2012 Grad 

 

11-12 
Teachers

Austin Edison, Jackson Briscoe, 
Tijerina, De 
Zavala, Peck

1826 4 94 1 1 83 1351 74 19 No Met Standard 74.6 112

Davis Marshall Jefferson, 
Looscan

1576 10 88 1 1 93 1245 79 15 No Met Standard 81.4 90

Houston Burbank, Fonville Janowski, 
Northline

2610 7 90 2 1 90 2036 78 14 No Improvement Required 73.9 139

Lamar Gregory-Lincoln (K-
8)

MacGregor 3357 29 37 28 6 47 1343 40 4 No Met Standard 91 143

LECJ n/a n/a 547 23 72 3 2 83 295 54 1 Yes Met Standard 98.4 36

Westbury Fondren, Welch Fondren, 
Foerster

2209 42 48 3 7 78 1723 78 14 No Met Standard 80.8 112

Washington Williams Burrus, 
Highland 
Heights

819 64 32 1 3 85 590 72 5 No Improvement Required 71.1 58

Wheatley Fleming, 
McReynolds

Isaacs, NQ 
Henderson

1002 58 41 0 1 83 842 84 13 No Improvement Required 67.6 64

Worthing Attucks Bastian 794 88 10 1 1 77 659 83 2 No Improvement Required 68.5 48

Scarborough Clifton Benbrook 710 27 66 6 1 87 525 74 13 No Improvement Required 84.1 44

Total 18425 32 58 7 3 77 12128 70 10 1=Y, 9=No 6=Met, 4=No 81 1003

HISD Districtwide
201,594 25 63 8 4 81 124,988 62 30 No

Met Standard
78.8 11,329

Source: HISD School Profiles, TEA, 2013 Accountability Ratings & Class of 2012 Grad Rates
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Cohort 3

School MS Feeder ES Feeder HS Enrolled %AA %Hisp %W %A/O %FRL #At-Risk %At-Risk %LEP Met AYP 2013 Accountability 
Summary

Class of 
2012 Grad 
Rate %

11-12 
Teachers

Bellaire Pershing, Johnston Shearn, Red, 
Anderson, 
Tinsley

3470 19 39 26 16 44 1631 47 5 No Met Standard 89.9 184

Jones Hartman Golfcrest, 
Gregg

537 72 27 1 0 76 462 86 8 No Improvement Required 79.2 38

Kashmere Key, Henry Ross, Kashmere 
Gardens, 
Barrick, Coop

535 81 17 1 1 80 407 76 4 Yes Improvement Required 66.7 34

Madison Dowling,    Reagan 
K-8

Hines-Caldwell, 
Hobby, 
Grissom, 
Petersen

2014 45 53 1 1 81 1571 78 8 Yes Met Standard 78.2 117

North Forest Forest Brook Shadydale, 
Marshall

1252 68 31 1 0 100 789 63 6 No Improvement Required 54.7 89

Total 7808 57 33 6 4 76 4860 70 6 2=Y, 3=No 2=Met, 3=No 74 462

HISD Districtwide 201,594 25 63 8 4 81 124,988 62 30 No Met Standard 78.8 11,329

Source: HISD School Profiles, TEA, 2013 Accountability Ratings & Class of 2012 Grad Rates
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Cohort 4

School MS Feeder ES Feeder HS Enrolled %AA %Hisp %W %A/O %FRL #At-Risk %At-Risk %LEP Met AYP 2013 Accountability 
Summary

Class of 
2012 Grad 
Rate %

11-12 
Teachers

Sharpstown Sugar Grove Bonham, White 1272 29 66 2 3 94 954 75 22 No Met Standard 78.7 68

Waltrip Black Stevens, 
Benbrook

1688 13 74 11 2 75 1063 63 5 No Met Standard 80.2 92

Yates Cullen Foster, 
Thompson

962 91 8 1 0 76 779 81 3 Yes Met Standard 85.2 76

Total 3922 44 49 5 2 82 2796 73 10 1=Y, 2=No 3=Met 81 236

HISD Districtwide 201,594 25 63 8 4 81 124,988 62 30 No Met Standard 78.8 11,329

Source: HISD School Profiles, TEA, 2013 Accountability Ratings & Class of 2012 Grad Rates
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Key Components to support the Goals of the Plan for College and Career Readiness 

Guiding Principles of the Teaching and Learning Plan 

• Teachers and principals are the keys to success- “As the principal goes, so goes the school; as 
the teacher goes, so goes the classroom; as the classroom goes, so goes the student.” 

• Creating a Whole-Systems support base to revolutionize teaching and learning- without all 
component parts of HISD supporting the core of teaching and learning it is unlikely that much 
will change in schools and classrooms. 

• The revolution in teaching and learning will not occur without using technology in new and 
exciting ways to maximize efficiency and effectiveness- expecting significant reform to change 
the way teacher’s teach and students learn is unlikely without using new technological advances 
to personalize education on an individual student basis. 

• Improved student performance and closing achievement gaps is the ultimate purpose of this 
plan for teaching and learning. 

Project Drivers of Reform 

• Focus on improved student achievement 

• Set high standards for college and career-readiness and measure progress with quality 
assessments and excellent data systems. 

• Recruit, retain, develop and support great teachers and leaders to improve student overall 
student performance and reduce achievement gaps among student groups.. 

• Build core capabilities to promote great teaching and learning. 

• Use technology in new and exciting ways to develop a personalized approach for student 
success and preparation for career and college readiness. 

• Build the capacity of the central office to support the improved ability of HISD to deliver 
against these goals. 
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(A)(4)  LEA-wide goals for improved student outcomes  

Goal 1: Increase student achievement 

Outcome 1.1: By the end of the project period, the number of participating elementary school students who meet or exceed proficiency 

on State assessments in reading/language arts and math will increase by 3% as measured by the previous year’s score. 

Outcome 1.2: By the end of the project period, the number of participating 8th grade students who meet or exceed proficiency on State 

assessments in reading/language arts, math, science, and social studies will increase by 2% as measured by the previous year’s score. 

Outcome 1.3: By the end of the project period, the number of participating high school students who meet or exceed proficiency on 

State End of Course assessments in Algebra 1, Biology, and English 1 will increase by 3% as measured by the previous year’s score. 

Outcome 1.4: The use of differentiated instructional strategies will increase by 10% per year as documented in Individualized 

Education Plans (IEPs), lesson plans, walk-throughs, and student growth. 

Goal 2: Decrease achievement gaps of participating students 

Outcome 2.1: By the end of the grant period, the project campuses will decrease the achievement gap of those meeting the state 

standard by half between the lowest achieving ethnic group in the cohort and the highest achieving ethnic group in the district on all 

math and reading tests taken as measured by the most recent state assessment. 

Outcome 2.2: By the end of each project year, the project campuses will decrease the achievement gap of those meeting the state 

standard by half between the lowest achieving special population group in the cohort and the highest achieving population in the 

district on all tests taken as measured by the most recent state assessment.   

Outcome 2.3: By the end of the project period, 90% of participating core curriculum teachers will integrate linked learning strategies 

into the classroom, as measured by lesson plans and observations.  
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Outcome 2.4: By the end of the project, 95% of the participating students will integrate technology into project-based learning 

activities as measured by portfolios and other student projects. 

Outcome 2.5: The number of participating teachers and principals who are rated at effective and highly effective will increase by at 

least 5% each year of the project, as measured by the district’s evaluation system. 

Goal 3: Increase the rate of high school graduation 

Outcome 3.1: By the end of the project period the high school graduation rate will increase by at least 5%, as measured by the baseline 

data.  

Outcome 3.2: In each year of the project, at least 98% of the participating students will be promoted on time to the next grade level. 

Outcome 3.3: The average daily attendance in program schools will increase by 0.3% each year to reach at least 96.5% by the end of 

the program. 

Goal 4: Increase enrollment in post-secondary education 

Outcome 4.1: Increase the number of students participating in an AP/dual credit course by 4% each project year. 

Outcome 4.2: Increase the number of students participating in an Advanced Technical Credit course by 5% each project year. 

Outcome 4.3: At least 55% of parents will participate in informational sessions regarding college admission processes, financial aid, 

admissions criteria, post-secondary degree options and institutional expectations by the end of the project period. 

Outcome 4.4: The percentage of participating students aspiring to pursue college education will increase by at least 6% per year to 

reach at least 95% by the end of the fifth year, as measured by Naviance usage reports and FAFSA registration.  

Outcome 4.5:  The percentage of students graduating who attend college within at least one year of graduation will increase by at least 

2% as measured by previous year enrollments.  
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Outcome 4.6: The number of participating students on track to college and career readiness will increase by 10% the first 2 years of 

the project, 18% the next 2 years of the project and 25% post grant as measured by scoring at the College Readiness Standard on the 

SAT. 

Outcome 4.7: Increase the percentage of participating students on track to being career ready by 5% each year of the project to reach 

at least 80% as measured by enrollment in a coherent sequence of career pathways program. 

Goal 5: Increase postsecondary degree attainment 

Outcome 5.1: By the end of the project period, at least 60% of the college going students will have attained a post-secondary degree 

within six years of graduation as measured by school report and Texas Higher Education Coordinating Board data. 

Outcome 5.2: By the end of the project period, at least 75% of the Hispanic college-going students will have attained a post-secondary 

degree within six years of graduation as measured by school report and Texas Higher Education Coordinating Board data. 

Objective 5.3: By the end of the project period, at least 75% of the African American college-going students will have attained a post-

secondary degree within six years of graduation as measured by school report and Texas Higher Education Coordinating Board data. 
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MEMORANDUM                                                July 9, 2013 

TO:  School Board Members 

FROM:  Terry B. Grier, Ed.D. 
  Superintendent of Schools  

SUBJECT: GRADUATION AND DROPOUT ANALYSIS: 20112012  

CONTACT: Carla Stevens (713) 556-6700 

Attached are the graduation and dropout data (four-year and five-year) for the 20112012 
academic year. The 2012 four-year longitudinal cohort includes students who attended ninth 

grade for the first time in the 2008-09 school year while the 2011 five-year cohort includes 
students attending ninth grade for the first time in the 2007-2008 school year. Annual rates are 
reported at the district and campus level, and analyzed on the basis of ethnicity and 
economically disadvantaged status. In addition, rates for English language learners (ELL) and 
Students with Disabilities (SWD) are reported in the appendices.     
 
State accountability ratings were not assigned in 2012 because the public school accountability 
system was undergoing a statutorily mandated redesign (TEC §39.053). In 2011, TEA 
introduced six criteria that exclude a student from the longitudinal rate calculations for campus 
and district reporting (see Appendix A).  The impact of the exclusions in 2012 is as follows: an 
increase of 2.9 percentage points in the four-year graduation rate, no change in the annual 
dropout rate in grades 7-8, and a reduction of 1.2 percentage points in the four-year dropout 
rate in grades 9-12. 
 
Comparisons with years prior to 2011 should be based on the results without exclusions 
(Figures 1a, 2a, and 3a, and Appendices B and E). The results with exclusions are aligned 
with the new state accountability system and should be used for 2011 and subsequent years 
(Figures 1b, 2b and 3b, and Appendices C, D, and F). 

 
Findings: 

 The longitudinal four-year graduation rate for all students in grades 9-12 increased by 
10.6 percentage points during 2008-2012 (Figure 1a) while the longitudinal four-year 
dropout rate declined by 6.2 percentage points during the same period (Figure 3a). 

 The Hispanic-White gap in the four-year graduation rate declined from 21.9 percentage 
points in 2008 to 11.6 percentage points in 2012 (Figure 1a). 

 The African American-White gap in the four-year graduation rate declined from 16.7 
percentage points in 2008 to 12.3 percentage points in 2012 (Figure 1a). 

 The annual dropout rate for all students in grades 7-8 declined by 0.1 percentage point 
during 2008-2012 (Figure 2a).  

 The Hispanic-White gap in the annual dropout rate in grades 7-8 declined from 0.5 
percentage point in 2008 to 0.2 percentage point in 2012 (Figure 2a). 

 The African American-White gap in the annual dropout rate in grades 7-8 declined from 
0.6 percentage point in 2008 to 0.3 percentage point in 2012 (Figure 2a). 

 The Hispanic-White gap in the four-year dropout rate declined from 12.3 percentage 
points in 2008 to 6.9 percentage points in 2012 (Figure 3a). 

 The African American-White gap in the four-year dropout rate declined from 11.1 
percentage points in 2008 to 10.3 percentage points in 2012 (Figure 3a). 

 

Houston ISD Appendix Page 16



2012 GRADUATION AND DROPOUT ANALYSIS  

 

HISD Research and Accountability_____________________________________________________2 

 
Figure 1a presents the four-year graduation rates for grades 9-12 without exclusions by student 
group for classes of 2008–2012.  

 
 
 
Figure 1b presents the four-year graduation rates for grades 9-12 with exclusions by student 
group for classes of 2011–2012. 

2008 2009 2010 2011 2012

All students 68.2 70.0 74.3 78.5 78.8

African American 68.0 68.4 73.7 77.1 76.7

Asian/Pacific Islander 88.0 87.9 90.5 91.7 91.7

Hispanic 62.8 65.9 70.7 76.2 77.4

White 84.7 87.4 87.9 90.1 89.0

Econ. Disad. 65 74.6 76 80.5 80.5

50

60

70

80

90

100

Figure 1a: HISD Four-Year Longitudinal Graduation Rates 
Without Exclusions (Grades 9-12), 2008-2012
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2012 GRADUATION AND DROPOUT ANALYSIS  

 

HISD Research and Accountability_____________________________________________________3 

 
 
Figure 2a presents the district’s annual dropout rates in grades 7-8 by student group without 
exclusions, 2008-2012.  

 
 
Figure 2b presents the district’s annual dropout rates in grades 7-8 by student group with, 
2008-2012. 

0

20

40

60

80

100

All 
studen

ts

Afr. 
Amer.

Amer. 
Ind.

Asian Hisp. Pac. 
Isl.

2 or 
More

White Eco. 
Disad.

ELL 
Ever

SWD

2011 81.2 80.1 83.3 93.6 79.2 93.8 93.0 90.5 82.6 59.0 67.5

2012 81.7 79.9 73.0 92.3 80.4 96.3 94.4 90.2 82.8 59.5 64.6

Figure 1b: HISD Four-Year Longitudinal Graduation Rates 
With Exclusions (Grades 9-12), 2011-2012

2008 2009 2010 2011 2012

All students 0.5 0.6 0.5 0.3 0.4

African American 0.6 0.7 0.8 0.5 0.5

Asian/Pacific Islander 0.0 0.2 0.1 0.0 0.2

Hispanic 0.5 0.5 0.4 0.3 0.4

White 0.0 0.2 0.6 0.2 0.2

Econ. Disad. 0.4 0.4 0.3 0.4 0.4

0.0

0.2

0.4

0.6

0.8

1.0

Figure 2a: HISD Annual Dropout Rates Without Exclusions 
(Grades 7-8), 2008-2012
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2012 GRADUATION AND DROPOUT ANALYSIS  

 

HISD Research and Accountability_____________________________________________________4 
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Figure 2b: HISD Annual Dropout Rates 
With Exclusions (Grades 7-8), 2011-2012
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2012 GRADUATION AND DROPOUT ANALYSIS  

 

HISD Research and Accountability_____________________________________________________5 

Figure 3a presents the district’s four-year longitudinal dropout rates in grades 9-12 by student 
group, without exclusions, 2008-2012.  

 
 
 

Figure 3b presents the district’s four-year longitudinal dropout rates in grades 9-12 by student 
group, with exclusions, 2011-2012.  

 

2008 2009 2010 2011 2012

All students 18.7 15.8 12.6 11.8 12.5

African American 20.0 17.8 14.4 14.7 15.8

Asian/Pacific Islander 6.2 7.2 3.2 2.9 4.7

Hispanic 21.2 17.4 13.8 12.0 12.4

White 8.9 6.0 5.2 4.5 5.5

Econ. Disad. 19.9 13.6 10.9 10.4 12
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Figure 3a: HISD Four-Year Longitudinal Dropout Rates 
Without Exclusions (Grades 9-12), 2008-2012
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Figure 3b: HISD Four-Year Longitudinal Dropout Rates 
With Exclusions (Grades  9-12), 2011-2012
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2012 GRADUATION AND DROPOUT ANALYSIS  

 

HISD Research and Accountability_____________________________________________________6 

Attached are the appendices with campus-level results for graduation and dropout rates:  

 Appendix A contains definitions of exclusions and dropouts.  
 Appendix B presents district and campus 4-year graduation data for 2011 and 2012 

without using state exclusions.  
 Appendix C presents district and campus 4-year graduation data for 2011 and 2012 

with state exclusions.   
 Appendix D presents annual dropout rates in grades 7–8 for 2011 and 2012 by campus, 

with state exclusions. 

 Appendix E presents district and campus 5-year graduation data for 2010 and 2011 
without using state exclusions. 

 Appendix F presents district and campus 5-year graduation data for 2011 with state 
exclusions. 
 

Administrative Response: 
The following priorities have been established by the office of Dropout Prevention in order to 
increase the graduation rate and decrease the dropout rate: 

 Develop and utilize the Dropout Prevention Early Warning (DPEW) report in Chancery to 
identify students at-risk of dropping out and developing actions plans to address the 
needs of identified students. 

 Utilize the Student At-Risk Indicator Report to analyze factors related to student dropout 
and develop intervention programs based on these indicators. 

 Analyze district data to develop a predictive model to help identify those indicators that 
are most likely to lead to students dropping out of school and graduating from school.  

 Develop a dashboard to provide immediate and comprehensive analysis of information 
by campus and district based on the DPEW, SRI and State data sources. 

 Design innovative drop out programs in HISD to include student tracking, relationship 
building, and resource services to meet the diverse academic and social needs of 
students.  
 

In addition to these priorities, the office of Dropout Prevention will work with the Multilingual 
Department to implement the following: 

 Provide an online reading program for high school ELL students to accelerate language 
and literacy development.  

 Provide training to high school content teachers to address the academic and linguistic 
needs of ELL students. 

 Provide individual academic reports for ELL students determined to be at-risk in order to 
create individual intervention plans. 

 Provide all high schools with an annual ELL program report and TELPAS teacher reports 
to help inform the planning of ELL instruction.  

 
Should you have any further questions, please contact my office or Carla Stevens in the 
Research and Accountability Department at (713) 556-6700. 
 

       TBG 

         
Attachments 
cc: Superintendent’s Direct Reports  Richard Cruz 
 Chief School Officers     Lupita Hinojosa 
            Jaime Castaneda  
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HISD Becoming #GreatAllOver
BY THE NUMBERS: GRADUATION RATE 
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HISD Becoming #GreatAllOver
BY THE NUMBERS: DROPOUT RATE 
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*Graph Source: TEA Completion, Graduation, and Dropout Report Data Base. 
 
Note: Career and Technical Education Student 
A student may be enrolled in a state-approved career and technical education program 
either as an elective, as a participant in the district's career and technical education 
coherent sequence of courses program, or as a participant in the district's tech prep 
program. Only students enrolled in a coherent sequence of CTE courses (coded as 2) are 
counted with the CTE group. 
[Source: 2011-2012 PEIMS Data Standards] 
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*Graph Source: TEA Completion, Graduation, and Dropout Report Data Base.  
 
Note: Career and Technical education Student 
A student may be enrolled in a state-approved career and technical education program 
either as an elective, as a participant in the district's career and technical education 
coherent sequence of courses program, or as a participant in the district's tech prep 
program. Only students enrolled in a coherent sequence of CTE courses (coded as 2) are 
counted with the CTE group. 
[Source: 2011-2012 PEIMS Data Standards] 
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MEMORANDUM   October 3, 2012 

 

TO: Board Members 

 
FROM:  Terry B. Grier, Ed.D. 

 Superintendent of Schools 

 

SUBJECT: SAT RESULTS: CLASS OF 2012 
 

CONTACT:  Carla Stevens, Research and Accountability, 713-556-6700 

 

The results from the SAT have been released by the College Board. The SAT is a college 

admissions exam that assesses student reasoning based on knowledge and skills developed by 

the students in their course work. Colleges use SAT scores to make admission decisions, recruit 

students, place students in appropriate courses, and predict student performance at the college-

level.  The results of the SAT are provided below for the class of 2012.   

 

The number of Houston Independent School District (HISD) graduating seniors in 2012 with SAT 

results was 9,480, an increase of 3,259 students taking the test over the 6,221 students in 2011.  

The number of HISD graduating seniors with SAT results has nearly doubled (93 percent 

increase), since 2010, when nearly half of seniors did not sit for the exam.  In 2012, more than 

90 percent of seniors were tested. Table 1 provides a comparison of HISD students with Texas 

and national students for the graduating class of 2012 compared to 2011. This year’s results 
reflect the first year of the district’s SAT School Day testing of all juniors in 2010-2011. 
 
Table 1: Average SAT Scores of HISD Students with Texas and National Students, Graduating 

Classes of 2011 and 2012 
 Critical Reading Mathematics Writing 
 2011 2012 2011 2012 2011 2012 
HISD 445 410 470 439 440 406 

Texas  479 474 502 499 465 461 

National  497 496 514 514 489 488 

  

 

HISD, Texas, and Nation 
 
College Board research shows that average SAT scores tend to decline as the testing pool 

increases. This is particularly true when access to the exam is expanded for minority students, 

first-generation immigrants, and those from low-income households. Nearly doubling the size of 

the SAT testing pool among HISD students has resulted in a predictable decline in average 

scores. However, the overall number of students scoring at college-ready levels (500 or higher) 

has increased significantly in each of the three SAT subject areas, which means more HISD 

graduates are prepared in those subject areas than before. 

 

If we eliminate the bottom 3,255 scores in 2012, which is close to the difference in the number 

of students tested from 2011 to 2012, average scores in each subject would increase 

substantially. The average composite score for the top 6,225 students tested in 2012 is 1424, 

compared to 1355 for the 6,221 students in the Class of 2011 who took the SAT. While this is 
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not a statistically valid comparison to make, it does offer some valuable insight into the impact 

that increasing the testing pool has on average scores. 

 

 The average critical reading SAT score for HISD decreased by 35 points, the average 

mathematics score decreased by 31 points, and the average writing score decreased by 34 

points from 2011 to 2012. During the same time period, mean scores for Texas decreased 

by 5 points in reading, 3 points in mathematics, and 4 points in writing. For the nation, 

scores declined for the class of 2012 as compared with the class of 2011 by 1 point in both 

reading and writing and remained the same in mathematics. 

 

 Performance gaps between the district and the state and nation increased for the class of 

2012 as compared with the class of 2011. The largest gap increases between HISD and 

Texas were in critical reading and writing where the performance gap increased by 30 

points, from a 34-point gap in 2011 to a 64-point gap in 2012 in reading and a 25-point gap 

in 2011 to a 55-point gap in 2012 in writing. The largest gap increase between HISD and 

the nation was in reading where the performance gap increased by 34 points, from a 52-

point gap in 2011 to an 86-point gap in 2012.  

 

 

Table 2 provides the district-level scores by ethnicity and gender for the graduating classes of 

2011 and 2012. 

 

 

Table 2: Average SAT Scores by Student Group, Classes of 2011 and 2012 

 2011 2012 

 
 Group 

N 
Tested Read Math Writing 

N 
Tested Read Math Writing 

American Indian 14 509 501 454 33 430 439 408 
Asian American 421 544 611 553 456 515 589 522 
African American 1,913 412 423 405 2,654 387 406 385 
Hispanic 2,884 418 450 414 5,063 389 424 385 
White 806 559 575 550 890 543 557 534 
Other 117 494 490 486 190 451 463 445 
No Response 66 454 459 428 194 362 383 347 

Female 3,440 441 458 444 4,834 411 431 415 
Male 2,781 450 485 434 4,646 408 448 396 

Total 6,221 445 470 440 9,480 410 439 406 
 

 

 There was an increase in the number of students tested from 2011 to 2012 for students in 

all student subgroups. For the class of 2012, 35 more Asian American seniors took the 

SAT than in the class of 2011, 84 more White students took the SAT than in the class of 

2011, 741 more African American seniors took the SAT than in the class of 2011, and 

2,179 more Hispanic seniors were tested than in the class of 2011.  

 

 The average mean scores for students in all ethnic groups declined for the class of 2012 as 

compared with the class of 2011.  
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5-Year Trend Data 
 
Figure 1 shows the number of students tested on the SAT by student group and for all students 

for the classes of 2008 through 2012. Figure 2 shows total mean SAT scores for HISD seniors 
for the total group as well as by ethnicity for the classes of 2008 through 2012. 
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Figure 3 shows the number of HISD students who scored at or above 500 on any subject of the 
SAT for the classes of 2010, 2011, and 2012. 
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Figure 3:  Number of HISD Students Who Scored 500 or 
Higher, by Subject, Classes of 2010-2012

2010 2011 2012

 
 
 

 When looking at the class of 2012 compared to the class of 2010, 424 more students 
scored at least 500 in critical reading (26 percent increase), 796 more students scored 
500 or higher in math (41 percent increase), and 297 more students scored 500 or 
higher in writing (20 percent increase). 

 

 
Figures 4-6 show the number of HISD students who scored at or above 500 on any subject of 
the SAT for the classes of 2010, 2011, and 2012, by ethnicity. 
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Figure 6:  Number of HISD Students Who Scored 500 or 
Higher on SAT Writing, 2010-2012 
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 The number of students in all ethnic groups scoring at the college-ready level has 

increased since 2010 for each subject.   

 

o Among African American students, the number scoring 500 or better has 
increased 33 percent in reading, 55 percent in math, and 35 percent in writing.  

 

o The number of Hispanic students reaching the college-ready level has 
increased 40 percent in reading, 73 percent in math, and 29 percent in writing.  

 

o Among white students, the number reaching the college-ready mark has 
climbed 23 percent in reading, 21 percent in math, and 16 percent in writing. 

 

o The number of Asian American students achieving the college-ready mark is up 
1 percent in reading, 4 percent in math, and 3 percent in writing. 
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Figure 7 shows the class size and number of HISD students who took the SAT for the classes 
of 2010, 2011, and 2012. 
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Figure 7:  Class Size and Number of HISD Students 
Who Took the SAT, Classes of 2010-2012 

Class Size # Took SAT

 
 
 

 The percentage of seniors who took the SAT increased from 51.8% for the class of 
2010 to 92.3% for the class of 2012. 

 
 
Attached are a table with district, state, and national performance data by student groups for 
the class of 2012 and a table with campus level performance data for all campuses whose 
students tested on the SAT for 2011 and 2012.  
 
On March 20, 2012, HISD administered the SAT on all high school campuses during the school 
day, free of charge, to all juniors. A total of 8,515 juniors were tested, with a mean total SAT 
score of 1235. Results by campus of the 2012 school day SAT administration are presented in 
an attached table. Comparisons between the school day administration data and other SAT 
data should be made with caution, as they represent different test-taking populations and the 
school day test data include students who traditionally may not have planned on taking the 
SAT. These results will be included with the SAT results for the graduating class of 2013. 
 
A complete report will be released later in the fall. This report will include an analysis of SAT, 
ACT, PSAT, and advanced placement results.   

             __TBG 

 
  

 

cc: Superintendent’s Direct Reports 

 Estibaliz Arriaga 

 High School Principals 
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Classes of 2011 – 2012 SAT Performance by Student Group 
 

Classes of 2011 – 2012 Mean SAT Scores by Ethnicity: District, State, and Nation 
2012 

 HISD Texas Nation 
 
 Group 

N 
Tested 

% 
Tested Read Math Writing 

N 
Tested 

% 
Tested Read Math Writing 

N  
Tested 

% 
Tested Read Math Writing 

American Indian 33 0 430 439 408 1,060 1 500 512 477 9,716 1 482 489 162 
Asian American 456 5 515 589 522 11,389 7 521 582 521 192,577 12 518 595 528 
African American 2,654 28 387 406 385 24,431 14 421 436 409 217,656 13 428 428 417 
Mexican, Mex. Amer. 2,432 26 399 436 393 30,977 18 441 471 431 108,238 7 448 465 443 
Puerto Rican 31 0 438 460 423 1,020 1 481 492 464 27,793 2 452 452 442 
Other Hispanic, Latino 2,600 27 379 412 377 29,549 17 424 453 418 136,602 8 447 461 442 
White 890 9 543 557 534 68,681 40 522 540 502 852,144 51 527 536 515 
Other 190 2 451 463 445 3,059 2 492 504 477 62,340 4 491 516 491 
No Response 194 2 362 383 347 2,636 2 450 468 431 57,413 3 444 502 448 

Female 4,834 51 411 430 415 92,420 53 472 485 467 886,337 53 493 499 494 
Male 4,646 49 408 448 396 80,382 47 477 514 454 778,142 47 498 532 481 

Total 9,480 100 410 439 406 172,802 100 474 499 461 1,664,479 100 496 514 488 
 

2011 
 HISD Texas Nation 
 
 Group 

N 
Tested 

% 
Tested Read Math Writing 

N 
Tested 

% 
Tested Read Math Writing 

N  
Tested 

% 
Tested Read Math Writing 

American Indian 14 0 509 501 454 1,059 1 500 509 474 9,244 1 484 488 465 
Asian American 421 7 544 611 553 10,990 7 522 583 521 183,853 11 517 595 528 
African American 1,913 31 412 423 405 23,389 14 423 438 412 215,816 13 428 427 417 
Mexican, Mex. Amer. 1,353 22 430 463 425 28,555 17 446 474 435 99,166 6 451 466 445 
Puerto Rican 20 0 432 457 439 917 1 478 493 463 26,520 2 452 452 442 
Other Hispanic, Latino 1,511 24 408 438 403 26,184 16 430 457 422 127,017 8 451 462 444 
White 806 13 559 575 550 69,400 42 522 540 504 865,660 53 528 535 516 
Other 117 2 494 490 486 2,791 2 500 511 485 58,699 4 493 517 492 
No Response 66 1 454 459 428 2,727 2 454 467 435 61,148 4 448 496 450 

Female 3,440 55 441 458 444 88,503 53 476 489 472 876,518 53 495 500 496 
Male 2,781 45 450 485 434 77,509 47 482 516 458 770,605 47 500 531 482 

Total 6,221 100 445 470 440 166,012 100 479 502 465 1,647,123 100 497 514 489 
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Classes of 2011 and 2012 SAT Mean Scores by Campus 
Campus N Taking Reading Mathematics Writing Total 

 2011 2012 11 12 11 12 11 12 11 12 
Austin HS 190 346 373 342 421 388 372 338 1166 1068 

Beechnut - 17 - 387 - 412 - 374 - 1173 

Bellaire HS 600 781 548 516 583 539 551 509 1682 1564 

Carnegie Vanguard 80 88 613 626 624 636 612 621 1849 1883 

Challenge HS 97 113 501 495 501 500 491 491 1493 1486 

Chavez HS 341 527 400 375 432 419 388 373 1220 1167 

CLC HS 23 30 311 315 333 345 308 312 952 972 

Davis HS 169 242 393 371 427 413 384 378 1204 1162 

DeBakey HS 220 197 574 592 645 643 589 609 1808 1844 

East Early College 98 104 458 460 494 503 469 460 1421 1423 

Eastwood Acad. 63 94 461 440 517 482 463 453 1441 1375 

Energ. STEM-SE - 63 - 425 - 483 - 431 - 1339 

Empowerment 11 - 393 - 389 - 378 - 1160 - 

Furr High School 95 119 379 385 404 406 383 382 1166 1173 

Hope Academy 10 37 362 315 324 329 332 329 1018 973 

Houston Acad. Int’l 68 89 445 457 455 471 432 457 1332 1385 

Houston M/S/T 207 536 388 341 435 376 391 347 1214 1064 

HSLECJ 101 131 444 428 447 441 447 439 1338 1308 

HSPVA 142 165 556 559 562 552 558 553 1676 1664 

Jones HS 73 116 368 339 383 362 348 342 1099 1043 

Jordan HS 148 240 397 365 412 395 396 367 1205 1127 

Kashmere HS 31 98 374 339 367 366 378 344 1119 1049 

Lamar HS 584 608 508 487 514 505 493 482 1515 1474 

Leaders’ Academy 14 - 359 - 361 - 356 - 1076 - 

Lee HS 252 351 379 356 412 402 374 355 1165 1113 

Liberty HS - 9 - 362 - 392 - 388 - 1142 

Madison HS 228 410 393 361 400 391 380 357 1173 1109 

Milby HS 316 465 385 372 412 399 380 358 1177 1129 

Mt. Carmel Acad. 43 79 446 416 462 421 453 403 1361 1240 

New Aspirations 5 45 420 368 398 356 396 346 1214 1070 

N. Houst. Early Coll - 82 - 454 - 498 - 458 - 1410 

REACH Charter - 49 - 284 - 301 - 286 - 871 

Reagan HS 176 400 421 389 457 422 410 377 1288 1188 

Scarborough HS 73 126 398 390 442 422 398 377 1238 1189 

Sharpstown HS 164 290 374 352 420 396 380 340 1174 1088 

Sharpstown Int’l. 36 79 404 399 444 461 411 405 1259 1265 

Sterling HS 112 173 388 356 400 382 388 351 1176 1089 

Waltrip HS 206 338 448 427 466 449 429 412 1343 1288 

Washington HS 101 171 442 391 453 415 420 388 1315 1194 

Westbury HS 216 466 408 371 430 400 400 359 1238 1130 

Westside HS 528 702 486 461 507 487 472 452 1465 1400 

Wheatley HS 91 157 354 335 374 370 349 334 1077 1039 

Worthing HS 156 156 375 354 389 372 380 351 1144 1077 

Yates HS 149 191 397 351 402 369 381 357 1180 1077 

HISD 6,221 9,480 445 410 470 439 440 406 1355 1255 
Texas 166,012 172,802 479 474 502 499 465 461 1446 1434 
Nation 1,647,123 1,664,479 497 496 514 514 489 488 1500 1498 
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Average School Day SAT Scores by Campus, 2011 & 2012 (Juniors) 
 

Average School Day SAT Scores by Campus, 2011 & 2012 Juniors 

 2011 2012 
School # Tested Read Math Writing Total # Tested Read Math Writing Total 
Adv. Virtual Acad. 0 * * * * 7 297 331 301 929 
Austin HS  346 336 380 332 1048 331 345 391 345 1081 
Bellaire HS  490 488 520 482 1490 643 495 520 489 1504 
Carnegie Vanguard 85 628 634 622 1884 118 601 632 574 1807 
CEP - SE  7 304 376 329 1009 0 * * * * 
CEP - SW  12 409 423 396 1228 17 328 341 323 992 
Challenge HS  66 473 490 483 1446 103 489 511 487 1487 
Chavez HS 477 374 425 374 1173 416 384 431 386 1201 
CLC 35 318 353 314 985 6 340 392 345 1077 
Davis HS 210 383 432 387 1202 278 352 399 350 1101 
Debakey HS 187 580 643 593 1816 198 574 640 579 1793 
East Early College 0 * * * * 104 471 507 458 1436 
Eastwood  91 443 483 452 1378 97 435 471 431 1337 
Empowerment 0 * * * * 40 423 477 424 1324 
E-STEM Central 56 429 493 439 1361 26 400 451 391 1242 
E-STEM West 0 * * * * 26 378 440 377 1195 
Furr HS 84 366 402 368 1136 149 345 380 349 1074 
Hope Acad. 32 305 323 315 943 19 288 308 293 889 
Houston Acad. Int’l   84 453 477 453 1383 85 466 477 464 1407 
Houston M/S/T  534 336 374 345 1055 532 331 375 329 1035 
HSLECJ  127 427 442 440 1309 119 417 447 422 1286 
HSPVA  143 549 542 544 1635 145 560 557 546 1663 
JJAEP 0 * * * * 1 * * * * 
Jones HS 111 319 352 338 1009 82 322 353 325 1000 
Jordan HS  236 358 402 364 1124 238 364 414 369 1147 
Kashmere HS 98 332 368 341 1041 83 319 363 335 1017 
Lamar HS  555 473 494 463 1430 674 464 485 453 1402 
Leader's Acad.  42 286 307 290 883 0 * * * * 
Lee HS  284 358 398 359 1115 304 340 387 328 1055 
Madison HS  385 357 395 355 1107 386 344 379 341 1064 
Milby HS  442 370 402 356 1128 360 370 390 350 1110 
Mt. Carmel   76 405 431 401 1237 69 414 424 414 1252 
New Aspirations  42 367 350 347 1064 17 362 367 322 1051 
N. Houst. Early Coll. 69 447 498 463 1408 84 455 502 449 1406 
REACH Charter  47 283 299 277 859 12 321 348 314 983 
Reagan HS  384 381 420 370 1171 367 387 431 384 1202 
Scarborough HS  108 389 430 383 1202 117 360 404 367 1131 
Sharpstown HS  276 350 397 336 1083 263 359 408 386 1153 
Sharpstown Int’l   79 391 462 398 1251 98 372 423 386 1181 
Sterling HS  169 350 379 350 1079 181 335 380 331 1046 
Vision Academy 0 * * * * 1 * * * * 
Waltrip HS  328 428 450 410 1288 197 417 448 399 1264 
Washington HS  162 383 423 391 1197 133 370 400 365 1135 
Westbury HS  447 365 398 351 1114 390 366 384 352 1102 
Westside HS  641 451 480 447 1378 612 449 483 440 1372 
Wheatley HS  135 329 377 330 1036 127 329 375 335 1039 
Worthing HS  145 348 373 347 1068 109 341 371 347 1059 
Yates HS 188 336 369 346 1051 151 348 366 344 1058 

HISD 8,515 398 433 395 1226 8,515 402 437 396 1235 
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HISD Becoming #GreatAllOver
BY THE NUMBERS: SAT PARTICIPATION COUNT
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                                HISD  2012 AP Exam Participation for Grades 9-12* by Student Group 
Student 
Group 

N 
Exam Takers 

N 
Exams Taken 

N 
Exams 3+ 

% 
Exams 3+ 

African American 2,654 4,317 581 13
American Indian 43 67 20 30
Asian American 917 2,323 1,545 67
Hispanic 7,299 12,047 2,750 23
White 1,881 3,515 1,904 54
No Response 262 376 101 27
Other 347 582 205 35
Female 7,432 12,759 3,746 29
Male 5,971 10,468 3,360 32
Econ Disadv. 8,656 14,284 2,902 20
Non-Econ. Disadv. 4,708 8,893 4,188 47
Unknown Econ. Status 39 50 16 32
Total 13,403 23,227 7,106 31 

*Students with a grade level not indicated are included 
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HISD Becoming #GreatAllOver
BY THE NUMBERS:  AP EXAMS PASSED (3 OR ABOVE)
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Profiles of Project L2=EARN! Cohort 1 High Schools 
2012 AP Participation and Number and Percent of 

Exams Scored at 3 or Higher, Grades 9-12 
 

Source: HISD, Research and Accountability, 2012 Advanced Placement (AP) Results 

Campus Enrolled #Taking Exams # of Exams Taken #Exams Scored 3+ % Scored 3+ 
Chavez 2838 732 1073 199 19 
Furr 832 352 653 16 2 
Lee 1576 302 575 56 10 
Milby 1999 462 841 204 24 
Reagan 2041 393 723 113 16 
Sterling 948 122 206 4 2 
Westside 2975 997 1859 840 45 
Eastwood Academy 407 291 584 229 39 
HISD 2,015,94 13,403 23,227 7,106 31 
Texas n/a 208,181 375,550 179,622 48 
Nation n/a 2,053,941 3,609,939 2,123,139 59 
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MEMORANDUM   December 19, 2012 

 

TO: Board Members 

 
FROM:  Terry B. Grier, Ed.D. 

 Superintendent of Schools 

 

SUBJECT: ACT TEST RESULTS: CLASS OF 2012 
 

CONTACT:  Carla Stevens, Research and Accountability, 713-556-6700 

 

The results for the class of 2012 on the ACT test have been released. Colleges use the data to 

help them plan their curricula and place students in the appropriate courses of study.  The ACT 

is a national college-admission exam and assesses both the general educational level of high 

school students and their readiness for college-level work. The results of the ACT test are 

provided below for the class of 2012.   

 

The number of Houston Independent School District (HISD) graduating seniors in 2012 with ACT 

test results was 2,123, a decrease of 569 students from the 2,692 students tested in 2011.  

Table 1 provides a two-year comparison of average ACT scores for HISD students and each 

student group for the graduating class of 2012 compared to 2011. Scores on the test range from 

1 to 36. 

 
Table 1: Two Year Comparison of ACT Composite Results for the Graduating Classes of 2011 and 2012 

 

Student Group N % Avg N % Avg N % Avg
All Students 2,692 100 19.6 2,123 100 20.5 -569 0 0.9

African American 880 33 17.2 649 31 17.8 -231 -2 0.6

American Indian 5 0 19.8 3 0 * -2 0 *

White 392 15 25.2 329 15 25.8 -63 0 0.6

Hispanic 1,067 40 18.1 865 41 19.2 -202 1 1.1

Asian 191 7 26.0 171 8 26.0 -20 1 0.0

Pacific Islander 2 0 * 1 0 * -1 0 *

2 or more 48 2 21.5 39 2 22.9 -9 0 1.4

No response 107 4 21.6 66 3 22.8 -41 -1 1.2

2011 2012 2011-2012 Diff

 
      *Fewer than 5 tested. 
Overall 

 A total of 2,123 graduating seniors from the class of 2012 took the ACT.  This represents 

a 21 percentage-point decrease in the number of students who took the exam the 

previous year.    

 

 The overall average composite ACT score for the class of 2012 was 20.5, an increase of 

0.9 points from the class of 2011. Each student group out-performed their counterparts 

from the previous year, except Asian students who maintained the same average ACT 

Composite score. 
 

 Of the largest student groups, Hispanic students made the most gains by improving their 

average ACT Composite scores by 1.1 points, and African American and White students 

improved by 0.6 points. 
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Figure 1 shows the two-year comparison of ACT composite results by student group and for all 

students for the classes of 2011 and 2012. 

 

Figure 1: Two-Year Comparison of ACT Composite Results for the Graduating Classes of 2011 and 2012. 
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HISD, Texas, and Nation 
The ACT is a national college admissions exam that consists of four subject areas and a 

composite score.  Those four subjects include: English, mathematics, reading, and science.  In 

addition to subject scores, ACT has created College Readiness Benchmarks that are the 

minimum ACT test scores required for students to have a high probability of success in credit-

bearing college courses.  Tables 2 and 3 show the average scores, which range from 1 to 36,  

by subject for the district, the state, and the nation over the past four years.  They also show the 

percent of students meeting the College Readiness Benchmarks for all four subjects. 

Table 2: Four-Year Trends Average ACT Scores (English, Mathematics, and Reading) and the Differences 
between Years 

 
Number

Year Tested HISD HISD TX Nation HISD TX Nation HISD TX Nation
2009 1,895 19.1 19.9 20.6 20.2 21.3 21.0 19.8 20.9 21.4

2010 2,449 17.5 19.7 20.5 19.6 21.4 21.0 18.6 20.8 21.3

2011 2,692 18.4 19.6 20.6 20.5 21.5 21.1 19.4 20.7 21.3

2012 2,123 19.4 19.8 20.6 21.4 21.4 21.1 20.3 20.8 21.3

English Mathematics Reading

 
 

By Year Number
Diff Tested HISD HISD TX Nation HISD TX Nation HISD TX Nation

09-10 554 -1.6 -0.2 -0.1 -0.6 0.1 0.0 -1.2 -0.1 -0.1

10-11 243 0.9 -0.1 0.1 0.9 0.1 0.1 0.8 -0.1 0.0

11-12 -569 1.0 0.2 0.0 0.9 -0.1 0.0 0.9 0.1 0.0

English Mathematics Reading
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Table 3: Four-Year Trends Average ACT Scores (Science and Composite) with the Percent of Students 
Meeting College Readiness Benchmarks and Differences between Years 

 

Year HISD TX Nation HISD TX Nation HISD TX Nation
2009 19.3 20.6 20.9 19.7 20.8 21.1 18% 22% 23%

2010 18.9 20.9 20.9 18.8 20.8 21.0 16% 24% 24%

2011 19.6 20.8 20.9 19.6 20.8 21.1 20% 24% 25%

2012 20.3 20.8 20.9 20.5 20.8 21.1 25% 24% 25%

Science Composite College Readiness Benchmark

 
 

By Year
Diff HISD TX Nation HISD TX Nation HISD TX Nation

09-10 -0.4 0.3 0.0 -0.9 0.0 -0.1 -2.0% 2.0% 1.0%

10-11 0.7 -0.1 0.0 0.8 0.0 0.1 4.0% 0.0% 1.0%

11-12 0.7 0.0 0.0 0.9 0.0 0.0 5.0% 0.0% 0.0%

College Readiness BenchmarkScience Composite

 
 

 From 2011 to 2012, HISD has shown an increase in each of the four subjects of the ACT.  

The largest increase of 1.0 points was in English, while mathematics, reading, and 

composite scores increased by 0.9 points, and science increased by 0.7 points.  

  

 While the average ACT scores in HISD have increased in 2012 over 2011, the nation failed 

to make any gains in any of the subjects or the composite. 

 

 HISD showed the greatest gain by increasing the percent of students meeting the College 

Readiness Benchmarks in all four subjects by five percentage points from 20 percent in 

2011 to 25 percent in 2012.  During this time, the nation’s and the state’s rates remained 

flat. 
 
Figure 2 shows the four-year trends of ACT composite results for HISD, Texas, and the nation 

for the graduating classes of 2009 through 2012. 

 

Figure 2: Four-Year Trends of ACT Composite Results 
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Student Group Comparison of HISD, Texas, and Nation 
Tables 4 and 5 provide the 2012 average ACT scores by ethnicity for the graduating classes of 

2011 and 2012 for HISD, Texas, and the Nation, along with the percent meeting all four subjects 

of the College Readiness Benchmark.  The differences between HISD and Texas and between 

HISD and the Nation are also shown for all students and the various subgroups. 

 
Table 4: 2012 Average ACT Scores, College Readiness Benchmark Results, and Differences between Student 

Groups from HISD and Texas 
 

Student Group HISD TX Diff HISD TX Diff HISD TX Diff
All Students 19.4 19.6 -0.2 21.4 21.4 0.0 20.3 20.8 -0.5

African American 16.6 16.1 0.5 18.6 18.3 0.3 17.6 17.4 0.2

American Indian * 20.2 * * 21.7 * * 21.4 *

White 25.5 22.4 3.1 26.0 23.4 2.6 26.1 23.2 2.9

Hispanic 17.7 17.0 0.7 20.2 19.5 0.7 18.9 18.5 0.4

Asian 24.6 23.7 0.9 28.0 26.7 1.3 25.5 24.2 1.3

Pacific Islander * 19.7 * * 21.9 * * 20.8 *

2 or more 22.5 21.3 1.2 22.8 22.4 0.4 23.0 22.4 0.6

No response 22.8 21.1 1.7 23.8 22.4 1.4 22.3 22.1 0.2

Females 19.5 19.9 -0.4 20.9 20.9 0.0 20.3 20.8 -0.5

Males 19.3 19.3 0.0 22.1 22.0 0.1 20.5 20.7 -0.2

English Mathematics Reading

 
 

Student Group HISD TX Diff HISD TX Diff HISD TX Diff
All Students 20.3 20.8 -0.5 20.5 20.8 -0.3 25% 24% 1%

African American 17.8 17.8 0.0 17.8 17.5 0.3 10% 7% 3%

American Indian * 21.2 * * 21.3 * * 25% *

White 25.0 22.8 2.2 25.8 23.1 2.7 58% 37% 21%

Hispanic 19.3 18.9 0.4 19.2 18.6 0.6 15% 11% 4%

Asian 25.2 24.3 0.9 26.0 24.9 1.1 57% 51% 6%

Pacific Islander * 20.8 * * 21.0 * * 23% *

2 or more 22.9 21.9 1.0 22.9 22.1 0.8 41% 31% 10%

No response 21.9 21.7 0.2 22.8 21.9 0.9 44% N/A N/A

Females 19.9 20.3 -0.4 20.3 20.6 -0.3 22% 21% 1%

Males 21.0 21.3 -0.3 20.8 21.0 -0.2 29% 28% 1%

College Readiness BenchmarkScience Composite

 
  *Fewer than 5 tested. N/A Not Available. 
 

 HISD African American, White, Hispanic, and Asian students outperformed or performed 

equally as well as their counterparts in the state for each subject.  

 

 HISD African American, White, Hispanic, and Asian students outperformed their 

counterparts in the state on the percent meeting the College Readiness Benchmark. 
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Table 5: 2012 Average ACT Scores, College Readiness Benchmark Results, and Differences between Student 
Groups from HISD and the Nation 

 

Student Group HISD Nation Diff HISD Nation Diff HISD Nation Diff
All Students 19.4 20.5 -1.1 21.4 21.1 0.3 20.3 21.3 -1.0

African American 16.6 16.0 0.6 18.6 17.3 1.3 17.6 17.2 0.4

American Indian * 17.1 * * 18.5 * * 18.7 *

White 25.5 22.1 3.4 26.0 22.1 3.9 26.1 22.7 3.4

Hispanic 17.7 17.7 0.0 20.2 19.4 0.8 18.9 19.0 -0.1

Asian 24.6 22.7 1.9 28.0 25.2 2.8 25.5 22.9 2.6

Pacific Islander * 18.9 * * 20.4 * * 19.8 *

2 or more 22.5 21.0 1.5 22.8 21.1 1.7 23.0 21.8 1.2

No response 22.8 20.7 2.1 23.8 21.3 2.5 22.3 21.5 0.8

Females 19.5 20.9 -1.4 20.9 20.6 0.3 20.2 21.4 -1.2

Males 19.3 20.2 -0.9 22.1 21.7 0.4 20.5 21.2 -0.7

English Mathematics Reading

 
 

Student Group HISD Nation Diff HISD Nation Diff HISD Nation Diff
All Students 20.3 20.9 -0.6 20.5 21.1 -0.6 25% 25% 0%

African American 17.8 17.2 0.6 17.8 17.0 0.8 10% 5% 5%

American Indian * 18.7 * * 18.4 * * 11% *

White 25.0 22.1 2.9 25.8 22.4 3.4 58% 32% 26%

Hispanic 19.3 18.9 0.4 19.2 18.9 0.3 15% 13% 2%

Asian 25.2 23.2 2.0 26.0 23.6 2.4 57% 42% 15%

Pacific Islander * 19.7 * * 19.8 * * 17% *

2 or more 22.9 21.2 1.7 22.9 21.4 1.5 41% N/A N/A

No response 21.9 20.9 1.0 22.8 21.3 1.5 44% N/A N/A

Females 19.9 20.5 -0.6 20.3 21.0 -0.7 22% 22% 0%

Males 21.0 21.4 -0.4 20.8 21.2 -0.4 29% 29% 0%

College Readiness BenchmarkScience Composite

 
 *Fewer than 5 tested. N/A Not Available.  
 

 HISD African American, White, and Asian students outperformed their national counterparts 

on all subjects of the ACT, and on the percent meeting the College Readiness Benchmark. 

The percentage of HISD Hispanic students meeting the College Readiness Benchmark was 

also higher than the percent for Hispanic students across the nation. 
 
Figure 3 shows the campus results ranked by the average ACT composite scores in 2012. 
Detailed ACT participation and performance results by campus for the classes of 2011 and 
2012 are shown in Appendix A (see attachment). 
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Figure 3: HISD High Schools Ranked by the Average 2012 ACT Composite Scores 
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Campus Total Tested English Math Reading Science Composite Benchmark Total Tested English Math Reading Science Composite Benchmark

Austin HS 177 12.8 16.9 14.9 15.7 15.2 3% 43 13.5 18.2 15.1 16.7 16 0%

Bellaire HS 307 24.5 25.9 24.7 24.5 25.0 52% 328 24.7 25.8 25.2 24.5 25.2 55%

Carnegie Vanguard HS 61 27.7 27.9 27.9 27.0 27.7 69% 68 27.5 28.2 29 27.5 28.2 76%

Challenge HS 36 20.2 20.2 20.9 19.1 20.3 6% 59 20.6 21.4 20.6 20.1 20.8 19%

Chavez HS 93 14.7 18.2 16.2 17.2 16.7 3% 110 15.7 18.6 16.8 17.3 17.2 5%

CLCHS 6 11.5 14.5 14.5 15.8 14.2 0% 0

Davis HS 18 15.1 17.7 16.1 16.9 16.6 0% 36 14.7 18.1 16.4 17.3 16.8 3%

DeBakey HSHP 102 27.2 29.6 27.1 26.1 27.6 71% 79 25.4 27.8 25.5 25.7 26.3 68%

East Early College HS 73 18.5 21.2 19.6 19.9 19.8 11% 57 19.1 20.6 19 19.5 19.6 5%

Eastwood 62 18.7 21.2 19.4 19.8 19.9 8% 85 18.2 20.2 18.5 18.5 19 9%

Empowerment 7 14.6 17.7 13.7 15.9 15.7 0% 0

Energized for STEM SE HS 0 5 20.6 22.6 19.6 21.6 21.4 20%

Furr HS 37 15.4 18.2 17.2 18.1 17.3 5% 17 12.8 16.5 15.1 15.7 15.1 6%

Hope Academy 2 * * * * * * 2 * * * * * *

Houston Acad for Int'l Stud 7 15.7 17.0 15.6 15.1 16.0 0% 4 * * * * * *

Houston MST 81 12.9 18.4 15.6 17.0 16.1 2% 35 14.7 18.5 15.9 17.7 16.9 3%

HSLECJ 23 16.9 17.9 18.3 19.3 18.3 13% 15 19 19.5 19.7 18.9 19.4 0%

HSPVA 57 25.2 24.3 24.7 23.3 24.5 42% 42 25.4 24.1 25.6 23.2 24.7 45%

Jones HS 34 13.3 15.7 14.1 15.3 14.8 0% 5 12.4 16.2 12.8 15.8 14.4 0%

Jordan HS for Careers 127 14.9 17.4 16.3 16.8 16.5 2% 64 12.8 16.3 14.6 15.7 14.9 2%

Kashmere HS 43 12.9 15.2 14.4 15.8 14.7 2% 30 12.8 15.6 13.7 13.7 14.1 0%

Lamar HS 330 21.3 21.4 22.0 21.6 21.7 29% 208 23 23.6 23.4 22.8 23.3 41%

Leader's Academy 2 * * * * * * 0

Lee HS 68 15.3 18.7 16.6 17.6 17.2 9% 22 15 20.3 17 17.9 17.7 0%

Madison HS 68 14.6 16.5 16.7 16.6 16.2 1% 43 15 17.3 16.2 17.2 16.6 0%

Milby HS 31 13.9 18.1 16.0 17.2 16.4 0% 99 16.6 19.2 18.1 18.3 18.2 10%

Mount Carmel 20 20.0 19.0 21.1 19.7 20.1 15% 19 16.9 17.7 18.2 18.5 18 5%

N. Houston Early Coll. HS 0 30 17.8 21.2 19.1 19 19.4 7%

REACH Charter HS 2 * * * * * * 1 * * * * * *

Reagan HS 51 15.6 19.6 17.0 17.7 17.6 14% 55 16.7 19.2 17.2 18.9 18.2 2%

Scarborough HS 15 15.9 19.3 15.9 18.5 17.5 7% 12 17.7 19.6 20.4 19.4 19.4 17%

Sharpstown HS 77 15.8 18.6 17.1 16.6 17.2 4% 16 15.5 20.9 15.9 18.1 17.7 0%

Sharpstown Int'l School 18 13.4 18.1 13.7 15.8 15.4 11% 5 18.8 21.2 19.8 18.4 19.8 20%

Sterling HS 56 13.8 16.6 15.0 15.7 15.4 0% 31 13.2 16 14.7 14.9 14.7 0%

Waltrip HS 77 17.2 18.3 18.5 18.6 18.3 4% 41 18.5 19.5 20.1 20.3 19.8 20%

Washington HS 58 16.2 19.4 17.6 18.6 18.1 12% 31 17.1 19.5 18.2 19.9 18.7 16%

Westbury HS 65 15.4 17.9 16.2 16.8 16.8 8% 98 14.9 17.5 17 16.9 16.7 7%

Westside HS 242 20.6 22.2 21.4 21.6 21.6 26% 217 20.8 23.2 21.9 21.6 22 29%

Wheatley HS 46 13.5 16.8 14.8 16.3 15.5 0% 37 13.9 16.6 14.5 15.9 15.4 5%

Worthing HS 65 14.1 16.8 14.9 16.0 15.6 0% 40 15.2 16.1 16.3 15.7 16 0%

Yates HS 48 14.6 16.9 16.1 16.6 16.2 0% 34 14.4 16.3 15.1 15.3 15.4 0%

HISD 2,692 18.4 20.5 19.4 19.6 19.6 20% 2,123 19.4 21.4 20.3 20.3 20.5 25%
Texas 101,569 19.6 21.5 20.7 20.8 20.8 24% 110,180 19.8 21.4 20.8 20.8 20.8 24%

Nation 1,623,112 20.6 21.1 21.3 20.9 21.1 25% 1,666,017 20.6 21.1 21.3 20.9 21.1 25%

*Fewer than 5 tested

2011 ACT Performance Results 2012 ACT Performance Results
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HISD Becoming #GreatAllOver
BY THE NUMBERS: SCHOLARSHIP DOLLARS AWARDED 
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MEMORANDUM                    May 2, 2012 

 

TO: Board Members 

 

FROM: Terry B. Grier, Ed. D.  

 Superintendent of Schools 

 

SUBJECT: HOUSTON INDEPENDENT SCHOOL DISTRICT NATIONAL STUDENT CLEARING 
HOUSE STUDENT TRACKER DATA FOR HIGH SCHOOLS.  

 

This report provides an analysis of the Houston Independent School Districts’ (HISD) high school 
graduates who attended a college or university over the last eight years.  In addition, the type of 
college, enrollment status, graduation status, and colleges/universities attended for a majority of HISD 
graduates will be provided.  High school campus-level data are included at the end of this report. 
Furthermore, student information may be broken down at the district and school/campus level.  
 

Purpose 
 
The National Student Clearinghouse (NSC) is a non-profit organization that is the nation's largest 
source for secondary and post-secondary student degree, diploma and enrollment verification. 
Through verification reporting procedures, they help colleges, universities, high schools and school 
districts improve efficiency, reduce workload and cost, and enhance the quality-of-service they 
provide to their students, alumni, lending institutions, employers, and other organizations. All of the 
National Student Clearinghouse programs are designed to reduce the administrative burden of 
providing educational record verification for participating schools while maintaining the confidentiality 
and privacy of records.  
 
Within the NSC organization is a program called StudentTracker, which is a unique program that is 
designed to help school districts more accurately gauge the college success of their graduates by 
answering such key questions as: 

 
 Where do my high school graduates enroll in college?  
 How long do their educational efforts persist?   
 Do they transfer between colleges?   
 Do they graduate from college?   
 What degrees do they earn?   
 What courses of study do they pursue? 

StudentTracker enables administrators in school districts to access the Clearinghouse's records on 
over 100 million students, which represent postsecondary enrollments and achievements nationwide. 
They maintain records on behalf of more than 3,300 colleges and universities that enroll 17 million 
students — 92 percent of total U.S. enrollment in higher education. These institutions have authorized 
the Clearinghouse to provide this information to high schools and school districts in order to help them 
improve their educational programs. However, it should be noted that not all graduates are found 
through the StudentTracker although they may have enrolled in a post-secondary institution.  
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Results 
 
In the following charts, the results from the classes of 2004–2011 are presented as the percentage of 
students enrolled in college, institution level, institution location, and most common institutions of 
enrollment. Attached is a list of the most common institutions of enrollment for HISD graduates from 
the NSC data (see Appendix A). Appendix B shows the percent of students enrolled in college the 
fall immediately following graduation from high school for the class of 2010. 

 

 
Data Source: NSC Student Tracker Table, April 2012. 

  

 For the class of 2011, the percent of graduates who were enrolled in college immediately 

following graduation was 53 percent. This percent of students enrolled in college the fall 

immediately following graduation remained constant from 2010. 

 

 The percent of graduates who attended college immediately after graduating from high school 

increased from 2004. 
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Data Source: NSC Student Tracker Table, April 2012. 

 

 For the class of 2011, the percent of graduates who were enrolled in a 4-year institution was 33 

percent. This was a decrease of two percentage points for graduates who were enrolled in a 4-

year institution from the class of 2010. 

 

 The percent of 2011 graduates who enrolled in a two year institution was 20 percent. This was 

an increase of two percentage points from the class of 2010. 

 

 Since 2004, the percent of students attending a 4-year institution has declined by four 

percentage points from 37 percent in 2004 to 33 percent in 2011. 

  

 The percent of students attending a 2-year institution increased by five percentage points since 

2004, from 15 percent to 20 percent in 2011.  
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Data Source: NSC Student Tracker Table, April 2012. 

 

 The percent of graduates who attend a college in-state has increased by one percentage point 

from last year.  

 

 The percent of graduates who attend a college out-of-state has declined by one percent from 

2010 to 2011.  

 

 Since 2004, the percent of students attending college in-state has increased by two 

percentage points from 45 percent in 2004 to 47 percent in 2011. 

 

 The percent of students attending a college out-of-state has remained constant at six percent 

from 2004 to 2011. 
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Data Source: NSC Student Tracker Table, April 2012. 

 

 For the class of 2009, the percent of graduates who returned to college for a second year was 

85 percent. This was a decrease of two percentage points from the graduates of the class of 

2008. 

 

 The percent of graduates who returned to college for a second year has remained constant at 85 

percent from 2004 to 2009. 
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        Data Source: NSC Student Tracker Table, April 2012.  
         Note: The Percent of High School Class with a College Degree is based on a six-year degree completion rate at two-and four year
  institutions. Only associates, bachelors and advanced degrees are counted in these rates.  
 The Class of 2004 did not have any students graduate in 2 years or less.  

 

 For the class of 2004, the percent of high school graduates who earned a college degree within 

six years was 25 percent. 

 

 The percent of high school graduates who earned a college degree in 2005 was 27 percent.  
 

 From 2004 to 2005, the percent of Houston Independent School District graduates who earned a 

college degree within six years increased by 2 percentage points from 25 percent in 2004 to 27 

percent in 2005. 

 

School-Level Results 

School-level results by campuses for percent of students enrolled in college the fall immediately 
following graduation from high school is provided in Figure 6. Additional information on individual 
school college enrollment such as the percent of students in college, the percent of students by 
institutional level, the percent of students by institutional location, the percent of freshman who 
returned for a second year, and the percent of students with a college degree are located on the HISD 
Research and Accountability portal or click here. 
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Figure 6: Percent of Students Enrolled in College the Fall Immediately 
Following Graduation From High School, Class of 2011

Data Source: NSC Student Tracker Table, April 2012. 
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Should you have any questions or require any further information, please contact me or Carla Stevens 

in the Department of Research and Accountability, at 713-556-6700. 

 

   __TBG 

 

 

c: Superintendent’s Direct Reports 

 Chief School Officers 

 School Improvement Officers  

High School Principals  

 Alan Summers 

Martha Salazar-Zamora 

 Matilda Orozco 

 Nancy Gregory 

Sowmya Kumar 
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Appendix A 
Most Common Institutions of Initial Enrollment for Houston Independent School District Graduates- by Number of Students, 

Class of 2011 
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Rank Name State Level Type        Total  

1 HOUSTON COMMUNITY COLLEGE 

 

TX 2-year Public        8,914  

2 UNIVERSITY OF HOUSTON 

 

TX 4-year Public        4,324  

3 UNIVERSITY OF HOUSTON-DOWNTOWN 

 

TX 4-year Public        2,860  

4 TEXAS SOUTHERN UNIVERSITY 

 

TX 4-year Public        1,989  

5 UNIVERSITY OF TEXAS AT AUSTIN 

 

TX 4-year Public        1,971  

6 SAN JACINTO COLLEGE 

 

TX 2-year Public        1,247  

7 TEXAS A&M UNIVERSITY 

 

TX 4-year Public        1,214  

8 PRAIRIE VIEW A&M UNIVERSITY 

 

TX 4-year Public        1,208  

9 UNIVERSITY OF TEXAS - SAN ANTONIO 

 

TX 4-year Public          939  

10 LAMAR UNIVERSITY - BEAUMONT 

 

TX 4-year Public          729  

11 SAM HOUSTON STATE UNIVERSITY 

 

TX 4-year Public          642  

12 STEPHEN F. AUSTIN STATE UNIVERSITY 

 

TX 4-year Public          511  

13 LONE STAR COLLEGE SYSTEM DISTRICT 

 

TX 2-year Public          475  

14 BLINN COLLEGE 

 

TX 2-year Public          421  

15 TEXAS STATE UNIVERSITY - SAN MARCOS 

 

TX 4-year Public          411  

16 UNIVERSITY OF ST THOMAS 

 

TX 4-year Private        349  

17 HOUSTON BAPTIST UNIVERSITY 

 

TX 4-year Private        328  

18 TEXAS TECH UNIVERSITY, LUBBOCK 

 

TX 4-year Public         279  

19 BAYLOR UNIVERSITY 

 

TX 4-year Private        268  

20 LOUISIANA STATE UNIVERSITY - AG 

 

LA 4-year Public         228  

21 RICE UNIVERSITY 

 

TX 4-year Private        221  

22 DEVRY UNIVERSITY - HOUSTON 

 

TX 4-year Private        197  

23 ST EDWARDS UNIVERSITY 

 

TX 4-year Private        143  

24 TEXAS CHRISTIAN UNIVERSITY 

 

TX 4-year Private        110  

25 TRINITY UNIVERSITY 

 

TX 4-year Private         99  

* Data Source: NSC Student Tracker Table, April 2012. 

Houston ISD Appendix Page 55



54%

45%

30%

72%

53%

59%

50%

47%

39%

43%

33%

47%

15%

28%

89%

45%

49%

33%

38%

80%

32%

50%

42%

85%

71%

25%

82%

53%

43%

89%

60%

73%

94%

37%

24%

47%

79%

91%

78%

33%

0% 20% 40% 60% 80% 100%

Yates HS

Worthing HS

Wheatley HS

Westside HS

Westbury HS

Washington HS

Waltrip HS

Sterling HS

Sharpstown HS

Scarborough HS

Sam Houston MSTC

Reagan HS

REACH Charter

New Aspirations

Mount Carmel Academy

Milby HS

Madison

Lee HS

Leaders Academy

Lamar HS

Kashmere 

Jordan HS

Jones HS

HSPVA

HSLECJ

HSBES

Houston Academy for International S.

HISD  

Furr HS

Empowerment 

Eastwood 

East Early College HS

Debakey

Davis HS

Contemporary Learning Center

Chavez HS

Challenge HS

Carnegie Vanguard HS

Bellaire HS

Austin HS

Appendix B: Percent of Students Enrolled in College the Fall 
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MEMORANDUM                                                                                                       June 11, 2013 
                                                                                                                                    
TO:  Board Members 
 
FROM: Terry B. Grier, Ed.D. 
 Superintendent of Schools 
 

CONTACT: Carla Stevens, (713) 556-6700 
 
SUBJECT: 2012–2013 STAAR GRADES 3–8 RESULTS: PHASE-IN STANDARDS 
 
The attached report provides the results of the spring 2013 State of Texas Assessments of 
Academic Readiness (STAAR). At grades 3–8, students are tested in mathematics and reading. 
Students are also tested in writing at grades 4 and 7, science at grades 5 and 8, and social 
studies at grade 8.   
 
This report provides the results for the spring 2013 assessments of STAAR, STAAR Spanish, 
STAAR L, STAAR Modified and STAAR Alternate for Students with Disabilities. 
 
Findings: 

 Regarding satisfactory performance on the STAAR exam, grade 3 exhibited the largest 
gains between 2012 and 2013 on the reading portion (3 percentage points), followed by 
grade 7 (2 points), and grade 8 (1 point).  For mathematics, grade 8 improved 
satisfactory performance by 5 percentage points between years, while grade 7 showed a 
3-point improvement.  On the science portion, grade 8 showed a 2-point improvement 
between years. 

 

 For STAAR Spanish, grade 5 demonstrated a 14-point increase in satisfactory 
performance between 2012 and 2013 on the reading portion, followed by a 1-point 
increase in Grade 3.  For mathematics, grade 3 increased satisfactory performance by 1 
percentage point. 

 

 Regarding advanced performance on the STAAR exam, all grade levels showed 
consistent or improved performance on the reading portion of the exam between 2012 
and 2013.  For mathematics, all grade levels showed improved advanced performance 
outside of grade 6.  For science and social studies, advanced performance was 
consistent with the prior year with the exception of 5th grade science. 

 

 For STAAR Spanish, 5th graders improved their advanced performance by 5 percentage 
points in reading, followed by a 3-point improvement in grade 3 between 2012 and 2013.  
For mathematics, both 3rd and 4th graders exhibited a 1-point increase in advanced 
performance.   

 

 Regarding satisfactory performance for the combined STAAR and STAAR Spanish 
versions of the exam, Asian students exhibited an increase in satisfactory performance 
for all subjects, for all students in grades 3-8 between 2012 and 2013.  White students in 
grades 3-8 showed consistent or increased satisfactory performance for all subjects with 
the exception of writing. Hispanic students in grades 3-8 increased satisfactory 
performance in social studies, while African American students in grades 3-8 
demonstrated consistent or increased satisfactory performance in reading and social 
studies.   
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Administrative Response 
The district goal is to prepare students in all subject areas to ensure mastery of all exams.  
However, some students do require additional support to master content that will equip them to 
pass STAAR.  For this reason, the Houston Independent School District has several initiatives 
currently in place and several planned for the 2013-2014 school year, to address our students’ 
deficiencies and ensure that all students are well prepared. 
 
Academic Services will continue to focus on the following: 

 Providing campus and classroom-level support for the implementation of targeted 
accommodations for special education students in general education classes  

 Moving special education students to more inclusive placements so that they receive 
rigorous instruction in all academic areas   

 Providing campus and classroom-level support to improve classroom management and 
student behavior  

 Providing access for special education students to assistive technology and 
supplementary aids so that they can be instructed in inclusive settings  

 Ensuring understanding of assessment selection criteria for STAAR Modified and 
STAAR Alternate so that appropriate assessments are selected 

 Strengthening Spanish Language Arts instruction in the lower grades to increase literacy 
development 

 Streamlining progress monitoring to provide greater structure and instruction in English 
at the elementary level 

 Aligning curriculum to ensure that English language development is taught through 
science, starting in kindergarten 

 Aligning the bilingual program so that a gradual release from Spanish to English occurs, 
preventing a sharp transition for students entering 5th grade 

 Embedding differentiation strategies in district curriculum to address the learning needs 
of all students, including English language learners (ELL), student with disabilities 
(SWD), and gifted and talented (GT) students.  

 Clearly stating standards in curriculum documents to support teacher targeting and 
identification of learning targets, i.e., TEKS (Texas Essential Knowledge and Skills), 
ELPS (English Language Proficiency Standards), and CCRS (College and Career 
Readiness Standards)  

 Providing embedded formative assessments in every district planning guide to equip 
teachers to measure student mastery of standards and re-teach when necessary 

 Offering training to district personnel on Neuhaus reading strategies embedded in district 
curriculum, as well as training on use of Istation and Think Through Math to monitor 
student progress 

 Developing district-level benchmarks to support campuses in their evaluation of student 
mastery of state standards 

 Creating exemplar units to model cohesive lesson planning and effective classroom 
practice  

 Partnering with Professional Support and Development (PSD) to plan and deliver 
professional development targeting challenging teaching and learning areas 

 Doing walk-throughs with the School Offices to support development of teachers and to 
support  implementation of district curriculum  

 Supporting the implementation of the Secondary Reading Initiative with Neuhaus 
curriculum and specialized staff development for teachers 
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 Expanding the Response-to-Intervention (RtI) plan to provide a cohesive framework for 
aligning student support services 
 

 
Elementary School Offices will continue to focus on the following: 
A. Intervention before, during and after school 

 Daily objective-driven lessons  

 Daily differentiated small group instruction with an expectation that small group lesson 
plans will be created 

 Identify “Best Practice Schools” with similar populations to address the increased 
student performance gaps 

 Closely monitor the usage and implementation of the Response to Intervention (RTI) and 
Intervention Assistance Teams (IAT) systems 

 Require lessons plans for all afterschool and Saturday tutorials as well as daily push-ins 
and pullouts 

 Implement systems to track student acceleration and remediation based on unit 
assessments 

 Develop and implement systems to ensure that highly effective teachers/personnel are 
providing interventions 

 Assess the student's potential challenges to determine the extenuating  circumstances 
that prevent the student from achieving success and develop possible alternatives 
including, but not limited to, academic, social services, etc. 

 
B. Resources and /or programs 

 Schedule and support Professional Learning Communities (PLCs) at all campuses  

 Monitor student assessments, and grades to ensure that failing students receive early, 
intensive interventions including in-school, after-school, and weekend tutorials 

 Implement SIOP strategies to support English language learners (ELL) as they transition 
into all English classes 

 Teacher Development Specialists (TDS) will focus on curricular implementation to 
improve core instruction and planning that will align with the TEKS 

 Evaluate all programs that are being used to supplement or support the curriculum  

 Provide a list of effective resources for any programs deemed ineffective 

 Unit assessments will be provided by HISD’s curriculum department as scheduled on the 
district pacing calendars  

 Administer two district-created cumulative benchmark assessments, one in the first 
semester and another in the second semester 

 Post-assessment data debriefs will occur at the campus leadership level 

 Conduct research analysis on correlation between Istation, Think through Math and 
STAAR  
 

C. Instructional Practices  

 Emphasize K-12 math instruction to ensure that foundational math skills support the 
development of students 

 Authentic student work will be evident from the first week of school  

 Implement a consistent school-wide writing and science instruction beginning at 
kindergarten to support students development of foundational skills 

 Analyze English as a second language (ESL) data and student progress in exiting the 
bilingual program 
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 Monitor  ESL instruction in schools  

 Discuss appropriate language of testing for children in bilingual programs separating 
the Stanford from Aprenda scores on the principals' assessment so that no one school 
can have scores that are inflated due to high Aprenda scores and low Stanford or visa-
versa. This will allow us to clearly note performance issues at the lower grades and to 
help get to the root cause analysis 

 Emphasize reading in the transitional bilingual classrooms. As the Spanish STAAR 
results can attest, our Spanish instruction is solid; however, the performance of the 
transitional bilingual students is lagging 

 Assist teachers in identifying and addressing student concerns through ongoing weekly 
PLC's attended by campus administrators 

 
D. Professional Development 

 Visit three districts: Spring Branch, Chapel Hill, North Carolina and Clark County, 
Nevada to review their Dual Language Programs 

 Continue to participate in Neuhaus reading trainings, professional development, and 
walkthroughs that address the components of foundational literacy 

 Monthly Instructional Rounds led by NCUST and/or School Support Officers (SSOs)  

 Cohorts of no more than 5 principals will be created by problem of practice to target 
needs, check progress, and provide professional learning 

 Coordinate targeted workshops for leadership and teachers in reading, math, and 
instructional practice with the curriculum and professional development 

 At a minimum CSOs will visit 
o Level 3 and 4 schools monthly 
o Level 1 and 2 schools every other month 
o Minimum of Bi-monthly SSO/Principal 1:1 meeting 

 
Middle School Office 
In the middle schools, specific strategies have been put in place to better prepare students and 
ensure their success for the 2013-2014 school years. 
 
A. Intervention 

 Students will continue to be progress monitored using a variety of monitoring systems 
including Istation, Portals, LANGUAGE, READ 180, and System 44 to determine the 
effectiveness of instruction and interventions.  Student schedules will be altered to adapt 
to the need for interventions. 

 Istation formative assessments will be incorporated as the framework for Response to 
Interventions (RtI) in support of the district’s secondary reading initiative.  Istation will be 
incorporated for seventh grade students during the 2013-2014 school years.  

 CSO will conduct walkthrough with Curriculum and Instruction director to ensure 
classroom instruction is in alignment with the district’s curriculum. 

 CSO will meet every nine weeks with teacher leaders and principals of selected 
campuses to ensure proper support in the areas of professional development, 
curriculum, and assessment.   

 CSO, SSOs and principals will review benchmark data to ensure that interventions are 
incorporated and teachers provided the appropriate levels of support from professional 
development and curriculum and instruction department.  

 CSO will coordinate with Springboard to complete walkthroughs to ensure that effective 
practices and fidelity to curriculum is being addressed.  
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 CSO and SSO’s will continue to monitor the development and implementation of school 
budgets to ensure that budget allocations, expenditures, and resources are aligned with 
the district’s positioning statement, and their own schools’ position statements, in 
regards to the implementation of math, reading, and safety. 
 

B. Resources and/or programs 

 Principals may use Istation’s reading intervention program according to student data, or 
as a supplemental intervention strategy, based on student data. 

 Teacher Development Specialists will continue to provide support during PLCs in all core 
areas 

 Principals will continue to incorporate strategic marketing to assess their community and 
support structures and to reallocate budgeted funds to target reading, math, and safety 
for their students.   
 

C. Instructional Practices 

 Think Through Math will be implemented to support teachers in addressing math 
instructional needs.   

 Principals will continue to participate in Neuhaus reading trainings, professional 
development, and walkthroughs that address the components of foundational literacy – 
decoding, fluency, vocabulary, comprehension and writing. 

 Principals will ensure that 8th grade ReadiStep assessment is scheduled at the 
beginning of the 8th grade to measure reading, writing, and math skills, and is used to 
identify students who may need more support as well as students who may be ready for 
more rigorous instruction.  
 

D. Teacher Training 

 National Center for Urban School Transformation (NCUST) will continue to support 
CSO, SSOs, and principals during site visits and walkthroughs in our Tier III and IV 
schools to implement best practices for urban schools in order to improve rigor, 
instructional practice, school culture and climate. 

 Additional middle schools will be added to the Teach Like a Champion cohort to address 
effective teaching strategies and classroom management best practices, routines, and 
techniques from the seven middle schools piloting the program. 
 

Should you have further questions, please contact my office or Carla Stevens in the Department 
of Research and Accountability at (713) 556-6700. 

                     __TBG 
  

Attachments 

cc: Superintendent’s Direct Reports 

Chief School Officers 

 School Support Officers 

Nancy Gregory 

Altagracia Guerrero 

Lupita Hinojosa 

Sowmya Kumar 
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MEMORANDUM May 24, 2013 
 
 
TO:  Board Members 
 
FROM: Terry B. Grier, Ed.D. 
 Superintendent of Schools 
 

CONTACT: Carla Stevens, (713) 556-6700 
 
SUBJECT: 2013 TAKS EXIT-LEVEL RESULTS 
 
The exit-level TAKS results for 2013 have arrived. The State of Texas Assessments of 
Academic Readiness, or STAAR, replaced the TAKS program in spring 2012 at grades 3–8, 
and for first-time 9th graders TAKS tests are replaced with twelve STAAR end-of-course (EOC) 
assessments. The TAKS program is still the graduation requirement for students who entered 
high school prior to the 2011–2012 school year. This memo presents 2011–2012 and 2012–
2013 TAKS results for all subjects for the district and state, by student groups, and at the 
campus level. In addition, figures depicting five-year trends for percent passing and commended 
are included. The state 2013 TAKS results have not been released by TEA at present. 
 
Table 1 shows the percent passing at the state standard, the percent commended, and the 
average scale score for spring 2012 and 2013 for the district and state.  
 
 

Table 1: District and State English TAKS Results: 2012 and 2013  
   2012 2013 

Grade 
District/ 
Texas 

Percent 
Passing 

Percent 
Commend 

Avg. 
Scale  

Percent 
Passing 

Percent 
Commend 

Avg. 
Scale  

ELA       

 11 HISD 90 23 2283 92 21 2278 
 State 93 28 2303    

Math        
11 HISD 89 31 2311 87 23 2270 
 State 91 32 2313    

Science        
11 HISD 92 24 2291 94 18 2275 
 State 94 26 2301    

Social Studies        
11 HISD 98 60 2424 98 59 2420 
 State 98 63 2439    

All Tests        
11 HISD 82 11 N/A 82 9 N/A 
 State 86 13 N/A    

  
 

 The percent passed increased from 2012 to 2013 for grade 11 in ELA and science and 
remained the same for social studies and for all tests taken. The commended rate for juniors 
decreased for all subjects and for all tests taken. 
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Table 2 shows the percent passed at the state standard, the percent commended, and the 
average scale score for spring 2012 and 2013 for the district and state on the TAKS-Modified. 
The TAKS-Alt was not given in spring of 2013 because it was replaced by the STAAR Alternate. 
 
 

Table 2: District and State English TAKS-Modified Results: 2012 and 2013  
   2012 2013 

Grade 
District/ 
Texas 

Percent 
Passing 

Percent 
Commend 

Avg. 
Scale  

Percent 
Passing 

Percent 
Commend 

Avg. 
Scale  

ELA       

 11 HISD 60 5 2139 72 9 2168 
 State 74 12 2193    

Math        
11 HISD 46 2 2094 49 3 2109 
 State 61 6 2142    

Science        
11 HISD 37 1 2057 41 8 2077 
 State 56 4 2118    

Social Studies        
11 HISD 50 1 2104 50 3 2119 
 State 61 4 2138    

All Tests        
11 HISD 27 0 N/A 35 2 N/A 
 State 47 3 N/A    

  
 

 The percent passed increased or remained the same on the TAKS-Modified for grade 11 in 
all subjects and for all tests taken from 2012 to 2013. The average scale score increased for 
all subjects from 2012 to 2013. 
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Figure 1 shows the 2009–2013 percent passed by subject for all students in grade 11, and 
Figure 2 shows the five-year performance for the percent commended by subject for all 
students in grade 11. 
 

 
 
 

 
 
  

ELA Math Science Social Studies All Tests

2009 90 80 83 96 72

2010 90 87 89 97 79

2011 92 87 88 98 79

2012 90 89 92 98 82

2013 92 87 94 98 82
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Figure 1: HISD TAKS 2013 Exit, Percent Passed (All Students)

ELA Math Science Social Studies All Tests

2009 26 26 16 42 9

2010 24 22 14 50 7

2011 19 23 23 53 9

2012 23 31 24 60 11

2013 21 23 18 59 9
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Figure 2: HISD TAKS 2013 Exit, Percent Commended (All Students)
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Table 3 shows the 2012 and 2013 TAKS exit-level performance by student group. 
 
 

Table 3: TAKS Districtwide Results by Ethnicity, 2012 and 2013 
   English 

Language Arts 
Mathematics Social  

Studies 
Science  All Tests 

Taken 

 
 

Year 
N 

Took* 
% 

Pass 
% 

Comm 
% 

Pass 
% 

Comm 
% 

Pass 
% 

Comm 
% 

Pass 
% 

Comm 
% 

Pass 
% 

Comm 
All 
Students 

2013 9,621 92 21 87 23 98 59 94 18 82 9 

2012 9,912 90 23 89 31 98 60 92 24 82 11 

American 
Indian 

2013 26 96 8 88 16 100 42 88 8 77 0 

2012 29 79 7 81 22 100 54 81 22 72 3 

Asian 
American 

2013 409 92 51 93 61 98 79 94 52 89 38 

2012 406 89 52 92 66 98 78 94 53 85 41 

African 
American 

2013 2,441 91 13 82 12 97 49 92 11 77 4 

2012 2,699 89 17 85 19 97 53 90 16 78 6 

Hispanic 2013 5,605 92 18 87 21 98 57 94 15 82 5 

2012 5,719 90 19 90 29 97 58 93 21 82 8 

Hawaiian/ 
Pacific Is. 

2013 19 89 28 72 33 89 67 94 22 63 16 

2012 24 92 46 96 48 100 83 91 39 88 25 

White 2013 1,030 97 45 93 47 99 82 98 40 91 25 

2012 923 97 51 96 58 99 85 98 52 93 35 

2 or More 
Eth. Gr. 

2013 70 100 45 97 48 100 84 100 41 97 29 

2012 75 99 58 90 48 97 77 92 41 88 35 

Econ 
Disadv. 

2013 6,720 91 16 86 18 97 53 93 13 80 5 

2012 7,027 89 17 88 26 97 55 91 19 80 7 

ELL 2013 595 46 1 55 5 83 20 66 2 32 0 

2012 574 37 1 62 9 83 19 65 3 30 1 

SWD 2013 528 60 1 45 3 87 22 68 3 33 0 

2012 572 54 3 48 3 87 18 59 2 31 1 

*Number of students for All Tests Taken. 

 
 
 The percent passed on the exit-level TAKS increased or remained the same from 2012 to 

2013 in all subjects and on all tests taken for Asian American students. The percent passed 
on the exit-level TAKS increased or remained the same from 2012 to 2013 in ELA, social 
studies, science, and on all tests taken for all students, Asian American, African American, 
Hispanic, White, economically disadvantaged, English language learners (ELL), and 
students with disabilities (SWD). The percent passed increased for Asian American students 
in mathematics over the same time. 
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Appendix A contains campus tables that provide the average scale score, percent passing, and 
percent commended.  
 
Administrative Response 
Looking to the future, the number of TAKS retesters will dwindle. In order to ensure that every 
student meets graduation testing requirements in the shortest possible time, a set of ongoing 
supports for improving student outcomes on exit-level retesting include a cross-departmental 
approach with: 

 Curriculum planning guides to assist with focus on standards 

 TAKS review materials 

 Continuous analysis of data leading to differentiated responses 

 Identification of high-yield strategies and high impact standards 

 Individualized plans of action for students, in particular, special population students 

 Online reading course for ELL students 

 Tracking and monitoring of each struggling student 

 Training for teachers in using appropriate accommodations 
 
The Curriculum Department has developed curriculum planning guides for teachers and 
administrators that provide the following:  

 Targeted support for school interventions for all tested content areas, including links to 
released TAKS assessment items and writing prompts by student expectation and TAKS 
objectives;  

 Social Studies TAKS review materials and academic vocabulary flash cards in both 
English and Spanish;  

 Mathematics strategies for differentiating instruction using the graphing calculator and 
virtual manipulatives;   

 Additionally, curriculum managers regularly meet with campus content-area department 
chairs to analyze TAKS results to inform instruction and develop targeted interventions.   
 

The district curriculum documents for schools maintain a tight focus on the state standards and 
are designed so that students have multiple opportunities to master key concepts and skills 
needed on the exit-level TAKS.   
 
In addition, Curriculum managers consult frequently with their Professional Support and 
Development counterparts and with High School Office personnel on high-yield strategies to 
support student mastery of the hard-to-learn TAKS standards.  This year's summer school 
training for teachers emphasizes the analysis of student performance data so that summer 
school instruction can be differentiated to address the individual needs of each student.  
Summer school curriculum documents for courses assessed by end-of-course tests target 
the commonly assessed standards with which students struggle. 
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Should you have further questions, please contact my office or Carla Stevens in the Department 
of Research and Accountability at 713-556-6700. 
 

   __TBG 
 
  
Attachments 
 

cc: Superintendent’s Direct Reports 

Chief School Officers 

 School Support Officers 

High School Principals 

  

 

Houston ISD Appendix Page 67



 
* FEWER THAN 5 STUDENTS TESTED 
HISD RESEARCH & ACCOUNTABILITY_________________________________________________________________________________________________________________________6 

 

Appendix A: 2013 TAKS Results by Campus 
  ELA Mathematics Social Studies Science All Tests Taken 

Campus Grade Year 
Scale 
Score 

% 
Pass 

% 
Comm 

Scale 
Score 

% 
Pass 

% 
Comm 

Scale 
Score 

% 
Pass 

% 
Comm 

Scale 
Score 

% 
Pass 

% 
Comm 

% 
Pass 

% 
Comm 

Advanced  
Virtual Academy 

11 
2013 2183 83 0 2109 55 0 2222 88 12 2170 80 2 50 0 

2012 2099 50 0 2051 34 2 2163 72 6 2085 44 2 30 0 

Austin 11 
2013 2248 91 13 2253 88 18 2404 97 60 2257 93 13 81 4 

2012 2246 90 12 2303 93 29 2424 97 62 2298 95 22 85 4 

Bellaire 11 
2013 2341 95 39 2351 91 43 2498 99 75 2325 97 33 87 21 

2012 2382 96 47 2401 91 50 2510 98 75 2334 95 36 89 29 

Carnegie 
Vanguard 

11 
2013 2487 100 82 2537 100 83 2630 100 100 2453 100 67 100 57 

2012 2486 100 79 2543 100 83 2624 100 98 2455 100 72 100 55 

Challenge 11 
2013 2383 100 56 2361 100 40 2571 100 93 2353 99 35 99 9 

2012 2413 99 53 2443 100 64 2507 100 81 2415 100 55 99 35 

Chavez 11 
2013 2245 90 13 2242 85 16 2342 96 40 2236 91 10 78 3 

2012 2259 91 15 2294 93 25 2385 97 55 2259 93 13 85 4 

Community 
Services 

11 
2013 * * * 2002 13 0 2223 78 11 2135 78 0 22 0 

2012 2153 60 0 * * * * * * * * * 50 0 

Davis 11 
2013 2239 90 14 2185 74 10 2316 95 32 2205 89 6 69 3 

2012 2219 83 10 2230 80 15 2325 93 34 2215 85 9 69 3 

DeBakey  11 
2013 2440 99 69 2554 99 89 2665 100 98 2492 100 79 99 56 

2012 2473 100 79 2647 100 99 2648 100 100 2566 100 94 100 75 

East Early 
College 

11 
2013 2380 100 55 2421 100 65 2556 100 94 2394 100 48 100 28 

2012 2365 99 39 2463 100 69 2477 100 79 2413 100 57 99 23 

Eastwood 
Academy 

11 
2013 2359 100 41 2390 99 58 2578 100 92 2377 100 41 99 21 

2012 2355 99 39 2403 99 50 2530 100 92 2382 99 51 98 21 

Empowerment 11 
2013 2344 100 33 2449 100 67 2411 100 44 2353 100 22 100 11 

2012 2364 100 34 2407 100 46 2456 100 78 2399 100 54 100 20 

Energ.for  
STEM C 

11 
2013 2231 100 10 2161 80 0 2304 90 40 2228 80 10 70 0 

2012 2312 97 21 2325 100 24 2461 100 93 2321 100 21 97 3 

Energ.for  
STEM W 

11 
2013 2301 100 25 2365 100 42 2716 100 98 2401 100 46 100 8 

2012 2274 96 18 2383 100 46 2533 100 89 2335 100 32 96 7 

Furr 11 
2013 2270 94 16 2244 91 16 2396 99 54 2260 93 11 86 6 

2012 2212 83 6 2167 77 7 2291 93 20 2193 85 4 64 1 
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Appendix A: 2013 TAKS Results by Campus 
  ELA Mathematics Social Studies Science All Tests Taken 

Campus Grade Year 
Scale 
Score 

% 
Pass 

% 
Comm 

Scale 
Score 

% 
Pass 

% 
Comm 

Scale 
Score 

% 
Pass 

% 
Comm 

Scale 
Score 

% 
Pass 

% 
Comm 

% 
Pass 

% 
Comm 

Harper 
Alternative 

11 
2013 2041 57 0 2002 17 0 2060 20 0 1992 40 0 22 0 

2012               

Hope Academy 11 
2013 2150 73 0 2052 38 0 2184 86 0 2139 77 0 32 0 

2012 2119 59 3 2020 18 0 2170 73 3 2070 42 0 12 0 

Hou. Acad. Int’l 
Studies 

11 
2013 2340 100 34 2353 99 41 2471 100 81 2377 100 44 99 17 

2012 2378 100 51 2410 100 54 2494 100 83 2363 100 37 100 18 

HSLECJ 11 
2013 2388 100 48 2307 98 26 2498 100 78 2314 100 20 98 10 

2012 2365 99 37 2345 98 36 2446 99 62 2329 98 30 95 14 

HSPVA 11 
2013 2451 100 71 2443 100 58 2575 100 91 2385 100 45 100 34 

2012 2493 100 73 2443 99 63 2565 100 92 2414 99 58 98 47 

Houston  
M, S, T  

11 
2013 2246 90 11 2245 88 16 2373 98 49 2241 95 7 82 2 

2012 2247 87 13 2277 86 25 2375 96 49 2223 86 8 74 3 

Jones 11 
2013 2165 78 1 2167 73 9 2258 86 21 2168 81 1 64 0 

2012 2204 85 7 2170 67 7 2308 96 26 2166 80 2 61 2 

Jordan, Barbara 11 
2013 2239 93 8 2266 92 19 2360 99 40 2254 92 11 83 2 

2012 2253 92 11 2345 95 35 2450 100 70 2312 97 22 88 5 

Kashmere 11 
2013 2149 74 4 2145 64 4 2335 96 43 2176 79 1 59 0 

2012 2206 82 7 2216 82 10 2360 99 40 2213 84 5 69 2 

Lamar 11 
2013 2319 97 29 2322 95 31 2491 99 77 2335 99 31 93 14 

2012 2320 96 34 2345 96 37 2497 100 79 2344 97 37 92 17 

Lee 11 
2013 2223 84 11 2211 80 13 2336 96 37 2221 87 8 72 2 

2012 2222 83 11 2268 87 25 2368 97 47 2232 89 9 74 3 

Madison 11 
2013 2230 88 9 2221 86 10 2400 98 56 2238 95 9 78 2 

2012 2238 88 11 2272 88 20 2383 97 53 2251 90 12 78 4 

Milby 11 
2013 2225 90 8 2219 82 15 2426 97 61 2236 94 9 75 1 

2012 2234 89 8 2279 89 22 2433 99 63 2280 92 18 82 2 

Mt. Carmel 11 
2013 2304 98 24 2245 93 14 2426 100 64 2270 99 14 92 2 

2012 2290 99 21 2291 94 18 2399 100 59 2304 97 15 93 7 

North Houston 
Early College 

11 
2013 2334 100 36 2413 99 60 2470 100 80 2338 100 35 99 17 

2012 2359 99 39 2501 100 73 2529 100 93 2414 100 52 99 19 
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Appendix A: 2013 TAKS Results by Campus 
  ELA Mathematics Social Studies Science All Tests Taken 

Campus Grade Year 
Scale 
Score 

% 
Pass 

% 
Comm 

Scale 
Score 

% 
Pass 

% 
Comm 

Scale 
Score 

% 
Pass 

% 
Comm 

Scale 
Score 

% 
Pass 

% 
Comm 

% 
Pass 

% 
Comm 

Pro-Vision 11 
2013               

2012 2141 75 0 1996 22 0 2169 78 0 2076 44 0 11 0 

REACH 11 
2013    * * * 2156 60 0 * * * * * 

2012               

Reagan 11 
2013 2275 97 15 2283 92 21 2415 100 60 2271 97 12 89 4 

2012 2298 95 22 2346 93 38 2427 100 65 2326 98 32 89 12 

Scarborough 11 
2013 2240 90 14 2188 78 12 2301 93 26 2222 90 10 71 2 

2012 2226 85 10 2233 79 17 2330 94 34 2223 84 9 68 3 

Sharpstown 11 
2013 2201 82 6 2218 77 17 2330 90 38 2242 89 13 70 2 

2012 2259 90 16 2279 85 26 2385 97 48 2262 90 20 79 9 

Sharpstown 
International 

11 
2013 2284 93 21 2240 91 10 2459 99 65 2274 95 14 87 4 

2012 2300 94 24 2309 92 25 2439 100 73 2306 96 28 88 9 

Sterling 11 
2013 2218 90 6 2196 85 4 2320 97 30 2200 88 1 75 1 

2012 2201 79 7 2220 87 6 2357 98 35 2222 85 9 68 1 

Texas 
Connections 

11 
2013 2283 97 22 2195 72 14 2379 98 48 2252 94 12 73 7 

2012               

Vision Academy 11 
2013 2180 86 0 2076 36 0 2259 93 7 2173 93 0 36 0 

2012 * * *          * * 

Waltrip 11 
2013 2280 97 17 2232 89 11 2408 98 55 2255 95 12 85 5 

2012 2284 94 21 2295 94 24 2415 99 59 2288 96 18 88 7 

Washington 11 
2013 2248 94 14 2257 87 22 2384 99 53 2277 96 19 84 6 

2012 2240 87 12 2235 79 21 2363 97 44 2239 88 14 71 6 

Westbury 11 
2013 2223 85 11 2181 76 7 2341 96 41 2225 90 6 71 2 

2012 2226 82 15 2230 83 16 2364 96 44 2246 88 17 73 6 

Westside 11 
2013 2301 95 24 2292 88 27 2464 99 72 2293 97 20 86 9 

2012 2311 95 30 2331 91 36 2463 99 72 2311 97 29 88 15 

Wheatley 11 
2013 2190 80 3 2159 71 5 2254 91 20 2169 78 4 62 1 

2012 2216 84 9 2258 86 17 2342 95 45 2281 91 24 74 1 

Worthing 11 
2013 2184 81 6 2117 54 3 2290 97 29 2172 74 5 45 0 

2012 2212 83 7 2228 80 13 2408 99 57 2213 89 7 69 2 
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Appendix A: 2013 TAKS Results by Campus 
  ELA Mathematics Social Studies Science All Tests Taken 

Campus Grade Year 
Scale 
Score 

% 
Pass 

% 
Comm 

Scale 
Score 

% 
Pass 

% 
Comm 

Scale 
Score 

% 
Pass 

% 
Comm 

Scale 
Score 

% 
Pass 

% 
Comm 

% 
Pass 

% 
Comm 

Yates 11 
2013 2238 91 8 2243 89 13 2445 98 64 2272 94 11 83 1 

2012 2218 89 8 2211 85 9 2371 97 50 2252 90 14 78 1 

Houston ISD 11 
2013 2278 92 21 2270 87 23 2420 98 59 2275 94 18 82 9 

2012 2283 90 23 2311 89 31 2424 98 60 2291 92 24 82 11 
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Apollo 20 PROGRAM
H o u s t o n  I n d e p e n d e n t  S c h o o l  D i s t r i c t

ELEMENTARY

ELEMENTARY PROGRAM FACT SHEET
The Apollo 20 elementary program is a bold turnaround strategy launched during the 2011–2012 school year, one year after the 
secondary program was launched. It is designed to ensure that every student will have the rigorous instructional program required 
for college and career success. This partnership with EdLabs at Harvard University incorporates best practices from successful 
public and charter schools across the nation.

WHAT BEST PRACTICES ARE BEING USED IN THESE SCHOOLS?
The research conducted by Dr. Roland Fryer of EdLabs identified five tenets that have consistently been shown to improve student 
performance and close the racial achievement gap. These tenets have been implemented in 11 elementary schools.

1. Human Capital
• Effective principal and teachers in every school
• Professional development in the areas of reading and math for principals and teachers
• Performance bonuses and merit pay • New appraisal system for principals and teachers

2. More Instructional Time
• Minimizing noninstructional time to carve out more time for instruction
• Increasing the amount of time for reading and math instruction for all students by 30 minutes each day. This adds up to an 

extra 90 hours of math and reading instruction per year
• Focusing on small group instruction in reading and math to provide more individualized attention to each student

3. Use of Data to Drive Instruction
• Biweekly monitoring of student progress • Use of formative assessments
• Use of running records • Standards-based curriculum and assessments

4. High-dosage Tutoring
• In-school math tutoring for all fourth-graders, to help both struggling students and those who are ready to move ahead. Special 

math tutors who are college graduates will work with students in school every day, with a tutor-to-student ratio of one to three.
• In-school reading intervention for grades K–2 facilitated by a reading interventionist
• Saturday tutorials two times a month for students who are struggling in core academic areas

5. Culture of High Expectations for All
• 100 percent of students performing on or above grade level in all core subjects
• 100 percent of students reading on or above grade level by the end of third grade
• 98 percent attendance rate for all students and staff • School-parent contract

HOW WERE THE APOLLO 20 ELEMENTARY SCHOOLS SELECTED?
The Apollo 20 schools were selected based on their performance in the reading and math portions of the 2009–2010 Texas 
Assessment of Knowledge and Skills. The schools with the lowest average scores on those exams were given the highest priority for 
being included in the program. Two schools were automatically selected for the program because they had been rated “Academically 
Unacceptable.” An additional nine schools were selected from the remaining lowest-ranked 18 elementary schools.

PARTICIPATING ELEMENTARY SCHOOLS
• Blackshear • Kelso  • Dávila • Robinson  • Frost
• Scarborough  • Highland Heights • Tinsley  • Isaacs • Walnut Bend  • Young

RESULTS
Just one year after implementation at the elementary level, participating campuses are already rising to the challenge of higher 
expectations – an integral part of the program. Students at Walnut Bend ES advanced to the Odyssey of the Mind World Finals for 
the first time ever in 2012 – and brought home third- and fourth-place prizes after defeating international competitors. Meanwhile, 
students in the fledgling robotics club at Robinson ES outscored teams from across the city to win the EARLY Robotics championship 
held in May 2012. Houston ISD Appendix Page 72



Apollo 20 PROGRAM
H o u s t o n  I n d e p e n d e n t  S c h o o l  D i s t r i c t

SECONDARY 

SECONDARY PROGRAM FACT SHEET
The Apollo 20 project was launched during the 2010–2011 school year to accelerate HISD’s efforts to improve student performance 
in every school and close the achievement gap districtwide. This partnership with EdLabs at Harvard University incorporates best 
practices from successful public and charter schools across the nation.

WHAT BEST PRACTICES ARE BEING USED IN THESE SCHOOLS?
The research conducted by Dr. Roland Fryer of EdLabs identified five tenets that have consistently been shown to improve student 
performance and close the racial achievement gap. These five tenets have been implemented in four high schools and five middle 
schools.

FIVE TENETS FOR TRANSFORMING SCHOOLS
1. Human capital

• Effective principal and teachers in every school 
• Professional development in the areas of reading and math for principals and teachers
• Performance bonuses and merit pay • New appraisal system for principals and teachers

2. More instructional time
• Minimizing noninstructional time to carve out more time for instruction
• School day lengthened by one hour four days a week and school year lengthened by five days in 2010–2011 and 10 days in 

2011–2012. Apollo 20 students were also offered optional Saturday classes.
• Focusing on small group instruction in reading and math to provide more individualized attention to each student

3. Use of data to drive instruction
• Biweekly monitoring of student progress • Use of formative assessments
• Use of running records • Standards-based curriculum and assessments

4. High–dosage tutoring
• In–school math tutoring for all sixth– and ninth–graders, to help both struggling students and those who are ready to move ahead
• For students in grades 7, 8, 10, 11, and 12 performing below grade level, a double dose of math OR reading based on the subject 

in which they are most behind

5. Culture of high expectations for all
• 100% of students performing on or above grade level • 100% of students taking at least one college–level course
• 100% graduation rate • 95% attendance rate for students and staff
• 100% of students accepted to a four–year college or university • School–parent contract

PARTICIPATING SECONDARY SCHOOLS
Four high schools:
• Jones  • Kashmere  • Lee  • Sharpstown 

Five middle schools:
• Attucks  • Dowling  • Fondren • Key   • Ryan

RESULTS
Just one year after implementation, students at nine historically underperforming secondary schools had made extraordinary 
gains in math. Apollo 20 campuses also produced “strikingly similar” academic gains to those seen in nationally renowned charter 
schools, according to Dr. Roland Fryer’s October 2011 report to the National Bureau of Economic Research. 

The Apollo 20 culture of high expectations has also led one Fondren MS student to national recognition. Ludreche Bouanga was 
named a Scholastic All-Star Award winner in April 2012
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CONFIDENTIAL 

Results 
Main Results 
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In Math, we see positive and statistically significant results in both middle 
and high school.  The gains in grades that received high-dosage tutoring 
were dramatic.  
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CONFIDENTIAL 

In Reading/ELA, the results are mixed.  While high schools performed 
extremely well, there is little evidence of success in middle school – 
indeed some estimates are negative.  
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Stanford 10 tests show a similar pattern to TAKS, suggesting that our 
results are not driven by teaching to the test.  
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CONFIDENTIAL 

Results 
Context 

The Apollo results are strikingly similar to the effects of attending the 
Harlem Children’s Zone Promise Academy Middle School, KIPP Lynn 
Middle School, and a group of “No Excuses” Boston-area charters. 

Apollo 20  
Harlem 

Children’s 
Zone 

KIPP Lynn Boston Charter Schools 

Oversubscribed All Urban 

6th Grd. Math .484 .249 

MS Math  .234 .229 .346 .359 .148 

MS Reading -.014 .047 .120 .198 .098 

9th Grd. Math .739 

HS Math .368 .265 .122 

HS Reading .189 .364 .169 

Sources: Dobbie and Fryer (2010), Dobbie and Fryer (2011b), 
Abdulkadiroglu et al (2011), Angrist et al. (2010) 
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Results 
Return on Investment 

Implementing Apollo cost roughly $2,042 per student. A back-of-the-
envelope calculation shows that that internal rate of return from this 
investment is 20.16%.  Compared to other educational interventions, this 
return is large. 

Initiative IRR 

Apollo 20 20.16 % 

“No Excuses” Charter School 18.50 % 

Early Childhood Education 7.99 % 

Reduced Class Size 6.20 % 

Sources:  Curto and Fryer (2011), Heckman (2010), Krueger (2003) 
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Lessons Learned  

The main takeaway from Apollo Program in 2010-11 is that a fully loaded Apollo 
program in which all five tenets are implemented with fidelity produces large, 
significant gains in student performance. 
 
We must think hard about how to scale-up tutoring in a manner that maximized 
student performance while controlling the costs of the program.  
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1 Attucks Middle School

2 Cullen Middle School

3 Deady Middle School

4 Dowling Middle School

5 Elmore Elementary School

6 Fondren Middle School

7 Forest Brook Middle School

8 Furr High School

9 Hilliard Elementary School

10 Holland Middle School

11 Jones High School

12 Kashmere High School

13 Key Middle School

14 Lee High School

15 Marshall Elementary School

16 North Forest High School

17 Shadydale Elementary School

18 Sharpstown High School

19 Waltrip High School

20 Wheatley High School

21 Woodson K-8

22 Worthing High School

1 Elmore Elementary School

2 Hilliard Elementary School

3 Marshall Elementary School

4 Shadydale Elementary School

5 Woodson Elementary School

Established Non-Negotiables for Low-Performing Schools

Directed Reading

(Central Office Champions: Michele Pola/Carol Bedard)

Longer School Days / Guided Tutoring
(Central Office Champion: Mark Smith)
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Treatment Schools Control Schools

1 Alcott Elementary School 1 Blackshear Elementary School

2 Bastian Elementary School 2 Burnet Elementary School

3 Berry Elementary School 3 Burrus Elementary School

4 Brookline Elementary School 4 Cook Elementary School

5 Codwell Elementary School 5 DeAnda Elementary School

6 Coop Elementary School 6 Dogan Elementary School

7 Cornelius Elementary School 7 Durkee Elementary School

8 Crespo Elementary School 8 Foerster Elementary School

9 Foster Elementary School 9 Franklin Elementary School

10 Garcia Elementary School 10 Highland Heights Elementary School

11 Garden Villas Elementary School 11 Hines-Caldwell Elementary School

12 Gregg Elementary School 12 Kashmere Gardens Elementary School

13 Grissom Elementary School 13 Kelso Elementary School

14 RP Harris Elementary School 14 Lockhart Elementary School

15 Hartsfield Elementary School 15 Looscan Elementary School

16 Hobby Elementary School 16 Love Elementary School

17 Isaacs Elementary School 17 Mading Elementary School

18 Kennedy Elementary School 18 Martinez, R Elementary School

19 C Martinez Elementary School 19 McGowen Elementary School

20 Milne Elementary School 20 Mitchell Elementary School

21 Shadowbriar Elementary School 21 Montgomery Elementary School

22 Thompson Elementary School 22 Petersen Elementary School

23 Tijerina Elementary School 23 Pugh Elementary School

24 Whittier Elementary School 24 Reynolds Elementary School

25 Young Elementary School 25 Ross Elementary School

26 Sherman Elementary School

27 Southmayd Elementary School

28 Wainwright Elementary School

29 Wesley Elementary School

30 Whidby Elementary School

Established Non-Negotiables for Low-Performing Schools (cont.)

(Central Office Champion: Mark Smith)

Departmentalized Math and Reading Instruction

Please note that four schools were removed from the list of treatment schools due to the requirements of their 

specific instructional programs: Montessori and IB. These schools and their principals will be accountable for the 

academic improvement of their students.
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1 Austin High School

2 Chavez High School

3 Davis High School

4 Energized for STEM High School Southwest

5 Furr High School

6 Hope Academy Charter School

7 Houston High School

8 Jones High School

9 Jordan High School

10 Kashmere High School

11 Lee High School

12 Madison High School

13 Milby High School

14 Reagan High School

15 Scarborough High School

16 Sharpstown High School

17 Sterling High School

18 Waltrip High School

19 Washington High School

20 Westbury High School

21 Wheatley High School

22 Worthing High School

23 Yates High School

1 Burrus Elementary School

2 Codwell Elementary School

3 Cook Elementary School

4 Dodson Elementary School

5 Dogan Elementary School

6 Elmore Elementary School

7 Fonwood Early Childhood Center

8 Hilliard Elementary School

9 Marshall Elementary School

10 Montgomery Elementary School

11 Ross Elementary School

12 Shadydale Elementary School

13 Woodson Elementary School

Established Non-Negotiables for Low-Performing Schools (cont.)

AP Curriculum and College Readiness Curriculum
(Central Office Champions: Michele Pola and Nancy Gregory )

Pre K-2 Extended School Year
(Central Office Champion: Mark Smith)
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1 Austin High School

2 Booker T Washington High School

3 Chavez High School

4 Davis High School

5 Energized for STEM High School Southwest

6 Furr High School

7 Jones High School

8 Jordan High School

9 Kashmere High School

10 Lee High School

11 Madison High School

12 Milby High School

13 North Forest High School

14 Reagan High School

15 Ross High School

16 Sam Houston High School

17 Scarborough High School

18 Sharpstown High School

19 Waltrip High School

20 Westbury High School

21 Wheatley High School

22 Worthing High School

23 Yates High School

1 Austin High School

2 Bellaire High School

3 Chavez High School

4 The Energy Institute

5 Kashmere High School

6 Lee High School

7 Madison High School

8 Sam Houston High School

9 Sharpstown High School

10 Young Men’s Prep. Academy

11 Young Women’s Prep. Academy

High School Digital Transformation
(Central Office Champion: Lenny Schad)

Established Non-Negotiables for Low-Performing Schools (cont.)

SAT Preparation
(Central Office Champions: Mark Smith and Richard Cruz)
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Enterprise Data Analysis and Analytics

Infrastructure (network, access, hardware, software...)

Applications/Data Sources

TEA

College Board

EVAAS

Summative
Assessment

Formative
Assessment

NSC

SIS

AESOP

PeopleSoft

• Statistical analysis

• Predictive analysis

• Students at-risk

• College readiness

• Student capabilities

• Intervention recommendations

Integrated 
Data 

Warehouse

Teacher

Student/
Parent

Principal

Content
Designer

Digital Teaching Platform Teaching & Learning 
Landing Pages

Learning Management System
(quizzes, exams)

Curriculum 
Management

System

Learning
Object

Repository

Response to 
Intervention

System
Performance

Feedback

Board

Superintendent

CSO/SSO

Principal

Teacher

Enterprise Level Dashboards

DTP Teacher View

Course 
List

Calendar

e-mail

Links

Announcements

Teacher
Dashboard

DreamBox
Istation
Think Through Math
EdPlan

HISD Digital Transformation Ecosystem

Firewall
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HOUSTON INDEPENDENT SCHOOL DISTRICT 
HATTIE MAE WHITE EDUCATIONAL SUPPORT CENTER 
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  3 

RESOURCE ALLOCATION FORMULA OVERVIEW 
 
 
PER UNIT ALLOCATION 
 
• The per unit allocation for 2013-2014 are: 
 
 Elementary School             $3,378 
 Middle school $3,403 
 High school $3,367  
  

Once the State finalizes the State budget and sets the actual amount of State 
funding for HISD, and once the Board then has an opportunity to consider any 
revenue options available, the Board of Trustees could make adjustments as 
necessary. 
 
GRADE-LEVEL UNITS 
 
• Early-childhood Special Education and Pre-K units are weighted at 0.5 FTE. 

• Grade-level units are calculated based on percentage of ADA. 
 
SPECIAL POPULATION UNITS 
 
• State Compensatory Education (SCE) units are determined by 50 percent 

economically disadvantaged students and 50 percent at-risk students.  The SCE 
weight is .15. 

• The number of Special Education students identified and served determines the 
Special Education units.  The  weight is 0.15. 

• The number of Gifted and Talented (G/T) students identified and served 
determines the G/T units.  The weight is 0.12. 

• The number of Career and Technical Education (CATE) full-time equivalents 
generated determines the CATE units by high schools.  The CATE weight is 
0.35.   

• The number of English Language Learners (ELL) students identified and served 
determines the ELL units.  The weight is 0.10. 

• Homeless.  The weight is .05. 

• Refugee.  The weight is .05. 
 
CAPITAL ALLOCATION 
 
• Allocation for capital outlay is $10 per enrolled student. 
 
 
 

Houston ISD Appendix Page 89



  4 

SMALL SCHOOL SUBSIDY 
 
• The per unit allocation for Small School Subsidy is $850.  
 
The small school subsidy distribution is calculated based on a school’s enrollment as 
compared to the threshold enrollment by grade level, as recommended by the 
committee. 
 
Formula: 
(Threshold enrollment - school enrollment) x Per Unit Allocation for small school 
($850) = Small School Subsidy Allocation (capped at the lower of 15% of Base 
Allocation or $228,480) 
 
The threshold enrollment levels are as follow: 
Elementary school - 500 
Middle School - 750 
High School -  1,000 
 
Special rules to Small School Subsidy Allocation: 
To establish equity in the small school subsidy allocation process, certain rules had 
to be adopted to eliminate all anomalies within a school’s characteristic and 
organization structure. These rules safeguard against double dipping and over 
distribution of funds. 
 

• Small School Subsidy Allocation is capped at the lower of 15% of Base 
Allocation or $228,480. 

 
 A program established within a school incurs no additional overhead costs, is 

not eligible for small school subsidy. 
 
 Combo schools get a subsidy based on a combined enrollment of the schools 

across grade level, with the threshold measurement against the higher grade 
level. 

 
 Clustering schools get a subsidy based on a combined enrollment of the all 

the schools within its cluster with the threshold measurement of its own grade 
level. 

 
 Specialty High Schools, due to its non-traditional characteristic and/or atypical 

size get a subsidy based the threshold measurement at the Elementary 
School level. 

 
The small school subsidy will be calculated using the same formula as applied in 
2012-2013.   
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OTHER ALLOCATIONS 
 
• High School State Allotment  

• Magnet allocations are school-specific. 

• Optional Flexible School Day Program – funded through contact hours. 
• Title I - allocated on the number of economically disadvantaged students for 

schools whose students qualifying for free and reduced-price lunch is 35 percent 
or more. 

• Title III – allocated on the number of LEP students served. 
 (Title allocations are subject to change upon notification by the Department of 
Education of final funding numbers) 

 
 

OTHER SCHOOL-BASED BUDGETING  
AND PLANNING REQUIREMENTS 

 
 
• School staffing configurations will be determined at the school level, within the 

weighted pupil allocation, and with no restriction on teacher/student ratio, except 
those required by state law. 

• Unused Resource Allocation funds will carry over at 75%. 

• Schools are required to carry over 100% prior year deficits as an offset to the 
current year’s allocation. 

• All special revenue (SR1) programs will be assessed based on actual salaries 
and benefits. 

• All schools will be required to re-balance to the Final Budget, including the High 
School State Allotment Fund. 

• Final Budget will be calculated using October PEIMS snapshot data. 
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INTRODUCTION TO THE DECENTRALIZATION PROCESS 
 
 

HISTORY AND BACKGROUND 
 
• In 1990, the Board of Education issued a Declaration of Beliefs and Visions for 

the Houston Independent School District.  This document called for a “new 
educational structure…that…is decentralized and features shared decision-
making.”  It went on to say that schools should have the maximum freedom to 
develop and implement the methods that best achieve the goal of high student 
achievement. 

• In 1991, the HISD board initiated decentralization efforts aimed at reducing 
perceived inequities and at reducing the controls established by the central 
office.  This restructuring created the Shared Decision-Making Committees 
(SDMC) at the campus level which improved flexibility in school spending and 
allowed schools to make spending decisions with reduced central office approval. 

• In 1994, the district implemented a major decentralization reorganization with the 
help of the Greater Houston Partnership (GHP), The Houston Business Advisory 
Council (HBAC), and the Commission on District Decentralization (CDD). 

• The decentralization efforts accomplished from 1992 to the present have resulted 
in significant improvements in HISD school management systems.  Today, every 
school has a Shared Decision-Making Committee.  School communities have 
significant input in principal selections, and schools have increased control over 
special purpose funds allocated to school budgets. 

• Mission 

− The district’s goal is to develop a financial management system that provides 
a fair, equitable, and effective decentralized approach to resource allocation, 
and places the proper decision-making authority at the campus level. 

− The previous system allocated staff positions based on the number and type 
of students at the school.  The committee sought to define a new system for 
allocating resources. 

− The objective of the committee was to create a school funding/management 
system to empower schools.  In this system, schools would be budgeted with 
dollars and given the authority, within clear parameters, to spend allocated 
funds in order to meet the educational needs of their students and to reach 
the educational goals established by the state, district, and the school Shared 
Decision-Making Committee (SMDC). 

• Core Beliefs 

− Academic success is paramount. 
− All resources should be at schools, unless managerial issues such as 

efficiency dictate otherwise. 
− The district will pursue a goal of equity in funding. 
− Accountability and resource allocation decisions must be matched (linked). 
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− Good sense will guide implementation. 
− Purpose of Decentralization 
− To align responsibility and authority by giving schools more control over 

decision-making in order to increase student achievement. 

− To pursue greater equity in funding. 

• Accountability of the HISD schools for student achievement.  The school’s 
budget plan will continue to be tied to the school’s academic achievement plan. 

− The school principal will retain the final decision-making authority within 
district guidelines, and with appropriate input from school staff and the school 
SDMC. 

− Individual schools will continue to be able to make their own decisions as if 
they are independent, semi-autonomous entities. 

− Decentralization was originally planned to be phased in over a three-year 
period because of the complexity of issues surrounding the implementation of 
a weighted pupil resource allocation process and the fundamental cultural 
and procedural changes required.  However, upon further review, the 
decentralization committee revised the recommendation to abolish the phase 
in provision for 2001-2003. 

 
 
SCHOOL BUDGET BASED ON WEIGHTED PUPIL ALLOCATION 
 
The district has formulated a school budgeting process that includes a weighted 
pupil allocation formula based on state student weights. 
 
The district has funded schools with dollars based on a formula that employs a 
combination of Average Daily Attendance (ADA) and Average Student Enrollment.  
Beginning in 2004-05, grade level units were calculated based on 100% ADA.  The 
formula also provides additional resources based on student weights for special 
populations that generally parallel that of the state funding formula. 
 

• Special Education 0.15 
• State Compensatory Education (50% Free/ 

Reduced Lunch & 50% At-Risk 0.15 
• Gifted and Talented 0.12 
• Vocational Education (CATE)  0.35 
• Bilingual/ELL  (English Language Learner)  0.10 
• Homeless 0.05 
• Refugee 0.05 
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The weighted pupil allocation above requires the district to address some situations 
not covered by the state student weights.  Additional weights will be determined by 
the district to provide for additional program opportunities for students.  In all cases, 
funds will be budgeted based upon some form of enrollment or ADA or a 
combination of both.  Careful consideration will be given to each new weight created.  
The creation of a new weight for each and every program area is discouraged, as it 
tends to create inequity. 

 
 
 

RESOURCE ALLOCATION PROCESS 
 

The school's resource allocation is derived from multiplying total refined units 
(generated through the weighted student formula) by a per unit allocation (by grade 
level). 
 
GRADE LEVEL  
 
Item 1-Grade-Level Units  
• EE and Pre-K 

− Multiply enrollment by a weight of 0.5, then multiply by the ADA percentage. 

• K-12 
− Multiply enrollment by a weight of 1.0, then multiply by the ADA percentage. 

− Enrollment used in the preliminary budget is a membership forecast made by the 
schools and approved by the appropriate authorities. 

• Total Weighted Grade Level Units. 
− Add all grade levels for the Total Weighted Grade Level Units.  

    
 
SPECIAL POPULATION UNITS 
 
Item 2-State Compensatory Education Units (Fund 142) 
• This is based upon the number of students who are economically and 

academically disadvantaged. 

• Multiply the number of eligible Free and Reduced Lunch students by 50% to 
get the Free and Reduced Lunch Total.  The Free and Reduced Lunch count 
includes: 

− Family income below subsistence level using the “Reduced Price” chart 
− Eligible for aide under AFDC (Aide for Dependent Children) 
− Family income below subsistence level using the “Reduced Price” chart 
− Recipient of Pell Grant or other need-based financial assistance 
− Eligible for benefits under Title II JTPA 
− Eligible for benefits under Food Stamps Act of 1977 
− Documented foster child 
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Students whose family income qualify for free and/or reduced lunch but do not 
complete an application for free and/or reduced lunch are identified as Other 
Economic Disadvantaged. 

 
• Multiply the number of eligible at-risk students by 50% to get the at-risk total.  

A student must exhibit 1 or more of the following criteria (Section 29.081) to 
be considered at-risk. 

− Did not perform satisfactorily on a readiness test 
− Failed 2 or more courses in the foundation curriculum for students in grades 

7-12 
− Have not advanced from one grade level to the next for 1 or more years  
− Did not perform satisfactorily on the skills assessment test(s) 
− Is pregnant or a parent 
− Has been in an alternative education program (Section 37.007) 
− Has been expelled 
− Is currently on parole, probation, deferred prosecution or conditional release 
− Has previously been reported through PEIMS as a dropout 
− Is a student of limited English proficiency (Section 29.052) 
− Is in the custody or care of the Department of Protective Services 
− Is homeless (Section 11302) 
− Resides in a residential placement facility (detention, shelter, halfway house, 

etc.) 

• Take the adjusted totals from Free and/or Reduced Lunch and at-risk (50% of 
each) and add them together.  Multiply the total by a weight of .15 to get the 
State Compensatory Education Units. 

 
Item 3-Special Education Units (Fund 146) 
• This is based upon the number of Special Education students identified and 

served. This provides discretionary non-payroll resources to the students. 
− Multiply the number of eligible students by the weight of .15 to get the 

weighted Special Education Units. 
 
Item 4-Gifted and Talented Units (Fund 108) 

• This is based upon the number of students who are eligible to be categorized 
as gifted and talented.  Gifted and Talented student population is funded at 
100%. 

− Multiply the number of eligible students by the weight of .12 to get the Gifted 
and Talented Units. 

 
Item 5-Career and Technology Education Units (Fund 143) 
 

• CATE courses are weighted by student contact hours.  The unit for each course 
is computed based on contact hours multiplied by 175 instructional days. 
− Multiply the weight of .35 by the units. 
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Item 6- ELL Units (Fund 144) 
• This is based on the number of Bilingual/ESL students identified and served. 

− Multiply the eligible students by the weight (0.10) to get the ELL Units. 

• Total Refined Units 
− Add Total Weighted Grade Level Units and the Special Population Units to 

get Total Refined Units. 
 

Item 7- Homeless (part of Fund 101)    
− As defined by NCLB, Title X, Part C, Section 725(2), the term “homeless 

children and youths” 
 
(A) means individuals who lack a fixed, regular, and adequate nighttime 

residence [within the meaning of section 103(a)(1)]; and  
 

(B) includes:    
(i) children and youths who are sharing the housing of other persons due 
to loss of housing, economic hardship, or a similar reason; are living in 
motels, hotels, trailer parks, or camping grounds due to the lack of 
alternative adequate accommodations; are living in emergency or 
transitional shelters; are abandoned in hospitals; or are awaiting foster 
care placement;  

 
(ii) children and youths who have a primary nighttime residence that is a 
public or private place not designed for or ordinarily used as a regular 
sleeping accommodation for human beings [within the meaning of section 
103(a)(2)(C)];  

 
(iii) children and youths who are living in cars, parks, public spaces, 
abandoned buildings, substandard housing, bus or train stations, or similar 
settings;  

 
Item 8- Refugee (part of Fund 101) 

− UNSCHOOLED-ASYLEE/REFUGEE-CODE indicates whether a student's 
initial enrollment in a school in the United States in grades 7 through 12 was 
as an unschooled asylee or refugee per TEC Section 39.027(a-1).  
 
"Unschooled asylee or refugee" means a student who: 
 
(1)  initially enrolled in a school in the United States as: 

(A)  an asylee as defined by 45 Code of Federal Regulations, Section 
400.41; or 

 (B)  a refugee as defined by 8 United States Code Section 1101; 
 
(2)  has a visa issued by the United States Department of State with a Form I-
94 Arrival/Departure record, or a successor document, issued by the United 
States Citizenship and Immigration Services that is stamped with "Asylee," 
"Refugee," or "Asylum"; and 
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(3)  as a result of inadequate schooling outside of the United States, lacks the 
necessary foundation in the essential knowledge and skills of the curriculum 
prescribed under TEC Section 28.002, as determined by the language 
proficiency assessment committee established under TEC Section 29.063. 
 

 
BASE RESOURCE ALLOCATION 
 
Item 9-Base Resource Allocation 
• This is the school's adjusted 2013-2014 allocation based on student weights.  

− Multiply the Total Refined Units by Per Unit Allocation (by grade level) to get 
the school’s Base Resource Allocation. 

 
 
OTHER FUNDING 
 
Item 10-Capital Allocation (Fund 931) 
• Multiply the total enrollment by the per pupil amount of $10 to get your Total 

Capital Allocation. 
 
Item 11 – Small School Subsidy (Fund 109) 
• (Threshold enrollment - school enrollment) x Per Unit Allocation for small school 

= Small School Subsidy Allocation (capped at the lower of 15% of Base 
Allocation or $228,480) 

 
The threshold enrollment levels are as follow: 
Elementary school - 500 
Middle School - 750 
High School -  1,000 
 
Item 12-Decentralized Funds 
• This section has been reserved for future board-adopted initiatives in 

decentralization.  
 
Item 13-Other Adjustments 
• Reserved for Miscellaneous Adjustments 
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OTHER NON-RESOURCE ALLOCATIONS 
 
Item 14 – High School State Allotment (Fund 147) 

• Authorized under House Bill 1 to prepare students to go on to higher 
education, encourage students to take advanced academic course work, 
increase the rigor of academic course work, align secondary and 
postsecondary curriculum and support promising high school completion and 
success initiatives in grades 6 though 12. 

 
 Allowable expenditures: 
 College Access Coordinator – required by HISD (HSAF or other school funds can be 

used) 
 “Play It Smart” Academic coach – required by HISD (may be a part-time or full time 

teacher to support student athletes on campus) 
 AVID - highly recommended program for supporting and increasing the number of  

underachieving students succeeding in college preparatory classes   
 Community in Schools -  highly recommend program for drop out prevention 
 Provide bridge programs in the summer for rising 8th graders with emphasis on 

science and mathematics acceleration (transportation costs approved) 
 Limited Personnel costs:  1. Reduce class loads in ELA classes to facilitate 

increased writing and feedback to students and/or 2.  Increase number of counselors 
 SAT/ACT Preparation programs 
 Tuition and fees for AP/IB exam fees 
 Textbooks and other instructional materials for AP/IB and dual credit courses 
 College field experiences (transportation costs approved) 
 Parent and community involvement outreach  (i.e. AP/IB Parent Awareness meeting) 
 Professional development (i.e. College Board training) 
 Performance reward incentive programs for students (i.e. academic letter jackets) 
 Stipends and extra-duty pay (tutorials for pre-AP/AP classes – not needed if campus 

has AVID) 
 Expand participation in dual or concurrent enrollment courses (i.e.  paying HCC 

teachers to instruct beyond their regular community college schedule) 
 Increase access for underachieving students to college and financial aid (“Gear Up” 

or college access rooms on campus with computers) 
 Create individualized graduation or postsecondary plans 
 Credit recovery programs  

 
Item 15 – Magnet Allotment (Fund 118) 

• An allocation given to Magnet Schools based on the prior year resources. 
 
Item 16 – Optional Flexible School Day Program (Fund 145) 

• Provides funds for students educated during non-traditional hours, days of the 
week, or locations within the district. Funding is based on contact hours 
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Item 17 – Title I  
• Title I, the cornerstone of the No Child Left Behind (NCLB) Act, is the largest 

federal education program. Major requirements in No Child Left Behind are 
outlined in Title I - Adequate Yearly Progress (AYP), teacher and 
paraprofessional requirements, accountability, sanctions for schools 
designated for improvement, standards and assessments, annual state report 
cards, professional development, and parent involvement.  The per unit 
allocation for Tier I will be $210. The per unit allocation for Tier II will be $175. 
Both are pending outcome of the sequestration.   

 
 
IOU CONTRACT 
 
This repayment contract agreement is entered with schools experiencing financial 
difficulties.  Schools with deficits that have new principal leadership from one year to 
the next are not required to pay for deficits. Schools that have deficits with no 
change in principalship must repay their deficits. The school must not have any 
outstanding deficits carried over from previous years.  The school must operate a 
balanced budget immediately following the full-repayment year.  The repayment of 
the deficit must be completed in two years depending on their deficit amount.  No 
extension will be granted on the repayment plan.  The Office of School Support must 
review and approve all final budgets, for the duration of this contract.   
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SAMPLE SCHOOL
Item 1

Gr Enrollment FTE Grade Level Units
EE 0 X 0.5 = 0
PK 50 X 0.5 = 24.63
KN 25 X 1 = 24.63
01 100 X 1 = 98.5
02 50 X 1 = 49.25
03 25 X 1 = 24.63
04 50 X 1 = 49.25
05 60 X 1 = 59.1
06 0 X 1 = 0
07 0 X 1 = 0
08 0 X 1 = 0
09 0 X 1 = 0
10 0 X 1 = 0
11 0 X 1 = 0

12 0 X 1 = 0

TOTAL GRADE LEVEL UNITS 360 329.99

Refined Units
Item 2 STATE COMPENSATORY EDUC -

      FREE/RED. LUNCH UNITS - 50% 120 X 15% = 18.00
      AT-RISK UNITS - 50% 130 X 15% = 19.50

Item 3 SPECIAL EDUCATION UNITS 20 X 15% = 3.00

Item 4 GIFTED & TALENTED UNITS 47 X 12% = 5.64

Item 5 CATE UNITS 0 X 35% = 0.00

Item 6 ELL UNITS (Bil/ESL identified & Served) 180 X 10% = 18.00

Item 7 HOMELESS UNITS 10 X 5% = 0.50

Item 8 REFUGEE UNITS 50 X 5% = 2.50

TOTAL SPECIAL POP UNITS 49.14

Resource Allocation Sample Worksheet
2013-2014

SPECIAL POPULATION UNITS

GRADE LEVEL UNITS

ADA%  98.5%
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Units PUA Amount

Item 9
BASE RESOURCE ALLOCATION (Grade 
Level + Special Pop Units) 379.13 X $3,378 = $1,280,701

Item 10 CAPITAL ALLOCATION 360 X $10 = $3,600

Item 11 SMALL SCHOOL SUBSIDY 140 X $850 = $119,000
(capped at lower of 15% of Base Alloc or 
$228,480)

Item 12 DECENTRALIZED FUNDS 379.13 X $0 = $0

Item 13 OTHER ADJUSTMENTS 0.00 X $0 = $0

TOTAL RESOURCE ALLOCATION $1,403,301

Units PUA Amount
Item 14 High School State Allotment (Fund 147) $0

Item 15 MAGNET (Fund 118) = $45,000

Item 16 Optional Flexible School Day Program (Fund 145) = $0

Item 17 TITLE 1 Regular 120 X $210 = $25,200

TOTAL OTHER PROGRAM FUNDS $70,200

RESOURCE ALLOCATION

OTHER PROGRAM FUNDS

 
 
 
 
 
 
Note: PUAs used in this calculation are not actual numbers but are merely used for illustrative 
purposes only. 
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Membership 
ADA percent 

Economically Disadvantaged 
At-Risk 

Gifted and Talented 
ELL 

CATE (FTE’s) 
Special Education 

Homeless 
Refugee 

Membership 
ADA percent 

Economically Disadvantaged 
At-Risk 

Gifted and Talented 
ELL 

CATE (FTE’s) 
Special Education 

Homeless 
Refugee 

BUDGET TIMELINE & STUDENT DATA EXTRACTION 
 
 

 
 
 

       March Preliminary Budget 

*(October PEIMS special population subset ÷ total membership x new projected membership) 
 
 
 

Adopted Budget Load 
Budget is loaded in the school financial system after Board adoption. 

 
 

November Final Budget Adjustment 

 

2013-2014 
 Preliminary Budget 

Development 
 

Adopted Budget 
 

Mar 
2013 

 

 Nov 
 2013 

 

School Forecast 
July 2012 PEIMS 

October 2012 PEIMS* 
October 2012 PEIMS* 
October 2012 PEIMS* 
October 2012 PEIMS* 

July 2012 PEIMS 
October 2012 PEIMS* 
October 2012 PEIMS* 
October 2012 PEIMS* 

July 
2013 

 

Final Budget 
Adjustment 

 

October 2013 PEIMS 
July 2013 PEIMS 

October 2013 PEIMS 
October 2013 PEIMS 
October 2013 PEIMS 
October 2013 PEIMS 

July 2013 PEIMS 
October 2013 PEIMS 
October 2013 PEIMS 
October 2013 PEIMS 
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FREQUENTLY ASKED QUESTIONS 

 
 

1. Will the Per Pupil budget allocations ever change? 
Per Pupil budget allocation will change annually, depending on total 
district enrollment, total revenue received, and the make up of the student 
population. 
 

2. Will the Per Pupil amount be adjusted for salary increases annually? 
Yes, the per pupil will be adjusted to accommodate salary increases.  Due 
to a timing difference, the per pupil amount is one year behind.  For 
example, the FY`13 per pupil amount includes an adjustment for FY`12 
salaries.  
 

3. Who is responsible for excess positions? 
Although Fund 122 has been eliminated, the School Support Officers 
(SSOs) are still responsible for the placement of all excess positions.  All 
excess positions, including pending closes and pending placement, will be 
tagged “to be closed” so as to allow Budgeting to balance the budgets.  
School Support Officers (SSOs) are then required to work with the 
Generalists to place “to be closed” positions. All costs incurred from of 
late or non-placement, will be absorbed by the district. 

 
 4. What are the standard procedures for eliminating positions? 

Permissible--if a position is vacant; permissible--if a position is filled and  
only if closing is necessitated by the loss of funds or due to change in the 
instructional program.  All position opens/closes require School 
Improvement Officers (SIOs) approval.  Principals and SIOs are entrusted 
with the placement of excess (previously known as 398) positions.  
Schools should follow position management procedures when requesting 
to open/close a position. 

 
 5. What school positions are mandatory? 

The only mandatory school positions are the Principal and Secretary. 
 
 
 6. Are schools required to hire a full-time librarian? 

No. This is a site-based decision. 
 
 7. Do the School Support Officers (SSOs) need to approve the annual budget? 

Yes, upon completion of the annual budget the SSOs will review and 
approve the budgets.  The data is then directed to Budgeting and Human 
Resources for download into the SAP and PeopleSoft system for the new 
school year. 
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 8. What are the procedures to open and close school-level positions? 
See Position Management Flow Chart.  Position open/close requests 
submitted on-line during the preliminary budget development are not final 
until the actual changes are made in PeopleSoft. 

 
 9. Can an employee's contract length be changed? 

It is recommended that extra duty pay be reported as extended year.  
However, a change is allowable if the request does not constitute a change 
in job duties.  Refer to Position Management procedures. 

 
10. How do we move an employee to an existing PC number? 

Contact your Human Resources Business Partner  to make this change. 
 
11. After the budget adoption, do the School Support Officers (SSOs) have to 

approve position changes? 
No, after your budget is adopted the SSOs are not required to approve 
further position actions. 

 
12. What procedures are in place to ensure accuracy of data from Chancery to 

PEIMS upload? 
Contact the Federal and State Compliance Department at (713) 556-6753. 

 
13. Will schools be responsible for utility costs for summer school, central-office in 

services, building rentals?  Will schools get a portion of the building rental fees? 
Utility costs will be assessed to all ancillary programs after regular school 
hours. Currently, rental fees will not be credited to the schools offering 
after-school programs as they are costed to cover utility costs and 
custodial overtime. 

 
14. Since my preliminary budget allocation, I have gained enrollment prior to the 

PEIMS snapshot date that would allow additional resources.  Can I open 
positions prior to the snapshot date? 
This will likely result in a budget deficit for your school. Only classroom 
teacher positions will be considered for early addition if the increased 
enrollment merits such adds.  Other positions must be purchased from the 
school’s existing funds.  Discretion must be exercised to avoid budget 
deficits should the enrollment fall short of target at snapshot date. 

 
15. Are special education positions charged? 

Special Education positions have been decentralized.  These positions are 
costs neutral to the schools. Schools may open, close, and change 
positions with the approval of the Special Education Department. 
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16. What salary will be used to balance the budget? 
GF1 uses average salary to balance the budget. SR1 uses actual salary 
(including benefits) to balance the budget. 

 
17. Can principals revise budget after the preliminary budget is finalized? 

Only on an emergency basis, with the approval of the School Support 
Officers (SSOs) and the Office of School Support. 

 
18. Will there be any scheduled budget conferences for the preliminary budget 

development? 
The Budget analysts will be available for assistance at the designated 
administrative sites according to the joint schedules established by the 
Budget Office/HR. 

 
19. What happens if a school cannot balance the budget? 

All schools MUST balance the budget by the cut-off date.   
Option I: Balance the budget by closing filled positions and seeking 
special assistance from the Office of School Support. 
Option II: On a very limited basis, a school may sign a Repayment 
Agreement (IOU), subject to the approval of the Office of School Support 
and the CFO. 

 
20. Why is my student data different than those on the exact date of my PEIMS 

snap shot? 
The PEIMS snapshot date as determined by TEA falls on the last Friday of 
October. The Budgeting department usually allows schools one to two 
weeks of data cleanup time before data is pulled for school resource 
calculation. The official Fall PEIMS data are submitted to TEA on the third 
week of January. This timing difference is attributed to the difference in 
student count. 

 
21. Occasionally, why do my categorical minimum funds go down when my 

categorical refine units go up? 
The school generates a total resource allocation based on a weighted 
student formula.  This must not be confused with the state categorical 
funds, which establish a minimum expenditure level for special need 
students and programs, to meet state mandates. 
 
The state mandates local school districts to spend a minimum amount of 
state categorical funds to serve students and programs of the special 
needs.  To comply with the mandate, Budgeting establishes a required 
minimum expenditure level for each school in Fund 108, 142, 143, 144 and 
146.  The per unit allocation for a categorical fund is calculated by dividing 
the state revenue received (less central department funds budgeted) to the 
total refined units of each category. 
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(State Revenue – Central Dept Funds) / Total Refined Units = Per Unit Allocation 
 
Hence, if the refined units or the central department funds increases, the 
per unit allocation decreases.  This means the school’s share of the 
required categorical minimum expenditure is decreased, thereby resulting 
in more funds available in the general operating budget (Fund 101).  The 
school’s total resource allocation minus categorical funds, minus capital 
outlay, determines the resulting balance for general operating funds (Fund 
101).  
 
Total School Resource Allocation – Funds 108, 142, 143, 144, 146, 931 = Fund 101 

 
22. What portion of the associate teacher cost will the school be responsible for? 

Dedicated subs, day-to-day subs, and long-term subs up to 10 days, and 
ancillary subs (librarians, nurses, and  counselors). 

 
23. What is the payment schedule and cost structure for associate teachers? 

Refer to the Compensation Manual. 
 
24. Why can’t we transfer discretionary money between funds, organizations and 

projects on the Budget Transfer Form? 
Budget transfers cannot be made between funds, organizations, or 
projects at the school level; because the dollars associated with the 
special accounting codes must be maintained to assure compliance with 
various guidelines.  Refer to the Budget Coding Manual for more 
information.  Also, this restriction helps maintain an accurate accounting 
of per-pupil costs. 

 
25. What if a position I paid for is not listed in the position report? 

Call your budget analyst to have the problem checked out. This problem 
may be related to the criteria used to run the report.  

 
26. Who absorbs the difference in actual salary and average salary? 

The district absorbs the difference between actual and average salary as 
long as average salary is used to determine the budget.  Note:  Grant 
funds budget on actual salary and benefits. 

 
27. Can schools access available funds from contract payroll accounts 6119 and 

6129? 
No.  In an average salary budgeting concept, excess funds are used to off-
set deficits on a district wide level.  The net impact in these variances is 
zero. 
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28. Can a school roll forward unused funds? 
 
Schools are allowed to carryover 75% of their unused funds.  Funds 
included in their carryover process are limited to those deemed under 
school’s control.   

 
29. I have three hundred students enrolled in my school but only two hundred ninety 

students are funded? 
 

Schools are funded by the number of “membership counts” they have, not 
by their enrollment.  Membership counts are based on students coded to 
TEA Eligibility Code of “1”, “2”, “3”, “6”.  Students who qualify under the 
OFSDP should be coded to “7”. Students attending Texas Connection 
Academy, tuition paying students and Seniors taking TAKS/STAAR tutorial 
only should be coded to “0”. Contact the Federal and State Compliance 
department for details.  

 
 
30. Will schools get more funding if they accept students from other schools in the 
  middle of the year? 
 

Resource Allocation will not be adjusted after Final Budget Conference. 
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H ouston ISD  
Board Policy M anual 

Policy On Line ® software and presentation is © 2013 by TASB, Inc.  All rights reserved.   The documents presented belong to 
Houston ISD. 

Welcome! Houston ISD's 
board policy manual can be 
navigated in the following 
ways:

Search for policies by key 
word(s) or use Advanced 
Search for more specific 
results. 

•

Use Go To Policy Code to 
look up a specific policy. 

•

Browse Sections to view 
the table of contents for each 
section of the manual. 

•

Use the Topic Index to find 
important terms. 

•
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is organized. 

•
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more tips on navigating the 
policy manual, performing 
searches, and working with 
policy documents. 

•
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0 Like Sign Up to see what your friends like.

Find a School 

 

Sign In 

Search Our Site...

Students & Parents Community Employees About Board Superintendent News Departments Careers

General Information Strategic Direction Financing and Legislative Emergencies E-Rate Calendars Budget Basics

  

  

  

  

Financing & Legislative

Tax Information

Check Register

Board of Education Adopts 
2012 Property Tax Rate

Searchable check register 

The Houston Independent School District’s online check 
register, which debuted in April 2007, allows taxpayers to 
see exactly how the district spends their money. 

An online search tool attached to a database lets visitors to 
the district’s public Web site view a registry of any check 
HISD has written for any product or service in the last two 
years. 

The fully searchable database contains the names and 
amounts paid to more than 39,000 vendors, including 
checks written from all operating funds of the district (i.e., 
General Fund and Debt Service Fund as well as funds for 
capital projects, food services, grants, internal services, 
miscellaneous enterprises, and student activities). 

To use the database, simply click this link (Check Register Online Search Engine (CROSE)), then select “begin 
your vendor search now.” 

Visitors may opt to “search all vendors” or search alphabetically, and may further narrow their search by specifying 
date or dollar amount ranges to limit the results that are returned. 

Only checks that are less than two years old are displayed on the register. 

Questions about the online check register may be sent by e-mail to checkregister@houstonisd.org. 

  

A screen shot from a typical vendor search.

Contact Us | Terms & Conditions | Disclaimer & Legal

4400 West 18th St.  
Houston, TX 77092-8501 
Phone: 713-556-6000 

Connect with Us: 
 Search Our Site...

Page 1 of 1Financing and Legislative / Check Register

9/30/2013http://www.houstonisd.org/Page/32821
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101912  
  
SCHOOL DAY EC
 (LEGAL) 

DATE ISSUED: 7/10/2007    1 of 1
UPDATE 80   
EC(LEGAL)-P    

A school day shall be at least seven hours each day, including in-
termissions and recesses.  

The Board shall require students, once during each school day, to 
recite the pledges of allegiance to the United States and Texas 
flags.  On written request from a student’s parent or guardian, the 
District shall excuse the student from reciting a pledge of alle-
giance. 

The Board shall provide for the observance of one minute of si-
lence following the recitation of the pledges of allegiance.  During 
the one-minute period, each student may reflect, pray, or meditate, 
or engage in any other silent activity that is not likely to interfere 
with or distract another student.  Each teacher or other school em-
ployee in charge of the students during that period shall ensure 
that each student remains silent and does not act in a manner that 
is likely to interfere with or distract another student. 

Education Code 25.082 

A public school kindergarten may be operated on a half-day or full-
day basis as determined by the Board.  Education Code 29.152  

The District may use funds from grants administered by the Com-
missioner to operate an existing half-day kindergarten on a full-day 
basis.  Education Code 29.155 

The Board shall adopt and strictly enforce a policy limiting interrup-
tions of classes during the school day for nonacademic activities 
such as announcements and sales promotions.  At a minimum, the 
policy must limit announcements other than emergency an-
nouncements to once during the school day.  Education Code 

25.083 

LENGTH AND 

SCHEDULE 

PLEDGES OF 
ALLEGIANCE 

MOMENT OF 
SILENCE 

KINDERGARTEN 

PROGRAM 

GRANT 
PROGRAMS 

INTERRUPTIONS 
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Texas Higher Education Coordinating Board
Division for P-16 Initiatives

College Readiness Initiatives
PO Box 12788

Austin, TX 78711-2788
ccrs@thecb.state.tx.us

Texas Education Agency
Division of Curriculum

College and Career Readiness Program
1701 N. Congress Avenue, Suite 3-121

Austin, TX 78701-1494
curriculum@tea.state.tx.us
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Introduction
Over the past decade, Texas has focused on 

ensuring that its students are prepared for a changing 
and increasingly complex future. In elementary 
and middle schools, test results have improved, 
especially among students of  color, and more students 
of  all backgrounds are entering and completing 
postsecondary education programs. However, despite 
these substantial gains, Texas trails other states in 
preparing and sending students to postsecondary 
education. It is also clear that K-12 students, along 
with their parents, are uncertain about what students 
must know and what intellectual skills they must 
possess to be successful beyond high school. 

Recognizing the importance of  a world class 
education, the 79th Texas Legislature, Third 
Called Special Session, passed House Bill 1, the 
“Advancement of  College Readiness in Curriculum.” 
Section 28.008 of  the Texas Education Code, seeks 
to increase the number of  students who are college 
and career ready when they graduate high school. The 
legislation required the Texas Education Agency (TEA) 
and the Texas Higher Education Coordinating Board 
(THECB) to establish Vertical Teams (VTs) to develop 
College and Career Readiness Standards (CCRS) in 
the areas of  English/language arts, mathematics, 
science, and social studies. These standards specify 
what students must know and be able to do to succeed 
in entry-level courses at postsecondary institutions in 
Texas. 

Vertical Teams were composed of  secondary 
and postsecondary faculty. In 2007, the VTs met in 
February, March, June, and August and developed draft 
standards to present to the THECB. At its October 
2007 meeting, Board members approved posting of  
the draft standards for public comment. Over 1500 
comments were received and were reviewed by the 
VTs as they prepared their final drafts. The final 
drafts were submitted to the Commissioner of  Higher 
Education who presented them to the THECB for 
adoption at its January 2008 meeting. The CCRS were 
approved unanimously and sent to the Commissioner 
of  Education and the State Board of  Education for 
incorporation into the Texas Essential Knowledge and 
Skills (TEKS). 

The Nature of College  
and Career Readiness Standards

In developing the CCRS, the VTs set out to 
specify the knowledge and skills necessary to succeed 
in entry-level community college and university 
courses. The CCRS serve a different purpose than 
high school graduation standards, which typically 
emphasize mastery of  basic skills and knowledge, 
and not necessarily college and career readiness. High 
school courses are designed to provide a broad set of  
core knowledge and skills and a foundation in literacy 
and basic mathematics. College courses typically 
require students to use content knowledge to weigh 
and analyze important issues and questions in a field 
of  study. Even a high-quality college-preparatory 
curriculum is unlikely to prepare students to pursue a 
specific major in college. It can, however, help students 
develop a foundation of  skills that they can employ 
to successfully pursue a variety of  college majors. 
Therefore, the CCRS distinguish themselves from high 
school standards by emphasizing content knowledge as 
a means to an end: the content stimulates students to 
engage in deeper levels of  thinking. 

The CCRS are designed to represent a full range 
of  knowledge and skills that students need to succeed 
in entry-level college courses, as well as in a wide 
range of  majors and careers. According to research, 
over 80 percent of  21st century jobs require some 
postsecondary education. By implementing these 
standards, secondary school and postsecondary faculty 
in all academic disciplines will advance the mission of  
Texas: college and career ready students.

Organization of the College  
and Career Readiness  
Standards Framework

The CCRS consist of  a multi-level framework that 
focuses not only on subject matter, but also on the way 
it is organized and presented in the classroom. This 
is crucial because at the postsecondary level, students 
need to understand the structure of  the discipline and 
how knowledge expands from initial study of  a topic. 
This pedagogical understanding sets a threshold for the 
kinds of  deeper investigation and learning that occur 
as students pursue in-depth courses in their chosen 
majors.  
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Without an adequate understanding of  the structure of  
their discipline, students will have difficulty succeeding 
in or will get less out of  the upper-division courses 
that they will eventually take. The CCRS, therefore, 
introduce these disciplinary structures at the entry-level 
in order to familiarize students with key concepts and 
content in each of  the four subject areas previously 
specified and in a set of  cross-disciplinary standards. 

Roman numerals mark the key content within 
each subject area. Capital letters specify the organizing 
components for introducing key knowledge and skills. 
Numbered headings delineate specific performance 
expectations regarding expected knowledge and skills 
and also suggest the challenge level of  the standard. 
Lower-case letters present 
indicators of  ways in 
which students would 
demonstrate performance 
in each area. These 
performance indicators, 
which are included as part 
of  the appendix, serve as 
examples only and have not 
been adopted as policy by 
the THECB. 

The CCRS should not 
be construed as a checklist. 
Generally, however, 
the more standards a 
student can demonstrate 
successfully, the more 
likely it is that he or she 
will be college and career 
ready. More importantly, that student will be prepared 
to succeed in most subject areas offered in college. 
Therefore, rather than superficially glossing over each 
standard, students will benefit from mastering them. 
The reader should keep an important distinction in 
mind when reviewing the CCRS: they avoid restating 
in detail all the prerequisite knowledge and skills that 
students must master to be college and career ready. 
The CCRS focus on “keystone” knowledge and 
skills. They depend on students achieving facility and 
fluency in foundation knowledge in the disciplines. 
They assume that students have achieved mastery 
of  the knowledge and skills delineated in the TEKS. 
Establishing a clear connection between the TEKS and 

the CCRS is a crucial component of  system alignment 
that will result in more students being ready for 
college. 

The final section of  the CCRS contains cross-
disciplinary, foundational cognitive skills that may be 
as important as any particular content knowledge. 
Some of  these skills, such as problem solving, are 
also contained within specific subject areas, but they 
are given additional emphasis by their inclusion in 
the separate cross-disciplinary standards section. 
Research on entry-level college courses conducted with 
thousands of  college instructors has confirmed both 
the importance of  these skills in entry-level courses 

as well as the significant 
shortcomings entering 
students demonstrate in 
these areas. 

One additional 
point should be made. 
In delineating the 
knowledge and skills 
necessary for college 
and career readiness, the 
CCRS do not specify 
the performance levels 
necessary to demonstrate 
competence. Without 
examples of  course syllabi, 
assignments, and student 
work to illustrate when 
or how a standard is met, 
some standards could 

conceivably be interpreted to be at a level that would 
challenge graduate students. Obviously, this is not the 
intent of  the CCRS. The expectations inherent in each 
standard are keyed to what high school students can be 
expected to accomplish by the time they complete high 
school. Examples of  course material that illustrate the 
necessary performance level for each standard will be 
made available as the CCRS are implemented.

In developing these standards, members of  the 
VTs and staff  at the TEA and the THECB were 
fully aware that not all high school graduates plan to 
go to college. However, a survey of  the research on 
readiness for entry into the skilled workforce makes it 
clear that employers want their employees to be able 

“Generally, the more 
standards a student 

can demonstrate 

successfully, the more 
likely it is that he or she 

will be college and 

career ready .”
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to read and communicate well, to perform relatively 
complex mathematical calculations accurately, to 
possess a strong knowledge of  basic science, to have a 
fundamental knowledge of  American culture and the 
world beyond, and to be able to think critically and 
adjust to rapidly changing work environments. Because 
these college and career readiness standards focus 
precisely on a strong foundation of  knowledge and 
intellectual skills, including intellectual nimbleness and 
adaptability, they will serve equally well those students 
heading to college and to the workforce.

Organization of the College  
and Career Readiness Standards

The goal of  the Texas CCRS is to establish what 
students must know and be able to do to succeed in 
entry-level courses offered at institutions of  higher 
education. These CCRS are organized into four levels 
of  specificity. The levels are defined and will appear as 
follows: 

I . Key Content:  
Keystone ideas of a discipline that 
reverberate as themes throughout the 
curriculum . (Designated by Roman 
numerals .)

A. Organizing Components: 
Knowledge and subject areas that organize 
a discipline around what students should 
retain, be able to transfer, and apply to 
new knowledge and skills. (Designated by 
capital letters.)

1. Performance Expectations:  
Knowledge and skills that represent 
important ideas of  the current 
understanding of  each organizing concept 
as well as the multiple contexts in which 
each organizing concept can be manifest. 
(Designated by numbers.)

a.  Examples of  Performance Indicators: 
Examples of  how to assess and measure 
performance expectations. This list 
of  indicators is not meant to be either 
EXHAUSTIVE or PRESCRIPTIVE. 
The operating premise is that the more of  
these or other similar indicators a student 
is successfully able to demonstrate, 
the greater the probability that the 
student will be prepared to succeed in 
college. (Designated by lowercase letters 
and shading in the appendix of  this 
document.)

I . Key Content 
A. Organizing Components

1. Performance Expectations

a. Examples of  Performance Indicators
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English as a Way of Knowing

Listening, speaking, writing, and reading are 
vehicles for communication. They enable people to 
express their thoughts and demonstrate what they 
have learned. In the past, students were taught specific 
lessons under the rubric of  language, and the skills 
were practiced, reinforced, and analyzed throughout 
the day in subjects such as geography, history, and 
science. Today the teaching of  language arts is often 
considered the exclusive responsibility of  English 
teachers. However, the complex role of  language in 
education makes it clear that the language arts cannot 
be left entirely to the English class. Improvement in 
the language arts requires students to read and write 
frequently in all disciplines and to receive ample 
feedback. Following these standards, the language arts 
should be viewed as being fundamental to pedagogy in 
any subject. 

English teachers have the expertise to ask, explore, 
and help students answer fundamental questions about 
language, among them:

•   How does one convey a message in writing? 

•  What genres are most suitable in a given context, 
and what are the textual features of  those genres? 

•  What is Standard American English? 

•  How might one become a more skillful reader 
who can understand both the text’s surface and 
deeper meanings? 

•  What shared and unique features characterize 
specific literary genres? 

•  What are significant texts in American, British, 
and world literature, and what might they reveal 
about their cultural and historical contexts? 

•  What are the characteristics of  effective listening 
and speaking, and how might one acquire and 
improve them? 

English is mastered in the context of  challenging 
content that requires students to think deeply 
and to exercise discipline in order to demonstrate 
understanding, raise questions, and present ideas. 

Understanding and Using  
These Standards

Vertical Team (VT) members reviewed research 
on the skills and content knowledge students need 
to succeed in college; they also examined exemplary 
College and Career Readiness Standards (CCRS) and 
state and national standards in English. As members 
of  the Commission for a College and Career Ready 
Texas (CCRT), the VT co-chairs studied reports and 
heard expert testimony. The VT’s first draft was posted 
for public comment in October 2007 by the Texas 
Higher Education Coordinating Board (THECB). 
Concurrently, the VTs revised the standards in response 
to feedback from the CCRT, and this second draft 
was incorporated into the Report of  the CCRT. The 
standards adopted by the THECB incorporate revisions 
based on the feedback to both public documents. 

These standards are designed to be straightforward 
and easy to read. The VT members sought to avoid 
redundancy, wordiness, or specialized terminology. 
The danger with this approach is that even though 
each statement may be simple, the underlying meaning 
may not. The mastery level necessary on any particular 
standard depends on the specific task faced by the 
student. In other words, the standards can be fully 
understood only in the context of  the learning materials 
or assignments with which the student is presented. 

In this document, the rules of  Standard American 
English are embedded into the writing process because 
a student must use language correctly in order to be 
college and career ready. For example, it would be 
highly unusual for a student to be given a multiple-
choice test on parts of  speech in a first-year English 
class in college. These rules are also contained in the 
cross-disciplinary standards to indicate the need for 
students to be able to use grammar and punctuation 
correctly in all subject areas. Another reason that 
mechanics and usage are not separated from the writing 
process is that the context of  communication—what 
educators and scholars call the rhetorical situation—
determines what is appropriate and what is effective. 
Because language is employed in a wide range of  
situations, skillful users of  language must know how to 
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ENGLISH/LANGUAGE ARTS STANDARDS

interpret and express themselves in a variety of  forms 
and formats. Therefore, the standards address the full 
range of  American English, allowing for the possibility 
that language can be used appropriately in many 
different formats and that students must have mastery 
of  the rules associated with those formats and know 
when and how to apply those rules. 

Because the language arts are present throughout 
the core curriculum, standards for the language arts 
appear in two places in this document—as elements 
of  the cross-disciplinary standards fundamental to all 
subjects and as a stand-alone subject.

I . Writing
A. Compose a variety of  texts that demonstrate 

clear focus, the logical development of  
ideas in well-organized paragraphs, and the 
use of  appropriate language that advances 
the author’s purpose. 
1. Determine effective approaches, forms, 

and rhetorical techniques that demonstrate 
understanding of  the writer’s purpose and 
audience. 

2. Generate ideas and gather information relevant 
to the topic and purpose, keeping careful 
records of  outside sources. 

3. Evaluate relevance, quality, sufficiency, and 
depth of  preliminary ideas and information, 
organize material generated, and formulate a 
thesis. 

4. Recognize the importance of  revision as the 
key to effective writing. Each draft should refine 
key ideas and organize them more logically 
and fluidly, use language more precisely and 
effectively, and draw the reader to the author’s 
purpose.

5. Edit writing for proper voice, tense, and syntax, 
assuring that it conforms to standard English, 
when appropriate.

II . Reading
A. Locate explicit textual information, draw 

complex inferences, and analyze and 
evaluate the information within and across 
texts of  varying lengths.
1. Use effective reading strategies to determine a 

written work’s purpose and intended audience.

2. Use text features and graphics to form an 
overview of  informational texts and to 
determine where to locate information.

3. Identify explicit and implicit textual information 
including main ideas and author’s purpose.

4. Draw and support complex inferences from text 
to summarize, draw conclusions, and distinguish 
facts from simple assertions and opinions. 

5. Analyze the presentation of  information and 
the strength and quality of  evidence used by 
the author, and judge the coherence and logic 
of  the presentation and the credibility of  an 
argument.

6. Analyze imagery in literary texts.

7. Evaluate the use of  both literal and figurative 
language to inform and shape the perceptions 
of  readers. 

8. Compare and analyze how generic features are 
used across texts. 
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9. Identify and analyze the audience, purpose, and 
message of  an informational or persuasive text. 

10. Identify and analyze how an author’s use of  
language appeals to the senses, creates imagery, 
and suggests mood.

11. Identify, analyze, and evaluate similarities 
and differences in how multiple texts present 
information, argue a position, or relate a theme. 

B. Understand new vocabulary and concepts 
and use them accurately in reading, 
speaking, and writing.
1. Identify new words and concepts acquired 

through study of  their relationships to other 
words and concepts. 

2. Apply knowledge of  roots and affixes to infer 
the meanings of  new words.

3. Use reference guides to confirm the meanings 
of  new words or concepts.

C. Describe, analyze, and evaluate information 
within and across literary and other texts 
from a variety of  cultures and historical 
periods.
1. Read a wide variety of  texts from American, 

European, and world literatures.

2. Analyze themes, structures, and elements of  
myths, traditional narratives, and classical and 
contemporary literature.

3. Analyze works of  literature for what they 
suggest about the historical period and cultural 
contexts in which they were written.

4. Analyze and compare the use of  language in 
literary works from a variety of  world cultures.

D. Explain how literary and other texts evoke 
personal experience and reveal character in 
particular historical circumstances. 
1. Describe insights gained about oneself, others, 

or the world from reading specific texts.

2. Analyze the influence of  myths, folktales, fables, 
and classical literature from a variety of  world 
cultures on later literature and film.

III . Speaking
A. Understand the elements of  

communication both in informal group 
discussions and formal presentations (e.g., 
accuracy, relevance, rhetorical features, 
organization of  information).

1. Understand how style and content of  spoken 
language varies in different contexts and 
influences the listener’s understanding.

2. Adjust presentation (delivery, vocabulary, 
length) to particular audiences and purposes.

B. Develop effective speaking styles for both 
group and one-on-one situations.

1. Participate actively and effectively in one-on-one 
oral communication situations.

2. Participate actively and effectively in group 
discussions.

3. Plan and deliver focused and coherent 
presentations that convey clear and distinct 
perspectives and demonstrate solid reasoning.

IV . Listening
A. Apply listening skills as an individual 

and as a member of  a group in a variety 
of  settings (e.g., lectures, discussions, 
conversations, team projects, presentations, 
interviews).

1. Analyze and evaluate the effectiveness of  a 
public presentation.

2. Interpret a speaker’s message; identify the 
position taken and the evidence in support of  
that position.

3. Use a variety of  strategies to enhance listening 
comprehension (e.g., focus attention on 
message, monitor message for clarity and 
understanding, provide verbal and nonverbal 
feedback, note cues such as change of  pace 
or particular words that indicate a new point 
is about to be made, select and organize key 
information).
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B. Listen effectively in informal and formal 
situations.

1. Listen critically and respond appropriately to 
presentations.

2. Listen actively and effectively in one-on-one 
communication situations.

3. Listen actively and effectively in group 
discussions.

V . Research
A. Formulate topic and questions.

1. Formulate research questions.

2. Explore a research topic.

3. Refine research topic and devise a timeline for 
completing work.

B. Select information from a variety of  
sources.

1. Gather relevant sources.

2. Evaluate the validity and reliability of  sources.

3. Synthesize and organize information effectively.

C. Produce and design a document.

1. Design and present an effective product.

2. Use source material ethically.
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Mathematics as a Way of Knowing
Mathematics knowledge is essential to becoming a 

productive citizen in today’s society. Many factors have 
increased the level of  understanding of  mathematics 
needed by the average adult. Our ever-changing world 
has become increasingly quantitative in nature. For 
example, in the physical sciences, social studies, and 
the business world, a widening array of  phenomena is 
explained with numeric data presented visually in the 
form of  charts and graphs that require interpretation. 
Mathematical reasoning is key to solving problems, 
formulating logical arguments, understanding 
quantitative features of  various disciplines, critically 
analyzing media sources, and searching for patterns. 
Through mathematics, people become more able 
to make well-informed decisions by formulating 
conjectures and testing hypotheses. Mathematics cannot 
be viewed solely as a series of  stand-alone courses or 
a set of  specific skills. It must also be considered as a 
source of  cross-disciplinary knowledge that is essential 
for success in numerous areas of  study. 

Understanding and Using  
These Standards

The College and Career Readiness Standards 
(CCRS) were developed as a result of  a collaborative 
effort between secondary and postsecondary faculty. 
The standards are not intended to prescribe specific 
high school mathematics course titles or to endorse 
particular sequences. Students may encounter some of  
the content included in these standards at lower levels 
and should aim to meet these standards in high school.

These CCRS are designed to help students, parents, 
teachers, and counselors understand the specific 
content knowledge and academic skills necessary for 
college and career readiness. This knowledge enables 
all stakeholders to determine if  the challenge level of  
any given mathematics course is appropriate to prepare 
students for college and careers. The CCRS are broad 
in nature, equipping students for general education 
college mathematics courses, but are not intended to 
encompass all skills necessary for students entering 
majors that require specific mathematical knowledge.

Students who enter college having mastered these 
standards are likely to be successful in entry-level 
college mathematics courses and to be prepared for 
courses in related disciplines that require mathematical 
proficiency. For science, technology, engineering, 
and mathematics majors in particular, additional 
mathematical knowledge and skills will be necessary, 
although adequate foundation for these future studies 
would be established.

Some standards identify specific mathematical 
skills and knowledge. Some are specific to subject 
area topics, while others address global topics. All 
are viewed as equally important to achieving the 
level of  mathematical proficiency necessary for 
college and career readiness. In addition, students 
must develop ways of  thinking about mathematics. 
These key cognitive skills elevate mathematics from 
an exercise in rote memorization to a process of  
analysis and interpretation that enables the learner to 
work with a range of  complex questions, topics, and 
issues. The standards contain frequent reference to 
these key cognitive skills, but always in the context 
of  challenging and appropriate content knowledge. 
Mathematical thinking never occurs in a vacuum; it is 
always embedded in appropriate content.

“Students who enter college 
having mastered these 

standards are likely to be 
successful in entry-level 

college mathematics courses 
and to be prepared for 

courses in related disciplines 
that require mathematical 

proficiency .”
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The use of  technology is an instructional 
decision that facilitates the learning of  mathematical 
concepts and processes. The Vertical Team decided 
to allow instructors to determine when and how to 
use technology based on their students’ needs, the 
instructional resources, and the learning expectation. 
The growing technological world we live in requires 
students to embrace technology and the constant 
changes it brings to daily life. 

I . Numeric Reasoning
A. Number representation

1. Compare real numbers.
2. Define and give examples of  complex numbers.

B. Number operations
1. Perform computations with real and complex 

numbers.

C. Number sense and number concepts
1. Use estimation to check for errors and 

reasonableness of  solutions.

II . Algebraic Reasoning
A. Expressions and equations

1. Explain and differentiate between expressions 
and equations using words such as “solve,” 
“evaluate,” and “simplify.”

B. Manipulating expressions
1. Recognize and use algebraic (field) properties, 

concepts, procedures, and algorithms to 
combine, transform, and evaluate expressions 
(e.g., polynomials, radicals, rational expressions).

C. Solving equations, inequalities, and systems 
of  equations
1. Recognize and use algebraic (field) properties, 

concepts, procedures, and algorithms to solve 
equations, inequalities, and systems of  linear 
equations.

2. Explain the difference between the solution 
set of  an equation and the solution set of  an 
inequality.

D. Representations
1. Interpret multiple representations of  equations 

and relationships.

2. Translate among multiple representations of  
equations and relationships.

III . Geometric Reasoning
A. Figures and their properties

1. Identify and represent the features of  plane and 
space figures.

2. Make, test, and use conjectures about one-, 
two-, and three-dimensional figures and their 
properties.

3. Recognize and apply right triangle relationships 
including basic trigonometry.

B. Transformations and symmetry
1. Identify and apply transformations to figures.

2. Identify the symmetries of  a plane figure.

3. Use congruence transformations and dilations 
to investigate congruence, similarity, and 
symmetries of  plane figures.
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C. Connections between geometry and other 
mathematical content strands
1. Make connections between geometry and 

algebra.

2. Make connections between geometry, statistics, 
and probability.

3. Make connections between geometry and 
measurement.

D. Logic and reasoning in geometry
1. Make and validate geometric conjectures.

2. Understand that Euclidean geometry is an 
axiomatic system.

IV . Measurement Reasoning
A. Measurement involving physical and natural 

attributes
1. Select or use the appropriate type of  unit for 

the attribute being measured.
B. Systems of  measurement

1. Convert from one measurement system to 
another.

2. Convert within a single measurement system.
C. Measurement involving geometry and 

algebra
1. Find the perimeter and area of  two-dimensional 

figures.
2. Determine the surface area and volume of  

three-dimensional figures.
3. Determine indirect measurements of  figures 

using scale drawings, similar figures, the 
Pythagorean Theorem, and basic trigonometry.

D. Measurement involving statistics and 
probability
1. Compute and use measures of  center and 

spread to describe data.
2. Apply probabilistic measures to practical 

situations to make an informed decision.

V . Probabilistic Reasoning
A. Counting principles

1. Determine the nature and the number of  
elements in a finite sample space. 

B. Computation and interpretation of  
probabilities
1. Compute and interpret the probability of  an 

event and its complement.

2. Compute and interpret the probability of  
conditional and compound events.

VI . Statistical Reasoning
A. Data collection

1. Plan a study.

B. Describe data
1. Determine types of  data.

2. Select and apply appropriate visual 
representations of  data.

3. Compute and describe summary statistics of  
data.

4. Describe patterns and departure from patterns 
in a set of  data.

C. Read, analyze, interpret, and draw 
conclusions from data
1. Make predictions and draw inferences using 

summary statistics.

2. Analyze data sets using graphs and summary 
statistics.

3. Analyze relationships between paired data using 
spreadsheets, graphing calculators, or statistical 
software.

4. Recognize reliability of  statistical results.

VII . Functions
A. Recognition and representation of  

functions
1. Recognize whether a relation is a function.

2. Recognize and distinguish between different 
types of  functions.

B. Analysis of  functions
1. Understand and analyze features of  a function.

2. Algebraically construct and analyze new 
functions.
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C. Model real world situations with functions
1. Apply known function models.

2. Develop a function to model a situation.

VIII .  Problem Solving  
and Reasoning

A. Mathematical problem solving
1. Analyze given information.

2. Formulate a plan or strategy.

3. Determine a solution.

4. Justify the solution.

5. Evaluate the problem-solving process.

B. Logical reasoning
1. Develop and evaluate convincing arguments.

2. Use various types of  reasoning.

C. Real world problem solving
1. Formulate a solution to a real world situation 

based on the solution to a mathematical problem.

2. Use a function to model a real world situation.

3. Evaluate the problem-solving process.

IX .  Communication 
and Representation

A. Language, terms, and symbols of  
mathematics
1. Use mathematical symbols, terminology, and 

notation to represent given and unknown 
information in a problem.

2. Use mathematical language to represent and 
communicate the mathematical concepts in a 
problem.

3. Use mathematics as a language for reasoning, 
problem solving, making connections, and 
generalizing.

B. Interpretation of  mathematical work
1. Model and interpret mathematical ideas and 

concepts using multiple representations.

2. Summarize and interpret mathematical 
information provided orally, visually, or in 
written form within the given context.

C. Presentation and representation of  
mathematical work
1. Communicate mathematical ideas, reasoning, 

and their implications using symbols, diagrams, 
graphs, and words.

2. Create and use representations to organize, 
record, and communicate mathematical ideas.

3. Explain, display, or justify mathematical ideas 
and arguments using precise mathematical 
language in written or oral communications.

X . Connections
A. Connections among the strands of  

mathematics
1. Connect and use multiple strands of  

mathematics in situations and problems.

2. Connect mathematics to the study of  other 
disciplines.

B. Connections of  mathematics to nature, real 
world situations, and everyday life
1. Use multiple representations to demonstrate 

links between mathematical and real world 
situations.

2. Understand and use appropriate mathematical 
models in the natural, physical, and social 
sciences.

3. Know and understand the use of  mathematics 
in a variety of  careers and professions.
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Science as a Way of Knowing
As with mathematics, proficiency in science needs 

to improve before and during the secondary school 
years in order to meet the test of  college and career 
readiness. The process of  science rests on information 
and descriptions about the natural world, collected 
by observation. When an observation has been made 
repeatedly and independently by several observers 
under controlled and reproducible conditions, the 
findings are regarded with increasing confidence. 
Findings that are repeatedly confirmed across a range 
of  situations yield insights that can lead to explanatory 
models, also called theories. Throughout this process, 
certain analytical procedures and practices are used 
in all scientific disciplines. These include specific 
mathematical procedures and techniques, standardized 
measurement methods, and several applications of  
formal logic. 

These logical procedures are extremely important 
components of  scientific methods but are not usually 
spontaneous, intuitive modes of  thought. Scientific 
methods emphasize the practice of  testing hypotheses 
(i.e., theories, explanatory models) by comparing their 
predictions to observations of  the natural world. To 
judge the quality of  a hypothesis, scientists ask whether 
it leads to accurate predictions about future events or 
observations. This pattern of  logical thought and this 
particular method of  analyzing and improving our 
understanding of  the natural world is a fundamental 
element of  all studies of  science. 

The field of  science is typically divided into 
disciplines such as biology, chemistry, physics, 
environmental science, and Earth science. Although 
each discipline focuses on different features of  the 
natural world, all areas of  science share a common set 
of  principles and procedures for collecting, analyzing, 
evaluating, and synthesizing information. 

Science is distinguished from other fields of  study 
by the way students learn skills for appropriately 
applying a variety of  apparatuses, equipment, 
techniques, and procedures for collecting, interpreting, 
and using data. While engaged in scientific inquiry, 
students utilize other foundational skills such as 

mathematics, communication, and social ethics, as 
well as personal skills such as time management, self-
discipline, and organization. 

Understanding and Using  
These Standards

The science Vertical Team (VT) consulted a 
range of  resource materials that contained standards 
for science developed by national subject matter 
organizations, and considered carefully other the 
college readiness standards in science that have 
been previously developed. In addition, the process 
drew from various VT member experiences and 
backgrounds in order to respond to the needs and 
situations of  Texas schools. 

The standards are focused on ensuring that 
students are ready to explore and appreciate the 
richness and complexity of  the natural world, to 
grapple with new ideas and divergent interpretations, 
and to master the powerful techniques of  collecting, 
organizing, and analyzing information that scientists 
use in their investigations. The standards go beyond 
the three “traditional” high school science courses 
of  biology, chemistry, and physics. They are less 

“The standards are 
focused on ensuring 

that students are 
ready to explore and 

appreciate the richness 
and complexity of the 

natural world . . .”
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concerned with course titles and more focused on 
ensuring that students are ready to explore and 
appreciate the richness and complexity of  the natural 
world.

Although the standards are quite extensive and 
specific in their identification of  important prerequisite 
knowledge, they emphasize in equal measure the 
importance of  the key cognitive skills necessary to 
succeed in the kinds of  tasks that students will almost 
certainly encounter in entry-level college science 
courses. 

Student success in college-level introductory science 
courses depends on the development of  certain skills 
in high school classes. Although applications of  these 
skills vary from one discipline and one grade level to the 
next, all high school science courses should encourage 
students to master in an age-appropriate manner the 
concepts and vocabulary outlined in the standards, 
and to do so while acquiring and developing the key 
cognitive skills necessary to think like a scientist. 

Within the context of  these standards, scientific 
vocabulary should be viewed as a tool, not as an end 
in itself. Technical words and phrases allow concise 
and precise communication. Accurate use of  technical 
language is critical for interaction among those who are 

actively engaged in science. But to focus on vocabulary 
alone is not sufficient. Students should be encouraged 
to maintain a judicious balance between learning 
vocabulary and applying that vocabulary as they 
formulate good questions, plan investigations, gather 
and evaluate data, and draw conclusions.

I . Nature of Science:  
Scientific Ways of Learning 
and Thinking

A. Cognitive skills in science
1. Utilize skepticism, logic, and professional ethics 

in science.

2. Use creativity and insight to recognize and 
describe patterns in natural phenomena.

3. Formulate appropriate questions to test 
understanding of  natural phenomena.

4. Rely on reproducible observations of  empirical 
evidence when constructing, analyzing, and 
evaluating explanations of  natural events and 
processes.

B.	 Scientific	inquiry
1. Design and conduct scientific investigations in 

which hypotheses are formulated and tested. 

C. Collaborative and safe working practices
1. Collaborate on joint projects.

2. Understand and apply safe procedures in 
the laboratory and field, including chemical, 
electrical, and fire safety and safe handling of  
live or preserved organisms.

3. Demonstrate skill in the safe use of  a wide 
variety of  apparatuses, equipment, techniques, 
and procedures.

D.	Current	scientific	technology
1. Demonstrate literacy in computer use.

2. Use computer models, applications, and 
simulations.

3. Demonstrate appropriate use of  a wide variety 
of  apparatuses, equipment, techniques, and 
procedures for collecting quantitative and 
qualitative data.
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E.	 Effective	communication	of 	scientific	
information
1. Use several modes of  expression to describe or 

characterize natural patterns and phenomena. 
These modes of  expression include narrative, 
numerical, graphical, pictorial, symbolic, and 
kinesthetic. 

2. Use essential vocabulary of  the discipline being 
studied.

II . Foundation Skills:  
Scientific Applications  
of Mathematics

A. Basic mathematics conventions
1. Understand the real number system and its 

properties.

2. Use exponents and scientific notation.

3. Understand ratios, proportions, percentages, 
and decimal fractions, and translate from any 
form to any other.

4. Use proportional reasoning to solve problems.

5. Simplify algebraic expressions.

6. Estimate results to evaluate whether a calculated 
result is reasonable.

7. Use calculators, spreadsheets, computers, etc., in 
data analysis.

B. Mathematics as a symbolic language
1. Carry out formal operations using standard 

algebraic symbols and formulae.

2. Represent natural events, processes, and 
relationships with algebraic expressions and 
algorithms. 

C. Understand relationships among geometry, 
algebra, and trigonometry
1. Understand simple vectors, vector notations, 

and vector diagrams, and carry out simple 
calculations involving vectors.

2. Understand that a curve drawn on a defined set 
of  axes is fully equivalent to a set of  algebraic 
equations.

3. Understand basic trigonometric principles, 
including definitions of  terms such as 
sine, cosine, tangent, cotangent, and their 
relationship to triangles. 

4. Understand basic geometric principles.

D.	Scientific	problem	solving
1. Use dimensional analysis in problem solving. 

E.	 Scientific	application	of 	probability	and	
statistics
1. Understand descriptive statistics.

F.	 Scientific	measurement
1. Select and use appropriate Standard 

International (SI) units and prefixes to express 
measurements for real world problems.

2. Use appropriate significant digits.
3. Understand and use logarithmic notation (base 

10).

III .  Foundation Skills:  
Scientific Applications  
of Communication

A.	 Scientific	writing
1. Use correct applications of  writing practices in 

scientific communication.

B.	 Scientific	reading
1. Read technical and scientific articles to gain 

understanding of  interpretations, apparatuses, 
techniques or procedures, and data.

2. Set up apparatuses, carry out procedures, 
and collect specified data from a given set of  
appropriate instructions.

3. Recognize scientific and technical vocabulary 
in the field of  study and use this vocabulary to 
enhance clarity of  communication.

4. List, use, and give examples of  specific 
strategies before, during, and after reading to 
improve comprehension.

C.	 Presentation	of 	scientific/technical	
information
1. Prepare and present scientific/technical 

information in appropriate formats for various 
audiences.
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D.	Research	skills/information	literacy

1. Use search engines, databases, and other 
digital electronic tools effectively to locate 
information.

2. Evaluate quality, accuracy, completeness, 
reliability, and currency of  information from 
any source.

IV .  Science, Technology,  
and Society

A. Interactions between innovations and 
science

1. Recognize how scientific discoveries are 
connected to technological innovations.

B. Social ethics

1. Understand how scientific research and 
technology have an impact on ethical and legal 
practices.

2. Understand how commonly held ethical beliefs 
impact scientific research. 

C. History of  science

1. Understand the historical development of  
major theories in science.

2. Recognize the role of  people in important 
contributions to scientific  knowledge.

V . Cross-Disciplinary Themes
A.	 Matter/states	of 	matter

1. Know modern theories of  atomic structure.

2. Understand the typical states of  matter (solid, 
liquid, gas) and phase changes among these.

B. Energy (thermodynamics, kinetic, potential, 
energy transfers)

1. Understand the Laws of  Thermodynamics.

2. Know the processes of  energy transfer.

C.	 Change	over	time/equilibrium

1. Recognize patterns of  change. 

D.	Classification
1. Understand that scientists categorize things 

according to similarities and differences.

E. Measurements and models
1. Use models to make predictions.

2. Use scale to relate models and structures.

3. Demonstrate familiarity with length scales from 
sub-atomic particles through macroscopic 
objects.

VI . Biology
A. Structure and function of  cells

1. Know that although all cells share basic features, 
cells differentiate to carry out specialized 
functions.

2. Explain how cells can be categorized into two 
major types: prokaryotic and eukaryotic, and 
describe major features that distinguish one 
from the other.

3. Describe the structure and function of  major 
sub-cellular organelles.

4. Describe the major features of  mitosis and 
relate this process to growth and asexual 
reproduction.

5. Understand the process of  cytokinesis in plant 
and animal cells and how this process is related 
to growth.

6. Know the structure of  membranes and how 
this relates to permeability.

B. Biochemistry
1. Understand the major categories of  biological 

molecules: lipids, carbohydrates, proteins, and 
nucleic acids.

2. Describe the structure and function of  
enzymes.

3. Describe the major features and chemical events 
of  photosynthesis.

4. Describe the major features and chemical events 
of  cellular respiration.

5. Know how organisms respond to presence or 
absence of  oxygen, including mechanisms of  
fermentation.
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6. Understand coupled reaction processes and 
describe the role of  ATP in energy coupling and 
transfer.

C. Evolution and populations
1. Know multiple categories of  evidence for 

evolutionary change and how this evidence is 
used to infer evolutionary relationships among 
organisms.

2. Recognize variations in population sizes, 
including extinction, and describe mechanisms 
and conditions that produce these variations.

D. Molecular genetics and heredity
1. Understand Mendel’s laws of  inheritance.

2. Know modifications to Mendel’s laws.

3. Understand the molecular structures and 
functions of  nucleic acids.

4. Understand simple principles of  population 
genetics and describe characteristics of  a Hardy-
Weinberg population.

5. Describe the major features of  meiosis 
and relate this process to Mendel’s laws of  
inheritance.

E.	 Classification	and	taxonomy
1. Know ways in which living things can be 

classified based on each organism’s internal and 
external structure, development, and relatedness 
of  DNA sequences.

F. Systems and homeostasis
1. Know that organisms possess various structures 

and processes (feedback loops) that maintain 
steady internal conditions.

2. Describe, compare, and contrast structures 
and processes that allow gas exchange, nutrient 
uptake and processing, waste excretion, nervous 
and hormonal regulation, and reproduction in 
plants, animals, and fungi; give examples of  each.

G. Ecology
1. Identify Earth’s major biomes, giving their 

locations, typical climate conditions, and 
characteristic organisms.

2. Know patterns of  energy flow and material 
cycling in Earth’s ecosystems.

3. Understand typical forms of  organismal 
behavior.

4. Know the process of  succession.

VII . Chemistry
A. Matter and its properties

1. Know that physical and chemical properties 
can be used to describe and classify matter.

2. Recognize and classify pure substances 
(elements, compounds) and mixtures.

B. Atomic structure
1. Summarize the development of  atomic theory. 

Understand that models of  the atom are used 
to help understand the properties of  elements 
and compounds.

C. Periodic table
1. Know the organization of  the periodic table.

2. Recognize the trends in physical and chemical 
properties as one moves across a period or 
vertically through a group.

D. Chemical bonding
1. Characterize ionic bonds, metallic bonds, and 

covalent bonds. Describe the properties of  
metals and ionic and covalent compounds.

E. Chemical reactions
1. Classify chemical reactions by type. Describe 

the evidence that a chemical reaction has 
occurred.

2. Describe the properties of  acids and bases, 
and identify the products of  a neutralization 
reaction.

3. Understand oxidation-reduction reactions.

4. Understand chemical equilibrium.

5. Understand energy changes in chemical 
reactions.

6. Understand chemical kinetics.

F. Chemical nomenclature
1. Know formulas for ionic compounds.

2. Know formulas for molecular compounds.
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G. The mole and stoichiometry
1. Understand the mole concept.

2. Understand molar relationships in reactions, 
stoichiometric calculations, and percent yield.

H. Thermochemistry
1. Understand the Law of  Conservation of  

Energy and processes of  heat transfer.

2. Understand energy changes and chemical 
reactions.

I. Properties and behavior of  gases, liquids, 
and solids
1. Understand the behavior of  matter in its 

various states: solid, liquid, and  gas.

2. Understand properties of  solutions.

3. Understand principles of  ideal gas behavior 
and kinetic molecular theory.

4. Apply the concept of  partial pressures in a 
mixture of  gases.

5. Know properties of  liquids and solids.

6. Understand the effect of  vapor pressure on 
changes in state; explain heating curves and 
phase diagrams.

7. Describe intermolecular forces.

J. Basic structure and function of  biological 
molecules: proteins, carbohydrates, lipids, 
and nucleic acids
1. Understand the major categories of  biological 

molecules: proteins, carbohydrates, lipids, and 
nucleic acids.

K. Nuclear chemistry
1. Understand radioactive decay.

VIII . Physics
A. Matter

1. Demonstrate familiarity with length scales from 
sub-atomic particles through macroscopic 
objects.

2. Understand states of  matter and their 
characteristics.

3. Understand the concepts of  mass and inertia.

4. Understand the concept of  density.

5. Understand the concepts of  gravitational force 
and weight.

B. Vectors
1. Understand how vectors are used to represent 

physical quantities.

2. Demonstrate knowledge of  vector mathematics 
using a graphical representation.

3. Demonstrate knowledge of  vector mathematics 
using a numerical representation.

C. Forces and motion
1. Understand the fundamental concepts of  

kinematics.

2. Understand forces and Newton’s Laws.

3. Understand the concept of  momentum.

D. Mechanical energy
1. Understand potential and kinetic energy.

2. Understand conservation of  energy.

3. Understand the relationship of  work and 
mechanical energy.

E. Rotating systems
1. Understand rotational kinematics.

2. Understand the concept of  torque.

3. Apply the concept of  static equilibrium. 

4. Understand angular momentum.

F. Fluids
1. Understand pressure in a fluid and its 

applications.

2. Understand Pascal’s Principle.

3. Understand buoyancy.

4. Understand Bernoulli’s principle.

G. Oscillations and waves
1. Understand basic oscillatory motion and simple 

harmonic motion.

2. Understand the difference between transverse 
and longitudinal waves.

3. Understand wave terminology: wavelength, 
period, frequency, and amplitude.
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4. Understand the properties and behavior of  
sound waves.

H. Thermodynamics
1. Understand the gain and loss of  heat energy in 

matter.

2. Understand the basic laws of  thermodynamics.

I. Electromagnetism
1. Discuss electric charge and electric force.

2. Gain qualitative and quantitative understandings 
of  voltage, current, and resistance.

3. Understand Ohm’s Law.

4. Apply the concept of  power to electricity.

5. Discuss basic DC circuits that include voltage 
sources and combinations of  resistors.

6. Discuss basic DC circuits that include voltage 
sources and combinations of  capacitors.

7. Understand magnetic fields and their 
relationship to electricity.

8. Relate electricity and magnetism to everyday life.

J. Optics
1. Know the electromagnetic spectrum.

2. Understand the wave/particle duality of  light.

3. Understand concepts of  geometric optics.

IX . Earth and Space Sciences
A. Earth systems

1. Know the major features and characteristics 
of  atmosphere, geosphere, hydrosphere, and 
biosphere.

2. Understand relationships and interactions 
among atmosphere, geosphere, hydrosphere, 
and biosphere.

3. Possess a scientific understanding of  the history 
of  Earth’s systems.

4. Utilize the tools scientists use to study and 
understand the Earth’s systems.

B. Sun, Earth, and moon system
1. Understand interactions among the sun, Earth, 

and moon.

2. Possess a scientific understanding of  the 
formation of  the Earth and moon.

C. Solar system
1. Describe the structure and motions of  the solar 

system and its components.

2. Possess a scientific understanding of  the 
formation of  the solar system.

D. Origin and structure of  the universe
1. Understand scientific theories for the formation 

of  the universe.

2. Know the current scientific descriptions of  the 
components of  the universe.

E. Plate tectonics
1. Describe the evidence that supports the current 

theory of  plate tectonics.

2. Identify the major tectonic plates.

3. Describe the motions and interactions of  
tectonic plates.

4. Describe the rock cycle and its products.

F. Energy transfer within and among systems
1. Describe matter and energy transfer in the 

Earth’s systems.

2. Give examples of  effects of  energy transfer 
within and among systems.

X . Environmental Science
A. Earth systems

1. Recognize the Earth’s systems.

2. Know the major features of  the geosphere and 
the factors that modify them.

3. Know the major features of  the atmosphere.

4. Know the major features of  the hydrosphere.

5. Be familiar with Earth’s major biomes. 

6. Describe the Earth’s major biogeochemical 
cycles.

B. Energy
1. Understand energy transformations.
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2. Know the various sources of  energy for 
humans and other biological systems.

C. Populations
1. Recognize variations in population sizes, 

including human population and extinction, 
and describe mechanisms and conditions that 
produce these variations.

D. Economics and politics
1. Name and describe major environmental 

policies and legislation.
2. Understand the types, uses, and regulations of  

the various natural resources.

E. Human practices and their impacts
1. Describe the different uses for land (land 

management).
2. Understand the use and consequences of  pest 

management.
3. Know the different methods used to increase 

food production.
4. Understand land and water usage and 

management practices.
5. Understand how human practices affect air, 

water, and soil quality.
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Social Studies as a Way of Knowing
Social studies encompass a wide variety of  

disciplines including history, geography, political 
science, sociology, psychology, anthropology, 
economics, philosophy, and archeology as well as 
several fields of  specialization within these broad 
categories. Each discipline focuses on specific aspects 
of  the human experience and employs a variety of  
methodological approaches to study these phenomena. 
Within each field, social scientists incorporate 
research, statistical methods, and conclusions from 
other disciplines to strengthen their own mode of  
inquiry. All social scientists employ a variety of  key 
cognitive skills from the sciences, mathematics, and 
language arts. They use an interdisciplinary approach 
to understanding human behavior, organizations, 
institutions, beliefs, and attitudes across time and 
space.

The goal and the focus of  social studies is to 
promote a deeper and richer understanding of  
the human experience. Together, social studies 
disciplines impart particular knowledge and skills that 
equip students to engage actively, thoughtfully, and 
responsibly with their local, national, and international 
communities. 

A primary goal of  social studies is to promote 
greater civic awareness and responsibility. Effective 
citizenship requires knowledge of  political and 
economic structures and institutions, methods of  
participation, and tools for problem solving. Social 
studies encourage rational and logic-based analysis 
of  complex social problems using a variety of  
approaches, while recognizing and appreciating diverse 
human perspectives. They encourage individuals to 
understand social and environmental influences on 
their behavior and to connect their lives and decisions 
to the world around them, taking into consideration 
both past and present. 

Understanding and Using  
These Standards

Social studies as taught at the college level require 
mastery of  key cognitive skills that utilize a broad 

body of  factual information and concepts. Simply 
memorizing facts and data is not sufficient to succeed 
in a college-level social studies course. These thinking 
processes are the method by which students develop 
a greater understanding of  the historical, political, 
economical, geographical, social, and psychological 
forces that have shaped their lives and the world 
they live in. Students need to know how to read 
and examine information critically, to communicate 
conclusions effectively, and to gather cogent 
information that will help them understand problems 
they will encounter in a wide variety of  disciplines and 
careers. 

To succeed at the college level, students in social 
studies must possess a body of  knowledge and skills 
that enable them to engage actively with complex 
material. They must understand and be able to apply 
in a systematic manner the fundamental concepts, 
approaches, and terminologies common to a range of  
social studies disciplines including history, geography, 
political science, economics, and sociology. While 
it is not necessary for high school students to take 
courses in all of  these subject areas, they do need to 
understand something about the tools that scholars 
in these subject areas use to formulate ideas and 

“The ability to be 
a thoughtful analyst  

and interpreter of social 
and human behavior and 

events is at the heart  
of what it takes to 

succeed in college social 
studies courses .”
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investigate major problems in their fields. The ability 
to be a thoughtful analyst and interpreter of  social 
and human behavior and events is at the heart of  what 
it takes to succeed in college social studies courses. 
Training to develop these sophisticated skills needs 
to begin early and be nurtured over many years, and 
students need to be ready to demonstrate them with 
some level of  fluency in college courses. The standards 
are designed to provide insight into the knowledge and 
skills students should be mastering in high school to 
be better prepared for the challenge of  college social 
studies courses. 

The Vertical Teams (VTs) chose deliberately not to 
identify lists of  facts that students must master to be 
ready for college. Of  course, students should master a 
range of  specific information about social systems and 
phenomena. The VTs created standards that assume 
students will use their understanding of  events, social 
systems, and human behavior to develop greater 
insight into how the various parts fit together into a 
more unified whole and how seemingly contradictory 
explanations or points-of-view can be analyzed for 
greater understanding instead of  simply taking sides. 
This perspective is supported by and consistent with 
the approach taken in many exemplary social studies 
standards from other states and national organizations 
that were reviewed in the process of  developing these 
standards. 

I . Interrelated Disciplines  
and Skills 

A. Spatial analysis of  physical and cultural 
processes that shape the human experience 
1. Use the tools and concepts of  geography 

appropriately and accurately. 

2. Analyze the interaction between human 
communities and the environment. 

3. Analyze how physical and cultural processes 
have shaped human communities over time. 

4. Evaluate the causes and effects of  human 
migration patterns over time. 

5. Analyze how various cultural regions have 
changed over time. 

6. Analyze the relationship between geography and 
the development of  human communities. 

B. Periodization and chronological reasoning 
1. Examine how and why historians divide the past 

into eras. 

2. Identify and evaluate sources and patterns of  
change and continuity across time and place. 

3. Analyze causes and effects of  major political, 
economic, and social changes in U.S. and world 
history. 

C. Change and continuity of  political 
ideologies, constitutions, and political 
behavior 
1. Evaluate different governmental systems and 

functions. 

2. Evaluate changes in the functions and structures 
of  government across time. 

3. Explain and analyze the importance of  civic 
engagement. 

D. Change and continuity of  economic 
systems and processes 
1. Identify and evaluate the strengths and 

weaknesses of  different economic systems. 

2. Analyze the basic functions and structures of  
international economics. 

E. Change and continuity of  social groups, 
civic organizations, institutions, and their 
interaction 
1. Identify different social groups (e.g., clubs, 

religious organizations) and examine how they 
form and how and why they sustain themselves. 

2. Define the concept of  socialization and 
analyze the role socialization plays in human 
development and behavior. 

3. Analyze how social institutions (e.g., marriage, 
family, churches, schools) function and meet the 
needs of  society. 

4. Identify and evaluate the sources and 
consequences of  social conflict. 
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F. Problem-solving and decision-making skills 
1. Use a variety of  research and analytical tools 

to explore questions or issues thoroughly and 
fairly. 

2. Analyze ethical issues in historical, cultural, and 
social contexts. 

II . Diverse Human Perspectives 
and Experiences

A. Multicultural societies 
1. Define a “multicultural society” and consider 

both the positive and negative qualities of  
multiculturalism. 

2. Evaluate the experiences and contributions of  
diverse groups to multicultural societies. 

B.	 Factors	that	influence	personal	and	group	
identities (e.g., race, ethnicity, gender, 
nationality,	institutional	affiliations,	
socioeconomic status) 
1. Explain and evaluate the concepts of  race, 

ethnicity, and nationalism. 

2. Explain and evaluate the concept of  gender. 

3. Analyze diverse religious concepts, structures, 
and institutions around the world. 

4. Evaluate how major philosophical and 
intellectual concepts influence human behavior 
or identity. 

5. Explain the concepts of  socioeconomic status 
and stratification. 

6. Analyze how individual and group identities are 
established and change over time.

III .  Interdependence  
of Global Communities

A. Spatial understanding of  global, regional, 
national, and local communities 
1. Distinguish spatial patterns of  human 

communities that exist between or within 
contemporary political boundaries. 

2. Connect regional or local developments to 
global ones. 

3. Analyze how and why diverse communities 
interact and become dependent on each other. 

B. Global analysis 
1. Apply social studies methodologies to compare 

societies and cultures.

IV .  Analysis, Synthesis, and 
Evaluation of Information

A. Critical examination of  texts, images, and 
other sources of  information 
1. Identify and analyze the main idea(s) and 

point(s)-of-view in sources. 
2. Situate an informational source in its 

appropriate contexts (contemporary, historical, 
cultural). 

3. Evaluate sources from multiple perspectives. 
4. Understand the differences between a 

primary and secondary source and use each 
appropriately to conduct research and construct 
arguments. 

5. Read narrative texts critically. 
6. Read research data critically. 

B. Research and methods 
1. Use established research methodologies. 
2. Explain how historians and other social 

scientists develop new and competing views of  
past phenomena. 

3. Gather, organize, and display the results of  data 
and research.

4. Identify and collect sources.

C. Critical listening 
1. Understand and interpret presentations (e.g., 

speeches, lectures, informal presentations) 
critically. 

D. Reaching conclusions 
1. Construct a thesis that is supported by evidence. 
2. Recognize and evaluate counter-arguments. 
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V . Effective Communication
A. Clear and coherent oral and 

writtencommunication 
1. Use appropriate oral communication techniques 

depending on the context or nature of  the 
interaction. 

2. Use conventions of  standard written English. 

B. Academic integrity 
1. Attribute ideas and information to source 

materials and authors.
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Foundations of Learning  
and Knowing

Although the College and Career Readiness 
Standards (CCRS) are organized into four distinct 
disciplinary areas, English/language arts, mathematics, 
science, and social studies, there are elements that cut 
across one or more disciplines. In fact, some skill areas 
span all four subject areas. It is important to identify 
the cross-cutting knowledge and skills that underlie and 
connect the four disciplinary areas. This important need 
has been addressed through the addition of  a section of  
cross-disciplinary standards. 

Think of  cross-disciplinary standards as tools that 
college instructors in all areas use to challenge, engage, 
and evaluate students in each specific subject area. 
They include key cognitive skills such as reasoning and 
problem solving, as well as foundational skills such as 
reading, writing, data analysis, and conducting research. 

Many of  these skills are also taught within the 
context of  a single subject area. Reading and writing 
are excellent examples. While the primary responsibility 
for developing reading and writing skills in secondary 
school resides within English/language arts courses, 
first-year college students are expected to employ a 
range of  subject-specific reading and writing strategies 
and techniques in all of  their courses. For example, they 
will write a lab report in a biology class or read primary 
source documents in a history class. 

Academic and business leaders emphasize the 
importance of  being able to apply these skills across a 
variety of  contexts and subject matter. They describe 
21st century learning and work environments in which 
the cross-disciplinary skills are prerequisites to solving 
many of  the most important problems students 
will encounter in college and the workplace. These 
problems increasingly require applying knowledge 
across disciplines and subject areas and the mastery of  a 
base set of  communication and analysis skills that span 
subject areas. Students, then, not only need to possess 
content knowledge, but also need to be able to apply key 
cognitive skills to the academic tasks presented to them, 
most of  which require much more than simple recall of  
factual knowledge. These cross-disciplinary standards 

enable students to engage in deeper levels of  thinking 
across a wide range of  subjects. They help high school 
students prepare for the transition from high school’s 
primary focus on acquiring content knowledge to a 
postsecondary environment in which complex cognitive 
skills are necessary to achieve deeper understanding. 

Understanding and Using  
The Cross-Disciplinary Standards

The cross-disciplinary standards are organized 
into two major areas: Key Cognitive Skills and 
Foundational Skills. The Key Cognitive Skills specify 
intellectual behaviors that are prevalent in entry-level 
college courses. The list includes intellectual curiosity, 
reasoning, problem solving, academic behaviors, work 
habits, and academic integrity. Foundational Skills 
consist of  proficiencies students need to be able to 
transfer knowledge and apply it across the curriculum. 
These include reading, writing, conducting research, 
understanding and using data, and using technology. 

The first three levels of  the cross-disciplinary 
standards are written to apply across subject areas. 
The performance indicators found in the appendix 
illustrate how the cross-disciplinary standards are 
manifested within the subject areas. The Vertical 
Teams created an example in each subject area of  at 
least one performance indicator that could be applied 
in that subject area. These indicators are meant to 
exemplify how the cross-disciplinary standards could be 
demonstrated in all subject areas.

I . Key Cognitive Skills
A. Intellectual curiosity

1. Engage in scholarly inquiry and dialogue.

2. Accept constructive criticism and revise 
personal views when valid evidence warrants.

B. Reasoning
1. Consider arguments and conclusions of  self  

and others.

2. Construct well-reasoned arguments to explain 
phenomena, validate conjectures, or support 
positions.
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3. Gather evidence to support arguments, findings, 
or lines of  reasoning.

4. Support or modify claims based on the results 
of  an inquiry.

C. Problem solving
1. Analyze a situation to identify a problem to be 

solved.
2. Develop and apply multiple strategies to solve a 

problem.
3. Collect evidence and data systematically and 

directly relate to solving a problem.

D. Academic behaviors
1. Self-monitor learning needs and seek assistance 

when needed.
2. Use study habits necessary to manage academic 

pursuits and requirements.
3. Strive for accuracy and precision.
4. Persevere to complete and master tasks.

E. Work habits
1. Work independently.
2. Work collaboratively.

F. Academic integrity
1. Attribute ideas and information to source 

materials and people.
2. Evaluate sources for quality of  content, validity, 

credibility, and relevance.
3. Include the ideas of  others and the complexities 

of  the debate, issue, or problem.
4. Understand and adhere to ethical codes of  

conduct.

II . Foundational Skills
A. Reading across the curriculum

1. Use effective prereading strategies.
2. Use a variety of  strategies to understand the 

meanings of  new words.
3. Identify the intended purpose and audience of  

the text.
4. Identify the key information and supporting 

details.

5. Analyze textual information critically.
6. Annotate, summarize, paraphrase, and outline 

texts when appropriate.
7. Adapt reading strategies according to structure 

of  texts.
8. Connect reading to historical and current 

events and personal interest.

B. Writing across the curriculum
1. Write clearly and coherently using standard 

writing conventions.
2. Write in a variety of  forms for various 

audiences and purposes.
3. Compose and revise drafts.

C. Research across the curriculum
1. Understand which topics or questions are to be 

investigated. 
2. Explore a research topic. 
3. Refine research topic based on preliminary 

research and devise a timeline for completing 
work.

4. Evaluate the validity and reliability of  sources.
5. Synthesize and organize information effectively.
6. Design and present an effective product.
7. Integrate source material.
8. Present final product.

D. Use of  data
1. Identify patterns or departures from patterns 

among data.
2. Use statistical and probabilistic skills necessary 

for planning an investigation and collecting, 
analyzing, and interpreting data.

3. Present analyzed data and communicate 
findings in a variety of  formats.

E. Technology
1. Use technology to gather information.
2. Use technology to organize, manage, and 

analyze information.
3. Use technology to communicate and display 

findings in a clear and coherent manner.
4. Use technology appropriately.
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Annotated list of  sources
A bibliography that includes evaluation or comments 
on accuracy, completeness, usefulness, deficiencies, or 
other features of  the sources.

Conjecture
A conclusion deduced by surmise or guesswork; a 
proposition (as in mathematics) before it has been 
proved or disproved.

Constant
Something invariable or unchanging, such as a 
number that has a fixed value in a given situation or 
universally.

Construction 
The act or result of  construing, interpreting, or 
explaining. Also involves creating a model that relates 
geometric principles.

Contrapositive 
A proposition or theorem formed by negating both 
the hypothesis and conclusion of  a given proposition 
or theorem and interchanging them (e.g., “if  not-B 
then not-A” is the contrapositive of  “if  A then B”).

Control
In experimental design, a sample or procedure that is 
virtually identical to the experimental sample except 
for the one variable (termed the independent variable) 
whose effect is being tested. If  different results are 
obtained from the control and the experimental 
samples, this difference can be attributed to the effect 
of  the independent variable.

Counterexample
An example that refutes or disproves a proposition or 
theory; the analysis of  a set of  facts in their relation 
to one another.

Culture 
The integrated pattern of  human knowledge, belief, 
and behavior that depends upon the capacity for 
learning and transmitting knowledge to succeeding 
generations; a society’s way of  life, including codes of  
manners, dress, language, religion, rituals, behavioral 
norms, and systems of  belief.

Data 
Factual information used as a basis for reasoning, 
discussion, or calculation. Reproducible observations 
that have been repeatedly confirmed are regarded as 
the highest quality data.

Deductive reasoning
The kind of  reasoning in which the conclusion 
is necessitated by previously known premises. 
Usually understood as moving from a statement or 
description of  a broad category to a description or 
conclusion regarding a specific instance or example 
within that category.

Diffusion
The geographic spread of  phenomena such as 
culture, disease, or economic modes of  production.

Dimensional analysis 
A conceptual tool often applied in science and 
engineering to understand physical situations 
involving several different kinds of  physical 
quantities. It is routinely used by scientists and 
engineers as a problem solving method to check the 
plausibility of  derived equations and computations. 
It is also used to form reasonable hypotheses about 
complex physical situations that can be tested by 
experiment or by more developed theories of  the 
phenomena. Calculations often require determining 
both the numerical value and the units of  a variable 
in an equation. Dimensional analysis provides a useful 
method for determining the units of  a variable in 
such cases. 

Dissipative 
A thermodynamically open system operating far 
from thermodynamic equilibrium in an environment 
with which it exchanges energy and matter. The term 
“dissipative system” is often used to describe one that 
releases heat. Simple examples include convection, 
cyclones, and hurricanes. More complex examples 
include lasers, Bénard cells, the Belousov-Zhabotinsky 
reaction, and at the most sophisticated level, life itself.

Diverse
Composed of  distinct or unlike elements or qualities.

Domain
The set of  elements to which a mathematical or 
logical variable is limited. Specifically, the set on which 
a function is defined.

Empirical
Originating in or based on observation or experience.

Ethnicity
A population of  human beings whose members 
identify with each other, either on the basis of  a 
presumed common genealogy or ancestry, recognition 
by others as a distinct group, or by common cultural, 
linguistic, religious, or physical traits.
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Function
In mathematics, a relation for which each element of  
the domain corresponds to exactly one element of  
the range.

Gender
The behavioral, cultural, or psychological traits 
typically associated with one sex.

Global community
The collective habitation of  Earth by both humans 
and animals and the interconnection shared by means 
of  inhabiting the same space.

Graphic organizers
Tools to visually categorize information such as 
calendars, outlines, or flow charts.

Human communities 
Groups of  people sharing an environment where 
intent, belief, resources, preferences, needs, risks, and 
a number of  other conditions may be present and 
common, affecting the identity of  the participants 
and their degree of  cohesiveness.

Hypothesis
A tentative explanation or model to account for 
data, developed to draw out its logical or empirical 
consequences, and to guide the search for additional 
data.

Ideology
A systematic body of  concepts, especially about 
human life or culture.

Inductive reasoning
The process of  reasoning in which the premise of  
an argument is believed to support the conclusion 
but does not ensure it. Usually understood as 
moving from a statement or description of  specific 
examples or instances to generalizable statements or 
descriptions of  the entire class or category to which 
the examples belong. 

Inquiry
A systematic investigation of  facts or principles.

Key content
Overarching or keystone ideas of  a discipline that 
reverberate as themes throughout the curriculum. 
The first and highest level in the organizing structure 
of  the College and Career Readiness Standards 
(CCRS). Designated in this document by Roman 
numerals.

Law
In terms of  science, a statement of  order and relation 
in nature that has been found to be invariable under 
the same conditions.

Literary element
An individual aspect or characteristic of  a whole work 
of  literature.

Manipulatives
Objects (such as blocks) that a student is instructed to 
use in a way that teaches or reinforces a lesson.

Model
A system of  postulates, data, and inferences presented 
as a mathematical description.

Multicultural
Of, relating to, reflecting, or adapted to a diverse 
range of  cultures.

Natural phenomena
Facts or events observable in the natural world.

Organizing components
Knowledge and subject areas that organize a 
discipline around what students should retain, be able 
to transfer, and apply to new knowledge and skills. 
The second level in the organizing structure of  the 
CCRS. Designated in this document by capital letters.

Performance expectations
Knowledge and skills that represent the important 
ideas of  the current understanding of  each organizing 
concept as well as the multiple contexts in which each 
organizing concept can be manifest. The third level in 
the organizing structure of  the CCRS. Designated in 
this document by numbers.

Performance indicators
Examples of  how to assess and measure performance 
expectations. The fourth level in the organizing 
structure of  the CCRS. Designated in this document 
by lower-case letters.

Periodization
The organization of  the past into units of  inquiry, 
marked by key defining concepts.

Positive and negative controls 
A controlled experiment generally compares the 
results obtained from an experimental sample against 
a control sample, which is practically identical to the 
experimental sample except for the one aspect whose 
effect is being tested. To be sure that the experimental 
procedures are working correctly, investigators 
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often include samples for which the expected result 
is already known. For example, in the widely-used 
Benedict’s Test for glucose, the experimental set-up 
typically includes one sample in which sugar is known 
to be present (the positive control) and one sample 
in which sugar is known to be absent (the negative 
control). If  the assay is working as expected, the 
positive control will yield the typical color change 
while the negative control will give no color change. 
If  either of  these samples produces results other 
than those expected, the investigator is alerted that 
something is interfering with the normal outcome of  
the assay, and all experimental results are unreliable.

Primary source
A document or other source of  information that 
was created at or near the time being studied by an 
authoritative source, usually one with direct personal 
knowledge of  the events being described.

Property
A quality or trait belonging to and especially peculiar 
to an individual or thing; an attribute common to all 
members of  a class.

Qualitative
Description or distinction based on some quality 
rather than on some quantity.

Quantitative
A measurement based on a quantity or number rather 
than on a quality.

Quantitative inheritance 
In genetics, traits that are determined by the 
combined influence of  alleles at multiple loci. When 
studying such traits, geneticists often do not know the 
identities of  the particular loci involved. Further, such 
traits do NOT show qualitatively discrete phenotypes, 
but rather these traits show continuous variation. 
Examples of  human traits with continuous variation 
are height, athletic ability, and intelligence. Traits 
showing quantitative inheritance are determined by 
the combined influences of  the genotype at many 
different loci, and the environmental setting in which 
the traits develop.

Race
A socially constructed segment of  the human 
population defined by physical characteristics that are 
transmitted.

Recursive
In math, a procedure that can repeat itself  
indefinitely.

Region
A spatial area of  the Earth’s surface marked by 
specific criteria (e.g., multiple and overlapping 
political, cultural, and ecological regions existing in 
the present and the past).

Reliability
Ability of  a system to perform and maintain its 
functions in routine circumstances, as well as in 
hostile or unexpected circumstances.

Rhetorical device
A technique that an author or speaker uses to evoke 
an emotional response in his audience (e.g., analogy, 
simile, metaphor).

Scientific	ethics
Certain standards and guiding principles are 
universally accepted in scientific investigations, 
including the following: 
•  Data should never be falsified, either by reporting 

results that were not observed, or by failing to 
report completely all pertinent data. Neither should 
analyses be biased to favor one interpretation over 
other possible interpretations.

•  Credit should be given to all individuals who 
made significant intellectual contributions to the 
investigation, and no credit should be claimed for 
someone else’s work. 

•  Investigations should be carried out in ways that 
minimize danger to bystanders and participants 
should be informed in advance of  any possible 
dangers. Part of  an instructor’s work is to train 
students to safely handle equipment, chemicals, 
and organisms in ways that minimize dangers to 
themselves and to others.

•  If  living organisms are used in investigations, 
they should be treated with respect and care. 
Efforts should be made to minimize or eliminate 
fear, pain, and suffering in those organisms, 
consistent with the nature of  the investigation 
being done. Appropriate care guidelines as specified 
by institutional animal care policies should be 
rigorously followed. 

•  If  humans are used as subjects in investigations, 
they must be fully apprised of  any dangers 
or adverse effects that might result from the 

Houston ISD Appendix Page 157



Texas College and Career Readiness Standards 37

D O C U M E N T  G L O S S A R Y

investigation, and must voluntarily give informed 
consent to their participation, as specified by 
institutional review policies.

Secondary source
A work, such as a scholarly book or article, built 
from primary sources.

Social group
Grouping of  people according to common 
characteristics (note: examples are given after this 
term is introduced in the standards).

Spatial
Relating to, occupying, or having the character of  
space.

Standard International Units
The modern form of  the metric system of  
measurements. Units are defined for measurement of  
length, mass, time, electric current, thermodynamic 
temperature, amount of  substance, and luminous 
intensity. Prefixes are added to units to produce a 
multiple (relative size) of  the original unit (e.g., the 
factor 10 is named “deca” and symbolized by “da”).

Strategy
A careful plan or method employed toward a goal.

System
A structured collection of  parts or components 
that affect, influence, or interact with each other 
in defined, predictable ways; a form of  social, 
economic, or political organization or practice; an 
organized set of  doctrines, ideas, or principles usually 
intended to explain the arrangement or working 
of  a systematic whole; an organized or established 
procedure; a manner of  classifying, symbolizing, or 
schematizing.

Text
The main body of  printed or written matter.

Theme
A unifying subject or idea.

Theory
A scientifically acceptable general principle, 
explanatory model, or body of  principles offered to 
explain or account for observed phenomena. Usually 
understood to have been more extensively tested or 
supported by more data than a hypothesis.

Thesis
A position or proposition that a person advances and 
offers to maintain by argument; a proposition to be 
proved, or one advanced without proof.

Topic
A heading in an outlined argument or exposition; the 
subject of  a discourse or of  a section of  a discourse.

Transactional
A communicative action or activity involving two 
parties or things that reciprocally affect or influence 
each other.

Validity
The quality of  being well-grounded or justifiable; 
being at once relevant and meaningful.

Variable
Able or apt to vary; subject to variation or changes.

Vertical Team (VT)
For the purpose of  this study, a panel of  subject-
specific secondary and postsecondary faculty 
established to develop CCRS that address what 
students must know and be able to do to succeed in 
entry-level courses offered at Texas institutions of  
higher education.
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English/Language Arts
Selina Jackson, Co-Chair

Wall Independent School District 

Linda Ferreira-Buckley, Co-Chair
The University of  Texas at Austin

Nancy G. Allen
Angelo State University

Barbara Brown
San Jacinto College

Kim Callison
Lubbock Independent School Districtt

Nelda Ramirez
Premont Independent School District

Diana Sansing
Tomball Independent School District

Jean Sorensen
Grayson County College

Gene Young
Sam Houston State University

Mathematics
Linda Gann, Co-Chair

Northside Independent School District

Selina Vasquez-Mireles, Co-Chair
Texas State University - San Marcos

Thomas R. Butts
University of  Texas at Dallas

Troy Furlough 
DCCCD, El Centro College

Kenneth Grantham
Dallas Independent School District

Doug Hale
University of  Texas - Permian Basin

Shary Horn
Alvin Independent School District

Lucy Hernandez Michal
El Paso Community College

Diane Reed
Ysleta Independent School District

Linda Zientek
Blinn College, Brenham Campus
Sam Houston State University 

Science
Mercedes Guzman, Co-Chair

El Paso Independent School District

C. O. (Pat) Patterson, Co-Chair
Texas A&M University

Eugene Billiot
Texas A&M University - Corpus Christi

Yuridia Patricia Gandy
Hidalgo Independent School District

Ginger Johnson
Lake Travis Independent School District

Michael Krall 
NHMCCD, Montgomery College

Michael Odell
University of  Texas at Tyler

Dan Porter
Amarillo College

Jeremy Qualls
University of  Texas - Pan American

Sam Wingate
Clifton Independent School District

Social Studies
Larry Garibaldi, Co-Chair

Houston Independent School District

Jonathan Lee, Co-Chair
San Antonio College

Gwen Cash
Clear Creek Independent School District

Amy Deatherage
Mansfield Independent School District

Ricky Dobbs
Texas A&M University - Commerce

Elizabeth Flores
Del Mar College

Lybeth Hodges 
Texas Woman’s University

Wallace D. Johnson 
South Texas College

Yolanda Romero, 
DCCCD, North Lake College

Marissa Sarabando 
McAllen Independent School District

Vertical Team Members
The following faculty members served on the Vertical Teams that developed the draft version 
of the College and Career Readiness Standards contained in this document. 
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Texas College and Career Readiness Standards a3

English/Language Arts
Standards
with performance indicators

I . Writing
A. Compose a variety of  texts that 

demonstrate clear focus, the logical 
development of  ideas in well-organized 
paragraphs, and the use of  appropriate 
language that advances the author’s 
purpose. 
1. Determine effective approaches, forms, 

and rhetorical techniques that demonstrate 
understanding of  the writer’s purpose and 
audience. 

a. Prepare a topic proposal that specifies 
and justifies the topic, audience, and 
purpose. 

b. Identify the types of  writing (e.g., 
informational, analytical, polemical) and 
forms of  writing (e.g., letter, editorial, 
essay) that are appropriate for the writer’s 
particular purpose and audience. 

c. Recognize rhetorical techniques 
appropriate to the purpose, audience, and 
form of  a particular composition. 

2. Generate ideas and gather information 
relevant to the topic and purpose, keeping 
careful records of  outside sources. 

a. Utilize effective prewriting strategies: 
outline and prioritize ideas, anticipate 
questions that might be raised by readers, 
and identify appropriate primary and 
secondary source material. 

b. Evaluate the reliability of  possible sources 
and prepare an annotated bibliography. 

3.	 Evaluate	relevance,	quality,	sufficiency,	and	
depth of  preliminary ideas and information, 
organize material generated, and formulate 
a thesis. 

a. Craft a thesis statement that articulates a 
position and logically organize relevant 
evidence and examples that support the 
thesis statement. 

b. Become familiar with the various forms 
of  plagiarism related to both textual and 
electronic sources and appropriately cite 
all borrowed material. 

c. Demonstrate familiarity with different 
perspectives on a topic in addition to the 
writer’s. Marshal evidence to accomplish 
the writer’s purpose for the specified 
audience.
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Texas College and Career Readiness Standardsa4

ENGLISH/LANGUAGE ARTS STANDARDS with performance indicators ENGLISH/LANGUAGE ARTS STANDARDS with performance indicators

4. Recognize the importance of  revision as 
the key to effective writing. Each draft 
should	refine	key	ideas	and	organize	them	
more	logically	and	fluidly,	use	language	
more precisely and effectively, and draw the 
reader to the author’s purpose.

a. Produce drafts that are logically organized 
in relation to the writer’s purpose, 
audience, and chosen form. 

b. Produce drafts that create tone and style 
appropriate to topic, audience, and task, 
including non-standard English when 
appropriate. 

c. Produce drafts that use precise and 
engaging vocabulary appropriate to 
audience, purpose, and task, using 
sentences that are well-crafted and varied 
in structure. 

d. Strengthen thesis statements, supported 
by relevant evidence and examples, cogent 
reasoning, anecdotes, and illustrations. 

e. Revise drafts of  functional texts (e.g., 
application, resume, operations manual) so 
that they demonstrate clear language and 
effective organization and formatting. 

f. Produce texts that present technical 
information accurately in accessible 
language and utilize appropriate 
formatting structures (e.g., headings, 
graphics, white space). 

g. Submit multiple drafts that reflect 
judicious use of  self, peer, and instructor 
assessment.

5. Edit writing for proper voice, tense, 
and syntax, assuring that it conforms to 
standard English, when appropriate. 

a. Edit for correct spelling, capitalization, 
and punctuation. 

b. Edit for subject-verb agreement. 

c. Edit for pronoun reference and 
agreement. 

d. Improve coherence by increasing logical 
connections within and between sentences. 

e. Edit for correct sentence structure (e.g., 
subordination, coordination). 

f. Consult reference guides for citation 
conventions, grammar, mechanics, and 
punctuation. 

g. Use a variety of  proofreading techniques 
to compensate for the limitations of  
automated aids such as electronic spell and 
grammar checks. 

II . Reading
A. Locate explicit textual information, draw 

complex inferences, and analyze and  
evaluate the information within and across 
texts of  varying lengths.
1. Use effective reading strategies to 

determine a written work’s purpose and 
intended audience.

a. Examine introductory material to 
understand the organization of  a text. 

b. Examine headline sections or other 
division markers, graphics, or sidebars to 
form an overview of  a text. 

c. Reread to deepen understanding of  a text’s 
literal and figurative meaning.

d. Compare and contrast texts that have 
similar subjects and themes. 

e. When appropriate, make connections 
between a text and current and historical 
events. 

2. Use text features and graphics to form 
an overview of  informational texts and to 
determine where to locate information.

a. Evaluate data in tables, graphs, and charts. 

b. Use tables of  contents, headings, and 
subheadings to locate information for 
answering questions.
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ENGLISH/LANGUAGE ARTS STANDARDS with performance indicators

Texas College and Career Readiness Standards a

ENGLISH/LANGUAGE ARTS STANDARDS with performance indicators

3. Identify explicit and implicit textual 
information including main ideas and 
author’s purpose.

a. Analyze connections between main ideas 
and supporting details. 

b. Identify author’s purpose in a variety of  
texts, such as magazine articles. 

4. Draw and support complex inferences from 
text to summarize, draw conclusions, and 
distinguish facts from simple assertions and 
opinions. 

a. Analyze moral dilemmas in works of  
literature as revealed by the behaviors and 
underlying motivations of  characters. 

b. Summarize key points in important 
historical documents. 

c. Distinguish inductive and deductive 
reasoning and evaluate the effectiveness 
of  each in particular texts.

5. Analyze the presentation of  information 
and the strength and quality of  evidence 
used by the author, and judge the coherence 
and logic of  the presentation and the 
credibility of  an argument.

a. Evaluate the logical effectiveness of  
arguments.

b. Draw conclusions based on the sufficiency 
and strength of  evidence used in research 
papers. 

c. Identify shifts in argument or point of  
view and how they affect meaning.

6. Analyze imagery in literary texts.

a. Analyze how imagery reveals theme, sets 
tone, and creates meaning in literary texts.

7. Evaluate the use of  both literal and 
figurative	language	to	inform	and	shape	the	
perceptions of  readers. 

a. Analyze a passage for word choice and 
voice. 

b. Describe and compare how authors use 
style to evoke specific cultures, social 
classes, geographical locations, and time 
periods. 

c. Explain how authors use dialect to convey 
character. 

8. Compare and analyze how generic features 
are used across texts. 

a. Explain how form or genre communicates 
meaning.

b. Analyze the use of  persona in texts with 
diverse voices.

9. Identify and analyze the audience, purpose, 
and message of  an informational or 
persuasive text. 

a. Draw inferences about prevailing public 
opinions or concerns by reading primary 
sources from specific historical periods. 

b. Explain how the author’s use of  rhetorical 
devices influences the reader, evokes 
emotions, and creates meaning. 

c. Identify shifts in argument or point of  
view and how they affect meaning.

10. Identify and analyze how an author’s use 
of  language appeals to the senses, creates 
imagery, and suggests mood.

a. Identify words that convey mood and 
voice to inform readers of  aspects of  a 
setting or time period.

b. Explain how the author’s use of  literary 
elements creates meaning. 

c. Analyze a text’s ambiguities, subtleties, or 
contradictions. 

11. Identify, analyze, and evaluate similarities 
and differences in how multiple texts 
present information, argue a position, or 
relate a theme. 

a. Analyze similarities and differences in how 
authors develop similar themes across 
texts. 
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Texas College and Career Readiness Standardsa6

ENGLISH/LANGUAGE ARTS STANDARDS with performance indicators ENGLISH/LANGUAGE ARTS STANDARDS with performance indicators

b. Read diaries written during a particular 
event or period and use evidence from 
the diaries to demonstrate similarities and 
differences in how each author feels about 
the event. 

c. Analyze how authors present opposing 
viewpoints on the same issue. 

B. Understand new vocabulary and concepts 
and use them accurately in reading, 
speaking, and writing.

1. Identify new words and concepts acquired 
through study of  their relationships to other 
words and concepts. 

a. Describe meanings of  words read in texts 
based on context clues (e.g., definitions, 
examples, comparison, contrast, cause and 
effect, details provided in surrounding 
text). 

b. Explain how connotation determines 
meaning.

2.	 Apply	knowledge	of 	roots	and	affixes	to	
infer the meanings of  new words.

a. Identify word meanings based on their 
Greek or Latin roots.

3.	 Use	reference	guides	to	confirm	the	
meanings of  new words or concepts.

a. Consult dictionaries, glossaries, 
thesauruses, or other guides to confirm 
word or phrase meanings.

C. Describe, analyze, and evaluate information 
within and across literary and other texts 
from a variety of  cultures and historical 
periods.

1. Read a wide variety of  texts from American, 
European, and world literatures.

a. Know characteristic forms, subjects, and 
key authors of  major periods. 

2. Analyze themes, structures, and elements of  
myths, traditional narratives, and classical 
and contemporary literature.

a. Describe how contemporary authors adapt 
legends and myths to current settings and 
issues. 

b. Analyze historical and social influences on 
literary works from various countries.

c. Use appropriate reading strategies to 
analyze a variety of  literary and textual 
forms and genres. 

d. Analyze universal or recurrent themes 
across a variety of  works and genres. 

3. Analyze works of  literature for what they 
suggest about the historical period and 
cultural contexts in which they were written.

a. Analyze how significant historical events 
influence authors. 

b. Describe how the social conditions of  
a particular geographic region or time 
influence authors.

4. Analyze and compare the use of  language 
in literary works from a variety of  world 
cultures.

a. Analyze works with similar themes to 
compare how the authors achieve their 
purpose. 

b. Compare contemporary poems by writers 
from different nations and note similarities 
and differences in form, style, imagery, 
and theme.

D. Explain how literary and other texts evoke 
personal experience and reveal character in 
particular historical circumstances. 
1. Describe insights gained about oneself, 

others,	or	the	world	from	reading	specific	
texts.

a. Compare a particular text to one’s own life 
experiences and those of  others. 
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ENGLISH/LANGUAGE ARTS STANDARDS with performance indicators

Texas College and Career Readiness Standards a7

ENGLISH/LANGUAGE ARTS STANDARDS with performance indicators

b. Relate a text to current or historical events 
(e.g., compare current world events with 
those described in works from the early 
20th Century).

2.	 Analyze	the	influence	of 	myths,	folktales,	
fables, and classical literature from a variety 
of  world cultures on later literature and 
film.

a. Analyze how texts influence other texts, 
especially from another era, in terms of  
such elements as style, theme, and use of  
mythology.

III . Speaking
A. Understand the elements of  

communication both in informal group 
discussions and formal presentations (e.g., 
accuracy, relevance, rhetorical features, 
organization of  information).
1. Understand how style and content of  

spoken language varies in different contexts 
and	influences	the	listener’s	understanding.

a. Understand influences on language use 
(e.g., political beliefs, positions of  social 
power, culture). 

b. When speaking, observe audience reaction 
and adjust presentation (e.g., pace, tone, 
vocabulary, body language) to suit the 
audience.

2. Adjust presentation (delivery, vocabulary, 
length) to particular audiences and 
purposes.

a. Use effective verbal and non-verbal 
response strategies to adjust the message 
in response to audience’s facial expressions 
and body language.

B. Develop effective speaking styles for both 
group and one-on-one situations.
1. Participate actively and effectively in one-

on-one oral communication situations.

a. Communicate, in an appropriate format, 
information that was gathered by inquiry 
(e.g., research, interviews). 

b. Communicate understanding of  materials, 
concepts, and ideas (e.g., conference with 
instructor on a complex assignment). 

2. Participate actively and effectively in group 
discussions.

a. Cooperate with peers to organize a group 
discussion: establish roles, responsibilities, 
ground rules; complete assignments; 
evaluate the work of  the group based on 
agreed-upon criteria. 

b. Use discussion techniques to arrive at a 
consensus or complete a task.

3. Plan and deliver focused and coherent 
presentations that convey clear and 
distinct perspectives and demonstrate solid 
reasoning.

a. Present research findings as appropriate in 
a variety of  settings. 

b. Use clear and concise language to explain 
complex concepts. 

c. Practice speaking from notes as well as 
from a prepared speech. 

d. Use appropriate media for public 
presentations.

IV . Listening
A. Apply listening skills as an individual and as 

a member of  a group in a variety of  settings 
(e.g., lectures, discussions, conversations, 
team projects, presentations, interviews).
1. Analyze and evaluate the effectiveness of  a 

public presentation.

a. Critique the speaker’s delivery skills (e.g., 
word choice, pitch, feelings, tone, voice). 

b. Analyze, synthesize, and evaluate the 
effectiveness of  a speaker’s presentation. 

c. Identify subtle uses of  language.
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Texas College and Career Readiness Standardsa8

ENGLISH/LANGUAGE ARTS STANDARDS with performance indicators ENGLISH/LANGUAGE ARTS STANDARDS with performance indicators

2. Interpret a speaker’s message; identify the 
position taken and the evidence in support 
of  that position.

a. Evaluate the multiple levels of  meaning 
and age, gender, social position, and 
cultural traditions of  the speaker. 

b. Analyze the effectiveness of  a speaker’s 
nonverbal messages (e.g., eye contact, 
gestures, facial expressions, posture, spatial 
proximity).

3. Use a variety of  strategies to enhance 
listening comprehension (e.g., focus 
attention on message, monitor message for 
clarity and understanding, provide verbal 
and nonverbal feedback, note cues such 
as change of  pace or particular words that 
indicate a new point is about to be made, 
select and organize key information).

a. Develop and ask questions related to the 
content for clarification and elaboration. 

b. Follow complex verbal instructions that 
include technical vocabulary and processes. 

c. Paraphrase or summarize information. 
d. Take concise notes that accurately reflect 

the presentation or discussion.

B. Listen effectively in informal and formal 
situations.
1. Listen critically and respond appropriately to 

presentations.

a. Define new words and concepts, and note 
questions raised by the presentation to 
interpret the speaker’s content and attitude 
toward the subject. 

b. Take notes that synthesize or highlight 
ideas for critical reflection. 

c. Use critical listening responses, such as 
refutation and commentary, to analyze, 
synthesize, and evaluate the accuracy and 
effectiveness of  the presentation.

2. Listen actively and effectively in one-on-one 
communication situations.

a. Accurately paraphrase what has been 
heard. 

b. Revise a draft based on oral peer critique.

3. Listen actively and effectively in group 
discussions.

a. Take effective notes during group 
discussion. 

b. Participate in a productive deliberation. 

c. Use effective listening techniques to 
complete a group task.

V . Research
A. Formulate topic and questions.

1. Formulate research questions.

a. Inventory one’s knowledge of, attitude 
toward, and interest in the topic. 

b. Use strategies like those in the writing 
process to generate questions and areas to 
pursue. 

c. Conduct interviews with experts to 
identify questions central to a research 
topic. 

d. List the fundamental questions that 
specialists and/or non-specialists raise 
about a research topic.

2. Explore a research topic.

a. Produce an annotated list of  sources 
consulted, differentiating among primary, 
secondary, and other sources. 

b. Outline the most significant controversies 
or questions on a research topic. 

c. Write an account of  the status of  the 
subject in the research community, 
including what is known or surmised 
about the subject and what controversies 
or questions persist. 
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Texas College and Career Readiness Standards a9

ENGLISH/LANGUAGE ARTS STANDARDS with performance indicators

3.	 Refine	research	topic	and	devise	a	timeline	
for completing work.

a. Adjust topic based on preliminary 
research.

b. Develop a detailed and realistic schedule 
for researching and completing a project.

B. Select information from a variety of  
sources.
1. Gather relevant sources.

a. Use general and specialized reference 
works and databases to locate sources. 

b. Locate electronic sources using advanced 
search strategies. 

c. Select an appropriate range of  source 
materials.

2. Evaluate the validity and reliability of  
sources.

a. Follow a set of  criteria to determine the 
validity and reliability of  sources. 

b. Identify claims found in one or more 
of  the sources that require support or 
verification and evaluate the validity of  the 
information. 

c. Evaluate data presented in graphics, tables, 
and charts. 

3. Synthesize and organize information 
effectively.

a. Manage sources appropriately. 

b. Explain how source materials on the same 
subject represent more than two points of  
view. 

c. Select quotations that support the thesis. 

d. Determine what evidence best supports 
the major points. 

e. Determine the best order for presenting 
major and minor points.

C. Produce and design a document.
1. Design and present an effective product.

a. Use the composing process to develop a 
research product. 

b. Integrate source material into text 
by a combination of  summarizing, 
paraphrasing, and quoting. 

c. Use citation system specified by or 
appropriate to the assignment. 

d. Design a report using features such as 
headings and graphics appropriate to the 
writing task.

2. Use source material ethically.

a. Paraphrase accurately. 

b. Use appropriate media for public 
presentation of  research results. 

c. Cite sources appropriately. 

d. Document sources using a standard 
format appropriate to the assignment.
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Texas College and Career Readiness Standards a11

Mathematics
Standards
with performance indicators

I . Numeric Reasoning
A. Number representation

1. Compare real numbers.

a. Classify numbers as natural, whole, 
integers, rational, irrational, real, imaginary, 
and/or complex.

b. Use and apply the relative magnitude of  
real numbers by using inequality symbols 
to compare them and locate them on a 
number line.

c. Order real numbers with and without a 
calculator using relationships involving 
decimals, rationals, exponents, and 
radicals.

d. Represent any rational number in scientific 
notation.

2.	 Define	and	give	examples	of 	complex	
numbers.

a. State the standard form used to represent 
complex numbers and describe their real 
and imaginary parts.

b. Represent in and square roots of  negative 
numbers as complex numbers.

c. Understand that to solve certain problems 
and equations, number systems need to be 
extended from whole numbers to the set 
of  all integers (positive, negative, zero), 
from integers to rational numbers, from 
rational numbers to real numbers (rational 
and irrational numbers), and from real 
numbers to complex numbers; define and 
give examples of  each of  these types of  
numbers.

B. Number operations
1. Perform computations with real and 

complex numbers.

a. Add, subtract, multiply, and divide real 
numbers accurately, including irrational 
numbers, numbers with exponents, and 
absolute value.

b. Transform numerical expressions using 
field properties (especially the distributive 
property), order of  operations, and 
properties of  exponents.

c. Solve problems involving rational 
numbers, ratios, percents, and 
proportions in context of  the situation.
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Texas College and Career Readiness Standardsa12

MATHEMATICS STANDARDS with performance indicators MATHEMATICS STANDARDS with performance indicators

d. Calculate the sum, difference, product, 
and quotient of  two complex numbers 
and express the result in standard form.

C. Number sense and number concepts
1. Use estimation to check for errors and  

reasonableness of  solutions.

a. Identify the most reasonable solution for 
a given problem from a list of  possible 
solutions; justify the choice.

b. Use mental estimates to detect potential 
errors when using a calculator.

c. Justify the need for an exact answer or an 
estimate in a given problem (e.g., doing 
taxes vs. determining amount of  paint 
needed for a room).

II . Algebraic Reasoning
A. Expressions and equations

1. Explain and differentiate between 
expressions and equations using words such 
as “solve,” “evaluate,” and “simplify.”

a. Define what an expression or equation 
represents.

b. Distinguish among and apply different 
uses of  equations to: state a definition, 
represent a conditional statement, and 
represent an identity. 

B. Manipulating expressions
1.	 Recognize	and	use	algebraic	(field)	

properties, concepts, procedures, and 
algorithms to combine, transform, and 
evaluate expressions (e.g., polynomials, 
radicals, rational expressions).

a. Use the algebraic (field) properties (e.g., 
commutative, associative, distributive) 
and order of  operations to transform 
expressions to equivalent expressions.

b. Use the algebraic (field) properties and 
order of  operations to evaluate variable 
expressions when given the value of  the 
variables.

c. Explain why the algorithms and procedures 
used to transform algebraic expressions are 
valid. 

C. Solving equations, inequalities, and systems 
of  equations
1.	 Recognize	and	use	algebraic	(field)	

properties, concepts, procedures, and 
algorithms to solve equations, inequalities, 
and systems of  linear equations.

a. Solve equations and inequalities in 
one variable (e.g., numerical solutions, 
including those involving absolute 
value, radical, rational, exponential, and 
logarithmic).

b. Solve for any variable in an equation or 
inequality that has two or more variables 
(e.g., literal equations).

c. Use equality and algebraic (field) 
properties to solve an equation by 
constructing a sequence of  equivalent 
equations.

d. Use the elimination, substitution, and/or 
graphing method to solve a linear system 
of  equations with two variables.

e. Use technology when using matrices to 
solve linear systems with two or three 
variables.

2. Explain the difference between the solution 
set of  an equation and the solution set of  an 
inequality.

a. Represent the solution set of  an equation 
or inequality in various ways (e.g. set 
notation, interval notation, graphical 
representation, including shading).

b. Understand that the real solution to 
an equation can be represented as the 
x-coordinate of  the point of  intersection 
of  two graphs.

c. Understand the relationship between 
a solution of  a system of  two linear 
equations with two variables and the 
graphs of  the corresponding lines.
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d. Graph a function and understand the 
relationship between its real zeros, roots, 
and the x-intercepts of  its graph.

D. Representations
1. Interpret multiple representations of  

equations and relationships.

a. Interpret graphical representations of  
equations.

b. Understand how variables can be used 
to express generalizations and represent 
situations.

c. Recognize the solution(s) to an equation 
from a table of  values.

d. Describe numerical patterns using 
algebraic expressions and equations 
in closed or recursive forms, such as 
arithmetic sequences.

2. Translate among multiple representations 
of  equations and relationships.

a. Explain the common information 
presented in multiple representations of  a 
relationship.

b. Translate one given representation to 
another representation (e.g., tabular to 
graphic, graphic to symbolic).

c. Use multiple representations to determine 
rate of  change.

d. Determine if  a relationship given in 
graphical, tabular, or symbolic form is 
linear or nonlinear.

III . Geometric Reasoning
A. Figures and their properties

1. Identify and represent the features of  plane 
and	space	figures.

a. Construct and use drawings, models, and 
coordinate representations of  plane and 
space figures in order to solve problems 
by hand and using technology.

b. Recognize and describe the plane-figure 
components of  three-dimensional figures, 
such as prisms, pyramids, cylinders, and 
cones.

c. Describe and use cross-sections and nets 
of  three-dimensional figures to relate 
them to plane figures.

d. Describe the conic sections as 
intersections of  a plane with a cone.

e. Recognize and describe orthographic (top, 
front, side) and isometric views of  three-
dimensional geometric figures.

2. Make, test, and use conjectures about one-, 
two-,	and	three-dimensional	figures	and	
their properties.

a. Develop and verify attributes of  lines 
and parts of  lines in a plane and in space: 
parallel, intersecting, perpendicular, 
and skew lines; and angle relationships 
associated with transversals on parallel 
lines.

b. Develop and verify angle relationships: 
vertical, complementary, supplementary, 
angles on parallel lines, angle-side relations 
in a triangle, interior/exterior angles on 
polygons, and angles on circles.

c. Develop, verify, and extend properties of  
circles, including properties of  angles, arcs, 
chords, tangents, secants, and spheres.

d. Develop and verify properties of  
triangles and quadrilaterals (e.g., triangle 
congruence conditions, properties of  a 
parallelogram).

e. Develop and verify properties of  parts of  
prisms, cylinders, pyramids, and cones.

f. Apply properties of  geometric figures to 
solve problems.

3. Recognize and apply right triangle 
relationships including basic trigonometry.

a. Apply the Pythagorean Theorem and its 
converse to solve real-life situations in two 
and three dimensions.

b. Apply Pythagorean triples and special right 
triangle relationships to solve problems.

c. Solve right triangle situations using sine, 
cosine, and tangent.
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B. Transformations and symmetry
1. Identify and apply transformations to 

figures.

a. Identify whether a transformation is a 
reflection, rotation, translation, or dilation.

b. Find the image or pre-image of  a 
given plane figure under a congruence 
transformation (e.g., translation, reflection, 
rotation) or composition of  these 
transformations in coordinate and non-
coordinate plane settings.

c. Find the image or pre-image of  a 
given plane figure under a dilation or 
composition of  dilations in coordinate 
and non-coordinate plane settings.

d. Use transformations and compositions of  
transformations to investigate and justify 
geometric properties of  a figure (e.g., the 
sum of  the three angles inside any triangle 
is 180 degrees).

2.	 Identify	the	symmetries	of 	a	plane	figure.

a. Identify and distinguish between 
reflectional and rotational symmetry in an 
object.

b. Identify congruent corresponding parts 
in a figure with reflectional or rotational 
symmetry.

c. Identify lines of  symmetry in plane figures 
to show reflection.

3. Use congruence transformations and 
dilations to investigate congruence, 
similarity,	and	symmetries	of 	plane	figures.

a. Use congruence transformations to 
justify congruence among triangles and to 
identify congruent corresponding parts.

b. Use dilations and scale factors to 
investigate similar figures and determine 
missing image or pre-image dimensions.

c. Identify symmetries in design situations 
and describe transformations used to 
create the symmetry and design (e.g., tiling 
problems).

C. Connections between geometry and other 
mathematical content strands
1. Make connections between geometry and 

algebra.

a. Describe lines in the coordinate plane 
using slope-intercept and point-slope 
form.

b. Use slopes to describe the steepness and 
direction of  lines in the coordinate plane 
and to determine if  lines are parallel, 
perpendicular, or neither.

c. Relate geometric and algebraic 
representations of  lines, segments, simple 
curves, and conic sections [e.g., describe 
algebraically a circle centered at (h, k) 
with radius (r)].

d. Investigate and justify properties 
of  triangles and quadrilaterals using 
coordinate geometry.

e. Relate the number of  solutions to a 
system of  equations of  lines to the 
number of  intersections of  two or more 
graphs.

2. Make connections between geometry, 
statistics, and probability.

a. Compute probabilities using lengths of  
segments or areas of  regions representing 
desired outcomes.

b. Construct a trend line or a regression 
line for a scatter plot and use it to make 
predictions.

3. Make connections between geometry and 
measurement.

a. Determine perimeter and area of  two-
dimensional figures and surface area 
and volume of  three-dimensional 
figures using measurements and derived 
formulas.

b. Find the measures of  the lengths and 
areas of  similar figures and of  the lengths, 
surface areas, and volumes of  similar 
solids.
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c. Find arc length and sector area for a given 
central angle on a circle.

D. Logic and reasoning in geometry
1. Make and validate geometric conjectures.

a. Use drawings, manipulatives (e.g., 
paper folding, transformations) and 
constructions (e.g., compass/straight-edge, 
computer graphing utility) to investigate 
patterns and make conjectures about 
geometric properties of  figures.

b. Use counterexamples to verify that a 
geometric conjecture is false.

c. Give a logical argument in a variety 
of  formats to verify that a geometric 
conjecture is true.

d. Use a conditional statement to describe a 
property of  a geometric figure. State and 
investigate the validity of  the statement’s 
converse, inverse, and contrapositive.

e. Make the connection between a 
biconditional statement and a true 
conditional statement with a true 
converse.

2. Understand that Euclidean geometry is an 
axiomatic system.

a. Distinguish among theorems, properties, 
definitions, and postulates and use them to 
verify conjectures in Euclidean geometry.

b. Understand that non-Euclidean 
geometries exist. 

IV . Measurement Reasoning
A. Measurement involving physical and natural 

attributes
1. Select or use the appropriate type of  unit for 

the attribute being measured.

a. Determine appropriate units of  
measurement needed for the object being 
measured in a given situation (e.g., unit 
analysis, degree, or radian measure of  an 
angle.)

b. Select and accurately use an appropriate 
tool to make measurements.

c. Recognize and use significant digits to 
determine the accuracy of  a measurement 
in problem situations.

d. Use the appropriate level of  precision 
when providing solutions to measurement 
problems.

e. Know when to estimate and approximate 
measurements for given problem 
situations. 

B. Systems of  measurement
1. Convert from one measurement system to 

another.

a. Convert between basic units of  
measurement from one system to another 
system (e.g., inches to centimeters, 
kilometers to miles, pounds to kilograms).

2. Convert within a single measurement 
system.

a. Convert between basic units of  
measurement within a system (e.g., inches 
to feet, square inches to square feet, grams 
to milligrams).

C. Measurement involving geometry and 
algebra
1. Find the perimeter and area of   

two-dimensional	figures.

a. Describe the difference between perimeter 
and area of  two-dimensional figures and 
the units of  measurement used in their 
calculation.

b. Solve problems involving perimeter and 
area of  two-dimensional simple and 
composite figures with some unknown 
dimensions (e.g., triangles, quadrilaterals, 
circles).

c. Solve problems involving the distance 
between two points in the coordinate 
plane and make algebraic and geometric 
connections.
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2. Determine the surface area and volume of  
three-dimensional	figures.

a. Describe the difference between surface 
area and volume of  three-dimensional 
figures and the relationship in the units of  
measurement used in their calculation.

b. Solve problems involving surface area and 
volume of  three-dimensional simple and 
composite figures with some unknown 
dimensions, including prisms, pyramids, 
cylinders, cones, and spheres.

3. Determine indirect measurements of  
figures	using	scale	drawings,	similar	
figures,	the	Pythagorean	Theorem,	and	
basic trigonometry.

a. Determine how changes in dimension 
affect the perimeter, area, and volume of  
common geometric figures and solids.

b. Solve problems using proportional 
relationships in similar two-dimensional 
and three-dimensional figures to 
determine unknown measurements.

c. Determine unknown sides and angles 
in a right triangle using the Pythagorean 
Theorem and basic trigonometry.

D. Measurement involving statistics and 
probability
1. Compute and use measures of  center and 

spread to describe data.

a. Select, compute, and justify measurements 
of  center (e.g., mean, median, mode) 
based on the data set and other influential 
information.

b. Select, compute, and justify measurements 
of  variation (e.g., range, IQR, percentiles, 
variance, standard deviation) based on the 
data set and other influential information.

c. Calculate weighted averages, indices, and 
ratings.

2. Apply probabilistic measures to practical 
situations to make an informed decision.

a. Justify decisions made from probability 
measures from a set of  data.

b. Interpret given probability measures in a 
problem.

c. Use and interpret a normal distribution as 
a mathematical model of  measurement for 
summarizing some sets of  data.

V . Probabilistic Reasoning
A. Counting principles

1. Determine the nature and the number of  
elements	in	a	finite	sample	space.

a. Make lists, tables, and tree diagrams 
to represent all possible outcomes in 
determining specifics of  the sample space.

b. Determine the number of  ways an 
event may occur using combination 
and permutation formulas and the 
Fundamental Counting Principle.

B. Computation and interpretation of  
probabilities
1. Compute and interpret the probability of  an 

event and its complement.

a. Conduct an experiment or simulation to 
compute the empirical probability of  an 
event and its complement.

b. Compute and interpret the theoretical 
probability of  a simple event and its 
complement.

c. Compare the empirical and theoretical 
probabilities of  an event (e.g., 
experimental probabilities converge to 
theoretical probability as the number of  
trials increases).

2. Compute and interpret the probability of  
conditional and compound events.

a. Distinguish between independent and 
dependent events.

b. Explain the meaning of  conditional 
probability and know when to use it.
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c. Compute conditional probability.

d. Compute the probability of  compound 
events using tree diagrams, tables, and 
other methods.

e. Compute the probability for dependent or 
independent compound events.

VI . Statistical Reasoning
A. Data collection

1. Plan a study.

a. Determine question(s) that can be 
answered with data.

b. Explain the difference between 
observational and experimental studies.

c. Design and employ a plan of  study to 
collect appropriate data.

d. Use a variety of  sampling methods (e.g., 
census, systematic sampling, random vs. 
non-random sampling).

e. Identify sampling techniques used in our 
world (e.g., political polls, medical studies) 
and determine possible sources of  bias.

f. Compare and contrast data variability 
using different sampling methods.

B. Describe data
1. Determine types of  data.

a. Recognize and describe the differences 
between quantitative and qualitative data.

b. Recognize and describe univariate and 
bivariate data.

2. Select and apply appropriate visual 
representations of  data.

a. Organize and construct graphical displays 
of  data (e.g., line plots, bar graphs, 
histograms, box plots, scatter plots) to 
describe the distribution of  data.

b. Read and interpret graphical displays of  
data.

3. Compute and describe summary statistics 
of  data.

a. Calculate, describe, and use the 
appropriate measure of  center (e.g., 
mean, median, mode) and spread (e.g., 
range, IQR, percentiles, variance, standard 
deviation).

b. Describe the effect of  outliers on 
summary statistics.

4. Describe patterns and departure from 
patterns in a set of  data.

a. Describe any natural variability evident 
in the results within the context of  the 
situation.

b. Describe any influences that may have 
induced variability within the context of  
the situation.

C. Read, analyze, interpret, and draw 
conclusions from data
1. Make predictions and draw inferences using 

summary statistics.

a. Make a prediction about long-run 
behavior (e.g., coin toss).

b. Draw conclusions from analyzing a set of  
data.

2. Analyze data sets using graphs and 
summary statistics.

a. Analyze and compare distributions by 
describing similarities and differences of  
centers and spreads within and between 
data sets.

b. Analyze and describe similarities and 
differences by comparing graphical 
distributions (e.g., parallel box plots, 
back-to-back stem-leaf  plots) within and 
between data sets.

3. Analyze relationships between paired data 
using spreadsheets, graphing calculators, or 
statistical software.
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a. Describe relationship and trend of  paired 
data observed from scatter plots in the 
context of  the situation.

b. Choose an appropriate linear or non-linear 
regression model to fit paired data based 
on graphical analysis.

c. Make a prediction using the appropriate 
regression model and describe any 
limitations to the calculated prediction.

4. Recognize reliability of  statistical results.

a. Evaluate media reports by analyzing 
the study design, data source, graphical 
representation of  data, and analyzed data 
results reported (or not reported).

b. Describe generalizations and limitations 
of  results from observational studies, 
experiments, and surveys.

c. Identify and explain misleading uses of  
data.

d. Describe the reliability of  statistical results 
from a set of  data.

VII . Functions
A. Recognition and representation of  

functions
1. Recognize whether a relation is a function.

a. Determine if  a relationship given in 
tabular, graphic, symbolic, or verbal form 
defines a function.

2. Recognize and distinguish between 
different types of  functions.

a. Recognize general forms of  linear, 
quadratic, rational, absolute value, square 
root, exponential, and logarithmic 
functions, and other advanced forms such 
as trigonometric or power functions.

b. Recognize the distinction between a 
discrete and a continuous function.

c. Recognize a sequence as a function whose 
domain is a set of  whole numbers.

d. Recognize computations (e.g., sums, 
products, GCF, LCM, mean, surface area) 
as evaluating a function with two or more 
inputs and one output. 

e. Recognize a plane geometric 
transformation as evaluating a function 
with two inputs and two outputs. 

B. Analysis of  functions
1. Understand and analyze features of  a 

function.

a. Understand functional notation and 
evaluate a function at a specified point in 
its domain.

b. Determine the domain and range of  a 
function defined by a table of  values, 
graph, symbols, or verbal description.

c. Approximate or determine the x- and 
y-values of  a function given in tabular, 
graphical, symbolic, or verbal form.

d. Determine and explain if  a function, 
defined verbally or given in tabular, 
graphical, or symbolic form, is one-to-
one.

2. Algebraically construct and analyze new 
functions.

a. Determine the domain and range of  
a combination or composition of  two 
functions.

b. Formulate the composition of  two 
functions.

c. Apply basic transformations to parent 
functions [e.g., af(x), f(x)+b, f(x+c)] 
and interpret the results verbally and 
graphically.

d. Analyze the effects of  parameter changes 
of  basic functions, [e.g., f(x)=mx+b, 
where m and/or b changes].

e. Analyze and apply piece-wise defined 
functions (e.g., step functions).
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f. Determine the inverse function of  a given 
function in tabular, symbolic, or graphical 
form, if  it exists (e.g., the inverse of  an 
exponential function is a logarithmic 
function).

g. Use properties of  inverse functions to 
solve problems (e.g., inverse trigonometric 
functions to find angles in a right triangle). 

C. Model real world situations with functions
1. Apply known function models.

a. Apply a linear model for a situation 
represented by a constant rate of  change.

b. Apply given quadratic models to solve 
problems (e.g., area, velocity, projectile 
motion).

c. Apply exponential models (e.g., compound 
interest, growth and decay models) to 
solve problems.

d. Apply proportional or inverse variation 
models to solve problems.

e. Recognize and solve problems that can be 
modeled using a system of  two equations 
in two variables, such as mixture problems.

2. Develop a function to model a situation.

a. Analyze a situation algebraically or 
graphically and determine if  the 
relationship suggests a linear trend.

b. Use technology to determine a linear 
regression model for a given situation.

c. Identify real world situations that can be 
modeled by functions (e.g., situations in 
science, business, economics).

VIII .  Problem Solving  
and Reasoning

A. Mathematical problem solving
1. Analyze given information.

a. Extract needed facts and relationships 
from given information.

b. Identify what is known, not known, and 
what one wants to know in a problem.

c. Distinguish relevant from irrelevant 
information in a given situation.

d. Determine the problem(s) to be solved.
e. Identify additional information needed to 

reach a solution.
f. Test ideas with specific cases.

2. Formulate a plan or strategy.

a. Select or develop an appropriate problem-
solving strategy (e.g., drawing a picture, 
looking for a pattern, systematic guessing 
and checking, acting it out, making a 
table, working a simpler problem, working 
backwards).

b. Identify needed algorithms or formulas.
c. Determine the nature of  a possible 

solution and the degree of  precision 
required.

3. Determine a solution.

a. Make and test conjectures.
b. Find an approximate solution with or 

without technology.
c. Identify and solve sub-problems.
d. Use multiple representations (e.g., analytic, 

numerical, verbal, and graphical) to 
support a solution.

4. Justify the solution.

a. Provide a clear explanation of  the 
reasoning used to determine a solution.

b. Evaluate the reasonableness of  the 
solution in the context of  the original 
problem.

c. Verify a general solution in special cases.

d. Review and check strategies and 
calculations, using an alternative approach 
when possible.

e. Demonstrate an understanding of  the 
mathematical ideas behind the steps of  a 
solution, not just the solution.

Houston ISD Appendix Page 178



E
X
A
M
P
L
E
S

E
X
A
M
P
L
E
S

E
X
A
M
P
L
E
S

E
X
A
M
P
L
E
S

E
X
A
M
P
L
E
S

E
X
A
M
P
L
E
S

E
X
A
M
P
L
E
S

Texas College and Career Readiness Standardsa20

MATHEMATICS STANDARDS with performance indicators MATHEMATICS STANDARDS with performance indicators

5. Evaluate the problem-solving process.

a. Reflect on the problem-solving process 
and use mathematical knowledge to 
evaluate its effectiveness.

b. Recognize that a mathematical problem 
can be solved in a variety of  ways.

c. Consider extensions and generalizations 
of  the problem, process, or solution.

B. Logical reasoning
1. Develop and evaluate convincing 

arguments.

a. Use examples to formulate conjectures.

b. Use counterexamples to refute 
conjectures.

c. Determine the validity of  a conditional 
statement, its converse, its inverse, and its 
contrapositive.

2. Use various types of  reasoning.

a. Use inductive reasoning to formulate a 
conjecture.

b. Use deductive reasoning to prove a 
statement or validate a conjecture.

c. Use geometric and visual reasoning.

d. Use multiple representations (e.g., analytic, 
numerical, verbal, graphical) to support an 
argument.

C. Real world problem solving
1. Formulate a solution to a real world 

situation based on the solution to a 
mathematical problem.

a. Make simplifying assumptions about a real 
world situation to formulate and solve an 
idealized mathematical problem.

b. Convert given information into an 
appropriate mathematical model.

c. Interpret results of  the mathematical 
problem in terms of  the original real 
world situation.

2. Use a function to model a real world 
situation.

a. Choose a function suitable for modeling a 
real world situation presented using words 
or data.

b. Determine and interpret the meaning of  
rates of  change, intercepts, zeros, extrema, 
and trends.

c. Use an appropriate linear or non-linear 
function (e.g., quadratic, exponential).

d. Use a sequence expressed in recursive or 
closed form.

3. Evaluate the problem-solving process.

a. Evaluate a real world solution for accuracy 
and effectiveness.

b. Compare and analyze various methods for 
solving a real world problem.

IX .  Communication  
and Representation

A. Language, terms, and symbols of  
mathematics
1. Use mathematical symbols, terminology, 

and notation to represent given and 
unknown information in a problem.

a. Use variables to represent quantities in 
contextual situations.

b. Analyze problem situations and represent 
them using algebraic expressions and 
equations.

c. Use and understand the many ways an 
“=” sign is used (e.g., to state a definition 
or formula; to represent an identity; to 
express a conditional equation; to identify 
constant and variable terms in expressions, 
equations, and inequalities).

d. Understand and use interval, set, and 
function notation.

e. Understand that certain symbols and 
words can have multiple meanings [e.g.,  
(1, 2) can represent a point or an interval].
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2. Use mathematical language to represent 
and communicate the mathematical 
concepts in a problem.

a. Represent information in a problem using 
algebraic expressions, equations, and 
inequalities.

b. Recognize contextual problems 
represented by linear and non-linear 
models.

3. Use mathematics as a language for 
reasoning, problem solving, making 
connections, and generalizing.

a. Use inductive and deductive reasoning to 
reach valid conclusions.

b. Write the converse, inverse, and contra-
positive of  any given conditional 
statement.

B. Interpretation of  mathematical work
1. Model and interpret mathematical 

ideas and concepts using multiple 
representations.

a. Make tables of  inputs and outputs for 
mathematical relations/functions.

b. Write symbolic representations for a 
verbal description of  a relationship.

c. Construct visual representations (e.g., a 
graph) of  relationships.

d. Describe orally or in written format the 
behavior of  a mathematical idea using 
graphs, diagrams, tables, and algebraic 
representations.

e. Represent inequalities using graphs, 
interval notation, and set notation.

f. Use multiple representations of  rate of  
change.

2. Summarize and interpret mathematical 
information provided orally, visually, or in 
written form within the given context.

a. Interpret mathematical information in an 
article from a media source.

b. Summarize mathematical information 
given orally and visually in a media report.

C. Presentation and representation of  
mathematical work

1. Communicate mathematical ideas, 
reasoning, and their implications using 
symbols, diagrams, graphs, and words.

a. Communicate ideas mathematically using 
symbols (e.g., equal signs, parentheses, 
subscripts, superscripts, order relations, 
set notation).

b. Develop geometric models to represent 
concepts and relationships (e.g., scatter 
plots).

c. Recognize and explain the meaning of  
information presented using mathematical 
notation.

2. Create and use representations to organize, 
record, and communicate mathematical 
ideas.

a. Use Venn diagrams to represent sets 
of  real numbers, surveys, and other set 
relationships.

b. Show solutions of  equations and 
inequalities, and solutions of  systems of  
equations and inequalities, using the real 
number line and rectangular coordinate 
system.

c. Construct and use graphic organizers 
(e.g., tables, bubble maps, Venn diagrams, 
tree diagrams).

3. Explain, display, or justify mathematical 
ideas and arguments using precise 
mathematical language in written or oral 
communications.

a. Explain reasoning in both oral 
and written forms using notation, 
terminology, and logic.
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Texas College and Career Readiness Standardsa22

MATHEMATICS STANDARDS with performance indicators

b. Communicate reasons associated with 
performing steps in algebraic methods 
(e.g., explaining why a quadratic equation 
must be written in standard form first 
when solving by factoring).

c. Identify units associated with any variables 
and constants used in a problem solution.

X . Connections
A. Connections among the strands of  

mathematics
1. Connect and use multiple strands of  

mathematics in situations and problems.

a. Represent a geometric two-dimensional 
figure on the rectangular coordinate plane 
using a set of  equations or inequalities.

b. Connect the concepts of  ratios, rates, 
proportions, and percents (e.g., show slope 
as constant rate of  change using similar 
triangles).

c. Compare and contrast different 
mathematical concepts and procedures that 
could be used to complete a particular task.

d. Combine appropriate numeric, algebraic, 
geometric, and statistical/probabilistic 
methods to solve a given problem.

2. Connect mathematics to the study of  other 
disciplines.

a. Use mathematical models to solve 
problems in areas such as science, business, 
and economics.

b. Use applications of  mathematics (e.g., 
carbon dating, exponential population 
growth, amortization tables).

c. Use geometric concepts and properties to 
solve problems in fields such as art and 
architecture.

B. Connections of  mathematics to nature, real 
world situations, and everyday life
1. Use multiple representations to demonstrate 

links between mathematical and real world 
situations.

a. Model a given real world situation using 
an appropriate combination of  sketches, 
graphs, and algebraic expressions.

b. Describe a given real world situation in 
algebraic terms, use that description to 
produce a geometric description, and vice-
versa.

c. Connect mathematically created tables, 
graphs, and functions to fit real life 
situations (e.g., download data from the 
Internet).

2. Understand and use appropriate 
mathematical models in the natural, 
physical, and social sciences.

a. Identify mathematical sequences, ratios, 
and patterns in nature (e.g., Fibonacci 
sequence, golden ratio).

b. Explain the importance of  margin of  
error in results of  surveys.

c. Apply known mathematical relations (e.g., 
Ohm’s Law, Hardy-Weinberg Law, rule 
for continuously compounded interest) to 
solve real world problems.

3. Know and understand the use of  
mathematics in a variety of  careers and 
professions.

a. Identify mathematics used in several 
careers and professions.

b. Identify several careers or professions that 
are mathematically intensive fields.
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Texas College and Career Readiness Standards a23

Science
Standards
with performance indicators

I . Nature of Science:  
Scientific Ways of Learning 
and Thinking

A. Cognitive skills in science
1. Utilize skepticism, logic, and professional 

ethics in science.

a. Read or listen to statements of  arguments 
carefully and critically, evaluate what 
evidence deserves attention and what 
should be dismissed, and distinguish 
careful arguments from questionable ones.

b. Recognize indicators and symptoms 
of  faulty or unreliable statements or 
arguments. These indicators include the 
following:

• Premises of  the argument are not 
made explicit.

• Conclusions do not follow logically 
from the evidence.

• Argument is based on analogy but the 
comparison is faulty.

• Fact and opinion intermingle, opinions 
are presented as fact, or it is not clear 
which is which.

• Celebrity is used as authority.

• Vague attributions are used in place of  
specific references or citations.

• Reports of  experimental results fail to 
describe appropriate controls.

• Faulty graphs distort appearance of  
results by omitting data, omitting part 
of  the scale, using no scale at all, etc.

• Average (mean) results are reported, 
but not the amount of  variation 
around the mean.

• Absolute and proportional quantities 
or percentages are mixed together 
without clarification.

• Other incorrect, misleading, or shoddy 
practices are used, as described 
in more detail in Science for All 
Americans, a report from Project 
2061, AAAS, 1990.

c. Base alternate explanations on data and 
follow accepted, logical rules.

d. Demonstrate ability to review and 
evaluate articles from a variety of  sources, 
including scientific journals, websites, and 
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SCIENCE STANDARDS with performance indicators

Texas College and Career Readiness Standardsa24

SCIENCE STANDARDS with performance indicators

popular publications to identify examples 
of  proper statements and arguments, as 
well as examples where good practices 
were not exhibited.

2. Use creativity and insight to recognize and 
describe patterns in natural phenomena.

a. Categorize a given collection of  objects 
and describe the criteria for categorization 
(e.g., by constructing a dichotomous key). 

b. Determine a line of  best fit for a given 
set of  graphical data and predict by 
interpolation or extrapolation where 
additional data points are likely to occur. 

c. Formulate explanatory models, 
mechanisms, or narratives that relate 
observed features to each other and that 
describe cause-effect or other relationships 
among natural phenomena.

d. Examine and analyze new situations or 
problems in light of  previously understood 
principles.

3. Formulate appropriate questions to test 
understanding of  natural phenomena.

a. Determine what additional data needs to 
be collected to draw conclusions from a 
given series of  observations. 

b. Make recommendations at the conclusion 
of  an experiment to extend, adjust, or 
apply the research conducted.

4. Rely on reproducible observations of  
empirical evidence when constructing, 
analyzing, and evaluating explanations of  
natural events and processes.

a. Know how to keep and have experience 
in keeping a journal or other record 
that accurately describes observations; 
that distinguishes actual observations 
from ideas, speculations, and opinions 
about what was observed; and that is 
understandable weeks or months later.

b. Review and evaluate articles from a 
variety of  scientific journals and pseudo-
scientific/non-scientific publications and 
determine if  the information is based on 
empirical evidence. 

c. Distinguish between personal opinion 
and evidence gathered by observation and 
analysis.

B.	 Scientific	inquiry
1.	 Design	and	conduct	scientific	investigations	

in which hypotheses are formulated and 
tested. 

a. Develop hypotheses that lead to if/then 
predictions and know that hypotheses 
leading to accurate predictions are 
tentatively accepted, while hypotheses that 
lead to inaccurate predictions are rejected 
or discarded.

b. Formulate and clarify the method(s) of  
investigation, anticipating difficulties 
or needs for special equipment, time 
schedules, expenses, safety precautions, 
etc.

c. Identify appropriate controls and variables 
in the investigation. 

d. Collect, organize, display, and analyze data 
according to an orderly plan, using data 
tables, graphs, narrative descriptions, or 
other methods as appropriate.

e. Compare predictions from hypotheses to 
data, and revise or discard hypotheses as 
appropriate.

f. Present results and seek critiques from 
others.

g. Predict the effect on a dependent variable 
when an independent variable is altered.

C. Collaborative and safe working practices
1. Collaborate on joint projects.

a. Work in teams and share responsibilities, 
acknowledging, encouraging, and valuing 
contributions of  all team members.
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SCIENCE STANDARDS with performance indicators SCIENCE STANDARDS with performance indicators

Texas College and Career Readiness Standards a2

2. Understand and apply safe procedures 
in	the	laboratory	and	field,	including	
chemical,	electrical,	and	fire	safety	and	safe	
handling of  live or preserved organisms.

a. Use Materials Safety Data Sheet (MSDS) 
information and demonstrate safe 
laboratory practices.

b. Apply MSDS information to evaluate 
and guide safe practices in temporary 
storage and handling of  chemicals in the 
classroom.

c. Apply safe handling procedures for live 
and preserved organisms. 

3. Demonstrate skill in the safe use of  a 
wide variety of  apparatuses, equipment, 
techniques, and procedures.

a. Troubleshoot equipment and 
experimental set-ups under supervision 
and identify unsafe conditions or 
practices.

D.	Current	scientific	technology
1. Demonstrate literacy in computer use.

a. Use a variety of  hardware platforms and 
software applications effectively, including 
word processing, data analysis and 
statistics packages, detectors and data-
gathering probes, and other peripheral 
equipment.

2. Use computer models, applications, and 
simulations.

a. Use computer models, simulations, 
databases, visualizations, spreadsheets, 
and other applications to describe, 
analyze, and synthesize data and 
explanatory descriptions of  natural 
phenomena.

3. Demonstrate appropriate use of  a wide 
variety of  apparatuses, equipment, 
techniques, and procedures for collecting 
quantitative and qualitative data.

a. Select a device from a given assortment of  
measuring devices that is most appropriate 
for data collection and explain why that 
device was chosen. 

E.	 Effective	communication	of 	scientific	
information
1. Use several modes of  expression to describe 

or characterize natural patterns and 
phenomena. These modes of  expression 
include narrative, numerical, graphical, 
pictorial, symbolic, and kinesthetic. 

a. Translate information presented in 
any of  these modes into any other of  
these modes of  expression to produce 
equivalent statements.

2. Use essential vocabulary of  the discipline 
being studied.

a. Define and use a basic set of  technical 
terms correctly and in context for each 
discipline studied.

II .  Foundation Skills: Scientific 
Applications of Mathematics

A. Basic mathematics conventions
1. Understand the real number system and its 

properties.

a. Calculate sums, differences, products, and 
quotients of  real numbers. 

b. Determine rates from magnitudes (e.g., 
speed from time and distance) and 
magnitudes from rates (e.g., the expected 
number of  births if  the birth rate and 
population size are known; the estimated 
age of  an artifact from carbon-14 data).

c. Convert compound units (e.g., kilometers 
per hour into meters per second).

d. Calculate circumference and area of  
rectangles, triangles, and circles, and the 
volumes of  rectangular solids.
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SCIENCE STANDARDS with performance indicators

Texas College and Career Readiness Standardsa26

SCIENCE STANDARDS with performance indicators

2.	 Use	exponents	and	scientific	notation.

a. Calculate sums, differences, quotients, and 
products using scientific notation.

3. Understand ratios, proportions, 
percentages, and decimal fractions, and 
translate from any form to any other.

a. Calculate the relationships among 
common fractions, decimal fractions, and 
percentages. 

b. Calculate what percentage one number is 
of  another and take a percentage of  any 
number (e.g., 10 percent off, 60 percent 
gain).

c. Find the reciprocal of  any number.

4. Use proportional reasoning to solve 
problems.

a. Solve problems in which the result is 
expressed as a ratio or proportion of  
the starting conditions (e.g., predict 
genotype of  parents if  traits of  
offspring are known; starting from a 
known concentration, calculate the 
new concentration after serial dilutions; 
calculate doubling time of  a population 
from growth rate).

5. Simplify algebraic expressions.

a. Determine by numeric substitution the 
value of  simple algebraic expressions [e.g., 
the expressions aX+bY, a(A+B), and  
(A-B)/(C+D)].

6. Estimate results to evaluate whether a 
calculated result is reasonable.

a. Estimate familiar lengths, weights, and 
time periods.

b. Estimate distances and travel times from 
maps.

c. Estimate actual sizes of  objects based on 
scale drawings.

d. Estimate probabilities of  outcomes of  
familiar situations, either on the basis of  
history (e.g., the fact that a certain football 
team has won its opening game eight 
times in the last 10 years) or on the basis 
of  the number of  possible outcomes (e.g., 
there are six sides on a die).

e. Trace the source of  any large disparity 
between the estimate and the calculated 
answer.

f. Figure out what the unit (e.g., seconds, 
square centimeters, dollars per tankful) of  
the answer will be from the inputs to the 
calculation.

7. Use calculators, spreadsheets, computers, 
etc., in data analysis.

a. Read and follow step-by-step instructions 
given in calculator manuals when learning 
new procedures.

b. Make up and write out simple algorithms 
for solving problems that take several 
steps.

c. Report the appropriate units with the 
numerical answer.

d. Judge whether an answer is reasonable by 
comparing it to an estimated answer.

e. Round off  the number appearing in the 
answer to an appropriate number of  
significant figures. 

f. Demonstrate competency in using 
scientific notation features on calculators.

B. Mathematics as a symbolic language
1. Carry out formal operations using standard 

algebraic symbols and formulae.

a. Solve for unknown variables in an 
algebraic equation (e.g., solve for gas 
pressure, volume, or temperature given an 
initial set of  gas conditions).

2. Represent natural events, processes, and 
relationships with algebraic expressions and 
algorithms. 
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SCIENCE STANDARDS with performance indicators SCIENCE STANDARDS with performance indicators

Texas College and Career Readiness Standards a27

a. Translate a narrative into an algebraic 
expression (e.g., write an equation from a 
word problem). 

C. Understand relationships among geometry, 
algebra, and trigonometry

1. Understand simple vectors, vector 
notations, and vector diagrams, and carry 
out simple calculations involving vectors.

a. Carry out simple mathematical operations 
such as those presented in pre-calculus 
courses (e.g., determining slopes of  lines 
or rates of  change).

b. Convert a numerical vector quantity (e.g., 
magnitude and direction) into a graphical 
vector representation.

c. Perform graphical vector addition and 
subtraction.

2. Understand that a curve drawn on a 
defined	set	of 	axes	is	fully	equivalent	to	a	
set of  algebraic equations.

a. Construct graphs from given equations.

b. Predict the shape of  a curve without 
graphing.

c. Plot the values of  a given algebraic 
equation for a reasonable set of  numerical 
parameters. 

3. Understand basic trigonometric principles, 
including	definitions	of 	terms	such	as	
sine, cosine, tangent, cotangent, and their 
relationship to triangles. 

a. Use sine, cosine, tangent, etc., to carry out 
numerical and algebraic calculations using 
these terms.

4. Understand basic geometric principles.

a. Use geometric principles to solve 
problems dealing with molecular angles, 
optics, and surface area to volume ratios.

b. Compute angle values using various 
geometric principles including the sum 
of  angles in a triangle, alternate interior 
angles, and similar triangles. 

D.	Scientific	problem	solving
1. Use dimensional analysis in problem 

solving. 

a. Use dimensional analysis to facilitate 
setting up calculations and to judge 
whether a final solution is reasonable.

b. Convert complex metric units using 
dimensional analysis (e.g., kilograms 
per cubic meter to grams per cubic 
centimeter).

E.	 Scientific	application	of 	probability	and	
statistics
1. Understand descriptive statistics.

a. Given a set of  data, compute the mean, 
median, mode, range, standard deviation, 
standard error, and percent error. 

b. Evaluate whether two or more data sets 
show significant differences by comparing 
means, standard deviations, and standard 
errors.

c. Use appropriate statistical tests to evaluate 
hypotheses.

F.	 Scientific	measurement
1. Select and use appropriate Standard 

International	(SI)	units	and	prefixes	to	
express measurements for real-world 
problems.

a. Know common SI prefixes (pico to tera), 
their abbreviations, and their associated 
powers of  10. 

b. Use SI base units (e.g., kilograms, meters) 
and derived units (e.g., liters, joules, grams 
per cubic centimeter).

c. Understand the relationship and usage 
of  SI and standard English units in daily 
measurements.

Houston ISD Appendix Page 186



E
X
A
M
P
L
E
S

E
X
A
M
P
L
E
S

E
X
A
M
P
L
E
S

E
X
A
M
P
L
E
S

EX
A
M
PL
E

SCIENCE STANDARDS with performance indicators

Texas College and Career Readiness Standardsa28

SCIENCE STANDARDS with performance indicators

2.	 Use	appropriate	significant	digits.

a. Know the rules for adding, subtracting, 
multiplying, and dividing measurements 
using the appropriate number of  
significant digits.

b. Apply an understanding of  significant 
digits and estimated digits to evaluate and 
guide selection of  appropriate measuring 
devices.

c. Make measurements using various devices 
and record data with the correct number 
of  significant figures.

d. Distinguish between accuracy (i.e., 
closeness to true value), and precision (i.e., 
reproducibility).

3. Understand and use logarithmic notation 
(base 10). 

a. Using log tables or calculators, determine 
the log of  a number between 1 and 10, and 
determine the value of  a number from its 
logarithm (base 10).

b. Express the value of  the log (base 10) of  
a number greater than 10 or less than 1, 
using scientific notation.

c. Recognize, without the help of  log tables 
or calculators, the log (base 10) of  any 
power of  10.

d. Add or subtract numbers expressed as logs 
accurately to determine values represented.

e. Use logarithms for calculations involving 
numbers less than one or greater than 10 
(i.e., numbers expressed with exponents of  
ten in scientific notation).

f. Calculate the pH of  a given molar 
concentration of  an acid or alkaline (basic) 
solution. 

III .  Foundation Skills:  
Scientific Applications  
of Communication

A.	 Scientific	writing
1. Use correct applications of  writing 

practices	in	scientific	communication.

a. Construct word (narrative) descriptions 
of  apparatuses, equipment, techniques 
and procedures, data, and other 
features of  scientific investigations with 
sufficient clarity that a layman reader can 
comprehend and replicate the items or 
arrangements being described.

b. Write accurate and understandable lab 
reports and technical documents. 

c. Prepare a summary or abstract of  a 
technical article or report, extracting in 
brief  form the pertinent information.

d. Use appropriate terminology and data 
expression to communicate information in 
a concise manner.

e. Give credit to original authors including 
online or electronic sources and never take 
credit for words that are not one’s own.

f. Write a technical report including a 
bibliography and proper documentation 
of  sources using a standard style.

B.	 Scientific	reading
1.	 Read	technical	and	scientific	articles	to	

gain understanding of  interpretations, 
apparatuses, techniques or procedures, and 
data.

a. Describe the contents of  a technical or 
scientific article. 

b. Explain the importance of  a technical or 
scientific article.

c. Make reasonable conclusions or 
predictions from given scientific article 
data.

2. Set up apparatuses, carry out procedures, 
and	collect	specified	data	from	a	given	set	
of  appropriate instructions.

a. Follow a written procedure to set up and 
perform a lab activity. 

3.	 Recognize	scientific	and	technical	
vocabulary	in	the	field	of 	study	and	use	
this vocabulary to enhance clarity of  
communication.
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SCIENCE STANDARDS with performance indicators SCIENCE STANDARDS with performance indicators

Texas College and Career Readiness Standards a29

a. Identify and define key scientific 
terminology from technical and scientific 
documents.

4.	 List,	use	and	give	examples	of 	specific	
strategies before, during, and after reading 
to improve comprehension.

a. List strategies to use before reading, 
including: activate prior knowledge of  
the topic, gain a clear understanding of  
the goal or purpose of  the reading, and 
analyze the way in which the material is 
structured. 

b. List strategies to use during reading, 
including: focus attention on the text; 
anticipate and predict what information 
the text is likely to contain; monitor 
understanding by self-questioning and 
the use of  strategies (e.g., mental imagery, 
paraphrasing, information in glossaries) 
to re-examine the text if  comprehension 
fails; reread difficult passages or read 
ahead for additional clarification; seek 
outside help for clarification; and 
frequently self-monitor and summarize the 
information that has been gained. 

c. List strategies to use after reading, 
including: summarize the major points in 
the text and use graphic organizers (e.g., 
concept maps, problem-solution diagrams, 
cycle diagrams) to organize terms and 
concepts from the text in a visual manner.

C.	 Presentation	of 	scientific/technical	
information
1.	 Prepare	and	present	scientific/technical	

information in appropriate formats for 
various audiences.

a. Make presentations using posters, spoken 
words, printed graphics, electronic 
applications (e.g., MS PowerPoint), and 
other formats.

b. Present data or explanations 
extemporaneously without word-by-word 
reading of  a prepared text.

c. Answer questions generated by an oral 
presentation appropriately.

D.	Research	skills/information	literacy
1. Use search engines, databases, and other 

digital electronic tools effectively to locate 
information.

a. Use electronic tools to locate relevant 
information.

2. Evaluate quality, accuracy, completeness, 
reliability, and currency of  information from 
any source.

a. Distinguish relevant and reliable sources 
from other search results.

b. Develop referencing skills to find needed 
background information.

IV .  Science, Technology,  
and Society

A. Interactions between innovations and 
science
1.	 Recognize	how	scientific	discoveries	are	

connected to technological innovations.

a. Give examples of  technological innovations 
that resulted from various scientific 
discoveries. 

B. Social ethics
1.	 Understand	how	scientific	research	and	

technology have an impact on ethical and 
legal practices.

a. Describe how scientific research and 
technology have an impact on ethical and 
legal practices in society.

b. Recognize that honest and complete 
reporting of  data, and fair, logically valid 
interpretation of  data are the hallmarks 
of  good science, and consistently follow 
these practices.
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SCIENCE STANDARDS with performance indicators

Texas College and Career Readiness Standardsa30

SCIENCE STANDARDS with performance indicators

2. Understand how commonly held ethical 
beliefs	impact	scientific	research.	

a. Discuss positive and negative influences 
of  commonly held ethical beliefs on 
scientific practice. 

C. History of  science
1. Understand the historical development of  

major theories in science.

a. Describe and explain the significance 
of  historical development of  quantum 
theory, modern atomic theory, biological 
evolution, plate tectonics, etc.

2. Recognize the role of  people in important 
contributions	to	scientific	knowledge.

a. Describe the contribution of  selected 
individuals who have made major 
contributions to particular disciplines.

V . Cross-Disciplinary Themes
A.	 Matter/states	of 	matter

1. Know modern theories of  atomic structure.

a. Describe the characteristics and typical 
locations of  sub-atomic particles such as 
protons, neutrons, and electrons.

b. Describe what happens when an atom 
becomes an ion.

2. Understand the typical states of  matter 
(solid, liquid, gas) and phase changes 
among these.

a. Explain the differences in volume, shape, 
and strength of  attractive forces for each 
state of  matter.

b. Predict changes in the behavior of  
a gas sample as pressure, volume, or 
temperature is changed.

c. Identify the conditions under which 
a compound will be solid, liquid, or 
gas from a given phase diagram of  a 
compound.

B. Energy (thermodynamics, kinetic, 
potential, energy transfers)
1. Understand the Laws of  Thermodynamics.

a. Express thermodynamic principles in 
mathematical or symbolic statements.

b. List and give examples of  each law of  
thermodynamics.

2. Know the processes of  energy transfer.

a. Cite specific examples of  such transfer 
processes in biological, chemical, physical, 
and geological systems.

b. Compare and contrast kinetic and 
potential energy.

C.	 Change	over	time/equilibrium
1. Recognize patterns of  change. 

a. Describe examples of  physical and 
biological systems that remain stable over 
time, as well as examples of  systems that 
undergo change.

b. Describe feedback mechanisms that lead 
to stability in a system (homeostasis) and 
provide examples of  such mechanisms.

c. Describe cyclic change in terms of  
frequency, amplitude (maximum 
and minimum values), duration, and 
controlling factors, and illustrate these 
descriptions with examples of  real cycles.

d. Know that things can change in detail but 
remain the same in general (e.g., players 
are substituted in and out of  the game but 
the team continues, individual cells are 
replaced but the organism remains alive), 
and give discipline-specific examples.

e. Know that in biological systems, present 
forms arise from the materials and 
forms of  the past both at the individual 
level (growth/development) and at the 
population level (evolution/speciation), 
and in ways that can be explained. 
Describe examples that illustrate such 
events and processes.
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f. Use graphs, symbolic equations, and other 
techniques for depicting and analyzing 
patterns of  change.

D.	Classification
1. Understand that scientists categorize things 

according to similarities and differences.

a. Correctly use nomenclature for 
classification.

b. Describe the characteristics of  the 
different domains, kingdoms, and 
major phyla within the animal and plant 
kingdoms.

c. Understand the Periodic Table and the 
atomic characteristics on which it is based.

d. Know the major categories of  minerals 
and describe characteristics that 
distinguish one from another.

e. Recognize various soil types and the 
various horizons in soil structure; describe 
characteristics that distinguish one from 
the other.

f. Know the Linnaean system of  
classification, taxonomy of  organisms, and 
alternative classification systems such as 
cladistics.

g. Distinguish among elements, compounds, 
and mixtures.

E. Measurements and models
1. Use models to make predictions.

a. Create a model of  a system and use that 
model to predict the behavior of  a larger 
system. 

2. Use scale to relate models and structures.

a. Create a model of  a larger system, 
properly scaling the model. 

3. Demonstrate familiarity with length 
scales from sub-atomic particles through 
macroscopic objects.

a. Compare the order of  magnitude estimates 
for metric sizes of  a variety of  objects  
(e.g., atomic nucleus, atom, molecule, grain 
of  sand, pinhead, fingernail, baseball, city, 
state, country, planet, star).

VI . Biology
A. Structure and function of  cells

1. Know that although all cells share basic 
features, cells differentiate to carry out 
specialized functions.

a. Describe criteria for recognizing different 
functional cell types and give examples of  
such types including nervous, epithelial, 
muscle, and other cells.

b. Name and describe basic cell types found 
in living organisms.

c. Give examples of  particular modifications 
of  cells, and explain how these 
modifications are related to each type’s 
function in an organism.

d. Recognize and describe major features 
that distinguish plant, animal, and fungal 
cells.

2. Explain how cells can be categorized 
into two major types: prokaryotic and 
eukaryotic, and describe major features that 
distinguish one from the other.

a. Describe or recognize major features that 
distinguish prokaryotic from eukaryotic 
cells.

3. Describe the structure and function of  
major sub-cellular organelles.

a. Describe or recognize the appearance 
or structure of  ribosomes, cytoplasmic 
membrane, chromosomes, cell wall, 
eukaryotic nucleus, nucleolus, lysosomes, 
vacuoles, cytoskeleton, centrioles, cilia, 
flagella, Golgi apparatus, chloroplasts, 
mitochondria, and endoplasmic reticulum, 
and describe important functions of  each.
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4. Describe the major features of  mitosis and 
relate this process to growth and asexual 
reproduction.

a. Draw, describe, and place in sequence the 
various stages of  mitosis.

b. Identify the stages of  mitosis when 
presented on a microscope slide, computer 
animation, or drawing during a practical 
lab exam.

c. Arrange pictures or word descriptions of  
the stages of  mitosis into correct sequence 
and describe or explain any significant 
events occurring in each stage. 

5. Understand the process of  cytokinesis in 
plant and animal cells and how this process 
is related to growth.

a. Describe the major features and events 
of  cytokinesis with pictures or word 
descriptions.

6. Know the structure of  membranes and how 
this relates to permeability.

a. Describe and explain the processes of  
osmosis and diffusion, and explain how 
the structure of  plasma membranes 
permits and influences these events.

B. Biochemistry
1. Understand the major categories of  

biological molecules: lipids, carbohydrates, 
proteins, and nucleic acids.

a. Describe the role of  each type of  
biological molecule within a living system.

b. Identify a biological molecule based on its 
formula and structure.

c. Describe the major role of  each biological 
molecule in biological structure and 
metabolism.

2. Describe the structure and function of  
enzymes.

a. Describe the environmental effects (e.g., 
pH, temperature) on enzyme activity and 
explain why these affect enzymes.

b. Give specific examples of  enzymes and 
why they are important in the human body.

c. Describe the chemical structure of  
proteins, including amino acids, peptide 
bonds, and polypeptide formation.

d. Describe the effects of  enzymes on 
reaction rates, including effects on 
activation energy requirements.

3. Describe the major features and chemical 
events of  photosynthesis.

a. Explain the importance of  chlorophyll.
b. Describe patterns of  electron flow through 

light reaction events.
c. Describe significant features of  the Calvin 

cycle.

4. Describe the major features and chemical 
events of  cellular respiration.

a. Describe what Adenosine Triphosphate 
(ATP) is and its importance as an energy 
carrier molecule.

b. Describe major features of  glycolysis, 
Krebs cycle, electron transport system, and 
chemiosmosis.

5. Know how organisms respond to presence or 
absence of  oxygen, including mechanisms 
of  fermentation.

a. Conduct lab experiments regarding 
fermentation, respiration, and 
photosynthesis.

b. Describe the role of  oxygen in respiration 
and describe pathways of  electron flow in 
the absence of  oxygen.

c. Explain the advantages and disadvantages 
of  fermentation and aerobic respiration.

6. Understand coupled reaction processes and 
describe the role of  ATP in energy coupling 
and transfer.

a. Describe reactions that produce and 
consume ATP.
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C. Evolution and populations
1. Know multiple categories of  evidence for 

evolutionary change and how this evidence 
is used to infer evolutionary relationships 
among organisms.

a. Describe features of  biogeography/ 
plate tectonics, fossil record, metabolism, 
DNA/protein sequences, homology, 
embryology, artificial selection/
agriculture, and antibiotic resistance 
that contribute to our understanding of  
evolutionary change.

2. Recognize variations in population 
sizes, including extinction, and describe 
mechanisms and conditions that produce 
these variations.

a. Describe mechanisms that produce 
variations in population sizes.

b. Recognize, describe, and explain typical 
patterns of  change in population size 
(e.g., the logistic growth curve).

c. Describe particular examples of  
extinction and describe conditions that 
produced these extinctions (e.g., Permian, 
Cretaceous dinosaur, wooly mammoth, 
passenger pigeon).

d. Know that populations of  organisms 
have changed, and continue to change 
over time, showing patterns of  descent 
with modification from common 
ancestors to produce the organismal 
diversity observed today.

e. Describe general features of  the history 
of  life on Earth, including generally 
accepted dates and sequence of  the 
geologic time scale and characteristics 
of  major groups of  organisms present 
during these time periods.

f. Describe mechanisms that produce 
change in populations from generation 
to generation (e.g., artificial selection, 
natural selection, genetic drift, mutation, 
recombination).

g. Describe and explain processes and major 
events in natural selection, genetic drift, 
mutation, etc., and distinguish these 
processes from each other.

D. Molecular genetics and heredity
1. Understand Mendel’s laws of  inheritance.

a. Describe the laws of  Mendelian genetics.

b. Predict outcomes of  a variety of  test 
crosses and be able to predict parental 
genotypes for offspring.

c. Use the laws of  inheritance to carry out 
numerical calculations analyzing and 
predicting genetic characteristics of  
parents and offspring.

d. Read a “genetics problem” and identify 
the information needed to complete a 
Punnett square.

e. Determine phenotypes and genotypes of  
offspring from a given set of  data about 
parental phenotypes and/or genotypes, 
expressing these features in numerical 
terms for cases of  monohybrid and 
dihybrid crosses and other typical cases. 

f. Determine phenotypes and genotypes of  
parents from a given set of  data about 
offspring phenotypes and/or genotypes, 
expressing these features in numerical 
terms. 

2.	 Know	modifications	to	Mendel’s	laws.

a. Determine phenotypes and genotypes 
of  offspring from a given data set about 
parental phenotypes and/or genotypes; 
express these features in numerical terms 
for cases of  co-dominance, quantitative 
inheritance, sex-linked traits, and other 
typical cases.

3. Understand the molecular structures and 
functions of  nucleic acids.

a. Research a genetic disorder and describe 
the cause of  the disorder.
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b. Describe in words or pictures the 
molecular structure of  DNA, RNA, and 
proteins.

c. Describe in words or pictures the 
molecular events of  replication, 
transcription, translation, and mutation.

d. Describe the events and processes of  
molecular genetics: DNA controls 
synthesis of  several types of  RNA, RNA 
molecules plus proteins cooperate to 
synthesize new proteins, and proteins 
control structure and metabolism of  cells. 

e. Describe the processes of  electrophoresis 
and polymerase chain reaction, and explain 
their function in identifying DNA, RNA, 
and proteins.

4. Understand simple principles of  population 
genetics and describe characteristics of  a 
Hardy-Weinberg population.

a. Calculate phenotypes and genotypes of  
offspring populations from a given set of  
data about phenotypes and/or genotypes 
present in a population, using the Hardy-
Weinberg equations.

b. Describe and explain features of  a 
population that must be present in order 
for Hardy-Weinberg calculations to be 
accurate.

5. Describe the major features of  meiosis 
and relate this process to Mendel’s laws of  
inheritance.

a. Explain the events of  meiosis and the 
significance of  these events to maintain 
chromosomal numbers.

b. Explain how the events of  meiosis 
produce the genetic effects described by 
Mendel’s laws of  inheritance.

c. Arrange pictures or word descriptions of  
the stages of  meiosis into their correct 
sequence and describe or explain any 
significant events occurring in each stage. 

d. Compare and contrast mitosis and meiosis.

E.	 Classification	and	taxonomy
1. Know ways in which living things can be 

classified	based	on	each	organism’s	internal	
and external structure, development, and 
relatedness of  DNA sequences.

a. Explain the relationship between DNA 
sequences and physical characteristics.

b. Describe the characteristics of  each taxon 
and explain the significance in separating 
organisms.

c. Distinguish similarities and differences 
among a given set of  pictures or drawings 
of  vertebrates during their development.

d. Describe species diversity and cladistics, 
including the types of  evidence and 
procedures that can be used to construct 
diagrams (e.g., phylogenetic trees).

e. Construct cladograms and/or 
phylogenetic trees from simple data sets 
for major groups of  organisms.

f. Determine the correct classification and 
taxonomy of  organisms from narrative or 
pictorial descriptions. 

F. Systems and homeostasis
1. Know that organisms possess various 

structures and processes (feedback loops) 
that maintain steady internal conditions.

a. Describe examples of  organisms that 
possess various structures and processes 
(feedback loops) that maintain steady 
internal conditions.

b. Describe examples of  homeostasis (e.g., 
temperature regulation, osmotic balance, 
glucose levels) and describe the major 
features of  feedback loops that produce 
such homeostasis.

2. Describe, compare, and contrast structures 
and processes that allow gas exchange, 
nutrient uptake and processing, waste 
excretion, nervous and hormonal regulation, 
and reproduction in plants, animals, and 
fungi; give examples of  each.
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a. Describe common gas exchange systems 
in plants and animals including anatomical 
features and functions.

b. Describe common nutrient acquisition 
systems in plants, animals, and fungi, 
including anatomical features and 
functions.

c. Describe common waste excretion 
systems in plants and animals, including 
anatomical features and functions.

d. Describe common nervous/hormonal 
control systems in plants and animals, 
including anatomical features and 
functions.

e. Describe common reproductive systems 
in plants, animals, and fungi, including 
anatomical features and functions.

G. Ecology
1. Identify Earth’s major biomes, giving their 

locations, typical climate conditions, and 
characteristic organisms.

a. Name and describe Earth’s major 
biomes, including tundra, boreal forests, 
temperate deciduous forests, grasslands, 
deserts, tropical rain forests, estuaries 
and other wetlands, and marine biomes, 
including their typical locations, the typical 
organisms found in each, and important 
physical factors (e.g., temperature, rainfall 
rates) that produce these distribution 
patterns.

2.	 Know	patterns	of 	energy	flow	and	material	
cycling in Earth’s ecosystems.

a. Describe patterns of  energy flow and 
nutrient cycling through ecosystems.

b. Describe and explain a trophic pyramid, 
including descriptions of  typical 
organisms to be found at each trophic 
level in an ecosystem.

c. Describe patterns of  energy flow and 
nutrient cycling through ecosystems 
including the role of  microorganisms.

3. Understand typical forms of  organismal 
behavior.

a. Describe and give examples of  organismal 
behavior (e.g., fixed action patterns, 
releasers, fight-or-flight responses, 
territorial displays, circadian rhythms).

4. Know the process of  succession.

a. Describe events and processes that 
occur in succession, including changes in 
organismal populations, species diversity, 
and life history patterns over the course 
of  succession.

VII . Chemistry
A. Matter and its properties

1. Know that physical and chemical properties 
can be used to describe and classify matter.

a. Distinguish between physical properties 
(e.g., density, melting point) and 
chemical properties (e.g., ability to react, 
combustibility). Know that chemical 
changes create new substances (e.g., 
rusting), while physical changes do not 
(e.g., boiling).

b. Understand that, as an intrinsic property, 
density does not change as sample size is 
changed, and be able to perform density 
calculations.

2. Recognize and classify pure substances 
(elements, compounds) and mixtures.

a. Describe separation techniques for both 
mixtures and compounds.

b. Distinguish between homogeneous and 
heterogeneous mixtures. 

c. Understand that, as an intrinsic property, 
density does not change as sample volume 
is changed, and be able to perform density 
calculations.

Houston ISD Appendix Page 194



E
X
A
M
P
L
E
S

E
X
A
M
P
L
E
S

E
X
A
M
P
L
E
S

E
X
A
M
P
L
E
S

E
X
A
M
P
L
E
S

SCIENCE STANDARDS with performance indicators

Texas College and Career Readiness Standardsa36

SCIENCE STANDARDS with performance indicators

B. Atomic structure
1. Summarize the development of  atomic 

theory. Understand that models of  the atom 
are used to help understand the properties 
of  elements and compounds.

a. Describe the discoveries of  Dalton 
(atomic theory), Thomson (the electron), 
Rutherford (the nucleus), and Bohr 
(planetary model of  the atom); understand 
how each discovery contributed to 
modern atomic theory.

b. Identify the masses, charges, and 
locations of  the major components 
of  the atom (protons, neutrons, and 
electrons); describe Rutherford’s “gold 
foil” experiment that led to the discovery 
of  the atomic nucleus; and describe 
Millikan’s “oil drop” experiment that led 
to determining the charge on an electron.

c. Describe basic wave properties (calculate 
wavelength, frequency, or energy of  light) 
and understand that electrons can be 
described by the physics of  waves.

d. Explain the importance of  quantized 
electron energy and its relationship to 
atomic emission spectra.

e. Understand the electron configuration 
in atoms (Aufbau principle, the Pauli 
exclusion principle, Hund’s rule) and their 
connection with the periodic table.

C. Periodic table
1. Know the organization of  the periodic table.

a. Identify periods and groups on the 
periodic table.

b. Identify metals, metalloids, and non-metals 
on the periodic table.

c. Distinguish between and describe 
patterns in electron configurations 
for representative elements, transition 
elements, inner-transition elements, and 
noble gases. Predict the common charges 
on the representative elements from the 
periodic table.

2. Recognize the trends in physical and 
chemical properties as one moves across a 
period or vertically through a group.

a. Define and describe the periodic trend: 
atomic radii, ionic radii, ionization energy, 
electron affinity, and electronegativity.

b. Use the periodic trends to compare the 
size and behavior of  atoms and ions.

D. Chemical bonding
1. Characterize ionic bonds, metallic 

bonds, and covalent bonds. Describe the 
properties of  metals and ionic and covalent 
compounds.

a. Draw Lewis dot structures for simple 
molecules, including simple hydrocarbons.

b. Use Valence Shell Electron Pair Repulsion 
(VSEPR) model to predict molecular 
shapes.

c. Describe nonpolar and polar covalent 
bonds. Use a chart of  electronegativities 
to determine bond polarity.

d. Determine if  a molecule is polar (contains 
a dipole moment).

E. Chemical reactions
1. Classify chemical reactions by type. 

Describe the evidence that a chemical 
reaction has occurred.

a. Write equations for chemical reactions 
using appropriate symbols and balance 
the equations by applying the Law of  
Conservation of  Mass. Write net ionic 
equations.

b. Predict the products of  a reaction that fall 
within the five general types of  chemical 
reactions (synthesis, decomposition, single 
replacement, double replacement, and 
combustion). 

c. Use an activity series to predict whether a 
single replacement reaction will occur. 

d. Use solubility rules to determine 
the precipitate formed in a double 
replacement precipitation reaction.
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2. Describe the properties of  acids and bases 
and identify the products of  a neutralization 
reaction.

a. Define pH and describe acid and base 
solutions in terms of  pH. Use hydrogen 
ion or hydroxide ion concentrations to 
determine the pH of  an acid or base 
solution.

b. Use both commercial and non-commercial 
indicators to identify acid, base, and 
neutral solutions in a lab experiment.

c. Distinguish between the Arrhenius and 
Brønsted definitions of  acids and bases. 
Identify conjugate acid-base pairs.

d. Describe how a titration is performed and 
how this process can be used to determine 
the concentration of  an unknown acid or 
base solution.

e. Measure and compare the pH of  various 
common acids and bases (e.g., household 
cleaners, vinegar, citrus juice).

3. Understand oxidation-reduction reactions.

a. Differentiate between oxidation and 
reduction, and between oxidizing agent 
and reducing agent.

b. Understand the consequences of  
corrosion processes and define and 
describe the electroplating process.

c. Determine the oxidation number of  any 
atom in an element, ion, or compound.

4. Understand chemical equilibrium.

a. Identify the factors that cause a shift 
in equilibrium (e.g., temperature, 
concentration, volume, pressure). 

b. Explain LeChatelier’s principle and use 
this principle to predict changes in the 
equilibrium position of  a reaction.

5. Understand energy changes in chemical 
reactions.

a. Distinguish between endothermic and 
exothermic reactions. Draw energy 
diagrams for endothermic and exothermic 
reactions.

b. Describe the Law of  Conservation of  
Energy.

6. Understand chemical kinetics.

a. Describe collision theory and use 
this theory to explain effects of  
concentration, temperature, and nature of  
reactants on reaction rate.

b. Define catalyst and describe how a 
catalyst affects a reaction rate. 

F. Chemical nomenclature
1. Know formulas for ionic compounds.

a. Name and write formulas for binary and 
ternary ionic compounds, using Group 
A (representative) metals and Group 
B (transition) metals, including those 
containing common polyatomic ions (e.g., 
nitrate, sulfate, carbonate, ammonium, 
phosphate, hydroxide).

2. Know formulas for molecular compounds.

a. Name and write formulas for binary 
molecular compounds and acids.

b. Categorize a compound as ionic or 
molecular.

G. The mole and stoichiometry
1. Understand the mole concept.

a. Use Avogadro’s number and molar mass 
to convert to moles of  a substance. 
Determine the percent composition of  
a compound. Calculate the empirical 
formula of  a compound from mass or 
percent composition data.
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2. Understand molar relationships in 
reactions, stoichiometric calculations, and 
percent yield.

a. Construct mole ratios for a reaction to 
calculate the reactant amounts needed 
or product amounts formed in terms of  
moles or mass.

b. Calculate percent yield, theoretical yield, or 
actual yield for a reaction.

H. Thermochemistry
1. Understand the Law of  Conservation of  

Energy and processes of  heat transfer.

a. Distinguish among radiation, convection, 
and conduction as means of  heat transfer.

b. Describe processes of  heat transfer.

c. Perform calculations involving heat 
transfer, using specific heat and latent heat 
(phase changes).

2. Understand energy changes and chemical 
reactions.

a. Describe and give examples of  renewable 
and non-renewable energy resources.

b. Describe endothermic and exothermic 
reactions.

c. Know that systems naturally tend to move 
in a direction that increases disorder or 
randomness (entropy).

I. Properties and behavior of  gases, liquids, 
and solids
1. Understand the behavior of  matter in its 

various states: solid, liquid, and gas.

a. Describe how gas pressure is affected by 
volume, temperature, and the addition of  
gas.

b. Describe the behavior of  solids, liquids, 
and gases under changes in pressure.

2. Understand properties of  solutions.

a. Describe factors affecting solubility, units 
of  concentration, colligative properties, 
and colloids.

b. Calculate the molarity and molality of  
solutions.

c. Determine boiling point elevation and 
freezing point depression for a solution.

3. Understand principles of  ideal gas behavior 
and kinetic molecular theory.

a. Use kinetic molecular theory to explain 
how gas pressure is affected by volume, 
temperature, and the addition of  gas.

b. Distinguish between real and ideal gas 
behavior, and identify the criteria in the 
kinetic molecular theory that conflict with 
the properties of  real gases.

4. Apply the concept of  partial pressures in a 
mixture of  gases.

a. Use Dalton’s Law to determine the partial 
pressure of  a gas in a mixture of  gases.

5. Know properties of  liquids and solids.

a. Describe the properties of  liquids (e.g., 
surface tension, capillary action).

b. Describe the structure of  solids (e.g., 
crystal lattice structure, unit cell, 
amorphous solids).

6. Understand the effect of  vapor pressure on 
changes in state; explain heating curves and 
phase diagrams.

a. Define boiling, freezing, sublimation, etc.

b. Explain heating curves and phase diagrams.

7. Describe intermolecular forces.

a. Distinguish between dispersion forces, 
dipole interactions, and hydrogen bonding. 
Identify the most important intermolecular 
force acting on a substance.
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J. Basic structure and function of  biological 
molecules: proteins, carbohydrates, lipids, 
and nucleic acids
1. Understand the major categories 

of  biological molecules: proteins, 
carbohydrates, lipids, and nucleic acids.

a. Recognize each type of  biological molecule 
by its structural formula, and describe 
simple chemical tests or procedures to 
detect, identify, or characterize each type. 

K. Nuclear chemistry
1. Understand radioactive decay.

a. Identify the types of  radioactive decay 
particles that occur, compare their 
properties (e.g., mass, charge, composition, 
penetrating ability), and write equations 
representing the decay processes. 

b. Explain the concept of  half-life for a 
radioisotope, and use this concept to 
determine the amount of  a certain sample 
of  radioisotope remaining after a period 
of  time, given the length of  the half-life. 

c. Determine the length of  time that has 
passed, given the remaining amount of  
radioisotope, the original amount of  
radioisotope, and the length of  the half-
life. 

d. Explain how carbon-14 is used to date 
artifacts.

e. Compare and contrast the nuclear 
processes of  fission and fusion.

VIII . Physics
A. Matter

1. Demonstrate familiarity with length 
scales from sub-atomic particles through 
macroscopic objects.

a. Compare order of  magnitude estimates 
for metric sizes of  a variety of  objects 
(e.g., atomic nucleus, atom, molecule, grain 
of  sand, pinhead, fingernail, baseball, city, 
state, country, planet, star).

2. Understand states of  matter and their 
characteristics.

a. Describe the states of  matter in terms of  
volume, shape, and cohesive strength.

b. State the physical changes associated with 
a change in phase.

3. Understand the concepts of  mass and 
inertia.

a. Describe the concept of  mass as a 
measurement of  inertia.

b. Compare order of  magnitude estimates 
for masses of  a variety of  objects (e.g., 
electron, grain of  sand, pebble, baseball, 
person, car, planet, star).

4. Understand the concept of  density.

a. Define density as the ratio of  mass to 
volume. Apply the definition to calculate 
mass, volume, or density given two of  the 
three quantities.

b. Calculate density of  a homogeneous 
material and use it to identify the material.

5. Understand the concepts of  gravitational 
force and weight.

a. Qualitatively and quantitatively describe 
Newton’s Law of  Gravitation and the 
factors that affect the gravitational force 
between two objects. 

b. Describe weight as a force of  attraction to 
a large body and make computations of  
weight (using W=mg). 

c. Give examples to differentiate between 
mass and weight.

B. Vectors
1. Understand how vectors are used to 

represent physical quantities.

a. State several examples of  scalar quantities.

b. State several examples of  vector quantities.
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c. Convert a numerical vector quantity 
(magnitude and direction) into a graphical 
vector representation.

2. Demonstrate knowledge of  vector 
mathematics using a graphical 
representation.

a. Resolve a vector quantity (magnitude and 
direction) into perpendicular components 
using paper, a ruler, and a protractor.

b. Add and subtract various vectors using 
paper, a ruler, and a protractor.

3. Demonstrate knowledge of  vector 
mathematics using a numerical 
representation.

a. Resolve a numerical vector quantity 
(magnitude and direction) into 
perpendicular components using 
trigonometric functions and a calculator.

b. Add and subtract various vectors using 
trigonometric functions and a calculator.

C.  Forces and motion
1. Understand the fundamental concepts of  

kinematics.

a. State the definitions for displacement, 
distance, velocity, speed, and acceleration.

b. Solve problems involving displacement, 
distance, velocity, speed, and acceleration.

c. Solve one-dimensional kinematics 
problems for the case of  constant 
acceleration.

d. Create and interpret graphs of  one-
dimensional motion (e.g., position vs. time, 
velocity vs. time).

e. Describe two-dimensional trajectory 
motion qualitatively and quantitatively.

f. Describe the concept of  relative motion 
and define a frame of  reference. 

2. Understand forces and Newton’s Laws.
a. State Newton’s Laws of  Motion and 

demonstrate understanding of  their 
application through lab activities. 

b. Solve for an unknown quantity using 
Newton’s Second Law and the concept of  
equilibrium.

c. Distinguish qualitatively between static and 
kinetic friction, and describe their effects 
on the motion of  objects.

3. Understand the concept of  momentum.
a. Define and calculate momentum and 

impulse. Clearly indicate how momentum 
is a vector.

b. State the conditions under which 
momentum is conserved.

c. Describe the term “impulse” in terms of  
force, time, and momentum. Illustrate 
the principle of  impulse by citing several 
examples. 

d. Solve problems using impulse and the 
conservation of  momentum. 

D. Mechanical energy
1. Understand potential and kinetic energy.

a. Calculate potential energy values for 
various types of  potential energy 
(gravitational, elastic, electrical). 

b. Calculate kinetic energy values 
(translational, rotational).

c. Using a diagram of  a pendulum or 
another energy conserving system, identify 
potential and kinetic energy at various 
locations.

2. Understand conservation of  energy.

a. Describe the conversion of  potential 
energy into kinetic energy (and vice-
versa) in closed systems for which only 
conservative forces are present.

b. Describe the conversion of  energy in 
systems in which dissipative forces are 
present.

c. Describe the general conservation of  
energy.
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3. Understand the relationship of  work and 
mechanical energy.

a. Compute net work as the product of  net 
force and displacement, as the change in 
kinetic energy, and as the negative change 
in potential energy. 

b. Describe the concept of  power and 
calculate average power.

c. Distinguish between energy and power 
qualitatively, and state the dimensional 
units for each.

E. Rotating systems
1. Understand rotational kinematics.

a. Describe the relationships between 
the concepts and equations used for 
translational motion and those used for 
rotational motion.

b. Define qualitatively: angular displacement, 
angular velocity, and angular acceleration.

c. Complete computations including angular 
displacement, angular velocity, angular 
acceleration, tangential acceleration, and 
centripetal (radial) acceleration.

d. Use examples to illustrate differences 
between tangential acceleration and 
centripetal (radial) acceleration.

e. Explain why a net force (called centripetal) 
is required in order for an object to move 
in a circular path.

2. Understand the concept of  torque.

a. Describe the concept of  torque and 
compute torque values for various 
situations. 

b. Describe the concept of  moment of  
inertia and compute moment of  inertia 
values for various objects.

c. Perform calculations using Newton’s 
Second Law of  Motion as applied to 
rotation.

3. Apply the concept of  static equilibrium. 

a. Describe the two conditions for which an 
object is in static equilibrium.

b. Construct an equation using the concept 
of  static equilibrium and solve for an 
unknown quantity.

4. Understand angular momentum.

a. Describe the concept of  angular 
momentum. 

b. Describe changes in angular velocity when 
moment of  inertia changes.

F. Fluids
1.	 Understand	pressure	in	a	fluid	and	its	

applications.

a. Define pressure and make basic pressure 
computations using pressure=force/area 
in appropriate units.

b. Describe qualitatively and quantitatively 
how the pressure in a fluid changes with 
depth and explain the physical basis for 
the relationship.

c. Describe the cause of  atmospheric 
pressure and its variations.

2. Understand Pascal’s Principle.

a. Describe and calculate changes in fluid 
pressure when external pressure is applied, 
especially as observed in hydraulic systems.

b. Show how Pascal’s Principle applies to 
hydraulic systems and calculate forces on 
both sides of  a hydraulic system. 

3. Understand buoyancy.

a. Define buoyant force and state 
Archimedes’ Principle. 

b. Draw all the forces acting on an object 
submerged in a fluid. Discuss the 
conditions for sinking and floating in 
terms of  the forces in the diagram.
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4. Understand Bernoulli’s principle.

a. Qualitatively describe the relationship 
between fluid speed and fluid pressure in a 
closed system. 

G. Oscillations and waves
1. Understand basic oscillatory motion and 

simple harmonic motion.

a. Identify examples of  oscillatory motion.

b. Recognize examples of  simple harmonic 
motion.

2. Understand the difference between 
transverse and longitudinal waves.

a. Describe the motion of  the medium as 
compared to the wave motion for both 
transverse and longitudinal waves. 

3. Understand wave terminology: wavelength, 
period, frequency, and amplitude.

a. Perform computations using the formula 
(wave speed)=(wavelength)*(frequency).

b. Describe wavelength, period, frequency, 
and amplitude, and identify each from 
various wave graphs. 

4. Understand the properties and behavior of  
sound waves.

a. Describe the properties and behavior 
of  sound including compressions, 
rarefactions, and travel through various 
media.

b. Compare and contrast sound and 
electromagnetic waves in terms of  wave 
speed, wave type, wavelength, frequency, 
and medium.

c. Describe the apparent change in frequency 
of  waves due to the motion of  a source or 
a receiver (the Doppler Effect).

H. Thermodynamics
1. Understand the gain and loss of  heat 

energy in matter.

a. Describe, qualitatively and quantitatively, 
the relationship between heat and change 
in temperature, including the effects of  
mass and specific heat.

b. Identify and compute the energy involved 
in changes of  state.

c. Explain the relationships among 
evaporation, condensation, cooling, and 
warming.

d. Describe the transfer of  heat by 
conduction, convection, and radiation.

2. Understand the basic laws of  
thermodynamics.

a. State and describe the laws of  
thermodynamics.

b. Describe qualitative applications of  the 
laws of  thermodynamics and relate each 
to the concept of  conservation of  energy. 

I. Electromagnetism
1. Discuss electric charge and electric force.

a. Describe electrical repulsion and 
attraction.

b. State Coulomb’s Law and use it to 
compute electrical force.

c. Describe the concept of  an electric field.

2. Gain qualitative and quantitative 
understandings of  voltage, current, and 
resistance.

a. Describe the concept of  electric potential. 

b. Describe the concept of  electrical charge 
flow and what limits that flow.

c. Describe the concept of  electrical 
resistance to charge flow.

3. Understand Ohm’s Law.

a. Solve for unknown quantities using Ohm’s 
Law. 

b. Determine electrical resistance from 
graphs of  voltage versus current.
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4. Apply the concept of  power to electricity.

a. Define electrical power as the product 
of  current and voltage; perform simple 
calculations of  power consumption.

5. Discuss basic DC circuits that include 
voltage sources and combinations of  
resistors.

a. Summarize the electrical characteristics 
(current, voltage, total resistance) of  a 
circuit consisting of  two or more resistors 
wired in series.

b. Summarize the electrical characteristics 
(e.g., current, voltage) of  a circuit 
consisting of  two or more resistors wired 
in parallel.

c. Compare the electrical characteristics (e.g., 
current, voltage) of  a circuit consisting of  
two or more resistors wired in parallel with 
those of  the same components wired in 
series.

6. Discuss basic DC circuits that include 
voltage sources and combinations of  
capacitors.

a. Describe what a capacitor is and how it 
works.

b. Summarize the electrical characteristics 
(e.g., current, voltage) of  a DC circuit 
consisting of  a battery and a capacitor.

c. Summarize the electrical characteristics 
(e.g., current, voltage) of  a DC circuit 
consisting of  a capacitor and a resistor 
wired in series.

7.	 Understand	magnetic	fields	and	their	
relationship to electricity.

a. Describe the force experienced by a 
moving electric charge in a magnetic field.

b. Describe moving electrical charge as the 
source of  magnetic fields.

c. Describe Faraday’s Law and Lenz’s Law.

d. Describe the source of  magnetism in 
matter.

e. State the law of  magnetic poles.

8. Relate electricity and magnetism to 
everyday life.

a. Explain how an electric motor works. 
State which electromagnetic laws or 
principles govern the workings of  a 
motor. 

b. Explain how an electric generator works. 
State which electromagnetic laws or 
principles govern the workings of  a 
generator.

c. Make quantitative predictions of  whether 
or not a circuit breaker will “trip” when a 
variety of  electrical appliances are in use.

J. Optics
1. Know the electromagnetic spectrum.

a. Discuss the regions of  the electromagnetic 
spectrum, including radio waves, 
microwaves, infrared, visible, ultraviolet, 
x-rays, and gamma rays.

b. Discuss visible light as part of  the 
electromagnetic spectrum. Emphasize that 
light is an electromagnetic wave.

c. Recognize that electromagnetic waves are 
transverse waves and travel at the speed of  
light through a vacuum.

d. Compare and contrast transmission, 
reflection, and absorption of  radiation.

2.	 Understand	the	wave/particle	duality	of 	
light.

a. Describe the behavior of  light and why 
scientists have chosen to model it as both 
a particle and a wave.

b. Give a practical example that illustrates 
light acting as a wave. Give a practical 
example that illustrates light acting as a 
particle.
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3. Understand concepts of  geometric optics.

a. Predict the path of  a reflected light ray 
by applying the law of  reflection to both 
diffuse and specular reflection.

b. Define index of  refraction. Predict the 
path of  a light ray through a transparent 
material by application of  Snell’s Law.

c. Identify convex, concave, and plane 
mirrors.

d. Identify convex and concave lenses.

e. Discuss qualitatively the images formed by 
mirrors and single lenses.

f. Discuss qualitatively the images formed by 
combinations of  mirrors and lenses (e.g., 
telescopes, microscopes, cameras).

IX . Earth and Space Sciences
A. Earth systems

1. Know the major features and characteristics 
of  atmosphere, geosphere, hydrosphere, and 
biosphere.

a. Describe major components and 
interactions within the atmosphere: gas 
composition, temperatures at various 
levels, ozone formation, and breakdown.

b. Describe characteristics that identify and 
distinguish the core, mantle, and crust, 
including their locations, compositions, 
interactions with each other, and changes 
through time. 

c. Describe major components and 
interactions within the hydrosphere (the 
global ocean and its components).

d. Describe major components and 
interactions within the biosphere, including 
major biogeochemical cycles (e.g., carbon 
cycle, oxygen-water cycle, nitrogen cycle, 
sulfur cycle, flow and storage of  energy).

2. Understand relationships and interactions 
among atmosphere, geosphere, 
hydrosphere, and biosphere.

a. Describe interactions between oceans and 
climate.

b. Describe effects of  catastrophic events 
(e.g., volcanoes, earthquakes) on Earth 
systems.

c. Describe impacts of  the oceans on 
the Earth system (e.g., how the Earth’s 
geologic history and present structure 
would have differed if  the ocean had 
never formed).

d. Describe effects of  biological activity  
on the atmosphere (e.g., CO2 levels, 
O2 levels).

e. Describe major effects of  solar activity on 
the Earth’s atmosphere and hydrosphere, 
including climate, ocean circulation, ozone 
formation, etc.

3.	 Possess	a	scientific	understanding	of 	the	
history of  Earth’s systems.

a. Describe methods and techniques for 
absolute and relative dating of  geologic 
events and deposits.

b. Describe general features of  the 
geological history of  Earth, including 
generally-accepted dates and sequence 
of  the geologic time scale, physical and 
chemical conditions prevailing on Earth 
at different times, and major extinction 
events among organisms during these 
time periods.

c. Explain how different surface processes 
(e.g., volcanism, erosion, tectonics, 
cratering) affect the planetary surface.

4. Utilize the tools scientists use to study and 
understand the Earth’s systems.

a. Use remote sensing tools (e.g., maps, 
visualizations, satellites, GPS/GIS, 
seismographs, weather balloons, buoys) 
and the data they provide.

B. Sun, Earth, and moon system
1. Understand interactions among the sun, 

Earth, and moon.
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a. Describe solar system processes that 
produce phases of  the moon, solar and 
lunar eclipses, seasons, and tides.

2.	 Possess	a	scientific	understanding	of 	the	
formation of  the Earth and moon.

a. Describe current scientific theories and 
evidence for the origin of  Earth and its 
moon.

C. Solar system
1. Describe the structure and motions of  the 

solar system and its components.

a. Identify and describe the major 
components of  the solar system (e.g., star, 
planets, comets, dwarf  planets, kuiper 
objects, asteroids).

2.	 Possess	a	scientific	understanding	of 	the	
formation of  the solar system.

a. Describe the formation of  the sun and the 
evidence that supports our understanding 
of  this process.

b. Explain the differences between the 
formation of  rocky and gaseous planets.

D. Origin and structure of  the universe
1.	 Understand	scientific	theories	for	the	

formation of  the universe.

a. Describe current scientific theories and 
evidence for the origin of  the universe 
(the Big Bang) and formation of  galaxies 
(Red Shift observations).

b. Describe the life cycle of  stars using the 
Hertzsprung-Russell diagram.

2.	 Know	the	current	scientific	descriptions	of 	
the components of  the universe.

a. Describe types of  galaxies and the 
characteristics that distinguish them.

b. Describe general features of  quasars 
and pulsars and the characteristics that 
distinguish them.

E. Plate tectonics
1. Describe the evidence that supports the 

current theory of  plate tectonics.

a. Describe general features of  the Earth’s 
interior.

b. Describe the role of  convection currents in 
plate motion.

2. Identify the major tectonic plates.

a. Locate and identify the major tectonic 
plates and plate boundaries on a map.

3. Describe the motions and interactions of  
tectonic plates.

a. Describe the geologic features that 
result from convergent, divergent, and 
transformed plate boundaries.

4. Describe the rock cycle and its products.

a. Identify common rocks and rock-forming 
minerals.

b. Classify and describe the formation of  
rocks (igneous, metamorphic, sedimentary).

F. Energy transfer within and among systems
1. Describe matter and energy transfer in the 

Earth’s systems.

a. Describe Earth’s principal sources 
of  internal and external energy (e.g., 
radioactive decay, gravity, solar energy).

2. Give examples of  effects of  energy transfer 
within and among systems.

a. Describe energy sources and energy 
transfer processes (e.g., convection, 
conduction, radiation) that produce 
thunderstorms, hurricanes, tornadoes, and 
other weather events.

b. Provide examples of  how the uneven 
heating of  Earth influences global 
circulation patterns (e.g., currents, winds, 
weather).
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c. Describe the effects of  ocean currents on 
weather patterns.

d. Describe the effects of  large impacts on 
geological structures and atmospheric 
conditions, and cite examples of  evidence 
of  large impacts in Earth’s history.

X . Environmental Science
A. Earth systems

1. Recognize the Earth’s systems.

a. Describe the characteristics that 
identify and distinguish the geosphere, 
atmosphere, hydrosphere, and biosphere.

2. Know the major features of  the geosphere 
and the factors that modify them.

a. Describe the characteristics that identify 
and distinguish the core, mantle, crust, 
and tectonic plates, including their 
locations, compositions, interactions 
among them, and changes through time.

b. Describe processes of  weathering, 
erosion, deposition, etc., that make up the 
rock cycle.

c. Describe factors such as earthquakes, 
volcanoes, and other natural disasters 
and their impact on the size and location 
of  populations of  organisms, and the 
habitats they occupy.

3. Know the major features of  the 
atmosphere.

a. Describe the physical and chemical 
characteristics that identify different 
regions of  the atmosphere.

b. Describe the factors that influence 
weather and climate, including 
atmospheric circulation, Coriolis Effect, 
and atmosphere-ocean interactions.

4. Know the major features of  the 
hydrosphere.

a. Describe the composition and location of  
bodies of  salt water and fresh water.

b. Describe patterns of  ocean circulation, 
including currents and upwellings.

5. Be familiar with Earth’s major biomes. 

a. Name and describe Earth’s major 
terrestrial and aquatic biomes, including 
their locations, the characteristic 
organisms found in each, and important 
physical factors (e.g., temperature, rain fall) 
that produce these distribution patterns.

b. Describe the adaptations of  organisms 
found in each biome.

6. Describe the Earth’s major biogeochemical 
cycles.

a. Describe the carbon, oxygen-water, sulfur, 
nitrogen, and phosphorus cycles, including 
the chemical forms of  each element at 
each stage of  the cycle, and the chemical 
patterns of  winds and ocean currents and 
provide information about changes in 
these patterns during events such as  
El Niño/La Niña.

B. Energy
1. Understand energy transformations.

a. Describe patterns of  winds and ocean 
currents and provide information about 
changes in these patterns during events 
such as El Niño/La Niña.

b. Describe how energy flows through the 
Earth’s ecosystems while materials cycle 
repeatedly within these systems (e.g., food 
chains and webs, trophic levels, niches, 
predator-prey interactions, succession).

Houston ISD Appendix Page 205



E
X
A
M
P
L
E

E
X
A
M
P
L
E

E
X
A
M
P
L
E
S

E
X
A
M
P
L
E
S

E
X
A
M
P
L
E
S

E
X
A
M
P
L
E

E
X
A
M
P
L
E

E
X
A
M
P
L
E

SCIENCE STANDARDS with performance indicators SCIENCE STANDARDS with performance indicators

Texas College and Career Readiness Standards a47

2. Know the various sources of  energy for 
humans and other biological systems.

a. Describe the major sources of  energy, 
including fossil fuels, geothermal sources, 
wind energy, solar energy, nuclear energy, 
and others.

b. Describe methods and practices of  energy 
conservation.

C. Populations
1. Recognize variations in population sizes, 

including human population and extinction, 
and describe mechanisms and conditions 
that produce these variations.

a. Describe and explain carrying capacity, 
cultural and economic influences, 
urbanization, distribution, loss of  
biodiversity, endangered plants and 
animals, and deforestation.

b. Explain how the demographic structure 
of  a population, birth and death rates, 
doubling times, and demographic 
transitions affect or produce changes in 
population size and composition.

c. Explain how evolution through natural 
selection can result in changes in 
biodiversity through the increase or 
decrease of  genetic diversity within a 
population.

D. Economics and politics
1. Name and describe major environmental 

policies and legislation.

a. Describe and explain the goals and 
provisions of  the Clean Water Act, the 
Endangered Species Act, and other major 
environmental policies and legislation.

2. Understand the types, uses, and regulations 
of  the various natural resources.

a. Name the major U.S. National Parks and 
Monuments, stating where each is located, 
and the important features of  each that 
justify protection.

E. Human practices and their impacts
1. Describe the different uses for land (land 

management).

a. Describe features of  landscape and 
geology that lead different locations 
to be used for different purposes (e.g., 
agriculture, mining, recreation, urban 
settlement).

2. Understand the use and consequences of  
pest management.

a. Describe major types of  pesticides 
and herbicides, and other methods 
of  controlling pests (e.g., biocontrol, 
genetically-modified organisms).

3. Know the different methods used to 
increase food production.

a. Describe the features that identify 
and distinguish intensive agriculture, 
sustainable agriculture, organic agriculture, 
and other food and fiber production 
methods, including genetically-modified 
organisms and livestock practices.

4. Understand land and water usage and 
management practices.

a. Describe forestry practices (e.g., tree 
plantations, fire management).

b. Describe rangeland management practices 
(e.g., grazing practices, conversion to 
grasslands, federal regulation).

c. Describe management of  urban 
land development, transportation 
infrastructure, public lands, and land 
conservation options.

d. Describe regulation and management of  
mining practices.

e. Describe regulation and management of  
fishing practices.
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5. Understand how human practices affect air, 
water, and soil quality.

a. Describe the formation and effects of  acid 
deposition, ozone depletion, greenhouse 
effect, and global warming.

b. Describe different methods of  managing 
waste.

c. Describe the essential components and 
features of  recycling, reuse, remediation, 
renew, landfills, wastewater, and water 
recycling.
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I .  Interrelated Disciplines  
and Skills

A. Spatial analysis of  physical and cultural 
processes that shape the human experience
1. Use the tools and concepts of  geography 

appropriately and accurately.

a. Identify features of  the Earth’s physical 
and cultural regions (e.g., landforms, 
bodies of  water, linguistic patterns, 
hemispheric divisions).

b. Create a map from textual information 
to show movement of  people and ideas 
across space and time.

c. Define the concepts of  latitude and 
longitude and how they are used to 
determine location.

d. Use maps and diagrams to report 
physical, cultural, and demographic 
information from a spatial perspective.

2. Analyze the interaction between human 
communities and the environment.

a. Compare agricultural and nomadic 
pastoral societies.

b. Explain the Industrial Revolution and 
analyze its impact on human societies and 
the growth of  cities.

c. Examine the impact of  human migration 
on culture and the environment.

3. Analyze how physical and cultural 
processes have shaped human communities 
over time.

a. Explain how climate has influenced 
human communities over time.

b. Identify barriers to human exchange 
(e.g., commercial, cultural, biological) 
in the past, explain efforts by human 
communities to overcome them, and 
analyze how these efforts have influenced 
historical developments.

c. Analyze how human activities (e.g., 
irrigation, land use policies) have altered 
the Earth’s physical landscape.

4. Evaluate the causes and effects of  human 
migration patterns over time.

a. Identify and explain shifts in urban 
population centers over time and space.
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SOCIAL STUDIES STANDARDS with performance indicators

Texas College and Career Readiness Standardsa0

SOCIAL STUDIES STANDARDS with performance indicators

b. Trace the influence of  human migration 
upon domesticated plant and animal 
distribution over space and time.

c. Explain how technology and economic 
forces can influence patterns of  migration 
and population distribution.

5. Analyze how various cultural regions have 
changed over time.

a. Explain the impact of  borderland regions 
(such as those of  the United States 
and Mexico) on human interaction and 
cultural development.

b. Examine how human characteristics and 
cultural elements (e.g., race, ethnicity, 
language, religion) distinguish specific 
regions of  the world from each other in 
the past and present.

6. Analyze the relationship between 
geography and the development of  human 
communities.

a. Explain how desert cultures might 
develop differently from coastal cultures 
or others that have ready access to water.

b. Explain how significant physical features 
and environmental conditions have 
influenced the cultural, political, and 
economic characteristics of  selected 
regions in the past and present.

B. Periodization and chronological reasoning
1. Examine how and why historians divide the 

past into eras.

a. Describe the rationale for dividing U.S. 
history before and after particular dates 
(e.g., from 1865-1914).

b. Evaluate to what extent World War II can 
be described as a significant turning point 
in American history, examining such 
issues as the expansion of  civil rights, 
the economic influences of  the G. I. Bill, 
and the international role of  the United 
States.

2. Identify and evaluate sources and patterns 
of  change and continuity across time and 
place.

a. Examine how technology has affected 
culture and community (e.g., the impact of  
the automobile on the characteristics of  
cities such as Los Angeles and Houston).

b. Analyze the impact of  immigration on 
the United States at different times in its 
history.

3. Analyze causes and effects of  major 
political, economic, and social changes in 
U.S. and world history.

a. Examine the sources of  the American 
Revolution and delineate the cultural 
and political forces that gave rise to the 
Declaration of  Independence and the 
Constitution.

b. Examine how technology and ideas have 
been diffused from one region to another 
along historic trade routes and analyze 
their impact.

c. Examine how the discovery of  oil in such 
countries as Saudi Arabia and Venezuela 
has effected economic, political, and 
cultural change.

C. Change and continuity of  political 
ideologies, constitutions, and political 
behavior
1. Evaluate different governmental systems 

and functions.

a. Explain the key concepts of  democracy 
expressed in the Declaration of  
Independence and how they shaped the 
government and culture of  the United 
States.

b. Compare the Articles of  Confederation 
and the U. S. Constitution and the 
different views of  governance they 
represent.

c. Distinguish between different systems of  
government such as fascism, socialism, 
and Communism, and give examples of  
each.
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Texas College and Career Readiness Standards a1

d. Explain differences between the 
governmental system of  the United States 
and other countries (e.g., Canada, the 
United Kingdom, China).

2. Evaluate changes in the functions and 
structures of  government across time.

a. Explain how major historical events 
such as wars and social and political 
movements have affected the functions 
and structure of  governments.

b. Analyze how economic and technological 
developments have changed the function 
and structure of  governments.

c. Delineate and explain several changes 
to the U.S. Constitution in response to 
political and social movements.

d. Examine the effects of  U.S. court 
decisions on the Civil Rights Movement 
over the last 150 years.

e. Analyze the formation and role of  key 
political parties in U.S. history.

f. Consider to what extent political events 
influence Supreme Court appointments 
and decisions.

3. Explain and analyze the importance of  
civic engagement.

a. Identify three extraordinary examples of  
civic responsibility in American history 
and evaluate their impact on American 
culture.

b. Explain why high levels of  civic 
participation are essential in democratic 
societies.

c. Examine the emergence and impact of  
civil disobedience in different societies 
and different historical moments.

D. Change and continuity of  economic 
systems and processes
1. Identify and evaluate the strengths and 

weaknesses of  different economic systems.

a. Examine the role of  the free enterprise 
system in the U.S. economy and its general 
impact on American culture.

b. Compare and contrast a traditional, 
command, and market economy and give 
examples of  the strengths and weaknesses 
of  each.

c. Explain the influence of  mercantilism 
on European colonization practices and 
analyze its influence on the development 
of  the American colonies.

d. Identify and evaluate examples of  
government intervention in the 
marketplace intended to address market 
failure. 

e. Describe how the New York Stock 
Exchange works and the central role it 
plays in the U.S. economy. 

2. Analyze the basic functions and structures 
of  international economics.

a. Explain how changes in a country’s 
economic situation affect its foreign 
exchange rate and its trade relationships 
with other countries.

b. Analyze the impact of  free trade between 
countries, examining not only economic 
effects but cultural and political ones as 
well.

c. Explain the functions of  international 
economic organizations such as the World 
Bank, the International Monetary Fund, 
and the World Trade Organization.

E. Change and continuity of  social groups, 
civic organizations, institutions, and their 
interaction
1. Identify different social groups (e.g., clubs, 

religious organizations) and examine how 
they form and how and why they sustain 
themselves.

a. Identify at least three social groups or 
civic organizations in your community 
and analyze the role they play in shaping 
social relations, public values, and personal 
identity.
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Texas College and Career Readiness Standardsa2

SOCIAL STUDIES STANDARDS with performance indicators

2.	 Define	the	concept	of 	socialization	and	
analyze the role socialization plays in 
human development and behavior.

a. Identify the major agents of  socialization 
and how they influence individual identity.

b. Analyze how popular culture (e.g., film, 
television, music) shape public attitudes.

3. Analyze how social institutions (e.g., 
marriage, family, churches, schools) 
function and meet the needs of  society.

a. Analyze how American universities have 
played a central role in the formation of  
American culture and character.

b. Compare and contrast the present-day 
functions of  religious institutions in the 
United States with those in other parts of  
the world.

c. Compare and contrast the role of  the 
family in different cultures.

4. Identify and evaluate the sources and 
consequences	of 	social	conflict.

a. Identify and analyze how different 
religious values have led to social conflict 
in different regions of  the world.

b. Explain how modern governments have 
attempted to reduce social conflict and 
evaluate the effectiveness of  these efforts.

F. Problem-solving and decision-making skills
1. Use a variety of  research and analytical 

tools to explore questions or issues 
thoroughly and fairly.

a. Design a research project that analyzes 
various points of  view on a current 
controversial issue, such as global climate 
change.

b. Use both primary and secondary sources 
to develop a group presentation that 
analyzes the causes of  the U.S. Civil War 
from the perspectives of  residents of  both 
the North and the South.

c. Use both primary and secondary sources 
to analyze the actions of  Abraham 
Lincoln to end the Civil War and restore 
national unity.

d. Collect and present visual images (e.g., 
photographs, paintings, illustrations) that 
trace shifting attitudes toward women in 
American culture and analyze changes.

e. Use maps and graphs to compare levels 
of  economic development and standards 
of  living in various countries and suggest 
reasons for any disparities.

2. Analyze ethical issues in historical, cultural, 
and social contexts.

a. Examine changes over time in American 
ethical conventions regarding the 
expression of  views on race, ethnicity, and 
gender.

b. Identify and evaluate ethical guidelines 
in professional circumstances such as the 
practice of  law and medical research.

c. Evaluate how science and technology have 
raised concerns about ethical issues, such 
as the right of  privacy.

d. Identify either a national organization or 
an institution that seeks to promote ethical 
behavior, and analyze its success and 
impact.

II .  Diverse Human Perspectives 
and Experiences

A. Multicultural societies
1.	 Define	a	“multicultural	society”	and	

consider both the positive and negative 
qualities of  multiculturalism.

a. Consider whether the United States 
is a multicultural society and whether 
multiculturalism is compatible with the 
principle, “One nation under God.”

b. Compare the experience of  American 
multiculturalism with that of  other 
countries with long experiences of  
immigration.

Houston ISD Appendix Page 211



E
X
A
M
P
L
E
S

E
X
A
M
P
L
E
S

E
X
A
M
P
L
E
S

E
X
A
M
P
L
E
S

E
X
A
M
P
L
E
S

E
X
A
M
P
L
E
S

E
X
A
M
P
L
E
S

SOCIAL STUDIES STANDARDS with performance indicators SOCIAL STUDIES STANDARDS with performance indicators

Texas College and Career Readiness Standards a3

c. Analyze the sources of  violent cultural 
conflict in several countries and assess 
whether these cultural differences can be 
resolved peacefully.

2. Evaluate the experiences and contributions 
of  diverse groups to multicultural societies.

a. Describe the contributions of  various 
immigrant groups to the culture of  the 
United States.

b. Trace the growth of  minority religious 
populations in various regions of  the 
world and examine their impact.

B.	 Factors	that	influence	personal	and	group	
identities (e.g., race, ethnicity, gender, 
nationality,	institutional	affiliations,	
socioeconomic status)
1. Explain and evaluate the concepts of  race, 

ethnicity, and nationalism.

a. Explain how the concepts of  race and 
ethnicity have evolved in the United 
States and consider where we stand in 
regard to becoming a “color-blind” and 
“hyphenless” nation.

b. Evaluate the concepts of  “assimilation” 
and “acculturation” and determine the 
impact of  each on efforts to preserve 
American identity.

c. Explain how national identity is distinct 
from both racial and ethnic identities and 
consider whether it is possible to hold 
multiple identities simultaneously.

d. Analyze how national identities are likely 
to be affected by globalization.

2. Explain and evaluate the concept of  gender.

a. Trace changes in notions of  gender 
in U.S. history and explain how those 
changes have led to the expansion of  
women’s roles.

b. Compare and contrast economic 
opportunities for women in various 
regions of  the world.

3. Analyze diverse religious concepts, 
structures, and institutions around the 
world.

a. Explain similarities and differences 
between Judaism, Christianity, and Islam.

b. Use maps to show how religions have 
diffused across time and space.

c. Describe the roles that different religious 
groups played in the founding of  the 
United States.

4. Evaluate how major philosophical and 
intellectual	concepts	influence	human	
behavior or identity.

a. Trace the origins of  philosophical 
concepts such as freedom of  religion, 
inalienable rights, and the pursuit of  
happiness, and analyze their influence in 
the founding of  the United States.

b. Identify and explain the founding 
philosophical concepts of  various 
countries and societies.

c. Evaluate the influence of  the Protestant 
Ethic on various countries, including the 
United States.

5. Explain the concepts of  socioeconomic 
status	and	stratification.

a. Define the concept of  class and consider 
its relationship to race and ethnicity in 
American history.

b. Describe the impact of  poverty on various 
measures of  economic and social success 
(e.g., education, social mobility, access to 
health care).

c. Define the concept of  caste and analyze 
its legacy in various societies.

6. Analyze how individual and group identities 
are established and change over time.

a. Explain how certain religious, political, 
and philosophical traditions have shaped 
American identity over time.
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Texas College and Career Readiness Standardsa4

SOCIAL STUDIES STANDARDS with performance indicators

b. Create a visual presentation that 
demonstrates the changing depiction by 
the media of  social identities.

c. Analyze how various court decisions or 
governmental initiatives have shaped 
individual or group identities over time.

III .  Interdependence  
of Global Communities

A. Spatial understanding of  global, regional, 
national, and local communities
1. Distinguish spatial patterns of  human 

communities that exist between or within 
contemporary political boundaries.

a. Create a map that identifies areas 
and regions around the world where 
major world religions have a significant 
following.

b. Create a map that demonstrates the 
linguistic diversity of  multilingual 
countries.

2. Connect regional or local developments to 
global ones.

a. List and explain the significance of  
various technologies developed in a 
specific location that ultimately shaped 
world history.

b. Analyze how international events can 
influence regional or local politics and 
popular culture.

c. Create a visual presentation to reflect 
either a regional or local area’s global 
economic connections (e.g., worldwide 
distribution of  local products).

d. Analyze how decisions made by multi-
national institutions (e.g., OPEC, the 
International Monetary Fund, the 
United Nations) affect regional or local 
circumstances around the world.

3. Analyze how and why diverse communities 
interact and become dependent on each 
other.

a. Analyze how contact between formerly 
separate regions has altered societies and 
their world views.

b. Analyze the causes and long-term impact 
of  immigration from a given region to a 
given country.

B. Global analysis
1. Apply social science methodologies to 

compare societies and cultures.

a. Compare and contrast the governing 
policies of  the British and Spanish 
empires over time, explaining how each 
sought to sustain order and stability.

b. Compare and contrast the historic use of  
forced labor in various societies.

c. Examine the roots and consequences of  
decolonization in Africa over the last  
100 years.

d. Examine world population trends and 
recommend ways to reduce infant 
mortality rates in poor countries.

e. Use a variety of  sources and methods 
to hypothesize the possible economic, 
political, and cultural impact of  
globalization on multiple regions of  the 
world over the next 50 years.

IV .  Analysis, Synthesis, and 
Evaluation of Information

A. Critical examination of  texts, images, and 
other sources of  information
1. Identify and analyze the main idea(s) and 

point(s) of  view in sources.

a. Read an editorial or opinion column from 
a major newspaper, periodical, or Internet 
blog, identify the author’s main idea(s) 
and point(s) of  view, and evaluate the 
credibility of  evidence used.
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Texas College and Career Readiness Standards a

b. Evaluate the message and the techniques 
used to influence public opinion in a 
variety of  media (e.g., film, television, 
Internet, editorial cartoons).

2. Situate an informational source in its 
appropriate contexts (contemporary, 
historical, cultural).

a. Analyze a film’s presentation of  
a historical event and the factors 
influencing this interpretation.

b. Analyze a novel’s presentation of  
a historical event and the factors 
influencing this interpretation.

c. Examine the coverage of  an important 
event in several major newspapers (e.g., 
The New York Times, The Washington 
Post, The Wall Street Journal) and analyze 
differences in perspective.

3. Evaluate sources from multiple 
perspectives.

a. Examine the U. S. Constitution as a living 
document and why it has been subject to 
different interpretations.

b. Analyze the Equal Rights Amendment 
and explain why it generated controversy 
in the United States.

c. Examine the founding of  the United 
Nations and use sources from different 
countries to prepare a presentation on its 
effectiveness at accomplishing its original 
mission. 

4. Understand the differences between a 
primary and secondary source and use 
each appropriately to conduct research and 
construct arguments.

a. Identify and collect credible and high 
quality primary and secondary sources 
that are germane to a given topic.

b. Create an argument (e.g., an essay, letter 
to the editor, verbal presentation) that 
uses relevant primary sources.

5. Read narrative texts critically.

a. Preview book-length texts by reading 
introductory material and examining 
organizational strategies and sources 
to determine key questions and issues 
explored.

b. Write a review of  a social science text 
that evaluates the main arguments and 
the quality of  supporting evidence. 
Conclude with any questions and points 
of  clarification needed to understand the 
argument.

6. Read research data critically.

a. Analyze the results of  a public opinion 
poll noting the size of  the polling sample, 
the margin of  error, the manner in which 
questions were constructed, and the 
respondent categories.

b. Examine data in any research document 
carefully to ensure that collected data 
were gathered in conformity with high 
standards of  research, and that borrowed 
data came from respected sources, such as 
the U.S. Census Bureau.

B. Research and methods

1. Use established research methodologies.

a. Propose or present theories only when 
they are supported by extensive credible 
research and when other possible theories 
have been eliminated by the evidence.

b. Understand the concept of  independent 
and dependent variables and apply it 
correctly in developing hypotheses 
regarding social phenomena (e.g., 
crime, divorce rates, rates of  population 
growth).
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2. Explain how historians and other social 
scientists develop new and competing 
views of  past phenomena.

a. Compare and contrast two works of  
history that disagree over the causes 
of  the Cold War rivalry between the 
United States and the Soviet Union, and 
explain how the authors came to different 
conclusions. 

b. Demonstrate, using specific examples, 
how historians or other social scientists 
can come to different perceptions and 
conclusions about historical events, 
such as the Great Depression, by using 
different types of  sources and data. 

c. Analyze a specific event based on the 
works of  various social scientists and 
develop an essay that demonstrates points 
of  contention and agreement among these 
scholars.

3. Gather, organize, and display the results of  
data and research.

a. Display relative quantitative or 
cartographic information when presenting 
research analysis in appropriate fashion, 
such as databases, spreadsheets, GIS, 
image analysis tools, or graphs.

b. Create, administer, and report on a survey 
of  fellow classmates’ positions on an issue.

c. Examine the voting data for particular 
elections and analyze aspects of  voter 
activity.

4. Identify and collect sources.

a. Collect credible primary and secondary 
sources that provide various points of  
view on a selected topic.

b. Use a library database to identify key 
academic journals relevant to the research 
question at hand.

c. Create an annotated bibliography on a 
specific topic.

C. Critical listening

1. Understand and interpret presentations 
(e.g., speeches, lectures, informal 
presentations) critically.

a. Analyze a speech of  historical importance 
(such as Lincoln’s Gettysburg Address, 
Ronald Reagan’s 1987 Brandenburg Gate 
speech, or Martin Luther King, Jr.’s “I 
Have a Dream” speech) and summarize 
its main points.

b. Listen to a lecture and write down 
questions that require clarification, 
either by consulting the lecturer or other 
students.

c. Listen to a lecture and connect the new 
information with previously studied 
topics.

D. Reaching conclusions

1. Construct a thesis that is supported by 
evidence.

a. Develop a thesis statement, outline, and 
organizational strategy that will be used to 
support the thesis in a written paper.

b. Utilize the conventions of  the discipline 
and a variety of  sources to write a 
research paper on a topic germane to a 
given course.

2. Recognize and evaluate counter arguments.

a. Write a short paper advocating a specific 
cause or action on an important national 
issue, such as federal immigration policy. 
Acknowledge counterarguments and 
explain why your position is preferable 
to the counterargument(s). Cite evidence 
that strengthens your argument.

b. Identify and summarize relevant 
primary or secondary sources that pose 
contradictory arguments on an issue.
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V . Effective Communication
A. Clear and coherent oral and written 

communication
1. Use appropriate oral communication 

techniques depending on the context or 
nature of  the interaction.

a. Debate the pros and cons of  a research 
question.

b. Prepare for and actively participate in a 
class discussion on a historical conflict.

2. Use conventions of  Standard Written 
English.

a. Utilize standard written English in 
formal writing assignments and proof-
read to correct grammar, spelling, and 
punctuation errors.

b. Share drafts of  writing assignments with 
teachers, parents, or other students, and 
then revise as appropriate.

B. Academic integrity
1. Attribute ideas and information to source 

materials and authors.

a. Identify ethical issues and consequences 
surrounding plagiarism.

b. Demonstrate knowledge of  copyright and 
fair use laws by adherence to these laws in 
all assignments.

c. Reference research material using 
appropriate citation/referencing styles 
(e.g., The Modern Language Handbook for 
Writers of  Research Papers, The University of  
Chicago Manual of  Style).

d. Write an essay that includes citations of  
both paraphrased material and directly 
quoted material.

e. Identify the code of  conduct involving 
academic honesty at your school, a local 
college, or university, and list several 
examples of  what constitutes a violation 
of  this code and the punishment for 
violating it.

f. Explain why an academic integrity 
standard is necessary and the 
consequences of  violating it. 
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Cross-Disciplinary
Standards
with performance indicators

I . Key Cognitive Skills
A. Intellectual curiosity

1. Engage in scholarly inquiry and dialogue.

a. Identify what is known, not known, and 
what one wants to know in a problem.

b. Conduct investigations and observations.

c. Cite examples or illustrations in which a 
clear-cut answer cannot be reached.

2. Accept constructive criticism and revise 
personal views when valid evidence 
warrants.

a. Articulate a point of  view and provide 
valid evidence to support findings.

b. Demonstrate willingness to take 
intellectual risks by investigating novel, 
controversial, or unpopular opinions or 
conclusions.

c. Examine alternative points of  view, taking 
different roles to defend, oppose, and 
remain neutral on issues.

d. Recognize conflicting information or 
unexplained phenomena.

B. Reasoning
1. Consider arguments and conclusions of  self  

and others.

a. Know and apply logic to analyze 
patterns and descriptions and to evaluate 
conclusions.

b. Cite valid examples or illustrations that 
support the conclusions.

c. Question whether the claims and 
conclusions of  self  and others are 
supported by evidence.

d. Identify counter examples to disprove a 
conclusion.

2. Construct well-reasoned arguments to 
explain phenomena, validate conjectures, or 
support positions.

a. Participate in a debate that is based on 
facts and has a logical structure.

b. Construct a visual presentation, including 
hypothesis, data, results, and conclusion.

c. Write a paper that addresses counter-
arguments to advocated positions.
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CROSS-DISCIPLINARY STANDARDS with performance indicators

d. Recognize and apply techniques of  
statistical or probabilistic analysis to judge 
reliability of  information.

e. Organize an argument separating fact 
from opinion.

3. Gather evidence to support arguments, 
findings,	or	lines	of 	reasoning.

a. Use different kinds of  data (e.g., case 
studies, statistics, surveys, documents) to 
support an argument.

b. Evaluate evidence in terms of  quality and 
quantity.

c. Describe limitations of  data collection 
methods.

4. Support or modify claims based on the 
results of  an inquiry.

a. Refine claims and adjust a position in 
response to inquiry.

b. Review and check strategies and 
calculations, using alternative approaches 
when possible.

C. Problem solving
1. Analyze a situation to identify a problem to 

be solved.

a. Represent and/or restate the problem 
in one or more ways (e.g., graph, 
table, equation), showing recognition 
of  important details and significant 
parameters.

b. Break complex problems into component 
parts that can be analyzed and solved 
separately.

c. Apply previously learned knowledge to 
new situations.

d. Analyze a media report, identify any 
misuse of  statistics, and suggest ways to 
more accurately depict this information.

2. Develop and apply multiple strategies to 
solve a problem.

a. Use a range of  standard methods, devices, 
techniques, and strategies to gather and 
analyze information.

b. Use knowledge gained from other subject 
areas to solve a given problem.

3. Collect evidence and data systematically and 
directly relate to solving a problem.

a. Use general and specialized reference 
works and databases to locate sources.

b. Collect evidence and data directly related 
to solving the problem and eliminate 
irrelevant information.

c. Produce charts, graphs, and diagrams 
accurately, including scale, labeling, units, 
and organization.

d. Present the collected data visually, describe 
the data collection procedure, and defend 
choosing that procedure over other 
possibilities.

D. Academic behaviors
1. Self-monitor learning needs and seek 

assistance when needed.

a. Ask questions to check for understanding 
or to clarify information.

b. Use a systematic method for recording, 
storing, and organizing materials and 
resources; avoid haphazard or messy 
accumulation of  information.

2. Use study habits necessary to manage 
academic pursuits and requirements.

a. Manage time effectively to complete tasks 
on time.

b. Demonstrate accurate note-taking.
c. Use the appropriate level of  detail 

necessary to complete an assigned task.
d. Balance academic and non-academic 

activities to successfully participate in both.

3. Strive for accuracy and precision.

a. Collect and report experimental data 
carefully and correctly.

b. Produce charts, graphs, and diagrams 
accurately, including scale, labeling, units, 
and organization.

c. Eliminate irrelevant information from an 
assignment.
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Texas College and Career Readiness Standards a61

4. Persevere to complete and master tasks.

a. Persevere until a task is completed by 
working even when faced with uncertainty 
or open-ended assignments.

b. Seek assistance when needed to complete 
the assignment.

c. Recognize when a task is completed.

E. Work habits
1. Work independently.

a. Plan a project, establish its parameters, 
and complete it with minimal supervision, 
seeking assistance accordingly.

b. Follow directions or procedures 
independently.

c. Complete assignments outside the 
classroom setting in a timely manner.

2. Work collaboratively.

a. Work collaboratively with students from 
various cultural and ethnic backgrounds.

b. Distinguish between situations where 
collaborative work is appropriate and 
where it is not.

c. Work in small groups to investigate a 
problem or conduct an experiment.

F. Academic integrity
1. Attribute ideas and information to source 

materials and people.

a. Document the work of  others, giving 
credit where credit is due and never claim 
credit for work that is not one’s own.

b. Use standard bibliographic and reference 
citation formats, choosing the style 
appropriate to the subject and the 
audience.

c. Define plagiarism and articulate the 
consequences of  academic dishonesty.

2. Evaluate sources for quality of  content, 
validity, credibility, and relevance.

a. Verify validity of  a source within a 
submitted work.

b. Compare and contrast coverage of  a single 
topic from multiple media sources.

3. Include the ideas of  others and the 
complexities of  the debate, issue, or 
problem.

a. Present multiple perspectives of  an issue.
b. Represent accurately the data, conclusions, 

or opinions of  others.

4. Understand and adhere to ethical codes of  
conduct.

a. Follow copyright laws and restrictions.
b. Use technology responsibly (e.g., avoiding 

malice, misrepresentation, or misleading 
use of  information).

II . Foundational Skills
A. Reading across the curriculum

1. Use effective prereading strategies.

a. Use the title, knowledge of  the author, and 
place of  publication to make predictions 
about a text.

b. Use a table of  contents to preview a text 
and understand its design.

c. Scan headline sections or other division 
markers, graphics, or sidebars to form an 
overview of  a text.

2. Use a variety of  strategies to understand the 
meanings of  new words.

a. Use context clues, including definitions, 
examples, comparison, contrast, cause and 
effect, and details provided in surrounding 
text.

b. Consult references (e.g., dictionary, 
thesaurus) effectively.

c. Understand notation specific to discipline 
(e.g., mathematical notation, scientific 
symbols).
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Texas College and Career Readiness Standardsa62

CROSS-DISCIPLINARY STANDARDS with performance indicators

3. Identify the intended purpose and audience 
of  the text.

a. Predict purpose and audience of  a text 
based on the title, preface, and other 
features of  a text.

b. Explain how the language of  an effective 
text targets an intended audience. 

c. Explain the importance of  a technical 
and/or scientific article.

4. Identify the key information and supporting 
details.

a. Outline a chapter of  an informational text.

b. Summarize the major points in a text, and 
use graphic organizers (e.g., concept maps, 
diagrams) to organize ideas and concepts 
in a visual manner.

c. Analyze connections between major and 
minor ideas.

d. Identify and define key terminology from 
technical and/or scientific documents.

5. Analyze textual information critically.

a. Identify faulty premises in an argument.

b. Identify stated and implied assumptions.

c. Identify conclusions unsupported by 
sufficient evidence in informational texts.

d. Use inductive and deductive reasoning.

e. Draw conclusions based on evidence, 
support, or data through logical reasoning.

f. Compare a primary source and an 
interpretation in a textbook.

6. Annotate, summarize, paraphrase, and 
outline texts when appropriate.

a. Outline an informational or literary text.

b. Annotate text for comprehension and 
analysis.

c. Summarize an article to demonstrate 
comprehension.

d. Paraphrase a writer’s ideas or findings.

7. Adapt reading strategies according to 
structure of  texts.

a. Identify a variety of  textual forms and 
genres (e.g., long and short texts) and adapt 
reading strategies accordingly. 

b. List strategies to use during reading, 
including:

• Anticipate and predict what 
information the text is likely to contain.

• Monitor understanding by self-
questioning.

• Use strategies (e.g., mental imagery, 
paraphrasing, information in 
glossaries) to re-examine the text if  
comprehension fails.

• Reread difficult passages.

• Read ahead for additional clarification.

• Seek assistance for clarification.

• Self-monitor and summarize the 
information gained.

c. Explain how form or genre communicates 
meaning.

8. Connect reading to historical and current 
events and personal interest.

a. Locate an article or source that relates to a 
class topic and explain the relevance.

B. Writing across the curriculum
1. Write clearly and coherently using standard 

writing conventions.

a. Prepare a topic proposal that specifies 
a purpose and justifies the choice of  
audience to achieve that purpose.

b. Craft a thesis statement that articulates 
a position and list relevant evidence and 
examples in logical groupings.

c. Use symbols, diagrams, graphs, and words 
to communicate ideas.

d. Use appropriate terminology and data 
expression to communicate information in 
a concise manner.
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e. Use a variety of  reference guides for 
citation conventions, grammar, mechanics, 
and punctuation.

2. Write in a variety of  forms for various 
audiences and purposes.

a. Present an argument supported by relevant 
evidence, examples, and counterarguments.

b. Prepare a summary or abstract of  a journal 
article or report, extracting in brief  form 
the pertinent information.

c. Evaluate articles by analyzing the 
study design, data source, graphical 
representation of  data, and analyzed data 
results reported (or not reported).

d. Write a reflection about the process 
selected to conduct research or solve a 
problem.

e. Write accurate and understandable lab 
reports and technical documents.

3. Compose and revise drafts.

a. Submit a writing assignment to be 
proofread by a teacher, parent, or other 
student. Revise the paper, incorporating 
constructive criticism when appropriate.

b. Edit text for correct spelling, capitalization, 
and punctuation.

c. Edit for appropriate tense and voice.
d. Edit for correct word use.
e. Use a variety of  reference guides for 

citation conventions, grammar, mechanics, 
and punctuation.

f. Submit a final draft that is easily read and 
has few or no grammatical or spelling 
errors.

C. Research across the curriculum
1. Understand which topics or questions are to 

be investigated.

a. Formulate research questions.
b. Use strategies like those in the writing 

process to generate questions and areas to 
pursue.

c. Consult previous studies or conduct 
interviews with experts to identify 
questions central to a research topic.

d. Propose explicit, testable hypotheses, using 
the “if  ..., then ...” format.

2. Explore a research topic.

a. Produce an annotated list of  sources 
consulted, differentiating among primary, 
secondary, and other sources and explain 
their relevance to the research topic.

b. Outline the most significant controversies 
or questions on a research topic.

c. Plan an investigative study.
d. Explain reasons for valid competing points 

of  view on a given topic.

3.	 Refine	research	topic	based	on	preliminary	
research and devise a timeline for 
completing work.

a. Gather information from a variety of  
relevant sources.

b. Use general and specialized reference 
works and databases to locate sources.

c. Locate electronic sources, when 
appropriate, using advanced search 
strategies.

d. Select an appropriate range of  source 
materials.

e. Analyze a wide range of  sources, including 
technical texts, primary and secondary 
sources, conflicting points of  view, and 
interdisciplinary research when appropriate. 

f. Design and carry out hands-on 
experimental investigations, choosing 
appropriate apparatuses, identifying 
controls and variables, tentatively 
predicting the outcome of  the procedures, 
and evaluating whether actual results agree 
with predicted results.

g. Use numerical and mathematical tools 
such as software, including databases, 
spreadsheets, and other tools, in 
investigations and explanations.
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Texas College and Career Readiness Standardsa64

CROSS-DISCIPLINARY STANDARDS with performance indicators

4. Evaluate the validity and reliability of  
sources.

a. State explicitly characteristics or 
identifying features that indicate accuracy 
or reliability of  sources, to determine 
whether sources are biased, incomplete, or 
otherwise unreliable.

b. Follow a set of  criteria to determine the 
validity and reliability of  sources.

c. Identify claims found in one or more 
of  the sources that require support or 
verification, and evaluate the information’s 
validity.

d. Evaluate the data presented in graphics, 
tables, charts, and maps when appropriate 
to the topic.

5. Synthesize and organize information 
effectively.

a. Select quotations and evidence that 
support the thesis.

b. Determine what evidence best supports 
conclusions.

c. Use well-organized strategies to collect 
and organize information gathered.

d. Determine the best order for presenting 
evidence that supports conclusions.

6. Design and present an effective product.

a. Determine the best order for presenting 
major and minor points.

b. Design a report using features such as 
headings and graphics appropriate to the 
writing task.

c. Use a citation system specified by or 
appropriate to the assignment.

7. Integrate source material.

a. Integrate source material into text by a 
combination of  accurately summarizing, 
paraphrasing, and quoting.

b. Balance use of  source material with 
relevant explanations.

c. Use source material ethically.

d. Understand and avoid all types of  
plagiarism.

8.	 Present	final	product.

a. Use appropriate media for presentation of  
research results.

b. Document sources using a standard 
format appropriate to the subject area.

D. Use of  data
1. Identify patterns or departures from 

patterns among data.

a. Identify patterns from multiple 
representations of  data such as graphical 
and tabular forms.

b. Review current news events and evaluate 
possible connections (e.g., linking 
economic data with political events).

2. Use statistical and probabilistic skills 
necessary for planning an investigation and 
collecting, analyzing, and interpreting data.

a. Create representations of  data (e.g., data 
tables, correctly labeled and scaled graphs, 
narrative descriptions).

b. Evaluate a given published report for 
missing information and misuse of  data.

3. Present analyzed data and communicate 
findings	in	a	variety	of 	formats.

a. Compose a written document detailing a 
research project.

b. Use appropriate visuals and statistical 
results to convey findings to a specified 
audience.
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E. Technology
1. Use technology to gather information.

a. Use the Internet or other appropriate 
technologies to post survey questions on 
an assigned topic.

b. Use devices to measure physical 
properties.

c. Use online databases to access scholarly 
work on an assigned research topic.

2. Use technology to organize, manage, and 
analyze information.

a. Use data analysis software to analyze 
survey results.

b. Use spreadsheets to manage and organize 
statistical data.

3. Use technology to communicate and 
display	findings	in	a	clear	and	coherent	
manner.

a. Create spreadsheets and graphs to 
communicate findings in a presentation 
that includes graphics, visuals, or other 
supporting images. 

b. Utilize technology to present information 
and/or data in a variety of  ways.

4. Use technology appropriately.

a. Explain how technology is a useful and 
effective tool to communicate findings.

b. Identify when technology may not be 
necessary or appropriate to communicate 
findings.

c. Formulate strategies to communicate 
findings with and without technology.
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Except as provided below, each teacher must be appraised at least 
once during each school year.  Education Code 21.203, 21.352(c); 
19 TAC 150.1003(a) 

A teacher may be appraised less frequently if the teacher agrees in 
writing and the teacher’s most recent evaluation rated the teacher 

as at least proficient, or the equivalent, and did not identify any 
area of deficiency.  A teacher who is appraised less frequently than 
annually must be appraised at least once during each period of five 
school years.  Education Code 21.352(c) 

For purposes of the Professional Development and Appraisal Sys-
tem (PDAS), an area of deficiency is a domain.  A teacher must be 
rated as at least proficient for each domain (that is, for all domains) 
to be eligible for less frequent appraisals. 

District policy may stipulate: 

1. Whether the exception is to be made available to all teachers; 

2. Whether the exception is to be adopted Districtwide or is to be 
campus specific; 

3. If the appraisal accompanying a teacher new to the District or 
campus meets the requirements for the exception, whether 
the appraisal is to be accepted or whether that teacher is to 
be appraised by the new campus administrator; and 

4. Whether a certified appraiser may place a teacher on the tra-
ditional appraisal cycle as a result of performance deficiencies 
documented by cumulative data, including third-party informa-
tion. 

The District may choose annually to review the written agreement 
with the teacher.  However, at the end of the school year, the Dis-
trict may modify exceptions through Board policy and may make 
changes to expectations for appraisals that apply to all teachers 
regardless of a teacher’s participation in the appraisal option in the 
previous years. 

19 TAC 150.1003(l) 

A teacher who directs extracurricular activities in addition to per-
forming classroom teaching duties shall be appraised only on the 
basis of classroom teaching performance and not on performance 
in connection with extracurricular activities.  Education Code 
21.353 

The District shall maintain a written copy of the evaluation of each 
teacher’s performance in the teacher’s personnel file. 

FREQUENCY 

EXCEPTION 

ROLE OF 
EXTRACURRICULAR 
ACTIVITIES 

ACCESS TO 
EVALUATIONS 
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Each teacher is entitled to receive a written copy of the evaluation 
on its completion.  The evaluation and any rebuttal may be given to 
another school district at which the teacher has applied for em-
ployment at the request of that district. 

Education Code 21.352(c) 

A document evaluating the performance of a teacher is confiden-
tial.  Education Code 21.355 

The District shall use one of the following methods to appraise 
teachers: 

1. The appraisal process and performance criteria developed by 
the Commissioner [see STATE METHOD, below]; or 

2. A locally developed appraisal process and performance crite-
ria [see DISTRICT OPTION and CAMPUS OPTION, below]. 

Education Code 21.352(a); 19 TAC 150.1001(a) 

The Superintendent, with the approval of the Board, may select the 
state appraisal method.  Each district or campus wanting to select 
or develop an alternative teacher-appraisal system must follow the 
requirements set forth below at DISTRICT OPTION or CAMPUS 
OPTION.  19 TAC 150.1001(c)  

The Superintendent shall notify the executive director of the Dis-
trict’s regional education service center of the District’s choice of 

appraisal system(s), by a time designated by the Commissioner. 

The District shall submit annually to its service center, in a manner 
prescribed by the Commissioner, a summary of the evaluation 
scoring from all campuses in the District. 

19 TAC 150.1010 

Note:   The following provisions apply to teacher appraisal using 
the state appraisal method. 

The state appraisal method is the Professional Development and 
Appraisal System.  The foundation for the PDAS is the teacher pro-
ficiencies described in Learner-Centered Schools for Texas: A Vi-
sion of Texas Educators.  19 TAC 150.1001(b), 150.1002(a) 

The District shall ensure that all teachers are provided with an 
orientation to the PDAS.  The orientation shall be provided no later 
than the final day of the first three weeks of school and at least 
three weeks before the first observation.  Additional orientations 
shall be provided any time substantial changes occur in the PDAS.  

CONFIDENTIALITY 

CHOICE OF 
APPRAISAL  
METHOD 

SELECTION OF 
APPRAISAL 
METHOD 

INFORMATION TO 
SERVICE CENTER 

STATE METHOD 
(PDAS) 

ORIENTATION AND 
ANNUAL REVIEW 
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The orientation shall include materials approved by the Commis-
sioner. 

In addition, at least three weeks before the first formal observation, 
all teachers to be appraised shall be provided an annual review of 
District policy regarding teacher appraisal and of 19 Administrative 
Code Chapter 150, Subchapter AA (Teacher Appraisal). 

19 TAC 150.1007 

The teacher appraisal process requires at least one certified ap-
praiser. 

A campus administrator who is a certified PDAS appraiser and ap-
proved by the Board shall conduct a teacher’s appraisal.  For the 

purposes of PDAS, a “campus administrator” includes a principal, 

an assistant principal, or other supervisory staff designated as an 
administrator who holds a comparable administrator/supervisor 
certificate established by the State Board for Educator Certification.  
Only in the event of the circumstances described below at SAME 
CAMPUS may an individual other than a campus administrator act 
as a certified appraiser. 

A certified appraiser who is a classroom teacher may not appraise 
another classroom teacher at the same campus unless it is imprac-
tical because of the number of campuses or unless the appraiser is 
the chair of a department or grade-level whose job description in-
cludes classroom observation responsibilities. 

Before conducting appraisals, an appraiser must be certified by 
having satisfactorily completed uniform appraiser training.  Periodic 
recertification and training shall be required. 

Education Code 21.351(c); 19 TAC 150.1006 

The District shall establish a calendar for teacher appraisals.  The 
appraisal period for each teacher must include all of the days of the 
teacher’s contract. 

Observations during the appraisal period must be conducted dur-
ing the required days of instruction for students during one school 
year. 

The calendar shall: 

1. Exclude observations in the three weeks after the day of 
completion of the PDAS orientation in the school years when 
an orientation is required; 

APPRAISERS 

SAME CAMPUS 

CERTIFICATION 

APPRAISAL 
CALENDAR 
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2. Exclude observations in the three weeks after the day of 
completion of the PDAS orientation for teachers new to the 
PDAS; 

3. Exclude observations in the first three weeks of instruction in 
the school years when the PDAS orientation is not required; 

4. Prohibit observations on the last day of instruction before any 
official school holiday or on any other day deemed inappro-
priate by the Board; and 

5. Indicate a period for summative annual conferences that ends 
no later than 15 working days before the last day of instruc-
tion for students. 

19 TAC 150.1003(d) 

A teacher may be given advance notice of the date or time of an 
appraisal, but advance notice is not required.  Education Code 
21.352(d); 19 TAC 150.1003(c) 

The annual appraisal shall include: 

1. At least one classroom observation of a minimum of 45 min-
utes, with additional walk-throughs and observations con-
ducted at the discretion of the appraiser; 

2. Completion of Section I of the Teacher Self-Report Form that 
shall be presented to the principal; 

3. Cumulative data of written documentation collected regarding 
job-related teacher performance, in addition to formal class-
room observations; and 

4. A written summative annual appraisal report and a summative 
annual conference, described below. 

19 TAC 150.1003(b) 

A written summative annual appraisal report shall be shared with 
the teacher no later than five working days before the summative 
conference and no later than 15 working days before the last day 
of instruction for students.  The written summative annual appraisal 
report shall be placed in the teacher’s personnel file by the end of 

the appraisal period.  19 TAC 150.1003(h) 

Unless waived in writing by the teacher, a summative conference 
shall be held within a time frame specified on the District calendar 
and no later than 15 working days before the last day of instruction 
for students.  The summative conference shall focus on the written 
summative report and related data sources.  19 TAC 150.1003(i) 

APPRAISAL PROCESS 

SUMMATIVE REPORT 

SUMMATIVE 
CONFERENCE 
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A teacher may submit a written response or rebuttal after receiving 
a written observation summary, summative annual appraisal report, 
and/or any other documentation associated with the teacher’s ap-
praisal.  The rebuttal is to be attached to the evaluation in the 
teacher’s personnel file.  Education Code 21.352(c); 19 TAC 
150.1005(a) 

A teacher may request a second appraisal by another certified ap-
praiser after receiving a written observation summary and/or a writ-
ten summative annual appraisal report.  Education Code 21.352(c); 
19 TAC 150.1005(c) 

The District shall adopt written procedures for determining the se-
lection of second appraisers.  The procedures shall be dissemi-
nated to each teacher at the time of employment and updated an-
nually or as needed.  19 TAC 150.1005(g) 

A teacher whose performance meets one of the following circum-
stances will be designated a “teacher in need of assistance”: 

1. A teacher who is evaluated as unsatisfactory in one or more 
domains; or 

2. A teacher who is evaluated as below expectations in two or 
more domains. 

When a teacher is designated as in need of assistance, the certi-
fied appraiser and the teacher’s supervisor shall, in consultation 

with the teacher, develop an intervention plan.  A teacher who has 
not met all requirements of the intervention plan by the time speci-
fied may be considered for separation from the assignment, cam-
pus, and/or District. 

An intervention plan may be developed at any time at the discre-
tion of the certified appraiser when the certified appraiser has do-
cumentation that would potentially produce an evaluation rating of 
“below expectations” or “unsatisfactory.” 

19 TAC 150.1004 

The District shall adopt written procedures for a teacher to present 
grievances and receive written comments in response to the writ-
ten annual report.  19 TAC 150.1005(g) 

Note: The following provisions apply to teacher appraisal using 
the District-developed appraisal method. 

A district that does not want to use the PDAS must develop its own 
teacher-appraisal system supported by locally adopted policy and 
procedures and by the processes outlined below. 

TEACHER RESPONSE 

REQUEST FOR 
SECOND APPRAISAL 

INTERVENTION PLAN 

APPEALS 

DISTRICT OPTION 
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The Texas Teacher Appraisal System (TTAS) is no longer a state-
recommended system.  However, the TTAS may be used as a local 
option governed by the process outlined below.  If adopted as a 
local option, the TTAS must be modified to comply with Education 
Code 21.351(a)(1) and (2).  [See APPRAISAL PROCESS, below] 

The District-level planning and decision-making committee shall: 

1. Develop an appraisal process; 

2. Develop evaluation criteria, including discipline management 
and performance of the teachers’ students; and 

3. Consult with the campus-planning and decision-making com-
mittee on each campus in the District. 

The appraisal process shall include: 

1. At least one appraisal each year; 

2. A conference between the teacher and the appraiser that is 
diagnostic and prescriptive with regard to remediation needed 
in overall performance by category; and 

3. Criteria based on observable, job-related behavior, including: 

a. Teachers’ implementation of discipline management pro-
cedures; and 

b. Performance of the teachers’ students. 

The District-level planning and decision-making committee shall 
submit the appraisal process and criteria to the Superintendent, 
who shall submit the appraisal process and criteria to the Board 
with a recommendation to accept or reject. 

The Board may accept or reject, with comments, the appraisal 
process and performance criteria, but may not modify the process 
or criteria. 

Education Code 21.352(a)(2), (b); 19 TAC 150.1009(a) 

Note: The following provisions apply to teacher appraisal using 
the campus-developed appraisal method. 

A campus within the District may choose to develop a local ap-
praisal system. 

The campus planning and decision-making committee shall: 

1. Develop an appraisal process; 

DEVELOPMENT  
OF APPRAISAL 
SYSTEM 

APPRAISAL 
PROCESS 

BOARD 
ACCEPTANCE 

CAMPUS OPTION 

DEVELOPMENT OF 
APPRAISAL SYSTEM 
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2. Develop evaluation criteria, including discipline management 
and performance of the teachers’ students; and 

3. Submit the process and criteria to the District-level planning 
and decision-making committee. 

The appraisal process shall include: 

1. At least one appraisal each year; 

2. A conference between the teacher and the appraiser that is 
diagnostic and prescriptive with regard to remediation needed 
in overall performance by category; and 

3. Criteria based on observable, job-related behavior, including: 

a. Teachers’ implementation of discipline management pro-
cedures; and 

b. Performance of the teachers’ students. 

Upon submission of the appraisal process and criteria to the Dis-
trict-level planning and decision-making committee, the committee 
shall make a recommendation to accept or reject the appraisal 
process and criteria and transmit that recommendation to the Su-
perintendent. 

The Superintendent shall submit to the Board: 

1. The recommended campus appraisal process and criteria; 

2. The District-level planning and decision-making committee’s 

recommendation; and 

3. The Superintendent’s recommendation. 

The Board may accept or reject, with comments, an appraisal 
process and performance criteria, but may not modify the process 
or criteria. 

Education Code 21.352(a)(2), (b); 19 TAC 150.1009(b) 

APPRAISAL 
PROCESS 

BOARD 
ACCEPTANCE 
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September 4, 2013 

TO THE U. S. DEPARTMENT OF EDUCATION: 

SUBJECT: Texas Education Agency (TEA) Decline to Comment on Local Educational 
Agency (LEA) Applications for FY 2013 Race to the Top—District Application for 
Funding; CFDA Number 84.416 

Through this letter, TEA provides notice of the following: 

 The applicant LEA has offered TEA the required comment period for the FY 2013 Race 
to the Top—District application for funding. 

 The state declines to comment on any Texas LEA’s application for FY 2013 Race to the 
Top—District.  

It is TEA’s intent that Texas LEAs applying for FY 2013 Race to the Top—District funds include 
a copy of this “decline to comment” notice with their application as evidence that an applicant 
LEA offered the state 10 days to comment on its application. 

Sincerely, 

 

 

 

Cory Green, Chief Grants Administrator 
Division of Grants Administration 
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September 23,2013

Terry B. Grier, Ed.D.
Superintendent of Schools
Houston lndependent School District
4400 W. 18ft Street
Houston, Texas 77092

RE: School Support for Houston Independent School District Race to the Top - District Proposal

Dear Dr. Grier:

The principal and staff of Pleasantville School are in support of the Houston Independent School District
(HISD) 2013 Race to the Top - District Grant proposal which the district is submitting. This project has

tremendous community and building support. This project will close critical gaps in our education

system. It is designed to build upon local innovation and demonstrate how HISD can personalize

education for students in our school and implement other important innovations designed to raise

achievement and close achievement gaps. This project will have long lasting positive impacts on

generations to come in our community and will allow HISD to use data to inform avariety of educational

decisions, including human capital, access to rigor, and student personalization in order to be the best

school district in the county.

The benefits of the project are great and will impact the overall quality of education of our students. One

of the most important benefits of this project will link learning from the core curriculum to career and

technical education for our students. HISD and Pleasantville School have the leadership and vision to

implement the strategies, structures, and systems needed to implement personalized, student-focused

approaches to learning and teaching that will produce excellence and ensure equlty for all student.

This project is one of the most significant projects underway in our region to reduce barriers to good

teaching and help create better conditions for personalized learning. This project will lay a blueprint for
raising student achievement, decreasing the achievement gap across student groups, and increasing the

rates at which students graduate from high school prepared for college and careers.

Based upon a survey ofteachers and staff, 99 percent ofthe teachers and staffare in favor ofthis project.

We, the leadership and staff of Pleasantville School in Houston Independent School District in Houston,

Texas support this Race to the Top - District proposal and look forward to its implementation.

Respectfully,

Gwendolyn Hunter
Principal
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September 28, 2013

Terry B. Grier, Ed.D.
Superintendent of Schools
Houston Independent School District
4400 W. is- Street
Houston, Texas 77092

RE: Student Support for Houston Independent School District Race to the Top - District Proposal

Dear Dr. Grier:

I am a student at Whittier Elementary School. I support the Race to the Top - District Grant proposal that
HISD is submitting. I really like learning with computers and looking at the types of jobs that I am
interested in. With this program, I feel like I will have a better future. I need the personalized attention
that I can get from being a part of this project. Because of what I have been telling my siblings about the
program, they are excited about attending this school when they are old enough. I told them I can see my
future here.

I am excited about the opportunity to receive a quality education here. HISD and Whittier Elementary
School have good leadership and vision and I feel honored to be a part of this project. The teachers have
told us how happy they are to know that our school district wants to do more to help kids do better.

I am totally in support of this HISD Race to the Top - District proposal. Thank you for allowing me to be
a part of making decisions about how this project should look.
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September 27, 2013

Terry B. Grier, Ed.D.
Superintendent of Schools
Houston Independent School District
4400 W. 18th Street
Houston, Texas 77092

RE: Student Support for Houston Independent School District Race to the Top - District Proposal

Dear Dr. Grier:

I am a student at Sylvan Rodriguez Elementary School. I support the Race to the Top - District Grant
proposal that HISD is submitting. I really like learning with computers and looking at the ty~es of jobs
that I am interested in. With this program, I feel like I will have a better future. I need the personalized
attention that I can get from being a part of this project. Because of what I have been telling IVysiblings
about the program, they are excited about attending this school when they are old enough. I tIoldthem I
can see my future here.

I am excited about the opportunity to receive a quality education here. HISD and Sylvan iRodriguez
Elementary School have good leadership and vision and I feel honored to be a part of this project. The
teachers have told us how happy they are to know that our school district wants to do more to help kids do
better.

I am totally in support of this HISD Race to the Top - District proposal. Thank you for allowing me to be
a part of making decisions about how this project should look.

Sincerely,

Carlos Membreno
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Race to the Top – Teacher Support by School 

 

Participating Schools Percentage 
Teacher Support 

Participating Schools Percentage 
Teacher Support 

Participating Schools Percentage 
Teacher Support 

Chavez HS 97% Ortiz MS 78% Helms ES 90% 

Eastwood Academy 100% Revere MS 77% Lewis ES 90% 

Furr HS 100% Stevenson MS 81% Mading ES 70% 

Lee  HS 80% Thomas MS 100% Memorial ES 85% 

Milby HS 77% West Briar MS 75% Park Place ES 90% 

Reagan HS 89% Bonner ES 85% Patterson ES 90% 

Sterling HS 80% Browning ES 85% Piney Point ES 80% 

Westside HS 90% Cunningham ES 70% Pleasantville ES 99% 

Deady MS  85% Daily ES 75% Rodriguez ES 70% 

Hamilton MS 96% Davila ES 70% Shadow Briar ES 70% 

Holland MS 100% Emerson ES 84% Southmayd ES 98% 

Hogg MS 95% Field ES 75% Whittier ES 90% 

Long 6 - 12 98% Frost ES 95%  
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           NAACP Houston Branch  
                               2002 Wheeler 
                     Houston, TX 77004 

                             

                              (713) 526-3389 
                      Fax (713) 630-2699 
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Officers 
 

                Rev. Reginald Lillie                            
President 

 
James Matthew Douglas, Esq 

                   1st Vice President 
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2nd Vice President                       
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Secretary 
 

Kimberly Hodge 
Assistant Secretary 

 
George Edwards, Jr 

Treasurer 
 

Rev. Allan Abney 
Assistant Treasurer 

 
                 James M. Douglas  

       Branch Special Counsel 
 

Richard Shaw 
Branch Parliamentarian 

 
           Executive Committee                    

Dr.  Mary Addison 
Andrea Arceneaux, Esq. 

Gloria Beavers, Esq.                               
 Alan Bergeron 

                       Reuben Brown 
Sandra A. Burleson 

                      Emma Caldwell 
Wilvin J. Carter 
Donnell Cooper                        
 Florida Cooper 

   Dr. Carolyn Evans-Shabazz 
Taft L. Foley, II 

Claude Foster 
Raymond Freddie 

Johnny D. Gentry, Jr. 
                      Avelina Holmes 

Regina Hosea 
                    Clarence Johnson 

Vivian R. King 
Sylvia McCarter 

Carol Moore 
                         Richard Shaw 

LaRence Snowden 
Tashon Thomas 

                    Dr. Tequilla Wilson 
 

Carol Galloway               
President Emeritus 

 
Howard Jefferson 

       National Board Member 
 

Yolanda Smith 
                Executive Director                 

September 3, 2013 
 
Dr. Terry Grier 
Superintendent of Schools 
Houston Independent School District 
4400 W. 18th Street 
Houston, Texas 77092 
 
 
RE:  Support for Houston Independent School District (HISD)  
 2013 Race to the Top – District Proposal 
 
Dear Dr. Grier: 
 
Founded in 1909, the National Association for the Advancement of Colored People 
(NAACP) is the nation’s oldest and largest civil rights organization in the country. The 
NAACP Houston Branch is a non-profit organizational unit of the National 
Association of the Advancement of Colored People. It was established in 1913 to help 
the un-served and underserved communities of color within Houston/Harris County. 
The primary purpose of the NAACP is to ensure political, educational, social, and 
economic equality for minority groups in the United States.  The NAACP presently 
ensures equality for all minorities and holds beneficial programs such as career fairs to 
aid the groups in finding work.   
 
The NAACP Houston Branch is in support of the Houston Independent School District 
(HISD) 2013 Race to the Top - District Grant application. More than 91% of the 
students enrolled in HISD are children of color, with more than 25% being students of 
African American descent, and we are dedicated to ensuring that processes are in place 
for their success. The range of benefits from this project is incomparable to any other 
project in the area as it will impact the overall quality of education of our students. One 
of the most important benefits of this project will be the increased number of students 
who will be well equipped to advance and excel in the careers that await them in the 
workforce. HISD has the leadership and vision to implement the strategies, structures, 
and systems needed to implement personalized, student-focused approaches to learning 
and teaching that will produce excellence and ensure equity for all students. 
 
This project will close critical gaps in our education system. It is designed to build 
upon local innovation and demonstrate how HISD can personalize education for 
students in our schools and implement other important innovations designed to raise 
achievement and close achievement gaps. This project has a strong potential for raising 
student achievement, decreasing the achievement gap across student groups, and 
increasing the rates at which students graduate from high school prepared for college 
and careers. We, the members of the NAACP Houston Branch, support this 2013 Race 
to the Top - District application. 
 
Highest Regards, 

 
Reginald Lillie, Branch President 
NAACP Houston Branch 
 
 
 
 
 
 

Houston ISD Appendix Page 249

mailto:branch@naacphouston.org�
http://www.naacphouston.org/�


Houston ISD Appendix Page 250



Houston ISD Appendix Page 251



Houston ISD Appendix Page 252



- 1 - 
 

September 26, 2013 
 
The Honorable Arne Duncan 
Secretary of Education 
400 Maryland Avenue, SW  
Washington, DC 20202  

 

RE: Delegation Support for Houston Independent School District (HISD) 2013 Race to 
the Top – District Application 
 
Dear Secretary Duncan: 
 
Representatives from throughout the greater Houston area are in support of the 
Houston Independent School District (HISD) 2013 Race to the Top - District Grant 
application under your consideration. This project has tremendous regional support as 
demonstrated through the numerous university and business partners.  I want to voice 
my enthusiastic support for HISD as it pursues this prestigious honor. 
 
This project for your consideration will help close critical gaps in our education system. 
It is designed to build upon local innovation and demonstrate how HISD can 
personalize education for students in our schools and implement other important 
innovations designed to raise achievement and close achievement gaps. This project will 
have long- lasting, positive impacts on generations to come in our community and will 
allow HISD to use data to inform a variety of educational decisions going forward, 
including human capital, access to rigor, and student personalization in order to strive 
to be the best school district in the country.  
  
The ranges of benefits from this project are incomparable to any other project in our 
region as it will impact the overall quality of education of our students. One of the most 
important benefits of this project will be the increase of number of students who will be 
well equipped to handle the careers that await them in the 21st Century.  President 
Obama launched an “Educate to Innovate” campaign to improve the participation and 
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performance of America’s students in school and prepare them for the college and 
career of their choice.  HISD has the leadership and vision to implement the strategies, 
structures, and systems needed to implement personalized, student-focused approaches 
to learning and teaching that will produce excellence and ensure equity for all students. 
 
I would highly encourage the Department of Education to review this package with full 
consideration as it is one of the most significant projects underway in our region to 
reduce barriers to good teaching and help create better conditions for learning. This 
project will lay out a blueprint for raising student achievement, decreasing the 
achievement gap across student groups, and increasing the rates at which students 
graduate from high school, prepared for college and careers. 
 
As a member of the Congressional Delegation from the Houston region, I fully support 
this 2013 Race to the Top - District application and would appreciate your full attention 
and consideration of this program. 
 
      Very truly yours, 

 

      Sheila Jackson Lee 
      MEMBER OF CONGRESS  
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C. Preparing Students for 
College and Careers 
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Mathematics Alignment Chart:  Algebra I 
Common Core 
Standards  

Texas Essential 
Knowledge and Skills 
(Student Expectations) 

Texas College- and Career- 
Readiness Standards 

Stanford 10 NCTM Standards NAEP (Grades 8 and 12 
only) 

Numbers and Quantity 

The Real Number 
System 
• Extend the properties of 

exponents to rational 
exponents 

• Use properties of rational 
and irrational numbers 

ALGI.11A Use patterns to 
generate properties of 
exponents and apply these 
properties in problem-solving 
situations when given like 
numerical or variable bases 
and integer exponents. 
 

1. A.1. Compare real 
numbers 
1. A.2. Define and give 
examples of complex 
numbers.  
1. A.1.B. Perform 
computations with real and 
complex numbers. 

Number Sense and 
Operations 
Identify numbers used in 
scientific notation. Indentify and 
use field properties of addition 
and multiplication. Solve 
problems involving absolute 
value. Compare and order real 
numbers. Solve problems using 
estimation strategies. Indentify 
and use order of operation 
rules. Simplify expressions 
containing exponents or 
radicals. 
 

Numbers and Operations  
Understand numbers, 
number systems, and 
meanings of operations; be 
able to compute fluently and 
make reasonable estimates. 
Problem Solving                   
Apply a variety of strategies 
to solve problems in 
mathematics and other 
contexts.  
 
 

12A.1(a) Recognize, describe, 
or extend numerical patterns, 
including arithmetic and 
geometric progressions. 
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Common Core 
Standards  

Texas Essential 
Knowledge and Skills 
(Student Expectations) 

Texas College- and Career- 
Readiness Standards 

Stanford 10 NCTM Standards NAEP (Grades 8 and 12 
only) 

Quantities 
• Reason quantitatively 

and use units to solve 
problems 

 
 

ALGI.1D Represent 
relationships among 
quantities by using and 
building concrete models, 
completing tables, 
constructing graphs or 
diagrams, writing verbal 
descriptions, and writing 
equations or inequalities. 

Communication   
Communicate mathematical 
thinking coherently and use 
the language of 
mathematics to express 
mathematical ideas 
precisely.             
Reasoning and Proof 
Investigate mathematical 
conjectures; use various 
types of reasoning and 
methods of proof. 
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Algebra 

Seeing Structure in 
Expressions 
• Interpret the structure of 

expressions 

• Write expressions in 
equivalent forms to solve 
problems. 

Arithmetic with 
Polynomials and 
Rational Expressions 
• Perform arithmetic 

operations on 
polynomials 

• Understand the 
relationship between 
zeros and factors of 
polynomials 

• Use polynomial identities 
to solve problems 

• Rewrite rational 
expressions 

Creating Equations 
• Create equations that 

describe numbers or 
relationships 

 
 
 
 

ALGI.1D Represent 
relationships among 
quantities by using and 
building concrete models, 
completing tables, 
constructing graphs or 
diagrams, writing verbal 
descriptions, and writing 
equations or inequalities. 
ALGI.3B Look for patterns in 
finite differences, determine 
the value of the zero term, 
and write the algebraic 
representation for the given 
situation. 
ALGI.4A Find specific 
function values; add, 
subtract, multiply, or divide 
to simplify polynomial 
expressions; transform and 
solve equations including 
factoring as necessary in 
problem situations which are 
expressed in verbal, 
algebraic, or pictorial 
representations. 
ALGI.4B Demonstrate 
pictorially and algebraically 
the commutative, 
associative, and distributive 
properties to simplify 
algebraic expressions. 

II.A.1. Explain and 
differentiate between 
expressions and equations 
using words such as “solve,” 
“evaluate,” and “simplify.”  
II.B.1 Recognize and use 
algebraic (field) properties, 
concepts, procedures, and 
algorithms to combine, 
transform, and evaluate 
expressions (e.g., 
polynomials, radicals, rational 
expressions).  
II.C.1 Recognize and use 
algebraic (field) properties, 
concepts, procedures, and 
algorithms to solve 
equations, inequalities, and 
systems of linear equations.  
II.C.2 Explain the difference 
between the solution set of 
an equation and the solution 
set of an inequality. 
II.D.1 Interpret multiple 
representations of equations 
and relationships.  
II.D.2 Translate among 
multiple representations of 
equations and relationships. 
 
 

Patterns, Relationships, and 
Algebra 
Evaluate expressions. 
Translate problem situations 
into algebraic expression and 
equations. Identify attributes of 
a linear function given an 
equation. Solve linear, 
quadratic or radical equations. 
Solve linear inequalities. 
Identify equations of linear 
functions given tables of 
values, points, or graphs. 

Algebra                 
Understand patterns, 
relations, and functions; 
represent mathematical 
situations using algebraic 
symbols; use mathematical 
models; analyze change in 
various contexts. 
Communication   
Communicate mathematical 
thinking coherently and use 
the language of 
mathematics to express 
mathematical ideas 
precisely.                
Reasoning and Proof  
Investigate mathematical 
conjectures; use various 
types of reasoning and 
methods of proof.              
Representation               
Use mathematical 
representations to solve 
problems and to model and 
interpret physical, social, 
and mathematical 
phenomena. 

12A.3 (b) Write algebraic 
expressions, equations, or 
inequalities to represent a 
situation. 
12A.3(d) Write equivalent 
forms of algebraic 
expressions, equations, or 
inequalities to represent and 
explain mathematical 
relationships 
12A.3(c) Perform basic 
operations, using appropriate 
tools, on algebraic 
expressions including 
polynomial and rational 
expressions. 
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(continued) 
Reasoning with 
Equations and 
Inequalities 
• Understand solving 

equations as a process 
of reasoning and explain 
the reasoning 

• Solve equations and 
inequalities in one 
variable 

• Solve systems of 
equations 

• Represent and solve 
equations and 
inequalities graphically 

(continued) 
ALGI.6A Develop the 
concept of slope as rate of 
change, determine slopes 
from graphs, tables, and 
algebraic representations, 
and express slope as a ratio, 
decimal, or percent. 
ALGI.6B Interpret the 
meaning of positive, 
negative, zero, and 
undefined slopes and x- and 
y-intercepts in situations 
using data, symbolic 
representations, or graphs. 
ALGI.6D Graph and write 
equations of lines given 
characteristics such as two 
points, a point and a slope, 
or a slope and y-intercept 
when given graphically, 
symbolically or in written 
representations. 
ALGI.7B Investigate 
methods for solving linear 
equations and inequalities 
using concrete models, 
graphs, and the properties of 
equality, select a method, 
and solve the equations and 
inequalities involving one or 
two variables. 
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(continued) 
ALGI.7C Interpret and 
determine the 
reasonableness of solutions 
to linear equations and 
inequalities. 
ALGI.8A Analyze a problem 
situation that can be 
represented by a linear 
system in two unknowns, 
and develop a plan for 
solving the system using a 
concrete representation and 
linear equations. 
ALGI.8B Solve systems of 
linear equations using 
concrete models, graphs, 
tables, and algebraic 
methods (substitution and 
elimination). 
ALGI.8C Interpret and 
determine the 
reasonableness of solutions 
to systems of linear 
equations. 
ALGI.10A Solve quadratic 
equations in applied settings 
using concrete models, 
tables, graphs, and algebraic 
methods including factoring 
and the quadratic formula. 
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(continued) 
ALGI.10B Make connections 
among the solutions (roots) 
of quadratic equations, the 
zeros of their related 
functions, and the horizontal 
intercepts (x-intercepts) of 
the graph of the function on 
graphs, tables, or algebraic 
expressions. 
ALGI.11C Analyze data, and 
identify and represent 
situations involving 
exponential growth and 
exponential decay using 
concrete models, tables, 
graphs, or algebraic 
methods. 
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Functions 

Interpreting Functions 
• Understand the concept 

of a function and use 
function notation 

• Interpret functions that 
arise in applications in 
terms of the context 

• Analyze functions using 
different representations 

Building Functions 
• Build a function that 

models a relationship 
between two quantities 

• Build new functions from 
existing functions 

Linear, Quadratic, and 
Exponential Models 
• Construct and compare 

linear, quadratic, and 
exponential models and 
solve problems 

• Interpret expressions for 
functions in terms of the 
situation they model 

 
 
 
 
 

ALGI.1A Describe 
independent and dependent 
quantities in functional 
relationships. 
ALGI.1B Gather and record 
data and use data sets to 
determine functional 
relationships between 
quantities and write a 
general equation describing 
the functional relationship. 
ALGI.1C Describe functional 
relationships for given 
problem situations, and write 
linear equations or 
inequalities and quadratic 
equations to answer 
questions arising from the 
situation. 
ALGI.1E Interpret and make 
decisions, predictions, and 
critical judgments from 
functional relationships. 
ALGI.2A Identify and sketch 
the graphs of the general 
forms of linear ( f(x) = x ) and 
quadratic ( f(x = x 2 ) parent 
functions, and describe the 
graphs verbally and in 
writing. 
 

VII.A.1. Recognize whether a 
relation is a function.  
VII.A.2. Recognize and 
distinguish between different 
types of functions.  
VII.B.1 Understand and 
analyze features of a 
function.  
VII.B.2.  Algebraically 
construct and analyze new 
functions. 
VII.C.1. 1. Apply known 
function models.  
VII.C.2. Develop a function to 
model a situation. 
 
 
 

Patterns, Relationships, and 
Algebra 
Analyze characteristics of 
linear relationships. Determine 
domain or range values for 
linear functions. 
Identify equations of quadratic 
functions given tables of values 
or graphs. 
Patterns, Relationships, and 
Algebra 
Solve linear, quadratic, or 
radical equations. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Algebra                        
Understand patterns, 
relations, and functions; 
represent mathematical 
situations using algebraic 
symbols; use mathematical 
models.        
Representation               
Use mathematical 
representations to solve 
problems and to model and 
interpret physical, social, 
and mathematical 
phenomena.   
Communication   
Communicate mathematical 
thinking coherently and use 
the language of 
mathematics to express 
mathematical ideas 
precisely.                  
Problem Solving             
Apply a variety of strategies 
to solve problems in 
mathematics and other 
contexts.  
 
 
 
 

12A.1(e) Identify or analyze 
distinguishing properties of 
linear, quadratic, rational, 
exponential, or trigonometric 
functions from tables, graphs, 
or equations. 
12A.1(g) Determine whether a 
relation, given in verbal, 
symbolic, tabular, or graphical 
form is a function. 
12A.1(h) Recognize and 
analyze the general forms of 
linear, quadratic, rational, 
exponential, or trigonometric 
functions. 
12A.1(i) Determine the 
domain and range of functions 
given in various forms and 
contexts. 
12A.2(a) Create and translate 
between different 
representations of algebraic 
expressions, equations, and 
inequalities (e.g., linear, 
quadratic, exponential, or 
trigonometric) using symbols, 
graphs, tables, diagrams, or 
written descriptions. 
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(continued) 
ALGI.2B Identify 
mathematical domains and 
ranges and determine 
reasonable domain and 
range values for given 
situations, described by 
continuous or discrete data. 
ALGI.2C Interpret situations 
in terms of given graphs or 
create situations that fit 
given graphs. 
ALGI.4C Connect the 
function notation of "y =  " 
and "f(x) = ";  for example,      
y = x + 1 and f(x) = x + 1. 
ALGI.5A Determine whether 
or not given situations can 
be represented by linear 
functions by determining 
finite differences and writing 
an algebraic representation. 
ALGI.5B Determine the 
domain and range for linear 
functions in given situations 
that are represented 
graphically, tabularly, 
symbolically, verbally, and in 
writing. 
ALGI.5C Use, translate, and 
make connections among 
algebraic, tabular, graphical, 
or verbal descriptions of 
linear functions. 
 

(continued) 
Reasoning and Proof  
Investigate mathematical 
conjectures; use various 
types of reasoning and 
methods of proof.              

(continued) 
12A.2(b) Analyze or interpret 
relationships expressed in 
symbols, graphs, tables, 
diagrams (including Venn 
diagrams), or written 
descriptions and evaluate the 
relative advantages or 
disadvantages of different 
representations to answer 
specific questions. 
12A.2(f) Given a real-world 
situation, determine if a linear, 
quadratic, rational, 
exponential, logarithmic, or 
trigonometric function fits the 
situation. 
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(continued) 
ALGI.6C Investigate, 
describe, and predict the 
effects of changes in m and 
b on the graph of y = mx + b  
ALGI.6E Determine the 
intercepts of the graphs of 
linear functions and zeros of 
linear functions from graphs, 
tables, and algebraic 
representations. 
ALGI.6F Interpret and 
predict the effects of 
changing slope and                 
y-intercept in applied 
situations using tabular, 
graphical, symbolic, and 
written representations. 
ALGI.6G Relate direct 
variation to linear functions 
and solve problems involving 
proportional change using 
concrete, pictorial, symbolic, 
verbal, and written 
representations. 
ALGI.7A Analyze situations 
involving linear functions in 
forms of a graph, table, 
equation, or verbal 
description in order to 
formulate a linear equation 
or inequality to solve a 
problem. 
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(continued) 
ALGI.9A Determine the 
domain and range for 
quadratic functions from 
graphic, tabular, symbolic, 
verbal, and written 
representations. 
ALGI.9B Investigate, 
describe, and predict the 
effects of changes in a on 
the graph of y = ax2 + c. 
ALGI.9C Investigate, 
describe, and predict the 
effects of changes in c on 
the graph of y = ax2 + c. 
ALGI.9D Analyze maximum 
or minimum points, direction 
of opening, symmetry, and 
x- and y-intercepts of graphs 
of quadratic functions and 
draw conclusions from the 
graph and analysis 
ALGI.11B Analyze data and 
represent situations 
involving inverse variation 
using concrete models, 
tables, graphs, or algebraic 
methods. 
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Modeling 

Modeling is best 
interpreted not as a 
collection of isolated topics 
but rather in relation to 
other standards. Making 
mathematical models is a 
Standard for Mathematical 
Practice, and specific 
modeling standards 
appear throughout the 
high school standards. 

ALGI.3A Use manipulatives, 
drawings, verbal 
descriptions, and symbols to 
represent unknowns and 
variables in real world 
situations. 
 

X.A.1. Connect and use 
multiple strands of 
mathematics in situations 
and problems.  
X.A.2. Connect mathematics 
to the study of other 
disciplines.  
X.B.1. Use multiple 
representations to 
demonstrate links between 
mathematical and real world 
situations.  
X.B.2. Understand and use 
appropriate mathematical 
models in the natural, 
physical, and social sciences. 
 
 
 
 

Number Sense and 
Operations  
Solve problems using 
nonroutine strategies. 
Make mathematical 
connections by solving 
problems involving patterns.  

Communication   
Communicate mathematical 
thinking coherently and use 
the language of 
mathematics to express 
mathematical ideas 
precisely.       
Representation               
Use mathematical 
representations to solve 
problems and to model and 
interpret physical, social, 
and mathematical 
phenomena. 
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Geometry 

Congruence 
• Experiment with 

transformations in the 
plane 

Similarity, Right 
Triangles, and 
Trigonometry 
• Understand similarity in 

terms of similarity 
transformations 

Expressing Geometric 
Properties with 
Equations 
• Use coordinates to prove 

simple geometric 
theorems algebraically 

Geometric Measurement 
and Dimension 
• Visualize relationships 

between two-
dimensional and three-
dimensional objects 

Modeling with Geometry 
• Apply geometric 

concepts in modeling 
situations 

ALGI.6C Investigate, 
describe, and predict the 
effects of changes in m and 
b on the graph of y = mx + b  
ALGI.6F Interpret and 
predict the effects of 
changing slope and y-
intercept in applied 
situations using tabular, 
graphical, symbolic, and 
written representations. 
ALGI.9B Investigate, 
describe, and predict the 
effects of changes in a on 
the graph of y = ax2 + c. 
ALGI.9C Investigate, 
describe, and predict the 
effects of changes in c on 
the graph of y = ax2 + c. 
 

III.B.1. Identify and apply 
transformations to figures. 
III.A.1. Identify and represent 
the features of plane and 
space figures.  
III.A.3. Use congruence 
transformations and dilations 
to investigate congruence, 
similarity, and symmetries of 
plane figures.  
III.A.2. Identify the 
symmetries of a plane figure. 
IV.C.2. Determine the 
surface area and volume of 
three-dimensional figures.  
III.A.2. Make, test, and use 
conjectures about one-, two-, 
and three-dimensional 
figures and their properties 
III.D.1 Make and validate 
geometric conjectures. 

Geometry and Measurements 
Identify geometric 
transformations. 
Solve problems using 
properties of geometry.  
Solve problems using the 
Pythagorean theorems. 
Determine measurements 
indirectly from scale drawings. 
Solve problems involving 
perimeter, circumference, area, 
or volume. 
Patterns, Relationships, and 
Algebra 
Identify equations of linear 
functions given tables of 
values, points, or graphs.  
Identify points on a coordinate 
grid. 
 
 

Measurement      
Understand units, systems, 
and processes of 
measurement; apply 
appropriate techniques, 
tools, and formulas to 
determine measurements. 
Representation               
Use mathematical 
representations to solve 
problems and to model and 
interpret physical, social, 
and mathematical 
phenomena. 
Connections          
Understand how 
mathematical ideas 
interconnect; apply 
mathematics in contexts 
outside of mathematics. 
Geometry                  
Analyze shapes of two and 
three dimensions; specify 
locations using coordinate 
geometry; use symmetry, 
visualization, spatial 
reasoning, and geometric 
modeling to solve problems. 
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Statistics and Probability 

Interpreting Categorical 
and Quantitative Data 
• Summarize, represent, 

and interpret data on a 
single count or 
measurement variable 

• Summarize, represent, 
and interpret data on two 
categorical and 
quantitative variables 

• Interpret linear models 
Making Inferences and 
Justifying Conclusions 
• Understand and evaluate 

random processes 
underlying statistical 
experiments 

• Make inferences and 
justify conclusions from 
sample surveys, 
experiments and 
observational studies 

Conditional Probability 
and the Rules of 
Probability 
• Understand 

independence and 
conditional probability 
and use them to interpret 
data 

 
 

ALGI.2D Collect and 
organize data, make and 
interpret scatterplots 
(including recognizing 
positive, negative, or no 
correlation for data 
approximating linear 
situations), and model, 
predict, and make decisions 
and critical judgments in 
problem situations. 
 
 
 
 

VI.B.1. Determine types of 
data.  
VI.B.2. Select and apply 
appropriate visual 
representations of data.  
VI.B.3 Compute and describe 
summary statistics of data.  
VI.B.4. Describe patterns and 
departure from patterns in a 
set of data.  
VI.C.1 Make predictions and 
draw inferences using 
summary statistics.  
VI.C.2 Analyze data sets 
using graphs and summary 
statistics.  
V.B.1. Compute and interpret 
the probability of an event 
and its complement. 
V.B.2. Compute and interpret 
the probability of conditional 
and compound events. 
 
 
 
 
 
 
 

Data, Statistics, and 
Probability 
Analyze data and draw 
inferences from tables and 
graphs. Determine and use 
measures of central tendency 
and dispersion. 
Find the probability of a simple 
compound event. Determine 
combinations and 
permutations. Analyze data 
and draw inferences from 
tables and graphs. 
 

Data Analysis and 
Probability                  
Collect, organize, and 
display data to answer 
relevant questions; use 
statistical methods to 
analyze data; make 
predictions based on data; 
apply concepts of 
probability.               
Reasoning and Proof 
Investigate mathematical 
conjectures; use various 
types of reasoning and 
methods of proof.   
Connections       
Understand how 
mathematical ideas 
interconnect; apply 
mathematics in contexts 
outside of mathematics. 
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(continued) 
• Use the rules of 

probability to compute 
probabilities of 
compound events in a 
uniform probability model 

Using Probability to 
Make Decisions 
• Calculate expected 

values and use them 

• Use probability to 
evaluate outcomes of 
decisions 
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HISD has undertaken several strategic initiatives to narrow the achievement gap.  Some of the initiatives 
implemented have been general in scope, reaching across all disciplines and levels and benefitting all 
students like the Effective Teacher Initiative and the work to develop a more rigorous, vertically aligned 
curriculum. HISD has also implemented very specific initiatives designed to improve performance in 
secondary math and science for Hispanic and African American students. For example, through a grant 
from the Gates Foundation, the district paid math and science teachers an additional $10,000 to teach in 
the lowest performing secondary schools and also provided them with a retention bonus of $10,000 for 
each year they remained in the school.  In addition, HISD developed its own math assessment to screen 
potential teachers. Since there is a high likelihood that secondary generalists will be placed in critical 
shortage areas like math and science, HISD wanted to ensure that teachers had the requisite math 
proficiency.    On average, 40% of applicants who passed the state generalist certification exam failed to 
pass the HISD math assessment and were therefore ineligible for hire.   
 
HISD has employed three major strategies to yield notable results in math and science among secondary 
Hispanic students: (1) Increase teacher capacity, (2) Increase student engagement, and, (3) Increase 
expectations for student performance.  Those strategies marked with an asterisk (*) reflect efforts that 
were also used across disciplines and levels.   
 
Increase Teacher Capacity to Teach Rigorous Math and Science 
 

*Trained teachers using Sheltered Instruction Observation Protocol (SIOP). HISD provided 
SIOP training to more than 100 secondary math and science teachers to promote and enhance the use 
of instructional strategies and modifications that allow English language learners to access an English 
language curriculum more effectively. Secondary teachers from each middle and high school in the 
district were trained on teaching the English Language Proficiency Standards (ELPS) to specifically meet 
the needs of Hispanic English language learners.  
 
Developed Academy of Accomplished Teaching in Mathematics and Science (A2TEAMS).  
The A2TEAMS program was designed and implemented to provide ongoing professional development 
and instructional coaching to teams of middle and high school math and science teachers in the areas of 
content knowledge, research-based pedagogy, 5E lesson development, technology, engaging English 
language learners, and leadership. Over 40 hours of professional development per year is provided to 
A2TEAMS teachers. Program evaluation revealed that students of teachers who participated in over 40 
hours per year of A2TEAMS professional development and coaching realized increased performance on 
TAKS and Stanford 10 assessments. 
 
Created Rice University Algebra 1 Initiative. HISD, in collaboration with regional instructional 
specialists and the Rice University School Mathematics Project, collected and analyzed data from walk-
through observations of all Algebra I classes in the District.  Results from this project led to a series of 
teacher professional development opportunities that included instructional coaching, evening and 
weekend sessions on content and pedagogy, the facilitation of an Algebra I Lesson Study at every 
secondary campus in HISD, and exemplar videos of teachers teaching a lesson created through a Lesson 
Study. An important focus of this initiative was on vocabulary adjustments for English language learners. 
 
*Used Growth Analysis Reports to Determine Teacher Effectiveness.  In combination with 
other evaluative measures, all campuses determined teacher effectiveness annually.  Those found to be 

Narrowing the Achievement Gap among Secondary Hispanic Students  
in Math and Science 
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ineffective were taken through a formal review process and those with sufficient documentation were 
terminated from the district. Between 2008 and 2011, nearly 100 low performing math and science 
teachers were removed.  
 
Increase Expectations for Student Performance 
 

Increased the number of dual-credit courses in mathematics and science. HISD identified nine 
mathematics and 17 science dual-credit courses with the Houston Community College, and two with the 
University of Texas, that enable students to earn college credit for fourth-year high school course work. 
In order to increase Hispanic student enrollment in these courses, some of these classes are provided in 
English and Spanish. From 2009 to 2010, Hispanic enrollment in dual-credit courses increased by 69.7%. 
 
*Developed vertically aligned curriculum mathematics planning documents. From Math 6 
Pre-Advanced Placement to Algebra II Pre-AP, curriculum planning documents were vertically aligned in 
order to ensure that students were prepared for AP Calculus. Students with TAKS mathematics scale 
scores of 2200 or above (minimum passing standard = 2100) were placed into these Pre-AP courses. 
The documents were also aligned to the English Language Proficiency Standards (ELPS) so that students 
acquiring the English language have access to rigorous instruction. As a result, there has been a 79.4 
percent increase in Hispanic participation in Pre-AP math courses. 
 
Established strategic mathematics and science alliances. HISD collaborated with the National 
Science Resources Center to guide campuses in the participation of a strategic science improvement plan 
for all secondary students in the district. This specifically included an element designed to engage 
minority students within the classroom. Through its partnership with Rice University, HISD middle and 
high school teachers received extensive training in science and mathematics.  In addition, HISD partnered 
with Baylor College of Medicine to provide more than 140 hours of training to elementary science 
teachers to ensure students were ready for more rigorous science courses in middle school.    

 
Increase Student Engagement in Mathematics and Science Instruction 
 

Acquired new science equipment. In 2008, HISD conducted an audit of all secondary science labs 
and discovered that many schools had inadequate equipment, supplies and materials. As a result, science 
labs were updated and new labs were constructed.  Science equipment and resources were brought up 
to national science standards enabling more students to be engaged in hands-on, inquiry, and problem-
based learning in mathematics and science.  
 
Established Summer Outreach Science Program. HISD worked in partnership with the 
University of Texas to recruit HISD students for a summer outreach program, GeoFORCE, which 
introduces minority students to STEM-related background knowledge and involves them in pursuing 
college degrees in STEM-related disciplines. Since 2008, approximately 500 secondary Hispanic students 
have participated in this program. Of these participants, the first senior class of 47 completed the 
program and enrolled in college.  
 
Developed structured tutoring in mathematics. HISD established a unique partnership with 
MATCH Charter Schools in Boston.  MATCH helped to recruit and train more than 400 mathematics 
tutors for 6th and 9th grade students in the nine lowest performing middle and high schools.  One tutor 
was paired with two students and provided them with 70 minutes of in-school tutoring every day. The 
tutoring has yielded tremendous results and more schools across the district have incorporated tutoring 
in their schedules. 
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 Houston ISD (Sept. 4, 2013) 

 

  HHIISSDD  FFoorrmmaattiivvee  AAsssseessssmmeenntt  PPhhiilloossoopphhyy  
  aanndd  BBeenncchhmmaarrkk  CCaalleennddaarr::  22001133--22001144  
 
Well-designed assessments are the means by which learning can be monitored and improved (Brady & Kennedy, 2009).  
However, any one assessment is a limited source of information and must be used in conjunction with other available 
information about a student.  In Classroom Assessment for Student Learning, Stiggins, Arter, Chappuis and Chappuis (2006) 
identify assessment as a critical learning tool and indicate that assessments should be accurate, clearly aligned to learning 
objectives, and beneficial to students.  The authors state that “we assess to gather evidence of student learning that will 
inform instructional decisions in ways that maximize that learning” (Stiggins, et al., p. 14). 

Campus-Level Assessments   
Campus-level assessments are an integral part of curriculum 
and instruction.  As outlined in PL-2 and PL-3 of the HISD 
Instructional Practice Rubric, effective teachers use evidence 
of learning (assessment) to inform what they teach (the 
curriculum) and how they teach (instruction).  When 
teachers begin with the end in mind by selecting or 
developing assessments that accurately measure student 
mastery of unit objectives (PL-3), they ensure that they teach 
what matters most.  When they regularly administer a 
variety of assessments, track results, and reflect on data, 
they learn more about students’ academic growth and can 
adjust instruction to improve achievement (PL-2).  Effective 
assessments help both students and teachers gauge 
individual progress and build on strengths and address 

weaknesses.  Therefore, students should be given numerous 
opportunities to demonstrate their knowledge since various 
factors influence student performance when they are being 
assessed. 
 

District-Level Assessments 
District-level assessments are intended to be administered 
for no longer than two class periods (two hours maximum). 
They provide critical information regarding student learning 
so that school leaders can evaluate program effectiveness, 
resources, staff development needs, and areas of curricular 
strength and weakness.  All students should receive 
assessment feedback since assessment serves as a 
developmental activity aimed at improving teaching and 
learning. 

 

Types of Assessments Dates District-Level Assessments 
Administered both fall and spring; spring has an early (•) and a late (+) window. 

Ca
m
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 • Ongoing formative 
assessments embedded 
in the lesson cycle (for 
example, exit tickets, class 
discussion, anecdotal 
notes, conferences, and 
student work samples). 

 

• In addition, campuses 
should include griddable 
and open-ended 
responses as a regular 
part of their assessment 
practices. 

Collaboratively 
developed, 
standards-
based 
assessments 
given at pre-
determined 
intervals (for 
example, at 
three, six, and 
nine weeks). 
 

ELEMENTARY ASSESSMENTS 
Reading:  Grades 3+, 4+, and 5• 
Writing:  Grades 3+ and 4•   – revising, editing, essay prompts 
Mathematics:   Grades 3+, 4+, and 5• 
Science:  Grade 5+ 
Modified Reading:  Grades 3+, 4+, and 5• 
Modified Math:  Grades 3+, 4+, and 5• 
Modified Science:  Grade 5+ 

MIDDLE SCHOOL ASSESSMENTS 
Reading:  Grades 6+, 7+, and 8• 
Writing:  Grades 6+ and 7•   – revising, editing, essay prompts 
Mathematics:  Grades 6+, 7+, and 8• 
Science:  Grade 8+ 
Social Studies:  Grade 8+ 
Modified Math:  Grade 8• 
Modified Science:  Grade 8+ 

HIGH SCHOOL ASSESSMENTS 
ELA:  English I• and II•   – combined reading and writing, 
          to include revising, editing, and essay prompt 
ELA:  English III+   – reading only 
Mathematics:  Algebra I+, Geometry+, and Algebra II+ 
Science:  Biology+, Chemistry+, and Physics+ 
Social Studies:  Wld Geography+, Wld History+, and US History+ D
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 • Assessments developed 
by the Curriculum, 
Instruction, and 
Assessment Department 
and collaboratively 
reviewed with the 
Professional Support and 
Development Department. 

 

• Blueprints posted on the 
CIA Department web page 
and eLearn; assessments 
on principals’ SharePoint. 

Assessment 
Windows 

FALL 
Nov. 4-15, 2013 

SPRING 
    • Early 
    Feb. 3-14, 
    2014 

    + Late 
    Mar. 3-14, 
    2014 
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Action Plan C1: Learning 

Goal 1: Increase 
Student Achievement 

    

Objective Strategy Deliverables Timeline Responsible Party 
Increase the use of 
differentiated instruction 
and personalization 

Implement Linked 
Learning and Career 
Academies 

• Establish ConnectEd 
contract and begin planning 
phase for cohort 1  

• Implement Cohort 1 and 
plan Cohort 2 

• Implement Cohort 2 and 
plan Cohort 3 

• Implement Cohort 3 and 
plan Cohort 4 

• Implement 7th/8th grade 
CTE Pilot Course 

• Career Cowboy visits all 
elementary schools 

• Select and implement 
leadership skill building 
curriculum for 
elementary/middle schools 

• Increase partnerships with 
businesses for field 
experiences 

• Fall 2013- Summer 
2014 

 
• SY 2014-2015  

 
• SY 2014-2015  

 
• SY 2015-2016  

 
• 2013-2014 planning, 

implement ’14-‘15 
 

• 2013 and ongoing 
• Spring 2014  

 
 
 
• December 2013 and 

ongoing 

College and Career 
Readiness and 
CTE departments 
in consultation 
with school 
principals, 
Curriculum 
Department and 
other District 
Office personnel 

Increase passing rates on 
state assessment 

Personalize learning 
for students in terms 
of choices (school 
choice, career 
academy, 
coursework) and 
instructional delivery 

• Train Teacher Development 
Specialists on personalized 
learning strategies 

• Introduce personalization to 
principals via leadership 
development sessions 

• Implement Linked Learning 
principles in core 

• Spring 2014 and 
refresher courses each 
summer 

• Summer 2014 and 
ongoing 

 
• SY 2014-2015 and 

ongoing by cohort 

College and Career 
Readiness and 
CTE departments 
in consultation 
with school 
principals, 
Professional 
Development, 
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coursework 
• Provide CTE options to 

middle school students 
• Teach students to use Data 

Dashboard to review 
grades, formative 
assessments, state 
assessments 

• Assist students developing 
Personal Graduation Plan, 
setting goals, modifying as 
needed 

 
• SY 2014-2015 and 

ongoing 
• January 2014 - ongoing 
 
 

 
• Fall 2014 in 

participating middle 
and high, ongoing 

Curriculum 
Department, and 
other District 
Office personnel 

Goal 2: Decrease 
Achievement Gaps 

    

Objectives Strategies Deliverables Timeline Responsibility 
Provide differentiated 
support to students 

Identify student 
needs and interests, 
modify/personalize 
instruction 
accordingly 

• Utilize Renzulli Learning at 
all participating elementary 
schools to identify interests 
and reading difficulties 

• Utilize interest surveys for 
middle school students 

• Utilize Edmodo and other 
tools to personalize and 
differentiate assignments 

• Train and assign student 
advocates  

• Develop PGPs beginning in 
6th grade 

• Parent Night session on 
grade level expectations, 
supporting students, 
reviewing student progress 
on Dashboard or 

• Spring 2014 and 
ongoing 

 
 
• Spring 2014 and 

ongoing 
• Fall 2013 and ongoing 
 

 
• Summer 2013 

 
• Fall 2013, ongoing 
 
• October 2013, ongoing 

College and 
Career Readiness, 
CTE, Guidance 
Counselors, 
Teachers, 
Principals, Family 
and Community 
Engagement 
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PSConnect 
Increase Access to 
Technology and Digital 
Resources 

Upgrade technology 
infrastructure, 
provide devices, 
create or purchase 
digital content 

• Install high speed 
broadband internet access at 
all participating campuses 

• Provide laptops to core 
subject and CTE teachers at 
participating campuses 

• Rollout PowerUp Year 1 
 

• Expand PowerUP to all 
participating high schools 

• Provide 1:4 ratio of devices 
to students at elementary 
and middle grades 

• Select DTP vendor 
• Create DTP formative 

assessments and content, 
make available to schools 
and families 

• Educate students and 
families on Data 
Dashboard, PS Connect and 
DTP 

• Purchase digital content and 
train teachers 

• Spring and summer 
2014 

 
• Summer 2014 
 

 
• August 2013 – May 

2014 
• August 2014 – May 

2015 
• August 2014 

 
 
• December 2013 
• Beginning spring 2014 

 
 
 
• Immediate and ongoing 
 
 
 
 
• Ongoing 

Instructional 
Technology, 
Curriculum, CTE, 
Teachers, 
Principals 

Accelerate learning of 
lowest performing 
racial/ethnic group 

Conduct and analyze 
formative 
assessments to 
identify gaps 

• Teachers engage in 
development of data 
analysis skills and using 
data to alter instruction 

• Enroll all 11th grade 
students in College 
Readiness Course (SAT 
Prep) 

• Immediate and 
ongoing 

 
 
• Spring 2014 

Instructional 
Technology, 
Curriculum, 
Professional 
Support and 
Development 
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Accelerate learning of 
lowest achieving special 
population groups 

Improve 
implementation of 
IEP strategies and 
ELL modifications 

• Improve implementation of 
IEP strategies in general 
education classroom 

• Create dual language 
certification program within 
a Career Academy 

 

• Fall 2014 and ongoing 
 

 
• Fall 2015 

Special Education 
Department, 
Curriculum, 
Teacher 
Development 
Specialists, 
Multilingual 
Department, 
College and Career 
Readiness Dept. 

Goal 3: Increase High 
School Graduation 
Rate 

    

Objectives Strategies Deliverables Timeline Responsibility 
Increase the percentage 
of students who are 
promoted on time 

Early identification 
of students who are 
at-risk 

• Implement Renzulli as early 
identifier for all elementary, 
middle and 9th grade 
students 

• Implement RTI, MTSS Tier 
II interventions for students 
below grade level 

• January 2014 and 
ongoing 

 
 
• January 2014 and 

ongoing 

Teachers, 
principals, School 
Support Officers 
(SSO’s) 

Increase student 
attendance 

Engage students in 
linked learning, 
outreach to parents, 
personalized attention 

• Structure high schools in 
Career Academies with 
cohort of students and 
teachers knowing each 
other intimately 

• Create incentives for 
student attendance, i.e. 
reward and recognize as 
individuals and cohorts 

• Hire Student Advocates 

• Cohort 1 beginning 
August 2014 

 
 
 
• August 2014 and 

ongoing 
 

 
• Summer 2014 

Teachers, 
Principals, SSO’s 

Decrease dropout rate Reduce disciplinary 
infractions, identify 

• Reduce suspensions for 
non-violent offenses, 

• SY 2014-2015 
 

SSOs, principals, 
guidance 
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at-risk students, 
engage families 

establish alternatives to 
suspension 

• Train Student Advocates on 
strategies for engaging at-
risk students and revising 
PGPs to modify goals and 
strategies including 
involving families  

• Establish database of 
internship or work 
opportunities for students 

 
 
• Summer 2014 

 
 
 
 
 
• Summer 2014 

counselors 

Goal 4: Increase 
enrollment in post-
secondary education 

    

Objectives Strategies Deliverables Timeline Responsibility 
Increase number of 
students in Advanced 
Academics, AP, dual 
credit 

Administer formative 
assessments to 
determine ability, 
provide students with 
accelerated or more 
difficult work 

• Make DTP available to all 
teachers and train on use 

• Create formative 
assessments using EdPlan 
or DTP 

• Student Advocates meet 
with teachers to discuss 
advanced students’ needs 

• Summer 2014 
 
• Immediately using 

EdPlan; Fall 2014 for 
DTP 

• Summer 2014 
 
 
 
 

College and Career 
Readiness, 
Academic Support 
Services, 
Curriculum, CTE, 
Guidance 
Counselors, 
Teachers, 
Principals 

Increase number of 
students passing AP test 

Increase rigor of 
instruction, provide 
support and coaching 
to students 

• Implement district non-
negotiable curriculum at 
schools with low passing 
number 

• Create and implement 
Project Based Learning 

• Provide tutoring or 
additional instructional time 

• Fall 2013 
 
 
 

• Summer 2014 and 
ongoing 

• Spring annually 
 

Academics, 
College and Career 
Readiness, High 
School Chief, 
Teachers, 
Principals 
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prior to exam 
• Purchase and provide study 

materials 

 
• Spring annually 

Increase number of 
students who apply and 
are accepted to college 

Increase SAT/ACT 
participation and 
scores, increase 
family awareness of 
college application 
process and financial 
planning 

• Guidance  Counselors sign 
all students up for SAT 

• Provide SAT prep courses 
• HISD pays costs of SAT, 

ACT, PSAT 
• Admissions officers, 

student representatives or 
alumni present and hold 
information sessions at all 
campuses 

• College Day held across the 
District 

• Districtwide College Fair 
held  

• Information sessions held 
for parents on application 
process and financial aid 

• Naviance training for 
students and families 

• College tours  

• Fall and spring of each 
year 

 
 
• Fall 2014 (if school 

doesn’t already offer) 
and ongoing 

 
• Fall of each year 

 
• Winter of each year 
 
• Spring 2014 and every 

year after 
• Beginning in spring 

2014 at participating 
high schools, ongoing 

• Spring 2014 
 
• Ongoing 
 

College and Career 
Readiness, 
Guidance 
Counseling, 
Academics, 
EMERGE, District 
College Access 
Coordinator 

Goal 5: Increase Post-
secondary degree 
attainment 

    

Objectives Strategies Deliverables Timeline Responsibility 
Increase percentage of 
students who have 
earned college credit by 
graduation 

Increase dual 
enrollment and 
Advanced Placement 

• Enroll more students in 
Advanced Placement and 
earn passing grade 

• Formalize partnerships with 
Houston Community 

• Fall 2014 and ongoing 
 
 
• Summer 2014 
 

College and Career 
Readiness, 
Principals, 
Teachers, 
Families, Students, 
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College, University of 
Houston to assist with dual 
enrollment process 

• Enroll more students in 
college courses 

• Allow flexible scheduling 

 
 

 
• Spring 2014 and 

ongoing 
• Ongoing 

School Support 
Officers, District 
College Access 
Coordinator, 
EMERGE, 
Guidance 
Counseling 

Provide support to HISD 
graduates through first 
year of college 

Student Advocates 
remain in 
communication, 
establish tracking 
system for graduates 

• Hold Summer Bridge 
Program for students 
attending 4 year college 

• Train Student Advocates on 
providing support to 
graduates transitioning to 
college and career 

• Create database of contact 
information so Advocates 
can communicate after 
graduation 

• Populate database with 
alumni profile 

• Create online and in-person 
support sessions for recent 
grads 

• July 2014 
 
 

• Fall 2014 - Spring 
2015 

 
 
• Spring 2015 
 
 

 
• Summer 2015 
 
• Summer 2015 – Fall 

2015 

College and Career 
Readiness, IT 

Increase the percentage 
of HISD graduates who 
earn post-secondary 
degrees, especially 
African-American, 
Hispanic, and English 
language learner 
students 

Implement PGP, 
educate families on 
college planning, 
track graduates, 
increase scholarships 

• Enhance PGPs in junior and 
senior year of high school 
to help select best fit of 
college and major 

• Provide students and 
parents with workshops and 
individual support 
completing financial aid 
information 

• Hold financial planning and 

• Fall 2014 and ongoing 
 
 
 
• Winter/spring 2014 and 

ongoing 
 
 
 
• Spring 2014 and 

EMERGE, College 
Access 
Coordinator, 
Academics, 
College and Career 
Readiness 
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finance management 
courses for students and 
parents 

• Hold Academic Signing 
Day recognizing students 
earning scholarships and 
choice of college 

• Provide booklet of 
scholarships and assistance 
completing applications 

• Increase business and 
community donors for 
scholarships 

• Create database and survey 
method for determining and 
tracking graduates’ status in 
college and workforce 

• Establish alumni networks 
and invite alumni to work 
with current students as 
guest speakers or mentors 

ongoing 
 

 
• Spring 2014 and 

ongoing 
 

 
• Spring 2014 and 

ongoing 
 
• Ongoing 
 
 
• Summer 2015 
 
 

 
• Summer 2015 
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HISD PROFESSIONAL SUPPORT & DEVELOPMENT 

Teacher Development Specialists 
 
 
When teachers succeed, students succeed.  That’s why HISD has transformed our approach to ensuring 
responsive teaching and rigorous learning in every classroom, every day.  Teacher Development 
Specialists are the cornerstone of our efforts to bring professional development as close to the 
classroom as possible—so teachers can get the individualized support they need to help students reach 
their full potential. 
 
 

 
 

What is a Teacher 
Development 

Specialist?   

TDS are experienced educators who partner with teachers to ensure their 
continuous growth and development.  TDS have an average of nine years of 
teaching experience and receive intensive training to ensure their effectiveness. 

How do TDS support 
teachers? 

TDS support teachers by observing lessons and providing feedback aligned with 
the Instructional Practice rubric, sharing content area, curricular, and 
pedagogical expertise, modeling lessons, connecting teachers to new learning 
opportunities and resources, and helping teachers incorporate new skills and 
strategies into their instruction.  

Will TDS work with 
every teacher in HISD? 

 
The majority of teachers in HISD are linked to a Teacher Development 
Specialist, based on their campus and teaching assignment. Secondary TDS 
focus primarily on supporting core content teachers. TDS will contact teachers 
linked to them at the beginning of the school year to discuss how they might 
best support each teacher. 
  

How do TDS work with 
campus leaders? 

TDS will meet with campus leaders to learn about the goals and development 
priorities for each campus and strategize about how to best serve teachers.  In 
order to better understand a campus’ development areas and determine the 
appropriate level of support, TDS work in partnership with campus leaders to 
tailor their support to teacher and campus needs. 

Do TDS ever appraise 
teachers?  

TDS are not appraisers and do not give ratings to teachers.  If a teacher is on a 
PPA, communications between a teacher and a TDS are available to appraisers 
and can be considered in a teacher’s appraisal rating.  For all other teachers, 
TDS will communicate with appraisers twice a year about the support they have 
provided to teachers and teachers’ progress in these areas.   

HISD Professional Support & Development © 2012 
Responsive teaching and rigorous learning every day, in every classroom    
www.houstonisdpsd.org  
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Instructional Practice Criteria  Professional Expectations Criteria 

P
la

n
n

in
g 

(P
L)

 PL-1 Develops student learning goals  

PL-2 Collects, tracks, and uses student data to drive 
instruction  

PL-3 Designs effective lesson plans, units, and 
assessments  

pg. 1 

pg. 3 

pg. 5 

 

P
ro

fe
ss

io
n

al
is

m
 (

P
R

) 

PR-1 Complies with policies and procedures at 
school   

PR-2 Treats colleagues with respect throughout all 
aspects of work 

PR-3 Complies with teacher attendance policies  

PR-4 Dresses professionally according to school 
policy  

PR-5 Collaborates with colleagues  

PR-6 Implements school rules  

PR-7 Communicates with parents throughout the 
year   

PR-8 Seeks feedback in order to improve 
performance 

PR-9 Participates in professional development and 
applies learning 

pg. 27 

 
pg. 29 

 
pg. 31 

pg. 33 

 
pg. 35 

pg. 37 

pg. 39 

 
pg. 41 
 

pg. 43 

 

In
st

ru
ct

io
n

 (
I)

 

I-1 Facilitates organized, student-centered, 
objective-driven lessons     

I-2 Checks for student understanding and responds 
to student misunderstanding   

I-3 Differentiates instruction for student needs by 
employing a variety of instructional strategies  

I-4 Engages students in work that develops higher-
level thinking skills   

I-5 Maximizes instructional time    

I-6 Communicates content and concepts to 
students  

I-7 Promotes high academic expectations for 
students 

I-8 Students actively participating in lesson 
activities  

I-9 Sets and implements discipline management 
procedures   

I-10 Builds a positive and respectful classroom 
environment  

pg. 7 

 
pg. 9 

 
pg. 11 
 

pg. 13 

 
pg. 15 

pg. 17 

 
pg. 19 

 
pg. 21 

 

pg. 23 

 
pg. 25 
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PL-1 Develops student learning goals 

The following best describes a teacher 
performing at Level 1 in this criterion: 
 

 Teacher develops annual student 
learning goals that do not align with 
appropriate standards and curricula, or 
are not measurable, or the teacher does 
not develop student learning goals. 

 Teacher does not communicate the 
annual learning goals to students or 
does not communicate how those goals 
will be assessed. 

 

The following best describes a teacher 
performing at Level 2 in this criterion: 
 

 Teacher develops annual student 
learning goals that are:  

a) aligned with appropriate district 
content standards and curricula, 

b) measurable using end-of-course 
assessments and/or rubrics, and 

c) targeted to the class as a whole, 
rather than differentiated to 
meet the needs of individual and 
groups of students. 

 Teacher communicates annual 
learning goals to students and 
explains how those goals will be 
assessed. 

 Students demonstrate awareness of 
annual student learning goals, but 
do not show investment in 
achieving them. 

 

The following best describes a teacher 
performing at Level 3 in this criterion: 

 

 Teacher develops annual student learning 
goals that are:  

a) aligned with appropriate required content 
standards and curricula, 

b) measurable using end-of-course 
assessments and/or rubrics, 

c) ambitious and feasible given student skill 
levels diagnosed at the beginning of the 
year, and 

d) differentiated to meet the needs of 
individual students and groups of 
students.1 

 Teacher uses goals to develop an annual plan 
that: 

a) prioritizes content and skills that are a 
prerequisite for or utilized in future 
courses, 

b) includes specific content and skills for 
enrichment and remediation of students, 
based on their starting points, and 

c) groups and sequences content and skills 
into logical units so students build upon 
prior knowledge and master a variety of 
objectives at an increasing level of 
sophistication. 

 Teacher consistently communicates annual 
learning goals to students and explains how 
those goals will be assessed. 

 Students demonstrate investment in 
achieving annual student learning goals.2 

The following best describes a 
teacher performing at Level 4 in this 
criterion: 
 
All indicators for Level 3 are met, and 
some or all of the following evidence 
is demonstrated: 
 

 Students collaborate with the 
teacher to develop and invest 
themselves toward individual 
annual student learning goals. 

 Students articulate their annual 
learning goals and how 
achievement of those goals will be 
assessed. 

 

 

Possible sources of evidence for this criterion include, but are not limited to: classroom 
observations; reviews of annual, unit, and lesson planning materials; reviews of student work 
products; conversations during teacher/appraiser conferences; and direct questioning of 
students during an observation.  
Notes: 
1
 Appraisers should take into account the number of students that an individual teaches when 

evaluating the degree to which learning goals are individualized. An effective teacher in a 
departmentalized secondary classroom may have differentiated learning goals for groups of 
students rather than for individual students. 
 2

 This indicator can be assessed through direct interactions with students or when the teacher 
creates opportunities for students to discuss annual learning goals. Houston ISD Appendix Page 283



PL-2 Collects, tracks, and uses student data to drive instruction 

The following best describes a teacher 
performing at Level 1 in this criterion: 
 

 Teacher does not accurately determine 
student mastery of lesson objectives. 

 Teacher may collect data but does not 
appropriately modify lesson plans, unit 
plans, or instruction. 

The following best describes a teacher 
performing at Level 2 in this criterion: 
 

 Teacher uses assessments to 
determine mastery of lesson 
objectives but may not obtain a 
thorough and accurate 
understanding of student progress 
towards annual goals and unit 
objectives. 

 Teacher analyzes student progress 
data to determine the effectiveness 
of past instruction, diagnose why 
students did or did not master 
objectives, and modify lesson and 
unit plans appropriately, although 
the teacher may need support or 
guidance to do so consistently. 

 Students have a general sense of 
whether or not they are successful 
in the course but may not know 
their progress in relation to specific 
objectives or annual goals. 

 

The following best describes a teacher 
performing at Level 3 in this criterion: 

 

 Teacher accurately determines student 
progress toward and mastery of 
objectives and annual student learning 
goals using multiple methods of 
assessment.1 

 Teacher uses a system to track student 
assessment data, including individual and 
class progress toward meeting unit 

objectives and annual learning goals.
2
 

 Teacher analyzes student progress data 
at key points during a unit and during the 
year to: 

a) determine the effectiveness of past 
instruction and diagnose why students 
did or did not master objectives, and 

b) modify upcoming lesson and unit 

plans.
3
 

 Teacher uses analysis of student progress 
data to plan differentiated instruction 
including intervention and enrichment. 

 Students articulate their performance 
and progress relative to unit objectives 

and annual goals.
4
 

The following best describes a teacher 
performing at Level 4 in this criterion: 
 
All indicators for Level 3 are met, and 
some or all of the following evidence is 
demonstrated: 
 

 Teacher uses assessment data at 
multiple points throughout the year to 
reassess student skill levels and refine 
annual student learning goals. 

 Students track their own progress 
toward meeting unit objectives and 
annual learning goals using classroom 
systems.  

 

Possible sources of evidence for this criterion include, but are not limited to: 
classroom observations; reviews of annual, unit, and lesson planning materials; 
reviews of student work products; conversations during teacher/appraiser 
conferences; and direct questioning of students during an observation. 
  

Notes: 
1
 The unit objectives, annual goals, and individual learning goals should be the same objectives 

assessed in Criterion PL-1 - “Develops student learning goals.” 
2
 Assessment data could include diagnostic beginning of the year assessments and the previous 

year’s end of year data. Diagnostic data may be obtained from statewide, district, school, or 
teacher-generated assessments.  
3
 Examples of modifying lesson and unit plans include: re-teaching, remediation or enrichment 

with student groups, and adjustments in pacing. 
4
 This indicator can be assessed through direct interactions with students or when the teacher 

creates opportunities for students to discuss their progress towards annual learning goals and 
unit objectives. Houston ISD Appendix Page 284



PL-3 Designs effective lesson plans, units, and assessments 

The following best describes a teacher 
performing at Level 1 in this criterion: 
 

 Teacher selects or develops student 
learning objectives that do not align to 
annual goals or do not align to required 
curricula, or the teacher does not plan 
objectives and units in advance. 

 Teacher selects or develops 
assessments that do not accurately 
measure student mastery of learning 
objectives or does not assess student 
mastery of objectives. 

 Teacher writes lesson plans that 
describe learning activities that are not 
aligned with lesson objectives, do not 
describe lesson objectives, do not 
describe how student learning will be 
assessed, or the teacher does not write 
lesson plans. 

 

The following best describes a teacher 
performing at Level 2 in this criterion: 
 

 Teacher selects or develops student 
learning objectives that cover 
required content and skills but may 
not be closely aligned to annual 
goals. 

 Teacher plans units that include 
lessons, objectives, and 
assessments that accurately 
measure mastery of student 
learning objectives, though lessons, 
objectives, and assessments may 
not be closely aligned. 

 Teacher writes lesson plans that 
describe lesson objectives, learning 
activities, and assessments, though 
the learning activities and 
assessments are only partially 
aligned to mastery of lesson 
objectives. 

The following best describes a teacher 
performing at Level 3 in this criterion: 

 

 Teacher selects or develops student 
learning objectives that are tightly 
aligned to annual goals and are 
measurable using assessments or 

rubrics.
1
 

 Teacher plans backward-designed 
units by: 

a) first, selecting or developing 
assessments and/or rubrics that 
accurately measure student 
mastery of unit learning objectives, 
and 

b) then designing a sequence of 
lessons that leads students 
towards mastery of unit learning 
objectives as determined by those 
assessments. 

 Teacher writes lesson plans that 
describe: lesson objectives, learning 
activities that are sequenced to lead 
students towards mastery of those 
objectives, and how student mastery 
of objectives will be assessed.  

 Teacher allocates adequate time 
within a unit for students to master 
each objective while maintaining 
fidelity to district curriculum 
requirements. 

The following best describes a teacher 
performing at Level 4 in this criterion: 
 

All indicators for Level 3 are met, and 
some or all of the following evidence is 
demonstrated: 
 

 Teacher organizes units based on key 
concepts, enduring understandings, 
essential questions, or important 
themes. 

 Teacher writes lesson plans that 
describe opportunities within each 
lesson to check for student 
understanding and assess student 

mastery of lesson and unit objectives.
2
 

 Teacher designs and implements unit 
and lesson plans that include cross-
disciplinary connections to key 
concepts or enduring understandings 
in more than one content area. 

 

Possible sources of evidence for this criterion include, but are not limited to: reviews 
of annual, unit, and lesson planning materials and conversations during 
teacher/appraiser conferences. 

Notes: 
1
 The unit objectives, annual goals, and individual learning goals should be the same objectives 

assessed in Criterion PL-1 - “Develops student learning goals” and PL-2 - “Collects, tracks, and 
uses student data to drive instruction.” 

2
 This criterion only assesses a teacher’s planning. The way in which a teacher checks for student 

understanding during a lesson should be assessed under Criterion I-2 - “Checks for student 
understanding and responds to student misunderstanding.” Houston ISD Appendix Page 285



I-1 Facilitates organized, student-centered, objective-driven lessons 

The following best describes a teacher 
performing at Level 1 in this criterion: 
 

 Teacher states an objective that does 
not convey what students are learning 
and doing in a lesson, does not state an 
objective, or there may not be a clear 
objective to the lesson.  

 Teacher uses instructional strategies 
that do not successfully lead students 
toward mastery of lesson objectives. 

 Students have limited or no 
opportunities to practice what they are 
learning during the lesson or lesson 
activities are not aligned to the lesson 
objective. 

 

The following best describes a teacher 
performing at Level 2 in this criterion: 
 

 Teacher states the lesson objective 
and its importance, although it may 
be unclear whether students 
understand what they are learning 
and what they will be doing in a 
lesson. 

 Teacher selects instructional 
strategies that align to lesson 
objectives, but may not be 
cohesively sequenced to lead 
students towards mastery of the 
objective. 

 Teacher provides information about 
assessments, though students may 
be unclear about how their 
understanding will be assessed. 

 Teacher explains connection 
between lesson content and prior 
student knowledge, but it is unclear 
if students make the connection. 

 Students have opportunities to 
practice and demonstrate the skills 
and knowledge they are learning 
during the lesson although those 
opportunities may be brief, 
unsubstantial, or infrequent. 

The following best describes a teacher 
performing at Level 3 in this criterion: 

 

 Teacher facilitates a cohesive lesson 
in which all lesson elements are 
sequenced and organized in order to 
lead students toward mastery of the 
objective. 

 Teacher selects and executes 
instructional strategies that 
effectively support lesson objectives. 

 Students connect lesson content to 
prior knowledge in order to build 
new learning.

1
 

 Students explain the lesson’s 
objective and what they will be doing 
in the lesson in their own words.

2
 

 Students articulate how their work 
will be assessed or what assessment 
the teacher is using to measure their 
learning. 

 Students practice, apply, and 
demonstrate the skills and 
knowledge they are learning during 
the lesson through meaningful 
learning activities. 

 Students demonstrate an 
understanding of lesson content and 
skills through correct responses in 
student work or by asking relevant 
clarifying or extension questions. 

The following best describes a teacher 
performing at Level 4 in this criterion: 
 
All indicators for Level 3 are met, and some 
or all of the following evidence is 
demonstrated: 
 

 Students explain how the lesson 
connects to previous learning and 
broader unit learning goals. 

 Students take a leadership role during 
most of the lesson and require little or 
no guidance from the teacher to 
maintain momentum. 

Possible sources of evidence for this criterion include, but are not limited to: 
classroom observations, reviews of planning materials, reviews of student work 
products, and direct questioning of students during an observation. 
  

Notes: 
1
 For example, students connect lesson content to personal experiences or interests. 

2
 This indicator can be assessed through direct interactions with students or through teacher-

created opportunities for students to discuss the lesson objective(s). Houston ISD Appendix Page 286



I-2 Checks for student understanding and responds to student misunderstanding 

The following best describes a teacher 
performing at Level 1 in this criterion: 
 

 Teacher infrequently or never checks for 
student understanding, or the checks 
are ineffective in accurately assessing 
student understanding. 

 Teacher does not address student 
misunderstanding, or the attempts to 
address misunderstanding are 
unsuccessful. 

 Teacher provides incorrect feedback or 
no feedback during the lesson, and 
students are unclear if they correctly 
understand the content. 

The following best describes a teacher 
performing at Level 2 in this criterion: 
 

 Teacher accurately checks for 
student understanding during the 
lesson, although may miss key 
opportunities to identify 
misunderstanding and adjust 
instruction accordingly. 

 Teacher addresses student 
misunderstanding in response to 
checks, although response may not 
be immediate, may not fully meet 
student needs, and/or the flow of 
the lesson may be interrupted. 

 Teacher provides limited feedback 
to students during the lesson but 
students are aware if they correctly 
understand the content. 

 

The following best describes a teacher 
performing at Level 3 in this criterion: 

 

 Teacher checks for understanding 
and accurately diagnoses student 
misunderstanding at key moments 
during a lesson using a variety of 
methods. 

 Teacher adjusts lesson to ensure 
student understanding in response 
to assessments during the lesson 
and without interrupting the flow of 
the lesson. 

 Teacher provides feedback 
throughout the lesson that affirms 
correctly understood content, 
clarifies misunderstood content, 
and extends student thinking. 

 Teacher uses clear systems and 
routines for assessing student 
understanding during the lesson.

1
 

The following best describes a teacher 
performing at Level 4 in this criterion: 
 
All indicators for Level 3 are met, and some 
or all of the following evidence is 
demonstrated: 
 

 Teacher obtains a thorough 
understanding of individual students’ 
progress, academic needs with regard to 
the lesson objective, and root causes of 
misunderstanding. 

 Teacher creates opportunities for 
students to self-assess their 
understanding of lesson objectives and 
provide feedback to the teacher. 

Possible sources of evidence for this criterion include, but are not limited to: 
classroom observations, reviews of planning materials, reviews of student work 
products, and direct questioning of students during an observation. 
  

Notes: 
1
 Examples of systems and routines to check for student understanding include but are not 

limited to: “fist-of-five,” individual whiteboards, wireless student response tools, or exit slips. 
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I-3 Differentiates instruction for student needs by employing a variety of instructional strategies 

The following best describes a teacher 
performing at Level 1 in this criterion: 
 

 Students engage with lesson content in 
only one way throughout the lesson. 

 Teacher adapts few or no elements of 
the lesson to meet different student 
needs.   

 Students are not able to access the 
lesson at an appropriate level of 
challenge. 

 

The following best describes a teacher 
performing at Level 2 in this criterion: 
 

 Students engage with lesson 
content in multiple ways that are 
appropriate to lesson objectives but 
not necessarily responsive to their 
learning needs. 

 Teacher adapts some elements of 
the lesson’s depth, pace, or delivery 
to meet the needs of most learners, 
although individual students may 
not be able to access the lesson in 
an effective way and/or at an 
appropriate level of challenge. 

 Teacher works to ensure that the 
needs of most students are met by 
providing extra support as needed. 

 

The following best describes a teacher 
performing at Level 3 in this criterion: 

 

 Students engage with lesson 
content in multiple ways

1
 that are 

appropriate to lesson objectives and 
responsive to their needs. 

 Teacher adapts the depth, pace, and 
delivery mode of what is taught in a 
lesson to allow students to access 
the lesson at multiple levels of 
challenge.

2
 

 Teacher provides extra support, 
enrichment, or variation of work in 
order to meet the needs of each 
student, where necessary.

3
 

 Teacher strategically utilizes flexible 
instructional groups and varied 
instructional arrangements that are 
appropriate to the students and to 
the instructional purposes of the 
lesson.  

 Students engage in learning 
experiences or performance tasks 
that allow for interest- or skill-based 
choice in processes or products. 

The following best describes a teacher 
performing at Level 4 in this criterion: 
 
All indicators for Level 3 are met, and some 
or all of the following evidence is 
demonstrated: 
 

 Teacher offers individualized instruction 
based on assessment of student 
progress towards mastery of lesson 
objectives to ensure the lesson is 
challenging and accessible to all 
students. 

 Students collaborate with the teacher to 
design interest-based learning 
experiences or performance tasks that 
demonstrate mastery of the lesson or 
unit objectives. 

 Students know their academic needs 
and actively seek learning experiences 
or tasks that suit their level of mastery 
and their learning profile. 

 

Possible sources of evidence for this criterion include, but are not limited to: 
classroom observations, reviews of planning materials, reviews of student work 
products, and direct questioning of students during an observation. 
  

Notes: 
1
 For example, multiple learning modalities. 

2
 Appraisers should pay particular attention to whether teachers are applying best practices for 

differentiating depth, pace, delivery mode, and providing additional support and enrichment for 
special student populations including English Language Learners, gifted and talented students, 
and students with special learning needs. 

3
 This includes meeting any required student modifications based on IEP goals or language 

proficiency levels. Potential strategies for providing extra support include flexible grouping, 
leveled texts, tiered assignments, extension assignments, or enrichment projects. Houston ISD Appendix Page 288



I-4 Engages students in work that develops higher-level thinking skills 

The following best describes a teacher 
performing at Level 1 in this criterion: 
 

 Teacher provides limited or no 
opportunities for students to engage in 
work that requires higher-level thinking 
skills. 

 Students do not employ higher-level 
thinking skills during the lesson. 

The following best describes a teacher 
performing at Level 2 in this criterion: 
 

 Teacher uses instructional tasks that 
require students to use higher-level 
thinking skills. 

 Teacher provides limited guidance 
and support to students in 
employing higher-level thinking 
skills. 

 Students employ higher-level 
thinking skills during the lesson but 
may not do so in a way substantially 
connected with the mastery of the 
lesson objectives. 

The following best describes a teacher 
performing at Level 3 in this criterion: 

 

 Teacher uses a variety of 
instructional strategies and 
questioning techniques to develop 
students’ higher-level thinking 
skills.

1
 

 Teacher provides students the 
support and guidance (e.g., 
scaffolding) needed to exercise 
higher-level thinking skills. 

 Teacher embeds higher-level 
thinking skills into the lesson 
objective so that mastery of the 
objective requires students to 
meaningfully employ higher-level 
thinking skills. 

 Students employ higher-level 
thinking skills to engage with lesson 
concepts, questions, and tasks and 
to demonstrate understanding of 
the lesson’s objectives.

2
 

The following best describes a teacher 
performing at Level 4 in this criterion: 
 
All indicators for Level 3 are met, and some 
or all of the following evidence is 
demonstrated: 
 

 Students synthesize diverse 
perspectives or points of view during 
the lesson. 

 Students communicate their thinking 
and reasoning processes, and encourage 
their peers to do the same when 
appropriate. 

Possible sources of evidence for this criterion include, but are not limited to: 
classroom observations, reviews of planning materials, and reviews of student work 
products.  

Notes: 
1
 Examples of instructional tasks requiring higher-level thinking skills include: solving problems 

with predictable and non-predictable solutions, noticing patterns and finding relationships, 
generating hypotheses, planning tasks to address problems, generating reasonable arguments 
and explanations, predicting outcomes, assessing progress toward goals, communicating about 
learning, engaging in advanced level reading and writing tasks. 

2
 Examples of higher-level thinking skills include: reflecting on learning, generating new insights, 

asking questions, making decisions, analyzing, classifying, comparing, evaluating, explaining, 
summarizing, synthesizing, and solving problems. Teachers are encouraged to refer to Bloom’s 
Taxonomy and the Rigor/Relevance Framework as reference guides for understanding higher- 
and lower-order cognitive skills and their application. 
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I-5 Maximizes instructional time 

The following best describes a teacher 
performing at Level 1 in this criterion: 
 

 Teacher uses low-impact instructional 
strategies that use class time 
inefficiently and limit students’ 
opportunities to master lesson 
objectives. 

 Students and teacher execute classroom 
routines and procedures in an 
inefficient manner that results in 
significant loss of instructional time, or 
teacher does not design or reinforce 
classroom routines and procedures. 

 Students are idle while waiting for the 
teacher, or are left with nothing 
meaningful to do for a substantial 
percentage of lesson time. 

 

The following best describes a teacher 
performing at Level 2 in this criterion: 
 

 Teacher selects efficient 
instructional strategies, but may 
spend too much time on a part of 

the lesson.
1
 

 Teacher designs classroom routines 
and procedures, but may not 
consistently implement them or 
model and teach them to students. 

 Students generally engage in 
productive learning activities from 
the start of class until the end of 
class, although students may be idle 
for short periods of time while 
waiting for the teacher to provide 
directions when finishing assigned 
work early, or during transitions. 

 Students execute classroom 
routines and procedures but require 
significant direction from the 
teacher that results in the 
disruption of the learning process. 

The following best describes a teacher 
performing at Level 3 in this criterion: 

 

 Teacher allocates time within a 
lesson by selecting high-impact 
instructional strategies that lead 
students to mastery of lesson 
objectives.

2
 

 Teacher effectively designs, teaches, 
and implements consistent 
classroom routines and procedures 
that allow students to maximize 
time spent on learning activities.

3
 

 Teacher directs classroom aides, 
paraprofessionals, and other 
classroom support personnel in a 
manner that effectively supports 
lesson objectives. 

 Students execute routines and 
procedures in an orderly and 
efficient manner with some 
direction from the teacher. 

 Students engage in productive 
learning activities from the start of 
class until the end of class and little 
time is lost on transitions and other 
non-instructional activities. 

The following best describes a teacher 
performing at Level 4 in this criterion: 
 
All indicators for Level 3 are met, and some 
or all of the following evidence is 
demonstrated: 
 

 Students assume responsibility for 
routines and procedures and execute 
them in an orderly, efficient, and self-
directed manner that requires little or 
no direction from the teacher. 

 Students who finish assigned work early 
engage in meaningful learning activities 
or enrichment assignments related to 
unit objectives without interrupting 
other students’ learning. 

Possible sources of evidence for this criterion include, but are not limited to: 
classroom observations, reviews of planning materials, and reviews of student work 
products. 
  

Notes: 
1
 For example, teacher may select an effective instructional strategy but may spend too much 

time on a “do now,” or spend too much time on direct instruction relative to the time spent on 
guided and independent practice. 

2
 “High-impact”  instructional strategies are those that efficiently result in high levels of student 

learning given limited class time. 

3
 For example, attendance, distributing or organizing materials, lining students up, and 
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I-6 Communicates content and concepts to students 

The following best describes a teacher 
performing at Level 1 in this criterion: 
 

 Teacher explains concepts or skills with 
a lack of clarity or coherence that 
impedes student understanding of 
content. 

 Teacher uses language or explanations 
that are not developmentally 
appropriate. 

 Teacher may convey inaccurate content 
to students or does not communicate 
the information necessary for mastery 
of unit and lesson objectives. 

The following best describes a teacher 
performing at Level 2 in this criterion: 
 

 Teacher explains concepts and skills 
but delivery is not consistently 
organized in a way that effectively 
facilitates learning. 

 Teacher occasionally explains 
content at too high or too low of a 
development level for students or 
inadequately explains new 
vocabulary.  

 Teacher conveys accurate 
information to students but 
inconsistently emphasizes key 
points and enduring 
understandings. 

The following best describes a teacher 
performing at Level 3 in this criterion: 

 

 Teacher explains concepts and skills 
clearly and coherently. 

 Teacher conveys accurate content 
to students. 

 Teacher uses developmentally 
appropriate explanations and 
explains new terms and vocabulary. 

 Teacher emphasizes key points 
needed to master lesson objectives. 

 Teacher communicates content and 
skills using visuals or technology in 
situations where such methods 
facilitate student understanding of 
lesson objectives. 

The following best describes a teacher 
performing at Level 4 in this criterion: 
 
All indicators for Level 3 are met, and some 
or all of the following evidence is 
demonstrated: 
 

 Teacher creates opportunities for 
students to take leadership roles in 
communicating lesson content to each 
other when appropriate. 

Possible sources of evidence for this criterion include, but are not limited to: 
classroom observations, reviews of planning materials, and reviews of student work 
products. 
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I-7 Promotes high academic expectations for students 

The following best describes a teacher 
performing at Level 1 in this criterion: 
 

 Teacher does not consistently convey 
the belief that students will be 
successful in the class or reinforces the 
expectation that students will not meet 
annual learning goals. 

The following best describes a teacher 
performing at Level 2 in this criterion: 
 

 Teacher consistently conveys the 
belief that all students will be 
successful, although that belief may 
not be explicitly tied to 
performance expectations for 
specific goals. 

 Teacher emphasizes the need for 
students to work hard but does not 
connect student effort with lesson 
objectives.  

The following best describes a teacher 
performing at Level 3 in this criterion: 

 

 Teacher communicates and 
reinforces the expectation that all 
students will meet annual learning 
goals and connects this 
achievement to students’ long-term 
or personal goals.

1
 

 Teacher encourages students to 
work hard towards mastering lesson 
objectives and to persist when faced 
with difficult material.

2
 

 Teacher highlights examples of 
recent student work that meet high 
expectations.

3
 

The following best describes a teacher 
performing at Level 4 in this criterion: 
 
All indicators for Level 3 are met, and some 
or all of the following evidence is 
demonstrated: 
 

 Teacher reinforces the expectation with 
students that they will meet annual 
learning goals and creates a sense of 
possibility by articulating specific 
strategies by which individual students 
will overcome academic challenges. 

 

Possible sources of evidence for this criterion include, but are not limited to: 
classroom observations, reviews of planning materials, reviews of student work 
products, and reviews of student progress data and tracking. 
  

Notes: 
1
 The unit objectives, annual goals, and individual learning goals should be the same objectives 

assessed in Criterion PL-1 - “Develops student learning goals,” and Criterion PL-3, “Designs 
effective lesson plans, units, and assessments.” 

2
 This can be observed when students are tasked with a challenging assignment and the teacher 

uses various strategies to encourage and motivate students toward success. 

3
 For example, teacher shows students models of exemplary work when introducing an 

assignment or when students have completed a unit of study. 
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I-8 Students actively participating in lesson activities 

The following best describes a teacher 
performing at Level 1 in this criterion: 
 

 A significant percentage of students are 
disengaged or do not comply with 
teacher directions during direct 
instruction, independent practice, or 
group work. 

The following best describes a teacher 
performing at Level 2 in this criterion: 
 

 Students passively comply with the 
teacher’s directions by completing 
the minimum requirements 
necessary to avoid redirection or 
other negative consequences from 
the teacher.  

 Students complete the minimum 
requirements during independent 
practice or group work. 

The following best describes a teacher 
performing at Level 3 in this criterion: 

 

 Students demonstrate engagement 
during direct instruction by 
participating in and completing 
instructional tasks, volunteering 
responses to questions, following 
teacher directions, and asking 
appropriate questions. 

 Students display active effort in 
learning activities during 
independent and group work. 

The following best describes a teacher 
performing at Level 4 in this criterion: 
 
All indicators for Level 3 are met, and some 
or all of the following evidence is 
demonstrated: 
 

 Students connect mastery of lesson 
objectives to their long-term academic 
and personal goals and interests.

1
 

Possible sources of evidence for this criterion include, but are not limited to: 
classroom observations, reviews of student work products, and direct questioning of 
students during an observation. 
  

Notes: 
1
 This indicator can be assessed through direct interactions with students or when the teacher 

creates opportunities for students to discuss annual learning goals. 
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I-9 Sets and implements discipline management procedures 

The following best describes a teacher 
performing at Level 1 in this criterion: 
 

 Teacher may attempt to redirect 
student behaviors that disrupt the 
learning process, but the intervention 
may not be appropriate to the level of 
student behavior, or those attempts are 
not successful at changing student 
behaviors, or teacher does not address 
misbehavior. 

 Students do not consistently adhere to 
behavioral expectations and rules. 

 

The following best describes a teacher 
performing at Level 2 in this criterion: 
 

 Teacher sets and communicates 
high behavior expectations with 
students.  

 Teacher redirects student behavior 
in a manner that slows lesson 
momentum and disrupts the 
learning process.  

 Teacher assigns consequences for 
misbehavior that are logical, 
appropriate to the level of student 
behavior, and successfully change 
student behaviors, but may not do 
so consistently with all students.  

 Students adhere to behavioral 
expectations and rules, but require 
frequent redirection from teacher. 

The following best describes a teacher 
performing at Level 3 in this criterion: 

 

 Teacher effectively implements 
district and campus discipline 
management procedures. 

 Teacher consistently communicates 
high behavioral expectations with 
students, addresses non-compliance, 
and reinforces appropriate behavior, 
as needed. 

 Teacher maintains lesson momentum 
because there is no inappropriate or 
off-task behavior, or because the 
teacher redirects it in a subtle and 
preventative manner.

1
 

 Teacher consistently follows-through 
with consequences that are logical, 
appropriate to the level of student 
behavior, and effective at changing 
student behavior, when necessary.  

 Students demonstrate a clear 
understanding of behavioral 
expectations and rules through their 
actions. 

The following best describes a teacher 
performing at Level 4 in this criterion: 
 
All indicators for Level 3 are met, and 
some or all of the following evidence is 
demonstrated: 
 

 Students demonstrate a clear 
understanding of behavioral 
expectations and rules through their 
actions and require little or no 
redirection from the teacher. 

 Students demonstrate a sense of 
ownership of behavioral expectations 
by holding each other accountable for 
meeting them. 

 Students express the understanding 
that classroom behavioral 
expectations and rules facilitate 
academic success.  

 

Possible sources of evidence for this criterion include, but are not limited to: 
classroom observations, reviews of classroom management materials, and direct 
questioning of students during an observation. 
  

Notes: 
1
 Appraisers should use discretion in rating this indicator in extreme situations where the 

teacher needs to interrupt the lesson to ensure student safety. 
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I-10 Builds a positive and respectful classroom environment 

The following best describes a teacher 
performing at Level 1 in this criterion: 
 

 Teacher inconsistently demonstrates 
respect for students. 

 Teacher inconsistently communicates 
and reinforces expectations for student 
behavior and positive interactions 
between students. 

 Students’ interactions with the teacher 
and their peers are frequently 
disrespectful. 

 

The following best describes a teacher 
performing at Level 2 in this criterion: 
 

 Teacher demonstrates respect for 
all students but may occasionally 
use a negative tone with students.  

 Teacher communicates 
expectations for positive student 
behavior and interactions between 
students. 

 Students respect the teacher but 
may inconsistently show respect for 
their peers. 

The following best describes a teacher 
performing at Level 3 in this criterion: 

 

 Teacher demonstrates caring and 
respect for all students and creates 
a positive, energetic, and orderly 
climate and culture in the 
classroom.

1
 

 Teacher communicates and 
reinforces expectations for positive 
student behavior and interactions 
between students, including a 
respect for individual, cultural, and 
linguistic differences. 

 Teacher arranges and organizes 
furniture, supplies, reference 
materials, and student work in a 
way that supports learning 
activities. 

 Students demonstrate respect by 
actively listening and responding 
positively to each other and to the 
teacher. 

The following best describes a teacher 
performing at Level 4 in this criterion: 
 
All indicators for Level 3 are met, and some 
or all of the following evidence is 
demonstrated: 
 

 Students demonstrate ownership of 
classroom environment by encouraging 
their peers to interact positively with 
one another. 

 Students cooperate and collaborate 
without teacher direction to support 
their peers and encourage them to 
achieve academic success. 

Possible sources of evidence for this criterion include, but are not limited to: 
classroom observations and direct questioning of students during an observation. 

  

Notes: 
1
 For example, students show interest in each other’s perspectives and demonstrate respect 

when a peer answers a question incorrectly. 
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PR-1 Complies with policies and procedures at school 

Level 1: The following indicators best 
describe a teacher who falls “Far Below 
Expectations” for this criterion: 
 

 Teacher does not comply with federal 
and state laws and policies. 

 Teacher does not follow district and 
local school policies on multiple 
occasions. 

Level 2: The following indicators best 
describe a teacher who falls “Slightly 
Below Expectations” for this criterion: 
 

 Teacher complies with federal and 
state laws and policies. 

 Teacher follows district and local 
school policies although may need 
frequent reminders or monitoring 
to do so. 

Level 3: The following indicators best 
describe a teacher who “Meets 
Expectations” for this criterion: 

 

 Teacher complies with federal and 
state laws and policies. 

 Teacher follows district and local 
school policies. 

Level 4: The following indicators best 
describe a teacher who “Exceeds 
Expectations” for this criterion: 
 

 Teacher complies with federal and 
state laws and policies. 

 Teacher follows district and local 
school policies and finds innovative 
ways and/or invests effort to help 
policies succeed. 

Possible sources of evidence for this criterion include, but are not limited to: 
teacher’s discipline file, tutoring logs, student grade book, review of 
annual/unit/lesson planning materials. 

 
 
Notes: 
“Federal and state laws and policies” may include, but are not limited to, IDEA, 504, Title III, the 
Texas Education Code, and the Texas Administrative Code. 

“District and local school policies” include policies governing: deadlines for lesson plans; 
progress reports and report cards; maintaining accurate and clear attendance, homework and 
grade book records on the school’s student information system; Student Code of Conduct. 

“Finding innovative ways and/or invests effort” may include, but is not limited to, actions where 
the teacher takes leadership roles in developing school or district policy or provides support to 
colleagues to help policies succeed. 
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PR-2 Treats colleagues with respect throughout all aspects of work 

Level 1: The following indicators best 
describe a teacher who falls “Far Below 
Expectations” for this criterion: 
 

 Teacher’s conduct inconsistently reflects 
the Educator’s Code of Ethics. 

 Teacher interacts negatively with 
colleagues and/or supervisors on 
multiple occasions.  

 

Level 2: The following indicators best 
describe a teacher who falls “Slightly 
Below Expectations” for this criterion: 
 

 Teacher’s conduct reflects the 
Educator’s Code of Ethics. 

 Teacher interacts respectfully and 
professionally, with minor 
exceptions, with colleagues and/or 
supervisors. 

Level 3: The following indicators best 
describe a teacher who “Meets 
Expectations” for this criterion: 

 

 Teacher’s conduct reflects the 
Educator’s Code of Ethics. 

 Teacher interacts respectfully and 
professionally with colleagues 
and/or supervisors. 

Level 4: The following indicators best 
describe a teacher who “Exceeds 
Expectations” for this criterion: 
 

 Teacher’s conduct reflects the 
Educator’s Code of Ethics. 

 Teacher interacts respectfully and 
professionally with colleagues and/or 
supervisors, and consistently promotes 
respect and professionalism.  

Possible sources of evidence for this criterion include, but are not limited to: copies 
of communication with colleagues, peer feedback, interactions with the teacher 
outside of the classroom. 

 
 
Notes: 
“Interactions” may include, but are not limited to: written, verbal, and non-verbal interactions. 

“Interacts respectfully and professionally” may include, but is not limited to: proactively 
building positive relationships with colleagues and/or supervisors by making new staff members 
feel welcome or providing colleagues with encouragement and support. 

Appraisers should take into account the teacher’s tone, the context, and others’ reactions into 
consideration when determining whether a teacher interacts respectfully and professionally 
with colleagues or supervisors. For instance, a stern or assertive tone does not necessarily 
constitute disrespect. Similarly, a sarcastic tone can be respectful and demonstrate positive 
rapport even though at other times it can constitute disrespect.  
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PR-3  Complies with teacher attendance policies 

Level 1: The following indicators best 
describe a teacher who falls “Far Below 
Expectations” for this criterion: 
 

 Teacher fails to secure the services of an 
associate teacher in a timely manner 
when planning to be absent from 
school. 

 Teacher fails to secure a leave of 
absence in a timely manner when 
planning to be absent from school for 
an extended period of time. 

 Teacher, on multiple occasions, arrives 
late to school and/or arrives late for 
scheduled classes or other scheduled 
duties.  

Level 2: The following indicators best 
describe a teacher who falls “Slightly 
Below Expectations” for this criterion: 
 

 When the teacher plans to be 
absent from school, the teacher 
complies with district and local 
policies by securing the services of 
an associate teacher in a timely 
manner. 

 When the teacher plans to be 
absent from school for an extended 
period of time, the teacher follows 
district policies and procedures to 
secure a leave of absence. 

 Teacher, with rare exceptions, 
arrives to school on time and is 
punctual for scheduled classes and 
other scheduled duties. 

Level 3: The following indicators best 
describe a teacher who “Meets 
Expectations” for this criterion: 

 

 When the teacher plans to be 
absent from school, the teacher 
complies with district and local 
policies by securing the services of 
an associate teacher in a timely 
manner. 

 When the teacher plans to be 
absent from school for an extended 
period of time, the teacher follows 
district policies and procedures to 
secure a leave of absence. 

 Teacher arrives to school on time 
and is punctual for scheduled 
classes and other scheduled duties. 

Level 4: Not applicable to this criterion 

Possible sources of evidence for this criterion include, but are not limited to: school 
attendance records, teacher’s discipline file. 
 
 
Notes: 
“Scheduled duties” may include, but are not limited to: pick-up times and meetings.  

Appraisers should take note that a teacher should not be penalized in this area for events 
beyond a teacher’s control. Some examples include: the substitute teacher not showing up; the 
district fails to process FMLA paperwork in a timely manner; unforeseeable events that cause 
the teacher to be late (e.g., car accident, illness of a child). 
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PR-4 Dresses professionally according to school policy 

Level 1: The following indicators best 
describe a teacher who falls “Far Below 
Expectations” for this criterion: 

 Teacher consistently dresses in a 
manner that is inappropriate for the 
teacher’s job assignment, or in a 
manner that fails to reflect positively on 
the district and ignores appraiser 
feedback on multiple occasions.  

Level 2: The following indicators best 
describe a teacher who falls “Slightly 
Below Expectations” for this criterion: 

 Teacher dresses in a manner that is 
appropriate for the teacher’s job 
assignment and in a manner that 
reflects positively on the district, 
although may require individualized 
feedback or guidance to do so. 

Level 3: The following indicators best 
describe a teacher who “Meets 
Expectations” for this criterion: 
 

 Teacher dresses in a manner that is 
appropriate for the teacher’s job 
assignment and in a manner that 
reflects positively on the district. 

 
 

Level 4: Not applicable to this criterion 

Possible sources of evidence for this criterion include, but are not limited to: 
teacher’s discipline file, interactions with the teacher. 
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PR-5 Collaborates with colleagues  

Level 1: The following indicators best 
describe a teacher who falls “Far Below 
Expectations” for this criterion: 
 

 Teacher resists or avoids collaboration 
and/or does not collaborate and share 
new ideas with colleagues.  

 

 Teacher resists or avoids participating in 
school work teams and committees.  
 

 Teacher resists or avoids support from 
colleagues or supervisors. 

Level 2: The following indicators best 
describe a teacher who falls “Slightly 
Below Expectations” for this criterion: 
 

 Teacher shares ideas and new 
approaches with colleagues in an 
effort to drive learning forward in 
every classroom, although requires 
frequent reminders or monitoring to 
do so. 

 Teacher participates and contributes 
to school work teams and 
committees, though requires 
frequent reminders or monitoring to 
do so. 

 Teacher accepts support from 
colleagues or supervisors when 
offered, though requires frequent 
reminders or monitoring to do so.   

Level 3: The following indicators best 
describe a teacher who “Meets 
Expectations” for this criterion: 

 

 Teacher consistently collaborates 
and shares ideas and new 
approaches with colleagues in an 
effort to drive learning in every 
classroom. 

 

 Teacher participates and effectively 
contributes to school work teams 
and committees.  

 

 Teacher seeks and accepts support 
from colleagues or supervisors, as 
needed to drive student learning.  

Level 4: The following indicators best 
describe a teacher who “Exceeds 
Expectations” for this criterion: 
 

 Teacher initiates or leads collaboration 
and the sharing of ideas and new 
approaches with colleagues in an effort 
to drive learning in every classroom. 
 

 Teacher assumes leadership roles in 
school work teams and committees 
and/or seeks opportunities to mentor 
others. 
 

 Teacher seeks and offers support to 
colleagues or supervisors, as needed, to 
drive student learning forward. 

Possible sources of evidence for this criterion include, but are not limited to: copies 
of communication with colleagues, professional development artifacts, meeting 
minutes or agendas.  
 
 
 
Notes: 
Examples of forums where a teacher has the opportunity to collaborate with colleagues may 
include, but are not limited to: team meetings, faculty meetings, data analysis sessions. 
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PR-6 Implements school rules 

Level 1: The following indicators best 
describe a teacher who falls “Far Below 
Expectations” for this criterion: 
 

 Teacher fails to implement school rules 
on multiple occasions, and/or violates a 
school rule that jeopardizes the safety 
of others. 

 

Level 2: The following indicators best 
describe a teacher who falls “Slightly 
Below Expectations” for this criterion: 
 

 Teacher consistently implements 
school rules, although requires 
frequent reminders or monitoring to 
do so. 

Level 3: The following indicators best 
describe a teacher who “Meets 
Expectations” for this criterion: 

 

 Teacher consistently implements 
school rules.  

 

Level 4: The following indicators best 
describe a teacher who “Exceeds 
Expectations” for this criterion: 
 

 Teacher consistently implements school 
rules and promotes positive campus 
culture.  

Possible sources of evidence for this criterion include, but are not limited to: 
teacher’s discipline file, classroom observations, walkthroughs, interactions with the 
teacher outside of the classroom. 
 
 
 
Notes: 
“School rules” may include but are not limited to: the campus discipline management plan; the 
campus safety plan guidelines. 

School rules include campus safety plan guidelines such as fire drill and shelter-in-place drill 
procedures. 

“Promotes positive campus culture” may include: teacher implementation of school rules 
outside of their classroom. 
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PR-7 Communicates with parents throughout the year 

Level 1: The following indicators best 
describe a teacher who falls “Far Below 
Expectations” for this criterion: 
 

 Teacher inconsistently and/or 
ineffectively communicates with 
parents or guardians regarding student 
performance and behavior. 

 

 Teacher consistently fails to respond to 
routine parent contacts within 24-48 
business hours of receiving the initial 
concern or correspondence or fails to 
refer the matter to her/his supervisor. 

 

Level 2: The following indicators best 
describe a teacher who falls “Slightly 
Below Expectations” for this criterion: 
 

 Teacher consistently and effectively 
communicates with parents or 
guardians regarding student 
performance and behavior, though 
requires frequent reminders or 
monitoring to do so. 

 Teacher responds to routine parent 
contacts within 24-48 business hours 
of receiving the initial concern or 
correspondence or refers the matter 
to her/his supervisor, though 
requires frequent reminders or 
monitoring to do so. 

 

Level 3: The following indicators best 
describe a teacher who “Meets 
Expectations” for this criterion: 

 

 Teacher consistently and effectively 
communicates with parents or 
guardians regarding student 
performance and behavior. 

 

 Teacher responds to routine parent 
contacts within 24-48 business 
hours of receiving the initial 
concern or correspondence or 
refers the matter to her/his 
supervisor. 

Level 4: The following indicators best 
describe a teacher who “Exceeds 
Expectations” for this criterion: 
 

 Teacher consistently and effectively 
communicates with parents or 
guardians regarding student 
performance and behavior, and that 
communication leads to changes in 
student behavior. 

 

 Teacher responds to routine parent 
contacts within 24-48 business hours of 
receiving the initial concern or 
correspondence or refers the matter to 
her/his supervisor. 

Possible sources of evidence for this criterion include, but are not limited to: copies 
of communication logs, copies of communication with parents/guardians. 
 
 
Notes: 
Types of parent communication may include, but are not limited to: conferences, letters, email, 
newsletters, and/or phone calls. Teacher should communicate with parents regarding positive 
or negative student performance or behavior. 

 “Effective” communication is verbal or written communication that provides parents or 
guardians with individualized information about their student’s performance, behavior, and 
school events. “Effective” communication is distinguished from a mere notification of receipt or 
any type of fill-in-the-blank letter that does not provide information specific to the student.  
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PR-8 Seeks feedback in order to improve performance 

Level 1: The following indicators best 
describe a teacher who falls “Far Below 
Expectations” for this criterion: 
 

 Teacher inconsistently initiates and 
solicits feedback from instructional 
leaders, colleagues, or outside resources 
to improve instructional effectiveness. 

 

Level 2: The following indicators best 
describe a teacher who falls “Slightly 
Below Expectations” for this criterion: 
 

 Teacher initiates and solicits 
feedback from instructional leaders, 
colleagues, or outside resources to 
improve instructional effectiveness, 
though requires frequent reminders 
or monitoring to do so. 

 

Level 3: The following indicators best 
describe a teacher who “Meets 
Expectations” for this criterion: 

 

 Teacher initiates and solicits 
feedback from instructional leaders, 
colleagues, or outside resources to 
improve instructional effectiveness. 

 
 

Level 4: Not applicable to this criterion 
 
 

Possible sources of evidence for this criterion include, but are not limited to: copies 
of communication with colleagues, student work products, interactions with the 
teacher outside of the classroom. 

 

Notes: 
Examples of how a teacher “initiates and solicits feedback” include teachers that seek reflective 
conversations with instructional leaders and peer observers.   
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PR-9 Participates in professional development and applies learning 

Level 1: The following indicators best 
describe a teacher who falls “Far Below 
Expectations” for this criterion: 
 

 Teacher refuses or avoids collaborating 
with their supervisor to identify 
professional development opportunities 
to enrich instructional effectiveness. 
 

 Teacher inconsistently participates in 
professional learning experiences 
and/or inconsistently applies 
professional learning experiences to 
improve student outcomes.   

Level 2: The following indicators best 
describe a teacher who falls “Slightly 
Below Expectations” for this criterion: 
 

 Teacher collaborates with their 
supervisor to identify professional 
development opportunities to enrich 
instructional effectiveness. 

 Teacher participates and effectively 
implements professional learning 
experiences to improve student 
outcomes, though requires frequent 
reminders or monitoring to do so. 

Level 3: The following indicators best 
describe a teacher who “Meets 
Expectations” for this criterion: 

 

 Teacher collaborates with their 
supervisor to identify professional 
development opportunities to 
enrich instructional effectiveness. 
 

 Teacher participates and effectively 
implements professional learning 
experiences to improve student 
outcomes.   

 

Level 4: The following indicators best 
describe a teacher who “Exceeds 
Expectations” for this criterion: 
 

 Teacher collaborates with their 
supervisor to identify professional 
development opportunities to enrich 
instructional effectiveness. 
 

 Teacher leads professional learning 
experiences that drive student learning 
forward and/or mentors others to 
effectively implement professional 
learning experiences to improve student 
outcomes.  

 

Possible sources of evidence for this criterion include, but are not limited to: sign-in 
sheets for professional development, meeting minutes/agendas, professional 
development artifacts, student work products. 

 

Notes: 
“Professional learning experiences” may include, but are not limited to: school- or district-based 
professional learning activities; state, national, international conferences. School-based 
professional learning experiences may include, but are not limited to, grade-level or 
departmental activities. 
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High schools are not working for large numbers of young 

people. In California, almost a third of new ninth-graders 

drop out before graduating. Another third finish high 

school but lack the academic and technical readiness to 

succeed in college or career. Only a third of high school 

students in California graduate on time and transition 

easily to postsecondary education and lasting career  

success. 

Linked Learning addresses some of the fundamental chal-

lenges facing California’s high schools. Many traditional 

academic programs do not feel relevant to students’ lives 

and aspirations. At the same time, traditional career and 

technical education (CTE) often lacks 

the academic rigor required for access 

to and success in college. Linked Learning 

provides students of all levels and abilities with the best 

possible chance for success to excel in college and career. 

Research shows that Linked Learning students of all 

demographic profiles have higher rates of persistence 

and higher graduation rates than their peers at tradi-

tional high schools, and they are showing strong scores 

on state tests. Visit the Linked Learning Alliance website 

at http://www.linkedlearning.org for reports on Linked 

Learning effectiveness.

What is Linked Learning?
Linked Learning is an approach to education that 

transforms the traditional high school experience 

by bringing together strong academics, a demand-

ing technical education, and real-world experience 

to help students gain an advantage in high school, 

postsecondary education, and careers. Students 

can choose among industry-themed pathways in 

fields such as engineering, arts and media, and 

biomedicine and health. 

Linked Learning:
• Offers students personally-relevant, wholly-

engaging, and rigorous academic and technical 

curricula combined with exposure to real-world 

professions. 

• Helps prepare students to graduate from high 

school well prepared to enter a two-or four-year 

college or university, an apprenticeship and  

formal job training.

• Exposes many students in school to previously 

unimagined college and career opportunities.

• Rigorous academics. The academic component of 

Linked Learning includes college preparatory English 

language arts, mathematics, science, history, and 

foreign language courses.

• Real-world technical skills. A challenging techni-

cal component of three or more courses that help 

students gain the knowledge and skills that can give 

them a head start on a successful career.

• Work-based learning. A series of work-based learn-

ing opportunities that begin with mentoring and 

job shadowing and evolve into intensive internships, 

school-based enterprises, or virtual apprenticeships.

• Personalized supports. Support services including 

counseling and supplemental instruction in reading, 

writing, and mathematics that help students master 

the academic and technical learning. 

ConnectEd and Linked Learning
Fact Sheet

Four Components of Linked Learning

Why Linked Learning?
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2150 Shattuck Avenue, Suite 1200, Berkeley, CA 94704
510.849.4945 

Email: info@ConnectEdCalifornia.org

For more information visit us online at www.ConnectEdCalifornia.org 

Supporting Linked Learning in Action
Through the California Linked Learning District Initiative, 

ConnectEd has helped districts to plan and implement sys-

tems that prepare urban and rural students for success in 

college and career. ConnectEd helps districts to:

• Modify or create policies, structures, and practices  

that support implementation of high-quality pathways;

• Implement systems of Linked Learning that offer  

students a choice of pathway options;

• Develop leadership capacity among district and path-

way leaders to overcome implementation challenges 

and transform the district’s high schools for improved 

student learning outcomes;

• Establish evaluation systems to demonstrate the  

success of Linked Learning;

• Broaden and deepen common understanding of and 

commitment to pursuing a Linked Learning approach  

to high school improvement;

• Build district and site capacity through certification  

to sustain quality pathways over time; and

• Collaborate with and learn from colleagues in other 

districts doing similar work.

Tools and Services
ConnectEd provides technical assistance and coaching to 

support districts and schools. In addition to supporting 

quality pathway development and certifying those path-

ways that meet quality criteria, ConnectEd helps districts 

and schools to:

• Establish a vision and desired outcomes;

• Conduct a capacity and needs assessment to inform 

strategic planning;

• Develop a multi-year implementation plan;

• Build a broad-based coalition to monitor progress and 

share responsibility for results; and

• Train teachers to use performance mapping to develop 

high-quality integrated curriculum and assessments.

ConnectEd also offers tools and industry-themed curricu-

lum to help with quality implementation including:

• A Framework for Developing a System of Linked Learn-

ing Pathways and a corresponding needs assessment 

and planning rubric;

• A “how-to” guide for developing quality pathways;

• ConnectEd Studios, an online platform connecting 

students and teachers with industry professionals and 

offering project planning and professional development 

tools; and

• Multi-disciplinary curriculum in various industry sectors.

Transforming today’s education for tomorrow’s economy

ConnectEd: The California Center for College and Career

ConnectEd helps communities develop systems of Linked Learning pathways so that all students,  

regardless of background, graduate ready for college, career, and life. To advance Linked Learning  

practice, ConnectEd develops tools, supports demonstration projects, provides technical assistance, 

leads collaboration, and promotes policies that expand high-quality pathways. 
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 Featured Programs 

 
For detailed information, please call 713-556-7295 

Or visit our website at http://vschool.houstonisd.org  
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$200.00  per  1/2  credit
$250.00  per  1/2  AP  credit

HISD  Students
Non  HISD  students
Home-‐Bound  Students
Students  who  travel
Grades    9  -‐ 12

Credit  Recovery
Original  Credit

Work  from  Home
Must  have  own  
equipment
Requires  proctored  final  
on  campus
Requires  counselor  
approval

Te
xa
s  
Vi
rt
ua
l  S
ch
oo

l  N
et
w
or
k Fee  is  associated  with  

each  course,  but  each  
campus  may  cover  the  
fee

HISD  Students  Only
Grades  8  -‐ 12

Credit  Recovery
Original  Credit

May  work  from  home
Requires  proctored  final  
on  campus
Requires  counselor  
approval

H
IS
D
  G
ra
du

at
io
n  
La
bs

FREE
HISD  Students  Only
Grades  7 -‐ 12

Credit  Recovery
Original  Credit

Requires  proctored  
unit  exams  and  final  
exam  on  campus
Requires  counselor  
approval

Contact  campus  for  
information

VSD TxVSN Grad Lab 
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The purpose of the HISD Video Exemplars Project is to create a video 
library featuring HISD teachers across various grade levels and content 
areas. These videos are intended to provide teachers and appraisers with: 
 
Visual examples of effective teaching that are aligned to each criterion in 
the Instructional Practice (IP) rubric that feature specific teaching 
techniques, strategies, and classroom routines. 
 
Resources to use during face-to-face trainings, online courses, blended 
learning opportunities, Professional Learning Communities, and individual 
teacher coaching. 

Video Exemplar Project 
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Video Exemplars and PSD Website (www.houstonisdpsd.org) 
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Video Exemplars and PSD Website 
Sample of an Effective Practice 
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HISD’s Teacher Appraisal and        
Development System  
System Overview  
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In 2010, HISD launched its Strategic Direction, which is composed of 
five core initiatives. The first ensures that there is an effective teacher 
in every classroom.  

Board of Education  
Goals for HISD from the   

Declaration of Beliefs and Visions 

Effective 
Teacher  
in Every 

Classroom 

Effective 
Principal  
in Every 
School 

Rigorous 
Instructional 
Standards 
&Supports 

Data 
Driven 

Account-
ability 

Culture  
of Trust 
through 
Action 

1 2 3 4 5 
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HISD has prioritized ensuring that there is an effective teacher in every 
classroom because students will succeed when they have great teachers.  

!"#$%&'(#()*+,-.#/)%01()1#231/(/#)31/()3#&(#(4*))*5,-.#/)%01()1#231/(6*./(71#/8(%&(#(/*9(9*.0:(41(
!"#$%&'(#')*#+!'(&!',*-)./0&1(!'(!+('+)#2!'%-3;<((

!"#$%#&'()*&+(*&%(,-*./+$'(01123(

(
!"#$%&'(#(3%'3,-.#0%)7()1#231/()3/*.'3*.)(10151&)#/7(823**0(2#&(8.48)#&)%#007(*6681)(*/(1$1&(

!*141"-(!'(&!'51+-56-"(-%!'#7'*#0'+#)1#/!)#"#41)',-).%2#$"5;<((
!4.56.&'(7*&89:+6(*&%()*.&'(01103(

(
!=($1/7('**:()1#231/(#8(*++*81:()*(#($1/7(4#:(*&1(2#&(5#>1(#8(5.23(#8(#(6.00(71#/?8(:%661/1&21(%&(
01#/&%&'('/*9)3(6*/(8).:1&)8;(@&:11:A()31(16612)(*6(%&2/1#818(%&()1#231/(-.#0%)7(+0-43+'(&!'143-)('

#7'-"8'#(&!2'!5$)-(1#"-*'1"6!+(4!"(A(8.23(#8(/1:.2)%*&8(%&(20#88(8%B1;<((
!"#;%:*<+$'(011=3(

(
CD31(/18.0)8(*6()3%8(8).:7(9100(:*2.51&)()3#)((&!'4#+('143#2(-"('7-)(#2'-77!)(1"%'+($5!"('
*!-2"1"%'%8()31()1#231/;(@&(#::%)%*&A()31(/18.0)8(83*9(9%:1($#/%#)%*&(%&(16612)%$1&188(#5*&'(

)1#231/8;(D31(%551:%#)1(#&:(201#/(%5+0%2#)%*&(*6()3%8(6%&:%&'(%8()3#)(8115%&'07(5*/1(2#&(41(:*&1(
)*(%5+/*$1(1:.2#)%*&(47(%5+/*$%&'()31(16612)%$1&188(*6()1#231/8()3#&(47(#&7(*)31/(8%&'01(6#2)*/;<((

!>$./:-'(7#$&(*&%(,*&%+$9'(?==@3(

(
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Research has shown that effective teachers are critically important 
to student learning. 

Dallas students who start 2nd grade 
at about the same level of math 
achievement… 

After 3 
HIGHLY 

EFFECTIVE 
Teachers 

After 3 
INEFFECTIVE 

Teachers 

…may finish 5th grade math at 
dramatically different levels depending 
on the quality of their teachers. 

Note:  Calculating the effects of 3 teachers requires 4 years of test data; hence starting with scores in 2nd grade and ending in 5th. 

Source:  Jordan, H., Mendro, R., & Weerasinghe, D. (1997).  The Effects of Teachers on Longitudinal Student Achievement. Dallas, TX: Dallas Public Schools 

 

49 
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Effective Teachers Initiative Vision: An effective teacher in every 
classroom, delivering high-quality instruction to all students.  

E5#/)(/12/.%)51&)( F816.0(#++/#%8#08( @&:%$%:.#0%B1:(
)1#231/(8.++*/)(

G19(2#/11/(
+#)39#78(

9#$2':!8';(2-(!%1!+'

<77!)(16!'="+(2$)(1#"'="'>**'?*-++2##4+'

=432#6!5';($5!"('@!-2"1"%'A$()#4!+'
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44% 

*6()1#231/8(8#7()3#)(
HI=E(#00*98(
#++/#%81/8()*(

-))$2-(!*8'-++!++'
)1#231/8?(

%&8)/.2)%*&#0(
+1/6*/5#&21;(

E*./21J(E./$178(*6("@EI()1#231/8(#&:(+/%&2%+#08;((

28% 

*6(+/%&2%+#08(8#7()3#)(
HI=EKLHI=E(
#00*98()315()*(
-))$2-(!*8'-++!++'

)1#231/8?(
%&8)/.2)%*&#0(
+1/6*/5#&21;(

51% 43% 

*6()1#231/8(8#7(
)3#)()31(HI=E(
+/*2188(&!*3+'
(&!4'1432#6!'

)31%/(
%&8)/.2)%*&#0(
+1/6*/5#&21;(

B!+$*(+C'DEFE';$26!8'#7'GHDIJ'K=;L'M!-)&!2+'-"5'FNN'K=;L'O21")13-*+'

MD31(/18+*&81(/#)1(6*/()1#231/8(8./$171:(9#8(NNOA(#&:()31(/18+*&81(/#)1(6*/(+/%&2%+#08(8./$171:(9#8(NPO;(

A better teacher appraisal and development system is a critical first 
step because the previous system, PDAS, did not meet the needs of our 
educators. 
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Teachers, principals, and other stakeholders led a six-month effort to 
design a new teacher appraisal and development system. 

;)&##*/,-+!5';&-2!5'
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2/%)1/%#(#&:(+/*2188Q(L*/1()3#&(RNS(EILT8(
+#/)%2%+#)1:(%&()31(:18%'&(+/*2188(

I1$10*+1:(6%&#0(+/*+*8#0(6*/(#++/#%8#0(+/*2188(
#&:(2/%)1/%#(4#81:(*&(/12*551&:#)%*&8(6/*5(
EILT8(#&:(U*/>%&'(V/*.+8(

W.%0)(/.4/%28(#&:(*)31/()**08(&11:1:()*(
%5+0151&)()31(&19(878)15(

K=;L'?#44$"1(8'
-"5';(-.!&#*5!2+'

H/*$%:1:(%&+.)(*&(EILTA(I=TA(#&:(9*/>%&'(
'/*.+(/12*551&:#)%*&8()3/*.'3*.)()31(
:18%'&(+/*2188(
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2600+ D1#231/8'

500+ E23**0(
#:5%&%8)/#)*/8(

"@EI(+*8)1:(#00(5#)1/%#08(6/*5()31(
:18%'&(+/*2188(*&(#(5!51)-(!5'
0!,+1(!'(&-('&-+'*#%%!5'4#2!'(&-"'
FNHEEE'$"1U$!'61+1(+V'

"@EI(81&)(,10!!.*8'!4-1*'$35-(!+'
*&()31(+/*2188()*(#00()1#231/8(#&:(
+/%&2%+#08;(

"@EI(2!-5H'*#%%!5H'-"5'2!+3#"5!5'
(#'FHFEE'U$!+(1#"+'-"5')#44!"(+'
/121%$1:(47(15#%0(#&:($%#()31(
9148%)1;(

 

(

Collaboration and transparency were top priorities in the design 
process. HISD actively sought feedback from the entire community. 

"@EI(310:((&2!!'3$,*1)'4!!(1"%+'
)*('#)31/(611:4#2>(*&()31(:/#6)(
+/*+*8#0;(
'

DHGWW'(!-)&!2+'-"5'DXD'-332-1+!2+'
)#43*!(!5'-"'#"*1"!'+$26!8'*&()31(
:/#6)(+/*+*8#0;(

NE'(!-)&!2+'-"5'FX'321")13-*+'
3-2(1)13-(!5'1"'7#)$+'%2#$3+')*(
310+(83#+1(8+12%6%2(#8+12)8(*6()31(
:/#6)(+/*+*8#0;(

 

 

 

500+ H#/1&)8'

500+ 
=::%)%*&#0(
2*55.&%)7(
51541/8(

?#44$"1(8'<"%-%!4!"('5$21"%'(&!'L!+1%"'O2#)!++'

="'-**H'(&!'71"-*'32#3#+-*'2!32!+!"(+'1"3$('72#4Y'
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The collaborative design process resulted in a new system that is 
good for students, teachers, and taxpayers. 

Z!"!71(+'#7'(&!'[!0'>332-1+-*'-"5'L!6!*#34!"(';8+(!4'

D31(&19(878)15(&!*3+'!"+$2!'(&-('-**'+($5!"(+'*!-2"'
72#4'!77!)(16!'(!-)&!2+'!6!28'5-8X93%23(9%00(
8%'&%6%2#&)07(/#%81(8).:1&)(#23%1$151&);(
(
D31(&19(878)15('%$18()1#231/8()31(2!%$*-2H'-))$2-(!'
7!!5,-).'(&!8'5!+!26!'-+'32#7!++1#"-*+(#&:(2*&&12)8(
)315(9%)3(1"51615$-*1\!5'+$33#2(')3#)(310+8()315(:*(
)31%/(418)(9*/>(%&()31(20#88/**5;(
(
D31(&19(878)15(310+8("@EI(15!"(178'-"5'&#*5'#"(#'1(+'
,!+('(!-)&!2+'-"5'2-1+!'(&!'U$-*1(8'#7'-**'(!-)&1"%X
93%23(%8(5*/1(%5+*/)#&)()3#&(1$1/(#)(#()%51(931&("@EI(
%8('*%&'()*(3#$1()*(:*(5*/1(9%)3(6191/(/18*./218;(
(

For students 

For teachers 

For taxpayers 

Houston ISD Appendix Page 319



10 

The new system paints a complete picture of each teacher’s 
performance, based on multiple measures in three performance criteria. 

Student  
Performance 

Instructional 
Practice 

Professional 
Expectations 

M&2!!'P-]#2'?21(!21-'
(
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G11:8(@5+/*$151&)A(Z6612)%$1A(*/("%'307(Z6612)%$1;(
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Criteria Category in Focus: Instructional Practice 
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Criteria Category in Focus: Professional Expectations 
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Criteria Category in Focus: Student Performance 
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The new system was also designed to give all teachers the regular 
feedback and individualized support they deserve as professionals. 
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Appraisal and Development Timeline 
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Under the new system, each teacher will have one individual 
responsible for his/her appraisal and development.  

>332-1+!2'B#*!'-"5'B!+3#"+1,1*1(1!+C'
(
• @&:%$%:.#08(2.//1&)07(+1/5%))1:()*(#++/#%81(%&("@EI(
• T*&:.2)8(#00(/1-.%/1:(*481/$#)%*&8(#&:(2*&61/1&218(
• H/*$%:18(9/%))1&(#&:($1/4#0(611:4#2>((
• [18+*&8%401(6*/(1&8./%&'(#22188()*(:1$10*+51&)(*++*/).&%)%18(
• [1$%198(#00(#$#%0#401(8*./218(*6(1$%:1&21()*(:1)1/5%&1(#(
8.55#)%$1(/#)%&'(6*/(1#23()1#231/(

>**'-332-1+!2+'4$+(',!'(2-1"!5'-"5'2!)!16!')!2(171)-(1#"',8'K=;L'
321#2'(#'143*!4!"(1"%'(&!'"!0'+8+(!4V''
'
K=;L'1+')$22!"(*8'5!+1%"1"%'-'"!0'-332-1+-*'+8+(!4'7#2'+)&##*'
*!-5!2+'Q-332-1+!2+R'(&-('01**'-*1%"'01(&'(&1+'"!0'+8+(!4'7#2'(!-)&!2+V'
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Appraisers use a simple lookup table to combine scores in the three 
categories into a single overall rating. 

Student Performance!

1! 2! 3! 4!
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3! NI! NI! E! HE!

4! NI! E! E! HE!
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/#)%&'8;(
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4#2!'(2-"+3-2!"('-"5'-))!++1,*!'
(&-"'$+1"%'3!2)!"(-%!'0!1%&(+A(8%&21(
)1#231/8(2#&(1#8%07(811(93#)()31%/(
/#)%&'8(9*.0:(41(4#81:(*&(#(
+#/)%2.0#/(2*54%&#)%*&(*6(82*/18(%&(
)31()3/11(2/%)1/%#(2#)1'*/%18;(
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(
 

E).:1&)(+/*'/188(#&:(*.)2*518(
:%82.881:(%&(2*&61/1&218((
E).:1&)(+1/6*/5#&21(#2)%$%)%18(#/1(
/16%&1:(9%)3()1#231/8(#&:(+/%&2%+#08(
G#//#)%$1A(1$#0.#)%$1(611:4#2>(*&(
E).:1&)(H1/6*/5#&21(%5+#2)8()31(
8.55#)%$1(#++/#%8#0(/#)%&';(

The Student Performance component of the appraisal and 
development system will be phased in. 

E).:1&)(H1/6*/5#&21(51#8./18(
%&20.:1:(%&()1#231/?8(8.55#)%$1(
#++/#%8#0(/#)%&'8(

DEFF/'

T*&61/1&218A(U#0>)3/*.'38A(a481/$#)%*&8(
T*5+/131&8%$1(611:4#2>(#&:(6*/5#)%$1(/#)%&'8(*&(@&8)/.2)%*&#0(H/#2)%21(#&:(
H/*6188%*&#0(Z^+12)#)%*&8(
E.55#)%$1(#++/#%8#0(/#)%&'(%&20.:%&'(@&8)/.2)%*&#0(H/#2)%21(#&:(H/*6188%*&#0(
Z^+12)#)%*&8(
d*4,1541::1:A(%&:%$%:.#0%B1:(+/*6188%*&#0(:1$10*+51&)(

DEFD/'DEFF/DEFD'
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Professional Support & Development has been restructured to 
provide teachers with individualized support and development.  

?>POe;/Z>;<L'B<;AeB?<;'
OL'?<[MB>@';eOOABM'
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8)/1&')38(#&:(#/1#8(6*/(
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M!-)&!2'5!6!*#34!"('
+3!)1-*1+(+'QML;+R'2*#23(
#&:(2*&&12)()1#231/8(9%)3(
$#0.#401A(8.4Y12),8+12%6%2A(
Y*4,1541::1:(:1$10*+51&)(
*++*/).&%)%18;(

• E5#00(:18%'&()1#5(6*2.81:(*&(
:18%'&%&'()1#231/(:1$10*+51&)(
#0%'&1:()*(3%'3(+/%*/%)7A(
:%8)/%2),9%:1(%&%)%#)%$18;((

•I1$10*+51&)(*6(*&0%&1A(.81/,
21&)1/1:(01#/&%&'()**08()*(
1&3#&21(2*&&12)%$%)7(*6(
)1#231/8()*(/18*./218(#&:()*(
1#23(*)31/;(

•G19(D1#231/(E.++*/)(e(
=W[=faA(51&)*/%&'(

• D1#231/(_1#:1/(+%0*)8(
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The Role of Teacher Development Specialists (TDSs) 

DIE8(#/1(1^+1/%1&21:(1:.2#)*/8(93*(+#/)&1/(9%)3()1#231/8()*(8.++*/)()31%/(
2*&)%&.*.8('/*9)3(#&:(:1$10*+51&)()3/*.'3(#,+!26-(1#"'-"5'7!!5,-).H'
)#-)&1"%H'-"5')#""!)(1#"+'9%)3(/101$#&)(01#/&%&'(1^+1/%1&218;(((
!!!

"*9(D1#231/(I1$10*+51&)(E+12%#0%8)8(9%00(8.++*/)()1#231/8J(

?#-)&'-"5')#""!)(()1#231/8()*(#($#/%1)7(*6(01#/&%&'(*++*/).&%)%18()3#)(
8.++*/)()31%/(2*&)%&.*.8(:1$10*+51&)'

A,+!26!(#&:(+/*$%:1()1#231/8(9%)3(6*/5#)%$1(611:4#2>(#0%'&1:(9%)3()31(
@&8)/.2)%*&#0(H/#2)%21(/.4/%2(

;$33#2(()1#231/8()*(1&8./1(#++0%2#)%*&(*6(&19(>&*901:'1(#&:(8>%008(
#&:(%5+#2)(*&(8).:1&)(01#/&%&'(

!
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HISD has laid the groundwork in planning for successful, district-wide 
implementation of the new system. 

M2-1"1"%'-"5';$33#2('

@&)1&8%$1(8.551/()/#%&%&'((#&:(2/1:1&)%#0%&'(*6(*$1/(gSS(#++/#%81/8(
[1'.0#/A(8)/.2)./1:(8.++*/)(6*/(#++/#%81/8()3/*.'3*.)()31(823**0(71#/(
E)#&:#/:%B1:(+/*)*2*08(#&:(6*/58(
H/*6188%*&#0(E.++*/)(h(I1$10*+51&)(*66%21(/1*/'#&%B#)%*&A(%&20.:%&'(2/1#)%*&(
*6()31(D1#231/(I1$10*+51&)(E+12%#0%8)(/*01(
D/#%&%&'8(6*/(&1#/07(iiASSS()1#231/8(2*&:.2)1:(47(+/%&2%+#08(+/%*/()*()31(
41'%&&%&'(*6()31(823**0(71#/(
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?#"(1"$#$+'=432#6!4!"('#7'(&!';8+(!4'
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• T*&)%&.1:(.81(*6(1,5#%0(.+:#)18(#&:(:1:%2#)1:(9148%)1()*(2*0012)()1#231/8?(
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(
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Recruitment 

Selection 

Hiring/ 
Placement 

Info on 
Performance 

Regular 
Feedback 

Prof. 
Development 

Mentoring/ 
Coaching 

Career 
Pathways 

Retention 

Compensation 

An effective 
teacher 
in every 

classroom 

Putting an effective teacher in every HISD classroom requires a 
comprehensive set of reforms—no single strategy can make it happen. 

E5#/)(
/12/.%)51&)(

F816.0(
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E)/1&')31&(/12/.%)51&)(
#&:(8)#66%&'(+*0%2%18(#&:(
+/#2)%218()*(#))/#2)()*+(
)#01&)(

Z8)#40%83(#(/%'*/*.8(#&:(
6#%/()1#231/(#++/#%8#0(
878)15()*(%&6*/5(>17(
:12%8%*&8(

H/*$%:1(16612)%$1(
%&:%$%:.#0%B1:(8.++*/)(#&:(
+/*6188%*&#0(:1$10*+51&)(
6*/()1#231/8(

a661/(2#/11/(+#)39#78(#&:(
:%661/1&)%#)1:(2*5+1&8#)%*&(
)*(/1)#%&(#&:(01$1/#'1()31(
5*8)(16612)%$1()1#231/8(
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For more information, visit www.HISDeffectiveteachers.org.  
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Agenda 

You are here. 

Time Topic 

8:00-9:30 Introduction and Reflection on 2011-12 Teacher 
Appraisal and End of Year Conference Data  

9:30-9:40 Break 

9:40 – 11:00 Strategies for Increasing Accuracy and Consistency on 
the Instructional Practice Rubric 

11:00 – 12:25 Identifying High-Quality Appraiser-Approved 
Assessments  

12:25 – 1:00 Lunch 

1:00 – 2:30 Identifying High-Quality Student Goals 

2:30 – 2:40 Break 

2:40 – 3:40 A & D System Student Performance Technology Tool 

3:40 – 4:30 Introduction to the A & D System Feedback and 
Development Technology Tool 

4:30 – 4:45 Closing 
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 Reflect on positive outcomes or changes the appraisal and 

development system brought to your school 
 

 Analyze End of Year Conference data, identify key trends and areas for 
improvement 
 

 Identify priorities around implementation of the appraisal and 
development system for SY 2012-2013 
 
 

Session Objectives 

During this session, we will . . . 
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Objective #1: Reflect on positive 
changes or outcomes the appraisal 
and development system brought to 

your school 
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Activity: Looking Back and Moving Forward 
 

1. What are positive outcomes or 
changes the appraisal and 
development system brought to 
your school? What did you do to 
get those outcomes? 
 

2. What are things that were 
difficult about implementing the 
appraisal and development 
system? What would you like to 
do differently? 

Directions 
1. Discuss the following 

questions with a 
small group (7 min) 
 

2. Share with the larger 
group (8 min) 

Houston ISD Appendix Page 338



6 

Objective #2: Analyze End of Year 
Conference data, identify key trends 

and areas for improvement 
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Last year, 9,954 teachers received actionable feedback through the 
End of Year Conference.  

Elementary 
Schools 

Middle 
Schools 

High Schools Overall HISD 

# %  # %  # %  # %  

Teachers Receiving 
Summative Ratings 

5,910 95% 1,783 96% 2,261 89% 9,954 94% 

Data as of 5/22/12 with 94 percent of ratings returned Houston ISD Appendix Page 340
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The majority of our teachers received Level 3 ratings for both Instructional 
Practice and Professional Expectations. 

Data as of 5/22/12 with 94 percent of ratings returned 

2% 
11% 

70% 

17% 

2% 
12% 

70% 

16% 

1% 
11% 

69% 

19% 

Level 1 Level 2 Level 3 Level 4

Final Instructional Practice Ratings 

Elem. Middle High Column1

0% 3% 

78% 

19% 

0% 4% 

79% 

17% 

0% 4% 

77% 

19% 

0% 

Level 1 Level 2 Level 3 Level 4

Final Professional Expectations Ratings 

Elem. Middle High
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Variations in Instructional Practice scores reveal potential strengths and 
areas of development. 

2.90 

2.94 

3.00 

2.98 

3.02 

2.89 

2.88 

3.03 

3.06 

2.98 

3.02 

3.09 

3.17 

PL-1 Student Learning Goals

PL-2 Tracking Student Data

PL-3 Planning Lessons, Units,
Assessments

I-1 Objective-driven Lessons

I-2 Checking for Understanding

I-3 Differentiation

I-4 Higher Level Thinking Skills

I-5 Maximizes Instructional Time

I-6 Communicates Content

I-7 Sets High Expectations

I-8 Students Participating

I-9 Discipline Management

I-10 Classroom Environment

Instructional Practice Criteria: District Average 

Data as of 5/22/12 with 94 percent of ratings returned Houston ISD Appendix Page 342
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A significant portion of teachers received higher Instructional Practice 
ratings at the EOY Conference than they did at the Progress 
Conference. 

  Final IP Rating 
  Level 1 Level 2 Level 3 Level 4 Total 

PC IP 
Rating # % # % # % # % # % 
Level 1 97 38% 130 51% 28 11% 1 0% 256 100% 
Level 2 53 3% 769 37% 1,252 60% 24 1% 2,098 100% 
Level 3 2 0% 160 3% 5,219 85% 788 13% 6,169 100% 
Level 4 0% 0% 194 19% 831 81% 1,025 100% 

Grand Total 152 2% 1059 11% 6693 70% 1644 17% 9548 100% 

  Change to Final Rating 
  Moved Up Moved Down 

PC IP 
Rating % % 
Level 1 62% -- 
Level 2 61% 3% 
Level 3 13% 3% 
Level 4 -- 19% 

N = 2223 N = 409 

Teachers Receiving 
Improved IP Ratings at 

EOY 
 

23% 

Data as of 5/22/12 with 94 percent of ratings returned 

Data included for teachers with all ratings submitted at both PC and EOY 
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Reflection 

1% 

12% 

61% 

26% 

1% 

13% 

62% 

24% 

1% 

11% 

62% 

26% 

1% 

12% 

61% 

26% 

Ineffective Needs Improvement Effective Highly Effective

Summative Appraisal Rating 

Elem. Middle High District

Review the graph and with a partner, discuss the following question: 
 
 Notice that more than 85% of our teachers are “Effective” or “Highly Effective.” 

Does this seem right to you? Why or why not? 
 

Share your thoughts with the group. 
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Now that we have seen where we are as a district, let’s focus on our 
individual school data.  

In this next section we will analyze and discuss the following  
data points: 
 
1. Alignment Between Instruction and Student Outcomes 

 
2. Implications for Instructional Coaching 

 
3. Appraiser Accuracy and Consistency 
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We will analyze each of the three data points by completing a 
guided practice and a follow-up activity. 

Guided Practice 
• In the Guided Practice activity, you and other appraisers will 

analyze each data point using a fictional data set. 
• The purpose of the Guided Practice activity is to become 

familiar with the data point being analyzed.  
 

Follow-Up Activity 
• In each Follow-Up Activity, you and members of your school 

leadership team will analyze each data point using the data in 
your school’s End of Year Conference Report. 

• The purpose of the Follow-Up Activity is to apply the analysis 
from the Guided Practice activity to your school’s data set.  
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Guided Practice 
Data Point 1: Alignment Between Instruction and Student Outcomes*  

School 5 

School 10 
School 6 

School 3 

School 8 

School 2 

School 7 

School 9 

School 4 

School 1 

0
10
20
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40
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90

0 0.5 1 1.5 2 2.5 3 3.5 4

School 11 

Average Final Instructional Practice Ratings 

%
 o

f s
tu
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s p
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sin
g 

 

Which schools have instructional practice ratings that are aligned with student outcomes? 
Which schools show evidence of misalignment? 
 
What factors may contribute to misalignment between instructional practice ratings and 
student outcomes? 
 
What do you think are the possible implications of such misalignment? 

? 

* Data used in this slide is pseudo-data and for training purposes only 
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Follow-Up Activity  
Data Point 1: Alignment Between Instruction and Student Outcomes 

To help with the analysis for this 
data point, look for the following 
on your End of Year Conference 
report: 
 
1. Percentage of low EVAAS 

teachers who received a level 3 
or 4 final Instructional Practice 
rating 
 

2. Percentage of teachers who 
have received a level 3 or 4 
score for every Instructional 
Practice criterion 

In which areas do instructional practice ratings seem aligned with student outcomes on your 
campus? In which areas is there evidence of misalignment? 
 
Where instances of misalignment exist, why do think this is the case? What steps can you 
take to ensure greater alignment? 

? 
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Guided Practice 
Data Point 2: Implications for Instructional Coaching* 

In which IP criteria are these 
teachers strongest? Where do 
they need further 
development? 
 
 
How should this school’s 
leadership team prioritize 
these areas of development? 
Why? 
 
 
 
 
 
 
 

? 

* Data used in this slide is pseudo-data and for training purposes only 
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Follow-Up Activity  
Data Point 2: Implications for Instructional Coaching 

To help with the analysis for this 
data point, look for the 
following on your End of Year 
Conference report: 
 
1. The Instructional Practice 

criteria where teacher 
performance is strongest. 
 

2. The Instructional Practice 
criteria where teacher 
performance needs further 
development. 

 

In which criteria are your teachers' strongest? In which do they need further development? 
 
Do these data align with the development priorities you have set on your campus? 
 
What implications do these data have for next year's priorities for staff development? 
 

? 
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Guided Practice 
Data Point 3: Appraiser Accuracy and Consistency 

Under what instances would it be appropriate to see a wide variance in ratings between 
appraisers? 
 

? 
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Summative Appraisal Ratings Instructional Practice 
Ratings 

Professional 
Expectations Ratings 

Row Labels Ineffective 
Needs 

Improve
ment 

Effective Highly 
Effective 

Grand 
Total 1 2 3 4 1 2 3 4 

 Appraiser 1  3 4 7  4 3  1   2 4 

 Appraiser 2   1 11 9 21   1 13 7   1 14 6 

 Appraiser 3     9 10 19     11 8     14 5 

 Appraiser 4   16 16   7 9   16 

Grand Total 3 5 20 35 63 4 4 31 24 1 1 30 31 

Consider the criteria categories in which appraisers show serious misalignment in 
ratings. What factors may be contributing to this misalignment? 
 
What impact does misalignment among campus appraisers have on the 
administrative team? On teachers? On overall school culture? 
 
 

Guided Practice 
Data Point 3: Appraiser Accuracy and Consistency* 

? 

* Data used in this slide is pseudo-data and for training purposes only 
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Follow-Up Activity  
Data Point 3: Appraiser Accuracy and Consistency 

To help with the analysis for this 
data point, look for the following 
on your End of Year Conference 
report: 
 
1. Instructional Practice criteria 

where your appraiser team are 
most aligned. 
 

2. Instructional Practice criteria 
where your appraiser team are 
least aligned. 

In which criteria categories are your campus's appraisers closely aligned? In 
which areas is there evidence of misalignment? 
 
What factors may contribute to or explain instances of misalignment? 
 
What priorities do you feel this data raise in terms of accuracy and consistency 
on your campus? 

? 
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Objective #3: Identify priorities around 
implementation of the appraisal and 
development system for SY 2012-

2013 
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Exit Ticket 
 

1. Considering the data you just 
analyzed, 
 What will you do differently next 

year around implementation of 
the appraisal and development 
system? 

 What will you do the same? 
 What additional data would be 

useful to you as you analyze next 
year’s progress? 
 

2. Think about those things you will do 
differently. What specific supports do 
you need from your SIO to help you 
accomplish those things? 
 
 

Directions 
1. Answer the 

following questions 
on your exit ticket 
(5 min) 
 

2. Discuss the 
following questions 
with a small group 
(5 min) 

 
3. Share with the 

larger group (6 min) 
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Today’s training will focus on helping you achieve your priorities by 
building on your knowledge and skills to successfully implement the 
appraisal and development system next year. 

Building on Existing 
Skills to Implement the 

A& D System 
 
 
 
 

Building New Knowledge 
on the A & D System 

Requirements 
 
 
 
 

 
 
 
 

Time Topic 

8:00-9:30 Introduction and Reflection on 2011-12 Teacher 
Appraisal and End of Year Conference Data  

9:30-9:40 Break 

9:40 – 11:00 Strategies for Increasing Accuracy and Consistency 
on the Instructional Practice Rubric 

11:00 – 12:25 Identifying High-Quality Appraiser-Approved 
Assessments  

12:25 – 1:00 Lunch 

1:00 – 2:30 Identifying High-Quality Student Goals 

2:30 – 2:40 Break 

2:40 – 3:40 A & D System Student Performance Technology Tool 

3:40 – 4:30 Introduction to the A & D System Feedback and 
Development Technology Tool 

4:30 – 4:45 Closing 
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Grade Span  Writing Performance Tasks 

Middle School 
Mathematics 

MATH 7, Unit 4, pg. 16:  
Two-Column Notes 

  
 
Summarization & Note Taking 
Two-Column Notes  
Divide students into pairs to create a “Pair-
Share” journal. Start by vertically folding a 
sheet of paper in half. Partner A writes on 
the left half, and partner B writes on the 
right half. One student writes an integer 
application problem at the top of the paper.  
Next, everyone becomes silent for the 
duration of the problem. Partner A begins 
by writing one idea s/he has about the 
problem. Partner B then writes a response 
to Partner A. This response could be an 
observation, a question, an elaboration 
(such as drawing a picture), or a next step. 
This silent “Pair-Share” volleys back and 
forth until each partner agrees, in writing, 
that the problem is solved, and tells how 
they know it is solved. Their writings 
should include the strategies that they 
used to evaluate the reasonableness of 
their solution (e.g. estimation, using a 
different strategy, working the problem in 
reverse using the solution obtained, etc.) 
The final statement agreed upon by the 
pair is then recorded into the summary 
section of the note-taking table. 

  

MATH 7, Unit 5, pg. 2:  
Formative Assessment –  

Job-Related Ratios 
   

Job-Related Ratios – Students are 
separated into groups of two or three and 
each group picks an occupational field 
such as cooking, business, sports, or 
science. They then research how ratios 
are used in that field. Use a computer with 
Internet access, newspapers, or 
magazines. Have each group write a list 
of the ratios they discover, explaining how 
they are used. If time allows, each group 
will then present their findings to the class 
as a whole. 

High School 
Mathematics 

Geometry, Unit 10, pg. 2:  
Media Script 

 
 

Media Script – students create a short 
story about transformations. The final 
product should include the story and a 
graph that details the story. 
  

  
  

Algebra 1, Unit 8, pg. 4:  
Formative Assessment Methods for  

Solving Systems 
 

In Formative Assessment – Methods for 
Solving Systems, students work in pairs 
or individually and create a podcast that 
demonstrates a method of solving linear 
equations. Include in the project a group 
self-evaluation as well as an audience 
evaluation. Each team should keep in 
mind they are trying to “sell” the best 
method for solving a system of linear 
equations. 
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HISD  Professional  Support  &  Development  ©  2012  

The  TDS  Personalized  Coaching  Model:  
Teacher   Development   Specialists   are   instructional   coaches   whose   purpose   is   to  
support   continuous  growth  as  effective  educators.  The  coaching  relationship  is  
vitally  important  to  TDS  because  trust  is  central  to  effective  coaching.      
You   can   expect   TDS   to  meet   and   set   goals   with   the   teacher   then   conduct   a   formative  
observation   (which   may   include   videotaping*)   to   identify   a   clear   coaching   focus   in  
collaboration   with   the   teacher.   After   setting   goals   with   the   teacher,   the   TDS   will   then  
employ   coaching   strategies      co-‐planning   then   modeling   new   instructional   practices.  
Research  has  proven  that  teachers  are  most  likely  to  adopt  practices  that  are  powerful  and  
easy  to  implement;  coaching  and  feedback  help  teachers  to  perfect  new  approaches**.  The  
frequency  of  support  will  depend  on  the  level  of  teacher  and  campus  need  and  interest.  

  

        

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

*     Videotaping   practice  is  a  highly  valuable  instructional  coaching  tool.    Videotaping  is  
intended  solely  for  teacher-‐coach  reflection:  it  will  only  be  done  with  teacher  consent,  and  video  will  only  
be  shared  with  the  teacher.  

**     The  HISD  coaching  model  is  grounded  in  the  research  and  practice  of  Jim  Knight.    For  more  information,  
http://www.instructionalcoach.org/.  

  

Observe  and  generate  
rubric-‐aligned  feedback  

Collaboratively  reflect,  
debrief,  and  re-‐
examine  goal  

TDS  
COACHING  
MODEL  

Establish  and  maintain  a  
positive  teacher-‐coach  

relationship  

  

Conduct  a  formative  
observation  

Facilitate  a  teacher-‐
coach  conversation  to  
identify  teacher  goal  

  

Select  an  instructional  
strategy  and  co-‐plan  

  

Model  and  practice  the  
strategy  
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Building a Better Teacher Appraisal and Development System:  
Instructional Practice in Detail 
  
The  following  document  describes  the  process  that  appraisers  will  use  to  determine  a  teacher
rating  in  the  new  teacher  appraisal  and  development  system.  
  
What  specific  criteria  will  determine   ?  
  

Instructional  Practice  Criteria  
Instruction  

a) Facilitates  organized,  student-‐centered,  objective  driven  lessons  
b) Checks  for  student  understanding  and  responds  to  student  misunderstanding  
c) Differentiates  for  student  needs  by  employing  a  variety  of  instructional  strategies  
d) Engages  students  in  work  that  develops  higher-‐level  thinking  skills  
e) Maximizes  instructional  time  
f) Communicates  content  and  concepts  to  students  
g) Promotes  high  academic  expectations  for  students  
h) Students  actively  participating  in  lesson  activities  
i) Sets  and  implements  discipline  management  procedures  
j) Builds  a  positive,  respectful  classroom  environment  
Planning  
a) Develops  student  learning  goals  
b) Collects,  tracks  and  uses  student  data  to  drive  instruction  
c) Designs  effective  lesson  plans,  units,  and  assessments  

  
What  evidence  will  be  use ratings  in  each  Instructional  Practice  criterion?  

 Multiple  sources  of  evidence  will  be  used  to  rate  the  teacher's  Instructional  Practice.  Standards  for  each  
performance  level  for  each  criterion  will  be  clearly  outlined  in  an  Instructional  Practice  rubric.  [See  
Appendix  3  for  a  draft  of  the  complete  Instructional  Practice  rubric.]  T
each  criterion,  appraisers  will  collect  and  use  evidence  from  sources  such  as  classroom  observations,  
planning  documents,  daily  interactions  with  the  teacher,  and  reviews  of  certain  documents  and  artifacts  
(e.g.,  lesson  plans,  classroom  management  plans,  grade  books,  portfolio  of  student  work,  etc).  

 Appraisers  will  have  the  flexibility  to  use  any  measures  collected  throughout  the  course  of  the  year  that  
reflect  the  criteria.    Teachers  will  have  the  option  of  providing  any  source  of  evidence  that  s/he  wishes  
to  inform  the  appraisal.  

  How  will  overall  Instructional  Practice  ratings  be  determined?  

 Appraisers  will  assign  a  score  to  each  Instructional  Practice  criterion  using  a  standardized  rubric.  There  
are  13  criteria  in  all.  Each  criterion  score  will  be  based  upon  a  review  of  multiple  sources  of  evidence  
that  have  been  collected  and  reviewed  up  until  the  time  of  the  rating.    

 Once  each  criterion  has  received  a  score,  the  individual  scores  will  be  totaled  and  an  overall  
Instructional  Practice  rating  of  1,  2,  3,  or  4  will  be  assigned  based  on   totaled  score  
fall  within  a  specific  range.   below  for  an  
example  of  this  process.  
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When  will  overall  Instructional  Practice  ratings  be  determined?  

 Using  standardized  feedback  forms,  teachers  will  be  assigned  a  summative,  final  rating  at  the  end-‐of-‐
year  conference.  

 Teachers  will  also  be  provided  with  a  formative  Instructional  Practice  rating  at  their  mid-‐year  conference  
using  the  same  process  described  above.      

  

Instructional  Practice  Rating  Example  

Below  is  a  table  of  the  potential  ranges  HISD  could  use  to  determine  an  overall  Instructional  Practice  rating.  

Proposed  Instructional  Practice  Score  Ranges  
Overall  IP  Rating   Total  Criterion  Scores  

1   13-‐24  
2   25-‐34  
3   35-‐43  
4   44-‐52  

  
Example:  Ms.  Smith  receives  ratings  to  indicate  that  she  is  performing  at  an  effective  level  in  most  criteria  in  the  
rubrics.    She  has  some  areas  for  development  and  some  areas  of  exceptional  strength.  Based  on  her  totaled  
criterion  scores,  Ms.  Smith  would     

   Instructional  Practice  Criteria   Score  

In
st
ru
ct
io
n  

Facilitates  organized,  student-‐centered,  objective  driven  lessons   3  

Checks  for  student  understanding  and  responds  to  student  misunderstanding   3  

Differentiates  for  student  needs  by  employing  a  variety  of  instructional  strategies   2  

Engages  students  in  work  that  develops  higher  level  thinking  skills   3  

Maximizes  instructional  time   2  

Communicates  content  and  concepts  to  students   3  

Promotes  high  academic  expectations  for  students   3  

Students  actively  participating  in  lesson  activities   4  

Sets  and  implements  discipline  management  procedures   2  

Builds  a  positive,  respectful  classroom  environment   3  

Pl
an

ni
ng
   Develops  student  learning  goals   3  

Collects,  tracks  and  uses  student  data  to  drive  instruction   4  

Designs  effective  lesson  plans,  units,  and  assessments   3  

        
   Instructional  Practice  Criteria  Total   38  

   Instructional  Practice  Rating   3  
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Highly Effective  
Teaching Practices 

A Briefing on Research 
Conducted and Presented by 

Exploring How HISD Teachers Are Accelerating Student 
Progress and Increasing Results & Expectations 

August 2009 
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Why Did HISD Conduct This Study? 
• Teachers have the greatest influence on the 

quality of learning for every child. 

• Having a highly effective teacher in every 
classroom is a high priority for the district. 

• Understanding what highly effective teachers  
do in their classrooms is essential to improving 
teaching and learning district-wide. 

• The study closely aligns with the district’s goal of 
preparing all students to graduate college-  
and career-ready and the core components  
of ASPIRE. 
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Research Design 
Sample Selection 

• HISD identified core teachers in grades 3–8 in math, 
science, language, reading, and social studies who 
were in the top 10% of student gains for two 
consecutive years based on 2006–2007 and  
2007–2008 teacher-level value-added results.  

• Of the 190 teachers in the top 10%, 110 were invited 
to participate. 

• Sixty-five teachers participated, representing 
30 elementary and 12 middle schools. 
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Research Design 
Data addressed the following questions: 

• What do highly effective teachers identify as 
contributing factors to extraordinary effects on 
student growth across student sub-groups? 

• What commonalities exist across the practices of 
highly effective teachers? 

• Can high leverage behaviors be identified and 
understood in such a way that they are 
transferable and coachable? 
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Findings 
Professional Preparation and Practices 

• No visible pattern in the experience levels emerged 
(ranged from 3-24 years). 

• While no pattern in years of experience overall, teachers 
with fewer than 10 years made up 65% of the sample. 

• Only one-third of participants had a Master’s degree. 

• Nearly all teachers reported that they collaborate to  
plan instruction.   

• Nearly all teachers reported that they use  
student performance data to plan instruction. 
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Findings 
The Importance of “Passion,” Beliefs and Disposition 

• Teachers overwhelmingly pointed to their set of values, 
beliefs, and dispositions as explanatory factors in their 
students’ progress. 

• Passion was a key element of their success. 

• Having high expectations and believing that all children  
can learn also were integral elements. 

• These elements presented a challenge, because they  
are hard to quantify and measure. 
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Common Themes of Highly Effective 
Teaching Practices 
1. Instruction that supports ALL students 

2. A consistent and predictable classroom 
environment that is positive, safe, organized, and 
conducive to high-quality learning for ALL students 

3. A child-centered focus that fosters relationships 
and is responsive―teaching to each student’s needs 

4. Professional self-efficacy and continuous 
improvement through collaboration, personalized 
professional development, and  
supportive leadership  
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Instruction that Supports ALL Students 

These teachers discussed a balance between the 
needs of the student and the by-the-book 
standards-based instruction. Components that 
support this finding, include: 

• Student performance data guides instruction 

• The learning process is not a secret 

• Growth is the focus 

• Weaknesses are welcome 
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A Child-Centered Focus 

 Individual students are firmly at the center of a 
highly effective teacher’s practice.  

Additional support components, include: 

• Relationship-building and respect 

• Instruction is facilitated by a positive behavioral 
support model to foster individual student growth 

• Safety – emotional, physical, and academic 

• Student ownership in the classroom 

• Start where the students are and take them where 
the standards say they need to be 
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A Consistent and Predictable Classroom 
Highly effective teachers dedicate a significant amount 
of time, energy, and thought into constructing a 
classroom environment. Factors contributing to this 
positive environment include: 

• Clarity 

• Consistency 

• Routines 
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Professional Efficacy and 
Continuous Improvement 
This theme connects to forces outside of the classroom, 
including the importance of high-quality, personalized 
professional development and supportive leadership. 

• Passion links to professional efficacy 

• Confidence in skills and content knowledge 

• Ability to grow professionally 

• Opportunity to monitor performance and growth 

• Receipt of targeted feedback 

• Recognition for performance improvement and success 
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Sharing the Findings 
In an effort to share this information across the 
district, HISD: 
• Published a research report of the findings 
• Created the Highly Effective Teaching Practices 

DVD, Discussion and Facilitator Guides to be used 
in Professional Learning Communities to reflect 
on, inform, explore, and transform teaching 
practices and student learning 

• Will develop online courses/experiences and other 
materials for practitioners 
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www.houstonisd.org/ASPIRE 
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Action Plan C2: Teaching and Leading 

Goal 1: Increase 
Student 
Achievement 

    

Objectives Strategies Deliverables Timeline Responsibility 
Highly effective 
teacher in every 
classroom 

Providing more 
rigorous instruction; 
using data to modify 
and personalize 
instruction; recruiting, 
developing and 
retaining strong 
teachers 

• Develop IPDP with 
Principal, appraiser and 
Teacher Development 
Specialist 

• Provide individual approach 
to professional development 
and variety of PD options 

• Plan Friday afternoon and 
Saturday Academies to 
rollout DTP and digital 
curriculum training (Power 
Up) using early adopter 
teachers as trainers 

• Identify positions eligible for 
sign-on bonuses based on 
high-need/hard to staff 
school or subject, and CTE 
industry 

• Recruit CTE teachers for 
new Career Academies based 
on industry needs and 
pathways created   

• At end of school year 
for following year 
and ongoing 

 
• Ongoing 
 
• December 2013 and 

ongoing 
 
 
 
 

 
• December-February 

2013 
 
 

 
• February – June 2013 

for cohort 1 

College and Career 
Readiness, 
Curriculum and 
Instruction, School 
Support Officers, 
High School Chief 
Officer, Teachers, 
Principals, Human 
Capital 

Highly effective 
principal in every 
school 

Analyzing school, 
grade, teacher and 
student data to identify 
gaps; guiding 
instruction; teacher 

• School Support Officers 
work with principals on data 
analysis, identifying gaps and 
targeting support to 
teachers/grades/subjects 

• Ongoing 
 
 
 

 

School Support 
Officers, College 
and Career 
Readiness, 
Principals, Human 
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evaluation • School Support Officers 
support principals in 
determining staffing needs 
for Linked Learning and 
Career Academies 

• Administrators and guidance 
counselors receive 
specialized development in 
master scheduling 

• Human Capital recruits and 
selects principals for 
vacancies based on school’s 
planned career theme 

• Principals visit exemplary 
model schools for linked 
learning 

• December – April 
2014 for cohort 1 

 
 

 
• Spring and summer 

2014 
 

 
• April – June 2014 for 

cohort 1 schools 
 

 
• School year 2013-

2013 and fall 2014 for 
cohort 1 

Capital 

Linking learning to 
career aspirations 

Blending career 
education with college 
readiness; 
individualized 
graduation plans; 
delivering instruction 
through digital 
resources, flipped 
learning, and other 
modalities 

• Hire Project Manager 
• Contract with ConnectEd to 

design Linked Learning 
model 

• ConnectEd and Career 
Readiness work with 
principals to develop Linked 
Learning Plan for school 

• Career theme and academies 
chosen by schools 

• Connect Ed provides 
professional development to 
staff at participating schools 
on integrating career-minded 
instruction into curriculum 

• Provide core teachers and 
CTE teachers time to plan 

• February 2014 
• Fall 2013 

 
• December 2013 – 

August 2014 
 

 
• Winter/Spring 2014 

for cohort 1 
 
• Winter/spring 

2013/14 for Cohort 1 
and ongoing 

 
• Summer 2013 for 

College and Career 
Readiness 
 
 
 
 
 
 
School leadership 
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and collaborate within Career 
Academy structure 

• ConnectEd provides teachers 
PD on integrating project-
based learning and work-
based learning 

• PLCs formed within Career 
Academies (or by grade level 
at elementary/middle 
schools) to link learning 

• Hire curriculum writers for 
digital content 

 

cohort 1 and ongoing 
• School year 2013-

2014 for cohort 1 and 
ongoing 

 
• School year 2014-

2015 for cohort 1 and 
ongoing 

 
• Summer 2014 – 

December 2017 

Goal 2: Decrease 
achievement gaps 

    

Objectives Strategies Deliverables Timeline Responsibility 
Better 
accommodate 
students with 
disabilities 

Improved 
implementation of IEP 
goals and 
accommodations; 
invest in technology 
and resources; career 
exploration 

• Establish PLC time for 
general education and special 
education teachers to 
collaborate on strategies for 
SWD 

• Provide special education 
teachers with professional 
development on technology 
available to assist SWD 

• Establish partnerships with 
businesses and expand 
offerings of internships and 
work opportunities to special 
education students 
 

• Train special education 
teachers on Linked Learning 

• Spring 2015 for 
cohort 1 schools 

 
 

 
• Spring 2015 for 

cohort 1 schools 
 

 
• Spring/summer 2014 

– establish business 
partnerships, rollout 
expanded options in 
SY 2014-2015 and 
ongoing 

• SY 2013-2014 for 
cohort 1 and ongoing 

Special Education 
Department, 
College and Career 
Readiness, Special 
Education Teachers, 
Principals, General 
Education Teachers 
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for students with disabilities 
 

Supporting 
students who are 
behind grade level 

Utilize early 
identification tools to 
design and provide 
interventions;  
Provide additional 
learning time to enable 
students to catch up; 
Determine 
personalized options 
for graduation  

• Implement universal 
assessment identifier 
(iStation and Think Through 
Math) at all participating 
schools 

• Implement APEX at all 
participating schools to 
remediate students 

• By Fall 2014 
 
 
 
 

• By Fall 2014 

Curriculum 
Department, 
College and Career 
Readiness 
Department, 
teachers, principals 

Supporting English 
language learners 
and newcomer 
students 

Individual plans 
created by the 
Multilingual 
Department and 
schools 

• Dual language component of 
Career Academies in select 
high schools 

• Dual language 
commendation on diploma 

• SY 2015 
 
 

• Spring 2014 

College and Career 
Readiness 
Department, 
Multilingual 
Department 

Engage families 
and communities 

Develop parent 
relationships to work 
collaboratively toward 
individual student 
goals 

• Informational packet 
prepared, disseminated via 
mail on transition to Career 
Academies to parents at 
participating high schools 

• CTE presents on Career 
Academies at Back to School 
Night 

• Parent participation solicited 
and representatives selected 
at each school to participate  
in planning phase of each 
cohort  

• Parents invited to plan 
College Day (all school 
levels) and participate in 

• Spring 2014 
 
 
 
 

• Fall 2014 
 
 

• Winter 2014 
 
 
 
 

• Ongoing 
 
 

College and Career 
Readiness, College 
Readiness, Family 
and Community 
Engagement, 
Teachers, 
Principals, 
Guidance 
Counselors  
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portions of event 
• Hold college information 

sessions at all high schools 
• Hold college financial 

planning workshops at all 
high schools 

• Trainings available to parents 
on using Data Dashboard, 
Naviance, other tools 

 
• Fall and spring 

annually 
• Winter/spring 

annually 
 

• Fall annually 

Goal 3: Increase 
High School 
Graduation Rate 

    

Objectives Strategies Deliverables Timeline Responsibility 
Increase 
attendance 

Smaller learning 
communities in Career 
Academies for high 
school; tracking tools 
available for principal, 
teacher, student and 
parent to access; 
incentivize attendance; 
engage students in 
meaningful work 

• Professional Development 
for educators on smaller 
learning communities 

• Launch Data Dashboard  
 

• Early adopters selected for 
train-the-trainer model of 
development on Dashboard, 
DTP 

• Develop and implement 
districtwide attendance 
campaign 

• Summer before 
implementation 
year for each cohort 

• School year 2013-
2014 

• Winter 2014 
 
 
 

• Spring 2014 and 
ongoing 

School Support 
Officers, College 
and Career 
Readiness, 
Principals 

Reduce dropout 
rate 

Personalized attention; 
reduce suspensions; 
curb disciplinary 
infractions; student 
advocates 

• Recruit student advocates 
from staff at each school 

• Assign advocates to all 
students and hold training on 
role of advocate/mentor 

• Principal, Shared Decision 
Making Committee at each 
school develops plan to 

• Spring of planning 
year 

• Summer before 
implementation 
 

• Fall of 
implementation 
year 

College and Career 
Readiness, 
Guidance 
Counselors, School 
Support Officers, 
Principals, Shared 
Decision Making 
Committee  
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reduce suspensions 
Individual 
Graduation Plan 

Focus on graduation 
from early age; 
collaboratively plan 
and set goals; family 
engagement 

• Create IGP template, rollout 
to middle, high schools 
(grades 7 – 12) 

• Issue guidelines to schools, 
guidance counselors on 
creating IGP and who should 
be involved 

• Spring 2014 
 
 

• Summer 2014 

College and Career 
Readiness  
Guidance 
counselors 

Goal 4: Increase 
Enrollment in 
Post-secondary 
Education 

    

Objectives Strategies Deliverables Timeline Responsibility 
Increase college 
awareness 

Establish college 
culture at all grade 
levels; 

• Career Cowboy visits all 
participating elementary 
schools 

• College Day occurs at all 
participating schools 

• HISD holds districtwide 
college fair 

• By May 2015 
 
 
• By end of School 

Year 2014-2015 
• School Year 2013-

2014 

College and Career 
Readiness, 
Principals, School 
Support Offices 

Improve college 
preparedness 

Increase number of 
guidance counselors 
and college access 
coordinators; expand 
access to college 
planning tools; expose 
students to college 
culture via visits and 
guests; provide 
information to parents 
and students on 
timelines and financial 
planning 

• Hire college access 
coordinators 

• Hire guidance counselors 
• Purchase Naviance and 

implement at all participating 
middle, high schools 

• Guidance counselors 
schedule college admissions 
visits for entire school year 

• Campus visit schedule 
created 

• Information disseminated to 

• Spring 2014 
 
• Spring 2014 
• September of each 

school year 
 
• Fall of each school 

year 
 
• Fall of each school 

year 
• Fall of each school 

College and Career 
Readiness, 
EMERGE, 
Principals, 
Guidance 
Counselors 
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parents of juniors and seniors 
about timeline for test-taking, 
application submission and 
financial aid deadlines 

• College Readiness plans out 
of town college visits for 
juniors 

year 
 
 
 
• Fall of each school 

year to take place in 
spring 

Accelerate 
learning for 
advanced students 

Offer opportunities to 
earn college credits; 
establish partnerships 
with colleges and 
universities; provide 
more rigorous and 
higher level instruction 
and assignments; 
communicate with 
parents on college 
options for advanced 
students 

• Develop schedule for 
increasing number of AP 
courses offered at 
participating high schools 

• Disseminate course 
information to advanced 
students about relevant dual 
credit courses at area 
colleges/universities 

• Establish timeline for 
certification in CTE courses 

• Plan and host Rigor Institute 
for teachers 

 

• Spring 2014 
 
 

 
• Spring annually 
 

 
 

 
• Ongoing 

 
• August annually 

Guidance 
Counselors, school 
administrators, 
College and Career 
Readiness, 
Professional 
Support and 
Development 
Department 

Goal 5: Increase 
Post-Secondary 
Degree 
Attainment 

    

Objectives Strategies Deliverables Timelines Responsibility 
Support students 
with transition to 
college 

Assist students and 
parents with timelines 
for financial aid; 
provide transition 
program over summer; 
maintain network of 
support in Year 1 of 

• Plan and host college 
financial planning sessions 
for HISD parents and 
students  

• Schools hold FAFSA 
information night 

 

• Ongoing 
 
 
 
• Held each winter or 

spring at 
participating high 

Research and 
Accountability, 
College Readiness, 
College and Career 
Readiness 
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college  
• Create data tracking system 

for HISD graduates post-
secondary education and 
career status 

• Develop Summer Bridge 
Program for graduates 
preparing for first year of 
college 

• Create first year of support 
plan  

• Establish alumni network and 
mentoring program 

schools 
• SY 2014-2015 
 
 

 
• Develop December – 

May 2014 to be held 
each summer 
 

• December 2013 – 
December 2014 

• December 2013 – 
December 2014 

Increase number of 
students 
graduating with 
college credits 

Dual enrollment; 
flexible scheduling; 
increase scores of 3+ 
on AP exam 

• Create catalog of course 
offerings at local colleges 
that satisfy most introductory 
college courses 

• Assist students enrolling in 
online college courses 

• Provide AP test prep books 
to all enrolled students 

• Provide additional tutorials 
prior to AP tests 

• Summer 2014 
 
 

 
• Ongoing 

 
• Spring 2014 and 

ongoing 
• Spring 2014 and 

ongoing 

Curriculum 
Department, 
Advanced 
Academics, College 
and Career 
Readiness, Schools 
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A Declaration of 
Beliefs and Visions
by the 2010 Board of Education

FOREWORD

In recognition of the essential role that public education plays in the Houston community,  
we, the Board of Education of the Houston Independent School District, firmly recommit 
ourselves to providing all children with a high-quality education that aspires to the highest 
academic standards. In doing so, we acknowledge, respect, and appreciate the many  
educational reforms and restructure methods of previous boards and administrations to  
improve student performance in HISD. However, the work is far from finished. Effective  
reform is an ongoing process that requires constant attention and assessment, given the  
dynamic social and economic environment that is public education. To that end—after  
significant deliberation and review of current research and progress—we reaffirm our  
commitment to the children of Houston by establishing a 2010 Declaration of Beliefs and Visions.

We view this Declaration of Beliefs and Visions as the next iteration of change in HISD  
as we address the many challenges in education that we face today. In 1990, the Board of  
Education first released A Declaration of Beliefs and Visions, which established the guiding  
principles for HISD’s significant academic progress and organizational restructuring.  
We gratefully acknowledge this foundational work that formally put our schools front  
and center by focusing on the student-teacher relationship, decentralization, performance  
over compliance, a common core of academic subjects for all students, accountability,  
empowerment, and capacity.

We believe that successful educational reform requires the entire Houston community—
business, labor, civic leaders, parents, educators, and school boards—to come together as  
a coalition to support public schools. Active engagement and involvement are required.  
The Board of Education pledges to work openly with the community to implement a  
shared vision for HISD. We agree that it takes a city to reform an urban school district. 
Accordingly, we invite all who care about children and the future of this great city to join  
us in making the education of Houston’s children our highest civic responsibility.

Greg Meyers, PRESIDENT
Paula M. Harris, FIRST VICE PRESIDENT
Carol Mims Galloway, SECRETARY
Anna Eastman, ASSISTANT SECRETARY

Michael L. Lunceford 
Lawrence Marshall
Harvin C. Moore
Manuel Rodríguez Jr.
Juliet K. Stipeche

2010 BOARD OF EDuCAtIOn
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MAnDAtE FOR CHAnGE

I.  HISD’s greatest strength is its human capital. The 
personal, face-to-face contact between teacher and child will 
always be the central event in education. Changes in the 
district’s structure, governance, and policies underscore the 
importance of this relationship; that is, through reform, they 
exist to support the relationship. In addition, HISD sets high 
expectations for school leadership to inspire creative think-
ing and innovative approaches that lead to instructional and 
operational  
excellence.

•	Employees	identified	as	high	performers	by	using	value-
added data should be rewarded. HISD must establish  
levels of compensation and differentiated salaries driven  
by performance, value-added data, and accountability for  
all employees.

•	Reform	measures	must	focus	on	higher	standards	for	recruit-
ment and selection, job performance and compensation, 
and professional development and career planning, and pro-
vide employees viable career paths within the organization.

II.  Schools must be empowered to develop and implement 
the methods that best achieve their unique and individual 
instructional goals. HISD is fully committed to a decentral-
ized system of schools, giving principals the authority over 
the educational and operational systems. In such a system, 
the Board of Education remains accountable to the public for 
high-quality educational services for all children. The board 
provides guidance and support to schools by establishing clear, 
consistent districtwide goals, high standards and expectations, 
and effective systems of evaluation; but the individual school 
is held accountable for innovation and instructional results 
within those districtwide parameters.

2010 Declaration of 
Beliefs and Visions 
For the Houston Independent School District

The importance of a high-quality education in an 
individual’s success cannot be overstated. The world 
is changing rapidly, and students must be prepared to 
live and work productively in a new economy with 
new technology, new competition, and new expecta-
tions. The Houston Independent School District is 
recognized as one of the premier large urban school 
districts in the nation; therefore, in light of its past 
record of progress, we believe that it can and must do 
even more to keep pace with change. Many of our 
schools are not yet performing to the high academic 
standards we expect them to meet.

Our diverse, vibrant student population, reflecting 
Houston’s international standing, is an asset.  
We must ensure that every student, regardless of  
culture, ethnicity, language, or economic status,  
has both equal opportunity and equal access to  
high-quality education evidenced through results  
of growth and accountability ratings.

That promise is based on the beliefs that:

•	The	overall	student-achievement	level	must	be	 
improved so that after each school year, every  
student makes, at a minimum, one year of  
instructional progress.

•	There	can	be	no	achievement	gap	between	socioeco-
nomic groups and/or children of ethnic diversity.

•	Recruitment	and	retention	of	highly	effective	teach-
ers are the keys to enhancing the quality of education 
and increasing student achievement.

•	The	dropout	rate	is	unacceptably	high	and	must	be	
reduced.

•	Our	schools	must	be	able	to	earn	autonomy.

•	The	level	of	meaningful	parental	engagement	must	
be increased.

•	The	community	has	a	legitimate	voice	in	reform,	 
and responsiveness to community concerns must  
be improved.

These beliefs shape our vision of what the Houston  
Independent School District should be—an educational 
system that:

•	Empowers	schools	to	be	autonomous	and	accountable	 
for performance

•	Offers	school	choice	while	ensuring	equity	of	resources

•	Values	and	cultivates	the	knowledge	and	skills	of	personnel

•	Seeks	meaningful	engagement	with	the	community	in	all	
major decisions

It will require an unwavering commitment to a shared course 
of action to make our beliefs and visions a reality. Above all, 
the results of all reform must have a positive impact on the 
important relationship between the teacher and the student.
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•	Principals	are	the	leaders	of	the	decision-making	process	
affecting their schools, and their leadership is measured not 
only by results but also by their collaboration with teachers, 
parents, and the community.

•	Recognizing	that	schools	are	where	decisions	should	be	
made and that successful decentralization is a function 
of leadership capacity at the school level, the district will 
establish a tiered system of differentiated autonomy focus-
ing on instructional competencies, budgets, and business 
operational systems. Schools demonstrating higher levels of 
student performance, innovation, and operational excellence 
(including school safety) are further empowered with greater 
autonomy and decision-making flexibility. However, other 
schools may need greater support and guidance; and until 
they reach acceptable levels of performance, the district 
must manage for them critical areas such as curriculum, 
professional development, and operational systems.  
When guidance over decision-making is needed, structured 
interventions will help develop the competencies toward 
greater autonomy. Annual performance monitoring of  
instruction, operations, and attractiveness to the commu-
nity served will determine the level of principal autonomy 
or central-office intervention at the school.

III.  School choice must remain an integral part of the 
HISD system. School choice ignites the spirit of competition, 
motivates excellence, promotes innovation, and empowers 
parents to match their children with the schools that best meet 
their children’s needs. It is important for HISD to focus more 
on developing, improving, and using innovative educational 
tools so that every child at every school has access to the in-
structional program that best suits his or her unique interests.

Equal access to instructional excellence requires adequate and 
equitable allocation of resources. That, in turn, requires fair 
funding formulas. For decades, HISD has been a district of 
choice and a system of schools rather than a school system 
where every campus offers the same programs.

•	HISD	will	offer	a	portfolio	of	schools	to	meet	the	needs	of	
its diverse community of students. All schools, whether they 
are specialty, Magnet, or neighborhood, will be account-
able to identified educational and programmatic standards, 
including a common core of academic subjects, approved by 
the administration and the Board of Education. All students 
are expected to meet those standards.

•	Achievement	gaps	between	student	groups	are	unacceptable.	
Closing achievement gaps requires unequal resources for 
unequal needs. Weighted funding allocations address indi-
vidual differences, allowing the money to follow the child 
in accordance with his or her unique instructional needs 
and thereby ensuring access to the resources that enhance 
student achievement.

•	HISD	must	be	proactive	in	the	early	identification	of	
schools that may have too few students enrolled to provide 
adequate resources. The district must be ready to provide 
the school with appropriate interventions.

IV.  Meaningful engagement is defined as actively listen-
ing to constructive input, collecting and exchanging 
information, and sharing outcomes. The Board of Educa-
tion understands and appreciates the need for constructive 
engagement with both the community and district employees 
and will aggressively solicit their opinions and ideas without 
relinquishing its responsibility as an elected body. As a pub-
licly funded entity, HISD must maintain open and respectful 
relationships, both internally and externally, and be a model 
for a service-oriented culture. Schools belong to the people; 
communities will be engaged in the decision-making process.

•	Everyone	in	HISD,	including	the	board	and	the	superin-
tendent, shall be responsive to the district’s diverse com-
munities. Consistent, meaningful two-way communication 
with those who support the district as well as those with 
differing philosophies is essential to establishing public trust 
and confidence. HISD shall provide parents and the public 
(and, where appropriate, students) with formal, structured 
systems for input into decision-making that sets high 
achievement standards for all children.

•	All	employees	shall	be	encouraged	to	play	a	more	active,	 
visible role in representing the district to the community.

tHE CHAnGE PROCESS

For nearly two decades, the Houston Independent School 
District’s Board of Education has been guided successfully  
by an uncompromising statement of its beliefs and its visions  
for improving education in Houston. We, the 2010 Board  
of Education, will continue to move the district forward.  
We will work openly and creatively with administrators, 
teachers, parents, and community leaders to put into action 
this new mandate for change.

Change is essential if we are to make our children’s education 
our very highest priority. We, alone, cannot effect school  
reform; and we, alone, cannot simply demand it. As our  
predecessors clearly understood, meaningful improvement  
is not a top-down exercise. It must include and involve every-
one at all levels of the organization and the community.  
We pledge to seek input and ownership by those who will be 
most affected by reform and restructuring in HISD, and we 
will guide the superintendent to ensure that HISD is collab-
orative on issues of such importance to the entire community. 
This is a solemn pledge, and it is a privilege to accept this 
great responsibility on behalf of the children of Houston.
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PURPOSE  The Houston Independent School District exists to strengthen the social and economic foundation  
of Houston by assuring its youth the highest-quality elementary and secondary education available anywhere.

STRATEGIC INTENT  To earn so much respect from the citizens of Houston that HISD becomes their  
prekindergarten through grade 12 educational system of choice

GOALS  The district’s primary goal is to increase student achievement.

Primary Goal 1: Increase Student Achievement—HISD student performance will demonstrate gains as  
evidenced by scores on TAKS, SAT, and other state and national tests, thus narrowing the achievement gap,  
and graduating students who are college- and career-ready.

Additional goals are established in support of increasing student achievement, as follows:

Goal 2: Improve Human Capital—The district seeks to create a performance culture that values employees who are 
results-oriented, talented, innovative thinkers; individuals who strive to increase student achievement and contribute to 
the reformation of public education.

Goal 3: Provide a Safe Environment—The district shall create a safe environment conducive to learning for all students 
and provide safety and security measures at district schools and facilities, and while attending district-related events.

Goal 4: Increase Management Effectiveness and Efficiency—The district shall have a decentralized organizational 
structure that will promote autonomy and innovation in schools. With a districtwide commitment to performance over 
compliance and a shared accountability system in place, the district shall employ best practices of administrative prin-
ciples to make optimal use of district resources and taxpayer dollars.

Goal 5: Improve Public Support and Confidence in Schools—The schools belong to the people; hence, the board, 
administration, and support staff are public servants who exist to support the schools and the relationship between teach-
ers, students, and parents. Public confidence will increase as the district increases transparency, accountability at all levels, 
and meaningful engagement of the community.

Goal 6: Create a Positive District Culture—The district’s clearly articulated purpose will serve as the catalyst for creat-
ing a powerful sense of community and a shared direction among personnel, parents, students, and the public. Because 
the district realizes the value of investing in human capital, the district will work to attract and retain the best teachers 
and staff members, and create working conditions in which their talents can flourish. 

CORE VALUES
Safety Above All Else: Safety takes precedence over all else. A safe environment must be provided for every  
student and employee.

Student Learning is the Main Thing: All decisions and actions, at any level, focus on and support  
“the main thing”: effective student learning.

Focus on Results and Excellence: Each employee focuses on results and excellence in individual and  
organizational efforts.

Parents are Partners: Parents are valued partners in the educational process, serving as the child’s teacher in  
the home. All school and district activities will give proper consideration to the involvement of parents.

Common Decency: The district shall be responsive and accountable to the public and its employees.  
Community members and employees shall receive respectful and courteous treatment.

Human Capital: Through recruitment, retention, dismissal and professional-development programs, the district  
will work to make sure students are served by the top talent available, from teachers to superintendents.

HISD is an equal opportunity employer.  It is the policy of the Houston Independent School District not to discriminate on the basis of age, color, handicap or disability,  
ancestry, national origin, marital status, race, religion, sex, veteran status, or political affiliation in its educational or employment programs and activities.

Houston Independent School District

For more information about HISD, visit www.houstonisd.org or call the HISD Information Center at 713-556-6005.    
Sign up for eNews: www.houstonisd.org/subscribe; Follow us on Twitter: www.twitter.com/HoustonISD
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2013-2014 Testing Calendar 

September 2013 

 September 3-9:  

o G/T #1 (G/T applicants and students new to HISD w/out abilities or achievement test 

scores) 

 September 3-12:  

o (BOY) I-Station: ES, MS, & Grade 9 

 September 30 – October 17:  

o (BOY) Pre-K Assessment 

October 2013 

 September 30 – October 17: 

o (BOY) Pre-K Assessment 

 October 16: 

o PSAT/NMSQT 

 October 16-30:  

o ReadiStep 

 October 21-24: 

o TAKS Exit-Level Retest 

 October 21 – XL ELA 

 October 22 – XL Math 

 October 23 – XL Science 

 October 24 – XL S. Studies 

 October 28-November 1:  

o Credit-by-Exam (CBE) – HS only (Students attempting credit recovery or credit 

advancement)  

November 2013 

 October 28-November 1:  

o Credit-by-Exam – HS only (Students attempting credit recovery or credit advancement)  

 November 4-15: 

o (BOY) High Frequency Word Exam (HFWE) 

 November 18-21: 

o G/T Universal K & 5 

December 2013 

 December 2-6:  

o STAAR EOC (Eng. I & Eng. II Reading & Writing) 
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 December 2 – Eng. I Writing 

 December 3 – Eng. I Reading 

 December 4 – Eng. II Writing 

 December 5 – Eng. II Reading 

 December 6 – Eng. I & II Make-Ups 

 December 6-13: 

o Stanford-10/Aprenda-3 (Kindergarten) 

 December 9-13: 

o STAAR EOC (Alg. I, Biology, US History) 

January 2014 

 January 6-April 17: 

o STAAR Alternate 

 January 7-17: 

o (MOY) I-Station: ES, MS, & Grade 9 

 January 11-18:  

o G/T #2 (G/T applicants & LEP students new to HISD) 

 January 13-30: 

o (MOY) Pre-K Assessment 

 January 27-March 7:  

o National Assessment of Educational Progress (NAEP) 

February 2014 

 January 6-April 17: 

o STAAR Alternate 

 January 27-March 7:  

o National Assessment of Educational Progress (NAEP) 

 February 3-14: 

o (MOY) High Frequency Word Exam (HFWE) 

 February 26:  

o SAT Testing 

 February 27-March 5: 

o Non-Target Testing 

March 2014 

 January 6-April 17: 

o STAAR Alternate 

 January 27-March 7:  

o National Assessment of Educational Progress (NAEP) 

 February 27-March 5: 

Houston ISD Appendix Page 389



8/14/13 Page 3 
 

o Non-Target Testing 

 March 3-6: 

o TAKS Exit-Level Retest 

 March 3 – XL ELA 

 March 4 – XL Math 

 March 5 – XL Science 

 March 6 – XL S. Studies 

 March 17-April 11:  

o Texas English Language Proficiency Assessment System (TELPAS) 

 March 31-April 4:  

o STAAR EOC (Eng. I & Eng. II) 

 March 31 – Eng. I 

April 2014 

 January 6-April 17: 

o STAAR Alternate 

 March 17-April 11:  

o Texas English Language Proficiency Assessment System (TELPAS) 

 March 31-April 4:  

o STAAR EOC (Eng. I & Eng. II) 

 April 1 – Eng. II 

 April 2-4 – Eng. I & II Make-Ups 

 April 1-4: 

o STAAR 4 & 7 Writing / 5 & 8 Math and Reading 

 April 1 – Grades 4 & 7 Writing (Day 1) / Grades 5 & 8 Math 

 April 2 – Grades 4 & 7 Writing (Day 2) / Grades 5 & 8 Reading 

 April 3-4 – Make-Ups 

 April 1-11: 

o (EOY) I-Station: ES & Grade 9 

 April 21-24: 

o TAKS Exit-Level Retest 

 April 21 – XL ELA 

 April 22 – XL Math 

 April 23 – XL Science 

 April 24 – XL S. Studies 

 April 21-25: 

o (EOY) High Frequency Word Exam (HFWE) 

 April 21-May 8: 

o (EOY) Pre-K Assessment 

 April 21-May 23: 

o Grade 8 Tech Literacy Assessment (TLA) 
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 April 22-25: 

o STAAR 3-8 

 April 22 – Grades 3-4 & 6-7 Math / Grade 8 S. Studies 

 April 23 – Grades 3-4 & 6-7 Reading / Grades 5 & 8 Science 

 April 24 – Make-Ups 

 April 25 – Make-Ups 

May 2014 

 April 21-May 8: 

o (EOY) Pre-K Assessment 

 April 21-May 23: 

o Grade 8 Tech Literacy Assessment (TLA) 

 May 1-14: 

o (EOY) I-Station: MS 

 March 5-9:  

o STAAR EOC (Alg, I, Biology, US History) 

 May 5-13:  

o Stanford-10/Aprenda-3 (Grades 1-8) 

 May 5-16: 

o AP Exams 

 May 13-16: 

o STAAR/STAAR-M Grades 5 & 8 Retest 

 May 13 – Grades 5 & 8 Math 

 May 14 – Grades 5 & 8 Reading 

 May 15-16 – Make-Ups 

 May 15-21: 

o G/T #3 (G/T applicants) 

June 2014 

 June 9-12: 

o Credit-by-Exam (CBE) – ES & MS only (Students attempting credit recovery or credit 

advancement)  

 June 24-26: 

o STAAR/STAAR-M Grades 5 & 8 Retest 

 June 24 – Grades 5 & 8 Math 

 June 25 – Grades 5 & 8 Reading 

 June 26 – Make-Ups 

July 2014 

 July 7-10: 
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o STAAR EOC (Eng. I, Eng. II, Alg. I, Biology, US History) 

 July 7 – Eng. I only & other non-English subjects 

 July 8 – Eng. II only & other non-English subjects 

 July 9 – Other non-English subjects & all make-ups 

 July 10 – Other non-English subjects & all make-ups  

 July 7-10: 

o TAKS Exit-Level Retest 

 July 7 – XL ELA 

 July 8 – XL Math 

 July 9 – XL Science 

 July 10 – XL S. Studies 
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October  2011,  Volume1,  I ssue 1  

Special Education Newsletter 

Houston Independent School District            Office of Special Education Services 

Universal Design for Learning (UDL) is an 
evidence based practice in education that 
is expanding to benefit all students 
throughout the Houston Independent 
School District.  
 
The Office of Special Education Services 
(OSES) is taking steps to increase the 
opportunities for all students to experience 
flexibility in how instruction is presented, 
how learners respond to instruction, and in 
how learners engage in instruction. UDL 
provides opportunities for all students to 
access materials and environments 
regardless of ability.  
 
The UDL perspective for addressing the 
unique learning needs of students with 
disabilities has been introduced along with       
UDL computer workstations placed in 583 
classrooms across the district. The goal of 
the UDL computer workstations is to 
provide every student with special needs 
an entry point to individualized instruction.   

 

Updates from the Office of  
Special Education Services  

 
 
       

      Parents Speak.  .  .   
 
 
 

“Knowledge is a great voice to parents of special needs children.”
       by Jacqueline Cruse 

I am the parent of two sons with Autism and 
Speech Impairment (Jalen age 12½) and 
(Isaac age 11) and they both have been 
receiving Special Education services with 
HISD since their entrance in public school at 
age three.    Isaac is great at Math, Reading 
and Spelling, and he is extremely computer 
literate.  His teachers have always been 
great at recognizing and fostering his strong 
academic skills.  Jalen is great with 
organizational skills, and he spells very well 
using his Vantage Lite communication 
device.  Both of the kids’ teachers 
throughout the years have always challenged 
them to perform higher and develop new 
skills, sometimes even with much resistance, 
and that’s what makes them great teachers. 
 I have always expressed my appreciation to                                                                                               
the teachers, and their assistants for helping 
my kids grow so much each year. Having 
them know that I appreciate what they do is 
very important to me. 

 
 
Teachers are reporting excitement about 
receiving these units as they begin to 
implement them with students. One 
teacher stated, “I love the new UDL 
workstation! 100% of my students are 
actively engaged and participating.”  
Another teacher reported, “Engages all of 
our students. You can see the excitement in 
their eyes!” 
 
Learn More about UDL at Center for 
Applied Special Technology –www.cast.org 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 

 

 
I always tell parents how important it is 
to understand the Special Education 
process and how it relates to their child. 
It is very important for them to fully 
understand their child’s disability and 
how it may affect their academic 
performance.  Knowledge is a great voice 
to parents of special needs children.  
My kids participate in lots of different 
sports and recreational activities and 
Isaac is becoming an ace bowler. I am 
now looking forward to them becoming a 

vital part of this society as adults. 

                     Dr .  Terry  L.  Gr ier ,  Super intendent  of  Schools  

   Sowmya Kumar,  Ass is tant  Super intendent  for  Specia l  Educat ion  

 

Parent Events 
 

Save the Dates 
 

Houston ISD Parent Meeting 
Hattie Mae White Educational  

Support Center 
 4400 W 18th (77092)  
Rooms 1E01 and 1E02 

 

October 4, 2011 
5:30 – 8:30 PM  

 

 
The ARC of Greater Houston 

3737 Decoma St. Suite E (77092) 
 

Special Education and 
Appropriate Services for 

Students with Autism 
October 17, 2011 
11:00 – 1:00 PM 

 
Special Education 101 

3737 Decoma St. Suite E (77092) 
October 12, 2011 
11:00 – 1:00 PM 

 
DePelchin Children’s Center 
4950 Memorial Drive (77007) 

 
Special Education 101 

October 20, 2011 
5:30 – 7:30 PM 

ABA-SkIP 
7033 Southwest Freeway 

(77074) 
 

Communication 
October 11, 2011 

4:00 – 6:00 PM 
 

Behavior Assessment Part 1 
October 25, 2011 

4:00 – 6:00 PM 
 
 

20th Annual Autism Conference 
Reliant Park Convention Center 

(77054) 
October 13-15, 2011 

 
 

Contact Us  
 

www.houstonisd.org 
 
 
 
 
 
 
 

 
 

 

     
     
     
     
     
     
     
     
     
      
     
     
     

  
_________________ 

 
Acronyms: The Language of     

Special Education 
 
 

ID - Intellectual Disability 
 

LRE – Least Restrictive Environment 

IEP – Individualized Educational Program 
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Autism Corner 

 Safety for Children with Autism 
     by HISD Autism Team 

 

 

Just for Fun 
Who says, “Silence is Golden”? 

     

                  

 
Community Agency 

Information: 
 Harris County MHMRA 

7011 SW Freeway 
Houston, TX, 77074 
24 hour helpline: 713-970-7070 
www.mhmraharris.org 
 
The Mental Health and Mental 

Retardation Agency (MHMRA) of 

Harris County offers a very wide 

range of services for children in 

Harris County who have Intellectual 

Disabilities or Pervasive Development 

Disorder to include Autism Spectrum 

Disorders.     For children ages birth 

to 3, in-home services are available 

through Early Childhood Intervention 

(ECI) 713-970-4900.  For children 3 to 

17, an array of services are available 

including Respite Care; 713-970-7070, 

Home and community Based Services 

(HCS) 713-970-7799 and Consultative 

and Community Services (713-970-

7070).  For additional information 

please visit their website or contact 

your HISD Special Education Social 

Worker at the corresponding 

Education Support Field Office or 

www.houstonisd.org. 

 

 

 
 

“It is my belief that 
seeing only parts of the 
"picture" gives me the 
opportunity to make 

different connections and 
come to radically new 

conclusions that people 
who see it otherwise will 

not be able to.” 
 

Larry Arnold 

 

. 
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AMC Theatres and the Autism Society are 
giving families affected by autism and 
other disabilities an opportunity to enjoy 
their favorite films in a safe and accepting 
environment on a monthly basis with the 
“Sensory Friendly Films” program.  
 
This unique audience can now enjoy their 
favorite movie in an accepting and 
comfortable setting. The movie 
auditoriums will have their lights turned 
up, and the sound turned down. There will 
be no previews or advertisements shown. 
Families will be permitted to bring in their 
own gluten-free snacks. The AMC’s 
“Silence is Golden” policy will not be 
enforced. Families are able to walk 
around, shout or sing and even dance 
unless the safety of others is a concern.  
 
Do not miss the next Sensory Friendly 
Film! Puss in Boots, November 5, 2011. 
Please check with your local AMC Theatre 
for times and locations. 

A Teacher’s Perspective 
                                  by Amy E. Sabalesky 

 

I became a teacher because I wanted to help 
children, like my daughter, who have special 
needs. I am in my third year of teaching special 
education, and I have never felt so fulfilled. I 
understand that each child is unique, and each 
child can learn no matter the level of ability.  
 
Last year, I created an intensively demanding 
reading program. Two students made almost 1 ½ 
years of progress in 1 year. My students met and 
exceeded their objectives. Problem behaviors 
reduced significantly throughout the year. I 
credit my accomplishments to organization, 
consistent classroom management and the 
support of other special education professionals. 
Parents are part of a team working to teach 
their child. I communicated with my parents 
regularly, and I was always available to listen to 
parental concerns and ideas.  
 
I would remind other teachers that all children 
can learn, but some have more obstacles in their 
path. Know that unwanted behaviors are not 
about the teacher. Be consistent and firm with 
classroom rules. Apply positive reinforcement 
strategies and praise often. Students will love 
your classroom, and they will learn more than 
you could have possibly hoped. I have high 
expectations for my students, and they rise to 
the challenge. 
 
Amy Sabalesky is a Special Education teacher at De Zavala 
Elementary School.  She taught Lifeskills before becoming 
the Special Education Chairperson this school year.  

 

Safety is a primary concern of parents and 
school personnel when considering the 
needs of a child with Autism. Some 
children with Autism have difficulty 
navigating the social and physical world; 
including school. If they become easily 
distracted, enjoy exploring,   yearn to visit 
a favorite place, often attempt to escape a 
demand or an anxious situation, are 
pursuing an item related to a special topic 
or have a need to escape an uncomfortable 
sensory experience, they may wander from 
adults or their environment. This can be a 
scary experience for the child as well as 
the adults. This can be compounded if they 
have limited verbal or communication 
skills.  First responders have recognized 
this as a safety issue and addressed the  
needs of caregivers who may have a child 

that wanders by including a special section  

in the Crisis Intervention Team plan. Parents 
can access this through the website for the 
Houston Police Crisis Intervention Team: 
http://www.houstoncit.org/ .  
The CIT officers have all received some basic 
autism awareness training. Included is the link 
to the Autism/Alzheimer’s Emergency Response 
Guide: 
http://www.houstoncit.org/emergency_info.html. 
This links to a form in Spanish and English of 
information that caregivers need to have handy 
when they make a 911 call during a dangerous 
wandering incident. When a call goes into 911, 
the dispatcher is instructed to ask for a CIT 
officer to respond to any call that involves 
mental health or developmental disability. This 
is a valuable resource for caregivers and an 
important step for our first responders in 
Houston. 

 
 Appendix Page 539Houston ISD Appendix Page 394

http://www.mhmraharris.org/
http://www.houstonisd.org/
http://www.houstoncit.org/
http://www.houstoncit.org/emergency_info.html


 
 

 
1 | P a g e     U p d a t e d   1 0 / 2 3 / 2 0 1 2  
 

 
 
 

 
 

2012‐13 

HISD EdPlan 
Guidebook 

 
 
 
 
 
 
 
 
 

Appendix Page 543Houston ISD Appendix Page 395



 
 

 
2 | P a g e     U p d a t e d   1 0 / 2 3 / 2 0 1 2  
 

 
 
 
 

 
Table of Contents  
 
 
HISD EdPlan Guidebook.......................................................................... 3  
 
Tiered Support Plan................................................................................. 7 
 
EdPlan Process Overview........................................................................ 8  
 
EdPlan Calendar........................................................................................9 
 
Campus Readiness Survey……………………………………..................................18  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
This document is intended to provide support on using the HISD EdPlan Guidebook. If you have 
questions about EdPlan  policy or process, or about implementation please contact Ben 
Hernandez  bhernan1@houstonisd.org or Betty Garcia bgarci11@houstonisd.org 
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Welcome to the EdPlan Formative Assessment System training of trainers.  
You have been identified by your principal as key campus personnel in the implantation 
of the EdPlan System.  Your work as part of your EdPlan School Leadership Team is 
crucial for the success of this formative assessment initiative in HISD. 
 
The HISD EdPlan Guidebook is intended to provide HISD educators with guidance on the 
implementation of the EdPlan System. This document includes expectations for the 
EdPlan School Leadership Team, guidelines for formative assessments, guidance around 
assessment naming conventions, and details of the EdPlan Support Protocol.   This is to 
serve the EdPlan School Leadership Teams as a quick reference of HISD guidelines and 
policies for the implementation of the EdPlan System.   
 
School EdPlan Leadership Team 
As the School EdPlan Team you are the most important part of implementation on your 
campus.  You will serve as campus and district leaders by providing training, 
communicating district policy and expectations, supporting teachers, and offering 
feedback for continued improvement in the EdPlan System.   
Resulting from this training, the EdPlan School Leadership Team will be equipped with 
all necessary knowledge and information to train campus end‐users as well as provide 
the first level of support for the school.  The expectation for those in Phase 1 of EdPlan 
Implementation is that training of campuses occurs by the end of November.  HISD’s 
Curriculum, Instruction, and Assessment has worked in collaboration with EdPlan to 
develop a small formative assessment to be loaded in the EdPlan System by mid 
November.  All schools in Phase 1 are to administer this assessment in December.   
 
What are effective formative assessments?  
HISD identifies formatives assessments as a formal or informal process teachers and 
students use to gather evidence for the purpose of informing learning.  Formative 
assessments are not distinguished by the kind of assessment; rather, what defines an 
assessment as formative is the use of the assessment information to effect change in 
instruction and learning.   
 
  “Formative assessments is defined as assessment carried out during the  

instructional process for the purpose of improving teaching or learning.   
…  What makes formative assessment formative is that it is immediately used  
to make adjustments so as to form new learning” (Shepard, 2008, p.281) 
 

Simply put, formative assessments are for both teacher and student to reflect on 
teaching and learning.   
 
Curriculum Quick Checks 
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In collaboration with EdPlan, Curriculum, Instruction, and Assessment has designed 
short Math assessments to be administered and scanned by campuses.  The assessment 
is designated as a Curriculum Quick Check because it is both aligned with the HISD 
pacing calendar and short in length.  This assessment is to serve as a model of what an 
assessment can look like using the EdPlan System.  The Curriculum Quick Checks will be 
provided for 3‐8 Math, Algebra I, Geometry, and Algebra II.  Spanish Math assessments 
will be provided for grade 3‐5.  Curriculum Quick Check 1 will cover content between 
November 5 and November 30.  The expectation is that Math Curriculum Quick Check 
1is to be administered and scanned in the first week of December.  
   
 
Guidance for Assessment Naming Conventions 
Just like paper files, electronic files need to be well‐organized and labeled correctly so 
that they are identifiable and accessible by all employees. Efficient management of 
electronic records begins with accurate file‐naming. The following file naming 
convention incorporates best practices in electronic records management and 
information technology.  
 
Year_Campus_Grade_CourseTeacher_Date 
 
Example: 2012_LantripES_4_SMathHernandez_10‐23 
Other coding may be necessary on your campus. An S in front of Math may be helpful 
when distinguishing between regular math and Spanish Math.  Secondary courses may 
not be grade level specific.  As a result, the course is sufficient. 
 
Example: 2012_BellaireHS_CalculusGarcia_10‐23 
The most important rule of naming conventions is to be consistent. Some choices will 
need to be made as a campus in that affects the entire workgroup –what abbreviations 
to use, etc. Regardless of what the group decides, it is only effective if everyone follows 
the rules consistently. 
 
Support Plan Protocol  
EdPlan will offer three tiers of Customer Support:  

Tier 1 Support 
The Tier 1 EdPlan School Leadership Team will consist of three campus personnel who 
attended the TOTs (Training of Trainers) Session of EdPlan:  

 Provide answer to a customer question, a suggestion of how to accomplish a 
particular task or a workaround to a program issue. 

 Assist with log in questions 

Appendix Page 546Houston ISD Appendix Page 398



 
 

 
5 | P a g e     U p d a t e d   1 0 / 2 3 / 2 0 1 2  
 

 Access to item bank (NWEA) 
 How to create an Assessment 
 Ho w to scan and view assessment results 
 How to create and view reports 
 For those problems not solved at the campus level, the SME’s will contact Tier 2 

support. 

Additional materials and information for campus support may be found at: 
https://secure.d2sc.com/downloads/txhouston.html 

Tier 2 Support 
Ben Hernandez (Curriculum)    Betty Garcia (Student Assessment/Technology)  
713.556.6872        713.349.7460 
bhernan1@houstonisd.org      bgarci11@houstonisd.org 
 
The Tier 2 customer support team will:  

 Follow up with users: answer questions, report the status of a pending issue, 
update customer expectations, or get more information about a pending issue. 

 Escalate unresolved support requests to Tier 3. Work closely with Tier 3 
engineers to analyze, understand, and resolve difficult issues. 

Verify that a pending issue can be ‘closed’ when a satisfactory resolution has been 
provided to users.  

Curriculum Support (Ben Hernandez) 

 Missing  teacher/student 

 System functionality 

 NWEA Item bank  

 Policy questions 

Technology Support (Betty Garcia) 

 Issues scanning 

 Report system bugs 

 Online testing questions  
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Tier 3 Support 

If a support request is still not resolved by Tier 2 support, the support request is then 
escalated to a team of PCG EdPlan for resolution.  

 System Down 

 Fatal Error Messages 

 
In extreme cases where no workaround is available, the pending support request is a 
mission‐critical problem for the user, and the problem results from a defect in the 
program, Tier 3 support will provide a program patch to resolve the problem.  

 

Please refer to the EdPlan Tiered Support document.  
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  EdPlan Tiered Support Plan 

 

 

 

PCG 
EdPlan 

 
 System Down 
 Fatal error 

message

TECHNOL0GY 
SUPPORT TEAM 

 

 Issues scanning
 Report system bugs

 Online testing 
questions 

 
Bertha (Betty) Garcia 

713.349.7460   
bgarci11@houstonisd.org

CURRICULUM 
SUPPORT TEAM 
 

 Missing  
     teacher/student 
 System functionality 
 NWEA Item bank  
  Policy questions 
 

Ben Hernandez 
713.556.6872    
bhernan1@houstonisd.org

EdPlan SCHOOL LEADERSHIP TEAM 
 How to log in 
 How to access and use item bank 
 How to create assessments 
 How to administer assessments 
 How to scan and use assessment results 
 District policies  
https://secure.d2sc.com/downloads/txhouston.html 

Tier 3 Support: 
This is the highest level of 
support. District EdPlan 
Leadership Team will contact 
PCG with issues unable to be 
resolved at district level. 

Tier 2 Support: 
Campus Leadership team who 
cannot resolve an issue will 
contact District EdPlan leadership 
team. 
 

Ben Hernandez (Curriculum) 
713.556.6872 
bhernan1@houstonisd.org 
Betty Garcia (technology)  
713.349.7460 
bgarci11@houstonisd.org

Tier 3 Support: 
This is the first level of support 
for end‐users.  Teachers access 
their EdPlan School Leadership 
Team to resolve basic usage 
issues. If unable, a member of 
the campus team will contact 
District Level Leadership Team. 
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EdPlan Process OverviewEdPlan Process Overview

Phase 1 –Oct Phase 1 –Oct 
Debrief  with 
Administration

‐Assign Roles
‐Determine Date for 

Training‐NovTraining‐Nov
Train Staff

‐Assign Date/Location

DecemberDecember
Jan MayJan MayCampus Training

‐Hardware Plan
‐Submit Campus 
Readiness Survey
Best Practices

Assign Date/Location
‐Prepare materials
‐ Share Campus Protocols
‐Share Vision/ 
Expectations

Implementation

‐EdPlan Prebuilt 
assessment 
‐Monitor

Jan‐MayJan‐May

Monitoring

‐Continue 
I l t ti   d ‐Best Practices

‐Campus Expectations

p
‐Email EdPlan District 
Leadership Team 
confirmation of training

Monitor
‐Run Reports
‐Provide Feedback

Implementation and 
Support to Campus
‐Teachers produce 
Formative Assessments 
using the NWEA bank
Run Reports‐Run Reports
‐Provide Feedback 
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EdPlan Support and Implementation Calendar  

OCTOBER 2012 

Sun Mon Tue Wed Thu Fr i  Sat  

   1 
 

 

2 
 

 

3 
 

 

4 

7 8 
 

9 
 

10 
 

11 12 
 

13 

14 15 
 

16 
 

17 
 

18 
 

19 
 

20 

21 22 
 

23 
 

24 
 

 

25 
 

26 
 

27 

28 29 
 

30 
 

29 
 

 

30 
 

 

31 
 

 

 

Phase 1 
 
Oct 24-Nov 16 
50 Schools 

Phase 1  

Training: 
 
Dates:   
Oct. 24, 25, 29.   
Sessions: 
8:00-12:00 or 12:00-4:00  
 
This training is intended for 
the three campus desig-
nees, Campus Edplan 
Leaership Team.   

Phase 1:  Training  

Phase 1  

Phase 1:  
Training  
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EdPlan Support and Implementation Calendar  

NOVEMBER 2012 

Sun Mon Tue Wed Thu Fr i  Sat  

    1 
 

 

2 
 

 

3 

4 5 
 

 

6 
 

 

7 
 

 

8 
 

 

9 
 

 

10 

11 12 
 

 

13 
 

 

14 
 

 

15 
 

 

16 
 

 

17 

18 19 
 

 

20 
 

 

21 
 

Thanksgiving 
Holiday 

22 
 

Thanksgiving 
Holiday 

23 
 

Thanksgiving 
Holiday 

24 

25 26 
 

 

27 
 

 

28 
 

 
 

29 
 

 

30 
 

 

 

Units of Instruction 

Open Lab: 3:30-6:00 
Ryan - PL8 
Open lab is for the purpose of 
continued development of cam-
pus staff who are seeking extra 
support.   

© Houston ISD Curriculum, Instruction & Assessment  2012-2013 

Call-In Fridays: 11:00-1:00 
Call-In Fridays give campus 
staff using EdPlan the 
opportunity to call and speak 
with District Level Support Team 
to ask questions and discuss 
issues related to EdPlan. 
 

Phase 1  

Phase 1  

Phase 1  

Phase 2  

Phase 2 
 
Nov 27– Jan 31 
114 Schools 

Training: 
 
Dates:   
Nov. 27, 28, 29. 30  
Sessions: 
8:00-12:00 or 12:00-4:00  
 
This training is intended for 
the three campus desig-
nees, Campus Edplan Lead-
ership Team.   

Phase 2: Training  

Open Lab Call-In 
Fridays 

Call-In 
Fridays 
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EdPlan Support and Implementation Calendar  

DECEMBER 2012 

Sun Mon Tue Wed Thu Fr i  Sat  

      1 

2 3 
 

 

4 
 

 

5 
 

 

6 
 

 

7 
 

 

8 

9 10 
 

 

11 
 

 

12 
 

 

13 
 

 

14 
 

 

15 

16 17 
 

 

18 
 

 

19 
 

 

20 
 

 

21 
 

 

22 

23 24 
 

Winter 
Break 

25 
 

Winter 
Break 

26 
 

Winter 
Break 

27 
 

Winter 
Break 

28 
 

Winter 
Break 

29 

 

End 
of 2nd 
9 Weeks 

Call-In Fridays: 11:00-1:00 
Call-In Fridays give campus 
staff using EdPlan the 
opportunity to call and speak 
with District Level Support Team 
to ask questions and discuss 
issues related to EdPlan. 

Phase 2  

Phase 2  

Phase 2  

Open Lab Call-In Fri-
days 

Open Lab Call-In Fri-
days 

Phase 2 
 
Nov 27– Jan 31 
114 Schools 

Open Lab: 3:30-6:00 
Ryan - PL8 
Open lab is for the purpose of 
continued development of 
campus staff who are seeking 
extra support.   
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EdPlan Support and Implementation Calendar  

JANUARY 2013 

Sun Mon Tue Wed Thu Fr i  Sat  

  1 
 

Winter 
Break 

2 
 

Winter 
Break 

3 
 

Winter 
Break 

4 
 

Winter 
Break 

5 

6 7 
 

Student 
Holiday 

8 
 

 

9 
 

 

10 
 

 

11 
 

 

12 

13 14 
 

 

15 
 

 

16 
 

 

17 
 

 

18 
 

 

19 

20 21 
 

Dr ML 
King Day 

22 
 

 

23 
 

 

24 
 

 

25 
 

 

26 

27 28 
 

 

29 
 

 

30 
 

 

31 
 

 

  

Units of Instruction 

Phase 2  

Phase 2  

Phase 2  

Phase 2  

Open Lab 

Open Lab 

Call-In Fri-
days 

Call-In Fri-
days 

Phase 2 
 
Nov 27– Jan 31 
114 Schools 

Open Lab: 3:30-6:00 
Ryan - PL8 
Open lab is for the purpose of 
continued development of 
campus staff who are seeking 
extra support.   

Call-In Fridays: 11:00-1:00 
Call-In Fridays give campus 
staff using EdPlan the 
opportunity to call and speak 
with District Level Support Team 
to ask questions and discuss 
issues related to EdPlan. 

Additional Training  

Additional Training: 
 
Is for those High Schools and 
Middle School larger with a 
student body larger than 
1,500 and seeking to 
designate other campus 
personnel as Campus 
EdPlan Leadership Team.   

© Houston ISD Curriculum, Instruction & Assessment  2012-2013 
Appendix Page 554Houston ISD Appendix Page 406



EdPlan Support and Implementation Calendar  

FEBRUARY 2013 

Sun Mon Tue Wed Thu Fr i  Sat  

     1 
 

 

2 

3 4 
 

 

5 
 

 

6 
 

 

7 
 

 

8 
 

 

9 

10 11 
 

 

12 
 

 

13 
 

 

14 
 

 

15 
 

 

16 

17 18 
 

 

19 
 

 

20 
 

 

21 
 

 

22 
 

 

23 

24 25 
 

 

26 
 

 

27 
 

 

28 
 

 

  

Units of Instruction 

Phase 2  

Call-In Fri-
days 

Phase 3 
 
Feb 12 – May 31 
113 Schools 

Phase 3  

Phase 3  

Phase 2: Training  

Open Lab 

Phase 3  

Call-In Fri-
days 

Training: 
 
Dates:   
Feb. 12, 13, 14. 15  
Sessions: 
8:00-12:00 or 12:00-4:00  
 
This training is intended for 
the three campus desig-
nees, Campus Edplan Lead-
ership Team.   

Open Lab: 3:30-6:00 
Ryan - PL8 
Open lab is for the purpose of 
continued development of 
campus staff who are seeking 
extra support.   

© Houston ISD Curriculum, Instruction & Assessment  2012-2013 

Call-In Fridays: 11:00-1:00 
Call-In Fridays give campus 
staff using EdPlan the 
opportunity to call and speak 
with District Level Support Team 
to ask questions and discuss 
issues related to EdPlan. 
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EdPlan Support and Implementation Calendar  

MARCH 2013 

Sun Mon Tue Wed Thu Fr i  Sat  

     1 
 

 

2 

3 4 
 

 

5 
 

 

6 
 

 

7 
 

 

8 
 

 

9 

10 11 
 

Spring 
Break 

12 
 

Spring 
Break 

13 
 

Spring 
Break 

14 
 

Spring 
Break 

15 
 

Spring 
Break 

16 

17 18 
 

 

19 
 

 

20 
 

 

21 
 

 

22 
 

 

23 

24 25 
 

 

26 
 

 

27 
 

 

28 
 

 

29 
 

Spring 
Holiday 

30 

End 
of 3rd 
9 Weeks 

Additional Training  

Phase 3  

Additional Training: 
 
Is for those High Schools and 
Middle School larger with a 
student body larger than 
1,500 and seeking to 
designate other campus 
personnel as Campus 
EdPlan Leadership Team.   

Phase 3 
 
Feb 12 – Jan 31 
113 Schools 

Phase 3  

Phase 3  

Open Lab 

Call-In Monday: 11:00-1:00 
Call-In Fridays give campus 
staff using EdPlan the 
opportunity to call and speak 
with District Level Support Team 
to ask questions and discuss 
issues related to EdPlan. 

Call-In Fri-
days 
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EdPlan Support and Implementation Calendar  

APRIL 2013 

Sun Mon Tue Wed Thu Fr i  Sat  

 1 
 

 

2 
 

 

3 
 

 

4 
 

 

5 
 

 

6 

7 8 
 

 

9 
 

 

10 
 

 

11 
 

 

12 
 

 

13 

14 15 
 

 

16 
 

 

17 
 

 

18 
 

 

19 
 

 

20 

21 22 
 

 

23 
 

 

24 
 

 

25 
 

 

26 
 

 

27 

28 29 
 

 

30 
 

 

    

 Phase 3  

Phase 3  

Phase 3  

Phase 3  

Phase 3  
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EdPlan Support and Implementation Calendar  

MAY 2013 

Sun Mon Tue Wed Thu Fr i  Sat  

   1 
 

 

2 
 

 
 

3 
 

 

4 

5 6 
 

 

7 
 

 

8 
 

 

9 
 

 

10 
 

 

11 

12 13 
 

 

14 
 

 

15 
 

 

16 
 

 

17 
 

 

18 

19 20 
 

 

21 
 

 

22 
 

 

23 
 

 

24 
 

 

25 

26 27 
 

Memorial 
Day 

28 
 

 

29 
 

 

30 
 

 

31 
 

 

 

 Phase 3  

Phase 3  

Phase 3  

Phase 3  
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EdPlan Campus Readiness Survey 

Campus Name:_______________________________________ Campus #________ 

Campus Rep Contact Information: 
Technology Campus Rep:___________________________________  Title:___________________ 
HISD Email:____________________________________   Phone #: __________________________ 

Fill the table below reflecting the amount, type and condition of scanners currently on your campus.  
(Ex: 1 HP7000 operational/out of service/new/etc.) Add additional models on table in the back page.  

Quantity Scanner Model Current Condition 
 

 
HP n6010 

 

 

 
HP n8420 

 

 

 
HP n8460 

 

 

 
HP Scanjet 7000 

 

New Approved Scanners ( How many do you currently have? (1) How many do you wish to purchase?‐1) 
Quantity  Scanner Model   

 
 
 

 

ScanJet 3000   

 
 
 

 

ScanJet 5000   

 
 
 

 

ScanJet 7000s2   

 

 

HP ScanJet Enterprise 7500   

 

Campus Hardware Plan 
□ My campus plans on purchasing new scanners from HISD approved vendor. 

□ My campus plans to use existing HP scanners that are compatible with EdPlan but understand the 
profiles on the scanner must be interchanged between Campus Online and EdPlan.  
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Additional Scanners: 

Quantity Scanner Model Current Condition 
  

 
 

 
 

  
 
 

 
 

  
 
 

 
 

  
 
 

 
 

 
 
 

     

 
 
 

     

 
 
 

     

 
 
 

     

 
 
 

     

 

Principal’s Designees for additional administrative access: (if technologist write same as above) 

Campus Rep:___________________________________  Title:___________________ 
HISD Email:____________________________________   Phone #: __________________________ 

Principal may email bhernan1@houstonisd.org for additional administrator access for more users. 

 

 

Principal’s Signature :_____________________________________________ Date:______________ 
Please fax the following document Bertha M Garcia  (Betty) fax: 713‐349‐7461 

 or scan and email: bgarci11@houstonisd.org.  
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Program Timeline of Major Activities for  LEA Policy and Infrastructure 
Goals Activities Timeline Responsibility Deliverables/Milestones 
1, 2, 3, 4, 5 Acceptance of grant, hire/identify 

project administrator, establish 
budget, contract with 
independent evaluator 

January 2014 Project Director, HR 
Department 

HISD Board Approval, 
Hire/identify administrator,  
set up project budget through 
Budgeting Department;  
Program activities are 
completed on time and with 
budget. 

1, 2, 3, 4, 5 Create a Secondary 
Transformation Leadership team 
to drive all Project work 

August 2013 Superintendent 
Assistant 
Superintendent College 
and Career Readiness 
Various Department 
leaders 
School leadership 

District-wide implementation; 
Culture shift/change with a 
focus towards college and 
career readiness 

1, 2, 3, 4, 5 Integrate Project goals and 
objects, performance measures, 
and other metrics into the Board 
Monitoring System to ensure 
districtwide  data-driven 
accountability 

Planning: January 
2014 – Aug 2014 
Each cohort: 
C1: 9/14 -8/15 
C2: 9/15 -8/16 
C3: 9/16 -8/17 
C4: 9/17 -8/18 
 

Superintendent, Policy 
Administration, Project 
Director, Project 
Manager 

Inclusion and documentation 
of Project metrics into 
monthly Board Monitoring 
System reports 
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1, 2, 3, 4, 5 Provide all progress and annual 
reports on the status of the 
project too all stakeholders 
through accessible, online web 
page 

C1: 9/14 -8/15 
C2: 9/15 -8/16 
C3: 9/16 -8/17 
C4: 9/17 -8/18 
 

Project Director, 
Project Manager, 
Communications 
Department 

Program progress, reports, 
and updates will be provided 
online on the HISD Web 
portal 

1, 2, 3, 4, 5 Create and provide District and 
campus-based forums, including 
online and through social media 
tools, for the parents, students, 
and community members to 
inform all stakeholders about the 
project and to obtain their input  

Planning: January 
2014 – Aug 2014 
 
C1: 9/14 -8/15 
C2: 9/15 -8/16 
C3: 9/16 -8/17 
C4: 9/17 -8/18 

Project Director, 
Project Manager, 
Communications 
Department  

Documentation of information 
dissemination to various 
stakeholders 

1, 2, 3, 4, 5 Align central office department 
with project goals and objectives 
by providing leadership, 
technical assistance, and serve in 
essential roles within the scope of 
the project 

Planning: January 
2014 – Aug 2014 
 
C1: 9/14 -8/15 
C2: 9/15 -8/16 
C3: 9/16 -8/17 
C4: 9/17 -8/18 

Superintendent, 
Cabinet,  Project 
Director, Project 
Manager 

Documentation of alignment 
and prioritization to support 
Project 

1, 2, 3, 4, 5 Review and update all District 
policies, as needed, to align with 
Project scope, goals, and 
objectives 

Planning: January 
2014 – Aug 2014 
 
C1: 9/14 -8/15 
C2: 9/15 -8/16 
C3: 9/16 -8/17 
C4: 9/17 -8/18 

Superintendent, 
Cabinet,  Policy 
Administration, Project 
Director, Project 
Manager 

Documentation of alignment 
of District policies to support 
Project 

1, 2, 3, 4, 5 Inform  HISD Advisory 
Committees about project goals 
and objectives; obtain input 

Planning: January 
2014 – Aug 2014 
 
C1: 9/14 -8/15 
C2: 9/15 -8/16 

Superintendent, 
Communications 
Department, 
Business/Community 
Relations, Project 

Documentation of information 
dissemination to HISD 
Advisory Committees various 
stakeholders 
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C3: 9/16 -8/17 
C4: 9/17 -8/18 
 
Ongoing 

Director, Project 
Manager 

1, 2, 3, 4, 5 Align district’s school flexibility 
and autonomy policies and 
infrastructure to support Project 
goals and objectives 

C1: 8/15 
C2: 8/16 
C3: 8/17 
C4: 8/18 
 

Superintendent, 
Cabinet,  Policy 
Administration, Project 
Director, Project 
Manager 

Documentation of alignment 
of district school flexibility 
and autonomy policies to 
support Project 

1, 2, 3, 4, 5 Inform and Train participating 
campus principals on  District’s 
school flexibility and autonomy 
policies and infrastructure to 
support Project goals and 
objectives to ensure transparency 
of process and expectations and 
accountability 

Planning: July 
2014 
 
 
C1: 7/15 
C2: 7/16 
C3: 7/17 
C4: 7/18 
 

Superintendent, Project 
Director, Project 
Manager 

Documentation of information 
dissemination and training 

1, 2, 3, 4, 5 Empower Principals with training 
on how to engage their school’s 
Shared Decision-Making 
Committee (SDMC) to support 
the attainment of Project goals, 
objectives, and outcomes 

Planning: January 
2014 – Aug 2014 
 
C1: 9/14 -8/15 
C2: 9/15 -8/16 
C3: 9/16 -8/17 
C4: 9/17 -8/18 
 

Superintendent, Project 
Director, Project 
Manager 

Documentation of information 
dissemination and training 
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1, 2, 3, 4, 5 Identify for each school a campus 
coordinator to serve as a data 
person to assist school with 
tracking student data; District 
will use data to inform all 
decision within the District, 
schools, and classroom. 

Planning: May 
2014 
 
C1: 8/15 
C2: 8/16 
C3: 8/17 
C4: 8/18 

Project Director, 
Project Manager 

Increase in personalization for 
students; Increase in state and 
local assessment rating 

1, 2, 3, 4, 5 Train Principals and campus 
coordinators on scope and 
protocols of evaluation plan for 
collecting of campus data; 
trainings will be scheduled by 
school level (elementary, middle, 
and high school) 

Planning: August 
2014 
 
C1: 8/15 
C2: 8/16 
C3: 8/17 
C4: 8/18 

Project Manager, 
Research and 
Accountability, 
External Evaluator 

Documentation of scheduled 
trainings, sign-in sheets, and 
training materials 

1, 2, 3, 4, 5 Develop career pathways based 
on industry standards; Align 
program offerings across the 
District based on local labor 
market demand, student interest, 
programmatic stackable 
credentials and skills. 

C1: 2/14 -6/15 
C2: 2/15 -6/16 
C3: 2/16 -6/17 
C4: 2/17 -6/18 
 

Project Director, 
Project Manager, 
Secondary School 
Transformation 
Leadership Team, 
Curriculum Department 

Increase in student 
attendance; Increase in 
graduation rates; Decrease in 
dropout rates; Increase in the 
number of career 
certifications; Increase in the 
number of students enrolling 
in the college of their choice. 

1, 2, 3, 4, 5 Place a highly effective teacher in 
every classroom and a highly 
effective principal at every 
school, especially those with 
students who are behind grade 
level and at risk for dropping out 

C1: 9/15 
C2: 9/16 
C3: 9/17 
C4: 9/18 
 

Superintendent, Chief 
of Human Resources, 
Principals, Chief 
School Officers Project 
Director, Project 
Manager 

Increase in passing all state 
assessments; Increase in 
graduation rates; Decrease in 
dropout rates; Increase in the 
number of students attending 
college; Increase in the 
number of students 
completing college within six 
years of attending. 
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1, 2, 3, 4, 5 Professional Development – 
Develop high-quality methods of 
instructional delivery inclusive of 
intensive work-based learning 
directly correspondent to 
program objectives, curriculum 
integration that builds on a 
collaborative process of 
curricular building between core 
and CTE teachers 

C1: 2/15 
C2: 2/16 
C3: 2/17 
C4: 2/18 

Project Director, 
Project Manager, 
Professional 
Development 
Department, 
Curriculum 
Department, College 
and Career Readiness 
Department 

Teachers create lessons that 
integrate CTE and core 
curriculum; Increase in the 
participation level of students 
on class and homework 

1, 2, 3, 4, 5 Personalize the teaching and 
learning for all students  to 
progress and earn credit based on 
demonstrated mastery 

Planning: January 
2014 – Aug 2014 
 
C1: 9/14 -8/15 
C2: 9/15 -8/16 
C3: 9/16 -8/17 
C4: 9/17 -8/18 
 

Project Director, 
Project Manager, 
Principals 

Increase in passing all state 
assessments; Increase in 
graduation rates; Decrease in 
dropout rates; Increase in the 
number of students attending 
college; Increase in the 
number of students 
completing college within six 
years of attending. 

1, 2, 3, 4, 5 To increase personalization, 
HISD students, parents, teachers, 
and schools will use Personal 
Graduation Plans (PGP) to guide 
each student, and his or her 
parents/guardians, to develop a 
personalized plan for graduation 
and beyond that will guide them 
from seventh grade, through high 
school, and into college 

Planning: January 
2014 – Aug 2014 
 
C1: 9/14 -8/15 
C2: 9/15 -8/16 
C3: 9/16 -8/17 
C4: 9/17 -8/18 
 

Project Director, 
Project Manager, 
Principals 

Increase in passing all state 
assessments; Increase in 
graduation rates; Decrease in 
dropout rates; Increase in the 
number of students attending 
college; Increase in the 
number of students 
completing college within six 
years of attending. 

1, 2, 3, 4, 5 To increase personalization, 
provide students the opportunity 
to demonstrate mastery of 
standards at multiple times and in 

Planning: January 
2014 – Aug 2014 
 
C1: 9/14 -8/15 

Project Director, 
Project Manager, 
Principals 

Increase in passing all state 
assessments; Increase in 
graduation rates; Decrease in 
dropout rates; Increase in the 
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multiple comparable ways 
through (1) District Funded 
Programs; (2) State Funded 
Programs and (3) Special Test 
Programs – K-12 and 
opportunities and supports to 
earn college credits and to 
become college and career ready 

C2: 9/15 -8/16 
C3: 9/16 -8/17 
C4: 9/17 -8/18 
 

number of students attending 
college; Increase in the 
number of students 
completing college within six 
years of attending. 

1, 2, 3, 4, 5 Provide students and parents with 
Personalized College and Career 
Readiness Tools and Supports 
(e.g., AVID, Naviance, 
PSConnect, parent training, etc.) 

Planning: January 
2014 – Aug 2014 
 
C1: 9/14 -8/15 
C2: 9/15 -8/16 
C3: 9/16 -8/17 
C4: 9/17 -8/18 
 

Project Director, 
Project Manager, 
Principals 

Increase in passing all state 
assessments; Increase in 
graduation rates; Decrease in 
dropout rates; Increase in the 
number of students attending 
college; Increase in the 
number of students 
completing college within six 
years of attending. 

1, 2, 3, 4, 5 Integrate Universal Design for 
Learning (UDL) tools  and 
training for teachers to use within 
instruction in order to ensure 
adaptable and fully accessible 
resources and instructional 
practices for all students, 
including students with 
disabilities and English learners 

Planning: January 
2014 – Aug 2014 
 
C1: 9/14 -8/15 
C2: 9/15 -8/16 
C3: 9/16 -8/17 
C4: 9/17 -8/18 
 

Project Director, 
Project Manager, 
Principals 
Special Education 
Department 

Documentation  of training 
and resources integrating 
UDL for creating instructional 
goals, methods, materials, and 
assessments 

1, 2, 3, 4, 5 Create high-quality curriculum 
around innovative and technical 
coursework. -- Ongoing 

Planning: January 
2014 – Aug 2014 
 
C1: 9/14 -8/15 
C2: 9/15 -8/16 
C3: 9/16 -8/17 
C4: 9/17 -8/18 

Project Director, 
Project Manager, 
Principals, 
Special Education 
Department, 
Curriculum 
Department, College 

Increase in the number of 
courses that are offered to 
students; Increase in the 
number of industry 
certifications offered and 
taken. 
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 and Career Readiness 
Department 

1, 2, 3, 4, 5 Foundation of the core 
curriculum instituted during 
elementary school and middle 
school years -- Ongoing 

Planning: January 
2014 – Aug 2014 
 
C1: 9/14 -8/15 
C2: 9/15 -8/16 
C3: 9/16 -8/17 
C4: 9/17 -8/18 
 

Project Director, 
Project Manager,  
Special Education 
Department, 
Curriculum 
Department,  
Principals, Teachers 

Increased graduation 
rate/decreased dropout rate; 
Increase in third grade literacy 
rates; More higher order 
thinking skills applied in 
middle school years; 
Successful completion of 
Algebra I in high school  

1, 2, 3, 4, 5 Provide training for the high 
schools on how to create and 
maintain effective career 
academies 

Planning: January 
2014 – Aug 2014 
 
C1: 9/14 -8/15 
C2: 9/15 -8/16 
C3: 9/16 -8/17 
C4: 9/17 -8/18 

Project Director, 
Project Manager,  
Special Education 
Department, 
Curriculum 
Department,  
 

High schools have created 
effective career academies; 
Increase in the number of 
industry certifications earned 
by the students; Increase in 
graduation rate 

1, 2, 3, 4, 5 Provide training and professional 
development to teachers and 
other staff on integrating 
technology in the classroom 

Planning: January 
2014 – Aug 2014 
 
C1: 9/14 -8/15 
C2: 9/15 -8/16 
C3: 9/16 -8/17 
C4: 9/17 -8/18 
 

Professional 
Development 
Department, Special 
Education Department, 
Curriculum 
Department,  
Technology 
Department (IT) 

More teachers will integrate 
technology into the lessons; 
Increase in Project-based 
learning (PBL); Teachers 
become technology literate, 
and tech savvy in the 
integration of technology in 
teaching 
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E. Continuous Improvement 

Houston ISD Appendix Page 420



BOARD OF EDUCATION
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Houston ISD Curriculum, Instruction, and Assessment  Sept. 2013 

HISD District-Level Assessments for the 2013-2014 School Year 

 Houston ISD will administer two rounds of curriculum-based, district-level assessments (DLAs) in 
2013-2014: one in the fall and one in the spring.  The fall DLA window is November 4-15, 2013.  The 
spring DLA will take place during two windows.  The early spring DLA window is February 3-14, 2014, 
and will be for grades and courses with late March / early April STAAR administration dates, and the late 
spring DLA window is March 3-14, 2014, and will be for grades and courses, including EOC courses, with 
late April / early May STAAR administration dates. 
 

HISD District-Level Assessments 
2013-2014 School Year 

FALL SPRING 
 

Nov. 4-15, 
2013 

(A) 
Feb. 3-14, 

2014 

(B) 
Mar. 3-14, 

2014 

El
em

en
ta

ry
 S

ch
oo

l 

Reading:  Grades 3, 4 •  • 

Reading:  Grade 5 • •  

Writing:  Grade 3  – revising, editing, essay prompts •  • 

Writing:  Grade 4  – revising, editing, essay prompts • •  

Mathematics:  Grades 3, 4 •  • 

Mathematics:  Grade 5 • •  

Science:  Grade 5 •  • 

Modified Reading:  Grades 3, 4 •  • 

Modified Reading:  Grade 5 • •  

Modified Math:  Grades 3, 4 •  • 

Modified Math:  Grade 5 • •  

Modified Science:  Grade 5 •  • 
     

M
id

dl
e 

Sc
ho

ol
 

Reading:  Grades 6, 7 •  • 
Reading:  Grade 8 • •  

Writing:  Grade 6  – revising, editing, essay prompts •  • 
Writing:  Grade 7  – revising, editing, essay prompts • •  

Mathematics:  Grades 6, 7 •  • 
Mathematics:  Grade 8 • •  

Science:  Grade 8 •  • 
Social Studies:  Grade 8 •  • 
Modified Math:  Grade 8 • •  

Modified Science:  Grade 8 •  • 
     

H
ig

h 
Sc

ho
ol

 

ELA:  English I and English II  – combined reading and 
writing, to include revising, editing, and essay 
prompt 

• •  

ELA:  English III  – reading only •  • 
Mathematics:  Algebra I, Geometry, and Algebra II •  • 
Science:  Biology, Chemistry, and Physics •  • 
Soc. Studies:  World Geog., World History, US History •  • 
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Program Timeline of Major Activities for Continuous Improvement 
Goals Activities Timeline Responsibility Deliverables/Milestones 
1, 2, 3, 4, 5 Acceptance of grant, hire/identify 

project administrator, establish 
budget, contract with 
independent evaluator 

January 2014 Project Director, HR 
Department 

HISD Board Approval, 
Hire/identify administrator,  
set up project budget through 
Budgeting Department;  
Program activities are 
completed on time and with 
budget. 

1, 2, 3, 4, 5 Independent evaluator will 
conduct a comprehensive 
evaluation of the project; 
implemented evaluation plan 
includes both formative, 
summative, and outcomes 
assessments, using quantitative 
and qualitative methodologies 
and instruments, to measure how 
well the District meets the stated 
goals and objectives, as well as 
how well it tracks all the required 
performance measures; and 
completes all required progress 
and annual performance reports 

Planning: January 
2014 – Aug 2014 
 
C1: 9/14 -8/15 
C2: 9/15 -8/16 
C3: 9/16 -8/17 
C4: 9/17 -8/18 
 

Project Director, 
Project Manager, 
Research and 
Accountability, 
External Evaluator 

Finalized evaluation plan, 
completed progress and 
annual reports submitted to  
Project Director, Project 
Manager, Research and 
Accountability before they are 
due for submittal;  Reports 
completed to monitor program 
activities and determine 
continuous improvement; 
Completed Program 
assessment of benchmark data 

1, 2, 3, 4, 5 Project director, project manager, 
meet with external evaluator and 
Research and Accountability will 
meet each year of grant period to 
discuss project scope, finalize 
evaluation plan, finalize 
evaluation plan protocols for 
gathering data, analyzing data, 
and schedule for sharing and 

Planning: January 
2014 – April 2014 
 
C1: 6/14 -8/15 
C2: 6/15 -8/16 
C3: 6/16 -8/17 
C4: 6/17 -8/18 
 

Project Director, 
Project Manager, 
Research and 
Accountability, 
External Evaluator 

Finalized evaluation plan with 
protocols for implementation 
of evaluation plan, finalized 
schedule for sharing and 
reporting data trends and 
results 
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reporting data results and trends 

1, 2, 3, 4, 5 Complete a needs assessment on 
the schools, community, and 
supporting departments geared 
towards college and career 
readiness 

Planning: Feb. 
2014 – May 2014 
 
C1: 6/14 -8/15 
C2: 6/15 -8/16 
C3: 6/16 -8/17 
C4: 6/17 -8/18 
 
 

Assistant 
Superintendent College 
and Career Readiness , 
College and Career 
Readiness Department,  
Research and 
Accountability, 
External Evaluator 

Identification of the schools 
most in need and most ready 
to begin the process in cohort 
1 and then each cohort for 
each subsequent year.   

 
 

1, 2, 3, 4, 5 Identify baselines for all data 
gathering, program evaluation, 
and tracking formative and 
summative purposes 

Planning: April 
2014 – May 2014 
 
C1: 6/14 -8/15 
C2: 6/15 -8/16 
C3: 6/16 -8/17 
C4: 6/17 -8/18 

Project Director, 
Project Manager, 
Research and 
Accountability, 
External Evaluator 

List of finalized baselines for 
each year of the grant period 
for each cohort year 

1, 2, 3, 4, 5 Identify for each school a campus 
coordinator to serve as a data 
person to assist school with 
tracking student data; District 
will use data to inform all 
decision within the District, 
schools, and classroom. 

Planning: May 
2014 
 
C1: 8/15 
C2: 8/16 
C3: 8/17 
C4: 8/18 

Project Director, 
Project Manager 

Increase in personalization for 
students; Increase in state and 
local assessment rating 

1, 2, 3, 4, 5 Train Principals and campus 
coordinators on scope and 
protocols of evaluation plan for 
collecting of campus data; 
trainings will be scheduled by 
school level (elementary, middle, 
and high school) 

Planning: August 
2014 
 
C1: 8/15 
C2: 8/16 
C3: 8/17 
C4: 8/18 

Project Manager, 
Research and 
Accountability, 
External Evaluator 

Documentation of scheduled 
trainings, sign-in sheets, and 
training materials 
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1, 2, 3, 4, 5 Create and provide District and 
campus-based forums, including 
online and through social media 
tools, for the parents, students, 
and community members to 
provide input into what is needed 
for 21st Century careers – This is 
ongoing 

Planning: January 
2014 – Aug 2014 
 
C1: 9/14 -8/15 
C2: 9/15 -8/16 
C3: 9/16 -8/17 
C4: 9/17 -8/18 
 

Project Director, 
Project Manager, 
Research and 
Accountability, 
External Evaluator  

Identification of need to 
improve course offerings 
geared toward successful 21st 
Century careers; Identification 
of pathways focus to support 
the industry needs for current 
and future careers. 

1, 2, 3, 4, 5 Based on evaluation findings, 
update the Student Graduate 
Profile, as needed  

C1: 2/14 -6/15 
C2: 2/15 -6/16 
C3: 2/16 -6/17 
C4: 2/17 -6/18 
 

Project Director, 
Project Manager, 
Secondary School 
Transformation 
Leadership Team 
 

District has a clear focus of 
what is expected of students 
upon graduation that causes 
them to be college and career 
ready; Completed Student 
Graduate profile guide 

1, 2, 3, 4, 5 Based on evaluation findings, 
develop career pathways based 
on industry standards.  Align 
program offerings across the 
District based on local labor 
market demand, student interest, 
programmatic stackable 
credentials and skills. 

C1: 2/14 -6/15 
C2: 2/15 -6/16 
C3: 2/16 -6/17 
C4: 2/17 -6/18 
 

Project Director, 
Project Manager, 
Secondary School 
Transformation 
Leadership Team, 
Curriculum Department 

Increase in student 
attendance; Increase in 
graduation rates; Decrease in 
dropout rates; Increase in the 
number of career 
certifications; Increase in the 
number of students enrolling 
in the college of their choice. 

1, 2, 3, 4, 5 Place a highly effective teacher in 
every classroom and a highly 
effective principal at every 
school, especially those with 
students who are behind grade 
level and at risk for dropping out 

C1: 9/15 
C2: 9/16 
C3: 9/17 
C4: 9/18 
 

Superintendent, Chief 
of Human Resources, 
Principals, Chief 
School Officers Project 
Director, Project 
Manager 

Increase in passing all state 
assessments; Increase in 
graduation rates; Decrease in 
dropout rates; Increase in the 
number of students attending 
college; Increase in the 
number of students 
completing college within six 
years of attending. 
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1, 2, 3, 4, 5 Professional Development – 
Develop high-quality methods of 
instructional delivery inclusive of 
intensive work-based learning 
directly correspondent to 
program objectives, curriculum 
integration that builds on a 
collaborative process of 
curricular building between core 
and CTE teachers 

C1: 2/15 
C2: 2/16 
C3: 2/17 
C4: 2/18 

Project Director, 
Project Manager, 
Professional 
Development 
Department, 
Curriculum 
Department, College 
and Career Readiness 
Department 

Teachers create lessons that 
integrate CTE and core 
curriculum; Increase in the 
participation level of students 
on class and homework 

1, 2, 3, 4, 5 Provide all progress and annual 
reports on the status of the 
project too all stakeholders 
through accessible, online web 
page 

C1: 9/14 -8/15 
C2: 9/15 -8/16 
C3: 9/16 -8/17 
C4: 9/17 -8/18 
 

Project Director, 
Project Manager 

Program progress, reports, 
and updates will be provided 
online on the HISD Web 
portal 
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Student Achievement  2010-2011 2011-2012 2012-2013
Percent of Students at Level III - Advanced Academic Performance STAAR Standard Reading

Percent of Students at Level III - Advanced Academic Performance STAAR Standard Math

Percent of Students at Level II - Satisfactory Academic Performance STAAR Standard Reading

Percent of Students at Level II - Satisfactory Academic Performance STAAR Standard Math

Percent of Students at Level I - Unsatisfactory Academic Performance STAAR Standard Reading

Percent of Students at Level I - Unsatisfactory Academic Performance STAAR Standard Math

Percent of Students at Level III - Advanced Academic Performance STAAR EOC Reading

Percent of Students at Level III - Advanced Academic Performance STAAR EOC Math

Percent of Students at Level II - Satisfactory Academic Performance STAAR EOC Reading

Percent of Students at Level II - Satisfactory Academic Performance STAAR EOC Math

Percent of Students at Level I - Unsatisfactory Academic Performance STAAR EOC Reading

Percent of Students at Level I - Unsatisfactory Academic Performance STAAR EOC Math

Percent of Students at or above 50th percentile on Norm Reference Test in Grades K-5 Reading

Percent of Students at or above 50th percentile on Norm Reference Test in Grades K-5 Math

Percent of Students at or above 50th percentile on Norm Reference Test in Grades 6-8 Reading

Percent of Students at or above 50th percentile on Norm Reference Test in Grades 6-8 Math

Districtwide EVAAS Scores in Reading Reading

Districtwide EVAAS Scores in Math Math

College and Career Readiness:
% Students Enrolling in Higher Education Within 1 Year of High School Graduation

% Students at or above standard on the SAT/ACT Reading & Math Sections Combined

% Students at or above benchmark score on the PSAT

Graduation & Dropout
Four-Year Cohort Graduation Rate

Percent of Students (in a High School Cohort) Who Dropped Out

Perception Survey - Rigorous Education
Percent of Parents Satisfied with Rigorous Education

Percent of Students Who Feel Challenged with Coursework

Students
Percent of Students Satisfied with Teachers Having High Expectations

Parents
Percent of Parents Satisfied with Consistent Education

Teachers 
Percent of Highly Effective Teachers Who are Retained

Percent of Ineffective Teachers Who are Exited

Principals
Percent of Principals Satisfied with Central Office Services

Levels of Offenses
# of Level III Offenses - Suspension/Optional Removal to Disciplinary Alternative Education Program

# of Level IV Offenses - Required Placement in a Disciplinary Alternative Education Program

# of Level V Offenses - Expulsion for Serious Offenses

# of Number of Bullying Incidents

Perception Survey - Safety and Environment
Percent of Parents Satisfied with Safety

Percent of Parents Satisfied with Environment

Percent of Students Satisfied with Safety

Percent of Students Satisfied with Environment

Percent of Teachers Satisfied with Safety

Percent of Teachers Satisfied with Environment

Percent of Principals Satisfied with Safety

Percent of Principals Satisfied with Environment
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Board Monitoring Systems (BMS)

2012-2013 School Year

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Not Applicable

15.2 17.4
12.912.4
70.171.2
67.168.2
29.928.8
32.931.8
12.46.1
17.913.2
6559

78.279
3541

21.821
53.554.755.6
62.162.767.2
37.139.539.6
55.956.261.5

0.51.9
-0.52.8

59
20

21.413.613.8

81.781.2
11.310.8

92
70

88

86

87.290.9
20.318

65

5,9174,9875,884
1,1091,1731,286

536887
139125151

86
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77
70
94
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Houston Independent School District 
2013 RTT-D  

Community Partnerships 
 
 
 

 
University of Houston       Houston Food Bank 
Independent Petroleum Association of America (IPAA)  Raise Your Hand Texas 
CenterPoint Energy Education Outreach    Texas Medical Center   
Houston Federation of Teachers     Exxon     
Member of Congress, Gene Green     Neuhaus Education Center 
Marek Brothers System of Companies     Houston Community College  
Baylor College of Medicine Center for Educational Outreach Communities in Schools  
Associated General Contractors of America    Family Services of Houston  
Greater Houston Partnership      MD Anderson Cancer Center 
Gulf Coast Workforce Solutions Board    Vision Partnership 
NAACP        Houston Center for Literacy 
Walmart        NASA 
Smart Financial Credit Union      Houston Public Library 
University of Houston Hotel Management Program   Houston Area Urban League  
Association of Hispanic School Administrators   Chevron  
Children’s Defense Fund      Collaboratives for Children 
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UNIVERSITY of HOUSTON I  ENERGY 
 

 August 29, 2013  

The Honorable Arne Duncan 
Secretary of Education 
400 Maryland Avenue, SW 
Washington, DC 20202 

 
RE: Support for Houston Independent School District (HISD) Race to the Top – District 
Proposal 

 
Dear Secretary Duncan: 

 
On behalf of the University of Houston energy initiative, we are pleased to support the Houston 
Independent School District (HISD) in their innovative Race to the Top grant proposal and their 
commitment to developing a pipeline that prepares students to pursue STEM related fields. 

 
The proposal includes educational pathways that are essential for Houston's energy-specific 
workforce. The objectives and projected outcomes of HISD's Race to the Top proposal are 
directly aligned to local and global industry needs. 

 
UH Energy is committed to working with the Houston Independent School District and students 
in the district to help educate the energy innovators of tomorrow. No better place suited to 
do that than Houston, home to more than 3,700 energy- related establishments within the 
Houston Metropolitan Statistical Area, including more than 500 exploration and production 
firms, more than 150 midstream establishments and hundreds of manufacturers and 
wholesalers of energy-sector products. 

 
The logistics for moving much of the nation's petroleum and natural gas across the country are 
controlled from Houston. Sixteen of the nation's 20 largest US interstate oil pipeline companies 
have a presence in the Houston region that includes corporate or divisional headquarters or 
ownership interests. 

 
The University of Houston, a Carnegie-designated Tier One public research university, is part of 
the University of Houston system with a total student body in excess of 60,000 . UH has an 
economic impact in the Greater Houston area of over $3.6 Billion.  UH has identified energy as 
a key strategic focus for education, research and technology incubation. UH Energy offers 
world-class faculty, industry partnerships and experiential learning, through the Energy 
Research Park (ERP) and elsewhere as it brings together researchers and educators from UH 
engineering, law, business, architecture, natural sciences and technology to help shape our 
energy future and forge new business approaches in the energy industry while educating the 
innovators of tomorrow. 

 
· Through innovative programs such as teachHouston and HUNSTEM, the University of Houston 

has developed an effective partnership with HISD towards the growth of STEM related learning. 
Moreover the recent opening of the Energy Institute High School by HISD has catalyzed the 
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development of a pathway for a strategic partnership between HISD and UH in the area of 
energy education and energy workforce development. 

 
UH Energy believes that the proposed project is in line with the beliefs of our university that 
effective STEM education is a critical aspect of developing the next generations of energy 
workforce and leadership that will ensure the continued growth of our society and the global 
leadership of the United States. We are happy to be a part of this innovative initiative. 

 
Sincerely, 
 

 
   Dr. Ramanan Krishnamoorti 
   Chief Energy Officer 
   University of Houston 
   Office 713-743-4307 
   ramanan@uh.edu 
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Orlando P. Riddick  
310 Briar Hill Drive 

Houston, Texas 77042  
(214) 280-3901 

opriddick@earthlink.net  

PERSONAL STATEMENT  
My educational philosophy and standards have formed over the years based on my formal 
studies, instructional pedagogy and management experiences. This is coupled by the 
development of my own three children who have attended public education. Having these 
multiple perspectives allows me to continually commit to ensuring that all children receive 
diverse, rigorous and enriching classroom experiences. I believe that all children deserve a 
rigorous college ready preparation during their time in school so that they can achieve the 
ability to change our world.   

Public Relations  
• Excellent oral, written and interpersonal communication skills; with an ability to 

develop a rapport with individuals from varied backgrounds  
• More than eight years of experience in public relations and marketing, serving a 

variety of clients from major corporations to politicians  
• Bilingual (English/Spanish)  

Community  
• Member of Houston’s Lakewood Church  
• Member of the Parent Teachers Association of: Walnut Bend Elementary School, 

Revere Middle School, and Westside High School  
• District community representative to both politicians and parents  

Technology  
• Serve on District Advisory Committee  
• Member of Data Governance Council  
• Completed University of Texas Technology Immersion Project (intensive six  

(6) week technology professional development)  
Curriculum and Instruction  

• Participate on Teacher Evaluation Committee(s)  
• Lead Principal Evaluation Committee(s)  
• Representative on Curriculum Review Committee(s)  
• District Improvement Team  
• Administrative mentor    
• Conducted Professional Development Committees  
• Academic Dean for a Small Learning Campus with direct coordination  
• AVID and UT Austin DANA Center administrator participant  

EDUCATIONAL SERVICE 
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Curriculum Vita  Orlando P. Riddick 
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Curriculum Vita  Orlando P. Riddick 

 

 
 

 

NOTABLE PROFESSIONAL DEVELOPMENT  

 
TEXAS EDUCATION AGENCY  
Participate as a state representative on a committee charged with reviewing and 
recommending the new principal standards for 2013 and beyond to the State Board of 
Education and Commissioner of Education. Outcomes for this committee include 
improving the standards used to determine and assess administrator proficiencies.   

RICE UNIVERSITY JESSE H. JONES GRADUATE SCHOOL OF BUSINESS  
Leadership, Organizational Development and Change Management: Strategic Marketing 
Management – Completed both change management and strategic marketing management 
accelerated professional development  with over 120 hours. The intent of the program was 
to devise business strategy resources, to align both human capital and financial resources to 
support customer satisfaction utilizing a change management coherence framework.  
 
 
 
 
 
 

EXPERIENCE K-12  
 

Directed, coordinated, and supervised the operations and staff members within the Office of 
High School Education. Responsibilities include directing, supervising, and evaluating the 
School Support Officers who were responsible for the implementation of all education 
programs, support services, and business and compliance functions within all high schools. 
Developed an overall strategic plan for schools aligned to the district’s priorities. 
Implemented and communicated the district’s initiatives and strategies used for increasing 
student achievement and promoting the district as a whole. Oversee $135 million in operation 
funds. On an ongoing basis, represent the Superintendent of Schools as a district official.  

Houston Independent School District –TX       2012-Present  
210,500 Students  
Chief High School Officer  
 
 
 

Assistant Superintendent for Career Readiness 
Department of School Support, Central Administration  
 

Led high school enrollment stabilization to 48,400. Increased the number of high school 
students graduating to an all-time high of 78.5% and lower the dropout rate to an all-time low 
of 11%.  Lead community engagement efforts for $1.89 billion bond referendum, the largest 
in state history, with an overwhelming passage of 70%.  This bond will construct 28 new high 
schools, one of which will be a unique partnership between Texas Medical Center and 
another institution.  Collaborated with the Curriculum, Instruction, and Assessment 
department to develop a rigorous K-12 curriculum aligned to state and national standards. 
Deployed over 20 Teacher Development Specialist to at-risk campuses to assist Principals 
with the development of struggling teachers. Directly managed five School Support Officers, 
Director, Senior Accountability Specialist, and four office staff members.  

Page 3  
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Curriculum Vita  Orlando P. Riddick 

 
 

 

Austin Independent School District -TX             2010 -2012 
87,000 Students  
Director of High School Operations  
Department of Academic Services School, Central Administration  

I directed as a mentor to 16 high school principals. In addition my role supported the 
principals as a liaison between central office and the campus to ensure that the campus is able 
to operate internally and externally in an optimal manner, daily. In addition my goal is to 
ensure that classroom instruction, which moves the work of the campus, is supported through 
professional development, rigor, budget and staffing; thus ensuring and communicating the 
support of the School Board and community that the campus is prepared to meet the learning 
and emotional needs of every student.   

Dallas Independent School District -TX  
150,000 students  
Principal, W.T. White High School English 
Teacher, A. Maceo Smith High School  

Principal           2007 –2010  
 
Warren Travis White High School  
I led 220 faculty and staff members and 2500 students with a distributive model of servant 
leadership. W.T. White is an urban economically disadvantaged campus with a student body 
that serves 68% of the areas Hispanic students, 17% of the areas African American students, 
12% of the areas white students and 3% of the areas Asian students. Our students have 
excelled in numerous capacities one of which is leading the district in all areas of 
measureable gains on District and state assessments. Thus creating an environment where 
82% of our students are college bound. In addition 1,500 students are enrolled in a least one 
honors course in an Advanced Program that mirrors our student population.   

English Teacher  
A.Maceo Smith High School 
Department Chairman        1997 – 2002  

I taught freshman, sophomore, junior and senior English which included Level II and Level 
III English as a Second Language (ESL) as well as Talented and Gifted (TAG) classes. It 
was my responsibility as the Department Chairman to Develop and implement the core 
curriculum and standards based on the states Texas Essential Knowledge and Skills 
standards. I developed, trained, mentored and professionally built my staff of ten educators. I 
had a TAAS passing rate of over 93% with 150 students. I implemented and created lesson 
strategies daily, as well as prepared students for several statewide and national norm 
referenced, peer referenced and standardized tests, in which the school received Recognized 
status. Non-classroom responsibilities included coaching for the  

Page 4  
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Curriculum Vita  Orlando P. Riddick 

 
 
 

 
University Interscholastic League’s academic teams, and sponsor for the National Honor 
Society. Member of the Campus Instructional Leadership Team, which developed, 
implemented and oversaw the instruction of all teaching on the campus.  

SAN ANTONIO INDEPENDENT SCHOOL DISTRICT -TX 
55,000 students  
Academic Dean  

Thomas A. Edison High School              2006 – 2007  
Academic Dean  

As a member of the Executive Team of Thomas Edison High School I lead instructional 
coordination for 35 teachers. I was responsible for ensuring data analysis, staff 
development, budgeting, advanced academic course rigor, teacher development and course 
articulation. I was directly responsible for the development of 35 teachers and 6 staff 
members who supported my campus: holding department meetings, grade level meetings, 
and ensuring that vertical and horizontal articulation occurred while focusing on the TEKS, 
TAKS and the district’s and campus’ goals and missions.  

FORT WORTH INDEPENDENT SCHOOL DISTRICT-TX 
80,000 students 
Assistant Principal  

Eastern Hills High School         2004 – 2006  
Assistant Principal -FWISD  

Directed the staff of Eastern Hills HS where I served as the primary instructor, facilitator and 
supervisor for the math department. I was brought in to help a struggling mathematics 
department and was directly responsible for instructional lessons and staff development in 
conjunction with the University of Texas at Austin’s DANA Center. Our scores were 
improved upon by 7 percentage points but never to my satisfaction.  

Meadowbrook Middle School        2003 – 2004  
Assistant Principal -FWISD  

My immediate responsibility was to implement instructional and staff development 
opportunities for a diverse and struggling English department for a school of 1,100 at risk and 
economically disadvantaged students. TAKS scores where improved and communication 
developed which increased TAKS scores to a level 88%.   

Page 5  
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Curriculum Vita  Orlando P. Riddick 

 
 

 
 

 
Rosemont Middle School            2002 – 2003  
Assistant Principal -FWISD  

I led the instructional and staff development opportunities for 7th 

and 8th 

grade students who 
were in a small learning community. My instructional area of focus was with the English 
Language Arts department. Our department received recognized TAKS scores during this 
time.  This was accomplished with staff development opportunities that built on teamwork, 
communication, and academic rigor.   

PRESENTATIONS / PUBLICATIONS  

 

• Goal Assessment and Direction  
• An Administrator Accountability for Inner City Students’ Aspirations for 
 Success  
• Administrator Accountability in an Inner City School  
• Small Learning Communities (SLC)  
• The Chronicles of Riddick  
• Presenter and Facilitator for the International Center for Leadership in 
 Education  
• 3’rs – Rigor Relevance and Relationships  
• Presenter and Facilitator for Ruby Payne workshop  
• We Have to Understand our Diverse Clients  
• Presenter for the National Association of Black School Educators  
• Survival is an Everyday Thing  
• Presenter and Mentor for Beginning Teachers and Mentoring Support 
 Program  
• You Can do This!  

HONORS SOCIETIES/AWARDS  

 

Selected Teacher of the Year at A. Maceo Smith High School, 2000-2001 
Selected to Who’s Who Among High School Teachers: 1999, 2000, 2002, and 2004 
Selected for Who’s Who Among College Students, 1996  
Selected for Who’s Who Among Graduate Students, 2005  
University of Texas: Nolan Estes Leadership Award, 2012  

Page 6  
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Curriculum Vita  Orlando P. Riddick 

 

 

 
PROFESSIONAL AFFILIATIONS  

 Association for Supervision and Curriculum Development 
Texas Association of Secondary School Administrators 
Texas Association of School Administrators Association of 
Latino Administrators and Superintendents  
Texas Association of Black School Educators  

REFERENCES  

 
Terry Grier, Ed.D.       Joe Espinoza 
Superintendent       Superintendent  
Houston Independent School District     Socorro Independent School District  
Houston, Texas       El Paso, Texas  

James Ponce, Ed.D       Gayle Fallon  
Superintendent       President  
McAllen Independent School District     Houston Federation of Teachers 
McAllen, Texas Houston, Texas  

Robin Ryan, Ed.D.       S. Dallas Dance, Ph.D. 
Superintendent       Superintendent 
Grapevine Colleyville Independent School District   Baltimore County Public Schools 
Grapevine, Texas       Baltimore, Maryland  

Stanton Lawrence, Ed.D.      Julie Baker, Ph.D.  
Superintendent       Chief Academic Officer  
Normandy School District     Houston Independent School District 
St. Louis, Missouri       Houston, Texas  

Ruben Olivarez, Ph.D  
L.D. Haskew Centennial Chair 
Department of Education  
Cooperative Superintendency Program 
University of Texas at Austin  

Additional References Available Upon Request  
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MICHAEL WEBSTER  
517 Ridge St. · Houston, TX  77009 · 832-878-5525 · menjul@msn.com 

 
CORE STRENGTHS 
 
 Industry-School Liaison Leadership 
 Facilitation/Training Program Development 
 Project Management Curriculum Development 

 
EXPERIENCE 
 
Director, Career and Technical Education 
2012-Present:  Houston ISD 
Provide general oversight and management to CTE program for district: 

• Manage the development and implementation of strategic plan for department and district 
• Maintain school-based and district level budget 
• Oversee state and federal compliance 
• Provide general administration of district-wide programming at campus level 
• Manage internal staff 
• Develop and maintain industry partnerships 

 
Key Accomplishments: 

• Developed 5-year strategic plan including the alignment of CTE programming with local 
labor market data 

• Created District “Chamber of Commerce” comprised of business partners 
• Implemented innovative dual-credit AAS degree career programs 
• Established essential processes for funding and compliance 
• Align industry certifications with campus-based programs 

 
Industry Liaison, Education 
2010-2012:  Houston-Galveston Area Council 
Developed and supported the strategic relationships between local industry, community 
organizations and school systems to increase the quality and quantity of the local workforce 

• Provided professional development to local area school district personnel  
• Designed programming related to workforce development as relevant to district needs 
• Created instructional materials for internal and external training providers 
• Provided ongoing professional, technical, and logistical support to industry and school 

district representatives 
• Served as an advocate for industry groups, identifying problems and brokering services to 

solve those problems wherever they are found 
• Liaised with workforce system staff, industry account executives, and chamber of 

commerce/economic development representatives to organize industry-based initiatives to 
meet employers’ workforce needs 

• Used statistical and qualitative labor market information to support industry-based efforts to 
identify and verify critical labor shortages 

• Provided job-search resources, support and training to a varying audiences 
• Maintained database for outreach among key industry, community and district stakeholders 
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MICHAEL WEBSTER  
517 Ridge St. · Houston, TX  77009 · 832-878-5525 · menjul@msn.com 

 
 
Program Coordinator 

2006 - 2010:  Houston A+ Challenge, formerly Houston Annenberg Challenge, Houston, Texas 
Managed portfolio of grant projects connecting businesses, community organizations and school 
districts 
• Managed a team of 20 school leaders 
• Served as liaison between school districts and community/business partners  
• Facilitated and led strategic planning process from design to implementation and support 
• Built foundational relationships with area businesses to engage with schools 
• Developed learning strategies and instructional programming for school districts 
• Designed and implemented instructional coaching program for local school districts 
• Provided direct training and coaching to customers (school district personnel) through a 

variety of instructional methodologies 
• Conducted periodic evaluation of programming to assess quality and performance 
• Produced media and collateral for external communication 
• Generated reporting tools and proposals for future work 
• Managed budgets related to programming  
• Coordinated and presented at large scale events  

 
Instructional Coach, Literacy 

2003 - 2006:  HISD—Reagan High School, Houston, Texas 
Managed learning and professional development programming: 
• Managed program staff to deliver services 
• Facilitated strategic planning process for organization wide improvement and development 
• Facilitated community outreach and partnership opportunities for school 
• Designed and delivered instruction and training to adult groups ranging 10-100 
• Provided direct coaching to personnel 
• Developed curriculum and assessments for school district  
• Generated proposals for local and national grants and respond to RFPs  
• Managed budgets related to programming  
• Conducted evaluation and assessments 
• Generated quarterly reports  

 
English Language Arts/Journalism Instructor 

2000 - 2006:  HISD—Reagan High School, Houston, Texas 
Provided instruction in English Language Arts / Journalism  
• Produced award winning and profit making student newspaper three years in a row 
• Developed curriculum and assessments for school district 
• Nominated two years in a row as teacher of the year 
• Served as Campus Literacy Action Team Leader:  Led a group of teachers in the implementation 

of programs to increase campus wide literacy 
 
English Language Arts/Journalism Instructor 

1998 - 2000:  St. Pius X High School, Houston, Texas 
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MICHAEL WEBSTER  
517 Ridge St. · Houston, TX  77009 · 832-878-5525 · menjul@msn.com 

 
Provided instruction in English Language Arts / Journalism  

 
EDUCATION 
 
University of Houston, Houston, Texas, PhD, English and Pedagogy, ABD 
University of Houston, Houston, Texas, M.A., English and Pedagogy, 2005 

• Textual Bibliographer, Robinson Crusoe (AMS Studies in Eighteenth Century)  
University of Texas at Austin, Austin, Texas, B.A., English, 1999 

• Gamma Beta Phi Honor Society 
 
AFFILIATIONS: 
 

• Senior Fellow-Education Class 4, American Leadership Forum Houston 
• National Facilitator, National School Reform Faculty  
• Board Member, Center for Recycled Art 
• Board Member, Education Pioneers Houston, 2010-2012 
• Member, Greater Houston Partnership Education Committee 
• Member, Greater Houston Partnership Energy Collaborative 
• Delegate, Greater Heights Super Neighborhood Council, 2009-2011 
• Advisory Council Member, Foster Grandparents Program 
• Board Member, St. Ambrose School Houston, 2006-2009 
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Lance Menster 
2154 Arabelle Street 
713‐504‐3353 
Email:  lmenster@houstonisd.org  
 

 
PROFESSIONAL EXPERIENCES 
 
Assistant Superintendent Houston Independent School District (July 2012‐Present) 

Support, develop, and manage teacher development in the HISD 
Professional Support & Development Department.  This includes a 
team of 150 staff members including elementary and secondary 
Teacher Development Specialists (TDS), professional development 
designers, online learning, new teacher/mentors, and the 
district’s Alternative Certification Program. 

  
Elementary Teacher Houston Independent School District (July  
Development 2011‐July 2012) 
Senior Manager Support, develop and manage a team of 72 Elementary Teacher 

Development Specialist (TDS) to provide job‐embedded 
professional development across all content areas. 

 
Mathematics Houston Independent School District (October 2006‐July  
Manager  2011) 
 Facilitate and manage the development and implementation of 

high quality mathematics teaching and learning in 198 elementary 
schools as the Manager for Elementary Mathematics in Houston 
ISD’s Curriculum, Instruction, and Assessment Department. 

  
Education Program Houston Independent School District (July 2003‐October 
Manager 2006) 
 Served in a leadership capacity supporting mathematics teaching 

and learning in Houston ISD—West Region schools.  The 
centerpiece of this work included facilitating the implementation 
of HISD curricular resources and providing customized 
professional development for teachers, mathematics specialists, 
lead teachers, administrators, and parents.   

 
Non‐Profit Program  The Houston Annenberg Challenge (July 2000‐July 2003) 
Coordinator    Performed duties as a PK‐12  school reform facilitator for 88  
     schools in six urban school districts.  Worked in partnership  

with the ExxonMobil Foundation and Houston Independent 
School District in building the leadership capacity of a team of 
Mathematics Specialists.  Facilitated ongoing professional 
development  and program design for mathematics specialists, 
classroom teachers, school administrators, and parents. 
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Mathematics Consultant Mount Holyoke College Summer Math for Teachers (Summer 
2002, 2004, 2007, and 2008) 

 Facilitated Developing Mathematical Ideas professional 
development leadership institutes at Mount Holyoke College in 
South Hadley, Massachusetts.  Responsibilities included providing 
nationally‐known researched‐based mathematics professional 
development to a national audience of mathematics teachers, 
supervisors, and university faculty as a part of Summer Institute 
program. 

 
K‐5 Math Specialist  Michael Kennedy Elementary, Alief ISD  (Aug 1997‐July 2000) 

Facilitated elementary mathematics curriculum and programming 
for an Annenberg Beacon K‐5 elementary school.  Provided 
tailored professional development experiences to develop 
children’s mathematical ideas for teachers and parents through 
coaching structures and facilitating campus and district wide 
mathematics professional development seminars.  

 
Classroom Teacher Michael Kennedy Elementary, Alief ISD (Aug 1994‐July 1997)  
 Facilitated instruction for third and fourth grade students in a 

multi‐age setting by developing differentiated curriculum and 
teaching strategies in the area of mathematics education.  Infused 
technology into the curriculum using internet resources, 
multimedia and peripheral software.  Served as team leader.  

 
International Teaching Dept of Defense Schools, Okinawa, Japan (Jan. 1994‐May 1994) 
 Facilitated instruction in elementary mathematics classrooms as 

part of an University of Northern Iowa pilot overseas teaching 
program.   

 
EDUCATION 

 
 

University of Texas at Austin Ed.D.  (2013 Anticipated Graduation) 
 Cooperative Superintendency Program 
 
University of St. Thomas Master’s Degree, Educational Administration (May 2007) 

TX Certification:  Principal’s Certificate, ILD, PDAS  
  

University of Northern Iowa Bachelor of Arts Degree, Elementary Education (May 1994) 
     Minor:  K‐6 Reading Education  

   TX Certifications: K‐8, Gifted & Talented, English as Second  
   Language 
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LEADERSHIP/HONORS 
 

• Developing Mathematical Ideas national facilitator 
• Critical Friends Groups, local and national facilitator 
• Rice University School Math Program (RUSMP) Master Teacher 
• National mathematics consultant for the Education Development Center in Newton, 

Mass. and for the Oregon Intel Mathematics Initiative 
• Region IV Education Agency www.mathbenchmarks.org revisions project leader 
• Pilot facilitator for the professional development module Reasoning Algebraically about 

Operations 
• Contributing writer for the Charles Dana Center Middle School Texteams Institute: 

Teaching Problem Solving Across the TEKS 
• Advisor and professional development provider for  the Children’s Museum of Houston 

mathematics projects 
• Written and published numerous articles for the ExxonMobil Foundation’s K‐5 

Mathematics Specialist Initiative 
• Summer Math for Teachers, Mount Holyoke College, Leadership Institute staff member 
• Presenter and member of the National Council of Teachers of Mathematics (NCTM) 
• Presenter and member of the National Council of Supervisors of Mathematics (NCSM) 
• Published reviewer of student and teacher resource books including Math on Call and 

Math at Hand (Great Source) 
• Shared responsibility in the design of the Annenberg Reforming Schools Summer Institute 
• Mathematics facilitator of math professional development in Alief, Ft. Bend, and Houston 

ISD 
• Grant Writer securing over $1,000,000 in professional development resources  
• Coordinator of gifted and talented education and summer school programs at Michael 

Kennedy Elementary 
• Texas Education Agency Statewide Parental Involvement Facilitator 
• US Department of Education 21st Century Learning Community Grant Reviewer 
• National Exemplary Blue Ribbon School Award and contributing writer 
• Alief ISD District Educational Improvement Council representative 
• Alief ISD New Teacher of the Year Award—1994  
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                                                     Nancy Gregory 
1461 Wood Hollow Drive  

 Houston, Texas 77057  
(210) 380-0039 

E-mail: ngregory@houstonisd.org 
 

EDUCATION  
Principal’s Certificate, 2002 
M.Ed., University of Texas, San Antonio, 1997  
English Graduate Work, North Carolina State University, 1985  
English Graduate Work, University of North Carolina, Chapel Hill, 1985 
English Graduate Work and Teaching Credentials, Duke University, 1972-1973 
B.A. in English, St. Andrew’s Presbyterian College, 1971  
 
PROFESSIONAL EXPERIENCE 
Curriculum, Instruction and Assessment Officer, Houston ISD, 2011-present 

• Oversee revision of District curriculum, Pre-K-12 
• Develop formative and summative assessments  

Director, Secondary English and Reading Programs, North East ISD, 2009- 2011 
• Oversaw literacy programs in District’s middle and high schools 
• Guided the rewriting of the reading and English curriculum in grades 6-12 
• Designed professional development for grades 6-12 
• Developed formative and summative assessments for district campuses 

Secondary Literacy Specialist, North East ISD, 2003-2009 
• Designed staff development for secondary English and reading teachers 
• Wrote and presented reading and English curriculum for grades 6-12 
• Collaborated with campus leadership teams to analyze student data and implement appropriate instructional 

practices 
• Assisted in development of formative and summative assessments, including benchmarks and common 

assessments  
• Facilitated campus discussions of benchmark and TAKS data    
• Mentored new and veteran teachers by providing model lessons and classroom observations  
• Worked collaboratively with district ELA director to plan, implement, and evaluate department and district 
        instructional goals  
• Participated in Covey Leadership Training: September-October 2007 and April-May, 2007 

Independent Educational Consultant/Staff Developer   
• Served on Asia Society Literacy Team to design curriculum for the 15 International Studies Schools 

Network (ISSN), 2007-2009 
• Provided staff development for ISSN faculty, 2009  
• Presented trainings for National Writing Project as teacher-consultant, 2007- 2011 
• Edited ELA passages and test items for Educational Testing Service, Harcourt Educational Measurement, 

and Pearson Educational Measurement, grades 4-11, 1998-1999 
• Designed and presented workshops for South Side ISD and San Antonio ISD, 2007-2008 
• Served as senior reviewer and item writer for Connecticut Assessment Proficiency Test, Massachusetts 

Comprehensive Assessment System (MCAS), Oklahoma Core Curriculum Tests, and Georgia End of 
Course Tests, 1998-2003 

• Wrote teacher training notes to assist in the scoring of open-ended questions for MCAS, 1998-2003 
• Selected reading passages for Educational Testing Service for inclusion in the California High School Exit 

Exam, 2001 
• Selected reading passages for Harcourt Educational Measurement for inclusion in Rhode Island State 

Assessment Program, 1998  
English Teacher 
The International School of the Americas, 1997-2003 

• Taught sophomore Pre-AP and GT classes 
• Designed interdisciplinary curriculum for English and history classes 
• Rewrote tenth grade portfolio to align it with ISA graduate profile and summative assessments  
• Co-sponsored Interact Club to provide students with ongoing opportunities for community service 
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• Conducted and presented research on school culture, measuring ISA student-teacher relationships and their 
effect upon student achievement and faculty/student morale 

• Served on Staff Development Committee to help principal determine appropriate in-service workshops for 
faculty 

Saint Mary’s Hall, San Antonio, Texas, 1989-1997 
• Taught middle school Pre-AP and GT classes  
• Chaired Vertical Alignment Team 
• Co-chaired Faculty Compensation Committee; helped design teacher evaluation instrument to assess  
       teacher effectiveness in order to determine appropriate merit increases 

The Ravenscroft School, Raleigh, North Carolina, 1984-1989 
• Served as English Department Chair 
• Taught middle and high school Pre-AP, AP, and GT classes  
• Taught PSAT and SAT preparation classes 

The Hun School of Princeton, Princeton, New Jersey, 1973-1981 
• Taught freshmen, sophomore and junior Pre-AP, AP, and GT classes 
• Designed and taught  series of elective courses, including Russian literature, the College Essay, and 

Grammar and Composition 
• Taught PSAT and SAT preparation classes 

Clinical Faculty, Trinity University, 1999-2003 
• Supervised and mentored three full-year teaching interns and five practicum students 

Senior Reviewer, National Board of Professional Teaching Standards, 1999 
• Served on 15-member team of ELA teachers from across the country to finalize assessment standards for 

portfolios submitted by ELA teachers for certification by Board 
Department Chair, The Ravenscroft School, Raleigh, North Carolina, 1987-1989 

• Evaluated and mentored teachers, grades 4-12   
• Assisted with campus-wide standardized testing 
• Designed and presented staff development for ELA faculty 
• Wrote senior AP English curriculum 
• Elected to Headmaster’s Advisory Council to serve as liaison between staff and administration 
• Selected to serve on Curriculum Council to develop campus improvement plan, evaluate effectiveness of 

various instructional programs, and coordinate parent involvement in school community   
 
FELLOWSHIPS 
San Antonio Writing Project, Invitational Summer Institute, University of Texas San Antonio, 2007 
Teachers as Scholars Program, Center for Educational Leadership, Trinity University, spring 2001, 2002 
National School Reform Faculty New Coaches Institute, Critical Friends Group Training, summer 2002  
CELP (Community Education Leadership Program) Fellowship, 2000 
National Endowment for the Humanities Klingenstein Fellowship, 1989 
 
PROFESSIONAL MEMBERSHIPS AND OFFICES 
National Council of Teachers of English 
Texas Council of Teachers of English Language Arts 
San Antonio Area Council of Teachers of English, Vice-President, 2005-2010 
Coalition of Reading and English Supervisors of Texas  
 
HONORS 
Superintendent’s Award, North East ISD, presented for tutoring at-risk students, 2006  
Superintendent’s Award, North East ISD, presented for curriculum-design work, 2002    
National Honor Society speaker, selected by ISA students, 2002 
Senior Awards Ceremony speaker, selected by ISA senior class, 2000, 2001 
Junior Rite-of-Passage Ceremony speaker, selected by ISA junior class, 2002, 2003 
Sophomore Awards Ceremony speaker, selected by ISA sophomores, 2000, 2001, 2002, 2003 
ISA Teacher of the Year, 2000  
The Ravenscroft School Teacher of the Year, 1988 
The Hun School of Princeton Teacher of the Year, 1980   
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DANA N. BOST, Ph.D. 

16530 Lanesborough Drive 
Houston, Texas 77084 

 (804) 314-3408  
dnbost1964@gmail.com 

 
 
EDUCATION 
 
Doctor of Philosophy, Educational Leadership, Virginia Commonwealth University, Richmond, Virginia, May 2009 
Dissertation Topic: The Effect of State Level Policy on Changing Professional Preparation:  A Case Study of Virginia 
Principal Preparation Programs and Regulatory Implementation 
 
Post-Master’s Certificate, Administration and Supervision, Virginia Commonwealth University, Richmond, Virginia, 
December 2003 
 
Master of Teaching (MT), Virginia Commonwealth University, Richmond, Virginia, May 1996 
 
Bachelor of Arts (BA), English, Virginia Commonwealth University, Richmond, Virginia, May 1996   
 
 
VIRGINIA DEPARTMENT OF EDUCATION LICENSURE: 
 
Division Superintendent License  Administration and Supervision; English Education  
License Number: DS-0600551   License Number: PGP-518527 
Expiration:  June 30, 2014   Expiration:  June 30, 2014 
 
 
EXPERIENCE - K-12 
August 2013 – Present 
Chief School Officer, High Schools, Houston Independent School District, Houston, Texas 

• Recruit, select, supervise, monitor, and evaluate the performance of School Support Officers and other office 
personnel; 

• Collaborate with School Support Officers to ensure school needs are met; set bold, measureable and achievable 
goals for School Support Officers focused on student academic growth in the schools under their authority, and 
hold them accountable for achievement of these goals.  Design and implement differential retention strategies for 
rewarding and retaining effective School Support Officers and existing ineffective ones; 

• Provide input to the Superintendent and the Chief Academic Officer in the selection and assignment of school 
administrators; 

• Represent the Superintendent as an official of the district.  Communicate district initiatives and strategies for 
increasing student achievement and promoting the district as a whole; 

• Develop overall strategic plan for high schools.  Define critical issues, identify resource requirements, and set 
bold, measurable and achievable goals focused on student academic growth; 

• Communicate effectively with board members, administrators, teachers, students, parents, community members, 
and business partners; 

• Assist Superintendent and Chief Academic Officer in formulating and recommending policies and goals for the 
operation of the district; further, assists with special studies, projects, investigations and correspondence; and 

• Perform other job-related duties as assigned. 
 
July 2013- August 2013 
Assistant Superintendent, Career Readiness, Houston Independent School District, Houston, Texas 

• Directly responsible for overseeing the development, implementation, assessment, and continuous improvement 
of programs aimed at increasing student access to post secondary education and employment opportunities; 
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Curriculum Vita                   Dana N. Bost, Ph.D. 
__________________________________________________________________________________________________ 

 
• Developed and maintained the CTE program budget (Perkins, CTEI, and other grants). Ensured CTE programs 

followed state guidelines pursuant to reinstitution of state grant. Coordinated ordering and distribution of 
materials; 

• Coordinated program offerings with local community colleges, universities, technical schools and certification 
programs to increase student access to career based certifications and college credits; 

• Assisted building principals and academy coaches with developing partnerships with local businesses which 
supported and sustained high school academies; 

• Development and maintenance of relationships with community based organizations in order to provide 
advisement regarding curriculum alignment, offer teachers professional development opportunities, and create 
student access to a variety of types of experiences (e.g., job shadowing, internships, apprenticeships) to enhance 
the curriculum in core content  areas as well as CTE courses; 

• Assisted building administrators with recruiting and retaining qualified teachers for CTE courses;  
• Provided staff development on current best practices in education including project based learning, problem based 

case study learning, reading and writing across the curriculum, and other strategies effective with a school’s 
population; 

• Conducted reviews of instructional materials and when appropriate made recommendations for change through 
district’s approved procedures; and 

• Assumed any other duties that from time to time were delegated by the Superintendent. 
 
July 2012 to June 2013 
Principal, Highland Springs High School, Henrico County Public Schools, Richmond, Virginia 

• Directly responsible for managing and overseeing all operations of the high school; 
• Provided administration and supervision of all phases of the instructional program resulting in student 

achievement; 
• Conducted regular classroom observations (formal and informal) and provide feedback related to performance, 

professional growth, and evaluation; 
• Interpreted test data and use to facilitate creation of the school’s continuous improvement and staff development 

plans; 
• Planned and conducted staff development to address grade/content level and school-wide needs; 
• Maintained and oversaw financial/budgetary management; 
• Handled appeals of disciplinary decisions rendered by assistant principals; 
• Participated in IEP and Child Study meetings; 
• Inaugural principal for Advance College Academy; 
• Managed Teacher Incentive Grant; 
• Monitored state and federal accreditation through on-time graduation, SOL benchmarks, and AYP; 
• Monitored creation of the Master Schedule; 
• Maintained communication with families, parent organizations, and businesses; and 
• Served as liaison to business and corporate partners. 

 
September 2010-July 2012 
Principal, Fairfield Middle School, Henrico County Public Schools, Richmond, Virginia 

• Directly responsible for managing and overseeing all operations of the middle school; 
• International Baccalaureate Program Head of Schools; 
• Provided administration and supervision of all phases of the instructional program; 
• Conducted regular classroom observations (formal and informal) and provide feedback related to performance, 

professional growth, and evaluation; 
• Interpreted test data and use to facilitate creation of the school’s continuous improvement and staff development 

plans; 
• Planned and conducted staff development to address grade/content level and school-wide needs; 
• Maintained and oversaw financial/budgetary management; 
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• Handled appeals of disciplinary decisions rendered by assistant principals; 
• Participated in IEP and Child Study meetings; 
• Maintained communication with families, parent organizations, and businesses; and 
• Served as liaison to business and corporate partners. 

 
July 2003-September 2010 
Principal, Arthur Ashe, Jr. Elementary School, Henrico County Public Schools, Richmond, Virginia. 

• Directly responsible for managing and overseeing all operations of Title I elementary school; 
• Provided administration and supervision of all phases of the instructional program; 
• Conducted regular classroom observations (formal and informal) and provide feedback related to performance, 

professional growth, and evaluation;  
• Interpreted test data; 
• Provided supervision of all extracurricular activities;  
• Planned and conducted staff development to address grade level and school-wide needs; 
• Maintained and oversaw financial/budgetary management; 
• Handled disciplinary referrals; 
• Participated in IEP and Child Study meetings; 
• Maintained communication with families, parent organizations, and businesses; and 
• Served as liaison to business and corporate partners. 

 
July 2002 – July 2003 
Administrative Intern, Highland Springs High School, Henrico County Public Schools, Richmond, Virginia. 

• Conducted regular classroom observations (formal and informal) and provided feedback related to performance, 
professional growth, and evaluation;  

• Coordinated and implemented freshman transition program; 
• Handled disciplinary referrals as assigned by Assistant Principal; 
• Coordinated and conducted SOL remediation testing; 
• Planned and conducted staff development to address school-wide needs; 
• Evaluated teachers in the Driver’s Ed/Health and Physical Education Department; 
• Coordinated new teacher/mentor program; 
• Interpreted test data; 
• Attended IEP and Child Study meetings; 
• Supervised athletic and extracurricular events; and 
• Handled other duties as assigned. 

 
July 2000 – June 2002 
English Department Chairman, Highland Springs High School, Henrico County Public Schools, Richmond, Virginia 

• Conducted regular classroom observations (formal and informal) and provided feedback related to performance, 
professional growth, and evaluation; 

• Served as committee chair to address school issues;  
• Developed department budget and budget requests;  
• Designed, recommended, and conducted staff development to address departmental needs;  
• Developed teacher schedules and served on interview panel when personnel vacancies in department; and 
• Prepared and implemented instructional plans consistent with curriculum requirements set forth by the State 

Department and Henrico County for five English 11 (end-of-course) classes. 
 
August 1996 – June 2000 
English Teacher, Henrico High School, Henrico County Public Schools, Richmond, Virginia. 

• Prepared and implemented instructional plans consistent with curriculum requirements set forth by the State 
Department and Henrico County; 
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• Responded to parental inquiries; 
• Administered standardized tests; 
• Supervised instruction and behavior management for 120 ninth grade students;   
• Sponsored Student Government Association, band color guard, cheerleaders, and literary magazine; and 
• Coordinated the High Schools That Work (HSTW) and Accelerated Reader Programs. 

 
 
EXPERIENCE - University 
 
2009 - Present  VIRGINIA COMMONWEALTH UNIVERSITY 
   Adjunct Professor, School of Education, Department of Educational Leadership 
   Graduate level course - Improving School Programs and Performance 
   Doctoral level course – Leadership Presence 
 
2009 - 2011  VIRGINIA STATE UNIVERSITY 
   Adjunct Professor, School of Liberal Arts and Education 

Graduate level courses - Public School Law and School Community Relations 
Facilitated, Leadership Assessment Seminar 

 
2009 - Present  VIRGINIA UNION UNIVERSITY 
   Adjunct Professor, School of Education and Teacher Licensure 
   Graduate level course - Developmental Reading and Emergent Literacy I and II 

 
2012   REGENT UNIVERSITY 
   Adjunct Professor, School of Education 
   Graduate level course – Human Learning and Motivational Development: Educational  
   Applications 
 
2012-2013  MARY BALDWIN UNIVERSITY 
   Adjunct Professor, School of Education 

Graduate level course - Language Acquisition and Reading II & Practicum 
 
 
PRESENTATIONS 
 
Presentations have been conducted on the following topics:  Making A Difference Using Data, Effective Meeting 
Facilitation, School Safety, School Law and What Every Educator Should Know, Strengthening the Principal Internship, 
Site Level Instructional Leadership Goals and Central Office Expectations, Helpful Hints, Tips & Techniques for the  
Classroom Teacher, Effective School/Community Relations, The Power of Professional Development, The Basics of 
Leadership, Vision and Leadership, The Effective Schools Process, The Role of the Principal in the Elementary, Middle & 
High School, and Preparing Aspiring Principals in an Era of Accountability. 
 
 
EDUCATIONAL SERVICE 
 
Presenter, Leaders of Learning, Women Education Leaders in Virginia 14thAnnual Conference 
Instructional Coach, Department of Correctional Education 
Certified Trainer, VCU School of Education and Community Engagement Office 
Trained, Head of Schools, International Baccalaureate Head of Schools 
Curriculum Writer, Project ALL, VCU/Richmond Public Schools 
Committee Member, HCPS Police Educators and Kids Program 
Committee Member, HCPS Elementary Dress Code Policy 
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Committee Member, HCPS Strategic Planning Committee 
Member, Management Team, HCPS Teacher Incentive Fund Grant 
Member, Women Education Leaders in Virginia 
Selection Committee, HCPS Ability and Achievement Assessment Tools 
Mentor Principal, Next Generation Leaders, Henrico Cohort 
Mentor Principal, Administration and Supervision Candidates, VCU 
EDULEAD Facilitator, Using Data 
Educational Consultant, EmpowerEd 
Moderator, No Child Left Behind Public Forum, Delta Sigma Theta Sorority, Inc. 
Keynote Speaker, Highland Springs High School Convocation 
Committee Member, End of Course Writing, Virginia Department of Education 
Participant, High Schools That Work Site Evaluation Team, Lafayette High School, Williamsburg, VA 
Presenter, High Schools that Work Regional Conference 
Teacher of the Year Committees, Henrico County Public Schools 
Tenure Committee, VCU School of Education, Department of Educational Leadership 
Member, Statewide Communities of Practice for Excellence (SCOPE) Leadership Program, Cohort VII 
 
 
REFERENCES 
 
Dr. Mark Edwards 
Superintendent, Mooresville Graded School District 
305 North Main Street 
Mooresville, North Carolina 28115 
medwards@mgsd.k12.nc.us 
(704) 658-2530 
 
Dr. Lynn H. Myers 
Coordinator, Center for Professional Growth 
VIRGINIA COMMONWEALTH UNIVERSITY 
School of Education 
Oliver Hall, Room 1056 
Post Office Box 842020 
Richmond, VA 23284-2020 
Telephone: (804) 827-2067 
lhmyers@vcu.edu 
 
Charol Shakeshaft, Ph.D. 
Professor, Educational Leadership 
VIRGINIA COMMONWEALTH UNIVERSITY 
1015 West Main Street 
Richmond, Virginia 23284-2020 
Telephone: (804) 828-9892 
cshakeshaft@vcu.edu 
 
Ms. Tinkhani Hargrove 
Associate Principal, Highland Springs High School 
HENRICO COUNTY PUBLIC SCHOOLS 
15 S. Oak Avenue 
Highland Springs, Virginia 23075 
Telephone:  (804) 328-4000 
tuhargrove@henrico.k12.va.us 
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L. Beatriz Arnillas, MFA, SPHR – 281.881.0500 – barnillas@mac.com 
 Tripled growth in number of open-registration professional development programs for the University of 

Houston’s College of Technology. 

 Developed and implemented PR strategies that resulted in a 200% growth in masters-level HRD 
Program’s student enrollment in three years.  

 Developed a new program and added new courses based on the Texas Higher Education Coordination 
Board “transfer curriculum,” increasing the division’s revenue by $260,000 year, not counting summer 
sessions. 

 Developed a Service Learning program that ensured free professional services to businesses and non-
profits, while provided students will “real-life” learning for academic credit. Program grew by 100% 
during each of the two years in which I was the Director. 

 Recruited and achieved 100% retention of adjunct faculty by developing strong engagement levels 
through affiliation, collaborative leadership, effective feedback processes and team-building events. 

 Effective Bilingual oral and written communication skills, and able business translator (Spanish/English)  

 Participated in an institution-wide reorganization process and member of the capital campaign that 
resulted in (1) preventing the closure of the institution (2) doubling the size of the institution in 5 years, 
and (3) increasing the endowment to 5 times larger than the original one through a capital campaign. 

 Designed and developed face-to-face and online development programs for leaders for global Oil and 
Gas company, including: Introduction to Leadership, Communication for Leaders, Foundations of 
Leadership, Compensation Essentials, Workplace Accommodations, Frontline Supervisor Training, and 
Succession Management. 

 Developed the Halliburton Leadership online Resources page, including online video, book carousels and 
professional development materials. 

 Executive Coach to a Director of 1000 Engineers Division in Air/Space Industry - Designed strategies to 
facilitate team-building, improved communications, effective evaluation processes, communities of 
practice, and shared leadership that improved “on-time/no-errors” delivery of projects from 70% to 
99.8% in 18 months and in the contractor obtaining the highest score ever received by a NASA 
contractor to date (score increased from 92 pts. to 98 pts.) 

 Certificates in Mediation, Conflict resolution, Strategic Foresight, Trainer of Trainers, Online Design, 
Management and Instruction. 

 

Work Experience 
 

Sr Manager IT – Education Solutions 
Houston ISD – May 2012 – Present 
• Present IT Educational Solutions’ perspectives to the Chief IT Officer and Sr. IT Managers' Team, 

to integrate educational needs with IT infrastructure. 
• Work in collaboration with the district’s Professional Development and Curriculum departments 

to ensure proper support for teachers and schools, in alignment with Texas curriculum and 
competencies. 

• Recruit, develop, and manage the Educational Solutions IT staff team that: (1) Conducts research 
of current best Blended-Learning practices in K-12, (2) Provides reports/ratings of products, (3) 
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Provides the framework for Blended-Learning pilots, and (4) Designs evaluation plans and 
instruments, and makes recommendations to modify programs to improve effectiveness, to 
make them scalable, to develop programs’ support and sustainability plans. 

 
Senior Global Instructional Developer 
Halliburton – January 2011 – April 2012 
Design and develop all deliverables for the Global Talent Development programs, including: Talent 
Selection, Succession Management, Compensation Essentials (for HR professionals and for Leaders), 
Workplace Accommodation Process, Foundations of Leadership. 
Developed the Halliburton on-line leadership resources page (The Leadership Compass) 
Awards: Maximizing Value-Added Performance (MVP) 

 

Head, Educational Production & Outreach  
University of Houston, College of Technology - January 2007 — Present  
• Develop, market, and manage professional development programs (300% growth in 3 years) 

including: 
o Strategic Foresight (with international participants) 
o The Trainer Certificate Program 
o The ASTD CPLP Examination Preparation blended course 
o Design and Management of e-Learning 

• Develop online training for industry (contracts.) 
• Recruit members for, and manage the Human Resource Development Advisory Board, whose 

members deliver expert presentations, provide paid internships and professional programs 
reviews. 

• Design and implement PR strategies to increase visibility of master level programs (resulted in 
200% growth in three years.) 

• Review and propose effective technology and online applications for learning and training, 
resulting in cutting-edge “simultaneous” delivery of courses (both face-to-face and remote 
learners attend live classroom, with video, audio and desktop sharing.) 

• Recruit and hire facilitators for non-credit professional development programs. 
• Train and supervise part-time employees who develop online teaching and learning materials 

for department faculty. 
• Business, industry and professional organizations liaison, resulting in partnerships with ASTD, 

HODN, National ASTD, SHRM, International HR Roundtable, and HR Houston which results in 
greatly increased visibility of program. 
 

Trainer of Trainers  
National Coalition Building Institute (NCBI International) -- 1995 — 2008 (13 years )  
• Delivered diversity training, conflict resolution processes, and facilitated consensus-building 

processes between polarized groups in higher education, community and religious organizations 
and non-profits (Columbia University, Texas A&M, UT, UC Fresno, AARP Southwest, etc.) 

 

Assistant Chair of Fine Arts, Blinn College 
• August 2005 — December 2006 (1 year 6 months)  
• Gathered data for the program assessment and designed the Strategic Plan. 
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• Developed two-year transfer curriculum in accordance to Strategic Plan, and based on the Texas 
Higher Education Coordinating Board (THECB) Transfer Curriculum, producing a 10-fold 
increment in department’s size and income.  

• Designed and produced the first fully-online and blended sections in the visual arts program 
• Recruited and trained faculty to deliver blended courses to address the need for program’s 

growth and increase enrollment numbers in spite of lack of classroom space. 
• Hired, supervised and evaluated adjunct faculty. 
• Designed the evaluation plan for the program, faculty and courses, in preparation for SACS 

accreditation process. 
• Designed and delivered faculty development workshops based on adult education/learner-

centered principles. 
 
 

Director of Service Learning (SL,) Blinn College, August 2004 — August 2006  
• Scanned nation-wide programs to determine scope of service component for courses. 
• Recruited key leaders in the organization to leverage support for new curricular model.  
• Developed a leadership team/committee to champion change process.  
• Won Chair Academy International Team Leadership Award. 
• Designed and developed program, including training, marketing, business partnership model, 

evaluation plan, recruitment plan and risk management.  
• Implemented and evaluated program outcomes based on plan benchmarks. 
• Program doubled in size each year, providing professional services to over 50 companies and 

organizations in the Brazos and Washington Counties (Brenham and Bryan campuses.) 

Coordinator of Gender Issues Education, Texas A&M University,  Jan. 2001 — Dec. 2003  
• Led and managed office of two staff members, two graduate assistants and 10 to 20 volunteers, 

with a yearly budget of 20 to 30 K (in addition to salaries and benefits.) 
• Produced and delivered educational and informational programs, including violence prevention 

and prejudice reduction workshops. 
• Worked with College Station and Bryan city police, District Attorney, and health services 

professionals in prevention of sexual violence, survivor advocacy and services.  
• Mentored and supervised two graduate assistants to education and violence prevention 

programs related to gender issues in general.  
• Maintained and developed the Gender Issues Library, including federal and state legal journals.  

Associate Professor of Art, with Tenure 
Seton Hill University, 1994 — 2001 (7 years ) 
• Taught undergraduate general studies, art studios and Women Studies.  

• Researched non-toxic printmaking methods and implemented safe curriculum.  

• Provide OSHA compliance safety workshops.  

• Updated studio equipment and furniture as needed, including designing equipment for new 
non-toxic methods. 

• Creator/Director of the Cultural Competency, Conflict Resolution, and Coalition Building team to 
improve student satisfaction/retention and prevent/manage risk of law-suits.  

• Faculty advisor (Arts programs comprised 25% of student body.)  
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• Member of the Executive Council of the Faculty Senate, the Capital Campaign, the Alumni 
Magazine Editorial Board, and the Equal Opportunity Committee. 

 

Education 
 University of Kentucky  

Master of Fine Arts (MFA) , Painting & Printmaking  
 
Teaching assistant:  
• Taught undergraduate and adult (continuing education courses) 
• Developed "The Reynolds Building Open House." An event that has become a tradition in the 

Division of Fine Arts in the University of Kentucky 
• Kentucky Arts Council’s  Artist-facilitator of "Very Special Arts" programs in public schools, with 

funds from the National Endowment for the Arts. 
 

 University of Kentucky  
Bachelor of Fine Arts, (BFA), Painting & Printmaking  
 

 Pontificia Universidad Católica del Perú  
• Painting & Sculpture – 120 credits 
• Education - 90 credits  
Note: Each area’s credits are counted independently of each other in the Peruvian system and 
thus, they did not add up to one degree. 

 
Activities and Societies: 
Student Government, University Extension Services (Mural Painting Program in Lima Squatters.) 
 
Certifications: 

• Strategic Foresight – University of Houston 
• Trainer Certificate Program – University of Houston 
• Senior Professional in Human Resources (SPHR) – HR Certification Institute 
• Certified Texas Mediator 
• Diversity Training and Conflict Resolution (NCBI International) 
• First Certificate in English – University of Cambridge 
• Design and Management of Online Learning – Blinn College 
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4400 WEST 18th STREET    HOUSTON, TEXAS 77092-8501

TERRY B. GRIER, Ed.D.
Superintendent of Schools

www.houstonisd.org
www.twitter.com/HoustonISD

 vi 

November 8, 2012 

Members of the Board of Education and 
Citizens of the Houston Independent School District: 

The Comprehensive Annual Financial Report of the Houston Independent School District (the "District" or 
"HISD") for the fiscal year ended June 30, 2012, is submitted herein. The Comprehensive Annual 
Financial Report is management's report of financial operations to the Board of Education (the "Board"), 
taxpayers, grantor agencies, employees, the Texas Education Agency, and other interested parties. The 
government-wide financial statements in this report provide an overview of the District's governmental 
and business-type activities, as well as its nonfiduciary blended component units. The detailed fund 
financial statements describe specific activities of each fund group used in accounting for the District's 
financial transactions. This report was prepared by the District's Office of Finance in accordance with 
generally accepted accounting principles and reporting standards as promulgated by the Governmental 
Accounting Standards Board ("GASB"). 

Responsibility for the accuracy and completeness of the financial statements and fairness of the 
presentation, including all disclosures, rests with the District. We believe that the data, as presented, are 
accurate in all material respects; that information is presented in a manner designed to set forth fairly the 
financial position and results of operations of the District as measured by the financial activity of its 
various funds; and that all disclosures necessary to enable the reader to gain the maximum 
understanding of the District's financial activities have been included. 

Generally accepted accounting principles ("GAAP") require that management provide a narrative 
introduction, overview, and analysis to accompany the basic financial statements in the form of 
Management's Discussion and Analysis ("MD&A"). This letter of transmittal is designed to complement 
the MD&A and should be read in conjunction with it. The District's MD&A can be found immediately 
following the report of the independent auditors. 

DISTRICT PROFILE 

The District was created and incorporated by an act of the Thirty-Eighth Legislature of the State of Texas 
in 1923. As an independent school district, a nine-member board of trustees elected from single-member 
districts constitutes the governing body. Based on legislative authority codified in the Texas Education 
Code, the trustees ( 1) have exclusive power and duty to govern and oversee the District; (2) can acquire 
and hold real and personal property, sue and be sued, and hold all rights and titles to school property; (3) 
shall have power to levy and collect taxes and to issue bonds; (4) can contract for appointed officers, 
teachers, and other personnel as well as for goods and services; and (5) have the right of eminent 
domain to acquire real property. 

The District, with approximately 200,000 students and encompassing 301 square miles within greater 
Houston, is the seventh-largest public school system in the nation and the largest in Texas. 
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As required by GAAP, the financial statements of the reporting entity include those of the District (the 
primary government) and its component units in conformity with GASB Statement No. 14, The Financial 
Reporting Entity. 

In accordance with GASB Statement No. 14, a financial reporting entity consists of the primary 
government and its component units. Component units are legally separate organizations for which the 
elected officials of the District are financially accountable, or for which the relationship to the District is 
such that exclusion would cause the District's financial statements to be misleading or incomplete. The 
District's blended component unit, although a legally separate entity, is in substance part of the District's 
operations; and data from this entity is combined with data of the primary government. 

The criteria used to determine whether an organization is a component unit of the District include financial 
accountability of the District for the component unit, appointment of a voting majority, ability to impose the 
District's will on the component unit, and whether there is a financial benefit or burden to the District. 

For financial reporting purposes, the Houston Independent School District Public Facility Corporation 
("Public Facility Corporation") is included in the operations and activities of the District because of the 
fiscal dependency criteria outl ined in GASB Statement No. 14. 

Organizational Philosophy 

The core ideology of the Houston Independent School District outlines the direction of the District and the 
expectation held for all employees. Our purpose defines what we are, our core values define who we are, 
and our strategic intent and goals define how we intend to achieve our purpose. Simply, they are the 
foundation for the District's continued success. 

Purpose 

The Houston Independent School District exists to strengthen the social and economic foundation of 
Houston by assuring its youth the highest-quality elementary and secondary education available 
anywhere. 

Strategic Intent 

To earn so much respect from the citizens of Houston that HISD becomes their K-12 educational system 
of choice. 

Core Values 

• Safety Above All Else 
Safety takes precedence over all else. A safe environment must be provided for every student 
and employee. 

• Student Learning Is the Main Thing 
All decisions and actions, at any level, focus on and support "the main thing": effective student 
learning. 
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 Focus on Results and Excellence 
 Each employee focuses on results and excellence in individual and organizational efforts. 
 
 Parents Are Partners 

Parents are valued partners in the educational process, serving as the child�s teacher in the 
home.  All school and district activities will give proper consideration to the involvement of 
parents. 
 

 Common Decency 
 All members of the organization, both students and employees, deserve and must receive 

respectful and courteous treatment. 
 

 Human Capital 
Through recruitment, retention, dismissal and professional-development programs, the district will 
work to make sure students are served by the top talent available, from teachers to 
superintendents. 

 
 
 

ECONOMIC CONDITION AND OUTLOOK 
                   

Houston is known for many things; Oil, NASA, the urban sprawl and 
business-friendly policies. And now according to Forbes July 2012 
issue, the Bayou City is the Most Coolest City in America and ranks No. 
2 on the list of best big cities with jobs, as the city hummed through the 
recession and enjoyed 2.6% job growth; whereby nearly 50,000 
Americans flocked to the city in response. Economists anticipated by 
late 2012, the local economy would have regained many of the jobs that 
were shed during the recession and according to the publication by the 
Greater Houston Partnership, The Economy at a Glance Houston (The 
Glance) the prophetic maxim for Houston was correct.  The Glance 

declares while the U.S. economy struggles to rev up the post-recession recovery, the Houston area has 
taken off.  It has regained all the jobs it lost during the downturn and is creating more by percentage, than 
any other big metro area. The recovery is credited to high oil prices and the Port of Houston, which is 
raising the region�s status as a mega transportation hub. 

Houstonians are �incredibly optimistic� about its economy. The 10-county Houston-Sugar Land-Baytown 
Metropolitan Statistical Area added 83,700 net new jobs, a 3.2 percent annual increase, in the 12 months 
ending July 2012, according to data released by the Texas Workforce Commission.  The private sector 
added 91,800, a 4.1 percent increase, during the same time frame. Houston continues to drive the state�s 
economy, with 23.7 percent of the state�s population, accounting for 36.9 percent of the state�s total job 
growth and 35.3 percent of the state�s private sector job growth over those 12 months.  While this job 
growth is robust in comparison with where the city has been, it is still more impressive when placed in a 
national perspective.  The 10-county Houston region with 2.0 percent of the nation�s population accounted 
for 4.6 percent of the nation�s net job growth and 4.7 percent of the nation�s private sector job growth over 
the same time period. 
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Houston is no longer a one-industry city.  Though energy is the dominant force in the area and oil-directed 
drilling is now at a recent high, international trade, transportation, education and health care play critical 
roles in the area�s economy. 

International trade: 
As one of the world�s busiest ports, the Port of Houston is a large and vibrant component of the regional 
economy. A 2012 study by Martin Associates says ship channel-related businesses contribute 1,026,820 
jobs throughout Texas, up from more than 785,000 jobs cited in a 2007 study. This activity helped 
generate more than $178.5 billion in statewide economic impact, up from nearly $118 billion. Additionally, 
more than $4.5 billion in state and local tax revenues are generated by business activities related to the 
port, up from $3.7 billion. 

Trade Flows contributing more than $140.8 billion in foreign trade passed through the Houston-Galveston 
Customs District in the first six months of 2012, an 8.6 percent increase from $129.7 billion handled 
during the same period in 2011.  Exports totaled $62.3 billion through June 2012, an 8.7 percent increase 
and imports totaled $78.5 billion, and 8.5 percent increase. 

Transportation: 
The Houston Airport System (HAS) is comprised of three airports, Bush Intercontinental Airport, Hobby 
Airport and Ellington Airport.  HAS handled 29.74 million passengers through the first seven months of 
2012, a 1.6 percent increase over the same period in 2011.  Domestic travel through Hobby Airport and 
international travel through Bush Intercontinental Airport are driving passenger growth.   
 
Houston�s strategic location and core strengths – including an expanding energy sector, strong export, 
imports, trade activity, cutting-edge medical advancements and technology breakthroughs across 
industries – uniquely position the city to play a vital role in meeting national and global market demands.  
At a time of unprecedented geopolitical demographic shifts affecting markets worldwide, Houston stands 
as a leader among U. S. cities of the 21st century. 

 
Education and Health Services: 
 

According, to the Texas Workforce Commission, Houston�s 
education and health services sector added the largest number of 
jobs between June 2011 and June 2012, up 20,600, with more 
than two-thirds of the increase occurring in ambulatory health care 
services.  The 6.5 % rate of growth in this industry was nearly 
three times the nationwide average of 2.0%. 
 
The Texas Medical Center (TMC) represents one of Houston�s 
major economic drivers and core industries, with an estimated 
regional annual economic impact of $14 billion. The TMC is also 
one of Houston�s largest employers with 92,500 employees.  
 
The internationally-renowned, 1,300-acre TMC is the world�s 

largest medical center complex with 52 member institutions, including leading medical, academic and 
research institutions. Member institutions include 13 hospitals and two specialized patient facilities, 19 
renowned academic and research institutions, and 15 support services organizations. TMC Patient Care 
Institution - The University of Texas M.D. Anderson Cancer Center is ranked #1 in U.S. News and World 
Reports� “America�s Best Hospitals” for cancer care. 
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Accounting Systems and Budgetary Control 

 
The diverse nature of the District's operations and the necessity of legal compliance preclude recording 
the financial transactions of the District in a single fund.  The District's accounting system is organized 
and operated on a "fund basis.”  Each fund is a distinct, self-balancing accounting entity.  The various 
funds are fully described in Note 1 of the “Notes to the Basic Financial Statements.”  
 
In developing, evaluating, and improving the District's accounting system, consideration is given to the 
adequacy of the internal control structure.  Internal controls are designed to provide management with 
reasonable, but not absolute, assurance that assets are safeguarded against loss from unauthorized use 
or disposition and those transactions are executed in accordance with management's authorization and 
recorded properly to permit the preparation of financial statements in accordance with GAAP.  The 
concept of reasonable assurance recognizes that the cost of a control should not exceed the benefits 
likely to be derived, and the evaluation of costs and benefits requires estimates and judgments by 
management.  
 
All internal control evaluations occur within the above-mentioned framework.  We believe the District�s 
internal control structure adequately safeguards assets and provides reasonable assurance of the proper 
recording of financial transactions.  
 
As a recipient of federal, state, and local grants, the District is also responsible for an adequate internal 
control structure that ensures compliance with applicable laws and regulations related to these grants.  All 
funded grants are subject to testing as part of the District�s Single Audit as mandated by the Office of 
Management and Budget (“OMB”) Circular A-133.  The internal control structure is subject to periodic 
reviews by management.  
 
As a part of the District's Single Audit, tests are conducted to determine the adequacy of the internal 
control structure as related to federal award programs as well as compliance with applicable laws and 
regulations.  The major results of the District's Single Audit for the fiscal year ended June 30, 2012, 
reported no instances of material weaknesses in the internal control structure over federal awards.  
 
The District�s financial system allows work-location supervisors access to a variety of business and 
financial reports on a real-time basis.  All reports show summaries and details for transactions.  
 
The District utilizes a line-item budget of proposed expenditures and the means of financing them.  The 
emphasis of the budget process is to identify the activities requiring resources and to rank those activities 
according to the needs of the entire District.  Budgetary control is maintained at the function level by 
organizational unit through the encumbrance of estimated purchase amounts and other expenditures prior 
to the execution of contracts, approval of personnel transactions, or release of purchase orders to 
vendors.  Those obligations which would result in an overrun of appropriated funds are not released until 
additional appropriations are made available.   
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Capital Projects Funding 
 

The Capital Renovation Fund was created to account for the District�s capital 
projects programs, including Rebuild 2002, Rebuild HISD, and the current 
2007 Facilities Capital Program.  Funding for the current $1.045 billion 
program is provided from the $805 million bond referendum approved in 
November 2007, $145 million from the Pay-As-You-Go Program, and $95 
million from sales of capital assets and project reserves.  The Public Facility 
Corporation (“PFC”) was established to issue bonds to provide for the 
acquisition of and placement in service of two shared educational facilities in 
accordance with the Public Facility Corporation Act.  In May 2010, the PFC 
issued bonds to fund construction of four new schools in the 2007 Facilities 
Capital Program. For the fiscal year ended June 30, 2012, facilities acquisition 

and construction expenditures for the Capital Renovation Fund and the PFC amounted to $285,977,387.  
The primary capital funding was provided through bond issues. 
 
The new Kennedy Elementary (pictured) opened its doors in 2012.  Kennedy Elementary is one of the 
four schools built with funds from the $805 million generated by the 2007 bond program. 
 

Long-term Financial Planning 
 
The District is subject to a target revenue formula for school district funding.  Under the target revenue 
methodology, the District’s maintenance and operations revenue from property taxes and state aid is 
capped.  As collections from property taxes increase, state aid is reduced by the same amount.  The 
District is challenged with providing salary increases and other inflationary fixed costs within a capped 
budget.  Therefore, the District is constantly adjusting future projections as costs in the market shift and 
as changes are proposed or adopted by the Texas Legislature. 
 
 

Major Initiatives 
 
In January 2010, the Houston Independent School District Board of Education and administration worked 
collaboratively to develop a community plan for transforming the District.  The outcome of the six month 
process was an alignment for five core initiatives to the Board�s Declaration of Beliefs and Vision to 
meet the needs of the HISD�s students, parents, and the broader community. 
 
The purpose of the strategic community plan is to clearly describe the major initiatives of HISD over the 
next several years.  The Board identified the following five core initiatives that will together enable the 
transformation of HISD. 
 
Effective Teacher in Every Classroom 
 
To be the best school system in the country, HISD will ensure that every student learns from effective 
teachers.  This means bringing the most-talented teachers to HISD, giving the teachers the support they 
need to be successful, and holding on to the teachers who excel in the classroom.  The District is building 
a new HISD that helps teachers reach their full potential-and helps them love their jobs by useful 
appraisals, individualized support, new career pathways, and smart and focused recruitment and 
selection.  The new HISD will focus on what matters most: ensuring that every student is learning and 
growing. 
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Effective Principal in Every School 
 
To ensure principals are empowered, instructional leaders with clear expectations, the District will focus 
key strategies to 1) design and implement a rigorous, fair principal appraisal system; 2) create clear 
standards and recommended practices to guide decision making; 3) institute stronger principal-recruiting 
practices; 4) implement a more robust instructional leadership development program; and 5) develop 
standards and support for safe, secure, and healthy school environments. 
 
 
 
Rigorous Instructional Standards and Supports 
 
While the District maintains our decentralized model and continues to be a district of choice, HISD will 
establish a common rigorous instructional foundation across all schools, with established, specific 
approaches for addressing underperformance so that every student has the supports required to achieve 
and meet the requirements for college and career success.   
 
 
 
Data-Driven Accountability 
 
The strategic use of data to track and monitor performance and hold leadership accountable is critical to 
district success.  The District is investing in new and more robust technology infrastructure, systems, and 
processes to address and enable HISD to use key data to inform its decisions and manage high levels of 
performance districtwide.   
 
 
 
Culture of Trust Through Action 
 
A powerful sense of community and a shared direction among all stakeholders is crucial to the successful 
transformation of HISD.  Therefore, throughout the process of developing Strategic Direction, the District 
has begun the movement toward a communications approach that is more interactive and transparent 
and better takes advantage of new technology.  In order for the HISD to create a culture of trust through 
action the District will focus on strategies that foster effective, timely, two-way internal and external 
communication to engage staff members, parents and community members.  The District will use 
meaningful engagement and increased communication with parents and key stakeholders from the 
business, philanthropic, religious, and greater community through use of public survey, adding a 
community component in every major district decision, host public meetings, town hall forums, televised 
call-in programs, along with on line feedback. 
 
Transforming HISD is a multiyear effort, and it will require the patience and collective vigilance to stay 
focused on the issues that have the greatest potential to improve the academic performance of our 
students. 
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Independent Audit 
 
The Texas Education Code Section 44.008 requires an annual audit of the accounts, financial records, 
and transactions of the District by independent certified public accountants selected by the Board.  This 
requirement has been complied with, and the independent auditors' report has been included in this 
report.  

 
 
 
 

AWARDS AND ACKNOWLEDGMENTS 
 
Perhaps no responsibility is as great as that of educating our youth, and all of our efforts lead back to the 
classroom.  Given that the District�s academic advancements are dependent upon its fiscal successes, it 
is imperative that HISD continue to improve upon its reporting proficiencies.  The following text cites 
awards received by the District for financial reporting excellence and the related acknowledgments in this 
regard.   
 
 

GFOA Certificate of Achievement 
 
The Government Finance Officers Association of the United States and Canada (“GFOA”) awarded a 
Certificate of Achievement for Excellence in Financial Reporting to the District for its Comprehensive 
Annual Financial Report for the fiscal year ended June 30, 2011.  This was the 38th consecutive year that 
the District has achieved this prestigious award.  In order to be awarded a Certificate of Achievement, a 
District must publish an easily readable and efficiently organized comprehensive annual financial report.  
This report must satisfy both generally accepted accounting principles and applicable legal requirements.  
 
A Certificate of Achievement is valid for a period of one year only.  We believe that our current 
comprehensive annual financial report continues to meet the Certificate of Achievement Program�s 
requirements and we are submitting it to the GFOA to determine its eligibility for another certificate. 

 
 
 
 
 

ASBO Certificate of Excellence 
 
The District received the Association of School Business Officials' (“ASBO”) Certificate of Excellence in 
Financial Reporting for the fiscal year ended June 30, 2011.  The District has received this award for more 
than 24 consecutive years.  This award certifies that the Comprehensive Annual Financial Report 
substantially conforms to the principles and standards of financial reporting as recommended and 
adopted by the ASBO. 
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From: Cueva, Mark - DON
To: Piper, Annetra
Subject: RE: RTTT-D grant - HISD
Date: Tuesday, October 01, 2013 7:26:25 PM

Annetra,
 
I am happy to confirm that.
 
Mark
 
 
From: Piper, Annetra [mailto:APIPER@houstonisd.org] 
Sent: Tuesday, October 01, 2013 7:19 PM
To: Cueva, Mark - DON
Subject: RE: RTTT-D grant - HISD
 
Hello,
 
Who in your office could verify that we sent a copy of our Race to the Top grant application to the
Mayor’s office for comment within the ten-day period?  We sent it on September 17, 2013.
 
Thanks,
 
Annetra Piper 
Manager, Grants Department 
Houston Independent School District 
4400 W. 18th Street 
Houston, Texas 77092 
713-556-6785 
713-556-7023 (fax) 
  
It is the mission of the Grant Development Department to provide high-quality
technical support and assistance to Houston Independent School District 
grant-seekers to maximize the amount of funding available to support
all phases of the educational process.
To sign up to receive news from HISD via e-mail, visit  www.houstonisd.org/subscribe

From: Cueva, Mark - DON [mailto:Mark.Cueva@houstontx.gov] 
Sent: Tuesday, October 01, 2013 10:04 AM
To: Piper, Annetra
Subject: RE: RTTT-D grant - HISD
 
Here you go, Annetra! Good luck!
 
Best,
 
Mark
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From: Piper, Annetra [mailto:APIPER@houstonisd.org] 
Sent: Tuesday, October 01, 2013 9:34 AM
To: Cueva, Mark - DON
Subject: RE: RTTT-D grant - HISD
 
That will be great.  We are trying to send it by noon.  Is that doable?
 
Thanks so much.
 
Annetra Piper 
Manager, Grants Department 
Houston Independent School District 
4400 W. 18th Street 
Houston, Texas 77092 
713-556-6785 
713-556-7023 (fax) 
  
It is the mission of the Grant Development Department to provide high-quality
technical support and assistance to Houston Independent School District 
grant-seekers to maximize the amount of funding available to support
all phases of the educational process.
To sign up to receive news from HISD via e-mail, visit  www.houstonisd.org/subscribe

From: Cueva, Mark - DON [mailto:Mark.Cueva@houstontx.gov] 
Sent: Tuesday, October 01, 2013 9:33 AM
To: Piper, Annetra
Subject: RE: RTTT-D grant - HISD
 
Annetra,
 
Thank you for following up. I expect to get the Mayor’s signature today and am happy to send it
electronically.
 
Best,
 
Mark
 
From: Piper, Annetra [mailto:APIPER@houstonisd.org] 
Sent: Monday, September 30, 2013 3:36 PM
To: Cueva, Mark - DON
Subject: RTTT-D grant - HISD
 
Hello,
 
Thank you very much for assisting us with the letter of support from the mayor’s office.  Do you
know if the letter of support was mailed already?  We want to include it in our grant, but we must
submit the document by tomorrow.  If you have a copy that can be scanned and emailed, that
would be great.  Please let me know.
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Thanks,
 
Annetra Piper 
Manager, Grants Department 
Houston Independent School District 
4400 W. 18th Street 
Houston, Texas 77092 
713-556-6785 
713-556-7023 (fax) 
  
It is the mission of the Grant Development Department to provide high-quality
technical support and assistance to Houston Independent School District 
grant-seekers to maximize the amount of funding available to support
all phases of the educational process.
To sign up to receive news from HISD via e-mail, visit  www.houstonisd.org/subscribe
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